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BUSINESS ELT
PRELIMINARY REPORT ON AN

ANALYSIS OF THE ENGLISH NEEDS
OF BUSINESS PEOPLE

By Gaynor Sekimori

This article is a preliminary analysis of trends
perceived in a  needs survey conducted in
December, 1982, by curriculum planners at
Pegasus Language Services in Tokyo. It makes
no attempt to present rigorous statistical infor-
mation, but notes results that might be of
interest to schools or companies concerned
with the language needs and requirements of
business people.

Pegasus Language Services is the teaching
division of Mobil Sekiyu K.K. and was set up
in 1970 as an in-company English training
programme. Although the programme is now
open to people from other companies as well,
more than 90% of the student body is made up
of Mobil employees. The average student is
male, aged between 35-40, rising toward middle-
management positions. Promotion to section-
and division-manager depends on a certain
English ability (3.0 on the American Foreign
Service Institute scale: post-intermediate) in all
four skill areas. This is necessary because all
intra-company correspondence is conducted in
English, and in addition, several departments
have English-speaking managers (eighteen non-
Japanese employees are at the‘ deputy depart-
ment manager level or above).

Currently, classes are held twice a week during
office hours, forty-five minutes each. Evening
classes are also provided and these are ninety
minutes twice a week. A normal term averages
28-30 lessons. There are two divisions, writing
and conversation. The former is a structured
course, progressing through levels of difficulty.
The latter has no progression but is dependent
for content on what the individual students
(maximum eight per class), through discussion
with the teacher, perceive as useful for their
needs. A main text is used (decided upon by the

class teacher) and supplemented as necessary.
Very few classes to this time have used business
related texts.

In view of the growing trend in Japan to
emphasize the use of business-specific materials
within companies, the survey was conducted to
help the curriculum designers decide whether
more specialized courses would be justified.
Below is a preliminary report on overall trends.
A total of 299 questionnaires were received
(600 were sent out). Figures do not always
tally 100% because people occasionally misunder-
stood, misinterpreted or left out some questions.

The first question asked students to assess
their attainment in the four skill areas according
to the scale 1: zero ability; 2: poor; 3: working
knowledge; 4: good; 5: very good. The majority
rated themselves between points 2 and 3 for all
skills other than reading: for reading, point 4
was also well-represented. This bears out what
teachers tend to find in Japan: students have
low confidence in any area other than reading. It
emphasizes the importance of incorporating
systematic training in the skills of speaking and
listening in particular, and suggests that more
use might be made of the students’ reading
ability to forward their study. Also brought out
in the distribution is the difficulty Japanese
students experience making the jump to the
advanced stage.

Total results (%) C R W L

2 60.5
1.0 2.4 3.2

3 1 . 7  4 9 . 8  54.1

4      3.4
0:6

 20.6 4.4 8.2
5 0.3 0.0 1.1

C=comprehension;  R=reading;  W=writing;
L=listening.

The second question checked to what extent
s tudents  brought  foreign language learning
experience with them to the classroom. As
expected, a  great  major i ty  (88.8%) had no
other language exposure. Of the thirty-one
(10.9%) who knew another, only five students
rated themselves better than 3 on the above

(cont’d on next page)
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These results indicate that perhpas we should
pay more attention to teaching effective reading
skills.
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(cont’d from preceding page)

scale (two German speakers, and one each who
spoke French, Chinese and Indonesian). In-
terestingly, those who rated themselves 4 or 5
tended to be strong in all four skill areas. As
teachers, then we cannot assume that a student
can transfer linguistic concepts from learning
another lanruaee to his English study.

Questions three and four centred  on motiva-
tion. Students were asked the extent to which
English is necessary for their careers. 74.7% rated
it essential, 23.5% thought it useful and 1.8%
considered it unnecessary. Company promotion
requirements are probably at the root of this
answer. Students’ prior English learning ex-
perience was examined also, question four
asking how much they enjoyed English at school
or university. 46.8% said they liked it, 22.7%
said they disliked it, and 30.4% liked it no better
or worse than other subjects.

Question five attempted to find out what
English was actually necessary on the job.
Students were asked to give, as a percentage of
their total English use, the amount of reading or
writing they did, and how often they used
English orally in face to face contacts or on the
telephone. Results are in the following table.

reading writing face to face telephone
never 1.7% 7.0% 47.9% 68%
occasionally 7.3% 40.8% 45.4% 29.2%
sometimes 52.4% 49.1% 6.3% 2.5%
often 38.5% 3 1 % 0.3% 0.3%

Question six asked students to define the
kind of English they thought necessary. Some
confusion seems to have occurred between the
meaning of technical and business English, and
we might need to define more precisely for
students what we as teachers mean by the terms
we use. Results were:

technical 50.2% business 39.8% negotiating 25.8%
social 21.8% general 64.2% other 11.0%

Question seven asked students to recommend
in what ways language learning can be made
a useful and enjoyable experience. Predictably,
“atmosphere” was cited as the most important
single  item. Full results: Create a relaxed learning
atmosphere (47.2%), correct grammatical mis-
takes more (29.4%) and less (0.7%), encourage
fluency more than grammatical correctness
(27.8%), help students not to be afraid of making
mistakes (33.8%), make more use of discussion
and exchange of opinion (35.5%), emphasize
everyday situations and language (44.3%), em-
phasize c o m m u n i c a t i o n  (22.4%), use video,
tape-recorders, etc. more ( 14.0%), use language
laboratory more (15.7%). have out of class
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JALT'83 CALL FOR PARTICIPATION

The JALT ‘83 Conference will be held on the
campus of Koryo Women’s Junior College and
Nagoya University of Commerce on September
23,24 and 25, 1983.

Last year’s conference was very well-attended.
Let’s make this year’s even better. Make a note
of the dates in your diary now, and keep that
weekend free. See you in September!

(cont’d from p. 2 )
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activities (16.7%),  use the text more closely
(4.3%), less closely (6.3%) or not at all (2.0%).

The second item of Question 7 is a warning
to teachers who selectively correct mistakes
(more in the controlled stages, less in the freer
stages, for example) that they must explain their
policy to the students and have them understand.
The seventh item was interesting; the majority
of teachers consider that that is what they are
already doing in the general courses. Perhaps
“everyday” means in the business world?

Question eight asked whether students had
been abroad. 60.9% answered yes, 39% no.
Places most frequently cited were USA - 92
people, Hawaii, a further 23, and Guam seven.
Forty-eight had been to Europe, a further
fifteen to the UK, Eighty-two mentioned Asian
destinations, and eight Australia.

Question nine checked satisfaction with the
company programme. Only 261 answers were
received on this one but the overwhelming
majority said they were satisfied (93.5%). The no
answer (6.5%) gave as reasons lack of relation to
work needs, and desire for more business-centred
courses. Other answers reflected dissatisfaction
with individual classes and teachers rather than
the programme as a whole.

Finally question ten asked what courses
students would be interested in taking if they
were available. A massive 83.3% elected Business
English. In order of popularity, there followed
Video courses (42.1%),  Oral Presentation
(25.8%),  Telephone English (24%), Cross-cultural
study (20.7%),  Business/Political discussion
(20%), Short-term courses ( 19.7%),  TOEFL
preparation ( 18.0%),  Negotiating ( 13.7%),  Travel
( 12.0%) and Cultural discussion ( 11.7%).

These results show that business specific
courses, of the kind that have recently begun
to appear on the market, might meet a demand.
They also suggest that courses with clear
objectives may fire the motivation more than
open-ended general courses. Materials develop-
ment for this area is an urgent need.
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BUSINESS COMMUNICATION: A PROBLEM
SOLVING APPROACH. Roy W. Poe and Rose-
mary T. Freuhling. New York: McGraw-Hill.
Second Edition, 1978. 358 pp, Japan price
about ¥4,500,  hardback.

Reviewed by Michael N. Joy, Johnson Co., Ltd.

People involved in teaching writing in in-
company programs will find this text to be verv
useful and versatile, though not wirhout its
problems. The original audience for the text is
not clearly stated, but by context it might be
assumed that  i t  was targeted for  business-
oriented college freshmen. This. of course. means
that it will be a tough text for second language
learners. I have used it successfully with two
groups in my in-company classes and the
students ranged from fluent to very fluent in
their verbal skills (two of them graduated from
US colleges). I imagine that the text could also
be successfully used with students at an upper-
intermediate level as well, but it is definitely not
a beginners text. Furthermore, it is rather time-
consuming if one covers all of the material
in the book. With my classes it took about a
year, meeting one hour a week with the students
doing one to four hours of homework a week, to
finish about 80% of the text,

The text is divided into ten parts. Excluding
the first and last parts which are an introduction
to the background of business writing and an
extensive review section. the central part of the
book covers these main areas: Letters and Memos
Nearly Everyone Writes. Winning and Keeping
Customers, Solving Customer Problems, T h e
Administrative Assistant Communicates, General
Management Communications, Letters of Ap-
preciation and Congratulation, Employment
Communications and Business Reports. Each
part is broken down into four to ten “Cases”
with a total of 46. A Case is typically presented
in four sections: first the Problem is presented,
followed by a Background Section which dis-
cusses some of the things that should be taken
into consideration in dealing with this particular
kind of problem. Next there follow two or
three Solutions, possible responses to the pro-
blem. These Solutions are analvzed for their
good and bad points. Finally, there are two or
three “Projects” for the students to do that are
similar to the Problem presented at the begin-
ning of the case. Each case is rather compact,
generally covering two or three pages of the
text.
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Overall the text is sensible and consistent in

its manner of presentation; it covers a wide
range of reasonable issues in business com-
munications. It is also remarkably non-sexist,
which is quite a relief after looking at the
mounds of business-related texts that still today
feature “dumb Dora” secretaries. The communi-
cation models that are presented are brisk and
current examples of modern (though not slangy)
American usage. Best of all, there is a Teacher’s

Manual with a complete answer key and careful
notations of the main points to be covered with
the students for each project presented.

All in all this text is a tidy and eminently
useful package. However, those teaching in-
company programs might have some ethical
objections to the unit on Employment Com-
munications which deals mainly with writing
tasks needed for job-seeking. This raises the
obvious problem of whether it is right to use
company time to teach employees skills that
they will use only if they leave the company
where they learned those skills.

There are two other problems with the text
as it is. They are Part 1, Background for Business
Writing and Part 9, Business Reports. Both
units share the major problem of containing
large amounts o f  r e a d i n g  a b o u t  writing.
Fortunately the core of the text does not have
this problem. Furthermore, Part 9 has massively
time-consuming projects which are nearly in-
digestible. The obvious solution to this has
proven to be the best for my classes - I have
simply eliminated them and no one has missed
them.

Teachers thinking of using this text would
do well to have two considerations in mind.
First, classes should be kept as small as possible
(I’ve had four to six students) since correction
time can become unmanageable. Each project
calls for a complete letter or memo response.
There are no one line or fill-in-the-blank res-
ponses. Secondly, the projects do often raise
problems in business communication mechanics,
i.e. layout, spacing, punctuation, proper forms of
address etc. Whereas this text does have a small
section on some of these items, it is not adequate
and the teacher would do well to have a good
Secretary’s Handbook that treats this kind of
problem in some detail.

