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ENGLISH FOR BUSINESS COURSES:
WITHIN THE CONTEXT OF JAPAN

By Andrea Charman, BBC English by
Radio and Television, ILS, Japan

We often hear the question of business
English being raised at both informal and formal
gatherings of teachers of English as a foreign
language. but it is not always clear what is meant
by this blanket label which, in the context of
concrete teaching. covers a wide range of imple-
mentation. It can be teaching English for the
specific purpose of conducting business transac-
tions. to a group of individuals from a variety of
sectors of the business community, all of whom
are at the same general level of English language
competence. to an in-house group who have
been assessed as similar in competence, hut who
may together as a group cover a wide variety
of business functions inside that specific com-
pany: to an individual on a one-to-one basis. The
list goes on but the principle is evident: there
are different factors that should be considered
when a needs analysis is drawn up and language
training organized within companies or similar
professional institutions or indeed in schools
offering ESP programmes.

All this, of course. has been said be fo re
and is a global question. but it would seem that
it takes on a slightly different perspective within
the context of Japan. Why? Essentially in view
of such areas of consideration as cross-cultural
difficulties, the Japanese view of themselves as
a nation and as a language group, their internal
conventions in business transactions, their edu-
cational background with its emphasis on the
written rather than the spoken word. the general
structure of Japanese companies and their
attitudes toward human resources, training,
specialization, internationalization,  and so on.
All these factors converge to make the task
of the English language course designer and
those who implement it. a challenging one.

W i t h o u t  losing sight  of  al l  the Japan-
specific factors briefly hinted at above, the
individual learner factor (or the sum of a group
of individuals and their needs) has to be con-
sidered first. One of the basic problems is
often the fact that those needing English for
specific business  purposes of whatever kind
do not already have the base skills upon which to
build. They cannot operate effectively in or-
dinary communicative situations requiring com-
petence in language functions as requesting
information. accepting an invitation. politely
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declining an offer  or a proposition, agreeing.
disagreeing, etc. Inability in these areas may
cause misunderstandings cross-culturally. even
offence.  and hence  impede husincss develop-
ments. However, many of these learners are
in positions of responsibility in their profession-
al  contexts  and understandably resent  the
awkwardness of general English instruction
in peer groups as a step towards ESP training,
On the other hand, concentrating on business
English nego t i a t i ng .  debate  specific lexis.
conference presentat ion ski l ls  and the like
would be counter productive,

The answer to these problems. both lin-
guistic and cross-cultural, may be in some sort
of integrated programme which allows for a self-
access. self-pacing component enabling the
learner to cover ground alone. parallel to attend-
ing a group programme under the direction of
a teacher who can offer both a broader prac-
ticc context and, at the same time, more speci-
fically targeted business English as a result of
individual needs analysis.

lo this end, a BBC English by Television
team has been working on a programmc  tailor-
made for Japanese business executives enablmg
thcm to work through a multi-media c o u r s e
requiring them to simulate attendance at an
international conference held in the USA and
all that such attendance implies (meeting new
people, checking into hotels, registration at
a conference, hosting meetings, making business
contacts. investigation o f  poss ib le  business
openings. socializing with others  in s imilar
fields of activity f r o m  all over the world, parti-
cipating in various activities, reporting to base,
etc.). The learner interacts with the main char-
acters appearing on a TV monitor using a key-

board which activates a microcomputer pro-
gramme which in turn drives a laser disc. The
microcomputer interface allows the learner to
work at different levels. When a response is
required (e.g.. in answering a telephone. ordering
a drink. booking a room for a business recep-
tion), the laser disc stops, the student selects a
response from the selection appearing on the
screen, utters it and follows up the consequences
of his choice. He can call up a native speaker
to give him a model of acceptable spoken English
if he desires and he can get a Japanese synopsis
of the previous scene or have part of the scene
replayed. At the lowest level of programme
entrance the learner is given maximum assistance,
while at the higher he is left to take greater
risks, initiate language and move forward more
rapidly. He can therefore gain confidence in
self-expression without the pressures of his own
cultural environments. The supporting materials
provide a wide range of activities, some taken up
on the screen. others more suitable for teacher
generalizatinn in the classroom. At whatever
level the learner enters the programme, he is
requircd to make choices of a general and busi-
ness nature. hence requiring the use of skills
other than those of language alone. At the
end of the programme the learner is at ease
with the various levels of language and is also
able to move comfortably in an international
business environment,

Such an approach  as the one outlined above
may go some way towards incorporating the
various factors considered when language train-
ing for business purposes is organized. while,
at the same time. basing itself on the cross-
cultural awareness so important in professional
language training in Japan.

.

ON BUSINESS ABROAD. (video series)
The Berlitz Schools of Lanugage (Japan)
Inc. and C. Itoh Co., Ltd. 1983. 6 cassettes.

Reviewed by Jim Nunn, Deputy Program
Director, International Training (Business
English), Simul International

What can be learned t h r o u g h  t h e  medium
of TV?

1) the sight and sound of something un-
familiar

2) how to perform some action or process

3) (through the use of a “first person”
camera)  what  it’s like to be in a partic-
ular situation; (omniscient camera) how
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4)

someone else behaves in a particular
situation

meaning (through a visual context) for
otherwise incomprehensible bits of non-
visual information

If we were to apply these four functions  to
English language learning. television could be
used for prescnting:

1) a) objects and places for use as oral
output stimuli; b) voice models

2 )  situations for oral output stimuli

3 )  functional practice opportunities.

4) visual context for otherwise difficult
to learn language structures (idiomatic
multi-word verbs, prepositions, articles,
vcrh aspects. etc.). and for the more

(cont’d on next page)
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(cont ‘d from preceding page)
sophisticated components of discourse.

These four functions can be performed
by television better than by other media. From
a language-learning point of view, one wonders
then why more commercially-produced video
educational materials (ostensibly for the pur-
pose of language learning) do not use the med-
ium to its fullest advantage. Many video series
meant for English language learning do not
go beyond the first function ~ the visual presen-
tation of places and objects, and voice-as-model,
a kind of illustrated audio-tape.

This lack of creativity with the television
medium is particularly evident in business
English video materials. Many of these video
series are merely taped ‘scenarios’ based on the
activities of a few characters who are trying to
further the successes of some fictitious con-
glomerate. These tapes are more like soap operas
than language lessons (which, come to think of
it, may explain their appeal). Other video series
are nothing more than the videotaping of rather
unremarkable monologues and dialogues. It is
t rue the  language used and the s i tuat ions
presented in the tapes are business-oriented, but
presumably it isn’t business that the non-native
English-speaking viewers are in need of learning.
How valuable can the visualization of a long
series of contrived dialogues be for language
learning that would justify the expense of a
video (as opposed to an audio) presentation‘? If
you can learn the same amount of language by
listening to the audio-tape (most of these series
are available in video or audio cassette), what’s
the point of buying the video?

Can you learn any more about language
by watching someone talk than you can by mere-
ly listening to him? Yes, you can, but only if
the second, third and fourth functions of tele-
vision-as-language-teaching-tool suggested above
are employed as well as the first.

Marvelous things concerning the subtleties
of context, expression and non-verbal commu-
nication (in short, of discourse) could be done
with the proper use of video. But this would
take more creativity and skill and insight into
language than video materials producers are
apparently willing to employ. A  sho r t  20-
minute tape of authentic dialogue covering only
one part of one business negotiation produced
with skill could teach a student more about
the language, the culture, non-verbal commu-
nication, the situation and maybe even business
than 10 hours’ worth of ‘Mr. Sato Goes to the
New York Branch Office’-type situational
dialogues.

One of the latest of the video lemmings
scrambling to get into the business English video
market is On Business Abroad. This is a series of
video or audio cassettes, a student textbook and
an ‘English Guide to Import and Export Prac-
tices with Japanese Translation’ book. (What
if the students are in a non-trade-related field?)
This video series has little to distinguish itself

in the fairly undistinguished area of business
English video. Forty-nine highly contrived
dialogues delivered stiltingly at slower than
normal speed by unskilled and/or poorly directed
actors (many of whom found their cue cards
irresistible) are the series’ main feature. Most
camera work is static; the scenes are set-pieces
with little or no action. There is some head-on
close-up work that would be good except for
the poor acting, and some of the incidental
conversations are well-written but are, again,
spoiled by the acting and forced delivery.

As with other, similar series, it’s a wonder
why they bothered to produce a video version.
Neither the tapes nor the text provides much in
the way of language practice. The tapes only
serve as models. The book includes some com-
prehension questions, simple substitution and
fill-in exercises, and discussion questions appar-
ently meant for students with higher language
ability than the tapes are aimed at. The book
consists mainly of the transcripts of the dia-
logues and, despite the solemn statement in the
preface (attributed to M.D. Berlitz) that ‘transla-
tion as a means of acquiring foreign language is
entirely abandoned,’ their translations into
Japanese.

Outside of a few grammar points, there is
little attempt at explanation of usage. A few
‘Key’ sentences are isolated, but it is never men-
tioned why they are ‘key.’ In short, On Business
Abroad  represents the same old abuse of the
tube, where no more consideration for the func-
tion of language was apparently given than
the time it took to write the dialogues.

It will probably not be until long after the
video abusers have fast-forwarded themselves
to the inappropriate use of computer-assisted
learning systems that someone will finally get
serious about the real potential of TV for lan-
guage learning, and especially for ESP. Until
that time, it looks like we’ve been freeze-framed
by the re-run mental i ty of  video materials
producers. ‘You’ve read the Transcript! You’ve
heard the Audio! Now!. ‘Mr. Sato confirms
his Hotel Reservations’ - the Video!’

m

SPANISH WITH SELF ACCESS

By Cristina Zambrano and
Nicolas Ferguson

Reviewed by Ron Gosewisch,
Nagasaki University

On the second day of JALT ‘83, Cristina
Zambrano of Mexico gave a six-hour demonstra-
tion class in Spanish using Threshold materials.
For those who missed Nicolas Ferguson’s presen-
tations at JALT ‘82 and ‘83 and are not yet
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familiar with Self Access. it is a term coined for
student-centered course materials developed
by Mr. Ferguson and his associates at the Centre
f o r  t h e  E x p e r i m e n t a t i o n  a n d  Evaluation of
Language learning techniques (CEEL) in Geneva.
The course has been. so far, developed for not
only Spanish, both Iberian and Hispano-Ameri-
can versions, but also English. British and Amer-
ican versions, French. German, Swiss German,
Finnish and Russian.

The class was begun hy Mr. Ferguson who
gave not the first lesson. but the ‘Zero Lesson.’
Since it is very important that the learners be
able to use the materials efficiently and with a
positive attitude, ca r e fu l  instructions in the
students’ native language(s) are given along with
the rationalc of the study program, a way of
learning entirely new to most. Hence, t h e
‘Zero l esson.’ the how and why of the program.
to put students at ease and give them confidence
i n  the materials before they begin using them.

M r .  Ferguson told us that w e  w o u l d  b e
learning about 50 “hits” of language during our
six hours of practice, enough to read 20% of the
Spanish version of the Reader’s Digest. Forty-
four more hours would give us enough language
to read 50% of the Reader’s Digest. 100  hours
being enough to become independently func-
tional in the foreign language somewhere
between the ‘basic, survival’ and ‘social survival’
levels. Five techniques. or steps, he explained,
would be used:

1) Short dialogs would be presented and the
students would then role-play them. It was
noted that, at least at first, the student
would not need to know the meanings of
any of the words! The role-play would be
done three or four titncs with the teacher’s
help; then the students would practice  on
their own in pairs.

2) Students would learn to become teachers as
well as learners. and this with a very little
bit of language.

3) In the fourth hour, students would begin
writing. Masking the replies that are in the
book,  the s tudents  read a question/state-
ment from a dialog already practiced and
then write the appropriate reply. Then the
mask is moved down the page so the stu--
dents can check their replies. Finally,
corrections art’ made. All details of writing,
including penmanship, arc stressed in this
exercise,

3) Narratives would be practiced:
a) First the class listens
h) Next. they repeat
c) ‘Third. one partner attempts to relate the

narrative in the foreign language to the
other partner who has receivctl the manu-
al from the teacher to correct  h i s / h e r
partner.

5) Singing a song is the last step in each unit. as
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it provides excellent pronunciation training.

Concluding the  ‘Zero Lesson.’ Mr. Ferguson
stressed that grammar is to be despised as a
teaching tool. Since proper language is being
taught, there is no need to refer to grammatical
rules. However. he noted, the teacher will
answer any question on grammar, or anything
else pertinent to language learning, on an indi-
vidual basis. Even if every student were to
ask exactly the same question, each time it
would be answered individually. Why? Because
to answer the entire class when a student asks
a question interrupts their practice, while answer-
ing individually only slows down one pair of
students. Besides. it’s quite unlikely that the
same question would be asked by more than
just a few students.

There followed two and a half hours of
lesson practice, one hour for lunch (meaning
little or no time to cat. so lunch for myself was
coffee and donuts), another two and a half
hours of lesson practice ending with approxi-
mately 30 minutes for questions and answers,
the last being conducted by Mr. Fcrguson.

As for my feelings about the lesson itself. I
was partially frustrated by the pace, the demand
that  whenever  I spoke it must be at a fast. a
normal, rate. I believe that most of us in the
class had this initial reaction. To quote A.
Eveson-Licouri, ‘Our immediate reaction was
unfavorable; they speak too fast on the tape,
and we can’t hear clearly because of the back-
ground noise .  .’ Adding to this was the fact
that, though we could ask questions at any time,
1 usually got my answers entirely in Spanish and,
having begun the class with a vocabulary limited
to ?Quc, p a s a ?  you can probably imagine that
my emotions came close to bordering on anger.
as they did indeed, once or twice. But then, I
thought, wasn’t this ‘good medicine; for some-
one like myself. who makes pretty much similar
demands of my own students?

Once the above thought came across my
mind. I began to ignore my own feelings for the
moment and focused on my partner, a native
Japanese who had never  been exposed to Spanish
in his entire life, and who was actually beginning
to use the language. In fact, we both were.
Oh, we weren’t that good with pronunciation
or the prosodic elements. but we could make the
connection between what we said and what was
printed in the text. In other words, we were
actually understanding one another. Of course,
the language was basic. the lesson being built
around family relationships:

?Quien es el senor Ruiz?
El padre de Juan y Maria.

Towards the end of the unit each of us filled in a
personal family chart. The song No la Ilames
w a s  the final element of the unit and, though
some of the others did well with it, to tell the
truth, it was rather difficult for me. Neverthe-

(cont ‘d on next page)
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(cont’d f r o m  preceding page)
less, to quote A. Eveson-Licouri again, ‘. .as
the lesson went on, we began to see the logic
and efficiency of it all.’

Though one can see the logic of it all, an
actual description of the teaching process with
Self Access is difficult as it really must be seen to
be fully appreciated. In fact, Mr. Ferguson
usually insists that teachers who are planning to
use the materials should attend a workshop
under his. or one of the other CEEL instruc-
tors’, direction, because it is difficult to explain
how things must be done. After spending five
or six hours at the receiving end of the process
and having read some of the related literature,
one can have ~ even then - only a fairly clear
idea of what takes place. The presentation of
the material was just as Mr. Ferguson outlined it
in the ‘Zero Lesson.’ The mechanics of operating
the tape recorder appeared simple enough, but
the teacher, Ms. Zambrano, was kept constantly
on the go between giving answers to and assist-
ing the separate pairs of students and running
back to the tape equipment. Not only did she
have to play the dialogs, narrative and song,
but each time pair practice got underway, back-
ground music was played, music that had been
carefully selected to establish a relaxed mood
while being not at all distractive.l Moreover,
each time Ms. Zambrano answered a question or
gave assistance she invariably knelt or squatted
down until her entire self was below the eye
level of the student(s). No bending down to the
student is permitted as this is considered con-
descending. Though this is psychologically very
relaxing on the students, it has to be tiring for
the instructor and, as enthusiastic and energetic
as Ms. Zambrano i s , a certain raggedness about
the edges was becoming somewhat noticeable at
the end of the day’s marathon.

During the Question-and-Answer period we
learned the reasons for the choice of family as
the topic of the first lesson. First, it is familiar
(no pun intended)  to  just  about  everyone.
Second. the need for names gave the course
writers the opportunity to choose “optimal
environments” for certain target sounds in the
foreign language that make it easier for the learn-
er to reproduce them with a quality close to
the native. Though there are some words that
can be used in this way, they are few in number
and not always easily fit into the topic of a
given lesson. Names, however, are great in num-
ber and variety and can be used with most les-
sons and particularly with personal relationships.
We also learned that the choice of partners is
pretty much left up to the individual students,
though husband-wife or sweetheart partnerships
are discouraged during the first few lessons.
We were also told that the soft background
music played during the lesson is an idea borrow-
ed from Suggestology.

Though 1 haven’t had enough experience
with the materials as a student and none as a
teacher to speak with authority, from what 1
have already seen and read, Self Access may very
well be the best thing presently available for

those who really are interested in getting their
students to internalize a foreign language. The
only thing I might change would be to add some
‘pre-lessons’ of  l is tening exercises, perhaps
utilizing TPR to attune the learners’ ears to the
sounds and rhythm of the foreign language
before making the demand for their production.
I hope to begin using the materials next Spring
and come JALT ‘84 perhaps will be able to give
the reader a reasonably clear idea of how well
they can be used with a Japanese university
class.

1

B.

A.

N.

N.

N.

S.

T.

C.

C.

N. Ferguson, “Music in the Language Classroom,”
LJ (CEEL) June 1983.
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CHAPTER FORMED IN MATSUYAMA

Report on ExComm,
January 21/22, 1984

By Jim White, President

At its first meeting for 1984. the JALT Ex-
ecutive Committee recognized the JALT-Matsu-
yama Chapter. This was really a rather sudden
development which came as a surprise to all.
But all thanks and honor should go to Steve
McCarty who had been active in the Shikoku
(Takamatsu) Chapter before moving to Matsu-
yama  late last year. He quickly real ized the
potential as well as the need for a chapter in
Matsuyama and very early set for himself a very
ambitious schedule to form one. The methods
he used are too involved to repeat here (see
related article in this issue), but basically he
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stressed going through others, established com-
munity teachers and professors, in making
contacts. He also stressed bilingualism, and
secured the help of a young lady working as
a radio program producer in getting publicity
into the local newspapers. As a result the chap-
ter’s first meeting on January 15th had 62 par-
ticipants, 29 of whom joined as new members
at that meeting! By the end of January. the
Matsuyama Chapter had over 60 members
so Kanto and Osaka keep on your toes!

Matsuyama. however, won’t he able to rest
on its laurels too long. Plans are already being
made for establishing new chapters in the Fuku-
shima/Koriyama area and in Yokohama.

O t h e r  ncws from the ExComm meeting is
that the Fukuoka and Okinawa chapters,
respectively, won the first and second prizes
for the greatest year-to-year growth in member-
ship. First prize is JALT support for the costs
of  o n e  p r e s e n t a t i o n ;  s e c o n d  prize is JALT
support for half the costs of one presentation.
Congratulations to the members  of b o t h  chap-
tcrs. Hope that the prizes help increase your
membership this coming year as well.

