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HELPING LEARNERS SAY WHAT THEY WANT TO SAY

By Barbara Fujiwara, Seifu Gakuen JHS
and SHS, Osaka

In this article, I would like to describe how 1
have tried to make reality-based communication
a regular part of my teaching. For the last few
years, I have worked with two different groups
of learners: Vietnamese refugees of all ages and
Japanese junior and senior high school students.
The greatly contrasting objectives, situations and
characteristics of these two groups have challeng-
ed me to develop ways to help these learners say
what they want to say.

The refugees that I have taught have had
various reasons for studying English. Many hoped
to resettle in an English-speaking country or one
where English would be useful. Others planned
to resettle in Japan but felt that English would
be needed to study in the Japanese educational
system or to get information on Japan in view of
the difficulty of mastering written Japanese.
The groups I’ve taught have generally been small
with a variety of levels and fluid membership as
people moved in and out of the camp. Therefore
I felt that each lesson had to offer the students
something Lo take with them, and that it would
be best to use information about the students
as the basic material of the class.

The format I often use includes the follow-
ing steps:

1) Choosing a topic based on the refugees ’
o wn lives.

2) Interviewing each student about that
topic. I get the information in any way possible,
including translation help from the other mem-
bers of the group.

3) Depicting that information in some visual
way, such as rods or charts. As I set up the rods
or draw the charts, I repeat the information so
that students can hear it as it would be said by
a native speaker.

4) Using the visual representation for cues,
I have students talk about the topic in as com-
plete, fluent and accurate a way as possible. In
beginning classes, I would often use word charts
with the necessary vocabulary for that topic to
give hints to the students on missing words or
pronunciation problems.

5) Giving a dictation based on the material
that has been discussed. These dictations become
the students’ textbooks.

One rich source of material is “family.”
Extended families are very important in Viet-

4

namese culture and the desire for reunion with
family members seems to be the most important
factor in choosing a country for resettlement, In
the first “family” lesson, I would interview the
students about their families and set out rods
to represent  the various members of the family.
Fathers  would be one color, mothers another,
older brothers dark green and younger brothers
light green, and so on. In a more advanced lesson,
this information would be supplemented by
little pieces of paper under each rod, giving the
age, place of residence, occupation, marital status
or whatever other information we were working
on. Using this format and the visual cues, my
Vietnamese learners have also talked about their
educational backgrounds, life histories, likes and
dislikes, daily schedules, trips and other useful
or interesting topics.

This class format has seemed to work well
because of the small size and dynamics of the
group. The Vietnamese learners I’ve taught
have generally been willing to speak and have
used the language they have creatively and play-
fully. They have also paid close attention to
what the other students say and have ridiculed
and corrected others’ mistakes, “heckling” each
other to awareness. Thus, each individual’s utter-
ances have contributed to the learning of the
whole group.

The objectives, situation and characteristics
of my Japanese junior and senior high school
students are a great contrast to those of my Viet-
namese learners, and present many obstacles to
the development of the kind of group dynamics
described above which so facilitates the teaching
of speaking. Indeed, in my junior and senior high
classes, 1 have tended to emphasize the improve-
ment of listening comprehension as a more
reasonable goal. However, I have tried to find
ways of encouraging students to speak, partly by
making use of just those aspects of Japanese
school culture which seem to work against the
teaching of speaking skills: the emphasis on read-
ing and writing as integral parts of “real” study;
the importance of getting the right answer; and
the teacher-centered, lecture-oriented style of
most classes.

One way I give students a reason to speak is
through listening exercises which require the
students to listen for and write down informa-
tion of some kind. In these exercises, because
they are writing, students feel they are “study-
ing” and they are willing to speak in English to
make sure their answers are right. They have to
request me to slow down or to play the tape
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again. instead of repeating whole dictations so
that students can check their answers, I just ask
the students what numbers they want to hear
again and individuals call out the numbers. These
are small devices, but the important point is that
students have been prompted by a real need to
speak and have gotten a satisfactory response.

The language class can give students a
chance to be listened to by a teacher, rather
than listening to a teacher which is the case in
most of their other classes. I find that one of the
most important ways to encourage the spon-
taneous use of English is just to be a keen listener
and pick up on any stray mutterings I hear in
English and repeat them. “Yes, it is cold today,
isn’t it?” Students at Seifu enjoy complaining
about how hot or cold it is, how hungry or tired
they are and how much homework they have
to do.

Another thing they like to talk about is
each other. “He’s a crazy boy.” “He’s foolish.”
“He forgot his textbook.” Students often get

their pronouns mixed up here and while pointing
to their neighbor will say to me, “You told a
lie!” I reply with mock indignation, “No, I didn’t
tell a lie. Oh, I see, you mean X told a lie.” Then
I ask X, “X, did you tell a lie?” “No, 1 didn’t.
Y’s a bad boy.” Not too sophisticated, but these
are the kinds of things students want to say and
will say. The whole area of discipline provides
lots of opportunities for communication, as stu-
dents give ingenious reasons why they are not
doing what they’re supposed to be doing. And if
you understand their English, they say “Tsujita!”
with real pride. It does seem to be important for
the teacher to move around the class a great deal
so that students feel free to try to say things
which they wouldn’t say in front of the whole
group.

In order to teach the skill of speaking, I
believe that it’s necessary to give students the
opportunities and means to say what they want
to say in every class. In this way, reality-based
communication becomes a natural habit and
skill.

FROM Q &A TO CONVERSATION SKILLS

By Richard E. Freeman, Chuo University

Many language-teaching ideas conceived on
paper by enthusiastic teachers are killed by the
unspirited response of the students. One excep-
tion to this is a classroom activity dubbed “Roll-
call Questions” which has met with undisguised
enthusiasm on the part of students. Initially a
device to take attendance, it has evolved through
logically developed follow-up activities into a
comprehensive program that provides practice in
hearing, speaking and writing. Following is a
summary of the several parts of the program.
Most of the segments can be used either separate-
ly or in various combinations.

1. Post-vacation Questions. The forerunner
of Roll-call Questions, these are personal ques-
tions appropriate to the summer or winter vaca-
tion seasons, all of which can be answered yes or
no. They are asked on the first day the students
return. To perk up class interest, there is a differ-
ent question for every student, and the questions
are interspersed with guaranteed laugh-provokers,
such as “Did you get married?” or “Did you
break up with your boy friend?” All of the ques-
tions, in fact, are of the “Did you do this or
that” variety, such as:

Did you go abroad?
Did you gain any weight?
Did you have a birthday?
Did you dive off a diving board?
Did you break a leg while skiing?

Only “yes or no” questions are asked in
order to get around the class quickly. Afterwards
the students can be paired with a copy of the
questions in order to run down the whole list
with each other. Depending on how much time
can be spared, the students should be urged to
follow up questions answered “yes” by their
partner with a “who, what, when, where, why
and how”-type question. Giving each student a
chance at all of the questions will provide an
opportunity for the ones who went abroad or
had a birthday (but were not so asked by the
teacher) to talk about their experience.

2. Roll-call Questions. Essentially this is
an adaptation of the post-vacation Q-and-A exer-
cise to an “every-class-session” basis, with
certain necessary changes. It was originally con-
ceived to add pedagogical value to the process of
taking at tendance.  Asking every s tudent  a
question also helps in remembering their names.

One imporant difference between the post-
vacation and roll-call exercises is in the type of
questions. On a more frequent basis than twice a
year, “Did you do this or that”-type questions
exclusively would be too boring, and the limited
range of answers (Yes, I did and No, I didn’t)
would be of doubtful linguistic value. It was
desirable that the whole range of short answers
be practiced: “Yes, I do,” “No, she can’t,” “Yes,
they are,” “No, I’m not,” and all the rest. The
challenge for the student of coming up with the

(cont'd on  next page)
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(cont’d f r o m page 5)
correct response from such a variety would also
help maintain interest.

And since the questions would bc asked at
every session over a rather long period of time,
it was desirable that there be a progression in
terms of difficulty in order to give the students
a sense of showing improvement. The following
procedure was used to make the questions.

Large sheets of paper were obtained, each
one devoted to a certain type of question. On
one sheet, for example, as many “Do you like”
questions as could be thought of were created, in
as wide a range of difficulty as possible: from
“Do you like ice cream’?” to “Do you like people
who stop you on the street to chat when you arc
in a hurry?” On another sheet “Can you” ques-
tions were created, everything from “Can you
type?” to “Can you rub your forehead and pal
your stomach at the same time‘?”

In this manner, 16 or 17 sheets of questions
were made, each bearing a different family of
questions. There were “Do you have” questions,
“Have you ever” questions, “Are there” ques-
t ions, “Were you” questions, negative tag ques-
tions, even “informative” questions (e.g., Did
you know that a baseball pitcher must throw the
ball within 20 seconds?).

The next step was to rank the questions
according to difficulty. This was done by going
through each list and roughly grading the ques-
tions A, B or C ~~ easy, intermediate. advanced.
Then the easiest question from each sheet was
listed on a separate piece of paper. After that,
the next most difficult question was taken from
each sheet, in sequence; and so on, in increasing
order of difficulty until all the questions were
collected in a rough order from easy to advanced.

Before  the questioning could begin, the
students had to be instructed on answering. A
mere yes or no was not permitted. The students
had to give a short answer, such as “Yes, 1 do,”
or “No, she doesn’t.” Also, they were told to
keep in mind that some answers require more
than a “yes or no.” If a student was born in
Hokkaido, for instance, and the question was,
“Have you ever been to Hokkaido?“, it would
be unsatisfactory simply to answer “Yes, I have,”
and leave it at that. The response should be in-
stead: “I was born in Hokkaido.” Or, if the ques-
tion is, “Does your brother smoke‘?” and he or
she doesn’t have a brother, the response should
be: “I don’t have a brother.”

Students were also instructed on how to
answer if they didn’t understand the question or
didn’t know the answer. A list of possible re-
sponses were introduced as follows:

I beg your pardon?
Could you please repeat the question?
1 don’t understand the meaning of ----~-.
I’m sorry, I don’t understand the question.
(I’m sorry, but) I don’t know.

3. Writing the Questions. The Post-vacation
Questions have an intrinsic interest which is not
necessarily contained in the routine conversa-
tional questions. To maintain the interest of the
students who have already been asked their roll-
call question, all the students are required to try
to write down every question asked. This proved
to be the key to the success of the exercise. The
need to listen intently, in order to write down
the questions, sharpened the students’ attention
remarkably.

4. Repeating the Questions. Since the ques-
tions were delivered at conversational  speed (not
as dictation), the students usually were unable to
write all the questions. Rather than slacken the
pace of the class, it was decided to have one
student repeat the question and one student
answer- it (or vice versa). This gives the rest of the
class two chances to hear the question and get it
down in writing. At the same time, it halves the
number of questions per session, making a more
manageable list. The exercise also gives the stu-
dents  practice in asking questions.

5. Pair Practice Up to this point the roll-
call exercise consumes about 15 minutes in a
class of about 40 students. As with Post-vacation
Questions, a logical follow-up activity is to have
the students make use of their list of questions
by pairing with another student to practice
asking and answering the questions.

6. Self-correction of Writing. Inevitably the
students make errors in transcribing the ques-
tions. If a TV system or OHP is available, the
questions can be displayed (or copies given to
each pair) for self-correction. Alternatively, stu-
dents can be selected to write the question on
the blackboard. Among indifferent or careless
students. however, errors still remain.

O n e  o f  t h e  m o s t  e f f e c t i v e  methods to
minimize errors at any point is to charge a fee
for each error. Before showing the correct
answers, for example, the teacher can give the
class three minutes (more or less) to ask any-
thing about any question (spelling, punctuation,
etc.), after which one yen will be charged for
each mistake. The response invariably is amazing.
Hands shoot up, questions come flying, and the
number of errors sharply declines,

To sharpen self-correction skills when t h e
students are shown or given a copy of the an-
swers, it is necessary to threaten to charge ten
yen or even 100 yen for each error still remain-

6
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ing. Teachers who have compunctions about get-
ting rich in this way may announce that the
money will be used for a class party or a bag of
jelly beans, as the case may be.

7. Techniques of Conversation. Asking and
answering questions, of course, is not conversa-
tion, but as has been indicated in lectures and
writings on “Contest Conversation,“* it is pos-
sible to practice some of the techniques of the
art of conversation. Two of the essential ele-
ments of conversation to have the students
practice are 1) asking appropriate follow-up
questions, and 2) answering a question with
more than yes or no.

The procedure is as follows: In each pair,
Student A, asks Student B one of the questions
on his list and B answers only yes or no. Then
A has to ask an appropriate follow-up question,
again one which can be answered yes or no. This
time B must answer more than “Yes, I do,”
etc. He or she has to give additional information.
For example:

A:
B:
A:

B:

Do you like ice cream?
Yes, I do. (yes or no only)
Have you ever tasted rum raisin?
(follow-up)
Yes, I have. It’s my favorite. (adds
information)

A follows this procedure for half the ques-
tions on his list. Then A and B reverse roles, and
B asks A the rest of the questions in the same
manner.

While the students are doing this, of course,
the teacher is visiting pairs at random and listen-
ing in on their exchanges to correct their English
and comment on the appropriateness of their
questions and answers. The written work can also
be checked at this time.

The triad grouping of Contest Conversation
can also be used, with Student C serving as
secretary to record fol low-up quest ions or
answers for review, correction or grading by the
teacher. The conversations can also be recorded
for the same purpose.

Roll-call Questions, and the related follow-
up activities, coordinate nicely with all other
facets of Contest Conversation as well. Thus the
final step in this sequence is to combine Roll-call
Questions, the follow-up segments, and Contest
Conversat ion into a  comprehensive English
teaching program. The program is especially
effective in large classes, but also works well with
as few as three students.

*“Contest Conversation,” JALT  Newsletter 4:4,
April 1, 1980, pp. 23-24; Contest Conversation:
a Shortcut to English Fluency in Japan, Eigo-
Eibei-Bungaku No. 24, March 1984 (The Society
of English Language and Literature, Chuo Uni-
versity, Tokyo), pp. 317-333. (Write author for
reprints.)

HOW TO RECRUIT PROSPECTIVE STUDENTS IN
ENGLISH AS A SECOND LANGUAGE MOST EFFECTIVELY FROM JAPAN

Suggestions to School Representatives Who Visit Japan

By Hiroshi Kuki, Study-Abroad & Educa-
tional Consultant, Setagaya Institute
for Study Abroad, Tokyo

(This is the last part of a four-part series.)

There has always been an esoteric, nearly
religious element  involved in  the Japanese
approach to study abroad. Between the years
1615 and 1867 Japan was ruled by 16 genera-
tions of a single-family, self-appointed Shogun-
ate (generalissimo) called Tokugawa, as the era
is generally known here in Japan. During this
period all Japanese, including the members of

the Tokugawa family, were prohibited from
travelling overseas, so the nation would not be
susceptible to the allegedly dangerous Western
powers then colonizing the neighboring Asian
nations. Even after the so-called Meiji Restora-
tion in 1868, when Japan opened its ports to
Western powers and established itself as a con-
stitutional monarchy, only aristocrats and their
sons - few daughters - could afford to travel
overseas, much less to study abroad. Between
1945 and 1964, the masses were again prohibit-
ed by the postwar government from travelling
abroad, simply for lack of foreign funds (espe-
cially the then-almighty U.S. dollar). There has

(cont’d on page 9)
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(cont‘d from page 7)
never been any strong, consistent, national
religion for the whole of Japan, except during
the War when Shintoism served the militarists’
purpose. People here have always referred to
foreign travel as “going over yonder,” implying
that an earthly heaven existed on the other side
of the Pacific Basin, where walking white Gods
alone are supposed to be able to speak fluent
Engl ish.  I t ’s  a  wel l -known fact  here  that
Japanese-Americans are seldom employed as
native English teachers in Japan, simply because
they are not Caucasians.

