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Developing Extensive Reading
By Helen Kraemer, Sophia Junior college

Many of the students in the first year at our
junior college have never read a book in English
though they are able to read difficult sentences
and translate them into Japanese or analyze
them grammatically. Thus they have many
skills required for decoding words and focusing
on details but they don’t seem to be trained in
approaching written material with more com-
prehensive strategies that help in rapid re-
construction of meaning, and very few of them
know that reading English can be a pleasure
unspoilt  by constant consultation of the dic-
tionary. Therefore, these conscientious, careful
readers also have to be engaged in tasks which
ask them to look at larger chunks of printed
Japanese language to find a more general mean-
ing thereby learning to tolerate a certain vague

ness in particular instances. Their potentials
for guessing, anticipating, and processing cues
ingeniously have to be developed so that they
will be able to handle printed material in an
efficient and creative way.

It took quite some time of experimenting
before putting together a satisfactory reading
program. A sketchy outline will perhaps benefit
those who are trying to tailor a course which
meets the needs and level of their students.

In the first year I usually start out with
some easy essays like Japan: A World of Dif-
ference by Alan J. Turney; at the same time I
introduce the SRA multilevel Reading Lab which
remains freely accessible throughout the year.
A certain number of SRA units are compulsory
but very often the students do more than the
minimum motivated by their visible success

(cont’d on page 4 ‘)
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Reading . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .
(cont’d from page 1 )
(the selfcorrection system of the exercises
gives them feedback and guides them to higher
levels when they are ready for it). Moreover,
the carrot of a good grade for additional work
seems to spur them on, too. Towards the end of
the term we start reading a children’s book,
On the Banks of Plum Creek. by Laura Ingalls
Wilder, one of the volumes of the Little House
in the Prairie series. which is shown on NHK
at present. This book always turns out to be the
hit of the year for the majority, a fact which
never ceases to surprise me. Instead of taking a
term exam, the students have to read this book
and hand in a short book report based on specific
questions. For many students this experience of
reading an entire book without a dictionary is!
a major revelation. They. didn’t know they could
become so engrossed in an English book. In the
second term we continue reading essays like
L o o k  E a s t .  L o o k  West by James Kirkup,
Japanese and Americans  by Edward Seiden-
sitcker. or Japan and America bv Carol J. Kline.
I always get ‘a positive response when choosing
cross-cultural reading material. While the dic-
tionary is banned during the first term (and
for SRA the whole year) we do some vocabulary
studies in the second term in connection with
reading Towards the end of the term the stu-
dents are asked to read a book of their own
choice. The most important criterion for its
selection requires the book to be enjoyable
whatever the topic or level of difficulty. A
minimum number of pages (70) is prescribed,
too.

In the second year the homework quite
often consists in reading books of the students’
own choice. 3 short reports have to be handed
in on three set dates. In class we again read
essays like U.S.A.: Dreams and Realities by
Douglas Stout as well as newspaper articles and
some short stories such as The Garden-Party
bv Katherine Mansfield. The Shadow in the
Rose Garden by D. H. Lawrence, or The End o f
the Party by Graham Green.

Following are some techniques for essay and
article reading which I use besides questions,
true/false statements, discussions based on the
material, etc.:

1) Ask the students to look at the titles of
the table of contents and to tell their
partner which one appeals most and which
one appeals least to them citing some
reasons,  Let them read and find out
whether the initial reaction was iustified.

2) Give the students questions  which r e -
quire skimming. Ask them to find the
answers as quickly as possible by reading
the beginning and end of the paragraphs,
looking for a keyword or perhaps a number
related to the question. 

3) Give the students skimming questions
concerning several chapters.  Of’ course
they have to first classify the questions
according to the table of contents before
trying to find the answers in the text.

4)

5)

You can enumerate topics (e.g. food,
politics, working hours) and ask them
whether the text deals with them or not.
Ask the students to read and underline,
for example, a) differences between
Japanese and Americans regarding mar-
riage, b) information which surprises
them, c) aspects of the British school
system they find positive,  etc. As follow-
up groupwork the students compare and
mark those items the majority agreed on.
To keep everybody alert during the presen-
tation of the groupwork they cannot
repeat any itmes already mentioned.

6) The ‘Crocodile Technique’ and mutual
information about different texts read
(both of which were described in the NL
IV: 11;22)  continue to be a popular part of
my repertoire. They also work very well
with encyclopedia entries on countries
and personalities.

7) Cloze reading exercises (as suggested the
NL in V:2;15: ‘It Works! From Shikoku’)
are a welcome change, too, though I am
always slightly disappointed with the
analytical approach the students use and
I often have to 'que;;' translations. Does
this technique help in developing good
reading habits or is it rather a grammatical
exercise or a testing device? I always try
to justify its use by pointing out the value
of intelligent guessing which the deletions
require. But actually, by comparing blanks
with unkown words we have to admit
that unknown words carry certain clues
to meaning (like plural or participle end-
ings e.g.) which omissions obviously
don’t. Perhaps if cloze readings are done on
a regular basis and under time pressure
the tendency towards translation and
grammatical analysis might disappear.

8) Ask the students to read an English news-
paper, cut out the articles they-find most
interesting and paste them on two sheets.
The end-product should be a small news-
paper consisting of four pages. Make sure
they fill all the spaces. A certain amount
of ads or pictures could be included. In
class, groups of four or more take turns
reading the newspapers and try to decide
which article or item of each paper they
find most interesting. They discuss their
decisions. This groupwork could also be
done with four or more different texts
supplied by the teacher, such as movie
reviews, columns, etc.

At the junior college level testing doesn’t play
such an important role since the students have
gone through the elimination process already.
Still, we have to give a grade at the end of the
year, and grades do motivate many students. I
try to make up tests and quizzes which reflect
the style of the comprehensive activities in class
requiring as much reading and as little writing
as possible, e.g. questions which ask for one
sentence or a keyword to summarize a paragraph,
or true/false statements which cover one or

(cont’d on next page)
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c Letters  ,j
Dear Editors:

The article ‘Ten Valuable Books The New
Teacher Needs in Japan’ (Griffee, 1982) in
the February issue of the JALT Newsletter,
is an interesting, if idiosyncratic, list of ‘helpful’
books for hew English teachers.’ Since both the
author and the editors invited comments, it
would be churlish not to oblige.

Griffee’s ‘new teachers’ are apparently native
speakers who are new to teaching, new to Japan,
or both. It would’ have been more helpful if
two lists had been made, one with the standard
works on language teaching and TESOL for
those who are about to undertake t each ing
English without previous training or experience,
and one with some basic works on Japan for use
by TESOL professionals new to Japan. In fact,
the novice teacher of, English will find excellent
lists of books for TESOL teacher training in John
Haskell’s ‘A Barebones Bibliography’ (1979).
These lists have been reprinted in a different
format by Henrichsen (1980) and are readily
available, so it is pointless to repeat their con-
tents here.

Reading . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .
(cont’d frompreceding page)
several pages. Also, I might give the students
three page numbers and ask them to indicate
the page which contains, e.g.. the main reason
why the Japanese are conservative, according to
Seidensticker. Obviously, this type of test is
not very easy to design but rather easy to corr-
rect. Book reports and SRA work also determine
the grade. Since the grades don’t have the func-
tion of important yardsticks anymore, I take
diligence throughout the year into account,
too.

We cannot say that dealing with printed
material in the foreign language is a forgotten
skill in Japan. but verv often fluent direct
reading for-meaning and- for enjoyment seems
to be a neglected aspect of the ‘third skill’
in this country.

References

British Variety. Selected Readings from Modem
British Authors, Nan’Un-Do.
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Skill, Pergamon Press.

