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ast month'’s issue of The Language Teacher was full of great

information and data on reading, speaking, and grammar

which we hope you found useful. However, you may have
noticed the lack of a Readers’ Forum column in the April TLT. For
those of you who missed the RF—and even for those of you who
didn’t—this month’s TLT sports three Readers’ Forum articles. They
cover three quite varied areas of focus: self-reflection as a teacher,
special problems of international families in Japan, and last but cer-
tainly not least, classroom activities for students based on the
theme of World Cup 2002.

First, David Jeffrey and Gregory Hadley outline -keeping project
that Jeffrey undertook in order to evaluate his own progress as a
teacher. The authors encourage the use of diaries, among other
forms of recordkeeping, for the insight and perspective that arise
from taking the time to pause and record your thoughts about
teaching. Next, Frank Daulton discusses his interviews with several
international families living in Japan. His aim is to verify what
kinds of strategiés these fai use Withitheir young pre-school
and school-ag j
these families s
halt bullying.

The third arti
great summer e
Liontas provide
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We hope you
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Readers’ Forum

Balancing Intuition with Insight:
Reflective Teaching through Diary Studies

David Jeffrey and Gregory Hadley
Niigata University of International and Information Studies

t the beginning of a teaching experience in a

new culture, the language teacher’s interpre-

tations of what occurs in the classroom are
frequently based more on intuition than insight.
Because perceptions of the learners and the culture
can have far-reaching effects on the motivation of
language teachers and the affective nature of their
classroom instruction, it sometimes is necessary for
teachers to pause and reflect upon the validity of
their personal assumptions. The question for many, if
not most language teachers, however, is how to em-
bark on a journey of professional self-reflection while
maintaining their typically busy schedules. One pos-
sible answer to this dilemma may be found in keep-
ing a focused, short-term journal, or diary study.

Diary studies have had a long history of use in

English teaching (Maneekhao & Watson Todd,
2001; McDonough, 1994; Thornbury, 1991; Lowe,
1984). They are usually personal accounts of teach-
ing a language (in the case of a teacher) or of learn-
ing a language (in the case of a student). Bailey
(1990) states that diary studies are “documented
through regular, candid entries in a personal journal
and then analyzed for recurring patterns or salient
events” (p. 215). Diaries have wide ranging applica-
tions. Nunan (1992) remarks “they have been used
in investigations of second language acquisition,
teacher-learner interaction, teacher education, and
other aspects of language learning and use” (p. 118).
Bell (1993) adds that they are “an attractive way of
gathering information about the way individuals
spend their time.... [T]hey can provide valuable in-
formation about work patterns and activities” (p.
102). Jarvis (1992) explored the use of learner diaries
with in-service teachers in a short methodology
course in order to help teachers become aware of
the importance of self-reflection for pedagogic inno-
vation. She summarized the experience by saying
that “those who succeeded in reflecting on practice,
seem also to reveal a heightened sense of their own
responsibility for their learning and for changing

their teaching. They
seem to have more
confidence in their
own ability to act”
(p. 142).

In this paper, we
will explore the ben-
efits and difficulties
of undertaking a
diary study, based upon our personal experience.
Readers will notice a shift between I and we during
the narrative of this report. The first person singular
indicates David Jeffrey, who was the classroom
teacher and kept a diary of his teaching experiences
over a two-week period. The first person plural sig-
nifies the inclusion of Gregory Hadley, whom Jef-
frey sought early in the project because of his
expertise in diary studies and knowledge about
methods of analysis. We begin by describing the
setting of this project.

David Jeffrey Gregory Hadley

The Setting

This study took place in our university’s Communica-
tive English Program (CEP), a semi-intensive English
as an International Language (EIL) program that en-
courages students to speak English in a relaxed, confi-
dent manner, and focuses on Japanese issues as they
relate to the international setting. Small classes of 22
learners are streamed into six distinct levels of lan-
guage proficiency, and meet once a day from Monday
to Friday where they study courses that focus on oral
communication, listening and reading skills. The di-
ary study concentrated on the oral communication
classes taught by the first author.

The Diary Study

Although I had taught in English language schools,
I had difficulties in adjusting to CEP’s coordinated
curriculum and in relating to university students. I
often worried that the students perceived my classes
negatively. Tired of wondering if things were really

. BEOBEBAMNLBRRICEZBMHAEMT (a teacher-diary study) 2XEET 5, Thid. BB TORREEETEI—DDHET
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readers’ forum: jeffrey & hadley

the way they appeared to be, I decided that a diary
study, based on honest reflections, seemed an inter-
esting avenue of inquiry. Perhaps a less time-con-
suming method to look at my teaching, such as
videotaping, would have been appropriate, but I
also wanted to take a thorough route and truly be-
gin to understand more about my teaching environ-
ment and myself.

To set the diary process in motion, we devised a
checklist for use in the classroom that would keep
my thoughts focused and help me write down short
notes to assist with the
writing up of entries after
the class. The checklist was

knowledge of this data might bias my observations
during the actual project.

The Results
From the program, the main keywords in my diaries
were feel, good, enjoying, trying, happy, conversation,
satisfied, confidence, and motivation. Looking at con-
cordances of sentences and paragraphs where these
most frequent words occurred paved the way for
several insights into my teaching and interaction
with my learners.

Affectively, the diary entries
suggested that there was a good
atmosphere in all the classes. |

comprised of the following
categories:

-Students initiating a con-
versation

-Students maintaining a
conversation

-Students asking ques-
tions in a conversation

-Students closing a con-
versation

I wrote the diary entries

I became aware that when
I felt confident while
teaching, it would seem to
- instill confidence in the
students, who appeared to
perform better. This in
turn would contribute
further to my motivation
as a teacher.

had been concerned about this,
as | had not been sure whether
my students were trying to look
happy in order to please me, or if
they genuinely were so. The diary
seemed to provide more evidence
that the learners were pleased
with the quality of the classes.
Space will allow for only a few
excerpts from the diary:

I saw this class face quite a
hurdle today, with the new

immediately after each

class, and tried to focus not only on my emotions,
but also on what [ actually witnessed during my
lessons. I wanted to put some distance between me
and my emotions to find out if the affective issues
in my classes were truly as poor as I thought they
were, and also to determine if what I was seeing in
class came from concrete observations or simply
from my own suppositions.

I accepted the importance of substantiating my
diary assertions as much as possible in order to
“support reflective comments with examples from
class sessions or actual language data” (Bailey, 1990,
p- 221). I included as many specific examples of my
own responses and classroom events. This was to
ensure that the later analysis would be based on
clear and open personal reflections.

We first undertook a two-week pilot study to es-
tablish the workability of the diary study and the
method of analysis. We did not find any issues that
needed to be modified. The WordSmith Tools pro-
gram (Scott, 1997) was tested using the data from
the pilot study. This program is normally utilized in
creating concordances as an aid to studying corpora
(Johns, 1994), but we found that it could be an ideal
tool for analyzing the prominent features of my
diary, which was a corpus of my thoughts and re-
flections of what took place in my classes. During
the pilot study, however, only the second author
had access to the pilot study analysis, because my

ERIC

Aruitoxt provided by Eic:

challenge to allow for even
more conversation time.... I
acted merely as a facilitator and put things more
in their hands, but I was very impressed to see
their determination to succeed.... It was good to
see them enjoying what they were doing too—
lots of smiles and laughter, but with all the nec-
essary discipline.

Observations such as these began to help me to
get personal satisfaction from teaching the classes. I
became aware that when I felt confident while
teaching, it would seem to instill confidence in the
students, who appeared to perform better. This in
turn would contribute further to my motivation as a
teacher (an issue much ignored in the literature). I
started to realize that teachers and students, far
from being separate entities, have a more synergistic
relationship than I had previously thought. As one
excerpt reveals:

I really noticed today how many students speak
much better English now than they did at the
beginning of the year, and with the necessary
confidence too.... I'm always smiling, encourag-
ing them and behave in a happy and confident
manner, and it seems to motivate the stu-
dents.... We have grown together in confidence
through this experience.

There seem to be fewer barriers now between my
learners and me, and our energies now seem more
focused on the task of language learning. While en-

2i0
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gaged in the pressures of day-to-day teaching, my
progress and that of the learners seemed to be static,
but the diary gave me a chance to realize that we all
had come a long way.

The diary also highlighted considerable room for
improvement on the practical side of my teaching
by bringing to my attention the need to concentrate
more on the management of activities in the class-
room:

I concentrated a lot on my technique, espe-
cially the transitions between activities. I've
noticed that I can cut down a lot on time here
too, and especially on my talking time, but it is
a hard thing to achieve in practice and I sup-
pose it takes time to get it

right. Easy in theory, but

readers’ forum: jeffrey & hadley

changed facial expressions several times during the
lesson, and noticed that roughly half the students
copied and changed as I did. I concluded that I had
more influence on the students than I had thought,
and was reminded that teaching English entails
more than merely the transfer of a skill or knowl-
edge.

Diary Drawbacks

Diary studies take a lot of dedication because they
are not as simple as one might believe; they are
time-consuming and can become laborious. Bailey
adds that “in order to really learn from the record,
the diarist should re-read the journal entries and try
to find the patterns therein” (1990, p. 224). It would

hard in practice! So 1
want to concentrate on
trying to refine these ac-
tivities more and more in

For the first time, the impact of my teaching style
and my relations with the students became clearer.

the next lesson and in
the lessons that follow
after that.

Not only did I need to cut back on the amount of
time I spent in explaining tasks to learners, I also
needed to become more of a facilitator during class
activities. Upon further reflection, I also accepted
the fact that some experience is acquired over time,
and that I needed to be patient. Many of my col-
leagues have been teaching for over ten years, and
often I was feeling bad for not being able to do what
they could. The diary study helped me reconsider
my situation, and to relax.

For the first time, the impact of my teaching
style and my relations with the students became
clearer. When I was not overly identifying my self-
worth with the responses of the students, my
classes seemed to go better. I came to the realiza-
tion that it is best for me
to keep things simple in
the classroom, but set
achievable standards for
the students during the
lessons. Success for me
seemed to lie in guiding
the learners to complet-
ing several simple lan-
guage tasks well, rather
than creating more un-
necessary work through
complexity.

The focus of the diary
study also helped me to
see interesting student
behavior that had previously gone unnoticed. I be-
came aware that many of the learners would subtly
reflect back to me my facial expressions. I purposely

WERIC ¢

Aruitoxt provided by Eic:

also be a mistake to believe that diary studies are an
easy substitute for conventional research methods.
While the writing up of a diary is less demanding
than preparing and undertaking questionnaire re-
search, Henderson, Morris, and Fitz-Gibbon (1987,
p. 31) point out that a diary takes much longer than
conventional research methods to interpret properly
once it has been written up. Although WordSmith
Tools (Scott, 1997) was a great help in finding the
regular patterns within the diary, the overall process
was still time-consuming. Language teachers consid-
ering undertaking a diary study should not overlook
these limitations.

Despite these drawbacks, however, it does seem
that the advantages ultimately outweigh the disad-
vantages, so long as the writers of the diaries are
dedicated to examining
what they have written.
Doing so may reveal
aspects of their teach-
ing that can lead to a
deeper understanding
of themselves and their
students. Writing and
analyzing my diary was
a motivational experi-
ence for me. It helped
me develop a better
self-awareness and gave
me the confidence
needed to experiment
with new teaching
techniques, and also heralded a powerful transfor-
mation in my thinking and in my attitudes to-
wards my students.

April 1, 2002




readers’ forum: jeffrey & hadley

Conclusion

There are many methods teachers can use to ana-
lyze and reflect on their work. Recording thoughts
on tape for brief periods in and out of the class,
taking videotapes of lessons, or simply talking with
a sympathetic colleague are all helpful methods
available to language teachers. Teachers should
find what works best for them, as what works for
one person does not necessarily work for another.
Based upon the experiences of this study, however,
we would suggest that taking the time to put one’s
thoughts down in writing seems to be one of the
most practical and beneficial means of language
teacher self-analysis.

We feel that focused, short-term diary studies may
provide a rewarding experience for new and experi-
enced teachers alike. Although the process can be
time-consuming, diary studies can help language
teachers better understand themselves and their
learners, and foster greater understanding of the
complex dynamics within their classrooms.
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readers’ forum

Biracials and Bullying: Preparing Kids for School

Frank E. Daulton, Ryukoku University

and one non-Japanese parent) may be particu-

larly vulnerable to bullying (ijime). Anecdotal
accounts, including those of the Amerasian children
of Okinawa (e.g. Maeda, 1998), suggest that bullying
against biracials is particularly common. Quantify-
ing this is problematic (e.g. defining bullying, locat-
ing biracials) and probably unnecessary. That
victims of bullying are usually those seen as differ-
ent or weak is a given, and Japanese biracials are
different in appearance and often weakened by their
marginalization in society. As for severity, even a
normally harmless taunt—directed

I n Japan, biracial children (i.e. of one Japanese

lize these strategies at home, in
addition to what can later be ac-
complished through the curricu-
lums and administrations of
schools.

For the present paper, the inter-
national families were asked ques-
tions related to these strategies in a
general and non-leading way. To protect anonym-
ity, names are withheld, and the four parents
quoted in this paper are given aliases:

towards someone who endures Mother Father Child(ren)
daily, subtle attacs S 0;11_ th_elr Sel_f Family 1 “Helen”"—America Japan age 4 daughter
esteerp and mer'r; €Iship 1n So?—l Family 2  Brazil “Junichiro”—Japan age 2 daughter
et}ll)_ls I:ecisg_an y ;nore l:a;;m :t Family 3  Philippines “Ryusuke”—Japan age 9 son
arents of biracials must strive to . “ " .
Family 4 Japan Leroy”—America age 5 son, age 3 daughter
enable their children to flourish ye Jap Y § § §

when faced with misunderstanding

or even mistreatment. This paper will seek to deter-
mine what proactive steps parents may already be
taking by summarizing interviews with four interna-
tional families. The common characteristics of these
otherwise diverse families were: their children had yet
to enter school, or had recently just begun; and they
resided in Niigata prefecture. Their comments re-
vealed their unique situations and outlooks.

Preparing Children Against Bullying

The JALT Bilingual SIG publication Bullying in Japa-
nese Schools: International Perspectives (Gillis-
Furutaka, ed., 1999) contains valuable accounts by
various families concerning children and bullying.
These accounts, considered together with other pub-
lished research, led Daulton & Seki (2000) to deduce
four proactive “strategies” in the TLT article “Bully-
ing and Biracial Children in Japan.”' While these
strategies could be applied to any child in a bullying
situation, they are particularly crucial for biracials
for reasons addressed below. The strategies were: 1)
maintaining good communications; 2) encouraging
children to “stand up” for themselves; 3) building
self-esteem; and 4) instilling a strong sense of right
and wrong. It was suggested that parents could uti-

1. Keeping open the lines of communication

Good communication allows children to feel their
parents’ love and support. It also raises children’s
awareness of when they are being bullied, which is
not always apparent (Fried & Fried, 1996, p. 2). But
good communication requires effort, especially as
children tend to feel that.confiding with someone
about bullying is shameful. Presenting further chal-
lenges are the multiple languages (and language
backgrounds) present within international families.
In the interviews, it was found that while parents
appreciate the importance and difficulty of estab-
lishing communications over time, approaches dif-
fered in connection to the gender of the child
involved. Furthermore, it was suggested that intu-
ition can facilitate communication.

Junichiro says, “I want to create a family environ-
ment where we can talk about any problem.” To
encourage this, Junichiro strives to understand the
interests and slang of young people. Similarly, the
mother, a Japanese-Brazilian, is improving her Japa-
nese ability, as Japanese will be the primary lan-
guage of their two-year-old daughter.

“Your communication with your child isn’t guar-
anteed,” says Helen, an American. “It's something

AZAORMEZBCVUDIEHERT ., BROBOBI FHEMBFOEHIILEEL ZHLDOL S CTHERSEXRTT2FNTRTSH

HNEHEIZ Ui hidiz oit, TLTOZREHE Bullying and Biracial Children in Japan" (Daulton & Seki.

2000) ITk2EEREE
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readers’ forum: daulton

that you have to work on.” She notes how Japanese
culture and traditional role models discourage com-
munication, especially for male children. Helen
explains:

I think, to a certain extent, one of the reasons
why ijime is very bad here is because there isn't a
lot of openness for communication, especially
for boys. I mean, “Dad” doesn’t communicate,
so where do you learn it?

lies interviewed concurred that it is best for children
to resolve conflicts on their own, but ideas diverged
regarding when parents should intervene. More-
over, along with some parents’ concerns about their
children overreacting, there is also a sophisticated
awareness of “strength.”

Leroy says, “A kid’s gotta fight their own
battles...and they have to learn to live in society.”
He has already seen his five-year-old son stand his
ground: “[He] was playing catch one day [with boys
down the street] and some-
thing cranked up. And [he]

Parents of biracials must strive to enable their
children to flourish when faced with misunder-
standing or even mistreatment.

stood his ground and said he
was Japanese and didn’t cry
and just started stomping his
feet, and they let it go.”

