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Interview
-JEAN BODMAN

Jean Bodrnan, author
of No Hot Water Tonight
and No Cold Water Eith-
er for Macmillan and,
more recently, of the Milk
and Honey series for Har-
court Brace Jovanovich,
was in Japan for the first
time, giving presentations
for JALT and other or-
ganizations during her
brief, week-long stay. She
talked with Virginia Lo-
Castro about her talks
and her interests.

Background
I started teaching ESL about 20 years ago

in Afghanistan with the Peace Corps. From there
I went to New York City where I taught ESL
for about 16 years, starting in the Manpower
programs - vocational English programs. When
those were phased out by the government, I
went to the City University of New York and
worked in various colleges of CUNY. I also
taught some courses at Teachers College at
Columbia University and went from there to
New Jersey where- I became director of the
Adult Education Resources Center. part of the
Bureau of Adult Education in Trenton, New
Jersey. I began writing some textbooks at that
point at Jersey City State College. While I was
there, I developed some graduate programs and
helped with bilingual teacher certification and
ESL certification for the state of New Jersey.

From there I became the director of the
American Language Institute of New York
University. I got more into publishing, doing
this latest series, Milk and Honey, for Harcourt
Brace Jovanovich. So I became more involved
in publishing and became an editor.

The upshot is that I have a very long
resume, as most ESL teachers do, because
I’ve worked in all kinds of places, at various
levels, from classroom teacher to administra-
tor, at various different levels in publishing, to
editor. Right now, I am a writer and consultant,
and I am taking. some opportunities to travel
overseas with the U.S. Information Agency. I
am on my way to the Philippines for a three-
week teacher training course.

Talks in Japan
Essentially my talks here in Japan have

been on research that Miriam Eisenstein of New
York University and I have been doing together
on language functions, particularly the function
of expressing gratitude. I’ve been pulling together
some research on American English language
functions, talking about them and how they
relate to what has come out of the research and
how that relates to small group work.

Also I’ve been talking about what, if any-
thing, is being done of an innovative nature in
small group work in the United States. With
most people, when I ask them the question
“What’s going on?” there is a great silence that
follows. People sort of stare at the ceiling and
say, “well, nothing really.”

I have found that a few programs have
done some interesting things. One is that the
process of students communicating with each
other in small groups means they need to use
functions to do that communicating with each
other and so it’s a natural way of getting real
language use. Beyond the task of the small
group itself, they need to praise each other, to
ask for clarification, to interrupt each other,
and if one student is talking too much, to handle
that.

All these functions can be introduced and
then, through the small group interaction,
practiced while students are actually learning
and practicing other functions. So the small
group itself is a perfect laboratory for real
language use.

So some teachers ,  for  example,  give
students strategies for communicating in their
small groups: “Here are some phrases you can
use for asking for clarification.”

Leadership Training
Another thing that is going on in small

group work is actually teaching leadership.
Beyond language teaching, they’re teaching
students to be leaders. The nroblem often with
group work is that it breaks down because
students don’t know how to handle small groups.
They don’t know how to assume leadership and
how to work the small groups. So they’re doing
leadership training, some of it involving assertive-
ness training.

Assertiveness training is something that,
especial ly for  shy students .  provides some
techniques. Shy students can come forward and
become leaders. Ossie Davis at the TESOL
convention asked the question: “Is the second
language just another language under which to
hide?”

In other words, teachers in the U.S. are
very interested in teaching more than language,
doing more than language training, preparing
students for life outside the classroom. Small
group work is a way of developing character, of
developing leadership among the shier, less
aggressive students.

Counseling
The most successful programs that are

using small g r o u p  work do a lot of pre-counseling
of students before they enter the program of
what to expect.

For successful group work, throughout the
program, they continually stop to explain to
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students why small group work is necessary.
They get students to talk about it. Programs do
things like showing students video tapes of
small groups, asking them to analyze whether
the groups are working well, why it is they are
working well or not working well. And what
the qualities of the leader are that make the
group work well. There is also some interesting
work in getting students to recognize non-verbal
elements.

Some teachers do a lot of psychological
counseling, part icular ly with Japanese.  Joy
Noren, who runs a language school in Fort Lee,
New Jersey, a community in northern New
Jersey where a lot of Japanese live, starts new
students with a discussion about the stereotype
Americans have that Japanese are shy. She
gets them to open up and talk about such topics,
trying to get at cultural values and stereotypes
and misunderstandings. She trains students in
active listening, learning how to paraphrase
other people’s words, so that the small group
becomes more cohesive and keeps on task.

Students as Teachers and Learners
There are ways of bringing some members

of the groups forward and teaching them and
then having them go out into the classroom
into the small groups and be the teachers. They
keep coming back to the teacher for more
input and then go back to the small groups
while the others are continuing to work. If one
group gets a task right and another gets it wrong,
you send some from one group to the other
and you develop a very fluid kind of class.

In the Paterson Learning Center, in New
Jersey, where they use small groups entirely,
there is no whole group work at all, as they have
developed a system of learning stations. Students
can decide whether they want to listen, read,
write or speak for that particular class. One
table is a listening table, another a speaking
table and they can go and sit at these tables and
all the materials are self-contained. Everything
is individualized.

Students can learn to function that way;
it’s extraordinary to watch. Everything is self-
directed learning and the teacher is always
available to provide feedback. But the teachers
train students first to monitor themselves and
each other.

Application to EFL Situations
In doing teacher training overseas, train-

ing teachers to use such approaches, the only
way to do it is to have the teachers experience
it. They have to believe it. The best thing is
for them to experience it and enjoy it. Then
they will try to use it.

The biggest problem has been the language
ability of the teachers. Many of them feel very
uncomfortable with open-ended, unstructured
situations. They feel that as they encourage
their students to become more creative in their

language use, the teachers don’t know whether
or not their students are right or wrong when
they speak as their students may be speaking
at the same ability level that they have. They
prefer classroom situations where they ask a
question and there is a correct answer. When
you have lots of role-plays, lots of dynamic,
open-ended activities, many of the teachers in
other countries become very nervous.

Stereotypes About Learning
Students  themselves  may not  be risk-

takers and may only want to have direction from
the teacher ,  resisting working with fellow
students. Joy Noren,  again, works on beliefs
about education. She gets students to talk in
class about one such belief, namely that you can
learn only from the teacher. Many students feel
strongly that you can learn only from the teacher
and anything else is second-rate. That’s a pro-
blem you have to work on with students.

Research on Functions and Small Group Work
What we find is that language functions

are not  one-direct ional ;  they are mutual ly
developed. You can’t have realistic language in
the classroom without interaction. In expressing
thanks, for example, the role of the giver is es-
sential to the thanking function. Both peonle
are important in thanking to have it come out
in a realistic manner. Students need a lot of
practice in taking both parts and so opportunities
for pair work are essential. (When I say small
work, I always include the idea of pair work.)

Special Concerns with Small Group Work
Most materials move directly from inter-

acting with the teacher to small group work. But
we find there needs to be another intermediate
stage. Students need to experience listening to
the teacher working with another student. So
what I do is tape that and then have the students
analyze the tape and get new input.

With small groups I can have those with
similar reasons for learning English be in the
same group. If some want t o  learn English for
hotels, they learn the language you need to have
for that context, as the language of the function
of greeting, for example, will be different in
hotel English than for those who want to read
English literature. So I try to individualize
instruction a s language changes  with  the
situation.

Small group work is not easy. It takes
double the preparation time and you have to
plan things carefully. The secret of small group
work is students have to have a reason to speak
to each other. And it can’t be just because you
tell them to. The task has to require communica-
tion. The second thing is that you have to make
it clear what they are to do. In Stevick’s terms, it
has to be a transparent task. They have to
understand the task and they have to think it’s
worthwhile. There is another thing: they have to
feel they have learned from it.

(cont‘d on page 10)
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-READING
FOR PLEASURE-

By Peter Viney

Peter Viney is the author of the STREAM-
LINE text series. He will be a featured speaker at
JALT ‘85.

Our first experi-
ence of reading is
as a pleasurable ac-
tivitv. When we are
children we lie in
bed listening to a
parent reading, and
we are lost in the
magic of a story.
Then we learn to
read. puzzling out
the words on a
page and linking

them to objects and ideas. Pretty soon we are
lost again in the fantasy world of a book. Then
we progress in school. and reading IS s o m e -
thing we do in order to answer questions, to be
checked, to be tested. If we go on to study
literature, stories become things to be analysed,
criticized, things to write essays about. Some-
where on the way the magic disappears. Then.
if we read in a foreign language, all too often the
magic is never there from the start.

Students  can be encouraged to read for
pleasure. Perhaps they want to know what hap-
pens next in a story. Maybe they want to find
out how a jet engine or a recipe works. It could
be they have a few moments to kill, and they feel
like glancing through a list of facts, or reading
some anecdotes or even cartoons. As teachers,
we need to create a environment where this can
happen. Intensive and extensive reading as well
as the use of authentic materials are three dif-
ferent types of reading tasks we can set for our
students. After all, some people are “readers,”
they read anything and everything, from the
back of the cornflakes packet to the words on a
matchbox. Others are free of this compulsion,
and are able to see a cornflakes packet without
the urge to decipher the nonsense that is printed
on it. Many students do not have a reading habit
in their first language, but that need not stop us
from helping them develop a reading habit in
English.

Why don't students read?

1) Do they lack basic reading skills in their
own language?

Certain skills are involved in reading selec-
tively and at speed. These include the ability
to scan a text for limited specific information
without having to read every word, the ability
to sequence and order information so as to make
sense of it, and the ability to skim a text for the
gist. Traditional reading exercises tend to empha-
sise comprehension and reinforce the students’

natural tendency to stop at unfamiliar words.
There is an important place in any reading
course for materials which help develop the
reading skill in itself. Exercises directed at skill
development include matching tests to pictures
or charts, scanning for specific information,
jigsaw reading exercises, cloze techniques,
sequencing exercises, unscrambling mixed up
stories, word games and puzzles, and reading for
gist activities.

While these types of exericses are often justi-
fied because they are useful, writers who use
them may lose sight of the importance of interest
value in reading passages. A typical reading for
specific information exercise might involve
looking at an authentic railway timetable of
trains between London and Manchester, and
simply noting down which is the first train after
lunch. While this bolsters the students’ confi-
dence in his or her ability to cope with authentic
materials, it is as dull as the most boring grammar
book exercise if the student has no intention of
travelling on that route. Interest value can be
added if the student needs to find the infor-
mation to solve a problem, such as a crime.
(See Departures i n  R e a d i n g  B, “ A  N i g h t  i n
Amsterdam.“)

Students need to enrich their basic reading
skills and to learn that you do not need to know
every word. Perhaps by doing so they do not
increase their  vocabulary or  knowledge of
structures. For example, which of these two
texts is about politics and which is about sport?

1. Bla na ka Reagan, dok dole ga lumiska
United States dun America, da ralk bin
coke1 asit Thatcher, dil Premisko dun
United Kingdom.

2. Cromfit dun football, og European cup,
nit bob kip Juventus, hoc ban dun italy,

liverpool,
England 

bob lukit denasari

I am sure you had no problem in getting the right
answer. I am also sure you learnt nothing of the
language it is written in by doing so. But you did
learn that even as a zero beginner you could
extract Something from an authentic text.

2) Are they bored by classroom approaches to
reading text?

Traditional reading passages are not really
designed to enhance reading skills. This is not a
criticism. They have a very valid purpose. They
are there to contextualise, review and practise
language. Questions are asked about texts not
because the teacher doesn’t know the answer,
often not because students might not know the
answer, but simpIy and honestly to enable them
to practise and use language when making
replies. Multiple choice questions, and “Find
words which mean. . .” exercises can help deve-
lop an important reading skill, the ability t o
make intelligent guesses. Exercises should be
designed to promote the students’ ability to
guess.

Reading passages designed for intensive
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exploitation are usually graded, both lexically
and structurally. Most reading schemes publish
their criteria for grading. Most of them also go
back to West’s General Service List of English
Words published in the early 1950’s. which in
turn goes back to Thorndike and Lorge’s Teach-
er’s Word Book of 30,000 Words which was
developed in the United States in the 1930’s.
It is very easy to pick holes in word counts.
For example, one word count includes ‘Bud-
dhism’ and ‘Hinduism ,’ words which are almost
identical in most European languages. Words
like ‘mouse,’ ‘lion’ and ‘donkey’ while useful in
primary schemes, hardly figure as useful items
for an adult conversation. Word counts can be
enriched by the addition of internationally re-
cognisable words like ‘taxi,’ ‘jet,’ ‘whisky,’
‘sandwich, ’ ‘video’ or ‘cassette.’ How often does
a teacher have to explain the meaning of such
words? Structured passages can be read at speed,
and although there will be unfamiliar words
necessary for a particular story, these will be
repeated so that students can guess their mean-
ing. Such graded passages encourage students
to read for the story rather than the exercise.
In fact, in Departures in Reading and Connec-
tions in Reading we chose to put all the exercises
in a pull-out section in the centre of the book,
so that students can read without continually
glancing down at exercises. If teachers wish to
use these passages purely for reading for pleasure,
the exercises can be removed from the book.

Variety is the key to reading passages which
will be used by everyone in a class. A mixture
of fact and fiction, science and fantasy, humour
and serious passages is essential. Far too often,
reading material has a literary “arts graduate”
bias, and this limits its student appeal.

3) What about extensive reading?

Extensive reading passages are most often
used outside the classroom, and will be graded in
the same way as shorter passages designed for
intensive exnloitation. The traditional’ view of
such material was that it should be simpler than
material being done in class. My experience with
extensive material has been that - given student
choice - it can be more difficult. Students who
know the past and present perfect but who have
not yet met the past perfect will rarely worry
about a “had gone” or “had walked” in a long
text. If students choose from a library of readers,
which have been graded for their guidance, they
will often choose because of their interest in a
subject. . .Rock,  Fashion, Motorcycles, Swim-
ming, Aircraft. . .rather  than by the level of
difficulty indicated by the grading system. If
they are interested in a subject, they can work at
a higher level. Choice by the student is the most
important factor.

4) Are the three types of reading incompatible?
Obviously they are not. Students can benefit

from all three, and, as ever, the best teaching is
eclectic. In working on the Departures in Read-
ing and Connections in Reading series, my main
aim was to prepare books containing all three

(cont’d on page 10)

As language teachers, we all come up with our
share of ideas and activities that meet the needs of our
students. We also use our share of ideas from other read-
ers. My Share is your opportunity to share your ideas
and activities. If it works for you, there are probably a
lot of other teachers who would like to hear about it.
Articles should be submitted to the My Share editor:
Marc Helgesen, New Day School, 2-15-1 6, Kokubuncho,
Sendai 980. Artwork should be in black on white paper.