June 1, 1982

TESOL experts newly arrived on these shores
might benefit from reading about Japan in such
areas as: 1) Japanese society history and culture.
The possibilities are many but Vogel’s Japan’s
New Middle Class (1971), though a bit out of
date, is one of the best places to start. 2) The
Japanese language: Miller’s The Japanese Lan-
guage (1967) is a standard work. 3) The Japanese
education system: the Ministry of Education’s
little guidbook (Ministry, 1981) is useful as is
its Course of Study for Upper Secondary Schools
in Japan (Ministry, 1976); similar courses are
available in English for elementary and lower
secondary schools. Books by Cummings (1980),
Dore (1976) and Singleton (1967) can be re-
commended along with The Teaching of English
in Japan (Koike, 1978). 4) Communication in
Japan: see Condon & Saito’s In tercul tural
Encounters with Japan (1974) and Barnlund’s
Public and Private Self in Japan and the United
States (1975). 5) Information on contemporary
Japan: in addition to the four daily English-
language newspapers, articles on various aspects
of Japan today, including translations from the
Japanese, are carried in journals like The Japan
Quarterly (published by the Asahi Newspapers),
The Japan Interpreter (now defunct?), Japan
Echo (TBR Bldg., 10-2, Nagata-cho2-chome,
Chiyoda-ku, Tokyo l00), and, especially valuable
for those teaching young people, Eye-Ai (River-
field, Inc., 507 Caprice Aoyama, 3-12-7 Kita
Aoyama, Minato-ku, Tokyo 107). 6) Biblio-
graphy: the standard bibliography of works on
Japan in European languages is the Bibliography
of Asian Studies, published annually by the
Association of Asian Studies.

The most remarkable thing about Griffee’s
list of ‘ten valuable books’ is that none of the
items listed are even one-tenth as valuable for
an untrained teacher as Rivers and Temperley’s
A Practical Guide to the Teaching of English as
a Second or Foreign Language (1978) or
Paulston and Bruder’s  Teaching English a s  a
Second Language: Techniques and Procedures
(1976). As a background book Diller’s T h e
Language Teaching Controversy (1978) is too
specialized; the novice will gain much more
from a general text on language teaching such
as Chastain’s Developing Second-Language Skills
(1976), Rivers’ Teaching Foreign- Language
Skills (198 1) or Brown’s Principles of Language
Learning and Teaching (1980). Griffee’s inclu-
sion of Wilkins’ Notional Syllabuses (1976) is
unwise because this book, while an important
statement of the notional-functional (not-fun)
approach, is too specialized and technical for the
beginner. Unless the new teacher is going to be
writing textbooks from scratch, he or she might
put off reading this book for some time.
Teacher who use textbooks based on a not-fun
syllabus will find most of what they need to
know in the teacher’s manual; the introduction
to Mainline Beginners A (Alexander 1978) is a
very good example. And whatever merits the
not-fun approach may have, its present
popularity is largely the result of textbook
publisher’s hype and the whole fad may soon
fizzle, as Jack Richards suggests (LoCastro,
1982:22). (cont’d on next page)
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Condon , John C. and Mitsuko,  Saito (Eds.).
1974.  Intercultural Encounters with Japan.
Tokvo: The Simul Press. Books . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .

(cont’d from preceding page)
Griffee next recommends Stevick’s latest

tome (1980). Although I believe that Stevick’s
w o r k  is highly overrated, a beginning teacher will
certainly  learn something from reading him.
But the reader should keep in mind that Stevick’s
accounts of the methods he uses are very much
his own interpretations of those methods; the
reader might also consider if the situations in
which Stevick is using these methods have any
relevenc e to the typical classroom situation
in Japan.

Griffee lists Maley’s The Mind’s Eye (1980)
under ‘Innovative Ways.’ an odd classification
since using pictures as a stimulus for language
practice is an old device. Like much of Maley’s
work this book has its meretricious aspects;
it may belong on a list of the top thousand
language teaching aids, but not here. Moskowitz’s
Caring and Sharing in the Foreign Language
Class (1978) is a fine adaption  of the principles
of values clarification to language teaching.
But much of what it assumes and requires
is not suitable for language teaching in Japan;
the concepts and the exercises themselves are in
many cases too closely bound to contemporary
American culture. Even so. any teacher will find
useful ideas in this book a n d  it might even go
on a list of the top fifty, but Asher’s  Learning
Another Language Through Actions (1977) or
Olsen’ s Communication Starters (1977) will
both be of much more use to the untrained
teacher.

Finally, how can the teacher find out more
about what is going on in this field? Membership
in JALT is a must  and joining TESOL Inter-
national is probably worthwhile, although that
organization is still verv much ‘TESOL Insular.’
The standard bibliography for linguistics, in-
cluding applied linguistics and language teaching,
is Language and Language Behavior Abstracts,
published by Sociological Abstracts, Inc. (La
Jolla, CA).

Bernard Susser , Baika  Junior College
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Longman Structural Readers ’

- simply the best!
Longman  Structural Readers are graded readers in six stages, for beginners to
pre-intermediate students of English. They are graded by structure and by
vocabulary, and there are titles for children, teenagers and adults. Choose from
fiction, information books, lives of famous people, documentaries, background
books about the English-speaking world, plays and poetry, and real-life adventure
stories. Most of the books are illustrated, many in full colour.

LSR Adventure
(Stages 2-4)

True stories of human courage
and determination in the face of
insurmountable odds! Fully
illustrated with photographs and
maps, drawings and diagrams.

Longman
Movieworld
(Stages 1 and 2)

The magic and excitement of the
cinema! Today’s greatest box
office successes, available for the
first time in easy-reading editions
illustrated with colour stills from
the movies.

For further information about Longman  readers write to:
Longman  Penguin Japan Company Ltd., Yamaguchi Building,
2-12-9 Kanda Jimbocho, Chiyoda-ku, Tokyo 101.
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JALT
Unde r cove r

THE COMPREHENSION APPROACH TO
FOREIGN LANGUAGE INSTRUCTION

Harris Winitz, Rowley, Mass: Newbury House,
1981. pp. 307, Y5,780.

SECOND LANGUAGE ACQUISITION AND
SECOND LANGUAGE LEARNING Stephen
D. Krashen Oxford: Pergamon Press, 1981
pp. 151, Y3,080.

Reviewed by Julian Bamford

That through listening and understanding,
and only through listening and understanding
can we build the competency that allows us to
speak in a language.

That when we listen and understand, it is
only when our conscious mind is on the message
and off the language itself that we can build
that competency.

That there is a place for conscious learning
of structure and usage but it is a separate and
secondary one from the main business of ac-
quiring language unconsciously through listening
and understanding.

It is these and other intriguing hypotheses
that are explored in the two important new
books reviewed here. There are aimed at a
specialized professional audience rather than
a general one. One volume is, in the main,
easy to read and persuasive, while the other is
dense and sometimes opaque in arguement, but
both will be of interest to anyone exploring
how we learn language, and thus how we might
better teach it.

For researchers Harris Winitz and Stephen
Krashen to have come to such startlingly similar
conclusions almost entirely independently only
adds to the interest. Krashen has his ‘Monitor
Theory’: there are two independent but inter-
related systems for developing second language
ability - subconscious acquisition and conscious
learning, and ‘in general, (second language)
utterances are initiated by the acquired system.’
Winitz is a pioneer of the comprehension
approach to language instruction based on tenets
such as that grammar rules are best acquired
by implicit (subconscious?) inference from pro-
grammed exposure to the target language.
‘Acquisition of linguistic knowledge is not, for
the most part, under the explicit control or
conscious awareness  of the student.’

Both authors summarize their theories in their
introductions; there are differences such as in the
value and place of conscious learning, but it is
to editor Winitz’ credit that in his book he
includes articles suggesting further possibilities
and ideas beyond his own.

