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INTERPRETING the \‘Tihai VARIETY of ENGLISH

A Functional Approach

By Mayuri Sukwiwat, SEAMEO
Since English is hardly ever used by Thais in

communicating among themselves, the term
“the Thai variety of English” of the title needs
some explaining. If there is a single variety of
English which Thais use when they are communi-
cating with non-Thais, this variety is not on a
par with other well-attested varieties such as
American, British, or Australian English. Nor is
it even on a par with other Southeast Asian
varieties of English, such as those spoken in
Malaysia. Singapore and the Philippines. . . . In
short, whatever the Thai variety of English is,
it belongs to the “foreign” rather than the
“second” language category. . . .

This status of the Thai variety of English,
however, does not imply that its characteristics
are not worth describing. In fact, a considerable
amount of research has already been done on
Thai English, particularly on its phonology
(e.g., Brown 1976). Less work has been done
on the semantic and syntactic aspects of this
variety. From a pedagogical point of view, the
phonological  differences between the Thai
variety of Englsh  and other varieties are indeed
great, and deserve attention, especially during
the early stages of language instruction. But the
potential for miscommunication between speak-
ers of Thai English and other English speakers
does not stop here, unfortunately; it is only
when we put the use of language in its cultural
context that we begin to see the magnitude
of the non-phonological discrepancies between
the Thai variety of English and other varieties.

Accurate perception of what a Thai speaker
means when he says or writes something in his
variety of English, in other words, can be visua-
lized as a series of mountain peaks which must
be climbed before one arrives at that perception.
Language proficiency is only the first peak in
this series. Others are non-verbal perception,
cultural understanding, and contextual considera-
tions. For the Thai speaker himself, of course,
the same mountain peaks must be traversed
in reverse in order to arrive at an accurate per-
ception of what is said to him in a different
variety of English. Thus communication in
English (or any other language, for that matter)
between Thais and non-Thais involves many
factors of intercultural communication which
must be incorporated in our work as “discourse
interpreters.”

Gumperz (1979) has pointed out that it
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is precisely when attitude and meaning are
conveyed through one set of conventions and
interpreted through another that breakdowns in
communication may occur. In discussing com-
municat ion breakdown and communicat ion
conflict, Clyne (1975) attributes them to cross-
cultural (interlingual or dialectal), social (socio-
lectal) or individual (idiolectal) differences in
communicative rules - e.g., different rules for
the realization of particular speech acts. Candlin
(1978) asserts that misunderstanding is often
caused by interethnic and intercultural varia-
tion among mother tongues, domains of language
use, interlanguage attitudes and language-learn-
ing purposes. Brislin (1980) contributes to this
list the important factors of non-verbal behavior,
different bases for making attributions about
others, and biases stemming from the ingroup-
outgroup distinction.

In an attempt to include some or all of these
linguistic and non-linguistic factors in an analy-
tical model which could be applied to identi-
fying the distinctive (non-phonological) features
of the Thai variety of English, my colleagues
and I at the Culture Learning Institute, East-
West Center, Hawaii eventually came to the
conclusion that a functional approach would
serve our purposes best. The analytical model
which we developed then became the basis for
a study that is partially reported on in the
present paper. .

The present paper is divided into four parts.
Part I describes the research design. . . ., Part II
gives some examples from three of the functional
categories identified. . . Part III examines in
detail a specific semantic pragmatic concept in
Thai which has no functional equivalent in En-
glish. Finally, Part IV summarizes the con-
clusions to be derived from the functional
approach. . .and from the research itself, includ-
ing some suggestions for application. . .to teacher
training.

I. Research D e s i g n

A. Procedure

The following were the steps we took in con-
ducting our research:

1. A preliminary questionnaire was administer-
ed and interviews were conducted in Thai-
land and Japan so as to give us general
ideas regarding grammar, vocabulary, cul-
tural differences and instances in which
individuals actually used English.

(Cont’d on next page)
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Scenarios for a typical day where Thais
would actually use English and with whom
were described.

Thais might use them in expressing or inter-
preting these functions so as to further inter-
cultural communication through the medium
of English.

3. D.A. Wilkins’ functional categories (Wilkins
1975)  were synthesized  and reordered into
twenty basic  broad funct ions which w e
believe are pan-cultural.

4. A 150-item survey to assess the ability of
Thais at various levels to use English was
conducted in Thailand and in Honolulu.

5. In-depth interviews were held with twelve
Thais in Honolulu and two Thais in Bangkok.

6. We then analyzed  data from the survey and
sorted out the problems, which seemed to
fall into four categories; namely. cultural,
syntactic semantic and non-verbal.

B. The Taxonomy of Basic Functions

In order to determine which functions to
include in our study, an analysis was made of
all of the functions listed by D.A. Wilkins in
“Notional  Syllabuses.” WC c o m p a r e d  h o w
various functions would be expressed in Thai
and in English and consequently which func-
tions might lead to misunderstandings w h e n
expressed by Thais in English. Such miscom-
munication could be traced to the fact that the
functions were expressed very differently in the
two languages, and that Thais in speaking English
-- not aware of this difference -- might tend to
give an English rendering of the Thai expression
called for in the particular instance. Or Thais
might have an awareness of how a native speaker
would express the function, yet feel uncom-
fortable or unwilling to express it in this “native
speaker” way since it would seem inappropriate
or sound unnatural from the standpoint of
Thai cultural values.

In other instances a function that would be
expressed by native speakers in a particular
context  might  s imply not  be expressed by
‘Thais in that context (or vice versa). Thus
 Thais might not be aware that native-speaker
norms called for an expression of the function;
or, again, even with this awareness, they might
choose not to express the function or to ex-
press it in a way that was in keeping with Thai
cultural values.

This in turn may or may not be fully ac-
ceptabie in terms of native speaker norms, de-
pending on the particular context. We have thus
selected functions which appear problematical
for any of the above reasons and have attempted
to explain how they arc expressed in the two
languages. Strategies can be developed so that

II. Examples of Functional Categories

In the course of our research, we collected
examples of how the various speech acts were
realized in English by Thai speakers in situations
as close to real life as possible. In order to show
how certain semantic. syntactic, and cultural
features are transferred from discourse pattern-
ing in the Thai language to the Thai variety
of English two fairly typical examples have been
c h o s e n . The. .cases serve to illustrate in dif-
ferent ways. how such transfer can lead to faulty
comprehension, interpretation, and reaction.
The examples-chosen correspond to. .spccific
functions in our taxonomy. and they also relate
to the rules of politeness and appropriateness.
(examples 1. .) and to the semantic and syn-
tactic dimensions of exposition (example 2).

Each example is presented in terms of a
description of specific speech events, the Thai
English discourse ut terances involved,  and
an analysis of the possible causes of miscom-
munication.

1. Offering  a Suggestion to a Supervisor

This  example represents  the  funct ion,
“Securing Cooperation or Compliance: Sug-
gestions.” The specific details of the situation
are as follows, Chawiwan has recently been
employed by an organization which has a small
library. She feels that the library would be con-
siderably improved if several new publications
were ordered. She would like to suggest to the
American director of the organization, in a tact-
ful way, that these new publications be obtained.
Given Chawiwan’s  proficiency in English and
her experience with this sort of situation, here
are some of the possibilities that may occur to
her as a means of broaching the subject to the
American director.

(1)

(2)

(3)

(4)

(5)

I would like to present you the best publica-
tions for our library.

Do you want to listen to my suggestions?

I  have some idea about the library. Would
you please allow me to speak?

Mr Director, please. May I have an opportu-
nity to give an idea?

1 believe we need new publications in our
library ; do you?

4
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(6)

(7)

(8)

(9)

It’s a good idea to order some new publica-
tions.

I think you should order several new publi-
cations for our library.

How about ordering some new publications’!

Why don’t you order some new pub-
lications?

There are two problems with sentence (l),
both rooted in the use of the verb “present.”
If Chawiwan chooses this word, she is no doubt
being influenced by use of the Thai verb / sanaa/
(“present”) in a similar context. The first pro-
blem is a failure to distinguish between present-
ing an idea for consideration and presenting a
physical  object .  Chawiwan here intends to
present merely the suggestion, yet she says
that she wants to present the publications.
Thus her sentence would be appropriate only if
she were physically presenting the publications
to the director. The second problem is the use
of the verb “present” itself in this situation.
It is generally not used when giving a spoken
suggestion, although it may be used in writing_
In spoken language, it is more often used to
describe what a third person has done (e.g.,
“He presented a proposal to the director.“)
rather than actually to suggest something to a
second person.

Though Chawiwan is no doubt trying to
be polite in sentences (2) and (3) by ensuring
that the director really wants her to speak
before she does so, (2) comes across as a rather
abrasive question because it is introduced by
“do” rather than a softer modal form such as
“Would you like to .” Even with the modal
“would,” the question in item (3) - “Would
you please allow me to speak?” - usually con-
veys a sense of exasperation, as if Chawiwan is
irritated at the director for not allowing her to
speak. Thus it would not be appropriate in this
context either. The question in sentence (4)
“May I have an opportunity to give an idea?” is
both too formal and too deferential for this
context; the first half of the sentence “May I
have an opportunity. . .” is out of proportion
to the rather modest request sought in the latter
half “to give an idea.”

Though (5) is somewhat milder than (6)
and (7), all three are too direct for this situation
in which a subordinate is giving a suggestion
to her supervisor. “It’s a good idea to . . .” and
“I think you should” appear demanding and
presumptuous, as if Chawiwan had the right to
order her supervisor to comply with her wishes.

September 1984

A S we have pointed out earlier, the lead-in
phrases used in (8) and (9) (“How about . .”
and “Why don’t . . .“) are commonly accepted
ways of making suggestions in many contexts.
In this instance, however, they are a little too
flip to be used with a supervisor. It’s one thing
to suggest an activity to a friend in this way;
it’s quite another thing to assume a position of
informal equality through use of these expres-
sions when dealing with one’s boss.

2. Reporting and Describing Events

The fol lowing example i l lustrates  how
transference of semantic and syntactic features
from the Thai language into Thai English may
create confusion and incongruence. In terms of
our taxonomy, it represents the function, “Seek-
ing and Conveying Information: Reporting.”

The situation is as follows. Wichit is a public
health worker who has been chosen for a short-
term training program in the United States.
During the course of the training, he is required
to submit periodic reports about his activities.
The following is a copy of one of these reports.

Brief Report of Field Trip - June 13 to June 20
1980

During this trip I got the knowledge about
(I)  different  ways of  operat ing community
health clinics. Almost the doctors and nurses
(2) that I spoke to were very cooperative and
gave me some good advice that (3) I accepted
it. (4) The most important thing I had a chance
(5) to observe all aspects of the daily operation
of several clinics. I went to the Elmsville clinic
before. (6) There I spoke to a couple of patients
who income (7) was not enough to allow them to
visit a private doctor. The physician, who was in
charge there, (3) told stories about (8) their
budget. The reason they could not assist as
many patients as last year because (9) their
funds had been cut.

At the next clinic I asked if they had any
details (8) concerning a new drug that I  had
read about it. (4) They gave me some data (8)
and suggested that I read some case studies. I
took the case studies with me and learned (1)
them very thoroughly that night. At the third
clinic that was located in Riverside (3) I wanted
to visit Dr Robinson, but I found out that h e
died for a  long time. (10) So I spoke to Dr
Allen who had replaced him (3) instead. I had a
chance to know) (1) some new techniques for
handling the patient flow more efficiently. I
will explain in more detail in my final report.
I spent money about fifty do l la r s  (11) per day
during the trip.

(Cont’d on next page)
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cont ‘d from preceding page)
Analysis:

The numbers in brackets beside the por-
tions in italics of Wichit’s report serve to group
the variant semantic and syntactic features
of his variety of English, for the purposes of
analysis. (Note that more than one portion of
the text may carry the same number.) The
variant forms will be discussed in the order of
their first occurrence in the text.

(1) got the knowledge: learned; to know

These three verb phrases in the report
illustrate the difficulty Thais often have in
choosing the appropriate verb from the English
group study, learn, and know. The confusion
arises, at least in part, from the lack of semantic
fit with the comparable Thai verbs, which can
be shown as follows:

Thai English
rian study; address oneself to
rianruu learn (about)
d^ay khwaamru’u learn (about)
day khwaamruu  kiawk’ap

learn about
ruu to know; to have learned
khwaamruu knowledge, learning

Since Thais are often not matching up English
“learn” with either /rianruu/  (lit. study-know)
or  with  /d^ay k h w a a m r u u  kiawkap/ (lit. get
knowledge about) they may randomly throw
t h e  v e r b  "learn” into environments where
“know” or  “s tudy” would be more appro-
priate. The root of the problem may be the mere
exis tence of  the  Thai  compound /rianruu/,
which combines two elements that are more or
less mutually exclusive in most varieties of
English: the notions of pursuing knowledge
(studying) and having (knowing).

(2) almost the doctors and nurses

This phrase in Wichit’s report illustrates
another fairly common problem for Thai users
of English: putting together the right com-
binations of almost, most, all, and of  Again,
we can throw some light on this problem by
juxtaposing the comparable Thai and English
phrases, as follows:

Thai English
m& suanm^aak Most (of the) doctors
m%a  th& p thuk khon Almost all of the doctors

Aside from the fact that Thai expressions of
quantity almost always follow the noun, and
comparable English expressions usually pre-
cede the noun, there is the possibility of making
a false analysis of English almost as being com-
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posed of all and most. Even those Thais who use
almost in the correct semantic sense (as Wichit
apparently did in the example) may use the
wrong construction - e.g., omitting all and of -
in the belief that they have already conveyed
these notions.

(3) and (4) some good advice
that I accepted it. (3,4)

The physician. who was in charge there, (3)
a new drug that I had read about it. (4)
At the third clinic that was located

in Riverside (3)
Dr Allen who had replaced him (3)

These are all cases of variant uses of the
English relative clause. They illustrate two
separate problems for Thai speakers: failure to
distinguish between restrictive and non-restrictive
relative clauses (3), and failure to delete the
pronoun object which has already been expressed
through the relative pronoun (4). As to the first
problem, Wichit seems to have learned a rule
which is just the opposite of the usual one: he
sets off restrictive clauses with commas and
leaves the non-restrictive ones unpunctuated.
Part of his confusion can be traced to Thai,
which uses no punctuation marks at all to set
off relative clauses, all of which may be intro
duced by the single item /thii/, which covers
the same ground as English that, who, which,
where, when ,  and why.

Another contributing factor here is probably
the tendency in Thai to avoid relativizing by pro-
ducing compound sentences joined by various
coordinating conjunctions. This is especially so
in the case of non-restrictive relative clauses,
which are rare in the middle of Thai sentences.
On the other hand, failure to delete the object
pronoun in a relative clause is probably n o t
an instance of interference from Thai, because
Thai follows the English pattern in this respect.
If there is interference, it must come from con-
fusion of the English relative clause patterns

with the (often equivalent) Thai compound
sentences, in which the object noun or pro-
noun must be expressed if it is not already clear
from the context.

(5)

ly

The most important thing I had a chance t o
observe all aspects of the daily operation of
several clinics.

One complement construction is particular-
troublesome for many Thais: the “that”

clause which occurs as a subject complement.
Wichit has furnished an example in the sentence
quoted above. The general pattern for such con-
structions in most varieties of English is as
follows:
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most important thing
The !reason for going

1

i s  t h a t
major effect, etc.

The corresponding pattern in Thai is one which
introduces the first noun phrase (The most
important thing, etc.) as a topic, then proceeds
directly into a full sentence describing or com-
menting on that topic; this sentence may have
its own subject and predicate. Between the
topic and the full sentence the speaker or writer
has the option of signalling the construction.
If he decides to do so, he uses the word /khyy/
“equivalent to, in other words, namely” rather
than any of the Thai verbs corresponding to
English to be. In the corresponding Thai con-
struction, moreover, there is no word like En-
glish that. The result is that when Thais attempt
this type of English construction, they are apt
to omit that and sometimes the

expressed at all, the verb corresponding to
English have is used.

(8) The physician . . .told stories about their
budget.
I asked if they had any details concerning

a new drug. . .
They gave me s o m e  data and suggested that

I read some case studies.

This is clearly a lexico-semantic problem rather
than a syntactic one. Although the English words
Wichit has chosen (stories, details, data) might
all be appropriate in slightly different contexts,
the word he should have chosen in all three
cases was probably information. The trouble is
that there is no single word in Thai that cor-
responds to English information, as can be seen
from the display below.

copula as well, going directly
into the complement sentence.

(6) I went to the E l m s v i l l e
clinic before.

Information
khi)zmuun  raayls’iat rgarjraaw ISkth&an raaykaan prachaa&phan
data details
evidence particu-

lars

story basis list public relations
account foundation schedule (information
case as a service)

Actually, this is Wichit’s first trip to the
clinic, and what he means is that he went to
this clinic first (before going to others). The
reader, however, may put a different interpre-
tation on the sentence,  thinking that  Wichi t
means he had been to the Elmsville clinic before.
The source of this confusion can again be found
in Thai, since the same Thai word, /kjgn/,
would be used in both instances.

(7) There I spoke to a couple of patients who
income was not enough .

This example is related not only to the pro-
blem of relative clauses (examples 3, 4) but also
to the Thai topic construction just cited (5).
Superficially, all that Wichit has done is to fail
to use the possessive form of the relative pro-
noun, writing who instead of whose. But the
Thai equivalent, shown below, contains a topic
construction within its relative clause:

khonkh& thli rayd2y m^ay ph XI
patients who income not enough

The sentence underlying t h e  relative clause,
likewise, if it occurred independently, could be
expressed with or without the verb meaning
have:

khonkh”ay ( m i i )  raydiy m^ay ph3:)
patients (have) income not enough

Thus the possessive relationship which must be
signalled in English is optional in Thai; if it is

A further complication is that English informa-
tion happens to be a mass noun; all the words
chosen by Wichit have been put in the plural,
which may indicate that he wishes to emphasize
that he got more than one piece of information
in each case, but does not know how to express
this in English.

(9) The reason they could not assist as many
patients as last year because  their funds
had been cut.

This is another example of a difficult com-
plement construction in which Wichit has omit-
ted the necessary English copula (as he did in
example 5). Again, interference from Thai is
probably the explanation. The equivalent sen-
tence in Thai parallels the English almost per-
fectly up to the point where the English copula
(was, in this case) should occur. At this point,
the Thai word jk$ would be inserted before the
w o r d  /phr9’/  “because.” The trouble is that
/k3/ has no English equivalent; here, its function
is simply to signal that the predicate of the main
sentence is about to begin. Since the Thai clause
introduced by /phr?/ “because” is not a noun
clause, Wichit probably sees no need to use a
copula.

(10)I found out that he died for a long time.

Failure to understand the difference be-
tween the English adjective dead and the many
forms of the verb to die leads Thais to describe
people’s demise in a number of unusual ways:

(Cont’d on next page)
7
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(Cont ‘d from preceding page)
e.g., “He was died,” “ He is dead long time ago,”
“He has been dead long ago,” or even “He
deaded.” Wichit here has merely selected another
popular incorrect form. The root of the problem
is that the Thai equivalent of both dead and
to die is a stative verb /taay/,  which in terms of
Thai syntax can head a predicate regardless of
whether it refers to the process of dying or to
the state of being dead. Therefore, it makes
no difference whatever how we translate a
Thai sentence like jkhiw taay pay naan lfCw/
(lit. “He die go long-time already”). From the
Thai point of view, “He died a long time ago”
and “He has been dead for along time” are just
two ways of saying the same thing. Consequent-
ly it is not surprising that the many possible
English patterns are often superimposed on each
other, or otherwise confused.

(11)l spent  money about fifty dollars per day

This is obviously a direct transfer of a
common Thai pattern of counting, in which the
item to be quantified comes first in the noun
phrase, followed by the number of numerical
expression and the classifier (in this case the
Thai  equivalent  of  dollars). This pattern is
quite often followed in Thai even when the
classifier makes it obvious what is being counted
(money). Wichit does not realize that this kind
of redundancy in English is non-standard, and
that “I spent about fifty dollars per day” is all
that is required.

III. The Concept of Consideration

“Consideration” is culturally defined. Some
activities which are accepted or regarded as
basically positive in one society may be viewed
as highly inappropriate in another. Many con-
texts in which the concept of “consideration”
in Thai society is captured can be neatly en-
capsulated in the single Thai word /kteer)cay/.
This word, which has no exact one-for-one
parallel in English, is sometimes translated as
“to have consideration for (someone)” or “to
be reluctant to impose on (someone).” The
concept also involves the desire to be self-
effacing, respectful, and extremely considerate in
the sense of avoiding embarrassment for others
and not intruding on their space or time.

