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EIL CONFERENCE
By Virginia LoCastro

The second conference on English as an Inter-
national Language was held June l-8 this year at
the East-West Center in Honolulu. The 1978
conference focused on English as an auxiliary
language whereas the 1983 conference explored
the theme of “Discourse Patterns Across
Cultures.”

English as an International Language can be
defined as that English in all its linguistic and
sociolinguistic aspects which is used as a vehicle
for communication between non-native speakers
as well as between any combination of native and
non-native speakers. The concept of EIL began
with Larry Smith’s article in the RELC Journal
of December 1976. “English as an International
Auxiliary Language,” Vol. 7, No. 2. The term
English as an international language has been
used many times before this date but always
before it was used as a promotion to make native
speaker English the language of the world.

There were 17 participants. representing
Britain, Norway. the U.S., Thailand, Japan:
Australia, the Philippines, India, and Sri Lanka.
All presented  summaries of their papers that
explored various aspects of spoken and written
discourse. focusing on how the cultural back-
grounds of non-nativr speakers of English influ-
ence an individual’s use of English. After each
20-minute summary, a panel of three partici-
pants discussed the paper and facilitated ques-
tion asking and discussion from the floor.

In addition to the actual presenters. there
were about 35 others, some on the staff of the
East-West  Center o f  the University of Hawaii.
some students in the M.A. program in TESOL.
Also, several came  from the Pacific rim coun-
t r i e s Indonesia. Micronesia, Taiwan, C’hina.
for example --- as part of a six-week intensive
seminar in EIL.

The aim of this conference was, among other
things, to look at areas of increasing concern in
the field of EIL. One is that native English
speakers (NES) may have to face the need for
training in EIL. There have been many assump-
tions, some of which are not at the level of
conscious awareness, about foreigners’ learning
English. One such assumption is that if all
foreigners learn English, all will be well from the
point of view of international communication.
NES are part of the problem.

Another assumption is that if n o n - n a t i v e
English sneakers (NNES) can communicate with
NES. they will probably be able to deal wi th
a l l  speakers of English. This is simply not true in
a world where there are now more NNES than
NES. One example of a problematic area con-
concerns levels of politeness between NNES of
different cultural backgrounds interacting
together.

In 1966, R.B. Kaplan published his now
often cited paper, “Cultural thought patterns in
inter-cultural education,” in which he presented
the results of his analysis of different samples of
written discourse: English, French, Arabic. Japa-
nese. However. his work has limitations: he
only dealt with the written language and. more-
over, his analysis was from the point of view of
European discourse. This is similar to analyzing
the Japanese language, using Latin or Greek
grammar as one’s model.

Generalizations such as those of Kaplan,
interesting though they may be. have pitfalls
and should be avoided. Before norms or stan-
dards are csiahlished, there  remain many
questions and areas of future research. Larry
Smith, the conference  coordinator. raised these
questions:

1.

2.

Arc there patterns of discourse that can be
identified as Japanese: Thai, British, etc.?

If there arc such patterns, how do we learn
about them? What methodology is most
useful? cont’d on next page



JALT Newsletter 7:10 October 1, 1983

cont'd from preceding page This then leads to the issue of intelligibility.

What can be learned about a culture if our
sample is written, literary discourse, trans-
lated into English?

Do the topic and audience have a signifi-
cant influence on discourse patterning?

What hypotheses can be put forth? What
should be our order of priorities in select-
ing research topics?

one of the central concerns of EIL: if a Thai is
using Thai English with Thai discourse patterns,
will a Chinese or Russian or American, using his/
her variety of English with his/her culturally
influenced discourse patterns, be able to com-
municate with and understand the Thai. . .and
vice versa? Do we need a norm or standard and,
if S O, which variety of English is to be that
standard?

These and other issues were brought up during
the six-day conference. EIL  at this point is
rather amorphous in that it draws from many
disciplines and from many people, from the ELT
teacher in the field with anecdotal experience to
the university semiotics professor.

The conference itself was an actual experience
in some of the problems and issues raised. Parti-
cipants with Western backgrounds used different
s ty les  of  presenta t ions  f rom those  whose  Thai-
ness or Indian-ness was dominant. And even in
the discussion periods, the manner and language
used to make a particular point differed. One
Thai participant stated, as she began her paper
summary with poetry, that she was using English
as the medium, but she was using it the “Thai
way.”

For further exploration of the history, re-
search and issues involved in EIL, you can begin
by selecting one of the books on the annotated
bibliography. (See page 00)
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BOOKS BOOKS BOOKS
An Annotated Bibliography
By Shuhung Shen and Yi An Wu, Beijing

Institute of Foreign Languages, Beijing

The concept of EIL, while not new in the
lives of many people throughout the world who
must cope with it on a daily basis, is relatively
new as a field of inquiry and research. Two lan-
guage teaching specialists from the Beijing Insti-
tute of Foreign Language who are currently at
the East-West Center in Hawaii have written a
useful bibliography of some of the major works
in the field of EIL.

English as a World Language. Richard W. Bailey
& Manfred  Gorlach,  eds.  The University of
Michigan Press: 1982. 496 pp.

The articles collected in this volume provide a
brief historical sketch and an overview of the
present-day forms and functions of English used
intranationally around the world. All of them
give detailed illustration of the features of pro-
nunciation, vocabulary and the process of word
formation and syntax that characterize each
national or regional variety, and suggest the
diversity of English within the communities they
discuss. The splendid cooperation of the contri-
butors in writing to a common set of themes
allows the readers to see comparisons, to recog-
nize trends, and to formulate hypotheses about
the consequences of languages in contact and
about the general patterns of change apparent in
English throughout the world. The intended
audience includes persons with some prior train-
ing in linguistics or English language studies.

English for Cross-cultural Communication. Larry
E. Smith, ed. London: The Macmillan Press
Ltd., 1981. 248 pp.

Recogniz ing  English as a world language for
cross-cultural communication, the book raises
and probes some basic issues that the linguist,
language planner, material writer and classroom
teacher face as a result of the worldwide expan-
sion of English. Status and pragmatics  of non-
native varieties of English are explored and their
defining and differentiating features specified.
Guidelines concerning goals, models and tech-
niques for English teaching are provided. The
concept of EIIL (English as an international and
intranational language) is established as a supple-
mentary to that of ESL and EFL and the idea of
Nuclear English is brought up.

Contributors to the volume share a global
perspective and draw aptly on a social-cultural
framework which makes the book illuminating
reading as an introduction to EIL.

New Englishes. John B. Pride, ed. Rowley,
Massachusetts: Newbury  House Publishers, Inc.,
1982. 286 pp.

This collection of papers brings together a
wealth of information on non-native varieties of
English. The basic characteristics of these new
Englishes are analyzed with regard to their
descriptive linguistic features and their main
users and uses. The major issues related to Eng-
lish as an intranational and international lan-
guage are examined. The book promises to
satisfy the needs of those linguists, language
educators and teachers who are interested in
language standards, intelligibility, educational
objectives and language transfer.

The Other Tongue: English Across Cultures. Braj
B. Kachru, ed. Urbana: University of Illinois
Press, 1982. 358 pp. London (paperback):
Pergamon Press, 1983.

The book presents a collection of papers dis-
cussing the form and function of non-native
varieties of English, viewed in their sociological,
linguistic and literary manifestations. It raises a
number of important theoretical and practical
issues the spread of English as a global language
has given rise to and explores some of them in
depth. Being issue-oriented, the volume includes
quite a few penetrating discussions that provide
an insight into the nature and pattern of language
change as a result of language contact and point
to the direction for further research.

To be able to comprehend the book, the audi-
ence needs to have some knowledge of general
linguistics.

Readings in English as an International Language.
Larry E. Smith, ed. London: Pergamon Press,
1983. 160 pp.

The book contains a collection of papers
which deal directly with issues related to the
study of English as an international language
(EIL). Among the topics are the concept of EJL;
the attitudinal consequences of the EIL ap-
proach; the questions of intelligibility. com-
prehensibility, and models; a method of teaching
EIL and materials development; and the issue of
contrastive discourse. A key point emphasized
throughout the book is that native as well as non-
native speakers of English need training in order
to effectively use English for international
communication. The papers are interesting and

cont’d on next page
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cont’d from preceding page

thought-provoking; they could serve as compre-
hensive introductions to the study of EIL.
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the first volume of English Around the World.
The second volume, to be available in October,
contains chapters on several non-native varieties
of English, including one by Dr. Kachru on
Indian English.

Talk and Listen: English as an International Lan-
guage Via Drama Techniques. Richard A. Via &
Larry E. Smith. London: Pergamon Press, 1983.
(Teacher’s Book, 26 pp.; Student’s Book, 64 pp.)

Talk and Listen is an attempt both to intro-
duce an innovative language teaching technique
and to produce teaching materials based on an
EIL perspective. Aimed at developing natural
conversation, it advocates the teaching of EIL via
such drama techniques as relaxation, observation,
improvisation and “Talk and Listen.” While
maintaining the customary aspects of social
appropriateness, grammatical acceptability and
intelligibility as language standards, the book
provides classroom tasks that allow students to
participate in new cultural roles, behave in a
culturally acceptable way, and learn how to com-
municate more satisfactorily. The concepts for
teaching EIL presented in this book are refresh-
ing and the materials interesting. The exercises,
which are especially innovative, would be a wel-
come addition to any foreign language course.

Teaching English as an International Language:
From Practice to Principle. Peter Strevens.
Exeter: Pergamon Press, A. Wheaton and Co.,
Ltd., 1980. 163 pp.

This book addresses itself to the three impor-
tant questions the profession of English teaching
faces today: language teaching and linguistic
theory; the global spread of English and its impli-
cations for pedagogy; and the teaching of English
for specific purposes (ESP). Drawing on his in-
depth knowledge of applied linguistics and exten-
sive experience as a teacher and trainer of teach-
ers, the author shares his insightful views on
language teaching/learning. His vision of lan-
guage teaching as a societal undertaking and
therefore as a dynamic field is, perhaps, best
reflected in his enlightening discussions of the
teaching of EIL and ESP.

His book The Other Tongue is available in
Japan through Pergamon Press and Oxford Uni-
versitv  Press, New Delhi, has just released The
Indianization of English: The English Language
of India.

ENGLISH AS AN
INTERNATIONAL LANGUAGE:

ON TEACHING PRONUNCIATION

Larry E. Smith, East-West Center, Honolulu,
Hawaii

English is being used as an International
Language (EIL) around the world. Almost every
country uses English for international communi-
cation in trade, diplomacy, conferences and e n -
tertainment. English is not the onlyinternational
language, but it is by far the one most frequently
used. No matter how countries are ranked on a
political or power scale, they generally have an
equal need to use English on the international
scene. For example, both Bangladesh and Japan
use English to represent their positions at inter-
national meetings and have an equal need for
English as an international language.

This however is not the case at the intra-
national level. Although almost every country
has some use of English intranationally, the need
for this use differs greatly among nations. For
example, in India, Singapore, Fiji, and the
Philippines, English is used intranationally a
great deal while in Korea, Thailand, China, and
Indonesia it is not. This distinction between
countries which have a greater use for English
intranationally from those which do not is
important for the teaching of pronunciation. I
will return to this distinction later and offer an
explanation.

MORE ON BOOKS

In discussions and writings about ElL, every-
one should be reminded that English is a world
language and it belongs to the world. It is no
longer the exclusive property of its native speak-
ers. It belongs to its users, native as well as non-

One frequent contributor to the field of EIL
is Dr. Braj B. Kachru, Professor of Linguistics at
the University of Illinois at Urbana-Champaign.

Kenkyusha has recently published in Japanese native, and these users as speakers, listeners,
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readers and writers must be more accepting of
one another.

This has, however, been distorted into a
doctrine of pedagogic irresponsibility. It has
been interpreted to  mean that  whatever  is
spoken or written is acceptable English. That
simply is not true! We continue to be con-
cerned about intelligibility, grammatical accept-
ability, and appropriateness. Relating this to
the teaching of pronunciation, let me clearly
state that when teaching English as an Inter-
national Language we must be concerned with
good pronunciation. It is not enough for our
students to attain some vague approximation
of a word even if they would sometimes be
understood by educated English users. A g o o d
pronunciation of English is one which will not
draw the attention of an educated English user
away from what  is being said to the way in
which it is being said. (cf. Hockett, 1950)

No two speakers of any language have ab-
solutely identical pronunciation, and in many
cases there is a great deal of variation from
region to region. This is the case for English,
and educated English users are accustomed to
hearing a relatively wide range of pronuncia-
tions, without necessarily having their attention
drawn to pronunciation itself instead of to
content. Consequently, a good pronunciation
of English need not be exactly like any parti-
cular educated English user. A pronunciation
model and target can be chosen which best suits
the circumstances. Here is where the in tra-
national use of English comes in.

In countries where there is a large intra-
nat ional  use of  Engl ish,  the  pronunciat ion
model and target may be the educated local form
of English. For example in India where English
is used a great deal intranationally, the educa-
tional model for English classes may be educated
Indian English.

In countries where there is little intranational
use of English, the pronunciation model (i.e.,
what the students hear on tape in pronunciation
classes) may be that of a major national variety
(e.g.. British or American) while the target (i.e.,
what the students are expected to produce) may
be the educated local form of English. For
example, in Japan where English is rarely used
among Japanese intranationally, the educational
model for pronunciation could be American or
British English while the accepted target is a
good pronunciation, identifiable as educated

October 1, 1983

Japancse speakers of English. If our students are
successful in reaching this target, research (Smith
and Rafiqzad 1975; Smith and Bisazza 1982)
indicates they will have few problems in being
found intelligible and comprehensible at inter-
national meetings.

On January 3, 1970, The Economist had this
to say about English: “It is the language of
international unintelligibility, rushing headlong
to total discommunication.”  We must, we can,
and, I’m convinced, we will prevent that from
happening by encouraging everyone to acquire
a good command of English in a form which ena-
bles them to communicate, without strain, with
others.

Americans sound like Americans in their
pronunciation of English, the British sound
British, and Australians sound Australians. When
speaking English, an lndian may still sound
Indian, a Thai sound Thai, and a Japanese sound
Japanese. The pronunciation of each can be
judged “good” if the attention of the listener is
not drawn away from the content to the way
in which it is said.

In teaching English as an International Lan-
guage, the teaching of pronunciation may not be
the most important aspect nor does it deserve the
major part of class time. The intelligibility of
words is probably not as important for success-
ful communication as stress patterns and intona-
tion of sentences and certainly not as important
as learning something about speech acts and
discourse patterns across cultures. Nevertheless,
teaching pronunciation is important and must
not be neglected.
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JALT Interview patterns. On one level, this is right. But if the
teacher were to be interested in what the stu-
dents really said. and then the students got

THE ART OF LETTING GO
interested in what the teacher said, they’d al l
go nuts after a while. You can’t do that every
day.

So there are reasons for translation. ThereBy Virginia LoCastro

Numerous workshops, an NHK interview for
Eigo Kaiwa 3 with Tatsuya Komatsu, and other
activities throughout Japan have kept Prof. John
F. Fanselow pleasantly active during his summer
in Japan. Prof. Fanselow is both the Chairman
of the Department of Languages, Literature and
Social Studies in Education and Coordinator of
the TESOL Program at Teachers College, Colum-
bia Universitv in New York City. In 1981-82. he
was the president of TESOL,. an international
professional organization for those concerned
with the teaching of English as a second or
foreign language. Prof. Fanselow is involved
in many language education-related committees
and concerns in the New York area, the U.S. and
abroad. He has published numerous articles; his
book Breaking Rules - Alternatives in Language
Teaching will be available from Longman, New
York, in early 1984.

