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Hello, TLT Readers:

Welcome to August, and the latest issue of your Language
Teacher. Last June’s soccer excitement notwithstanding, it’s
been a long, hot summer. If you have any doubts about
that, just ask your local JALT officer. Or better yet, please
consult our JALT News column this month for some very
important messages from our standing national officers.

We hope our summer fare in this issue will be of help to
you in your efforts at becoming a better teacher. Our feature
article comes from Charles Kowalski, who discusses Japa-
nese English learners’ tendency to overgeneralize the con-
cept of possession in English, often by just saying no (®).

In our Readers’ Forum column, we have two articles that
shed some light on professional advancement opportunities
for teachers in Japan. The f1rst by Chrnstopher Glick, is Part
iety of opportunities
to teach at the ter-
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Charles Kowalski
Tokai University

translating from Japanese into English. The Japanese

case particle @, with the wide range of meanings it
conveys, is a frequent source of errors for Japanese stu-
dents trying to express themselves in English, particularly
its correlation with the English possessive which shares .
some functions with it but is far from an exact equivalent.
This paper focuses on the English possessive and the Japa-
nese case particle @, presenting a contrastive analysis of
the two, and giving an overview of some strategies stu-
dents and teachers can employ to assist in the transition
from Japanese thought to English expression.

l j xpressions of possession often pose a problem when

The English Possessive

Aside from the possessive forms of personal pronouns,

there are two ways of expressing the possessive form of

noun phrases in English: the inflectional (’s affixed to the

end of a noun phrase) and the periphrastic (joining two
noun phrases with the preposition of).
According to Celce-Murcia and Larsen-
Freeman (1999), the meanings expressed

by these forms include:
e 0 em s Possession: “Yuki's car,” “his book”

Agency: “the works of Shakespeare,”
“Einstein’s theory of relativity”

o * Human relationships (family, profes-
O OsseSSlOn sional, or social): “my mother,” “your

BARAEEENKREE%IBIIBIESECT
BLOLS—DOFERIIAXREOHENA
fD) CHEBEBTOMUBATHIHEHEE
BECHERATIAHDTHS. HEE (0]
BEFEOFFRLHIBERI KT 22,
HERIZIR Ty OBk Y LE@EH
ICED., RBICRIBITIIRLABXEEA
Wwiithidiz sz, FH TR, BYH
(D) EHBEBOMFHROBIAN,MSELDL
S—DENBEREEERT S,

Q
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boss”
» Traits (physical or other): “Anne’s
eyes,” “his personality”
* Representation: “my grandfather’s photograph,” “the
painting of the Last Supper”
e Evaluation: "the project’s value,” “the Importance of

Being Earnest”

e Eponymity: “St. Paul’s cathedral,” “the temple of Jupiter”
* Measurement: “an hour’s time,” “a distance of ten miles”
* Subject and nominalized verb: “the earth’s rotation”

These are listed roughly in frequency order. N. Han'’s
unpublished research paper (1996, quoted in Celce-Murcia
and Larsen-Freeman, 1999) indicated that possession and
agency account for a majority of the possessive forms oc-
curring in spoken English. This list is not an exhaustive
one; other categories could be added, such as time
(yesterday’s news, the events of last year). The list also
confines itself to meanings that can be expressed using
either of the two forms; adding those that can be ex-
pressed using one but not the other could expand the list
to include new categories such as contents of a vessel (“a
bottle of wine” but not “*a wine’s bottle”). This list, how-
ever, embraces the most common meanings of the English
possessive.

The Japanese Case Particle @

Japanese speakers learning English, and vice versa, are of-
ten taught that the Japanese case particle @ is equivalent
to the English possessive. This is a useful rule of thumb,
particularly in the case of the inflectional possessive ‘s,
which retains the original word order (¥ & ¥ Yuki no

(
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kuruma = Yuki’s car). In addition, the Japanese @
and the English possessive overlap in all the func-
tions listed above: possession (as in the example
above), agency (#@G D/t Soseki no shosetsu
Soseki’s novels), relationships (iR T ADBRE A
Suzuki-san no oniisan Suzuki’s elder brother), traits (
i Lx D H kanojo no me her eyes), representation (FA#{
S D Matsumae-sensei no zo the statue of Profes-
sor Matsumae), evaluation (B[ DM {#E jikan no kachi
the value of time), eponymity (B H DL Jivu no
Megami the Statue of Liberty), measurement (= A®
&+ san-nin no hakase three wise men),
nominalization (¥ &t D B) Z tokei no ugoki the motion
of the clock), and time (BR B ® & ashita no Kaigi
tomorrow’s meeting).

The list, however, does not
end there. There are numerous
other meanings conveyed by the

Thus, the English possessive corresponds to some
but not all of the functions of @ (Table 1).

The above list is not exhaustive either. Both
Drohan and Kondo & Takano (op. cit.) classify sev-
eral more uses for @, including listing (fffOMD &
nan no kan no to what with one thing and another)
and nominalization of verbs (£ & % D A8\ okiru
no ga hayai it's too early to get up). These and other
functions particular to Japanese grammar, without
even remote equivalents in English, do not gener-
ally present problems; the functions listed, which
the learner might reasonably expect to be equiva-
lent between Japanese and English, are the most
common sources of error.

Table 1: Overlap of the English possessive with the Japanese case particle @

particle @. Kondo & Takano
(1986), Drohan (1991), and a
sample taken from a Japanese-
language corpus (Uemura,
1997), together yield the follow-
ing additional meanings for @
as a case particle (ignoring its
use as a final particle):
Affiliation: @R D4 koko no
sensei a high-school teacher, &
R KD EI% Waseda Daigaku
no kyoju a professor at Waseda

Affiliation
Apposition

Purpose
Relation
Spatial relation

Description
Origin

Subject matter
Topic

Japanese particle @ only

University

Apposition: 1 F gk DR FER
chikatetsu no Tozai-sen the Tozai line subway, B2 ®
& & majo no Kiki Kiki, the witch

Description: personal characteristics (%D €5 )V
kinpatsu no moderu a blonde model, BE ADRE X
A~ Kankokujin no gakusei-san a Korean student); ma-
terial (ED X)L b kawa no beruto a leather belt);
color (7 > 8D 7 5 — wain-iro no mafura a bur-
gundy scarf); shape (IE 5 DFE seihokei no hako a
square box) )

Origin: R DY A Z Aomori no ringo apples from
Aomori, 1t¥#:8 D3+ FE Hokkaido no omiyage souve-
nirs from Hokkaido

Purpose: B D zutsu no kusuri medicine for
headaches, F.LED T F X b shoshinsha no tekisuto a
text for beginners

Relation: K& DV > 7= v F— tomodachi no
tsukutta kukkii the cookies my friend made, ¥+ v 7
DT /=% Jack no tateta ie the house that Jack built

Spatial relation: direction (# D75 nishi no ho to the
west); location (%8 DB gakko no tonari next to the
school) .

Subject matter: XF DA bungaku no hon a book on
literature, #13& D& A kendo no tatsujin a kendo expert
Topic: BAED Z &MY 7= Nikon no koto shiritai
kata someone who wants to learn about Japan, & X ®

hallied 'E?;fﬁ Yube no koto desu ga... About last night...
<

Contrastive Analysis

The difficulty Japanese speakers experience in trans-
lating the case particle @ into English is not surpris-
ing, considering that according to Stockwell et al.’s
hierarchy of difficulty (1965, quoted in Larsen-Free-
man & Long, 1991), “splits,” in which one pattern
in the L1 corresponds to two or more in the L2, are
the most difficult patterns of all for second language
learners to master. This section provides some
guidelines concerning the choice between the two
main forms of the possessive as well as the other
patterns in English supporting the various functions
of @, with examples of how learners who misuse or
overuse the possessive may produce ungrammatical,
awkward or ambiguous sentences. (Examples
marked with an asterisk are taken from Asao, 1996;
unmarked ones are from the author’s experience.)

The inflectional vs. periphrastic possessive

Phon Khampang’s 1973 survey of native English
speakers (quoted in Celce-Murcia & Larsen-Freeman,
1999, p. 315), designed to address the question of
“How do you know when to use ‘s, and when to use
of?” yielded results generally consistent with the rule
of thumb commonly taught to English language
learners: that ‘s is preferred when the head noun is

ESTCOPY AVAILABLE
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animate — “Mary’s husband,” “the cat’s toy.” Addi-
tionally, ‘s was preferred with inanimate head nouns
when the noun could be viewed as performing an
action: “the train’s arrival was delayed.” Inflectional
constructions are also often seen with double posses-
sives (“John’s brother’s wife”), nouns of special inter-
est to human activity (“the game’s history,”
“London’s water supply”) and natural phenomena
(“the earth’s rotation”). Of, however, was preferred in
nearly all other cases involving inanimate head
nouns (except in certain fixed collocations resem-
bling attributive noun constructions, such as
“women’s university” and “ship’s doctor”), as well as
animate head nouns when the noun phrase was espe-
cially long (“the brother of the lying, cheating, no-
good snake in the grass that stole my horse”).

The inflectional possessive is the more convenient
for Japanese learners, being both shorter and a
closer syntactic parallel to the Japanese @. This
leads to overuse, especially with inanimate head
nouns, resulting in constructions like “there’s
temple, house’s roof and so on*” and “traveling’s
image is fun*.” (In some cases, students show an
inclination in the opposite direction, using the peri-
phrastic possessive where the inflectional is called
for: “tomorrow is birthday of my boyfriend*".)
While there are several exceptions to “’s with ani-
mate head nouns, of in other cases,” as shown
above, students who follow this rule of thumb have
a better chance of using the possessive correctly.

Attributive nouns

Many of the @ constructions in Japanese corre-
spond to attributive noun constructions in English.
Purpose (“cold medicine”) and description (“gold
medal,” “baseball team,” “division manager”) usu-
ally fall into this category, and affiliation (“univer-
sity professor”) and apposition (“the Tozai Line
subway”) sometimes do as well.

According to Lewis (1993), the attributive noun
construction is among the most underused by En-
glish-language learners, and lack of awareness of
this pattern often results in cumbersome construc-
tions like “arrangements for the traveling” rather
than “travel arrangements” (p. 143). This should
not be true in Japan, for two reasons: first, an
equivalent construction exists in Japanese; and sec-
ond, numerous English attributive noun colloca-
tions have found their way into Japanese as
katakana loanwords (I > Ea—%— - 7574 v
A computer graphics). Nevertheless, Japanese learn-
ers remain among those who underuse the attribu-
tive noun construction, inserting an extraneous
possessive instead (“the homestay’s family was
OK*,” “I have pollen’s allergy”), which is particu-
larly noticeable with descriptions (“plants of cucum-
bers*” for “cucumber plants”). In such cases, the
problem can be addressed by a simple rule of

ERIC
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thumb: “Say the same thing without the ‘s, and you
have a better chance of sounding natural.”

Adjectives )
Often, @ constructions in Japanese correspond to
adjectives in English, especially for description (&K ®D
Ml ki no tsukue = “wooden desk”; XD B DK
chairo no me no shojo = “brown-eyed girl”). When a
student uses a possessive construction where an ad-
jective is called for, it can lead to utterances like
“Last month, I had the thing of sadness*”.
Affiliation in particular is frequently shown in
English with proper adjectives; while neither “the
government of Japan” or “Japan’s government” is
unacceptable for B & DEHAF Nihon no seifu, “the
Japanese government” is more concise than the first
and sounds more natural than the second (on the
principle that ‘s is dispreferred with inanimate head
nouns). To prevent errors in this area, it is first nec-
essary for students to know about proper adjectives,
and second, and then to realize that they take the
place of the Japanese® construction and do not
require an additional possessive (which results in
errors like “talent of Japanese usually go to Hawaii*”
and “I can learn about living way of American*”).

Prepositions

Japanese @ constructions are often represented in
English by prepositions other than “of”. Examples
include: for for purpose (“questions for discussion”);
from for origin (“apples from Aomori”); at for affilia-
tion (“a professor at Waseda University”); on or
about for subject matter (“a book [on/about] Bud-
dhism”); and at, in, or on for location. (Location is
also often expressed by compound prepositions, like
next to; this presents a double problem for Japanese
learners thinking in terms not only of the possessive
but of Japanese word order; thus “the coffee shop is
next to my house” can become “the coffee shop is
my house’s...tonari?")

The question of when to use which preposition
could be the subject of a whole separate book (or at
least a sizeable portion of a book, as in Celce-Murcia
& Larsen-Freeman, 1999, pp. 401-424, or Swan,
199§, pp. 444-457). Preposition distribution is one
of the greatest headaches for learners of English,
and summarizing all the vagaries of English preposi-
tions into a few concise rules is all but impossible.
Learners who are aware that @ will generally corre-
spond to one of a limited list of prepositions in En-
glish, however, have a better chance of expressing
themselves accurately.

Relative clauses

In some cases, @ is used between the embedded
subject and verb of a relativized object clause. This
appears in English as a relative clause, with the rela-
tive pronoun either present (“the present that I

The Language Teacher 26:8
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bought”) or deleted (“the present I bought”).

Appositives

When @ denotes apposition, it can be translated di-
rectly as an appositive, placed either before or after
the noun phrase (XA D& & A yujin no Shimura-san
= “my friend Mr. Shimura” or “Mr. Shimura, my
friend,” but not “my friend’s Mr. Shimura”).

Pedagogical Implications

The previous section dealt with the diagnosis of er-
rors in translating @ constructions. This section will
focus on their treatment.

Presentation:

An important first step in dealing with @ errors is to
raise students’ awareness of the basic rule that @
does not always correspond to the possessive in En-
glish and introduce them to the various other ex-
pressions used in English for conveying the same
meanings. Table 2 is a rough guide to the non-pos-
sessive equivalents of @ in English. The rules, of

course, are not hard and fast: invariably, some ex-
pressions will straddle the boundaries of the catego-
ries as presented, but an outline of the rules is
provided as a general reference:

A more inductive way of calling attention to the
gap between the two is to present a series of ex-
amples of the various English equivalents of @ in a
meaningful context, and have students formulate
their own rules (with some guidance from the
teacher when necessary). Providing a visual frame-
work as a memory aid will also be helpful.

Practice:

Once students’ attention has been called to the gap
between @ and its English equivalents, this aware-
ness can be reinforced in the classroom through
activities or games requiring students to choose
from among various @ parallels. A list of sentences,
with each having two or more options for a @ con-
struction (e.g. “My father is [a teacher at Bosei High
School / Bosei High School’s teacher / ...]”) can
form the basis for a homework assignment or for a

Table 2: Uses of the case particle @ not corresponding to the English possessive

Use of ® Example English English example Possible errors
equivalent
Origin LEEDBTE souvenirs from Hokkaido Hokkaido’s souvenirs
Hokkaido no omiyage
Preposition )
Spatial 40 next door to my house my house’s next door
relation ie no tonari
Purpose SR D medicine for headaches medicine of headaches
zutzu no kusuri Preposition or headache medicine headache’s medicine
attributive
Subject BxE0F noun gardening books books of gardening
matter engei no hon books on/about gardening gardening’s books
EREKREOEE a professor at Waseda Waseda University’s
Waseda daigaku no Preposition University professor
Affiliation kyoju or
BEO¥4% proper adjective  a Korean student Korea’s student
Kankoku no gakusei
BHEDEA Adjective a white-haired old man a white hair’s old man
Description  shiraga no rojin or
EON) b attributive noun  a leather belt a leather’s belt
kawa no beruto
REDESZD v F— the cookies my friend made  my friend’s made cookies
Relation tomodachi no Relative clause
tsukutta kukkii
EFANRDT A LA B - the hero, Forrest Gump a hero’s Forrest Gump
Apposition  H > Appositive ‘
shujinko no Forrest
Gump
o ¢
AuE MC - { 5

JAruitoxt provided by Eric
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team game played in class, with points going to the
team that chooses the correct answer most often.
Another possibility for a team game would be a race
to make correct sentences from words given out of
order (on index cards or in a list or wordsplash),
with a few distracting prepositions or possessive
markers added.

Encouraging students to self-monitor, paying at-
tention to mistranslations of @ in their own speak-
ing and writing, can also be beneficial. Oxford
(1990) notes: “Tracking the cause of the problem,
such as overgeneralization from a native language
rule, or inappropriate verbatim translation, helps
learners understand more about the new language
or about their own use of learning strategies” (p.
161). In writing classes, this can be a focus for a self-
editing or peer editing activity; students can be
given a set of guidelines like the one shown in Fig-
ure 2 (teacher-made or self-made), and then focus
on finding instances of mistranslated ®construc-
tions in their own or their classmates’ work.

One technique that can be used for independent
practice is E-J-E translation (adapted from Ishii,
2000). Students read an English text of interest to
them, at or slightly beyond their reading level,
translating mentaliy into Japanese as they read.
When they come across a phrase that translates as
a @ construction, they copy the English sentence
into a notebook or onto a flashcard, and write their
own Japanese version on a different page or col-
umn of the notebook or the reverse side of the
card. Students can then review by first looking at
the Japanese version (with the English original con-
cealed) and mentally translating back into English,
then checking their translation against the original.
These can be reviewed at gradually increasing inter-
vals to establish the patterns in long-term memory
(Oxford, 1990, pp. 66-67). This technique provides
learners with practice in translating Japanese @
constructions into English, as well as a way to
verify the accuracy of their translations indepen-
dently of the teacher.