Even with the faults mentioned above, Bus i -
ness Communication: A Problem Solving Ap-
proach is possibly one of the very best business
writ ing texts  available today for  advanced
students. Teachers are sure to appreciate its
usefulness and breadth. It certainly is not an easy
text for the students, but in general mine have
reported that the gains  they made were worth
their efforts.

-5-
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ACTIVE VIEWING. Lavery, Mike. (no copy-
right notification date given, but author’s intro-
duction is dated March, 1981). Can te rbury :
Pilgrims Publications. 55 pp.

Reviewed bv Jim Swan, Osaka University of
Economics &  Law.
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My review copy of Active Listening had no

price listed, I presume, judging from its construc-
tion, that it would not be a terribly expensive
book. But, judging from the ideas it contains, it
would certainly be a valuable addition to any
language teacher’s “bag of tricks” and deserves
a place on the bookshelf.

THE JAPANESE MANAGER’S GUIDE TO
AMERICA BUSINESS COMMUNICATIONS.
David Shapiro, Alan Gewirtzman and Shoichi
Ogura. The Japan Times, Ltd., 1982, 366 pp.
¥2,500  (with instructional tapes ¥17,000)

This slim, “made-on-a-Xerox” book of techni-
ques resembles an undergraduate term paper
more than anything else, but it obviously has
been written by an experienced teacher with a
great deal of video expertise. The author states in
his introduction that in writing the book he
trimmed his repertoire of video exploitation
techniques down to only those which he claims
are “learner centred  and which really work in the
humanistic language learning classroom.” The
powerful idea unifying all of these techniques is
explicit in the book’s title: video must not be
used in such a way as to allow the students to
vegetate. In accordance with this idea, listening
comprehension per se accounts for only a few of
the 22 techniques given. The book more than
lives up to its title.

Very few of the techniques can be used with-
out teacher supervision, but about half of them
require no extensive preparation. Also, the
techniques are about evenly divided between
those which require only basic video playback
equipment and those which require a camera
or other accessory equipment (such as a separate
audio svstem. for example). Thus, some of the
techniques may not b e  applicable for teachers
whose access to video is limited by time, variety,
or location (for example, if the equipment is
not  portable,  or  is not  permit ted off  the
premises). Some of the techniques seem to
require the teacher’s independent access to an
extensive range of equipment that is compatible
with the school’s own playback equipment, but
as time goes on, this w i l l  undoubetedly become
far more common a situation than now.

Not being so blessed, I have been able to try
only a few o f  the minimal access/minimal pre-
n a r a t i o n  techniques. Even these ful ly l ived
up to expectations and, furthermore, have helped
me draw more out of my students in non-
video classroom situations as well. I have used
them successfully with intermediate students
and, when suitably modified, with beginners,
too. I am looking forward to more and better
access to video equipment in the future.

That video is becoming ever more common
and convenient  is  an encouraging fact  for
language teachers everywhere, as it vastly ex-
pands our potential to provide realistic (if not
completely real) language use in realistic settings.
As Mr. Lavery says in his introduction, “[v]ideo
as a training aid is here to stay. Used intelligent-
Iy it will never replace the dedicated language
teacher.” Nor is it likely to replace textbooks or
class interaction. But Mr. Lavery shows how it
can be used to enhance the quality of language
teaching like no other A-V device ever before.

Reviewed by Christopher Mathison

For the Japanese student seeking to acquire
a sophisticated American business vocabulary,
this well-designed paperback might be one of
the best learning aids to come along in years.

For the native-speaker charged with the
responsibility of selecting a quality textbook
for advanced students, this might be exactly
what he has been looking for.

The text is divided into thirty lessons. Each
lesson consists of a story capsule, a key dia-
logue (usually between a Japanese businessman
and his American counterpart), a proficiency
review, substitution drills and a test section
entitled, “It’s your move”. The latter requires
the student to assume the role of one of the
characters from the preceding story and dia-
logue and, at various critical points, respond in
one of two ways.

Both alternatives are phrased in compre-
hendable English, but somehow (and it is always
immediately clear to a native speaker) one
answer is preferable to the other in terms of
tone, nuance, tact, and inference.However,
even for the high intermediate to advanced
Japanese student, it should be quite a challenge
to consistently select the more appropriate
response.

In other words, this section is a study in
intangibles: aspects of business English and
effect ive communicat ion that  can only be
illustrated and illuminated by examples rather
than formulated and taught as a set of rules.

Thus, in analyzing both responses, the student
should not only receive valuable insights into the
structure of the language but into the philosophy
of American business relationships as well.
In many ways the book serves as a kind of
practical introduction to semantics for Japanese
students.

The subject matter around which the episodes
and dialogues are constructed is topical: U.S.-
Japan trade friction, plant relations, joint
ventures, and sales-marketing problems, to name
a few. Accordingly, the issues themselves should
provide a springboard for stimulating open-
ended discussion.

The proficiency review sections analyze the
idioms and their usage from the preceding
section, while the substitution drills generate
even more idiomatic expressions, which are the
equivalents of those extracted from the dialogue.

-6-
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What  authors  Shapiro,  Gewir tzman and

Ogura have succeeded in doing is constructing
dialogues chock-full of business expressions
without making them sound contrived. It’s easy
to visualize real-life businessmen interacting in
just this way. And, since the episodes are usually
problematical in nature, they are ideal for a
what-would-you-do-in-this-situation wrap-up.

Moreover, their supplementary material and
commentary written in Japanese will undoubted-
ly prove beneficial to the student attempting to
grasp the more difficult passages. Everything
the teacher needs, however, is in English.

Shapiro is an international business consultant
specializing in U.S.-Japan corporate relations,
while Gewirtzman and Ogura are educators
based in America and Japan respectively.
Together they have about covered all the bases,
as one of their story characters might say.

Ideal for the Japanese manager about to be
placed in a foreign country, this unique volume
can be readily adapted to one-to-one tutorials,
group classes or self-studv.

READING CHOICES

David Jolly. Cambridge: Cambridge University
Press, 1982

Reviewed by Helen Kraemer ,
Sophia Junior College

A fundamental change which has been taking
place in my reading classes over the years con-
cerns the emphasis on reading itself. While
discussions and exercises related to the home-
work took up most of the time before, reading
has now become a legitimate activity in class,
too. Consequently, the search for  mater ial
which is appropriate for both the proficiency
level and the interest level of the students is more
than ever an essential, often time-consuming
factor of course preparation. This semester,
however, Reading Choices has given me some
relief from this arduous task while,  at the same
time. improving the quality of the class work.

Reading Choices is a set of authentic self-
access reading materials consisting of 125 texts
on 21x30cm cards. 3 A n s w e r  B o o k s ,  a

Teacher’s Book and Index Cards. The texts,
which vary in length (from 35 words to 1,500
words). are graded from elementarv  (series 1) to
advanced (series 5). but the grading  is not loo
rigid and is based on all the meanings contained
in a particular text including lexical density,
structural complexity, text type and style.

As the writer rightly claims, the individual
student with his/her motivation, interest and
previous knowledge of the topic or text type, is
the best guide to the difficulty of a particular
text. According to psycholinguistic principles,
skill in reading is very much a result of efficient
interaction between linguistic knowledge and
knowledge of the world. “A student with the
requisite amount of knowledge and interest
regarding a specific topic is more likely to force
himself through a difficult passage than through
a relatively easy selection in which he has no
interest.” (Mackay, Barkman,  and Jordan, p.52)
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There must be something of interest for

everyone in Reading Choices  since the topics
begin with Art, end with Work and include
Marriage, Medicine, Men and Women, Mental
Illness. Money. Moral issues. Music. There are
advertisements. reference texts, jokes and humor
notes, messages, personal letters, etc. And if
the topics offered still do not seem to ade-
quately cover the interests of a particular group
of students, the Teacher’s Book provides ad-
ditional hints on how to expand the choices.
Adding relevant texts and thereby personalizing
the reading material requires, of course, a lot
of work but is ultimately very rewarding.

The exercises on the back of the cards try to
do justice to the uniqueness of the text. They
first establish the source of a selection, e.g.
“Posy Simmonds’s  cartoons appear in the Mon-
day edition of the serious newspaper, The
Guardian” (1.14). There are some explanations
of words and the comprehension  work varies
from card to card since it focuses on the unique
problems which might impede understanding
a particular text. The following instructions to
the students provide a glimpse of the variety:
Fill in the missing word(s) ., Complete/Finish
this sentence ., Write down two examples. .,
Make a list of . ., Suggest the best solution to .
., Match the letters on the drawing/diagram with
these words  _, Imagine you are X . a n s w e r
these (interview) questions . . The comprehen-
sion exercises do not squeeze the text dry and
the reader spends more time on reading than
doing exercises.

The notes in the Teacher’s Book make sure
“that the EFL teacher is as well-informed as the
original reader of each text, if not actually
better-informed”, a prerequisite for the role of
‘walking-informant’ and adviser s/he is expected
to play when using Reading Choices. The non-
native teacher of English especially will
appreciate the explanations regarding Source,
Functions, Text and Language. The Introduction
gives useful information on why and how to use
the materials.

The procedure for using Reading Choices is
very simple: with the help of index cards, the
student selects a text which promises to be
interesting and does the exercises to come to a
full appreciation of the reading selection. The
answers can be checked in the Answer Book. It
is suggested that the teacher keep a record of
each student’s reading.

I am working with  this  set  of  authent ic
material in a second year junior college class of
56 students. The box containing the cards
measures 32x23x8cm  and is easy to carry to the
classroom. The question is how to let 56 students
have access to such a small box without creating
a rush-hour congestion. 1 seem to have found a
solution and it works in my colleague’s class too.

(cont'd on next page)
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(cont’d from preceding page)
Out of the 125 cards I made 14 packages
containing 1 card of each level plus 2 more of
any level. I tried to make the sets as attractive
as possible by including a variety of topics,
styles and functions. Each of the 14 packages is
held together by a rubber band and has a number
at tached (l-14). After 45 minutes of regular
classwork ‘the ‘packages are distributed among
groups of 4 students. Each one can now choose
a card which appeals to her. Package No.6, e.g.,
has a cartoon “What women need”, a set of
dance instructions, the report “A name for
Princess Anne’s baby”. brief descriptions of the
lives and art of four  painters, the news report
“School food ‘risks”‘. an account of Christmas
in Sheffield in the 1930's and an extract from a
National Trust pamphlet. When the student has
finished the card she can exchange it with
another group member or tackle one of the
leftovers. At the end of the class the packages
are collected, the students keep the answer
sheets and the process is continued the next
week. After about 3 sessions I give them time to
compare answers and consult the Answer Book if
necessary. It might be a good idea to order
extra copies of Answer Books since they are
available separately. After three weeks of work-
ing with these materials I like to interrupt the
routine for a week to preserve the enthusiasm of
the students. Then each group receives a new
package.

