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for this year’s JALT elections. Edward Haig, JALT’s National

Elections Chair, has compiled statements from each of the
candidates for national office in order to allow JALT members to
make informed decisions. We urge you to read these candidate
statements, to ask around, and then to VOTE. You'll notice that
right here on the page in front of you is an official ballot for
JALT’s 2002 election. This is your ballot. Please put it to good use.

As an introduction to this year’s election, we also include here
an important statement by acting JALT President Ishida Tadashi,
reminding us of JALT’s need for participation from its members,
by voting and volunteering.

In our Features section we have a Japanese article by Kakihara
Naomi, who examines Eiken scores of young learners of English to
determine how their exposure to English in elementary school has
benefited them so far. In our Readers’ Forum, we have Part 2 of
Christopher Glick’s essay yrowdmg advice for people interested in
teaching at collegés anq universme{s inJapan. Rebecca Keogh out-
lines a partlal 1mmer51or\1 English course she proposed for her el-
ementary school, and shows how open minds and cooperation can
help a schooli jimprove 1t§ “mtegrateg studies time.”

JALT2002 is just around the corner. It will be héld in Shizuoka
at the Granship Congerénce Center, Novembér22-24. In keeping
with great JALT conferepces of the past, w§ offer a variety of com-
pelling presentations and workshops by speakers and researchers
from around’the world ?So, once.you've filled out the ball tin
front of«you, start flllmg out y01/1r application for JALTZOOZ
Forms fare downloadable from <http://www.jalt. org/1a1t2002>, or
you caﬁ\reglster using the postal money transfex‘ form found in
the back of any 1ssue,of TLT.

Make waves in Shizuoka!! S -

W

RETRSEDIALTREOHZRHELBN =L £9. Edward Haig 2 [EE
4:? PEEFS CEBEFEERARI. JALT2RAOREOFHITC. S&H

PEFERBEMODTINELE, BREEOXEBHAILD, THOOK
KHSHOT, TLTRELTKF SN, BEBHRACKS>TUBR—JIJALT @
2002 EDBEDEDOLNRBRERALMNSD ET, THEIR/-OREBETT. £
E ERALTLEE Y, 2, SEORBEICYLD, FEORS T4 TICLBIALT
DOREEERRE, CHEBREEREMNSOBRERAvE—IMHDET.
SRORYICE. MRESXRO/NMEEDERDEARE/NEBRDEBIZDOVWTOHRE
BOBXMHVDET, REIT+—TLTE. BADKETRADLEDDOHELRBR
Christopher GlickROERSICH Tyt OFE28AH D £9, FL T. Rebecca
KeoghKIZ L 2RDPHBEBI-IADEBEMB D . NEBRBF TCOLLLEGH BE

4 I \his month'’s Language Teacher introduces us to candidates

‘» (

Scott Gardner
Co-Editor

Wiz Y O] 2ZBETHIEERLTVET,
JALT2002i3 b7 < TY, 11H2280524H FTHMBR IR a7 -Vt
H—

P70y TirbhEd, BEETORREAUL. HAPMSOREH

Hold on a minute!

That postcard you just flipped past

is your ballot. Vote!
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You Can Make a Difference
Tadashi Ishida, Acting President of JALT

When you feel you have a valuable part to play in
an organization as a volunteer officer, even if that
part is small, you feel rewarded and will strive to
contribute and participate more. I am a perfect case
in point—I became a chapter officer and now look
where it has led! Committing yourself to service is
one of the best ways of ensuring that you will par-
ticipate fully and follow through. Personal achieve-
ment is very rewarding.

At present, a number of JALT officers wear many
hats, which is not healthy. If we share responsibili-
ties, the work is easier and more enjoyable for all—
for the very reason that it is a “shared”
achievement. We can also increase the number of
people directly benefiting from NPO JALT.

Chapter and SIG (Special Interest Group) officers
also can get tangible benefits. Up to four officers per

o .
.
s

£
1

Chapter/SIG shall be reimbursed 3,000 yen as a one
day conference waiver if:

(1) They have successfully served their one-year full
term;

(2) They register for the whole conference; a full
two-day conference or a full three-day confer-
ence by the pre-registration deadline;

(3) They attend the conference Ordinary General
Meeting;

(4) They attend their function meetings during the
conference, or another function meeting during
the conference for an officer who could not
come to the conference.

You can make a difference to make JALT worthy of
being an NPO by participating in the following ar-
eas as a volunteer officer.
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message from ishida

We always need:

Chapter/SIG officers—

President, Treasurer, Program Chair, Membership
Chair, Publicity Chair, Facilities Chair, Newsletter
Editor, or Website Editor. Please get in touch with
the relevant contact person for each chapter or SIG
listed in this publication.

Conference officers—

Officers who plan, arrange, and organize our An-
nual International Conference. Please get in touch
with Alan Mackenzie, Acting Director of Program, at
<asm@typhoon.co.jp>

Publications officers—

Officers who help publish The Language Teacher and
JALT Journal. Please get in touch with Brad Visgatis,
Publications Board Chair, at <tambra@gol.com>

If you have no time to participate in one of the
above administrative areas of JALT, you can still
make a difference by participating in the National
Election using a ballot inserted in TLT.

JALT is of the members, by the members and for the
members.

JALT 2002 National Officer Elections
& Prize Draw

In accordance with JALT’s Constitution and Bylaws,
voting for this year’s National Officer Elections will
begin on September 4 and continue until October
24. A ballot card is attached to the inside front cover
of this issue of The Language Teacher and all JALT
members in good standing may vote. As Chair of
the Nominations and Elections Committee I would
like to encourage all eligible members to read the
candidate information below, then fill in and return
the ballot card.

Three Reasons for Voting

1. Idealism. You will be helping to uphold the spirit
of democracy in JALT.

2. Altruism. You will be sending a message of en-

couragement and support to the candidates who

are preparing to volunteer a year or two of their

time and energy to serving the organization on

your behalf.

Self-Interest. This year for the first time the elec-

tion is being combined with a Prize Draw. Those

who return their ballots will have their names

entered into a Prize Draw with the chance of

winning one of several fabulous prizes. Details of
the prizes will be announced on the JALT
website shortly.

JALT o#i8I - EFICAID, SEOLEREEFIOHA4ANS10A
24 ECiTHb T, HEMAMIT The Language Teacher 4 A& D
REEAICHD. RREMAZINTVDHTXTICRERRNSHD
T, BEETHREEREOMENS, RRRTRCHETTBDETIE
BRREOHMERERKARFSOH IR sV LR, Ko
ABPEAKICTHRA. TEEZBELWWLELESBEVWET,

REICETZ3D0HEE

1, BMEER - - - HLORECEVIALTOREXHIRNE
FKHETBHIECEBTLED,

2, FlfhEw - - - DartoREICLD, Zhbhobhbh %K
LTLIEEFFR2ELOMI AL TOREDICIERL TL K3
UFEHHFICHL, BONHEMELERDIETL LS,

3. fIcEs® . - - SEOBERUAMER LSV T, HEAK
EIBAL. TREKEZ£FOFNS, MBTTIESLL
HEAYAEDET., FLREAPCEBRINET JALT O
/Y b EIETE N,

Submitted by Edward Haig, 2002 NEC Chair
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national officer elections

President/BH E

(2 candidates)
Peter Ross

Statement of Purpose:

In order to lead JALT effec-
tively, I believe that the Presi-
dent must be a good listener
and who is able to under-
stand all sides of issues so
that s/he can guide the de-
bate on contentious issues in
a focused and even-handed
manner. Below are some ex-
amples of how I have put
these principles into practice
during my career in JALT.

First, as Chapter Representative Liaison, I contrib-
uted to the discussion of JALT's structural reform by
compiling menus of proposals that had been put.
forward at meetings and in dozens of pages of dis-
cussion by email. The SIG Representatives and I col-
laborated on organizing the discussion of structural
reform at the July Executive Board Meeting around
this summary of the issues.

In cooperation with the SIG Representatives, I
have also promoted communication by arranging
Japanese translation at JALT’s Annual General Meet-
ing, and by encouraging the expression of alterna-
tive opinions and new proposals at meetings that I
have chaired.

The President is also responsible for keeping the
chapters and SIGs informed of the activities of the
national organization. As Chapter Representative
Liaison, I founded the ChapRep email list to facili-
tate dialogue among Chapter Reps, and distributed a
newsletter to the Chapter Reps to keep them in-
formed of developments.

Finally, as a member of the Executive Board, the
President also helps establish and votes on new poli-
cies. My record shows that I support strengthening
both chapters and SIGs, and building cooperation
between these groups.

BHRIJALT OEEEHENICTI D, JVEEFTHEH L
A, MEOH5WDREELEBTIZ&NTERTNERSR
WERWET, THZRSEMRMEICYL T, MR LATRE
REZLTTARTAEARSRLMASTT. JALTIZBL TR L
RERELEBINEEDIIRETLTHS O ERREETWLER
EVWEBWVET,

#5—IZ. Chapter Representative Liaison& U T, filde-mailF 1
ARy rarRI-—FT4 U CREZNEZHEEZRDI & T,
JALTRUHZHLEDTYO ZLICERML TEWD ELA, SIG
Representative &1L, JALTRKRIZBWTHEBFOHR % BH
THIEREDIZ a2 a3l 2WRL. BNF T 2H
HELESARBOUTHLLBEEDPLA LA RAHEELSALER
ERORADBELTREEDTHEELL.

&E IK‘[CM | o

JAruitoxt provided by Eric

(. - !
/(N %
T ]

i s MY

SEREAZHESEFHARBLICHROHEEFEHICHT 5 EH
EPAE Y HHEICAL THREMNS D X3, Chapter Representa-
tive Liaison & L THilXChapter Representative DB TH I3 2 =47 —
> a &MY 3/HIC IChapRep e-maillist) Mgk L. Chap-
ter RepresentativesiZ & > THEMEAL T2 —ALF—ITHR
MLTEVWDELE,

BECHRTRESO—ALLTEREFLVLBRIIHLENER
HLELBRETH & 2MI2RHEA>TVHLANET, Rk
Chapter &SIGOMm#EE®ALL. L TASMICHHEMEEE LT -
TIFZEXHDIEWEBVET,

Biodata:

¢ M.A. Applied English Linguistics specializing in
TESL (University of Wisconsin, Madison)

¢ M.Ed. TESOL (Teachers College, Columbia Uni-

versity)

5 years teaching at a language school

19 years teaching at the university level

14 years teaching in Japan

Currently Associate Professor at Tokyo Keizai

University

JALT Experience:

e Tokyo Chapter President (1995-97)

¢ Tokyo Chapter Program Chair (1994-97)

¢ National Chapter Representative Liaison (1997)

James Swan

Statement of Purpose:
I have been an active JALT
member since October 1981.
In these past 20 years, JALT
has grown and changed con-
siderably. Not all this
growth and change has been
beneficial, however. At one
time, not so long ago, our
membership was around
4,000. We had a big budget
then, and expansive dreams.
Now, due to demographic trends, economic condi-
tions, and government policy changes, we stand at
considerably fewer than 3,000 members. We can no
longer afford many of the services and programs we
used to provide. Budget cuts have been a constant
source of friction among us. For restoring financial
soundness to the national organization, our best
hope is to devolve self-governing responsibility to
the chapters. This is sure to cause everyone great
stress, but there are not many other options left. In
implementing this plan, all we can do is try to be as
fair as possible. Ironically, this will return JALT
nearly full circle to its original structure.

At the same time, we realize that the demography
of language teaching in Japan is rapidly shifting. In




national officer elections

addition to a continuing demand for post-university
language education, a rapidly expanding job market
now is for teachers of young children. It is vital that
JALT readjust its focus to account for this change.

Attaining these two goals will surely entail long
and vigorous debate. As JALT president, I would do
my utmost to preside over these debates with an
even hand and ensure that all views receive due
consideration.

FIZ19814E10 A IO TIALTOL R &> TURSHET, £
DEBITREMICEb S TEELE, TO20E0MIC. JALTIRA
ELHRREL, ELTETELERORRLTEE L, LLEAS
5. TNSTRTAALTIRES> THETH >bITTEH D EH
e DVREET, JALTIZBTXL4000AbDRAKRLOTHAS
NTWELE, TUTIALTIRBEREFRERERBLHDEL
oo LLIEHMS, HEMBADDOZEL, #ERKR, HD20I3EL
BROAFHERE WS L S ht20BHE2RBLT. 2REMNED
L. BIE3000A 2 KES TEIRRICE> TVET, TOLDIT,
INETIALTARBLTOAS KDY —EXPTDY 5 LE#HRF
LTI S EMTERL>TLET. REREPICHEDS TR OH|
HAEET, JALTAIKEEICLEMELTLET. RERHEE
Bofkd, MEBAMD 5 2RER. LEOXHTNLTNICIAR
MELEBRTHIETY. BOMNAREREFEHRLSNDI &R
DETA, KR >28EHD EHA, IORERERKTDIC
HbD, b TESZ &iE, WSRO EICATIIRZ LSS
NTHIETT, BRI &I, TORRERERTTDT &L
T. JALTRZORRMNOZBICERT DI &b EY. £heth
ERBHC, e bid. HEKR B2 FERAFOMMA DRI
EELTVEIE2RDTRATILENHDET. —FHFRBL
T. REFEROSERFOLBE M WEIN DS, 5T, DR
DEBBFICHOIRAOTHNBEIHRLTHEY, I5LE
#H2OBLIIET HADIALT bEb> T LESH D ET.
ID2OQRBREERT B DICIE. RUKMENT L, BRAN
WRALETY., 2RELTRBEINARSIE. R DERES
T IOLARREREL. IXTOUBHELIIEREIND LD
BEOSHEVLELET.

Biodata:

e B.A. English (University of California, Santa Bar-
bara)

o B.A. Asian Studies (University of California,
Santa Barbara)

o Certificate in TEFL (Aoyama Gakuin University)

o M.A. ESL (University of Hawaii at Manoa)

o Previously taught at Baika Women'’s College,
Ibaraki, Osaka and Osaka University of Econom-
ics and Law

o Currently Professor of English, Nara University,
College of Liberal Arts

¢ Co-author of Journeys Reading 3, Prentice-Hall
ELT, 1999

JALT Experience:

¢ Officer-at-large, Osaka Chapter (1982-3)

¢ Founder of the (short-lived!) Osaka Chapter Lo-
cal SIG for College Teaching (1983-4)

° Book Reviews editor for The JALT Newsletter
(later The Language Teacher) (for several years in
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mid-1980s)

o Co-founder and first Chair, Bilingualism SIG (for
3 years in early 1990s)

o Founder and current Chair, Materials Writers SIG
(since 1993)

Director of Records/EitiH 4 HE

(1 candidate)
Mary Christianson

Statement of Purpose:

I took over the duties of Di-
rector of Records when Amy
Hawley (Immediate-past
Director of Records) left Ja-
pan early this year. At the
beginning of my term, I was
nervous about sitting at the
“front table,” and wasn’t
sure I wanted to accept all
the responsibility that being
on the Board of Directors involves. Looking back,
however, I do not regret a thing. My goal for this
office is simply to continue serving JALT as I have
been doing, by:

1. keeping JALT members informed of relevant
business through the JALT News column in The
Language Teacher, and

2. editing the JALT Executive Newsletter JENL) and
recording the Minutes from important meetings
for the members of the Executive Board.

Before 2002, I was involved only with the Prag-
matics SIG, but not much more. At that time, I still
benefited from my JALT membership in that it con-
nected me to other teachers around Japan. But I am
finding that the more deeply involved with JALT I
become, the more I benefit, personally and profes-
sionally. I feel lucky to have the chance to commu-
nicate and work with the many dedicated people
who believe in and volunteer for JALT. Also,
through my experience on the Board of Directors, |
have learned a great deal about this organization
and how its pieces work together. I am proud to
serve JALT, and thankful to have had such an op-
portunity this year. I hope that with your vote, you
will allow me to continue to learn and to serve for
the coming term. I also hope that you may find a
way to volunteer a bit of your time for JALT, so you
may too enjoy the benefits of service. I recommend
it highly!

A, FIBREYETTHSAmy Hawley KM SEYDIZH A%
BhThHs, BRALMEEELTOERE3IESME, HyLTEE

The Language Teacher 26:9



national officer elections

L7z, %#i3. £HMICHBEL, BESTHEI 2T TOIHEI
BOWTHEZETIN, Z2LOFRRLHNELIN EHEO>TH
TH, BT dI&dHDEVA, TLT, SELEKRICJALTIZ
HLUTHEERE>TRALTRELWEB->THEVET,
B i The Language Teacher® 15 A2 MU TEBICHRR
Rl Ed.
JALT Executive Newsletter (JENL), RUEELETOHH
BErUTRALRICARLET.
REDZ E&S5HOENTTHIKRETY.

2002 4ELA NI, P ERIMERS GERRES) KHRLTHY,
AXTHRATVWARAEFTEORRLLTED EL LA, LHES
JALTRE#BRTAZ&ICED, ROEMAIRBHLTD, REHITBL
THHEERLOLERLTHEVET. JALTICRA, EMEShT»
BELDHL EHKITHBTELREZ VL EARIIB>THEE
T, £z, THETOHBSTORENS, RiZZL0BTORE
CWELSETHRAIL TS ERELTENEY, JALTICERTE
HIEEBOBNTHD. SF, JOLIRBEZR I EMNTE
T, EECEMLTHEOET. RALIEHE, AT OBRBICH
HBTEMTEET IO EINLKALLIBEVWELET. £
LT, #LTHTHHZ LT, SHEAICHIALT OBEN
HBLERFTHO>THELET,

Biodata:

o B.A. European History, University of Pittsburgh
(1993)

e  M.A. ESL, University of Hawaii (1998)

e Previously taught 1.5 years at conversation
schools in Prague, Czech Republic and 2 years
academic ESL in Hawaii

e Currently Assistant Professor, Kanazawa Institute
of Technology (since 1999)

JALT Experience:

¢ Member since 1999

e Pragmatics SIG Treasurer (1999-2001), Publicity
Co-chair (2001-present)

s Acting Director of Records (since January 2002)

Don’t
forget
to vote!

Q

sERIC,,

JAruitoxt provided by Eric

Dirvector of Programs/{>Hi{Hl 4%

(1 candidate)

Alan Mackenzie

Statement of Purpose:

As current Acting Director of
Programs, I plan to ensure
Lo the smooth running of this
year’s national conference

by coordinating all volun-
teer and commercial parties
involved in making the

. . event as successful as pos-

sible. Having stepped in to
fill Larry Cisar’s (admittedly
voluminous) shoes for the
current conference, I have rapidly gained the neces-
sary experience to do so and hope to continue inno-
vating and encouraging innovation in order to
make your conference experience more enjoyable
and stress-free. Although there may be problems
this year, due to the difficulties involved in replac-
ing the incredibly competent David Neill, Joe Tomei
and Larry Cisar, [ have no doubt that the many tal-
ented volunteers that have stepped in will do the
best they can to use this conference as a learning
experience (as I am) and will hopefully continue on
in their current capacities to make next year’s con-
ference a great success.

Current innovations being considered are in-
creased PR, in particular increased Japanese PR, in-
creased community, local chapter and SIG
involvement in national conferences, a higher pro-
file for SIG mini-conferences and increased SIG-
chapter coordination on events, continued program
streamlining, computerization of the handout cen-
ter, and investigating ways of reducing national
conference fees.

Key principles in my working relations with oth-
ers are to motivate, cooperate and ensure win-win
situations for the least possible cost to JALT.

RIZBE CEEYEBELT, R50T4T7ReEOH4LE
NLT, JALTERASORIKEFTENL TWET, FEDS
Y= SH—EMORBEZEHE, RRICASMEICLEZAR
2B, XEEHFLVEBOTHEY, EAgEEHET I &L
£oT. ERALE2LADERICE>TELL, HHELLBOIIL
EWEBWET, EHICHERIESE. F1 Vv R 2K
Ta—- b—RATEK, SU— YF-RNMSRREPBEINEHNE
END DT, SERSLBEANSIMBLIAEEA. LAL,
BRBML T EEBBOFHEEN BRI VT 1 TOH LM

R EFBID) CoX22F¥POR2ELTHBIBERZNL L
EMHELTVET, EEESADOBNT2003ERRAKREITHI
EEBELTVRET.

BERM L TWHRERAL, KE0MER. AFBETOLEOH

K DIaz=F 1, HWHXE SBJHRE GIGs) DERAES
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mofRt, MAFLOMUEDRLE, Fafa X2 MNMIBT 5285
WERBL -XMotBHBE, 7O/ L0858k, 2HERXE
F—DA—hA—a b, EXELORBREIBRETT.
ROE&L. toF4 LHICHBEED, BALEWL, BEWVWC
FlOHERMEBETILAENS, D, JALT ORBREIBIIED S
Z&TT,

Biodata:

o Masters degree from Teachers College, Columbia
University’s branch campus in Tokyo

o Taught in Japan for thirteen years, first at a con-
versation school and Simul Academy, then as a
part-time university lecturer

o Presently, full-time lecturer at Keisen Women'’s
University

o Other current positions include adjunct profes-
sor at the School of Literature, Waseda Univer-
sity, Teachers College, Columbia University as
co-instructor on a Masters level course entitled
“Facilitating Autonomy” and Curriculum Con-
sultant to Congress Institute

JALT Experience:

o Coordinator of CUE SIG (1998-present).

o Instigated the annual CUE mini-conferences
(from 1999). These have developed into Pan-SIG
conferences which hopefully are also going to
become annual events.

o Edited or co-edited the themed CUE mini-con-
ference proceedings volumes: Content in Lan-
guage Education (1999); Developing Autonomy
(2000); Curriculum Innovation (2001).

o A brief stint as Tokyo Chapter Publicity Officer
was curtailed due to duties at the JALT national
level where I also had the position of National
SIG Liaison.

THIS MEANS YOU!
ERIC
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Director of Public Relations/
JR R Y B

(1 candidate)

David Magnusson

Statement of Purpose:
If elected, I will pursue these
goals:

1. Create a better public im-
age of JALT;

2. Make JALT a more mar-
keting-oriented organiza-
tion;

3. Promote wider publicity,
especially among the
Japanese media;

4. Work closely with chapters to help them publi-

Cize events;
5. Improve relations with corporate sponsors.

Serving as JALT’s Financial Steering Committee
chair for the last two years, I have gained a good
understanding of the organization’s financial busi-
ness. Now I wish to play a more active role in the
organization and serve as Director of Public Rela-
tions. The job involves meeting business people and
contacting the media. It is a job I am enthusiastic
about and a job I am confident I can do. Please sup-
port me to make JALT a more attractive organiza-
tion for all of JALT’s stakeholders.