These sociolinguistic considerations cannot
be covered here in detail: what all this means is
that nothing about study-abroad should be made
too specific to the Japanese. Brochures and
application forms in Japanese, as mentioned
before, are not necessary or appropriate.

More and more U.S. states are opening
offices here, largely for commercial purposes.
Some of them do maintain a representative
selection of brochures and sometimes even a few
application forms, at least for their state and
other public institutions; ESL programs are
included, as is the case with the Washington State
Office which recently opened here. Perhaps
private ESL school directors might get together
and try to exert a bit of pressure on these offi-
cials to include materials for private institutions,
assuming that the respective state offices are
properly manned and roomy enough: State of
Washington,  Commerce & Economic Develop-
ment, No. 2 West Kowa Building, #205, 1 l-39,
Akasaka 1 -chome, Minato-ku,  Tokyo 107,
Japan; tel. (03) 582-0731; Mr. Richard A. Bush,
director in charge of Asia.

The most influential single study-abroad
guide author in Japan may be the following:
The Mainichi Communications, (1) c/o Mainichi
Shimbun Newspaper Co., l-l-l, Hitotsubashi,
Chiyoda-ku, Tokyo 100; tel. (03) 212-0321;
(2) Osaka Ekimae Dai-San Bldg., #1400,  l-l-3.
Umeda,  Kita-ku,  Osaka-shi 530. The M a i n i c h i
Shimbun (Newspaper) has long been one of
Japan’s three major nationwide daily news-
papers, with a circulation comparable to that of
Time or Newsweek magazine. It thus has easy

SPECIAL ISSUES OF THE
LANGUAGE TEACHER FOR 1985

May - Classroom-centered
- David Dinsmore

June - 10th Anniversary
issue - Torkil Christensen

July - Dictionaries - BilI Crawford
August - Conference issue
September - More on the conference
October - Open
November - Open
December - Conference reviews

This month’s special issue on Speaking
was guest-edited by Bernie Susser.

ATTENTION!

Copy on feature articles for the June
issue on JALT’s  10th anniversary should be
sent by May 1st to Torkil Christensen, Hoku-
en Mansion #403,  Kita 7 Nishi 6, Sapporo
001.

access to printing of an annually revised study-
abroad guide in Japanese for Japanese nationals
in the United States, Britain, etc., and presum-
ably charges a cheaper rate for its own advertise-
ments in its own mass medium. For some reason,
the publisher gives priority to collegiate programs
in ESL as far as the United States is concerned.

Following Mainichi’s study-abroad office in
degree of influence, if not in actual number of
Japanese students sent to U.S. studv-abroad
programs, is the author of this paper. I have
recently published my fifth study-abroad guide
in Japanese, entitled ELS Language Centers,
Post-ELS Colleges, Other Language- Schools &
Programs. Sansvusva Co.. l-5-34. Shitava. Taito-
ku, Tokyb 100, Japan;. tel. (03) 842-171  1, price
¥2,000.  Requests for inclusion at no charge in
our study-abroad volumes can be sent to: Hiroshi
Kuki, S.I.S.A., 2-31-18, #302, Daizawa, Setagaya-
ku, Tokyo 155, Japan; tel. (03) 419-1009; telex:
232-2121 Daigen J.

3. Conclusion

Japan sends only 15,000  F-l students to the
United States per annum, compared to 1.39
million Japanese who travelled to the States on
B-l/B-2  visas in 1982. The number shows only a
slight increase over the 10,000 registered ten
years ago. Some 80 percent of the 15,000
successful student visa applicants from here are
going to the States for English alone; only a
handful of them from major cities head for U.S.
colleges and graduate schools proper.

The reason for this consistently small num-
ber of successful I-1 holders cannot be cover-
ed in this brief space. Assuming that there are
around 500 private ESL language schools and
collegiate ESL programs in the entire United
States as of this writing (fall of 1984), any ESL
setun in the States with an enrollment of more
than 34 students a year from Japan on proper
F-l visas should, in all fairness, be called a
success story. Further assuming that there are
100 study-abroad agents in all of Japan, the
possibility of receiving your average quota of all
24 students from one agent alone is 0.24 percent.
We know we have 3,000 Japanese students a
year heading for U.S. colleges; we also know that
there are some 3,000 U.S. colleges: average, one
student per college per year.

The NAFSA  Directory: 1983 tells study-
abroad agents a lot about U.S. TESOL setups.
Those with enrollments of less than 50 that are
not part of larger institutions of higher learning

(cont ' d  on page 46)
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GATTEGNO WORKSHOPS IN THE FIELD OF LANGUAGE ACQUISITION

The Center (Center for Language and Intercultural Learning) is offering two workshops
and a seminar by Dr. Caleb Gattegno, the originator of the Silent Way. They are:

1. A S-day workshop (40 hours) on Language acquisition and the Silent Way,
2. A 3-day workshop (20 hours), Italian the Silent Way, and
3. A One-day (8 hours) advanced seminar for experienced teachers of the Silent Way.

The details are as follows:
1. A Five-day Workshop on Language Acquisition and the Silent Way

Time: Friday 3 May 1985 through Tuesday 7 May 1985, 9 am - 6 pm
Place: Umeda Gakuen (St. Paul's Church), 2-30 Chaya-machi,  Kita-ku, Osaka

(Turn right at the Shoko Hotel after the Sanbangai Cinema on the east
side of Hankyu Umeda Station).

Fee: ¥75,000 (¥70,000 if payment is made by the end of March to our P.0. Ac-
count, Osaka 5-86468 Gogaku Bunka Kyokai. Pre-printed postal transfer
form will be mailed to those who register in advance at the Center)

During this workshop, Dr. Gattegno will add to the detailed presentations of the
instruments teachers need to solve their classroom language teaching problems for
EFL, a thorough training of the participants. Thus they will be able to apply at
once what they learn and reduce the burdens they and their students experience when
entering English (spoken and written) and continuing their studies in that world
language.

hy hle will be given to a study of the acquistion of Ll, now sufficiently advanced
to be presented as a field for everyone to work in.

Day TWO will be given to a study of how to use what students have done in their ac-
quisition of Ll so as to make acquisition of L2 visibly into a more systematic and
straightforward set of tasks.

Day Thee will be given to a demonstration in a language new to most participants so
that they know directly how the content of Day Two looks in the classroom with active
students at work.

Dayn  FOWL and Five  will spell out in which ways the Silent Way reflects the under-
standing (announced already in 1963) that anyone who has acquired his or her Ll (and
that means almost everybody) will have little trouble acquiring one L2 or more. L2
here will be English as required by the organizers.

In the book "Teaching Foreign Languages in Schools: The Silent Way," whose first
edition dates from 1963, Dr. Gattegno was the first writer in that field who linked
second language acquisition to that of the acquisition of the mother tongue. Since
1954, to this day he has been developing techniques and materials which make teachers
of L2 take advantage of what their students did to acquire Ll.

This five-day workshop will concern itself with the considerable improvements which
result from that link and will end up with participants having both a deeper and
clearer understanding of what acquisition means and a much better grasp why the
Silent Way is, to date, the safest way of achieving the bridge required between Ll
and L2 and maintaining progress in learning L2 at the successive levels of classroom
work.

2. A 20-hour Workshop: Italian the Silent Way

Time: Saturday 27, Sunday 28, Monday 29 April 1985, 9:30 am - 5 pm
Place: Umeda Gakuen (St. Paul's Church), 2-30 Chaya-machi,  Kita-ku, Osaka
Fee: ¥40,OOO  (¥35,OOO if payment is made by the end of March)
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3. A One-day Advanced Seminar for Experienced Teachers of the Silent Way

Time : May 8, 1985, 9 am - 6 pm
Place: The Center (204 Shirono Bldg., 3-41 Manzai-cho, Kita-ku, Osaka)
Fee: ¥20,000, if fewer than 15 participants; otherwise, ¥15,000

The organizers' interpretation of the term "experienced teachers" is those who have
enough understanding of the Silent Way so that the group doesn't have to go through
the usual preliminary session, and can save time usually spent by people fighting
Dr. Gattegno or feeling sorry for themselves for being "intimidated." Dr. Gattegno
himself describes it as follows: It is assumed

* that the participants have direct knowledge of the materials
of the Silent Way for at least one language; and

* that they have read the two books of the Silent Way,
Teaching Foreign Languages in Schools, and
The Common Sense of Teaching Foreign Languages.

If they can be up-to-date by reading Chapters 2, 3, 4, and 13 of the
treatise "The Science of Education" (published separately and avail-
able as such), the level of the seminar can really be advanced.

Dr. Gattegno will involve the members of that seminar in matters which will easily
become research papers when worked on locally. There are many subjects which lead
themselves to such treatment and they can be the substance of the sessions of an
intensive day of work of eight hours. Previous experience supports this view.

The applications',i.e., payment deadline for the workshops and the seminar is
April 12, 1985. For further information, call Fusako Allard at 06-315-0848 or
0797-32-9682.

GATTEGNO PUBLICATIONS AVAILABLE AT THE CENTER

The Common Sense of Teaching Reading and Writing*

Chapter 13 of The Science of Education --

The Learning and Teaching of Foreign Languages*

On Death (an essay)

Chapter 2 of The Science of Education --

Awareness of the Awareness

¥3250

¥1500

¥2250

¥lOO0

* new publications
Please phone or mail your order to the Center and we will send you a postal
transfer form for remitting payment. When payment is received, the texts will
be Sent to you postpaid.

The Center for Language and Intercultural Learning, 204 Shirono Bldg., 3-41 Manzai-cho,
Kita-ku, Osaka 530. Tel: 06-315-0848. Fusako Allard, director.
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1 JALTNews  ]

MEMBERSHIP INCREASE WINNERS
FOR 1984

The results are in! Congratulations to Hok-
kaido, the first place winner, and Kobe, which
came in second. The winners were determined by
comparing the total number of members in each
chapter on Dec. 31 of 1983 with the total at the
same time in 1984. Renewals and new members
who joined at the international conference were
then subtracted (“Adjusted Total”), to offset the
advantage of being located near the conference
site. The figures follow:

12/31/83 ‘Total Members 12/31/84 Adjusted Percent
Total Change

Hokkaido 41 100 95 131%
Sendai 129 114 35%
Tokyo 481 740 543 14%
Yokohama 119 100
Hamamatsu 72 91 68  ~-6%
Nagoya 165 185 169
Kyoto 124 143 129 4%

2%

Osaka 70 256 237 13%
Kobe 69 146 135 95%
Okayama 31 36 36 2%
Takamatsu 55 57 52  6 %
Matsuyarna 109 108 -
Hiroshima 111 106 100 - 104
Fukuoka 100 77 67 33%
Nagasaki 74 80 79 6%
Okinawa 46 53 53 15%

In reward for their growth, Hokkaido wins
complete  round-trip air fare for the speaker of
their choice, while Kobe gets half of the same.
Congratulations again!

FINAL MEMBERSHIP FIGURES
FOR 1984

The final membership figure for I 984 is
2674  members, over 100 higher than the prelim-
inary figure reported in the January issue of T h e
Language Teacher. This figure includes 7,466
chapter members, 116 overseas members. 70
commercial and supporting members, and 22 in-
stitutional subscribers.

NEW CHAPTER FORMED
- Tokushima is the 3rd on Shikoku,

17th in Japan -
The Executive Committee voted at its first

meeting of 1985 to recognize the formation of a
new chapter in Tokushima. Congratulations to
Noriko Tojo,  new Coordinator for JALT-Toku-
shima, for her efforts in gettmg it established.

Other business included confirmation of the
JALT ‘85 Committee; co-chairs are Kazuo

April 1985

Yoshida and Bernard Susser.  Preparations are
already well underway for this year’s conference,
which will be at Kyoto Sangyo University, Sept.
14-16. Since this is early in the fall this year, be
sure to mark your calendar now.

The Executive Committee also discussed
possible locations for JALT ‘86 in Nagoya; sev-
eral Nagoya members are helping to look for a
suitable site. Possibilities are being considered
for  a “preliminary” committee, which would
handle the initial stages of preparation.

Plans for the 5th In-Company Seminar to
be held in Kansai in May were approved. These
seminars, designed for those involved with for-
eign language training conducted in company
internal training programs, have always been well
attended and are now a very popular part of
JALT’s special activities.

Another item for discussion was the need
to encourage the formation of new chapters in
the Kanto area; Chiba was suggested as a good
location for a first attempt. Keiko Abe, Member-
ship Chair, is the person to contact if you are
interested in helping to form a new chapter in
Chiba, or any other area. Contact Keiko or the
JALT Office at any time.

CALL FOR PAPERS
JALT ‘85, the Eleventh Annual  Interna-

tional Conference on Language  Learning and
Teaching. will be held on Sept. 14, 15 and 16
(Saturday. Sunday and Monday) at Kyoto Sang-
yo University in Kyoto.

The success of this year’s conference,  just
as in the past. depends upon the support and
c o o p e r a t i o n  of eve ry  member  of JALT. We
strongly encourage everyone to contribute to
JALT ‘85 by submit t ing a  proposal  and/or
attending,  and by encouraging others to do so.

W C would especially like to strengthen the
bilingual, hicultural nature of the conference by
increasing participation  of Japanese teachers of
English, Japanese, and other languages. Presenta-
tions may be in Japanese or any other language.
Proposals may be in either English or Japanese.

If you would like to make a presentation,
please fill out the data sheet and complete the
other procedures by June 15th.

Michelle Macomber
Program Chair, JALT ‘85

12



Use of English
Leo Jones
Plentiful and varied opportunities for grammar
practice for intermediate and upper-
intermediate students.

t covers all the main problem areas of English
grammar

* provides both closely controlled exercises and
more open-ended, communicative practice
activities

* presents students with brief grammar
summaries for revision purposes

* accompanied by useful Teacher’s Book

The Language Teacher IX:4 April 1985

Jack Lonergan

Video in
Language
Teaching
An indispensable handbook dealing with why
and how to use video in the language classroom.

* clearly-written and practical
* suitable for EFL and modern language

teachers
* written by a well-known authority in the field

Further information about all Cambridge ELT books
available from Lola Caldeira, U. P.S. Ltd.,

Mario Rinvolucri
Over 50 different games each practising  a
specific point of grammar.

* lively and communicative, involving students
in thinking and action not just drilling

* suitable for young adults and above
* uses either simple materials or provides

materials which teachers can copy

Keep
Talking
A detailed practical guide to communication

Friederike Klippel

activities for the EFL classroom.

t over 100 different activities
* lots of helpful practical advice for teachers
* worksheets provided for classroom use

CAMBRIDGE UNIVERSITY PRESS
The Edinburgh Building, Shaftesbury Road, Cambridgc CB2 2RU, England
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GUIDELINES FOR PRESENTERS
More than any other single factor, the

s u c c e s s  of JALT  ‘8.5 will depend on the quality
of the presentations. The call for papers in this
issue is your opportunity to be among the
presenters. To help and encourage people con-
sidering taking part in this type of professional
activity, the JALT ‘85 committee has compiled
the following list of guidelines and tips. It is
hoped that they will help make your presenta-
tion effective  and enjoyable for you and your
audience.