While working with Reading Choices I always
get the impression that the students are really
absorbed in their reading and forget the time
although it is the last class on Saturday. 1 am also
happy to have found a system which allows
integration of authentic material available in
Japan.

Reference:

Mackay, Barkman,  and Jordan (eds.) Reading in
a Second Language. Rowley, Massachusetts;
1979. Newbury  House Publishers, Inc.

-8-
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OPEN FOR BUSINESS n n w’
This new dictionary has been compiled specially  for
students and teachers of business and commercial
English. Definitions cover words used in accounting,
banking and finance, commerce, computing,
marketing, law and insurance, taxation, economics,
industrial management and shipping.

All the definitions are given in clear, simple English
using a defining vocabulary of only 2,000 words, so
even difficult business concepts can be made clear to
the student. With full cross-referencing and examples
of many American/Engllsh equivalents, the Dictionary
of Business English is an essential reference work for
all students and teachers of business English

Longman  Penguin Japan Co Ltd
V-V

Longman: Yamaguchl  Building
2-12-9 Kanda Jlmbocho
Chiyoda-Ku Tokyo 101

IF YOU’RE TALKING BUSINESS, IT’S BUSINESS TALK!

The business world is
professional and demandtng and
so IS Business Talk It’s for
advanced level executives and
provides authentic (recorded on
site). unscrlpted  listening
material on various business
topics

Advertising, industrial disputes,
packaging. market research,
training  and banking are covered
with  activities such as gist and
Intensive llstenlng, word study
and work on discussion tactics
and gambits. A C90  cassette
accompanies the book

Business Talk IS demanding work for demanding  professionals  who want to talk business

For further information write to, Longman  Penguin Japan Company Ltd..
Yamaguchi Bullding,  2-12-9 Kanda Jlmbocho,
Chtyoda-ku, Tokyo 101. tnt

Longman”.
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JAPANESE THROUGH DRAMA

Reviewed by Ronald Gosewisch,
JALT-Nagasaki

As a sometime teacher of JFL to foreign
students at Nagasaki University, I have been

February 1, 1983
doing as much as I can to gather material that
might be helpful. So, when 1 saw the above
title, I decided to have a look at it as I thought
it migh provide the help I need. Upon reading
the extract when I got to Osaka. I learned that
this is an adaptation of Richard Via’s ‘English
Through Drama.’ This was encouraging as I am
familiar with Via’s ideas, having used them in my
own classes. The level of the presentation was
intermediate  Japanese.  In  fact ,  Miss  Reiko
Hyodo used only Japanese - before, during and
after the presentation.

Miss Hyodo began by giving us a series of
signals (clapping of hands) to have us sit, stand,
walk and stop. Then she asked several indi-
viduals to make up their own signals to elicit
the same actions from the rest of us. Next
followed a counting game where we all stood in
a circle counting from one to nine in Japanese.
Simple enough by itself but the direction of the
counting around the circle was reversed when-
ever anyone whose turn it was to call the next
number gave the agreed upon signal (raising
the left hand). Anyone making a mistake had to
drop out and sit down and, of course, the object
of the game was to be the Iast one standing.
This was followed by something that might be
called ‘phrase pairs’. After we were paired
off we were asked to make up our own phrases
(e.g. question and answer, statement and reply)
then close our eyes. Miss Hyodo then moved
us individually to different parts of the room
and told us to find our partners by calling our
agreed upon phrases. Surprisingly, this was a
lot easier than i had anticipated. In fact, I had
fears we would trip over each other and injure
ourselves. Not so, at all. After this we practiced
a few tongue twisters. All of these exercises
were relatively easy and served to relax us and
even limber us up a bit.

At this point, the workshop took a shift,
first by practicing ‘mini-interviews’ and ending
with ‘Talk and Listen Cards’. The first reauired
us to ask our partners three things that s/he
liked. Next, half of us were asked to close our
eyes and to use our senses of smell and touch
to identify certain objects. ‘Then we had to try
to explain, describe or guess what each thing
was. The third exercise was acting out requests
using one or two ‘useful phrases’ (e.g, domo,
onegaishimasu)  and gestures. One’s partner had
to try and guess the meaning of the request.
Since this involved only two people at a time and
we could use a few spoken words, this was
fairly easy for the group. Miss Hyodo emphasized
that there is no right or wrong in this exercise as
long as understanding at some level takes place.
We also mimed Japanese sentences and passed
them down the line to the next person, who,
until then, had been looking in the opposite
direction. The last person in line had to guess
the sentence from the gestures he saw. We
never got one right. Finally we practiced with
‘Talk and Listen Cards’. (A-San had his/her
lines on a card but none for B-San. The opposite
was true for B-San.)  In the boy-girl situation
practiced, the boy meets the girl by chance on
a park bench where he strikes up a conversation

-10-
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ending with an invitation to a cup of hot tea.
After several couples had practiced the lines,
Miss Hyodo then varied the situation by asking
us to imagine that it was November and cold.
For the boy to raise ‘the pitch of his voice and
girl to lower hers. To imagine that the girl is
hungry but has no money.

Before the workshop ended, Miss Hyodo
had us re-write the Japanese lyrics to ‘Do Re
Me’. As we were struggling with this, time ran
out. Though I personally would have liked
to have had more opportunity to ask questions,
I didn’t get the impression that any of the other
participants felt they had wasted their time.
Neither did I have any such impression about
my own time. Quite the contrary.

TEACHING PRONUNCIATION

Reviewed by Steve Brown, James English School,
Sendai

David Hough recent ly spoke to JALT’s
Sendai chapter on teaching pronunciation. He
began by asking us to ponder the unpunctuated
phrase “Why teach pronunciat ion.”  Every-
one took it as an information question and
gave mostly positive reasons, centering on
improved communication through better articu-
lation. Mr. Hough stressed that listening is also
a component in pronunciation.

Next, Mr. Hough asked for the content of
our teaching and the methods we use. He then
apent the rest of the afternoon giving strategies
for teaching our assigned content. He first
addressed the teaching of children,. citing re-
search that children can attain native speaker
pronunciation up to puberty. Since all children
enjoy making nonsense sounds, he suggested
mimicry as a suitable method. Make up minimal

(cont’d on next Page)

VIDEO AND AUDIO CASSETTES OF JALT ‘82 AVAILABLE

The following JALT ‘82 events are now available on either video or audio cassette tape. Chapters may
borrow them for local presentations by simply paying for postage both ways. Others may secure copies
at cost of blank tape plus postage. When ordering video cassettes please specify U-matic,  Beta (II or III)
or VHS formats. Send requests to Jim White, l-4-2 Nishiyama-dai, Sayama-cho, Osaka-fu 589 Telephone
(evenings): 0723-66-1250.

Title Speaker Length
(min.)

International Exchange and Dr. Michio Nagai 83
Language Education (Keynote Speaker)

Listening with the Eyes, Dr. Peter Strevens 56
Reading with the Ears: (Plenary Session)
The Spoken Language Revisited

Jazz Chants Caroline Graham 55

The Caroline Graham Songbook Caroline Graham 42

Simple Drawing Techniques for Teachers Andrew Wright 154

Learning Activities for Dan Jerome 60
Large-Group Instruction

Ideas for Teaching Junior College Students Masakazu Karita 120*

Student-Centered Language Annette Cape1 60*
at the Intermediate and Advanced Level

Toys, Phenomenology and You Robert Weschler 120*

Pair Work:Student Participation as a Direct Nicholas Ferguson 60*
Measure of Progress

Threshold: The Self-Access Language Course Nicholas Ferguson 60*
Entirely Built Around Pair Work

* Lengths are approximate due to fact adequate editing has yet to be completed.
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(street scenes) in which l a n g u a g e  a p p e a r s
naturally; in a studio, in which language points
are taught by actors while the captions appear on
the screen; in ads, like commercials, highlighting
language points; or in spots in which students
try merely to get the gist. The language is simple
enough,  but  the  s i tuat ions ,  some of  them
amusing, such as the priest admitting to a
customs agent that “It’s a bottle of perfume”.
tend to reinforce it.

JALT Newsletter:7:2
(cont’d trom preceding page)

pairs of nonsense words. Nonsense words with
bne sound can be monsters, the other sound
fairies. (‘hildren then draw their conception of
the creatures. This gets the children away  from
the world of the correct answer into a m o r e
eniovable. but still instructive, imaginary world.
Other aspects of English, such  as plurals, can
be added later: what would you call two of the
monsters?

Mr. Hough suggested timed readings as a
balance against the grammar/translation method.
First, ask the students to highlight all adjectives,
nouns, adverbs, verbs except verbals, and two-
word verbs. These are the stressed words in
English and they carry the semantic load. Then,
have the students go back and read the para-
graph, using the highlighted words and not
translation to get the meaning.

For conversation classes, Mr. Hough sug-
gested placing nonsense words containing
problem sounds into a dialog. Then, in small
groups, students ask, “What do you think X
means?” The answer might be “I think it means
Z” or “I don’t  know.-What  do you think X
means?” In the second answer, reduction of
“don’t know” and the stress change of “you”
should be practiced.

Techniques such as backward buildup and
cloze werd also demonstrated.  Mr. Hough con-
cluded with a brief discussion of the possibilities
of using drama in the teaching of pronunciation.

VIDEO MATERIALS

Reviewed by John E. Caldwell

Andrea Charman of BBC English and James
Duke, Director, International Language Centre,
gave a provocative demonstration  of some highly
attractive and promising new video-for-classroom
programs produced by the BBC in conjunction
with other organizations. They range in variety
from direct-teaching films with key sentences
spelled out on the screen while the commentator
or actor says them, to episodic, listening-compre-
hension films like Bid For Power and The Sad-
rina Project , to the beautifully done situational
mimes of Speak Easy.

Both Andrea and James pointed out that
video in the classroom has to be included into,
not substituted for, teaching. The teacher who
doesn’t prepare a class for video learning by
telling them what to look and listen for or who
gives them nothing to do while  viewing runs
the risk of getting the same non-response as one
might from the average high-school student who
watches T.V. rather than doing homework.

With this in mind. Ms. Charman  began by
s h o w i n g  h o w  Follow Me,  a  direct- teaching
program, works. Follow Me is a series of sixty
units with graded language growing in com--
plexity as certain situations are repcatcd. It is
designed for beginners and each unit can be
used for self-study with an accompanying cvalu-
ative exercise. Each is composed of various
kinds of “spots,” whether in natural locations

Somewhat like Follow Me but a little more
advanced is the tape Songs Alive. Here traditional
songs sung in a natural setting are explained by
a commentator .  Students  are  not  asked to
repeat anything; the tape is designed for listening
comprehension. Such songs as “I Know Where
I’m Going” are featured in the series.

Turning to episodic video for more advanced
students, Ms. Charman  showed scenes  f rom
The Sadrina Project, Bid for Power, and Follow
Me to San Francisco. The Sadrina Project is the
story of a young British travel agent sent out by
his home office to set up a branch office in
Singapore. The title smacks of intrigue and it is
entertaining. The strong point of the S a d r i n a
Project is the appearance of so many obviously
non-native speakers of English using the language
so facilely in travel and service situations, pre-
cisely where a good many Japanese students
may find themselves.

