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Introduction

(cont’d from cover)
Miguel Kagan, Yael Sharan, and Elizabeth Coelho discuss various tech-
niques they have extensively researched and written about. The Kagans
illustrate techniques which they call “Structures.” These can be considered as
building blocks to be combined or used singly to produce lessons which are
specifically designed to fit the syllabus and material being studied. Yael
Sharan’s article on Group Investigation details a technique in which the
teacher presents the class with a problem, and leaves it up to the students to
make all the relevant decisions about how to solve the problem. The students
then generate the questions to be investigated, organize the investigation, and
finally present the material in the form of a written paper or oral presentation.
Coelho’s article discusses “Jigsaw,” a technique in which the students are
presented with material which has been divided and parceled out such that
each student has unique information which must be shared with the others in
order to complete the task.

The next article, by Steve McGuire,  discusses the use of CL in Japan,
providing a hands-on description of how commercially available materials
may be adapted to fit CL. McGuire gives a detailed account of how the TALK
series of conversation cards were adapted and used in his classes at a Japanese
university.

The final article is an interview with Roger and David Johnson conducted by
David Kluge. In this article, Kluge and the Johnsons  discuss issues which are
important to CL today, and provide interesting insights into the future of CL.

For those who are interested in investigating cooperative learning further,
there is an annotated bibliography by David Kluge and Christopher Jon Poel.
They have designed the bibliography to make it easy for all teachers, from
those who have never heard of CL to those who have used it extensively, to
find resources which will further their knowledge and provide lesson ideas
for a successful cooperative learning environment.

Cooperative learning is not just a simple method which is used over and
over in the classroom, boring students and teachers alike. Instead, it is a rich
variation of techniques which have proven successful in FL classrooms. We
hope you enjoy this issue and learn as much about the potential of cooperative
learning as we did in putting it all together.

Christopher Jon Poel, Robert M. Homan  &William F. Flaman
-Guest Editors
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Cooperative Learning in Second Language Classes
by David W. Johnson & Roger T. Johnson

University of Minnesota
To learn a second language, students must (a) learn
the vocabulary and grammar of the language; (b)
master the skills of speaking, reading, and writing
the language; and (c) develop the attitudes that
promote the use of the language when opportunities
to do so arise. The way in which the second language
is taught directly affects whether these goals are
achieved. Cooperative learning is essential to teach-
ing a second language successfully. In this article the
nature of cooperative learning is described, the es-
sential elements that determine its effectiveness are
discussed, and the research on which the use of
cooperative learning is based is outlined.

Social Interdependence and Learning
An essential instructional skill that all teachers

need is knowing how and when to structure stu-
dents' learning goals competitively, individualisti-
cally, and cooperatively. By structuring positive,
negative, or no interdependence, teachers can influ-
ence the pattern of interaction among students and
the instructional outcomes that result (Deutsch, 1962;
Johnson & Johnson, 1989). Teachers may structure
academic lessons so that students are:

1. In a win-lose struggle to see who is best. When
teachers structure lessons competitively, stu-
dents work against each other to achieve a goal
that only one or a few students can attain. Stu-
dents' goal achievements are negatively corre-
lated; when one student achieves his or her goal,
all others with whom he or she is competitively
linked fail to achieve their goals. Teachers give
students the goal of completing assignments
faster and more accurately than their classmates.

2. Learning individually on their own without
interacting with classmates. When teachers struc-
ture lessons individualistically, students work
by themselves to accomplish learning goals unre-
lated to those of their classmates. Teachers give
students the goal of completing the assignments
correctly to reach a preset criteria of excellence
and evaluate students' efforts on a fixed set of
standards.

3. Working together cooperatively to accomplish
shared learning goals. When teachers structure
lessons cooperatively, teachers assign students to
small groups and give them two responsibili-
ties---to learn the assigned material and to make
sure that the other members of the group also
master the assignment. Students' goal achieve-
ments are positively correlated; students perceive
that they can reach their learning goals if and
only if the other students in the learning group

also reach their goals. Thus, students seek out-
comes that are beneficial to all those with whom
they are cooperatively linked (Johnson, Johnson,
& Holubec, 1993).

Cooperative Learning
Of the three ways of structuring lessons, coopera-

tion is by far the most powerful and the least utilized
in most classrooms. The ways cooperative learning
may be used include formal cooperative learning,
informal cooperative learning, cooperative base
groups, cooperative scripts, and academic controversy.

Formal cooperative learning  is students working
together, for one class period to several weeks, to
achieve shared learning goals and jointly complete
specific tasks and assignments. For example, decision
making or problem solving, completing a curriculum
unit, writing a report, conducting a survey or experi-
ment, reading a chapter or reference book, learning
vocabulary, or answering questions at the end of the
chapter (Johnson, Johnson, & Holubec, 1992; 1993).
Any course requirement or assignment may be refor-
mulated to be cooperative. In formal cooperative
learning groups, teachers:

1. Specify the objectives for the lesson. In every lesson
there should be an academic objective specifying
the concepts and strategies to be learned and a
social skills objective specifying the interpersonal
or small group skill to be used and mastered
during the lesson.

2. Make a number of pre-instructional decisions. A
teacher has to decide on the size of groups, the
method of assigning students to groups, the roles
students will be assigned, the materials needed to
conduct the lesson, and the way the room will be
arranged.

3. Explain the task and the positive interdependence. A
teacher clearly defines the assignment, teaches
the required concepts and strategies, specifies the
positive interdependence and individual account-
ability, gives the criteria for success, and explains
the expected social skills to be engaged in.

4. Monitor students' learning and intervene within the
groups to provide task assistance or to increase stu-
dents' interpersonal and group skills. A teacher
systematically observes and collects data on each
group as it works. When it is needed, the teacher
intervenes to assist students in completing the
task accurately and in working together effec-
tively.

5. Evaluate students' learning and helping students
process how well their groups functioned. Students'
learning is carefully assessed and their perfor-
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mances are evaluated. Members of the learning
groups then process how effectively they have
been working together.

Informal cooperative learning  consists of having
students work together to achieve a joint learning
goal in temporary ad-hoc groups that last from a few
minutes to one class period (Johnson, Johnson, &
Holubec, 1992; Johnson, Johnson, & Smith, 1991).
During a lecture, demonstration, or film they can be
used to focus student attention on the material to be
learned, set a mood conducive to learning, help set
expectations as to what will be covered in a class
session, ensure that students cognitively process the
material being taught, and provide closure to an
instructional session. During direct teaching, the
instructional challenge for the teacher is to ensure
that students do the intellectual work of organizing
material, explaining it, summarizing it, and integrat-
ing it into existing conceptual structures. Informal
cooperative learning groups are often organized so
that students engage in three-to-five minute focused
discussions before and after a lecture and two-to-
three minute turn-to-your-partner discussions inter-
spersed throughout a lecture.

Cooperative base groups are long-term heteroge-
neous cooperative learning groups with stable mem-
bership (Johnson, Johnson, & Holubec, 1992;
Johnson, Johnson, & Smith, 1991). The purposes of the
base group are to give the support, help, encouragement,
and assistance each member needs to make academic
progress (attend class, complete all assignments, learn)
and develop cognitively and socially in healthy ways. Base
groups meet daily in elementary school and twice a
week in secondary school (or whenever the class
meets). They are permanent (lasting from one to
several years) and provide the long-term caring peer
relationships necessary to influence members consis-
tently to work hard in school. They formally meet to
discuss the academic progress of each member,
provide help and assistance to each other, and verify
that each member is completing assignments and
progressing satisfactorily through the academic
program. Base groups may also be responsible for
letting absent group members know what went on in
class when they miss a session. Informally, members
interact every day within and between classes, dis-
cussing assignments, and helping each other with
homework. The use of base groups tends to improve
attendance, personalize the work required and the
school experience, and improve the quality and
quantity of learning. The larger the class or school
and the more complex and difficult the subject mat-
ter, the more important it is to have base groups.
Base groups are also helpful in structuring
homerooms and when a teacher meets with a num-
ber of advisees.

Cooperative learning scripts are standard coop-
erative procedures for conducting generic repetitive
lessons and managing classroom routines (Johnson &
Johnson, 1994a; Johnson, Johnson, & Holubec, 1993).
They are used to organize course routines and ge-
neric lessons that repeat over and over again. These
repetitive cooperative lessons provide a base on
which the cooperative classroom may be built. Some
examples are checking homework, preparing for and
reviewing a test, drill-review of facts and events,
reading of text books and reference materials, writ-
ing reports and essays, giving presentations, learning
vocabulary, learning concepts, doing projects such as
surveys, and problem-solving. Each of these instruc-
tional activities may be done cooperatively and, once
planned and conducted several times, will become
automatic activities in the classroom. They may also
be used in combination to form an overall lesson.

When students work together in cooperative
groups, they will often disagree and argue with each
other. Using intellectual conflicts for instructional
purposes is one of the most dynamic and involving,
yet least used teaching strategies. Academic contro-
versy exists when one student's ideas, information,
conclusions, theories, and opinions are incompatible
with those of another, and the two seek to reach an
agreement (Johnson & Johnson, 1992). Teachers
structure academic controversies by choosing an
important intellectual issue, assigning students to
groups of four, dividing the group into two pairs,
and assigning one pair the pro position and the other
pair a con position. The teacher then follows the five
step controversy procedure of (a) preparing the best
case possible for their assigned position; (b) persua-
sively presenting the best case possible for their
position to the opposing pair; (c) having an open
discussion in which the two sides argue forcefully
and persuasively for their position while subjecting
the opposing position to critical analysis; (d) revers-
ing perspectives; and (e) dropping all advocacy to
come to an agreement as to their best reasoned judg-
ment about the issue.

The routine-use level of teacher competence is the
ability to structure cooperative learning situations
automatically without conscious thought or plan-
ning. Any lesson in any subject area with any set of
curriculum materials may be reflexively structured
to be cooperative as an automatic habit pattern.
Cooperative learning can then be used long-term
with fidelity.

Essential Elements of Cooperative Learning
There is far more to cooperative learning than

seating students together. Simply placing students in
groups and telling them to work together does not in
and of itself result in cooperative efforts. There are
many ways in which group efforts may go wrong.
There can be competition at close quarters or indi-
vidualistic efforts with talking. Much of our research
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over the past 30 years has focused on identifying
what makes cooperation work, so that teachers may
know how to plan lessons and activities so that the
productivity of their students is maximized (Johnson
& Johnson, 1989). In order to ensure that productive
cooperation occurs among students, teachers need to
structure five essential elements into each lesson.

First, the heart of cooperative learning is positive
interdependence. Students must believe that they
sink or swim together. Within every cooperative
lesson, positive goal interdependence must be estab-
lished through mutual learning goals (learn the
assigned material and make sure that all members of
your group learn the assigned material). To strength-
en positive interdependence, joint rewards (if all
members of your group score 90 percent correct or
better on the test, each will receive 5 bonus points),
divided resources (giving each group member a
part of the total information required to complete an
assignment), and complementary roles (reader,
checker, encourager, elaborator) may also be used.

The second element is individual accountability.
The purpose of cooperative learning groups is to
make each member a stronger individual in his or
her own right. Students learn together so that they
can subsequently perform more highly as individu-
als. To ensure that each member is strengthened,
students are held individually accountable to do
(and feel personally responsible for) their share of
the work. The performance of each individual stu-
dent is assessed and the results given back to the
group and the individual. It is important that the
group knows who needs more assistance, support,
and encouragement in completing the assignment. It
is also important that group members know that
they cannot "hitch-hike" on the work of others.
Common ways to structure individual accountability
include (a) giving an individual test to each student
and (b) randomly selecting one student's product to
represent the entire group.

The third essential element is face-to-face promo-
tive interaction. Once a teacher establishes positive
interdependence, he or she must ensure that students
interact to help each other accomplish the task and
promote each other's success. Students are expected
to discuss what they are learning, explain to each
other how to solve the assigned problems or com-
plete the assignments, and provide each other with
help, assistance, support, and encouragement. Silent
students are uninvolved students who are not con-
tributing to the learning of others as well as them-
selves. Promoting each other's success results in both
higher achievement and in getting to know each
other on a personal as well as a professional level.

The fourth element is social skills. Contributing to
the success of a cooperative effort requires interper-
sonal and small group skills. Placing socially un-
skilled individuals in a group and telling them to
cooperate does not guarantee that they will be able to

do so effectively. Persons must be taught the social
skills for high quality collaboration and be motivated
to use them. Leadership, decision-making, trust-
building, communication, and conflict-management
skills have to be taught just as purposefully and
precisely as academic skills. Procedures and strate-
gies for teaching students social skills may be found
in Johnson (1990, 1993), Johnson and F. Johnson
(1994), and Johnson, Johnson, and Holubec (1993).

The fifth element is group processing . Group
processing occurs when groups discuss how well
they are achieving their goals and maintaining effec-
tive working relationships among members. Teach-
ers need to provide students with the time and the
procedures for discussing how well they are achiev-
ing their goals and maintaining effective working
relationships. Groups need to describe what member
actions are helpful and unhelpful and make deci-
sions about what behaviors to continue or change.
Such processing (a) enables learning groups to im-
prove continuously the quality of member's learning,
(b) facilitates the learning of collaborative skills, (c)
ensures that members receive feedback on their
participation, and (d) enables learning groups to
focus on group maintenance (Johnson, Johnson, &
Holubec, 1993).

With a thorough mastery of the essential elements
of cooperation, lessons can be tailored by the teach-
ers to their instructional needs, circumstances, sub-
ject areas, and students. In addition, teachers can
then diagnose the problems some students may have
in working together and intervene to increase the
effectiveness of the student learning groups.