Use:

It would not be easy, or even necessarily desirable,
to construct an exercise that would give students
the opportunity to produce meaningful and rel-
evant utterances containing all the English equiva-
lents of @. Certain aspects, however, can be
worked on one at a time. For example, family or
business introductions (“This is my aunt’s husband
Yoichiro Sato, a history teacher at Yoshikawa High
School”) would provide a context for relationships,
description, apposition, and affiliation. Requesting
specific items from someone about to go shopping
or on a trip could provide a context for origin, de-
scription, material, purpose (“I need some of those
brown sugar throat candies from Okinawa”) and

ERIC

other functions.

Journal writing provides a context in which stu-
dents will frequently need to use many of the equiva-
lents of @. An excerpt from Ishihara (2001): “My
friend Brad showed me a picture of his new
girlfriend...I wish I had one like her” (p. 194), for ex-
ample, contains at least three uses of @ (apposition,
possession, and representation) in one sentence.

As students use these various patterns more often
in speaking and writing, the scaffolding provided by
rules and translation techniques should cease to be
necessary; the ultimate goal is to have the correct
pattern available for immediate recall, bypassing the
L1 entirely if possible. Until students reach that
level, however, the rules of equivalency and practice
techniques are provided as intermediate steps. The
more practice students have with these patterns in
context, the better able they will be to use them
with confidence, until they can say about all the
various English equivalents for the @ construction:
“No problem!”
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Considerations for Securing an English Teaching
Position at a Japanese University (Part 1)

Christopher Glick, University of Tokushima

can seem an impossible proposition. It is not

unusual to hear assertions that such jobs can
only be had through personal connections, that
only PhD’s need apply, that you need publications,
that you must be a new graduate, and so on. As in
any field of employment in any country, there is a
degree of truth to many such assertions; however,
securing a job at a Japanese university is little differ-
ent from securing any job anywhere: Research the
job you want, acquire the requisite credentials and
experience, meet the requirements, and apply.

: ; ecuring employment at a Japanese university

Clarification of Terminology
A clarification of relevant Japanese terminology
should benefit readers both inside and outside Ja-
pan, although it must be said that some of the fol-
lowing terms’ meanings are changeable. Terms for
teaching positions’ names, in English, were com-
pared and taken from Japanese colleagues, the
Monbukagakusho (Ministry of Education, Science,

" Sports and Culture, see below) and Japan Informa-
tion Network (1999; hereafter, JIN) sites and
Aldwinkle (1999).

¢ Monbusho, now properly known as
Monbukagakusho: the Japanese Ministry of Edu-
cation, Science, Sports and Culture, on the web
in English at <www.mext.go.jp/english/>.

* daigaku: a university or college

s tanki daigaku, often abbreviated as tandai: a jun-
ior college

e kyouju: professor

® jokyouju: assistant professor

e koushi: lecturer

® joshu: assistant

e gaikokujin kyoushi: literally a “foreigner teacher”
but often translated as a “visiting lecturer,” a
full-time position for a foreign national who is
not treated as a Japanese national

o gaikokujin kyouin: a full-time position held by a
foreigner who is treated as a Japanese national,
which means Japanese ability is usually required
and position will likely be tied to age

* university: a four-year college

¢ junior college: a two- or three-year college

Gaikokujin Kyoushi

As can be seen from the list above, there are many
types of positions at Japanese universities, as at uni-
versities elsewhere. For those seeking positions, the
Japanese position title is more important in terms of
expected job conditions than the English title. This
article will focus on gaikokujin kyoushi positions,
since these are positions created specifically for for-
eigners and are probably far more common than
gaikokujin kyouin positions; these two terms for posi-
tions may be used differently at private institutions.
Those seeking gaikokujin kyouin positions in particu-
lar might be interested in reading, in Japanese,
Daigaku Kyouju ni naru Houhou (Washida, 1991) and
Shin Daigaku Kyouju ni naru Houhou (Washida,
2001), the latter a collection of the author’s serial
articles on the topic of securing university employ-
ment that were published in the October 1998 to
June 2001 issues of the Japanese magazine Executive.
Both books deal specifically with securing positions
at Japanese universities, for Japanese, although they
both contain information applicable to foreigners as
well. It should be noted here that “[g]enerally speak-
ing, as a native English speaker, you need an MA to
teach in universities...” (Kitao & Kitao, 1996). Anec-
dotal evidence suggests that those seeking English
teaching positions should have degrees in linguis-
tics, applied linguistics, or TESOL.

Japanese Universities, Present and Future
There are 1,221 universities and junior colleges in
Japan: 119 national, 127 other public, and 975 pri-
vate (Monbukagakusho, 2001h, 2001d). In 2000,
there were 5,038 foreigners teaching in some capac-
ity at universities and 496 at junior colleges
(Monbukagakusho, 2001c, 2001b). Out of the total
137,568 part-time teachers at universities, foreigners
numbered 8,780; out of 33,852 part-timers at junior
colleges, 1,754 (Monbukagakusho, 2001c & 2001b).
According to Monbukagakusho (2001f), the num-
ber of incoming university students actually in-
creased fairly steadily from 132,296 in 1955 to
599,655 in 2000. The total number of university
students has also increased (Monbukagakusho,

" 2001g; Japan Information Network, 2001c), a pat-

tern which applies to the number of university
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teachers as well (Japan Information Network,
2001b). For junior colleges from 1981 to 2001, the
numbers are grim, with enrollment peaking at
530,924 in 1993 and declining steadily to 289,199
in 2001 (Monbukagakusho, 2001e, 2001g), a pattern
reflected in the number of teachers (Japan Informa-
tion Network, 2001a). It seems likely that the con-
tinued growth in university enrollment is coming at
the expense of junior colleges.

Expected declining enrollments and shrinking
government budgets will hit junior colleges and, [
expect, new universities with unproven track
records the hardest. Another concern is the eventual
privatization of national universities, which “will
become self-governing entities in fiscal 2004” (“Col-
leges,” 2002); privatization and its possible resulting
closures, mergers, and downsizing may well spread
to public universities and junior colleges as well.
Januzzi and Mulvey (2002) claim that “[a}ccording
to the OECD, Japan’s high school population of 2
million is predicted to drop to 1.2 million by the
year 2010,” which highlights the universities’ future
difficulties. To illustrate their current financial diffi-
culties, consider the following from the magazine
J@pan, Inc.:

The percentage of Japan’s high school graduates
who will enter a 4-year or 2-year junior college
reached 48.6 percent, according to data from the
Ministry of Education, Science, Sports, and
Technology. That's up by about 10 percentage
points from a decade ago. Unfortunately, last
year about 30 percent of Japan’s private univer-

. sities and half of its junior colleges failed to at-
tract a full enrollment, which means they’ll
admit almost [anyone] who can pay the tuition.
Some parents have begun shopping for bargains.
(“Blowfish,” 2002, p. 56)

In short, a person applying to a Japanese univer-
sity is advised to research the institution carefully, a
point discussed more fully below, because the uni-
versity in question might already be living on bor-
rowed time. While this author would not presume
to predict which specific institutions, or even fields
of study, are the safest, some thought to this should
be given. With the gradual withdrawal of
Monbukagakusho, changes in employment policies
for both Japanese and foreigners are possible. Cer- -
tainly the possibility exists that foreigners in con-
tract positions may find themselves out of work if
the funding that Monbukagakusho currently provides
subsequently disappears.

What a University or Junior College Position
Can Offer

University and junior college teaching positions can
vary widely by conditions of employment. How-
ever, most offer salaries comparable to those offered

in universities in other developed countries as well
as bonuses, limited teaching hours, long vacations
between semesters, research leave options, and pri-
vate office space. Though exact benefits may vary
by institution, below is a list of some benefits taken
from the author’s and his colleagues’ job contracts,
and from Aldwinkle (1999): A weekly maximum of
14 teaching hours, which means seven 90-minute
classes a week; bonuses in the summer and winter,
totaling about five months’ salary; a domestic re-
search allowance (kenkyuuhi) to cover the costs of
transportation and housing related to research ex-
penditures; an equipment budget, which may or
may not be shared among colleagues; free housing,
subsidized housing, or a subsidy payment for pri-
vately arranged housing; access to the institution’s
facilities, particularly its library and printing facili-
ties; reimbursements for moving expenses to and
from and within Japan; free round-trip tickets to
your home country point of origin once every
couple of years; and an office that typically includes
Internet access. Some institutions will also provide
unemployment and health insurance, shitsugyou
hoken and kenkou hoken, respectively. Attendance at
faculty meetings may be required. The main vaca-
tion periods tend to be mid-February to the end of
March, late July to the end of September, and two
weeks roughly centered on the new year. Some uni-
versities will require you to be present during these
periods; others may require that your absence be
explained, such as being away on officially docu-
mented foreign research leave. Yet others will ask
only that you return by the end of the vacation pe-
riod. For gaikokujin kyoushi positions, you will likely
be required to sign a one-year contract; if the hiring
institution’s advertisement states a fixed period,
such as “renewable up to three years,” your chances
of being asked to leave before reaching the limit are
quite low, so do not worry about whether your con-
tract will be renewed once you have been hired;
however, your chances of staying beyond the stated
limit are likely zero.

Finding Open Positions

Contrary to conventional wisdom, most Japanese
universities do advertise some or all of their positions.
In 2000, 96 of 99 national universities, 67 of 72 pub-
lic universities, and 249 of 480 private universities
publicly announced teaching positions
(Monbukagakusho, 2001a). Though every issue of The
Language Teacher provides a list of Internet job re-
sources, as well as jobs, under the section title “Web
Corner” (see, for example, “Web Corner,” 2002), I
would like to provide a supplementary list, with com-
ments as to the selection of jobs listed. Perhaps the
best source for locating a Japanese university position
is the Japan Research Career Information Network
(hereafter, JRECIN; <jrecin.jst.go.jp>). Some other
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online resources that occasionally carry Japanese uni-
versity positions include Dave’s ESL Cafe
(<www.eslcafe.com>), TESOL’s freely accessible job
site (<tesol.jobcontrolcenter.com>), the Chronicle of
Higher Education’s Career Network (<chronicle.com/
jobs>), the Linguist List’s “Jobs in Linguistics”
(«<www.linguistlist.org/jobsindex.html>) the Ameri-
can Association for Applied Linguistics
(<aaaljobs.lang.uiuc.edu/current.asp>), and
DaiJob.com (<www.daijob.com>), which lists posi-
tions in Japan for numerous career fields. Job postings
also occasionally appear in language-related email
lists, many of which can be joined freely; information
on such email lists can be found at the Linguist List
website (<www.linguistlist.org/lists.html>) and
(<www.ling.lancs.ac.uk/staff/visitors/kenji/lis-
ling.htm>). For job openings in print, some depart-
ments collect job advertisements, which may or may
not be displayed openly; at the first Japanese institu-
tion where I worked, such lists were posted in front of
the departmental library; you should enquire about
such advertisements at the institution nearest you.
Various periodicals offer university and junior college
job advertisements, for example, in English, The Lan-
guage Teacher and, rarely, The Japan Times; in Japa-
nese, the Eigo Seinen (<www.kenkyusha.co.jp/guide/
mag/sei-hen.html>) and Shin Eigo Kyouiku

(«www .shin-eiken.com>), both of which are pub-
lished monthly.

According to Washida (2001, p. 157-162), the five
key points for securing a Japanese university job are
sending out résumés, applying for advertised jobs,
asking your professor (if you are still a student) for
leads, asking relevant organizations’ committee
heads, and lastly asking family and friends. Neither
I nor any of my colleagues has used the so-called
“cold calling” technique of sending unsolicited
résumés to various universities, departments, or in-
dividual professors. Akin to junk mail, such résumés
or requests are apparently discarded without further
consideration, even when forwarded to faculty
members in charge of hiring. However, positions
requiring immediate filling, which can limit compe-
tition to whoever has documents on hand, can and
do open abruptly; an unsolicited résumé can thus
become serendipitous for both applicant and insti-
tution. That said, people considering this approach
would do well to apply at or near the end of the
spring or fall semesters, mid-February to late March
(in preparation for the Japanese fiscal year starting
April 1st) and September, respectively, when most
staff turnover problems occur.

Although others might disagree, I feel you should
not overlook limited term positions, especially if
you're just beginning an academic career in Japan,
since they are a good way to get your foot in the
door; moreover, such jobs expand your range of
opportunities (Washida, 2001, p. 133). Of course,
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once you get a job, you should work hard so you
can become eligible to step up to better positions, if
possible, in the same or a different university
(Washida, 2001, p. 135). Part-time university work
can also help you in your applications to full-time
positions; however, for those who lose their univer-
sity positions, taking part-time jobs to bide time in
the hope of securing another full-time position dur-
ing a later hiring season can unfairly mark you with
the stigma of failure.

In the second part of this article, I will provide
information useful for researching and applying to
Japanese institutions. Some of the topics to be pre-
sented include the importance of publications, pub-
lication strategies, resumes, Japanese ability, and
interview questions.

References

Aldwinkle, D. (1999). 10+ questions for your next univer-
sity employer. The Language Teacher, 23(7): 14-17.

Blowfish. (2002). /@pan, Inc., 30: 56.

Colleges get free reign in FY 2004. (2002). The Asahi
Shimbun. Retrieved June 14, 2002, from <www.asahi.com/
english/national/K2002032800411.html>.

Jannuzi, C. & Mulvey, B. (2002). Japan’s post-secondary
education system: A vast job market for ESL teachers?
Retrieved June 14, 2002, from <http://
www.eltnews.com/columns/japanteachingguide/
universities2.shtml>.

Japan Information Network. (1999). Education. Retrieved
June 14, 2002, from <jin.jcic.or.jp/today/society/
societyS.html>.

Japan Information Network. (2001a). Number of junior col-
lege teachers (F.Y. 1984-2001). Retrieved June 14, 2002,
from <jin.jcic.or.jp/stat/stats/ 16EDU48.html>.

Japan Information Network. (2001b). Number of university
professors and instructors (F.Y. 1984-2001). Retrieved June
14, 2002, from <jin.jcic.or.jp/stat/stats/16EDU49.html>.

Japan Information Network. (2001c). Number of university
students (F.Y. 1984-2001). Retrieved June 14, 2002, from
<jin.jcic.or.jp/stat/stats/16EDUS9.html>.

Kitao, K., & Kitao, S. K. (1996). English language education
in Japan: An overview. Retrieved June 14, 2002, from
<www.ling.lancs.ac.uk/staff/visitors/kenji/kitao/int-
teij.htm>.

Monbukagakusho. (2001a). Daigaku kyouin no ninkiseido no
dounyuu joutai [Introductory condition of limited con-
tracts for university professors]. Retrieved June 14, 2002,
from <www.mext.go.jp/b_menu/houdou/13/12/
011224f.htm>.

Monbukagakusho. (2001b). Full time teachers by type of
position (junior colleges). Retrieved June 14, 2002, from
<www.mext.go.jp/english/statist/gif/91.gif>.

Monbukagakusho. (2001c). Full time teachers by type of posi-
tion (universities). Retrieved June 14, 2002, from
<www.mext.go.jp/english/statist/gif/90.gif>.

Monbukagakusho. (2001d). Junior colleges. Retrieved June
14, 2002, from <www.mext.go.jp/english/statist/gif/
81b.gif>.

Monbukagakusho. (2001e). New entrants (junior colleges).
Retrieved June 14, 2002, from <www.mext.go.jp/english/
statist/gif/94-95b.gif>.



Aruitoxt provided by Eic:

readers’ forum

Monbukagakusho. (2001f). New entrants (universities). Re-
trieved June 14, 2002, from <www.mext.go.jp/english/
statist/gif/94-95a.gif>.

Monbukagakusho. (2001g). Students, 1948-2000. Retrieved
June 14, 2002, from <www.mext.go.jp/english/statist/gif/
24-27.gif>.

Monbukagakusho. (2001h). Universities. Retrieved June 14,
2002, from <www.mext.go.jp/english/statist/gif/81a.gif>.
Washida, K. (1991). Daigaku kyouju ni naru houhou [Methods
for becoming a university professor]. Tokyo: Seikyusha.
Washida, K. (2001). Shin daigaku kyouju ni naru houhou [New

methods for becoming a university professor]. Tokyo:
Diamondosha. :
Web corner. (2002). The Language Teacher, 26(5): 36-37.

Christopher Glick is currently working as a foreign
lecturer at The University of Tokushima. He previ-
ously worked at Hokkaido University, where he
helped establish a medical ESP program, and Indiana
University’s Center for English Language Training.
His professional experience includes résumé writing
and consulting for a TOEFL test preparation materials
company. He currently holds an MA in Applied Lin-
guistics from Indiana University, enjoys writing con-
versation materials, likes Macs, and is a guest
member of Tokushima’s Chamber of Commerce. Cor-
pus linguistics and materials writing are his current
interests.

CALLing Japan: A Survey of Professional Opinion

Nathaniel Edwards, Kanazawa Institute of Technology

Introduction: Background and Questionnaire
Data Collection

Last year, I had the opportunity to travel across Ja-
pan, giving CALL presentations as a feature guest
speaker at JALT Chapter meetings in Kagoshima and
Nagasaki in the south, Fukui in central Japan, and
Akita in the north. The purpose of this lecture/work-
shop series was threefold: to raise CALL awareness
among language educators across the country, to
share creative ideas and to demonstrate practical
CALL classroom applications, and most importantly
to assess the current state of CALL across Japan by
analyzing firsthand the attitudes of both teachers
and their students in a broad range of teaching en-
vironments (primary, secondary, tertiary, private
language schools, and business). The workshops
introduced lesson plans which covered the use of
such varied CALL tools as global “live” webcams
and Internet Relay Chat (for published versions of
my lesson plans, see Ryan, 2000).

