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The theme of the 1994 International JALT Conference in Matsuyama is Buck to Basics.

Many have asked what that theme means. Does it refer to a return to the four skills
of speaking, listening, reading and writing? Does it imply a move away from the
communicative approach? Does it lead us to reexamine the joys of grammar? Does
it imply devaluation of language used as communication? Written here is what the
theme suggests to members of the Pre-Conference  Planning Committee, who with
the theme in mind, selected and invited the Main Speakers Donald  Freeman, Mario
Rinvolucri and Leslie  Beebe.

In the past one traveled to Matsuyama for  inspiration.

“In 1895 a young English teacher, Natsume Soseki, left his hometown of Tokyo
in search of spiritual nourishment. His journey in search of basic values took
him to the country, to a castle town on Shikoku Island called Matsuyama. It
was here that Soseki stayed for the next year, teaching English and seeking
renewal. Come and enjoy the countryside, the sea, the mountains, the onsen
and the history, share the networking and the fellowship, and experience the
presentations at JALT 94 in Matsuyama.”

Dennis Woolbright
National Publicity Chair

Let many seek out the same source of renewal today.

“Two years of planning, the efforts of over 200 members and over 20 million
yen have lead to this year’s conference entitled Back to Basics. Our conferences
during the past 20 years seem simple in comparison, but only because we
have deepened our understanding of what works and what is needed. JALT
has kept pace with our language teaching profession by retaining its basic
aim: To bring language teachers together to discuss and improve language
teaching and learning.

Going deeper Wake itte mo
and still deeper Wake itte MO

the green mountains Aoi yama

-By Santoka (1882-1940),  a Haiku poet who lived in Matsuyama.”
David McMurray

National President

. ..so  that we can move toward a future...

“The most inspiring part of any conference is the people who
attend.. .including you! Help this conference to be a success by coming
prepared to share your ideas, your experiences and your motivation. Only by
openly discussing everything, including the basics, can we move towards our
goal of improving Language Teaching. As we enter a new multi-media era of
enhanced global communication let us not forget that two teachers talking
together is still  a wonderful thing. This conference, with over 2,000 teachers
talking together, will certainly provide something for everyone. From the
black board to the white board to the virtual board let us join together and
celebrate our basic philosophy.. .communication.”

Steve Sayle
National Treasurer

. .which  is based solidly on the wisdom of the past.

“In celebration of JALT’s birthday we go to a natural site of healing, ancient
beauty and great wisdom in the good company of colleagues and friends to
listen to what each of us has learned about our profession. We deepen our
understanding of our students’ basic needs and what we need to do to meet
their needs. In listening we respect our students, we learn about ourselves and
each other, we fulfill our vocation and we make firm our destiny.”

Jane Hoelker
National Program Chair
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PRESS RELEASE

BANK of ENGLISH

HarperCollins  launches
" CobuildDirect"  at JALT 94
The Bank of English, the world’s largest database of modem English,
celebrated the addition of its 200 millionth word by announcing a new on-line
service known as CobuildDirect. Using the Internet network, linguists,
teachers, translators and students can now access a 20 million word component
of the corpus.

“The Bank has always been available for linguistic study for those who could
visit us in the UK, but there was also enormous interest from overseas,
particularly from Japan. CobuildDirect  now makes this unique resource
available to virtually anybody, anywhere who has access to a computer,” said
Gwyneth Fox, Editorial Director at COBUILD.

Better dictionaries
“The Bank of English also enables us to
make better dictionaries, which is one of
COBUILD’s  primary objectives,” said MS
Fox. “Many people will have opinions
about a particular usage, for example, but
when it comes to committing language
information to print in a dictionary we
believe we must take account of the wealth
of evidence which the Bank of English
provides about our language.”

For example...
If a new car is described as “cheap”, is that
a good thing? What about a new brand of
Iaundry detergent? The Bank of English
will show whether the word “cheap” is
simply neutral or whether it carries a
negative connotation. What technical terms
should be included in a general purpose
dictionary? The Bank of English will yield

frequency figures for terms, thus
distinguishing those which appear in the
media from those the layperson will rarely
encounter.

200 million words and still growing!
“Reaching our target of 200  million words
is a major milestone, but no means will we
be stopping here. Research at COBUILD
over the last decade has shown that very
large samples of text are necessary in order
to draw statistically valid conclusions about
our language,” said MS Fox.

“There can be no absolute authority on
English because it is constantly growing
and evolving. Our aim with the Bank of
English is to maintain a sample which, as
much as possible, represents our language
as it is used today.



CobuildDirect
INFORMATION SHEET

What is CobuildDirect?
It is an on-line service for accessing a corpus
of modem English language text, written and
spoken. You may take out an annual
subscription to CobuildDirect, and you will
be allocated a user ID to login to one of our
Unix servers and use our corpus retrieval
software to get concordances, collocations,
wordlists, etc. from a sub-component of the
Bank of English.

What data is available?
The materials available by subscription
include:
* on-line access via our own corpus retrieval

software to  a 20 million word general
corpus of modem (post-1975) English, from
magazines, books, newspapers, ephemera,
etc. and including 2 million words of
transcribed speech. The corpus has been
fully annotated with word-class tags
automatically;

* frequency lists derived from this corpus;
* other lexical data derived from our

dictionaries and other reference works.

What do I need to access this service?
Our computer system is accessible via the
global Internet. You will need to be able to
make “telnet” and “FTP” connections from
your computer. Most universities round the
world have Internet  access at departmental
level and within very many institutions the
Internet can be accessed directly from your
desktop PC or workstation. Check with your
local computer service provider whether you
can make telnet and FTP connections to the
UK.

Can I download data?
Results generated from the retrieval software
may be downloaded via FTP to the user’s

local system. Typically this would be
concordances to words, phrases and
grammatical constructs or collocation lists
and profiles. Downloading of raw text data is
not permitted.

Can several people use the userids?
The connect time (and data transfers) are
monitored for each userid.  You may share a
subscription by registering with us the names of
any additional people who will use your
allocated userid.  If you don’t plan to make
extensive use of the on-line corpus yourself, it
may be worth sharing a subscription with a few
colleagues or friends.

What if I don’t have Internet access?
For those who don’t have easy Internet access
(or for people who want only modest amounts
of simple concordance or collocation data) we
have set up a CobuildDirect Mail Service: after
registering with us, you send e-mail messages to
a particular address specifying the search you
wish to make and a file of results (limited to a
reasonable size) are e-mailed back to you
automatically. Each such request will be charged
and a bill will be sent either quarterly or
annually.

Will it be useful for my needs?
A free demo/trial facility is currently set up, so
that people can try the service and see for
themselves if it would be useful. To use the
service, you must make a “telnet” connection to
the IP address 193.112.240.76

usemame: cddemo
password: cddemo

A simple User Guide for the retrieval program
can be downloaded via anonymous FTP from
the same IP address in the PostScriptTM file:

/ p u b / c o b u i l d - d i r e c t - u s e r g u i d e . p s

SUBSCRIPTIONS & FURTHER INFORMATION

SEE ROSAMUND MOON, COBUILD’S EDITORIAL MANAGER AT JALT 94

DAVE GRAY
HarperCollins Japan

1-2-l Sarugakucho, Chiyoda-ku, Tokyo 101
Tel: (81) 3-3291-6343 Fax: (81) 3-3294-8284

&ye COBUILD - Collins  Birmingham  University international Language  Database
A division of Harper-Collins Publishers

or



Feature

Doing, Knowing, and Telling:
Research and What Teachers Know’

by Donald Freeman
School for International Training

Brattleboro, Vermont

I have often heard something like the following
conversation between teacher and researcher. After
hearing a researcher talk about findings, the teacher
may say: “That’s interesting...  but what does it mean
for me in my classroom? How does it relate to the
students I’m teaching? What am I supposed to do
about it in my situation?” Or, after hearing a teacher
talk about an aspect of teaching, the researcher may
respond: “That’s all well and good, but where is the
evidence? On what basis can you say that? How do
you know it’s true?” This awkward exchange testifies
to the mismatch between what teachers know about
teaching through doing it and what research can say
about teaching and learning through studying it.

There is a central dilemma embedded in the rela-
tionship between research and what teachers know.
Teachers and learners know the story of the class-
room well, but they do not know how to tell it be-
cause they are not often called upon, nor do they
have many opportunities to do so. Researchers,
curriculum-developers, and policy-makers on the
other hand, are very skilled at pinpointing certain
elements of classrooms, however they often miss the
central stories. This divergence can lead to different
perspectives on what teaching is and on what is
important within it. And it can become grounds for
the gulf that separates research and teaching.

Like many involved in both classroom teaching
and in research, I have wrestled with the question:
What is the relationship between research and what
teachers know? A recent experience helped catalyze
my thinking.

Some time ago, while I was getting dinner ready
for my family, the radio was playing an interview
with a jazz singer named Barbara Lee. The inter-
viewer was asking her about singing Cole Porter, a
popular repertoire that she performs with a particu-
lar and penetrating clarity. “How,” the interviewer
asked, “did Lee manage to sing such familiar songs
so simply and yet with such new-found power and
directness?” In the midst of the usual evening chaos
of homework, table-setting, and piano-practicing, I
heard Barbara Lee respond with a simple answer
that has stayed with me, “You have to know the
story in order to tell the story.”

When teachers undertake research, it either
changes teaching or it changes research. Lee’s com-
ment, “You have to know the story in order to tell
the story,” crystallizes one crucial dimension of
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these changes. To more fully understand the rela-
tionship between teaching and research, we must
examine what it means to “know the story” of teach-
ing and learning and, once it is known, “how the
story,“ in its single or multiple forms, “is told” by
teachers, researchers, and others concerned with
understanding education.

To fully understand  teaching, we must take an
approach that puts the teacher who does the work at
the center. We need to ask: What do teachers know
in order to do what they do? The deceptive simplic-
ity of the question masks the difficulty of researching
and fully understanding it. This question lies at the
intersection of how teachers are prepared, how pro-
fessional licensure is done, how research is con-
ducted, classroom materials developed, and how
meaningful educational- policy is generated. What
teachers know, and how that knowledge is estab-
lished in their practice, must become a vital concern
of those who want to understand and to influence
education. This refocusing will, however, shift the
nature of research in fundamental ways. It is these
changes in how we view teaching and research
which are captured in Barbara Lee‘s phrase, “You
have to know the story in order to tell the story.”

Teaching as Doing: The Behavioral View
When we ask what it is that teachers know in

order to teach, we are crossing a great divide. In the
world in general, and in schools in particular, teach-
ing is generally seen as doing things: as behaviors
and actions which lead, hopefully, to other people’s
learning. Teaching is doing, and “doing” means
taking care of learners (Freedman, Jackson, & Boles,
1983). Taking a sociopolitical perspective, some have
argued that this behavioral view contributes directly
to “de-skilling” teaching as teaching is broken down
into routinized forms of activity and teachers’ jobs
are seen as repetitive performances of routine tasks
(Apple & Jungck, 1990; Liston  & Zeichner, 1990).

Research which investigates the view of teaching-
as-doing is known as process-product research
(Dunkin & Biddle, 1974; for a discussion, see
Shulman, 1986). These studies try to relate what
teachers do in lessons, the processes they use, with
what students do, or ultimately what they learn, as
products  of these lessons. Within this view, the story
of teaching lies in the generalized patterns of activ-
ity and behavior derived from what teachers and
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learners do in classrooms. To tell  this story, research
is concerned with linking actions to particular re-
sults or outcomes. In order to examine processes
and to assess their outcomes as products, research-
ers often create detached, stylized images of the
messiness of teaching so that they can then stand
outside these images to examine what is going on
within them. However the orderliness of the rela-
tionships in the process-product images of teaching
may lie more in the images themselves than in
classrooms they are meant to represent.

In the field of second language teaching, most of
what is called classroom-centered or classroom
based research adopts this process-product view to
relate teacher behaviors to outcomes in student
learning (Long, 1980). In introducing his survey of
such work, Second Language Classrooms, for example,
Chaudron (1988) writes:

This book reviews classroom-based research and
attempts to provide confirming or disconfirming
evidence for claims about the influence of lan-
guage instruction and classroom interaction on
language learning. This is achieved by comparing
studies that describe teachers’ and learners’ behaviors
in classrooms and synthesizing them into generaliza-
tions about the processes that take place in second
language  c lassrooms (p.  xv, emphasis added).

Thus the research that Chaudron surveys ap-
proaches teaching largely within the process-product
framework, to study how behaviors influence teach-
ing. Studies on wait-time provide a typical example
of this type of research. This research has examined
how long teachers wait after asking a question before
calling on a student to reply. The studies have sought
to establish connections between the length of the
wait-time and the type and accuracy of student
answers. The findings are generally that when the
wait-time is extended beyond the teacher’s usual
“gut” reaction time, student answers improve in
content and complexity (Tobin,  1987;  Rowe, 1974).

The problem with the behavioral view of teaching
adopted in process-product research is that it tends
to codify extremely complex processes. Thus teach-
ing is simplified by not attending to the role that
teachers and learners, as thinking people, play
within it. In studying wait-time for example, one
might ask: Why does the teacher choose to ask that
particular question? or Why does she call on that
student? These are questions about how the behavior
of questioning fits within the context of the teacher’s
teaching. In a review of wait-time research, Carlsen
(1991) makes a similar point:

Research on questioning has generally failed to
recognize that classroom questions are not sim-
ply teacher behaviors but mutual constructions
of teachers and students. The meaning of ques-
tions is dependent on their context in classroom

discourse, the content of questions cannot be
ignored, and questions may reflect and sustain
status differences in the classroom (p. 157).

When teaching is viewed as doing things, as in this
instance of investigating a common classroom phe-
nomenon like questioning, it can easily be divorced
from the teacher who does them. Such compartmen-
talization allows for teaching to be explained in
impersonal, behavioral terms which often leave out
the teacher.

When we ask the question, what do teachers know
in order to do what they do, we are recasting this
view of teaching. It is no longer sufficient to speak of
teaching simply as doing, to describe it in terms of
teachers’ and learners’ behaviors in classrooms.
Instead, the question forces us to consider the place
of the cognitive dimension in what goes on in teach-
ing and learning.

Teaching as Thinking and Doing: The Cognitive View
When seen from a cognitive perspective, which

combines thought with action, teaching can include
the crucial cognitive and affective dimensions which
accompany and shape the behaviors and actions
which teachers and learners undertake in class-
rooms. This view also opens up a new realm of
inquiry and study. If teaching has a cognitive compo-
nent one needs to ask, what is it that teachers know?
How is that knowledge organized? How does it
inform their actions?

Since the late 1970’s,  teacher-cognition research
has been concerned with these issues (see Clark &
Peterson, 1985; and Shavelson & Stem, 1983 for
major reviews). It is useful to hear how early re-
searchers working in this area described the shift
from a behavioral to a cognitive view of teaching. In
the introduction to the proceedings of the second
international conference on teacher thinking, Halkes
and Olson (1984) wrote :

Looking from a teacher-thinking perspective at
teaching and learning, one is not so much striv-
ing for the disclosure of the  effective teacher, but
for the explanation and understanding of teach-
ing processes as they are. After all, it is the
teacher’s subjective school-related knowledge
which determines for the most part what hap-
pens in the classroom; whether the teacher can
articulate her/his knowledge or not. Instead of
reducing the complexities of teaching-learning situa-
tions into a few manageable research variables, one
tries to find  out how teachers cope with these com-
plexities. (p.  1; emphasis added)

To understand how teachers “cope with the com-
plexities” of their work, these researchers adopt a
view which takes into account not only what teach-
ers are doing but what they are thinking about as
they do it.
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To know this story of the cognitive view of teach-
ing, we have to know how teachers think about
what they do. To tell this story we have to place
teachers’ perceptions-their reasoning, purposes,
and intentions-at the center of any research ac-
count. Recent research on lesson planning provides
a good example of using a cognitive orientation to
understanding teaching. When teachers-in-training
are taught to plan lessons, they are usually taught
about objectives, how to specify the content they are
teaching, and how to blend that content into appro-
priate activities (Gower & Walters, 1983; Celce-
Murcia & Gorman, 1979). Beginning teachers are
taught to plan in this way in order to help them
organize their lessons and to identify actions that
will carry out their purposes most efficiently and
effectively. This is all based on the assumption that
experienced teachers plan their lessons from objec-
tives to activities and that doing so makes their
teaching more effective.

However, in the late 1970s,  when teacher-cognition
researchers began to examine the actual thinking
processes which teachers use in their planning, inter-
esting findings emerged. In 22 different studies
(summarized in Clark & Peterson, 1985, pp. 260-268),
researchers examined the complex interaction be-
tween the planning and the execution of lessons.
Working largely within a decision-making frame-
work, this research investigated the relationship
between what teachers had planned or thought
about ahead of time for the lesson, referred to as
their pre -ac t ive  decisions, and what they were think-
ing about as they taught it,  referred to as their inter-
ac t ive  decisions (Calderhead, 1981; see Johnson, 1992;
Nunan,  1992; Woods, 1989, for examples in TESOL) .

While perhaps surprising to many, the findings of
this research are probably quite familiar to those
who are classroom teachers. The researchers found
that teachers did not naturally think about planning
in the organized formats which they had been
taught to use in their professional training. Further,
when they did plan lessons according to these for-
mats, they often did not teach according to what
they had planned. Teachers were much more likely
to visualize lessons as clusters or sequences of activ-
ity; they would blend content with activity and they
would generally focus on their particular students.
In other words, teachers tended to plan lessons as
ways of doing things with specific groups of stu-
dents rather than to meet particular educational
objectives (Clark & Peterson, 1985, pp. 260-268).

The sense of these findings are captured in the
words of one experienced teacher who describes her
own planning process (Graves, forthcoming). Writ-
ing about how she went about planning a listening
comprehension course for university students in
Japan, this teacher offers wonderful insight into the
cognitive side of her work. She writes:
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Although I do try to articulate objectives, my
method of planning still begins with activities
and visions of the class. It’s only when I look at
these visions that I can begin to analyze why I
am doing what I’m doing. I also need to be in
dialogue with students so it’s hard for me to
formulate things in the abstract without some
kind of student input. . .So my planning process
is based on layers and layers of assumptions,
experiences and knowledge. I have to dig down
deep to find out why I make the decisions I do.

Studying how teacher planning actually works in
practice raises some subtle but important problems
with the cognitive view of teaching, however. As this
teacher points out, teaching is not simply an activity
which bridges thought and action; it  is intricately
rooted in a particular context. It may be for this
reason that, when asked about aspects of their work,
experienced teachers will often preface their respons-
es with the disclaimer, “It depends...,” as the follow-
ing anecdote illustrates. At an annual teaching
convention a few years ago, I ran into a colleague in
the hall between sessions. An experienced teacher,
she mentioned a session she had just attended that
she found interesting. The presenter had asked
participants to rate various common teaching tech-
niques according to whether they would use them in
their classes and then whether they would like to
learn from them as students. The intent was to illus-
trate the parallels and discontinuities between what
teachers do and what they prefer as learners. She
said she found the exercise extremely frustrating.
“How can I respond in that sort of exercise from the
teacher‘s point of view,“ she mused, “when so
much of which technique I use depends... It de-
pends on so many things.”

If one adopts a behavioral view of teaching, these
“It depends” responses reflect the imprecise nature
of what teachers know. In this perspective, the high-
est forms of knowledge are abstract generalizations
such as grammatical knowledge or methodological
procedures for example. The highly personal and
classroom-based “It depends“ understandings that
teachers bring to their work are difficult to integrate
into such abstract knowledge. If teaching is seen as
cognitive activity that combines thought with behav-
ior, these “It depends” statements are evidence of the
individual and subjective nature of what teachers
take into account as part of their teaching. However
neither the behavioral nor the cognitive views of
teaching fully recognize the contextual nature of
what teachers know and how they know it. To ac-
count for these “It depends” understandings on
which classroom practice is based, we need a view of
teaching which centers on the daily operation of
thinking and activity in context. I have referred to
this third view of teaching as “knowing what to do.”
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Teaching as Knowing What to Do: The lnterpretivist View
This phrase “knowing what to do” is meant to

capture the fact that teachers are constantly involved
in interpreting their worlds. They interpret their
subject-matter, their classroom context and the
people in it. These interpretations are central and
crucial to their thinking and their actions. Class-
rooms and students are not just settings for imple-
menting ideas, they are the frameworks of
interpretation which teachers use for knowing:
knowing when and how to act and react, what mate-
rial to present or how to explain, when to respond or
to correct individual students, how to assess and to
reformulate what they have just taught, and so on
(Berliner,  1988; Carter & Doyle,  1987; Doyle,  1977).

In the interpretivist view, the “It depends” state-
ments which teachers make, sum up what teachers
know: They offer evidence of the highly complex,
interpretative knowledge which teachers must pos-
sess in order to do their work. A case-in-point is a
fact which all  teachers learn very early in their ca-
reers, namely that teaching and learning have a
deeply temporal rhythm. On a daily basis, for ex-
ample, 8:30  in the morning is different from just
before lunch, which is different from 2:45  in the
afternoon, which is different from an after-work class
at  7:00 in the evening. Although this temporal
knowledge in teaching is generally trivialized as
common-sense, it is integral to how teachers plan,
how they conduct lessons, and how they manage
groups of learners.

An instance of such knowledge arose in a study
which I did on how students and teachers under-
stand content in a second language classroom. My
colleague in the study, Maggie Brown Cassidy, is a
high school French and German teacher. On this
particular afternoon, she was talking to a fifteen
year-old student who had been disruptive in the
class which had just taken place the last period of the
school day. Cassidy interpreted the boy’s actions
using temporal knowledge when she said: “What
class do you have before this one?” Before he could
respond, she answered her own question, saying:
“That’s right, you guys have gym. Well, no wonder
your energy’s all over the place” (Freeman, 1992, p.
61). Thus the time of day and Cassidy’s knowledge
of where the boy had just been before coming to her
class helped her to understand his disruptive behav-
ior during the lesson.

The Teacher as the Center of the Story
It is difficult to conceive of telling this story of

teaching as knowing what to do without having the
teacher centrally reflected in it, providing the orga-
nizing voice. Research that views teaching in this
way encourages teachers’ perspectives because it
depends on their understandings to achieve validity.
Such research provides a mirror which reflects the

teacher at the heart of the account; it can offer stories
of what teachers know. A good deal of important
recent educational research has focused on what
Bruner (1986) calls “narrative ways of knowing” (for
a summary of this research as it  relates to teaching
and teacher education, see Carter, 1993).

To refer to what teachers know in as “stories”-
stories of knowing what to do-does not trivialize it;
in fact it calls attention to two important lines of
argument. The first point is that school teachers, who
are predominantly women in most school settings
around the world, may well have unique ways of
knowing (Belenky, Clincy,  Goldberger, & Tarule,
1986; Gilligan, 1982).  Images, metaphors, visual and
narratively related ways of organizing understand-
ings, which are often discredited both in research
and in the world-at-large as intuitive, subjective, or
commonsensical, may well provide the vital sub-
stance of what teachers know and how they think.
The second point raises issues inherent in telling
such stories. It may not be that what teachers know is
subjective or unsystematic, but that researchers, who
often import their methods, as well as their stan-
dards of truth and validity from the natural sciences,
have overlooked these “storied” forms of knowledge
because they are using an incomplete means of re-
search and inappropriate measures of validity
(Mishler,  1990).

Thus I would argue that knowing the story of
teaching involves more than is usually considered.
Knowing how to teach does not simply entail behav-
ioral knowledge of how to do particular things in the
classroom. It involves a cognitive dimension that
links thought with activity; it centers on the contex-
tual, interpretive process of knowing what to do.
Contextual know-how is learned over time; its inter-
pretations shape truly effective classroom practice.
Knowing the story of teaching must include all of
these elements.