Ways can be found to give an equivalent
for /kreeqcay/  in any specific context in English,
but it is extremely difficult for Thais to come up
with just the right English phrase to fit the
context, in the numerous situations where the
Thai word would be applicable. (In a sense,
this is a problem similar to that of information,
discussed in 11.3 (8) above, only this time in
reverse, and with far deeper cultural implica-
tions.) This example has been set aside as a

8
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separate section of this paper, although it fits in
with one of the functions from our taxonomy
(“Consideration”), precisely because it illustrates
so well  the complexity of cross-cultural
semantics.

A typical situation involving “consideration”
is the following. Pranee and Dick are colleagues
at a social science research institute, and they
usually have lunch together at work. Recently
two new researchers, Jim and Anne, have come
to the institute and have been assigned to work
with Pranee. Wanting to be cordial to her two
new co-workers, Pranee has gone out to lunch
with them several times. When Jim and Anne
ask Pranee to go out with them again, Pranee
feels that she should decline since she has not
had lunch with Dick, her usual luncheon partner,
for some time. In Thai she could easily express
her feeling by saying that she /kreegcay/  Dick,
and thus would have to refuse their invitation
so that she could eat with him. However, she is
not sure how to convey this concept in an ap-
propriate manner in English.

Thai English
Pranee:
(1) I am being consideration of his feeling.
(2) I am considerated of his feeling.
(3) I’m reluctant to impose on him.
(4) I have respectful fear for him.

Since there is an element of “consideration”
embedded in the word /kreegcay/,  many Thais
feel that they must use some form of “con-
siderate/consideration” in contexts such as
these in English. Unfortunately, this often
leads to grammatical as well as word choice
problems, as illustrated by Pranee’s first two
sentences. In the first sentence, she has used the
ungrammatical form “I am being considera-
tion. .” In the second sentence. she has made
the grammatical error of placing “considerate”
in what appears to be a non-existent past par-
t i c i p l e  f o r m  (“considerated”).  E v e n  i f  t h i s
latter sentence were changed to the grammatical-
ly correct ‘I am considerate of his feeling,”
the very use of the word “considerate” sounds
somewhat peculiar in this context. The subtle
point often missed is that one usually does not
refer to himself as being “considerate,” for in
most instances it comes across as somewhat
boastful. Usually it is used to refer to persons
other than the speaker. In the relatively few
cases in which the speaker uses ‘considerate”
to refer to himself, it usually indicates some
annoyance or frustration: e.g., that despite his
good intentions, things didn’t work out exactly
as the speaker had hoped. For example, if the
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speaker had let a tired person sleep late, only
to learn later that the person was upset because
he had missed an important appointment, the
speaker might say (to the one he had allowed to
sleep or to a third person), “Well, I was only
trying to be considerate.”

Another common error made by Thais is
to equate /kreegcay/  with “impose” and then
sue “impose” in English in any context in
which they would use the Thai word. This leads
to Pranee’s incorrect third sentence, “I’m reluc-
tant to impose on him.” The problem here is
that while “impose” is appropriate in some
/kreeqcay/  contexts, it is limited to situations in
which the speaker is placing a burden (whether
large or small) on someone else. Thus Pranee’s
sentence would be perfectly proper if she were
expressing her disinclination to have Dick run an
errand for her, drive her to a distant place, etc.
But in the present context, no such burden is
involved. In other words, there is no “imposi-
tion” on Dick which would call for Pranee’s
sentence. Rather, Pranee’s concern is one of not
hurting Dick’s feelings.

Her final sentence, “1 have respectful fear
for him,” is another fairly common (and in-
correct) rendering of /kreer)cay/  in English.
This is due to the fact that traditionally the
Thai expression has been associated with the
concept  of  “respect .”  In  more recent  Thai
history, /kreeg/  has been identified with -~ and
indeed paired with - the word /klua/  “fear.”
This association has led some Thais to come out
with “respectful fear” in English a combina-
tion which, if understood at all by English
speakers in general, would be likely to convey
a quite different notion.

IV. Summary and Conclusions

The Thai variety of English, if such a variety
exists, is characterized not only by distinctive
phonological patterns but also by distinctive
semantic and syntactic patterns, many (though
not all) of which can be traced to interference
from the Thai language. At a somewhat deeper
level of analysis, the cultural background of
Thai speakers of linglish can be seen to influence
discourse patterns: both discourse in its social
interactional sense and in its academic sense ---
e.g., in the way Thai students  write expository
English, quitee apart from their often variant
mechanical, lexical. and syntactic choices.

We have tried to show. with examples.
how an analytical model based on a functional
or speech-act approach can reveal some of the
most significant differences between the Thai
variety of English and other varieties. Although
the burden is normally on the Thai learner of
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English to modify his variety of the language in
the direction of varieties that are more inter-
nationally acceptable, a knowledge of the general
characteristics of Thai English can also be useful
in another way - for example, to the expatriate
working in Thailand who does not know Thai
and whose communication with his hosts is
mainly in English. Thus, in spite of the fact
that the Thai variety of English is definitely a
“foreign” variety, there is  just if icat ion for
describing it as fully as possible as a variety in
its own right, rather than as a set of aberrations
from some international norm. . . .

Implications for Further Research

Possible areas of research to be conducted
in the SEAMEO region are the following:

1. Format/rhetorical pattern used in expository
writing in Thai (and other languages/dia-
lects/varieties in other SEAMEO countries).

2.
 The relationship between language and

patterns of thinking within one language
group and a comparative study of language
groups in the region.

3. Strategies employed in expressing one’s
opinion, agreeing, disagreeing, etc. in public
discussions in Thai (and other languages/
dialects/variet ies in other SEAMEO
c o u n t r i e s ) .

(Cont’d on next page)
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(Cont 'd from preceding page)
4. Extent to which  the format/rhetorical  pat-

tern used in Thai is transferred to written
compositions in English.

Implications for Teacher Tra in ing

1. Give increased emphasis to communicative
language teaching and the functional/no-
t ional  syl labus in the teacher  t raining
curricula.

2. Review and re-examine the goals of teaching
and learning English in the SEAMEO  region.
(For example. if one of the goals of teaching
and learning English is to promote regional
cooperation among SEAMEO countries. in
what methods and materials should teachers
be trained or retrained‘?)

3. Develop a linguistic/cultural awareness and
strategies for  interpret ing varieties a n d
variations of English used in the SEAMEO
region (For example,  the product of such
studies cou ld  be  materials  for t e a c h i n g
listening comprehension and the interpre-
tation of varieties of English in various
styles and registers.)

Granted that there are differences in inter-
pretation of the same speech act, it is crucial to
understand both whut the differences are, and
w h y  they are different. The Thai “yes” to an
either/or question can be interpreted in more
than two different ways. When a Thai says ‘ We
will send this to you soon,” does he know
that this is constructed  by native speakers as
committing him to lake some action, whereas
he may mean only that he would like to take
this action at an unknown, unspecified time in
the future? When a Thai becomes silent, does it
mean he is angry, sleepy, or bored? And how
would you take it if a Thai friend breaks your
best china teacup and exclaims “‘Never mind,”
or “Please apologize to me?” Examining Thai
cultural values, Thai thought and Thai communi-
cation patterns as a means of understanding the
Thai  variety of English can he both absorbing
and frustrating. But that is perhaps the only way
you will be able to interpret “Thai English.”
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page 2 for general guidelines and address:
Bernard Susser, Baika Junior College,
2-19-5 Shukunosho, Ibaraki-shi, Osaka 567.
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JUDO and ESL

By Keith Maurice, C.I.E.S., Florida State
University

Some tradi t ional is ts  in educat ion seem
glued to the notion that the job of an educator is
to teach and the job of the student is to follow
the teacher. The teacher is king (or queen)
and controls the classroom as a castle. With chin
pointed upward and a stiff upper lip, s/he fights
everyday to keep control and to keep up with
the lesson plan. Students exist to do what they’re
told to do and dissenters are controlled with a.ll
the delicacy of a karate chop to the head.

While this represents an extreme case of
what goes on in many classrooms, the analogy
does fit more than we’d sometimes like to
think. I’d like to present another analogy that
coincides with recent research and trends in the
field and which also is related to views held by
some of  the best  educat ional  phi losophers
through the ages.

Educators who unconsciously use karate
as a model for teaching believe in the use of
force. Judo, however, depends not so much on
force as on quick movement and leverage. The
main idea of judo is to always be aware of your
opponent and to react to his moves rather than
initiating strong moves of your own. When this
is translated into teaching, it comes out as a
student-centered, communicative style of ap-
proaching the learning situation. The only major
flaw in the analogy, as far as I can see, is that it
still puts the student in the role of opponent.
It would, of course, be better to view the stu-
dent as a partner in the process and that IS the
main thrust of the argument here.

Looking at the main idea of judo a bit more
closely, we can see better what it entails. First,
it is not a solo activity. To do judo, like dancing
the tango, you must have two people. While that
seems obvious, the implications are far-reaching.
Second, to be effective, you have to study the
other person all the time. As soon as you look
away, you lose concentration and the ability
to use your leverage. Third, you attune yourself
to every characteristic, tendency, strength, and
weakness of the other person that might have
some bearing on your interaction with him.
Fourth, you use what you’ve learned from your
study of the other person to plan your own
tactics. Fifth, you tie your actions into theirs.
You react to their actions. You plug into their
strengths and their movements in order to ac-
complish your own goals. And finally, once
you’ve done what you’ve set out to do, you walk
away peacefully and let them do likewise.

You don’t impose your will on them, but rather
lead by example.

Judo involves a way of dealing with others
that has maximum effect with minimum effort.
It is related more t o  persuasion than to argu-
ment and with diplomacy than to force. That is
not to say that it doesn’t require effort, because
it does. But the work involved is done to en-
hance the continuation of the process and not
to bring about its demise. It requires tremendous
alertness of mind and much practice of the
basic techniques. Still, it does not become
actualized until there is interaction with another
person.

With regard to education, judo has more to
say about the HOW of teaching than with the
WHAT. It relates more to the approach one
takes with the lesson than to the lesson itself.
Whereas karate encourages more directness, judo
emphasizes indirectness. A paradox of educa-
tion is that indirectness often gets us where
we want to go faster than directness.

Here, then, are a few implications for the
classroom from this seemingly simple art:

1 - Because teaching is not a solo act, the
teacher needs to study not only the lesson to
be taught, but also the ways in which that les-
son can effectively be communicated to the
students. Knowledge of English is not enough.
It has to be combined with an understanding
of human and group dynamics, techniques of
motivating people, ways of making the material
meaningful and so on.

2 - Because the teacher needs to study the
students all the time, s/he has to be constantly
on the lookout for miscommunication, tech-
niques that aren’t working, student disinterest,
etc. Total concentration is needed so that the
dragging class can be changed into a dynamic
one.

3 -- Because the teacher needs to know the
characteristics, tendencies, strengths, and weak-
nesses of the students, s/he has to try to pick

(Cont’d on next page)
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(Cont'd from preceding p a g e )
up as much information as possible as soon as
possible so that the lessons can come alive.
From birthdays to specific jobs to hobbies to
aspirations to fantasies and so on, the more the
teacher knows about the students, the more
effective and interesting the classes can be.

4 Because the teacher can use that infor-
mation, s/he should try to incorporate it when-
ever possible into the lesson. Lessons are then
tailored to the students’ lives. Their language
needs can be taken care of in ways that they
can relate to and enjoy. Businessmen want to
use English as it i s  used in business and not
as it is used at the bridge club.

5 Because the teacher needs to tie his
actions into theirs, it makes sense to structure
activities so that the students and the tasks
are the focal point of the lesson and not the
teacher or the formal properties of the language.
To get them to learn grammar, we can guide
them along so that they can “discover” it.
Socrates did not tell his students the answers in
their search for truth; he deflected them with
questions again and again so that they could
learn it themselves. We can teach the language
so that n o b o d y  will be able to use it in real
life or we can let the students explore situations
where they need to use it and then steer them
out of trouble at critical spots. We can use our
quick and creative minds rather than stern
voices to do the job.

6 -  Because the teacher can plug into the
strengths of the students to accomplish his
own goals, the teacher can move from being
a “classroom answering machine” to being a
human being. The absolute control of the castle
can give way to the communal sharing of res-
ponsibility. By letting the students act, we can
have more time, and better vision, with which to
react. Teacher pressure can bc partially replaced
by peer pressure as students are given real op-
portunities to show what they can do.

A wide variety of activities fit into this
approach. A few types that have been success-
ful in Japan include the following:

1 Competitive activities. Japan is a com-
petitive society and one where sports are highly
regarded. All sorts of classroom activities have
used this  foundat ion,  f rom quick response
games to vocabulary review exercises to debate.

2 ~~ Cooperative activities. Japan is well-
known for being a group society. That can be
utilized in class by having small-group projects
and presentations, dramatic or comic skits,
making a student newspaper, brainstorming on
a current issue, and so on. Team debate is one

activity that is cooperative within the group and
competitive outside of it. The key is to gear
the task towards those where English will be
needed in the final product so that it can also
be pushed in the process as well.

3 - Decision-making act ivi t ies .  These
relate to some of the ones already mentioned,
but sometimes have a different focus. These
allow the full intelligence of the students to
come out. They are no longer limited language
speakers but are full human beings with creative
minds who must sort through problems and
reach decisions and use English in the process.
Hypothetical problems that need to be solved
can be utilized for this. Real situations, such as
where to have the end-of-class party, can also
be used. In advanced classes, for example,
students could be assigned to he in charge of the
class for short periods of time. They could he
given the status of “teacher for the first half
hour”  or “assistant teacher.” Adult students
are already decision makers in their own lives.
While being a teacher may be a challenge for
many of them, with preparation they can handle
it moderately well. In addition, being able to
talk like a teacher is something that all students
need to he able to do. To initiate a conversation
and move it along are skills vital to communica-
tion, but rarely taught in classrooms.

4 -- Teacher  def lect ion/Peer  correct ion.
‘Teacher deflection can refer to several tech-
niques. One involves having students answering
each other instead of the teacher doing it. This
can help to foster a greater sense of responsibili-
ty among the students. both in listening to
their classmates more closely and in being ready
and willing to respond to their questions. This
can be especially helpful in an EFL situation
where they have only a limited amount of time
to interact in English. Selected students can be
chosen as monitors for questions and/or acti-
vities can he designed so that every learner is
given the task of monitoring others.

Another way of promoting student action
and assertiveness is for the teacher to purposely
make mistakes on occasion. If students are
forewarned and told of their responsibilities
to share in keeping things on the right track,
this can work very well. Many of us have had the
experience of a student knowing the grammatical
rule better than the teacher. The technique of
making mistakes is not an excuse for incom-
petence, but it does allow the learners to be
partners in the process of discovering the lan-
guage. Obviously, if you make 30 mistakes
in a class, your credibility may be profoundly
shaken. But the idea is to show, in a humanistic
and perhaps humorous way, that the teacher is
human. The act of interrupting and/or correcting
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is natural in interaction, but students usually
don’t have the opportunities to practice these
things.

5 - The use of humor by the teacher direct-
ed at students. This assumes knowledge of the
students and a willingness to jest with them.
A hard-worker could be characterized as the
class workaholic; the man with the good social
life could be designated as the class playboy;
the woman with excellent abilities could be
mentioned as  the next  company president .
Humor is a very personal thing and it has to fit
your own character and your understanding of
the students’ characters. But a friendly repartee
with the class leads to lower inhibitions and an
increased ability to get on with the task at hand.

Benjamin Franklin, in  adapting an old

Chinese proverb, once said: “Tell me and I
forget; teach me and I remember; involve me and
1 learn.” Students need to be involved. It is
a big part of the teacher’s job to make that
involvement enthusiastic and meaningful. Use
the students’ own interests to take them where
you want them to go.

Students need to be able to see language
as a mode of action; they need to be able to
take risks and to show some assertiveness;
and they need to be able to view conversation
and communication as a partnership. Traditional
classroom settings encourage passivity. Judo is
but an analogy for the message: Activate the
students in ways that allow their humanness
to flourish and guide them to communicative
competence, not just linguistic competence.

English as Preparation for Other Foreign Language Learning

By Rudolf Reinelt, Ehime University,
Matsuyama

1. English as an Intermediate language1

From the seventh grade onwards almost
all Japanese pupils study English. This English
learning goes on for some years. After graduating
from high school, about 40%  of all pupils of any
one year go on to some university. Quite a
few of the students have to take courses there in
another foreign language as part of the require-
ments of their subject. This means that at least
30% of all Japanese learn three languages in
their lifetime, with Japanese (J) being the first,
English (E) the second, and for example Ger-
man (G) the third.

the same aim, German is learned at university.
Thus the students expect it to be taught the same
way as English, and this is what usually happens.
As aims and teaching methods are historically
similar, it is not surprising that English and
German are readily equated or taken as only
variations of each other. Furthermore, with
English having been learned before, and partly
simultaneously with, German, it serves some-
what as an IL to German, which, in turn, is
only an IL to TL German.

Regarding language production in German,
the students seem to have at least three ways of
processing (which we have to leave quite un-
explained here):

What the students learn can considered
to be some kind of interlanguage (Selinker,
1972). Interlanguages are intermediate phases
between his native tongue (NT) and the target
language (TL) in a student’s foreign language
learning process. There are, however, different
goals in TL acquisition and in foreign language
(FL) learning. If the goal is communicative
competence in the TL, what the Japanese stu-
dents learn can hardly be called an interlanguage
(IL) on the way to TL English. Translation,
as a goal, mostly from TL into NL is a different
matter. The students acquire a lot of deciphering
techniques and thus get quite near to the goal,
although not to the TL.

(1) 1. J E G
2. J G
3. E G

From ( 1) the importance of English for later
German acquisition should be obvious. An
example may illustrate this (from a student’s
essay on Japan and the USA):

(2) Nach dem zweiten Weltkrieg, Japan
hat den wunderbaren Wachstum und
die  wunderbare  Entwicklung gevol-
lendet.

We can reconstruct how the student generated
sentence (2):

(2.1) Reconstructed Japanese Version:
The aim of English language instruction

at school is to be able to pass. Later on, with Dai nij i  sekai taisen g o ,  n i h o n  w a
(Cont’d on next page)
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subarashii  seichoo ya hatten  o toge-
mashita.

In this version the finite verb is at the end of the
sentence.

(2.2) Reconstructed English Version:2

After the Second World War, Japan
has completed a wonderful growth and
a wonderful development.

If we change to English sentence position, the
whole verbal complex including the finite verb
is after the subject.

(2.3) If we change to German, we must place
the indefinite part of the verb (gevollendet) at
the end of the sentence. The finite verb remains
in third position in the sentence, which is not
grammatical in German. 2

Generalizing from examples like (2), we come
to the following assumption: Any foreign
language learned to some extent and/or for
some specified goal consciously or unconscious-
ly influences later different foreign language
learning.

Rather than going into the discussion of the
assumption any further at this point, in this
paper we want to show some of the aspects of
English teaching and learning which are relevant
to later German learning. Here we take the
validity of the assumption for granted.

II Problem fields

In this paper we will take only a short and
rather sketchy look at the following areas for
the effect of English learning: attitudinal, gram-
matical and pragmatic problems. Needless to
say there are more problematic areas and a
closer, more detailed study is needed.

Il. 1. Attitudinal problems

Before a student is taught even the first
word of English he has contact with things
called “inglishu.” These may be words, like
s a n k y u  (thank you), or various constructions.
Many students learn English at a juku before
they reach seventh grade.

When a  s tudent  meets  wi th  something
English, there is one thing which is a’ real pro-
blem for him: English is not Japanese. However
much he has heard about it before, it remains
something foreign and unknown. This means
that English will be in opposition to what he
knows or is familiar with. Since English is, for
a lot of students, the only foreign thing they
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will ever have to deal with, it becomes represen-
tative of foreign things.

Now foreign things can be treated in two
ways. They can be consumed unquestioned.
Such English is offered widely in consumable

 forms as a fashion, in ads, for example and
taken in in large amounts.

