"’Q
JATH) .8t
@
The Japan Association of Language Teachers 9 0

NEWSLETTER™

Vol.lll No.6 Y200 June 1, 1979

pre-view
JALT Summer Workshops

JALT in cooperation with educators from Columbia University Teachers Col-
lege, Georgetown University, the University of Southern California, and the
University of San Francisco, announces its first Summer Workshop Series in
Applied Linguistics and Teacher Training. The series will run for a total of
three weeks, from August 4-24, and combine a four-day Japan-wide Applied Lin-
guistics Workshop --to be held in all seven chapters and Sapporo--with a week-
long Intensive Teacher Training Workshop to be held in the Osaka/Kyoto area.

The Japan-wide Applied Linguistics Workshop is made up of four separate
day-long programs which can be attended either as a complete block with cer-
tification from JALT, or individually without certification. The first two
days of the workshop will concentrate on some of the basic theoretical aspects
of applied linguistics, while the second two days will follow with teaching
methodology and, finally, actual lesson plan preparation. The four segments
are integrated in that content flows from the basics of phonology and contras-
tive linguistic analysis of Japanese and English, to the application of con-
trastive and cross-cultural analysis in teaching, to the preparation of cul-
turally relevant lesson plans based on materials taken from T.V., radio and
newsprint commercials.

Dr. Bernie Choseed of Georgetown University will lead off the Workshop
with a basic course in applied phonology. He will give an introductory de-
scription of the sound system of English and, using contrastive analysis of
English and Japanese, will focus on some problem areas. This presentation will
also include discussion of the proper ordering of classroom instruction and
methodological demonstrations.

The second day of the workshop will continue the Applied Linguistics por-
tion of the program, focusing on morphology and syntax. It will be given by
Dr. Sumako Kimizuka of the University of Southern California and author of the
book, Teaching English to Japanese.

The third day of the workshop will move in the direction of classroom
methodology, with the additional consideration of the cross-cultural component
and its application for the EFL teacher in Japan. Taking into consideration
contrastive linguistic as well as cross-cultural differences, Helen Munch of
the University of San Francisco will demonstrate how a better understanding
of the relationship between language and culture can be applied to individual
language teaching situations.
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The final day of the workshop will be given by Rosanne Skirble, a free-
lance writer of television,radio and print instructional materials, and au-
thor of Teaching English as a Foreign Language throughTelevision Commercials.
Ms. Skirble will use written materials and segments from U.S. radio and T.V.
broadcasts and slides of print advertisements to show how the selection of
culturally relevant materials can be developed into linguistically sound les-
sons. The workshop will end with participants being divided into small groups
to develop their own lessons based on materials provided.

The cost for participants in the four-day JALT certificate program is
Y20,000 for JALT members and Y25,000 for non-members. For those not inter-
ested in certification,day rates are also available at a cost of Y6,000 for
JALT members and Y7,000 for non-members.

In addition to the four-day seminar,JALT will also sponsor a five-day
Intensive Teacher Training Workshop August 20 - 24. The workshop will be pre-
sented in the Osaka/Kyoto area by Dr.John Fanselow of Teachers College, Co-
lumbia University.

Participants in this workshop will carefully examine the teaching act and
how teachers can be more effective in the classroom. The focus will be on what
teachers actually do in the classroom and how they can improve and expand upon
their repertoire of techniques, rather than on the introduction of specific
teaching methodologies. Some of the things the teachers will be asked to con-
sider include:

-- the types of feedback the teachers use

-- the range of tasks they set for students to perform and
the sequence of those tasks

-- the types of errors they correct and the methods used to
make corrections

-- the aspects of lesson content that they stress

The cost for this program is Y30,000 for JALT members and Y35,000 for non-
members. For those interested, it may be possible to obtain Teacher College
credit for partipating in this program upon payment of additional tuition fees.

More complete details and a schedule of the summer programs will ap-
pear in the July issue of the Newsletter.
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English for the Fun of It

(The English Teaching Theatre of London
recently completed two weeks of per-
formances in Tokyo and Osaka under the
auspices of the International Language
Center and the British Cuuncil. Al-
though ETT has already toured about
seventeen different countries, this was

its first visit to Japan. While in

Tokyo, members of the cast were inter-
viewed by Jackie Gollin. The company
includes: Ken Wilson, Doug Case, Terry
Tomscha, Coralyn Sheldon, and Russ Ship-
ton.

JALT: How did the English Teaching Theatre get started?

Ken : We are now in the premises of International Language Centre which
is the son (or daughter) of International House in London, and
quite a number of us here have worked there as well. And there,
ten years ago, the director decided that he'd like to arrange
some kind of dramatic activity outside the classroom, involving
both students and teachers. And that's how two things started,
in fact; one thing which is now called English Through Acting
where students and teachers do things together, and another thing
which is called English Teaching Theatre where originally teachers,
and then actors, and then acombination of actors, musicians, and
teachers do a stage show designed for foreign learners of English.
That's how the idea of a theatrical event began. As fur touring,
over to Doug...

Doug : Well, the first tour the English Teaching Theatre did was in 1973,
to Germany, under the auspices of the British Council. And, hav-
ing got a taste for touring with the show from that, we thought
it would be rather nice to do it on a more regular basis. So,
since the beginning of 1974, we now arrange tours abroad, outside
England, for about six months of the year in spring and autumn,
three months each, and then we spend the summer months in England,
performing for students on summer courses and things like that.
So, since 1974, five years now, we've had these regular, scheduled
tours abroad, and Japan is, | think, our sixteenth or seventeenth
country. We've done mostly Europe and Scandinavia and also a lit-
tle bit outside, in Mexico, Turkey, and Yugoslavia.

JALT: And are you performing all the time, or doyou do teaching and
other things in between performances?

Terry: Well, each of us does a number of things outside the theatre. Some
are actors, broadcasters, teachers, writers, musicians.. .

Doug : There are five of us here in Japan and that's the normal number
for a tour, but there are seven or eight other members of the
group. Five of them, at this very moment, are in Portugal doing
a tour in tandem with this one. We draw on this group of twelve
or thirteen people and take five for each tour. So, when a partic-
ular person isn't away touring, he'd be doing his other activities.
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Your aim is not to teach English, is it?

Our aim is to stimulate. (Is that the right word?) I think the
real teaching is done, as we appreciate very much, in the class-
room by other teachers. The idea of a show is to create an in-
terest in the language. ..People are not going to come to the show
and learn something new. They're going to come to the show and,
hopefully, understand things that they've already learned or have
their interest awakened and think, “Oh, I can understand that,”
and laugh at a joke, and it's in English. It's great. So it's
a stimulus rather than any kind of fresh learning.

We've become more modest in the claims that we make for the effect
of the show than we were when we started a few years ago. Even
though we say that the material is carefully written and designed
to be accessible and generally revolving around some point of in-
terest, these days we don't claim that sketch A teaches point of
1 anguage A. That would be rather an over-optimistic view of the
way people are able to learn things. One exposure to a piece of
language obviously isn't enough.

On the other hand,...now that | know a little bit about Suggesto-
pedia, it occurs to me that we are creating with our theatre the
learning framework which Lozanov suggests...In other words, we're
breaking down all the serious problems relating to learning situa-
tions. We're breaking down the tensions and the barriers, and
we're creating an atmosphere which is relaxed and at the same time
stimulating and reassuring as well, which are all the things that
he expects people to do. And this occurs to me partly because
when you do go back to the same place after a couple of years you
find that people have remembered the most remarkable things. They
remember either lines from the show, or whole stories, or obscure
pieces of information about members of the group. If a person on
stage says he’s Australian, they always assume that's true. And
two or three years later they remember that kind of thing. So it
suggests to me, although we've been playing down our ability to
teach things, through our theatre we're quire way ahead in creat-
ing the right learning atmosphere. And people should try and mir-
ror what we do far more in the classroom than they do.

Have you found many people taking a cue from you in the countries
you have visited?

They may not necessarily be taking their cue from us. These days
the sort of thing we do isn't exactly revolutionary any more.

These days drama in the classroom, role-playing, improvisation,

etc. isn't necessarily big news. But there are other groups spring-
ing up in English and in other languages. For example, there's a
group in Greece, in Athens, and there’s a group in Spain, in Barce-
lona, who do things in a more modest way. They perform in their
town for the local students, not travelling as we do. And there’s

a group now in Belgium which does a similar sort of show in Dutch.

Do you use what could be called teaching techniques in your show?

The teaching techniques that we use are what you might call be-
haviourist in as much as there’'s a stimulus and response situation
where the audience shout out an answer to us. The problem for us
is that the newer techniques, which, I think, most of us have high
regard for, make how we involve the audience rather more difficult
because the new ideas are taking areas of language...
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Functional teaching?