RODWRROFED TY :

1) "7V - A A=PO%E,

2) HBROT—rF1 2/ OBREHD 5,

3) NN F 14— (HE) 2HMPT GRICBEREAT« TIIBNL
T)e

4) EXWOREE L HH L TXTEH % RET 5,

5) REARIY—EOMELE L DEEICT S,

COZHEMMBEEEERLEZEER YOI T THWVWAEKR,
JALTOMBHEZEANKERTELLIIIRDELE. ELT. 4
ENMSBo ERBETHERBTELLIK, LHAYNBIECIIRHL
FLELE. COfER EPXATUPREIRRATU—-I 2D
o0, AF4 T EBEBLIEDT B EMMEETT, ZotmicHL
TRIRAWREHRE, BENHDET, JALTOTRTORF—
DENY — (AN—, AR Y—gE, ABRORICHET S
#) OIEMS, B JALT RS EHADHIEBITLD LS
EHLETOT. BEXFHLTTFIWETLISBRWEL LITET,

Biodata:

* B.A. Linguistics and Oriental Languages (double
major) (University of California, Berkeley)

¢ M.B.A. International Business (Armstrong Col-
lege)
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» Taught in Japan since 1990

s Part-time news announcer for two years with
ZIP-FM radio in Nagoya

o Presently full-time English instructor at
Seigakuin University

e As an active free-lance translator, have translated
a large number of publicity materials (from Japa-
nese into English), including company profiles,
home pages, corporate press releases, executive
interviews, and travel guides

o Bilingual (Japanese and English)

JALT Experience:

o Omiya Chapter Treasurer (1999-2001)

o Omiya Chapter President (2002)

e National Financial Steering Committee (FSC)
Chair (2000-2002)

o Acting Director of Public Relations (since June
2002)

Director of Treasuwry/WHiH % EE

(1 candidate)

Peter Wanner

Statement of Purpose:
, ) My primary goals as Director
S - of Treasury are as follows:

1. to work closely with and
support the SIG and
Chapter Treasurer Liaison
personnel;

,./"\\ 5 2. to assure all members that
- . SIG and Chapter Treasur-
ers are following proper
procedures for handling
financial transactions;

3. to keep Chapters and SIGs aware of grant distri-

bution decisions so they can budget accordingly.

I have served as a JALT officer at the local chapter,
special interest group, and national level for the
past 12 years. These experiences have helped me to
understand the concerns and issues for both chap-
ters and SIGs and I feel that I can objectively try to
meet the needs of both these groups.

During the past one and a half years as SIG Trea-
surer Liaison, I have worked closely with the Central
Office staff as well as SIG Treasurers. I helped design
the new electronic monthly reports to bring about a
standardized form for all chapters and SIGs. This
electronic form has eliminated the need to send
hard copies of monthly reports. Treasurers can now
send in their monthly reports by email and only
need to <end in hard copies of the reports at the end

\‘ o .
5¢ 02 . e

IToxt Provided by ERI

of the year. Furthermore, I edited a new, revised,
easier to understand Treasurer’s Handbook and
Monthly Reporting Handbook with numerous ex-
amples of transactions for reference. Finally, I
helped implement the first actual internal audit of
all SIGs and Chapters, which has now become stan-
dard procedure. This is necessary to maintain a
check and balance system to protect all people do-
ing financial transactions as well as the membership
at large. Furthermore, corrections can be made be-
fore the external audit. These measures have stream-
lined financial recording procedures and have
provided financial stability.

Biodata:

o B.A. Interdisciplinary Studies (Business Manage-
ment, Japanese, Political Science), University of
Portland (1988)

o M.S. Linguistics, Georgetown University (1995)

o Doctoral Candidate in Informatics, Nagoya Uni-
versity

e Taught in Japan since 1988, including interna-
tional elementary—high school, junior college,
and university positions

e Presently Instructor in English and Linguistics,
Kyoto Institute of Technology.

JALT Experience:

o JALT National SIG Treasurer Liaison

o President and Program Chair, Kyoto Chapter
o Treasurer, Bilingualism SIG

o Program Chair, CALL SIG

Auditor/tE

(2 candidates)

Morijiro Shibayama

Statement of Purpose:
The responsibility of the
Auditor is twofold. One task
is to conduct an annual au-
dit of the financial records
of the organization, and the
other is to audit the actions
and operations of the vari-
ous officers and committees
of the organization. By tak-
ing this responsibility, I
would like to contribute to
the healthy development of JALT as a professional
and academic organization.

JALT is valuable for the profession of foreign lan-
guage teaching in Japan. Particularly important in
this respect is cooperation between native speaker

{ .\
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teachers and Japanese teachers, and this is exactly
what we see in JALT. The membership of JALT is
composed of about 60% native speaker teachers of
the target language, mainly English, and 40% Japa-
nese teachers. They come together in JALT to learn
from each other and to create quality programs
both at the national and local levels.

JALT has grown a great deal since it started in
1975. Of course there have been a few problems
during its history, and I was especially concerned
about financial problems, because they affect the
foundation and credibility of the organization.
However, thanks to the tremendous efforts of the
previous Board, JALT has cleared its deficit. I hope
the new Board which is to be elected this time can
keep the financial operations healthy and make
them even healthier. It would be my pleasure if I
could be of any help to them in achieving this goal.

EAOHBIIRSFEABRARBOEENSH O £¥. BB
RS, ChSOUHBEBEL T, 28 LTOJALT ORRICER
LiznEBoTnEY., AEERETAYROR, RUNEEOR
EFEFEEBRMEOFEABMEORHTYT. JALTORRAIZ6 0 %148
EEFEEEM. 4 0%MBARABMTI NS, COKTIALTRA
FONEBEFICE > THEALMRTY., JALT OEEITIHBERIC
BaREERSDELES. IIHEORADEHOBRTEOH
BRMBOICHORLIIR>TEELE, JOHNESTRNT, &
SICRERFERITINRBLIIIBAEO LEVEBLET.

Biodata:

e B.A. Tohoku University (1959)

e M.Ed. Reading and Language Arts, Seattle Pacific
University (1986)

.» Visiting Scholar at Georgetown University (1975-
1976)

* Taught at high school in Ibaragi and Gunma (10
years)

¢ Taught at Gunma Technical College (11 years)

‘e Professor at Gunma University (14 years)

* Presently professor at Surugadai University (since
1994)

e Published papers in text linguistics, worked on
several bilingual dictionaries, translated books in
health science, and wrote textbooks for college
students

JALT Experience:

President, Gunma Chapter, (1986-present)
Japan Science Council Liaison (1997-present)
Domestic Affairs (2001-present)

Chapter Representative (2001-present)
Acting Vice-President (2002-present)

Vote!

Robert Swanson

Statement of Purpose:

I understand the deep re-
sponsibility that goes with
being the Auditor of a na-
tional organization. Al-
though JALT national has
experienced some difficult
times recently, I believe that
the organization is strong
and can be financially
healthy for years to come. It
is important that we work together to develop a
positive plan so that JALT will continue to be the
premier teacher education association in Japan.

As the national Auditor, my responsibilities will
be to see that the proper accounting principles are
followed and that the national office is working
with other agencies to assure that we will be finan-
cially solvent in the future. I look forward to work-
ing with the national officers, the local chapters and
each individual member as we move forward in the
21st Century. I would appreciate your vote for na-
tional auditor at the JALT 2002 National Conference
in Shizuoka.

AR LEHAOEEAICHRESNAHEC DL THELBERL TS
DEY, JALT(ZEBEERFE)OLEMMIBIH L LIBICR
BHOHNTHEY T, RIIHRBABETHLZ L& ThndEH
BRICHLRLIIBNDBOLELTHEVET, JALTABREENIC
BOTHUM Yy JORBRFELRLEBEHICIE. MENLHEER
FzH, RICEEE—DITL. ﬁb/u’(‘f‘?( EMEBEREEATL
ESE

LEBEEAE L TOROIHEE, EYRHFRICHEU, 5
EOMMEMICTIVENOS RIS L DI, £EIHH
M OBE S ERUBEL THEA2REBI B ZERXHDET. 211
HIRZAET 21U E> T, RidLEOHKA. MHXE. RUEHE
ASREHEIBATOUKHEEZRELAILTEDEY. BHTO
JALT2002 2ERMITB VT, 2EREACERRThITELTT.

Biodata:

e BSBA Accounting, Trinity University

¢ Certificate in TEFL

e Licensed Public Accountant, Associate Certified
Fraud Examiner, Internal Auditor

e Presently Internal Auditor, MCCS Company,
Okinawa

* Worked in the ESL field in Japan since 1998: lan-
guage schools, volunteer for an Amerasian
school, Community Center programs, and Lec-
turer

¢ Currently Teaching: Business English, TOEIC
classes, and English Conversation classes

JALT Experience:

e Co-Treasurer, Okinawa Chapter (2001-present)

e Board member for the Okinawa Chapter Power
of the Pen writing contest
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The number of elementary school
students who are exposed to English
at school has increased. Now reports
from the pilot classes reveal that
there seems to be need to discuss
various issues such as teachers, ma-
terials, methods, and so forth. A
primary question, effect of age, is
still controversial. What researchers
and teachers have to do is to propose
a clear unified path toward a com-
mon goal.

The aims of this paper are to ex-
amine four students’ results on eiken
5 kyu, orthe STEP Test 5th Grade and
clarify what students learned in their
elementary school days. If young
learners acquire a certain skill, it
means that they will be able to get
another skill in junior high school.
The point is to observe the learning
process of young beginners.

SeE IKTC ‘oz
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A new dimension in listening

FOF4IVR=VT b

I37P E¥F—2A SZ @ Active Listening for Begin-
’ ners introduces a new di-
mension to the develop-
ment of listening skills with
systematic training in both
comprehension and per-
ception.

FOR BEG‘NNERQ @ Narratives and Dialogues

are alternated throughout
the lessons in a gradual
buildup of syntax and vo-
cabulary.

® Revised and expanded
with a Picture Exercise for
each lesson. These TOEIC
type exercises reinforce
grammar points, provide
extra listening practice and
prepare the sutudents for
such standardized tests.

@ For beginners of any age.
@ 30 Active Worksheets—

(" Full set: )  one per lesson.
Student and Teacher’s book plus 2CDs...........euueee ¥3,900
Student textbook Only ..........cccvevmivmseirirenenininninnns ¥700
\_Teacher’s book (Script & Answer Key) only ......... ¥900 )
}( _________________________________
[] Please send me an inspection copy of :
Name:(mr./Ms.) School:
Address: [_JHome [_]Work
?
TEL:

FAX: 0797—-31-3448

[lseido: seido language institute TE|. 0797—31—3452

¢
I

(6 Funado-cho, Ashiya-shi, Hyogo 659-0093, Japan  e-mail: seido@galaxy.ocn.ne.jp
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2. words in lexicology, semantics and morphology
3. sentences in syntax
4. meaning in semantics

5 text (dialog, narrative, poem) in discourse analysis
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DERM. FRVFTEBZRRAURLVATESEIINL. AMH
DEFICHLNTHINEINE[TH S, ®o T, RBEL TN
TW3E53433227—2a>0heED5dE0 SN, %

ERIC

EELTEVIEHZS 1) REVIAORNEDEQI 2l —
varvidi®d. 2) AHPEBRCREOROREE LS BEICEE
THEAEREN., CLOI EEHT, REHYPL., BEL2H-TH
B, ELSBHKESVUEORBRWETERY, - (.-, @
CRETH, ARNLBRBELSEONSE. 4TI, oLV X
FLREODNBZ EMOHA>TVS - - - | (B0 1999 p. 38) &
VORBEOEMRORENS b, B, XOUP—rEWdFH
EHEDAI 2= —2 3 EDORJIABICL EHMBENTS
B, 3324 - a RBEBOSEBEL - E2ERTIL. &
BOBEYICHMERLTIEORER D> EMbRTHLESS,

3. 8REHRE

WHEEAI 22— 3 OFRETHICE. SEAMRTIE
RO TEBARABLEERITNERS WL, 33224 —2 5>
3. RBE. OB, L ThIMAT, BHEICS->ABEURERE
ZRICHOELSEHENERERS Z &, ERBICHFIELAONS &
SERBIELTERTES, FOLOILRRELEET L=, i
PE—L T ORAOEYEMNERE R ORRIHEUDIENVD
EORERBERTERL, RES>LRROBENIIa-lr—
Ya OERBIRETRICBMBAMNS S OBBLAEL, o
T, REBEMKBILLBII2a2yr—2a ozBRE 1)
T4 TAE—A—DOBITHRNERTEZ&, 2) Thtn
NBEEHRBTRRTEL LD 2ENBETH D, NEECE->T
EX5E1) OMEMZNOERICEAERA C EMNERERE
BEThdEEXS.

VL MERERORE :
LEXBLIEETY, RECOEDKEICHEL L EHEENRTY

CARMLEBLTVARVNESCRADOREM TS k. 2T,

BEAAVNNETOIRIE2FL TALEBREERSROBRS
SINEENEBLIEEBDNSHHERS,

1. 2 YBRIC BT 258

R FEBBOBMENS2DIZ, 19984, /4L (4N)
hEE (5A) . BRE (6 A) KRILMEBI2EWERS L
7z D:&EDIL. “IF YOU GIVE A MOUSE A COOKIE” &S BiD#e
EOF—7x1EME, FO RLL 0% 2@HEIT TR
5, TOMICHER > BRAEZRICHS I ETHSD, 2003, &
FEEBREN L IVBEZR TAREXHTHCEVLI>HDT
Hol.

%Y. MEWMBBRIC, MEE, h¥EER (1 ARRE) MELA
NWTRATWS—F, EENLRIEETEBL TLAHKRERIET
#ALSELTWE, Fe BUEGICH TS 2urefrigerator D
ERVWORTAT, 10 0BHEUE/NERDE EHEBEE2AT
Wi, 512, 5. 6@ M Snative speakeriZFlI THESK TS
BEPEFFIHEL TVS 2 ADE#EDOHnail scissors Z2HER
D, BICHiLLE HEMAHETSATIR, HERENAOHET
NEETOEENBEBLTVD LERNTE A, BEEZXTHET S
HBREBDUETHDE, MEMBMD, BT 2L, FIFEEIC
WoT. HEE 23 3B XWMEWOIBEEBATLE, RAY
MEBE (LITFL1&ET %) 28585803, SELBRSSD =
ERASNTND, PIa &b, EHDESAEVH I, L1kl
FEEERTIREHBL TR OTRABALMEERI T,

2.8BB5 %

FHEOU FATBINEFERROKBOFYRRMNERD4AD
AFPELEEN EARBEERERR (UT, #RETS) 5
BROBEMEEME, SANERICSBRE L, BRSKOARIR
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3. 2EOBREMEICHL TR, £#FETA MNRICERERE
BLTND,

3. KEERR
DR, EHA RKBIIREDOED TH 5,

EHEA: 200145880 (1), 5A16R (2). 6A24H (3)

HhE AR 1 BROBREEZITI TS, BMIIHRO/NEEM
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<A, B, OMEZRNDZETH 5,

£ A 19954 9AAL AIP¥1%E

B 2000%38A2 QNUDFEIE
C 2000FE3AAS DUPEIE
D 200142RA2 RiID¥14
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Kic, FEER S TMEEMROBREKREATH S,
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2001 1 EERSBI A=/ OZRELEDOLYAIT1648,
8)TANHBAIZI8 A8 10)TH 5. AREFABAMNREL TWVD
ENSYH, YAZVVIZBAL TS EBOBRABRIZRBL TY
5EEZLNS,
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LTEXOPNASEREBELDIINBR>TNG, EIAN—KHBX
(N0.11-20)D885 Tid. No.11-151301 Z A /= CEICHIEL Wig %%
FEITE-S>TWBL, F£¥EN0.16-2013 1 OB ORNBIZEAL TH
fxh, FEAKICHIEXNSELLBDERRI ENEREIN
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2. 80h
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8 BA A% AMQEG BM(@(3) CW(@) DM@ B
ia{r. 2B, 15 6 111 367 43 5 65 E] ‘ E] ;
st
HEERE 10 02 3 015 14 565 i 1 [} 1
L. 28X 10 998 245 45 757
L—Rx 10 9810 778 68 557 (EOBRNY A=)
e ° - 22 102 11 0934 Wi & UTIEA. B. CASEREE D &Y A2 > DB AL O 1
et 50 252233 131827 1621 22329 izl T. D REOEWAENEVS ZETHE, (b 2EDF
HBEARIZEIL0.76. VA= J08TH 5, ) BAZLVWIERIZ
A.B.C.D OEENOTYA BHTERVIZL TOHD OBRIBEICBRERIZIRZ S TDOEHT
LUFERCERNSIEDEZEASND, N5, XFERUMI
BHOERTEL L ERPIICHETTH T RBE<HBTES
0 o 0 AEEABNENDI ZETH B, RHEEATHBE, bLhgs
sm s s KRR TXFMHDIFEMRICLET A POSMEMES Wiz
o Ry Y- ¥ -V, 3 0 im0 B, 5, MNEETOERIZFOEY TRERBEMNEM-> L EHUHINTH
LR RREEASNS., CJICEBEMRTIEZOLL
Tohm p—— T, FOBHEHRBLTEGTI200E 0D BROPEENREET B,

VIL %Eg5HoRORHN
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BEBEIRND Z & &, #ROBEOEELRRL TNEEEbN
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HMASRAOBEREZERL EERICLS>TRELDILDIZFENE NS
HWOTETH D, KHIID RV ZA= >/ OBH CEKEHIL TS, =
NSORRIL. BICHBRAR2E D1z, hEER. 2HICROTIEEN
BVRIEE, EFNRERBMb> T, BEICEENMRETESR
SMRKENIEEZRL TS,

3.6
BRICSENTLIEXOBBIIBEIRF T, BERIZSTSH

5. 4 AOEXRIZIRL TEWAD OABHE0. 46 THRTOBA

F0.44LHEVEMBL, LD IEHOERRTII4BIERLT

Vo, MHBXERH2ERIET S & GHNTERHKEDS DO

W5 I EMSh5,
—S5RCEBRAOLE LS REETORENSHAMN DT &

HB., AD200 0EF 1 ARZICERT S,

- gediil ]

EETEbHD

(26)My father (Dearly @come @home@can) this Friday.

RELOIBHO

(28)We (Omany @can @birds @see)

VA=Y

No.l Can you ski? ZHWLTRER.

1 To me. 2 Yes, I can. 3. By bus. 4. Really.

No.6 "Can you play the violin, Jack?"

"No, I can’t. But I play the guitar."

Question: Can Jack play the violin? ZBH TR,

1 Yes, he can. 2 No, he can’t. 3 He’s fine. 4 Every day.

YZXZrYNo. 6DRENSARBEENAARIZEBELTVE LD
ICRAS. ULhL. (26),28)D% A1, canidiBBhETdh > TEHFRAD
E%ébtﬂié\twﬁw—wt%ﬁKDhTQﬁ%mﬁﬁfﬁ
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VIIL {28
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AELLOMN, HH5NRIBEEEOMBEL >1=0Oh, ThEDBERO
FHHENUTONTWRND /2D RONED ANFHATIR. +
DEREZFIANDZLEBHELWL, T2T. ZhETOKHRELT
INEEII N T DB THBL 2 0WEMI DL TR R0,

LLYRZ VY EPLIC

Nunan (1991 p. 47) i3, SLADOHEFORMITEYTEMN
“unanalysed ‘chunks’ of language” 2% AR CEEEMETH &
VOSERNDHDHIEEZRRT. BLEIRSLEEFAFE. #H
DEREZEMND TV top-down DR N HEZHTIHOELTY
5. Lewis (1996 p. 11 3B OHMMICiZ. BEIEMIZIZListening%
BT HREEBRRTNS, EiZ. “un-analysed whole”& LT
RENAXER. AEMNERINE, XHEO2Y58T3
“resource” & L TOMf{ENSH B EL Tns,

A B C. ODRETHBMTHEMOT—F, BMOKEE, X1
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I, 2KOEERNIDN DL ORBREB TN EZRUEYE2 T 2135
M ERIZES>TASTHIUEERREL. Zh50&id. Nunan,
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WHEREZTH S,

2. 2Ok ORR

BEDZ ERFALOL 1 2818
SRR HEBEIYS, EIAT. K
ABFRMIAT 2852850
U, A5 Z & CEERBALT
WBDEASM,

%Y. FHMLIZHBT IR
%2 T#H%, Brown & Yule
(1994 p. 32)iz&k 5. TFHAL1%
WG THRICIZ, MOMICEML
TWSERIZERICHN TN S,
ETHERIRBTEHEMIA
WiEA5, LT, RABMHRL
THIZLEIEDRWEEEZRL
TWBHIRW DBBASHICEH
T3, (Lightbown & Spada
1993 Pinker 1995 Scovel 2000)

oD &id. Pinker (1995)
WEBTFHIZEETNEMNSICSE
XEEHELTHNT, ZRICEES

ERHT B EMAYTIIZNE
35,

4. 520

AADT =05, INEEBROKBELTORBRA —BEVA HH<
NERKOBKROBEMNBOEVIERMSHY,. B, CEDOKKT

El{lC o

r [N
s
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TRBORIE%E S, TOk

R ERELALTVS, WS EREGHEHLEBBBOLD

KHELEDLDIhDIRD 2 82K ETINS, £, £ROin-
putT&H ., ©5 1 AidinteractionZ i L ThoutputTH 5,
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PN $H B. Vygotsky (1986 pp. 159-160)i3L1 & L213 FEDO R
BELTRRALBDTHIH, BONELZDIRLIZHMILTL2
DBEUREEAXDNSIFEERL TS, Lewis (1996 p. 75)b Rk
12, L1EL22@<BBbDEBADINIIHEULTWEEEZXSH
MEUIAESTWB EBRXTWS, Ellis (1994 pp. 105-109)i3 % <
OWEERMUER. LIEL20KMEREZBETII < BALEE
TERZ2Z2EBEIIRASNDELTWDS, SBOBEMUANTHE
BEVIERR. [FasXF—2HE0EEE KRST, B2
HRATIZUDAO I ETHSUJenkins 2000 p. 217)EWVWS T &M
5%, Pia< &bl L2BKITHEATRIET S &0 3 TidEL
HEEEHELZL, BOUMRENDZELES, L2OEEBERKADKIZ
XEQEY 2 RIZFTV, ZAEN-VERETIBRELESS, £
T, BEDONEENEE22IXBEe2EET D&, L1 OBBRR%
BEICHEDDTRAEVESSH,

Larsen-Freeman(1997)W3 14 X /## 5 ESLA O ELIHE % 18
LT3, BMBRANIAZROK. HD20WRIFROEDEFHICH
Mo THEALT D EVSKBAMSLA EEBL TWBRS, FYENE
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BTD) EVOIRFEXFETIHDEND., SLA DBERIERRK
T#HDEES E%H(Long 1990 Larsen-Freeman 1997) &, Mz fE
ZEEMBROBEMNIFANTH S GRE 1997) L5 BH, SLA
ERFOMREMET L TEBYBOANI X LNRAETND
BanHpsI 2Rl TV, ANZXLOHEHAMEDE, BE%
BIFEZdo EHRICIRRETEDLS S,

Lewis (1996 p. 75}XILIOWMENSRD LD erME L TW 5,

Language is not ‘built up’ by learning sounds and
structures, but by an increasing ability to break down
wholes into parts which are at different levels, sepa-
rable.
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HiFRE %(2000). §}2¢ - BERHAERE) The Newsletter of the JALT
Teaching Children SIG, pp.18-19.
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Considerations for Securing'an English Teaching
Position at a Japanese University (Part 2)

Christopher Glick, University of Tokushima

Researching the Position and Institution

The job advertisement itself will typically tell you a
reasonable amount of information about the posi-
tion; namely, whether the position is full- or part-

. time, the possible length of stay, and how many
classes you will teach. If you have further questions,
such as those suggested by Aldwinkle (1999), ask the
contact person for the position. It is best to settle all
questions pertaining to the conditions of employ-
ment before you apply, since you will be better able
to assess whether you want to apply. Moreover, dur-
ing an interview, asking questions you could or
should have researched beforehand, such as
whether the university is national, public, or pri-
vate, can put you in an unfavorable light.