Winitz’ book contains thirteen unconnected
articles, some appearing for the first time,
roughly balanced between theory, empirical

research and practical application. For those
conversant’ with the comprehension approach,
all the familiar names are represented - Asher.
Postovsky (to whom the volume is dedicated);
Nord and Winitz himself - but, because they
have already published widely, it may be the
other articles that prove the most interesting.
Leonard Newmark’s fresh and objective analvsis.
for example, is alone worth t h e  proverbial
price of the book.

Winitz himself contributes three pieces
starting with the interesting introduction. Un-
fortunately his other two papers are less easily
readable, with thier illustrations from a field
unfamiliar to most language teachers, that of
Language disorder. In Chapter One he makes the
point that grammar rules are so interrelated
that correct production of any one structure can
only be achieved after many other aspects of
grammar are understood.

The most currently well-known application of
the comprehension approach is the ‘Total Physi-
cal Response,’ and its champison James Asher
summarizes his research in two papers. One
wonders if he doesn’t over-stretch the evidence
trying to prove that ‘motion’ and learning are
inseparable. “Without motion” he states, “there
is no experience,” and he cites the eyes’ constant
tremble, thus (?) “people must be in motion to
see.” Moving through brain hemisphere research
and Piaget’s theory of child development, he
reaches the conclusion that children learn
language through actions and so should we. I
was also only partially convinced by Karl Diller’s
chapter where he hypothesises the compre-
hension approach as superior to most teaching
methods because it involves connections between
more areas of the brain, and that De Sauze’s
version of the direct method is even more
superior for the same reason. The argument was
weakened by Diller’s illustration of a direct
method class,  in this case one from Berlitz:
“Pointing to a shirt, the teacher would say, ‘This
is a shirt. What is this?’ Student: ‘It’s a shirt.’
reacher (holding up a book): ‘Is this a shirt?’
Student: ‘No. it’s not a shirt. it’s a book.“’

Bearing in mind Earl Stevick's definition of
‘meaningful’ ie. something deeply felt and
difference-making to the student, such metho-
dology, at least in the early stages, might be
judged as less than ideal no matter how many

neurological pathways it involves.
Later chapters are mainly varied and inter-

esting accounts of applying the comprehension
approach in the classroom. I was especially
struck by the Swaffar/Stephens  comment that, in
a comprehension approach framework, they
teach grammar explicitly because ‘no classroom
can provide adult learners with large enough
samp es of usage upon which they can developl
their own hypotheses about the language.’
(Incidentally, what happened to the control
group in this field experiment? Only the experi-
mental group’s results were reported.)

Best of all is Leonard Newmark’s look from a
new angle at the undoubted evidence that there
is something rather important and primary about
listening. He begins by re-posing Stevick’s ‘Riddle
of the Right Method’ - why does one method
sometimes succeed and sometimes fail? He notes.
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that while there are too many variables to allow
comparison of methods with each other, we can
at least look at the conditions in which language
learning takes place and those in which it doesn’t
and, in this way, assess the various teaching
methods. Newmark  then isolates three factors
associated with learning: student (a) attention
to (b) meaningful language instances (c) suffi-
ciently repeated. Noting that the comprehension
approach, as well as other methods, seems to
fulfill these conditions, comprehension approach
may be the insight that students don’t need to
prove understanding by speaking.

The book is a potpourri of ideas with no tidy
conclusions and. as such, is honest but perhaps
unsatisfying, so it is with’relief that one can turn
to Stephen Krashen’s book. In this collection of
his o w n papers Krashen explores the differences
between unconscious acquisition and conscious
learning, and theorizes that the latter can only be
used to ‘monitor’ or fix up the output generated
by our acquired competency. Chapter One shows
how this distinction can help describe the poor
language learners we all know: the confident,
fluent but ungrammatical Monitor underuser,
and the knowledgeable but tongue-tied Monitor
over-user. Next Krashen relates the learning/
acquisition distinction to such issues as learner
attitude and aptitude, to formal classroom and
informal language learning environments, and to
interference from our first language, and in all
cases the Monitor theory helps us to see things in
a new and clearer light.

The conclusion of all this is that we have to
help our students acquire as well as learn;
traditionally we have been rather good at the
latter while being mainly unaware of the former.
The final part of the book gives pointers for
making acauisition-rich classrooms. including dis-
cussion o f  the value of teaching routines- and
patterns, and the use of simplified codes of
language, such as ‘teacher-talk.’

Taken together, these books can help us get
an idea of how to evaluate language teaching and
perhaps move closer to more effective instruc-
tion.

* * *

SECOND LANGUAGE ACQUISITION AND
SECOND LANGUAGE LEARNING

Stephen D. Krashen. Pergam
English, Oxford. 1981

on Institute of
. pp.151.

Reviewed b Terence  Toney,
Hokkaido niversityU

In this book about the Monitor Theory,
Stephen Krashen sets out to show how the
theory can account for or be seen to be con-
sistent with a large number of the findings of
language acquisition research.

The introduction is basically a series of sum-
maries of each of the nine chapters, preceded by
a brief explanation of the Monitor Theory. in
which acquisition and learning are differentiated
and definded. At the end of the book there is
an exhaustive bibliography of more than 200
books and articles, most of which have appeared

over the past 20 years. Unfortunately no index
is provided.

Most of the chapters are tailored versions of
papers written by Krashen either alone or with
others since 1976. The papers are based on
diverse sources ranging from reports in classic
works, through research reported in numerous
journals, to the unpublished work of post-
graduate students in various U.S. universities and
the personal experiences of the author and his
acquaintances.

The Monitor Theory hypothesizes that there
are two independent systems for the develop-
ment of language ability in a second language;
on the one hand, subconscious acquisition, and
on the other, conscious learning. Acquisition
typically results from natural communication
where the focus is on the message. Structures
are acquired in a roughly predictable order and
grammaticality results from feel rather than
conscious knowledge of rules. Learning, on the
other hand, is based on the presentation of
rules and error correction. It aims at correct
linguistic generalizations and normally proceeds
from the simple to the complex (which may not
coincide with the acquired sequence). The
Monitor Theory posits that conscious learning
is useful to students as a monitor of their ut-
terances, which are initiated by the acquired
system. Use of the monitor can be difficult,
however, as it requires the following three
rather demanding conditions: I) Time to apply
the rules, 2) Focus on form, and 3) A correct
knowledge of the applicable rules.

In viewing the Monitor Theory in relation to
second language acquisition research, Krashen
proceeds to show its consistency with many of
the findings of this research. Individual variation
between students, for example, can be accounted
for in terms of monitor overusers (those who pay
too much attention to correct form and are
therefore hesitant speakers), underusers and
optimal users. The discussion of attitude and
aptitude in second language learning may be
made clearer if it is seen that attitude is related
to acquisition whereas aptitude is related to lean-
ing. Learning is seen to b e  a feature of the formal
operations stage of human intellectual develop-
ment which Piaget has described as occurring at
puberty. This may account for the differences
between adults and children in second language
acquisition. Adults can apply the monitor early
in their learning whereas children must wait for
the acquired system to develop. In the domain of
conscious grammar it is seen that the natural
order of morpheme acquisition is disturbed by
the use of the monitor, which points to the
existence of two different systems. In cases
where there is interference from an acquirer’s
first language, Krashen suggests that there has
been too little acquisition of the target language
and that the utterance is initiated from the
first language and modified by the system.
This is why adults (with monitor ability) have
more initial success in a foreign language than
children. Recent research in neurolinguistics
suggests that theories of cerebral dominance
may bear no relation to differences between

(cont’d on next page)
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Call For Participation
JALT will hold its 8th Annual International

Conference on Language Teaching/Learning on
October 9-l 1 at Tezukayama Gakuin University
in Osaka. The theme of this year’s conference
will be ‘Perspectives on Learning,’ indicating the
conference committee’s goal of offering a pro-
gram of presentations, workshops, material
displays, seminars, and demonstrations represen-
tative of the diverse interests, teaching situations,
and approaches of the teaching community
here in Japan. We hope that this year’s con-
ference will reflect that diversity and give those
who attend the chance to exchange ideas with
other teachers, to gain new insights into teach-
ing, or simply to look at their own teaching
strategies from a fresh point of view.