“Oops. . . huh? . . . whew!”
TEACHING ENGLISH EXCLAMATIONS
By Nevitt Regan, Chonnam National

University, Kwangju,  Korea

Very few language items seem to be as
distinctly foreign as exclamations in a foreign
language. These common features of speech have
long been neglected by linguists and language
teachers alike. Luthy (1983: 19) suggests that one
reason for this fact is that many of these items
have no formal “written correlates” and thus are
not considered part of the formal language
system that is taught. Another reason may be
that they are considered too colloquial or per-
haps even vulgar.

Although they are pervasive in spoken
language, it is quite rare to find a wide range of
exclamations in language teaching materials.
Even most current video courses are based on
scripted dialog which is all too often lacking
many features  of  natural  spoken language
(pauses, errors in articulation, silence fillers).
Indeed, as Abercrombie cautioned twenty years
ago, “when we, as language teachers, claim we
are teaching the spoken language, most of the
time what w e  are teaching-is spoken prose.”
(1965:7-8) We owe it to our students to intro-
duce (at least for aural recognition) some of the
more common exclamations.

The following activities I have used to ex-
pose my classes to several English (American
English?) exclamations:

1) Introduce the topic by giving a few ex-
amples from the students’ native language. Ex-
plain that these are part of that l a n g u a g e

(cont 'd on next page)
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(cont’d from preceding page)
system and that English has its own specific
set of exclamations.

2) Use a brief “teaching” test. For example:

Directions: listen to each exclamation and
select the best meaning.

1. (Teacher says “Oops! “)
a. What did you say?
b. I’ve just made a mistake.
c. This tastes good.
d. I’m cold.

(answer: b.)
2. (Teacher says “Huh?“)

a. Yes.
b. I want your attention.
c. No.
d. What did you say?

(answer: d.)

3. (Teacher says “Whew!“)
a. I’m cold.
b. I’m in pain.
c. I’m very relieved.
d. Please be quiet.

(answer: c.)

As an alternative to preparing a test, simply
read through a list of exclamations one by one,
asking students to write down a possible mean-
ing or situation for each one.

3) When eliciting answers, discuss possible
contexts for the exclamations. Be sure to
demonstrate them with appropriate gestures
and facial expressions. Point out that an
exclamation may take on different meanings
according to intonation or  intensi ty.
Compare, for example, the difference between
stressed “Gee!” and the much more common
unstressed “Gee, I don’t know.” Or the
difference between interrogative Huh? (What
did you say?) and falling-intonation Huh. (Is
that so.). Also note that many exclama-
tions are sentence starters, while others occur
more frequently in isolation. If your students
are advanced, they may benefit from seeing
phonetic transcriptions on the blackboard.

4) This exercise requires the students to con-
sider several possible meanings for exclama-
tions. The meanings can differ with differing
intonation or intensity.

Directions: Listen to each exclamation. Then
select a word or phrase which best expresses
the meaning of the exclamation.

Surprise / Disapproval / Revulsion / I want
your attention / Relief / Bad Situation /
Resignat ion / Satisfaction / Tastiness /
Admiration / Cold / Pain / Clumsiness /
I'm thinking

2. Oh; well.
3. Uh-oh.
4. Ah!
5. Ouch!
6. Ugh!
7. Past.
8. Tsk!
9. Brrr.

10. Hmmm.

5) This activity involves increasing attention
to production, or at least supplying likely ex-
clamations for different situations.

Directions: Read each sentence and think
about the situation. Then choose an exclama-
tion that you might use in that situation.

1.
2.
3.

4.

5.

6.
7.

8.

9.

This cake is delicious.
You cut yourself with a knife.
The person next to you has just vo-
mited.
You didn’t understand what someone
said.
You’ve jus t  broken your  mother’s
favorite vase.
A policeman is approaching you. ~
You are trying to solve a mathematical
problem.
Your favorite baseball team has just
won.
You want someone to be quiet. ___

10. You’ve just passed an important test.

6) Here are several other ways to get exclama-
tions into lessons.
_ Since my Korean students have particular

difficulty distinguishing affirmative Uh-huh
from negative Uh-uh,  I play a quick teach-
er led game of 20 Questions in which I
respond with those two expressions rather
than “yes” and “no;”  for  product ion
practice, I simply turn the game over to
them.

_ Incorporate exclamations into role-play
activities.

_ Have students use them in writing “one-
word dialogs,” in which each line is very
short (e.g., A: Dance? B: Huh? A: Wanna
dance? B: H m m m  A :  O K ?  B :  Uh
uh-uh. A: Why not? B: Tsk! Don’t wanna!)

~ Have your students listen for English ex-
clamations outside of class: on television,
in videos, in movies, or in real conversa-
tion; they can later report in class about
the contexts in which the expressions oc-
curred. One of my students said she easily
recognized the mistake/clumsiness excla-
mat ion “Oops” while observing a “live”
American having trouble holding food with
chopcticks.

Finally, although our EFL students pro-
bably shouldn’t be expected to use many of
these exclamations in their speech, they can at
least learn to recognize some of the more com-
monly used ones.

A Short List of Exclamations
Ah / Gulp (ulp) / Oh-oh (Uh-oh) / Ow / Uh (er,
urn, mmm) / Aha / Hey / Oho / Psst / Uh-huh
( m m - h m m )  / Ahem / H m m m  / OK / Shhh /
Whew / Brrr / Huh? / Oooh / Tsk / Wow / Gee /
Huh / Oops / Tsk-tsk-tsk / Gosh / Oh / Ouch /
Ugh (yuck)

References
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1 JALT News 1

ELECTION TIME AGAIN -
JALT NATIONAL AND LOCAL

ELECTIONS FOR 1986
Once again that time of year has rolled

around for starting the nomination and election
process. Procedures for 1986 officer elections are
outlined below.

National Elections

National  elect ions for  the posi t ions of
President, Treasurer, and Membership Chair-
person for  1986-1987 wiIl be conducted as
follows:

1) A postage-paid postcard for nominating
candidates for both local chapter offices and the
above national offices is included with this issue
of The Language Teacher. Please fill it in and
mail it so as to reach the JALT Office by August
20. Joint and group members who receive only
one card for two or more members may make
photocopies and mail them in a regular envelope.

2) The JALT Office, acting for the Recording
Secretary. will send each chapter a list of those
nominated for national offices on the day fol-
lowing the.deadline.

3) The chapters, using these lists of nominees
plus any suggestions received from their own
executive committee or membership, should
submit a slate of no more than one nominee per

be .
osition to the Recording Secretary by Septem-

r 10th Any regular, joint, group or student
member may be considered, regardless of chapter
affiliation. These slates may be called in by
telephone if neccessary,  to either the Recording
Secretary or the President.

4) The Recording Secretary will confirm the
willingness of each nominee to run for office,
then present the list of nominees to the Exe-
cutive- Committee at its meeting during the
JALT ‘85 Conference. The JALT Executive
Committee will review the list of nominees,
making adjustments and/or additions, but no
deletions. The final list of nominees will have to
be decided by October 1st in order to meet the
deadline for the  November issue of The Lan-
guage Teacher.

5) The November issue of T h e  L a n g u a g e
Teacher will contain all relevant voting informa-
tion plus a postage-paid postcard ballot. Pro-
vision for secret ballots will be announced at

that time.

6) All valid ballots received by November 20
will be tabulated by the Recording Secretary and
the results published in the January 1986 issue
of The Language Teacher.

Local chapter elections

Little can be said specifically because elec-
tion procedures vary from chapter to chapter.
The nominating postcards mentioned above will
contain space for nominating people for local
offices and each chapter will also receive a list
of those nominated for its own offices in late
September. Each chapter should supplement
its list as necessary and desired, and inform its
membership of its election procedures either
through direct mail or via The Language Teacher
(paying part icular  at tent ion to publicat ion
deadlines!).

Each chapter should complete its elections
for 1986 officers bv the end of the vear. and
must furnish to the JALT Executive Secretary
a list of those elected. This must be done before
January lst, 1986 so that it may be published
in the February 1986 issue of The  Language
Teacher.

(JALT National and Local Elections for 1986)
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NEW HAMAMATSU CHAPTER SIG
ON MULTILINGUALISM

In May a group that had met in Hamamatsu
to discuss issues that faced them as parents of
expatriate and bicultural children asked to be
recognized as a SIG by the Hamamatsu Chapter.
This recognition was granted by the Hamamatsu
Chapter officers. So far, the group has started
a newsletter and is helping Hirata Gakuen Ko-
domo no Ie, a local Montessori school, bring an
American teacher to Hamamatsu. It is also trying
to start an English language Saturday School (or
play group), and plans a similar one later for the
Korean language. In addition there are plans for
a video and book exchange, and for special
lectures to come to speak in Hamamatsu. The
aim is for an eventual focus on these issues
nationwide. The group also hopes that Barbara
Satori (0534-56-1072) is organizing the Satur-
day Schools and Gary Wood (0534-72-9056)
is coordinating the group and sending the news-
letter. Enquiries, assistance, advice, et cetera are
welcome.

(cont'd from page 7)

types. The books have graded short  passages,
reading development material, and a long ex-
tensive passage in each volume. The graded
material is recorded on cassette which may seem
strange in a reading scheme, but students enjoy
using the cassettes. Research at primary level
in England has shown that small children who
are read to in a dramatic and lively way, develop
an almost instinctive sense of punctuation, and
intonation when they read themselves. The most
encouraging result I have had from ten years of
piloting reading materials is that many students,
who had no reading habit in their first language,
developed a reading habit in English. They then
went on to read more in the mother tongue. If
I was an applied linguist, I might find the need
to qualify the effect of more reading with
columns of statistics and references. As a teacher,
I don’t need to. I know what happens to all the
skills when students begin reading more.

RENEW NOW
Members whose dues are paid up

through December 1985 - the great major-
ity of you - are invited to renew through
December 1986 simultaneously with regis-
tering for JALT ‘85. Check the appro-
priate “membership type” box on the
blue furikae form, enter the amount, and
remit together with conference fees. This
will save you a trip to the post office
during the December shiwasu (“teachers’
rush”) and afford both you and JALT
modest financial benefits.
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showing how games can form the basis of a
conversation course. And Charles Wordell will
introduce A Guide to Teaching English in Japan.
recently published by the Japan Times. ‘This
book is endorsed by JALT and presents practical
details of language teaching. Charles has used
papers from teachers currently active in Japan.

.
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CONFERENCE PREVIEW
The annual conference will be held in Kyo-

to, September 14 to 16. This is conference
number eleven, and if past conferences are any
indication, this one should be well worth attend-
ing. There will be more than two hundred presen-
tations: here are some of the topics that may
interest you, just as a sample.

Keiko Abe will present an Idea Box of acti-
vities for children, a workshop of creative and
useful activities. Steve Wilkinson will offer
activities for Kindergarten through 6th grade
that will move and be fun, fast and friendly.
Chris Clark will demonstrate an “oldie but
goodie,” Flash Cards with Children. Also with
children and junior high students will be Ritsu-
ko Nakata who will present practical learning
activities including group and pair practice.

In the materials department Jack Barrow
will present materials for discussion in the upper
beginning and lower intermediate level, with the
emphasis on the upper level. Walter Matreyek
will report on using a modular appraoch in a
course curriculum (ample module material will
be displayed and demonstrated). And Francis
Bailey will present a procedure for designing
authentic listening materials.

In the cross-cultural area, Torkil Christensen
and Thomas Upson will present the results of
their survey which inquired into the role of non-
Japanese language instructors. And Ian Shortreed
and Hiroko Ohara will make a report of a study
on Japanese foreigner talk.

Suggestopedia and Krashen’s research will
be reviewed by Charles Adamson,  while David
Peaty will lead a two-hour workshop on pair-
work communication activities.

In the video and movie department, Mark
Sawyer will explain some of the problems and
possibilities with video in a demonstration for
inexperienced teachers, while Larry Cisar will
lead a session on l istening comprehension
through movies, using full length movies.

Curtis Kelly promises lots of writing ex-
ercises handouts in his Teaching Composition:
Who, What, Why and especially How! Donald
Freeman is coming all the way from the School
for International Training in Brattleboro, Ver-
mont, USA to give a workshop on visuals in the
classroom entitled. Working with Pictures. Melvin
Andrade will lead, a session called A Systematic
Task and Game Based Conversation Course

Well, there you have it: a few of the presen-
tations and people you can expect to see at the
JALT ‘85 Conference. But there are many more
reasons to attend - look for a detailed con-
ference schedule in the September issue of T h e
Language Teacher

PROGRAM CHANGE
The JALT ‘85 committee is sorry to an-

nounce that, due to illness, Sir Randolph Quirk
will be unable to attend the JALT ‘85
conference.

However, with nearly 200 other sessions
dealing with topics as varied as listening, video,
discourse analysis, games, reading, children’s
classes, and composition and with featured
speakers of world renown such as Peter Viney,
Victoria Kimbrough, and Frank Crane, we are
sure that you will find the conference useful
and enjoyable.

JALT ‘85 FEATURED SPEAKERS

An array of featured speakers will add to the
JALT ‘85 conference. They include the follow-
ing people:

Victoria Kimbrough .
Ms. Kimbrough, a grad-
uate of the University
of Kansas, has taught
EFL for  14 years  in
both North and Central
America. While in Cen-
tral America. she co-
authored the functional
ESL series In Touch.
Ms. Kimbrough will do
several workshops in-

cluding one dealing with reading, strategies and
competence and another on developing com-
munication skills. She spoke at JALT ‘84.

Frank Crane. A popu-
lar  speaker at  JALT
‘84, Mr. Crane is an
ESL/EFL  e d i t o r  a n d
text author. He holds a
Master’s d e g r e e  i n
TESOL from Columbia
Teachers College. At
JALT ‘85, he will dis-
cuss the “teachers’
book as resource” and

ways to motivate reading and readers.
(cont’d on next page)
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icont‘d from p r eceding

Peter Viney. Mr. Viney,
teacher, teacher-trainer
and author, returns to the
JALT c o n f e r e n c e  this
year. He will share his
ideas on reading for plea-
sure and on communica-
t i o n  a n d  contextualiza-
tion. His bio-data is print-
ed elsewhere in this issue.