Outcomes of Cooperative Learning
Learning together to complete assignments can

have profound effects. A great deal of research has
been conducted comparing the relative effects of
cooperative, competitive, and individualistic efforts
on instructional outcomes. During the past 95 years
over 550 experimental and 100 correlational studies
have been conducted by a wide variety of research-
ers in different decades with different age subjects, in
different subject areas, and in different settings (see
Johnson & Johnson, 1989, for a detailed listing and
discussion of the studies). While numerous instruc-
tional outcomes have been studied, they can be
classified into three categories. First, cooperative
learning promotes greater effort to achieve (includes
achievement, retention, higher-level reasoning,
process gain, intrinsic motivation, achievement
motivation, transfer) than do competitive or indi-
vidualistic learning. The more conceptual the task,
the more problem solving required, and the more
creative the answers need to be, the greater the supe-
riority of cooperative over competitive and individu-
alistic learning. Second, cooperative learning
experiences promote more positive relationships
among students than do competitive and individual-
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istic learning experiences. Cooperative learning is
especially needed when students are heterogeneous
in terms of ethnicity, gender, culture, and achieve-
ment. In addition, cooperative experiences result in
greater social support, both academically and per-
sonally. Third, cooperative learning experiences
result in greater psychological adjustment, self-
esteem, and social competence than do competitive
and individualistic learning. Each of the outcomes of
cooperation (efforts to achieve, quality of relation-
ships, and psychological health) influences the others
and, therefore, they are likely to be found together.

Cooperative Learning in Second Language Classes
Cooperative learning is uniquely suited for sec-

ond language courses. Cooperative learning im-
proves the (a) learning and retention of the
vocabulary and grammatical rules of the language,
(b) the language skills of speaking, reading, and
writing, and (c) the acquisition of attitudes neces-
sary for using the language in "real world" situa-
tions. In cooperative learning groups, students
assist each other in learning the language, and
monitor, correct, and encourage the use of the skills.
The attitudes that motivate students to use the
language are more likely to be acquired when stu-
dents study cooperatively rather than competitively
or individualistically. For these and many other
reasons, cooperative learning is uniquely suited for
teaching students a second language.

The Cooperative School
The issue of cooperation among students is part of

a larger issue of the organizational structure of
schools. Schools need to change from a mass-produc-
tion organizational structure to a high-performance,
cooperative team-based organizational structure (see
Johnson & Johnson, 1994b). The new organizational
structure is generally known as "the cooperative
school." In a cooperative school, students work pri-
marily in cooperative learning groups, teachers and
building staff work in cooperative teams, and district
administrators work in cooperative teams. Each level
of cooperative teams supports and enhances the
other levels. Just as the heart of the classroom is
cooperative learning, the heart of the school is the
colleagial teaching team. Colleagial teaching teams
are small cooperative groups whose purpose is to
increase teachers' instructional expertise and success
in using cooperative learning. In colleagial teaching
teams, faculty provide each other with the help,
assistance, support, and encouragement each mem-
ber needs to gain as high a level of expertise in using
cooperative learning procedures as possible.

Summary
Our "Learning Together" method of cooperative

learning has resulted from over 25 years of review-
ing and synthesizing the results of the previous

research, formulating a series of theoretical models,
conducting a systematic program of research to
validate our theorizing, devising a series of coopera-
tive teaming procedures for teachers (and adminis-
trators), and developing a network of school
districts throughout North America and the world
that is engaged in long-term efforts to implement
cooperative procedures in the classroom and school.
We train teachers to use formal cooperative learning
for standard lessons; informal cooperative learning for
quick assignments that last for only a few minutes;
cooperative base groups for long-term relationships
that give the support, help, encouragement, and
assistance each member needs to make academic
progress; cooperative learning scripts for conducting
generic repetitive lessons and managing classroom
routines; and academic controversies for ensuring that
students intellectually challenge each other. All
types of cooperative learning require the careful
structuring of positive interdependence, individual
accountability, face-to-face promotive interaction,
social skills, and group processing. Teachers use the
essential components to tailor cooperative learning
specifically for their circumstances, students, and
needs. The quality and quantity of the research is so
strong and so consistent that cooperative learning
can be used with some confidence at every grade
level, in every subject area, and with any task to
increase effort to achieve, positive interpersonal
relationships, and psychological health. Cooperative
learning is uniquely suited for second language
courses because of its powerful impact on teaching
language content and skills, as well as the positive
attitudes needed to use and practice a second lan-
guage in real world situations.
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BANKofENGLISH

CobuildDirect
The Bank of English, the world’s largest database of modem English,
celebrates the addition of its 200 millionth word by announcing a new on-line
service known as CobuildDirect. Using the Internet network, linguists,
teachers, translators and students can now access a 20 million word component
of the Bank.

“The Bank has always been available for linguistic study for those who could
visit us in the UK, but there was also enormous interest from overseas,
particularly from Japan. CobuildDirect now makes this unique resource
available to virtually anybody, anywhere who has access to a computer,” said
Gwyneth Fox, Editorial Director at COBUILD.
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What is CobuildDirect?
It is an on-line service for accessing a corpus of
modem English language text, written and spoken.
An annual subscription gives you access to our
corpus retrieval software to generate concordances,
collocations, wordlists, etc.  from the Bank of
English.

What data is available?
The materials available by subscription include:
l on-line access to a 20 million word general

corpus of modern  (post-1975) English, from
magazines, books, newspapers  ephemera, and 2
million words of transcribed speech. The corpus
has been fully annotated  with word-class tags.

l frequency lists derived  from this corpus;
l other lexical data derived  from our dictionaries

and other reference  works.

What do I need to access this service?
Our computer system  is accessible via the global
Internet using "telnet" or "FTP"  connections.

Can I download data?
Results generated from the retrieval software -
concordances, collocations, grammatical
constructions, etc - may be downloaded  via FTP to
the user’s local system. Downloading of raw text
data is not permitted.

Can several people use the userids?
The connect time (and data transfers) are monitered
for each user-id. If you don’t plan to make extensive
use of the on-line corpus yourself, you may share a
subscription by registering with us the names of any
additional people who will use your allocated
userid.

What if I don’t have Internet access?
Those who don’t have Internet access (or for people
who want only modest amounts of simple
concordance or collocation data) can register for
CobuildDirect Mail Service. Simply e-mail the
search you wish to  make, and a file of results will be
e-mailed back to you. Please note that there are
restrictions on the size of the file. You will be
invoiced quarterly.

Will it be useful for my needs?
A free trial facility is available via “telnet”
connection to lP address 193.112.240.76

usemame: cddemo
password cddemo

A simple User Guide for the retrieval program can
be downloaded  vial anonymous FTP from the same
IP  address in the PostScript” tile:

/pub/cobuild_direct_userguide.ps
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The Structural Approach:
New Tools for Teachers

by Spencer Kagan & Miguel Kagan
Kagan Cooperative Learning

Introduction
The basic premise of the structural approach to

cooperative learning is that there is a strong relation
between what students do and what students learn.
That is, interactions in the classroom have a pro-
found effect on the social, cognitive, and academic
development of students. The construction and
acquisition of knowledge, the development of lan-
guage and cognition, and the development of social
skills are largely a function of the situations in
which students interact. In fact, students learn more
from what they do than from what they are told.

For this reason, a major direction of the structural
approach has been to distinguish and label class-
room interaction sequences and to analyze them in
terms of their effects on the students. In this way we
provide teachers with the tools necessary to direct
the interaction of students to produce a range of
learning outcomes. We have found it relatively easy
for teachers and students to learn social interaction
sequences, called structures. Because these structures
have different learning outcomes, the teacher who
knows and uses a range of structures can efficiently
produce specific academic, cognitive, and social
outcomes among students.

We think of these structures as tools in a teacher's
toolbox. When it is time to build learning experi-
ences, teachers in the structural approach pull from
their toolbox the appropriate structure or set of
structures to create the predetermined learning
outcomes. Mastery in the use of structures includes
an understanding and manipulation of the elements
of structures, as well as an understanding of how to
combine structures to create the sequences of activi-
ties we know as lessons. Knowledge of a range of
structures empowers teachers to provide richer
learning experiences for their students.

Why Use Different Structures?
Cooperative learning structures are quite in con-

trast to traditional classroom structures. Let's take a
common objective to see how. We want to ask our
students some comprehension questions about a
story they just read. Traditionally, we would use
Whole-Class Question-Answer: (1) the teacher asks
a question; (2) students who wish to respond raise
their hands; (3) the teacher calls on one student; (4)
the student attempts to state the correct answer; (5)
the teacher responds to the student's attempt.

Whole-Class Question-Answer, however, is but
one possible way to structure comprehension ques-

tions. A teacher versed in many structures might
instead use the cooperative structure, Numbered
Heads Together: (1) In teams of four, students num-
ber off so that in each team there is a 1, 2, 3, and 4; (2)
the teacher asks the question; (3) the teacher tells the
students to "put their heads together" to discuss the
topic and to make sure everyone knows the answer
or has something to share; (4) the teacher randomly
calls a number (1, 2, 3, or 4) and the students with
that number responds.

There is a dramatic difference in outcomes if a
teacher chooses Numbered Heads Together rather
than Whole-Class Question-Answer. After the ques-
tion is asked, in each team all students actively dis-
cuss the question. Students who know the answer or
have something to share are motivated to share with
teammates because they know they may not be
called on, but one of their teammates will be. Team-
mates who didn't understand the question, don't
know the answer, or don't have anything to share
are motivated to listen intently because they know
that their number might be called and they will be
held accountable for sharing what the team dis-
cussed. In other words, in Numbered Heads To-
gether, all students are active participants.

In Whole-Class Question-Answer, only the moti-
vated need participate; the only interaction among
students is competitive. Students compete for the
attention and praise of the teacher. There is negative
interdependence among students: as one student is
called on, the others lose their chance to be called on
and a failure to give the desired response increases
the chances for other students to receive attention
and praise. Students learn that another student's
failure increases their own chance for recognition
and they begin to hope for the failure of their class-
mates, creating peer norms against achievement.

In Numbered Heads Together, not only are all the
students actively involved, but their interaction is
cooperative. Positive interdependence is built in. If
any student knows the answer, the ability of each
student to answer is increased. Individual account-
ability also is built into the structure because all the
helping is confined to the heads-together step. Stu-
dents know that once a number is called, there is no
more helping; each student is on his or her own.

By comparing a cooperative structure to a tradi-
tional competitive structure, we see the advantage of
the cooperative structure. The structural approach to
cooperative learning provides numerous structures,
each effective for reaching different classroom objec-
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Table 1: Whole-Class Question-Answer vs. Numbered Heads Together

Structure Steps Characteristics

1. Teacher asks a question. l  Unequal participation

Whole-Class
2. Students raise hands. l  Not all participate
3. Teacher selects a student..