,. The ExComm made a number  of decisions
affecting the chapters t o  various degrees. Al-
though JALT -National has changed its fiscal
year, the chapters arc asked to continue to use
a 1 October through 30 Scptember fiscal year,
or i f  not already‘ doing so to change to that
period. This will give the National Treasurer
time to close all h e r  ‘chapter books’ before
closing the national financial books each year.
Another request of the chapters is that those
which have not already done so should con-
sider changing their name from JALT- (Region)
to JALT- (Citv). This is due to the fact that as
the number of chapters is increased, the greater
the likelihood of more than one chapter per
region. Such changes may not be necessary in
some areas, however, for example, Okinawa or
possibly Hokkaido.

A benefit  (at least hopefully so) for the
chapters was the approval of funds for a national
officer to visit those chapters which do not have
a member on the E:xComm  at least once a year.
This should help local officers resolve problems
and will surely improve coordination between
the chapters and the national organization

The ExComm cons ide red  a  p roposa l  t o
change the Japanese name of JALT  from Kyo-
k a i  to (possibly) Gakkai. T o  m a n y  J a p a n e s e .
the use of K y o k a i  somehow implies that JALT
is a “trade union” of some sort. Some thought
was also given to changing K y o s h i  to Kyoiku,
but this was also turned down. The general
consensus was that JALT was becoming known
by its Japanese name anu there was really no
reason to change it. Therefore. JALT will remain
Zenkoku Gogaku K y o s h i  Kyokai, at least for the
time being.

It was agreed that the name of the JALT
Newsletter should be changed. The new name
will be The Language Teacher.  This is being
done in an attempt to make the newsletter more
attractive to non-members. Also to make it
more available, arrangements are being made
for it to be sold over the counter at the larger
book stores in Japan.

A number of special programs for 1984
were approved. These include a Language Insti-
tute Administrators’ Seminar in May in Tokyo
under Shari Berman, the Third In-Company
Language Program Semmar in May in Osaka
under Kenji Kitao. an Applied Linguistics Semi-
nar in July in Osaka under Vince  Broderick. the
Fourth Summer Institute to be held in Nagoya
under Kazunori Nozawa. an Intensive English
Program to be held in August in Fukuoka under
Jim King. and a Fourth In-Company Language
Program Seminar later in the year in Tokyo
under Kohei Takubo. Contact any of these
people for more information.

This rather winds up the report for this
time. Incidentally as I have been writing this
(on January 31) 1 have been looking out on
about 3 inches of snow with more coming
down here in “Sunny Southern Osaka.” What
a winter!’

.

INVOLVING JALT
IN THE COMMUNITY

By Steve McCarty

The following is an account of a personal
experience, but with reflections to suggest ways
to start a successful new JALT chapter, includ-
ing some ideas that might help in revitalizing
existing chapters, One is reluctant to recount
200 hours of volunteer work, but what works in
Matsuyama may be transferrable to other cities
in Japan.

As Carl Jung said, anything worth doing in
life takes time and effort. Since the beginning
may set a tone for a long time, two to three
months is a reasonable time to lay the ground-
work for the inaugural meeting in a new area.
That period is hound to be thankless and trying,
but the community will realize during that time
whether the founder makes mistakes and has
ulterior motives or whether they’ve found some-
one of help to them. Inevitably, through JALT’s
representatives, they receive their impression of
J A LT.

Three months ago I was living in Takamatsu,
with a new job to begin in Matsuyama. Seeing
that JALT was benefiting society in Takamatsu
and was integrated into the community, I had
the idea of starting a new chapter in Matsuyama.
A similar but larger city than Takamatsu, Matsu-

(cont’d on next page)
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(cont’d from preceding page)
yama has perhaps a richer modern history in
terms of education, so I thought it would be
fertile ground for a JALT chapter. Longtime
foreign residents of Matsuyama turned out to
believe the opposite, thus there had been no
chapter.

I met with Michiko Kagawa and Sachiko
Sakai, two leaders of the Shikoku JALT in
Takamatsu, and they taught me about chapter
organization, practical details about conducting
meetings, information about JALT such as the
Constitution, and which people to contact in the
national JALT. After that two-hour meeting, I
moved to Matsuvama in late October, 1983. and
received administrative guidance’ through
frequent communications with JALT leaders.

Being a new person in town was apparently
not an insurmountable handicap. Obviously an
established teacher in the local school system,
someone married to one, or a longtime resident
with a good reputation would be in a better
position to mobilize helpers and recruit enough
members to start a chapter. However, to be
effective in Japanese society, anyone would need
to work as much as possible through inter-
mediaries.

Seeking out people who have constituencies,
even if you could do something more efficiently
yourself, will make them feel more involved with
JALT if they help. Especially since this is a
non-profit organization, simply to ask people to
help may be the most effective organizational
approach.

In Japan people readily accept a plea to help
do some concrete  task,  but  because group
affiliations are so important here, they seldom
join except after patient follow-up. Mr. Suzuki
does not ioin JALT because Mr. Smith informs
him of its merits. But rather everything is a
result of multilateral relationships, after careful
consideration of how their peers, superiors and
family would react. Thus one might say that
JALT reaches a certain threshold in the com-
munity where there’s an implicit consensus
through word of mouth and media attention that
JALT is a valuable thing and safe to join.

In all this, there is a stress on membership
as the bottom line, although it may well be
better to pursue it by indirect means. We seek
the highest level of acceptance in the com-
munity, such as a nod from the Kyoiku Iinkai, in
order to reassure local schoolteachers - our
prime target group -  that JALT is approved and
uncontroversial. Tha t  may  t ake  yea r s  o f
cautious, delicate confidence-building, but
eminent teachers and professors in the commu-
nity are another avenue to establish JALT as
acceptable.

Some of the approaches I’ve tried are:
please give me a tour of your school or institu-
tion; I understand that you’re busy, but you
could help just by joining and attending meetings
when you can; please recommend JALT, trans-

mit this information or poster, or suggest col-
leagues who might be receptive to JALT; and,
we would like to have you as a speaker or panel
member at our JALT meeting sometime. The
latter may even work with teachers and profes-
sors who previously said they were too busy to
participate in JALT at all.

Less effective approaches were: writing
letters in Japanese to all school principals,
according to  protocol asking that their head
English  teacher transmit this bilingual informa-
tion about JALT and the inaugural meeting;
gaining an introduction or appointment with the
head of high school English teachers at the
Board of Education.

As for approaching many teachers indi-
vidually, one teacher  may without  joining
himself at the time, check off receptive ones
among the published lists of all English teachers
in the prefecture. Writing to them, you can say
“You have been recommended by a leading
educator in Matsuyama as someone who might
appreciate the value of starting a chapter of
JALT. _” While these actions may not be
persuasive in isolation, they can have a cumula-
tive effect when teachers have seen ads for other
chapter meetings in English journals and then
they see newspaper ads about your inaugural
meeting.

Bilingualism is an important means to realize
the full potential of JALT as a multicultural.
internationalizing organization. We already have
to combat the impression that it’s gaijin-dominat-
ed, or exclusive in any way, even imbalanced
between men and women.

Thus if you are a foreign leader or a Japa-
nese leader, concentrate on the opposite group
and their language, except where they wish t o
use your native language. In propagating bi-
lingual information, more needs to be trans-
planted into Japanese, especially the duties of
chapter officers. Point out articles in the News-
letter like Professor Kitao’s series, which would
impress educational authorities. Work hard to
gain literacy in the target language as well as see-
ing the point of view of the other culture.
Speaking of an international outlook, the mingl-
ing of foreigners with Japanese is perhaps the
most distinctive feature of JALT compared
with other professional organizations. Stressing
the big picture of JALT is actually effective, I
believe, provided your actions are in consistent
accord with that vision.

Regarding the latter point, helping JALT
and behaving correctly by Japanese standards
serve to stave off that day when foreigners wear
out their welcome in Japan, a process danger-
ous to all of us, that may be happening in some
cities already. Thus being a JALT leader, helping
behind the scenes to provide meetings and ser-
vices to the community, is a personal sacrifice
and a discipline, but it’s for a worthy cause.
One can hardly think of a better way to help
society in Japan than to start a JALT chapter or
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to revitalize an existing one.

Next, a new chapter needs about seven
officers, preferably not volunteers for the posi-
tions per se, but people who have been helping,
people you have been watching closely for how
reliable and effective they would be. Then you
lead up to the ultimate question, “Would you
accept nomination as . .?”

On the one hand, people become more
effective once their role is determined, but on
the other hand it is risky to appear to finalize
the positions before the election. I suggest
waiting as long as possible for the most effective
leadership to emerge, taking care to avoid mis-
understandings or bruised feelings. But then
request people to commit themselves to accept
the nomination before the election, and deter-
mine everything as a group down to who nomi-
nates whom, to ensure an efficient election that
instills confidence in the organization instead
of risking confusion, uncomfortable silence,
or taking time away from the meeting’s presen-
tation.

Chapter business is something that the
coordinating committee relieves the membership
of being burdened with. Saying that, though, I
must hasten to add that wherever possible it is
good to involve general members in volunteer
tasks behind the scenes, helping at meetings,
and so forth. Constitutional recognition of
certain volunteer positions or committees could
be a way of increasing active members and show-
ing them thanks, not to mention training future
coordinators.

In  our  case the off icers’  commitments
were settled at the first planning meeting, a week
before the inaugural meeting, after two months
of groundwork. Eight people attended, four
Japanese and four foreigners, four men and four
women. Six agreed to accept nominations. Thus
the election went smoothly, needing scarcely
five minutes at a busy inaugural meeting, and the
most often heard feedback on the meeting is
how well-organized the chapter is.

month, and admission fees could make up the
difference, rather than holding no meeting at all.
It seems best if the facilities are publicly built
or associated with prefectural education in order
to attract schoolteachers. And yet maximizing
attendance should be stressed over saving money
on facilities, in my opinion.

It seems advisable for a chapter, especially
a new one, to become the community’s own as
soon as possible. For our second meeting, we
are inviting prominent Ehime-born educators to
have a panel discussion, arranged by themselves
but with suggestions, on the history of foreign
language education in Matsuyama and what
JALT can do to help in the future. People who
may not otherwise be drawn into involvement
with JALT may well be honored to form such
a panel with their peers.

A few notes about the January inaugural
meeting. Flowers were sent from Takamatsu
and presented at the opening of the meeting.
This symbolized the blessings of our neighbor
chapter and was naturally a crowd-pleaser, but
was not as spontaneous as it appeared. The
details, down-to the orchids, were worked out
in advance with a Takamatsu friend. This public
endeavor is important in creating a positive
impression.

Our meeting was videotaped by the record-
ing secretary. A gesture would be to lend or
copy such tapes for the language lab of the
prefectural universiy. It goes without saying
that there are other uses for videotapes.

It was doubly good having a leader of
JALT speak at the inaugural meeting, introduc-
ing JALT to the membershiu and helping the
new coordinators, in addition to delivering a
tried-and-true presentation. Credentials of the
speaker are also frankly useful for publicity,
before, during and after the meeting.

Expecting a bottleneck of people joining,
in order to start the meeting on time, my open-
ing address was to have people ushered in, to
fill the front rows; then, to practice their target
language, the odd rows stood up and turned
around, the even rows stood up and introduced
themselves to strangers until registration was
complete. This proved to be an example of
Tom Robb’s “Student-Centered Learning” with
other obvious benefits for a new chapter’s
cohesiveness. It might be added in this context
that JALT chapters unite competitors. Ways can
be found to cut through the normal group lines,
such as the above exercise.

Among the 62 who attended the inaugural
meeting, 29 joined at the meeting. One of the
reasons for that was that having a spread of a
thousand yen for non-members and free for
members helps gain more members for JALT. I
suggest maintaining such a spread, and an admis-
sion fee that reflects the value of a JALT meet-
ing. We emphasized that if people joined by the
end of the meeting they could have their admis-
sion fee back. In November, 1983, there were
under ten people in the prefecture who would
renew their membership, and now in January,
1984, there are over 60 Matsuyama members.
By February, there should be 2,000 members in
JALT nationally.

All attending were given bilingual informa-
tion on JALT, plus the current journal for non-
members. The day’s program or agenda included
an announcement of the next meeting and, on
the reverse side, a bilingual list of the officers and
a capsule of their duties for everyone to see
during the election.

In long-range chapter planning, one idea is
to alternate outside speakers with local presenta-
tions. Then perhaps a chapter can stay within
its budget while still holding meetings every

- 9 -
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TELEPHONE COUNSELING
FOR FOREIGNERS

By Miriam Olson, Director

Editor’s Note: As a public service to the com-
munity, this month, JALT Newsletter has
decided to publish an article about TOKYO
ENGLISH LIFE LINE (TELL). TELL is a
telephone counseling service mainly for foreign-
ers, but, surprisingly enough, many calls are
also from Japanese persons. While this article is
not directly connected with English Language
Teaching per se, we thought that since TELL
does perform this service, it would be of gen-
eral interest to our readers.

‘This is Tokyo English Life Line. May 1
help you?’

The voice on the other end of the line was
taut with pain and fear.

‘Oh, I hope you can. I’m in great pain and
can’t move. My legs have suddenly become
paralyzed. I need to get to a hospital but can’t
speak Japanese.’

It was another call for help to the telephone
counseling service for English-speaking foreigners
in Japan. Volunteers respond to crisis situations,
requests for information or just the need to talk
to someone who cares. This service is offered
eight hours a day ( 9 a.m.-l p.m. and 7 p.m.-lI
p.m.) every day of the week. The number to call
is (03) 264-4347.

Tokyo English Life Line (TELL) opened its
line on April 1, 1973. The 60 volunteers who
were trained in an intensive course of over 50
hours were prepared to listen to anyone who
could speak English and to keep all conversations
confidential. Those first months brought many
surprises. TELL workers soon learned that many
of the callers were not native English speakers.
Many were from Asian and European countries
and a few were from Africa and South America.
Many callers simply wanted information; for
example, te lephone numbers  of  doctors  or
directions to some place in the confusing, sprawl-
ing city of Tokyo.

Today TELL continues to serve expatriates
of many nationalities. Last year about 60 differ-
ent nations were represented among the callers.
The intercultural nature of the callers is also
reflected in the many nationalities of the
volunteers. However, TELL volunteers must bc
fluent in English and able to pick up the feelings
and nuances of what the caller says.

Requests for information continue to make
up about one-third of all calls to TELL and
volunteers take these very seriously. A caller
who is not given help with a simple request for
a telephone number. for example, may not trust

the agency to help in a serious crisis. Providing
such assistance may in fact prevent the building
up of anxieties which could result in a serious
problem.

Calls concerning problems range from the
caller’s need to talk, to a suicidal crisis. A
lonely English teacher in a city far from Tokyo
may call to talk about her isolation and her
frustrations with her job. A wife of a business-
man working in a large Japanese company may
call about her boredom, her fears that her
husband is having an affair or her concern about
her children’s adjustment to Japan. These calls
are usually related to culture shock.

Culture shock is the condition of emotional
upset and stress that becomes chronic for a
variable period following a move to an unfamil-
iar setting or culture. It is not restricted to a
move from one country to another but may
occur within a country when the move is from
one region to another which has distinctly differ-
ent customs and perhaps a different dialect.
accent or even language. A move from rural
Japan to Tokyo would be an example.

The greater cultural differences, the greater
the stress. Thus, it is not hard to understand
how culture shock can be a major problem to
Westerners moving to Japan. Language is, of
course, one of the most obvious differences:
one cannot minimize the bewildering effect of
both the spoken and written language. Yet there
are many more subtle differences in culturally-
learned ways of  communicat ing that  cause
anxiety which are often puzzling to the sufferer
because the causes are not consciously under-
stood. These include signals (cues) we give in
our facial expressions, gestures and the way we
use our bodies (body language).

Individuals vary considerably in their ability
to adjust to a new environment. A caller may
talk about a number of physical symptoms:
insomnia, headache, stomach upset, lack of
appetite, tiredness. Emotional reactions may
include anger, self-pity, apathy. fear, loss of self-
esteem and depression. TELL volunteers help
the caller to express these feelings, understand
the cause and assess the resources for dealing
with it. At times just learning what it is and how
it affects a person is enough to move the caller
toward the stage of acceptance. Sometimes  fur-
ther help from a trained counselor is necessary.

Calls to TELL categorized simply as culture
shock make up only about 5½ percent of all
problem calls, but cultural adjustment is a factor
in many, if not most. of the calls that are prob-
lem-related. The stress of adjusting to a new
culture puts pressure on the relationships at
home, at work or at school. Marriages which
were holding together  in spite of tensions when
the couple were in their own country may fall
apart when new stresses are added and the
cohesive forces of a supporting community.
extended family and religious institution are
removed.
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Intercultural marriages are subjected to even
greater stress and the tension between the
husband and wife with all of their culturally-
learned differences is increased by the presence
of societal and family pressures on the Japanese
partner to conform. The difficulties seem to
be greater when the husband is Japanese. In a
society where the company expects the man’s
primary loyalty to be his work and where there is
a symbiotic relationship of amae between the
son and his mother, this is not hard to under-
stand. Of calls to TELL concerning marital
problems, two-thirds are from a partner in an
intercultural marriage, usually the wife. This
is not to say that these marriages are doomed,
but it is an indicator of the amount of stress
experienced when cultural factors have an effect
upon the relationship. The role of the listener
in these situations is to help the caller focus on
the problem and the feelings evoked and find
options for action. One of those options might
be face-to-face counseling. Every month, TELL
refers 10 to 12 callers to counselors for pro-
fessional help.

Alcohol abuse is another problem that can
he exacerbated by the stresses of living in Japan.
Alcoholics Anonymous, an organization which
helps alcoholics find the spiritual resources to
gain control over the disease, is TELL’s  best
referral for those who are having problems
managing their lives because of alcohol.

One very important function of telephone
counseling services is crisis intervention. TELL is
becoming known in the community as the service
which will help foreigners to get an ambulance
in an emergcy. TELL will contact bilingual
volunteers to act as mediators who will explain
the nature of the emergency to the ambulance
service and give whatever other information may
be needed. Another type of crisis is the suicide
crisis. The suicidal crisis requires of the tele-
phone worker the skill in assessing the serious-
ness of the caller’s intention to commit suicide
and the ability to remain calm and to help
change the caller’s course of action. It may
require immediate intervention or setting up
specific times to call or to be called by the
suicidal person until the crisis is passed. In Japan
it is difficult to get help from the police or
provide shelters (safe places) for foreigners in
crisis intervention situations. TELL has had to
find resources in the community where none
existed before.

TELL continues to need volunteers. Twenty
to 30 volunteers are trained each year to replace
those who have left the agency, usually because
they have moved away from Japan. In addition
to providing a needed service to the expatriate
community, it also gives an opportunity for
meaningful volunteer work. This in itself helps
to prevent the boredom and unhappiness that
can lead to.the need to call TELL. For further
information call TELL’s  counsel ing number ,
(03) 764-4347.

