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Robert O'Neill is a well-known textbook
writer who spent part of the summer of 1983 in
Japan, presenting workshops on curriculum
design and textbook design.

RR: What exactly do you mean by “nonsense?’

RO: | use nonsense quite a lot to help people
Learn how to predict. If they see a nonsense
word in a sentence, and they can understand
more or less what the nonsense word means,
then they learn that they can also understand
what real words mean, words which were new to
them or which they thought were too difficult.
That means of course that you have to construct
the sentences with a fair amount of redundancy.
Like if | say, “Do you shang very often?’ you
redly have no idea of what | mean. But if | say
“Do you shang pretty women?’ you will have
a slightly better idea, Or “Did you shang a
pretty woman this evening'!” you till would not
know what | meant. And then | say “As | was
coming to work | shanged a beautiful woman.
She was walking down the road and | just shang-
ed her and then came on, | didn’t say anything
to her or anything.” You have to understand
of course something about my ethical and moral
background, that | don't believe in rape and,
the fact that it was a public place that | shanged
her in, it probably means something like “saw.”
| think that's a very good example. But | use
nonsense quite a lot to help people to predict
from the context, or to infer from the context
what the word means. That's my primary use
of nonsense.

The difficulty with using nonsense is that
some teachers believe you're suggesting they
should use nonsense, or that there’s something
magical about using nonsense. That wasn't the
idea at all. It's just to prove to them that you
can tell a great dea just from the context of the
sentence, even if that context contains quite a lot
of nonsense in it.

RR: Is that based on the assumption that native
speakers don't listen to every word that they
hear and yet understand the general meaning
and are sdective in their listening?

RO: It's based on that assumption. It's also
based on the assumption that we really don’t
fully understand how people really understand.
There is really no satisfactory model of com-
prehension. If you ask teachers, native and non-
native speakers alike, a lot of them believe, |
think, that you understand by accumulating a lot
of semantic units from a sentence. So the
sentence “You can understand this if you listen
hard” can only be understood if you understand
each unit in it. If you listen harder you can
understand this. That's, I'm sure, not the way
people understand at all. | think that we under-
stand very often by predicting long before the
person has finished the sentence what they’'re
going to say and by getting just a few of the
key words, listening to a few structural signals.

cont'd on next page
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Of course that means that very often listening is
very sloppy and that people don’t listen very
well. But even a very very good listener does not
simply listen, or does not construct the message
or reconstruct it on the basis of each individual
word that speaker uses.

RR: It's probably true we as native speakers
don't pick out every word individually. So in
some sense we have criteria for our selective
listening and the second language learner doesn’t
have that skill.

RO: Well, that's very true. We have all sorts of
criteria, intuitive and otherwise, that we can use
to select and to infer meaning. And as you say
a non-native learner doesn't have those criteria.
That's why | use such devices as advance ques-
tions and other things. That's why it's very
important for the teacher to focus on questions
beforehand, or use some kind of advance or-
ganizer, so that the learner has some idea We as
native speakers wouldn’t need the advance
organizer, but it helps the learner very much.

But there are also various types of tasks, a
kind of hierarchy of tasks which can be used
which will help the learner eventually to build
up some of these criteria that we use as native
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speakers, and which they use in their own lan-
guage, but which they can't use in English. For
instance | think you have to get people to listen
for different things at different times, like listen-
ing for tone and attitude might be one listening
exercise. And then listening for the general point
of the message, trying to construct or decide
exactly what the general point of that message
is. And then thirdly you might listen for certain
signals that the speaker gets which the non-
native learner may not be tuned into, signals
like “that’s not what | really meant” or “I'm
going to change the subject now, slightly,” or
irony and sarcasm sometimes. These things
tend to be lost very much on a non-native
speaker or listener.

But my own experience comes from being
not just a teacher, but a learner of other lan-
guages. For instance, when | went to Germany
twenty-five Years ago | didn't spesk any German
at al. Within about three months | was reading
newspaper articles. | didn’t understand every
word in the newspaper articles, and there were
lots of dlusions which were lost on me, and that
gtill elude me even after twenty-five years, part
of which time | taught German. And I've lived
in Germany for long periods, | still don't under-
stand it as fluently as a German does. And there
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are things, precisely because of the absence of
these criteria, that | find very very difficult to
understand

But 1 did find that 1 could improve my read-
ing comprehension enormously by reading
newspaper articles and not trying to understand
every word in them. For instance it helps very
much if you use passages for listening or read-
ing comprehension which are about things that
the learner already knows something about.
Let's say a story which is likely to have occurred
in a Japanese newspaper. If you read that story
in English to a Japanese who had read that news-
paper, then the Japanese person would have
some of the criteria we're talking about, some
of the background.

RR: What is the problem that this kind of work
addresses? For example, we criticise our stu-
dents' strategies for learning: they focus on a
word that they don’t understand, and they dwell
on it, a the expense of understanding the rest of
the passage. Do you fed that is a genera char-
acteristic of second-language learners? What kind
of change is it that we're after?

RO: Wedl, | think there are two parts to it: what
attitude or defective strategy are we deding with,
and how best can we deal with it? And for the
first question | think it's precisely what you've
just said, the tendency to focus only on what
you don’t understand and not what you do.
That is the most defective strategy, the unwill-
ingness to guess. Sometimes of course it's not
only the unwillingness but the reluctance, be-
cause you may feel that guessing is intellectually
inferior. After all, we've been educated to
believe that precision and exactitude are very
very important virtues. And so they are if you're
a lawyer and you're reading a contract, you can't
make a guess about what this word means or
that word means. But you won't get to the skill
that a lawyer needs in order to read a contract
unless you first use general inference skills.
Otherwise you'll just be bogged down all the
time in the detailed meaning without getting to
the general meaning of the contract. So the
problem that we're dealing with is the problem
caused by a student not locdizing her/his natura
abilities to infer meaning from the whole con-
text. | think that’s one function of nonsense:
to reverse that tendency.

~ But to get to the second part of your ques-
tion, “What are the strategies for dealing with
it?” 1 think the first strategy for dealing with it
is really not to make students feel too anxious
about exact meaning. | think that the teacher
tends to focus upon individual words: Explain
that word, explain this word. Very often when
we read a passage, either we don't have a very
good idea of the general meaning, or it's so ob-
vious to us because of the criteria you referred
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to previously, we can hardly articulate it. We
have to understand that longer passages for use
in the classroom should be understood for their
general meaning first, and that means that
before the teacher does anything else, the teacher
has to make sure the class can answer certain
general types of questions based on the feeling
or mood of the text, the general meaning, and
possibly a few other things.

For instance sometimes | play short dia-
logues for people. They listen to three different
diaogues, and | smply ask them “Where do you
think the dialogues are occurring?‘, not even
what the people were saying, like:

“Could you give me some information about
the trains for London please? | have to be
there by eleven o'clock this evening.”

Or:

“l didn't know that it was going to cost that
much. Can't you find something cheaper?’
“Well there's this. This is also quite good
for headaches.”

| simply ask people “Where do you think
these dialogues are occurring?’ That makes
them listen to it once with a very very general
question in mind, and then when they listen to
it a second time we go further into its general
meaning:  “What kind of information is the
person actually asking for?” and “What is the
problem here?”

RR: We have some very interesting cases here
where a student will leave the program and come
back two years later after living in the U.S. with
listening comprehension skill going way up and
the speaking ability staying about the same. Is
that true for students in general, and if so, how
does that relate to teaching comprehension as
the key skill? In other words (perhaps I'm play-
ing the devil’s advocate for the moment) it
seems that students are capable sometimes of
improving their listening comprehension with-
out a teacher, where they're not so inclined to
improve their spesking skills.

RO: I'm sure that's right, and when | say it's

the key skill, the foundation skill, 1 don’t mean
that other skills can be ignored. But that with-
out that first skill, | think it's very difficult to

develop the other skills: the skills of speaking,
the skill of writing. Unless people can under-
stand fairly widely, | don't think that as a rule
(there are exceptions) people will be able to
speak very well, or to write very well. I'm not
suggesting that al you have to do is focus on the
listening skill, and forget about all the others,
or that they will come automatically, because
that clearly doesn't happen. We meet people

who can understand quite a lot, but can't say
cont’d on next page
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very much.

RR: What are the implications for that in curri-
culum design?

RO: You said ealier you don't necessarily need
a teacher to develop these skills, and | think
that's quite true. However you do need a teacher
to encourage students to do the right things to
develop these skills. Personally | feel that the
best way to develop many of these skills is not
in the classroom, but outside the classroom.

Homework almost always tends to be the
sort of homework which involves production,
usually writing, because that's the easiest thing
to mark. And not, for intance, listening. A lot
of homework, which is going to be used later
as the basis for some sort of production exer-
cise, should be done by the student privately at
home. When | conduct listening and reading
lessons now, | tend to use a fairly formal, much
more formal, even more rigid, approach than |
do when I'm doing a pure production skills
oriented lesson. And that’s because | don’t
think the classroom is particularly a good place
to learn production skills, but it may be in many
ways an even worse place for some of the recep-
tion skills.

However, there are certain advantages the
classroom has. We can arouse initial interest.
If we say to a student, “This is a very inter-
esting text, now go home and read it,” | don't
think he'll go home and read it, and he probably
won’'t even get interested in it. But the class-
room is a good place to get students interested.
| can get you interested, | can get some class
discussion, | can arouse your interest to the
point that you will go ahead and read it. We're
dealing with a longer reading passage, and you
have a book full of longer reading passages. |
would argue very strongly that the teacher
should allow some initial interest, and give
students a set or a series of goals to read or
listen for. But then the learner should do three-
guarters or at least a half of the rest of the job
at home, without any help from the teacher at
adl. Then they have to come back and the teach-
e makes some use of what they've read or what
they’ve listened to.

RR: On the technique level, you mentioned a
couple of things that you use in the classroom:

dialogues with questions like “Where are the

people speaking?’ rather than “What did he say
to her?” Do you have a set of techniques that
you’'ve been using to implement this in the
classroom?

RO: Yes, | have a series of things that I've been
using more and more for listening comprehension
and for reading comprehension. For listening
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comprehension recently I’ve developed an old
idea which has also been used by other people,
Jgsaw. and | wrote an article about it in Cross
Currents recently. It seems at first to be so
simple, and perhaps even a rather trendy idea.
You take two different stories, or a series of
sentences, each belonging to two different sub-
jects, and the student has to classify the sen-
tences first of all according to the subject. For
instance if there are two newspaper headlines
and stories, then the student classifies each story
according to the headline: this belongs to head-
line A, this belongs to headline B. Or you could
say “I'm going to tell you something about two
different people. One is a rich movie star in
Hollywood, and the other is a poor teacher in
Japan.” Who am | talking about? I'm using a
particular example that | used recently in Japan.
That's a jigsaw exercise. All the student has to
do is tell me who I'm talking about. Not even
what I've said.

So that's a gist exercise. | begin with a gist.
The structure of the lesson is to begin with gist,
to build in devices which will make students
read or listen to the passage more than once, to
build into the material certain types of ask-and-
answer exercises (by ask-and-answer exercises |
mean ones in which one student asks and the
other student answers. Even though you use a
teacher-dominant style in the beginning, you
quickly descend, or branch out, into learner-
centered styles of interaction, where students
are working in pairs. | cut down the listening or
the reading to fairly short segments. If | read
three paragraphs with a class, | will go through
the three paragraphs fairly quickly, with general
comprehension in mind; | will go through each
paragraph once more, this time asking rather
more detailed questions, or sometimes using
prediction and other types of skills, which |
can get into later.

So to answer your question briefly, | begin
with a gist, | try to make sure that the students
will read or listen to the passage more than once,
the firgt time at least for gist, listening or reading,
and the second time it’s with more detailed
comprehension goals in mind, and then the
third and final phase would be extracting from
those reading or listening passages certain types
of material which is useful tor language work:
it could be vocabulary, it could be structure, it
could be a number of things.

RR: Do you see an increase, and | hon’'t know
how much you've gotten around Japan this
time, in Japan or around the world in classroom
teachers working with “macro-English” and the
grammar of text, or perhaps working from an
“analytic” viewpoint in the sense Wilkins uses it?
It seems to be what gist listening is geared
toward.
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RO: | can't speak for Japan, really, because the
only place I've been in Japan this time is here in
Odawara. But in places like Spain and Argentina
and amost everywhere | go, | notice one partic-
ular striking fact: that is that it seems to me in
most classrooms throughout the world it's very
rare for the teacher ever to go beyond the sen-
tence level. You can’'t have much cohesion if
you're only working at the sentence level all the
time. And | don't see any evidence of teachers
anywhere in the world seriously coming to grip
with cohesion and coherence. | think even those
words themselves probably fill most teachers full
of fear: Cohesion and coherence? How can |
possibly teach cohesion and coherence?

Again the answer is through teaching gist
first of all, through later looking at some of the
signals which suggest change, through some more
specific work on linking devices in grammar, and
sequential signals, and also through such simple
devices as cutting a newspaper article up into
different pieces and getting students to rearrange
it. That’s a very good cohesion and coherence
device: Let students rearrange texts. You have
to explain to them why they are doing it. | don't
think you should use words like cohesion and
coherence, not with the students at least. |
don't see much evidence of that kind of exercise,
except perhaps in some places in England, and at
university level, and perhaps in the United States
I think thev’'re doing more and more of that.
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It's become almost a kmd of fad. Students
yawn and say “Oh my God, we're going to do
this again. ” | think that very often students
don't understand the purpose of it. And it has to
be made clear to them somehow, without using
metalanguage like coherence and cohesion.

RR: Are you publishing anything which is
amed at this kind of skill development?

RO: Yes, there's a book I've just finished called
Kernel Three. | hate to use the word “Kernel.”
I sometimes think that when | finally die and
they bury me they’'ll say “Here lies a kernel of
Kernel.” or something like that. I'll never use
the word again, or not as a title. But there is a
book, Kernel Three, it's a new series out, Kernel
One. Kernel Two. and Kernel Three. But it's
really quite different from Kernel Intermediate
and Kernel Plus. It's not a replacement, but an
alternative to those two other books. And in
these three books, particularly in the Two and
Three, there's quite a lot of emphasis on coher-
ence and cohesion, upon gist understanding,
upon gist comprehension, upon a variety of
other comprehension devices. One last thing, |
would just like to say that from my own experi-
ence of learning languages, particularly for in-
stance my experience recently of trying to learn
Spanish (I haven't been very successful at it so
far), that | don't think one can make any rigid
distinctions sometimes between comprehension

and production, except to say that, for instance.
cont’'d on next page
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in Japanese schools. there is very little compre-
hension; if the teacher simply speaks, or drills
al the time at sentence level, there’'s hardly any
understanding at all. There’s no basic under-
standing of why you should take fairly simple
texts and simply read them, and use fairly
ordinary comprehension strategies with a class.
There should be far more emphasis on finding
out what people do understand. The types of
ordinary questions teachers use are probably far
more important than any of the devices |'ve
mentioned. What kind of questions can you
develop. and foster comprehension through’?

RR: By “the ordinary questions” you mean

RO: If you are dealing with a short text in
class, a newspaper atticle, a headling, a news item
which has been spoken on the news, a short
dramatic scene. a conversation. what sort of

WHO SAID ELEMENTARY AND
ADVANCED STUDENTS
CAN'T BE TAUGHT TOGETHER?

The story of an ESP simulation
using mixed-ability classes

By Tony Deamer, Kobe Sted

1) Background to the Course

Every summer Kobe Sted holds a four-week
residential Intensive Course in English at its
Nada Training Center for the Freshmen who
joined the company the previous April. This
course marks the end of their six-month induc-
tion program into the company, and immediate-
ly afterwards these Freshmen begin work in
whatever section they have been assigned to.