The key issues of CALL barriers and incentives, as
well as personal teacher experiences in the language
classroom, were also examined in the extended fol-
low-up discussions that 1 guided in which teachers
responded to a questionnaire. For the questionnaire
I took a very broad definition of CALL, meaning it
to include any form of language teaching that made
use of the Internet or computers, ranging from
printing materials or pictures as handouts, to video
conferencing, to the use of computer laboratories.

Presentation Follow-Up: The CALL Question-
naire

Listed below are the questions that appeared on the
questionnaire. Teachers were asked to write and
then discuss/compare their responses in groups and
in general class discussion. Questions used were for-
mulated based on the results of a discussion of
CALL at a Fukui JALT Chapter Meeting in Decem-
ber, 2000 (please email me at
<edwardsn@neptune.kanazawa-it.ac.jp> for detailed
responses to the questionnaire):

1. Do you sometimes use CALL in your language
classroom? If so, what kind of specific activities
do you use or design? Please be as specific as pos-
sible. Share your personal CALL experience with
fellow group members. (Briefly describe the type
of school where you work and the kind of stu-
dents that you teach).

2. If you never use CALL in your lessons, please
discuss frankly the reasons why with fellow
group members.

3. Please discuss some of the pros and cons of using
CALL applications in your language classroom
with fellow group members. Try to list at least
five advantages and five possible disadvantages
or potential problems/barriers.

4. The United States and Canada have the highest
per capita Internet use in the world, in the class-
room, at work and at home. What is the situa-
tion in Japan?
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5. Which of the four CALL ideas presented today
are you most interested in? Why? When and
how would you like to use it in your classroom?

6. Are you a member of the JALT CALL SIG? If not,
then why not join us today?

Summary of Japan CALL Survey Results and
Conclusion

The questionnaire results revealed several common
points and widespread perceptions shared by educa-
tors about the current state of CALL across Japan,
regardless of the region and the particular teaching
environment, from north to south. At every meet-
ing I attended, native speaker teachers (American,
Canadian, British, and Australian) all actively used
the Internet for a wide variety of personal and work-
related purposes (email, research, music, news, etc.)
far more than their Japanese colleagues, reflecting
the popularity and widespread use of the Internet in
daily life in their own countries. This is in sharp
contrast to Japan where most people use some email
features, and limited Internet access is available
through popular cell phone services. However, in
Japan most teachers and students are only now wak-
ing up to the enormous benefits of CALL.

The list of such potential benefits is impressive;
Cummins (1998) maintains that computer-assisted
text scaffolding gives students a wide range of learn-
ing options, allows them to work at their own pace
and gives them access to authentic texts. Bicknell
(1999) writes that web publishing can be used as a
powerful motivational tool, giving students a global
audience for their writing, combining four skills,
research, and computer literacy. Healey (2000) in-
sists: “One of the greatest advantages of technology
in language learning is direct and immediate com-
munication between peers while using genuine lan-
guage as best they can to talk about things that they
‘relate’ to.” These are all persuasive arguments for
the use of CALL.

However, most school administrators—the key
decision-makers in allocating school resources—
seem less than enthusiastic. Grant and Silva (1999)
report: “Japan’s educational leaders have been late
to include the Internet in educational policy.” This
is evidenced in the general lack of hardware, soft-
ware, and CALL teacher training at virtually every
level of language education, something which
seems surprising to anyone who has taughtin
North America.

There are of course some exceptions to the rule,
but they are few and far between. Gallian and
Maggard (2000) note that in 1994-1995, the found-
ing year of their college, schools in Japan with com-
puterized classrooms and campus-wide computer
networks providing students with Internet access
were “a rarity.” They still are, as evidenced by Allan
(2001) in a Nagasaki JALT Chapter Report: “It was
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evident from the responses during the meeting that
many schools [in Japan] are not set up for mass stu-
dent access to the Internet.”

It is truly a paradox that in Japan, one of the
world’s most technologically advanced nations, and
a major exporter of computer equipment, computer
skills in general, not just CALL, appear to be given
such a low priority in schools across the country
and at all levels of education. Cultural’and tradi-
tional factors explain this in part; for example,
handwritten, not typed, essays are still the norm in
most university courses, and only handwritten re-
sumes are accepted for most job applications.
Memorization, in the words of one survey partici-
pant, is still valued more in schools than autono-
mous learning or the ability to conduct
independent research (using the Internet, for ex-
ample). Kitao and Kitao (1995) predicted the follow-
ing: “English instruction in the future will be much
more varied than it is now...computers are useful in
fulfilling the need for individualizing instruction”
(p. 563). Seven years later, the widespread use of
CALL in Japan, despite its great promise, has yet to
become a reality.

Obviously, economic factors pose a significant
barrier to CALL in the language classroom, and are
perhaps even the single greatest obstacle. The in-
credibly high costs of phone calls, and high speed
Internet service in Japan have had a negative impact
on education, presenting a significant barrier to in-
formation on the Internet and to international com-
munication using Chat, Video Conferencing and
Webcams.

An astounding variety of powerful new learning
technologies, free plug-in software programs that
are widely used and are now simply taken for
granted in North America at home, at school, and at
work, are being under-utilized in Japan due prima-
rily to high access costs. This perception was clearly
voiced in each of the discussions at JALT Chapter
Meetings across Japan I attended. It was even sug-
gested by several Japanese educators that schools
should be given a special discount on Internet ac-
cess and phone call charges in order to promote the
use of CALL and other important information tech-
nologies in Japan.

JALT CALL 2002: Local Decisions, Global Effects
As part of JALT’s continuing effort to promote
CALL, the JALT CALL SIG’s annual conference was
held at Hiroshima Jogakuin University, May 18-19,
and was a resounding success, attracting partici-
pants from over a dozen different countries. With
my colleague Michael Depoe, I gave a presentation
on EFL applications of instant messenger services.
The follow-up discussion with the audience, includ-
ing both native and non-native English speakers,
both beginner and expert computer users, was truly
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stimulating, and generated new ideas and directions
for future research.

I was also impressed by the enthusiasm for CALL
and energy exhibited by all of the presenters and
participants from across Japan and abroad. Included
in the long list of conference supporters were no less
than five JALT Special Interest Groups: CALL, Glo-
bal Issues, Other Language Educators, Pragmatics,
and Eikaiwa. The conference team headed by Timo-
thy Gutierrez, Fujishima Naomi, and Iwai Chiaki
did a fantastic job, along with all of the
hardworking volunteers, making an invaluable con-
tribution to language education.

Clearly, with so much growing support, reflected
in the increasing size and scope of the annual JALT
CALL conference, and steadily rising membership of
the JALT CALL SIG, CALL in Japan has a bright fu-
ture indeed. It is important to remember that CALL
is not a panacea for language learning; it comes
complete with its own unique problems, obstacles
and frustrations, all painfully, embarrassingly famil-
iar to anyone who has ever used a computer. How-
ever, based on the random nationwide sampling of
opinions that I conducted, it would seem that the
vast majority of language teachers in Japan, both
Japanese and native-speakers, are at least curious
about CALL, would like to learn more, and would
use it if given adequate time, support, and resources
to enhance their regular classroom lessons. Indeed,
as Vaughan (2000) states: “Freedom (for language
teachers in Japan) to opt out of the technological
revolution may in future become more limited.”

As interest in and awareness of CALL resources
increase steadily in Japan, and the very recent, revo-
lutionary new competition between phone compa-
nies and ISPs intensifies, finally bringing exorbitant
telecommunication costs down, the importance of
CALL will undoubtedly grow rapidly in the years
ahead.

JALT is doing a great deal to support CALL
through a wide range of excellent publications and
through its annual CALL SIG conference. For more
information on how to join the JALT CALL SIG,
participate in CALL related events, and receive excit-
ing new publications for all levels of computer us-
ers, projects, papers, and the annual conference,
please visit <http://www.jaltcall.org/>.
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6-21-57 Tohdacho, Moriguchi, Osaka 570-
8555.

The application deadline is September 30,
2002.

The Language Teacher 26:8

407



Chapter in Your Life

edited by joyce cunningham & miyao mariko

This month, Okinawa JALT shares its ideas and plans with you and invites you to give a presentation at a chapter meeting. The
coeditors remind you that we are interested in receiving 800-word reports about your chapter’s activities, challenges, and solutions

in English, Japanese, or a combination of both.

Okinawa, the Land of Opportunity

On January 25,1980, the first meeting of Okinawa
Chapter, JALT was held at Yunaso in Yogi, Okinawa.
Those that gathered represented a mix of post-sec-
ondary institutes (the University of the Ryukyus and
Okinawa Christian junior College) and various high
schools on the island. They were dedicated to find-
ing ways to improve their teaching skills and to
helping their students learn English.

It was thought that by becoming part of JALT
(only five years old at the time) they could meet in
an atmosphere of professional camara-
derie. It was decided that by meeting
on a regular basis they could present
and discuss their ideas on language
theory and teaching methodologies.

Over the years the organization has
waned and grown. At times only a few
dedicated leaders kept the organiza-
tion alive. Recently, after a few years
of poor leadership the current officers
have regained the vision of the original founding
members. The Okinawa Chapter has rededicated
itself to meeting the needs of its members by stimu-
lating the professional growth of its members.

Currently we have 30 members with about 10
people who joined as local members only. Generally
we have between 25 to 40 people in attendance,
and this number is growing each meeting. We now
try to have ten meetings a year (excluding August
and February). One of our goals is to bring outstand-
ing presentations to Okinawa from the mainland of
Japan and from around the world. We will consider
any presentation proposal that other JALT members
would like to make at one of our future meetings.

We in the Okinawa Chapter JALT believe that any
organization must have a vision for the future. This
means that we must know where we want the orga-
nization to go, what it can do, and how to get there.
We know that we must have integrity and an abso-
lute dedication to do what is right. We know that
officers of any organization must have commitment
and loyalty to the chapter. We believe our officers
must promote a flexibility that empowers others to
do their best. We feel that new members must be
nurtured and cared for as they learn to become the
future leaders of our organization. In any volunteer
organization, communication is of vital importance.
So, one of our goals is to keep the channels of com-
munication open between the officers and the gen-
eral membership.

Recently, the Okinawa Chapter JALT has pro-
posed a number of projects designed to create an

AIQE I{[C e 4

&% -
:

atmosphere of leadership and professional growth
in our members. The first project is the Power of the
Pen English Language Writing Contest for Senior High
School Students in Okinawa. Over 58 letters were
sent out to the high schools on Okinawa to invite
students to participate in a writing contest. Those
that applied were sent three questions in three dif-
ferent modes--Narrative, Descriptive and Persuasive.
On the day of the contest June 9) one of the three
questions was selected (the persuasive question) and
the students had to write a 300-word
essay within 90 minutes. Evaluation
was based upon a set of criteria estab-
lished with member input. One grand
prizewinner and three first-place win-
ners were presented trophies and
scholarships at the june 30 regular
meeting.

We found three positive aspects to
the Power of the Pen Project: 1) students
increased their ability to write in English, 2) our
members had increased opportunities to improve
their leadership skills, and 3) potential members
could see the positive aspects of our organization.

Because of the success of the Power of the Pen
Project, we have other activities that we would like
to carry out in the future. These include a local el-
ementary school speech contest; a local resource
center of professional books, videos of chapter pre-
sentations and related materials; and a local
Okinawa Chapter e-group that would allow us to
conduct member discussions on topics of profes-
sional interest.

Finally, in the past we have successfully held pro-
fessional book fairs and mini-conferences with na-
tional publishers. We feel that this is a valuable
asset in the development of any organization--work-
ing with those that provide the resources to the pro-
fession. Therefore, we plan to offer regular
mini-conferences in the years ahead to provide edu-
cational stimulation to our members.

Okinawa Chapter JALT is not unique in its desire
to create a positive environment of growth and
learning for its members. Every chapter can provide
professional development for its members, but it
takes leadership and a vision for the future. If you
wish to join us, please contact Dr. Lyle E. Allison in
Okinawa at <okijalt@yahoo.com> or telephone: 81-
98-946-1764. Our regular meetings are usually held
on the last Sunday of the month at Okinawa Chris-
tian Junior College.

Reported by Lyle E. Allison, President
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My Share

Got a great teaching idea?

edited by erin burke

Why not write it up and submit it to My Share? Please note the following guidelines:

1. 700-word limit per article.

2. Articles are published based on their usefulness and originality. Run-of-the-mill teaching practices available in the

average textbook are not suitable.

3. Make sure to include a quick guide at the beginning of the article, including a materials section. See a recent My

Share article for an example.

4. My Share is a very practical column for both native and nonnative speakers. Procedures should, wherever possible, be
written in a step-by-step format in simple, concise English. Theoretical background and citations should be kept to

an absolute minimum (if any).

S. Please make sure there is NO auto-formatting.
6. MS Word is our preferred program.
7. Short ideas of less than 200 words may also be submitted for the Mini Share section.
<tlt_ms@jalt.org>
. . answer, and after they have answered, they may sit
Starting and Ending Conversation  down.
Classes with a Conversation Teacher-centered conversation
ig- Teacher: Hi!
g -~ . .
Student 1: Hi! (sits down)
Paul Batten, Kagawa University Teacher: How’s it going?
<pbatten@niji.or.jp> Student 2: Not so bad. (sits down)
Teacher: Did you see the soccer on TV last
- night?
K ds: Start Ql“iCk Guide | Student 3: Pardon me? (sits down)
eywords: Starting classes, conversational structure . . . 2
Learner Level: Up to intermediate Teacher: Did you see the soccer last night?
Learner Maturity Level: Junior high school and Student 4: Yes. It was fun. Did you? (sits down)
above Teacher:  Well, actually, I...
Preparation: Five to ten minutes once or twice
Activity Time: About five to ten minutes. Often at this stage there is a “release” of giggles. It
Materials: None may be the first time many students have used En-
glish and not had their grammar automatically
commented upon. The response itself is enough,
Procedure and students are often surprised that communica-

Learners’ ability to negotiate themselves in and out
of conversations, by selecting and linking appropri-
ate topics successfully, is an essential skill towards
developing communicative competence. Learners
who fail to develop appropriate cohesion, linkage,
and suitable beginning and ending markers can be
exposed to a sense of helplessness and may become
passive. The method below is one way of helping
learners brush up these skills in class.

This methodology can be used in a variety of
classes to expand the students’ range of possible
topics, practice basic question structures, maintain
or change topics, and to become familiar with the
phrases used in starting and ending conversations.
It can also help students become more familiar
with each other and feel more relaxed about speak-
ing English in class. It is also a lot of fun!

At the beginning of class, ask the students to
stand up. Say you have some questions for them to
answer. Tell them that any answer or response is
fine, even asking for repetition or saying they don't
know the answer are considered appropriate re-
sponses. Students voluntarily raise their hands to

tion in English (even in class) can be this painless.

Tell students that the first questions will be the
easiest and that they will progressively become
more challenging. You can say there is a special
surprise for the last person left standing and get
that student to ask you something. Feedback and
shadowing are also permissible responses. Gener-
ally speaking, students quickly realise it is best to
volunteer early. Finally, move to the end of the
conversation, saying Good-bye or See you later.

Option 1: The teacher starts, but near the end of
the conversation, asks the class to be the speaker
with students asking the questions. This can start
slowly, but gradually the students tend to become
more adventurous. Remind students to try and con-
tinue with the same topic, or change the topic, us-
ing appropriate markers such as Anyway, . . . or By
the way . . . Students are compelled to pay attention
to the flow of the conversation.

Option 2: The next phase is choosing a student to
start. He or she leads the conversation. With larger
groups, divide the class into two groups and ask two
students to be the focus for each group. Students
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seem to enjoy the freedom of this Win-Win situa-
tion, where students are rewarded for any and all
contributions.

Student-centered conversation

Student A: Hello!

Student 1: Hi. Nice to see you. How are things?
(sits down)

Student A: I'm a little tired. It's so hot today.

Student 2: Yeah. By the way, what are you doing
after class? (sits down)

Student A:  After class? I'm going to the library.

Student 3: The library? Do you have some home-
work? (sits down)

Student A: [ have to pay some money.

Student 4: Pardon? Some money? (sits down)

Student A: Well, it was nice chatting with you.

Student 25: Yeah, thank you. See you next week.
(sits down)

Student A:  OK, bye.
Last Student: Bye. (sits down)

This method can be a good way of helping stu-
dents think about greetings, questions, topics, and
feedback. It can also be a fun way to start (or finish)
a class, and help students participate more easily,
regardless of level. It also encourages student lan-
guage production.

my share

Integrating Reading and Speaking:
Jigsaw Newspaper Reading

o

Daniel O. Jackson
Obirin University English Language Program
<danielja@obirin.ac.jp>

Quick Guide
Keywords: Reading, vocabulary, pair and group
work
Learner English Level: Intermediate to advanced .-
Learner Maturity Level: Young adult and up
Preparation Time: Varies
Activity Time: 45 minutes
Materials: Newspaper articles (2)

What were those exotic creatures mentioned in
the Willey My Share article in TLT7? Here, for
those a little weak in their paleontology, are an
Ophthalmosaurus and a Coelodonta.

Coelodonta

ERIC Lo

JAruitoxt provided by Eric

In jigsaw reading, learners read different parts of a
text and then jointly perform a task to see how
their parts link up (Grabe & Stoller, 2002). The ver-
sion of jigsaw reading described here uses two dif-
ferent, but related, newspaper stories as input for a
discussion task.

Depending on the materials, learners’ proficiency
levels, and course goals, a language focus on vo-
cabulary, question formation, or reported speech
may be appropriate or necessary.

