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t is almost impossible to find someone who doesn’t like

Spring. Ushering in warm weather, cherry blossoms,

along with new students and classes, Spring is a time for
change. Being informed and aware is the best way to make
the most of any change, and so we have three featured ar-
ticles for this issue. Jeremy Cross describes how similarities
and differences in Japanese and English suprasegmental fea-
tures of pronunciation should be used to raise Japanese learn-
ers’ awareness. Our second article, a vocabulary analysis of
English textbooks, comes from Takeda Chiyoki at Ehime
University who argues for the teaching phonics in junior
high school English classes. We also have an article in Japa-
nese from Umeda Hajime who writes about EFL speakers
with different language backgrounds, judging ungrammatical
English sentences We hope these artlcles will help to seed
new ideas or fei dy have, for our pro-
interesting as you
potential article,
gu1dance that you

don’t forget

about local st
Groups) e, enjoy
the suns

Robert Long

TLT Co-Editor
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ne of the main reasons why many Japanese

students lose interest in studying English

from the introductory stage is that they
simply cannot read; i.e., they cannot connect the
letters of the alphabet with their sounds. This is the
first important hurdle to be overcome, and it is ac-
tually the source of most of the failure which stu-
dents experience during their first three years of
English learning (Inagaki, 1988, pp. 18-19;
Nakajima, 1995, p. 69; Teshima,
1995, pp. 12-13). Phonics can be
effective in solving this problem
because it clarifies letter-sound
relationships, as it is a teaching
method for reading based upon
the correspondences between
spellings and sounds. Significant
benefits can be obtained from the
proper introduction of phonics
instruction into English classes in
junior high schools in Japan.

However, in order to verify the
benefits of teaching phonics, it is
first necessary to analyze the vo-
cabulary found in textbooks and
determine how many words can
be read completely with phonics
rules. This is particularly impor-
tant because irregularly spelled
items are among everyday words
or the most frequently used vo-
cabulary in English (Crystal,
1990, p. 69), and Japanese junior
high school students are thus re-
quired to learn them. In 1988,
Monbusho, the Ministry of Edu-
cation (now known as
Monbukagakusho), stipulated 507
minimum essential words needed
for basic conversation as “com-
pulsory” words for Japanese stu-
dents (Monbusho, 1988, pp.
116-122). The more regularly words are spelled, the
more significant phonics teaching becomes. It is
also important to determine which phonics rules are
applied most frequently in textbooks in order to
assess which rules should be taught in class.

Two extensive vocabulary analyses support the
importance of phonics instruction in Japan in this
regard. The first, by Nazumi Kimiko in 1995, is a
study of all words (about 1000 in total) that junior
high school students learn in New Horizon English
Course 1-3 (Asano, 1992), a commonly used English
textbook in Japan. She analyzed vocabulary items in
terms of three separate sets of phonics rules devised
by Morinaga (1983), Magono (1983), and -
Takebayashi (1988). Nazumi concluded that adopt=
ing a phonics method was justified because the per-
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centage of letter-sound regularity of single conso-
nants and vowels was more than 90%.

The second study, by Nago Tomoko in 1998, ana-
lyzed vowel usage in the 540 words that 1st year
students in junior high learn in New Crown English 1
(Morizumi, 1997), another major textbook used in
Japan. She evaluated vocabulary items in terms of
combined sets of phonics rules devised by Matsuka
(1981) and Heilman (1998). The frequencies with
which each rule was applied correctly were totaled,
and the percentage of the regularity of all the rules
was then calculated. Her results concluded that the
percentage of spelling-sound regularity was 82.5%.
She estimated that the percentage would be more
than 90% if the frequencies of consonants were
added to this total and concluded that the belief
that there are many cases in which phonics rules do
not apply is unfounded.

However, neither researcher attempted to deter-
mine how many words could be read completely
with phonics rules—they simply tried to determine
how regularly each rule was used. In other words, for
each separate phonics rule, they examined the num-
ber of times the rule was used regularly, compared
with the number of times it was used irregularly. For
example, with the rule that ch has the sound used in
the word church, the alternative sound of ch used in
the word school is the exception to the rule. Accord-
ing to Nazumi’s analysis of the use of ch, its ratio was
34 to 3; therefore, the percentage of spelling-sound
consistency was 91.9%. Both researchers theorized
that the more regularly rules are applied, and the
fewer the exceptions, the more valid and effective the
phonics instruction will be.

The studies by Nazumi and Nago are rules-ori-
ented and focus on individual letter-sound relation-
ships. Although their data help justify the teaching
of phonics, it is more important to emphasize the
whole word and consider how often a word in its
entirety can be read with phonics rules. This is be-
cause even if only one part of a word cannot be read
with a rule, the word cannot be read as a whole.
Thus, it is necessary to know how many words can
be read completely with the help of phonics rules.
In addition, it is important to note that although
the results of these two analyses serve as a valuable
source of reference, they are not directly applicable
to this investigation because the textbooks used
were different; therefore, the percentage of spelling-
sound regularity and the frequency of phonics rules
applicability will differ. The purpose of this paper is
to demonstrate the validity of phonics instruction
for Japanese EFL students and establish which rules
should be taught by analyzing the vocabulary in
specified textbooks used in Japan in accordance
with the following main goals: (1) to determine the
percentage of words which can be read completely
by phonics rules, (2) to calculate the percentage of
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spelling-sound regularity in a similar manner to
Nazumi’s and Nago's studies, and (3) to determine
which rules are applied most consistently.

Method

Materials

The following investigation examines all of the vo-
cabulary items contained in One World English
Course 1-3 (Sasaki, 1993), one of five major English
textbooks in Japan. All 1007 words that 1st, 2nd,
and 3rd year students study—except for proper
nouns and abbreviations—are analyzed in terms of
78 phonics rules under seven headings. Matsuka'’s
phonics rules (1981, 1993) are applied to this vo-
cabulary analysis because she is the leading expert
on phonics research and its practice in Japan.

Procedures

Firstly, each vocabulary item in student textbooks
was examined in terms of the above phonics rules
in order to determine if they are applied regularly,
and if they are applied to the whole word. After all
the items had been analyzed, the percentage of
words which can be read completely with phonics
rules was calculated. In the next stage, the number
of cases in which the rule is applied regularly, com-
pared with those in which it is applied irregularly,
was determined. Then the percentage of the regular-
ity of all the rules was calculated. Lastly, based on
the frequency of each rule’s application, the key
rules for phonics teaching were arrived at.

Analyses
Each word was analyzed according to the answers
obtained from the following four questions:

e Does it belong to the list of compulsory words or
not?
Which phonics rules are applied regularly?
Which phonics rules are applied irregularly?
Can the word be read entirely with phonics
rules?

Tables 1 and 2 show how the word analysis was
conducted in this study. Table 1 is a sample of the
1007-word list. Each word was looked at in relation
to phonics rules, which are displayed in Table 2. For
example, the word about in Table 1 belongs to
Monbusho’s list of compulsory words, so it is
marked with a O in the “compulsory words” col-
umn. Next, about is broken down in terms of each
of the phonics rules applied regularly. In the third
column, “rules applied regularly,” we find that about
receives a “[1],” following the rule “phonics alpha-
bet” (about: b =/b/, t = /t/}; a “[7] - @” (the [7] indi-
cates the “other rules” section and the @ indicates
the initial schwa sound—about: a = /3/); and a “[5] -
®,” indicating the “vowel digraphs” section
(about). Because about follows all of the phonics rule

The Language Teacher 26:4
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Table 1
Vocabulary Compulsory Rules applied Rules applied Read entirely
items words regularly irregularly with rules

a O 71 - @ O
able OLR2I-© )
about @) M, 7-®,B1-® @)
acid 1, [71-® O
across O 0L 71-®,[71-® @)
afraid 0, BI-O, 71-@ 0
after O (1, [6]-@ O
afternoon O (1, [6]-®, [S]-® )
again O 1, [71-®, B[-© O
ago O (1], [7]- @ (1]
ah 71-® (1]
ahead 11, 71-® Bl-®
air [6] -® O
air conditioner [61-®, M1, [6]-®, [7]-@ {1]
album 1, [71-@ O
all O 5] - O
almost [51-®, [1] (1]
along 1. [71-@® O
alphabet 0,[@-©,7-® O
already O (1], [S] - 3]-@
also O (1, 51-® (1]
always O 1, 51-®,B1-©, 71 -© 0
am O [ )
American n,rv1-® ©)
among O (1], [71-@ (1]
an @] (1] O
ancient a1, 71-® (1]
and @) 8] )
angry (1] o
animal O 1], 71-@ O
another O 0L 71-®,[4]-®, [6] - @ [1]
answer O 1], [6]-®,[7]-® O
any ©) (1] (1]
anyone O (1] (1], 2]- @
anything O I, M4]-® (1]
anywhere NLHMEl-®,[71-® (1], [6]- @
apartment 1], [6]- O, [7]1-@ O
April O (1] [1]
are O [6] - ©
arm [6] - @, [1] O
army [6] - @, 1] (@)
around OL65]-®, 71 -@ @)
arrive (@) 1, 21-9,71-©,[7]-@ O
as O ,7-O O
ask @) 1] O
astronaut L, B61-o,7-@ O
at O 5] ®]
ate 11, 21-® O
atomic n1,171-® ©)
audience [1]; [5] - OI [7] B ®I [7] B @, [7] - @ O
August O 1, B]-0,[7-® O
aunt @) 1] [5]-@

O 0, [71-®,3]-@ O
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Table 2

a = /&/ (apple), b = /b/ (bear),
f=/f/ (fish),  g=/g/(goat),
k = /k/ (king), 1=/1/ (lion),

p=/p/(pig), q=/k/(queen),r=/r/ (rabbit),

¢ = /k/ (cow),
h = /h/ (hat),

z = [z/ (zebra)

name, and the letter “e” at the end is soundless.
@ a - e = (make) @e-e=(eve)
® u-e=(cute)

second one is soundless.

® aw = (draw)
® oo = (pool)

® au = (autumn)

® o0 = (book)

someone were growling.

[7] Other Rules
® s = /z/ (busy)
@ c = /s/ (city)
® g = /d3/ (gym)

® Silent E (mouse)

@i - e = (kite)

@ ar = (far) ® or = (horse) ® war = (warm)
® ir = (girl) ®ur=(nurse) @ or = (world)
@ air = (pair) @ are = (care) @ ear = (near)
® ire = (fire) ® our = (sour)  ® ore = (more)

a, &, i, 0, u = /3/ (about, often, lion, beautifl_xl)' [the schwa sound]
® Consonants not sounded (know, night, class, etc.)

List of Rules
[1] Phonics Alphabet: The most representative sound of each letter of the alphabet.
d =/d/ (dog),
i =/i/ (ink),
m = /m/ (man), n = /n/ (nest),
s = /s/ (sun),
u = /a/ (uncle), v =/v/(violin), w = /w/ (witch), x = /ks/ (fox),

e = /e/ (egg),
j =/d3/ (jet),
o = /5/ (oil),

t = /t/ (tiger),
y =/j/ (yard),

[2] Magic E: When a word ends with the letter “e”, the vowel just before it is read with its alphabet

@ o - e = (note)

[3] Polite Vowels: When two vowels sit together, the first one is read with its alphabet name and the

@ ai = (pain) @ ay = (day) @ee=(meet) @ ea=(eat)
® ey = (key) ® ie = (tie) @ oe = (toe) oa = (boat)
® ow = (window) @ ui = (fruit) @ ue = (blue)

[4] Consonant Digraphs: Combinations of two consecutive consonants which represent a single sound.

@ ch = (lunch) @ sh = (ship) @ wh = (what) @ th = (think)
® th = (these) ® ph = (phone) @ ck = (rock)

[S] Vowel Digraphs: Combinations of two consecutive vowels which represent a single sound.
® ou = (about)
@ ew = (news)

@ ow = (now)
all, al = (ball, salt)

[6] Vowels with “R”: Combinations of vowels with the letter “r” which represent a blended sound as if

@ er = (her)
ar = (dollar)

@ eer = (deer)

requirements, it receives a O under the “read en-
tirely with rules” column of the table.

Alternately, the word ahead is not one of
Monbusho’s compulsory words, so it does not re-
ceive a O. Again, since the rules “[1]” and “71 - ®”
are applied regularly in this case, it is labeled as such
in the “rules applied regularly” section. Since the
rule “[3] - @” (ea = eat) is applied irregularly in this
case, it is recorded in the “rules applied irregularly”
section. Consequently, because ahead cannot be
read entirely with phonics rules, it does not receive
a O in the “read entirely with rules” column.

ERIC
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Each of the 1007 words used in this analysis was
graphed in this manner, to determine the percent-
ages discussed in the results section below. For the
complete analysis of all 1007 words, please contact
the author at <chiyoki@3ai.ne.jp>.

Results

The results of the analysis have been calculated
from the data obtained from the previously dis-
cussed word list:

1) In terms of the percentage of words which can be
read completely by phonics rules:

i68
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75.0% of the total number of vocabulary items
used in the One World English Course 1-3 were found
to fall into this category. This percentage was calcu-
lated by calculating the number of words indicated
by a O under the “read entirely with rules” column
(755 out of 1007). It was also found that 71.8% of
Monbusho’s compulsory words in these same text-
books (364 out of 507 words) can be read com-
pletely with phonics rules.

2) In terms of the percentage of spelling-sound regu-
larity:

Based upon the columns “rules applied regularly”
and “rules applied irregularly,” the frequency chart
in Table 3 was tabulated. For example, this chart
indicates that under the rule “a-e: make” in the
“Magic E” section, there were 46 cases that followed
the necessary criteria, while there was 1 irregularity
found. All cases that fall within these phonics rules
were then calculated, and out of 763 cases in which
the phonics rules were applied, 671 applications
were found to be regular, or 87.9 % of the total.!

3) In terms of the rules which should be taught in
class:

Based upon the data in Table 3, the minimum es-
sential phonics rules that should be taught were deter-
mined according to the criteria; i.e., a rule is considered
necessary if it is applied regularly to vocabulary items
at least five times, as long as the applications out-
number the exceptions. For example, if we look at the
rule “ear = near” in the “Vowels with 'R’” section of
Table 3, there are nine exceptions to six regular appli-
cations. For this reason, the letter combination “ear”
is not included in the rules list below. The following
rules were selected as the most important:

Phonics Alphabet (a - z)
Magic E (a-e, e-e, i-e, 0-e, u-€)
Polite Vowels (ai, ay, ee, ea, ow = fou/)

Consonant Digraphs (ch, sh, wh, th = /6/,
th =/3/, ph, ck)

Vowel Digraphs (au, ou, ow = /au/, oo = /u/, oo
= /u:/, ew, all/al)

Vowels with “R” (ar, or = />:1/, er, ir, ur,
or = /3:r/, air)

Conclusion

In English L2 education in Japan, instruction on
proper pronunciation and the direct reading of En-
glish words and passages has long been neglected.
As a result, students are forced to memorize large
vocabulary lists by rote which discourages them
from learning English, and they have to rely on
katakana pronunciation which creates counter-pro-
ductive speaking habits which are extremely diffi-
cult to break. Phonics instruction is effective in

ERIC
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Table 3

List of the Frequency of Each Rule’s Regular
and Irregular Application

Note: The numbers represent the frequencies of the
rules’ applications: those without parentheses indicate
cases in which the rules are applied regularly, while
those within parentheses indicate cases in which the
rules are applied irregularly.

Magic E
46 (1)a-e 5(0)e-e 35(3)i-e 22(17)0-e
6Ou-e

Polite Vowels

14(1)ai 30(0)ay 31(0)ee 30(13)ea 2(2)ey
3 (4)ie 0(1)oe 1(2)oa 14 (0)ow =/ou/
1(3)ui 2 (@O)ue

Consonant Digraphs
32(2)ch 22@©)sh 13 (©O)wh 38(0)th=/6/
26 @ th=/8/ 7(0)ph 14 (0)ck

Vowel Digraphs
6(2)au 4(0)aw 16(13)ou 9 (0) ow=/au/
17 (2)0o=/u/ 14 (0)oo=/u/ 6(1)ew 15(2)all, al

Vowels with “R”

22©0)ar=/ax/ 22@0)or=/>r/ 3(0)war
85(6)er 12 (0)ir 11 (1) ur 10 (0) or = /a:r/
4(0)ar=/or/ 5(0)air 1(1)are 6 (9)ear
0@©)eer 2(0)ire 4 (6)our 3(0)ore

solving these problems because through this kind of
teaching, students develop the ability to read and
pronounce English properly by connecting the let-
ters of the alphabet with their sounds. Phonics in-
struction should be applied as soon as possible to
English classes in Japan in order to stop the mass
production of so-called “dropout” students of En-
glish, as those who receive phonics instruction will
develop a strong foundation to build on as they face
the many challenges of their ongoing English stud-
ies. This analysis shows that 75.0% of the complete
textbook vocabulary items and 71.8% of
Monbusho’s compulsory words can be read entirely
by applying phonics rules. In addition, the percent-
age of spelling-sound regularity is 87.9%. Based
upon the results of this word analysis, it is obvious
that phonics instruction is justified and valuable at
the junior high school level in Japan. It is hoped
that this feasibility study will have made a signifi-
cant contribution to the realization of this goal.