The JALT Newsletter editor, Virginia Lo-
Castro, who happens also to be one of his former
and ongoing students, talked with Prof. Fanselow
during his stay in Japan and attended one of
his workshops. This article is a summary of some
of his ideas on various topics related to teaching
and teachers’ behavior in the classroom. Prof.
Fanselow is not one to give “answers” or
“recipes ” on how to do something; he talks
about more fundamental issues which involve
learning, alternatives and change.

Language as more than grammar

Dealing with teachers and methodology is
an exciting area because that’s where all the
problems are. One man who gave the closing
talk at a workshop for teachers, who is the
personnel manager of a major Japanese company,
was saying we have to teach more than grammar.
We have to practice communication. So people
get the insight that language is more than
grammar.

Then he got two people to shake hands with
him; with one he tried to show he was very
friendly, with the other, unfriendly. But both
of the Japanese, of course, said they liked him
anyway. Then he said the experiment failed.

But what he failed to point out was the ex-
periment showed what the Japanese do, which is
that they don’t say what their real feelings are.
I mean, they wouldn’t say in front of 150 people
that in fact the handshake was not friendly.

And then he said teachers should be interested
in what the students say instead of just practicing

are reasons for pattern practice: it’s to keep
away from “communication.” So to say that
language is more than grammar is true; but
grammar is part of it and, if you consistently say
things incorrectly, people make a judgment
about it. Even if they put their arm around you
and are very friendly, they wonder why you
couldn’t master verb agreement. And pronun-
ciation isn’t everything, but people do comment,
which means it is part of communication.

Purpose of teaching

The purpose of teaching is not to get people
to be able to communicate; it’s to select people,
people to go to university. The Regents Board
in New York has just mandated that in order
to get the Regents diploma, students will have
to have three years of a foreign language. They’d
abolished that requirement and now have rein-
stated it to take effect three years from now.
Why are they doing this? It’s to limit the people
who can go on. And they’ll still teach language
only four or five hours a week as any other
subject.

Language learning is like studying chemistry.
A textbook in both cases is a distilled summary
of fixed, closed language. The chemistry de-
scribed in a chemistry text is not what a real
chemist does and likewise the language in a
language text is not real language. It does not
represent what we really do with language. So
we may be expecting too much of language
classes.

Textbooks

One funny thing at one workshop I did for
teachers was I’d asked them to bring their text-
books with them. And in this one room, I col-
lected the titles. All had the word “new” some-
where in the title. Every textbook and dictio-
nary had it; I couldn’t believe it. Nor could they.

And yet all of the textbooks, if you were to
take off the cover, tear pages out, no one would
be able to tell the difference between these
“new” ones and older ones. They’re all pretty
much the same; a reading passage or a conversa-
tion, directions in Japanese, questions about
the passage. a few key phrases. . just like an
NHK English lesson. They all follow a model.
People seem to feel comfortable with it and so
they do it.

-6-
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Language for communication

When I meet someone here and they say. “Oh.
how nice to meet you. How long have you been
here?“, it occurs to me it’s like a dialogue in a
book. Like the ladies in the elevators: they
speak in a certain voice, in a certain way with
certain expressions. It’s the same in English.
The language, expressions one goes through
with certain kinds of people in certain situations
are the same.

So when people talk about communication as
a part of English language teaching, they over-
simplify. If every one “communicated” in the
classroom, the teachers and students would go
crazy.

They find now with teachers who work with
kids with computers that they have much more
time to talk with the kids. Some of the teachers
just put a wall between themselves and the
students because they can’t handle it. Others try
to communicate everything and they simply get
exhausted emotionally. Then there are some
who know how to limit it and so they get a little
involved and then keep a certain distance. It’s
an unnatural thing to have such intense personal
communication with 30 to 40 people, four times
a day. Even psychiatrists only have one patient
an hour.

Studies of language between husbands and
wives have shown that in one entire day they
may not speak more than a minute or two. So
why would you want to have it more intense in
a classroom? You have to recognize English is
a subject, like chemistry. And it’s partly that
way to keep some distance between teachers
and students, and students and students.

The brain

I also like to talk about the brain and its
parts. I drew a side view of the brain, showing
there is a layer for memory, a layer for transla-
tion and a layer for processing and filing. And I
said usually this last layer is exercised the least
and one option for the teachers is to exercise it a
little bit.

Then I talked about classifying and how
students are able to find meaning in a cloze test
or a conversation through guessing only because
they reduce the number of possibilities by the
fact they have classified or categorized.

But in fact, some students don’t categorize
very much; they memorize and then they can’t
reduce this confusion of how to classify things,
without being given all the information, which
is what translation is. When you get 1 0 0 % of the
information outside the mind, your mind doesn’t
have to supply anything. But the more you do
that, the less the mind is interested in supplying

.,__x _ _^..,. xr”‘  ^ ~ ,.v, . c
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anything and the more the mind needs total
information.

Information

I was supposed to meet someone for lunch in
a particular building and I had the name of the
building, but I also knew the building was 20
stories high. So when 1 got out of the subway,
there were three options: one was simply to try
to look for the name of the building, one was to
ask someone, and one was to stand back at some
perspective to see which building was the tallest.
It turned out the only one near 20 stories was
the one I wanted.

But if you were used to a translator, were
used to working with only language for informa-
tion, you’d have to ask and then the person
would have to write it down for you.

So with textbooks, the teacher could take
three minutes a day and get some information
from the students about the pictures in the book.
for example, how the pictures relate to the text.
Some kids will see and then on their own they’ll
begin to make use of that information. That is,
they’ll use information other than language to
solve a problem, or understand a conversation.

Guessing

Japanese students are not used to educated
guessing, only random guessing. But not just
language teachers need to help students acquire
this skill. And it is a problem with all teachers in
all countries, in my opinion.

Teachers in general are in a helping profession.
If 1 am having trouble opening the door in a
restaurant, a waiter or maitre d’ or someone will
help me open the door. We don’t like to have
people puzzle things out for some reason. We

cont’d on next page
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cont’d from preceding page
just don’t. . .and when they have difficulty, we
give the “answer” in all settings.

So teachers do that and consider it part of
their work. Unconsciously, teachers give infor-
mation before hand and don’t present problems
for people to work with.

Cliches and questions

I think foreigners like to come into a country
quickly and make statements about what is going
on, what isn’t going on, and they think it’s sim-
ple; but it’s anything but simple.

We basically use cliches so we can stop asking
questions. We get settled and get in our own rut
and feel comfortable again with answers. The
alternative is to feel comfortable with questions,
which I believe is part of our task as teachers: to
feel comfortable with questions, not answers.
And to get our students to do so as well.

When you look at little kids, they always
want to open things: boxes, bags, anything.
Parents are always saying “don’t open. .” And
as teachers we follow that tradition. Maybe it is
something about Pandora’s box: if you ask too
many questions, you run into too many avenues,
and then you may have a mess. That’s what hap-
pened to Oedipus; he kept questioning and he
learned too much and that destroyed him.

Translation

One thing to do with translation is to add
categories. When you give a definition of a word
or the kanji for it, instead of having students
write it alphabetically or according to what story
they are reading, have them begin to classify the
words, for example, as nouns, adjectives, etc.
They could also classify them as emotion words,
dealing with sadness, happiness. And you begin
to group the words in your mind. Some words
will be in four or five groups. If some students
can begin to see distinctive features in different
words, I think some of them will begin to see
new connections between words.

Categories and classifying

Obviously, what  nat ive speakers  see as
mistakes in Japan are from labels or signs.
People who make those mistakes probably have
the word in a category similar to a Japanese
category, rather than a category a native English
speaker would have it in.

For example, when you go into a hotel in
Tokyo, you may see “CLOAK.” In native
speaker English, it would be “Cloakroom” or
“Coats” for the same function. “Cloak” is nor-
mally used in the plural to refer to a place where
we store coats. Or we use it in the singular to
refer to something a particular person wears.
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So  there are many examples of signs in
Japanese English where there is one meaning that
does not parallel the meanings in native speaker
English. This is not to say that English should
not change, that a non-native speaker shouldn’t
be different, but it shows different ways of classi-
fying words.

Pronunciation

Pronunciation may be important to Japanese
because they feel embarrassed and because they
respect the language. Also people who go to
special clinics to improve their pronunciation
may be going there because they are first of all
tense people and such a clinic may help them
maintain that tension.

Alternatives

I try to encourage teachers here that if you
feel comfortable with what you’re doing and the
students feel comfortable, the main thing is to
continue that. If not, take three minutes a day
and no more, and try a couple of things. But
limit it to three minutes or the English Club after
school. A lot of things go on in the ESS clubs
and that’s as it should be because that’s for a
different purpose.

So if I can come back to Japan, 1 want to
come when school is still in session to work with
teachers, particularly in after-school activities,
in the ESS clubs because that’s where things can
occur. You can play games in English, set up
problem-solving projects. Studying English
conversation is not the way to learn English; it’s
by, studying something else and in the process
one learns English and acquires the ability to
talk about something. And it is useful if in
studying something else, that study involves
some problem-solving activity so that the learn-
ing is goal-oriented. Problem-solving tasks may
help to get students to take risks, to learn to
guess, and to realize that even a “no” answer is
useful because it provides information.

Change

In general I feel the first skill to learn is the
art of letting go of the human inclination to
judge ourselves and our language use as either
good or bad. We never repeat any behavior
which isn’t serving some function, but it is
difficult to become aware of the function of any
behavior while we are in the process of blaming
ourselves. Awareness of what is without judg-
ment is relaxing and is the best precondition
for change.

(This interview also appeared in T h e  Asahi
Evening News of September 22, 1983.)

-8-
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USING INTERNATIONAL GUEST
SPEAKERS IN ESL CLASSES IN JAPAN

Keith Maurice, C.I.E.S., Florida State University

My working definition of the job of an ESL
teacher is to teach people how to communicate,
both verbally and non-verbally, with people from
other cultures through the use of English. If you
pick it apart, you can see that the emphasis is
on people and on communication in the broad
sense rather than on all the narrow nooks and
crannies of the English grammar system. That is
not to imply that grammar is not important, but
only to stress that the ultimate goal of our pro-
fession is to help people communicate better
with other people.

English is an international language and in
some areas of endeavor it is the international
language. As such, our field is, or at least has
the potential to be, at the forefront of cross-
cultural training. In our classes, we have the
opportunity to discuss all sorts of international
issues, to view those issues from different cultur-
al perspectives, and to reach deeper levels of
understanding of the issues and of those differ-
ing perspectives. What follows is a description
of an experiment I tried in Nagoya in 1979-80.
The experiment, though relatively small in scale,
was successful.

The idea was to have non-native English
speakers with a relatively good grasp of the lan-
guage come as guests to our ESL classes and talk
to our students about their countries and/or
some area of expertise that they had. My moti-
vation in doing this was threefold. First, it
seemed important for our intermediate and
advanced classes to be exposed to other view-
points and other cultural traditions than is nor-
mally the case in ESL instruction. Though we
often talk of culture in ESL, far too frequently
it becomes trivialized by the time it reaches the
classroom. Second, since it is a characteristic of
many Japanese to feel reserved or “shy” about
using English, it seemed worthwhile to let them
see the international aspect of the language.
English is used not only to communicate with
Americans, Australians, and the British, it is also
used by many peoples of the world to communi-
cate with each other. Another part of this
rationale is that, by having Japanese communi-
cate with other non-native English speakers from
time to time, our students can see that their
language skills can actually be used to communi-
cate with other people, even with all their
imperfections. Finally, a very practical reason
for trying this was that we would periodically
have shortages of native English speakers on hand
to teach our classes. From visa problems to vaca-
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tions to sicknesses to unexpected departures,
scheduling inevitably brings hassles for managers
in Japan. By having a reservoir of speakers avail-
able, we could eliminate some of the hassles
endemic in the profession.

In practice, using “international guest speak-
ers” was successful on all fronts. Our advanced
classes responded very well to the idea of having
this special exposure to people from other coun-
tries. Because the emphasis for the class was on
cross-cultural communication and not on the
language, our students could let their natural
curiosity roam and not be overly concerned with
making grammatical mistakes. In some cases, our
students marveled at the English abilities of the
speakers. In others, our students saw that speak-
ers from other countries were not unlike them-
selves - good people using English as a way to
communicate with people from anywhere in the
world. In these cases, our students gained in
confidence and willingness to speak up. They
realized that their own language skills were better
than they had previously imagined. And, on the
practical side of administration, we were able to
plan a few vacations and teacher shortages better.
While the hassles didn’t disappear, they did be-
come somewhat more manageable.

Clearly, it seems to me, this kind of program
can help many curriculum planners and sche-
dulers in Japan. There is a tendency among
many administrators to ignore the wealth of
international talent out there in the different
cities. It is certainly legitimate not to hire non-
native teachers when they do not have the proper
linguistic skills. But in our quest of good lan-
guage teaching, we have ignored one very good
way to teach culture. By using non-native
speakers from other countries to visit our inter-
mediate and advanced classes, as lecturers and
guests rather than English teachers, we can add
depth and variety to our services.

It is true, however, that this service can be
provided in some cities, e.g., Tokyo, Nagoya, and
Osaka, much easier than it can be offered in
smaller cities in other parts of Japan. Still, it is
sometimes surprising what a properly worded
‘Help Wanted’ ad in the paper can do. In Nago-
ya. in the span of a few months, we used about
seven or eight international speakers, some
repeatedly. They included an Indian artist, a
French teacher, Malaysian and Sri-Lankan stu-
dents, a man from Afghanistan, a black Ameri-
can entertainer, a young Japanese woman who
had lived in England, and an old man who
learned E n g l i s h  when he was a student in 1913.
We could use only one or two as teachers, but
they all had special perspectives to share with our
students. cont’d on next page
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A few thoughts on designing a system around
the use of international speakers:

1. First, build up a small reservoir of people
who can be used for this purpose. Find out what
they can offer your program as speakers: the
woman from India could talk about India and
she could also talk about commercial art; the
black entertainer could talk about the entertain-
ment industry and could also talk about the ex-
perience of being black in America.

2. Prepare your speakers. or make them pre-
pare, for the sessions with your students. If
possible, have them submit outlines of discussion
topics and sub-topics. Where possible, have them
bring visual aids (or supply them with the aids)
from maps to slides to portfolios, etc. This will
help to ensure a quality program and will rein-
force the fact that the speakers are not there to
teach English but are there to offer a special and
unique service.

October 1, 1983

done. The speaker program needs to be an-
nounced as a special program, not just as a way
of substituting for a vacationing teacher.

4. Once these things have been done and the
system is moving along, you need to be aware of
new speakers both as additions to the existing
pool, and as replacements.

5. Finally, where possible, it would be good
to schedule occasional guest speakers into the
curriculum, not at any particular class period,
but announced nonetheless, so that students
know from day one what will be happening. In
this way, the scheduler has the flexibility to put
a guest speaker into the classroom when needed
and available.

An international language is a language used
by people from all over the world. When o u r
students can see first hand how international
English is, the resistance to studying and trying
to communicate can sometimes be melted away.
Using international guest speakers is one good
way to do this. .3. Announce the program to your intermedi-

ate and advanced classes ahead of time so they
know what is being done and why it is being

ever need to know

Get the best guide for your students going on trips to
England. A complete short course - IN ENGLAND by P.

f  Colyer - includes a fully illustrated student’s book, an
explanatory teacher’s book, including project sheets,and
two C90 cassettes.

I
forr a successful trip to England....

What’s more, ‘IN ENGLAND’ offers excellent value as

i
realistic source material for your students who are not able
to travel to the U.K.

t Absorbingly interesting with a magazine-
style approach reflecting the interests and
language of young peoplc.
It Realism is emphasised both in the language
used and in the information your students need
when in England.
Ir Communication and grammar practice can
be achieved by your students from this one book.
t Additional home study can be easy, with the
related Project Sheets in the teacher’s book. So

For further details please contact:

simple to photocopy for use both in and outside
the classroom.
* Entertaining  study i s  achieved  through use
of full colour photos  throughout and  cartoon
extracts.
Ir Easily understood by all your studcnts, the
clear layout of this book will never be
confusing and new vocabulary is introduced
very gradually.
Students Book (96pp) Teacher’s Book (64pp) Cassettes

‘h K MACMILLAN SHUPPAN KK, Distributed by:
Eikow Building, l-10-9 Hongo, Japan Publications Trading Co. Ltd.