Brian Heaton.  Mr. Heaton  is
the director of the English\.I Language Unit for Overseas;_ Students at the University
of Leeds. He is at present
on a six-month attachment
to the University of Cam-
bridge Local Examinations
Syndicate and is working
at the University of Tsuku-

ba on a communicative test for students of
English. No stranger to Asia, Mr. Heaton  work-
ed in Hong Kong for 12 years where he be-
came senior inspector for English. He also
served as a Visiting Professor in Education
in Singapore from 1976-79. He is a respected
expert in language testing and has published
extensively on the subject. Mr. Heaton’s sessions
will consider the marking of composition (cor-
recting error or teaching writing?) and “the test

of a test.”

D o n  Maybin.  A t  JALT
‘84, Mr. Maybin w a s
second only to Stephen
Krashen in popularity as a
presenter. This year, Mr.
Maybin, who has over ten
years’ language teaching
experience in Canada, En-
gland, and Japan,  will
present six different ses-

sions ranging from techniques for video and
junior high juku to the use of “productive
pressure.” He is the Takamatsu JALT coordina-
tor and teaches English and French in the Seto-
naikai area.

E. Gene Ritter. Dr. Ritter holds a Ph.D. from
the University of Missouri and has done post-
doctoral work at the Mayo Clinic. He is an
expert in speech, pronunciation, and language
disorders. He has worked with Asian and other
non-native English speakers in correction ac-
cent and pronunciation problems. Dr. Ritter
is  the Act ing Chair  of  the Department  of
Speech and Hearing Sciences at Indiana Uni-
versity, Bloomington. He will lead a session
entitled “American English: Pronunciation and
Prosody.”

LISTING OF 0THER PRES



The Language Teacher IX:8 August 1985

PRESENTATIONS
BY FEATURED SPEAKERS

J. BRIAN HEATON
The Test of a Test
The Making of Compositions: Correcting

Errors
FRANK J. CRANE

The Teacher Book as Resource
Motivating Reading/Motivating Readers
Video English

VICTORIA KIMBROUGH
Reading Strategies vs Comprehension
Staying I n  T o u c h
Teaching English through Academic Content
Developing Communicative Skills

DON MAYBIN
Christmas Class
20 Video Techniques
20 Oral Skills Techniques
20 Aural Skills Techniques
Productive Pressure
Junior High Juku Classes

E. GENE RITTER
American English Pronunciation & Prosody

PETER VINEY
Communication and Contextualization
Streamline for Communication
Elementary Level Lesson Planning
Reading for Pleasure

OTHER PRESENTATIONS
(Partial Listing)

Keiko Abe - Idea Box
Carl Adams Information Gaps: The Missing

Links
Charles E. Adamson Jr. ~ Natural Suggestopedia
Ellen Adiv - A New Alternative: The Conven-

tional L2 Program
Madeleine Adkins - Dialogue Journals: Opening

the Door
Fred Anderson ~ Strategies for Large Class Man-

agement
Melvin R. Andrade Jr. - Systematic Task/Game

Conversation Course
Linda M. Axelrod - The Letter Writing Technique
Francis M. Bailey ~ Designing “Authentic”

Listening Material
Philip Barbieri -Fool’s Dance as Optimal Input
Jim Batten - Workshop in Nonverbal Intercul-

tural Communication
J. Batten, K. Nogi & R. Voss - Drama in a

Junior High Summer English Camp
Anthony Behan & Sue Lee - Student Evaluation

of Language Courses
Shari J. Berman - Hello Out There in Radioland!
Alan Brady - A Needs and Risk Strategem
Alice L. Bratton - Crossing Cultures
James W. Brown - Listening to the News
John Alan Gene Brown - Videos in the Lan-

guage Class
Steve Brown - Grammar Games and Activities;

Using Stories
Christine Mary Bundesen - Advanced ESL

Writing and Style

Richard Thomas Cauldwell - They Have Ears
Raoul Cervantes - Acquisition and Listening in

the Classroom
Andrea Charman -- Video: Friend or Foe?
Torkil Christensen & Thomas Upson - Survey

of Language Teachers
Lawrence J. Cisar - Listening Comprehension;

Workshop on EFL Administration
Christopher Clark - Using Flashcards with

Children
Louise Daman - The Game of the Name
Ian P. Davies - ESP for Scientists in Indonesia;

A Task-centred ESP Program
Richard R. Day - Task-based Learning in the

EFL Classroom
Tony Deamer -~ Kobe Steel In-House Language

Program
Christine Dickinson & Larry Riesberg - Listen-

ing Activities
Sonia Eagle - Anthropology and the Language

Marilyn Fisher -- Two New “Natural English”
Tapes

Pat Fisher - Report on TESOL Summer Meeting
Donald Freeman - Working with Pictures
Dalia Frieder - Clinical Approach Towards ESL
Griffith Frost ~ Administrators’ Forum
John Fry - Learning Awareness in the Classroom
Barbara Fujiwara - Attention in the JHS/SHS

Class
Glenn T. Gainer - What Was the Question?
William Gatton - Varieties of Pair Work
Mohsen Ghadessy -- Selection of Developmental

Errors
Roy Gilbert - Introducing Orblt
Linda Christine Godfrey  - Techniques for

Presenting Language _
J. Phillip G o l d b e r g  English G r a m m a r  f o r

Students
Robert Gray - Cohesion, Coherence & Com-

prehension
Dale T. Griffee - TPR Under Difficult Circum-

stances
David Hale - Classroom Feedback
Norman Harris - Get Ready
Mizuho Hasegawa - Address System in Japanese
Marc Helgesen - Turning It Into a Game
Lynn E. Henrichsen ~ ELT Reformers: Palmer

and Fries
F. Hinofotis, Thomas Hudson & Colin Churchill

- Authentic Reading Texts in Testing
David A. Hough - Games and Activities for

Children; Survival English for Japanese
P. Shigehiko Iizuka - Toru Matsumoto’s Novels

in-English
George S. Isted - Activities for Basic Conversation
Yoshiaki Iwai - Intercompanv Training and

School Education  
George Jacobs - Freewriting: An Invention

Strategy
Harry Jennings - Child-centered Classroom

Materials
Dan Jerome - Linguistic Problems of Bilingual,

Bicultural Students
Anthony Jones --Dialogue Building
Shuhei Kadota - Psycholinguistic Properties of

Speech Production
Curtis Hart Kelly - Teaching Composition

(cont’d on next page)
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Curtis Kelly & Ian Shortreed - Significant Scrib-
bles: Writing for Fluency

Nayef N. Kharma  -  Problems of Writing Com-
position in EFL

P. Lance Knowles - A Listening Approach to
Functions

Allen Koshiwa -- Film and Video Activities
Thomas J. Kral - Portraits in Words: Using

Biographies
Neville Laing - Communication Activities for

Beginners
Sally La Luzeme - Language and Culture

Through Dance
Susan Lanzano - Big Bird, Oscar and Friends
Maria Latona  - Uses of Communicative Journals
Gunilla  Christin  Laurell - Error Analysis in the

Classroom
Warrick  Liang- Applying CLL Concepts
Laurie Likoff - The New Technologies: Their

Impact on the EFL Class
Angus Lindsay - Classroom Language
Virginia LoCastro - Listening for the Advanced

Learner
Elizabeth Lokon  -- Using Person to Person
Linford  Lougheed - Reading, Making Assump-

tions
Leo John Loveday - Sociolinguistics and Lan-

guage Learning
Karen Lupardus  - Syllables, Stress, Rhythm

& Rhymes
Duncan  Macintyre ~- Designing Functional Role

Plays
Anne Shirley Maguire  - Learning by Experience
Tetsuro Manebi & Rube Redfield -  The Look-up

Lesson
Kathy Maston & E. Dussourd  - Grammar: Re-

cycle It Communicatively!
Prem Mathur - Beyond Acquisition
Walter E. Matreyek - Content-based Modules

at SMI
Kazuko Matsumoto - Composition Quality and

Syntactic Features
Yoko Matsuoka - Teaching Pronunciation to

Children Through Phonics
William Albert McBean - Shortwave Radio for

Listening Corn rehension
Steven G. McCafferty - Language Contexts:f

The Acquisition of Idioms
John  McGovern - Course Design: Principles and

Procedures
Felicity McRobb  - British EFL Examinations
Haruo Minagawa - Practicability of Team-

teaching
Tomoo  Mizuide - American Subjunctive
Shivaun Molloy & Kumiko Ota  - Puppets,

Music. Movement. Drama. Kids
Clyde Moneyhun - intensive English for Japa-

nese Students
Dave Mosher & Lonny Wiig - 20 Enjoyable High

School Activities
Hoshin Nakamura - The Usage of “NI” and “0”
Yoshihiro Nakamura - Syllabi Revisited
Ritsuko Nakata - Fun Ways to Use a Picture

Dictionary; Practical Learning Activities for
Children

Kazunori Nozawa - The Placement Test as a
Vehicle for Better English

Frederick H. O’Connor - Making Your Own
Videos: A Schema

Natsumi Onaka & Linda Viswat - Listening to

“Real” English
Masami Ormandy  - Pathway. T h e  N e w  Long-

man Children’s Course
Eloise Pearson - Discourse Analysis Applied
David Peaty - Pairwork  Communication Activities
Tom Pendergast - Business Letter Writing; ESL

by Computer
Karen Peratt _Writing Strategies for ESL Students
Leo G. Perkins Teaching Middle High School

David Phillips - Communicative Activities in the
Classroom

David Pickles - Listening and Speaking f o r
Meaning

George W. Pifer - Listening Strategy: Contextual
and Imaginative

Ken Pransky - Old Wine in New Bottles
Carlos Quiroga - Reading Communication Skills

in Business English
Nevitt Reagan - Better Ways: Strategies and

Activities
Jack C. Richards - Proficiency and the Language

Curriculum
Alan P. Ridley ~ Accelerative Learning Demon-

stration: Serbo-Croatian
Steve Ross, Thomas Robb & Ian Shortreed -

Assessing Fluency Writing Methods
Paul Rossiter - Teaching the Future
Kevin Ryan - DJ and the Beginning Student
Motoharu Saito. Yo Matsumoto & Yurika Hava-

kawa - SSH: A New Gateway
Harumi Sakamura & Tetsuji Tomikawa - Sign’

Language and English Learning
Mary Sandler ~ Life After Minimal Pairs
Katsuyoshi Sanematsu - Steps to Extended

Discourse
Hiroaki Sato - New English Teaching Method
Joanne Sauber & Marc Helgesen - Games for

Vocabulary Building
Mark Sawyer - Activating Students Through

Sharon L. Schillinger - Technology in the ESL
Classrom

Tim Schoen - Kindergarten English Teaching
Techniques

Pam Scott -  Concept in the Classroom
Mark W. Senn - 33 Things  Move on OHP
Ellen Shaw  American-Listening and Speaking

Materials; Pronunciation and Listening
Comprehension

Michiko Shinohara - Some Games for Teaching
Vocabulary

Alex Shishin - Creative Writing for Textbook
Writers

Ian Shortreed & Hiroko Onaha - Japanese
Foreigner Talk

Suzana Augusta Kruger Sieburger - Learning/
Teaching Portuguese in Japan

Robert Oughton Smith - Real Events, Real
World

Bill Stanford - Structure-Global Audio-Visual
Methodology

James Swan & Yasutaka  Tokorozawa - Survey
of Foreign Teachers’ Opinion

Sawako Tauigawa & A. Shishin - Slides for
Private Lessons

Catherine Tansey ~~ One Picture’s Worth 1,000
Words

Mike Thompson - Video Drama: The Ultimate
Motivation?

(cont‘d on page I6)
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Designed for use with students at an
intermediate language level, these video
films can add enormously t o  your students'
learning expence in the following ways
*They  have a powerful motivational appeal

Using  mystery, suspense and detection.
your students’ interest, will be gripped
from beginning to end.

*The films show English being used
naturally as a means of communication  in
a wide variety of authentic situations The
exciting plots bring the language to life in
a dramatic and entertaining way.

*The  films exploit your students’deductlve
abilities and encourage them to
understand the whole situation from all
the verbal and nonverbal clues that are
given. Not only is listening
comprehension practised, but your
students’ reading ability IS developed by
using the videoscript for reading
practice before or after showing the film.
The skill of writing is developed by the
variety ot exercises given in the students’
workbooks.

*The  films are extremely flexible. They can
be used alongside any main course book
and in a variety of ways- to introduce
language points to practise, consolidate
and revise them;short sequences can be
used for more extensive listening work;
the films can be shown for 5 minutes at

the end of a lesson or used as the basis  for
a complete lesson on a language point
raised in the film Teacher’s notes
a:ccompany the films and give guidance
on how to exploit their use

The four titles currently available in
“THE SHERLOCK HOLMES and
DOCTOR WATSON video series” are:

THE CASE OF MAGRUDER’S MILLIONS
THE CASE OF THE SITTING TARGET
THE CASE OF THE DEADLY TOWER
THE CASE OF HARRY RIGBY

Each title consists of:
videocassette (30mln.)

with scnpt
Script
Workbook
Teacher’s book

@ ¥25,000
770
610

2,300
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CROSS CURRENTS
An International Journal of
Language Teaching and
Cross-cultural Communication

Cross Currents is a biannual journal
published by the Language Institute of
Japan.

Articles range from cross-cultural
communication issues, to language
acquisition skills, to teaching
methodologies, strategies and
techniques.

Subscription Information:
Payment within Japan may be made to:

School Book Service (SBS)
Ohkawa Bldg. 3-23-4 Takadanobaba,
Shinjuku-ku, Tokyo 160
Tel. 03-364-l 261

Special Discount to JALT members. Please use the JALT
The Language Teacher (formerly the JALT Newsletter).