Note

1. The phonics alphabet and other rules are not involved in
this percentage. The number of applications of the phon-
ics alphabet are too numerous to count. Of all the text-
book words, only 35 can be read without applying any of
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the phonics alphabet rules (3.5%). In addition, there are
137 words which can be read entirely by applying only
phonics alphabet rules (13.6%). As for “other rules,” they
are applied 485 times in total, with no exceptions (100%).
Therefore, it is obvious that the precise percentage of
spelling-sound regularity is more than 90%.
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generally been on the accurate articulation of

an inventory of vowels and consonants, that
is, the segmental aspects of language (Dalton &
Seidlhofer, 1994). Unfortunately, this approach may
underestimate the true nature of pronunciation
and, as Celce-Murcia, Brinton, and Goodwin main-
tain, “a learner’s command of segmental features is
less critical to communicative competence than a
-command of suprasegmental fea-
tures” (1996, p. 131). While rec-
ognizing that segmental and
suprasegmental features operate
in unison with each other, this
paper focuses on suprasegmentals
of pronunciation and encom-
passes (a) a comparison of these
features in English and Japanese,
and (b) a description of how the
similarities and differences thus
identified might be used to raise
Japanese learners’ awareness of
this aspect of Englishr pronuncia-
tion. The accents used as models
for discussion in this paper are
“BBC” pronunciation (Roach,
2000) for English and standard
Japanese (Martin 1992), Tokyo
dialect.

r I \he emphasis of pronunciation teaching has

Suprasegmental Features

There appears to be a general con-
sensus among scholars (Clark &
Yallop, 1995; Cruttenden, 2001)
that suprasegmentals are those
features that operate above and
beyond the level of individual
sounds, consonants, and vowels.
Suprasegmental features are also
referred to as prosodic features (Clark & Yallop, 1995)
and prosody (Cruttenden, 2001).

The major suprasegmental features are stress,
rhythm, and intonation (Jenkins, 1998; Roach,
2000) and these features are shaped by the dynamic
patterns of pitch, duration, and loudness (Clark &
Yallop, 199S). Furthermore, these patterns are super-
imposed on and influenced by less dynamic voice
quality settings (Pennington & Richards, 1986).

Voice Quality Settings

Voice quality settings refer to the long-term articula-
tory postures of a speaker which determine the over-
all pattern of suprasegmental features that
characterize the voice of the speaker and the accent
of the speaker’s particular language (Esling & Wong,
1983). Voice quality settings will differ in pitch
range (Dalton & Seidlhofer, 1994) and “in tension,
in tongue shape, in pressure of the articulators, in
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lip and cheek and jaw posture and movement”
(O’Connor, 1973, p. 289).

English settings

A broad model of English voice quality settings
might include features such as loosely closed jaws,
lips and jaws which move little, relaxed cheeks
(Thornbury, 1993), a nasal voice, and a palatalised
tongue body position (Esling & Wong, 1983).
Kenworthy (1987) states there is little overall differ-
ence in voice quality settings between males and
females and notes that both genders utilize high
overall pitch when expressing politeness.

Japanese settings

Japanese speakers also generally utilize minimal lip
and jaw movement (Thompson, 1987). Japanese
male voice quality settings include a lowered larynx
and uvularization with lip spreading (Esling &
Wong, 1983) resulting in a deep rumble or a hoarse
or husky sound (Pennington & Richards, 1986). In
contrast, Japanese females are apt to be breathy
(Celce-Murcia et al., 1996) and distinctly more na-
salized and high-pitched than Japanese males
(Kristof, quoted in Chan 1997). Recent research in-
dicates that the pitch of female voices has begun to
lower. It has been suggested that this change is con-
nected with the increased economic and political
influence of Japanese women (O’Neil, 2000).

Raising awareness of voice quality settings
Thornbury (1993) presents tasks designed to pro-
mote awareness that could be employed with Japa-
nese learners, such as using recordings of a task
performed by a Japanese speaker of English and a
native speaker to note similar and different charac-
teristics, followed by a discussion of these character-
istics. Jones and Evans (1995) suggest tasks that
focus learners on English voice quality settings in
various contexts in order to increase confidence and
improve learner self-image when speaking English.
Voice quality settings often differentiate individu-
als according to social status in both Japanese and
English. Although Japanese women are generally
able to access the higher pitch range expressing def-
erence or politeness in English, Japanese males often
find this setting to be feminine (Loveday, 1981).
Another problem for Japanese males is that their
voice quality settings often make them sound
monotonic in English. Encouraging Japanese males
to use suitable phrases, gestures and facial expres-
sions may compensate for both these problems re-
lated to low pitch level (Kenworthy, 1987).

Stress, Rhythm, and Connected Speech

English stress

English is a stress accent language, where stress re-
fers to the way in which pitch, duration, and loud-

ERIC
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ness combine to give certain syllables greater promi-
nence than others (Roach, 2000). Of the three di-
mensions, pitch and duration are the most salient
determinants of stress, with loudness playing a less
significant role (Clark & Yallop, 1995).

Stress functions at both the word level as word
stress and at the sentence level as sentence stress.
There are three levels of word stress: primary stress,
secondary stress, and unstressed. Most unstressed
syllables contain /1/ or the neutral schwa vowel /a/
(Swan, 1995). Furthermore, schwa is the most fre-
quent sound in English and occurs in almost every
word that is longer than two syllables (Kenworthy,
1987). Another feature of word stress in English is
that it nearly always falls on a specific syllable of
any particular word (Cruttenden, 2001). Kenworthy
(1987) provides a useful summary of English word
stress rules.

Not all words receive the same amount of stress at
the sentence level in English. As Celce-Murcia et al.
(1996) propose, content words—words that carry in-
formation, such as verbs, nouns, and adjectives—are
usually stressed, whereas function words—words that
indicate grammatical relationships, including ar-
ticles, auxiliary verbs, and prepositions—are typi-
cally unstressed.

Japanese accent
Japanese is a pitch accent language in which all syl-
lables maintain the same perceived duration
whether or not they are accented (Takeuchi, 1999).
Furthermore, there is no discrimination between
word or sentence level stress in Japanese.
According to Kindaichi (1978), Takeuchi (1999),
and Tsujimura (2000), the main characteristics of
Japanese pitch accent are as follows:

o Itis composed of two levels—the high and the
low. However, Japanese pitch accent is only a
vital factor in identifying approximately 9% of
Japanese homophones (such as hashi), and the
majority of Japanese words in modern dictionar-
ies are shown as unaccented (Takeuchi, 1999). In
the examples below, the accent mark () repre-
sents the last syllable before a fall in pitch
(Kindaichi, 1978):

hdshiga chopsticks  High Low Low (first
syllable accented)

hashi ga  bridge Low High Low (second
syllable accented)

hashiga  edge Low High High (un-

accented)

"o Pitch patterns are very limited in number. For

example, there are only four possible pitch pat-
terns for four syllable words: kdmakiri (a mantis),
asdgao (a morning glory), karakdsa (an um-
brella), and monosashi (a foot rule) (Kindaichi
1978, p. 120).
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* The location of the accent is not always predict-
. able.

e General rules for accent placement apply to sev-
eral lexical categories. For example, in English
loan words the accent is placed on the third
from last syllable as in dérama (drama) and
mayonéezu (mayonnaise) (Takeuchi, 1999).

Raising awareness of stress
The very limited parallels between Japanese accent
and English stress mean that English stress patterns
have to be deliberately learnt and practiced (Thomp-
son, 1987). However, Japanese learners respond well
to clear explanations, such as with the presentation
of word stress rules, which may be followed by cat-
egorization activities aimed at highlighting lexical
tendencies (e.g. classifying words as a verb or a
noun—for example, record—according to stress pat-
tern), and stress pattern games (see Hancock, 1996).
Raising learners’ awareness of the high occurrence
of schwa is a priority and this may be achieved
through consistently eliciting word stress and
schwa, appropriate modeling, choral and individual
drilling. According to Thompson (1987), another
area that Japanese learners have problems with is
English loan words, due to the accent usually being
placed on the third-to-last syllable of such words.
This accent pattern often leads to mispronunciation
that may be overcome with time and effort by em-
ploying those measures mentioned with regard to
word stress and schwa.

Rhythm

English Rhythm

English is generally considered to have a stress-
timed rhythm that is essentially created by the com-
bination of word and sentence stress (Celce-Murcia
et al., 1996). However, there is no firm evidence for
the existence of stress-timed regular thythm in En-
glish (Marks, 1999; McCarthy, 1991; Roach, 2000)
and it may be “no more than a convenient fiction
for the classtoom” (Jenkins, 1998, p.123).

Connected speech

In connected speech, content words maintain some
level of prominence throughout (Cruttenden, 2001).
However, as Roach (2000) mentions, function words
have two forms—a strong form (in particular
situations or when uttered in isolation) and a weak
form (which is the more usual, unstressed form):

She can play better than I can.
/kan/ /ken/
weak form strong form

I'm from Italy. Where are you from?
/fram/ /from/
weak form strong form

ERIC
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In order to facilitate the relative regularity of En-
glish rhythm in connected speech, other adjust-
ments need to be made (Celce-Murcia et al., 1996).

assimilation
green marble /grimma:bl/ /n/ assimilates to /m/
elision

next week /nekswi:k/ /t/ elided between /ks/ and
Iw/
linking
It/
I saw it.
faisy:rit/

(For further details see Dalton & Seidlhofer, 1994;
Kelly, 2000; Kenworthy, 1987)

Japanese rhythm
Japanese is considered to be a syllable-timed lan-
guage because all syllables are pronounced with
equal duration. There is no strong pattern of stress,
and rhythm “is a function of the number of syl-
lables in a given phrase, not the number of stressed
elements” (Celce-Murcia et al., 1996, p.153).

In Japanese, modifications in connected speech
are apparent in both function and content words
(Tsujimura, 2000):

Kuru no nara Kurunnara  if it is that you come
Shiranai Shi n nai don’t know
Atarimae Atarimee of course

However, these alterations have little to do with
maintaining rthythm as they do in English, as the
syllable count and syllable duration in Japanese al-
ways remain consistent regardless of the adjust-
ments described. Rather, they occur as a result of an
increase in articulation rate or the use of casual
speech (Tsujimura, 2000).

. Raising awareness of stress-timed rhythm

In general, most Japanese learners have an aware-
ness of English stress and are relatively good at rec-
ognizing and repeating the rhythmical patterns of
English at a slower tempo. However, incorporating
features of connected speech when repeating utter-
ances at a more natural rate causes considerable dif-
ficulties. Therefore, remedial awareness-raising
activities need to be provided, including the use of
phonemic transcripts to highlight features of con-
nected speech, clear modeling of voice quality set-
tings, emphasizing rhythm by clapping on stressed
syllables in contrast to unstressed syllables, and
teaching ideas built around strongly rhythmical
material such as nursery rhymes, limericks, songs,
and jazz chants (see Laroy, 1995; Means, 1998). In
addition, Kelly (2000, pp.116-121) provides sample
lessons focusing on weak forms, assimilation, eli-
sion, and linking.
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Intonation

Intonation describes the way different kinds of
meaning are conveyed in discourse through the use
of pitch patterns (Dalton & Seidlhofer, 1994; Roach,
2000). '

English intonation

There are four central elements of English intonation:
(a) tone units—one or more in each utterance; (b)
tones—the main movement of pitch in a tone unit;
(¢} tonic syllables—prominent syllables where the
main pitch movement occurs; and (d) onset syllables—
syllables which establish a constant pitch (or key)' up
to the tonic syllable (Brazil, 1997). These elements are
indicated using conventional notation in Figure 1.

Figure 1. Elements of English intonation (Kelly,
2000)

/ tone unit \

// \yShe LIVES in LONdon//

/

tone onset syllable tonic syllable

There is generally one tonic syllable in one tone
unit (Roach, 2000) and this usually signals new in-
formation (Celce-Murcia et al., 1996) and typically
occurs in the last lexical item of a tone unit (Kelly,
2000). Celce-Murcia et al. (1996) suggest the use of
emphasis or contrast in discourse, and situational
context plays a significant role in determining the
tonic syllable in a given tone unit.

Brazil (1997) identifies five possible tones in dis-
course—a level tone, two proclaiming tones, and
two referring tones. Proclaiming tones are used by
the speaker to (a) express information believed to be
new, (b) add something to the discussion, or (c) ask
for new information. In contrast, referring tones are
used when the speaker refers to shared information

Figure 2. Intonation tones (Dalton & Seidlhofer, 1994, p. 62)

I ———

—either <

refer
+ ———
either
p ——
proclaim " either <
n+ T

(Kelly, 2000). The two alternatives speakers may
choose for each type are shown in Figure 2 with the

- tones r and p being more frequent than r+ and p+.

Japanese intonation

Japanese intonation has much shorter and less exag-
gerated peaks than English (Celce-Murcia et al.,
1996); its pitch level transitions appear to be more
abrupt (Kenworthy, 1987). It does not highlight
new or shared information, and many of the attitu-
dinal patterns expressed through intonation in En-
glish are done so in Japanese using adverbials and
particles (Thompson, 1987). Basically there are only
two tones—rising for questions or falling for state-
ments (Tsujimura, 2000), and these tones are usu-
ally restricted to the last syllable of an utterance
(Martin, 1992).

Raising awareness of intonation

Whereas the link between certain grammatical struc-
tures and intonation patterns is helpful to a degree,
intonation is probably “best dealt with in clear
contexts...with ample opportunity for both receptive
and productive work” (Kelly, 2000, p.106). For Japa-
nese learners, transcripts and audio or visual record-
ings of authentic spoken discourse could be used to
provide opportunities for comparison, prediction,
and perception—in context—of tone patterns and
tonic syllables (particularly in the use of emphasis
and contrast, as these are often inhibited due to Japa-
nese social custom norms). Bradford (2000), Levis
(2001) and Roberts (1983) suggest employing tech-
niques such as memorizing and acting out dialogues,
performing drills applied in different contexts with a
range of emotions and attitudes, and opportunities
for freer practice through role-plays or simulations.
Furthermore, a useful method to utilize is hyper-pro-
nunciation, where learners are encouraged to deliber-
ately exaggerate intonation patterns (Todaka, quoted
in Celce-Murcia et al., 1996).

Conclusion

Suprasegmental pronunciation is of significant
communicative importance in discourse. For teach-
ers of English in Japan, one way to raise learner
awareness of suprasegmental fea-
tures of pronunciation may be
through the recognition and
comparison of these aspects in
English and Japanese in order to
highlight similarities or to em-
phasize differences that will re-
quire greater attention. It is
apparent that Japanese has few
suprasegmental similarities with
English. Nonetheless, one key
similarity is in the area of intona-
tion, and this provides a useful
point of reference. With regard

fall-rise’ \A
'rise' /
fall N
rise-fall’ /N
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to the numerous differences, it is worthwhile
prioritising them according to teachability,
learnability and their influence on intelligibility
(Jenkins, 1998). In short, this paper has attempted
to illustrate that an analysis of the similarities and
differences between English and Japanese pronun-
ciation is a useful, and perhaps necessary, starting
point for gaining a better under-
standing of those suprasegmentals
of English which require particular
attention.

Note

1. A high key may be used for contrast, a
mid key for addition, and a low key
for natural follow-on (Coulthard,
1985).
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The purpose of this research is twofold:
(a) to examine if there is some differ-
ence in judging ungrammatical English
sentences between Japanese EFL stu-
dents and their Spanish counterparts;
and (b) to clarify what is important
when non-native speakers of English,
whose mother tongues are different from
each other, attempt to communicate in
EFL. In order to conduct this research, a
questionnaire that has five English sen-
tences, each of which includes three
ungrammatical variations, was given to
95 Japanese university students and 136
Spanish university students. The data
were then collected and analyzed. The
results show that each student group
evaluated ungrammatical English sen-
tences differently overall, although some
minor similarities were observed. It
implies that EFL speakers from different
language backgrounds should be able to
understand English language structure
well enough to avoid communication
breakdown amongst themselves.
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(1) Total English 1 (53R

(2) Sunshine 2 (BBREED)

(3) Columbus English Course 2 (Y4t E)

(4) New Horizon 2 (HBTHEE)
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1b & 2¢ ICHEAY 5 &, HICEMEA (B) AXOBRBICEMANT
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EIABT, ARA VETADERZMHBE, I W) BARAT
ERUIBA.