Yes...In the teaching situation with the newer methods, there’s
a lot more onus on the student finding his own way, doing his own
creating-- those kinds of things. As | see it, our show is going
to have a lot of trouble trying to mirror this style of teaching.
However, the behaviourist type of technique that we do use in the
show is very successful because it brings out this response from
people. And by having an audience shouting things and singing
things together, it helps to create this Lozanov-style atmosphere
I was talking about before, which is unity amongst the people, a
common aim, etc.

Do you think classroom teachers can take some tips from what you
do on stage?

Well, | think it's a very = very dangerous thing to say yes to
that until we know abit more about the Schools.

When your people are teaching themselves, do you find you use any-
thing you use in the show?

For us, it's not so much: “Can we apply to classes that we are
teaching or were teaching what we do in the show?” In fact, it
happened the other way around. | mean the show simply grew out

of the type of teaching we were used to doing. So, for us, the
reason that the show consists of sketches and songs, questions
and answers, chorus work... is that those were features of the type
of approach that was used in the schools where we worked.

Can | give you an example... It's difficult to say this because you
don’'t want to suggest that teachers in any country are not doing
their job well, which is not the case.. But, I've found that some
of things that we take for granted as teachers could in fact be
improved by watching what we do as performers. Number one is ac-
tually asking people to react to each other as if they were speak-
ing a realistic dialogue... (The second is) to look at the dialogue
in our show which is not great long speeches mouthed to each other,
which you find in books, but is little,staccato, real utterances,
and to think more of finding materials that reflect that (--like
our book, for example. It's full of dialogues like that!)...So,

I hope it will maybe modify people’s thinking in that way. Again,
we're extremely modest about this... In the old days we used to make
sweeping statements about changing your attitude toward teaching
which bore no resemblance, or took no account of, the circumstances
of the teacher or the students in any particular country.

Yes, particularly with reference to the personality of the teacher.

| think there's a great danger because what we do is an extremely
extrovert activity--five of us in loud costumes, jamping about on
stage. Now the danger is that the teacher will feel inadequate

by comparison...We wouldn’'t want to suggest that the way to teach
is to be extrovert and demonstrative all the time. Obviously, for
certain teachers, that would be quite inappropriate and would em-
barrass them. They would feel awkward in front of their classes
and undermine the very valid, quieter side of teaching they already
have. So, in going back to where this originally started, about what
teachers can put into practice from having seen the show. It's not
in any way a suggestion of the complete revision of the personality
or approach to the class but modifications that they might incor-
porated within their own approach.
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CONVERSATION IN ENGLISH:
Professional Careers

Julia Dobson and Gerald Hawkins 128 Pages

A companion volume to the widely acclaimed Conversation
in English . Points of Departure by Dobson and Sedwick.
Like its predecessor, Professional Careers consists of flexible
modular units with attractive illustrations and conversation-
provoking questions. New features in this text aimed at inter-
mediate and advanced ES L/EFL/ESD students are realistic
dialogues, conversational interactions, and exercises in notion-
al identification and creative sequential statements.

English for International Communication

Intermediate Level
InterCom 4 Pupil's and Teacher’s Editions
InterCom 5 Pupil's Edition
Advanced Level
‘ InterCom 6 Pupil's Edition

Coming soon. ..

Intercom 5 & 6 Teacher's Editions
Workbooks 4, 5, & 6

Cassette Albums 4, 5, & 6

Visuals

and in January. ..
LET'S WRITE ENGLISH, Second Edition

George Wishon and Julia Burks 350 Pages

A completely revised edition of this successful
composition text, leading the student from sentence
patterns to immediate, meaningful experiences in
written expression.

American Book Company ESL/E FL Publications from
Litton Educational Publishing Int’l
REPRESENTATIVE, JAPAN

17-13-3 MINAMIYUKIGAYA
ONTA-KU, TOKYO 148
PHONEK: 720-5617




JALT Newsletter 3:6 June 1, 1979

fea.ture

Job Hunting in the ‘Big Mikan’

Irma Woodward

So you've just arrived in Japan. For the purposes of this article, |
will assume that you don't have a job and you do have some experience in
teaching English as a foreign language. | will assume that some of you have
degrees in TEFL, TESL, ESP, etc. What do you do now? You realize that if you
don't get a job within two weeks or so you will have to leave the country.
You need sponsorship with your job. You want to teach full-time. You con-
sider yourself a professional. The stage is set. You buy a Japan Times.

If it is Monday, you are lucky. You start calling since there are lots
of ads. You get an interview after telling them that you have experience and
a degree (at this point, it doesn't seem to matter in what). Beware if they
have to ask someone what time you should come in. It means that they have
some teacher who is just standing around to answer the phone. Also beware if
they ask you to spell your name three times before you are allowed to speak
to the personnel manager. He will never get your name. It will merely go in
the secretary% log book. If they say they will call you back, assume they
won't and go on to the next ad.

You can save yourself a lot of time and energy by asking the right ques-
tions on the phone. Ask them if they will sponsor you. Ask them what the
salary is. Don't take hedging on the phone. In any other profession, the
salary is clearly defined. It is only in teaching where that is one of the
last things you are “supposed" to ask (because it is so low). Sometimes they
can't give you the specific amount, but try for a general figure. Ask them
what the hours are. Ask them how many students they have in a class. Ask
them if they give contracts. Usually, if they sponsor you, they will also
give you a contract. If it sounds right on the phone, then say you would like
an interview. | went to a lot of interviews that | didn't have to go to if |
had just asked the right questions. | really didn't mind going to some of
them since | didn't have anything else to do and it is a good means of learn-
ing your way around Tokyo on the trains. It is also a good way of knowing
what the job market is like. Seeing some of the other places made the job I
took look more attractive.

Be sure to get good directions. People here are notorious for giving you
false directions. They have travelled the route for so long that it is easy
to be confused. | had a guy from one school tell me to “go right after the
exit. " | had it written down. Wrong. So, | had to call again and have some-
one come and find me. . .which got me off to a bad start.

At this particular school, the woman | was supposed to see wasn't there.
One of the secretaries gave me a mimeographed application form that obviously
wasn't designed to glean any more information than name, school, experience.
And only one line for each. | was asked to fill out the form. | walked be-
hind a small partition that said “Teachers only”. Behind this were three
chairs, full, and three people standing...the staff. It looked like the train

I had just come off of. Verycramped. | filled out the application. (I was
desperate.) The application also had a space for “type of visa”, by the way.
Then, wisest of all, I left. | was told to come at four. The woman wasn't

going to be there until 4:30.
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This was not my first interview, and | had gained some insight into what
I might expect if 1 had stayed. The woman called later that day or the next,
having read on the application that I had an M.A. and experience. She berated
me for not waiting. | thought of where I would have had to wait and was so
angry that | didn't say anything. The whole place was a sham of a school. I
should have told her that if she wants professional staff then she had better
straighten up her act. Isn't it amazing what we will put up with when we need
a job? And this is the point. These schools do get teachers. Well, warm-
bodied-native-speakers, anyway.

Another school I went to near the American embassy (I've forgotten the
name) sounded good on the phone. | found out in the interview (after I fi-
nally located it) that you had to be available to teach classes from 7:45 in
the morning until 9:15 at night. They could schedule you at any time and the
student had the right to call an hour before class and cancel or change his
appointment. The student paid Y6,000 an hour for the privilege. The teacher
got YI,100. The really weird thing about this type of situation is that there
are people out there who will take this job. Otherwise, how could the guy of-
fer something like this with a straight face?

Take your credentials with you when you go for an interview. Perhaps
they won't ask for them; perhaps they will. If you don‘t want the job, ask
for your credentials back. They are expensive to copy, and the school should
have no use for them. If they don't ask for them, ask yourself why not?

The main thing to remember is that no matter how pushed for time you are,
look around. Go to interviews. It is depressing, but keep looking. Decide
what you want. Do you want to spend a lot of time on the train? Do you want
evening classes? Don't settle for the first offer before you have looked
around some. If, in the interview, they are vague or appear to be leading
you astray, then leave. Have the courage to say that you don't think their
school would be suitable for you.

So many schools I went to had such a snobby attitude towards me. Their
way of selling the school, I guess. Or, perhaps more likely, to put the inter-
viewee in his or her place. Kanda was one of the worst for this. | was treat-
ed most unprofessionally. The interviewer acted as though he didn't have a
job for me or anyone else. But they are still advertising in the paper. This

attitude is not only a problem in Japan. | just got a letter from a friend of
mine in England, who said he went to an interview in London ".. .but they of-
ferred me so little and treated me so officiously that | began to laugh un-
controllably in the middle of the interview.” Good for him! | feel if more

teachers felt this way, then the situation might change some.

