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EXTENSIVE READING
WITH GRADED READERS

By Julian Bamford, The American School
of Business

The best way to improve your knowl-
edge of a foreign language is to go and
live among its speakers. The next best
way is to read extensively in it.

So said Christine Nuttall in her excellent
Teaching Reading Skills in a Foreign Language.
One might add that, for all but advanced stu-
dents.

The best way to read extensively in Eng-
lish is with graded readers.

This paper is an overview of these readers. The
first section introduces graded readers and the
reasons for using them in the teaching of foreign
language, The second section details how to use
readers and to ensure that they are read by
students. The third part discusses the way read-
ers are graded, and introduces a tentative analysis
of the levels of all published readers in terms of
readability. Finally, there is a comprehensive
bibliography and review of most available readers
of interest to adult learners up to a pre-inter-
mediate level. This may be the first bibliography
since Brumfit’s 1979 list.2 It may also be the
first attempt at an overall review of readers ever
published.

A: BACKGROUND
1. Graded Readers
2. Why Graded Reading?

B: HOW TO USE READERS
1. Using Readers
2. Getting Students to Read

C: THE  GRADING- 
1. How Readers are Graded
2. Readability: The Final Criterion for

Grading
3. Level Chart

D: THE BOOKS
1. The Series
2. Bibliography/Review (Beginning to Basic

Intermediate Level; see May Language
Teacher)

A: BACKGROUND

1. Graded Readers

Many EFL/ESL publishers issue graded
readers. These are short books of fiction and
non-fiction which are graded structurally and

lexically as well as in other ways. At lower
levels, the books are usually especially written
original titles. At higher levels, they are usually
abridged and adapted from existing books. The
levels are graded from beginning to advanced,
and at each level the books are written using only
the grammatical  s t ructures  and vocabulary
items appropriate to that level of study. This
grading ensures that students can read with rela-
tive fluency without being overwhelmed by
unfamiliar structure and vocabulary. Ideally,
if students are reading at the right level, they
should often forget that they are reading in the
target language.

Graded readers contain few, if any, ques-
tions and exercises, and this is one way to distin-
guish them from textbooks and unsimplified
annotated ‘side readers.’ These latter are design-
ed for classroom use and typically consist of
short reading passages followed by many com-
prehension and ‘reading skills’ exercises. fndeed,
graded readers try to look as little like textbooks
as possible, and attempt in both content and
design to simulate the type of paperbacks stu-
dents might read for pleasure in their own
language. Not all graded readers are of interest
to adults, with many titles being aimed at young-
er readers. Many titles at lower levels are avail-
able on cassette tape.

2. Why Graded Reading?

Graded readers are ideally suited for exten-
sive reading. This is to be distinguished from
intensive reading, which is the detailed and time-
consuming analysis of reading material, usually
in the classroom. Intensive reading is used for
translation purposes, to teach vocabulary and
structure in context, to teach reading skills such
as scanning or guessing unknown words, and
to prepare students to eventually read and com-
prehend all kinds of written material in the
target language. Intensive reading can be equated
to the language drill or teaching phase in oral 
language instruction.

Extensive reading, on the other hand, is the
reading of large amounts of material for plea-
sure and information, just as students (hopefully)
do in their own language. This corresponds
to the ‘application’ or ‘conversation’ phase in
oral language teaching, when students are en-
couraged to use what they have learned. A
common rationale for classroom speaking activi-
ties is that language teaching should progress
from controlled practice to freer usage, so that
students can experience and get used to using
language in the same way as they will in the
real world.

In the same way, reading instruction can
benefit from this ‘free practice’ phase, and it

(cont’d on n e x t  page)
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FROM THE EDITOR

With this issue, we begin a new era of the
JALT Newsletter: a new name - The Language
Teacher - and an increased commitment to
make the newslet ter  a  more professional
publication. We still have a lot more work to
do and welcome feedback and suggestions, and
of course time and energy from other people
committed to volunteering to produce a better
organization and better publications.

Marc Helgesen. Mar iko  Itoh at the Kyoto
English Center has also supported our efforts
with clerical help.

And without our very generous Commer-
cial Members, we wouldn’t be where we are
today. This issue in particular was made pos-
sible through the organizing efforts of Kenji
Kitao and the contributions through ads and
donations to support the highly successful
seminar for company programs.

The editor would like at this point to
thank the people who have been particularly
willing to give their time to this development
of The Language Teacher: Tom Robb, Gaynor
Sekimori, Jim Swan and Masayo Yamamoto,
Jack Yohay, Kevin Monahan, Kenji Kitao, and

Our new masthead is the result of the
efforts of Paul Butler, who patiently took time
on a rather inclement weekend to produce a
new look for our front cover. We wish him
luck in establishing himself as a graphic design-
er in the Kansai.

(cont’d from preceding page)
may be that extensive reading is, for most
students, a prerequisite for eventual reading
fluency. Good readers ‘chunk’ a text into sense
units as they read, their eyes taking in several
words at a time. As Nuttall  points out,

The FL student’s problem is that he does
not know the language well enough to chunk
effectively. He tends to read word by word,
especially if the text is difficult. so to
encourage good reading habits, it is neces-
sary to give a lot of practice with easy texts.
The amount of practice needed is too great
to give in the classroom; this is one purpose
of an extensive reading programme.3

There are other important reasons for having
students read extensively. Low level students in
an ESL and (especially) an EFL environment
are not exposed to a lot of comprehensible
input. Extensive reading may be one of the only
ways to increase exposure to examples of lan-
guage use for the purpose of language acqui-
sition, or to reinforce and recombine language
learned in the classroom.4

B: HOW TO USE READERS

1. Using Readers

Although they can be and are used in the
classroom, graded readers are most widely and
suitably used outside the formal language lesson.
Typically, they are displayed at school and may
be borrowed library-style by students, who freely
choose books to suit their own level and interest.
Students read the books at their own pace at
home, after which they complete some sort
of follow-up activity at school (see ‘2’ below.
Records are kept of who reads what when.

Classroom and language laboratory uses
for graded readers include listening to the tape
of a book while reading (to increase reading
speed and make students comfortably accept
less than 100 percent comprehension)5  or read-
ing and discussing parts of a book in class, fol-
lowed by the reading of other parts at home.
These activities require that each student have
a copy of the same book.

2. Getting Students to Read

It is one thing to have a library of interest-
ing and appropriately graded books, and quite
another to get students to read them. The
following list is not comprehensive, nor is each
point essential. But all the factors below have
been found to contribute to student reading.

a) Content and Appearance of Books -
Books should be of various lengths and of sub-
jects appealing to the students. Most books
should be short and with good-sized print. If
they look too childish, adult students will be
ashamed to be seen reading them on the train.
The covers should be bright and attractive.

b) Display - Books should be arranged so
that title and cover art are visible.

c) Availability - Books should be kept
where students gather and hang out - a lounge
area is ideal. Check-out should be simple. (Yes,
books will disappear, but that may be a small
price to pay for having them widely read.)

d) Arousing the Curiosity - Books should
be regularly brought before the students (either
as individuals or as a class) and talked about.
Teachers should read a number of the books so

-4-
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they are in a position to genuinely recommend
(or otherwise) certain titles. Later, a system
should be set up for students to recommend
books to each other (see below).

e) Giving Reasons for Students to Read -
For ‘Giving reasons for,’ read ‘Apply pressure
to.’ Only the most avid student/reader will
read reasonable amounts in the target language
purely for pleasure. The other 90 percent of the
students have to be gently ‘persuaded.’ The most
effective way is to tie the extensive reading to
regular classroom assignments. Three ideas for
doing this are introduced below.

Reading (and Listening) Report Sheets: Stu-
dents get a sheet every week on which they list
the number of minutes they listened to or read
extensive material per day. An example is
reproduced below. Totals can be added up
each semester to contribute to grades. Students
should be clear about the place that extensive
reading plays in their language learning curric-
ulum.

An extensive reading programme. . .is
the single most effective way of improv-
ing both vocabulary and reading skills
in general.6

Some people believe that in a language course,
half of the value is gained in the classroom, and
half from reading, listening to and speaking the
target language on every available occasion out-
side the classroom. However, each half portion
of value can only be obtained if the other is also
gained. Each type of learning/practice is of
small value without the other.

Speeches: Students can be required to read a
book a week and to prepare a five-minute speech
about it. Half an hour of class time can be set
aside for these speeches per week. If the class
is large, a couple of speeches can be delivered to
the whole class, and the rest in small groups of
three or four students. Students should show the
actual book to the class while speaking. Speech-
es can start with the following basic pattern:

Introduction - “Last week I read [title]. It is a
[ t ype  o f  book]  and  I  [ en joyed /d idn ’ t
enjoy] it.”

Body - (Brief summary of the book or one of
its short stories, and told with a cliffhang-
ing ending.) “If you want to find out what
happens, you’ll have to read the book!”

Conclusion - “ I  [recommend/don’t r e c o m -
mend] this book to [everyone/people] who
like [type] books.”

Alternatives might be to ask for written book
reports, or book reviews for the school news-
paper.

Follow-up to Regular Classwork: Once the
extensive-reading habit is established, students
seem to be willing to do large amounts of back-
ground reading on topics tied to the coursebook,
if you set this as an assignment. Most textbooks
are topic-oriented, and after finishing a unit you
can sometimes have students read more about
it in order to complete a project, or give a short
presentation in class. Thus, it can be a good
idea to select some library books that fit your
coursebook topics (and to keep these books
aside lest they be borrowed just when you need
them!). To this end, in the bibliography of
readers below, the topics of the books have been
listed for easier identification. It is also useful
to have some good encylopedias on hand and to
acquire copies of those books excerpted in the
coursebook. Below are a handful of examples
of readers which match selected units in a few
widely used coursebooks.

Text Unit Topic Reader
T a l k a b o u t  2  7  Inventions Inventions (Cas-
Cross ta lk  2  17 sell Spotlight

Readers)
Streamline 4 Monte Motor Racing
Destinations Carlo Rally (Cassell Spot-

light Readers)
The Gunshot
Grand Prix (Col-
lins English Lib-
rary )

Studying 11 Ghosts Great British
Strategies Ghosts (Long-

man Structural
Readers)

(cont‘d on next page)
-5-
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(cont’d from preceding page)
C: THE GRADING

1. How readers are Graded

Modern series of readers are usually con-
trolled in Structure, Sentence Length a n d
Complexity, Vocabulary and (rarely) the amount
of Information presented at one time, with
Repetition of elements crucial to understanding.
Control of structure and sentence complexity
is fairly standard in all the various publishers’
series. Beginning level readers are restricted to
the present tenses, imperative, ‘going to’ future
and perhaps the regular past, and sentences are
typically only single clauses of the ‘subject + verb
+ direct object’ construction. At higher levels,
structures are introduced in a logical way closely
corresponding with the teaching order found
in most main course textbooks.

Vocabulary grading is less straightforward.
Readers usually have a specific number of words
within which they are written (either the -for
example - 1000 most frequently used words
in English, or 1000 words chosen from among
the most frequently used words in English).
The word lists issued by the various publishers
are virtually identical. Most series also allow
writers to introduce other ‘topic’ words partic-
ular to a story, if these are glossed and repeated
at intervals. Some problems do arise when com-
mon words are combined into difficult idiomatic
phrases, or when a word has meanings other
than the common one(s). The following is from
a 300-word (beginner) level reader. A father
is talking to his just-returned son,

“How long were you in India?” Arthur ask-
ed. “Two years? Two years without a letter
to me! Then, yesterday, you come back
home. No letter. No word. Nothing. .”

We will pass quickly over the awkward tense
usage, “yesterday,  you come,” and concentrate
on lexical problems. Beginning level students
misinterpret- the final “No letter,”
that it is supposed to indicate ‘you
didn’t write and tell me you were
coming. ’ In this case, students
harmlessly assume “No letter” to
be a repetition of the previous
“Two years without a letter to
mc!” “No word” is more confus-
ing. because students assume that
‘word’ means ‘speech.’ Because
they can’t logically fit “No word”
into the flow of ideas, beginning
students are slightly disoriented.

In vocabulary lists, ‘word’ is
listed as level 1 (beginners) item.
And so it is ~ when it means a

not realizing
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sound forming a unit (“the words in a sentence”)
or a remark or statement (“he didn’t say a
word”). But in the above passage, ‘word’ means
‘news’ (“send me word of your arrival”) and
that usage belongs to a high intermediate level
(level 5) according to the Cambridge English
Lexicon.7 Careless writing like this confuses
beginners, and makes a book ‘read’ much less
easily than it ought to, given its limited vocab-
ulary.

The more controlled the structure, and
the more carefully the vocabulary is used, the
easier the books in a series are to read. But
these criteria pale to insignificance beside that
of information control. Only one series -
Heinemann Guided Readers - sets rigid guide-
lines for writers so that information in their
books is presented in ‘easily digestible’ amounts.
Characters are kept to a reasonable limit and
introduced gradually. Background cultural
suppositions (schemata) are made explicit.
Crucial information is repeated as necessary.
Pronoun referents are made especially clear.
Processes are described in full. 8

In  order  to  unders tand the importance
of this information control, we can look at the
first page of a beginning level reader not in the
Heinemann series,9 and recreate the thought
processes of a student reading it. It is in column
three of the text that problems with pronouns
and schemata begin:

‘Oh, and there’s a (Why is there a key‘with a
key with the Times,‘newspaper?  This is not a
says Mark. usual combination. The stu-

dent must pause here and
hopefully be able to fill in
the missing process ‘steps’
of Mark discovering a key in
the mailbox along with the
newspaper which must have
been delivered to the office.)

He shows it to Mr (Is ‘it’ the key or the news-
Price. paper? Students usually de-

cide quite fast that it is the
key.)
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‘Water Road,’ he (Many students now decide
reads. they made a mistake, be-

cause it is unusual to read
keys. ‘He’ must have read
‘Water Road’ in the news-
paper. Some students may
see that the key in the il-
lustration has a tag on it and
realize that ‘he’ is reading
the tag on the key. But who
is ‘he’?)

And so on. Beginning level students have
particular difficulty in reading pronoun referents
smoothly, because these referents have complex
rules of usage which are only very gradually
acquired. When our purpose is to build students’
confidence and to give them a smooth reading
experience, writing such as the above is not
helpful. In fact, because of the careful informa-
tion control, books in the Heinemann series
‘read’ far more smoothly and easily than books
written at half the vocabulary level in other
series. This seriously upsets the usefulness of
judging the level of books by vocabulary count.
Another criterion must be found against which
to measure books. That criterion IS readability.

2. Readability: The Final Criterion for
Grading

Vocabulary count is still the most widely
used way of estimating a book’s level, perhaps
because it is convenient and objective. There
have been several other ‘objective’ attempts
to measure readability, such as the SMOG
index (examining word length) and the Fry
Readability Estimate (which looks at both word
and sentence length). 10 Finally, there is cloze,
the simplest to score and which, at the same
time, checks the full complexity of language.

In the early days of this review process,
an attempt was made to use cloze to measure
readability, but this was abandoned when results
were inconclusive and failed to support the
subjective opinions of readers. It later became
obvious why this had been so. Cloze, because it
only involves short passages and focuses on the
language rather than the ideas, hardly touches
the information control (or lack of it) in books,
which so contributes to or undermines fluent
reading. We finally convened a panel of readers
_ native speakers, people who were fluent
in English as their second language, and people
of various levels below that - who read books
from various levels in the various series. Con-
sensus was reached on how readable the books
were, and where they should be placed in the
traditional six-level syllabus. The results are
laid out on page 8.

When students are at a certain level of a

April 1984

syllabus, they should read books mainly from
the level just below, to encourage fluent and
dictionary-free reading. Less confident readers
should be steered towards the shorter books
with information control, whereas more con-
fident and fluent readers of the same language
ability will happily read the longer books at
the same level.

There is another factor in readability -
when students are interested in certain sub-
jects, they will often successfully read about
them in books at levels higher than usual. These
students have a head-start with the material
because they are familiar with the schemata
of the topic. At the same time, their motivation
creates a greater tolerance for ambiguity, render-
ing the difficult material readable.

D: THE BOOKS

Because of the vast number of readers
available, we have limited the following biblio-
graphy/review to books of interest to adult
learners. We have also cut the task in half by
limiting the present listing to books graded
below 1200 words and/or at an intermediate
level. The review is in two parts; the first de-
scribes each series as a whole, and the second
part details the individual titles.

1. The Series
(Number of titles indicate books avail-
able up to intermediate level only)

American English Readers (6 titles). Oxford.
Books: ¥370. Tape + Book: ¥2,800.

Six fables for young-
er readers, based on vo-
cabulary and structure
familiar to Japanese jun-
ior high school students.
The very attractive color
illustrations, large print,
shor t  length ,  and the
familiarity of the mater-
ial make for satisfying
reading for all false be-
ginners. Consistently

highly rated by readers of all ages, these books
can provide the first experience of understanding
and enjoying a book without using a dictionary,
and of finishing it within half an hour. These
are the only available entry level readers. (Tapes
are read too slowly to be of value to adults.)