Level
a. Decide the level of audience expertise
you wish to address. Mention this in your
abstract. Stick to it in your presentation.
b. Announce briefly at the outset of your
presentation exactly what level you intend
to address yourself to, and suggest that those
expecting a more elementary or more ad-
vanced level excuse themselves before you
begin.

2. Handouts
a. Bring more than enough copies!
b. Include an outlinc of your presentation
in the handout, as a help to the audiencc in
following the presentation.
c. Include in the handout all lists and charts
you believe  people might need in order to
understand your presentation. This saves
both you and your audience writing time.
d. Include a bibliography, so that attendees
can follow up information and get details
on their own after the conference is over.

Timing
a. Prepare at least 50 percent more material
than you believe you can cover in the time
limit, for two reasons:

1) It allows you to pace yourself accord-
ing to the interests and understanding of
the audience. Depending on them, y o u
may find you can speed up or skip over
some planned discussion, and fill up the
time with other relevant information of
interest to your listeners.
2) It also may come in handy for answer-
ing questions, or otherwise satisfying the
audience with useful material and the
feeling of time well spent.

b. Question-and-answer sessions can be a
valuable part of any presentation, but it is
the presenter’s right and obligation to man-
age the session strictly:

1) D O not let any one questioner take too
much time.
2) Answer only those questions that are
of general interest within the level of
your presentation: if someone raises a
question that is too general or too special-
ized, offer to answer it privately after the
presentation.
3) If you are asked a question for which

you don’t have an answer, don’t feel
professionally obligated to provide one.
You may wish to acknowledge that the
question touches on an area that y o u
hadn’t considered or into which you
haven’t done extensive research.

4, Activities
Many presentations consist of demonstra-

tions of classroom activities which the audience
members arc asked to participate in, to give them
an idea of 1 ) how the activity is carried out, and
2) what demands the activity makes on students.
Generally  five minutes or so is adequate time to
allot to each activity demonstrated in this way,
since you will have an audience of experienced
teachers. Likewise, student-made materials which
you may wish to use to illustrate your points
need only be a sample; your explanation and
critique of the sample should prove sufficient,
and keep your presentation moving at a comfort-
able pace.

5. Academic presentations
The above point (4) holds true for academic

presentations as well. Summarizing statistical
evidence and other data should he enough to
make your point. This leaves you more time to
connect it clearly to the significance and implica-
tions of the research, in which the audience is
likely to b e  chiefly interested. (Having the actual
data handy, though, may help you when ques-
tions come up.) It is probably preferable. too, for
y o u  to deliver your presentation in a relaxed,
conversational style, rather than simply reading
a written text.

6 Take any opportunity to practice your
presentaiton before you get to the confer-

ence. You will feel better about it, and will have
a chance to refine it as a result, and make it even
more effective. l‘ry presenting to your local
JALT chapter, the other teachers at your school,
or a group of friends.

7. It is recommended that you ask a friend or
colleague to assist you at the conference by

guiding people to their seats, passing out hand-
outs, helping with equipment, etc.

Bernard Susser
and the JALT ‘85 Committee

PROCEDURES
1. Send a 150-word (or less) summary of your

presentation for inclusion in the conference
handbook and for review by the selection com-
mittee. If you feel that you cannot do justice to
your topic within this limit, then write a second,
longer summary for use by the selection com-
mittee. If you submit only one summary, send
two copies, one with your name, address and
phone number included and one without. If you
also submit a longer summary, submit only one
copy of the shorter version (with the above
information) and two copies of the longer ver-
sion, one with and one without your name, etc.

(cont’d on page 17)
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FOR OFFICIAL USE ONLY

JALT ‘85 PRESENTATION DATA SHEET

Presenter’s Name(s):

Address:

Affiliation:

Home Phone: Work Phone:

Full title of presentation: (10 words or less)

Short title: (for block schedule, 5 words or less)

Format: a) 0 Workshop 0 Lecture/Paper q Demonstration 0 Other

b) Estimate of %  P r a c t i c a l  v s . %  T h e o r e t i c a l

C) 0 Publisher’s or 0 Academic Presentation*

This presentation is mainly (check ONE):

n A synthesis of existing knowledge, techniques, etc. for those new to the field or unfamiliar with
your subject matter.

0 An academic presentation of original research results of materials developed.

0 A practical presentation of original materials or original classroom techniques.

0 A presentation of commercially available materials with the aim of encouraging their adoption or
more effective use.

Student Age Level
0 Children 0 Jr. High 0 High School 0 University 0 Adult 0 Irrelevant

Content Area (Check ONLY ONE box in each column, if relevant. In addition, circle the one item from
any column which most closely describes the central focus of your presentation.)

SKILL AREA METHOD/SYLLABUS MATERIALS SUPPORTING FIELDS

0 Listening 0 Curriculum Design 0 A/V Aids 0 Language Acquisition
c] Speaking

: E S P
q Video 0 Literature

0 Reading 0 Computer Hardware/
0 Writing 0 Music/Drama Software

i Teacher Training

0 Culture 0 Activities/Games 0 Other: n  Socio-linguistics
u Multi-skill 0 Special Method: 0 Administration

0 Discourse Analysis

Equipment required: (Please be specific; i.e. Beta-II)

Presentation will be in 0 English or 0 Japanese.

Presentation lenath: 0 30 min. (25 min.) 0 1 hr. (50 min.) I? 1½ hrs. (80 min.)

*Note:

0‘2 hrs. (110 min.) 0 other

Presenters are expected to clearly indicate in their summary any commercial interest in materi-
als or equipment used or mentioned during the presentation.

Presenters requiring movable chairs and tables will not be put in the main conference building.

OHP’s  are severely limited this year. We suggest you make use of handouts instead.

- Deadline for submission of all materials: June 15 -

15



The Language Teacher IX:4 April 1985

. .
- Ta

‘(I

- -. Ir 1



The Language Teacher IX:4

(cont’d from page 14)
2. In the shorter, conference handbook version,

try to give people enough information to
understand the main ideas of your presentation
and enable them to make decisions concerning
attendance. Also include precise details as to the
central theme and form of your presentation.
Present a clear idea of what you intend to do, as
well as why and how, and indicate what level of
teaching experience your audience should have
in order to benefit from your presentation. Give
this abstract a title of 10 words or less. If you
write a second, longer summary for selection
committee use, then expand on these topics as
necessary. But remember that only the shorter
version will be included in the conference hand-
book. The JALT ‘85 committee reserves the right
to edit abstracts which exceed the 150-word
limit.

3. Write a 25-30  word personal history for the
conference  handbook. Write this in the third

person, exactly as it should appear,  i.e., “T. Sato
is. .“, not “I am. .”

4. Complete and return two copies of the data
sheet.

5. Be sure your name, address and te lephone
number are on every sheet submitted (ex-

cept for one copy of your summary, as explained
above).

6. All submissions in English should be typed,
double-spaced on A4 (8½ x 1 1) papcr. All

submissions in Japanese should he on A4’“400-ji
genkoh yoshi.” All papers must be received
together at the following address by June 15th.

We regret that honoraria cannot be given to
presenters. However, the conference fee for the
first presenter
waived.

listed on the abstract will bc

JALT Program Chair
JALT. c/o Kvoto English <‘enter
Sumitomo Seimei Building
Karasuma Shijo Nishi-iru
Shimogyo-ku, Kyoto 600
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I 1 ‘u’  sound is short; when it is long it is left in.)

My Share
4

These two rules will not, of course, cover all
Katakana forms of English words; but in any case
they will produce a pronunciation or spelling
that more closely resembles English than Kata-
kana-Romaji does.

I

GUDDO BAI KATAKANA their English. They can be asked to produce a
list of their favorite Katakana words, which can

Through blackboard or oral exercises stu-
dents auicklv realize several ways to improve

By Tim Cornwall be put on the board in Roman script. Then the
teacher can show them how to follow the two
rules:

Our students have a huge active and
passive vocabulary of English words.

noo sumookingu no s$rnookingyl noo smooking no smoking
sofuto sof$td soft soft

Teachers can tap this source of wealth aisu aisd ais ice
as a means of getting students commun- kuriimu kfiimti kriim cream
icating as quickly as possible. The prob- reddo teipu reddd teipd redd teip red tape
lem with these words is that usually guddo sensu nuddd sensld godd sens good sense

they have been learned and stored in konpyutaa
memory with a Katakana pronuncia- saavu

tion, which most teachers in Japan can
pareido

understand, but which leaves many
kyabarei
sukuuru

konpyutaa konpyutaa computer
saavyl saav serve
pareidd pareid parade
kyabarei kyabarei cabaret
s$kuur$ skuur school
nuudoryl nuudor noodle
sooseijl sooseej sausage

Many of my students are quite surprised at
the ease with which they can improve their
pronunciation and spelling. It has been observed
that once these two simple, easy-to-manage rules
have been explained, improved pronunciation
and spelling follow almost immediately.

tourists scrabling for a phrase book. nuudoru
sooseiji

While studying Katakana, I often
wondered why I couldn’t teach my students how
to change Katakana into English in the same way
I had learned to change English into Katakana.
After making the attempt, however, I realized
that it would be a lot of work, especially regard-
ing spelling. I didn’t want to spend a lot of class
time on “Katakana English,” but I did find two
ideas to use with Katakana that could lead to
much better English pronunciation and spelling.

The goal was maximizing results while
minimizing the rules and work involved. The
following two changes meet these criteria. First,
drop all final vowels; second, drop all ‘ u ’  sounds.
(This is done only when the final vowel or the

As languagc teachers, we all come up with our
share of ideas and activities that meet the needs of our
students. We also use our share of ideas from other read-
ers. My Share is your opportunity to share your ideas
and activities. If it works for you, there are probably a
lot of other teachers who would like to hear about it.
Articles should be submitted to the My Share editor.
Marc Helgesen, New Da.y School, 2-15-l 6, Kokubuncho,
Sendai 980.  Artwork should be in black on white paper.
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opinion
Last  month in t h i s  column A  RESPONSE

TO SHISHIN was, as readers  no doubt noticed, a
response to a contribution by Mr. Shishin one
year earlier. Due to a number of’ complications,
M r .  Grabe's response  d i d  n o t  a r r i v e  at T h e
Language Teacher until 1985. The contributions
below, however, arc concerned with thr opinions
expressed by Mr. Shishin, and Mr. Redfield, in
the most recent OPINION columns.

A PLEA FOR
PROFESSIONAL TRAINING IS NOT

A CALL FOR A PURGE

By Charles W. Gay, Temple University
Japan

The response of Alex Shishin (Feb. 1985 to
Michael  Redfield’s  let ter  (Dec.  1984) in the
Opinion column borders on being a sarcastic
rationalization for c o n d o n i n g  the pract ice of
employing anybody who speaks English to be a
teacher of English. Nothing in Michael Redfield's
letter calls for a purge, as Alex Shishin asserts.
I n s t ead  it is an appeal for professionalism in
TESOL, an appeal that has been made by both
Teachers of English t o  Speakcrs o f  O t h e r  L a n -
guages (TESOL) and the Association of Teachers
of  English as a Second Language (ATESL ). a
section of the National Association for Foreign
Student  Affairs (NAFSA). To undermine that
appeal sets us back years in our attempt to gain
recognition as an academic discipline.

I shudder to think of what would happen if
our Intensive English language programs in
U . S .  and British universities had followed M r .
Shishin’s advice and hired teachers of “virtually
any background.” He questions the use of’ the
term related f ield  in announcements of job open-
ings and suggests that there is some mystery in
that term. Of course there are related fields, and
Applied Linguist ics and Foreign Language
Education are perhaps the two closest fields to
Teaching English as a Second Language. True,
the terms background and experience do n o t
necessarily mean that a person has an academic
degree. but they certainly do mean some time
spent in related activities. A teacher of English
with Peace Corps training and experience would
have more background for teaching English as a
second language than a teacher of biology, or
physical education, or psychology.

Of course there are good teachers who have
not had professional trainmg in TESL, as Mr.
Shishin points out. Of course there are bad teach-
ers who have had such training. There are also
good and bad doctors, but a person cannot prac-
tice medicine without appropriate training and a
degree, and occasionally we read about a fraud
who got by for years posing as a doctor until
some calamity occurred.

Mr. Shishin admits that his examples of
leaders in the field with degrees in unrelated
fields may be exceptions. I would say they are
definitely exceptions, and while they do indeed
“add vitality to the ESL field,” it is the thou-
sands of teachers who have degrees in TESL or
related fields that provide the day-to-day special
expertise required to keep ESL classes on solid
professional ground. For every artist and world
traveler who “drifted into ESL” and is a success-
ful ESL teacher, there must be hundreds who
have attempted the task and failed.

ESL is not a “generalist’s paradise,” as Mr.
Shishin claims. Just because a person can talk
about culture, or edit, or explain the difference
betweeen a harpsichord and a piano, doesn’t mean
that he can or should teach ESL. Since we use
language to talk about everything in this multi-
dimensional world, then any context can provide
the material used in the ESL classroom. But it
is how that context is used that counts: and
those most qualified to USC that context in teach-
ing ESL are trained ESL teachers.

As an administrator for many years in ESL
programs, I would not hesitate to require that a
candidate for a position have a degree in TESL
or a related field as the first requirement. Then I
would take a look at that person’s background
and experiencex and then in an interview try to
determine whether or not that person had devel-
oped the sort o f  personality and approach to
teaching that make the classroom dynamic and
In t e r e s t i ng  fo r  the students. I would feel no
compunction in advising someone interested in
teaching ESL to get a degree in TESL as soon
as possible.

Mr. Shishin’s suggestions for improving ESL
teaching in Japan are good, and I  doubt that any-
one would disagree. Certainly the practice of
“rotating out” foreign teachers is deplorable.
But that has nothing to do with professionalism
and qualifications. Mr. Shishin has a right to his
opinion; I  hope not many people in positions to
hire teachers of ESL will agree with that opinion.
And instead of‘ expressing his views in bitter
sarcasm and sending warnings about purges to
those of us with other viewpoints, I  would sug-
gest that he join us in encouraging schools in
Japan to find the most qualified people they can
to teach their students.

TEFL EMPLOYMENT,
TEFL TRAINING:

A VIEW OF THE REALITIES

By Wlliam A. Moss

M i c h a e l  Redfield (Dec. 1984)  and Alex
Shishin (Feb. 1985) seem to differ little in their
views, except in emphasis. Mr. Redfield allows
that  some non-TEFL degree holders may be
“good” EFL teachers Mr. Shishin counters that
even some TEFL degree holders may not be

(cont 'd on n e x t page)
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(cont'd from page 21)
“good” EFL teachers. Both agree that we must
be concerned with the hiring of “good” EFL
teachers. Neither addresses the issue underlying
all that rhetoric: teacher qualification vis-a-vis
hiring criteria. The question is, Who gets the job?

Reality dictates that the candidate display-
ing whatever mix of abilities, experience, cheap-
ness and availability that an employer has in
mind gets the job - and that maybe whoever
scrapes past the minimum standards. Opportuni-
ties to choose a la Mr. Redfield’s dream and Mr.
Shishin’s nightmare are laughably few ~ as are
JALT’s  chances of surviving a debate on hiring
criteria, much less enforcing “professional”
standards. Perhaps it’s just as well that this
dangerous task is out of our hands.

Gradual establishment of market -- n o t
professional - standards is being brought about
not by us, but by economic pressures, During
the English boom, jobs were abundant and for-
eigners were not; virtually any foreigner with a
voice was a hirable novelty. Schools’ profits were
high, the public was in the grip of a fad, and
standards were all but unnecessary. EFL schools
have seen a sharp drop in enrollment; many have
become financially marginal or have folded.
Competition for decidedly unfad-like corporate
accounts and far less dazzled private students has
intensified.