For manuscript and other information write to:

CROSS CURRENTS
Language Institute of Japan
4-14-1 Shiroyama, Odawara,
Kanagawa 250, Japan

postal transfer form which can be found in

(cont’d from page 14)

Stephen Timson -- Conducting an Oral Research
Project

Steve Timson & Jack Barrow - EFL Syllabus
Consideration for Japan

T h o m a s  T i n k h a m  - KISS: Keep It Simple,
Stupid

Damien Tunnacliffe -- New Developments in
Video Material

Mark Twemlow - Person to Person
David Vale - Bids for Kids
John Vik - Games for Adults
Daniel Walsh - Activizing the Discussion Class
Gretchen E. Weed - Unforgettable, That’s What

You Are

Jane Wieman - Suggestions for Teaching in
Japanese Companies

Steve Wilkinson - Dynamic English for Kids
Charles Wordell - A Gu ide  t o  Teach ing

Sr. Regis Wright & Saeko Gaya - Playways  to
English

Masayo Yamamoto - Symposium on Bilingualism
Junko Yamanaka & Clyde Moneyhun - English

Composition for Japanese Students
Shinsuke Yoshida - Active and Enjoyable

Reading Class
Emiko Yukawa - The Original Film Making

Name

New Address

See t h a t  y o u r  Languag
ALONG WITH YOUR

e Teacher follows you. Send this form
U CURRENT MAILING LABEL to the

) JALT Central Office: c/o Kyoto English Center, Sumitomo
Seimei Bldg., Shijo-Karasuma Nishi-iru, Shimogyo-ku, Kyoto

Date effective

Postal Code

New Home Phone

New Employer

New Work Phone
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JA LT ‘85 Conference Schedule
Saturday, Sept. 14th Sunday, Sept. 15th Monday, Sept. 16th

9:30
I

10:00

1 Registration Opens 8: 15

8:30 1

resentations 1

Presentations 2

Presentations 10

Vis i t  CM Displays
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The School for
International Training

Get a better job. Do a better job.
Master of Arts in Teaching for
certification and effective career
preparation in
W English as a Second Language
H French, Spanish
n Bilingual/Multicultural education
in two consecutive summers or one
academic year. Also. Master’s in
Intercultural Human Service
Management.

The Master of Arts in Teaching Program
is pleased to announce a new program:

INTENSIVE TEACHER TRAINING
INSTITUTES IN JAPAN

in the winter and summer of 1966

For details:
-Come to the SIT booth at JALT ‘65 in

Kyoto
-Watch upcoming JALT Newsletters for

details
-or, Write SIT. Attn:

MAT Japan Institutes

The School
For International Training
9 Kipling Road, Brattleboro. VT 05301
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conversations, etc. Some 1100 words deemed
“most common and useful” are presented. The
vocabulary and language patterns are recycled
through the book. Useful summaries of the
vocabulary, functional expressions, and struc-
tures in each unit appear at the back of the book.

J A L T
| Undercover
THE CAMBRIDGE ENGLISH COURSE,
Book 1. Michael Swan and Catherine
Walter. Cambridge University Press, 1984.
Student’s Book, 159 pp.; Practice Book,
128 pp.; Teacher’s Book, 316 pp.; Test
Book, 12 pp. One Student Cassette Tape,
four Class Cassette Tapes.

Most teachers  natural ly (and properly)
evaluate a textbook according to the needs of
their students and to their own philosophies,
skills and teaching styles. In a published review,
it is appropriate also to judge the book against
the publisher’s claims for it. According to the
Cambridge University Press, “Book 1 is for com-
plete beginners and ‘false beginners’ and takes
learners to a point at which they can use English
fluently for simple practical purposes.” The
course is  “. . especially designed for adults and
takes account of their needs and interests,” and
it “. . provides activities which adults feel
happy with” (Cambridge ELT Catalogue 1984).
This review will address two questions: Does The
Cambridge English Course perform well for the
students and teachers using it? Equally impor-
tant, will it fulfill the claims made for it?

The reviewer and two colleagues have used
the textbook for a period of six months. Our
students are halfway through the book at this
time. So, this evaluation of the publisher’s
claims must be considered tentative. But at
this time we have strong doubts that this book
will enable our students to achieve genuine
fluency, even for “simple practical purposes.”
The reason for our doubts is that the lessons do
not give enough emphasis to the “simple prac-
tical purposes” for which we believe beginning
students need to develop fluency. The publisher’s
claims aside, however, The Cambridge English
Course is a useful and interesting conversation
text for adult students with previous English
study.

In their  excel lent  introduct ion to the
Teacher’s Book, the authors describe the organi-
zation of their text as “multi-syllabus.” It is,
indeed, eclectic. Functional, notional, structural,
phonological, and several  other syllabi  are
integrated in the 32 units of the text.

The four lessons in each unit depart from
the common dialogue-based study. Most lessons
(and units) do not contain “key” dialogues upon
which functional, structural, and lexical study is
built. Instead, a great variety of illustrations,
short readings, taped material, and other stimuli
are used to support verbal exercises: making
statements, asking questions, engaging in short

The text is supported by four cassette tapes:
one 90-minute student’s tape and three “class
cassettes” (2 hours 40 mins.). Transcripts appear
in the text or workbook for the entire student
tape, but a large part of the class cassettes ap-
pears in the Teacher’s Book only.

A Practice Book correlates well with the text
and provides exercises for written practice of the
functional expressions, vocabulary and grammar.
A very thin Test Book, containing three revision
tests, completes the course materials.

The Teacher’s Book is very well done. The
clear organization, informative and useful ex-
planations, and lucid style make its introduction
seem much shorter than 7½ pages. The introduc-
tion explains the authors’ multi-syllabus ap-
proach, describes the course organization, and
offers helpful advice for the teacher. In addition,
each lesson (i.e., each page of the text) has a
full page of suggestions for the teacher, and
those pages are interleaved with the students’
pages. The convenient result is that the lesson
page and the teacher’s page face each other.
Optional activities for variety or reinforcement
are often suggested.

The variety of illustrations and taped listen-
ing material is very stimulating. But most lessons
provide very little for the student to study prior
to the class. The student’s cassette tape is es-
pecially meagre in that respect. It is not unusual
for several consecutive lessons to have nothing
on the student’s tape. Much of the material
which is on the tape is for pronunciation prac-
tice. Most of the listening material on the stu-
dent tape appears in transcript form in the
Practice Book, and makes no specific demands
upon the student. Unfortunately, the lesson
pages give no indication to the student when
he/she should use the student cassette (although
a list accompanies the tape).

The four cassettes for classroom use are a
valuable source of listening practice, often in-
cluding authentic, unscripted conversation. Un-
fortunately, some of this taped material is too
advanced, lexically and structurally, for the
students to comprehend, even after several
playbacks. Contrary to the authors’ assertion,
our students found themselves called upon to
perform tasks beyond their current capabilities.
Some taped exercises call for an oral response,
but only a very advanced student could respond
within the time allowed for some of them.
(Hopefully, all teachers have cassette players
with pause buttons.) In general, the course
depends too heavily upon the class cassettes.
It’s a shame more of that material was not in-
cluded on the student’s tape.

Throughout the text one finds indications
(cont'd on next page)
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(cont‘d from preceding page)
that students are not expected to do much
preparation before class. Not only is there a
scarcity of textual or taped material for home
study, but even when there is material to study,
the teacher’s guide often suggests an approach
which obviates any student preparation. (To be
fair, the book is often correct in anticipating
unprepared students. But isn’t that promoting a
self-fulfilling prophecy?)

In summary, The Cambridge English Course,
Book 1 has been an interesting and effective
text for students, and teachers find ample sug-
gestions and guidance for using it. The book
presents a rich and varied vocabulary. The lessons
provide a generous quantity and variety of ex-
ercises for speaking. The Teacher’s Book and the
Practice Book are well done. The major deficien-
cies are a lack of listening material on the stu-
dent cassette, and a built-in assumption that
everything (very nearly) must happen within the
classroom. Despite these deficiencies, however,
the coursebook and tapes can serve well as part
of a basic course in beginning conversation.

The Cambridge course should be considered
by those who are teaching adult students in
Japan. Book 2 is due sometime in 1985. Books
3 and 4 are scheduled for release in 1986 and
1987, respectively.

Reviewed by Paul Jordan
Epson Corporation, Nagano-ken

SHERLOCK HOLMES AND DR. WAT-
SON IN THE CASE OF THE SITTING
TARGET. Longman,  1984. V i d e o t a p e
(VHS or Beta) 30-min., ¥ 2 5 , 0 0 0 ;  Video-
script, 12 pp., ¥770; Teacher’s Book (by
David Cobb and Jan Dalley), 28 pp.,
¥2,300;  Student’s  Workbook,  8 pp. ,
¥610.

Most (all?) video language teaching material
currently on the market has one thing in com-
mon: the video component was especially taped
for the purpose. The series under review here
appears to be different: these are actual, au-
thentic TV entertainment shows (specifically,
four half-hour Sherlock Holmes mysteries, with
more to come) only later picked up and pack-
aged for teaching English. They are suitable for
students at a low-intermediate level (that is, cor-
responding with, say, the second half of Building
Strategies) and up.

Before looking at the way the shows have
been prepared for teaching bv the publisher. I
can say that, as TV fare, they-are not far below
typical BBC/PBS productions. The production
values and acting are of high quality, and the
episode reviewed here holds the attention and
has some nice touches of dry humor. In short,
these shows entertain which, of course, they
were supposed to do in the first place. A very
few students and teachers who used this episode
were less than enthusiastic, not particularly

enjoying the Englishness, the period setting and
the staid detective story genre, but most liked
it well enough. One advantage is that Holmes is
so well-known and loved here in Japan.

The shows are intended to be ready to teach
‘as is.’ The episodes are sold separately, and each
has a corresponding Students’ Book’ with ex-
ercises: a Script: and a Teacher’s Book which
combines the first two plus teaching notes and
the right answers for the exercises. The video
have brief on-screen comprehension questions
inserted about eight times in the course of the
story. (Why, incidently, does each half-hour
episode cost ¥25 ,000  when a full-length feature
film on video retails for about ¥l5.,000? And
¥2,300  for a 28-page Teacher’s Book?!)

The methodology suggested is to first pre-
teach/review a list of ten or so words essential
for comprehension. In this episode (about Chan-
ning, a crazed ex-con seeking revenge on those,
including Holmes, who once put him in jail) the
words include psychopath, extortion, mirror,
witness and behind bars. Next, the teacher gives
(in the students’ native language if desired) a
little background on the characters and culture
(all well laid out in the Teacher’s Book) and then
plays the whole episode to the students non-
stop. Afterwards, students mark off a very short
multiple-choice outline of the whole story in
the workbook. Their choosing the right answers
indicates to teacher and students alike that they
understood the gist of the story. The teacher
then goes back and shows the video section-by-
(two or three minute) section. There are one or
two simple on-screen questions after each of
these parts, and these questions require a slight-
ly more detailed level of comprehension than
the initial gist outline. Press the pause button
and discuss these, or students can write the
answers in their workbook.

Also in the workbook are further optional
exercises: sentence matching, scrambled senten-
ces,, vocabulary defining, etc., and you can stop
the tape and have the students do these. Some of
these exercises are useful comprehension checks,
while others appear to be padding for grammar,
reading and writing practice. In this way, you
work through the sections of the video to the
end. One episode might require two to four
hours of class time, according to the level of the
students.

The methodology, then, is unsophisticated,
simple to use, and is more-or-less viable here: if
the students are at least low-intermediates, the
process goes relatively smoothly. The episode
reviewed does have an unanswerable sentence
match in Section 1 (the information that Chan-
ning intends to kill Holmes is not revealed
until Section 2). The vocabulary exercise in
Section 2 is needlessly complicated but can be
made to work if the teacher supplies the dialog
line in which the target word appears. This
gives students some basis on which to guess
which of the three given meanings is correct.
One thing I’m afraid I couldn’t bring mvself to
do was play the episode to the very end in the

(cont‘d on page 22)
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THE 1 1 th ANNUAL CONFERENCE ON
LANGUAGE-TEACHING AND LEARNING

SEPTEMBER 14-16, 1985
KYOTO SANGYO UNIVERSITY

MAIN SPEAKER
Sir Randolph Quirk, C.B.E., F.B.A.
Vice Chancellor, University of London.
Author of A Grammar for Contemporary

English.

KEYNOTE SPEAKER
Prof. Toru Yano
Center for Southeast Asian Studies,

Kyoto University.

FEATURED SPEAKERS
Peter Viney
Author of Streamline and American

streamline.

Victoria Kimbrough
Author of In Touch and Odyssey.

Frank Crane
Author of World English.

Dr. Gabriele Stein
University of Hamburg

SOCIAL EVENTS
The JALT Bento  Banquet
The Regents Cocktail Party

THE BOOK DISPLAY

DOZENS OF WORKSHOPS, LECTURES, and
MUCH, MUCH MORE.

REGISTER BEFORE AUGUST 20 for discount-
ed rates. Please use the blue form for con-
ference registration. Use the red form for
hotel reservations.

CONFERENCE FEES

Only before August 20 -

3 days   2 days  1 day

Member* ¥10.000 ¥ 7 , 0 0 0 ¥4,000
Non-member 13,000 9,000 5,000
Student Member 5,000 3,500 2,000
Student Non-

Member 6,500 4,500 2,500
(The student rate applies to undergraduate stu-
dents only.)

On Site -

Member* 12,000 8,000
Non-member 15,000 10,000

4,000
5,000

Student Member 6,000 4,000 2,000
Student Non-

Member 7,500 5,000 2,500

Persons coming from abroad may pay by money
order or check in US$. The rates are as follows:

Member $46.00 32.00 19.00
Non-member 60.00 41.00 23.00



Reserve Your Room Now
at Hotel Keihan!

This year’s conference hotel will be Hotel Keihan,
conveniently located across the street from Kyoto
Station (Shinkansen side). It is also the first stop made
by the limousine bus from Itami Airport, if you will be
arriving by plane. In a departure from previous years, we
have requested the Japan Travel Bureau (JTB), Kyoto
Branch, to handle all hotel arrangements.
Rates: Single: ¥7,OOO  ($35); Twin: ¥6,000 ($30)/person

Hotel rooms must be reserved by Aug. 20 using the
(red) furikae form. Full prepayment is required. Over-
seas participants may pay by personal check in dollars
made out to “JALTJTB,” or by bank transfer to
account no. 290030 at the Fuji Bank, Kyoto Office, in
the name of “Japan Travel Bureau.” European partici-
pants may pay through the postal Giio system quoting
the account number on the red furikae (giro) form.
Transfers from Europe normally take seven to ten days.
Note that if personal checks are used. separate checks
must be sent for the hotel and conference registrations
as they are processed at different locations. If not
applying through the post office, please send the red
furikae form directly to: JALT ‘85 Desk, Japan Travel
Bureau, Higashi Shiokoji-cho, Shimogyo-ku, Kyoto 600.

Since the conference is being held during a peak
tourist season, all reservations are being handled on a
“fust-come, first-served” basis. JTB will attempt to find
alternate accommodations for applications arriving
after the Hotel Keihan is full, but no guarantee can be
made for those applying after the Aug. 20 deadline. If
you have any questions concerning your reservation or
any last-minute changes, please contact Mr. Kagawa at
the Kyoto JTB office, 075-361-7241.

When filling out the form, we request all non-
Japanese to supply their passport number. Please note
that roommates must be mutually accepted. If you
would like JTB to assign a roommate, please specify
“smoking” or “non-smoking.”