IV1 Bunkyo-ku, Tokyo, Japan 1-2-I Sarugaku-cho.  Chiyoda-ku,Tokyo 101
Telephone (03) 816 375617 T&phone (03) 292 3755
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SHIKOKU

THE UPS AND DOWNS
OF TEACHING IN CHINA

Reviewed by B. Donahoe

JALT Shikoku was very happy to welcome
back on Sunday, August 7th, former Executive
Secretary Peggy Slocum who told a fascinated
audience what it is like to live and work in China.
Professor Slocum’s experience in China seems
to have had more ups than downs; she had the
highest praise for her students and somehow
managed to make even the frustrations of coping
with a dimly understood bureaucracy sound
entertaining. Professor Slocum, who taught both
at Kagawa University and Language House, Inc.
during the time she lived in Takamatsu, is pres-
ently a Foreign Expert at Sichuan University in
Chengdu, China. The text of her speech follows.

*

At first the difficulties of making a two-hour
presentation on teaching in China seemed to out-
weigh the value of such an endeavor. How to
harness the vast amount of information, the
number of experiences and impressions? How to
give a balanced view when to picture teaching
and living in China necessitates what seem to be
only negative descriptions? And yet, after having
spent two years teaching in China, I can’t help
wanting to share something of it with fellow
teachers. My attempt then, concentrates on a
discussion of the programs I have taught in,
through which perhaps the good and the not so
good aspects will be revealed.

I went to Chengdu, Sichuan Province in late
August, 1981, to teach in the Southwest China
Teacher Training Program at Sichuan University.
I was hired as the result of an interview at the
TESOL ‘80 Convention in San Francisco with
officials of the Foreign Experts Bureau from
Beijing. Ths program, one of 25 in China, was
for college teachers of English from the provinces
of Sichuan, Guizhou, and Yunnan, who left their
colleges for one semester to upgrade their English
language skills and learn some new teaching
methods. The program was located in the For-
eign Language Department of the university, but
was a separate and autonomous instructional
unit. The three foreign teachers in the program
were free to develop their own curriculum, with
the Chinese department leaders assigned to serve
in an administrative capacity only.

We were required to teach 16 class hours a
week, give four of individual coaching, and a
lecture to the entire department approximately
every six weeks. The 45 students in the program
were divided by placement test into three ability-
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level groups with one teacher responsible primari-
ly for each group. The course content varied
with each teacher’s background and training, but
generally we were responsible for working on all
four skills. Rather than doing any formal
methods teaching, our introduction of new’
teaching materials and our way of using them
became a methods course in itself. Each teacher
also offered an elective course each half semester,
such as ,  American Topics ,  Introduct ion to
Linguistics, English through Drama, British
Literature, History, Canadian Life, American
20th Century Writers, etc. Most students were
so eager not to miss anything, that they signed
up for all three at once.

At first the biggest frustration was lack of
materials. Until these were typed and copied so
that the students had appropriate and sufficient
reading materials and listening and speaking exer-
cises, it was something of a struggle. By the
second term, however, this was no longer a
problem, and we concentrated on developing
listening tapes for the language laboratory free
listening times three times a week.

The teacher-trainees varied widely in age,
language ability, type of educational  back-
ground, and present college teaching. In general
the younger trainees were better in English,
having had the advantage of more years of
college after the Cultural Revolution, whereas
the older ones, whom we spoke of as the “Rus-
sian-retreads,” had studied Russian as their first
foreign language and were switched to English as
the foreign language needs of the country were
perceived to change. Many of the trainees had
had only two years of formal training after high
school and some even less. Many were largely
self-taught. But all were eager to be in the
program and worked hard to get all they could
in the five and a half months.

In addition to the normal instruction part of
the program, there were many opportunities to
meet with the students: on class outings, trips
for the entire program, cooking meals in teach-
ers’ apartments, going to movies together with
students as interpreters, and having student help
with difficult shopping errands. These chances
for cultural interchange and extra language
practice were an important part of the program
and added greatly to its success. We also staged
parties at Halloween and Christmas, taught
square dancing, and tried to use every oppor-
tunity to  involve the s tudents  in  Engl ish
communication.

The rewards for the teachers in this program
were very great. My own belief is that the
success of the program was due first to the
enthusiasm and motivation of the students. the

cont’d on next page
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work and cooperation among the foreign teach-
ers, the support of the Chinese staff, and the
basic organization of the program which allowed
for autonomy.

Unfortunately, the university chose to end the
program before my four-semester contract was
finished. The reason given was that there were
not enough teachers in the three provinces whose
English was at a high enough level to benefit
from such a program. Our students did not seem
to share this view, and it was hard for us to
believe it too, but this was the decision. In our
final report session we brought up this question
again, but never were given what to us were
satisfactory answers.

During my last term, then, I was assigned
primarily to teach in the Language Center,
another instructional unit within the department
designed to give intensive English instruction to
scholars going abroad to study in graduate
schools. This unit was very well organized by
Professor Wu Yi So, of Michigan State Univer-
sity, who had come to Chengdu to help set it up.
In spite of the excellence of its organization,
teaching content, and good staff, it was less
clearly defined as an instructional unit than our
teacher training program had been, and there
were some resulting policy and procedural deci-
sions that hampered its work. However, the
work with the students was rewarding as, again,
they were highly motivated and were extremely
able people, since in most cases they were the
top students in their departments who had been
selected for study abroad. Several of my stu-
dents in this program have finished and are now
either in the States already or in Beijing waiting
to go. Many will be gone for five years as they
plan to get a doctoral degree before returning
home.
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In the above recital, I may have painted a rosy
picture after all; but there are some difficulties
about living and teaching in China that should
be mentioned.

First is the matter of living in a third world
country with different service facilities and
availability of goods. One learns fairly quickly to
cope with lack of hot water, boiling all drinking
water, insufficient heating, intermittent or waver-
ing electricity, cooking gas available only at meal
times, and for those of us on the fourth floor, no
water at all except around meal hours. One has a
much harder time, though, coping with the
realization that one’s Chinese students and
colleagues have far fewer conveniences. One
never gets used to the contrast between what one
is provided as a foreign teacher and the basic
living level of the Chinese people.

Second are the frustrating procedures that
seem SO unnecessarily difficult, making travel
arrangements, for example. In China, when you
go on a trip, there is no mapping out all the
train, plane and hotel reservations ahead of
time; you can only do it for the stop ahead.
When you travel, therefore, you spend a madden-
ing amount of time making arrangements in each
city for the next place.

Third is the problem of contact with Chinese
people. In Chengdu we had far greater freedom
than teachers in other cities, but even there we
knew it was well to be cautious, to avoid causing
trouble for our Chinese friends or students. This
is still an area of sensitivity for China and has
yet to be clearly defined. But along with a lot of
governmental policies like control over people’s
jobs when they graduate from universities, job
assignments that separate husbands and wives
for years, difficulty of transfer from work units
. . .a11  these things one learns to come to terms
with if one lives in a country like China. But for
some people these are big difficulties.

I think, though, that for most people the
hardest thing to deal with is the type of thing
that directly affects one’s teaching job. Many
people come to China with one set of expecta-
tions and find that they are far from met. Some
people come expecting to teach one subject and
find they’re expected to teach something entirely
different. One person had lengthy correspon-
dence about teaching English drama, Shaw in
particular, and arrived to find no books of Shaw
plays. In my case, during the fourth term, I was
persuaded to teach a course in Introduction to
Linguistics to the fourth year students, for which
I was hardly prepared and the students totally
unwilling to be taught. But the department
leaders were unshakable in their determination
to have this course taught. In general: the lack of
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well-organized, well-thought out curriculum in
the foreign language department was a source of
problems for foreign teachers and students alike.
The fault seemed to lie somewhere in the area of
management and leadership. Then there were
the pesky problems of  get t ing equipment:
typewriters, recorders, getting materials printed,
and knowing what person to see for each type of
request. Like many things in China, it seems to
be a matter of lack of a rational system. These
matters can be very distressing.

In spite of all these difficulties and frustra-
tions, some people like myself keep wanting to

Chapter
Reviews

WEST KANSAI

THE ROLES AND FUNCTIONS
OF GRAMMAR

Presented by Robert O’Neill

Reviewed by Beniko Mason

I teach grammar at a language school to 19-
and 20-year-old Japanese learners of English. We
study grammar rules, do the problem-solving
just like we solve math problems, and do some
drilling in the hope that they will be able to use
the structures learned in the classroom in the
outside world. But I have always felt that all
these exercises were not helping them to use the
language to function with English-speaking
people. I felt all the information that they were
getting was taken into a different part of the
brain from the one which activates knowledge
for actual interaction with people. I knew that
I had to do something else.

I was delighted to have been able to attend
the August JALT meeting featuring Mr. Robert
O’Neill, who spoke on the topic, “The Roles and
Functions of Grammar.” At the beginning he
said, “Grammar is not only a study of syntax.”
but that the semantic part of language must be
considered in studying grammar. For instance,
when one says, “You are standing on my foot,”
the reply to that should not be, “Oh, am I?”
in a real situation. The sentence  above is not
meant to explain that the listener’s foot is on
the speaker’s foot. Instead, the speaker  is asking
(or telling) the listener to remove his foot.

O’Neill said when we introduce different
grammar rules, we should help the students be-
come aware of different meanings that derive

stay longer in China. New people keep wanting
to come and see for themselves. Others go home
and study further and plan to return. I am sure
that for most, as for me, teaching in China means
having a chance to live and work in and for a
country that governs one-fourth of all the people
in the world. It means trying to help a country
that needs to go as fast as it can to make up for
lost time. And more simply, it means being one
of the foreign teachers of a foreign language
that China needs so acutely. It is for these
reasons that I am going back again. .

from different patterns, instead of trying to
cram a rule into a learner’s head. Here is one
example of a possible task.

Question: Read the two sentences below and
answer these questions.
a) What is the difference in meaning between

each sentence in the pairs?
b) What signals this difference in meaning?

Sentences:
1) I’ll see you tomorrow.
2) I was going to see you tomorrow.
3) The ship stopped to look for the survivors.
4) The ship stopped looking for survivors.
5) Jack had left the office when Mary got

there.
6) Jack left the office when Mary got there.

Also we should help them realize how impor-
tant the content is to interpret the meaning a
structure is signaling.

Question: Explain how each of these sen-
tences can be interpreted in at least two
different ways.
1) Why don’t you speak English here?
2) What are you doing with that knife in your

hand?
3) Where is the soy sauce?
It was intriguing when he said we can learn

grammar “without learning grammar.” I think it
is the essence of learning: you don’t have to
sweat to learn. It is like learning the violin by
the famous Suzuki method. Give the second lan-
guage learners a similar if not the same oppor-
tunity that native children get when they acquire
their first language. Help them gain the intuitive
(operational) knowledge rather than conscious
(formal) knowledge. The reason studying gram-
mar fails is because teachers forget input is not
intake.

Well, then, what do we have to do in our class-
rooms to help students gain an intuitive knowl-
edge of grammar? First, illustrate situations to
introduce. Second, use meaningful drills to
internalize. And last, provide short realistic
comprehensive  passages for further internaliza-
tion and review.
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WRITING IN ENGLISH BOOKS 1 - 3
ANITA PINCAS with Kate Allen, Barbara Johnson and Gillian  and Charles Hadfield

A series of three books at elementary, Book Two for intermediate students includes:
intermediate and advanced levels, which
aim to teach adolescent and adult
learners of English the skills necessary for
effective communication. These include
functional skills: suiting a specific purpose
or subject matter; organisational skills
such as clear and logical organisation of
ideas; linking techniques and
paragraphing; stylistic skills such as 

Completing  official forms
Applying for jobs
Summarising
Factual reporting
Classifying Information
Writing  instructions
Writing advertisements and brochures
Writing skills Include. planning an essay.
introducing and concluding essays and letters:
factual versus emotive writing; linking devices
and logical presentation.

Price: ¥1.200

Book Three for advanced students includes:
l Reading sections: with examples of types of

writlng and comprehensive questions
l Language summary of linking devices

choice of the right degree of formality and
emotive tone, and use of narrative
description, exposition and argument.
Each book contains detailed teacher’s
notes for every unit.

Book one for elementary students includes:
l Functional themes relevant to written

communication.
l Specific writing skills
a Controlled, guided and free writing exercises
l Extensive use of writing games
l Numerous illustrations both for stimulus and

as a comprehension aid

l Paragraph outlines
l Guided and free writing exercises
l Pair and group work, Including games and

role play.
Price: ¥1.200

Price: ¥900

TEACHING ENGLISH WRITING
ANITA PINCAS

This book for teachers emphasises that Part Two deals with specific writing skills: logical
writing work must be a distinct part of organlsation of ideas, use of Iink-up devices.

language teaching - not just a stylistic variation and so on.

reinforcement of vocabulary and grammar
Part Three offers a multitude of exercise

lessons.
suggestions, from strictly-controlled to free
writing. (Suggestions for writing  games and group
activities are also included throughout the book.)
Price: Y1,500

Part One sets out the distinctive aims and
techniques of teaching writing, and helps with
course planning.

For further details please contact:

M MACMILLAN SHUPPAN KK, Distributed by:
Eikow Building, 1-l O-9 Hongo. Japan Publications Trading Co. Ltd.
Bunkyo-ku, Tokyo 113 1-2-l Sarugaku-cho, Chiyoda-ku, Tokyo 101
Telephone(03)81637561/7 Telephone(03)2923755
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INTERNATIONAL SYMPOSIUM
ON LANGUAGE TESTING

(University of Hong Kong Language Centre)

An international symposium on language
testing was held at the Language Centre of the
University of Hong Kong from 18th to 21st
December 1982. Speakers came from Hong
Kong, the U.K., West Germany, Sweden, the
U.S.A., Japan, Canada, the People’s Republic
of China, Denmark, Malaysia, Tanzania, Israel
and Thailand. Participants represented, as well
as the countries listed above, Australia, Korea,
Qatar, Indonesia and Singapore. Thus almost
twenty countries were represented at  the
symposium.

Discussion covered all aspects of testing of
concern to all those involved in education. It
included topics such as direct and indirect
testing, group interviews, individual interviews,
communicative testing and non-communicative
testing, backwash, close tests and listening
tests. Underlying all was concern over the ques-
tions of validity, reliability and practicality.
Many of the discussions were backed u p  b y

examples of testing procedures actually in use
or in the stage of development. Brief summaries
follow of the ideas presented at the symposium.

The first keynote address was presented by
Alan Davies of the University of Edinburgh
whose theme centred around the idea of back-
wash. Mr. Davies suggested that the relation-
ship between tests and courses should be two
way. Tests should not only keep abreast of
developments in classroom teaching and reflect
them but, on occasions, tests should take the
lead and be used as the catalyst that will en-
courage the introduction into the classroom of
teaching approaches that are thought to be
desirable. In a later session Johnson, Marshall
and Young introduced a listening test being
developed for the Hong Kong Certificate in
Education in English which was to be introduced
with this purpose in mind. With the introduction
of the listening test it was hoped that school
teachers would concentrate more on the develop-
ment of the students’ listening skills especially
in pract ical  areas which the test  t r ied to
replicate.