He will encourage his five-

Gender affects expectations of communication.
Leroy, also an American, says: “I tell [my son],
‘Sometimes people are bad and you just have to ig-
nore them.’ I'll tell that to [my daughter], but I'll
say, ‘You have to ignore them, and then you tell
Mommy, you tell Daddy.””

Whether communication seems to flow freely or
not at all, parents must employ their intuition.
Helen says, “I think parents have to be able to look
at their children and [know] when something is
bugging them.” Helen describes how, tipped off by
her intuition, she eventually got her daughter to
open up:

[Changing schools] was very stressful for her.
But she didn’t come out and say it ... She would
say, “I think I'll stay home today” [and I would
say,] “No, no, no. You really have to go. What's
the real problem?” So it takes a little bit of ques-
tioning, and asking her and letting her know
that she can talk about it. And then she will.

Although efforts may fail, these families are bet-
tering their odds by encouraging good communica-
tion early on. This is crucial, for if parents take
communication for
granted, the enduring
in silence they overlook

year old son—but not his

three-year old daughter—to
handle problems on his own. “You run into [their]
being a ‘crybaby’ or being able to stand up...and live
their own life.”

Helen’s similar sentiments extend to her four-year
old daughter: “If a parent always steps in, the child
only learns to run to an authority figure—and what
if one isn't available?” Helen has considered having
her daughter learn karate. “I feel she needs the disci-
pline to feel strong as an individual—then, what-
ever comes, she can deal with it.”

Yet parents naturally feel conflicted about leaving
their children to fend for themselves, as some situa-
tions may be overwhelming. Thus, perceived danger
becomes a gauge of when to intervene. Leroy says:
“If my kid’s in a fight that’s above regular kid fight-
ing, I'll take care of it by going to the home. And if I
don’t get results there, I'll take care of it by going to
the kid directly.”

However, Junichiro feels that adults must always
be involved because children’s society is so harsh.
He would even report physical bullying to the po-
lice. Although such intervening is often felt to en-
courage victims’ weakness, the opposite is possible.
A strong reaction from parents sets an example that
bullying must not be tolerated. Junichiro says, “If

does not necessarily
mean the children are
standing up for them-
selves.

Having a sense of right or wrong allows all children to
recognize injustice, helping to prevent them from becom-
ing victims, bullies, or passive observers.

2. Encouraging children

to stand up for themselves

While alternatives to violence must be taught (Fried
& Fried, 1996, p. 29), and although retaliation of
any kind can escalate the cycle of revenge, children
who don’t stand up for themselves are most likely
to receive further aggression (p. 21). The four fami-
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the parents react strongly, then the child is more
likely to react strongly.”

Howe\fg, -p@ysically fighting back, as a ques-
tionable las'Q'r sort, is not always realistic. Helen
points out: ’
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That'’s fine if you're big. But if you're not a big
person, you can get into more trouble. And,
also, thinking about punching out somebody is
different from actually doing it. Some people
aren’t able to do that at all.

Helen concludes the best reaction to any attack is
a different sort of strength: “There are many ways to
be strong. Boys are encouraged to be physically
strong. In the case of ijime—that’s an emotional is-
sue. The strength you really want to give a child—
that’s emotional strength.”

This would mean, for instance, a child’s not being
sensitive to ethnic taunts. “You might not be able to
[stop the bullying] at all, but you may have a
chance to change the reaction of the child.”

While the best protection against bullying is, as
Junichiro says, “to show and have recognized one’s
strength,” the careful intervention of adults is also
crucial. The clear challenge for parents is to recon-
cile and apply these conflicting ideas.

3. Building self-esteem
Many biracials in Japan have trouble accepting their
unique identity—neither Japanese nor foreign (see
Yoshida, 1999). Distinguishing physical traits, for
instance, present a hardship in conformist Japanese
society. Parents strive to encourage self-esteem
through their various approaches to “doubleness.”

For Leroy, being “double” implies having an ad-
ditional identity, and that both will coexist
equally. Leroy encourages his children to feel both
their nationalities and cultures every day. He often
asks his children, “Are you American or Japanese
today?” Helen, however, de-emphasizes her
daughter’s duality:

If there is too much split identity—saying, “I
want you to be American; I want you to be
Japanese” at the same time—that doesn’t
translate into a whole identity. It’s just a bro-
ken person. And those kids are going to be
more susceptible to peers.... Psychologically
they need that belonging. And here [in Ja-
pan] there’s that social pressure to belong
that makes it even worse.

In three of the four families, it was suggested
that children need to be based in one culture,
with the second coming later or more periph-
erally. Helen continues:

Ideally you'd like to see a child become a
“world person,” but I've always thought that,
“She lives here, she needs to be Japanese”....
The first thing that she has to do is under-
stand where she’s at now, and who she is as a
Japanese. And then, it'll be easier for her to
make the shift to an international person....
But she can’t be an American and live here.
Q
v
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This implies that a child’s too strongly expressing
a foreign culture—thereby distancing himself from
peers—may encourage attacks. Two of the families
are establishing their children’s primary language as
Japanese. Junichiro says of his daughter, “Before
becoming an adult, she needs to master one lan-
guage and one culture.” The choice of primary lan-
guage and culture, he points out, should be based
on where the child will live. He fears that doing oth-
erwise will leave the child with incomplete knowl-
edge—another difference over which ijime may
occur. Yet not all parents believe complete bilin-
gualism is impossible. While two families focus on
Japanese language largely to the exclusion of the
other, the families with an American parent were
actively teaching English. Leroy jokes that, “Our
[second] language resistance is the fact that I insist
that they speak English to me.”

Ryusuke reports that his Filipino wife “sets a good
example” for their son by not hiding from society,
but being very active. He moreover believes it’s
harder to bully a child whose parents are seen at
school. Both Helen and Leroy reported being like-
wise involved in their communities.

Ultimately, Helen’s concept of doubleness is not
of a doubled identity, but of broader options:

I don’t think you can do anything else for a
child than just let them know they have op-
tions. In the end I hope she finds what she
wants and pursues that . . . . Your gift to them
will be a lot of cultural things. . . . That's
enough. And when they grow up, they can in-
vestigate whatever else they feel they need to
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4. Instilling an independent sense of right and wrong
Children need to think for themselves to resist “the
seduction of mass psychology” (Fried & Fried, 1996,
p. 49). Having a sense of right or wrong allows all
children to recognize injustice, helping to prevent
them from becoming victims, bullies, or passive
observers. Ironically, the sometimes larger size of

biracials in Japan presents its own dangers. Parents

seem to recognize their children’s’ situations, and
the parental role of building moral foundations.

Peers often matter more than parents. “You have
to realize the pressure and the need to conform—to
belong somewhere—for mixed kids.” Nevertheless,
“Parents’ input has to always be there ... I think it’s
important for parents to say ‘Hey, this is not accept-
able’.... Bullying is not acceptable in my book.”

Leroy and Ryusuke understand that encouraging
aggressive responses may transform the bullied into
a bully. This is Ryusuke’s main concern:

I'm more worried about him punching someone
and hurting them because they said something
bad to him—that’s a problem. I want him to
learn self-control. Fortunately, he’s big enough to
defend himself; but he has to be aware of his power.

Ryusuke says he is raising his son’s moral sense,
including speaking with his son about power and
weakness, and taking responsibility for one’s ac-
tions. He hopes his son’s raising animals will teach
him “the value of life,” and his judo lessons will
teach him the pain of being hit and compassion for
the pain of others.

Leroy says, “The first phone call we get about bul-
lying is probably that our kid is bullying the other

kids.” For his family, religion can play an important

role: “That’s where church comes in.... I hope that

Conclusions

The interviews showed the complexity of each
family’s situation, including parents’ differing per-
ceptions concerning gender and “doubleness.”
Moreover, it was shown that Daulton & Seki’s
(2000) four “strategies” already exist as goals in
many families, about which individual approaches
diverge. That is, each family creates its own strate-
gies over time.

Here, the topic of biracial children has been
singled out from bullying in general. The authors
hope to establish biracial children as a group with
additional needs requiring careful attention. The
four families who kindly consented to be inter-
viewed have contributed to this effort.
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Note

Daulton and Seki (2000) misidentified some authors and
children in Bullying in Japanese Schools: International Per-
spectives (Gillis-Furutaka, ed., 1999) as being biracial

: what little religious teachings and life style we do in
the house...will rub off enough that they will under-
stand that they can’t be the instigators of bullying.”

when they were not. Moreover, because of an editorial
error, only three of the four strategies actually appeared
inTLT.
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2002 World Cup Korea/Japan:
One World, One Game, One Goal!

John Liontas, University of Notre Dame, Notre Dame, Indiana, USA

For as much as there is a great noise in the city
caused by hustling over large balls ... from which
many evils might arise, which God forbid, we com-
mand and forbid on behalf of the King, on pain of
imprisonment, such game to be used in the city in
the future.

—Proclamation by King Edward I,

April 13, 1314 (in Bode, 1978)

Introduction
With the highly publicized arrival of the 2002 FIFA
World Cup Korea/Japan—the non plus ultra of soccer
tournaments—and a plethora of books, TV shows,
and athletic events dotting the soccer landscape, it
is hard to imagine that the game of soccer (or foot-
ball, as it is more commonly known) could have
ever been more popular than it is today. Along with
this event come the differing interpretations of the
true meaning and practice of fair play of the XVII
FIFA World Cup. In today’s diverse language class-
rooms, instructors of Koreans and Japanese must
look for the linguistic and cultural opportunities
and challenges this quadrennial tournament entails.
The way we design and articulate our interdiscipli-
nary language programs can ultimately determine
how we and our students will experience the 2002
World Cup Tournament taking
place in the Land of the Morning
Calm and the Land of the Rising
Sun.

The 2002 FIFA World Cup Korea/
Japan (May 31-June 30, 2002) will
be not only the first in World Cup
history to be hosted jointly by two
countries, but also the first to be
held in Asia. With 13,000 partici-
pants, 32 national teams (from 198
countries), 64 matches (32 respec-
tively in Korea and Japan), 3.5 mil-
lion expected spectators in Korea
and Japan, and a projected TV audi-
ence of 41 billion, the 2002 World
Cup is anticipated to be the most
spectacular single sporting event in
the modern world. This practical
and easy-to-follow teaching guide
offers a simple, organized way to
develop and implement a World

Cup unit in your second language curriculum.

The Cultural Challenge '

At a time when “multiculturalism” has become an
important watchword, the emotional and often
hotly disputed debate over World Cup Summer ‘02
offers the first and perhaps best opportunity for all
Korean and Japanese students of foreign languages
to understand the genesis and evolution of the
game of soccer. It is of important educational value
for all students then to understand that the “Age of
Soccer” began long before October 26, 1863, when
the world’s first football league—The Football Asso-
ciation in England—was founded at the Freemason'’s
Tavern in London. For centuries, different peoples
in different parts of the world, and for different rea-
sons, set out to engage in games that closely re-
semble what we know today as soccer/football.
Therefore, soccer can be a good starting point for
educating about multicultural recognition, apprecia-
tion, and respect. Teaching and learning within a
multicultural, holistic approach that spans centuries
of history is not easy even for the most willing,
knowledgeable, and competent educator. How well
you fare will depend largely upon the time, the ef-
fort, and the energy you are willing to invest. Recap-
turing in words and pictures
something that has developed
over centuries is both a challenge
and an opportunity for students
of all races and cultures to jointly
discover new knowledge.

Discovering Soccer: One World,
One Game, One Goal

The following three projects are
successful classroom-tested, year-
round projects that have been
implemented by this author in a
variety of second languages, in-
cluding English, over the past
fifteen years. They utilize soccer
and the World Cup Tournament
as a springboard to language and
culture learning and are pre-
sented here in no particular order
of importance.
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From ancient times to today

Because this topic spans centuries of history, it is
only wise to sub-divide this unit into smaller his-
toric journeys, each an entity in itself, but incom-
plete if examined outside the larger and more
complex framework. Exploring this topic from the
viewpoints of history, philosophy, literature, reli-
gion, and the social sciences could offer an opportu-

sports-related riot in history (a riot after the 1964
Olympic qualifying match in Lima, Peru, left 309
dead and 1,000 injured), or even cause a border war
between two countries (Honduras and El Salvador—
the 1970 World Cup).

More World Cup Language Activities

The following list contains specific recommenda-
tions for a variety of fun and inter-
esting classroom-tested language

The 2002 World Cup is anticipated to be the
most spectacular single sporting event in the

modern world.

tasks and projects emphasizing spe-
cific and combined skills. Depend-
ing on curriculum emphasis and
the students’ level of linguistic pro-
ficiency, interests, and needs, have

nity for students to produce a World Cup video pro-
gram. Students could produce a picture and photo
series in chronological order accompanied by narra-
tions and descriptive comments; they could inter-
view students and community members on the
importance of this year’s tournament; or even orga-
nize activities celebrating the event, which could
then be videotaped as a report or documentary. Stu-
dents engaged in such projects will keep abreast of
activities, both here and abroad, which revolve
around this event that has changed the course of
sport history in Japan. The final student produc-
tions, if they utilize the best of sound, special ef-
fects, soundtrack, etc., could even be advertised in
the local newspaper or possibly aired on a local
cablevision channel.

Hooliganism

Based on a study of the history of hooliganism (the
word'’s origin is unclear, but it may come from Patrick
Hooligan, an Irish hoodlum in late 19th-Century
London), have students write down a series of ques-
tions they would ask “hooligans” if they were present
in the classroom. Using these questions as a frame-
work, students

your students:

1. Research and recapture in
words and pictures the origins and evolution of the
game of soccer around the world. In particular, have
some students find the specific quotes from procla-
mations by Edward II (1314), Richard II (1389),
James III (1457), Elizabeth I (1572) and other Euro-
pean rulers, or specific statements on soccer re-
corded by John Wonkell of Durham, England
(1779), and by Shakespeare in Comedy of Errors, (Act
II) and King Lear (Act I, Scene IV; see Mencke, 1969
for many of these quotes). Some students could re-
search the Internet or the library for material on
traditional soccer, while others chronicle the explo-
sive growth of women'’s soccer from the turn of the .
century to now. They should also examine how the
women’s World Cup has increased in popularity
and importance. Students could also research the
beginnings of the Asian Football Confederation
(AFC), the governing body based first in Hong Kong
in 1954 and moved to Kuala Lumpur in 1965. For a
comprehensive review of the history of the game
and FIFA (Fédération Internationale de Football As-
sociation), they can visit: <http://www fifa.com/fifa/
index_E.html> and <http://www.fifa.com/fifa/
history_E.html>.

should discuss
the problem
from the per-
spective of the

Soccer can be a good starting point for educating about
multicultural recognition, appreciation, and respect.

“ugly sports fan.”
Hypothetical
conflict-resolution activities—role-play situations out-
lining what they would have done differently, and
how and why—are highly encouraged.

A world without soccer?

Have students speculate orally or in writing how

their world would have been had the World Cup

Tournament, or soccer, not existed. This is a good

time to illustrate the prominence soccer has on the

world stage, so much so that it can spark the worst
Q

ERIC

K
IToxt Provided by ERI

2. Find the different names used for soccer around
the world such as Fufiball, fiitbol, calcio, and so on,
and create a wall poster, Soccer Speaks All Languages.
They should also collect all possible information
found in the newspapers or magazines for a wall
poster, The World Cup Korea/Japan Games of 2002.
For downloadable wallpapers of each FIFA World
Cup banner from 1930 to 1998, have them visit:
<http://fifaworldcup.yahoo.com/en/e/dc/
index.html>.

208

The Language Teacher 26:5



3. Research and collect information on the previ-
ous 16 World Cup Tournaments, including the or-
ganization of the world of soccer into six
continental confederations or geographical zones
(see Liontas, 1994). They should also check out the
highlights from 70 years of FIFA World Cup History
on video. To watch video clips of some of the most
spectacular FIFA World Cup goals and excitement,
visit FIFA’s World Cup Goal of the Century site:
<http://fifaworldcup.yahoo.com/en/pf/h/gotc/
index.html>.

4. Research which countries have won the World
Cup—and how many times—in its 72-year history.
In a vertical column, have students list the host
countries chronologically from the first World Cup
Tournament in 1930. Horizontally, have students
complete the following seven categories: Winning
Team, Date, City, Opposing Team, Score, Atten-
dance, Referee. This “World Cup History Facts”
sheet could be compiled, categorized, and typed on
3x5 index cards for future group or class competi-
tions. The end result: World Cup
History in Headlines: 1930-2002. For
formats of the FIFA World Cup Final
Competitions (1930-2002), students
can visit: <http://www.fifa2.com/
scripts/runisa.dll?s7:gp::67173+wc/
2002/format>.