There are people willing to teach irregular hours, have 50 students in a
classroom, have no work space and no preparation time. That is why the schools
have the attitude towards their teachers that they seem to have. They will
merely hire someone less qualified if you don't take the job. In no other pro-
fession would this be allowed to happen.

Some schools here will tell you on the phone that they will get you a
visa. Be sure to make it clear that you don't want a cultural visa. Many,
it seems, will offer you one. It is illegal to work on a cultural visa with-
out special permission. It also involves the same trip to Korea.

Some places that need teachers will farm you out to companies. Be sure
to figure the traveling time involved into the salary. What looks attractive
at first might well turn out to be a very poor job. An hour or two on the
train for a two-hour class might not seem too bad at first. But count the
hours. (And remember August is hot!)
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I have heard that some schools don't pay on time, or at all. These also
seem to be the ones that hire tourists. After all, if a tourist wants to com-
plain,where can he go? He's working illegally to begin with. As a general
rule, don't work for a place that is willing to hire someone on a tourist visa.

Another thing to remember is that most schools are primarily businesses.
Some schools can combine the profit-making and educational aspects of the si-
tuation,and some cannot. It is difficult to tell in an interview which cate-
gory the school falls into. If you have a chance,talk to some of the teach-
ers who may be around. Knowing as much as you can about the students, your
potential co-workers, and your contract can never hurt your decision-making
process.

So manypeople in administrative positions talk about the quality of teach-
ing in Japan. Perhaps it's time to look at the quality of the jobs, too.

* * *

(Irma Woodward is one of the "lranian refugees"mentioned in the April issue
of the Newsletter. She and Fred Allen have both been able to find acceptable
jobs in Tokyo.)

po-si-tions

(Sapporo) Fuji Women's College in Sapporo will have an opening for an ex-
perienced and well-qualified ESL instructor in early 1980 to teach interme-
diate to advanced courses in composition, literature and conversation. The
successful applicant for this position will be provided with transportation,
housing,and a salary commensurate with his education and experience. Resu-
mes should be sent to the English Department, Fuji Women's College, Kita 16,
Nishi 2, Sapporo 001.

(Takamatsu City, Kagawa Pref.) One full-time English teaching position will

be open at the Kagawa-ken Institute of Foreign Languages, Takamatsu, Kagawa
Prefecture. Minimum two-year contract can be made available anytime from Sep-
tember 1, 1979 to December 1, 1979. Native speaker with college/university
degree and a workable knowledge of spoken Japanese is required. Salary will
be determined by previous teaching experience. For information, write: Kaga-
wa-ken Institute of Foreign Languages,Bancho, 2-chome, 4-27, Takamatsu-shi,
Kagawa-ken 760;or call 0878-21-9561.

(Tokyo) Athenee Francais is looking for a full-time English teacher for Sep-
tember, 1979. Hours include afternoons and evenings, Monday through Friday
(20-24 teaching hours, 6 office hours). Salary: Y400,000 minimum. Applicants
must be native speakers,have a Master's Degree in TEFL, and at least two years
full-time TEFL experience. Send resume to: Mary Ann Decker, Director, Regular
English Program,2-11 Kanda Surugadai, Chiyoda-ku, Tokyo 101.

(Tokyo) A part-time position is available from September at a university

near Seisekisakuragaoka on the Keio Line. A native speaker teacher is needed
for 4 conversation classes, on Tuesday and Thursday. Salary is Y60,000 per
month. For information,call Mrs. Teresa Kennedy between 8:00 - 10:00 p.m.,
weekdays, 03-391-8652.

If you will be moving or |eaving the country, please notify Doug
Toninson or one of your local officers as soon as possible. W
can arrange for your newsletters to follow you abroad at a nininal
cost. Doug's address: 1-4-23-401 Hgashi, Shibuya-ku, Tokyo 150.
Home phone:  (03) 400-5994.
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‘IML insiitite OF Modern Languages, Inc.
®

SITUATIONAL
REINFORCEMENT»

SR® allows instant communication.
How is SR different trom other methodologies?

Most language methodologies teach analytically, . By
sequencing structures, the courses lead the student from
“easy” structures to more complex ones. SR®, however
teaches functionally. The student is introduced to real life
situations which generate language. By defining the situa-
tional context, SR gradually increases the complexity of the
vocabulary and structures needed. One of the striking differ-
ences between SR and other methods is that SR students are
introduced to a wide variety of structures simultaneously, as
in natural speech.

O SITUATE

How does SR* work?

SR* employs the Response Sequence, consisting of
units of language that are factually correct or appropriate for
an action being performed. In the initial stage, the teacher
establishes the situation and the student is encouraged to
respond: first, the teacher models a unit of the response
sequence, often playing two distinct persons: “Open your
purse. What did you do? | opened my purse.” Following the
teacher, the entire class says the unit. Then, the teachers
asks individuals, chosen at random, to repeat the unitwhich
leads to an exchange between the teacher and a student:

Teacher: Maria, open your purse. What did you do?

Maria: | opened my purse.

This stage is crucial. The situation will govern the language. If
Maria drops her purse, or shuts it instead, the language
should reflect these variations.

Finally, the students exchange questions and answers
among themselves. The teacher is now in a facilitator role. At
the end of this stage, students will be able to comfortably use
the language you've taught them.

@COMMUNICATE
What will my students like about SR*?

The primary thing students like about SR is that it allows
instant communication, which is a kind of instant reward. Let's
be honest. Conjugations of verbs, pattern practice, and
memorizing vocabulary lists are not effective means of learn-
ing to communicate. More importantly, the student may even
be de-motivated by these methods. When SR is used, how-
ever, the student manages his own learning and becomes
involved in communication — the real point of language
learning. He is, in fact, creating his own “syllabus”.

SR®Qrientation in American English
a complete course from 1-6.
real communication ; real learning

Eugene J. Hall and Sandra Costinett

The Orientation In American English (OAE) series
consists of six levels of materids designed to take the English
as a Second Language or remedial English student from little
or no competence in English to the threshold of academic
fluency.

o QAE's practical orientation, based on Situational
Reinforcement@ (SW) (see pages 10-11), makes it
adaptable to all training situations, academic to indus-
trial training;

The variety of flexible components in OAE (see below)
gives the teacher the opportunity to tailor the materials
to each individual program and student. OAE com-
ponents can also be used as complements to other
ESL materials and methods:

The relevant and up-to-date subject matter that forms
the situational core of OAE is revised continually to
keep students interested and involved in learning;
Information about modem American life and culture is
an integral part of OAE.

Coume, Materials and Duration

The complete OAE series consists of six levels, each
designed to take 80-100 classroom hours. The series is com-
posed of the following components:

SR®Orientation in Business English
readings and response sequences
reflecting situational reality in the job
world ... the increasing role of
women and other minorities.

Orientation in Business English (OBE) equips students
with the vocabulary and job-related information they will need
to prepare for a broad range of clerical, secretarial, and
administrative positions in commercial, industrial, school, and
government  offices.

e Orientation in Business English is completely non-
discriminatory and culture-fair in its portrayal of today's
occupational world.

e Orientation in Business English isused extensively in
Europe and Latin America, where there is a consider-
able need for English in business and government.

e Consumer-related material — credit, for instance — is
an integral part of OBE, as is job-hunting and
on-the-job  communications.

Course Materials and Duration

The OBE Materials

The materials for a complete OBE course consist of the
Teacher's Guide for all three levels; Texts 1, 2, and 3; and
Workbooks 1, 2, and 3. Text 1 and Workbook 1 contain 20
lessons each, and require 120-150 classroom hours of in-
struction; Text 2 and Workbook 2 have 15 lessons and also
require 120-150 classroom hours; Text 3 and Workbook 3
consist of 10 lessons each, and can be covered in 100- 120
classroom hours.

American English for International

Businessmen

For self-study or classroom use, American English for
International Businessmen has been prepared for students
who are or will at some time be engaged in work that brings
them into contact with English-speaking businessmen.

Terminology and structures apptopriate to business
situations — such as ordering, travel arrangements, and
investments -— are practiced and reinforced in oral and writ-
ten form. American English for International Businessmen
contains 12 lessons, and is accompanied by a tape program.

Sole agent in Japan

LINGUAPHONE

Contact

TAMEIKE MEISAN BLDG,

Linguaphone Institute (Japan) Ltd. TEL. (03)585-3521
1-12, AKASAKA, 1-CHOME, MINATO-KU, TOKYO, JAPAN T107
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¥ 1,300
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¥ 1,300

1-3

*American
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International
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Text,

¥ 2,200
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(Set of 6)
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Alice Doesn’'t Work Here Anymore

Diana Evans

That's not, strictly speaking, true, but from
early July it will be. Alice Lester, after five
years teaching English in Japan, is leaving then.
To say “teaching English” however, hardly even be-
gins to describe the range of Alice’'s activities,
which include teaching intensive, semi-intensive
and six-month general courses at every level from
beginners to advanced, businessmen’s courses, teach-
er-training courses for both Japanese and native
speakers and courses designed especially for sec-
retaries, to mention but a few. She has also at -
tended numerous workshops, either to further her
own knowledge or to give demonstrations of partic-
ular teaching techniques, such as functional teach-
ing, the teaching of vocabulary, how to use supple-
mentary material in the classroom, and so on.

