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Conference Speakers & Presenters

Details & lnformation
_.____~

I -_, L_ I

KEYNOTE SPEAKER-

DR. SABURO OHKITA

JALT ‘84, the Tenth Annual International
Conference on Language Teaching and Learning,
is fortunate in having as keynote speaker the
prominent Dr. Saburo Ohkita. Dr. Ohkita, at
present President of the International University,
is a leading economist and is well known as the
former Foreign Minister in the Ohira Cabinet.
His experience in economics and international
affairs spans many years.

In 1947 he was appointed research chief of
the Agency of  Economic Stabil izat ion. He
was sent to Bangkok on behalf of the United
Nations’ ECAFE, the Economic Commission for
Asia and the Far East, in 1952, and on his return
to Japan in 1953 he was appointed Director
of the Economic Planning Agency. He has also
served as President of the Japan Economic
Research Center (March 1973-November  1979)
and Overseas Economic Relations Representative
for the Suzuki Administration.

His current responsibilities, aside from his
position with the Internat ional  Universi ty ,
include serving as Advisor to the Ministry of
Foreign Affairs, the Science and Technology

Agency, the Environment Agency, and as an
Associate of the Economic Planning Agency.
He is also Chairman of the Domestic and Foreign
Policy Study Meeting.

Dr. Ohkita has many publications to his
credit relating to the Japanese and Asian econ-
omies, including a book in English, The Develop-
ing Economies and Japan.

Aside from economics he has also won
renown in the field of international affairs,
having received awards for distinguished inter-
national service from the Philippines and West
Germany.

The title of Dr. Ohkita’s speech will be
“English Education in the Age of International-
ization.” It will be divided into four subtopics:
Japan in the World, the Internationalization of
Business Activity, The Problems of Exchange
Students, and The Role of English Education.

MAINSPEAKER -

STEPHEN KRASHEN

Stephen Krashen, the main speaker at JALT
‘84, is professor of linguistics at the University of
Southern California. He is well known for his
provocative theories of second language acquisi-
tion, including the monitor theory and the
natural approach to teaching ESL/EFL. He is
the author of numerous books and articles, t h e
latest book being The Natural Approach, co-
written with Tracy Terrell.

Abstract: Plenary Session
S. Krashen

Title: Principles and Practice in Second
Language Acquisition

We acquire language in only one way, by
understanding messages. This “fundamental prin-
ciple” has tremendous implications for all lan-
guage teaching programs. It predicts that the

(Cont’d on next page)
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(Cont’d  from preceding page)
best language teaching methods are those that
supply “comprehensible input,” and that teach-
ing content comprehensibly in a second language
will be an effective way to teach intermediate
level students.

Workshop I: Issues in Second Language
Acquisition Theory

This workshop will cover some currently
debated aspects of language acquisition theory,
such as the causes and cure for “fossilization,”
the question of whether “learning” becomes
“acquisition,” and cases of comprehension with-
out production.

Workshop II: The Power of Reading and Writing

In this workshop, I will review the extensive
research demonstrating the power of reading,
how pleasure reading leads to the acquisition of
vocabulary, grammar, writing style, and im-
proves reading comprehension, a finding that is
very consistent with language acquisition theory
as well as current writing theory (e.g. Smith,
1982). Writing does not aid in language acquisi-
tion but is a powerful tool for intellectual
growth; writing helps us clarify our ideas and
come up with new ideas.

Interview
Dr. Krashen has been kind enough to take

time out of a busy schedule to answer a few
questions put to him by the JALT ‘84 committee

JALT: You have recently published a book with
Tracy Terre11 called The Natural Approach
which puts some of your findings into prac-
tice. Could you give a brief summary of
what it is that characterizes this approach?

Krashen: The Natural Approach is, first of all,
a method for the beginning level. (At the inter-
mediate level, I recommend comprehensible
subject matter teaching in the second language,
as a bridge from the language class to the real
world; see chapter five of Principles and Practice
in Second Language Acquisition and Edwards
et al., in press.) Second language acquisition
theory hypothesizes that we acquire language
in one way: by understanding messages or by
receiving “comprehensible input.” Classwork
in the Natural Approach consists primarily of
providing comprehensible input, in the form of
interesting topics for discussion, games, and
tasks. The input is made comprehensible in
several ways, i.e. using pictures, realia, and by
physical  movements  (Asher, 1982). Student
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errors are not corrected ~~ our hypothesis, based
on research, is that improvement comes from
more comprehensible input, not correction.
For older students, some grammar work for the
conscious Monitor is done as homework.

Perhaps the most important point about
the Natural Approach is that it is organized -
although the focus is not on grammar, we still
have a syllabus, based on topics of interest, and
lesson plans. In the Natural Approach, the
teacher does not “just talk,” but plans the
activity in advance.

JALT:  As you know, secondary schools in
Japan lay heavy emphasis on grammar and
vocabulary to the detriment of the teaching
of communicative skills. Often this merely
consists of dialog repetition and memoriza-
tion with some oral pattern practice. A
further handicap is the fact that many of the
teachers lack. a communicative ability them-
selves. How can something like the Input
Hypothesis be reconciled with this reality?

Krashen: I think that a great help to EFL pro-
grams in Japan would be greater utilization of
sources of comprehensible input other than the
teacher. Here are two possibilities:

1) Pleasure reading. Theory predicts, and
research confirms, that pleasure reading is an
excellent source of comprehensible input and
results in significant development of reading
comprehension skills, vocabulary, grammar, and
writing style (see e.g. Smith, 1982, Elley and
Mangubhai, 1983, Krashen, 1984). Our students
would profit greatly if EFL programs included
daily pleasure reading. Both Bamford’s article
and the interview with Damien Tunnacliffe in the
April 1984 issue of The Language Teacher had
some excellent suggestions, in my opinion.

2) The language laboratory should be used
as a source of aural comprehensible input ~
recorded plays, radio and television shows,
lectures, etc., made more comprehensible with
the help of pictures. Specially-made tapes for
the beginner, as well as selected authentic record-
ings could be arranged according to topic and
degree of difficulty. This use of the lab is much
less expensive and easier to manage than our
current practice, and theory predicts it will be
of more value.

JALT: The Acquisition/Learning hypothesis, in
its strong form, states that something overtly
taught is “learned,” not “acquired.” Does
this mean that it is rather unlikely that
someone could take something just explicit-
ly taught in the classroom and immediately
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make use of it in a communicative situation
in the real world?

Krashen: Of course some people can do this
with some rules. But I think we have grossly
overestimated how many people can do this,
want to do this, and how much of language can
be learned this way. And I also maintain that
this type of knowledge  does not become auto-
matic (“acquired”) purely by production prac-
tice. Using the Monitor effectively is a real
effort for most people -~ it is hard to focus on
form and meaning at the same time. Those
who think they do it well have already acquired
most of the language and only “monitor” a few
rules.

JALT: At some point in the lower level EFL
classroom, the teacher may revert to simpli-
f i ed  input ,  "foreigner talk, ” to aid com-
prehension. In light of your theories, is
this a problem to overcome, or something
to be encouraged?

K r a s h e n :  For the beginning EFL student,
teacher-talk may be the only source of compre-
hensible input. It can therefore be of great help.
A problem arises if teacher-talk is ungrammatical,
due to the English limitations of the teacher.
It is possible that a student, given enough of this
deviant input (along with the deviant input he
hears from his classmates), will acquire the class-
room dialect. This can be prevented by supple-
menting the class with native comprehensible
input in the form of pleasure reading and aural
comprehensible input in the lab.

JALT: Your theory places a great deal of em-
phasis on input. Does actual output, speak-
ing and writing, help the student at all?

Krashen:  Yes, it does. Output has several
functions. It is the domain for error correction,
which contributes to conscious learning (but not
to acquisition). Second, it encourages input.
When you speak, someone else may answer
(conversation). The lnput Hypothesis predicts
that it is what the other person says in conversa-
tion that helps, not what you say. But your
speaking makes an indirect contribution by
inviting comprehensible input. A third function
of output, especially in writing, has nothing to
do with the language acquisition, but relates to
intellectual development.  Writing helps make
you smarter. As Elbow (1972) has noted, we
have difficulty holding two ideas in our minds
at the same time. When we write them down,
we can remember them and see the relationship
between them, and come up with better ideas.
Good writers do plenty of revision, and use writ-
ing as an intellectual tool.

JALT: Do you believe everything you write?

Krashen: No, not at first. But when I read it
over again, I find it so convincing that I have no
choice.
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TESOL, IATEFL HEADS AT JALT ‘84

We are pleased to announce that the heads
of both major worldwide organizations for the
teaching of English as a second/foreign language
will be on hand for JALT ‘84. Dr. Peter Strevens,
chairman of IATEFL (International Association
of Teachers of English as a Foreign Language),
and Dr. James Alatis, Executive Director of
TESOL (Teachers of English to Speakers of
Other Languages), have both indicated their
intention to participate this year. Their wisdom,
insights and experience will go far to make this
conference “international” in fact as well as
in name.

Dr. Strevens has worked in many countries
in the fields of English as a foreign language,
teacher training, applied linguistics, phonetics,
materials writing, and research. After holding
the Chair of Applied Linguistics at Essex Uni-
versity, he moved to Cambridge where he is a
fellow of Wolfson College as well  a s  the head of
a group of EFL schools, the Bell Educational

(Cont’d on next page)
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(Cont’d from preceding page)

Trust, which offers courses in English, teacher
training and allied activities. He has recently
been engaged in the Seaspeak project which is
to set standards for English language use for
international navigation. He was elected to the
post of Chairman of IATEFL just this year,
succeeding the founder of IATEFL, W. R. Lee.

Dr. Alatis is Dean of the School of Lan-
guages and Linguistics of Georgetown University.
He has been the “guiding light” of TESOL since
its inception nearly 20 years ago when he became
its first (and only) Executive Secretary-Treasurer,
a position he still holds under the current title
of Executive Director. Under his guidance
TESOL has grown to an organization of over
10,000 members worldwide. He has taken an
active part not only in the academic side of
language teaching but also its socio-political
aspects, being active in the bilingual education
and teacher certification movements in the
United States.

FEATURED AND
OVERSEAS SPEAKERS -

This year the JALT International Confer-
ence is having more presentations than ever
before -- 170 at last count. Among these are
a number of featured and overseas speakers,
sponsored by various publishers and the British
Council. The featured speakers are James Alatis,
Ingrid Freebairn, Robert O’Neill,  Jack Richards,
Michael Swan, and Peter Strevens; the other
overseas speakers also include many notable
people. Following is a brief introduction to
these speakers.

AIR VICE-MARSHAL A.D. BUTTON

Daniel Button became
Director, ARELS Exam-
inations Trust, in 1976
on retiring as Director of
Education, Roya l  Ai r
Force, responsible for all
educational activities and
examinations. The devel-
opment of ARELS Oral
Examinations, in associa-
t ion with  the  wri t ten
counterparts of the Uni-

versity of Oxford Delegacy, is now his main
preoccupation.

Although oral communication is now a s
important as written communication, it usually
receives less emphasis in language examinations
because it is difficult to achieve high reliability
and validity in the oral mode. Mr. Button will
speak on the Oxford-ARELS Examinations in
English, which give equal importance to speaking
and writing skills.

CHRISTOPHER CLARK

Christopher Clark is a founder director of
QE Language Schools and has been teaching
children in Japan for 10 years. He is the author
of Oxford Activity Books for Children (OUP).

His presentation is called “The Use of
Magnetics  in Children’s Classes”; it will be a
practical demonstration of how to use magnetic
visual aids. These activities have been develop-
ed over the past five years at QE Language
Schools and are tailor-made to meet the specific
needs of Japanese children.

6
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CHRIS COLEMAN

DAVID CLARKE and JEREMY FOX

A bio-data was not available on David Clarke

Jeremy Fox graduated from The Queen’s
College, Oxford, in 1961. Since then, he has
been involved in teaching English, French, and
Spanish, and in training teachers of EFL. He
is currently organiser of TEFL programs at the
University of East Anglia in Norwich, England,
and involved in research in CAL.

Clarke and Fox will present a paper on
“Computer-Assisted Reading,” which will be
addressed to teachers who are interested in the
application of CAL techniques to TEFL. They
argue that the main contribution of CAL to
language learning at the moment is in the devel-
opment of reading and writing skills, and that
CAL has particular advantages (individuahsation,
feedback, and the ability to provide a scratch-
pad for the exploratory manipulation of text)
which make it well suited for reading practice.

Chris Coleman is an ELT consultant with
the British publisher, Cassell. He has taught
EFL in Italy and the U.K.

His talk will be a practical presentation of
the new Cassell Series On the Way, a core
course language program for late teenage and
adult learners. Particular attention will be paid
to the importance of the inclusion of a wide
range of authentic materials and to the way in
which the student is placed at the center of the
learning process. The talk will be of interest
to all classroom teachers.

FRANK J. CRANE

Frank Crane is
an ESL consultant
for Harcourt Brace
Jovanovich Publish-
ers. He has a mas-
ter’s d e g r e e  i n
TESOL from Co-
lumbia Teachers
College, New York
City.

His presentation,
“Activities: Shaking

the Theory Tree,” will describe two classifica-
tions of language behavior and show how the
questions they pose lead to fresh and valuable
classroom activities. Over a dozen activities,
taken from descriptions of divergent production

(Cont’d on next page)
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(Cont’d from preceding page)
and cognitive style in language study, will be
demonstrated. These will include exercises in-
volving elaboration, flexibility, fluency, learning
strategy, field dependence/independence, and
perceptual mode. The session is intended for
teachers at all levels of experience. Jargon will
be used sparingly, and explained when used.

MARGARET FALVEY

Margaret Falvey
has been involved in
TEFL for the past 20
y e a r s  i n  t h e  U . K . ,
Africa, the Middle
East, and the Far East.
After being Director
o f  S t u d i e s  f o r  t h e
British C o u n c i l  i n
Baghdad, Iraq, from
1976-l 980, she moved
to the British C o u n -
cil, Hong Kong, where
from 1980-1984 she
was teacher trainer in

now involved in post--a large institute. She is
graduate courses for English teachers at the
Chinese University of Hong Kong School of
Education. Her research interests are in the fields
of classroom interaction, curriculum develop-
ment, the role of communication in general
and educational management, and all aspects of
teacher education.

Her paper, “The Hidden Curriculum in
English Language Examinations,” discusses as-
pects of English language examinations which
test something other than the students’ com-
mand of English. It is suggested that English
language courses which focus exclusively on the
language content of exams and exclude the
broader educational aspects may fail to prepare
students adequately for the examinations.

PETER FALVEY

Peter Falvey is a British Council Officer who
has worked in the U.K., Africa, the Middle East,
and the Far East for the past 20 years. His last
appointment was English Language Officer, the
British Council, Hong Kong. He is currently on
a two-year secondment from the British Council
to the University of Cambridge Local Examina-
tions Syndicate, U.K. His main academic inter-
ests center on teacher education, course develop-
ment, ESP, evaluation, and the negotiation of
objectives with managers.

His presentation is entitled “Evaluation -
The neglected dimension in Communicative Lan-

guage Teaching.”
It concentrates on
ways in which ob-
j ec t i ves  can  be
negotiated with
managers, partic-
ularly in in-house
courses for busi-
ness, industry and
commerce, Simple
techniques for
course developers
to use with cli-
ents are demon-
strated, together
with an easy eval-
uation instrument.

INGRID FREEBAIRN

Ingrid Freebairn,
co-author  of  the
highly regarded
Strategies series, is
well known for her
work on communi-
cative materials.
After receiving an
M.A. in Linguistics
from Reading Uni-
versity, s h e  h a s
worked variously
as a lecturer  at
EaIing  College, lin-
guistics adviser and
teacher- trainer  in

Sweden, and author of a wide range of publica-
tions for Longman.  Recently she has been in-
volved in preparing a new video course for
Longman.

She will speak on “Developing Communica-
tion Skills - The Strategies Series.” Her concern
is with getting students to use the language
presented to them for real communication. If,
as Wilga Rivers says, one of the most important
functions of a language teacher is to set up
situations in which students can use their lan-
guage, then more time should be spent on
developing communication skills rather than
providing language for imitation. Freebairn
will look at different activities aimed at helping
students use language for communication and
will draw extensively from her own published
mate r i a l  t o  illustrate the problem-solving
approach.

Freebaim will also give two presentations
on video, “A Multi-Layered Approach to the
Use and Exploitation of Video” and “Video
Workshop.”

8
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ARLENE GILPIN and PREM MATHUR Fellow at the Institute of Tamil Studies, Madras,
India; from 1979 to 1983, he was Chief Examin-
er in Teaching Methodology to the Royal Society
o f  Arts Diploma for Overseas Teachers, and in
1983 represented the R.S.A. on a tour of several
countries in Australasia and the Pacific region.

A r l e n e  Gilpin h a s
taught in Europe,
Africa, Britain, and
As ia .  She  i s  English
Language Consultant
in charge of in-service
training for British
Council teachers  in
Singapore, and is also
involved with training
courses for Singapore-
an teachers. She is

also Consultant in charge of English for special
groups. Her special interest is task-based learning.

Prem Mathur has
teaching and teacher
training experience in
India and Singapore. He
is English Language
Consultant in charge of
teacher training for
Singapore teachers at
the British Council,
Singapore. His special
interests are reading
processes a n d  Indo-
British literature.

Gilpin and Mathur will give a joint presenta-
tion entitled “Task-Based Approach to In-
Service Teacher Training for CLT,” which will
demonstrate an approach based on in-service
teacher training experience in Singapore. They
will give a brief rationale for a task-based ap-
proach, and then involve participants in doing
some tasks - one in the area of group communi-
cation, one for teaching writing skills. etc.

Gilpin wil l  also give a presentat ion on
“Group Processes in Language Learning,” and
Mathur a presentation on “A Procedural Design
for Preparing Teaching Schemes.”