Preparation

Find two newspaper stories on the same topic. One
should be an earlier account and one a more recent
article. To locate corresponding stories, try browsing
the websites of newspaper publishers. Not only do
many of these sites contain searchable archives;
they often display links to related articles on the
same page as recent news. Make enough copies to
split the two stories evenly among members of the
class. For my class, I used two short articles about
the Mizuho Bank fiasco: “Bugs infest computers”
(2002) and “Mizuho inspection starts” (2002).

Procedure

Step 1: Pre-teach vocabulary and activate prior
knowledge of the topic (for example, ask whether
students have read or heard about the trouble at the
Mizuho Bank).

Step 2: Inform the class that they are reading two
accounts of the same story and tell them which is
the most recent version. Designate the students
with the earlier version Pair A, and the students
with the most recent version Pair B.

Step 3: Pair A will read and then work together to
write a set of questions based on their reading. En-
courage them to write questions about the outcome
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my share

of the story, which are not answered by their text:
Invite Pair B to anticipate Pair A’s questions by read-
ing once and then scanning for events which are re-
cent developments in the story. Allow them to mark
the text, highlighting and underlining key parts.

Step 4: Next, ask the A pairs to form groups with
the B pairs. Tell them that Pair A will ask questions
about the story and Pair B should try to answer
them. Before starting, present some possible replies
for challenging questions. A few replies like these
should encourage the groups to continue their dis-
cussions in the target language:

Sorry but I don't think our article has that informa-
tion.

That'’s still not clear.

That wasn’t reported.

Step 5: Monitor the discussions, directing stu-
dents to parts of the text that give answers to Pair
A’s questions whenever necessary.

Step 6: When the discussion is finished, ask the
class for examples of questions that were success-
fully answered to check that the whole class com-
prehended these parts. You may also wish to invite
speculation on any unanswered questions.

Conclusion

Many students in my reading skills course for third
and fourth year university students had already
been exposed to the Mizuho Bank story. After read-
ing, questions presented in the group discussions
included the following:

Do they still have the problem?

How does the government feel about this?

Did they [Tokyo Electric Power Company] receive
their payment?

Because the latter version of the story did not al-
ways contain straightforward answers, the questions
sparked a fair amount of guesswork. Here, after em-
ploying the replies above (e.g., That wasn’t reported),
students worked together to identify the best pos-
sible conclusions to be drawn from their texts, form-
ing hypotheses based on the information available
to them.

At least three benefits related to reading instruc-
tion emerged during the discussion sessions. Stu-
dents used new vocabulary, searched their texts for
information, and read stretches of text aloud in a
meaningful context. I found jigsaw newspaper read-
ing an effective and enjoyable way to integrate read-
ing and speaking in my classroom.

References

Grabe, W. & Stoller, F. L. (2002). Teaching and researching
reading. Harlow: Pearson Education Unlimited.
Bugs infest computers at Mizuho. (2002, April 5). The
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Asahi Shimbun. Retrieved May 9, 2002, from
<www.asahi.com/english/business/
K2002040500508.html>.

Mizuho inspection starts today. (2002, May 8). The Asahi
Shimbun. Retrieved May 9, 2002, from <www.asahi.com/
english/business/K2002050800497 .html>.

MiniShare

Gone Globe-trotting

Shiao-Chuan Kung, Wenzao Ursuline College of
Languages (Taiwan, Republic of China)

<sckung@mail.wtuc.edu.tw>

Quick Guide
Key Words: World Factbook, Internet, treasure
hunt, scavenger hunt
Learner English Level: Beginner
Learner Maturity Level: Upper elementary school
and above
Preparation Time: The time needed for the teacher
to become familiar with the content and design of
the World Factbook website
Activity Time: 1 hour
Materials: At least one computer with Internet ac-
cess for every two or three students, copy of cross-
word below.

The World Factbook is a reference book on countries
around the world published by the Central Intelli-
gence Agency. It contains current data on each
country’s geography, people, government, and
economy. This lesson seeks to introduce students to
the electronic version of the World Factbook and to
practice Internet searching skills. Students will need
computers with a web browser and Internet access.
Depending on the number of computers available
and the size of the class, students can work indi-
vidually or in teams of two or three.

Procedure

Step 1: Introduce the activity by asking students
to name two countries where English is spoken.

Step 2: Ask the students where those countries are
located and what the names of the capital cities are.

Step 3: Have the students launch their web brows-
ers and point to the website <www.odci.gov/cia/
publications/factbook/index.html>.

Step 4: Point out what data regarding each coun-
try can be found in the World Factbook and demon-
strate how to locate information about a particular
country.

Step 5: Assign the following crossword puzzle.

Step 6: Circulate around the classroom addressing
technical difficulties or answering questions.

Step 7: Go over the answers before the end of class.

Al

The Language Teacher 26:8



Across

3. Addis Ababa is the capital of this country.

4. This large Spanish-speaking country is in South
America, between Chile and Uruguay.

7. Kuala Lumpur is the capital of this country.

10. This is a country in Southeastern Asia. It is made
up of several islands between the Indian Ocean
and the Pacific Ocean. Its capital is Jakarta.

Down

1. Even though this country has many native
American languages, this is the official language
of Venezuela.

2. This is the capital of Bosnia.

S. This is one of the languages spoken in Switzer-

land.

People in Turkey speak this language.

This is the official language of the Sudan.

People from Denmark are referred to by this

name.

0 % o

Pera-Pera Points

Nick Mieuli, Umi Town Board of Education
<nickman98@hotmail.com>

Quick Guide
Key Words: Student motivation, point system
Learner English Level: Any
Learner Maturity Level: Junior high school

Preparation Time: Once the chart has been pre-
pared, none.

Activity Time: Varies. Can be integrated into any

speaking activity.
Materials: The Pera-Pera chart

my share
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watch their pera-pera level increase over the term.*

Pera-pera points are good because:

It teaches that speaking English leads to increas-
ing fluency.

It motivates learners without threatening them
with consequences to their grade or bribing them
with prizes. Being pera-pera is the reward.

Forty points to reach Super Pera-Pera may not
seem like a lot, but in large junior high classes, stu-
dents really need to work hard to get a chance to
speak. Anyway, you can always make additional
sheets such as: Hyper Pera-Pera, Ultra Pera-Pera, Un-
believably Pera-Pera etc. Be sure to email me a copy.

*Note: At the Very Pera-Pera level it says “You can travel to
America by yourself.” This refers to survival English such
as asking for prices in a shop or ordering from a menu.

PERA-PERA POINTS!
Name ( ) A

T I I R—/A=R5R5
Yes! SUPER pera-peral HBAIZH » 5.
BezRENTEET. Ifyoumeeta
foreigner, you can speak freely

YOI IT ETOHRIAD
Wow! Very pera-pera —ATT7 A Y %
LT LMEZWTT . Youcan
travel to America by yourself, no problem.

Y7 Y7 #2T385R3
Pretty pera-pera. ABAII Db,
K2 ARLENTEEY, Youcan

have simple conversations

Y& BE2ENRIRD
A little pera-pera. ABAK S
a5, HEEE-> TREY A

Pera-pera is a great Japanese word that means fluent
or talkative. Encourage your students to speak En-
glish in class by giving them Pera-Pera Points. Stu-
dents keep track of their points on the chart and
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Departments

Book Reviews

edited by amanda obrien

The Good Grammar Book. Michael Swan and
Catherine Walter. Oxford: Oxford University Press,
2001. pp. xii + 324. ¥2,500. ISBN: 0-19-431519-3.
Without answer key: pp. xii + 292. ¥2,230. ISBN: 0-
19-431520-7.

The blazing orange and blue trim of Swan and
Walter’s newest offering, a grammar practice book
for elementary to low-intermediate learners, have
been very prominent in many a bookstore since its
release some months ago. As might be expected,
OUP has worked very hard to promote it through
such media and venues as last November’s PAC3/
JALT Conference, direct mailings, emailings to
members of their subscription service, and features
on their website. In a way, the book has the feel and
spirit of an interactive website, so it is not surprising
that it has such a promotional presence in
cyberspace. While it is not an “e-book” or available
at present in CD-ROM format, it nevertheless bor-
rows a few tropes and tricks from multimedia, and
looks ripe for future adaptations of this kind.

The main selling points are its flexibility and its
ability to parallel or complement strategies and fea-
tures of spoken discourse. About flexibility: There are
twenty-one sections, each covering both traditional
structures and forms as well as interesting functions.
The writers encourage learners to choose sections or
units according to individual strengths, weaknesses,
and objectives. If we compare this to the Azar books,
or to guided practice course texts such as Interchange,
Headway, Side by Side, Impact, etc., the effect can be a
little unsettling for some learners, who tend to be
inured to more prescriptive set pieces, not mixing
and matching according to autonomous choices. On
the other hand, this might be just what techno-savvy,
idiom-influenced younger learners want and need. To
help them out, each section contains a grammar
summary, a pre-test, several short units with
explanations and exercises, and a “test yourself”
revision page. All of this is accompanied by attractive,
often witty, full colour illustrations and diagrams.

As noted, the writers promised a variety of links
with vocabulary and speaking practice. To that end,
we tried out the eleven-page section 21 on “Spoken
Grammar” and are pleased to report that it succeeded
well. To tell the truth, we were considering this text
as a sample exercise for a writing class, but in the
event, it proved more suitable for a second-year
undergraduate oral communication/conversation
class. The opening grammar summary in section 21
touches on the problem of omitted words in spoken
English when the meaning is clear. They used
question tags, short answers, reply questions, and “so,

too, either, neither” affirmative and negative
“connectors” as cases in point. The ten-question pre-
test which followed was excellent, and included
examples of all of the above chunks of grammar. It is
supposed to be a self-diagnostic exercise for learners
who want to plan their own work at home or in the
classroom. Some of ours needed a nudge from above,
which probably defeated the purpose of grassroots
autonomy, but was effective and diagnostic
nevertheless. We used the section on short answers
(“To answer just ‘Yes’ or ‘No’ is not always very
polite”) as a way to elicit longer replies from
participants in a Who Am I? What Am I? question-
forming group game, using it prior to and subsequent
to the activity. Meanwhile, the section on question
tags lent itself very capably to pairwork practice.
Other portions containing error correction, as well as
the final self-tests, were good for role reversal and
having learners function as de facto teachers. Where
were the witty illustrations mentioned earlier?
Admittedly, they were not so much in evidence in
this particular unit. A favourite location remained
section 20 on prepositions, where the pre-test is
followed by shots of nine novel titles, including such
notables as Out of Africa, Darkness at Noon, Under the
Volcano, and Gone with the Wind. One knows we are
in good hands with Swan and Walter when cultural
general knowledge and humour somehow find their
ways into the oft-unfamiliar locale of a grammar
practice book.

The text comes with a two-page introductory glos-
sary of “words for talking about grammar” and ends
with six appendices: common irregular verbs, active
and passive verb forms, capital letters, contractions,
expressions with prepositions, word problems and a
final two-page answer key to all of the pre-tests.
There are two versions of the text: The longer,
slightly more expensive one reviewed here has a
very complete 33-page answer key, which certainly
makes sense having. Both versions have a seven-
page alphabetically arranged index of terms and
topics used, with page references.

Tim Allan
Kwassui Women’s College, Nagasaki

Film. Susan Stempleski and Barry Tomalin. Oxford:
Oxford University Press, 2001. pp. xi + 163. ¥3,000
ISBN: 0-19-437231-6.

This new addition to the series of Oxford Resource
Books for Teachers offers a practical guide to using
film in the language classroom. Teachers familiar
with video usage in EFL/ESL will know the authors,
Stempleski and Tomalin, from their numerous publi-
cations in this area. Film is similar to others in the
series in that it gives only cursory consideration to
theory, concentrating instead on suggesting activities
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each of which are clearly defined in terms of time,
materials and preparation required, student level, and
procedures. The procedures.for each activity are
clearly ordered in succinct, recipe-style steps for easy
following. A total of 68 activities are suggested, some
of which feature photocopiable tasks. Activities are
often illustrated with well-known recent and classic
movies to demonstrate how they could work. Overall,
the book is organized into seven chapters based upon
activities: About film, Working with film clips, Creat-
ing film-related materials, Responding to whole films,
Making comparisons, Focusing on characters, and
Project work.

The strength of this book lies in its provision of
novel ideas on using film for promoting the four
language skills. What particularly sets this book
apart from earlier publications in this area, how-
ever, is the inclusion of advice for exploiting the
relatively new technology of DVD. It notes, for ex-
ample, advantages such as the inclusion of special
DVD-only features such as trailers, interviews,
games, theme song videos, director’s voice-over
cuts, etc., (but otherwise, almost all other activities
would work equally well with video). Whilst this
inclusion is pleasing to see, there are errors in the
advice on pages 106-107 relating to one of DVD's
major advantages: the availability of different lan-
guage soundtracks and subtitle options that can be
changed instantly as required. The advice obvi-
ously refers to the authors’ situation in the Euro-
pean DVD market rather than what is available
here in Japan or elsewhere. Film finishes with po-
tentially useful appendices including a glossary of
film-related jargon, a list of Internet resources on
film, a video troubleshooting guide, and details on
differing regional standards. (The latter notes that
whereas video has three systems, DVD features six,
apparently to combat digital piracy problems more
effectively).

This book is an ideal resource for teachers who
have limited experience in exploiting film as, in
addition to the above activities, the book proffers
basic tips on how to select and use films in general.
It would also be a useful resource for those who
have to teach film appreciation classes as a number
of the activities make suitable exercises, such as
Director's comments (2.3), Establishing (or opening)
shots (3.4), and Storyboards (3.8). Despite the gener-
ally positive comments above, however, for teachers
experienced with using film, or for those with less
proficient EFL learners, this book may be of limited
value. I must admit that I did not find any activities
which I am immediately inspired to try out in my
future classes, although that may be more of -a re-
flection of my personal teaching situation and style
than it is of this very user-friendly book.

Reviewed by Robert Gee
Sugiyama Jogakuen University
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book reviews/jalt news

Projects from the University Classroom reviewed in the
April issue of the TLT can be ordered at
<CUEprojects@yahoo.com>.

Recently Received
compiled by jennifer danker

The following items are available for review. Overseas reviewers
are welcome. Reviewers of all classroom related books must test
the materials in the classroom. An asterisk indicates first no-
tice. An exclamation mark indicates third and final notice. All
final notice items will not be available for review after the 30th
of August. Materials will be held for two weeks before being
sent to reviewers and when requested by more than one reviewer
will g0 to the reviewer with the most expertise in the field.
Please make reference to qualifications when requesting materi-
als. Publishers should send all materials for review, both for
students (text and all peripherals) and for teachers, to the Pub-
lishers’ Reviews Copies Liaison.

(For Student’s Books: contact Jennifer Danker

<danker@cc.matsuyama-u.ac.jp>.)

Course Books

Business Vocabulary in Use. Mascull, B. Cambridge: Cam-
bridge University Press, 2002.

Supplementary Materials

- (For Teacher’s Books: contact Kate Allen

<kateob@kanda.kuis.ac.jp>.)

The Cambridge Guide to Teaching English to Speakers
of Other Languages. Carter, R. & Nunan D. (Eds.). Cam-
bridge: Cambridge University Press, 2001.

JALT News

edited by mary christianson

- Hello, everyone! I hope you're finding ways to stay cool during

these hot summer months. JALT has also been having a hot
summer, full of excitement and big changes. In this month’s
JALT News, we report some of the more dramatic news that
came out of the June Executive Board Meeting (EBM) in To-
kyo—the resignations and replacements of four of JALT’s most
valued and hardworking directors (who can never truly be re-
placed!). Acting President Tadashi Ishida starts the column off
with a letter of appreciation. Next Dave Magnusson, Acting
Director of Public Relations, reports about the EBM and tells us
about the new crew at the ”“front table.” Lastly we hear from
NEC Chair Edward Haig, who reports on nominations for the
upcoming JALT elections. Next month’s column will feature
JALT's financial reports for the past fiscal year (not as dra-
matic, I know, but very important nonetheless!).

Letter of Special Thanks
to Retiring Directors

To: Thom Simmons (President), Larry Cisar (Director
of Program), Gene van Troyer (Director of Public Re-
lations), and David Neill (Director of Treasury)
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Dear retiring directors,

Your loss will be deeply felt by the organization.
JALT members who knew you know that you carried
out your duties with a tremendous amount of pro-
fessionalism, dedication, and sense of mission.
Many of you have put in a good part of your lives
serving JALT. You have been working behind the
scenes to make JALT what it is today: a first-rate
organization. It is now time to honor you with a
special word of thanks.

The reward of doing volunteer work is not mon-
etary. It is knowing that you can make a difference
in the world by helping others. You have always
put JALT ahead of yourselves. On behalf of the or-
ganization I would like to recognize the huge con-
tribution you have made to the organization. No
amount of words would be adequate to thank you
enough for your work. We are truly indebted to the
splendid work you have done over the years.

We hope the good memories you have of JALT
will stay with you for a long time. And we wish you
future success in any endeavor you may get in-
volved in.

Yours truly,
Tadashi Ishida, Acting JALT President

Tadashi Ishida is
New Acting President of JALT

Tokyo: At the JALT Executive Board Meeting (EBM)
held at Sophia University the weekend of June 29-
30, board members discussed many important is-
sues facing the organization, including the
replacement of several key officers who tendered
their resignations.