(cont’d on page 9)
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LEVEL
Active

Vocabulary

1
Beginner

(pre-TOEFL)
300 words

2
Elementary

(TOEFL
250-325)
500 words

3
Basic Intermediate

(TOEFL 400)
1000 words

4
Intermediate
(TOEFL 425)

1500 words

5
High Intermediate

(TOEFL 450)
2000 words

6
Advanced

(TOEFL 500)
2500 words

Fluent
(TOEFL 500+)

Some Coursebooks
Used at Each Level

Streamline Deoartures
Opening Strategies
In Touch 1
In Touch 2

Streamline Departures
Streamline Connections
Opening Strategies
Building Strategies
In Touch 2
In Touch 3
Spectrum 2
Elementary Composition

Practice 2

Streamline Connections
Building Strategies
Kernel Lessons lnter-

mediate
In Touch 3
Lifestyles 1
Spectrum 3

Streamline Destinations
Developing Strategies
Spectrum 4
Listening In & Speaking

Out (Intermediate)
Strategies for Reading

Readers Series Suitable at Each Level (arranged
from easiest to most difficult within each level)
Numbers in parentheses are publishers’ estimate

of vocabulary level
American English Readers Levels I-3/0xford (200)
Longman Structural Readers (long format) Stage 1 (300)
Oxford Graded Readers 500-headword level
Rangers (long format) Range l/Macmillan (450)
Heinemann Guided Readers Beginner Level (600)
Longman Structural Readers (regular format) Stage 1

(300)
Longman Structural Readers (long format) Stage 2 (500)

Rangers (long format) Range 2/Macmillan  (800)
Oxford English Picture Readers Grade 1 (750)
Oxford Graded Readers 750-headword level
Introductory Stories for Reproduction/Oxford (750)
Collins English Library Level 1 (300)
Delta Readers 600-headword  level/Oxford
Regents Readers Level 1 (300)
Regents Illustrated Classics Level A (500)
Longman Structural Readers (regular format) Stage 2

(500)
Longman Movieworld Levels l-2 (300-500)
Squirrels/NMSRs  Stage 1 /Longman  (450)
Books in Easy English Stage l/Longman (500)
Rangers (regular format) Range 2/Macmillan  (800)
Cassell Spotlight Readers Level 1 (350)
Collins English Library Level 2 (600)
(also estimated to be at level 3)
Dodd’s Supplementary Readers 300-350 word levels

/Macmillan

Regents Readers Level 2 (500)
Elementary Stories for Reproduction/Oxford (1000)
Delta Readers 900-headword level /Oxford
Oxford Graded Readers 1 OOO-headword level
Heinemann Guided Readers Elementary (1100)
Galaxies Level 1 /Longman
Looking at America Series/Oxford
Rangers Range 3/Macmillan  (1150)
Oxford English Picture Readers Grade 2 (1000)
Newbury House Readers Series Stage 3 (1000)
Regents Illustrated Classics Level B-C (750-l 000)
Delta Readers 1200-headword  level/Oxford
Cassell Spotlight Readers Level 2 (700)
Books in Easy English Stage 2/Longman  (750)
Longman Structural Readers Stage 3 (750)
Squirrels/NMSRs  Stage 2/Longman  (750)
(also estimated to be at level 3 or 4)
Evans Graded Reading Grades l-4 (600-1000)
Hodder Graded Readers Grades A-B (800-l  000)
Dodd’s Supp. Readers 600-750 word levels/Macmillan
Pattern Readers Beginner and Intermediate levels/

Macmillan

Intermediate Stories for Reproduction/Oxford (1500)
Nelson Graded English Readers Elementary and Inter-

mediate levels
Heinemann Guided Readers Intermediate Level ( 1600)
Squirrels/NMSRs Stage 3/Longman  (1000)
Collins English Library Level 3 (1000)
Regents Readers Level 3 (1000)
Longman  Structural Readers Stage 4 (1100)
Cassell Spotlight Readers Level 3 (1050)
Books in Easy English Stage 3/Longman  (1000)
Dodd’s Supp. Readers l000-word level/Macmillan

(not covered in this review)

I ungraded material

-8-
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(cont‘d from page 7)
Longman S t r u c t u r a l  R e a d e r s  (LSR’s) ( 1 1 2
titles). Books: ¥290-¥470. Tapes: ¥l,800-
¥2,400.

Titles from this huge
multi-level series rightly
form the bulk of most
libraries. Slightly larger
than a conventional
paperback, bound pam-
phlet-style rather like a
book with a spine, and
with bright ,  a t t ract ive
glossy covers, these
books are relentlessly at-
tractive on display. Most
titles are acceptable
many are popular, and a

few are outstanding (e.g., Island of the Blue
Dolphins). Unfortunately, there are too few
short books at higher levels. A handful of
level 1 stories written as comics are less popular
because they are confusing. Warning: specify
‘new covers’ when ordering. Some suppliers
still carry old editions which will sit unread in
your library. (Many excellent and bargain-
priced tapes for books at lower levels)

.- _,,,., ,.
1 ‘G “h,“,,,_xLL_~>__

Some titles (23 of the above), mainly level 1 and
2 fiction, come in a longer-than-tall picture book
format aimed at younger readers. Most adults
are less excited by this layout, but there are so
few adult books at lower levels that these are
acceptable substitutes. (Many tapes available)

Longman American  S truc tural  Readers  ( 1 0
titles) (unseen) Prices unavailable (no tapes)

A handful of the best LSR beginning level
titles, adapted linguistically and culturally to
the American market. Not available in Japan;
can be ordered directly from the U.S., Britain,
or Hong Kong. Workbooks and Teacher’s Guide
available for series as a whole.

Heincmann Guided Readers (69 titles). Books:
¥290-¥620.  Tapes: ¥2,700.

The sleeper of the readers series, and one
that deserves to be better known. These books
provide the most consistently popular, satisfy-
ing and valuable reading experiences for lower
level students. ‘Information control’ is the key

April 1984

ingredient that this series has, and that other
series don’t have. The editors of the series
believe “the control of vocabulary and structure
are not by themselves enough to produce a
story which the foreign learner of English will
be able to read easily.“10

This revolutionary criterion
does result in books which
‘read’ far more easily than
their vocabulary level suggests.
The fiction stories are of con-
sistently high quality, and
many are hard to put down.
Add to this an attractive for-
mat and large print at lower
levels, and you have books
which are read 50 percent
more than those of other series. Students even
search out the windmill trademark of the series
on the covers. These books can give adults
their first experience of reading ‘real’ books in
quantity, thus building the confidence and
ability to read less carefully adapted material
later. It is hard to praise these books too highly.
(Some tapes - most good)

Cassell Spotlight Readers
¥400-¥550. (No tapes)

(23 titles). Books:

Brand-new multi-level
non-fiction series. Many
topics are European-based,
and some (North Sea Oil,
The Common Market) are
of limited appeal to the
general reader in search of
thrills and excitement. The
murky covers with hard-
to-read titles just about
kill the series on the shelf.
But the books themselves
are excellent and when students do read them,
they like them. This is the richest series from
which to cull books to assign for background
reading on topics covered by a class coursebook.

Longman  Squirrcls/Ncw Method Supplementary
Readers (49 titles) Books: ¥320-¥450.  Tapes:
¥1,800-¥2,400.

The original  mult i-
level reader series, con-
ceived by Michael West
way back in the early 50’s.
Books are graded by vo-
cabulary,  with a looser
control of structure than
in LSR’s. The titles still
ref lect  an old-fashioned
bias as to what our stu-
dents ‘ought’ t o  r ead :
mythology, fairy tales and
Victorian children’s classics. Such titles may

(cont ‘d on next page)
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appeal more to the teacher than to the older
student. But many people do enjoy this more
gentle excitement, and the familiarity of the
material. New editions are quite attractive.
Books at lower levels seem too long, but have
popular large print. Avoid old covers. (A very
few tapes, including a beautiful reading of
Alice in Wonderland)

Collins English Library (43 titles) Books: ¥420-
¥600.  Tapes: ¥2,970.

The books in this multi-
level  series are at tractive
enough, and they are fre-
quent ly  taken out  of  the
library, but, in general, the
quality of plot and writing
seems  t o  make  fo r  on ly
average satisfaction. Some
ti t les  match those in  the
Longman and Heinemann
series in popularity. (A few
tapes - unheard)

Longman  Movieworld (5  titles) Books: ¥440.
(No tapes)

April 1984

Galaxies (4 titles). Longman. Books; ¥490.
(No tapes)

Lewis  Jones

Larger format extension of LSR’s, with less
structural control. Very attractively packaged
retelling of popular and not so popular movies,
profusely illustrated with color stills, these begin-
ning level readers are compulsively devoured
by those who have seen the movies.

A breakthrough in readers. A new non-
fiction elementary series guided by Abbs and
Freebairn, authors of the popular ‘Strategies’
series of coursebooks. Put together magazine-
style, with compelling text and bright, fascinat-
ing illustrations, the books are winners. Very
popular.

Delta Books (21 titles). 0
¥390. (No tapes)

Handsome series
produced locally, with
large format and print.
Tit les at  lower levels
are often a i m e d  a t
younger teens, but many
of the books have adult
appeal.

xford. Books: ¥370-

Books in Easy English (Bees) (22 titles). Long-
man. Books: ¥330-¥400. (No tapes)

Another older multi-level series, this one
focusing on collections of very short stories.
The series suffers from a basic problem inherent
in the format: it is hard to write anything very

-10-
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very interesting or mean-
ingful within a two- or
three-page story. A few
books are extended descrip-
t ions of  rather  technical
non-fiction subjects, again
broken into bite-size pieces.
Most titles are acceptable.
Avoid old covers.

Regents Illustrated Classics (16 titles). Books:
¥950  (No tapes)

Multi-level ‘Classics
Illustrated’-type black-
and-white  comic book
adaptations. Exercises
are placed between chap-
ters, but the books still
feel more like readers
than textbooks. They
read reasonably easily,
b u t  c l u t t e r e d  western-
style comics don’t  go
down well with Japanese
who are used to the looser

Rangers  (35 titles). Macmillan. Books: ¥350-
¥380.  Tapes: ¥3,000. rlUBlcl’

Multi-level
fiction series
which, a t  these
lower levels,  is
mainly geared to “r” ” e-4
younger readers, with most titles in the juvenile
long picture-book format (see LSR’s above).
A handful of titles also appeal to adults. Teach-
er’s Guidebook and Activities Books avaailable.
(Some tapes ~ unheard)

Rangers (in American English) (15 titles) (un-
seen). Prices roughly the same as Rangers.

Selected titles from the above series, adapted
into American English. Can be ordered in
Japan. (Many tapes)

Oxford English Picture Readers  (19  t i t les) .
Books:  ¥330-¥380. Tape + Book: ¥2,800-
¥3.300.

The large print and
profuse illustrations
make these old-fashion-
ed books quite attrac-
tive. Titles are all
classics and mythology.
(All with tapes, but not
all of these have music
between chapters)

Newbury House Readers
¥670. (No tapes)

Most titles, includ-
ing the popular Murder
in the Language Lab,
are now out of print.
The remaining books
have many exercises
interspersed with the
text. This detracts
f r o m  t h e  reading-for-
pleasure atmosphere,
but the books are well-
liked.

Stories for Reproduction  (11 titles). Oxford.
Books:  ¥400-¥450. Tape +  Book :  ¥4.000-
¥5,000.

These collections
of one-page anecdotes
are familiar to many
teachers. While not
readers per se, the
books are funny
enough to be popular
as readers with some
students. (All with
good tapes)

Looking at America Series (3 titles). Oxford
Books: ¥850. (No tapes)

They aren’t graded readers, but these large
format books in simple English give interesting
pictorial background information on U.S. life.

Pattern Readers (6 titles). Macmillan. (unseen)
Books: ¥320-¥350. Tapes: ¥2,000.

General fiction and non-fiction for high
school age/adult readers.

Oxford Graded Readers (54  titles). Books:
¥290-¥450.  Tape + Book: ¥3,000

Fairy tales and child-
ren’s fiction for junior and
senior  high school  ages.
Some titles also have adult
appeal. The profuse color
illustrations and shortness
of  the books add to  the
attraction of  the ser ies ,
(Some tapes)

-ll-
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(cont‘d from preceding page)
Alpha Books. Oxford. Books: ¥520 (No tapes) Regents Readers (Japanese editions). Books:

¥390
Despite being adapted

to a l000-word vocabulary,
the readability of most of
these books is  closer  to
b o o k s  w i t h  a  2000-word
vocabulary. They are hard-
er to read because of the
many idiomatic usages of
common words, and the
density of the information

presented. But the good news is that these
books are almost ‘the real thing’: they are
adaptations of popular bestsellers and other
superior fiction in all genres, and they look like
real paperbacks. The over 50 titles are immense-
ly popular with students of higher intermediate
and advanced levels. A very few of the books
have been enjoyed by the best intermediate
student readers, and these titles are listed in the
bibliography.

Hodder Graded Readers  (4 titles). Prices un-
available. (No tapes)

Mixed bag of fiction and non-fiction. Books
are attractive. well-written and of sensible length.

Evans Graded Reading ( 1 2  t i t l e s )  (unseen)
Prices unavailable)

A non-fiction series, with an accent on the
light and popular. (Two cassettes)

Regents Readers (7 titles), Books: ¥740-¥850.
(No tapes)

Natural
wonders

4 5 A n e w  a d u l t
multi-level series of
assorted original
and adapted fiction

between chapters) that they have a decidedly
‘school text’ feeling. Attractive covers.

Two of the above titles in larger format,
with glossing in Japanese.

Nelson Graded English Readers (2 titles). Books:
¥420  (No tapes)

The length of these
short-story collections
m a k e s  t h e m  c l o s e r  t o
classroom-based texts
(with stories assigned one-
by-one for out-of-class
reading) rather than take-
home readers. But they
look like readers, and they
have been taken home and
enjoyed by motivated stu-
dents.

Dodd’s Supplementary Readers (10 titles). Mac-
millan. Books: ¥300 (No tapes)

Old - f a sh ioned  se r i e s  o f  f a i ry  t a l e s  and
mythology.

FOOTNOTES

1 Nuttall, Christine. Teaching Reading Skills in a For-
eign Language. London: Heinemann Educational
Books,. 1982, p. 168 (Chapter 12 is devoted to
extensive reading).

2 Brumfit C.J. Readers for Foreign Language Learners
of E n g l i s h  (ETIC Information Guide 7). London:
The British Council English Teaching Information
Center, 1979. This pamphlet also contains a useful
bibliography on grading.

3 Nuttall, p. 33.
4 Damien Tunnacliffe raised this point at his JALT ‘83

presentation The Importance of Extensive Reading
in Japanese Learning. This presentation was an
excellent overview of the whole subject, and was
reviewed in the JALT Newsletter 8:l. See also
The Natural Approach by Krashen and Terrell. Ox-
ford: Pergamon Press, 1983, p. 131.

5 For a thorough discussion of how to use tapes with
readers, see the excellent How to Make the Most of
Graded Readers on Cassette by Janet Tadman.  Lon-
don: Longman  Group Ltd., 1980.

6 Nuttall, p. 65.
7 The definitions and examples of ‘word’ in this para-

graph are taken from Hindmarsh, Roland, Cambridge
English Lexicon, Cambridge University Press, 1980.
This is one of the few word lists that distinguishes
between the different meanings of the same word.

8 Heinemann Guided Readers Handbook by John Milne.
London: Heinemann Educational Books, 1977. p. 6.
This guide to the series explains information control
in detail. Many other publishers have written guides
to their own series, which explain the structural grad-
ing in detail and usually include a vocabulary list. The
major ones are:
Guide to Rangers. Ed. Paul Aston/Carol Christian.
London: The Macmillan Press Ltd., 1982.
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Longman Guide to Graded Reading. London: Long-
man Group Ltd., 1977 (for Squirrels and Bees. No
vocabulary list included).
Longman  Structural Readers Handbook. London:
Longman  Group Ltd., 1976.
A Guide to Collins English Library. London: William
Collins Sons and Co. Ltd., 1978.

Newbury House Writers’ Guide. Rowley, Mass.: New-
bury House Publishers, Inc., 1978. (unpriced) (Of
interest for its American Enrlish vocabulary list.)

9 June and Augustus by Paul Aston.  Macmillan Ranger
(Range l), 1973.

l0 Described in Nuttall, p. 27.

SETTING UP A LIBRARY

Readers, which typically cost about ¥500 apiece, are readily available from the usual sources of im-
ported textbooks. They can be selected from publishers’ catalogues, or from the bibliography/review in
the May Language Teacher. Once books are purchased, the most important thing is to motivate the stu-
dents to read them. To this end, display is very important. A normal bookshelf won’t do: readers are
thin and usually without a titled spine. (Normal ungraded paperbacks can, of course, be shelved in the
usual way.)

How not to display readers

How can these thin books be displayed so that their attractive front covers are showing? It is possible
to lay the books on a table or other flat surface, or to make a portable rack. (Detailed instructions for
making several types of these are included in Nutthall’s Teaching Reading Skills in a Foreign Language
(Heinemann),  pp. 175-7.)

A cheap and effective alternative is to convert classroom or other walls into a display area. Experi-
ence shows that this is extremely attractive and motivating, apart from the decorative value such a display
has for a school.

You need a wall that will take nails. Thin wooden strips are
nailed into the wall. Thin bands of elastic tape are secured with
pushpins midway between the strips. Books are pushed behind

the elastic
tape which
holds them
flat against
the wall
where they
rest on the
thin wood
strip ‘shelf.’

(cont ‘d on nextt page)
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(cont 'd from preceding page)
The strips should be far enough apart to

accommodate the larger format readers. Wood
can be purchased from building merchants,
and elastic tape from ‘Tokyu Hands’ or the
dressmaking section in department stores. In
detail:

Ji.k
fl.0.m

t
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Books can have a pocket taped into the
cover to hold a library card. Book survey forms
(one kind of follow-up activity) can also be
enclosed here (see photo).

JALT lnterview
READING, PUBLISHING

AND TEACHER TRAINING

DamienTunnacliffe is an editor at Longman
where he publishes professional books for teach-
ers, graded reading and background books. H e
was interviewed by Helen Kraemer.

