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Survey of Language Testing

By Charles E. Adamson Jr.,
Nagoya International College

Testing a?enerally receives very little attention
in a typical teacher-training program. However,
most teachers are eventually required to test
in some form, ranging from formal testing for
grading purposes to informa testing to assure
that course goals are being met. This short
article will cover some of the areas of interedt,
and their terminology, that is important for the
classroom teacher.

Firgt, there are five basic types of tests which
may be given within a school. Of these, the
typical teacher will not be involved with prepar-
ing three: attainment tests (school-wide standar-
dized achievement tests), proficiency (place-,
ment) tests, and aptitude (predictive) tests.
The teacher is most likely to need progress
tests and diagnostic tests.” A progress test is

iven to a class to measure the achievement of

that class. It is usualy used for grading or to
check that teaching goals are being met.
Diagnostic tests are given to determine areas
in which the students require additional work
and are not used for grading purposes. Most
authorities on testing suggest that a test may be
directed at the individua language skills (listen-
ing?, speaking, reading, and writing) along the
following components: Phonology or ortho-
graphy, structure, vocabulary, and rate and
general fluency. Recent work by Oller and
others has, however, shown that these skills
and components may not be a valid way of
looking at language for testing purposes.

How can you tell a good test from a bad
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October 9 - 11, Tezukayama Gakuin University

JALT's International Conference on Language
Teaching/Learning, JALT ‘82, will be held at
Tezukayama Gakuin University in Osaka,
October 9-1 |, 1982. Koen meigi endorsement
has been received from both the City of Osaka
and Osaka Prefecture. Watch for more infor-
mation in next month’s Newsletter!

test? There are eight general characteristics of
agood test.
VaJiditg. Does the test actually measure the
skill ein% tested? This is the area being
uestioned by Oller.
eliability. Do two students of the same level
et the same score or does the same student aget
the same score on different days? An unreliable
test is obvioudy worse than no test at all.
Discrimination. Does the test separate students

(continued on page 4)
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The JALT Newsletter is the monthly publication
of the Japan Association of Language Teachers. The
editors are interested in articles of not more than 1,200
words concerned with all aspects of foreign language
teaching, particularly articles with practical applications.
Articles may be in English or in Japanese. The editors
also seek book reviews of not more than 750 words;
classroom texts, techniques, and methods books are
preferred. It is not the policy of the JALT Newsletter to
seek books for review from publishing companies.
Employer-placed position announcements are printed
free of charge. Position announcements do not indicate
endorsement of the institution by JALT. It is the policy
of the JALT Executive Committee that no positions-
wanted announcements be printed in the Newsletter.

All announcements or contributions to the News
letter must be received by the Sth of the month
preceding publication. All copy must be typed, double-
spaced on Ad size paper, edited in pencil and sent to:
Pam and Chip Harman, Heights Motoyagoto SOS,
Motoyagoto 1-241, Tenpaku-ku, 468 Nagoya, JAPAN.
(052) 833-2453.
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The Japan Association of Language Teachers is
a not-for-profit organization of concerned language
teachers who want to promote more effective language
learning and teaching. It is the Japan affiliate of TESOL
and FIPLV. Through monthly local chapter meetings
and an annual international conference, JALT seeks new
members of any nationality, regardless of the language
taught. There are chapters in Sapporo (Hokkaido),
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Assessment Versus Testing

By Andrew Wright, Nanzan Junior College

At the present time there is an expansive and
expanding literature about language testing. Most
of this writing is concerned with testing methods
and techniques. It is, for example, easy to find
writers concerned with producing better mul-
tiple-choice tests, or how to make statistical
analyses of test results. By contrast there is a
noticeable lack of concern about some of the
more J)hilosophical issues of testing. Perhaps this
would be agood time to stand back a bit and
consider one or two of these issues as they face
us as language teachers in Japan.

In his recent presentation to the Association
of Foreien Teachers in Japan Dr. Garv Tsuchi-
mochi of Teachers College ‘at Columbia Uni-
versity drew some comparisons between the
approaches to education in Western countires
and those in Japan. The word education
embodied the classic ided of leading or drawing
out a student’s innate abilities. Education is
usually rendered into Japanese as kyoiku; kyo
meaning ‘teach’ and iku, ‘cultivate’. The element
of cultivation has been rather ignored in recent

ears, and Japan’'s educational policies have
%ecome ,oreoccupied with cramming students’
heads full of information. There is a widespread
fedling in Japan that ability comes from learning;
accordingly education is measured in terms of
how much a student learns - and can retain in
his head. In the West, education concerns itself
more with the extent to which a student can use
his abilities and the information he has learned.
In his Japan as No. | Vogel points out that
Japanese universities are not redly interested in
applicants’ high-school records; that is, they are
not concerned with students’ educational
growth. Universities want to measure applicants
capacity to store information, hence the one-shot
examination system with all its concomitant
social pressures.

The view of an examination system has to be
taken into account with care when determinin
our own testing strategies. Most of us woul
accept developing language skills as a series of
changes in behaviour, perhaps even of reac-
culturation. This faces the responsible teacher
with important questions. What qualities are we
trying to identify in our students? Are we
interested only in some fina, summative, test
performance; or are we seeking to monitor
changes in behavious while the learning process is
underway to assess the quality or efficiency of
learning? Why is the assessment taking place?
What, If anKthing, will happen to the students as
a result of the assessment? Having answered these

uestions, suitable testing strategies can be
etermined.

Ask most people to define a ‘test’ and they
will probably describe some more or less stressful
situation where students must give some kind of
performance as a base for measuring their
mastery of knoweldge, or of their competence in
some skill. This is not the whole truth about
assessment,however. In a community of learners
and teachers, assessment operates at

different levels. Students assess each other, which
isan active and visible process in language classes,
and quite naturally they also assess their
teachers. Thirdly, "and fundamental to any
learning. teachers and students try to know more
about themselves. They assess themselves.

In his book Assessing Students: How shall we
knqw them? Derek Rowntree states:
basicaly, assessment in educa

tion can be thought of as occuring

whenever one ‘person, in some kind of

interaction, direct or indirect, with
another is conscious of obtaining

and interpreting information about the

knowledge and understanding, or

abilities and attitudes of that other
person. In this light, assessment can be

seen as a human encounter.”
| like this notion of knowing a student. instead
of assessing him over a short period of time in
a highly artificial and stressful situation. ‘ Know-
ledge implies a sympathtic, well-considered
appraisal of a student’'s powers as well as an
evaluation of his attitude towards his accomplish-
ment. Knowledge or appraisal, then, should
gerhaps reflect more accurately what we should

e doing. At some distance from the language
classroom, though no less relevantly, Joan Tough
contrasts assessment and appraisal in her book,
Listening to Children Talk.

How does the child walk or run? What is

the quality of his movement? What kind

of control does the child have of fine

and intricate manipulation and of

movement that needs concentration of

strength and effort? What is the child's
eneral coordination of movements

Ike? Is he awkward and ungainly, or

does he move smoothly without ap-

parent effort? Many of these qualities
would defy measurement, and many
would defy comparison with other
children. But all could be appraised,

ie. described in terms which build up

a picture of what the child is like.

In a nutshell then, these paragraphs are a
plea for some rethinking of the ways in which
we assess our students. We should not be afraid
to use continuous assessment instead of dis-
crete tests; we should certainly not feel that
such a way of assessing students lets them off
lightly. There is nothing sacred about a set of
figures derived from a formal test, and we
should never be afraid to trust our own value
judgements of our students powers. We should
not be afraid to favour appraisal over examina
tions. Above al we should try to gain greater
knowledge of our students. If we do not, then
however finely honed are our techniques of
assessment, we shall have failed both our
students and ourselves.

References
Derek Rowntree. Assessing Students: How
Shall We Know Them? Harper & Row.

Joan Tough. Listening to Children Talk. London:
Ward Lock.
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(cont’d from page 1)

enough so that relative skills are apparent?
Obviously a test on which al the students get
between 95% - 97% tells us very little about
their relative abilities.