Question-Answer 
l  One person in the class talking at a

4. Student answers. t i m e
i 5. Teacher responds to answer.

~~~ ~~~~~~~~~~~~ 1 ~~

~ 1. Students number off. / i l  Equal participation

Numbered Heads
2. Teacher asks a question. l  All participate

Together 3. Students discuss question.

~   called.

l  Individual accountability
4 Students respond when number l  Students discuss questions

simultaneously

tives. For example, the simultaneous interaction
during Numbered Heads Together is quite in con-
trast to the sequential interaction in Whole-Class
Question-Answer; rather than one student respond-
ing, when a question is posed, all students interact
(see Table 1).

The structure
Team Discussion is composed of two steps: (1)

The teacher tells the class what they are to discuss in
teams; (2) students discuss the topic in teams. (In
the example, teammates discuss the poem.)

Three-Step Interview is a structure composed of
three steps: (1) Individuals interview partners; stu-
dents split into two pairs within the team of four,
and in each pair there is one interviewer and one
interviewee; (2) the interviewee and interviewer in
each pair switch roles and repeat the first step; (3) the
team does a Roundrobin in which each member
shares with teammates something she learned from
her partner. In this case, students interview each
other on their reaction to the poem, and share with
the team his/her partner’s reaction.

Domain of Usefulness
Different cooperative structures are better for

some outcomes than others. Let’s contrast Team
Discussion and Three-Step Interview. Let’s say the
objective is for each student to share his/her reaction
to a poem. The teacher simply could have the team-
mates in each team discuss the poem, that is use of
the structure Team Discussion. But since this teacher
is fluent in the structural approach she knows that
each structure has its domain of usefulness, and that
Team Discussion is not the best structure for the job.
She knows that there are many structures to choose
from, and for her objective a Three-Step Interview
would work better than a Team Discussion. Let’s
examine why.

Let’s compare the two structures to see why the
teacher chose Three-Step Interview. In a Team Dis-
cussion, there is no individual accountability; stu-
dents do not have to share what they have heard.
Because they know they will not be held accountable
for what they have heard, students may not listen to

Table 2: Team Discussion vs. Three-Step Interview

Structure Steps Characteristics

Team Discussion

1. Teacher introduces a topic.
2. Students discuss the topic in teams.

l  Unequal participation
l  Not all participate
--No individual accountability
- 1/4 of class talking at a time
l  Off-task talk

Three-Step
Interview

1. Individuals interview partners.
2. Individuals interview partners.

(Students reverse roles.)
3. In turn, each student shares something

with their team (Roundrobin).

l  Equal participation
l  All participate
-- Individual accountability
-- 1/2 of class talking at a time

October 1994
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Table 3: Overview of Selected Structures

Structure Brief Descriptions

Teambuilding

Functions

Academic  Social

Three-Step
Interview

Students interview each other in Sharing personal Participation; listening.
pairs, first one way, then the information such as
other. Students each share with hypotheses, reactions to a
the group information they poem, conclusions from a
learned in the interview. unit.

Classbuilding

Comers

Each student moves to a comer of
the room representing a
teacher-determined alternative.
Students discuss within comers,
then listen to and paraphrase
ideas from other comers.

Seeing alternative
hypotheses, values, or
problem-solving
approaches.

Knowing and respecting
different points of view;
meeting classmates.

Communication Building

Match Mine
Students attempt to match the
arrangement of objects on a grid
of another student using oral
communication only.

Communication skills;Vocabulary development
role-taking ability.

Mastery: Practice & Review

Numbered
The teacher asks a question, Review; checking for Tutoring.

Heads Together
students consult to make sure comprehension;
everyone knows the answer, then knowledge;
one student is called upon to comprehension.
answer.

Concept Development

Think-Pair-
Share

Students think to themselves on a
topic provided by the teacher;
they pair up with another student
to discuss it. They then share with
the class their thoughts.

.-  --~

Generating and revising
hypotheses; inductive
reasoning; deductive
reasoning; application.

Participation; involvement.

Each student in turn writes one

Roundtable answer as a paper and pencil are
Assessing prior Teambuilding; participation
knowledge; practicing of all.

passed around the group. With skills; recalling
Simultaneous Roundtable, more information; creating
than one paper is used at once. cooperative art.

-
Info Exchange: Between Teams

Blackboard
Sham

A student from each team goes to
the board and writes an opinion,
solves a problem, or shares other
information. Usually there is a
predetermined place at the board
for each team to record its
answers.

Sharing information;
contrasting divergent
opinions or
problem-solving
strategies.

Classbuilding; participation
of eight times as many as
the traditional class.

The Language Teacher 18:10
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each other and may get off-task. In some teams all
the individuals may be talking while none are listen-
ing. In Team Discussion, there may be very unequal
participation; one student may do most or even all of
the talking. Further, at any one moment, if one per-
son at a time is speaking, only one-fourth of the class
is involved in language production.

In contrast, in a Three-Step Interview, each person
must produce and receive language about equally.
Also, there is individual accountability for listening;
in the last step each student is held accountable for
sharing what he or she has heard in the interview.
Further, for the first two steps, stu-
dents interact in pairs, so one-half
rather than one-fourth of the class is
involved in language production at
any one time, doubling the amount of
active participation (see Table 2).

If the objectives of the teacher in this
case are developing language and
listening skills as well as promoting
equal participation, a Three-Step
Interview is better suited than a Team
Discussion. However, it won't always
be better to do a Three-Step Interview
than a Team Discussion. If the scenario had been
different and the teacher's objective was to get the
group to think together, brainstorm, or reach consen-
sus, a Team Discussion would have been the better
of the two structures.

Thus, the choice of one structure over another can
have profoundly different outcomes. The appropri-
ate structure is chosen according to the objective at
hand. As we use structures, we learn their domains
of usefulness. Becoming aware of the effects of differ-
ent structures, we as teachers can intelligently choose
appropriate structures and design lessons which
efficiently reach our objectives.

The most important considerations when deter-
mining the domain of usefulness of a structure are:

1. What kind of cognitive development does it
foster?

2. What kind of social development does it foster?
3. Where in a lesson plan does it best fit?
4. What kind of curriculum does it best deliver?

There are dozens of structures and variations on
structures. This variety of structures is necessary
because there are so many objectives in a classroom,
and each structure is more efficient at reaching some
objectives than others. In the structural approach,
structures are categorized by their primary function.
In the basic book on the structural approach, Coopera-
tive Learning by Spencer Kagan (1993) close to 100
structures are identified. An extensive chapter on
each of the following types of structures is provided:
Classbuilding, Teambuilding, Communication Build-
ing, Information Sharing, Mastery, and Higher Level
Thinking. Many structures are multi-functional and

can be used for a range of outcomes. A list of sample
structures and their functions is provided in Table 3.

Teacher Training
Training in the structural approach to cooperative

learning has evolved over the years. We presently
divide training into five levels, each of which is
presented in a week-long institute. Institutes are
conducted across the United States and Canada.
Most trainees take only one institute a year, some
take two. Because the institutes build on the knowl-
edge and skills of prior institutes, they have prereq-

uisites. [Editors' note: Teachers
interested in receiving more informa-
tion on Kagan's training institutes are
invited to write to Kagan Cooperative
Learning at the address found in the
Annotated Bibliography.]

Benefits for Students and Teachers
The structural approach offers a

number of benefits to students. Em-
bedded in each structure are specific
learning potentials. For example, in a
Three-Step Interview, students learn

interviewing skills while they learn the content.
During 4-S Brainstorming, students acquire a model
of generative cognitive activity while generating
ideas related to their content. Students report a love
for the structures in part because of the variety they
afford, and in part because the structures afford
students a relatively equal opportunity for all to
become active participants in their language devel-
opment and construction of knowledge.

Teachers report the structural approach makes
implementation easy. They don't need to worry
about how to implement abstract principles because
the basic principles are built into the concrete struc-
tures. Further, the structures become an objective
curriculum for teachers: Teachers know which struc-
tures they have learned, and which they have not.
They know that without a great deal of effort at any
time they can add an appropriate new structure to
meet their teaching objectives.

Reference
Kagan, S. (1993). Cooperative learning. San Juan Capistrano, CA:

Kagan Cooperative Learning.
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Group Investigation and Second Language
Learners

by Yael Sharan
Israel Educational Television Center

How do you know when you're in a cooperative
classroom? You'll see students clustered in pairs and
in small groups, conducting discussions about some
aspect of their school work. Two, three, or four stu-
dents face each other, exchange ideas and informa-
tion, and help one another with their work. This is in
marked contrast to the traditional classroom, where
the teacher is often engaged in the "business of em-
ceeing" (Moffett & Wagner, 1983) and feels obligated
to do most of the talking. Obviously, the amount of
time available for oral interaction among students is
dramatically increased in the cooperative classroom
(Coelho, 1992; Sharan & Sharan, 1992).

If the cooperative classroom you're observing is
engaged in learning English as a second language,
you'll notice that students have ample opportunities
to practice talking in small groups. In no way is this
idle talk. Cooperative tasks set many different pur-
poses for talking: students talk about what they are
studying, ask one another for clarification, offer
explanations, share factual knowledge and feelings,
relate to one another's ideas, and otherwise use
language in a meaningful context.

Generally teachers initiate cooperative learning
by tightly structuring the interaction among group
members. With time and practice, as students and
teachers grow more skilled, they adopt more di-
verse and complex cooperative procedures that
expand the opportunities for genuine interaction
among students.

One such procedure is Group Investigation.
When teachers add Group Investigation to their
repertoire, they offer their students the opportunity
to use all the communication and social skills devel-
oped in more structured cooperative learning meth-
ods while investigating a topic of their choice.

What is Group Investigation?
A Group Investigation project begins when the

teacher presents the class with a challenging, multi-
faceted problem, and invites the students to plan
how to find out what is entailed in solving the prob-
lem. The class then follows a basic outline of six
stages:

1. The class breaks the general problem down into
subtopics. Students form research groups based
on the subtopic of their choice.

2. Groups plan their investigation. They plan what
they will study, what resources they will use,

and how to divide the work among themselves.
3. Groups carry out their plans. They locate infor-

mation from a variety of sources, organize and
record the data, report their findings to their
groupmates, discuss and analyze their combined
findings, determine if they need more informa-
tion, and interpret and integrate their findings.

4. Groups plan their presentations to the class.
Presentations are both instructive and appealing,
and are conducted in a variety of ways.

5. Groups make their presentations. After each
presentation the "audience" evaluates the clarity,
appeal, and relevance of the presentation.

6. The teacher and the students evaluate the Group
Investigation project. Evaluation can take many
forms, such as a classwide test to which each
group contributes 1 or 2 questions, a joint news-
paper or album that represents all groups' find-
ings, or a joint interview of an expert in the
general problem.

Throughout the process, the teacher helps groups
maintain the social and academic skills that make it
possible to investigate a topic in groups (Miel, 1952;
Sharan, Y., 1994; Sharan, Y., & Sharan, S., 1992,
1994a, 1994b; Thelen, 1981). In Group Investigation
there is a significant shift of responsibility for learn-
ing from the teacher to the students. The teacher is
no longer the sole organizer of the topic for study.
The students take an active part in choosing topics
for study, identifying and electing sources of infor-
mation, and deciding on ways to organize, interpret,
and summarize their findings. Group Investigation
maximizes opportunities for students to:

i search for answers in a variety of sources
i cooperate in planning what and how they will

investigate
i interpret their findings in light of their personal

experiences and prior knowledge
i communicate with their peers in a constant ex-

change of plans, information, and ideas

At all stages of the investigation, group members
discuss their work with one another. During these
discussions they clarify, expand, and modify their
understanding of the material they study. They help
one another, share ideas and information, and work
together to achieve their common goal.
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Group Investigation for Second Language Learners
Before introducing Group Investigation teachers

have to weigh several factors, with emphasis on the
needs of second language learners:

i The students' ability to plan and study together
i The problem suitable for investigation
i Availability of resource material
i Possible questions for investigation

Students' ability to plan and study together. Can the
students participate in group discussions? Do they
have the vocabulary required for cooperative plan-
ning, sharing information, evaluating resources, and
so forth? Teachers should design short-term coopera-
tive learning tasks that provide students with the
necessary practice in these skills. In order to facilitate
their discussions as they carry out these tasks, it is
helpful to prepare, with the students, a list of appro-
priate gambits (Coelho, 1992; Winn-Bell Olsen, 1992),
such as: "What did you learn from...? "Would you
explain that, please?" "This point is interesting be-
cause..." "Let me tell you what I read about..." The
list is extended as the students gain proficiency in
this type of conversation.

Observing students as they carry out these tasks
provides teachers with the information needed to
make two major decisions: (1) How long should the
investigation be? One class period? Two periods? A
week? (2) How much responsibility should students
have for determining the content and process of the
investigation? At first, the teacher may provide
students with several questions to guide their inves-
tigation. In that case, the groups' choice would be
limited to deciding how to divide the work among
its members. With time and practice groups exercise
more choice about what they investigate.

The problem for inquiry. The general problem put to
the class should be both challenging and stimulating,
one that invites genuine inquiry. It is often part of
the curriculum, or it may originate in a timely issue.
If the teacher chooses to have students conduct a
short-term inquiry, the problem will have to be of
limited scope, so that students can complete their
inquiry in the allotted time. It might also be related
to a subject the students are familiar with, such as a
particular holiday or rock singer. The general prob-
lem may then be: What are the different ways of
celebrating this holiday? Or: How have one rock
singer's songs changed over the years?

In a class of second language learners the prob-
lems should be ones that students have the vocabu-
lary to discuss and read about. It may be helpful to
teach students in advance the special terms that they
will encounter in their reading.

Availability of resource material. The choice of the
general problem is closely linked to the availability

of resource material suited to the students' reading
ability. If reading material at the suitable level is
scarce, other sources may be used, such as experts
whom students can interview, films and videos they
can view more than once, site visits when appropri-
ate, tapes, and so on.

Possible questions for investigation. After the teacher
determines the general problem, the length of the
investigation, and the availability of resource mate-
rial, it is the students' turn to formulate the questions
that will make up the substance of their investiga-