.

March 1,

THE USE OF COMPUTERS
IN LANGUAGE EDUCATION

By Larry Cisar

1984

At the present time there is a great rush to
get computers into the classroom and to develop
programs for use in the classroom. But I have
yet to hear about or see a language program for
a computer that is not just a variation of a text-
book. With the present state of the art, English
education does not seem to be ready to use the
computer as a teaching tool.

That does not mean, however, that com-
puters have no use in language education. The
opposite is true. As a supplementary device,
helping teachers analyse the data they have
accumulated about students and their progress,
the computer is often better than a teacher’s
aide. Computers open several areas, especially
educational statistics, to the teacher.

The previously forboding area of educational
statistics is now opened up to teachers through
use of the computer. How many teachers
have been totally turned off by the idea of
having to do averages to compute grades, let
alone figuring things like standard deviation,
standard error, correlations? Most teachers
have been exposed to these things in their train-
ing programs but have as quickly as possible
forgotten about them. With the personal com-
puter this world of statistics is at the beck and
call of teachers. The computer will do all the
complicated mathematical calculations and the
teacher only has to worry about entering the
grades correctly.

Most institutions and teachers have devel-
oped tests that they believe are very reliable
and accurate but have no proof to back up
the assumption. With the use of the computer,
the statistical proof can be easily provided for
situations that can be duplicated by anybody.
Would this data be accurate? It would be be-
cause the personal computer uses the exact same
formulas that professional test makers use.
The sample of students over a few terms would
be large enough to justify the results the teacher
gets. Although teachers may give a test to only
20 students a term, by accumulating data, teach-
ers may quickly build up a large data base
upon which to base the interpretation of the
statistics.

Administratively, the practical use of the
personal computer does not end with working
with data and producing statistical reports. It
can be of practical help in the complex world of
scheduling. A personal computer can easily
figure out schedules that allow for real variety.
Instead of having the same subject for each
level at the same time, a scheduling program can
vary the schedule. It can produce a new, fresh
one each term. Or you can vary the different
levels that a single teacher has with some con-
sistency, so that over time each teacher has a

(cont’d on next. page)
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(cont ‘d from preceding page)
chance to teach at each level. By using a random
program, the administration does not have to
worry about keeping track of whether they are
really providing variety - a quality that is some-
times demanded by the students - as it happens
automatically. Life can be made much more
interesting for all by this simple use of the
computer.

The most commonly acclaimed use of the
personal  computer  today is  probably word
processing. This means that you store for per-
manent recall on a disk information that you
want to edit and re-edit, continually use, or
need to save for some other purpose. I n  the
education field. it is an efficient wav to store
material that you would constantly have to re-
type otherwise. Classroom tests, handouts,
repeated announcements all lend themselves to
the word processor. By storing this type of

information on the word processor you can
accurately reproduce it anytime you need it. It
eliminates typing mistakes that appear due to
retyping material. It eliminates many files that
you would have otherwise to keep.

The obvious question that arises is, ‘Isn’t it
expensive to get the computer programs that
are needed?’ The answer is a simple ‘no.’ If the
school has one teacher who knows how to write
simple programs and has a basic book on educa-
tional statistics, the job is easy. Writing programs
is not complicated. If you do not wish to write a
program, it is very easy to buy a printout of a
computer program and type it into the comput-
er. The most expensive way would be to buy
the programs already entered on tape or disk.
Even that way, software programs are remark-
ably cheap.
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As of the April, 1984 issue, the JALT
Newslet ter  will take on a new name, T h e
Language Teacher.

In addition, we will begin making the
newsletter available for purchase in several
bookstores in the Kansai and Kanto areas. So
far, the following have agreed to display T h e
Language Teacher for sale:

J A L T - 1 - K I/ 9 -1-i.  4 k] i;-k 11 Language Te-
In Kobe: Maruzen
In Osaka: Maruzen acher “&%ljf:l_  5-g”

Asahiya Language  Teacher  Ci&l,%ti? biiC>~f. 6, i- 17 6
Kinokuniya ;id’4F]hl),  ?k:;<d>rJuX,  !;:t;l:.M!i.i$llUi,JL

In Kyoto: Maruzen
In Tokyo: Biblos $$-,  h’P~~~~%~it~t~.~~[r’u~~~~~~,~~f~/S-~!~~,;~I\;i;  L i

-6, J  ALT--ljr,l,i~u:,~i~jr,2ajRU4ti-(  k$1),,
And in order to facilitate the arrangements
with the bookstores, the purchase price has
been raised to ¥350

HAMAMATSU

ADAPTING AND USING
NEW METHODS

By Carl Adams

Reviewed by Jim Tiessen

Carl Adams came to town to speak on
‘Using and Adapting New Methods,’ and it was
clear that he could talk on just about anything
introduced after ‘Jack and Betty.’ However,
after he correctly assessed the unfamiliarity
of the audience with two of the techniques,
he graciously spent much of his time involving
us in a lesson in Indonesian, using Silent Way
and Community Language Learning. This did
not allow a lot of time to discuss the adaptability
of these techniques, but struggling with a totally
foreign language was certainly educational.

During about  three hours ,  par t ic ipants
were guided through a listen-exercise. some
Silent Way and C.L. L. activities. This process
changed our concept of the language from
complete strangeness to a point where it seemed
quite learnable. The reviewer can, even now. tell
an Indonesian that he has three red rods, should
the situation arise.

To introduce the spoken language, Mr.

- 14

Adams announced that he would play a tape, and
gave us questions in order to focus our listening.
These were: 1) How many people are speaking
and who are they? 2) What languages are being
spoken? 3) What are they talking about? 4)
What is the place and situation? After listening
to the largely indecipherable sounds, we were
pleased to be able to respond that there was a
little English and Japanese spoken. With some
hints from Mr. Adams, we were able to deter-
mine that there were five people, speaking
Indonesian, English and Japanese in an embassy.

It was humbling to be in the position of
many of our students; most of us will now
understand the emotions behind a blank face.
Moving from focusing on a word on the tape, to
a S.W. chart, written in Roman letters, we
began to discern the sounds and some of the
blankness disappeared. The charts were used
first to illustrate pronunciation and Intonation
of the lndonesian language using group respons-
es, and individual ones if as a group the correct
sounds could not be found. The number system
was pointed out first, after which the rods
were brought out. At this time, by demonstra-
tion, we were taught that the simple form of
the question ‘Do you have? ’ is ‘Ada,’ with the
voice rising on the second syllable, and the
positive response the same with the tone lower-
ing on the second syllable. Colours, the nega-
tive form and the word for rod (tongkat, if you
are interested) were introduced. This brought
some of us to the level where sentences could
be constructed. A tired sigh, indicating the
slight fatigue of learning, came from the group
when the exercise finished.

A reflection period followed and the de-
monstration was discussed. Mr. Adams’ vivid
use of gestures (e.g., counting words on the
hands to indicate word placement) as he drew
language from the “class,” was said to he a key

(cont’d on page 16)
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to the method. The student-centred nature of it
was evident by the comments on the struggles
incurred during the process. One mentioned.
for the sake of most. the frustration felt when
the person close to you picks up the patterns
quicker than you. It was concluded that it is
most suitable for students with high motivation
who get going when the going gets tough. as it
must.

The C.L.L. activity involved a group of four
using a tape recorder. They were asked to create
a conversation. in English, which would possibly
occur should they land in Jakarta the next day.
After a person had decided on a sentence,
Mr. Adams translated it into the target language
(unfortunately his Indonesian was a little rusty),
and repeated it. in Computer Drill fashion,
until the student’was able to say it correctly, at
which point it was recorded, and a conversation
created.

The main advantage of C.L.L. is said to be
that students create their own language, rather
than parrot given dialogues. The computer drill
was effective in developing an internal judging
criteria with respect to production quality.

At the end of the presentation, Mr. Adams
spoke briefly of adapting these techniques to
classroom situations. The S.W. charts (or suita-
ble ones created by the teacher, such as Mr.
Adams’ ingenious version) can be used to cue
students working with fluency squares. The
main point in the summary was an explanation
of the reasons the methods are effective. That
is, they put the students in a position whereby
they look at the language, rather than them-
selves. This creates a security within the stu-
dents which facilitates the learning of a language,
as they relax and struggle with the language, and
not their inhibitions. The presentation was most
effective because it was done in a language
familiar to no one in the room. The learning
experience given to us by Mr. Adams greatly
educated chapter members  with respect  to
Silent Way and Community Language Learning.
Notions of their adaptability in the classroom
were, like language well learned, acquired and
not taught.

HOKKAIDO

ILLUSIONS OF TEACHING
AND LEARNING ENGLISH IN JAPAN

By Fumio Nakagawa

TECHNIQUES FOR TEACHING
ENGLISH IN THE JUNIOR HIGH

Reviewed by C.A. Edington,
Asahi Culture Center

Af te r  hea r ing  the creative ideas of  two
educators in Hokkaido at our January meeting.
I was more optimistic about the future of educa-
tion in Japan. We had the opportunity to hear
from Mr. Fumio Nakagawa, Teacher Consultant
at Hokkaido Educational Research Institute.
and Mrs. Taeko Sugiwaka, English teacher at
Nishioka Junior High School.

Mr. Nakagawa spoke about some illusions
of teaching and learning English  in Japan.

Illusion #1 concerned pronunciation. Mr.
Nakagawa asked the audience, “What do you
think is the most difficult problem Japanese
speakers have in pronouncing English’?” In his
opinion, it is the position or shape of the mouth
which is almost opposite in English from Japa-
nese. In Japanese. the mouth is widened from
side to side, whereas in English (and most other
languages), the lips protrude and the throat is
kept open.

Il lusion #2 is that listening practice is
counter-productive to stuyhing for examina-
tions. As a result, most teachers, who are at-
tempting to prepare their students for written
examinations, neglect listening in their classes.

Illusion #3 is that asking questions is an
effective technique in teaching language. Teach-
ers who use the Q & A technique exclusively are
mistaken if they think they are preparing their
students to answer questions effectively ; rather,
the students are learning the skill of asking
questions, with the result that many students,
when they encounter a native speaker. end up
mainly asking questions - just as their teachers
did of them in the classroom.

This can be remedied, Mr. Nakagawa said,
if teachers would use more English in the class-
room. Too often, the English lesson is divorced
from the regular classroom procedures; greet-
ings, roll call, etc., arc all conducted in Japanese.
In addition, teachers seldom, if ever. speak to
their students freely using English.

This is because of Illusion #4. that English
spoken by Japanese teachers is inadequate and
not stimulating to the students. On the con-
trary, Mr. Nakagawa feels, the teacher can
provide a good model, a contrast to native
speakers, and have a great impact on the stu-
dents by speaking to them in English. (He men-
tioned that in his own learning experience, only
two teachers did more than read or conduct
drills in English!)

Elaborating on this, Mr. Nakagawa stressed
the importance of students being able to hear the
language frequently. He cited an example of
two Russian classes -  one a conversation class in
which all the skills were taught, and the other a

   stenographers’ class i n which students hadBy Taeko Sugiwaka
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dictation only. When the students gathered
together at lunch and had free conversation in
Russian, the latter were much more competent
speakers.

Illusion #5 is that a four-year college pro-
gram can prepare people to teach effectively.
Future language teachers need much more than
training in the grammar and pronunciation of the
language and being able to translate difficult
literary passages. They need to learn to speak
comfortably and freely. Mr. Nakagawa, whose
address was in English. urovided a beautiful
illustration himself o f  the points he was making
about effective teachers.

The second speaker, Ms. Sugiwaka, also gave
a beautiful illustration of a teacher who is con-
cerned about all her students, not only those
who are motivated and quick to grasp ideas,
but also the large numbers who feel after a year
of language study that English is too difficult.

Too often, Ms. Sugiwaka feels. the emphasis
in the classroom is on grammatical structures
which many students find too abstract and un-
interesting. ln order to make the language more
alive and to provide more enjoyment for students
in learning,, she suggested more concentration on
authentic  situations.

She gave an example of a lesson plan (adapt-
ed from a design by Peter Viney) that included
presentation of material checking students’
comprehension. manipulation of material, re-
checking, and finally controlled practice and
transfer.

When new material is introduced, she stress-
ed the effectiveness of using pictures and other
non-verbal materials. not just words. In this
way. students can grasp the whole. She illustrat-
cd this point by showing how a Japanese child-
ren‘s book could be adapted for learning English.

In checking for comprehension, the teacher
can give many kinds of tests, including common
sense and personal opinion as well as right/wrong
answers. She showed us a test that included the
following questions:

Which is the coldest city?
Kobe Nagasaki Sapporo

Who is the most beautiful girl of the three?
Akina Naoko Ken Ayako Kobayashi

When it comes time for student response,
they don’t need to be limited to verbal responses
(whethcr in  the nat ive or  target  language) .
Physical and manual responses can involve stu-
dents whose verbal skills are weak.

At this point she had the entire audience
participate in two exercises. First, she had us
write sentences using “in” or “on” and illus-
trate them. This can result in amusing examples,
such as. “A tiny boy is in the teacup,” but this
kind of creative response is proof that the stu-
dent comprehends  the concept.

Then she had us draw pictures to illustrate
the following passage:

“In Seattle we see many ships in the harbor.
Some are coming in, some are going out. Some
of them are Japanese ships.”

As we were drawing, she read the passage several
times. Again, she pointed out that through
drawing a picture students can grasp the whole
meaning.

As for verbal responses, these do not have
to be limited to right or wrong answers. She
illustrated this point by having us circulate with
a list of yes or no questions such as, “Do you
have any pets?” “Do you like sandwiches?”
etc., and gathering as many “yes” answers as we
could within a given time. She followed this up
by asking questions such as, “Who has a pet?”

Because of her audience, all competent
English speakers, she had us ask one another two
other questions: “Do you like your name? Why
or whv not? What would vou like to be called?”
and “if your house were on fire, what would you
carry out first and why?” These examples
gave us a concrete illustration of how we can
make language learning involving, interesting,
and motivating by personalizing it.

.

KOBE

Reviewed by Jonathan Levy

The Kobe chapter had its first meeting of
1984 on January 8th at St. Michael’s Interna-
tional School. Despite the holiday period and a
rather cold day, there was a turnout of nearly
40 people. The meeting was, as usual, divided
into two parts. The first half allowed the interest
groups to continue discussion on and plan activi-
ties for interest areas such as teacher training/
learning, audio-visual materials and techniques,
Japanese language learning, and cross-cultural
exchange. This helped the new faces talk to
members who had already attended meetings
towards the end of 1983. The Kobe chapter is
still in the process of development and welcomes
any suggestions for new interest groups or
expansion of the present ones.

In the second half, Edria Ragosin, a licensed
speech pathologist and audiologist with many
years of experience, talked about some of the
problems and possibilities of teaching the English
sound system. She divided language acquisition
into three parts inner, receptive and expressive

and talked briefly about ways of exploiting the
visual and auditory senses in language learning.
She concluded that teachers should try and work
more towards developing students’ listening
skills. although she didn’t really go into any great
detail about how this may be achieved. Listening
to a new language involves a series of stages,

-17-
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(cont’d from page I7 )
from sensing and segmenting to recoding what
we hear, but this was only briefly mentioned.

Ms. Ragosin then moved on to the most
interesting part of her talk. She believes that,
since Japanese and English speakers produce
some sounds that involve different facial and
other muscles, there is a need to develop these
muscles before the sounds can be correctly made.
She then explained a series of exercises and
techniques to develop the muscles around the
mouth which will help students to work towards
a “correct” way of pronouncing the sounds of
the target language.

However, there is a question as to whether
we can assume a ‘correct’ way of pronunciation
exists. Different accents produce different ways
in which a language is spoken. There is a great
deal of debate about the teaching of pronuncia-
tion and intonation, and Ms. Ragosin’s remarks
certainly added some interesting ideas. Several
members then spoke about how different cul-
tures may affect successful communication in
the classroom.

Ms. Ragosin concluded by talking about
the teaching of Wh-questions and the impor-
tance of relaxation in the classroom. It was an
interesting afternoon, at times controversial.
Ms. Ragosin’s husband’s concluding remark,
somewhat contrary to his wife’s view, that it
doesn’t matter how something is said as long as
the meaning is understood, provoked quite a
reaction among some of the audience. Un-
fortunately, it was already well past 4:30 and
time to finish.

.

MATSUYAMA

MATSUYAMA CHAPTER
INAUGURAL MEETING

Reviewed by Akiko Wada

1 was surprised to see many foreigners when
I entered the meeting room, as I had never real-
ized that such a lot of foreigners were in Matsu-
yama. I heard later that of the 62 people attend-
ing, 19 were non-Japanese.

The meeting started with self-introductions
between neighbors. and a friendly atmosphere
grew. I was very happy to meet new foreign
and Japanese friends having the same interests.

-19-

The former president of JALT, Thomas
Robb, guest speaker of the inaugural meeting,
introduced JALT. The election of Matsuyama
chapter officers came next. with the founder
Steve McCarty elected President. and the pro-
gram producer of a broadcasting station elected
Publicity Coordinator.

Mr. Robb’s lecture. “Student-Centered

Left to right: Naohiko Tunka, Treasurer; Sayoko Ta-
mai, Publicity Coordinator; Thomas Robb, JALT Exe-
cutive Secretary; Miyoko Iwasaki, Facilities Coordinat-
or; Steve McCarty, President; Junko Harada, Member-
ship Coordinator: Raymond Miller, Recording Secretary.

Learning in the Language Class,” was very
interesting and helpful for teaching. Two sugges-
tions were particularly good. In practicing
dialogues, students should look in each other’s
eyes, without looking at the book. At the same
time it is necessary to imagine real situations.
I found it difficult to do so in practice, but it
seems a very effective way to improve conversa-
tion. In large class discussions, if spokesmen of
sub-groups relay their questions, students don’t
have to be afraid of appearing stupid, and the
discussion works well. Especially in Japan this
way seems good.

During the lecture everyone asked ques-
tions and gave their opinions, so the meeting was
pretty exciting. I enjoyed it very much, though I
couldn’t understand more than half the discus-
sion, but the rest was enough to interest me and
the exercises were enjoyable, too.

Actually, I didn’t expect much from the
meeting at first, but it was very good in spite of
the bad weather outside. JALT’s meetings seem
helpful not only for finding better teaching
methods, but also for offering the opportunity
to associate with people from different coun-
tries. I expect JALT to contribute greatly to
Matsuyama.

.