For this reason, telling the story of teaching is
more complicated than simply reporting on how
things are done in classrooms, or even providing the
reasoning-theoretical, personal, or otherwise--for
those ways of acting. If teaching involves the con-
tinual interplay of interpretation and environment,
then its story is complex and subtle, and it is quite
complicated to tell.  Research that will pursue this
complexity needs to focus on the teacher as the cen-
tral teller of the story of her classroom. It also needs
to allow for the usual and natural ways in which
teachers tell their stories and interpret their work.
Pushing teachers to portray what they know about
teaching though the behavioral lens of process-
product research or the cognitive lens of hermeneutic
research risks distorting their knowledge and their
stories. Telling the story of what teachers know calls
for new forms of research.

FREEMAN, con't on p. 22.
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The Social Mirror and Linguistic Chameleons:

An Interview with Leslie Beebe
by Gwen Riles

Columbia University Teachers College, Tokyo

Gwen Riles: Is this your first trip to Japan?

Leslie Beebe: Actually, I’ve visited Japan many times
as a tourist.  It  wasn’t until  1985 that I  began coming
to Japan regularly for work. I lectured at the Lan-
guage Institute of Japan (LIOJ) in Odawara in the
summer of 1985. After that, we opened up the Co-
lumbia University Teachers College Master’s pro-
gram in TESOL in Tokyo with the support of Simul
Academy. And I’ve been coming to Tokyo once or
twice a year ever since.

GR: What are you doing in Japan this time?

LB: I’m teaching two courses for the Teachers Col-
lege Master’s degree-“Problems in Contemporary
English Grammar” and “Sociolinguistics and Educa-
tion.” The grammar course deals with all the details
of English grammar, but more interestingly, we do
what I call “error diagnosis.” We look at student
errors and figure out the rule or generalization that
the student didn’t know or didn’t apply. It’s fun. We
all participate in collecting new errors-from stu-
dents, and from pencil boxes, T shirts, signs, any
place where English is used in Japan. We get them
from homework, real communication, and the deco-
rative English that you see everywhere you turn in
Tokyo. I have examples from children’s socks!

GR: You said you were also teaching “Sociolinguistics.”
Could you tell us what this course is about?

LB: Well,  sociolinguistics is my main area of re-
search. Actually, I should qualify that by saying that
I do research on the intersection between sociolin-
guistics and second language acquisition. So I lec-
ture on all the social factors that affect the ways that
we speak-you name it: social class, age, sex, race,
ethnicity, cultural values-and I try to connect these
to all the factors that we have found in SLA that
affect who learns a second language well.

GR: What topics do you emphasize in sociolinguistics?

LB: Some years ago, I used to start the class with an
overview of five sociolinguistic approaches to second
language acquisition. Since I published that lecture
as a chapter in my book, Issues in Second Language
Acquisit ion (Beebe, 1988),  I now have students read
the article at home, and I start with two main points.
The first and foremost point that I make is that “lan-
guage is a social mirror.” The second theme that runs
through the course is that “every person is a linguis-
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tic chameleon.”

GR: What do you mean by “language is a social mirror”?

LB: I mean that every time we open up our mouths
to speak, we reflect who we are-just like a mirror.
We let people know that we are educated or not so
educated. We show whether we are male or female.
We reveal our ethnic background. Labov provided
one of the most well-known examples of this when
he showed that dropped r’s after vowels were very
common among working class native New Yorkers.
He went into department stores and asked, “Where
are the women’s shoes?” (or something on the fourth
floor), and he recorded how the salespeople pro-
nounced “fourth floor.” There were fewer dropped
r’s in Saks Fifth Avenue, the expensive store, than in
the less expensive store, and personnel working on
the higher floors in the more exclusive departments
dropped fewer r’s than anybody. His “department
store study” (1966; 1972) became famous because he
showed how the employees reflected their social
class background-their occupational prestige-by
the dropping of one little consonant.

GR: Let’s go back to the second theme from your sociol-
inguistics course. Didn’t you say people are  chameleons?

LB: Yes. On the first day of the course I always say,
“Every person is a linguistic chameleon.” Labov said
this in his own words in 1970, and it  was inherent in
his sociolinguistic research from the mid 60’s,  so the
idea is not new. This is just my more user-friendly
way of expressing the idea. It emphasizes that every
speaker of English has many styles of speaking and
that we change our style of speech according to all
sorts of things. A very important influence, perhaps
the single most important one, is our listener (Beebe,
1977).1  If we are fortunate enough to meet the First
Lady of the United States, we do not walk up and
say, “Hey Hill, that hat you wore on Inauguration
Day was a real doozie.” We also don’t say to a gas
station attendant that we are deeply honored and
delighted to have received gas from his station. In
other words, we change not only our content, but
also our level of formality, depending on the person
to whom we are speaking. Everybody style-shifts.
Every person is a linguistic chameleon.

GR: Have you published research that  reflects this theme?

LB: Yes. I didn’t make my point with those exact
words, but I did do quite a bit of research on Speech
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Accommodation Theory (SAT) and its relevance to
second language acquisition. SAT is a theory built by
Howard Giles (1979) with various colleagues, which
accounts for how we adjust our speech according to
our listener. I wrote about how bilingual Chinese
Thais changed their pronunciation in Thai when they
were speaking to ethnic Chinese Thais versus when
they were speaking to ethnic Thais. In other words,
they sounded more Chinese when talking to some-
one who looked Chinese, even though she did not
have a Chinese accent, but when they spoke with an
ethnic Thai, they pronounced more like a Thai
(Beebe, 1977).

GR: Does accommodation exist in other areas besides
pronunciation?

LB: Yes. And when we adjust too much or fail to
adjust enough, our listener is likely to get upset. Let’s
say two women often get together for ;imcj. and one
of them tells the other about problems she is having
with her in-laws. It is not uncommon for her to get
upset if she discovers that she always shares her
secrets and problems and her friend never reveals
anything personal. This “troubles telling” (Tannen,
1990) is highly variable, but within American culture,
it is very common that women friends expect some
sort of balance in the amount of personal information
they divulge.

GR: You are the co-author of a Japanese-English bilingual
casset te -book  set  ca l l ed  English in the Cross-Cultural
Era: Social Rules of Speaking and TESOL (Beebe &
Fanselow, 1987). I understand your plenary at JALT  94 in
Matsuyama will be on the social rules of speaking. Could
you tell us what you mean by the social rules of speaking?

LB: The “social rules of speaking” is a huge area in
TESOL which has to do with all the norms of sociolin-
guistic appropriateness. How personal we can or
should be is an example of the social rules of speaking.
This field has to do with all the “things we do with
words”-like apologizing, complimenting, refusing,
disagreeing, criticizing, warning, promising-what
people call the “functions of language.” It has to do
with the rules of politeness and rudeness. It also in-
cludes our level of directness or indirectness-a major
cross-cultural problem between Japanese and English
native speakers. As I said, it‘s a huge field.

GR: Would you include explicitness in it too?

LB: Yes. I’ve noticed that all the “culture books”-
the books that compare Japanese and Western cul-
tures-seem to touch on the tendency for English
speakers to spell out the point they are trying to
make. There is a belief that if  we don’t say exactly
what we mean, others won’t understand us, and that
would mean miscommunication. However, books
like Condon’s (1984)  warn that in Japan, vagueness is
sometimes valued. If the native English speaker gets
too explicit, it may feel to a Japanese as if there is an

implication that they cannot read between the lines. I
live in New York-a multicultural city-and I feel
that the differences among us are so great that tre-
mendous care must be taken to be specific, to be
explicit,  and to elaborate a point so that no misun-
derstanding will occur when a touchy subject comes
up. In Japan, it seems to me that the culture is much
more homogeneous, and that much more can be
assumed. Being explicit is not always necessary, and
it may not even be polite.

All of these aspects of communication are involved
in whether someone understands you when you talk
to them. They are all part of the social rules of speak-
ing. And to me they seem every bit as important as
having correct grammar. After all ,  what good is
correct grammar if you are constantly offending
people or having miscommunications because, even
though your grammar is perfect, your listener has
misunderstood your intentions?

GR: You seem to be advocating that learners of EFL work
to achieve a balance between grammatical and
sociolinguistic competence. What does this mean for
English teachers in Japan?

LB: I think English teachers in Japan should not
confine themselves to teaching only grammar. I
know that this is EFL, not ESL, that is being taught in
Japan. I  know there is a national curriculum. I realize
that universities and colleges have stringent entrance
exams, and I know that EFL teachers feel a strong
responsibility to help students get into a good col-
lege. But I still advocate the teaching of the social
rules of speaking. I’m aware that this can’t be done
wholesale or all  at once. I’m talking about gradual
change so that the language taught will be truly
communicative. It will be alive and interesting. It
will promote international communication.

With regard to the relationship between grammati-
cal and sociolinguistic competence, I feel that grammar
is a set of fascinating building blocks, but, to use a
metaphor, the gifted architect uses more than a bunch
of bricks in his or her building. His or her genius is
expressed by using those building blocks to create a
space where people live and work and interact with
each other. The building has to respond to what
people want to do in and around it. It seems to me that
language teaching should be like architectural design.
We should be helping people to “do things with
words” just as architects help people to “do things
with space.” We cannot use words without getting
involved in a communicative experience. We should
teach to that goal.

Please don’t misunderstand that I expect Japan to
do all the changing. I fervently hope that Western
countries devote much greater effort to teaching the
Japanese language, literature, and culture. Our univer-
sities should devote more time in their Japanese lan-
guage courses to the Japanese social rules of speaking.
This reflects my fundamental belief in language as a
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vehicle of living communication, which is inseparable
from the social rules of speaking.

GR: Does your emphasis on what we do with language
imply a return to the notional/functional syllabus,
where textbooks and syllabi were organized according
to the functions of language-first compliments, then
apologies, etc?

LB: No. I simply believe that we have to try to show
our students that native speakers of English have a
different concept of an apology than native speakers
of Japanese. It isn’t as simple as memorizing idioms
or vocabulary items. It’s a whole approach to when
and how you convey that you are sorry, and because
the cultures are different, the languages are different.
Simple translation won‘t work. And memorizing
apology phrases in English will only be a beginning.
No, ! don’+ think  we  need to use a syllabus  that is.    .
entirely based on apologies, refusals, requests, etc.,
but I do hope that we can make the study of English
an exercise in communication that will promote
international understanding. As a sociolinguist, I see
language and culture as inseparable.

GR: Don’t you think there are “sticky” problems that
arise when we start teaching people what is socially appro-
priate to say?

LB: Absolutely. We don’t know a lot yet about the
best ways to teach the social rules of speaking. We
have to tread very lightly when we start talking
about what is or is not appropriate to say in a for-
eign language. Still, I believe that we should not
rationalize that we don’t need to try just because
our knowledge of how to do this is imperfect. I’m of
the school that “nothing ventured, nothing gained.“
We now have a whole new body of research on the
social rules of speaking (Kasper & Blum-Kulka,
1993; Wolfson,  1989),  and we need to work harder
on how to teach this information in sensitive ways
that allow EFL learners to understand the social
norms of English-speaking cultures, while still
giving the freedom not to change one’s own cultur-
ally determined patterns of speaking. I am advocat-
ing knowledge and choice-not forcing anyone to
speak in a way they find uncomfortable. You have
to remember that I see Japanese students and busi-
nessmen when they are living overseas, not here at
home in Japan. So I see them when they are going
through cultural shock. It’s a very different perspec-
tive than you get teaching in Japan. In fact, I’ve
taught students here in Japan and then seen them
go through very difficult cultural shock when they
came to the United States. Some of the difficulties
might be avoided if we integrated more social rules
of speaking into our classes.

GR: Could you give us some specific examples of what
you mean by the social rules of speaking?

LB: Compliments. Americans are famous for their
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compliments. They’re actually a type of greeting. We
say, “Hi! How are you?” Our next turn is likely to be
something like, “Nice hat!” This is a common type of
greeting--especially  to women, but men get compli-
ments too. We stick to shirt, dress, earrings, haircut-
obvious things about someone’s appearance. Japanese
students are not the only international students to tell
us in class that they find these compliments very
uncomfortable. I have also heard this complaint from
Italians, Poles, Chinese, Koreans, and students from
the Middle East, to name a few. Compliments that are
formulaic like this are supposed to say, “I like you, I
notice you, and I want you to feel some solidarity with
me.” This is unconscious, of course, but they’re about
solidarity building. But Japanese often lament that
they don‘t know what to reply, and when they’re
taught to say “thank you,“ they feel funny about it.
Actually,  Robert Herbert (1990)  has written about 12
ways to deal with compliments, and these are really
useful for Japanese learners. I’ll certainly talk about
these at JALT.

GR: I have been especially interested in your work co-
authored with Dr. Tomoko Takahashi on refusals.  Could
you fell us more about that research?

LB: Well, Tomoko Takahashi and I wrote a series of
papers comparing refusals by Japanese speaking
Japanese, Americans speaking English, and Japa-
nese speaking English (Beebe & Takahashi, 1989 a,
b). I had always felt that refusals were a major
cross-cultural “sticking point” for Japanese and
Americans, and I decided to ask Tomoko Takahashi
to collaborate with me to find out what the differ-
ences were to figure out what the problems of Japa-
nese learning English might be, given these
differences. We found quite a few differences. One
is that Japanese people tended to use a very general
excuse when they turned down an invitation, such
as, “Sunday will be inconvenient.” This worked
really well when speaking Japanese because other
Japanese understood these excuses. Americans,
however, tended to use what I call the “airtight
excuse”-an excuse which really shows that accep-
tance is impossible. So Americans favored excuses
like “I have to go to a funeral,” and when Japanese
said that “Sunday will be inconvenient” or " I  have
things to take care of” or “I have to go to Europe
soon” or “My children have many problems,” they
were afraid that the Japanese person didn’t want to
accept their invitation. Since we did that research,
I’ve had the opportunity to spend more time in
Japan, and I’ve found that Japanese are equally
uncomfortable with the elaborated excuses that
Americans often volunteer. Instead of conveying the
sincerity that the American intends, one Japanese
linguist told me, “Too long an excuse sounds as if
you are hiding something.“

Americans also favored starting with, “I’d love to
come to your party” before saying, “but . .."  and then,
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“I’m sorry” as well as, “I can’t” and a specific reason.
Japanese using Japanese had a much lower use of the
“I’d love to but . .."  pattern. In English it is very im-
portant. We say it a lot.

GR: Refusals are touchy situations. What are some other
sensitive areas of cross-cultural  communication fkat you
have  studied?

LB: Giving embarrassing information. Tomoko
Takahashi and I looked at the ways American native
speakers of English told someone that they had
mustard on their cheek and compared it to the
responses of Japanese using English as a second
language (Beebe & Takahashi, 1989a). As you can
imagine, we had a lot of fun with this. Some of the
Japanese responses were pretty indirect. One Japa-
nese man said that if he saw mustard on his
professor’s cheek, he would say, “Professor, where
did you eat your lunch? You must have gone to
Callahan’s I like their hotdogs, too.” When we
questioned Americans about this response, they
didn’t get the hint. They found it difficult to use the
information that Callahan’s is a hotdog joint, and
therefore serves mustard, to figure out that some-
thing was being said about mustard-i.e., that they
might have some on their face.

The stereotype, of course, is that Japanese people
are more indirect than Americans, and there were
lots of hints in the data to support that generaliza-
tion. Still, we couldn’t go jumping to unjustified
conclusions. Japanese ESL speakers were much more
explicit about the food that someone had on their
face, where Americans were particularly fond of
saying “you have something” and not identifying the
offending food. Comparing the social rules of speak-
ing is not always as easy as it looks at first glance.
We thought that it might be that Japanese were more
comfortable identifying the food on someone’s face,
but it is also true that second language research has
frequently found that learners in general can sound
very blunt. It may be that Japanese would not do this
in Japanese and that there is no language transfer
involved. It is possible that the learners didn’t find it
embarrassing to say “mustard” straight out because
it is not their native language, and any learner from
any country would feel that way.

We also studied disagreement, chastisement, and
correcting other people on factual errors (Beebe &
Takahashi, 1989a,  b; Takahashi & Beebe, 1993). All of
these are “touchy” situations. In sociolinguistics we
call them “face threatening acts.” We even have a
nickname for them-the acronym “FTA.”  They are all
the touchy things we have to do in language where we
are in danger of threatening our listener’s face. I al-
ways feel that they are the most important things to
study in the social rules of speaking, because they are
the very places in conversation where our words may
make or break the relationship. They’re important; our
listener’s feelings are at stake. We make one mistake in

grammar, and most likely we are the ones who will
feel embarrassed; but if we botch the way we disagree
with someone and jeopardize their feelings, the whole
situation is much more serious because we may make
the other person lose face.

GR: A lot of your examples in fkis inferview and in your
publications seem to involve hints.

LB: Yes. When studying Japanese learners of En-
glish, I became fascinated by hints. An American
linguist married to a Japanese man in the United
States once told me that their biggest communica-
tion problem was that he sees hints where she in-
sists that she didn‘t mean them. I always remem-
bered that comment. English is of course full of
hints. But Japanese hints in Japanese and in English
as a foreign Ianguage are different. I haven’t even
scratched the surface of the differences between our
sociolinguistic rules, and still  I have found lots of
examples. One way of letting a professor know that
he had spinach in his teeth was to ask if he had
lunch with Popeye.  I have notebooks full of hints
that Japanese learners of English use to tell an En-
glish speaking listener something that is potentially
face threatening or embarrassing.

GR: These hints are mostly in question form. Is that
typical of Japanese  kinfs?

LB: Yes-at least it’s typical of the hints that I’ve
collected. In fact, I’ve written a couple of papers on
this subject-one I call “Questionable Questions”-
meaning questions that are hints but that Western-
ers often don’t get (Beebe, 1992). The funny thing is
that I decided I should try to figure out what Ameri-
can English hints are like. I thought that would be
really helpful for us in TESOL, and I found out that
our hints are very often in question form too. Amer-
ican English is certainly peppered with “question-
able questions” as hints. This is perfectly illustrated
by a scene in the movie My cousin Vinny, where
Vinny says to his fiance, “Is that a drip I hear?” That
means that the water faucet is dripping and he wants
his fiance to get up and turn it off. It’s a request-an
indirect hint at a request-but still it’s a request.

My Japan data are ful1 of questions that are used as
hints. When I write “Krashen 1692” on the board by
mistake in Japan, students may say nothing, but if
someone decided to point out the error, they may
ask,  “Is i t  1692?”  In New York, the same thing hap-
pens, but Americans are more likely to say, “Leslie, I
think you made a mistake. Isn’t it 1992?”  The word
“mistake” is hardly ambiguous. Also, the question is
often in the negative form. And maybe most impor-
tantly of all, the students scrunch  up their faces in a
frown that is culturally familiar to me. Japanese hints
in English often are misinterpreted by English speak-
ers as factual yes-no questions. Sometimes one little
word can make the difference between successful

BEEBE, cont’d on p.  71.
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Book One

Basics in English
0 The grammar includes the most common tenses and also emphasizes phrase-ori-

ented points of grammar such as singular/plural and countable/uncountable con-
trasts, adverbs, prepositions, comparatives, superlatives, and phrasal verbs.

0 Learners are challenged to thinkabout the language in matching natural collocations,
in combining phrases or clauses, etc.

0 The acquisition of English is fostered through the learning of many high frequency
phrases, put to use in natural ways.

0 Quizzes call attention to phrases with colloquial uses unfamiliar to many students.

0 Practice in stress and intonation for further improvement on vowels and consonants.

Challenges in English
l The grammar covers tenses (more briefly) and deals with the sentence-/eve/: vari-

ous clauses, and passives.

0 The Conversation of each lesson is given an extension found only on tape and in the
Teacher’s Guide.

0 Short reading passages of general interest and enjoyment are provided in the sec-
tions “For your interest.”

0 An appendix trains the ear for reduced pronunciation typical of fast informal speech.

n Glossary
A unique Phrase Glossary (for each
book) with Japanese translations broad-
ens vocabulary command.

n Teacher’s Guides
Extensive Teacher’s Guides with thor-
ough descriptions of classroom proce-
dures, extra activities, and answer keys
are available.

W Tape sets for every book
The Tape Set for School Use presents
almost all of the exercises in formats
which differ from the textbook proce-
dures-a useful tool for classroom vari-
ety or for review.

Conversation  Practice is the title of the
student’s tape set containing all the
Conversations and example exchanges
of the lessons. Japanese translations of
the Conversations.

m seido language institute
12 - 6 Funado-cho, Asiya-shi, Hyogo 659, Japan TE
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Note
’ Preparation  of this article was supported by the Spencer Founda-

tion; my thanks to Laura Schall  for her editorial assistance.
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Sing it !
Thef Runway

to learn English

I-
_---

1 ALL NEW!!

SING IT! LEARN ENGLISH  THROUGH J

SONG is a six-level series, arranged from
elementary to advanced, to help you learn ‘1**’

English more quickly and with more
enjoyment.

The eighty songs-popular, fork, international favorites-have been carefully
selected for their singability and their learning value. Each song has several pages of
learning ideas and fill-in exercises. Each text/workbook has its own cassette with
complete lyrics recorded in clear, upbeat sing-along style.

Level 1: As Tears Go By. etc.
Level 2: I Want to Hold Your Hand. etc.
Level 3: Imagine. etc.
Level 4: We Are the World. etc.
Level 5: Stand by Me. etc.
Level 6: Don’t Worry, Be Happy. etc.



by ALAN JACKSON,
RON ST. PIERRE,
TOSHIKIMI  TAKAGI
and KATRINA WATTS

3rd Edition Available Now!!

Spoken English for
Japanese College Studen

Teacher’s Manual
Student ’s  Book Casset te
available

s The only English conversation textbook designed specifically

for Japanese College Students

n Extensive Teacher’s Manual and Listening Cassette available

m Wide variety of presentation and practice formats

n Test taught with Japanese college freshmen for over five years

m Works with, not against, Japanese disposition

m  Cross-cultural materials

n integration of progress testing with teaching

w Appropriate for small or large classes, slow learners and more

proficient students

n Language taught chosen for usefulness, intrinsic interest and

variety



lNTERACTlONS & MOSAIC

INTERACTIONS ACCESS
Pre-Beginning/Beginning
to High-Beginning
0 Grammar
l Reading/  Writing
l Listening, Speaking

INTERACTION
High-Beginning to
Low-Intermeidate
0 Grammar(2/e)
0 Writing(2/e)
l Reading(2,/e)
l Listening, Speaking(2/e)
aSprakIng  Activities

INTERACTIONS II
Low-Intermediate to Intermediate
lGrammar (2 /e ) 0 Wrlting(2/e)
l Reading(2/e) l  ListeningiSpeaking(2/e)
l Speaking Activities

MOSAIC I
Intermediate to High-Intermediate
0 Grammar(2/e) 0 Writing(2/e)
l Reading(2/e) l Listening/Speaking(2/e)

COMPACT MOSAIC I
Intermediate to high-intermediate
l Grammar

MOSAIC II
High-Intermediate to Low-Advanced
l Grammar(2/e) 0 Writing(2/e)
l  Reading(2/e) l Listening, Speaking(2/e)

Welcome to the Interactions and Mosaic
Program---a complete, fully integrated
series. carefully designed for the most
effective and successful instruction of
English as a Second Language. Comprised
of five levels program is designed to teach
English skills rather than merely test students’
comprehension.

Cassettetapes with tapescript for Listening and
Instructors Manual are available.



The Editor invites well-written, informed opinion and perspective articles from L2 professionals on any subject that is academically or
pedagogically related to language teaching. We also invite well-written, informed rebuttals. As a rule, opinion/perspective articles should not
exceed 1500 words. Send them to the TLT Editor’s address in the Masthead.