H.K.: What is the greatest satisfaction of an
editor in a big publishing company?

D.T.: For me it is choosing a subject, finding a
writer and together producing a book which, a
year or two later, students want to read. When
teachers come and say, ‘We like using this book
in the classroom and our students enjoy it, too,’
then that is the greatest satisfaction. Occasion-
ally, you publish a book which you think is
excellent but which fails to catch on and so you
don’t get the second big satisfaction of good
sales.

H.K.: Some people have called reading ‘The
forgotten third skill.’ But the number of books
recently published in this field seems to indicate
a reawakening of interest. Can you confirm
this?

D.T.: I think there has always been interest
in reading, though if you look closer, it hasn’t

always been reading in a sense that I would
fully approve of. There has always been, as in
Japan, the practice of reading with attention
to the minutest details of the text, constant
reference to dictionaries and inevitably, trans-
lation. That is reading of a sort but it is some-
how a travesty of the fuller sense of the word
‘reading. ’ The Japanese attention to detail is
wholly admirable, but I think it is not suffi-
cient today when you need the ability to read
in many different  ways,  a t  many different
levels of sophistication and above all to read
fluently  both for work and relaxation. This
is an essential part of being a successful and
educated person and I consider it a great loss
that in many school systems this aspect of read-
ing is not only neglected, it is virtually unknown.

H.K.: When looking for texts for ‘extensive
reading’ classes, I can rarely find books whose
entire contents are of high interest to my classes.
I often wish there were a possibility of selecting
texts and short stories from various books to
make a one-volume reader. With computer
technology greatly advancing, do you think
that sometime in the future, teachers will be
able to order tailor-made books from one pub-
lishing company or preferably an association
of publishers?

D.T.: Perhaps you are teaching at a high level
in Japan?

H.K.: Yes, I teach at a junior college.

D.T.: Well, I would be very much against the
(cont’d on page 16)
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( GALAXIES )
The Reading Series of the Future

fiGalaxies_written  by Abbs and Feebairn  to
complement ” Strategies”.

fiGalaxies-designed  to relate to the learner’s own
interests, life and experience.

*Galaxies--a bright, new series of documentary readers
for elementary and lower intermediate
students.

Level 1 Level 2
l Blue Jeans l Dance
l Fast Food
l Superace

For further information 1

contact : Mike Thompson T. Muta 1

Longman  Penguin Japan -
Yamaguchi Building

2-12-9 Kanda Jimbocho
Chiyoda-ku Tokyo 101

Tel. 03-265-7627 ,n,

Longman :s
EnglishTeachingServices
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idea of one reader, one book of any form for
university-level students. I think the purpose
of universities is to open minds to the tremen-
dous diversity and variety of human thought.
And if you are teaching an English literature
or English language course, it should be the
first priority of the teacher to ensure that the
students read much more than the books which
are on the reading list, that they read back-
ground materials, that they read other books
by the authors of the prescribed texts, books by
people of the same generation and of the same
sort of society. They should be informing them-
selves in the widest possible way and I believe
that they will only do this (a) through the
encouragement of their lecturers and tutors and
(b) through the gradual training of good reading
habits from the earliest years of junior high
school. If they get to the university without
proper reading habits, it is almost too late.
You can, of course, do remedial work. But I
think that one of the great problems in the
teaching of English in Japan (as in many coun-
tries) is that the reading habit has not been
formed early enough. So when students reach
universi ty,  they expect  to be spoon-fed.  I
regard using a class reader of the kind you
mention, with texts taken from different sources
and different publishers, as a sort of spoon-
feeding. I think that if we are going to train
mature and confident adults, they have to go
out and find the material on their own initiative,
though with guidance as well, but they shouldn’t
be given one book and told it’s all there.

April 1984

H.K.: But since the majority of students in
Japan haven’t had the opportunity to develop
extensive reading skills, we must do some
remedial work at the college level. For that
purpose 1 like to have texts that can be used in
class for all kinds of ‘information-gap’ exercises,
like skimming and scanning, as well as for dis-
cussion. While looking for texts in the past
years, I had this vision of collaboration between
computers and publishing companies,

D.T.: So long as the State doesn’t do every-
thing, so long as there is any sort of free market
publishing, you will not find publishers colla-
borating in the way you describe. It doesn’t
make sense to me. Having been a teacher myself,
1 know that teachers are often rather uncommer-
cial in their outlook and that is fine, but I
think that teachers ought to be sufficiently
‘commercial’ to realise that without a strong
publishing industry their lives would be very
much harder. I think it is really in everyone’s
interest to have competitive and efficient pub-
lishing businesses.

H.K.: This is the age of the copying machine.
Do you think publishers should readily grant
permission for copying texts for use in the
classroom?

D.T.: I think that the problem of copying is
a very serious one. From the point of view of
the publisher, it is a major financial drain and
results in more expensive books. From the point

of view of the teacher, I know it is very conven-
ient to be able to take an extract from a book
and then make 30 copies. But what teachers
ought to do is to actually figure out what it
costs to make xerox copies and not to see this
as a sort of manna from heaven that is somehow
provided free. Comparing page for page, a xerox
copy is probably five times more expensive
than the page of a book.

Copying has become abused in some coun-
tries. One sometimes sees almost whole books
or substantial extracts as xerox copies. This
deprives not only the publisher but also the
author of a livelihood. People outside publishing
do not realise the effort, the time, and the
frustration even that authors go through in order
to produce a book for a reputable publisher.
Authors are entitled to a fair- reward for their
work as also is the publisher. Publishers are
not just rich financiers putting up money. They
are closely involved in the creation of a text,
and the creation of the illustrations and the lay-
out and in finding the right market. Producing
language teaching books is a very professional
and a very skilled business these days. It has
changed enormously during the past twenty
or more years.

I think there has to be a fair balance, be-
cause 1 do recognise that teachers need to take
extracts from books but there also has to be
some payment for that. Recently, in Britain and
I believe in the USA, too, legal measures have
been taken in the State school system to prevent
the abuse of copying and to ensure that fair
payment is made when copies are taken. As long
as publishers can control the situation, I think
they will be prepared to be reasonable in giving
essential permission to reproduce extracts from
their publications.

H.K.: Have you ever heard of a case where a
publishing company sued a teacher for violating
copyright?

D.T.: Not a teacher. But in Britain, there have
been some court cases against schools. But I
don’t want to become too involved in this
question. I would simply say that if everybody
has a responsible attitude and realises that it
is fair to pay when using other people’s material,
then there is room for a certain amount of
licensed copying on payment of an appropriate
fee.

H.K.: Individualised reading plays an important
role in and outside my classroom. When adding
material to the library, the question sometimes
comes up whether simplified readers are an un-
forgivable mutilation of great masterpieces. In
your opinion, are original stories written for
different proficiency levels gaining in popularity
compared with simplified versions?

D.T.: It varies in different countries around
the world and so it is impossible to generalise.
In terms of sales of our books, the sales of sim-
plified classics are quite healthy in just those
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countries where they also read a lot of our
originally-written material. I think that if it
is a question of reading something rather than
nothing, it is far better to read a simplified
version. Often this is the alternative. Another
point,, more positively, is that a simplified ver-
sion which reflects the original sensitively, can
bring out genuine qualities of the work and can
give readers a taste for further reading and make
them more interested in the author. Conse-
quently, they will return to that author as their
English improves. Another reason for promot-
ing simplified readers is that people tend to be
drawn towards names that they have heard
about. There is the initial attraction of a famous
name and a famous title. We must always try
to tempt our students to read, particularly if
they are not avid readers even in their native
tongue. So there are very compelling reasons
for thinking that simplified classics have their
place. A further point is that some of the
classics were written for a public very different
from our own, in economic and social condi-
tions which are very different from those of
today, so that the original edition may in any
case be rather inaccessible, even to a native
speaker! Its style, and its structure of writing,
may no longer be familiar to us. I think if you
can bridge the gap through a good simplified
edition, you perform a function similar to a
TV serialisation which motivates people to go
out and read the original or read books by the
same author.

It is true, though, that over the past few
years, particularly on the Longman list, we have
been publishing more and more original writing,
partly because there are now few classics left
to be simplified! Also, we have found, through
the long experience that we have, that it is
possible to produce challenging and interesting
reading, in a simple, accessible style. And that
is, I think, one of the great changes of the last
ten years. There are now easy readers on the
market which are quite worthy to stand along-
side books written for native speakers, both in
format and quality of writing. My own view is
that making a subject clear and inviting and
accessible to learners (or to native speakers for
that matter) is a very worthwhile objective.
One of the recent satisfactions I had was publish-
ing a short introduction to micro-processing.
This book was conceived about two years ago
and its publication has coincided with a tremen-
dous fashion in Britain for micro-processing.
So this book, written for ESL learners, has
been sold by department stores and bookshops
for native sneakers in Britain. And I think this
is perfectly* natural. With their attractive lay-
outs. lots of use of colour.  beautiful illustra-
tions, texts which are broken’down into access-
ible units - all this helps improve readability
both for the foreign learner and for the native
speaker.

H.K.: Since you are also the editor for profes-
sional books for foreign language teachers, you
are somehow standing at the frontier of the
field. What do you see as some of the latest
trends?

D.T.: As I am sure you are aware, the trend
in Europe and America is towards a much
greater emphasis on communicative learning.
This means that I am concerned to produce
guides for teachers which help to meet the
demands of this new approach. 1 would also
add that I don’t just mean speaking when I say
‘communicative.’ I also mean communication
in terms of listening, reading, and writing, which
are equally important aspects of a communica-
tive approach to language learning. Another
trend where I am equally concerned to provide
assistance to teachers is the movement towards
learner-centred language learning which requires
teachers to become managers of activities as well
as advisers and counsellors.  From the so-called
‘fringe’ movements originating in the USA, we
have learned a greater sensitivty towards the
learner, the learner’s personality and needs.
These very valuable insights have to be incor-
porated into mainstream language learning.

To meet such objectives, a very serious
attempt has to be made in Japan, as elsewhere,
to train teachers. I think it is most unfair, as
has happened in one or two countries, to move
away from grammar-translation or an audio-
lingual approach to a communicative approach,
simply by changing the textbooks and telling
the teachers to get on with it. Ministries of
Education and people who decide these matters
have a great responsibility to their teachers to
give them proper training when they encourage
them to adopt new approaches, thereby main-
taining the teacher’s confidence. If the teachers’
confidence is undermined, it doesn’t matter
what method they use, they won’t get good
results. It is important to keep these psychologi-
cal aspects very much in mind. In terms of
teacher training, I see my role as providing books
which are sensible, down-to-earth, clear and
reassuring, based on good theory but without
letting the theory intrude on the practical pre-
occupations of the teacher. That I think is the
great priority in the next few years.

.

USING THE CLOZE PROCEDURE
AS A QUANTITATIVE MEASURE

OF TEXT READABILITY

By Jeanne M. Wolf

The Cloze Procedure was first proposed
by Taylor in 1953 as a measure of readability.
Since that time, researchers have suggested many
ways to use cloze -  as a testing procedure and as
an instructional device. The purpose of this
article is to review the design, administration
and interpretation of Cloze tests so that teachers
can have more confidence in making their own
assessments of reading materials.

Readability measures are an attempt to
assess difficulty level of written materials.
They assist in determining the level at which

(cont‘d on next page)
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teachers can expect readers to read and under-
stand written materials. They aid in matching
readers with instructional materials.

There are many different readability mea-
sures. The cloze procedure is used in order
to determine the reading level of the material
for a specific group of learners. It is based on
the assumption that fluent readers reduce un-
certainty and predict word meaning from con-
text with the aid of their semantic, syntactic
and grapho-phonetic knowledge. It is derived
from the Gestalt theory of closure which states
that a person naturally wants to complete a
pattern and that he provides any missing ele-
ments in that pattern. The user constructs
a test from the proposed reading material by
systematically deleting words from a selection.
The test is administered and evaluated. The
scores are used to judge the appropriateness
of the reading materials.

April 1984

Construction

a. Select a reading passage of approximate-
ly 275 words from intended, unread instruc-
tional material. The passage should be represen-
tative of the average difficulty level of the
material as a whole.

b. Leave the first sentence intact. In the
second sentence delete the fifth word. Leave
an underlined blank of about 15 spaces for this
word.

c. Delete every fifth word thereafter, until
there is a total of 50 underlined blanks. Finish
that sentence and then add a final sentence
intact.

d .  Type the test ,  making sure that  a l l
blanks are the same length.

Administration

a. Distribute the test and tell students the
purpose of the test to measure the difficulty
of the reading material.

b. Give directions to add one word in each
blank  space on the test paper.

c. Present a sample sentence. For example,
“It’s dark in here. Pleasc turn on the "

d. Give students  as much time as needed
in order to complete the test.

Scoring and Recording

a.  Count a s  co r r ec t  only the  author’s
exact word. Do not accept synonyms in read-
ability measurement.

b. Multiply the total number of exact word
replacements by two in order to determine  the
student’s cloze percentage score.

Interpretation of Results

a. If the percentage of correct answers is
above 60 percent, the passage is at the reader’s
independent level. This is the level at which
the reader can be expected to read the material
by himself. It is the appropriate level for recrea-
tional reading. In the classroom, the reader
would probably be challenged by more difficult
material.

b. If the percentage of correct answers is
between 40 and 60 percent, then the passage is
at the reader’s instructional level. This is the
level at which one can read satisfactorily, with
guidance. It is the most appropriate level for use
in an instructional situation.

c. If the percentage of correct answers is
below 40 percent, then the passage is at the
reader’s frustration level. The material is prob-
ably too difficult for the reader.

The criteria to determine the reading levels
were developed by Emmett Betts in 1957. It
has been shown to correlate highly with stan-
dardized reading tests. According to Betts,
the independent reading level is the level at
which readers comprehend 95 percent of the
material and recognize 99 percent of the words.
At the instructional reading level, a student has
about 75 percent comprehension and 95 percent
word recognition, while at the frustration level
a student is less than 50 percent accurate in
comprehension and less than 90 percent accurate
in word recognition. Material should be at
the instructional level of the majority of the
students.

A final note of caution is necessary. Cloze
is an estimate of readability. In addition to
inherent textual complexity, other factors enter
into readability. Teacher observation, informal
assessments of student interest, motivation,
background and instructional needs, and exam-
ination of text organization must supplement the
decision-making process. All of the facts about
the material, the reader and the purpose for
reading must be brought together in order to
make a final decision about the readabilitv of
written material.
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CHESTER KRONE

- BOOKS FOR READING SKILLS -
Rfi READING COMPREHENSION COURSE

clc( Evelyn Davies and Norman Whitney
This three book course is a new approach to reading
comprehension. It is not concerned with testing through text and
questions. It aims rather to build reading confidence by helping
to build an increased awareness of the different features of
written English.
Elementary: Reasons for Reading
Intermediate: Strategies for Reading
Post-intermediate: Study Skills for Reading
A Teacher’s Guide is available at each level.

0
“a_
& HEINEMANN  GUIDED READERS
An outstanding series of graded language paperbacks, with over
80 titles at Beginner, Elementary, Intermediate, and Upper level.
Certain titles are available with cassette.

Ri3SCIENCE and TECHNICAL READERS
12 titles, providing elementary-level reading material on a wide
range of scientific and technical subjects.

For further information contact: Distributed by:
Roger Ahlberg Yohan (WPDA)
Japan English Service Inc, 48-2 Minamidama 3-14-9 Okubo, Shinjuku-ku
Oami Shirasato-machi,  Sambu-gun,
Chiba-ken, Japan 299-32

Tokyo 160
Tel: 03-208-0181

HElNEMANN

-19-



The Language Teacher 8:4

AN ALGORITHM FOR
CLOZING A TEXT

By Steven D. Tripp, Nagoya University of
Commerce

The production of cloze exercises is a
procedure that is rule-governed and therefore
suited to computerization. The following is
a routine (not a program - it will not run as is)
that will produce cloze texts automatically.
To make a program you will have to add routines
for entering, storing, and retrieving texts and
also a printing routine of some sort. This is a
relatively straightforward procedure and can be
done by anyone with some programming experi-
ence. The difficult part is the main clozing
algorithm which is given here.

The routine works in this way. It takes a
line of text, counts the number of words in the
line and searches for the nth word. It finds the
first and last letter of the word, checks that the
last letter is not some form of punctuation,
and replaces the characters with underlines
equal to the number of letters in the word. It
then returns to the line and finds the next nth
word and repeats the procedure. If it runs out
of words it remembers how many words it has
passed over, displays the completed line, and
goes to the next line. The interval between
clozes may be set anywhere from zero to a
number greater than the number of words in the
text and it will not fail.

The following routines are written in Sony
Basic. Most readers will have to do some trans-
lation to implement this on other computers.

10 GOTO l CLOZE
100 l INTEfiVALO
130 I N P U T "interval";INTERVAL
140 RETURN

April 1984

Specifically, this  Basic  contains  the words
REPLACE$, STRING$,  SWAP, ELSE, WHILE-
WEND, and INSTR and it allows you to GOSUB
a label. These speed up processing and make
the listing more intuitively understandable, but
they do not do anything that cannot be done
with simpler Basics.

The variables used are as follows. INTER-
VAL is the number of words between clozes.
PLACE is the number of the next word to be
clozed. WORDS is the number of words in the
current line. LINECOUNT is the number of lines
in the text. COUNT is the number of the current
line. CORRECTION is a number to correct for
the fact that, for example, if you were clozing
for every 7th word but the line contained only
10 words, in the next line you would want to
cloze the 4th word from the beginning. FIRST is
the position of the first letter after the next
space. LAST is the position of the space after
the last letter after FIRST. In the case that the
word is the last word in a line, LAST will be
equal to the length of the line plus one. OVER-

FLOW is the number of words that are “missing”
from the end of the line to complete the next
cloze.