Backwash. What effect does the test have on
classroom activities? This effect is clearly demon-
strated by the college entrance tests which have
a strong effect on the lower levels of the
Japanese school system.

Clarity of instructions. Are the instructions
sufficiently clear so that al the students under-
stand exactly what they are to do? This lack of
clarity is a common fallure with many classroom
tests.

Appropriate time allowed. Is the time allowed
appropriate for the teacher's goals? For some
tests Insufficient time is a valid part of the test
construction. However, in other tests adequate
time is necessary for a good test.

Inter&etin%. Is the test interesting for the student
or is it boring? A good test should contain
interesting content. It should aso be visualy
pleasant, that is, it should look interesting.

Ease of administration. How much work is
involved for the teacher? This applies both to the
actual time spent preparing and giving the test,
and the time spent scoring and evaluating the
test.

When considering the test items we must
think in terms of two dimensions. discrete-
point/integrative and direct/indirect. A discrete-
point item is one that tests a single feature of
the language, e.g., a vocabulary items or grammar
point. Whereas a completely integrative item
would reguire the complete understanding of the
language for successtul completion. Multiple-
choice questions are good examples of discrete:
point items and cloze tests, dictation, and
communicative situations (interviews, role play,
etc.) are forms of integrative tests. In contrast to
this dimension is the direct/indirect axis.A direct
item is one in which the student is actually
performing the thing being scored, eg., telling
about a past event and being graded on the use
of the past tense. At the opposite extreme
is the indirect item which tests the student’'s
knowledge, not his performannce. The tradi-
tional multiple-choice grammar point item is
a good example. The student is not asked to
produce it, but to judge it. All tests will fall
somewhere in the space defined by these two
axes. The actual goals of the test will determine
which combination will be best for a given test.

There will be a large number of stimulus/
response patterns to choose from when con-
structing a test and the actua patterns selected
should reflect a careful consideration of all of
the points discussed above. The following list.
taken from Cohen gives some of the most com-
mon formats which may be combined in almost
every conceiveable way 1o generate a test item.
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Stimulus Item Format

. Ord gtimulus
contextualized minimal paris
sentence with selected grammatical structure
conveying information
guestions or interview
instructions
. Written stimulus
sentence stimulus
passage stimulus
Instructions
. Nonverbal stimulus: gestures or pictures
type of picture
affective value of picture
presentation format
subject of picture
display format
purpose of picture

Response Item Format

A. Oral response
oral recitation
role playing
interviewing
Ord or written response
- distinguishing
ordering
combining
identification
completion
paraphrase
structured or free response
. Written reporting response
matching
note taking
rewriting
. Nonverba response
gestures
— identification
.~ responding to requests
pictoria response

ok ok KO O E AT Kk ok % k@l

f\
*
*

U**xn'x—****x-m

In conclusion it should be noted that good,
effective testing, while admittedly complicated
and deserving of more study than usually
devoted to it, is not difficult. You, the class-
room teacher, can easily improve the tests
that you give in your own classes.

Chapter
Reviews

West Kansai
ISSUES IN LANGUAGE TEACHING
Reviewed by Jerry Biederman

The April meeting of the West Kansai Chapter
abandoned it's usual format and reverted back to
a type of meeting that had been more common
in an earlier period when JALT was in its
formative stages. In this meeting instead of a
single presentation being the focus of attention,
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a number of small 1groups were formed for
informal discussions of various aspects of teach-
ing foreign languages. o

In dal there were seven groups, each with its
own topic. The topics were: Motivation, Cor-
recting Errors, Teachier:a? Vocabulary, Serendipity
in the Classroom, Deding with Large Classes,
Adapting Required Materials, and Accuracy in
Pronunciation. At the end of the discussion
we al reformed into one large group and the
results were reported.

The group discussing motivation made a large
number of suggestions concerning ways of
improving attitudes toward language learning
and making it a more interesting experience.
Using impromptu spesking was suggested, as
well as free discussion, role play, and skits.
The use of realia was also recommended as
wdll as inviting a native speaker to the classroom
occasionally. On the speculative side it was
suggested that fear of failure should be
elimnated since it probably has a negative
effect on attitude. This might be accomplished
by diminating testing and teacher evaluations.
Another teacher pointed out that fear of fail-
ure might be the-only thing that kept students
studying so that issue was left unresolved.

he %:oup discussing error correction con-
cluded that in this area there were no right
or wrong answers. There was a wide variety of
opinions on what to correct ranging from every-
thing to nothing. Among the questions dis-
cussed was the reason for correcting about which
nobody was quite sure, also whether it was
useful. No clear conclusion could be drawn
on this question either. However despite the
lack of agreement the group remained amiable.
So much so in fact that there was some talk of
starting a special interest group on error cor-
rection but at last report nobody could decide
whether or not it would be a good idea.

Dealing with Large Classes was well attended
and took on the appearance of a large class
itself. Among the suggestions from this group
was to break the class into smal groups and
rotate lessons having each group doing a dif-
ferent lesson. Pair work was mentioned. It
It was suggested that with these larger groups,
listening practice was probably more feasible
than speaking and also in order to minimize
anonymity, name cards were suggested.

In the group discussing teaching vocabulary,
it was suggested that vocabulary always be
presented in some context. Also it was felt
Important that the student use the word and
create examples of its use. It is also useful
if the word is used in discussing some aspect
of the student's own culture. Songs were aso
suggested as a good source of vocabulary.

Serendipity in the Classroom focused on
dealing with unexpected occurrences and using
them to advantage. For example, one teacher
said that when a spider landed on a map and
distracted attention from the lesson, it was
used for an impromptu geography lesson. It was
also mentioned that occasionally a teacher
could plan unexpected occurrences in order to
stimulate conversation.

The group working on pronunciation decided
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that the goa in that area might be ‘the ahility
to speak well enou%h to be understood by a
native speaker so that even though the pro-
nunciation of a word or phrase did not coincide
with the phonetic description found in reference
works it should be considered acceptable as
long as it was clearly understandable. It was
|oointed out that Japanese students usualy make
ittle progress in pronunciation because the
teaching doesn’t give much opportunity for
practice, and since college entrance exams
emphasize reading comprehension, there is
little motivation on the part of the students
to learn to speak correctly. It was therefore
sug?gested that college entrance exams should
include an oral section and that teachers should
put more emphasis on spoken English in se-
condary school.

The group discussing adapting required
materials touched on a number of related sub-
jects. It was pointed out that English was often
taught more as an obstable course than a subject
of ;t))ractical use. The main purpose often seems
to be mainly to weed out poorer students in
college entrance exams. In that respect it doesn't
seem to matter so much that many textbooks
by Japanese writers have gross inaccuracies.
It was suggested that a teacher should extend
the material found in textbooks since they
often only touched on main points that need
a great deal of work before they can be properly
understood or used by the student.

Overall most people seemed to enjoy the
meeting and its informal atmosphere. It seems
possible that another such meeting might be
planned in the future.

Tokai
LANGUAGE IN USE

By Michad Home, Nagoya University

At the Tokai Chapter’'s May meeting, Dr. J.N.
Palmer from Concordia University. Quebec.
gave a learned and entertaining lecture on ‘Lan-
guage in Use.’ His aim was to review theoretical
considerations about language which are pro-
minent today and to see how they can be applied
to practica teaching situations.

Dr. Palmer began his talk with a seeminglv-
irrelevant anecdote about brand names in China,
which set the tone of his whole discussion.
Chinese use English in strange ways, choosing
‘names for products which seem inappropriate.
Hence we have ‘Tramcar’ laundry soap and
‘Snowflakes' shoes. There is a serious point
here, of course; the way in which English is
used by other cultures reflects the difficulties
of inter-ethnic  communication, one of
,Dr. Pamer’s chosen topics.