This year the teachers of Kobe Steel’s
International Communication Program were
asked to offer a course to 50 Freshmen. The
Freshmen had majored in various subjects, but
the majority were of a science bias and would
eventually work in the Engineering or Construc-
tion Machinery Divisions of the company. In
June and July each Freshman was given a short
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guestions do you use as a teacher with that
material? I’'m going on the assumption that you
won't simply use the questions in the book,
because they’re very roughly tuned, and you
have to be more finely tuned in your questions,
finely tuned to the particular class. How do you
formulate the question, what reasons have you
got for formulating the question you have,
where does the question lead? |f we just took
that one area, What are questions for?, you have
a very fascinating area for research. If you st a
the back of classes and watch teachers teach.
you soon discover that there is a great variety of
reasons for asking questions, the last of which is
to find out whether somebody has understood
somebody or not. Questions can be asked to
direct attention to a particular part of the text.
Questions are often used to find out whether
somebody’s paying attention at all. The way
teachers ask questions is a very very critical Kill.
| think it's one which tends to be ignored.

interview by two teachers. who then graded the
student on a scale ranging from 0 for an absolute
beginner to 5 for a native speaker. This intervicw
score reflects the students' oral communicative
ability and is an adaptation of the well-known
F.S.I. system.

2) Timetabling and Class Formation

Five classes of 10 students were formed,
based on these interview scores. and these were
taught for three hours every morning. In these
classes, named A - E, the farly uniform level of
the English of the students allowed the two
teachers who taught each group to plan programs
emphasising language work suitable for each
range of ability. For the afternoons of the last
three weeks, however, it was decided that new
classes should be formed containing students
with widely different levels of English ability, as
defined by their interview scores. These new
classes would undertake a week-long guided-
design* followed by a two-week simulation.
and they were formed by taking two students
from each of the morning classes. which we
referred to as ‘horizontal classes,” in order to
create five afternoon groups, referred to as
‘vertical classes’ which had a fairly equa average
interview score. To achieve this similar avcragr
interview score, each horizontal class was split up
as is shown in the example below. The names of
the students have been omitted for obvious
reasons. and thevertical classes were named 1-5.
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CLASS A

Vertical
Student Number Interview Score Class No.

1 4.5 1

2 3.9 5

3 3.9 2

4 3.8 4

5 3.7 3

6 35 3

7 3.45 4

8 3.4 2

9 33 5

10 3.3 1

Thus. each vertical class had a fairly similar
average interview score but contained students
within arange from the tnost advanced at 4.5 to
the most elementary at 0.8.

3) The Rationale behind the Vertical Grouping

Behind the formation of these vertical
classes lay the thought that in a real-life Japanese
work situation there arc peoplc whose English
alsorangesfrom the advanced to the elementary
and that when these members of staff are called
upon to useEnglish of any kind, they must work
together to arive a the desired end-product in
English, whether it be awritten technical report,
abusiness letter. a telex or an oral presentation
at an international conference by one of a
research team.

Although there is no doubting the value of
he classification of students Into groups. each of
which contains students with a similar level of
English ability, when one wishes to concentrate
on specific linguistic items, the teachers at Nada
wanted to find out whether, in certain circum-
stances and with certain aims in mind, classes
formed of students with a wide range of ability
could be taught together. People are, after al, a
sum total of intelligence, personality, experience,
and have widely different talents, strengths and
weaknesses, so to see students entirely one-
dimensionaly in terms of their interview score or
alabel like ‘elementary,” ‘intermediate’ or ‘ad-
vanced seems to suggest that these other aspects
of the person are unimportant.

The teachers were to find out that the so-
caled ‘lower-level’ students were often able to
perform linguistically equally, if not better, than
their ‘more advanced’ classmates. and were
cerrtainly able to contribute equally in other
areas of the group activities which we undertook
with the classes.

4) How the Simulation was Organised

As aready stated, the main activity of the
course was 3 simulation over atwo-week period.
It consisted of a total of 30 hoursmade up of
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three hours per afternoon. To add spice to the
work a competitive element was introduced, and
each group was asked to design an experiment
which could fit into a canister of five cubic fest,
as used in the American Space Shuttle Program.
The rules of our competition were based on the
real advertisements placed in various magazines
by NASA and which welcomed experimental
proposals from the public.

By the time the opening day of this simula-
tion, which we named ‘The Space Shuttle Get-
away Special,” came along, the vertical classes
had been together for six afternoons, and in this
time they had worked on a guided design which
simulated avisit by an American businessman to
the Kobe office of Kobe Steel. It followed a
sequence of situations of the kind that the stu-
dents might encounter in their careers with the
company when a visitor from abroad comes on
a business trip to Japan. Apart from the obvious-
ly useful language generated in this work. the six-
day period served as a warm-up for the main
simulation and in this time a positive group-
feeing was established.

Allhough a ‘pure€’ simulation follows its own
course entirely, in order to simulate a real work-
ing situation a schedule was prepared with guide-
lines as to the areas to be considered when a
proposal is being developed and with various
deadlines marking points where dl of the five
classes should be at the same stage intheir work
on their experiements. Blank forms were typed
to fit in with this schedule so that the students
had starting points for their various discussions
in the many decision-making processes which
were needed to crystallize their initial ideas.
The schedule is outlined below, and the items
in italics indicate not only a point in the schedule
but also one of the blank-forms mentioned above
or a handout prepared by the teachers, the con-
tents of which are clear from the titles.

Day
number Work for that particular afternoon
1 Introduction to the simulation using a NASA

video. Explanation of the competition rules
and the schedule for the simulation. Exami-
nation of the criteria for judging the simula-
tion and suggested ideasfor choosing the class
proposal. Choosing a class manager and dis
cussion of the manager’s duties. Students to
think of one idea each as homework

2 Discussion of the students’ ideas and selec-
tion of the class proposal. Managers to assign
hasic design tasks to group members using the
initial design check list.

3 Review of the budget form and discussion of
its application to the class experiment. Re-
finement of the class design and production
of basic graphics.

cont'd on next page
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4 preparation of a two-page typed summary of
the class proposa containing a preliminary
budget. Choosing two spokesmen and a
secretary for the press conference the follow-
ing day.

5  Discussion of the four other classes sum-
maries and formulation of questions about
these to be asked at the press conference.
Taking part in the press conference and a
post-mortem of the press conference to re-
consider the class proposa in the light of any
problems raised by the other classes.

6  Application of details of the class proposal
to the specifications and materials check lists.

7  Application of the proposal to a process flow
chart and the preparation of the initial out-
lines of the verbal and graphic elements of the
final presentation.

8  Preparation of detailed materia for the fina
day.

9  Full rehearsals for the presentations.

10  The fina presentations and the awarding of
the prizes to the winning group.

Thus, the students had a fairly rigid framework
in which to put their idess.

5) Classroom Roles

The two teachers assigned to each class
worked closely with the group manager, who was
either chosen by the class or by the teachers.
On the first day he was given a clear list of his
duties, and depending on his talents and leader-
ship qualities, the teachers played a stronger or
less important role in group decision-making and
in the organization of the proposal. However, in
all cases the students were allowed to develop
their own ideas,, and the teacher acted more in
the role of a facilitator and a language resource.

In a real work situation, of course, Japanese
is used, and some groups used Japanese when dis-
cussing complex details or major decisions, while
others decided to try to express everything in
English, either due to the prompting of the
manager or the teachers. It was generally felt
among the teachers that limited periods of 10
minutes could incorporate some Japanese, since
this is how the students would work later within
the company. However, as this was part of an
intensive English course, the teachers had to
balance simulating reality with their roles as
teachers. The relief value of such short stretches
of Japanese was also very important, It appeared,
during long periods of often highly technical
discussions in English.
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As we had hoped, the students found a niche
within the group for their own talents and
knowledge, and these they adapted to their
linguistic ability. Some used their artistic talents
in the production of visuals, others used their
knowledge of economics for accounting, while
yet others were able to make use of subjects they
had studied in high school or university. We
made a rule that in the final presentation every-
body in the group had to make some ora con-
tribution, and this gave everyone the motivation
to polish up their speciality within the class
proposal. This they did to astonishing levels of
competence, as will be described in the second
part of this article to be published in the next
Newdletter.

IMany thanks to Mr. W. Harshbarger of Sumitomo
Metals for permission to adapt his origina idea to the
needs of our course.
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VOTING PROCEDURES FOR
1984 NATIONAL OFFICERS

As provided in the JALT Constitution, the
National Officer eections are being held by mail.
A post-paid postcard ballot is included in this
issue for your convenience. Joint and group
members who receive only one postcard for two
or more members may make xerox copies and
mail them in a regular envelope.

All of the chapters were requested to submit
a list of candidates. In addition, a postcard for
nominating candidates was included in the
September 1983 JALT Newsletter. The ballot
includes the names of all those who were nomi-
nated and agreed to run for office.

As a result of changes in the JALT Constitu-
tion and Bylaws passed at the Annual Meeting
during JALT ‘83, those elected to the offices
of President, Treasurer, and Membership Chair-
person will serve for two years (i.e., from Janu-
ary 1, 1984 through December 3 1, 1985) while
those running for Vice President, Program
Chairperson, Recording Secretary and Public
Relations Chairperson will serve for only one
year. Next year's elections will be only for the
latter four positions.

Voting must be done in accordance with
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the following guidelines:

1) All members of JALT paid up until or
after October 3 1, 1983 are €igible to vote.

2) Votes must be received by the JALT
Office no later than November 25, 1982.

3) Votes may be submitted in one of two
ways:

a) By filling in the postcard ballot, in-
cluding your name and chapter affiliation at the
bottom and submitting the card through the
mail “as is”

b) For those desiring a secret ballot, by
enclosing the marked ballot (with the bottom
portion blank) in an unmarked envelope, which
is, in turn, placed in another envelope for mail-
ing. Put your name, chapter and return address

on the outer envelope and send it to the address
given on the postcard.

4) The lower portion of all ballots will be
removed after voter eligibility is ascertained and
before the ballots are counted.

5) Ballots which fail to identify the voter
either on the balot itself or on an outer envelope
will be deemed void.

VOTE TODAY!

CANDIDATE INFO next 3 pages

.

=NGLIS

This newly revised and updated English for Specific Purposes series is ideal for
students who are learning English for specific vocations or professions. Each of
the nineteen books is designed for classroom and individual use. From
Agriculture to Tourism, students will find:

accurate, up-to-the-minute information and terminology

lively, easy-to-read chapters with dialogues on specific topics
clear, concise definitions

self-teaching exercises

a glossary for every term used in the book

a cassette recording with oral drills and pronunciation exercises

Career English will help intermediate-level students improve their command of
the language as they learn more about their field of interest. Career English will
help teachers keep the attention of these special students by making the
classroom more relevant to their needs.

For more Information write to

Collier Macmillan international
866 Third Avenue

New York, NY 100226299 U S A
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Candidates

Ballot enclosed; procedures on page 9
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President

JIM WHITE (West Kansa) is an assstant profes-
sor and Director of the Audiovisuad Center, Tezu-
kayama Gakuin University, Osaka. A graduate of
the University of Maryland, he received his M.A.
in Audiovisual Education from the International
Christian University, Tokyo, where he is now a
Ph.D. candidate. He has lived in Japan off and
on since 1955 and has been active in various
academic associations both in the U.S. and
Japan. The former include the International
Division of the Association for Educational
Technology and Communications and TESOL.
The latter are the Japan Society for Audiovisual
Education, the Japan Society for Educational
Broadcasting, and the Language Laboratory
Association of Japan. He also does translating
from Japanese to English in the fields of educa-
tion and educational technology. Joining JALT
in early 1978, he was West Kansai chapter’s
program chairperson during 1980 and its presi-
dent during 1981. He has served as President of
JALT since January 1982.

(Tohoku, Kanto. West Kansai. Shikoku. Chugoku,

Fukuoka) o

Vice President

KENJI KITAO received his M.A. and Ph.D. in
TESL a the University of Kansas. He is an assis
tant professor at Doshisha University and teaches
English there. He has taught Japanese to foreign
students at Osaka University of Foreign Studies
and Doshisha University. He is a member of
various professional organizations, such as
TESOL. ACTFL. NALLD. SIETAR, IRA,
IATEFL, JACET, CAP, ELEC, JELES and
LLA. He is a member of the advisory board of
the Center for Intercultural Communication at
Marquette University and of the Rules and
Resolutions Committee of TESOL. He has
published many papers and has made presenta-
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(Tohoku. Chugoku. Fukuoka)

tions at conferences both in Japan and
abroad. He is a co-author of An American
Sampler, Enjoying America, and various other
EFL textbooks. He was Program Chairperson
for the Kansai chapter of JALT in 1979. and is a
founding member of the Kyoto chapter of
JALT. He was JALT Program Chairperson in
1980 and has been JALT Vice President since
1981.

(Kanto. Shikoku)

DALE T. GRIFFEE graduated from Baylor
University with a B.A. in Philosonhv. He was a
member of the Institute of Cultural Affairs (an
educational think-tank based in Chicago) for
eight years. He is a charter member of the
Tohoku chapter and was program chairman for
three years. He is currently chairman of the
Long-Range Planning Committee. He has made
presentations in Taiwan, various JALT chapters.
JALT ‘80 and JALT ‘81. He is especialy inter-
ested in drama and Total Physical Response and
is the author of Listen and Act: Scenes for

—-LanguageLearning, Lingual House, 1982.
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Treasurer

ALEDA KRAUSE graduated from the University
of Michigan with a B.A. in German and an M.A.
in Linguistics and TEFL, taught English and
German in the U.S. for four years, has been
teaching and doing teacher-training in Japan for
four years, most recently with the Language
Training Program at Sumitomo Metal Industries
in Osaka. She has done presentations on teach-
ing listening comprehension and the Total
Physical Response Approach at LTIJ ‘79 and at
various chapters around Japan. In West Kansai,
she served on the executive committee for three
years and was the Treasurer for one. She is
presently the National Treasurer and was the
Treasurer for JALT ‘82 and ‘83.

(Tohoku. Kanto, West Kansai, Shikoku, Chu-
goku. Fukuoka')

Membership

JIM KING is an English lecturer at Kyushu
National University. He is 33 years old and has
lived in Japan for almost three years. Joined
JALT in 1982 and became Fukuoka Coordinator
in 1983. Started teaching English as a Foreign
Language 14 years ago while studying French at
Sussex University, England. Obtained a post-
graduate diploma from Kent University (1977).
Career to date has been divided between TEFL,
translating and writing.  Prior to coming to
Japan, worked as a technical translator for Shell
in London and as an English instructor for the
Saudi Arabian National Guard in Riyadh.

(Tohoku. Shikoku.

Fukuoka)
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KEIKO ABE graduated from Keio University
with a B.A. in literature and studied at North
Carolina State University. She has been teaching
English and doing teacher training for many
years, and is the owner/director of CALA -
Cosmopolitan Academy of Language Arts. She
has published an English song book for child-
ren and severa books for Japanese English teach-
ers. She is also co-founder of Women’'s Inter-
national Society of English (WISE).

W

(Kanto)

Recording Sec.

JAN VISSCHER has a B.A. from McMaster Uni-
versity, Hamilton, Ontario. He has lived in
Japan for 12 years, teaching at large corporations
and at Kwansei Gakuin University. He was
recording secretary and the commercial member
liaison for the JALT ‘82 Conference, and was
coordinator of the West Kansai chapter in 1980.
He is National Recording Secretary for 1983.

(Tohoku, Kanto, West Kansai, Shikoku, Chu-
goku, Fukuoka)

Program

SHARI J. BERMAN became involved in JALT
local committee activities as a member-at-large
in Kanto in 1977. At that time she was an
instructor at Sony LL and worked on establish-
ing large school liaisons to increase membership.
After an absence of three years during which
she attended graduate school at The School for
International Training in Brattleboro. Vermont.

cont'd on next page
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and taught at University of California Extension
in Riversde and Berkeley, she returned to Tokyo
to become Kanto chapter president. She has
served as chapter head for three years and been
National Program Chairperson for one year.
At present Shari is doing freelance consult-
ing, teacher training and teaching in Tokyo. She
was the curriculum director and founder of
Aoyama Language Academy and has founded the
Japan Language Forum.

(Kanto, Shikoku. Chugoku)

Publicity

ELSA VILLAMARIN graduated from Brooklyn
College of the City University of New York with
a B.A. in Romance Languages. After one year of
an interpreter’'s course in the graduate school of
the Institute of Foreign Studies in Monterey.
California, she came to Japan with the intention
of learning Japanese. Her interests have shifted
from interpreting to cross-cultural and Japanese
studies as well as teaching English as a foreign
language. She has taught English for the last nine
years and been a member of JALT for the last
five. In 1983 she was program chairman for the
West Kansa chapter.