In the subroutines PUNC$ will be the last
character of the current word (note that it may
NOT be punctuation). If PUNC$ is a form of
punctuation, TEMP will be the position of that
punctuation, otherwise it will be zero. It is
called TEMP because it is SWAPped  temporarily
with LAST for the replacement and then SWAP-
ped back if PUNC$ is a form of punctuation.
J and K are temporary variables.

200  *REPLbCE
210 GOSUB *PUNCTUATION
2 2 0  TEXT*(COUNT)=REPLACE*(TEXT*(COUNT),FIRST,LAST-FIRST,STRING*(LAST-FIRST,"_"

))
2 3 0  I F  T E M P  T H E N  SWAP TEMP,LAST
240 RETURN

2 5 0
3 0 0  *WORDCOUNTER
310 WORDS=0:FOR K=1 TO 80:K=INSTR(K,TEXT$(COUNT)," "):IF K  T H E N WORDS=WORDS+1

E L S E  K-80:WORDS=WORDS+1
3 2 0  N E X T  :RETURN

3 3 0
4000*PUNCTUATION
410 TEMP=0:PUNC$=MID$(TEXT$(I),LAST-1,1)
420 IF PUNC="." O R  PUNC$="," O R  PUNC$"!" O R  PUNC$="?" O R  PUNC$=";" T H E N  T M P

=LAST-1 :SWAP TEMP,LAST
430 RETURN

1000  *CLOZE
1010 GOSUB * R E T R I E V E - T E X T
1020 GDSUB l INTERV6LO

,030 PLACE-O I C O R R E C T 1 ON=0
1040 F O R  COOUNT=1 TO LINECOUNT:FIRST=1

1 0 5 0  GOSUS *WORDCOUNTER:PLACE=(INTERVAL-CORRECTION)+1
1 0 6 0  WHILE PLACE<=WORDS

1 0 7 0  F O R  J=1 T O  (INTERVAL-CORRECTION)

1080 FIRST=INSTR(FIRST,TEXT$(COUNT)," ")+1

1 0 9 0  N E X T  j

1100 LAST-INSTR(FIRST,TEXT$(COUNT," ")

1110 IF LAST-O THEN LAST=LEN(TEXT$(COUNT))+1

1120 GOSUS *REPLACE

1130 FIRST=LAST+1
1140 PLACE=PLACE+INTERVAL+I:CORRECTION=O

1150 WEND

, 1 6 0  OVERFLOW=PLACE-WORDS:CORRECTION=INTERVAL-OVERFLOW+1:PLACE=0
1170 P R I N T  TEXT$(COUNT)
I180 N E X T  COUNT -20-
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INTENSIVE AND
EXTENSIVE READING

A summary, for practising teachers, of
material presented-by Damien

at JALT ‘83

By Claire Thompson

Intensive Reading

What’s Intensive Reading?

Reading a passage in depth
comprehension and/or analysis.

Tunnacliffe

for complete

Things to remember before starting:

1. The reader is not merely supplementary
material and therefore the objective must be set
out and met. A “lesson” plan is necessary as for
an ordinary class.

2. Read the book beforehand.

3. Note down the significant points of the
story. Orientate the students adequately in the
case of a difficult story-line or large number of
characters.

4. Be aware of what discussion topics are
interesting and suitable for their productive
ability. This is especially important if the stu-
dents are reading at a higher level than their
speaking - which will be the case if we are deal-
ing with a reader “intensively.”

5. Note down those written activities which
suggest themselves.

Introductions.

1. Motivate by taking time to talk around
the subject, stimulate response and interest.

2. Bring in visuals to accompany the book
under study, e.g., photos, maps, etc.

3.  Pre-teach some vocabulary i tems if
absolutely necessary. Otherwise, guessing the
meaning may be used as an intensive reading
activity/exercise.

4. Exploit students’ opinions, knowledge
of the subject (see extensive reading for more
ideas).

5 .  Find paral le ls  in  the s tudent’s  own
culture/history. Most stories have some uni-
versal characteristics.

6. Don’t drag out the introduction phase!

7. Give a purpose to the reading as a whole
by setting a couple of focus questions.

Ways to exploit the reader in this way:

April 1984

Variety of pace and activity is the essence
so. .

1. Some parts of the books should be used
for close study -  maybe 15 minutes for detailed
comprehension, followed by the teacher asking
questions.

2. Homework reading with follow-up and
checking of comprehension questions in class.
Don’t forget to go faster when the book goes
faster. This increases motivation.

3. Personalize the book. Students can keep
their own character portrait.

4. Pictures can be drawn as a comprehension
exercise.

5. Time-lines, family trees add to the variety
of activities.

6. Get students to make up their own ques-
tions to give each other to check understanding.
Good for motivation.

7. Let the students dramatise the scene in
their own words.

8. Dictate a summary of the story so far
every two or three weeks. Or you could get the
students to prepare summaries for dictation
themselves.

For follow-up, see extensive reading.

Extensive Reading

What is Extensive Reading?

Reading in quantity for information or
enjoyment, without bothering to focus on every
unknown item which occurs.

Aim:

1. To develop the reading habit in the sec-
ond language (Japanese read a lot in their first
so capitalize on this!). In turn, this should
enable students to read fluently. Important to
remember that the motivation has to come from
the teacher initially.

2. To build confidence by reading in quan-
tity on a wide variety of subjects.

How does the extensive reader help the language
learner?

1. It helps consolidate, expand and transfer
that learnt in the limited textbook. It helps
transfer knowledge/language to new situations
and to the outside world. N.B. Those who read
more, write and speak better (if the speaking and
reading levels are kept more or less the same).

2. It helps develop fluent and efficient
(cont’d on next page)
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(cont’d from preceding page)
reading in the foreign language and mother
tongue.

3. It’s a realistic use of the language.

4. Those who read widely tend to pass
exams.

Practical Aspects:

1. First prepare the around: the teacher
needs to read widely and
its importance.

2. The teacher should
reading habits as students
examples.

3. Get the students to. 

show the students

talk about his/her
are impressed by

talk to each other
and recommend books. Readmg should be a
shared experience.

4. Find out about the students’ interests,
and what they read in Japanese.

5. Prepare a questionnaire.

6. Do a book survey. Get students to write
to the publisher with their views.

7. Motivate by talking about the cover,
Interest the students in the subject by talking
about the title and picture on the cover.. Also get
them to react to the “blurb” on the back.

8. Find out what the student know/don’t
know about the subject ~ or like/dislike. This
can be done in note form in two columns.

9. Always give a purpose to the reading. Pre-
set a couple of focus questions before reading.

Benefits for the teachers:

1. The teacher has time to give special
attention to individuals.

2. It gives students the opportunity to work
together. Weaker and/or uncooperative students
can work with their peers.

3. Organization and running of the “ven-
ture” can partly be entrusted to students them-
selves.

4. Okay for mixed ability classes. Benefits
and motivation are not hindered.

Which books should be chosen?

1. Books which are slightly below the
current level of acquisition. The satisfaction
attained from finishing a book is important.
Books that are too long or difficult will kill
motivation.

2. Always insist on the best in terms of
cover appearance,, illustration and, above all,
the quality of writing.
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3. The books should be structured and
vocabulary load not too heavy.

4. There should be a variety of books to
choose from - to accommodate all tastes and
hopefully develop awareness of the different
subject matter available.

Follow-up:

This should be natural and not imposed.
It could be as simple as recommending a book to
another student or, more formally, a written
piece/summary or questionnaire as mentioned
previously.

Keep a record of students’ reading and
comments for future use by others.

.

MAKING STUDENTS
ACTIVE LEARNERS

IN COLLEGE READING CLASSES

By Kenji Kitao

Reviewed by Naoko Robb

Kenji Kitao’s one-hour presentation at JALT
‘83 was packed with ideas for making the reading
classroom more than a place where a teacher
dryly calls on students in turn to recite or trans-
late a text line by line. He, in fact, forswears
all translation in his classes. Instead, he devotes
the time to a variety of activities based on the
reading, often placing the students in pairs or
groups for this purpose.

At the beginning, Mr. Kitao administers a
proficiency test to the students during the
first class of each course, using the results as the
basis for his seating arrangement. Students are
seated in order of their results with the best
students being seated in rows 1, 3 and 5, and
the rest continuing according to their ability in
rows 2, 4 and 6. In this manner, each student
has a partner of differing ability on his/her right
or left which allows the groups to complete the
activities in a similar amount of time, as well as
providing each of the poorer students with
the help of a better one.

One of the most important points is the
selection of materials. Mr. Kitao emphasized
that one of the primary reasons why students
in college do not enjoy their reading classes is
because the material is often boring. This is
particularly true with excerpts from famous
writers. Instead, he suggests short selections
from everyday English, and from many genres
including such things as directions, recipes and
the like. Other qualities which he looks for
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in a good text include the use of natural, stan-
dard English, texts which are unbiased and
factually accurate, texts  of  an appropriate
length to be handled in one class period, and
those with a relatively controlled vocabulary
and which would provide a degree of challenge
for students at their current level of ability.

He points out that it is best to select a text
which already provides an ample selection of
exercises to go with each reading, otherwise
the burden of preparing exercises on a weekly
basis might become too great. Exercises can
include true/false or comprehension questions
(multiple choice or short-answer), cloze exer-
cises, outlining or charting exercises, sentence
completion questions and questions requiring
inferences from the ideas in the passage.

Mr. Kitao cautioned teachers against plung-

ing “headlong” into each reading passage start-
ing at the beginning and plodding through to the
end. He strongly urges teachers to have the
students read the passage two or more times
in class, the first time having them only skim
(under pressure of time), and following each
read-through with appropriate class activities.

One technique which he employs seems not
only to be highly motivating, but also to result
in better learning. The students are put in groups
of three, each group containing one student
each of high, middle and low proficiency. The
students are then required to study together for
the periodic in-class tests outside of class with
the knowledge that their test scores will be the
average of their three individual grades. Mr.
Kitao reports a rise of some 20 points (out of
100) in the class average after he put this into
practice.

READING: IN-COMPANY LANGUAGE PROGRAMS AND EVALUATION
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e  where you never stop growing
I

FOR LANGUAGE AND EDUCATIONAL RESEARCH

b Kyoto Eng l i sh  Cen te rS
v Sumitomo Seimei Bldg., Nishiiru  S h i j o - K a r a s u m a

S h i m o g y o - k u  : Kyoto J APAN
Telephone .  Kyoto  075~221-2251 I

A functional course of spoken English for college and adult learners in

Japan which capitalizes on years of English study in the schools and

guides students in “putting it to work” in realistic communication.

Cycle Two has eight books, each an Book 1 . . SOCIALIZING
independent short course in itself, Book 2. . HELPING OUT

so you can select any combination Book 3.. INFORMATION

according to your students’ needs Book 4. .PAST EXPERIENCES

and interests, and depending on the
Book 5. . .INFLUENCING PEOPLE
Book 6. . .FEELINGS & ATTITUDES

length of your program. The books Book 7. CONVERSATION AIDS
are arranged by “theme,” as follows. Book 8. . ,DISCUSSIONS

0 Classroom procedures have been chosen according
to their practical effectiveness. The following are used
regularly:
- Realistic role-playings using photographs and “hid-

den” information to communicate.
- Projects to provoke extended conversation: inter-

viewing, decision making, problem solving, etc.
- Listening Comprehension practice: realistic (semi-

scripted) conversations, with sound effects to bring
the situations to life. Accompanying worksheets
focus attention on essential elements and then go
on to guide students in understanding more of the
detail.

0 The Lab Set is a lively combination of the Listen-
ing Comprehension practice and the unique function-
centered structure practices. Tests are also available
on tape, with accompanying test sheets. There is one
test to follow each book of Cycle Two.

seido language institute
12-6 Funado c h o ,  Ashiya shl 6 5 9 ,  Japan,,’

For further information and
copies, please contact:
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rUle%fiM_I  lfl20844

ASAHI EVENING NEWS
Subscription. ¥2,900  a month. Subscribers may apply to our offices or any Asahi
Shimbun  newspaper sales agent. Published daily except Sunday. Single copy ¥12O.

*TOKYO: 8-5 Tsukiji 7-chome,
Chuo-ku, Tokyo 104 Tel: (03)
543-3321/OSAKA: 2-4, Nakono-
shima  3-chome,  Kita-ku, O s a k a
530 Tel: (06) 231-0131 /
KOKURA: 12-1, Sunatsu
1 -chome, Kokurakita-ku, Kita-
Kyushu 802 Tel :  (093)  531-
1131 / NAGOYA: 3-3, Sakae
1-chome, Naka-ku, Nagoya 460
Tel: (052) 231-8131
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Language Training in Business & Industry
Nippon Information & Communication

Co., Ltd.
Head  office Satsuki Bldg 6.12. I-chome.  Kyomachlborl.

Nishi,-ku. Osaka Tel: (06) 441.8585
Tokyo Office: Sun Helm Tamachl  317. 2-9. 3.chome.  Kaogan.

Mmatw-ku. Tokyo Tel.  (03)~453-1210
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For further information contact:

~~~QJJ ;~;gg~g;~an
THE SIXTEENTH ANNUAL SUMMER WORKSHOP

for Japanese Teachers of English
A week-long residential workshop which includes language study, special lectures and programs
and seminars on a variety of teaching methods and techniques. The workshop is conducted by the
LIOJ faculty and invited lecturers.

Dates: August 12 - 18, 1984

Articles include,
*Rod City: Context and Focus for Student-Generated Language, Robert Ruud, *Prediction
as a Listening Strategy, Michael Rost, *Teaching Writing in the College Classroom, Tomoo
Tsukamoto, *Reading, Writing, and Culture Shock, Louise Damen, *Getting Into Texts
(Part Two): Coherence in English, Joe D. Palmer.
BRIGHT IDEAS, BOOK REVIEWS and more.

Also included in this special edition,
CROSS CURRENTS TEN-YEAR INDEX

***Cross Currents is available at a discount rate to JALT members by ordering it through JALT.
Please use the JALT postal transfer form which can be found in the JALT Newsletter.
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ANNOUNCEMENT

As of this month, the newsletter is
available for purchase in several bookstores in
the Kansai and Kanto areas. So far, the fol-
lowing have agreed to display The Language
Teacher for sale:

In Kobe: Maruzen
In Osaka: Maruzen

Asahiya
Kinokuniya

In Kyoto: Maruzen
In Tokyo: Biblos

Kinukuniya

And in order to facilitate the arrangements
with the bookstores, the purchase price has
been raised to ¥350.
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Presidential Debate between
++f<+ Carter &  R eagan

REAGAN  ON THE RADIO!XZ::

Practical English Conversation  for Businessmen
iI_ r3’rn  7,OOOpj r*fi i 2 OOU~I  fit t r-1 5 3OOJl

Dan Cordtz’s Econocast (Jan. Jun  ‘82)
t! t z!dI  2_ 7OOp! r+z b BOOR fi* / br--7  9001’1

Dan Cordtz‘s Econocast (Jul Dec.‘82)
1~ i-a’l  2.8OOB ri-_ I- 9orlpi  fle / ii-7 l.9OOrl

~~~~ JFK 1917-1963

Japan from the OutsIde
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LETTER TO THE EDITOR

From Steven D. Tripp

Your February 1 issue of the JALT News-
letter contained an interesting and informative
article on computer-assisted language learning
by Bernard Susser. The article contains, both
explicitly and implicitly, criticism of the idea of
using computers as mere mechanical drilling
devices for discrete point items. The question
of whether discrete point drilling is a good idea
can be approached on both logical and empirical
grounds.

First, to look at the question from the
logical point of view let us remember what
Mackey  said in Language Teaching Analysis
(1965). We cannot teach everything so some
selection must be made. What we have selected
cannot all be taught at once so it must be broken
down into pieces and taught in a sequence.
What is too difficult to be mastered in one

unit must be divided into its component parts
and mastered piece by piece. If this doesn’t
logically suggest that all teaching must be,
intentionally or unintentionally, discrete point
teaching, then I would be happy to know why.

From the empirical point of view, it is
true that in the past teaching methods that have
emphasized discrete point teaching and testing
have not produced startling results. However,
the limits of discrete point teaching and testing
have hardly been reached. There are many
techniques that are little known and used and
these can be added to up to the limits of human
creativity. To dismiss discrete point teaching
and testing now is like a doctor giving a patient
an aspirin, watching the patient die, and con-
cluding that medicine is worthless.

The computer will be capable of doing many
wonderful things. Let us not over-hastily rule
out one rather mundane, but useful, area of
teaching that the computer seems, even now,
quite well suited for.

M Y
SHARE

Edited by Marc Helgesen

Numbers are often one of the first things
our students learn and become fluent in using.
This month’s ‘My Share’ is a NUMBER BINGO
game submitted by Steve Kolack of the Nagasaki
YMCA. I had an opportunity to use the activity
and found that my students really enjoyed it.

NUMBER BINGO

By Steve Kolack

A. Write “BINGO” on the blackboard
along with a bingo configuration and ask the stu-
dents if they know how to play this game. If
any say yes, ask them how many ways there
are to score bingo and go on to explain “across,”
“down,” and “diagonally.”

B. Draw two large bingo configurations on
each side of the blackboard and write in the
numbers 1 through 9 in the squares. (See figure
1)

C. Ask the students to repeat after you,
“One, two, three shoot.” Explain that you can

1 2 3

4 5 6

7 8 9
Figure 1

shoot a gun or a bow and arrow, but that in this
game we shoot our fingers.