(1s) ;Cuantos anos tiene tu hermano?

& 72, TRTRUB#tiene (fiBittener) DR H—/EI
HIERI have TH 3, 1b, Ic FRENDOBXDO I, isOftb DI
have (has) # LW TWE S, BRABEEMBSNAEDTHS S5,
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(2s) {Qué deporte te gusta practicar?
(3s) {Quieres ver el video?
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3. |EL—X (@) £ (5)
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(5) Me lo presentas, por favor.
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MNHEZOIIHNL T, EF\LFCEARBFADKICEINS, L
MoT. BHEAFIOAMIEZEUX QDAL BRI,

(4s) Preséntame tu pasaporte, por favor.

&1xd. BhifipresentaD&ICHIEEMEmeN T E. TSI DEKIC
1% H#Y3E Dtu pasaporte (your passport)ii< 0 ThH s, DY
BEORAT. BNBEIFICHFOMICEANSARBOTNEIZR
23, Ef-.

(4s’) Me presentas tu pasaporte, por favor.

EHFVRADI ENTESD. ZOBRAmMelLiNEDX(S) & FkkicH)
Fonic@EmNh S, MEEIC, tu pasaporteld(4s)& F U < Bt D %
ICHi<, ZDEIIT, SSsic kD 4b DIRMEMEN S /- DI, HE)E
MEHLFTHSIC60MH ST, BEOMICEIAM TVE D,
LERNTEZZDTH S,

. MHEHEED SHAMLHBDD. 4c DWW Tk, SSs @
123 & (90%) MBHBVED TH S, LFEELADICHL. JSs it
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7 — b OHHE EESHR

By ARANR—tE F—2, (2. MNESATE e mISE

A x 2EOEOR T, YN — IR ERMGE=HEEOH D

EERT)

(1) How old is your brother?

1 2 3 x2-T Value
1la. How old your brother?
JSs) 44 (46) 40(42) 11(12) 33.01
(SSs) 17 (13) 96(71) 23(17)
1b. Your brother is how old?
(JSs) 10(11) 17 (18) 68(72) 6.04
(SSs) 4(3) 22 (16) 110(81)
1c. How old your brother is?
(JSs) 41 (43) 38(40) 16(17) 45.29
(SSs) 115 (85) 18 (13) 3(2)
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(2) What sports do you like to play? (4) Show me your passport, please.

1 2 3 x2-T Value 1 2 3 x2-T Value
2a. What sports do like to play? 4a. Your passport show me, please.
(JSs) 14 (15) 60(63) 21 (22) 2.94* (JSs) 62 (65) 32(34) 1(1) 86.76
(5Ss) 13 (10) 100 (74) 23 (17) (5Ss) 11(8) 107 (79) 18(13)
2b. What sports do you like play? 4b. Me your passport show, please.
(JSs) 76 (80) 11 (12) 8(8) 6.55 (Jss) 1(1) 7(7) 87(92) 3.55*
(5Ss) 116 (85) 18 (13) 2(1) (5Ss) 2(1) 21(15) 113(83)
2¢. You like to play what sports? 4c. Show to me your passport, please.
(JSs) 5(5) 24 (25) 66 (69) 5.53* (Jss) 32(34) 56(59) 7(7) 85.16
(5Ss) 7 (5) 18 (13) 111 (82) (5Ss) 123 (90) 8 (6) 5 (4)
(3) Do you want to see the videotape? (5) Don't sit here.

1 2 3 x>T Value 1 2 3 x2-T Value
3a. Do you want see the videotape? Sa. No sit here.
(JSs) 61 (64) 15(16) 19 (20) 12.84 (JSs) 35(37) 31(33) 29(31) 16.52
(5Ss) 98(72) 31(23) 7(5) (5Ss) 87 (64) 25(18) 24(18)
3b. The videotape you want to see? 5b. Don’t sits here.
(JSs) 11 (12) 38 (40) 46 (48) 22.03 (JSs) 45(47) 30(32) 20(21) 11.71
(5Ss) 5(4) 25(18) 106 (78) (5Ss) 35(26) 64(47) 37(27)
3c. Want to see the videotape? Sc. Doesn’t sit here.
(JSs) 23 (24) 42(44) 30(32) 7.51 (JSs) 15(16) 34 (36) 46(48) 1.85*
(SSs) 33(24) 80(59) 23(17) (SSs) 14 (10) 47 (35) 75(55)
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A Chapter in Your Life

Mark your calendar and plan on two fascinating conferences this semester. FEELTA and JALTCALL2002 are both
waiting for you! The coeditors warmly invite contributions in English, Japanese, or a combination of both.

Two Upcoming Conferences: Interested in attending?

Come to FEELTA4 in Blagoveschensk, Russia,
June 24-26.

FEELTA, the Russian Far Eastern English Language
Teachers’ Association, will hold its 4th international
conference from June 24th to 26th, at Amur National
University in Blagoveshchensk. It promises to be an
exciting opportunity for language teachers from
throughout the Far East to learn from each other.

FEELTA has held conferences every two years
since 1996. Before that time, a conference organized
by a professional association of language teachers
was unheard of in the region. With a lot of dedica-
tion, limited resources, and boundless energy, Con-
ference Chair Maria Lebedko and her team put
together a world-class conference in Vladivostok on
their first attempt. Since then, the organization has
grown and each subsequent conference has intro-
duced innovations and improvements.

For Russian teachers, the biennial conference of-
fers a rare opportunity to meet with colleagues from
around this far-flung region of Russia and discuss
matters of professional interest, as well as network-
ing with professionals from abroad. For teachers
attending from outside Russia, it offers a fascinating
window on language teaching in an area of the
world that has been closed to us for many years.

The location of the conference alternates between
Vladivostok and Blagoveshchensk, the host city of
this year’s conference, west of Khabarovsk on the
Amur River, close to the border with China. Access
is by plane to Khabarovsk (from Niigata, or via
Vladivostok, from Toyama) and then an overnight
ride on the Trans-Siberian Railway.

The theme is Quality in Language Teaching. Papers,
workshops, and poster sessions will be held on a
range of areas including English in the Pacific Rim,
Business English, Teaching Literature, CALL, Inter-
preting and Translation, and Teacher Development.

Over 300 language teachers are expected to at-
tend. As FEELTA is now a member of PAC, the Asian
regional grouping of language teaching associations,
it is expected that a number of teachers from Korea,
Thailand, Taiwan, and Japan will also come.

What awaits them (and you) is a warm welcome,
a feast of scholarship, opportunities to interact with
fellow professionals, a full social programme, and a
chance to explore a new part of the world.

So welcome to FEELTA4 in Blagoveshchensk.

For more details, contact Stephen Ryan (FEELTA
representative to Asia) at <RX1S-RYAN@asahi-
net.or.jp> or t/f: 0726-24-2793.
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Come to Hiroshima for JALTCALL 2002: Local
Decisions, Global Effects

The JALT CALL SIG invites you to participate in its
7th Annual International Conference, JALTCALL
2002: Local Decisions, Global Effects, to be held at
Hiroshima Jogakuin University on Sat 18—Sun 19
May, 2002 (with special events on May 17 and 20).
Themes explored in conference presentations—
online, poster, and traditional—will be the global
effects of teacher, student, and administrative deci-
sions concerning CALL and their influence on in-
tercultural understanding, environmental and
social change, and personal transformation and
growth.

At Pre-Conference Workshops, participants will
learn how to put video lessons on websites (Brian
Teaman) or use the English-learning software avail-
able at Hiroshima University’s new multimedia
facility (Joseph Lauer). The workshops are FREE to
registrants of the weekend conference, but only for
a limited number of participants. Apply in advance
using the delegate registration form at:
<jaltcall.org/conferences/call2002/reg/delegate-
e.html>. An opportunity for casual interaction will
be provided by a pre-conference lunch (only 780
yen/vegetarian option available) on May 17 at the
Cotton Club Restaurant. Conference fees are 5,500
yen for one day or 9,000 yen for two days, with
discounts available to JALT/ JACET members and
students.

As more and more schools are introducing tech-
nology into the classroom, this conference will pro-
vide participants an opportunity to network with
individuals who might be farther along in dealing
with these issues and offer suggestions and innova-
tive ways to teach and learn. For assistance on any
matters related to the conference, please email the
conference chair at <confchair@jaltcall.org>.

If you are not a member of the JALTCALL SIG,
please consider joining and enjoy the many ben-
efits: a subscription to the quarterly newsletter
C@LLING JAPAN, discounts at JALTCALL spon-
sored events, and preferential prices/complimen-
tary copies of JALTCALL publications. Contact our
membership chair at <jtomei@kumagaku.ac.jp>.

To find out more about the conference and for
information on traveling to Hiroshima and cultural
or entertainment events you can enjoy while there,
g0 to <jaltcall.org/conferences/call2002/>.

On behalf of the conference team
Conference Co-Chairs, Timothy Gutierrez,
Fujishima Naomi, & Iwai Chiaki
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My Share

The Chat: Collaborative
Student-Centered Focus
on Forme and Fluency

e

Brad Deacon,
Nanzan University

<deak@ic.nanzan-u.ac.jp>

Quick Guide
Key Words: Speaking
Learner English Level: All levels
Learner Maturity Level: Youth to adult
Preparation Time: None
Activity Time: 5 to 20 minutes or more
Materials Needed: None

Imagine the following dialogue taking place with a
small group:

Teacher: So, Kenji you said you went to the mov-
ies last weekend.

Kenji: Yes.

Teacher: Great. Tell me about it.

Kenji: Very enjoy time.

Teacher: What did Kenji say? (Gesturing to an-
other student who restates Kenji’s sentence. The
teacher then writes it on the board). Let’s look at
this sentence.

Student 1: He means “Had enjoyable time.” (The
others consider this answer).

Kenji: Ah hah, I had a very enjoyable time.

Teacher: Does that sound right everyone? (The
group nods in agreement). OK, now what are
some other ways to say, I had an enjoyable time?

Student 2: Great time!

Student 1: Super time!

Kenji: Very, very enjoyable time! (Everyone
laughs, the conversation resumes, and is paused
again later to focus on another point).

You may have noticed that the teacher accepted
most of the responsibility for guiding the above dia-
logue. The students assumed various roles including
listening, speaking, and correcting the language.
The topic, or starting point, was personally relevant
and is probably not unlike many conversations in
your own classes. However, where this conversation
may be different is when the teacher pauses the dja-
logue, and turns the language back to the group
who accept responsibility for noticing their lan- -
guage and taking steps towards correction.

Q
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What is the Chat?

The Chat is a freer conversation activity that is
paused periodically by the teacher for the group to
recall and focus on various aspects of their language
output. For instance, the group might rephrase lan-
guage to make it more grammatically correct (e.g.,
Yesterday I go shopping. - went), or build vocabu-
lary in a substitution drill (e.g., I'm fine thank you. -
great, OK, terrible), or concentrate on pronunciation.
Essentially, shifting from fluency to aspects of form
is left to whatever the teacher feels is necessary in
order to focus the learners’ attention on developing
their language ability. The activity presupposes that
student-generated language is a good starting point,
access to correct language is necessary, and the
group is able to self-correct in most cases. The
teacher actively listens to student responses (“So
you. . ."”) to show interest and understanding, acts as
a language model, and assists the learners to main-
tain the flow of communication. In addition, the
teacher draws attention to areas of output that need
refinement, but corrects the language only if stu-
dents prove unable to do so on their own.

Why use the Chat?

Many students desire freer practice using topics that
connect to their lives and the world. At the same
time, many express frustration at not being able to
adequately share what is on their mind at the time
of need (e.g., when a willing audience is immedi-
ately in front of them). They recognize their desire
for fluency and their need for accuracy. | imagine
teachers also enjoy discovering more about their
students’ worlds. An element of linguistic focus is
also desirable in order to help our learners continu-
ally develop more native-like ability. Thus, the Chat
serves the dual purpose of allowing students to
share topics that are personal, relevant, and moti-
vating while increasing their ability to direct fo-
cused attention and accept greater responsibility for
noticing and reshaping their language.

When do I use the Chat?

I have used this activity most successfully with small
company classes and privately arranged groups. Usu-
ally I conduct the Chat for about 10 minutes at the
beginning of class, but it is useful in the middle and
end of class as well. In larger university groups, I have
used it at the beginning of class with the most enthu-
siastic learners who arrive early. I have also used it
with success in smaller groups within large classes
while the other students engage in different tasks.

Suggestions for getting started

In general, the feedback for this activity has been
very positive. If you'd like to try it in your classes,
the following points will help you get started.
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1. Begin with a simple opening question such as,
“What did you do on the weekend?” (You can
choose questions for future Chats to fit various
grammar and topical functions and/or use stu-
dent suggestions).

2. Accept most of the responsibility for guiding the
conversation and make the students aware of
what you’ll be doing in the activity.

3. As a general rule I suggest pausing infrequently
at first and then more regularly as you tune to
the engagement and interest level of your learn-
ers.

4. Active listen to (repeat in a way that shows un-
derstanding) their responses and reformulate
their language correctly to give access to correct
language for the group.

5. Write a sentence or two that students recall for
the group to refine.

Although the Chat is ideal for small groups, you
can also use the first five minutes of larger classes
for a chat with your super genki learners.

Note: Thanks to Jack Millet at the School for Inter-
national Training in Brattleboro, Vermont for first
introducing me to the idea of the Chat.

Peer Grading
as a Form of Motivation

e

Patrick T. Dougherty,
Himeji City Board of Education
<zai32295@rose.zero.ad.jp>

Quick Guide

Key Words: Motivation, peer grading, journals, oral
quizzes, presentations
Learner English Level: Low and intermediate
Learner Maturity Level: Junior high school and
above
Preparation Time: 10 minutes
Activity Time: Varies according to the size of groups
Materials Needed: Grading sheets (optional)

Background

As an exchange teacher coming into an ongoing

program at the mid-year point in August, I inherited

two classroom activities that were growing stale for

the students in terms of both motivation and en-

thusiasm. The two activities were oral quizzes given

on dialgzues for each unit in the regular first grade
<

AIte

’

English curriculum and journal entries required of
the first through third grade English Majors course.
My solution in both cases was to move the task of
reviewing and grading these activities from the
teacher to the students by way of two peer grading
activities.

Procedure for dialogue quizzes

1. Create a simple five question grading sheet with
the following questions: 1) Was it loud? 2) Was
it clear? 3) Did they say all the words? 4) Did
they NOT need help? §) Were they confident?

2. Explain that each yes is worth one point and
each no is worth zero making a possible total of
five points. These specific questions were gener-
ated by examining the problems that my stu-
dents had with reciting dialogues under
classroom conditions.

3. Explain to the students that they will be divided
into dialogue teams and each team will be re-
quired to both conduct a dialogue and listen to
and grade another dialogue team’s dialogue pre-
sentation.

4. Give several examples of “good” and “bad” dia-
logues and model the grading procedure to in-
sure the success of this peer grading technique.

Procedure for journal entries

Create a simple grading sheet with the following
questions: 1) Is the journal entry the correct length?
2) Is the journal entry grammatically correct? 3) Is
every word in the journal entry spelled correctly? 4)
Is the journal entry organized and neat? 5) Does the
journal entry have pictures or art?

In this case, a yes scores four points and a no
scores zero. The total score for journal entries is
twenty points. As with the dialogue quiz score
sheets, the questions were generated from firsthand
experience in the classroom. The lack of gradation
between four and zero may seem a little harsh; how-
ever, this is a powerful stimulus for students to in-
clude all the required components into their journal
entries.

Benefits

The immediate benefit for the first graders and their
dialogue quizzes was a simple increase in the energy
level exhibited in the room. Something novel was
being introduced and students responded positively
to the novelty of peer grading. Second, students
listened more intently to the taped dialogues and
the teacher rendition of the dialogues, even asking
that the tape be replayed for clarification of the pro-
nunciation of individual words or phrases. This had
not taken place before outside of a few cases with
highly self-motivated students. Students were even
reading ahead in the units in order to practice the
dialogues.
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Regarding the journal entries, the number of jour-
nals that were prepared and ready for submission on
the due date rose dramatically. In the eight journal
assignments given since implementing the peer
grading program, the number of journals being sub-
mitted on time has risen from an average of seven
to nine per 20 student class to an average of 17 to18
per class per assignment. The quality of the work
has improved markedly as well. I still routinely col-
lect the assignments after peer grading sessions and
peruse the journal entries.