5. List alphabetically, in a vertical
column, the 32 national teams that
will compete in Korea and Japan
this year.! Horizontally, identify
each country’s government, size,
population, capital, largest cities,
language(s), currency, religion, and
anything else pertinent or interest-
ing. “Country Facts” could be com-
piled, categorized, and typed on 3x5
index cards for future group or class
competitions. The end result: The
ABC Map of World Cup 2002.

6. Make a collection of the official
World Cup posters since 1930, as
each one of them has borne an artis-
tic style characteristic of the age.
These posters have become familiar
to soccer fans around the world, and
have been the subject of comment
and analysis from art critics and
historians. The end result: World
Cup Art (1930-2002). To view the World Cup posters
(1930-1998), visit: <http://www.fifa2.com/scripts/
runisa.dll?s7:gp::67173+wc/2002/format> or <http:/
/fifaworldcup.yahoo.com/en/pf/h/pwc/index.html>.
The 2002 Korea/Japan World Cup poster can be
viewed at: <http://www fifa2.com/scripts/
runisa.dll?s7:gp::67173+wc/2002/format>.

7. Provide a statistical summary of the 2002

Q !
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World Cup Korea/Japan, specifically the answers to
the following headings: length of tournament,
number of games, attendees, goals, yellow and. red
cards, penalty kicks, players, tickets sold, interna-
tional media and broadcasters, commercial affiliates,
TV coverage in hours, number of viewers, and esti-
mated economic impact. Much of this information
for the 2002 World Cup will become available dur-
ing and after the tournament—which, pedagogically
speaking, reinforces student accountability before,
during, and after the tournament. For information
on any World Cup statistics, scores, and the like,
visit: <http://www.fifa.com/comp/index_E.html>.
For total World Cup matches ranked by wins, visit:
<http://www fifa2.com/scripts runisa.dll?s7.
131970:gp:956001:67173+compstats+T+W+D>.

8. Write down a simple definition of what soccer
is, where and how it is played, and by how many
players, as well as information on the field, the
equipment, the players’ skills, field positions, as-
signments, and responsibilities on the field. A good
start for this assignment is the 17
international rules that govern the
game. For a complete description of
the rules, visit: <http://
www.FIFA.com/refs/laws_E.html>.

9. Compare and contrast soccer
with other team sports such as
football (e.g. American or Austra-
lian), basketball, or rugby. Follow-
ing that, have students speculate
and suggest why certain sports are
more popular than others, and es-
pecially why football and basket-
ball have such a high profile in
American society. Finally, have
students find out whether educa-
tional systems around the world,
including the Korean and Japanese
systems, place a different value on
the importance of (traditional)
sports in the school curriculum.

10. Discover some of the other
traditional Korean games and
popular sports, both old and new,
played for centuries on festival
days, such as New Year, Chusok
(Harvest Thanksgiving), and Tano.
They could obtain information on
ssirum (wrestling, a very popular
spectator sport), on taekwondo (a Korean contact
sport and an official Olympic sport since the 2000
Games in Sydney), on archery (a competitive com-
bat sport that formed part of the education of the
Korean nobility in ancient times), or on Kite flying
(a popular pastime in Korea).

11. Get an insight into some traditional Japanese
sports such as sumo wrestling, aikido (a modern
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martial art derived from the centuries-old tradition
of Japanese fighting arts collectively known as bu-
jutsu), and kyudo (archery on horseback, Japan's old-
est martial art practiced by court nobility and
military aristocracy for ceremonial reasons as well as
to hone martial and hunting skills).

12. Take a (virtual) tour of the twenty Korean and
Japanese cities and venues (10 in each country) that
will host this year’s football extravaganza. Ask stu-
dents, for example, to visit a city’s website and dis-
cover all the famous sites, museums, cultural festivals
and performances, and tour and shopping informa-
tion. All the information could then be compiled into
an electronic portfolio with audio (or video) narra-
tions and descriptions. Students could also be asked
to act out dialogues dealing with accommodation,
transportation, and tourist attractions. To view the
index of host cities, visit <http://
fifaworldcup.yahoo.com/en/da/c/>. To view the host
venues index, visit <http://fifaworldcup.yahoo.com/
en/da/v/>. For an excellent site about venues in Ja-
pan, visit <http://www .jawoc.or.jp/siryo_e/venues/
venuesmap.htmi>.

13. Find out about the names (Ato, Nik, and Kaz)
and the colors (yellow, blue, and purple) of the
three mascots for the FIFA 2002 World Cup Korea/
Japan. These three mascots, whose names were cho-
sen from 987,411 ballots cast by fans over the
Internet and at McDonald’s restaurants across the
two host countries, will be featured on various
World Cup souvenirs such as t-shirts, caps, and
pins. One assignment could be to find out what the
three names symbolize.? Students could also be
asked to justify the need for mascots as goodwill
ambassadors in sporting events.

These are some suggestions that epitomize the
pedagogical truism: “It’s not the materials that
count, it's what you and your students do with
them!” While space doesn’t permit including more
activities here, anyone interested in additional ideas
and materials (historical perspectives, synopsis of
the rules, and additional activities and games)
please contact the author by e-mail:
<jliontas@nd.edu>.

Conclusion

Once hailed and honored as the game that assured
an abundant crop, soccer is fast becoming the most
famous and controversial sport of modern times.
For all its interest and relevance, the story of soccer
will remain a great mystery should instructors of
Koreans and Japanese drop the ball and miss the
unprecedented opportunity to present to their stu-
dents the most spectacular show in sport. As [ have
argued elsewhere:

No matter whether it is called soccer, Fufiball,
fiitbol, or calcio, and no matter whether it is
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played on the sandy beaches of Rio de Janeiro, on
the muddy fields in London, in the dusty streets
of a village in Cameroon, or on the manicured
grass in Chicago’s Soldier Field, the world’s most
universal game seems to have the innate power to
transcend all boundaries of race and culture. It
speaks all languages, transcends time, appeals to
the imagination and creativity of both the young
and old alike: in short, it unites the nations of the
world unlike any other team sport before it has
done. (Liontas, 1994, p. 51)

These activities offer a pluralistic approach by
which language educators can begin to formulate
workable linguistic and cultural activities involving
the game of soccer. Whether or not we will take full
advantage of this momentous opportunity and
whether or not we will be able to justify to students
the need for the presence of this global event in our
curricula remains to be judged by those who will par-
ticipate. Until then, tomorrow’s “goals” are ours to
seize today. Remember: The possibilities are only as
limited as your own creativity and imagination. Have
a great 2002 World Cup Korea/Japan Tournament.
And don’t forget! The next chance you will have “to
get the ball rolling” again is four years away.
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Notes

1 The 32 national teams that will compete in Korea and
Japan this year are listed alphabetically below by their
corresponding FIFA Confederation: AFC (Asia): China,
Japan, Korea Republic, Saudi Arabia; CAF (Africa):
Cameroon, Nigeria, Senegal, South Africa, Tunisia;
CONCACAF (North and Central America and the Carib-
bean): Costa Rica, Mexico, USA; CONMEBOL (South
America): Argentina, Brazil, Ecuador, Paraguay, Uruguay;
and UEFA (Europe): Belgium, Croatia, Denmark, En-
gland, France, Germany, Republic of Ireland, Italy, Po-
land, Portugal, Russia, Slovenia, Spain, Sweden, Turkey.

2 Answer: They are energy particles in the atmosphere
“spherics,” based on a story that “just” and “evil” spher-
ics are always in a battle; the specific characters are a
coach (Ato) and two star strikers (Nik and Kaz). (<http://
www.jawoc.or.jp/index_e.htm>).
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A(nother) Student Guide to Plagiarism

David McMurray, The International University of Kagoshima

The inaugural Readers’ Forum column featuring
MacGregor’s (2002) proposed student guide to plagia-
rism was an excellent starting point. The monthly
distribution of TLT among colleagues inspired me to
respond with another view to try and sway some
readers to take a softer approach when guiding their
Japanese students—who are new to academic writing
in English—away from willful plagiarizing. I support
this thesis with three points intended to improve her
guide. Academic definitions for plagiarism vary; it
might be more effective to inform students that it
necessarily implies the intent by the student to de-
ceive the reader. Undergraduate EFL writers can rarely
distinguish what is common knowledge, and in most
disciplines and cultural arts in Japan, students intent
on graduate study or mastering a skill must copy the
work of their mentors before attempting their own
creativity. Rather than focus on citing one source, a
practical model could guide students to cite several
sources, while adding their own voice to a passage.

1) Instead of scaring novice students about the pen-
alties of failure and expulsion from school, teachers
who emphasize the positive aspects of quoting au-
thors, for example to share new avenues of research
with their readers, will likely motivate students past
the hurdles of writer’s block and toward wanting to
understand more about the strange codes and special
language of academic culture. The stark definition of
plagiarism referred to in the guide meant for high
school and undergraduate students is an extreme one
coined by Gibaldi who, as lead editor of the MLA
Style Manual for graduate students and teachers
warns that plagiarists could lose their degrees, tenure
and jobs. His definition leaves no room for excuses of
unintentional copying or of making no attempt to
conceal the sources (1998, p. 151). EFL learners’ dic-
tionaries, however, soften this strict interpretation
and include the proviso that being accused of using
another person’s ideas or work also implies the stu-
dent actually pretended that it was his or her own.
For example, the Cambridge learner dictionary entry
for a plagiarist includes this escape-route model: “I
was accused of being a plagiarist, but it was just a co-
incidence that what I wrote was like what she wrote”
(Proctor, et al., 1995, p. 1074).

2) First year students of a discipline have little or no
repertoire of common knowledge and recognize few
famous quotations in English. In addition to provid-
ing Martin Luther King’s quotation as such an ex-
ample in the guide, students might find comfort in
also learning that the famous pastor, who plagiarized
his own doctoral dissertation and graduate essays,
was well-known for using the words of others, unac-
knowledged in his speeches perhaps because of his
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dream that religious teachings would be considered a
shared wealth, not private property (Angelil-Carter,
2000, p. 40). When my students and I tried the
sample worksheet found in the appendix suggested
by MacGregor (2002, p. 15) we decided that the an-
swers to the quiz were: (a) It is a quotation because
there are quotation marks and a citation; (b) The
name of the author of the article can’t be guessed,
only the author of the quote is identified; and (c) The
article was published sometime after the cited
MacGregor article was published. We remain unsure
of our responses because the text used in the appen-
dix with quotations was also used in the main article
without quotes but sourced to an article written in
2001 by MacGregor in Lingua—which must be the
clue to the chase. My students complained, however,
that only I as a colleague in the same discipline as the
author possessed that necessary key to understanding.

3) It is more useful for students to be shown how to
cite several sources and combine them into a para-
graph and how to find some remaining room in that
paragraph to add some of their own thoughts. Suc-
cessful EFL learners are taught to “chunk” pieces of
language together rather than construct sentences
word by word. In so doing they tend to chunk
phrases by several researchers that they are often un-
able to summarize or paraphrase; they require a
model. The Cambridge International Dictionary of
English aimed at EFL learners of intermediate abilities
included in the entry for “plagiarism... ‘If you steal
from one author, it's plagiarism; if you steal from
many, it's research’ (believed to have been said by
Wilson Mizner, 1876 - 1933)” (1995, p. 1074).

In the same manner as MacGregor (p.14), who
shared a “Further Reading” list with her colleagues to
help us study more about this important topic, stu-
dents respond to being encouraged to share informa-
tion because it could be helpful to their classmates,
not to being discouraged by the threat of penalties.
Novice students can be motivated, with the carrot
rather than the stick, to bring their own knowledge,
culture and personal history into their writing, which
includes interpretations of others’ helpful work.
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readers’ views

The author replies

Laura MacGregor, Gakushuin University

1 will briefly respond to McMurray’s reflections on
my article to clarify my position on teaching stu-
dents about plagiarism and respond to some of his
remarks.

1. I am not suggesting that teachers “scare” novice
students. However, explaining the penalties plagia-
rism carries helps them understand an important cul-
tural difference between academic writing in Japanese
and the expectations of a western audience.

2. I maintain the generous position that students
who are new to academic writing plagiarize un-
knowingly. Teaching students what plagiarism is
and ways to avoid it levels the playing field. Then,
teachers have the right to judge the work. .

3. Coincidental occurrences of similar thoughts
and ideas are certainly possible and any fair evalua-
tor would give students the benefit of the doubt.
What is more to the point is to alert students that
cutting and pasting long passages from a published
source without acknowledging it is not allowed. Nor
is splicing and weaving phrases from two or more
sources.

3. Thank you for pointing out the error in the
appendix. Question (b) in Part C should read, “Who

is the author of the quotation?” Perhaps this exer-
cise was too simplistic for your students, who may
already know the elements of quoted material.
did indicate, however, this worksheet was intended
as an introduction to plagiarism. In my experience,
many student writers are unaware that they must
put quotation marks around quoted material and
annotate the quotation in a certain way. The exer-
cises in the appendix simply build awareness of
what a quotation looks like.

4. Your suggestion to show students “how to cite

“several sources and combine them into a para-

graph and how to find some remaining room in
that paragraph to add some of their own thoughts”
may be well-intentioned, but this is far too difficult
a task for novice writers. Instead, students new to
academic writing should be responsible for no
more than two or three sources for an entire paper
and should only be expected to handle one source
at a time.

In closing, I agree that positive motivation is
essential for positive performance. However, there
is no need to offer a carrot; a plagiarism-free paper
should be reward enough.

CALL FOR PAPERS

The Global Issues SIG hopes to
present a special issue of The
Language Teacher in March 2003.
The theme will be: Education for
Global Citizenship. Proposals for
interesting and insightful articles
in English or Japanese should be
sent to David Peaty
<pt@lt.ritsumei.ac.jp> by July 20.
First drafts are due by October
10, and final manuscripts by De-
cember 10.

ERIC BEST COPYAVAILABLE
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This month our column will focus on the hospitality and excitement of ThaiTESOL as well as inform you about
several other upcoming conferences throughout Asia. The co-editors encourage 800-word reports about your chapter’s
activities, challenges, and solutions in English, Japanese, or a combination of both.

Around Asia with JALT’s Affiliate Partners

The elephant that strolled by the restaurant while I
was having dinner before the conference started
was the first tip-off. Going from my hotel room
directly to the presentation rooms and the coffee
breaks (with sweets!) built into the schedule let me
know that this was not the run-of-the-mill confer-
ence. But the smell of the buffet food wafting
through the exhibitors’ area cinched matters. Was |
dreaming? Perhaps I was, but all these things were
part and parcel of the wonderful and exotic
ThaiTESOL conference.

Led by President Suchada Nimmannit, ThaiTESOL
is a vibrant organization with connections to the
Thai education system that JALT can only dream of.
In Thailand, the term nam-jai, or flowing heart, is
indicative of the grace and
consideration with which
Thai people treat guests, and
the ThaiTESOL conference
was (and always is) a reflec-
tion of that spirit.

ThaiTESOL, KOTESOL, ETA-
ROC, and now FEELTA are
partners with JALT in PAC
(that’s either Pan-Asian or
Pacific Asia Conferences de-
pending on who you talk to).
The results of PAC coopera-
tion were on display in
Kitakyushu, but you need not
wait until the next PAC conference (PAC4, hosted
by ETA-ROC and scheduled for November 8-10,
2002 in Taipei City) to enjoy what our affiliates
have to offer. These teaching organizations have
their own conferences that offer a wonderful experi-
ence for JALT members.

In my role as conference program chair for
JALT2002, I found a number of ideas about organi-
zation that I hope to incorporate into our own con-
ference, especially in regards to scheduling. I was
also impressed to find several presenters, based in
Thailand, Hong Kong, and the Philippines, working
in similar lines of research as I am. I also had a
chance to talk to a number of old JALT hands,
something which I don’t have a chance to do when
I'm at a JALT conference.

ThaiTESOL boasted of a number of luminaries,
including Tom Scovel, David Evans, and Mike
McCarthy, as plenary speakers, and it was wonderful
to hear them; but for me, the key attraction was
that it was held in Chiang Mai, in the northern part
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of Thailand, famous for fiery dishes and a long cul-
tural history. The idea that I could go as part of
“work” was of course too tempting. Though many
universities have a fixed set of locations that are
approved for travel expenses, the falling cost of air
tickets, cheaper accommodation, and food costs
allow you to combine business and pleasure.

Though it is past the deadline for submissions,
FEELTA will be having its conference from June 24-
26, 2002, at Amur State University in
Blagoveshensk, up from Vladivastok on the Orient
Express. FEELTA will be hosting PACS in
Vladivastok on June 27-28, 2004. More information
can be found at <www.dvgu.ru/rus/partner/educa-
tion/feelta/info.htm>.

KOTESOL’s annual conference
is scheduled for October 5-6,
2002, to be held in Seoul, and
the deadline for submissions is
June 15, 2002. More informa-
tion at <www.kotesol.org/
index.shtml>.