All this, however, was by way of introduction.
The first main section dealt” with discourse
analysis. ‘Discourse’ is ‘language used for a
purpose’, such as a recipe, a telephone con-
versation or a newspaper article. It differs
from the ‘text’ (the actual words used) in that
it has a cultural dimension, and provides a
unifying framework for communication to teke
place. It resides in the minds of the users at a
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level other than the text, and it is expounded. It
often contains body language, expectations,
etc. which the text itself does not provide,
and it can also supply elements of meaning
which the text omits. For example, ‘Could |
have a light? looks like a request, but its
meaning is more like ‘Give me a light!" in most
contexts.

Discourse is important because it can be
both spoken or written, and it is aways con-
textual. It usualy deds with units larger than
the single sentence, since it is extremely rare
for sentences to occur in isolation. However,
until quite recently, the science of linguistics
has tended to ignore discourse, preferring instead
to concentrate on short phrases or sentences.
This ‘sentence method’ is neat, and produces
good grammear teachers, but it is not fully related
to experience.

Since discourse deals in large units, it has to
act as the unifying principle that organizes all
the elements in a piece of writing. It therefore
makes use of cohesion devices (%(rammar points
that cause sentences to be linked together),
and coherence devices (rhetorical devices to get
the meaning across). Often elements of meaning
are left out of a sentence, this omission being one
of the main cohesion devices. In a dialogue
like the following, the too refers to the whole
of the previous sentence without actually repest-
ing it and functions as a cohesion device.. ‘1'd like
some coffee’. ‘Me too’. The same is true of
do in the sentence, ‘He tried to pass the test
for six months but didn't do it'. Cohesion
devices aso include pronouns, demonstratives,
connectors, ara{rJ]hrass etc. Many words com-
glement esch other (girls cannot exist without

oys), or they are part of a series, like the
days of the week. As for connectors, like how-
ever and so, they don't really belong gram-
matically to the sentences in which they occur,
but hold the text together on the level of dis
course. In this respect, discourse in the western
world reflects the influence of Aristotelian
Io?ic in that it admires syllogisms; in other
cultures, however, this may not be the case.

Dr. Palmer said little about coherence de-
vices, except to point out the connection bet-
ween rhetoric and the teaching of reading. It
may be said that the ‘period’ or ‘full stop’ in
writing is an interaction point, at which the
writer intended the reader to ask himsalf what
is coming next, whether he has understood or
agreed with what he has read, etc. There is a
link here between reading and speaking - the
reader is having a dialogue with the writer.

The second part of Dr. Pamer's lecture
deelt with pragmatics as a useful area of in-
vestigation. Writing, especially serious writing,
is logical and general, whereas speech is spon-
taneous, illogical and specific. Most speech is
phatic communication and has to do with social
control (keeping things in balance?. It does not
impart Information. For example. we often
modify direct statements or intentions so as to
appesse the listener. ‘Would you mind if....7
replaces a direct statement of intention. As
political animals we use various devices to get
people to do what we want them to do, and
thisis where pragmatics comes in.
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If we treat language literally, we often mistake
the meaning. For instance? if we reply to the
question ‘How did you enjoy your dinner? by
saying ‘I ate it', we are giving a grammatically
correct response, but we are being too litera
in answering, and we are ignoring the pragmatic
factors or the hidden cultural expectations
implicit in the question. One way of expla'nintf:;
this kind of problem is to use the concept of
‘utterance’, which can be defined as “the ap-
propriate speech for a particular situation”, or
the conventional way of expressing something.
It has nothing to do with grammatical accuracy,
but it has much to do with cultural expectations.

Recently, linguistics and philosophy have
been converging on pragmatics by invoking
the metalinguistic paradox, or (using language
to explain language). Dwight Bollinger has
compared this to “building a fire in a wooden
stove” (a self-consuming process), and it is
obvioudy fraught with perils. But various at-
tempts o get a the heart of language in use
have been made. In California, the philosopher
Searle has come up with the distinction between
‘locutionary force’ (literal meaning) and ‘il-
locutionary force' (the real meaning). A state-
ment like, ‘That's your fourth bottle of beer’ has
an obvious literal meaning, but it is also
a criticism, warning, or perhaps even an
encouragement, depending on the context.
The unconscious rules that enable us to under-
stand oblique messages like ‘Do you want me to
punch you in the nose? are known-as ‘conver-
sationa postulates’. An illocutionary act may be
performed indirectly b%/ requesting whether
a reauisite condition for that illocutionary
act holds. For example, ‘Would you mind step-
pmg outside? usually has the meaning ‘Get
outl’, but the speaker gets around this by
questioning whether his intention can be carried
out. A second-language learner, tg/ing to under-
stand each sentence word by word. and thinking
only of the literal meaning; can easily get con-
fused if he misses the illocutionarv force of an
utterance. To take another example, in, ‘May |
have a match? the modal verb suggests that the
speaker is asking for permission, but he is pro-
bably not doing this at al.

Another way of examining pragmatics is to
divide statements up into ‘constatives’ and
‘performatives.  Constatives are either true
or false, while performatives do something with
words. Many utterances are acts in themselves
like, ‘I sentence you to life imprisonment.’,
There are more than a thousand performative
verbs in English: those which warn, report,
question, threat, promise, approve, regret, order,
apologize, plead, direct and require. Each time
we use a performative verb we are at the same
time committing an act.

A further explanation can be supplied by the
‘co-operative principle’. In order to understand
what people say to you, you have a set of ex-
pectations, and there are certain maxims or
categories that you have unconscioudy in your
mind. These maxims are those of quantity,
quality, relation and manner. We must say just
enough and no more: we must speak the truth;

(continued on page 9 )
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HOWTOUSE NEV%URY HO.JSE TESTS ASABATTERY

FOR PLACEMENT OR ACHIEVEMENT PURPOSES

Determine initia level of each student with a grammar test
(@ | (STEL") andinformal ord interview.

Establish classes based on need and space available, as well as philosophy of
2) classroom management. Then select appropriate materials at student instruc-
tional level.

Assess specific skill areas to determine
(3) learning needs.

Listening Speaking Reading
LCPT* * ¥
LCWT* ol HLoA

Assess specific skill areas to determine readiness
for next stage/level or to show gain.

)

ELSA : English Language Siklls Assessment, Donna Ilyin and Cecelia Doherty
101: llyin Oral Interitiew Test, Donna Ilyin

LCPT : Listening Comprehension Picture Test, Donna Ilyin

LCWT : Listening Comprehension Written Test, Donna Ilyin

STEL : Structure Tests-English Language, Jeanette Best and Donna Ilyin

For a free sample brochure, please write to:

NEWBURY HOUSE PUBLISHERS
INTERNATIONAL INC.

Kuresuto Haimu 406
4-1, Toyama 1-chome, Shinjuku-ku, Tokyo 162
Telephone: (03) 207-0408
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Interview with Protase Woodford. JALT News-
letter: 111: 7:19

Allen, Fred. TOEIC: A New Test of English.
JALT Newsletter: 111:7:17

Allen, J. P. B. and A. Davies (eds). Testing and
Experimental Methods London: Oxford Uni-
versity Press, 197 7.

Bormuth. John R. On the Theory of Achieve-
ment Test Items, Chicago: University of Chicago
Press, 1970.

Briere, Eugene J. and Frances Butler Hinofotis.
Concepts in Language Testing:Some Recent
Sudies. Washington, DC: TESOL, 1979.

Buros, Oscar Krisen ed.z'_The Sixth Mental
Measurements Yearbook. Highland Perk,. N. J.:
The Griffin Press, 1965. The various editions of
the Yearbook, constitute a very extensive critical
bibliography of standardized tests produced in
the English-speaking world. The latest volume
lists over 1200 tests, mostly from the period
1959-1964. the tests of more general interest
being covered by two or more-reviews. In ad-
dition, over 500 books on measurement sub#ects
are listed, many entries including excerpts from
the reviews which appeared In professional
journas. (from Harris, 1969).

Cairns, Peterside and Scott. Objective questions
in English Language. Lagos:African Universities
Press, 1966.