When we met recently | talked to Alice about some of the things she
has done while she has been with International Language Centre, Tokyo, and
her retrospective feelings about them. First, however, she gave some back-
ground information about her pre-Japan teaching experiences and why she came
here originally.

"lI've been in teaching as a profession for a very long time, virtually
all of my working life. | taught mathematics for a considerable period in
the U.K., in Singapore and in Cyprus. Then | decided I'd quite like a
change, and when 1| left Cyprus six years ago | went back to England, and
in fact didn't have a job at all. One day | saw an advertisement to come
and teach here with I.L.C. in Tokyo, so I did their training course and
came just over five years ago."

I then asked Alice why she chose to teach English, since her previous
experience had been in another field.

“Well, it wasn't so much a conscious choice to teach English. I'd
been teaching secondary school children (11-18 year olds) for 13 years, and
what | really wanted to do was have a change from teaching children, but to
stay in teaching. Added to that, I'd been here for a holiday when I was in
Singapore and I'd liked Japan very much. The combination of a job offered
in Japan, a job where training was provided, and one which involved teach-
ing, but teaching adults, made me apply for the job in Japan, rather than
a conscious choice of, 'Oh, I'll teach English!"”

Alice had mentioned that one of the criteria which affected her choice
was that training was provided, so | went on to ask her about training
courses which she has since taught herself. Regarding the training course
for Japanese teachers of English, | asked what she had felt to be their main
area of weakness.

“One of the biggest problems is their lack of confidence, both in
their ability to speak English and their ability to cope with a method of
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which they have little or no experience. This is probably because many of
them were taught by methods which emphasise grammar and translation, in
which very little listening to or speaking of English was involved, so they
don't have experience in an aural/oral approach to teaching. One of the
things that | noticed when | taught Japanese teachers of English how to
teach was that they were meticulous in their preparation, but when a stu-
dent gave an answer which was, in fact, in perfectly good English, but which
wasn't the answer the teacher had anticipated in his or her lesson plan,
there was a moment of panic: ‘Is it right?' 'lIs it wrong?' and quite often
they didn't accept that student's answer when in fact the answer was per-
fectly acceptable. This | think was because of this lack of confidence.”

Alice has also taught training courses for native speakers, and !
asked her how far she thought training was important for native speakers
who want to teach English.

"Well, | think training is very, very important indeed. Actually, |
think training is absolutely necessary for anybody who teaches or wants to
teach. It's not enough just to be a native speaker of English; this does
not automatically qualify you to teach it. Teaching is a very special
skill, and not one which you acquire quickly. I've been in teaching a
long time, and for me one of the most interesting things about it is that
you go on learning all the time. It's possible for someone to have very
good academic qualifications, but even then, not be able to teach. And
something that's struck me while I've been teaching is that...l've learnt
so much in the time that I've been here that | realize how little | did in
fact know when 1 first came. | think it would be good if all language
schools could establish, within the school, training schemes for their
teachers when they first come and in-service training programmes that con-
tinue while the teachers are with the school.”

Leaving this subject we moved on to materials available in Japan,
their cal ibre and usefulness to teachers.

“There’'s a great deal available and more and more stuff is coming
out all the time. A lot of it is of a very high standard. But I think an
important point to bear in mind is that a textbook, tapes, or whatever it
is that you are using, is only a tool that you use. They are things to be
used, to be made use of, they are not the be-all-and-end-all of your teach-
ing. You need a lot of experience to be able to use a book or a series of
tapes, and use them well. The first thing you need is not a textbook but
a syllabus. A syllabus that has been determined by what the future language
needs of the students are. That's the first consideration: why and for
what purposes does the student or group of students need English. Then you
have to select your material to meet those needs. Whatever material you
use, the main criteria for taking it into the classroom is that it is of
direct relevance to the future needs of the students.”

I then asked Alice why, in her opinion, students choose to enroll in
schools which use aural/oral methods, as opposed to more traditional teach-
ing methods.

“Most of the adult students that come here (I.L.C.), and to schools
like this, have a background in English, but English for them has been
largely a study subject, something they studied in order to get through
important examinations that led to something else. They've come to the
realisation that although they've studied English, they can’t use it in
the way they need to use it, to communicate. So they come here mainly to
develop their listening and speaking skills, skills which were neglected in
the kind of examination English experience they had before. | think it's
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our job as teachers in schools like this, to show them how and when to use
all the English they have tucked away somewhere in their heads ."

Next, | asked Alice to comment either on any changes she had seen
which she felt had been useful or advantageous, or any changes that she
hadn’'t seen but felt would have been beneficial.

“Well, one of the good things that has happened is the establishment
of organisations like JALT, which bring teachers together to exchange ideas
and talk about teaching. Something I would like to see develop further from
this is perhaps a bit more attention given to actual, practical classroom
teaching. Since there are so many native speakers teaching in Japan who
have little training, | think one of the things they want and need is prac-
tical help for the classroom itself. What to do. How to do it. Why to do
it. When to do it. I'd like to see these organisations putting more empha-
sis on practical classroom activities in the seminars that are held?

I asked Alice what she would like to see happening in the future, in
language teaching and learning in Japan.

“What I'd really like to see happening concerns what goes on in Japa-
nese schools with the children. I'd like to see a move away from English
viewed only as an examination subject, studied in the same way as geography
or mathematics, and more emphasis placed on English as something with which
people actually do to communicate. That really means more emphasis in
junior and senior high schools on the aural/oral side of English. This can
only be done if Japanese teachers of English get more training in aural/oral
methods, gain the confidence that, as | said earlier, they lack, and hope-
fully too by bringing more native speakers of English into the Japanese

school system.”
YIES!

English for children
by Lars Mellgren and Michael Walker

In answer to many requests for elementary ESOL
materials, we're proud to present Books A,B, and C

of YES! English for children. This exciting beginners’
program is written especially for young language learners,
Its creators are the authors of NEW HORIZONS IN
ENGLISH, our successful series for teen-agers and
young adult s.

YES! English for Children offers delightfully illustrated
student texts, detailed teachers’ guides, supplementary

taped material, and picture cards( 31 x 41cm or 12 X 16
inches ).

BOOK A ! Listening and Speaking

BOOK B : Listening, Speaking and Reading

BOOK C : Listening, Speaking, Reading and Writing
BOOK D : Listening, Speaking, Reading and Writing

Lars Mellgren Michael Walker

(Books E and F are in preparation)

IPO BOX 5015, Tokyo

A . . .
vv Addison- Wedey Publishing Company TEL (292) 3751 Ext. 283
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books
Teaching English
to Speakers of Other Languages

Greg Stricherz

“lI couldn't put it down” is a blurb usually found on the back cover of a
thriller. This book isn’t a thriller, but it is a very interesting and read-
able book. | literally couldn't put it down.

Teaching English to Speakers of Other Languages--Substance and Technique
gives the teacher a wealth of information about the language itself and about
how to teach it. The book is divided into two major sections.

The first section is a general description of the grammar system, sound
system, and vocabulary system of English. There are also lots of useful hints
on teaching these three aspects of English and making usable, realistic prac-
tices for them. This section would be invaluable for a teacher who hasn't had
a lot of experience. As the book says, “Being an English speaker does not of
itself qualify one to be a teacher of English to speakers of other languages?
But even for the experienced teacher, there are things to think about. The
pronunciation section mentions the difference between stress on words in iso-
lation versus words in a phrase, e.g. “afternoon” versus “afternoon tea”--
something frequently neglected by, or more likely unknown to, the teacher.

~In the vocabulary section, | was surprised to see the adverbial suffix
"-wise" (as in timewise) mentioned. It may be decried in some quarters, but,

as the book says, it's quite a productive affix in present-day English. | had
never thought of teaching it, but it's definitely something an advanced learn-
er should be aware of. I'm sure that the first section of the book will pro-

vide even the most experienced teacher with a few things that can be used in
the classroom.

The second section should appeal to almost all readers. It covers a
large number of things that a teacher should think about beyond what is pre-
sented in the classroom. How does a student learn? What can a teacher do to
facilitate learning? What makes a classroom physically conducive to learning,
and what can the teacher do to improve a poor classroom? Some of the answers
are obvious...in fact, so obvious that we might never think of them.

I realize it’s pretty hard for regular readers of the JALT Newsletter not
to be aware of the major teaching methods, past and present. But for anybody
who has ever wondered what, for example, the Silent Way is, this book gives
a very good overview of the various methods. And it does it in language that
is completely understandable.