A new team of directors has emerged. Vice Presi-
dent Tadashi Ishida stepped up to serve as Acting
President of JALT, and Morijiro Shibayama stepped
in to serve as Acting Vice President. Hugh Nicoll will
remain as Membership
Chair, and Mary
Christianson will re-
main as Acting Direc-
tor of Records. In
addition, Alan
Mackenzie became
Acting Director of Pro-
gram, Dave
Magnusson stepped in
as Acting Director of
Public Relations, and
Peter Wanner, as Act-
ing Treasurer.

“we’'ll miss the ex-
perience and leader-
ship of the directors
who resigned. They
deserve a big ‘thank
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The new JALT Board of Directors (left to right): Acting Director
of Treasury, Peter Wanner; Acting Vice-President, Shibayama
Morijiro; Acting Director of Public Relations, David Magnusson;
Acting President, Ishida Tadashi; Director of Membership, Hugh
Nicoll; Acting Director of Records, Mary Christianson; Acting
Director of Programmes, Alan Mackenzie

you’ for their outstanding service to JALT. We'll
miss them, but I have a lot of confidence in the new
national team. The team mood is upbeat,” said
Tadashi Ishida.

Another hot topic at the board meeting was orga-
nizational restructuring. Although board members
did not arrive at any conclusions on this topic this
weekend, a new committee was formed to continue
the progress of the original committee. The commit-
tee will continue to study such things as how to
lower operating costs, how to improve organiza-
tional efficiency, and what the future role of chap-
ters should be.

The board passed the budget for FY2002. Dave
Magnusson, Financial Steering Committee (FSC)
Chair, led the budget discussions and expressed
pleasure in the outcome. He remarked, “Although
revenue has been declining in recent years, we’ve
still managed to produce a surplus for the last three
years in a row. We have a tight budget for FY2002,
but fiscal austerity is what we need now.”

Submitted by Dave Magnusson,
Acting Director of Public Relations
<Davidm@gol.com>

JALT National Officer Elections: Update

The Call for Nominations for candidates for the six
JALT Board of Director posts up for election this
year has now closed. On behalf of the Nominations
and Elections Committee (NEC) and all JALT mem-
bers, I would like to thank all those who took the
time to nominate candidates. In particular, Bob
Sanderson deserves a special mention for going
well beyond the call of duty by single-handedly
managing to nominate more people than everyone
else combined. Above all, of course, I would like to
thank all the candidates for agreeing to stand. They -
are:

For President: Peter
Ross, Jim Swan

For Director of
Records: Mary
Christianson

For Director of Pro-
gram: Alan Mackenzie
For Director of Public
Relations: David
Magnusson

For Director of Trea-
sury: Peter Wanner
For Auditor: Morijiro
Shibayama, Robert
Swanson

Given the huge
amount of volunteer
work that these people
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are preparing to take on and free time that they are
willing to forego for the benefit of JALT, I think the
least we can do is support the candidates by giving
them a firm mandate, even if they are the only
named candidate for a particular post. Information
about the election, including the candidates’ indi-
vidual Statements of Purpose and resumes, will be
published in the September issue of The Language
Teacher, together with the ballot card. So let them
know that they have the support of the member-
ship—exercise your right to vote! And just as an
extra incentive for casting your vote, this year for
the first time we shall be holding a PRIZE DRAW
using the ballot cards, so be sure to check the Sep-
tember issue for details of the fabulous goodies you
could win!

Submitted by Edward Haig, NEC Chair

Special Interest Groups
News

edited by coleman south

CALL—Three special announcements from this SIG:

o Swets and Zeitlinger is releasing this fall The
Changing Face of CALL: A Japanese Perspective—a
new academic book for the international CALL
community. This book consists of articles writ-
ten by CALL SIG members and edited by Publica-
tion Chair, Paul Lewis.

e Planning for JALTCALL 2003: CALL for ALL, next
June at Kinjo Gakuen University, is well under
way. Please email <confchair@jaltcall.org> to let
us know if you are interested in helping out.

» Officer elections will be held at the CALL SIG
Annual General Meeting at JALT 2002: Waves of
the Future in Shizuoka in November. Please email
the current coordinator,
<timothy@gutierrez94580.com>, for more infor-
mation.

GALE, GILE, & PALE—These SIGs along with two
NGOs are cosponsoring Peace as a Global Lan-
guage, to be held September 28 and 29, 2002, in
Tokyo at Daito Bunka Kaikan (of Daito Bunka Uni-
versity). For more info, visit the conference
website, <www.eltcalendar.com/peace>, or contact
coordinators of GALE, GILE, PALE, or the Peace as
a Global Language Conference Committee, J.
Nakagawa (see SIG contact list).

Learner Development—QOur autumn retreat will be
held again at Mt. Rokko in Kobe, October 5 and 6.
Following last year’s highly successful retreat, we'll
be continuing to share and explore ideas for en-
hancing learner and teacher autonomy. The week-

jalt news/sig news

end will be a participant-centred, concrete step

towards our Anthology of Research into Autonomy,

which we plan to publish next year. If you wish to
attend, you can opt for:

o Weekend Package (2 nights/5 meals): ¥19,000
(LD members), ¥21,000 (other JALT members),
or ¥23,000 (one-day members), or

o Overnight Package (1 night/4 meals): ¥13,000,
¥15,000, ¥17,000, respectively, or

o One Day only (includes lunch): ¥4,000, ¥5,000,
¥6,000, respectively.

Register online by September 15th,

<www.miyazaki-mu.ac.jp/~hnicoll/learnerdev/

retreat/>, or contact Steve Brown,
<brown@Assumption.ac.jp>, for more informa-
tion.

Pragmatics—We had an active and successful
spring, 2002. We held a Spring Get-Together at the
Pan SIG Conference in Kyoto on May 11, where
members of the Coordinating Committee wel-
comed old and new members. A week later at the
JALT CALL Conference in Hiroshima, we moved in
a new direction by focusing attention on the rela-
tionship between pragmatics and technology. Four
SIG members conducted a roundtable that intro-
duced pragmatics-related resources on the Internet
and information on conducting pragmatic re-
search utilizing email and the Internet. The SIG
was also represented at the final Pan SIG panel
discussion. '

Resulting from a membership drive at the two
SIG conferences, Pragmatics SIG has gained 12
new members. The Coordinating Committee de-
cided to give special recognition to the 100th
member, and this landmark was reached in mid-
May 2002. Larry Kelly of Aichi Institute of Tech-
nology became our SIG’s 100th member. He will
be receiving a special welcome package and will be
featured in an upcoming issue of the newsletter,
Pragmatic Matters. As of June, 2002, we had 112
members. To join, contact Membership Coordina-
tor Yuri Kite, <ykite@gol.com>, and for more in-
formation, check out <groups.yahoo.com/group/
jaltpragsig>.

Teacher Education—Kathleen Graves will be one of
the featured speakers at the national JALT confer-
ence in Shizuoka this November. She is being
jointly sponsored by Thomson Learning, the
School for International Training (SIT, in
Brattleboro, Vermont, U.S.A.) and the TE SIG.
Graves has been a member of the SIT faculty since
1982, and she teaches courses in language teach-
ing methodology, applied linguistics, and curricu-
lum design. She has authored and coauthored
numerous textbooks, as well as two books on lan-
guage curriculum and course design. One of her
books, Designing Language Courses: A Guide for
Teachers, is part of the popular “Teacher Source
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Series” published by Heinle & Heinle, a division of
Thomson Learning. A former chair of the TESOL
Publications Committee, she consults internation-
ally on language curriculum design and teacher
education.

SIG Contacts
edited by coleman south

Bilingualism—Peter Gray; t/f: 011-897-9891(h);
<pag@sapporo.email.ne.jp>; <www.kagawa-
jc.ac.jp/~steve_mc/jaltbsig>

College and University Educators—Alan
Mackenzie; t/f: 03-3757-7008(h);
<asm@typhoon.co.jp>

Computer-Assisted Language Learning—Timothy
Gutierrez; t: 0823-21-4771;
<timothygutierrez@yahoo.com>; <jaltcall.org/con-
ferences/call2002>

Foreign Language Literacy (Currently requesting
to be disbanded or merged with another SIG)—
David Dycus (temporary coordinator);
<dcdycus@asu.aasa.ac.jp>

Gender Awareness in Language Education—Jane
Nakagawa; t: 0293-43-1755;
<janenakagawa@yahoo.com>;
<members.tripod.co.jp/gender_lang_ed>

Global Issues in Language Education—Kip A.
Cates; t/f: 0857-31-5650(w); <kcates@fed.tottori-
u.ac.jp>; <www.jalt.org/global>

Japanese as a Second Language—Nitoguri Shin;
<nitoguri@isec.u-gakugei.ac.jp>

Junior and Senior High School—William
Matheny; t: 052-262-0585;
<pxq00730@nifty.ne.jp>

Learner Development—Steve Brown; t: 0727-23-
5854(w), f: 0727-21-1323(w);
<brown@Assumption.ac.jp>; Usuki Miyuki; <m-
usuki@hokuriku-u.ac.jp>; <www.miyazaki-
mu.ac.jp/~hnicholl>

Materials Writers—James Swan; t/f: 0742-41-
9576(w); <swan@daibutsu.nara-u.ac.jp>;
<www.jalt.org/mwsig>

Other Language Educators—Rudolf Reinelt; t/f:
089-927-6293(h); t/f: 089-927-9359(w);
<reinelt@ll.ehime-u.ac.jp>

PALE—Edward Haig; f: 052-789-4789(w);
<haig@lang.nagoya-u.ac.jp>; Michael H. Fox;
<thefox@humans-kc.hyogo-dai.ac.jp;
<www.voicenet.co.jp/~davald/PALEJournals.html>

Pragmatics—Yamashita Sayoko; t/f: 03-5283-5861;
<yama@tmd.ac.jp>; Kite Yuri; <ykite@gol.com>;
Bill Hogue; <whogue@almuni.indiana.edu>;
<groups.yahoo.com/group/jaltpragsig>

Teacher Education—Miriam Black; t: 096-339-
1952(h); 096-343-1600(w);
<miriamblacktesig@yahoo.com>

Teaching Children—Aleda Krause; t/f: 048-787-

IToxt Provided by ERI
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3342; <aleda@tba.t-com.ne.jp>

Testing and Evaluation—Tim Newfields; t/f: 052-
861-2465(h); <testsig@jalt.org>; <www.jalt.org/
test>

Video (Currently requesting to be disbanded or
merged with another SIG)—Daniel Walsh; t/f:
0722-99-5127(h); 0722-65-7000(w);
<walsh@hagoromo.ac.jp>; <www.jalt.org/video>

Forming SIGs

Eikaiwa—Duane Flowers; t/f: 0736-36-2993;
<duane@purple-dolphin.com>

Pronunciation—Veronika Makarova; t: 0298-
567862(h); f: (except university vacations/holi-
days) 047-350-5504(w); <makarova@etl.go.jp>;
Elin Melchior; t: 568-76-0905; f: 568-71-8396
<elin@gol.com>

Chapter Reports
edited by richard blight

Kitakyushu: May—Panel Discussion: Homework
with Patricia Kasamatsu, Tony Ruiz, Otani Hiroshi,
and Andrew Zitzman. After the panelists presented
their homework policies, members of the audience
gave their own views, and then a group discussion
continued throughout the meeting. Kazaimatsu
believes that “children cannot not have home-
work”—or lessons will degenerate into repetitions
of what the students have forgotten from previous
lessons. She assigns five to ten minutes of reading
or writing for very young students (rewarded with
stamps and presents), and journal keeping for jun-
ior high school level and older students. Ruiz
stressed the old adage “practice makes perfect.” He
assigns free writing on topics he chooses for his
college classes, and tests students on the home-
work. Otani pointed out that English is an impor-
tant subject “in theory” for his engineering
students, but that the quality of their English
actually seems to deteriorate as they progress
through other subjects. Realizing that students
do not do homework that does not have to be
handed in, he asks students to copy out passages
from the textbook several times to help them
internalize the language. Zitzman discussed the
difficulties facing teachers attempting to assign
homework to large classes. Since students are
usually involved in a variety of extracurricular
activities, it is often difficult for teachers (and
especially part-time teachers) to effectively
monitor their assignments.

Audience members expressed a similar range of
attitudes towards homework, as well as different
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forms of encouragement (such as prizes, bonus
points, staying after class, failure). Journals, quiz-
zes, individual and group projects, video assign-
ments, and research “disguised as game
preparation” were other homework formats men-
tioned. Some valuable insights were also provided
by students telling how they felt about homework
and explaining some of their own methods for
self-study. The animated discussion was summed
up well by Zitzman’s conclusion that homework is
best directed towards helping students find their
own way of accessing and learning the material.
Reported by Dave Pite

Nagasaki: May—More Ideas and Activities for
Children’s Classes by Helene ]. Uchida. Uchida is
well known for her nationwide seminars and
intensives, as well as for the Primary Advice col-
umn she writes in the Daily Yomiuri newspaper.
She began this commercial presentation by ex-
plaining some of her school’s activities, including
a pilot program at a Fukuoka elementary school
which was vividly portrayed in a video. She then
demonstrated a variety of games and tasks used at
her school, explaining that the reasons for such
activities included a need to encourage task-based
thinking in English, as well as to foster social in-
teraction, good manners, and interpersonal re-
spect. We tried a range of activities including
ABCs with musical accompaniment, picture word
bingo, days of the week, months of the year, birth-
days, body parts, Scrabble for various levels, verb
and adjective flash cards, “Who or What Am [?”,
charades, gestures, family tree charts, and ques-
tions. She also demonstrated sections from the
Challenge Book series, and discussed her goal of
helping students to become independent learners.
She encourages them to “teach” as much as pos-
sible, and to practice listening and speaking at
home and elsewhere. She also talked about the
value of maintaining an English-only policy in
classrooms.

Reported by Tim Allan

Okayama: April—(1) Development of a High
School English Course by Odette Roberts. Roberts
reviewed the development of a two-year course to
prepare students for university entrance exams.
Prompted by the introduction of interviews and
listening tests in many examinations, her institu-
tion required the students’ level of communicative
ability to be increased. Participants on the project
comprised 76 first year students, streamed into
three classes with 5 native speaker (NS) and non-
native speaker (NNS) teachers. There was a com-
mon syllabus with the NS and NNS teachers
covering the same material. Teachers met during
the tclerm to share ideas and to coordinate the

<
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teaching programme. The project was regarded as
successful since students believed it helped them
to prepare for the examination. Other effects ob-
served in the study were that NSs were viewed as
teachers, rather than entertainers, and the NNSs
became English-speaking role models. The pro-
gram has now been extended to cover all three
grades.

(2) Motivation in the Classroom by Sakui
Keiko. Sakui has been conducting an ethnographic
study into the beliefs and practices of Japanese
high school teachers of English (JTE) towards En-
glish learners’ motivation. She used data from 10
JTEs, and did a longitudinal study based on inter-
views and classroom observations. Student moti-
vation was found to be a flexible construct that
varies tremendously depending on a wide range of
factors. She also discussed some practices of JTEs
to improve motivation, including: avoidance of
teacher-fronted lessons, sensitizing the students to
their progress by emphasizing changes in pre- and
post-lesson ability, focusing on the achievements
of individuals, fostering a relaxed classroom atmo-
sphere, and using English inside and outside of
class. Classroom management was also found to
be an important factor in the study. JTEs also be-
lieved it was necessary to appear effective so as to
gain the students’ trust, and were careful to
present material in small steps with clear instruc-
tions. While Sakui’s conclusions were tentative, we
found her presentation to be interesting in its de-
scription of ethnographic study procedures and its
range of insights into JTE beliefs.

Reported by Chris Creighton

Tokushima: March—Starting the Year off Right by

Angela Ota. There are any number of things that
can make or break an academic year, and address-
ing some of the starting up issues was the aim of
this informative session. Ota initially discussed the
distinction between focusing a lesson on what
you’re going to teach, and focusing it on who
you’re going to teach. With the emphasis firmly
placed on the students, we considered a number
of exercises designed to help students get to know
each other and to build a sense of unity in the
class. We discussed many activities and ideas in
terms of how they could be applied to our own
environments. Ota then considered some pro-
cesses involved in administering a course, includ-
ing student-teacher agreements, lateness, and
homework. Among the most useful of the ideas
was the creation of individual student records
which students collect at the beginning of each
lesson and return at the end of the lesson. This
voids the need for any kind of registration or roll
call, as you can simply collect any sheets left at
the beginning of the lesson and mark them absent
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or late as required. This style of record keeping was
well received at the meeting, and will probably be
used in several local courses this year.

Ota’s emphasis on a student focus was evident
throughout the presentation, and she also demon-
strated a reflective and experiential approach to
teaching. She’s evidently used her experience and
enthusiasm to improve her teaching in a very active
and productive fashion. I left the presentation ex-
cited, encouraged, and hoping that the passion she
exudes for teaching is also visible in my classroom.

Reported by Myles Grogan

Tokyo: February—Japan’s Sakoku Defense against
English by Marshall R. Childs. Childs explored
whether the people, culture, and government of
Japan continue to pursue a sakoku (national isola-
tion) defense against the English language and its
instruction. Childs reviewed the history of the
sakoku defense from previous centuries, pointed out
present-day parallels, and discussed the origin of
sakoku in Japan. By the year 1600, the Christian
population of Japan was approaching 300,000 and
international trade was flourishing. But Japanese
leaders noticed that Christians, although they
preached peace and morality, always seemed to
have military backup. European defeats of local re-
gimes and colonization of places like Mexico, Peru,
and the Philippines seemed also to be the handwrit-
ing on the wall for Japan. An official policy of perse-
cuting Christians was the first step of the sakoku
process, and by 1636 all travel to and from Japan
was prohibited. From 1639, only the Dutch were
welcome on a small island in Nagasaki. This was the
original sakoku policy, and it was successful. Japan
avoided European colonization and enjoyed 267
years of peace and growth.