Another way of dealing with such things
is to work them out, to think about them or
question them. This is not the way English is
treated. It would, however, have to be the
object of thinking rather than sheer consump-
tion, were it to be acquired at school. Since
English is not Japanese, English teaching and
learning has always run two dangers at the same
time. First, a teacher might not sufficiently
demonstrate the differences between English and
Japanese. The result is a ready identification of
English with Japanese. Underdifferentiation, as
we might call it, makes students expect that
they can subsume any foreign language under
Japanese in the same way they treat English.
If this happens, the teachers only enlarge the
students’ knowledge about English and the
students only have to apply this knowledge to
carefully selected texts in exams. This approach
avoids any question of the acquisition of English
right from the start, and English becomes de-
graded to a rote subject. Later, not a few stu-
dents are outright surprised to find out that
German is different from both English and
Japanese.

The opposi te  phenomenon is  s imilar ly
dangerous: if a teacher over stresses differences
between English and Japanese, the students
start to think of English as something which
they absolutely do not have anything to do with.
It may be necessary to cope with some English
for the examinations, but that’s all. To have
to learn German later on means to have to touch
something even more strange, and quite under-
standably students are surprised that someone
can read or understand or write or even speak
one of these strange languages, i.e., communi-
cate through them.

To find a way between these two extremes
is not an enviable task for an English language
teacher. If it were found, however, it could
facilitate later German learning. The teacher
can prepare the attitudes of the students towards
language learning. That this means he has to
overcome the prejudice that Japanese are poor
at language learning is another problem.

11.2. Problems with grammar

Students learn a lot of English grammar,
much of it to unfathomable depth and unneces-
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sary detail. Nevertheless, many students are
never told that grammar always has to make
sense. For sentences this means that within
a sentence there has to be a sentence perspective.
For rules this means that there have to be limita-
tions and conditions of application. It also means
that generalizations have limits. In short, a
teacher has to give the students some feeling
that not everything  that is the way it is in English
is naturally or even necessarily the way it is .
Rather, explanations have to be sought, to be
worked out and to be given. There are numerous
examples to be found:

11.3. Pragmatics and communication

Evcn in the field of pragmatics  E n g l i s h
teachers could do a lot. We mention only some
points which may not be even the most im-
portant.

If we go back to politeness expressions,
so important in Japanese, we can say that to
weaken or to strengthen what one says is done in
any language, be it English, German or Japanese,
or French. The ways however in which polite-
ness is managed and how far it is grammatica-
lized, differ quite a lot.

(1) Not accidentally are time and place cx-
pressions placed at the beginning of a sentence
in English. This. due to the overall structure of
the sentence in English which places more
important parts at the end of the sentence,
bears some significance to later German learning.
in German, it is not so possible to place such
expressions at the beginning of a sentence.
Rather. other elements, according to different
importance criteria within a sentence, stand in
this important position.

(2) Another example is that the choice of ex-
pression is dependent  on what effect a speaker
or writer wants to create with his words. It is
not enough just to have a look at the dictionary
and take one of the choices offered. This is
even more strange because most dictionaries
give a hint as to what kind of connotation
might be connected with a word, but only a
few students ever learn to make use of these
hints.

(3) Although the grammatical structures of
Japanese and English are quite different as well
as the uses of forms and expressions, only a
few students  ever seem to be taught  the stra-
tegies of foregrounding, backgrounding, em-
phasis, etc. Passives seem to be usable only
for translations of rarcru-forms. which is un-
fortunately the only type of passive in English.

(4) Nominalizations are used quite a lot in
Japanese, yet only a few students seem to have
heard of their use.

(5) Modal verbs or modal expressions and
their possible uses are foreign to most students.
Modals can be used to make what is expressed
stronger or weaker. thus functioning in some
way as a means to indicate politeness. Ideally,
students have to be taught what constructions
can mean and do. Only some students know that
he must come can be stronger, in the necessita-
tional sense, or weaker, in the epistemical sense.
than he comes.

Another point is that the distribution of
pragmatic categories and their relative values
are different in English (and German). To answer
a whether/or  question with maybe  is just not
acceptable English - or German either. The
point is that in Japanese it is in a lot of cases
more important to be polite and avoid a de-
cision, for which, in the worst of cases, you
might have to justify yourself; hence a noncomit-
tal maybe will do.

The aforementioned point hints at another
very important problem. Most students know
that there are differences between English and
Japanese, and England and America and Japan.
Thus they have expectations about what they
are going to be taught. Yet, there are a lot of
differences the students never expect. Teachers
following the strategy shown above in 11.1
never teach students such things, thus leaving
them with prejudices about chi’an  (safety) ,
mizu (water), etc. . For a later acquisition of
German the ability to learn about unexpected
differences - -  and may be even commonalities -
is quite important. Otherwise language learning
rests with prejudices for which no extensive
language learning is necessary.

Even overall communicative strategies can be
different. To remain silent is an essential part of
enryo behaviour in Japan. It does not however
work as appropriate behavious to questions in
either English or German. There has to be at
least some kind of reaction, although not always
a correct or fitting answer is necessary.

The points mentioned here not only have
to be taught but also demonstrated and acted
out, in for example role plays. These aspects
are quite difficult to acquire, but nevertheless
a substantial part of foreign language learning.

III Hints for the teacher

The problems touched upon in this paper
may not seem to be of immediate relevance
to an English class. Still, they are important

(Cont’d on next page)
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later on, as shown above. The responsibility of
English teachers can be divided into two degrees
of importance.

English and deprives the students at the same
time of later foreign language learning. 3

Notes and References
Of minor  importance to  la ter  German

language  learning is the acquisition of some-
what correct English. This is necessary to give
the student some certainty and confidence in the
use of a foreign language. Students should not
get false assumptions about grammar, which
later on prove to be the same or very similar in
English and German, such as verbal inflection or
the article system.

Keinelt, R. 1984. T h i r d  languagc
prep.) paper.

Selinker, L. 1972. Interlanguage,
209 -- 231

learning (in

IRAL  1 0 :

1 Thanks go to the uarticioants of a teachers course
at our university for a discussion of a previous version
of the paper. and to John Dean for some corrections
of my English.

Of major importance, however, is an open-
ing of the students to unknown or unfamiliar
thngs, even given the risk that they are not
readily understandable or translatable. This
seems to be possible, at least in the early phases
of chugakkoo. To state it more explicitly, it
depends to a large extent on the language
teacher, i.e., the English teacher, whether s/he
forces the eyes of his students open and gets
them interested in foreign languages or closes
their minds to within the limits of examination

2 The reconstructions themselves pose some pro-
blems. Without going into detail here, at least two
methods seem to justify the reconstructions: Mistakes
of the students, and utterances while processing (Reinelt
1984).

3 The argument about who is to change the present
situation is somewhat circular. High school teachers
claim that the university entrance examinations have
to be changed. University teachers, in turn, argue that
if they change the entrance examinations, the system
will become unfair and only a few students will be
able to pass the examinations.

I \

tJ
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OUR STUDENTS ARE COMFORTABLE WITH US AND RESPECT US
BUT WE ARE NOT ALL SOCIAL CHANGE AGENTS!

A Survey by: Thomas H. Upson, Asahi Culture
Center, Sapporo, and Torkil Christensen,
Hokusei Junior College

of student attitudes to non-Japanese language
teachers. This survey has been distributed in
Northern Japan and is still in progress.

This is a preliminary report of a survey of non-
Japanese JALT educators in Japan to inquire
into aspects of their perceptions of the part
language t eache r s  p l ay  a s  “ ro l e  mode l s”
and “social change agents.” The survey was
mailed to non-Japanese JALT members residing
in Japan on May 19, 1984, and as of July 1,
30% had responded. Below we will report the
background for the survey, the results, and a
summary of the responses to the essay questions.

Addresses were provided by JALT and we
wish to thank JALT for making the survey
possible; we further wish to express our gratitude
and to thank the respondents for their trouble.

The purpose of the survey was stated in the
cover letter, which said, “We feel that foreign
language instructors in Japan may function
in a much larger role than just the teaching of
foreign languages, and through this survey we
hope to be able to explore aspects of that role.”

In conjunction with the survey reported
here we are conducting a complementary survey

We anticipated that the terms “role model”
and “social change agent” might prove difficult
and therefore provided definitions in the instruc-
tions. Role model was defined as, “a person who
is not actively seeking to alter or change the
behavior of those about him or her,” and a
social change agent as, “a person who actively
attempts to initiate or serve as a catalyst in the
process of community improvement.”

The instructions included a note that this
“survey of non-Japanese language instructors
in no way intends to disparage language instruc-
tors  born in  Japan.  Non-Japanese language
instructors were selected to focus attention
upon language instructors who are significantly
different from their native students. Further, the
term non-Japanese language teacher  is  not
intended to have racial connotations, but rather
is meant to include language teachers who
were not born in Japan, and are not Japanese
nationals.” We invited questions, observations,
and recommendations from the respondents.

A total of 769 surveys were sent out, and
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228 (30%) responses have been received as of
July 1. One letter was returned undelivered.
two respondents were Japanese nationals, and
seven were without any replies to the questions.
These ten were not included in the tabula-
tions. Of the unmarked surveys one explained
that questions and answers did not match and
one had removed the return postage. Comments
on these surveys indicated, displeasure and dis-
appointment with the objectives of the survey.
About 5% of the respondents expressed anger
at  the  quest ions  and some referred to  our
parentage.

In addition to the seven completely un-
marked responses, one to 23 respondents (ave-
rage seven) failed to respond to single questions.
Further, varying numbers marked “no opinion”
to some questions; for question two there was
one such response while question 22 had 54
(30%). The tabulation does not include the
unmarked questions but does show the “no
opinion” responses.

The survey was preceeded  by eight demo-
graphic questions, and of these the sixth (pro-
fessional status) and eighth (special interest
or subject of study) gave a very wide variety
of responses that are not included here. Tabulat-
ing the fourth question (degree to which you
are enjoying your stay in Japan), involved our
evaluation of the responses, We have both seen
all responses and agreed on the results presented
here.

The demographic responses show males
to outnumber females (65% to 35%), a wide
spread of ages (27% below 30 years of age;
29% 30-35 yrs; 16% 35-40 yrs; 17% 40-50 yrs;
12% over 50 yrs), and lengths of stay in Japan
(13% below 1 year; 23% l-3 yrs; 23% 3-5 yrs;
2 3 %  5-10 yrs; 21% over 10 yrs). The majority
(68%) are enjoying themselves very much,
28% are enjoying themselves, but only just,
4% not really (14% of the total gave no response
or had no opinion here). Only 5% of the res-
pondents are not college graduates, 39% have
completed four years of college, 47% graduate
school, and 7% are doctors. Nearlv all teach
English; i n c l u d i n g  t h o s e  w h o  t e a c h  more
than one language and excluding those with no
answer only a single respondent did not teach
English.

The table with the results shows the in-
cidence of responses in percent followed by the
average and standard deviation (A) or the num-
ber which a large proportion of respondents
selected and which is not part of a more general
tendency (M). Questions 4 and 7 present the
average of a part of the responses with an iso-
lated high incidence (excluded from the average)
noted separately.

September 1984

Question 17 has the least variation in re-
sponses, showing nearly all the respondents to
agree that students feel comfortable in their
studies. Questions 10 and 11 also show a high
degree of agreement that students respect non-
Japanese language teachers as language teachers
and also as persons. Question 29 shows the great-
est disagreement among the respondents indicat
ing that the knowledge of some respondents is
different from others.

The first nine questions, asking the respon-
dents, own opinions, show less agreement than
the questions asking opinions of student per-
ceptions (10-l 7) and the last group (18-29)
asking opinions about fellow non-Japanese
language teachers. Here we do not provide
further comments to the results and invite
readers to study the numbers themselves.

The last part of the survey was four essay
questions; fully 90% made some response, and
about 40% contributed serious, well thought
out responses.

A small number of people utilized the
essay questions to indicate varying degrees of
displeasure with the organization, tone, and
subject matter of the survey. In many cases
we found the information valuable and well
intentioned, in a number of responses, however,
anger was clearly apparent. We question whether
these responses were intended purely for our
use, or perhaps reflect aspects of the lifestyles
of the respondents. A number of respondents
were unable to understand all or some of the
essay questions.

We are extremely grateful to those numerous
respondents who provided us with valuable
information and encouragement for the survey,
and we will in time respond to all who requested
individual correspondence of one sort or another.

Essay Question 1: What does social change in
modern Japan mean to you?

The largest number of respondents (25%)
indicate that they have little or no idea of what
social change in modern Japan could mean. A
substantial number of those who did have an
idea, mentioned: a reduction in regimentation;
a transition from group to individual responsi-
bility ; expanded opportunities and more flexible
roles for both women and men; increasing
global awareness and international participation;
changing values, customs, habits, and beliefs;
and an assumption of western values and empha-
sis upon materialism; a gieater attempt to over-
come discrimination of minorities and foreigners;
and finally reform within the educational system.

Essay Question 2: If you believe that other non-
(Cont’d on next page)
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(Cont’d from preceding page)
Japanese language instructors serve to improve
and/or change the lifestyle of their students,
could you provide some examples of how you
think this process takes place?

A very large number of respondents (40%)
believe that improving or changing the lifestyle
of the students is most effectively realized
through the teaching materials (religious or
secular) and through extensive socializing with
the students. Many left this question unanswered
or stated that they did not know. A considerable
number stated that the everyday Lifestyle of
language teachers yields some change or im-
provement in student lives, and a nearly equal
number mentioned that language instruction in
no way serves to improve or change the lifestyle
of students. Some respondents stated that the
presence of non-Japanese language teachers
encourages students to develop more inquiring
minds and to become more open to the presence
of foreigners, minorities, and other Japanese
who choose to be more independent and indi-
vidualistic.

Essay Question 3: How to your students com-
pare with other Japanese in the community in
which you work?

The largest number of respondents (35%)
believe their students to be the same or no
different from the other Japanese in their com-
munity. This is closely followed by respondents
who feel their students to be more intelligent,
self-assued, and confident than the norm. Re-
spondents also believe their students to be more
mature, motivated, inclined to travel or to have
traveled abroad, and to speak better English and
be more wealthy than other citizens in their
community. Many respondents do not know
how their students compare with the norm.

Essay Question 4: How would you describe the
impact of your teaching and presence as a
non-Japanese in Japan?

Almost half of the respondents indicated
that their impact, be it great or barely signifi-
cant, was felt only in the immediate neighbor-
hood or community. A nearly similar number
believe that their impact is felt only among
their students and within the confines of their
English speaking ability. A large number also
indicated that regardless of current impact, it
is at best temporary and without permanency.
As with the other three essay questions a sizable
minority chose not to respond.

We invite the reader to compare the essay
responses with the results of the survey ques-
tions. We will provide a more thorough analysis
of the results at a later time. With the com-

plementary Japanese survey we hope to be able
to make comparisons between our (the teaching
side) perceptions and that of our students.

In conclusion we wish to once again thank
the respondents and JALT. We hope you will
find the results as perceptive, interesting, and
thought-provoking as we have.

Questions asked in the survey

1. Is your primary role in Japan to teach
grammar/composition?

2. Is your primary role in Japan to teach
speech patterns/conversation?

3. Do you think you are an effective lan-
guage instructor?

4. Do you teach anything besides grammar/
composition/speech patterns/conversa-
tion?

5. Do you teach customs, values, belief
systems and/or  behavioral attitudes to
your students that are at variance with
existing Japanese beliefs and customs?

6.  Do you think that  the mater ia l  you
choose to teach with, may in any way
alter the lifestyle of your students?

7. Do you think that the way you choose
to  l i ve  a l t e r s  t he  l i f e s ty l e  o f  your
students?

8. Does your choice of study materials,
manner of instruction, or lifestyle tend
to indicate in any way, that you may
be a social change agent?

9. In your role as a language instructor,
are you a social change agent?

10. Do your students respect you as a lan-
guage teacher?

11.  Do your  s tudents  respect  you as  a
person‘?

12. Do your students understand and trust
you?

13. In the course of the development of the
learner/facilitator relationship with your
students, do they in any way make an
effort to change their values and beliefs
to coincide with your own?

14. Do your students think of you as a
role model?

15. Do your students think of you as a social
change agent?

16. Do your students view you as a source of
inspiration for their study of foreign
languages and culture?

17. Do your students feel comfortable in
studying with you?

18. Do other non-Japanese language instruc-
tors have essentially the same goals and
values as you?

19. Do most other non-Japanese language
instructors teach only grammar/com-
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20.

21.

22.

23.

position and/or speech patterns/conversa-
tion?
Do most other non-Japanese language
instructors teach values and belief sys-
tems that are at variance with traditional
Japanese values and beliefs?
Do most other non-Japanese language
instructors have a positive impact upon
their students?
Are most other non-Japanese language
instructors trusted and understood by
their students?
Do Japanese foreign language students
attempt to model their attitudes, beliefs,
and values af ter  those of  their  non-
Japanese language instructors?

24.

25.

26.

27.

28.

29.

RESPONSE

0 1 2 3 4 5 6 7 8 9 0 Av./Mode

1 2 0 5 3 18 8 15
2 36 8 24 8 11 2 1
3 28 9 35 11 14 0 0
4 45 4 7 5 17 2 4
5 31 6 7 11 28 2 6

Do non-Japanese language instructors act
as role models for their students?
Do non-Japanese language instructors
function as social change agents?
Do non-Japanese language instructors
serve to improve the lifestyle of their
students?
Are non-Japanese language instructors
respected as language teachers by their
students?
Are non-Japanese language instructors
respected as persons by their students?
Do you know any non-Japanese language
instructors who function as social change
agents?

- --
3 46 1 A:7.13+-2.09
0 9 0 A:2.58+-1.63 M:9
0 1 1 A:2.84+-1.53
0 14 1 M:l59
0 7 2 M:l 5

-
6 15 0 2 4 27 7 22 4 14 4 M:57
7 7 0 1 4 20 5 22 11 26 4 A:7.02+-1.68 M:l
8 15 1 3 7 22 7 12 6 24 3 M:l59
9 13 2 3 6 23 8 12 7 23 4 M:59

10 34 15 30 8 6 1 0 0 0 6
11 36 12 30 5 5 1 0 0 0 1O
12 21 13 32 11 8 3 0 2 2 8
13 3 0 0 3 30 9 23 7 13 10

A:2.38+-1.30
A:2.29+-1.31
A:3.03+-1.77
A:6.26+-1.87

14 6 2 5 6 29 8 13 4 11 16 A15.53+-2.19
15 2 0 1 3 17 10 15 8 28 16 A:6.91+-1.99
16 13 8 20 11 29 6 2 1 2 8 A:3.83+-1.80
17 21 11 43 11 8 1 0 0 0 6 A:2.77+-1.25

18 8
19 8
20 11
21 6 6 17 8 27
22 4
23 0

4 11 6 30 8 4 1 4 23
2 20 4 10 2 11 2 14 26
2    11    5   21 0 26

5 23 9 21 5 3 0 1 30
0 3 2 24 10 22 9 11 18

-
A:4.56+-2.00
M:390
A:4.76+-2.36 M:O

0     25      A:4.03+-1.56 M:O
A:4.00+-1.55 M:O
A:6.45+-1.57

24 6 1 8 6 30 7 13 6 4 19 A:5.23+-1.95
25 4 1 2 4 28 10 17 9 8 16 A:5.92+-1.88
26 1 1 3 4 26 9 16 5 10 24 A:6.03+-1.833 M:O
27 9 7 32 13 19 4 3 0 0 13 A:3.63+-1.54
28 9 7 30 13 18 4 3 0 0 16 A:3.60+-1.49
29 40 3 1 1 4 2 5 5 26 12 M:l 9

Survey questions (Q) and responses in percent (1:yes;  3:usually;  5:sometimes; 7:rarely; 9:no; 0:no
opinion). Right hand column shows averages (A): standard deviations (plus or minus), and/or high inci-
dences (M).
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opinion
SIGNALS OF FORMALITY AND

THE FOREIGN LANGUAGE CLASS

dropping the formal Mr.. Mrs. Ms., Miss (or
Japanese San or Sensei)  in favor of the use of
unt i t led f i rs t  names.  (Redfield,  1984) .  An
additional way would be to adopt more informal
ways of dress, discarding the perhaps more
standard suit and tie for men and corresponding
semi-formal attire for women, in favor of more
casual clothing.