D.K. Stevenson of the Universitat Essen of
West Germany presented a paper in which he
suggested that “pop validity” was not sufficient
in judging tests. By “pop validity” Mr. Stevenson
meant the decision about whether a test was well
prepared or not simply by checking how the
test looked. This “pop validity” threatened to
replace more stringent controls on test design
and to encourage the packaging of tests to make

them “look” good to the detriment of all. He
suggested that this tendency was caused by the
metric naivety of the classroom teacher who
needed to learn more about how tests should
be developed and appraised.

James Dean Brown of  the  UCLA/China
Exchange Program, presently at Zhongshan
University, presented Generalizability theory
(G. theory) as a means of reducing error in
task-oriented tests by providing a means of
identifying the source of error. In a test where
a number of testers make a number of observa-
tions of a candidate performing a number of
tasks, classical theory suggests that the larger
the number of testers, the larger the number of
observations made and the larger the number of
tasks performed, the more reliable will be the
results, ie the more likely it is that candidates of
the same target ability will be assessed the
same. G theory could be used to identify the
area, number of testers, number of observations
or number of tasks, where an increase in number
would prove most effective in increasing re-
liability. Also a prediction could be made as to
what reliability could be achieved as a result of
any such change. Some people, however, felt
that G theory had few advantages over classical
test theory.

Mervill Swain of the Ontario Institute for
Studies in Education presented a French lan-
guage assessment developed in Canada for use
in schools. The programme was set up to en-
courage the development of communicative
skills. Thus, there was from the outset a de-
termined effort to “work for washback”, ie
to produce an assessment system that would
encourage a teaching/learning style conducive
to the development of the communicative skills.
Teachers in the schools were encouraged to take
p a r t  i n  the programme development  and
then to  assess  their  own pupi ls  using the
system developed.

The content was made interesting to pupils
by including topics a sample of students proved
to be interested in. Tasks were designed to be
informative, ie the assessment  system also
provided information likely to be of interest to
the students, information they were unlikely
to have acquired elsewhere. One task led into
another and the tasks were interactive, ie the
completed task was meant to be seen by others
such as a letter to a friend or a notice to fellow
members of a group. The students were given
plenty of time to do the tasks, to review them
until they were satisfied. Reference material was
freely available. Also students were informed
what was being assessed in each task. For ex-
ample, the students might be told that when
writing to a friend they were expected to use the
appropriate “friendly” language, ie the correct
register. In this way it was hoped that both

-20-
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%,.P TWO COURSES FROM

‘+ OKFORD AMERICAN ENGLISH
A discussion based course

and
A situation based course

Ir Two student’s books each with 30
thematically based units.

* Accompanying cassette for listening
practice.

* Aimed at students at the elementary to
intermediate levels.

* Striking visual stimuli serving as the
starting point for discussion.

* Student centered material, ideal for pair
and group work.

* Teacher’s book with a guide to possible
functional and structural exploitation.

SPEAKING
OF

SURVIVAL

S.O.S. is an ideal book for students at the
pre-intermediate to intermediate levels who
are planning to visit the U.S. The book with
its accompanying cassette covers a variety of
situations and aims to provide the student
with the necessary language to survive in
these situations. Each unit is clearly set out
with integrated visuals and proceeds through
presentation, expansion and reading on to
practical activities.

For further information, p/ease contact.

OXFORD UNIVERSITY PRESS
3 ~3-3 Otsuka,  Bunkyo-ku.  Tokyo 112 Telephone (03) 942-0101
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teachers and students would be made more T.O.E.F.L. were not suitable as evaluations of
aware of the goals of the curriculum and, in shar- the spoken skills. High scorers on T.O.E.F.L.
ing the assessment of whether those goals had or  the Michigan Test  could not  necessarily
been achieved or not, would be motivated much teach their own subject in English. This could
more to reach these goals. By making the only be evaluated by an oral interview. At the
assessment as realistic as possible it is hoped same time he had doubts that “communicative
that teachers will be encouraged to make their competence” was a  concept  that  could be
teaching as realistic as possible. It was admitted, readily used by testers. Clearer definitions of
however, that the assessment was unlikely to what it was were needed first.
work on a large scale where the final assessment The British Council in Hong Kong has. to
was crucial to university entrance or employ- Place up to 4,000 students in one day. Peter
ment prospects. Falvey and Michael  Milanovic showed how

Patrick Griffin of the University of Hong they had tried to improve the process so that
Kong suggested that the Rasch method of item i t  became  a pleasant  experience for  the
calibration could be modified so that it could student as well as increasing the efficiency
apply to structured interviews. Direct methods of the placement.

of testing, such as interviews, were more valid, In the old system teachers, untrained as
that is, they more clearly tested the skill we assessors, interviewed the students in a large
want to test, in this case, spoken English. How- noisy hall. Conditions were not conducive to
ever, they should be structured, or controlled, the students doing their best. In the interview
to ensure reliability, to ensure that assessments shown the interviewer did all the talking and
were consistent from one candidate to another., was felt by some to be aggressive. In the new
A free flowing interview was difficult to assess system native-speakers from outside the school
reliably as it is difficult to compare one inter- were carefully trained to be sympathetic and to
view with another. The Rasch method of cali- elicit from the student. The interview started
brating items was developed to examine the with the interviewee reading a passage out
effectiveness of questions where students are loud. This was the “test” as far as the student
right or wrong (dichotomous items) such as knew. Having completed it he could relax a little

true or false questions or multiple-choice ques- while chatting to the examiner in surroundings

tions. With some modifications the same model conducive to such a chat. The chat led to the

could be used to calibrate questions scored on examiner asking the interviewee for advice

a scale (polychotomous items) eg. the assessor such as the best place to go for a picnic in Hong

 decides whether the given response is very good, Kong (this done with the aid of a map). It was

good, average, poor, very poor. Mr. Griffin the chat and advice that were the real test. This

suggested that this method of structured inter- was combined with a written test and self-as-

view combined with a marking scheme based on sessment.  The three results were considered by

the Rasch model could provide a valid and re- a councillor (a full-time teacher at the school)

liable method of testing spoken language. We who finally placed the student. At the time of

were all grateful to Mr. Griffin for presenting the conference the new system had only just

his ideas despite the fact he was suffering from been tried and comparative results were not

laryngitis. Unfortunately he was not able to available. However, one result of the system

give the workshop which promised to  add seemed to be an increase in the percentage of

practical examples to the ideas discussed. students who then eventually enrolled in the

Rondall Jones from Brigham Young Univer- school.

sity gave advice on the development or adap- Angela Fok of the University ot Hong Kong

tion of oral proficiency interview tests. As an presented a paper which suggested that tra-

example he talked about the F.S.I. (The Foreign ditional, academic tests and performance tests

Service Institute test - developed by the Ameri- were dealing with two different factors (“Com-

can Foreign Service Institute for grading per- municative” and “Academic”) plus a third polar

sonnel proficiency in second languages) which factor representing the passive/active contrast.

had proved very successful for the Foreign Miss Fok also suggested that socio-economic

Service Institute. However, Mr. Jones warned status related very differently to proficiency in

that if it was taken over “lock, stock and barrel” English and proficiency in Chinese. However,

by other institutions without thought to its this may well be a reflection of the socio-

appropriacy, it was likely to prove a failure. economic structure specific to Hong Kong.

Among the areas that needed to be checked Low and Lee, also of the University of Hong
first were the purpose of the test, the resources Kong, were concerned in establishing processes
available, the relationship between examiner for validating language tests used to determine
and examinee (for example, a teacher/student if students had the necessary language to follow
relationship or a relationship of equality.) and a given course. Course grades obtained by stu-

the levels of proficiency being tested. During dents were often used but this process was
the talk, Mr. Jones suggested tests such as questioned as these grades referred more to

-22- cont’d on page 24
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-NEW TITLE NEWS-
ENGLISH LANGUAGE TEACHING

This is a selection of new books from Heinemann’s comp!ete  range of titles
for modern ELT

Advances
the third level of Main Course English
(Encounters & Exchanges) for post-
Intermediate level students, in new colour
magazine-style format. --

Snap!
the first level of a new 3 year course for
children aged 7-9. Snap! IS a full colour course
which is motivating, easy to teach and great fun
to use in the classroom.

Let’s Go
co/our supplementary listening material for use
with any primary course.

Extendin
fthe third boo

Writing Skills
in the Writing Skills series

(Basic/Developing Writing Skills), for
Intermediate students.

Teaching Practice Handbook
Invaluable for EFL teachers in training,
particularly for the RSA Preparatory Certificate.

Cambridge Examinations
new titles Include On Course for First
Certificate, Practising for Proficiency,
Preparing for Proficiency and new editions
of Life and Relationships and Discoveries
and Inventions.

For a complete list of new titles and further information, contact

Roger Ahlberg Distributed by.
Japan English Service Inc
48-2 Minamidama

Yohan (WPDA)
3-14-9 Okubo

Oami Shirasato-machi Shinjuku-ku
Sambu-gun, Chiba-ken Tokyo I60
Japan 299-32 Tel. 03-208-018 I HEINEMANN
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ability in the course subject. They felt that,
with training and practice, lecturers were able to
isolate language skills out from subject skills
and thus provided a method through which
language tests for university entrance could
be validated.

Pauline Rea of the University of Dar Es
Salaam was concerned with closing the “gap”
between applied linguists and testers on the one
hand and the language teacher on the other.
She felt that communicative competence could
not be tested but communicative performance
could. Some multiple-choice items were pre-
sented and were categorised according to
whether they were meaning independent (purely
mechanical) or meaning dependent, whether they
were atomistic (dealing with detailed points of
language) or global (dealing with language as
a whole). Items that were meaning dependent
and global were offered as better tests of com-
municative performance. She felt that more
effort was needed to involve teachers in develop-
ments in language testing, thus helping to inter-
grade teaching and testing.

Finally, Mr. Lee of the University of Hong
Kong analyzed the results of three cloze pas-
sages for two different groups, one of philosophy
students and one of engineering students. The
subject content was engineering, philosophy and
general (neutral) respectively. Cloze passages
are reading passages where every seventh to
tenth word has been erased. The student has to
supply the missing word. There are two possible
marking systems. In the first system only where
the student supplies the original word is it
marked correct. This was the system used by
Mr. Lee. In the second system, any word that is
acceptable is marked correct. Mr. Lee demon-
strated that the blanks could be categorised as
“open” and “closed”. “Closed” blanks were
ones where only one word was possible. They
usually represented grammatical choices but not
always. Blanks in set phrases also tended to be
closed. In subjects familiar to the student certain
blanks seemed “closed” whereas they were
“open” to people not familiar with the.subject.
Jt was conjectured that the results may be
different if the second method of marking is
used.

(Reprinted from ILC TESTING NEWSLETTER  ,
Vol. 1, No.1,  Spring, 1983)

If you are interested in receiving the I L C
TESTING NEWSLTTER  , please contact Chris
Ward in the ILC Testing Department: (03) 254-
7566. The newsletter will not be published on a
regular  basis ,  but  you can be put  on the
computer listing.
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BELL CURVE -
LANGUAGE LEARNING

Ken Anderson, Brigham Young University

The Bell Curve, or Gaussian Curve, is a com-
mon means of showing distributions of character-
istics among biological organisms. It demon-
strates that for any given characteristic, the
majority of a group will align themselves in an
average range with dramatic decreases in either
direction away from this common area.

This distribution is so well known and applied
in the world around us that it has come to be
known as the “normal curve,” or simply “the
curve,” indicative of its profound impact and
acceptance. Needless to say, it finds its way into
education, as well as numerous other fields.

Perhaps its application in the education field
is so well known because it and its devastating
consequences come within the experience of all
who have been students. Though scorned by
many educators, the curve is an accepted method
of grading for numerous professors. Students
characteristically despise it, and why not since it
labels more than two-thirds of them as average or
worse. It might not be too far off to claim that
this distaste for it arises from the fact that, to the
satisfaction of most, it has been proven true.1
At any rate, the truth of it does not seem to be
challenged, but rather the moral implications of
using it.

Present applications by teachers are generally
limited to grading of an individual test, and in
some cases, for the total class grade as well. In
these cases, the curve is usually plotted along a
grading scale that goes from zero to 100, with
grades assigned along that scale so that the
center of the curve falls in the “C” range. (See
Figure 1)

In such a case, we are supposedly measuring
the degree of competence in the subject matter
being offered. In a language class we have been
measuring a characteristic of language ability.

The scope of the measurement does not seem
to affect the distribution, for we find a normal
distribution in a single case (one test) or in a
larger one (the class).

Now if this holds true in both of these limited
areas of the characteristic, one of which is a
smaller segment within the order, it logically fol-
lows that the same should hold true for greater
areas or even the entire characteristic. If it is in
truth a scientific fact, then its application should
be universally true.
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We can extend the curve to show the entire
language ability. In this case. zero will represent
no language ability and 100 will show “perfect
fluency.” We assume that in the same way that a
class or test grade is plotted, the output of stu-
dents through an entire language learning experi-
ence can likewise be plotted.

To plot any given group on this scale we pick
an arbitrary time universal to all students. We
will choose as our occasion the termination of
the language learning experience. That is, at the
time of language study termination each student
will fall somewhere between the point zero and
100 on the grading scale.2

Since this is an extension of other applications
of the curve, we expect the distribution to main-
tain a bell shape. In other words, the majority of
the students terminate their study when they are
in the average fluency rate.3

Now supposing that the result is a Bell Curve,
what does that show?

By using this graph of the entire language
ability, we can plot the relative progression of a
beginning student through the levels of language
learning. This may be of benefit to us in that we
may expect (because of the odds) our student to
terminate his learning at this stage and we may
try to prevent it. However, the possibilities are
much more far reaching than that. Many other
things can be predicted; this is only the tip of the
iceberg or the hint of the gold vein. Naturally,
the limitless possibilities for its use extend far
beyond just the education field.

Let’s look more closely at this misunderstood
asset. Why do people fall into the Bell Curve?
Why does a majority always cluster near the
center of the curve?

Number of students

STANDARD GRADING CURVE
(for a group)

Scale
Figure 1

By monitoring the actions and attitudes of
students as they move up the levels and into the
average range, perhaps we can find out some spe-
cific reasons for this occurrence. However, the’
most revealing investigation will be looking at
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students at the time of termination of the lan-
guage study. This is to be expected since the
emotions of the student are more candid and
less guarded than at other points along his
progression.

In looking at the students who stopped their
progression at this point, we find that students in
this area discontinued their progression due to a
feeling of accomplishment, because they have
reached a level of “necessary fluency.”

Now we find that not only can we determine
things about this average range, but about each
part of the curve. Each has its own character-
istics, often different from every other part of
the curve. The curve can then be broken down
into these different areas, according to its char-
acteristics. In other words, the situations en-
countered in language learning are different
according to the particular level of progression.

A simple analysis indicates three basic areas
on the curve. (See Figure 3) One is the center of
the progression and the other two are before and
after the average range.

Sometimes the differences between these
curve areas are dramatic. For example, students
in the beginning or end of the progression will be
more apt to cease their study due to discourage-
ment.4

Since the situations of each level in the pro-
cess are different, the teaching and learning
methods may be different. In fact, they will
often require completely different methods and
strategies for maximum results.5

To analyze in detail the many different teach-
ing methods and examine which would be best
at which particular level would be another corn--
plete discussion. Hopefully this will be a topic
of future research. Let me just mention, how-
ever, a few examples  of  some of  the more
obvious ones.

Probably the most exciting one is the role of
culture learning in this process. Since culture
and language are so interrelated, and since the
integration of culture seems to encourage quick
language acquisition, culture learning should
have an important place in our process. The
curve characteristics indicate that the most
beneficial time, or the time in the language
progression when cultural adaption will most
facilitate language learning, will be in the second
area or level. In fact, as one goes through the
transition stage, the emphasis can and should
become quite acute. The value of culture as a
learning tool remains throughout the entire
progression, but the results increase dramatical-
ly in the second level as the language first begins
to really open up to the individual and he feels
a sense of “language excitement.”

cont’d on next page
-25-



JALT Newsletter 7:10

Cont ‘d from preceding page
Language progression

“LEVELING OFF PHENOMENA”
(for an individual)

(progression plotted against time) /

October 1, 1983

Time
Figure 2

One equally dramatic idea would be the use
of student-teacners in the first two  areas of the
progression. Students  in  one area become
assisiant teachers under the direction of the
teacher for the students in the level just below
them.