Conclusion

Peer grading is one methodology that can increase
student enthusiasm or motivation to engage in
learning activities. I have found it valuable in reviv-
ing student interest and diligence in preparing both
oral quizzes and journal entries.

Shadow Talking Warm-Ups
.

John Small, Kumamoto Gakuen University
<spiri39@yahoo.com>

Quick Guide

Key Words: Shadowing, repetition
Learner English Level: All
Learner Maturity Level: Middle school through
adult
Preparation Time: 10-15 minutes per shadow talk
Activity Time: 20-25 minutes
Materials Needed: None

I often open classes with an anecdote from my life.
This seems to provide a relaxed, personal activity
that isn’t particularly bothered by latecomers. But
how many are listening, let alone understanding?
Shadow talking exercises answer these questions
and make the anecdote not only the perfect warm-
up, but also a great all-around exercise.

Tim Murphey (2000) explains three kinds of
shadow talking:

1) Complete shadowing: Teacher (or another
speaker) pauses after language chunks that are
manageable for students to comprehend and
repeat. Students repeat everything they hear, out
loud, exactly as they hear it.

2) Partial shadowing: Students repeat key words.
They might make grammatical changes, for ex-
ample, partner A says, “I play guitar. . .” can be
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shadowed by partner B as, “You play guitar. . .,”
perhaps in a softer voice. Alternatively, the
speaker doesn't pause and the other student re-
peats what they can, such as the end of each
sentence. Murphey (1998) also refers to this as
echoing.

3) Silent shadowing: Students silently repeat in
their heads, as much as they are able.

For my warm-up activity, I first ask students to do
complete shadowing. Hearing students repeat serves
several purposes:

1. It shows me how much they understand.

2. It's a reminder to shadow talk (subsequently si-
lently) throughout the class.

3. Repeating forces students to listen carefully.

4. Students learn from the repetition.

5. It's good practice for natural pronunciation and
intonation.

6. Students become aware of grammatical struc-
tures when they later summarize my talk.

Procedure

Step 1: Shadow Talk the Story

First, write a topic with several key vocabulary
words on the board. Alternatively, only write the
vocabulary and have students guess the topic. One
exercise that I use early in the semester is My Home-
town. Pre-teach the related vocabulary: population,
location, climate, famous people, famous products,
and famous sites. Then talk about your hometown
adjusting the length, speed, and difficulty to the
level of the class. Students repeat exactly what they
hear. If they don’t understand or aren’t listening—
and this is fairly easy to see—repeat or simplify.

Step 2: Summarizing

Before students summarize the talk, do a brief
sample summary (which they don't vocally
shadow), restating the narrative as you expect them
to summarize: “John was born in a small town in
NY state. . .” Each partner then summarizes the nar-
rative. The summaries can be shadowed or partially
shadowed as well.

Step 3: Student Talks

Students by this time have heard and spoken the
story a couple of times. Using the six related vo-
cabulary items as starters, they then tell their part-
ner about their own hometowns. Because of the
structure and repetition, students who would nor-
mally struggle when asked to talk about their
hometown can successfully participate and do a lot
of talking.

Step 4: Topics and Variations
If your anecdote is amusing or funny, this is even
better. Topics such as my most embarrassing mo-
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ment, my greatest success, and my scariest
moment, all work well. These can also be
told as split stories: Tell it up to the key
point (What was that big black creature
moving along the wall of my bedroom?)
then stop, perhaps clowning as if you
can’t recall. Students predict and then tell
their own scary story in the same manner.
When I think students have heard
enough about my life, I do shadow quiz-
zes, generally about simple geography
facts. This incorporates worthwhile learn-
ing into the exercise. (Try to find one
single student who knows the capital of
Canada, let alone its province!) For higher
level classes I do news quizzes which they
summarize then try to answer with a part-
ner; I also invite students to try to stump
the class with their own recent news story
question. For lower level classes, I use a
repetitive sentence pattern: “In high
school,
some-
times 1
took the
bus.
Some-
times [
took my
bike.
Sometimes I took my mom’s car. The bus
ride took 20 minutes. . .” Once, con-
founded by the lack of success of a univer-
sity class, I simply changed the emphasis
of one positive-thinking sentence: “I can
speak English. I can speak English. I can
speak. . .” For a summer review, I made a
cassette tape of all the semester’s shadow
talks and had the media center make cop-
ies for students.

Step 5: Conclusion

Remind students that although they are
repeating, they should not be parrots.
They should think about what they’re
repeating. They can attend to meaning,
grammatical structures, particular vocabu-
lary, or pronunciation. Shadow talking
warm-ups force students to listen carefully,
learn from repetition, and gives them
structure and ideas for speaking.
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Projects from the University Classroom. Keith Ford
and Eamon McCafferty (Eds.). JALT College and
University Educators Special Interest Group, 2001.
pp- 158. ¥2,500. ISBN: 4-9900370-8-X.

At the JALT conference in Kitakyushu, we stopped by
the stand of the JALT College and University Educa-
tors Special Interest Group (CUE SIG) and picked up a
copy of their new publication, Projects from the Univer-
sity Classroom. This book appears at a timely moment,
just as many universities begin to address society’s
and student language needs more closely by integrat-
ing project work into the curriculum. For example, in
our university, we are using projects such as poster
presentation sessions to link the specific language
needs of technical students to their sphere of special-
ization. As the introduction of this book notes, a fo-
cus on student needs “is something that is rarely
achieved by the ‘one-size-fits-all’ textbooks.” Projects
also fit in with contemporary trends in EFL since they
promote “cooperative rather than individual learn-
ing, and experiential rather than purely intellectual
activity” and offer an opportunity to “explore inter-
esting content as the carrier of L2 learning.”

This book contains five projects: “Interactive Peer
Presentations,” “Using Film: A Thematic Explora-
tion of Dead Poets Society,” “Debating English,”
“Exploring Controversial Topics,” “Analyzing and
Creating TV Commercials,” and “Raising Awareness
of Gender Issues.” The range of topics is wide: At
least one will appeal to most teachers. Each project
is designed to cover ten lessons and consists of com-
prehensive photocopiable materials for the students
and clear explanatory notes for the instructor.

There are some terrific ideas, and obviously a huge
amount of work has gone into the creation of this
book. Classroom and homework assignments are well
thought out, and the practical classroom experience
of the editors is clear in the use of standard activities
throughout all the projects such as “Discussion Prepa-
ration.” The level of difficulty of all the projects is
also similar, probably suitable for intermediate-level
learners in Japan. The progress of learning tasks lead-
ing up to the final product in each project is well or-
ganized and is sure to provide a rich learning process.
This makes the book particularly suitable for teachers
who do not have much time for lesson preparation,
but are interested in moving away from coursebooks
and gaining the benefits of project work. The work
for every lesson is clearly described and very little
extra preparation would be required.

One problem with long projects of this nature is
that many teachers may be unable or reluctant to
spend an entire semester on a single project. Al-
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though each project contains a variety of activities,
using these projects requires strong commitment to
one primary idea over a period of as long as one
semester. The highly structured lesson plans would
need to be extensively customized to fit a shorter
period. However, even if the projects are not used in
their current form, this book still provides good ex-
amples of how projects can be realized in the uni-
versity classroom and by providing many excellent
activities and ideas they may inspire you to develop
your own successful projects.

Reviewed by Brian Cullen and John Morris

Nagoya Institute of Technology

Clockwise, Elementary. Heather Potten and
Jonathan Potten. Oxford: Oxford University Press,
2001. Student text: pp. 111. ¥1,990. ISBN: 0-19-
434096-1. Teacher’s Book: ¥1,800. ISBN: 0-19-
434097-X. Teacher’s Resource Book: pp. 79. ¥3,500.
Cassettes: ¥3,000. ISBN: 0-19-434098-8.

Clockwise, Pre-intermediate. Bruce McGowen and
Vic Richardson. Oxford: Oxford University Press,
2000. Student text: pp. 111. ¥1,990. ISBN: 0-19-
434074-0. Teacher’s Book: ¥1,800. ISBN: 0-19-
434075-9. Teacher’s Resource Book: pp. 80. ¥3,500.
Cassettes: ¥3,000. ISBN: 0-19-434087-2.

As the back cover of Clockwise states, the goals of this
series are to “develop fluency, refresh key grammar
areas, and extend active vocabulary.” In general, this
series manages to be effective and enjoyable in meet-
ing its stated goals, and I could comfortably recom-
mend Clockwise to those looking for a multi-skills
textbook for a general English course.

The Elementary and Pre-intermediate levels of Clock-
wise are generally organized in a similar way. Each unit
begins with a statement of the unit’s aims and an
introductory activity, followed by practice of target
language, and concluding with a speaking activity
called “Speak Out.” Within this framework there is
some variation. For example, some units include pro-
nunciation work, and the pre-intermediate book al-
ternately focuses units on grammar, situational/
survival functions, vocabulary, and listening/speak-
ing. Since the units in Clockwise are designed to stand
alone, teachers are not locked into doing the units in
order and can omit units as they deem necessary.

While many of the topics and activities in Clockwise
are not that different from those found in other text-
books, there are some features that set Clockwise
apart. These include “Against the clock” activities, the
treatment of vocabulary, a “Practice” section, and the
Teacher’s Resource Pack.

In “Against the clock” activities, students are asked
to complete some task within a given time frame. For
example, in a unit on traveling in the pre-intermedi-
ate book, students make a list of everything they
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- packed the last time they took a trip. Then, working
in pairs for three minutes, student A asks student B
“Why did you take ___?” and student B answers (p.
21). Although I liked the idea of timed tasks because ]
thought they might vary the pace of lessons and keep
students on task, the success of these activities varied.
In classes where the students were motivated English
majors, “Against the clock” was popular—students
seemed to enjoy the challenge of racing against time.
However, in required, non-English major classes,
“Against the clock” was less successful. These students
seemed to regard “Against the clock” activities as
“Time to chat with my friends” activities.

Another feature of Clockwise that I appreciated was
its treatment of vocabulary. As Lewis (1997) points
out in Implementing the Lexical Approach, it is impor-
tant to not teach vocabulary as singular, independent
words, but to introduce collocations, chunks, and
contexts with new vocabulary. Clockwise does this
rather well. For example, in a unit in the pre-interme-
diate book about using the telephone, learners are
not simply introduced to words like “message,” they
learn chunks like “Could I leave a message?” (p. 27-
29). This is in keeping with current knowledge about
vocabulary teaching and with Clockwise’s stated goal
of “extending active vocabulary.” Furthermore, the
series does occasionally make standard topics fresh by
giving students new ways to talk about them. For
instance, in talking about likes and dislikes, students
are introduced to the chunk “___ person,” as in “Are
you a dog person or a cat person?” (Pre-intermediate
book, p. 7) My students had never encountered this
common, but not commonly taught, expression and
it made the topic come alive for them.

Finally, like most teachers, I spend a lot of time
creating supplementary worksheets and activities.
Therefore, ] appreciated the “Practice” section of the
student book and the Teacher’s Resource Pack. The
“Practice” section contains additional exercises for
each unit, and I found these exercises useful both as
homework and as review activities. The Teacher’s
Resource Pack contains the type of fun activities
that teachers usually have to seek out in a variety of
supplemental books. Including these activities
within the Clockwise series saves the teacher consid-
erable preparation time.

In conclusion, if you are looking for a multi-skills
textbook to use in a general English course with
fairly motivated students, you could do a lot worse
than Clockwise. The listening cassettes are realistic
and challenging, the speaking activities are fun, the
three-page units fit well in a standard 90-minute
class, and the variety of activities will keep most
students interested. By including the “Practice” sec-
tion, the Teacher’s Book, and the Teacher’s Resource
Pack, Clockwise makes life easy for teachers.

Reviewed by Thomas Delaney
Senzoku Gakuen
Q
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The following items are available for review. Overseas
reviewers are welcome. Reviewers of all classroom related
books must test the materials in the classroom. An aster-
isk indicates first notice. An exclamation mark indicates
third and final notice. All final notice items will not be
available for review after the 30th of April. Please con-
tact the Publishers’ Reviews Copies Liaison. Materials
will be held for two weeks before being sent to reviewers
and when requested by more than one reviewer will go to
the reviewer with the most expertise in the field. Please
make reference to qualifications when requesting materi-
als. Publishers should send all materials for review, both
for students (text and all peripherals) and for teachers, to
the Publishers’ Reviews Copies Liaison.

For Students

Course Books

*The Structure of English: Studies in Form and Function
for Language Teaching. DeCarrico, J. S. U.S.A: The Uni-
versity of Michigan Press, 2000, (with Workbook).

!Landmark (Intermediate & Upper-Intermediate).
Haines, S., & Stewart, B. Oxford: Oxford University Press,
2000.

!Quick Work: A Short Course in Business English (Pre-
Intermediate & Intermediate). Hollett, V. Oxford: Ox-
ford University Press, 2000.

!Big City. Hutchinson, T., & O’Driscoll, N. Oxford: Oxford
University Press, 2001.

'Head for Business (Intermediate). Naunton, J. Oxford:
Oxford University Press, 2000.

'Longman English Express 1 & 2. Rost, M., Thewlis, S., &
Schmidt, J. Hong Kong: Longman Asia ELT, 2002.

Supplementary Materials

*TOEIC Mastery: Study Guide and CD-ROM for TOEIC
Test Preparation. Rogers, B. American Language Acad-
emy Inc., 2001

10xford Idioms: Dictionary for Learners of English.
Oxford: Oxford University Press, 2001.

10xford Phrasal Verbs: Dictionary for Learners of En-
glish. Oxford: Oxford University Press, 2001.

!0xford Student’s Dictionary of English. Oxford: Oxford
University Press, 2001.

!English for Primary Teachers. Slattery, M., & Willis, J.
Oxford: Oxford University Press, 2001.

!Arts and Crafts with Children. Wright, A. Oxford: Ox-
ford University Press, 2001.
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CALL—JALTCALL SIG invites presentation/workshop

proposals for its 7th annual international confer-
ence, JALTCALL2002: Local Decisions; Global Ef-
fects, to be held at Hiroshima Jogakuen University
on Saturday & Sunday, May 18 & 19 (plus special
pre- and post-conference events on May 17 & 20).
Proposals relevant to the conference theme will be
given highest priority; however, all topics that ad-
dress the issue of how computer technology is or
could be applied in the classroom are acceptable.
Educators at all levels of instruction are invited to
submit proposals. For details, please visit our
website (see SIG contact list).

GALE, GILE, & PALE—These SIGs along with two
NGOs are cosponsoring a conference entitled Peace
as a Global Language to be held in Tokyo, Septem-
ber 28 & 29, 2002, at Daito Bunka Kaikan (of Daito
Bunka University). Conference themes include
teaching about human rights, conflict resolution,
gender issues, environmental issues, and peace.
Language teachers, other educators, activists, and
students are all welcome to attend as well as to give
presentations or workshops. Presentations can be in
English, Japanese, or bilingual. For more informa-
tion please visit the conference website or contact
the coordinators of GALE, GILE, PALE, or the Peace
as a Global Language Conference Committee c/o: J.
Nakagawa (see SIG contact list).

Junior/Senior High SIG—Two speakers with special
insights were invited by the Junior/Senior High SIG
to address the question English in Elementary
Schools: What Will It Mean for Secondary School
Teachets? on January 19 at Sakuragaoka Girls’ Jun-
ior/Senior High School in Kita-ku, Tokyo. Yoshida
Kensaku of Sophia University and Tom Merner of
the Japan College of Foreign Languages described
the current situation and speculated on what may
lie ahead for secondary teachers as a result of En-
glish entering the elementary school curriculum.

There was good news and bad news according to
Yoshida. The good news is that a shift seems to
have taken place in the motivation for the Japanese
government’s language policy. That motivation has
generally been towards creating a positive image of

the country, a Japan that is recognized by the rest of

the world through its study of foreign languages,
particularly English. However, there is now also a
perception that image creation isn’t enough, that
there is an essential need for more practical skill—
what Yoshida termed “global literacy” in all four
language skills. The latter has been the impetus be-
hind the idea of starting foreign language instruc-
tion during the elementary school years.