N &
(West Kansai)

KOHEI TAKUBO is Generd Manager of Educa
tion and Director of the Board, NEC Culture
Center, Ltd. Before his present position. he
served as general manger of NEC Language Study
Center for nine years. Hepresented papers at
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three different TESOL conferences in 1977,
1978. and most recently at TESOL Hawaii this
year. He was JALT National Recording Secre-
tarv in 1980 and Public Relations Chairman
in 1981. 1982 and 1983

(Tohoku. Kanto)

N.B. The names indicated in parentheses at the
end of each bio-data are the JALT chapters that
have endorsed the nominees.

EXCOM MEETS AT JALT ‘83
Journal Goes Semi-Annual;
Kobe Chapter Recognized

With meager amounts of coffee to keep their
eyes open. the JALT Executive Committee met
at 8 am. on Saturday, September 24, at Nagoya
Shoka Daigaku for their fourth quarterly meeting
for this year. The meeting was well attended
with the entire Executive Committee, the chair-
persons of all committees and al but two of the
chapter heads (Hokkaido and Okayama) present.

Several important matters were considered
a the meeting. some of which will have a direct
effect on the membership:

1) The JALT Journal will be published semi-
annualy. a move which has long been advocated
by the Journal editors. The Spring issuewill
carry commercial advertising in order to partially
defray the cost of printing.

3) JALT's 14th chapter. Kobe, was recog-
nized. The followmg members have agreed to
serve as a pro-tern committee until formal elec-
tions are held at the end of the year

Coordinator Jan Visscher
Facilities Kenji Inukai
Membership Taeko Yokaichiya
Programs Kevin Monahan
Publicity Jan Visscher
Treasurer Sandra Kaplan-Utting

The chapter had 33 members at the time of its
recognition.

3) The recipients for this year's “JALT
Grants for Research and Materials Development”
wcrc determined. Three separate projects will



JALT Newsletter 7:11

receive support: 1) “English for Technology and
Engineering Students’ proposed by Linda Donan
(Osaka Sangyo University): 2) “Composition
Feedback & Analysis by Steven Ross (Baika
Junior College), lan Shortreed (Kansai University
of Foreign Studies) and Thomas Robb (Kyoto
Sangyo University); and 3) “Typical Errors by
Japanese Students” by Jim King (Nakamura
Gakuen).

4) Appointments to the JALT ‘84 Organiz-
ing Committee were confirmed as follows:
Julian Banford ~ Conference Chair, Carol
Hansen - Programs, Prof. Junichi lgarashi -
Facilities, Aleda Krause - Treasurer, Marc
Heglesen - International Publicity, and Steve
Brown - Handbook editor.

ANNUAL BUSINESS MEETING HELD

The JALT Annual Business Meeting was held
in conjunction with JALT ‘83 on Saturday,
September 24, from 5:30 to 6:30 p.m. This
year's meeting was a bit more relaxed than those
of the past with only two major items on the
agenda.
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The first item of business was to rename the
office of “Membership Chairperson” to “Mem-
bership Promotion Chairperson” and to redefine
the duties so that all adminstrative aspects of
the job were removed, since these are now car-
ried out by the JALT Central Office. After a
short discussion, it was decided to allow the
name of the position to remain as “Membership
Chairperson” but to redefine the duties, as out-
lined in Article Il, Section 6 of the Bylaws, to
read “The Membership Chairperson shall be ac-
tively involved in forming new chapters, arrang-
ing special publicity and assisting chapters in
membership drives.”

As the second item of business, the terms
of the Exeuctive Committee officers were ex-
tended to two years from the current one with
“the President, Treasurer and Membership Chair-
person to be elected in odd-numbered years to
begin service in even-numbered years, and the
Vice President, Program Chairperson, Recording
Secretary and Public Relations Chairperson being
elected in even-numbered years to begin service
in odd-numbered years.” In accordance with this
motion the officers elected this November in
the second group above will serve for only one
year, while the others will serve for two.

In addition to the above, the officers each
gave brief reports. Please see the December
Newsletter for complete details.

BACKGROUND TO

NEW YORK

o T

Explore lively New York City and the many
aspects of American City life with
Natsume, a Japanese student of
engineering, Daphane, a young girl from
Bonn, Abbas, a tourist from Algiers and
Maria, also a tourist but from Caracas.

While the ‘Big Apple’ really comes to life
for your students, you can be sure they will
be picking up all the idiomatic American
English phrases, naturally, as they read,

CHESTER KRONE

and doing the written exercises will help
them build up their vocabulary,
comprehension and grammar without loss
of interest.

Your students will find out about the
people of New York and their history —
and just what they do in this large and busy
city — whilst finding out just how
pleasurable learning can be.

For further details
please contact

MACMILLAN SHUPPAN KK,
Eikow Building, 1-10-9 Hongo:
Bunkyo-ku, Tokyo, Japan
Telephone (03) 816 3756 7

Distributed by:

Japan Publications Trading Co. Ltd
1-2-1 Sarugaku-cho, Chiyoda-ku.
Tokyo 101

Telephone (03) 292 3755




OpLMLOM

The Newsletter editors invite serious responses
to the following article.

THE USE OF THE VERNACULAR IN
FOREIGN LANGUAGE CLASSROOMS
IN JAPAN

By Michad Redfield, Manebi Language Ingtitute

Throughout the recorded history of the teach-
ing of foreign languages, there have always been
arguments both for and against the use of the
students' native language in the classroom. The
venerable Grammar Translation Method had the
use of the students' native language at its very
core, while the Direct Method banned its use
entirely. Even today, in many parts of the
world, the controversy goes on. Some say not
to use it a dl, that “after al, children learn with-
out the benefit of translation.” Others advocate
its judicious use, especially in the teaching of
vocabulary and listening comprehension.

In Japan, however, the matter seems to have
been decided. at least as it oertains to foreign
instructors. “Use only English (or Spanish or
French or German or what have you)” we are
often told, when talking to students both in and
outside of class. Well-known schools like ECC,
ELS and LIOJ have adapted this “English Only”
policy, as have most of the universities. The
thesis of this article is that an “English Only”
policy is mistaken, and that the judicious use of
Japanese, and better yet, local dialect, when talk-
ing to students, both in and outside of class, can
be of great benefit in student learning.

It seems to me, as a foreign instructor in
Japan, that ‘breaking the ice’ with a new class is
about the hardest thing to accomplish. It is also
the most important, at least if the teaching/
learning of communicative strategies is the main
goal of your course. If students will not com-
municate with fellow students or with you, then
it is difficult to reasonably expect them to com-
municate with outsiders. We all have our pet
techniques we use to create that all important
classroom atmosphere, some of which seem to
work better than others in Japan. Ore of the
most effective that | have seen, both in my own
teaching and in that of others | have observed, is
the judicious use of the vernacular with the
students. | am referring especially to lower level
classes (beginning, elementary, pre-intermediate,
or whatever you prefer to call them), almost
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regardiess of the age level and motivation of the
students.

When a foreigner first walks into a class, be it
a the start of a term or as a subdtitute. it is as if
he were walking into a wall. The class is pro-
bably tense, and so is the teacher. We foreigners
are still a bit strange here, and no one knows
quite what to expect, least of all the students.
Those first few minutes (days?) seem to go very
slowly. We immediately go into our fixed rou-
tines, trying to establish “control” over the class,
and to get things going. Even though our Japa-
nese students are very obedient, they do not
seem to go beyond our explicit instructions. A
“spark” seems to be missing, and we cannot
seem to get the students to go beyond the
book, to take the initiative. We have not, in
other words. broken the ice.

If this is frustrating to you, the teacher,
think how it must be to the students. Doing
manipulative drills, like minimal pair, substitu-
tion, and transformation drills, memorizing
dialogs, or taking part in controlled communi-
cation exercises are very good, and in fact quite
necessary, but our students are human beings
too, and they have things that they want to say,
to you and to each other, and they have needs
and desires that need to be fulfilled. Here they
have this “fascinating” foreigner right in front
of them, perhaps for the first time in their lives,
and they cannot communicate with him/her.

You as the teacher of course know this. You
have probably felt the same way yoursef in your
daily life in Japan. You know that if you could
only get the students going, class would be so
much better, both for the students and for your-
self. And yet your employer insists that you not
use the only tool that you have available to you
to communicate with your students, to win
them over to your side, to break the ice: the
Japanese language.

In order to have a humanistic classroom,
which is the kind | am advocating here, a class-
room where “people say things that they want to
say, to whom they want to say it, and when they
want to say it” (a paraphrase from Earl Stevick),
you as the teacher first have to know your indi-
vidual students, and they have to know each
other. The most efficient way to go about this,
it seems to me, is for you the teacher to spesk to
the students in their own language. Only when
they understand that you too are a person, and
that you are capable of understanding their own
needs and wants, will they open up, and, in open-
ing up, create that kind of friendly classroom
atmosphere you need in order to be successful
in your teaching. If you can do this through the
use of the target language exclusively, more
power to you, but many of us cannot, at least
in the time period given us, and so we would like
to be able to use Japanese.
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By Japanese, going one step turthor. | do not
mean the “book” Japanese so often taught to
foreigners, the slightly stilted formal Japanese
we are taught so as not to offend strangers on
the street. Rather | am talking about informal,
colloguial, local Japanese, the kind your students
use with each other. Littlewood says “(L)an-
guage can help determine the social atmosphere
of the situation. For example, the level of for-
mality of the teacher-pupil relationship can be
greatly affected by the level of formality of the
teacher’s language. In general, the use of in-
formal speech not only reflects but also accele-
rates the development of persona relationships.”
(Communicative Language Teaching. Cambridge,
1981) Since our lower level students cannot be
expected to understand our attempts at using
informal English, we should turn to informal
Japanese instead.

| am not. of course. advocating teaching the
actual class in Japanese: far from it. All 1 am
saying is that if you find that you are having
trouble breaking the ice with a class, try using
Japanese with the students in the halls, or on
break, or before and after class. Teach the class
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using your tried and tested techniques, which
certainly include using English most of the time,
and especially for communication. Let the stu-
dents know, by your use of local Japanese on an
informal level. that you are. as far as possible.
one of them. and that you understand their
problems and frustrations, but keep its use to a
bare minimum in the actua classroom.

For those of you who find that you do not
need Japanese in order to carry out the kind of
class you want, you are in the best of al possible
situations. For those of you foreigners who have
not learned Japanese or who do not want to, you
will have to come up with strategies of your own.
But for those of you who can speak Japanese but
have not been doing so with your classes, tak to
your colleagues and supervisors about it, and, if
possible, give it a try the next time you face a
new class. If you find, like | have, that the judi-
cious use of Japanese helps to create a good class-
room atmosphere, then you can add this tech-
nique to your repertoire. You might find that
your classes are more fun, and your students
more real. and interesting. than you had thought.

APPROACHES TO COMMUNICATIVE.
TEACHING METHODOLOGY

Presented by Chris Brumfit
Reviewed by Virginia LoCastro

On Saturday, August 20th. some forty
Japanese and English-speaking specialists and
academics from several sectors of the language
teaching field in Japan attended a workshop at
the British Council in Tokyo presented by Chris
Brumfit and Robert O'Nelll on “Communicative
Teaching Methodology - The Theory and
Practice.”

Chris Brumfit is currently Reader in Educa
tion, with reference to English for Speakers of
Other Languages. at the University of London
Institute of Education. He has taught in primary
and secondary schools in Britain and Africaand

has spent periods of several months working in
India, China and Canada. His publications are
numerous. the most recent being English for
International Communication, Pergamon Press,
1982.

His expertise in the theory and practice of
TESOL enabled him to present to the partici-
pants of the workshop a “map” of the current
situation of “Approaches to Communicative
Teaching Methodology.” during the morning
session.

Brumfit began his talk by citing an early
article of his in which he wrote about the ‘death’
of language teaching. His real intent was to
emphasize the change in attitudes over the last
few years to the extent of looking with in-
creased clarity at the social aspects of language.
We can no longer think of language as a closed
system, but rather as a sociad phenomenon.

One possible reason for ignoring the social
dimensions of language is that a lot of the teach-
ing of English is done by instructors from coun-
tries such as England and America, where most
people are monolingual. It has been estimated
recently that about 70% of the people in the
world grow up knowing more than one language.
In East Africa for example, a child may know
the local dialect, the language of the family, and
Swahili. and will code-switch between the three
with case. depending on the situation.

cont'd on next page
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The identification of language as a social
phenomenon leads to questions about Dell
Hymes' adoption of the phrase ‘communicative
competence,” defined as the “rules of use with-
out which the rules of grammar are useless.”
Brumfit pointed out, however, that even the
rules of use may vary according to the situation:
he himself found that when he was in a Grey-
hound bus station somewhere in the U.S.? he
was incompetent as a speaker of English for he
did not know the local rules of use.

Another topic related to the communica-
tive approach is that of second language acquisi-
tion research. Much of the research links second
language acquisition to first language acquisition
and there is the idea that the classroom should
attempt to duplicate the FLA situation. But
there is no classroom in the world that can do
that. Most people do not go to a classroom to do
anything “real,” but rather to get something to
take for use elsewhere. It is only teachers, in
Brumfit’'s opinion, who go to classrooms to do
something “real.”

Thus Brumfit cautioned the participants not
to take a dogmatic approach as, first of dl, there
is no one answer, and, secondly, language learn-
ing is tied to our personal perceptions, to what's
going on in the minds of the learners, all of
which is totally beyond the teacher’s ability
to know and/or understand.

There are only three essential elements that
seem to influence language learning: (1) contact
with the language, (2) motivation to exploit that
contact, and (3) the ability and opportunities
to exploit the contact. All other variables in
the language learning situation may vary.

Brumfit then went on to talk briefly about
syllabuses, organizing language learning points
according to notions and functions?® and then
about others called “process syllabuses,” com-
posed of items to be learned that are negotiated
by those involved. This latter form of syllabus
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is particularly for more advanced students
when it is difficult to specify neatly what some-
one needs to learn.

As far as methods go, Brumfit aso cited the
“humanistic approaches” to language teaching,
commenting that, unlike most traditional ap-
proaches, the Silent Way, Suggestopedia and
Counseling Learning approaches focus cm the
internal characteristics of learners. He does
feel, nevertheless, that most language teaching
is inherently “humanistic.”

His next comments were about Stephen
Krashen's acquisition vs. learning distinction,
which he feels is dangerous.2 If Krashen is right,
then all language teaching systems over the last
two thousand years or more have been wrong!
Nevertheless, Brumfit does see something useful
in the distinction, i.e., that there is a difference
between what we do consciously and what we do
unconsciously.

In his own work, Brumfit has used this
distinction in speaking ‘about fluency vs. ac-
curacy. Accuracy, itself a relative term, as it is
based on the social judgment of the particular
speech community is related to “getting the
tokens of the language.” Fluency training in-
volves internalizing the tokens, which is closer to
what develops through natural language use in a
total immersion situation. The classroom can be
the locus for both types of training.

The reason therefore that language teaching
may be dying is that language learning is grow-
ing — assisted by the teacher.

The discussion session that followed with
Brumfit and a small group of participants was
also fruitful. Several points were brought up.

First of all, if we want to consider fluency
training as a major aspect of ELT, then there
are direct implications for non-native speaker
instructors. Otherwise, there are no forbidden
activities when it comes to using the communi-
cative approach which, he reminded us, is not a
method but a different way of looking at lan-

STUDENTS’ AND TEACHERS’
CLASSROOM ACTIVITIES

[ COMMUNICATIVE LANGUAGE TEACHING ll

ASSUMPTIONS '
OF SYLLABUSES MATERIALS METHODS
_APPROACH

. COMMUNICATIVE ® NOTIONS . ACQUISITION/

COMPETENCE FUNCTIONS - DISCOURSE .LEERI\“NG
. PROCESS ACCURACY/

. FLUENCY
ESP . HUMANISTIC

APPROACHES



JALT Newsletter 7:11

guage. So even drilling can bc a ‘prc -com-
municative technique.