Another important possibility seems to be
the behavioristic approach. Ths approach
need not be totally incorporated into any of
the process, depending on the teacher’s person-
ality, but it would seem well to have the second
level teaching more  behavioristic in comparison
to the other areas of the graph.

One aspect which is quite obvious to teachers
is a gradual shift in the emphasis from more of a
group learning structure to an individualized
structure. As the student progresses, more of
the responsibility of his growth should be placed
on him. The pressure needs to become great
enough to push him beyond the average range.
However, the beginning classroom seems to
benefit from more of a group atmosphere with-
out the intense personal pressure, a “we’re all in
this together” type of a feeiing. A naturai part
of this would be the gradual reduction of class-
room size as the students progress up the levels.

In summary then, there are two major ideas.
1) The majority of the students quit their lan-
guage progression in the average ability range,
and, deduced from this observation but inde-
pendent of it is the more important one, 2) that
the analysis of the areas of language progression
yield evidence to help us properly teach advanc-
ing students.

Notes
lSomc credit for this antagonism must be given to the

improper application of the curve. Many feel, and
justly so, it pits student against student causing
frustration, contention, and education for the aver-

age, among other things.
2A physical example for this, since established mental

ones are so hard to come by, would be the height of
a segment of the population. Studies can be made
for the respective ages, or a cumulative one for the
height at the time of death. In the latter case, the
age will be different for each person. Age does not
become a significant factor. Likewise, in a study of
language termination, the time factor is not signifi-
cant so long as we have one common occasion.

3I was first intrigued by such a possibility when I heard
of a study done by what was then the LTM with the
L.D.S.  missionaries In the course of that study they
noticed something that I believe many have
suspected, the interesting “leveling off’ phenomena.
(See Figure 2) The missionaries who had been in the
field for a certain amount of time progressed to a
certain level in language ability and then seemed to
level off, that is they didn’t progress beyond that
point. I was intrigued by this idea, and so while in
the mission field I investigated. At one time I was
language zone leader, meaning that I was working
with 14 missionaries on their language acquisition.
From the limited data they provided, I concluded
that there was such an occurrence.
From that and other observations, I began to feel
that there was a connection between  leveling off and
language termination, both being a form of discon-
tinued progression. I felt that as many missionaries
fail to continue progression, so many students of
language cease their study while in the average or
“necessary fluency” range.
Since this would be a universal rule, it should not be
confined to language; it should be true among all
fields.

41t should be mentioned that in general the change
taking place as one moves from one area into an-
other will be gradual. This then will make two areas
of transition between the major levels of the curve,
Very few of the changes occurring in language pro-
gression will be sudden. The closest might be the
“enlightenment” one feels when he begins to under-
stand the language, when the door seems to have
opened.

5 I t may be wise, because of the difficulty of instantly
changing one’s style of teaching (from one hour to
the next, or from one day to another), for a teacher
not to teach more than one level at a time.

Number of students

“EXPANDED BELL CURVE”
(for a group)

(note time is not piotied j

Points of inflection

dzld__-____-
Language Ability

F i g u r e  3
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A Rich Blend of Fact
and Fantasy...
A Firm Foundation
in Grammar...

ODYSSEY
ACommunicative
Course in English

Kimbrough, Palmer, Byrne

Odyssey is a six-level program designed
especially for teenagers and young adults,
offering many innovative features:

m CONTENT UNITS Covering topics such as art,
history geography and science

n STORY LINE UNITS Providing a context for
spoken forms of language through dialogs

n A GRAMMATICAL SYLLABUS Students learn
structures not as isolated items, but as build-
ing blocks that can serve their communicative
needs

n A STRONG READING COMPONENT Offering
texts on a wide range of topics in a variety of
styles, to help students develop reading skis

n EXCEPTIONAL COLOR ILLUSTRATIONS The
most visually exciting series for secondary
students available

m A COMPREHENSIVE SWES Each level of
Odyssey contains a Student’s Book, Teacher’s
Manual (with reproduced Student’s Book
pages) Workbook and two Cassettes

Longmar&
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I Like English
The 7-level English as a
foreign/second language program
for children ages 5-12

It’s success oriented!
Children’s own interests are
reflected in the language and
settings of the lessons.

Introduction of new material
is carefully controlled.

Lesson organization is clear,
consistent, and simple.

Helpful notes in Teacher’s Editions
spell success for teachers.

Scott, Foresman and company a tradition to trust
International Division
1900 East Lake Avenue, Glenview,  Illinois, U.S.A.
T e l e p h o n e :  312/729-3000 Telex Number: 724 371 Cable Address: SCORESMAN
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PRINCIPLES OF LANGUAGE LEARNING
AND TEACHING. H. Douglas Brown. Prentice-
Hall, 1980. 276 pp.

Reviewed by Dale T. Griffee, James English
School, Sendai

This is not a book for everyone. It would not
be on my list of the first 10 books to recommend
to the new language teacher. But it might be on
my list for teachers who are experienced but who
don’t yet have a solid theoretical background.

Principles is a text for a graduate school
course in applied linguistics. It contains a broad
overview of the process of second language (L2)
acquisition. It is written for a person of general
academic training and does not presuppose a
sophist icated background in psychology or
linguistics.

The aim of this book is to present the reader
with the current menu of issues which confront
any language teacher, then to indicate the
boundaries of these issues. Within these bound-
aries, issues and positions are put forth and com-
pared. No position is set forth as a favorite. The
final goal is for the readers to sift through posi-
tions and come up with their own philosophy.

There are 12 chapters, with such titles as First
Language Acquisition, Personality and Language
Learning, Error Analysis, Discourse Analysis, and
Foundations of Measurement and Research.
Each chapter concludes with suggested readings
and a list of topics and questions for study
and discussion.

To take a closer look, let us consider chapter
3, entitled Comparing and Contrasting First and
Second Language  Acquisition.  This chapter has
22 pages or 58 paragraphs. The purpose is clear-
ly stated in paragraph 2: “to set forth explicitly
some of the parameters for comparing and
contrasting the two types of language acquisi-
tion.” Then seven common myths about child-
ren learning their first language (Ll) are listed
for discussion. For example, the second myth
is: “Language learning is mainly a matter of
imitation. You must be a mimic. Just like a
small child. He imitates everything.” (p. 42)
Is this true or false? All seven myths’ flaws are
discussed.

The discussion is carried on by means of
comparing how children learn Ll. how children
learn L2, and how adults learn L2. To facilitate
this discussion several domains are examined.
These domains are the physical, the cognitive.
the affective, and the linguistic. Each domain
is given three or four pages. So at the end of

17 pages ot this chapter the reader has been
introduced to such terms as la teral i za t ion ,
language ego, and second identity, and to such
researchers  as  Thomas Scovel,  Jean Piaget,
Alexander Guiora and many others. In the
last  three pages of  this  chapter  the seven
myths are looked at again, this time as
eight issues. Very logical, very tight, fairly com-
prehensive and very frustrating as we finally read

Once again, final answers have not been
provided, but parameters for considering the
comparisons have been set forth. By operat-
ing on them you can construct your own
personal integrated understanding of what
the relationship is between first and second
language acquisition. . . (p. 58)

The book has a contemporary feel. It clearly
reflects where we are today in the language
teaching field. If you are thinking about attend-
ing a major language conference such as TESOL
‘84 in Houston, Texas, next March, this would be
a good book to read. And chances are you could
meet many of the researchers mentioned, includ-
ing the author.

If you stay at home but want background,
this book will give you the issues, the vocabulary,
and an excellent bibliography. But let the buyer
beware. This is not a book of heloful hints.
teaching methods or practical suggestions. I
have the feeling that most teachers would not
read this book from beginning to end unless they
were in a study group of some kind. In fact, you
might find yourself crying out for something
concrete to hold on to. For which Douglas
Brown would refer you to 12 general statements
on page 247, which he feels hold the possibility
for a unified theory of language acquisition. And
that is what he set out to do.

GETTING ALONG WITH IDIOMS. Lorraine
Goldman. Minerva, 1981. 105 pp. Y1,310.

Reviewed by Merinda Wilson

Getting Along With Idioms is a book designed
to teach those “phrases whose meanings are not
obvious through the knowledge of the individual
meanings of the constituent words,” as the dic-
tionary concisely describes this rather vague,
wide and unruly group. Lorraine Goldman
succinctly summarises her choice of idioms as
“special expressions” and “two- or three-word
verbs,” which is a good indication of how she
attempts to present idiomatic expressions with
as little as possible of the confusing jargon and
complicated explanations which usually accom-
pany them.

Thus this book can be used by the student
alone or it can be directed by the teacher in a
wide range of different class situations. stu-
dents who are living in English-speaking coun-
tries will find this book most useful. However,
it is worthwhile for any students who wish or

cont’d on next page
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need  to become better acquainted with and
more fluent in the common idiomatic expres-
sions which form the basis of conversational Eng-
lish. The general level of the language presented,
which includes over 600 high-frequency idioms,
is aimed at intermediate students. Getting Along
With Idioms can be classified as a survival-cum-
notional supplementary textbook and is intended
to practise the four skills, but unfortunately
there is no cassette and the materials revolve
mainly around the reading and writing skills.
There are 25 units altogether, which are divided
on a notional basis with one or two closely
related functional aims, e.g., Going  to  the
Doctor’s plus Describing One’s Illnesses; Looking
for an Apartment plus Making Decisions a n d
Expressing Alternatives.

Before describing the units in more detail, I
would first like to consider some of the problems
encountered when t rying to tackle  idioms,
either as a teacher or a student. Personally? I
find it a real headache trying to invent stories
and dialogues with which to present and test the
group of idioms I am aiming to teach, and ways
of initiating oral pair-work and meaningful
exercises for the less-controlled part of the lesson
are usually beyond the limits of my preparation
time. In desperation I hunt through textbooks
to help me out and I can usually find materials
for presentation and testing (usually gap-filling
completion exercises). Nevertheless, I cannot be
totally satisfied. Intermediate coursebooks
often approach idioms and phrasal verbs in one
unit and expect the teacher to attemnt them
en masse. In this case the teacher may find it
difficult to avoid using a lecture-type list to
present the expressions. Not only are students
bored by lists, but also they can be easily dis-
heartened by such a large amount of new vocab-
ulary to take in in one go. There are also text-
books solely for the practice of idioms, e.g.,
Anne Baker’s English to Get On With, or David
Peatv’s Workina with English Idioms. which tend
to club idioms-together-into groups under such
headings as “get” verbs, idiomatic phrases
using “as, ” verbs taking an adverbial particle, or
more obscure categories like preposition-noun-
preposition combinations, intransitive verb plus
adverb combinations, which confuse me, never
mind the students. It can be easier to remember
idioms if they have something in common, but
again the students may be presented with a list.
Furthermore, with headings such as ‘get” verbs,
introducing too many at once could add more
confusion while trying to iron out subtle differ-
ences, as phrasal verbs often have more than one
meaning. In both types of books 1 sometimes
find that the presentation texts are so overloaded
that the language is stilted ‘and quite unnatural.
Although these books provide useful, ready-made
exercises to practise and test the correct usage of
idioms (grammatically and semantically), they
usually require the relevant idioms to be pre-
taught.

In my opinion idioms should be taught
gradually, a small group regularly, and should be
pointed out in authentic texts at every oppor-
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tunity. A few unrelated idioms in context may
be easier to remember than a large group under
one of the aforementioned headings. As well as
needing to learn the meaning of the idioms,
students also need to learn when and how to use
them, so it is better to teach them in context
rather than in isolated sentences. Oral drills,
such as we can find in English to Get On With,
by Anne Baker, could prove very useful and
effective for mastering the correct grammatical
structure of the expressions and attaining flu-
ency. Idioms cannot be easily structured and
codified under simple rules of usage, so the best
way for students to learn them is by constantly
meeting and having opportunities to produce
them. A very valuable exercise I have found is
f rom one of  the  uni ts  in  Saxonne Menne’s
Writing for Effect, where students are required
to use phrasal verbs to contrast formal and in-
formal types of language. While doing the
exercise  the  s tudents  can unders tand more
clearly the appropriateness of idioms in differ-
ent situations depending on the register of the
language. When practising  idioms we should try
to concentrate on listening and speaking skills,
often neglected by textbooks. After all, idioms
feature more in conversational than written
English.

So how can Lorraine Goldman’s book help
students and teachers to make progress with
idioms? First, let us look more closely at the
contents of each unit, which is divided into five
parts. In the first part roughly 10 random idioms
per unit are introduced through a variety of
written texts, usually taking the form of a con-
versation or an advertisement. The expressions
have been very naturally and discreetly intro-
duced, so tnat it is not immediately recognizable
that the text is designed to present idioms. The
texts are lively and stimulating, either for their
everyday practicali ty (e.g. ,  G o i n g  t o  t h e
Doctor’s), or for their discursive value (e.g.,
Giving Up Smoking). By the side of the text is
a list of the expressions and a clear definition
of each one. The expressions are unrelated in

        t e r m s  “I u s e  usual categories, “UC can DC r e l a t e d
to the notional theme and the situation of the
text.

The second part gives explanations of how the
expressions, notably the phrasal verbs, are used;
t h a t  i s , whether  they are  separable,  non-
separable, transitive or intransitive. The explana-
tion is brief, simple and illustrated by clear exam-
ples, which is important for students studying
alone. Parts three and four are practice exer-
cises: part three is a matching activity where
the sentence has been split in the middle of the
idiom and students have to select the correct
two parts that give a meaningful sentence; part
four is a completion activity which requires the
students to complete the black spaces of a pas-
sage by using the new expressions. Both these
exercises, especially the latter, run on the same
theme as the introductory text and form a
conclusion or sequel to it. The final part, en-
titled Fluency Act iv i ty ,  aims at  f luent  and
spontaneous oral use of six or seven additional

cont’d on page 32
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Step Ahead
A New Four-Level English Course

for Adults

STEP AHEAD An exciting new
four-level basal ESL EFL course
from Michael Walker of our
widely acclaimed New Horizons
in English series. STEP AHEAD
successfully combines functional
language and topics of universal
interest and appeal to adults’ the
weather. occupations;. job hunting,
and more wi th  the strong gram-
mar base that beginners need to
feel in control of their learning.

Highlights include:
l Motivating Student B o o k s  with

clearly defined, achievable goals
in every lesson.

l C o m p r e h e n s i v e  T e a c h e r ' s  Guides

with concise but creative ideas
to make your job easier and
more rewarding.

native speakers in adult and
college programs.

0 Also suitable for mature young

adults in junior high and high
school programs.

l Outstanding Cassette Tapes with l Takes students from a beginning
unique “listening build-ups” that to a solid intermediate level.
encourage comprehension of l Placement Tes t  P a c k a g e  to place
unfamiliar material. students at the right level with

l Designed especially for non- a minimum of time and effort.

For further information please contact:
#. ADDISON-WESLEY PUBLISHING COMPANY
2 2, 1 CHOME SARUGAKU CHO CHIYODA KU, T O K Y O  Tel 03-291-4581
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idioms, which do have something in common
(e.g., expressions using could, do collocations,
pair idioms). However, this part is perhaps mis-
titled as it consists only of explanations followed
by a written completion exercise.