D. Ask two students to come to the front
of the class and have them face each other with
one hand behind their back. Explain that after
all the students have said, “One, two, three
shoot,” they will “shoot” their fingers and the
first one to add them together and shout out the
correct number in English will be the winner.
(They can throw out their solid fist for zero.)
Explain that the winner will get that number
in his/her team’s box crossed in. Practice a few
rounds until you are sure everyone understands.

E. Divide the class into two teams and have
(cont’d on page 38)

- 36-



The Language Teacher 8:4 April 1984

%f STEPS TO ENGLISH
Second Edition
by Doris Kernan

When you teach students of widely different language
abilities-including some for whom English may even
be a totally new learning experience-you need all
the help you can get.
The colorful new Second Edition of STEPS TO
ENGLISH gives you that help:

l Book 1 and 2, Elementary School Level.
Pupil’s Ed ¥1,960, Teacher’s Ed ¥2,640, Cassettes ¥79,860
l Book 3-6, Junior High School Level.

Pupil’s Ed ¥2,480, Workbook ¥950, Cue Cards ¥23,230

McGraw-Hill Book Company Japan, Ltd.

(77Bldg) 14-11,4 chome Ginza, Chuo-ku, Tokyo

T104, Telephone:(03)542-8821
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(cont ‘d from page 36)
them decide their team names. Write each team
name above its card.

April 1984

F. Call up one member from each team and
begin the game. Be sure to get the enthusiasm
level high by using loud voices, clapping, etc.

G. After crossing in the winner’s square,
keep the two members up there and have the
loser ask the winner a question. Be sure that the
name is used before the question is asked.
The teacher should then redirect the question to
the entire class and have them answer in chorus
or have them ask the same question to each other
in pairs.

(In the case that the winner’s box is already
crossed in, but the loser’s box is still open, it
is considered prevention. The loser had a chance
to get that numbered box crossed in but couldn’t
take advantage of it. However, in the case that
that numbered box is crossed in for both teams,
the round is taken over with the same two
opponents.)

H. After the game is completed, mention
that in Japan people usually shout, “Banzai,
Banzai, Banzai,” but that in this game we say,
“Bingo, Bingo, Bingo,” and proceed to have the
winning team give themselves three big ones.

Chapter
Reviews

KANTO

CLASSROOM DISCOURSE AND
SECOND LANGUAGE ACQUISITION

By Michael Long, University of Hawaii

Reviewed by Ann Chenoweth, Temple
University Japan

Michael Long, professor in the Department
of English as a Second Language and director of
the “Center for Second Language Classroom
Research” at the University of Hawaii, briefly
reviewed some of  the classroom-centered
research (CCR) literature and suggested ways
for teachers to look at their own teaching during
his presentation at the February JALT meeting
in Tokyo.

Early classroom research focused on prod-
uct; that is, they tried, without success, to find
the most effective method for teaching lan-
guages. While their aim was certainly a useful
one, their research methods were somewhat
flawed, so the studies were inconclusive. Long
noted that one problem was that they tried to
compare method “a” with method “b” without
ever having determined that each teacher was
actually following a particular method faithfully.
Current classroom researchers, while still inter-
ested in effective classroom teaching, realize
that they are in no position to give prescriptions;
rather most of them concentrate on descriptions
of what actually goes on in the classroom.
With this in mind, researchers have investigated
such areas as teacher feedback on learner error,
teacher questions, interaction patterns, simplifi-

cation in teacher speech, to name a few. Al-
though the researchers emphasize that they are
only describing, they have already provided
some useful insights.

As an example of one of these insights,
Long noted that teachers are not always aware
of what they are doing in the classroom. Some
claim to be doing one thing - which they’ve
been trained to do - whereas, in fact, they are
really doing something quite different. This
was shown in a recent study by Long and Sato
(1983). They looked at transcripts of taped
classes taught by trained teachers who claimed
to be using a “communicative method.” As one
measure, to see if this was really happening,
Long and Sato looked at questions which teach-
ers asked their students. Of the questions
asked, 51 percent were display (or known infor-
mation) type questions of the variety: “Where’s
the clock?“; 14 percent were referential ques-
tions (e.g.: “Do we have another answer for
number two?“); and about 30 percent were
rhetorical questions, comprehension checks (e.g.:
“Do YOU understand?“) and the like. Long
reported that they compared the classroom data
with other data they had gathered from tran-
scripts of 36 conversations between native
speakers of English (NS) and non-native speakers
of English (NNS) in which there were only two
display questions and 1320 referential ones.

Comparing classroom discourse and conversa-
tions which occur outside the classrooms be-
tween fluent speakers of the target language
and either first or second language learners is
important in view of the role that researchers
(such as Scollen and Hatch) now ascribe to
conversation in language acquisition. Long views
it as the “crucible for language acquisition”; it
is through conversation that learners acquire
their language, and their control of grammar
follows later. So, presumably, classroom dis-
course should more closely mirror that of natural
conversations ouside of classrooms. Long
stated that what we find instead is a large
amount of display questions and the general
belief among language teachers that meaning is
expressed by grammar and therefore students are

(cont’d on page 41)
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How to Survive
in the U.S.A.
Nancy Church and Anne Moss
‘Survival American English at an intermediate
level for adults traveling to the U.S.A. on
business, pleasure or for study.
* Extensive practice in using American English for

practical communication
* A wide range of authentic American material used
* Lots of practical information about living in the

U.S.A.
* A variety of American accents on cassette
it Differences between American and British English

clearly shown

Clear Speech
Judy B. Gilbert 
Practice in American English pronunciation and
listening comprehension for intermediate and
advanced students. Clear Speech covers
individual sounds and stretches of continuous
speech, while developing students’ ability to
communicate and understand.

American intonation, stress and rhythm practiced in
context
Examples and enjoyable exercises recorded on
accompanying cassettes
Excellent preparation for the TOEFL
Teacher’s Manual gives useful theoretical
information, notes, an answer key and quizzes

I Further information on all Cambrrdge EL T publications from Mrs Lola Caldeira, U. P. S Ltd., Kenyu -sha Bldg. p
9 Kanda Surugadai, 2-chome, Chiyoda-ku, Tokyo 101.
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(cont’d from page 38)
required from the beginning to produce native-
like complete and formally accurate utterances.
It is also commonly assumed that syntactic
units can be added in a linear fashion although
there is no evidence to support this and much
evidence to the contrary (see, for example,

HIROSHIMA

OF BB-S AND CAMEL RACES

By Miyoko Wordell and Martin Millar
Pica, 1983).

In spite of the seemingly obvious unfavor-
able contrast in the use of questions in and out
of classrooms, Long does not recommend elimi-
nating all display questions in classrooms. There
are certainly some differences in natural and
classroom learning situations and it may be that
some meaningful language practice is provided
by asking display questions. So it may turn out
to be a useful supplement to natural conversa-
tions; Long and other researchers are not prepar-
ed at this point to make claims either way.
One purpose of the study mentioned above
was just to inform teachers of what was actually
going on in classrooms. These teachers had
all professed to be teaching the language com-
municatively; Long said this should have been
coupled with a large proportion of referential
questions which occur with a high frequency
in natural language use, few display questions
and probably not  as  many comprehension
checks. A high number of comprehension
checks may indicate a disproportionate amount
of information going from teacher to student,
again linked to the fact that the teacher in
these cases is the “knower”; students are not
communicating new information to their teach-
ers. Long stressed that these findings are impor-
tant, not because this would lead to ideal class-
room discourse, but because the teachers thought
they were teaching language communicatively,
when in fact, when examined, it appeared that
they were not.

Observations of this type can be very helpful
in bridging the gap between classrooms and
teacher training programs, and can serve to high-
light areas which teachers may wish to change,
Long noted. These observation systems, such
as categorizing teacher questions as used above,
and other, more comprehensive systems, such as

Fanselow’s FOCUS system (presented at  the
August Tokyo JALT meeting) are other useful
by-products which have come from CCR.
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Reviewed by Laurence Wiig

JALT-Hiroshima scheduled a doubleheader
to get its 1984 s p e a k e r s ’  p r o g r a m  u n d e r -
way. The February meeting featured Miyoko
Wordell, a certified Montessori teacher, who
transported her living room English-teaching
operation some ten miles to the Hiroshima
YMCA to share with her audience, and Martin
Millar, a recent addition to the Hiroshima Uni-
versity faculty, who transported us to Saudi
Arabia where he had taught English for four
years before coming to the Far East.

The focus of Wordell’s teaching is the
3-to-8-year-old  age group. Her primary aim is to
create a positive attitude towards English in
her charges and, in a Montessori setting, to bring
about understanding and production of English.
As Wordell explained it, one of the key con-
cepts in Montessori education is to have a wide
variety of activities available for a group of
children to choose from, and to allow them to
make choices on an individual basis about which
activity they wish to do at any given time.

Some of the highlights of Wordell’s class-
room, and teaching, are:

_ She teaches a phonetic pronunciation to
introduce the English alphabet - “ah ,”
“buh,” “kuh,” “duh,” “eh,” “fuh,” “guh,”
etc. She finds that this technique allows
her pupils to make speedier progress in
reading English than if she teaches them that
the English alphabet is pronounced, “ay,”
“bee, ” “see, ” “dee,” etc.

~ She likes to develop mental and physical
ability at the same time. In her classroom,
she. encourages children t o  do activities
such as lifting soybeans or BBs from one
container to another with a pair of tweez-
ers. Wordell always has crayons and paper
available.

_ One of the most popular “toys” in Wor-
dell’s living room is a doctor’s stethoscope.

_ Wordell strongly discourages the parents
of the children she teaches from using the
words “Eigo” (“Engl ish”)  or  “benkyo”
(“study”) in reference to what goes on in
her classroom.

A review such as this can barely do justice
to the wide spectrum of techniques Wordell
touched on. One of her most valuable hints
was that she unhesitatingly asks her students’
parents to lend her the ofttimes  e x p e n s i v e
language-learning toys, books, and other equip-

(cont’d on next page)
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(cont’d from preceding page)
ment they have bought over the years for their
children. Wordell is obviously alert to her
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charges, and to their parents;- she seems to
succeed in her aim of creating a positive attitude
towards the study of English.

* * *
What  do the YMCA, bonenkai ,  kosher

del icatessens,  hot  sake,  bacon sandwiches,
pachinko parlors, high school proms, and dogs
riding in the family station wagon to a church
picnic all have in common? Stuck tor an answer?
Well, put down your glass of beer, stick that
copy of Playgirl back in its plain brown en-
velope, and come spend a couple of minutes
teaching English in Riyadh, Saudi Arabia, with
Martin Millar.

Millar’s talk, “Cultural Antipathy in Lan-
guage Teaching: English as an Alien Language,”
had something for everyone. At a bare mini-
mum, it let listeners see English-teaching in
Japan from a different perspective. For an all-
too-brief moment, Millar succeeded in making
Japan and the West look as similar as Tweediedee
and Tweedledum. (This writer frequently
tires of Japanese people who think that America
is “Japan’s opposite.“) Just as there are no
Western-style bikinis or churches in Riyadh,
neither are there Japanese-style gyoza or Seiko
Matsudas. Students do not take gaijin English
teachers in Saudi Arabia to karaoke bars after
class or to visit their family’s home on a Sunday.

Millar helped us realize how little we teach-
ers of English in Japan have to be careful of
when making a decision on a text or on course
content, Even if Japanese students are generally
content with a future as a stay-at-home house-
wife or as a salaried man who puts in 30 years
straight for the same company, this does not
mean that a foreign English teacher is likely to
create an uproar in a class by using a lesson
about a woman engineer or going into detail
about  Mark Twain assocating wi th  drunken
gamblers.

According to Millar, to be a Western teacher
of English in a traditional Islamic societv. such as
Saudi-Arabia, is to be viewed as an actual
threat. The Saudi authorities want Saudi people,
in surprisingly large numbers, to undertake the
study of English. At the same time, to the
greatest extent possible, they do not want their
citizens to be exposed to the values and views
that native speaker English teachers bring along
as part  of  their “cultural baggage.” Millar
apparently spent a fair part of his four years in
Saudi Arabia choosing- and creating teaching
materials which would offend as few Saudis as
possible.

One of the highlights of the presentation of
this witty, insightful newcomer to the Hiroshima
English-teaching community was his Saudi
slides. He took right-up-next-to-veiled women
and berobed  fans at a camel race, one of the
freest, most exciting events of the year in that
land. As for what the YMCA, bonenkai, kosher
delicatessens, and the other items mentioned
a few paragraphs back all have in common,

they are just a few of the rather commonplace
things in our lives which should not even be
mentioned  in an English class in a traditional
Islamic society.

.

HAMAMATSU

PRONUNCIATION WORKSHOP

By David Hough

Reviewed by F. Parker

On Feb. 19th,  the JALT Hamamatsu chap-
ter was treated to a pronunciation workshop
given by Mr. David Hough. The lively and
animated Mr. Hough’s three-hour workshop was
broken into two parts, both of which were gear-
ed for those who have had little or no exposure
to phonology. The first part of the workshop
dealt with the setting of realistic teaching goals
in relation to teaching ‘native speaker’ fluency
in a second language; the second part, with some
practical hints for achieving those goals.

Mr. Hough began his presentation by asking
the participants to give their own pronunciation-
related teaching goals. The goals which he
el ici ted from the part icipants  ranged from
‘native speaker accuracy and intonation’ to
‘simple articulation, the ability of the speaker
to be understood by the listener.’ After these
goals were discussed, but before he presented
his own goals, Mr. Hough made the claim that
any person in attendance at the workshop was
capable of mastering a native speaker utterance
in any language. Having made this claim, Mr.
Hough went on to demonstrate, how in fact,
this could be done.

A group of words were written on the
blackboard, none of which were recognizable
by anyone present. Working with one word
at a time, the speaker displayed the idea and
principle of ‘backward buildup.’ After the
par t ic ipants  had mastered,  to  Mr.  Hough’s
satisfaction, the pronunciation of one of the
words, a new word was added to the front of
it. This cycle of repetition, mastery and addi-
tion went on until a single phrase had been
completed. It was soon evident to most of the
participants that the series of seemingly random
and meaningless words were in fact the phrase
“It’s a beautiful day today” as it would be
spoken by someone with Mr. Hough’s own
native New York background.

Having proved his claim, the speaker went
on to state that it is very possible to teach
native speaker pronunciation if the sounds of
a language can be divorced from the meaning
of the word. Once meaning is introduced, he
went on to add, a reversal back to incorrect
pronunciation often occurs.

After this demonstration, Mr .  Hough
(cont’d on page 45)-42-
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Let your student learn contemporary
business English with thelellellcl’s

complete multi media courses.

For advanced learners: The Bellcrest Story
Price :
156,000yen (VHS or BETA pack)

Including;

l 90minute  video cassette......  1

l l5Ominute video cassette......1

l C60 audio cassette......1

Study handbook,

l The Bellcrest File (144 pages) ...

0 Story Synopsis......  1
1

For intermidiate learners: BID FOR POWER

Price :
l 13 x 15 minute video episodes 200,000yen

(total course on 2 cassettes, VHS or BETA)

l 1 x 15 minute video episode 19,000 yen

l Student book 1,920yen
(for class room use)

l Teachers manual 3,200yen

l Work book (coming April)

l Self instructional book -  1,920yen
(for individual use)

l 1 audio cassete  3,000yen

For further details please contact Andrea Charman,
Academic Director.

INTERNATIONAL LEARNING SYSTEMS (JAPAN) LTD.
Matsuoka Central Bldg.
1-7-I Nishishinjuku, Shinjuku-ku,  Tokyo 160 Telephone: 03-348-5641
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PERGAMON MEANS BUSINESS
English

Elementary
HOLD ON

COMMUNICATION FOR
BUSINESS

Claudia Guderian Ian Dunlop and Neinrich Schrand
A short course in Survival English for Authentic materials with a largely
international secretaries and business orientation for reading
receptionists comprehension and discussion
Student’s Workbook 0 08 028638 0 f Book 0 08 029438 3 f
1982 ¥I,220 1982 ¥1 ,630
Teacher’s Manual 0 08 028663 1 f
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Cassette Kit 0 08 029425 1 a
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BANK ON YOUR ENGLISH NEGOTIATING
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Book A 0 08 030470 2 f
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BUSINESS CONTACTS
Nick Brieger, J. Comfort, S. Hughes and
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A course to develop the listening and THE MANAGER AND HIS
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Business English WORDS
Book 0 08 030468 0 f Patrick Gillibrand and Vivienne Maddock

1981 ¥2,080 An introduction to the language of

Cassette 0 08 030469 9 a management with opportunities for

1981 ¥3.330 discussion and role play
Book 0 08 028637 2 f

BUSINESS MATTERS 1982 ¥2,950
Joy McKellen  and Mavis Spooner
Practice materials in business
communication for students who wish to
apply an intermediate knowledge of
English in business contexts
Book 0 08 025356 3 f
1982 ¥1 ,960
Cassette Kit 0 08 027264 9 f
1982 ¥5.920

Dlstrlbutor

JAPAN PUBLICATIONS TRADING CO., LTD.
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presented his own goals for teaching pronun-
ciation. His first goal is to ‘give students the
confidence to know that they can pronounce
an utterance correctly.’ His second goal is
to ‘create exercises which build up listening
skills and encourage production.’ Mr. Hough
suggests lots of listening exercises because listen-
ing naturally comes before speech. The third
goal of teaching pronunciation is to ‘allow stu-
dents to make mistakes.’ Textbooks, Mr. Hough
suggested, are such that often seemingly simple
skills (from the instructor’s point of view)
are the most difficult for students to master.
Constant chastisement may undermine a stu-
dent’s confidence. The fourth goal is to ‘allow
students the opportunity to be perfect’: students
should be allowed to master known sounds
before they move on to unknown, more diffi-
cult sounds in a language. Mr. Hough’s fifth
and final goal is to ‘teach pronunciation through
other skills.’ Reading is especially important
in pronunciation training as it allows the student
to actually see what words are stressed and
what words are reduced in a spoken passage.