Whither the Languages of JALT?
by Richard J. Marshall, Toyohashi JALT

At the General Meeting in Matsuyama in October a
revised constitution will be voted on. Among sev-
eral contentious clauses is Section VI. It states: “For
administrative purposes, the working languages of
JALT shall be Japanese and/or English.” What is
meant by a working language is neither defined nor
clarified and “for administrative purposes” seems to
be open to broad interpretation. Would JALT docu-
ments and publications have to be completely bilin-
gual? Would anything in one language have to be
translated into the other? Would all pre- sentations
and meetings have to be conducted biiinguaily? Or
could the presenter or speaker choose which lan-
guage to use? However the clause is interpreted, it
could radically change the nature of JALT.

Supporters of the working language clause have
laudable objectives. They want to increase the partici-
pation of JALT’s Japanese members. They desire to
enhance JALT’s reputation in the Japanese academic
community. They feel it could foster more meaningful
relations with Japanese academic organisations.

Approximately 40% of JALT’s membership is
Japanese, but their participation in JALT is limited.
Few Japanese hold or have held national office. At
present only one does. Presently only one N-SIG
coordinator and eight chapter presidents are Japa-
nese. Fewer Japanese members present at JALT
events or publish in JALT publications than their
numbers warrant. Only 20% of the contributors to
the JALT Journal were Japanese. If Japanese becomes
a working language, this might change. Japanese
members might become more active-or so sup-
porters of the clause hope.

JALT has found it difficult to attract members
from the Japanese academic community. Few senior
teachers, university faculty, or administrators are
members. Perhaps more would join and become
active if Japanese members and Japanese had pro-
minent roles in JALT. If they joined and attained
positions of influence in JALT, JALT could become
more respected by the Japanese academic commu-
nity. Unfortunately, there is no guarantee that
would happen. The pedagogical concerns of JALT
are not the concerns of JACET or similar organ-
isations. As in other countries, pedagogy is re-
garded less highly than subject matter scholarship.

JALT would benefit if there were more active Japa-
nese members. Unfortunately, making Japanese a
working language may not be the best way to encour-
age Japanese members to become active. There could
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be unexpected negative consequences: English-speak-
ing members could become alienated and cancel their
memberships; English-speaking members could be-
come harder to retain and recruit; the number of Japa-
nese members could decline. In addition, even if
Japanese were a working language, Japanese members
might not become more active. Furthermore, JALT
could find increasing its international presence and
prestige difficult. Finally, Japanese fluency could
become a prerequisite for holding office.

Most English-speaking members are not highly
fluent in Japanese, and there is a continual turn-over
in their memberships. They often arrive knowing
little Japanese and leave before they become even
functionally fluent. Even those who speak Japanese
quite well may remain basically il l iterate.  One rea-
son most of them join JALT is that its de facto lan-
guage is English, a language they use fluently. If
English were supplanted by Japanese, would they
maintain their memberships? Why should they, if
much of JALT’s business or meetings and other
administrative matters were conducted in Japanese?

Many Japanese teachers join JALT because En-
glish is the de facto working language and provides
them opportunities to practice and improve their
English. If English lost its prominence, would they
maintain their memberships? Why should they,
when their opportunities to use English may have
decreased? If they wanted to use Japanese, there are
Japanese organisations (JACET, and the prefectural
based ones for example) they can join.

Japanese-speaking members are not necessarily
relatively inactive simply because JALT functions
mainly in English. Teachers at high schools and juku
have little time to be active members. They put in
ten-to-twelve-hour days, six days a week. Their
vacations are often committed to club and adminis-
trative matters. They generally do not publish or
present in Japanese. Why should they be expected
to do in English what they do not do in Japanese?
Japanese members at the tertiary level, on the other
hand, have real little need for JALT. They can
present and publish in Japanese relatively easily
and enhance their careers more by publishing in
Japanese than in English. In Japan, Japanese publi-
cations are generally evaluated more highly than
JALT’s publications. Presenting at JACET carries
more prestige than presenting at JALT. And they
can accomplish more and have more effect on policy
makers by being active in Japanese organisations.



Opinion & Perspectives

These factors are not going to change simply be-
cause JALT makes Japanese a working language.

JALT is serious about having an international
presence. It maintains relationships with TESOL,
IATEFL, and language teaching groups in East and
Southeast Asia. It sends delegates to conferences
outside Japan and provides financial assistance to
groups wishing to send representatives to the annu-
al JALT Conference. University libraries outside
Japan subscribe to JALT publications, and interna-
tional scholars publish in them and present at JALT
Conferences. Will the relationships flourish, librar-
ies subscribe, and scholars publish and present if
the role of Japanese increases? Maybe, but probably
less than at present. Like it or not, English is the
international language for academic discourse. Pub-
lish or present in English and one has an interna-
tional audience; do the same in Japanese, and one
has a Japanese audience. Although more people are
learning Japanese, there are more teachers of En-
glish than there are non-native speakers of Japanese,
and extremely few non-native speakers of Japanese
are English teachers. If JALT wants an international
reputation, it must continue to function primarily in
English. If it were to begin functioning more in Japa-
nese, JALT could become an intellectual backwater.

Perhaps the most serious consequence is that both
written and spoken fluency in Japanese could be-
come a prerequisite for the holding of elective and
appointed offices. If JALT were to become truly
bilingual, there is no doubt that this must happen:
Officers would be unable to perform their duties if
they weren’t bilingual. Unfortunately a bilingual
policy would preclude many members from holding
office. How many native speakers of English, for
example, become functionally bilingual in Japanese?
Not many! Hence the vast majority of office holders
would by necessity have to be Japanese. They
would be the only ones who would be sufficiently
bilingual. Is that what JALT wants to happen?

The negative repercussions which could ensue
from making Japanese a working language are not
worth the risk. Couldn’t JALT encourage Japanese
members to participate more without jeopardising
what it has attained during its first twenty years?

Why are many Japanese members reluctant to
publish in JALT publications or to present at JALT
events? They may lack confidence in their written
and spoken English. They may feel their ideas lack
merit. They may feel they lack the requisite qualifi-
cations. What could JALT do to encourage them to
publish and present?

JALT could establish a group of mentors to help
Japanese members wishing to publish in JALT
publications. Japanese members could submit ideas
and drafts to the mentors for suggestions and ad-
vice. Many JALT members have published exten-
sively; surely they could spend some time helping
their Japanese colleagues get into print? The Lan-

guage Teacher regularly has issues devoted to par-
ticular themes. Couldn’t special issues be reserved
for topics that address the particular concerns of
Japanese members?

At present each chapter may sponsor one pre-
senter at the annual conference. Couldn’t the rules
be changed so that chapter-sponsored presenters
had to be native speakers of Japanese? As an addi-
tional inducement, couldn’t JALT partially rebate
the conference fees of these presenters?

Granted many Japanese members may not write
or speak English well enough to publish or present.
JALT could help them raise their English to the
necessary level. It could sponsor one-day or half-
day seminars on composition and presentation
skills at the annual conference. Shorter seminars
could be held at mini-conferences. How about mak-
ing such seminars mandatory at mini-conferences
and the National Conference?

Provide Japanese members an incentive to pub-
lish. Hold an annual essay contest open only to
native speakers of Japanese. Select topics that inter-
est Japanese members, publish the winning essays,
and give prizes (accommodation at the conference?
dinner with a featured speaker?) to encourage Japa-
nese members to enter.

Japanese members need experience presenting.
Couldn’t experienced presenters be encouraged to
invite Japanese members to share the podium? JALT
could reserve slots at the conference for such presenta-
tions. Similarly, couldn’t a means be found to encour-
age native speakers of English and Japanese to
collaborate on research and articles? Perhaps such col-
laboration could be required for JALT research grants.

Japanese members may not be that active because
JALT has not done enough to encourage their par-
ticipation. Make it easier for them to do things in
English, before making Japanese a working lan-
guage, for making Japanese a working language
could be counterproductive. It may not result in
Japanese members becoming more active-it could
cause membership to decline. It will have major finan-
cial and administrative costs as well: bilingual or
multilingual organisations are expensive and cumber-
some to run. Consider how difficult it is for bilingual
countries (Canada, Belgium) and multi-national corpo-
rations to function in more than one language.

The above notwithstanding, there is a role for
Japanese in JALT. Relations with the three levels of
government, tax authorities, banks, convention
centres, universities, etc. must, by necessity, be
conducted in Japanese. However, this does not
imply that JALT’s internal affairs should also be
conducted in Japanese.

Carefully consider the consequences of changing
JALT's  present language policy. You may regret it if
you don‘t. As the proverb states, “The devil you
know is preferable to the devil you don’t know.”
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Firsthand Access Interactive
Oral Communication Goes

Interactive
l animated conversations and dictations
a interactive listening tasks
a pair work through lively Q  and A activities
l  vocabulary review in game format
a the interactive course is fully supported

by the proven DynEd  interface
l available for all platforms and systems

Dynamic Japanese

Level One available now

l  supports Macintosh and DOS
l  fully bilingual in Japanese and English

0 mouse only operation
l text support builds from romaji and

kana to basic kanji
l voice recording function to practice

pronunciation and intonation
l a rich variety of learning tasks

for more information contact:

PDynEd $%‘$Z~e-~u,
1-11-9 Sendagaya, Maison Bouquet 4A

- -

JAPAN (tel) 03-3478-2448  (fax) 03-3478-2598



Constitutional Reform

Editor’s Note: “Back-to-Basics” is a theme which applies to more than just JALTs 20th Anniversary Conference.
This year JALTs  members are asked to vote on basic changes in the organization’s Constitution, which will in
specific ways redirect fhe way in which the organization governs itself.

The “Proposed Revised JALT Constitution and Bylaws” presented below have generated controversy among many
members of JALT’s Executive Committee, which is comprised of elected and appointed National Officers,  and Chap-
ter and National Special Interest Group (N-SIG) representatives. The Constitution Reform Committee (CRC) says
19 out of 26 National Officers support the proposed revision; while opponents claim that 23 out of 38 Chapter
Presidents do not. Following are two views of the “reform issue,” which we offer to the membership for their due
consideration in the month leading up to JALT’s 20th Anniversary Conference.

All members are strongly urged to read this proposal carefully, as well as the arguments for and against it, to
weigh the considerations behind each; and to show up at the meeting to debate the issues and to cast their votes.

An Open Letter to the Members of JALT:
Against the Proposed Revised JALT Constitution and Bylaws

by Kenneth E. Hartmann, JALT Hokkaido

Endorsed by: Lawrence J. Cisar (Computer Support Group), Chris Knott (JALT Business Manager), Neal
Hargreaves (Kanazawa), Jeff Hollar (Tokushima), Carl Mantzel (Kagoshima), Richard Marshall (Toyohashi),
Edward Mills (Nagano), Brian Moss (Nagasaki), Michael Sorrey (Omiya), Jane Sutter (Okinawa), Izumi Suzuki
(Iwate), Takako Watanabe (Fukui), Fumio Yamamoto (Himeji), Bonnie Yoneda (Nara).

The following Chapters also called for the removal from  the proposed revised Bylaws of the statement requiring equality
of N-SlGs with Chapters: Akita, Kagawa, Kobe, Kyoto, Niigata, Osaka, Sendai, Yamagata and Yamaguchi. The
Tokyo Chapter, representing nearly 600 members, wrote a letter to the CRC indicating disapproval of the Draft
6 contents.

July 19, 1994
Included  in this issue of The Language Teacher is

a Draft of a proposed revision of our current
Constitution and Bylaws. Before I discuss my
reasons for rebutting the proposed Constitution
and Bylaws changes, I want to make clear to
readers that I am not opposed to the idea of
change; what I am opposed to are the extra-con-
stitutional procedures that have been used to
arrive at the proposal being presented to the
membership for voting at the JALT 94 Conference
in Matsuyama in October.

As Hokkaido’s representative to the ExCom
meetings, I have been contributing to the creation of
a revised document that reflects the needs of the
general membership of JALT. Many of the provi-
sions documented in Draft 6 are the result of long
discussions and voting approval by the full ExCom.

However, the Constitution Reform Committee
(CRC) has taken it upon themselves to input their
own wording with regard to several important pro-
visions. This is, moreover, a violation of the legal
procedures stipulated by the present Constitution and
Bylaws for amending or changing the key documents by
which JALT governs itself and serves the interests
of its members.

One of the CRC’s reasons for taking this action is
that they feel there is insufficient time available for full
discussion and voting by the ExCom. This attempt by
the CRC to establish its own agenda within our most

important organizational document is both unprec-
edented and dangerous. The primary item on the CRC
agenda is the establishment of equal representation
between N-SIGs  and chapters on the ExCom (re-
ferred to as Executive Board in Draft 6).

At the Annual Business Meeting (ABM) to take
place in Matsuyama in October of this year, the
membership will be asked to vote for approval of
a revised Constitution. Most of you are not famil-
iar with the changes being proposed nor the pro-
cess through which Draft 6 has been created. I am
strongly opposed to several provisions in Draft 6,
which were not approved by the ExCom, and wish
to provide background material to support my
reasoning. I have been a member of JALT for
more than eight years and have served as a chap-
ter officer in various capacities. I currently belong to
three National Special Interest Groups (N-SIGs),
and I am concerned about the future of JALT. If you
want to learn more about how your interests are
being represented by the National Officers, Chapter
Representatives and other leaders of JALT, please
read this rebuttal in its entirety.

1. Historical Facts to Set the Stage
Fact #1. N-SIG/Chapter equality was proposed

and rejected at the ABM in November
1992.

Fact #2. The Constitution Reform Committee
(CRC) was established in January 1993.
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Fact #3. The CRC is largely composed of support-
ers of increased N-SIG representation.

Fact #4. The Constitution Questionnaire (CQ) was
distributed in June 1993.

Fact #5. The Constitution was amended to include
1 N-SIG Rep on the ExCom in Oct. 1993.

Fact #6. The CQ Responses appeared in a CRC
circular with Draft  3 in November 1993.

Fact #7. Draft 3 was discussed at the ExCom meet-
ing in January 1994. I  participated.

Fact #8. There was no consensus reached on N-SIG
equality at the January 1994 ExCom.

Fact #9. The CRC prepared Draft 4 and seven
options for discussion at Utsunomiya in
March.

Fact # 1 0 .  Three equality plans were selected at the
National Officers Meeting in March.

Fact #ll. These plans were entered into Draft 5 and
presented for selection at the June ExCom.

The next few sections will provide background
material that will help you to understand how the
contents of Draft 6 evolved, especially with respect
to N-SIG voting representation.

II. Constitution Questionnaire Responses from the Mem-
bership

The CRC has stated that the drafts were based on
the criticisms and input received. One might as-
sume that this would include the comments re-
ceived from the Constitutional Questionnaire
distributed in June 1993. The collective response
from the membership has been documented in CRC
Circular-3 dated November 20, 1993.  This document
was distributed to all chapters and I recommend
that you obtain a copy and carefully read all the
comments contained in Appendix C: Questionnaire
Responses ,  especially Part II :  Representation.

I would like to address two questions that were
asked in the  CQ. Question 4. How should the mem-
bership be represented at the decision making level
(currently the EXCOM)? At the risk of editorializing, I
would say that the responses indicate satisfaction with
the current ExCom structure (1 N-SIG voting represen-
tative on the ExCom). There were no responses reflect-
ing a desire to change the number of N-SIG
representatives on the ExCom. Question 8. Should the
N-SIGs  be represented? If so, how? The comments
presented here are virtually unanimous in their expres-
sion of sentiment against the concept of voting equality
between N-SlGs and chapters.

Now I must ask you, if these responses are a
reflection of the membership thinking, why were
they ignored by the CRC in the subsequent formu-
lation of the options presented to the National
Officers in March 1994?

III.  The SIG Options are Created
Let’s focus our attention on what happened dur-

ing the two month period between the January 1994
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ExCom and the National Officers meeting in late
March. The CRC produced Draft 4 and various
appendices that were published in the March JENL.
On page 44 of the March JENL, the Head of the CRC
stated that there will be a debate on the Constitu-
tion: “That N-SIGs shall be treated as equal to chap-
ters.” I wonder why? The discussions at the January
ExCom and the CQ Responses did not indicate a
desire for equality. In addition, on page 52 there are
seven proposals for reorganizing the ExCom repre-
sentation, which were to be discussed by the seven
National Officers and a dozen other appointed
officers at the March meeting in Utsunomiya. Ex-
cept for number 1, which represents the status quo,
all the other options recommended a significant
increase in N-SIG representation.

What happened to the options outlined by the
members who responded to the questionnaire?
Where did they go? Perhaps the questionnaire
responses were too subtle to be interpreted or too
difficult for the CRC to accept. Looking at the op-
tions presented in the March JENL, it is obvious that
the CRC gave priority to their own N-SIG senti-
ment. What other conclusion can be drawn from the
information provided? Was the pressure so great to
meet the deadline that the CRC felt it had no
choice but to present its own ideas?

IV. National Officers Meeting in Utsunomiya
What happened at Utsunomiya City on March 26-

27, 1994? I was not there, so I can only use deductive
and inductive reasoning to analyze the information
provided. This meeting was the turning point in
getting N-SIG equality written into the revised Draft
Constitution. I recommend that you obtain a copy of
the minutes taken from the June JENL (ask your Chap-
ter president for a copy). Of the nineteen elected and
appointed officers present, many could safely be
identified as supporters of N-SIG voting equality,
including the Chapter Rep Liaison. The names of the
attendees appear on page 19 of the JENL. All of the
members present were invited to exercise straw votes
on the issues being discussed.

On page 23 of the JENL (see fig. l), you will no-
tice that only 8 to 11 members exercised their right
to participate in each straw vote taken. This means
that about half of those present abstained from any
individual straw vote. There is no indication as to
who actually voted on the seven representation
models. I would like to believe that our National
Officers felt a duty to represent the entire member-
ship of JALT and therefore participated in the vot-
ing. The bar graph in figure 1 reveals that Model 1
(the status quo) received three votes as being livable
and eight votes as being unacceptable. This was
interpreted by the CRC as being a unanimous
rejection of the status quo.

I think it is important to note that the current
ExCom representation plan (38 Chapter Reps + 1 N-
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Fig. 1

The seven specific constitutional models on p. 52 of the March 94 JENL were evaluated.
Those present were asked to vote on whether they could live with each model or whether
they considered proposed model unacceptable. The results appear below.

IEi I could live with this This is unacceptable

MODEL 1 8

MODEL 2

MODEL 3

MODEL 4

M O D E L  5  10

MODEL 6

MODEL 7

Models 3, 5,  and 7 were regarded as the most viable constitutional models and were endorsed as
models for further discussion at the Kobe Executive Committee Meeting.

Source: JALT Executive Newsletter, June 1994, p. 23

SIG) was approved by the full membership at the
Annual Business Meeting in October 1993. just five
months later, it took only 8 straw votes at
Utsunomiya to effectively remove it from consid-
eration in Draft 5. Only eight members of JALT had
reversed the action taken by the general member-
ship at the previous Annual Meeting.

This is appalling and represents a grave error in
judgment on the part of the CRC and the National
Officers. These meaningless straw votes, graphi-
cally illustrated on page 23 of the June JENL, are a
disgrace to our organization and an abuse of the
reform process. It is ludicrous to think that the
National Officers (who theoretically represent all
JALT members) could conclude that these straw
votes represented the sentiment of the JALT mem-
bership in any way, shape or form.

Prior to the June ExCom meeting held in Kobe, we
were given three plans to consider in Draft 5. It may
take more time for a full ExCom to come to a decision,
but hopefully the issues will be properly addressed.

V. What Happened in Kobe?
It is not possible to go into all the details of the

events that took place in Kobe. I would like to focus
my attention on what transpired during the final
hour of the ExCom meeting on Sunday, June 12th.
Discussion of the Constitutional revisions was
opened and the issue of representation was ad-

dressed. After discussion of each plan that came out
of Utsunomiya, motions were made to remove each
plan from the Draft Constitution. The final motion
was to leave the wording as it  currently stands in
Article IV 3.2 in Draft 6. It was agreed in principle
that any proposed representation plan should be
specified within the Bylaws.

Unfortunately, before we could even begin
discussions of any new representation proposals
under the Bylaws, time ran out, and the meeting
was adjourned. Recognizing that many revisions
had not been discussed, a motion was made to
allow the CRC to make cosmetic or non-substantive
changes in wording to Draft 6, with the approval of
the National Officers.

From my discussions with many who were in the
room, there are two rational interpretations of the
result of these events. By voting for removal of
these plans from the Draft 5 Constitution, we had
effectively removed them from the Bylaws, as
well. That was the actual intent of the motions that
were passed overwhelmingly. The other interpreta-
tion is that technically all three plans still remain
in the Draft 6 Bylaws, as options to be discussed
and voted upon once again. However, as unbeliev-
able as it may seem, the CRC came up with their
own unique interpretation of these events. The CRC
believes that the motions outlined above actually
resulted in the selection of Plan A (full equality for
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N-SIGs)  by the ExCom, and therefore included the
concept of equality in the Draft 6 Bylaws. All of the
options that had existed in the Draft 5 Bylaws were
simply replaced by the wording of the CRC, giving
each N-SIG a vote on the new Executive Board.

The minority group that has been seeking N-
SIG equality had accomplished their goal, which
was the inclusion of the same representation plan
that had been rejected by the full membership at
the Annual Business Meeting in November 1992.

I have had two telephone discussions with the
Recording Secretary, and he told me that his notes
reflect  the rational interpretation of the events. He feels
that technically all three plans should have re-
mained in the Draft 6 Bylaws, as their removal from
the Bylaws was never directly voted upon. Regard-
less of the interpretation of the minutes, the fact
remains that the Draft 6 Bylaws now contain a
statement that was not approved by the ExCom.

After receiving news of the Draft 6 statement, I
immediately sent out an appeal to all chapter repre-
sentatives to indicate in writing their vote as to
whether or not the statement of equal representa-
tion should be removed from Draft 6, prior to being
printed in TLT.  The results of the ballots I have
received to date are: 23 chapters have called for
removal of the equality statement and 9 chapters
voted for inclusion. The results of this survey were
forwarded to the President of JALT and the CRC,
along with a request for removal of the misleading
statement on representation from the Draft version
that appears in this issue.

The Head of the CRC has previously written that
he feels it is important to have a consensus in favor
of the proposed draft. Yet, in spite of the consensus
expressed by the chapter reps (23:9),  the CRC and the
National Officers have ignored this plea from the
chapters and decided to let the CRC recommendation
stand. I also made the following proposal to replace
the wording that was to be removed:

Since no alternative plan had been approved by the
ExCom, I had proposed that the Bylaws in Draft 6
should  have reflected the current representation
structure of the ExCom. In other words, there should
be 1 representative for each chapter and 1 N-SIG
representative for all N-SlGs.

Unfortunately, my call for reason was ignored or
simply fell on deaf ears. I hope it is not too late to
correct the grievous error in judgment that has been
made by the National Officers and the CRC.

VI. The Future
There has been great opposition to the concept of

N-SIG/Chapter equality since its inception, as evi-
denced by the events that took place in Nov. 92. I
am not against the reformists wanting to promote
an idea that they feel will be beneficial to JALT, but
I do object to the methods that have been used to

foist this upon the general membership. I question
the integrity of anyone who tries to abuse the demo-
cratic process that our organization is founded
upon. Our chapter has participated in JALT for 15
years, and I want to protect and improve upon what
we have built. The chapters are the key to the
survival of JALT and the grass roots’ penetration
for the improvement of second language education
in the Japanese school system.

The SIGs have an important role to play and can
provide the threads that could unite our chapter
memberships throughout Japan. However, I have
asked several SIG leaders what voting equality will
give them, that they cannot get now. I have also
asked what they will be able to give JALT, that they
cannot give JALT under the current structure. I have
yet to receive a single answer to these questions. This
is a large non-profit business we are operating and it
is necessary to move forward carefully using cost/
benefit analyses to base our decisions upon. We must
always ascertain, first and foremost,  what is in the
best interests of the entire JALT membership.