Secondly, how valuable is this book for
studying idioms? In terms of inventive presenta-
tion texts and written testing exercises, this book
is excellent. The idioms are tackled as they crop
up in the context. In other words, the context
has not been created around any particular
idioms, so the language sounds natural and col-
loquial. The number of new idioms per unit is
small enough for students to easily digest. The
practice exercises are satisfactory to test the
correct grammatical use of the idioms, and, as
they are contextualised,  the students can check if
they are using  the idioms in a suitable situation.
The exercises are meaningful in that they con-
tinue on the same theme as the first part.

As with most idiom textbooks, however,
this book does leave a lot to be desired regarding
oral and less-controlled, free-stage practice. In
order to exploit the book fully the teacher needs
to be prepared to provide extra work, both
written and especially spoken, so that the stu-
dents can have the opportunity to assimilate
and experiment with the new expressions, and
to practise them for fluency and appropriateness.
Nevertheless, compared with other books, Get-
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ting Along With Idioms does have an advantage
in that each unit is under the notional heading
of an everyday situation and has a closely c o n -
nected functional aim, which the teacher could
develop further. By following the suggested
topic and function, the teacher could supplement
the book fairly easily with his or her own materi-
als to provide less-controlled practice in the form
of pair or group work, role-plays, or homework.
In addition to being too control led,  another
criticism of the exercises is that the tasks in-
volved sometimes appear too simple for the level
of the language being taught, and, although the
context is varied, the format does tend to be
rather repetitive.

T h e  aspects that 1 like about this book are
that it does not focus solely on the idioms and
that each unit provides other elements with
which to diversify the lesson and which can be
expanded on. There is no significant grading
through the book and the units need not be
studied in sequence, so they can be selected to
coincide with other teaching aims. There is
enough mater ia l  in one unit to cover a SO-
minute class (depending on the level of the class),
but the units do lend themselves quite neatly to
being split up and used as parts of separate
lessons. For example, half of one lesson could
be taken up with the introductory parts of the
unit, and the practice exercises could then be
used in part of a following lesson. As each unit

“THE AMERICAN DREAM "
Add immediacy and excitement to

the teaching of reading skills.
vocabulary in context
l understanding contextual
reference l inferring meaning
l recognizing figurative
language

Contributing writers include:
John Steinbeck, Alex Haley,
E.L. Doctorow, Art
Buchwald, Martin Luther
King, Truman Capote, Jack
Kerouac, Evelyn Waugh,
Ogden Nash, Alvin Toffler,
Studs Terkel, and Arthur
Miller.

Intended for advanced
students, this unique collec-
tion of 43 readings graphical-
ly portrays the energy and
diversity of “the American
dream.”

Longma&
Longman  Penguin Japan Company Ltd
Yamaguchi  Building Z-12-9 Kanda Jimbocho
Chiyoda-ku  Tokyo 101

Critical Reading Skills
Taught Systematically
Vivid excerpts from both
historical and contemporary
newspaper and magazine ar-
ticles, novels and plays
stimulate students and
strengthen the book’s main
objective: to teach all the
critical reading skills
systematically.

Exercises: Well Designed,
Highly Focused
Exercises are designed to
help students understand
each passage and develop
reading strategies applicable
to any text. They focus on
three main areas: global
meanings, important details.
key vocabulary items,

A variety of exercise types is
provided: pre-reading tasks
l understanding main ideas
l locating specific
information l understanding
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INTERMEDIATE
ENGLISH

ie0 0

A New Intermediate ESOL Course from
Addison-Wesley by Michael Walker,

co-author of our successful basal series,
New Horizons in English

Special fundional focus enables students to communicate effectively in
a wide range of situations, i.e. to say the same thing in a variety of
different ways. . thus the title’s acronym

Integrated four skill approach with an emphasis on oral communica-
tion, spontaneous speech, and peer teaching

“Cirammarlogs” in every unit reinforce and review grammar points that
most intermediate students should already know

Sections called “The Funny Side of Life” stimulate discussions about
cultural differences in humor --Just one of the many features that
provide a light-hearted touch throughout the course

Components include two consumable student books, with accompanying
cassettes. Optional grammar workbook, A Closer Look: An ESOL

Grammar Worktext, is also available.

Write today for more information about Intermediate English and our
other ESL/EFL products for the intermediate level!

Addison-Wesley Publishing Company, Inc.
2-2, 1-CHOME SARUGAKU-CHO CHIYODA-KU, TOKYO

Tel. 03-291-4581
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has a few short exercises it could be divided
between a number of lessons (for 10 or  15
minutes), thus maintaining a regular review of
the new expressions.

At first glance this book may appear as just
another supplementary b o o k  for  practising
idioms. However, a closer examination will
reveal a wide range of high-frequency idioms
contextualised  naturally in a variety of useful
everyday situations, providing ideas and materials
which can lead on to (with a little contribution
from the teacher) practice of functions, survival
skills and discussions. For students, I am sure
this book could help to transform the dreaded
idiom-learning into a more interesting and lively
activity, so they may find it easier. For the
teachers, although we perhaps cannot depend
solelv on the materials of this book. it will cer-
tainly reduce the brain-racking as far as inventing
presentations and controlled exercises are con-
cerned. The most favorable point I feel about
Getting Along With Idioms is that the idioms
are integrated into useful functions and notional
themes, allowing us to combine quite naturally
teaching idioms with giving students practice in
everyday colloquial English.

References

Baker, Anne. English to Get On With. Heine-
mann Educational Books, 1975.

Menne,  Saxonne. Writing for Effect. Oxford.
Peaty, David. Working with English Idioms.

Nelson, 1983.

THE NATURAL APPROACH: LANGUAGE
ACQUISITION IN THE CLASSROOM. Stephen
D. Krashen and Tracy D. Terrell. San Francisco:
The Alemany  Press (U.S. Edition), 1983. 191 pp.
(price not given)

Reviewed by Jim Swan, Osaka University of
Economics and Law; JALT Newsletter Book
Reviews Coeditor

It is impossible to avoid seeing this book as
the logical extension of Language Two (Dulay,
Burt & Krashen, 1982),  which I reviewed for the
JALT Newsletter in May (Swan, 1983). In that
review, I characterized Language Two as a “from-
theory-to-practice” book,  but  heavy on the
theory and light on the practice. The present
volume may fairly be called Language  Two’s
complement: it runs lightly again through
Krashen’s Monitor Model of language compe-
tence, but concentrates mainly on the implica-
tions this Model has for language teaching and
the ways in which language classrooms could
be managed in  order  to  accord with these
implications.

Several of the Monitor Model’s points related
intimately to the central and significant distinc-
tion between language learning and language
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acquisition. The model claims that unconscious-
ly acquired language accounts for most of a
learner’s competence; that formal, conscious lan-
guage learning is only a very small part of one’s
competence; and that the learned portion is
brought into operation only under a set of condi-
tions conducive to “monitoring” one’s output.
These are strong claims, and The Natural Ap-
proach does not marshal1 the research literature
in support of them, but merely refers the reader
to the places where such support can be found.
Instead, the book’s main thrust is to show that,
whereas most  previous classroom language
instruction has been devoted to language learn-
ing, for teachers to provide acquisition oppor-
tunities is not only possible but one of the main
incumbent responsibilities. Teachers are to do
this by providing the students with comprehensi-
ble input.

The book’s insistent emphasis on c o m p r e -
hensible input is a direct conclusion following
from one of five basic hypotheses:

[The Input Hypothesis] states simply that
we acquire (not learn) language by under-
standing input that is a little beyond our cur-
rent level of (acquired) competence. .

. . . [I] n order for acquirers to progress to
the next stages of acquisition of the target
language, they need to understand input lan-
guage that includes a structure that is part of
the next stage. .

To state the hypothesis a bit more formal-
ly, an acquirer can “move” from a stage i
(where i is the acquirer’s level of competence)
to a stage i + I (where i + I is the stage im-
mediately following i along some natural
order) by understanding language containing
i+ 1. (p. 32)

If it is true that we acquire languages
via comprehensible input, and if language
acquisition is central, not language learning,
then it follows that the most important ele-
ment of any language teaching program is
input. According to the input hypothesis,
language acquisition can only take place
when a message which is being transmitted is
understood, i.e., when the focus is on w h a t
is being said rather than on the form of the
message. This could be referred to as the
“Great Paradox of Language Teaching”:
Language is best taught when it is being used
to transmit messages, not when it is explicit1y
taught for conscious learning. (p. 5 5)

This is perhaps the bluntest formulation yet
published of the attitudinal differences between
the “new” and “old” methodologies of class-
room language teaching.

The effect of this position is to legitimize,
from a basis in theory, the increased use of acqui-
sition activities ~ humanistic, affective, commu-
nicative, problem-solving, or game activities or

cont’d o n  page 37
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The complete English program that teaches students
how to use the language and how the language works

Student Texts - Short, manageable lessons that balance
the teaching of communication, grammar, reading, and writing
skills, followed by consistent. thorough tests and reviews

Workbooks - Immediate follow-up practice for new skills
in workbook exercises that parallel and extend each lesson-a
resource for individual homework assignments

Teacher’s Editions - Convenient resource containing
motivating teaching strategies, clear lesson objectives, grammar
notes, full-size student pages with answers to exercises, extra
practice activities for each lesson, extra unit tests, suggested
teaching schedules, and much more. .
Cassettes - Dialogues, exercises, dictations, and listening
comprehension exercises from the student texts and workbooks
help students develop confidence in speaking and listening
skills-one set of cassettes for each book

Placement Test- Helps the instructor decide at which
level to place each student and provides information on individual
strengths and weaknesses-?est package includes 25 tests, 50
answer sheets, an answer key, and an instructor’s manual

.$-
ENGLISHfiitFj$j)

-$4 Houghton Mifflin
A IAnSurge  for All

International Division, One Beacon Street, Boston, MA 02108, U.S.A.
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The name you know
The methodology you can trust

The course that gets results

*KERNEL+
Kernel One, Kernel Two and Kernel Three is a new series which takes complete

beginners up to Threshold Level. You can trust Kernel to give your students a good
command of English, with mastery of all the skills of listening, speaking,

reading and writing.

Kernel - guaranteed to work for your
students and for you.

Longman Penguin Japan Company Ltd Yamaguchi Building
2-l 2-9 Kanda Jimbocho Chiycda-ku Tokyo 101

Longman

Reach Out...
is a good place to start your

* young students on the road
to learning English.

WHO?, WHAT?, WHERE?, WHEN?, and WHY?arethefive levels in
Reach Out, a complete and fully-illustrated ESOL program for
children ages 4-11. Reach Out’s thematic development
reflects a child’s view of the universe and children can begin
theseriesat Books One, Two, or Four. Teacher Guides are fully
annotated for easy use and include a variety of songs and
activities for children, as well OS notes for teachers on how to
work with young students T  he teaching package is
completed by cassettes at each level, workbooks for Books
Four and Five, and wallcharts for Book One.

Reach Out is available from:
Collier Macmillan International Voshimifsu Teraoka
A Division of Macmillan Publishing Company No. 103 Crescent Plaza
866 Third Avenue 4-6. Minaml Aoyama
New York, NY 10022-6299 2-Chome. Minato-ku

Tokyo 107 Japan
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outs ide content  instruct ion in  the foreign/
second language classroom. The theoretical basis
of this position also provides a powerful explana-
tion for the general failure of the audio-lingual.
grammar translation, or cognitive code method-
ologies to produce many competent speakers --
despite the fact that bilingualism exists naturally
in the world wherever it is required for real
communication between members of differing
speech communities. Indeed,  this  view of
language “getting” quite effectively places the
burden of proof back onto the shoulders of the
methodologies that were largely unquestioned
until recent years.

Chapter 4 deals with goals and strategies for
the acquisition-oriented classroom, and chapters
5-7 deal with other practical applications of this
theoretical viewpoint. The authors do not
present many affective-humanistic-communica-
tive “recipes,” however, as there are already
several such books in print (e.g., Winn-Bell Olsen
1977, Moskowitz 1978),  which are referenced
in the bibliographic entries. Among other
approaches, the authors firmly endorse TPR as a
starting strategy.
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Newbury House.
Swan, Jim. Review of Language Two by Dulay,

Burt & Krashen. JALT Newsletter 7:5, 28.
Winn-Bell Olsen, Judy E., 1977. Communication

Starters. San Francisco: Alemany  Press.

The review copy sent  hy Alemany Press
contained an apology for the book’s many print-
ing problems and implied that the book would
not be marketed until a new printing was made.
Whether or not these errors apply to the U.K.
edition (by Pergamon Press) is not clear. The
prospective buyer may therefore be cautioned to
look at the book carefully before making the
purchase. Among the mistakes to look for are
mismatches between some map activities and
their instructions on pp. 113-l 14 (the review
copy contained an errata sheet revising the
maps), many extraneous underlines throughout
the book, and duplicate pages 105-108.

These problems, however, are not crucial to
the book; even if they were to go uncorrected
The Natural Approach would still be a major
addition to the language teacher’s library. L a n -
guage Two provides a reasonable, coherent,
unique and eminently satisfying viewpoint of
language “getting,” mostly aimed at the lan-
guage researcher, and The Natural Approach
follows it up with practical applications of that
viewpoint for the classroom teacher. While we
might conceivably wish for a combined volume
with fewer redundancies, these two works are
mutually illuminating and reinforcing.

References

Dulay, Heidi, Marina Burt and Stephen Krashen,
1982. Language Two.  New York: Oxford.

Moskowitz, Gertrude, 1978. Caring and Sharing
in the Foreign  Language Class. Rowley, Ma.:

RECENTLY RECEIVED

The following books have recently been
received from publishers. Each is available as a
review copy to any JALT member who wishes to
review it for the Newsletter. Dates in paren-
theses indicate the first notice in JALT Under-
Cover; an asterisk (*) indicates first notice in
this issue.

Classroom Text Materials

Allsop. Cassell’s Students’ English Grammar
(Main text. Exercise book). Cassell, 1983
(Sep. 83)

Brieger, et al. Business Contacts. Arnold, 1981.
(July 83)

Coe, Rycroft & Ernest, Writing Skills (Student’s
book, Teacher’s book). Cambridge, 1983.
(Sep. 83)

Comfort. et al. Basic Technical English (Stu-
dent’s book, Teacher’s book). Oxford, 1982.
(July 83)

Connelly & Sims. Time and Space: A Basic
Reader. Prentice-Hall, 1982. (Aug. 83)

* Ladousse. Personally Speaking: Quizzes and
Questionnaires for Fluency Practice. Cam-
bridge, 1983.

Molinsky & Bliss. Line by Line, books IA & 1B.
Prentice-Hall, 1982. (Aug. 83)

Roach. English Phonetics and Phonology (Stu-
dent’s book, Tutor’s book, two cassette
tapes). Cambridge, 1983. (Sep. 83)

Rossi  & Gasser. Academic  Engl i sh .  Prentice-
Hall, 1983. (Aug. 83)

Teacher Preparation Materials/Other

Bowen.  Look Here! Visual Aids in Language
Teaching. Macmillan, 1982. (Sep. 83)

Holden (ed.). New ELT Ideas: I982 Bo logna
Conference. Modern English Publications,
1983. (Aug.  83)

Kinsella (ed.): Languagc Teaching Surveys I.
Cambridge, 1982. (Aug. 83)

Pereira (ed.). Japalish Review 4. Seika Univer-
sity, 1983. (Sep. 83)

The book review co-editors also welcome well-
written reviews of other appropriate books or
materials not listed above. Japanese is the appro-
priate language for review of books published in
Japanese. All requests for review copies and
proposals for outside reviews should be in writ-
ing, addressed to the book review co-editors,
Jim Swan and Masayo Yamamoto, Shin-Ohmiya
Green Heights l-402, Shibatsuji-cho 3-9-40, Nara
630. cont’d on next page
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IN THE PIPELINE

The following materials are currently in the
process of being reviewed by JALT members for
publication in future issues of the Newsletter.