Secondly, to consider using the communi-
cative approach, however, the objectives of ELT
have to be in line with it. Several of the Japanese
teachers of English present explained that one
big problem is that there is no agreement on
objectives.  In Japan. English is taught (a) as an
academic subject. (b) as a window on the world,
(c) for communicative purposes and/or (d) as a
foundation for some future needs.

Lastly, Brumfit explained his concept of
language learning.
The ladder represents the systema-
tized aspects of language: grammar,
phonology, morphosyntax. etc. The
spiral signifies the “extras’: culture,
literature. functions/notions/situa-
tions. i.e.. anything to exemplify the
realizations of the structure. These
aspects “flesh out” the basic struc-
ture. although there is no intrinsic
ordering per se in their order o f
presentation.
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Brumfit further explained that it was not
until 1970. with the publication of Robert
O’'Nélll’s English in Stuations, when English was
perhaps first viewed as a second and not merely
a foreign language, that this development of in-
cluding the “extras’ took place.

As necessary as syllabuses and materids are,
they are essentially static. written documents
and therefore cannot solve the problems of
teaching language as communication. The solu-
tion is in methodology and that is the focus of
Brumfit's forthcoming book with Cambridge
University Press in 1984, The Bases of a Com-
municative Methodology in Language Teaching.

I For more information on notional/functional sylla-
buses, the readers are referred to Eigo Kyoiku, Oct. 1,
1983. Vol XXXII. No. 8.

‘For the background to this argument, see Priniciples
and Practice in Second Language Acquisition and
Second Language Acquisition and Second Language
Learning. both published by Pergamon. A recent
publication. The Natural Approach: Language Acqui-
sition in the Clasroom. was reviewed in JA LT News-
1ctter. October, 1983

“YOU SHOULDN'T BELIEVE
ANYTHING | SAY”

Presented by John Fanselow
Reviewed by Walter Carroll

Thisis just one of the provocative statements
from John Fanselow at JALT's Summer Insti-
tute, which took place in Tokyo July 31 and
August 1 and 2. ‘This followed his presentation
at the July Kanto chapter meeting. where the
message was essentially the same, Dr. Fanselow.
of Columbia University. reminded me of one
of my junior high school teachers, who always
said “Don't do as 1 do, do as 1 say.” For Fanse-
low. the dictum should be turned on its head.
Do as he says and does.

Dr. Fansdow is an advocate of aternatives, of
looking at many different ways of teaching. We
is not an advocate of making Judgments. The
focus of his presentations was getting teachers to
look at their own teaching in new ways and
provokmg them to try alternatives. not because
they are necessarily better. but because teachers
will then have the chance to see what happens.

Thisis what he said. It is also what he did.
During the three days of presentations. Dr.
Fanselow was constantly giving his audience
his “students” unpredictable tasks. lle was
constantly providing new challenges, especially
by breaking the total group into smaller sub-
groups, each with its own challenging tasks to
examine their own ways of teaching. And at
every turn. he stood things on their heads. get-
ting teachersto takea new view of what happens

inthe classroom. reducing their impressions to
very specific language, or to technical terms
which will give us distance enough from our own
involvement to remove embarrassment about
ooking at ourselves.

Studcnts. too, gain a certain distance from
themselves under Fanselow’s tutelage. Each of
the participants at the institute was given a 3x5
card as a name tag, but what went on the cards
was not necessarily our names. We were identi-
fied by our favorite authors, favorite songs. etc.
The categories are endless, and there is aways
something new to be learned from the others in
the class (someone shares your taste in hooks;
someone has an exotic hobby: someone ese
knows about something everyone else is inter-
ested in). This kind of peripheral learning is one
of many ways of bringingin the outside-world.
of making the classroom a little less of a separate.
specid place unrelated to what's out there.

It is dlso a way of bringing home the fact that
earning a foreign language is not necessarily a
case of memorization. A common sight in To-
kyo is someone on the subway silently flipping
through cards with an English word on one side
and its translation on the other. In this way.
students build their vocabularies. Or that's what
they think they're doing. To illustrate the
dangers of this. Dr. Fansclow asks participants to
think ot thekanji for the English word “run.”
And then to think of the sentence “The Thames
runs through London.” Or. since the song title
“Fly Me to the Moon” appeared on one of those
3x5 cards. to try translating that. Words have a
whole range of meanings and an even wider range
of associations. Exposurc to those associations is
one way of helping along unconscious learning.

cont ‘d on next page
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And exposure to, say, the romantic associations
with the moon will help those attempting to
interpret the nonliteral meaning of the song title.
Students should be especially mindful that their
cards with translations or definitions can be
accurate or inaccurate, but associations will
simply exist.

Thus, learning words taken out of context is
meaningless. So is trying to read something word
for word, or to repeat something word for word.
Far more important is to repeat the sense of
something, breaking a sentence into meaningful
chunks.  If students, when reading a passage,
look at a sense unit then look up and say that
portion of the sentence, they will have gained
far more than simply reading each word. And
Dr. Fanselow would applaud a paraphrase which
shows that the student is actually processing the
thought in the passage instead of just repeating
it.

He would probably applaud anything which
would get students and teachers to look at their
activities in a new way: to contrast, for instance,
the activities designed and structured by teachers
for classroom instruction, and the way that we
do similar things outside - reading or listening

November 1, 1983

for information or pleasure rather than to prac-
tice those skills, and on topics of our own choos
ing rather than those dictated by teacher or text.
Or to look at the ways we communicate: who
are the sources and targets of the communication
(teacher, student or other)? what is the purpose
of the communication (structuring the situation,
soliciting a response from someone, responding
to the solicit, or reaction)? what is the medium
of commumcation (verbal, nonverbal, or ges-
tures)? And to try new ways of teaching.

This takes resourcefulness, of course. And
alertness, a willingness to experiment, and a lack
of self-consciousness, since one must be willing
to make a fool of oneself. Mostly it requires a
recognition that there is no limit on the number
of ways that people learn. Students will learn
even from the most despised of outdated
methods; the activities which will inspire some
sort of learning are uncountable, and as teachers
we should be trying out as many of them as we
possibly can. If we manage to do that, we will be
following in the footsteps of Dr. Fanselow who
certainly seems to believe another of his own
statements: “If you have a problem, try switch-
ing media.”

PSYCHOLOGICAL BARRIERS
Text and photos by Martin E. Pauly

“All of the students should be listening al the

time.”

“Don’t feel guilty about feeling good (or bad)

about your teaching.”

“They were excellent teachers but they were

burned out.”

‘What's wrong with being satisfied with yourself

and your teaching?’

“It's hard to admit that I'm not always ‘super-

teacher.” ”

‘We're not perfect people.”

“Sometimes we're too hard on ourselves.”
These are some comments trom a workshop

on Teacher Effectiveness Training by Alice

Bratton at the JALT Summer Institute. Entitled

‘But it won't work in my class. . Overcoming

the Psychological Barriers that Keep Teachers

from Being Innovative,’ the presentation forced

all present to take a good look at their own

teaching; not at techniques and methodologies,

but at things more basic, the attitudes we carry

into and out of the classroom and the feelings we

have about ourselves as teachers.

In a short introduction we were told that
one of the aims of the workshop was to reassure
each other by talking openly and by giving and
receiving feedback because. ..“as I'm sure
everybody knows, if they’'re halfway honest
with themselves, teaching can be very frustrat-
ing a times.”

-18-

M s Bratton then had us close our eyes as
she guided us through relaxation exercises. With
our eyes still closed, we were told to imagine
ourselves in a classroom situation and to think
about a class (real or imaginary) that was going
very very well. We were instructed to notice
everything in the scene ~ the walls, the students,
and, most importantly, to think about how we
were feeling in that situation. Then, while still
in the same relaxed state, we were told to change
our focus and to imagine a class where everything
was going wrong.

After opening our eyes, we paired off and
told our partners about our classes, before
returning to the circle. The ensuing discussion
brought out many of the comments which are at
the head of this review - as feedback from either
the participants or from Ms Bratton. The bad
classes, and the ways they were coped with, were
the most interesting to hear about. My partner
related how she threw her entire class out. She
couldn't walk out herself because it was her
own home.

At this point we were asked to list ten char-
acteristics of a good student (e.g., A good stu-
dent is motivated. . .) and ten characteristics of
a good teacher. The discussion of these lists
actually became a little excited.

“A good student should be talkative and
open. ”

“Yes, but he should be quiet sometimes.”
“A good teacher should be dtrict.”
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“No, kindness and understanding are more
important.”
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Ms Bratton stopped us. “Do you hear all
the ‘shoulds’?  She pointed out that we too
often expect the ideal. | looked down at my
own list. My good perfect student was quiet,
attentive and well-behaved yet responsive. active,
and talkative.

What does this al add up to in terms of the
reality of the classroom? When things don't go
perfectly we often become frustrated and blame
the imperfect student or ourselves, the imper-
fect teacher. We can either deal with, and free
ourselves from, these idealistic beliefs, or mask
them, or continue blaming, or. .burn out.

M s Bratton was quite good at diciting com-
ments from the group and one comment which
summarizes the feeling of the workshop was
offered by one participant about his classroom
philosophy. “I taught a good class today. Let's
go out and celebrate. The class bombed but
| did my best. | gave it my best shot. Let's go
out and celebrate anyway.”

JALT
UnderCover

BEYOND LANGUAGE: INTERCULTURAL
COMMUNICATION FOR ENGLISH AS A
SECOND LANGUAGE. Deena R. Levine and
Mara B. Adelman. Prentice-Hall, 1982. 223pp.

Reviewed by A. Rise Nakagawa,
OTC, Inc. (Osaka)

The first word that comes to mind when
looking through this textbook is “interesting.
For a change, here is a book with contents that
are interesting reading. even for the instructor.
Beyond Language is obviously well thought out,
with good exercises to go dong with the rcading

passages

According to the authors, the goals of this
text are:  “(1]to present aspects of American
culture using reading passages; (2) to provide a
context for reading and vocabulary development.
(3) to stimulate discussions about culture based
on the readings and conversational activities: (4)
to assist students adjustment to life in the
United States; and (5) to encourage an apprecia-
tion of cultural diversity and the process of inter-
cultural communication All too many of the
texts on the market set lofty goals but fail to
livcup to them Beyond Language however,
does succeed in doing what the authrors set out
to do.

19

Just what does this text do'? As for “present-
ing aspects of American culture using reading
passages, each passage covers a broad range of
American culture. language, customs, mores, and
other related aspects of communication. Gen-
eralizations are made. but ones that Americans
who read these passages can accept; stereotypes
are avoided. The chapter titles cover specific
areas such as verbal patterns. non-verbal com-
munication, personal relationships, work values,
time and space patterns. etc. There are ten chap-
ters. each chapter including a lengthy reading
passage (broken down into numbered para-
graphs) at an advanced level, plus exercises.
According to the teachers notes. this book
contains one to two (American college) semesters
of material, indicating quite a few classroom
hours of work.

Vocabulary building is stressed throughout.
with vocabulary lists plus numerous vocabulary-
based exercises focusing on synonyms or defini-
tions. completion and matching exercises. and
student-generated exercises such as having the
students make up their own sentences using
specific vocabulary. The vocabulary includes
idioms. colloquialisms and conversational gam-
bits as well as simply “hard” words.

Conversational stimuli are presented in quite

a variety of exercises, with a note from the au-
thors suggesting thatthese exercises be adapted.
somewhat, or omitted, depending on

the students’ backgrounds and needs. A lot of
the cxercises arc planned based on a multi-
national/ethnic class. but alternatives are usually
prescnted for classes with the majority or all of
the studcnts coming from the same country.
Theseactivities range from pair work to written
cont'd on next page
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composition, including a smorgasbord of exer-
cises such as role playing, reporting, problem
solving, case studies, and so on. This variety of
exercises alone makes this a much-appreciated
text. Even the best of classroom activities can
get stale when used week after week. This is one
problem the teacher can avoid by using this
book.

The fourth of the authors' goals, however,
may indicate a potential problem for teachers
using this book in Japan. To “assist students’
adjustment to life in the United States” means
just what it says. In other words, this book was
actually planned for use in the U.S. More speci-
ficdly, it was designed to be used in college-level
courses in the U.S. It is, of course, possible to
use this book in Japan, but both the students
and teachers' roles are greater. Japanese students
may not have had opportunities to observe many
of the points mentioned in the readings. which
means that the teacher may have to spend extra
time explaining things that could be easily point-
ed out were the students to be studying in the
U.S. rather than in Japan. In conjunction with
this, the teacher should preferably be from the
U.S. A non-American teacher may have as hard a
time as the students in understanding certain
points. For a Japanese teacher of English to use
this book, he/she should have lived in the U.S.
for a least severa years.

As mentioned already, this text is at the
advanced level - in this case, perhaps more ad-
vanced than many of the purportedly “ad-
vanced” classes in Japan. It is doubtful whether
very many Japanese college-level students would
be able to handle this material with any degree
of competence. Some of the adult English
classes, such as those held at various companies,
may be advanced enough to handle it, but the
material would then require some adaptation.
Many of the exercises refer specificaly to Ameri-
can campus settings, which probably would not
be of much interest or practical value to the
average businessperson-student. For example,
in the unit on verbal patterns, the students are
supposed to make dialogues to practice giving
definite and indefinite invitations in situations
such as thesee “Two casua friends passing each
other in the school cafeteria, “Two instructors
who are interested in each other’s work,” “A
professor who invites a former student to his
office for a visit,” etc. (Italics added.) Obvious-
ly, the teacher could suggest changes such as
school cafeteria-company cafeteria, instructors-
bosses, etc. These changes, however, in no way
detract from the appeal of the book; they just
indicate that the teacher has to prepare carefully,
keeping in mind the students’ needs, which
should be done anyway with any book for class-
room use.

In order to help the students derive benefit
from this materia., the authors have conveniently
defined terms which must be understood by the
students before undertaking the readings and
exercises. These definitions, on the “To the
Student” page, include clear explanations of
intercultural communication, culture, communi-

-20-
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cation, and American. The authors prepared this
material so as to be useful for students from a
variety of cultures, so explanations are not biased
in the direction of European students’ awareness
(as are many British texts), nor are they founded
on the cultural knowledge of students primarily
from Spanish-speaking countries as are many of
the ESL texts published for use in the U.S.

This is definitely a “thinking” text; students
cannot just read and respond by rote. The com-
prehension questians following the readings in-
clude factual questions, summary questions, and
implication/inference questions. The vocabulary
exercises, as mentioned previously, include
student-generating sentence formulation, etc.,
and the conversational activities range from indi-
vidual to pair to group work. The amount of
student preparation necessary will depend partly
on just how advanced the students levels are and
partly on their previous exposure to American
culture and lifestyles. (Even students who have
lived in the U.S. -will need to read through and
study the material carefully.) Certain parts of
the material can be done on an impromptu basis,
giving the students time in class to read and
prepare: however. to fully benefit from this
material including active conversation/discussion
based on the contents, a certain amount of pre-
class preparation is indicated, especially since the
students may need to check their dictionaries for
certain vocabulary items and to think through
what they have read. Since one chapter will
normally cover several class sessions, review
before each session is needed to refresh the stu-
dents memories, including students self-review
at home as well as a short review in the class-
room before going on to the next part of the
lesson.

A word of caution: these chapters should
not be taken out of order; they are systematical-
ly graded, with the first chapters being much
easier than those near the end, gradually increas-
ing in complexity of contents and degree of
conceptual abstraction, deeper cultural aware-
ness, etc.

All in al, this is one of the better texts to
make its way to Japan in recent years. The
reading passages or the exercises alone would
make ita text worth considering for classroom
use -- if the students are truly at an advanced
level, and if the teacher is either an American
or has spent a considerable length of time in the
us.

DRAMA TECHNIQUES IN LANGUAGE
LEARNING, 2nd ed. Alan Maley and Alan Duff.
Cambridge: Cambridge University Press, 1982.
234 pp.