Follow Me to San Francisco shows the ad-
vendures of a young man as he follows his
elder sister to San Francisco, meets her friends,
gets a job, his own apartment, and so forth.
The tape contrasts examples of British and
American Fnglsh which are  pr inted on the
screen and explained by a commentator.

Bid for Power is the most exciting of the
three episodic tapes. It was filmed mostly in
North Africa and is the story of a fictitious
Third World country which discovers that its
one abundant natural resource, sand, will
produce quartz that is more than 99.44% pure.
The competition for this resource by foreign
companies and consortiums and the resulting
intrigue make Bid for Power an exciting course
for business people.

The last tape Ms. Charman  d e m o n s t r a t e d
suggested the most possibilities. Speak  Easy
has no spoken language, but is a series of four-
teen mimes by expert actors who move from
simple to more complicated scenes. The scenes
are all functionally based and there are no
specific language structures to be emphasized.
Rather, they are  graphic enough to al low
students of any level to interpret them. For
example, in the scene titled “Chez Vincent”,
at an elegant restaurant a waiter with a head-
ache h a s  to seat and serve a lady customer
who is difficult to please. He goes through all
the motions of finding her an acceptable table,
taking her order (including wine from the cellar),
and finally seeing her to the door. So many func-
tions are possible throughout this one scene,
and so are many structures. The tape alllows
for many follow-up activities, also: role playing,
summarizing, and the usual discussion of the

(cont’d on p, 14)
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ENGLISH A COMMON LANGUAGE

AN UNCOMMON PROGRAM

for secondary school students and adults

SPOKEN ENGLISH, GRAMMAR, READING
COMPREHENSION, AND WRITING ARE INTE-
GRATED IN A BALANCED ESL/EFL PROGRAM

In most Engl ish language programs, the pre-
sentatlon of grammar and conversation is  not
c o o r d i n a t e d .  I n  Engllch ALFA, d i a l o g u e s  a r e
presented by function and coordinated with the
grammar so students use newly taught grammar
in conve r sa t ion  and  speak  Eng l i sh  more  c re -
a t i v e l y .  E a c h  ALFA l e s s o n  closcs w i t h  open-
ended Let’s Talk activities that encourage stu-
dents to apply new language patterns in fresh
contexts. An accompanying tape program rein-
force5 the lessons.

Writing and reading comprehension ski l l s  are
also careful ly developed and reinforced. Work-
books contain one page of written practrre for
each  le s son  i n  the  s tudent  tex t .  Intere5ting
reading selections, control led vocabulary, and
developmental  exerci5es enable students to be-
come good readers of English.

COMPREHENSIVE TEACHER’S EDITIONS MAKE
INSTRUCTION EASIER

The English ALFA Teacher ’ s  Ed i t ions  conta in
a varrety of classroom-tested teaching activitres
that are both practical and creative. T ime-saving
extra exercises supplement those found in the
s tudent  tex t .  C lea r l y - s ta ted  le s son  ob ject i ves
and grammar notes allow the instructor to teach
with ease and confidence. Answers to all exer-
cases are printed next to the e x e r c i s e  i t s e l f  f o r
convenient reference.

UNIQUE TESTING PROGRAM HELPS STUDENTS
LEARN

Our comprehenswe  test ing program enables
you to check mastery of skills through a variety
o f  t e s t i n g  o p p o r t u n i t i e s .  T e s t  questlons a r e
c ros s - re fe renced to  le s son  goa l s  so  you  can
easily identify which skills need to be reinforced
or which rtudents need additional help. A place-
m e n t  test helps you decide which book in the
series is appropriate for your students.

ENGLISH ALFA - FOR UNCOMMONLY EFFECTIVE  ENGL ISH LANGUAGE INSTRUCTION!

Textbooks Teacher’s Editions Workbooks Cassettes Placement Test

For more informafion write

Houghton Mifflin International Division, One Beacon St., Boston, MA 02108 USA
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same situation in a Japanese setting. Carefully
selected music highlights the mood of each
scene.

James Duke’s part of the afternoon’s pre-
sentation was prefaced with the remark that the
use of video should involve four distnct activi-
ties: pre-viewing, in which students are prepared
to look for specific language or information;
in-viewing, during which they are given brief
tasks to do; post-viewing, in which the teacher
elicits feedback; and re-viewing, in which the
material is referred back to at some later date.
As he displayed video material, Mr. Duke sug-
gested several possibilities for previewing. In
using the Fol low Me  tape, for example, he
suggested that one of the spots concerning
a discussion of pets could be prefaced by some
simple questions about why people like certain
animals.

The in-viewing materials that Mr. Duke
gave to participants were thoughful and im-
mensely practical; they consisted of tasks brief
enough to be easily accomplished during viewing
time and thorough enough to spare teacher and
students a lot of nit-picking follow-up questions
of fact. Using the Follow Me  tape again, he
supplied everyone with a list of items to be

checked off  with each spot .  For  example,
“What’s in the priest’s suitcase?” was followed
by a list of items to be checked off. “Why
do people like animals?” had kinds of animals
and reasons to  be checked.  The same for
“Where’s Mrs. Brown?“, both with multiple
choices, with positive and negative (+, -) signs
required for each possibility. With The Bell-
crest Story, Mr. Duke gave everyone an order-
of-events sheet to be numbered as part of
“Episode 4: Job Interviews” was shown.

To provide material for discussion for more
advanced students, the in-viewing Social Style
worksheet focuses on opinion rather than fact.
The sheet involves  a list of personality chara-
cteristics ~- formal, shy, serious, confident,
p o l i t e ,  e t c . and their opposites, arranged on
a short scale. The initials of individual characters
in a video tape can he indicated w h e r e  t h e
student thinks they best belong and the resulting
discussion involves reasoning rather than reciting.
It can be used with tapes like Bellcrest, in which
characters  are somewhat developed, or in any
video episode.

T h e  last activity Mr. Duke demonstrated
was something called “reporter  cards”. These
are cards big enough to be seen by the whole
class and placed atop the T.V. set as the program
is being shown. The cards ask for information
such as P E O P L E ,  TIME,  THINGS, and the
set is stopped after students have had a brief
look. Once the class has become acquainted
with the task and knows what to look for, the
cards become unnecessary. About ten lessons
should suffice, according to Mr. Duke.

Re-viewing was lightly touched on. Suffice it
to say that since the in-viewing activities were S O

to t h e  p o i n t , it leaves the teacher a lot of
opportunity to emphasize reasoning rather than
recalling.
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JAPANESE EDUCATION
IN COMPARATIVE PERSPECTIVE

Reviewed by Juro Sasaki

Professor Tetsuya Kobayashi was the speaker
at the December 12th meeting (1982) of JALT
East Kansai. He is currently Professor of Educa-
t ion at  Kyoto Universi ty.  Graduating from
Tokyo University’s Faculty of Letters, he studied
overseas. obtaining his MA. from Reading Univer-
sity (Uk) and his Ph.D. from the University of
Michigan. His publications include Socie ty ,
Schools & Progress in Japan (Pergamon Press,
1976).

Whether the Japanese educational system is
good or bad in comparison with those of other
countries is dependent on how we see it. He
introduced some books about Japanese educa-
tion, written by foreigners, without giving a
concrete answer to this question, saying that
these books tend to be somewhat subjective
and that an objective study in a comparative
perspective is important in order for us to
evaluate the Japanese educational system.

Making use of some official statistics of the
Japanese Ministry of Education and of what
scholars abroad commonly say about Japanese
education, he refers to some merits as well as
shortcomings o f  J a p a n e s e  education.  Ac-
cording to Prof. Kobayashi high priority given
to education, high standards, and the contribu-
tion to social progress in Japan are the ad-
vantages of the Japanese educational system;
its major shortcoming is the low quality of
post-high school education, irrespective of the
efficiency of elementary and secondary educa-
tion. He doubts Japanese education can pro-
vide the qual i ty of  educat ion necessary to
maintain an individual during his/her life. He
mentions that so far Japanese education has
been successful, but that it is doubtful whether
this kind of contribution will continue to meet
the requirements of Japanese young people in
an international world. He also doubts that the
nationalistic Japanese educational system, which
has contr ibuted to  rapid economic growth,
industrial development, and the leveling of
Japanese society, can function very well in the
future.

(cont'd on p. 17)
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GETTING DOWN TO B U S I N E S S ’ - >
N ENGLISH

A fast, practical two-book course, Getting Down To Business In English is a modern
commercial English course for students of English in adult institutes and business
schools.

Getting Down To Business In English is fast because by the end of Book 1,
students will have mastered a 1,000 word vocabulary, and by the end of Book 2,
students will know 2,200 words and all the basic structures they will need. And the
course is practical - it concentrates on functional needs so students can actively use
the English they are learning from an early stage. The contents include English used in
travel, offices, banks, restaurants, hotels, business transactions and correspondence.

For further information contact:

Roger D Ahlberg
Japan English Service Inc
48-2 Minamidama
Oami Shirasato-machi
Sambu-gun, Chiba-Ken
Japan 299-32

+ 2 cassettes
(Readings/Exercises)

YV~HAN HEINEMANN
(WESTERN PUBLICATIONS DISTRIBUTION A G E NC Y )
14-9. Okubo 3-chome. Shinjuku-ku. Tokyo I60
T E L  (03)208-O181

I l3.i Kl
+ 2 cassettes

(Readings/Exercises)



Level  Three-Books Five and six--of HBJ’s popular World English
program provides the perfect introduction to the business
environment for your students. Based on the day-to-day  activities
of a fictional InternatIonal computer company Books Five  and Six
emphasize communication in the business  world. A variety of
activities encourages students to integrate the four language
skills-speaking, listening, reading, and writing-by bringing their
own experiences to topics covered in class.

Using natural and idiomatic English, Level Three of World English
continues a fine tradition in language instruction. AlI activities
introduced in the earlier books are found in Books Five  and Six,
though  written for the intermediate and advanced Student.
Teacher’s  books workbooks, and Cassette recordings Complete
the program and provide many extra activities for the whole
class, small group, or individual work.

Give  your students a superb introduction to the working
world while refining their communicative skills in English
with HB J'S premier ESL program, World English.

For further information,  contact:  Yutaka Ichikawa,  Harcourt  Brace  Jovanovich
Tokyo. Hokuku Building 3-11-13, lidahashi, Chiyoda-ku, Tokyo 102, Japan
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He stresses in conclusion that, last but not
least, the treatment of children returning from
abroad by Japanese educational institutions has
to be improved. He states that Japanese educa-
tion puts stress on conformity with the majority
and regards special attitudes on the part of a
minority as bad. Here problems arise. Japanese
education is based on Japanese culture, and it
is intolerant of foreign culturres.

Professor Kobayashi believes that if Japanese
education is to be useful to students who make
contacts with different cultures, it should not
reject returning children but should set U P

SPeCial facilities for them. He also stresses that
Japanese cultural education should adjust itself
to the needs of this new kind of children who are
coming back to Japan from abroad.