Schools wishing to survive must sell their
programs, To do so, they must obtain and offer
qual i ty instruct ion as  m e a s u r e d  by clients'
standards. Those standards, as many of us know
(Touched up your resume lately?), are based less
on merit than on respect for background, rever-
ence for expertise. and utter abandonment to
prestige (yes, the name of your university, too).
Look at the brochures in circulation; listen to
what Japanese front men tell prospective clients.
They’re selling “professional” teachers and
programs. At our insistence, our resumes have
gained high face value here: if they’re suitably
impressive, they’re brought along as part of the
sales package. In this setting, a simple formula
governs TEFL sales pitches and hiring decisions:
a Ph.D. beats an M.A.;anM.A.beatsa B.A.:and
in a tie, the specialist/“expert”  wins.

Recent increases in want ads demanding
TEFL background indicate that the Japanese
EFL market is becoming TEFL-degree-(special-
ist-) conscious. Serious and not-so-serious TFFL
degree programs arc popping up, and the supply
of TEFL degree holders (domestic and imported)
is increasing. Because they’ll be plentiful, be-
cause they’ll look good on paper, and/or because
they’ll actually be good, TEFL specialists are
going to corner the market on the choicest TEFL
jobs. As criteria become more standardized, cases
will arise where excellent teachers are discrim-
inated against in favor of less-than-excellent ones.
This is an inevitable and regrettable cost of
standardization; one of its benefits may be that
overall EFL teaching quality will improve.

Whether for good or ill, the fact is that

TEFL credentials are becoming requisite for
employment here, and talented teachers (by
whatever measure) with “substandard” creden-
tials may fall upon hard times. While hiring
criteria are still flexible, we should aid them in
any way we can, because (1) we would be doc-
trinaire and asinine to hire against the best
interests of our students; and (2) teaching genius
should be sought after and nurtured. To exclude
talent from the classroom for want of obtainable
credentials is to rob our students and to impover-
ish TEFL as a profession. Teachers whose jobs
seem threatened should be encouraged to seek
a TFFL degree or certificate for the sake of their
careers. their students, job security, and teach-
ing competence. Unless we wish to r e m a i n
spectators without prerogatives in the evolution
of Jauanese TEFL.. JALT should consider becom-
ing involved in the developing transition. The
organization we build and the careers we save
may be our own.

If you’re a non-Japanese EFL teacher in
Japan, hold no professional degree nor have one
pending (hence, have no TEFL job prospects
back home and few elsewhere), and have no
“bomb-proof” job  comple t e  w i th  p l ans  t o
retire here, you’re either a dabbler or an econom-
ic exile. You should start thinking about your
future  -  before it arrives. If you teach only
because you have to, please quit: you and your
students deserve better. If you truly want to
build a career in TEFL, please consider earning
a TEFL degree. It takes time, hard work and
money, but it repays in increased employment
opportunities (mobility) and job security. It also
provides a solid foundation of professional
competence. 1 have one, and I  benefit from it
every teaching day.

The people I studied with brought a kalei-
doscope of personality, talent, and professional,
academic and international background to every
class. Their feedback and support were an essen-
tial and invaluable part of my education. Added
to these were the benefits of learning from
dedicated, informed professionals and visiting
specialists from various fields. We studied more
than theory, methods and materials; we studied
ourselves, as teachers.

In the EFL classroom, this training helps
you to gain and transmit a broader palette of
techniques, with greater stability and direction.
Your students will spend less time as perplexed
guinea pigs and more as focused, comfortable
and confident language learners.

Ot course there are very capable EFL
teachers who have had no TEFL training. Some
sat next to me in class, and enriched the experi-
ence for all of us. They and other teachers who
returned to get a TEFL degree will tell you that
the experience magnified their ability to teach
and to enjoy teaching - and their hirability. No
program can guarantee to provide that special
quality which raises some teachers above others,
but have it or not, students completing a reputa-
ble TEFL program will be far better eauioped

(cont’d on page 46)
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Larry: Please marry me,
Jacqueline.  I want you. 1 need
you. I love you.

Jackie:  I ’m sorry, Lawrence,
I can’t.

Larry: Oh, Jackie, whv not?
J a c k i e :  Well, Larry,  I like you

Jack ie :  Y e s ,  Larry, I d o
Larry :  Not Michael Kennedy
J a c k i e :  Yes, Michael Kennedy.
Larry: But h e  doesn't want you

H e's engaged
Jackie:  I k n o w
Larry: But Jackie, Mike isn’t

rich man. I can give  you

everything. What  do y o u
want? Clothes? Money 7
Travel? A house in Palm
Beach?

Jack ie :  No, Larry, I don’t want
those things. I only wantrSee
+jn&cUn
Streamline
Departures
&it 30 for
the answer.

30 I love you, Jacqueline

-

OxfordTM

American
English
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J A L T
( UnderCover
TEACHING THE SPOKEN LANGUAGE.
Gillian Brown and George Yule. Cam-
bridge University Press, 1983. 162 pp.
Cassette: 19 min.

A recent book in the Cambridge “Language
Teaching Library” series, Teaching The Spoken
Language, with its accompanying cassette of rec-
orded extracts, is an important addition to the
field of materials for language teachers. Teachers,
teacher trainers, and course designers, whether
concerned with English as a second or foreign
language or with other languages, would be well
advised to consider seriously the ideas elaborated
upon by Brown and Yule on the teaching of the
spoken language.

The approach developed in this text is based
on, as the subtitle explains, “the analysis of
conversational English.” Both Brown and Yule
did extensive research on various aspects of the
spoken language, mostly at the University of
Edinburgh, and the text under review is one
result of that work. Essentially, in order to
arrive at a different perspective on the teaching
of the spoken language, the authors first looked
at how the spoken language differs from the
written language. They chose not to elaborate on
pronunciation and intonation, vocabulary and
grammar, or social variation, but rather con-
centrated on the use of language for communica-
tion, looking at both the speaker and the listen-
er in interaction. As such, much of their work
is derived from the field of discourse analysis.

There are four chapters: “The spoken lan-
guage, “Teaching spoken production,” “Teach-
ing listening comprehension,” and “Assessing
spoken language.” The cassette, only 19 minutes
in length, has 26 recorded extracts of natural
spontaneous speech, all to illustrate particular
points brought up in the text. It was not meant
to be a teaching tape; some of the recordings
were done in noisy environments, resulting in
variable quality. There are many other extracts
simply transcribed in the text.

In chapter 1, “The spoken language,” the
authors  take the  reader  through a  series  of
points, heuristically leading him/her to form
certain conclusions or draw certain insights
concerning just what characterizes the spoken
language. Neither the reader familiar with dis-
course analysis nor someone with only curiosity
about language and how it works would have
difficulty following what is a very sensible yet
provocative way of looking at language.

First of all, Brown and Yule examine some

ways in which the spoken language and written
language differ. They point out that even the
speech of highly educated speakers is syntactic-
ally much simpler than their written language;
clause conjunctions tend to be simple as well
(so because, but. when, then, etc.); incomplete
sentences are common; and relatively little in-
formation is found in a chunk of spoken lan-
guage. Compare natural, spontaneous speech,
then, with what is found on most audio tapes
recorded for language teaching, where very often
one has “written language spoken aloud.”

Once it is established that the spoken and
written language do differ from each other con-
siderablv. the “Functions of language” are
analysed, limiting the choices to a binary one.
Brown and Yule describe two categories: the 
transactional function, when it “matters that
information is clearly conveyed,” and the inter-
actional function, when maintenance of social
relationships is of primary importance. Most
written language tends to be transactional, al-
though a love letter might be most interac-
tional as is most “chat” between and among
individuals.

The authors then look at characteristics of
the transactional and interactional functions of
language, the ability of non-native as well as
native speakers of a language to engage in short
(one or two utterances) and long (a string of
utterances) turns, and, finally, the most feasible
and appropriate models of the spoken language
to be used in language teaching.

C hapter  3 , “ t eaching spoken production,”
follows wi th  ideas on how to go about devel-
opingg a course to implement the approach
to the spoken language introduced in the first
chapter. ‘The authors consistantly  remind the
reader of the need to arrive at clearly-defined,
feasible objectives first, objectives that are
reasonable as well from the point of view of
natural, conversational English. They suggest
attention be paid to “communicative stress” --
conditions in the communicative situation may
be more. or less, comfortable for the speaker (for
example: whether the listeners are peers or
“iuniors”):  and to the level of cognitive difficulty
involved in a classroom task (for example, re-
counting a story with two vs. four or five char-
acters).

In the third chapter, “Teaching listening
comprehension,” again, using a discourse analysis
approach, Brown and Yule force the reader to
recognize the complexity of attempting to teach
listening comprehension, an area considered by
many to be “simple” in comparison with teach-
ing spoken production. Often exercise types used
to. test comprehension of a written passage are
borrowed to do the same of a passage of spoken
language, yet we instructors construe the exer-
cises to be “teaching” listening comprehension
skills. What listening comprehension might mean
for a native speaker is a possible starting point
to get a handle on the subject; native speakers, it
seems, do not expect one hundred percent com-
prehension; they rely on prediction, context,

(cont’d on page 26)
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Hiroshi Asano

book ¥960

If t hree cassettes ¥8000

ual  (with scripts) ¥ 1400

LISTENING
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Munetsugu Uruno
Michael Rost

for students starting out in listening.. .
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designed to help students practice various skills required for
effective listening.
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stereotyped knowledge, and the principles of
analogy and minimal change - in addition to
other processes ~ in order to achieve a tolerable
comprehension level. This analysis of Brown and
Yule’s is followed by suggestions for choosing
materials, grading them by such variables as the
speaker, the intended listener, and the context.
The final section of this chapter presents one
way a teacher might use a taped conversation to
facilitate a student’s understanding.

The last and final chapter is essentially about
testing, about assessing the spoken language,
covering a wide range of topics and concerns,
while providing an actual program. Rationales
are given for having students make audio tapes
of speech in “different modes,” that is. descrip-
tion, descriptions/instructions, storytelling, and
opinion-expressing. Task types are explained
along with scoring procedures  and the underly-
ing principles of the methodology. A mere six
pages are devoted to the question of assessing
listening. Brown and Yule conclude that, as
researchers have not yet provided any clear in-
sights into how listeners achieve understanding,
it is necessary to abandon the naive assumption
that assessing listening comprehension is “easy”
in comparison to assessing the spoken language.

Brown and Yule’s analyses, insights, and
suggestions about the teaching of the spoken
language and the assessment of listening com-
prehension can leave the reader feeling uncom-
fortable. Aren’t most (all?) teachers guilty of the
“sins” described? Don’t we all often “test”
students’ recall of content we already possess
rather than help them acquire new skills? What
can we do then to enable students to develop
their listening comprehension if all the current
theories and approaches must be questioned, if
not discarded? As the authors gently, subtly
poke fun at all of us, we are forced “furiously
to think,” in the words of one colleague.

Yet their suggestions all have caveats; they
let the reader know explicitly or implicitly that
they are not saying they have “the answers.”
And the text is not without some negatives; since
speaking and listening are so closely linked, it
is possible to lose track of which of the two is
the focus of a particular passage ~ but that may
be the fault of the reader, not of the authors.
More importantly, the short discussion of the
problems of assessing listening comprehension
is weak and needs further elaboration.

Over and beyond the clicks of enlightenment
that occur along the way as one reads this
thought-provoking work, it is in this reviewer’s
opinion a refreshing book because Brown and
Yule refuse to toot their own horns. Their care-
fully-done research is shared with the reader as
if the reader were a colleague; they are careful
neither to patronize nor to talk over the head of
the non-specialist instructor. Combining theory
and research, Brown and Yule have produced
clear, very practical, well-developed examples a
teacher could use almost immediately for class-
room tasks and assessment procedures. This
reviewer even used parts of the text and the

cassette to teach a very basic course on discourse
analysis to non-specialists and found it very
useful.

Reviewed by Virginia LoCastro
Simul Academy

SPEAK TO LEARN. K. James. London:
Collins ELT, 1984. 94 pp.

Speak to Learn by Ken James, a new addi-
tion to the Collins “Studv Skills in English"
series, claims to strengthen one’s oral confidence.
Aimed at Intermediate-to-Advanced level stu-
dents in an English-speaking environment, the
book provides practice in the language needed
for effective participation in seminars or group
discussions and for social interaction with teach-
ers and other students.

The author carefully plans the design of the
speech activities, preparation of the students, and
selection of the subject matter to involve stu-
dents in learning spoken English. He uses the
imitation method, completion method, interview
method, and role play to organise the course at
three theme-levels: (a) student roles, (b) the
learning environment, and (c) the academic
system. He further sub-divides each level into
three separate units; each unit consists of three
sections with language focus on questions, com-
ments and opinions, and explanations and ex-
tended opinions. The book makes extensive use
of groups and paired activities, problem-solving
activities, role-playing, etc.

The detailed ‘Notes to the Teacher’ section
(pp. 66-76) offers practical suggestions, clarifying
the teacher’s role in the management of oral
English teaching.

Though it may not be very clear what con-
stitutes oral proficiency in a communicative
situation and just what the specific variables are
which interact in the communicative process,
development of  certain oral  communicatjve
abilities is necessary for academic success in the
second language medium. Such spoken language
abilities include: turn-taking, asking and answer-
ing questions, presenting specific sorts of infor-
mation clearly, introducing a topic or expanding
an earlier speaker’s topic, expressing opinions/
comments, adding one’s own interpretation,
qualifying or disagreeing, recognising a break-
down in communication, responding to inter-
jection, summarising/signalling  an end of speech,
etc.

James’ book contains practice exercises to
develop some of these abilities. The teacher can
organise oral experiences for the students either
linearly (i.e., he/she can take them through each
unit at each level or work in order of appearance)
or cyclically (i.e., he/she can go from Unit Al to
Unit Bl to Unit Cl, and then back to A2 and
on to B2 and C2, etc.). Also, individual work
can alternate with pair/group work, enabling

(cont‘d on page 31)
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Start with Hello! “%31&l \O-15’5”
Basic Conversations for Listening and Speaking Practice

John Battaglia and Vickie R. Christie

Eighteen short dialogues, using language drawn from the listening Conversation give
students speaking practice in the use of essential structures and expressions.

The book is designed to lead students from a general to a very specific understanding
of the listening conversations. The exercises help the students become entirely familiar
with each conversation and understand the elements which make up English conver-
sation. Start with Hello allows students to hear real English in action while providing
them with an opportunity to develop their listening and speaking skills.

Book Cassettes
0 08 031520 8 f * 1985 ¥ 1,870 0 08 031521 6 a 1985 ¥ 3,820

H O T E L  E N G L I S H  RESTAURANT ENGL ISH
Philip Binham, Riita Lampola, James Murray

Two cassettes accompany each book   Hotel English
and provide the principal dialogues Book
and phrases for listening and repro- 0 08 025340 7 f* I

duction, together with exercises in Cassettes
sentence transformation, dialogue 0 08 027221 5 a I
completion and listening
comprehensron. A variety of accents is
featured, to accustom learners to the

Restaurant English

sort of English encountered in Inter-
Book

national hotel and catering situations.
0 08 025339 3 f* I

The cassettes provide considerable
Cassettes

help in developing the role play
0 08 027220 7 a 1

activities which restaurant and hotel
personnel, trainees and students need
in their English classes.