Once you have found a job for which you plan to
apply, you should visit the university’s and
department’s websites to check for: (1) staff informa-
tion pages to determine what academic area-(or areas)
predominates, and (2) the age and type of university,
which can indicate the university’s staying power as
well as the conditions of employment. Most universi-
ties offer such information online, typically in Japa-
nese and sometimes in English as well. If your
interests match those of most of the staff, your appli-
cation has a slightly better chance of success. Other
information concerning existing staff members’ cre-
dentials (to form an impression of how you stand in
comparison), nationalities (some institutions reput-
edly prefer specific nationalities or balances thereof),
and so on can likewise be obtained to help the appli-
cant at least attempt to read the tea leaves.

In general, the more rural the university’s location,
the less demanding the competition and require-
ments and more rewarding the terms of employment
and length of possible stay. Though she writes regard-
ing language schools, Crowell claims that “[jJobs in
the smaller rural towns are much more available, but
the distance and isolation often make them less desir-
able” (2000), a point which applies to universities as
well (Washida, 1991).

Advice for Applying to and Securing a Univer-
sity Position

Hiring committees are quite strict about applicants
meeting the minimum stated requirements, typi-
cally age, credentials, and experience. Therefore, if,
for example, the advertisement says you need five

or more publications, and you do not, do not
bother to apply (Washida, 2001, p. 65).

Once you have found an open position or univer-
sity that interests you, it is time to begin preparing
your application materials that provide documenta-
tion of your teaching experience, publications, and
related experience (Washida, 2001, p. 64): namely, a
CV or résumé, a picture, and select publications. For
those who do not already have Japanese working
visas, you will also be asked for elementary school.
through high school records as well as your college
degree.

To be considered for a full professor’s position,
you need publications, preferably good ones in large
numbers (Washida, 2001, p. 87-88). Some universi-
ties or even individual departments have ranking
systems for publications and presentations. Even if
the university to which you apply does not have an
official ranking system in place, some informal
ranking will naturally exist; e.g., a TESOL Quarterly
publication will carry more weight than a local
newspaper editorial. My university—a national
one—as well as those at which close colleagues of
mine now work, value such achievements along the
following simplified lines, from highest prestige to
lowest: sole authorship in a refereed international
journal, in a refereed domestic journal, in a non-
refereed journal; shared authorship in any of the
above (worth less than sole authorship); a single
presentation at an international conference, at a
domestic conference, at a local conference, and fi-
nally as a poster presentation. In short, publications
are worth more than presentations, books more
than articles, refereed more than non-refereed,
single author works more than shared, and interna-
tional more than domestic. Similar systems may
exist in other universities and may differ slightly in
details, but I trust they are basically the same.

You should submit papers to the highest level
journals possible; if the paper is rejected and subse-
quent editing and resubmission fails, work your way
down the ladder of prestige until your paper is fi-
nally accepted. Most important, do not feel intimi-
dated. Journals interested in furthering the
exchange of ideas and understanding will accept
papers from anyone so long as the content is lucid
and original. Furthermore, if you are currently
working part-time at an institution, you can use
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that institution for your affiliation. In addition, this
affiliation may entitle you to submit papers to the
university’s or even department’s kiyo, its journal,
which you should do. The ideal strategy is to submit
to the kiyo preliminary drafts focusing on facets of
your research, because kiyo are only lightly refereed,
thus worth fewer “publication points,” while con-
tinuing to work on the papers to submit more com-
plete versions to international refereed outlets,
making note that preliminary versions appeared in
the kiyo. You can also publish works by yourself
(Washida, 2001, p. 119-120). Lastly, try to choose
catchy, concise, and attractive titles for all your
works (Washida, 2001, p. 119-120), since most of
your publications will likely go unread beyond the
titles in the hiring process.

Concerning the résumé, you should create the
best résumé possible, because some universities
make hiring decisions without interviews (see be-
low); moreover, you should submit it in both En-
glish and Japanese versions, if possible. English
résumés should be written according to the style(s)
in favor at the time of application. Numerous ser-
vices (résumé checkers) and resources exist online
(check a search engine such as <Google.com> or an
online bookseller like <Amazon.com>) and in print
for creating and polishing résumés. For a cookie-
cutter approach, you can use one of the résumé
templates provided by most word processors or even
commercial résumé software or templates (see Table
1). I have professionally edited English-language
résumés for Japanese job seekers, and have found
the Boston College Career Center’s résumé site
(«<www.bc.edu/bc_org/svp/carct/resume.html>) to
be excellent for North American résumés, since it
provides clear suggestions and printable examples,
although numerous similar sites exist.

Table 1: Sample Résumé Writing Software and Tem-
plates

Web Résuiné Writer 4.2 by elnternet Studios for
Windows 95/98/NT

WinWay Résumé Deluxe 9.0 by WinWay for
Windows 95, 98, Me, NT, 2000, XP or later

Typing / Résumé Writer by Activision for Win-
dow 95/98/Me

Résumé Plus 2.0 by InfoUSA.com for Windows
95/98/NT/Me/2000/XP

Résumé Maker Deluxe 9.0 by Individual Software
for Windows 95/98/NT

Ready-To-Go Résumés by Yana Parker and pub-
lished by Ten Speed Press (résumé files in vari-
ous word processor formats)

Japanese résumés, called rirekisho, can be pur-
chased in packages in stores, even in convenience
stores; however, some institutions do require propri-

ERIC

IToxt Provided by ERI

etary résumé forms, which should be explained in
the job advertisement, although you may wish to
contact the institution to confirm the preferred for-
mat. It should also be noted that Japanese résumés
are generally handwritten, because the handwriting
is felt to give the interviewers added insight into the
applicant’s character. When properly completed, a
Japanese résumé, printed or handwritten, provides
the applicants with many potential edges: some of
the other applicants probably did not submit them,
its existence indicates the applicant’s willingness to
go the extra step to acculturate, and Japanese staff
will naturally be more inclined to read and recall
something in their native language. While this may
only apply in certain cases, the institutions that will
survive and thrive are most likely those that are
more innovative and accepting of outside opinions
and ideas.

Japanese ability can be an important consider-
ation. If a portion, or all, of your interview is con-
ducted in Japanese, bear in mind that Japanese
interviewers face the same problems in evaluating
Japanese ability that English teachers have in evalu-
ating student ability. There is no uniform standard
and interviewers differ on what is essential and
what is not. There is the added problem that too
much Japanese ability, perhaps indicated by holding
a degree in Japanese language or culture, may raise
questions about one’s commitment to teach English
by suggesting a greater interest in speaking Japanese
than English. Some universities prefer non-Japa-
nese-speaking foreign staff who are possibly more
likely to converse with students in English as well as
create an appealing atmosphere of “international-
ism” or “foreignness” for both students and staff.
Other universities prefer Japanese-speaking foreign
staff who can participate fully in the various admin-
istration functions, such as hiring committees or
curriculum planning, of the university. Interview
“tests” of Japanese proficiency range from the realis-
tic (an oral interview in Japanese) to the unusual
(e.g., reading the minutes of the previous faculty
meeting cold with no background). Rather than
spending one’s time memorizing the kanji necessary
to read the faculty minutes, it would probably be
best to concentrate on becoming an effective com-
municator in Japanese, even if this comes at the
cost of accuracy. For those who speak Japanese, cre-
dentials are important. The traditional measure of
Japanese proficiency is the Japan Foundation’s
(2002) Japan Language Proficiency Test
(<www.iijnet.or.jp/jpf/jlpt/contents/main-e.html>),
which is given annually. A more recent test is the
JTOC (The Japanese Test of Communication,
<www.jtoc.org>), which is perhaps less well known
than the Japan Language Proficiency Test.

Many positions require applicants to submit refer-
ence letters, called suisenjou in Japanese. These

; The Language Teacher 26:9
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should come from the most senior and reputable
individuals you know, preferably a Japanese, since
the referent will be better understood in terms of
ability, position, and reputation. If you are currently
studying abroad, ask any Japanese you know well
for references, since some of them may be academ-
ics working on their graduate degrees: A résumé
from such an individual could be particularly useful.

Credential inflation is a regrettable aspect of mod-
ern employment in many sectors. Having a doctorate
in hand is a boon to anyone seeking a job in Japanese
academia, yet the degree’s importance is not overrid-
ing, especially for non-tenure positions. Numerous
positions exist for those with an “MA or higher.” Ac-
cording to Kitao & Kitao (1996), “[tJhat means...a
PhD or an MA plus some university teaching and
research experience. For research experience, it is
publications that count most.” In my experience,
foreigners with PhDs teaching English at Japanese
institutions tend to view their positions as stepping
stones to gaining positions at (typically foreign) insti-
tutions where tenure is far more likely: Teaching ex-
perience gained in Japan (or elsewhere) can provide
an edge. As long as tenure remains elusive for most
foreign PhD holders, we expect that job turnover in
Japan will continue to provide regular job openings.
Moreover, with increasing numbers of Japanese uni-
versity positions, for both foreigners and Japanese,
being offered with contractual limits on length of
stay (Monbukagakusho, 2001), some as brief as two
years, turnover is structurally reinforced.

Interviews

It is quite important that you focus on your résumé,
since it is what will possibly determine whether you
are asked to sit for an interview, if the institution in
question offers them. If you are asked to sit for an
interview, consider it your chance to shine. Neither
I nor my colleagues was interviewed initially for
positions we first held at Japanese institutions. That
said, interviews do happen, so you should do your
best to be prepared by considering the following
points:

1. Arrive on time or a bit early.

2. Dress professionally and conservatively, a point
also applicable to your application picture.

3. Arrive with copies of your résumé, favorite les-
son plans, and selected publications in hand.

4. Reread the employment advertisement, if there
was one, so you know exactly what kind of posi-
tion you are being interviewed for and can pre-
pare accordingly.

S. Study the university itself, perhaps by visiting its
website or asking Japanese friends: Is it public or
private? Municipal, prefectural, or something
else? Is it a two- or four-year institution? Is it
coed? What departments or faculties exist?
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6. Prepare a list of questions you have about the
position.

The following list of questions asked of myself and
my colleagues at various interviews should provide
readers with an idea of the scope and breadth of the
questions they might face:

Why did you become interested in teaching En-
glish?

The students at our institution are not particu-
larly good at or interested in English because
(various reasons). How would you go about mo-
tivating them in the classroom?

Why are you interested in (teaching in) Japan?

Why are you interested in teaching at this insti-
tution?

Why are you leaving your current position?

I see you have experience with (a specific type of
ESP). What kind of needs assessment method
did you employ and why?

Please explain your current research and its fu-
ture direction. (Be prepared to explain and de-
fend the publications you submitted.)

If you could teach any subject other than En-
glish, what would it be and why? Please describe
how you would arrange the course and what
materials you would require.

Do you mind (a problem; for example, teaching
late at night, commuting one hour, overseeing a
student club, etc.)?

Do you feel reading aloud to students is a sound
pedagogical practice?

What are your feelings about (a particular teach-
ing methodology, such as whole language)?

What do you think are the merits or flaws of
team teaching?

Please explain one of your favorite lesson plans.

Do you use Japanese in the classroom? If so, for
what purposes and for how many minutes of a
lesson?

How well can you speak Japanese?

Conclusion

What I have tried to present to you is only the tip of
the iceberg of information available about working in
Japanese universities and junior colleges. Moreover, it
is impossible to emphasize enough how little anyone
knows about the future of higher education here in
Japan. With the Japanese government facing mount-
ing debts, calls to merge and privatize national uni-
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versities are growing louder. With student enroll-
ments and tuition revenues dropping, private institu-
tions in particular are facing looming budgetary
concerns. Already some university positions made
vacant through retirement or other reasons are no
longer being refilled. Staff in insecure positions may
be asked to do more work for the same or less remu-
neration or even asked to leave in order to cut costs.

All the same, the picture of securing university
employment in Japan is not as cloudy or grim as it
may seem. Nor is it particularly unique. Securing a
position at a Japanese university is hardly different
from landing a job anywhere: Research the job you
want, acquire relevant credentials and experience,
meet the advertised requirements, and be as profes-
sional as possible.
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Real English Real Early:
A Partial Immersion Program from Elementary School

Rebecca Keogh, Toyoyama Junior High School, Aichi

This year the Japanese Ministry of Education imple-
mented the period of integrated study from Grade 3
at elementary schools. Schools may choose English as
a Foreign Language (EFL) as an educational activity.
To this end the Ministry plans to create a strong En-
glish curriculum that is supported by a progressive
teacher-training program and effective use of Assis-
tant English Teachers (AETS) from Grade 3 onwards.
The goal is to “expose elementary school children to
foreign language and let them learn about the culture
and the lives of the people that speak the language”
(Nakata, 2001). The goal in itself is not a dramatic
departure from what is already being experienced at
any number of elementary schools. Once a week/
month/year an AET/JET is wheeled into the elemen-
tary classroom to sing songs, drill flash cards, answer
potentially embarrassing questions, and of course
play bingo. The children deserve a higher meta-cogni-
tive experience. I proposed a different goal to my lo-
cal elementary schools and translated it into the nuts
and bolts of an average school day. Administrators,
teachers and parents in the local area were invited to
look at the proposal and respond. This paper will out-
line the various stages of the program and discuss the
implications of issues raised by teachers, administra-
tors and parents.

Type of Program Proposed

The proposed program is loosely based on the “stair-
case model” developed by Michael Berthold (1993)
for partial immersion programs in Australia. It has
been used to teach French, German, Indonesian and -
Japanese from K3 to senior in Australia. The concept
of the staircase model is that students with no prior
knowledge of the target language are gradually intro-
duced to it through a progression of stages from basic
language awareness to eventually being taught some
content in the target language. Content refers to
other curriculum areas such as math and physical
education. It is a gradual, flexible program that can be
tailored to the needs of individual schools. The pro-
gram I proposed to my local schools begins in Grade
1 with language awareness and steadily progresses to
a mixture of partial immersion and enriched lan-
guage arts. The educational goal is simple but suc-
cinct: To produce individuals with well developed
communicative and social sensitivity.

DIANER T,
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Stage One: Language Awareness Program
(Grades 1 and 2)

The learners will be exposed to English for 15 min-
utes a day, preferably in morning homeroom class.
These sessions will be activity-based with children
participating in such activities as singing songs,
learning simple chants, playing games and physi-
cally responding to simple commands. The fun ac-
tivities will encourage and interest the children,
develop a positive attitude to speaking other lan-
guages and learning about foreign cultures and help
begin the process of language acquisition. The lan-
guage outcome of this stage will be almost exclu-
sively oral/aural based. Learners will be able to
physically respond to classroom commands and
orally produce and aurally recognize simple vocabu-
lary like numbers, colors, animals, vehicles and
body parts. Alphabet and simple word recognition
could be introduced in the second grade.

Discussion

The overall feedback from administrators, teachers
and parents was very positive concerning all ele-
ments of Stage One of the program. Ten of the 18
elementary teachers surveyed felt capable of teach-
ing this stage but expressed that a part-time AET at
the school would be welcome.

Two of the five parents surveyed expressed concern
about their child’s developing L1 ability. This issue
always seems to be raised whenever an early immer-
sion program is proposed. Parents need to be reas-
sured that children develop language awareness and
the ability to differentiate between languages, to
some extent, by increasing their knowledge of both
languages. Moreover, 15 minutes a day of English
time should not impair a child’s developing L1 lin-
guistic ability as they use their L1 at all other times.

Stage Two: Language Learning Program (Grades
3and 4)

The learners will be exposed to 25 minutes of En-
glish language learning a day, preferably 15 minutes
in the morning and 10 minutes after lunch. They
will be enlarging their repertoire of activities and
exercises to move to the stage of language learning.
Homeroom time can be used to review/introduce
vocabulary or dialogue chants and after lunch the
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Tel: 03-56833-1017 Fax: 03-5833-1018
Osaka Office
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Tel: 06-6245-9995 Fax: 06-6245-9996
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students can run their own activities where they use
the target language. A morning session, for ex-
ample, may involve learning/revising some body
parts. The lunch session could then involve student
leaders giving directions for the game Simon Says.
Oral and aural skills will still be the basis of commu-
nication but literacy in the L2 will be very gradually
encouraged. Stage One activities will be encouraged
but teaching strategies will widen and intensify.
Whereas in Stage One the teacher may have labeled
some simple classroom objects in English, in Stage
Two there will be a proliferation of labels around
the classroom and an introduction to reading strate-
gies. Members of the local community who speak
English could be invited to the school to serve as
good role models to the children. In addition, mem-
bers of the foreign community could visit the
school and enrich the students’ awareness of differ-
ent cultures and different types of English.

Discussion

In the initial proposal many teachers and adminis-
trators felt it would be difficult to find 25 minutes
everyday to teach English. Therefore the time was
split into morning and after-lunch sessions. At these
schools students run their own class activities for 10
to 15 minutes directly after lunch. In Grades 3 and
4 it is typically whole class games like “Jun Ken Po”
or “Drop the Hanky.”

About half of all people surveyed queried the
practicality of introducing literacy skills at this early
age considering the simultaneous challenge of
learning kanji, katakana and hiragana. However, if
the literacy skill is kept to simple recognition strate-
gies that develop naturally through repeated expo-
sure to the target language it should not be a burden
to the learners. If the activity is not enjoyable it
must be stopped because the most important ele-
ment of this stage is to continue to develop a posi-
tive attitude towards learning English.

Only five of the 18 elementary teachers surveyed
felt capable of teaching Stage Two and therefore
there was a strong call for a full-time AET. At this
stage of the program the AET’s role would be to help
make resources and introduce new games and ac-
tivities. However, by far the most important role of
the AET is to give the teachers the confidence to
teach at this level independently. The classroom
teacher is the long-term resource of the elementary
school and the person who will most likely deter-
mine the success or failure of the program.

Stage Three: Partial Language Immersion Pro-
gram (Grades 5 and 6)

Learners will be exposed to 45 minutes of English
language learning everyday. Three 45-minute ses-
sions will be immersion classes. For these sessions
the students will be taught an easily demonstrated
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subject such as art, physical education or cooking
through the medium of English. One 45-minute
session will focus on the language forms needed to
understand the immersion class. The remaining 45-
minute session will develop communicative strate-
gies through role-plays, radio/video broadcasts and
quizzes. Minato Elementary School in Fukui and
Honden Elementary School in Gifu set aside half an
hour in the morning for an interactive English
video or radio broadcast. The broadcast is prepared
and led by the upper grades but every grade in the
school participates from their classrooms. Prepara-
tion for such broadcasts could be done in the class
focusing on communication strategies.

The most important element of Stage Three is that
the immersion lessons are delivered entirely in En-
glish by the classroom teacher and the AET. The
students and classroom teachers are then forced to
develop their aural and oral communicative skills
out of real necessity. English literacy will increas-
ingly be more developed but the main focus will be
on oral and aural communicative skills.

Discussion

The pilot study illuminated two challenging areas
for Stage Three. The majority of teachers and ad-
ministrators felt it would be impossible to have so
many lessons devoted to English language learning
a week. I have since clarified the structure of Stage
Three to leave no doubt that there are actually only
two English language learning sessions a week. Even
$0, one 45-minute session to develop communica-
tion strategies may have to suffice. The content-
specific language needed for the immersion class
can be acquired through necessity during, for ex-
ample, the cooking or art class.

The other main area of concern was finding
teachers willing and able to teach at Stage Three of
the program. Only three of the 18 elementary
school teachers surveyed felt capable of teaching at
this level. This is not surprising. Berthold states that
the prerequisites of a good immersion teacher are
native to near native language skills, qualifications
to teach specialist subject areas (only relevant to
junior high school and high school), ESL teaching
skills and commitment to and knowledge of immer-
sion teaching (Berthold, 1995), not to mention the
time to make extra resources to aid comprehension
in a foreign language.

It is in Stage Three that an AET (preferably full-
time) can be used most effectively. The classroom
teacher and the AET must combine their knowledge
to deliver an effective lesson. It will not be a walk in
the park. It will be a steep learning curve for the first
year, sttewn with misunderstandings and frustra-
tions, but if a route is made to the top the vista will
be ample reward. To exemplify, Grade S could do
Art in English and Grade 6 could do Math in En-
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glish for the whole year. Imagine the empowering
effect that successfully teaching a subject in English
will give to those classroom teachers. Imagine the
great role model the students are seeing when their
teacher struggles and succeeds in communicating
with the AET.

Another point to consider is that from the outset
of this program an elementary school will have five
years to get ready for Stage Three. After the first two
stages of the program the teachers’ English skills
should have improved and hopefully there will be a
positive attitude towards tackling Stage Three.

Stage Four: Language Arts and Culture (Junior
High School Grades 1, 2, 3)

The program at junior high school will be enriched
language arts and culture. Beginning this year, En-
glish is taught four times a week in Grades 1,2, and 3.
One of these classes is scheduled for a team teaching
class although officially it is called sougo gakushu (pe-
riod of integrated study). First year students may also
take an English, Math, Science, Japanese, or Social
Studies elective. In the second year the pattern is re-
peated but they can take another elective from the
Music, Art, Physical Education, or Home Economics
stream. In the third year students can take two differ-
ent electives from both streams. In my area the three
local elementary schools feed into the one junior
high school. The English program at the junior high
school will have to cater to the influx of students
with enriched language skills. Such a program could
involve developing communicative and cultural sen-
sitivity through, for example, sophisticated role-plays,
radio plays, DJ broadcasts involving interviews, street
surveys, quizzes, and intra- and inter-school email
exchanges. The English elective class could be led by
the AET and involve cultural activities like cooking,
dance, sport taught through the medium of English
and computer-based activities to allow individual
progression.

Discussion

Stage Four of the original staircase model proposed by
Michael Berthold aims at 50% of the school program
being taught through the target language. However,
the aim of this program is to develop individuals with
a high sense of communicative and social sensitivity,
not bilinguals. By the end of junior high school, stu-
dents will have developed oral, aural, reading, and
writing communication skills that allow them to
function comfortably in English exchanges. These
social linguistic aims and the predicted unavailability
of suitable immersion teachers largely influenced the
design of this stage of the program.

Two administrators from the junior high school, a
member of the local Board of Education and the
three junior high school Japanese teachers of En-
glish-were all in favor of the AET leading English
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elective classes involving cultural and computer-
based activities. However, the junior high school
English teachers were all opposed to the curriculum
ideas for the regular English classes. This is not sur-
prising because it is a dramatic change from their
familiar textbook and lesson plans that encourage
rote learning and the passing of benchmarks set by
the Ministry. However, these benchmarks are
changing. This year, for example, junior high school
teachers will have to evaluate their students’ speak-
ing proficiency. In another example, the junior high
school English textbook Horizons has been purged of
its long reading comprehension articles in favor of
short dialogues. Like it or not, the future of English
language teaching in Japanese public schools will be
based more on oral and aural communicative skills

" than on reading and writing skills.

In Australia there are elementary LOTE teacher-
training programs through immersion at some uni-
versities. It might be feasible for secondary Japanese
LOTE immersion programs to also have an in-coun-
try practicum, whereby an Australian LOTE trainee
spends time in a Japanese secondary school, with a
teacher who specializes in the same content area.

Conclusion

This program was designed to fit the current educa-
tional infrastructure in my local area. Three elemen-
tary schools that feed into one junior high school
had committed to early English education, allowing a
program design with a sense of continuity. I respect
that not all schools are in this fortunate situation and
that the program proposed may be an administrative
nightmare. However, it’s worth considering the main
points raised by this proposal and pilot study to re-
flect on possible educational innovations that the
period of integrated studies may allow.

In Stage One some parents were worried that their
child’s developing L1 ability may be negatively af-
fected by exposure to English. There have already
been a number of successful pilot programs at pub-
lic schools in Japan, where the students have started
English education in Grade 1 and are doing very
well with no impaired L1 literacy skills. Teachers at
these schools enthuse that English activity time en-
hances the child’s ability and receptiveness in other
curricular areas (Kawamura, 2000, p- 14). The ben-
efits of starting early are that children are more re-
ceptive to language and new ideas and that such a
program is more likely to attract a wider range of
ability levels and thus a greater number of proficient
speakers (Berthold, 1995, p. 25).