O S A K A

THE TEACHER AS LEARNER:
A SELF-HELP PROGRAM

FOR ESL TEACHERS

By Dan Jerome

Reviewed by Beniko Mason

Whenever we have a bad class ~~ whatever
“bad” means we often think something must
be done to change it. Sometimes we blame it on
the students’ motivat ion or  environmental
deficiencies. such as the size of the classroom or
unmovable chairs or things like that. However,
it will not get us anywhere to complain about
things we can’t do anything about. Sometimes
we feel like we need a bag of tricks to keep
the students entertained and also keep them

(cont’d on page 21)
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(cont ‘d from page 19)
from being bored. But tricks are not the solution
to better teaching or bad classes. What we need
is to improve our teaching technique. We teach-
ers also must learn to become more effective in
our profession.

In order to improve our teaching technique,
Mr. Dan Jerome gave us some suggestions. Go-
ing to our local JALT meetings and workshops
and to international TESOL meetings were some
of them. However, evaluation was what he
stressed this time.

Evaluation can be threatening and depress-
ing, but if it is done positively and constructive-
ly, it is very effective and useful. You can
evaluate your performance daily after each
class. You can reflect on what went well and
what did not go so well as you had intended.
It can be done weekly and monthly also.

Videotape can also be used to make it possi-
ble for you to see yourself the same way as the
students see you. You will find some very inter-
esting personal habits you have which you did
not realize. You can employ a cassette tape
recorder to record your teaching, too. These
things will make you face the reality of your
teaching and from there you will have already
made a step forward to improving your teach-
ing technique.

Evaluation done by the students can be ei-
ther too positive or too negative to be trustwor-
thy unless they are instructed in how to do it.
When you ask your co-worker to take part in
your evaluation, there are several things you
must consider beforehand. First, he must know
your teaching beliefs and philosophy. You must
decide when you want him to come in, how long
you want him to observe you, and most impor-
tant of all, you must decide what you want him
to evaluate. Give him some focal points in his
impending task. Have the same person come in
to observe you several times. Prepare a question-
naire for him. The questions should not be the
yrs/no type but the how much did I talk? t ype
of questions.

Sample evaluation questions were in the
areas of teacher talk, the plan and production,
the environment, the students’ response and the
materials. (See the December 1983 issue of the
JALT Newsletter, pp. 22-23.)

Lastly, he stressed some key words in good
teaching. They were awareness, focus, effort ,
and action. It was an extremely informative and
pleasant presentation.

.

SHIKOKU

GETTING STARTED with COMPUTERS

Reviewed by Marie Thorstenson

While the opportunity to use computers
as actual instructional devices is still out of the
financial reach of most educators, the computer
nevertheless can be helpful as a ‘support mechan-
ism for teachers’ according to Steven Tripp from
the Nagoya University of Commerce. After
introducing some basic computer jargon to
members of the JALT Shikoku chapter, Mr.
Tripp demonstrated how he uses a computer
for administrative purposes as well as for person-
al research.

A self-trained programmer with no formal
background in computer technology, Mr. Tripp
kindly started from scratch when he introduced
us to computer know-how. Every computer
uses a built-in language. ‘Computer languages,’
Mr. Tripp reassures us, ‘are perhaps a thousand
times easier than human languages, and they
only take about a week to learn.’ The most
important ones for novices are BASIC and
LOGO. BASIC is the language available on
most small computers, but it doesn’t seem to
be as ‘logical’ or ‘procedural’ as other languages.
LOGO, Tripp explained, is better designed and
is  more sui table for  chi ldren and machine-
phobics.

Since he gave his presentation on Adults’
Day, Tripp demonstrated a simple but appro-
priate BASIC program:

10: let A=20
20: let B $=“congratulations”
30: input “what is your age”;C
40: if C=A then print B4
50: end

Every line must have a number. The 10-20-30
sequence is normally used since the program
can be changed easily, simply by adding another
line such as

45: if C=/A then print “sorry”; D$

The dollar sign, incidentally, refers to “string”
which is computer jargon for “word.” BASIC,
it can be seen, functions in English, and so a
knowledge of simple words and directions,
such as “ i f .  . .then. .or” “ l e t ”  a n d  “ g o  t o ”
is essential.

The best way for teachers to employ a
computer is as a labor-saving device for such
tedious administrative chores as computations
of students’ scores and the inevitable test-
writing. The computer can randomize questions
and answers easily and efficiently. Tripp takes
advantage of  this  convenience not  only to
prevent students from cheating, but also to
use as a teaching aid. In class, just before giving
a test, he shows students a rearranged copy of
the same test in order to let them carefully
preview the lesson.

The time saved doesn’t necessarily come
freely, however. Tripp often alluded to the

(cont’d on next page)
By Steven Tripp
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(cont’d from preceding page)
hours, weeks, and months be invested to work
out some of the programs. He said he ‘almost
died’ trying to program the computer to produce
Cloze dictation exercises, in which students
must supply the missing words in a short text.
The algorithm is far more difficult than it
sounds, he said. One complication is that the
computer can only pull out words one line at a
time, so it wants to start all over again with each
new line. Punctuation is another problem. A
‘word’ to the computer has a space on either side
of it, but, to the computer, punctuation symbols
and letters are the same. Thus the computer will
pull out important punctuation marks along with
the words.

Tripp also pointed out that the computer
now provides linguists with the opportunity to
critically examine the content of our language.
Traditionally, language educators have directed
far more energy toward methodology, or ‘how
to teach’ rather than toward content, or ‘what to
teach.’ For educators, an investigation of lan-
guage content can shed light on what the most
important word structures to teach students
might be. Tripp’s research interest is to follow
the lead of a group of psychoanalysts and a team
of lexicographers from the American Heritage
Dictionary who have begun projects to isolate
the most frequently used words in the English
language. It is fascinating to note that s u c h
research has demonstrated that 50 percent of
spoken English can be covered in 80-100 words,
and it takes only 800 words to cover 90 percent
of conversation.

Tripp explained that he programmed the
computer to alphabetize a list of 100 of the most
frequently used words in English. Then he
decided to separate the words by parts of speech.
However, a computer has no way of distinguish-
ing a noun from a verb. So Tripp typed in
NBOY, VSEE, and so on, so that the words
appeared both alphabetized and segregated by
parts of speech. Then he simply told the com-
puter to chop off the first letter of each word.

But even if we can isolate which words
occur most frequently, we still have no idea of
the frequency of collocations. If there were
some way of compiling a listing of collocations,
Tripp said, we would have an idea of how to
teach certain language structures which normal-
ly can be acquired only through native intuition.

.

SENDAI

MAKE YOUR CHOICE:
ACTIVITIES FOR INTERMEDIATE

AND ADVANCED STUDENTS

By Lola Caldeira

Reviewed by B r o o k e Crothers

What’s a teacher to do’! The student has
what it takes but you’re grasping for tooth
pliers. For those plagued by tedious exercises
and apathetic students, Lola Caldeira can offer
some potential antidotes.

Lola Caldeira is a Cambridge ELT consul-
tant as well as a teacher in Tokyo. During most
of her teaching career she has dealt with high-
intermediate  and advanced s tudents  and in
the process has come across a peculiar affliction
with high-intermediate students: a paralysis
of the will to continue language development.
The cause of this, according to Ms. Caldeira,
is one of two things: an arrogance taken on
at these higher levels or, conversely, a growing
disillusionment.

She presented a number of activities tar-
geted at overcoming this, i.e., spurring the
student to maintain his development and shake
the feeling of inertia. Ms. Caldeira’s prescrip-
tion is a combination of taut structure and
riveting activity (some of these activities? if
modified. can be used for beginning students).
A few are summarized below.

In an activity taken from Meaning  into
Words -- Intermediate  b y  D o f f ,  J o n e s ,  a n d
Mitchell (all books referred to are from Cam-
bridge University Press), students learn to relate
past events using mind-absorbing exercises
to counter the sometimes tedious effect ot
tight organization. Advanced and intermediate
students both can be accommodated in this
activity. It asks students to contribute at their
own level, giving the intermediate students the
chance to offer something of value while it
makes demands on the advanced student as well.

‘Past
In the first section of this exercise? entitled

Events,’ the students listen to an interview
of a famous writer and film maker in which
he tells of major events in his life. After listen-
ing, they are asked questions to establish if
they have acquired a passive knowledge of the
events. Then the students listen again and are
asked to write down the events that correspond
to a particular year. They are next asked to
relate the events, as previously written down,
in a structured narrative:

1. The writer left school in 1959. A year
(later)
(after  that)  h e  w r o t e  h i s  f i r s t  n o v e l

A year after (leaving school) the writer

wrote his first hovel .

A year after (writing his first novel)
(he wrote his first novel)

he. . .

This continues through the other events in the
writer’s life.

The second section, ‘Before, After, and
While,’ shows a string of pictures, depicting
stages of his life with captions for each stage, for

(cont’d on page 29)
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[cont ‘d from page 22)
example, a picture of a
‘At School.’ Below the

school with the caption
pictures are descriptions

of events that took place at each stage. So
underneath  the  picture capt ioned ‘Off icer’s
Training College’ is the statement ‘Met Angeline’
or, continuing chronologically, below the picture
‘Captain' is the statement ‘Married Angeline.’
In step one, the students look at arrows above
the pictures which point to a gap in between
each picture and they try to establish what
happened before and after. In step two. the
students form groups and ask and answer ques-
tions regarding when the events happened. In
step three, the students use the narrative form
to describe events in their own life.

Also included in Meanings into Words are
comparison exercises: Ms. Caldeira touched on
a few. One of these, ‘Comparisons of Adjec-
tives,’ gives students descriptive information
such as:

Corner shops are more expensive than
supermarkets. Supermarkets aren’t as
friendly as corner shops.

Finally in part three, ‘Inference,’ students art:
asked to match a statement about the advertise-
ment in one column with a statement that can
be inferred in another column.

In an activity called ‘Use Your Dictionary
and Get Rich,’ students are asked to read a note
giving the location of a buried treasure. ‘This
note contains some words that intermediate
students probably do not know and a few they
undoubtedly do not know. Students can only
look up a maximum of four words. This forces
the students to make intelligent decisions in
picking words. But chances are this still leaves
them with meaning gaps in the note. Therefore
they are forced to accept the whole without
knowing all the parts. Incentive is provided b y
a map below, full of false leads. thus rcquiring
a good understanding of the note.

These activities may be just what the doctor
ordered for the intermediate or high-intermediate
students and undoubtedly useful to a teacher
looking for good ideas.

Corner shops are more expensive than
supermarkets. Supermarkets aren’t as
expensive as corner shops.

Then the exercise asks students to compare
corner shops and supermarkets using these adjec-
tives: cheap, convenient, hygienic. Following
this, they are asked: Which type of shop: a) has
a wider range of goods, b) gives better service
c) is pleasanter to shop at?’ Question three is ,
‘Which would you rather shop at?' Part two,
‘Practice, asks them to compare such things as
cars employing the format in part one and
completing an adjective list.

In another comparison exercise entitled
‘Significant Differences’ from Meanings. student\
must describe an item in a set by making com-
parisons with two other items. The other stu-
dents try to guess what he is describing. A set is
given: Britain, Japan, India,, Saudi Arabia,
Turkey. They make comparisons  of the un-
known country with two other countries to
establish its identity: ‘It’s smaller than Turkey
but economically more powerful than India.
This structure is maintained for a variety of

This month's my share comes from Chris
McCooey of Nagoya: In  the  following story
the names of more than 50 cars are hidden. Chris
reports that his studcnts very much enjoy find-
ing them. It can be used as a simple game or a s
a competition between groups.

LI

JAPANESE CARS
comparisons.

Authentic Reading by Catharine Wal te r  i s
the s o u r c e of another comparison activity
Students are given a reading and, in this exercise.
‘The Challenge,’ they must compare the purport-
ed virtues of two similar cars as spelled out in
an advertisement. First they make comparison\
by checking off which car does better in a list of
categories: price. reliability, comfort, etc. Then
in a related but non-comparison activity students
try to guess the meanings of elevated words and
phrases from the advertisement. for example.

2. “Championing vir tues” ( l ine 7)
The fact that it was an advertisement
tells you this probably means

By Chris McCooey

Gloria and Cedric were full of  vigor having
taken naps, They were sipping drinks in the
Royal Saloon of the “Marie Celeste.” a pub
that had won a Civic Award. Gloria had been
born a contcssa but now was a minor starlet
with a fine alto voice appearing in a revival of
“My Fair Lady": Cedric was at the apex of his
career being the president of a company that
made cherry jam.

Cedric had been a fine athlete in his youth
a sprinter who had won many laurel crowns, but
now he was getting fat and could hardly manage
a canter.

- 24 -
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“What shall we do this afternoon?” he said,
blowing smoke rings from his corona and absent-
ly picking petals from the corolla of a violet.

“Let’s meet Silvia in the city and go to the
Piazza for a pizza” suggested Gloria, a horny
person usually but fond of Italian food.

“Just a minute, I nearly forgot.
put my bird of prey through its paces
noon. That tercel is a fantastic soarer
to disappear over the skyline if not
regularly.”

“Good idea ~ we haven’t seen her since
March when she had that multiple birth. Being
a Gemini, I would have expected her to have had
twins - but quints! Despite that she has regain-
ed her fine elf-like figure and that leopard skin
coat suits her so well. What’s more I  love her
sunny personality.” The truth was that Cedric
was an inveterate chaser of women.

“Oh, no. Well if you are going to the coun-
try to hunt bighorn - or whatever that bloody
bird eats - I’m going to the beach to surf. . .
Darling, by the way, can I borrow the car?”

Key:

“What happened to that gallant husband of
hers, Henry Peter Brougham?”

Paragraph (P) 1: Gloria, Cedric, vigor, Celeste,
Civic, contessa, starlet, alto, Fair Lady,
apex, president, cherry

P2: sprinter, laurel, crown[  s] , canter
P3: corona, corolla, violet
P4: Silvia, city, Piazza, horny
P 5 :  M a r c h ,  G e m i n i ,  quint[s] , elf, l eopa rd ,

sunny, chaser

“Well, he used to be in the Army -- he was
a Bengal lancer assigned to caravan protection
in NW India ~ but he began to suffer from the
effects of Galactic pulsars, kept seeing mirages
and was invalided out. He became a scholar of
19th-century  ballades, parlour games and the
American West -- the Pony Express, Wells Fargo,
lonesome cowboys out on the prairie, and all
that.”

P6: gallant
P7: lancer, caravan, pulsar[ s] ,, mirage[ s] , cen-

tury, ballade[ s] , Fargo, prairie
P9: Charade[s] , stanza[s] , bluebird[s], Cresta,

life
Pl0: a cc o rd
P11: tercel, soarer, skyline
P12: bighorn, surf

“What’s a parlour game?”

“Charades, for example, And he knew all
the stanzas of that beautiful song: ‘There’ll be
bluebirds over the white cliffs of Dover.’ It was
a great tragedy how he died ~ his bobsleigh
turned over on the Cresta Run. But he had a
long life.”

“Well, if we are in accord let’s phone Silvia.”

1, 1984

I have to
this after-
but tends
exercised

JALT
UnderCover

would be a useful book for beginning teach-
ers. However, despite what the authors say,
it is not very comprehensive. The authors
set themselves a number of goals which they
do not meet very well?

A TRAINING COURSE FOR TEFL. Peter Hub-
bard, Hywel Jones, Barbara Thornton, and Rod
Wheeler. Oxford University Press, 1983.337 pp,
¥2,210.

Reviewed by Ron Gosewisch,
Nagasaki University

Well, the British have done it again! If
you are looking for a comprehensive m e -
thodology text  that  is  communicatively-
oriented yet recognizes that students must
have explicit grammar instruction if they
are to learn to communicate in a reasonable
length of time, here it is.1

A TCFT provides some good ideas, and

- 25 -

The italics in both of the above quotations
are mine, The first quotation is from a review by
Macey B. McKee in The Curriculum Clearing
House Newsletter, Vol. III, No. 3. The second
quotation most readers of the JALT Newsletter
should recognize as being from the December
1983 review by Scott Petersen.

After I had read the McKee review in Oc-
tober, 1 immediately ordered a copy. After
reading through it, I decided that I would use it
to replace the text 1 am presently using with my
third-year students.

Then came the review by Mr. Petersen, leav-
ing me puzzled, feeling “had I missed some-
thing?” and forcing me to read through it again
(for the third time).

Yes, the book does rely upon works outside
(cont’d on page 27)
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P New from McGraw-Hill

PATHWAYS TO ENGLISH
by National Council of Teachers of English

Book 1 -6, Workbooks, Cue Cards, Cassettes.

Features and Benefits:

The balanced development of the four language
skills of listening, speaking, reading and writing
ensure the broadest possible reinforcement of new
material.
The communicative aspects of language learning
are emphasized through the use of dialogs and
role plays.
The attractive four-color illustrations, the easy-to
use design and the lively practice material help
motivate the students and make learning more
enjoyable.
The spiral introduction and continual re-entry of
important structural points and vocabulary give
students extensive reinforcement and review to
ensure learning.
The continuity of characters and events within an
international setting ensure high student Interest

For further details please contact
McGraw-Hill Book Company Japan, Ltd.
(77Bldg) 14-11,4 chome Ginza, Chuo-ku, Tokyo
flO4, Telephone:(03)542-8821
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(cont ‘d .from page 25)
the text in order to do the exercises. And yes,
those materials are often not readily available
in Japan. For those who already have a small
library of texts to fall back on, however, the
exercises in ATCFT  present little problem. For
the beginning teacher, Mr. Petersen does have
a very valid point and I believe most of us can
fully appreciate his feelings. Obtaining foreign
texts is a frustration we have to live with in
Japan, though the situation is getting a bit
better. The reviewer from Illinois did not
have this difficulty and, therefore, probably
never even gave it a thought.

Nevertheless, I believe the beginner in Japan
can make use of ATCFT.  Perhaps it is just a
matter of attitude or expectation, If the reader
wants to finish this text in one reading, rushing
through the exercises, then it is not going to be
of great value. Its value lies in its being design-
ed as a course text. And if the beginning teacher
is to internalize the contents of A T C F T ,  h e
needs to approach it in the same manner he
would approach a one- or two-semester course
at a university, committing himself to several
months or more work with the text - time
enough to assemble many, if not all, of the
supplementary materials needed for the exer-
cises, even in Japan.

As for the objection that the text seems
light on theory, including only “the recent turn
to communicative language teaching,“3  I think
it perhaps a bit misplaced. The authors explain
that they focused on theoretical background.
though the points illustrated were done so most-
ly by practical examples or suggestions.4 An-
other objection is that this theoretical back-
ground is based on communicative language
teaching and seems to assume that a structural
syllabus will be used. Yet the authors have
based their text “ o n  [their] expe r i ence .  . i n
training non-nat ive speakers  for  the Royal
Society of Arts Certificate for Overseas Teachers
o f  English (COTE ).“5 In other words. on

ct al. JAI, T Newsletter, VII:  12: 47-48.
3. Ibid., p. 47.
4. ATCFT, p. 1.
5. Ibid., p. 2.

Mr. Petersen replies:

Let me first thank Mr. Gosewisch for send-
ing me a copy of the McKee review. I would
like to make two comments.