MAKING ENGLISH LESSONS COME ALIVE

Reviewed by Betty Donahoe

Working from New Horizons and other texts
currently in use in public junior and senior high
schools, Professor Miho Steinberg, in an ani-
mated presentation at JALT Shikoku’s Novem-
ber meeting, showed teachers many ways of
making their English classes more interesting and
meaningful to their students.

With a quick note of disdain for the 'This-is-a-
pen.-What-is-this?‘-‘It’s-a-pen’ routine
cares?’

(‘Who
she said), Prof. Steinberg stressed the

importance of having questioning involve a real
exchange of information. As an example of an
activity which does involve an exchange of infor-
mation, she presented a student pair work map
exercise. The students are given incomplete
maps which are basically the same but which
have labels on different locations.  Their task is
to complete the labellinn by getting  the informa-
tion from their partners. Depending on the
students’ level and the teacher’s instructional
goals, the pattern can be either: A: ‘Where is the
hospital?’ B: ‘It’s on Third Street, across from
the parking lot.’ or A: ‘Could you tell me the
way to the hospital?’ B: ‘Yes. You go to the first
intersection! turn right onto Oak Street. . .’ and
so forth. With this activity, no matter how large
the class, each student is actively involved in ask-
ing and answering questions and information is
actually being shared.

As a listening exercise, Prof. Steinberg played
a tape of John Denver’s ‘Country Roads’ accom-
panied by a modified cloze exercise. After play-
ing the tape and giving the group a chance to
complete the cloze, Prof. Steinberg began asking
questions which had even native speakers strain-
ing their ears as they tried to find answers. “Did
he say ‘road’ or ‘roads’?” she asked. No one was
sure, so we listened again, this time specifically
to find out if that ‘s’ was reallv there. She then
asked, “Who is this ‘mildest lady, stranger to blue
water’?” “What does ‘stranger to blue water’
mean anyway, wasn’t a river mentioned?” “Who
is ‘mountain mama’ - is John Denver talking
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about his mother?”A lively discussion, which
even got into moonshine and mountain stills,
followed, clarifying concepts and vocabulary and
leading to appreciation of the song’s imagery.
The discussion kept the group actively listening
through repeated playings of the tape and having
a great time doing it.

Prof. Steinberg also demonstrated a strip story
technique. Her procedure was to cut a story, ten
to fifteen sentences in length, into sentence
strips. The length should be somewhat flexible
to allow for different sized groups. 1 he activity
was presented as a competitive game.  The
audience was divided into groups of about ten
players and each group was given a story to
arrange in logical sequence. Each player within a
group received a sentence strip which he was
required to memorize and recite to his group.
During the recitation/arrangement phase, no
reading was permitted. An interesting aspect of
this activity was that Prof. Steinberg deliberatelv
gave mini&al instructions about how the groups
were to accomplish their tasks. They were
simply told to arrange the sentences in correct
order and that the first group finished would be
the winner. As a result, the groups approached
their tasks quite differently. One group re-
mained seated and recited their lines sedately,
while players in another group stood, moved
around, argued, arranged and rearranged - and
won the game. After the game Prof. Steinberg
called attention to the patterns of conversation
and leadership which emerged in this rather
unstructured situation and noted that the effi-
ciency and flexibility of standing and moving
around will be quickly observed by students and
that effective procedures tend to be incorporated
in future games. Giving fewer directions, giving
m o r e  responsibility to the players, results in
more communication and, ultimately, in more
enthusiastic participation. One of Prof. Stein-
berg’s suggested strip stories is reproduced below.

F o r  N e w  Horizon. Book 3. Lesson 7
1.

2.

3.

4.

6.

7.

8.

9.

10.

Itaru Nonaka climbed’ Mt. Fuji alone on
Feb. 16, 1895.
He climbed it because he wanted to build
a weather station on top.
He built a small weather station there
during the summer of 1895.
Itaru started working in the station alone.
After a month, his wife came to help him.
He told his wife to go home but Shiyoko
stayed to help him.
They recorded the temperature, air pres-
sure and so on, every two hours.
In December Itaru became sick but they
did not give up.
On December 22, 1895 their friends came
to save them.
A permanent weather station was built on
Mt. Fuji in 1932.

(cont’d on p. 19)
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n
n The business and commercial world is rapidly expanding, and the new Longman
n Business and Commercial English titles reflect modern business trends - innovative, 3

s

professional and with the emphasis on communication.

Titles include: :

We Mean Business n

Z A Commercial Course fo r

English and American For further information, please contact:
Business Letters

English in Business
Longman  Penguin Japan Co. Ltd.,

:

:

Foreign Students Business News
Yamaguchi Building,
2-12-9 Kanda Jimbocho,

(Volumes 1 & 2) Business Talk Chiyoda-ku, Tokyo 101.
. English Business Letters Executive English

:

. English Commercial Count Me In
(03) 265-7627.
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:
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I should (had better?) mention that we asked
Prof. Steinberg to give us a presentation aimed at
junior and senior high school teachers ~ a sort of
‘day in the life of’ practical demonstration of
how to deal with the realities of their teaching
sitatuions. We all operate within various con-
straints in our teaching, but high school teachers,
faced with teaching SO students in a l imited
space using predetermined materials and working
toward predetermined goals, often find recom-
mended new techniques for teaching English
frustratingly irrclcvant. Prof. Steinberg showed
us how, with sound planning and imagination,
any class can be made interesting and effective.
We found her presentation extremely valuable
and highly recommend her as a presenter to
other chapters.
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Using illustrations from her own experience,
Prof. Steinberg reminded her audience that
avoiding miscommunication can be as important
as promoting communication. “Don’t ever,” she
said, “teach your students to say ‘you had
better’. They’ll just go around making people
mad at them.” She pointed out that usually
‘you had better’ implies a threat (‘You’d better
or else’) to native speakers and that ‘you should’
generally does the job quite nicely with less risk
of antagonizing listeners. Stress and intonation,
vital to English communication and often a
problem for Japanese students, can also lead to
unexpected miscommunication. For instance, a
student, intending to be nice. says. “Oh. Prof.
Steinberg, you have a big office!” The reaction
to this is. “Well. why shouldn’t I?” To a native
speaker, “You have-a big office’ indicates that
the speaker expected the office to be small and
may even be interpreted to mean ‘You have a big
office. Well, fancy that! I thought your office
would be small.’ One of the dangers of neglect-
ing the importance of stress is that the mis-
communication produced by improper stress
may be subtle. The listener may be annoyed
without analyzing why. He may very well not
realize that a misunderstanding has taken place
and simply think the speaker rude.

COUNTRY ROADS

In this song John Denver sings of his love and
longing for his birthplace in West Virginia. It is
a fine example of country Western music.

Almost heaven, West Virginia
Blue Ridge M , Shenandoah River.
Life is there, older than the

t
Y o u n g e r  t _ _ the mountains, growin’

L _ _ _ _ _ t h e  b r e e z e .
Country R _ take me home
To the p I belong
West Virginia, m mama
Take me h_ , country roads.

All my m gather round
h

M i l d e s t  l a d y ,  s t r a n g e r  t o  b _ _
water;

Dark and dusty, p on the sky.
Misty t of moonshine,
Teardrop in my

Country roads, t________ me home
To the p I belong
West Virginia, mountain m
Take me h______country r

I h_______ her voice in the m
hours she calls me.

Radio r me of my home far

Drivin’ d
f

the road I get a

That I should’ve b                 home
yesterday, yesterday.

BIOGRAPHIES IN EFL COMPOSITION

Reviewed by Vince Broderick

On November 28th, Dr. Beverly Konneker,
Professor of Linguistics at Southern lllinois
University and Visiting Lecturer at Kobe Univer-
sity, gave a workshop on how she uses student-
written biographies in her EFL composition
classes. Her classes at Southern Illinois are most-
ly on the graduate level. with half the students
native speakers of English, but she felt this
approach could be modified for other teaching
situations.

Prof. Konneker defines the biographies she
wants her students to write as ‘writers’ auto-
biographies’, focusing on some experience the
student has had when communicating in writing
in a foreign language. This hopefully will avoid
the tendency of such exercises to be variations
on ‘What I did during my summer vacation’ and
to help the students to concentrate on them-
selves as writers who have faced and presumably
attempted to overcome difficulties encountered
when writing in a foreign language.

The first class or classes arc spent in ‘brain-
storming’ to elicit from the students their ideas
of what they can include in their writer’s auto-
biography. We came up with such general issues
as types, topics, tone, cultural acceptance of
autobiographies, levels of formality and polite-
ness, motivation, the absence of one’s own
linguistic ‘tradition’ when writing in a foreign
language, etc. The brainstorming  sessions are
followed by a narrowing of focus, in which
the chaos is put into better order. This also
helps the teacher, since she is likely to be caught
up in the brainstorming session and would lose
some of the information unless a more orderly
record were available.

First drafts are then done in class, followed
by small group sharing of the drafts, with com-
ments from the teacher to support the peer

(cont’d on p. 21)
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E L T  S A L E S  E X E C U T I V E

Longman  P e n g u i n  J a p a n  w i s h e s t o  a p p o i n t  o n  c o n t r a c t  i n  J a p a n

a  n a t i v e  E n g l i s h  s p e a k e r t o  p r o m o t e  a n d  develop t h e  s a l e s  o f

i t s  E n g l i s h  L a n g u a g e  T e a c h i n g  m a t e r i a l s .  T h e  j o b  i n v o l v e s  t h e

a c t i v e  p r o m o t i o n  o f  t i t l e s  t o  p r i v a t e  l a n g u a g e  s c h o o l s  a n d

u n i v e r s i t i e s ,  a n d  t h e  o r g a n i s a t i o n  o f  s e m i n a r s  a n d  e x h i b i t i o n s .

T h e  s a l e s  e x e c u t i v e  w i l l  a l s o  b e  e x p e c t e d  t o  advise Longman  i n

b o t h  N e w  Y o r k  a n d  L o n d o n  o n  t h e  s u i t a b i l i t y  o f  e x i s t i n g  a n d

f u t u r e  t i t l e s  f o r  t h e  J a p a n e s e  m a r k e t .

A p p l i c a n t s  s h o u l d  b e  a g e d  2!-35 a n d  t h e  s u c c e s s f u l  c a n d i d a t e

will probably b e a qualified t e a c h e r  o f  E n g l i s h  w i t h  a t  l e a s t

on e year’s t e a c h i n g experience i n  J a p a n Naturally a n  i n t e r e s t

i n  E L T  i s  important, but j u s t  as n e c e s s a r y  i s  a n  e n t h u s i a s t i c

desir e  t o  increase knowledge a n d  s a l e s  o f  t h e  Longman l i s t .  The

Job includes  c o n t a c t  w i t h  a  w i d e  r a n g e  o f  l o c a l  a n d  f o r e i g n

t e a c h e r s , a n d  i t  d e m a n d s  an a b i l i t y  t o  w o r k  f l e x i b l y  a n d

i m a g i n a t i v e l y  w i t h  a  t e a m  o f  c o l l e a g u e s  i n  t h e  Longman  P e n g u i n

office. K n o w l e d g e  o f  J a p a n e s e  w o u l d  t h e r e f o r e  b e  a  d i s t i n c t

a d v a n t a g e .