In Stage Two the main point to consider is the
role of the AET. The AET is there to encourage the
classroom teacher to use English inside and outside
of the classroom so that one day he or she will feel
comfortable in leading English activity time. It is
the classroom teacher, not the AET, who will have
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the more lasting impression upon the students.

Stage Three is the most challenging yet by far the
most rewarding and exciting stage of the program. A
good working relationship between the AET and the
classroom teacher is crucial and both teachers will
need support in terms of team teaching training and
guidelines. There is room for great personal and pro-
fessional development at this stage of the program.
The children are also receiving two very positive
educational experiences. Firstly they see their
teacher as a role model of someone struggling and
succeeding in communicating in a foreign language.
Secondly the bilingual education experience has the
potential to improve their meta-cognitive develop-
ment (Cummins and Swain, 1986, p. 18).

Stage Four is the most flexible because it depends
on the level of success of the elementary school pro-
gram. If the elementary school program is successful
the students entering junior high school will need
an enriched language arts program. The possibility
of continuing immersion style teaching is quite slim
due to the difficulty of finding suitable teachers.

The period of integrated studies is a chance to
explore unique education initiatives. By pursuing an
English language program that involves partial im-
mersion, the students will more likely develop social
and communicative sensitivity. The linguistic aim
of this program is to produce individuals who can
communicate comfortably in English, not
bilinguals. However, the following quote from
Arnberg is still applicable:

...bilingual children, as a result of their own
communicative experiences, may be more able
than monolingual to assume the roles of others
experiencing communication difficulties to per-
ceive their needs and to respond to these
needs...the experience of bilingualism and
biculturalism [has] resulted in children showing
an early concern about others and a positive
reaction to people of other cultures. (Arnberg,
1997, in Berthold, 2000, p.16)
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@ Model paragraphs for students to analyze
W Tips for writing more effectively

B Optional real-world expansion activities
for each unit
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This unique course combines interactive, topic-based
speaking activities with authentic English listenings.

4
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TOPIC

® engaging fluency-based units

lots of practice listening to
authentic English

flexible design easily adaptable
to any teaching situation

suitable for teenagers or
young adults

like all our courses, designed
exclusively for Japanese students

Topic Talk Listening uses the same

TALK authentic recordings from Topic Talk
but has a greater listening focus.
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Chapter in Your Life

This issue features a very special school. With Mombukagakusho’s reforms sweeping the educational system, it is
important to know what schools are doing. The editors warmly encourage you to submit an 800-word report on your

chapter in Japanese, English, or a combination of both.

Shizuoka—A Unique Location

Shizuoka Chapter will again play host to the annual
JALT International Conference this year. The people
of Shizuoka Prefecture will once more welcome
people from all over Japan to the conference.
Shizuoka is an excellent place to live for any family
due to the number of educational institutions, both
public and private, that offer excellent programs for
students.

With so many schools in the prefecture, the popu-
lation of teachers in the prefecture is rather high. An
easy shinkansen commute into Tokyo each day, this
prefecture offers families a great location, nestled in
lush green mountains on one side and the ocean on
the other, as well as excellence in education.

At the eastern
end of Shizuoka is
a city called
Numazu. Numazu
has a rather large
non-Japanese
population, many
of whom are in-
volved in educa-
tion. One unique
educational fea-

through Grade 3 will spend 65 to 75% of their day
in English, while in Grade 4-Grade 6, they spend
50% of their day in English. Although English is a
subject, most English is taught through content.
Morning Meeting begins the day. In most cases,
the children run the Morning Meeting themselves
and this is done in English. It is now July, and the
Grade 1 children are already running their Morning
Meeting in English, communicating successfully
with teachers in English and beginning to interact
with each other in English. It is not enough that
English be the language of interaction between stu-
dent and teacher. To really be working in L2, the
children need to transfer this across to the interac-
tion between themselves. L1 and L2 areas are estab-
lished in each class level and this is supported by
the Japanese and non-Japanese staff members. Japa-
nese staff members speak English in the L2 “zones”
and likewise, non-
Japanese staff speak
Japanese in the L1
“zones.” The Im-
mersion Program
continues through
junior high school

A Grade 1 Science/Math/Reading/
Art class. Children made their own
boats out of recycled materials. Stu-
dents had to test their boats to see if
they would float, and in some cases,
make modifications. Results were
discussed and graphed. Integration
of subjects and taking language
across the curriculum is important
for language development.

ture of Numazu is
Katoh Gakuen.
Enjoying its 30th
anniversary year,
Katoh Gakuen is
known through-
out Japan for its
English Immersion
Program. Educa-
tors from all over
Japan come to

visit, often with their.student teachers, to observe
this unique educational institute. The elementary
school is divided into two programs: Regular (the
regular Japanese Mombusho program) and Immer-
sion. The families move from all over Japan to en-
roll their children, recognizing the unique

to Grade 10. From
there, students
complete the last
two years of study
in senior high
school doing the
International Bac-
calaureate course.
Students from the
very first Immer-
sion class are set to
enter their high
school senior year
next year. It is an

G

Picture 2: Theme/Art/English/Sci-
ence class for Grade 1involved grow-
ing Morning Glory plants,
monitoring development, experi-
menting with various conditions,
reading about plants, sketching and
painting their own plant. Again,
integrating subjects and taking lan-
guage across the curriculum.

exciting time for the Immersion Program.
Shizuoka, attracting families from all over Japan,
and teachers from all over the world, is a very

opportunity the program offers their children. Each
class has a team of teachers, both Japanese and non-
Japanese, who, as the children’s homeroom teach-
ers, are able to open the children’s eyes and minds
to different cultures. Children enjoy this special ex-
perience and while studying in a second language,
play, have fun, and joke with foreigners. When the
children walk through the door, their day begins in
: Englislh. On a regular day students from Grade 1
<

ERIC
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unique experience for students, teachers, and par-
ents alike. The high interest shown in the program,
both nationally and internationally, marks Numazu
as a very special place on the map and Shizuoka a
very special place to be.

Reported by Michelle Nagashima,

English Department Coordinator
Katoh Gakuen, <www .katoh-net.ac.jp>
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Imterruption Cards

e

Christopher Glick, The University of Tokushima
<chris@ias.tokushima-u.ac.jp>

Quick Guide

Key Words: Turn taking, interrupting
Learner Level: Intermediate
Learner Maturity Level: University to adult
Preparation Time: 20-30 minutes to create the first
activity sheet (10 minutes to change card content in
any subsequent sheets)
Activity Time: 15 minutes (5 minutes explaining,
10 minutes talking)
Materials: A sheet of paper with instructions and six
interruption cards for every student

Students often seem reluctant to take the floor, let
alone interrupt a speaker, even those ensconced in a
deep and apparently endless pause. This teacher has
attempted to make his students more assertive speak-
ers through the occasional use of interruption cards
that help teach conversational, turn-taking phrases.

Before class, prepare a sheet with six cards (see
attached example), each card having three specific
parts: an interrupting and occasionally turn-taking
phrase in the center in large letters, such as “But...”
“By the way...” or “Really?” which will be read
aloud; a phrase at the top in small boldface type
explaining who will continue the conversation after
the card is read; and a space marked in small print
at the bottom for signing one’s name. The latter
enables players to identify who interrupted the
most frequently at the finish of the game.

Procedure

Step 1: Give each student a copy of the handout.
They should separate the six cards after reading and
signing them.

Step 2: Explain to the students that they will be
given a topic, such as “Tonight” or “My Job,” to
begin a short discussion (eight to ten minutes). Tell
the students they will use the cards to interrupt one
another during the conversation. When the teacher
yells “Change!” students should try to play one of
their interruption cards as quickly as possible. The
first to play a card reads it aloud, which often
changes the conversation.

Step 3: Explain each card’s interruption word or
phrase to make sure students understand its use and
contexts so they can later interrupt one another
appropriately. When read as written, some cards

ERIC
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might cause rude interruptions; for example, by
bluntly interrupting a speaker in mid sentence to
ask someone else, “Have you...?” Teachers should
point out how this can seem rude. Alternatively, the
teacher may choose to teach cues such as “Sorry to
interrupt, but...” or “Excuse me...”

Step 4: Put the starting topic on the blackboard
and tell the students to begin. For a faster start with
slower students, designate each group’s first speaker
before starting, perhaps through janken (rock, paper,
SCissors).

Step 5: While students are talking, move about
the room helping confused, slow, or troubled stu-
dents. At random or regular intervals, yell
“Change!” In each group, the students must, as
quickly as possible, play one of their cards; the first
interruption card played is read aloud by the stu-
dent who played it, and the conversation proceeds
from there. Certain topics and situations (e.g., the
last thing said) can preclude the use of particular
cards. In such cases, the first appropriate card
should be accepted. Teachers might wish to model
the activity with a small group of better students
before setting the rest of the class the task.

Appropriate card use example:

51: We went to a movie last night, and it...

T: Change!

52 (reads card “Oh! Before I forget, today I...”): Oh!
Before I forget, today I ate breakfast. How about
you?

53: Me too. What did you eat? I ate some bread and
had some coffee...

T: Change!

S1 (reads card “But..."): But, you are always late for
class, so I think you don’t have any time to eat
breakfast.

Inappropriate card use example:

S1: Do you like to eat natto?

T: Change!

52 (reads card “REALLY!?!"): Really!?! Yes, I like it a
lot. .

83 (recognizing inappropriate use reads card, “By the
way..."): By the way, I feel very sleepy, because...

Step 6: To add a competitive edge, identify the
winner as the first student to play all his or her
cards. Class points might then be awarded. If time is
short, stop the class after a few minutes and ask the
students to count the total number of cards each
played to identify each group’s winner.

As an occasional activity for introducing new turn-
taking phrases or enlivening conversations, this activ-
ity can get your students to interrupt speakers
gleefully, improve their conversational reasoning,
and engage in semi-spontaneous turn taking.

463

The Language Teacher 26:9



my share

Interrupting Conversations

Separate the cards below after writing your name on each one.

You and your partners will have a conversation. When the teacher says
“Change!” everyone should try to play one card as fast as possible. The
person playing the first suitable card will read it, which will cause the
conversation to turn.

The person who plays all their cards first wins!

to the last speaker | continue talking

Oh! Before I forget,
today I...

REALLY!?

name; name;

| continue taiking to the last speaker

Anyhow, as (name) was But...
saying...

name: name:

to a new person | continue talking

Have you ever...? By the way...

name: name;

Hands Up!
Encouraging Shy Students
to Raise Their Hands in Class

.

Kay Hammond,
International Christian University

<hammond@icu.ac.jp>

Quick Guide
Key Words: Shy students, student response
Learner Level: Beginner to Intermediate
Learner Maturity Level: Junior High School and
Above
Preparation Time: Minimal
Activity Time: Minimal interruption of class time
Materials: Photocopy of Appendix 1 made into four
cards for each student

Rationale )
Having students raise their hands to indicate their
understanding or agreement with a point is a time

E IKTC ‘rooz )
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effective method for teachers during classroom in-
struction. However, a commonly frustrating experi-
ence for teachers in Japan is the reluctance of
students to raise their hands in class. This can be
particularly noticeable in large classes where the
students do not know each other well. Many stu-
dents are embarrassed to admit when they do not
understand, especially if they think the rest of the
class does. This creates difficulties for teachers who,
in the absence of any form of feedback from the
students, become uncertain as to whether to pro-
ceed with the lesson or backtrack to cover the point
or instructions again.

An effective way to encourage students to raise
their hands is to give them cards with answers on
them to hold up. The key point is that all students
must hold up a card, even if it is a card that states
that they do not wish to answer. This classroom
technique was developed with a mixed level class of
30 first-year economics students at a university in
Shiga prefecture. At the start of the term the stu-
dents were reluctant to raise their hands. At the end
of the term, by using the following procedure to
introduce the cards, the students willingly raised
their hands even without the cards.

Procedure

Pre-class

Make four cards for each student in the class. A
more durable set of cards can be made if laminated.
If possible, make sure the answer written on a card
cannot be seen through the card from behind.

In Class

Step 1. Distribute the cards to the students at the
start of the class. These can be placed on desks near
the door for students to collect as they enter the
room.

Step 2. In the first class, explain to the students
that they must raise their hands while holding up
the card that indicates their answer. Stress that all
students must hold up a card when a question is
asked. Students who do not wish to answer a ques-
tion should hold up the Pass card.

Step 3. The teacher should decide how many No
or Not sure cards constitute grounds for further ex-
planations.

Step 4 Collect the cards at the conclusion of the
class.

Step 5. Use the cards for a few weeks and then
“forget” to bring them. See if students are willing to
raise their hands. If not, continue to use the cards
until the students are confident enough to raise
their hands without them.

Step 6. When the cards are no longer being used,
choose a hand position to represent Not sure, for
example, holding the forearm horizontally in front
of the face. '
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Student Reaction

The students regarded the cards positively. One stu-
dent said she found the Not sure card useful when
she thought she understood, but wanted more in-
formation. Another student said the cards were es-
pecially useful at the beginning of term when the
students did not know each other well. Many stu-
dents commented that they needed the cards at the
start of the term and then became confident
enough to raise their hands without them.

Teacher’s Note

This idea was an adaptation of a procedure used by
Norma Shapiro (2000). In her vocabulary acquisition
classes, she had students hold up cards that said Yes,
No or Not sure. She used these cards as a non-demand-
ing way of checking student comprehension of new
vocabulary items before moving on to the more chal-
lenging production stage. During her demonstration
of this it became obvious how easy and efficient it
was to see the responses of the whole class at a
glance. Furthermore, class members were mostly un-
able to see the responses of the others.

The implication of this for encouraging shy stu-
dents to respond to questions was immediate.
Through the addition of a Pass card, all students
would be required to raise their hands, even when
they preferred not to answer. Having all the stu-
dents raise a card gave them the experience of
physically responding in front of their peers. The
intermediate step of responding without their peers
seeing the answer on the card may have facilitated
the students to respond before their peers by just
raising their hand.

I usually repeated my instructions when two or
more No or Not sure cards were held up. I found the
use of the cards to be a non-threatening, effective
way to encourage students to raise their hands. This
was especially noticeable for the lower level stu-
dents in the class. It also brought some levity to the
class when I referred to the cards as “Hazukashii
Cards” (shy cards).

Reference

Shapiro, N. (2000). Traveling the road to an active vocabu-
lary. Featured Speaker Workshop of the Japan Associa-
tion for Language Teaching 26th Annual International
Conference on Language Teaching, Shizuoka, Japan,
November 2-5, 2000.

Appendix 1
YES NO
NOT SURE PASS
Q
ERIC
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The Question Menu:
Using Student-Generated
Questions with Reading Texts

e

Jane Hoelker,
Zayed University, United Arab Emirates

<Jane.Hoelker@zu.ac.ae>hoelker@hotmail.com

Quick Guide
Key Words: Reading, reader response
Learner English Level: High beginner to advanced
Learner Maturity Level: Primary, secondary,
tertiary
Preparation Time: 5 to 15 minutes
Activity Time: 20 to 30 minutes
Materials: Optional checklist for the Oral Question
Menu, handout sheet for the Written Question
Menu, 10 strips of paper for the Listening Quiz
Menu

My students, whether novice or advanced, English
majors or non-majors, prefer writing and answering
each other’s questions on a text more than answer-
ing questions provided in the text book. After read-
ing about Reader-Response Theories (Beach, 1993)
and the claim that meaning is brought to texts by
the reader, I understand that student-generated
questions make the text more accessible than text-
book questions, which often focus on facts to the
exclusion of the reader’s experience. The Question
Menu, based on this theory and implemented in
three different ways, results in deeper learner in-
volvement with the text. I do not employ all three
variations in one lesson, but alternate their use.

The Oral Question Menu Enlivens the Class

Step 1. Assign one-third of the class the role of
teacher and two-thirds the role of student. Divide
the text into sections containing enough material
for each teacher to produce three to five wh-ques-
tions (who, what, when, where, why, how). At the
same time the students study the entire text. Allot
ten minutes for this step.

Step 2. Next, the students, books in hand, visit
each teacher in the order of their choice. The stu-
dents must visit each teacher to test their compre-
hension of each section that the text has been
divided into. If needed, a checklist of the required
number of questions to be answered could be pre-
pared. The goal is not so much to test knowledge of
the reading (although the students think it is) as to
encourage discussion. The teacher asks each visiting
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studént two questions out of their menu. Allot 15
minutes for this step.

The Written Question Menu Encourages Reflec-
tive, Involved Exchange

Step 1. After pairs read their assigned section of
the text silently, they write ten questions, eight of
which are wh-questions, one of which is an or qQues-
tion and one of which is a real life question. An ex-
ample of an or question is, “Do you watch TV or
read books in your free time?” An example of a real
life question, in this case referring to Angelou’s fa-
mous poem is, “When do you think that you are a
caged bird?”

The addition of the or and real life Qquestions result
in a reflective, involved exchange between partners.
Their reading skill supports the students as they
work with the more complex structure of the or
question. Prior to this exercise, learners often an-
swer the first part of an or question instead of
choosing between the two given options. For in-
stance, to the question, “Do you watch TV or read
books in your free time?” they often answer, “Yes, I
watch TV.” Answering a real life question such as
the one above referring to Angelou’s poem gives
learners a chance to introduce their personal experi-
ence into the lesson. Allot 30 minutes, which is
halved after several practices, as students become
more skillful at writing questions.

Step 2. After editing spelling and grammar mis-
takes and eliminating duplicated questions, I type
all the questions on the Written Question Menu for
the next class.

Step 3. In the next class I distribute the Written
Question Menu to the teacher in each pair. I tell the
teachers that they do not have to ask all the ques-
tions, nor do they have to ask them in order, but

their time is limited to 15 minutes. The teacher ticks -

each correctly answered question on the list, leaving
the unmarked questions for homework. Thus, the
learners become motivated to complete all the ques-
tions during the time limit. If the or question is
about the text, the response must be correct accord-
ing to the information in the text. If the real life or
the or question is about the student’s life or requests
an opinion, there is no right or wrong answer.

The Listening Quiz Menu Focuses Learner Atten-
tion

Step 1. In the next class, pairs of students write
ten true-false items based on an assigned section of
the reading.

Step 2. I edit and type each item (eliminating du-
plications) on a strip of paper, which yields enough
for a ten-point quiz.

Step 3. When giving the quiz during the next
class, I choose the strips out of a hat, reading each
one ad{)lld twice, while students mark their quiz pa-
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pers. Students often smile when they hear their item
read for the quiz.

Pronunciation Focus

A variation on the Listening Quiz (first suggested to
me by Judy Gernant of Kinran Women'’s Junior Col-
lege, Osaka, Japan) motivates students to focus on
clear pronunciation. Volunteer students come for-
ward, chose a strip from the hat, and read the quiz
item aloud. They usually try to speak very clearly for
their peers who are being quizzed on what the
speaker is reading.

References

Beach, R. (1993). A Teacher’s Introduction to Reader-Response
Theories. (National Council of Teachers of English: Ur-
bana, Illinois).
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Longman English Online

*Longman English Online is a four-level video-based
integrated skills program.

+Video, audio, and animated texts engage students in an
interactive language learning experience.

*Students develop skills in speaking, listening, grammar,
vocabulary, pronunciation, reading and writing.
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Talking Business

+Talking Business develops social and functional business
language to help students communicate fluently.

*Pre- and post-tests measure performance.

*Voice-recording provides unlimited independent practice.

+Authentic listening passages include conversations, meetings,

reports, and business news.

TOEIC Preparation Course Online

oPre- and post-tests and review quizzes to diagnose areas of
difficulty and measure progress.

oTest-taking strategies and over 1,000 TOEIC-like exercises.

°Animated grammar presentations that highlight typical grammar

problems.
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Market Leader Online

*Drawing from resource materials such as the Financial Times,

Market Leader Online helps learners master business language.

*This exciting, interactive course is based on the popular
Market Leader program.

*Case studies expand knowledge and refine critical thinking skills.
*Students practice business skills such as giving presentations and

negotiating.

Longman English Success™ offers a flexible, interactive, measurable, and complete online learning package.
E-mail or call us for more information.

BEST COPY AVAILABLE
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edited by mark zeid

Advertising Feature

Teachimg Critical Thinking and Discussiomn Skills
by Richard Day, Longman ELT author

Longman ELT wants to thank The Language Teacher
for this opportunity to give you a “behind-the-
scenes” insight into how materials are shaped from
conception to printed material. This insight is
brought to us by Richard Day, professor of ESL and
SLA at the University of Hawaii. He is the author of
Journeys Reading 3, Impact Topics, and Impact Issues
for Longman. He is also the author and editor of
many other publications.

A number of years ago, I was approached by Mike
Rost, the editor of the Impact series of texts for
Longman. He wanted me to develop some cutting-
edge materials that would be based on the concerns
of students—issues that students confronted in their
daily lives. Mike felt that there was a void in the mar-
ket. I agreed! A short time later, Junko Yamanaka
joined the project and we set to work.

We had to address this question: Are EFL students
in Japan able to think critically on socially significant
topics and discuss their ideas in English with their
classmates? We concluded that our students could be
instructed in thinking critically and expressing their
opinions even in the early stages of language learn-
ing. Many experts think beginners need easy commu-
nicative activities, whereas critical thinking and
discussion can only be done by upper intermediate
and advanced students. Unfortunately, most EFL stu-
dents do not reach those levels of proficiency and are
doomed to talking about what food they like or what
color shirt they bought last week.

Equally depressing, we felt, is the wasted opportu-
nities to help students expand their understanding
of global issues, to express their values and beliefs
about meaningful topics, and to develop critical
thinking and discussion skills, which many EFL
teachers believe to be the ultimate goal of language
teaching and learning. In our opinion, these crucial
aspects of language learning don’t have to be de-
layed or postponed.

Junko and 1 finally came up with a set of materials
that helped our students to express their opinions in
class. From the materials, we distilled five conditions:

1. The topic must be interesting and relevant to
them.

2. The issue has to be controversial and clear.

3. The topic needs to be presented with an impact.

4. There are activities to help the students recognize
and understand different points of view, and then
express their own beliefs.

5. The activities are designed to provide structural
support. ‘

Off the Presses

Our first project resulted in
Impact Issues, a collection of
30 topics that young adult learners of English in
Southeast Asia had expressed an interest in discuss-
ing.

First, we surveyed sample target audiences to find
suitable and appropriate topics. Once we had the top-
ics, we wrote or adapted a text (e.g., a conversation, a
letter), paying attention to our second condition—
that the issue be controversial and clear. This helps
focus student attention. Then our third point follows.
The text has to have a punch, an impact, something
that grabs our students’ attention.

The fourth consideration is important because it
helps students to overcome hesitancy or shyness in
expressing themselves on the topic. We have found
this can be done by a three-step process:

A. Give sample opinions with which they can ei-
ther agree or disagree. (Avoid open-ended ques-
tions or directions, such as “Give me your opinion”
or “What do you think about capital punishment?”)

B. Provide easy, useful expressions and non-threat-
ening activities for exchanging opinions.

C. Sometimes assign roles so that they don’t have
to give their true opinions.

Finally, the fifth consideration is needed to help our
students deal with linguistic difficulties and to de-
velop fluency. This fifth consideration was particu-
larly relevant when Mike and Longman wanted us to
do a second Impact project (Impact Topics), a follow-
up to Impact Issues but at a lower level. (Impact Issues
is aimed at students at the intermediate and higher
levels of English.)