As I mentioned before, ETA-
ROC will be hosting PAC4 to-
gether with their annual
conference on November 8-10,
2002. It’s rather close to JALT’s
conference in Shizuoka (No-
vember 22-24 in Shizuoka), but
it may well be possible to attend
both, given that the conference will have some in-
expensive accommodation packages that include
lunch. JALT’s own Andy Barfield will be giving the
opening plenary, which is all the more reason to
attend. Please look at <http://mx.nthu.edu.tw/
~katchen/pac4.htm> for more details.

And finally, ThaiTESOL’s next annual conference
is scheduled for January 23-25, 2003, in Bangkok.
Rather fortunate that, in that the University Center
Shiken is scheduled for January 18-19, 2003. The
deadline for submissions is July 15, 2002.

It was Goethe who said that to understand one’s
own language, one must study another. The chance
to go to ThaiTESOL gave me a new appreciation for
problems and possibilities within my own situation,
and linked those to situations in Asia.

If you would like more information about any of
these conferences, please feel free to contact me at
<jtomei@kumagaku.ac.jp>.

Reported by Joseph Tomei,
JALT Representative to PAC
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ACTIVE Skills for Reading is an exciting new
four-level, skills-based reading series.

Each level uses thematically organized reading
passages to teach learners to become more
competent and fluent readers of English.

—

ACTIVE Reading is an approach to reading,
advocated by Neil J. Anderson,

that focuses on the following elements.
Activate Prior Knowledge

" Cultivate Vocabulary
Teach for Comprehension
Increase Reading Fluency

Verify Strategies

Evaluate Progress

Neil J. Anderson is a teacher educator

in the MA TESOL program at Brigham Young
University, Provo, Utah. His research interests
include second language reading, teaching
and learning styles language learning
strategies and second language evaluation
and testing. In 2001 - 2002, he served

as President of TESOL International.
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“Magical Banana” and
Free-Association as Conversation Aids

e

Jeffrey Mack Elliston,
Nagoya University of Foreign Studies
<jeffelliston@hotmail.com>

Quick Guide

Key Words: Conversation practice, oral production
Learner English Level: Moderate to advanced
Learner Maturity Level: High school and above
Preparation Time: 5 minutes
Activity Time: Varies

Japanese students are notorious for being shy and
reluctant to speak in language classrooms, especially
when compared to students from the Middle East,
South America, and Africa. Though Japanese stu-
dents often have memorized vast amounts of vo-
cabulary, they may be too nervous and conscious of
themselves to engage in conversation comfortably.
In addition, teachers who want their students to
practice for oral interview tests may not have many
ideas for helping students study. However, using
this simple Japanese children’s game as a spring-
board, teachers can simulate the thought processes
involved in conversation, and help students become
better, more relaxed speakers.

Procedure

In Japan, many elementary age children are familiar
with a game called “Magical Banana.” In this game,
one child begins by saying, “‘Banana’ to ittara, kiiro,”
or “If you say banana, I think ‘yellow.”” The next
child then says, “If you say yellow, I think, ‘gi-
raffe.”” Though the game usually starts with banana,
from there answers vary. Players then take turns
free-associating in this manner, until everyone has
had a chance to speak, and then the players start
again if they wish.

In the classroom, make all the students arrange
themselves in a circle. The teacher begins and allows
the students to go around the circle playing Magical
Banana. Though this game is obviously too easy for
older students, it works nicely as an icebreaker, re-
laxes the students, and then gets them used to free-
associating. Even advanced students will often
pause for several seconds to consider their answer,
s0 it is a good idea to encourage them to say the
first thing that enters their minds. Tell them if they
take more than two seconds, they are trying too
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hard. After students have had two or three rounds
of Magical Banana, explain to them that conversa-
tion is very similar to playing Magical Banana.

Have all of the students in the circle stand. Pick a
topic, preferably an easy one at first, and tell one of
your students to begin talking about this topic for
thirty seconds. If the student does not know about
this topic, they should free-associate, or Magical
Banana their way to a topic that they do know. At
the end of their 30 seconds, the speaker selects a
new student and sits down. The new student be-
gins on the topic the original student left off with,
talks for 30 seconds, and so on until everyone is
sitting down.

For example, if a student is asked to talk for 30
seconds about dinosaurs, they might say, “dinosaurs
are large like elephants.” Then, “As a child, I often
went to the zoo to see elephants.” From here they
could talk about zoos, childhood, trips, or whatever
they are more comfortable with.

Increasing Students’
Awareness of Their Roles

e

Phil Julien, Bunka Women’s University
<phjulien@pg7.so-net.ne.jp>

Quick Guide

Key Words: Student awareness, discourse functions
Learner English Level: Intermediate to upper inter-
mediate
Learner Maturity Level: High school and up
Preparation Time: 30 minutes
Activity Time: 30-50 minutes over a span of 3 to 4
classes

Last year, I was teaching a course whose purpose
was to develop communicative skills and habits
through small group interaction. As the term went
on, I noticed that instead of responding to the
comments of other students, conversation was usu-
ally initiated by myself, responded to by a student,
and followed up on by myself. Thus the pattern (T-
L1-T-L2-T) developed. In an ideal situation, stu-
dents would respond more directly to comments
from one another, thus creating the following pat-
tern (T-L1-L2-L3-T-L2). The purpose of this paper is
to provide a number of ways to increase learner
motivation and to raise learner awareness of their
discourse roles.
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Step 1: With the students seated in a circular fash-
ion, have the students first draw a layout of the
class members. Once the discussion begins, the
students are to draw a line from the student who
gives his/her opinion to the student who responds
to the opinion, creating an “interaction chart.” At
the end of the discussion, have the students com-
pare interaction charts with each other and with
your own.

Step 2: In an attempt to sensitize the learners to
their roles in maintaining discourse, have the stu-
dents brainstorm and create a list of functions that
are performed by interlocutors during discourse.
The final list will probably include functions such
as proving information, agreeing, or disagreeing
with the previous speaker. For a more exhaustive
list, see Nunan (1995).

Step 3: Using this list of activities, have the students
monitor their own contributions and the contribu-
tions of one other student over a number of discus-
sions. This is done by creating a check sheet of
discourse functions and having the students place a
check next to the function each time it is per-
formed by himself and that one other student. I
recommend collecting and using this sheet a num-
ber of times so students can note their progress and
become familiar with keeping their personal
records.

Step 4: The next step is to design an information
gap activity that facilitates student-to-student in-
teraction in a group setting, allowing them to em-
ploy the discourse functions they have worked on
during the previous classes. This time, the students
aren’t asked to monitor themselves; only the
teacher is. For this task I used an information gap
activity in which the students were broken up into
small groups, asked to discuss a problem, then re-
port back to the class about their decisions. With
my class, we used the topic of abortion to spark
discussion. Each group of three students was given
information about the same four women who were
seeking an abortion. In small groups, they were to
rank them in order from the person who had the
strongest reasons for having an abortion to the per-
son with the weakest reasons. Although the groups
thought they had identical information, their infor-
mation varied slightly enough to spark agreement
and disagreement from the other groups. At the
end of the discussion, show the students-the inter-
action chart from this discussion and compare it to
one from an older discussion.

Conclusion
My students seemed to enjoy this series of activities
because they were guided toward discovery of their
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roles. Instead of a simple information gap activity,
the students were first asked to discover their roles
in discourse. Once that was accomplished, they
were able to use discourse management strategies in
basic information gap style activities. Thus combin-
ing information gap activities with activities aimed
at raising awareness, the students were able to better
understand their roles in discourse.
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Haiku for Children
.

David McMurray, The International University
of Kagoshima, Shimofukumoto

<mcmurray@int.iuk.ac.jp>

Quick Guide

Key Words: Haiku, listening, vocabulary, syllables
Learner English Level: Beginner
Learner Maturity Level: Grade 3+ Elementary
School Children
Preparation Time: Quick add-on to almost any
existing lesson
Activity Time: 10 minutes
Materials: Crayons, paper, and props borrowed
from the day’s lesson

Providing children with the necessary language tools
to capture in a poem what they see and feel can be a
rewarding experience for both the teacher and stu-
dent. Most children are curious about the bugs, small
animals, and wildflowers they come across in parks
and schoolyards, and will watch or toy with these
natural wonders for hours on end. This ability to
closely observe nature means they have likely wit-
nessed images that could be formed into an interest-
ing piece of poetic literature. A child can help an
adult to see things they may have long forgotten.

Example 1

Fireworks display
the boy in his father’s eye
illuminated

Once children enter the classroom, however, it
can be quite an endeavor to get them to talk about
what they had just enjoyed playing with outdoors.
By the third year of elementary school in Japan,
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students are introduced to Japanese haiku and
counting 17 syllables (inorae) arranged in a 5-7-5
meter. As of April 2002, in general study classes at
this grade, some teachers are introducing English
games, songs, and other enjoyable oral communica-
tion activities. With a little creativity, teachers can
bridge these two classes and introduce haiku as a
motivational and productive EFL activity. When
students find out that children their age in America,
Britain, France, and 20 other countries are also
learning about haiku in their classrooms they can
really become inspired.

Procedure

The brevity of haiku lends itself easily to a 10-
minute chunk of a lesson plan, for example, warm-
ing up or winding down a lesson that is intended to
teach the question “What is it?” and perhaps in-
cludes a game about insects, with a haiku. For ex-
ample, try the following contest-winning poem
with its third line missing, that was composed by a
9-year-old boy in a grade 3 class in Fukushima (JAL
Foundation, 1991, p. 8).

Example 2

Cast a magic spell
on a pansy and it becomes

Read out the first two lines, modeling some wiz-
ardry theatrics if you like, and show the students
three pictures used in the main lesson: perhaps a
rabbit, an ant, and a butterfly. Ask the students,
“What is it?” To make sure everyone realizes the
answer to the trick, draw a
quick picture of a pansy on
the board to show how it
can look like the wings of a
butterfly. Show just one
more haiku—to keep them
keen again in tomorrow’s
lesson when the topic in
your textbook may change
to “This is a pen”"—such as
the following one thata 9-
year-old Japanese girl placec
on the Children’s Square
website
<www.bekkoame.ne.jp/
~ryosuzu/
childrensquare.html>.

Example 3

in the flower garden
playing hide-and-seek
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Read out the last two lines, and show three pic-
tures of animals as possible answers while enunciat-
ing their names and asking, for example “a
hippopotamus, a cockroach, and a ladybird, what is
it?” The whole class will likely pronounce “a lady-
bird” gleefully, but be on the lookout for one cre-
ative child who might shout out “a bee” while
pointing to a picture he drew showing the insect
half-inside a flower. The reason why haiku works
like magic for these reasoning tasks is because of its
pithy form that uses a minimum of grammar, and
contains just two images and one key word (usually
a seasonally referenced noun). For homework that
evening, you could ask students to draw three pic-
tures of insects they see on their way home. The
next day you'll be simply amazed when they volun-
teer their own haiku images and say “This is a ci-
cada, this is a mantis, this is a beetle,” then ask you
to review the magic grammatical formula: “Cast a
spell, on a (leaf) and it becomes, a (mantis).”

Counting Syllables
Another 10-minute oral exercise involves helping

. students to listen to the syllable count of not just

words, but phrases. This lesson serves as an early
warning to help elementary students understand
that English words are not pronounced like their
katakana counterparts. And if they remember the
lesson, by junior high school they’ll fully under-
stand why words are divided into syllables in their
dictionaries and by senior high even figure out what
diphthongs are. Haiku—because of its rhythm—is
meant to be listened to. Although Japanese haiku
generally follows a strict 5-7-5 syllable pattern that
is easily discernable because each syllable is evenly
stressed, English
haiku comes in any
number of syllables
and stress count.
English haiku writ-
ten on three lines
are usually read in
three breaths.
Don’t emphasize
spelling, but write
down one haiku on
the blackboard and
read it aloud slowly
for the class. Don’t
have them copy it;
just ask them to listen carefully. The students will
already know how to count the syllables of Japanese
using their fingers; you can introduce them to
counting syllables in English. 1 suggest using a haiku
that has a number in it, such as the following tradi-
tional one composed by master Yosa Buson (1716-
1783). | found it along with a haiku picture (haiga)
and English translation, easily simplified to an En-
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glish 5-7-5 syllables form, in a haiku picture book for
children (Nishimoto, 1998, pp. 10-11). Ask students
to sketch a picture of what they imagine the poem
to be about with varying numbers of houses to
show to their classmates.

Example 4

Sami dare ya
taiga o mae ni
ie ni ken

Heavy rains of spring
two houses stick together
rushing river bank

Remember, just introduce two
haiku during a 10-minute lesson
chunk if you want to keep your
students eager past the next day.
As you read it, ask the students
to try counting the 12 syllables
they hear in example 5 with
their fingers. It is a striking haiku with a lingering
message composed by a grade 10 student in Roches-
ter, New York-—perfect if in tomorrow’s lesson you
want to move from the counting of elephants to
focus on global issues.

Example 5

Grand piano
in the spotlight
ivory keys
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Resources

As of April, 2002, English haiku can be found on some cans
of ITO-EN green tea which is available from convenience
stores.

There is haiku in every Wednesday edition of the Interna-
tional Herald Tribune Asahi Shimbun.

There are haiku websites at <www.asahi.com/english/
haiku> and <www.tecnet.or.jp/~haiku>.
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JALT Applied Materials, and Conference Proceedings are
also available. Please inquire by fax whether the pub-
lication is in stock before ordering.

Payment
Photocopy Service
up to 10 pages......cceceuennene. ¥500 per article
over 10 pages ............... .. ¥1,000 per article
Library Search Service .............. ¥500 per article
Back ISsues ....ccceeeveceeneiciencienns ¥500 per issue
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edited by mark zeid

Advertising Feature

ynEd International was established 15 years

ago using curricula, concepts, and many of the
materials initially developed in the total immersion
program at the Language Institute of Japan (LIO}),
where DynEd’s president, Lance Knowles, was the
director. In essence, DynEd is a firm begun by teach-
ers for teachers with materials and approaches tried
and tested in the classroom.

When DynEd started, there were no dedicated
multimedia computers. DynEd wrote some of the
earliest CD drivers, resulting in patents in interface-
technology. DynEd also has a patent for the Shuffler,
technology that adjusts content to the performance
of the learner. Dedicated to proven curricula, we
apply only the technology that enhances the learn-
ing process.

Our mission is to remain the industry’s leader by
developing the best ELT media for learners and
teachers. We set high standards of excellence, which
have been recognized, first and foremost by our pro-
fessional clients worldwide and by many awards.
This January, the American Society of Training &
Development Certification Institute awarded DynEd
the Vanguard Certification status for our Business
English Advantage Series. We are the only ELT pub-
lisher to have won this award to date.

DynEd’s early associations with firms such as
SONY, Fujitsu, NEC, and IBM Japan required meet-
ing exacting standards. This created a discipline of
reliability and market sensitivity that has made us a
leader in customer and school support. DynEd has
proven to be a strong and consistent partner in an
environment too often plagued by hype.

Who is DynEd? DynEd means Dynamic Education.
We develop and market the highest quality lan-
guage learning courseware and system support.
DynEd has the largest and most comprehensive in-
tegratéd CALL lineup in the world, with courses
ranging from Let’s Go to our new Advanced Listening,
a listening course featuring lectures from Stanford
University professors. More than 10 years ago, when
we first attended JALT, most teachers were pre-

techno. Multimedia and computers were curiosities

at best. Therefore, much of our early work with
teachers involved planting seeds, teaching teachers
how to look critically and carefully at, and how ulti-
mately to integrate media-based courseware into
their programs. Since then, with the installation,
upgrade, and use of our courseware in many pro-
grams, we have all come a long way indeed.

DynEd is a company that has always been ahead
of its time. Unlike many other multimedia compa-
nies who attended JALT at various times, we have
survived and prospered because of our commitment
to responsible, quality education. Technological
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change is, of course, confusing
and potentially threatening.
However by keeping true to core
values of education, DynEd helps -
protect and enhance the position
of teachers. The importance of teachers and teach-
ing has always been central to our understanding of
successful CALL implementation. Distance Educa-
tion, e-Learning, and the Internet all have a tremen-
dous impact on what we do and how we teach. At
DynEd we see our role as the bridge between tech-
nology and wherever language learning occurs. Re-
search now indicates what we have known from the
beginning—while knowledge-based subjects may be
studied independently, skill-based subjects must
have a human interface, a class, and a teacher. We
consider you, the teacher to be the most important
element of the English skill building process. As you
move into greater and more rapid changes in your
institutions, and as technology provides greater op-
portunities for the student, the teacher, and the in-
stitution, DynEd will be here to help smooth the
way and provide a solid base.

DynEd launched Distance Education two years
ago. We are now releasing TCP/IP (Internet) plat-
form support. Our goal, as always, is to provide flex-
ible, scalable learning opportunities with reliable,
efficient curricula-based courses. We use the
Internet for delivering supplementary content (you
can sample our online exercises for yourself at
<www.dyned.com/webx>). Our DynEd Records
Manager is now an Internet-ready application. But it
would be a mistake for students to be totally
Internet dependent. The environment is not yet
rich enough to hold the learners’ attention in the
way true multimedia can. DynEd is unique in its
scalability from CD-ROM, to LAN, to WAN, to
Internet with rich content to meet your needs.