By Michael “Rube” Redfield, Nanzan
Women’s College

By now it is a fairly accepted goal, not
only in Japan, but in most parts of the world,
that students should learn how to function com-
municatively in the foreign language that they
are studying (Kranke and Christison, 1984) .
If this is the case, and there are exceptions,
such as TOEFL,  preparation classes and formal
grammar ‘appreciation’ classes (Krashen, 1983),
then new classroom techniques, and attitudes
towards them, are certainly needed (Taylor,
1983). T h e  literature abounds with articles on
why language classes should become communi-
cative. and how this lofty goal might be accomp-
lished. The purpose of this article is to discuss
a more mundane, non-linguistic aspect that can
either help or hinder efforts to make classes
more communicative: signals of formality.

Krashen ( in  Burt ,  Dulay, and Krashen,
1982. and elsewhere) has developed the now
well-known distinction between Language Learn-
ing and Language Acquisition, which, for the
purposes of this paper, I will call formal and
informal learning. Formal learning is charac-
terized by the presentation and exploitation of
formal grammar rules, normally in a classroom
situation. Informal learning, on the other hand,
is unconscious, and is developed only through
real communication in the target language.
Communication takes place, and language is
therefore acquired, it is argued here, basically
in informal settings. The question for language
educators is how to make the language class-
room usually, almost by definition, formal as
informal as possible.

One way to do this, and to signal to stu-
dents that different behaviour is acceptable and
appropriate, is to treat the language classroom
differently from the science or math classroom,
for example. Decorations, posters, realia of all
kinds, and different, living-room type furniture
perhaps, are ail positive steps in this direction.
Other signals of formality can also be altered.
One would be to lower the social register used
in class, from formal or perhaps consultative,
to informal or even colloquial, in both the
target language and, as has been argued else-
where,  the vernacular (Redfield, 1983). Another
would be to adopt informal terms of address,

There are obvious problems with this last
suggestion, but it is maintained here that the
benefits of more informal learning outweigh
the liabilities. All language programs, with the
possible exception of those funded by public
monies, are in a sense a “business.” If there are
not  sufficent  numbers  of  s tudents  to  meet
expenses, even in non-profit programs such as
those at some universities, the programs will
soon cease to function. That does not mean
that teachers are “businessmen” and should be
expected to meet the unwritten Japanese busi-
ness dress code (the ‘salaryman’s’ ever  present
suit and tie). If our students learn and are satis-
fied with their learning, they will return, re-
gardless of how we dress. Appropriateness is
of course a factor, and it is not suggested here
that men dress in cutoffs and tee-shirts and
women in halters and shower sandals. There is
undoubtedly a happy medium between beach
wear and formal attire.

Another problem has to do with so-called
“professional ism,” something those in  the
field have been striving to achieve for quite
some time now. Professional people in Japan,
doctors, lawyers, architects, business executives,
etc., do indeed dress formally, when appropriate,
which in this case means in their offices. They
do not, however, dress formally in the field.
Factory managers wear  the  same company
uniform on the shop floor as line workers,
and engineers wear the same clothing as manual
workers on a building site. The language teacher’s
worksite  is the classroom, not the executive
offices, and we should dress appropriately
for our work, i.e., informally so as to do our
job, which is to facilitate informal language
acquisition.

This does not mean, of course, that we
all have to dress exactly the same. We often come
from different backgrounds, and are teaching
different languages and cultures. Some people
feel “undressed” without a tie, for example,
and they certainly should not try to “dress
down” if it interferes with their effectiveness.
Those of us who can dress informally, however,
should try to do so, not out of a feeling of
individuality or a desire to “do our own thing,”
but because this is one way to make our class-
room more informal and to encourage more
informal learning to take place.
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Administrators’ attitudes and expectations
are a final consideration. If they hire language
teachers for their presumed commercial and
publicity value, they will expect us to conform
to their images of how a language teaching
employee should dress. If, on the other hand,
we are hired primarily as language teaching
professionals, then administrators should listen
to our opinions when they relate to educational
matters. A strong case can be made for lowering
the formality level of our classes and thereby
lowering the “affective filters” of our students
(Burt, Dulay, and Krashen, 1982). It is to be
hoped that  educat ional  considerat ions wil l
override business considerations, at least in a
majority of situations.
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CALL FOR PAPERS

International Conference on
Cross-Cultural Communication:

East and West

FROM THE EDITOR

August 7-10, 1985
Hotel King Sejong, Seoul, Korea

Send Abstracts to: John H. Koo, Con-
ference Chairman, Department of Linguistics
and Foreign Languages, University of Alaska,
Fairbanks, Alaska 99701. Deadline for Ab-
stracts: January 20, 1985.

This issue of The Language Teacher would
not have been possible without the consider-
abIe help of both Lola Caldeira and Jack Yohay.
They took over while Virginia was away in the
States and she will be forever grateful to them
for their contribution.

The Language Teacher is considering creat-
ing another assistant editor position, that of
Chapter Reviews. Someone with writing as well
as editorial experience is needed to take over
this particular role. Please contact the editor
if interested.

Suggested Topics: Metaphors Across Cul-
tures, Language and Social Psychology, Language
Attitudes, Language and Social History, Language
and Ethnicity, Class Consciousness and Language,
Literary Sociolinguistics, Second Language Me-
thodology, Error Analysis, Code Interference,
Didactics of Applied Linguistics, Impact of In-
dustry on Language Policy, English as a Foreign
Language in Asia, Language Education in Asia,
Romanization Problems, Contrastive Analysis,
Discourse Analysis, Formal Linguistics, Semantic
Domains, Models of Semantics

SPECIAL ISSUES OF
THE LANGUAGE TEACHER
November - Speaking
December - Testing
March - Video/Computer As-

sisted Instruction
May -Classroom-Centered Re-

search
The special guest editors are Bernie

Susser  for November, Steve Ross for De-
cem ber. a n d  D a v i d  Dinsmore for  May.

R.S.A. C OURSE
ILC is pleased to announce that it will be running a course leading to

the Royal Society of Arts Diploma in Teaching English as a Foreign Language.

The course
- is for serious practising teachers of EFL

- aims to develop practical teaching skills and relevant background knowledge

- leads to a TEFL qualification that is widely recognized and respected in the field

- starts in late October 1984 and runs until the exams in early June

- consists of two three-hour lessons per week for a total of 160 hours

- is open to all native speaker teachers of EFL

For information write or phone

INTERNATIONAL LANGUAGE CENTRE
IWANAMI JIMBOCHO BLDG. 9F HANKYU GRAND BLDG. 24F

2-1, KANDA JIMBO-CHO OR 8-47, KAKUDA-CHO

CHIYODA-KU, TOKYO 101 KITA-KU, OSAKA 530

Phone 03-264-5935 Phone 06-315-8003
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The nineteenth annual conven-
tion of Teachers of English to
Speakers of Other Languages
(TESOL) will be held at the
New York Hilton in New York
City from Tuesday, April 9,
through Sunday,  Apr i l  14 ,
1985. The official opening will
be Tuesday evening. Precon-
vention  workshops and collo-
quia will be presented during
the day on Monday and
Tuesday.

The interests of TESOL, an
international organization, are
broad. Its focus is the theory
and practice of teaching Eng-
lish a s  a secon l a n
guage and standard English as a
second dialect in the many
diverse settings throughout the
world where a knowledge of
English is seen as important.
The convention is planned for
the professional stimulation
and personal pleasure of all
who share these concerns.

The program committee invites
presentations dealing with
classroom practices, research in
language learning and teaching,
or the connection between the
two. We welcome proposals
from teachers, teachers-in-
preparation, graduate students,
researchers, program adminis-
trators, and materials and cur-
riculum developers, including
colleagues in related disciplines
such as communications, edu-
cation, foreign languages, and 
linguistics. Papers, demonstra-
tions, poster sessions, work-
shops, and colloquia constitute
the refereed presentation for-
mats for TESOL ‘85.

The program will also include
demonstrations by convention
exhibitors, sessions sponsored
by TESOL’s fourteen interest
sections, and exhibits of teach-
er-made video tapes and other
materials.

We hope to see you in New
York-
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Stephen Krashen’s
research has, in recent
years, made major con-
tributions to the field of
language education the-
ory. H i s  f i r s t  book ,
Second Language Acqui-
sition and Second Lan-
guage Learning presented
the “Monitor  Model”
and Krashen’s extensive

research supporting it. His second book. Princi-
ples and Practice in Second Language Acquisition,
incorporates his model into a wider framework
of five hypotheses and analyzes a number of me-
thods in the light of these hypotheses, with
research from comparative studies to support
his analyses. In his most recent book, The
Natural Approach: Language Acquisition in the
Classroom, Krashen and Tracy Terre11 discuss
these hypotheses and their application to the
language classroom. The Natural Approach is
based on extensive research on second or foreign
language acquisition, and is adaptable to a wide
variety of teaching situations.

The theoretical model on which the ap-
proach is based is expressed in terms of five
hypotheses:

1)

2)

3)

Acquisition/Learning Hypothesis. Acquiring
language means “picking up” the language
by being in communicative situations.
This is how children acquire their first
language. Adults can also acquire a second
language, though not as well as children can.
In contrast, l earn ing  a language means
knowing the rules and having conscious
knowledge of the grammar of that language.
According to modern research, this is not as
important to communicative ability as it
was once thought to be. Learning is mainly
important in correcting output as an “after-
thought.” Language is, on the other hand,
best taught when it is being used to trans-
mit messages, not when it is explicitly
taught for conscious learning.

The Natural Order Hypothesis. Language
structures tend to be acquired (as opposed
to learned) in a generally predictable order.
F o r  example, some learners’ acquire the -ing
(progressive)  form firs t  and the plural
second, and others acquire them in reverse
order, but both of these structures tend to
be acquired before articles (a and the). Based
on various studies, this appears to be true
for both children and adults.

The Monitor Hypothesis. Output is gene-
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THE MONITOR MODEL AND
THE NATURAL APPROACH

By S. Kathleen Kitao, Doshisha Women’s College

rated from the store of acquired language.
The learned system monitors (corrects or
edits) output from the acquired system,
but it does not generate language. The
learned system is used to monitor output
when form is important and when there is
time to concentrate on it. However, its
usefulness is limited because the performer
must have enough time to monitor the
output, must be focused on form rather than
content, and must know the rule in ques-
tion. Especially in a conversational situation,
a performer may not’ be able to or may
not choose to spend the time and con-
centration necessary to monitor output.
This is not to say that the Monitor is not
useful; performers use it when they have
the time to concentrate on form, such as
when writing, preparing a speech, and so on.

4) The Input Hypothesis .  Language is  ac-
quired by understanding input  a  l i t t le
beyond acquired competence. Thus, speak-
ing fluency is not taught directly; it gradual-
ly emerges as a result of exposure to input.
Thus an acquirer moves from i (present
level of competence) to i + i ( the s tage
following i in the natural order) by under-
standing language containing (though not
limited to) i + i. The acquirer understands
structures s/he hasn’t yet acquired through
context and extra-lingual factors.

5) The Affective Filter Hypothesis. Emotion-
al factors can prevent language acquisition.
Such factors as ‘low self esteem, anxiety,
and poor relations between the teacher and
s t u d e n t  o r  a m o n g  s t u d e n t s  c a n  i m p e d e
acquisition. Also, students who have good
feelings about the target language and the
people who speak it will be more likely
to seek situations where they can receive
input and thus acquire the language.

Acquisition takes place when there is com-
prehensible input, when the focus is on what is
being said, not how it is being said, and when
the acquirer’s affective filter is low, that is when
the acquirer is open emotionally to learning
the language, has a positive orientation to speak-
ers of the language, and is in a low-anxiety
situation. The authors discuss some principles
of the Natural Approach related to these hypo-
theses and some of the implications of these
principles.
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1) Comprehension precedes production. Pro-
duction will emerge naturally after suffi-
cient comprehensible input is received.
The starting point in the language classroom
is helping students understand what is being
said to them. Therefore, the teacher should
always use the target language, the focus
should be on  a topic of interest to the
student, and the job of the instructor is
to help students understand the input.

2) Production should be allowed to emerge in
stages, beginning with non-verbal responses
and working up in responses requiring a
single word, two or three words, and final-
ly full sentences. Grammatical accuracy
does not need to be emphasized at first.
Errors that do not impede communication
do not need to be corrected. Correction
aids learning, but not acquisition.

3) The syllabus for a class using the Natural
Approach consists of communicative goals.
The focus of classroom activities is on
topics, not on grammatical structures.

4) The teacher must help students be open to
acquisition of language and contribute to
a positive feeling about the language on the
part of the students. This is done by focus-
ing on interesting and relevant topics, en-
couraging students to express themselves,
and creating an environment conducive to
acquisition, with a low anxiety level, good
rapport between student and teacher and
good relations among students.

The Natural Approach is designed to de-
velop basic personal communication in all four
skills. A teacher who is going to use the Natural
Approach should first assess student needs and
goals. At the end of the term, students are
expected to have learned to discuss certain topics
and function in certain situations, rather than
to have learned certain structures. Topics work
up from personal identification ~ giving informa-
tion about oneself - to experiences and finally
to opinions. These allow for a wide range of
communicative situations.

Beginning students start with pre-speech
activities, which require little or no linguistic
response. Total Physical Response one of the
techniques that is useful at this stage. The
teacher uses context, physical objects, and
repet i t ion to  help s tudents  unders tand the
input. After several hours of comprehensible
input, production begins as opportunities are
made available. Students at first respond with
one word and later start putting together phrases
and sentences. Krashen and Terre11 suggest
activities for each of these stages.
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The core of the Natural Approach is a
series of acquisition activities. They provide the
input that serves as the basis for acquisition of
language. In using the Natural Approach, there
must be a focus on transmission of relevant
information and an emphasis on comprehension.
The teacher uses visual aids, gestures, and other
extra-lingual strategies to aid students’ com-
prehension. The focus should be on the topic
of the activity to the point that students almost
“forget” that the topic is not being dealt with in
their native language. Using a familiar topic is
useful, since students can more easily compre-
hend material that they already have some
knowledge of. Students should also be taught
at an early stage how to regulate input so that
they can get clarification if they don’t under-
stand.

The suggested activities are divided into four
categories: affective-humanistic activities, pro-
blem-solving activities, games, and content
activities. The affective-humanistic activities
focus on personal interests and activities. Kra-
shen and Terre11 recommend different types of
interview activities, charts of personal activities,
and activities using visualization and imagination.
Problem solving activities make use of sche-
dules, advertisements, maps, role playing, and
so on. The authors discuss how to adapt dif-
ferent types of well-known games to the language
classroom and how to turn other types of ac-
tivities into games or contests in ways that pro-
vide input and are interesting and fun for s tu-
dents. Finally, they suggest using content acti-
vities, that is, activities whose purpose is learning
something new besides language. In most cases
activities are done with a partner or in small
groups and then with the class as a whole in
order to provide maximum input. While the
activities are not necessarily new or unusual -
many of them appear in other sources - they
are used a little differently in that the emphasis
is on providing input as a basis for acquisition
and on helping understand this input.
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HOLT Hits Literature
from Every Angle
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Literature for Discussion
John F. Povey

Absorbing fiction by American writers, includes s h o r t  stories by
Oates Thurber Updike  and more. S t o r i e s  are grouped by

t h e m e  to p r o v o k e  t h o u g h t  a n d  d i s c  ussion of contemporary c ulture.
Pre-srory rsplanatory materials - word guides, c ultural n o t e s ,  c harac

t e r  a n d  t h e m e  ana lyses  -  p r e p a r e  students f o r an  enjoyable reading
¥2,700

Short Short Stories
Jack David & Jon Redfern

Contemporary Sources: A  w a d e r  containing high-intcrcst  selections from suc h  contemporary

Readings from the Writer’s authors a s  Kurt Vonnegut, Nora  Ephron, Susan  Sontag. Joseph Heller,

Workshop Wil l i am Styron  and othters. ¥3,950

William Price Fox

The Art of Fiction, 4/e
Richard F. Dietrich &
Roger H. Sundell

Thi s  c omprehensive an thology  of 49 short stories introduc  es students to
the nature and elements of prose fic tion. ¥4,950

Glossary of Literary Terms, This c onc ise, c urrent glossary o f  al l  major terms u s e d  i n  t h e  analysis,

4/e (HSIE) history. interpretat ion, and c r itic ism of literature is the foremost public a-

M. H. Abrams tion of its kind in English ¥2,lOO

Holt-Saunders Japan. Ltd.
A Subsidiory of  CBS lnc

Ichibancho C e n t r a l  Building, 22-l Ichibancho,
Chiyoda~ku, Tokyo 102 Tel 03-234-3911

Cassel
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“EVERYTHING YOU WANTED TO
KNOW” ABOUT

THE CONFERENCE HOTEL

The 25-story  Shinjuku Washington IIotel,
opened in December, 1983 is located west of
Shinjuku Station. The main entrance faces
north overlooking Shinjuku Park. There is also
access from Koshukaido Highway on the south
side, directly across from Bunka College of
Fashion. Walking west along Koshukaido from
the Minami (south) Exit of Shinjuku Station, it
takes about 10 minutes to reach the hotel.

A western-style buffet breakfast (¥ l ,000)
is served from 7:30 to 10:00 each morning in
Gaslight, the steak restaurant on the top floor.
If we get a clear day or two in November we
should have a spectacular view of Mr. Fuji to
go with breakfast.

Though one must still deal with desk clerks
and fill out registration cards to check in, check-
ing out is a little like going to the bank with
your cash card. The room “keys” are in fact
magnetic cards designed for one-time use. To
check out one inserts the card into a machine
which will balance the account and return the
unused portion of the deposit, or ask for ad-
ditional payment, and then issue an itemized
statement. The card key is yours to keep.

JALT Conference group check-in will be at
a special section of the registration desk on the
third floor.

As one approaches the Shinjuku Washington
Hotel it appears somewhat like an overly tall
ocean liner, being all white with rounded corners.
and porthole-sized windows. The rooms, also,
may remind one of the efficient use of space
found on ships (not that they are any smaller
than those usually found in business hotels in
Japan).

The card key has functions beyond opening
the door. Once inside you will need it to turn on
the power. Once the card key has been inserted
in the proper slot, lights other than the entrance
light can be turned on, and the television and
radio will operate. You can also get drinks from
the refrigerator. These will automatically be
charged to your account. There are also two pay
television channels, costing ¥800 per day each.
One shows recently released movies, and the
other, euphemist ical ly dubbed the “mood”
channel, offers more “adult” fare.

There is a full complement of restaurants
and bars on the 2nd and 3rd floors. Bonjour is
the main lobby coffee shop, open 8:00 a.m. to
10:00 p.m. Baron, a contemporary lounge, is
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open until 12:00 midnight. Ginza is a Japanese
pub and restaurant that also serves Japanese
breakfasts .  Sanju Sangen  Doh is a Japanese
restaurant featuring nabe-style cooking and
“jizake” - regional sake.

On the first level and the basement arcade
one can find an all-night coffee shop and a pub
that stays open until 2:00 a.m., as well as a
variety of shops and restaurants. And if that is
not enough, Shinjuku is just outside the door.

From the hotel to the conference site takes
about 30 minutes: 10 minutes to Shinjuku Sta-
tion, 10 minutes on the Odakyu Line train to
Yoyogi Koen, and finally another 10 minutes
on foot to the Yoyogi campus of Tokai Uni-
versity. It is also possible to walk directly to the
site from the hotel in almost the same amount of
time. A taxi should take around 10 mintues
when traffic is not heavy.

The Tokai Travel Agency have done their
best to negotiate a very good price for us, and
the management of the hotel seem eager to help
us in any way they can. We hope to see you
there.

Edward Schaefer
JALT ‘84 Committee

REGISTER NOW FOR JALT ‘84!

The time has come to reserve your place
in JALT’s biggest and most exciting conference
ever! Detailed information can be found on
the light-blue postal furikae form found in this
issue of The Language Teacher.

Why pre-register? Let us count the reasons:

1) Most  par t ic ipants  who come to the
conference would rather spend their time listen-
ing to presentations than waiting in a registration
line. Pre-registrants need only to show their
a c k n o w l e d g m e n t  p o s t c a r d  t o  p i c k  u p  t h e
name-tag, tickets and conference bag with its
“goodies.”

2) For those desiring to stay at the Washing-
ton Hotel, the chances are good that our allot-
ment of rooms will be booked up well in advance
of the conference time. Reserve your place where
the action is now.

3) In a similar vein, we foresee that the
banquet in the Kasumigaseki Building will not
be able to accommodate all those who want
to buy tickets at the site. We have had to turn
people away regretfully at past conferences.
Don’t let it happen to you!