Where do we go from here? What can we do about
the disgraceful situation that a small minority group
has created? What do I, Ken Hartmann, recommend
that the rank-and-file member do about this?

You must let your voices be heard. For those who
are able to attend the JALT Conference in Matsu-
yama,  you can speak with your vote at the Annual
Business Meeting. Others, who are unable to attend
the conference, should contact the National Officers
and/or talk to your Chapter Representative. Tell
them how you feel about the events that have taken
place, and whether or not you feel the current repre-
sentation structure of the ExCom needs to be
changed. Their contact addresses and phone/fax
numbers are listed in the April 1994 JALT  News
Supplement of T h e  Language Teacher; or your com-
ments can be forwarded to the appropriate officers
through the JALT Central Office (address & phone/
fax numbers on p. 2 of TLT). It is time to do our
homework, and then stand up and be counted.

Silence will accomplish nothing.
This rebuttal has focused its attention on the

subject of representation at the ExCom as proposed
by the CRC in Draft 6. However, there are several
other serious issues that have not been discussed
fully by the ExCom, yet were modified by the CRC
in Draft 6. We obviously need more time before
presenting a final Draft that will be acceptable to the
general membership. I am asking you to read the
Draft, reflect on its content, and use your voices to
guide your elected leaders. I look forward to hear-
ing from those whom I represent, and meeting you
personally in Matsuyama.

Kenneth E. Hartmann
l-2-3-308 Midorimachi, Makomanai, Minami-kum

Sapporo 005
Tel/Fax 01 l-584-7588

September 1994

3 5



Constitutional  Reform-

JALT, Democracy, and the Reform

by Jim Chambers (JALT Tochigi)

Process

Endorsed by: Stewart Hartley (Shizuoka), Brendan Lyons (Chapter Rep Liaison), Tim Newfields (Nat’ l  Re-
cording Secretary), Masaki Oda, Dennis Woolbright (Nat’l  Publicity Chair)

Some chapter representatives have raised questions
about the reform process, particularly as it relates to
N-SIG representation (Bylaws IV.6.) Amendments
must be approved by the membership after a motion
is made by at least five ExCom members. It should
be noted that the current constitution does not re-
quire formal Executive Committee approval to
amend it. However, every effort has been made to
solicit maximum involvement of ExCom members.
JALT is a democratic institution in the sense that its
policies and activities depend on the consent and
participation of its members.

After an analysis of the current constitution and
bylaws pointing out its anomalies and deficiencies was
submitted in 1992, and after the controversial debates
over N-SIG representation at the annual business
meeting that year, the Constitution Reform Committee
was formally established in January, 1993. It was
instructed to work from the existing document and
focus on three main areas: N-SIG representation,
election and succession procedures, and adjustment of
other minor anomalies. A number of prominent mem-
bers of the ExCom, both Japanese and non-Japanese,
including national officers and chapter representatives
from different areas of the country, were invited to
participate, although in reality not all of these persons
could attend each meeting, and the participants
changed over time.

To assure the process was as open as possible, an
extensive questionnaire was sent out in May 1993 to all
chapter presidents, N-SIG coordinators, as well as
elected and appointed national officers. In addition,
announcements were included in the April ‘93 and ‘94
Language  Teacher  supplements with the current consti-
tution and bylaws to solicit input from the member-
ship. A poster session was also held at the Omiya
conference to inform the membership.

On the assumption that it would be easier for
people to respond to concrete suggestions, initial
drafts were submitted by Jim Chambers, Kevin Staff,
and Larry Cisar to the Nagano national officers meet-
ing for feedback. Written reactions were received from
some national and chapter officers, and the drafts were
consolidated into Draft 3 after Omiya.

Practically speaking, the committee could only
meet at national officer and ExCom meetings, and
only those in attendance could participate. Because
Executive Committee meetings are held only twice a
year outside of the annual conference, and because
they are large (about 50 members) and frequently
occupied by many other pressing JALT administra-
tive matters, it became impractical to have the Execu-
tive Committee decide every issue. Discussions were
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held formally and informally at every national officer
meeting and Executive Committee meeting of 1993
and 1994. New drafts with extensive annotations,
questions for consideration, and discussion points
were submitted at or before each meeting, including
chapter representative and N-SIG coordinator meet-
ings at Omiya. The national officer meetings in-
cluded the elected national officers and appointed
committee chairs, mainly chapter representatives,
usually 20 to 25 people in all.  The document was
written and rewritten with specific suggestions from
many individuals. For example, the Financial Steer-
ing Committee, the Publications Board Chair, and
the Nominations and Elections Committee Chair
were consulted as to the wording of paragraphs
concerned with their areas. National officers re-
viewed and approved descriptions of their responsi-
bilities as well  as the obligation to submit policy
decisions to the Executive Committee (now Board).
The chapter reps were consulted as to their willing-
ness to serve on JALT national committees.

The most complex issue in revising JALT’s basic
document, of course, concerned the position of N-SIGs
in the organization. JALT has evolved from geographi-
cally based chapters. In recent years, however, there
has been a dynamic growth in special interest groups,
such as Bilingualism, Video, College and University
Educators, etc. About 25% of JALT’s members are
involved in ten such N-SIGs  with nationwide mem-
berships cutting across geographical boundaries (more
than 880 individual members and 1,200 memberships.)
The N-SIGs  feel that their concerns can not be ad-
dressed by the chapter representatives alone and have
long called for greater representation on the ExCom.
At Omiya in 1993, the CRC proposed to give the N-
SIGs  one voting member on the ExCom as an interim
measure while the constitution was undergoing revi-
sion, and this was passed. There are currently 37
voting chapter representatives.

When this question was discussed at the Osaka
ExCom in January, opinions varied widely. Some
chapters have had reservations about including the N-
SIGs  on the Executive Committee/Board. It may be
natural for those who have decision-making power to
resist diluting that right by sharing it with others.
However, if  JALT is a democratic organization, it  may
also be questionable to have this issue decided solely
by the chapters. For this very reason, the national
officers decided to hold a ‘Great Debate’ first at
Usunomiya and again at the Kobe ExCom meeting in
June, focusing mainly on the question of chapter/N-
SIG parity and representation. The participants in the
Kobe debate, which included all ExCom members as
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well as representatives from the N-SIGs,  voted
strongly in favor of chapter-N-SIG equality. Techni-
cally speaking, the dissenters are correct in asserting
this was not an ExCom vote, although the CRC chair
asked the participants to accept the results as repre-
senting JALT membership.

Because many other minor rewordings had been
suggested at the chapter reps meeting and CRC
meeting the same day and in check list approval
sheets sent to every member of the ExCom, and
because there was not time to consider all of them at
the Sunday Executive Committee meeting itself, the
chair asked for and received consent to submit the
final draft for approval and sponsorship by the
elected national officers.

As to the specific provision in the proposed by-
laws (IV.6) granting Executive Board voting rights to
each chapter and N-SIG, three plans had been sug-
gested by the national officers after the Utsunomiya
national officers meeting in March to focus the dis-
cussions more sharply. They did not recommend the
status quo, that is leaving only one representative for
the N-SIGs.  Two of these proposals would have
reduced the size of the Executive Board by propor-
tional or regional representation and were rejected at
the debates. The third, essentially the plan included
in the proposed draft was reconsidered at the ExCom
on Sunday, June 18th. A chapter representative
offered an alternative which would have reduced the
number of N-SIG reps. This proposal was rejected.
Another motion was made to remove specific refer-
ences to the number of chapter and N-SIG reps from
the constitution in order to allow the Executive

Board the possibility of adjusting the representative
format in the future by amending the bylaws. This
motion was passed, leaving the chapter-N-SIG equal-
ity clause in the bylaws only.

Afterwards, some chapter representatives ques-
tioned the procedure by which this clause was left in
the bylaws. Concerned that this might undermine
overall support for the reform process, the chair of
the CRC mailed a copy of the new draft to all Execu-
tive Committee members with a return post card
asking whether they supported the document.
Twenty one voting members, including fourteen
chapters and national officers other than the presi-
dent, responded in favor, and seven chapters repre-
sentatives opposed. Several minor rewordings of
other sections which had caused problems for the
Japanese translators were done subsequently with
the approval of the national officers, as had been
agreed to by the Executive Committee. There are no
more ExCom meetings before the annual conference.
The proposed documents were then submitted to The
Language Teacher, to inform the membership, as
required by JALT’s current constitution.

The national officers meeting to be held in
Hiroshima in September will make final recommenda-
tions as to the voting process at the annual business
meeting in Matsuyama, taking into consideration the
reservations of some ExCom members. Members have
the right to suggest revisions at the business meeting,
although time will be limited. In the end, the decision
will rest with the membership. All voting members are
urged to attend. It is up to you.

Proposed Revised JALT Constitution and Bylaws

Sponsored by: Jim Chambers (CRC), Stewart Hartley (Shizuoka), Jane Hoelker (Program Chair), Shigeo Imamura
(Past President), Brendan Lyons (Hamamatsu), Laura MacGregor (Membership Chair), Steve McCarty (N-SIG
Rep), Cherie McCown  (Okayama), Don Modesto (Vice President), Tim Newfields (Nat’1 Recording Secretary),
Martin Pauly (Ibaraki),  Dennis Woolbright (Publicity Chair)

In accordance with JALT’s current constitution and bylaws, the following proposed revisions are announced for
the perusal of the membership. They will be voted on at the Annual Meeting at Matsuyama University, Bldg.
8, Sunday, October 9, 1994 at 1230 pm. All voting members are invited to participate.

Introduction
(Jim Chambers,  Const i tut ion Reform Committee)

Over the past twenty years, JALT has evolved from a
small group of teachers meeting in Kyoto into a
nationwide organization of 3700 members, 37 chap-
ters, and ten N-SIGs.  Such a large, diverse, and dis-
persed organization needs rules by which it can
prioritize the use of its limited financial and human
resources. To be workable, its constitution must be

clear, flexible, and fair.  JALT has outgrown its cur-
rent constitution to the extent that it functions only
by ignoring it. Below are some of the proposed
changes.

Terminology: The name has been changed to the
Japan Association f o r  Language Teaching. This was
advocated by past president Imamura and others
who felt that the current name gives Japanese the
impression that we are a type of welfare association
or union for teachers. The translators also recom-
mend changing the Japanese name to Nihon Gengo
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Kyoiku Gakkai, but this will be discussed further. The
Executive Committee will now be called the Execu-
tive Board to conform with standard practice and to
distinguish the terminology more clearly from other
references to committees and sub-committees. The
Annual Business Meeting will now be called the
Annual General Meeting, also a standard organiza-
tion term consistent with the Japanese term sokai.

Clarity: The proposed Constitution and Bylaws
clarifies the duties and responsibilities of the national
officers and the Executive Board (Committee). Until
recent years, JALT held four Executive Committee
Meetings a year. As these became larger, national
officers began holding separate meetings between
and prior to ExComs. There are now three ExComs
per year and three national officer meetings between
ExComs. These two bodies meet to discuss and
decide policy. This has sometimes caused confusion
as to who decides policy and how.

Other anomalies: (1) There is nothing in our bylaws
specifying the relationship of chapters and N-SIGs  to
the national organization. The new bylaws make the
chapters and N-SIGs  part of the team assisting the
national officers in formulating and implementing
policy. (2) Our bylaws do not specify when officers’
terms begin or end. (3) There are no established proce-
dures for replacing officers who resign, so we make up
procedures as vacancies occur. (4) The Vice President
is elected in a different year from the President. Be-
cause of the resignation of two former presidents,
Shigeo Imamura became in turn  vice president, acting
president, vice president and again acting president,
although it was not clear that this was correct proce-
dure. He is now Immediate Past President. (5) Our
bylaws state that ballots must be sent to all members
“in time for the member to return the ballot...by  Nov.
20...,” but they are sent out in November, thus disen-
franchising overseas members. On occasion when The
Language Teacher was delayed, some members did not
receive their ballots in time. (6) Chapters are required
to nominate candidates for national office, but in fact
never do so. (7) The ExCom is supposed to appoint an
Executive Secretary, but for various reasons does not.
These problems have all been addressed in the revised
document.

Flexibility: The proposed draft gives the Executive
Board greater flexibility to make policy concerning
membership categories, publications, and chapter/
N-SIG formation, management and grants. The
bylaws state that the cost of The Language Teacher to
members is ¥1,800.  In fact, we charge group mem-
bers ¥2,500  for extra subscriptions. The bylaws
specify the number of members to become a chapter
or N-SIG. These can not be changed without chang-
ing the bylaws. Current bylaws specify an 80%
ExCom vote to change chapter and N-SIG grants,
making them almost impossible to change, while we
can allocate much larger sums for other projects by
simple majority vote.
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Fairness: As the principle policy making body in
JALT, the Executive Board should reflect the current
membership of the organization. Our current consti-
tution provides one voting Executive Board member
for each chapter, i.e. 37 representatives. The N-SIGs,
which include 25% of our members, get only one
voting representative. The proposed revision recog-
nizes N-SIGs  as being on a par with chapters. This is
perhaps the most controversial provision of the
revised document.

The chair wishes to thank the dozens of people,
including chapter, N-SIG, and national officers, as
well as general members who have contributed
actively to the formation of this document through
discussions at every national officer and Executive
Committee meeting over the past two years and
through postal, telephone, and fax communication
on an individual basis. I would especially like to
thank Naoko Aoki, Emiko Horton, Shigeo Imamura,
Masaki Ota, Hiroko Takahashi,  and Masayo
Yamamoto for preparing the Japanese translation on
short notice.

Proposed Constitution of the Japan
Association for Language Teaching

Letters in parentheses refer to present constitution and
bylaws; (C  = Constitution; BL = bylaws; N = new). See
the  Apr i l  1994 Language Teacher Supplementfor
comparison with the current document.)

I. Name and Purpose
1 .

2 .

The name of the organization shall be The Japan
Association for Language Teaching, and in Japanese,
Zenkoku Goguku Ky6iku  Gakkai, hereinafter re-
ferred to as JALT. (C-I)
JALT is a not-for-profit organization whose pur-
pose is to promote excellence in foreign or second
language teaching and learning in Japan. The
organization shall foster research, hold confer-
ences, issue publications, cooperate with related
professional organizations, and carry on other
activities which will further this purpose. (CII)

II. Membership
1 . Membership shall be open to those interested in

language teaching and learning. (C-III)
2 . There shall be two general categories of member-

ship-voting and non-voting. The categories,
privileges and conditions of membership shall be
established by the Executive Board. (BL- I.1-2)

III.  Annual Conference and General Meeting
JALT shall hold an annual international language

teaching/ learning conference. In conjunction with
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this conference, JALT shall hold an Annual General
Meeting. Voting members of the organization
present at the Annual General Meeting shall consti-
tute a quorum. (C-IV)

IV. Officers and Administration
1 .  JALT consists of the general membership, nation-

ally elected officers, the Executive Board, ap-
pointed officers, committees and boards,
chapters, National Special Interest Groups (N-
SIGs),  and the central office (paid staff.)(N)

2 .  The nationally elected officers of JALT shall be
the President, the Vice President,  the Member-
ship Chair, the Program Chair, the Public Rela-
tions Chair, the Recording Secretary, and the
Treasurer. The terms of office shall be for two
years. (C-V.l)

3.1 .The Executive Board shall be the chief policy-
making body of JALT. The Executive Board shall
establish policies to carry out the work of the
organization. Among its functions, it  shall repre-
sent the membership define the categories and   

privileges of membership, establish procedures
and policies concerning the formation and man-
agement of chapters and N-SlGs, and approve
an annual budget. The Executive Board may
establish committees or boards as deemed neces-
sary. (C-V.2)

3.2. The Executive Board shall consist of the nation-
ally elected officers, the immediate past presi-
dent, and the chapter and N-SIG representatives.
(C-V.2)

3.3. At Executive Board Meetings, two thirds of the
nationally elected officers and a majority of
chapter and N-SIG representatives together shall
constitute a quorum. Only Executive Board
members may vote at Executive Board meetings.
(C-V.3)

3.4. The Executive Board shall meet at least three
times per year, including once at the annual
conference. (N)

4 .  The nationally elected officers shall act on behalf
of the Executive Board between Board meetings,
and may make emergency decisions on behalf of
the organization when it is not possible for the
Executive Board to do so. They shall oversee the
routine operations of JALT, including the work
of committees and paid employees. They shall
recommend policies to and coordinate agendas
for the Executive Board. Decisions of the national
officers are subject to the approval of the Execu-
tive Board. (N)

V. Chapters, National Special Interest Groups (N-SIGs),
and Affiliates
1. Chapters are semi-autonomous geographical

groups within JALT. Chapter affiliates are geo-
graphical groups which are seeking chapter
status. (C-VI)

2 .  National Special Interest Groups (N-SIGs)  a r e
semi-autonomous groups within JALT which
address specific topics of interest consistent with
JALT goals.  N-SIG affiliates are groups which are
seeking N-SIG status. (C-VII)

Vi. Amendments
Amendments to this Constitution shall be pro-

posed by a majority vote of the Executive Board.
Alternatively, they may be submitted in a petition to
the President signed by at least two per cent of the
members in good standing. Any such proposed
amendments shall be distributed to the members
before the Annual General Meeting. To become
effective, amendments must be approved by two-
thirds of the members voting at the Annual General
Meeting. (C-VIII)

Bylaws

I. Membership and Dues
1. There shall be two general categories of member-

ship-voting and non-voting. (BL-I.2)
2.1. Voting members shall have the right to vote for

national officers and officers of the chapter and
N-SIGs to which they belong as well as to partici-
pate in the Annual General Meeting.

2.2 Dues for voting membership shall be proposed
by the Executive Board and approved by a major-
ity vote of the Annual General Meeting. Alterna-
tively, they may be approved by a four-fifths vote
of the Executive Board, provided that any pro-
posed increases in dues be announced to Execu-
tive Board members at least one month prior to
the meeting in which the vote takes place. (BL-
1.2,3)

3.1. Non-voting members, including institutions or
enterprises, may attend such JALT functions and
receive such publications as determined by the
Executive Board, but may not participate in elec-
tions of officers. (N)

3.2. Dues for non-voting membership shall be deter-
mined by the Executive Board. (BL-1.2,3)

4 .  Publications: ¥ 2,500  of membership dues shall be
applied to a subscription to JALT publications.
This policy is subject to periodic review and
revision by a majority vote of the Executive
Board. (BL-I-4)

II. Officer Duties and Committees
1 . President: The President shall have general re-

sponsibility for coordinating the activities of the
Executive Board and for directing and publiciz-
ing the affairs of the organization. He/she shall
preside at Executive Board and national officer
meetings and at the Annual General Meeting.
The President, with the approval of the Executive

September 1994
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Board shall appoint the heads of committees, sub-
committees and boards not specified in the con-
stitution and bylaws. The President shall be a
non-voting member of all committees. (BL-II.1)
Vice President: The Vice President shall preside
at meetings in the absence of the President and
share the duties and the responsibilities of the
presidency. In the absence of both the President
and Vice President, another member of the Ex-
ecutive Board, appointed by the President, shall
chair the meeting. The Vice President shall chair
the Administrative Committee. (BL-II.2)
Membership Chair: The Membership Chair shall
be responsible for overseeing JALT membership
records, coordinating the formation of new affili-
ates, chapters and N-SIGs, formulating and
implementing policies governing their relation-
ship to JALT national, and assisting in member-
ship drives. The Membership Chair shall chair
the Membership Committee. (BL-11.6)
Program Chair: The Program Chair shall be
responsible for supervising the arrangements for
the annual conference and for planning special
programs and workshops which will be made
available to the various chapters and N-SIGs. The
Program Chair shall chair the Program Commit-
tee. (BL-11.5)
Public Relations Chair: The Public Relations
Chair shall be responsible for coordinating JALT
publicity, promoting relations with educational
organizations, media, and industry, and acting as
liaison with institutional and commercial mem-
bers. The Public Relations Chair shall chair the
External Relations Committee. (BL-II.7)
Recording Secretary: The Recording Secretary
shall be responsible for recording and keeping
the minutes of Executive Board and national
officer meetings and the Annual General Meet-
ing, and for keeping the chapters and N-SIGs
informed of the activities of the national organi-
zation. The Recording Secretary shall chair the
Records and Procedures Committee. (BL-II.4)
Treasurer:  The Treasurer shall  maintain all  f inan-
cial records, be responsible for collecting and
disbursing all funds of the organization, and
present an account of the financial status of the
organization at the Annual General Meeting. The
Treasurer shall chair the Finance Committee. (BL-
11.3)
Nationally elected officers shall not simulta-
neously vote as chapter or N-SIG representatives
at Executive Board meetings. (C-V.3)
Executive Secretary: The President, with the
consent of the Executive Board, may appoint an
Executive Secretary who shall assist the officers
in the administrative aspects of their duties. He/
she shall be an ex-officio, non-voting member of
the Executive Board and shall serve under the
direction of the President for a period of time to
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be determined by the President and the Executive
Board. (BL-III)

10. A chapter president designated by the chapters
and an N-SIG coordinator designated by the N-
SIGs  may participate in national officer meetings
to facilitate communication among the various
levels of the organization. (N)

11. Committees (N)
11.1. The Executive Board may establish commit-

tees, boards, or subcommittees as deemed
necessary to carry out the work of the orga-
nization. Standing committees shall include
the following: the Administrative Commit-
tee, the Membership Committee, the Pro-
gram Committee, the External Relations
Committee, the Records and Procedures
Committee, the Finance Committee, the
Publications Board, the Nominations and
Elections Committee, and the Audit Com-
mittee. Other committees shall function as
sub-committees within the standing com-
mittees under the jurisdiction of the elected
national officers. Committees shall research,
formulate, and recommend policies to be
submitted to the Executive Board for ap-
proval, and shall assist in their implementa-
tion. (N)

11.2. Committee and board members shall be
drawn from the chapter and N-SIG repre-
sentatives, but may include other members
as deemed appropriate. The terms of office
of committee members other than elected
officers shall be one year. To foster both the
revitalization of the organization and the
growth of its individual volunteers, no
member shall serve in the same appointed
position for more than four years. (N)

17.3. The Administrative Committee shall be
responsible for assisting the President and
Vice President with long range planning,
parliamentary procedures, organizational
structure, training programs, reform or
interpretation of the constitution and by-
laws, recommending research grants, as
well  as acting as a l iaison with the Central
Office. (N)

11.4. The Membership Committee shall assist the
Membership Chair in performing his/her
duties, including reviewing membership
categories, privileges and fees, advising
established and forming affiliates, chapters,
and N-SIGs, establishing policies govern-
ing their rights and responsibilities, main-
taining the membership database, and
overseeing job information services at the
annual conference. (N)

11.5. The Program Committee shall assist the
Program Chair in performing his/her du-
ties, including planning conferences and
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events, gathering and disseminating infor-
mation at chapter, regional and national
levels, maintaining a program database,
and evaluating presentations. (N)

11.6. The External Relations Committee shall
assist the Public Relations Chair in perform-
ing his/her duties, including public rela-
tions, relations with other academic
organizations, seeking official recognition
of JALT and its programs, and coordinating
with institutional and commercial mem-
bers. (N)

11.7. The Records and Procedures Committee
shall assist the Recording Secretary in per-
forming his/her duties, including produc-
ing an administrative newsletter,
maintaining JALT’s official records (other
than financial, membership, or program-
ming), producing officer manuals, commu-
nicating with all  levels of JALT, translating
documents, and clarifying reporting re-
quirements. (N)

11.8. The Finance Committee shall be responsible
for assisting the Treasurer in formulating
the annual budget, overseeing bookkeeping
and accounting, recommending appropria-
tions and subsidies, and checking that
chapter and N-SIG funds are properly
accounted for. (N)

11.9. The Publications Board shall be responsible
for the production of JALT publications. It
shall cooperate with chapters, N-SIGs, the
Recording Secretary, and the annual confer-
ence planning committee to recommend
policies to improve JALT publications at all
levels. (NJ

ll.10. The  Audit Committee shall be responsible
for arranging an annual audit of JALT,
including chapters and N-SIGs. (N)

III.  Nominations, Elections, Vacancies, and Removals /BL-IV)
1 .  All officers of JALT shall be members in good

standing. (BL-IV.1)
2 .  The President, the Vice President, Membership

Chair, and Recording Secretary shall be elected in
odd-numbered years to begin service in even
numbered years, and the Program Chair, Trea-
surer, and Public Relations Chair shall be elected
in even numbered years to begin service in odd
numbered years. (C-V)

3 .  The Nominations and Elections Committee
(NEC) shall establish the nomination and election
procedures and supervise all aspects of the pro-
cess. The NEC shall be selected each year at the
Annual General Meeting from among the current
chapter and N-SIG leadership. (BL IV.3A)

4 .  Any voting member of JALT may nominate
members in good standing for offices to the NEC.
The NEC shall obtain the consent of each nomi-
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nee and present a list of those willing to serve to
the Executive Board which may propose addi-
tions but not deletions. The NEC shall prepare
relevant biographical information about each
nominee to be submitted to the members along
with the election ballot. (BL-IV.1)

5 .  Voting for officers shall be by plurality of votes.
One ballot listing all nominees for each office and
including space for write-in candidates shall be
mailed by October 10th to each voting member in
good standing to be returned to the NEC by
November 30th each year. (BLIV.2A)

6 .  The NEC shall count the ballots and report the
results in the earliest possible issue of the JALT
newsletter/magazine after the election. (BL
IV.2A)

7 .  Newly elected officers shall assume office from
January 1st following their election. (N)

8 .  In the event of a tie vote for any national office,
the result shall be decided by random selection
by the NEC in the presence of the candidates or
their designated representatives at or before the
next Executive Board meeting. (BL IV.2B)

9 .  In the event of any challenge to the outcome of an
election, the final decision will lie with a ruling of
the Executive Board on a motion put forward by
the Chair of the Nominations and Elections Com-
mittee. (BL IV.2C)

10. In the event the President’s position becomes
vacant, the Vice President shall assume the office
of President for the duration of the President’s
term. The Executive Board shall elect a new Vice
President by secret ballot by majority vote of
those present at the next Executive Board meet-
ing. In the event no candidate receives a majority
on the first ballot, a second ballot shall be cast for
the two highest vote recipients. In the event of a
tie, the winner shall be decided by random selec-
tion in the presence of the candidates or their
designated representatives at the Executive Board
meeting in which the balloting takes place. The
new Vice President shall serve until his successor
shall be elected and assume office. (N)

11. In the event of any other nationally elected
officer’s position being vacated, the Executive
Board shall elect a successor to  serve until the
next election in the same manner as 111.10 above.
(N)

12. An officer’s position shall be considered vacant if
he or she no longer resides in Japan, unless ex-
empted by the Executive Board. (N).