In Impact Topics, we developed a series of four ac-
tivities to help provide language support. The first
activity has the students simply listening; there is no
speech production. Next, they respond to the
teacher’s question; all the students have to do is ex-
press agreement or disagreement. This is followed by
pairwork, in which the students basically repeat the
previous activity. The final activity is a communica-
tive one that differs according to the topic.

The third book in the series, Impact Values, has just
been published. Joseph Shaules brought a valuable
cross-cultural perspective to the project. Aimed at a
slightly higher level than Issues, Values has the same
methodology as Topics and Issues. The focus is on
helping students explore their own beliefs and values
and develop critical discussion skills. In addition to
having completely different topics, there is an em-
phasis on debate and public speaking.
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off the presses

If you are interested in motivating your students
and helping them to develop their critical thinking
and discussion skills, give Impact Values (or Topics or
Issues) a try. To take a closer look at the Impact Series,

Departments

<www.impactseries.com> is a great website to visit.
You can also contact us directly at 03-3365-9002 or
email us with questions or requests at
<elt@pearsoned.co.jp>.

Book Reviews

edited by amanda obrien

Creating Conversation in Class: Student-centered
interaction. Chris Sion. London: First Person Pub-
lishing/English Teaching Professional, 2001. pp. 96.
£13.25. ISBN: 0-953309-88-6.

Looking for a resource book full of easily adaptable
ideas for lead-ins and starters, breaking the ice,
games, brainstorming, simulations, and discussions
for the conversation classroom? Creating Conversa-
tion in Class does all this and more, focusing on flu-
ency in the conversation classroom with ideas and
tasks perfect for stand-alone lessons or to supple-
ment existing course materials.

The book’s strength lies in the versatility of the
author’s approach to communicating ideas to prac-
ticing teachers. Sion considers that “our task as
[conversation] teachers is to find the key that un-
locks the student’s need to communicate” (p. 8),
fostering “genuine interaction about a common
interest” (p. 9), while “balanc[ing] preparation and
spontaneity” (p. 8). As with any “recipe book,” the
activities can be used as written, however, the way
that Sion presents these materials encourages a great
deal of creative design by the teachers who use
them.

Since conversation classes vary enormously, Sion
has included a comprehensive array of ways to tai-
lor ideas to fit any teaching/learning situation in the
“Using this Book” section, which will be particularly
valuablé for those with less experience teaching
conversation.

The classroom ideas are organized into six sec-
tions. “Getting Started” comprises lists of 20 start-
ers, questions, and lead-ins for use at the beginning
of a lesson, which increase student motivation to-
ward lesson content. “Breaking the Ice” has seven
tasks useful for students to get to know each other
and the teacher. The nine activities in “Talking to
Each Other” have been designed “to continue
stimulating your students to keep talking in English
as often as they can” (p. 36). “Talking About
People” has 11 activities “to engage the student’s
interest through constant reference to their own
lives and personal experience” (p. 52). “Focusing on
thft Family” consists of eight activities based on
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brainstorming, simulations, and discussions. Sion
notes in the introduction to “Playing Games” that
“although [games] usually start with a basic frame-
work of rules, they frequently go on to create a great
deal of unstructured conversation” (p. 84). The ten
games included in this section will be useful for
many teachers.

At the end of each of section, Sion has added
ideas for learner training to enable learners in such
areas as “Reflecting on Learning,” encouraging posi-
tive learning strategies; and “Learning to Revise.”

I have used several of the ideas from this book in
my own university, college, company, and private
classes with great success. The icebreaker “Hands
Up! (p. 30), in which learners first listen to state-
ments true for the teacher and raise their hands if
they are also true for themselves before creating
their own statements for use in groups, worked very
well in the low-level classes in which I used it. “Top-
ics from A-Z” (p. 43) and “Show Me a Picture” (p.
§7) have resulted in lively conversations in univer-
sity, company, and private classes. I adapted the list
of household chores in “Housework” (p. 81) to a
survey format for second-year university students to
interview each other and report their findings back
to the class, and then used the discussion questions
with a number of my own. The students enjoyed
the format and the entailing discussion was more
thoughtful than I expected. I also used
“Thingamajigs” (p. 90) in first-year university classes
to practice definitions. It was a challenging, fun way
for students to practice communicating the need for
an item in a shopping environment.

I recommend that you try some of the activities
from this book. The elegance of the approach be-
comes clear with use. Creating Conversation in Class:
Student-centered interaction is an excellent addition to
any teacher’s resource library.

Reviewed by Kim Bradford-Watts
Osaka Gakuin University

Strategies for Success. H. Douglas Brown. New
York: Longman, 2001. pp. 73. ¥2,000. ISBN: 0-13-
041392-5.

Strategies for Success is a thin little textbook intended
as a supplement to intermediate language texts. It
claims to empower language learners to become
aware of their own styles and to acquire effective

469

The Language Teacher 26:9



book reviews

language learning strategies. The book has twelve
chapters, each four to eight pages in length. Each
chapter focuses on a specific concept in style aware-
ness and strategy learning such as “What Kind of
Learner are You?” “Motivating Yourself and Setting
Goals,” and “Using Group Strategies.”

Each chapter begins with a short introduction of
the topic and a self-check questionnaire. This is fol-
lowed by a key for scoring the questionnaire and an
assessment/evaluation of the scores. Pairwork exer-
cises, large group discussions, and journal writing
assignments complete the chapter.

I ran a random selection of text through the Flesch-
Kincaid readability filter which averaged 9.6 on the
scale, meaning it’s written at a level a native English
speaker in junior high may find challenging.

I sampled one 6-page chapter in a class of low
intermediate students and it took the entire 70 min-
utes to get a little over halfway though it. This indi-
cates it may be too time consuming for the results it
produces. Definitely more than a supplement here.

The text is not for everyone. Students who would
take advantage of a book like this would probably
succeed more at language learning regardless. Those
students don’t need much convincing that self-
awareness and learner autonomy are key factors in
acquiring a second language. It seems Strategies for
Success would be suitable for a full-time intensive
course packed with dedicated, committed, ambi-
tious high intermediate students.

If you don’t have one of those classes-made-in-
heaven, the book has other merits. For example,
this would be a good book to recommend to a hard-
working intermediate student for self-study sup-
ported with one-on-one discussions. Also, novice
teachers who want to know more about learner
styles and preferences or language learning strate-

gies would benefit from reading this book. It would -

also suit an English speaker learning a second lan-
guage. It would be beneficial to work through it
while thinking about one’s own strategies for lan-
guage learning. I found some comments insightful
and challenging, as I considered my own adventures
in learning Japanese.

As a teacher, I would keep this book on my shelf
and use it to reflect on my own teaching or to bor-
row teaching ideas. It’s full of good ideas, but I
found it unsuitable as a supplementary text in my
classroom.

Sylvan Payne
Miyazaki International College

Recently Received
compiled by jennifer danker

The following items are available for review. Overseas
reviewers are welcome. Reviewers of all classroom related
books rnust test the materials in the classroom. An aster-
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isk indicates first notice. An exclamation mark indicates
third and final notice. All final notice items will not be
available for review after the 30th of September. Please
contact the Publishers’ Reviews Copies Liaison. Materials
will be held for two weeks before being sent to reviewers
and when requested by more than one reviewer will go to
the reviewer with the most expertise in the field. Please
make reference to qualifications when requesting materi-
als. Publishers should send all materials for review, both
for students (text and all peripherals) and for teachers, to
the Publishers’ Reviews Copies Liaison.

Books for Students

Coursebooks

*Oxford English for Information Technology.
Glendinning, E., & McEwan, J. Oxford University Press,
2002.

*Vocabulary in Practice 1 & 2. Pye, G. Cambridge Univer-
sity Press, 2002.

*New Headway English Course (Beginner). Soars, J., &
Soars, L. Oxford University Press, 2002.

Terrific Talk. Lawrence, N., & Levesque, G. Kinseido Pub-
lishing, Japan, 2002.

Issues of Global Concern. Peaty, D. Kinseido Publishing,
Japan, 2002.

Exploring Hidden Culture: Deeper Values and Differences
between Japan and North America. Stapleton, P.
Kinseido Publishing, Japan, 2001.

|Business Vocabulary in Use. Mascull, B. Cambridge: Cam-
bridge University Press, 2002.

Supplementary Materials

*Oxford Collocations: Dictionary for Students of English. Ox-
ford University Press, 2002.

Do You Know? Puzzling and Improbable Questions and An-
swers. McLain, B. Kinseido Publishing, Japan (year not
provided).

New Understandings: New Answers to the World’s Oldest Ques-
tions. Stapleton, P. Kinseido Publishing, Japan, 2002.

\'The Cambridge Guide to Teaching English to Speakers of Other
Languages. Carter, R., & Nunan, D. (Eds.). Cambridge:
Cambridge University Press, 2001.

Books for Teachers
(contact Kate Allen <kateob@kanda.kuis.ac.jp>)

*Individual Freedom in Language Teaching: Helping
Learners to Develop a Dialect of their Own. Brumfit, C.
Oxford University Press, 2001.

*Intercultural Business Communication. Gibson, R. Oxford
University Press, 2002.

*Teaching English as an International Language: Rethink-
ing Goals and Approaches. McKay, S. Oxford University
Press, 2002.

*Methodology in Language Teaching: An Anthology of
Current Practice. Richards, J. & Renandya, W. (Eds.).
Cambridge University Press, 2002.

*Stylistics. Verdonk, P. Oxford University Press, 2002.

*Pragmatics. Yule, G. Oxford University Press, 1996.

If you would like to order or ask about Talking to
Yourself in English, please contact The International
English Book Centre at:<info@ebcoxford.co.uk>
(specialist advice) or <sales@ebcoxford.co.uk> (gen-
eral enquiries).
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Nellie's Online Store

You can order ELT materials, educational toys and more!
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jalt news

JALT News

edited by mary christianson

As promised in last month’s column (if you haven't read
it, I would encourage you to go back and take a look),
this month features reports from the June OGM (Ordi-
nary General Meeting) held at Sophia University on June
30th. For the full text of the EBM (Executive Board
Meeting) and OGM minutes, please contact me. I have
posted them on the EBM-Net email list for the Executive
Board members, and they will also appear in the No-
vember JENL. Please let me know anytime if you have
any questions or comments.

Minutes for the First JALT
Ordinary General Meeting
Sofia University, Tokyo
Sunday, June 30, 2002

A quorum was established with 30 voting attendees

and 135 proxies.

Item 1: Hugh Nicoll was appointed as the OGM
Chair.

Item 2: The following people were unanimously
approved as acting members of the Board of Direc-
tors until elections are held at the Conference
OGM in November, 2002.

Acting President, Tadashi Ishida

Acting Vice-President, Morijiro Shibayama

Acting Director of Treasury, Peter Wanner

Acting Director of Public Relations, Dave
Magnusson

Acting Director of Program, Alan Mackenzie

Acting Director of Records, Mary Christianson

Item 3: The prior OGM minutes from November
2001 were unanimously accepted.

Item 4: Business Report (2001/04/01-2002/03/31)— -
passed

Item 5: Financial Report (2001/04/01-2002/03/31)—
passed

Item 6: Audit Report (2001/04/01-2002/03/31)—
passed

Item 7: Business Plan (2002/04/01-2003/03/31)—
passed

Item 8: Budget (2002/04/01-2003/03/31)—passed

Item 9: Other important issues

1. Changes to the by-laws required by the SIG
Funding, SIG Probation and SIG Rationaliza-
tion motions accepted by the January EBM
were passed.

2. Changes to the by-laws required by the Chap-
ter Dissolution Fund motions (motions 6 &
12) accepted by the June EBM were passed.

The meeting was adjourned at 1:40 p.m.

Submitted by Mary Christianson
Acting Director of Records
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JALT Financial Report for the Fiscal Year 2001
Balance Sheet as of March 31, 2002

ASSETS

CURRENT ASSETS

Total Cash on Hand & in Bank 29,679,031
Time Deposit 5,000,000
Accounts Receivable (Chapters) 2,982,618
Accounts Receivable (Other) 1,966,711
Prepaid Expenses 157.500
Total Current Assets 39,785,860
FIXED ASSSETS

Property and Equipment 1,674,558
Accumulated Depreciation -1,251,938
Net Property and Equipment 422,620
Other Fixed Assets

Lease Deposit (Central Office) 896,000
Telephone Rights 86,423
Total Other Fixed Assets 982.423
Total Fixed Assets 1.405.043
Total Assets 41,190,903
LIABILITIES AND FUND BALANCE

CURRENT LIABILITIES

Accounts Payable (SIG) 346,000
Accounts Payable (Other) 2,187,160
Advance Payments from Customers 15,756,838
Employees’ Withholding Tax 59,190
Taxes Payable 324,000
Total Current Liabilities 18,673,188
TOTAL CAPITAL

Beginning Fund Balance 16,241,167
Period Surplus 6,276,548
Ending Fund Balance 22,517,715
Total Liabilities & Capital 41,190,903

JALT Income Statement
for the Period April 1, 2001-March 31, 2002

REVENUES

Membership Fees 31,359,373
Conference 33,570,748
Advertisement Revenue 7,079,677
Publication Sales & Subscription 1,882,318
Other Revenue 723.108
Total Revenues 74,615,224
EXPENSES

Grants 7,770,000
Central Office 19,453,811
Administrations 1,620,621
Meetings 2,223,978
Services and Fees 5,795,383
Publications 17,431,644
Conferences 14,043,239
Total Expenses 68.338.676
Net Income 6,276,548

41



jalt news/sig news

BEENEE (FR1443H31 8%

REDH
&
HewS 29,679,031
EHES 5,000,000
RILAL (Z5) 2982618
RIRAL (FOf) 1,966,711
[HE/A <9:] 157,500
HEHEES S 39,785.860
B BE
BEWES 1,674,558
AR S -1,251,938
BEHSERE 422,620
F OO EERE
UHRRERIES 896,000
WM 86,423
FOMEEEESE 982,423
BEE RESE 1,405,043
HESE 41,190,903
AL REDOH
by =Yisg
RLE (FHHITIRIME) 346,000
FKihe (FDfth) 2,187,160
Ze 15,756,838
RELWHESE BIR R BUNE 59,190
RILWEABS 324,000
il iy =Yiseok s 18.673,188
v .
FTTAR 16,241,167
EpEslE 6,276,548
BEE G5 22,517,715
aftiF4st 41,190,903
AR E
(B¥R1I35FAH 1B B ERL144E3H31 H)
1§+
2R 31,359,373
FERRLWA 33,570,748
IEEA 7,079,677
HIRRIXA 1.882.318
FOMURA 723,108
A st 74,615,224
%A
RRSRER 7,770,000
BREER 19453811
FHEER 1,620,621
LR 2,223,978
UM ARR 5,795,383
AR AR 7R 17,431,644
FERRESBE 14,043,239
BRASE 68,338,676
6,276,548

Independent Auditor’s Report

To the Audit Committee of NPO The Japan Associa-
tion for Language Teaching:

We have examined the balance sheet of NPO The
Japan Association for Language Teaching (“JALT")
as of March 31, 2002, and the related statement of
income and fund balance for the year then ended,
all expressed in Japanese yen. Our examination was
made in accordance with auditing standards, proce-
dures and practices generally accepted and applied
in Japan and, accordingly, included such tests of the
accounting records and such other auditing proce-
dures as we considered necessary in the circum-
stances. In our opinion, the financial statements
referred to above present fairly the financial posi-
tion of JALT as of March 31, 2002, and the results of
its operations for the year then ended in conformity
with accounting principles and practices generally
accepted in Japan applied on a consistent basis.

Submitted by Kimiichiro Kuramochi
Certified Public Accountant

Accepted 2002-2003 Budget Summary

Membership Fees 24,210,000
Sponsor Revenue 6,000,000
Publications Revenue 8,100,000
Conference Revenue 22,788,763
Other Revenue 723,108
TOTAL REVENUES 61,821,871
Chapter and Grants 5,269,500
Meetings expense 1,900,000
National Officers’ Budget 1,620,621
Administration JCO/Nat.off. 19,984,000
Services and fees 5,802,000
Publications expenses 13,000,000
Conference expenses 14.245.750
TOTAL EXPENSES 61,821,871
GAIN/LOSS 0

Submitted by Dave Magnusson, FSC Chair

SIG News

edited by coleman south

Learner Development—Our autumn retreat will be
held again at Mt. Rokko in Kobe, October 5th and
6th. Following last year’s highly successful retreat,
we'll be continuing to share and explore ideas for
enhancing learner and teacher autonomy. The
weekend will be a participant-centred, concrete
step towards our Anthology of Research into Au-
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tonomy, which we plan to publish next year. If you

wish to attend, you can opt for:

s Weekend Package (2 nights/5 meals): ¥19,000
(LD members), ¥21,000 (other JALT members),
or ¥23,000 (one-day members), or

 Overnight Package (1 night/4 meals): ¥13,000,
¥15,000, ¥17,000, respectively, or

¢ One Day only (includes lunch): ¥4,000, ¥5,000,
¥6,000, respectively.

Register online by September 15th,
<www.miyazaki-mu.ac.jp/~hnicoll/learnerdev/re-
treat/>, or contact Steve Brown,
<brown@Assumption.ac.jp>, for more information.

Other Language Educators (OLE)—We cospon-
sored JALTCALL 2002 at Hiroshima Jogakuin Uni-
versity (May 18-19). Iwasaki Katsumi and Yoshida
Mitsunobu reported on a Ministry of Culture and
Research-funded German Internet project, while
Rudolf Reinelt commented on practical applica-
tion. The latter also presented on the role of tech-
nology in other language education in a SIG
panel.

OLE has also issued its Newsletter 23. It contains
the abstracts of OLE-related papers accepted for
the 2001 conference proceedings, and makes the
long abstracts of the OLE presentations accepted
for JALT 2002 available to interested readers. A
JALT 2002 update is followed by a brief report on
an OLE homepage under construction. A discus-
sion paper on foreign language concludes this is-
sue.

Teacher Education—Kathleen Graves will be will
be one of the featured speakers at the national
JALT conference in Shizuoka this November. She
is being jointly sponsored by Thomson Learning,
the School for International Training (SIT—in
Brattleboro, Vermont, USA.) and the TE SIG.
Graves has been a member of the SIT faculty since
1982, and she teaches courses in language teach-
ing methodology, applied linguistics, and curricu-
lum design. She has authored and coauthored
numerous textbooks, ‘as well as two books on lan-
guage curriculum and course design. One of her
books, Designing Language Courses: A Guide for
Teachers, is part of the popular Teacher Source Se-
ries published by Heinle & Heinle, a division of
Thomson Learning. A former chair of the TESOL
Publications Committee, she consults internation-
ally on language curriculum design and teacher
education.

SIG Contacts
edited by coleman south
Bilingualism—Peter Gray; t/f: 011-897-9891(h);
<pag@sapporo.email.ne.jp>; <www.kagawa-

jc.ac.jp/~steve_mc/jaltbsig>
Collegie and University Educators—Alan
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Mackenzie; t/f: 03-3757-7008(h);
<asm@typhoon.co.jp>

Computer-Assisted Language Learning—Timothy
Gutierrez; t: 0823-21-4771;
<timothygutierrez@yahoo.com>;
<jaltcall.org/conferences/call2002>.

Foreign Language Literacy (Currently requesting
to be disbanded or merged with another SIG)—
David Dycus (temporary coordinator);
<dcdycus@asu.aasa.ac.jp>

Gender Awareness in Language Education—Jane
Nakagawa; t: 0293 43 1755;
<janenakagawa@yahoo.com>;
<members.tripod.co.jp/gender_lang_ed>

Global Issues in Language Education—Kip A.
Cates; t/f: 0857-31-5650 (w); <kcates@fed.tottori-
u.ac.jp>; <www.jalt.org/global>

Japanese as a Second Language—Nitoguri Shin;
<nitoguri@isec.u-gakugei.ac.jp>

Junior and Senior High School—William
Matheny; t: 052-262-0585;
<pxq00730@nifty.ne.jp>

Learner Development—Steve Brown t: 0727-23-
5854(w), f: 0727-21-1323(w);
<brown@Assumption.ac.jp>; Usuki Miyuki;
<m-usuki@hokuriku-u.ac.jp>; <www.miyazaki-
mu.ac.jp/~hnicholl>

Material Writers—James Swan; t/f: 0742-41-
9576(w); <swan@daibutsu.nara-u.ac.jp>;
<www jalt.org/mwsig>

Other Language Educators—Rudolf Reinelt; t/f:
089-927-6293 (h); t/f: 089-927-9359 (w);
<reinelt@ll.ehime-u.ac.jp>

PALE—Edward Haig; f: 052-789-4789 (w);
<haig@lang.nagoya-u.ac.jp>; Michael H. Fox;
<thefox@humans-kc.hyogo-dai.ac.jp;
<www.voicenet.co.jp/~davald/
PALEJournals.html>.

Pragmatics—Yamashita Sayoko; t/f: 03-5283-5861;
<yama@tmd.ac.jp>; Kite Yuri; <ykite@gol.com>;
Bill Hogue; <whogue@almuni.indiana.edu>;
<groups.yahoo.com/group/jaltpragsig>.

Teacher Education—Miriam Black; t: 096-339-
1952(h); 096-343-1600(w);
<miriamblacktesig@yahoo.com>

Teaching Children—Aleda Krause; t/f: 048-787-
3342; <aleda@tba.t-com.ne.jp>

Testing and Evaluation—Tim Newfields; t/f: 052-
861-2465(h); <testsig@jalt.org>; <www.jalt.org/
test>

Video (Currently requesting to be disbanded or
merged with another SIG)—Daniel Waish; t/f:
0722-99-5127(h); 0722-65-7000(w);
<walsh@hagoromo.ac.jp>; <www.jalt.org/video>

Forming SIGs

Eikaiwa—Duane Flowers; t/f: 0736-36-2993;
<duane@purple-dolphin.com>
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UNIVERSITY PRESS

A Grammar practice book,
just right for Japan!

Teaches all the grammar you need
for speaking and writing in English.
Explains the rules, shows how the
language works, and gives you
plenty of practice.
» Clear, simple explanations
» Real examples

» Colorillustrations
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= The Good Grammar Book
Edomizaka Mori Bldg. 6F Name:

4-1-40 Toranomon, School Name:

Minato-ku, Tokyo 105-8529

TEL: 03-3459-6481 Tel: Fax:
FAX: 03-3459-0390 E-mail:

elt@oupjapan.co.jp Preferred Mailing Address:

www.oupjapan.co.jp
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Pronunciation—Veronika Makarova; t: 0298-
567862(h); f: (except university vacations/holi-
days) 047-350-5504(w); <makarova@etl.go.jp>;
Elin Melchior; t: 568-76-0905; f: 568-71-8396;-
<elin@gol.com>

Chapter Reports
edited by richard blight

Fukui: March—Vygotski Inspired Practical Peda-
gogical Strategies by Tim Murphey. Murphey out-
lined Vygotski’s theory and described how the
zone of proximal development can be used as a way
of extending language by using what learners al-
ready know to enable them to reach their poten-
tial. The zone of proximal adjustment refers to a
helper’s ability to adjust to the learner. This theory
can also be used to enhance group dynamics.
Murphey demonstrated a number of interesting
and practical techniques based on the theory. A
mutual focus has to exist between people, and he
described how tools, such as a ball, could be used
to assist in this process. Members of the audience
were taught the basics of juggling to demonstrate
the point. Scaffolding is a way of breaking things
into small parts to enable easier language acquisi-
tion. Another technique described was shadowing,
where listeners engage in active listening by re-
peating the words of a speaker in short clauses.
Shadowing could be used as a way of interrupting
and getting others to repeat or slow down. An-
other practical technique is for learners to
summarise another speaker and then ask questions
based on the summary. Summarising is an effec-
tive way to check on learning. Near peer modelling
is a technique where those of the same sex, similar
age, or interests can learn from each other.
Murphey described the benefits of students keep-
ing action logs. Extensive reading at the correct
level -generally yielded good results. He also de-
scribed how students made videos, transcribed
them, and compared them with a partner. Tran-
scriptions were corrected in differently coloured
ink. Students made videos at the beginning and
the end of term. The students made introductions,
or outlined an ideal mate. Mistake stories are often
effective, especially when the teacher tells a story
about a mistake that he or she has made.