Carroll, Brenden. Testing Communicative Per-
formance. Oxford, England: The Pergamon
Press, 1980. An important study of the influ-
ence of communicative syllabus design on
language testing drawn from experience with
foreign students in the UK, East African, South
America and the Middle East. Intended for
Practicing teachers, administrators and re-
searchers, it ﬁrovid$ a comprehensive survey
of current thought and practice, describing
techniques for specifying communicative need
of language learners and for assessing per-
‘formance In terms of those needs. (from the
Pergamon catalogue).

Clark. J. L. D. Fore_iPn Language Testing: Theory
and Practice. Philadelphia, PA: Center for
Curriculum Development Inc. and Concord,
MA: Didier, 1972.

Clark, J. L. D. (ed.). Direct Testing of Speaking
Proficiency: Theory and Application. Princeton,
N.J.: Educational Testing Service, 1978.

Cohen, Andrew D. Testing Language Ability in
The Classroom. Rowley, MA: Newbury House,

1980. A noted authority on testing has written
a handy reference for teachers and student
teachers of second and foreign languages. Em-
phasis is on testing while teaching, on day-
to-day evaluation, and on assessing communi-
cative skills. The suggested items and tests
presented here are those that the classroom
teacher can produce without inordinate effort.
Researchers will also be interested in some of
the latest ideas on how to assess language pro-
ficiency. (from the Newbury House catalogue).

Crocker, A. C. Satistics for the Teacher (or How
to Put Figures in Their Place). Penguin Books,
1969.

Davies, A. Language Testing Symposium: A
Psycholinguistic Approach. London: Oxford
University Press, 1968.

Ebel, Robert L. Measurin?
ment. Englewoods CIiff
1965.

Educational Achieve-
s, NJ. Prentic-Hall,

Finocchiaro, Mary, and Sydney Sako. Foreign
Language Testing: A Practical Approach.
Regents, (in print). This comprehensive work
on foreign Ianguagg testing takes into account
how testing has been influenced by studies
made in linguistics, psychology, sociology,
and anthropology. It also directs attention to
the relation between testing and the use of
machines for teaching and data processing.
This book is comprised of four partsl An Over-
view of Testing Principles. The Multiole Roles
of the Clasyoom Teacher, The Construction
and Scoring of More Forma Tests. Each chapter
discusses four major aspects of testing: the
measurement of proficiency and of achieve-
ment, different types of testing measures ranging
from the classroom quiz to national or inter-
national  standardized tests, techniques to
evaluate language programs, and procedures for
language programs in countries with different
political or socio-economic conditions. (from
the Regents catalogue).

Garrett, Henry E. Satistics in Psychology and
Education, 5th ed. New York: Longmans,” Green
& Co., Inc., 1958. One of the very few
‘introductory’ statistics texts which can actualy
be comprehended by the layman, even when
studying on his own. Only those statistical
technlques_ of practical value in educational and
psychological testing have been included, their

ecific values and limitations always being
clearly defined. (from Harris, 1969).

Godshank, Swineford, and Coffman. The
Measurement of Writing Ability. New Y ork
College Entrance Examination Board, 1966.

Green, John A. Teacher-Made Tests. New Y ork:
Harper & Row Publishers, Inc., 1963. A brief
and very readabfe text for the classroom teacher,
giving practical suggestions for planning and
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writing informal tests and assigning course
grades. Basic test dtatistics are confined to one
chapter at the end. (from Harris, 1969).

Grayshon, M. C. The Examination of Spoken
Institute of Education, University

En%\lish._
of Nottingham, 1968.

Grieve, D. W. English Language Examinating:
Report of An Inquiry Into English Language
Examinating. Lagos: African Universities Press,
1964

Harris, David P. Testinﬁ/I English as a Second
Language. New York: McGraw-Hill Inc., 1969.

Harris, David P. and L.A. Palmer. Celt Technical
Manual:  Preliminary Edition. New York:
McGraw-Hill, 1970.

Heaton, James B. Writing English Language
Tests. London: Longman, 1975. After the
generd principles of language testing have been
presented, seven groups of tests are examined
In detail. The teacher is shown how to construct
tests and test-items and is then given thorough
practice in their congtruction. (from the Long-
man catalogue).
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Jones, R. B. and B. Spolsky (eds.). Testing
Language Proficiency. Arlington, Va Center
for Applied Linguistics, 10-28, 1975.

JO\];, Gwen, Classroom Testing: A Review of
,;-\V S5e§eentat|on by Fred Allen. JALT Newsletter:

Krypsin, William J. and John F. Feldhusen.
Developing Classroom Tests: A Guide for Writing
and Evaluating Test Items. Minneapolis, Minn.:
Burgess, 1974.

Lado, Robert. Langauge Testing: The Construc-
tion and Use of Foreign Language Tests. New
York: McGraw-Hill Company, 196 1. Primarily
intended for teachers of foreign languages and
of English as a second language. Beginning with
a discussion of language and language learning, it
roceeds to a consideration of how the various
anguage skills my be tested. Techniques for
measuring cross-cultural understanding are also
proposed. Severa chapters at the end dea with
fundamental test statistics. (from Harris, 1969).

Lindquist. E. F. Educational Measurement.
Washington: American Council of Education.

(cont’d on next page)

Palmer ...
(cont’d from page 6 )

and we must be relevant, clear, brief and to the
point. In an ideal world, al utterances would
follow these conditions. If, however, we violate
these conditions, we have to infer the real
meaning. In the dialogue: ‘I'm out of gas ./
‘There's a filling station just around the corner’
the second speaker co-operates with the first by
inferring that he wants to fill up his car and
supplying the appropriate information. The
actual request, ‘Can you tell me where the
nearest station is? is never made, but the mean-
ing is correctly inferred.

Hence, there are manifest problems in under-
standing what people say in rea didogues, when
such dialogues are ragged, illogical and ungram-
matical, and pragmatics attem%ts to find explana-
tions for and ways of solving these problems. It is
also imperative that these pragmatic factors be
incorporated into the teaching of listening, since
they are much more common than literal or
direct statements. How this can be done is
another matter; it is at least reassuring to lean
that Dr. Palmer is himself preparing appropriate
teaching materials on this. Consideration of these
problems also suggests that the teaching of
language through literature may, after al, have
something of vaue to offer.

The last section of Dr. Pamer's presentation
was inter-ethnic communication. He was con-
cerned here with the differences between
American rules or habits of communication and
those of other cultures. He mentioned different
ways of presenting the self in the American
situation, through dominance, display and
dependence; he also spoke about the way in
which speech is distributed (in an interview, for
instance, the interviewee is supposed to say more

than the interviewer). and he dealt briefly with
preferred topics and ‘taboos. There are unwritten
rules for turn-taking and interrupting which
Americans would agree upon but other cultures
might find puzzling or impolite, and there are
also those curious ways in which conversations
are brought to a close - routine phrases, re-
ferences to future meetings etc. which are
essentially a ‘final check on negotiation of
inter-subjective redlity’. Another element is infor-
mation structure which seems to depend upon
interpersonal factors in the situation that cause
the message to be arranged one wa¥ or another.
Content organization aso differs from culture
to culture. In the American situation, for
instance, a speaker expects some kind of con-
firmation about what he is saying from his
listener after every three units of information. In
Japan the frequency rate is much higher.

These considerations are examined in Robert
Kaplan's Prolegomena to a Theory of Contrastive
Rhetoric which. Dr. Palmer recommended.
Kaplan suggests that most inter-ethnic com-
munication difficulties are unconscious, and are
related to the pragmatics of speech. Thus in a
somewhat circumlocutious manner Dr. Palmer
was able to relate this section on inter-ethnic
communication to his previous discussions.