Because DynEd courses are built with DynEd
tools, all of our courses are easily supported and
upgraded. From our best selling New Dynamic En-
glish to new courses such as Test Mountain, all
courses have the same high level of reliability and
support in all environments and all use the same
Records Manager.

Helping teachers manage the process, DynEd’s
Records Manager is recognized worldwide as the
industry’s leading language-learning administration,
reporting, and evaluation tool. Study records for all
DynEd courses, online and off, via CD-ROM, net-
work, or Internet, can be consolidated into the
Records Manager. (The Records Manager is also a great
research support tool, as many JALT members are
learning.)

Since 1993, when DynEd Japan was founded, we
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have been a strong supporter of JALT. We have dedi-
cated ourselves to providing straight, honest informa-
tion and feedback to schools and teachers. This year
the founder of DynEd International, Lance Knowles,
will be a Featured Speaker at the National Conference
in Shizuoka. His workshop theme is integrating mul-
timedia and the classroom, one of the greatest chal-
lenges in English CALL programs today.

Finally, I might mention that DynEd Interna-
tional is an owner-operated company. A company

started by teachers for teachers is still, 15 years later,
true to its founding principles. We believe that this
dedication makes DynEd special. When we say “our
company,” we mean it literally.

We welcome your interest. DynEd Japan’s website
starts at <www.dyned.com/japan>. My contact is
<bgatton@dyned.com>. As always, I thank you for
your interest and support.

Bill Gatton
President, DynEd Japan

Book Reviews

edited by amanda obrien

Taboos and Issues: Photocopiable Lessons on
Controversial Topics. Richard MacAndrew and Ron
Martinez. Hove, England: Language Teaching Publi-
cations, 2001. pp. 40. ¥3,720. ISBN: 1899-396-411.

I remember one JALT workshop in which the pre-
senter said with chagrin that major ELT publishers
often explicitly or implicitly forbid authors to write
about sex, divorce, death, or other controversial
political or personal issues that might upset some
students or their parents. He went on to say that
these are the very topics students discuss avidly in
private conversations and are often far more moti-
vating than standard topics like asking directions or
describing one’s home. Well, that presenter would
be more than satisfied with Taboos and Issues since it
explicitly seeks to exploit controversial topics in
order to pique students interest and stretch their
mental muscles. Warnings are given about some
topics being potentially offensive or inappropriate
among certain groups, but since the book consists
solely of photocopiable units, teachers can pick
which topics are appropriate for their classes.

Some of the topics covered include taboo topics,
death, nudity, prostitution, censorship, designer ba-
bies, sexual harassment, gay families, AIDS, human
organ sales, lying, trans-sexuality, homelessness,
swearing, animal rights, national stereotypes, divorce,
guns, abortion, legalizing drugs, shocking news, pri-
vacy rights, euthanasia, common mental disorders,
email fantasizing, suing mania, and various addic-
tions. Some units (but I wish more) have hilarious or
thought-provoking cartoons, though one cartoon
and a few questions went beyond what [ would feel
sensitive, even in discussing controversial topics. That
notwithstanding, there are numerous stimulating
topics, and you can always edit out a cartoon or not
use a section or question which you feel inappropri-
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ate. For example, I felt the cartoon in the sexual ha-
rassment section degraded women unnecessarily in
order to talk about sexual harassment.

In this regard, I highly recommend beginning
with the unit on taboo topics before getting into
other discussions, since students need to know how
to express a discomfort or unwillingness to speak
about areas that they feel are too personal. It is also
good for students to see that some taboo topics are
similar across cultures and others differ widely. Ar-
eas covered in this unit include: whether you like
giving information out like marital status, your age,
and income; when or with whom giving personal
information might be appropriate; and ways of ask-
ing or responding to personal questions. Specific
examples of touchy questions like “Are you mar-
ried?” and statements like “I think you’ve had
enough to drink” are given, and students have to
decide who, if anyone, could ask them this, and to
whom they could say these things. Finally there are
questions on your own level of directness and expe-
rience with inappropriate questions.

Each unit, like the above, is two pages long, and
typically has opening discussion questions, a read-
ing, comprehension questions, a language section,
and final discussion questions. Some units have sub-
topics and further language and discussion sections.
The readings include a variety of articles, stories,
opinions, advice columns, dialogs, and such. Lan-
guage sections involve work on needed vocabulary,
collocations, idioms, useful expressions for discus-
sion, and the like. Comprehension questions were
about the overall gist as well as important details,
while discussion sections often had questions or
statements with which to agree or disagree and
comment. [ was impressed at the creativity and
thoughtfulness that went into each of the above
sections.

My suggestion for a future book would be to in-
clude sections more directly related to controversial
religious and spiritual issues, including the underly-
ing supposition to most university discussions,
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namely that values and morals are relative with no
universal basis. In other words, this book and many
others seem to assume that all the issues are just a
matter of personal preference and ideology, but that
in itself is an issue. It's almost as if fundamental
worldview and religious questions are too controver-
sial to address. On the other hand, the book almost
goes overboard in redressing the lack of sex-related
discussions in other texts. In most all sections, good
arguments on both sides of the issues are presented,
except for that entitled “Nobody needs a gun,” which
even a gun-control advocate from the States like my-
self found overly one sided.

Overall, I highly recommend this book for any-
one teaching a high intermediate or advanced level
of college or above students, as well as mature high
school students. Reservations expressed above are
outweighed by the accessibility of the material, the
high-interest topics, the organization and creativity
of the various sections, and the flexibility teachers
have to bring their own material into the debate.

Scott Bronner
Waseda University—Center for International Education

Can You Believe It? Stories and Idioms from Real
Life. Book 1. Jann Huizenga. New York: Oxford Uni-
versity Press, 2000. pp. 113. ¥2,190. ISBN: 0-19-
437279-0. Cassette: ¥3,000. ISBN: 0-19-437280.

As stated in its general introduction for teachers, the
Can You Believe It? series is geared at helping to
teach beginner, high beginner, and low intermedi-
ate ESL/EFL students “...high-frequency idioms,
two-word verbs, and fixed expressions in the con-
text of true, memorable stories. . .” (p. v). My experi-
ence in using this material with advanced high
school students and adult learners has proven that
this goal is easily attainable.

The entire series includes three textbooks, each
with its own listening cassette. In this review, [ will
discuss Book 1, which is specifically targeted at be-
ginners. However, I found that my intermediate and
advanced students enjoyed the stories and benefited
from the lessons. I used the book with both high
school and adult classes.

The stories are real-life vignettes that stimulate stu-
dents’ interest and provide points for discussion.
Book 1 has 15 units with stories, that are similar to
newspaper extracts, taken from a variety of locations
and countries. Each tells about a humorous or un-
usual occurrence. As an example, the first story deals
with an American woman who goes to a mechanic to
find out why her car has a bad smell emanating from
the heater. The mechanic discovers a dead python in
the engine. On average, the stories are 10 to 12 sen-
tences long and uniformly have six idioms or
phrases. The particular idioms for this story were “get
rid of something,” “turn something on,” “get worse
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and worse,” “can’t stand something,” “what’s the mat-
ter?” “take a look,” and “lose it.” (p. 2)

In preparation for this review, I followed the sug-
gested lesson format as described in the general in-
troduction for teachers. There were nine steps: (1)
read the story quickly, (2) listen to the story, (3)
read the story slowly and carefully, (4) complete the
idioms, (5) recite the story using only the pictures in
the text as guides, (6) discuss the story and the idi-
oms, (7) write about yourself using the idioms, (8)
take a dictation that uses the idioms, and (9) fill in
the blanks in a dialogue that uses the idioms. An-
other suggested step was to have students roleplay
the story. Instead, I used the story as the starting
point for a conversation. I had students share simi-
lar stories about themselves or about others. I also
asked students to explain what they would do if
they were faced with a similar situation.

The cassette features readings of the text stories
and dictation assignments. I found these to be help-
ful in giving the students another voice to listen to
besides my own. Since the readings are done by a
variety of individuals, students can hear several dif-
ferent voices and accents. The textbook is designed
with an answer key for text assignments and a set of
appendices that include idiom groupings to assist in
retention, a grammar section, and a lexicon section
that offers additional information about each idiom
or phrase. Additionally, there is a list of specific
teaching instructions included in the text. This
helps to map out lesson plans and is especially use-
ful for those new to teaching.

The visual style of the text is clear and includes
black and white photographs and cartoons. The lay-
out is comfortable and easy to follow, with wide
margins for student or teacher notes.

I found the text, the stories, and the lesson format
to be excellent. The materials may be used by them-
selves or as supplements. The lessons were easy to
organize, enjoyable and useful for students, and
provoking of further discussion. I was particularly
pleased with the way the lessons may be adapted for
use at a variety of language levels. The Can You Be-
lieve It? series is a wonderful teaching tool.

Dr. Patrick Dougherty
Himeji City JALT

Recently Received
compiled by linh t. pallos

The following items are available for review. Overseas
reviewers are welcome. Reviewers of all classroom related
books must test the materials in the classroom. An aster-
isk indicates first notice. An exclamation mark indicates
third and final notice. All final notice items will not be
available for review after the 31st of May. Please contact
the Publishers’ Reviews Copies Liaison. Materials will be
held for two weeks before being sent to reviewers and when

233 . 27



We look forward to your visit!

“__Nellle S EI.‘I' Showroom Open!

* ELT =English Language Teaching *

Biggest stock!
Full ELT support!
All major publishers!

Purchase items
on the spot!

Office hours:

: = _ 10:00 - 12:30, 13:15 - 19:00 (Mon. to Fri.b *
N — How to getthere: = @
0y ENellieS (sunoriseeae. 17) || From Asakusabashi Stn.

(JR Sobu Line, Toei Asakusa Lme)
- walk approx. 3 mins. -

For more information about the showroom.

swmei 4o || please callus at: 0 3-3865-6213
zmel | YRL: http:/iwww.nellies.jp

Chiba -»

If you would like to
receive a copy of our
current catalogues,
please call us.

* ELT (English Language Teaching)
Catalogue: Includes ELT materials for all

ages, English-related books and
% products, reference materials, etc.

‘fngﬁ'sﬁ Lmﬂwuag-e ‘Téadiing
Catalogus 2002

* Children's Catalogue: Includes picture | ~X
books, videos, educational toys and other
materials for children. )

.;N- lie: Nellie's Group, Ltd. 234
€ es Sunbridge Bldg. 1F, 1-26-6 Yanagibashi, Taito-ku, Tokyo 111-0052
LI CM Tel: 03-3865-6210 Fax: 03-3865-6215 e-mail: orders@nellies.jp
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requested by more than one reviewer will go to the reviewer

with the most expertise in the field. Please make reference .

to qualifications when requesting materials. Publishers
should send all materials for review, both for students
(text and all peripherals) and for teachers, to the Publish-
ers’ Reviews Copies Liaison.

For Students
Course Books
The Structure of English: Studies in Form and Function for
Language Teaching. DeCarrico, J. S. U.S.A: The Univer-
sity of Michigan Press, 2000. (with Workbook).

Supplementary Materials

TOEIC Mastery: Study Guide and CD-ROM for TOEIC Test
Preparation. Rogers, B. American Language Academy
Inc., 2001.

JALT News

edited by mary christianson

Greetings! I'm Mary Christianson, and I'll be your Act-
ing Director of Records, taking over from Amy Hawley,
until the next election. Speaking of elections, the call for
nominations is open for several positions at the national
level. Not satisfied with the direction JALT is taking?
Get involved! Nominate someone you know (yourself,
even), voice your concerns to the candidates, and by all
means VOTE! Make this organization work for you.
ZAiZBId. Mary Christianson T9, R2#%&0T. Amy
Hawley &b, KEOBEFTHFEFISHEET, BHLE2
. ZEL NV TAEMDOIREEEHMLTET, JALTOH
HIZTFWMTE MY TEMTFIL I BAVEL (THED 1) %
MEBEHEEEL LS | MREEIIHT 2 BREBFETIN, &2
ML BELELEDS | CORREASED O ELEL LS,

Call for Nominations
Nominations are now open for the following JALT
National Officer positions: Director of Program, Di-
rector of Treasury, Director of Public Relations, Au-
ditor, and Director of Records. All terms are for two
years (except for Director of Records, which is for
one year only this time) beginning immediately
after the Ordinary General Meeting at the JALT2002
Conference. All nominees must be JALT members in
good standing. To nominate someone (yourself in-
cluded), contact Edward Haig in writing by letter,
fax, or email at the Faculty of Language and Cul-
ture, Nagoya University, Furo-cho, Chikusa-ku,
Nagoya-shi, 464-8601; (f): 052-789-4789;
<haig@lang.nagoya-u.ac.jp>. When making nomi-
nations, identify yourself by name, chapter affilia-
tion, and membership number, and include your
contact information. Identify your nominee by
name, chapter affiliation, and menibership number,
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and include his/her contact information. The dead-
line for nominations is June 1, 2002. The ballot card
will be included in the September issue of The Lan-
guage Teacher and voting will end on October 25.
Anyone with further questions about the elections
should contact Edward Haig at the numbers above.

MREESHR

KOEEBLEADEENMAEDEL . DEELEY. GisH
UEY, RHOSER, 8% RUSDTELSEE, E320026EE
RRO2ETI(ALL. HRMAYHIMILE), YRETEILAI
MY ZE¥. ARMEHZMHY. F4E. Fax. Emailiz TEdward Haig
FTITHEBE TV, HBE: T464-8601 LHBHFHERFEE &
HRA¥ SFEXLH (Fax:052-784-4789; Emai: haig@lang.nagoya-
u.acjp). #BLTTFE243. B4 XN 2885, dKis

CHRLULTTFa W, UBRHEOMIDIE. 200266 1R TY. SEIRER

SLAMAL. The Language Teacher 8 Sic@i{tehxd, 10825
BETICHRELTFE L, JHEMIE. Edward Haig £ T,

SIG News

edited by coleman south

CALL—The JALTCALL SIG would like to invite par-
ticipation in its 7th Annual International Confer-
ence, JALTCALL 2002: Local Decisions, Global
Effects, to be held at Hiroshima Jogakuin Univer-
sity Saturday, May 18-Sunday May 19, 2002 (with
special events on May 17 & 20). Themes which
will be explored in conference presentations—
online, poster, and traditional—will be the pos-
sible global effects of teacher, student, and
administrator decisions in CALL and their influ-
ence on intercultural understanding, environmen-
tal and social change, and personal transformation
and growth. To find out more about the confer-
ence and for information on traveling to
Hiroshima and cultural and entertainment events
you can enjoy while there, go to the JALTCALL
website (see SIG contact list).

GALE, GILE, & PALE—These SIGs along with two
NGO:s are cosponsoring a conference entitled Peace
as a Global Language to be held in Tokyo, Septem-
ber 28-29, 2002, at Daito Bunka Kaikan (of Daito
Bunka University). Conference themes include
teaching about human rights, conflict resolution,
gender issues, environmental issues, and peace.
Language teachers, other educators, activists, and
students are all welcome to attend as well as to give
presentations or workshops. Presentations can be in
English, Japanese, or bilingual. For more informa-
tion please visit the conference website or contact
the coordinators of GALE, GILE, PALE, or the Peace
as a Global Language Conference Committee c/o J.
Nakagawa (see SIG contact list).
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Learner Development—Enjoy Mt. Rokko in the
autumn! The LDSIG will be holding another au-
tumn retreat in the mountains above Kobe on Oc-
tober 5-6, 2002. Current plans are that it will be a
sharing of work towards an anthology of research
into learner autonomy, planned for publication
sometime in 2003. Watch this space for more de-
tails, or contact Steve Brown or Usuki Miyuki (see
SIG contact list).

Pragmatics—The Pragmatics SIG wishes to invite
any of its members who will be attending the Pan-
SIG Conference at Kyoto Institute of Technology
to an informal spring get-together from 5:00-6:00
p.m. Saturday, May 11, 2002. Please meet at the
Pragmatics SIG table at the conference.