Brims. English for Negotiating.
Doff, et al. Meanings Into Words.
Dubin  & Olshtain. Reading By All Means.
Gabriels. Rime and Reason.
Harrison. A Language Testing Handbook.
Hoban. English for the Secretary.
Hubbard. et al. A Training Course for TEFL.
Jones. Simulations in Language Teaching.
Jones. Eight Simulations.
Jones & von Baeyer. Functions of American

English
Kingsbury & O’Shea. “Seasons and People”and

Other Songs.
Molinsky & Bliss. Side by Side.
Seaton. A Handbook of EL T Terms and Practice.
Walter. Authentic Reading.
Yorkey. Reply Requested.
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NEW VIDEO PROJECT

By Gaynor Sekimori

A new video project which has been devel-
oped by the British Council and Macmillan
provides the first classroom-centred, video-based
course to be produced with the materials geared
to the teaching of specific functions and con-
cepts. It contrasts to the majority of materials
on the market which have a strong story line,
from which the teacher must extrapolate teach-
ing points. In other words, ‘Video English’ is
teacher-friendly.

‘Video English’ consists of short (30~second
to ‘L-minute) sequences which highlight notional
and functional areas, such as offering things, ask-
ing the way, asking permission, instructions,
etc. The material is divided into three levels
(elementary, intermediate, advanced) with two
stages for each.

Although accompanying materials, such as
students’ and teacher’s books and audio-tapes for
each stage are being produced, ‘Video English’
could be as well used to supplement a regular

cont’d on page 40

ENGLISH WORLD-WIDE
A‘ Journal of Varieties of English

Editors: Manfred Gorlach, Heidelberg; Braj B Kachru, Urbana; Loreto Todd, Leeds, with
an advisory board of ten,

will now (from vol. 4, 1983, on) be published by:

John Benjamins, B.V. American branch:
P.O. Box 52519 John Benjamins North America, Inc.
1007 HA Amsterdam 1, Button Wood Square, 202
Netherlands Philadelphia, PA 19 130 USA

The journal has provided exhaustive and up-to-date information on current research, pub-
lications, theses, and congresses in the fields of English dialects and sociolects, and the
users and uses of English around the globe. A special feature, particularly important since
the demise of the Journal of Creole Studies, has been EWW’s full coverage of English-based
pidgins and creoles,  which makes it indispensable to all interested in this discipline.

New subscribers are urgently needed. Annual subscription rates will be $44 (dfl1 l0)_for
institutions and $24 (dfl 60) for private persons, for two issues of ea. 160 pages each.
There will be a special offer for back numbers l-3 (1980-82). North American customers
can be assured that distribution in the US/Canada will be punctual and efficient.

The monograph series Varieties of English Around the World will also be taken over by
Benjamins, who will also distribute the Groos volumes of the series in North America.

The next volumes to appear will be John Holm, et al., Central American English (Groos,
April 1983), and thereafter Caroline Macafee, Glasgow, and John T. Platt, et al., Singapore
and Malaysia both Benjamins, summer 1983).
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A functional course of spoken English
for college and adult learners in Japan
which capitalizes on years of English
study in the schools and guides stu-
dents in “putting it to work” in realis-
tic communication.

n Cyc/e Two has eight books, each an inde-
pendent short course in itself, so you can
select any combination according to your
students’ needs and interests, and depending
on the length of your program. The books
are arranged by “theme,” as follows:

Book 1 . . .
Book 2 . . .
Book 3 . . .
Book 4 . . .
Book 5 . . .
Book 6 . . .
Book 7 . . .
Book 8 . . .

SOCIALIZING

HELPING OUT
INFORMATION
PAST EXPERIENCES

INFLUENCING PEOPLE
FEELINGS&ATTITUDES
CONVERSATION AIDS

DISCUSSIONS

n Cycle Two is tailored specifically for Japan
in the degree of control, the amount of
structural practice, the vocabulary load, visu-
al aids, and each step of the program.

aClassroom procedures have been chosen ac-
cording to their practical effectiveness. The
following are used regularly:
- Realistic role-playings using photographs

and “hidden” information to communi-
cate.

- Projects to provoke extended conversa-
tion: Interviewing, decision making, prob-
lem solving, etc.

- Listening Comprehension practice: realis-
tic (semi-scripted) conversations, with
sound effects to bring the situations to
life. Accompanying worksheets focus at-

.i

tention  on essential elements and then go
on to guide students in understanding
more of the detail.

n The alignment of grammatical structures by
functions throws a new light on the students’
wide passive knowledge of English, and
“activates” it for the purpose of communi-
cation.

WThe Lab Set is a lively combination of the
Listening Comprehension practice and the
unique function-centered structure prac-
tices. Tests are also available on tape, with
accompanying test sheets. There is one test
to follow each book of Cycle Two.

l Textbook, with Picture Supplement. . . . . . . . . . . . . . . . Books l-8 @¥1,200

l Teacher’s Supplement . . . , . . . . . . . . . . . . . . . . . . . . . Books 1-8 @¥800 ,&

l Lab Set (5 cassettes per book with the recording script). . . Books l-8 @¥15,000
I,‘*p;’ +

, ..$Q qo

l Test Set (Test tape and Script, 50 Question Sheets, and 50 Answer Sheets) @U3,OO~,‘~$?$c3

For further information and examination copies, please contact:

seido language institute
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course (Streamline, Strategies, etc.) to present
a concept or to provide further practice. At
the presentation stage it would provide variety
to other methods, such as dialogue building,
audio-tape work, etc. In the further practice
or review stage it could be used to pull a variety
of patterns together and act as the stimulus for
a roleplay.

A demonstration video showed two sequences
being used in British Council classes in Jordan.
From a two-minute segment entitled ‘Asking
permission,’ an hour’s classroom work was
provided. The ‘silent viewing’ technique demon-
strated how learners can concentrate on char-
acters and actions preliminary to studying the
language  itself. This allows vocabulary to be
reviewed (or taught) and the language forms to
be predicted through group discussion. The
viewing-with-sound then becomes a check of
the predictions, an added stimulus to concen-
trate on language forms. Very short excerpts
(2-3 exchanges) were taken at a time, and with
each the same pattern of silent viewing, viewing
with sound, and then role-play, stressing body
language, were used. Frequent pauses were
made as well during viewing for questions,
predictions, etc. Before the final viewing of
the whole sequence, the forms were highlighted
and drilled for intonation and structural accu-
racy. Finally the students tried the whole as a
roleplay.

INTERNATIONAL STUDY GROUP
FORMED

At the TESOL Convention in Toronto, a num-
ber of affiliate representatives and individuals
who are concerned about questions relating to
the interface between TESOL and its affiliates
within the United States (“domestic”) and affili-
ates and individual members outside the United
States (“non-domestic”) met.

This showed how even a short extract can
provide a complete lesson if the material is
interesting, motivating and dealt out in easily-
handled chunks. It is also a way to provide
visual stimulation without the students switching
into passive, TV mode.

The filming is extremely professional, the
language natural and clear, the actors compe-
tent, and the script with that touch of whimsy
and humour  that allows the viewer to enjoy the
sequences for their own sake, as well as their
illustration of language points.

For the teacher, especially one who has not
any experience at video teaching, the materials
are self-evident in goal, and their suggested
use provides a framework from which to develop
as more experience is gained. A teacher’s book
with further suggestions and ideas for adaptation
to self-access material has been promised for
each level.

As a result of this rap session a study group
was formed to explore the needs and interests
of affiliates and individual members outside
the U.S. As 1 see it, the Teaching English Abroad
(TEA) Interest Section exists to serve the inter-
ests of American TESOLers who work in other
countries (i.e., abroad”) for a period of years.
There is, however, currently nobody within
T E S O L  which  serves the interests  of  non-
American TESOLers (who are, in fact, not
“abroad” but very much at home) or American
TESOLers who have made their permanent
home outside the U.S. There are 17 non-domes-
tic TESOL affiliates. but manv of them find
representation at the annual convention diffi-
cult, and they have little liaison during the year
with TESOL.

During the next year, the group plans to
study the specific problems which were raised
at the rap session, through an informal exchange
of correspondence, and through this column.
It also wishes to be made aware of other prob-
lems perceived by the non-domestic TESOL
affiliates and by individual non-domestic TESOL
members so that by the time of the TESOL
Convention in Houston (March 6-11, 1984) as
complete a picture as possible will be available.
Thus far the study group consists of Terence
Carroll, Washington TESOL, ex-TESOL Greece
and ex-TESOL Portugal; Liz Hamp-Lyons, TE-
SOL Scotland; Greg Larcque, TESOL Ontario;
Robert Ramsey, Arizona TESOL, ex-TESOL
Spain; Thomas Robb, JALT (Japan); Denise
Staines, TESOL France.

We plan to organize a session on the inter-
national role and concerns of TESOL at the
convention in Houston. It is proposed that this
session have two parts: (1) A keynote speech
followed by brief reports from non-domestic
TESOL affiliates and individual non-domestic
TESOL members  on specif ic  problems for
TESOLers in their region, and how TESOL has
helped/might help ease those problems; (2) A
working session during which the major issues
which have emerged during the year will be
reviewed, and concrete proposals prepared for
the TESOL executive board or affiliate council.

We hope that the work of the study group
during the year and at the convention will

These materials are well worth looking at, for result in a clearer definition of the relationship
their professionalism as well as for their flexi- between TESOL and its affiliates outside the
bility, adaptability, and wide-ranging treatment United States which will be beneficial to the
of basic elements of study at all levels. TESOL organization as a whole. Anyone inter-
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ested in joining the group, or who wants to
bring a problem to our attention, may contact
us through Liz Hamp-Lyons.

Any non-domestic affiliate or non-domestic
member m a region where there is no affiliate
who is interested in having input to the session
in Houston may write to Liz Hamp-Lyons.
Write (1) a brief indication of the topic of the
proposed presentation, and (2) a statement of
interest in attending will suffice. Your letters
must reach Edinburgh by August 8th.

(Reprinted from TESOL Newsletter, June, ‘83.)

REPORT: RAP SESSION ON THE
INTERNATIONAL ROLE OF TESOL

Those present raised a range of concerns on
behalf of Affiliates and members outside the
United States. The major areas of concern
were:

1. Representation.
A need for more representation on the TE-

SOL executive board was expressed. The first
vice president acts as liaison with affiliates, but
this is only for one year and encompasses  both
domestic and non-domestic affiliates.

2. Funding.
Affiliates dues are payable in U.S. dollars.

and this is a real problem for some affiliates out-
side the U.S. Alternatives are being considered,
according to John llaskell. In addition, some
non-domestic affiliates are unable to fund a
representative to the annual convention, and
this is detrimental both to the affiliate and to
TESOL as a whole. (“The affiliates are TESOL.”
John Haskell) The TESOL executive board is
giving attention to ways in which poorer affili-
ates (non-domestic and domestic) can be helped
to get maximum benefit from TESOL and to
share their areas of strength with it.

3. Publications.
The suggestion of a third publication pitched

between the TESOL Quarterly and the T E S O L
Newsletter was made but not widely accepted.
Submissions to the publicat ions from non-
domestic contributors are welcomed when they
are received. Alice Osman pointed out that
the TESOL Newsletter is not copyrighted and
therefore affiliates anywhere may reprint from
it.

4. Regional Conferences.
Many people were in favour of  holding

regional conferences, e.g. for Europe, Asia, Latin
America. These will be welcomed by TESOL,
too, who will do everything they can in support
of such conferences. Regional conferences
would attract major speakers from a wider area
than national conferences can usually expect,
and would play an important role in sharing the
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expertise within TESOL more widely.

5. Annual Convention.
A number of practical suggestions were made,

to increase the international relevance of the
annual convention, and to increase the sense of
participation in it for international members.
These have been passed to the program chair for
TESOL/Houston. In particular it was agreed that
sessions which are expected to be of special
relevance to participants permanently based in
non-U.S. teaching situations should be so indi-
cated in the convention program. Efforts will be
made to arrange the video-recording of at least
some of these sessions. and to make the video-
tapes available for loan to affiliates, so that the
maioritv of TESOLers who cannot eet to the
annual -convention can have an opportunity  to
experience some of the major presentations.

6. Information (out).
It was suggested that TESOL play a more

significant part in the dissemination of profes-
sional information (e.g., on research in progress:
teacher training consultancies and literature;
materials and critiques of materials). No sug-
gestions as to how this could be done were made.

7. Information (in).
It was pointed out that TESOL as a whole

would benefit from the wider sharing of informa-
tion about the work and concerns of non-domes-
tic affiliates and of non-U.S. TESOLers working
in their home countries. An interest in learning
about the sociopolitical concerns of TESOLers
outside the U.S. was expressed.

8. Cost.
John Haskell reminded us that TESOL re-

ceives $37.50 a year from each affiliate-domes-
tic or non-domestic. Many members of affiliates,
especially of non-domestic affiliates, are not
individual members of TESOL. It is difficult for
TESOL to provide an extensive support system
for affiliates from such a limited income. This
point was generally accepted. A number of
people expressed their feeling that the benefits
of affiliation with TESOL are intangible,, not
concrete (moral support; identification with a
group of fellow travellers, membership in a
professional network. .)

Hosting the rap session were: John Haskell
(President ‘83-‘84);  Liz Hamp-Lyons, Terence
Carroll, and Robert Ramsey.

Report submitted by Liz Hamp-Lyons

INTERNATIONAL EXCHANGE

News items should be sent to Liz Hamp-Lyons,
Institute for Applied Linguistics, University of Edin-
burgh, 21 Hill Place, Edinburgh, Scotland EH8 9DP.

(Reprinted from TESOL Newsletter, June, ‘83.)
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PERGAMON MEANS BUSINESS
English

Elementary COMMUNICATION FOR
HOLD ON BUSINESS
Claudia Guderian
A short course in Survival English for
international secretaries and
receptionists
Student’s Workbook 0 08 028638 0 f
1982 ¥ 1,220
Teacher’s Manual 0 08 028663 1 f
1982 ¥780
Cassette Kit 0 08 029425 1 a
1982 ¥5.130

BANK ON YOUR ENGLISH
John &Jean McGovern
A course in communication for bank
employees.
Book 0 08 028639 9 f
1983 ¥1,630
Cassette Kit 0 08 029433 2 a
1983 ¥5.590

Intermediate
BUSINESS CONTACTS
Nick Brieger,  J. Comfort, S. Hughes and
C. West
A course to develop the listening and
speaking skill needed by the student of
Business English
Book 0 08 030468 0 f
1981 ¥2,080
Cassette 0 08 030469 9 a
1981 ¥3.330

BUSINESS MATTERS
Joy McKellen  and Mavis Spooner
Practice materials in business
communication for students who wish to
apply an intermediate knowledge of
English in business contexts
Book 0 08 025356 3 f
1982 ¥1,960
Cassette Kit 0 08 027264 9 f
1982 ¥5,920

tan Dunlop and Neinrich Schrand
Authentic materials with a largely
business orientation for reading
comprehension and discussion
Book 0 08 029438 3 f
1982 ¥1 ,630

ENGLISH FOR
NEGOTIATING
Two books to be used together in pair or
group work to develop the skills of
business negotiation in English
Book A 0 08 030470 2 f
1982 ¥1,180
Book B 0 08 030471 0 f
1982 ¥1,180

Advanced
THE MANAGER AND HIS
WORDS
Patrick Gillibrand and Vivienne Maddock
An introduction to the language of
management with opportunities for
discussion and role play
Book 0 08 028637 2 f
1982 ¥2.950

Dlstributor

JAPAN PUBLlCATlONS TRADING CO., LTD.
(H*tiM~~mk&B~~’
2-1, Sarugakucho 1 chome,

Chiyoda-ku, Tokyo 101

T E L  ( 0 3 )  2 9 2 - 3 7 5 5

Pergamon Press
Matsuoka Central Bldg. 8F.  7-1, Nishishinjuku 1-chome,  shinjuku-ku, Tokyo 160 Japan
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Bulletin
oard

LANGUAGE JOURNAL

The CEEL (Center for the Experimentation
and Evaluation of Language Learning Tech-
niques) has begun to publish a Language Journal
devoted to expploring the advantages of Self-
Access Pair Learning.