The success of the conference program
depends on the willingness of individual teachers
to come forth with their ideas and experience.
Many of you have activities that have worked
well in your classroom, or methods that have
helped you develop your own teaching skills;
the conference is the ideal environment for
getting those ideas into circulation as well as to
benefit from input from other teachers. If YOU

have an idea but are not sure how to put it
into presentation form, don’t hesitate to contact
the Program Chairperson or a past presenter
for some assistance.

In order to encourage a balanced exchange
between foreign teachers and Japanese teachers
of languages, presentations may be delivered
in English and/or Japanese.

Now is the time to begin organizing your
ideas for a presentation at this year’s conference.

The procedures for submitting a proposal and
the data sheet are below. Those submitting
abstracts will be notified of the status of their
proposal by August 1. One registration fee per
nresentation will be waived at the conference.

  materials must be received by July I.All

1

2.

3.

4.

PROCEDURES

Abstract: Include two copies of a 200-word
double-spaced typewritten abstract. one with
your name ON - and one with your name
OFF. Although the presentation mav be
delivered in Japanese, we ask that the abstract
be submitted in English. A clear statement
of the purpose or central idea of the pre-
sentation should be included in the text of
the abstract. Please underline this sentence.
Bio-data Sheet: Include a 25-50  word bio-
data statement worded as you wish it to
appear in the conference handbook.
Photo: Include a black and white photo of
yourself, head and shoulders. to be-included
next to your presentation ‘abstract in the
conference handbook. (OPTIONAL)
Data Sheet: Include the completed’data sheet
or a copy thereof.
Send all materials before July I to:

Triny Yates-Knepp
Program Chairperson
Hivoshidai 5-6-l 1
Takatsuki-shi, Osaka 569

For further information call (0726) 82-
6398 (before 10: 00 p.m.).

Undercover . . . ........................
(cont’d from preceding page)
children and adults in language acquaition, and
Krashen tentatively suggests that the develop
ment of formal operations at puberty may
account for better learning ability (and there-
fore monitor use) but poorer acquisition in
adults. Poorer acquisition may be related to
affective changes at puberty, self-consciousness
and general attitude. but beyond this. acquisition
is still an important part of adult second language
development. While Krashen believes that the
learned and the acquired systems are both
involved in creative language use, he considers
that certain stereotyped language use, based on
memorized routines and patterns, is unrelated
to the development of competence in the second
language.

Krashen’s position is that the acquired system
is the superior one but that the learned system
is also useful in developing second language
ability. He claims that there is no relationship
between the two systems, which is significant
because traditionally language teaching has
assumed implicitly that conscious learning will
lead to acquisition. An objection to this might be
that while it is clear that conscious learning does

not necessarily result in acquisition, it is by no
means obvious that it does not facilitate (for
example, speed up) at least some stages of
acquisition in some way. Krachen’s methodolog-
ical suggestions are aimed at creating conditions
for acquisition to take place., and at this point
his concept of ‘intake’ is Important. Not all
language heard by acquired is used to develop
the acquired system (this is why exposure to
a language alone is not enough to acquire it).
The language which is used, however, is called
‘intake’. The teacher’s objective in the classroom
should be to create an intake-rich environment.
The main difficult with this is that the char-
acteristics of intake (as Krashen admits) are
not clearly known yet, which obviously makes
it difficult to create an environment for it.
Krashen’s advice is for the teacher to provide
comprehensible input focussed on message and
communication rather than form.

One way in which a teacher can provide
comprehensible input is to use a simple code,
that is use a simplified form of language similar
to the caretaker speech referred to in first
language acquisition work. Such a code is
intuitively adjusted by the speaker to a level of

(cont’d on page 12 )
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m&2 Presentation Data
Name

Address

Affiliation

Phone: Home

Work

Title: (Please make title descriptive of presentation content.)

Length of presentation: 30 min. 1 hr. 2 hrs. 3 hrs.

Format: Workshop Lecture Demonstration Reading of paper

Group/panel discussion Commercial presentation

Other (Specify)

Content area: (Circle more than one only if applicable.)

University/college teaching High school teaching

Company Programs Commercial language schools

Teacher training Applied linguistics

Japanese language teaching Classroom activities

Testing Working with large classes

Materials Literature

Use of hardware Listening-based approaches

Total physical response Silent way

Teaching oral skills Writing

Listening Other (Specify)

Junior high school teaching

Teaching children

Cross-cultural training

Curriculum design

Developing teaching skills

Drama/music in teaching

Notional/functional

Community language learning

Reading

Intended audience: Classroom teachers Teacher/program supervisors Japanese teachers of English

Administrators Teacher trainees Other (Specify)

This presentation is intended for those who are:

New to the field Experienced General audience

Audience size: M a x i m u m  n u m b e r  o f  p a r t i c i p a n t sDoes not matter

Equipment needed: Indicate all items that you will need as well as the details of the type of equipment.

2x2 slide projector Cassette tape recorder Video camera

Overhead projector Open reel tape recorder Video monitor

16mm movie projector Microphone, wired Video player (Specify

8mm movie projector Microphone, wireless Video recorder Format)

Screen Microphone stand VHS Betamax

Blackout curtains Video camera’ tripod U-MATIC

Other

This presentation will be delivered in English Japanese Both

A note on commercialism: It is expected that all a combination of both, any commercial interest
presentations not labeled as “Commercial Presen- that the presenter has in material or equipment
tations” per se will clearly indicate through to be mentioned in the session.
either the abstract, the bio-data statement, o r

All materials must be received by July 1st. Photocopy this form to avoid cutting up your Newsletter.
- ll-
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UnderCover . . . . . . . . . . . . . . . . . . . . . . . . . . .
(cont’d from paae 10 )
complexity manageable for the acquirer, and it
should ideally encourage the acquisition of the
next suitable structure for the acquirer. The
teacher should also aim at lowering the student’s
affective filter (resistance to acquiring the second
language) and making communication the basis
of the class. Simple and easily applied grammati-
cal rules of thumb can also help students achieve
accuracy with items which they have not yet
acquired. As a guide to the reader Krashen
reports on some classes in which he feels this
approach is manifested.

It is perhaps by now obvious that the book is
by no means an introduction to either second
language acquisition or to language teaching
methodology. The technical vocabulary and the
necessarily condensed survey of second language
acquisition research suggest that the book is
aimed at an informed audience (more informed
than the average teacher). The methodological
suggestions are not detailed, being more at the
level of approach rather than method or tech-
nique (Anthony, 1963). They are also discussed
predominantly in terms of an English as a
Second Language context (i.e. in an English
speaking country) rather than an English as a
Foreign Language one (in the mother-tongue
country), and for this reason perhaps ignore the
important question of what objective a language
class should have (in terms of the balance
between aiming at acquisition or learning) in a
situation where there is verv limited time

devoted to the foreign language, and where
there is no contact with it outside the classroom.
This book does, however, provide strong
theoretical support for our intuitive feeling that
there is a difference between knowing about a
language and being able to communicate in it,
and it convincingly argues that the ways of
developing these two systems are different.

  Chapter
Reviews 1

Kanto
ENGLISH THROUGH DRAMA

Reviewed by Robert Weschler

“Without a ‘pinch’, you cannot say ‘ouch.’
And the way the ‘ouch’ is said depends on the
kind of ‘pinch’ that you get.” That this funda-
mental principle of acting is just as relevent to
the teaching of English was impressively demon-
strated by Yoko Nomura and her two assistants,
Claudia Peretti and Reiko Hyodo. They did
so through a well-planned sequence of exercises
designed to allow real language to spring from
its natural source in the body and the heart.