To complete your hotel reservation and conference
pre-registration, take both forms, the red hotel reserva-
tion form and the blue JALT ‘85 pre-registration form
to the banking window of any post office. Unlike the
blue conference registration form, there is no handling
charge for the red furikae.

BENTO BANQUET
The best JALT social event ever. Sunday eve-

ning, Sept. 15, on the university campus. Only
¥1,500/person. Drinks extra, at rock-bottom prices.

HOW TO GET THERE:
Plane: Airport buses run from Itami to Kyoto

Station (55 min.). The Hotel Keihan is the
first stop. e J.N.R.: Take the subway from Kyoto

Station (Y170), get off at Kitaoji
Station. Special buses run to con-
ference site.

Hankyu Line: Get off at Shijo-Karasu-
ma and take the subway.

Keihan Line: Get off at Shijo Keihan.
Take the Hankyu Line or walk
(10-l5 min.) to Karasuma-Shijo.
Then take the subway.

Car: From Kyoto Minami I.C. (13km).
Free parking.

CONFERENCE INFORMATION:
075-221-2376

L



It’s easy to teach and fun to learn.
It’s a great hit with kids and teachers in Japan.

It’s Start with English.
(available in British and American editions)

l Student’s book l Workbook OTeacher’s book (available
in English or Japanese) l Cassettes l Flashcards l Wallcahrts

American  Start with English 1 I

If you want to give your kids the right start in
learning English make sure they

Start with English
________________  ____________________~~~~~~~~ ____________________--------

1 To: OXFORD UNIVERSITY PRESS
dif!b

I
3-3-3 Otsuka, Bunkyo-ku, Tokyo 112 Tel: (03) 942-1101

i Please send me an inspection copy of *American/British
; Start with English. (*Please indicate)
I.



33 The Yes/No Contest
Hello, I’m Barry Smiles, from the Prime

Minister’s Office of Touting-Up Foreign
Imports. We’re here today with the Yes/
No Contest to see if people know what
is Japan’s best selling imported English
course.

Smiles: Hi, what’s your name?
WT: I’m WT Smith.
Smiles: And do you know the best

selling imported English course in
Japan?

WT: Well, I just got here this morning
from Tibet so, no. (GONG)

Smiles: Sorry, WT. Maybe Oxford
English should have these books at
airport kiosks. Next, please. May I
have your name?

TC: My name is Candice Countless.
Smiles: And What do you do, Candice?
CT: 1 am a market penetration

consultant.
Smiles: Then you must know a lot

about my special question.
CT: Oh, yes, I’m sure. (GONG)
Smiles: Too bad, Candice. Countless

Consultants can tell Oxford’s winner,
though. And our last contestant,
please.

Chuck: My name is Chuck.
Smiles: Did you say Chuck?
Chuck: You heard me the first time.
Smiles: Uh, what do you do, Chuck?
Chuck: I’m an English teacher.
Smiles: Do you know what text

motivates students at all levels, comes
in both a British and American edition
with workbooks, readers and language
lab programs, has complete teacher’s
notes interleaved with the text in an
easy to use spiral binding, as well as
tapes which delight as well as instruct,
do you Chuck?

Chuck: I do.
Smiles: Then you must also know

which is Japan’s favorite imported
English course.

Chuck: Of course I do.
Smiles: And can you tell us what it is?
Chuck: Naturally, it’s Streamline.
Smiles: That’s right. Streamline, the

course for all seasons, is Japan’s best
selling import. You win our grand
prize, a year’s supply of Italian designer
cockroach motels!

m
Oxford

TM

, /--.z>..
English



Nothing succeeds like

STREAMLINE
Available in both British and American editions.

b Departures - Elementary
) Connections - Intermediate
) Destinations - Advanced

Student’s Books aTeacher’s  Books
Workbooks 0 Cassettes l Readers

and
STREAMLINE Directions

(the fourth level of the British edition)

is now available.

the co-author of Streamline will be visiting Japan again in September.
Besides presentations at the JALT conference and Tokyo book fair
he will also be speaking in Okayama, Sendai, Sapporo and Fukuoka.
(More details next issue.)

““““““““~ ____________________~~~~~~~~~~~~~~~~~~~~~__~_~~~~~~~~~~,
i To: OXFORD UNIVERSITY PRESS

v t
3-3-3 Otsuka, Bunkyo-ku, Tokyo 112 Tel: (03) 942-1101

ttl* I Please send me inspection copies of the following
I STREAMLINE components: -

English  / school:
Address:

i (Home/School)



Teachers told us they wanted a course
in American English

using a functional approach
designed for Japanese learners

aimed at false, not real, beginners
with realistic listening passages and tasks

and with conununication practiced through pair work.
Because it answers these needsPERSON TO PERSON

has become the hottest selling new ELT course
in Japan. If you haven’t yet received your free

inspection copy please send us the coupon below.““““““““‘T”““““““““““~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~
I

& i
To: OXFORD UNIVERSITY PRESS

3-3-3 Otsuka, Bunkyo-ku, Tokyo 112 Tel: (03) 942-1101

11111

; Please send me an inspection copy of Person to Person
! Book l/Book 2/Sample Cassettes. (Please indicate)

Oxford’TMi Name:
American  / School:

Eng Iish i fif:::::o,,I



DIRECTIONS FOR USING THE POSTAL TRANSFER FORM
1. Fill out both parts of the form in either English or separate the two halves.

Japanese: a) Write the amount you are paying in the 4. Take the form, the amount of money to be sent and the
small boxes, one digit per box; b) Write your name and appropriate handling charge to any post office. The
address in the large box of each part. postal bank windows close at 4 p.m. on weekdays, noon

2. Fill out the reverse side in English (following the direc- on Saturdays.
tions given). Handling charges: ¥l,000-¥5,000 (¥50); ¥ 5 , 0 0 0 l - ¥ l 0 , 0 0 0

3. Separate the form from these instructions, but dq not (¥70); ¥10,00l+ (¥l00)

, '.i. Name  & Address



ADDITIONAL INSTRUCTIONS FOR FILLING OUT THE FORM
1. Current JALT members: If possible, please provide your member code. It is on your mailing label following your

expiry date.
2. If any information (address, phone numbers, work situation(s), etc.) has changed, please fii out the appropriate

sections so that we change your main computer listing.
3. Please do not write in the blank space at the bottom of either side of the form. It is needed for computer use.
4. Please remit all dues payments after the close of the conference to: JALT, Kyoto 5-15892.

LT ‘85 PRE-REGISTRATION FEES
.-ONLY BEFORE AUGUST 20---

Member Non-member

se note! Forms postmarked after 8/20
rot be processed in time for the con-
ace. Please pay upon arrival.

JALT MEMBERSHIP FEES

ular

lent
up (5 or more)
rseas - sea
seas -- air
lmercial

¥ 6,000
¥10,000
¥ 4,000

¥3,600  each
$30/¥6,000
$40/¥8,000

$250/¥50,000

TESOL MEMBERSHIP FEES
(must be JALT member)

liar ¥ 1 1 , 0 0 0 Joint ¥16,500
lent ¥6,500 Airmail +¥2,500

IATEFL MEMBERSHIP FEES
(must be JALT member)

(idual
tutional

¥ 4,200
¥10,300

;criptions  for IATEFL members:

Journal
em English Teacher
!d Englishes
Gazette

¥4,l00
¥2,800
¥3,200
¥2,600

SS CURRENTS
Member

ar ¥2,000
iilIS ¥4,000

Non-Member
¥2,500
¥ 5 , 0 0 0

:ONFERENCE  REFUND POLICY

Your conference fee and Bento
luet reservation, minus a ¥ 2 , 0 0 0
ce charge, is refundable anytime
: to September 14.

,r. *;

.
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(cont‘d from page 20)
first listening-for-gist viewing. By erasing the last
sentence of the outline in the Students’ Work-
book and stopping the tape just as Channing
finally shoots at Holmes, I was at least able to
reserve a modicum of suspense to sustain us
through the later more detailed replays, and to
serve as a reward for finally completing our
study.

What do students gain from all this? Some
will enjoy the show as entertainment. Most will
have ten or twelve new vocabulary words in
short-term memory. But, most important, many
will gain greater ability and confidence in facing
authentic material and extracting a general
understanding of what is going on. It is crucial
for students to learn not to shut off in the face
of difficult input, but to stay open, be com-
fortable with ambiguity and take what they get.
These videos are extremely useful for practicing
this.

At the end of the process, some students
voice disappointment  a t  not  understanding
every word, and feel “the pictures made me
understand.” In other words, they have no sense
of having accomplished anything. They should
be counseled that  in  the real  world “the
pictures” also help comprehension, and that
their low level of language was still enough to
allow them to make or guess distinctions and
thus arrive at a general understanding.

At the same time, knowing that there is
so much that the students are missing (especially
the  humor) ,  some teachers feel frustration
because the material makes no explicit provision
for getting at these more detailed levels of com-
prehension. It has to be realized that detailed
understanding is not appropriate at a low-inter-
mediate level. An episode would be used as a
very peripheral part of a course for raising
general language ability, the language skills
gained being small but crucial. For the best ef-
fect, each episode would be finished quickly,
with as many different episodes used as possible,
one after the other.

It is at an mtermediate level and up that the
material can further be used for general language
acquisition. To this end, script study of each
section can be done as a further step after
viewing a particular section for general under-
standing (i.e., after answering an on-screen com-
prehension question). The script can be looked at
line-by-line, with the teacher explaining unfami-
liar words, jokes, etc. as they come along. At an
advanced level. the teacher can draw the stu-
dents’ attention to useful or unusual sentence
natterns and work with them. After such detailed
study, students might be expected to be in an
optimal condition to acquire the language of
that section, and a final step can be an overall
viewing for pleasure and more acquisition.

The following table summarizes these sug-
gestions for exploiting the material at different
levels:

pre-teach vocab/ 4 J + J

first overall gist
viewing J J

section-by-section
viewing/answer
on-screen
comprehension J J J
questions
section-by-section
extra workbook J
exercises
section-by-section
script study J J

final overall
viewing for pleasure/
consohdation J J

Many teachers currently using authentic TV
and movie material in the classroom find that a
major problem is having no script to use for
class preparation or in-class study. Given that,
some people may want to buy these shows just
because they are transcribed, and then prepare
their own original lesson plans as they are now
doing when using authentic (and usual1 free)
material taped from bilingual TV or sent from
the U.S. Indeed, anyone who has spent time
laboriously transcribing TV and movie scripts
may view these Holmes videos as heaven-sent and
(yes) even bargain-priced treasures.

Finally, this innovative make-over by Long-
man of real TV shows for language teaching
material contains an implicit assumption: that
(at an intermediate level and up) we must first
engage the mind of the learner and only then
worry about teaching listening skills or making
the language medium of that entertainment ex-
perience more available for acquisition. Because
this ordering of priorities is in line with much
current thinking on how people gain language, I
think we can expect more such material to be
prepared in the future. I, for one, can’t wait to
be able to buy classroom packages of, say,
Porridge (U.K.), Taxi (U.S.) and, of course, The
Twilight Zone.

Thanks to Marie Grammer, Eiko Iwasa,
Yoko Sugimura and Chuck Lambert  for contri-
buting to the discussion that led to this review,
and for  commenting on an earlier draft.

Reviewed by Julian Bamford
The American School of Business, Tokyo

REVIEW in BRIEF

BUSINESS COMMUNICA TIONS: Princi-
ples and Methods, 7th Edition. William
Himstreet and Wayne Baty. Boston: Kent
Publishing Co., 1984.687 pp., ¥6,050.

At 687 pages, with an intended audience of
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business s tudents  a t  American universities,
Business Communications has little future in
Japan. However, for non-business-oriented EFL
teachers who have somehow found themselves
teaching mostly businessmen, this book could
serve well to fill the gaps in their knowledge
about what language skills are most valued by
the business world.

Despite its imposing outer appearance, this
massive volume is actually a rather friendly
book, with an attractive format and graphics,
clear chapter outlines and summaries, and a
very readable writing style. Its detailed table of
contents and index make it suitable for quick
reference.

Because it is so comprehensive, Business
Communications could also be used as a standard
against which to evaluate level-appropriate EFL
texts dealing with business writing or business
communications, and for quite advanced stu-
dents it could be adapted to supplement the
weak areas of whatever text was eventually
chosen.

Himstreet and Baty have labored assiduous-
ly through seven editions spanning 25 years to
keep their book up to date, and they claim that
this 1984 edition contains more significant
changes than any of the previous ones, reflect-
ing the profound effect on the business and
government environment of: 1) the personal
computer/word processing explosion; 2) the
deepening awareness of the problems inherent in
communicating across cultures; and 3) the grow-
ing roles of memorandum writing and oral
reporting.

Business Communications deals clearly and
thoroughly with an area of expertise that is be-
coming increasingly demanded of those who
would help the Japanese meet their rap idly
expanding needs in mternational communication.

Reviewed by Mark Sawyer
International University of Japan

RECENTLY RECEIVED

The following materials have recently been
received from publishers. Each is available as
a review copy to any JALT member who wishes
to review it for The Language Teacher.

Notions before some entries indicate dura-
tion on the holding list: an asterisk (*) indicates
first notice in this issue; a dagger (†) indicates
third-and-f inal  not ice this  month.  All final-
notice items will be discarded after 31 August.

CLASSROOM TEXT MATERIALS/
GRADED READERS

*Broughton. Express: A rapid revision English
course. book I (Student’s book. Teacher’s
book, ‘workbook j. Collins, 1985. 

*Draper. Great American Stories, I: An ESL/
EFL reader. Prentice-Hall, 1985.

*Faird.  A Vocabulary Workbook. Prentice-Hall,
1985.

*Karant.  Headlines: An advanced text for read-
ing, speaking, and listening (book, cassette).
Prentice-Hall, 1985.

*Maley  & Moulding. Poem in to Poem: Reading
and writing poems with students of English
(Book, two cassettes). Cambridge, 1985.

*Murray &  Niethammaer-Stott. The Chorley
Kidnapping :  A detective story for inter-
mediate students of English. Pergamon,
1985.

*Noto.  Physics: Developing reading skills in
English. Pergamon, 1985.

* O ’ B r i e n  & Jordan.  Developing Reference
Skills. Collins, 1985.

*Palmer et al. Personal Relations: Communica-
tion games, dialogs and exercises for ad-
vanced conversation (“Schooldays” and “At
the Office” Student’s books, combined
Teacher’s manual). Pergamon, 1985.

*Reid & Lindstrom. The Process of Paragraph
Writing. Prentice-Hall. 1985.

*Roberts .  Steps to Fluency (“Materials for
Language Practice” series). Pergamon, 1985.