982 ¥ 1 , 6 8 0

982 ¥  7 , 6 3 0

982 ¥ 1 , 6 8 0
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YOSHI GOES TO NEW YORK
Authentic Discourse for Listening Comprehension

John Battaglia and Marilyn Fisher

“For adult students, who expect to be visiting the USA shortly for business or study
purposes, this is a useful and enjoyable listening comprehension course.”

Book Cassettes
0 08 028648 8 f* I982 ¥ 1 , 6 7 0  0 08 028658 5 a* I982 ¥  3,260

BANK ON YOUR ENGLISH
John and Jean McGovern

A C60 cassette accompanies this natural speed in a bank setting and
elementary course incommunication
for bank employees. The dialogues

then with no background noises and
with pauses.

from Section A of each unit and the
Listening Cornprehension exercises

Book

from Section BY are recorded in a
0 08 028639 9 f* 1984 ¥  1 , 7 8 0

variety of voices and accents - first at Cassette
0 08 028655 5 a 1 9 8 4  ¥  3 ,820



CONVERSATION PIECES
Exercises in Elementary Listening Comprehension

Susan Mumford

The material has been designed to give elementary students confidence in understand-
ing native speakers speaking naturally.
The Teacher’s Book gives guidance for exploitation through extensive and intensive lis-
tening phases. It is equally useful for students working on their own, as an answer key
to the exercises and transcript of the recorded conversations is provided.

Book Cassettes
0 08 028645 3 f *  I983 ¥ 1,100 0 08 028653 4 a* 1983 ¥ 3,170

Teacher’s Book
0 08 029443 x f * I983 ¥ 1,350

E N G L I S H  F O R  I N T E R N A T I O N A L  C O N F E R E N C E S
Anthony Fitzpatrick

Four cassettes take
the student through
four chronological

1. arranging the trip and travelling to
t h e  conference

2. making social contacts on arrival
3. the plenary conference session
4. the subsequent working groups and

discussions

Extensive comprehension and. practice
exercises are provided on all cassettes
and at all stages.

Book only
0 08 027277 0 f* 1982 ¥ 1,610
Set (Cassettes + Book)
0 088 027225 8 a I979 ¥ 17,280



TELEPHONE TALK / TWENTIETH
John Pint n

CENTURY NEWS
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Attention is focused throughout on features which are often pronounced indistinctly or
‘swallowed’ completely, causing special problems to the non-native speaker.
The cassettes are recorded in a wide variety of American regional accents,

Telephone Talk Twentieth Century News
Book Book
0 08 028621 6 f 1983 ¥ 1,480 0 08 028620 8 f 1983 ¥ 1,480
Cassettes Cassettes
0 08 029456 1 a 1983 ¥ 3,170 0 08 029429 4 a 1983 ¥ 3,170

BUSINESS CONTACTS
Nick Brieger, Jeremy Comfort, Steve Hughes, Chris West

T hirty units each commencing with Book
a short listening comprehension 0 08 030468 0 f*” I98I ¥ 2,020
passage, accompanied by an

information transfer exercise. Cassette
Tapescriptss and answers to the 0 08 030469 9 a 1984 ¥ 3,640

exercises are provided in the key
section. The cassette was re-recorded
in January 1984.

HOW TO ORDER
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(cont’d from page 26)
them to learn the social functions of language
actively and creatively. This flexibility, as part
of the management of learning, should help
students with learning strategies as well.

A three-page ‘Supplementary Language’
section is further helpful in that it lists, for
example, the language needed for interrupting
and asking for clarification of the speaker’s
meaning.

The accompanying two C-60 cassette tapes
are indispensable not only to learn to speak but
also to complete the various exercises in the nine
units of the book, Though the tapescript is
provided in the ‘Answer Key’ at the end of the
book, one needs to develop an awareness of the
interjections, hesitations, redundancies and the
intonation and stress of language used in natural
conversational speech. Since the book is meant
for adult learners, the dialogues centre  round a
single topic, often discussed in a question-answer
sequence.

An adult student should not only be able to
say the right thing at the right time hut also to
demonstrate, as part of his academic conversa-
tional strategies, a complex syntax with appro-
priate tone and gestures. Forms like Would you
mind. , I w o n d e r  if. _, I’m afraid. , I couldn‘t

agree/disagree more. ., I’d just like to make a
quick point here, if I may. ., I can’t help feeling
., etc. are commonly used in conjunction
with other language and non-language signals
to avoid misunderstanding, non-comprehension
of an utterance, or its difference from current
usage that affect oral communication for aca-
demic purposes.

The usefulness of Speak to Learn is un-
questionable in the context of spoken English for
Academic Purposes. It should be valuable for
those who intend to study in a British university
and want to have an understanding of the system
of education in the target culture. But, to others,
the contents of the dialogues/discussions/opin-
ions may seem culturally biased, since the stu-
dent roles, the physical, socio-cultural and
human environments. and the system of admis-
sion and examination, as presented, related to
the U.K. only. Had the teaching materials been
derived from recordings of the specific situations
that cause difficulty in oral academic activities
of advanced students in a discipline, the appeal
of the book would have enhanced. Even as it is,
however, the book is attractive and replete with
opportunities for learning creatively.

Reviewed by Dr. R.K. Singh
Assistant Professor of English

Indian School of Mines, Dhanbad-826004, India

The School for
International Training

Get a better job. Do a better job.
Master of Arts in Teaching for
certification and effective career
preparation in
n English as a Second Language
n French, Spanish
W Bilingual/Multicultural education
in two consecutive summers or one
academic year Also, Master’s in
Intercultural Human Service
Management.
The School
For International Training
39 Kipling Road. Brattleboro, VT 0530 1
l-800-45 l-4465
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PRACTICAL MEDICINE. Henry S. Ber-
man, M.D. et al. Macmillan, 1984. 115
pp. (no price given)

Practical Medicine is from the Macmillan’s
series of “Career English” titles, and can be
categorized under the heading of ESP (English
Eor Special Purposes), as it is specifically directed
to students with a medical profession. This book
is intended for students who have already acquir-
cd a high level of competence in English (upper-
intermediate), as well as expertise in the field of
medicine. This book has been designed to teach
the special terminology of medicine and how
to communicate with it in English. A previous
grounding in grammar is essential, as the book is
based on a lexical input rather than a gram-
matical one. There is little actual medical ex-
planation, so students without a proficiency in
medicine will find it difficult to progress. The
same applies also for teachers who are consider-
ing using this book. that is, those teachers with-
out some knowledge of medicine will be handi-
capped to guide students with this text. Students
who will be interested in Practical Medicine,
therefore, are those who need to use English in
their work and would like to improve their
f l uency  i n  specialised, med ica l  language fo r
communicative purposes.

The contents of Practical Medicine comprise
eight units. each one dealing with a particular
med ica l  problcrn,  for e x a m p l e Tonsolitis, o r
D u o d e n a l  Ulcer .  These units arc preceded by a
section of ‘Preliminary Drills’ which revise basic
structures and essential vocabulary used when
communicating with patients or other doctors.
(For example, Have you ever had diabetes,
pneumonia, hepatitis, etc.?) Each unit is based
on one patient’s case history of the particular
ailment, and is divided into a number of lessons
(about six on average) each dealing with a
different aspect of the story, which progresses in
chronological order. So Lesson 1 is about the
first visit to the doctor and describing symptoms,
followed by doctors diagnosing and discussing
treatment, with the last lesson having the patient
on the road to recovery. Each lesson begins with
a section of practice sentences, in which key
terms pertaining to the topic of the lesson are
introduced. These terms are then used in a
realistic dialogue between doctor and patient or
doctor and colleague. Pronunciation practice of
the relevant medical terminology and substitu-
tion drills are also included in the unit, although
they do not appear in every lesson. The book
concludes with an appendix of abbreviations and
a list of technical vocabulary used in the lessons,
and finally there is a space for students to make
their notes.

The bulk of the material is in the form of
practice sentences and dialogues. The exercises,
basically through repetition, involve pronuncia-
tion and fluency practice ot medical terminology
and key expressions, which are essential for
doctors working in English, There is an optional
cassette tape, which, considering the oral orienta-
tion of the book’s contents, is highly recom-

mended.

The book can be used independently by the
student or in the classroom, directed by the
teacher. The only strategy for using this book ~
as is indicated in the introductory preface --. is
reading (and/or listening) and repeating fixed
sentences. The student is required to read and
repeat ~ o r  listen (to the teacher or the cassette)
and repeat --~ the practice sentences at the begin-
ning of the lesson and the subsequent dialogue
in which the same sentences occur again. The
practice sentences (a list of 20 to 30 on average)
are all written from the point of view of the
doctor, although they may recur in the dialogue
as being spoken  by the patient, which makes the
practice slightly more realistic (i.e. using reported
speech). Sometimes there are also pronunciation
drills and substitution drills to be repeated, too.
There is no explanation of grammar or vocab-
ulary, which may cause problems for indepen-
dent students. Also, students studying alone
would be well-advised to use the cassette, as
there are no pronunciation notes.

Used in the classroom, the teacher can
provide correct pronunciation, and even replace
the tape if necessary. The book may be more
lively when used in the classroom, as the dia-
logues can be practised  in pairs, The most im-
portant task for the teacher is to vary, and
expand on, the somewhat monotonous exercises.
T h e  whole book lies more or less in the intro-
ductory and very controlled practice stage of
the lesson. There is no kind of free-stage practice
requiring the students to try to use the n e w
language without any guidelines; therefore this
kind of practice depends on the imagination of
the teacher.  Furthermore, it is also up to the
teacher to invent revision o r  testing exercises.

Practical Medicine is best used as a supple-
mentary textbook aimed at improving pronun-
ciation and fluency, realising that students are
not helped to know when to use, or how to
vary, the set phrases. For students of such a
high command of English as the book requires,
the exercises are rather simple and uninteresting.
Relying on this book for a whole lesson can
hardly be successful without inventing some
further development exercises in which the
students can try more freely to produce the
structures learnt. Despite the lack of variety of
exercises and tasks, the book certainly does
provide a very good stock of materials and situa-
tions which can then be exploited with the teach-
er’s own methods.

With regards to Japanese students, I have
found this textbook very useful. Many doctors
are competent in medical terminology, but lack
the ability to be able to connect the words to
make meaningful and correct sentences. Here
the terminology has already been put into a
variety of grammatically correct sentences, which
can be studied and memorized through repeti-
tion. Japanese students seem to feel more secure
and confident learning set phrases by heart, and
do not seem unduly bothered about the lack of
room for their own creativity.

(cont’d on page 36)
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Family Affair
-2 cassettes (60minutes) (VHS/BETA) ¥60,000
Professionally acted and scripted, this video brings all the drama of
television to the EFL classroom. It is written by Brian Abbs and lngrid
Freebairn to correspond to the language and level of Building Strategies.

YOUR LIFE IN
YOUR HANDS

Your Life in Your Hands
-2 Cassettes (140minutes) (VHS/BETA) ¥ 1 2 0 , 0 0 0
An exciting, high-quality, television drama style video at two levels
(lower/mid intermediate), designed to present language, structures, and
functions in realistic contexts.

MIKE THOMPSON
information  contact.  P e n g u i n  J a p a n

Limited Yamaguchi Building, 2-12-9 Kanda
Jlmbocho,  T o k y o  101. Tel. 2657627
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A NEW SERIES
FROM MCGRAW-HILL

INSTRUMENTAL ENGLISH

English for the Travel Industry
BY Benedict and Bettijune Kruse
One of a series of special-purpose English texts, this volume deals
with the special vocabulary and comprehension of English used in the
travel industry, and Includes extensive written and oral exercises to
help students test their grasp of the subject matter.

English for the Secretary
BY Yvonne Hoban
This text deals with every aspect of secretarial English, including
common business vocabulary, structure and sample letters. It deals
fully with the general principles of secretarial procedures, covering
verbal and written communication, functional English and general
office practices and procedures.

English for the Medical Professions
BY Lorrain Beitler and Barbara McDonald
This IS a practical book written to help foreign medical students gain a
firmer grasp of the English language. Certain difficult structures
are found with high frequency in medial writing, and these structures
often interfere with the comprehension of that text, even if the
student knows the meaning of each word. In this book, these struct-
ures have been identified and explained, with the help of numerous
examples.

Forthcoming
English for Banking and Finance
By David M. Stillman  and Ronni L. Gordon
This textbook is designed to give thestudent an introduction to English
banking and financial terminology, while at the same time reviewing
some of the more important grammatical structures o the language!

(¥)1,1580

(¥)1,580

(¥)1,580

(¥)1,580

McGraw-Hill Book Company Japan, Ltd.
(77 Bldg) 14-11, 4 chome Ginza, Chuo-ku, Tokyo
Telephone : (03) 542-8821
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New from McGraw-Hill

PATHWAYS TO ENGLISH
by National Council of Teachers of English

PATHWAYS TO ENGLISH provides a total system for effective
language teaching and successful language learning through its
integrated components.

STUDENT’S EDITION teaches how to communrcate effectively through a balanced introduction of
language functions, structures and vocabulary in context.

TEACHER’S EDITION provides easy, student-centered teaching techniques and extension activities
to personalize the language instruction

WORKBOOKS provide enjoyable and challenging written reinforcement of new concepts learned in
each lesson. The practice is contextualized for meaningful language learning.

CASSETTES are multi-voiced recordings by native speakers of English. They provide listening com-
prehension and pronunciation modeling practice.

Book 1, Welcome to Minesota Book 2, Mr. Sato Busrnessman and sports fan
Book 3, A World of Health Book 4, Discovering China
Book 5, A Tour of the U. S. A Book6, How We communrcate

For further details please contact
McGraw-Hill Book Company Japan, Ltd.
(77Bldg) 14-11,4 chome  Ginza, Chuo-ku, Tokyo
T l O 4 ,  Telephone:(03)542-8821
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(cont'd from page 32)
Practical Medicine is designed to familiarize

students with idioms and technical terms in the
field of medicine. Although there is not much
help for students to use the language indepen-
dently, the book does provide a basic grounding
in pronunciation and fluency in a wide area of
medical situations. For students who are hesitant
and afraid of speaking (as is sometimes the case
with Japanese students), this text can he very
valuable in building up confidence,  as well as
fluency, in using medical terminology.

Reviewed by Merinda Wilson

PRACTICAL SURGERY. Henry S. Ber-
man, M.D. et al. Macmillan, 1984.

Practical Surgery by Henry S. Berman, M.D.
et al., is one volume of Macmillan’s “Career
English” series, which “is intended fo r  students
who have some proficiency in English as well as
a working knowledge of their own professional
fields. designed to teach the special terminol-
ogy students need in order to communicate in
English within their career areas.” Moreover.
from the design of the book, one can readily
discern that Practical Surgery is aimed primarily
at professionals who will be practicing in a natives
English-speaking environment Though the prob-
lems a re  ha rd ly  insurmountable, both of these
f a c t o r s  t e n d  to limit s o m e w h a t  the book's
facilitation in Japan.

English proficiency among the professonals
at our attached hospital varied widely. some are
well below thr intermediate level of English skills
needed to benefit from this text; others are near,
at, or above this level. All. however, are quite
familiar with medical terms in English. There are
two reasons for this: first, many of the texts
used in medical school are in English and stu-
dents must laboriously decode them in order to
understand them; second, part of the responsibil-
ity of interns and young residents at Japanese
teaching hospitals is to assist their professors in
research and writing reports on that research in
English.