Longman i s  a n  i n t e r n a t i o n a l  p u b l i s h i n g  h o u s e  w i t h  a

reputation in b o t h  B r i t i s h  a n d  A m e r i c a n  E L T .  I f  y o u  a r e

i n t e r e s t e d  i n  t h i s  c a r e e r  o p p o r t u n i t y ,  p l e a s e  a p p l y  i n i t i a l l y

t o  t h e  M a n a g e r ,  Longman  P e n g u i n  J a p a n ,  w i t h  d e t a i l s  o f  y o u r

c u r r e n t  s a l a r y  a n d  c a r e e r  t o  d a t e .

,nc
Longman :pe

Longman Penguin Japan Co Ltd
Yamaguchi Bldg.,
2-12-9 Kanda Jimbocho, Chiyoda-ku,
Tokyo 101
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observations. The point here is not to fix on
mistakes, but to see if the draft has a relatively
coherent topic. In a large class, the teacher
would not be able to confer with everyone, hut
this is not necessarily a major problem, since the
students can also benefit from having someone
other than the teacher making the closest obser-
vations

February 1, 1981

Each student next revises her biography, after
which the class is divided up into editorial
groups that check the revisions and are respons-
ible for providing final typed copies.

When the biographies are handed in to the
teacher, she makes copies and distributes them
to the class for reading and discussion. Again,
in a large class, it would probably be necessary
to select certain essays for distribution.

Most of the questions and comments by the
participants seemed to focus on the fact that
they seemed to have significantly larger classes
than Prof. Konneker, so it was suggested that it
might be easier to reach the students with
advice about the progress of their writing if an
OHP were used, or if selected errors were
brought up. However, it was also pointed out
that this type of composition is different from
the usual writing about a work of literature or
a selected topic, in that it is considerably more
self-generated. So, it might be a good chance to
shift from concentrating on what’s wrong to
having the students come up with something
insightful about themselves as writers. If this
happens, there is a good chance the students’
attitudes toward the EFL composition class
itself might change for the better, while the
teacher could take a step away from teaching
about composition towards letting the students
learn how to write.

Toward the conclusion of the workshop, we
were invited to jot down the first steps we would
take if we were going to write our own writer’s
biography. Unfortunately, time ran out before
there could be any discussion at length about
this, but several participants had already filled
a page with ideas.

Prof. Konneker’s workshop-presentation was
both an interesting introduction to a potentially
useful composition class resource and also a good
opportunity for us all to take a look at our-
selves as teachers of and writers in foreign
languages.

JOB B A N K
I have been contacted, both during the JALT

October conference and after (via an announce-
ment in the Newsletter  by many well qualified
and experienced  teachers of English as a second/
foreign language. How many is many? Well.
roughly about 20 teachers so far. The idea, for
those who haven’t heard, was to forrn a pool of
qualified people in (at first) the Kansai area who
would be available for late-breaking or part-
time employment for positions which employers
could not have time or resources to recruit
for from overseas. The idea, I was assured by
correspondents, was a worthy one, something
which would be of service in both directions at
once. For the teacher with hours to spare out-
side of his/her visa-sponsor’s requirements, here
was a chance for extra employ; for the one-year
contract holder, an opportuni ty to  switch
employers at the end of his term without having
to start all over again from abroad; for the
employer, here was a pre-screened group of
worthies to draw upon at minimal expense with-
out the normal waiting period for responses
drawn from other media.

But where are the employers?  During the
conference, a handful approached for informa-
tion, took the appropriate papers, and were never
heard from again. After some quite discussions
with people in positions-to-know, it seems all
too apparent that the practice of hiring friends
of friends to fill upcoming vacancies is a hard
barrier to crack.

Upon quiet reflection, it seems to me that
there is a certain rustic charm in all of this: in
fact, there is an almost primitive sense of the
total submission to fate which causes men to
trust in their faiths rather than their education.
Let me give a personal example. I was once
approached on the train by a Japanese English
teacher who asked me to ‘take over’ the instruc-
tion of his private students while he was out of
Japan for a coming three-month period. 1 am
sure my selection rested completely on the
fact that I happened to be there on the same
train as he at the time he was thinking about it,
and that I was an obvious foreigner, of course.

Both my present university position, and
another one 1 occupied in Kansai five years
ago were both won by coincidence and ‘knowing
somebody’. Other teachers in even more envi-
able university positions say much the same
thing. ‘The same motives which we might hold
up as ‘patronage positions’, were they thus
handled back in our local political arenas, are
here accepted as fair play.

Holding such a position myself, I can hardly
complain, but  I  do feel  enough professional
objectivity to want to see my eventual replace-
ment be at least as qualified as I am. Being on
the TESOL Teaching English Abroad special
interest group staff, as well as chairman of
English Educational Services International in the
States, I’m well aware that sufficient outlets
exist, both here and abroad, for the efficient

(cont’d on p. 23)
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Language Skills
for Adult Learners

Milk and Honey:
An ESL Series for Adults
Jean Bodman and Michael Lanzano

HBJ’s Milk and Honey is a new
four-level series based on a fusion
of the functional and structural
approaches to the teaching of
English as a second language. The
series is designed especially for
adults, drawing on adult needs, con-
cerns, and feelings as contexts in
which the four basic language
skills-speaking, listening, reading,
and writing-are taught. Milk and
Honey takes students from minimal
or no competence in English to the
point where they can function
easily in a wide range of situations.
Emphasizing fresh, natural lan-
guage, the four texts and their
workbooks present grammar and
vocabulary that students can begin
to use immediately in their every-
day lives.
Each Student Book: Paperbound. 208 pages.
Each Workbook: Paperbound. 112 pages.

For further information, please write:
Harcourt Brace Jovanovich Tokyo
Iidabashi Hokoku Bldg., 3-11-13,  Iidabashi,
Chiyoda-ku, Tokyo 102, Japan
TEL: (03) 234-1527 Sales Director, Japan: Yutaka Ichikawa

HHJ International, ‘757 Third Avenue, New York, N.Y. 10017 (U.S.A)
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long-term, planned-in-advance recruitment of
true professionals. Companies offering many
positions with a high annual turnover rate often
utilize these, as well as the more aware and
quality-considerate schools which do exist in
Japan. Those two categories leave an awful lot
in the middle, and I truly have to wonder how
some of them go about judging candidates for
their openings.

Meanwhile, because of the short hours, long
paid vacations and on-campus free housing,
universities remain the cream of the crop, job-
wise. So come on, you one- and two-year con-
tract people, you who have decided to leave
Japan and want to leave a good deed behind you,
make sure your sponsor is aware of the options
for finding your replacement and resist that
temptation to recommend that guy you had a
good night of drinking with once in your local
pub. It’s not going to cost us anything to get
some kind of cooperative going o t h e r  than a
post card stamP to inform JALT or the still-
under-consideration Kansai Job Bank that is
coming up. If the Japanese school directors
themselves are sometimes too conditioned/shy/
unconfident/traditional/etc., to try to get the
best people for the job, We the teachers owe it to
the profession to show each other just that much
consideration.

Offers and offerees should be addressed to:
J. Lieberman, Ashiya University, Rokurokuso-
cho, Ashiya-shi, Hyogo-ken 659 Japan.

Bulletin
oard

INDIVIDUALIZED LANGUAGE TEACHING
THROUGH MICROCOMPUTER-ASSISTED

INSTRUCTION

The American Language Academy is pleased
to announce a  schedule  of  workshops and
seminars in Computer-Assisted Instruction (CAI)
for 1983. Our two-day workshops will be held:

Philadelphia, PA February 17-18, 1983
Cleveland, OH March 3-4, 1983
Tampa, FL April 2 l-22, 1983

Our intensive five-day seminar will be held:
Boston, MA August 9-13, 1983

Both the workshops and seminar will provide
the theoretical background and hands on ex-
perience necessary to enable participants to
make practical use of microcomputer-assisted
language instruction. For more detailed informa-
tion, please write or call our Executive Offices
for a brochure: Ms. Anita Mires, American
Lanugage Academy, Suite 200, 11426 Rockville
Pike, Rockville, MD 20852; phone (301) 984-
3400.

February 1, l983

DID YOU GET YOUR JOURNAL?

Volume 4 of the JALT Journal  was mailed
out on Dec. 20 to all members who did not
attend the JALT ‘82 conference. If you have
not received your copy by now, it probably
means that our computer goofed! To get your
copy, please notify President Jim White by
ei ther  phone or  postcard:  l -4-2 Nishiyama,
l-41 2 Nishiyama-dai, Sayama-cho, Osaka 589.
Telephone: (0723) 66-1250 (Evenings).

RELC REGIONAL SEMINAR

The SEAMEO Regional Language Centre in
Singapore will hold its 18th Regional Seminar
from 18 to 22 April 1983 in the RELC Building,
3 0  O r a n g e  Grove R o a d ,  S i n g a p o r e  1 0 2 5
Republic  of  Singapore.  The theme of  the
Seminar is ‘New Trends in Language Syllabus
Design’ and the objectives are the following:

To review recent developments in the theory
of language syllabus design;

To survey current practices in the design and
implementation of language syllabuses in
Southeast Asia and elsewhere;

To explore ways in which information on
learner needs and educational resources may
be incorporated into language syllabus design:

To consider how the language syllabus relates
to the rest of the educational curriculum;

To discuss the role of the language syllabus
in the evaluation of language programme
effectiveness.

THE FIFTEENTH WORLD CONGRESS
OF THE FEDERATION INTERNATIONALE

DES PROFESSEURS DE LANGUES
VIVANTES (FIPLV)

Helsinki, Finland, 22nd to 26th July, 1985

Main theme:
MODERN LANGUAGE LEARNING

COMPETENCE THROUGH CONFIDENCE

Sub-themes:
LANGUAGE LEARNING TODAY
CREATIVITY
LEARNING STRATEGIES
EVALUATION

More information from:
Finnish Language Teachers Association
Annankatu 22 A 1
00100 Helsinki 10
Finland
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Volume IX, No. 2 is now available !

CROSS CURRENTSa
A BIANNUAL JOURNAL FOR CLASSROOM

TEACHERS FROM THE LANGUAGE INSTITUTE
OF JAPAN

Practical articles concerned with ESL/EFL  classroom
methods, language curriculum design and materials, and
other areas related to improving international communica-
tion.

. . . . For classroom ESL/EFL teachers, teacher trainers, curric-
ulum developers, home and institutional libraries, and all
others interested in cross-cultural skills.

The current issue Volume Xl, No. 2 includes:
* Community Language Learning * Modern Language Association
* Non-Native Varieties of English * Bright Ideas:
* An Elitist or a Japanized English? 1. A Method for Semi-Free Discussion
* Folktales 2. Two Reading or Listening Exercises
* Total Physical Response * Book Reviews
* Teaching English for Specific Purposes

Single Issue: ¥ 1250 1 Year: ¥ 2 2 0 0  2 Years: ¥4000
. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .

Current issues available at Subscriptions available through
major bookstores through YOHAN: School Book Service:

YOHAN School Book Service
3-l 4-9, Ohkubo Ohkawa Bldg., 3-23-4
Shinjuku-ku Takadanobaba, Shinjuku-ku
Tokyo 160 Tokyo 160

TEL: 03-364-1261

For manuscript in formation,
write..

Cross Currents
Language Institute of Japan
4-l 4-I , Shiroyama
Odawara  250
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A Communicative Course in English

5?tCT2UM is a c o m p l e t e ,  s i x - l e v e l  c o m m u n i c a t i v e

course in English as a second/foreign language that breaks new

ground  in  Eng l i sh  l anguage  in s t ruc t ion .  ??&C_  T ZC..JT\/l’s

unique approach follows the natural rhythms of language

learning  by thoroughly familializing  students with new langu-

age  be fo re  a sk ing  t hem to  p r ac t i ce  i t .  I_ j r’c_.( -7 ~&JI\J1  is

a communicative series with u curefully  sequenced .  system

matic  approach to grammar. And ( ; ?ti~ I .XJPvl
ahounds  w i t h  o p p o r t u n i t i e s  f o r  p e r s o n a l  e x p r e s s i o n  w h i c h

motivate students by allowing them to be i n d i v i d u a l s .

- KPVICH  units  prov~dr  a  romprrhrnslvr re-rxamina-
t,on of a l l  “?U lanyuagf..

- Teacher‘s rdltIons  contn~n  a n  almost  full.slzed  re-

productIon  of each s t u d e n t  page and give Imaglnatlvc.
step-hy-step  instructlons f o r  prrsentlny e a c h  unit.
I)rtalled  lesson  p l a n s  a n d  rxtenslve  c u l t u r a l  a n d
usaRc’ notes  arr also fratured.

- B’orkhooks p r o v i d e  writtrn practlre of hoth func-

tlons  and  grammar ,  and  i n c l u d e  additlonal  readtny.

Ilstening,  a n d  speaking  artivitles.

* Cassettes feature recordings of all dialogues  and

a variety of listening  FXPTCISCS f r o m ’ b o t h  t h e  t e x t -

hook and thP  workbook.

real-life sltuatlons.

* Full-color  Illustrations  a n d  photoyraphs  cover 6 4

pages  of the text. provldlng  s t imula t ing ,  InformatIve

~15ual matrrlal  f o r  language  prart~cr.

- High-lntrr-rst  rradlng  sert,ons r”ovade  ‘ f u n ” ,  rrlax-

~np class.room time and help students intrrprtat  many

common wrlttrn documrnts.

* firammar 1.5 prartirrd  in unrontrlved.  n a t u r a l  con-

vrrsat1onal  rxrrc,ses.

- Llstenlng  artlvltles p r e p a r e  s t u d e n t s  t o  u n d e r -

s tand the  authent ic  spoken Engl i sh  they wi l l  en-

c o u n t e r  In everyday  l ife.

T e x t b o o k  1~1  Y I. 7 0 0  W o r k b o o k  1~ V980  T e a c h e r ’ s  M a n u a l ;(I Y2. 7 3 0  C a s s e t t e s  IV/ Sr 16, 0 0 0

E a c h  l e v e l  o f  ‘_> ?f_C [ Zc;rdl will  be avai lab le  in Japan on the following dates.

L e v e l 1 : Ju ly , 1982 L e v e l 2 1 O c t o b e r , 1982 Level 3 : April ,  1983

I.evel 4 : June, 1983 L e v e l 5 : Octobe r . 1983 Levrl 6 1 Februa ry ,  1984

F o r  exuminat ion copy request. please contact:

2 2 15 Koraku

REGENTS PUBLISHING CO., INC., JAPAN Hunkyo-ku, Tokyo 112
phone : 03 816 4373
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SELECTED PAPERS AVAILABLE

The Monterey Inst i tute  of  Internat ional
Studies has publised select papers in such sub-
j ec t s  a s  theoretical research, observational
research, socio-linguistic research, diary studies,
and annotated bibliographies; these papers
were submitted by Dick Allright, Barry Mc-
Laughlin, and graduate students and faculty
at the Institute. Anyone wishing to receive
a copy should send $4.00 per copy plus an
a d d i t i o n a l  $ 5 . 0 0  f o r  overseas mailing t o :
Kathleen Bailey. Monterey Institute of lnter-
national Studies; 425 Van Buen St., Monterey,
Cal. 93940 U.S.A.

TECHNICAL COMMUNICATION
CONFERENCE

Teaching technical and professional communi-
cation, a five-day conference designed to im-
prove instruction in technical communication,
is again being offered by J.C. Mathes and D.W.
Stevenson, August l-5, 1983 at T h e  University
of  Michigan.  For more information please
contact  Ms.  Gretchen Jackson,  Conference
Coordinator, Department  of Humanities, The
University of Michigan, Ann Arbor, Ml 48109
U.S.A. Tel: (3 13) 764-1420.

CALL FOR PAPERS

Cross Currents, the biannual  journal  of
communication, language, and cross-cultural
skills published by the Language Institute of
Japan (LIOJ),  is currently soliciting manuscripts.
Major emphasis is on practical ideas and sug-
gestions for classroom use and issues affecting
cross-cultural communication and the use of
English as an international  language. Please
address all correspondence to Cross Currents,
Language Institute of Japan, 4-14-1 Shiroyama,
Odawara, Japan 250.

SUGGESTOPEDIA
TEACHER TRAINING COURSE

Date: March 12 ~- March 26, 1983
Time: 9:30 a.m. - 4:30 p.m.
Place : S e m i n a r  Building, Sangyo  Nor i t su

Daigaku, Tokyo
Instructors: Alison Miller,

Jan Ono
Justine Moriarty
Sam Antrum
Setsuko lki

Fee: Members:¥120,000  / N o n - m e m b e r s :
¥150,000

Info: Sangyo Noritsu Daigaku (03) 704-
1111:  Just ine  Moriar ty  (03) 724-
5336

February 1 198’3,

Position
c

(TOKYO) The Simul Academy of International
Communication, an aff i l ia te  of  The Simul
Press, has openings starting in April 1983 for
aualified instructors. The Academy has programs
for interpreter-training and advanced English
education with a heavy emphasis on international
affairs. A degree i n TEFL or related fields
plus teaching experience, preferably in Japan,
is highly desirable. full-time and part-time
positions are available. Excellent remuneration
and conditions for skilled individuals. Send a
cover letter and resume to The Simul Academy,
l-5-17, Roppongi, Minato-ku,  Tokyo 106.
Tel. (03) 582-9841.

(TOKYO)  Nat ive ins t ructor  for  an Engl ish
conversation class is urgently needed by a tech-
nical college in the center of Tokyo. More than
10 class hours a week, beginning April, 1983.
For further details and interview, call J. lgarashi
at 441-l171.

(OSAKA) Native speakers of English to teach
English conversation to second year high school
students on a part time basis starting in April,
1983. Also openings in the junior high school.
Anyone interested should contact Mr. Tanaka at
Poole Gakuin, Katsuyama Kita l-19-31, lkuno-
ku. Osaka 544 (06-741-7005).

(OSAKA) Hishoten Kotogakko has an opening
for a part-time, native speaker of English to teach
ten to twelve hours of English to high school
girls. For further information write to the fol-
lowing address: Sister Tsutsumi, High School
Principal, Assumption High School, Nyoidai
l-l 0- 1 1, Mino Shi, Osaka Fu, 562. Japan.

(PHILIPPINES) The ICMC Philippine Regugee
Center ESL-CO Program requires senior staff in
Curriculum, Training, and -Testing and super-
visors in ESL, Orientation, and Prevocational
i n s t r u c t i o n .  Qalifications:  M.A.  i n  r e l evan t
discipline and at least 3 years experience. (5
years experience without degree.) Previous
work overseas and/or with South-east Asian
refugees. Senior staff posts also require skills
in administration and human resources manage-
ment. Salary: $12-14.000 plus benefits including
housing. One-year commitment. Positions avai-
lable now. Send resume and names of 2 refer-
ences to: Mitzi Schroeder, USCC Migration and
Refugee Services, 13 12 Massachusetts Avenue,
N.W.. Washington, D.C. 20005. (Please indicate
position applied for.)

-26-
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ENGLISH FOR THE BUSINESS AND COMMERCIAL WORLD

CAREER J.A. Blundell and N.M.G. Middlemiss

(Beginner-Intermediate)

This two-part course takes the student to the Council of
Europe’s ‘Threshold Level’. Each part yields 60-100
class hours. CAREER is unique in that it systematically
develops all language skills from a basic level but in the
adult context of international business.

Part 1 - PROSPECTS - centres on a group of trainees
from different countries as they are introduced to
various aspects of SUNCO, a company that deals in
solar energy products.

Part 2 - DEVELOPMENTS -follows SUNCO’s expansion
and the trainees’ development as they carry out specific
business activities such as dealing with clients, attending
meetings, using the telephone and travelling on
business.

CAREER : PROSPECTS CAREER : DEVELOPMENTS
Student’s Book ¥ 1,830 Student s Book ¥2.010
Teacher’s Book ¥2.790 Teacher’s Book ¥2.790
Dialogue cassette ¥5.220 Dialogue cassette ¥3.800
Drill cassettes (set of 3) ¥17.100 Drill  cassettes (set of 3) ¥ 10,450

MANAGE WITH ENGLISH P.L. Sandler and C.L. Stott
(Intermediate)

This one-book course approaches the activities of
management with throughness, paying equal attention
to practical issues and the language needed to deal
with them.

The 18 units cover topics such as Recruitment, Pay and
Conditions, Forecasting, etc. Each unit features Reading
and Listening Comprehension, Language Study,
Discussion and Writing Practice, and an Activities
section for practical business language application.

Student’s Book ¥ 1,860
Set of 2 cassettes ¥ 10.450

3-3-3 Otsuka, Bunkyo-ku, Tokyo 112

DXFDlD
Oxford University Press Telephone (03)942-0101

IN lSll

BUSINESS LETTERS FOR ALL B.J. Naterop
(Intermediate - Advanced)

This book includes model letters, in American as well as British English, and phrases on
typical business matters in realistic international contexts. There are exercises at the end
followed by a comprehensive reference vocabulary of business words with examples and
compound words. ¥900
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MINERVA BOOKS
The Newest ESL Publisher with the Latest ESL Materials!