SIG Comtacts
edited by coleman south

Bilingualisin—Peter Gray; t/f: 011-897-9891(h);
<pag@sapporo.email.ne.jp>; <www.kagawa-
jc.ac.jp/~steve_mc/jaltbsig>

College and University Educators—Alan
Mackenzie; t/f: 03-3757-7008(h);
<asm@typhoon.co.jp>

Computer-Assisted Language Learning—Timothy
Gutierrez; t: 0823-21-4771;
<timothygutierrez@yahoo.com>; <jaltcall.org/>

Foreign Language Literacy (Currently requesting
to be disbanded or merged with another SIG)—
David Dycus (temporary coordinator);
<dcdycus@asu.aasa.ac.jp>

Gender Awareness in Language Education—Jane
Nakagawa; t: 0293 43 1755;
<janenakagawa@yahoo.com>;
<members.tripod.co.jp/gender_lang_ed/>

Global Issues in Language Education—Kip A.
Cates; t/f: 0857-31-5650(w); <kcates@fed.tottori-
u.ac.jp>; <jalt.org/global/sig/index.html>

Japanese as a Second Language—Nitoguri Shin;
<nitoguri@isec.u-gakugei.ac.jp>

Junior and Senior High School—Robert “Bob”
Betts; t/f: 0294-54-0344; <bobj.betts@nifty.ne.jp>;
<www_.esl.sakuragaoka.ac.jp/tsh/>

Learner Development—Steve Brown t: 0727-23-
5854(w), f: 0727-21-1323(w),
<brown@Assumption.ac.jp>; Usuki Miyuki;
<m-usuki@hokuriku-u.ac.jp>; <www.miyazaki-
mu.ac.jp/~hnicoll/learnerdev/index.html>

Material Writers—James Swan; t/f: 0742-41-
9576(w); <swan@daibutsu.nara-u.ac.jp>;
<jalt.org/mwsig/index.html>

Other Language Educators—Rudolf Reinelt; t/f:
089-927-6293(h); t/f: 089-927-9359(w);
<reinelt@ll.ehime-u.ac.jp>

PALE—Edward Haig; f: 052-789-4789(w);
<haig@lang.nagoya-u.ac.jp>; Michael H. Fox;
<thefox@humans-kc.hyogo-dai.ac.jp;

Q
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<www.debito.org/PALEJournals.html>

Pragmatics—Yamashita Sayoko; t/f: 03-5-5283-
5861; <yama@tmd.ac.jp>; Bill Hogue;
<whogue@almuni.indiana.edu>; Kite Yuri;
<ykite@gol.com>; <groups.yahoo.com/group/
jaltpragsig/>

Teacher Education—Miriam Black; t: 096-339-
1952(h); 096-343-1600(w);
<miriamblacktesig@yahoo.com>

Teaching Children—Aleda Krause; t/f: 048-787-
3342; <aleda@tba.t-com.ne.jp>

Testing and Evaluation—Tim Newfields; t/f: 052-
861-2465(h); <testsig@jalt.org>; <jalt.org/test/
index.html>

Video (Currently requesting to be disbanded or
merged with another S1G)—Daniel Walsh; t/f:
0722-99-5127(h); 0722-65-7000(w); <walsh
@hagoromo.ac.jp>; <jalt.org/video/video.htm>

Forming SIGs

Eikaiwa—Duane Flowers; t/f: 0736-36-2993;
<duane@purple-dolphin.com>

Pronunciation—Veronika Makarova; t: 0298-
567862(h); f: (except university vacations/holi-
days) 047-350-5504(w); <makarova@etl.go.jp>;
Elin Melchior; t: 568-76-0905; f: 568-71-8396
<elin@gol.com>

Chapter Reports
edited by richard blight

Chiba: February—DramaWorks by Theo Steckler
and Marc Sheffner. The presenters started their col-
laboration when Sheffner (a college educator) re-
ceived some tips from Steckler (a theater director)
on how to bring life into the dialogues that he was
teaching in class. They discovered that by creating
complete scenes and adding various elements (in-
cluding the physical motions to use when deliver-
ing dialogues), students improved their intonation,
pronunciation, comprehension, short-term
memory, usage, grammar, and paralinguistic fea-
tures, and the class was also really energized. To-
gether the presenters wrote their own dialogues,
complete with theatrical methods and cultural
notes, and compiled these into a book which tells
the story of Nobu, a student from Osaka, who has a
series of adventures and mishaps on his trip to New
York. Steckler lead the participants to perform some
fun interactive dialogues by first providing some
quick warm-up activities, which were later used as
building blocks for the scenes. Sample materials
were provided at the end of this lively presentation.

Reported by Joseph ]. Falout
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Fukui: February—Using Games in the Classroom by

K

M,

Sam Adelman. Adelman discussed why games
should be used and then demonstrated some that
he uses in schools. Games motivate students and
improve memory retention, present more life-like
situations, and offer a more natural way to learn. He
said it was important to match games to students’
physical, social, and mood levels. Teachers should
ask: Do students get along well? What do they al-
ready know? How long are their attention spans?
What are students interested in? He stressed the
importance of games being fair; everyone should
have the same chance of winning at the beginning
of the lesson. Games should be integrated as part of
the lesson, not as a break from it, and they should
relate to real life. Games should be evaluated during
and after play to check that learning is taking place.
Problems should be anticipated. If students con-
tinually lose a game they might lose confidence.
Adelman presented a range of games suitable for
elementary, junior, and senior high schools. Some
games required a physical response, while some put
new vocabulary into practice, and others had an
element of chance as well as skill. The games cov-
ered speaking, listening, reading, and writing.
Reported by Neil Griffiths

yoto: February—Uh, I don’t understand by John
Fanselow. This workshop explored types of ques-
tions that can be asked by teachers and students.
Research has shown that the range of questions
asked in the classroom is quite narrow. Ninety per
cent of questions are factual (e.g., What does this
mean?), or aim to test memory recall. A small per-
centage (five to ten per cent) of questions are of
the “Yes/No” type. Fanselow consequently argued
that very few questions are asked which intention-
ally aim to stimulate thought processes. To illus-
trate this point and to introduce some useful
classroom techniques, participants were asked to
write down four different Yes/No questions. They
then answered their partner’s questions and
worked together to divide the eight questions into
three categories. The presenter was careful not to
use spoken instructions, instead teaching by using
physical gestures and instructions written on the
board either backwards or like a crossword puzzle.
Participants were then invited to share their reac-
tions to the activities and the methods used. It was
generally agreed that silence on the part of the
teacher was bewildering or even threatening at
times but that the uncertainty held the attention
of the “class.” Similarly, backward writing was
frustrating for some because it took longer to pro-
cess, while others felt a sense of accomplishment
at deciphering the messages. The discussion fo-
cussed mainly on how useful it is to get students
to categorize questions. The presenter pointed out
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that the more categories of questions that teachers
get their students to create, the more students be-
gin to think about the possible range and com-
plexity of different types of questions. Examples of
questions prepared by the participants proved this
point. Yes/No questions are particularly effective
for establishing and examining categories as well
as hypothesis testing. The presenter illustrated
these points by eliciting more Yes/No questions
about flags and the contents of a box which was
delivered during the presentation. The last activity
was based on a quotation from Marshall
McLuhan, the media analyst, which summarized
the message of the presentation. If you tell people
what to think, they will not learn to think for
themselves and to ask questions of their own.
Reported by Amanda Gillis-Furutaka

Miyazaki: March—The Silent Way by Noriko Ross.

We had been told beforehand that Ross would give
us a class on the correct use of English articles. First
she selected three attendees as “guinea pigs” and
designated the others as “observers.” Then she
asked the learners to pronounce certain sounds by
reading from wall charts, one with only blocks of
color, others with matching colored letters in
words. She made sure that they could correctly pro-
nounce the word rod. Next she took some colored
rods from a cloth bag and put them on a table. She
asked the students to take turns in describing the
position of the rods. Throughout the demonstration
she used a minimum of verbal intervention—hence
the Silent Way—preferring instead to rely on ges-
tures to guide the learners’ utterances. Unfortu-
nately, after about one hour the guinea pigs seemed
to be getting tired. Ross then asked the observers to
describe what they had seen and how they felt. In
the following Question and Answer period there
were questions about the effectiveness of the
method. Ross avoided answering directly; the mes-
sage appeared to be that understanding is funda-
mentally inductive, even intuitive, and that “only
awareness is educable.”

Reported by Steve Davies

Nagasaki: February—1) Activities and Songs for

All Your Children’s Classes by Katherine MacKay.
MacKay began with a warm-up activity involving
pairs reciting ordinal numbers in Korean. Follow-
ing that, we discussed Developmentally Appropri-
ate Practice (DAP) activities for different ages,
based in part on the Pearson textbooks, Supertots
and Gogo Loves English. Demonstrations of various
types of problem-solving and information gap
activities based on flash cards and TPR led into
discussion about the needs of different types of
learners, based in part on Gardner’s theory of mul-
tiple intelligences.
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2) Bridging the Gap Between the Classroom
and the Real World by Paul Rosengrave.
Rosengrave asked us to consider the main chal-
lenges facing junior and senior high school EFL
teachers in Japan. We discussed a number of the
challenges and possible ways in which they could
be addressed. Some practical teaching techniques
were demonstrated, including: “personalised”
question forming, vocabulary activities, and
knowledge-related tasks (the activities were drawn
from the English Express and Firsthand Success text-
books).

Reported by Tim Allan

Osaka: February—1) Process and Thought: Two Ar-
ticles that Have Shaped EFL Writing Instruction,
and 2) The Psychology of Difficult Students by
Curtis Kelly. Kelly discussed how the teaching of
EFL writing has been influenced by articles written
by Kaplan and Murray. Kaplan argued that writers
whose first language is English organize composi-
tions differently from writers whose first language is
Japanese. English writing progresses in a linear fash-
ion whereas Oriental writing is circular. Kaplan's
theories on discourse styles have been criticized as
being ethnocentric, but have nonetheless led sec-
ond language writing instructors to pay greater at-
tention to teaching the organization of ideas.
Murray argued that writing instruction should be
process oriented as opposed to product oriented.
The process approach is made up of three stages. In
the prewriting stage, content is generated and the
organization of content occurs. A first draft is then
composed in the writing stage. In the post-writing
or revision stage, the draft is revised. Instead of the
teacher assigning an expository essay and correcting
spelling mistakes at the end, the teacher should
place greater emphasis on intervening at the
prewriting stage and also teach students how to
organize paragraphs into a coherent whole.

In the second presentation, Kelly talked about
how insights from psychology can explain the be-
havior of difficult students at high school and col-
lege level. Firstly, theories of motivation tell us that
people are always motivated to satisfy their needs.
Secondly, life stage theorists argue that people pass
through different developmental stages and that,
for students, developing autonomy is a critical need
to be satisfied, and one that educational systems
often block. Thirdly, by looking at Maslow’s hierar-
chical theory of needs—basic needs, safety needs,
social needs, and self-actualization needs—we can
understand why students with lower level needs
have trouble studying. Finally, Rogers tells us to
have “absolute positive regard,” to practice “em-
pathic listening,” and to act with “authenticity.”
Kelly illustrated the main ideas with some interest-
ing anecdotes that connected the contributions of
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psychologists and the situations of EFL teachers in

Japan. Participants also enjoyed a beneficial discussion

about individual experiences with difficult students.
Reported by Peter Sakura

Tokyo: January—Copyright or Wrong? by Oliver

Bayley, Richard Walker, and Charles LeBeau.
Bayley (Oxford University Press) and Walker
(Longman/Pearson Education) explained the laws
governing copyright in Japan. While publishers
are generally interested in maintaining a “stream
of revenue,” teachers are permitted to make mul-
tiple copies under terms of “fair use.” Bayley and
Walker discussed how the internationally recog-
nized Berne Convention Accords extend Japanese
copyright protection to the work of foreign au-
thors. As a rule of thumb, local laws apply to
works by authors of fellow signatory nations.
Bayley and Walker explained the limits of the fair
use policy (usually extending to a maximum 10%
of a copyrighted work) and those who can benefit
from it (nonprofit institutions). “Systematic copy-
ing” is never really allowed. Publishers are being
forced to lower prices in the face of international
competition (particularly from online retailers), as
well as to offer a legal and affordable alternative to
bootlegged texts. Publishers and the courts gener-
ally strive to balance educational considerations
with profit motivations. Bayley and Walker re-
ported that many publishers, especially those in
the news media, are generous about giving permis-
sion t0 copy when requested to do so.

Speaking from an author’s perspective, LeBeau
presented a financial spreadsheet of his work on
several textbooks. While his efforts were emotion-
ally rewarding, it was soon apparent that writing
textbooks in the current era of mass photocopies
might not be particularly lucrative. LeBeau related
some stories about his work being mass produced
for conferences, and the difficulty of protecting
his materials once they had been placed on book-
shelves. He compared photocopying to test driv-
ing a car: while it may be permissible to test out
materials on a limited basis, stealing materials is
just plain wrong.

Reported by Stephen C. Ross

Yokohama: January—The Use of Proverbs in
Teaching Communicative English by William
Dare. According to the Cambridge International
Dictionary of English, a proverb is “a short sen-
tence, etc. usually known by many people, stating
something commonly experienced or giving ad-
vice.” In an insightful, interactive presentation,
Dare was able to demonstrate how well-known
proverbs can be used in university classes with
learners to aid in the acquisition of English while
at the same time exposing students to the wisdom
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of the ages; in effect, killing two birds with one
stone, to create a unique language learning experi-
ence. Dare, who teaches at Kyushu Kyoritsu Uni-
versity, pointed out that we are
“hyper-communicating” when we use proverbs
and showed how these phrases are utilized as im-
portant elements in a book he authored entitled
Let’s Learn Colloquial English (published by
Kinseido). Some of the most commonly known
and used English proverbs are key points in the 15
chapters of dialogue and activities that Dare has
been using as a class text with his students for the
past six years. In his presentation, Dare led the
attendees through seven chapters of the book dis-
cussing the meaning and usage of the proverbs,

and comparing and contrasting them with similar -

Japanese sayings (kotowaza). He demonstrated how
proverbs can be used as prompts to compare dif-
ferent social and cultural mores and also as jump-
ing-off points to discussions about customs,
traditions, language, food, or indeed any of the
wide-ranging topics these sayings address. Dare
was able to show that proverbs can be a
“goldmine” for language learners and teachers
because of their sociolinguistic importance and
the insights they provide into both western and
Japanese culture.

Reported by Eddy White

Chapter Meetings
edited by tom merner

Fukuoka—Integrating Tasks into the Foreign Lan-
Suage Classroom by David Beglar. Task-based lan-
guage teaching (TBLT) meets the minimum
criteria for an effective approach: many learners
find it motivating, communicative input and op-
portunities for learners to produce communicative
output are provided, and a focus on grammar and
vocabulary is effectively contextualized. This
workshop will provide participants with the op-
portunity to experience TBLT first hand. Saturday
May 25, 18:30-20:30; Tenjin YMCA, one-day mem-
bers 1000 yen.
Gunma—aA Distance Learning Workshop about
the TALK Learning System: by Josef Messerklinger
and Johann Junge (in Kyoto). Mr. Messerklinger, a
user of the TALK system, will coordinate with
Junge, its creator, to hold a unique “distance” ses-
sion. TALK is a system which helps teachers facili-
tate students’ independent exploration of
communication in foreign languages. Participants
will receive a package about the system and ex-
periment with it in groups. Junge will field ques-
Q
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tions from participants via telephone during the
break. In the second half, Messerklinger will
present Junge’s responses and give his own ac-
count of using TALK. Sunday May 19, 14:00-16:30;
Maebashi Kyoai Gakuen College (1154-4 Koyahara-
machi, Maebashi); one-day members 1000 yen, stu-
dents 200 yen, newcomers free.

Hiroshima—International CALL Conference (in-
stead of a regular meeting). Features exciting pre-
sentations concerning using computers in
language education. Keynote speakers are Mike
Levy of Griffith University and Okuda Hisako of
Hiroshima Shudo University. There will also be a
pre-conference workshop on Friday, May 17 at
Hiroshima University. For all details see <http://
jaltcall.org/conferences/call2002/cfp-e.html>. Sat-
urday and Sunday May 18-19; Hiroshima Jogakuin
University.

Hokkaido—The JALT Hokkaido 19th Annual Lan-
guage Conference will be held on June 15-16,
2002. The theme is Language Learning, Research,
and Technology. The conference site is the
Hokkaido International School. There will be
about 35 presentations including presentations
on: leading discussions using video clips theater
games for English classes, designing a virtual real-
ity English program, global English education,
vocabulary building, small group workshop learn-
ing, and improving reading skills. JALT members
walk in free. Guests pay just 2000 yen for two
days. You can join JALT at the conference and
then the 2000 yen fee is waived. A complete
schedule and presentation abstracts, directions to
the conference, instructions for ordering lunch,
and information on the dinner and concert will be
up on our homepage at the beginning of April.
Watch for announcements on our email list.
Please mark your calendar for this exciting event!

Ibaraki—Which Kanji Dictionary Can Best Meet
Your Kanji-Learning Needs? by Mary Sisk
Noguchi of Meijo University and a columnist for
the Japan Times. Sunday May 26, 13:30-17:00; To-
kyo Kasei Gakuin—Tsukuba Women'’s University;
one-day members 500 yen.