Reported by Neil Griffiths

Gunma: June—Workshop by Takahashi Kumiko
and Imori Kazue. Finding appropriate and reason-
ably priced books for reading programs can be a
real challenge. Students do not always receive
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enough reading practice in their main texts and
need additional books for language exposure and
extensive reading practice. Takahashi and Imori
are directors of an educational consulting com-
pany and also educational advisors for a large pub-
lishing house of children’s reading material. The
reading materials are primarily marketed for
American school children, and consequently teach
more than language skills. They also focus on so-
cial development (sharing, confidence, helping
others), the environment and nature, math skills,
history, and geographic knowledge.

The presenters shared many types of books and
reading techniques. Most of the books had engag-
ing artwork, interesting storylines, and enough
repetition so that even very early beginners could
easily get used to the story and say it along with
the teacher. The presenters emphasized the impor-
tance of guiding students through three basic
steps: 1) feeling the pleasure of being read to, 2)
feeling the pleasure of reading to others, and 3)
feeling the pleasure of reading by themselves. In
class, teachers can start by reading books to their
students often and encouraging participation
through repetition, saying along, or predicting.
Next, teachers can have their students read their
books to family members. As having enough
books for each student is often a problem, the pre-
senters recommended using fold-it type books that
can be easily photocopied.

Reported by Renee Sawazaki

Kitakyushu: June—Panel Discussion: Homework II
with Michael Vrbanac, Judith Johnson, Chris
Carmen, and Margaret Orleans. May's panel discus-
sion focused upon why and how homework is as-
signed. This month’s second round was about what
makes good homework exercises. Four panelists
shared ideas about what works for them. Vrbanac
started with an explanation of the extensive home-
work exercises that are an integral part of the el-
ementary school EFL program he teaches. Listening
and repeating exercises on CD, reinforced with pic-
ture cards, are done at home and checked in class.
The rationale is that native language is acquired
through listening—and in Japan there is not
enough English outside of the classroom to listen
to. Johnson teaches English to engineering stu-
dents. She goes with them to the library and helps
them select books appropriate to their level. The
reading of novels (rather than short stories) is en-
couraged for a deeper engagement with the mate-
rial. Book reports, either written or oral, get extra
credit. She also uses Malcolm Swanson'’s English
Communication forms as kind of a written conversa-
tion between teacher and student.

Carman considers homework in practical terms
of class size and atmosphere, assigning listening/
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cloze exercises, vocabulary, and writing exercises.
Students also comment on each other’s writing.
Homework is not actually graded, as it is supple-
mentary, and it is problematic to base lessons
upon completed homework. It may be corrected,
however, upon request. Orleans often assigns
group projects, to be presented to the rest of the
class and graded. The awareness that what is not
completed in class must be done for homework,
with the accompanying logistical problems of
meeting together to do it—certainly spurs the stu-
dents to remain on task in the classroom! Another
of her methods of encouragement is a policy to
never give out a paper that is blank on the back.
Always put on something extra, such as a game or
a quiz—and the students always seem to do it.
Audience participation was encouraged through-
out the panel presentations, including questioning
the pedagogical justification or feasibility, suggest-
ing alternative methodologies with similar aims,
and other feedback. Everyone got some ideas from
the discussion to take home.

Reported by Dave Pite

Kyoto: April—Testing for Reliability: Test Item
Analysis on a TOEIC Listening Test by Paul
Hackshaw. The speaker discussed the significance
of TOEIC in Japan, where 700,000 people took the
test in 2001. TOEIC is an English proficiency test
which focuses on language used in business, com-
merce, and industry. About 60% of Japanese com-
panies use TOEIC when making decisions on
hiring, pay rises, promotions, and overseas place-
ments. However, a lot of the items in the test are
culture-biased. Because of this, Hackshaw asked
Japanese college students if they thought the

TOIEC questions were fair. He illustrated the many

varieties of English included in TOEIC multiple
choice test items. In many cases, more than one
answer would be acceptable to speakers of differ-
ent varieties of English. In other items, the use of
American vocabulary to describe a photo could be
seen as unfair to speakers of non-American variet-
ies of English who might understand what they
hear but not know the American word(s). The au-
dience agreed that many of the photos themselves
were ambiguous and culturally biased.
Hackshaw's research investigated four questions
about the TOEIC listening test: 1) What kinds of
questions cause students the most difficulty? 2)
How do items on the test distinguish between the
different proficiency levels of the students? 3)
How can the test administrator be confident that
the items on the test are fair to students? 4) What
statistical procedures can be used to measure test
reliability? He analysed the scores of 54 students
on a 20-item TOEIC listening test and found that
the poorer students did better than the good stu-
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dents on some items. To find out why students
chose each answer, he asked them to give a brief
written explanation for each item. The speaker

- subsequently used various methods to analyse the
results, including split-half reliability using
Cronbach Alpha software. The reliability of the
test was found to be only 60%.

Hackshaw also discussed the pros and cons of us-
ing Classical Theory and Item Response Theory
(IRT) for this research project. The main drawback
to using IRT is that 100-150 testees are needed to
get reliable results. The sample in his study was con-
sequently too small. The weakness of Classical
Theory is that data from one population sample
may not be valid when tested on another popula-
tion. However, the study did show that there were a
number of unreliable and unfair items used in the
test, and so serves as a warning that people using
TOEIC as a measure of proficiency should not have
“blind faith” in the reliability of the test items.

Reported by Amanda Gillis-Furutaka

Chapter Meetings

edited by tom merner

Chiba—The Struggle of Bilingual Families for
Choice of Language and Identity by Tomoko
Ascough. This study aims at investigating 1) what
language environment bilingual families have, and
2) what factors influence their language environ-
ment decisions. The study employs qualitative in-
quiry to obtain a holistic view of bilingual families’
language policy. Five bilingual families with Japa-
nese mothers and English-speaking fathers partici-
pated in the study. Three-year observations of the
families, life history interviews of the parents, and
reflexive journals were employed to triangulate the
data collection method. Sunday September 29, 14:00-
16:00; Chiba Community Center.

Fukuoka—Study Skills Strategies for First Year
College by Tim Allan, Kwassui Women'’s College. A
double difficulty for young college students can be
learning how to deal with general academic re-
quirements, while simultaneously learning how to
meet specific classroom behavioral and cultural
expectations of foreign teachers. In this demon-
stration, we will outline a Study Skills course cur-
riculum based on common needs, regardless of
student backgrounds. Saturday September 21, 19:00-
21:00; Aso Foreign Language and Travel College,
Building 5 (10 minutes from Hakata Station; map on
website); one-day members 1000 yen.

Gunma—Teaching College English Through TV
Commercials by Fujita Tomoko and Karen McGee.

477

The Language Teacher 26:9



chapter meetings

The presenters will demonstrate methods used in a
college-level English course for art majors, in
which students analyze TV commercials in English
and, as a final project, create their own commer-
cial. Participants will engage in various task-based
activities and view several original student-created
commercials from the presenters’ classes. In addi-
tion, suggestions for methods of creating TV com-
mercials will be explained. Sunday September 22,
14:00-16:30; Maebashi Institute of Technology
(Maebashi Koka Daigaku); one-day members 1000
yen, students 200 yen, newcomers free.

Hiroshima—Covenant Players: Drama Workshop
by Kurt and Cathy Purucker. Covenant Players is a
professional theater company, specializing in com-
munications, which fields touring troupes
throughout the world. In this three-hour drama
workshop, we’ll learn some useful tips for teaching
our students how to communicate effectively in
English not only with words, but also with body
language and gestures. As teachers, having the
knowledge of drama will enhance our own ability
to teach students. Saturday September 28, 14:00-
17:00; Hiroshima City Plaza, Seminar Room C (6-36
Fukuromachi Nakaku Hiroshima; 2-minute walk from
Crystal Plaza towards Hondori); one-day members
500 yen.

Hokkaido—Don’t Miss Marc Helgesen, sponsored
by Pearson Education Japan. In this activity-based
workshop, Marc Helgesen will explore ways to
help learners develop their inner voice and use it
as a tool to expand their English. He will look at
sensory modalities (visual, auditory, and kines-
thetic) as a way of increasing awareness. Partici-
pants will have a great opportunity to experience
techniques for language planning including men-
tal rehearsal, guided visualization, and mind map-
ping. These are all ways to encourage learner
focus, fluency, and confidence. Sunday September
29, 13:30-16:30 (doors open 13:00); Hokkaido Inter-
national School; one-day members 1000 yen.

Ibaraki—1) Grammar and Reading: Base for Im-
proving Overall English Abilities by Nakano
Takeshige, 2) Using Sign Language in the Lan-
guage Teaching Classroom by Miyao Mariko,
Cecilia Ikeguchi, and Martin Pauly. Sunday Sep-
tember 15, 13:30-17:00; Tsuchiura Ulara Building:
Kennan Shougai-Gakushuu Center (across from
Tsuchiura Station); one-day members 500 yen.

Iwate—On The Go: Addressing Relevance and Mo-
tivation by Jonah Glick, Pearson Education-
Longman ELT. Motivation is crucial for successful
learning. What techniques should we employ to
encourage motivation and maximize learning?
Two ways are: to ensure learners talk about what
interests them, and to teach language for specific,
real-world functions. Bringing high-interest, real-
world content into the classroom, presented at a

level learners can cope with, and woven into the
lesson through clear, achievable, focused, task-
based activities, can enhance both learning and
involvement. Sunday September 29, 10:30-12:30;
Iwate International Plaza, Morioka.

Kanazawa—Oliver Bayley, Oxford University Press.
See <www.nsknet.or.jp/~peterr-s/index.html> for
presentation details plus Oxford University Press
ELT Materials Display. Sunday September 29, 14:00-
16:00; Shakai Kyoiku Center (3-2-15 Honda-machi,
Kanazawa); free for all.

Kitakyushu—Shuffling Strategies by Joy Jarman-
Walsh. Unsuccessful communication classes can
often be blamed on two obvious problems; stu-
dents do not talk with each other in English or
cooperate in doing a task. In this presentation, I
will explain how I observed the students, desig-
nated them by behavior types, created new groups
based on an idea of a “balanced” group, and ob-
served them again to see if the groups they had
improved. Saturday September 14, 19:00-21:00;
Kitakyushu International Conference Center, room 31;
one-day members 1000 yen.

Kobe—1) EFL Writing Instruction, 2) Psychology of
Difficult Students by Curtis Kelly, Heian
Jogakuin. The first presentation, based upon two
articles that have shaped EFL writing instruction,
will deal with how written English and Japanese
are organized differently and so how, with knowl-
edge of this, we can better teach writing in class.
The second presentation offers theories on moti-
vation, moral development and learning as they
relate to “difficult students.” Sunday September 29,
13:30-16:30; Kobe YMCA (between JR Sannomiya
and |R Shin-Kobe); one-day members 500 yen.

Matsuyama—Establishing and Managing a Lan-
guage School and Facilitating Vocabulary Learn-
ing by Tamai Satomi, Amic English Center. In the
first presentation, Tomai will talk about the type
of environment and conditions needed to succeed
in establishing and managing a language school.
In the second presentation, possible approaches to
vocabulary learning will be discussed, such as how
to know learners’ vocabulary size, the vocabulary
that learners need to know, and the methods by
which vocabulary is learned. Sunday September 15,
14:15-16:20; Shinonome High School Kinenkan 4F;
one-day members 1000 yen.

Miyazaki—MiyaJALT BBQ Beach Party. A beach

BBQ with “enlightenment.” The MiyaJALT Execu-
tive Board will be there to informally discuss the
recent developments of JALT, the proposed re-
structuring plan, and the future plans of the chap-
ter. Please bring barbecue fare to share and
whatever equipment and utensils you require. Sun-
day September 8 (September 15 if it rains), BBQ will
begin at 16:30; Aoshima (in front of the Palm Beach
Hotel at the semi-covered area).
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Nagoya—Re-igniting the Motivational Fire: Tap-
ping Hidden Potential via the Enhancement of
Value Perception in ELT by Paul Doyon. Ways
that students form self-defeating beliefs will be
discussed, along with ways to enhance the per-
ceived value in a course or activity. We will con-
sider what is needed in order to re-ignite the
motivational fire and shift student beliefs and per-
ceptions. Anecdotes will be framed using the Kolb/
Lewinian Experiential Learning Cycle, thus pro-
viding teachers with a means to investigate their
own classrooms. Sunday September 22, 13:30-16:30;
Nagoya International Center, 3F; one-day members
1000 yen.

Niigata—Starting the New Term Off Right by An-
gela Ota. Ota will share her ideas on starting the
new term out right by creating class atmosphere,
keeping track of student marks, getting ac-
quainted, and getting the students started with
useful English. These ideas are especially useful for
large classes, but there should be something for
everyone teaching young adult to adult learners.
Sunday September 8, 13:00-14:30; Niigata Interna-
tional Friendship Center; one-day members 1000 yen.

Omiya—Fluency vs. Accuracy; AKA Habbick on

Havoc by Robert Habbick, Oxford University Press.

Having a good range of techniques for getting stu-
dents to speak out in class is essential for the suc-
cessful development of both fluency and accuracy.
Giving students the right things to talk about is
also important. This workshop will address the
issue of fluency vs. accuracy and will offer practi-
cal techniques and general activities for adult and
young adult students that.can be put to immedi-
ate use in the classroom. Sunday September 29,
14:00-17:00; Omiya JACK, 6F (near Omiya Station)
Conference Room #2; one-day members 500 yen.

Shinshu—English for Children by Alison Taylor,
Longman (Pearson). Contact Shinshu for details.
Sunday September 1, 14:00-16:45; Shimosuwa-machi
Library; free for all.

Tokyo—PopStars and Star Taxi by Drama Works.
The DramaWorks team, authors of textbooks Star
Taxi and PopStars, will do a presentation using a
new method for teaching EFL using drama tech-
niques. Both are stories told in 20 scenes of dia-
logue. They are easy and fun to use, and do not
require any drama experience, props, or acting
ability. They are complete courses, and include

warm-ups, language activities, and teacher’s notes.

They may also be used as supplements. This will
be a workshop-style, participator presentation.
Saturday September 28, 14:00-16:00; Sophia Univer-
sity, Kioi Building, Room B112 (for a map, go to the
JALT website to link to the JALT Tokyo Chapter site);
one-day members 1000 yen.

West Tokyo—Making Your Lessons More Commu-
nicative by Hywel Evans, London University. This
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presentation will be in workshop format with
demonstrations to make it clear why the commu-
nicative approach is most effective. Those inter-
ested in English teaching at the secondary and
tertiary levels are warmly welcome. Saturday Sep-
tember 28, 13:30 to 16:00; Tachikawa Citizen Hall;
one-day members 1000 yen.

Yamagata—New Zealand in Terms of History, Cul-
ture, Education, Language, etc. by Louise Bernett.
The presenter will give a presentation on the
above-mentioned topic in terms of English as a
means of global communication. Sunday September
1, 13:30-15:30; Yamagata Kajo Kominkan (t: 0236-
43-2687); one-day members 800 yen.

Chapter Contacts
edited by tom merner

People wishing to get in touch with chapters for informa-
tion can use the following list of contacts. Chapters

. wishing to make alterations to their listed contact person

should send all information to the editor: Tom Merner;
t/f: 045-822-6623; <tmt@nn.iijdu.or.jp>.

Akita—Suzuki Takeshi; t: 018-422-1562;
<takeshis@mail.edinet.ne.jp>

Chiba—Waconda Clayworth; <wclayworth-
yahoo.com>; Kristie Collins; <collins@jiu.ac.jp>

Fukui—Watanabe Takako; t/f: 0776-34-8334;
<wtakako@vesta.ocn.ne.jp>

Fukuoka—]. Lake; <j@bamboo.ne.jp>; website
<www.kyushu.com/jalt/fukuoka.html>

Gifu (Affiliate Chapter—Margaret Yamanaka;
<myama@gijodai.ac.jp>; website <gifujalt.org/>

Gunma—Wayne Pennington; t/f: 027-283-8984;
<jklw-pgtn@asahi-net.or.jp>; website
<202.236.153.60/JALT/>

Hamamatsu—Brendan Lyons; t/f: 053-454-4649;
<bren@gol.com>; website <hamamatsujalt.com>

Himeji—William Balsamo; t: 0792-54-5711;
<balsamo@kenmei.ac.jp>; website
<www.geocities.com/yamataro670/Himeji-
JALT.htm>

Hiroshima—Cheryl Martens; t: 082-820-3767(w);
<cmartens@z.hkg.ac.jp>; Simon Capper; t: 082-
278-1103; <capper@suzugamine.ac.jp>; website
<hiroshimajalt.com/>

Hokkaido—Alan M. Cogen; t: 011-571-5111;
<cogen@di.htokai.ac.jp>; website
<englishforum.sgu.ac.jp/~jalthokkaido/>

Ibaraki—Martin Pauly; t: 0298-58-9523; f: 0298-58-
9529; <pauly@k.tsukuba-tech.ac.jp>; Kobayashi
Kunihiko <kunihiko@cc.ibaraki-ct.ac.jp>; website
<www.kasei.ac.jp/JALT/Ibaraki.html>

Iwate—Mary Burkitt; t/f: 019-647-7185;
<iwatejalt@hotmail.com>

Kagawa—David Juteau; t: 0883-53-8844; <david-
juteau@mailcity.com>
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Kagoshima—Nick Walters;
<kagojalt@hotmail.com>; website
<www.kyushu.com/jalt/kagoshima.html>

- Kanazawa—Bill Holden; t: 076-229-6153(w);

<holden@nsknet.or.jp>; website <www.hokuriku-
u.ac.jp/p-ruthven/jalt/>

Kitakyushu—Chris Carman; t: 093-603-1611(w);
592-2883(h); <carman@med.uoeh-u.ac.jp>;
website <www.seafolk.ne.jp/kgjalt/>

- Kobe—Hirayanagi Yukio; t/f: 078-794-0401;

<hirayanagi@gol.com>; website
<asia.geocities.com/wm_hogue/kobejalt>

Kumamoto—Christopher A. Bradley; t/f: 096-346-
1553; <dkchris@shokei-gakuen.ac.jp>; website
<www kyushu.com/jalt/kumamoto.html>

Kyoto—Peter Wanner; t: 075-724-7266(w); f: 075-
724-7580(w); <pwanner@ipc.kit.ac.jp>; website
<ilc2.doshisha.ac.jp/users/kkitao/organi/kyoto/>

Matsuyama—Richard Blight; t/f: 089-927-8341;
<rblight@eec.ehime-u.ac.jp>; website
<MatsuyamaJALT.50megs.com/>

Miyazaki—Marilyn Books; t: 0985-20-4824;
<mbooks@miyazaki-mu.ac.jp>; Toyota Hiro;
t: 0985-50-7485; <htoyota@miyazaki-mic.ac.jp>;
website <www.miyazaki-mic.ac.jp/faculty/sdavies/
Miyazaki_pgrm/officers.html>

Nagasaki—Tim Allan; t/f: 095-824-6580;
<allan@kwassui.ac.jp>; Shiina Katsunobu; t/f: 095-
861-5356; <aab28032@popl6.odn.ne.jp>; website
<www.kyushu.com/jalt/nagasaki.html>

Nagoya—Tim Newfields; t: 052-861-2465;
<newfield@dream.ocn..ne.jp>

Nara—Shiki Osato; t/f: 0745-77-1961;
<shiki@d8.dion.ne.jp>

Niigata—Angela Ota; t: 0250-41-1104;
<angela@cocoa.ocn.ne.jp>

Okayama—Peter Burden; t/f: 086 293 3545;

. <burden-p@osu.ac.jp>

Okinawa—Lyle Allison; t: 098-946-1764; f: 098-946-

1241; <lallison@ocjc.ac.jp>

Omiya—QOkada Chikahiko; t/f: 047-377-4695;
<chikarie@orange.plala.or.jp>; Phil

Julien t/f: 0492-31-9896; <phjulien@pg7.so-
net.ne.jp>; website <jalt.org/chapters/omiya/
index.htm>

Osaka—Nakamura Kimiko; t/f: 06-376-3741;
<kimiko@sun-inet.or.jp>; website <www.sun-
inet.or.jp/~kimiko/josaka.html>

Sendai—John Wiltshier; t: 0225-88-3832;
<johnw@sda.att.ne.jp>; website
<www.geocities.com/jaltsendai>

Shinshu—Kaneko Tami; t: 0266-53-7707; f: 0266-
73-3899; <tami@clio.ne.jp> '

Tochigi—]Jim Chambers; t/f: 028-627-1858;
<JiMiCham@aol.com>

Tokushima—Meg Ishida; <ys-
meg@mse.biglobe.ne.jp>

Tokyo—Allan Murphy; <jalt_tokyo@hotmail.com>;

‘o
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Suzuki Takako; t/f: 0424-61-1460; website
<uk.geocities.com/tokyo_jalt/index.html>

Toyohashi—Laura Kusaka; t: 0532-88-2658;
<kusaka@vega.aichi-u.ac.jp>

West Tokyo—Kobayashi Etsuo; t: 042-366-2947;
<kobayasi@rikkyo.ac.jp>; website
<koby.rikkyo.ac.jp/jaltwest/>

Yamagata—Sugawara Fumio; t/f: 0238-85-2468

Yamaguchi—Shima Yukiko; t: 0836-88-5421;
<yuki@ed.yama.sut.ac.jp>

Yokohama—Ron Thornton; t/f: 0467-31-2797;
<thornton@fin.ne.jp>; website
<www.geocities.com/jaltyokohama/index.html>

Conference Calendar
edited by linh t. pallos

New listings are welcome. Please submit information to
Linh Pallos by the 15th of the month at
<tlt_cc@jalt.org>, at least three months ahead (four
months for overseas conferences). Thus September 15th
is the deadline for a December conference in Japan or a
January conference overseas, especially for a conference
early in the month.

Upcoming Conferences

November 9, 2002—TESOL Symposium: Teaching
English to Younger Learners, at Southwestern
College San Diego California, USA, in collabora-
tion with ESOL professionals in Mexico. Devel-
oped to reflect ESL and EFL perspectives, the
symposium features three renowned keynote
speakers from Mexico and the United States: Mary
Lou McCloskey, Myriam Monterrubio, and
Catherine Snow. The speakers will share insights
from their work and research on teaching English
to younger learners to help participants learn
more about this very important issue in the ESOL
profession. Contact the TESOL Education Pro-
grams department at <edprograms@tesol.org>.

November 12-14, 2002—International Online
Conference on Teaching Online in Higher Educa-
tion—Expanding the Frontiers, sponsored by In-
diana University-Purdue University Fort Wayne.
Related to teaching and learning online issues. For
more information see the TOHE preconference
website at <ipfw.edu/as/2002tohe/cfp.htm>.