First of all, I can agree with Mr. Gosewisch
that A T C F T  would be a good course book.
However, as I stated in the introduction to my
review, I was addressing those JALT members
who are looking for something for their own
self-education. They, I imagine, constitute a
large group of JALT members. The novice who
is studying without the benefit of a master
teacher would learn only technique from this
book. This is the book’s forte. Nevertheless, I
feel novices will not develop critical faculties
from this book, regardless of time spent.

Secondly, I still do not agree about the
comprehensiveness o f  t h i s  book .  Certainly,
beginning teachers do not need a lot of theory.
But at some point even new teachers need to
know about current issues in language teaching.
In order to find out about the new issues, one
needs to have a good bibliography. This book
does not have a satisfactory bibliography for this.

So, I agree that the book is useful when
used in a class or possibly a study group. For
individual study, the book offers good ground-
ing in technique, hut does not contribute suffi-
ciently to understanding the numerous issues
being debated in language teaching.

.

practical experience: Moreover, it seems to me
that the British have tended to be quite prag-
matic about EFL, having never given up on
grammar. By this I do not mean that they
suggest we should still be using grammar as a
teaching tool, but that the course writer a n d
teacher both have to keep grammar in mind.

FUNCTlONS OF AMERICAN ENGLISH. Leo
Jones and C. von Baeyer. Cambridge: Cambridge
University Press, 1983. Student’s Book, 150 pp.;
Teacher’s Manual, 80 pp.; Cassette tape, 75 min.

Reviewed by Virginia LoCastro

T hough 1 realize that this IS a cursory
reply to Mr. Petersen’s review. I hope that I
have said enough to give the reader the impres-
s ion that  there is more than one opinion of
A TCFT and that. in my opinion. for the begin-
ner this is a useful hook.’ for the experienced
teacher who wants a handy source of practical
suggestions this is an important book. and for
thr teacher  trainer this is an cxcellent text.

Footnotes

1. Macey B.  McKee.  1983.  R e v i e w  o f  Hub-
h a r d .  et al. Curriculum Clearing House
Newsletter III. 3: 15-16.

2. Scott Petersen. 1983. Review of Hubhard.

One of the requirements of JAL T Newsletter
hook reviewers is that they use the textbook
they are reviewing in actual teaching situations.
Functions o f  American English is not, in my
opinion, a text one can use as a course book
easily in Japan for two reasons: (1) there are few
students advanced enough to benefit from its
use,, and (2) exclusive use of a functionally/
notionally-based text seems to go against the
expectations and experiences of both students
and teachers alike in a country where English is
needed by relatively few people for daily real-life
communication situations. As a result, I admit
to having used few of the units directly and
intend instead to compare the British and Ameri-
can editions of Functions as well as to look at

- 27 -
(cont’d on next page)
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(cont’d from preceding page)
the general suitability of the text for the Japa-
nese teaching/learning situation.

First of all, a quick glance at the Table of
Contents will tell you the units are identical in
the two editions from the point of view of
notions/functions presented. Each unit has three
main functions to be practiced by students in
different roles and in different situations. There
is a long conversation of about 30 lines that is
also on the cassette accompanying the text. The
purpose of the conversation is to introduce
the three functions that will be studied in the
unit; it is not a “dialogue” for memorization.
The same characters reappear in the different
conversations throughout the text. The second
section, Presentation, introduces the new ex-
pressions needed to carry out the functions;
there are three Presentations per unit. This
section is followed up by several exercises,
called practices in the British edition, the first of
which is often teacher-directed,  though the
others in each unit require the students to work
in pairs or groups.

The exercises or practices are followed by
either a communication activity or a written
exercise. The communication activities are, in
my opinion, rather uniquely organized. In order
to create an information gap between and among
the two or more sides interacting with each
other, the sides have different instructions print-
ed on different pages in the communication
activities section at the back of the book. For
example, in Unit 1, page 7, communication
activity 1.7 splits the class into two groups: A
and B. Everyone in group A finds instructions in
communication activity 15 1; everyone in group
B, activity 38. Of course it is still possible for
students to look at the others’ instructions, but
it may be less likely. This brainstorm of Jones’
allows for a chaining effect and all sorts of
permutations. The writing exercises involve such
tasks as writing letters to pen pals, dialogues,
and stories.

This, then, is the basic plan for both the
British and American editions. The Teacher’s
Manuals for the two editions are also alike.
Differences therefore must reside in the actual
language used in the conversations and exercises.

Taking the British version of a text and re-
writing it in American English must be similar
to the work of a translator; the language of the
original text must interfere with the ability to
translate the text into the second language and
have it come out sounding natural and authentic.
It seems there will always be someone who will
find a Britishism in the American version. Or an
American might react with surprise to what
Americans are perceived to say by an English-
man. What is American English, in any case, for
someone who had an English grandfather, and
who has lived in Canada, New York and Japan,
where the person works with various speakers of
British English as well as Americans from both
coasts?

But some comments are in line, neverthe-
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less. The conversations in Unit 1, for example,
indicate that Americans say anybody and purse
whereas British speakers say anyone and bag. In
exercise 1.6, page 7, of the American Functions,
the word lineups is used (British: queues). A t
least in New York English, we would understand,
I think, a lineup to be what happens in a police
station and a line to be what forms in front of a
movie theatre/er. And the reviewer wonders
about the use of the word anyway in the instruc-
tions for Presentation 2.2, page 11.

It is quite likely one could go on and on
looking at the differences in vocabulary and
expressions in the two editions; but the point is
not to pick apart the texts at that level. Some-
thing much more interesting to look at involves
the cultural appropriateness of the conversations
as a whole. Again, let’s compare the Unit 1 con-
versations, involving the functions of talking
about yourself, starting a conversation, a n d
making a date.

Richard:
Jane:

Richard:
Jane:
Richard:
Jane:

Richard:
Jane:
Richard:

Jane:

Richard:
Jane:

Richard:

Jane:

Richard:
Jane:

Richard:

Jane:
Richard:
Jane:

Jane:

Richard:
Jane:
Richard:
Jane:
Richard:

I

Excuse me, anyone sitting here?
Um, no, no. Oh! Er. . .I’11 just move
my bag.
Right, thanks.
There we are!
Thank you. . Oh, nice day, isn’t it?
Oh, it’s lovely, yes. It does make a
change, doesn’t it?
Let’s hope it’ll last.
M m ,  mm.
What. . .what’s  that book you’re read-
ing? Looks. .looks really interesting.
Oh,  i t ’s .  .called L i f e  on Earth. Urn,  I
got it because .er. . .because of that
. .um. .television prgramme.
Oh yeah.
Did. .did you see it? A few. .a few
weeks ago?
No, no, I didn’t see it - I remember it,
but I didn’t see it, I’m afraid.
Yes, about how life began. It’s. .it’s
fantastic. I’m. .I’m reading it as well
because l’vc got a project at school -
I’m a teacher.
I see, I see.
And it’s really useful for background
research - it’s lovely.
Yes, I like. .I like a bit of telly really.
I  like the old movies best of all.
Oh, yes. So do I.
The old films.
Yes, yes. They’re on very late, though.
I don’t see a lot of them, because.
[fade I

but I don’t go to the cinema a lot,
there just isn’t time.
Well, I’m going tonight, in fact.
Tonight? Oh, are you?
Yes, most nights really.
What are you going to see?
The new Clint Eastwood  film.

(cont’d on page 3 0 )



JALT Newsletter 8:3 March 1, 1984

Cambridge

Adrian Doff, Christopher Jones and Keith Mitchell

A major two-year course in two parts. The highly successful Intermediate course
was published in 1983. The Upper-Intermediate course is now available.

*

*
Ir

*

*

Provides a comprehensive coverage of notional, functional and grammatical
areas of English
Teaches grammar systematically in a communicative context
Contains challenging listening and reading material, and motivating ideas for
free practice
Teaches the language needed for the First Certificate exam
Provides a complete set of components in each part: Student’s Book, Teacher’s
Book, Workbook, Test Book, Cassette (Student’s Book), Cassette (Drills).

1 uppER-INTERMEDIATE

Further information available from Mrs. Lola Caldeira, U. P. S. Ltd., Kenkyu-sha Bldg.,
9 Kanda Surugadai,  2-chome, Chiyoda-ku, Tokyo 10 1.
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(cont’d from page 28)
Jane: Oh, lovely!
Richard:

Jane:

You wouldn’t like to come, would
you? Why don’t you come as well?
Oh, that would be nice, yes! Oh, why
not? . . Oh, oh dear, I’m busy to-
night, I’m afraid. What about tomor-
row night? Is that any good to you?
Oh dear, no, I’m afraid I’m busy then
myself.
O h .  . .well.  .

March 1, 1984

Richard:

Jane:
Richard:

Jane:
Richard:

Jane:

Richard:
Jane:
Richard:

Jane:
Richard:

Jane:
Richard:

Jane:
Richard:

Jane:
Richard:
Jane:
Richard:

John:
Anne:

John:

Anne:

John:

Anne:

John:

Anne:

John:

Anne:

John:

Well.  .we. .obviously  it’d be nice to
meet sometime. Er. .
Yes.
E r .  .perhaps  if  you gave me your
phone number I could. .we could fix
something up?
Oh, yes, alright. Well, shall I write it
down for you?
Sure, yes.
OK .
Good heavens! I should have been at
the office ten minutes ago!
Oh dear.
Er, look, I’ll. .I’Il. . that’s the num-
ber, is it?
Yes, here you are.
Thanks, I’ll. .I’11 give you a ring
then and. .and we’ll sort something
out.
Alright.
Right, well, it’s been very nice meet-
ing you.
Yes!
Byebye,  then!
Yes, byebye!
Byebye!

I I

Excuse me, is anybody sitting here?
Uh no. .no, here, let me move my
purse from the chair.
Oh, thank you. Say, haven’t I seen you
with Jack Davidson?
1 work with Jack Davidson. How do
you know Jack’?
Oh, Jack and I went to school to-
gether. What sort of work do you do?
Oh, I. .I work on commercial  ac-
counts at the trust company with
Jack. Urn. . .what do you do?
I’m a telephone installer - I just hap-
pen to be working on this street the
last couple of days. I should introduce
myself - my name’s John Spencer.
Well pleased to meet you! I’m A n n e
Kennedy.
Happy to know you. Do you live
around here?
Yeah, 1 live in the neighborhood - it’s
really convenient to work.
Oh, it sounds like.
[fade ]

John:
Anne:

John:

Anne:

John:

Anne:
John:
Anne:
John:

Anne:

John:

Anne:
John:

Are you doing anything tonight?
Oh. .uh, sorry, I’m afraid I’m busy
tonight.
Well how about tomorrow? Maybe we
could go to a movie.
Hey, that sounds like a great idea! Urn
. . .do you like comedies?
Oh yeah, I like comedies. .uh, let’s
see, what could we see? How about
Bread and Chocolate? 1 think that’s
playing over at.
Ah.. .
. .on Main Street there.
That’s a great idea.
Well I guess, uh, we should meet
about eight o’clock then, ‘cause 1
think the movie starts about eight-
thirty. Uh, where would bc a good
place to meet?
There’s .  .uh .  .there’s a clock tower
near the movie theater. We could meet
there at about eight.
OK. That  sounds good.  See you
tomorrow, then.
1’11 see you then. Goodbye!
Bye-bye.

In the British one (I). the two people talk
about  the weather ,  a  book,  te levis ion and
cinema. Only slowly does Richard get around to
asking Jane for a date -  and even then the
situation ends with no resolution. The American
version (II) is different; they immediately learn
what each other does for a living as well as each
other’s name. Anne even says where she lives.
John is only slightly tentative about asking Anne
for a date and they arc able to arrange something
quickly, with Anne setting the meeting place.
In the British version, we learn what Jane does
only, and there is no mention of names.

These two conversations may be based on
stereotypes of typical British and American
interactions. but most users of the text could
not possibly object very strongly if they only
compare F u n c t i o n s  conversations with those of
other texts that even today seem to show a total
disregard for cultural and situational appro-
priateness, let alone present real-life communica-
tion situations. Therefore: in spite ot disagrec-
ments that may arise concerning whether  or not
a particular item is British or American, Func-
tions seems to be on the whole a careful, mostly
successful  attempt  to develop an American
version. The cassette tape with the conversa-
tions and presentations is of good quality and
uses a variety of standard American accents.

This reviewer’s other concern is the appro-
priateness of Functions for the teaching/learning
situation in Japan. Chip Harman talked with Leo
Jones in Nagoya at JALT ‘83 about one of the
main criticisms of the, now, three editions of
Funct ions  and Notions in Eng1ish .l It is said
that the students must already know English
before using these texts and that the instructors
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have to be experienced. Jones’ answer was sim-
ply that teachers at that level (intermediate-
advanced) have no right to be incompetent or
lacking in language skills; those teachers should
be with the beginners, where everything is map-
ped out for them, telling them what to do first,
than second, and then third. Jones also acknowl-
edged that Functions and Notions are probably
too free for many people, actually. However,
he said that he wrote them because he found
other texts very restricting; he disliked the step-
by-step progression and wanted the freedom
to choose from things that were appropriate for
the particular group of students he was working
with. Jones wrote the books using materials he
had originally developed for teachers in the
department he was a member of.

- -. Notions in English. Cambridge:  Cam-
bridge University Press, 1979.

RECENTLY RECEIVED

The following materials have recently been
received from publishers. Each is available as a
review copy to any JALT member who wishes to
review it for the Newsletter. Dates in paren-
theses indicate the first notice in JALT Under-
cover; an asterisk (*) indicates first notice in this
issue.

CLASSROOM TEXT MATERIALS/
GRADED READERS

Functions, then, may not be an appropriate
text  for  an inexperienced and/or  untrained
teacher. First of all, some knowledge of the
sociol inguist ics  theory about  language that
underlies all functional/notional syllabuses seems
wise and Jones does give some information to
this effect in the introduction to the Teacher’s
Manual. Secondly, the teacher needs a rather
keen sense of timing and of split-second decision-
making ability, as well as open attitude towards
error-correction and appropriateness of language.
And the willingness to let go and play with
the communicat ion act ivi t ies  is  parttcularly
advisable.

Allan. C o m e  into my Castle (“Pattern Readers”
series). Macmillan, 1964. (Feb. 84 issue)

Allsop. English for Cambridge First Certificate
(teacher’s book, student’s book). Cassell,
1983. (Jan. 84 issue)

*Arnadet & Barrett. Approaches to Acadetnic
Reading and Writing. Prentice-Hall. 1984.

*Azar. Basic English Grammar. Prentice-Hall ,
1984.

Bowers & Godfrey. Decisions (teacher’s edition).
Dominie Press, 1983. (Jan. 84 issue)

*Buckingham & Yorkey. Cloze Encounters.
Prentice-Hall. 1984.

Nevertheless. even the expcricnccd,  well-
trained instructor may find some students here
in Japan need to be convinced that learning a
language in the manner developed in Functions
is at least something to he considered. It is not,
however, just the previous expcricnces  that cause
problems in changing learners’ attitudes; many
Japanese freely admit that one impediment to
changing the methodology used in classrooms
here is that no one can agree on the objectives
of learning English. For most Japanese, it seems,
studying English is similar to studying chemistry.
At best, English is studied as a means to learn
ahout the  res t  of  the  world.  Communication
in English may not be a realistic objective of
language learners in Japan, except for a very
few.

Clarke. The Turners at Home (“Pattern Read-
ers” series). Macmillan, 1966. (Feb. 84
issue)

Colver. In England. Macmillan, 1983. (Dec.
83 issue)

*Curtin. Use of English ( “Cambr idge  F i r s t
Certificate English Practice” series). Mac-
millan, 1983.

*Field. Listening Comprehension (“Cambridge
First Certificate English Practice” series).
Macmillan, 1983.

Jones. Progress Towards First Certificate (teach-
er’s book, student’s book, self-study guide).
Cambridge, 1983. (Jan. 84 issue)

*Kagan &  Westerfield. Meet the U.S. Prent ice-
Hall, 1984.

*Kearny,  et al. The American Way. Prentice-
Hall, 1984.

We shouldn’t, however, give up trying to
bring about change. Use the standard texts and
save Functions for the extra lessons that occur
from time to time. Create a real “conversation”
group outside of school hours and use it there.
Keep it around for ideas for role-plays, informa-
tion-gap exercises, talk-and-listen games. Get
other teachers to read it to learn about func-
tional/notional syllabuses. It’s a great “idea”
book for those with a sense of whimsy and the
ability to “go with the flow” of natural language.

Lofting. The Story of Doctor Dolittle  (“Delta
Readers” series, 600-word level). Oxford,
1983. (Feb. 84 issue)

*Lynch. Study Listening: Understanding lec-
tures and talks in English. Cambridge, 1983.

*McKay & Petitt. At the Door: Selected Litera-
ture for ESL Students. Prentice-Hall. 1984.

*Monfries. Interview (“Cambridge First ‘Certifi-
cate English Practice” series). Macmillan,
1983.

Footnote

Mundell & Jonnard. International Trade (“Ca-
reer English” series; textbook and cassette).
Macmillan. 1983. (Dec. 83 issue)

*Pickett.  The Chicken Smells Good: A Beain-
1. Personal communication.

References
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ning ESL Reader. Prentice-Hall, 1984. 
* Pincas. Composition (“Cambridge First Certi-

ficate English Practice” series). Macmillan,
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*Stone. Ncnj Cambridge First Certificate Eng-
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MACMILLAN
CAREER ENGLISH

Collier Macmillan International announces. . .
business texts for students who wish to further their careers

in today’s competitive business world.

BUSINESS  contains discussions on partnerships, account-
ing, and corporate finance, along with business theory, con-
cepts and general office procedure.

NESS: Banking deals with currency and other forms
nge, checking accounts, loans, brokerage and trust

, government controls, and the Eurodollar market.

NESS: International Trade includes chapters on se-
lecting the market, distributing, export financing, shipping,
advertising, investing abroad, and overseas business policies.

ECRETARIESS offers students the opportunity to practice
1 American English vocabulary while emphasizing the responsi-

ities and attitudes of secretaries in their role in business.

Along with the other fifteen titles in the C AREER ENG LISH series,
the business texts contain the latest, most accurate information.
Each book includes lively, easy-to-read chapters, clear, concise defini-
tions, self-teaching exercises, a glossary of all terms, and a cassette
recording of the dialogues.

Also, watch for these exciting new titles from Collier Macmillan:
EXERCISES IN LISTENING and
READING FIRST: BUILDING READING COMPETENCE

For more inlormation,  write:
Collier Macmillan International
A Division of Macmillan Publishing Company
866 Third Avenue
New York, NV 10022-6299 USA

Available Locally from:
Yoshimitsu Teraoka
No. 103 Crescent Plaza
4-6 Minami-Aoyama
2-chome, Minato-ku
Tokyo 107 Japan
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(cont‘d from page 31)
lish. revised for 1984 Syllabus. Macmillan,
1983.

*Ttofi. Reading Comprehension (“Cambridge
First Certificate English Practice” series).
Macmillan. 1983.