Iwate—~The Cancer of Competition: Games in the
EFL Classroom (Bilingual presentation) by Chris
Hunt. Most teachers now regard the use of games
as beneficial to language learning. But little atten-
tion has been given to the effect of the structure of
the games used. By comparing the structure of
competitive games with cooperative games, the
presenter will demonstrate how the structure of
games affects learning. The inherent problems of
competitive structures will be outlined and solu-
tions given. By directly experiencing different
kinds of game structures participants will come
away both with practical new activities to use in
the classroom and an understanding of how
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games fit into the classroom context. Sunday May
26, 10:00-12:30; Iwate International Plaza, Morioka;
one-day members 1000 yen.

Matsuyama—Public Directives in Japanese and
American English: Implications for L2 Learners
by Carol Rinnert. This presentation is based on
pragmatic analysis of more than 700 public direc-
tives (e.g., prohibitions, requests, warnings) in
diverse contexts, ranging from airports to zoos, in
Japan and the U.S. Implications of the findings
include the need to raise awareness of the system-
atic variation in both societies in order to avoid
potentially serious misunderstandings of the in-
tended meaning of the directives. Sunday May 12,
14:15-16:20; Shinonome High School Kinenkan 4F;
one-day members 1000 yen.

Miyazaki—Applying The Uniqueness Principle:
Tools and Tasks by Bill Pellowe. Research shows
that learners often misunderstand or resist multiple
functions for single forms (such as present and fu-
ture meanings of the present continuous). This is
called the Uniqueness Principle (UP). The presenter
will explain UP with examples from research and
classroom data, arguing that understanding UP ben-
efits teachers in several ways. He will then demon-
strate awareness-raising activities (¢embedded within
larger tasks) which reveal different functions or
meanings created by single forms, thus confirming
or contradicting students’ initial understandings.
Saturday May 25, 15:00-17:00; Miyazaki International
College, Room 307; one-day members 500 yen.

Nagoya—(1) Testing Basics: The A, B, Cs by Eliza-
beth Hiser. The first presentation focuses on basic
classroom assessment and testing procedures. It
explains basic testing procedures and how to do
simple statistics. Principles of communicative as-
sessment and various assessment types will be ex-
plained. Also, the role of item facility and item
discrimination in classroom tests, exams, and
quizzes will be clarified.

(2) How to Help Weaker Students Improve by
Parrill Stribling. The second presentation focuses
on course goals, accountability, and grading stan-
dards. After introducing an overall educational
theory, the presenter will discuss the practical as-
pect of implementing curriculum goals. The rela-
tion of course goals to evaluation standards will be
underscored, and ways of fostering motivation
and learning discussed. The presentation con-
cludes by offering practical experience in setting
and reaching agreement on writing, speaking, lis-
tening, and reading course goals. Sunday June 23,
13:30-16:30; Nagoya International Center, lectire
room # 2, 3F; one-day members 1000 yen.

Niigata—Read with Me and I will Read: Activities
that Work with Elementary School Children by
Setsuko Toyama and Julian Whitney. Both pre-
senters have been using picture books as a teach-
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ing resource for a number of years and have found
them to be motivating and enjoyable. They will
describe a three-stage process for using picture
books in the English classroom. A variety of activi-
ties will be presented. If teachers come as children,
willing to participate, they will leave with a num-
ber of exciting lessons for their young learners of
English. Sunday May 12, 13:30-15:00; International
Friendship Center; one-day members 1000 yen.

OKkinawa—The Psychology of Difficult Students by
Curtis Kelly. Every college teacher must face stu-
dents who are bored, indifferent, and even hostile.
While there are no simple solutions for dealing
with such students, four theories in psychology
related to motivation, moral development, and
learning provide fascinating insights. The pre-
senter will also explain how our pedagogy is based
on the industrial model, and how radical human-
istic techniques can dismantle the “wall of fear.”
Sunday May 19, 14:00-16:00; Okinawa Christian
Junior College; one-day members 1000 yen.

Omiya—Winning the Struggle to Teach High
School Students to Communicate by Phil Julien,
Saitama Medical University. Most high school
teachers would probably agree that the textbooks
approved by the National Ministry of Education
are inadequate for teaching real communication.
However, we can easily develop suitable materials
ourselves just by using a little creativity and rais-
ing student awareness. The presenter will demon-
strate how to create communicative materials
which both maintain student interest and are easy
to use. Sunday May 19, 14:00-17:00; Omiya JACK
6F (near Omiya Station, west exit); one-day members
1000 yen.

West Tokyo—Online Drills for Learning and
Teaching by Kobayashi Etsuo. This is a workshop
where participants will learn how to make online
drills on the Internet and how to use them in their
classes. A newly developed online system called
WebASC (Web-based Automatic Shiken Creator)
by Kobayashi’s research team at Rikkyo University
and Mie University will be used to create Web
tests and drills. You will be able to use them in
your own classes even after the workshop. No
knowledge of programming is necessary to create
Web exercises in the system. Saturday May 25th,
13:30-16:30; Rikkyo University, Niiza-Campus, Com-
puter Room; one-day members 1000 yen.

Yamagata—The Accelerated Learning Cycle by
Charles Adamson, Miyagi University. The Acceler-
ated Learning Cycle is the secret of making learn-
ing easier and more effective. It consists of
introduction, active concert, passive concert ses-
sion, reading elaboration activities, and writing.
The presenter will explain the purpose and how to
do each portion of the cycle, and then talk about
ways to improve learning. Sunday May 26, 13:30-
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16:00; Yamagata Kajo Kominkan (t: 0236-43-2687);
one-day members 800 yen.
Yokohama—Intercultural Instruction Ideas and
Motivating Projects by Scott Bronner, Waseda
University. The speaker will present a number of
cultural simulation and interactive teaching ideas
based on books from Intercultural Press and his
experience teaching intercultural communication
courses. In addition, he will present a related
project encouraging student involvement with a
student-founded NGO named Japan Korea Asian
Fund that encourages interaction among Asian
cultures. Sunday May 12, 14:00-16:30; Ginoo Bunka
Kaikan, in Kannai (three minutes from JR Kannai Sta-
tion and one minute from Isezakichojamachi on
Yokohama Subway line); one-day members 1000 yen.

Chapter Contacts
edited by tom merner
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<www.edinet.ne.jp/~takeshis/jalt. htm>

Chiba—Waconda Clayworth;
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Kobe—Hirayanagi Yukio; t/f: 078-794-0401;
<hirayanagi@aol.com>; website
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index.htm>

Kumamoto—Christopher A. Bradley; t/f: 096-346-
1553; <dkchris@shokei-gakuen.ac.jp>; website
<kyushu.com/jalt/kumamoto.html>
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Miyazaki—Marilyn Books t: 0985-20-4824;
<mbooks@miyazaki-mu.ac.jp>; Toyota Hiro;
t: 0985-50-7485; <htoyota@miyazaki-mic.ac.jp>;
website <www.miyazaki-mic.ac.jp/faculty/sdavies/
Miyazaki_pgrm/mzki_2001.html>

Nagasaki—Tim Allan; t/f: 095-824-6580;
<allan@kwassui.ac.jp>; Shiina Katsunobu; t/f: 095-
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Nagoya—Mathew White; 0565-53-9953;
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<shiki@d8.dion.ne.jp>

Niigata—Angela Ota; t: 0250-41-1104;
<angela@cocoa.ocn.ne.jp>

Okayama—Peter Burden; t/f: 086 293 3545;
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Tokushima—Meg Ishida;
<ys-meg@mse.biglobe.ne.jp>

Tokyo—Allan Murphy; <jalt_tokyo@hotmail.com>;
Suzuki Takako; t/f: 0424-61-1460

Toyohashi—Laura Kusaka; t: 0532-88-2658;
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Job Information Center

edited by paul daniels

To list a position in The Language Teacher, please
email <tlt_jic@jalt.org> or fax (0463-59-5365) Paul
Daniels, Job Information Center. Email is preferred. The
notice should be received before the 15th of the month,
two months before publication, and contain the follow-
ing information: city and prefecture, name of institution,
title of position, whether full- or part-time, qualifica-
tions, duties, salary and benefits, application materials,
deadline, and contact information. A special form is not
necessary. If you want to receive the most recent JIC list-
ings via email, please send a blank message to
<jobs@jalt.org>.

Tokyo-to—The English Department at Aoyama
Gakuin University is seeking part-time teachers to
teach conversation and writing courses at their
Atsugi campus. The campus is about 90 minutes
from Shinjuku station on the Odakyu Line, and
classes are on Tuesdays, Thursdays, and Fridays.
Qualifications: resident of Japan with an MA in
TEFL/TESOL, English literature, applied linguistics,
or communications; three years university teach-
ing experience or one year university English
teaching experience with a PhD; teaching small
group discussion, journal writing, and book re-
ports; collaboration with others in curriculum re-
vision project; publications; experience with
presentations; familiarity with email. Salary and
Benefits: comparable to other universities in the
Tokyo area. Application Materials: Apply in writ-
ing, with a self-addressed envelope, for an applica-
tion form and information about the program.
Deadline: ongoing. Contact: PART-TIMERS; En-
glish and American Literature Department,
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Aoyama Gakuin University, 4-4-25 Shibuya,
Shibuya-ku, Tokyo 150-8366.

Tokyo-to—The Faculty of Law of Aoyama Gakuin

University is seeking a full-time tenured teacher of
English at the lecturer or associate professor or
professor level to assume duties on April 1, 2003.
The successful applicant will also have a seminar
class. Qualifications: (1) specialty in TEFL/TESOL/
TESL/ELT, applied linguistics, linguistics; (2) doc-
toral degree or all doctoral course work finished as
of April 1, 2003; (3) sufficient ability in Japanese
and English to carry out all job-related duties in-
side and outside the classroom; (4) no older than
53 as of April 1, 2003; (5) no nationality require-
ment; (6) acceptance of Aoyama Gakuin
University's educational policy. Application Ma-
terials: either Japanese or English (1) resume form
with photo; (2) a copy of the diploma for the
highest degree received or a letter of certification
from the institution; (3) list of publications and
presentations and copies of three representative
publications (photocopies acceptable); (4) a
sample syllabus for an English class; (5) letter(s) of
recommendation. Applicants will be notified of
the general screening schedule. Salary and Ben-
efits: Salary and other working conditions are de-
termined by Aoyama Gakuin rules and
regulations. Contact: Nakamichi Itsuo, c/o Aca-
demic Affairs Office, Aoyama Gakuin University,
4-4-25 Shibuya, Shibuya-ku, Tokyo 150-8366 Ja-
pan; t: 03-3409-8111, ext. 12139; f: 03-3409-4575;
<inakamichi@jm.aoyama.ac.jp>. Application
Deadline: All materials must arrive no later than
May 20, 2002, addressed to Yamazaki Toshihiko,
Dean, Faculty of Law, at the above address by reg-
istered mail with “English Position” written in red
on the front of the envelope. Additional Infor-
mation: All materials will be reviewed in strict
confidence and returned to applicants after the
completion of the screening process. For informa-
tion about the Faculty of Law, see our homepage
(Japanese only) at <http://www.als.aoyama.ac.jp>.

Web Corner
You can receive the updated JIC job listings on the 30th
of each month by email at <jobs@jalt.org> and view
them online on JALT’s homepage (address below). Here
are a variety of sites with information relevant to teach-
ing in Japan:

1. EFL, ESL and other teaching jobs in Japan at
<www.jobsinjapan.com>

2. Information for those seeking university positions
(not a job list) at <www.debito.org/
univquestions.html>

3. ELT News at <www.eltnews.com/
jobsinjapan.shtml>

4. JALT Jobs and Career Enhancement links at
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<www.jalt.org/jalt_e/main/careers/careers.html>

5. Teaching English in Japan: A Guide to Getting a
Job at <www.wizweb.com/~susan/mainpage.html>

6. ESL Café’s Job Center at <www.pacificnet.net/
~sperling/jobcenter.htmi>

7. Ohayo Sensei at <www.wco.com/~ohayo/>

8. NACSIS (National Center for Science Information
Systems’ Japanese site) career information at
<jrecin.jst.go.jp/>

9. The Digital Education Information Network Job
Centre at <www.go-ed.com/jobs/iatefl>

10. EFL in Asia at <www.geocities.com/Tokyo/Flats/
7947/eflasia.htm>

11. Jobs in Japan at <www.englishresource.com/
classifieds/jobs.shtml>

12. Job information at <www.ESLworldwide.com>

Bulletin Board

edited by timothy gutierrez

Contributors to the Bulletin Board are requested by the
column editor to submit announcements of up to 150
words written in a paragraph format and not in abbrevi-
ated or outline form. Submissions should be made by the
20th of the month. To repeat an announcement, please
contact the editor.

Call for Participation

The GALE, GILE, and PALE SIGs—are cOsponsor-
ing a conference entitled Peace as a Global Lan-
guage to be held September 28 and 29, 2002, at
Daito Bunka Kaikan (of Daito Bunka University),
Nerima-ku, Tokyo. Conference themes include
teaching about human rights, conflict resolution,
gender issues, environmental issues, and peace.
For further information please visit <kyushuelt.
com/peace>, or contact the Coordinators of GALE,
GILE, or PALE, or the Peace as a Global Language
Conference Committee, c/o J. Nakagawa, 2-285
Isohara, Isohara-cho, Kita-Ibaraki-shi, Ibaraki-ken,
319-1541, Japan, t: 0293-43-175S5,
<jane@ulis.ac.jp>.

Other Announcements

Universal Chapter and SIG web access—As a result
of recent developments within the JALT website,
all JALT chapters and SIGs now have a basic infor-
mation page available which is linked to the main
JALT website. Upcoming meeting information and
officer contact details for all chapters and SIGs are
viewable at <jalt.org/groups/your-chapter-name>
where your-chapter-name is the name of the chap-
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ter or SIG you wish to access. For example, infor-
mation for the West Tokyo chapter is <jalt.org/
groups/westtokyo>, the CUE SIG is <jalt.org/
groups/CUE>, and the Teaching Children SIG is
<jalt.org/groups/teaching children>. Please note
that in some cases chapters or SIGs may not have
provided up-to-date information for our databases;
this will be reflected on the webpage. We hope
JALT members will find this service useful. Queries
can be directed to the JALT (English) web editor,
Paul Collett; <editor-e@jalt.org>.

Online database information—Just a reminder that
if any of your chapter, SIG, or National Officer in-
formation as posted in the recent TLT Supplement
and Directory is incorrect, altered, or obsolete,
changes must be made via the online database. This
database must be updated because: (1) TLT uses it
for producing the directory. As of next year, only
information that has been inputted will be used in
the directory, and (2) JALT Central Office uses it to
keep track of the officer status of each group. The
officer database can be accessed at <jalt.org/
officer_admin>. You'll need: (1) your group’s pass-
word and user name (available from your coordina-
tor), and (2) your JALT membership number. If you
have any problems with the database, please con-
tact Paul Collett; <paul@jcom.home.ne.jp>.

Staff Recruitment—The Language Teacher needs En-
glish language proofreaders immediately. Qualified
applicants will be JALT members with language
teaching experience, Japanese residency, a fax,
email, and a computer that can process Macintosh
files. The position will require several hours of con-
centrated work every month, listserv subscription,
and occasional online and face-to-face meetings. If
more qualified candidates apply than we can ac-
cept, we will consider them in order as further va-
cancies appear. The supervised apprentice program
of The Language Teacher trains proofreaders in TLT
style, format, and operations. Apprentices begin by
shadowing experienced proofreaders, rotating from
section to section of the magazine until they be-
come familiar with TLT"s operations as a whole.
They then assume proofreading tasks themselves.
Consequently, when annual or occasional staff va-
cancies arise, the best qualified candidates tend to
come from current staff, and the result is often a
succession of vacancies filled and created in turn. As
a rule, TLT recruits publicly for proofreaders and
translators only, giving senior proofreaders and
translators first priority as other staff positions be-
come vacant. Please submit your curriculum vitae
and cover letter to the Publications Board Chair;
<pubchair@jalt.org>.
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Submissions

The editors welcome submissions of materi-
als concerned with all aspects of language
education, particularly with relevance to Ja-
pan. Materials in English should be sent in
Rich Text Format by either email or post.
Postal submissions must include a clearly
labeled diskette and one printed copy. Manu-
scripts should follow the American Psycho-
logical Association (APA) style as it appears in
The Language Teacher. The editors reserve the
right to edit all copy for length, style, and
clarity, without prior notification to authors.
Deadlines indicated below.