During the Meiji Restoration, the sakoku policy
had to be balanced with inevitably greater foreign
intrusions into Japan. The policy was to preserve
Japan’s unique language and culture while at-
tempting to select the best of foreign institutions,
such as: the army and medicine from Germany,
law and local government from France, the navy
and merchant marines from England, and business
methods from the States. Japanese policymakers
sought to limit the introduction of English to cer-
tain areas, such as diplomacy and the formal study
of literature. Since the Meiji Restoration, Japan has
remained ambivalent about the value of English.

This ambivalence is reflected in government policy

and in the minds of school administrators and
classroom teachers. There is a strong belief (not
supported by research) that it is dangerous to con-
fuse learners’ minds with foreign things before
puberty. At present, Japanese and foreign people
alike are ambivalent about the threat posed to Ja-
pan by the English language and elements of inter-

A4

IToxt Provided by ERI

national culture. Professional English teachers
would do well to consider the effects of such atti-
tudes upon daily classroom situations.

Reported by Stephen C. Ross

Chapter Meetings

edited by tom merner

Gunma—JALT Gunma 14th Summer Workshop at
Kusatsu: Activating Language Activities in the
Classroom. The featured speaker will be Todd Jay
Leonard, Hirosaki Gakuin University, and he will
give two lectures titled 1) New Perspectives on Team
Teaching, and 2) Effective Use of Audio-Visual Mate-
rials. We have a call for 30-minute presentations
related to language teaching and those interested
in presenting are welcome. For registration, please
contact Shibayama Morijiro (t/f: 027-263-8522;
<shibayam@surugadai.ac.jp>). Saturday-Sunday
August 24-2S5 (registration starts at 11:00 on Satur-
day); Kanto Koshin'etsu Kokuritsu Daigaku Seminar
House (737 Shirane, Kusatsu, Kusatsu-machi,
Gunma-ken; t: 0279-88-2212); 3000 yen, room &
board : 4000 yen (for 1 night with 4 meals and onsen
or hot springs)

Okayama—MYy Share. In this meeting you can
come along and hear a variety of teaching ideas
from other participants. If you have any ideas on
any aspect of teaching you can present them for as
little as 1 or 2 minutes up to half an hour. Great
ideas for warm-ups, waking up your students, fin-
ishing classes, or anything is welcome. If you have
an idea to present, please contact Gavin Thomas;
<gavin@po.harenet.ne.jp>. Saturday August 3,
15:00-17:00; Sankaku A. 2F; one-day members 1000
yen, students 500 yen.

Yamagata—Unique Teaching Material: Mystery
Train, by Michael Hnatko, Tohokugakuin Univer-
sity. The movie Mystery Train is a rich resource of
teaching material for many different fields. This
presentation will reveal some of its unparalleled
depth. Sunday August 25, 13:30-15:30; Yamagata
Kajo Kominkan (t: 0236-45-6163); one-day members
800 yen.

Chapter Contacts
edited by tom merner

People wishing to get in touch with chapters for information
can use the following list of contacts. Chapters wishing to make
alterations to their listed contact person should send all infor-
mation to the editor: Tom Merner; t/f: 045-822-6623;
<tmt@nn.iij4u.or.jp>.
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Akita—Suzuki Takeshi; t: 018-422-1562;
<takeshis@mail.edinet.ne.jp>

Chiba—Waconda Clayworth; <wclayworth-
yahoo.com>; Kristie Collins; <collins@jiu.ac.jp>

Fukui—Watanabe Takako; t/f: 0776-34-8334;
<wtakako@vesta.ocn.ne.jp>

Fukuoka—]. Lake; <j@bamboo.ne.jp>; website
<www .kyushu.com/jalt/fukuoka.html>

Gifu (Affiliate Chapter)—Paul Doyon; t: 058-329-
1328, f: 058-326-2607; <doyon@alice.asahi-
u.ac.jp>; website <gifujalt.org/>

Gunma—Wayne Pennington; t/f: 027-283-8984;
<jklw-pgtn@asahi-net.or.jp>; website
<202.236.153.60/JALT/>

Hamamatsu—Brendan Lyons; t/f: 053-454-4649;
<bren@gol.com>; website <hamamatsujalt.com>

Himeji—William Balsamo; t: 0792-54-5711;
<balsamo@kenmei.ac.jp>; website
<www.geocities.com/yamataro670/Himeji-
JALT.htm>

Hiroshima—Timothy Gutierrez; t: 0823-21-4771;
<timothy@gutierrez94580.com>;
Takeuchi Takami; t/f: 0829-36-0252;
<takamiS4@hyper.ocn.ne.jp>; website
<www.hiroshimajalt.com>

Hokkaido—Alan M. Cogen; t: 011-571-5111;
<cogen@di.htokai.ac.jp>; website
<englishforum.sgu.ac.jp/~jalthokkaido/>

Ibaraki—Martin Pauly; t: 0298-58-9523; f: 0298-58-
9529; <pauly@k.tsukuba-tech.ac.jp>; Kobayashi
Kunihiko <kunihiko@cc.ibaraki-ct.ac.jp>; website
<www kasei.ac.jp/JALT/Ibaraki.html>

Iwate—Mary Burkitt; t/f: 019-647-7185;
<iwatejalt@hotmail.com>

Kagawa—David Juteau,; t: 0883-53-8844;
<david-juteau@mailcity.com>

Kagoshima—Nick Walters;
<kagojalt@hotmail.com>; website
<www.kyushu.com/jalt/kagoshima.html>

Kanazawa—Bill Holden; t: 076-229-6153(w), 229-
5608 (h); <holden@nsknet.or.jp>; website
<www.hokuriku-u.ac.jp/p-ruthven/jalt/>

Kitakyushu—Trophy Olson; <kqcontact@jalt.org>;
website <www.seafolk.ne.jp/kqjalt/>

Kobe—Hirayanagi Yukio; t/f: 078-794-0401;
<hirayanagi@aol.com>; website
<asia.geocities.com/wm_hogue/kobejalt>

Kumamoto—Christopher A. Bradley; t/f: 096-346-
1553; <dkchris@shokei-gakuen.ac.jp>; website
<www.kyushu.com/jalt/kumamoto.html>

Kyoto—Peter Wanner; t: 075-724-7266(w); f: 075-
724-7580(w); <pwanner@ipc.kit.ac.jp>; website
<ilc2.doshisha.ac.jp/users/kkitao/organi/kyoto/>

Matsuyama—Richard Blight; t/f: 089-927-8341;
<rblight@eec.ehime-u.ac.jp>; website
<MatsuyamaJALT.50megs.com/>

Miyazaki—Marilyn Books; t: 0985-20-4824;
<mbooks@m1yazak1 mu.ac.jp>; Toyota leo
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t: 0985-50-7485; <htoyota@miyazaki-mic.ac.jp>;
website <www.miyazaki-mic.ac.jp/faculty/sdavies/
Miyazaki_pgrm/officers.html>

Nagasaki—Tim Allan; t/f: 095-824-6580;
<allan@kwassui.ac.jp>; Shiina Katsunobu; t/f: 095-
861-5356; <aab28032@pop16.odn.ne.jp>; website
<www.kyushu.com/jalt/nagasaki.html>

Nagoya—Mathew White; 0565-53-9953;
<matspaldingwhite@hotmail.com>

Nara—Shiki Osato; t/f: 0745-77-1961;
<shiki@d8.dion.ne.jp>

Niigata—Angela Ota; t: 0250-41-1104;
<angela@cocoa.ocn.ne.jp>

Okayama—Peter Burden; t/f: 086 293 3545;
<burden-p@osu.ac.jp>

Okinawa—Caroline Latham; t/f: 0980-54-0787;
<carolineclatham@hotmail.com>

Omiya—Okada Chikahiko; t/f: 047-377-4695;
<chikarie@orange.plala.or.jp>; Phil Julien t/f:
0492-31-9896 <phjulien@pg7.so-net.ne.jp>;
website <jalt.org/chapters/omiya/index.htm>

Osaka—Nakamura Kimiko; t/f: 06-376-3741;
<kimiko@sun-inet.or.jp>; website <www.sun-
inet.or.jp/~kimiko/josaka.html>

Sendai—John Wiltshier; t: 0225-88-3832;
<johnw@sda.att.ne.jp>; website
<www.geocities.com/jaltsendai>

Shinshu—Tami Kaneko; t: 0266-53-7707; f: 0266-
73-3899; <tami@clio.ne.jp>

Tochigi—Jim Chambers; t/f: 028-627-1858;
<JiMiCham@aol.com>

Tokushima—Meg Ishida;
<ys-meg@mse.biglobe.ne.jp>

Tokyo—Allan Murphy; <jalt_tokyo@hotmail.com>;
Suzuki Takako; t/f: 0424-61-1460; website
<uk.geocities.com/tokyo_jalt/index.html>

Toyohashi—Laura Kusaka; t: 0532-88-2658;
<kusaka@vega.aichi-u.ac.jp>

West Tokyo—Kobayashi Etsuo; t: 042-366-2947;
<kobayasi@rikkyo.ac.jp>; website
<jalt.org/chapters/wtokyo/>

Yamagata—Sugawara Fumio; t/f: 0238-85-2468

Yamaguchi—Shima Yukiko; t: 0836-88-5421;
<yuki@ed.yama.sut.ac.jp>

Yokohama—Ron Thornton; t/f: 0467-31-2797;
<thornton@fin.ne.jp>; website
<www.geocities.com/jaltyokohama/index.html>

Advertiser Index
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conference calendar

Conference Calendar

edited by linh t. pallos

New listings are welcome. Please submit information to me by
the 15th of the month at <tit_cc@jalt.org>, at least three
months ahead (four months for overseas conferences). Thus

August 15th is the deadline for a November conference in Japan

or a December conference overseas, especially for a conference
early in the month.

Upcoming Conferences

September 13-15, 2002—IATEFL Special Interest
Groups Symposium: Special Interests—Common
Interests, at Sabanci University, Istanbul, Turkey.
The three-day symposium will consist of paper
presentations, workshops, and roundtable discus-
sions presented by each of fourteen SIGs plus
seven plenaries, in each of which the speaker will
discuss issues common to two Special Interest
Groups. Go to <sabanciuniv.edu/iateflsig> for
more information and directions about registra-
tion. For further questions, email
<iateflsig@sabanciuniv.edu>.

October 5-6, 2002—10th KOTESOL International
Conference—Crossroads: Generational Change in
ELT in Asia, Sookmyung Women'’s University,
Seoul, Korea. In the last ten years there has been an
explosion in research, especially classroom-based

research, which has led to new theories, which have

in turn led to new practices. This change has hap-
pened all over the world but especially in Asia. Re-
sponse, naturally, has been varied. KoreaTESOL
invites teachers and researchers to consider these

questions through presentations, roundtable discus-

sions, and informal get-togethers: How has recent
research in English language teaching affected prac-

tices in the classroom? Which theories and practices

can help language learners get the most from their

language learning experience? Is it time for a radical

rethinking of how we approach teaching and learn-

ing in the classroom? Plenary and Featured speakers

will also share with us their insights on the same,
among them Dr. Martin Bygate (University of
Leeds, UK), Andy Curtis (School for International
Training, USA), Pauline Rea-Dickins (University of
Bristol, UK), and Gwyneth Fox (Cobuild project,
University of Birmingham). See the conference
website at <kotesol.org/conference/2002> for de-
tails, or email Craig Bartlett, Chair, KOTESOL Con-
ference Committee at
<KOTESOL2002@yahoo.com>.

October 11-12, 2002—The Third Symposium on
Second Language Writing—Constructing Knowl-
edge: Approaches to Inquiry in Second Language
Writing, at Purdue University, West Lafayette,
Indiana, USA. This year’s Symposium will concen-

Erate on exploring various ways in which knowl-
Q _
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edge is constructed, transformed, disseminated,
and negotiated in the field of second language
writing. Sixteen plenary speakers, including
Dwight Atkinson, Christine Pearson Casanave,
John Flowerdew, Miyuki Sasaki, Xiaoming Li, Paul
Kei Matsuda, and Tony Silva, will also address the
themes. In conjunction with this symposium, the
Indiana Center for Intercultural Communication
will sponsor a Contrastive Rhetoric Roundtable on
October 13, 2002 (free with Symposium registra-
tion). Preregistration deadline is October 1, 2002;
participants are limited to about 150 persons. For
more information, visit <cdweb.cc.purdue.edu/
~silvat/symposium/2002/> or email Tony Silva at
<tony@purdue.edu>.

October 29 to 31, 2002—The 50th TEFLIN Inter-

national Conference—Asian Odyssey: Explora-
tions in TEFL, at Majapahit Mandarin Oriental
Hotel, hosted by Widya Mandala Surabaya Catho-
lic University. Language teaching experts, lin-
guists, literature experts, and language teachers are
invited to join. For further information contact
the Committee, c/o English Department, Faculty
of Teacher Training & Education, Widya Mandala
Surabaya Catholic University, J1. Kalijudan 37
Surabaya 60114 Indonesia, t: 62-031-389-126S5 or
389-3933; f: 62-031-389-1267; email:
<TEFLIN2002@mail.wima.ac.id> or
<TEFLIN2002@yahoo.com>; website
<www.wima.ac.id>.

November 12-14, 2002—International Online

Conference on Teaching Online in Higher Educa-
tion—Expanding the Frontiers, sponsored by In-
diana University-Purdue University Fort Wayne.
Related to teaching and learning online issues. For
more information see the TOHE preconference
website at <ipfw.edu/as/2002tohe/cfp.htm>.

Calls for Papers/Posters (in order of deadlines)

August 12, 2002 (for November 12-14, 2002)—

International Online Conference on Teaching
Online in Higher Education—Expanding the
Frontiers, sponsored by Indiana University-Purdue

. University Fort Wayne. Related to teaching and

learning online issues. For more information see
the TOHE preconference website at <ipfw.edu/as/
2002tohe/cfp.htm>.

September 30, 2002 (for April 22-26, 2003)—The

37th International Annual IATEFL Conference
and Exhibition, in Brighton, UK. Also, scholar-
ships for attending the conference are available,
details are available from the IATEFL Head Office
and the application deadline is in October 2002.
For details contact IATEFL, 3 Kingsdown Cham-
bers, Whitstable, Kent CT, 2FL, UK; t: +44-(0)1227-
276528; f: +44-(0)1227 274415: email:
<generalenquiries@iatefl.org>.

421

The Language Teacher 26:8



September 2, 2002 (for October 4-5, 2002)—4th
Regional IATEFL-Ukraine Conference: Quality
Learning and Quality Teaching, in Donetsk,
Ukraine. South-Eastern Ukraine IATEFL, together
with the British Council, invite you to sustain and
extend professional development, support ELT
professionals and highlight common interests. For
more information, please contact Igor Gizhko;
Coordinator, IATEFL South-Eastern Ukraine;
<lIgor_Gizhko@ukr.net>.

October 31, 2002 (April 4-6, 2003)—TESOL-
SPAIN’s 26th Annual National Seminar—Work-
ing Together: Building a Network for Teacher
Development, at the Universidad Politécnica de
Valencia, Valencia, Spain. Proposals are accepted
on any aspect of language learning theory or prac-
tice, in virtually any format from talk to self-made
product presentation. See the website at <tesol-
spain.org> for details or contact Carmen Pinilla
Padilla; Universidad Politécnica de Valencia,
E.TS.I. Agronomos (Idiomas), Camino de Vera s/n,
46022 Valencia, Spain; <mapipa@idm.upv.es>.

November 8, 2002 (for June 6-7, 2003)—Third
International Information Technology & Multi-
media in English Language Teaching Confer-
ence: Computer-Enhanced Language Learning,
hosted by the English Language Centre of The
Hong Kong Polytechnic University, Hong Kong,
China. Proposals for papers, workshops, and pro-
motional sessions are sought, particularly those
dealing with changes in the way educators and
learners may need to perceive the processes of
learning and teaching in relation to wider techno-
logical developments which impact on the learn-
ing environment. More specific sub-themes and
further information is available on the conference
website at <elc.polyu.edu.hk/conference/>. Direct

contact via: The Organising Committee of ITMELT -

2003, c/o Bruce Morrison; English Language Cen-
tre, The Hong Kong Polytechnic University, Hung
Hom, Kowloon, Hong Kong; f: 852-2766-7576;
<itmelt2003@elc.polyu.edu.hk>.

Reminders—Upcoming conferences

August 12-15, 2002—1st Annual International
Conference: Chinese TEFL Reform in the New
Century, in Tonghua City, Jilin Province, P. R. of
China. Plenary sessions, lectures, workshops, dis-
cussions, a poster exhibition, publishers’ book dis-
plays, and a job shop. Registration will be
available onsite. Inquiries: Mr. Ding Junhua by
email at <junhuading@hotmail.com> or
<djh@ecp.com.cn>.

August 18-20, 2002—CALL Conference 2002:
CALL Professionals and the Future of CALL Re-
search, sponsored by the University of Antwerp
and held in the Elzenveld Conference Center in

conference calendar/jic

the heart of Antwerp, Belgium. The website is at
<www.didascalia.be>; click “CALL professionals
[...] research.” Contact: Mathea Simons;
DIDASCALIA, University of Antwerp,
Universiteitsplein 1, D-010, 2610 Wilrijk, Belgium;
t: 32-(0)3-820-29-69; f: 32-(0)3-820-29-86;
<mathea.simons@ua.ac.be>.