PERIODICALS

* Viz -- A Magazine for Learners of English
( E S L ) ,  N o .  5. Editions du Renouveau
Pedagogique, 1983.

TEACHER PREPARATION/
REFERENCE/RESOURCE/OTHER

Allen. Techniques i n  T e a c h i n g  Vocabulary
(“Teaching ‘Techniques in ESL” series).
Oxford. 1983. (Feb. 84 issue)

Kenning & Kenning. An Introduction to Com-
puter Assisted Language Teaching. Oxford,
1983. (Feb. 84 issue)

Madsen. Techniques in Testing (“Teaching
Techniques in ESL” series). Oxford, 1983.
(Feb. 84 issue)

*McArthur.  A Foundation Course for Language
Teachers (“Language Teaching Library”
series). Cambridge, 1983.

*Morgan & Rinvolucri. Once Upon a Time:
U s i n g  stories in the language c l a s s r o o m
(“Handbooks for  Language Teachers”
series). Cambridge, 1983. _ -

Raimes. Techniques i n Teaching Writing
(“Teaching Techniques  in  ESL series).
Oxford. 1983. (Feb. 84 issue)

The  JALT Newsletter also welcomes well-
written reviews of other appropriate books or
materials not listed above, but please contact the
book review co-editors in advance for guidelines.
Japanese is the appropriate language for reviews
of books published in Japanese. All requests
for review copies or writer’s guidelines should be
in writing, addressed to:

Jim Swan and Masayo Yamamoto
Shin-Ohmiya Green Heights l-402
Shihatsuji-cho 3-9-40
Nara, 630

IN THE PIPELINE

The following materials are currently in the
process of being reviewed by JALT members  for
publication in future issues of the Newsletter:

Allsop. Cassell’s Students’ English Grammar.
Anderson, ct al. Missing Person.
Appel,  et al. Progression Im Frcmdsprachenun-

terricht
Berman, e t  al. Practical Medicine.

~ --. Practical Surgery.
Bowen.  Look Here! Visual Aids in Language

Teaching.
Brims. Camden Level  Crossing.
Comfort, et al. Baslc Technica1 English.
Connelly & S i m s . Time a n d  Space: A Basic

Reader.

Doff, et al. Meanings into Words.
Gabriels. Rhyme and Reason.
Harrison. A Language Testing Handbook.
Holden, ed. New ELT Ideas.
Jones. Simulation in Language Teaching.
Kingsbury & O’Shea. “Seasons and People”

and Other Songs.
Kinsella, ed. Language Teaching Surveys.
Ladousse. Personally Speaking.
Morrison. Word City.
Mundell. Banking.
Murray & Neithammer-Stott. Murder for Break-

fast.
Norrish. Language Learners and their Errors.
Pereira, ed. Japalish Review.
Rixon. Fun and Games.
Roach. English Phonetics and Phonology.
Rossi  & Gasser. Academic English.
Seaton. A Handbook of ELT Terms and Prac-

tice
Steinberg. Games Language People Play.
Walter. Authentic Reading.
Wharton. Jobs in Japan.

NOTICE: The scheduled reviewers of Molinsky
& Bliss, Line by Line, and Johnson & Morrow,
Functional Materials and the Classroom Teacher,
have had to withdraw. If any JALT member
familiar with either of these books would like
to assume the reviewing responsibility, please
contact the book review coeditors before
March 31st.

CORRECTION

Peter Evans’ January review of Eight Simula-
tions contained numerous production errors.
The Newsletter would like to take this earliest
opportunity to rectify two of the most serious
ones, as follows:

p. 57: ". .as usual, the roles are among the
least convincing. .”
thc roles should read the proles

p. 58: *". .each  simulation proper needs an
interrupted b l o c k  o f  a t  l ea s t  1 ½
hours .  .”
interrupted should read uninterrupted

The JALT Newsletter apologizes to Mr.
Evans for any embarrassment or inconvenience
these and the other errors may have caused him.
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For Business English
Consider the law of comparative advantage. . . Choose

MILK & HONEY
an alternating cycle of structural and functional approaches

especially suited to business and work contexts

n 4 student books
n cassettes

n 4 teacher’s manuals n tests
n workbooks n visual aids

Hows and Whys of English
Realistic Situations
Adult Contexts
Intensive Listening
Task based Activities
Attention to tone, nuance,
and inference
Beginning to advanced intermediate

THE EXECUTIVE’S TOOL KIT

Michael R. Lanzano
Jean W. Bodman

For further inforrnation, contact: Yutaka lchikawa Harcourt Brace Jovanovich
International, Hokoku Building 3-11-13 Iidabashi, Chiyoda-ku, Tokyo 102
Tel: (03) 234-l 527

1
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new I
Off icers I

I J

Please note the phone numbers are HOME
phone numbers unless otherwise indicated.
Consult the January listing for work numbers.

CHUGOKU

Executive Secretary: Deborah Foreman-Takano
2-4 Nishi Nori Sada, Ube, Yamaguchi 755
Tel.: 0836-34-2814

Membership Chair: Catherine Linnen
c/o Hiroshima YMCA, 7-11 Hatchobori,
Naka-ku, Hiroshima-shi 730
Tel.: 082-247-6374

Treasurer: Kazuko Ichikawa
1-13-15 Eba-Higashi, Naka-ku, Hiroshima-
shi 733
Tel.: 082-231-4865

Program Chair: Charles B. Wordell
Yasuda Women’s University, Asaminami-ku,
Hiroshima 731-01
Tel.: 082-878-8111

Recording Secretary: Laurence Wiig
Ninomiya Bldg. 401, 3-7-21 Ushita Hon-
machi. Higashi-ku. Hiroshima 730
Tel.: 082-223-6616

Publicity Chair: Taeko Kondo
Kawaguchi  Bldg. 301, 4-2-26 Ushitashin-
machi, Higashi-ku, Hiroshima-shi 730
Tel.: 082-237-3660

Internal Affairs:  Katsuko Egusa
4-8-24 Ajinadai, Hatsukaichi-cho, Saeki-gun,
Hiroshima-ken 738
Tel.: 0829-38-1007

SIG Coordinator: Kumiko Sakoda
1006 Itopia Apt., 3-13-30 Funairiminami,
Naka-ku, Hiroshima-shi 733
Tel.: 082-294-0526

FUKUOKA

Coordinator: Etsuko Suzuki
c/o Bell American School, 3-4-l Arato,
Chuo-ku, Fukuoka 810
Tel.: 092-761-5504

Membership Chair: Richard Dusek
Hinosato 9-30-I. Munakata-shi. Fukuoka-
ken 811-34 
Tel.: 09403-6-0395

Treasurer: Nobuko Furuya
10-4  Izaki, Chuo-ku, Fukuoka-shi 810
Tel.: 092-741-7084

Program Chair: Richard Ulrych
9-8 Nishimachi, Jiyugaoka, Munakata-shi,
Fukuoka-ken 811-41
Tel.: 09403-3-5051

Recording Secretary: Paul Zito
c/o Kyushu Otani Jr. College, 495-l Kura-
kazu, Chikogo-shi, Fukuoka-ken 833
Tel.: 09425-3-0388

Publicity Chair: Yoshimi Shibako
6-l-28 Meinohama-machi,  Nishi-ku, Fuku-
oka-shi 814
Tel.: 092-891-7518

Member-at-Large: Shozo Yamamoto
1692-28 Suwano-machi,  Kurume-shi, Fuku-
oka-ken  830
Tel.: 0942-21-2290

HAMAMATSU

President: Gary F. Wood
28-2-20 Nunohashi, Hamamatsu-shi 432
Tel.: 0534-72-4056

Membership Chair: Haruko Hishida
K-344, 3776 Handa-cho,  Hamamatsu-shi
431-31
Tel.: 0534-33-4720

Treasurer: Jeff Kucharski
Uchiyama #202,  266-8 Wago-cho, Hama-
matsu-shi 433
Tel.: 0534-74-7463

Program Chair: Hideko Kawakami
1075 Nearai-cho, Hamamatsu-shi 433
Tel.: 0534-36-2597

Recording Secretary: James Tiessen
315-207 Wago-cho, Hamatsu-shi, Shizuoka-
ken 433
Tel.: 0534-72-4269

Facilities Chair: Kyoko Hongo
K 2 4 3  Idai S h u k u s h a ,  7 7 6  Handa-cho,
Hamamatsu City 43l-31
Tel.: 0534-33-7633

HOKKAIDO

President: Terry Riggins
Sapporo New Day School, Chiyoda Bldg.
7F.. 18 Ohdori Nishi. Chuo-ku. Sapporo 060
Tel.‘: 011-551-2818 

 

Membership Chair: Taiko Sugiwaka
#502 ~~ Lodge Makomanai, 2 - l -3  Midori
machi,  Makomanai, Minami-ku, Sapporo
061-21
Tel.: 01l-583-6450

Treasurer: Torkil D. Christensen
H o k u e n  M a n s i o n  4 0 3 ,  Kita 7 Nishi 6,
Sapporo 001

Program Chair: Satoru, Oomi
1096-62 Hassam,  Nishi-ku, Sapporo, Hok-
kaido 063
Tel.: 01l-665-0325

Recording Secretary: Carol Ann Edington
c/o Asahi  Culture Center ,  Asahi  Bldg.
4F., Kita 2- jo  Nishi  1-chome,  Chuo-ku,
Sapporo 060
Tel.: 01l-737-7074

Publicity Chair: Yumiko Yamazaki
12-13,  1-jo, 1-chome, Fukuzumi, Toyohira-
ku, Sapporo 062
Tel.: 01l-853-0680

Member-at-Large: Dale Ann Sato
10-5-1 3 Higashi 4-jo, Tsukisamu, Toyohira-
ku, Sapporo, Hokkaido 062
Tel.: 011-852-6931

(cont’d on next page)
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(cont‘d from preceding page)
KANTO

Coordinators: Walter Carroll, Carol Hansen
Hoshino Apts . ,  2-9-l7 Minami Azabu,
Minato-ku, Tokyo 106
Tel.: 03-473-0673

Membership Chair: George B. Deutsch
14-507 Kikui-cho, Shinjuku-ku, Tokyo 162
Tel.: 03-204-3331

Treasurer: Stuart Luppescu
2-30-9 Tomigaya, Shibuya-ku, Tokyo 151
Tel.: 03-467-8338

Program Co-Chairs:  Caroline Dashtestani
2 0 2  Shirasaki Copo, 198 Ueki ,  Kamakura-
shi 247
Tel.: 0467-45-0301
Daryl Newton
8-26-28 Kinuta, Setagaya-ku, Tokyo 157
Tel.: 03-416-7709

Recording Secretaries: Alice Bratton
404 Sato Bldg., 2-25-10 Ebisu Minami,
Shibuya-ku, Tokyo 150
Tel.: 03-719-4991
Timothy Knowles
2-34-7 Tomigaya, Shibuya-ku, Tokyo 151
Tel.: 03-485-3041

Publicity Chair: Kouichi Sato
Ryu Kei Dai Apt. A-203, Ryugasaki, lbaragi
301
Tel.: 02976-4-l159

Newsletter Liaison: Ann Chenoweth
2-30-9 Tomigaya, Shibuya-ku, Tokyo 151
Tel.: 03-467-8338

Member-at-Large: Shari Berman
404 Sato Bldg., 2-25-10 Ebisu Minami,
Shibuya-ku, ‘Tokyo 150
Tel.: 03-710-4991

Member-at-Large: Caroline C. Latham
c/o Colonel Robert A. Monfort, Commander
USMCA, Marine Barracks Japan, 1 Hon-cho,
Yokosuka-shi 234

Member-at-Large: Gary I, Tsuchida
Minori  High T o w n  8-303. 3 - 8  Matsudo-
Shinden, Mitsudo-shi,  Chiba-ken 271
Tel.: 0473-64-0383

KOBE

Coordinator: Jan K. Visscher
6-5-l3 Morikitamachi, Higashinada-ku, Kobe
658
Tel.: 078-453-6065

Membership Chair: Taeko Yokaichiya
3-5-88 Tsutsui-cho, Chuo-ku, Kobe 65 1
‘Tel.: 078-221-8125

Treasurer: Sandra Kaplan-Utting
Sky Mansion 11, Apt. 301, 4-7-14 Kitano-
cho, Chuo-ku, Kohe 650
Tel.: 078-222-0921

Program Chair: Kevin Monahan
1-5-17 Uenomaru.  Akashi. Hyogo-ken 673
Tel.: 078-917-0065

Recording Secretary: Jonathan Levy
Kasabera Kitashioya 303, 173-4 Shimobata-
cho, Tarumi-ku, Kobe-shi 655
Tel.: 078-751-0257

Publicity Chair: Charles R. McHugh
6-13-203 Rokkodai-cho. Nada-ku, Kobe 657

- 36

Tel.: 078-881-0346
Facilities Chair: Michiyo Takemoto

3-6-132 Kusuoka-cho, Nada-ku, Kobe 657
Tel.: 078-821-1005

KYOTO

President: David Hale
49 Saikata-cho, Ichijoji, Sakyo-ku, Kyoto
606
Tel.: 075-71l-5397

Vice President/Programs: Ian Shortreed
47-2 Hinokitoge-cho, Shugakuin, Sakyo-
ku, Kyoto 606
Tel.: 075-71 l-0079

Membership Chair: Carmen Carrion
15-l7 Deguchi-cho, Ichijoji, Sakyo-ku,
Kyoto 606
Tel.: 075-711-8853

Treasurer: Masahiko Honjo
53 Higashi Takatsukaga-cho, Daishogun,
Kita-ku, Kyoto 603
Tel.: 075-463-1222

Publicity Chair: Juro Sasaki
34 Ushiwaka-cho, Shichiku, Kita-ku, Kyoto
603
Tel.: 075-491-5236

MATSUYAMA

Coordinator/President: Steve McCarty
c/o Ehime English Academy, 2-9-6 Ichiban-
cho, Matsuyama 790
Tel.: 0899-3l-8686 (W)

Membership Chair: Sayoko Tamai
Yamaoka Bldg. 202, 3-2-44 Ishite, Matsu-
yama-shi  790
Tel.: 0899-77-2540

Program Chair: Ruth Vergin
Ehime Daigaku Nagato, S h u k u s h a  2 5 3 .

Hieashi Nagato 4-3-l  Matsuyama-shi 791
Tel.: 0899-25-0374 

Recording Secretary: Raymond F. Miller
c/o M and M English L a n d .  8 5 1 - 2  K o u .
Horie-cho, Matsuyama-shl 799-26
Tel.: 0899-79-3454

NAGASAKI

Coordinator: Yukitaka Mikuriya
243-6 Hayama-cho, Nagasaki-shi 852
Tel.: 0958-56-5647

Membership Chair: Sumiko Funakawa
3-61 Kyodomari-cho, Nagasaki-shi 8 5l-22
Tel.: 0958-50-2003

Treasurer: Mutsuko Yushida
671 Shuku-machi.  Naeasaki-shi 851-01
T e l . :  0958-39-2018 

Program Chair: Satoru Nagai
905 Nishiki-machi,  Nagasaki-shi 852
Tel.: 0958-44-1697

Recording Secretary: Ronald Gosewisch
201 Tateiwa-cho, Nagasaki-shi 852
Tel.: 0958-61-7563

Publicity Chair: Kunihiko Fukamaki
5-8 Yamakawa-machi,  Isahaya-shi, Nagasaki-

- (cont'd on page 38)
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(cont’d from page 36)
ken 854
Tel.: 09572-6-5499

Facilities Chair: Katsunobu Shiina
284-9 Kanahori-machi,  Nagasaki-shi 852
Tel.: 0958-61-5356

Auditors: Steve Kolak
c/o Nagasaki YMCA, l-4 Ofunagura machi,
Nagasaki 850
Tel.: 0958-22-5987 (W)
Yoshiko Otsubo
3-9-502 Oozono-machi,  Nagasaki-shi 852
Tel.: 0958-57-3 156

OKAYAMA

Coordinator/President: Marie Shimane
1228-3 Natsukawa, Okayama-shi 701-01
Tel.: 0862-93-5013

Recording Secretary: Yoshiko Matsuo
2-8-l 5 Soja, Soja-shi, Okayama-ken 719-11
Tel.: 08669-2-0144

Publicity Chair: Akiyo Joto
2-27 Nakanohonmachi, Saidaiji, Okayama
City 704
Tel.: 08694-3-l271

OKINAWA

President: Hoshin  Nakamura
l-94-8 Ishimine-cho, Shuri, Naha-shi 903
Tel.: 0988-85-2982

Membership Chair: Tatsuo Taira
Haebaruso-301, 99 Nakaima, Naha-shi 902
Tel.: 53-0329

Treasurer: Kayoko Nakayoshi
522 Shimashi Ginowan,  Okinawa 901-22
Tel.: 0988-98-3077

Program Co-Chairs: Dan Jerome
c/o Okinawa Christian School, P.O. Box 42,
Urasoe-shi, Okinawa 901-21
Tel.: 0988-97-3805
Fumiko Nishihira
288-12 Aza Ginowan,  Ginowan-shi 901-22
Tel.: 0988-93-2809

Recording Secretary: Toshiko Yamashiro
734-l Aza Shimashi, Ginowan-shi 901-22
Tel.: 0988-98-2940

Social Chair: Hiromitsu Ishikawa
920-63 Onaga.  Nishihara. Okinawa 903-01
T e l . :  098945-6167

Publicity Chair: Mamoru Kinjo
l-37 Gibo-cho. Shuri. Naha-shi. Okinawa
903
Tel.: 0988-87-5492

OSAKA

President: Dr. Vincent A. Broderick
302 Daisan Hakuho Haitsu, 1-4-19 Kamio-
ichi, Nishinomiya 663
Tel.: 0798-53-8397

Membership Chair: Michiko lnoue
7-l-903 Shimoshinjo 2-chome, Higashiyodo-
gawa-ku, Osaka-shi 533
Tel.: 06-323-1153

Treasurer: Teresa Bruner  Cox
8-2 Matsukaze-cho, Nishinomiya-shi 662
Tel.: 0798-71-2272

Program Chair: Edward Lastiri
2 - 3 2  #1104,  Takeshirodai  l -cho,  Sakai-
shi, Osaka 590-01
Tel.: 0722-92-7320

Recording Secretary: Beniko Mason
4-34-202 Nagao-cho, Sumiyoshi-ku, Osaka
558
Tel.: 06-673-6359

Social Chair: Yoko Lastiri
2-32 #1104,  Takeshirodai 1-chome, Sakai-
shi, Osaka 590-01
Tel.: 0722-92-7320

Publicity Chair: Hiroshi lnoue
2-5 Sakae-cho, Habikinoshi, Osaka 583
Tel.: 0729-56-0047

Newsletter Liaison: James Swan
l-402 Shin-Ohmiya Green Height, 3-9-40
Shibatsuji-cho, Nara-shi 630
Tel.: 0742-34-5960

SIG Coordinator: Naomi Katsurahara
1149 Shimokusa Suda, Hashimoto, Waka-
yama  649-73
Tel.: 07363-2-4573

SENDAI

Coordinator: Dale Griffee
2-l7-11 Kano, Sendai
Tel.: 0222-47-8016

982

Membership Chair: John Eckard
Wakami-Kopo #E, 65-3 Maeoki Kita, Aza
Nakada-machi,  Sendai-shi 981-11
Tel.: 0222-42-2680

Treasurer: Kayo Taniguchi
1-13-1l-l10 Hachihonmatsu, Sendai 982
Tel.: 092-7 12-0272

Program Chair: Marc E. Helgesen
New Day School, Co. Bldg. 5F, 2-15-16
Kokubuncho, Sendai 980
Tel.: 0222-47-7445

Recording Secretary: Terri Lee Washburn
c/o Sendai YMCA, 9-7 Tachi-machi,  Sendai
980
Tel.: 0222-22-7533 (W)

Publicity Chair: Hiroko Takahashi
4-l-l 112 Sakuragaoka-Koen, Sendai 980
Tel.: 0222-62-0687

TAKAMATSU

Executive Secretary: Shizuka Maruura
21-17 Nakano-cho, Takamatsu-shi 760
Tel.: 0878-34-6801

Membership Chair: Haruyo Ueta
152 Enza-cho, Takamatsu-shi 761
Tel.: 0878-85-0572

Co-Treasurers: Harumi Yamashita, Tomohide
Yamashita
1230 Ohta-Kami-machi. Takamatsu-shi 761
T e l . :  0878-67-4362 

Program Chair: Kiyoko Shimizu
Matsumoto Mansion 3-60, 2-14-11 Matsu-
shima-cho,  Takamatsu-shi, Kagawa-ken 760
Tel.: 0878-37-2016

(cont’d on page 40)
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JALT GROUP MEMBERSHIP APPLICATION FORM

Memberships are available at ¥2,500 per annum, granting each person full membership privileges at
both the chapter and national levels, with the exception that only one copy of each JALT publication,
the JALTNewslet ter  and JALTJournal, is sent for every five members or fraction thereof. It is savings in
the publication cost which makes this low rate possible; since all of the members are normally working
at the same location, there is most likely no need for each individual to receive his/her own personal copy.