13. An officer who fails to perform his or her duties
under the constitution and bylaws may be re-
moved from office by a three-fourths vote of the
Executive Board on a petition signed by ten
members of the Executive Board or two percent
of the voting membership. An officer who is
being considered for removal or a person who is
in line to succeed such an officer shall not vote in
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The new introductory level text by Jack C. Ri
Interchange Intro is the new starting level for the highly successful
Interchange series. It is designed for beginning students who need a
thorough, slow-paced presentation of basic structures and vocabulary.

l vocabulary is introduced in thematic groups with clear illustrations and
tasks to help students organize their new knowledge

l the new grammar of each unit is presented in color panels and is
followed by controlled practice

l interesting facts, statistics, and real-life content engage students’
interest and encourage thoughtful interaction
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English Vocabulary in Use
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l  contains 100 units with over 3,000 new
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l  for upper-intermediate to advanced
learners

l  designed as a self-study reference and
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the removal proceedings. (N)
14. Appointed officers may be replaced by the

President with the consent of the Executive
Board. (N)

IV. Chapters, National Special Interest  Groups (N-SIGs)  and
Affiliates
1 .  Geographical groups which meet the criteria

established by the Executive Board may apply to
the Executive Board to become chapter affiliates
by adopting an appropriate constitution. (BL-
V.l,2)

2 .  JALT members in good standing with particular
interest in a relevant academic or pedagogical
area who fulfi l l  the  requirements established by
the Executive Board may petition the Executive
Board to be recognized as a National Special
Interest Group (N-SIG) affiliate. (BL-VI.2)

3 .  After two years of demonstrated stability,
affiliates may apply to the Executive Board to
become chapters or N-SIGs. (N)

4 .  The Executive Board shall consider relevance to
JALT goals and impact on existing Chapters and
N-SIGs  before recognizing a group as a JALT
affiliate, chapter, or N-SIG. (BL-V.l to V.3; V1.2;)

5 .  Chapters, N-SIGs,  and affiliates shall be entitled
to an annual grant determined by the Executive
Board. These grants require a two-thirds vote for
approval or modification. Chapters, N-SlGs, and
affiliates are responsible to JALT for accounting
for the use of such grants. (BL-V.4)

6. Each chapter and N-SIG shall be entitled to one
representative on the Executive Board. Affiliates
are entitled to representation by voice only at
Executive Board meetings. At Executive Board
meetings the chapter president or another elected

Constitutional Reform

chapter officer designated by the president may
represent the chapter. The N-SIG coordinator or
another elected N-SIG officer designated by the
coordinator may represent the N-SIG. (C-V.2;  BL-
Vl.5)

7 . Each chapter and N-SIG shall designate one officer to
serve on JALT committees or boards. (N)

V. Adminisbative and Financial Years
1 . Officers shall begin their terms of office on

January 1st following their election. Appointed
officers shall be appointed at the first Executive
Board meeting of the year. (N)

2 . JALT’s financial year shall begin on April 1st and
end on March 31st. (N)

For administrative purposes, the working languages-
of JALT shall be English and/or Japanese. (N)

VII.  Amendments
Amendments to these Bylaws may be proposed in
the same manner as amendments to the Constitution.
To become effective, the proposed amendments must
be approved by a majority of the members voting at
the Annual General Meeting. Alternatively, these
Bylaws may be amended by a four-fifths vote of the
Executive Board. (BL VIII)

VIII. Parliamentary  Authority
The President shall recommend procedures for the
management of Executive Board, national officer, and
Annual General Meetings. In case of objection to such
recommendations, Robert’s Rules of Order,  Newly Revised
shall govern the organization in all cases not covered by
the Constitution and the Bylaws. (BL  VIII)
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Focus on Pronunciation is a comprehensive pronunciation course designed
to help students enjoy speaking English -well .  The emphasis is  on
the integration of all aspects of pronunciation: sounds, stress, rhythm,
and intonation. Throughout the course, students develop basic skills
that are practiced in increasingly communicative speaking situations.
Written for intermediate and advanced students, Focus on Pronunciation
features:
n  Concise explanations and articulatory  diagrams
n  Communicative and interactive exercises
WSelf-monitoring  techniques
n  Kecorded homework assignments
HCassette  package for use in class, language lab, or self-study
Komprehensive  Teacher’s Manual featuring types of errors students
of different language backgrounds are likely to make- essential for
diagnosing errors,  providing on-the-spot remedies,  and planning a
syllabus.
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ELT

Language in Use
Intermediate
Adrian Doff and
Christopher Jones

The highly acclaimed and successful
approach of Language in Use

Pre-intermediate is now continued in
Language in Use Intermediate.

Language in Use Intermediate can be used
with learners who have studied Language in

Use Pre-intermediate, or as an independent
intermediate course.

C A M B R I D G E
UNIVERSITY PRESS

For further information, please contact:
Cambridge University Press,

c/o United Publishers Services Ltd,
Kenkyu-sha  Building,

9, Kanda Surugadai 2-chome, Chiyoda-ku,  Tokyo tot.
TEL: (03) 3295-5875 FAX: (03) 3219-8417

Kansai office PHONE/FAX: (078) 822-0994
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Speaking Effectively
Jeremy Comfort, Pamela Rogerson,

Trish Stott and Derek Utley

Develops the fluency and language competence of
students at the lower-intermediate and
intermediate levels.

Company to Company
Second Edition
Andrew Littlejohn

The new edition of this successful title brings the
book up to date by including work on writing
faxes and other recent developments in
communication technology.

Getting Ahead
A Communication Skills Course for
Business English
Sarah Jones-Macziola and Greg White

A course for students at the pre-intermediate level
who want to improve their English for business
and professional purposes.

C A M B R I D G E
UNIVERSITY PRESS

For further information, please contact:
Cambridge University Press,

c/0 United Publishers Services Ltd.
Kenkyu-sha Building,

9, Kanda Surugadai 2-chome,  Chiyoda-ku, Tokyo 101
TEL: (03) 3295-5875 FAX: (03) 3219-8417

Kansai office PHONE/ FAX: (078) 822-0994
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h practical and
ing activities.
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a n d  f e a t u r e  l i v e l y  t e e n a g e

school. 1

.(” ,_,_  ‘__’  :,“”  __ 1, .. .”  .z Student Books Three  and Four:t ,_ ,”
‘,  $3”:,t,. I n c l u d e  r e a d i n g  p a g e s  a n d  t o p i c s ,

k ’
which are particularly

=“”
” ’ re levant  to  o lder  teenagers

a n d  s t u d e n t s  m a k i n g  t h e 1
transition into adulthood.

time after  time...
For more information please contact
Longman  Japan K.K.
1-13-19 Sekiguchi, Bunkyo-ku, Tokyo 112





Doing, Knowing, and Telling
by Donald Freeman

The Social Mirror and
Linguistic Chameleons

Interview with Leslie Beebe, by Gwen Riles

Inter-language from a Socio-cultural
Perspective: The Works of Leslie M.
Beebe on Sociolinguistics and SLA

by Naomi Fujita

Leslie M. Beebe is Professor of Linguistics and
Education in the Applied Linguistics and TESOL
programs of Teachers College, Columbia University,
where she teaches and advises ESL/EFL teachers
and researchers. The former president of the Ameri-
can Association for Applied Linguistics (AAAL) for
1990-91, her research covers the broad areas of
sociolinguistics,  pragmatics,  and second language
acquisition (SLA). Much of her recent work concerns
Japanese learners of English, which is relevant to
those who are teaching EFL in Japan.

Beebe’s intellectual pursuits have ranged from
phonetics and phonology to discourse analysis,
always focusing on learner’s language, especially
how it changes according to diverse social scenes.
Her current focus is on cross-cultural differences in
conversation and some of the problems these
differences cause for speakers of other languages.
Two issues that especially attract her interest are

“sociolinguistic transfer” and cross-cultural differ-
ences in communication patterns between native
speakers of English and Japanese.

Beebe also presents papers in many countries on
the social rules of speaking, by which she means “the
unwritten socio-cultural norms that native speakers
know in their language and that non-native speakers
have an incredibly difficult time picking up.” Beebe
always claims, “The more you learn about cross-
cultural communication, the more you realize how
little you know.”
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Program highlights include: Parade Components
Reviewed by English teachers of Children
throughout Asia

TPR and hands-on activities

Levels 1-7
Student Text, Teacher’s Edition,
Workbook, Picture Cards,
Audiocassettes

Games, rhymes, songs, and chants

Pair work and cooperative learning

Content connections add new dimensions
to understanding

Friendly mascots motivate students and
serve as language models

*******

Join the Parade Workshop of
games, songs, and activities at JALT ‘94
Day: Monday Pres. #: 1527
Time: 10:00 Room#:  855
Title: Parade: The New Children’s Program

YES? I’d like to join the-.
0  Please send  me more  information on this new 7-level  program.

For more information,
Fax or send the attached
form today to:

David Gray

& ScottForesman
A Division of HarperCollinsPublishers

1-2-l Sarugakucho
Chiyoda-Ku, Tokyo 101
Tel: (81) 3-3291-6343 Japan
FAX: (81) 3-3294-8284

Name

Posi t ion

School

School Address

Phone Number

Fax Number

Number of students



edited by tamara  Swenson
JALT UnderCover  invites reviews of books and other educational materials. However, we do not publish unsolicited reviews. Please contact
the reviews editor at the address listed in the Masthead for submission guidelines.

Lexical Phrases and Language Teaching. James
R.  Nattinger and Jeannette S. DeCarrico, Oxford,
1992. Pp. 218. ¥4,310.

Lexical Phrases and Language Teaching is a book pri-
marily for graduate students and others who can
speak the language of linguistic pragmatics and
discourse analysis. Laymen will have some trouble
following the many close arguments, especially in
the first half of the book. It is difficult, but also
worthwhile, interesting and controversial. Also, the
elegance of the language often helps the reader
through the difficulties. For these reasons, many
besides applied linguists will want to own it

Authors Nattinger and DeCarrico divide their
work into roughly two halves, the first half to theory
and the second to application. The theory is fascinat-
ing; they draw attention to units of language, lexical
phrases, which they feel are as important as words
and sentences. Lexical phrases, say the authors in
their preliminary definition, are “chunks of language
of varying length, phrases like as it were, on the other
hand, as X would have us believe,  and many, many
others; occupying a position between lexicon on one
hand and sentences on the other. These chunks the
authors examine at great length for form and func-
tion, arguing that they are valuable for both research
and for language teaching.

The authors did not invent lexical phrases-they
first encountered the term in a 1975 article by J.
Becker. Also, “chunking” has been long recognized
by linguists in the speech of both adults and chil-
dren in first language studies. But this work claims
that, in the words of the authors, “lexical phrases
are in fact basic to language performance; they are
pervasive because they seem to be characteristic of
the way we comprehend and the way we speak“ (p.
57). This view contradicts those of such linguists as
Krashen and Scarcella, who maintain that language
chunks “do not serve a primary role in language
acquistion” (1978:26).

The theoretical portion of the book is not always
easy going. The authors have a big job to do, first in
defining lexical phrases clearly enough to discuss
them, and then in showing how lexical phrases fit
into the world of linguistics. Then, the second half
hopes to show that lexical phrases are useful in
language teaching. But this is also theory, and
though they may be right, the question remains,
will this book be useful to language teachers? The
authors have collected a large amount of real lan-
guage from many sources at two U.S. universities,
and put this material to good use. In chapter 3, for
example, they put lexical phrases into three catego-
ries-social interactions, necessary topics, and dis-

course devices-that they believe will be suitable
for teaching. They then list a fair number of lexical
phrases in each category; which could be indeed,
helpful for teachers. But the three chapters devoted
to language teaching, teaching conversation, teach-
ing listening comprehension, and teaching written
discourse (that is, reading and writing), are still
filled with theoretical argument. Language teach-
ers eager to flip open the book and find out how
lexical phrases are going to help them with their
classes are going to find useful sections hard to
find, and a bit short.

Further, much of this material seems more useful
for ESL teachers rather than for EFL teachers. (A
common problem for books written by linguists
residing in native-language countries). For example,
there is a lively discussion of ways to help ESL
students understand academic lectures in English,
which uses material videotaped from real classroom
lectures. Good stuff, but this is not a practical prob-
lem for most EFL teachers in Japan.

Again, the section on oral conversation offers
fascinating insights into how lexical phrases for
social interaction typically gain in politeness by
being stacked together, so that that they can be
recycled and expanded in successive classes during
a language course. But it is hard to see how non-
native ESL teachers could make use of these insights
without a textbook; and it could be pretty difficult
for native-speakers as well.  Nattinger and
DeCarrico argue that a lexical approach to language
teaching would not require a whole new series of
textbooks. But I’m not so sure.

Language teachers who buy this work will put it
next to their other reference books, and not along-
side their textbooks.

But this is only to say that one needs to buy this
book for the right reasons; it  is a stimulating, and
perhaps revolutionary, work in applied linguistics,
and it  is a rather difficult as well as fascinating one.
People who love the study of language (and not just
English; an appendix lists lexical phrases from
Chinese, Spanish and Russian) will want to buy it, if
the high price doesn’t discourage them. Also, it will
certainly generate research topics for applied lin-
guists and ideas for textbook writers as well.

Reviwed by Woodrow Woodbridge
Tokai University

References
Becker, J. (1975). The phrasal lexicon. In B. Nash-Webber and R.

Schank (Eds.) Theoretical issues in natural  language processing 1.
Cambridge, Mass.: Bolt, Baranek, and Newman.

Krashen,  S.D. and R. Scarcella. (1978). ‘On routines and patterns in
language acquisition and performance.’ Language Learning  28:
283-300.
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New Horizons English Course 1. Hiroshi Asano, Yuzaburo
Shimomura & Tsutomu Makino. Tokyo Shoseki Publishers,
1993. Pp. 113. ¥262.

New Horizons English Course 2. Hiroshi Asano, Yuzaburo
Shimomura & Tsutomu Makino. Tokyo Shoseki Publishers,
1993. P. 113. ¥262.

New Horizons English Course 3. Hiroshi Asano, Yuzaburo
Shimomura & Tsutomu Makino. Tokyo Shoseki Publishers,
1993. P. 113. ¥262.

It was a disturbing chapter. As I read it there were
dark, sinister and sexually violent images which
slowly came into my mind. What else was I to infer?

I’m referring to the first segment of Lesson 3 in
the new New Horizon year eight English course
book, published by Tokyo Shoseki. The text is in-
credible; Susan returns home alone and tired on a
cold rainy night, to be confronted by a dark figure
with a knife. “And...“ (p. 12)

The lesson is titled “Who did it?” I find myself
asking “Who wrote it?” and more to the point “Who
approved it?” Indeed the new New Horizon text has
been endorsed by Monbusho nationally for use in
junior high schools.

Surely the required vocabulary and grammar
points could be incorporated into a more positive
story, or one which at least leads to a satisfactory
moral ending suitable to readers of 13 years of age.
Ordinarily an open ended story is a wonderful text
book component, allowing discussion and follow-
up work within class on “what may happen next.”
However in the case of the extract in question the
probable answers are not pretty; violence, rape,
murder. I think this seven line tale could put fears
and nightmare images of sexual violence into the
heads of year eight students.

Other considerations come to mind. Susan (one
assumes) is a Westerner. Her name is certainly not
Keiko or Yumi. Is the story in fact set outside Japan,
and does that then mean that this type of incident is
what one must expect to occur abroad? Nice precon-
ceptions for students to sub-consciously develop
about the bad world out there! So much for positive
attitudes regarding internationalisation! Or is the
chapter racist too? We read of a “dark” figure com-
ing up to Susan with a knife in hand. Of course
some of this is side-issue, but the point is that be-
yond the language requirements, modern day text
books should be created thoughtfully. These texts
can do more than merely pump educational compo-
nents into students. By all means make our lan-
guage text books stimulating and bring them up
with the times. They have the power to entertain
and stimulate students, feeding and even affecting
their developing moral and aesthetic sensibilities.
When creating texts, the effect of their potential
impact (and the power of what is not said but im-
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plied) needs due consideration. Whereas the “Who
did it?“ passage in question probably does stimulate
a response, it is one which I feel is not at all positive
or appropriate for students of 13 and 14 years of age.

There is sadly plenty in the new New Horizon
series which is extremely uninteresting and non-
stimulating for young Japanese students of English.
For example, I doubt that year 7 students would
hold much interest in the (far from natural) in depth
discussion of young Mike’s parents day to day
comings and goings (book 1, p. 56, p. 58),  nor would
year 8 students particularly identify with or enjoy
the subtle etiquette tips of “At the Party” (book 2, p.
10), along with it ’s  stuffy i l lustrations of formally
dressed boys and girls drinking fruit punch. Simi-
larly the topic of finger puppets seems to be inap-
propriately pitched for stimulating the interest of
year 9 students, (book 3, pp. 38 - 39).

Admittedly the new New Horizon is  greatly im-
proved compared with the previous version of the
same. Many stereotypical gender role-models typi-
cal of the former New Horizon have been broken.
Blatant expressions of sexist ideology, such as illus-
trations of apron-clad women involved in domestic
duties, have been replaced by the inclusion of males
who cook (book 1, p. 60),  women professionals
(book 1, p. 56),  reference to a debate’s “chairperson”
(as opposed to “chairman”) (book 2, p. 34) etc. This
is commendable.

However, implicit,  subversive ideologies are still
expressed and reflected in the texts, which I believe
effect how readers may view their roles in the
world, especially in terms of gender. These are most
apparent and probably far-reaching in book 1,
which depicts females (through both text and illus-
tration) as largely passive beings who only express
information when invited to do so. “Do you like
music Yumi?” (p. 30 and p. 80),  “Do you like pop-
music or classical music?” (p. 30),  “Can you make
any flowers? " (p. 52),  etc. Whereas the males in
book one are involved in and speak with authority
on a broad range of activities, the activities that the
females are involved in and speak with any author-
ity on do not go far beyond home and family and
are limited to origami and music. All this can be
seen to implicitly indicate the discourse position
and interests appropriate for females. Whereas in
books 2 and 3 females are far more empowered
(travelling, giving opinions and acting assertively),  I
would argue that it is book 1 which plays the para-
mount role in setting the mould for what is consid-
ered appropriate female behaviour.

The issue of implicit sexual ideologies in texts is
also relevant to texts of other countries and other
languages. However, I would argue that in Japan,
where the image and self image of the female is
predominantly in service, honour and under control
of males, challenging and exposing these sexist
reflections in discourse is warranted.



-AIRWAVES
Y- to develop better listening skills-

Dale Fuller
Clyde W.  Grimm

F Developed from social and cultural
aspects of Japan

F Helps students learn how to talk about
Japan with others

) Balances a variety of listening
tasks with relevant
speaking activities

) Speaking tasks provide abundant oppor-
tunities for pair-work and small group ,‘:’
activities I

F Builds on knowledge gained from stu-
dents’ junior and high school studies

.s--------------------------------
Please send a sample copy of AIRWAVES.
I’d like to consider it for adoption.
Name:
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COBUILD
is helping you get

‘Back to the Basics’.

EVER WONDERED WHAT THE BASICS ARE?
We did. Since 1980, we’ve been compiling and analyzing data in the
BANK OF ENGLISH to help us better understand just what ‘the
basics’ of English are. Fourteen years and 170 million words later,
we’ve got some pretty good answers to some basic questions like:

*Which words and sentence structures occur most frequently in
English as used by native speakers?

*What are the significant differences between British and American
English?

show do idioms behave and how are they typically used?

CATCH COBUILD’S EDITORIAL MANAGER,
DR. ROSAMUND MOON AT JALT ‘94.

Day Time Pres. # Room # 1 itle:

Fri. 2:30-5:30 1534 Green Back to Basics Through Lexical Computing

Sat. 11:00-11:45 1305 725 The Cobuild Student’s Dictionary of Idioms

Sat. 2:00-2:45 1309 852 Cobuild 2/e: The New Generation

&COBUILD
Collins Birmingham University International Language Database
A division of HarperCollins  Publishers
HarperCollins  Japan, Inc.
1-2-1 Sarugakucho
Chiyoda-ku, Tokyo 101
Tel: (81) 3-3291-6343 Fax: (81)  3-3294-8284
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I feel that the “Who Did it?” text in question
(book 2, p. 12) is in very bad taste. Whoever actually
approved it probably saw or looked for little be-
yond the ever sought-after prescribed grammar and
vocabulary requirements. In addition to other
points raised above, the female in the text is de-
picted as a victim, controlled by and powerless
against the actions of a male. The “dark figure” and
the 2 suspects interviewed after the crime (p. 12, 14,
16) are all  i l lustrated as male.