Broken into small groups, the participants
were given sample dialogues in which key words
had been altered. Although these altered words
were without ‘meaning,’ they followed basic
grammatical rules and contained sounds which
are often difficult for non-native English speak-

April 1984

ers to pronounce. By working in groups, the
participants were able to make the dialogues
intelligible through the use of questions, knowl-
edge of  grammar and through the  context
itself.

The second part of the workshop dealt
mainly with hints and suggestions for teaching
pronunciation on a practical level. This section
focused on the mechanics of speech and the
problem areas often found in the Japanese
learning situation. Mr. Hough recommended
some remedial exercises which can help the
non-native English speaker overcome some of
the difficulties in pronouncing sounds which
are not found in the Japanese language. The
speaker’s major point was that if the correct
sound cannot be achieved, then a substitute
sound can be successfully used. By using a
sound that closely approximates the native
sound, a speaker can communicate effectively
and, in time, may attain the original.

Mr. Hough’s goals for teaching pronuncia-
tion skills were very well covered as were some
practical ideas for realistically achieving those
goals. The workshop was successful in that it
allowed those in attendance, even those without
prior background in linguistics, to ponder one of
the most difficult aspects of any language, the
basic sounds.

OUTSIDERS: American Short Stories for
Students of English as a Second Language

Jean S. Mullen

Appropriate for advanced learners of English, this
reader contains original, unsimplified short fiction by
eleven well-known American writers and two poets.
These readings are carefully chosen for their quality.
diversity, and human interest. They provide a glimpse
of American lifestyles, cultural variations, and social
issues and are thematically related by the concept of
“outsiders”. A teacher’s manual is available. 0-13-
645366-X

THE CHICKEN SMELLS GOOD

William P. Pickett

T h e  Chicken Smells Good is a high interest reader for
beginning level students. The book consists of twenty-
two dialogues and sixteen mini-stories designed to test
comprehension, expand vocabulary, and serve as
springboards to conversation. 0-13-130260-4

F R O M

CLOZE ENCOUNTERS: ESL Exercises in a
Cultural Context
Thomas  Buckinghom and Richard Yorkey

The exercises in this book are intended for students
who can read intermediate-level  English prose, but
who need extended practice in selected points of gram-
mar and vocabulary. This supplementary workbook of
grammar exercises uses a combination of cloze  proce-
dures and cultural “encounters” which require
students to generate items that are grammatically, Iex-
ically, and culturally appropriate to the context.
0-13-138875-4

MEET THE U.S.: People and Places in the
United States
Leslie Kogen and Kay Westerfiefd

Meet The U.S. is designed to help intermediate to ad-
vanced level students improve their reading and
vocabulary skills while increasing their knowledge
about the culture  and geography of the United States.
A variety of excellent exercises provide students with
ample opportunities to develop both reading and oral
skills. 0-13-573808-3

PRENTICE-HALL OF JAPAN
Room 405 Asaka Mansion 12-23 Akasaka 2 chome Minato-ku Tokyo 101 Japan
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JALT
UnderCover

LOOK HERE! VISUAL AIDS IN LAN-
GUAGE TEACHING. Betty Morgan
Bowen.  London: Macmillan Press, 1982.
111 pp.

Reviewed by AnnaMarie DeYoung,
Shizuoka University

In the JALT Newsletter of Sept. 1, 1983,
there appeared an interesting article listing titles
of books and suggestions for further reading
in the area of visual aids. This list was taken
from the book, Look Here! Visual Aids in Lan-
guage Teaching by Betty Morgan Bowen.  The
list seemed to be a very comprehensive one,
and I was eager to obtain a copy of the book
to find out what else of value it contained.
I have now read, studied, and reviewed the
book and I have not been disappointed.

Published in 1982, it is an up-to-date, very
complete book in giving visual aid suggestions
to language teachers just as the title suggests.
It is small in size and cannot only be used as an
individual study guide but could also be used
as a basis for a short seminar or workshop.

If you were lucky enough to hear Andrew
Wright of England at the JALT ‘82 Conference.
you will find many suggestions in Chapter Two,
in regard to building a picture collection, famil-
iar. The suggested classification system for a
picture  collection is an invaluable aid for col-
lecting, filing and using pictures efficiently.
Sixteen categories ranging from ‘Activities’ to
‘Transportation’ are included. with each category
subdivided in various ways. Details for making
and using file boxes are also included.

However helpful this chapter may appear to
be, many of you may have already found that
making your own collection of pictures is very
difficult and time consuming in Japan. Pictures
must meet the requirements  of appeal. relevance,
recognition.  size and clarity to be of any value.
In addition. to keep the pictures looking good
for a long time. mounting on heavy cardboard
and laminating are necessary. Schools with
laminating machine are scarce in Japan. which
further  complicates m a k i n g  a  p i c t u r e  c a r d
file. Even though sets of professionally prepar-
cd pictures are expensive. they may be the
answer for the harried teacher  with little time,
and may prove to be an excellent investment
in the long run.

In Chaptcr Three, differcnt types of pictures
such as wall pictures and charts. sequence

pictures. flash cards. word. picture and work

cards - are illustrated, sources of supplies given
and classroom procedure explained. The sample
lessons are especially valuable and interesting.
In trying out one of the same lessons, I found
my first year junior college level students espe-
cially receptive, showing interest, amusement
and readiness to work out the study task assigned
to them.

Chapter Four describes sample lessons which
will help the language teacher to get started
on using visual aids with entire classes. Well-
written lesson plans and well-drawn illustra-
tions are presented, as are directions for three
interesting games suitable for entire classes.
The group games which are presented are also
exiciting and interesting to the classes in which
I’ve used them. Picture cards are used and some
of the games resemble popular television shows
such as “What’s my Line?” The final section
of this chapter gives suggestions for pair work.
An example of a game in this section is one
called What’s the Difference? Each player re-
ceives a picture slightly different from his part-
ner’s picture. The participants may either talk
about the pictures or they may question each
other about their pictures. A popular cartoon
feature in some American newspapers is called
Hocus-focus and is ideal for this game.

Chapter Five gives suggestions for using
boards. Chalkboards and whiteboards are
perhaps the most commonly used and their
proper care is explained in ths chapter. Hints in
regard to drawing simple stick drawings and
potato heads is also given. A list of specialized
books on these subjects is given if more infor-
mation is wanted. Ideas for using the boards
are explained as presenting structures, substi-
tution drills, tables using information generated
by students and various other ideas. Display
boards described are the flannelgraph, which
can be made easily and inexpensively, and the
magnet board, which would require buying
commercially-prepared products. Again, sugges-
tions for effective classroom use with sample
lessons are included.

One of the longest chapters in this book is
Chapter Six. In this chapter Ms. Bowen  presents
the overhead projector as being especially valua-
ble in the classroom. This reviewer was so
impressed with the presentation that she wanted
to run out and buy one immediately after read-
ing the chapter. Ms. Bowen’s  enthusiasm for the
OHP. the explanation for making materials and
the ease of using materials were all selling factors.
Because use of the OHP is a skill that business-
men and university students often have to
acquire. it seems particularly important that
s tudents  in our  classrooms are  required to
use the OHP in giving short talks and presenta-
tions. Writing exercises and listening exercises,
not to mention the teaching of reading and
speaking skills, can be enhanced by the use of
OHP. Specific language items can also be taught
using the OHP. An example is given in teach-
ing a phrase such as “lt might be .,” by show-
ing a picture out of focus. A variety of games

(cont’d on page 48)



The Language Teacher 8:4 April 1984

AT FIRST SIGHT BETWEEN THE LINES

THE SKILL OF READING
Mark Ellis and Printha  Ellis

The Skill of Reading trains
students to read and Interpret the
written word fluently and with
confidence  through a series  of
simple  reading  techniques  and
strategies

Each book contains  ten units with
passages that vary in length
according to level, from around 60
words in At First Sight to 600 words
in Take It As Read Students are
taught to scan the passages,
taking notes and learnlng
reference words Vocabulary
practice  in specialised areas and
related dictionary work follow
Practice  in comprehension and
structures IS provided  through
exercises in Interpreting diagrams
recognlsing sentence patterns.
and writing summaries Each
stage IS designed to lead students
to a fuller understanding of the text
structure. as shown in the diagram
opposite

Each of the books provides 20-30
teaching hours and IS self-
contatned, so that students may
either work through all four books
or select the one that IS appropriate
at their level

I I

SHADES OF MEANING TAKE IT AS READ

Predlctlig

“rr

Sentence structure
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(cont ‘d from page 46)
are included such as Guess the Drawing, Spotting
the Difference, and The Magic Box. Directions
and suggestions are also given concerning the
use of the OHP in teaching songs, technical
language, and in testing programs.

Chapter Seven describes and gives uses for
the slide projector. Some advantages given
were that slides are easily obtainable, easy
to produce, provide a change of pace and activ-
ity, and transport the viewer beyond the con-
fines of the classroom in an enjoyable manner.
Filmstrips, too, are suggested as being valuable,
especially in specialized areas of study. The
episcope, a machine used largely for enlarging
drawings, diagrams or pictures, is a useful item
to have, but Ms. Bowen carefully points out
that it is large, noisy, expensive and needs a dark-
ened room. Whether one could justify the
purchase of such a machine is questionable, but
it does provide the teacher with a wide range
of materials which are not accessible in any
other way.

Ms. Bowen also writes a bit about movie
films but suggests that they are too expensive
for most schools. However, the rental of films
at reasonable costs may be available in certain
parts of Japan. which could make this medium
an inexpensive way to add variety to the class-
room.

Ms. Bowen has not taken up the subject of
video tapes and in Japan we might wish to learn
more about this medium. its legality. its value
and use in the classroom.

Further information given in this book
includes a basic visual aids kit, the useful books
l is t  previously mentioned and a sect ion of
useful addresses in the British Isles where visual
aids may be obtained. Americans using this
book would rather see a list of useful American
addresses, I’m sure. Although my British friends
will find this book more valuable than I do,
I’m sure that most language teachers will appre-
ciate the valuable information they find in this
book. Over 30 drawings are included and most
can become valuable teaching aids. The figures
can be copied or enlarged and may even motivate
one to try one’s own skills at drawing. Students
are often clever in this area and, using these
illustrations as a guide, may be able to give us
much help using their talents.

Some types of glue and paper, not to men-
tion some of the equipment suggested in this
book, are “foreign” to me, an American, but
teachers can probably make suitable substitu-
tions once they get to know what is available
in Japan.

To help teachers  add variety, enrichment,
creativity and imaginativeness to language
classes, this reviewer advises buying a copy of
Look Here! Visual A i d s  in Language Teaching
and faithfully studying it. Most of us will feel
ttiotivated to “give it a try.”

.

BANKING. Lynne Rushton and Tony
Hopwood. Harlow: Longman  Group
Limited, 1982. 47 pp. (World at Work)

BUSINESS: BANKING. English Language
Services, Inc. Consultant: William A. Mun-
dell. New York: Macmillan, 1984. 87 pp.
(Macmillan Career English)

ENGLISH FOR BANKING AND FI-
NANCE. David M. Stilhnan and Ronni L.
Gordon. New York: McGraw-Hill, 1983.
161 pp. (Instrumental English)

Reviewed by Bernard Susser, Baika Junior
College

It may be, as Ross (198 1: 226) remarks, that
“[t I here is no such thing as ESP,,” but, as in the
case of the UFO. a doubtful existence has not
prevented the growth of a substantial literature
(see, e.g., Strevens 1977; Mackay and Mount-
ford 1978; Robinson 1980; Selinker et al. 1981).
The experts insist that true ESP materials (as
distinct from those so labeled by authors or
publishers) must meet a number of rigorous
criteria: terminological, situational, notional-
functional, rhetorical, and communicative (Stre-
vens 1977:460-61).  Robinson even insists that
any ESP course should be “based on a rigorous
analvsis of students’ needs and should be ‘tailor-
made’.” (1980: 13) This review will examine
three ESP texts in the field of banking, describ-
ing them in detail, measuring them against these
ESP criteria and concluding with a judgment
on their possible utility in Japan. (Two other
texts on the same subject, Ferguson and O’Reilly
1978 and McGovern and McGovern 1983, were
not available to me at time of writing.)

Banking

This slim book consists of 18 units on such
topics as bank accounts, security, credit cards,
borrowing, etc.; the information is based on the
British banking system. Each unit is two pages
long and usually contains either a text descrip-
tive of some aspect of banking or an authentic
or pseudo-authentic item of realia, such as a
check. Mechanical comprehension questions
help the student with the meaning of the text.
Only seven of the units have a dialogue; some of
the dialogues are in passable textbook spoken
English; others are written explanations in
dialogue form. It is regrettable that neither co-
authorship by a woman nor the publication date
o f  19822 has been sufficient to prevent the
puerile sexism of the dialogue in “In the Red!”
(p. 11 ) Almost half of the lessons have cross-
word-like puzzles; other exercises practice
structure, vocabulary, writing sentences and
paragraphs, and register; all use the banking
context fully. One of the better ones asks the
student to change expressions from an informal
to a formal register (p. 20); some of the worst
ask for prepositions and the past tense of verbs

-48- (cont’d on page 50)
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From Collier Macmillan International...

Exciting new books to
develop the ESL student’s

reading skills!
READING FIRST:
BUILDING READING
COMPETENCE
Robertshaw, Hamblen, Alt

R EADING FIRST focuses on American
culture in a collection of readings. Each
selection builds reading skills with a
variety of exercises.

Also watch for... Narration, description, comparison/

READING AND
STUDY SKILLS
Kimmelman, Krantz, Martin, Seltzer

contrast, and cause/effect are
illustrated in this text’s selections.
Vocabulary and study skills are
emphasized with integrated exercises.

These 1984 texts join FORESTVILLE TALES
Macmillan’s already impressive
list of readers... NO HOT WATER TONIGHT

DISCOVERING AMERICAN NO COLD WATER, EITHER

ENGLISH: READING
20th CENTURY

Collier Macmillan International Tokyo office:
866Third Avenue Yoshimitsu Teraoka
New York, NY 10022-6299 No. 103 Crescent Plaza

4-6 Minami-Aoyama
2-chome, Minato-ku
Tokyo 107, Japan
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(pp. 10, 32). The answers to the exercises are
printed in the back of the book; there is no
tape available.

Business: Banking

This textbook consists of 14 lessons on
banking functions, from checking accounts to
trust and brokerage services; it also covers the
Federal Reserve System and the Eurodollar
market. The information is based on the Ameri-
can banking system. Each chapter consists of
three sections: a dialogue ; terminology practice;
and check-up. The dialogues are dialogues in
the philosophic sense ~ they function as vehicles
for explaining the meaning of terms and bank
operations rather than as models for speech.
For example, the first line spoken by the cus-
tomer in Lesson 1 is, “Who really owns the
bank?“, not exactly a typical teller window
query. Eight of the dialogues are between a
customer and a staff member of the bank; some
provide the student with practical language
practice, while others sound more like high
school civics lectures. Other dialogues take
place between two bank officials, where one
ignoramus is enlightened by a more experienced
colleague on how the bank operates.

Part B of each lesson is terminology prac-
tice. All technical terms appearing in the lesson
are listed in alphabetical order with a definition
in English, followed by a few examples of use.
A rough check shows that a new technical
term appears in every one or two lines of dia-
logue. The definitions are usually clear and
easy to understand (but on p. 28 chattel mort-
gage is defined as a mortgage on chattels). T h e
problem is with the examples of use; they
are not  contextual ized and many of  them
contribute nothing to an understanding of
the meaning of the term or how it is used. For
negotiable: “They’re immediately negotiable
everywhere” (p. 1 1); for estate: “It belongs to an

e s t a t e  (p, 29); and for creditor: “There are no
large creditors” (p. 43). There is an excellent
glossary at the back of the book which repeats
the definitions given in each lesson and also
indicates the lesson where the word and its
example sentences can be found,

April 1984

Part C of each lesson is called check-up ; it
invariably consists of fill-in-the-blank questions
practicing the terms introduced in that lesson.
The authors have been careful to frame the
questions so that only one term from the list
of possible answers will fit any given question;
unfortunately, this has resulted in rather con-
trived sentences, often consisting of a definition
and then a repetition to use the term being
tested.

This text is accompanied by a cassette
tape which contains a dramatic reading of the
dialogues. The readings are smooth studio
recordings done at natural speed and with
good intonation, though they are not intended
to approximate authentic speech. All conversa-
tions are recorded by the same man and woman

who manage to inject a certain amount of
sexiness into the language of high finance;
perhaps, as Brecht said, “Geld macht  sinnlich!”

English for Banking and Finance

(This title appears on the title page, under
the heading “Instrumental English.” But in
their preface (p. ix) the authors call this book
Instrumental English for Banking and Finance.
I wonder which is correct.)