Another helpful part of the book is the inclusion of cartoons to illus-
trate a particular point. My favorite (going back to the “-wise” suffix) was
from the New Yorker: “Did | understand you to say ‘hopefullywise’?” And for
the native speaker who can’'t appreciate the difficulty students have in under-
standing idioms, the “Hi and Lois" strip on page 126 should be enlightening.

As | said in the beginning, this is a very readable book. It presents a
great deal of information and does it in straightforward language. Whenever
definitions are given, they are clear. There is little that the layman would
have trouble with. Terminology is also precise. For instance, we are cau-
tioned against equating “productive” (e.g., speech as a "productive” skill)
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with “active, " and “receptive” with “passive.” The author states that “there
is just as much activity in the exercise of receptive skills as in that of

their productive counterparts.” A difference such as this may seem minor, but
it’'s a good example of the kind of sensitivity a teacher has to have if he
wants to help his students acquire proficiency the most effective way possible.

Some readers might wish for a more detailed treatment than this book gives.
But considering the range of topics, that would be almost an impossibility for
one author, or at least take a lifetime of work. This book isn't intended as
a scholarly reference. It's a practical guide, meant to be read and reread.
It's the kind of book you'd take home with you as a guide for the preparation
of the drills or the test you want to use in your next class. Each chapter
does have an extensive bibliography though. In fact, there are almost 19 pages
of bibliographical material. A person who is interested in more reading on a
particular subject can easily make selections from the bibliography, Many of
the sources listed are readily available in Japan.

When | finished reading this book, | had two very strong feelings. First,
I wished that this text could be used in all training programs for Japanese
teachers who are going to be working with students at the secondary-school
level. That would make it much easier for those of us who don't see the stu-
dents until they've had six years of English "education” in the Japanese school
system. (The book, by the way, doesn’'t throw translation--the core of high
school English courses--out the window. But it does emphasize that its use-
fulness is limited and its usage should be too.) Second, this book reminded
me of why | became a teacher of English to foreign students in the first place.
And it made me happy that | am one.

el_m' NEW FROM McGRAW-HILL

i Teaching English
to Speakers of Other Languages

By Betty Wallace Robinett
Professor of Linguistics and Director, Programin English as a Second
Language, Department of Linguistics, University of M nnesota.

In this textbook Professor Robinett, a leading authority in the field,
provi des gui dance on both substance and techni ques for teachers of
English to speakers of other |anguages by describing the essential
features of the English |anguage and suggesting ways in which the
comunication skill can be taught. The book is directed to both
native and non-native speakers of English who are prospective teachers
of English to speakers of other |anguages or who are already teaching
the language but feel the need to know nore about it. Extensive bib-
| i ographies are provided to encourage teachers to broaden and deepen
their know edge of the |anguage and teachi ng techniques.

List Price: Y2400
SPECIAL DISCOUNT:
JALT members may receive a 10% discount during June and July. Send

your name, address, and Y2,180 by postal transfer (yubin furikomi) to
Tokyo postal account #2-27464 clo »xwh (JALT) .
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Ever met an X-ian?

A Cross-cultural Experience

Kathy Tietz

Although 1 have more than ample, daily opportunities to test my ability
to communicate cross-culturally, | nevertheless was eager to attend “A Cross-
Cultural Experience” on May 6 at the Life Dynamics Center in Roppongi. This
was a repeat performance of one of the JALT '78 conference workshops presented
by Don Freeman of the Language Institute of Japan and Stacey Klein of Athenee
Francais. The program had been so well received last fall that Life Dynamics
decided to sponsor the same workshop and thus allow 40 more people the chance
to focus, in a short time, on how they operate in a different culture.

The first hour was a good warm-up for what was to follow. We were shown
four slides and told simply to jot down everything we saw. In the discussion
afterwards, many were surprised to find that their “observations” were actually
judgments. Using brand names was a common pitfall, as well as applying adjec-
tives like “dirty,” "small," or “pleasant ;" but even such basics as colors or
deciding on the sex and race of a person were called into question.

One discussion point was: Where can the line be drawn between an obser-
vation and a judgment? It was suggested that if a group is culturally homo-
geneous, it may agree that a certain picture of a man in a robe, carrying a
lamb, is Christ; but in a mixed group must begin with what is, for that group,
the lowest common denominator, culturally. This concept became very clear to
our small group when we Westerners all agreed that one of the slides portrayed
a Memorial Day commemoration while our Japanese member thought it was a tour
group on a day’s outing. Another insight was seeing how much value we place

on knowing. For instance, on one of the slides, | had observed a plastic image
of a little deer. Later, a group member identified it as Bambi, the Disney
character. My immediate reaction was “Of course! | should have known that.

That's the real answer,” and so changed my whole interpretation of the deer.

I had quickly judged the name to be the better “observation." It made me think
about how much | expect my students to understand things Western and how much
more | value those who, by whatever means, “know” more. The whole exercise
helped to show how much we fill our language with judgments, interpretations,
and assumptions which are not necessarily shared or understood by our listen-
ers.

The second part of the three-hour workshop was a simulation game in which
the participants were divided into two groups: journalists and citizens of an
hypothetical country, X. Each group was given a set of instructions which the
other group did not receive. The effect, of course, was that the American re-
porters had to meet a group of X-ians whose cultural values were very different
from theirs, but about whom the reporters had no previous knowledge. Each pair
of journalists talked with three X-ians tried to get into their good graces,
and finally asked for permission to enter the mysterious country X

I think the main value of this exercise was that it reflected so well
deep-seated attitudes. For instance, the X-ians could ask themselves how
easy--and how good or how uncomfortable-- it was to asume a role which may
have been opposite to their cultural training. It was also a good chance for
them to examine who their models were for the roles they played and how their
culture created and perpetuated the behavior of that model. As for the jour-
nalists, they were given lots of feedback on how they were--but usually were
not--able to put aside paternalism, busy-ness, exploitive overtones, and
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American informality in order to try and understand the X-ians. One of the
main complaints against the reporters, according to the X-ians, was that they
were not really interested in the X-ians as people.

In the summary discussion, we wondered together how much offense we daily
give to the Japanese, and whether our perception of the Japanese tendency
to forgive foreigners is a true one. Someone also asked how possible, and
how desirable, it is for us to clear away all of our culturally-instilled in-
formation so that we can communicate from an unbiased viewpoint with a person
of another culture. Finally, several people commented on their security or
insecurity in moving from one kind of cultural behavior to another. Those
who were doubtful felt as if they were floating back and forth without ever
touching ground; they became less and less sure of their identity. Others,
however,were certain of a core identity within; it allowed them to move
through different cultural patterns and to change their behavior, but it al-
so continually assured them that they were still being themselves.

let-ters
A SLEP OF THE TONGUE

To the Editors:

I read Nancy Nakanishi's review of a talk by David Hough in the March
JALT Newsletter with interest,and 1 strongly agree with Mr. Hough's claims
that the system of phonetic transcription used in most English-Japanese dic-
tionaries leaves a great deal to be desired.

However, if his views are being fairly presented in the article, | think
he misunderstands what is happening when some speakers in the southern U.S.
(and other areas) pronounce both "pin” and "pen” as [pIn].It's generally re-
cognized that this lack of distinction between [I] and [e] occurs only when
the following sound is nasal [m,n, n]. So, for example, words such as "empty,”
“enter," and "men" would would be pronounced with an [I] sound by speakers of
this variety of English.

The word "ship," which Mr. Hough claims is pronounced "shep" in southern
U.S. English, does not fit into this pattern of pronunciation for two reasons:

1) The vowel is not followed by a nasal.

2) Even in cases where [I] and [g] are not distinguished, the neutraliza-
tion is in the direction of [I], never [g]. So, for example, "pen"
could be pronounced [pIn}, but "pin" could never be pronounced [pen].

Leaving aside all questions of the wisdom of teaching students a mishmash
of pronunciation patterns from a number of varieties of English, it would ap-
pear that the given example is erroneous, as it represents a pronunciation
that 1 don't think could be found in any variety of English. However, I'm
willing to be enlightened if Mr. Hough has further comments on this.

Marla Tritch
Tokyo

Mr.Hough's reply: The point I made regarding the distruction between [i:]
and [I] was not a major one and for that reason Ms. Nakanishi in her article
rightfully made only brief reference to it. While her one-sentence explana-
tion was an oversimplification of what | said, your very lengthy description
also neglects certain factors, such as dipthongization. In any event, it
wouldn't be too valuable to spend much time in class on such minor points.
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re-views

Cultural Pluralism in Japan

Jeanne Hind

On April 22, the Tokai Chapter had as its guest speaker Professor
Nobuyuki Honna of Kinjo Gakuin University. Professor Honna spoke about
language education for cultural pluralism in Japan. Contrary to popular
belief, Japan is not a mono-ethnic, momo-lingual, mono-cultural country,
and Professor Honna's talk concerned such topics as bimodalism of the
deaf, bidialectalism in a multidialectal society, communicative differ-
ences of urban and rural children, cultural and linguistic problems of
Ainu and Korean minority groups, and foreign language education.