The bad news according to Yoshida is that sec-
ondary teachers—junior high school teachers es-
pecially—may have to deal with students who
come to school with “a very poor English educa-
tion that they got in elementary school.” Second-
ary teachers will have to expend more effort and
more problems will have to be solved. That, the
professor told the audience, is “not a very happy
thing to look forward to.”

Tom Merner, a teacher trainer and member of the
authoring committee that created a
Monbukagakusho handbook for English instruction
in the elementary schools, outlined how English is
to be implemented in elementary schools, described
visits to pilot schools, and explained the training
opportunities available to elementary school per-
sonnel. In contrast to the predetermined junior/
senior high curriculum, the elementary school ef-
fort is based on the interest and curiosity of chil-
dren. There are no linguistic goals included in the
handbook and, as Merner explained, teachers are
expected to “understand what children are inter-
ested in and to grasp what children would like to
say in a foreign language.” Teachers are directed to
design and devise lessons to let that happen, to cre-
ate an environment where students can say what
they want to in English.

“Hope” was a word that recurred several times in
Merner’s presentation. With slightly over 10,000
out of 24,000 public elementary schools expected
to pursue English “activities,” Monbukagakusho is
“hoping for the number of schools to increase and
the frequency of lessons to increase.” The Ministry
“hopes” homeroom teachers will take on the task
of conducting English activities, though it will be
up to school principals to convince teachers and
get their approval. Merner further expressed the
hope that more will be done in the area of teacher
training.

Both speakers offered valuable perspectives on a
curriculum change that can be viewed in a variety
of ways and that will surely be a topic of ongoing
discussion and debate. The fact that some students
are going to get an earlier start with English sug-
gests the possibility that more people will ulti-
mately acquire greater communicative ability.
There are clearly, however, numerous questions as
to how effectively the new curriculum will be
implemented.

Learner Development—Enjoy Mt. Rokko in the

autumn! The LDSIG will be holding another au-
tumn retreat in the mountains above Kobe on Oc-
tober 5 & 6, 2002. Current plans are that it will be
a sharing of work towards an anthology of re-
search into learner autonomy, planned for publi-
cation sometime in 2003. Watch this space for
more details, or contact Steve Brown or Usuki
Miyuki (see SIG contact list).
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SIG Contacts
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Bilingualism—Peter Gray; t/f: 011-897-9891(h);
<pag@sapporo.email.ne.jp>; <www.kagawa-
jc.ac.jp/~steve_mc/jaltbsig>

College and University Educators—Alan
Mackenzie; t/f: 03-3757-7008(h);
<asm@typhoon.co.jp>

Computer-Assisted Language Learning—Timothy
Gutierrez; t: 0823-21-4771;
<timothygutierrez@yahoo.com>; <jaltcall.org/con-
ferences/call2002>.

Foreign Language Literacy (Currently requesting
to be disbanded or merged with another SIG)—
David Dycus (temporary coordinator);
<dcdycus@asu.aasa.ac.jp>

Gender Awareness in Language Education—]Jane
Nakagawa; t: 0293 43 17S55;
<janenakagawa@yahoo.com>; <www2.gol.com/
users/ath/gale>

Global Issues in Language Education—Kip A.
Cates; t/f: 0857-31-5650(w); <kcates@fed.tottori-
u.ac.jp>; <www.jalt.org/global>

Japanese as a Second Language—Nitoguri Shin;
<nitoguri@isec.u-gakugei.ac.jp>

Junior and Senior High School—Robert “Bob”
Betts; t/f: 0294-54-0344; <bobj.betts@nifty.ne.jp>

Learner Development—Steve Brown t: 0727-23-
5854(w), f: 0727-21-1323(w),.
<brown@Assumption.ac.jp>; Usuki Miyuki; <m-
usuki@hokuriku-u.ac.jp>; <www.miyazaki-
mu.ac.jp/~hnicholl>

Material Writers—James Swan; t/f: 0742-41-
9576(w); <swan@daibutsu.nara-u.ac.jp>;
<www. jalt.org/mwsig>

Other Language Educators—Rudolf Reinelt; t/f:
089-927-6293(h); t/f: 089-927-9359(w);
<reinelt@]]l.ehime-u.ac.jp>

PALE—Edward Haig; f: 052-789-4789(w);
<haig@lang.nagoya-u.ac.jp>; Michael H. Fox;
<thefox@humans-kc.hyogo-dai.ac.jp;
<www.voicenet.co.jp/~davald/
PALEJournals.html>.

Pragmatics—Yamashita Sayoko; t/f: 03-5-5283-
5861; <yama@tmd.ac.jp>; Bill Hogue; .
<whogue@almuni.indiana.edu>; Kite Yuri;
<ykite@gol.com>; <groups.yahoo.com/group/
jaltpragsig>.

Teacher Education—Miriam Black; t: 096-339-
1952(h); 096-343-1600(w);
<miriamblacktesig@yahoo.com>

Teaching Children—Aleda Krause; t/f: 048-787-
3342; <aleda@tba.t-com.ne.jp>

Testing and Evaluation—Tim Newfields; t/f: 052-
861-2465(h); <testsig@jalt.org>; <www jalt.org/

tests
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Video (Currently requesting to be disbanded or-
merged with another SIG)—Daniel Walsh; t/f:
0722-99-5127(h); 0722-65-7000(w);
<walsh@hagoromo.ac.jp>; <www.jalt.org/video>

Forming SIGs

Eikaiwa—Duane Flowers; t/f: 0736-36-2993;
<duane@purple-dolphin.com>

Pronunciation—Veronika Makarova; t: 0298-
567862(h); f: (except university vacations/holi-
days) 047-350-5504(w); <makarova@etl.go.jp>;
Elin Melchior; t: 568-76-0905; {: 568-71-8396;
<elin@gol.com>

Chapter Reports
edited by richard blight

Kagoshima: January—Asian Englishes Haiku
Workshop by David McMurray. Why should stu-
dents be encouraged to read and write poetry?
Firstly, poetry (and particularly haiku) pares away
peripheral language to focus fully on meaning.
While forming grammatically accurate sentences
usually facilitates ease of understanding, the rules
can be stretched somewhat when creating poetic
images. McMurray argued that it is beneficial to
give students the freedom to experiment with lan-
guage. Haiku can also be used to give students a
sense of pride and achievement. Rather than creat-
ing sentences in isolation, students create a com-
plete piece of work, full of meaning and imagery,
which is accessible to both native and nonnative
speakers alike. McMurray argues that having a
sense of pride in the language that one produces is
essential in developing confidence, and that it is
important to recognise “Japanese English” as a
contemporary form of Asian English.

McMurray also raised a technical issue related to
the writing of haiku. This is the question of
whether writers should adhere strictly to syllable
counts and stress patterns. In the traditional ap-
proach, no distinction is made between strong and
weak stressed syllables. Consequently, whether a
syllable is stressed or not does not matter, since all
syllables are counted. However, when thinking in
terms of syllable stress the writer creates a more
poetic thythm. McMurray argued that this ap-
proach is relevant to language teaching as it re-
quires students to think about how they will say
what they are writing. Whether or not this con-
scious attention to rhythm is translated into
speech would have to be researched; nevertheless,
the act of raising consciousness of this issue could
help many students to improve their spoken En-
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glish. In the second half of the presentation, at-
tendees were asked to consider a list of haiku, writ-
ten largely by people in Kyushu, and to choose the
one they liked the best. Having done so they were
asked to work at improving the poem. It was gen-
erally agreed that both the originals and the “im-
provements” were fine examples of haiku.

Reported by Nick Walters

Nagasaki: January—Distance Learning: A Workshop
by John and Paula McAndrew. The presenters pro-
vided a comprehensive look at the distance educa-
tion programmes offered by Macquarie University
of Sydney, Australia, which is an affiliate member of
JALT. Macquarie has offered Masters and Doctoral
programimes for many years (some of which have
been taken by students in the Nagasaki area), and is
notable for such well known (past and present) fac-
ulty as Chris Candlin, Anne Burns, and David
Nunan. The McAndrews outlined entry require-
ments, features of various programmes, unit de-
scriptions, and answered questions about their own
experiences as distance students. In addition to the
13-page handout, we also looked at a printout from
the website for a current course offered as part of
the Masters programme, and discussed the pros and
cons of distance learning in general. Finally, we
examined literature from other schools, including
Aston, Birmingham, Lancaster, Leicester, Reading,
and Temple University Japan.

Reported by Tim Allan

Nagoya: January—Developing English Skills in
Young Learners by Michelle Nagashima and Marc
Helgesen. The meeting started with a presentation
on warm-up activities by Helgesen. Nagashima
then discussed details of her work aimed at in-
creasing opportunities for speaking, reading, writ-
ing, and developing learner independence at the
elementary school level. Videos were shown of
classroom activities, and we tried a few songs and
activities ourselves. Helgesen then conducted an
activity-based workshop exploring techniques for
using the inner voice in the classroom, encouraging
sensory awareness and mental rehearsal. We were
interested to learn techniques that allow students
to get more out of regular textbook exercises, and
that concentrate on developing material before an
activity is practiced.

Reported by John Ahern

Okayama: January—1) A Report on Action Re-
search into Teaching Spoken English Norms by C.
J. Creighton. An action research (AR) project into
teaching spoken English norms in the EFL class-
room was discussed. Creighton provided a work-
ing definition of AR, and subsequently discussed
why AR is valuable and the steps required in order
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to develop an AR project. A specific case study was
described in detail, including the procedures used
for calculating statistical results. The attendees
were particularly interested in progress made by
the students. The presentation served to underline
the possible benefits of addressing a classroom
question through AR. We also agreed that AR is a
good way to validate classroom observations, and
that it provides immediate, concrete benefits for
both teachers and students.

2) How to Get Published in The Language
Teacher by Scott Gardner. Gardner, who is a co-
editor of The Language Teacher, began by providing
a practice editing task. This proved beyond the
capabilities of the attendees and helped us to ap-
preciate the difficult decisions facing editors when
attempting to consistently publish a high quality
journal. Gardner then introduced the latest edi-
tion of the American Psychological Association
(APA) style guide, and briefed us on the process
that a submission undergoes on its way into print.
Next he discussed what the editors are looking for
when selecting articles for publication. Submis-
sions are encouraged from first-timers, and also
from areas outside universities and colleges. There
is also a “Peer Support Group,” which provides
professional support in order to facilitate the pro-
cess of developing an interesting idea into a pub-
lished article. Gardner’s interesting discussion,
thoughtful answers, and encouraging remarks
were particularly motivating.

Reported by C. ]. Creighton

Omiya: October—Cultures Alive! Multicultural

Education for Children by Michele Milner.
Milner’s thoroughly enjoyable presentation intro-
duced the theory and practice behind a move-
ment-centred curriculum with a multicultural
component that she has developed. In the intro-
duction she told participants that she believed
children were experiential learners and that physi-
cal movement was one of the most important
ways that they learn. Movement-based activities
allow them to experience the concepts and emo-
tions associated with language study. By adding
multicultural studies the purpose of studying En-
glish is broadened into international education.
Multicultural studies and kinesthetic experiences
are integrated into Milner’s curriculum through
the use of folk tales and folk dance.

Following the introduction, participants joined
Milner in some activities centred on a Chinese
folk tale, “The Stonecutter’s Tale,” and a folk tale
from Mali. The activities included chorus telling,
dramatic action, retelling with cards, Yanko (a
Chinese folk dance), cooperative activities, African
chant and drumming activities, isolation move-
ments, and circle dance. All of the activities were
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enjoyable and Milner found a way to involve even
the shy participants. While the activities were de-
signed for children’s lessons, many participants
felt they could be integrated into lessons intended
for other age groups as well.

Reported by Michael Stout

Osaka: January—The TALK Learning System by
Johann Junge. We brought portable cassette play-
ers to the meeting and experienced an alternative
method for learner-centered language learning.
The Talk Learning System is comprised of two sets
of materials, the Talk Sets and the World Talk
Cards, which can be used separately or in combi-
nation. The Talk Sets are B5-sized materials with
pictures and English language. They are used in
activities designed to encourage pairwork and cre-
ative use of target language forms. The World Talk
Cards are smaller than the Talk Sets and have col-
ored pictures and no English language, so they can
be used to learn any language at various levels.
Using the World Talk Cards along with accompa-
nying cassette tapes, we formed small groups and
used the system to learn some German language
expressions. Junge acted as facilitator, walking
around the room assisting groups and answering
questions.

There was also discussion about how students
can become good language learners by taking re-
sponsibility for their own learning. Some self-
evaluation forms that are being used in university
English classes were considered. Students use the
forms to track their own activities (including both
class work and homework), and the time they
spend on each activity. The classroom atmosphere
is particularly important with these types of learn-
ing systems: Teachers should refrain from acting
with “anxious helpfulness,” and should instead
share power and interact with students as though
they were on the same level. The Talk Learning
System was shown to be a useful resource for con-
ducting student-centered language classes.

Reported by Peter Sakura

Shizuoka: January—A Psychodynamic Approach
to Enhancing Perceived Value: Shifting Belief's
and Perceptions in Language Learning by Paul
Doyon and Brad Deacon. Doyon and Deacon cre-
ated an environment for in-depth consideration of
the various needs, beliefs, and perceptions of stu-
dents. The presenters began by defining the term
psychodynamic and discussing the question of
whether beliefs lead to perceptions or perceptions
lead to beliefs. The audience was then asked to
discuss (in groups) this question in light of their
own teaching experiences. The next part of the
presentation discussed the Lewinian/Kolb Experi-
entiabLearning Model. This learning model con-
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tains four components—experience, reflection/
observation, conceptualization, and experimenta-
tion. It is represented as a circle because it is a con-
tinuous process. The presenters discussed
important key terms such as: reciprocity, compliance
vs. defiance, and intrinsic motivation. This lead into
consideration of the psychoacademic needs of stu-
dents and how the presence or absence of such
needs affect students’ beliefs and perceptions
about their own learning. The psychoacademic
needs include autonomy, competence, belonging
and relatedness, self-esteem, involvement, and
enjoyment. We considered these needs and the
role they have played in teachers’ experiences.
Doyon and Deacon finally gave some examples of
their own classroom experiences. An important
conclusion was that students expand their learn-
ing choices through the enhancement of value
perception, and thus develop autonomy. To con-
clude, we wrote down our impressions of the pre-
sentation, and these were subsequently circulated
by email so that we could further reflect upon
what we had learned.

Reported by Amy E. Hawley

Yokohama: December—Aspects of Teaching at

Vocational Schools and Universities in Japan by
Lorraine Koch Yao. Koch Yao’s more than twenty
years teaching in Japan and the insights developed
as a result of such lengthy experience were re-
flected in her engaging presentation which fo-
cused primarily on the textbook writing process
and issues related to faculty associations and
unionisation. Attendees were given a copy of a
chapter from a textbook developed by Koch Yao
and her colleagues for the purpose of examining
some of the many issues involved in the writing
and development of classroom materials. The pros
and cons of this often lengthy process were ana-
lyzed, especially issues which arise from a team-
work writing perspective. After a short break, Koch
Yao switched gears to talk about faculty associa-
tions, unionization at post-secondary institutions,
and general impressions from her extensive expe-
rience working in such environments. The issue of
conflict resolution between and among teaching
staff and administration was addressed, including
a handout from a vocational school employees’
handbook (which Koch Yao helped formulate),
which set guidelines for dealing with such con-
flicts. Two additional handouts and resulting dis-
cussions focused on the issues of disciplinary
action and also guidelines for reimbursement for
expenses incurred when involved with JALT func-
tions. Koch Yao was able to tie the two general
strands of her presentation together by showing
that different institutions have varying approaches
to curriculum development and teacher issues,

163 .



chapter meetings

and indeed that an institution’s approach to such
issues is also changeable (for better and for worse)
with the changing times. A spirited Q and A ses-
sion followed her presentation to close out an in-
formative afternoon.