Moreover, the doctors in Japan wishing to
use English almost invariably wish to use it in
one of two ways: for study abroad, usually in
a non-clinical capacity, or for writing papers ~
either for publication in English-language jour-
nals or for presentation at international confer-
ences. Given these conditions, the question is:
is there an application for Practical Surgery in
Japan’) (To assure the reader that I am not being
unnecessarily disparaging of this text, I should
say this is a question which can be asked of texts
in general. Written for the widest possible
market, they resemble the bathrobe labelled
“ o n e  size fits a l l ” all but those people in our
classes, it often seems.) Coming back to this
particular text, I think the answer to my rhetor-
ical question is yes. Most doctors here do need
help in varying degrees with pronunciation and,
in this regard. the text can be of value. More-
over. the dialogs can help Japanese medical

professionals to become accustomed to the
structure of medical work-ups in English,

If working alone. the user would definitely
need the accompanying tape to benefit. On the
other hand, if the teacher is to use Practical
Surgery  without the help of the tape, he or she
would need to become familiar with the vocab-
uarly. (“Watch it bud, or I’ll sock you 6 c m
below the xiphoid!" “Huh‘?” That’s the solar
plexus, which is only obvious  i f  you know that
the xiphoid is the base of the s ternum.)  B u t .
m o r e  important, since most professionals skilled
in English at the intermediate level would find
the repetitive nature of the drills in the book
less than inspiring, the teacher must be innova-
tive. using it as a supplement  or starting point
from which to develop and practice lexically,
syntactically, and rhetorically more complicated
-- and more interesting dialogs.

Reviewed by Ron Gosewisch
Nagasaki University

REVIEWS in BRIEF

SAY IT IN STYLE: A CULTURAL AND
CONVERSATIONAL APPROACH TO
THE USE OF TWO-WORD VERBS. Chris
Mosdell and Motokiyo Fujii. Kinseido,
1983. 92 pp. ¥980.

This is a good book.  The title is attractive,
and the sub-title states the book‘s aims in a nut-
shell It also helps to get the word “cultural” on
the cover -- apparently a must these days.

The division into 122 chapters m a k e s  for easy
planning over a university year. Each chapter has
a 250-word text followed b y  explanations a n d
exercises, some of which are in Japanese: this will
be welcome to most students and teachers.

Fifteen or so two-word verbs are presented
in each chapter; they arc practised in a variety of
ways after being introduced in the reading text
The choice of verbs appears to he m o r e  or less
random, with no confusing distinctions drawn
between prepositional, adverbial, adverb-plus-
prepositional, etc. No ridiculously obscure items
are used, so that any student gaining a command
of this material really would make a valuable step
towards fluency in natural, modern English.

All the reading passages are on some aspect
of British life (hence the word “cultural”): dry
jokes, strikes, the Queen. etc.

For this Englishman, having to talk about
my own country from a textbook every week is
rather boring, but many of my students claim it
is interesting, and many other teachers would
probably enjoy it.

If only there were a couple of essay topics in
the blank spaces at the end of each chapter and
the three Revision Units, this would be a com-

(cont'd on page 39)
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(cont’d from page 36)
position book, too. of course, there’s nothing to
stop teachers making their own up, and using it
in writing classes.

Reviewed by Paul Snowden
Waseda University

April 1985

booksbooksbooksbooks
RECENTLY RECEIVED

The following materials have recently been
received from oublishers. Each is available as a
review copy to any JALT  member who wishes to
review it for The Language Teacher.

COMMUNICATIVE METHODOLOGY IN
LANGUAGE TEACHING. Christopher
Brumfit. Cambridge University Press,
1984. 166 pp.

In the introduction, the author explains the
viewpoint of this book, repeatedly stressing the
importance of retaining the teacher’s perspec-
tive. So he states first that research should never
be separate from the actual teaching situations
teachers or students are in.

This book is divided into eight chapters. The
first chapter deals with the basic ideas researchers
in language teaching methodology should take,
quoting Popper and so on. But I’ve found the
second chapter most interesting and helpful to
get a larger perspective of the current situation as
regards the various theories or proposed teaching
methodologies. First he briefly describes the three
mainstreams of how we look at the Chomskyan
competence/performance dichotomy: a) trans-
formationally-oriented linguists, b) the Halliday-
an idea, and c) the third position, which accepts
a competence/performance distinction, but ex-
tends the notion of competence to embrace all
rule-systems that describe our knowledge of
language and how to operate with it. From such
a dichotomy in principle emerges a distinction
which has been proposed for language learning:
the recent trend is to put the emphasis on the
possible interaction between ‘linguistic form’ and
‘social situation,’ and at the end of this chapter
he suggests the necessity of integrating formal
language work w i t h creative _ construction
through meaningful interaction. In chapter 3. he
further explains-the dichotomy, using a  triangle
graph linking 1) system of language, 2) socially-
constructed significance, or cultural value of
formal system, and 3) learner/user. Then he goes
on to level some criticism against Dr. Krashen’s
theory, doubting the validity of a complete
separation of acquisition and learning. This part
of the book will attract people’s attention most,
as Dr. Krashen’s theory seems to be very pop-
ular now. In chapter 4, he says, “we shall con-
sider activities designed to promote accuracy
and activities designed to promote fluency as
complementary in the language teaching pro-
gramme.”  Then, using four graphs, he shows us
an inter im model  of  the language-teaching
process. In chapter 5, he puts great emphasis on
the importance of the group, or group work in
the classroom. In the remaining chapters, he
further  looks into problems related to the
accuracy/fluency distinction, the content of
language teaching, and language learning as an
integrated process. Finally, he proposes to us a
“fluency-based model of language learning.”

Reviewed by Keiko Shibasaki

Notat ions before some entr ies  indicate
duration on the holding list: an asterisk (*) indi-
cates first notice in this issue; a dagger (†) indi-
cates third-and-final notice this month. All final-
notice items will be discarded after 30 April.

CLASSROOM TEXT MATERIAL/
GRADED READERS

* Andrews. English for Commerce, elementary
stage. Hulton, 1981.

*Candlin. Visiting Britain: The English You
Need. Hulton, 1984.

*Comfort et al. Business Reports In English
(“Professional English” series). Cambridge. 
1984.

*Richards & Bycina. Person to Person, books 1
and 2 (Student’s books). Oxford. 1984.

*Richards & Long. Breakthrough, new edition,
books 1 and 2 (Student’s books, Teacher’s
books, Workbooks). Oxford, 1984.

*Rinvolucri. Grammar Games: Cognitive, affec-
tive and drama activities for EFL students.
Cambridge, 1984.

*Swan. Act One in English, books 1, 2 and 3.
Hulton, 1983.

Ellin-Elmakiss. Catching on to American Idioms.
University of Michigan Press, 1984.

Hamp-Lyons & Courter. Research Matters.
Newbury  House, 1984.

Kaplan & Shaw. Exploring Academic Discourse.
Newbury  House, 1983.

†Asano  & D o w d .  C u l t u r a l  Linkages between
Japan. UK and USA. Kinseido. 1984.

*Asano & Kizuka. World Events ' 8 5  Kinseido.
1984.

†Bell. Spotlight on Energy (“Spotlight on. .”
series. Level 4: 1400 headwords). Cassell.
1984.

†C’arrier & Evans. Spotlight on Cinema (“Spot-
light on. . .” ser ies ,  1750 headwords) .
Cassell, 1984.

†Carrier  & Pacione. Spotlight on Rock Music
(“Spotlight on. .” series, Level 3: 1050
headwords). Cassell, 1984.

†Christie. Spotlight on Great Mysteries (“Spot-
light on. .” series, Level 2: 700 headwords).
Cassell, 1984.

†Curry.  Spotlight on Women in Society (“Spot-
light on. .” series, Level 6: 2100 head-
words). Cassell, 1984.

†Dean.  Spotlight on the World Cup (“Spotlight
on. . .” series. Level 1: 350 headwords).
Cassell, 1984.

†Hasegawa  & Wright. This is America: readings
with exercises. Seibido. 1985.

†Koyama & Takashima. Catch it! Bilingual news
(cont a on next page)
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(cont‘d from page 39)
using your eyes and ears. Shinozaki Shorin,
1984. 

†Krone.  Background to N e w  York. J a p a n e s e
annotated edition. Kinseido. 1984.

†Root & Matsui. Campus  Lifc,USA. Kinseido,
1984.

TEACHER PREPARATION/
REFERENCE/RESOURCE/OTHER

*Hope et al. Using Computers in Teaching For-
eign Languages (“Language in Education:
Theory and Practice” series, #57). Harcourt
Brace Jovanovich, 1984.

*Morley. Listening and Language Learning in
ESL: Developing self-study activities for
listening comprehension (“Language in Edu-
cation: Theory and Practice” series, #59).
Harcourt Brace Jovanovich. 1984.

*Swan. Basic English Usage. Oxford, 1984.
*Wyatt. Computers in ESL (“Language in

Education: Theory and Practice” series,
#56). Harcourt Brace Jovanovich, 1984.

Selinker & Glass. Workbook in Second Language
Acquisition. Newbury House, 1984.

Underwood. Linguistics, Computers, and the
Language Teacher. Newbury  House, 1984.

The Language Teacher also welcomes well-
written reviews of other appropriate materials
not listed above, but please contact the book
reviews co-editors in advance for guidelines. It
is The Language Teacher’s policy to request that
reviews of classroom teaching materials be based
on in-class teaching experience.  Japanese is the
appropriate language for reviews of books pub-
lished in Japanese. All requests for review  copies
or writer’s guidelines should be in writing,
addressed to: Jim Swan & Masayo Yamamoto,
Shin-Ohmiya Green Heights l-402, Shibatsuii-
cho 3-9-40, Nara 630.

IN THE PIPELINE

The following materials are currently in the
process of being reviewed by JALT members for
publication in future issues of The  Language
Teacher:

Aitken. Loud and Clear.
~~,  Making Sense.

Allan. Come into my Castle.
Appel et al. Progression in Fremdsprachenuntcr-

richt.
Azar. Basic English Grammar.
Buckingham & Yorkey. Cloze Encounters.
Clarke. The Turners at Home.
Colyer. In England.
Comfort et al. Basic Technical English.
Doff et al. Meanings into Words, intermediate.
Gilbert. Clear Speech.
Granowski & Dawkins. Career Reading Skills.
Harmer. The Practice of English Language

Teaching.
Hedge. In a Word.

~. Pen to  Paper .
Himstreet & Baty. Business Communications.

Holden,  ed. New ELT Ideas.
Jolly.  Writing Tasks.
Jones. Idea.
Kingsbury & O’Shea. “Seasons & People” and

Other Songs.
Knowles  & Sasaki.  Story Squares.
Laporte & Maurer. Structure Practice in Context.

Acting Viewing Plus.
Lofting. T h e  S t o r y  o f  Doctor Dolittle.
McRae  & Boardman. Reading between the Lines.
Milward. English Poets and Places.
Morgan & Rinvolucri. Once Upon a Time.
Morrison. Word City.
Pickett.  The Chicken Smells Good.
Pincus.  Composition.
Rivers. Communicating Natura1ly in a Second

Language.
Rubin & Thompson. How to he a More Success-

ful Language Learner.
Saitz et al. Contemporary Perspectives.
Scarbrough.  Reasons for Listening.
Sell et al. Modern English, Cycle Two.
Sharpe. Talking with Americans.
Stokes. Elementary Task Listening.
Swan & Walker. The Cambridge English Course,

book 1.
Widdowson. Learning Purpose and Language Use.
Wright et al. Games for Language Learning.

T E S O L

-w-
TESOL ANNOUNCES THE PUBLICATION OF

On TESOL ‘83
THE QUESTION
OF CONTROL

EDITED BY JEAN HANDSCOMBE,
RICHARD A. OREM.  BARRY P TAYLOR

A PUBLICATION OF THE PARTIAL PROCEEDINGS
OF THE 1983 TESOL INTERNATIONAL

CONVENTION WITH ARTICLES BY
FRANK SMITH. D SCOTT ENRIGHT, LARRY
F. GUTHRIE. ROD ELLIS, SANDRA SILBER-

STEIN, BEVERLEY OLSON FLANIGAN,
JOANNE DEVINE. JAMES DEAN BROWN,
ANNA UHL CHAMOT, WAYNE B DICKER-
SON, KENNETH J. PAKENHAM. MARGOT
HAYNES. DAVID P HARRIS, SANDRA MC
KAY, VIVIAN ZAMEL, HARRY KRASNICK.

PATRICK E. BUCKHEISTER. JOHN F FAN-
SELOW. PATRICK ALLEN, MARIA FROH-
LICH, NINA SPADA. MARY ASHWORTH,
ELLIOT L JUDD, and TOM MC ARTHUR

MEMBERS- $10 00 GENERAL: $11 50

TO ORDER WRITE TO:
TESOL  . 201 D.C. TRANSIT BUILDING

GEORGETOWN UNIVERSITY
WASHINGTON, D.C. 20057 USA

A PHOTOCOPY OF THIS ANNOUNCEMENT ALONG WITH A
REQUEST OF ACQUISITION TO YOUR INSTITUTION’S
LIBRARIAN WILL ASSURE GREATER AVAILABILITY OF

THIS IMPORTANT PROFESSIONAL PUBLICATION
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Chapter
Reviews

Chapter reviews are to be 150-250 words, typed
double-space on A-4 size paper, and submitted to the
editor BY the first of the month preceding publication.
Longer reviews can be considered only upon consulta-
tion with the editor.

CHAPTER REVIEW POLICY

Chapter Reviews (CRs)  can be written in
either Japanese or English, using standard exposi-
tory style, with objective language, vocabulary
and syntax in the language of choice. Japanese
versions should avoid use of non-standard Japa-
nese and Japanese-English phrases.

The CR should be a 150-250  word summary
of the actual presentation, written without posi-
tive or negative evaluation. Comments about
related social activities are not necessary. The
editors of the English or Japanese versions res-
erve the right to edit, cut and, if necessary, reject
the CR.

The CR should be submitted by no later
than the first of the month preceding publica-
tion. typed, double-spaced, on A4 size paper,
with as few editing marks as possible. The
reviewer must identify him/herself with full
name a n d  institution/affiliation, the c h a p t e r
where the presentation was given, and some
indication of the month in which the presenta-
tion was given.

It is the responsibility of the chapter chair-
persons to select the reviewer(s) and to avoid
having two or more people report on the same
presentation(s). A CR will not be published if the
same or substantially the same presentation has
been reviewed in The Language Teacher in the
previous six months.

Longer  CRs will be considered only on a
case-by-case basis through consultation with the
editor. If the presenter is giving information of
substantial import to the LT  readership, then a
full-length-article type of review may be war-
ranted.

Photographs are welcomed, though they
should be in black and white and be related
directly to the presentatation. They should be
labeled with a s o f t  pencil on the back of the
photo.

Chapter Reviews are considered to be a way
to let people within Japan and overseas know the
kinds of things that are going on here. A second
purpose is to give the people who do presenta-
tions some recognition. However, space limita-
tions require us to implement the above guide-
lines. Devoting considerable L T  space for presen-

tations that do not incorporate new information,
but simply “reinvent the wheel,” is not possible
in the foreseeable future.
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~IV Available in

I LIKE
TWO-&t Formatfor Levels 1 and 2

ENGLISH
Scott, Foresman’s EFL/ESL
Language Program for Children

Enjoy greater flexibility with the new two-part format
of I LIKE ENGLISH. Both the Student Text and the
Workbook for Levels 1 and 2 are now available in two
separate volumes. A single Teacher’s Edition serves both.
This format is especially appropriate
l for short-term classes
l for schools with limited time

for English instruction.

For further information.