First, Professor Honna explained that an analogy can be drawn be-
tween what is happening with the language and education of deaf people,
and linguistic and cultural pluralism in the world. He utilized the term
"bimodal,” which he defines as a deaf person who acquires sign language
as the native language and spoken language as the second language. Deaf
people in Japan are ostracized socially and mishandled educationally be-
cause their native language, signing, is stigmatized as animal-like’ ges-
tures . Further, it is only recently that sociolinguists have indicated
that sign language is a complex linguistic system, a language in its own
right. Not speaking or hearing is considered "abnormal” by ethnocentric
hearing persons. Therefore, oralism (teaching speech to deaf students)
is encouraged, more often demanded, and signing is forbidden. The deaf
person is forced to put aside his/her native language and utilize his/her
second language. Because oralism has been basically unsuccessful, this
has created the misconception that deaf people are not intelligent enough
to acquire language. This led Professor Honna to strongly state that bi-
modalism must be accepted, although he admitted that this acceptance is
far from reality in Japan.

From this topic, Professor Honna turned our attention to bidialec-
talism in a multidialectal society. He told us that there are hundreds
of different dialects in Japan, a fact anyone who has traveled to rural
areas in Japan will confirm. The establishment of Standard Japanese
created a problem for speakers of the various dialects. Suddenly, non-
standard dialects were stigmatized as lower class. Interestingly enough,
recent linguistic surveys have shown that even Tokyoites speak a nonstan-
dard dialect. The actual linguistic situation in Japan involves bidialec-
talism with diglossia, the situation in which a speaker switches from
Standard Japanese to other dialectal varieties depending on the linguistic
requirements of a given situation. Teachers have become sensitive to the
bidialectal situation, and a favorable trend toward acceptance of dialects
is now indicated. Again, Professor Honna strongly reminded us that re-
quiring any group of people to learn a second language (or in this case
dialect) should not mean depriving them of or socially stigmatizing their
native tongues.

In connection with bidialectalism, Professor Honna moved to communi-
cation differences between urban and rural children. Urban children em-
ploy language in a more explicit way, both syntactically and semantically,
while rural children are more implicit, using nonverbal ways of expression.
In explaining this, Professor Honna referred to E. T. Hall's book, Beyond
Culture, which defines a high-contact culture and a low-contact culture,
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the basic distinction being that a high-contact culture uses implicit
language and a low-contact culture uses explicit language. In Japan, the
educational system deals with explicit language, i.e. urbanized speech
with its more involved linguistic system. Accordingly, the urban child's
School Language and the language used in his/her social environment are
very similar. Conversely, the rural child's School Language is very dif-
ferent from the implicit speech used at home and inthe rural social envi-
ronment . Thus, School Language needs to be regarded as a second language
of sorts that must be acquired by rural children. This problem is a socio-
linguistic problem, and the failure of those concerned with school educa-
tion to recognize this gap between urban and rural language has led to a
learning problem for rural children.

Professor Honna then spoke about ethnic linguistic and cultural
pluralism in Japan, Because of limited time he chose only two of the
several ethnic minorities found in Japan: the Ainu and the Koreans. He
began by remarking that the Ainu language is unrelated to other languages
in the world, and is, thus, of great linguistic interest. Unfortunately,
as is often the case when one group of people is taken over by another,
the Ainu language and culture have been negatively affected. We were all
surprised to learn that there are less than ten native speakers of Ainu
left. Furthermore, these people are elderly and their memory in respect
to all the aspects of the language is not clear. Moreover, Ainu has no
written form. Therefore, reconstruction of the language looks dismal,
but Professor Honna feels that salvation efforts should be encouraged so
that the linguistic aspect of their culture will remain, if only symboli-
cally. Currently, the Ainu's desire to maintain their ethnic conscious-
ness is high. Young Japanese anthropologists, linguists, and sociologists
are very interested in making sure Japan learns to regard itself as a
multicultural nation.

The Korean minority, on the other hand, accounts for 90 percent of
the total number of foreigners living in Japan; yet, their status is that
of second-class citizens, unlike other foreigners in Japan. Of the Koreans
living in Japan, some affiliate themselves with North Korea and others
with South Korea. The North Korean faction has private schools whose cur-
ricula include ethnic studies for maintaining cultural awareness. Reten-
tion of their native language is of great importance since many of them
plan on one day returning to the North. The South Koreans, however, have
more of an inclination to stay in Japan. Therefore, their present condi-
tion is not comfortable since they feel forced to reject their native lan-
guage and culture, often even forsaking their family names for Japanese
surnames, in order to be accepted in Japan. At this point, Professor
Honna introduced us to the terms “happy bilingualism" and "sad bilingual-
ism." A“happy bilingual,” as defined by Professor Honna, is a person
whose motivation to learn a second language comes from a desire to enrich
his or her personality or character. While trying to become bilingual,
and upon becoming bilingual, the person retains a good self-image full of
pride and happiness. On the other hand, a “sad bilingual” is a person
whose motivation to learn a second language is impregnated with feelings
of shame toward his or her own culture and language. Mere survival within
a culture that denigrates the mother culture and language creates a “sad
bilingual ." Self-respect is severely injured and becoming a bilingual is
not self-satisfying. Professor Honna views this problem as due to Japan’s
attitude of conquest rather than intercultural communication. He regards
Japan’s primary enemy as "cultural parochialism/ While he admits ethno-
centricity is deeply rooted in the history of human experience he seems
optimistic about positive advancement toward bilingualism. He points out
that bilingualism and biculturalism do not necessarily require a majority
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group to become bilingual and bicultural, but the majority group should
be bicognitive; that is, it should be able to co-exist with linguisti-
cally, ethnically, and culturally different groups.

Finally, Professor Honna said that for this socio-psychological
evolution to occur, foreign language education should be utilized as a
means of enhancing intercultural communication and understanding. In
discussing foreign language education in Japan, he began by giving a
brief historical glance at European language teaching in Japan. As he
so aptly put it, “Japan opened its front door to usher in Western civili-
zation, but kept its back door shut to keep out Western culture.” The
Japanese seemed afraid that the national sense of identity would be lost
or corrupted. Therefore, it is only recently that intercultural aspects
are being introduced in foreign language education. Nevertheless, Pro-
fessor Honna warned that in implementing intercultural understanding
programs, we must be careful not to instill snobbish attitudes. He does
not want to see students of English, for example, acquiring superior atti-
tudes toward students of, say, Korean or Swabhili.

Professor Honna regards cultural pluralism as a philosophy. He
believes that bilingualism (which includes bimodalism), biculturalism,
and bicognitivism will create more positive attitudes toward one's own
cultural and ethnic identity. Finally, his talk indicated that there is
a group of people in Japan who are working toward better intercultural
understanding and moving toward a more culturally pluralistic Japan.

Picture Squares
John Maher

One: Joan used to be a housewife. Two: Last year she got a job as a
cocktail waitress. Three: Now she 's working six nights a week and has a re-
gular boyfriend.. .One: Jim used to be a high school student. Two: Last year
he dropped out of school. Three: Now he's a member of a motorcycle gang...
One: John used to work at a factory. Two : Last year he was injured at an
explosion at the factory. Three: Now he’s in the hospital and won't be able
to leave for three months.

No, these are not events in a T.V. soap opera whose characters, pink-
cheeked and enlarged by circumstances, eventually emerge into the Zeitgeist
of modern day San Francisco. But they could be. Intriguing as the indivi-
dual stories are, they become even more so when we are told that the lives of
all three people are in some curious way intertwined. The student, whose job
it is to figure out these relationships, is provided with certain aids: first,
a series of pictures which illustrate basic statements about the characters,
and second, a teacher who happens to know the beginning and end of this complex
tale. Initially, students can only ask yes-no questions in order to discover
the facts. After this, who, why, when, where, and what questions are prac-
ticed consecutively. Further questions may be asked involving adverbs of time,
etc.. .or questions involving negatives, until the day’s teaching point is
firmly secure in the students’ minds. Such is the basic strategy of “Picture
Squares, a technique demonstrated by Elena Pehlke at the April 29 meeting of
the Chugoku Chapter. Characteristically, this approach creates a great deal
of excitement and intense concentration on the part of the students.

Squares for sound contrasts were also presented. Simple pictures can be
used to practice minimal pairs, for example: Ruthie likes rice. Lucy doesn't
like rice. Lucy likes lice, etc. Despite my own dissatisfaction with mini-
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mal pair drills, deploying visual aids for this purpose does seem to be a de-
finite advance over present usage.