The three-hour presentation was divided
into roughly two parts. the first ostensibly

SAY IT RIGHT!
Pronunciation Practice for
Japanese Students

<2!M@tm%=~*>
by Harvey M. Taylor
0 Basic pronunciation textbook which focuses on pro-

blems specific to Japanese students of English.
l Sections called Explanation and Pronunciation Hints

give students important suggestions to help them
monitor their own pronunciation.

l Imitation Drills, Listening Quiz and Exercises supply
students with opportunities to improve and to correct
their own problems.

l Words and sentences are carefully controlled, following
the Guidance Summary of Ministry of Education of
Japan. Therefore, students who have already begun
English study can use this text and the tapes to correct
and improve their pronunciation of the English words
they have already learned in school.

e Japanese translation for Explanation and Pronunci-
ation Hints is available under separate volume so that
this text can be used for self-study with accompanying
cassettes.

text (112 pp.). . . . . . . . . . . . . . . . . . Y1.380
cassettes (4 C-60) . . . . . . . . . . . . . . . . . . . Y6.000

free examination copy available. Please contact..

Regents Publishing Company, Inc., Japan
2-Z-15 Koraku, Bunkyo-ku, Tokyo 112 phone:03-816-4373

- 12 -
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devoted to teaching adults and the latter to
teaching children, though by the end of the
afternoon, it was difficult to tell who was who,
which, to my mind at least, is the way a true
learning setting should appear.

We began with some deceptively simple
warm-up exercises, both for the body and the
voice. Having dispensed with such encum-
berances as desks and chairs, 40-some  par-
ticipants got down to the serious business of
swimming through the classroom, groping
blind for lost partners, and shouting at un-
suspecting smoke detectors in the ceiling. These
exercises tended to dissuade any late-arrivals
who might have come expecting a lecture on
theoretical linguistics. Bv the end of the warm-
up period, the only participants feeling self-
conscious were the smoke detectors, while most
of the people spent the rest of the session trying
to refrain from overexpressing themselves.

elevator repairman, and a lawyer thirsting for
a class-action suit. Each group was stranger and
funnier than the next, but no one could be
called the best. I imagine that even the most
battle-weary of students would find it difficult
to forget such a display. Afterwards, my only
question was whether non-native speakers could
allow themselves to become as f a r  removed
from reality. That they would learn English in
the attempt seemed beyond question.

Finally, we made the time to learn ways of
teaching children. First. Ms. Peretti took the
floor and led us through a rousing (if not loosely
choreographed) rendition of an ‘ABC’s’ song.
After catching our breaths. Ms. Hvodo engaged
us in a variety of games a l l  of which seemed
to involve a delicate balance of competition
and cooperation, an element of surprise, physical
exercise, and an objective greater than the
exercise itself. For example, in order to
memorize the line. ‘The king is coming.’ as part
of a larger play, a game was played-in which
one’s tone of voice depended on just how much
one liked the king.

This is a pen. Or is it? It was to this shopworn
statement that we next turned our attention.
First, Ms. Nomura took out the real thing, called
it a stick, and began passing it around the room,
and by the time it had come full circle, it had
been transformed into a thermometer, a piece of
cooked spaghetti, a space shuttle, and a junk-
yard of other objects, each more intriguing
than a simple pen. She then approached Ms.
Peretti, proclaimed emphatically that, “This
is my Pen”, whereupon Ms. Peretti coyly recoild
ed from the pinch, “This is my pen!“, and back
and forth the stuggle mounted. So by merely
changing one word and engaging a willing com-
batant, the bane of existence for language
teachers and students alike had suddenly been
transformed into an enthralling light comic
opera.

We then proceeded to the dialogues, a
series of seemingly simple pre-set conversations
in which each person sees only his own lines.
The lines themselves are not all that unusual;
however, their manner of presentation is what
lifts them off the written page. The partners
are initially told not to try to memorize their
lines, but rather to maintain eye and emotional
contact with each other. After a few such
hesitant trials, each is told to speak in various
exaggerated ways. One begins by speaking
in a high voice a la Tiny Tim, the other in a
low voice, The next time through, one speaks
slowly, the other quickly. Then loud and soft.
And finally any combination thereof.

As the settings for each dialogue are mis-
chieviously shifted - two new lovers meeting
outside a theatre suddenly become a wife waiting
in a courtroom for her runaway husband - and
as the partners themselves change, the very
same words take on surprising new overtones
and underlying meanings. As a last stage, the
same partners are allowed to maintain the same
settings, but are then turned loose to improvise
their own dialogue.

Throughout the afternoon, Ms. Nomura
stressed the distinction between this kind of
drama, in which the student is simply placed
in an emotional situation and led to express
his inner feelings, and traditional role-playing,
in which the student is, in effect, asked to
put on a mask and pretend to be someone he
does not feel he is. Oftentimes, the latter can
be as mechanical as any drill repetition, and
just as unrewarding.

To the traditional public school teacher used
to panning out across vast rows of students
crucified to their desks, such scenes must surely
seem chaotic at best, and of dubious educational
value. But. honestlv. for whose convenience
are those rows? If there is a problem with this
method, it would be the difficulty in finding
suitably qualified teachers. For such a teacher
would - require a rare combination of exper-
ience, enthusiasm and skill, particularily  in
group dynamics, and perhaps most importantly,
the self-confidence to willfully light a fire,
step just far enough back to allow it to spread
but not so far that it would flare out of control
- a rare trick, indeed. At least on this particular

At this point, the dual improvisations were
expanded to include several people at the same
time; all stuck on an elevator between floors.
Three groups in turn enacted the same scene.
The zoological garden of characters that emerged
included a mental patient on leave, a frustrated

afternoon, there was never any need to sound
the alarm, but the smoke detectors could surely
sense the heat.

Chugoku
IN TOUCH

Reviewed by Scott Petersen

On April 11, George Farina of Longman-
Penguin Japan introduced the Chugoku Chapter
to two of Longman’s new series of textbooks,
In Touch and Life Styles. Since these two series
follow a notional-functional (N-F) syllabus,
Mr. Farina first gave us a little background to this
kind of syllabus.

The notional-functional syllabus is the result
of new ideas about the purpose of language as

(cont’d on next page)

13 -



JALT Newsletter 6:6 June 1, 1982

In Touch . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .

well as perceived deficiencies in traditional,
grammar-based syllabi. Take for example this
sentence:

Is there a bank near here?
In traditional courses the form of the sentence is
most important. In N-F courses, one is more
interested in notions and functions. So the
sentence expresses a general notion (inquiring),
a function (location), and a specific notion
(bank). These three categories provide the
central subject matter for teaching. So the
what of teaching is changing. How to teach
these new categories and how to sequence them
still present problems. Solving these problems
will be the job of the language teaching pro-
fession in the 1980’s.

But more than just what to teach, the N-F
syllabus is an approach to syllabus and course
design. As a result of looking at language
differently, this approach encompasses more
than just new content, For one thing, the four
skills are not separate, since they complement
one another. For another, speaking receives
less overriding attention, and listening and
reading receive special attention. For another,
material is relevant and its communication
value is immediately evident. Consequently,
grammar will always be immediately useful.
Next, students always know what they are
learning  because notions and functions carry
clear labels. For testing, the discrete point test
of Lado is rejected in favor of more global
testing. And, finally, teachers are willing to
sacrifice correctness: in the long run, students
will be able to communicate better than before.

Earlier I said that grammar takes second place
to communication. Mr. Farina identifies four
types of course design. One type ignores
grammar. Such courses provide survival English:
sentence frames into which a person needs only
plug alternatives; tourist books are of this type.
A second type places grammar on top, but still
recognizes the communicative value of grammar.
So if the structure for the week is ‘This is a

,’ then the teacher points out ways that
the structure fits into natural conversation. We
could use this structure, for example, to intro-
duce people and name objects in the foreign
language. A third type gives the upper hand to
communication without ignoring grammar. It
can do this by spiralling. Examples of the
function ‘suggesting’ are embedded in simple
sentences at first, and then in more complicated
sentences later. A final type of course design is
the “thematic area.” Lessons focus on broad
thematic areas such as self, suggestion, location
and time.