GREGORY JAMES

Gregory James is a
Lec tu re r  i n  App l i ed
Linguistics and English
as a Foreign Language
in the Universi ty of
Exeter, England, cur-
rently on a temporary
assignment to the Edu-
cation Department of
the Hong Kong Govern-
ment. He has taught in
many c o u n t r i e s  i n

Europe and Asia. In 1980, he was International

His presentation focuses on the problems of
in-service teacher training courses, in which the
teachers are already experienced classroom prac-
titioners, stating that emphasis has to be laid on
the experimental nature of the practical com-
ponent of the course. This approach has many
problems, however, and his paper discusses some
of the experiences encountered in the manage-
ment of practical teaching on in-service training
and refresher courses in Hong Kong. It is en-
titled “Problems and Principles in the Manage-
ment of Practical Teaching on In-Service ‘Teacher
Refresher Courses.”

MICHAEL MILANOVIC

Michael Milanovic is
working as Testing and
Evaluation Officer for
the British Council in
Hong Kong.  He has
taught in France, Yu-
goslavia, and the U.K. “0, ’
He is currently engaged
in the production and
validation of tests of
communicative com-
petence, a proieci that
will form the basis of a Ph.D. thesis at the
Institute of Education in London.

He will present a workshop, “Using Authen-
tic Materials in Test Production.” There has
been a tendency in test production to use ma-
terials which bear little resemblance to types of
authentic materials that are used in the class-
room or those that are freely available outside
the classroom. This workshop draws on some of
the test items designed for the British Council
in Hong Kong which, while satisfying formal
testing requirements, also attempt to reflect
authentic materials and activities. Participants
will be able to inspect a variety of test items
and tasks and will then have the opportunity
of producing some test items using the guide-
lines developed in Hong Kong.

ROBERT O’NEILL

Robert O’Neill  was originally trained as an
actor, but started teaching English when he went
to Europe from the States in the late ‘ 5 0 s .  Since

(Cont’d on next page)
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(Cont’d from preceding page)
then he has
t a u g h t  i n  E n -
gland, Germany,
and France, and
more recently in
Argentina, Tur-
key, and Spain.
He has also
written a num-
b e r  o f books,
including
Kernel
and is now plan-
ning a
course.

“Forward Thrust, Focus and Buoyancy in
Lesson Planning” - these are three often elusive
characteristics of a “good lesson.” But what
is a good lesson? It is not enough for the lesson
simply to have a plan. Many lessons would
probably be better if totally unplanned, rather
than planned as they are, within a dull, un-
transparent framework. In this talk/workshop,
O’Neill  will focus on three characteristics of
“good” lessons and try to show how they can
be achieved without sacrificing spontaneity or
ignoring “creative accidents.”

O’Neill  will also give talks on “Grammar,
Meaning and Common Sense” and “Why the
New Kernel.”

JACK   RICHARDS, ,; ~ _ ,- ,;I”.?-..

Jack
Richa rds  i s
full professor,
Dept. of ESL,
University of
H a w a i i .  H e
has worked
in Canada, In-
donesia, Sin-
gapore,  and
Hong Kong,

and has written over 80 articles, books, and ESL/
EFL texts. His two most recent EFL texts are
Person to Person and New Breakthrough. His
linguistics books include Error Analysis a n d
Language and Communication.

Richards will give three presentations, in-
cluding “Role-Play Revisited,” which will ex-
amine the claims made for the value of role-play,
and present a rationale for using role-play in the
context of the teaching of listening and speaking
skills. A sequence of techniques which can bc
used within a role-play format will be discussed
and illustrated. This i s  known as “the extended
role-play cycle.”

His other presentations will introduce his
books, Person to Person and New Breakthrough,
published by Oxford University Press.

Michael Swan is
the author of the
Cambridge English
Course. He will
give two presenta-
tions. One is en-
titled “Get Them
Talking: Activities
for Fluency Prac-
t ice, '” about which
he states: A typical
language course
produces knowl-
edgeable non-fluent

language users - people who “know” the lan-
guage, but have trouble putting their knowl-
edge into practice. We get more fluency prac-
tice into our language courses in two ways. We
can use “supplementary” fluency activities
such as discussion tasks, games, problem-solving
activities, role-play, and mime. And we can
try to build fluency practice into the “central”
language lessons (grammar, vocabulary, and
pronunciation) by making them more communi-
cative. The session will explore both these
approaches.

His other presentation is entitled “Designing
a Multi-Syllabus Course,” which will discuss
the necessity of interweaving a large number of
syllabuses, such as structural and notional/
functional, in a complete language course.

DAMIEN TUNACLIFFE
Damien Tun-

nacliffe a grad-
u a t e  o f  O x f o r d
U n i v e r s i t y ,  i s
publisher of ELT
reading materials
for Longman.
Formerly a teach-
er of EFL in
Madagascar and
then with the
British Council in
Portugal, Mr.

MICHAEL SWAN

Tunnacl i f fe  has  been with  Longman  for the
past 14 years where he has been concerned
mainly w i t h  t h e  d e v e l o p m e n t  o f  r e a d i n g
materials.

10
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He wil l  present “A Reading Workshop:
where there is little reading, there is little lan-
guage learning.” It is impossible in a country
like Japan to get the amount of direct contact
with English that a German or a Swede can. If
learners cannot live in an English-speaking en-
vironment, then they must spend as much time
as possible immersed in books. This talk will
look at this and offer practical ways to develop
a varied reading program.

Tunnacliffe will also offer an activity-based
presentation on video, “Sherlock Holmes and
Other Videos.”
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(Cont’d from page 11)
Koen Meigi is an official endorsement from

city or prefectural boards of education which
enables secondary schoolteachers to apply for
a leave of absence and receive expenses in order
to attend conferences.

JALT CREATES THE 72-HOUR DAY

That’s right, 72 hours of presentations and
other events will be offered each and every day
during JALT ‘84. For those who love feasts,
there is going to be quite a menu to choose from.
For those who hate decisions, however, we
suggest that you sit down with your copy of the
November issue of The Language Teacher and
start deciding early. As a further aid, the confer-
ence handbook will list all presentations by
topic, so if you are mainly interested in presenta-
tions on listening this year, for example, you can
find all the relevant presentations at a glance.

As of this writing, it looks as if we will
have more proposals with a greater variety than
we have enjoyed in past years. We can all look
forward to a truly stimulating three days.

See you there!

October 1984

IT’S TIME TO PRE-REGISTER NOW!

Why pre-register? Let us count the reasons:

1) Most participants who come to the con-
ference would prefer to spend their time listening
to presentations than waiting in a registration
line. Pre-registrants need only to show their
acknowledgment postcard to pick up the name-
tag, tickets and conference bag with i ts
“goodies.”

2) For those desiring to stay at the
Washington Hotel, the chances are good
that our allotment of rooms will be
booked up well in advance of conference
t ime.  Reserve your  place where the
action is now.

3) In a similar vein, we foresee the
banquet in the Kasumigaseki Building will
not be able to accommodate all those
who want to buy tickets at the site. We
have had to turn people away regretfully
at past conferences. Don’t let it happen
to you!

4) You can renew your JALT dues at
the same time. The chances are good that
your dues will expire in December 1984
or earlier. Check your mailing label if
you are not sure, and save yourself an-
other trip to the post office by renewing
now. (Renewing early never hurts and it
saves JALT the cost of a renewal notice.)

CORRECTION

In the September issue, the author of
“ ‘Everything You Wanted to Know’
about the Conference Hotel” was actually
Derald Nielson, and not Edward Schaefer.
We apologize for the error.
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Looking for a book for your conversation class?
Have a look at American TALKABOUT.

Book 1
Beginning to pre-intermediate

Book 2
Intermediate

Plus
Cassette for each book

And
A Teacher’s Book

the theme.

0 30 thematically based units in each book.
0 Striking visuals to stimulate oral work.
0 Short recorded dialogues based on
0 Guided discussions and role plays.
0 Ideal for the conversation lesson or

mentary material to a main course.
as supple-

Having problem getting your students to speak?
Have a look at American TALI’ABOUT.

------------------------------------------------

To: Oxford University Press 3-3-3 Otsuka, Bunkyo-ku, Tokyo 112

Please send me an inspection copy of 'Talkabout’.

Name:
Address: -___

lWi%7i$$ OXFORD UNIVERSITY PRESS Telephone: (03)  942-1101I
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KRASHEN CONTROVERSY

Note from the editor: Most people who know anything about Stephen Krashen’s work today also
know that there is a growing controversy developing around his ideas. Roger Olsen attended the
TESOL  ‘84  Summer Institute in Corvallis, Oregon, this summer where there were a lot of discussions
about Krashen’s ideas and approach to language teaching. The following paper is the result of Olsen’s
own thoughts on the whole subject and he has kindly allowed The Language Teacher to publish his
draft. It is incomplete and yet hopefully will stir up some discussion for Krashen’s visit here next
month for JALT ‘84.

Second Language Acquisition Issues and Comments:
a review of some current issues and implications for interpretation and application

OR:
THE PROOF IS IN THE PUDDING, BUT WHOSE PUDDING?

By Roger E. Winn-Bell Olsen,
Alemany  Press

Draft: Do not cite without permission

Current public articulations of interest in
the efficacy of Krashen’s formulations, the
Monitor Model and the Natural Approach, in
particular, have re-activated my interest in epis-
tomology and have renewed my fascination with
what people choose to perceive, the contexts
they assume and imply, and how they then
ingeniously devise ways to test their reality
perceptions. This report attempts to summarize
the critical commentary and then to propose a
possible synthesizing perspective to integrate
and reconcile that criticism to the approach
formulated by Krashen and Terre11 (Krashen and
Terrell, 1983) to a seemingly more workable and
more professionally useful perspective.

I will argue in favor of continued interaction
and dialog within (intra-professional) as well as
increased interaction and new dialogs beyond
(inter-professional) our familiar circles of Re-
search-Theory-and-Practice (see Rivers, 1984
and Widdowson, 1984). My purpose is partially
to recognize and contextualize  our great debt to
Krashen and partially to attempt to synthesize
recent critical commentary, to propose a path
for reconciliation, and to call attention to the
greater indexical significance of the events within
our profession these past 15 or 20 years.

Let us consider the Ideal Type Model of
scientific investigation-to-application as we gen-
erally suppose it to be.1

RESEARCH leads to (or informs) THEORY.

THEORY informs (or inspires) PRACTICE.

or

RESEARCH to THEORY to PRACTICE.

It seems to me that the history of the
Monitor Model formulation, for example, fits
this paradigm exactly. There was an extensive
research effort (Krashen, Sferlazza, Feldman and
Fathman, 1976; Dulay and Burt, 1974; Krashen,
Houck, Giunchi, Bode, Birnbaum and Stei, 1977)
which continues (Jung, 1981; Krashen, 1982).
This research led to theoretical speculations and
formulations (Burt and Dulay, 1981; Krashen,
1982),  leading to the Monitor Model as a state-
ment of theory: a web of hypotheses that simul-
taneously endeavor to summarize research find-
ings and to inspire intructional  practice.  We
have witnessed inquiries as to application,
instructional implications (Allwright, 1984;
Bassano and Christnon, 1981; Chamot, 1981;
Chamot, 1983; Christison, 1982; Christison and
Bassano, 1982; Krahnke, 1984). We now have
an ar t iculat ion of  a  formulat ion of  theory
(Krashen and Terrell, 1983) that many practi-
tioners recognize as real (Segal, 1980; Martini,
Moreno,  Raley and Terrell, 1984; Moustafa,
1984) as well as teacher trainers (Rathmell,
1984; Reer, 1984; Benson and Stack. 1979;
Havcrson, 1984; Campbell, 1984). As a theory,
it is doing everything that a good theory ought
to do: it is spurring research, inquiry and expres-
sion; it sparks theoretical analysis both intra-
professionally and inter-professionally; it appears
relevant to practitioners and informs instruc-
tional practices.

We may soon look upon these as our Golden
Days of interlanguage research when researchers
fervently sought to show that fossilization was
reversible in every case, when the Notional-
Functional syllabus seemingly inspired dramatic
instructional successes, when the relevance of
threshold-level competency was shown to be

16
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economic in special purposes settings, when the
“communicative” syllabus was a gleam in the
eyes of a few. This has been a Golden Age when
creative practitioners were inspired by Natural
Approach formulations and did, indeed, generate
instructional materials “that work,” integrating
their own needs assessments and contextual
sensitivities with the (now questioned) notions
of Comprehensible Input (relevancy), Natural
Order (sensitivity to developmental processes),
Learning (studying) versus acquisition (multi-
modal modeling instruction), “i+l” (challenging
the learner, introducing new material, concepts,
processes, and being sensitive to Piagetian de-
velopmental considerations) instruction, “i- 1”
practice (re-cycling and Affective Filter).

Almost each of Krashen’s Five Hypotheses
is challenged by recent data from Research.
New evidence is being brought forth which
questions Krashen’s claims from a data-based
research perspective (Swain, 198?)  or an instruc-
tionally oriented, experiential perspective (Riv-
ers, 1984). That is, the generalizability of the
claims or the efficacy of specific instructional
practices in specific settings seemingly based or
inspired by Krashen’s formulation are called
into question. Swain reports that L2 students
in an immersion program are fossilizing at “early
stages,” giving weight to Selinker’s claim that
“success can mean failure” (Selinker, 1984).
The students in the Swain study were provided
numerous communicative strategies, a  la the
Notional-Functional syllabus and the “communi-
cative syllabus.” Their communicative successes,
Swain’s data suggests, contributed to fossiliza-
tion, a cessation of L2 acquisition. Rivers reports
that students who experience extensive com-
municative syllabi routinely test out repeatedly
as “Terminal Twos,” regardless of whether
English, French, Spanish or Italian is their target
L2. Widdowson (1984b) relates the necessity
to devise remedial instructional strategies for
students in the Middle East whose “Communica-
tively-Based” basal did not lead those students
toward communicative proficiency: They did
not acquire native speaker proficiencies even
though they have achieved some remarkable
degree of communicative successes. From these
arenas, then, we have criticism evolving from
either experiential or research reports.2

A second critical focus seems to be on the
internal, conceptual and logical consistency
within the formulation (Gregg, 1984; McLaugh-
lin, 1979; Widdowson, 1984b). The pedagogic
or instructional implications seem to be obscure
to some (Dougill, 1984; Gregg, 1984; McLaugh-
lin, 1976; Widdowson, 1984b). And the theore-
tical implications are questioned (Widdowson,
1984b) as well as the relevance to further re-
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search inquiry (Widdowson, 1984a;  Gregg,
1984). At the very least, the universality of
Krashen’s claims is disputed. At the other end
of the spectrum, we are urged to discount and
discard his entire formulation. The Compre-
hensible Input Hypothesis and the Natural Order
Hypothesis  have been,  perhaps,  easiest  to
dispute. I will first discuss criticism of the Com-
prehensible  Input  Hypothesis  and then the
Natural Order Hypothesis.

The Comprehensible Input Hypothesis is
disputed, ipso facto, by contemporary research
constructs, notably in the field of interlanguage
research. Contemporary interlanguage researchers
have been able to identify measurable language
acts associated with the language skill we think
of as “listening.” They have also developed
sophisticated means of measuring data associated
with the language skill we think of as “speaking.”
These two classes of data are distinct sets of data-
types and these sets do not intersect substantial-
ly. Hence, it seems self-evident that the “listen-
ing” language acts can have no direct bearing on
the “speaking” language acts, as indicated by
operational definitions currently in favor among
interlanguage researchers. If developing listening
skills is comprised of developing skills which are
(operationally recognized as) distinct from speak-
ing skills, the entire notion of Comprehensible
Input is ipso facto called into question. How can
listening input facilitate speaking production?
Contemporary measures of listening acts have no
bearing on speaking acts as measured today.

One,  of the early critics, and perhaps the
most cogent, of Krashen’s formulations was
Barry McLaughlin who pointed out that the
claim o f  a “Natural Order” which emerged
during Krashen’s extensive work with mor-
phemes (Krashen, Sferlazza, Feldman and Fath-
man, 1976; Dulay and Burt, 1974; Krashen,
Houck,  Giunchi ,  Bode,  Birnbaum and Stei ,
1977) is not supported by any other than those
early morpheme studies (McLaughlin, 1978;
Wode, 1978). Other researchers have also found
that the “Natural Order” is not substantitated
beyond the original morpheme data (Gregg,
1984; Swain, 198?); Selinker, 1984),  although
differentials without  hierarchies  do obtain
(Selinker, 1984). The criticism is that there does
not seem to be a general, universal Natural
Order, as evidenced by contemporary research,
that cuts across all dimensions of L2 acquisition,
particularly with learners whose first language
is substantially dissimilar to the target language
(Huang, 1971).

It seems to me that this should be taken
as evidence to operationally ascertain the gen-
eralizability of Krashen’s claims rather than to

(Cont’d on page 19)
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&ii8 New from McGraw-Hill

mnr PATHWAYS TO ENGLISH
by National Council of Teachers of English

PATHWAYS TO ENGLISH provides a total system for effective
language teaching and successful language learning through its
integrated components.

STUDENTS EDITION teaches how to communicate effectively through a balanced introduction of
language functions, structures and vocabulary in context

TEACHER’S EDITION provides easy, student-cantered teaching techniques and extension activities
to personalize the language mstruction.

WORKBOOKS provide enjoyable and challenging written reinforcement of new concepts learned in
each lesson. The practice IS contextualized for meaningful language learning.

CASSETTES are multi-voiced recordings by native speakers of English. They provide listening com-
prehension and pronunciation modeling practice.