Titles include articles on the role of the
teacher in Self-Access; language training in
business; classical music, relaxation, and language
learning; teacher training. . .

The Language Journal carries no advertising
and is published three times a year. Single copies
may be had for ¥700 each plus postage. A year’s
subscription for three issues (postage included)
is ¥2,000.

Apply to: Didasko, 6-7-3l-611 Itachibori,
Nishi-ku, Osaka 550, Japan; 06-443-3810.

SELF-ACCESS LEARNING

Didasko and CEEL (Center for the Experi-
mentation and Evaluation of Language Learning
Techniques) are holding a three-day workshop by
Nicolas Ferguson on the use of Threshold, en-
titled ‘An Introduction to Self-access Learning’
at Bunka  Gakuen  in Tokyo, October 8-10. The
tuition cost is ¥38.000. Since the number of
participants is limited, early registration is
urged. For further information about exact
times and room number, please call Leroy
Willoughby at 03-379-4027. For general infor-
mation about registration, write to Didasko,
6-7-31-611 Itachibori, Nishi-ku, Osaka 550, or
call 06-443-3810.

ARE YOU MOVING?

the
Please inform the JALT Central Office using
handy form on your Newsletter wrapper.

HELP JALT GROW

Encourage your colleagues to joint JALT!

Does your library subscribe to JALT publica-
tions? Subscriptions are available commercially
through Yohan.

cont’d  on next Page

R.S.A. COURSE
ILC Osaka is p leased to announce that  it wi l l  be running a course leading

to the Royal Society of Arts Certificate in Teaching English as a Foreign Language

The course

IS for serious practlclng  teachers of EFL

aims to develop practical teaching skills and relevant background knowledge

-  leads to a TEFL qualification that IS widely recognized and respected in the field

- starts in late October 1983 and runs until the exams in early June

- consists of two three- hour lessons per week for a total of 160 hours

- is open to all native speaker teachers of EFL

For informatlon write or

INTERNATIONAL
Hankyu Grand Bullding 24F
8-47 Kakuda-cho
Kita-ku
Osaka 530 Phone 06-315-

phone

LANGUAGE

8003

CENTRE

For Kanto residents
I LC Tokyo will also b e
running its usual RSA course
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cont’d from preceding page

TESOL ‘84 CALL FOR PAPERS

The call for papers for the 18th annual
TESOL Convention in Houston, Texas from
March 6 through 11, 1984, published in the
April issue of the TESOL Newsletter, is also
available from TESOL, 202 DC Transit Bldg.,
Georgetown University, Washington, D.C.
20057, or from Penny Larson, TESOL ‘84
Convention Program Chair, 750 Eddy St., San
Francisco, Ca. 94109. The deadline for appli-
cations is September 12, 1983.

KOREAN AMERICAN
EDUCATION CONFERENCE

The Firs t  Annual  Conference in  Korean
American Education will be held in Los Angeles,
October 14 and 15. Sponsored by the Korean
American Educators Association with the assis-
tance of the California State Department of
Education, the conference will focus on the edu-
cation of Korean American students in Cali-
fornia although many of the issues are applicable
to other language minority groups. For further
information contact Suzie K. Oh, (213) 625-
5539, or Daniel D. Holt, (916) 445-2872.

KINKI INTERNATIONAL
DRAMATIC SOCIETY

K.I.D.S. (Kinki  International Dramatic Socie-
ty), following the success of “The Comedy of
Errors,” will present two modern British com-
edies - Peter Schaffer’s “The Black Comedy”
and Tom Stoppard’s “A Separate Peace”- at the
Silk Hall, Kyoto, on Saturday, October 29th, at
6:00 p.m. and on Sunday, October 30th,  at 2:00
p.m. Also at Kobe Bunka Sho Hall on Friday,
November 4th,  at 6:00 p.m.

Tickets are available at Jujiya Sanjo, Fuji
Daimaru Playguides and at the Silk Hall, Kyoto;
at the Keihan Playguides, Yodoyabashi, Osaka;
and at Santica Playguides, Sannomiya, Kobe.
Also available from K.I.D.S. members. For fur-
ther information. call 075-71 l-5397.

1984-85 FULBRIGHT PROGRAMS

The announcements and application forms
for the 1984-85 Fulbright Program are now
available from the Council for International Ex-
change of Scholars, 11 DuPont Circle, Suite 300,
Washington, D.C. 20036.

MINERVA BOOKS
The Newest ESL Publisher with the Latest ESL Materials!

ALREADY PUBLISHED
THE ENGLISH NOTEBOOK
by Richard Yorkey
Exercises for Mastering the

Essential  Structures ¥ 1.310

ACCEPTANCE TO ZEAL
by Carol Akiyama
Functional Dialogues for

Students of English Y¥1.310

READ RIGHT!
by Anna Uhl Chamot
Developing Survival

Reading Skills ¥1.310

DICTIONARY OF GETTING ALONG
TWO-WORD VERBS FOR WITH IDIOMS
STUDENTS OF ENGLISH by Lorraine Goldman
by Eugene J. Hall ¥1, 050 Basic. English Expressions

PEOPLE TALKING
and Two-Word Verbs ¥1, 310

by Eugene 1. Halt ENGLISH FOR OFFICE
Dialogues for High CAREERS

Intermediate and by Robin Bromley and
Advanced Students ¥990  Walter J. Miller ¥ I 310

FORTHCOMING - DICTIONARY OF
PREPOSITIONS FOR

THE 333 MOST COMMONLY STUDENTS OF ENGLISH
USED ENGLISH VERBS by Eugene J. Hall ¥ I ,050
by Walter J. Miller

MINERVA BOOKS, LTD.

For further information, please contact: 9 YOHAN
(WESTERN PUBLICATIONS DISTRIBUTION AGENCY)
1 4 - 6  Okubo  3-ctwmc.  Shlnjuku-ku.  T o k y o  160

TEL(03)208-0181
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I nCI3 P New from McGraw-Hill

PATHWAYS TO ENGLISH
by National Council of Teachers of English

Harold B. Allen, Edward A. Voeller
Book 1 - 6, Workbooks, Cue Cards, Cassettes.

Features and Benefits:

1. The balanced development of the four language
skills of listening, speaking, reading and writing
ensure the broadest possible reinforcement of new
material.

2. The communicative aspects of language learning
are emphasized through the use of dialogs and
role plays.

3. The attractive four-color illustrations, the easy-to-
use design and the lively practice material help
motivate the students and make learning more
enjoyable.

4. The spiral introduction and continual re-entry of
important structural points and vocabulary give
students extensive reinforcement and review to
ensure learning.

5. The continuity of characters and events within an
international setting ensure high student interest.

For further details please contact
McGraw-Hill Book Company Japan, Ltd.
(77Bldg) 14-11,4 chome Ginza, Chuo-ku, Tokyo
T104, Telephone:(03)542-8821
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I_ Meetings 1

TOHOKU

Topic:

Speaker:

Date:
Time:
Place:

Info:

Contest conversation -- A game-like
activity to improve oral skills
Richard E. Freeman, Chuo University,
Tokyo
Sunday, October 9th
4:00 - 7:00 p.m.
New Day School, Company Bldg. SF.,
2-15-16 Kokubuncho. Sendai
S t e v e  B r o w n ,  0222-67-4911 or 72-
4909: Marc Helaesen. 0222-65-4288
or 74-l 236; Hiroko  Thkahashi, 0222-
62-0687

WEST KANSAI SIG MEETINGS

Teaching English in Schools
Info: Keiji Murahashi, 06-328-5650 (days)

Children
Topic: Using Games and Activities in Teach-

ing Children
Date: Sunday, October 23rd
Time: 11 :00  a.m.-12:30  p.m.
Place: Umeda Gakuen
Info: Sister Wright, 06-699-8733

Teaching English in a Business Environment
Topic: Discussion of the forthcoming Kobe

chapter’s effects on our SIG: Organi-
zation

Date: Sunday, October 23rd
Time: 11 :00  a.m.-12:30  p.m.
Place: U m e d a  G a k u e n  
Info: Scott Dawson, 0775-25-4962

Teaching in Colleges and Universities
Topic: The five books you have found most

valuable as a teacher. (We will try to
compile a  bibl iography of  “must”
background reading.)

Info: Jim Swan, 0742-34-5960

EAST KANSAI (KYOTO)

Topic:
Speakers:
Date:
Time:
Place:

Fee:

Info:

Multinational English
Yukihiro Nakayama and others
Sunday. October 23rd
2:00 - 5:00 p.m.
British Council, Kyoto Centre, 77
Kitashirakawa Nishimachi. Sakyo-ku.
Kyoto 606; 075-791-7151 ’
Members. free: Non-members. ¥l.000:
Students: ¥500

  

Juro Sasaki, 075-491-5236

Professor Nakayama and a panel of speakers
will discuss the use of English as a language of

international communication. Emphasis will be
given to the use of English in Asian countries,
especially with regard to the teaching and learn-
ing of English in Japan.

Professor Nakayama attended the University
of Hawaii East-West Centre for two years where
he carried out research on non-standard dialects.
Hc is presently teaching at the Kansai Univer-
sity of Foreign Studies.

SHIKOKU

Topic: Conversation Management Skills
Speaker: Sully Taylor
Date: Sunday, October 16th
Time: 2:00 - 5:00 p.m.
Place: Takamatsu Shimin Bunka Center, 3rd

Floor. Room 2
Fee:
Info:

Members, free; Non-members, ¥ l , 0 0 0
Bettv Donahoe. 0878-37-203 1
Michiko Kagawa, 0878-43-5639
Sachiko Sakai, 0878-52-7332

Using a language effectively requires more
than mastery of its grammatical structures and
acquisition of a lexicon. Learning when to say
what and, even, when to say nothing can be
more important than learning how to express
particular ideas. Drawing on speech communica-
tion and discourse analysis research, Sully Taylor
of  Sumitomo Metal  Industr ies  wil l  discuss
English conversation management  and wil l
suggest some ways to help students learn the
necessary skills. Her talk will include theore-
tical background and presentation of teaching
materials.

WEST KANSAI

Topic: Techniques Assessment
Speaker: Shari Berman
Date: Sunday. October 23rd
Time: 1:00 -  4:30 p.m.
Place : Umeda Gakuen (St. Paul’s Church)

2-30 Chaya-machi;  Kita-ku,  Osaka
Fee:
Info:

Members, free; Non-members. ¥500
V. Broderick, 0798-53-8397
T. Cox, 0798-71-2272

This session will be a workshop to investigate
how to adapt a variety of techniques to each
teacher’s situation. Techniques from CLL, Silent
Way and the use of video equipment will be
explored.

Shari Berman has just received an MAT from
the School for International Training. She has
many years of experience teaching in Japan and
is the director of a language school in Tokyo,
called the Japan Language Forum. She is also
simultaneously the head of the Tokyo chapter
and national program chairperson for JALT.
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HAMAMATSU

Topic:
Date:
Time:
Place:

Fee:
Info:

JALT ‘83
Sunday. October 16th
2:00 - 5 :00  p.m.
Seibu Kominkan. Hirosawa l-21- 1.
Hamamatsu (0534-52-0730)
Members, free; Non-members, ¥ l ,000
Four Seasons Language School
0534-48-l501

Local members and attendees will divide into
Interest  groups and discuss the presentations
they attended at the JALT ‘83 Convention (held
at Koryo International College on the campus of
Nagoya Shoka Daigaku in Nisshin-cho, Aichi Pre-
fecture on September 23-25). These group dis-
cussions will be followed by a panel discussion
on JALT ‘83. The meeting will be followed by
an ongoing book sale to which attendees are
asked to donate books of any type.

CHUGOKU

Topic:
Speaker:
Date:
Time:
Place:
Fees:
Info:

The Anatomy of a Textbook
John C. Maher
Sunday, October 16th
1: 00 ~~ 4: 00 p.m.
Room 412, Hiroshima YMCA
Members, ¥500;  Non-members. ¥ l 0 0 0
Jim Orr, 082-228-2269

This presentation deals with two aspects of
the language textbook: composition and use.
What dynamic elements are present in the aver-
age textbook? How does the teacher come to
select the ‘right’ textbook?

John C. Maher  is a doctoral candidate in
Applied Linguistics at the University of Edin-
burgh and an instructor at the Institute of Ap-
plied Language Studies. He graduated from the
Universi t ies  of  London and Michigan (M.A.
Linguistics) and has published extensively in the
field of English language teaching.

KANTO BUSINESS SIG

Topic: Teaching Survival Skills
Date: Saturday, October 15th
Time: 2:00 - 4:00 p.m.
Place: Kobe Steel Language Center, Tatsu-

numa Building (5F.), l-3-19 Yaesu,
Chuo-ku, Tokyo 103 ; 03-28 l-4 105.
The building is on a corner and the
entrance is from the side street, not
the main street. A landmark is the
Aeroflot  (Soviet  Airlines) office,
which is in the same building, at
street level.

Info: Stephen Turner, 03-281-4105, l :00-
5:00 p.m., Monday-Friday.

October 1, 1983

Please note that our last meeting of the year
will take place on Saturday, November 26th
(same time, same place). The topic for that occa-
sion will be fixed at the October 15th meeting,

OKINAWA

Topic:
Speaker:
Date:
Time:
Place:

Fees:
Info:

English Through Drama
Yoko Nomura
Sunday. October 23rd
2:00 - 4:00 p.m.
Okinawa Kokusai Universitv
(Room 7-201)
Members, ¥500;  Non-members. ¥ l 0 0 0
Fumiko Nishihira, 098893-2809

“English Through Drama” will be presented in
Okinawa for the first time. Members of Okinawa
Kokusai English Speaking Society will help in the
presentation.

KOBE CHAPTER (PETITIONING)

The first meeting of the Kobe Chapter (Peti-
tioning) will be held on Sunday, October 16,
from 1:30 to 4:30 p.m. at the Kobe Municipal
Kinro Kaikan in Sannomiya (see map), Rm. 405.

The first part of the meeting will be a demon-
stration/workshop by Kevin Monahan, “Teaching
and Learning with Magazine Photos” (see belowj,
which was very well received at the Kyoto Mini-
Conference earlier this year.

The second part will consist of a discussion of
the most desirable course for the future Kobe
Chapter.

Admission free! For further information call
Jan Visscher (078-453-6065),  Monday, Thursday
or Friday, between 9 and 11 p.m.

Teaching and Learning with Magazine Photos

Magazine photos can provide a visual world of
infinite variety for the teacher and learner.
Photos stimulate students’ creative abilities while
loosening the conscious attention to language.
Photos can be used for many purposes and at all
levels.

Anyone attending this demonstration will
have an opportunity to participate in the varied
structural, functional, notional and conversation-
al applications of this visual aid. Collecting and
developing materials will also be discussed.

Kevin Monahan is currently teaching at the
Kobe YMCA Semmon Gakko. He has a Master
of Arts in Teaching from the School for Interna-
tional Training. Brattleboro, Vermont, U.S.A.
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in all bookstores

Using English-not just
learning definitions-is
the focus of this unique
new resource.
Containing:

n A Dictionary Skills
Workbook

n 38.000 words and
phrases with 55.000
examples

n Study notes on the u s e
of words

n Situational illustrations

n Easy-to-use grammar
codes

The
Longman Dictionary
of American English-

the learner’s dictionary
designed to build
communica t ion  skills 

832 pages
¥2,300

rn*

Longman:E

Obunsha @
Sole agent and distributor