November 22-24, 2002—28th Annual Interna-
tional Conference on Language Teaching and
Learning and Educational Materials Expo:
Waves of the Future, at Granship, Shizuoka,
Shizuoka Prefecture, Japan. The theme of this
year’s conference is exploring trends in language
teaching that will have ramifications far into the
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21st century. See <jalt.org/jalt2002/>.

December 12-15, 2002—24th Annual Language Test-
ing Research Colloquium (LTRC 2002): Language As-
sessment in Global Contexts, at the Hong Kong
Polytechnic University, Hong Kong SAR. For more
details: <engl.polyu.edu.hk/ACLAR/Itrc.htm>.

Calls for Papers/Posters (in order of deadlines)

September 2, 2002 (for October 4-5, 2002)—4th
Regional IATEFL-Ukraine Conference: Quality
Learning and Quality Teaching, in Donetsk,
Ukraine. The South-Eastern Ukraine IATEFL, to-
gether with the British Council, invite you to sus-
tain and extend professional development,
support ELT professionals, and highlight common
interests. For more information, please contact
Igor Gizhko; Coordinator, IATEFL South-Eastern
Ukraine; <Igor_Gizhko@ukr.net>.

September 30, 2002 (for April 22-26, 2003)—The
37th International Annual IATEFL Conference
and Exhibition, in Brighton, UK. Details about
scholarships for attending the conference are
available from the IATEFL Head Office. The schol-
arship application deadline is in October 2002. For
details contact IATEFL, 3 Kingsdown Chambers,
Whitstable, Kent CT, 2FL, UK; t: +44-0-1227-
276528; f: +44-0-1227-274415; email:
<generalenquiries@iatefl.org>.

October 31, 2002 (for April 4-6, 2003)—TESOL-
Spain’s 26th Annual National Seminar—Work-
ing Together: Building a Network for Teacher
Development, at the Universidad Politécnica de
Valencia, Valencia, Spain. Proposals are accepted
on any aspect of language learning theory or prac-
tice, in virtually any format from talk to self-made
product presentation. See the website at <tesol-
spain.org> for details or contact Carmen Pinilla
Padilla; Universidad Politécnica de Valencia,
E.T.S.I. Agrénomos (Idiomas), Camino de Vera s/n,
46022 Valencia, Spain; <mapipa@idm.upv.es>.

November 8, 2002 (for June 6-7, 2003)—Third In-
ternational Information Technology & Multime-
dia in English Language Teaching Conference:
Computer-Enhanced Language Learning, hosted
by the English Language Centre of The Hong Kong
Polytechnic University, Hong Kong, China. Pro-
posals for papers, workshops, and promotional
sessions are sought, particularly those dealing with
changes in the way educators and learners may
need to perceive the processes of learning and
teaching in relation to wider technological devel-
opments which impact on the learning environ-
ment. More specific sub-themes and further
information is available on the conference website
at <elc.polyu.edu.hk/conference/>. Direct contact
via: The Organising Committee of ITMELT 2003,
c/o Bruce Morrison; English Language Centre, The
Hong Kong Polytechnic University, Hung Hom,

Q o
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Kowloon, Hong Kong; f: 852-2766-7576;
<itmelt2003@elc.polyu.edu.hk>.

Reminders—Upcoming Conferences

September 13-15, 2002—IATEFL Special Interest
Groups Symposium: Special Interests—Common
Interests, at Sabanci University, Istanbul, Turkey.
The three-day symposium will consist of paper
presentations, workshops, and roundtable discus-
sions presented by each of fourteen SIGs, plus
seven plenaries, in each of which the speaker will
discuss issues common to two Special Interest
Groups. Go to <sabanciuniv.edu/iateflsig> or
<iateflsig@sabanciuniv.edu>.

September 28-29, 2002—Peace as a Global Lan-
guage, a joint JALT SIG Conference cosponsored
by GALE, GILE, and PALE, along with Women
Educators and Language Learners (WELL), Japan
Environmental Exchange (JEE), and JAPANetwork
(an AIDS information NGO). It will be held at
Daito Bunka Kaikan, Daito Bunka University,
Nerima-Kku, Tokyo. Conference themes include
teaching about human rights, conflict resolution,
gender issues, environmental issues, and peace.
Language teachers, other educators, activists, ob-
servers, and students welcome. For information
please contact the coordinators of GALE, GILE,
PALE, or the Peace as a Global Language Confer-
ence Committee, ¢/o J. Nakagawa; 2-285 Isohara,
Isohara-cho, Kita-Ibaraki-shi, Ibaraki-ken, Japan
319-1541; t: 0293-43-1755; <jane@ulis.ac.jp> or
<janenakagawa@yahoo.com>.

October 5-6, 2002—10th KOTESOL International
Conference—Crossroads: Generational Change in
ELT in Asia, at Sookmyung Women’s University,
Seoul, Korea. In the last ten years there has been
an explosion in research, especially classroom-
based research, which has led to new theories,
which have in turn led to new practices. This
change has happened all over the world, but espe-
cially in Asia. Response, naturally, has been varied.
Korea TESOL invites teachers and researchers to
address these questions through presentations,
roundtable discussions, and informal get-
togethers: How has recent research in English lan-
guage teaching affected practices in the classroom?
Which theories and practices can help language
learners get the most from their language learning
experience? Is it time for a radical rethinking of
how we approach teaching and learning in the
classroom? Plenary and featured speakers will also
their insights on the same, among them Martin
Bygate (University of Leeds, UK), Andy Curtis
(School for International Training, USA), Pauline
Rea-Dickins (University of Bristol, UK), and
Gwyneth Fox (Cobuild project, University of Bir-
mingham). See the conference website at
<kotesol.org/conference/2002> for details, or
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email Craig Bartlett at
<KOTESOL2002@yahoo.com>.

October 11-12, 2002—The Third Symposium on
Second Language Writing—Constructing Knowl-
edge: Approaches to Inquiry in Second Language
Writing, at Purdue University, West Lafayette,
Indiana, USA. This year’s Symposium will concen-
trate on exploring various ways in which knowl-
edge is constructed, transformed, disseminated,
and negotiated in the field of second language
writing. Sixteen plenary speakers, including
Dwight Atkinson, Christine Pearson Casanave,
John Flowerdew, Miyuki Sasaki, Xiaoming Li, Paul
Kei Matsuda, and Tony Silva, will also address
these themes. In conjunction with this sympo-
sium, the Indiana Center for Intercultural Com-
munication will sponsor a Contrastive Rhetoric
Roundtable on October 13, 2002 (free with Sym-
posium registration). Preregistration deadline is
October 1, 2002, and participants are limited to
about 150 persons. For more information, visit
<cdweb.cc.purdue.edu/~silvat/symposium/2002/>,
or email Tony Silva at <tony@purdue.edu>.

October 26, 2002—Kyoto JALT Annual Confer-
ence: Using Information Technology (IT) to Im-
prove Language Teaching, at Doshisha University
(Kyotanabe campus), Kyoto, Japan. See the website
at <ilc2.doshisha.ac.jp/users/kkitao/organi/kyoto/
Conference/> or contact Paul Hackshaw; Faculty
of Engineering and Design, Kyoto Institute of
Technology, Hashigami-cho, Matsugasaki, Sakyo-
ku, Kyoto-shi, Japan 606-8585; t/f: 075-724-7291;
<hackshaw@hiei.kit.ac.jp>.

October 29-31, 2002—The 50th TEFLIN Interna-
tional Conference—Asian Odyssey: Explorations
in TEFL, at Majapahit Mandarin Oriental Hotel,
hosted by Widya Mandala Surabaya Catholic Uni-
versity. Language teaching experts, linguists, lit-
erature experts, and language teachers are invited
to join. For further information contact the Com-
mittee, ¢/o English Department, Faculty of
Teacher Training & Education, Widya Mandala
Surabaya Catholic University, J1. Kalijudan 37
Surabaya, Indonesia 60114, t: 62-031-389-1265 or
389-3933; f: 62-031-389-1267;
<TEFLIN2002@mail.wima.ac.id> or
<TEFLIN2002@yahoo.com>; website:
<wima.ac.id>.

Let your voice
be heard—vote!

-
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Job Information Center

edited by paul daniels

To list a position in The Language Teacher, please email
<tlt_jic@jalt.org> or fax (0463-59-5365) Paul Daniels,
Job Information Center. Email is preferred. The notice
should be received before the 15th of the month, two
months before publication, and contain the following in-
formation: city and prefecture, name of institution, title of
position, whether full- or part-time, qualifications, duties,
salary and benefits, application materials, deadline, and
contact information. A special form is not necessary. If
you want to receive the most recent JIC listings via email,
please send a blank message to <jobs@jalt.org>.

Kanagawa-ken—The Foreign Language Center at
Tokai University Shonan Campus is seeking four
full-time non-tenured English instructors to begin
teaching April 2003. Position: Two-year contract,
renewable up to six years. Duties: Teach eight 90-
minute lessons per week, four days a week, which
include required English speaking, writing, and
elective courses; attend monthly teachers’ meet-
ing; work on committees and special events. Sal-
ary & Benefits: Salary (including bonuses)
dependent on applicant’s qualifications and past
experience; ¥15,000 per month housing allow-
ance; ¥330,000 annual research money; transpor-
tation allowance. Requirements: BA and MA in
TEFL, TESL, Linguistics, or related area; native En-
glish proficiency; at least three years teaching ex-
perience at the college/university level; previous
publications in TEFL, TESL, Linguistics, or a re-
lated field; Japanese ability preferred but not re-
quired. Will sponsor/renew applicant’s visa status.
Application Materials: CV/resume, diploma(s),
letter of introduction, all publications, photo,
teaching certification(s), transcripts, two letters of
recommendation, photocopies of current visa and
certificate of eligibility. All application material
must be sent by post. Deadline: September 30,
2002. Contact: Professor Yuko Iwata, Group 1
Chairperson, 1117 Kitakaname, Hiratsuka-shi,
Kanagawa-ken, Japan 259-1292; t: 0463-58-1211
ext. 4523; f: 0463-59-5365; website: <www.u-
tokai.ac.jp>.

Kyoto-fu—Kyoto Institute of Technology, a na-
tional university, seeks a full-time teacher of En-
glish at the associate professor or lecturer level
beginning April 1, 2003 in the Department of Me-
chanical and System Engineering, Faculty of Engi-
neering and Design. Position: Associate Professor
or Lecturer in applied linguistics, Department of
Mechanical and System Engineering. Qualifica-
tions: PhD or equivalent research; a candidate
with the prospect of receiving such a degree will
also be considered; experience in English teaching
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at the university level; publications in a field of
research related to applied linguistics, linguistics,
English language studies, English language teach-
ing, or Anglo-American literature; a native speaker
of English or a Japanese with native or near-native
English language ability; sufficient ability in
speaking and reading Japanese to carry out all job-
related duties inside and outside the classroom;
approximately 30-50 years of age; enthusiasm for
teaching and research; preferably a candidate
qualified for graduate school work with interest in
scientific/engineering English; residing in Japan
after November 1, 2002. Duties: Teaching classes
of English communication, English acquisition,
comprehensive English, etc. to students in various
departments, including evening course classes;
additional duties typical of an associate professor
or lecturer of a national university. Salary & Ben-
efits: Commensurate with experience, age, etc.,
according to Japanese national university stan-
dards. If the selected candidate is not a Japanese
national, the term of employment is three years,
with extensions possible given mutual consent
(extension is not guaranteed). Since Kyoto Insti-
tute of Technology is a national university, the
selected candidate shall be employed as a national
public official. Therefore, the selected candidate
shall be bound by the same national public service
regulations as are applied to the Japanese educa-
tional service personnel. Candidates may be asked
to come to this university at their own expense for
an interview. Application Materials: Curriculum
vitae; list of publications (grouped into (a) books,
(b) academic papers, (c) other—with a brief expla-
nation of each); three reprints (or copies) each of
representative publications (for a maximum of five
publications); a short essay in English of about
1,000 words on your professional research back-
ground and your future plan of teaching and re-
search; names and addresses of two persons whom
we could contact for letters of reccommendation.
Additional materials might be requested during
the process of selection. The selected candidate
will be asked to provide documentary proof of
qualifications and all items on the curriculum vi-
tae regarding past education and employment.
Deadline: Application materials should arrive by
registered mail not later than October 31, 2002.
Contact: Akira Sone, Chair, Department of Me-
chanical and System Engineering Kyoto Institute
of Technology, Matsugasaki, Sakyo, Kyoto, Japan
606-8585; t: 81-(0)75-724-7356;
<sone@ipc.Kit.ac.jp>. Other: Please send all appli-
cation documents to Prof. Akira Sone labeled in
red “Application for the English teaching position,
Mechanical and System Engineering.”

Nagano-ken——Nagano Prefecture (two-year) College
is seeking to employ a foreign native speaker of
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English starting April 1, 2003. Position: Associate
professor (jokyoju) or assistant professor (sennin
koshi) of English as a Foreign Language. The con-
tract is three years renewable. Qualifications: Na-
tive speaker of English, Japanese language
proficiency, career-minded, and Master’s degree or
equivalent in any of the above-mentioned or re-
lated fields. The successful applicant should live in
Nagano city or in the suburbs of Nagano city. No
age limits are specified. Duties: Teach five or six
classes a week in English communication, English
writing, listening comprehension, cross-cultural
and comparative culture studies. The successful
applicant will have the same rights and duties as
Japanese staff and will be required to participate in
faculty meetings and committees. Salary & Ben-
efits: Working conditions, such as status, salary,
allowance, and mutual benefits (kyosai), basically
follow the rules of the regular Japanese faculty
members. Application Materials: Curriculum vi-
tae, list of publications with attached abstracts of
approximately 100 words in English or 200 words
in Japanese, off-prints or copies of main publica-
tions and articles, summary of research activities
and future expectations, and a summary of the
applicant’s future educational activities. Summa-
ries should not be more than 2,000 Japanese
words or two A4 pages, double-spaced, typescript
in English. You may also attach materials showing
accomplishments in the field of English language
education such as academic activities, societies,
and/or institutions. One letter of recommendation
and the names and addresses of two references is
also required. Please send all documents in Japa-
nese, if possible, and mail to: Hiroyuki Kamijo,
President of Nagano Prefecture College, 49-7,
Miwa 8-chome, Nagano-shi, Nagano 380-8525,
Japan. Send all documents to this address by regis-
tered mail with “Application for the position of
foreign English teacher” in red ink on the enve-
lope. An interview will be given, if necessary, after
the document screening. All application and
screening expenses are paid by the applicant.
Deadline: Application must be posted by October
31, 2002. Contact: Yoshio Takanashi, Nagano Pre-
fecture College; t: 026-234-1221; f: 235-0026.
Niigata-ken—Keiwa College, a four-year coeduca-
tional liberal arts college with departments in En-
glish and International Cultural Studies, is seeking
a full-time visiting instructor beginning April
2003. The one-year contract is renewable up to
three years. A two-year commitment is preferred.
Qualifications: MA TESL or related field, or Cer-
tificate in TESL/ESL. Teaching experience in inten-
sive programs or at high school/college level a
plus. This is an ideal position for those relatively
new to the field and eager to expand their teach-
ing experiences. Duties: Teach university-level

The Language Teacher 26:9



jic

English language classes in a skills-based coordi-
nated curriculum; up to 20 teaching hours per
week, seven months a year; participation in
teacher meetings; involvement in course design
and curriculum development. Salary & Benefits:
Starting at ¥270,000 per month, twelve months a
year; subsidized furnished apartment near campus,
shared office space with Internet access; health
insurance. Transportation and shipping expenses
to Niigata will be provided. Additional part-time
work is available as evening classes at the college,
etc. Application Materials: Cover letter, resume
highlighting teaching experience, copy of degree/
diploma, three letters of reference. No email appli-
cations, please. Contact: Joy Williams, Coordina-
tor, English Language Program, Keiwa College,
1270 Tomizuka, Shibata City, Niigata, Japan 957-
8585. Deadline: November 15, 2002.
Tokyo-to—The English Department at Aoyama
Gakuin University is seeking part-time teachers to
teach conversation and writing courses at their
Atsugi campus. The campus is about 90 minutes
from Shinjuku station on the Odakyu Line, and
classes are on Tuesdays, Thursdays, and Fridays.
Qualifications: Resident of Japan with an MA in
TEFL/TESOL, English literature, applied linguistics,
or communications; three years university teach-
ing experience or one year university English
teaching experience with a PhD; teaching small
group discussion, journal writing, and book re-
ports; collaboration with others in curriculum re-
vision project; publications; experience with
presentations; familiarity with email. Salary &
Benefits: Comparable to other universities in the
Tokyo area. Application Materials: Apply in writ-
ing, with a self-addressed envelope, for an applica-
tion form and information about the program.
Deadline: Ongoing. Contact: PART-TIMERS, En-
glish and American Literature Department,
Aoyama Gakuin University, 4-4-25 Shibuya,
Shibuya-ku, Tokyo, Japan 150-8366.
Tokyo-to—The Faculty of Law of Aoyama Gakuin
University is seeking a full-time, tenured teacher
of English at the lecturer, associate professor, or
professor level to assume duties on April 1, 2003.
The successful applicant will also have a seminar
class. Qualifications: Specialty in TEFL/TESOL/
TESL/ELT, applied linguistics, linguistics, or com-
munication; doctoral degree or all doctoral course
work finished as of April 1, 2003; sufficient ability
in Japanese and English to carry out all job-related
duties inside and outside the classroom; no na-
tionality requirement; acceptance of Aoyama
Gakuin University’s educational policy. Applica-
tion Materials: Either Japanese or English: CV
with photo; a copy of the diploma for the highest
degree received or a letter of certification from the
institution; list of publications and presentations

and copies of three representative publications
(photocopies acceptable); a sample syllabus for an
English class; letter(s) of recommendation. Appli-
cants will be notified of the general screening
schedule. Salary & Benefits: Salary and other
working conditions are determined by Aoyama
Gakuin rules and regulations. Contact: Itsuo
Nakamichi, c/o Academic Affairs Office, Aoyama
Gakuin University, 4-4-25 Shibuya, Shibuya-ku,
Tokyo 150-8366, Japan; f: 03-3409-4575. Dead-
line: All materials must arrive no later than Sep-
tember 20, 2002, addressed to Toshihiko
Yamazaki, Dean, Faculty of Law, at the above ad-
dress by registered mail with “English Position”
written in red on the front of the envelope. Addi-
tional Information: All materials will be reviewed
in strict confidence and returned to applicants
after the completion of the screening process. For
information about the Faculty of Law, see our
Japanese homepage at <www.als.aoyama.ac.jp>.

Tokyo-to—The School of Business Administration

at Aoyama Gakuin University is seeking a full-time
tenured teacher of English at the lecturer (sennin-
koshi) or associate professor (jo-kyoju) level to as-
sume duties on April 1, 2003. Qualifications:
Acceptance of Aoyama Gakuin University’s educa-
tional policy; doctoral degree or all doctoral course
work finished as of April 1, 2003; strong back-
ground in ESL/EFL/applied linguistics/English edu-
cation/literature/cultural or regional studies;
sufficient ability in English to carry out all class-
room activities; sufficient ability in Japanese to
carry out all job-related duties; a deep understand-
ing of Christianity; three or more years of teaching
experience at the university level. No specific age,
gender, or nationality requirements. Duties: Teach
English as a foreign language at Aoyama and
Sagamihara campuses, as well as in the evening
college division (Aoyama campus); serve on vari-
ous administrative committees; conduct research
in an academic field; various extra-curricular ac-
tivities. Salary & Benefits: Salary and benefits are
according to Aoyama Gakuin University regula-
tions, and depend on qualifications, age, and years
of teaching experience (mandatory retirement at
68.) Application Materials: One copy of either an
English curriculum vitae or a standard Japanese
rirekisho sold in stationary stores in Japan. Attach a
photo taken within the last three months; a letter
of recommendation in a sealed envelope; copies of
all diplomas of higher degrees received; official
transcripts for all scholastic records (BA and
higher); list of all publications and academic pre-
sentations with copies of three representative pub-
lications and their abstracts of less than 200
words; a sample syllabus for an oral English, read-
ing, or writing class you have taught, or would like
to teach. Application Procedure: All application
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materials must be mailed together in one mailing
(by registered mail). Please write “English Posi-
tion” in red on the front of the envelope, and ad-
dress it to: Dean Shin Hasegawa, School of
Business Administration, Aoyama Gakuin Univer-
sity, 4-4-25 Shibuya, Shibuya-ku, Tokyo, Japan
150-8366. Any inquiries about the position or ap-
plication procedure should be addressed to: En-
glish Position Opening, c/o School of Business
Administration, Aoyama Gakuin University, 4-4-
25 Shibuya, Shibuya-ku, Tokyo, Japan 150-8366; f:
03-3409-4575 (Academic Affairs Office). Inquiries
by telephone or email are not acceptable. Dead-
line: All materials from applicants must be re-
ceived by September 20, 2002. The selection
committee will read materials and a list of candi-
dates to be invited for an interview will be drawn
up. Interviews will be both written and oral, in
both English and Japanese. Final candidates will
be notified directly around October 1 of the inter-
views to be held in mid-October. Notification of
acceptance will be made around mid-December.
Additional Information: More detailed informa-
tion about the School of Business Administration
at Aoyama Gakuin University can be found at
their homepage (in Japanese only):
<www.agub.aoyama.ac.jp/>. All documents sent to
the selection committee will be held in strict con-
fidence and will not be returned.

Tokyo-to—Meiji University invites applications for
one full-time tenured position in the department
of British and American Literature, faculty of Let-
ters, at the lecturer or associate professor level.
Position: Lecturer or associate professor. Duties:
Teach 6-7 classes (koma) a week including English,
-Seminar in British literature, Intercultural commu-
nication, and BA Dissertation supervision at the
undergraduate level, and Seminar in British litera-
ture at the postgraduate level. Qualifications and
Requirements: Applicants should have completed
or be about to complete a doctorate (PhD) or
equivalent in a relevant field of British literature
or English language teaching (applied linguistics),
have a strong record of experience and research in
the relevant field, and be qualified to teach the
above-mentioned courses, be no older than 40 as
of April 1, 2003. The following additional require-
ments would be an advantage: native speaker of
English (no nationality to be specified), sufficient
proficiency in Japanese to carry out administrative
duties and social interaction, able to teach both
speaking and writing in English, experience in
teaching at university level in Japan, possess a de-
gree from an English-speaking country. Deadline:
September 29, 2002. Starting date: April 1, 2003.
Application Materials: A resume that specifies the
teaching experience, a list of publications, and
abstracts of main publications (up to three items,
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maximum of two A4 pages per abstract). All docu-
ments can be either in Japanese or English and on
A4 paper. Please do not send publication and the-
sis originals or photocopies at this stage of screen-
ing. Applicants might be asked to submit
publication originals or photocopies later for the
screening process. Successful applicants will be
invited for interviews. We regret that all transport
expenses involving the interview will be at the
applicant’s cost. No material will be returned ex-
cept for original publications. Contact: All the
materials should be sent to: Faculty of Letters Of-
fice, Meiji University, 1-1 Kanda-Surugadai,
Chiyoda-ku, Tokyo, Japan 101-8301. N.B. “Appli-
cation for the Post in British and American Litera-
ture” should be written in red on the envelope. All
enquiries should be made to Prof. Tateno at t: 03-
3296-2246 or Assoc. Prof. Noda at
<noda@kisc.meiji.ac.jp>.