Book 1, Welcome to Minesota Book 2, Mr. Sato : Businessman and sports fan
Book 3, A World of Health Book 4, Discovering China
Book 5, A Tour of the U. S. A. Book 6, How We communicate

For further details please contact
McGraw-Hill Book Company Japan, Ltd.
(77Bldg) 14-11,4 chome Ginza, Chuo-ku, Tokyo
f l O 4 ,  Telephone:(03)542-8821

D,(nd  5th KANSAI ENGLISH LANGUAGE BOOK FAIR at “%?%t’a~pikang& December l-2 10:00-19:00 Further infromation
R (03) 583-2591 2
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(Cont’d from page I7)
discard the entire formulation. Or as impetus
to investigate whether multi-modal instruction is
somehow distinct, separate, or apart from the
exacting parsimonious interlanguage researchers’
domains. Indeed, there is an abundance of
evidence to show that there are developmental
differentials, if not hierarchies, involved with the
acquisition of nearly any measurable linguistic
element. Krashen himself anticipated “unnatural
orders,” and suggested that they would result
from interaction between language acquisition
and language learning:

It would not be at all surprising if foreign
students show a greater learning effect,
manifested by more “unnatural orders.”
EFL students in other countries might pro-
vide the crucial data here. (Krashen, 1978,
p. 6)

The most extreme statement from the sec-
ond genre of commentary of Krashen’s form-
ulations would be to say that Krashen posits a
set of requisite circumstances for learning (or
acquisition) to occur which have bearing on
instructional strategies, research queries, or
theoret ical  forumulation(s).  This criticism is
implied in the recent literature (Gregg, 1984;
McLaughlin, 1976; Widdowson, 1984b). It is
too general, if true, to be useful. Borrowing
from our colleagues in the social sciences, I take
as the definition of learning:

a relatively permanent change in an organ-
ism’s behavioral  repertoire  that  is  not
accounted for by maturation, heredity, or
environment. (Sawyer and Telford, 1968)

If, and 1 have underscored “If" on purpose,
Krashen’s formulation purports to explain requi-
site conditions for learning, then whenever
learning occurs, whenever a relatively permanent
change in an organism’s behavioral repertoire
that is not accounted for by maturation, heredity
or environment, then the conditions were met
for that individual. Whenever learning does not
occur, the conditions were not, ipso facto, met.
The criticism is that the Monitor Model and its
related hypotheses are so general, so global, as
to be useless in application or as a source of
instructional inspiration.

Gregg asks repeatedly for  instruct ional
implications and fails to discover them to his
satisfaction (Gregg, 1984). Widdowson has,
correctly, I believe, taken the initiative in exam-
ining the Monitor Model to discover what a
formulation should provide if that formulation
is to have implications of “any pedagogic worth”
(Widdowson, 1 984b).3

I  would like to suggest  t h a t  K r a s h e n ’ s
forumulations  are, indeed, motivating all of us
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to do exactly what we needed to do from the
beginning: to integrate Research, Theory and
Practice, to elevate the intensity of the debate(s)
and dialog(s) between Research, Theory and
Practice, the intra-professional interactions that
will keep our profession alive and vital, and
thereby helping eradicate any semblance of
complacency (sic), over-zealous self-confidence,
or otherwise abandoning the task of intra-
professional self-examination. The Natural Ap-
proach is leading us to recognize the need for
those dialogs and to initiate them, and spurring
us to develop more refined research hypotheses,
strategies, and analyses. I eagerly await a syn-
thesizing effort to integrate recent research
findings with theoretical summation, a sum-
mation that perhaps will be at least as fruit-
f u l  a s  t h e  N a t u r a l  A p p r o a c h  i n t r a -  a n d
inter-professionally. Clearly, the response gen-
erated thus far indicates that his formulations
are having a wider and more profound impact
t h a n  C h o m s k y ,  P o t o v s k y ,  o r  a n y  o f  t h e
behaviorists.

In closing, I want to emphasize that I
laud and welcome the in-house controversies
we have witnessed the past few years. I want
to have the record show that I welcome and
encourage even more intense efforts from Re-
search, newer refinements from Theory, and
more vigorous, innovative, and sensitive in-
struction - and instructional materials - from
Practice.

If anyone wishes to attempt to articulate
a new formulation, a new Magic Method, I, for
one, will defend your right to have it made
public, to be published in the forum and the
media of your choice.

1 would like to close by citing some insight-
ful remarks made by Mary Finocchiaro in 1977.
They seem as relevant for us today as they did
then.

While the teacher does not neglect supra-
segmental features of language, she knows
that other factors in learning are of greater,
supreme importance, and that these should
permeate the total classroom environment.
They must be made to feel that they are
important members of the group, that they
can assume responsibilities, and that they
can achieve success. (Finocchiaro, 1977,
p. 16)

And, as George Rathmell says, “The impor-
tant thing is not which sets of categories one
uses but the fact that it is the interaction of these
kinds of knowledge that makes reading possible.”
(Rathmell, 1984, p. 84)

Perhaps the important thing today is that
these interactions are occurring.

(Cont’d on next page)
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(Cont’d from preceding page)
NOTES

1) This is not the first time that someone
has attempted to derive instruction from differ-
ences between the rigorous, formal, experimental
Researcher and the clinical, less formal, more
intuitive Practitioner (Isaac and Michael, 1971;
Isaac and Michael, 1981; Maeger, 1962). Yet it
seems instructive to me on three counts. The
recent debate underscores, for me, the need to
bridge the gap between Research and Practice,
perhaps a need to establish some ground rules
for interaction between Research and Practice,
and perhaps that the bridging should not be
mediated by Theory. It is frequently assumed
that Research should inform Practice, yet I am
fascinated by the notion that it could be the
other way around. I would like to offer the
outrageous claim that Practice should inform
and inspire Research,  not  evidently as  is
frequently assumed.

At the very least, Research should look to
Practice for inspiration, informants, testable
insights, as well as fundamental direction, guid-
ance and needs analyses Research’s ultimate
goal may well be to inform and inspire Practice,
but its more immediate concern is to inform
Theory. Practice informs Instruction. For a
fuller discussion, see Finocchiaro (1977).

2) A Natural Approach analysis of these
apparent fossilizations might question whether
that Interlanguage was presented as the target
language, rather than native proficiency norma-
tive L2, and might inquire as to how to present
instructional strategies to help learners acquire
the target language rather than maintain the
Interlanguage.

Each of these reports merits consideration
and warrants further inquiry. Do Swain’s results
generalize to all immersion programs? Or only
those where communicative Success is contrived
to obtain during earlv stages of SLA? What
might be obtained if those  L 2  learners had not
been given “keys to total success” early in their
SLA careers? Or if their communicative successes
were contrived to occur in settings fairly remote
from those of “natural discourse,” as is implied
by Edmunson’s suggestion (Edmunson, 1984)
that we instructionally impose a hierarchy of
communicative settings: Role Play to Problem
Solving to Simulation. What was the genre of
the communicative success domains in Swain’s
study?

Are Rivers’ data a result of an artifact of
measurement, that the “terminal two’s” are so
designated by their lowest test score, regardless
of any gains they might experience or demon-
strate by virtue (one might hope) of their in-
structional experiences? Were Widdowson’s
Crescent students originally presented with willy-
nilly communicative strategies? Or was there a
self-conscious effort to imbed structures hie-
rarchically?

3) Speaking from a perspect ive that  is
concerned with instructional materials, I would
like to see the next Theoretical Formulation, a

new “magic method,” or evolutionary re-state-
ment of the Natural Approach, take into account
individual differences, sources of variance, along
t w o  spectrae  that I oonsider to be very im-
portant: The spectrum of purposive, objective
and goal oriented teaching/learning on the one
hand, and helping, guiding, modeling on the
other hand. The one acknowledges that there
will be instructional challenges where and when
limited time will be available to attend to specific
needs. The other seeks to understand the many
modalities of human learning. Secondly,  I
would like to see a formulatibn account ‘for
differences in learning/acquisition that might be
attributed to learners’ differences in motivation,
purposiveness, goal-objective orientation,
previous learning, and differences in general
cognitive ability (we used to refer to this con-
struct as “IQ”).
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WELCOME TO JALT'84

Collier Macmillan International
Meets the ESL Students’ Individual Needs

with Exciting New Books!

READING FIRST:
BUILDING READING
COMPETENCE
Robertshaw, Hamblen, Alt

EADING FIRST focuses on American
culture in a collection of readings. Each
selection builds reading skills with a
variety of exercises.

Also watch for:. . Narration, description, comparison/

READING AND
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LONGMAN LEADS THE WAY

Life Styles, a  three-level function-based
series, enables intermediate students to build
upon the communication skills that they have
learned in beginning courses by recycling
b a s i c  functlons and introducing new ones
S imi lar ly ,  basic grammatical s t ructures are
recycled while more complex forms are
regularly Introduced and practiced.

Life Styles presents language in contexts
that relate to the students own experience and
interests A wealth of challenging enjoyable
exercises enable students to develop listening
and reading strategies and speaking and
wrltlng skills

4 In Touch, a three- level  begInnIng series for
young adults and adults, precedes Life Styles.
In Touch  fo l lows a functIonal sy l labus,  with
priority given to basic communicative goals.
In Touch teaches students how to make English
work for them; to communicate their n e e d s
and feelings, to express l ikes and dislikes, ask
for and give Information, make suggestlons,
and apologize.
In Touch and Life Styles can be used as
separate series or together to provide S I X
levels of language Instruction

To obtain a complimentary copy of Life Styles I, c o n t a c t .

Longman Penguin Japan Co. Ltd. Yamaguchi Bldg.,
2-12-9 Kanda Jimbocho, Chiyoda-ku, Tokyo 101.
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spontaneity but unthinking obedience. The
word itsclf must come directly from the Army,

1 My Share and the Armed Forces Language Learning Pro-
grammes in the United States during the Second
World War.

I I The kinds of  pattern drills used then and
w h i c h  remained  in fashion until the late ’60s

As language teachers, we all come up with our
share of ideas and activities that meet the needs of our
students. We also use our share of ideas from other
teachers. My Share is your opportunity to share your
ideas and activities. If it works for you, there are prob-
ably a lot of other teachers who would like to hear
about it. Articles should be submitted to the My Share
editor: Marc Helgesen, New Day School, 2-l5-16,
Kokubuncho, Sendai 980. Artwork should be in black
on white paper.

(and which are sti l l  used by many teachers
today) had a few great advantages but in my
opinion, far more serious disadvantages. I  mean
this kind of thing:

I sometimes have a shower.
1 o f ten 3  bath 5 usually
2 n e v e r  4  He 6 a n  egg
etc.

T h e  a d v a n t a g e s  a r e  o b v i o u s  cnough. A

DRILLS
AND FREE CHOICE

By Robert O’Neill,  Longman  Group Ltd.

Language drills of some kind or other have
been around for a long time, certainly longer
than most of us realize. L. G. Kelly, in his fas-
cinating 25 Centuries of Language Teaching
states, for example: “Pattern Practice first
appeared, not in the 1940s, as was often claimed,
but by the early 1500s.” It is certainly true
that the idea behind pattern practice, like so
many others in the long history of language
teaching, has appeared at various times, been
rejected or fallen out of fashion, and then been
re-discovered or re-invented.

Why is this? Is it that pattern practice, or
something like it, answers a deep need, often felt
intuitively, by both teachers and learners alike?
And is it possible that even though such “drills”
do not, as was claimed in the ’50s  and ‘60s, lead
to “habit formation,” they do something else,
perhaps far  more important?  Is it, in other
words, possible that “drills” when designed and
used with some basic flair and imagination can
help learners to use language more spontaneously
and even creatively?

tightly controlled pattern of response is packcd
i n t o  a  n a r r o w  frame, both of language and of
time required to do the e xercise. The exercise
“set” is clear and unambiguous requlrlng only a
little explanation when learners are first asked to
do such exercises and none at all later. Such
advantages arc considerable and ought not to be
s c o r n e d .  B u t  t h e  disadvantages seem, t o  me at
least, to outweigh them. First there is the com-
plete absence of any real context (although this
of course could be supplied in other ways) and
the lack of any real meaning. But most impor-
tant of all, I think, such exercises offer no real
choice. Only one response is possible. This, of
course, is precisely why such exercises once
enjoyed such favour. Fries claimed that the pur-
pose behind them and the habits they allegedly
formed was to free the mind from the mechanics
of sentence formation and grammar so that it
could dwell instead on the message a speaker
wanted to communicate.

I believe that the answer to these last two
questions is “Yes.” But I am going to re-define
the concept and purpose of a “drill,” and I am
going to emphasize some important “ifs,” “ands”
and “buts,” particularly concerning teacher
behaviour and attitude when using “drills.”

But the psychological objection to this is
that such drills make no real impact precisely
because there is no choice, no chance to vary the
pattern of response, however slightly. Unless
this happens, it seems that whatever “habits”
they instil remain locked in a part of the brain
that is closed down whenever a speaker actually
wants to say something. These “habits” are
narrowly and rigidly associated with the class-
room and the kind of mental activity the drills
produced there. There is little or no “transfer.”
Unless the “mechanics” of language are associat-
ed in the classroom with choice and discretion,
there can he no such transfer to life outside the
classroom, where choice and discretion, even if in
the most humble sense, are constantly required.

You will notice that so far I have put the
word “drills” in quotation marks. 1 do so be-
cause I profoundly dislike the term. It suggests
the military parade ground, and exercises design-
ed to instil not the capacity for reflection and

In short, to have any real impact, the exer-
cises must involve some spontaneity, choice,
simple discretion and freedom to vary the frame.
How can this be done? Is the following exercise
any better?
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A “parallel” exercise
Listen to the model. Then say something
similar and true about yourself.

Example A: I live in a big city.
= I don’t. I live in a small one.
or I live in a big city, too.
or Yes, so do I.

Example B: I usually have two eggs for
breakfast.

=
or

I never have eggs for breakfast.
I usually have only one.
etc.

1 I usually get up around noon.
2 I wash once or twice a month.
3 I never see my parents.
4 I always drink red wine or beer with my

breakfast.
5 I often smoke in bed.
6 I’d like to stop this exercise now.

Think of a good question with “Why” or
“When” or any other “Wh’‘-word you think
is good here.

Bill and Mary had another argument.
Mary hit him.
Bill did something terrible then.
Mary ran out, screaming.
Mary has a new boyfriend now.
Bill says he is going to become a priest.
I saw Bill in a shop. He was buying some-
thing.
He didn’t speak to me when I spoke to
him.

Imagine either what was happening when
these things occurred or what happened im-
mediately afterwards.

In the middle of my last language lesson,
Bill (a student) suddenly started weeping.
Yesterday evening Bill was in the bath
when the phone rang.
Mary was in the pub with her new boy-
friend when Bill (her ex-boyfriend) walk-
ed in.
Bill t o o k  out a revoiver.
A few minutes later, the police came.
Bill’s mother was in front of the televi-
sion set when there was a knock at her
door.
When she opened it, there was Bill, with
two policemen.
When I last saw Bill, he was still with
those two policemen.

Notice how each exercise involves a certain
degree of predictable but still free choice. The
range of this choice is indicated in the first exer-
cise. In the second and third exercises, it has to
be imagined. For example, the possible ques-
tions to prompt 1 in the second exercise might
be “What did they argue about?” “Why did they
have an argument?” or When did they have an
argument?” These responses can, of course, be
reduced simply to “What about?” “Why?” or
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“When?” B ut s u c h  r e s p o n s e s  a p p r o x i m a t e
much more closely to both the kind of language
we use in real life and the kind of mental activity
that goes on inside our head outside the class-
room. The responses to the third exercise involve
a modest amount of imagination. For example,
prompt 1 in this third exercise might lead to:
“The class was listening to the teacher.” (how-
ever unlikely this is in real life) and “They all
stopped and looked at him.” (Bill, by the way,
is trying to learn Japanese. Could that be why
he started weeping?) The third exercise illus-
trates something else about good, creative lan-
guage exercises. The teacher can elicit more
than one kind of response. For example, prompt
2 (like several others) can lead to questions
like “What do you think Bill was doing when the
phone rang?” and “What did he do?”

The teacher using such exercises has to
adopt a relaxed, easy manner and above all,
appear interested in the responses. Perhaps the
key skill of all is the ability of the teacher t o
tolerate and use silence, which almost always
occurs during such exercises as the class thinks
about possible responses. The teacher also, of

course, has to predict whether or not the class is
capable of responding, using appropriate lan-
guage. The exercises here are all pitched at rough
intermediate level (say the middle of K e r n e l
Intermediate) where a great deal of “fine tuning”
is possible and desirable. Such exercises make
fine-tuning possible, within an easy, creative
framework.

Reference

Kelly, L. G. 25 Centuries of Language Teaching.
Rowley, Mass.: Newbury  House, p. 101.

NOTE: The author would like to acknowledge the
ideas given to him for making drills more creative by
such people as Lou Spaventa and Lance Knowles.

APOLOGY

The sample text dialogue in the August
My Share should have been credited to Opening
Strategies, Abbs & Freebairn, 1982, Longman.
We regret this omission.
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They're CANADIAN, EH?
HoIt-Saunders Japan proudly announces local distribution of ELT materials published by the
Canadian Public Service Commission.
In addition to our well-known Cassell and Holt, Rinehart and Winston titles, we will
carry Gambits l-3, Telephone Gambits and Idioms 1.
For years, the Gambits series has been actively sought by the cognoscenti. Orders were
placed by personal letters and were extremely time consuming. Those days are over!
Gambits have come to Japan

Gambit :“An opening remark or stratagem.”
The Gambits modules have the subheadlng
“Conversational Tools.”
Each section offers a variety of conversational
activities and games coverlng numerous func-
tions of English In the 3 modules, under the
heading of Openers, Links, Responders and
Closers, students are presented with a rich
variety of  usefu l  expressions Each activity
has a coloured column to the side with the
gambits neatly sumrnarized Gambits 3 contains
a master Inventory that helps the teacher look
up specific lexical items

5, ‘

GAMBITS 1-3
Conversational Tools
by Eric Keller and Sylvia Toba.  Warner

¥980eac h

TELEPHONE GAMBITS
A Module for Teaching Telephone English
to Second Language Learners
by James Fox and Howard B. Woods with Christine Deeble
The module Telephone Gambits is intended for second language
learners who have already completed a “basic English” program
and who want to Improve their ability to communicate on the
phone. ¥980

I D I O M S  1
by Vera McKay

The IDIOMS modules contain c o m m o n
English Idioms selected for their frequency
and usefulness in up-to-date spoken usage
in North America The situations in which
the idioms appear are in authentic conver-
sational English, many of them set in general
business or government environments

It-Saunders Japan. Ltd.
A  Subsldiary of  CBS Inc

lchlboncho Central Building, 22-1 Ichlbancho,
Chiyoda-ku, Tokyo 102 Tel 03-234-3911

@$ 5th KANSAI ENGLISH LANGUAGE BOOK FAIR at oF;;$?;;;orkan
December l-2 10:00-19:00 23 (03) 583-2591-2
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EFFECTIVE USE OF THE LASERDISC
IN THE L.L. (Part I)

By Yutaka Kitamura

Seeing is believing. This is quite true partic-
ularly in language learning. Modern language
teachers can see the vital necessity of AV aids
in the modern language lab. Students will ben-
efit a lot from visual presentation of language
materials. But why so? A clue can be found
in the peculiarities of the data-processing ability
of the human nervous system. All external
information must come in through the five
different sensory organs. These organs do not
have equal data-processing ability. Since C. E.
Shannon’s “A Mathematical Theory of Com-
munication” (1948),  we have been able to quan-
tify the information as the logarithm (to the
base 2) of the number of available choices.
As a unit of the amount of information, “bit,”
a condensation of “binary digit,” is generally
used today. W. Weaver (1949) explicitly ex-
plains “bit” as follows:

If one has available, say, 16 alterna-
tive messages among which he is equally
free to choose, then since 16=24,  so that
log2 16=4, one says that this situation is
characterized by 4 bits of information.