The 14 chapters of this textbook are each
devoted to some aspect of banking - savings
banks, loans, consumer credit, etc. Each chapter
also has a grammatical subtitle listed in the table
of contents: chapter one covers verb tenses,
chapter five direct and indirect objects, and so
on. Although the authors claim their book
introduces English banking and financial termi-
nology,” (p. ix) the text is based on the American
banking system. Each chapter begins with a
vocabulary section, in which technical terms are
defined in English; this is followed by an “expan-
sion” section, which gives more vocabulary, and
then by multiple choice vocabulary practice.
Next comes a text, either a reading passage or a
dialogue on the theme of the chapter; these are
followed by comprehension questions, including
a composition assignment. The next two sec-
tions of each lesson are vocabulary building
and a grammar presentation with various kinds
of exercises. The last section, Banking Conversa-
tions, is a role play in which the student is
given a situation and required to talk as instruct-
ed. Some lessons have a reading plus section,
an authentic text with vocabulary help and
comprehension questions.

Of the three textbooks under discussion
here, this is by far the most substantial, in sheer
volume as well as in number and variety of
exercises. Like the other two books, it strongly
emphasizes the specialized vocabulary of bank-
ing; like them, the dialogues are not attempts
to teach oral skills but are vehicles for explaining
aspects of banking, no different from the prose
sections. (This textbook is not accompanied
by a cassette tape.) The role play exercises are
a good idea. but the student is given little help
in doing them. The grammar exercises cover
some of the main points of basic English gram-
mar with standard explanations and exercises;
their vocabulary consistently uses banking ter-
minology. The book concludes with an extensive
vocabulary index.

For what kind of students and for what
purpose were these three textbooks written?
BANKING ‘is one of a “series of practice books
at the intermediate level for students of English,
either planning for, or in, business careers”
(back cover). BUSINESS: BANKING is one of a
series “.intended for students who have some
proficiency in English as well as a working
knowledge of their own professional fields.
The books are designed to teach the special
terminology students need in order to communi-
cate in English within their career areas” (iii).
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ENGLISH FOR BANKING AND FINANCE is
“for the student of English who works in the
sphere of banking and finance. . . [It gives]
an introduction to English [sicl banking and
financial terminology, while a t  the same- time
reviewing some of the more important gram-
matical structures of the language” (ix).

These statements make it clear that the
main concern of these books is with the vocab-
ulary of the banking field; while this is one
important aspect of ESP materials, it is not suffi-
cient; as Strevens points out, replacing This is a
book with This is a passbook is not enough
to transform a standard English course into
ESP. The only other criterion these books make
any effort to meet is the situational one: most
of the chapters are given realistic settings. But
none of these books makes any effort to meet
the other criteria of ESP materials: their dia-
logues are largely written prose rather than au-
thentic  speech;  they display no interest  in
teaching the specific functions or modes of
discourse appropriate to banking; and their
grammar exercises are ad hoc and elementary,
rather than being based on a study of what forms
are most frequently used in this profession.
Further, all three have a cultural bias, devoting
much space to the British or American banking
systems.

Another important problem seen in Banking
and English for Banking and Finance is that the
texts and vocabulary assume a fair degree of
competence in English on the part of the stu-
dent, while the grammar exercises are often at
the elementary level. For example, the student
of Banking is expected to be able to comprehend
this passage: “If you need a statement of your
account, press ‘inquiry.’ You will see the balance
in the viewer. If yo need cash, press ‘withdrawal’
and the amount you need.” But on the next
page the same student is drilled on the simple
past tense of words like “go” (pp. 9-10). Stu-
dents using English for Banking and Finance,
after reading sentences like: “By raising or low-
ering margin requirements, the  Federal Reserve
Board may limit or expand the volume of stock
purchases,” are then drilled on passive sentences:
“The teller showed me the forms. I was shown
the forms by the teller” (pp. 75, 77). This kind
of imbalance in the demands made on the
students by various parts of a textbook is a
fairly typical example of sloppy textbook writ-
ing which usually indicates that the book has
not been field-tested.

Another, more basic, problem is that all
three of these textbooks assume that the student
has some ability in English at the start; Business:
Banking and English for Banking and Finance
further-assume that the student is already work-
ing in the banking field. Consequently. other
problems aside,  these texts  would be very
difficult to use in university or junior college
business English classes because they are too
technical. On the other hand, students in in-
house classes at banks might welcome the expo-
sure to English terminology but would find the

conversations not very helpful; only the book
with the least natural dialogues has a tape.
Further, these students would find most of the
elementary level grammar exercises redundant.

Perhaps it is unfair to criticize a textbook
without having tried to use it first. But teach-
ers have an obligation to their students and
to themselves to examine textbooks carefully
before adoption. Such an examination suggests
that all three of these books are unusable.
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RECENTLY RECEIVED

The following materials have recently been
received from publishers. Each is available as 
a review copy to any JALT member who wishes
to review it for the newsletter. Dates in paren-
theses indicate the first notice in JALT Under-
Cover: an asterisk (*) indicates first notice in
this issue.

CLASSROOM TEXT MATERIALS/
GRADED READERS

Allan. Come Into my Castle (“Pattern Readers”
series). Macmillan. 1964. (Feb. 84 issue)

Allsop. English for Cambridge First Certificate
(teacher’s book, student’s book). Cassell,
1983. (Jan. 84 issue)

Arnadet & Barrett. Approaches to Academic
Reading and Writing. Prentice-Hall, 1984.
(Mar. 84 issue)

Azar. Basic English Grammar. Prentice-Hall,
1984. (Mar. 84 issue)

Bowers & Godfrey. Decisions (teacher’s edition).
Dominie Press, 1983. (Jan. 84 issue)

Buckingham & Yorkey. Cloze Encounters.
(cont ‘d on page 53)
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ENGLISH VISA

INTRODUCING THE NEW
BASIC COURSE FROM OXFORD.

For further Information and inspection copies, please contact’
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Prentice-Hall, 1984. (Mar. 84 issue)

*Church & Moss. How to Survive in the USA:
English for Travelers and Newcomers (book,
cassette). Cambridge, 1983.

Clarke. The Turners at Home (“Pattern Read-

books for  Language Teachers” ser ies) .
Cambridge, 1983. (Mar. 84 issue)

*Widdowson. Learning Purpose and Language
Use. Oxford. 1983.

ers” series). Macmillan, 1966. (Feb. 84
issue)

Colyer. In England. Macmillan, 1983. (Dec. 83
issue)

Curtin. Use of English (“Cambridge First Certifi-
cate English Practice” series). Macmillan,
1983. (Mar. 84 issue)

Field. Listening Comprehension  (“Cambridge
First Certificate English Practice” series).
Macmillan. 1983. (Mar. 84 issue)

*Hill. Elementary Conversation Topics. Oxford,
1983.

Jones. Progress Towards First Certificate (teach-
er’s book. student’s book. self-study guide).
Cambridge, 1983. (Jan. 84 issue)

Kagan & Westerfield. Meet the U.S.  Prentice-
Hall, 1984. (Mar. 84 issue)

Lofting. The Story of Doctor Dolittle (“Delta
Readers” series, 600-word level). Oxford,
1983. (Feb. 84 issue)

Lynch. Study Listening: Understanding Lectures
and Talks in English. Cambridge, 1983.
(Mar. 84 issue)

McKay & Petitt. At the Door: Selected Litera-
ture for ESL Students. Prentice-Hall, 1984.
(Mar. 84 issue)

Monfries. Interview (“Cambridge First Certifi-
cate English Practice” series). Macmillan,
1983. (Mar. 84 issue)

*Mullen & Brown. English for Computer Science.
Oxford, 1983.

Pickett.  The Chicken Smells Good: A Beginning
ESL Reader. Prentice-Hall, 1984. (Mar. 84
issue)

Pincas.  Composition (“Cambridge First Certifi-
cate English Practice” series). Macmillan,
1983. (Mar. 84 issue)

Stone. New Cambridge First Certificate English,
revised for 1984 Syllabus. Macmillan, 1983.
(Mar. 84 issue)

Tofti. Reading Comprehension (“Cambridge
First Certificate English Practice” series).
Macmillan, 1983. (Mar. 84 issue)

PERIODICALS

Viz: A Magazine for Learners of English (ESL),
No. 5. Editions du Renouveau Pedagogique,
1983. (Mar. 84 issue)

*Cross Currents 10, 2. Language Institute of
Japan, 1984.

TEACHER PREPARATION/REFERENCE/
RESOURCE/OTHER

* Holden,  ed. Focus on the Learner: British
Council I983 Bologna Conference. Modern
English Publications, 1983.

McArthur. A Foundation Course for Language
Teachers (“Language Teaching Library”
series). Cambridge, 1983. (Mar. 84 issue)

Morgan & Rinvolucri. Once Upon a Time: Using
Stories in the Language Classroom (“Hand-

The Language Teacher also welcomes well-
written reviews of other appropriate books or
materials not listed above? but please contact
the book review co-editors in advance for guide-
lines. Japanese is the appropriate language for
reviews of books published in Japanese. All
requests for review-copies or writer’s guidelines
should be in writing, addressed to:

Jim Swan & Masayo Yamamoto
Shin-Ohmiya Green Heights l-402
Shibatsuji-cho 3-9-40
Nara, 630

NOTICE: The scheduled reviewer of Johnson
& Morrow, Functional Materials and the Class-
room Teacher, has declined to review it and has
returned it. Any other JALT member wishing
to review it should contact the book review co-
editors before 30 April; otherwise it will be
discarded.

.

IN THE PIPELINE

The following materials are currently in the
process of being reviewed by JALT members
for publication in future issues of The Language
Teacher:

Allen. Techniques in Teaching Vocabulary.
Allsop. Cassell’s Students' English Grammar.
Anderson et al. Missing Person.
Appel et al. Progression im Fremdsprachenun-

terricht.
Berman et al. Practical Medicine.
--------. Practical Surgery.
Brims. Camden Level Crossing.
Comfort et al. Basic Technical English.
Connelly & Sims. Time and Space: A Basic

Reader.
Doff et al. Meanings into Words.
Gabriels. Rhyme and Reason.
Harrison. A Language Testing Handbook.
Holden, ed. New ELT Ideas.
Jones. Simulations in Language Teaching.
Kearney et al. The American Way.
Kenning & Kenning. Introduction to Computer

Assisted Language Teaching.
Kingsbury & O’Shea. “Seasons & People” and

Other Songs.
Kinsella, ed. Language Teachmg Surveys.
Ladousse. Personally Speaking.
Madson.  Techniques in Testtng.
Morrison. Word City.
Mundell & Jonnard. International Trade.
Murray & Neithammer-Stott. Murder Comes to

Breakfast.
Norrish. Language Learners and Their Errors.
Pereira, ed. Jupalish Review.

(cont‘d on page55)



The Language Teacher 8:4 April 1984

The complete English program that teaches students
how to use the language and how the language works

x Student Texts - Short manageable lessons that balance

cn

the teaching of communication, grammar, reading, and writing
skills, followed by consistent, thorough tests and reviews

Workbooks - Immediate follow-up practice for new skills
in workbook exercises that parallel and extend each lesson-a
resource for individual homework assignments

&

Teacher’s Editions - Convenient resource containing
motivating teaching strategies, clear lesson objectives, grammar

G

notes, full-size student pages with answers to exercises, extra
practice activities for each lesson, extra unit tests, suggested
teaching schedules, and much more.

2

Cassettes - Dialogues, exercises, dictations, and listening
comprehension exercises from the student texts and workbooks
help students develop confidence in speaking and listening
skills-one set of cassettes for each book

Placement Test- Helps the instructor decide at which
level to place each student and provides information on individual
strengths and weaknesses-test package includes 25 tests, 50
answer sheets, an answer key, and an instructor’s manual

45 Houghton Mifflin

ENGLISH@Fj)
A lAnp.qc  ror AlI

International Division, One Beacon Street, Boston, MA 02108, U.S.A.
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Raimes. Techniques in Teaching Writing.
Rixon. Fun and Games.
Roach. English Phonetics and Phonology.
Rossi  & Gasser. Academic English.

Seaton. A Handbook of EL T Terms and Practice.
Steinberg. Games Language People Play.
Walter. Authentic Reading.
Wharton. Jobs in Japan.

ulletin
oard

FROM THE EDITOR

As of the April 1984 issue, Jack Yohay will
become the editor of the BULLETIN BOARD,
POSITIONS, and MEETINGS columns. That
means Publicity Chairpersons and anyone who
wants items of interest announced in those
columns should send the information from now
on to:

Jack Yohay
l-111 Momoyama Yogoro-cho
Fushimi-ku, Kyoto 612

We welcome Jack and look forward to
working with him. He will continue to help
with the proofreading as well.

.

JOB PLACEMENT INFORMATION

Education Information Services, P.O. Box
662, Newton Lower Falls, MA 02162, U.S.A.,
i s  involved in (i) -informing Americans and
Canadians of teaching opportunities in Japan and
other countries and (2) finding teaching, ad-
ministrative, library, counseling, and support
staff positions in the U.S. and other countries for
persons now teaching in Japan who wish to move
on to another country,

CALL FOR PAPERS

The seventh International Conference for
Historical Linguistics will be held September
9-13, 1985 at the University of Pavia. One-page
camera-ready abstracts for papers on any topic
within the domain of historical linguistics should
be sent by October 30, 1984 to Prof. Anna
Giacalone Romat, lnst i tute di  Glottologia,
Universita, Strada Nuova 65, l-27100 Pavia,
Italy.

.

KOREAN through the SILENT WAY:
AN INTENSIVE COURSE

Osaka’s chapter of JALT and the Center for
Language and Intercultural Learning will present
Korean through the Silent Way, 40 hours of
basic intensive Korean, four hours a day from
May 21 through June 2 (no classes May 27) at
the Center, 204 Shirono Building, 3-41 Manzai-
cho, Kita-ku,  Osaka 530, tel.  (06) 315-0848
(Fusako Allard, director). Tuition: ¥40 ,000 .
Enrollment will be limited to 12 students. The
course will be taught by Ms. Jung-ja Ha, Director
of Research, Korean Language Divsion, Language
Teaching Research Center, Seoul.

.

WORKSHOP FOR ASIAN-PACIFIC
TEACHERS OF ENGLISH

Honolulu, July 24-August 7, 1984

This workshop is intended to provide a
meeting place for Asian-Pacific teachers of
English to deepen their knowledge of the latest
developments in the theory and practice of
foreign language education and to improve their
proficiency in English, both spoken and written.

The Workshop ranges over English as a
Foreign Language, Theory and Practice; Under-
standing America, and EFL Skills Training.
Participants will be exposed to special presenta-
tions by leading scholars and experts in linguis-
tics and EFL, including Nancy Cramer, Charles
Mason, Jack C. Richards, Richard W. Schmidt,
and Christine Winskowski.

To allow for close interaction between
lecturers and participants, enrollment will be
limited to the first 50 paid-in registrants. Regis-
tration forms, which should be returned by May
1, are available from the workshop sponsors,
the Center for Asia-Pacific Exchange, 1520
Ward Ave., Suite 302, Honolulu, HI 96822,
U.S.A.; telephone (808) 523-1560.

Please send all announcements for this column to
J a c k  Yohay,  l - l 1 1  Momoyama Yogoro-cho,  Fushimi-
ku, Kyoto 612. The announcements should follow the
style and format of the  newsle t ter  and be  received by
the fifth of the month preceding publication.
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Positions
Please  send al l  announcements  for  th is  column to
J a c k  Yohay. l-l 1 I Momoyama  Y o g o r o - c h o ,  Fushimi-
ku, Kyoto 612. The announcements should follow the
style and format of the newsletter and be received by
the fifth of the month preceding publication.

(KYOTO) The British Council Kyoto requires
a qualified, experienced part-time British teacher
for evening classes for the April/July term.
Telephone (075) 79 l-7151.

(SAPPORO) Asahi Culture Center has an open-
ing for a full-time English conversation teacher;
38 working hours a week including 18-22 hours
teaching (2-3 classes per day). Position starts
September, 1984,  and renewable  contract
runs through September, 1985, and includes 25
days vacation. Salary is ¥200,000 a  month
plus transportation and benefits, Opportunity
to board with Japanese family, if desired. If
interested, send resume, recent photograph, and
taped recording of your natural voice to: Mr.
Shoji  Ando, Director, Asahi Culture Center ,

Asahi Building, 4th Floor, Kita 2-jo, Nishi l-
chome, Chuo-ku, Sapporo 060. Tel. (011) 23l-
1121.

(KURE) The Kure Y.W.C.A. wants an English
teacher from September 1, 1984. Applicants
should have a college degree and teaching ex-
perience. This is a full-time position with ap-
proximately 20 teaching hours a week. Those
interested should submit a personal history
and two letters of recommendation. For more
information call Yoshiko Kawagoe at 0823-21-
2414. Kure Y.W.C.A., 3-l Saiwai-cho, Kure-
shi, Hiroshima-ken 737.

(FUJINOMIYA) The Institute for International
Studies and Training. Six-month opening for
Teaching Associates in the lntenstive English
Program for Businessmen from late August ‘84
to late February ‘85. Candidates should be
unaccompanied males with EFL/ESL  training
and experience. Remuneration is ¥ 2 5 0 , 0 0 0
monthly salary and free lodging in a campus
dormitory. Duties include classroom teaching,
LL monitoring, and a residential commitment
in a dormitory. Address resumes and inquiries
to English Department, TA Search Committee,
IIST, Kamiide 1650-3, Fujinomiya City, Shizu-
oka 418-02.