ALREADY PUBLISHED
THE ENGLISH NOTEBOOK
by Richard Yorkey
Exercises for Mastering the

Essential Structures ¥1, 310

ACCEPTANCE TO ZEAL
by Carol Akiyama
Functional Dialogues for

Students of English ¥ ,310

READ RIGHT!
by Anna Uhl Chamot
Developing Survival

Reading Skills ¥1, 310

DICTIONARY OF GETTING ALONG
TWO-WORD VERBS FOR WITH IDIOMS
STUDENTS OF ENGLISH by Lorraine Goldman
by Eugene J. Hall ¥1. 050 Basic English Expressions

PEOPLE TALKING
and Two-Word Verbs ¥ 1,310

by Eugene J. Hall ENGLISH FOR OFFICE
Dialogues for High CAREERS

Intermediate and by Robin Bromley and
Advanced Students ¥  990 Walter J. Miller ¥ 1,310

FORTHCOMING - DICTIONARY OF
PREPOSITIONS FOR

THE 333 MOST COMMONLY STUDENTS OF ENGLISH
USED ENGLISH VERBS by Eugene J. Hall ¥ 1,050

by Walter J. Miller

MINERVA BOOKS, LTD.
137 West 14th Street New York, N.Y. 10011

For further information, please contact: QvOHAN
(W Es T E RN PUBLICATIONS DISTRIBUTION  AGENCY)
14-6 Okubo 3-chome Shinjuku-ku Tokyo 160
TEL(03)208-0181

LONGMAN
LEADSTHEWAY
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ACQUIRING CULTURAL AWARENESS
AND READING SKILLS

J_ our students will dramatically improve t h e i r  reading s k i l l s  in English while

sampling d i f f e r e n t  aspects o f  contemporary  I U.S. c u l t u r e and c u s t o m s  w ith this

exciti ng new ESL/EFL, r e a d e r  f r o n t  Addison-Wesley.

F o c u s  i s  on topics and realia provide  a true flavor o f  the U.S. lifestyle

foorball, t.v., wedding traditions and  more.

,4 wiclt~ rang’  o f  t-din g wltv~tiotis  itic.littling  tiitrritti\t5.;t  tit’\\sl);toer’  at?i(,lt..  atic

a ,tttt’tltt  devrlof)  thr s k i l l s  ntvyskarv f o r  tttlcIvrstatlclitlr  c(I 3 \arirt\  of \\ rititig  511 It3.

,411 iritrotlttc~tctrc  c~hal)t~r  on tltr  IISV of’att b:ti glihlt/b:tiglislt  “It~itrtit~r’h” (ti(.tioti;tn

t~n(~ottraprs  sttttlrtits  t o  rvucl  a l l  tlttb wltv.tiottb  I\ itliottt  tratislatitip  itito  tlteit.

native  lurigrtagt*.

l  l’imt,  twwrtl  antI rraclitig  hf)twl  c*liarts  Iit~II)  lt~arti(~t.5  watl flist(ar  uttcl  kwlb ttzic.k

o f  their  ~~rogrws.

l ltlral f o r IO\\ ititc~rttlt~~liatt~  t o  ititertuecliate Ita\  t>I stit(lt~tils  itt stv.otitliir\ ilIlt I

rtnivrrsity  FSI,/b:E’I. I)rogtxti~s.

Developed by:Kenji Kitao, Vincent Broderick,  Barbara
Fujiwara,Michiko Inoue, S.Kathleen Kitao,Hideo Miyamoto,
and Leslie Sackett

&, ADDISON-WESLEY PUBLISHING COMPANY
2-2, 1 CHOME SARUGAKU-CHO CHIYODA-KU, TOKYO

Tel 03-291-4581
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BBC English by Radio & Television’s Agent in Japapn

now has the full range of the BBC’s English language teaching

materials-audio, video and course books-in stock.

NEW TITLES

Video based materials

Follow Me to San Francisco
1 hour of video wrth accompanyrng course book

and teacher’s manual at Intermediate level.

l VHS & Beta format: 60,000yen

Speak Easy
1 hour of mime sequences suitable for all levels

Accompanyrng teacher’s notes

l VHS & Beta format: 60,OOOyen

Comedy Time
4 graded, halt-hour comedres:“Fiasco’:

“The Monster’: “Plan to Kill’: “The Red Arrow’:

accompanied by a book intended

to supplement classroom teaching.

l VHS & Beta format: 75,OOOyen

Audio based materials

Going to work in English
Susan Norman Chns Faram

The text & 2 cassettes are designed

to help these who require English in therr job.

l Text price:1,920yen

l Cassettes: 5,200yen

In a Manner of Speaking
J c. Wells

Examples of English pronunciation

in different parts of the world-on cassette

For advanced learners and students

of phonetic s-with accompanyrng booklet

l Price. 3,200yen

For further information call our English Language Director on (03)34B-5641 or come and see us in Shinjuku at

Matsuoka Central Bldg. 8F, 1-7-1 Nishishinjuku, Shinjuku-ku, Tokyo.

- 30 -
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/ Meetings 1

KANTO CHAPTER

Speaker:
Topic:

Date:
Time:
Place:

Fee:
Further

Julian Bamford
Listening: What to teach and how to
teach it.
Sunday, February 27, 1983
1:00 - 3:00 p.m.
Bunka School of Languages, near Shin-
juku station. Te1:03-379-4027
Members free; Nonmembers ¥ l , 0 0 0

information:  Gaynor  Sekimori (891-
8469) or Shari Berman (709-4991)

Julian Bamford was born in England and
trained in TESOL in the United States. He
taught refugees in Los Angeles for three years.
At present, he is most interested in developing
listening skills. He is working for a vocational
language school in Tokyo, doing curriculum
coordinat ion and teaching.  Current ly he is
writing listening-based materials.

His presentation will be a repeat of the highly-
rated presentation he gave at JALT 82. It will
highlight the theoretical considerations of listen-
ing as a skill. and the practical means by which it
can be taught in the classroom and integrated
into the syllabus. There will also be an evalua-
tion of commercially  available material ,  and
ideas for making your-own.

The KANT0 SIG for Teaching English to
Business People will hold a meeting at 2:00 p.m.
on Sat., Feb. 12.

Location: Kobe Steel Language Center, Tatsu-
numa Building (5th floor), 1-3-19 Yaesu, Chuo-
ku, Tokyo 103. Tel: (03) 281-4105.

Topic: Developing one’s own materials.
For further information, call Stephen Turner

at the above number between 1 and 5 p.m.,
Mon.-Fri.

The above topic follows on from the discus-
sion of Dec. 18th on commercially available
materials for teaching oral communicative skills
to business people. We hope as many people
as possible will bring samples of their own
materials. Furthermore, at the same meeting we
will choose a segment of “The Sadrina Project”
video course as the focus of our March 26
meeting (same time, same place). We plan a
“brainstorming” session on developing and
exploiting the video material. Materials de-
veloped by participants will, of course, be highly
relevant! Anyone who misses the Feb. 12 meet-
ing but wishes to attend on March 26 should
contact Stephen Turner after Feb. 12 to find
out which portion of “The Sadrina Project”
is to be discussed.

February 1, 1983
WEST KANSAI CHAPTER

February Meeting

Topic: Making English Lessons Come Alive
Speaker: Miho T. Steinberg
Date: Sunday, February 20, 1983
Time: 1:00 - 4:30 p.m.
Place : Umeda Gakuen (St. Paul’s Church)

2-30, Chaya-machi,  Kita-ku, Osaka
Fee: Members, free; non-members ¥ 5 0 0

(applicable against annual dues if
joining at this meeting)

Info: Vincent Broderick 0798-53-8397
(eves . ) ;  Jack Yohay 06-771-5757

This presentation will discuss different tech-
niques and methods classroom teachers can
use to enliven their English classes. Mindful of
the fact that Japanese students start to dislike
English classes, and therefore English, in the
second year of junior high school, English text-
books which are adopted in Japanese public
schools will be used to suggest different activities
and approaches.

MIHO T.  STEINBERG is  current ly  on
sabbatical leave from the University of flawaii,
where she was director of the English Language
Institute. She has taught English and trained
teachers in Japan, Canada and the U.S.A. for the
past 20 years.

SPECIAL INTEREST GROUPS:

Children’s Interest Group: Sunday. Feb. 20.
11 :00  - 12:30 p.m. Umeda Gakuen. Contact,
Sr. Reeis Wright  06-699-8733Jazz  Chants for
Children; Using and Making Puppets.

Teaching in Colleges and Universities: Sunday,
Feb. 20, 11:30 - 12:45  p.m., Umeda Gakuen
Contact, Jim Swan 0742-34-5960.

Teaching English in Schools: Wed. Feb. 23,
6:30 - 8:00 p.m., Center for Language and
Intercultural Learning. Contact, Keiji Mura-
hashi 06-328-5650 (days).

EAST KANSAI - KYOTO

Doubleheader, February 27th, 2:00 - 5:00 p.m.
British Council Kyoto Centre
7-7-, Kitashirakawa Nishimachi, Sakyo-ku, Kyoto
606. 075-791-7151

1. Speaker:
Topic:

2. Speaker:
Topic:

Steve Tripp (in person)
Computers and Language Teachers:
Essential information you need for
getting started with computers.
(See James Duke’s review of the
presentation at JALT ‘82 in the
Newsletter for December)
Carolyn Graham
An edited compilation (45 min.) of
Carolyn’s  two presentat ions at
JA LT ‘8 2, introducing Jazz Chants
and The Carolyn Graham Songbook

Members: free; Non-members:¥l,000; Students:
free; Information: Juro Sasaki 075-495-5236.
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When English is a New Learning Experience.....

Adult Course

Here is the Answer !!!

by Protase E. Woodford and Doris Kernan
Books 1-6 ?r 1,120m  - 1,250F’l
9-77O.77.  at.7 bri-7”. 4 1 - 7 5 - F .  77. \, $?mF#j7=x7/LI

College -
High School

Course_ bv the National Council of Teachers of English, U.S.A.
Books l-5 21 1,0101’1 Books 6 1,190m

‘7-77‘~:,7(1~3).fr-tr~r~f-7”.~~~~~7~~7~~.~2  ~/~7Y~7%?$$(1-3)

Primary
School

Course by Doris Kernan ( New second edition )
Books 1-2 & 1,2OOtY(.J%i)  B o o k s  3 - 6 & 1,45Orn(~mGi)
9-777“Y7.  fi+zYb ~-7°\~~-75-~,~kgitiH3=17~~

I/wxxJI#m

. Interestrng situations

. “se materral  already learned
l Combines concepts of lesson
l Reinforces mastery

. Visual summary
l Elicits and reviews previously

learned material

Balanced Development of All Four Basic Skills !!
Listening - Speaking . Reading - Writing

- _
Taylor: LEARNING AMERICAN ENGLISH, 2/e . ¥1,340
Taylor: MASTERING AMERICAN ENGLISH . . . ¥1,340
Taylor: PRACTICING AMERICAN ENGLISH . . ¥1,430
Taylor: AMERICAN ENGLISH READER. . . . ¥1,470
Taylor: ENGLISH CONVERSATION PRACTICE . . . ¥1,500
Goodman: HOW TO PREPARE FOR THE TEST OF ENGLISH AS A FOREIGN

LANGUAGE (TOEFL) /Text w/2 cassettes ¥4,300, Text only ¥1,910
G r e n o u g h  : E N G L I S H - S I N G  I T / T e x t  w / 2  c a s s e t t e s  . ¥4,900, Text only ¥920
Kruse: ENGLISH FOR BUSINESS-MARKETING /Text w/2 cassettes ¥4,500,  Text only. ¥950
Suzuki: BUSINESS WEEK DIGEST / Text w/2 cassettes ¥5,500