F. Shinagawa (1972) estimates that man
receives about 4 ,000,000 bits of information
every second through the sense of sight while
only 8,000 bits of information are fed in through
the sense of hearing. The information-processing
ability of the human eye can be estimated to
be roughly 500 times greater than that of the
ear.

I would like to draw your attention to
another fundamental difference between vision
and sound. We can receive visual information
as a unity in a very short span of time, whereas
we must listen to chains of sounds of human
speech before we can know what is meant by
them. When we listen to our native language,
our past experience and knowledge of the lan-
guage, to a certain extent, enable us to predict
the probability of the occurrence of the follow-
ing sound after each utterance by the speaker,
which reduces the posteriori entropy of the
information.

But in the case of a foreign language, this
instinctive prediction can hardly be hoped for.
Most of the aurally received information must,
therefore, be stored in a sort of buffer or short-
term memory. Because of the limited size of
this buffer, as we quite often experience, only
very little of what we study can be conveyed
to long-term memory, that is, we tend to forget
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things however hard we try not to. This is
what will invariably happen to students if they
are put in the L.L. and made to listen to tapes.
Without  any background knowledge of  the
target language and its culture, with a restrict-
ed vocabulary, many of them fail to comprehend
what they hear. In addition to these difficul-
ties, Japanese students have memorized English
words within the scope of the sound system of
their own language. As an unfortunate result,
the way they expect English words to be pro-
nounced and the way they are actually pro
nounced  are mostly different.

Therefore, needless to say, it is a good idea
to present spoken language together with its
visual situation. For this reason, many video-
taped materials are shown in classrooms today.
But here again, the presentation of the material
cannot help being linear through time. What I
mean is that if the video material is a movie,
the projection starts with the beginning of the
tape and develops sequentially towards its end.
Of course you can repeat a certain segment if
you wish to expose your students to a specific
scene containing certain language.

But what if your students did not under-
stand the expression in the scene you showed?
Would five repetitions be enough for them to
understand and to  correct ly  reproduce the
English used in a particular situation that you
want to teach? Definitely not. Past experience
must have taught language teachers that they
need to repeat some tens, or even hundreds
of times before students can comprehend the
English on some language tapes. The same is
t rue with videotapes.  Since manual  opera-
tion of the video recorder is often tedious and
there may be some difficulty in finding a specific
spot on the tape, frequent repetition by manual
manipulation of the recorder is as likely as not
to be disliked by teachers.

Now, here are two revolutionary devices
created by engineers that are available to all
language teachers. They are the microcomputer
and the laserdisc. The laserdisc player is a device
which greatly extends the potential uses of
video recordings by virtue of being coupled
with a microprocessor. It is technically pos-
sible to couple a video cassette recorder with
a microcomputer, but it is not too much to
say that there is very little, if any, practical
merit in doing so.

One of the advantages of laserdiscs lies in
their feature of random accessibility. Suppose
you are showing a videotape to your class and
the tape is close to its end. How long will your
class have to wait until you can get back to a
spot at the beginning of the tape? Some min-

(Cont’d on page 31)
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TIME FOR

Time For English
Monica Vincent, David Foil and
Kenneth Cripwell

A three year beginner’s course for students of English as a Foreign Language. It has
been specially developed for junior secondary students between the ages of 11 and
13. The course reflects recent research into the psychology of language learning and
consequently adopts an integrated approach to the teaching of language. As in the
Council of Europe’s Threshold Level specifications, the emphasis is on effective
communication.

Grammar for Everyday Use
Ona Low

The Teaching of English as
an International Language

This is a comprehensive survey of
English grammar presented in the
form of a lively and practical
workbook. Emphasis is on the
grammar needed for social
interaction, and the presentation of
items reflects realistic language as used
in everyday conversation. The
language covered gives students
confidence in expressing information,
needs, ideas and opinions, using
appropriate content and register.
Explanations are firmly rooted in
situations which are easy to imagine
and which will appeal to students of
all backgrounds.

Vocabulary Development ,+w
D  D Sim and B Laufer-Dvorkin Q

Vocabulary acquisition has been a
neglected area of language learning.
This book is designed to reinforce and
extend the student’s knowledge of
those vocabulary items which are
likely to appear in academic texts. The
book is also intended to improve the
student’s general communication
skills.

A Practical Guide 
Editors: Gerry Abbott and Peter
Wingard

‘The motto is: if its works, use it.
Clear and unpretentious, well laid-
out.  EFL Gazette
‘I can unhesitatingly recommend this
book for any EH. teacher training
c o u r s e  T E S
A handbook of sensibie and useful
advice for trainee teachers, teachers
and administrators concerned with the
teaching of English as a Foreign or
Second Language. This is a practical,
demystifying and extremely readable
text. It is rapidly establishing itself as a
standard work

Thomas Nelson & Sons, Ltd.
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utes! But when you are showing a movie on a
laserdisc and wish to move to a specific place,
even at the beginning of the disc, you can do it
within a few seconds at most. It is because the
playback head can skate across the disc surface
instead of tracking back through the whole
sequence of images recorded on the disc.

There are three different production types
of videodiscs: 1) the Philips Laservision; 2)
the RCA Selectavision system; 3) the JVC VHD.
The key word in the selection of a videodisc
player is “fast access,” or “random access.”
In this respect, Selectavision is out of the run-
ning, simply because the RCA system does not
allow random access. There are grooves on
the Selectavision discs and the pickup must be
guided by the grooves like conventional rec-
ords. The physical contact of the superfine
stylus with the groove prohibits random access
at the moment. But the merit of this method
is that the discs are easier to produce using
conventional methods. So this system might,
in the long run, boast the largest collection of
software.

Laservision and VHD can have such special
functions as “stop motion,” “slow motion,”
and “quick motion” as well as “random access.”
It should be noted that on a Laservision disc
one revolution gives one full picture. By hold-
ing the stylus motionless over the rotating disc,
the player can produce rock-solid, still pictures
for as long as wanted. On the other hand, two
frames are  recorded on each revolut ion of
the VHD disc. So still pictures on the VHD
disc flicker and are not as clear as those of the
Laservision disc.

The significant difference between the two
is that the VHD’s  electrically conductive stylus
tracks a disc touching its surface, whereas Laser-
vision uses an optical pickup which does not
cause any friction between the pickup and the
surface of the disc. In other words, the Laser-
vision discs are free from constant wear, which
can theoretically give them an infinite lifetime.
That is, there will be no fading of color, no
deterioration in the clarity of the picture no
matter how frequently the disc is used if it is
treated with proper care.

The only disadvantage of this system is the
technical difficulty and high precision involved
in producing the discs. The information is
represented by a sequence of spiral pits on the
disc, each one about one-fiftieth the thickness
of a human hair. At the early stage of Laser-
vision, due to this difficulty, the library was not
big enough to attract users, and some thought
Laservision was a failure. But as of April 1984,
there were 783 titles available from Pioneer, the

main second-source maker of Laservision. Sony
also produces Laserdisc players of this system.

There is one more thing that must be noted.
There are two different types of recording for
the Laservision discs. One is the CAV (constant
angular velocity)-mode and the other is the CLV
(constant linear velocity)-mode. In the CAV
mode, the disc rotates at 1,800 revolutions per
minute and one video frame is recorded on each
track (revolution) of the disc. There are 54,000
tracks on one side of the disc, and each track
is uniquely addressed, thus enabling direct
addressing (random access). In the CLV mode,
as its name suggests, since tracking speed is
fixed, the innermost track contains one frame,
while the outermost track holds three pictures.
This mode allows the disc to hold enough frames
for one hour’s playing time on each side, sacrific-
ing direct addressing and still pictures and other
convenient features.

(The second and last part of this article will be
in the November issue of The Language Teacher.

A THOUGHT ON THE APPLICABILITY
OF CLL IN TEFL IN JAPAN

By Hiroyuki Izawa, Kobe YMCA College 

Reputed as a successful method, Community
Language Learning has been attracting a grow-
ing number of language teachers. The reason
for its reputation is twofold. First, CLL moti-
vates teachers to extend themselves in their
profession. Second, CLL benefits learners hu-
manistically. With this understanding, there is
a great deal of room to consider the applicability
of CLL in teaching situations. Nevertheless,
the practice of CLL in TEFL in Japan has rarely
been described in the literature. To my knowl-
edge, La Forge (1975) is the only person who
reports the Japanese case. It seems to me that
Japanese cultural norms are in accord with the
implementation of CLL at conversation schools,
in college, and for extracurricular activities in
secondary education.

The teaching of English as a foreign lan-
guage necessitates consideration of five impor-
tant variables for effective and efficient practice:
1) the linguistic and communicative mastery
level of the students; 2) the teacher’s overall
competence to teach all the four skills; 3) the
possible predominance and the circumstantial
necessity of one skill over the other three on the
part of individual students; 4) the overall educa-
tional policy of the institution as well as the
country where teaching takes place; and 5) the
cultural norms of the country where English is
taught. The variables are intrinsically change-

(Cont'd on page 33)
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Living in New York was filmed In the United
States and provrdes  the ideal settrng for a
course In standard Amerrcan English at
elementarv to lower-IntermedIate level it
cons&  of eleven units which present typical
srtuatrons  a vrsrtor  to the United States may
be faced with lnteractrve  vrdeo sequences
provrde  materral for effectrve  language practrce

Double Trouble IS a supplementary course for
children aged 10 upwards It IS suitable for
learners who have comoleted  one-to-two

group, the problems they encounter and how
they deal with them The varred  locatron
sequences grve  rnterestrng  and scenw:
background detail

The Blrnd  Detectrve  comprises  sever shcrl

L _ . ..-A___ ._--- Against  the bachdrop
ot ILondon the blrnd detective :,orves

each crrme  with ttre  helpot hrs assistant
Language Instruction IS combined wrtn
challenging problem-sclvrngexercxes  which
create ample opportunity  for role play and
language productron work

UWashrngton
coos&  of four twenty-mlnute’kplsodes  wThrch
focus on the ltfestvle  of three American
students at home and on the Unrversrty  of
Washrngton  campus in Seattle It  15 appealrng
materral In standard Amercan Englrsh  for
young people studytng  at rntermedrate  level.
s~rce  It offers both larlguage  learning and
cultural background

If you would like to view any of our
video course, or need any further
information, please con tact Mrs. Claire
L. Thompson through our office:

Q

NELSON

FILMSCAN
Ih,rrlml-YqY,gl  It I Irl;. 1.57~2 Y c,yog~.  Shihu!xkrl.  ‘l‘~)hyo lil
23 0 3 ( 3 2 0 1 1 I 7 0



Longmans presents... Yamaguchi Building
2-12-9 Kanda Jimbocho, Chiyoda-ku, Tokyo

Tel. 265 7627

NEWSandVIEWS
Once again, the conference season is almost upon us. To help you
through the vast array of new materials, and to make sure you don’t
miss any of the forthcoming presentations, we’ve prepared this simple
guide. For further information pick up the new Ways to English
Catalogue at our display stand, or obtain a copy by writing to the
above address.

Robert O’Neill . . . . . . Ingridd Freebairn . . .

(LSR Stage 4), and co-author of View-
points, and the American Kernel series.

J Co-author of the
Strategies series

and the Galaxies
level 1 reader,

Superace!, and
author of the

Galaxies level 2

I
reader, New York!

New York!

- R o b e r t O’Neill is a familiar visitor to
Japan, and his lively, informal style of
presentation makes him an ever-popular
speaker. He’ll be appearing as a Featured
Speaker at the JALT Conference (Nov.
23-25) and will be talking on the theme
‘Focus and Buoyancy in Language
Teaching’ - the illusive characteristics of
lesson planning. In addition, he’ll be
giving a  workshop on Grammar,
Meaning, and Commonsense.
As a writer, Robert is always conscious of
the need to teach and to be with teachers
in order to provide the steady stream of
ideas and insights which go into his
materials.
If you’d like to meet Robert O’Neill, come
along to our display at JALT.

This will be the first trip to Japan for
Ingrid Freebairn, although she is widely
known here for her co-authorship of the
Strategies series. Ingrid will be appearing
as a Featured Speaker at JALT, and also
at the Kansai Book Fair (Dec. l-2). As a
writer, her  mater ia ls  emphasise  a
communicative approach to language
teaching and this will be one of the
underlying themes of her talks. In addition,
she’ll be looking at ways in which video can
best be exploited. This will coincide with
the arrival of Building Strategies video in
Japan.
Although writing takes up much of
Ingrid’s  time, she is active as a teacher-
trainer and will be involved in workshops
throughout her stay. Contact the local
Longman office for details.
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New from Longman
BACKGROUND/READERS
Welcome to Great Britain and the USA
A low-level introduction to life and
institutions in Britain
and the USA.

London
The latest addition to our background
material, at Stage 1 of the Longman
Structural Readers series.
Other LSR background books include:
Oxford (Stage 2), Great British Ghosts
(Stage 3) and The Book of British
Humour (Stage 4). They’re all packed with
fascinating insights into life, customs, and
traditions.

VIDEO
Visitron: The Language of
Presentations
An upper intermediate course for people in
business who need to make presentations in
English.
Your Life in Your Hands
An exciting, high-quality, television drama
style video at two levels (lower/mid
intermediate), designed to present language,
structures, and functions in realistic
contexts.
Family Affair
Professionally acted and scripted, this video
brings all the drama of television to the EFL
classroom. It is written by Brian Abbs and
Ingrid Freebairn to correspond to the
language and level of Building Strategies.
Sherlock Holmes and Dr Watson
A series of authentic TV dramas, adapted to
the needs of EFL students. The strong
motivational appeal of the film, combined
with challenging student exercises, provides
a unique learning experience. For lower
intermediate students and above.

COURSE BOOKS
Kernel Three and Building Strategies (new edition) are the latest additions to the ever-
popular Kernel and Strategies series, and they’re now available in Japan. For younger
students we have an entirely new series called Journeys. This is an intermediate course
based on the real-life exploits of a group of young people in a round-the-world journey of
exploration.

SUPPLEMENTARY MATERIAL
Start Reading for Adults
A new lower-level addition to the popular
Reading for Adults series. It contains a
rich variety of texts which form the basis
for work on reading skills.

It’s Fun to Write
A new introduction to the teaching of
handwriting, w h i c h  i s  filled with r

TO SEE ALL THIS AND
MORE, CALL AT OUR
DISPLAYS AT JALT OR

KANSAI. WE LOOK
FORWARD TO SEEING

YOU THERE.
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(Cont’d from page 31)
able, so much so that it is absurd to discuss the
general advantages and the applicability of a
method without considering them in a particular
teaching situation, from a practical point of
view.

We are informed that Community Language
Learning is a relatively successful method
(Stevick 1980),  and I am convinced that it is an
effective, useful, and resourceful method in
varied situations only if the teacher is capable
enough to employ it. Although the qualifica-
tion of the teacher is the essential factor in the
successful  implementat ion of  any teaching
method, this assumption is far more likely to
determine the success in CLL than with any
other method, in that CLL makes counseling
essential, emphasizes group work, utilizes transla-
tion, and dispenses with fixed teaching materials.
The CLL teacher needs to be nearly bilingual,
affectively mature, and intel lectually well-
informed about the students’ native culture(s)
as well as the target culture. The teacher must
also be aware of the value system differences of
the two (or more) cultures, and technically well-
versed in the theories and methods of counseling-
learning, speech communication, and group
dynamics. This depiction of the CLL teacher
nearly symbolizes the ideal language teacher,
and, on this very point, I understand why CLL
att racts  an increasing number of language
teachers.

On the part of the students, CLL has four
outstanding qualities that benefit them (Stevick
1976 and 1980). First, it involves the whole
person of the student by cushioning the person’s
identity from the threatening feelings of aliena-
tion and inadequacy. Thus, it establishes emo-
tional security in the learner. Second, it is a
student-centered method. In CLL the learner
determines the type of conversation and, accord-
ingly, the learning materials. The teacher is there
to assist the learner in expressing ideas and to
facilitate the learning.

Third, CLL aims to improve the student’s
communicative competence. Speaking ability
in face-to-face communication is best achieved
by the actual use of the target language from the
very beginning and by the active expression of
one’s feelings and opinions continuously in the
new language (Stern 1975:60).  To achieve this
aim, it is ideal that the students themselves set
up their communicative situations where natural
and meaningful communication takes place.
On this point, CLL helps to bridge the gap be-
tween the artificial environment of the classroom
and the real communicative situations in which
the learner will eventually use the language for
communication.