4) You can renew your JALT dues at the
same time. The chances are good that your dues
will expire in 12/84 or earlier. Check your mail-

(Cont’d on page 29)
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is a course in controlled composition
for students at the intermediate level.

Each unit starts with a short
model composition and proceeds
through controlled practice of
the following

4 Grammar
4Vocabulary
4 Spelling
4Punctuation
4Editing  a text
4 Controlled compo

plus
4Detailed  answer

si t ion

key

Techniques employed combine both
‘traditional’ and ‘modern’ methodology including:

l Texts l Lists l Tables @Analytical and synthetic procedures l Blank filling
l Multiple choice l Conversion exercises l Pattern practice l Elements of
programmed learning l Correction of deliberate mistakes

This text is ideal for writing classes
at language schools, colleges and universities.

_ _ _ - _ _ _ _ _ _ _ _ - - - _ _ - - - - - - - - - - - - - - - - - - -------___----

To: Oxford University Press 3-3-3 Otsuka, Bunkyo-ku, Tokyo 112

Please send me an inspection copy of ‘The Written Word’.

Name:
Address:

r-79 OXFORD UNIVERSITY PRESS Telephone: (03) 942-1101
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ing label if you are not sure, and save yourself
another trip to the post office by renewing now.
(Renewing early never hurts and it saves JALT
the cost of a renewal notice.)

The October and November issues of The
Language Teacher will carry more detailed
information about the JALT  ‘84 schedule. The
October issue will give full information on
many of the guests coming from abroad with
brief resumes of their presentations. Look for-
ward to the complete schedule in the November
issue so you can pre-plan your sessions.

As of this writing, it looks as if we will
have more proposals with a greater variety than
we have enjoyed in past years. We can all look
forward to a truly stimulating three days.

See you there!

M O V I N G  O V E R S E A S ?

Your Language Teacher can be sent to
you by sea mail at no extra charge, If you
would like air mail delivery, please remit
¥ 2 5 0  for each issue remaining in your mem-
bership using the furikae form found in this
issue.
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LETTER
to the Editor

The May 1984 issue of your journal con-
tained two reviews of my book A u t h e n t i c
Reading. one by R.K. Singh and one by David
Dinsmore. Mr. Dinsmore  obviously does not like
my book, and this is his privilege. However,
I would like to put straight some of the errors
of fact that occur in his review:

1. ‘Authentic’ reading means two things in
the title of the book: first that the texts included
were not specially written for language teaching
(though the selection criteria were functional,
rather than thematic, as Mr. Dinsmore’s quota-
tion from Widdowson seems to imply); and
secondly that an attempt is made to teach a way
of reading that is used by successful native
speakers.

2 .  Contrary to  what  Mr.  Dinsmore s ays ,  no

summary-writing exercises per se are included
in the book. Instead students are encouraged to
use different ways of building their own verbal
or non-verbal summaries of the text ~ via dia-
grams, pictures, tables, discrimination exercises,
and so on. Not only the Brunel research quoted
in Mr. Dinsmore’s article (Thomas and Augstein
1972),  but also much thinking in applied lin-
guistics today supports this approach. See, for
example, Widdowson’s concept of ‘recreating
discourse’ (Widdowson 1979:63)  or the excellent
article by Williams (1984).

3. Forty minutes is the suggested time, not for
a single exercise. but for a unit (text plus three
or four exercises). This figure was based on
extensive piloting of the units before publica-
tion.

4. Skimming and scanning are not ignored;
explicit scanning exercises open units 4, 7, 10
and 18. while the summary skills exercises in
seven of the other units practice skimming or
scanning -- for a total of 11 out of 24 units.

(Cont’d on page 32)
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From Scott, Foresman
Two success-oriented programs
for your English as a
foreign/second language classes

6 levels for ages l0- 17
Contains all-new content and visuals plus more
help for  teachers in presenting g rammar , pro-
nunciation, and culture The four  basic l a n g u a g e
skills receive careful ,  balanced attention.

All materials necessary for a complete program are
available at each level
l Student book
l Teacher's Annotated Edition
l Cue Book
l Workbook/Listening Comprehension Manual
. Audio Book

I LIKE ENGLISH
7 levels for ages 5-12

Children’s own interests are reflected in th
language and settings of the lessons.
Program organization is clear,
consistent, and simple.

All materials necessary for a complete program are
available at each level:
l Student Book
l Teacher’s Edition
l Workbook

l Audio Book
Educational Representative
203 Royal Maison Tsukushino

l Teaching Cards (Levels l-3) 4-22-I Ogawa Machida-shi
Tokyo 1 9 4  Japan
Telephone 0427-96-7620

Scott, Foresman and Company
International Division
1900 East Lake Avenue, Glenview II. 60025, US A
Telephone (312) 729-3000  Telex 724 371 Cable SC0RESMAN. Glenview, IL USA



~ From Scott, Foresman
Two a d u It-oriented p r o g r a m s  for your
English as a foreign/second language classes

English for Adults: In Tune
The complete English as a foreign/second language program
specifically developed for adult learners. Subject matter,
vocabulary, and grammar are based on adult communication
needs.

All materials necessary for a complete program are available at each level:

l Student Book with accompanying Cue Book
l Teacher’s Annotated Edition
l W orkbook/Tape Manual
l Audio Rook: Language (cassette)
. Audio Book. Songs (cassette)

English That Works
2 levels for ages 16-adult
A two-book supplementary program that orients students
to the language and procedures for getting a job

Work oriented with subject matter focused on the
field of employment

The only prevocational EFL/ESL  program designed to teach the
language skills needed to find and keep a job.
Lessons simultaneously teach basic English and important work-
related concepts.



Scott, Foresman
Thorndike/Barnhart Dictionary Program

Scott, Foresman
Beginning Dictionary
Grades 3-5

$14.59
Dictionary Skills Masters $17.00

25,200 entries; 32,365 definitions; 22,889 illustrative examples; 1,021 illustra-
tions; 330 word histories; 42 pages of lessons(answers given in back of book);
Thorndike-Barnhart  Pronunciation Key; 768 pages.

Scott, Foresman
Intermediate Dictionary
Grades 5-8

$14.65

68,700 entires;  80,OCO  definitions; 43,700 illustrative examples; 1,800 etymolgies
including 158 featured Word Histories and 69 Word Families; 1,637 illustrations;
34 pages of lessons(answers given in back of book); Thorndike-Bamhart Pronuncia-
tion Key; 1,104 pages.

Scott, Foresman
Advanced Dictionary
Grades 7-l2

$15.12

100,000 entries; and 120,000 definitions(over7,500 are new); 35,000 illustrative
examples;  900 usage notes and synonym studies; 1,500 illustrations; 80 maps;
11 charts; 18,000 etymologies; 43 Word Sources; 70 Word Families; 22 pages of
lessons(answers given in back of book); Thorndike-Barnhart Pronunciation Key;
1,312 pages.

Pictionary/Picture Dictionaries
My Pictionary  Grades K-l hardbound $6.99

softbound $5.213

My First Picture Dictionary Grade 1 ha rdbound  $8.85
s o f t b o u n d  $7.59

My Second Picture Dictionary Grade 2 hardbound $11 .12
softbound $9.79



Toward American English:

Starting Line Moving Ahead
Alan Meyers / Ethel Tiersky

Truman College

Both texts with Student Workbook, Instructor’s Manual and Audio Cassette Tapes

Toward American English is an innovative, two-level ESL/EFL series  that Integrates all
the essential language skills-speaking, listening, reading. and writing.

The program combines a situational approach with a systematic grammatical structure;
for example, the grammatical content of a chapter may stress the future tense, while the
situational content focuses upon “Discussmg Future Events” This combination of form
and function insures meaningful communication within a loglcal  learning structure and
provides solid knowledge of grammar which is especially important for students who will
go on to take English composition courses.

Toward American English: Starting Line is intended for students in junior college and
university ESL/EFL programs and can be used in a variety of teaching formats. The main
text and supplements serve as a complete course for the advanced begtnning level
(TOEFL: 230-330).

Toward American English: Moving Ahead is intended  for the intermediate level
(TOEFL: 325425).

INSTRUCTOR’S MANUAL: for each main

tex tp rov ides  chap te r -by -chap te r  ad -

v ice on using the text ,  teaching su-

ggest ions,an explanat ion of  the gra-

mmar and specific sentence patterns,

answer keys to text  exercises and

t e s t s ,  a n d  a  t a p e  s c r i p t .  I t  a l s o  c o n -

ta ins a test  bank wi th two multiple-

choice tests  for  each chapter .

Student Book ¥2,250

Work Book ¥1,480

Inst ructor ’s  Manual  ¥ 530

Audio Cassette Tapes *

* Star t ing L ine:  4  Casset tes Pack 76,400
E‘

* Moving Ahead: 2 Cassettes Pack 73,200

-a- Scott, Foresman and Company
CInternational Division 1900 1’ 1 ! I,<ii,i, .ht ,,,I /’ (;it~li‘. I?‘.“,
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Start with English
The complete six part course for children,

available in British and American versions.

· Student’s book · Workbook · Teacher’s book (available in
English or Japanese) · Cassettes · Flashcards ·Wallcharts

·lively, full color illustrations ·easy to teach, fun to learn
·balanced approach to all skills · stimulating games · wide
variety of exercises

To: Oxford University Press  3-3-3 Otsuka, Bunkyo-ku,  Tokyo 112

Please send me an inspection copy of *American/British
Start with English. (*Please indicate)

Name: _

VAilq*>I OXFORD UNIVERSITY PRESS Telephone: (03)  942-1101

f$l@43 5th KANSAI ENGLISH LANGUAGE BOOK FAIR at o~;;;;~?i’;~kan
December l-2 10:00-19:00 B (03) 583-2591- 2
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(Cont‘d from page 30)
5. Far from being ‘remarkably similar in aim,’
the other exercise types are classified into four
broad categories, each exercise working on a
single very specific reading subskill, for example
recognizing anaphoric devices, dividing complex
sentences properly. or making inferences as
intended by the author.

6. Regarding glosses and the Guessing unknown
words exercises, Mr. Dinsmore misunderstands
things slightly. (a) Some moderately difficult
words (like elderly) are not defined, not be-
cause they are considered to be less difficult
than the defined words. hut because help is given
in guessing their meaning from context. (b) Mr.
Dinsmore criticizes the choice of words glossed.
One of the main criteria for deciding whether to
gloss words (or give help in guessing their mean-
ing) was their rating in the recognized word
lists (e.g., The Cambridge English Lexicon [Hind-
march, 1980] ); according to these lists, students
preparing the Cambridge First Certificate Exami-
nation could not be expected to know words
like release and aerosol-type, so these  were
defined where they were important  to  the
meaning of the text and not easily guessable
from context. (d) The reason that a word may be
defined in a later unit even though it has ap-
peared in an earlier one is that teachers are not
necessarily expected to use the book from left
to right, but to adapt the order to their own
needs and wants.

7. The oral fluency activities suggested in the
Teacher’s Book may have been lacking in af-
fective impact for Mr. Dinsmore’s students;
elsewhere this has been one of the popular
aspects of the book, and students have enjoyed
exploring feelings about loneliness; unattractive-
ness; body image; being an outsider in a group;
their relationship to their working/studying
environment; feelings about cars, flying, tele-
phones; etc. And in the Student’s Book at least
six exercises deal specifically with exploring the
feelings expressed or implied in the text.

8. Mr. Dinsrnore criticizes the claim that the
book prepares for the reading comprehension
section of the Cambridge First Certificate Exami-
nation, since no practice is given in multiple-
choice questions. (Most examination prepara-
tion books are criticized for being too exam-
bound!) We now have exnerimental proof from
rne Brunel work that improvement in global
reading skills is more important for success in
multiple-choice tests than practice in rnultiple-
choice. Thus developing skill in reading authentic
texts of varied functional types seems a more
than reasonable way of preparing for a multiple-
choice examination in reading comprehension.

Yours sincerely,
Catherine Walter

Hindmarch, R. Cambridge English Lexicon.
Cambridge University Press, 1980.

Thomas, L. and S. Augstein. “An experimental
approach to the study of reading as a learn-
ing skill.” Research in Education 8, Novem-
ber 1972, pp. 38-45.

Widdowson, H.G. 1978. Teaching Language as
Communication, Oxford University Press.

Williams, R. “Teaching the recognition of cohe-
sive ties in reading a foreign language.”
Reading in a Foreign Language, Volume 1
Number I, 1 983.

Mr Dinsmore  replies.,

M S Walter obviously does not l ike my
review. ‘That is her privilege. However, she dis-
regards the main thrust of my objections, which
is that the word ‘authentic’ has been much
abused of late by publishers and authors anxious
to jump on the communicative bandwagon. 1
made the analogy with processed, packaged
‘natural’ food to point out that ‘authentic’
material is not found in textbook collections
thereof. Teachers who want to use ‘genuine’ as
opposed to merely ‘authent ic’  mater ial  ( in
Widdowson’s terms) would perhaps find a news-
paper cheaper and more suitable.

To answer MS Walter’s points:

1) As I tried to emphasise by quoting
Widdowson, the purpose for which the texts
were written is irrelevant. It is what we do with
and to them that matters.

2) I  cited Thomas & Augstein because it is
the only work cited by MS Walter in support of
her book.

3) Apologies. For “exercise” read “unit.“
I found it impossible, nonetheless. to complete
one in 40 minutes.

4) MS Walter says of good readers:
a) First they read the text once, s l o w l y ,

with pauses to think about what they
have read.

b) Then they read the text at least once
more, pausing from time to time  to
look at other parts of the text. (p. 10;
my emphasis)

In her introduction to the Student’s Book she
seems to me to be telling students to read in this
way.

5) Remarkably similar? “15 types of exer-
cise in all” (p. 12) become five, (Teacher’s Book.
p .  3)

6 )  ‘The “recognised word lists“ (although
only one is cited) seem to be out of touch with
my students. And MS Walter says on p. 2 that the
book can be used either in or out of order.

7) MS Walter entirely misses (or avoids) my
point. Why call a spade a “manual excavation
implement”?

8) It has been my experience that students
need practice in examination technique as well

(Cont’d on page 35)
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MyShare
English through MAGIC

By Marc Helgesen

There are those who would contend that,
everything else aside, the real heart of language
learning/acquisition is, essentially, magic. This
may or may not be the case. None the less, this
month’s MY SHARE is devoted to E n g l i s h
through Magic.

The use of magic tricks in the classroom is,
of course, great for getting the students’ atten-
tion. I’ve found it particularly useful for teaching
certain skills. Perhaps the easiest (and most
obvious) are prepositions of place (the old
“ball and three cups” standard will elicit “It’s

in the middle.” “It’s
on the  r ight .“  e tc . )
and past  tense  ( the
classic “ball in the egg
cup ” is great for “The

Ball and Three C u p s

lid

4s fake ball

0 ball

H bot tom

Ball and Egg Cup

ball was in your poc-
ket but now it’s in the

the cup.“).

Generally, I only use
the two tricks listed above
in kids’ classes. In adult
classes, I find magic very
useful for teaching spec-
ulation/certainty language
and process language. For
the  former ,  I  use  “ the
water in the newspaper”
tr ick.  In the t r ick,  you
open the pages of a news-
pape r  t o  make  ce r t a i n

there is nothing inside. The newspaper is then
folded. You pour a cup of water into the paper,
then unfold the paper, only to “discover” that
the water has disappeared. Ask the students what
happened. Usually someone will be quick to
confidently suggest that a plastic bag is hidden in
the paper. You point out that a hidden bag is a
possibility and then proceed to turn the paper
upside-down. No water pours out. If there is a
plastic bag, why doesn’t the water spill? At this
point, the students work in pairs or small groups
to speculate about how the trick works. You‘ll
hear a lot of “I think. ..” “Maybe.  _,” etc.).
When a group is fairly certain that they can make
the trick work, give them the paper and have

them try (I’ve found it useful to put a big plastic
basin on the table under the experimenters. It
saves clean-up time.).

The trick is this: There is a plastic bag in the
paper but it is seamed as illustrated. Papers

Water in the Newspaper
. .

with such an insert can be purchased at most
magic shops but you can easily make one with a
good quality bag (regular sandwich bags are’nt
thick enough). Put the bag between two sheets
of paper and iron along lines A and B with the
tip of a very hot iron. Using double-sided tape
or a good quality glue, adhere the bag to the
inside of a newspaper as illustrated. One final
note: practice. I dumped four cups of water
onto my tatami before I got it right.

Clearly the thing I’ve found most useful in
English through Magic is teaching process langu-
age. I teach several industrial ESP classes. Fre-
quently my students have to be able to discuss
manufacturing processes in English. Because I
generally have no expertise in the technical
language that they are using (somehow, I never
learned to chat  about  optic-f iber  cables or
petroleum processing), I find it best to teach
the process language using something non-tech-
nical before moving them on to describing
their own turf. For this, I use a fairly complex
magic trick. I demonstrate the trick, then show
them how it works. The students then receive
copies of the instruction sheet with all the
words deleted. Only the pictures remain (magic
trick instruction sheets are always well-
illustrated). The students, in pairs, write the
instructions. They then change partners and tell
each other how to do the trick. They follow
each other’s instructions exactly. The students
enjoy seeing if they have written them with
enough precision to make the trick work.

I should confess that I’m particularly bad
at anything that requires sleight of hand so I
usually stick to purchased tricks that have the
“magic” built in. You can buy “magic kits”
at some toy and department stores for prices
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bcginning at about ¥3,000. Individual tricks
start at a few h u n d r e d  y e n .  1t‘s fun and
it works.

ASIAN RESEARCH
ENGLISH ASSOCIATION

By Eugene O’Reilly,  Kyoto Women’s University,
Prof. of English Literature

Having spent some considerable time
gestating as a project AREA finally became more
than just an idea when it held its first official
meet ing on May 12 at Doshisha  Universi ty,
Kyoto.

As became evident during the course of the
meeting the “area” itself which the group hopes
to map out is, as yet, uncharted territory.

Inevitably then there was a certain ten-
tativeness as to what the aims and the purposes
of the group should be.

Nevertheless, the diversity of approaches to
even establishing the nature of the “problem” of
English in Asia was in itself testimony to the
need for discussions and investgations of this sort
and regularisation in the form of a group of this
kind.

least  was the very nature of language itself.

After al l  the English language in having
become the shared linguistic currency of an
ever-widening number of different nations and
cultural groups dramatises, in a rather unique
way, what is at stake when we make exchanges.
using language(s) in one form or another.

In fact what became evident during the
course of the meeting - again perhaps implicitly
rather than explicitly - was that even between
people whose first language is English there
seemed to be significant divisions of opinions as
to what function language does or should fulfil.

These days it has become little more than a
platitude that “International Understanding” is
crucial and that as the East/West exchanges
increasingly multiply in every field the mastery
of some form of English is acquiring increas-
ing importance.

In so far as English is “used” as a means of
communicating facts, data, information, there
does not appear to be an insoluble problem in
discovering how to go about improving our
methods of achieving this.

But the whole business becomes far more
problematic when language is also understood as
something deeply embedded and deriving life
from its contexts that are compounded of such
elusive, inextricable elements as values, states of
mind and feeling.

Reprinted from Kaleidoscope Kyoto, June 1984.

(Cont'd from page 32)
as language work if they are to do their best in
an examination. This is particularly true of
multiple-choice type questions. The only evi-
dence given by MS Walter to support her view
is the Thomas & Augstein study, which as a
iaboratory-based study must only with caution

Indeed, what seemed at issue implicitly at be applied to the classroom.

See that your Language Teacher follows you. Send this form
ALONG WITH YOUR CURRENT MAILING LABEL to the

1 JALT Central Office: c/o Kyoto English Center, Sumitomo
Seimei Bldg., Shijo-Karasuma Nishi-iru,  Shimogyo-ku, Kyoto

1

Name

New Address

Date effective

Postal Code

New Home Phone

New Employer

New Work Phone
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Chapter
Reviews

HAMAMATSU

CLASSROOM ACTIVITIES
FOR CHILDREN

By Keiko Abe

Reviewed by Jim Tiessen

In a l ively three-hour workshop Keiko
Abe inspired chapter members who are blessed
with the rewards yet beset by the frustrations of
teaching children. Ms. Abe involved all in the
singing of songs and playing of games which
can liven up or at least control a group of young
students.

Ms. Abe started by noting that most child-
ren’s classes are held for but one hour a week,
and the students have short attention spans and
are easily frustrated. The proper way to deal with
these difficulties is to use a curriculum which
proceeds step by step in a creative, stimulating
manner and incorporates plenty of review.
A one-hour lesson should consist of a few acti-
vities which relax and encourage children.