Haruhiko Kuwashima
Educational Representative
203 Royal Maison Tsukushino
4-22-4 Ogawa, Machida-shi
Tokyo 194, Japan
Telephone: 0427-96-7620

INTERNATIONAL DIVISION

Scott, Foresman and Company
1900 East Lake Avenue Cable: SCORESMAN, Glenview, IL U.S.A.
Glenview, Illinois 60025 U.S.A. Telex: 724371 Telephone: (312) 729-3000
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HOKKAIDO

April 1985

TEXTBOOK EVALUATION WORKSHOP

By Suzanne Yonesaka, Sapporo Joshi
Tanki Daigaku

The January meeting of JALT Hokkaido
was a workshop in textbook evaluation led by
Ms. Suzanne Yonesaka. Ms. Yonesaka provided
a checklist of 4.5 items borrowed from Wilga M.
Rivers’ Teaching Foreign Language Skills to help
in determining the suitability of a text. The items
are divided into six subgroups covering: appro-
priateness for local situation, teacher, and stu-
dent; language and content; linguistic coverage;
organization of material; types of activities; and
practical considerations. Particularly, the method
followed by the book, the qualities of the situa-
tions it presents, and its biases and exactness
when describing life are important. About three
dozen texts of various kinds were available and
the part ic ipants  were able  to  examine and
compare.

The talk was followed by a question-and-
discussion session where we compared texts and
attempted to determine their merits. The discus-
sion showed that teacher preferences are the
most critical element, and other elements were
related to the quality of illustrations and presen-
tation of material, as well as to considerations of
the students who will have to use the text.

The place of humor was discussed at some
length, especially the difficulty of knowing and
conveying it in the face of problematic jokes,
which seem to abound.

Reviewed by Torkil Christensen
Hokusei Tanki Daigaku

KOBE

KOBE CHAPTER AREA CONFERENCE
ON LISTENING COMPREHENSION

February 10-11
St. Michael’s International School, Kobe

With some 30 presentations over the two
days, a large display of publishers’ materials, and
a wine and cheese party on Sunday evening,
there was plenty to satisfy the 160 or so partici-
pants at this holiday-weekend conference. The
only unfortunate note was the absence of Sun-
day’s planned plenary speaker, Dr. James Nord
of Nagoya University of Commerce, due to min-
or injuries sustained in an automobile accident.

Monday’s plenary speaker was Professor
Mineo Suenobu, Kobe University of Commerce.
His presentation, Nihon  no Gakusei wa Eigo o
Do  no yo ni Kitte iru ka, was an account of
research on Japanese students’ listening, carried
out over the past eight years by him and a team
of colleagues. Professor Suenobu first outlined
his experiments, which he conducted with five

other researchers on more than 250 students.
From this work was developed a four-stage listen-
ing model. One important conclusion was that
function words play an important role in listcn-
ing comprehension; when a student has grasped
these, he has overcome a major barrier to under-
standing spoken English. Thus they should be
taught at an early stage.

Additional presentations dealt with such
topics as the use of authentic materials in the
listening classroom, research completed and i n
progress, and one, by Shari Berman and Eliza-
beth White, giving useful information on “getting
published.” All in all, it was a thoroughly pro-
ductive “busman’s holiday.”

Reviewed by David Dinsmore
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Speak Freely
Conversational American English

For Students Ready For The Real World
Intermediate level students of ESL are usually familiar with many key

structures and grammatical concepts, but are often only able to
communicate effectively in a classroom setting. Such students may be lost

when they enter a world where fluency in common grammatical structures
and knowledge of colloquial English are necessities.

Everyday Language/Grammar-Based
Speak Freelv combines the colloquial language found in conversation and 
idiom texts with the structural patterns found in grammar books and provides
students with a ready means for mastering structures and achieving a solid
working knowledge of spoken English.

Chapters Themed to Daily Lives
Each of the twelve text chapters has a theme that focuses on an area relevant to
students’ daily lives, such as transportation, university life, emergencies, and
social situations. The three review chapters present exercises that reinforce
important grammatical items including tenses, comparative and superlative,
passive voice, and conditional.

Comprehensive Definitions
Speak Freelv also includes many colloquial expressions, idioms, and cliches that- 

are defined either in context, footnotes or the “Glossary of Colloquial Terms.”

Companion Videos Available
Supplementary video tapes, entitled American Scenes, are also available. This
series of tapes parallel in theme the chapters in Speak Freelv,- 

Paperbound 346 Pages ISBN: 0-15-5S31:1-2

Qb
for further information contact

Harcourt Brace Jovanovich Inc.
Hokoku Building S-1 l-1.3

Iidabashi
Chiyoda-ku

Tokyo 102. Japan
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MATSUYAMA

THE SYSTEM OF
ENGLISH EDUCATION IN THAILAND
By Preecha Pinyoyang, Supervisor of

English, Regional Office of Education,
Thailand

The February program of Matsuyama chap-
ter meeting provided a unique opportunity for
members to compare the foreign language teach-
ing and learning experience in Japan with that in
another country --Thailand. In the current sys-
tem of English education in Thailand. students
begin to study English in junior high school, and
have an average of four hours’ study per week
(which varies according to the course taken).
Seven years ago a new curriculum was introduced
in which English is not compulsory but elective.
However, most students take English anyway, as
it is such a necessary language for jobs in com-
merce and technology. Another change was to
have been an emphasis on communicative English
_ more emphasis on spoken than on written ---
but this has proved difficult as many of the
teachers themselves cannot speak well. University
students who learn to speak well find jobs with
Japanese or American firms, leaving the less-
qualified, or only the very dedicated, to the
teaching profession. As Thailand is still a poor
country, good texts and classroom equipment
are hard to get. The teachers often make their
own materials and teaching aids, paying for much
of it from their own salaries. The larger schools
in the metropolitan areas, with wealthy P.T.A.
groups, have excellent equipment, sometimes
including closed-circuit television systems. Re-
mote schools, on the other hand, seldom have
even one tape recorder. Mr. Preecha’s comment
on this fact was that the only teaching equip-
ment a good teacher really needs is a blackboard
and a piece of chalk.

Lively question-and-answer sessions and
discussion followed the presentation. Local high
school teachers were particularly interested in
comparing the Thai schools with their own.
There were reminiscences about the days when
(just 30 years ago!) there was only one tape rec-
order for use in all the English classrooms in
Ehime Prefecture. Some members said they were
surprised to find that Thailand had problems so
similar to those in Japan. Since all of the Thai
people they had ever met had been such excel-
lent speakers of English, they had thought
Thailand must he doing something different.
Mr. Prcccha’s answer was that in Thailand, too,
whenever English is needed for business or
travel one can learn to speak after only a few
months in a language school; but this situation
does not reflect the norm in the educational
system where after six or seven years students
are still unable to speak.

Reviewed by Marin Burch  Tanaka
English Academy
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(cont‘d from page 18)

(cont‘d from page 9)
(colleges) are quite worrying. An enrollment of
100 students is probably a comfortable figure
for all parties concerned. We can be somewhat
hesitant about sending our students to those
language schools and collegiate programs in
intensive English that have enrollments  of more
than 100, yet have only one advisor; our students
might not receive enough academic advice and
direct attention. Colleges better known overseas
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appear to have a constant enrollment of 1,000
students or more. Colleges with more than 1,000
students that have only one advisor are probably
financially sound but not too suitable for our
younger students. As in all human efforts,
perhaps our answers lie in assuring a proper
balance of the various factors involved.

(cont’d from page 22)
to teach than when they went in. “Self-taught”
TEFL is in no way the same. Enroll and find out
for yourself.

You may be your students’ only guide to
a foreign language and culture. Futures hinge on
how well you do your job. To merit that trust,
you must want to direct every possible resource
into improving the quality of EFL teaching and
learning. TEFL training is an excellent - and
soon to be necessary - step in that direction.
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The most exciting
new development in

\

The new video from Brian Abbs and lngrid
Freebairn. Use it with Building Strategies or
any other intermediate level course.

Longman Penguin
Japan Company Ltd.,
Yamaguchi Building,
2-12-9 Kanda Jimbocho,
Chiyoda-ku,
Tokyo 101.
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Bulletin
oard

SUMMER SCHOOL on
the ENGLISH LANGUAGE and
CONTEMPORARY BRITAIN

will be given July 21-August 10 at Keble College,
Oxford OX1 3PG,  England. Apply by May 15 to
Mrs. Jean Robinson. The School is intended for
teachers and advanced students of English.

PRACTICAL ENGLISH TEACHING
Summer Courses in Canterbury

P.E.T. Magazine will offer a Language
Improvement Course July 15-26 and a Method-
ology Course July 29-Aug. 9. Both courses
will feature practical workshops. Information:
P.E. T./Pilgrims Summer  Courses, 8 Vernon
Place,  Canterbury, Kent, CT 1 3YG, England;
tel. (0227) 69127; telex: 965536.

TESL CANADA SUMMER INSTITUTE
University of British Columbia

Vancouver, B.C., July 8-August 2
Short (1 5-hour)  courses will be offered in

a variety of areas of EFL expertise. For informa-
tion, write: TESL Summer Institute, c/o English
Language Institute, Centre for Continuing Educa-
tion, The University of British Columbia, Van-
couvcr, B.C. V6T 2A4.  Canada.

GATTEGNO WORKSHOPS
IN LANGUAGE ACQUISITION

The Center for Language and Intercultural
Learning, 204 Shirono Bldg., 3-41 Manzai-cho,
Kita-ku, Osaka 530, is offering two workshops
and a seminar by Dr. Caleb Gattegno, the origin-
ator of the Silent Way. all in Osaka:

(1) A 5-day workshop (40 hours) on Language
Acquisition and the Silent Way (May 3-7),

(2) A 3-day workshop (20 hours), Italian the
Silent Way (April 27-29),  and

(3) A l-day (8 hours) advanced seminar for
experienced teachers of the Silent Way
(May 8).

Apply by April 12 to Fusako Allard, above ad-
dress. Tel. (06) 3 15-0848; (0797) 32-9682.

April 1985

WEEKEND CONFERENCE
ON TESTING

The International Language Centre and the
British Council are sponsoring a testing confer-
ence on April 20-21 (Sat., 1 :30-4:30;  Sun., 9:00-
noon) at the National Education Centre, Kasumi-
gaseki, Tokyo. Presenters Brian Heaton,  Ran-
dolph Thrasher and others will examine the
question of testing and the needs of candidates,
companies. educational institutions and other
groups involved in English language testing.
Limited to 50 participants. Information: Philip
Tucker. ILC Testing, Iwanami Jimbo-cho B l d g .
9 F , 2-1 Kanda Jimbo-cho, Chiyoda-ku, T o h y o
101 ; (03) 264-7566.

INTERNATIONAL
TRANSPERSONAL ASSOCIATION

Kyoto, April 23-29
“Tradition and Technology  in Transition”

is the theme of the ninth international confer-
ence of the International Transpersonal Associa-
tion. Experts in such fields as psychology, tradi-
tional arts, business, artificial intelligence,
religion, futurology, and ecology will give presen-
tations. Mr. Kazuo Inamori, president of Kyoto
Ceramics. is head of the ITA Organizing Com-
mittee for Japan. The transpersonal perspective
explores the relationship between the transfor-
mation of the individual and the development of
a universal responsibility. Information: Janice
Kanemitsu or Lynette Lees, (03) 391-2526.

CROSS CURRENTS
Cross Currents is a semiannual journal of

language teaching and cross-cultural communica-
tion published by the Language Institute of
Japan (LIOJ) .  4-l4-1 Shiroyama, Odawara,
Kanagawa 250. The current issue (X1:2)  includes
articles by Daniel Horowitz  (Argumentation and
Audience), Eloise Pearson (Oral Interactive
Testing at a Japanese University), Donna Brig-
man (Your Breads, Wines and Cheeses: A Look
at English Countability), Tomoo  T s u k a m o t o
(Teaching Spoken English in Japan), Armand
Hughes-d’Aeth (Classroom Organisation  and the
Teacher), and Patrick Blanche (Using an Un-
rehearsed Tape for Student-Directed Language
Learning). The issue also includes three Bright
Ideas for innovative classroom activities. Manu-
scripts are currently being solicited for future
issues. Language Teacher readers may use the
blue postal furikae form to order subscriptions

TESOL ‘85 SCHEDULE AVAILABLE
A 50-page prel iminary copy of the

TESOL ‘85 handbook schedule is available
from the JALT office. Send ¥900 in stamps
to cover copy and postage.
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The complete English program that teaches students
how to use the language and how the language works

Xcn
Student Texts - Short. manageable lessons that balance
the teaching of communication. grammar, reading, and writing
skills, followed by consistent. thorough tests and reviews

Workbooks - lmmediate follow-up practice for new skills
in workbook exercises that parallel and extend each lesson-a
resource for individual homework assignments

Teacher’s Editions - Convenient resource containing
motivating teaching strategies, clear lesson objectives, grammar
notes, full-size student pages with answers to exercises, extra
practice activities for each lesson, extra unit tests, suggested
teaching schedules, and much more.

Cassettes - Dialogues, exercises, dictations, and listening
comprehension exercises from the student texts and workbooks
help students develop confidence in speaking and listening
skills-one set of cassettes for each book

Placement Test- Helps the instructor decide  at which
level to place each student and provides information on individual
strengths and weaknesses-test package includes 25 tests, 50
answer sheets, an answer key, and an instructor’s manual

.t-
ENGLISH@F$

%d Houghton Mifflin A LAngurge  for All

lnternational  Division, One Beacon Street. Boston. MA 02108. USA
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(JALT English Reading Seminar)

Meetings

HOKKAIDO
Topic:
Speaker:

Date:
Time:
Place:

Fee:
Info:

The
makes a

The Process of Making a Videotape
Howard Farnoff, Sapporo Medical
College
Sunday, April 21 st
1:30 3:30 p . m .
Sapporo Medical College, South 1,
West 17 (across from and slightly
north of outpatient entrance)
Members, free; non-members, ¥500
Dale Sato. 011-852-6931
Torkil Christensen, 011-737-7074

first part will be a discussion of what
good video for classroom use. Several

examples will be evaluated. The second part
will be the actual process of making a videotape.

KOBE

Topic:

Speaker:
Date:
Time:
Place:
Fee:
Info:

The Curious History of Borrowings
In English
Dr. Kenneth G. Schaefer
Sunday, April 14th
1:30 - 4:30 p.m.
St. Michael’s International School
Members, free; non-members, ¥ l ,000
Jan Visscher, 078-453-6065 (Mon.-
Fri., 8-10 p.m.)
Kenji Inukai, 078-431-8580 (Mon.-
Fri., 9-10 p.m.)

Few, if any, of the modern languages of the
world can claim to have borrowed as many words
as English has. Traces of Latin existed from its
earliest days in the fifth century, then came the
Viking invasions of the ninth and tenth centuries,
followed by 200 years of Norman French who
attempted to replace English altogether with
French. This talk will provide a summary of the
1500-year political and linguistic history of our
language.

I Positions
L

I
4

(TAKAMATSU) A female English teacher,
under 30, university graduate with interest in
Japanese, is wanted immediately by Lingo
School, Kamei-cho 1 l-6, Takamatsu 760; 0878-
31-3241 (Kyoko Tominaga). Wage: ¥185,000/
200,000 a month for 25 teaching hours a week:
weekday evenings and one Saturday a month.
The option of renting either the Japanese house
owned by Lingo School or a private apartment.
One-year contract with initial trial term for
three months.

Professor Schaefer, with a Ph.D. in linguis-
tics and the history of the English language from
Columbia University. has been at Temple Univer-
sity for 15 years and teaches the history of the
bnglish language, linguistics, early English litera-
ture and English to speakers of other languages.