For cases where individuals under the group membership plan would like to receive a personal copy
of the newsletter, these may be ordered at the reduced rate of ¥l ,500 per annum, provided that the extra
copies are sent to the same address, or ¥ 2 , 0 0 0  per extra subscription if the address differs. Extra copies
of the JALT  Journal are available for ¥500 each.

Institution Name:

A d d r e s s :  _

Phone Number: _ Liaison’s Name:

Member’s Name
(Given + Surname)

5.
/

I I I I I

6. I I
l-___ ,

7. // -
8.~-_____- /
‘1. I

10.
1
I -L----

Total new members: ¥  Y2500  =  ¥

Total renewals: ¥  Y 2 5 0 0  =  ¥

E X T R A  NI COPIES: Same address: --~@ ¥1500 = ¥

Diff. address: @ ¥2000  =  ¥_

TOTAL SUBMITTED: ¥

Method of payment: c] Local chapter: 0 JALT postal account

*Please submit  all other mailing addresses on a separate sheet.
Two or more copics sent to the same address qualify f’or  the “same address” rate even if the ad-
dress is different from the chief institution address.

PLEASE SUBMIT THIS FORM TO: JALT
(with the furikai found in the newsletter)

c/o Kyoto  English Center. Sumitomo Seimei Bldg.,
Shijo-Karasuma Nishi-iru, Shimogyo-ku, Kyoto 600

*******  Kf I I’ \r’Ol’R  Nt IY I’A(‘P.  1’51  1 I’flOIO (‘OPY * * * * * * *
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( c o n t ’ d  from p a g e  38)
Recording Secretary: Marie Thorstenson

D a i - 5  F u t a b a - s o  #31,  2-4-16 Taga-cho,
Takamatsushi 760
Tel.: 0878-34-3322 (W)

Publicity Chair: Yoshihiko Higashihara
747 Ohta-kami machi, Takamatsu-shi, Ka-
gawa 761
Tel.: 0878-67-1078

Facilities Chair: Nobu Matsuki
180 Nishihaze, Takamatsu-shi, Kagawa-ken
761
Tel.: 0878-67-2121

TOKAI

Coordinator: Michael Horne
5-13 Nakayama-cho, Mizuho-ku, Nagoya
467
Tel.: 052-851-0034

Membership Chair: J. Wayne Gilliam
Suzuka Heights  #205, S h i r o s h i t a  2 1 3 6
Hirabari, A2A Tempaku-cho, Tenpaku-ku,
Nagoya 468
Tel.: 052-802-6781

Treasurer: Kazutaka Ogino
33 Daido-Nishi Notose, Horai-cho, Aichi-
ken 441-18
Tel.: 05363-2-1600

Program Chair: Andrew Wright
Nanzan Tandai, 19 Hayato-cho, Showa-ku,
Nagoya 466
Tel.: 052-762-1493

Recording Secretary: M. Lynne Roecklein
Nokyo Biru #302,  Nagara, Gifu-shi, Gifu-
ken 502
Tel.: 3582-94-0115

Publicity Chair: Kazunori Nozawa
#2Ol  Ohgasaki Jutaku #2, l-3 Aza Uehara,
Ohgasaki-cho, Toyohashi  440
Tel.: 0532-48-0399

update
As promised in the January issue, a list of

corrections (marked with an asterisk) and addi-
tions to the JALT Membership List follow
below. Please see the January issue for an expla-
nation of the format and the codes. We will
publish corrections and new memberships at
regular intervals. Please notify Mariko Itoh at
the JALT Central Office, c/o Kyoto English
Center, Sumitomo Seimei Bldg., Shijo-Karasuma
Nishi-iru, Shimogyo-ku, Kyoto 600, if you find
any irregularities in your own listing. Also note
a new code for Matsuyama: E; and a correction
in the code for Osaka: O, not D, as reported in
the January issue.

ABE, YOK0
Q

ANDO, TAEKO
T

AOKI, YOKO
Q

AONO, HIROKO
E 0899-45-3454 M AND M ENGLlSH LAND

AONO, TSUYOSHI
E

ARENA, LOUIS A.
K 302-738-1168 UNIV Of DELAWARE

BAIRD, BRUCE
M 0762-22-5375 lNTERNATlONAL SCHOOL OF LANG

BARATTA, FRANK F.
T 03-441-1171 TOKAI JR COL

BOLLIG, RANDALL W.
B 078-221-8028 ST MICHAEL'S INT'L SCHOOL

BUSWELL, SHIRLEY
T TOKAI UNIVERSITY

BYLEEN, RUTH
E 0899-3l-6211 SHlNONOME JR COL

O KEIMEI JOGAKUIN/CANNON ENG CTR
CARASCO. RANDY

S 08772-4-2192 AMVIC ENGLISH CONV SCHOOL

CARASCO, SUSAN
S 08772-4-2192

CARLSON. DAVID
N 0263-52-3100

CAVES, RICHARD

CLARK LARRY
S 0878-33-3772

CLARK, SHIELA
S 0878-33-3772

COATES, SANDY
E 0899-31-6211

COOK, STEPHEN
T

AMVIC ENGLISH CONV SCHOOL
M.
MATSUMOTO DENTAL COLLEGE
J.
FUKUROI FRIENDSHIP ASSOClATION

AMVIC ENGLISH SCHOOL

AMVIC ENGLISH SCHOOL

SHINONOME JR COL

NIHON SCHOOL OF ACUPUNCTURE
DEAN. JOHN

E 0899-43-3587
DEAN-TOKUNAGA,

AMVIC ENGLISH CONV. SCHOOL
HIROKO

E 0899-43-3587 AMVIC ENGLISH CDNV. SCHOOL
DERUDDER, WILFRED R.

F 092-471~0696 ENGLISH COMPANION SYSTEM SERV.
DODSON, KAREN

N NANZAN UNIV
DOI, IKUYO

S 0878-33-3774 AMVIC ENGLISH CONV SCHOOL
DUPPENTHALER, PETER

O
DYKES, DAVID

N AICHI INSTITUTE OF TECHNOLOGY
ECKSTEIN, JOHN B.

T
EHIRA, EIICHI

M 06-673-2621 KANSAI JR. COL OF FOREIGN STU.
ETTER, ALISON

T 03-265-8911 ELEC
EVANS, PETER

T 044-63-llll X455 KEIO UNIVERSITY
EXECUTIVE TRAVEL

C 06-341-5423
FRAZIER, CARL L.

T 03-494-7166
FRYXELL, JAMES

G
FUNAYAMA, KAZUKO

Q 0222-22-7533 SENDAI YMCA
FURUYA, NOBUKU

F 092-76l-3811 BELL AMERICAN SCHOOL
GALLAGHER. KATHLEEN

N AICHI GAKUSEN JR COL
JI, CHIEKOGANJO

GILMO

GRAY
E 089

GRAY,
E 089’

INST
RE. SCOTT D

T JAPANESE CULTURE & LANG
BARBARA

9-3l-6211 SHINONOME JR COL
GREGORY D.

9-3I-6211 SHINOHOME JR COL

- 40 -
(cont’d on page 43)
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Scott, Foresman
in tune with’all your EFL/ESL needs

Complete progRams for all ages
0

0

0

0

I LIKE ENGLISH
7 levels for children ages 5-12

Children’s own interests are reflected in the
language and settings of the lessons.

ENGLISH FOR A CHANGING WORLD
New 1984 Edition
6 levels for students ages l0-17

Balanced development of all four language skills-with
motivating visuals to stimulate conversation.

ENGLISH FOR ADULTS: IN TUNE
4 levels for ages 17-adult

Subject matter is relevant to adult concerns and experiences.
Vocabulary and grammar are based on adult communication
needs.

ENGLISH THAT WORKS
2 levels for ages 16-adult

The only prevocational EFL/ESL program
designed to teach the language skills
needed to get and keep a job.

a tradition to trust

Scott, Foresman and Company
International Division
1900 East Lake Avenue Glenview, Illinois 60025
Cable: SCORESMAN,  Glenview, IL U.S.A. Telex: 724371 Phone: (312) 729-3000
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*A course designed

to take students

from complete beginners

to First Certificate

level. (Upper Intermediate)

*Each volume

presents language

clearly, practlses

It thoroughly and

allows students to

transfer it, naturally,

to their own experience

*Each volume, in

addition, contains skills

materials

Integrates speaking.

Iistening, reading

and writing skills

while at the same time

Consolidating language

previously practised

I r

*The Strategies course

consists of students book,

Teacher’s book,

accompanying casseltes BKI

and workbook

Opening Strategies and

Building Strategies

now also have a

Test book.

For further information

please contact

Longman Penguin Japan

Yamaguchi Bldg,

2-l2-9 Kanda

Jimbocho,

Chlyoda-ku,

Tokyo 101

Tel 265-7627

r-rLongman :s
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(cont’d from page 40)

HACHIDA, CHIYOKI
E 0899-31-8686 EHlME ENGLISH ACADEMY

HAND, CANDACE
E 0899-45-1218 NICHIBEI GAKUIN

HARRIS, STEPHEN G.
T

HASUI, YASUHIRO

HAYASHI
S SHIKOKU DENRYOKU

HIROHIKO
E 0899~31-8686 EHIME ENGLISH ACADEMY

HEYATANI, KEIKO
E 0899-21-2366 YMCA

HEBERT, JOE

HIGAKI
T GAKKEN

TAKAFUMI
E 0899~31-8686 EHIME ENGLISH ACADEMY

HIGASHIHIRA, JUNE V.
E EHIME UNlVERSITY

HIRAMATSU FUMIO
G  0956-25-1111 SAIHI BUS CO. LTD.

HOFMANN, PHILIP

HORIO HARUYO
B SANKEI INT'L COL

S 0878-33-3772 AMVIC ENGLISH CONV SCHOOL
HUGHES, ROBERT ROY

T NIIGATA SOGO GAKUIN
ISHII, MICHIKO

E SAIBI H S
ISHIKAWA, SUM1

U 0534-63-7762 SAN-AI JUKU
IWASAKI, MIYOKO

E 0899-21-2366 YMCA
IWATSUKI. KAZUKO

IZUMII, KYOKO

JAENSCH-READ. JOANNE
E 0899-31-8686 EHlME ENGLISH ACADEMY

JANTZ, MISS LINDA
T 03-971-5347 MY SCHOOL

JIMBO, CHIEKO

JOHNSON, HAROLD
B SANKEl INI’L COL

O NES & AELS
KAMANO, RITSUKO

G 0878-31-1111 x739 KAGAWA PREFECTURE OFFICE
KAMEMOTO, HIDEO

B 078-6ll-600l IKUEI H S
KAMEOKA. TAMIKO

E 0899-3l-8686 EHIME ENGLISH ACADEMY
KANEKO, SHIZUE

T
KAWASAKI. KAZUKO

E 0899-21-2366 YMCA
KAWASAKI, MARGARET

E 0899-43-3587 AMVIC ENGLISH CONV. SCHOOL
KAYAMA, MIDORI

U 0534-64-2252 TOY0 SHUPPAN SERVICE
KELLEY, CHARLES

N
KELLEY. LAARRY

AICHI lNSTlTUTE OF TECHNOLOGY

N AICHI lNSllTUTE OF TECHNOLOGY
KITAHAMA NORIKO

S 0878-33-3772 AMVIC ENGLISH CONV SCHOOL
KLUGE. DAVID E.

N 052-831-0704 NANZAN GIRLS H S
KOGA, YOSHIKAZU

G 09592~6-0078 IKESHIMA JR H S
KOMACHI, TAKAFUMI

E 0899-43-3587 AMVlC ENGLISH CONV. SCHOOL
KOUMURA, ICHIO

N 052-733-7581 KAWAI-JUKU
KOYAMA, HIROKO

E 0899-31-8686 EHIME ENGLISH ACADEMY
KUMAMOTO, JUN

H 082-249-6441 ELE INSTlTUTE
*KUNTZ, ROBERT

K
KUWAHARA, KAZUYO

F
LEE, WILLIAM J.

Q 0222-22-7533 SENDAI YMCA
LEIN, SUSAN

S 06-226-1304 FUJISAWA
LEVI, LOUIS

T 0422-45-4145 TOKYO WOMEN'S CHRISTlAN UV J C
LOJAC, ANTHONY

T
MACHIDA, KAZUMI

E MATSUYAMA DEAF SCHOOL

- 43 -

MANABE, TOSHIRO
E 0699-79-3464 N AND N ENGLISH LAND

MASON, STEVE
O 06-372-7282 ECC COLLEGE OF FOREIGN LANG.

MATRANGA, PROF. E. C.
K 476-9395 X133 KING SAUD UNIV

MATSUMOTO. MR. MASAMI
G 0958-23-1261 JAPAN TRAVEL BUREAU INC.

MATSUO, AKIHIKO
H 082-241-8108 KOKUTAIJl JR H S

MATSUOKA, TOMOKO
E

MC CARTY, STEVE
E 0899-31-8686 EHIME ENGLISH ACADEMY

*MC ATEER, MARY
O 075-531-7l93 KYOTO WOMEN'S UNIV

MCGONIGAL, FRANK
E 0899-79-3454 M AND M ENGLISH LAND

MILLAR, MARTIN P.

MILLER SACHIKO
H HIROSHIMA UNlV

E 0899-779-3454 M AND M ENGLISH LAND
MIYAMOTO, SUMIO

MIYAMOTO, YASUYO
G 0878-33-3774 AMVIC ENGLISH CONV. SCHOOL

MIZUKATA. KIICHIRO

MOCHIZUKI
O ASHIYA-MINAMI SR H S

T 02998-2-1903
KATSUBUMI

KASHIMA SR H S
MOHRI, TOMIKO

E 0899-21-2366 YMCA
MONROE, APRIL

Q 0222-65-4288 SENDAI NEW DAY SCHOOL
MURAKAMI, MAMI

E 0899-21-2366 YMCA
MURAKAMI,YOSHIKAZU

E 0899-21-2366 YMCA
MURO, NORIKO

NAGABUCHI, NORIKO

NAKACHI
O BAIKA JR COL

, KATSUKO
T

NAKAJIMA, TOMOKI
M KYOTO PREF. UNIV. OF MED.

NAKAMURA, CHIYOKO

NAKAMURA YOSHIHIRO
T 0422-33-3190 I.C.U.

*NAKASAKO, SHUNITSU
R 09889-5-2221 X3111 RYUKYU DAIGAKU

NAKAYAMA S.
B 0797~32-6964 HITOTSUBASHI GAKUIN

NEWTON, AMELIA
G 0222-22-7533 SENDAI YMCA

NISHIMURA, HIROKO
O 06-633-7197 ECC FORN LANG INST - NAMBA

NOGUCHI, KEIKO
G 0878-33-3774 AMVIC ENGLISH CONV SCHOOL

NORTHCOTE, SISTER
O HISHOTEN TANDAl

OGURA, KEIKO
H 082-228-2269 HIROSHIMA YMCA

OHASHI, KUMIKO

OHTAKE KUNIKO
N JUKU

T 0298-22-5027 TSUCHIURA 2ND SR H S
OKADA YOKO

G 0245-34-7137 SAKURA NO SEIBO JR COL
OKUMURA HIROKO

G 0956-49-2528 SASEBO NISHI SR H S
OONO, HATSUMI

G 0878-33-3772 AMVlC ENGLISH CONV SCHOOL
OOUCHI, TAE

G 0878-33-3774 AMVIC ENGLISH CONV SCHOOL
OSHIMA, NAOKI

G 0958-21-7347 SHINGAKUKAN COL(PREP SCHOOL)
PARRY, N. D.