To teach “aisatsu” (greetings) Ms. Abe
recommended using a hand puppet who res-
ponds to her “Hellos” and “How are yous?”
in an easily understood way, and avoids meaning-
less repeating by the children. The puppet then
can circulate around the class “meeting” stu-
dents in a non-threatening way.

September 1984

A variety of games were introduced and
played by our group. Among the card games is
“Match Mates,” which is played by two teams.
One team is given the picture cards, and they
must describe the picture in English, without
showing the card. The other team is to respond
by giving the meaning in Japanese, with points
awarded for correct answers.

Ms. Abe also showed us some Bingo games
with interesting variations. Besides number
bingo, she also plays colour bingo using cards
made with origami paper. For junior high classes.
the winner is to make sentences using the win-
ning colours in order to claim his prize.

I found the “Minefield” game most interest-
ing. Objects, the mines, such as chairs and
boxes, are spread about a playing surface, and
players are divided into teams. A blindfolded
member from each team is guided through the
“minefield” by others who shout commands
to “stop,” ”go straight” and so on. If a player
crosses the field, he is replaced by another,
with the first team crossing the field the winners.

Everyone knows that the singing of songs
is an effective, yet relaxing means of teaching
intonation and vocabulary. Ms. Abe uses a tape
(which comes with a
song book) and encour-
ages movement  as the
children pick up a new
song. Three of the ways
in which songs can be
taught were discussed.
The whole song method,
suitable for short songs,
involves listening to a
tape many times until
the students gradually
and naturally join in.
The phrase method is

36



The Language Teacher 8:9 September 1984

similar except that difficult passages are taken
out and repeated until learned. Those who can
read are given sheets of lyrics.

While listening, children are asked to stand
up, sit down, clap hands or perform appropriate
gestures along with cues found in the song lyrics.
Such cues include the “B’s” in “My Bonnie”
a n d  b i r t h d a y  m o n t h s  i n  t h e  months-of-the-
year song. The tapes used in the presentation
were clear and I have found them invaluable
in children’s classes, largely because of my lack
of singing ability.

In order to make listening practise fun ,
Ms. Abe makes yes/no evaluation “tools” by
inserting cards with “X,”  for no, and “0,” for
yes, in “waribashi” (throwaway wooden chop-
sticks) and securing them with tape. A passage
referring to a picture is read, or played, and
students  are  to  hold up an “X” or “0,” in-
dicating whether  or  not  the  s ta tements  are
correct. This is non-threatening for the child-
ren and easy on the ears of the teacher.

Reviewed by Jack L. Yohay ,
Seifu Gakuen High School, Osaka

Mr. Doi offered, at the conclusion of his
part of the talk, this quotation:

Since he did not speak Japanese at all, a Japa-
nese teacher of English translated him. Every word
he pronounced sounded funny to us, who had
never heard a native speaker talk in English before.
So we could not resist laughing while Mr. C. was
t a lk ing  . . It happened every day . . the teacher
scolded us while Mr. G. was embarrassed not
knowing what to do Now I think it was very
stupid of us.

Now I don’t think you will laugh like we did
many years ago. .

Yaichi Hoga, 1880

Ms. Abe also involves children in a form of
activity used mostly with adults: pair work.
This can be done with “What is this? ” “It’s
a wagon tongue ” question and answer patterns.

Why this quote from a century ago? Be-
cause, said Mr. Doi to an audience of 55 at
St. Michael’s School, Kobe, July 8, there is
basically no difference today in the Japanese
attitude toward foreign languages. There was no
team teaching in the Meiji period but by 1874
there were already 103 foreign teachers in Japan
at a time when there were only some 13,000
teachers overall. Even ten years ago it was a
rarity to find native speakers teaching in Japa-
nese junior or senior high schools, particularly
public schools.

She suggests three steps for introducing and
demonstrating patterns. First, the teacher asks
the class the question, and they respond choral-
ly. Next, the teacher demonstrates the pattern
with an individual. After this, the class makes
the questions, and the teacher responds. This is
followed by pair work using cards and/or realia.
This is a good way of getting children to use
the language and break the habit of repeating
without thinking.

All who attended seemed to get a lot from
the presentation. It was evident, though, that
knowing the activities is only half of the battle;
Ms. Abe’s natural. friendly energy and its ef-
fectiveness is something easy to appreciate but
no doubt hard to acquire.

The Mombusho (Education Ministry) En-
glish Fellow program brought Mr. Falla and 35
other British university graduates to Japan in
1982. He had experienced second-language
learning from the student’s point of view but had
taught only one year, in Austria as part of his
own university course. Lack of teaching ex-
perience was typical of the MEFs. This plus their
unfamiliarity with Japan’s language and learning
environment made them hesitate to take the
initiative in the classes they were assigned to
help teach. Mr. Falla found some Japanese
teachers eager to participate but now says he is
glad that being teamed with a less than eager
partner forced him to take the initiative.

Reference

Abe Keiko, 1982. Let’s Sing Together, Kabu-
shikigaisha Kyobundo, Tokyo.

KOBE - OSAKA

HOW CAN A JAPANESE TEACHER
AND A NATIVE SPEAKER

WORK TOGETHER?

By Keiji Doi and Timothy Falla,
Ashiya-Minami (Hyogo) High School

In standard classes with a low boredom
threshold the novelty value of hearing and seeing
a native speaker soon wore off and, having been
given little advice on how or what to teach, he
developed his own material by trial and error.
The Japanese teacher (a) translated, (b) helped
keep order, (c) acted out the dialog with Mr.
Falla, (d) spoke in English with Mr. Falla in
front of the class (e) circulated to help monitor
pair practice, and (f) answered students’ ques-
tions in Japanese.

When Mr. Doi joined the Ashiya-Minami
faculty this past term, he suggested that Mr.
Falla and he make up a syllabus together. Mr.
Falla chose six topics: meeting people, class-
room English, students’ and teachers’ everyday

(Cont’d  on page 39)
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(Cont‘d f rom page 37)
lives, English around the school, a puzzle, and
“Find Someone Who.” Mr. Falla uses lots of
dialogue material as he feels that dialogues,
even if spoken anonymously (as in choral re-
petition), help overcome shyness and can be
practiced with verve and humor by the pair
of teachers. Dialogues are varied, repeated, and
then practiced in pairs. In general, Mr. Falla
works out what to teach and Mr. Doi suggests
the procedure.

or without a co-teacher, is what  to teach. Mr.
Falla found, through a questionnaire given to the
students, that lessons with high cultural content
were most successful Most said that of all aspects
of language, their listening comprehension had
improved most.

In a way “all of Japanese education is
against you” as it aims against the learner being
outspoken.

They demonstrated “Every Day,” in which
Mr. Falla first gives a sentence-completion dic-
tation (“I get up at ______“)  of about ten
lines on a given theme. Mr. Doi asks him ques-
tions in English and then gets the students to
ask further questions. After an explanation in
Japanese by Mr. Doi, Mr. Falla makes some
false statements (“I am a playboy.“) which the
students are to correct.

What makes the . ; . . . Japanese students
interesting to the native speakers is that the func-
tion of disulav and exhibitionism (sic) is the
reverse of what is found in their cultures. The
customs there is that the one who is in the domi-
nant position often acts as spectator, and the one
in the subordinate position plays ‘the role of ex-

(S 1co on and Scolon, 1979, cited b y

In addition to the standard once-weekly
course, Ashiya-Minami High School offers a
Kokusai Bunka (International Culture) program
originally catering for returners from abroad
but now open to others as well. Here Mr. Falla
is particularly dependent on his co-teacher in
a newspaper class in which the students are
urged not to translate but to work on overall
comprehension. The firmer the grasp they can
get of long, complex sentences, the better they
are likely to perform in entrance examinations.
The Japanese teacher does not subvert the
goals by translating and explaining details but on
the contrary reinforces them by asking questions
in Japanese to elicit a command of the “big
picture” and cluing the students as to what to
read for.

To work within the system, the native
speaker, rather than risk wasting time by teach-
ing only conversation, might better concentrate
or teaching culture and comprehension. Find
out what social studies teachers are presenting
and reinforce it by talking about it in English.
This can give them a context for practice in
listening to the kind of long sentences they
may have to cope with on entrance examina-
tions. Above all, do try to convey the pleasure
of being able to understand a foreign language.
Don’t abandon conversation or dialogues as
these, when skillfully done, can help draw stu-
dents out of their shells.

Mr. Falla is soon to leave Japan and cau-
tioned his listeners that he hasn’t had a chance to
try out some of the ideas.

Co-teaching, as Mr. Doi a n d  M r .  Falla
independently pointed out, is a joint effort.
It includes preparation before the class and
feedback afterward. To collaborate well the co-
teachers should get on well and understand each
other’s aims and methods.

Mr. Falla suggests that the Japanese teacher
can help by giving as much information as pos-
sible: show the native speaker the reading text(s),
tell him the students’ level and personalities.
Let him observe a regular English class. Don’t
be “polite”; be frank. Tell the native speaker
promptly what you think needs correcting and
suggest how. ( N o t “The material you chose
last year was too easy.“) Think of goals for the
native speaker’s lesson and take more responsi-
bility for planning and running it. Lead by ex-
ample. If you are shy about speaking English,
prepare and practice the conversation with the
native speaker before class.

Critical to the interest level and thereby the
success of any native-speaker-taught class, with

Mr. Doi outlined what team teaching is not:
Some Japanese teachers use the native speaker
as a “humanoid tape-recorder” or as an enter-
tainer. Others just leave everything to the native
speaker: “Please teach this page,” they say on
the way to the classroom. Of course a native
speaker can model pronunciation but a tape
recorder is more patient. The same is true for
listening comprehension, and many younger
Japanese teachers are effective enough speakers.
In his 1981 survey, Mr. Doi found that Japa-
nese teachers cited as problems a lack of under-
standing between themselves and hative speakers
~ a difference in way of thinking. Native speak-
ers, they alleged, slow a class down and their
lessons are more like a relaxation than teaching
English. For their part, the native speakers
mentioned infrequency of classes, class size and
ungraded student placement, and above all the
students’ poor imagination and reluctance to
speak English. They complained that English
was taught too much as a subject, not as a
living language, and that real skills were not
being taught.

39
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(Cont ‘d from preceding page)
Improvements were revealed in Mr. Doi’s

1984 survey. Some native-speaker respondents
stated that team teaching “definitely increases
student interest” and “can be good when the
Japanese teacher  is  prepared to work ef-
fectively.” “It is good if one has an intelligent
and cooperative co-teacher, who doesn’t panic.”
“It’s irritating to get no response at all and S O

good if there is a Japanese teacher who can step
in.”

Though the MEF program has placed native
speakers of English into school classrooms with
little systematic orientation, it seems to have
“muddled through” handsomely when it has
resulted in teamwork like that of Timothy Falla
and Keiji Doi. The presenters are to be roundly
praised for thier ground-breaking efforts, as are
the Kobe Chapter program committee for their
opportune timing of the presentation.

Mr. Doi compared a traditional-style English
lesson given by himself and observed by an
American with a “let’s-speak-English” type of
lesson given by the American and observed by
the Japanese. Test results were the same for
both classes. Many mistakes were the result of
too-literal translation. He saw co-teaching as a
solution, the Japanese teacher giving a literal,
exact translation, explaining things in Japanese,
and the native speaker then having the students
practice spoken skills.

YOKOHAMA

SOME PERSONAL THOUGHTS ON THE
USE OF COMPUTERS IN TESOL

By Dann Gossman

Reviewed by Paul R. Richardson

In a later experiment Mr. Doi tape-recorded
co-taught classes and classes taught by a Japa-
nese alone. Playing the tapes, he stopped them
every two minutes to see who was speaking at
that point. In the Japanese-taught class, the
teacher was speaking at 20 of the 24 points,
the students at only four. In the co-taught
class, the teacher and students were each speak-
ing, and in English, at 12 of the 24.

The July 8th meeting of JALT Yokohama
had the pleasure of welcoming Dann Gossman as
its guest lecturer. Mr. Gossman began by stressing
that he was only giving personal thoughts on the
subject. Yet he spoke from so much experience
that the lecture carried an authority that made
it very enlightening for those in attendance
who had never considered using computers
before.

Mr. Doi’s final contribution, before throwing
everything back into perspective with the 1880
quote above, was a systematic speaking test
which could be administered to individual
students and which provides alternative questions
for students  who are initially silent:

The technology which allowed the com-
puter to enter the private home is very recent,
yet few people have been unaffected by the
various aspects of this technology. Along with
this rapid growth has come software applica-
tions for an ever increasing number of fields,
leaving few authorities who can keep abreast
of all the advances.

EXAMINER SUBJECT

1. Good morning ____
Good morning,

2. How’s it going? - - - -
I’m fine, thank you.
Pretty well. ‘Bout you?

(To the students who keep silent)
How are you? _----

I’m fine, thank you. And you?
3. Where do you live? _----

Amagasaki.
I live in Amagasaki City.

4. How do you come to school? -_-_-_
By bicycle.

(To those who keep silent)
Do you come to school by bicycle? _-_--

Yes/No.
5. How many people are in your family? ---__

Four/five etc.
There are five people in my family.
*Four families.

(bonus) What are you going to do after you graduate?
- - - - 0 Work. 1 point. Work for . (name of company) 2

POINTS
0
1
0
2
3

0

(Cont’d on page 42)
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Nevertheless, Mr. Gossman outlined four
basic uses of computers in the classroom. These
were as a toy for such purposes as video games,
as a tool for such purposes as record keeping,
as a tutor for instructional purposes, and as a
“tutee” in which the computer is the object
of instruction by the student.

Mr. Gossman concentrated on applications
of the computer as a tutor. He noted that some
instructors had erroneously expressed the fear
that the computer would eventually replace the
teacher, but pointed out that the computer can
in fact relieve the teacher of many hours of
drudgery both inside and outside of the class-
room.

In spite of the decreasing size of each new
line of computer, along with an increasing
number  of  output  capabilities, a small chart
at the front of the room graphically proclaimed
that the human brain is infinitely greater than
the computer.

Mr. Gossman cautioned that for computers
to be of optimum use in an ESL classroom,
the programs must be well written and tho-
roughly val idated.  They must  be analyzed
before introduction to the class to ensure their
relevance to course work and student proficiency
levels.

Assuming that such programs meet the
above requirements, however, Mr. Gossman
listed seven ways in which they can be of
assistance:

(1)

(2)

(3)

(4)
(5)

(6)
(7)

Mr.

Give individualized instruction on a one-
to-one basis.
Provide embedded remedying which stu-
dents can internalize without conscious
focusing.
Provide supplementary material within a
program.
Maintain records on student progress.
Allow the student to progress at his own
pace.
Provide audio-visual material.
Provide a massive information retrieval base.

With this information before the audience,
Gossman opened the floor for discussion so

that teachers could consider how the computer
might help them in their teaching.

At the conclusion of the lecture, Mr. Goss-
man pointed again to the chart in the front of
the class and stated, “The human brain is in-
finitely greater than the computer - for the
time being at least!”
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I 1 Teaching Programs, and this is a serious point.

I J A L T I Increasingly computer hardware and software
design is becoming geared for the non-specialist
user. In the future it may well be less necessary

  UnderCover I
to understand computer programming as we now
know it in order to profitably use and create

I 1 computer assisted language teaching materials.
It’s not that the authors deny the possibilities of
using authoring languages and authoring pro-

AN INTRODUCTION TO COMPUTER
ASSISTED LANGUAGE TEACHING.
M.J. Kennin

f
M-M. Kenning, Oxford,

England: Ox ord University Press, 1983.
pp. xii + 195

Reviewed by Norm Johnson, Institute of Foreign
Languages at Yokohama

During the past couple of years there has
been a growing interest within our profession in
the use of computers in language teaching.
Workshops and presentat ions at  JALT and
TESOL meetings that deal with this topic are
usually well  at tended.  Unfortunately, t h o s e
who’ve attended these presentations have often
come away disappointed. It seems that presenta-
tions are either so basic that they don’t say any-
thing meaningful, or they are so abstract and
specialized that they are impossible to follow
by all but the already informed, It may be in the
nature of the problem confronting us: computing
is a very technical and complex field, so language
teachers cannot hope to master it simply by
attending a few workshops and reading a book or
two. Yet many in our profession are eager to
get involved in this emerging sub-field within
our discipline, and most secretly hope that it
won’t be necessary to master the intricacies of
computer science in the process.

grams to create CALT (computer assisted langu-
age teaching) programs, but they virtually
ignore them and devote the bulk of their book
to information on writing programs in BASIC. I
think this is unfortunate because, even with this
book’s presentation of BASIC (which downplays
mathematics and computer jargon), there will
be many language teachers who are interested
in CALT but get blown away after the first
couple of chapters. Writing sophisticated CALT
programs in BASIC requires sophisticated com-
puter programming techniques that will be
intimidating to many novices,

Part of the problem of this book is that it
suffers from an identity crisis; it doesn’t seem to
know for whom it is intended. The first couple
of chapters are exceedingly elementary and
appropriate for raw beginners with no back-
ground in computers at all. There are frequent
example exercises to try out the techniques
and commands discussed. Unfortunately, when
the book begins to get into the more abstract
techniques of string handling capabilities in
order  to faci l i tate  mult iple correct  answer
possibilities in chapter 4, there are far fewer
practice exercises. It is as if the authors sudden-
ly switched audiences and started packing the
content a lot more densely. The discussion of
user-defined functions in chapter 5 and that of
arrays in chapter 6 both suffer from a lack of in-
depth treatment and I’m afraid will be of little
help to the uninitiated. Chapter 7, which is
concerned with using files in BASIC to give such
capabilities as a glossary that students can
access for help, or special hints for answering
questions, or further background information, is
one that interested me a lot. But again I’m
afraid that you wouldn’t learn how to do these
things unless you already knew BASIC’. This
book is just not sufficient by itself as a tutorial
on BASIC. The core chapters of this book
pretty much require the prerequisite under-
standing of BASIC in order to understand its
application for CALT.

This book seeks to show the way for non-
“computer literate” language teachers to become
involved in computer assisted language teaching
without all of the math background usually
associated with computer science. The authors
recognize that many language teachers don’t
have the math background necessary to follow
the examples and exercises in most tutorials on
computer languages, which spend most of their
time illustrating the marvelous number-crunching
capacity of computers. They have sought to
show how computers work with words and to
use these processes to teach only the elements
of the computer language BASIC which are
needed by language teachers in order to create
computer assisted language teaching programs.

The first point I want to emphasize, then,
is that this is a book primarily about learning
to write computer programs in BASIC. It might
more appropriately have been titled An Intro-
d u c t i o n  to Writing Computer Assisted Language

The sample programs included in the text
to illustrate how to achieve certain results
were developed on a dialect of BASIC “derived
from MICROSOFT BASIC and BBC BASIC.”
The authors go on to say, “Dentailed instructions
are given in a number of places throughout the
book on how to adapt the programs to run
under a number of other systems, including

(Cont’d on page 46)
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A major new course in 4 levels from Beginner to
First Certificate
Designed for adults and young adults
Multi-syllabus design
Attractive visual presentation
Highly varied teaching approach
Wide use of authentic material
Internationally relevant topics and language
Complete set of components for each level:
Student’s Book, Practice Book, Test Book,
Teacher’s Book, Student’s Cassette, Class
Cassette Set.

Hear Michael Swan at JALT 1984.

For information on any Cambzidge ELT book please contact our ELT
representative: Lola Caldeiza, U.P.S. Ltd., Kenkyu-sha Bldg., 9 Kanda
Surugadai, 2-chome,  Chiyoda-ku,  Tokyo 101.

CAMBRIDGE UNIVERSITY PRESS
The Edinburgh Building, Shaftesbuzy Road, Cambridge CB2 2RU, UK
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APPLESOFT BASIC a n d  T A N D Y  T R S  8 0 . “
I wish it were so. This comment on page 15 is
the last time APPLESOFT is mentioned in the
book, although occasionally the authors n o t e
that“some systems”may not have such-and-
such a feature, or may have different procedures.
The end result is that you will need to know
your machine and its peculiar dialect of BASIC
in order try out the sample programs. This is
certainly not an unrealistic requirement for a
serious discussion of CALT, but it seems a bit
misleading to title such a book An Introduc-
tion . If you really want to get into writing
programs for CALT, this book probably will
be of help to you if you use it in conjunction
with other, more complete, tutorials on BASIC.
There may be other more appropriate books for
those who are interested in CALT but unsure
yet  how much they really want to invest in
learning a programming language like BASIC.