tion. There is no set number of questions that stu-
dents must ask. If the investigation is to be a limited
one, the teacher may ask each group to write down
only one or two questions. Students may be invited
to work in pairs, in order to help one another formu-
late their questions.

An effective aid to formulating questions is the
"Q-Dial" (Wiederhold, 1991). This is a tagboard dial
with "prompters," such as: "Who might?" "What
can?" "How might?" "Where would?" Group mem-
bers take turns spinning the dial. When the dial
lands on a prompter, the student writes it down and
then thinks of a question that begins with that word-
pair. When the teacher feels the class has had suffi-
cient practice with the Q-Dial, he or she may have
the class formulate questions on their own, again
asking pairs to work together and help one another.

Teachers can design different ways of carrying out
the basic guidelines of Group Investigation, so that
the students experience the benefits of interaction
and investigation at levels of complexity suited to
their language abilities.

References
Coelho, E. (1992). Cooperative learning: foundation for a communi-

cative classroom. In C. Kessler (Ed.), Cooperative language learning
(pp. 31-50). Englewood Cliffs, NJ: Prentice Hall Regents.

Miel, A. (1952). Cooperative procedures in learning. New York: Teach-
ers College Press.

Moffett, J., & Wagner, B.A. (1983). Student centered language arts and
reading K-13: A handbook for teachers. Boston: Houghton Mifflin.

Sharan, Y. (1994). Music of many voices: Group Investigation in a
cooperative high school classroom. In J. Pederson & A. Digby
(Eds.), Cooperative learning in the secondary school: Theory and
practice. New York: Garland.

Sharan, Y., & Sharan, S. (1992). Expanding cooperative learning through
group investigation. NY: TeacherÕs College Press.

Sharan, Y., & Sharan, S. (1994a). Group Investigation in the coopera-
tive classroom. In S. Sharan (Ed.), Handbook of cooperative learning
methods. Westport, CT: Greenwood.

Sharan, Y., & Sharan, S. (1994b). What do we want to study? How
should we go about it? Group Investigation in the cooperative
classroom. In R. Stahl (Ed.), Cooperative learning in the social studies
classroom: Making it work. Menlo Park, CA: Addison Wesley.

Thelen, H. (1981). The classroom society. London: Croom Helm.
Winn-Bell Olsen, R. (1992). Cooperative learning and social studies.

In C. Kessler (Ed.), Cooperative language learning  (pp. 85-116).
Englewood Cliffs, NJ: Prentice Hall Regents.

Wiederhold, C. (1991). Cooperative learning and critical thinking: The
question matrix. San Juan Capistrano, CA: Kagan Cooperative
Learning.

§

Feature: Sharan



Feature

Jigsaw Tasks in the Second Language Classroom
by Elizabeth Coelho

North York Board of Education

This article discusses the value of cooperative learn-
ing in general, and the Jigsaw technique in particu-
lar, in the second language classroom. A model for
classroom implementation is described.

The Value of Cooperative Learning in the Second
Language Classroom

A primary requirement for second language acqui-
sition is the provision of opportunities for frequent,
extended, and purposeful interaction in the target
language.

Krashen’s “comprehensible input” hypothesis
(1982) states that second language acquisition occurs
when learners are exposed to large quantities of
meaningful input. Among the characteristics of
“optimal input” described by Krashen, is a focus on
the message rather than the language itself: “the best
input is so interesting and relevant that the acquirer
may even ‘forget’ that the message is encoded in a
foreign language.“

According to Swain (1986),  input alone is not
sufficient for language acquisition; it  is necessary
also for learners to have an opportunity to produce
“meaningful output.” Therefore, opportunities for
genuine two-way communication in the target lan-
guage are essential. When the students in a class
represent several levels of proficiency in the target
language, peer-mediated learning (through small
group work) may be one of the most important ways
of providing “comprehensible input” at the required
level for each learner, and of providing opportunities
for them to produce “comprehensible output.”

Long and Porter’s survey of recent research on
group work in second language classrooms (1985)
also provides a strong psycholinguistic rationale for
the use of small-group and pair work in the second
language program. The survey not only supports the
role of comprehensible input and output in second
language acquisition, but also demonstrates the
value of interlanguage talk between non-native
speakers. This finding is especially important, since
“common-sense“ beliefs often hold that such interac-
tion must be inferior to interaction with native
speakers, and that learners will reinforce or com-
pound each other’s errors. In fact, learners engaging
in interlanguage talk with other second language
learners do not acquire or reinforce each other’s
interlanguage errors; indeed, “the level of accuracy
in unsupervised groups has been found to be as high
as that in teacher-monitored, lockstep  work.”

Cooperative group work provides a structure for
organizing purposeful, task-oriented communication
that provides both comprehensible input and oppor-
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tunities to produce comprehensible output. The task
to be completed or the problem to be solved is the
students’ main focus, but the information-sharing
and discussion process assists students in acquiring
more of the language and refining their language
skills.

The Value of Jigsaw in the Second Language Classroom
“Information-gap” activities for pairs and small

groups are often used to promote talk in the second
language classroom. For example, some activities
provide one student with information that the
other(s) need(s). However, such activities may not
provide all participants with equal roles and equal
opportunities for oral production. It is necessary,
therefore, to design genuine two-way tasks that give
all participants information of equal value; the need
of all participants to understand the information that
others have involves greater use of negotiation strat-
egies to support mutual comprehension (Pica, 1987).
The Jigsaw strategy, a cooperative method of orga-
nizing the classroom and the learning materials
devised by Aronson and colleagues (1978) distributes
information of equal importance among group mem-
bers, who must work together to synthesize the
whole, or to solve a problem. This strategy, therefore,
is especially appropriate in the second language
classroom.

An additional benefit of the Jigsaw technique is
that teachers can provide texts or information
sources at different levels of difficulty, as described
in “Industrial Accident” below. This is especially
useful when the learners represent a wide range of
proficiency in the target language.

Figure 1: Jigsaw Groups
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How to Organize Jigsaw Activities
Grouping and division of the task: Groups of four are

the most flexible, because students can sometimes
work in pairs and then share information with the
other pair in the group. Groups larger than four
reduce the amount of talk time available to each
student, and some of the shy students may find
larger groups intimidating. Each group should, as
far as possible, represent the range of proficiency in
the target language that is represented in the class
as a whole.

Figure 1 illustrates the dynamics of Jigsaw
groups. In the diagram you see four Jigsaw groups.
Each letter represents a different topic or subtopic.
All students represented by the same letter or other
symbol of identification will receive the same as-
signment.

Students who are assigned the same topics re-
group into expert groups based on their topic. Figure
2 shows what the expert groups look like:

Figure 2: Expert Groups
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Working in the expert groups: Students work to-
gether on their section of the material, complete
some comprehension exercises, perhaps take a quiz
on their section of the material, and rehearse the
material for presentation in their original Jigsaw
groups. The teacher circulates from group to group,
discussing and checking their responses to the ques-
tions, and assisting students to help each other to
prepare for the oral presentation.

Working in the Jigsaw groups: When all groups feel
that they really know their material and are ready to
share the information, the students regroup into their
Jigsaw groups. Each student tells the other members
of the Jigsaw group what he/she knows about the
topic.

After students have shared information with each
other in the Jigsaw groups, they need direction and
motivation for discussion. The teacher can provide a
set of questions to guide the discussion. At least

some of the questions should involve inferences and
opinions.

After information-sharing and discussion in the
Jigsaw groups, the groups have an opportunity to
review the material before taking a quiz (they might
do a practice quiz together, before taking an indi-
vidual quiz). The quiz is based on the content and
vocabulary of all the readings and the discussion in
the Jigsaw groups. Students may be assigned addi-
tional written tasks to do in a group or individually.

Industrial Accident: A Model Jigsaw Unit
What follows is a detailed, sequenced outline of

the steps in creating and using Jigsaw units effec-
tively in the second language classroom, using “In-
dustrial Accident” as a model. This is a unit for
adolescent and adult learners of English as a Second
Language in North America, and is based on details
from a newspaper report of an industrial accident
(Coelho, 1991; Coelho, Winer, & Winn-Bell Olsen,
1 9 8 9 ) .

The texts: Four statements are written about an
industrial accident. The four statements are given by
the victim, his supervisor, the union official, and the
Safety Engineer. The statements are different in
perspective and purpose. For example, the Safety
Engineer is anxious to exonerate the company and
herself,  whereas the union official is very critical of
working conditions and safety standards at the plant.
The statements are written at different levels of
linguistic complexity to accommodate the different
levels in the class. Visual support is provided in two
diagrams, showing the scene before and after the
accident (see pre-reading activities, below).

Pre-reading activities:
In their Jigsaw groups, students discuss questions
related to the content of the text, such as: Find out
what jobs everyone has/has had/would like to
have. Share some of the problems you or your
friends and relatives have had at work. What do
you know about accident insurance on the job?
What laws or regulations do you know that relate
to working conditions and pay?

The title “INDUSTRIAL ACCIDENT” is written
on the board, and students are asked: What do you
think this Jigsaw unit  is going to be about? All
guesses should be accepted, without comment on
their accuracy. Accuracy is unimportant. What is
important is that students approach a reading
task with some prior expectation, which they will
confirm or revise as they read the text.

A transparency of the illustration (Figure 3) is
projected, with the instruction: Look at  the dia-
grams. What do you think happened? The groups
discuss this question for a minute or two; then
individual students are selected to report their
groups’ ideas.

October 1994
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Figure 3: Pre-reading Activity

Industrial Accident

Diagram 1

I
I I
! Metal

Diagram 2

0 1991 ,  Pippin Publishing Limited. Used with permission.
All rights reserved.

l Each group receives a copy of the illustration l Students regroup in expert groups, as described
page, and discusses these questions: Look at the above. Each group is assigned a different text;
title - What is this story about? Look at the illustra- each student in the group has an individual copy.
tion - What do you think happened?
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i The next instruction is: Read only as far as necessary
to find out who is telling the story about the accident .
Students need to know that the really effective
reader reads no more than necessary to fulfill a
specific purpose. The four introductory para-
graphs give almost the same information:

TEXT A: A month ago there was an accident at the
Adams Metal Company. The furnace operator, Daniel
Vretanos, was hurt in the accident. This is his state-
ment about what happened on the day of the accident.
TEXT B: A month ago there was an accident at the
Adams Metal Company. The furnace operator was
seriously injured. The workers' union sent an investi-
gator to find out what happened; this is his statement.
TEXT C: A month ago there was an accident at the
Adams Metal Company. The furnace operator was
seriously injured. The company's Safety Engineer
investigated the cause of the accident. This is her
report.
TEXT D: A month ago there was an accident at the
Adams Metal Company. The furnace operator, Daniel
Vretanos, was seriously injured. This is the statement
by his supervisor about what happened on the day of
the accident.

i The teacher writes the names and roles of each
person telling the story on the chalkboard, ex-
plains the roles, and asks the students: Do you
think all these people will have the same point of view
about the accident? What point of view do you think
your text will have?

i In their groups, students are encouraged to
make some guesses about the meanings of unfa-
miliar words (e.g. investigated); they will confirm
or revise their guesses as they read the rest of
the text.

Guided reading of the text:
i Skimming for the main idea: Students now make

some guesses about the cause of the accident.
Then they skim their texts to find out if their
predictions were accurate. The teacher circulates
to check that the students in each group are skim-
ming --- reading quickly for the main idea, not
stopping over difficult vocabulary or trying to
memorize details.

i Reading for details: This question is on the
chalkboard to guide the second reading of the
text: Can you decide from the information in your
text who is to blame for the accident? Students
check the details in their texts and discover that
they need more information in order to decide
this. They will get this later from the other mem-
bers of their Jigsaw groups.

i Students work on reading and vocabulary exer-
cises designed to encourage students to refer
back to the text, to locate specific information, to

make guesses about word meanings, to develop
inferences, and to evaluate the information in
the text.

Post-reading:
i By now, the students have good comprehension

of their material. The teacher has been able to
circulate from group to group helping and guid-
ing them through the exercises.

i When the exercises have been checked and cor-
rected, each expert group makes up four or five
comprehension questions on their text. They will
use these questions later in the Jigsaw group to
check that the group members have understood
the main points in the presentation.

i In their expert groups, students have an oppor-
tunity to prepare an oral presentation of the
main points. The teacher visits each group to
make sure that they have selected the main
points and can speak about them without refer-
ence to the text.

i The teacher encourages students to rehearse
aloud to each other, and indicates how they can
help each other. A strong sense of cooperation
and a lot of peer-tutoring on language use should
be encouraged.

i When all the expert groups feel ready to share
the information, the class regroups into the
Jigsaw groups.

i Students now take turns telling each other about
their texts.

i The teacher circulates from group to group,
emphasizing that they should ask each other
questions to make sure all understand the content
of each text.

i As each student finishes a presentation, compre-
hension questions developed in the expert group
are administered to Jigsaw group members.

i The presenter collects the answers as soon as they
are completed, and problems are clarified before
the next person makes a presentation.

i Directed discussion: Students compare the infor-
mation in the four statements to decide on the
probable cause of the accident, and who (if any-
one) is to blame. Students report back to the class
on their group findings and on the reasoning
behind their conclusions. In this unit, there is a
strong emphasis on cause-and-result statements.
To help learners with them, a list of useful ex-
pressions is posted: because (of)..., as a result (of)...,
so... that..., etc.

i Each group also makes recommendations on
what the company and its workers should do to

Feature: Coelho
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prevent accidents in future. This involves the use
of “should,” “ought to, " “it would be a good idea
to.. "  as well as other ways of making sugges-
tions and recommendations.

l Vocabulary development: Students are given a
list of words which appear in some of the texts.
Each student in the Jigsaw group has some of the
words in the text, and has practiced them in the
expert group. Now the students are instructed to
explain the words to each other in the Jigsaw
group, using contextually-based examples from
their texts. This is taken up with the whole class,
and a cloze-type vocabulary exercise may follow.

Evaluation:
l Quiz: The quiz tests comprehension of the main

points in each presentation; it includes an open-
ended question based on the group discussion.
This component should be marked only for com-
prehension and reasoning. There may be a cloze
passage to test application of new vocabulary. A
sentence completion or sentence combining task
may test application of cause-and-effect expres-
sions. Students may be required to make recom-
mendations using the patterns practiced in the
group discussion.