Fourth, CLL is an inductive learning method
in that the students learn the system of the
target language through real use in the setting of
natural discourse and without total dependence
on the teacher’s superior knowledge. This learn-
ing is likely to contribute to longer-term mem-
ory retention and achievement of the mastery of
the system better than the learning of paradigms
and structures presented in advance by the tcach-
er for memorization. CLL also frees the stu-
dents from the fear of having to learn a large
amount of prepared materials, promotes the
smooth internalization of the learning due to
the students’ emotional and intellectual invest-
ment in the learning process, and sustains their
high motivation to learn the language by way of
their new encounters with unknown aspects of
the system in communicative activities.

Now I would like to turn my attention to
the applicability of CLL in Japan. I prefer to
limit the scope of my discussion to the cultural
perspective only in order to make the point clear.
Let me state my subjective conclusion first of all.
CLL is applicable at conversation schools, in
college, and for extracurricular activities only
in secondary education, on the assumption that
the teacher is well trained in the method.

Japanese cultural norms are hierarchism,
collectivism, and noverbalism (Benedict 1946;
Caudill and Weinstein 1969; Nakane 1970;
Goldstein and Tamura 1975; and Reischauer
1978). Hierarchism results in a distant relation-
ship between teacher and students, in which the
latter respect the former. The vertical teacher-
student relationship is prominent especially in
high school because of the clearly drawn demar-
cation of age, status, and maturity. The straight
verticality, together with the traditional concept
of the teacher, makes high school students feel
that a teacher is a fearful being. Their rigid and
tense relations do not accord with the horizontal
and informal relational discipline in CLL. Even
when a teacher is outside the circle, students
still perceive the teacher’s presence as a threat
because of their daily continuous strained con-
tacts. The threat of the almighty teacher, toge-
ther with the cultural norm of nonverbalism, is
likely to prevent students from engaging in CLL
work. Another everlasting threat facing students
is the college entrance examination which can-
not afford them enough time and room to learn
English inductively in that the examination
demands a formidable knowledge of vocabulary
and grammar and an exquisite skill in translation.

Meanwhile, extracurricular activities, as for
example in a club called the English Speaking
Society, do not have the sort of rigidity and
tension found in the regular classroom. Club
activities tend to transform the teacher-student

(Cont’d on next page)
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(Cont’d from preceding page)
relationship into the counsetor-client relationship
because their collectivism is likely to foster the
great sense of belonging through membership in
the club. La Forge (1975) reports the success
and effectiveness of CLL in such a situation. It
is interesting to note that the term ‘counselor’
is officially given to a teacher who advises club
activities.

College students respect professors in the
same way that high school students do. How-
ever, the professor-student relationship is far
more distant than the teacher-student one in high
school, because in college there is almost no
contact between them outside of class. Paradox-
ically, this great relational distance seems to
make it possible to employ CLL in the college
classroom. Students are old and mature enough
not to think of a professor as fearful. Their
emotional transparency to their professor is
likely to lead to emotional security and result in
producing a comfortable atmosphere for non-
defensive learning, which is appropriate to CLL.
On the part of the professor, s/he regards the
students not as children but as adults and can
employ an inductive method largely at his/her
own discretion because of no definite require-
ment from the school authorities. The follow-
ing quotation from Stevick (1976: 132) indicates
the effectiveness of CLL for Japanese college
students:

Because of  i ts  therapeutic  aspects ,CLL
seems to be particularly effective with stu-
dents who have studied the language in a
traditional course for a year or more but
who cannot make active use of it.

Conversational schools have optimal condi-
tions for CLL. The instructor-learner relation-
ship is characterized by equality and respect on
the part of the learners with no sense of fear
because of little difference in age and social rank
between instructor and learners. The horizontal
relationship provides an appropriate atmosphere
for CLL work. Moreover, learners are not as
handicapped by the cultural norm of nonverbal-
ism as students in high school and college be-
cause they are there voluntarily in order to learn
to speak English. In this situation, their collec-
tivism works positively and contributes to the
establishment of emotional security through
mutual care and cooperative work in their group
of ‘friends,’ including the instructor.

Yet, ultimately it all depends on the in-
structor whether CLL is successful and effective,
not on having optimal conditions, as in the case
of any method.
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SPECIAL ISSUES OF
THE LANGUAGE TEACHER

The next special issue of The Language
Teacher is in December on testing. The guest
editor for that issue is Steve Ross. The dead-
line for submitting copy for December is
Nov. 1st. The address is Steve Ross, Baika
Junior College, English Department, 2-19-5,
Shukunosho, Ibaraki City, Osaka 567.

A  spec ia l  i s sue  on  v ideo  computer-
assisted instruction is planned for March, but
so far no one has volunteered to guest edit it.

David Dinsmore  will be the guest editor
for the May issue on Classroom-centered
Research. His address and phone number are:
Chateau Hoshigaoka,  l - l -35 Hoshigaoka,
Tarumi-ku, Kobe 655; (078) 708-2029.

Once again, we would like to invite read-
ers of The Language Teacher to contribute
suggestions for special issues and to volunteer
for guest editorships. One idea is for a special
issue on bilingualism. Any volunteers?
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Start...
COMMUNICATING
I N  ENGLISH
Walter Matreyek
A functional/notional/situa-
tionalseriesforintermediate
students of American English.

The first volunle, Functions, focuses
on the language of interpersonal
functions used in approximately 90
everyday interactional exchanges

The second volume, Notions, helps
the student learn the language
related to important semantic
dimensions, such as Time, Space,
Classification comparison,
Cause-Effect, Problem-Solution,
Quantity, Quality change,
Relationship and others.

The third volume, Sltuatlons, focuses
on the language and conversational
techniques used In conversations and
situations.

Each chapter is designed to be used
independently and consists of a
sequence of examples, models and
suggested activities. The techniques
used in working with the texts in a class
differ from text to text, drawing upon
drama, roleplaying, traditional
exercises, values clarification and
other techniques.
The teacher’s introduction to each
volume suggests a four-stage
Reflection/Discussion/Performance/
Reflection method. This approach
assumes that learners can go a long
way in their own learning, when
provided in an easy-to manage and
organized fashion the language used
for particular activities.
The series is designed to be used in
college and university ESL/EFL
programmes, in language schools and
company language programmes.

COMMUNICATING IN ENGLISH: Notions
0 08 028617 8 f 1983 ¥1 ,650

COMMUNICATING IN ENGLISH:
Functions
0 08 028616 X f 1983 ¥1,650

COMMUNICATING IN ENGLISH:
Situations
0 08 028618 6 f 1983 ¥1,650

B1 Hear
this...
TWENTIETH CENTURY NEWS

I John Pint
TELEPHONE TALK

John Pint

These two volumes provide an
ingenious combination of aura!
comprehension and cloze  exercises
Graded passages - recorded at
normal speed -are intensively drilled
in the accompanying workbooks
The student
(1 ) listens to tne recording and tries to
supply the missing words in a
cloze-type passage,
(2) reads the complete version  and
repeats it in time with the tape;
(3) supplies the missing words in a new
cloze-type version.
Attention is focused throughout on
features which are often pronounced
indistinctly or ’swallowed’ completely
causing special problems to the
non-native speaker. From the author’s
introduction to Twentieth Century
News. “This bookpresents English as it
is really spoken. The a c o m p a n y i n g
cassette tape will sound normal to
native speakers and very fast to the
intermediate or advanced student for
whom it is intended. Each  Passage
comes in three versions and it is the
author’s experience that bv the time a
student has finished the third, he or
she will have untangled the mysteries
of rapid-flow English. ”

TWENTIETH CENTURY NEWS
Textbook 1983 ¥1 ,390
Cassette ¥3.080

TELEPHONE TALK
Textbook 1983  ¥1 ,390
Cassette ¥3.080

For further Information or for
inspection  copies, please contact’

Distributor

JAPAN PUBLICATIONS TRADING CO., LTD.
2-1, Sarugakucho 1 chome.
Chiyoda-ku, Tokyo 101

PERGAMON PRESS
, Headin on Hill Hall,

Oxford OX3 OBW. England
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ofthe Walt Wolfram and Robert Johnson
An eminently practical coursebook for
beginning students of phonology. Many of
the book’s examples are taken from
studies of American social dialects.

~~ ___Center szc:tia
for for Listening Comprehension

Practice
Joan Morley

0

L*@&g

This valuable book reviews changing
perspectives on the role of listening
practice and presents developmental
guidelines with examples of sspecialized
self-study listening activities.

0 a

THE SOCIAL STRATIFICATION
OF ENGLlSH lN NEW YORK ClTY
William Labov
The definitive social and linguistic
study of New York City English,
with a comprehensive index, and a
new postscript by the author.

Evaluation and Placement
English as a Second Language

Foreign Language Education NEW! USING  COMPUTERS IN

Y%f%z2
TEACHING FOREIGN LANGUAGES
Geoffrey R Hope, Heimy F.

Sociolinguistics Taylor, and James P. Pusack

Language and Literacy
This  useful guide charts the possibilities
for using computers as instructional tools

Language and Ethnography and resources and details the capabilities

The Language in Education Series
of tcdav’s computers to handle language
materials.

For further information, contact:

Harcourt Brace Jovanovich Inc.
Hokoku Bldg. 3-l l-13, lidabashi Chiyoda-ku, Tokyo 120, Japan.
Telephone: (03) 234-1527 Telex: J27953 Academic



October 1984

Andrew Wright, JALT Journal, The Lan-
guage Center, Nagoya University, Furo-cho,
Chikusaku, Nagoya 464

Virginia LoCastro,  The Language Teacher,
3-40-25 Ogikubo, Suginami-ku, Tokyo 167

ELECTION TIME IS HERE AGAIN
Start Thinking About JALT National

and Local Elections for 1985

National Elections

National elections for the positions of Vice
President, Program Chairperson, Recording Secre-
tary and Public Relations Chairperson for 1985-
1986 will be conducted as follows:

1) A postage-paid postcard for nominating
candidates for both local and the above national
offices is included with this issue of The Language
Teacher. Please fill it in and mail it so as to reach
the Recording Secretary (Jan Visscher)  by
October 15. Joint and group members who
receive only one card for two or more members
may make xerox copies and mail  them in a
regular envelope.

2) The Recording Secretary will send each
chapter a list of those nominated for national
offices the following day.

3) Each chapter should consider the list of
nominations they receive, and then submit a slate
of no more than one nominee per position to the
Recording Secretary by October 25. These may
be called in to the Recording Secretary (or the
President, if necessary) by telephone.

4) The Recording Secretary will confirm
the willingness of each nominee to run for office,
then send the list of nominees to all the members
of the Executive Committee by October 27. The
JALT Executive Committee will review the list
of nominees, making adjustments and/or addi-
tions, but no deletions. The final list of nominees
will have to be decided by November 1 in order
to meet the deadline for the December issue of
The Language Teacher.

5) The December issue of The Language
Teacher will contain all relevant voting informa-
tion plus a postage-paid postcard ballot. Provi-
sion for secret ballots will be announced at that
time.

6) All valid ballots received by December 15
will be tabulated by the Recording Secretary and
the results given to the President.

(Cont’d on next page)
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(Cont’d from preceding page)
Local Chapter Elections

Little can be said specifically because elec-
tion procedures vary from chapter to chapter.
The nominating postcards mentioned above will
contain space for nominating people for local
offices and each chapter will receive a list of
those nominated for its own offices along with
the national nominee lists mailed on October 16.
Each chapter should supplement its list as
necessary and desired, and inform its member-
ship of its election procedures either through
direct mail or via The Language Teacher.

Each chapter must complete its elections for
1985 officers by the end of the year and must
furnish a list of those elected to the JALT Exec-
utive Secretary by January 1, 1985 in order that
they may be published in the February 1985
issue of The Language Teacher.

October 1984
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Tim Harris
Allan Rowe,
Illustrator

Works FOR YOU & YOUR STUDENTS

3 Work Books 3 Instructor’s Manuals Cassettes
l Structure and vocabulary l Key teaching points l Natural pace

reinforcement l Answer keys l Pronunciation
l Writing exercises l Listening comprehension
l Picture-cued free writing
l Composition

For further information, contact:

@ Harcourt Brace Jovanovich Inc.
Hokoku Bldg. 3-11-13.  lidabashi Chiyoda-ku. Tokyo 120, Japan.
Telephone. (03) 234-1527 Telex: J27953 Academic
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J A L T
Undercover

TECHNIQUES IN TEACHING WRITING.
Ann Raimes. Oxford University Press,
1983. 164 pp.

Reviewed by Roger March, The Tecrite
Institute, Inc.

Teaching writing has long been regarded as
a second-class act on the English teaching stage.
It has of late, however, been making something
of a comeback and is now playing to much
larger audiences than it did 20 years ago when it
was seen as secondary to speech, serving only to
reinforce conversation by stressing mastery
of grammatical and syntactic forms. At that
time, students performed strictiy  prescribed
operations on given material which made it
easy for teachers to emphasize, and correct for,
accuracy, rather than fluency or originality.

In response to the rigidity of the control-
led method the free-writing approach was devel-
oped. Designed for, or suitable only for (which-
ever) intermediate students, it placed content
and fluency first, and form a distant second.
Later there was the “grammar-syntax-organiza-
tion approach,” which sought to integrate the
principles of organization, grammar and syntax.
And in recent years there have been the com-
municative and process approaches. The form-
er poses as its main questions, “Why am I writing
this?” and “Who am I writing it for?“, while the
latter emphasizes not the product but the process
- “How do I get started?”

41

For Ann Raimes all these methods have
value, and in her book she does “not limit
(her)self  to techniques derived solely from one
approach.” Accordingly, she  has  sought  to
incorporate the best features of all teaching
methods into a teachers’ handbook of writing
exercises. Nevertheless, they do have some-
thing in common. That is, “they stem from the
basic assumptions that writing means writing
a connected text and not just single sentences,
that writers write for a purpose and a reader,
and that the process of writing is a valuable tool
for all of our students.” Encouraging words
indeed for the teacher.

The book comprises nine chapters: Plan-
ning the Class: Seven Basic Questions; Using
Pictures; Using Readings; Using All Language
SkilIs;  Teaching Practical Writing; Using Con-
trolled Writing; Teaching Organization; and
Responding to Students’ Writing. Annotations
are included, and there is a short, but useful,
bibliography. At the end of each chapter there
is an "Activities"” sect ion designed not for the
student, but for the teacher. In this section
the teacher is asked to carry out, either indi-
vidually or in a group, activities related to the
content of the particular chapter. For example,
in the section on using pictures, there is a picture
provided (of people queuing in a bread shop),
and the teacher is asked to

a. devise a guided assignment for a low
intermediate class, with a clearly express-
ed purpose and audience, and

b. write a passage for a controlled composi-
tion exercise. Give clear directions for
the changes the students are to make.
Tell them why and for whom they are
writing.

Each activities section contains around seven or
(Cont’d on page 43)
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A series of six readers
for elementary to intermediate

level students.

Washington, D.C.

Each book has 29 units containing

0 Reading passage.
l Photograph(s).
0 Glossary of vocabulary.
l Questions on the text.
0 Questions to stimulate discussion

and oral work.

-

If you want your students to learn something about
America at the same time as learning English,
why not let them DISCOVER AMERICA.

--------------------- ----- - ------------------ -------
To: Oxford University Press 3-3-3 Otsuka, Bunkyo-ku, Tokyo 112

Please send me an inspection copy of ‘DISCOVER AMERICA’.

Name:
Address:

‘49 OXFORD UNIVERSITY PRESS Telephone: (03) 942-1101
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(Cont’d from page 41 )
eight such exercises. These activities allow the
teacher to “tie the content of the book directly
to the teachers’ responsibilities in their class.”

The book, one in a series called “Teaching
Techniques in English as a Second Language,”
has in the Editor’s Preface the following remark-
able sentence: “It has been apparent for some
time that little attention has been paid to the
needs of practicing and student teachers of
English as a Second Language.” Putting aside
the awkwardness of the sentence itself, it is
typical of the many such strange statements
made throughout the book. Indeed, I wonder
if the book is not aimed at the non-teacher.

The intended reader seems to be the con-
versation teacher who needs convincing that
writing is useful in his or her classroom. Why
else would Raimes, amidst her overdrawn apol-
ogia for wanting to teach writing, ask on page
four, “Some of you may wonder why it is not
enough to teach our students how to speak
English adequately: won’t they then obviously
be able to write it?” Needless to say, this is
not the book for the teacher who wants to teach
any kind of specialized writing course. There
are many good exercises but they are compiled
from the standpoint of how to use a particular
resource (pictures, maps, etc.), rather than of
how to teach a particular type of writing (sales
letters, reports, etc.).

The rationale behind the sections on writ-
ing exercises seems to be, (1) writing develops
vocabulary, overall composition skills and
organization of ideas, and (2) the student needs
to be shown the importance of writing as a
means of better understanding foreign cultures.
Most of the exercises are written from one of
these two broad perspectives and it is a major
flaw in her work that Raimes leaves out the
purpose of many of the exercises. To be fair,
she does give a little introduction to each section,
but once she starts to list the exercises the
teacher is on his or her own. Given this loose

I do about errors? Lack of space prevents a
detai led explanat ion of  each quest ion,  but
what 1 thought were most useful were her com-
ments about having somebody other than the
teacher read the piece of writing. At the very
least, Raimes says, fellow students or, if pos-
sible, people outside the class (whether they are
teachers or not) should read the students’ writ-
ing. How often do we create a germ-free labor-
tory-like atmosphere in the classroom, where
contact with the outside world is often rejected,
albeit unconciously.