TIME AND SPACE: A BASIC READER.
Michael Connelly and Jean Sims. Engle-
wood Cliffs ,  N.J.:  Prentice-Hall  Inc. ,
1982. 199pp.

Reviewed by Tim Cornwall, Temple University
Japan.

The text Time and Space: A Bqsic Reader
is based on current ideas concerned with the
teaching of reading. While it is easy to describe
these ideas, it is unfortunately difficult to pro-
duce material which will lend itself to related
classroom practices. Such is the case with this
book.

The introduction explains the purpose of
the book: “to provide at a low reading level,
exercises which require critical thinking; inter-
pretation, inference, conclusion and evaluation.”
The authors also explain the theory behind the
organization of the book and the selection
of the different exercises. The introduction is
impressive, leading a teacher to believe that the
text will help to develop basic reading skills.
This is not the case. The exercises do not reflect
the goals mentioned and very few of the skills
mentioned are actually practiced by students.
The text is product-oriented. It is primarily con-
cerned with getting students to answer different
types of comprehension questions.

‘There arc sixteen sections to the book.
Each section has  two different readings on the
same subject. One exercise precedes the Main
Reading and a variety of exercises follow the
Main Reading and the Timed Reading. The
exercises which follow the main reading are
mainly comprehension-type questions: those
which follow the timed reading are meant  to

September 1984

be mainly reading skills exercises.

The readings have a vocabulary limited to
1000 words and controlled structure. These
two features have resulted in a stilted and un-
natural form of English. The readings are also
short (the timed readings range in length from
205 words to 514 words). This is too short if
students are going to improve their reading
speed and begin to integrate new ideas with old
ideas. A third problem with many of the readings
is that they do not interest the students. “The
Namib Desert,” “The Neander thals ,”  and
“Tools” are not subjects which usually appeal
to young adults.

The main reading in each section is preceded
by questions “designed to draw the student’s
attention to the topic and to elicit from them
what they already know about the topic.” This
is an excellent idea, but the three or four ques-
tions are not enough to get students involved.
In many cases the questions plunge into a topic
and do not seem to have a natural beginning
or ending. Easier questions are needed at the
beginning and more difficult questions are
needed at the end. This would lead students
into the topic more gradually and push them to
recall and discuss what they know about the
topic.

The exercises which follow the main reading
are mainly comprehension questions. The pro-
blem with these exercises is that they require
almost total recall of what is in the reading.
Reading quickly, jumping over or guessing at
unknown vocabulary, and hypothesizing about
what is going to happen next would be among
the different reading habits that would be a
disadvantage if a student wanted to complete
the comprehension exercises. The exercises
do not try to determine what the student has
learned from the reading; but instead, test
whether the student has remembered certain
facts that the authors considered important.

The exercises follow the timed reading are
meant to be reading skills exercises. The authors
have tried to give the student a chance to prac-
tice different reading skills, but for the most
part they are designed in such a way that there
is not need for the student to practice different
skills. Three or four questions about a five-line
paragraph do not create a real need for sk im-
ming, hut this is way the authors have presented
skimming exercises. This same problem can been
seen with other exercises: there is no need for
the students to vary their reading habits to do
the work. In addition, the exercises, except
for a few words, contain paragraphs identical to
the timed readings. The students are being asked
to do exercises with material they have already
read.
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The authors do not explain how to do an
exercise or explain why a reading skill is being
practiced. In the exercise “Check Your Guess,”
students are asked to choose the correct meaning
of an underlined word. The authors do not
explain why the students are doing this ex-
ercise or how vocabulary can be presented and
explained in context. Each of these exercises
in each chapter is a mixture of different ideas
found in different situations. The authors have
not tried to systematically explain a reading
skill and its usefulness and then present exercises
in  which s tudents  can pract ice  under  real
conditions.

The text has a good theoretical base but the
teacher using the text will encounter a number
of problems putting this theory into practice.
Each exercise will have to be explained in detail
if process rather than product is going to be
stressed. Due to the organization of the book
a teacher will have to watch carefully that
students are following instructions and are
attempting to practice reading skills rather than
just getting the correct answer.

Teaching reading and getting students to
practice reading skills is not easy. In a basic
reading class I would prefer to use more natural
readings that would normally require the use of
different reading skills. I would use longer
readings on topics that would be more interest-
ing than many of those in the book. I feel that
this text would make an interesting addition to
a teacher’s library as a source of ideas, but I
would keep it away from students.

TECHNIQUES IN TEACHING VOCAB-
ULARY. Virginia French Allen. Oxford
University Press, 1983. 136pp.

Reviewed by Geoffrey Wherrett , Mitsui Engineer-
ing and Shipbuilding Company.

Vocabulary could perhaps be called the
“Cinderella” of the language teaching world
at present. With emphasis being placed on com-
municative syllabuses. the teaching of those
little basis units called “words” seems to have
been forgotten. Some popular course books
swamp students with too much vocabulary while
others leave them with only a bare minimum
after two years of study. At any rate, as the
author states in her introduction, hardly any
books supply teachers or students with tech-
niques to aid the teaching or learning of vocabu-
lary. In her introduction the author gives some of
the reasons why she feels that this situation
has come about and then sets out to provide
the teacher with useful techniques to teach
vocabulary at different levels.
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The book consists of ten chapters, six
appendices, and an index. The chapters cover
such topics as vocabulary lessons and techniques
for beginning students; the use of visual aids;
teaching vocabulary in intermediate and ad-
vanced classes; and what to do before and after
teaching. The appendices contain pictures,
word lists, a crossword puzzle and sample tests.

Each chapter gives an outline of the pro-
blems and characteristics of teaching vocabulary
to a certain level and then supplies useful tech-
niques for the solution of these problems. At
the end of each chapter there is an activities
section for the teacher. The teacher is asked to
complete various activities at increasing aware-
ness of the problems involved in teaching voca-
bulary at that level.

As the book has been to a large extent
divided into teaching techniques for beginning,
intermediate and advanced students, I will give
some examples of the techniques given at these
levels.

At the begining level the author strongly
emphasises the need for students to have an
experience with the vocabulary item to be
learned. Examples of how to do this are given
using basic TPR techniques. The importance
of creating a need for the word first was also
strongly stressed. Examples of the use of games,
visual aids, simple target language definitions
and mother tongue explanations are given in
this section.

The author states that at the intermediate
level students are more able to describe word
meanings using other target language words.
Also, at the intermediate level there is value in
presenting words in a sentence, so that students
can begin to acquire the skill of working out
the meaning from the context. Other techniques
at this level consist of various term games, the
use of picture prompts and group work involv-
ing the collection of words belonging to similar
categories.

At the advanced level the author stresses
the use of dictionaries and a continued develop-
ment of the ability to guess the meaning from
the context. Many of the techniques given at
this level deal with creating the ability to dis-
t inguish between different  par ts  of  speech
such as verbs, nouns and adjectives and how to
use various prefixes and suffixes.

A large portion of the book is concerned
with the nature of the problems associated with
the teaching of vocabulary at various levels.
This may be a useful exercise in itself, but as
the book is called Techniques  in  Teaching

(Cont’d on page 49)
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TEACHING ENGLISH IN JAPAN?
P.A.L. CAN HELP YOU.

‘iii&s&F1 O U R  BOOKS W E R E  DESTGNED

F O R  Y O U R  S T U D E N T S .

BEGINNERS

Dsdd PeatY

____-_---
[SCOVERY enables students
to learn vocabulary inn context

w i t h o u t  depending on dictionaries
to discover and absorb structures

without depending on grammar
to pick up useful  functional  items

iSCOVERY i s  su i tab le  for
se1 f access
pairwork
c lasses  o f  any s i z e___~

Published by PAL  L IMITED

IEXPLAIN YOURSELF encourages students to
/ talk about their own lives and culture.
I Written specifically for conversation
classes in Japan, it gives teachers a
chance to find out about Japanese culture
and enables students to develop the

'/ability to express themselves in English.-__
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(Cont'd from page 47)
Vocabulary, 1 was disappointed not to have
found more actual techniques and ideas that
could be used to help the student practice and
master vocabulary items.

Many of the actual techniques given in the
book are very basic and experienced  teachers,
especially those working with adults at a com-
pany or university level, would find little of
value in this hook. However, inexperienced
teachers, especially those working at the primary
or secondary school levels (at whom the book
seems to be aimed), would find the book very
useful, not only for the techniques given but
also for gaining insights into the problems
involved and how these problems differ between
students at the three levels of ability.

RECENTLY RECEIVED

The following materials have recently re-
ceived from publishers. Each is available as a
review copy to any JALT member who wishes
to review it for The Language Teacher.

It has heen  JALT Undercover’s standard
practice to carry each item on the RECENTLY
RECEIVED list for six months before discard-
ing. However, due to the tremendous publisher
response over the past year, the co-editors
regret to announce the increasing unmanageabili-
ty of the list; beginning with this issue, the
holding period will be reduced to three months.
We hope that this necessary change will in no
way impair the usefulness of JALT Undercover
as a means of communication between publishers
and The Language Teacher’s readership.

Notat ion before some entr ies  indicate
duration on the list: an asterisk (*) indicates
first notice in this issue; a dagger (t) indicates
third-and-final notice.

All final-notice items will be discarded after
30 September.

CLASSROOM TEXT MATERIALS/
GRADED READERS

Aitken. Loud and Clear (“Skill of Listening”
series, early-intermediate level). Nelson,
1983.

______ Making S e n s e  ( “Sk i l l  o f  L i s t en ing”
series, elementary level). Nelson, 1983.

Archer & Nolan-Woods. Bridge to Proficiency.
Nelson, 1984.

-----. Cambridge Certificate English: A Course
f o r  First Certificate, revised edition. Nelson,
l984.

----. English for  Cambridge Proficiency, re-
vised edition. Nelson, 1984.
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-------_ Practice Tests for Cambr idge  Certifi-
ca t e  of Proficiency in English, New syllabus,
set one. Nelson, 1984.

† Auerbach & Snyder. Paragraph Patterns. Har-
court Brace Jovanovich, 1983.

Bolton & Peterson. Breakaway,  book  2 (Stu-
dent’s book). Nelson, 1984.

† Bury et al. Video English (Teaching guides
for videocassettes 1, 2, 3, and 5). Macmil-
lan/British Council, 1983. NOTICE: Re-
view copies of the videocassettes themselves
are not available, but a sampler containing
extracts from all levels may be obtained in
VHS, Beta, or U-Matic  format.

† Byrne. Roundabout Workbook C. M o d e r n
English Publications, 1983.

*Doorley  et a/. Workbooks to accompany the
Foundation series. Cassell, 1984. NOTICE:
The main texts and cassette tapes for the
Foundation series are not included.

Ellis & Ellis. At First Sight (“Skill of Reading”
series, elementary level). Nelson, 1984.

-------_ Between the Lines (“Skill of Reading”
series, early-intermediate level). Nelson,
1982.

----, Shades of Meaning (“Skill of Reading”
series, pre-intermediate level). Nelson, 1983.

---_ Take it as Read (“Skil l  of  Reading”
series, intermediate level). Nelson, 1983.

Etherton.  General Certificate English. Nelson,

1983.
Fowler & Pidcock. Language and Composition

( “ N e w  First Certificate English” series,
book 1). Nelson, 1984.

Fowler. Reading Comprehension (“New First
Certificate English” series, book 2). Nel-
son, 1984.

----. U s e  of English (“New First Certificate
English” series, book 3). Nelson, 1984.

*Gilbert. Clear Speech: Pronunciation and
Listening Comprehension in American En-
glish (Student’s book, Teacher’s manual,
two cassettes). Cambridge, 1984.

†Gregg. Communication and Culture: A Read-
ing/Writing Text (Student’s book, Teacher’s
guide). Wadsworth, I98 1.

†Hagiwara et al. English Through Sights and
Sounds  (book ,  cassette). Central Press,
1983.

*Hedge. Pen to Paper (“Skill of Writing” series,
elementary level). Nelson, 1983.

* - - - - In a Word (“Skill of Writing” series,
early intermediate level). Nelson, 1983.

†  Hill. Elementary Conversation Topics. Ox
ford, 1983.

*Jolly. Writing Tasks: An Authentic-task Ap-
proach to Individual Writing Needs (Stu-
dent’s book, Teacher’s book). Cambridge,
1984.

*Jones. Ideas: Speaking and Listening Activi-
ties for Upper-Intermediate Students (Stu-
dent’s hook, Teacher’s book, two cassettes).

(Cont’d on page 51)
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Agency International
A Short Course in Business
English
Greg Spiro and Chris O’Reilly

Agency International is a new short
course specially geared to students of
Business English following short
intensive courses.

Collins Business
Q%English Dictionary

M J Wallace and P J Flynn

This new dictionary for the
professional person offers clear
definitions of over 3,000 words and
phrases.

Language for Banking
Francis Radice

The Perfect Secretary
A complete handbook Qfor

%v

international secretaries
working in English
B Elizabeth Pryse

English is now seen as the
international language of business and
commerce, and employers worldwide
are increasingly demanding that their

 secretaries be fluent in that language.
Communication is the life-blood of
any organisation and the international
secretary needs to use English
effectively and with confidence. This
complete handbook gives practical
guidance on the development of
appropriate skills in English and
provides factual information of
immediate relevance to the
international secretary.

This title is aimed at students
preparing for qualifications In the field
of banking. It develops appropriate
language and study skills, to enable
the student to handle complex data
and source material during his/her
studies.

English on Business Q‘&
The Language Pack for International Executives

This unique package, comprising a book, cassettes and dictionary, is aimed at the
professional businessman or businesswoman who uses English as the main medium
of business dealings. It will appeal to those who travel in their jobs, and equally, to
those receiving visitors from overseas.

- For further information :

\ Thomas Nelson & Sons, Ltd.
7 i)~II111111  YO! i,g, z I Ill;. 1 ii 2, \l’o!.og~.  Slvhu! a-kn  l‘uk~~i~  Ii1
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(Cont’d from page 49)
Cambndge. 1984.

†Kaplan e t  a l .  $ @I ~p~$$E$E?+$$  4500. ~5 y “i
;T 7 f - f;‘ h_pzjpj;k  1‘;. O x f o r d ,  1 9 8 4 .

Knowles & Sasaki. S t o r y  Squares. Little, Brown
& Co., 1981.

* Lanzano & Bodman. Milk and Honey: An ESL
Series for Adults, books l--4. Harcourt
Brace Jovanovich, 1981.

Llana & Taylor. The Sunrise series, books 1 ~~ 4.
Nelson, 1983, 1984.

† McHugh & Gray. O c t o p u s :  A  M u l t i - s k i l l s
Sourcebook for Short Courses in English.
Cassell, 1984.

† Miller. Punch Line: Stories for Conversat ion
and Fun (Student’s book, Teacher’s book,
two cassettes). Nan’undo, 1984.

Milward. English Poets and Places: A Literary
Pilgrimage Round England (Japanese an-
notations). Kinseido, 1980.

Mosdell & Fujii. Say it in Style: A Cultural and
Conversational Approach to t h e  U s e  oj
Two Word Verbs. Kinseido, 1982.

† Mullen & Brown. English for  Computer Science.
Oxford, 1 983,

Norman & Hufton. The Countrybar Story, book
I (Student’s book). Nelson, 1984.

† Rubin & Thompson.  H o w  to be a More Suc-
cessful Language Learner. Heinle & Heinle,
1982.

* Scarbrough.  Reasons for Listening ( b o o k ,
two cassettes). Cambridge, 1984.

*Swan & Walter. The Cambridge English Course,
book 1 (Student’s book, Teacher’s book,
Practice book, test book, sampler cassette).
Cambridge, 1984.

*UCLES.  Cambridge Proficiency Examination
Practice 1 (Student’s book, Teacher’s book).
Cambridge. 1984.

Yamamoto, ed. American Dreams and Fantasies.
Five American Short Stories, J a p a n e s e
annotated edition. Kinseido. 1976.

†Yorkey e t  a l .  N e w InterCom, books 1 and 2
(Student’s book, Teacher’s book. Workbook
for book 1 )  Heinle & Heinle. 1984.

PERIODICAL

†Cross Currents 10. 2. Language Inst i tute  of
Japan, 1984.

TEACHER PREPARATION/
REFERENCE/RESOURCE/OTHER

† B a r n e s .  T h e  American University: A World
Guide. ISI Press, 1984.

*Brumfit. Communicative Methodology i n Lan-
g u a g e  Teaching (“Language T eaching Libra-
ry” se r ies  Cambridge.  1984.

* Littlewood. Fore ign  and  S e c o n d  Lanxguage
Learning: Language Acqu i s i t i on  R e s e a r c h
and i t s  Impl ica t ions  for  the  Classroom
(“Language Teaching Library” series). (‘am-
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bridge, 1984.
† Widdowson. Learning Purpose and Language

Use. Oxford, 1983.
Wright et al. Games for Language Learning,

new edition (“Handbooks for  Language
Teachers” series). Cambridge, 1984.

The Language Teacher also welcomes well-
written reviews of other appropriate materials
not listed above, but please contact the book
review co-editors in advance for guidelines.
It is The Language Teacher’s policy to request
that reviews of classroom teaching materials
be based on in-class teaching experience. Japa-
nese is the appropriate language for reviews
of books published in Japanese. All requests for
review copies or writer’s guidelines should be
in writing, addressed to:

Jim Swan & Masayo Yamamoto
Shin-Ohmiya Green Heights 1402
Shibatsuji-cho 3-9-40
Nara, 630

IN THE PlPELINE

The following materials are currently in the
process of being reviewed by JALT members
for publication in future issues of The Language
Teacher:

Allan. Come into my Castle.
Appel et al. Progression in Fremdsprachenun-

terrich t.
Azar.  Basic English Grammar.
Berman et al. Practical Medicine.
---. Practical Surgery.
Brims. Camden Level Crossing.
Buckingham & Yorkey. Cloze Encounters.
Church & Moss. How to Survive in the USA
Clarke. The Turners at Home.
Colyer. In England.
Comfort et al. Basic Technical English.
Costinett et al. Spectrum 2.
Bushman.  You and Your Partner.
Doff et al. Meanings into Words, intermediate.
----. Meanings into Words, upper intermediate.
Field. Listening Comprehension.
Granowsky & Dawkins. Career Reading Skills.
Harrison. A Language Testing Handbook.
Holden, ed. Focus on the Learner.
----. New ELT Ideas.
Howatt. A History o.f English Language Teach-

ing.
Kearny e t  et al. The American Way.
Kingsbury & O’Shea. “Seasons and People”

& Other Songs.
Lofting. The Story of Doctor Dolittle.
Madsen. Techniques in Testing.
McArthur. A Foundation Course for Language

Teachers.
Morgan & Rinvolucri. Once Upon a Time.

(Cont’d  on next page)
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(Cont ‘d from preceding page)
Morrison. Word City.
Pickett. The Chicken Smells Good.
Raimes. Techniques in Teaching Writing.
Rivers. Communicating Naturally in a Second

Language.
Rixon. Fun and Games.
Roach English Phonetics and Phono1ogy.

I Posit ion
(HIMEJI)  Wanted: a full-time (lady) Christian
English teacher, to teach pre-school  through
ninth grade. If interested please call the Im-
manuel English Center, (07916) 3-0842.

Bulletin
o a r d

Please send all announcements for this column t o  Jack
Y o h a y  1 - l  1 1  M o m o y a m a  Yogoro-cho, F u s h i m i - k u ,
Kyoto ’  612. The announcements should follow the
style and format of the LT and he received by the fifth
of the month preceding publication.

CALL FOR PAPERS
The 1985 Los Angeles

Second Language Research F orum

The 1985 Los Angeles Second Language Re-
search Forum (SLRF) will be held February
22-24 ,  1985, at the University of California,
Los Angeles. There will be panel sessions and
papers in the areas of Language Universals and
Methodology, with papers on data-based research
in Language Universals and SLA, Computers and
Second Language Research, Discourse, Bilin-
gualism, Interlanguage, Classroom Research, In-
put, and Sociolinguistics. For further informa-
tion, please contact:

Anne Lazaraton, Chair
1985 SLRF
UCLA TESL/Applied  Linguistics Program
3303 Rolfe Hall
Los Angeles.  CA 90024

Data-based rcsearch I S  solicited i n  a r e a s
including. hut not restricted to, Language Uni-
vcrsals  and SLA. Computers and Second Lan-
guage Rcsearch. Discourse. Bilingualism. Inter-
language. Classroom Research. Input. and Socio-
Iinguistics. Abstract information should include:

4 copies of a  250-word abstract (name
on one copy only)
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Rossi  & Gasser. Academic English.
Steinberg. Games Language People Play.
Tennant. Natural Language Processing.
Ur. Teaching Listening Comprehension.
VIZ: A Magazine for Learners of English.
Wharton. Jobs in Japan.
Wright. 1000 Pictures for Teachers to Copy.