Throughout his presentation Dr. Palmer inter-
larded his more technical pronouncements with
examples and anecdotes which a review cannot
possibly do justice to. In a brief ‘encore lecture
he came up with two more: a Brunnhilde comic
strip passage which demonstrated ill-controlled
discourse, and a rearranged version of a Woody
Allen storg from Without Feathers, which
seemed to be as effective in its distorted as in its
original form. These lighter moments made the
whole twoand-a-half hour discussion especialy
memorable, without in any way detracting from
its solid educationa value.
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Bibliography ..........................
(cont’d from preceding page)

1951. The comprehensive reference. work and
textbook on the theory and techniques of edu-
cational measurement. Twenty authorities on
testing have contributed chapter in the areas of
their specidlization. The level of difficulty varier
from chapter to chioter, and many sections are
most definitely not for the inning student of
tests and measurement. (from Harris, 1969).
Mackin, Ronald, and Peter Strevens (edsé.e.
Language and Language Learning: Volume 4:

Testing and Experimental Methods. Oxford,

England: Oxford University Press, (in print). This
volume of the course breaks new ground in
bringing to%ether papers on testing and experi-
mental methods which will be of equal interest
to applied linguists and language teachers in-
volved in the actual process of test construction,
and to people whose interest centers in statistics
and testing procedures. (from the Oxford
cataogue).

Madsen, Harold, Techniques in Testing. Oxford,
England: Oxford University Press, due mid
1982. Harold Madsen explains the terminology
and focuses on the principles of various types
of classroom tests. Topics include: the value
.of testing, the preparation of tests, and the
evaluations of tests.

Marshall, Jon Clark and Loyde W. Haes. Class-
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room Test Construction. Reading, MA: Addison-
Wedley, 1971.

Mullbock, Mark. A Testing Primer: A Review of
A Presentation by Chris Ward. JALT News
getter: [Il: 7:22

Nakamura, Haruji, Tae Okada, and Y oshitaka
Uda. Doshisha’'s Test of Listening Comprehen-
sion: A Presentation. JALT Newsdletter:1V:6:22.
Nelson, M. J. and E. C. Denny. The Nelson-
Denny Reading Test. Boston: Houghton Mifflin,

Oller, J. W. Jr. Language Tests at School:
London: Longman, (in print). An important
discussion on language testing which is relevant
to al educationalists, even though the emphasis
is on English language teaching. The author’
‘considers the linguistic basis of all tests of
achievement, intelligence and aptitude, and
shows how language testing can relate to a
pragmatic view of Tanguage as communication
and to educational measurement in general.
(from the Longman catalogue).

Oller, J. W. Jr., and K. Perkins. Language in
Education: Testing the Tests, Rowley, MA:
Newbury House, 1978. This book contains
a collection of articles which basically argue
that there is a single factor ‘g’ which explains
most of the variance in virtualy all Ianﬂu_age
tests. Many of the articles are quite technical
and a knowledge of statistics is extremely help-
ful for understanding the numerous tables and
figures. The articles are organized into parts

Exciting books from MACMILLAN UKI!

A

ELT Specialist

ESSENTIAL LANGUAGE TEACHING SERIES :

This series are aimed at both practising teachers and teacher
trainees.

HOW TO USE GAMES IN LANGUAGE TEACHING (P) 137pp ‘8L
S Rixon (Y 1,500.5

This is a book both for those who aready use games in their classes
and for those who are still wondering if they have any place in
serious teaching. It aims to reverse the common attitude which
regards games as optional extras by making a strong case for
integrating them in the teaching plan.

PRONUNCIATION SKILLS (p) 124pp ‘81

P Tench (Y1,500.-)

This is a guide for people with little or no teaching experience
about the nature and place of pronunciation in English language
teaching. It is not about phonetics; it is about teaching. Not only
does it discuss the problems of vowels, consonants, rhythm and
intonation, it also gives detailed advice on how to deal with
them.

TEACHING TECHNIQUES FOR COMMUNICATIVE ENGLISH (P) 98pp ‘73
J Revell (YI.500.-)

The book discusses the reasons for developing the skills of language
use in students and provides a rich source of ideas, activities and
techniques to bridge the gap between the language of the classroom
and the world outside.

SCHOOL BOOK SERVICE CO,,

Okawa Bldg. #303, 234, Takadanobaba 3-chome, Shinjuku-ku,
Tokyo 160" TEL. 03-364-1 261-2

-10-
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which are followed by discussion questions.
Each part examines a different areaz How Man
Factors Are There In Second Language Skill?:
Investigations of Listening Tasks, Investigations
of Speaking Tasks; Investigations of Reading
Tasks, Investigations of Writing Tasks, Native
Versus Nonnative Performance; and Measuring
Factors Supposed to Contribute to Success in
Second or Foreign Language Learning. While
this book is a provocative challenge to tradi-
tional language testing, it can not be considered
the fina word as most of the articles seem to
be based on a single set of data collected at
Southern Illinois University in 1977.

Oller, John W. Jr. and Kyle Perkins. Research
In Language Testing . Rowley, MA: Newbury
House Publishers, %n print). Research in
Language Testing is a compendium of vital
information on second language proficiency
certain to become a standard reference for
linguists, English as a Second Language and
foreign language teachers. from the
Newbury House catalogue).

Oskarsson, Mats. Approaches To Self-Assess-
ment In Foreign Language Learning. Oxford,
England: The Pergamon Press, 1980. An outline
of possible forms of guided self-assessment in
adult language learning, with a review of research
and practice in a number of countries and
suggestions for materids and their use. (from
the Pergamon catalogue).
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Ottern, H. S. A Functional Language Exami-
nation. Oxford University Press, 1968.

Palmer, L. A. and B. Spolsky (eds.) Papers on
Language Testing 1967- 1974. Washington,

D.C:TESOL

Raygor, Alton. McGraw-Hill Basic Skills System
Test Manuel. Del Monte Research Park,
Monterey: McGraw-Hill, 1970.

Thorndike, Robert L. and Elizabeth Hagen.
Measurement and Evaluation In Psychology And
Education, 2nd ed. New York: John Willey
& Sons, Inc., 1961. A sound general survey of
the field of testing, with informative treatments
of such topics as the preparation of objective
and esssy examinations, the improvement
of ratings, the technical aspects of marking and
grading, and the use of norms. A wide variety
of standardized techniques of fundamental use
to the novice. (from Harris, 1969).

(cont’d on next page)

SAY IT RIGHT!

Pronunciation Practice for
Japanese Students

(EBABERTHF

by Harvey M. Taylor

e Basic pronunciation textbook which focuses on pro-
blems specific to Japanese students of English.

o Sections called Explanation and Pronunciation Hints

gwe students important suggestions to help them

monitor their own pronunciation.

Imitation Drills, Listening Quiz and Exercises supply

students with opportunities to improve and to correct

their own problems.

o Words and sentences are carefully controlled, following

the Guidance Summary of Ministry of Education of

Japan. Therefore, students who have aready begun

English study can use this text and the tapes to correct

and improve their pronunciation of the English words

they have aready learned in school.

Japanese trandation for Explanation and Pronunci-

ation Hints is available under separate volume so that

this text can be used for self-study with accompanying

cassettes.
text (112 pp.)......o oo YL380
cassettes (4 C-60) ...\t Y 6.000

free examination copy available. Please contact:

Regents Publishing Company, Inc.,

SAY ITRIGHT!

PRONUNCIATION
PRACTICE FOR
JAPANESE STUDENTS
FBEKFERREHR

BY HARVEY M TWLOR

Japan

2-2-15 Koraku, Bunkyo-ku, Tokyo 112 phone03-816-4373
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Silverman, R. J, J. K. Noa, and R. H. Russdl.
Oral Tests For Bilingual Students: An Evalua-
tion Of Language Dominance And Proficiency
Instruments. Portland, Oregon: Northwest
Regional Educationa Laboratory, 1976.

Streiff, Virginia. A Review Of Language Tests
,\A/t 2Sclrg;ool By John Oller. JALT Newsletter:

Valette, Rebecca M. Modern Language Testing:
A Handbook. New York: Harcourt, Brace &
World, Inc., 1967. Designed for the foreign
language teacher, most of the illustrative items
being In Spanish, French, and German. Begin-
ning with a treatment of basic principles and
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(cont’d on page 14 )

procedures of language testing (including a
chapter on simple statistical techniques), the
manua continues with chapters on the testin
of various language skills, and of culture an
literature. An appendix describes the most
widely used commercia foreign language tests.
(from Harris, 1969).