I also thought the chapter “Responding to
Students’ Writing” was useful. Think about the
title. nothing strange? Never does she use the
expression “to correct.” Rather, she talks of
responding and intervening (if there are drafts),
of editing, of suggesting, and of revising. Her
basic principles in responding a r e :  (1) when
picking up a piece of writing, don’t immediately
reach for a pen or a pencil (Boy, did that strike
home!), (2) look for strengths, as well as weak-
nesses, and let the student know what the
strengths are, (3) work out your own strategy
for dealing with errors and explain it to the
students. Decide if you will correct errors or
simply indicate where they are, if you will deal
with only certain types of errors or all errors,
and (4) remember that your main job is not to
pass judgment on its quality (unless you are
an examiner and not a teacher), but to help the
writer see what to do next. Ask yourself, What
should the writer do now to improve this paper?
What does this paper need most? Later the
author emphasizes the importance of the stu-
dents developing the ability to critically examine
their own work. To me this is the bottom line
in teaching writing - for good and bad. Unlike
conversation, the writing student has no im-
mediate feedback, no second chance. In the
long run he is on his own.

To sum up, if you are a conversation teach-
er who would like to introduce writing in your
class in a composition-like format, then this is

relationship between content and purpose, the a good book for you. It’s not for the teacher who
book could well carry tne sub-title, Writing for is teaching specialized types of writing. One
its own sake. suggestion: supposing you do introduce writing

into your class, do not apologize to the class.
Despite these shortcomings, there is some Writing should be, and is, fun. If this book does

valuable advice that the author has to offer. nothing else, it at least provides the teacher with
Chapter 2, “Planning the Class: Seven Basic the resources to keep the students interested.
Questions,” should be required reading for any
teacher who wants to introduce writing into his
or her class. They are: (1) How can writing
help my students learn their second language
better? (2) flow can I find enough topics? (3)

ACADEMIC ENGLISH. Lee D. Rossi and
How can I  help to make the subject matter mean- Michael Gasser.  Prentice-Hall, Inc., 1983.
ingful? (4) Who will read why my students write? 270 pp.
(5) How are the students going to work in the
classroom together? (6) How much time should Reviewed by Michael DeGrande,  Temple
I give my students for writing? and (7) What do University Japan

‘Cont’d on page 45)
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A combination of
structural and functional approaches

H 4 student books n workbooks
fl cassettes n tests
n 4 teacher’s manuals w visual aids

l Hows and Whys
of English

l Realistic Situations
0 Adult Contexts
0 Intensive Listening

l Task based Activities
l Attention to tone,

nuance, and inference
0 Beginning to advanced

intermediate

For further information, contact:
Yutaka Ichikawa Harcourt Brace Jovanovich International.

Hokoku Building 3-11-13 Iidabashi,
Chiyoda-ku, Tokyo 102

Tel: (03) 234-1527
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(Cont’d from page 43)
Most of the commercially available ESL/

EFL textbooks for high-intermediate/advanced
level students are lacking when it comes to
developing the specialized language skills that
are required for university-level academic work
taught in English. Some of these specialized
skills would include listening to academic lec-
tures and taking notes on the lectures, outlining
and writing academic essays, and developing
specialized vocabulary and terminology.

Two major problems with most high-inter-
med ia t e / advanced  l eve l  ESL/EFL texts are
that (1) they lack an integrative approach to the
academic language skills and (2) they lack the
type of content material that would adequately
prepare students for their future careers as
university students.

Although Academic English does utilize
“academic content material” and an integrative
skill approach to the language, these two assets
of the book are strongly overshadowed by its
several liabilities. Generally, these liabilities
are the results of over-ambitiousness on the
part of the authors.

The diff icul ty of  the content  mater ial
combined with the considerable  amount  of
skills development that this book attempts to
provide leads to a lack of focus. This lack of
focus creates confusion and anxiety for suit-
ability of the accompanying exercises. There
seems to be an unevenness in Rossi  and Gasser’s
approach to these two areas.

Another  problem with this  book is  i ts
tendency to give too much attention to either
overly-complex or simplistic explanations of
language skills, grammar structures and usage
with not  enough exercises  to  promote the
acquisition of these skills, structures and usages.
In addition to the lack of exercises to promote
the acquisition of the various skills, the number
of structures covered in the language usage
section is overwhelming. This book could have
been more effective with some judicious edit-
ing on the part of the authors.

Academic English is a good idea that went
bad, The book’s attempt to prepare ESL/EFL
students for university-level academic work
taught in English through the use of “content”
material and an integrative-skills approach is
impeded by the choice of material, the lack
of focus, and an uneven perception of the
students’ L2 ability. Instructors would be do-
ing their students and themselves a far better
service by finding academic content materials
that they have a knowledge of and an interest
in and developing appropriate integrative lessons
around them.

RECENTLY RECEIVED

The following materials have recently been
received from publishers. Each is’available as a
review copy to any JALT member who wishes
to review it for The Language Teacher.

Notat ions before some entr ies  indicate
duration on the holding list: an asterisk (*)
indicates first notice in this issue; a dagger (t)
indicates third-and-final notice. All final-notice
items will be discarded after 31 October.

CLASSROOM TEXT MATERIALS/
GRADED READERS

†Aitken. Loud and Clear (“Skill of Listening”
series, early-intermediate level). Nelson,
1983.

† ----. Making Sense (“Skill of Listening”
series, elementary level). Nelson, 1983.

† Archer & Nolan-Woods. Bridge to Proficiency.
Nelson, 1984.

† ____. Cambridge Certificate English: A
Course for First Certificate, revised edition.
Nelson. 1984.

† -- ~--. English for Cambridge Proficiency,
revised edition. Nelson. 1984.

† ----. Practice Tests for Cambridge Certifi-
cate of Proficiency in English, new syllabus,
Set one. Nelson, 1984.

†Bolton & Peterson. Breakaway, book 2 (Stu-
dent’s book). Nelson, 1984.

Doorley et al. Workbooks to accompany the
Foundation series. Cassell, 1984. NOTICE:
The main texts and cassette tapes for the
Foundation series are not included.

†Ellis & Ellis. At First Sight (“Skill of Reading”
series, elementary level). Nelson, 1984.

† - -- - -. Between the lines (“Skill of Reading”
series, early-intermediate level). Nelson,
1982.

† -.---. Shades of Meaning (“Skill of Reading”
series, pre-intermediate level). Nelson, 1983.

† Etherton. General Certificate English. Nelson,
1983.

*Field. Listening Comprehension (“New Cam-
bridge First Certificate English Practice”
series; book and cassette). Macmillan, 1983.

† Fowler & Pidcock. Language and Composition
(“New First Certificate English” series, book
1). Nelson, 1984.

† Fowler. Reading and Comprehension (“New
First Certificate English” series, book 2).
Nelson, 1984.

† -----. Use of English (“New First Certificate
English” series, book 3). Nelson, 1984.

Gilbert. Clear Speech: Pronunciation and Listen-
ing Comprehension in American English
(Student’s book, Teacher’s manual, two cas-
settes). Cambridge, 1984.

† Hedge. Pen to Paper (“Skill of Writing” series,
elementary level). Nelson, 1983.

(Cont’d on next page)
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(Cont’d from preceding page)
† -----. In a Word (“Skill of Writing” series,

early-intermediate level). Nelson, 1983.
*Himstreet & Baty. Business Communication:

Principles and Methods, 7th ed. Kent Pub-
lishing Co., 1984.

Jolly. Writing Tasks: An authentic-task approach
to individual writing needs (Student’s book,
Teacher’s book). Cambridge, 1984.

Jones. Ideas: Speaking and listening activities
for upper-intermediate students (Student’s
book, Teacher’s  book,  two casset tes) .
Cambridge, 1984.

†Joy. Highdays  and Holidays, Japanese annotat-
ed edition. Kinseido, 1983.

† Knowles & Sasaki. S t o r y  S q u a r e s .  Little,
Brown & Co., 1981.

Lanzano & Bodman. Milk and Honey: An ESL
series for adults. Harcourt Brace Jovano-
vich, 1981.

† Llana & Taylor. T h e  Sunrise series, books 1-4.
Nelson, 1983, 1984.

*Miller. Punch Line: Stories for Conversation
and Fun (Student’s book, Teacher’s book ,
two cassettes). Nan’undo, 1984.

* Monfries. Interview (“New Cambridge First
Certificate English Practice” series; book and
cassette). Macmillan, 1983.

† Mosdell & Fujii. Say it in Style: A cultural and
conversational approach to the use of two-
word verbs. Kinseido, 1982.

*Naylor  & Hagger. First Certificate Handbook,
2nd ed. Hulton  Educational Publications,
1984.

† Norman & Hufton. The Countrybar Story,
book 1 (Student’s book). Nelson, 1984.

*Saitz et a l .  Contemporary Perspectives: An
advanced reader/rhetoric in English. Little,
Brown & Co., 1984.

* -----. Stimulus: A first reader/workbook in
English. Little, Brown & Co., 1984.

Scarbrough,  Reasons for Listening (book, two
cassettes). Cambridge, 1984.

* Sharpe. Talking with Americans.. Conversation
and friendship strategies for learners of
English. Little, Brown & Co., 1984.

Swan & Walter. The Cambridge English Course,
book 1 (Student’s book, Teacher’s book,
Practice book, test book, sampler cassette).
Cambridge, 1984.

UCLES. Cambridge Proficiency Examination
Practice I (Student’s book, Teacher’s book).
Cambridge, 1984.

† Yamamoto, ed. American Dreams and Fan-
tasies: Five American Short Stories, Japa-
nese annotated edition. Kinseido, 1976.

*Yorkey et al. New Intercom, books 3 and 4.
(Student’s books 3 & 4, Teacher’s book 4,
Workbook 4). Heinle & Heinle, 1984.

TEACHER PREPARATION/
REFERENCE/RESOURCE/OTHER

Brumfit. Communicative Methodology in Lan-

guage Teaching (“Language Teaching Li-
brary” series). Cambridge, 1984.

Wright et al. Games for Language Learning, new
ed. (“Handbooks for Language Teachers”
series). Cambridge, 1984.

The Language Teacher also welcomes well-
written reviews of other appropriate materials
not listed above, but please contact the book
review co-editors in advance for guidelines.
It is The Language Teacher’s policy to request
that reviews of classroom teaching materials be
based on in-class teaching experience. Japanese
is the appropriate language for reviews of books
published in Japanese. All requests for review
copies or writer’s guidelines should be in writing,
addressed to:

Jim Swan & Masayo Yamamoto
Shin-Ohmiya Green Heights l-402
Shibatsuji-cho 3-9-40
Nara 630

IN THE PIPELINE

The following materials are currently in the
process of being reviewed by JALT members for
publication in future issues of The  Language
Teacher:

Allan. Come into my Castle.
Appel et al. Progression in Fremdsprachenun-

terricht.
Azar. Basic English Grammar.
Berman et al. Practical Medicine.

Pract ical  Surgery .
Brims. Camden Level Crossing.
Buckingham & Yorkey. Cloze Encounters.
Church & Moss. How to Survive in the USA.
Clarke. The Turners at Home.
Colyer. In England.
Comfort et al. Basic Technical English.
Costinett et al. Spectrum 2.
Cushman. You and Your Partner.
Doff et al. Meanings into Words, intermediate.

Meanings into Words, upper-inter-
mediate.

Granowsky & Dawkins. Career Reading Skills,
book A.

Harrison. A Language Testing Handbook.
Holden, ed. Focus on the Learner.
----. New ELT Ideas.
Howatt.  A History of English Language Teaching.
Kearny et al. The American Way.
Kingsbury & O’Shea. “Seasons and People” &

Other Songs.
Lofting. The Story of Doctor Dolittle.
Madsen. Techniques in Testing.
McArthur. A Foundation Course for Language

Teachers.
Milward. English Poets and Places.
Morgan & Rinvolucri. Once Upon a Time.
Morrison. Word City.

(Cont’d on page 51)
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The most exciting
new development in
English language teaching...

The new video from Brian Abbs and lngrid
Freebairn. Use it with Building Strategies or
any other intermediate level course.

Longman Penguin
Japan Company Ltd.,
Yamaguchi Building,
2-12-9 Kanda Jimbocho,
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Chapter
Reviews

The Chapter Review section this month is
noticeably shorter than in previous months.
Due to space limitations, we simply can not print
all of them and, beginning with the November
issue, The Language Teacher will publish synop-
sis-style chapter reviews of about 150 to 200
words only, This represents a change in editorial
policy and guidelines on this will be sent out to

t h e  chapters in the near future.

In order to acknowledge aIl those who have
been writing the longer reviews that have not
been published because of the space limitations,
the November issue will carry a survey-style
article of various presentations given in the JALT
chapters over the summer. We want to continue
to recognize both presenters and writers, yet
avoiding repetition and reserving space for more
substantial content-based articles. If a particular
presentation warrants more coverage due to the
heavy load of new information in it, then this
can be considered through consultation with the
editor.
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having been born and raised in Canada. When
she was 13 years old, she came to Hiroshima
where she was educated in Japanese schools
from junior high school through college. She
then returned to North America where she
earned an M.A. in linguistics from the University
of Michigan. Our speaker came back to Japan,
married a Japanese, and started teaching at
Hiroshima Jogakuin College.

Your reviewer has chosen to mention all
this background information about Professor
Setoyama because it is rare to meet, let alone
listen to a speech by, a native speaker of English
teaching Engl ish to  Japanese s tudents  and
possessing such a thorough knowledge of Japa-
nese language, customs and thinking. For these
reasons alone, English teachers would do well
to give Setoyama a hearing; she has seen the
business of learning and teaching English in this
land from about as many different angles and
perspectives as one can.

Setoyama devoted the first part of her talk
to a look at how Japanese people, and students
in particular, view the English language and how
they have come to place such a high value on
remaining silent during English lessons. For one,
the less the students say, the less trouble they
will get into. When they do speak. they feel
that their English must be perfect. Unless they
have formed a perfect sentence in their minds,
they will not speak. Even if they have formed
a perfect sentence in their minds, they will not
speak unless they are called upon. If they make
a mistake, they feel they will be ridiculed by
the others and put to shame. All their past ex-
perience from elementary school through high
school has been just that.

June’s speaker went on to say that, in gen-
eral, the whole experience of Japanese students
in education is not one of overcoming barriers
one by one on their way to mastery but rather
of always falling short. This perfectionist atti-
tude, which is deeply rooted in elementary and
secondary education, is not something which
can be changed easily.

Other than in some English classes with
nat ive speaker  teachers,  there are not many
rewards in Japanese society for persons who arc
self-assertive. Passivity is viewed favorably,
especially amongst females. In conclusion to this
part of her speech, Setoyama told her audience
that. the most formidable barriers to speaking
English are psychological, based mainly on
cultural or sociological factors. She likened
Japanese college students to actors who know
their lines but cannot say them because of stage
fright or fear of being scolded by the director
rather than actors who have not yet learned
their lines.

October 1984

The second part of Professor Setoyama’s
speech dealt with problems that Japanese stu-
dents encounter in having their English sound
like English. These included’ students being
unaware that words with unstressed vowels are
frequently pronounced differently when the
words are placed in a sentence said at normal
speed. Compare the vowels in the following
sentence when it is pronounced slowly and clear-
ly - “The - boys - have - been - camping - in -
the - mounta ins  - for - a - week” - with the
vowels in the same sentence spoken at normal,
or slightly faster than normal, speed: “The boys
have been camping in the mountains for a
week.” Japanese students sometimes think that
there is one, and just one, pronunciation for a
given word. Even English teachers might not
be aware that in a sentence, a word sometimes
takes a different pronunciation than when it is
isolated as a single unit in a dictionary.

Setoyama also went  into problems of
stress and timing, inappropriate gestures when
giving speeches, and the inappropriateness of
using contractions in slow English. She inter-
spersed her points with numerous anecdotes and
jokes, including the following which will bring
this lengthy review to a close.

See, there was this Japanese graduate stu-
dent in the United States, Well, he was in the
Midwest, in Illinois or Indiana, and he wanted
to get to New York. So he went up to a ticket
agent behind a counter in a train station to buy
a ticket. ‘The Japanese student says, “to New
York,” and the agent hands him two tickets.
But he only wants one ticket so he thinks to
himself that maybe he’d better say what he
wants another way. So he tells the agent. “for
New Y ork ,” and the agent hands him two more
tickets. The joke can stop there, but Professor
Setoyama reports that there is one more twist
that can be added: The young man becomes
rather perplexed at all these tickets piling up
in front of him, so he starts to scratch his head
and says,  “eto.  ."” You guessed it. The agent
hands him four more tickets.

See you at JALT ‘84.

___ --

SENDAI

SIMULATION!

By Tom MandeviIle

Presented by Michelle Macomber

Reviewed by Brooke Crothers, James
English School

(Cont’d on next page)
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(Cont’d from preceding page)
On Sunday, June 24, Michelle Macomber

stepped in for the ailing Tom Mandeville to
present “Simulation!” - an activity for language
learning and acquisition. The activity introduced
by Ms. Macomber  and participated in by the
audience was taken from the book Eight Simula-
tions by Leo Jones.

At the town meeting, a person from each
group presented a representative argument.
After each argument the air was thick with
rebuttals, retorts and rejoinders. It was a lively
and riveting finale as the countryclubber pros
and the environmentalist cons battled with
fervor over their respective interests.

One of the clear strengths of simulations as
activities is that all language skills are used.
Moreover, the assumption that there are no
right or wrong answers results in a more relaxed
atmosphere, thus enhancing language acquisition
and learning.

This is an activity that requires careful
planning and preparation but when carried out is
a well-balanced, sustained, and interesting
exercise in language development.

Before doing the actual simulation, we did
some preparatory activities (one or two class
periods are needed to prepare students for a
simulation). For this activity we were divided
into groups of three and given a number of
diverse issues to debate, for example: “strikes
should be illegal,” or “pollution is destroying
our country.” Person “A” was asked to present
a point of view, person “B” to disagree
and person “C” to  put  forward a
counter argument. “A” then raised an
objection and finally “B” justified his/
her point of view. Useful language was
provided if needed: “It is my belief

IMPORTANT!
FROM THE EDITOR

The NEW DEADLINE for all copy for The
Language Teacher is the FIRST of the month
preceding publicat ion.  Please send your
contributions to the appropriate editor(s) by
that date.

. . ” could be used as an introductory
phrase for presenting a point of view,
or “I recognize your point but. . .”
could be used in the same way for
disagreement.