In Touch and Life Styles, two new series
from Longman, follow the third type of course
design. Each unit follows the same format. A
conversation introduces the unit’s teaching
points. Two- or three-line dialogues for pair
work provide further practice for notions and
functions under study. This practice calls upon
students to express ideas or opinions from
their own experience. This controlled practice
precedes open conversation practice. Next,
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comes an expansion exercise centering on read-
ing. writing. and listening skills. Finally. students
reinforce the lesson’s material with a-crossword
puzzle, a humorous cartoon, a find-the-conversa-
tion exercise, and a unit test.

On the whole, the presentation was interest-
ing, however a few constructive criticisms are in
order. Chugoku had a presentation on the ideas
on notional-functional syllabi a few months ago.
Perhaps we should give guests such information’
so that they may plan accordingly, though Mr.
Farina did give us some new aspects of the
problem. Secondly, the book presentation was
a little disappointing. I knew a little about the
books and would have liked a demonstration
lesson.

East Kansai
TOWARDS GREATER AWARENESS

IN THE CLASSROOM

Reviewed by Juro Sasaki, Kyoto

Joseph Macadam, who has spent 13 years
teaching in Japan and is currently a full-time
lecturer in English at Osaka Kvoiku University.
was the speaker at the April -18th meeting of
JALT East Kansai. He talked about some of the
attitudes underlying student expectations.

Mr. Macadam said that he was interested in
teaching methods and that he wanted to have
reactions to his teaching from the students in
the classroom. He asked them for comments on
his class, but they said nothing and were only
smiling, so he gave them an examination to
let them write what they thought about his
class and course. Mr. Macadam emphasized
that it is necessary for the teacher to know what
the students expect of the teacher, and to get
feedback from the class. Some of the questions
that Mr. Macadam raised were these: 1) What
areas of school life affect the overall attitude of
students in the classroom? 2) What attitudes do
students bring with them from society to the
classroom? 3) What do students expect from a
foreign teacher? 4) How can students be
motivated?

The speaker noted that Japanese teachers
demand obedience, silence, and conformity in
the classroom, but that students enjoy being
with the teacher in a coffee shop to talk with
him informally. Moreover Japanese students
tend to depend on the teacher and feel secure
in belonging to a group. These culture-bound
facts must be taken into account by the foreign
teacher when in the classroom.

He concluded his speech by saying that he
tried to put his students together and give them
group work in which each of them had responsi-
bility. but that it is imuortant for the teacher to
let Japanese students be comfortable in class so
that they’ll try to speak out. He added that he
wants to treat each of his students as an indivi-
dual, but that grouping is vital to Japanese
students because they would not like to stand
out in class. He makes it a rule to make groups
in class for the students to be motivated, and he
usually asks questions of the groups without
naming an individual student.
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- F I V E WAYS- __- -~ -

-BUsibiESS SUCCESS-
ENGLISH FOR BUSINESS STUDIES commerce. An introduction in each unit gives

BRENDAN MOORE AND CHRIS PARSONS

This book shows how essential concepts, practices
and institutions of business are described in English,
and aims to develop the skills necessary
for understanding and communicating
successfully on Business Studies courses. The
listening exercises develop listening and note-taking

background information to the practice of
secretarial duties. 250 sentence patterns, and
vocabulary excercises in British and American
English develop and practice the basic skills while
also covering the secretary’s different roles:
reception in a general office, answering and making
international telephone calls, giving directions to
foreign visitors, instructions in banking

skills in the context of formal lectures.
The reading texts have varying degrees of
complexity, but in all cases the linguistic and
organisational connection is with themes related
to business studies. The language exercises develop
the linguistic expertise, knowledge and vocabulary

practice and, of course, correspondence.

Level: Intermediate-Advanced; Secondary/Adult
Textbook 4 2000

necessary to write clearly and knowledgeably about WRITING BUSINESS LETTERS -
business subjects. A key has been included to
provide answers to questions which non-specialist
teachers and students may find difficult.

Level: Intermediate-Advanced; Secondary/Adult
Textbook 4 1950

TALKING BUSINESS

An Introduction for Foreign Learners
A. 8. KENCH

This book contains thirty model letters covering the
main structures and phrases used in modern English
business correspondence. Detailed notes are given
on each letter, and letter writing exercises give
further practice in these structures and phrases. Each

M. O’REILLY, P. MORAN AND N. FERGUSON

A course on the spoken English of business. The
twelve dialogues cover various business situations,
including the initial exploratory meeting, the
negotiation of a contract, the making of delivery
arrangements, and the investigation of export
facilities. Notes explain how the careful choice of

model letter is preceded by a dialogue which sets
the context from which the letter eme:ges.

Level: Intermediate/Higher Intermediate;
Secondaty/Adult
Textbook 4 980 Cassette 4 2000

words can convey extra meaning. There is a detailed THE LANGUAGE OF ENGLISH
list of terminology which includes reference to
American usage where this differs from the British.
The exercises test the students’ understanding of the
dialogues and terminology, and give opportunities
for role-playing and for finding alternative ways
of expressing an idea.

BUSINESS LEllERS

Level: Higher Intermediate/Advanced;
Adult Textbook4 1250 Transcript of drills 4 900
2 Dialogue and Drills Cassettes 4 5500

ENGLISH FOR THE 0FFICE
BRENDAN MOORE

A comprehensive practice book for
students and those working in all branches of

A. B. KENCH

Teaches the essentials of commercial
correspondence. Part 1 consists of ten short sections,
introducing the structures on which the student will
base his first letters. Part 2 follows the
correspondence relating to a number of specific
transactions (the enquiry, the offer. the complaint.
etc.) through itsvarious stages. Each group of letters
is followed by extensive notes, exercises and guided
letter-writing practice.

. Level: Intermediate/Higher Intermediate: Adult
Textbook 4 1200

MACMILLAN SHUPPAN KK
Elkow Building, l-10-9 Hongo.
Bunkyo-ku, Tokyo 113

Distributed by:
Japan Publications Trading Co. Ltd.
1-2-l Sarugaku-cho. Chiyoda-ku, Tokyo 101
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Committee, International Symposium on
Language Testing, Language Centre, University
of Hong Kong, by October 1.

INTERNATIONAL CONFERENCE ON
ENGLISH TEACHING

The college English Teachers of Korea (ICET)
is holding a conference from July 27-30 at
Baewha Women’s College in Seoul. The main
theme of the conference will be English teaching
in a rapidly industrializing international com-
munity. The emphasis, therefore, is laid on a
changing society which requires English.