l Debriefing: If this is the first Jigsaw unit for the
class, there should be a discussion and evaluation
of the group process. After receiving their indi-
vidual evaluation marks for the quiz, the Jigsaw
groups brainstorm these questions and write a
group response:

How could we improve our group mark on
the quiz?
How could we make sure that everyone in
our group understands each other?
What do our best teachers do to explain
something or help us to understand?
What responsibility do we have as listen-
ers?

The responses are posted on a chart in the
classroom as a reminder to students that these
are strategies and attitudes which will be
effective in class, and which are valued by the
teacher.

Other writing tasks may include a letter from the
employer to the worker, wishing him a speedy re-
covery (but admitting no responsibility), a letter
from his wife to the children’s teachers, explaining
their absence from school for a few days, a list of
safety rules for the factory (using must, may not, etc.),
or a letter from a fellow-employee to the injured
workmate, describing events at the factory since the
accident (using present perfect tense: th ings  have
changed around here, they have closed thefurnace-room,
they have repaired the burners; or, for a more advanced
group, some passive constructions: some changes  have
been made around here ,  the furnace-room has  been c losed.)

Conclusion
Is it  really worth the extra effort to organize stu-

dents into such carefully structured groups? Is it
really worth spending so much time researching/
adapting/creating material? At first glance, this does
look like a lot of work. However, the work can be
shared; the best approach is for teachers to work
together as a cooperative writing team. The teachers
can divide the labor and write one text each, or be
responsible for developing one set of a particular
kind of exercise.

An important “payoff” for the extra work involved
is that the  role of the teacher changes significantly,
from agent of control and disseminator of all knowl-
edge to that of catalyst and adviser. Contrary to
many teachers’ fears, the students become more task-
oriented in a cooperative learning situation where
they have more control over the material and their
learning of it .  In a well-organized cooperative class-
room, students take on a lot of the responsibility for
the classroom activities, freeing the teacher to give
individual attention where needed. Also, in a well-
organized cooperative classroom, everyone (includ-
ing the teacher) has a lot more fun!

The wealth of evidence that interaction is a key
ingredient of language learning, and that cooperative
learning is one of the most effective models of teach-
ing and learning in use today, should encourage all

Fol low-up act ivit ies :  In order to apply this unit
to real-life situations, useful real materials include
some forms and information booklets for Workers’
Compensation and Unemployment Insurance ben-
efits. Students scan the booklets to find specific infor-
mation which could apply to the case of the injured
worker in this Jigsaw unit.  They can also practice
filling in some of the forms for this worker. In order
to do this effectively, they must invent some details
about the worker’s family life and financial situation:
number of dependents, normal weekly wage, etc.
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language teachers to incorporate cooperai
Jigsaw activities as a major component of
their curriculum.
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Cooperative Learning
Using Commercially Available Materials

by Steve McGuire
Nagoya University of Arts

Feature

We are all aware of the many obstacles to teaching
English effectively in Japan. Among these are large
classes that meet relatively infrequently, shy students
who are unused to speaking and who are reluctant to
do so for fear of making mistakes in front of their
peers or, perhaps worse, showing them up, a lack of
a curriculum for the various part-time teachers to
follow, and low attendance. Teachers are always
looking for ways to make the best use of limited class
time, and cooperative learning seems to be a good
way to get students communicating in English.
However, getting from theory to practice can be a
difficult step.

In this article, I will discuss my experiences adapt-
ing ELT materials available in Japan as cooperative
lessons, specifically focusing on each of the five
essential elements of cooperative learning, as dis-
cussed by Johnson and Johnson earlier in this issue.
Although it can be used with any materials, for my
first full-scale attempt at using cooperative learning,
I chose a relatively new set of activities called TALK
(Andrews & Junge, 1993). The TALK system, while
not a perfect fit, seems to lend itself most easily to
adaptation to cooperative learning in Japan.

What is TALK?
TALK is designed as a self-directed learning sys-

tem in which students in pairs or small groups per-
form a variety of communicative language activities
based on a series of B5 cards. The cards include
Dialog Cards, which provide pictures for students to
create stories and dialogues for language practice;
Question Cards with questions that match the topics
of the Dialog Cards; Character Cards for role plays;
Transcription Cards with accompanying cassette
tapes; IdeaCue Cards for further free discussion; and
Lyric Cards with lyrics for popular songs. Finally,
students use Feedback Cards to check each other's
mastery of the other cards. Each type of card comes
in a variety of ability levels and topics. They can be
easily mixed and matched to create coherent lesson
plans. Topics range from Health, Travel, and Educa-
tion to Planet Earth. Also, faculty at Kinjo University
has developed evaluation sheets with which students
can evaluate themselves and their peers in terms of
participation, effort, and performance.

From the start TALK seemed ideally suited to a
cooperative approach. Some of the concepts of coop-
erative learning are already present, such as the
emphasis on face-to-face interaction and working in

pairs; only a few modifications are necessary to make
it a true cooperative learning series.

The Five Elements of Cooperative Learning and TALK
Positive Interdependence

Perhaps the most important element of coopera-
tive learning is positive interdependence. The lessons
must be structured so that a group can only succeed
when each individual in a group attains his or her
personal goals and helps the others in their group
achieve their individual goals. As the Johnsons put it,
all students must feel that they "sink or swim to-
gether" (McGuire, 1992). The Johnsons identify over
a dozen approaches to encouraging positive interde-
pendence, but I will only discuss three of them here:
positive goal interdependence, positive resource inter-
dependence, and positive identity interdependence.

In positive goal interdependence, group members
work together to reach a group goal rather than an
individual goal. This might be achieved by, for ex-
ample, requiring each member of a group to improve
at least five points over a previous score for the
group to succeed. Or, once students are comfortable
with the idea, the teacher could give bonus points to
a group of four that gets a total score of 160 on a 50-
point test. This rewards students for helping each
other to improve without penalizing them.

Similarly, positive resource interdependence
requires students to share materials and information
by limiting their access to it. This could be achieved
by having one copy of an explanation of a task, or,
in the case of TALK, one shared Feedback or Charac-
ter Card.

The type of positive interdependence I especially
like to use in Japan is positive identity interdepen-
dence, which can be as simple as having the students
choose a group name. On the first day of class I
randomly put students into groups of four. I have
each group choose a group name. Then, each student
writes his or her group name, individual name, and
student ID number on one piece of paper, which I
later use for attendance. Students often come up with
creative names such as Monkeys, Sloth, and Yankees.
It is best if these groups can stay together for the
entire year. But, of course, they can also be broken up
for short-term activities as needed. For example,
students from different groups working on the same
piece of a jigsaw task could master the material
together before returning to their base groups.
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Individual Accountability
Individual accountability is closely linked with

positive interdependence. Even though the students
are working as a group, individuals are still held
responsible for the material. Not only does this keep
them from "riding on someone else's coattails," it
also gives more gifted students the chance to shine.

As mentioned earlier, one type of card in the TALK
system is the Dialog Card. Students look at a set of
four related pictures on a card and, at first, simply
describe what they see. They then create a story
which uses all four pictures. I have them do this in
pairs, just as the TALK manual suggests. However, I
then have them stand up in pairs and tell their story
to the other pair in their group, with one student
saying the story for pictures one and three, and the
second telling the story for pictures two and four.
Although students are nervous, they only have to do
this for two other people and not the whole class. At
the same time, they know that the other pair in their
group also has to perform, which relieves some of
the pressure. Having them perform and present
together creates individual accountability, since they
must tell their own parts of the story. An alternative
approach is for each student in a pair to tell their
story one-to-one to a student from the other pair, and
then to switch partners and tell it back. This re-
telling gives the listeners a reason for listening.

Face to face promotive interaction
It's difficult for students to feel any group cohe-

sion if they sit far apart or shout at each other across
a large table. Therefore, at the beginning of each
class, I have students move their chairs into "islands"
where they sit together facing their partner in their
groups of four. In classrooms with fixed seats where
students sit side-by-side in twos or threes, it is diffi-
cult to have students sit face-to-face. In this case, one
option might be to bring in extra chairs (folding
chairs work great), if available, or else to have stu-
dents stand and face each other for some activities, as
I suggested earlier. Although easy to forget, this
element of cooperative learning is very important.
The success (or failure) of the cooperative activity
depends on making sure the students are in their
groups, not only mentally but physically as well.

Social Skills
Perhaps the greatest weakness in TALK---and

something which can easily be overlooked when
applying cooperative learning to second language
teaching---is the lack of attention to social skills.
Students must be taught social skills and given the
language necessary to use them, as well as a means
for evaluating and tracking their progress. One skill
which can be practiced as part of a TALK lesson is
how to encourage, such as, "Good job," or "Go for
it!" Furthermore, even body language, such as show-
ing attentiveness by leaning forward and nodding

can be taught. Another language skill students could
practice is clarification requests, in which students
ask, "Did you say X," or "Could you repeat that?"
After practicing these skills, they can evaluate their
success in applying them.

Group Processing
This leads naturally into the final element neces-

sary for a successful cooperative lesson: group pro-
cessing. The TALK system is currently being
modified to include the self- and peer evaluation
sheets developed at Kinjo University. Students have
shown themselves quite able to evaluate and com-
ment on their performance fairly, especially if the
teacher stresses that the purpose of the evaluation is
not for a grade but to improve performance. These
evaluations could be easily modified further to in-
clude social skills, how well the group worked as a
whole, and whether each group member reached his
or her individual goals.

Benefits of Cooperative Learning
Using cooperative groups brings about a number

of positive outcomes both for the students and for
the teacher. The most important is that the students
are using English much more in their groups than
they ever could in a traditional teacher-fronted class.
This is partly because TALK encourages it, but also
because they feel less nervous working in smaller
groups. There is also greater comfort in knowing
they will always be working with the same partners
throughout the course.

An additional benefit of adapting any materials to
cooperative learning is that, in order for the students
to work as independently and successfully as pos-
sible, the teacher is required to clearly state the over-
all goals for the course. The teacher should
emphasize that, since the aim of the course is to have
the students talking as much as possible, they will
have to do most of their interacting with fellow
students. While the teacher may not want to refer to
the research on second language acquisition and
negotiation of meaning, the differences between a
traditional teacher-fronted class and a cooperative
class can easily be pointed out. In a traditional class
of 50, students might interact with the teacher for
only one minute in a 90-minute period. In a coopera-
tively-structured TALK class, however, they can
potentially speak and interact for almost the entire
class. Students come to realize that they can learn
from other students and not just the teacher.

While explaining the students' new roles is impor-
tant, it is critical that the teacher's role also be made
clear. Students may regard TALK and cooperative
learning as some clever new way for the teacher to
loaf off while they are doing all the work. The
teacher should explain that his or her role is to
choose the material to be learned, show the students
how to use the materials (in the case of TALK, the
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cards), answer questions about the content or proce-
dure, and to give the groups feedback on their
progress based on their own self-evaluations and on
observations made by the teacher during class. The
teacher’s role is no longer to be the dispenser of all
knowledge but to be a facilitator.

Perhaps the greatest benefit I have found in using
cooperative groups and TALK  is that I  am interacting
much more with the students, and on a more per-
sonal level,  as I walk around and talk with them in
their groups. I can get a much better idea of their
progress. At the same time, it is much less over-
whelming to deal with twelve groups of four than a
mass of fifty students, both on a personal and a
classroom level. Even attendance can be easier since
it‘s very easy to see that the Yankees group is miss-
ing a member and to ask them who it is. More im-
portantly, students are talking much more, they are
showing greater involvement with the materials
through more animated discussions and questions to
me, and they are spending more time on task.

Conclusion
Cooperative learning is not a magic method which

will make teaching easy and efficient. It takes a lot of
work to adapt materials and to adopt a new, perhaps
radically different, teaching style. However, in my
short experience with cooperative learning, I’ve felt it
to be quite worth the effort.

References
Andrews,  D., & Junge,  J.  (1993). The complete guide to TALK: The

students do the talking. Kyoto, Japan: Creative Services Interna-
tional, Co., Ltd.

Johnson, D.W., &Johnson, R. (1989). Cooperation and competition:
Theory and research. New Brighton, MN: Interaction Book Com-
pany.

McGuire, S. P.  (1992). An application of cooperative learning to teaching
English as a foreign language in Japan. Minneapolis, MN: University
of Minnesota (ERIC Document Reproduction Service No. ED 354
735).

p1

FL.AMAN,  Cont’d from p. 9.

***iIt
Condon,  J. (1992). Working with Japan  video series. Camel,

CA. : Intercultural Training Resources Inc.

Johnson, D. W. & Johnson, R. T. (1994). Cooperative

learning in second language classes. The Language

Teacher. 18/10 (this issue).

Kagan, S. (1986). Cooperative learning and sociocultural

factors in schooling. In California State Department of

Education (ed.) Beyond language : Social and cultural

factors in schooling language minority students. Los

Angeles. CA, : Evaluation, Dissemination and Assess-

ment Center, California State University.

(1992) Cooperative learning. San Juan Capistrano,

CA. : Kagan Cooperative Learning.

Long, M. H. & Porter, P. A. (1985).  Group work, interlan-

guage  talk and second language acquisi t ion.  TESOL

Quarterly. 19/2. 207-228.

Nunan,  D. (1988).  The learner-centered  curriculum. Cam-

bridge : Cambridge University Press.

Sharan,  S. (1980). Cooperative learning in small groups :

Recent methods and effects on achievement, attitudes,
and ethnic relations. Review  of Educational Research.

50/2.  241 271.
Shaw,  V. (1992).  Community building in the classroom.

San Juan Capistrano, CA. : Kagan Cooperative Learn-

ing.

Slavin,  R .  E .  (1980).  Cooperative learning.  Review of

Educational Research 50/2.  315-342.

Wenden,  A. & Rubin  J. (eds.).  (1987). Learner  strategies

in language learning.  Englewood  Cliffs, NJ. : Prentice

Hall.

this form along with your current mailing label to
the JALT Central Office: Glorious Tokyo 301,

2-32-10 NIshi  Nippori, Arakawa-ku, Tokyo 116

N a m e

New Address

N e w  H o m e  P h o n e

New Employer

Date Effective

Postal Code

New Work Phone

October 1994

2 9



3 0

The Language Teacher 18:10

Feature

An Interview with Roger and David Johnson
by David E. Kluge

Kinjo Gakuin University

On Monday, August 23, I drove to Edina, Minnesota,
a suburb of Minneapolis. There I met David and