Eastbourne School
of English
@ FdlGx9

After an abbreviated preparatory
stage, the simulation was introduced.
The issue in the simulation was whe-
ther or not to construct a bridge to re-
place a ferry and thus facilitate access
to a sleepy little resort town and near-
by areas. The first thing we were asked
to do in the simulation was to read
background information, some of it
statistical, about traffic, the ferry, the
town and the areas on each side of the
proposed bridge. Then each of us was
assigned an identity, such as council-
man, store clerk or hotel manager.
Affixed to this identity was a predeter-
mined opinion, i.e., pro or con bridge.
Following this we listened to a tape
giving additional background informa-
tion. Finally, after all this aural and
visual input, we became well-informed
citizens and were thus prepared to
break up into pro and con groups to
discuss strategies for the upcoming
town meeting. During this strategy
session, we were visited by “citizens”
and dutifully tried to sway those with
contrary opinions.

Non profit-making Educational Trust
Recognised  as efficient by the British
Council.

. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .

cl General English courses

u Teacher Training Courses

c l Summer courses

c l Summer Intensive courses (18 +)

c l English for Executives

Name...................._..._................. ._..

. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .

Return to: Dorothy S. Rippon, PrincipaI(  JALT)
Eastbourne School of English,  8 Trinity Trees, Eastbourne
East Sussex  BN21 3LD, England Telephone: 0323-21759
Telex: 877159 BHVTXS G Ref. ESE
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(Cont’d from page 46)
Pickett. The Chicken Smells Good.
Rivers. Communicating Naturally in a Second

Language.
Rixon. Fun and Games.
Roach. English Phonetics and Phonology.

I Posit ions
I

(TOKYO) Publisher wanted: Addison-Wesley
Publishers Japan Ltd.. a newly formed local
subsidiary of Addison-Wesley, requires a publish-
er to assist in the acquisition, design, production
and marketing of EFL texts intended specifically
for Japan. The publisher will analyze the Japa-
nese private school, college, industry and self-
study EFL markets for children and adults and
produce a publishing plan. This individual will
assist in finding and signing authors to write
EFL materials in accordance with the plan.

Candidates should have:
1) Three to five years experience in publish-

ing and/or  selling EFL products in Japan.
2) Fluency in English and Japanese.
3) Strong organizational skills.
4) Knowledge of materials production, mar-

keting and promotion.

Steinberg. Games Language People Play.
Tennant. Natural Language Processing.
Ur. Teaching Listening Comprehension.
VIZ: A Magazine for Learners of English.
Wharton. Jobs in Japan.

Please apply in confidence giving full details
of qualifications and experience to:

Mr. Masahiro Tsukamoto
General Manager
Addison-Wesley Publishing Co.
I.P.O.  Box 5015
Tokyo 100-3 1
Tel. (03) 291-4581

(TOKYO) EFL Representative wanted: Addi-
son-Wesley, a leading international education
publisher, has a unique career opportunity for an
experienced and professional sales person to join
their highly successful and rapidly developing
EFL division. Reporting directly to the General
Manager, the EFL representative will be respons-
ible for promoting the company’s publications
to teachers and institutions throughout Japan.

Candidates should have:
1) Fluency in English and Japanese.
2) Enthusiasm for English as a Foreign

(Cont’d on page 53)
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PERGAMON INSTITUTE OF ENGLISH (OXFORD)

PRINCIPLES AND PRACTICE WRITING: RESEARCH, THEORY &
IN SECOND LANGUAGE APPLICATIONS
ACQUISITION Stephen Krashen, University of Southern
Stephen Krashen, University of Southern California, USA
California, USA The author has surveyed the existing literature on

Professor Krashen applies what is known of the problems of writing and formulated a theory based

process of second language acquisition to what on the application of his previous work on the

actually happens in the language classroom. acquisition/learning model.

Current modes and methods are scrutinised The work is divided into three sections and an

from the point of view of theoretical justification, appendix:

and the author draws conclusions about *What is known about learning to write.

methods and materials that have far reaching *Competence and performance in writing.

significance for every teacher and are likely to *Applications: solving writing problems.

influence both theory and practice for the *Appendix: writing in a second language

foreseeable future. 49PP 1984

218pp 1982 0 08 031103 2 f ¥1.600

0 08 028628 3 f ¥ 3,820

SECOND LANGUAGE ACQUISITION THE NATURAL APPROACH
AND SECOND LANGUAGE Language acquisition in the classroom

LEARNING Stephen Krashen and Tracy Terrell, University of

Stephen Krashen, University of Southern
Southern California, USA

California, USA
On the basis of research evidence the authors

This book presents the first comprehensive
examine thecontribution to a coherent approach

theory of adult second language acquisition,
to language teaching provided by 10

Stephen Krashen’s “Monitor Theory”. Based on
hypotheses:

the important acquisition -learning distinction
monitortheory; acquisition learning hypothesis;

which Earl Stevick has described as ‘potentially
natural order; input; attitude acquisition;

the most fruitful concept for language teachers
aptitude learning; first language; routine and

that has come out of the linguistic sciences
patterns; individual variation; age differences.

during my professional lifetime... 
Having examined the implications of these

Krashen’s theory provides new insight into all
hypotheses, they follow a step by step

areas of second language research and practice.
programme of planning a curriculum, defining

Topics covered include the acquisition of
goals and developing listening comprehension

grammatical structures, the role of affective
and oral production, when speech emerges.

variables, aptitude, individual variation, age
Techniquesforencouraging oral communication

differences and, most important, teaching
are analysed in detail with other sources of input

methodology.
leading to reading and writing, and finally the

‘...it is one of the most comprehensive and
problems of testing and classroom management

persuasive theories that has been devised to
and testing. A full bibliography is given.

account for second language acquisition... the
It is no exaggeration to claim that this book

book is commendably short, coherent and
makes it necessary to reexamine the

readable. ”
assumptions underlying many current teaching

BAAL Newsletter
practices.

160pp 1981 160pp 1983

0 08 025338 5 f ¥ 3,040 0 08 028651 8 f ¥3,500

For further information please write to the address below:

Distributor:

JAPAN PUBL ICATIONS TRADING CO . ,  LTD . 2 1. Sarugakucho 1 chome. Chiyoda-ku, Tokyo 101
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(Cont’d from page 51)
Language teaching and selling experience prefer-
ably in publishing.

3) Strong organizational skills, self-motiva-
tion and the willingness to travel a great deal.

We offer a highly competitive salary and an
excellent bonus scheme. Please apply in confi-
dence giving full details of qualifications and
experience to:

Mr. Masahiro Tsukamoto
General Manager
Addison-Wesley Publishing Co.
I.P.O.  Box 5015
Tokyo 100-31
Tel. (03) 291-4581

(OSAKA) Wanted: part-time and full-time
native speakers of English, to teach pre-school
through adults. Evergreen Culture Center, (06)
325-3431 (near Hankyu Awaji Station); ask for
Mr. Matsuoka.

(HIMEI area) Wanted: a full-time (lady) Christ-
ian English teacher for pre-school through ninth
grade. Immanuel English Center, (07916) 3-0842.

(OSAKA) Simul Academy has part-time open-
ings for the Osaka school, starting in October,
for a native speaker of English instructor
for  an evening teaching schedule  and one
Japanese teacher of English. Both should have
TEFL degrees. Send resume and cover letter to:
Simul Academy, l-5-17 Roppongi, Minato-ku,
Tokyo 106.

(EHIME-KEN, SHIKOKU) We have an opening
at the beginning of December (November OK)
for a full-time teacher (mostly children’s classes),
American or Canadian male preferred. Japanese
language ability very helpful. Teacher organizes
own classes. Basic salary + insurance + profit
sharing. Many classes in the countryside, there-
fore ability to ride small motorcycle useful
(125cc bike provided by school).

M & M English Conversation School
Hei 629-3, Himi,  Saijyo-shi
Ehime-ken 799-l 1
Tel.: Toshiro Manabe,  08975-7-7011

Raymond Miller, 0899-79-3454
(9 p.m.-12 midnight OK)

(KURE) The Kure Y.W.C.A., 3-l Saiwai-cho,
Kure, Hiroshima 737, wants an English teacher
from October 1984. Applicants should have a
college degree and teaching experience. This is
a ful l- t ime posi t ion with approximately 20
teaching hours a week. Those interested should
submit a personal history and two letters of
recommendation. For more information call
Yoshiko Kawagoe at 0823-21-2414.

October 1984

Bulletin
oard

Please send all announcements for this column t,o Jack
Yohay, l-l 11 Momoyama Yogoro-cho.  Fushimi-ku,
Kyoto’ 612. The announcements should follow the
st le and format of the LT and be received by the fifth
of the month preceding publication.

CALL FOR PAPERS
The 1985 Los Angeles

Second Language Research Forum

The 1985 Los Angeles Second Language
Research Forum (SLRF) will be held Feb. 22-
24, 1985, at the University of California, Los
Angeles. There will be panel sessions and papers
in the areas of Language Universals and Method-
ology, with papers on data-based research in Lan-
guage Universals and SLA, Computers and
Second Language Research, Discourse, Bilingual-
ism, Interlanguage, Classroom Research, Input,
and Sociolinguistics. For further information,
please contact:

Anne Lazaraton, Chair
1985 SLRF
UCLA TESL/AppIied  Linguistics Program
3303 Rolfe Hall
Los Angeles, CA 90024, U.S.A.

Data-based research is solicited in areas in-
cluding, but not restricted to, Language Univers-
als and SLA, Computers and Second Language
Research, Discourse, Bilingualism, Interlanguage,
Classroom Research, Jnput, and Sociolinguistics.
Abstract information should include:

- 4 copies of a 250-word abstract  (name
on one copy only)

~- 3 copies of a l00-word description of the
paper to be included in the program

_ a 3 x 5 card with your name, address,
title of the paper and a brief bio-data
statement

Send to Tom Ricento, Program Chair, 1985
SLRF, UCLA TESL/Applied Linguistics Pro-
gram, 3303 Rolfe Hall, Los Angeles, CA 90024,
U.S.A. Abstracts must be postmarked no later
than Oct. 15, 1984. A selection of papers from
the conference will be published.

CALL FOR PAPERS

The Communication Association of the
Pacific-Japan is now accepting proposals for
presentations and absentia papers for its 15th
Annual Convention to be held in Tokyo, Japan,

(Cont’d on next page)
53



The Language Teacher 8:10

(Cont’d from preceding page)
on June 15 and 16, 1985. Papers will be accept-
ed in the following areas: Intercultural Com-
munication, Rhetorical and Communication
Theory, Forensics, Mass Communication, Or-
ganizational Communication, Interpretation,
Speech and Language Sciences, Theatre, Com-
municative Language Teaching, and Applied
Linguistics. Initial applications should include
the title of the proposed paper and a brief sum-
mary. These should be received by the program
chairperson no later than Jan. 31, 1985. Upon
acceptance presenters will be asked to submit
an abstract for the convention program by March
31, 1985. Absentia papers must arrive in Tokyo
by May 31, 1985. Proposals and requests for
additional information should be addressed to:

Prof. Hiroshi Katayama
School of Dentistry
Nihon University
1-870-l Eicho-nishi
Matsudo City, Chiba Prefecture
Japan 271

INTENSIVE JAPANESE
for BEGINNERS using THE SILENT WAY

An intensive course in Japanese for begin-
ners, using The Silent Way, will be given Oct. 8-
20 at Friends World College, 28 Gokooda-cho,
Nishikujo, Minami-ku, Kyoto, by Ms. Fusako
Allard, director of The Center for Intercultural
Learning. Fee for the 60-hour course (Oct. 8/
9/11/12/13/15/16/18/19/20,  10:30 a.m.-5:30
p.m.) is ¥ 6 0 , 0 0 0 .  For information please call
Friends World College, (075) 672-6160, or The
Center, (06) 3 15-0848.

S.M.I.L.E. FALL MEETING
SOCIETY for MICROCOMPUTING in

LIFE and EDUCATION
Saturday, October 13

The day will begin with two presentations
followed by an important business meeting
during which officers will be elected for the
coming year. For full information please call
Hillel Weintraub, (07746) 2-2498, or Don Kel-
man, (07748) 2-2900.

RESEARCH REPORTS SOLICITED

The TESOL Quarterly would like to invite
The Languuge Teacher  readership to submit
brief reports or summaries of their research or
materials development projects for possible
inclusion in the Brief Reports and Summaries
section of the TQ. Send your reports to: Ann K.
Fathman, P.O. Box 8669, Stanford, CA 94305,
U.S.A.

October 1984

 Meetings
Please send all announcements for this column to Jack
Y o h a y , 1-lII Momoyama  Yogoro-cho.  F u s h i m i - k u ,
Kyoto  612 .  The announcements  should  fo l low the
style and format of the LT and be received by the fifth
of the month preceding publication.

FUKUSHIMA

Topic: Listen and Act: Moving from Sim-
ple Actions to Classroom Drama

Speaker: Dale Griffee
Date: Sunday, October 21st
Time: 1:30 ~ 4 p.m.
Place: Sakura no Seibo Junior  College,

Acacia-kan
Fee: Members, free; non-members, ¥500
Info: Roy Shelangouski, 0245-34-7137

(work); 0245-59-2865 (home)

Mr. Griffee’s primary interests in the field
of TESOL are listening, drama, music and
poetry. He has written Listen and Act, a text
using drama and total physical response.

Mr. Griffee will present his research on
and experience with TPR interspersed with
demonstrations with a group of beginners and
the other participants.

HAMAMATSU

Topic: Jazz Chants
Speaker (on video): Carolyn Graham
Date: Sunday; October 21st
Time: 1 - 4:30 p.m.
Place: Seibu Komin Kaikan
Fee: Free

(Cont’d on page 57)
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to Addison-Wesley
for the innovative titles teachers depend on!

The Best TOEFL Test B o o k - G i v e  your students the confidence they
need to pass the TOEFL! This up-to-date program contains six full-length,
timed tests, two tape cassettes, and comprehensive pre-test skill-building
exercises to help students prepare for each section of
for self-study or classroom use.

Voices of America- Five interviews with first- and second-generation
Americans ------ including Superbowl Champion Coach Tom Flores--- offer
a fascinating approach to improving listening skills at the low-intermediate
to intermediate level. Special focus on spontaneous speech, including use
of *gonna, * wanna, and more.

the TOEFL. Ideal

Springboards---These exciting communication activities offer creative and
challenging ways to promote natural conversation and discussion at the
low-intermediate to advanced levels. Developed and tested by Richard
Yorkey, a well-known innovator in the ESL/EFL field, Springboards will
entertain, inspire, and motivate your students to build their communi-
cation skills in English.

Three Easy Pieces- Introducing three lively new stories carefully written
to help students read with greater ease, understanding and enjoyment.
Each story features skill-building exercises to help develop reading stra-
tegies and language skills at the low-intermediate to intermediate level.
Written by the authors of Addison-Wesley’s bestselling advanced level
text, Reading By All Means.

For more information contact:
Addison-Wesley Publishing Company T OKYO OFFlCE

NICHIBO B U I L D I N G
2-2, I-CHOME SARUGAKU-CHO

C H I Y O D A - K U ,  T O K Y O
TEL. 291-4581

f$@fdd 5th KANSAI ENGLISH LANGUAGE BOOK FAIR at oJ~%;;;k?;;;~ikan
December  l - 2 10:00-19:00 2%~  (03) 583.2591 2
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The complete English program that teaches students
how to use the language and how the language works

eE Student Texts - Short, manageable lessons that balance

cn

the teaching of communication, grammar, reading, and writing
skills, followed by consistent, thorough tests and reviews

Workbooks - Immediate follow-up practice for new skills
in workbook exercises that parallel and extend each lesson-a
resource for individual homework assignments

&I

Teacher’s Editions - Convenient resource containing
motivating teaching strategies, clear lesson objectives, grammar

c3

notes, full-size student pages with answers to exercises, extra
practice activities for each lesson, extra unit tests, suggested
teaching schedules, and much more..

Z

Cassettes - Dialogues, exercises, dictations, and listening
comprehension exercises from the student texts and workbooks
help students develop confidence in speaking and listening
skills-one set of cassettes for each book

Placement Test- Helps the instructor decide at which
level to place each student and provides information on individual
strengths and weaknesses-test package includes 25 tests, 50
answer sheets an answer key, and an instructor’s manual

%d Houghton Mifflin
International Division. One Beacon Street, Boston, MA 02108, U.S.A.
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(Cont’d from page 54)
Info: John Bowen, 0534-64-9369

F. Parker, 0534-71-0294

We will be showing portions of a video tape
of Carolyn Graham’s presentation at JALT ‘82
on jazz chants and Mr. William Gatton of Oxford
University Press will make a commercial pres-
entation on jazz chants.

HIROSHIMA

Topic: “Rejuvenated Reading”: Improving
Classroom Techniques and Materials

Speaker: Dr. Kenji Kitao
Date: Sundav. October 21st
Time:
Place:

Free:
Info:

1- 4 p.m.
Hiroshima International School: Take
Hiroden no. 5 bus north from Hiro-
shima station or no. 6 bus north from
Kamiya-cho (Sogo area) to the term-
inus, Ushita Asahi. Across from t h e
stop is Sasaki’s Supermarket and two
bus stops, no. 5 and no. 6, with a small
road in between. Walk down that road
and take the second right, across from
Ushita Koen (a small park).
Members, free; non-members, ¥500
M S Foreman-Takano, 082-221-6661
(eves.)

A recognized expert in the field of teaching
reading, Professor Kitao of Doshisha University
will present his extensively tested methods for:
avoiding word-for-word translation in the reading
classroom; making original exercises for reading
materials; and stimulating student interest.

Dr. Kitao earned his M.A. and Ph.D. in
TESL at the University of Kansas. As national
vice-president of JALT, he will also present an
overview of the organization at this month’s
meeting and answer questions about JALT.