Teachers and scholars in Japan are invited
to submit an abstract to: Tom Robb, 6-27,
Hirakata-Motomachi, Hirakata-shi, 573. The

t

Bulletin
oard

I A

LANGUAGE TESTING SYMPOSIUM

The University of Hong Kong Language
Centre is holding an international symposium
on direct/performance testing and large scale
testing from December 18-2 1, 1982. The con-
ference registration, fee, which includes tea and
lunch for the four days, will be US$35 and
should be sent to: The Secretary, Organising

Publications Received
Acceptance to Zeal (dialogue course book). Carol Akiyama,

Minerva Books, 1981.
Approaches to Translation. Peter Newmark,  Pergamon

Press, 1981.
Beginning English Through Actions (teacher’s program

book, TPR). Jackson et al, Addison-Wesley, 1982.
Chalk Face, Vol. 1, No. 2. British Coucil  (Japan), Novem-

ber 1981.
Double Action Picture Cards. Jane Yedlin, Addison-Wesley,

1981.
Getting Along With Idioms. Lorraine Goldman, Minerva

Books, 1981.
Hotel English. Binham et al., Pergamon Press, 1982.
Language Teaching and Linguistics: Abstracts. Vol. 14,

No. 4. October 1981.
Looking at American Signs.  Jann Huizenga, Oxford, 1982.
Profiles (student and teacher’s books). Susan Axeby,

Nelson, 1981.
Psychology and the Language Learning Process.. Alexei

A. Leontiev, Pergamon Press, 198 1.
Read Right! Developing Survival Reading Skills. A.U.

Chamot, Minerva Books, 1982.
Reading By All Means. Freida Dubin  and Elite Olshtain,

Addison-Wesley, 198 1.
Reply Requested. Richard Yorkey, Addison-Wesley, 198 1.
Restaurant English. Binham et al., Pergamon Press, 1982.
Something To Talk About. David Peaty, Nelson, 198 1.
Steppingstones. books 1 & 2, teacher’s book. Jean Johns-.

ton. (Intermediate level course.) Addison-Wesley, 1981.
Teaching English Through English (non-native teacher-

training text). Jane Willis, Longman, 1982.
The Third Language (translation problems). Alan Duff,

Pergamon Press, 198 1.
The Topic Dictionary. Bennett and van Veen, Nelson,

1981.
Word Ways (gameboards). Benson and Stack, Pergamon

Press, 198 1.

Any one of the above books will be sent to a
JALT member who wishes to review it for the
Newsletter. If the book is not reviewed in the
agreed upon time, then it must be returned to
the editors. Contact the editors at the address on
;;:lse  two for specifications. No phone calls
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TESOL3
1982

TESOL Summer Institute
On the campus of Northwestern

University in Evanston, Illinois on
Lake Michigan, just north of Chicago

JUNE 28-AUGUST 6
STUDY WITH:
Bernard Spolsky. H. Douglas Brown, Dar-
lene Larson, Thomas Buckingham,
Charles Blatchford. Elaine Tarone,  John
Ross, Michael Long, Harvey Nadler. Fred-
erick Jenks, Lyle Bachman,  Cathy Day,
Vicki  Gunther. Marsha Santelli. Dennis
Terdy and others.

TAKECOURSES IN:
ESL Methods, Classroom Testing, ESL
Materials, Second Language Acquisition,
Vocational Education, Adult Education,
Error Analysis, Culturein  the ESL Class-
room, Ethnomethodology, Pragmatics,
English for Special Purposes, Psycholin-
guistics, Sociolinguistics. TEST Develop-
ment, Research Design, Program Devel-
opment and Administration, Grammar,
Linguistics (Phonology, Morphology, Syn-
tax), Linguistics and Reading, Linguistics
and Composition, Elementary and Secon-
dary ESL Methods.

A consortium of Northeastern Illinois
University, University of Illinois-Chicago

Circle, and Northeastern University.
For further information write:

Elliot Judd, Director
1962 TESOL Summer Institute
2003 Sheridan Road
Northwestern University
Evanston, Illinois 60601
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length of the actual paper may vary, however,
the length of nresentation must be either 25 or
50 minutes. Any questions should be referred
to Tom Robb as soon as possible.

JAPALISH REVIEW WRITING AWARDS

Japalish Review, a quarterly literary journal
presenting original writing in English by
Japanese, is announcing the 1st Annual Japalish
Review Literature Contest.

There will be three categories for essays,
short stories and poetry. First prize for each
will be a round trip ticket to the Philippines
where winners will have an opportunity to meet
and talk with leading writers and poets in that
county. The prizes are being provided by the
Philippine Ministry of Tourism, which is also
arranging an itinerary for the trip. Other prizes
are also being given.

The basic contest rules are that entrants are
restricted to native Japanese speakers; all work
must be original and previously unpublished
and that length must not exceed 5000 words.
Closing date for entries is September, 1982.

Full details of the contest will be given in
Japalish Review No.2,  soon to be on sale at
leading bookstores in Japan. Or, write to John
Pereira, c/o Seika University, Iwakura, Kino,
Kyoto, or call (077 12) 3-2838.

TEACHING SCIENTIFIC AND TECHNICAL

TO NON-NATIVE SPEAKERS

July 26 - July 30,1982
in Ann Arbor, Michigan, USA

September 6 - September l0,1982
in Aachen, Germany

This intensive conference/workshop is de
signed for teachers of foreign technical students
in intermediate and advanced English or ESL
courses. The primary focus of the conference
workshop will be on the written English of
science and technology (EST), and particularly
on:

1) Problems in reading EST discourse
2) Problems in learning to use EST discourse
3) Functions of important rhetorical and

linguistic constructions in EST discourse
4) Methodologies for teaching EST discourse
5) Curriculum design

Other topics treated will include: theoretical
traditions for teaching special-purpose English,
lecture comprehension and oral presentations,
text selection and development of course
materials, testing, using technical experts as
informants for EST research. and differences
in cultural perspectives.

Instruction in the conference will be by
lecture, workshops, and small group and indi-
vidual discussions. Early application is strongly
recommended.

The registration fee for the entire conference

o r  any part of it is $400.00 per person for the
Ann Arbor Conference or $350.00 per person
for the Aachen Conference. This fee covers
tuition and all conference materials. It also
covers a dailv continental ‘breakfast and some
social events: The fee is payable in advance
and should accompany the application in the
form of either a personal check or complete
institutional billing instructions.

Contact Ms. Barbara Cox, Conference Co-
ordinator, Department of Humanities, College of
Engineering, The University of Michigan, Ann
Arbor, Michigan 48109. Tel: (313) 764-1420.

* * * * * *

APPLICATION INFORMATION

Small Grants for Research in
Language Learning and Teaching

Eligibility
The applicant must be a JALT member in

good standing.

Use of Funds
Funds will be granted for supplies, printing,

postage, transportation, and limited student
help, but not as wages for the applicant.

Application Procedure
Applicants must submit a request stating the

amount desired along with a summary of the
proposed research project to the president
by September 1, 1982. The applicant should
state specifically how the funds are intended to
be used.

Decision Procedure
A committee appointed by the president will

examine all applications and make recommen-
dations to the JALT executive committee which
will decide on who will receive funds and how
much will be allocated to each successful appli-
cant. Awards will be announced at the annual
meeting in October.

Follow-up Report
The awardee is required to file the results

of the studv bv November 1 of the following
year. The report may be in the form of an
article published elsewhere, or as material for
possible publication by JALT in either the
Newsletter or the Journal.

Acknowledgments
Acknowlegment  that the project has been

partically  or totally funded by JALT, as the case
may be, must accompany any publication
emanating from the research project.

Address
Jim White, President, JALT, l-4-2 Nishiyama-

dai, Sayama-cho, Osaka-fu 589.
- 17-
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 Meetings
SHIKOKU

Topic : 101 + Ways to Teach English
Speakers: Don Maybin,  Geoffrey Wherret,

Date:
Time:
Place:

Edward John, Barbara Hayward
Sunday, June 20
2:00 - 4:30 p.m.
Conference Rm No.4,  Education De-
partment; Kagawa University, Saiwai-
cho, Takamatsu

Fee: Members: free; Non-members:Y500
I.nfo: Barbara Hayward (0878) 22-1807

Each of the teachers will demonstrate dif-
ferent classroom activities which have been
used very successfully in intermediate classes.
The activities are not directly related to any
textbook, and help develop skills in interreaction
and conversation in an enjoyable way. Some of
the techniques can easily be adapted to teach
English to students of different ages (e.g. junior
high, high school) and different abilities. Every-
one present at the meeting will have a chance
to participate as a ‘student’ or an observer,
and hopefully will  find many ideas to use in the

FUKUOKA

Topic: Classroom Activities
Speaker: Richard Duseck
Date: Sunday, June 27
Time: 1 : 0 0  - 4.00 p.m.
Place: ECC Gaigo Gakuin, Hakata-eki, Higashi
Fee: Members:free; Non-members:Y500
Info: Etsuko Suzuki (092) 761-3811

Richard Duseck is the full-time lecturer
at the Kyushu Institute of Technology. Group
and pair games for all levels will be demonstrated
and discussion will follow. The activities are
Identity Card Game, Fruit Basket Game, Inter-
view, and Introductions. They are specifically
designed as introductory games, but very useful
for any kind of classroom situations where it is
necessary to get the students together. At this
meeting committee members are planning to
have some get-together time for alI members and
non-members with coffee, and self-introductions.