Roger Johnson at David's home, where we talked for
three hours about cooperative learning and its fu-
ture. David Johnson, professor of educational psy-
chology, and Roger Johnson, professor of curriculum
and instruction at the University of Minnesota, are
well-known researchers, writers, and presenters, and
are co-directors of the Cooperative Learning Center.
Here are parts of that interview:

TLT: I'd like to start out with a short definition of coop-
erative learning.

David: Officially cooperative learning is the instruc-
tional use of small groups to have students work
together to maximize their own learning and the
learning of their group mates.

TLT: What would you say were the basic elements of
cooperative learning?

David: To be cooperative É the teacher has to struc-
ture five basic elements into the learning situation, or
into every learning group. The first is positive inter-
dependence. Students have to believe that it's "we"
not "me." They're responsible for each others' learn-
ing, and their work isn't finished until everyone in
their group has learned and mastered the material.
The second is individual accountability. No student
gets a free ride, no one just writes down the answers
without knowing how to solve the problem. Every
student is accountable to their group, to do their fair
share of the work and to learn to work hard to learn
the material. The third element is promotive interac-
tion. Students need to help each other face-to-face,
share, assist, explain, summarize---any way to facili-
tate or promote each others' learning. The fourth is
social skills. A cooperative groupÑlike any teamÑ
takes leadership, decision making skills, trust build-
ing skills, conflict management skills, and so forth.
And the final one is group processing. In order to
aggressively and continually improve, a student
group needs to track how well they are working
together and plan how they could be better tomor-
row than they were today.

TLT: Would you say that any so-called groupwork that
does not include all five of these elements could not actu-
ally be called cooperative learning?

Roger: Yes. We would differentiate between four
types of groupings in the classroom. One can be

called a pseudo-group. Students are asked to work
together, but they really don't want to, and are resist-
ing and hostile towards the process. Pseudo-groups
typically do worse than most individuals would
working alone. The second one is what we call the
traditional classroom learning group, where students
are willing to work together and the teacher seats
students together, but gives the group very little
structure. These traditional classroom learning
groups typically do better than most students in the
pseudo-group, though some of the high performance
students may be better off alone. The third type is
cooperative learning groups. That's where the five
basic elements are very carefully and systematically
structured into each lesson. Finally, we leave room
for an extraordinarily high performance cooperative
learning group. Every once in a while a group just
kind of goes off the scale and wins the World Series.

TLT: Why adopt cooperative learning?

David: The first reason to use cooperative learning---
the primary reason---is a pragmatic one: it works.
We've had research on this material since 1897. In
that time well over 600 experimental studies and
about 150 to 200 correlational studies have been
done, and we know a great deal about cooperative
versus competitive versus individualistic learning.
We have taken this material and reviewed it several
times, the most thorough being in the book Coopera-
tion and Competition, where we did a series of meta-
analyses. On the basis of the meta-analyses, we can
say with some certainty that you'll get higher
achievement with cooperative learning, greater
retention, more frequent use of higher level reason-
ing strategies, a greater intrinsic motivation to learn,
and an overall higher involvement and liking for the
instructional situation and the instructional tasks.
That's one outcome.

The second is a series of outcomes that involves
the domain of interpersonal relationships among the
students. Students like each other better when they
work in cooperative groups than when they work
competitively or individualistically. There is a rare
class cohesion, an esprit de corps, that goes across
ethnic lines, ability lines, gender lines, and handi-
cap/non-handicap lines. Essentially you just like the
people you work with, regardless of differences.
Then another part of this is social support. You find
greater social support in cooperative learning
groups---both personal and academic/professional---
than you do in competitive or individualistic situa-
tions.
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The third group of outcomes we look at concerns
psychological health. We can say that students work-
ing in cooperative learning groups: (1) are healthier
psychologically; and (2) typically have higher self-
esteem, are more socially competent, can cope with
stress and adversity more skillfully, and so forth.

In the final analysis, these three types of outcomes
all interact with each other to achieve better interper-
sonal relationships and psychological health, so that
the more kids work together, the more they like each
other. The more they like each other, the harder they
work to learn. The more they work together to learn,
the more socially competent they become. The more
socially competent they are, the more skillful they
are at helping each other to learn. So these three
types of outcomes form an overall gestalt when they
all work together.

TLT: What would you say is the main change in the role
of the teacher when cooperative learning is implemented?

Roger: There are several main changes. Certainly one
of them is the acknowledgment that it's better if the
kids are active---working and talking and interacting
with each other---than when the teacher is active.
David: I think another way to say that is that the
teacher moves from a soloist performer position to
orchestra director.
Roger: However, it is not quite as simple as moving
from soloist to director of the orchestra, which is a
practical change. There is a philosophical change that
has to occur as well. There's a shift in perspective
from teaching to learning, and to say, "O.K., the
teaching is only necessary to get the learning started.
It's the learning I'm focusing on; it's what the kids
walk away with that's important."

TLT: What would you say is the main change in the role
of the students?

Roger: [Cooperative learning] is going to require the
students to come to class prepared, because you
don't want to go into your cooperative group un-
armed. It's going to require them to defend their
ideas because other people are going to ask questions
and seek justification, and maybe even argue another
perspective. It's going to require them to think sec-
ond-level thoughts rather than the superficial first
book-answer. It's harder on the student. What the
data shows over and over is this positive feeling
students have about being challenged and being
active in an atmosphere of support and encourage-
ment, rather than one of one-upmanship.
David: [You] have to have a double focus as opposed
to a single focus. The double focus is on task-work
and team-work skills. So while you're learning lan-
guage there are language skills that you have to
focus on---the grammar, syntax, and vocabulary. At
the same time you have to focus on the teamwork

skills. Is everybody participating? Is everybody
learning? Is everybody pronouncing the words
correctly? Are we giving each other good feedback?
Are we helping? That's a change of focus that takes
students a fair time to learn how to do.

TLT: What other changes do you think need to be made in
implementing cooperative learning?

David: We would encourage the teachers to become
part of what we call "colleagial" teaching teams.
There is a team structure for teachers just as there is a
team structure for students.
Roger: And the data is equally valid for adults as it is
for kids. Furthermore, there is a second powerful
step that we discovered a few years ago which says
that ... while the teachers are looking at how kids
should meet and interact in their classroom, adminis-
trators need to look at how teachers are meeting and
interacting on their faculty and on their staff.

TLT: In your book Learning Together and Alone:
Cooperative, Competitive, and Individualistic Learn-
ing, you state that the integrated use of the three goal
structure would be effective. [What] would you recom-
mend as a good mix?

David: I think a good mix would be 80% coopera-
tive, 10% competitive, 10% individualistic. But you
might change that to 60-20-20 or 60-30-10 depending
on the teacher's orientation. The most important
thing is that cooperation dominates. That forms the
basis for the rest.

TLT: Would time be considered a factor?

David: Yes. I think what the research indicates about
time is that there is a sort of U-shaped curve. While
the teacher and students are learning the cooperative
system, less material is covered, and it's covered
more slowly. Once the teacher and students become
very good at using cooperative learning, they cover
more material faster and in greater depth than they
would with the old lecturing format. And many
teachers get worried and concerned in their initial
slowdown when they and their students are learning
the system. But if they stick with it for six months, a
year, two years, eventually cooperative learning will
prove to be a faster way of teaching.
Roger: If you have information that students really
need before they engage in serious learning, then
you teach it, you lecture it. But it's purposeful to get
the students into something that is active, and where
they are the actors on the stage.
David: Tangentially this relates to one of our favorite
emphases in cooperative learning. The purpose of
the cooperative group is to make each member a

Feature Interview: Johnson & Johnson

INTERVIEW, cont'd on p. 37.



3 2

The Language Teacher 18:10

Feature

An Annotated Bibliography of Cooperative

Language Learning
by David E. Kluge, Kinjo Gakuin University

Christopher Jon Poel, Musashi Institute of Technology

The following annotated bibliography is a concise list of recommended books and articles on cooperative
learning (CL). The books are arranged into four categories according to the amount of experience the teacher
has with CL. At the end of the bibliographic information for each entry is an indication of the target level of
students: elementary school, junior high school, senior high school, junior college/university, general infor-
mation, or all levels. Finally, a list of newsletters and organizations is provided.

For Teachers Just Beginning with Cooperative Learning

Dishon, D., & O'Leary, P.W. (1984). A guidebook for
cooperative learning: A technique for creating more
effective schools. Holmes Beach, FL: Learning
Publications. 135 pages. An excellent practical book
that provides an easy introduction to CL, gives advice on
planning your first lesson, and how to implement each of
the important elements. The appendix contains many
samples of lesson plans and worksheets. Highly
recommended. General.

High, J. (1993). Second language learning through
cooperative learning. San Juan Capistrano, CA:
Kagan Cooperative Learning. 130 pages. Applies
KaganÕs structural approach to EFL/ESL, providing
numerous sample lessons and examples. Elementary to
senior high school.

Johnson, D.W., Johnson, R.T., Bartlett, J.K., &
Johnson, L.M. (1988). Our cooperative classroom.
Edina, MN: Interaction Book Company. 92
pages. A workbook which guides students to an
understanding and appreciation of CL. General.

Johnson, D.W., Johnson, R.T., & Holubec, E.J. (1993).
Cooperation in the classroom (6th ed.). Edina, MN:
Interaction Book Company. 322 pages. A basic
textbook for teachers wanting to implement CL in their
classroom. Highly recommended. General.

Johnson, D.W., Johnson, R.T., & Smith, K.A. (1991).
Active learning: Cooperation in the college classroom.
Edina, MN: Interaction Book Company. 268
pages. An introduction to CL and practical advice on
implementation in post-secondary schools. Junior
college and university.

Kagan, S. (1993). Cooperative learning. San Juan
Capistrano, CA: Kagan Cooperative Learning.
273 pages. Explains basic theory, describes methods,
gives advice on how to run teacher training workshops.
Provides plenty of worksheets, sample certificates, and
materials for classes. General.

McGuire, S. P. (1992). An application of cooperative
learning to teaching English as a foreign language in
Japan. Minneapolis, MN: University of Minne-
sota. Masters thesis provides an overview of CL,
followed by a description of a CL research project

undertaken in Japan. Available from ERIC Document
Reproduction Service (ED 354 735). General.

Slavin, R.E. (1990). Cooperative learning: Theory,
research, and practice. Needham Heights, MA:
Allyn and Bacon. 173 pages. Emphasizes the
practical, with directions on how to use CL. Teacher
comments interjected throughout the book provide useful
insights. Elementary to junior high school.

Stone, J.M. (1991). Cooperative learning and language
arts: A multi-structural approach. San Juan
Capistrano, CA: Kagan Cooperative Learning.
151 pages. Aimed at first language classrooms, but
abundant examples and lesson plans are largely
applicable to EFL classes as well. Elementary to junior
high school.

For Teachers with Some Experience with Cooperative
Learning

Bourman, A. (1989). 61 cooperative learning activities:
Thinking, writing, and speaking skills. Portland,
MN: J. Weston Walch, Publisher. 137 pages. A
variety of CL lesson plans for language classes. Junior
high school.

Brandt, R.S. (Ed.) (1991). Cooperative learning and the
collaborative school: Readings from educational
leadership. Alexandria, VA: Association for
Supervision and Curriculum Development. 214
pages. A collection of articles from the journal Educa-
tional Leadership, discussing and debating important
issues in CL. General.

Coelho, E., Winer, L., Winn-Bell Olsen, J. (1989). All
sides of the issue: Activities for cooperative jigsaw
groups. Hayward, CA: Alemany Press. 154 pages. A
succinct introduction to CL jigsaw tasks, followed by seven
jigsaw activities (duplicatable for student use). General.

Johnson, D.W., Johnson, R.T., & Holubec, E.J. (1987).
Structuring cooperative learning: Lesson plans for
teachers. Edina, MN: Interaction Book Company.
339 pages. Guidelines and lesson plans for a variety of
levels and subjects. Elementary to senior high
school.

McDonald, P. (1989). Cooperation at the computer: A
handbook for using software with cooperative learning
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groups. Des Plaines, IL: Looking Glass Learning
Products. 50 pages. An easy-to-read handbook on
using CL with computers. Contains clear advice and many
lesson plans for a variety of subjects. Elementary to
senior high school.

Wiederhold, C. (1991). Cooperative learning & critical
thinking: The question matrix. San Juan Capistrano,
CA: Kagan Cooperative Learning. 125 pages. An
innovative approach to getting students to ask (and
eventually answer) questions about the topic of study.
Supplemented by a set of cards and spinners. All levels
(but especially senior high school to university).

For Teachers with Extensive Experience with Cooperative
Learning

Adams, D., Carlson, H., & Hamm, M. (1990).
Cooperative learning and educational media: Collabo-
rating with technology and each other. Englewood
Cliffs, NJ: Educational Technology Publications.
197 pages. One of a small group of books that
investigates the marriage of CL and technology, e.g.,
television, computers, interactive videodiscs, and
hypermedia. General.

Johnson, D.W., & Johnson, R.T. (1989). Leading the
cooperative school. Edina, MN: Interaction Book
Company. 245 pages. Goes beyond the cooperative
classroom to describe how to create an entire cooperative

school. General.
Lyman, L., & Foyle, H.C. (1990). Cooperative grouping

for interactive learning: Students, teachers, and
administrators. Washington, D.C.: National
Education Association. 96 pages. A guidebook for
creating a cooperative school, with advice and training for
students, teachers, and administrators. General.

Nunan, D. (Ed.) (1992). Collaborative language learning
and teaching. Cambridge: Cambridge University
Press. 272 pages. Twelve articles discuss CL from both a
learning and teaching perspective. Quite theoretical.

General.
Sharan, S., Kussel, P., Hertz-Lazarowitz, R., Bejarano,

Y., Raviv, S., & Sharan, Y. (1984). Cooperative
learning in the classroom: Research in desegregated
schools. Laurence Erlbaum. 160 pages. This research
report discusses a study of seventh-grade students in Israel,
comparing Group Investigation, STAD, and Whole-class

instruction. Junior high school.
Sharan, Y. & Sharan, S. (1992). Expanding cooperative

learning through group investigation. New York:
Teachers College, Columbia University. 193
pages. A detailed explanation and manual of an
important CL technique for academic inquiry. All levels.

For All Teachers Who Want to Use Cooperative Learning

Cohen, E.G. (1986). Designing groupwork: Strategies for
the heterogeneous classroom. New York: Teachers
College Press. 189 pages. The seminal work on the use

of groupwork in all classrooms, with all age-levels and all
subjects. General.

Johnson, D.W., & Johnson, R.T. (1989). Cooperation
and competition: Theory and research. Edina, MN:
Interaction Book Company. 257 pages. A complete
discussion of the theory and more than ample research
results. General.

Kessler, C. (Ed.). (1992). Cooperative language learning:
A teacherÕs resource book. Englewood Cliffs, NJ:
Prentice Hall Regents. 257 pages. A helpful
handbook that starts out with an introduction to CL.
Includes articles on methods, curriculum, teacher training,

and in-service training. All levels.
Kohn, A. (1992). No contest: The case against competi-