BABEPORGED : SfE2. AERHEETICHN
5. H5WLEEORBORBEKDLEY. KIS
. A3RAMABAREEAL T KRN, 77
O, FEAE~OFH MO 2, ARETS,
BEORMNILY | XFEF, 11527 F RZET
BRLWALET, | HOfTEuL. #ITEELELA
A TR D REDIZ B ED < 1ZEWN,

The Language Teacher {3. American Psychological
Association (APA) DXZ )LIZfE>TnET, HAE
W/RFDE - BEH - SIAREOBEH BINITE
CABRTEROLEY, CFAHOMARL. The Lan-
guage Teacher® /Ny 7 3 > N~ D RABEPE BN
KEE5Hh, BABREHECBHLEbEI AN,
AR-Z2HOBETIFRALBORNDIPAILHVE
FOT. TTHRLEEL, BEFEZ, BRoBE L.
IRBVLEEVERBO-B%. EHEICEHTEEL
D, BIRRLAD TS EMBDET,

Feature Articles
English Features. Well written, well-docu-
mented and researched articles, up to 3,000
words. Analysis and data can be quantitative
or qualitative (or both). Pages should be num-
bered, paragraphs separated by double car-
riage returns (not tabbed), word count noted,
and subheadings (boldfaced or italic) used
throughout for the convenience of readers.
The author’s name, affiliation, and contact
details should appear on the top of the first
page. The article’s title and an abstract of up
to 150 words must be translated into Japanese
and submitted separately. A 100-word bio-
graphical background and any tables or draw-
ings should also be sent in separate files. Send
electronic materials in an email attachment
to Robert Long. Hard copies also accepted.

HABRITY. 400 FEFBMME20 BN, £
FUTHEERL. TOTREHETEHA. &iT
LTHFE TR ZHEL T<L£a . B f§i
2. KFELRIBAKFTENTRRHLEDY
TLEEWN, BR - BRI, AXOPRIANT.
BIHEIZ U, A0 ARBPHCRIZ I TS Z& 0,
7Oy E-EBROVLEEBAER. JIXTTER
WWALEY., B0 ML, B - AIBREND
O—7FRE. 1507— FUADKIHEE. 1007
FUROFHONLBEZMEICBBEI LI N,
FAEFADIY~ 288, B 38EHABERER
BRDIEEN, BROE REERELET.
Opinion & Perspectives. Pieces of up to
1,500 words must be informed and of current
concern to professionals in the language teach-
ing field. Send submissions to the editor.

GURAARLO~15 8L, BEBHALL>TVDH
BADBE. MERERLEBRISISLTT,
BRI, KBy 1 b, FE - TRAMOO—<
FRIE. ANHEEERAL. BABRREICBRD
<rEEV, B3, BREIFAILDGORITAH
D2HAMDISHELZFTY.
Interviews. If you are interested in interview-
ing a well-known professional in the field,
please consult the editor first.

&N} AODL S E2-RBRETY. 1%

Ea—-%3n50il BARRAE I THR SN,

Readers’ Views. Responses to articles or other
items in 7LT are invited. Submissions of up to
500 words should be sent to the editor by the
15th of the month, 3 months prior to publi-
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cation, to allow time to request a response to
appear in the same issue, if appropriate. 7LT
will not publish anonymous correspondence
unless there is a compelling reason to do so,
and then only if the correspondent is known
to the editor.

The Language Teacher {2188 E N RBPF 2 &0
BEpHE<LSEa N, FXI21,000FLA. BYN3.
BRECHRICLS5ORITADIHAMOLISHIZH
ABRQRELLTY. ARENVHEEHLLBE
. BEHEI. ThCHISRBORTEEKEIL.
RAUSICHAORAEBRL T,

Conference Reports. If you will be attending
an international or regional conference and
are able to write a report of up to 1,500 words,
please contact the editor.
EEETICMET I EL20RRARFIIBMNT 5T
ENFT. EOREERMLAWS R, BABERE
IZTHB SO, REBFRARSKEBETT,

Readers’ Forum. Essays on topics related to
language teaching and learning in Japan, up
to 2,500 words. While not focused on pri-
mary research data, a Readers’ Forum article
should nevertheless display a wide reading
and depth of understanding of its topic. Japa-
nesetitle and abstract also required (see above).
Send electronic submissions to Scott Gardner.
V==X -74—Fh  HEATORHBEE. K
UERERIZBT 56,000F RO v &1 TY. ¥
BF - RELRTTWL<TH, Y-F—-X -
74 L0RPIF. #KIC. BUCHL TRVE
RESAHRPERERRVILET.

Departments
My Share. We invite up to 1,000 words on a
successful teaching technique or lesson plan
you have used. Readers should be able to
replicate your technique or lesson plan. Send
submissions to the My Share editor.
FEIEDITBET SRBNLT 1 71 7 DM
535LTY. BHRBMTEL<AHATEL DO, it
BB EREFORBEZRRLADOEHEENIRA
LEY, EREBANSEMNTEETH. ART.
FEHEEOLWDBO, ELRTBILSBEIFTINHD
LOEBBLLET, HHEIc, XBOF I ML F
% - FREMOO - FRE, 2007 KBEOEX
EE%ZIEAL. My Share BIREIIBRD (a0,
B2, HRECRALIZORITAO 2 AAMD
1SE&ATY.

Book Reviews. We invite reviews of books
and other educational materials. We do not
publish unsolicited reviews. Contact the Pub-
lishers’ Review Copies Liaison for submission
guidelines and the Book Reviews editor for
permission to review unlisted materials.

BETY. FWELT. 2040TFMNTHBE
BTEU I &> TVEYT, GFR2EMNIEE
2. Publishers Review Copies Liaison {2 THIZk< £
Ay, o, MWERNT. The Language Teacher 1218
BIBDIZHETDLNEATHINEINEWHBET HL
%, WHIZ Book Review BIRF I BV GDOEE
a,

JALT News. All news pertaining to official
JALT organizational activities should be sent
to the JALT News editors. Deadline: 15th of the
month, 2 months prior to publication.

JALTR &BfL 0BRSS 2B LIV
i3, JALT News R THIMS K30, #1318
BEIHRIRHFTORITHDZARAMD1ISH I JALT
NewstR I FELRTT.

Special Interest Group News. JALT-recognised
Special Interest Groups may submit a monthly
report to the Special Interest Group News
editor. Deadline: 15th of the month, 2 months
prior to publication.

JALTZX8E? Special Interest Group T. fEH DA
SHEBMLAVHR. SIGSERMEII TR L2
v, WYL, BRECHFRUIIRSFTORGTAD2 A
WDLISBIZ SIGSEME LR T,
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Chapter Reports. Each Chapter may submit
a monthly report of up to 400 words which
should (a) identify the chapter, (b) have a
title—usually the presentation title, (c) have
a by-line with the presenter’s name, (d) in-
clude the month in which the presentation
was given, (e) conclude with the reporter’s
name. For specific guidelines contact the
Chapter Reports editor. Deadline: 15th of the
month, 2 months prior to publication.
HEXBLOLETORROME TT, RIBHE
WA, S 4 . FROTTIC @) XHBLE. (D)
REODA. () RRERZILL. () REMVDIAT
bNEMMINERBEZEH T LAV, £k, (e)
RICHGERBEREBWELE 0, WY, 18
REIVALLIBORITAO2 AAMDL 5 HIZ
Chapter Reports BIELE T, AABORER
Chapter Reports Fl 43RG HUEIZ BRD <&,

Chapter Meetings. Chapters must follow the
precise format used in every issue of LT (i.e.,
topic, speaker, date, time, place, fee, and
other information in order, followed by a
brief, objective description of the event). Maps
of new locations can be printed upon consul-
tation with the column editor. Meetings that
are scheduled for the first week of the month
should be published in the previous month’s
issue. Announcements or requests for guide-
lines should be sent to the Chapter Meetings
editor. Deadline: 15th of the month, 2 months
prior to publication.

HBOLBDBASETY. FHOHDIZKRE
EHEL. RROGE, RATL. B BH. B
mig. FnabeEoBYELEBRES - T7 Y
ABEEEATEL T LE N, Bk, WlLgR
RORE. RABOBAEHIMATHHMTY.
HMEZBE L 2\ Hid. Chapter Announcements £
MEFI AR RN, BLAKRSSETEY RS
2. MASICBRT & ETOT. THR
KrEawn, Hivn, BREIVRLLIBORITA
D271 At 15812 Chapter Announcements #RE
SHTY,

Bulletin Board. Calls for papers, participa-
tion in/announcements of conferences, col-
loquia, seminars, or research projects may be
posted in this column. Email or fax your
announcements of up to 150 words to the
Bulletin Board editor. Deadline: 20th of the
month, 2 months prior to publication.
JALTUADHKIZES@LYEDBAS Y,

JALT. $3WIZFNUNORKIZLDREE. WX
OFREERTIHRL £7. JALTLUSOKIZES
fiLBHoBASHIzE. SMBRICATSHMHEEY
BI &3 TE £ A. TheLanguage Teacher R U JALT
B, COWMDEEORBERET S ERTEEY
Ao BASEDBRIZ. —DODAELIZDE—E. 300
FLREEETWALEET, BT BREIH
55 ORITAD2ZAHAMD20 HIZ Bulletin
Board BIFELFTY, £0ik. Conference Calen-
dar @iz, BA. EunbAodelEsZ &I TEE
7. THBORIL. Conference Calendar BIRFIC
BRLH<EE N,

JIC/Positions. 7LT encourages all prospective
employers to use this free service to locate the
most qualified language teachers in Japan.
Contact the Job Information Center editor
for an announcement form. Deadline for
submitting forms: 15th of the month two
months prior to publication. Publication does
not indicate endorsement of the institution
by jarT. It is the position of the jaLt Executive
Board that no positions-wanted announce-
ments will be printed.

SRABTY, BELAVLEIL. Job Information
Center/Positions &#¥{ZAnnouncement Form %
RLUTL L2, Y. BEEIHRILSS
DRITAD2AAMDISHIZ Job Information Cen-
ter/Positions FfR HEHTTY . The Language Teacher
R JALTHIE. ZOWMOLEEDRBERET S &t
TEEHA. 25, REGEHERIBMAYALT Executive
Board DHHTY,
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Membership Information
JALT is a professional organization dedicated to the improvement of language leamning and teaching in Japan, a vehicle for the
exchange of new ideas and techniques, and a means of keeping abreast of new developments in a rapidly changing field. JALT,
formed in 1976, has an international membership of over 3,500. There are currently 39 JALT chapters and 1 affiliate chapter
throughout Japan (listed below). It is the Japan affiliate of International TESOL (Teachers of English to Speakers of Other
Languages) and a branch of IATEFL (International Association of Teachers of English as a Foreign Language).

Publications — JALT publishes The Language Teacher, a monthly magazine of articles and announcements on professional
concerns; the semi-annual JALT Journal; JALT Conference Proceedings (annual); and JALT Applied Materials (a monograph
series).

Meetings and Conferences — The JALT International Conference on Language Teaching/Learning attracts some 2,000
participants annually. The program consists of over 300 papers, workshops, colloquia, and poster sessions, a publishers’
exhibition of some 1,000m?, an employment center, and social events. Local chapter meetings are held on a monthly or bi-
monthly basis in each JALT chapter, and Special Interest Groups, SIGs, disseminate information on areas of special interest.
JALT also sponsors special events, such as conferences on testing and other themes.

Chapters — Akita, Chiba, Fukui, Fukuoka, Gunma, Hamamatsu, Himeji, Hiroshima, Hokkaido, Ibaraki, Iwate, Kagawa,
Kagoshima, Kanazawa, Kitakyushu, Kobe, Kumamoto, Kyoto, Matsuyama, Miyazaki, Nagasaki, Nagoya, Nara, Niigata,
Okayama, Okinawa, Omiya, Osaka, Sendai, Shinshu, Shizuoka, Tochigi, Tokushima, Tokyo, Toyohashi, West Tokyo,
Yamagata, Yamaguchi, Yokohama, Gifu (affiliate).

SIGs — Bilingualism; College and University Educators; Computer-Assisted Language Learning; Global Issues in Language
Education; Japanese as a Second Language; Jr./St. High School; Learner Development; Material Writers; Professionalism,
Administration, and Leadership in Education; Teacher Education; Teaching Children; Testing and Evaluation; Video; Other
Language Educators (affiliate); Foreign Language Literacy (affiliate); Gender Awareness in Language Education (affiliate);
Pragmatics (affiliate); Eikaiwa (pending approval); Pronunciation (pending approval). JALT members can join as many SIGs
as they wish for a fee of ¥1,500 per SIG.

Awards for Research Grants and Development — Awarded annually. Applications must be made to the JALT Research
Grants Committee Chair by August 16. Awards are announced at the annual conference.

Membership — Regular Membership (¥10,000) includes membership in the nearest chapter. Student Memberships
(¥6,000) are available to full-time students with proper identification. Joint Memberships (¥17,000), available to two individuals
sharing the same mailing address, receive only one copy of each JALT publication. Group Memberships (¥6,500/person) are
available to five or more people employed by the same institution. One copy of each publication is provided for every five
members or fraction thereof. Applications may be made at any JALT meeting, by using the postal money transfer form (yubin
furikae) found in every issue of The Language Teacher, or by sending an International Postal Money Order (no check surcharge),
a check or money order in yen (on a Japanese bank), in dollars (on a U.S. bank), or in pounds (on a U.K. bank) to the Central
Office. Joint and Group Members must apply, renew, and pay membership fees together with the other members of their group.

Central Office
Urban Edge Building, s5th Floor, 1-37-9 Taito, Taito-ku, Tokyo 110-0016
tel: 03-3837-1630; fax: 03-3837-1631; jalt@gol.com
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Electronic Publications Available from JALT

the
language
teacher
on CD ROM

MEWE Episode 2: Volumes 11 through 18 features over 8000 pages of TLT at
nearly 5 million words and hundreds of articles, from 1986 through 1993. Key word
searchable, fully indexed, issues linked by volume. Windows and Macintosh
compatible hybrid CD. Requires Adobe Acrobat Reader 4.0 or later, Acrobat e-
Book Reader, or PDF compatible word processor.

Also Avallable: Episode 1: Volumes 1-10 (1976-1985). Special Discount
through May 31, 2002: JALT Members: ¥2500. Nonmembers: ¥3500.

Millennium TLT: Volumes 23 & 24 (1999-2000). ¥1500.

On JALT99: Teacher Belief, Teacher Action. Proceedings of the 25™ annual JALT
conference. JALT Members: ¥4000. Non-members: ¥5000.

On JALT2000: Towards the New Millennium. Proceedings of the 26™ annual JALT
conference. JALT Members: ¥4000. Non-Members: ¥5000. (Includes Bonus: PAC
Journal, vol. 1, a journal for language teachers in Asia.)

JALT Applled Materials: Second Language Acquisition Research in Japan. 15
articles on the state of SLAR in Japan. ¥2000.

To Order: Use the postal cash transfer form at the back of this issue of TLT. Write
the CD ROM title in the “Other” line. Credit card payment also accepted.

Domestic and Overseas orders may be made by VISA or MasterCard. There is an
additional ¥500 shipping and handling charge for overseas orders. Visit <www.jalt.
org/main/shop> to download an order form, or please contact:

JALT Central Office, Urban Edge Bldg. 5F, 1-37-9 Taito, Taito-ku, Tokyo 110-0016
JAPAN
TEL: 03-3837-1630; FAX: -1637

E-mail: jalt@gol.com

Coming Soon on Archlval CDs: On JALT2001: A Language Odyssey, TLT
Episode 3; JALT Applied Materials; JALT Journal; JALT Conference Proceedings.
Release dates To Be Announced.
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OXFORD W, oupjapan .co.p

UNIVERSITY PRESS

Dominoes

Dominoes are a new series of readers which offer more
support than traditional readers to both teachers and
students. Dominoes are suitable both for students

working individually and for teachers wishing to
support reading with class activities.

P Full colorillustrations throughout.

» Two pages of activities at the end of every chapter or section.
» Glossary on the page to provide full vocabulary support.

» Graded at Oxford Bookworms levels, from Starter to Stage 2.

Oxford Bookworms Series

Bookworms Library

An Enormous range of reading for
students of almost every interest and
reading ability. More than 130 titles at 6
stages.

Bookworms Playscripts

A range of plays, designed both for
reading and performing in the
classroom. Eight titles at 2 stages.

Shertok Holmes
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P All Bookworms titles come with comprehensive support material including free teacher's handbooks and activity worksheets. A free

teacher's guide entitled The Why and How of Using Graded Readers' is also available in Japanese or English.

Please fax to:

Dominoes: Starter 1 2

Bookworms Starters

A series of stories specially adapted for
beginners at the 250 headword level.
More than 15 titles at the Starter level.

Yes! Please send me a sample of: (limit 3 titles)
(Circle one)

Bookworms Factfiles

Our popular series of full-color, non-
fiction readers for all ages and interests.
More than thirty-five titles at 4 stages.

03-3459-0390

Bookworms Series | Stage: /S 123 45 6(Circle one)

Oxford UmverSIty Press Graded Readers Teacher's Guide:  English

Japanese  (Circle one)

Edomizaka Mori Bldg 6F Please write in alphabet.
4-1-40 Toranomon, Name:

Envelope No.

)

Minato-ku, Tokyo,105-8529 School Name:

Preferred Mailing Address: (School / Home)

TEL: 03-3459-6481

l')
03-3459-0390 248
S® oupjapan.co.jp Tel:
WWW.oupjapan.co.|p E-mail: @
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