TOKAI

Topic: TESOL ‘82
Speakers: Chip and Pam Harman, Steve Tripp,

classroom. Date:
All of the teachers are currently working for Time:

Mitsui Engineering and Shipping Co. and have Place:
taught English in Japan for several years. Info:

Sunday, June 13
1 : 0 0  - 5:00 p.m.
Kinro Kaikan
Steve Tripp (05617) 3-2247

You’ve read about it in Nihon Keizai, The Japan Times, Asiaweek, The Yomiuri, Mainichi
Daily News and Asahi. Now, read it yourself. Japalish Review . . . written by Japanese
in English for the world.

Japalish Review
“The newest, boldest and most ambitious entry in Japan's  English literary field” Asiaweek

Japalish Review is available at leading bookstores throughout Japan. For the name of YOUI
nearest bookstore, call Yohan (03) 208-0801 or (06)  328-4223.

- 18 -
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WEST KANSAI

June 1, 1982

The speaker, a first generation Japanese-
English interpreter in this country, wiIl  analyze
the skills and processes of interpreting and
will reveal how the method of training inter-
preters contains valuable insights for TEFL.
In addition, based on his many years of ex-
perience at the crossroads of intercultural com-
munication, he’ll also describe various elements
that are necessary for Japanese to function
effectively in international activities.

Mr. Komatsu is the senior managing director
of Simul International, director of Simul Press,
and has co-authored several publications.

Topic:

Fee:
Info:

Superlearning: An Introduction to
Suggestopedia Results, Methods and
Applications
Patricia Bray
Sunday, June 27
1 : 0 0  - 4:30 p.m.
Umeda Gakuen (St. Paul’s Church),
2 - 3 0  Chaya-machi,  Kita-ku,  O s a k a
Members:Yfree;  Non-members:Y500
Jack Yohay (06) 771-5757 (day).
Vincent Broderick (0798)  53-8397
(eve)

Special Interest Groups:

Teaching Children: Sunday, June 27, 11:00 -
12:30.  Umeda Gakuen. Please bring a cassette

 I

recorder. Contact: Elizabeth Schweib (06)
947-0385.

Teaching in College
June, 27, UmedaG

e and Universities: Sunday,.
akuen, 11:30  - 12:45.  Con-

tact: Jim Swan (0742) 34-5960 (eve)

Teaching English in Schools: Wednesday, June
23, 6:30 - 8:00 p.m., Center for Language
and Intercultural Learning. Contact: Keiji
Murahashi (06) 328-5650  (day).

The Suggestopedia method uses a variety of
‘Super-learning,’ has been used in Bulgaria for
more than ten years to teach subjects ranging
from geography to foreign languages. Students
learn quickly and with no apparent effort.

The Suggestopedia method uses a variety of
techniques already familiar to language teachers
to reinforce the main technique: a series of
‘concerts.’ A demonstration concert will be
given at the presentation.

Patricia Bray received her B.A. in English
teacher, a copy-writer, a banker specializing in
urban economic development, and has returned
to teaching after coming to Japan last year.
She was trained in the Suggestopedia method in
Tokyo by Allison Miller

KANT0

Topic:

Speaker:

Date:
Time:
Place :

Applying the Essentials of Inter-
preting: A Communicative Approach
to English Education
Tatsuya Komatsu, simultaneous inter-
preter, Director of Simul Academy
Saturday. June 19
1 : 0 0  - 4 : 0 0  p.m.
Aoyama Language Academy, 7F West
Tower, Shin-Aoiama Bldg.; Minami
Aoyama l-l-l, Minato-ku, Tokyo

EAST KANSAI-KYOTO

Topic: Project Work in the Classroom
Speaker: Roy Gilbert
Date: Sunday, June 20
Time: 2:00 - 5:00 p.m.
Place: British Council - Kyoto Center

(on Imadegawa-dori, Sakyo-ku)
Tel: (075) 791-7151

Fee: Members: free; Non-members:Yl,000
Info: Juro Sasaki (075) 491-5236

Mr. Gilbert will talk about the aims and
practice of students working on an on-going
project in the classroom and will give details of
a project in preparing and producing a radio
programme.

Mr. Gilbert is currently Director of Studies
at the International Language Centre in Osaka,
a post he has held for the last three years. He
previously served as DOS for ILC in Tokyo
and has spent a total of seven years in Japan.

OKINAWA

Topic: Panel Discussion, Q & A on New
Trends in Language Teaching -
Report on TESOL ‘82 - Hawaii
Conference (with slides)

Presenters: Richard Carpenter DOD/ESL Co-
ordinator; Caroline Latham,  Univ. of
the Ryukyus; and Fumiko Nishihira,
Univ. of the Ryukyus and Okinawa
International Univ.

Date: Sunday, June 20
Time: 2:00 p.m.
Place: Univ. of the Ryukyus, Senbaru Cam-

pus (new campus), Kyoyo Bldg. 3,
Room 105

.Fee: Members: free; Non-members:Yl,000
Info: C. C. Latham (0988) 78-8774/(0988)

95-2221 ext. 2306; F. Nishihira
(0988) 93-2809

TOHOKU

Topic:

Speaker:
Date:
Time:
Place:
Fee:

Notional-Functional Syllabuses and
Texts
Philip Barbieri
Saturday, June 5
4:oo - 7:oo p.m.
James English School, Sendai
Members: Y500; Non-members:
Y l , 0 0 0

- 19 -
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p - n e w  f r o m  oxford!-9
Two valuable new courses in BUSINESS ENGLISH build on our
earlier success with such titles as THE BELLCREST series and
MODERN OFFICE LIMITED.

(Beginner - Intermediate

ENGLISH FOR THE BUSINESS AND COMMERCIAL WORLD

MANAGE
W I T H
ENGL ISH

(Intermediete)

J.A. Blundell and N.M.G. Middlemiss

This two-part course takes the student to the Council of Europe’s
‘Threshold Level’ Each part yields 60-100 class hours. CAREER
is unique in that it systematically develops all language skills from
a basic level but in the adult context of international business.

Part 1 -PROSPECTS- centres on a group of trainees from different
countries as they are introduced to various aspects of SUNCO,
a company that deals in solar energy products.

Part 2 - DEVELOPMENTS - follows SUNCO’s expansion and the
trainees’ development as they can-y out specific business activities
such as dealing with clients, attending meetings, using the
telephone and travelling on business.

CAREER: PROSPECTS CAREER: DEVELOPMENTS*
Student’s Book Yl ,770  Student’s Book
Teacher’s Book $12,700 Teacher’s Book
Dialogue  cassette Y5,200 Dialogue cassette
Drill cassettes (set of 3) Y17,lOO Drill cassettes (set of 3)

l Forthcoming

P.L. Sandler and C.L. Stott

This one-book course approaches the activities of management with
thoroughness, paying equal attention to practical issues and the
language needed to deal with them.

The 18 units cover topics such as Recruitment, Pay and Conditions,
Forecasting, etc. Each unit features Reading and Listening
Comprehension, Language Study, Discussion and Writing Practice,
and an Activities section for practical business language
application.

Student’s Book
Set of 2 cassettes

Y1,800
Y9,500

Oxford University Press
pziy; 3-3-3 Otsuka. Bunkyo-ku. Tokyo 112 Telephone: 03-942-0101