Job Information Center

edited by paul daniels

To list a position in The Language Teacher, please email
<tlt_jic@jalt.org> or fax (0463-59-5365) Paul Daniels, Job
Information Center. Email is preferred. The notice should be
received before the 15th of the month, two months before publi-
cation, and contain the following information: city and prefec-
ture, name of institution, title of position, whether full- or
part-time, qualifications, duties, salary and benefits, applica-
tion materials, deadline, and contact information. A special
form is not necessary. If you want to receive the most recent JIC
listings via email, please send a blank message to
<jobs@jalt.org>.

Kyoto-fu—Doshisha International Junior-Senior
High School is offering a full-time tenured faculty
position from April 1, 2003, for a recent college
graduate. Duties: Teach primarily classes for re-
turnees, but also responsible for homeroom, club,
and other duties requiring strong Japanese ability.
Qualifications: Bachelor’s degree, teaching experi-
ence, fluency in both English and Japanese, and
long-term commitment required; computer com-
petency and interest in using new media also
highly desirable. Salary & Benefits: excellent sal-
ary and benefits. Contact: Send detailed English
resume and Japanese rirekisho by mail to: New Po-
sition, c¢/o English Dept. Chairperson, Doshisha
International Junior-Senior High School, 60-1
Miyakodani Tatara, Kyotanabe-shi, 610-0321.
Deadline: August 31, 2002. Additional Informa-
tion: no phone inquiries please; inquire by email
to <mcox@intnl.doshisha.ac.jp>. School policy
prohibits acceptance of application forms via
email.

Tokyo-to—The English Department at Aoyama
Gakuin University is seeking part-time teachers to
teach conversation and writing courses at their
Atsugi campus. The campus is about 90 minutes
from Shinjuku station on the Odakyu Line, and
classes are on Tuesdays, Thursdays, and Fridays.
Qualifications: resident of Japan with an MA in
TEFL/TESOL, English literature, applied linguistics,
or communications; three years university teach-
ing experience or one year university English
teaching experience with a PhD; teaching small
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group discussion, journal writing, and book re-
ports; collaboration with others in curriculum re-
vision project; publications; experience with
presentations; familiarity with email. Salary &
Benefits: comparable to other universities in the
Tokyo area. Application Materials: apply in writ-
ing, with a self-addressed envelope, for an applica-
tion form and information about the program.
Deadline: ongoing. Contact: PART-TIMERS, En-
glish and American Literature Department,
Aoyama Gakuin University, 4-4-25 Shibuya,
Shibuya-ku, Tokyo 150-8366.

Tokyo-to—The Faculty of Law of Aoyama Gakuin
University is seeking a full-time tenured teacher of
English at the lecturer or associate professor or
professor level to assume duties on April 1, 2003.
The successful applicant will also have a seminar
class. Qualifications: Specialty in TEFL/TESOL/
TESL/ELT, applied linguistics, linguistics or com-
munication; doctoral degree or all doctoral course

work finished as of April 1, 2003; sufficient ability .

in Japanese and English to carry out all job-related
duties inside and outside the classroom; no na-
tionality requirement; acceptance of Aoyama
Gakuin University’s educational policy. Materials:
either Japanese or English: CV with photo; a copy
of the diploma for the highest degree received or a
letter of certification from the institution; list of
publications and presentations and copies of three
representative publications (photocopies accept-
able); a sample syllabus for an English class;
letter(s) of recommendation. Applicants will be
notified of the general screening schedule. Salary
& Benefits: Salary and other working conditions
are determined by Aoyama Gakuin rules and regu-
lations. Contact: Mr. Nakamichi Itsuo, C/O Aca-
demic Affairs Office, Aoyama Gakuin University,
4-4-25 Shibuya, Shibuya-ku, Tokyo 150-8366, Ja-
pan (f): 03-3409-4575. Application Deadline: All
materials must arrive no later than September 20,
2002, addressed to Prof. Yamazaki Toshihiko,
Dean, Faculty of Law, at the above address by reg-
istered mail with “English Position” written in red
on the front of the envelope. Additional Infor-
mation: All materials will be reviewed in strict
confidence and returned to applicants after the
completion of the screening process. For informa-
tion about the Faculty of Law, see our Japanese
homepage at: <www.als.aoyama.ac.jp>.
Tokyo-to—The School of Business Administration
at Aoyama Gakuin University is seeking a full-
time tenured teacher of English at the Lecturer
(sennin-koshi) or Associate Professor (jo-kyoju)
level to assume duties on April 1, 2003. Qualifica-
tions: acceptance of Aoyama Gakuin University’s
educational policy; doctoral degree or all doctoral
course work finished as of April 1, 2003; strong
background in ESL/EFL/applied linguistics/English
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education/literature/cultural or regional studies;
sufficient ability in English to carry out all class-
room activities; sufficient ability in Japanese to
carry out all job-related duties; a deep understand-
ing of Christianity; three or more years of teaching
experience at the university level. No specific age,
gender, or nationality requirements. Duties:
teaching English as a foreign language at Aoyama
and Sagamihara campuses, as well as in the
evening college division (Aoyama campus); serve
on various administrative committees; conduct
research in an academic field; various extra-cur-
ricular activities. Salary & Benefits: Salary and
benefits are according to Aoyama Gakuin Univer-
sity regulations, and depend on qualifications,
age, and years of teaching experience. (Mandatory
retirement at the age of 68.) Application Materi-
als: One copy of either an English curriculum vi-
tae or a standard Japanese rirekisho sold in
stationary stores in Japan. Attach a photo taken
within the last 3 months; a letter of recommenda-
tion in a sealed envelope; copies of all diplomas of
higher degrees received; official transcripts for all
scholastic records (B.A. and higher); list of all pub-
lications and academic presentations with copies
of three representative publications and their ab-
stracts of less than 200 words; a sample syllabus
for an oral English, reading, or writing class you
have taught, or would like to teach. Application
Deadline: All application materials must be
mailed together in one mailing (by registered
mail), and arrive no later than September 20,
2002. Please have “English Position” written in red
on the front of the envelope, and address it to:
Dean Shin Hasegawa, School of Business Adminis-
tration, Aoyama Gakuin University, 4-4-25
Shibuya, Shibuya-ku, Tokyo 150-8366. Any inquir-
ies about the position or application procedure
should be addressed to: English Position Opening,
c¢/o School of Business Administration, Aoyama
Gakuin University, 4-4-25 Shibuya, Shibuya-ku,
Tokyo 150-8366, f: 03-3409-4575 (Academic Af-
fairs Office). Inquiries by telephone or email are
not acceptable. Application Procedures: All mate-
rials from applicants must be received by Septem-
ber 20, 2002. Materials will be read by the
selection committee, and a list of candidates to be
invited for an interview will be drawn up. Candi-
dates will be interviewed. Interviews will be both
written and oral, in both English and Japanese.
Final candidates will be notified directly around
October 1 of the interview schedules to be held in
mid-October. Notification of acceptance will be
made around mid-December. Additional Infor-
mation: More detailed information about the
School of Business Administration Aoyama
Gakuin University can be found at their
homepage (in Japanese only):
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<www.agub.aoyama.ac.jp/>. All documents sent
to the selection committee will be held in strict
confidence and will not be returned.

Web Corner

You can receive the updated JIC job listings on the

30th of each month by email at <jobs@jalt.org>,

and view them online on JALT’s homepage (address
below). Here are a variety of sites with information
relevant to teaching in Japan:

1. EFL, ESL and Other Teaching Jobs in Japan at
<www.jobsinjapan.com>

2. Information for those seeking university positions
(not a job list) at <www.debito.org/
univquestions.html>

3. ELT News at <www.eltnews.com/
jobsinjapan.shtml>

4. JALT Jobs and Career Enhancement links at <
www.jalt-publications.org/tlt/jobs/>

5. Teaching English in Japan: A Guide to Getting a
Job at <www.wizweb.com/~susan/japan/>

6. ESL Cafés Job Center at <www.pacificnet.net/
~sperling/jobcenter.html>

7. Ohayo Sensei at < www.ohayosensei.com/

8. NACSIS (National Center for Science Information
Systems’ Japanese site) career information at
<jrecin.jst.go.jp/>

9. The Digital Education Information Network Job
Centre at <www.edufind.com/index.cfm>

10. EFL in Asia at <www.geocities.com/Tokyo/Flats/
7947 /eflasia.htm>

11. Jobs in Japan at < www.englishresource.com/
index.html>

12. Job information at <www.ESLworldwide.com>

Bulletin Board

edited by timothy gutierrez

Contributors to the Bulletin Board are requested by the column
editor to submit announcements of up to 150 words written in
a paragraph format and not in abbreviated or outline form.
Submissions should be made by the 20th of the month. To
repeat an announcement, please contact the editor. For informa-
tion about more upcoming conferences and calls for papers, see
the Conference Calendar column.

Call for Participation

GALE, GILE, & PALE—These SIGs along with two
NGOs are cosponsoring Peace as a Global Lan-
guage, to be held September 28 and 29, 2002, in
Tokyo at Daito Bunka Kaikan (of Daito Bunka Uni-
versity) Nerima-ku, Tokyo. Conference themes
include teaching about human rights, conflict
resolgltion, gender issues, environmental issues,
ERIC
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and peace. For more info, visit the conference
websites at <www.eltcalendar.com/peace> (En-
glish) or <www.sainet.or.jp/~kasa/pglj.html>
(Japanese), or contact coordinators of GALE, GILE,
PALE, or the Peace as a Global Language Confer-
ence Committee, c/o J. Nakagawa; 2-285 Isohara,
Isohara-cho, Kita-Ibaraki-shi, Ibaraki-ken, 319-
1541, Japan, t: 0293-43-1755; <jane@ulis.ac.jp>.

Other Announcements

Elsevier Science—are delighted to announce a new
journal for 2002, Journal of English for Academic
Purposes (JEAP). The JEAP has been created to serve
the interests and needs of teachers, learners, and
researchers engaged in all aspects of the study and
use of English in academic (EAP) contexts. JEAP
has received enthusiastic support from EAP re-
searchers and practitioners around the world and
has been adopted as the official journal of
BALEAP, the British Association of Lecturers in
English for Academic Purposes. The JEAP is edited
by Liz Hamp-Lyons, The Hong Kong Polytechnic
University and Ken Hyland, City University of
Hong Kong. For further information on this excit-
ing new journal, subscription information, and
details on how to submit a paper, please visit:
<www.elsevier.com/locate/jeap>.

Staff Recruitment—The Language Teacher needs
English language proofreaders immediately. Quali-
fied applicants will be JALT members with lan-
guage teaching experience, Japanese residency, a
fax, email, and a computer that can process
Macintosh files. The position will require several
hours of concentrated work every month, listserv
subscription, and occasional online and face-to-
face meetings. If more qualified candidates apply
than we can accept, we will consider them in or-
der as further vacancies appear. The supervised
apprentice program of The Language Teacher trains
proofreaders in TLT style, format, and operations.
Apprentices begin by shadowing experienced
proofreaders, rotating from section to section of
the magazine until they become familiar with
TLT's operations as a whole. They then assume
proofreading tasks themselves. Consequently,
when annual or occasional staff vacancies arise,
the best qualified candidates tend to come from
current staff, and the result is often a succession of
vacancies filled and created in turn. As a rule, TLT
recruits publicly for proofreaders and translators
only, giving senior proofreaders and translators
first priority as other staff positions become va-
cant. Please submit your curriculum vitae and
cover letter to the Publications Board Chair;
<pubchair@jalt.org>.
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Submission

The editors welcome submissions of materi-
als concerned with all aspects of language
education, particularly with relevance to Ja-
pan. Materials in English should be sent in
Rich Text Format by either email or post.
Postal submissions must include a clearly
labeled diskette and one printed copy. Manu-
scripts should follow the American Psycho-
logical Association (APA) style as it appears in
The Language Teacher. The editors reserve the
right to edit all copy for length, style, and
clarity, without prior notification to authors.
Deadlines indicated below.

AR ORRER | BRI, NEBREFIN
5. HoVIEHOEFORMEHALET. TR
2. BEIR<AAREABEERALTIK 2L, -7
O, FRAMAOFEB MO <. HHBEITS.
BREOBAILT I XFEF, 1172 7 F. M@
BELWELET, 1HOTRI, BICEELEEA
A IR ERKEDIIBED S FE N,

The Language Teacher /3. American Psychological
Association (APA) D& A JVIZfE> TW &Y., BHAE
HBEBOE - BEXR - SIAREOBES bIOICHE
CABRATBRLWLEY. CTHDOML. The Lan-
guage Teacher® /Sy 7 F 2 )S—DEARBRFEE TR
KKEEHh. ARBRERFIIBHVEDELE .
ANR-ZAFOBETIHRITHLRRLBELHE
FTOT, TTREZ W, BRED. BROBE L.
TERVLEEWERBO—F2, FECENTEEL
7D, BBRLAEDTHIEMBDET.

Feature Articles
English Features. Well written, well-docu-
mented and researched articles, up to 3,000
words. Analysis and data can be quantitative
or qualitative (or both). Pages should be num-
bered, paragraphs separated by double car-
riage returns (not tabbed), word count noted,
and subheadings (boldfaced or italic) used
throughout for the convenience of readers.
The author’s name, affiliation, and contact
details should appear on the top of the first
page. The article’s title and an abstract of up
to 150 words must be translated into Japanese
and submitted separately. A 100-word bio-
graphical background and any tables or draw-
ings should also be sent in separate files. Send
electronic materials in an email attachment
to Robert Long. Hard copies also accepted.
BARBRANTY. 400 FHEEMAM20 HUN. &£
FeTHELZREL. TOFICHFLETEES. &7
ULTHBE THRWBBAEZHEL T AT, B,
Y. KFELARPBREFETENTNRHULEDY
TN, BF% - TR, AXOFIRANT.
PREICL., AXOBAGRICHIZMI TN,
IOy E—2BRDNEEBER. MIXBTHE
VBB LEY, HBOSA ML, BE - IRENO
O—FRIE. 1507 - KLADKXES. 1007—
FUAOFEE OMXBEZJMIcB/E CLx 0,
FAEEFEEOIC—- 28, B3 zERBEHREIC
BEDKLE VL, AR RECRELET.

Opinion & Perspectives. Pieces of up to
1,500 words must be informed and of current
concem to professionals in the language teach-
ing field. Send submissions to the editor.

GURRARRL O ~15 MM, REBBELZ>THIHE
BAORL, MARELSEZBHTSZI5LTT.
FREIC, KBOLA b FE - FREMOD-—-Y
FRIE. XKXEHZRAL. BEBERRECHRD
KEZWV, BYR. AREIRRCL350RTA
D2HAMDISELBTT,
Interviews. If you are interested in interview-
ing a well-known professional in the field,
please consult the editor first.

THBEA) ~NOL S E21—-RBETYT., 1%
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Readers’ Views. Responses to articles or other
items in 7TLT are invited. Submissions of up to
500 words should be sent to the editor by the
15th of the month, 3 months prior to publi-

cation, to allow time to request a response to
appear in the same issue, if appropriate. TLT
will not publish anonymous correspondence
unless there is a compelling reason to do so,
and then only if the correspondent is known
to the editor.

The Language Teacher 2B Z N/ BB /2 EADOR
AesHFE< L0, RET1,.000FLA. HYR.
BRECRBILLITORITADINAMOLISHICE
FEERELBTYT. BREVLELHMLLBE
2. BEEIC. ThicHT 5 RBOARZEEAL,
RUSIHEDORAZBRL 7.

Conference Reports. If you will be attending
an international or regional conference and
are able to write a report of up to 1,500 words,
please contact the editor.
HEAFCRETL220EMASBIIBMT ST
EDHT. TOPEEAJL L VSR, BHAEBMRE
IHBRCE RN, RERFERAMKEBETTY,

Readers’ Forum. Essays on topics related to
language teaching and learning in Japan, up
to 2,500 words. While not focused on pri-
mary research data, a Readers’ Forum article
should nevertheless display a wide reading
and depth of understanding of its topic. Japa-
nese title and abstract also required (see above).
Send electronic submissions to Scott Gardner.
U——X - Tx—5h: BRTOEEERT. Kk
UEBEYICMT 56,000FADLy 1 TY. §
EF-FRERELETTRALTH, V—-F-X -
TA—5LORFR. AHEIC, BEIMLTENE
BeEAsRBmeREMOLLET,

Departments
My Share. We invite up to 1,000 words on a
successful teaching technique or lesson plan
you have used. Readers should be able to
replicate your technique or lesson plan. Send
submissions to the My Share editor.
ZYEEDHICRT ZHBMET 1 T« T OHRE 2R
535LTY. BERBTHEL<FIHTES b, i
S EERTOREERBL L bOEERNICRA
LET, BEEDBANDIENTEETH. ART
FEEOIZNLO, FERXBICLSBRIFTHSS
HOEBRLLEY, P, KBOST L. F
# - RO O—vFRIE. 2007 — FEEDOEX
BEE%EAL. My Share IREHFICBEDI AN,
WY, BRECFAICLLBORTAO 2 HARMD
15BESBTY.

Book Reviews. We invite reviews of books
and other educational materials. We do not
publish unsolicited reviews. Contact the Pub-
lishers’ Review Copies Liaison for submission
guidelines and the Book Reviews editor for
permission to review unlisted materials.