Reviewed by Walter Carrall

For those readers who are scratching their
heads and saying “But didn't | see a review of
this just a couple of months ago?’ the answer
is “Yes, but. . .” Yes, indeed, the June News-
letter included a review by Patrick Buckheister
(Buckheister, 1983). But that was before the

Second Edition.
cont'd on page 22
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That earlier review discusses the uses of
dramatic techniques in the classroom, calling
Drama Techniques in Language Learning “a
teachers’ handbook that furnishes the teacher
with a compendium of clear, brief dramatic
activities that can be used singly or combined,
making a greater diversity of communication
situations available.” These activities were
broken down into three general categories:
observation, interpretation, and interaction.
These categories are similar to those used in the
training of actors, who learn first to note in
detail the people and things around them, then
to “interpret” them ---sometimes mimicking
what they have observed, but more often filter-
ing that observation through their own experi-
ence in order to come up with something original
_ and to work in common with other actors to
Create scenes.

And just as a great deal of an actor’s train-
ing deals not with direct use of language, but
with training in communication both verbally
and nonverbally, the techniques in Drama
Techniques in Language Learning stress the com-
municative skills in ways which alow learners to
use whatever language ability they have. and thus
are frequently adaptable to various levels of
proficiency.

Buckheister (1983) sums up his review thus:

“What is perhaps unique about. . Drama
Techniques in Language Learning is [itg]
potential to awaken both teachers and stu-
dents to dramatic activity as a constructive,
enjoyable process that results in personalized
and creative language use almost immediate-

ly.” (p. 30)

1 have been using Drama Techniques in
Language Learning in the classroom for about
two years. and have found this to be quite true.
It has been a remarkable source of ideas and
activities both to reinforce particular teaching
points and to build up for the students’ com-
municative strategies As with any other text,
though, | found certain activities that worked
better than others, some which worked best if
modified, and some which inspired another
approach.

Maley and Duff, of course, have gone
through the same process, refining, extending
and developing their ideas, and the result is this
Second Edition, a book more than twice the
size of its predecessor. Many of the original
activities have been retained - with any modifi-
cations thev have acquired — but there are an
additional 150 new activities, and a new organi-
zational structure.  This time there are five
categories (but definitions are loose, and many
activities would overlap two or more of these)
as well as a cross-referencing system, to suggest
other activities which are related in intent,
content, or style. This cross-referencing allows
the teacher to select a whole range of activities
suitable for a particular purpose.

39}
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Each activity is thoroughly described, and in
a remarks section the authors comment on
appropriate levels, the reasoning behind the
activity, and - very important - their sugges-
tions for strategies which will make them work
best. For many activities there are suggestions
adapting them to learners at different levels of
proficiency.

A very useful reference section on language
needs which show up in the activities has been
expanded. In planning to use these activities,
teachers will be trying to predict what pieces of
the language students will need in order to carry
them out; in this section is a very handy list of
the functions and expressions which are likely
to occur.

The new categories do not really replace
the old ones; the names Observation and Inter-
pretation still exist. though some activities have
been switched about and others added. The new
lineup of sections will prove very useful in
deciding what the emphasis of a particular
activity should be and how it can fit into a lesson
plan. The first is Introduction and warming-up,
which contains almost 70 different activities to
bring a group into harmony and prepare it for
the tasks which will be asked of it. The cross
referencing here is especially helpful, since many
of the more complex activites can be linked to a
simpler warm-up. A whole series of non-verbal
warm-ups is included, which may seem odd in
a language class. but these are very powerful
tools in teaching the class to work with one
another. to trust each other, to concentrate and
to cooperate, as well as breaking down inhibi-
tions about expressing themselves. Many of the
group activities emphasize development of trust
and cooperation which are vital for the verbal
interactions which come later. Warm-up activi-
ties serve to wake up a deepy class as well, and
there is also a series to cool down an over-
excited one.

Many of the activities from the Interpreta-
tzon section ot the First Edition has been trans-
mogrified into the new Creation and invention
section. This section concentrates on transform-
ing real things into imaginary ones. A few more
“real” things have been added: sounds, draw-
ings, photographs and other props.

A completely new section is the one on
Word-play. Just as children delight in playfully
exploring the new world of language they are
coming into, learners of foreign languages at all
levels use play to experiment and discover the
potentials of the sound and sense and variety
available to language users.

Problem-solving is a section which gives
students practice in using the language for some
other purpose. Here the task is the focus of
concentration, and to the student the language
used is only secondary. It thus reduces the ten-
dency to self-monitoring, and hesitating for fear
of making a mistake. Practice in the language
becomes unconscious, and probably more
effective.
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Finaly, there is a new section on The use of
literary texts, poems and songs. This use is not
in the sense of an academic study of the texts,
nor is it the rote memorization of a piece to be
spouted on cue or for a recitation contest.
Rather, these texts are used to suggest new ideas,
as jumping-off places for the dramatization of
the students’ own ideas. This might seem to
be suitable only for students whose language
capabilities are quite advanced, but even elemen-
tary students can produce “computer poems’
by changing the order of words in a familiar
saying or random line of prose. A number of
others are appropriate a various levels.

Looking at the cover of Drama Techniques
in Language Learning, the only clue to the differ-
ence is the words “New Addition” on the front.
There is no dramatic hype like on boxes of
detergent. But if there were hype it would be
deserved, What once was a singularly useful
resource for activities that bring the language -
and language learners -- aive has now become a
fountain of ideas to inspire the language teacher.

Reference

Buckheister, Patrick E. 1983. Review of Drama
Techniques in Language Learning and Skits
in English. JALT Newsletter, 7:6. 27-30.

RECENTLY RECEIVED

The following books have recently been
received from publishers. Each is available as a
review copy to any JALT member who wishes to
review it for the Newsletter. Dates in paren-
theses indicate the first notice in JALT Under-
Cover; an agterisk (*) indicates first notice in this
issue.

CLASSROOM TEXT MATERIALS

Allsop.  Cassell's Students’ English Grammar
(Main text, Exercise book). Cassell, 1983.
Sep, 83)

*Brims. Camden Level Crossing (a boxed set of
simulation materials). Arnold, 1982.

Ladousse.  Personally Speaking: Quizzes und
Questionnaires for Fluency Practice. Cam-
bridge, 1983. (Oct. 83)

TEACHER PREPARATION MATERIALSY
OTHER

*Appel et d. Progression im Frcmdsprachenun-
terricht. Julius Groos Verlag. 1983.

Holden (ed.). New ELT ldeas: 1982 Bolognha
Conference. Modern English Publications.
1983. (Aug. 83)

*Johnson & Morrow (eds.). Functional Materi-
als and the Classroom Teacher: Some
Background Issues. Modern English Publica-
tions. 1983.

Pereira (ed.). Japalish Review 4. Seika Univer-
sity. 1983. (Sep. 83)

Roach, English Phonetics and Phonology (Stu-
dent’s book. Tutor's book, two cassette
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tapes). Cambridge, 1983. (Sep. 83)

Ross & Gasser. Academic English. Prentice-
Hall. 1983. (Aug. 83)

*Wharton. Jobs in Japan: The Complete Guide
to Living and Working in the Land of Rising
Opportunity. Global Press, 1983.

The JALT Newsletter also welcomes wdll-
written reviews of other appropriate books or
materials not listed above, but please contact
the book review co-editors in advance for guide-
lines. Japanese is the appropriate language for
reviews of books published in Japanese. All
requests for review copies or writer's guidelines
should be in writing. addressed to Jm Swan and
Masayo Yamamoto, Shin-Ohmiya Green Heights
1-402, Shibatsuji-cho 3-9-40, Nara 630.

NOTICE: Unless the following books (all copy-
righted in 1982 or earlier) are requested for
reviewing, the Newsetter will dispose of them
after 31 December:

Brieger et a. Business Contacts. Arnold, 1981.
(July 83)

Comfort et al. Basic Technical English (Stu-
dent’s book, Teacher’s book).  Oxford,
1982. (July 83)

Molinsky & Bliss. Line by Line, books 1 A and
1B. Prentice-Hall. 1982. (Aug. 83)

Kinsella (ed.). Language Teaching Surveys I.
Cambridge, 1982. (Aug. 83)

IN THE PIPELINE

The following materials are currently in the
process of being reviewed by JALT members for
publication in future issues of the Newdetter:

Bowen. Look Here! Visual Aids in Language
Teaching.

Brims. English for Negotiating.

Coe et d. Writing ills.

Doff et al. Meanings into Words: ~~ -

Gabriels. Rime and Reason.

Harrison. A Language Testing Handbook.

Hoban. English for the Secretary.

Hubbard et a. A Training Course for TEFL.

Jones. Smulations in Language Teaching.

Jones. Eight Simulations.

Jones & von Baeyer. Functions of American
English.

Kingsbury & O’Shea. *“Seasons and People”
and Other Songs.

Seaton. A Handbook of ELT Terms and Prac-
tice.

Walter. Authentic Reading.

Yorkey. Reply Requested.

NOTICE: The scheduled reviewer of Molinsky
& Bliss Sdeby Sde has missed his deadline by
several months and can not be contacted by mail.
If any other JALT member has been using this
text and would like to assume responsibility for
reviewing it, please contact the book review co-
editors.
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Practically Perfect

Practical English

Tim Harris, illustrated by Allan Rowe

. . - e
Let your students do the talking with 1 seldom shavg,._\ T usvally smoke cigars,

HBJ's Practical English. With a cast of
humorous, engaging characters. Practi-
cal English sdesigned to teach stu-
dents the most common structures of
English Practical English encourages
students to talk, express themselves

if writing and read popular books

and periodicals.

R ﬁ 1 always sing inthe __sIﬁJﬁl@
The program stresses creative lan- -\ g
guage practice throughout. Free P ~ 4“?7 5
response questions allow students -5 \

to talk about themselves In simple.
straightforward English. Other sections
offer discussion topics and ideas for
dramatlc sketches. Delightful, imagin-
ative drawings stimulate students

involvement
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always take the) -
bus to wor! v

We often listen to reconds, /l

Practical English comes in a 3-volume
and a 6-volume edition, both of them
with workbooks. instructor's manuals
and cassettes. Let us show you how
we've gotten both teachers and stu-
dents talking -in English.

Be sure to hear a presentation on
Practical English at JALT1984.

Harcour t Brace Jovanovich International

For more Information contact: Yutaka Ichikawa. Hokuku Building 3-11-13, lidabashi, Chiyoda-ku,
Tokyo, 102 JAPAN Tel (03) 234-1527
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CORRECTION

Rise Nakagawa's September review of Jann
Huizenga’'s Looking at American Signs stated
that there are “no instructions on how to use the
material. .. In fact, there is a separately printed
teacher’s guide intended to accompany the book.
Ms. Nakagawa and the JALT Newsletter apolo-
gize for this error.

Chapter
Reviews

WEST KANSAI

STUDENT-CENTERED LEARNING:
THE WORK OF

SKINNER, AUSUBEL, AND ROGERS

Presented by Dr. Addlaide Heyde Parsons
Reviewed by Jack L. Yohay

As if in observance of o-Bon, during which
the Japanese honor the souls of their ancestors,
Dr. Adelaide Heyde Parsons chose to pay homage
in her August 28 presentation at Osaka's Umeda
Gakuen to the venerable -- and much aive --
theoreticians B.F. Skinner, David Ausubel, and
Carl Rogers, identified respectively with
operant-instrumental conditioning (the reinforce-
ment of response-stimulus events, the establish-
ment of habits: mechanical drills, programmed
learning, the audio-lingual method), cognitive
learning (relating new material to old through
subsumption, forming and applying rules through
deduction, errors seen as a natural part of learn-
ing and as useful clues to learners’ strategies:
communicative drills, functional-notional curri-
cula), and humanistic psychology (integrating
the physical, cognitive, and emotional aspects
of learning). Dr. Parsons, director of the Ohio
Program of Intensive English at Ohio University,
Athens, where she is Associate Professor of
Linguistics, asserts that it is possible through
“studied eclecticism” to accommodate all three
theories and to maintain a student-centered
classroom.

Cautioning against regarding as mutually
exclusive the behaviorism of Skinner and the
cognitive approach taken by Ausubel, she cites
the integrative effort made by Carroll (1971),
who urged “cognitive habit-formation,” the
development of reasoning skills side by side with
practice. Carroll eschewed the successive repeti-
tion of a response in favor of its evocation on a
number of widely-spaced occasions with differ-
ent material given in between. Dr. Parsons
credits the Silent Way with combining practice
and drill with reasoning.
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Humanistic psychology agrees with the
cognitive school that learning must be meaning-
ful and that errors are part of the process, but
adds that learning involves self-actualization.
Humanistic education is emotional as well as

intellectual: the combination of subject matter
with the learners feelings, experiences, and lives.
Common models are the developmental (of
self-identity and greater self-esteem), the sensi-
tivity and group orientation (how to be open
with others), and the consciousness-expansion
(becoming more imaginative, creative, and
initiative-taking). Class content is personalized
to enable students to explore the ideas, experi-
ences, and fedings of others.

Though it has much to do with one's want-
ing to learn, self-esteem is but one aspect of
motivation. Studies show that both instrumental
(better grades, a better job) and integrative
(wanting to be like members of the target cul-
ture) motivation work. Family and socioeco-
nomic class are motivating factors and so are
class size, teacher-learner contact, and relevance
of material. Overall, globa self-esteem is beyond
the scope of the language class but the student’s
achievements as a learner will enhance his sdf-
esteem in that specific intellectual-emotional
area.

In student-centered learning, goals, materi-
als, and activities are written, developed, and
used from the perspective of the students' needs
and interests. The students somehow make a
commitment to be responsible for their own
learning.  After all, says Stevick (1980), the
learner has an “ultimate need to feel. .he .
is an object of primary value in a world of
meaningful action.” In other words, just as it
al matters, | matter too.

And just as the moon matters in a solar
system, the teacher matters plenty even where
the students are at the center. The teacher (1)
organizes information about the language, (2)
manages the classroom, structuring the use of
time, (3) translates students’ and society’s goals
into specific curricular goals, (4) directs the
interpersonal atmosphere of the class. and (5)
acts as a fount of enthusiasm for tasks and a
source of conviction of their value.

How can teachers maintain all this control
and still get students to take the initiative?
Control and initiative need not conflict. Stu-
dents can share in the responsbility for both the
structuring of classroom activities and the
providing of feedback as to how students’
responses match those of native speakers. A
long-term cognitive goal is for the learners to
choose the situations in which they use the lan-
guage, what they say in those situations, and how
well they say it. They must also become sensi-
tive to and responsible for their own accuracies
and inaccuracies in the language. Initiative
refers to the decisions the students make about
who says what to whom and when. Teachers
who truly control the classroom give it a sense
of direction and purpose and thereby provide

cont'd on next page
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opportunities for students to take the initiative.
Too much control stifles student participation
but too little means students will feel there is no
use teking the initiative if al the ship is going to
do is drift.

Teachers, too, want to be “of primary
value” and in this lies the dilemma they face in
trying to work out how student-centered they
are willing to let their classes be.

Here Dr. Parsons outlined Stevick’'s seven
steps to make teaching truly humanistic and
student-centered:

1. Look at the students’ desires to preserve
their self-image, their desire to be part of a
group, and their goals.

2. Examine the lesson plans and classroom
activities in terms of the control provided and
the initiative the students are exercising.

3. Examine how the control provided may
lead the students to exercise their initiative in
ways that develop a sense of community/group
identity.

4. Send nonverbal messages that you are
confident of yourself and the students abilities,
that students are accepted as they are, and that
the teachers are pleased to be in a situation
where they can exchange viewpoints (sic) with
the students.

5. Leave or appear to leave the role of teach-
er from time to time in order to act the part of
an ordinary person (a cordial, interested, fellow
human being).

6. Provide the student with a model for
dealing with self-evaluation and setting realistic
goals about his performance. Help him relate
his performance to his goals.

7. Allow time for the students to talk open-
ly about their reactions to the course and to the
language.

Community Language Learning and
Suggestology were noted as the most common
examples of humanistic methods.

Each theory of learning affects curricular
organization. Behavioral design calls for clearly
stated, step-by-step goals. The objectives are
performance objectives. These state (a) what the
student will do (e.g., read a passage, answer 10
questions), (b) under what conditions (e.g., in
class). (c) in how much time (e.g., 20 minutes).
and (d) how well (e.g., 80% correct). A func-
tional-notional syllabus, went on Dr. Parsons,
could be ordered according to students’ needs
and thereby be made more student-centered.