Reported by Eddy White

Chapter Meetings

edited by tom merner

Chiba—The Role of Japanese in Communicative
ELT by Mike Critchley, Josai International Univer-
sity. Research into the issue of English only vs. L1
presence in the classroom is revealing a clear role
for L1 in communicative ELT. The presenter will
offer a framework to help define this role as it re-
lates to Japanese learners. Participants will be asked
to share examples from their own teaching contexts
in Japan, and will leave with concrete suggestions
and sample materials. Sunday April 21, 14:00-16:00;
Chiba Community Center (near Chiba Shiyakushomae
on the JR monorail); one-day members 500 yen.
Gunma—Back to School Bonanza! Teaching ideas,
materials exchange, and BBQ dinner. Get a fresh
start for the new school year with teaching ideas
from fellow JALT members. Each speaker will talk
for 15 minutes. Bring teaching materials that are
sitting unused on your shelves to trade with other
teachers. Then, continue the fun with a BBQ din-
ner. Sunday April 21, 14:00-17:00; Maebashi Insti-
tute of Technology (Maebashi Koka Daigaku; 460-1
Kamisadori, Maebashi); Dinner: 18:00-20:00 at Cho-
sen Hanten, (350-5 Kamesato-machi, Maebashi);
3500 yen. RSVP Renee Sawazaki
<renee@alum.calberkeley.org> by April 14.
Ibaraki—Tim Kiggell of Macmillan LanguageHouse,
a consulting author on the Get Real! series, will
introduce and demonstrate the very popular Nexus
and the Cubic Listening series. Sunday April 21,
13:30-17:00; Ibaraki Christian University (Hitachi
Omika); admission free.

Kagoshima—Phonics by Lynda Yoshida. Lynda will
demonstrate how to teach children to strengthen
their reading skills using the phonics method. She
will also discuss how the method enables children
to read and write further and eventually become
independent learners. Practical activities will be
introduced. Saturday April 20, 14:00-16:00; To Be
Announced; one-day members 800 yen.
Kanazawa—From Apathy to Autonomy: Student
Beliefs and Perceptions of Language Learning by
Paul Doyon, Asahi University. Students’ beliefs
about themselves as learners, about language
Gleaming, and about learning in general, will affect

how they perceive our classrooms. By using anec-
dotes from our own lives and classrooms, we will
introduce the concept of value perception en-
hancement and how to turn apathy into reciproc-
ity through the use of mediating cognitive and
affective strategies. Sunday April 21, 14:00-16:00;
Shakai Kyoiku Center (3-2-15 Honda-machi,
Kanazawa); one-day members 1000 yen. )

Kitakyushu—On the Edge: Integrating Technolo-
gies in the Curriculum by Paul Collett and
Malcolm Swanson. Technology is always em-
braced in the classroom, but the current wave of
Internet and multimedia-based tools make it easy
for teachers to fall behind. The presenters will in-
troduce ideas for utilizing these appealing tech-
nologies. Collett discusses creating wireless
content-based sites students can access through
portable devices, particularly cell phones. Swanson
describes a course on multimedia technology used
in a junior college. Saturday April 13, 19:00-21:00;
Kitakyushu International Conference Center, room 31;
one-day members 500 yen.

Kobe—Kobe chapter will sponsor a one-day mini-
conference on Language Education in Secondary
Schools. The titles of the presentations are as fol-
lows: 1) Making an Effective Presentation Skills Pro-
gram, 2) Bridging the Gap between the Classroom
& the Real World, 3) A Comparative Study of En-
glish Textbooks Used in Japan, Korea and Taiwan
Focusing on Fifth and Sixth Grades, 4) Adapting
Textbook Activities for Speaking Practice, 5) English
Communicative Competence for Senior High
School Students: Issues and Suggestions, 6) Class-
room Management in Language Classrooms, and 7)
Programs for Cross-cultural Understanding in Kobe
Fukiai Senior High School. Sunday April 28, 13:00-
17:00; Kobe YMCA 4F (between Sannomiya and JR
Shin-Kobe); one-day members 1000 yen.

Kyoto—Testing for Reliability: Test Item Analysis
on a TOEIC Listening Test by Paul Hackshaw.
This presentation describes a small-scale Item Test
Response analysis conducted on the TOEIC test.
The study examines how university students per-
formed on a section of the TOEIC listening test.
The correlation between the difficulty of indi-
vidual items and the measured ability of the stu-
dents and their ranking based on their performance
on the test was investigated. Some examples of
poorly written test items will be shown during the
presentation. Friday April 26, 19:00-20:30; Kyoto
Kyoiku Bunka Center (Marutamachi, Sakyo-ku); one-
day members 1000 yen.

Nagasaki—To be confirmed. We have another

great meeting planned for April; at press time,

details were not yet confirmed. We will be post-
ing information about it in a variety of websites,
newsletters, and through our own monthly, free
email newsletter. If you would like to subscribe,
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you can do so automatically anytime through the
signup website at <http://kyushu.com/jalt/
nagamail.php3> or by contacting us. Please note
that most of our meetings this year are going to
be held at a new location, directly across from
Nagasaki JR and Amu Plaza. Hope to meet you
there! Saturday April 27, 13:30-16:30; Kotsu
Sangyou Center, Nagasaki Bus Terminal Building, 4F,
Volunteer Center; one-day members 1000 yen.

Nagoya—Teaching Reading Skills. What and
How? by Rob Waring. Differences between several
different approaches to reading will be introduced
and the benefits and limitations of each will be
compared. A guideline summary will be con-
structed to act as a framework for building a read-
ing syllabus. The second part of the session will
deal with how to put this into practice. It will look
at ways to teach reading skills and monitor the
students’ improvement. Sunday April 21, 13:30-
16:00; Nagoya International Center, 3F; one-day
members 1000 yen.

Niigata—Team Teaching and Japanese Learners’
Motivation by Miyazato Kyoko, Hakuoh University.
Miyazato will present her study that investigates the
motivation of Japanese learners in classes taught
both by native speaker teachers of English and Japa-
nese teachers of English. Two hypotheses for the
dynamics taking place in these classes will be put
forth, with a discussion of what may motivate and
demotivate learners in a team-teaching environ-
ment. Sunday April 14, 13:30-15:00; Niigata Interna-
tional Friendship Center; one-day members 1000 yen.

Okinawa—Adapted Activities for EFL and Culture
Classes by Marilyn Books. Activities are widely
used in EFL classes as they encourage cooperation,
performance, and real communication in all levels
of classes from high school to university. A hand-
out will be ready for use in your next class. Sunday
April 21, 14:00-16:00; Okinawa Christian Junior Col-
lege; one-day members 1000 yen.

Omiya—Hanami Party. Come enjoy the cherry
blossoms with our group! Cheese, senbei, mikan,
and soft drinks will be provided. (Please feel free to
bring your own alcohol.) JALT Members and their
families pay 500 yen per person OR bring a dish.
(FREE for Children under 12 and seniors.) One-day
members pay 1000 yen. (500 yen discount with a
dish.) For more information, please contact Paul
Lyddon at <palyddon@hotmail.com> (or 090-
5335-5130 on day of event). Sunday April 7, 14:00-
17:00 (No rain makeup); Omiya Koen: Meet at
“Mamenoki” in center of JR Omiya Station at 13:30 to
go over with group.

Yamagata—Cultural Appropriacy in Teacher
Training and ELT Methodology for the Japanese
Education System by Anthony Crooks, Miyagi
University of Education. The presenter wishes to
examine the needs of those involved in the train-
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ing of teachers and development of ELT programs
within Japan to formulate approaches which are
both practical and effective within the social and
educational context in this country. While sugges-
tions for how this may be achieved will be pro-
vided, feedback and suggestions from the audience
are also welcome. Saturday April 6, 13:30-16:00;
Yamagata Kajo Kominkan (t: 0236-43-2687); one-day
members 800 yen.

Yokohama—Video Production: Why and How by
Alec McAulay. This presentation will introduce
some theoretical perspectives on video production
for use in EFL classrooms, before providing an ex-
planation of how to undertake video production
in the classroom. Sunday April 14, 14:00-16:30;
Ginoo Bunka Kaikan, Kannai, Room 603; one-day
members 1000 yen.

Chapter Contacts

edited by tom merner

People wishing to get in touch with chapters for informa-
tion can use the following list of contacts. Chapters
wishing to make alterations to their listed contact person
should send all information to the editor: Tom Memer;
t/f: 045-822-6623; <tmt@nn.iij4u.or.jp>.

Akita—Suzuki Takeshi; t: 018-422-1562;
<takeshis@mail.edinet.ne.jp>

Chiba—Waconda Clayworth; <wclayworth-
yahoo.com>; Kristie Collin; <collins@jiu.ac.jp>

Fukui—Watanabe Takako; t/f: 0776-34-8334;
<wtakako@vesta.ocn.ne.jp>

Fukuoka—]. Lake; <j@bamboo.ne.jp>; website
<www.kyushu.com/jalt/events.html>

Gifu (Affiliate Chapter)—Paul Doyon; t: 058-329-
1328, f: 058-326-2607; <doyon@alice.asahi-
u.ac.jp>

Gunma—Wayne Pennington; t/f: 027-283-8984;
<jklw-pgtn@asahi-net.or.jp>; website
<202.236.153.60/JALT/>

Hamamatsu—Brendan Lyons; t/f: 053-454-4649;
bren@gol.com; website <hamamatsujalt.com>

Himeji—William Balsamo; t: 0792-54-5711;
<balsamo@kenmei.ac.jp>

Hiroshima—Cheryl Martens; t: 082-820-3767 (w);
<cmartens@z.hkg.ac.jp>; Simon Capper; t: 082-
278-1103; <capper@suzugamine.ac.jp>; website
<litcal.yasuda-u.ac.jp/student/
jalthiroshima.html>.

Hokkaido—Alan M. Cogen; t: 011-571-5111;
<cogen@di.htokai.ac.jp>; website
<englishforum.sgu.ac.jp/~jalthokkaido/>

Ibaraki—Martin Pauly; t: 0298-58-9523; f: 0298-58-
9529; <pauly@k.tsukuba-tech.ac.jp>; Kobayashi
Kunihiko <kunihiko@cc.ibaraki-ct.ac.jpwebsite>;
<www .kasei.ac.jp/JALT/Ibaraki.html>
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Iwate—Mary Burkitt; t/f: 019-647-718S;
<iwatejalt@hotmail.com>

Kagawa—David Juteau; t: 0883-53-8844;
<david-juteau@mailcity.com>

Kagoshima—Nick Walters;
<kagojalt@hotmail.com>; website
<www.kyushu.com/jalt/kagoshima.html>

Kanazawa—Bill Holden; t: 076-229-6153(w), 229-
5608(h); <holden@nsknet.or.jp>; website
<www.hokuriku-u.ac.jp/p-ruthven/jalt/>

Kitakyushu—Chris Carman; t: 093-603-161 1(w);
592-2883(h); <carman@med.uoeh-u.ac.jp>;
website <www.seafolk.ne.jp/kqjalt/>

Kobe—Hirayanagi Yukio; t/f: 078-794-0401;
<hirayanagi@aol.com>; website
<asia.geocities.com/wm_hogue/kobejalt>

Kumamoto—Christopher A. Bradley; t/f: 096-346-
1553; <dkchris@shokei-gakuen.ac.jp>; website
<www .kyushu.com/jalt/kumamoto.htmi>

Kyoto—Peter Wanner; t: 075-724-7266(w); f: 075-
724-7580(w); <pwanner@ipc.kit.ac.jp>

Matsuyama—Richard Blight; t/f: 089-927-8341;
<rblight@eec.ehime-u.ac.jp>; website
<MatsuyamaJALT.50megs.com/>

Miyazaki—Marilyn Books t: 0985-20-4824;
mbooks@miyazaki-mu.ac.jp; Toyota Hiro; t: 0985-
50-7485; <htoyota@miyazaki-mic.ac.jp>; website
<www.miyazaki-mic.ac.jp/faculty/sdavies/
Miyazaki_pgrm/officers.html>

Nagasaki—Tim Allan; t/f: 095-824-6580;
<allan@kwassui.ac.jp>; Shiina Katsunobu; t/f: 095-
861-5356; <aab28032@pop16.0dn.ne.jp>; website
<www Kkyushu.com/jalt/nagasaki.html>

Nagoya—Mathew White; 0565-53-9953;
<matspaldingwhite@hotmail.com>

Nara—Shiki Osato; t/f: 0745-77-1961;
<shiki@d8.dion.ne.jp>

Niigata—Angela Ota; t: 0250-41-1104;
<angela@cocoa.ocn.ne.jp>

Okayama—Peter Burden; t/f: 086 293 3545;
<burden-p@osu.ac.jp>

Okinawa—Caroline Latham; t/f: 0980-54-0787;
<carolineclatham@hotmail.com>

Omiya—Okada Chikahiko; t/f: 047-377-4695;
<chikarie@orange.plala.or.jp>; Phil Julien t/f:
0492-31-9896 <phjulien@pg7.so-net.ne.jp>;
website <jalt.org/chapters/omiya/index.htm>

Osaka—Nakamura Kimiko; t/f: 06-376-3741;
<kimiko@sun-inet.or.jp>; website <www.sun-
inet.or.jp/~kimiko/josaka.html>

Sendai—John Wiltshier; t: 0225-88-3832;
<johnw@sda.att.ne.jp>; website
<www geocities.com/jaltsendai>

Shinshu—Tami Kaneko; t: 0266-53-7707; f: 0266~
73-3899; <tami@clio.ne.jp>

Tochigi—Jim Chambers; t/f: 028-627-1858;
<JiMiCham®@aol.com>

Tokushima—Meg Ishida;

EKC
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<ys-meg@mse.biglobe.ne.jp>

Tokyo—Allan Murphy; <jalt_tokyo@hotmail.com>;
Suzuki Takako; t/f: 0424-61-1460

Toyohashi—Laura Kusaka; t: 0532-88-2658;
<kusaka@vega.aichi-u.ac.jp>

West Tokyo—Kobayashi Etsuo; t: 042-366-2947;
<kobayasi@rikkyo.ac.jp>; website <jalt.org/chap-
ters/wtokyo/>

Yamagata—Sugawara Fumio; t/f: 0238-85-2468

Yamaguchi—Shima Yukiko; t: 0836-88-5421;
<yuki@ed.yama.sut.ac.jp>

Yokohama—Ron Thornton; t/f: 0467-31- 2797
<thornton@fin.ne.jp>

Comnference Calendar

edited by lynne roecklein

New listings are welcome. Please submit information to
the editor by the 15th of the month, at least three months
ahead (four months for overseas conferences). Thus April
15th is the deadline for a July conference in Japan or an
August conference overseas, especially for a conference
early in the month.

Upcoming Conferences

April 22-24, 2002—37th RELC International Semi-
nar: Methodology & Materials Design in Language
Teaching, at the SEAMEO (Southeast Asian Minis-
ters of Education Organization) Regional Language
Centre in Singapore. Plenaries, parallel papers, and
workshops on many subtopics, among them the
Place of Literature in Methodology & Materials De-
sign, How Methods and Materials Change in the
On-Line Environment, Development of Distance
Learning Materials, and Turning Curriculum Guide-
lines into Materials. Invited speakers hail from four
continents and include Richard Day (USA), Denise
Murray (Australia), and Brian Tomlinson (UK). The
website at <www.relc.org.sg> is detailed. Contact:
Seminar Secretariat, SEAMEO Regional Language
Centre, 30 Orange Grove Road, Singapore 258352,
Republic of Singapore; t: 65-885-7830/885-7813; f:
65-734-2753 or email <admn@relc.org.sg>.

April 25-27, 2002—Arizona TESOL 2002—Lan-
guage: A Bridge to Peace, at the Inn Suites hotel,
Tucson, Arizona, USA. Papers, workshops, pre-con-
ference visits, publishers’ exhibits, etc. Plenaries by
Tom Gouttierre, Head of International Studies and
Programs and Director of the Center for Afghani-
stan Studies at the University of Nebraska, will
speak on the conference theme, while Jun Liu, Uni-
versity of Arizona, will examine linguistic and cul-
tural meanings of silence and its importance to the
multilingual and multicultural classroom. Registra-
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tion and the conference program are available via
the website at <www.cesl.arizona.edu/
AZTESOL.htm>. Otherwise, email Sarah Kim at
<smkim@email.arizona.edu> or write CESL-PO Box
210024, Tucson, AZ 85721-0024, USA; t: 1-520-621-
2698.

April 26-28, 2002—GASLA-6 (2002): Generative
Approaches to Second Language Acquisition, at the
Conference Centre, 90 University Street, University
of Ottawa, Ottawa, Ontario, Canada. Posters, pa-
pers, and plenaries, including Harald Clahsen on
“Grammatical Processing in First and Second Lan-
guage Learners,” range from examinations of class-
room-specific behavior to constructions of theory.
The complete program is available at the website,
<aixl.uottawa.ca/~gasla6/main.html>. For further
information, contact Linguistics-Modern Languages
and Literatures, PO 450 Stn A, Ottawa ON. K1N
6NS, Canada; t: 1-613-562-5800, ext. 3742; f: 1-613-
562-5138; <gaslab@uottawa.ca>.