Picture squares or “Lipson Squares” were originally devised by Alexander
Lipson, a professor of Russian at Harvard and later developed by Ruth Sasaki
and Lance Knowles, formerly at the Language Institute of Japan. Ms. Pehlke
is clearly a skilled exponent of this technique and conducted the day-long
workshop with admirable enthusiasm. Over 35 members attended.

b TESOL Tidbits

Mark Mullbock

The highlights of the 1979 TESOL convention were brought to the JALT
Kanto branch membership by convention participants Kenji Kitao of Doshisha
University in Kyoto, George Pifer of the Japan-American Converstation Insti-
tute and Paul Hoff of Time-Life.

Dr. Kitao led off with a brief history of TESOL.
TESOL started in 1967 with 359 members. Today, there
are more than 8,000 members--half of whom are in more
than 60 countries other than the United States, in-
cluding 163 in Japan. The importance of TESOL in the
United States can be illustrated by the fact that there
are 28 million Americans who have languages other than
English as their first language, and 2.4 million who
cannot speak English at all. Dr. Kitao followed up
his brief history with a report on the present struc-
ture of TESOL.

After giving this brief background, Dr. Kitao
went into the actual events of the convention itself.
As is usually the case with a TESOL convention, the
biggest frustration was the number of papers, demon-
strations and workshops--there were just too many to choose from. And with
3,000 people in attendance, it was often difficult to attend one's first or
even second choice.

There were not many presentations on new methods or approaches--only one
on the Silent Way, two or three on Community Language Learning, two or three
on Total Physical Response, and one movie on Suggestopedia. Most presentations
dealt with more specific aspects of language learning and teaching.

Joan Morley, for example, spoke on “Materials Development--the New Fron-
tier”. Morley pointed out that there has been an instructional revolution in
ESL, with the focus now on:

1) the individuality of learners

2) the individual learner’'s language

3) the special purpose needs of particular students
4) communication

5) humanistic classrooms

Some of the major changes which have taken place in the last few years
include 1) the role of the teacher from a model drill leader to a manager of
learning experiences and a facilitator of learning, 2) the role of the student
from a repeater of patterns and forms to an active, creative prime mover in
his/her own learning process, and 3) the role of materials from being the cen-
ter of language teaching and models of the language to being supplementary and
even secondary to communication and language function.
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Mr. Pifer spoke generally about some of the sessions he attended, includ-
ing one on listening comprehension. He feels that Mike Rost, co-author of
Listening in the Real World, is on the right track in trying to come up with
something which students can understand and which will encourage them. He
pointed out that even native speakers cannot take accurate and complete notes
on lecture material which is read, so how can we expect foreign students to
do so?

Mr. Pifer participated in a panel on “Perceived
Attitudes in Second Language Learning” at the conven-
tion. It was brought out at this panel discussion that
many teachers are not sensitive to what students expect
from them as teachers in the classroom.

Mr. Pifer also delivered a paper at the convention
on Japanese students expectations of teachers. The
most important point he brought out is that foreign
teachers in Japan should show sensitivity to the Japa-
nese student. This does not mean that the teacher
should act Japanese. Some, if not most, students ex-
pect foreign teachers to be different from Japanese
teachers. Many of them come to class to learn to re-
late with or be in the same room as a foreigner. Even a seemingly small item
such as dress may be very important, conveying a sense of seriousness on the
part of the foreign teacher.

The last speaker was Paul Hoff, who spoke about re-
cruiting activities at the convention. He reported. that
the job center was flooded. The greatest number of people
looking for jobs were those who had just been evacuated
from Iran, but most other candidates also had overseas ex-
perience. Paul alone received 90 resumes. To illustrate
the accute job situation, it was pointed out that a JALT
I meeting advertised to interest people already in Japan in
JALT activities was attended by 50 people, of whom 35 or
40 were looking for jobs here.

* * * * *

an-nounce-ments

This summer, from August 12 - 18, the Language Institute of Japan will hold

its 11th Annual Workshop for Japanese Teachers of English. This is a week-

long live-in workshop which includes language study, special lectures and pro-
grams, and seminars on a variety of teaching methods and techniques. The work-
shop is conducted by LIOJ faculty and invited lecturers. For tuition and ap-
plication information contact the Languge Institute of Japan, 4-14-1 Shiroyama,
Odawara 250, or telephone 0465-23-1677.

Dr. Richard W. Schmidt (Assistant Professor, Department of English as a Se-
cond Language, University of Hawaii) will give a talk entitled “Recent Re-
search in the Acquisition of Communicative Competence in Second Languages.”
at Athenee Francais (near Ochanomizu Station) at 4:00 p.m. on Sunday, June
24. A fee of Y500 will be charged. For further information, contact Mary
Ann Decker, Regular English Program, Athenee Francais, 2-11 Kanda Surugadai,
Chiyoda-ku, Tokyo 101 (03-291-3391).
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chap-ter notes
KANSAI

With twenty-three new members, including seven new student members, and
with well over a hundred members in total, KALT's April 29 meeting with David
Hough, Course Director of the Language Study Center, Nippon Electric Co., To-
kyo, presenting"A Teacher Training Practicum on Pronunciation,” was the best
attended in chapter history. Mr. Hough began with a discussion of the vowel
sounds in English using the Revised Jones phonetic alphabet common to diction-
aries in Japan. He went on to show the differences between Japanese and na-
tive English speakers in terms of their conceptions of these sounds, with the
length of vowel sounds having phonemic meaning in Japanese, though not so
much in English,and the tense/lax aspect of sounds carrying the significant
phonemic meaning in English,though it is fairly unimportant in Japanese.

With this and other insights into specific Japanese problems with English pro-
nunciation as a basis,Mr. Hough spent the second hour suggesting various
means of teaching pronuciation in the Japanese context. A great number of de-
tails was stuffed into the last few minutes, and it was obvious Mr. Hough had
much more to say when the time ran out. Fortunately, he was available for
informal discussion at a semi-potluck dinner and party which followed the
meeting.

SHIKOKU

At the May 12 meeting,SALT members participated in Presentations on role
playing and drama in the classroom. Graham Page demonstrated an approach to
role playing as a teaching and learning technique. He stressed the importance
of variety and flexibility in the learning process and argued that teachers
should maintain dominance, especially in a beginners* class, in order to guide
the students in their growing experience. Kevin Hutcheson, using drama tech-
niques learned from Richard Via,suggested that while drama is a tool for
teaching, the importance of the performance itself should not be underesti-
mated.

NEW BOOK from REGENTS

English and

Japanese in Contrast E“GLISHG
ANESE

edited by Harvey M. Taylor

This collection of articles includes topics of HERE AW

interest for all educators who are invoived in T%T :
ESL with Japanese speakers or in JSL with IN CON

English speakers. It includes contrastive er-

ror analysis, contrastive semantic analysis, !

culture- based differences, and contrastive
syntax.

Through the understanding of the differ-
ences and similarities between Japanese and
English, teachers will be able to predict po-
tential problem areas and thus modify their
classroom techniques.

# 18477 ¥1.550

K.K.REGENTS SHUPPANSHA

HAYAKAWA Bldg. i. 2-2-15. KORAKU BUNKYO-KU TOKYO JAPAN 112 PHONE(03)816-4373
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meet.ings
KANSAI

Topics: "Instant Talks”/
The Total Physical Response Strategy
Speakers: Jan Visscher and Aleda Krause

Date : Sunday, June 17

Time : 1:00 -5:00 p.m.

Place : Osaka Gai-Dai

Fee : Free to members; non-members: YI,000
Info Kenji Kitao, 075-431-6146

Mr. Visscher's discussion/demonstration will deal with “Instant Talks,”
which are designed to overcome the stilted, inquisition-type conversations
often found in textbooks and to develop fast-working inner criteria for cor-
rect language use. In addition, “Instant Talks” provide the teacher with an
extremely rich source of student-generated study material. Mr. Visscher will
comment on how to use the Cuisenaire rods during the analysis and self-correc-
tion periods and how to prevent “Instant Talks” from degenerating into show-
off oratory or divisive fault-finding.

Ms. Krause's presentation/demonstration is designed as an introduction to
the Total Physical Response Strategy developed by psychologist James J. Asher
of San Jose State College in California. Asher's method stresses the need for
a prolonged period of listening to and following commands before a language
learner is required to speak. It is based on observations of children learn-
ing their first languages --hearing and responding to commands far beyond their
abilities to produce. Other experiments and research have also shown that ac-
tual movement in response to language aids in learning and remembering the lan-
guage and that permitting students to listen and act without being required to
speak builds confidence and enthusiasm.