She did not give concrete examples of humanis- -

tic goals but said they can be set. She also did
not-go into the question of to what extent stu-
dents might take part in the setting of such
goals. However, she later said that she and a
class of Japanese students had agreed on the goa
of overcoming the fear of making mistakes in
speaking. She said that a humanistic curriculum
is different from a humanistic teacher but did
not spell out how.
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Grammar drill can be made student-center-
ed. Even the formation of the habit of using
patterns automatically can be made meaningful.

Teacher: “Mr. P., where did you go yesterday?’
“(I went) to Kyoto.” “Where did Mr. P. go
yesterday?’ Classs “(He went) to Kyoto.”

There is still a “right answer” expected but
control has shifted just a bit toward the students
world. In the next step, communicative drills,
students transfer the patterns freely to their own
situations. In this classfication (by Peulston and
Bruder) we see an attempt to integrate the cogni-
tive and behavioral theories of learning.

Two variations of drill which are humanistic
as well as communicative are the conversation
line and “projection.” The conversation line
(LaForge, Nanzan University) seats the two
halves of the class facing each other. The person
across from you is your conversation partner.
Dr. Parsons structures the conversation by setting
guidelines for the first question (e.g., “Ask a
‘Wh-" which is also in the past tense’). The
second question must be a request for more
information about the answer to the first ques-
tion, and smilarly the third is to ask for elaora
tion of the second answer. The students choose
the content and the ordering of the questions is
the pattern used in conducting a normal con-
versation.  After the first person has asked his
three questions, then the other asks three. The
total exchange takes about five minutes. If time
permits, shift one row one seat to the right and
repeat the process. Even if students use the same
first question, the questions and content which
follow will be new. Drill and repeated practice
of a grammatical point in a semi-controlled
environment are part of the process.

In projection the students are asked to think
back five years and describe where they were,
what they were doing, what their dream/ambi-
tion was, and what was the most interesting or
“fun” thing they were doing. One can repeat
this series, asking them to tell of the present and/
or the future (e.g., 10 years from now). Pedago-
gically, the technique contrasts various tenses.
Humanistically, students are sharing important
information and beginning to develop a sense of
community and at the same time providing the
teacher with insights into who they are and how
they look at things.

Here Dr. Parsons remarked that if students
would genuinely acquire the grammar of a lan-
guage through its use, they could go on to be-
come truly adept at grammar-translation, “a
fine skill.”

Next a curriculum for a speaking class was
handed out. The general goals were: (A) to ena-
ble the learner to speak accurately, fluently,
and intelligibly (cognitive-based) and (B) to
enable the learner to develop a positive sdf-
concept in his second language (affective-based).
The specific cognitive goal was to develop sdf-
monitoring skills in four stages: (1) be aware
of the sound pattern of English, (2) be aware of
one's own and peers sound patterns. (3) develop

cont'd on page 29
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A Rich Blend of Fact
and Fantasy...

A Firm Foundation
in Grammasr...

~ Student-Centered.

ODYSSEY

A Communicative
Course in English

Kimbrough, Palmer, Byrne

Qdyswy/is a six-level program designed
especially for teenagers and young adults,
offering many innovative features:

B CONTENT UNITS Covering topics such as art,
history, geography and science

® STORY LINE UNITS Providing acontext for
spoken forms of language through dialogs

B A GRAMMATICAL SYLLABUS Students learn
structures not as isolated items, but as build-
ing blocks that can serve their communicative
needs

M A STRONG READING COMPONENT Offering
texts on a wide range of topics in a variety of
styles, to help students develop reading skills

B EXCEPTIONAL COLOR ILLUSTRATIONS The
most visually exciting series for secondary
students available

B A COMPREHENSIVE SERIES Each level of
Odyssey contains a Student’ s Book, Teacher's
Manual (with reproduced Student’s Book
pages) Workbook and two Cassettes

» Ml

Longman &&=
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N
Ckmtawétqam stgle... and your Students...

//wm Cassell

¥1,550

THINKING
%, ENGLISH

EXPLORING
ENGLISH

¥1,550 ¥2.050

Cassell’s Foundation English Series Gray & Thorn

— Consists of Student’s Book, Teacher's Book and cassettes
— All four language skills are given the emphasis appropriate to the level and student
participation is encouraged throughout, particularly in the listening activities

gre#e  Holt, Rinehart and Winston

In Context: Reading Skills for Intermedi-
ate Students of English as a Second Lan-

guage
Zukowski/Faust et al.
-Skills-based

-Covers a broad range of topics:
phy, psychology, architecture. etc.
-Controlled, contextual vocabulary and

structure @

Between the lines: Reading Skills for
Intermediate-Advanced Students of Eng-
lish as a Second Lanuage
Zukowski/Faust et al. 320pp. ¥3,950
-Contains up-to-date articles on a variety
of academic subjects-ranging from ecol-
ogy to archeology and from mass media to
literature

-Over 50 t pes of exercises then develop
specific skills such as skimming and scan-
ning, extracting main ideas, inferencing.
guessing at word meanings intelligentlv,
recognizing basic rhetorical patterns in Eng-
lish, and summarizing and outlining

246pp. ¥4,300

geogra-

From Sentence to Paragraph: A Writing
Workbook in English as a Second Lan-

guage

Bander ,248pp. ¥3,650
-Bridging the gap between controlled sen-
tence writing and free expression of ideas
-Centers on four tools for paragraph con-
struction. topic sentence, controlling idea.
unity, and coherence

-A unique pre-writing section to prepare
students early in the text for the more
complex tasks later

An Introduction to language, 3/e
Fromkin & Rodman 396pp. ¥1,800

-A comprehensive introduction to lan-
guage and linguistics covering all major
topics such as phonetics, morphology, se-
mantics. phonology, pragmatics, and syn-
tax, from the standpoint of cuurent theory
-Features other topics often not covered
in introductory linguistics texts. animal lan-
guage, child language, brain and language,
minority dialects, historical change

Holt-Saunders Japan. Ltd.

Ichibancho Central Building, 22-I Ichibancho.
thvoda—ku. Tokvo 102 Tel 03(234)3911

e Prices are subject to change without notice
e Please plate all orders with your bookseller

e Catalogs available

J
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the skill of monitoring one’s own and others’
speech and (4) learn to correct one's own speech.
The specific affective goal was to enable the
learner to build better interpersonal relationships
in a cross-cultural setting.

The four stages (from Morley’s Improving
Spoken English) are not mutuallv exclusive:
they overlap and can be worked on simultaneous-
ly. For each stage, behavioral, cognitive, and
affective foci were set out and materials and
activities specified. For example, drill and
specific phonology were the behavioral foci of
stage 1 ; talk-and-listen was the cognitive focus of
stage 2. The behavioral focus of stage 3 was to
prepare, correct, and practice topics prior to
their presentation as speeches. No behavioral
foci were set for either stage 2 or 4. Monitoring
and self-correcting was seen as a cognitive focus;
the “how” need not be specified.

Suggested activities for stage 2 include:
(@ Choose three items from your belongings and
tell partner why each is important. Change
places after five minutes. Another five minutes
later, group al in a circle and have each student
tell about his partner's objects. A variation: tell
three things you have learned about, say, the
United States. (b) Projection (in groups of three
or four): Each writes his major interest. prob-
lem: and dream ten years ago, now, and ten
years from now. These are discussed within
each group. (c) For up to 12-1 5 students. answer
any of: (1) What was the highest point in your
life in the'last 12 months? (2) If you could bring
one souvenir from home that reminds you of an
unforgettable experience, what would you bring
and why? (3) What would you like to do the
most?

These activities work best, says Dr. Parsons,
if the teacher “goes first.” A teacher who feels
uncomfortable about participating shouldn’t try
them. The positive aspects of the responses
should be emphasized.

She briefly described additional material on
listening. Here the stages are: (1) recognize that
a second language has a sound system which has
meaning, (2) with the sounds arranged in sen-
tences, understand and recognize specific sounds
and grammar points and their meanings, (3)
understand the message as a whole; understand
what is and isn't said; make inferences; evaluate
(Cloze dictation is helpful here), (4) understand
lectures and more complicated pieces of
discourse.

One way to make reading consistent with
student-centered-learning is to have the learner
draw a picture, write a story, or do both about
an important event in his life. He may tell it to
a teacher or another student, who writes it down.
The learner can then practice reading the story.
Several such stories can become reading material
for an entire class. The pioneer of this “Lan-
guage-Experience Approach,” Ashton-Warner in
New Zealand, asked children which words they
wanted to learn to read. Students may be asked

.20~

November 1, 1983

to keep a journd. Learning to read can become a
group process with students correcting one an-
other as they read aloud, the more advanced
helping the weaker.

Dr. Parsons demonstrated “word gathering.”
Groups of four brainstormed as many words as
they could think of on “summer in Japan,”
one member being “secretary” and writing them
down. Next each group made up a poem from
the words it had generated and then recited it to
al present. One was

Watermelon striking

Is just like teaching
English to students:
We-don't know whether
We hit or not.

A class can write a story, each student con-
tributing one sentence and passing the paper
along.

Work in small groups, not unlike “quality
control circles” at factories, can also facilitate
the development of fluency in writing, or for
that matter in any language task. Each group
has a leader who must see to it that each member
is doing his part and who aso serves as liaison to
the teacher. Several groups may work on parts
of a project, such as a language fair.

Student-centered learning, then, gets the
students talking, planning, and acting, and sets
the teacher free to give individual attention to
learners for a few quiet moments, making com-
ments on the learners’ accomplishments and
thereby helping enhance the learner’s self-image.
The affective filter through which learning input
must pass is thereby made wesker and this makes
it easier for the student to acquire language or
whatever else it is he is trying to learn. Learning
occurs at any age but defensiveness and resis-
tance do increase with age.

Teachers, maintains Dr. Parsons, should keep
their students constantly in touch with language.
They should seek to reduce reflectivity and boost
productivity. She believes in the dictum “teach,
test, and get out of the way.” Prepare materials
in such a way that both teacher and students
can do them. Be ready to paraphrase, that is, to
put correctly and succinctly what a student is
struggling to say. If the student has shown a
certain affect, such as anger, indicate that you
have picked up this nonverbal message. Dr.
Parsons did not suggest putting his anger into
words for him, though the reviewer supposes
that if verbally expressing displeasure were a
goal this could be done.

A local member remarked that this presenta-
tion “had a lot of meat in it.” “Stamina ryori”
for the late summer heat? One somehow felt
strengthened and heartened at Dr. Parsons’
articulate, example-marbled account of how
three influential schools of thought can be recon-
ciled in the classroom.

cont’'d on next page
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Ohio University, she announced afterward.
is seeking native Japanese-speaking graduate
students (in TESOL or related fields) who, in
return for a waiver of tuition fees. would be will-
ing to serve as teaching assistants in courses in
the Japanese language. Inquiries may be made to
her a 201 Gordy Hall. Ohio Univerdty, Athens.
Ohio. U.SA.
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TOKAI

USING CROSSWORDS
AND SLIDES EFFECTIVELY

Presented by Michael Horne
Reviewed by Lynne Roecklein

Those who bestirred themselves to attend
the August 28th Tokai chapter meeting were
rewarded by Michagl Horne's presentation on the
“Use of Crosswords and Slides in the Language
Classroom.”  This presentation was very practi-
cal in that Mr Home used materials he has devel-
oped over more than a few years and showed us
what he does with them in the classroom. but the
presentation was much more than this in that we
could comprehend from the demonstrations how
to integrate crosswords and slides closely into
our course material rather than simply use them
as extras. An additional benefit is that the
activities are suitable for very large classes, Mr
Horne uses them in classes of more than one
hundred.

The discussion of crosswords began with the
observation that traditional crosswords, those in
which the spaces are filled in merely by using
definitions of random words. are neither partic-
ularly interesting nor useful. Rather, effective
crosswords are those with the clues embedded in
a context, whereby students will learn about dis-
course as well. To this end, our presenter has
created over the past seven years or so some
twenty crosswords of truly varied kinds, a good
number of which we had in a mimeographed
booklet. These included a prose story, which
the presenter feels arc most effective when the
story is eccentric. Another was a “Model Letter”
crossword, an amusing account written by a
wife to her husband about a traveling mix-up.
Other types were serious; for example. a cross-
word hascd on a reading about the life of Darwin
and onerelying on a newspaper article.
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In al cases. the crossword is embedded in
pre- or post-activities which are integrally related
in content. mode or language. The crossword
can be an initiator of an activity; for example, a
prose story can be followed by an ora or written
sequel. The crossword can be a model, as in the
case of the letter. Or the crossword may consti-
tute a supportive vocabulary exercise for a
content lecture on some aspect of culture. A
series of crosswords, whether in didogue or story
form, can support work with speculation or giv-
ing advice. Clearly there is no limit to the
materials crosswords can be adapted to, as the
crosswords themselves are devices subordinate to
the primary matter being taught.

Crosswords can also be used for listening
training.  Students can fill in missing words as
the teacher reads an accompanying dialogue,
story, or article. a technique which is also useful
if a crossword is unexpectedly difficult. Or the
teacher can supply the first letters of words with
which the students are navmg trouble.

Thus these crosswords, built into other
activities, are useful for encouraging language
imagination and awareness of discourse. They
can activate vocabulary and arouse a sense for
synonyms. They also perforce teach English
through English. All in all, they provide an
adaptable and flexible way for a teacher to devise
satisfying exercises independent of textbooks
with all their in-built decay and depressing
nature. Most of dl, as Mr Horne observed, the
students seem to like them and are highly moti-
vated to complete them. To this end. students
arc often set to work on them in groups. some-
times competitive ones.

The crosswords do require somc time to
draw up, but apart from their obvious teaching
advantages. the presenter also noted that once
compiled. they can be used again about every
two or three years. and that by making the cross-
words himself, he can unify them with the other
course materials. A finad note was that it may be
unavoidable a times to use strange words due to
the demands of the form, and that in regard to
class management, some students are quicker
than others. However. he cautioned us not to
underestimate their ability.

The second maor concern of the day’'s
presentation began with two very practical mat-
ters about slides: people must sit close to the
screen, and the projector should be level with the
screen to avoid angular distortion. From then
on, the audience enjoyed Mr Horne's very care-
fully thought out and well photographed dlides
while we picked up fine ideas about how to use
them. Clearly, single dides may be used to show
customs or to explain them. But organization on
3 larger scale can be far more interesting and
afford more varied language practice.

A sequence Mr Horne uses to introduce him-
self begins with his home but quickly passes to
shots of the neighborhood and the village. includ-
ing intcresting smal items like a telephone box.
Slides can be grouped by topic; for example,



JALT Newsletter 7:11

gardens,  pubs,
behavior, etc.
cultural matters.

picnicking,  family groups,
These are useful for presenting

In addition to this obvious use, such sets can
be arranged either in or out of sequence as a basis
for story creation. When out of sequence the
first task is, naturaly, to put them into a mean-
ingful one.  The slides illustrating these uses
displayed considerable imagination and “like-
ability.” In one, a boy of about 10 taunts a girl
with his bicycle, showing off as he makes as if to
run into her, and finally topples himself back-
wards under it. Another, evoking more imagina
tion, presented a series of seven evocative slides
among them an abandoned castle, a donkev and
agirl, a boy and a cow, two shoes on a beach, a
cemetery. In such story sequences, an irrelevant
slide placed somewhere in the series keeps view-
ers awake and thinking. These sequence slides
can be followed up with other activities such as
writing stories or creating dialogues.

Another major type of activity is to use a
number of slides of the same thing with only
small variations. The task here is to identify and
describe the differences, some of them fine
indeed. Subject matter for these slides need not
be only inanimate; there was an interesting series
of acat in a fied.

“Odd Man Out” is also amenable to slide
use. Groups of four or five dlides include one
which does not belong to the category of items
shown in the others. Done competitively with
students divided into groups, the game fires
enthusiasm. It is useful also for “Why? .
Because” exercise.