Tokyo-to—Obirin University’s Foreign Language
Education Center invites applications for the posi-
tion of full-time lecturer in the English Language
Program commencing April 1, 2003. Qualifica-
tions: MA in TESOL/Applied linguistics; a mini-
mum of three years teaching experience in
Japanese colleges/universities; good interpersonal
skills and ability to work as part of a team; proven
experience in ELT curriculum/materials develop-
ment; computer literacy (Macintosh—Word/
Pagemaker/Excel). Proficiency in spoken Japanese
would be an advantage. The initial contract will be
for three years, renewable subject to performance
evaluation and university approval. Duties: Cur-
rently required to teach approximately 10 hours
per week and committee, curriculum, and admin-
istrative duties as required. Salary & Benefits: Ac-
cording to scale based on age, qualifications, and
experience, plus research allowance on approval.
Application Procedure: Applications should be
made in writing and should include a cover letter;
an up-to-date CV including a list of publications,
with a passport-sized photo attached; a recent let-
ter of reference; and a 500-word essay on your
‘view of teaching Japanese university students.
Deadline: September 27, 2002. Contact: The Pro-
gram Manager, Obirin University ELP, 3758
Tokiwa-machi, Machida-shi, Tokyo, Japan 194-
0294. Telephone, email, or fax enquiries/applica-
tions will not be accepted. Short-listed candidates
will be invited for interview in October/November
2002, and may be asked to furnish copies of two
publications prior to the interview.

Tokyo-to—Sophia University is seeking a full-time
English teacher (annual contract, renewable up to
three years) to teach conversation, reading, and
writing courses offered by the Center for the
Teaching of Foreign Languages in General Educa-
tion from April 1, 2003. Qualifications: Native
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English speaker or equivalent with MA or above in
TEFL/TESOL/TESL/ELT, applied linguistics, or
communication. Application Materials: Cover
letter, resume, references, copies of diplomas or
certificates, and list of publications. Salary & Ben-
efits: Salary and other working conditions are de-
termined by Sophia University rules and
regulations. Deadline: October 7, 2002. Contact:
Center Position, c/o Department of English Litera-
ture, Sophia University, 7-1 Kioicho, Chiyoda-ku,
Tokyo, Japan 102-8554; t/f: 03-3238-3601.

Web Corner
You can receive the updated JIC job listings on the
30th of each month by email at <jobs@jalt.org>,
and view them online on JALT’s homepage (address
below). Here are a variety of sites with information
relevant to teaching in Japan:

1. EFL, ESL and Other Teaching Jobs in Japan at
<www.jobsinjapan.com>
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2. Information for those seeking university positions
(not a job list) at <www.debito.org/
univquestions.html>

3. ELT News at <www.eltnews.com/
jobsinjapan.shtml>

4. JALT Jobs and Career Enhancement links at
<www.jalt-publications.org/tlt/jobs/>

S. Teaching English in Japan: A Guide to Getting a
Job at <www.wizweb.com/~susan/japan/>

6. ESL Cafés Job Center at <www.pacificnet.net/
~sperling/jobcenter.html>

7. Ohayo Sensei at <www.ohayosensei.com/>

8. NACSIS (National Center for Science Information
Systems’ Japanese site) career information at
<jrecin.jst.go.jp/>

9. The Digital Education Information Network Job
Centre at <www.edufind.com/index.cfm>

10. EFL in Asia at <www.geocities.com/Tokyo/Flats/
7947 /eflasia.htm>

11. Jobs in Japan at <www.englishresource.com/
index.html>

12. Job information at <www.ESLworldwide.com>

Exercise
your right
to vofte.

Jt’s your voice
as a JALT
member!
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Submissions

The editors welcome submissions of materi-
als concerned with all aspects of language
education, particularly with relevance to Ja-
pan. Materials in English should be sent in
Rich Text Format by either email or post.
Postal submissions must include a clearly
labeled diskette and one printed copy. Manu-
scripts should follow the American Psycho-
logical Association (apa) style as it appears in
The Language Teacher. The editors reserve the
right to edit all copy for length, style, and
clarity, without prior notification to authors.
Deadlines indicated below.

B4BRIRI O RAEI | L, S ERESTTICEE
T35, HoWIEMHOBRPORREHDIL T, FM
2. BEXCAABABEFEAL T LEN, 7-F
O, REAKAOREH2IMb <. HEEITsL,
BEOBINILT 1 XFET, 162 7 F @ilizxT
BEOWALZT, 1HOTHL. SIEELZEA
M ITRIRARSREDITBED S KE N,

The Language Teacher {3, American Psychological
Association (APA) DR F A N> THET, B4
BEFOE - BHEXM - SIALLoBEFbhIcH
LLBATBENLET. TKXHDOAIL. The Lan-
guage Teacher® /Ny 73 > N—DAABRP % M
SEEZM. BABERECBHNGDESEEL,
AR—ZABGOWETIFAITRLRRIRE LB
FOT. ITERLLE N, @BRER. GROBA L.
TERVAEVERTO—BE, FHIENTEEL
D, BBRLADT S EmHD T,

Feature Articles
English Features. Well written, well-docu-
mented and researched articles, up to 3,000
words. Analysis and data can be quantitative
or qualitative (or both). Pages should be num-
bered, paragraphs separated by double car-
riage returns (not tabbed), word count noted,
and subheadings (boldfaced or italic) used
throughout for the convenience of readers.
The author’s name, affiliation, and contact
details should appear on the top of the first
page. The article’s title and an abstract of up
to 150 words must be translated into Japanese
and submitted separately. A 100-word bio-
graphical background and any tables or draw-
ings should also be sent in separate files. Send
electronic materials in an email attachment
to Robert Long. Hard copies also accepted.
BABRNTY. 400 FHEFERAK20 LA, &
FHTCHLEZREL. TOTIIEWETHES. &T
UCTEFUETHRBMZHARL T a0, &, 6
K0, KFELRASEFTERFRRHLEDW
TLEEN, BF - B, £XOFITRART.
BIMEICL. AXOBABHICHZMF TS 2L,
JOyE—2BEDLALCBAR. JIXBTHH
W ULET. RBOSA ML, HE - REAKO
O—2F&ER, 1507 — KLNOXEXEE. 1007 —
KN OFHEORMIBEEL I BWE< LA,
RatRA&DIL—28. 838z AABRREIC
BRI, AHOE. REERELET.

Opinion & Perspectives. Pieces of up to
1,500 words must be informed and of current
concern to professionals in the language teach-
ing field. Send submissions to the editor.
FRRAMEL O~ 15 BEAN, BERE & 72> TS
WADER. MERELL2BRTS535LTF.
BRI, RBOY A L. FE - RERBMOD—<
FRIE. XXESERAL. BABREREICSED
SEEL, B, BRECFAICLSBORGTA
D2HAMDISALNRTT,

Interviews. If you are interested in interview-
ing a well-known professional in the field,
please consult the editor first.

(HBAI ADA 21 —RETT, 1%
Ya—2 a3 hSRZ A4AEERFIC SRR K 2N,

Readers’ Views. Responses to articles or other
items in TLT are invited. Submissions of up to
500 words should be sent to the editor by the
15th of the month, 3 months prior to publi-

cation, to allow time to request a response to
appear in the same issue, if appropriate. LT
will not publish anonymous correspondence
unless there is a compelling reason to do so,
and then only if the correspondent is known
to the editor.

The Language Teacher 1Zi8E N BB EADE
ResWELan, BX21,00050A. B,
BRE CRACLSIBORGHOIHAMOISHICE
SEERELHTY, ERENMLBEEHHL DS
. BIREIL, FRICHTBRAORBEKEL.
RUBCEAOBRREBRLET.,

Conference Reports. If you will be attending
an international or regional conference and
are able to write a report of up to 1,500 words,
please contact the editor.

HIEHEIMAT 5 220ERALFCBMT 5F
EDHT. EOREERJLIVA I, BAEEBRE
KTHBEE D, RERRMAKSKEETT.

Readers’ Forum. Essays on topics related to
language teaching and learning in Japan, up
to 2,500 words. While not focused on pri-
mary research data, a Readers’ Forum article
should nevertheless display a wide reading
and depth of understanding of its topic. Japa-
nese title and abstract also required (see above).
Send electronic submissions to Scott Gardner.
V==X -Tx—54: AL TOBERT. &
UHIBZRICBT 56,000F UMD Ly £ Y. H
B —FICHAEETTLALCTS, V—¥—-X .
TZA—FL0RIE. REIC. BEICHLTRLE
BEHEASRPEIMOALET,

Departments
My Share. We invite up to 1,000 words on a
successful teaching technique or lesson plan
you have used. Readers should be able to
replicate your technique or lesson plan. Send
submissions to the My Share editor.
FREMIHT SRENBT 1 51 7 OMEEEY
53I5LTT. BAURBCELE<AATESDO, i
FROREBRATOREE RBRL b D% BEMICRA
LET. BREDBANDIEMNTEETA. ART.
FHEEORL VDO, FARITCL HBRITIH S
bOEBEWLET, JMic. RBEOYT ML, F
& - FIRARMOD—<FRA, 2007 — FREOKY
EBEMLAL. My Share HMFICBED L&,
HY2, BR2CRACLIBORITAD 2 HAMD
15A 4B TY.

Book Reviews. We invite reviews of books
and other educational materials. We do not
publish unsolicited reviews. Contact the Pub-
lishers’ Review Copies Liaison for submission
guidelines and the Book Reviews editor for
permission to review unlisted materials.

HRTY. FAELT. Z0LOBANTVEE
BTH< LA THET, IREHNIANZHS
{2, Publishers Review Copies Liaison I ZHIR< 7
W, Efe. BWERY, The Language Teacher 1218
BIDILSTHLLETHIMEI NEMET B
&, WE1IC Book Review BIREFIC BB LG HEL K
&,

JALT News. All news pertaining to official
JALT organizational activities should be sent
to the JALT News editors. Deadline: 15th of the
month, 2 months prior to publication.

JALTR DL EDBASEEBRLAVE
i3, JALT News BIE I THIS a0, HYL. 18
BeIHAILDBORITA DN AF D158 JALT
NewstRELBRTT.

Special Interest Group News. JALT-recognised
Special Interest Groups may submit a monthly
report to the Special Interest Group News
editor. Deadline: 15th of the month, 2 months
prior to publication.

JALTABE () Special Interest Group T. #H OH4
SUEBRL VAL SIGSERFIC CHBLE
W, Y. BREIFHBICLSIBORITADL KA
RID15HIC SIGSHERELNTT,

Chapter Reports. Each Chapter may submit
a monthly report of up to 400 words which
should (a) identify the chapter, (b) have a
title—usually the presentation title, (c) have
a by-line with the presenter’s name, (d) in-
clude the month in which the presentation
was given, (e) conclude with the reporter’s
name. For specific guidelines contact the
Chapter Reports editor. Deadline: 15th of the
month, 2 months prior to publication.
MAEZBLOLETORROHETT. R
RAK2EN S 4 . RBOTHIC () XB&4. )
REOHSG, € REEHEFRL. @ REMWOF
ONEMBINEEREED T LE L. T (e)
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Chapter Reports EELHTYT. BLBOHGIT
Chapter Reports H A SREMFITHED < L&,

Chapter Meetings. Chapters must follow the
precise format used in every issue of TLT (i.e.,
topic, speaker, date, time, place, fee, and
other information in order, followed by a
brief, objective description of the event). Maps
of new locations can be printed upon consul-
tation with the column editor. Meetings that
are scheduled for the first week of the month
should be published in the previous month'’s
issue. Announcements or requests for guide-
lines should be sent to the Chapter Meetings
editor. Deadline: 15th of the month, 2 months
prior to publication.

XBO2BOBNSETT. RROHDICERSL
zHEL., REOMEL. REES. AR 9. B
e, FLEbeROEAERLUBES - 770
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SEZL. #iYi. BRECRACEIBORITH
D271 A §iD15H1ZChapter Announcements &%
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Bulletin Board. Calls for papers, participa-
tion in/announcements of conferences, col-
loquia, seminars, or research projects may be
posted in this column. Email or fax your
announcements of up to 150 words to the
Bulletin Board editor. Deadline: 20th of the
month, 2 months prior to publication.
JALT UAOHBIZIEBMLARLEDEH S,

JALT. B50RENLAOHEIIESRES. BX
DR EBJETIRRLE T, JALTUSN OEKIZES
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BT LI TEEE A The Language Teacher R UX JALT
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Ao BRASEOBEIT, ~DOMLICDE—EL 300
FUNEESHTOHALEET, BYR. BRECK
RIIRLBORITAD2 N ARMD20[IC Bulletin
Board lBMR#FLATTT. D, Conference Calen-
dar i, A, GudAoteREsI Lz TaE
¥ IHRHADML. Conference Calendar IBEIC
BHUHSEEN,

JIC/Positions. TLT encourages all prospective
employers to use this free service to locate the
most qualified language teachers in Japan.
Contact the Job Information Center editor
for an announcement form. Deadline for
submitting forms: 15th of the month two
months prior to publication. Publication does
not indicate endorsement of the institution
by jaLt. It is the position of the jaLT Executive
Board that no positions-wanted announce-
ments will be printed.

SRAMTY. BEULAWAIR. Job Information
Center/Positions ¥ iZAnnouncement Form %
FRUTKEZ 0. BYR. BR2CxAL2E
DRITAD2H AMDISHIC Job Information Cen-
ter/Positions EHMFLA T, The Language Teacher
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JALT Publications Board Chair — Brad Visgatis
t: 06-6902-8894 ext 2422 or 2596; f: 06-6902-8894
pubchair@jalt.org

Immediate Past Editor — Malcolm Swanson
c/o Kyushu Junior College of Kinki University, 1-5-30
Komoda-higashi, lizuka 820-8513; t: 0948-22-5727 ext 57
f: 0948-24-8591; tlt_past@jalt.org

Co-Editor — Robert Long
3-26 Sensui-cho, Tobata-ku, Kitakyushu 804-8550
t: 093-884-3447, f: 093-884-3400 (w); tit_ed1@jalt.org

Co-Editor — Scott Gardner
t/f: 086-270-7101; tit_ed2@jalt.org

Associate Editor — Nigel Henry
t/f: 03-3890-8103; nehenry@mx3.tiki.ne.jp

Japanese-Language Editor — /NEFIEES (Ono Masaki)
t: 0298-53-7475 (w); f: 0298-53-6204;
masaki@intersc.tsukuba.ac.jp

Japanese-Language Associate Editor — Fi#RE8EF (Inamori
Mihoko); t/f: 042-774-7414; mihoko@teacher.nifty.jp

Assistant Editor — Paul Lewis
t/f: 052-709-1307 (h); tit_a-ed@jalt.org

TLT Online Editor — Bob Gettings
tit_web@jalt.org

COLUMN EDITORS

A Chapter in Your Life — Joyce Cunningham & Miyao Mariko
Joyce Cunningham: Faculty of Humanities,
Ibaraki University, 2-1-1 Bunkyo, Mito 310-0056
t: 029-228-8455; f: 029-228-8499
English: tit_cl@jalt.org; A #&3E: tit_clj@jalt.org

My Share — Erin Burke
t: 052-851-0034; tlit_ms@jalt.org

Book Reviews — Amanda O’Brien, tlt_br@jalt.org

Publishers’ Review Copies Liaison — Linh T. Pallos
tit_rr@jalt.org

Letters — Scott Gardner (See Co-Editor) & Koarai Mikiya
t/f: 011-614-5753 (h); ja8m-kari@asahi-net.or.jp

Bulletin Board — Timothy Gutierrez & Saito Makiko
Timothy Gutierrez: t: 0823-21-4771
English: tit_bb@jalt.org; H#E: chip621@aol.com

SIG Focus — Aleda Krause
t/f: 048-789-2240; tit_sf@jalt.org

SIG News — Coleman South
t: 018-886-5100; f:018-886-5019; tlt_sig@jalt.org

Chapter Reports — Richard Blight
English: tit_chre@jalt.org

Chapter Meetings — Tom Memer
1-55-17 Higiriyama, Konan-ku, Yokohama 233-0015;
t/f: 045-822-6623 (w); tit_chmt@jalt.org

Conference Calendar — Linh T. Pallos
tit_cc@jalt.org

Job Information Center/Positions — Paul Daniels
tlt_jic@jalt.org
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OCCASIONAL COLUMN EDITORS

Educational Innovations/Creative Course Design — Daniel
J. McIntyre; djm@tkg.att.ne.jp

Net Nuggets — Larry Davies; tit_net@jalt.org
Off the Presses — Mark Zeid <tlt_op@ialt.org>
Working Papers — John McLaughlin <tit_wp@jalt.org>

PRODUCTION

Proofreaders — Kim Bradford-Watts, Jennifer Danker, Nigel
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Membership Information
JALT is a professional organization dedicated to the improvement of language learning and teaching in Japan, a vehicle for the
exchange of new ideas and techniques, and a means of keeping abreast of new developments in a rapidly changing field. JALT,
formed in 1976, has an international membership of over 3,500. There are currently 39 JALT chapters and 1 affiliate chapter
throughout Japan (listed below). It is the Japan affiliate of International TESOL (Teachers of English to Speakers of Other
Languages) and a branch of IATEFL (International Association of Teachers of English as a Foreign Language).

Publications — JALT publishes The Language Teacher, a monthly magazine of articles and announcements on professional
concerns; the semi-annual JALT Journal; JALT Conference Proceedings (annual); and JALT Applied Materials (a monograph
series).

Meetings and Conferences — The JALT International Conference on Language Teaching/Learning attracts some 2,000
participants annually. The program consists of over 300 papers, workshops, colloquia, and poster sessions, a publishers’
exhibition of some 1,000m?* an employment center, and social events. Local chapter meetings are held on a monthly or bi-
monthly basis in each JALT chapter, and Special Interest Groups, SIGs, disseminate information on areas of special interest.
JALT also sponsors special events, such as conferences on testing and other themes.

Chapters — Akita, Chiba, Fukui, Fukuoka, Gunma, Hamamatsu, Himeji, Hiroshima, Hokkaido, Ibaraki, Iwate, Kagawa,
Kagoshima, Kanazawa, Kitakyushu, Kobe, Kumamoto, Kyoto, Matsuyama, Miyazaki, Nagasaki, Nagoya, Nara, Niigata,
Okayama, Okinawa, Omiya, Osaka, Sendai, Shinshu, Shizuoka, Tochigi, Tokushima, Tokyo, Toyohashi, West Tokyo,
Yamagata, Yamaguchi, Yokohama, Gifu (affiliate).

31Gs — Bilingualism; College and University Educators; Computer-Assisted Language Learning; Global Issues in Language
Education; Japanese as a Second Language; Jr./Sr. High School; Learner Development; Material Writers; Professionalism,
Administration, and Leadership in Education; Teacher Education; Teaching Children; Testing and Evaluation; Video; Other
Language Educators (affiliate); Foreign Language Literacy (affiliate); Gender Awareness in Language Education (affiliate);
Pragmatics (affiliate); Eikaiwa (pending approval); Pronunciation (pending approval). JALT members can join as many SIGs
as they wish for a fee of ¥1,500 per sIG.

Awards for Research Grants and Development — Awarded annually. Applications must be made to the JALT Research
Grants Committee Chair by August 16. Awards are announced at the annual conference.

Membership — Regular Membership (¥10,000) includes membership in the nearest chapter. Student Memberships
(¥6,000) are available to full-time students with proper identification. Joint Memberships (¥17,000), available to two individuals
sharing the same mailing address, receive only one copy of each JALT publication. Group Memberships (¥6,500/person) are
available to five or more people employed by the same institution. One copy of each publication is provided for every five
members or fraction thereof. Applications may be made at any JALT meeting, by using the postal money transfer form (yubin
furikae) found in every issue of The Language Teacher, or by sending an International Postal Money Order (no check surcharge),
a check or money order in yen (on a Japanese bank), in dollars (on a U.S. bank), or in pounds (on a U.K. bank) to the Central
Office. Joint and Group Members must apply, renew, and pay membership fees together with the other members of their group.

Central Office
Urban Edge Building, 5th Floor, 1-37-9 Taito, Taito-ku, Tokyo 110-0016
tel: 03-3837-1630; fax: 03-3837-1631; jalt@gol.com
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OXTORD

UNIVERSITY PRESS

Campus Support for
the Busy College
EFL Professional !

The Oxford Campus Support Service is a M’/O /0 Ol/’t |

club for college and university English service
teachers in Japan. Membership is free!

] /
. r Special Introductory Offers!
Ben Efl LS fO rTeac h €rs New members of the Oxford Campus

Support Service program receive an
introductory pack that includes:

OXFORD
OLI/}/L/O us

» Free teacher support pack

Free audio program and Teacher's Book
for Oxford texts you adopt ® A free set of 12 Bookworms Readers

A "seed pack” to help you start up an
extensive reading program.

» Members Only website section
Password access to valuable offers,

articles and activities ® A free Graded Readers Teacher’s Guide
. . . A special 16-page Teacher's Guide
» Automatic inspection copies (either in English or Japanese)
Free samples of new titles in your including information on using
interest area graded readers and setting up an

extensive reading library.

> Free BOOk-L_OOk .Oﬂ your campus Introduce a friend to the program and
A Book Look is a mini-book fair that receive your choice of any Oxford Basics
comes to you and includes lunch for resource title for FREE!
all participants, a display of Oxford
materials, free sample copies and a
lucky draw for resource books.

Register online now at: http://[www.oupjapan.co.jp/csupport
or contact us at 03-3459-6481 for a fax registration form.

Oxford University Press, Edomizaka Mori Bldg. 6F 4-1-40 Toranomon, Minato-ku, Tokyo 105-8529
TEL: 03-3459-6481 FAX:03-3459-6489 E-MAIL: campussupport@oupjapan.co.jp
WWW.oupjapan.co.jp
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Book Fair
2002 ERSEIEM R

%gtéggzti)sat- The Association of ELT Publishers is proud

11:00 - 18:30 to present the TEL Book Fair for English
Oct. 27th Sun. - language teaching professionals in Japan.

10H27 B(H) ® Choose from over 60 ELT presentations on new
10:00-17:30 materials, teaching methods, and trends in ELT by

inent authors, editors and ELT consultants.
Culture Center Bldg. 3F I ,
International Exhibition HagII(M-1 | © Browse the display area and learn about the latest

Ikebukuro Sunshine Cit ELT materials for children to adults.
y ® Purchase ELT materials from specialist booksellers.

NN LECITETLN, A\l MBS ML AR (N | NBhY Tk e o b Y . Ne—rH 11— (| oS oh st

Organizers: Association of ELT Publishers
o ABAX
o Cambridge University Press ?’r‘r/‘;gft
e DynEd Japan Entrance to . Mart
e Macmillan LanguageHouse Parco Sunshine City Mall !-
® McGraw-Hill Book Co. g -'Q. 0 .
® Meynard Publishing Ltd. 2 7 Tokyu \
o Oxford University Press § ‘?‘3 o Hands gﬂ.’,‘,‘,‘,’c,',falk,ﬁ',',
® Pearson Education Japan e \3 .................. r N
® Scholastic %€ : 4 T
¢ Thomson Learning B srore mg - )
Booksellers ‘
® AK Books Co., LTD. Sponsors
o Bookseller Ishikawa LTD. ® IIEEC Teacher Training Center
o Mikasa Book Center ® The British Chamber of Commerce in Japan
e YOHAN ® The British Council
Supporters ® The Japan Association for the Study of Teaching English to Children
e ALC Press Inc. “English Journal” ® The Japan Association of Language Teachmg
¢ British Embassy Tokyo ® The Japan Book Importers Association
® Cassette Journal Co., LTD. ® The Japan Foundation

© _r more information, please contact
I-RJ Ctord University Press: 03-3459-6481 Macmillan LanguageHouse: 03-5833-1017 ¥ 950

Full Tt Provided by ERIC.
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