BETY., FHELT. T0XOJIANTNEE
HBTH<IE>TWEY, SHeHMINSES
I3, Publishers Review Copies Liaison = TR < /£
X, F/o. EBERENT. The Language Teacher (248
BT HEIZEDLLERTHINEINTWMBT 5
. I Book Review REE BV EHEK
&,

JALT News. All news pertaining to official
JALT organizational activities should be sent
to the JALT News editors. Deadline: 15th of the
month, 2 months prior to publication.

JALTR K BfEL Y Eodas el Ens
1. JALT News fEFIC CHM< K2 1. #1218
WECHRICLSSORTH D25 ARMO15H I JALT
NewsiRIREL BT,

Special Interest Group News. JALT-recognised
Special Interest Groups may submit a monthly
report to the Special Interest Group News
editor. Deadline: 15th of the month, 2 months
prior to publication.

JALTAE ? Special Interest Group T. {EH D34
SEEBELAVER, SIGSRRFIICHMILE
W, B3, BREIRAICLSBORITAD2 #A
B 1S EIZ SIGSHRMRELE TY.

Chapter Reports. Each Chapter may submit
a monthly report of up to 400 words which
should (a) identify the chapter, (b) have a
title—usually the presentation title, (c) have
a by-line with the presenter’s name, (d) in-
clude the month in which the presentation
was given, (e) conclude with the reporter’s
name. For specific guidelines contact the
Chapter Reports editor. Deadline: 15th of the
month, 2 months prior to publication.
HAEEXB2OLETORROVETY., RTBH
HAR2HN S 4 . FIROBHIC () X8, )
REDOER, () RRELZTHEL. () REMVLDT
OB IRAETHTILE L, T (o)
XRCHERBERTBH/EC LT, BYR. 8
WeIRRBIIRABORITAD2 HAMDL 5 Hiz
Chapter Reports RELNTY. BABORER
Chapter Reports BABRREITHRED <fFx 0,

Chapter Meetings. Chapters must follow the
precise format used in every issue of 7LT (i.e.,
topic, speaker, date, time, place, fee, and
other information in order, followed by a
brief, objective description of the event). Maps
of new locations can be printed upon consul-
tation with the column editor. Meetings that
are scheduled for the first week of the month
should be published in the previous month'’s
issue. Announcements or requests for guide-
lines should be sent to the Chapter Meetings
editor. Deadline: 15th of the month, 2 months
prior to publication.
¥HOLEOBASETY., FROBOIIRE
=HEL. RROVE. RREL. 0. B B
MR HLEHEROEYUELLMERS - T7 0
AESEHEBEL T L, BfIC, HRLR
ZDOABE. RREOBAZHIMATHLHEMTY .
B E B L /=151, Chapter Announcements £
WHEICHB<EEL, BLAKLSETETHE
2. MASICARTS RN ETOT. THER
<KEEW», BUR, BR2IFRBLZSB50RTA
D27 BRI 15H IzChapter Announcements FgitE
BBTY.
Bulletin Board. Calls for papers, participa-
tion in/announcements of conferences, col-
loquia, seminars, or research projects may be
posted in this column. Email or fax your
announcements of up to 150 words to the
Bulletin Board editor. Deadline: 20th of the
month, 2 months prior to publication.
JALT DAAOBRGKIc L 58Uz E0basd.
JALT. 20NN OEEIZLIREE. BX
OFREEETRRLET, JALTUSOBEIZL S
BLMOBASHIIE, BMRICATSMEESYD
53T EE A, The Language Teacher R UF JALT
2. COMDEEOABERETSILRTESY
Ao BHSEOHRIT. —DOMLICDE—[E. 300
FUREZGTHBALEEET, B3, BRECH
G BBORITAD2 HAMOD20HIZ Bulletin
Board BIRFLHTY. £tk Conference Calen-
dar f@lic. BH, SLHBASEERMED LR TES
¥, IHRADMHIL. Conference Calendar BMHEIT
BELHSEEN,

JIC/Positions. TLT encourages all prospective
employers to use this free service to locate the
most qualified language teachers in Japan.
Contact the Job Information Center editor
for an announcement form. Deadline for
submitting forms: 15th of the month two
months prior to publication. Publication does
not indicate endorsement of the institution
by Jact. It is the position of the JALT Executive
Board that no positions-wanted announce-
ments will be printed.

SRAWITY . LA Job Information
Centet/Positions ¥ - Announcement Form %
WMRLTLEZ20, B, BR2CHICnsE
DRETBD2HARDISHIC Job Information Cen-
ter/Positions SME LAG TT. The Language Teacher
RU JALTR. OROESEONEERETHI &2
TEEHA. BB, RIESETBEAJALT Executive
Board DB & TY.
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JALT Publications Board Chair — Brad Visgatis
t: 06-6902-8894 ext 2422 or 2596; f: 06-6902-8894
pubchair@jalt.org

Immediate Past Editor — Malcolm Swanson
c/o Kyushu Junior College of Kinki University, 1-5-30
Komoda-higashi, lizuka 820-8513; t: 0948-22-5727 ext 57
f: 0948-24-8591; tit_past@jalt.org

Co-Editor — Robert Long
3-26 Sensui-cho, Tobata-ku, Kitakyushu 804-8550
t: 093-884-3447, f: 093-884-3400 (w); tit_ed1@jalt.org

Co-Editor — Scott Gardner
t/f: 086-270-7101; tit_ed2@jalt.org

Japanese-Language Editor — /NEFIER} (Ono Masaki)
t: 0298-53-7475 (w); f: 0298-53-6204;
masaki@intersc.tsukuba.ac.jp

Japanese-Language Associate Editor — fi#x%&8¥ (Inamori
Mihoko); t/f: 042-774-7414; mihoko@teacher.nifty.jp

Assistant Editor — Paul Lewis
t/f: 052-709-1307 (h); tlt_a-ed@jalt.org

TLT Online Editor — Bob Gettings
tit_web@jalt.org

COLUMN EDITORS

A Chapter in Your Life — Joyce Cunningham & Miyao Mariko
Joyce Cunningham: Faculty of Humanities,
Ibaraki University, 2-1-1 Bunkyo, Mito 310-0056
t: 029-228-8455; f: 029-228-8499
English: tlt_cl@jalt.org; H#85: tlt_clj@jalt.org

My Share — Erin Burke
t: 052-851-0034; tlt_ms@jalt.org

Book Reviews — Amanda O’Brien, tlt_br@jalt.org

Publishers’ Review Copies Liaison — Linh T. Pallos
tlt_rr@jalt.org

Letters — Scott Gardner (See Co-Editor) & Koarai Mikiya
t/f: 011-614-5753 (h); ja8m-kari@asahi-net.or.jp

Bulletin Board — Timothy Gutierrez & Saito Makiko
Timothy Gutierrez: t: 0823-21-4771
English: tlt_bb@jalt.org; HZ#5: chip621@aol.com

SIG Focus — Aleda Krause
t/f: 048-789-2240; tlt_sf@jalt.org

SIG News — Coleman South
t: 018-886-5100; £:018-886-5019; tlt_sig@jalt.org

Chapter Reports — Richard Blight
English: tlt_chre@jalt.org

Chapter Meetings — Tom Merner
1-55-17 Higiriyama, Konan-ku, Yokohama 233-0015;
t/f: 045-822-6623 (w); tit_chmt@jalt.org

Conference Calendar — Linh T. Pallos
tlt_cc@jalt.org

Job Information Center/Positions — Paul Daniels
tlt_jic@jalt.org

Staff List

OCCASIONAL COLUMN EDITORS

‘Educational Innovations/Creative Course Design — Daniel

J. McIntyre; djm@tkg.att.ne.jp
Net Nuggets — Larry Davies; tlt_net@jalt.org
Off the Presses — Mark Zeid <tlt_op@jalt.org>
Working Papers — John McLaughlin <tlt_wp@jalt.org>

PRODUCTION

Proofreaders — Kim Bradford-Watts, Jennifer Danker, Nigel
Henry, Aleda Krause, Richard Lavin, Paul Lewis, Tamara
Milboum, Amanda O’Brien, Linh T. Pallos, Joseph Sheehan,

Jerry Talandis, Tsukahara Maki

MXEEEREIE — FISERE
(Japanese abstracts — Abe Emika)

Design & Layout — The Word Works
t: 045-314-9324; f: 045-316-4409; tww@gol.com

Printing — Koshinsha Co., Ltd., Osaka

EDITORIAL ADVISORY BOARD
Kim Bradford-Watts (Kyoto Tachibana Womens University)
Torkil Christensen (Hokusei Women'’s Junior College)
Shawn Clankie (Hokkaido University)
Steve Comwell (Osaka Jogakuin Junior College)
Michael Furmanovsky (Ryukoku University)
Shaun Gates (Shiga Women'’s Junior College)
Amanda Gillis-Furutaka (Kyoto Sangyo University)
Kinugawa Takao (University of Tsukuba)
Kizuka Masataka (Tokyo Woman’s Christian University)
Laura MacGregor (Gakushuin University)
John McLaughlin (Temple University Japan)
Miyanaga Chieko (Osaka Prefecture University)
Bern Mulvey (Fukui National University)
Tim Murphey (Yuan Ze University, Taiwan)
Brett Reynolds (Sakuragaoka Girls’ Jr. & Sr. High School)
Jill Robbins (EnglishDotCom.org)
Sakui Keiko (Kwansei Gakuin University)
Steven Sheldon (Senshu University)
Shiozawa Mayumi (Ashiya Women'’s Jr. College)
Tamara Swenson (Osaka Jogakuin Junior College)
Takahashi Sachiko (Okayama Notre Dame Seishin Women’s

University)

PEER SUPPORT GROUP

Coordinator — Wilma Luth
tlt_psg@jalt.org

Members: Andy Barfield, Paul Beaufait, Robert Croker,
Mary Lee Field, Wilma Luth, Andrew Obermeier, Jill Robbins,
Malcolm Swanson

JALT
TLT Online: www.jalt.org/tlt

JALT Central Office — Urban Edge Bldg. SF, 1-37-9 Taito,
Taito-ku, Tokyo 110-0016;
t: 03-3837-1630; f: 03-3837-1631; jalt@gol.com

For information on advertising in TLT, please contact the JALT Central Office: tlt_adv@jalt.org
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Membership Information
JALT is a professional organization dedicated to the improvement of language learning and teaching in Japan, a vehicle for the
exchange of new ideas and techniques, and a means of keeping abreast of new developments in a rapidly changing field. JALT,
formed in 1976, has an international membership of over 3,500. There are currently 39 JALT chapters and 1 affiliate chapter
throughout Japan (listed below). It is the Japan affiliate of International TESOL (Teachers of English to Speakers of Other
Languages) and a branch of IATEFL (International Association of Teachers of English as a Foreign Language).

Publications — JALT publishes The Language Teacher, a monthly magazine of articles and announcements on professional
concerns; the semi-annual JALT Journal; JALT Conference Proceedings (annual); and JALT Applied Materials (a monograph
series).

Meetings and Conferences — The JALT International Conference on Language Teaching/Leaming attracts some 2,000
participants annually. The program consists of over 300 papers, workshops, colloquia, and poster sessions, a publishers’
exhibition of some 1,000m?, an employment center, and social events. Local chapter meetings are held on a monthly or bi-
monthly basis in each JALT chapter, and Special Interest Groups, SIGs, disseminate information on areas of special interest.
JALT also sponsors special events, such as conferences on testing and other themes.

Chapters — Akita, Chiba, Fukui, Fukuoka, Gunma, Hamamatsu, Himeji, Hiroshima, Hokkaido, Ibaraki, Iwate, Kagawa,
Kagoshima, Kanazawa, Kitakyushu, Kobe, Kumamoto, Kyoto, Matsuyama, Miyazaki, Nagasaki, Nagoya, Nara, Niigata,
Okayama, Okinawa, Omiya, Osaka, Sendai, Shinshu, Shizuoka, Tochigi, Tokushima, Tokyo, Toyohashi, West Tokyo,
Yamagata, Yamaguchi, Yokohama, Gifu (affiliate).

SIGs — Bilingualism; College and University Educators; Computer-Assisted Language Learning; Global Issues in Language
Education; Japanese as a Second Language; Jr./Str. High School; Learner Development; Material Writers; Professionalism,
Administration, and Leadership in Education; Teacher Education; Teaching Children; Testing and Evaluation; Video; Other
Language Educators (affiliate); Foreign Language Literacy (affiliate); Gender Awareness in Language Education (affiliate);
Pragmatics (affiliate); Eikaiwa (pending approval); Pronunciation (pending approval). JALT members can join as many SIGs
as they wish for a fee of ¥1,500 per SIG.

Awards for Research Grants and Development — Awarded annually. Applications must be made to the JALT Research
Grants Committee Chair by August 16. Awards are announced at the annual conference.

Membership — Regular Membership (¥10,000) includes membership in the nearest chapter. Student Memberships
(¥6,000) are available to full-time students with proper identification. Joint Memberships (¥17,000), available to two individuals
sharing the same mailing address, receive only one copy of each JALT publication. Group Memberships (¥6,500/person) are
available to five or more people employed by the same institution. One copy of each publication is provided for every five
members or fraction thereof. Applications may be made at any JALT meeting, by using the postal money transfer form (yubin
furikae) found in every issue of The Language Teacher, or by sending an International Postal Money Order (no check surcharge),
a check or money order in yen (on a Japanese bank), in dollars (on a U.S. bank), or in pounds (on a U.K. bank) to the Central
Office. Joint and Group Members must apply, renew, and pay membership fees together with the other members of their group.

Central Office
Urban Edge Building, sth Floor, 1-37-9 Taito, Taito-ku, Tokyo 110-0016
tel: 03-3837-1630; fax: 03-3837-1631; jalt@gol.com

JALT (ZEFEZEEFR) IOV T

JALTREHOEBERRICE ISV IVEBREEEHL, BRICBI2EEETOMLERBERAI &2 BAMETHENAETT. 19764FICRT
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plied Materials (€77 573 U—X). BEUJALTERALLHERTLTVET,

Fle ke JALTOBEBE BEXFEYCHET2ERERRDICE. SE2.000 AMREDET, ERRK2DOTOY I LR3000BL. T—ray
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(S FHRRBE) . AREY T — EIFURARD) . Pz o —EBERE EIFIMRTS) . BHR EOTNPFRES) . X288 GRE
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RRLTREELET, .
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. most preferred English language proficiency
test at the university level

accurate and objective scores,
accepted by institutions worldwide

. new test features:

to take the

Computer-
Based TOEFL’

For more information contact:

Council on International Educational Exchange
TOEFL Division

TEL 03-5467-5489 (Mon~Fri 9:30~17:30)
URL http://www.cieej.or.jp

TOEFL www.ioefl.org

- Test of English as a Foreign Language

o visuals and headphones for listening
* an essay, with the option to type
or hand-write

. easy-to-use computer tutorials
worldwide availability

. duily testing in many countries
flexible scheduling

small, comfortable testing rooms
unofficial results on test day

quicker score reports
(when the essay is typed)

opyright «* 1999 by Educational Testing Sewlce All rights reserved. EDUCATIONAL ESTING SERVICE, /—j
S, the ETS logo, TOEFL and the TOEFL logo are registered trademarks of Educat nal Testing Service. ETS
e modernized ETS logo is a trademark of Educational Testing Servicé.
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CAMBRIDGE

UNIVERSITY PRESS

Grammar for the desk

The Cambridge Grammar
of the English Language
R. Huddleston & G.K. Pullum

The first comprehensive
descriptivegrammar to appear
for over fifteen years, a period
which has seen significant
developments in all levels of
linguistic theory. A must for

the desks of all involved in the study of linguistics or in
gtl;l; teaching of English.

LD Exploring Grammar in

Grammar [RAUGY

TR 1< R Carter, R. Kughes and M. McCarthy
X b This reference and practice
grammar analyses why people
choose certain structures in
particular situations and the
effect that has on meaning. It
is based entirely on real spoken
and written language taken from the Cambridge
International Corpus.

Grammar for teachers
Grammar for English .~

Grammar or Engin - Grammar for English
mu Language Teachers
M. Parrot

This award-winning reference
helps teachers to develop their
knowledge and understanding
of grammar while providing
help for planning lessons and

clarifying learners' problems.
Contains corpus-informed exercises for testing
grammar 'rules’ against real language use.

Grammar for all

Grammar for learners

Basic Grammar in
Use/Grammar in Use

R. Murphy (with W. R. Smalzer)
Clarity and simplicity are
the reasons that more
than 14 million learners
have chosen the 77 Use'
grammar books . Both the American and British
English versions feature the tried and trusted two-page
unit format.available with or without answers.
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Grammar for the train

. Grammar in Practice
1&2
R. Gower

40 units of quick grammar
exercises for young adults
and adults at beginner/false
beginner level.

[lustrations help clarify meaning and build confidence.
The books are small and easy to carry and include full
answer keys so learners can choose where and when
they want to study.

Grammar for fun

pon  Games for Grammar
Games for

Srtinugg ractice
e Gleatecl E Chin & M.L Zaorob
More than 40 photocopiable
games and activities to liven up

IOEIRREEREHD S-SR (NS | AN BB E e H U S = Sl - | SEaNSR oh e

any classroom and help
students to find grammar
practice meaningful and
rewarding. The activities are

designed to promote intensive and interactive practice
with learners of all ages and all levels.

For more information about these or other grammar titles from Cambridge, contact:

CAMBRID GE

NIVERSITY PRESS

2F Kenkyusha bldg,.
2-9 Kanda Surugadai. Chivoda-ku, Tokyo 101-0002
Tel: 03 329553879 Fav: 03 3219 7182

Einail officct cup-japan.org