The final suggestion for slide use was of a
more traditional nature, that is, to use slides as
lecture illustrations. The two examples included
a series of dlides taken in three English cities of
comparable size and the other a series taken at
the Darwin House outside London to accompany
a reading on Darwin and the supporting cross-
word puzzle.

Of all the activities, the “Odd Man Out”
inspired much spontaneous enthusiasm in the
audience. But in general the dides were remarka
ble for their versatilitv and none of the activities
felt dull. It also seemed to this reviewer that
slides are admirable in the way they stimulate
interest in themselves as natural occasions for
language use, so that language learning may be
facilitated insofar as it is not itself the center of
attention. Notable, however, is the importance
of planning the slides well; these collections of
slides were anything but a mere pastiche culled
from the casua shots of a home vacation. | dare
say the planning and execution of such slide
gathering projects would be remarkably sef-
stimulating in itself.

The presentation ended with brief but fairly
lively discussion which turned from considering
the subject matter of slides to comments about
textbooks. | imagine many of us left this chapter
meeting with a resolve to do something more
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“intelligent” about slides and crosswords, for
they do have inherent power and cannot help
but stimulate the imagination. interest. and
activity of students and teachers ‘dike. But more
than that, our own imaginations regarding how
to integrate such materials into the essence of
our courses was itself stimulated by the day’'s
presentation.

KANTO

ARABIC THROUGH TPR

Presented by James Asher
Reviewed by Walter Carrall

My friends have two bilingual dogs. My cat is
more or less trilingual, and has taught me a lot
of her own language.

The dogs have been through an obedience
course in Japanese. They are instantly responsive
to commands like “o-suwari” and “matte.”
They are ill a little slow about “migi te” and
“hidari te,” so their owners reach down to raise
up the appropriate paw. At times, other actions
have been fitted to the words to bring the lesson
home. Since the language of the home is English,
the dogs receive affection (and occasional repri-
mands) in that language. They recognize com-
mands and orohibitions in English. There are
even words -- like “walk” -- which must be
spelled out or circumlocuted in order to avoid a
high state of excitement and ultimate disappoint-
ment when they don't get their walk.

The cat has been working so hard on training
me that | now comprehend her commands for
feeding her, petting her, turning on the faucet for
her or playing with her.

The ability shown by these animals is a
demonstration of the effectiveness of language
learning which takes place purely receptively. It
has its paradlel among human children, who learn
to recognize words, to obey commands, and to
communicate their own needs long before they
are capable of speaking. The dogs have reached
their highest level of competence in dealing with
human language: understanding a fairly wide
range of utterances. Infants respond in the same
way, although they also have the capacity to
learn gradually to talk. And, according to Dr.
James Asher, Professor of Psychology a San Jose
State University, and developer of the Total
Physical Resnonse (TPR) approach to language
learning, students of foreign ianguages can learn
most effectively how to speak by following the
same routine.

Dr. Asher's presentation at the September
Kanto chapter meeting, repeated at JALT ‘83 in
Nagoya, was a solid demonstration of this thess.

cont'd on next page
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After outlining the rationale behind TPR. which
is the product of 20 years of research. he pro-
vided a demonstration. teaching participants the
rudiments of Arabic, and showed videotapes of
classes in the United States over a longer period
of language development.

The contrasts cited by Dr. Asher between
TPR and more traditional language learning
methods (audio-lingual. grammar translation)
were dramatic. the advantages of TPR being that
it accelerates acquisition. is stress-free, and
provides long-term retention. ‘The reason for this

is that TPR channels learning through the right
sde of the brain, while other methods work
through the left side. One might say that stu-
dents absorb the language rather than think
about it

They absorb it the way children do: by
listening to and imitating their “parents” and
other “elders.” This is not listen-and-repeat, but
listen-and-obey. Students are asked to perform
various acts; commands are given in the target
language. And as parents will do with children
who do not yet fully comprehend, teachers
demonstrate the action. performing it simul-
taneously until the learners are able to do it on
their own. Dr. Asher gave a vivid demonstration
of the way a parent teaches a child in this
case showing how a father would take a "2-year-
old” to wash up for dinner, holding her hands
under the faucet, helping her sogp and rinse and
dry, al the while keeping up a steady stream of
chatter about what was being done, much of it in
the imperative. Naturally this does not have an
exact pardle in the foreign language class. but it
was sufficient to remind us of the process
through which a child acquires language well
before it begins to speak.

Research on childhood language acquisition
has shown that children will not actually begin to
speak until they are ready; there is nothing
parents can do to speed up this process. In the
same way. Dr. Asher proposes that students
should not be forced to speak until they feel
themselves ready. The pressures put on them in
traditional classrooms to begin speaking imme-
diately — and with perfect pronunciation and
grammar help create stress which proves
detrimental to learning. Students in TPR classes
are not asked to begin speaking until they are
ready. And their first efforts are not subjected
to rigorous correction; it is recognized that they
will achieve spontaneous improvement as expo-
sure to the language increases.

Exposure to the language takes the form of a
steady stream of commands from the teacher.
The simplest commands -- to stand up, sit down.
walk around the room, point at various things
- form the basis of the first lessons. The speed
with which they can be acquired was amply
demonstrated by our own first lesson in Arabic
(one of the representative students was a woman
who had asked a question about how much stress
was involved in TPR; afterward she noted that
apart from initial nervousness ahout being a
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guinea pig while in front of the group she had
felt very little) in which even those who rcmain-
ed in their seats had a good notion of a large
number of Arabic words after only 15 minutes.
As a contrast. we were shown the dialogue
which beginning students are asked to memorize
as part of the first lesson at the Defense Lan-
guage Institute in Monterey, California. While
we did not spend anything like the amount of
time studying this dialogue as would be the case
at the institute, it was obvious that it would be
much more difficult to learn and repeat, and that
there would be very little comprehension or
retention.

The demonstration — which broadened during
the course of the afternoon to include Spanish,
German and Japanese. thus incidentally illustrat-
ing how easy it is to retain more than one lan-
guage at a time -~ was very interesting and
apparently quite effective. The question be-
comes how these methods extend over a full
course of instruction. Dr. Asher had several
tapes of classes to show just how his approach
works over the long run. The first remarkable
fact visible from the tapes was the enthusiasm
with which young children take to it. The
schoolchildren in the tapes quite literally ran to
do what they had been told. Even when it was
time for role reversal, when it was fellow stu-
dents who told them what to do, these students
moved with amazing speed (which also meant
that teachers had no time to catch their breath
and think of what to do next: there was no
time; things had to be done right away). They
were also capable of giving each other remarka-
bly complex instructions; we saw one girl take
off her shoe, run to the blackboard, pick up a
piece of chalk. move to a chart on the wall and
touch the number 12 on the chart with both the
chalk and her shoe.

Adult students were apparently just as enthu-
sastic, and in one sequence we clearly saw the
dramatic improvement in production, fluency
and pronunciation which could be achieved in a
short time as we saw one student fumbling and
hesitating when trying to say something. then
just three weeks later making clear, coherent
statements.  Their enthusiasm apparently con-
tinued throughout the year-long course, and
while one would not cal them fluent at the end.
they had obvioudy made significant progress.

They aso appeared willing to continue. which
is hardly the case in most classes. Dr. Asher cited
statistics from an Ohio study which showed that
of every 100 students who start a high school or
college language course, 45 continue in the
second semester, 15 in the third, and only 4 in
the fourth. It is Asher’s contention that any
approach will work if the students stay with it
long enough. and that with the non-stressful
approach of TPR the likelihood of staying with it
long enough is much greater than with most
other approaches.
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The complete English program that teaches students
how to use the language and how the language works
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NAGASAKI

JAPAN
THROUGH SHAKESPEARE'S EYES

Presented by Fr. Peter Milward
Reviewed by Ronald Gosewisch

On Tuesday evening, September 20th, Fr.
Peter Milward, Professor of Literature at Sophia
University. long-time resident of Japan, and
author of more than 150 books, including ten
published this year alone. gave a presentation to
Nagasaki JALT and Nagasaki YMCA. Fr. Mil-
ward’'s talk was entitled “Japan Through English
Eyes,” but as he began his tak, he said that he
wished to change the title, adding that he felt
quite free to do so as, dfter al, Japan is the land
of “Nandemo ii.” since whenever he has asked
what it is that people wish him to talk about, the
reply has invariably been, “Nandemo ii” (=what-
ever). Moreover, he added. the original title
sounded to him too much like another “Nihon-
jin Ron.” a topic already too overworked.

Having made these justifications, he said he
really wished to change only one word in the
title of his talk. “English.” The title would be
“Japan Through Shakespeare's Eyes.” Glancing
up a our cocked heads and rapidly unfocusing
eyes, sensing an element, if not of despair or even
disappointment, certainly one of confusion, Fr.
Milward asked for us. “How could Shakespeare, a
16th-century English playwright. foresee Japan
of the 20th century? - ‘That is the question!”
The answer, he said, is that Shakespeare speaks
of universal truths that bridge both time and
cultures. Quoting Falstaff in the second part of
Henry II he gave himself further justification for
the change in his topic: “Whenever the English
(read Japanese) find something good (read
Nihonjin Ron) they make it too common.”

Dividing Shakespeare’s works into the
categories he prefers to use, namely: serious,
comedy and tragi-comedy, Fr. Milward proceed-
ed to make comparisons of various situations
and conditions in Japan to similar ones to be
found in Shakespeare. With each example he
pointed out the lesson that Shakespeare has for
Japan today. In Much Ado About Nothing, the
point is “look before you leap” in marriage:
or anything else for that matter. As for the
problem of school violence in Japan today.
Shakespeare tells us in King Lear that control
cannot be enforced from without, it must come
from within. from our own hearts.

The theme that Fr. Milward implied
throughout his presentation was that the teach-
ing of literature is a valuable vehicle for teach-

34
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ing more than the stories themselves. Literature.
he seemed to imply. is integrally bound up with
the culture of the country. and an understanding
of the culture. And our goal as language teach-
ers should ultimately be understanding, under-
standing beyond basic language skills, beyond
even communicative competence. Our students’
understanding should, idealy, reach the human
heart, and literature, which can often speak to
us across the ages, as Fr. Milward so clearly
pointed out in the case of Shakespeare, can lead
our students to cultural and, eventually, ideal
understanding.

HAMAMATSU

ECLECTICISM IN THE USE OF
VIDEO IN LANGUAGE TEACHING

Presented by Kenzo Sakaguchi
Reviewed by Jeff Kucharski

A demonstration of how eclecticism can be
applied to the use of video in the language class-
room was presrnted by Mr. Kenzo Sakaguchi at
the August 28th meeting of the Hamamatsu
affiliate of JALT. The presentation consisted of
showing how a segment of a popular English
language television program or movie could be
used to bridge the gap between English and Japa-
nese by using the video in an eclectic way to
meet the actual needs of the students.

Mr. Sakaguchi’s program is useful for the
intermediate or advanced class and is made by
editing bilingual movies from T.V. and T.V.
shows. The medium used is the Video Tape
Recorder (V.T.R.) and various interesting scenes
are shown in both Japanese and English.

The procedure is as follows. First. the stu-
dents should be allowed to select programs or
films that are relevant to their interests. Then, a
transcript of the dialogue (in Japanese) is handed
out to the class. The students are then asked to
change the given dialogue into an ‘intermediate
language’ because a transcript of an English
dialogue in Japanese often omits certain words as
well as the subject, object. etc. Therefore the
original Japanese dialogue should be changed to
grammatically easy Japanese. The tape segment
(in Japanese) is then played once or twice so that
students can become familiar with the setting.
characters. etc. Next, the native English teacher
should assist the students to translate the inter-
mediate language into English. The teacher
should explain  al tense, grammar  and
word meanings to the students. Any mistakes
the students make in translation should not be

contd on page 36
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corrected at that point. After the students
have been considering their translations for three
or four lessons, corrections can then be made
by the teacher. Replay the video segment. stop-
ping after each sentence. and ask the students to
take parts and translate to English. Next play
the tape without sound and have the lines
repeated. At this time the students should be
told to think of the Japanese dialogue and then
orally translate into English using the inter-
mediate language as a guide. Finaly it is time to
hear the tape in English and comparisons of
idioms, expressions, and meanings can be made.
The students can now compare the original
English dialogue with the English dialogue they
made from Japanese.

This method has been shown to be very
popular with the students but also has the advan-
tage of helping native and Japanese English
teachers come together by encouraging them to
cooperate and assist each other through the
translation process. The use of the intermediate
language technique makes the translation of
Japanese to English much easier for the students.
As well. certain sounds that are difficult to
distinguish can be replayed on the video thus
improving listening comprehension skills. An-
other point of the lesson is that it helps the stu-
dents see the different functions of the two
languages in terms of semantics, phonology,
and svntax.
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‘Quartet .

* is a two book, four skill course designed for ‘discouraged’
adult learners at the pre-advanced level.

*involves the students in motivating tasks and activities which
require them to use authentic and communicative language.

%is thematically organized with units that are not graded pro-
gressively, allowing great flexibility of use.

*can be used either as a main course book or as supplemen-
tary material.

% has an excellent teacher’s book. including lesson plans and
ideas for structural and functional work

5 5

The mystery of the Simplon Express

The mystery of the Simplon Express

The facts

M. dottees, : s 13
dvpin

d\hv"“',’.‘."

-

Framing

Reduced specimen page from Students Book 1 Reduced specimen page fiom Teacher's Book !

Good news for all American Streamline users.

STREANMLINE will be available

C@N N ECTH@N S January 1984.

For further information. please contact:

3-3-3 Otsuka. Bunkyo-ku, Tokyo 112
Telephone (03) 942-0101

Wiy
vy ! OXFORD UNIVERSITY PRESS
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IPERGAMON MEANS BUSINESS

Elementary
HOLD ON

Claudia Guderian

A short course in Survival English for
international secretaries and
receptionists

Student’s Workbook 0 08 028638 O f

1982 ¥l ,220
Teacher’s Manual 0 08 028663 1 f
1982 ¥780
Cassette Kit 0 08 029425 1 a
1982 ¥5.130

BANK ON YOUR ENGLISH

John &Jean McGovern
A course in communication for bank
employees.

Book 0 08 028639 9 f
1983 ¥1,630
Cassette Kit 0 08 029433 2 a
1983 ¥5,590

Intermediate

BUSINESS CONTACTS

Nick Brieger, J. Comfort, S. Hughes and
C. West

A course to develop the listening and
speaking skill needed by the student of
Business English

Book 0 08 030468 O f
1981 ¥2,080
Cassette 0 08 030469 9 a
1981 ¥3.330

BUSINESS MATTERS
Joy McKellen and Mavis Spooner
Practice materials in business
communication for students who wish to
apply an intermediate knowledge of
English in business contexts

Book 0 08 025356 3 f
1982 ¥1,960
Cassette Kit 0 08 027264 9 f
1982

English

COMMUNICATION FOR
BUSINESS

lan Dunlop and Neinrich Schrand
Authentic materials with a largely
business orientation for reading
comprehension and discussion

Book 0 08 029438 3 f
1982 ¥1.630
ENGLISH FOR
NEGOTIATING

Two books to be used together in pair or
group work to develop the skills of
business negotiation in English

Book A 0 08 030470 2 f
1982 ¥1.180
Book B 0 08 030471 O f
1982 ¥ 180
Advanced

THE MANAGER AND HIS
WORDS

Patrick Gillibrand and Vivienne Maddock
An introduction to the language of
management with opportunities for
discussion and role play

Book 0 08 028637 2 f
1982 ¥2,950
Distributor
JAPAN PUBLICATIONS TRADING CO., LTD.

(BARHIRE S Stt)
2-l. Sarugakucho 1 chome,
Chiyoda-ku, Tokyo 101
TEL (03) 292-3755

Pergamon Press

Matsuoka Central Bldg. 8F. 7-1, Nishishinjuku

1-chome, shinjuku-ku, Tokyo 160 Japan
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Meetings

OKINAWA

1) Report on JALT ‘83 Conference in
Nagoya

2) Jazz Chants (II) and song books

3) Article system

4) Election of chapter officers

Speakers. 1) Mr. Mamoru Kinjo and Ms. Fumiko
Nishihira

2) & 3) Mr. Dan Jerome

Topics:

Date: Sunday. November 20th

Time: 2 -4 pm.