On Sunday, May 12th,  Don Maybin presents
“Creating the Active Student.”

NAGASAKI
Topic: Writing in the English Class - Theory

to Practice
Speaker: Marion Carr, P.B.V.M., Ed.D. (Junshin

Junior College)
Date: Sunday, April 21 st
Place: Nagasaki University, Faculty of Educa-

tion, Room 63
Fee: Members, free; non-members, ¥l , 0 0 0
Timc/Othcr Info: Satoru Nagai, 0958-44-5 11 6

NAGOYA
Topic: Nihon no Gakusei wa Eigo o Do no yo

ni Kiite iru ka?
Speaker: Mineo Suenobu
Date: Sunday, April 28th
Time: 1:30 - 5 p.m.
Place: Aichi Kinro Kaikan, Tsurumai Park
Fee: Members, ¥ 5 0 0 ;  non-members, ¥ l ,000
Info: Lynne Roecklein, 0582-94-0115

Kazutaka Ogino, 05363-2-l600

(cont’d on page 53)
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EVER BEEN ASKED

ABOUT STUDY ABROAD OPPORTUNITIES

BY YOUR JAPANESE FRIENDS OR STUDENTS?

I f  so, recommend the following books by Hiroshi Kuki, Study-Abroad &
Education Consultant, S.I.S.A. (Setagaya Institute for Study Abroad):

1) Study Abroad and Mastery of Spoken English (260 pp. in Japanese) ¥950

fL% BE ?!4%$???  P ~fi%~~%~~z?%?&  fl
1980 edition, Part 1: Study English in Japan; Part II: U.S. Colleges
and Study Abroad in 124 Countries of the World.

2) Study English Abroad: Conversation Pieces (199 pp. Eng./Japanese) ¥950

jL%  t+%~X ~.:{&q+~J u &fi:Q~~&,&  :  rfl&&filG  B!zlZ T J
1979 edition; Introduction to U.S. college life through 50 dialogues in
English with translations, notes and practical suggestions in Japanese;
English tape by Thomas Ainlay Jr., et al. also available (¥1,500).

3) ELS Language Centers, Post-ELS Colleges, Other Language Schools &
Programs (332 pp. in Japanese) ¥ 2 , 0 0 0

hX f%x j’;qt flj r-J’/ I,fl~~!~%s;l~~!&  J

1984 edition; This handbook gives the names and addresses of and
other details about major schools and college programs in English as
a second language in 17 major U. S. states as well as those of colleges
accepting their completion certificate in lieu of a passing TOEFL score.

4) TOEFL-less U.S. Colleges (A Ilandbook for Study Abroad, Vol. 2;
177 pp. in Japanese) ¥1 ,200

A,% #!%;1$ _z gi $3 -f’ll u ‘I’0 E 1: I, ( g ,:; 7- x r xi L UJ7Z ‘I ?I @ * a
1982 edition; This handbook gives narrative descriptions of the
TOEFL-less U.S. colleges introduced in book #3 above.

S.I.S. A. offers study abroad consultation by telephone appointment as well
as assistance in applications for study abroad, including student visa
applications.

The above books are available at major bookstores throughout Japan and at
some Japanese bookstores in the United States and other countries. If you
cannot locate copies, contact the publisher: Sansyusya Co., l-5-34 Shitaya,
Taito-ku, Tokyo 110 (tel: 03-842-1711).

SETAGAYA INSTITUTE FOR STUDY ABROAD
Suite 302, Sankei Heights Mansions

2-31-18 Daizawa, Setagaya-ku, Tokyo 155, Japan
Tel: 03-419-1009 (10 a.m. - 5 p.m.>

Tlx: 2322121 DAIGEN J
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for students starting out in composition.. .

SIGNIFICANT SCRIBBLES
WRITING FOR FLUENCY

Curtis Kelly Ian Shortreed

l textbook ¥ 1500

0 manual ¥1800
i,
,,; ,,:,II_

‘,’ “‘ ); *> ,“,. I,‘,‘.
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(cont 'd f r o m  page 50)
What really goes on in listening? How can we

develop listening comprehension skill? Mineo
Suenobu. Associate Professor at Kobe University
of Commerce. will present the implications o f
extended experiments in listening and discuss a
four-stage listening model he has develoaed. He
will conclude with exercises in listening using
hyakunin isshu cards which are suitable for all
levels of students.

The body of the presentation, an expanded
version of Prbf. Suendbu’s well-received plenary
talk Feb. 11 in Kobe, will be delivered in Japa-
nese, with handouts and summaries in English
and OHP transparencies in both languages.

OKAYAMA

(1)
‘Topic:

Speaker:
Date:
Time:
Place:

Fee:
Info:

(2)
Topic:

Speaker:
Date:

‘Tete-a-tete: Using Textbooks Imagin-
atively
Geoffrey  Wherrette
Saturday, April 20th
2:40 ~~ 4:30 p.m.
C’hugoku Junior College, 1st Confer-
ence Room (0862-93-0541)
Members, free; non-members, ¥ 5 0 0
Akiyo Joto,  0862-93-0541  ext. 413

What is Involved in Spoken English for
the Japanese
Professor Yukie Setoyama
Saturday, April 27th

Time/Place/Fee/Other Into: same as above

OSAKA

Topic:

Speaker:
Date:
Time:
Place :

Fee:
Info:

From ‘Fast Food’ to ‘Finnegans Wake’:
a look at the arguments for graded
readers
Mike Thompson
Sunday, April 21 st
1 -- 4:30 p.m.
Umeda Gakuen (St. Paul’s Episcopal
Church). 2-30 Chayamachi, Kita-ku
Members, free; non-members, ¥l,000
Beniko Mason, 06-673-6359

The ‘Input theories,’ in particular Krashen’s,
have spotlighted the value of graded reading
material as ‘comprehensible input.’ Current re-
search indicates that not only do students who
read extensively become better readers but also
better talkers and better writers. In Japan the
need to encourage the ‘reading habit’ would seem
to be self-evident given the low level of reading
ability even among literature majors and the
general lack of contact with the target language
outside class time.

This talk will, after an initial look at the
content and style of graded readers, introduce
ideas for using a class reader and setting up a
classroom library. It will subsequently attempt to
look at whether improving reading skills and

studying great works of literature can be recon-
ciled within a reading programme. This will lead
into a final discussion phase on the merits of
graded material and authentic materials.

Mike Thompson, the Longman  ELT con-
sultant for Japan, has taught TEFL in England,
Spain and Japan in a variety of unpromising
situations.

OSAKA SIGs (date, place same as above)
College and University
Topic: Applied Linguistics
Time: 11:30 -
Info: Ed Lastiri, 0722-92-7320

Teaching English to Children
Topic: Teaching English Tenses
Speaker: Mrs. Bishop
Time: 11 a.m. ~~ 12:30 p.m.
Info: Sr. Regis Wright, 06-699-8733

Composition
Topic: Teaching Expository Writing
Time: 11:30 -
Info: Curtis Kelly, 0720-56-5278

TAKAMATSU
Topic:

Speaker:
Date:
Time:
Place:
Fee:
Info:

A Study of Developing Reading Text-
books for Avoiding Translation (Cho-
kudoku Chokkai no Tame no Eigo
Kodoku Kyozai Kaihatsu no Kenkyu)
(presentation in Japanese)
Dr. Kenji Kitao, Doshisha University
Sunday, April 2 1 st
2 - 4:30 p.m.
Takamatsu Shimin Bunka  Center
Members, ¥500;  non-members, ¥l,500
Don Maybin, 0879-76-0827
Shizuka Maruura, 0878-34-6801

Professor Kitao received his M.A. and Ph.D.
in TESL at the University of Kansas. He is an
assistant professor at Doshisha University and co-
author of An American Sampler, Enjoying Amer-
ica, Amreican Holidays, as well as various other
EFL texts.

TOKUSHIMA
Topic:
Speaker:
Date:
Time:
Place:

Fee.
Info:

Pair Work for Communication Practice
William Gatton
Sunday. April 14th
1130  4:30 p . m .
Bunri Daigaku 14-Gokan
2F No.22
Members. free; non-members, ¥500
Eiko Okumura, 0886-23-5625 (eves.)
Noriko Tojo,  0886-25-5319 (days)

William Gatton, currently Marketing Execu-
tive at Oxford University Press in Tokyo, has
spent five years in Japan both in teaching and
in publishing.
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THE BENEFITS OF USING A MONOLINGUAL LEARNER’S DICTIONARY:
1) For the students
Confidence It gives students greater confidence in recognizing and solving language

problems for themselves. They will thus become actively involved in the
learning process and will be more likely to retain what they have learnt.

Speed It encourages students to think in the target language Once the basic
reference skills have been mastered, students will make faster progress
working with and through English than if they are continually trying to
find translations.

Accuracy It prevents the bad learning habits that can result from dependence on
translation and avolds  the problems of ‘untranslatable’ words.

Collocations By constantly reading  English definitions and English example sentences,
students w i l l  become increasingly familiar with the range of words and
phrases with which a headword is always or generally used

Vocabulary expansion The frequent use of a good learner’s dictionary is the best way of
expanding students’ active and passive vocabulary. Not only will they learn
the meanings of new words; they are more likely to retain and develop
that knowledge

Preparation for real-life The wide range of English definitions and example sentences w i l l  help
situations students to survive in an English-speaking envtronment when you are not

there and they have to cope with words in context and with oral defini-
tions offered by native speakers.

Self-study The ability to use learners’ dictionaries productively will benefit students
in self-study

2) For the teachers

Efficiency

Of course anythlng  that benefits your students w i l l  also help you But here
are some additional ways in ehich a learner’s dictionary will make your
teaching more successful and enjoyable.

While your students are finding out meanings and usage for themselves
in the dictionary you w i l l  have more time to help those students who are
in need of extra attention.

Motivation

Variety

support

By Involving your students actively in the learning process you will be
Increasing their motivation Your students w i l l  be more receptive and your
lessons will be more productive

A learner’s dictionary provides an extra source of information in the
classroom. Thus you w i l l  be adding variety - hence interest - to the
lesson, both for yourself and your students.

A learner’s dictionary will help you by providing support and confirma-
tion.

Teaching learning By Integrating learners’ dictionaries into your lessons, you will develop
your students’ deductive and detective abilities. You will, in short, be
teaching your students how to learn - something that all teachers would
like to do but often cannot fit into a busy lesson.

~-~ ~__
Oxford English offers a range of monolingual learners’ dictionaries, including-

Oxford Student’s
Dictionary of
American English

Oxford Elementary
Learner’s Dictionary
of English

35,000 headwords   10,000 headwords

*
llii&

For further information, please contact:
3-3-3 Otsuka, Bunkyo-ku, Tokyo 112

$$$ OXFORD UNlVERSlTY PRESS Telephone (03) 942-1101
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MEMBERSHIP INFORMATION
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JALT is...

An organization of professionals dedicated to the improvement of language learning and teaching in Japan,

A vehicle for the exchange of new ideas and techniques in TEFL/TESL,  Japanese as a Second Language, etc.

A means of keeping abreast of new developments in a rapidly changing field.

JALT, which was formed by a handful of teachers in the Kansai area in 1976, has grown to an organization of some
2700 members throughout Japan with a broad range of programs. JALT was recognized as the first Asian affiliate of
International TESOL (Teachers of English to Speakers of Other Languages) in 1977. JALT members teach at all levels
from pre-school to adult, in public schools, colleges and universities, commercial language schools and industry. All share
a common commitment to the betterment of language teaching in Japan.

PUBLICATIONS
l JALT JOURNAL - A semi-annual publication of interest to language instructors at all levels.
l THE LANGUAGE TEACHER - - JALT’s  monthly publication with 36 to 72 pages per issue, containing brief articles

on current issues and new techniques, interviews with leaders in language education, book reviews, meeting an-
nouncements, employment opportunities, etc.

l CROSS CURRENTS - A Journal of Communication/Language/Cultural Skills, published by the Language Institute
of Japan (LIOJ). Subscriptions are available to JALT members at a substantial discount.

MEETINGS AND CONFERENCES
l JALT INTERNATIONAL CONFERENCE ON LANGUAGE TEACHING/LEARNING - An annual conference

providing a forum for the exchange of new ideas and techniques similar in aim to the annual TESOL confercncc.
The program consists of over 100 papers, demonstrations, workshops and mini-courses given by the membership and
invited guests. An exhibition of language teaching materials from all major publishing houses covering an area of
over 500m2 is held in conjunction with this meeting every year.

l SPECIAL MEETINGS/WORKSHOPS ~ Special meetings or workshops, often  conducted by a distinguished edu-
cator especially invited from abroad. The following annual worskshops cater to the special needs of the members
and to the teaching profession as a whole: Summer Institute Primarily for secondary school teachers, aims at
improving their language proficiency while studying effective techniques for the language class. Seminar for the
Director of Language and Preparatory Schools to keep administrators informed on current trends in language teach-
ing and learning. Seminar on In-Company Language Training Provides businesses with the opportunity to ex-
change information for the betterment of language  education programs in industry.

l LOCAL MEETINGS ~ Local chapters organize monthly or bimonthly meetings which are generally  free of charge
to all JALT members regardless of their chapter affiliation.

LOCAL CHAPTERS - There are currently 17 JALT chapters throughout Japan, located in Hokkaido, Sendai, To-
kyo, Yokohama, Hamamatsu, Nagoya, Kyoto. Osaka, Kobe, Okayama, Hiroshima, Tokushima, Takamatsu, Matsuyama,
Fukuoka, Nagasaki, and Okmawa. Chapters are now being formed in other areas such as Fukushima, Shizuoka and
Kanazawa.

AWARDS FOR RESEARCH AND MATERIALS DEVELOPMENT JALT allocates funds annually to be
awarded  to members who apply for financial assistance for the purpose of conducting research  into language learning
and teaching, or to develop materials to meet a specific need. Application must be made to the President by September
1. Awards are announced at teh annual conference.

MEMBERSHIP ~ Regular membership in JALT includes membership in the nearest chapter. Joint memberships
apply to two members sharing the same address. Joint members have full membership privileges, but receive  only one
copy of JALT publications and other mailings. Group memberships are available to five or more peoplc employed by the
same institution. One copy of each JALT publication is provided for every five members or fraction  thereof. Group
memberships arc transferrable by submitting the former member’s membership card along with the new name and partic-
ulars. Contact the JALT Central Office for further details.

Commercial Memberships are available to organizations which have a product or service of potential value to the general
membership. Commercial members may display their materials, by prior arrangement, at all JALT meetings including the
annual conference, make use of the JALT mailing list and computerized labels, and advertise at reduced rates in JALT
publications. For further details, contact John Boylan, Director, Commercial Member Services,  Eifuku l-33-3, Suginami-
ku, Tokyo 168; tel. (03) 325-2971.

Application for membership may be made at any JALT meeting, by using the attached postal money transfer (yubin furi-
kae) form or by sending a check or money order in yen (on a Japanese bank) or dollars (on a U.S. bank) accompanied by
an application form to the JALT Central Office.

JALT c/o Kyoto English Center, Sumitomo Seimei Building, 8F., Karasuma-shijo Nishi-iru, Shimogyo-ku, Kyoto 600;
tel. (075) 221-2376.
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A new, four-level ESL/
EFL series designed for
beginning through in-
termediate students in
secondary schools

l Imaginative, high-interest activities
that can make even the most
reluctant students participate in
class

l Appealing, up-to-date artwork and
photos that really motivate
teenagers

l Simple teaching and learning
techniques for teachers with large
classes and little rime for
preparation

l Extensive reading and writing
activities

350 H