tion (Revised Ed.). Boston: Houghton Mifflin. 324
pages. Advances a compelling argument against the use
of competition in the classroom through a thorough review
of the psychological literature. General.

Totten, S., Sills, T., Digby, A.,& Russ, P. (1991).
Cooperative learning: A guide to research. New
York: Garland Publishing. 390 pages. An annotated
bibliography of over 800 research articles, books,
newsletters, and organizations on CL arranged according
to CL strategies and subject areas. Has a detailed index.
All levels.

Organizations & Newsletters

Center for Social Organization of Schools, The Johns
Hopkins University, Department L88, 3005 N.
Charles St., Baltimore, MD 21218. CL research

center. Robert Slavin, director.
Cooperation Company, The, P.O. Box 422, Deer Park,

CA 94576. Catalog contains CL books, games, videos,
cassette tapes, and posters.

Cooperation Unlimited, P.O. Box 68, Portage, MI
49081. Provides workshops on CL. Newsletter contains
expert information, advice from teachers, resource lists,

and sample lesson plans.
Cooperative Learning Center, University of Minne-

sota, 202 Patee Hall, 150 Pillsbury Drive, Minne-
apolis, MN 55455. Research, textbook, and workshop
oriented center. A comprehensive newsletter, Our Link:
Cooperative Learning Newsletter, is available. David
and Roger Johnson, Directors.

International Association for the Study of Coopera-
tion in Education (I.A.S.C.E.), 136 Liberty St.,
Santa Cruz, CA 95060. An organization which studies
educational cooperation and sponsors international
conferences. I.A.S.C.E. publishes Cooperative Learning:
The Magazine for Cooperation in Education, a practical
magazine with articles from researchers and teachers.

Kagan Cooperative Learning Co., 27134A Paseo
Espada #302, San Juan Capistrano, CA 92675.
Provides institutes, workshops, and consulting services, as
well as publishing books and material on CL. Spencer
Kagan, Director.

§
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The Editor invites well-written, informed opinion and perspective articles from L2 professionals on any subject that?! academically or
pedagogically related to language teaching. We also invite well-written, informed rebuttals. As a rule, opinion/perspective articles should not
exceed 1500 words. Send them  to the TLT  Editor’s address in the Masthead.

A Burning Issue: The Need to Introduce “Beneficial Backwash”
and a Testing Partnership in Japan in the 1990s

by Kevin Stoda, ltoigawa High School, Niigata

As I prepare to retire from my tenure as a Japanese
Exchange Teacher (JET) stationed at three high
schools on the edge of the Sea of Japan in Niigata-
ken, I ponder some of the burning issues of our time
and profession. I ask whether the quality of foreign
language education is improving in Japan and/or
whether it will continue to improve in the coming
decade(s). I ask, in turn, what minor and major steps
need to be taken at local, prefectural, and national
levels to improve the current situation?

Having discussed the matter with colleagues and
Japanese Teachers of Language (JTLs)  from across
the land I have seen signs of hope, change, and re-
newal along with deep-seated frustration and resig-
nation in most any school. At the high school level
frustrations and most activity and resources are fixed
upon traditional university entrance exams. As large
and diversified as Japan is, we realize that we cannot
expect testing to follow teaching, but we are hoping
that in the next decade testing will be supportive of
good teaching, and where necessary will have a
positive influence on bad teaching.

The Idea of Backwash
Hughes (1989) helps us understand our current

situation by making a distinction between two im-
portant concepts of testing or test design, namely the
concepts of “harmful” and “beneficial backwash.”
“Harmful backwash” occurs when teaching is good
and appropriate but the testing is not. “Beneficial
backwash” is when “teaching is poor or inappropri-
ate and . testing is able to exert a beneficial
influence”(p. 2). Most importantly, he outlines points
of consideration in designing tests which should
achieve beneficial backwash:

(1) Test the abilities whose development you want
to encourage;

(2) Sample widely and unpredictably;
(3) Use direct testing of skills you desire to foster;
(4) Make testing criteria referenced;
(5) Base achievement tests on objectives rather than

textbook content;
(6) Ensure test is known and understood by stu-

dents and teachers; and,
(7) Provide assistance and training to teachers

when replacing longstanding tests.

Other factors, of course, would include the consider-
ation of financial costs or time in implementing a
particular test.

In Japan the concept of beneficial backwash in test
construction has been noticably absent from all  levels
of debate-high school and university. Universities,
for their part have not stepped in and lent a hand to
high schools by focusing on excellence in all areas of
language--speaking, listening, essay writing, cul-
ture-rather than only on the mechanical translation
and passive reading forms that no longer define the
needs of Japan today. In other words, within Japan
there exists no apparent working alliance between
university professors and instructors at the grass
roots level who have been, or should be, instituting a
shift in foreign language acquisition through a part-
nership of testing and teaching.

Burn the Program!
“Burning Issue” should not be seen here as an

overly-dramatic description. Only a year and a half
ago, at a prefectural seminar for JETS  and JTLs, sev-
eral participants left their discussions laughing. They
had been asked to evaluate the JET Program and
Team Teaching, and one member of the group pro-
claimed: “We were all in agreement. Burn the pro-
gram and start over!”

“Burn the program!” is no real evaluation; but the
frustration behind this one-liner is clear, and contin-
ues to be fed by the fact that the tail which is wag-
ging the dog is wagging it in the wrong way: In
other words, the exams are still  not in line with the
vision of Japanese FL education in the 1990s. Since
the time of this remark, I have noticed that seminars
have become more upbeat and the participants
have become increasingly more optimistic about the
whole program. This may be the result of the New
Curriculum or of perceived successes by JETS and
JTLs at their base schools as each year rolls by.

Sources of Problems and Solutions
The reality is that around the globe “tests” do exist

and are being used to measure listening and commu-
nicative skills.  Maruyama (1992) has advocated the
adoption and development of exams such as the
TOEIC (Test of English for International Communi-
cation) which is already used by some Japanese
companies to measure and ensure the communica-
tive competency of their employees. For those who
do not like the idea of testing students under pres-
sure at all ,  the SOLOM (Student Oral Language
Observation Matrix) might be a reasonable alterna-
tive and one which JETS  could play a key role in
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introducing, once they are trained in the methodol-
ogy (Brittain, 1991).

Such measurements cannot be introduced
overnight; nonetheless, the vision of even-
tual introduction of these and other changes
in foreign language education should be
kept in mind as we approach the 21st Century.
Hughes holds up the example of those educa-
tors who wrote letters and criticized the
TOEFL or Test of English as a Foreign Lan-
guage for decades. The designers of the
TOEFL claimed often that it was impossible
to test the writing ability of thousands of student
candidates from around the globe through composi-
tion or essay. Finally, TOEFL introduced a supple-
mentary writing test in 1986 in which candidates
must write for 30 minutes. Now many universities in
many nations require this supplementary exam of
their incoming foreign students. With this example
of persistance by educators, we too may justly ex-
pect that "beneficial backwash" be eventually taken
seriously in all facets of Japanese university en-
trance exams.

The source of the problems with FL education
and instruction in Japan are partially the result of
what educators and cultural anthropologists (Karp
& Thornberg, 1992) have labeled institutional con-
straintsÑsuch as mandated curricula, texts, and
grouping practices based primarily on standardized
test scores. In other words, the organization and culture
of the schools is shaping the educational success of
each student much more than individual proficiency
or teaching expertise.

Undercutting the JETs
On a micro-level much of what an individual JET

does in his/her team teaching endeavors is not being
built upon or is not being fully integrated into most
of each local high school's curricula because of the
absence of the beneficial backwash in testing. Indi-
vidual schools across the nation are currently prepar-
ing to implement the new Course of Study
(curriculum) with little or no input from JETs. This is
not unlike the large publishing houses in Japan who
write or develop textbooksÑand only then turn to
native speakers to proof-read their material. This in
turn is reflected by an aversion to authentic foreign
language material in the textbooks and the JTLs'
lesson plans. When will this aspect of closing off the
"regular" Japanese classroom to the outside world
end? Clearly both the Ministry of Education's policies
and prevailing standardized tests by the nation's
universities have had a role in this.

At most prefectural seminars I have attended, we
high school JETs have been encouraged to aid in
teaching reading and preparing students for exams.
However, in practice, many JETs are seldom asked to
do so in ways that resemble what they have been
encouraged to undertake at such seminars. Nor do

most team taught lessons remotely resemble stu-
dents' regular classroom experience. One of the main
sources of these conditions has been the lack of ac-
countability at local, prefectural, national, and uni-

versity levels for students' communicative
ability---outside of reading and a little writing.

This could well change with the advent of
the new curriculum in high schools starting
in 1994, and through the eventual introduc-

tion of "backwash" criteria in exam develop-
ment.

For the Record
We should not underestimate what has been hap-

pening over the years since the advent of the JET
Program:

(1) Many JTLs now have a much more positive
attitude towards team teaching;

(2) Many students have been enjoying "communi-
cative JET oriented visits" and no longer view
English as a dead language or an academic
subject;

(3) Some teachers are using more and more authen-
tic English in the classroom---even when JETs
are not present; and,

(4) A few even teach reading strategies rather than
grammar translation, etc.

On the other hand, far too many JTLs and their
classes do not reflect a change towards more commu-
nicative foreign language instruction. Further, far too
many new JTLs are leaving the university without
having learned to teach reading and learning strate-
gies, nor how to implement communicative teaching
in their new classrooms on a regular basis in all of
the various skill areas. Improved courses in testing
theory offered by universities to undergraduates
would be another way the universities could im-
prove their role in partnership with JTLs and JETs.

Conclusion
"Communicative classrooms" as defined by the

Education Ministry are a place where students are
provided "the opportunities to try out their English
in a communicative situation." Due to the test driven
education tradition in Japan, the likely
prerequisite(s) for achieving more communicatively
competent students are (1) the use of tests that mea-
sure all of the major skill areas related to a "commu-
nicative classroom," and/or (2) an increase in the
value of classroom participation to something
around 50% of the students' grades, while decreasing
class sizes radically (Brumby & Wada, 1990).

I prefer increasing both the value of classroom
participation and using internationally standardized
exams to measure competence regularly. This would
return control of education to the instructors in
individual classes to some degree. However, the
development, the introduction, and the use of com-
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municative oriented tests is probably the easier goal
to achieve. According to a Monbusho representative
at a most recent Mid-Year conference, some 40 uni-
versities will already be having "listening tests" as
part of their exams as of January 1994. Let us hope
that the criteria of beneficial backwash will play an
ever-growing role in evaluating such exams as long
as Japan remains a test-driven society.

Meanwhile, JETs and JTLs should be trained more
thoroughly in testing theory, in the implementation
of tests or student performance evaluation, and, of
course, in the evaluation of tests themselves. When
tests with beneficial backwash are in use, even the
jukus will mobilize behind them. In this same way,
the textbook companies and parents in Japan can see
clearly where FL education in Japan is going, and
they may orient themselves accordingly in support-
ive roles.
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Opinions & Perspectives

stronger individual in their own life, and classroom
learning should follow the pattern of you learn it in
a group, you perform it alone. And the purpose of
the group is to make sure all students achieve their
maximum level so they can do well on their own

either in a later job situation or testing situation.

TLT: H. Douglas Brown, in his book Principles of Lan-
guage Learning and Teaching has recommended that
the teacher be eclectic in teaching methodology rather than
sticking dogmatically to one method. Do you recommend
this for cooperative learning?

David: In cooperative learning, rather than using an
eclectic [approach]---a little bit of Johnsons, a little bit
of Sharan, a little bit of Johns Hopkins, etc.---we
would advocate a conceptual understanding versus
direct, being an engineer rather than a technician.
Sooner or later a teacher should come to a conceptual
understanding of cooperative learning---the five
basic elements, the teacher's role, and so forth---as
opposed to being a technician and just knowing step
one, step two, step three of a technique or a structure
or a procedure. We think of teachers as engineers
who understand cooperative learning well enough to
change it, modify it, and solve problems in imple-
menting it, as opposed to technicians who just know
how to run the machine, but really don't understand
how it works or what's inside.

TLT: Where do you see cooperative learning going in the
future?

David: I think the future for cooperative learning is
very bright because of the research, and the research
and theory are still growing. Whenever you ask what
works in our field, cooperative learning tops the list.
Of all the instructional procedures we have, coopera-
tive learning is the one that we can be most sure of
working. The danger is that it will became a fad and
many people will do it poorly, and then say it
doesn't work. Or that many people will try it, saying,
"Instead of three years of training, let's take three
days." Then those poorly trained teachers will do it
poorly, become discouraged, and drop it. That's the
danger.
Roger: It could slip away like lots of other good ideas
that have come through education, but we're going
to stay with it. The one thing that will probably
sustain it is the research. Cooperative learning is an
idea that has enormous research support and, be-
yond that, rational support. It makes sense to put
kids, as they learn, into the kinds of environments
they're going to have to live in---in their families, at
their jobs, and in their neighborhoods. But it's at the
stage where it's being talked about a lot, but not
being used well or extensively. I see it still as a very,
very rational, good idea that is in jeopardy. We're
going to have to stay with this idea long enough so
that it gets past the talked-about stage and into the
implementation stage.

TLT: Thank you very much for a marathon interview.
§

INTERVIEW, con'td from p. 31.



Firsthand Access Interactive
Oral Communication Goes

Interactive
l animated conversations and dictations
l interactive listening tasks
l pair work through lively Q and A activities
ivocabulary review in game format
l the interactive course is fully supported

by the proven DynEd  interface
iavailable for all platforms and systems

The Lost Secret Interactive Digital Video
Japan’s favorite video is now easier to use than ever

l Full screen, full motion video from
a compact disc

l supports DOS Reel Magic
compatible systems (MAC system
solutions forthcoming)

l Fully functional with all features of
the proven DynEd  interface

l Fully supported by Networkable
Courseware Management System

for more information contact:

JAPAN (tel) 03-3478-2448  (fax) 03-3478-2598
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In the Beginning...
by William Harshbarger

Greetings to JALT members from Bill Harshbarger, Pre-
tender to the title of Founder of JALT.

I'm not sure how many of you are aware of the
origins of JALT, which go back to the early 1970s.
Even in those pre-historic times there were an esti-
mated 10,000 foreign English teachers in Japan.

I was Director of the Language Institute of Japan
(LIOJ) and had the naive notion of sponsoring a
TESOL-like annual conference of ESL teachers in
Japan. We advertised a four-day conference in all the
English-language newspapers, including a call for
papers, and waited for the hundreds of responses we
were sure would pour in. Twelve eventually arrived.

Luckily, the Japanese director of the foundation
which operated LIOJ took pity on my naivete@ and
suggested that I invite the 12 to come to LIOJ at our
expense for two days and talk over the possibility of
organizing something for the coming year.

Among those who accepted this invitation were