Send

3 copies of a 100-word description of
the paper to be included in the pro-
gram
a 3 x 5 card with your name, address,
title of the paper and a brief bio-
data statement

to Tom Ricento, Program Chair, 1985
SLRF, UCLA TESL/Applied  Linguistics Pro-
gram, 3303 Rolfe Hall, Los Angeles, CA 90024.
Abstracts must be postmarked no later than
October 15, 1984. A selection of papers from the
conference will be published.

CALL FOR PAPERS
S.M.I.L.E. FALL MEETING, 1984

SOCIETY FOR MICROCOMPUTING
IN LIFE AND EDUCATION
Kyoto, October 13 and 14

Will all people who may be interested in
attending or making a presentation relating to
the use of microcomputers in education please
contact Hillel Weintraub, (07746) 2-2498, or
Don K e l m a n ,  ( 0 7 7 4 8 )  2 - 2 9 0 0 .  S.M.I.L.E.
presentations may be given either in Japanese
or English.

THE LANGUAGE TEACHER
On Sale Near You!

The Language Teacher is now on sale at the
followmg locations through the cooperation of
our  Commercial  Member ,  Yohan (Western
Publications Distribution Agency). If you do not
see your favorite bookstore on the list. and feel
that it should be displayed there, please phone or
write the JALT Central Office. The address is on
page 2.

Also,  please help st imulate sales of The
Language Teacher. Tell your colleagues about it
and check to see that it is being adequately dis-
played. The most favorable location is in the
language text section. not with the English lan-
guage magazines.

Sapporo:
Sendai:
Tokyo:

Maruzen
Maruzen
Biblos: Kinokuniya Honten:
Maruzen Honten; Maruzen.

( C o n t ' d on p a g e 54)
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A WORLD PREMIERE

Your
Life in

Your
Hands

"All the students and faculty loved it.
You 've got a winner!"
William Crawford, Visiting Professor
Hiroshima University

Finally, a two-level conversation course for high beginning and low intermediate
students that zeroes in on the language structures and functions they need to know.
Longman’s new Your Life in Your Hands is a state-of-the-art educational video - a high-
quality television film that features:

l Two full-color video cassettes that may be used together or independently
l Dramatically credible dialogue that reflect:, natural speech
l An engaging romantic comedy story line
l Silent Viewing, Viewing with Dialogue and Profiles segments
l A Student Rook that accompanies each video cassette

To prev iew Your Life in Your Hands, write Longman-Penguin Japan or call Mike
Thompson at 03-265-7627. When ordering your preview cassette, please specify
%” U-Matic ‘A” VHS or l/L” Betamax. Longman Videos. T h e  hottest show in town.

,n,
mm m Longman-Penguin Japan Co. Ltd.
n n n Yamaguchi Building, 2-12-4, Kanda Jimbocho
- Chiyoda-ku Tokyo 101. Japan
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(Cont’d  from page 52)
Ochanomizu; Sanseido Hon-
ten

Yokohama: Yurindo lsezaki
Nagoya: Maruzen
Kyoto: Maruzen
Osaka: Asahiya ; Kinokuniya ; Ma-

ruzen
Kobe: Maruzen
Hiroshima: Maruzen
Fukuoka: Kinokuniya; Maruzen
Okinawa: Kyuyodo Shobo

KOBE: Personnel Changes

The new Kobe chapter Treasurer is Geoff
Rupp, 078-382-0394 (work) or 078-412-1220
(home). Charles McHugh, home tel. 078-881-
0346, i s  now in charge of both programs and
publicity.

TEMPLE UNIVERSITY
M. Ed. PROGRAM in TESOL

Course Offerings for the
Fall Semester, 1984

Tokyo and Osaka

English Ed. 652: Methods and Materials for
TESOL, Part 1 (3 credit hrs.)

A basic course primarily concerned with
ways of developing communicative competence
in listening and speaking: skills in pronunciation,
structure/grammar, and appropriate usage. Theo-
retical issues, new approaches, and lesson and
curriculum planning will also be considered.
This is a required course for the Master’s Degree
Program in TESOL.

Professor: Dr. John Haskell
Dates: September 4-December 18 (Tokyo)

September 8-December 22 (Osaka)
Day: Tuesday (Tokyo)

Saturday (Osaka)
Time. 6 - 9 p.m. (Tokyo)

3 - 6:30 p.m. (Osaka)
Tuition and Fees: ¥105, 000 (Tuition) + ¥10 ,000

(Fees)

English Ed. 642: Teaching Applications of
the Sound System of American English (3
credit hrs.)

A practical introduction to English pho-
nology; basic sounds and spelling, grammatical
inflections and derivational affixes; intonation
(stress, pitch, pause). The course will focus on
applications of phonology to classroom instruc-
tion in reading, composition, speaking, and
lis tening.  This is a required course for the
Master’s Degree Program in TESOL.

September 1984

Professor: Dr. Kenneth Schaefer (Tokyo)
Dr. John Haskell (Osaka)
September 6-December 20 (Tokyo)
September 7-December 21 (Osaka)

Day : Thursday (Tokyo); Friday (Osaka)
Time: 6 - 9 p.m. (Tokyo)

6 - 9 p.m. (Osaka)
Tuition and Fees: ¥105,000 (Tuition) + ¥10,000

(Fees)

English 502: History of the English Language
(3 credit hrs.)

This course is a survey of the origin and
development of the English language from its
roots  in  lndo-European some six thousand
years ago; through its earliest recorded stage,
Old English: through the Norman Conquest and
the development of Middle English; through the
strange but little known events of the Great
Vowel Shift to the language of Shakespeare; to
the present day variations of Britain, North
America, and the rest of the world. This course
can be used as an extra-departmental elective for
the Master’s Degree Program in TESOL.

Professor: Dr. Kenneth Schaefer (Tokyo and
Osaka)

Course Requirements: Mid-term examination,
final examination, and one term paper
or project (about ten pages)

Text: Algeo and Pyles, The Origin and Devel-
opment of the English Language.
(New York: Harcourt, Brace)

Dates: September 5-December 19 (Tokyo)
September &December 22 (Osaka)

Day: Wednesday (Tokyo)
Saturday (Osaka)

Time: 6 9 p.m. (Tokyo)
3 ~~ 6:30 p.m. (Osaka)

Tuition and Fees: ¥ l05 ,000  (Tuition) + ¥ l 0 , 0 0 0
(Fees)

Courses will be held in Tokyo at Temple
University Japan (address below) and in Osaka
at: YMCA International Program Center, Dojima
Grand Bldg., 1-5-17 Dojima, Kita-ku,  Osaka 530.
Tel: 06-344-l717.

Weekend Workshop

Dr. Nicholas J. Teele of Tsukuba University
will conduct a workshop on Teaching Expository
Prose in Tokyo.

Dates: September 22nd & 23rd
Time: Saturday: 3 --- 9 p.m.

Sunday: 10 a.m. - 4 p.m.
Place: Temple Universi ty  Japan (address

below)
Registration Deadline: September 14th
Tuition: ¥38,000 for credit participants

¥ 5 , 0 0 0  for non-credit participants

54
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To enroll in any of the Fall Semester 1984
courses or the Workshop, please apply to:

Michael DeGrande
M.Ed. Program in TESOL
Temple University Japan
Mitake Bldg., 1-l5-9 Shibuya
Shibuya-ku, Tokyo 150
Tel: 03-486-4141

BUSINESS JAPANESE: A TEXT

Nissan Motor Co., Ltd. has published Busi-
ness Japanese, a Japanese language textbook
designed for English speakers doing business in
Japan. Five thousand copies are available and
will be mailed on request, free of charge, on a
first-come-first-served basis. Please write: Mrs.
Sato, Nissan Motor Co., Ltd., International
Division, 6-l7-l Ginza, Chuo-ku, Tokyo 104 or
call 03-543-5523, ext. 2341.

IATEFL CONFERENCE
Brighton, England, April 9 - 12,1985

IATEFL (the International Association of
Teachers of English as a Foreign Language)
will hold its Nineteenth International Con-
ference at the Metropole Hotel, Brighton, Sussex,
England April 9 -~ 12, 1985.

Activities will include talks, workshops,
resource demonstrations, creative activities, de-
bates, poster presentations, formal lectures,
etc. A concurrent book exhibition is also plan-
ned, as are visits to local language schools and
other places of interest.

Further information may be obtained by
writing Mrs. B. Thomas, 87 Bennell’s Avenue,
Tankerton, Whitstable, Kent, England CT5 2HH.

“STUDY IN THE U.S.A.”

Teachers and academic counselors may
order free copies of two magazines about U.S.
intensive English courses and universities. Give
copies to students, and use them as a teaching
tool, Postage is prepaid. Minimum order: 20
copies.

1. Study in the U.S.A. Desc r ibes  fu l l - t ime
programs. Contains Japanese-language section.

2. Summer S t u d y  in the U.S.A. Describes
summer programs.

Order your free copies from:
STUDY IN THE U.S.A.
4022 Whitman Avenue North
Seattle, WA 98103, U.S.A.

September 1984

Please send all announcements for this column to Jack
Yohay , l-l11  Momoyama Y o g o r o - c h o ,  F u s h i m i - k u ,
Kyoto 6 1 2 .  The announcements should follow t h e
style and format of the LT and be received by the fifth
of the month preceding publication.

HAMAMATSU

Topic: How to Create Enough Tension
Speaker: Robert Weschler
Date: Sunday, September 16th
Time: 1 - 4:30 p.m.
Place: Seibu Kominkan, 1-21-1 Hirosawa,

Hamamatsu, 0534-52-0730
Fee: Members, free; non-members, ¥1,000;

students, ¥500
Info: F. Parker, 0534-7l-0294

HIROSHIMA

Topic:
Speaker:
Also:
Date:
Time:
Place:
Fee:
Info:

The Field of Interpreting in Hiroshima
Rev. Hideyasu Tanimoto
Hiroshima Volunteer Interpreters
Sunday, September 30th
1-4 p.m.
Hiroshima YMCA, 4F.
Members, free; non-members, ¥500
Taeko Kondo, 082-228-2269.
D. Foreman-Takano, 082-221-6661

Reverend Tanimoto, a senior instructor of
English and Interpreting at the Hiroshima YMCA
English School, has extensive experience both
as a teacher and practitioner of simultaneous
interpreting. His talk will first define the term
“interpreter”; then he will explain how inter-
preters are trained; finally he will explain the role
of interpreters in the development of Hiroshima
as an international culture city.

Representatives of the Hiroshima Volunteer
Interpreters will introduce their group, describe
its programs, and relate some of the experiences
they and other members have had in their work.

MATSUYAMA

Topic:

Speaker:

Date:
Time:

Internat ional  Trends in  Language
Education
Professor Shigeo Imamura
Aoyama Gakuin University
Sunday, September 9th
2 - 5 p.m.

(Cont’d on page 57)
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Heinle & Heinle

Brand new, completely revised second edition:
Better than ever!

American English for Secondary and Adult
Learners: Beginning through Intermediate levels.

Features:
l A careful correlation of .functional  tasks and grammatical structure

progression
l Natural language in real situations
l Spiral approach.* Presentation and regular re-entry of structures in

communicative activities
l More emphasis on communicative competence with all exercise

presented in context
l New extensive array of expansion activities.. games, role-playing,

personalized active tasks
l New format, easier-to-use Teacher Edition, updated content and

illustrations, new Workbooks
l and much more!

If you are ready for a new ESL Series in 1984
contact us by phone or mail about NEW INTERCOM.

Wadsworth
International
ASTYLAR HOUSE 201, 2-44-13  YOYOGI.
SHIBUYA-KU. TOKYO 151. JAPAN TEL 03(379)1675
=fi5l 38,~~jc?&c~R~~ifr2-44  13 7~\=if7~\3X2014
TEL 03(379)  1675
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(Cont ‘d from page 55)
Place: Shimin Kaikan
Fee: Members, free; non-members, ¥ 1 , 0 0 0
Info: Tsuyoshi  A o n o ,  0899-22-9520,  2 2 -

8980

OKAYAMA

Topic: Living Languages of the World
Speaker: Laurence Wiig
Date: Saturday, September 22nd
Time: 2:30 -- 4:30 p.m.
Place: Chugoku Junior College

83 Niwase, Okayama
0862-93-0541

Fee: Members. free; non-members, ¥ 5 0 0
Info: Akiyo Joto,  0862-93-0541 (ext. 413)

OKINAWA

Topic: Teaching Spanish
Speakers: Professor Yuichi Yasui, Ryukyu Uni-

versity
Mr. Tomei Taira, American Express
Bank

Date: Sunday, September 2nd
Time: 2-4 p.m.
Place: Language Center
Fee: Members and students, free; non-mem-

bers, ¥500
Info: Fumiko Nishihira, 0988-93-2809

TAKAMATSU

Topic: Carolyn Graham’s Jazz Chants
Date: Sunday. September 16th
Time:
Fee:
Info:

2-4:30 p.m.
Members, free; non-members, ¥l,000
Don Maybin,  0879-76-0827
Shizuka Maruura,  0878-34-6801

A VTR presentation followed by a dis-
cussion with instructors using the material. A
presentation by the Jazz Chants publishers is
also tentatively scheduled.

OSAKA

Topic: Education through Music
Speakers: Mikako Uemura, Yuriko Ishikawa
Date, time, fees: To be announced
Place: Umeda Gakuen
Info: Naomi Katsurahara, 07363-2-4573

Edward Lastiri. 0722-92-7320

OSAKA SIG

Teaching English to Children

Topic: Teaching the Rhymes of Fnglish by

Clapping
Speaker: Mikako Uemura
Date: to be announced
Time: 11 a.m. - 12:30 p.m.
Place: Umeda Gakuen
Info: As above

ETM uses song-experience games to facilitate
children’s growth in social interaction and lan-
guage development. It also provides the teachers
with ways to create an effective learning environ-
ment and helps the child to develop critical
thinking skills.

Mikako Uemura and Yuriko Ishikawa are
active members of the Tokyo ETM group and
have lots of teaching experience. This summer
they attended the ETM workshops in the U.S.
and Canada

TOKYO

Topic: Building Oral Summarization Skills
Through Listening

Speakers: Andrew Blasky, Elizabeth Chafcouloff
Date: Sunday, September 23rd
Time:  2 ~ 3:30 p.m. (demonstration by

speakers)
4 - 5 p.m. (open forum)

Place: Tokai Junior College, nr. Sengakuji
and Shinagawa stns.

Fee: Members, free; non-members. ¥500
Info: Caroline Dashtestani, 0467-45-0301

(after 9 p.m.)

Andrew Blasky of  LIOJ and Elizabeth
Chafcouloff of Mitsubishi Chemical Industries
have agreed to repeat the same highly successful
presentation they gave at the annual TESOL
conference.

They will show how students can be taught
to identify and mimic the discourse patterns of
what they hear while remaining free to use their
own words as they speak. This will be demon-
strated through the use of flow diagrams and
charts using the audience as participants. The
speakers will also give ideas for designing of
suitable materials as well as follow-up activities.

Following the demonstration an oppor-
tunity will be provided for the audience to dis-
cuss problems they have encountered with listen-
ing materials and to share solutions and ideas.
We are planning to separate into several discus-
sion groups which we hope will be a flexible
arrangement  to  enable  the par t ic ipants  to
demonstrate any aids they have found successful.
With this in mind, please bring along any ideas
you would like to share.

APOLOGY
Due to unforeseen circumstances. Dr. Paul

Byers’ tentatively scheduled August presenta-
tion in Tokvo had to be cancelled.  The Tokvo
Chapter  Program Chair sincerely regrets any
inconvenience caused.
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HOKKAIDO

Topic:

Speaker:
Date:
Time:
Place:
Fee:
Info:

A Phonetic Approach to the Study
of Literature
Peter Wain
Sunday, September 30th
1:30 ~ 3:30 p.m.
Kyoiku Bunka  Center, Sapporo
Members, free; non-members, ¥500
Dale Sato, 011-852-6931

Professor Wain has taught at the University
of Essex, Moscow University, and is currently
teaching at the University of Hokkaido.

HOKKAIDO STUDY GROUP

Topic: See below
Date: Saturday, September 8th
Time: 2:30 ~~ 4:30  p.m.
Place: Kiyozumi Heights, North 23, West 2,

Kita-ku,  Sapporo
Info: C.A. Edington, 011-231-1121 (work);

011-737-4074 (home)

The group will discuss an article from
ON TESOL ‘82, “Tradition and Revolution in
ESL Teaching,” by Ann Raimes. Copies are
available at the meetings or from C.A. Edington.

KANTO SIG for Teaching English to
Business People

Topic:

Date:
Time:
Place:

Info:

KOBE

Topic:
Speaker:
Date:
Time:
Place:

Fee:

Teaching Business and Technical Writ-
ing
Saturday, September 29th
2-4 p.m.
Kobe Steel Language Center. Tatsu-
numa Building (5F), 1-3-19 Yaesu,
Chuo-ku, Tokyo 103, tel: 03-281-
4105. The building is on a corner,
and the entrance is from the side
street, not the main street. A land-
mark is the Aeroflot (Soviet Airlines)
office, which is in the same building,
at street level.
Stephen Turner at the above number
(Mon.-Fri., l-5 p.m.).

Organizing Group Discussion
Mr. Jack Barrow
Sunday, September 9th
1:30 ~ 4:30 p.m.
St. Michael’s International School,
17-2 Nakayamate-dori 3-chome, Chuo-
ku, Kobe; 078-221-8028
Members, free; non-members, ¥ l ,000

Info: Jan Visscher, 078-453-6065 (Mon.-
Thur.-Fri.,  9-l 1 p.m.)
Kenji Inukai, 078-431-8580 (9-10
p.m.)

Mr. Barrow’s workshop will outline a strat-
egy for teaching language skills which are neces-
sary when discussing topics. These skills include
listening skills, recognizing patterns of discourse,
opinion development ,  topic  reduct ion,  and
expository writing. Mr. Barrow’s lecture will
begin at 1:30 and last two hours.

Mr. Jack Barrow has a secondary level
teaching credential from the State of California.
He is an instructor at Kobe City Fukiai Senior
High School, Setsunan University and Ohtani
Women’s College. He is a candidate in the Tem-
ple University graduate program and is develop-
ing material for both high school and college
level students.

At Kobe Chapter’s October 14th meeting
Professor Miho Steinberg will speak on “Adap-
ting Textbooks to meet Mombusho (Ministry
of Education) Objectives.”

KOBE SIG

Colleges and Universities

Topic: Student Autonomy in the Learning of
English at the University Level

Date: Sunday, September 9th
Time; 3:30 ~ 4:30 p.m.
Place: St. Michael’s International School
Info: Isao Uemichi, 06-388-2083 (eves.)

The group will discuss “Towards Student
Autonomy in the Learning of English as a
Second Language at the University Level,” by
C.M. Armanet and K. Obese-jetty, from the
ELT Journal, Oxford University Press, October
1981. Copies are available at the meeting or in
advance from Prof. Uemichi.

SENDAI

Topic:

Speaker:
Date:
Time:
Place:
Fee:
Info:

This
different

Techniques for Cuisenaire Rods in the
Classroom
Larry Cisar
Sunday, September 30th
4 ~ 7 p.m.
James English School
Members, free; non-members, ¥500
Dale Griffee, 0222-47-8016

three-hour workshop will present six
techniques for using cuisenaire rods

to promote conversation. Activities will involve
spelling, words, grammar, drawing, and games.
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INTERCULTURAL i

COMMUNICATION ; Tphi;Brr

Culture hides much more than it reveals, and strangely enough what it
hides, it hides most effectively from its own participants. Years of study
have convinced me that the real job is not to understand foreign culture
but to understand our own.

Edward T. Hall

For more information on these titles or any of our other ESL books and
programs just write Prentice-Hall of Japan, Room 405 Akasaka- -9
2-chome,  Minato-ku Tokyo 107, Japan

¥350