However, all is not lost for the lesson in question.
With a little expansion and some graphic illustra-
tions it could easily become a best-selling adult only
manga, which sadly our students may be reading
pretty soon anyway. These kinds of texts further
reinforce existing sexist ideologies concerning ap-
propriate discourse and behavioural positions for
females and males prevalent in Japanese society.
They should be amended.

Reviewed by Jack Migdalek
Kitakyushu City ALT

Writer’s Helper: Prewriting and Revising Software for the
Macintosh. CONDUIT Educational Software, University of Iowa,
1990.

Writer's  Helper: Prewriting and Revising Software for the
Macintosh, User Manual. William Wresch. CONDUIT Educa-
tional Software, University of Iowa, 1990. Pp. 102.

Writer’s Helper: Prewriting and Revising Software for the
Macintosh, Instructor Manual. William Wresch. CONDUIT
Educational Software, University of Iowa, 1990. Pp. 102.

Teachers looking for writing software that allows for
greater flexibility and fewer teacher-centered activi-
ties, and that encourages students to progress at their
own pace in the ESL/EFL CALL classroom might
want to consider Writer ’ s  Helper ,  a prewriting and
revision program written by William Wresch.

A word processing program is central to any
CALL composition class, but there is also often a
need for a program that teaches composition process
skills as well; a program that pushes the students to
think about their topics in different ways, yet gives
guidance in composition form. This program should
also allow the students to work cooperatively.
Writer’s Helper addresses these additional needs.

Writer’s Helper, in use earlier on IBM and Apple II
computers, was adapted in 1989 for the Macintosh. It
is  written for L1 students of composition, but can be
adapted to the intermediate or advanced ESL/EFL
classroom.

According to the Instructor Manual, the
“prewriting activities offer several ways to help
students choose and explore a writing topic, then to

organize the information for a paper” (p. 3) and the
“revising tools analyze various characteristics of a
document to help students locate possible structural
and grammatical problems, and to help them im-
prove their writing style” (p. 3).  There are 19
prewriting activities and 20 revising tools l isted in
the menus of the program. Thus, it is almost impos-
sible for any class to use them all, but it does allow
for a teacher to select those which fit the needs of a
specific class since the activities focus on so many
aspects of writing, from preposition choice, “to be”
verb usage, gender usage, and homonyms to sen-
tence variety, subordinate clauses, sentence lengths,
and transitions.

Here is a brief description of some Writer’s Helper
exercises that I have used successfully.

“Rewriting” exercises help the student get ideas
and learn writing skills, but more importantly, they
allow, or even force, the student to think about a
subject from different points of view. The exercises
include:

“Paragraph Development” and “Five-Para-
graph Theme” teach organization, and reinforce
the idea that topic sentence, thesis statement,
transitions, and so on are important concepts in
writing, even writing with a computer. After
completing one of these exercises, the program
automatically creates a rough draft of the para-
graph or essay that can be revised in Writer ’ s
He lpe r ’ s  “Document Editor” which has basic
word processing features, or exported to a full
word processing program for more extensive
revision. In either case, the document can be
returned to Writer ’ s  He lper  for use with the revis-
ing tools.

“Questioner” has the students respond to up to
26 questions of their choice such as “Who is the
strangest person you know?” or “Why do some
people have more friends than others?”

“Crazy Contrasts” asks for a comparison be-
tween the student’s choice of topic and a subway,
Donald Duck, or a new baby, for example.

“Three Ways of Seeing” asks 12 to 15 questions
about the topic such as “Why are people inter-
ested in your topic?“ or ‘Why is your topic more
or less important than similar topics?” and so on

“Audience” asks the students to describe the
person or persons they are writing for, what the
audience knows about the topic, and how they
want the audience to feel about and/or respond
to their topic.

“Debating An Issue” helps the student develop
an argumentative or persuasive paragraph or
essay. The student must choose a topic, state a
position, and then write at least three sentences
supporting and at least three sentences opposing
that position.
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“Revision” introduces several tools for rewriting,
with the Audience exercises being most useful with
my classes. Of these, three are the most popular.

“Readability Index” indicates the grade level of
the student’s writing from elementary grade 1
through graduate school. The students have
found this particularly interesting, but some
explanation of the index is necessary since it
tends to rate all writing toward the low end of
the scale.

“Transitions“ shows which transitions have
been used and suggests others that could be
used.

“Sweet or Stuffy” indicates the formality of the
writing so the student can judge whether she
needs to revise to suit her audience.

As with any software program, there are short-
comings. In general, learning to operate the comput-
ers and the program takes some time. In my situation
most of the first three class meetings (6 hours) are
spent learning to connect to the network, use the
word processing program, and get acquainted with
Writer ’ s  Helper .  Throughout the year students dis-
cover more features of the programs that speed up
their writing, but these take time to learn. Further-
more, since the exercises are on the computer soft-
ware rather than in a portable text book, it is not as
easy to assign them as homework.

A problem specific to Writer’s Helper is that it is
designed for American students. Occasionally stu-
dents cannot relate to a question because of cultural
bias or difficult vocabulary. However, if  they are
aware of this,  they can skip this material and still
have enough to keep busy.

The software program is available in packages for
individuals, small groups, and network
systems. Writer ‘ s  He lper  comes with an Instructor
Manual and a User Manual. The User Manual gives
the purpose of each activity, tells how to use it step
by step, and, where applicable, how to continue that
activity or go to the next one. The Instructor Manual
explains the activities in greater detail and gives
advice on how to connect them to other class work or
other activities.  There are also two example assign-
ments in the Instructor Manual which take the stu-
dents through the program to create a 300-word
essay.

For the most part, if your computer system accepts
Writer’s Helper, and most do, it is a very usable pro-
gram with more than enough activities for learning
to write compositions in English.

Reviewed by Merritt Aljets
Osaka Jogakuin  Junior College

Address: CONDUIT, The University of Iowa, Oakdale
Campus, Iowa  City, Iowa, USA 52242
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F arewell!  TLT’s Publishers‘ Review Copies
Liaison, Sandra Ishikawa, has decided to
leave her position to pursue other profes-

sional and personal goals. Sandy served in her
position for nearly three years, distributing re-
view copies to reviewers for both TLT and JALT
Journal.  We wish her the best of success in her
future pursuits. Taking over for her will be Tom
Trimingham.
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Recently Received
The following items are available for review by JALT
members. An asterisk indicates first notice. An excla-
mation mark indicates third and final notice. All
final-notice items will be discarded after September
30. Contact: Publishers’ Review Copies Liaison (ad-
dress p. 2). Reviewers must test textbooks in the
classroom. Publishers should send all materials for
review-both for students (text and all peripherals)
and for teachers-to the above address.

For Students
*Byrd, P, & Benson, B.  (1994). Problem! Solution!: A reference for  ESL

writers (self-study; high interm/adv). Boston: Heinle & Heinle.
*Deakins, A., Parry, K., & Viscount, R. (1994). The Tapestry grammar:

A refereence for learners of English (high interm/high adv). Boston:
Heinle & Heinle.

*Dunkel, P. & Lim, P. (1994). Intermediate listening comprehension:
Understanding and recalling spoken English: Second edition (text,
tapes). Boston: Heinle & Heinle.

*Foley, B. (1994). Listen to me! Beginning listening, speaking & pronun-
ciation (text, tapes). Boston: Heinle & Heinle.

*McNamara, M. (1994). Work in progress: Writing in
English as a second language. Boston: Heinle & Heinle.

*Rudolph. S. (1993). Project-based learning: A learner-centered  activity
workbook (wkbk; tchrs bk; for post high school J. learners). Tokyo:
Newbury House.

*Junge, J. & Andrew, D. (1993). TALK learning  set (text. guide, tape,
video: any level). Kyoto: Creative Services International Co., Inc.

*Miura, A. & MCGloin, N. (1994). An integrated approach to intermedi-
ate Japanese  (text, tapes). Tokyo: The Japan Times.

Boleta, W. (1991). Fast fluency:  Communication in English for  the
international age (text, tape). Tokyo/San Francisco: Logos Interna-
t ional .

Clark, R. & Duncan, J. (1990). Getting a fix on vocabulary: Using words
in the  news: The system of affixation  and compounding in English.
Brattleboro, VT: Pro Lingua Associates.

Doff, A. & Jones, C. (1994). Language in use: Intermediate (text,
samples from self-study workbook, teacher’s book, tape). Cam-
bridge: Cambridge University Press.

Fotos, S., Homan, R., Poel, C.; forward by Ellis, R. (1994). Grammar in
mind: Communicative English for fluency and accuracy (text, teacher’s
book, tape). Tokyo/San Francisco: Logos International.

Kitao, K. & Kitao, K. (1993). Communicating in the U. S.: English for
s i tuat ions .  Tokyo: Eichosha.

Kitao, K. & Kitao, K. (1993). From paragraphs to essays: Improving
reading and writing skills (interm-adv.). Tokyo: Eichosha.

Kitao, K. & Kitao, K. (1994). Readings in science: Improving rending
speed and reading skills. Tokyo: Asahi Press.

Richards, J. with Hull, J. & Proctor, S. (1994). Changes I: English for
international communication (text, workbook, teacher’s book,
tapes). Cambridge: Cambridge University Press.

!Bunday, D. & Randell, N. (1994). Goal! (text, tape; college). Kobe: B
& R.



Speak Up
Conversation for Cross-Cultural
Communication by Beverly Kusuya, Naoko Ozeki

0 his entertaining

and thought-provoking Speak Up I
course is for beginning 

Conversation for Cross-Cultural Communication

to low-intermediate students.

Filled with practical themes as

well as stimulating issues as

topics, Speak Up provides

practice with vocabulary

building, guided

conversations, pair work,

listening, and group

discussion.

A set of 2 Cassettes  and a
Teacher’s Guide are also
available separately.

LINGUAL HOUSE
The Japan Specialists
For further information, please contact:
Longman Japan K.K., Gyokuroen Building,
1-13-19 Sekiguchi, Bunkyo-ku, Tokyo 112; Tel: 03 3266 0404;
Fax: 03 3266 0326; Tel: Osaka 06205 6790



Everybody’s Asking About

l David Peaty 0

The all-pairwork conversation course
designed for Japanese false beginners

that makes them TALK and TALK and TALK!
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Please send a sample copy of ALLTALK
I’d like to consider it for adoption.

;

Name: I

Schoo’: I
I
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Bunkyo-ku, Tokyo 112 I
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!McAlpine, R. (1994). Masako in New Zealand. Tokyo: Tairyusha.
!McAlpine, R. (1994). The secret life of New Zealand. Tokyo: Tairyusha.
!Thompson, G.  (1994) .  Col l ins  COBUILD English guides  5:  Reporting

(st,  tchr reference). London: Harper Collins Publishers.

For Teachers
*Wada,  M. & Cominos,  A. (eds.)(1994). Studies in team teaching.

Tokyo: Kenkyusha.
Boyle, J. & Falvey, P. (eds.) (1994). English language testing in Hong

Kong. Hong Kong: The Chinese University Press.
Brown, H.  (1994) .  Principles  of language  learning and teaching:  Third

edition. Englewood Cliffs, N.J.: Prentice Hall Regents.
Brown, H. (1994). Teaching by principles: An interactive  approach to

language pedagogy. Englewood Cliffs, N.J.: Prentice Hall Regents.
Clark, R., & Mussman, A. (1993). Cue cards: Nations of the world--Set

A: Supplementary materials handbook seven. Brattleboro, VT: Pro
Lingua Associates.
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BEEBE, cont’d from p. 15

and unsuccessful communication. For example,
Japanese students who don’t agree with a professor’s
advice or opinion may say, “Do you mean ...?"  “Do
you want me to do X?” Americans will say, “Do you
really mean . ..?" " Do you r ea l l y  want me to do X?”
Just that one word says, “I am not sure 1 agree” or “1
think you may have made a mistake.”

GR: So, many communication breakdowns are not the
result of faulty grammar?

LB: Over and over I have found examples of mis-
communications with perfect grammar. Grammar
usually is not the culprit. The problem is that culture
permeates language, so we cannot communicate
without drawing on our native culture. We wouldn’t
want it any other way. But sometimes, when our
grammar is perfect or very close to native, native
speakers of our second language think that our social
rules of speaking will be a perfect match. And of
course, this is not the case.

GR: How do you suggest EFL teachers go about teaching
the social rules of speaking?

LB: I’ll talk about that in my presentations at JALT.
We need to find lots of ways to introduce language
that has a social context, because when language is
used for real communication, there is no such thing
as language outside a social context. We need to
bring natural language samples into our classes, and
we need to get students going outside class to get
exposure to language that’s alive and well in a natu-
ral social context.

N o t e
1 See also Joos, M. (1962). The five clock. New York: Harcourt, Brace

and World.
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edited by barry mateer
Pronunciation Practice Made Palatable

by Frank A. Rowe
Gifu Women's  University

Teaching English conversation in Japan can be a
delightful experience because of a rather common
desire of the Japanese to communicate with people
from other countries. There seems to be an insatiable
appetite to learn about other cultures directly from
people born in places outside Japan. However, al-
though pronunciation practice should be an important
part of any well-rounded conversation class, it is often
overlooked because it is dull and uninteresting. Trying
a new system may take the boredom out of this activ-
ity and provide a bit of humor since humor takes the
edge off the embarrassment that can be associated
with this practice, and everyone seems to win.

After ten years of doing pronunciation practice
with university students, I have developed a system
that may help to overcome the poor pronunciation of
most young Japanese speakers of English and some-
thing you can use in your classroom. The system
evolved from understanding the concept of minimal
pairs as explained by Nilsen  and Nilsen  (1971) in
which they chronicled the sounds that prove difficult
for native speakers from each country of the world.
In Japan, there are 27 minimal pairs that Japanese
have trouble pronouncing.

They are:
[l] and [r], as in lack and rack

[iy] and [i], as in beat and bit
[ey] and [e], as in bait and bet
[Q] and [e], as in bat and bet
[ey] and [Q], as in aid and add
[Q] and [a], as in cat and cot
[a] and [@], as in bat and but
[@] and [a], as in cu t  and cot
[@] and [u] as in buck and book
[a] and [ow] as in cot and coat
[a]] and [O],  as in cot and caught
[@] and [aw], as in dot and doubt
[@] and [O] as in but and bought
[w] and [hw], as in wet and whet
[v] and [ f ]  as in vat and fat
[h] and [f], as in hat and fat
[b] and [v], as in ban and van
[v] and [z] ,  as in veal and zeal
[s] and [S], as in seat and sheet
[T] and [S], as in thank and shank
[t] and [ T ]  as in team and theme
[s] and [T], as in sink and think
[D] and [ z ] ,  as in then and zen
[d] and [D ] ,  as in dare and their
[d]  and  [j], as in din and gin
[n] and [N], as in fan and fang
[g] and [N, as in gag and gang
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The Procedure
My system is designed to overcome the tedium

usually associated with pronunciation practice. At
each class meeting one set of minimal pairs is prac-
ticed. Since there are 27 pairs, doing one pair each
week works for the typical university year of about
28 weeks. Words containing the sounds are printed
on the board in the following manner, for example,
the pairs of sounds [l] and [r]:

[l] lack, lag, lake, lamp, flee, elect, fly, files,
role, tile

[r] rack, rag, rake, ramp, free, erect, fry, fires,
roar, tire

The practice begins by demonstrating how to
make the first sound, which is the [l] in this case, by
using the first word luck.  Students repeat what the
teacher says three or four times or until the response
is satisfactory. Then the teacher says the second [l]
word lag,  and the students repeat the word. This is
done two times, unless there is some poor pronun-
ciation from the class. Move across the [l] line until
each word is pronounced twice. Then demonstrate
how to make the [r] sound. After years of trying,
what seems to be the best method of producing this
sound is to get them to whistle first.  This usually
causes a bit of a stir, but once they realize it works,
students seem to overcome their shyness. When a
person whistles, the muscles around the mouth are
set to approximate the [r] sound. When the r  in rack
sounds adequate, move across the line of [r] words,
doing each two times.

The next portion of the pronunciation practice
consists of single sentences repeated individually by
each student. Each student has a copy of the sen-
tences. Read the first sentence then have the first
student read it aloud. Then the second sentence with
the second student, and so on until all 20 have been
read. If a student fails in the key minimal pair words,
read the sentence again aloud and have the student
read it a second time. Experience has shown that if
they still mispronounce after the second try, don’t try
for three. Embarrassment sets in and nothing will be
accomplished. It may be better to tutor the student
on that particular sound in a private moment, and
without the class listening. Here is an example of
sentences using [a] and [ow]:

[a] cot, cod, sod, sock, hop, tot, got, cock, odd,
slop

[ow]  coat, code, sewed, soak, hope, tote, goat,
coke, owed, slope



My Share

1 .
2 .
3 .
4 .
5 .
6 .
7 .

8 .
9 .

10.
11.
12.
13.
14.
15.
16.
17.
18.

19.
2 0 .

Kaori hung her cloak near the clock. practice, there are a couple of suggestions. First, use
Yuki thought it was not her note. the class roster when selecting names. This some-
Hiroko hoped she could hop. what personalizes the activity and can draw a smile
Who’s got Nao’s goat? or two.
Chie didn’t want to soak her sock. Also, try to inject a little humor into the sentences
Kei saw a rod on the road. if you can.
Meg noticed that the code on the cod was
red.
Nori  owed an odd number of yen.
Emi  calmly combed her hair.
Sonoko found her loafers in the loft. 0

7

References to pachinko balls usually draw a
laugh or two. Also keep the sentences short so

Q@
the students can focus on the key words in the
practice. And last, if you can place the two
words together, this is best.

Mami won’t want the pachinko balls.
Mihoko saw an ox in the oaks.
Kayoko put her coat on the cot.
Takako saw a fox near her folks.
Namiyo hoped no one would rob her robe.
Asako put her smock near the smoke.
Masako slipped on the slop on the slope.
Yumi would mope if she had to mop the
floor.
Junko helped the tot tote up the numbers.
Mariko poked a hole in her pocket.

For example, “Sachie ran the lap rapidly.”
for [l] and [r], or “Mari  drove the jeep deep into the
jungle.” for the [j] and [d] sounds.

Experience has shown that this activity can be
completed in about 10 to 12 minutes for each student
to read a sentence in a class of 30. Any longer than 10
minutes and disinterest seems to set in. It is surpris-
ing how quiet the class gets as they await their turn
to say their one sentence.

Reference

Concluding Remarks
When you create the sentences for this type of

Nii, D.L.F. and Nilsen, A.P. (1971). Pronunciation Contrasts in
English. New York: REgents Publishing Co.

a&

CL,  AppleComputerAuthofizedl&seuer
Get Your Hands On A New POWER Mac,

JALT-CATENA Education Program
Through  the JALT - CATENA Education Program any JALT member can purchase

Apple Computer products at special prices from CATENA

The new Power Macs  have arrived. So have the new “Quadra Level”
PowerBooks and  the “All-In-one” LC 575 and The  LC 275.
We have special discounts for all JALT members so there is no better time to
make a Mac your own.
Call Robert Martens at Catena in Tokyo to find out more on these
price/Performance Stars and be sure to mention that you are a JALT member
when calling to get the JALT discount of 25% on most models.
In addition, for every purchase, CATENA Corporation will donate a 2 to 3%
commission, which will go directly into the JALT Komiya Scholarship Fund.

CATENACORP.
Daiichi-Kasuya Bldg 3F, 2-5-12. Higashi-Shimbashi, Minato-ku,  Tokyo 105
Tel.03-5400-1405 Fax.03-5400-1412
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A unique text!
Bridges the gap

between the
nglish-language

classroom and
the real world!

Full Color Cultural
Scenes and Activities
that:

n develop language skills
w focus on specific parts of

life in the U.S.
n  build everyday vocabu-

lary
H make studying fun

A  C h a p t e r  8 At a Fast-Food Restaurant

3r- - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -

Please send a sample copy of Everyday Situations for Communicating
in English. I’d like to consider it for adoption. I

fame: I
 LANGUAGEHOUSE  Sc!xN--- I

Hayakawa Building, 5-14-7 Hakusan Address: Home 0 School 0 I
1 Bunkyo-ku, Tokyo 112 I

1 Tel: 03  3943 6857 Fax: 03 3943 6863 ~~TEL: Home 0 School 0 I
L - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - 1



edited by dennis woolbright
All news pertaining to official JALT organizational activities should be sent to the JALT News editor at the address listed in the Masthead
Deadline for submission is the 19th of the month. All copy is subject to editing for length, style, and clarity.

Major Constitution and By-Laws
Revision Considered

JALT Annual Business Meeting, Sunday, October 9
from 12:30-14:30  during the JALT 94 International
Conference at Matsuyama University in Ehime, Shikoku.
Donald Freeman, JALT 94 main speaker and Past Presi-
dent of TESOL, will talk briefly about what teaching
organizations can do for our profession. The Annual
Meeting is open to all members; please attend and
vote on several important issues facing JALT.

Student Membership

Central Office Announcement. Under the new policy,
effective as of June, 1994 student membership is avail-
able to all students pursuing a full-time course of
study. Proof of student status must accompany appli-
cation and be resubmitted at each renewal to the JALT
Central Office.

Get on Base!
JALT’s Program Database

Make sure that your presentation has been reported
to JALT’s program database. Check with the chapter
where you presented to ensure that they have re-
ported it, and if not, ask them to do it, or do it your-
self. If you have a presentation you would like to get
on the database, present it at a JALT meeting and
make sure that the chapter sends a Chapter Presenta-
tion Data Record for inclusion in the database. You
must have presented at a JALT meeting to get on the
database; it may be a regular chapter meeting, local
conference meeting, or at the annual conference.
Torkil Christensen Chapter Programs Liason Fax:
011-737-3680 .

Cambodians to Speak

Mr. Chhun Bora & Mr. Peou Hor, winners of the JALT
International Scholarship, will  present at JALT 94 in
Matsuyama and at other local chapter meetings.

Open Positions in JALT

Paid Positions:
(1) The Pre-conference Planning Committee will
accept bids on the contract for the work of Proposal
Inputter for the 95 Conference. Submit an applica-
tion letter and resume. Detail computer experience
and knowledge of File Maker Pro and Macintosh
computers with the bid.

(2) Bids for the contract of Inputter and Layout
Person for conference publications are being ac-
cepted. These include the Conference Handbook,
Call for Papers and Supplement. Submit an applica-
tion letter and resume as stated in (1) above.

Unpaid Position
Applications are being accepted for the position of

Conference Program Chair for JALT 95 in Nagoya.
The Conference Program Chair is responsible for
coordination of the conference schedule, supervising
the Reading Committee and some related correspon-
dence and publicity. The Conference Program Chair
works with the National Program Chair and the Pre-
conference Planning Committee.

Direct questions or applications to: Jane
Hoelker, Chair of the Pre-Conference Planning
Committee, KIT General Education, English Pro-
gram, 7-1 Ogigaoka-Nonoichi, lshikawa-ken 921
Fax: 0762-94-6701.

Reviews Editor for the JALT Journal
The JALT Publications Board invites applications for
the position of Reviews Editor for the JALT Journal. A
commitment of three to four years will be required.
The qualifications are:

1 .
2 .

3 .

4 .

5 .

Previous editorial experience.
An innovative vision for reviews in the JALT
Journal .
A sound background in issues relating to
language education, including a Master’s
Degree in language education or a related
discipline.
Seven or more years of experience teaching
languages, at least four of which have been in
Japan, and a current resident of Japan.
A member in good standing of JALT.

To apply, mail a curriculum vitae, including a list
of publications, and a two to three page statement
describing your vision for reviews in the JALT  Jour-
nal to: Greta J. Gorsuch, JALT Publications Board
Chair, #601  Koruteju, 1452 Oazasuna, Omiya,
Saitama-ken 330. Faxed applications will  not be
accepted. Application deadline: October 31, 1994.