Wick, John W. Educational Measurement.
Columbia, Ohio: Charles Merrill, 1973.

Wingard, P. G. The Test in English (Overseas).
University of Manchester, Liverpool, Leeds,
Sherffielk and Birmingham Joint Matriculation
Board, 1966.

Wright, Andrew. Cloze Testing: Design And
Scoring - A Review Of A Presentation By
William White. JALT Newsletter:V1:3:5.
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QUARTET is of immediate interest to all those who share the
non-authoritarian and creative approach to language teaching and

learning that ALAN MALEY outlined in his popular JALT ‘81
presentation: REALISM & SURREALISM IN FL TEACHING.

F. Grellet
A. Maley
W. Welsing

QUARTET is atwo-part course for students who have
reached the well-known intermediate ‘plateau’ with more

conventional materials. Students achieve fluency and

communicative success through a task-based exploitation

of topics ranging from solving a kidnapping to planning

a holiday trip. Much of the work is best done in groups

or pairs. Tape (2X C60) and the 1 S-unit Student’'s Book

combine authentic and semi-authentic text to stimulate

entertaining problem-solving activities.

new from oxford

A very full Teacher's Book contains lesson plans,
detailed information, advice and back-up accuracy work
for use as needed.

Quartet: Part 1 Quartet: Part 2 *

Student’s Book ¥ 1,650 Student’s Book

Teacher's Book ¥2,100 leacher’'s Book

Set of 2 cassettes ¥10,450 Set of 2 cassettes
*Forthcoming

forthcoming from oxford ¢

Oxford Placement Test o am

Highly researched, thoroughly rehable,and easy to admrnrster and mark, thrs test
places any number of students in rank order from ‘false beginners’ to advanced on
the first day of your course The two sections can be completed In 40 minutes
Components include TEST PAPERS. MARKER'S KIT and C20 CASSETTE

Oxford University Press

OXFORD 3-3-3 Otsuka, Bunkyo-ku, Tokyo 112 Tel. 03-942-0101

IN ASIA
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Teaching
TIp

It's Worth Trying: Using The Weather Fore-
casts of ‘The American Music Station’.

Toshiko Sakurai, Osaka Jogakuin Junior College

The weather forecasts of FM Osaka ‘The
American Music Station’ are good materia for
listening. In this program, the news and the
westher forecasts are broadcast both in English
and Japanese. We record the weather forecasts
four days a week and edit the tape: 1) the
weather forecasts on Monday, buzz, Tuesday,
buzz, Wednesday, buzz, and Friday; 2) the ones
in Japanese are done in the same way.
The students draw pictures listening to the
English version which is repeated three times.
Then listening to the Japanese equivalents,
they check their own pictures by themselves.
It does not take much time and it is fun!
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An established series of structurally and lexically graded
readers (from Range One to Range Eight) for learners of
all ages, which is constantly expanding with new titles.
For the elementay student the full-colour and black and
white illustrations help to tell the stoy. For the more
advanced student the text is structurally more complex,
but loses none of its vividness. Black and white
illustrations and photographs pick out the highlights of the
story or narrative. New words are listed at the foot of the

The titles listed below illustrate the diversity of subject

Alice’s Adventures in Wonderland Caroll

48pp Range Three Y 380

Favourite episodes from the Lewis Carroll classic retold,
with outstandingly attractive colour versions of the original
Tenniel illustrations.

Through the Looking Glass Carroll

48PP Range Three Y 380

Further favourite episodes from Lewis Carroll's famous
story about a child’'s adventure into an imaginary land full of
strange surprises. Simply told and again with the original
Tenniel illustrations in colour.

Introducing Britain Tarrant

96pp Range Four Y 480

Useful background reading for the real or armchair
traveller.

The Story of Frankenstein Shelley

80pp Range Four Y 480

A simplified version of the famous story with illustrations
that will chill you!

A Journey Through Japan Booth

88PP Range Five Y480

Alan Booth describes his recent four-month walk from the
northernmost to the southernmost cape of Japan, and the
people he met on the way.

They Dared to Do It Kenrick

72PP Range Five Y 480

Feats of unusua courage and daring by famous Japanese
men and women.

REACH OUT
FOR RANGERS|

Unlimited choice of reading
within alimited levd of Tanguage

o,

page where they first appear (never more than six or seven
to a page). Topic words - words not in the vocabula y list,
but essential to the story- are kept to @ minimum and listed
at the end of the book.

The number of words marked below each Range, refers to
the lexical grade. This number varies from about 450 in
Range One to 3200 in Range Eight and is marked on the
inside back cover.

matter quite clearly.

Great People of Our Time Christian

80pp Range Six Y 480

Biographies of ten world-famous figures of this century:
Gandhi, Picasso, Kennedy, Luther King among others.

More People of Our Time Chrigian

84pp Range Six Y480

Fascinating life-stories of contemporary figures from
Argentina, Brazil, Britain, China, Egypt, France, Sweden,
USA, and Yugodaviain government, the arts and
humanitarian causes, like helping the sick in India

Close Encounters of the Third Kind Sptelberg
64pp Range Seven Y480

Specia version of the breath-taking film in which people
make brief, awe-inspiring contact with beings from outer
space.

The Flight of the Condor Ridley

80pp Range Seven Y480

Young people hang-gliding in the Andes fall into the hands
of bandits and owe their resuce to a tame condor, Ruark.

Daredevils Border

64pp Range Eight Y 480

Stories of people who have risked their lives for the thrill of
it: Dick Grace, Houdini, Evil Knievel, Blondel and many
others.

Great Sea Mysteries Garrett

64pp Range Eight Y 480

Intriguing stories of the sea: the Mary Celeste. Grace
Darling, The Flying Dutchman, sea monsters. and other
unsolved  puzzles.

Tapes are also available.

For further details please contact:

M MACMILLAN SHUPPAN KK

Eikow Building, 1-10-9 Hongo,
_Bunkyo-ku, Tokyo 113 ____
Telephone (03) 816 3756/7

Distributed by:

Japan Publications Trading Co. Ltd.

___— _1-2-1 Sarugaku-cho, Chiyoda-ku, Tokyo 101
Telephone (03) 292 3755
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Using Newspapers

By Steve Brown,
Tohoku Gaigokugo Senmon Gakko

Stuck with a dreary audio-lingual text?
Want to oven a window on the rea world? Why
not try newspapers? They're cheap: if you
pick the right days, you can find most of what
I'm going to tell you about in three or four
days worth of papers. A whole week of The
Japan Times costs Y700 A bargain, considering
the price of most English-language material.
Even more important than their low price is
the fact that English-language newspapers

ublished in Japan reflect our students' real
ives. Students can see English not as just the
language of Disneyland and the classroom,
but as a medium for communication in their
own country.

Most of the following ideas | have used with
pre-intermediate students, but with proEer pre-
paration | think many could be used with begin-
ners, even at the high-school level. These sug-
gestions don't take the place of regular lessons.
That is, they don’'t come first, but are used for
meaningful language practice. One appropriate
beginnner’s activity which can be illustrated
through the use of newspapers is the teachin
of ‘weather words'. Once you have present
the words fair, cloudy. etc., you want students
to practice using them. You look out the
window. if vou have one. and ask. ‘What's the
weather’liketoday? Now &hat? Clip the weather
column from a newspaper. Most have tem-
peratures and conditions for many foreign
cities as well as forecasts for different parts
of Japan. What's the weather like in Osaka?
In Taipei? Is Tokyo cooler or hotter than
Honolulu?

The want-ads offer a wedth of information.
Cut out several ads for apartments. Put them
on one sheet and reproduce it, then have the
students pick one apartment they'd like to live
in, and work in pairs to get information about it.
One is the real estate agent, the other her
customer. The dialogues could be written out
and collected, and the mistakes reproduced on
another sheet for correction by the class at
a later meeting. Next, gradually move on to the
rem of fantasy. How would the students ad-
vertise their apartments? Then, have them
draw a floor plan of thier dream house. Similar
lessons can be drawn from help-wanted ads.
In pairs, pick a job and interview for it. Write
a letter applying for a job. How would you
advertise your ideal job?