For 11 Read
Start Reading for Adults

Simple
Stimulating

~~~ Colourful
Progressively graded at
Longman Structural Readers
levels 2, 3, 4

For further InformatIon

contact: Mike Thompson T. Muta

Longman  Penguin Japan
Yamaguchi Building

2-12-9 Kanda Jimbocho

Chiyoda-ku Tokyo 101

Tel. 03-265-7627

.nw

Longman “12
English Teaching Services
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: Center For Applied Linguistics

Teaching
Conversation Skills
in ESL
Ronald C. Eckard and
and Mary Ann Kearney
The authors relate discourse analysis
to the teaching of conversation by
using insights from discourse analysis
to identify the skills students need to
acquire to converse successfully in
English. The authors emphasize
“natural” language in classroom
conversations rather than controlled
conversational activities.

Contents
l Aspects of Conversational

Language
l Preconversation Activities
l From Controlled to Free

Conversation
l Conversatron Activities
l Role-Play
l Question-and-Answer Activities
l Class Discussions
l Problem-Solving, games, and other

group activities

Paperbound 55 pages O-15-599059 4

I

Problems and
Teaching Strategies
in ESL Composition
Ann Ralmes
A careful and concise analysis of ESL
students’ writing problems: sentence
structure, grammar, rhetorical struc-
ture, organization, reading, vocabu-
lary and idiom, and attitude toward
English

Contents Include:
l Sentence structure and grammar
l Marking a paper
l Rhetorical structure and

organization
l Reading and analyzing what has

been wntten
l Vocabulary spelling. and idiom
l What students write about, and

how they feel about English

Paperbound 24 pages 0 15 599156-2_

For further information, contact:

Harcourt Brace Jovanovich inc.
Hokoku Bldg. 3-11-13,  lidabashi Chiyoda-ku, Tokyo 120, Japan.
Telephone, (03) 234-l 527 Telex J27953 Academic

(CAL books are stocked by Books Sanseido)
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Whatever Your Needs In Business English,
Oxford Has The Answer.

ENGLISH FOR BUSINESS
The ever popular video series for
advanced students.

CAREER
The two book course for elementary to
intermediate students.

BUSINESS WORLD
Advanced reading, discussion and role
play.

ENGLISH FOR SECRETARIES b
MODERN OFFICE LIMITED b

Two books of secretarial English
at the intermediate level.

MANAGE WITH ENGLISH b
The four skills book for advanced
students.

BUSINESS LETTERS FOR ALL b
Ideal for students who need to
write business letters.

For further information and inspectlon copies, please contact.

OXFORD UNIVERSITY PRESS -3-3 Otsuka Bunkyo-ku, Tokyo 112
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Meetings
Please  send al l  announcements  for  th is  column to
J a c k  Y o h a y  I - 1 1 1  Momoyama  Yogoro-cho,  Fushimi-
ku. Kvoto 612. The announcements should follow the
style and format of the newsletter and be received by
the fifth of the month preceding publication.

YOKOHAMA INAUGURAL MEETING

Topic: Listen and Act: Moving from Simple
Actions to Classroom Drama

Speaker: Dale Griffee
Date: Sunday, May 13th
Time: 2 - 5 p.m.
Place: Yokohama YMCA (1-min. walk from

JNR Kannai stn.);  see May issue for
d e t a i l e d  m a p .

Fee: Members, free; non-members, ¥ 5 0 0
(credited against annual dues if you
become a member at this meeting)

Info: Scott B. Swanson, (work) 045-662-
3721, 7th  f loor ;  (home) 045-843-
9365

Mr. Griffee’s primary interests in the field
of TESOL are listening, drama, music, and
poetry. He has written Listen and Act, a text
using drama and total physical response.

After a brief discussion of classrooms and
students, the pesentation promotes listening as
the primary activity in acquiring language with
a special emphasis on the role of actions. The
mini-drama is introduced as a way to give extend-
ed coherence and meaning to actions.

FUKUOKA

Topic:

Speaker:

Date:
Time:
Place:

Fee:
Info:

Sound Spel l ing Harmony:  Phonic
Techniques for Teaching English to
Beginning Students
Dr. Paul V. Griesy, Kumamoto Uni-
versity, Faculty of Education
Sunday, April 8th
10 a.m. - 4 p . m .
Fukuoka Shimin Kaikan, A-kaigishitsu
(2F)
Members, free; non-members, ¥l,000
Etsuko Suzuki, Bell American School,
092-761-3811

This presentation will deal with a method 
for teaching phonic reading and spelling as well
as pronunciation to beginning students. The
process deals with prescriptive phonology which
is based on a set of principles drawn from exten-
sive observations of the sounds and spellings
of American English. The method begins with
instruction in the alphabet, both pronunciation
and graphic production. After extensive instruc-

-59-

tion in the alphabet, students are taught the
consonant sounds of the language and the various
vowels according to their regular spellings.

Dr. Griesy is a graduate of Carleton College
(BA), Yale and Columbia Universities (MA), and
received his doctorate from Columbia. He has
taught in Doshisha Senior High School, Okayama
University, Columbia University, Temple Uni-
versity, Sofia (Bulgaria) University, and has been
at Kumamoto University for 12 years.

FUKUSHIMA

Topic:

Speaker:
Date:
Time:
Place:

Fee:
Info:

Jane

Teaching English in  Fukushima:
What’s happening in your classroom?
Jane Clare Ishiguro
Sunday, April 15th
1:30 -  4:30 p.m.
S a k u r a  n o  Seibo Junor College,
Acacia-kan
Members, free; non-members, ¥500
Roy Shelangouski, 0245-34-7137
(work); 9245-59-2865 (home)
Noriko Takahashi, 0245-34-7137
(work); 0245-83-3260 (home)

Clare Ishiguro has been living and
teaching in Fukushima for more than seven
years. The aim of her talk is to have members
and newcomers share their problems and sucess-
es in their teaching situations. Mrs. lshiguro has
a master’s in TESOL from Boston University.

HAMAMATSU

Topic:

Speaker:
Date:
Time:
Place:

Fees:

Creative Classroom Activit ies for
Young Japanese Children
Keiko Abe
Sunday, April 15th
1 p.m.
Seibu Kominkan, Hirosawa 1-21-1
Hamamatsu, 0534-52-0734
Members, ¥500;  non-members, ¥l,000;
students, ¥500

Keiko Abe is a graduate of Keiko University.
She is a Teacher Trainer at ABC Kenkyukai,
and has published the songbook  “Let’s Sing
Together” (Kyobundo). She is also Director and
Chief Instructor at the CALA,  Cosmopoli tan
Academy of Language Arts.

HIROSHIMA

Topic: Learning Strategies and the Use of
Literary Texts

Speaker: Dr. George Hughes
Date: Sunday, April 22nd

(cont‘d on next page)
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Time:
Place:

Fee:
Info:

1 - 4 p.m.
Hiroshima International School (see
March Newsletter for directions)
Members, free; non-members, ¥500
Ms. Taeko Kondo, 082-229-3625
Ms. Deborah Foreman-Takano, 082-
221-6661

Dr. Hughes, author not only of numerous
scholarly papers on literature, but also of an
historical novel and a play produced in London,
will explain why and how literary works can be
used effectively, much as classroom games are,
for expedient language learning.

An instructor for the British Council at
Hiroshima University, Professor Hughes has
taught previously at universities in the Tohoku
and Osaka areas, as well as in England.

HOKKAIDO

Topic:

Speaker:
Date:
Time:
Place:

Info:

Teaching English to high school stu-
dents in Japan
John Day
Sunday, April 8th
1:30 - 3:30 p.m.
K y o i k u  Bunka K a i k a n  ( N o r t h  1,
West 13, Sapporo)
Carol Ann Edington, 01l-231-1121

Mr. Day is the Assistant Teacher consultant
for the Sapporo Board of Education.

The meeting is open to the public.

KANTO SIG for Teaching English to
Business People

Topic: “Flight 505” (new BBC video course)
Date: Saturday, April 7th
Time: 2 - 4 p.m.
Place: Kobe Steel Language Center, Tatsu-

numa Bldg. (SF.), 1-3-19 Yaesu, Chuo-
ku, Tokyo 103; tel. (03) 281-4105.
The building is on a corner, and the
entrance is from the side street, not
the main street. A landmark is the
Aeroflot  (Soviet  Airl ines) office,
which is in the same building, at street
level.

Info: Stephen Turner at the above number
(Mon.-Fri., l-5 p.m.)

The subsequent meeting will be held on
May 19 (same time, same place), with the topic
being “Teaching English for Specific Purposes.”
A general topic has deliberately been chosen
as a contrast with the rather more specialized
subjects of recent meetings, We hope as many
people as possible will come and contribute
to the discussion!

KANTO

Topic:

Speaker:
Date:
Time:

Place:

Info:

Games: When and how to use them in
the classroom
Douglas Buckeridge
Sunday, April 15th
2 - 4 p.m., with time for questions
afterwards
Tokai Junior College, near Sengakuji
station, Asakusa line, tel. 03-44 l-
1171
Caroline Dashtestani, 0467-45-0301,
(work) 03-282-6687
Daryl Newton, 03-416-7709, (work)
03-254-2731

A brief introduction will be given to explain
different kinds of games and their purposes.
Most of the time will be spent in active participa-
tion. Mr. Buckeridge has found games useful in
all four skills and will demonstrate how teachers
can apply and adapt these to their own class-
room circumstances. The workshop will be
basic and practical for large or small classes.

(cont ‘d on p a g e  62)

TESOL SUMMER INSTITUTE
JUNE 25-AUGUST 3,1984

OREGON STATE UNIVERSITY

T E S O L  S U M M E R  M E E T I N G
JULY 13-14,1984

OREGON STATE UNIVERSITY

WILGA RIVERS 0 LARRY SELINKER
HENRY WIDDOWSON l H. DOUGLAS
BROWN. JOHN FANSELOW. ELAINE
TARONE l CAROLE URZUA l JOANN

CRANDALL.JAN ULIJN.ALIH. 5. HAJJAJ
JUDY WINN-BELL OLSEN l DAVID
WYATT. FRANK CHAPLEN. RUSS

CAMPBELL. ANN JOHNS 0 EDWIN 1.
CORNELIUS. JEAN BODMAN

NANCY HANSEN-KRENING
INCLUDE Y O U R S E L F !

h14Rl4NNF hlcL)OU(;AL. I)lKtc  IOK

l‘JS4 TtbOL  hUhlhllK  hlECTINC,
tLI,  0KLC;ON  STATE UNIVERSIT\r

C OKLAI  LIS, OKL(,ON Y: 3 i I LJSA

TtLEPtiONE.  503  i5J-L1&4
TELEX 5 I O-5YbOhHL  OSU COVh
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r New from McGraw-Hill

PATHWAYS TO ENGLISH
by National Council of Teachers of English

Book 1-6, Workbooks, Cue Cards, Cassettes.

Features and Benefits:

1.

2.

3.

4.

5.

The balanced development of the four language
skills of listening, speaking, reading and writing 8

ensure the broadest possible reinforcement of new
material.
The communicative aspects of language learning
are emphasized through the use of dialogs and
role plays.
The attractive four-color illustrations, the easy-to-
use design and the lively practice material help
motivate the students and make learning more
enjoyable.
The spiral introduction and continual re-entry of
important structural points and vocabulary give
students extensive reinforcement and review to
ensure learning.
The continuity of characters and events within an
international setting ensure high student interest.

For further details please contact
McGraw-Hill Book Company Japan, Ltd.
(77Bldg) 14-11,4 chome Ginza, Chuo-ku, Tokyo
?I 04, Telephone:(03)542-8821
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(cont’d from page 60)
KOBE

Topic:

Speaker:
Date:
Time:
Place:

Fee:
Info:

Do Textbook Characters  Maintain
Interest?
James Swan
Sunday, April 8th
1:30 - 4:30 p.m.
St.  Michael’s International School,

Chuo-ku,
17-2,     Nakayamate-dori 3-chome,

Kobe; 078-221-8028 (oppo-
site NHK on Tor Road)
Members, free; non-members, ¥500
Jan Visscher, 078-453-6065 (Mon.-
Thur.-Fri., 9-11 p.m.)
Kenji Inukai, 078-431-8580  (9-10 p.m.)

Mr. Swan’s workshop will be preceded by
informal group discussions/exchanges, such as
voice exchange, cross-cultural topics, language
learning/teaching strategies. This is followed
by refreshments. The workshop will begin
at about 3 p.m.

James Swan will present a three-part work-
shop on character development in conversation
textbooks. He will discuss several points to
consider when analyzing characters used in text-
books. Next, in small groups, the audience
will evaluate textbooks against a checklist. The
last part of the workshop will be reporting the
findings of this evaluation. We are requested to
bring textbooks which feature characters. This is
a good chance to examine and exchange ideas
about conversation textbooks.

Mr. Swan has an M.A. in TESOL from the
University of Hawaii and he is currently an
instructor at Osaka University of Economics
and Law. He is on the JALT Osaka Chapter
1984 Executive Committee. He is also a co-
editor of The Language Teacher Book Review.

KYOTO

Topic:

Speakers:
Date:
Time:
Place:

Fee:

Info:

April 1984

grams.

Tom Whalley, Director of ESL & Continu-
ing Education at Doublas College, Vancouver,
Canada, is currently in Japan researching adult
education and in-company language training
programs.

Richard Berwick, co-ordinator of Kobe
Steel’s English language training program, is a
Ph.D. candidate in adult education at the Uni-
versity of British Columbia.

NAGASAKI

Topic:

Speaker:
Date:
Time:
Place:

Fees:
Info:

OSAKA

Topic:

Speakers:

Date:
Time:
Place:
Fee:
Info:

“Yakudoku k a r a  n o  dasshutsu”
(Breaking [away from] translation in

Kenji Kitao, Doshisha University
Sunday, April 22nd
1 - 4 p.m.
Nagasaki University, Faculty of Educa-
tion, Room 63
Members, ¥500;  non-members, ¥ l , 0 0 0
Satoru Nagai, 0958-44-1697 or 5116

Reports from TESOL ‘84 Conference,
Houston
Kenji Kitao, Kazue Minamino, Steven
Ross, Ian Shortreed, Jim White
Sunday, April 15th
1 - 4:30 p.m.
Umeda Gakuen
Members, free; non-members, ¥500
V. Broderick. 0798-53-8397
E. Lastiri, 0722-92-7320

Adult Education in Japan: Current
Trends and Needs Assessment for
Business English
Tom Whallev and Richard Berwick
Sunday, April 15th
2 - 5 p.m.
(New meeting location) Kyoto YMCA,
Yanaginobanba-higashiiru, Sanjo-dori,
Nakagyo-ku, tel. 075-231-4388
Members, free; non-members, ¥ l ,000 ;
students, ¥500
Juro Sasaki, 075-491-5236

In the first half of this presentation, Tom
Whalley will outline some of the recent develop-
ments in adult education in Japan and the impli-
cations for English language teaching in com-
panies and private institutions. In the second
half of this presentation, Richard Berwick will
discuss the importance of needs assessment for
designing in-company language training pro-

OSAKA SIG MEETINGS

Teaching English to Children

Topic: Games for teaching English speech
patterns.

Date: Sunday, April 15th
Time: 11 a.m. - 12:30 p.m.
Place : Umeda Gakuen
Info: Sister Regis Wright, 06-699-8733

Colleges and Universities

Topic: A reorganization meeting
Date: Sunday, April 15th
Time: 11:30 a.m. - 12:45 n.m.
Place: U m e d a  G a k u e n  
Info: Jim Swan, 0742-34-5960
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TOHOKU

Topics:

Speakers:

Date:
Time:
Place:
Fee:
Info:

(1) “What do you say after ‘So what
else is new?‘?“: Strategies for Private
Lessons
(2) Getting Published
(1) Michelle Macomber. New Dav

School
(2) Dale Griffee, James Brown, Marc

Helgesen
Sunday, April 15th
4 - 7 p.m.
Sendai YBU Bunka Center
Members, free; non-members, ¥500
Marc Helgesen, New Day School,
0222-65-4288; Hiroko Takahashi,
0222-62-0687; Dale Griffee, James
English School, 0222-67-2911 or 47-
8016 (home)

Ms. Macomber  will explore methods and
techniques that are helpful in teaching in a one-
to-one setting. The second presentation will be
a panel discussion of the process of writing
materials and articles for publication. Different
media, including international publishers, Japa-
nese publishers, journals, and professional news-
letters, will be considered.

Coming on May 26-27: The second Tohoku

JALT mini-conference, featuring Yoko Nomura
on drama in the high school and junior high
school classroom. See the May Language Teach-
er for detaiIs.

TOKAI

Topic:
Speaker:
Date:
Time:
Place:
Fee:
Info:

Mini-course on debating
Deborah Foreman-Takano
Sunday, April 15th
10 a.m. - 3:30 p.m.
Aichi Kinro Kaikan
Members, free; non-members, ¥ l ,000
Kazunori Nozawa, 0532-48-0399
Andrew Wright, 052-762-1493

One particular hazard of being a foreigner
teaching in Japan is the likelihood of being called
on to judge the debates which are routinely held
by the various college federations: how many
of us are equipped and experienced enough to
do this job really well? Ms. Foreman-Takano
teaches at Hiroshima’s Jogakuin University and
gave a presentation on debate at JALT ‘83. She
is currently Executive Secretary of the Chugoku
chapter.

l LIFELINES (24 %J
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and Catherine Walter
+

For information on any Cambridge ELT bookplease contact our ELT
representative: Lola Caldeira, U.P.S. Ltd., Keakyu-sha  Bldg., 9 Kanda
Sarugadai, 2-chome, Chtyoda-ku,  Tokyo 101.

CAMBRIDGE UNIVERSITY PRESS
The Edinburgh Building, Shaftesbury Road, Cambridge CB2 2RU, UK

A major new course in 4 levels from Beginner to
First Certificate
Designed for adults and young adults
Multi-syllabus design
Attractive visual presentation
Highly varied teaching approach
Wide use of authentic material
Internationally relevant topics and language
Complete set of components for each level:
Student’s Book, Practice Book, Test Book,
Teacher’s Book, Student’s Cassette, Class
Cassette Set.