*Samovar  & Porter. Intercultural Communica-
tion: A reader, 4th ed. Wadsworth, 1985.

*Saslow  & Mongillo. English in Context: Reading
comprehension for science and technology,
book 2. Prentice-Hall. 1985.

*Woods.  On the Way, book 3 (Student’s book,
Teacher’s book. Workbook). Cassell. 1985

Benson & Greaves. You and Your Language,
books 1 and 2. Pergamon, 1984.

Cook. English for Life series (Vol. I, “People
and Places” tape transcript; Vol. II, “Meet-
ing People” tape transcript; Vol. III,. “Living
w i t h  People” student book). Pergamon.
1983. 

Doorley & Gray. First Certificate English Prac-
tice Tests. Cassell. 1985.

Folse. Intermediate Reading Practices: Building
vocabulary and reading skills. University of
Michigan, 1985.

Haines. English in Print: Around Britain and
Contemporary Themes (“Materials for Lan-
guage Practice” series). Pergamon, 1984.

Jones. Use of English: Grammar practice activi-
ties for intermediate and upper-intermediate
students (Student’s book, Teacher’s book).
Cambridge, 1985.

McGovern & McGovern. Bank on Your English:
An elementary course in communication for
bank employees (“Materials for Language
Practice” series. book, cassette.) Pergamon,
1984.

Mortimer. Elements of Pronunciation: Intensive
practice for intermediate and more advanced
students. Cambridge, 1985.

Schecter. Listening Tasks for Intermediate
Students of American English (Student’s
book, Teacher’s manual and answer key,
cassette). Cambridge, 1984.

Tillit & Bruder. Speaking Naturally: Communica-
tion skills in American English (book, cas-
sette). Cambridge, 1985, ___ _- --~

†Bulger.  Investigations in English (Student’s
book). Cassell, 1985.

†Menasche.  Writing a Research Paper (“Pitt
(cont’d on page 25)
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A NEW COMBINATION......
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FILMSCAN & LINGUAL HOUSE
growing together

a stimulating, interactive
video course for university/
business learners

a versatile audio
course for beginners IN LISTENING

on the University of
Washington campus

a refreshing
composition course
for university students

Please contact us for information
about our new video and other courses:

FILMSCAN-LINGUAL HOUSE FILMSCAN-LINGUAL HOUSE
MARKETING OFFICE EDITORIAL OFFICE
Shinsuke S u z u k i . Managlng D i r e c t o r M ichae l Ros t . D I r e c t o r  of Publications
1107 Dorumi-Yoyogl 1 57-2 Yoyogi, .Shibuya-ku Tokyo151 P 0 Box14Ogikubo Suglnaml-ku Tokyo167
Tel03-320-4170 Tel:03 395 6842

NELSON

FILMSCAN
LINGUAL
H O U S E
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(cont’d f rom page 23)
series in English as a Second Language,”
No.16). University of Pittsburgh, 1984.

†Read & Mat thews.  Pyramid: A  secondary
course in English, level one. (Student’s
book). Collins, 198.5.

TReinhart.  Testing Your Grammar. University of
Michigan, 1985.

NOTICE: Will the reviewer who requested Ko-
yama  & Takashima, Catch It! Bilingual News
Using Your Eyes and Ears please contact the
book review coeditors once again as soon as
possible?

TEACHER PREPARATION/
REFERENCE/RESOURCE/OTHER

*Lee et al. eds. New Directions in Language
Testing (“Language Teaching Methodology”
series). Pergamon, 1985.

*McGovern. ed. Video Applications in English
Language Teaching (ELT Documents: 114).
Pergamon/British Council, 1983.

Ely. Bring the Lab Back to Life ( “ L a n g u a g e
Teaching Methodology” series). Pergamon,

Poldauf. E n g l i s h  Word Stress: A theory of word-
stress patterns in English. Pergamon, 1984.

van Ek & Trim. eds. Across the Threshold:
Readings from the modern languages pro-
jects of the Council of Europe. Pergamon/
Council of Europe, 1984.

Williams et al, eds. Common Ground: Shared
interests in ESP and communication studies.
Pergamon/British  Council, 1984.

†Klippel.  Keep Talking (“Handbooks for Lan-
guage Teachers” series). Cambridge, 1985.

†McArthur, ed. English Today: The international
review of the English Language, 1:l (Janua-
ry, 1985).

The Language Teacher also welcomes well-
qritten reviews of other appropriate materials net
listed above, but please contact the book review
co-editors in advance for guidelines. It is T h e
Language Teacher’s policy to request that re-
views of classroom teaching materials be based
on in-class teaching experience. Japanese is the
appropriate  language for  reviews of  books
published in Japanese. All requests for review
copies or writer’s guidelines should be in writing,
addressed to: Jim Swan & Masayo Yamamoto,
Shin-Ohmiya Green Heights l-402, Shibatsuji-
cho 3-9-40, Nara 630.

IN THE PIPELINE

The following materials are currently in the
process of being reviewed by JALT members
for publication in future issues of The Language
Teacher:

Aitken. Loud and Clear.
---. Making Sense.
Andrews. English for Commerce.
Asano  & Dowd. Cul tura l  Linkages b e t w e e n

Japan, UK and USA.
Bell. Spotlight on Energy.

(cont‘d. on page 33)

Chapter
Reviews

Chapter reviews are to be 150-250 words. tvped
double-space on A-4 size paper, and submitted t o  the
editor by the first of the month preceding publication.
Longer reviews can be considered only upon consulta-
tion with the editor.

HIROSHIMA

THE HISTORY OF
ENGLISH TEACHING IN JAPAN

By Mikio Matsumura,
Hiroshima University
At the June meeting of the Hiroshima

chapter Professor Mikio Matsumura gave a brief
introduction to the history of English language
teaching in Japan with special emphasis upon the
Meiji period. .Mr. Matsumura has been doing re-
search in this area for the past ten years and is
currently the chairman of the Hiroshima chapter
of the Association of the History of English
Studies in Japan (Nihon Eigakushi Gakkai).

Professor Matsumura stated that while this
field is rich historically as well as in ideas and
methods that could possibly have practical ap-
plication in classrooms today, it remains virtual-
ly unexplored.  Today’s  educators ,  in  their
quest for better, more effective, more “modern”
methods, ignore the past. Professor Matsumura
would like to see this situation changed.

In pursuing his interest in this field, Profes-
sor Matsumura has wandered through used book-
stores in Kanda and has conducted interviews
with people educated during the Meiji period.
Teaching methods of one hundred years ago
included memorization of texts, sentence analy-
sis, and “declamation” (i.e., reading sentences
aloud while gesturing). The seemingly high rate
of success can be attributed, in part, to the
students’ deep motivation to learn English as
a means of modernizing the country.

Throughout the presentation, Professor
Matsumura interjected interesting, amusing anec-
dotes and little-known facts that added human
interest to his subject. Did you know that the
first American teacher of English to come to
Japan was Ranald MacDonald? MacDonald,
whose father was Scottish and whose mother
was American Indian, believed that the roots of
the American Indian were to be found in Japan.
Unable to enter the country legally in the year
1848, MacDonald pretended to be shipwrecked
off the coast of Hokkaido. At government ex-
pense, he was sent to Kyoto where he was per-
mitted to teach English. His method? His stu-
dents would come one by one and read sentences

(cont‘d on page 27)
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The textfor students whomean business
Communicating
in Business
Joseph Buschini  and
Richard Reynolds
About 350 Pages.
Instructor’s Manual.
Transparency Masters.
0 1986

Here is a comprehensive, thorough-
ly researched new text designed to
teach students how to improve their
business communication skills.

Communicating in Business pro-
vides step-by-step instruction in
writing and revising all types of
letters, memos, and documents.
Major topics of discussion include
correspondence and communica-
tions in general business transac-
tions, job applications, customer
relations, sales, credit and collec-
tion, and world trade. Models of
style and rules of punctuation and
grammar are incorporated in each

chapter to help reinforce for the
student the basics of good writing.

Special features make Communi-
cating in Business an indispensable
text for business students:

l comprehensive coverage of
essential business topics

l authoritative style guides
l developmental writing assign-

ments and hundreds of
exercises

l chapter on world trade
communications

l up-to-date computer
terminology

From the publishers of English Alfa
For adoption consideration. request an examination copy  from

YOHAN
1-11-l NISHIWASEDA, 

14-9 Okubo 3-chome
Shinjuku-ku

Tokyo 160 Japan
. -
5

PHONE: 03-208-3721

‘$ Houghton Mifflin
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(cont‘d from page 25)
aloud while MacDonald corrected them. He was
sent back to the States after eleven months.
It’s interesting to speculate whether MacDonald’s
teaching methods were in part responsible for
his deportation.

Reviewed by Kathleen Pappert
Notre Dame Seishin Junior College

HOKKAIDO

REPORT ON THE JALT-HOKKAIDO
LANGUAGE CONFERENCE

After a breather of three years, JALT-Hok-
kaido held its Second Annual two-day Language
Conference on Mav 25-26. 1985 with the theme
"LIVELY LISTENING AND LEARNING.” A
total of over 80 participants registered. The key
reaction of attendees was: “Yes! We like the
pract ical  and adaptable techniques you’ve
shown us!”

Saturday evening sessions focused on local
Sapporo presenters. Yoko Suzuki of Sapporo
New Dav School shared her enthusiasms for
TEAM TEACHING IN CHILDREN’S CLASSES.
Pairing a Japanese with a foreign teacher has
meant livelier skits, more demonstrative game
explanations, and time to encourage shy or
anxious students on the spot. Another valuable
point was that cooperating teachers could im-
mediately alert each other to certain aspects of
teaching behavior, or to trouble spots. For young
Japanese students, seeing their Japanese teachers
conversing naturally and fluently in English was
an encouraging model to follow. There were, of
course, some common problems, such as Japa-
nese teachers feeling “evaluated,” fighting over
a larger share of teaching time, etc. Despite these
irritations, participants could sense that Suzuki
has found an effective balance of teaching pluses
through team teaching.

Dr. Tetsuo Kumatoridani of Hokkaido Uni-
versity spoke on PERFORMANCE RULES AND
MISFIRES IN INTERCULTURAL COMMUNI-
CATION. Speaking from a sociolinguistic view-

point, he feels that good communicators will pay
close at tent ion to  the “performance rules”
governing a situation - to the who, when, where,
why and how - while speaking, rather than cor-
rect grammatical form. “Misfires,” or misunder-
standing, will occur when these performance
rules collide in an intercultural exchange. Stu-
dents should be informed of the purposes behind
the expressions being learned in class. Materials,
too. must contain the background and proce-
dural information of the target culture.

Torkil Christensen of Hokusei Joshi Gakuen,
Coordinator of  JALT-Hokkaido,  spoke on
TEACHING COMPOSITION TO FIRST YEAR
JUNIOR COLLEGE STUDENTS. His primary
method is to make up a model story within
which students manipulate different structures,
such as changing pronouns and tenses, adding
vivid adjectives, and combining sentences. The
advantage of this approach is that students
gain confidence in composing English sentences
without resorting to translation and dictionary
usage.

On Sunday morning, Grif Frost and his two
partners, Dean Gadda and Steve Wilkinson, had
participants crawling and squirming in a learn-
by-doing workshop titled ESL GAMES FOR
CHILDREN (See prior review ) Bv afternoon

people were still reeling from
D o n  Maybin’s  3 5  AURAL-
ORAL TECHNIQUES FOR
TEACHING ENGLISH (see
prior review), but ready to
absorb Munetsugu Uruno’s
gleaned-from-experience talk
on the BASICS IN LISTEN-
ING (see prior review).

Rounding out the confer-
ence, the five guest speakers
joined for an informal panel,
moderated by TorkiI  Christen-
sen, discussing the conference
theme. The audience also join-
ed in, addressing the issues
openly and concretely, ending
the weekend on the construc-

(cont’d on next page)
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(cont’d  fromm preceding page)

tive, optimistic note that had prevailed through-
out.

Reviewed by Dale Ann Sato
Sapporo Gakuin University

KOBE

LISTENING WITH THE BRAIN
By James Nord,

Nagoya University of Commerce

At the June 9 JALT-Kobe meeting, Dr.
James Nord - noted author, holder of degrees in
electrical engineering, educational television, and
educational technology, and currently Professor
and Director of the Language Center at Nagoya
University of Commerce - presented his views
concerning recent findings on brain functions
and their relationship to language learning and
teaching.

Nord began his talk by outlining three basic
conflicting views in language teaching: the lin-
guistic, the behavioralist, and the cognitive ap-
proaches. It was Nord’s view that the linguistic
and behavioralist schools, although exemplary
in their contributions, do not take into account
how the brain operates. Instead of dividing
language into abstract systems and basing our
observations entirely on student behavior, more
attention should be paid to hrain processes -
something which the cognitive approach does.

The analogy used by Nord to explain how
the brain operates was that of a government.
Think of the brain as a governing mechanism,
he said, which takes in information, makes
decisions, compromises, and understands only
what it wants to hear, disregarding the rest.

In the beginning of the evolutionary de. :I-
opment of the brain, there was the reptilian
brain (an “executive branch”), which acts im-
mediately; this part is concerned with “territorial

rights.” The limbic system (the “legislative
branch”) came next; it provides representation
for other parts, but is slower and is concerned
primarily with forming basic rules, and with
social relations and emotions. The cerebral
cortex (“judicial branch”) came last, and is
much more exploratory in nature, providing
long-term memory to avoid sudden change.

This analogy can help us understand listen-
i n g  p h e n o m e n a  s u c h  a s  b o t t o m  up a n a l o g y
(“democracy”) and top d o w n  anticipation (“gov-
ernmental edict”). It helps us recognize the ef-
fects of stress on brain functions, for example,
the “down-shifting” from cerebral to limbic to
reptilian depending upon the degree of stress. It
also explains why some strange (foreign) sounds
become assimilated and why others are never
accepted.

Recent  research has revealed the existence of
left and riaht hemisnhcres in the brain. The left
specializes in laws, rules, reading, writing, calcu-
lation, and speaking. The right specializes in art,
music, and imagination. In addition there are
front and back spheres, with the back concerned
with input and the front with output. Also the
brain processes two kinds of information: ana-
log and digital. Analog is concerned with con-
figurations that exist, feelings, and images of
things. Digital is related to arbitrary things which
depend on the sequence of occurrence in other
words, a time orientation. Of course, these
spheres overlap. The brain tends to make a blend
of nonverbal and verbal stimuli, which implies
that language is a fusion of words and meaning ~
the result of symbolic learning. To cause the
learning of language in the mind, teachers have to
create meaning in the mind, blending various
kinds of sensory input: visual, audio, and tactile
stimuli.