Ads of a different kind can be combined to
reinforce  work on preferences, invitations,
disagreeing with suggestions, and related func-
tions. Clip ads for Tokyo hotels, restaurants,
art galleries, discos, movies, concerts, and ex-
hibitions. Pick ads with prices included. Give
an assortment of ads to severa groups and have
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them plan a trip to Tokyo. Give them a fixed
amount of money per person. How would they
spend it? A word of warning: it is possible to
find long columns cdled ‘What's happening in
Tokyo? These list just about everything that's
going on during the week. Resist the temptation
to give them a wide sdlection. Keep the choices
to simple ones like ‘Rock or jazz? Otherwise,
they're likely to be overwhelmed. Large amounts
of print seem to bring out a desire to trandate
ev hi_r;gl. ) o
nglish-language papers contain many airline
ads. You may want to clip a selection and ask
for diaogues between a ticket agent and her
customer.

The Japan Times prints shopping maps
twice a week. These show vrincival buildings.
First copy enough maps for haf the class, then
white-out the namesof a few buildingk and
reproduce this for the other half. Work in vairs.
One student asks questions like, ‘What's across
from Maruzen? First, this exercise is good
preposition practice. Then, the completed map
can be used to give practice in asking and giving
directions.

Cartoons can be used with more advanced
classes. Editorial cartoons are a good basis for
discussion. Cartoon strips can be cut apart into
individual panels and given to groups, who must
put the panels into their proper order. Cartoons
contain lots of idioms, most of which you'll
have to explain. Since my students don't ques-
tion me enough, | find this encourages them to
rely on me and keep their noses out of the
dictionary. |1 explain nothing at first, and since
order often depends on the meaning of an idiom,
they have to call me over and ask for my help.
Someone has sudggeﬂed whiteing-out the balloons
and asking students to supplg the words. This
seems rather difficult to me. but if your classes
are very advanced, you might'try it.

Feature articles, especidly in weeklies, are
often highly idiomatic and make good practice
discovering meanings in context.

There are many other resources to be found
in a newspaper. William and Mary Morris
column on words in the Times often provides
entertaining filler material. The Glossary section
of the Japan Times Weekly1 is a weekly guide to
idioms. Many charts, graphs, and survey results
are published which are especialy useful for
company classes. There are forms waiting to be
filled out. Radio and TV listings give op-
portunities for practicing choice questions and
the preference function. Advice columns are
sources of Americana, or can serve as models
for budding Anns and Abbies. Finaly, some
teachers like to cut up headlines and ask students
to re-assemble them. Perhaps this is useful,
but the verbs are strange and how many
sentences are they going to need to make using
‘Reagan’, ‘bomb’, and ‘invasion’? Few, | hope.
Still, the headlines, and much more, are there
waiting for you. But be careful. The page you
spill coffee on this morning might have been
tomorrow’ s lesson plan!
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JALT COLLEGE READING MATERIALS
RESEARCH PROJECT

A ggoup of JALT members received two
researcl %rants in 1980 and 1981 to develop
materials for first and second year college stu-
dents. Our goals are to develop materias that
will: 1) give students information about the
United States of America, 2) interest students
in reading English, 3) expose students to a
variety of literary forms, and 4) help students
improve their reading skills.

We have done preliminary research with
severa hundred students, using the JALT English
Reading Test, Forms A and C, E and F. We have
presented parts of the results and tests at various
conferences, including JACET, JALT, and
JELES, in 1980 and 1981.

We have written and/or selected materials.
We have also been fortunate enough to receive
material from overseas. We have printed our
second experimental edition of the material,
entitted An American Sampler, Vol. 1, 2, and 3
(25.7 x 18.2cm, x + 152-160 pp. each), and we
would be happy to share it with people who are
interested in material development at cost
El_us postage. Please send 2,000 yen to Kenji

itao for Vol. 2 and 3 (Vol. 1 has been sold
out, but will be available from Addison-Wesley
Publishing Co. after October, 1982) to:
Dr. Kenji Kitao, Department of English, Doshi-
sha University, Kamigyo-ku, Kyoto 602 Japan.

We are, however, till looking for materia in
the areas of American holidays and annual
events and their related customs. We would
like original writing for educational and
budgetary reasons. Please contact Kenji Kitao
at the above address.

INTERNATIONAL CONFERENCE

The Comite International Permanent des
Linguistes (CIPL) will hold the 13th Inter-
national Conference of Linguists at Nippon
Toshi Center, Tokyo, from August 29 to
September 4. Information on the program and
registration can be obtained from: ICL 1982,
Gakushuin University, Mgjiro 1-5-1, Toshima-ku,
Tokyo, Japan 171.

NEW REPRESENTATIVE

Collier Macmillan International’s new re
presentative and new address are: Ms. Misagi
Sonoyama, Lions Mansion 703, Azabudai 3-5-5,
Minato-ku, Tokyo 106.
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SUMMER INSTITUTE

The theme for the second JALT Summer
Ingtitute is Deepening Teaching Profession.
Everyone is invited for an unconventional
summer program in Sendai City.

The Institute will run for three days, from
August 22 to August 24, and participants can
elect to attend for the entire period or just
for one or two day(s). The Ingtitute will feature
presentations by well-known professionds, in-
cluding an invited speaker from overseas, and
book exhibits. For further information on the
Second JALT Summer Institute, contact:
Kazunori Nozawa, JALT Pro%;am ‘Chairperson,
C-l, 27-1 Aza Nishi Houwa, Yayoi-cho, Toyo-
hashi 440, Tel. (0532) 48-0399.

TEACHER TRAINING COURSE

International Language Centre, Osaka will be
running a basic training course in teaching
English as a fora?n Iantf:;uac};e in September
‘82. The course will last for four weeks (nine
hours per week) and will gflve participants a solid
grounding in practical classroom teaching te-
chniques. The course will be useful both for
experienced teachers with little forma training
and teachers with limited experience. For details
write or phone: Roy Gilbert, International
Language Centre, Hankyu Grand Bldg. 24F,
g-fégolésakuda-cho, Kitarku, Osaka, Tel’ (06)

INTERNATIONAL CONFERENCE ON
ENGLISH TEACHING

Seventeenth International Conference of the
International Association of Teachers of English
as a Fore|%1t Language will be held April 5-8,
1983, at St. Mary’s College, Twickenham,
Middlesex, England. The theme will be ‘Motives
and Incentives for the Learning of TEFL/TESL.
Accomodation will be available in Halls of
Residence from April 4-9. Registration forms
and details will be available by September
1982 from the IATEFL Executive Officer,
87 Bennell’s Avenue, Tankerton, Whitstable,
Kent, England CT5 2HR.

Positions |

(KANSAI, KANTO) The Bridge International
School is presently looking for qualified people
to represent the school in the Kanto and Kansai
areas. Applicants should be fluent in both
Japanese and English. Marketing or sales ex-
perience in Japan would be helpful. Duties
will include counseling students, representing
the Bridge International School at JALT func-
tions and assisting in marketing efforts in their
respective areas. All inquiries and/or resumes
should be directd to Michael Fulks, Marketing
Co-ordinator, The Bridge International School,
1800 Pontiac St., Denver, Colorado, 80220,
U.SA.
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Meetings

WEST KANSAI

Topic:  Whispers and Screams, Laughter and
Dreams. Drama in the Language
Classroom

Speaker: Janet Jensen

Date; Sunday, July 25

Time: 1:00 - 4:30 p.m.

Fee: Members: free; Non-members. Y500
(applicable against annual dues if
joining this meeting)

Info: Jack Yohay (06) 771-5757 (day);
Vincent Broderick (0798) 53-8397
(eve)

Special Interest Groups.