Place: Language Center

Fee: Members. free; non-members, ¥500

Info: Mamoru Kinjo, 0988-87-5492

NAGASAKI

Topic: “Listen to this!” Putting listening
theories into practice

Speakers: John and Mary Ann Boyd, Illinois
State University (currently Visiting
Professors a Nanzan University )

Date: Saturday. November 12th

Time: 3--6pm.

Place: Faculty of Education. Nagasaki Uni-
versity

Fec: Free to dl
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FUKUOKA

Topic: same as above
Speakers: same as above

Date: Sunday, November 13th

Time: 35 pm.

Place: Fukuoka Y MCA

Fee: Free to al

TOKAI

Topic: Training interpreters and its applica

tionto general English education
Spesker: Mr Tatsuya Komatsu
Date: Sunday. November 70th
Time: 2 -5 pm

Place: Nanzan Junior College (take exit #2
at Irinaka subway station)

Fee: Members. free: non-members.  ¥1,000

Info: Kazunori  Nozawa, 0531-47-0111

x414: Andrew Wright. 052-762-1493
(evcnings)

M r Tasuya Komatsu is a Director of Simul
International in Takyoand well-known NHK
broadcastcr. He Is certain to give us some very
vauableinsightsinto topical and important areas
of language education. This presentation should
have a wide appeal; so do come and bring
your friends.

We also plan to have a videotape of Mr
Komatsu’s interview with Dr John Fanselow (our
July presenter) which took place earlier this year.
If there is time we will show pat of that record-
ing a this meeting.

KOBE/OSAKA JOINT MEETING

Date: Sunday. November 13th

Place: Kobe City Kinro Kakan. 1-2-S chome.
Kumoidori. Chuo-ku. Kobe. 078-232-
1881 (see map)

Fee. Members, free; non-members, ¥500

Info: J. Visscher, 078-453-6065
V. Broderick. 0798-53-8397

Time: 10 am.- 12 noon

Title: English through Song and Action

Speakers: Sr. Regis Wright. Mrs. Naomi Katsura-

hara. Mrs. Bishop

In this workshop we want to show you some
songs that are helpful for pronunciation and in-
tonation to learners of English, especially the
young. There are songs with actions. which arc a

cont'd on page 44
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NEW!

English for Adults: InTune

The complete 4-level English as
a foreign/second language program

specifically developed for adult learners
Copyright 1983

Aduit oviented with subject matter adults can relate 1o

Motvating with abundant visuals that teach

Practical with etlicien: vse of classroom tme

Comversational with additional attention to reading,
writing, and grammatical skills

Al materials necessary to carry out a complete
program are available for cach level:

Student hook with accompanyving Cue Book
Teacher's Annotated Edinon

Workbook/Tape Manual

Audio Book (cassette): Language

Audio Book (cassette), Songs

Ir

Scott, Foresman and Company atradition totrus

International Division
OO0 Foast | ooke Wente, Goendee s Bl TS0
Telephone SRZT20 5000 deho Mo hor S0 00 Canke Ve s sUORESM AN
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great help to children, helping them to relieve the
stress and/or boredom that they feel after 10 or
15 minutes of studv. There will be severd kinds
of games that are agreat help in the practice that
is a mugt, if the pupils are going to redly remem-
ber the basics of English. All the songs and
games will be new, except for Bingo.

Time: 9:30 am. —4:30 p.m.
West Kansai Book Fair

The newest, highest quality language teaching
materials will be on display, a ‘tachiyomi’ delight.
Exhibitors include Regents, Oxford University
Press. Seido and Addison-Wedey

Time: 1:30- 4 p.m. )

Title: Survival English: Teaching a Compe-
tency-based-Curriculum

Speakers: Ken and Christine Kawasaki

A model of a competency-based curriculum,
developed for the Intensive ESL/CO Program for
Refugees in Southeast Asia, will be presented.
An important aspect of this curriculum, as per-
haps with any competency-based curriculum, is
the inclusion of a great deal of cultura orienta-
tion material. The basic premise behind this
curriculum is that students should be prepared
to understand and respond within the situations
they will encounter in the United States, rather
than be taught to deal with all aspects of the

language.

Application to the situations encountered in
Japan and adaptation of the curriculum will be
discussed. Cultural material, realia, simulations
and activities that have proved successful will
be demonstrated.

(HT B

Fankyu 5
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HAMAMATSU

Topic: Video: Learner-centered English Edu-
cation in Junior High School

Speaker: Katsuko Nagayoshi

Date: Sunday, November 20th

Time: 2-5p.m

Place: Seibu Komin Kan, Hirosawa 1-21-1,
Hamamatsu. 0534-52-0730

Fees: Members, ¥500; non-members, ¥2,000

Info: Four Seasons Language School, 0534-
48-1501

NOTE: It is advised to use public transporta-
tion as parking space is limited.

The featured speaker, Katsuko Nagayoshi, will
present “Video: Learner-centered English Educa-
tion in Junior High School.” The presentation
will be of particular interest to junior and senior
high school teachers. The purpose of this presen-
tation is to show a video of actua English classes
taught in a public junior high school in Osaka.
The main goal of the presenter is to help junior
high school students become active users of
English. To achieve this goa. she has been
experimenting w ith vaious learner-centered
methods, as will be shown in the video. The
video will be followed by a short discussion in
English and Japanese.

The first order of business will be the elec-
tion of officers for 1984. This will be followed
by a short business meeting.

Those wishing to attend only the election and
business parts of the meeting will be admitted
free of charge. Junior and senior high school
teachers are esnecialv urged to attend.

SHIKOKU

Speaker: Dr. James R. Nord

Date: Sunday, November 13th

Time: 2-5pm.

Place: Tekamatsu Shimin Bunka Center,

Fee: Members, free; non-members, ¥[,000
Info: Betty Donahoe, 0878-37-2031
Michiko Kagawa, 0878-43-5639

Dr. Nord's topic will be “Some practical
applications of the Sens-it Cell Model.” He will
begin by providing a brief explanation of the
Sens-it Cell Model. Then he will provide exam-
ples of instructional materials and procedures
that other teachers have generated using the
model. A discussion of the model and how the
audience may use it to improve their language
teaching will follow. A major focus will be on
the teachingh of listening comprehension.

Dr. Nord is from Michigan State University.
He is presently Director of the Language Center
at Nagoya University of Commerce and was the
chairman of the JALT ‘83 committee.

cont'd on page 46
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Step Ahead

A New Four-Level English Course
for Adults

<N‘a

STEP AHEAD An exciting new
four-level basal ESLEFL course
from Michael Walker of our
widely acclaimed New Horizons
in English series. STEP AHEAD
successfully combines functional
language and topics of universal
interest and appeal to adults the
weather, occupations, job hunting,
and more with the strong gram-
mar base that beginners need to
feel in control of their learning.

Highlights include:

@ Motivating Student Books with
clearly defined, achievable goals
in every lesson.

e Comprehensive Teacher 's Guides
with concise but creative ideas
to make your job easier and
more rewarding.

e (utstanding Cassette Tapes with
unique “listening build-ups’ that
encourage comprehension of
unfamiliar material.

e Designed especiadly for non-

STEP AHEAD

STEP AHEAD

native speakers in adult and
college programs.

e Also suitable for mature young
adults in junior high and high
school programs.

e Takes students from a beginning
to a solid intermediate level.

e Placement Test Package to place
students at the right level with
a minimum of time and effort.

For further information please contact:

vy ADDISON-WESLEY PUBLISHING COMPANY

2-2, I-CHOME SARUGAKU-CHO CHIYODA-KU, TOKYO Tel 03-291-4581
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KANTO SIG

The next meeting of the Kanto SIG for Teach-
ing English to Business People will take place as
follows:

Date: Saturday, November 26th
Time: 2 -4 pm.
Place: Kobe Steel Language Center, Tatsu-

numa Bldg. (5th Fl.), 1-3-19 Yaesu,
Chuo-ku, Tokyo 103, 03-281-4105.
The building is on a corner and the
entrance is from the side street, not
the main street. A landmark is the
Aeroflot (Soviet Airlines) office,
which is in the same building, at street
level.

The topic was due to be decided at the
October 15 meeting, so was not available for in-
clusion in this announcement. Please call
Stephen Turner at the above number (Mon.-Fri.,
I-5 p.m.) for details about the topic or for any
other information.

WEST KANSAI S.I.G. MEETINGS

Teaching English in Schools
Info: Kelji Murahashi, 06-328-5650 (days)

Children
Info: Sister Wright, 06-699-8733

Teaching English in a Business Environment
Info: Scott Dawson, 0775-25-4962

Teaching in Colleges and Universities
Info: Jim Swan, 0742-34-5960

EAST KANSAI

Teaching and Learning Japanese as a
Second Language: Student Motivation
& Innovative Classroom Methods

Topic:

Speakers: Steven Ross and Reiko Horiguchi

Date: Sunday, November 20th

Time: 2-5pm

Place: British Council, Nishimachi 97 Kita
shirakawa, Sakyo-ku, Kyoto

Fee: Members, free; non-members, ¥1,000;
students, ¥500

Info: Juro Sasaki, 075-491-5236

This presentation will focus on both theore-
tical and practical issues in the teaching and
learning of Japanese. Steven Ross will discuss
the results of a survey on the attitudes and
motives of foreign students studying Japanese
a two universities in the Kansai area. The survey
was based on similar research studies carried out
in French Canada to determine the influence of
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affective factors such as student motivation on
second language proficiency. This study illus-
trates the importance of affective factors in
distinguishing between successful and unsuccess-
ful second language learners.

Reiko Horiguchi will demonstrate a number
of classroom methods for increasing student
motivation in the classroom. Emphasis will be
placed on the teaching of Japanese writing
scripts by employing Silent Way color charts.

CALL FOR PAPERS
East Kansai Chapter Conference
Discourse Analysisin Second Language
Instruction Theory, Research and Practice

Date: Saturday, February 11, and Sunday,
February 12, 1984
Place: Kyoto; location to be announced in
December Newsletter
Info: Abstracts for presentations should be
submitted by December 15. 1983.
Papers, presentations or workshops are
encouraged on various aspects of dis-
course analysis pertaining to second
language instruction. Send an abstract
of your presentation and  brief bio-
data to:
lan Shortreed
Kansai University of Foreign Studies
333 Ogura, Hirakata-shi
Osakafu 573
Tel.: 075-711-0079
KANTO
Title: Creative English for Children: English
through Drama
Speaker: Claudia Peretti (of the Model Lan-
guage Studio)
Date: Saturday, November 19th
Time: -3 pm.
Place: Tokai Junior College, near Sengakuji

station (Asakusa line); Tel.: 441-1171

The presentation will include a variety of
techniques for teaching children up to about 11
years of age. The use of dialogues, games and
rhythm will be demonstrated, as well as tech-
niques for relaxation, using music and move-
ment. For the teaching of the aphabet, a special
technique called “dancing the letters” will be
introduced.

The Model Language Studio in Yoyogi
specializes in teaching languages through drama
to all age groups. It was founded by Yoko
Nomura, the author of the “Pinch and Ouch”
series.
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SM.ILE.

Persons interested in joining S.M.I.L.E. and
participating in the coming meeting should con-
tact Hillel Weintraub, Donald Kelman or Noriko
Nishizawa, Doshisha International High School,
Tatatara, Tanabe-cho, Tsuzuki-gun, Kyoto 610-
03; tel. 07746-3-1001.

SM.ILL.E's first two meetings largely intro-
duced the members to each other as far as their
computing activities and interests were con-
cerned. A constitution was adopted. The com-
ing meeting will present many diverse directions.
Commercial presentations will be heard for the
first time, and so it will be possible to get some
idea of the various directions well-known enter-
prises are taking. Given the same theme of
directions, S.M.I.L.E. itself must give serious
thought to its own direction.

On November 19-20, at Doshisha Interna-
tiona High School SM.I.L.E. (The Society for
Microcomputing In Life and Education) will hold
its third meeting. (The Society was formed one
year ago and presently has over 50 members,
both Japanese and non-Japanese. The members
are largely professional educators, but other pro-
fessions are also represented. What the member-
ship has most in common, however, is the idea
that the computer, being an extension of the
human mind in the same way that traditional
tools became extensions of the human hand, will
inevitably become a powerful force in life and
education.)

TEACHER TRAINING WORK SHOP

A teacher training workshop for helping
students with their pronunciation, articulation
and language building/rebuilding will be con-
ducted by Adria M. Ragosin, M.A.-C.C.C.,
Clinical Supervisor at the Clinical Rehabilitation
Center and Veterans' Administration in Ohio,
U.S.A., on November 26th and 27th (Saturday/
Sunday) from 9:00 am. to 4:00 p.m., at the
Center for Language & Intercultural Learning,
Osaka; fee is Y18,000. For further informa-
tion and reservation (by November 2lst),
call Fusako Allard at 06-3 15-0848.
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| Positions |

(JAKARTA) Several solid EFL teachers are
urgently needed for instruction in a private
school in Jakarta, Indonesia. Applicants need
strong EFL/ESL background including a mini-
mum of two years in this field. Prefer individuals
with overseas experience and some knowledge of
Indonesian and Asian culture, languages, and lite-
style. One year commitment. Assistance with
housing and air fare. Air fare will be reimbursed
after completion of contract.

Pay is $1500/month after taxes. Please send
C.V. or resume and cassette tape recording telling
about your life — professional background, inter-
ests and interest or knowledge of Indonesia and
Asa - to: Alan Ridley, Placement Director,
4064% Oak Crest Drive, San Diego, CA 92105,
and/or call (6 19) 280-6468. Departure date is
mid-October. No other openings at this time,
but future openings possible.

(NAGOYA) A private women’s university
founded in 1889, Kinjo Gakuin University, in-
cludes a junior college, four-year Colleges of
Literature and Home Economics and a school for
graduate studies. The College of Literature is
composed of Departments of Japanese, English,
and Sociology with a total staff of 31 full-time
teachers and an enrollment of 1,017 students.
The English Department is seeking applications
for a full-time position as visiting instructor
from Spring 1984 for a period of two years.

Qualifications: Ph.D. or M.A. in TESOL or Ap-
plied Linguistics. Dutiess To teach English
Majors: English Conversation, Composition,
Seminar Classes. Compensation: Salary depends
on qualifications and experience (e.g., M.A.
$14,456, Ph.D..$16,396 annually); no Japanese
taxes; research fund ($1333); housing alowance;
and round trip air fare.

Send a letter of application, two letters of recom-
mendation, and resume and credentials, including
transcripts, to: Department of English, College
of Literature, Kinjo Gakuin University, 2282
Omori, Moriyama-ku, Nagoya 463, Japan.

(OSAKA) Seifu Gakuen/Seifu Nankai Junior
and Senior High Schools are looking for an
experienced EFL teacher to begin in April,
1984. Applicants are requested to send a resume
and a brief description of their teaching philo-
sophy and methods to Barbara Fujiwara, Seifu
Gakuen SHS, Ishigatsuji-cho 12-ban 16-go,
Tennoji-ku, Osaka 543. For information, call
0742-33-1 562 (evenings).
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BOOKS WHICH MEAN SUCCESS IN =
ENGLISH LANGUAGE TEACHING

On this page you will see some of the most up-to-date and well-known ELT
textbooks - books bought throughout Japan by students and teachers alike because
only the best books really bring results.

ENCOUNTERS

Encounters (parts A & B) Getting Down To Business In English 1
Exchanges (parts A & B) Getting Down To Business In English 2
Contact English | Guided Course In English Composition
Contact English 2 Guided Paragraph Writing

Play Games With English | Off-Stage!

Play Games With English 2 Life In Britain

English to Get on With Let's Listen

All these titles, plus many others, are stocked in Japan for immediate supply.
If you would like further information contact:

Roger Ahlberg Distributed by:

Japan English Service Inc Yohan (WPDA)

48-2 Minamidama 3-1 4-9 Okubo

Oami Shirasato-machi Shinjuku-ku HE'NEMAN

Sambu-gun. Chiba-Ken Tokyo 160 [ ] [ ]
Japan 299-32 Tel. 03.208- 018! - I I
- s