Chapter Reports Editor Wanted for
The Language Teacher

The JALT Publications Board is seeking a new Chap-
ter Reports Editor for The Language Teacher.  The
successful candidate will have some editorial experi-
ence, a strong understanding of JALT chapter pre-
sentations and meetings, and will be a member in
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Introducing....

Vidioms: Activating
Idioms for ESL

90 idioms in 15 units

6 idioms per lesson

3 video tapes (over 2 hours total)

Humorous, every skit has a punch line! s
CD

Allows students to really understand idioms wI

Role play

Easy to use

and

and

-

oral exercises in every lesson 9)
Y

versatile a

b-a Workbook IS Reproduciable! c
L
(D

0

c
a
c/)

A Please send me more information on Vidioms. 51
-8

Name : 3
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0

EYNARD School :
PUBLISHING LTD

Ogura Bldg. 3F
Address :

l-2-5 Nishi-sugamo,
Toshima-ku,
Tokyo 170 ~ Home School
T e l  :03-5394-3500 ~
Fax : 03-5394-3505 ~ Tel : Fax:

Meynard Publishing



JALT News

good standing of JALT. To apply, please send a one
page resume and a cover letter to Greta Gorsuch,
JALT Publications Board Chair, by October 10.

National Officer Positions

Nominations are now  being accepted for the follow-
ing National Officer positions;

Vice President
Recording Secretary
Program Chair
Public Relations Chair

Nominations can be made by any member of JALT in
good standing and should be directed to the chair-
person of the Nominations and Elections Committee
no later than Friday, September 9, 1994. This cutoff
date is needed to allow the NEC time  to assemble
relevant biographical information for each nominee
in time to meet TLT deadlines for the November
issue and for the printing, distribution, and return of
ballots by the November 20 deadline specified by the
JALT constitution.

Nominations should be printed clearly on a post-
card with the name of the nominee and the position
for which s/he is being nominated. Please print your
own name, chapter, and telephone/fax number on
the same card for verification purposes. It is recom-
mended that you contact the person you wish to
nominate to make sure that s/he is willing to run for
the office in question. This will save time for the
NEC, who are obliged to contact each nominee.

NEC Chairperson: Yuzo Kimura
l-l-8 H305, Ichinotani-cho,
Suma-ku,  Kobe 654

IATEFL Representatives
Each spring JALT sends representatives to the
TESOL Convention in North America and IATEFL
Conference in Europe. (The TESOL-Convention will
be held in Long Beach, California, March 28 to April
1, 1995;  the IATEFL Conference will be held at the
University of York, England in April,  1995.) Please
suggest the names of any JALT members you
know-including yourself-who might be interested
in attending TESOL or IATEFL as a JALT representa-
tive. The elections will take place at the January
ExCom  Meeting, 1995. Listed below are the condi-
tions for the nominees:

1) Nominations and supporting materials
(biodata and letter of intent) must be re-
ceived by the NEC Chair before December 1,
1994.

2)  Nominees for the TESOL/IATEFL must
complete all necessary procedures (i.e.,
registrations for the conference or accommo-
dations) on their own.

3)  The TESOL/IATEFL representatives must be
a member of these associations before par-
ticipating in the conventions.

4)  Representatives will be expected to  attend
various meetings at their conference and to
submit a written report to JALT after return-
ing to Japan.

A financial subsidy is available to help cover ex-
penses. To place nominations or for further informa-
tion, please contact one of the following NEC members:

Yuzo Kimura (Chair) ;  tel/fax:  078-736-5680 (h)
Donna Fujimoto; tel/fax: 0254-43-6413 (h)
Izumi Suzuki; tel: 0196-35-6416 (h);  fax: -38-0314 (h)

z-e

f
\

Coming in the October issue of The Language Teacher

Next month we are proud to offer our readers the third special issue of TLT for
1994, Cooperative Learning, edited by Christopher Jon Poel, Robert M. Homon,
and William F. Flaman If you haven’t encountered this interest area before, then
this issue is an introductory “must-read.” Roger and David Johnson first introduce
the background and major elements of the cooperative learning curriculum. In
subsequent articles, Spencer and Miguel Kagan, Yael Sharan, Elizabeth Coelho,
and Steve McGuire discuss the various ways in which CL can be exploited. Finally,
David Kluge and Christopher Jon Poe1 offer an annotated bibliography of books and
articles on CL for those interested in exploring this approach to FL instruction even fur-

, ther If you’re interested in curriculum design, you won’t want to miss our October issue.
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Main Speakers

Mario Rinvolucri currently works for
Pilgrims and the Cambridge Acad-
emy in Canterbury, England. Among
the many books he has written in
collaboration with other Pilgrims
trainers and writers are Grammar
Games and The Q Book (with John
Morgan). He is currently working on
three projects: a book of exercises to

encourage students to focus on their own processes,
another book of grammar games, and a book about
reading and writing letters in the classroom.

Grammar Many Ways . . . . . . . . . . . . . . . . . . . . . . . . . Saturday 1:00
Grammar is Fun . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . Saturday4:00
Students Look at Student Process . . . . . . . Sunday 2:30
Students Write Letters to Each Other . . . . . Monday 1 1 : 0 0

Leslie Beebe is Professor of Linguis-
tics and Education in the Applied
Linguistics and TESOL programs of
Teachers College Columbia Univer-
sity in New York. She has published
widely in the areas of sociolinguistics
and second language acquisition. In
addition to her many contributions to
the literature on the social uses of

language she is editor of Second Language Acquisition:
Multiple Perspectives. Her current research deals with
the “social rules of speaking” - the unwritten socio-
cultural norms that language learners have such diffi-
cult time picking up.

Rudeness: The Neglected Side of Communicative
C o m p e t e n c e . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .Saturday 3:00

The Social Rules of Speaking: Basics-Not Frosting
o n t h e C a k e  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . Sunday 11:00

The Social Rules of Speaking: How to Analyze and
Teach Them . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .M o n d a y 1:00

Donald Freeman  is a member of the
faculty of the Master of Arts in Teaching
Program at the School for International
Training and past President of TESOL.
He is the author of numerous articles  on
language education and has edited a
book on teacher education. In 1992, he
was awarded a Spencer Fellowship
with the National Academy of Educa-

tion to continue his research on how teachers develop and
change their classroom  teaching.

Teaching as Decision-Making: A Means to Reflec-
tive Practice . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . ,.. Saturday 2:00

Teacher Education and Learning to Teach . . . . . . . . . . . . . .
. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .. . . . . . . . . . . . . . . . . . Sunday 2:30

Teaching and Research: Questions of Power, Sto-
ries of Practice . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .M o n d a y 1 1 : 0 0

edited by bill casey

Featured Speakers
Michael McCarthy, Director, Centre for English
Language Education, University of Nottingham,
"Idiomatic Expressions in Contemporary Discourse ,”
Sponsored by Cambridge University Press

Lance Knowles, President of DynEd International,
Forward to the Basics: “Integrating Multimedia into the
ELT Tradition,” Sponsored by DynEd  JAPAN

Rosamund Elizabeth Moon, Editorial  Manager,
COBUILD, “Back to Basics Through Lexical Comput-
ing,” Sponsored by Harper Collins JAPAN

David Paul, Principal/Owner, David English House,
Hiroshima, “A Totally Involved  Structured Approach to
Learning,“ Sponsored by Heinemann ELT

Julian Edge, Doctor/Research Fellow, Aston  Univer-
sity, Birmingham, “The Basics  o f  Des igning Your Own
Teaching,” Sponsored by Longman  JAPAN

Jack Richards, Professor, City Polytechnic of Hong
Kong, " Vocabulary Revis i ted,”  Sponsored by Oxford
University Press

Susan Stempleski, Instructor, Hunter College of the
City University of New York,
“Using Video in Language Teaching:  The Basics and
Beyond,” Sponsored by Prentice Hall Regents

David Nunan, Director of the English Centre, The
University of Hong Kong, “Designing Task-based Mate-
r ia l s ,”  Sponsored by Thompson Publishing JAPAN

Virginia Hamori-Ota, Director, The American Lan-
guage Institute, American University of Paris, “Tech-
niques and Strategies for Program Administrators,”
Sponsored by YOHAN

Tidbits

Bill Gatton, Associate Member Representative, is
very optimistic about the 94 conference after a recent
visit to the 94 Matsuyama conference site.

“Early Bird Fee Waivers” go to Beth McKenty,  Amy
D. Yamashiro and Larry Cisar for being first to
present their poster proposals.

Almanac predicts clear sunny and mild weather for
the JALT 20th Annual Conference on Language Teach-
ing/Learning to be held in Matsuyama October 7-10.
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-Today’s Course for Changing Japan-

l  120 pp. ¥l800

v-
l  Teacher’s Notes and Tape available

by Dale Fuller
Linda Fuller

\

Please send a sample copy of CHANGlNG  TIMES.
I’d like to consider it for adoption.

I

1 LANGUAGEHOUSE ~d~sHomc10 Schoo,~ II..
I

Hayakawa Building, S-14-7 Hakusan
Bunkyo-ku,  Tokyo  112  I

1 Tel: 03 3943 6857  Fax: 03 3943 6863 I

l -
TEL: Home 1 School 0

_ _ _ _ _ _ _ _ _ _ _ _ - - - - - - - - - - - - - - - - - - -J



EYNARD

tarting Business Engli
-Formal and informal

dialogues

-Controled introduction of
language structures

-Key business vocabulary

-can be used with students
from elementary level

-Helps the learner with
written and spoken busi
ness communication.

Starting Business English, from BBC English, is a video course
designed to teach the English of international business.

1 The classroom pack comprises:
2 video cassettes (total 2 hours 40 minutes)
3 audio cassettes
Student’s book
Teacher’s Guide

(1vu EYWARDPIJBLISHING.  LTD
Ogura Bldg.
l-2-5 Nishi-sugamo,
Toshima-ku,
Tokyo 170
Tel : 03-5394-3500
Fax : 03-5394-3505

Please send me more information on Starting Business
English.

Name :

School :

Address :

Home II

Tel :

School U

Fax:

MEYNARD PUBLISHING



edited by lyneve rappell

Announcement
Edmonds Community College- Kobe Campus offers a
Certificate Program in Teaching English as a Second
Language. Program can be completed in 3 quarters.
Courses may be taken individually with permission of
instructor. College credit available for all classes. Each
course is worth 5  credits. Classes on Tuesdays and
Thursdays 2:15- 4:45.  Fall quarter commences October
4, 1994. For further information contact: Mr. Chris
Gilman  or Mr. Kaz Honda, Tel: (0120) 592-550;  Fax:
(078) 594 7024; CompuServe 772254,364; Internet
mcain@ctc.ctc.edu

Call for Papers
JALT CALL N-SIG and JALT Nagoya Chapter, in conjunc-
tion with JALT Associate Members, will be holding a
computer and video Software Fare in Nagoya on November
23. In addition to commercial exhibitors, individual teachers
who have developed video or computer software for
language learning are invited to exhibit and demonstrate
their projects. Submissions should include, name,
address, home/ work phone, fax, title of project and a
short description of project. Send submissions to Albert
Dudley, Kinjo  Gakuin University, 2-l 723 Omori,
Moriyama-ku, Nagoya 463. fax 052-799-2089.  Deadline
for submissions is Monday, October 24.

Call for Papers
JALT Southwest Region will be sponsoring An Interna-
tional Conference on Language Teaching in Kokura,
Kitakyushu, May 14, 1995. We are requesting papers
and poster presentations, which can be given in English,
German, Japanese, or Korean, for our conference in
Kitakyushu. The theme of the conference is “Sharing the
Challenge; What Native and Non-Native Language
Teachers Can Learn from Each Other.” We are
particularly looking for presentations which will provide
insights across teaching experiences-presentations by
non-Japanese teachers of language will be useful to
Japanese teachers and vice versa. Presentations will be
given during 45-min.  periods. Be sure to allow time for
questions. Abstracts of 100-400 words, in English only,
should be sent to : George Russell, 3-2-203 Sensui-cho,
Tobata-ku, Kitakyushu 804. Please indicate whether you
will need audiovisual support, etc. The abstracts must
be postmarked no later than November 30.

Call for Papers
The International Association of World Englishes
(IAWE)  is calling for papers for their Second Interna-
tional Conference On World Englishes, to be held in
Nagoya on May 25-28, 1995. Papers, colloquia, and
workshops relating to world Englishes are welcome,
particularly  on the following issues: Power and Ideology;
Standards and Norms: Literature; Discourse  Strategies;
Pedagogy; The Bilingual's Creativity  in English Evalua-
tion and Testing and Research. Papers should be 20
minutes long with 10  minutes for discussion. Abstracts
should be 200 words and include the presenters names,

affiliation, address, phone and fax number and any AV
needs. They should be submitted in quadruplet to: Larry
Smith (AIWE) Program on Education and Training, East
West Center, 1777 East West Road, Honolulu, Hawaii,
96848 Tel: 808-944-7634. Fax:808-944-7070.  Deadline
for Abstracts: November 30, 1994.

Call for Papers
Chulalongkorn University Language Institute is holding
an International Conference on Expanding Horizons in
English Language Teaching, in Bangkok, November
27-29, 1995. Proposals for papers, presentations,
demonstrations, workshops and poster sessions must
be made in English. Deadline for proposals: July 1,
1995. For presenters forms and more information
contact: Associate Professor Chaniga Slipa-Anan,
Director, Chulalongkorn University Language Institute,
Phaya Thai Road, Bangkok 10330, Thailand. Tel: (66-
2)218-6036, 218-6037, 218-6031,  218-6081, 218-6012.
Fax: (66-2) 252-5978.

I- Special Issue of TLT: Call for Papers
’ There will be a Special Issue of The Language Teacher

in October 1995 on “University Language Education in
Japan.” The guest editor of this issue (name and address
below) invites proposals for feature articles on this
subject in either Japanese or English. The issue will

’ focus on the historical context and current environment of
1 language educati on  in Japanese universities, and their

pedagogical implications. Proposals for the “My Share,”
“Opinions &  Perspectives,” and “‘JALT UnderCover’
sections of the Special Issue are also welcomed. Send
proposals to:

Gillian Kay
406 Chateau Yasunoya, 1-5-l 2 Yasunoya-cho,

1 Toyama-shi 930; Tel/fax: (0764)-41-1614
/ Proposals should be between 200-400 words.
1 Deadline: December 15, 1994.L-

September 1994
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ii$ikQ@Qim@B edited by cathy  sasaki
Up-coming events in your locale? Send your chapter meetings announcements to the editor at the address listed in the Masthead. Contact the
editor for guidelines. Deadline: the 25th of the month. All copy is subject to editing for length, style, and clarity.

Change in Deadlines: Effective from October, the deadline for Chapter Meeting Announcements will be
the 19th of the month, two months prior to the issue in which the announcement is to appear. This
means that announcements for the December issue of TLT  must be received on or before October 19th.

CHIBA

Topic: Toward Cultural Compe-
tence for an Overseas
Homestay

Spkr: Mary Chikayama
Date: Sunday, September 11
Time: 1:30-3:30  p.m.
Place: Sen City Bldg., 12F (behind

Sogo  Dept. at JR Chiba Sta.)
Fee: Members free; non-members

¥1000
Info: Gordon Sites, 0432-44-7128
This presentation focuses on preparing
high school students and university
students linguistically and culturally
for class trips and homestays overseas.
Classroom activities addressing the
transactional and interactional pur-
poses of language, non-verbal commu-
nication and presentation skills  will be
presented along with culture aware-
ness activities.

Mary Chikayama teaches univer-
sity, secondary and middle school
levels.

FUKUI
Topic: Multimedia ELT: Education in

the (CD-Rom) Driver’s Seat
Spkr: William Gatton
Date: Sunday, September 18
Time: 1:30-3:30  p.m.
Place: Fukui International Ex-

change Center (Fukui
Kenmin Kaikan, 6F)

Fee: Members free; non-members
¥500

Info: Takako Watanabe, 0776-34-
8334
Dominic Cogan,  0776-61-
4203

Through hands-on interaction with
computers, participants will learn to
identify what CAI  can do best and
how it can best be done. In particu-
lar, the benefits of using CAI  in
developing listening skills will be
shown. The session assumes no
previous computer experience.

William Gatton is founder and
president of DynED  Japan.

FUKUOKA
Topic: Awareness of Global Re-

sponsibility

The Language Teacher 18:9
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Spkr: Tetsuo Nakamura
Date: Sunday, Sept. 11
Time: 1:00-5:00  p.m.
Place: Kitakyushu International

Village Center (1-l-l Hirano,
Yahatahigashi-ku,
Kitakyushu, TEL 093-662-
0055)

Fee: Free
This lecture will be about how
nongovernmental organizations
(NGO) work and how teachers and
students can become more involved
with NGO activities. The lecture
will be delivered in Japanese with
simultaneous translation provided.
A question and answer period will
follow the presentation.

Tetsuo Nakamura is a medical
doctor who treats leprosy patients
in Pakistan. He also works with
refugees from Afghanistan.

Topic: Cambodian English Educa-
tion: Reconstruction

Spkr:  Peou Hor and Chhun Bora
Date: Saturday, October 1
Time: 1:00-5:00  p.m.
Place: (Same as September meeting)
Fee: Free
Info: L. Dennis Woolbright, 093-

561-2631, ext. 235
The speakers will describe how
English education in Cambodia has
evolved from the days of the Pol Pot
regime to the present. Prior to this
presentation, Mary Wilder, head of
Mercei University’s Engiish depart-
ment, will speak on the theme “A
Woman’s Place” from 10 a.m. to
noon. Simultaneous translation into
Japanese and nursery facilities will
be provided.

Peou Hor and Chhun Bora are
winners of the JALT National Inter-
national Scholarship.

FUKUSHIMA
Topic: Learning to Learn
Spkr: Steve Martin
Date: Sunday, Sept. 25
Time: 1:30 p.m.
Place: Koriyama Bunka  Center
Fee: Free
Info: Gary Spry, 0249-38-7917

HAMAMATSU
Topic: The Construct of Oral Com-

munication
Spkr: Kensaku Yoshida
Date: Sunday, September 18
Time: 2:00-4:00  p.m.
Place: Create Hamamatsu (next to

Enshu Byoin mae Sta.)
Fee: Members free; non-members

¥1 0 0 0 ;  students ¥500
Info: Brendan Lyons, 053-454-4649

Mami Yamamoto, 053-885-
3806

This presentation will give a theo-
retical account of the two oral skills,
speaking and listening. Speaking
skills not only involve the ability to
interact with people, but also the
ability to express one’s opinions.
Listening skills differ in quantity
and quality of listener involvement.

Kensaku Yoshida, Sophia Univer-
sity, is author of the Ministry of
Education approved texts for Oral
Communication.

HIROSHIMA

Topic: Listening: Content, Culture,
Tasks and Strategies

Spkr: Marc Helgesen
Date: Sunday, September 18
Time: 1:00-2:00  p.m. - teacher-

sharing meeting
2:00-4:00  pm- main presen-
tation

Place: Hiroshima International
Center (Hiroshima Crystal
Plaza 6F,  near ANA Hotel)

Fee: Free (sponsored by Cam-
bridge University Press)

Info: Elizabeth Smith, 082-282-
5311 (w), 082-286-9781 (h)
Carol Rinnert, 082-239-1374

After exploring the nature of listen-
ing and strategies for skill develop-
ment, Marc Helgesen will consider
how the learners’ culture affects
their ability to listen. Participants
will create listening tasks based on
prepared and authentic samples,
and listening texts.

Marc Helgesen, Miyagi Gakuin,
Sendai, is co-author of a recent
listening text.

On Saturday, September 17, there



The New Level of Let’s Go
Student-centered dialogs

Alphabet and phonics development

Active listening skill practice

Frequent recycling of language

NEW fun song and activity book:
Let’s Chant Let’s Sing

A Fun Supplement to Let’s Go Level 1

A new, two level addition to
Oxford’s popular children’s
course for Japan, Let’s Go.

A perfect supplement for
your kids’ classes!

To: OXFORD UNIVERSITY PRESS
2-4-8 Kanamecho Toshima-ku, Tokyo 171
Tel: (03) 5995-3801 Fax: (03) 5995-3919

A Tradition of



11vu EYNARD

Now representing ELi in Japan

For more information on these and other ELi  titles please contact:
Meynard Publishing Limited
Ogura Building 3F
l-2-5 Nishi-Sugamo
Toshima-ku Tokyo 170
Tel : 03-5394-3500 Fax : 03-5394-3505

MEYNARD  PUBLISHING



will be a “Great Debate” with
JALT’s National Officers at a popu-
lar restaurant in Hiroshima City.

HOKKAIDO

Topic: Switching on to Video
Spkr: Susan Stempleski
Date: Sunday, October 2
Time: 1:00-5:00  p.m.
Place: Hokudai University Confer-

ence Hall (Kita  8 Nishi 5)
Fee: Free (sponsored by PHR)
Info: Ken Hartmann, 01l-584-

7588
This practical workshop concerns
using pre-recorded video in lan-
guage teaching. Participants, acting
as students and observers, will
become familiar with sources and
varieties of video  material,  criteria
for their selection, video hardware
capabilities, specific techniques for
teaching with video, and guidelines
for planning video-based lessons.

Susan Stempleski is an interna-
tionally known author and teacher
trainer specializing in video.

IBARAKI
Topic: The Process of Evaluation
Spkr: William Bradley
Date: Sunday, September 18
Time: 2:00-4:30  p.m.
Place: Mito Shimin  Kenshu Center,

Rm. 206 (next to Lake Senba)
Fee: Members free; non-members

¥500
Info: Martin E. Pauly, 0298-58-

9523
Michiko Komatsuzaki,  0292-
54-7203

This presentation will start with a
background of evaluation in the
field of English Language Teaching
and then progress to some specific
areas in which evaluation can be
utilized. Such areas include materi-
als evaluation, workshop evalua-
tion, and evaluation as a form of
mediation between teachers, re-
searchers and administrators.

William Bradley is involved with
curriculum evaluation at the Kanda
Institute of Foreign Languages.

KAGOSHIMA
Topic and speaker to be announced
Date: Sunday, September 25
Time: 2:00-4:00  p.m.
Place: Kyuden Community Plaza,

Kagoshima Shoko Kaigisho
Biru (Aimu) 2F, Higashi-
sengoku l-38, Kagoshima-
shi (0992-24-6896)

Chapter Meetings

Fee: Members free; non-members
¥500;  students ¥300

Info: Robert Berman, 0995-58-
2690 (h)

KANAZAWA
Topic: Speaking of oral profi-

ciency...: The ACTFL-Oral
Proficiency Interview and its
Proficiency Guidelines

Spkr: Hiroko Fudano
Date: Sunday, September 18
Time: 2:00-400  p.m.
Place: Shakai Kyoiku Center, 4F,

Honda-machi, Kanazawa
Fee: Members free; non-members

¥600
Info: Neil Hargreaves, 0762-80-

3448
Mikiko Oshigami, 0764-29-
5890

The ACTFL-OPI is a test that mea-
sures a student’s functional ability to
use a foreign language. It has a
precisely designed testing procedure
to elicit ratable samples. The speaker
will explain, demonstrate and dis-
cuss this unique testing method.

Hiroko Fudano teaches English
and Japanese at Kanazawa Institute
of Technology.

KOBE
Topic: Teaching a Textbook Com-

municatively
Spkr: John Haywood
Date: Sunday, September 25
Time: 1:30-4:30  p.m.
Place: Kobe YMCA Language

Center, 4F (078-241-7205)
Fee: Free
Info: Charles McHugh, TEL/

FAX/ANS: 078-881-0346
Nihei Nagaki, 078-593-7998/
FAX 078-593-9957

The speaker will explore the possi-
bilities of creating a classroom
environment for learning across the
skills. Participants will examine
ways of integrating texts with
students’ needs, by creating activi-
ties which provide a supportive
framework in which they can use
their own language stock to com-
municate imaginatively.