Listening is hearing a sentence, transforming
it in the brain, creating a number of possible
situations from which students are forced to
make a selection and are given immediate feed-
back (which Nord calls Sen-Sit-Se1 m e a n i n g
Sentence, Situation, and Selection). We create
Sen-Sit-Se1 by a process called growth ~ feeding
the sounds and meanings together in such a way
as to make a connection, and then testing it for

(cont’d on pagee 30)
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Collier Macmillan International
WELCOMES YOU TO JALT INTERNATIONAL

CONFERENCE 1985
with the best in English language learning.. .

R EACH 0 UT opens doors for your
young students to the world of English learning.

are the five levels of
REACH OUT, a complete
and fully-illustrated
ESOL program for

. . . and don’t forget. . .

CAREER ENGLISH

children aged 4- 11.

the 19-title English for
Specific Purposes series to
help students of English
further their careers in
today’s competitive world.

For additional information, please write:

Collier Macmillan International
866 Third Avenue
New York, NY 10022-6299 USA

Available locally from:

Akemi Goto
501 Lions Mansion Ogawa
l-8-8 Ehusu-Nishl
Shihuya-ku, Tokyo 150
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correctness.

From a cognitive viewpoint, listening is a
necessary and sufficient requirement for language
learning, as listening is used to learn (“grow”) the
language in the mind. Two main requirements
for learning by listening are: 1) input must be
meaningful, and 2) learning must be at the
brain’s pace - you cannot drown people in a
sea of sound. Therefore, language must be given
in “digestible” portions for growth to take place.
If sufficient listening is applied, a decoding pro-
cess is developed so that an anticipatory mecha-
nism is developed to detect errors on its own.
Also, with listening, there is what is called the
iceberg effect in which there is a natural relation-
ship between expression and the recept ive
backlog or mass underneath. This mass under-
neath, developed by listening, must be many
times larger than the producing layer on top.
Thus, once students reach the stage of error re-
cognition (in which they are thinking in the
language), spontaneous speech will soon develop.

Some advice from Nord is that teachers
look at students not only from a behavioralist
viewpoint, but also in order to realize that
students have individual control over themselves;
teachers can encourage them to grow but cannot
force them to do things they are not ready for.

Listening is not passive, Nord contends,
because we create the meaning in our minds.
With feedback, particularly visual feedback, we
can link images to sounds and process language
much faster. Verbal feedback alone from the
teacher is much slower. Dr. Nord also believes
that students must have intensive listening, to
make them pay at tent ion to  the  “cement”
between meaningful units by developing sensors
in order to listen better. With this training,
students will begin to speak. If we can teach
them to listen well, they will speak on the basis
that “it sounds right;” grammar and pronuncia-
tion will thus also be improved.

Reviewed by Jack Barrow
Kobe Fukiai High School

TAKAMATSU

August 1985

TOKYO

GRADED READERS
AND READING PROGRAMS

By Michael Thompson
The benefits and pleasures of reading appear

to have been rediscovered recently by ESL teach-
ers and curriculum theorisers in the guise of
“input theories” concerning the promotion of
second language acquisition. And while this may
seem to be new wine in old bottles, Mr. Thomp-
son’s presentation at the May meeting was a
reminder of the value of reading as a means of
extending contact with English and as a vehicle
of cultural enrichment.

A useful distinction was made between
extensive and intensive reading, the latter involv-
ing translation and the exploitation of a text for
vocabulary, idiom and sentence patterns and
bearing the same relation to reading in the
ordinary sense as forced feeding does to dining
at a restaurant. The experience of Japanese stu-
dents with reading in English is mainly of this
unpleasant variety. Mr. Thompson pointed out
that this discourages students from reading on
their own, cutting them off from valuable input
in the language.

The encouragement of reading in English,
however, presupposes the availability of materials
that can be read fairly quickly and effortlessly.
Enter the graded reader. With their carefully-
controlled vocabulary and structures, graded
readers can provide extensive reading experiences
that may hopefully instill in the student a taste
for reading.

Suggestions were made as to how to set up
class libraries and make use of them to expose
students to a variety of content in readers
affording them the opportunity of choosing their
own reading material in accordance with their
interests and capabilities.

Reviewed by George Deutsch

YOKOHAMA

OPEN HOUSE AT LIOJ
For the May meeting of the Yokohama

Chapter, forty members met in Odawara. The
program consisted of an introduction to the
intensive residential program at the Language

(cont’d on page 33)
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Michael Swan

Cambridge University Press,
The Edinburgh Building, Shaftesbury Road,
Cambridge CB2 2RU, UK!, I

I I

and Catherine Walter
‘...a very welcome addition to the EFL textbook scene...
which in a year could help beginning students to levels
of achievement that many other coursebooks would not
even try to reach. ’ The Times Educational Supplement

review of Level 1

After the enthusiastic response given to the Beginner’s
Level, Cambridge ELT is pleased to announce the
publication of Level 2 for lower-intermediate students.

The Cambridge English Course is a complete course in
4 levels, from Beginner to First Certificate, specially
designed for adults and young adults. Components of
Levels 1 and 2 are *Student’s Book *Practice Book *Test
Book * Teacher’s Book *Student’s Cassette *Class
Cassette Set
Further information o n  all Cambridge ELT books
available from: Moira Prior, U.P.S. Ltd.,
Kenkyu-sha Bldg., 9 Kanda Surugadai; 2-chome,
Chiyoda-kn, Tokyo 101. Tel: 291-4541
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PERGAMON PRESS

ENGLISH AS AN INTERNATIONAL LANGUAGE

TALK AND LISTEN
English as an international language via drama
techniques

Richard Via and Larry E. Smith
East- West Center, Honolulu, Hawaii

The authors have set out to arouse cultural
awareness in adult students by applying the drama
techniques of relaxation, observation and
improvization. first to the use of dialogs in different
contexts, and then by freer communication in
role-playing improvizations. Intelligibility.
grammatical acceptability and social
appropriateness are emphasized at every stage.

Each lesson is deslgned for a classroom hour and
consists of:

1) Relaxation Exercise (6 or 7 minutes) for all 30
lessons - a wide variety of warm-up activities
needed by both mind and body to participate in the
drama activities that follow. The activities provided
for each lesson are fully described in the Teacher’s
Book - in some cases non-verbal, but
communicative, in others accompanied or followed
by classroom or pair discussion.

Student’s Rook 0 08 030323 4f 1983 ¥ 1,210
Teacher’s Guide 0 08 029448 Of 1983 ¥ 1,610

. .

READINGS IN ENGLISH AS AN
INTERNATIONAL LANGUAGE

ENGLISH AS AN
INTERNATIONALLANGUAGE
-A WRITING APPROACH

Editor:  Larry E. Smith ,  East-West C e n t r e ,
Honolulu, Hawaii Eva S. Weiner and Larry E. Smith

An invaluable collection of seminal articles
highlighting basic tenets on communication in
English as an international language:

0 Non- native speakers require specific
training in the use of English with other
non-native speakers.

aNative English speakers should study
English as an international language,
whether they interact with other native
speakers or with native speakers using a
different variety of English.

Focusing on writing activities, this workbook is
intended to help adult intermediate-level students
learn English for international communication,
especially with other non-native speakers. Since
the basic principles of writing apply also to
speaking, listening and reading, fluency develops
in all four language areas as students learn to
write effectively. A variety of world cultures
is reflected in the material chosen, so that
students can at the same time increase their
understanding of different countries.

0 08 030321 8f 1984 ¥ 4,060 0 08 030322 6f 1983 ¥ 1,560

For further information please write to the address below:

.

Distributor:

JAPAN PUBLICATIONS TRADING CO., LTD. _
H*~R.Ri~#lpsti e +i

2 1, Sarugakucho 1-chome, Chiyoda-ku, Tokyo 101

=?lOl 5iif%!3=H%UX:38tia1-2-1  TEL (03) 292-3755
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Institute of Japan by Derald Nielson, Academic
Director of the institute. Then the group went to
presentations of their choice given by LIOJ
teachers and staff. The presentations covered
such areas as the curriculum at LIOJ, including
rationale and implementation; using cuisenaire
rods to teach grammatical concepts; using story
squares (a creation of Lance Knowles, Consult-
ing Director at LIOJ, and Ruth Sasaki, former
teacher at LIOJ); using pictures and other
activities to teach verb tenses; using problem
solving communicatively in the classroom; and
using video in the classroom. Overall, it was one
of the most useful meetings the chapter has had
in a while because it addressed so many different
interests and needs. LIOJ was very gracious in
opening their institute to us and in making us
feel welcome.

Reviewed by Ron Crain

(cont’d from page 25)
Carrier & Evans.  Spotlight on Cinema.
Carrier & Pacione. Spotlight on Rock Music.
Christie. Spotlight on Great Mysteries.
Curry. Spotlight on Women in Society.
Dean. Spotlight on the World Cup.
Ellin-Elmakiss. Catching on to American Idioms.
Gilbert. Clear Speech.
Gregg. Communication and Culture.
Hasegawa & Wright. This is America.
Jolly. Writing Tasks.
Knowles & Sasaki. Story Squares.
Krone. Background to New York.
Lavery. Active Viewing Plus.
McRae & Boardman.  R e a d i n g  B e t w e e n  t h e

Lines.
Morley. Listening and Language Learning in

ESL
Morrison. Word City.
Nelson. Musical Games for Children of All Ages.
Nomura. Pinch and Ouch.
Richards & Bycina. Person to Person, Book 1.
Rinvolucri. Grammar Games.
Root & Matsui. Campus Life, USA.
Saitz et al. Contemporary Perspectives.
Scarbrough.  Reasons for Listening.
Selinker & Glass. Workbook in Second Language

Acquisition.
Sell et al. Modern English: Cycle Two.
Stokes. Elementary Task Listening.
Underwood. Linguistics, Computers, and the

Language Teacher.
Wright et al. Games for Language Learning.
Wyatt. Computers in ESL.
Yokoo & Nakamura. A New Current English

Composition.

JALT ‘85 - HOTEL NOTE
Due to a slight error in the hotel appli-

cation form, some post offices are requesting
participants to pay their handling charge. If
you are requested to pay, please do and you
will be reimbursed at the hotel.

August 1985

I Position
I

I
I

(KYOTO) The Kyoto YMCA English School has
an opening for a Senior Instructor/Curriculum
Developer. We are looking for a highlyqualified
person with a sound knowledge of contemporary
teaching methods and materials and with a
long-term professional commitment to TEFL in
Japan. For further information contact: Yasushi
Kawachi, YMCA, Sanjo Yanagi-no-banba, Naka-
gyo-ku, Kyoto 604: tel. 075-23 1-4388

Bulletin
oa rd

CALL FOR RESEARCH GRANT
APPLICATIONS

The JALT Executive Committee, in May,
1984. revised the procedures for applying for and
processing applications for the JALT research
grant program. The following are the guidelines
for submitting proposals:

1. Title: JALT Small Grants for Research and
Materials Development in Language Teaching and
Learning

2 Use of Funds, Funds will be granted for sup-
plies, printing, postage, transportation and part-
time help, but not as wages for the applicant.

3. Application Procedures: Applicants are re-
quested

(a)

(b)

(c)

(d)

to submit the following items:

An outline of the proposed project. For
material development, a sample chapter
(if a book) or other material which can
give the selection committee a precise
idea of what is intended.

A search, which should be as exhaustive
as feasible, of the relevant literature in
order to illustrate the necessity and uni-
queness of the proposed project.

A list of previous publications, course
work, etc., which would give evidence
that the proposer(s) are, in fact, capable
of carrying out the proposal. (A propo-
sal, for example, for a series of video
tapes by someone with no experience
with video equipment would not be ap-
proved.)

A budget for the project as best as can
be estimated in advance. If a lesser a-
mount  could also be accepted.  this

(cont’d on next page)
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August 1985

(e)

should be-stated. Otherwise the project
will be either fullv funded or not fund-
ed at all.

A cover letter with the name, contact
address, and phone number of the ap-
plicant, as well as the title of the pro-
ject. Sumit all documentation in tripli-
cate with NAMES OFF but with the
title of the project on all items.

Each application will be reviewed by a
committee of at least three, who will submit
their recommendations to the Executive Com-
mittee for a final decision. The committee’s
guidelines include (1) Is the applicant qualified
to carry out the proposed project? (2) Is the pro-
ject unique? (3) Is the applicant familiar with
relevant literature? (4) Does the project appear
necessary, i.e.,does it fill an existing gap in either
materials or knowledge? (5) Would the results be
useful to others as well? (6) Is the project well
designed? (7) Does the amount requested seem
in accord with what is proposed?

Follow-up reports will depend upon the size
of the grant. Quarterly reports will be required if
the grant is over ¥ l00 ,000, ,  semi-annual if less
than that. All awardees will be required to file
the results of their studies by November 1st of
the following year. This may be in the form of a
published article, or submitted as material for
possible publication in The Language Teacher or
the JALT Journal.

The deadline for the receipt of proposals
for this fiscal year is September l5th, 1985 .
Mail proposals with all enclosures to Jim White,
JALT President, I-4-2 Nishiyama-dai, Sayama-
cho, Osaka-fu 589.

BILINGUALISM
Call for Presentations

A symposium on bilingualism is to be held at
JALT ‘85. Those who are interested in giving
brief presentations or sharing their knowledge or
experiences, please contact Masayo Yamamoto
by August 31. Phone: 0742-34-5960; address:
Shin-Ohmiya Green Heights 1402, Shibatsuji-
cho 3-940, Nara-shi 630.

DIPLOMA IN LANGUAGE TEACHING
C.E.E.L., Geneva

Sept. 23,1985  - May 30,1986
The Dip. L.T. differs radically from the

majority of full-time teacher training courses,
such as university M.A. programs, in that it com-
bines almost equal amounts of theory and
practice.

The training has five aspects: (1) Linguistic
and methodological theory; (2) Intensive study
of a foreign language (160 hours); (3) 320 hours
of language teaching in a supervised environ-
ment; (4) The research and publication of a

A REMINDER FROM THE EDITOR
I

The Language Teacher welcomes mean-
ingful, well-written contributions, but requests 
that the guidelines in the editorial box on
page 3 be followed. The editors cannot be
responsibIe for acknowledging or returning
manuscripts which are handwritten, are typed
inappropriately on the wrong size paper, or
arrive after the issue deadline. Those wishing
unused manuscripts to be returned should
include a stamped, self-addressed envelope.
ALL Japanese language copy must be submit-
ted to the Japanese Language Editor.

language course for a special purpose; and (5)
Study of language program administration.