The first part of the program will be a description of the strategy and
its theoretical background as well as some of the experiments supporting it.
The second part will be a demonstration using German as the target language,
followed by one of Asher’'s films of children learning French and Spanish through
the Total Physical Response Strategy. A discussion period will close the pre-
sentation.

Jan Visscher has been teaching in Japan for eight years, presently free-
lance. He has a B.A. in Economics and has worked in professional and univer-
sity theater. Aleda Krause is an instructor of English and German at the Na-
tional L.L. School in Osaka. She received her M.A. in Linguistics and TESL
from the University of Michigan, where she also did post-graduate work and
taught German for four years.

Note: Due to the TES meeting scheduled after the meeting,
there will be no party following the presentations.
* * *
The following SIG meetings will be held in June:

Silent Way Interest Group (SWIG)

June 17, 10:00 - 12:30 inf. Thomas Pendergast

Pendergast's Gai-Dai apartment 06-443-3180
Children’s Interest Group

June 17, 11:00 - 12:30 inf. William Widrig

Osaka Gai-Dai 0720-33-1085
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Japanese Interest Group
June 16, 2:00 - 4:00 inf. Fusako Allard
International Language and 06-315-0848
Cross-Culture Research Center

Teaching English in Schools Interest Group (TES)
June 17, 5:00 - 7:00
Osaka Gai-Dai inf. Hideo Miyamoto
June 19, 6:00 - 8:00 075-431-6146
Doshisha University

Topics: Therapeutical Language Learning/
English Through the Stomach
Speakers: Toyotaro and Elizabeth S. Katamura

Date: Saturday, July 7
Time: 2:00 - 5:00 p.m.
Place: American Center, Kyoto

657 Higashi Mozen-cho,
Shokoku-ji, Kamigyo-ku

Kyoto 602
075-241-1211
Fee: Free to members; non-members: YI1,000
Info: Fusako Allard, 06-315-0848
Note: The same meeting will be held at Kitahama
Catholic Center in Yodoyabashi, Osaka on
July 15, 1979.

Therapeutical Language Learning (The Toro Method with Adults): Mr. Kita-
mura thinks those who have failed to master the communicative aspect of lan-
guage in the past can be considered as patients. Therapeutical language learn-
ing considers patients' psychological, cultural, and educational roots. Specific
techniques,drills and games will be demonstrated as remedy.

English Through the Stomach: Many teachers today are looking for new,
creative ways to practice everyday English without setting up artificial dia-
logues or situations remote from a person's experience. Cooking lessons pro-
vide a unique means of increasing knowledge of nouns, verbs, tenses, and pat-
terns. Repetition and question/answer forms are built in. If presented in

the right way,this can be a useful alternative to boring language sessions,
for men as well as women.

NISHINIPPON
Topic: Developing Communicative Competence in English
Speaker: Dr. Mitsuo Hashimoto
Date: Sunday, June 24
Time: 10:00-5:00
Place: Tenjin Building, Fukuoka City
Fee: Members free or at nominal cost
Info: Frank Carlson, 092-581-3521

Dr. Hashimoto is currently director of the Institute of Foreign
Language Education Research and Development. He received his Ph.D. in
Linguistics from Georgetown University in 1967. He has been one of the
regular instructors at the National Workshop for Teachers of English spon-
sored by the Ministry of Education. He also gives open lectures on TESL
methodology in the International Division of Aoyama Gakuin University.
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CHUGOKU
Topics: Modern Trends in Language Teaching
Speaker: Daniel Gossman

Date: Date: Sunday, June 10
Time: 1:00-4:00
Fee: Members: Free; non-members: Y500
Info: Marie Tsuruda, 08X-28-2266

Dann Gossman has been a teacher of English at various institutes in Ja-
pan for the past 8 years. He now serves as English Language Consultant -
Asia for McGraw-Hill International Book Company. In this capacity he has
conducted many professional workshops throughout the company.Dann received
his M.A. from Sophia University in Comparative Asian Societies. He is fluent

both in Japanese and Chinese and formerly was a Chinese-English interpretor/
translator in Taiwan and Japan.

SHIKOKU
Topic: Modern Trends in Language Teaching
Speaker: Daniel Gossman
Date: Saturday, June 16
Time: 5:00-7:00 p.m.
Place: Bunka Center, Matsushima-cho
Fee: Free to members
Info: Keven Hutcheson, 0878-61-8299
TOKAI
Topic: Teaching English in Junior High and High School

Speakers: Barbara Fujiwara, Seifu Gakuen
Grace Shinohara

Date: Sunday, June 24

Time: 1:30-4:30

Place: Aichi Kaikan (Chikusa Station), Nagoya
Fee: Members: free; non-members: Y500

Info: Minoru Hosokawa, 0592-32-6159

Nancy Nakanishi, 052-763-2897
Topics:

1) Concerns of the foreign teacher--cultural differences,
isolation from the mainstream of English teaching, stu-
dents'attitudes towards oral English.

2) Some materials and approaches--picture stories, use of
realia, etc.

After the presentation there will be group discussions.

Ms. Fujiwara holds degrees in anthropology and social studies education
and has been teaching at Seifu Gakuen Junior and Senior High Schools for five
years. Ms. Shinohara,formerly of Seifu Gakuen, is currently studying tea
ceremony at Ura Senke in Kyoto.
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KANTO
Topic : Teaching English to _Children
r Soona | | o Miz | 1o Massa --The_ Toro Method (With Em-
[* e | | 2 2 Toranomon phasis on Grammar and Pro-
) Wu;hﬁ) g i to: Shinjuku nunciation) _ -
o taneoon, e ShinjukuDori_ = -~ — Speakers : ;cggtaro and Elizabeth Kita-
£ g | ere vay 1D__ate : iuon(;jay,SJune 17
- ! ime : :00 - 5:00 p.m.
§ { ¥M '~ Place : Japan America Conversation
_ g Gas Shation_~— Institute (Nichibei)
E N £ ﬁj 8. e Fee : Free for members
PERE Info: James Duke, 03-264-5936

Larry Cisar, 0489-77-5719

Note: There will be a Kanto Chapter Executive Meeting
from 12:15 - 12:45 at Nichibei prior to the program.
Interested members are welcome.

The Kitamuras have developed an integrated system of teaching techniques
called the Toro Method. Their books and unique method have been successfully
used in the United States with Spanish-speaking, Vietnamese and Korean chil-
dren, among others. This presentation is especially designed for teachers of
children from 6 to 13 who are looking for a basic, step-by-step curriculum
and want to know what to teach beyond songs, games and nursury rhymes.

Toyotaro received his B.A. from Kansai University and pursued graduate
studies at Lausanne University, Switzerland. Elizabeth received her B.A.
from Manhattanville College, N.Y. and also pursued graduate work at Lausanne
University. They have been running the Toro English Workshop and teacher
training courses in Osaka for several years.

HOKKAIDO

Topic: The Silent Way: French
Speaker: Donald Freeman
Date: Sunday, June 10
Time . 1:00 - 4:00 p.m.
Place: Fuji Women’s College
North 16, West 2, Sapporo
Fee Members: Y1,500; Non-members: Y2,000
Info: David Waterbury, 011-561-3751

Don Freeman, now an instructor at the Language Institute of Japan in
Odawara, has been using the Silent Way in his classes for the past five years.
Don received his B.A. from Yale University and his M.A.T. from the School for
International Training in Brattleboro, Vermont. He has taught Franch and
Spanish at the elementary and high school levels and EFL at the college level
in the U.S. He is particularly interested in the relation between the Silent
Way and Community Language Learning in establishing a classroom environment
which promotes independent, self-reliant learning.
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How ?
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a different speed, all the frequency com-
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relatively slight variation in speed can
greatly reduce intelligibility.

To correct this, it is necessary to restore
the soundwave to its original frequencies.
In speeded playback, this requires
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Waves. However, since only a shortened
total time is allowed, for every portion of
sound that is stretched, a similar portion
must be discarded. Fortunately, it has
been demonstrated that there is much
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normal speech and some can safely be
discarded. Thus, by breaking up the fast-
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and alternately stretching or discarding
these segments, we can obtain a contin-
uous (high-speed) output with no
confusing frequency (pitch) change. VSC
is a unique patented process for ‘achieving
this result with special integrated circuits.
For slowed playback the output is also
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frequency. Since more time is needed for
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fill the resulting “gaps.” VSC accomplishes
this by repeating the sound of each
segment until the next segment begins.
Thus normal-sounding slowed playback is
achieved.

Developing Listening comprehension L& easien when
you use the VSC Speech Controflen, because -

Students catch the §low of Lideas easier when
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Many foreign | anguage teachers in Japan agree that
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FUKUOKA Mr. Frank L. Carlson (092) 581-3521

VSC Communications Systems, Inc.
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Manufacturer: The Variable Speech Control Company. U.S.A.