HOKKAIDO

Topic:

Date:
Time:
Place:

Fee:
Info:

Looking at Learning: Panel and Small
Group Discussions
Sunday, October 21st
1:30 - 4 p.m.
Hokusei  Junior  College,  Minami-5
Nishi-17, Sapporo
Members, free; non-members, ¥ 5 0 0
Dale Sato. 011-852-6931
Torkil Christenson, 01l-737-7409 or
011-561-7156

Three members will talk about the latest
developments in teaching and learning in relation
to their personal experiences, followed by small
group discussions in English and Japanese in
which everyone can participate.

To prepare for  the discussions,  please
consider the following: *How have you or are
you learning a second language? *What has

helped you most - either in or outside the
classroom? *Did you observe stages or process-
es in your learning? *What obstacles or diffi-
culties have you encountered? *Do children
and adults differ in the way they learn languages?
*What suggestions would you give to language
learners?

KOBE

Topic:

Speaker:
Date:
Time:
Place:

Fee:
Info:

Adapting Textbooks to Meet Mom-
busho Objectives
Professor Miho Steinberg
Sunday, October 14th
1:30 - 4:30 p.m.
St. Michael’s International School,
17-2 Nakayamate-dori 3-chome,  Chuo-
ku. Kobe: 078-221-8028
Members,’ free; non-members, ¥1 ,000
J a n  V i s s c h e r ,  078-453-6065 (Mon.-
Thur.-Fri., 9-l1 p.m.)
Kenji Inukai, 078-431-8580 (9-10 p.m.)

Professor Steinberg will discuss the objec-
tives set by Mombusho (Mmistry of Education)
and suggest ways to reflect them in daily lessons.
Professor Steinberg will also demonstrate several
activities which may enhance learning these
objectives as well as enliven your English lan-
guage classes. The lecture will begin at 1: 30 and
last two hours. The second part will be informal
group discussions.

Professor Steinberg was born in Canada but
received much of her education in Japan. She
received her M. A. in linguistics from the Uni-
versity of Michigan. Among her many accom-
plishments, Professor Steinberg was the Director
of the English Language Institute, Dept. of
English as a Second Language at the University
of Hawaii. Currently, she is engaged in develop-
ing materials for teaching English using comput-
ers at Kanazawa Institute of Technology.

The next scheduled meeting is Dec. 9th.
This meeting will be Kobe chapter’s end-of-year
business metting and Bonenkai. Also, omiyage
brought back from JALT ‘84 in Tokyo.

KOBE SIG

Colleges and Universities

Topic: See below
Date: Sunday, October 14th
Time: 3:30 - 4:30 p.m.
Place: St. Michael’s International School
Info: lsao Uemichi, 06-388-2083

The group will discuss “Some Problems
Facing Applied Linguistics” by C.J. Brumfit,
which appears in Applied Linguistics; vol. 1, no.
2, Summer 1980, Oxford University Press.

(Cont’d on page 60)
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Everything you liked before - and more!

Brian Abbs and lngrid Freebairn

Building Strategies contains more skills practice,
more authentic reading passages, and it’s in colour.

Not everything has changed though. You’ll still find the same characters,
settings, topics, and recorded material which made the earlier edition so

successful. And, it’s still the same thorough material, designed to give
elementary and pre-intermediate students all-round competence in English.

And

Announcing Family Affair - the new video film which can be used with Building
Strategies. Ask Your local Longman representative for details.

Longman  Penguin Japan Compan Limited, Yamaguchi Building,
2-12-9 Kanda Jimbocho,Chiyoda-ku, Tokyo 101.

.I,

Longmar@
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WESLEY'S SECOND LANGUAGE
PROFESSlONAL LIBRARY

Communicative Competence : Theory and Classroom Practice
Sandr J. Savignon, University of Illinois
Written by Sandra J. Savignon, a well-known and respected authority in
the field, this definitive new methods text clearly explains the principles
of communicative language teaching and analyzes current trends and is-
sues in second language acquisition research. It also provides concrete
ideas and strategies for applying these principles in the classroom ---
making it an ideal resource for every second language teacher and
teacher-in training. ¥5,l00

go
I@@

Initiatives in Communicative Language Teaching :

A Book of Readings
Sandra J. Savignon and Margie S. Berns, Editors University of Illinois

This insightful new collection of articles describes not only what commu-
nicative language teaching is all about, but how the goal of communica-
tive competence is being met in a variety of teaching contexts. The text
moves from theoretical issues to specific methods and materials in use,
and contains evaluations of actual case studies drawn from L2 programs
around the world. This is an invaluable guidebook for teachers and
administrators involved in planning, implementing, and evaluating commu-
nicative language programs. ¥5,100

&*@ The Theater Arts and the Teaching of Second Languages
Stephen M. Smith

A practical resource book for teachers interested in organizing and
directing theater productions as an exciting way to give students an
intensive and rewarding language experience. The author discusses the
fundamental relationship between the theater arts and language teaching
and provides step-by-step instructions for incorporating theater arts tech-
niques in the L2 classroom. A fascinating source of ideas for all lan-
guage teachers. ¥4,140

____-_______
For more information contact:

Addison-Wesley Publishing Company TOKYO OFFICE
NICHIBO  BUILDING

2-2, 1-CHOME SARUGAKU-CHO
CHIYODA-KU, TOKYO

TEL. 291-4581-.- - - -

d”3 5th KANSAI ENGLISH LANGUAGE BOOK FAIR
3 December  l - 2 10:00-19:00
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(Cont’d from page 57)
KYOTO

Topic:

Speaker:
Date:
Time:
Place:

Fee:

Info:

T h e  u s e  o f  L O G O  f o r  computer-
assisted instruction
Hillel Weintraub
Sunday, October 28th
2 ~~ 5 p.m.
Kyoto YMCA, Yanaginobamba
higashi-iru, Sanjo-dori, Nakagyo-ku;
tel. 075-23 l-4388
Members  and s tudents .  f ree;  non-
members, ¥ 5 00
Ian Shortreed, 075-71l-0079

NAGASAKI

MINI-CONFERENCE in SASEBO

Topics: 1) Breaking the English Barrier: Prac-
tical Communication

2) Ten Ways to Change Your Life
Speakers: 1) Carl Anderson, Kokusai Keizai

University
2) Harold Jacobson, Principal,

King School
Additional topic(s) and speaker(s) will
be announced.

Dates/Times: Sat., Oct. 6th, 4 - 8: 30 p.m.
Sun., Oct. 7th, 9 a.m.-12:l5 p.m.

Place: Kuju-kushima-so (Kokumin Shukusha),
Sasebo

Fee: Members and non-members, about
¥10,000, including one night’s stay,
drinks, and meals

Info: Satoru Nagai, 0958-44-5 116

NAGOYA

Topic:
Speaker:
Date:
Time:
Place:
Fee:
Info:

Information versus Communication
Professor Shoichi Fujikake
Sunday, October 28th
1:30 -- 5 p.m.
Still to be decided
Members, free; non-members, ¥ l ,000
Kazunori Nozawa, 0532-48-0399
Andrew Wright, 052-833-7534

Professor Fujikake, of the Department of
English in the Faculty of Education at Gifu
University, will speak about the necessity of
emphasising information aspects in language
teaching, rather than the currently popular com-
municative aspects. Professor Fujikake is a noted
teacher and teacher trainer whose ideas have
often been regarded as controversial, but always
theoretically and practically stimulating.

OSAKA

Topic: Neuro-Linguistic P r o g r a m m i n g  -
Learning How to Learn Languages

Speaker: Charles Faulkner
Date: Sunday, October 21st

Time:
Place:

Fee:
Info:

1 - 4:30 p.m.
Umeda Gakuen (St. Paul’s Church),
2-30 Chaya-machi,  Kita-ku,  Osaka
Members, ¥500;  non-members, ¥ l 0 0 0
V. Broderick, 0798-53-8397 (eves)
T. Cox, 0798-71-2272
E. Lastiri, 0722-92-7320

How do excellent language learners do what
they do so well?

What if talent is an especially good match
of a thinking process and a particular skill?

Neuro-Linguistic Programming (NLP) is a
discipline that studies the language and behavior
of  individuals  to determine the underlying
patterns (of thought and action) that make up a
talent. The structure of that talent may then be
taught to others to give them a foundation for
that same ability.

Analyzing excellent language learners using
NLP has revealed a number of unique learning
strategies as well as attitudes toward learning.

Analyzing various language teaching me-
thods has uncovered fundamental and excellent
communication patterns embedded in specialized
approaches.

This workshop/demonstration will provide
participants with:

1) An overview of Neuro-Linguistic Pro-
gramming.

2) A comparison of successful and unsuc-
cessful learners’ strategies.

3) The fundamental elements and patterns
of communication that make up various tradi-
tional and innovative methods, including Audio-
lingual, Silent Way, TPR and Suggestopedia.

4) An understanding of which methods
work with which students and why.

5) Examples of techniques/procedures used
to integrate good language learning strategies
in others.

Charles Faulkner, Neuro-Linguistic Program-
mer and former VESL Training Specialist for
Harry S. Truman College in Chicago, has five
years  experience teaching ESL and VESL.
Specializing in NLP and second language acquisi-
tion, he also gives workshops on linguistic and
behavioral skills, He is certified in NLP with
advanced training..

OSAKA SIG

Colleges and Universities

Topic: “Recent Developments in English Lan-
guage Teaching,” by J.T. Roberts,
University of Sussex

Date: Sunday, October 21 st
Time: 11:30 a.m. - 12:30 p.m.
Place: Umeda Gakuen

(Cont’d on page 62)
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Heinle & Heinle

Brand new, completely revised second edition:
Better than ever!

Americann English for Secondary and Adult
Learners: Beginning through Intermediate levels.

Features:
l A careful correlation of functional tasks and grammatical structure

progression
l Natural language in real situations
l Spiral approach.. Presentation and regular re-entry of structures in

communicative activities
l More emphasis on communicative competence with all exercises

presented in context
l New extensive array of expansion activities.. games, role-playing,

personalized active tasks
l New format, easier-to-use Teacher Edition, updated content and

illustrations, new Workbooks
l and much more!

If you are ready for a new ESL Series in 1984
contact us by phone or mail about NEW INTERCOM.

Wadsworth
International
ASTYLAR HOUSE 201, 2-44-13 YOYOGI,
SHIBUYA-KU. TOKYO 151, JAPAN TEL 03(379)1675
fl5l H0$6.%sBftQ*Z-44-i3  711%71\TZZOl+
TEL: 03(379)  1675
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(Cont’d from page 60)
Info: Isao Uemichi, 06-388-2083 (eves.)

This article, of which the first five to seven
pages will be discussed, appears in Surveys Two,
Cambridge University Press, 1982. Copies of
these pages are available at the meeting or in
advance from Professor Uemichi. Additional
portions of the article will be taken up at future
meetings, subject to the approval of the group.

Teaching English to Children

Topic: English through Charts and Dialogues
Date: Sunday, October 21st
Time: 11 a.m. - 12:30 p.m.
Place: Umeda Gakuen
Info: Sister Regis Wright, 06-699-8733

SENDAI

Professor Johnson has given lectures to
prefectural teachers’ groups across the country,
and has co-authored educational works as well.
He has previously resided in Takamatsu and is
well acquainted with local teaching conditions.
His presentation should be of special interest to
high school English instructors who have received
their training in Japan.

Topic: Christmas in October?
Speaker: Dale Griffee
Date: Sunday, October 14th
Time: 4-7 p.m.
Place: James English School, 0222-67-2911
Fee: Members, free; non-members, ¥500
Info: Above number or 0222-47-8016

TOKYO

Topic:

Speakers:

Date:
Time:
Place:

TAKAMATSU

Topic: Effective English Teaching at the
Secondary Level

Fee:
Info:

Video Variations: Looking Beyond
Listening Comprehension
Shari J. Berman and Alice L. Bratton,
Japan Language Forum
Sunday. October 28th
2 - 4:30 p.m.
Tokai Junior College, near Sengakuji
and Shinagawa stations
Members, free; non-members, ¥ 5 0 0
Caroline Dashtestani, 0467-45-0301
(9-10 p.m.)

Speaker: Professor Vance E. Johnson, Meiji

Date:
Time:
Place:
Fee:
Info:

University, Tokyo
Sunday, October 14th
2 - 4 :30 p.m.
Takamatsu Shimin Bunka Center
Members, ¥500 ;  non-members, ¥1,500
Don Maybin, 0879-76-0827
Shizuka Maruura, 0878-34-6801

The aim of this workshop is to present and
explore new angles in the medium of video. It
is designed for teachers interested in finding new
ways to work with video other than exploiting
commercially available material. Teacher-made
and student-made ideas and audio dubbing will
be introduced.

The results of English language teaching
at the secondary level often fall far short of the
goals established by the Ministry of Education.
In his presentation, Professor Johnson will
analyze this situation, discussing its history,
current teaching problems and possible solutions.

Ms. Berman, currently JALT National Pro-
gram Chair, has taught and trained teachers in
the U.S. and Japan. Ms. Bratton has been teach-
ing and counseling in Japan for the past five
years. They are founder and chief instructor,
respectively, of the Japan Language Forum.   

See that your Language Teacher follows you. Send this form
ALONG WITH YOUR CURRENT MAILING LABEL to the

1 JALT Central Office: c/o Kyoto English Center, Sumitomo
Seimei Bldg., Shijo-Karasuma Nishi-iru,  Shimogyo-ku, Kyoto

Name

New Address

New Home Phone

Date effective

Postal Code

New Work Phone

New Employer

62



-59-



The Language Teacher 8:10 October 1984

MEMBERSHIP INFORMATION
JALT is...
An organization of professionals dedicated to the improvement of language learning and teaching in Japan

A vehicle for the exchange of new ideas and techniques in TEFL/TESL,  Japanese as a Second Language, etc.

A means of keeping abreast of new developments in a rapidly changing field.

JALT, which was formed by a handful of teachers in the Kansai area in 1976, has grown to an organization of some 2000
members throughout Japan with a broad range of programs. JALT was recognized as the fist Asian affiliate of lnterna-
tional TESOL (Teachers of English as a Second Language) in 1977 and in 1981 was admitted to FIPLV (Federation
lnternationale des Professeurs de Langues Vivantes), an affiliate of UNESCO, as the Japan representative. JALT mem-
bers teach at all levels, from pre-school to adult, in public schools, colleges and universities, commercial language schools
and industry. All share a common commitment to the betterment of language teaching in Japan.

PUBLICATIONS
l JALT JOURNAL - A semi-annual publication of interest to language instructors at all levels.
l THE LANGUAGE TEACHER -- JALT’s  monthly publication with 36 to 72 pages per issue, containing brief articles

on current issues and new techniques, interviews with leaders in language education. book reviews, meeting an-
nouncements, employment opportunities, etc.

l CROSS CURRENTS -- A Journal of Communication/Language/Cultural Skills, published by the Language lnstitutc
of Japan (LIOJ).  Subscriptions are available to JALT members at a substantial discount

MEETINGS AND CONFERENCES
l JALT INTERNATIONAL CONFERENCE ON LANGUAGE TEACHING/LEARNING - An annual conference

providing a forum for the exchange of new ideas and techniques similar in aim to the annual TESOL conference.
The program consists of over 100 papers, demonstrations, workshops and mini-courses given by the membership and
invited guests. An exhibition of language teaching materials from all major publishing houses covering an area of
over 500m2 is held in conjunction with this meeting every year.

l SPECIAL MEETINGS/WORKSHOPS - Special meetings or workshops, often conducted by a distinguished edu-
cator especially invited from abroad. The following annual worskshops cater to the special needs of the members
and to the teaching profession as a whole: Summer Institute ~ Primarily for secondary school teachers, aims at
improving their language proficiency while studying effective techniques for the language class. Seminar for the
Director of Language and Preparatory Schools to keep administrators informed on current trends in language teach-
ing and learning. Seminar on In-Company Language Training - Provides businesses with the opportunity to ex-
change information for the betterment of language education programs in industry.

l LOCAL MEETINGS - Local chapters organize monthly or bi-monthly meetings which arc generally free of charge
to all JALT members regardless of their chapter affiliation.

LOCAL CHAPTERS - There are currently 16 JALT chapters throughout Japan, located in Sapporo, Sendai, Tokyo,
Yokohama, Hamamatsu, Nagoya, Kyoto, Osaka, Kobe, Okayama, Takamatsu, Matsuyama, Hiroshima, Fukuoka, Naga-
saki, and Naha. Chapters are now being formed in other areas such as Fukushima, Shizuoka and Kanazawa.

AWARDS FOR RESEARCH ANDMATERIALS DEVELOPMENT -- JALT allocates funds annually to be
awarded to members who apply for financial assistance for the purpose of conducting research into language learning
and teaching, or to develop materials to meet a specific need. Application must be made to the President by September
1. Awards are announced at the annual conference.

MEMBERSHIP -- Regular membership in JALT includes membership in the nearest chapter. Joint memberships
apply to two members sharing the same address. Joint members have full membership privileges, but receive only one
copy of JALT publications and other mailings. Group memberships are available to five or more people employed by the
same institution. One copy of each JALT publication is provided for every five members or fraction thereof. Group
memberships are transferrable by submitting the former member’s membership card along with the new name and partic-
ulars. Contact the JALT Central Office for further details.

Commercial Memberships are available to organizations which have a product or service of potential value to the general
membership. Commercial members may display their materials, by prior arrangement, at all JALT meetings including the
annual conference, make use of the JALT mailing list and computerized labels, and advertise at reduced rates in JALT
publications. For further details, contact John Boylan, Director, Commercial Member Services, Eifuku l-33-3, Suginami-
ku, Tokyo 168. Tel. (03) 325-2971.

Application for membership may be made at any JALT meeting, by using the attached postal money transfer (yubin furi-
kae) form or by sending a check or money order in yen (on a Japanese bank) or dollars (on a U.S. bank) accompanied by
an application form to the JALT Central Office.

JALT c/o Kyoto English Center, Sumitomo Seimei Building, 8F., Karasuma-shijo Nishi-iru, Shimogyo-ku, Kyoto 600.
Tel.: (075) 221-2251.
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