April 27, 2002—ATEM 2002: The 8th ATEM (Asso-
ciation for Teaching English through Movies) An-
nual Conference will be held at Senshu University
in Kawasaki City, Japan. See <www.atem.org> (in
Japanese). For further information write
<office@atem.org> or call 81-(0)52-779-1160 (Mr.
Kawai).

May 3-4, 2002—3rd International ELT Conference:
Reassessing Assessment, at Isik University, Maslak,
Istanbul, Turkey. Presentations and panel discus-
sions in areas such as Materials Evaluation & Cur-
riculum Development, Sociolinguistics and
Intercultural Communication, and of course, Test-
ing in ELT. Plenaries by James Dean Brown, Adrian
Palmer, and Milada Broukal. The conference
website lies at <www.eltc2002.isikun.edu.tr>. Other-
wise, contact Burcak D. Gurkya, Vice Chair, Isik
University, EFL Department, Buyukdere Cad. 80670,
Maslak, Istanbul, Turkey; t: 90-212-286-2961; f: 90-
212-286-2971.

May 18-19, 2002 (with subsidiary events before and
after)—7th Annual International JALT CALL SIG
Conference—JALTCALL2002: Local Decisions,
Global Effects, to be held at Hiroshima Jogakuin
University, 4 -13-1 Ushita-Higashi, Higashi-ku,
Hiroshima 732-0063, Japan. This year’s conference
emphasizes how computer technology is applied in
the classroom. Watch for website information at
<jaltcall.org/conferences/call2002/> or email
<confchair@jaltcall.org> or Timothy Gutierrez at
<timothygutierrez@yahoo.com>.

Calls For Papers/Posters—Reminders
April 21, 2002 (for December 12-15, 2002)—24th
Annual Language Testing Research Colloquium
(LTRC 2002): Language Assessment in Global
Contexts, at the Hong Kong Polytechnic University,
Hong Kong SAR. The website at <engl.polyu.edu.

A[JJE MC
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hk/ACLAR/Itrc.htm> is quite detailed. Send elec-
tronic submissions to Liz Hamp-Lyons at <egaclar
@polyu.edu.hk> or physical ones to her at ACLAR,
Department of English, The Hong Kong Polytechnic
University, Hung Hom, Hong Kong SAR.

Upcoming Conferences—Reminders

April 5-7, 2002—Bilingualism & Multilingualism:

The 47th Annual Conference of the International
Linguistic Association, at the downtown campus of
the Osgoode Hall Law School of York University,
Toronto, Canada. Conference website at
<ilaword.org/ilacall2002.html>. Further contact:
Johanna J. Woltjer, Conference Coordinator; 511
West 112 Street #14, New York, NY 10025-1634,
USA; t: 1-212-749-3366; <ilaconf.woltjer@gte.net>.

April 6-9, 2002—AAAL (American Association of

Applied Linguistics) Annual Conference:
(Re)Interpreting Applied Linguistics, Sheraton
Conference Center, Salt Lake City, Utah, USA. See
the conference website at <www.mrhassoc.com/
aaal2002/conferencehighlights2 htm>. Otherwise,
email <aaaloffice@aaal.org> or contact the AAAL
Business Office, PO Box 21686, Eagan, MN 55121-
0686, USA; t: 1-952-953-0805; f: 1-952-431-8404.

April 9-13, 2002—TESOL 2002: Language and the

Human Spirit—The 36th Annual International
Convention and Exposition, in Salt Lake City,

Utah, USA. Website at <www.tesol.org/conv/index-
conv.html> has extensive information. For more,
use the online email form at <www.tesol.org/global/
request.html> or contact the office directly at:
TESOL, 700 South Washington Street, Suite 200,
Alexandria, Virginia 22314, USA; t: 1-703-836-0774 .
(business hours); f: 1-703-836-7864 or 703-836-
6447; fax on demand: 1-800-329-4469.

May 11-12, 2002—JALT Pan-SIG Conference 2002,

to be held at the Kyoto Institute of Technology,
Matsugasaki, Sakyo-ku, Kyoto, brings together three
JALT SIGs investigating bilingual matters but orga-
nized into three individual mini-conferences:

a) Bilingual Development Forum 2002 (BILDF):
Practical and Theoretical Aspects of Bilingual De-
velopment and Education. BILDF website at
<res.ipc.kit.ac.jp/~pwanner/> or contact Peter Wan-
ner; Kyoto Institute of Technology, Goshonokaido,
Matsugasaki, Sakyo-ku, Kyoto 606-8585, Japan,; t:
81-75-724-7266; f: 81-75-724-7580;
<pwanner@ipc.kit.ac.jp>.

b) CUE (College and University Educators Special
Interest Group) 2002: Curriculum Innovation. See
the CUE 2002 website at <wild-e.org/cue/confer-
ences>. Otherwise contact Eamon McCafferty, CUE
Conference Co-Chair; Green Hill Mukougaoka
#301, 5-4-6 Masugata, Tama-ku, Kawasaki-shi,
Kanagawa 214-0032, Japan; <eamon@gol.com>.

¢) Testing and Evaluating SIG Conference 2002:
Language Testing in Asia in the 21st Century.
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The website lies at <jalt.org/test/conference.htm>,
or contact Yvonne Annable; Shumei Eiko High
School, 1012 Oaza, Ueno, Ageo-shi, Saitama-ken
362-0062, Japan.

May 16-18, 2002—TESL Canada 2002: Catch The
Dream, co-hosted by TESL Canada and SCENES
(Saskatchewan Council for Educators of Non-En-
glish Speakers) in Regina, Saskatchewan, Canada.
Information: website at <members.home.net/
teslcanada/2002%20Conference> or from Jake
Kutarna, <scenes@sk.sympatico.ca>, or the TESL
Canada office at <teslcanada@home.com> or t/f:
1-604-298-0312.

Job Information Center
edited by paul daniels

To list a position in The Language Teacher, please email
<tlt_jic@jalt.org> or fax (0463-59-5365) Paul Daniels,
Job Information Center. Email is preferred. The notice
should be received before the 15th of the month, two
months before publication, and contain the following in-
formation: city and prefecture, name of institution, title of
position, whether full- or part-time, qualifications, duties,
salary and benefits, application materials, deadline, and
contact information. A special form is not necessary. If
you want to receive the most recent JIC listings via email,
please send a blank message to <jobs@jalt.org>.

Aichi-ken—The Department of Cross-Cultural and
Social Studies, Aichi University of Education, invites
applications for a full-time associate professor to
commence from October 1, 2002. Qualifications:
native-speaker English competency; MA or PhD in
TEFL/TESL; appreciable number of publications;
substantial teaching experience; working knowledge
of Japanese. Duties: teach a minimum of six En-
glish Communication classes for majors and
nonmajors. Salary & Benefits: salary and commut-
ing allowance are based on the university’s scale.
Application Materials: Please send a self-addressed
envelope for full details of application materials
(address as below). Requests for further information
can be enclosed at the same time. Deadline: Appli-
cation should be postmarked not later than 19th
April, 2002 (by registered post). Contact: The Per-
sonnel Office, Aichi University of Education, 1
Hirosawa, Igaya-cho, Kariya, Aichi 448-8542.

Aichi-ken—The Department of British and American
Studies at Nanzan University in Nagoya is seeking a
full-time, tenure-track professor in the field of En-
glish as a Foreign Language. Contract will begin
April 1, 2003. Qualifications: PhD in TEFL or ap-
plied linguistics; publication of 15 or more aca-

ERIC

demic papers in the field; native speaker of the En-
glish language; competence in Japanese preferred.
Duties: teach graduate and undergraduate level
courses in TEFL/TESOL methodology; teach general
English courses at undergraduate level; participate
in the University’s entrance examination system.
Duties may also include coordinating English-lan-
guage instruction programs and serving on commit-
tees, including the English entrance examinations
editing committee. Salary & Benefits: salary to be
determined according to University pay scales; re-
search allowance; library allowance; two-year con-
tract renewable until tenure decision is confirmed.
Application Materials: resume; two letters of rec-
ommendation; official evidence of degrees awarded;
up to three samples of publications; a statement of
up to 250 words concerning your career goals.
Deadline: April 15, 2002. Contact: send all the
documents to Sasaki Tsuyoshi, Chair, Department
of British and American Studies, Nanzan Univer-
sity, 18 Yamazato-cho, Showa-ku, Nagoya 466-
8673. The University’s website is
<www.nanzan-u.ac.jp>.

Koshigaya, Saitama—NIC Eikaiwa is seeking a
part-time kindergarten English teacher starting
mid-April. Qualifications: native-speaker English
competency. Duties: 3 hours of team teaching on
Thursday mornings. Salary & Benefits: 3000 yen/
hour plus transportation; fully paid training in
March. Other: fun and easy program, experience
is not essential. Japanese ability is not necessary.
Contact: Shimada in Japanese t: 0489-66-3450 or
Peter McEntyre in English t: 090-4425-7830 or
email resume and enquiries to
<pyms@ceres.dti.ne.jp>. Fax resume to 047-341-
9294 if email is not available.

Tokyo-to—The English Department at Aoyama
Gakuin University is seeking part-time teachers to
teach conversation and writing courses at their
Atsugi campus. The campus is about 90 minutes
from Shinjuku station on the Odakyu Line, and
classes are on Tuesdays, Thursdays, and Fridays.
Qualifications: resident of Japan with an MA in
TEFL/TESOL, English literature, applied linguistics,
or communications; three years university teaching
experience or one year university. English teaching
experience with a PhD; teaching small group discus-
sion, journal writing, and book reports; collabora-
tion with others in curriculum revision project;
publications; experience with presentations; famil-
iarity with email. Salary and Benefits: comparable
to other universities in the Tokyo area. Application
Materials: apply in writing, with a self-addressed
envelope, for an application form and information
about the program. Deadline: ongoing. Contact:
PART-TIMERS; English and American Literature
Department, Aoyama Gakuin University, 4-4-25
Shibuya, Shibuya-ku, Tokyo 150-8366.
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jic/bulletin board

Bulletin Board

edited by timothy gutierrez

Contributors to the Bulletin Board are requested by the
column editor to submit announcements of up to 150
words written in a paragraph format and not in abbrevi-
ated or outline form. Submissions should be made by the
20th of the month. To repeat an announcement, please
contact the editor. For infonmation about more upcoming
conferences and calls for papers, including the Pan-SIG
Conference 2002 and JALTCALL 2002, see the Confer-
ence Calendar column.

Call for Participation

The GALE, GILE, and PALE SIGs—are cosponsoring
a conference entitled Peace as a Global Language
to be held September 28 and 29, 2002, at Daito
Bunka Kaikan (of Daito Bunka University), Nerima-
ku, Tokyo. Conference themes include teaching
about human rights, conflict resolution, gender
issues, environmental issues, and peace. For further
information please visit <kyushuelt.com/peace>, or
contact the Coordinators of GALE, GILE, or PALE,
or the Peace as a Global Language Conference Com-
mittee, c/o J. Nakagawa, 2-285 Isohara, Isohara-cho,
Kita-Ibaraki-shi, Ibaraki-ken, 319-1541, Japan, t:
0293-43-1755, email <jane@ulis.ac.jp>.

Other Announcements

Elsevier Science—are delighted to announce a NEW
journal for 2002—Journal of English for Academic
Purposes. The JEAP has been created to serve the
interests and needs of teachers, learners, and re-
searchers engaged in all aspects of the study and use
of English in academic (EAP) contexts. JEAP has
received enthusiastic support from EAP researchers
and practitioners around the world and has been
adopted as the official journal of BALEAP, the Brit-
ish Association of Lecturers in English for Academic
Purposes. The Journal of English for Academic Purposes
is edited by Liz Hamp-Lyons, The Hong Kong Poly-
technic University, and Ken Hyland, City Univer-
sity of Hong Kong, ably assisted by a distinguished
International Editorial Board. For further informa-
tion on this exciting new journal, subscription
information and details on how to submit a paper,
please visit: <www.elsevier.com/locate/jeap>.

Elsevier Science—are pleased to announce that the
journal Assessing Writing has a new editor: Liz
Hamp-Lyons, of The Hong Kong Polytechnic Uni-
versity. Ably assisted by a distinguished and newly
internationalised editorial board, Liz Hamp-Lyons
has broadened the scope of the journal to reflect
the concerns of teachers, researchers, and writing
assessment specialists from around the world. In
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recognition of the new international scope of the
journal, it will now be called Assessing Writing: An
International Journal and the first issue to incorpo-
rate these changes will come out in spring 2002.
For further information on this journal, subscrip-
tion information and details on how to submit a
paper, please visit <www.elsevier.com/locate/asw>.
Reserve your FREE sample copy of Assessing Writ-
ing now by sending an email to:
<l.roberts@elsevier.co.uk>. Please don't forget to
provide your full postal mailing address! The ab-
stracts from each issue of Assessing Writing will be
available free to all browsers via
<www.SocSciNet.com/linguistics>.

Staff Recruitment—The Language Teacher needs

English language proofreaders immediately. Quali-
fied applicants will be JALT members with lan-
guage teaching experience, Japanese residency, a
fax, email, and a computer that can process
Macintosh files. The position will require several
hours of concentrated work every month, listserv
subscription, and occasional online and face-to-
face meetings. If more qualified candidates apply
than we can accept, we will consider them in or-
der as further vacancies appear. The supervised
apprentice program of The Language Teacher trains
proofreaders in TLT style, format; and operations.
Apprentices begin by shadowing experienced
proofreaders, rotating from section to section of
the magazine until they become familiar with
TLT's operations as a whole. They then assume
proofreading tasks themselves. Consequently,
when annual or occasional staff vacancies arise,
the best qualified candidates tend to come from
current staff, and the result is often a succession of
vacancies filled and created in turn. As a rule, TLT
recruits publicly for proofreaders and translators
only, giving senior proofreaders and translators
first priority as other staff positions become va-
cant. Please submit your curriculum vitae and
cover letter to the Publications Board Chair;
<pubchair@jalt.org>.

Advertiser Index

Key: IFC = inside front cover, IBC = inside back cover,
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Submissions

The editors welcome submissions of materi-
als concerned with all aspects of language
education, particularly with relevance to Ja-
pan. Materials in English should be sent in
Rich Text Format by either email or post.
Postal submissions must include a clearly
labeled diskette and one printed copy. Manu-
scripts should follow the American Psycho-
logical Association (APA) style as it appears in
The Language Teacher. The editors reserve the
right to edit all copy for length, style, and
clarity, without prior notification to authors.
Deadlines indicated below.

HABRPORMED  BUEL, AEEETICM
T3, HoWIBHOLEFONMEKDNL Y. FE
. BHEX<A4BABEERML TS Y, 7—F
0. FRAR~NOFETEIIMb <, HRETS,
BREORIMNILT I XFEF, 11727 %, #HB2T
BELLALEY. 1 HOTRIL. &L EtA
M MR EREDIIBED AN,

The Language Teacher 12. American Psychological
Association (APA) DA A IIZR>TWET, HE
BATOE - BEXR - SIALEOREF b IhIE
CrEXT8EWLEY, CRHOML. The Lan-
guage Teacher® )N 7 3> )N— D A ABRF £ TH R
IEERM. HEBERECBHMLAbEI AN,
AR—AFZOBATIRALRLENERELHD
TOT, TTRKEEL, BRER. BROBEL.
THBLAEKOEBO—BE. FHEICBETEEL
=0, BRRLADTBIEHDET.

Feature Articles
English Features. Well written, well-docu-
mented and researched articles, up to 3,000
words. Analysis and data can be quantitative
or qualitative (or both). Pages should be num-
bered, paragraphs separated by double car-
riage returns (not tabbed), word count noted,
and subheadings (boldfaced or italic) used
throughout for the convenience of readers.
The author’s name, affiliation, and contact
details should appear on the top of the first
page. The article’s title and an abstract of up
to 150 words must be translated into Japanese
and submitted separately. A 100-word bio-
graphical background and any tables or draw-
ings should also be sent in separate files. Send
electronic materials in an email attachment
to Robert Long. Hard copies also accepted.

HABRNTY. 400 FHFEBAK20 KRN, &£
HUETHALZERL. TOTREFETHEER, &F
UTHHE THRBREHREL T AE 0, 3 &
KT, KFELRHAEFTENEFNA/HLEDT
TN, B - BHIZ. AXOPIZIRANRT.
BRI L, AXOBABRICHETTI TN,
7Oy E—2BEOVWLE<RER. JIXBTEE
BWhielEy., XBOSAT ML, FE - FIRREO
O—<FRL. 1507 — KLRDEXER. 1007—
KLUROFEOXBELPIMICBTE < Lan,
FALFEAOIE—-28. 8t 3B XBEREIC
BREDKEST V. THRADE. REERELET.
Opinion & Perspectives. Pieces of up to
1,500 words must be informed and of current
concem to professionals in the language teach-
ing field. Send submissions to the editor.