John Haywood  is the Cambridge
University Press ELT Representa-
tive for the Kansai area.

KYOTO
Topic: Students’ Expectations: A

Cross Cultural Comparison
Spkr: Stephen Ryan
Date: Sunday, September 25

Place: Kyoto Kyoiku Bunka  Center
(4-13  Kawahara-cho, Shogo-
in Sakyo-ku), 075-771-4221

Fee: Members free; non-members
¥500

Info: Michael Wolf, 0775-65-8847;
Kyoko Nozaki, 075-711-3972
Michael Furmanovsky, 0798-
26-0692

The presenter will report on several
studies which used cross-cultural
research techniques to investigate
the expectations that students bring
with them to the classroom. The
groups compared were Australian
and Japanese university students.
The results will interest anybody
who teaches across cultures.

Stephen Ryan teaches at Osaka
University of Technology and edits
the Bilingual SIG’s newsletter.

MATSUYAMA
Topic: Using Kana for Teaching

English Pronunciation
Spkr: Steven Mills
Date: Sunday, September 25
Time: 2:00-3:00  p.m. (presentation)
Place: Shinonome High School
Fee: Members free; non-members

¥ 1 0 0 0
Info: Gregory Gray, 0899-32-6088

or 25-7111 ext. 561
This participant-centered interactive
presentation concerning the merits
and demerits of teaching English
pronunciation through kana will be
relevant and understandable to
everyone. Following the presenta-
tion, until 5:00 p.m., local coordina-
tors for October’s International
Conference will settle final logistics,
answer questions, promote aware-
ness, etc.

Steven Mills is author of The
Complete Standard American English
Pronunciation.

NAGASAKI
Topic: International Haiku for

Speakers of English
Spkr: David McMurray
Date: Sunday, September 25
Time: 1:30-5:00  p.m.
Place: Shimin  Kaikan (opposite

Kokaido)
Fee: Members free; non-members

¥1000
Info: Brian Moss, 0958-20-5713

Motoshi Shinozaki, 0959-25-
0214

The use of international haiku, seven
verse (tanka)  and linked verse
(renku) to teach pronunciation,

September 1994
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Chapter Meeting,

conversation and composition will
be discussed in this workshop.
Lesson plans and activities for junior
and senior high school as well as
university and company classes will
be presented. The speaker will also
share ideas on how to run an effec-
tive JALT chapter.

David McMurray  is past JALT
National President and past presi-
dent of the Matsuyama chapter.

NAGOYA
Topic: Bilingual Children: How can

we help them retain their
special ability?

Spkr: Douglas Jarrell
Date: Sunday, September 25
Time: 12:30-4:00  p.m.
Place: Mikokoro Center, 3F (Naka-

ku, Nagoya)
Fee: Members free; non-members

¥1000
Info: Helen Saito, 052-936-6493

Ryoko Katsuda, 0568-73-2288
The presenter will discuss motivational
problems bilingual children face in a
monolingual culture. Children often
don’t appreciate their ability, an atti-
tude which leads to neglect and atro-
phy. Based on his experience in this
field, the presenter will demonstrate
techniques to rekindle the children’s
interest in language.

Douglas Jarrell is a lecturer at
Nagoya Women’s University and
Curriculum Coordinator at Bell
English Schools.

Topic: Switching on to Video
Spkr: Susan Stempleski
Date: Tuesday, October 4
Time: 6:00-8:00 p.m.
Place/Info:

(same as for September)
Fee: Free
This workshop addresses the why,
what and how of pre-recorded
video in language teaching. Partici-
pants will become familiar with
sources and varieties of video
material, selection criteria, video
hardware capabilities, and guide-
lines for planning video-based
lessons. Basic techniques are high-
lighted along with the presenter’s
original techniques.

Susan Stempleski is an interna-
tionally known author and teacher
trainer specializing in video.

NARA

Topic: Contrastive Pragmatics  of
English and Japanese Offers
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and Requests
Spkr: Kiel Christianson
Date: Sunday, September 11
Time: 1:00-4:00  p.m.
Place: Nara Saidaiji YMCA Annex
Fee: Members free; non-members

¥ 1 0 0 0
Info: Sachiko Shimomura, 0742-

46-4724
Bonnie Yoneda, 0742446036

Pragmatic appropriateness is par-
ticularly difficult for ESOL  teachers
to assess because it is dependant on
the specific situation, the specific
interactants, varying ideas of what is
polite in the L2, and Ll interference.
This presentation uses a contrastive
approach to illustrate the pragmatics
of offers and requests in both English
and Japanese.

Kiel Christanson is on the faculty
of the University of Aizu,
Fukushima Prefecture.

NIIGATA
Topic: Audio-visual Input and

Collective Processes
Spkr: Mohammed K. Ahmed
Date: Sunday, September 18
Time: 1:00-3:30  p.m.
Place: Niigata International Friend-

ship Center (Kokusai Yuko
Kaikan), Kami Okawa-mae
dori, TEL 025-225-2777

Fee: Members free; non-members
¥1000

Info: Michiko Umeyama, 025-267-
2904
Donna Fujimoto, 0254436413

This listening comprehension ap-
proach involves a collective process
of meaning construction by the
students in response to carefully
designed guidance by the teacher.
Through repeated listening, discus-
sion and work with transcripts,
students discover the full extent of
the ingormation and its language
aspects.

Mohammed K. Ahmed is on the
faculty of International University
of Japan in Niigata prefecture.

OKINAWA

Topic: CE, RO, AC, AE: Which
learning style are you?

Spkr: Jane Hoelker
Date: Sunday, September 11
Time: 2:00-4:00  p.m.
Place: Okinawa Christian Junior

College, Room l-l
Fee: Members free; non-members

¥500
Info: Jane Sutter, 098-855-2481

This workshop will offer points on
how to design a lesson that appeals
to all learning styles. Participants
will be introduced to the Learning
Styles Inventory and learn how it
can be useful for the classroom as
well as educational organizations
and committees.

Jane Hoelker teaches at the
Kanazawa Institute of Technology
in Ishikawa.

OMIYA
Topic: Can Writing Be Fun?
Spkr:  Keiko Kikuchi and Midori

Kimura
Date: Sunday, September 18
Time: 2:00-5:00  p.m.
Place: YMCA, Kita  Urawa
Fee: Members free; non-members

¥ 1 0 0 0
Info: Michael Sorey, 048-266-8343
The presenters will demonstrate and
discuss free writing and composition
activities which they have used in
high school and university classes.

Keiko Kikuchi and Midori Kimura
teach writing in high schools and
universities in Saitama Prefecture.

OSAKA

Topic: Learning Japanese: Some
Strategies for Success

Spkr: Ted Sanders
Date: Sunday, September 18
Time: 2:00-4:30  p.m.
Place: Bentencho YMCA (visible

from Bentencho JR or sub-
way sta.)

Fee: Members free; non-members
¥ 1 0 0 0

Info: Jack Yohay, 06-771-5757
Terukuni Koike, 0723674657

After identifying obstacles to learn-
ing Japanese as a second language,
strategies to enhance the learning
process will be offered. Participants
are asked to bring and share their
own materials and tell of their own
experiences in learning Japanese as a
second and even as a native language!

The Osaka ExCom  would also
like to receive suggestions for
implementing JALT’s  new policy of
increasing Japanese language use in
the organization.

Ted Sanders teaches English at
International Buddhist University.

SENDAI
Topic: 26 Basic Things Any EFL

Kids Teacher Should Know
Spkr: Setsuko Toyama
Date: Sunday, September 18
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Make New Friends with

The new edition of American Streamline
* Updated and in full  color

* Re-written units in each level

* New communicative and
listening activities

* Additional classroom activities

* New compact disc recordings

“We felt we could improve
American Streamline by

updating the art, design and
content, by using full color
throughout and by offering

additional classroom activities"
Peter Viney (author)

New American Streamline Connections
coming January 1995

2-4-8  Kanamecho, T

Tel: (03) 5995-3801

Please send me a free
New American  Streamline Departures q

A Tradition of
Excellence

Name:
School:
Address:  f___ 



Chapter Meetings

Time: 1:00-400  p.m.
Place: 141 Building, 5F
Fee: Members free; non-members

¥1000
Info: Chris Huston, 022-273-8345

Kazuko Honma, 022-273-1082
The presenter will share and discuss
26 basic ideas and activities that
have been successful in classes.
There will be many chances for
audience participation . Join as a kid
and leave as a happier teacher.

Setsuko Toyama, past JALT Na-
tional Membership Chair, has taught
children and adults for 13 years.

SHIZUOKA
Topic: Between Us
Spkr: Yoko Narahashi
Date: Sunday, September 18
Time: 2:00-4:00  p.m.
Place: Shizuoka Kyoiku Kaikan

(Take north exit of Shizuoka
Sta. to Kita  Kaido, turn right.
It’s next to Mr. Donut)

Fee: Members free; non-members
¥500

Info: Donna Burton, 0542-87-5711;
Fax 0542-84-0863

Using drama techniques, the
speaker will present BETWEEN US,
a coursebook for oral communica-
tion which emphasizes student
interaction. Pronunciation activities,
vocabulary exercises, dialogue
practices and interactive tasks taken
from the text, teacher’s manual and
audio cassette will be demonstrated.

Yoko Narahashi is a lyricist,
writer and director.

SUWA
Topic: Montessori Education:

World Peace Through Sec-
ond Language Acquisition

Spkr: Akiko Yamazaki
Date: Sunday, September 4
Time: 2:00-4:30  p.m.
Place: Matsumoto Agatanomori,

Dia-go kaigishitsu
Fee: Members free; non-members

¥500
Info: Mary Aruga, 0266-27-3894
How can acceptance of and flexibil-
ity toward different cultures be
developed in children? Akiko
Yamazaki will explain why and
how Montessori Education and
second language acquisition can be
effective in reaching this goal in
concrete ways.

Akiko Yamazaki is a graduate of
International Montessori
Association’s director’s course.

TOCHIGI
Topic: A question of motivation
Spkr: Barton Armstrong
Date: Sunday, September 18
Time: 1:30-4:30  p.m.
Place: Utsunomiya Higashi Com-

munity Centre (next to
Higashi Library)

Fee: Free
Info: Mark Davies, 0286-33-0292

Michiko Kunitomo, 0286-61-
8759

This presentation suggests that if
we keep our students emotionally
involved in the pre-teaching, com-
prehension and extension of new
language targets, we can train them
to communicate maturely and
effectively. Activities which help to
achieve this aim will be introduced
and demonstrated.

Barton Armstrong, currently with
Heinemann, has taught learners of
all ages in the U.S. and Japan.

TOKYO
Topic: A Greater Vision: Teaching

Toward the Future
Date: Sunday, November 20
Place: Showa  Women’s University
Info: Peter Ross, 0423-21-1941 (w)

N-SIG coordinators
Abstracts for this conference are
welcome in either English or Japa-
nese. The deadline for proposals is
September 2. No meeting in Sep-
tember and October.

TOYOHASHI
Topic: Teaching Oral Communica-

tion in High School
Spkr: Keiko Nakata
Date: Sunday, September 18
Time: 1:30-6:30  p.m.
Place: Aichi University Kinen

Kaikan, No. 1 Kaigishitsu
Fee: Members free; non-members

¥1000
Info: Richard Marshall, 0532-47-

0111
Tomoyo Kumamoto, 0532-
63-2337

WEST TOKYO
No meetings are scheduled for 1994.
West Tokyo Chapter needs assis-
tance from local members willing to
serve as volunteer officers, help
organize monthly meetings and
special presentations. Funds are
available. Please help our 130 local
chapter members share their ideas,
teaching techniques and classroom
research, and help to improve

language teaching and learning.
Contact Laura MacGregor, JALT

National Membership Chair, Tel/
Fax: 011-614-5753.

YO K O H A M A

Topic: Strategies for Learner Devel-
opment: Fossilization-Is
There a Way Out?

Spkr: Tim Newfields
Date: Sunday, September 25
Time: 2:00-5:00  p.m.
Place: Gino Bunka  Kaikan (near JR

Kannai Sta.)
Fee: Members free; non-members

¥ 1 0 0 0
Info: Ron Thornton, 0467-31-2797

Shizuko Marutani, 045-824
9459

The presenter will suggest some
ways to make classroom experi-
ences more realistic and help stu-
dents become more effective
learners. The value of student-
generated materials, goal setting,
and peer evaluation will be high-
lighted and the problem of fossiliza-
tion will be considered at length.

Tim Newfields teaches at Tokai
University in Shimizu.

Topic: Switching on to Video!
Spkr: Susan Stempleski
Date: Monday, October 3
Time: 7:30-9:00  p.m.
Fee: Free
Place/Info:

Ron Thornton, 0467-31-2797
This workshop addresses the why,
what and how of pre-recorded
video in language teaching. Partici-
pants will become familiar with
sources and varieties of video
material, selection criteria, video
hardware capabilities, and guide-
lines for planning video-based
lessons. Basic techniques are high-
lighted along with the presenter’s
original techniques.

Susan Stempleski is an interna-
tionally known author and teacher
trainer specializing in video.

September 1994
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A PROVEN SUCCESS IN A NEW FORMAT

Communicative Speaking and Listening Activities

* Revised format

I

* Full color throughout

* New pairwork activities

* New interleaved Teacher’s
Book

New Person to Person is for students who have already had several !
years of learning English yet are unable to communicate. A proven
success in Japan, it is designed to develop conversational fluency

/
:

in a wide variety of situations.

I 1

1 The Success Story Continues /
1 I

Don’t miss this chance to see for yourself!
Order your free inspection copies today!

To: OXFORD UNIVERSITY PRESS
2 - 4 - 8  Kanamecho, Toshima-ku,  Tokyo  171
Tel: (03) 5995-3801  Fax: (03) 5995-3919

Please send  me a free inspection copy  of New Person  to Person 0

I
ATradition of I

Name:
School:

Excellence
I

Address:7
(Home /  School) Tel :



Japan’s favorite listening course has just gotten better

* American English

* Updated content

* Full color design and art

* Engaging tasks and activities

Listen for It New Edition is Japan’s favorite listening course with
a balanced approach to listening skills development particularly
suitable for Japanese students. It is based on current research about
the nature of listening comprehension and its role in language
acquisition.

1 The Success Story Continues 1

Don’t miss this chance to see for yourself!
Order your free inspection copies today!

To: OXFORD UNIVERSITY
2-4-8 Kanamecho, Toshima-ku, Tokyo 171
Tel: (03) 5995-3801 Fax: (03) 5995-3919

Please send me a free inspection copy of: Listen for It New Edition 0



THREE GREAT COURSES HAVE JUST GOTTEN BETTER!

NEW AMERICAN STREAMLINE
DEPARTURES

A Tradition of

(Home I School)

LISTEN FOR IT
NEW EDITION

*More com

NEW PERSON
TO PERSON

* More fun
* New activities

* Updated content
* Full color throughout

prehensive Teacher’s Guides

1 GREAT COURSES IN AMERICAN ENGLISH 1

New Person to Person 0



edited by harold melville

(IBARAKI-KEN) Shion Junior College in Hitachi City,
Ibaraki-ken has an opening for a full-time English Instructor
beginning April 1,  1995. Qualifications: MA or above,
pre fe rab ly  in  TEFL- re la ted  f ie ld .  Some Japanese ab i l i t y
essential. Duties: Teach English Grammar and Composi-
tion, English Reading, etc. Extra-curricular duties include
committee work and student guidance. Salary & Benefits:
Based on Japanese Civil Service conditions. Application
Materials: CV, list of publications, copies or reprints of three
pub l i ca t ions ,  one  re fe rence ,  ce r t i f i ca te  o f  med ica l  examina-
tion. Deadline: October 11, 1994. Contact: Principal’s
Office, Shion Junior College, 6-l l-l Omika-cho, Hitachi
City, Ibaraki-ken 319-12. Tel: 0294-52-3215 (ext. 357).
Fax: 0294-52-3343. NB: Please send for full details before
submi t t i ng  app l i ca t i on  ma te r ia l s .

(KANTO/KANSAl) American Language School announces
full-time English instructor positions. Qualifications: North
American Native Speakers; University degree; Prior
teaching experience; experience with children & EFL
background preferred. Professional Attitude required.
Duties: Instruction, Evaluation & Placement of students of
all ages. Salary & Benefits: ¥250,000  per month (first
year), five weeks paid vacation, training provided, minimally
furnished apartment ¥48,000  per month. Application
Materials: Resume, cover letter, copy of diploma, photo,
references. Deadline: On-going. Contact: ALS / Attn:
Michael Hamlin, Fais Bldg., 2F,  1-6-1 Yotsukaido,
Yotsukaido-shi, Chiba-ken 284. Tel: 043-422-0090.

(KUMAMOTO-KEN) The Department of Anglo-American
Studies, Faculty of Foreign Languages, Kumamoto Gakuen
University announces one full-time Professor position.
Qua l i f i ca t i ons :  S t rong  academic  qua l i f i ca t i ons ,  good
experience, strong publication record in an area of English
L ingu is t i cs  re levan t  to  the  Methodo logy  o f  Teach ing  Eng l i sh
to Speakers of Other Languages. Duties: Teaching courses
in  Aura l  Eng l ish  ( in te rmed ia te  I ,  I I ;  advanced I ,  I I )  and
English Speech (intermediate, advanced). Salary &
Benefits: Excellent salary scale, benefits and allowances,
depending on age and experience. Application Materials:
Curriculum Vitae (non-returnable) and photograph.
Deadline: October 15, 1994. Contact: Dean of Faculty of
Foreign Languages, Kumamoto Gakuen University, 2-5-l
Ooe, Kumamoto City, Kumamoto. Tel: 096-364-5161.  Fax:
096-363- l  289.

(MATSUYAMA) Matsuyama University in Ehime-ken
announces a full-time position for Instructor of English.
Qualifications: Native speaker of English with MA in TEFL.
Knowledge of Japan and/or experience teaching Japanese
students a plus. Duties: Teach six classes/week of English.
Salary & Benefits: Two-year non-renewable contract;
includes salary (@¥4,500,000/year),  airfare to/from
Matsuyama; partial payment of health insurance; Y630.000
for research funds; other. Application Materials: CV,
transcripts, copy of diploma (not returnable to applicant).
Deadline: September 9. 1994. Contact: Yukio Takeichi,
Registrar, Matsuyama University, 4-2 Bunkyo-cho,
Matsuyama 790.

(NAGOYA) Kinjo  Gakuin University is seeking a part-time
English instructor. Qualifications: Masters degree in TEFL/
TESL ,  L ingu i s t i cs ,  Eng l i sh ,  Educa t i on ,  o r  re la ted  f i e l ds .
Prior university teaching experience preferred. Duties:
Teach ing  o ra l  Eng l i sh ,  l i s ten ing ,  o r  w r i t i ng  fo r  Eng l i sh
majors and in the general education program. Salary &
Benefits: One-year contract; Salary determined by
qualifications. Application Materials: Cover letter; Signed &
dated CV (including visa status). Deadline: November 30,
1994. Contact: Kazunori Yokota, Chair, Dept. of English,
Kinjo  Gakuin University, 2-1723 Omori, Moriyama-ku,
Nagoya 463. Tel: 052-798-0180. Fax: 052-799-2089.
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A completely new and original approach to reading:
17  non-fiction readers written and designed like a

magazine to appeal to today’s learner!

Titles-- *
Cinema
Future Life
International English
Money
Pacific World
Rock & Pop
The British Royal Family
The Green World
Mind & Body

The Media
The New Europe
The Olympic Games
Travel
USA
Youth Culture
Arts
Literature





MEMBERSHIP INFORMATION

JALT is a professional organization dedicated to the improvement of language learning and teaching in Japan, a vehicle for the
exchange of new ideas and techniques and a means of keeping abreast of new developments in a rapidly changing field. JALT,
formed in 1976, has an international membership of over 4,000. There are currently88 JALT chapters throughout Japan (listed
below). It is the Japan affiliate of International TESOL (Teachers of English to Speakers of Other Languages) and a branch of
IATEFL (International Association of Teachers of English as a Foreign Language).

Publications-JALT publishes The Language Teacher, a monthly magazine ofarticles and announcements on professional
concerns, and the semi-annual JALT Journal.

Meetings and Conferences -The JALT International Conference on Language Teaching/Learning attracts some
2,000 participants annually. The program consists of over 300 papers, workshops, colloquia and poster sessions, a publishers’
exhibition of some 1,000m2,  an employment center, and social events. Local chapter meetings are held on a monthly or bi-
monthly basis in each JALT chapter, and National Special Interest Groups, N-SIGS, disseminate information on areas of
special interest. JALT also sponsors special events, such as conferences on Testing and other themes.

Chapters - Akita, Chiba, Fukui, Fukuoka, Fukushima, Gunma,  Hamamatsu, Himeji, Hiroshima, Hokkaido, Ibaraki,
Kagawa, Kagoshima, Kanazawa, Kobe, Kyoto, Matsuyama, Morioka, Nagano, Nagasaki, Nagoya, Nara, Niigata, Okayama,
Okinawa, Omiya, Osaka, Sendai, Shizuoka, Suwa, Tochigi, Tokushima, Tokyo, Toyohashi, West Tokyo, Yamagata, Yamaguchi,
Yokohama.

N-SIGs - Bilingualism, College and University Educators, Computer Assisted Language Learning, Global Issues in
Language Education, Japanese as a Second Language, Learner Development, Materials Writers, Other Language Educators
(forming), Teacher Education, Team Teaching, Video.

Awards for Research Grants and Development-Awarded annually. Applications must be made to the JAI.T  President
by September 3. Awards are announced at the annual conference.

Membership - Regular Membership (¥7,000) includes membership in the nearest chapter, Student Memberships
(¥4,000) are available to full-time, undergraduate students with proper identification. Joint Memberships (¥12,000),
available to two individuals sharing the same mailing address, receive only one copy of each JALT publication. Group
Memberships (¥4,500/person)  are available to live or more people employed by the same institution. One copy of each
publication is provided for every five members or fraction thereof. Applications may be made at any JALT meeting, by using
the postal money transfer form (yubin furikae) found in every issue of The Language Teacher, or by sending a check or money
order in yen (on a Japanese bank), in dollars (on a U.S. bank), or on pounds (on a U.K. bank) to the Central Office, Joint and
Group Members must apply, renew, and pay membership fees together with the other members of their group.

CENTRAL OFFICE:
Glorious Tokyo 301, 2-32-10 Nishi Nippori, Arakawa-ku, Tokyo 116

Te1.03-3802-7121;  fax. 03-3802-7122. Furikae Account: Yokohama 9-70903, Name: “JALT"

TEL 03-3802-7121 FAX03-3802-7122

The Language Teacher 18:9

96



It’s Much More Than
Just An ELT Material

If you’re not satisfied with anything,
Try a BBC product and you’ll find full satisfaction.

Audiocassettes
BBC RADIO COLLECTIOI~~ N  will satisfy the ear.

~ It has a 40% share in the UK market. Listen and
enjoy “various” famous titles for daily practice.

Books
THE Blue Peter  GREEN BOOK is an excellent
text for reading, writing and discussion
on a topical subject, green issues.
BBC Books will satisfy your mind.

promoted the BBC’s philosophy “to inform, educate and entertain’: by
providing high-qualitv programmes  to schools. tertiary institutions and libraries.

For further information please contact:
GLOBALMEDIA  SYSTEMS CORP.
Telephone:03-3433-4375
Facsimile:03-3437-1778
Address:2-5-5,  Hamamatsu-cho,
Minato-ku,  Tokyo T105