AN INTRODUCTION TO
SELF-ACCESS PAIR LEARNING:

Theory and Practice
Didasko Learning Center, Osaka

A series of five one-day workshops leading
to a certificate, the program is devoted to a de-
tailed examination of the numerous methodics
contained in the self-access course THRES-
HOLD, as well as work in phonetic correction
and testing. Dates: Seminar I, August 25th; Se-
minar II, September 8th; Seminar III, September
29th.

Information: DIDASKO, Attn: Sakiko Oka-
zaki, 6-7-3 l-611 Itachibori, Nishi-ku, Osaka 550;
tel. 06-443-3810.

1985 JALT SUMMER INSTITUTE
Yokohama Kaikokinen Kaikan

Friday, August 16th
10:00-12:00 Prof. Katsutoshi Ito, K a n a g a w a

University. “Recent Developments in
the Methodology of Foreign Language
Teaching: A Psycholinguistic Overview”

12:00- 1:30 L u n c h
1:30- 5:30 Dr. Kathleen Bailey, Monterey In-

stitute of International Studies. Dr. H.
Douglas Brown, San Francisco State
Universitv. “The Treatment of Errors in
the Communicative Classroom”

Saturday, August 17th
9:00-12:00 Dr. Brown and Dr. Bailey. “Stra-

tegies for Successful Language Learning
and Teaching”

12:00- 1:30 L u n c h
1:30- 3:00 Dale Griffee, James English School,

Sendai. “Adapting Texts to the High
School Situation: A Case Study"

3: 15- 5: 15 Steve ‘Brown, Tohoku Gakuin
University and James English School,
Sendai. “Grammar Games and Activities”

(cont’d on page 36)
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A WORLD PREMIERE
FILM EVENT!

Your
Life in

Your
Hands

"All the students and faculty loved it
You've got a winner!

William Crawford, Visiting Professor
Hiroshima University

Finally a two-level conversation course for high beginning and low intermediate
students that zeroes in on the language structures and functions they need to know.
Longman’s new Your Life in Your Hands  is a state-of-the-art educational video - a high-
quality television film that features:

l Two full-color video cassettes that may be used together or independently
l Dramatically credible dialogue that reflects natural speech
l An engaging romantic comedy story line
l Silent Viewing, Viewing with Dialogue and Profiles segments
l A Student Book that accompanies each video cassette

To preview Your Life in Your  Hands write Longman-Penguin Japan or call Mike
‘I’hompson at 03-265-7627.  When ordering your preview cassette, please specify
¾" U-Matic, ½" VHS or ½” Betamax. Longman Videos. The hottest show in town.

,n,
n n n Longman-Penguin Japan Co. Ltd.
mnn Yamaguchi Building 2-12-9 Kanda Jimbocho
- Chiyoda-ku Tokyo 101. Japan
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(cont’d from page 34)
Sunday , August 18th

9:00-12:00 Dr. E. Gene Ritter, Indiana Uni-
versity. “American English Pronuncia-
tion and Prosody”

12:00- 1:30 L u n c h
1:30- 3:30 M u n e t s u g u  U r u n o ,  M i t o  H i g h

School, Ibaragi-ken. “Teaching Listen-
ing in the High School”

3 : 30- 3 : 45 Evaluation Session
Fees (per day) Members Non-members
Pre-registration ¥6 ,000 ¥7 ,000
On-site ¥7 ,000 ¥8 ,000

Pre-register by using the furikae in The Lan-
guage Teacher. Write “Summer Institute” in the
space next to “Program.”

Information: Steve Brown (0222) 674911
or 724909.

Meetings
Please send all announcements for this column to Jack
Yohay, 1-l  1  I  Momoyoma  Yogoro-cho,  Fushimi-ku,
K y o t o  6 1 2 .  T h e  a n n o u n c e m e n t s  s h o u l d  f o l l o w  t h e
s t le and format of the LT and be received by the first
o f the month preceding publication.

FUKUOKA

Topic:
Speaker:
Date:
Time:
Place:

Fee:
Info:

Ten Games for Classroom Learning
Richard Dusek
Sunday, August 4th
1 - 4:30 p.m.
Fukuoka Shimin Kaikan, Tenjin 5-1-
23, Chuo-ku
Members. free: non-members. ¥500
Etsuko Suzuki, 092-76 l-3811
Richard Dusek, 09403-6-0395

Language games are not just for fun, but for
deeper learning. The presentation will be given
in English, Japanese, or both, depending on
those present.

HOKKAIDO (Sapporo)

Topic: Pronunciation and Prosody: An Ame-
rican Speech Pathologist’s Viewpoint

Speaker: Dr. E. Gene Ritter
Date: Sunday, August 25th
Time: 1:30 - 3:30 p.m.
Place: Kyoiku Bunka Kaikan, North 1, West

14
Fee: Members, free; non-members, ¥500
Info: T. Christensen, 01l-737-7409

C.A. Edington, 231-1121 or 737-7074

Dr. Ritter, Assistant Professor of Speech and
Hearing Sciences at Indiana University, will
conduct a workshop with practical suggestions
for pronunciation and the melodic (prosody) pat-
terns of spoken English. This may be of interest
to students as well as teachers of English.

August 1985

- JAL T ‘85 LATE FLASH -

Any public or private high school or junior
high school teacher in Kyoto, Osaka, Hyogo, or
Shiga Prefecture may attend the conference at
member rates. To apply please use the postal
furikae form.

CORRECTION

The correct venue for this month’s Teachers
College-Simul Academy summer program is
Tokyo and not New York, as was mistakenly
indicated in the June issue. The Language Teach-
er regrets the error. For information, call 03-
582-9841.

KYOTO/OSAKA

Topic: Implications of Classroom Research
for Language Teachers

Speaker: Dr. Craig Chaudron, Univ. of Hawaii
Date: Sunday, August 4th
Time: 1:30 4:30 p . m .
Place: Umeda Gakuen ( turn  r ight  a t  the

Shoko Hotel .  past the Sanbangai
Cinema on the east side of Hankyu
Umeda Station, Osaka)

Fee: Members, free; non-members, ¥ l ,000
Info: T. Cox. 0798-71-2272

J. Wieman, 075-541-1419

A summary of the major areas of research
and results from classroom studies showing their
meaningfulness for classroom teaching, with
examples of activities that appear to enhance
communication and learning.

KYOTO/OSAKA/KOBE

MIDWEEK SPECIAL WORKSHOP
AND PRESENTATION

Osaka, Tuesday, August 13th

Topic: The Treatment of Errors in the Com-
municative Classroom

Speakers: Dr. Kathleen Bailey, Dr. H. Douglas
Brown

Time: 1:30 - 4:30 p.m.
Place: Umeda Gakuen (see notice above)
Fee: Members,¥l,500;non-members,¥2,000

Pre-register  (see below)
Info: T. Cox, 0798-71-2272 (till early Aug.)

J. Wieman, 075-541-1419

A discussion of research data and models of
error treatment in traditional language class-
rooms and a practical look at their implications
for teacher behavior in a classroom that aims
primarily at teaching communication.

The workshop: suggestions for teaching
errors in the classroom. Practical demonstrations
of error correction techniques. Participants will
hear tapes (possibly see a video tape) and work
with written compositions.
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Admission to this afternoon lecture/work-
shop is by pre-registration only. Apply immedi-
ately to T. Cox by calling above number.

(2)
Topic: Strategies for Successful Language

Learning and Teaching
Speakers, place, info: as above
Time: 7 - 9 p.m.
Fee: Members,¥l,000;non-members,¥1,500

(no pre-registration)

A consideration of the kinds of personality
styles and cognitive strategies that can lead to
successful language learning, followed by a set of
principles for adopting a teaching style that is
effective in promoting positive attitudes, motiva-
tion, and communication among students, with
a practical demonstration of a number of com-
municative classroom activities that enhance a
learner’s repertoire of language learning strategies.

Dr. Kathleen Bailey completed her M.A. in
TESL at UCLA and worked as the coordinator
of ESL Service Courses there for two years
before returning to that school for her doctor-
ate in Applied Linguistics. Since 1981, she has
been Director of the TESOL M.A. Program at the
Monterey Institute of International Studies.

Dr. H. Douglas Brown is the author of
Principles of Language and Teaching (Prentice-
Hall, 1980). He is now teaching at San Francisco
State University.

MATSUYAMA

Date: Sunday, August 18th
Speakers. tonics. times: (1) Keiko Abe. “Text-

Place:
Fee:

Info:

bobks’for Children,” 10 a.m.-12  noon;
(2) Don Maybin, “Pressure Techniques
in the Classroom,” 1:30-5  p.m.
Ehime Kenritsu Chuo Seinen no Ie
Members, free; non-members, ¥l,000
for one session; ¥1,500  both sessions
Marin Burch,  0899-3l-8686 (work)
Kyoko Izumi,  0899-77-3718

* It is advisable to bring a lunch if you plan
to attend both sessions because the closest
restaurant is about 20 minutes on foot from the
Seinen no Ie.

NAGOYA

Topic: Using the “Right Brain” Skills in the
Language Classroom

Speaker: Mark Caprio
Date: Sunday, August 25th
Time: 1:30 - 5 p.m.
Place:
Fee:
Info:

Aichi Kinro Kaikan, Tsurumai
Members. free: non-members. ¥l,000
Lynne Roecklein,  0582-94-0115  
Kazutaka Ogino, 05363-2-1600

“Right brain” matters are still much up in
the air. Mark Caprio, a local member, will fill us
in on the theoretical background and the history
of the distinction, discuss the neurolinguistic
theory behind its definition and whether evi-
dence actually exists for the distinction, and
finally conduct a workshop session on practical
applications with specific activities designed to
evoke right brain skills. Time nermittine. he mav
tantalize and/or enrage us by a diagnostic test of
these skills. Are you dominantly left- or right-
brained? Leave neither at home!

TAKAMATSU

Topic: Classroom Activities for Kids
Speakers: JALT Takamatsu members
Date: Sunday, August 25th
Time: 10 a.m. -- 12 noon
Place: Takamatsu Shimin Bunka Center
Fee:
Info:

Members, free; non-members, ¥500
Don Maybin, 0879-76-0827
Shizuka Maruura, 0878-34-6801

A selection of tried and proven fun ac-
tivities will be presented bv local members.
including Shizuka-Maruura  of AMVIC and Brian
Schneider of Nichibei language schools. Anyone
with kids’ classes should be interested and don’t
forget to come early and beat the heat!

YOKOHAMA

Topic: Developing communicative reading ex-
ercises for readers without exercises
and for authentic materials

Speaker: Dr. John Fanselow, Columbia Univ.
Date: Sunday, August 25th
Time: 2 - 5 p.m.
Place: Yokohama YWCA (not the YMCA as

usual), 5 minutes’ walk from Kannai
station on the opposite side of Yoko-
hama Stadium from the YMCA (150
meters south of Yokohama Stadium)

Fee: Members, ¥500;  non-members, ¥ l ,000
Info: Ron Crain, 045-841-9677 (home);

045-662-3721 (work)

John Fanselow, Professor of Language and
Education at Teachers College and past President
of Teachers of English to Sneakers of Other
Languages (TESOL)will  focus on communicative
reading tasks in which students interact in pairs
of groups, rather than responding to the standard
reading comprehension questions.

YOKOHAMA SIG for Teachers of English
at Secondary School

Topic:
Speaker:
Date:
Time:
Place:
Info:

‘Stand Up and Speak Out’
Yoshio Mochimaru
Sunday, August 25th
10 a.m. - 12:30
Yokohama YWCA (see above)
Ryuko Kubota, 0427-47-6378 (eves.)
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Important New
from

Titles

HBJ and CAL
Peer Involvement in Language Learning
Stephen Gales
Describes  and outlines procedures for implementing
several models of peer teaching and tutoring for sec-
ond language and foreign language programs

Reading Develo
l i

ment of Nonnative
Speakers of Eng sh: Research and
Instruction
John Barnitz
Discusses state-ot-the-art reading development o f
nonnative speakers and reviews the reading process
and its relationship to language

Foreign Languages in the Elementary
School: The State of the Art
Linda Schinke-Llano
Provides a complete discussion of FLES program
ming including rationale pros and cons, and imple-
mentation and evaluation procedures Gives
recommendations for future development and
Includes an extensive bibliography and a listing of
exemplary programs

Directory of Foreign Language Service
Organizations: 3
Sophia Behrens
A convenient reference guide that will help foreign
language educators dnd others locate resources and
services for enriching classroom instruction Publish-
ers and distributors of foreign language materials are
also listed

Basic English Skills Test, Forms B, C,
and D
The Staff of the Center for Applied Linguistics
Three new intercorrelated forms of the competency-

based test of adult English language proficiency
Now with an interview section scoring sheet for even

A basic ESL reader that focuses o n  aspects of Ameri-

easier administration

Working World

can life and culture

Maria Maniscalco Baskin  and

November 1985

Lois Wasserman Morton
An English for Special Purposes text designed to help
foreign students prepare for, find and keep a job in
the business world September. 1985

Gateway
Len Fox
A reading and writing skills text that prepares stu-
dents to read college-level textbooks across the cur-
riculum not only English but history eduction and
others November 1985

Understanding American Sentences
L i l y  Kapili and Ben Kapili
A self-directed grammar text that focuses on the
components of American English sentences. pro-
gressing from the simple to the complex Can be
used as a reference book July 1985

Getting Together
Susan Stempleski, Alison Rice, Julie Falsetti

A converstion book that contains a wealth of enter-
taining and amusing activities tor pair and small
group work Low intermendiate level October 1985

The American Scene
Mary Thurber

For further information contact

Harcourt Brace Jovanovich International
Hokoku Building 3-11-13

Iidabashi
Chiyoda-ku

Tokyo 102, Japan

Phone: (03) 234- 1527
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LANGUAGE BOOK FAIR

fo~OO_ lg;OO 22-23 September

. ~~~~~~~~lt~~~-~~~~~~26~~~~~~

. ~L\~RL-~j~b~~~%~~*~~~~~~~~,~
n ~~~~--c~~~~~a>lT;IJMB~~~c\\h~\Ic~#sa
n it~~~~R3~~~~~~~~8m~aP~
0 26 leading British and American EFL /ESL Publishers

0 huge range of modern texts, A V etc. on display

l many practical presentations on use of materials

0 8 well stocked specialist booksellers

[ ?HJMa  G u e s t  S p e a k e r s

wi l l  he eligible for the Telqlhonc~Card  raffle.
200 Telephone-Cards belng offered as prizes