FRAELI0~15 HLlR, BREBRFL 2> THEE
BAORL. BHRELE AT 5I54TY,
BRI, KBOSA ML, FE - RRAOD—<
FRIC. AXEEZREAL. BABRERFCERD
SrEEWL, #ivR. BRECFICKSSORTA
D2HAMDISHLHRTT,
Interviews. If you are interested in interview-
ing a well-known professional in the field,
please consult the editor first.

HEAl DL 2 —RBTT, 1%

Ea-23h3 i BEEBRRSIC AR,

Readers’ Views. Responses to articles or other
items in TLT are invited. Submissions of up to
500 words should be sent to the editor by the
15th of the month, 3 months prior to publi-

cation, to allow time to request a response to
appear in the same issue, if appropriate. 7.7
will not publish anonymous correspondence
unless there is a compelling reason to do so,
and then only if the correspondent is known
to the editor.

The Language Teacher {288 & n/m 8z E~An
REBHE<LTN, RAITLO00FLA. #YN.
ARECHACRSTORTADIHAMOISHICH
ARBRELETY. BRENCBELHNLLHE
2. BGEIC. BRICHTSRADRELKHL.
FUSKRAORALEB/RELET,

Conference Reports. If you will be attending
an international or regional conference and
are able to write a report of up to 1,500 words,
please contact the editor.

HHREH TS ER0ERARKCBMT ST
EDHT, TOHGLTRB|LAVAR, HABEME
ITABEE N, REIEMAMSKIRETTY,

Readers’ Forum. Essays on topics related to
language teaching and learning in Japan, up
to 2,500 words. While not focused on pri-
mary research data, a Readers' Forum article
should nevertheless display a wide reading
and depth of understanding of its topic. Japa-
nese title and abstract also required (see above).
Send electronic submissions to Scott Gardner.
Y——ZX-Tx—54L: BATOTEET. &k
UHBEFHIINYT 56.000FLIRD Ly &1 TY, ®
AF—FREIAELTTLAES TS, U—F—X -
ZA—FLADETIR. BHEI, BOCKAL TRVE
REHADREBMEHRVLALLET.

Departments
My Share. We invite up to 1,000 words on a
successful teaching technique or lesson plan
you have used. Readers should be able to
replicate your technique or lesson plan. Send
submissions to the My Share editor.
FEEWINTERBNLT A 71 7 OHEG T
5I5ATY, BERUTHEL<HATES LD, #
SR EBRATOFBLKBRL 2 O EBEMIZIER
LEY, BREBANS I ENTEETH, AMT.
FHEHORLLHO, FARXGICL5ERFaMH2
LOEBELWLEY. JIMIC, KBS L. F
- RRMOD-TFERE. 2007 — KBEOXX
HEEZIEAL. My Share BREICBED AN,
MWL, WEEIRRCRZBORITRAD 2 HAMD
I5H&RTY.

Book Reviews. We invite reviews of books
and other educational materials. We do not
publish unsolicited reviews. Contact the Pub-
lishers’ Review Copies Liaison for submission
guidelines and the Book Reviews editor for
permission to review unlisted materials.

WETT. FHIELT. 2040BANTNEE
BTHCI &I TEY, BRESTMLNEHS
i3, Publishers Review Copies Liaison 2 Tk < 7~
Ewn, £, BHEERT. The Language Teacher (218
WIS I5EDLVATHEINEI N EWMBTEL
®. B Book Review BRFIIBHLAHE A
&,

JALT News. All news pertaining to official
JALT organizational activities should be sent
to the JALT News editors. Deadline: 15th of the
month, 2 months prior to publication.

JALTI K BRELIIREDBAS ¢ E2BRLAWE
12, JALT News BRREIC A< £E b, #YI. 18
WEIHAIRLDSORITAD2H BRMOI5HIZ JALT
NewsHBRELHLTY.

Special Interest Group News. JALT-recognised
Special Interest Groups may submit a monthly
report to the Special Interest Group News
editor. Deadline: 15th of the month, 2 months
prior to publication.

JALTA2B® Special Interest Group T. BH OB
SEHEBILAVHIR. SIGSHRFIITABK LS
W, Y. AREIRAICLDIFORTAOL #H
FIDL5HIZ SIGSHRIRELAETT,

Chapter Reports. Each Chapter may submi
a monthly report of up to 400 words whict
should (a) identify the chapter, (b) have :
title—usually the presentation title, (c) have
a by-line with the presenter’s name, (d) in
clude the month in which the presentatior
was given, (e) conclude with the reporter”
name. For specific guidelines contact the
Chapter Reports editor. Deadline: 15th of the
month, 2 months prior to publication.
WEXBEORATORKOBUETYT. BIIL
MAM2EY S 4 8. BIROTHIC () X8Ba4. b
REOPG. © REBBEPRL. @ BRIV
DRI MBRBESH T LEN, Fx (e
XRICHERMELEBTE <0, HYIL, &
WEIHBIIRZBEORITAD2 HAKDL 5 B
Chapter Reports SBR&ELFTY, HAEOHBEH
Chapter Reports H AFBRMRF I BRD LA L,

Chapter Meetings. Chapters must follow the
precise format used in every issue of TLT (i.e.,
topic, speaker, date, time, place, fee, and
other information in order, followed by a
brief, objective description of the event). Maps
of new locations can be printed upon consul-
tation with the column editor. Meetings that
are scheduled for the first week of the month
should be published in the previous month’s
issue. Announcements or requests for guide-
lines should be sent to the Chapter Meetings
editor. Deadline: 15th of the month, 2 months
prior to publication.

XBOLEOBHSETT. FIHOBHDIIKBE
ZHEL. RROBS, R4, O, BH B
MR, BLSbeROBRLYERLNERS - 772
ABHHEHRTELTILE L, RIS, MBUZR
RONE. RXEOUAZFIMATHLHEMTY,
HWEEBEL 2V A1k, Chapter Announcements §
BELTABRLEN, BLEIZSEETFET 288
. FASICHBRTEILADETOT. THE
CKEEL, @MYL BREIRZCLSH5ORTA
D27 f1HID15 HiZChapter Announcements ik
HLRTY,

Bulletin Board. Calls for papers, participa-
tion infannouncements of conferences, col-
loquia, seminars, or research projects may be
posted in this column. Email or fax your
announcements of up to 150 words to the
Bulletin Board editor. Deadline: 20th of the
month, 2 months prior to publication.
JALT U OHKICL 3L E0BA5 Y,

JALT. $50RENLSOEKICEDRRE. B
DERMEERTO/RLET. JALTLH ORIz L2
ELMOBAS ¢k, SMRICHTIHEEED
5T &R TEEHA. The Language Teacher U JALT
. COROEEORBERETS L TESE
fe BASEOHERIZ. —DDRELICDE—FE, 300
FUREESETWLELEEET, B BRETH
BRRBDBORTAD2HAKD20 HIZ Bulletin
Board BIRELATY. T, Conference Calen-
dar Riz. BA. ELBASELEREHILIITESE
T, THHDOPEL. Conference Calendar BIR¥EI:
BBELHCEE N,

JIC/Positions. TLT encourages all prospective
employers to use this free service to locate the
most qualified language teachers in Japan.
Contact the Job Information Center editor
for an announcement form. Deadline for
submitting forms: 15th of the month two
months prior to publication. Publication does
not indicate endorsement of the institution
by jact. It is the position of the JaLT Executive
Board that no positions-wanted announce-
ments will be printed.

SRABITY. BRLAWFAIL. Job Information
Center/Positions #$#IZAnnouncement Form %
FRUTL &0, YL, BREISHAICLDS
DRFAD2HARMDISHIZ Job Information Cen-
ter/Positions IR LA T Y. The Language Teacher
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TEZ A, B REULEHRBWATALT Executive
Board DF$TY,
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JALT Publications Board Chair — Gene van Troyer
t: 098-875-2294; pubchair@jalt.org

Immediate Past Editor — Malcolm Swanson
c/o Kyushu Junior College of Kinki University, 1-5-30
Komoda-higashi, lizuka 820-8513; t: 0948-22-5727 ext 57;
f: 0948-24-8591; tlt_past@jalt.org

Co-Editor — Robert Long
3-26 Sensui-cho, Tobata-ku, Kitakyushu 804-8550
t: 093-884-3447, f: 093-884-3400 (w); tlt_ed1@jalt.org

Co-Editor — Scott Gardner
t/f: 086-270-7101; tlt_ed2@jalt.org

Japanese-Language Editor — )18 4 (Kinugawa Takao) t/f:
0298-53-7477 (w); tlt_edj@jalt.org

Japanese-Language Associate Editor — /NEFIE &
(Ono Masaki) t/f: 0298-53-7372 (w); tit_edj2@jalt.org

Assistant Editor — Paul Lewis
t/f: 052-709-1307 (h); tlt_a-ed@jalt.org

I'LT Online Editor — Bob Gettings
tlt_web@jalt.org

COLUMN EDITORS

A Chapter in Your Life — Joyce Cunningham & Miyao Mariko
Joyce Cunningham: Faculty of Humanities, 1baraki
University, 2-1-1 Bunkyo, Mito 310-0056
t: 029-228-8455; f: 029-228-8499
English: tlt_cl@jalt.org; H#3E: tlt_clj@jalt.org

My Share — Erin Burke, Brian Cullen, & Qishi Harumi
t: 052-735-5175; tit_ms@jalt.org

Book Reviews — Amanda O’Brien, tlit_br@jalt.org

Publishers’ Review Copies Liaison — Link T. Pallos
tlt_rr@jalt.org

Letters — Scott Gardner (See Editor) & Koarai Mikiya
t/f: 011-614-5753 (h); ja8m-kari@asahi-net.or.jp

Bulletin Board — Timothy Gutierrez & Saito Makiko
Timothy Gutierrez: t: 0823-21-4771
English: tit_bb@jalt.org; H##E: chip621@aol.com

3 IG Focus — Aleda Krause
t/f: 048-789-2240; tlt_sf@jalt.org

3IG News — Coleman South
t: 018-886-5100; £:018-886-5019; tlt_sig@jalt.org

Chapter Reports — Richard Blight
English: tlt_chre@jalt.org

Chapter Meetings — Tom Merner
1-55-17 Higiriyama, Konan-ku, Yokohama 233-0015;
t/f: 045-822-6623 (w); tit_chmt@jalt.org

Conference Calendar — Lynne Roecklein
Faculty of Regional Studies, Gifu
University, 1-1 Yanagido, Gifu 501-1193;
t: 058-293-3096 (w); f: 058-293-3118 (w); tit_cc@jalt.org

ob Information Center/Positions — Paul Daniels
tlt_jic@jalt.org ’

OCCASIONAL COLUMN EDITORS

Educational Innovations/Creative Course Design — Daniel
J. Mcintyre; djm@tkg.att.ne.jp

Net Nuggets — Larry Davies; tlt_net@jalt.org
Off the Presses — Mark Zeid <tlt_op@jalt.org>
Working Papers — John McLaughlin <tlt_wp@jalt.org>

PRODUCTION

Proofreaders — Kin Bradford-Watts, Douglas Doyle, Tim
Gutierrez, Nigel Henry, Kinugawa Takao, Aleda Krause,
Beverley Elsom Lafaye, Paul Lewis, Tamara Milbourn,
Amanda O’Brien, Ono Masaki, Linh T. Pallos, Jerry Talandis
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(Japanese abstracts — Abe Emika)

Design & Layout — The Word Works
t: 045-314-9324; f: 045-316-4409; tww@gol.com

Printing — Koshinsha Co., Ltd., Osaka
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Steve Cornwell (Osaka Jogakuin Junior College)
Michael Furmanovsky (Ryukoku University)
Shaun Gates (Shiga Women’s Junior College)
Amanda Gillis-Furutaka (Kyoto Sangyo University)
John C. Herbert (Kwansei Gakuin University)
Jim Kahny (Language Institute of Japan)
Laura MacGregor (Gakushuin University)
John McLaughlin (Temple University Japan)
Miyanaga Chieko (Osaka Prefecture University)
Bern Mulvey (Fukui National University)
Tim Murphey (Yuan Ze University, Taiwan)
Brett Reynolds (Sakuragaoka Girls’ Jr. & Sr. High School)
Jill Robbins (EnglishDotCom.org)
Sakui Keiko (Kwansei Gakuin University)
Steven Sheldon (Senshu University)
Shiozawa Mayumi (Ashiya Women'’s Jr. College)
Tamara Swenson (Osaka Jogakuin Junior College)
Takahashi Sachiko (Okayama Notre Dame Seishin Women's
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Gene van Troyer (Gifu University of Education)
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Membership Information

JALT is a professional organization dedicated to the improvement of language learning and teaching in Japan, a vehicle for the
exchange of new ideas and techniques, and a means of keeping abreast of new developments in a rapidly changing field. JALT,
formed in 1976, has an international membership of over 3,500. There are currently 39 JALT chapters and 1 affiliate chapter
throughout Japan (listed below). It is the Japan affiliate of International TESOL (Teachers of English to Speakers of Other
Languages) and a branch of IATEFL (International Association of Teachers of English as a Foreign Language).

Publications — JALT publishes The Language Teacher, a monthly magazine of articles and announcements on professional
concerns; the semi-annual JALT Journal; JALT Conference Proceedings (annual); and JALT Applied Materials (a monograph
series).

Meetings and Conferences — The JALT International Conference on Language Teaching/Learning attracts some 2,000
participants annually. The program consists of over 300 papers, workshops, colloquia, and poster sessions, a publishers’
exhibition of some 1,000m? an employment center, and social events. Local chapter meetings are held on a monthly or bi-
monthly basis in each JALT chapter, and Special Interest Groups, SIGs, disseminate information on areas of special interest.
JALT also sponsors special events, such as conferences on testing and other themes.

Chapters — Akita, Chiba, Fukui, Fukuoka, Gunma, Hamamatsu, Himeji, Hiroshima, Hokkaido, Ibaraki, Iwate, Kagawa,
Kagoshima, Kanazawa, Kitakyushu, Kobe, Kumamoto, Kyoto, Matsuyama, Miyazaki, Nagasaki, Nagoya, Nara, Niigata,
Okayama, Okinawa, Omiya, Osaka, Sendai, Shinshu, Shizuoka, Tochigi, Tokushima, Tokyo, Toyohashi, West Tokyo,
Yamagata, Yamaguchi, Yokohama, Gifu (affiliate).

SIGs — Bilingualism; College and University Educators; Computer-Assisted Language Learning; Global Issues in Language
Education; Japanese as a Second Language; Jr./St. High School; Learner Development; Material Writers; Professionalism,
Administration, and Leadership in Education; Teacher Education; Teaching Children; Testing and Evaluation; Video; Other
Language Educators (affiliate); Foreign Language Literacy (affiliate); Gender Awareness in Language Education (affiliate);
Pragmatics (affiliate); Applied Linguistics (forming); Crossing Cultures (forming); Eikaiwa (pending approval); Pronunciation
(pending approval). JALT members can join as many SIGs as they wish for a fee of ¥1,500 per SIG.

Awards for Research Grants and Development — Awarded annually. Applications must be made to the JALT Research
Grants Committee Chair by August 16. Awards are announced at the annual conference.

Membership — Regular Membership (¥10,000) includes membership in the nearest chapter. Student Memberships
(¥6,000) are available to full-time students with proper identification. Joint Memberships (¥17,000), available to two individuals
sharing the same mailing address, receive only one copy of each JALT publication. Group Memberships (¥6,500/person) are
available to five or more people employed by the same institution. One copy of each publication is provided for every five
members or fraction thereof. Applications may be made at any JALT meeting, by using the postal money transfer form (yubin
furikae) found in every issue of The Language Teacher, or by sending an International Postal Money Order (no check surcharge),
a check or money order in yen (on a Japanese bank), in dollars (on a U.S. bank), or in pounds (on a U.K. bank) to the Central
Office. Joint and Group Members must apply, renew, and pay membership fees together with the other members of their group.

Central Office
Urban Edge Building, sth Floor, 1-37-9 Taito, Taito-ku, Tokyo 110-0016
tel: 03-3837-1630; fax: 03-3837-1631; jalt@gol.com
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