*POE, ELIZABETH
K

POIRIER, SUZANNE
F 0899-45-1218

ROSE, FRED L.
T 0292-27-1141

SANO, YASUKO
H 082-228-2269

SASAKI, KEIKO
G

NICHIBEI GAKUIN

MITO ENGLISH CENTER

HIROSHIMA YMCA

SASEBO HIGASHI COMM H S

(cont’d on next page)
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SCHWARTZ, ROBERT A.
K 716-1230 SOGANG UNlVERSITY

SCHWEITZ, BARRY C.
G 07916-3-0842 IMMANUEL ElKAlWA CENTER

SEATON. LINDA
O 0798-64-5501 BERLITZ

SHIKATA, MANJI
M 0720~56-1721 KANSAI UNIV OF FOREIGN STUDIES

SHINNASHI, MASAMI
H 082-228-2269 HIROSHIMA YMCA

SHINOHARA, HARUYOSHI
T 0427-48-3991 ABC EIKAIWA KYOSHITSU

SHIOIRI, AIKO
E MATSUYAMA SHlNONOME JR COL

SHIOIRI, KIYOSHI
E MATSUYAMA SHINONOME JR COL

SHlSHIN, CHIZUKO

SHODA, RICK
N AICHI INSTITUTE OF TECHNOLOGY

K UNIV OF STATE OF NEW YORK
SIMMONS, JON ALAN

O KANSAI UNIV OF FOREIGN STUDIES
SNELL, WILLIAM

H 0899-25-7111 MATSUYAMA UNIVERSITY
START, JEREMY

Q 0222-65-4288 SENDAI NEW DAY SCHOOL
*STEINBERG, DANNY

T O3- RIKKYO DAIGAKU
SUGIYAMA, MASUYO

SUNAKO, YUKIHIRO
U 0534-71-5336 SHINAl GAKUEN H S

SURAGHAN, TERRENCE J.
T

SUZUKI, KAZUKO
Q 0222-22-7533 SENDAI YMCA

SUZUKI. YABUKO
U 0534-56-4551 SHOGAKUKAN HOME ENGLISH SCHOOL

TAGUCHI. MIE
H 082-228-2269 HIROSHlIMA YMCA

TAIRA, KAZUHIRO
K ST. MICHAEL'S COLLEGE

*TAJIMA, YUKIKO
T

TAKASHIMA, HIDEYUKI
F 0992-54-7141 KAGOSHIMA UNlV

TAKEMURA, TAKAKO
E 0899-31-8686 EHIME ENGLISH ACADEMY

TAKEUCHI, MEGUMI
E 0899-21-8063 AMVIC ENGLISH SCHOOL

TAKIZAWA, TAKAYASU
E 0899-64-2400

TAMAI, SAYOKO
E 0899-23-1111 NANKAI HOSO

TANAKA, YURI

TANIGAWA, KUMIKO
O SHOIN WOMEN'S COL

TATEISHI RUMIKO
G 09502-2-2064 YUKOKAN H S

THORSTENSON, MARIE
S 0878-34-3322 LANGUAGE HOUSE INC.

TOMINAGA, KEIKO

TORIKAI, SHINICHIRO

TSUJI KEIKO
T TSURU UNIV

H 082-228-2269 HIROSHIMA YMCA
UNO, YUKO

VANDECAR
E SUMINO ENGLISH SCHOOL

E 0899~31-8686
ESTHER E

EHIME ENGLISH ACADEMY
VENNING, RUTH E.

T 0472-41-7721 CHIBA MUNICIPAL BD. OF EDUC.
WADA, AKIKO

E EHIME UNIV
WADSWORTH INTERNATIONAL

C
WAKO, KYOKO

Q
WATANABE, YOKO

H 0859-22-9211 YONAGO TECHNICAL H S
WEBER, DAVID J.

T 03-502-0641 SONY LL
WELLS, TINA

T 03-581-3080 INT’L COMMUNICTIONS INC
YAMADA, TERRY

T NHK CULTURE CENTER
YAMAGA, HIDEKO

G 09502-2-2064 YUKOKAN SR H S

YAMAGAMI, TAEKO
S 08772-4-2192 AMVIC ENGLISH CONV SCHOOL

YAMAGUCHI, NOBUKO
E 0899-21-2366 YMCA

YAMAMOTO, SHIOMI
U 0534-34-4401 HAMAMATSU HIGASHI H S

YAMANAKA, IKUO
E 0899-24-2575 AICHI JUKU

YAMANE. MICHIKO
H

YATSUZUKA, REIKO
E 0899-21-8063 AMVIC ENGLISH SCHOOL

YOSHIDA. TAKASHI
Q 0245-48-5151 X353

YOSHIKAWA, IKUKO
O

YOSHIKAWA. TAKAMI
E 0899-43-3587 AMVIC ENGLISH CONV. SCHOOL

YUKIYOSHI, MASAKO
Y

Bulletin
oard

SUMMER SCHOOL:
UNIVERSITY OF OXFORD

A summer school on The English Language
and Contemporary Britain will be held at Keble
College, Oxford, from July 22 to August 11,
1984. It is intended for teachers of English and
advanced students of EFL, and is designed to
extend knowledge of the language, improve
linguistic skills, and provide a survey of contem-
porary British society. The course consists of
four parts: Phonetics (advanced work in pro-
nunciation and intonation); Varieties of English
(development of  communicat ive ski l ls  in a
wide range of contexts and functions); lectures
on language, literature and culture; and special
seminars (selective: topics include Teaching
English, Intercultural Communication, etc.).
Excursions and activities, with accommodation
at Keble College, are included in the fee of
£500. Applications should be made by May 15,
1984, to Courses Secretary, University of Ox-
ford, Department for External Studies, Rowley
House, 3-7 Wellington Square, Oxford, OX1
2JA, UK.

SUMMER COURSES IN ENGLISH:
UNIVERSITY OF EDINBURGH

The Institute for Applied Language Studies
at Edinburgh University is offering three- to
four-week courses in General English, Spoken
English, Medical English and English for Study
Purposes, as well as Teacher’s Courses in Sum-
mer, 1984. There is basically 20 hours of tuition

(cont’d on page 46)
- 44 -



JALT Newsletter 8:3 March 1, 1984

The complete English program that teaches students
how to use the language and how the language works

x Student Texts - Short, manageable lessons that balance

cn

the teaching of communication, grammar, reading, and writing
skills, followed by consistent, thorough tests and reviews

Workbooks - Immediate follow-up practice for new skills
in workbook exercises that parallel and extend each lesson-a
resource for individual homework assignments

1

Teacher’s Editions - Convenient resource containing
motivating teaching strategies, clear lesson objectives, grammar

c3

notes, full-size student pages with answers to exercises, extra
practice activities for each lesson, extra unit tests, suggested
teaching schedules, and much more. .

z

Cassettes - Dialogues, exercises, dictations, and listening
comprehension exercises from the student texts and workbooks
help students develop confidence in speaking and listening
skills-one set of cassettes for each book

Placement Test- Helps the instructor decide at which
level to place each student and provides information on individual
strengths and weaknesses-test package includes 25 tests, 50
answer sheets, an answer key, and an instructor’s manual

$-
ENGLISH@FB

*,, Houghton Mifflin * lAn~Y”~C  TO, M

International Division, One Beacon Street, Boston, MA 02108, U.S.A.
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(cont’d from page 44)
per week and a further 10 hours of supervised
self-study. A full range of lectures, tours, visits,
social activities and excursions is also offered.
For further information, please contact the
Institute for Applied Language Studies, Uni-
versity of Edinburgh, 21 Hill Place, Edinburgh,
EH8  9DP, UK.

JOB PLACEMENT SERVICE

Educational lnformation Services offers
lists of professional education openings for
teachers and administrators in the USA and
abroad. Full information may he had by writ-
ing to Educational Information Services, P.0.
Box 662, Newton Lower Falls. Mass. 02162.
USA.

A COUNTRY MOUNTAIN RETREAT

For Lease or Sale Very large year ‘round
vacation lodge in Nasu (Tochigi-ken). Ideal as
a company villa, “total immersion” language
training center, etc. For photos and details,
phone John Leinfelder at (03) 453-5353.

HIGH SCHOOL TEACHERS

An essay detailing teaching methods used
by an experienced native speaker of English
teaching at a Japanese high school is needed
urgently to complete Teaching English in Japan:
A Practical Guide for Native Speakers of English.
Please write for particulars, and give a brief
summary of your experience, to the editor:
Charles B. Wordell, Yasuda Women’s University,
Jfiroshima 731-01.

COLLOQUE

Le Citoyen  de Demain  et les langues: La dimcn-
sion politique de l’apprentissage dcs langues

Colloque organise au chateau de Cerisy-la-Salle
du 27 aout au 3 September 1984 par I’Asso-
ciation des Professeurs de Langues Vivantes
de 1’Engseignement  Public (A.P.L.V.)

Kenseignements  e t  inscr ipt ion au colloque:
Centre Culture1 Intcrnational de Cerisy-la-
Salle 27, rue d e  Boulainvilliers 7 5 0 1 6
Paris. France

BACKGROUND TO

CHES R  KRONE



ENGLISH
FOR

BUSINESS
(BELLCREST)

VIDEO COURSE

The most comprehensive business course available,
based on thirteen episodes in the working life

of the international company Bellcrest.

All episodes are available on video and cassette.
The course also includes student’s books and teacher’s book.

Students develop all four skills in a realistic and motivating setting.

BUSINESS WORLD
An excellent coursebook containing shortened
articles from current business magazines plus:

l Difficult words glossed in the margins.

0 Exercises based on the text.

l Management-type role play activities.

l Discussion guidelines.

Oxford University Press publishes a wide range of ESP and business English books.
For further information and for inspect/on copies, please contact..

3 3 3 Otsuka, Bunkyo-ku, Tokyo 112OXFORD UNIVERSITY PRESS telephone (03) 942-0101
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/ Positions 1
1 I

(KYOTO) Heian J o g a k u i n  J u n i o r  College,
centrally located on new subway line, needs two
qualified, experienced part-time teachers
(MATESL preferred); 12 hours per week. MTW.
¥120.000  per month, 12 times annually, plus
perks. Please telephone Allan  Stoops at 0775-
49-0505 Friday, Saturday or Sunday mornings.
lntcrviews  in March, job begins mid-April.

(FUJINOMIYA) The Institute for International
Studies and Training. Six-month opening for
Teaching Associates in the Intensive English
Program for Businessmen from late August 1984
to late February 1985. Candidates should be un-
accompanied males with EFL/ESL  training and
experience. Remuneration is ¥ 2 5 0 , 0 0 0  monthly
salary and free lodging in a campus dormitory.
Duties include classroom teaching, LL monitor-
ing, and a residential commitment in a dormi-
tory. Address resumes and inquiries to English
Department. T A  S e a r c h  C o m m i t t e e ,  IIST,
K a m i i d e  1650-3,  Fujinomiya City,  Shizuoka
418-02.

1 Meetings 1

HAMAMATSU

Topic: Textbook Workshop
Date: Sundav. March 18th
Time: 2 p . m .
Place: Seibu Kominkan, Hirosawa 1-21-1,

Hamamatsu (0534-52-0730)
Fees:

Info:

Members, free; non-members. ¥1.000;
students, ¥500
Gary Wood, 2-8-20 Nunohashi, llama-
matsu 432

Many language teachers both in and out of
the Japanese school system find they are often
required to use textbooks and materials not of
their own choosing which may not necessarily
reflect the state of the art in language teaching.
This can cause frustration and confusion. At the
same time, language teachers may also find
materials that are particularly suitable and useful
in their own situations.

This month, we are asking members to bring
to our March meeting texts and materials that
they are having trouble with. We will break into
small discussion groups and talk over ways of
making them more useful, relevant and enjoy-
able. Then we will move on to a discussion of
what books and materials we have felt to be
especially successful.

All attending will be asked to participate
in the discussion.

Our thanks to Andrew Wright, Tokai chapter
Program Chairperson  for suggesting this program
to us.

HIROSHIMA

Topic: Teaching English in a Semi-Intensive
Program

Speaker: William J. Tewelcs

-48-

Date: Sunday, March 4th
Time: 1 - 4 p . m .
Place: Hiroshima International School .  Take

Hiroden #5 bus north from Hiroshima
station or #6 bus north from Kamiya-
c h o  (Sogo area) to the t e r m i n u s ,
Ushita Asahi. Across from the stop is
Sasaki’s  S u p e r m a r k e t  a n d  t w o  bus
stops. #5 and #6, with a small road in
between. Walk down that road a n d

take the second right. across from
Ushita  Koen (a small park ).

Fee: Members, free; non-membcrs. ¥500
Info: Charlcs Wordcll. 082-872-1376 (nights)

Mr.  Teweles.  an accomplished  teacher  wi th
several years’ experience in Japan, will describe
his current  work at a language institute in Taipei.
Besides detai l ing the operat ion of  a multi-
lcvcl 1 S-hour-a-week program. he will present  a
short video of a real class at the language insti-
tute and lead a discussion of teaching techniques.

KANTO

Topic: Communicative Languagc Teaching
Speaker: Monica Fisher
Date: Sunday, March 25th
Time: 2 - 4:30 p.m.
Place: Tokai Junior College nr. Sengakuji

station. Asakusa line; tel. 44l-117I
Fee: Members, free: non-members, ¥ 5 0 0

Monica Fisher is currently with the Inter-
national Language Centre in Kanda where she
is working as a teacher trainer. She has recently
re turned to Japan after an absence of about
three years. Between 1974 and 1980 she also
was with the Kanda Centre and thus has exten-
sive experience of the Japanese situation. In
between her stays in Japan. she has worked i n
London and on teacher training in Bahrain.

The presentation will outline the Commu-
nicative Approach to language teaching and
present ideas and actual classroom activities.
The format will be workshop-based with audi-
ence participation. About 30 minutes will be
set aside for feedback and informal discussion
at the end.

(cont‘d on page 50)
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and Catherine Walter II I
+ A major new course in 4 levels from Beginner to

First Certificate
* Designed for adults and young adults
+ Multi-syllabus design
*
*

Attractive visual presentation
Highly varied teaching approach
Wide use of authentic material
Internationally relevant topics and language
Complete set of components for each level
available: Student’s Book, Practice Book, Test
Book, Teacher’s Book, Student’s Cassette, Class
Cassette Set.
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KANTO SIG

March 1, 1984

11-2, Nakayamate-dor i . 3-chome,
Chuo-ku. Kobe; 078-221-8028

Topic:
Date:
Time:
Place:

Info:

KOBE

Topic:

Speaker:
Date:
Time:
Place:

The new video course “Flight 505"
Saturday, April 7th
2 - 4 p.m.
Kobe Steel Language Center: Tatsu-
numa Bldg. (5th F1.), l-3-19 Yaesu,
Chuo-ku, Tokyo 103; tel. 03-28 l-
4105. The building is on a corner. and
the entrance is from the side street,
not the main street. A landmark is
the Aeroflot (Soviet Airlines) office.
which is in the same building. at
street level.
Stephen Turner, at the above num-
ber (Mon-Fri., l-5 p.m.)

What contribution can a local chapter
make to JALT?
Isao Uemichi
Sunday, March 11 th
1:30 - 4:30 p.m.
St. Michael’s International School,

Fee:
Info:

Members, free; non-members. ¥500
Jan Visscher. 078-453-6065  (Mon.-
Thur.-Fri., 9-11 p.m.)
Kenj i  Inukai, 078-431-8580 (9-10 p.m.)

The March meeting of the Kobc chapter of
JALT is pleased to have as guest and lecturer
Isao Uemichi. Mr. Uemichi will present concrete
ideas on how local chapters can contribute to
JALT on the local level, the nat ional  level a n d
the international lcvcl.

Mr.  Uemichi  is  a  universi ty t e a c h e r  of
E:nglish, Japanese and thematology  of more than
10 years. He is well remembered for his st im-
ulating JALT ‘8.3 presentation “A Warning to
Foreign Teachers of English in Japan.”

SENDAI

Speakers: Koy Shelangouski.  Kathy Morris. Kuri

c-0

TESOL

A4!

TESOL'S

T E S O L
Sk

T E S O L
SUMMER INSTITUTE SUMMER MEETING

JUNE 25-AUGUST 3, 1984 JULY 13-14, 1984
OREGON STATE OREGON STATE

UNIVERS I TY  UNIVERSITY

WILGA RIVERS . LARRY SELINKER . HENRY WIDDOWSON
H. DOUGLAS BROWN . JOHN FANSELOW . ELAINE TARONE

CAROLE URZUA . JOANN CRANDALL . JAN ULIJN
ALI H. S. HAJJAJ . JUDY WINN-BELL OLSEN . DAVID WYATT

FRANK CHAPLEN. RUSS CAMPBELL. ANN JOHNS
EDWIN T. CORNELIUS. JEAN BODMAN

N A N C Y  HANSEN-KRENING. I N C L U D E  Y O U R S E L F !

FOR MORE INFORMATION PLEASE CONTACT:

KAKL [)ROHbdl( t)IKtC l( N ,\I-\i:ii\\t \I( l)Ol  (,.\I I)lKlC  ii )hY
1 WI TESOL SU!vIhllR  IYSTITUTE IOii-lTlSOL  sI;,\~!~~~K,L\IETI’\I(,
ELI, OKEWlc  ST;\lE L!“\IIL’FK5Il1 tLl,OKL(;O%il  \lt U’Ll\tK>Ii\
CORVALLIS, OKEGOl\i ‘173.Y  USA CORVALLIS, ORE(;OU  9: 3 ‘, 1 IIS:\

1ilEPtlOVE ;i)i T’i1-.!1f,1  Ii II \  ;l~l~Y’MNdl.’  (hi’ ( O\\
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Date:
Time:
Place:
Info:

Watanabe, Monika Kurakawa, Terri
Lee Wash burn
Sunday, March 18th
4 - 7 p.m.
Sendai New Day School
Marc Helgesen, New Day School 0222-
65-4288; home 0222-47-7445
Hiroko Takahashi, 0222-62-0687
Dale Griffee, James English School
0222-67-2911 ; home 0222-47-8016

OKINAWA

Topic: Classroom Techniques
Speaker: Professor Miho Steinberg, Kanazawa

Institute of Technology
Date: Sunday. March 25th

TOKAI

Topic: On Teaching Composition to Japanese
Speaker: Alex Shishin
Date: Sunday, March 25th
Time: 1:30 5  p . m .
Place: Aichi Kinro Kaikan, Tsurumai
Fee: Members, free; non-members, ¥l,000
Info: Kazunori Nozawa. 0532-47-0 111 x414

Andrew Wright. 052-762-1493

Time: 2 - 4 p.m.
Place: Language Center
Fee: Members, ¥500;  non-members, ¥ l 0 0 0
Info:  Dan Jerome, 09889-7-3805

Fumiko Nishihira, 09889-3-2809

MATSUYAMA

Topic:

Speaker:
Date:
Time:
Place:
Fee:
Info:

The Natural Approach: An Introduc-
tion to Stephen Krashen’s new ap-
proach to language learning
Scott Petersen
Sunday. March 25th
2 - 5 p.m.
Shimin Kaikan Sho Hall, Matsuyama
Members. free: non-members. ¥500
Ruth Vergin, 0899-25-0374 
Steve McCarty, 0899-3 l-8686

Longman means business

WE MEAN BUSINESS
Susan Norman
(with Eleanor Melville)_
engllsh tor secretanal. clerical and
admlnlstratlve  work (for elementary students)

WE’RE IN BUSINESS
Susan Norman
English  for commercial  practice and
InternatIonal  trade (for intermedIate students)

Use them on their own-or together to
form a complete business English
course!
Students’ Books, Workbooks,
Teacher’s Books, Cassettes

Longman => For further informatIon contact Longman  Penguin Japan Company LimIted,
Yamaguchi  Buildtng. 2-12-9 Kanda Jimbocho, Chlyoda-ku.  Tokyo 101

/



JALT Newsletter 8:3 March 1, 1984

PRACTICE TESTS
FOR TOEIC

For further details: Thomas Nelson & Sons, Ltd.
4-10-19. Daita. Setagaya-ku. ‘l‘okyo, 155 ZRO~1):~22-&-!73