Teaching Children: Sunday, July 25, 11:00 -
12:30 p.m. Umeda Gakuen. Bring a cassette and
a tape recorder.

Contact: Elizabeth Scheib (06) 947-0385
Teaching in Colleges and Universtties. Sunday,
July 25, 11:30 - 1245 p.m. Umeda Gakuen,
Contact: Jim Swan (0742) 34-5960

Teaching English in Schools: There will most
likely be no meetings of this SIG in July or
August. Contact: Keiji Murahashi (06) 328-5650

(day)

cassettes, tests

Edwin T. Cornelius, Jr.

3

¢ a six-level ESL/EFL series
e books, workbooks, audio

B L anguage Services Co., Ltd. 3-33, Kioi-cho, Chiyoda-ku Tokyo, Japan 102 #03-262-7791
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We will explore various aspects of drama and
ora interpretation, including voice production,
pronunciation, articulation, vowel elongation,
phrasing, staging, stage presence, stage fright,
and even stage struck; effective ways of using
music, poetry, and short stories on their own or
in conjunction with drama, as well as hints and
murmurs on how and why the shyest students
often make the best actors.

Janet Jensen has a B.S. in Education from the
University of Kansas with majors in theater and
English literature. She came to Kyoto in 1970,
has studied Noh and directed student produc-
tions for the Kyoto Theatrical League. Since
1979 she has been a full-time lecturer at Doshi-
sha Women's College.

CHUGOKU

Topic:  Graded Direct Method Workshop

Speakers. Prof. Kiyoshi Masukawa, International
Christian University; Prof. Kazuo
Odaka, Shoin Women's College;
Ms. Yoko Katagiri, Kyoto Seika
College

Date: Saturday, July 10, 10:00 a.m. -
5:00 p.m.; Sunday, July 11, 10:30

am. - 4:30 p.m.

Place: Hiroshima YMCA, Room 4 12

Fee: Members: Y5,000; Non-members:
Y 6,000

Info: Marie Tsuruda (082) 226-2288x57

New English Course synthezies
today’s most advanced methodo-
logical innovations with the best of
yesterday’s traditions to offer an in-
depth study program for adult and
young adult students of English as a
Second or Foreign Language.

It has been designed to take students
from beginning level proficiency to
near-native competency.

Special attention has been given to
providing New English Coursein-
structors with detailed supplements
designed to facilitate teaching by re-
ducing classroom preparation time.
Teacher’'s Annotated Editions pro-
vide one page lesson modules con-
taining lesson plans and suggested
homework assignments. Scope charts
and indices of grammatical structures
and key features are also provided.
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The method is direct, but it is also graded. Shari Berman: Vocabulary .
Its design - word by word, sentence bP/ sentence, Virginia LoCastro: International English
construction by construction - is planned and Deirdre Merrill: Teaching EFL in China
‘controlled to smooth and support first steps Gaynor Sekimori: Materials and Resources
in English. The workshop offers two courses, the Lola Caldiera: Relooking at ‘Humanistic’
Elementary course for those who are interested methodology
in knowing what GDM s all about and an Inter- Walter Carroll: Video )
mediate course for those who have completed In addition, a large selection of tapes of the
the Elementary course. more important sessions from TESOL ‘82 will

be available for listening and discussion.

KANTO

_ SHIKOKU
Topic.  TESOL ‘82 Report
Speskers: JALT members Topic:  Suggestopaedia
%?rt% ?Jgg}lay JUIy4lgo Speaker: Kazunori Nozawa

: : .m. - 4 .m. Date:
Place: Simu Academy.,pl-5-17, _Roppongi, Time: ?Jisnoda—lyi]g(l)yplr%
Minatoku, (Kamiyacho, Hibiya line), Place:.  Education Dept., Kagawa University,

_ Tel: 582-9841 _ Saiwai-cho, Takamatsu
Fee: Members:free; Non-members:Y 500 Fee: Members:Y500; Non-members:Y 1,000
Info: Gaynor Sekimori (03) 891-8469 Info: Betty Donahue (0878) 6 1-8008

Various members of the Kanto Chapter who
attended TESOL ‘82 in Honolulu in May, 1982

will report on presentations that they attended TOHOKU

during the conference. The meeting will be in ] ) ) )

the form of workshops/interest 3roups, and Topic:  Long-range Planning: A Discussion of
a round-table discussion will be held at the end. JALT's Future

Althou?h a more detailed programme will be Speaker: Ddle Griffee

available on the day of the meeting, there will be Date: Saturday, July 3

concurrent sessions (two or more a a time) on Time: 6:30 - 8:30 p.m. .

the following topics (subject to expansion/ Place: 2-2 Uedamachi, Sendai

ateration) Info: Steve Brown 22-8659

Language testing? Consult the Longman experts.

A pracfical guide for the teacher in the classroom:
Writing English Language Tests
J B Heaton

(Longman Handbooks for Language Teachers series)

g il ot Lt
. .

) ) - . LANGUAGE
A practkxl handbook which describes the principles of language tasting. i3 Sy
examines seven groups of tests in detail, and then shows the teacher how to
construct his own tests and choose those most suitable for his purposes. The
last part of the book contains a programme of practical work, to give the teacher
thorough practice in the processes of constructing a range of useful test items.

AT K PR,

And a handbook, a textbook and a reference book —in one
volume:

Language Tests at School
John W Oller Jr

(Longman Applied Linguistics and Language Study series)

Or Oller discusses the importance, to all educational tasks, of language testing.
He advocates a_ pragmatic approach, emphasisas the differences between
pragmatic and discrete point tests, and gives practical suggestions. with
examples. on testina procedures. Discussion questions, ideas for further
reading, recent research findings and an extensive reference section make
Language Tests at School the complete volume on language testing.

Longman Penguin Japan Company Ltd., Yamaguchi Building. 2-12-9 Kanda
Jimbocho, Chiyoda-ku, Tokyo 101.

Longman

— 19 —
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TOEFL

Andrew Jenkins-Murphy

The Harcourt Brace Jovanovich
Test Preparation Book that pro-
vides a systematic, logical approach
to the TOEFL (Test of English as a
Foreign Language).

Exclusive HBJ features:

B Recorded vocabulary pronuncia-
tion guide to the most commonly
misunderstood English words.

B Vocabulary review that includes
complex verbs, foreign words, and
idiomatic English phrases.

B Explanaory test for study of
question types.

B Three complete sample tests
with detailed explanatory answers.
B A section on Etymology.

B A TOEFL vocabulary of the 1000
words most likely to appear on
the test.

B Complete review of punctuation.
B Review of Idioms and Abbrevia-
tions, Grammar and Usage.

B Recorded Listening Comprehen-
sion Test Section that simulates
the actual test.

Paperbound 256 pages
(Recorded materials now available in
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7 REVIEW OF WORD USARE

o THARE FULL-LENGTH SANPLE TEST SECTIONS
¥ AL ANSWERS EXPLAIED IN DETAL
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Grammar Review
for the TOEFL

The only complete grammar and
usage review specifically for the
TOEFL examination.

Unique features:

B Improves students test-taking
ability. Hundreds of exercises
provide an exhaustive survey of the
whole range of TOEFL-type
grammar and syntax.

B Familiarizes students with
TOEFL-type questions. The
questions in the Sample Tests are
similar in style, form, and content to
those in the actual TOEFL.

B Features five practice tests. The
three Sample Tests, the Pre-Test,
and the Post-Test will take students
step by step through the Structure
and Written Expression portion

of the TOEFL.

B Enriches understanding of
English usage. The unique Usage
section specifically attacks those
types of problems that often
confront TOEFL students.

B Increases students' ability to
use punctuation, capitalization, and
abbreviation styles properly.
Paperbound 256 pages

both record and cassette formats.1 @

For further information, please write: Harcourt Brace Jovanovich  Internationa
Tokyo Office
lidabasbi Hokoku Bldg., 3-11-13, lidabashi.
Chiyodarku, Tokyo 102, Japan
TEL: (03)234-1527 Sdles Director, Japan: Yuteka Ichikawa