Tom Pendergast and Sharon Bode, both of whom
worked in the Kansai region. They were so enthusi-
astic about promoting more professional communi-
cation among ESL teachers in Japan that they went
back and formed KALT, the Kansai Association of
Language Teachers. This regional organization pros-
pered and eventually interest in other regions
reached the point where KALT became JALT.

At that point, it seemed important for JALT to be
recognized by TESOL as an affiliate. Unfortunately,
TESOL was reluctant to recognize JALT because a
more established group, AFTJ (Association of For-
eign Teachers in Japan) had been in existence for
many years before JALT was formed. It appeared
that AFTJ, while certainly of long standing, was
more of a social group for long-term foreign resi-
dents of Japan who taught English than a profes-
sional language teaching organization.

A plot was hatched to infiltrate AFTJ with the intent
of gaining enough influence to merge it with JALT and
then reapply for TESOL affiliate status. I even became
the recording secretary of AFTJ for a year, but our
hearts werenÕt really set on leading such a coup. Even-
tually, TESOL recognized JALT as the most appropri-
ate organization in Japan and it soon became the
largest international affiliate of TESOL.

So, 1994 represents the 20th anniversary of the first
meeting of what was to become one of the largest
and most successful organizations of ESL teachers in
the world. I sincerely hope that JALT will continue to
prosper and serve the English teaching community
of Japan over the next 20 years.

Bill Harshbarger is currently the Director of English as a
Second Language Programs, University of Washington.

Birthday Messages

JALT's twenty years of excellence in improving
English education in Japan, and the great people
involved, gives us the right to be proud to call our-
selves teachers. It is my sincere hope that we are all
here to celebrate JALT's golden birthday.

Steve Mason
Recording Secretary 1992

&
I joined just in time for the 3rd Annual Conference
in Nagoya in 1976 and was elected to the national
committee in 1977. I would like to congratulate
JALT on its wonderful growth.

Kohei Takubo
Recording Secretary 1979; Public Relations 1980-86

&
Congratulations to all concerned. Little did we mem-
bers of the first JALT Executive Committee think that
we were starting something this big or this good.

Charles Adamson
Recording Secretary 1977-78

&
Congratulations on JALT's 20th Anniversary! I'm
proud to have played a role in its growth and devel-
opment. May JALT continue to grow and develop
over the next 20 years.

Kazunori Nozawa
Program Chair 1981-82

Public Relations Chair 1987-91

&
Congratulations JALT on your 20th birthday. I look
forward to JALT's productive collaboration with
Monbusho, IATEFL, TESOL, and its affiliates as a
mature organization.

Sonia Sonoko Yoshitake
Membership Chair 1989-91

TLT Chapter Reports Editor 1991-93

&
JALT is a fun organization with a great potential. I
wish JALT will further expand its role to improve
the quality of English education in Japan.

Tatsuya Komatsu
Vice President 1985-90

President 1987

Special
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Happy 20th to JALT as an organization and con-
gratulations to the individuals who have made it
successful!

Rita Silver
Recording Secretary 1989-90

From the moment I joined, JALT has positively
challenged and richly rewarded me. Congratula-
tions, thanks and many more active years.

Jan  Visscher
Recording Secretary 1983-84

Congratulations to JALT for 20 years of growth in
the number of chapters,  accessibility to language
teachers, and helping language teachers become
more professional.

Kenji Kitao
Program Chair 1980; Vice President 1981-84

As the only Japanese national to serve JALT as
president, except for the short period Mr. Tatsuya
Komatsu was in that capacity, I would like to see a
more balanced Japanese/non-Japanese mixture of
JALT officers.

Shigeo lmamura
President 1990, 1991-92;  Vice President 1990, 1991

Having the conference in Matsuyama should remind
us of the great contributions made to JALT by the
small chapters. Best wishes from Three Rivers TESOL.

Steve Brown
Program Chair  1985-86

Current President of Three Rivers TESOL

I’ve been married for 18 years. I guess I can never
beat you on the number of candles, huh! Love.

Setsuko Toyama
Membership Chair 1992-93

&

Dozens of volunteers contribute countless hours to
make JALT a world class organization. A heartfeltthank-
you to all of those people, past, present, and future.

Shari Berman
Program Chair 1983-84

&
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JALT is now a full-fledged academic organization
that should serve Language Teaching by becoming
a catalyst to increase the speed of innovation and
implementation. With best wishes,

Munetsugu  Uruno
Membership Chair 1983

Congratulations on the first 20 years! JALT has
matured over the years and brought increasing
professionalism to language teaching in Japan.
Many thanks & continued success!

Linda J. Viswat
Program Chair  1989-90

JALT had three chapters when I joined in 1977. To-
day, with 37 chapters and ten N-SIGs, it leads the
Pacific Rim in international cooperation. Congratula-
tions!

David A. Hough
Program Chair 1979, Recording Secretary 1985-88

May future years-reflecting our original inten-
tions-see more Japanese involved in national lead-
ership and more interest in workshops in
teaching-learning methodologies/strategies.

Tom Pendergast
Executive Secretary 1978; President 1979

May our next two decades bring us ever closer to
our original and eternal goals: excellence in learn-
ing, acquiring and teaching language, culture and
communication.

Aleda Krause
Treasurer 1982-85, 1992-93



IMAGINE...
You are going to teach on a remote island

and you can only take one ESL resource book with you. It
would have to be the ESL Miscel lany Revised,  Second Edition.

It was written for exactly that purpose, to be a useful and
unique almanac style reference for the ESL/EFL  instructor.
“The first edition was excellent; this is more excellent!” Dick
Yorkey

In his review in the NNESTESOL Newsletter, Dick Yorkey
summarizes the purpose of this book as follows: “The book is
a compendium of useful and interesting information for ESL
teachers. It can be used in three ways:

1) as a resource for developing their own materials;
2) as a guideline for those who practice eclecticism; and
3) as photocopyable handouts for students.”

The ESL  Miscellany contains: Situations: basic daily needs, health and safety, etc.

Topics: Food, Emotions, etc.

Communicative functions: Surviving (beginner), Participating (intermediate),

Part II, the cultural aspect, includes checklists of: proverbs, nursery rhymes, major religions, etc.

Part IV, the metalinguist aspects, features information on punctuation, spelling, road signs, etc.

Part V introduces three paralinguistic aspects of nonverbal

communication: The International Sign Alphabet,

Classroom Gestures and Selected American Gestures,

with accompanying drawings and photographs.

Conversation Strategies
New! A collection of 24 activities for partner and small group

conversation practice that will develop strategic conversation
skills. Making decisions, interrupting,
clarifying, using polite forms - an
enjoyable, interactive, student-
centered approach to sharpening
students’ skills in the areas they find
the most challenging.



COBUILD
is helping you get

‘Back to the Basics’. .

EVER WONDERED WHAT THE BASICS ARE?
We did. Since 1980, we’ve been compiling and analyzing data in the
BANK OF ENGLISH to help us better understand just what ‘the
basics’ of English are. Fourteen years and 170 million words later,
we’ve got some pretty good answers to some basic questions like:

@Which  words and sentence structures occur most frequently in
English as used by native speakers?

l What are the significant differences between British and American
English?

@How  do idioms behave and how are they typically used?

CATCH COBUILD’S EDITORIAL MANAGER,
DR.  ROSAMUND MOON AT JALT ‘94.

Day 1 Time I Pres. # I Room # I Title:

Fri . I 2:30-5:30 1 1534 1 Green ) Back to Basics Through Lexical Computing

Sat. 1 11:00-11:45  1 1305 1 725 / The Cobuild Student’s Dictionary of Idioms

Sat. 2:00-2:45 ( 1309 ( 852 ( Cobuild 2/e: The New Generation

&C~BUILD
Collins Birmingham University For orders, please contact our

International Language Database exclusive importer and stockist:
A division of HarperCollins  Publishers
HarperCollins  Japan, Inc.
l-2-1 Sarugakucho
Chiyoda-ku, Tokyo 101
Tel: (81)  3-3291-6343 Fax: (81)  3-3294-8284

KINOKUNIYA COMPANY LTD.
38-1, Sakuragaoka 5-chome
Setagaya-ku, Tokyo 156
Tel: (81)  3-3439-0161 Fax: (81)  3-3439-0839
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Flowing from the Headwaters:

Three JALT Presidents Speak Out
by Atsuko Ushimaru

Obirin University
The following is an interview with three of the JALT
Presidents on the history and future of JALT, includ-
ing the accomplishments and difficulties that it has
experienced. The interviewees' involvement in JALT
is as follows:

Tom Pendergast was the first Executive Secretary
and President of both Kansai KALT and JALT, from
1976-1978. At the time he left office, there were four
chapters and just under 1,000 members. He is cur-
rently Professor in and Chairman of the English
Department at International Buddhist University in
Osaka.

Deborah Foreman-Takano  (Doshisha University)
was president of the Hiroshima chapter for three
years (1984-1986), Editor in chief of The Language
Teacher for three years (1985-1987), and National
President for three years (1988-1991).

David McMurray (Aiko Gakuen and Ehime Na-
tional University) is 1993-1995 National President
and Past President of Matsuyama, the site of this
year's 20th anniversary international conference.
After his term he hopes to form a special interest
group serving business and administration teachers
and students.

Their responses to all of the interviewer's ques-
tions have been arranged so as to maintain a chrono-
logical perspective. Due to the fact that the interview
was conducted through the mail, however, certain
transitional conventions may be lacking.

Atsuko Ushimaru (AU): JALT has grown tremendously
in terms of membership. But besides its size, how has the
organization changed over the years since its earliest
days?

Tom Pendergast (TP): While I was intensely in-
volved with JALT over its first three years, I have not
been acutely aware of its workings more recently.
JALT began as KALT (the Kansai Association of
Language Teachers), with about 50 members by the
time we decided that it was an organization with
staying power. By the time I left office, I believe that
the organization, which had grown to include
KALT2 (Kanto), TALT (Tokai = Nagoya), and HALT
(Hiroshima), numbered about 950. This was in 1978.

At that time, people were interested more in meth-
odologies like the Silent Way and C-L/CLL (Com-
munity Language Learning), and we held a number
of all-day workshops lasting from two to six days, in
some cases in a live-in (i.e., overnight) facility. This
led to a sense of shared purpose and cohesion among

the members. Meetings were held because we
wanted to learn, not because somebody had decided
that we had to have a meeting a month. We also
were interested in getting at least a taste of other
languages, learning methodology through actually
studying a language in that methodologyÑthereby
putting ourselves in the position of our students. In
this way, we did Hindi, Chinese, French, German,
Tagalog, Cantonese, Danish, Japanese, etc. Two of
the first three seminal meetings featured presenta-
tions of methodology in Hindi and Chinese.

This was before the publishers had begun to play
an important role in JALT. Consequently, there were
almost no publishers' presentations.

People were hungry to know what was being done
elsewhere---especially in Kansai, where schools
tended to be smaller than in, say, Tokyo, and it was a
pleasure to get together with others and discuss
problems and interests. There was a social feeling
about the meetings and workshops.

Deborah Foreman-Takano (DFT): Speaking for the
period of time when I was active in various adminis-
trative positions in JALT, I found the organization
having at last to deal seriously with its burgeoning
size. Many techniques that were successful in admin-
istering it since it began were inefficient or unsuit-
able as the membership increased. People were
especially concerned with maintaining good commu-
nication within and among the various subgroups,
and it was this concern, I believe, that precipitated a
great many of the innovations made.

David McMurray (DM): I am sorry to differ with
your opinion so soon in our interview, Atsuko. JALT
has not grown tremendously in terms of member-
ship. Since about the same time Debi left the presi-
dency we have been ever so slowly increasing from
about 3,500 to our present 3,798 members. We only
have 81 overseas members. Back in 1979 after Tom
was President we had a thousand members; we then
reached out to over 200 new teachers each year for 10
years until we hit the present slowdown. I wonder
why, after 19 international conferences, we do not
have 8,000 members.

I think we are ready for another surge in member-
ship growth: 4,000 by the end of this year and then
another 400 in 1995. Our current officers have to
guard against being too complacent about our size---
JALT is the third largest association of its kind in the
world---and challenge themselves to think of new

Special: 20 Years of JALT



4 4

The Language Teacher 18:10

ways to bring JALT to more teachers and places.
More teachers means more ideas and more opportu-
nities to improve the way they teach and gives JALT
more power to lead teaching in Japan and abroad.

The greatest changes have been an increase in
services and in funding. In 1979 when we began the
JALT Journal we were spending less than 7 million
yen, held an international conference for 600, held 8
meetings a month and had just begun to affiliate
with TESOL. This year JALT will host a conference
for over 2,500 attendees from 14 countries, and a
dozen regional and mini-conferences (the size of past
national conferences), publish 12 quality issues of
The Language Teachers, two JALT Journals, dozens of
newsletters from 10 N-SIGs, host 38 meetings each
month from Okinawa to Sapporo, support several
research and student scholars, maintain partnerships
with TESOL International, California, Korea, Thai-
land and IATEFL as well as AJET (Association for
Japan Exchange and Teaching) in Japan and serve
the Japan Science Council and spend some 100 mil-
lion yen on members. That is tremendous growth.

AU: JALT is unique in that its membership includes
teachers at various levels and also that it is half Japanese
and half non-Japanese (with major posts occupied by the
latter). Has it always been this way? How has this makeup
worked out?

TP: As far as the "levels" are concerned, there were
more people at the beginning in the language
schools, and fewer in universities. Most of the early
leaders of the organization came from places like the
National LL School, LIOJ, Mobil Sekiyu, Kyoto and
Hiroshima YMCAs, Kawaijuku in Nagoya, etc.
Frankly, our impression at that time was that the
university teachers were not much interested, per-
haps because they were too "comfortable" with their
sinecures. Later, as JALT became more prominent,
some came forward who felt that a JALT leadership
position would look good on a resume, and so poli-
tics entered the picture.

JALT has not been a staggering success in working
with the Japanese establishment. Not to say that this
is entirely JALT's fault. The educational goal of many
non-Japanese members remains communicative
proficiency in language. Willy-nilly, the goal of most
Japanese members (at least in the school system) has
to be test results.

This is a very complicated issue, and I will simply
say two thingsÉ

One is that there is a deep-rooted mythology in
Japan that one has to be a native speaker of a lan-
guage to help someone else to "really" learn that
language. This is a misapprehension. Some of the
best language teachers I have ever seen worked with
languages which were not their own native ones.
One such is our recent TESOL President, who was
(maybe still is...) one of the best French teachers

(using the Silent
Way) that I have
seen. Another is
Aleda Krause, an
excellent German
teacher, using TPR.
However, many
Japanese are unwill-
ing to believe that
they can "compete"
with "native speak-
ers," and it takes a lot
of work to allay this
concern. One of the
ways that we used to
deal with this was by
having workshops in
methodology which
focused on partici-
pants learning a real
"shock" language
like Mandarin Chi-
nese or Hindi, which put everyone on an equal foot-
ing.

The other is that JALT has always used English as
its official language and Robert's Rules as its hand-
book. This puts many in the organization at a distinct
disadvantage. Creating a level playing field requires
commitment, training, and continuity... for success.

DFT: As far as I am concerned, the Chugoku, later
Hiroshima, chapter (JALT's fourth chapter, in which
I was involved) was an example of an ideal relation-
ship between the Japanese and non-Japanese mem-
bers of the organization. They pulled their weight
together and benefitted together.

This has not been the case in the organization as a
whole. While I was president, a major aim of mine
was to bring even more multiculturally oriented
Japanese members into active participation, and
encourage truly bilingual people to serve in positions
that would aid JALT's contribution to Japanese
society. Unfortunately I found a mood among some
in the organization that did not consider this a par-
ticularly high priority. Active and capable Japanese
members were looked upon by some as, for instance,
being convenient for translations when necessary, or
being good as "connections" in the furthering of
their own agendas. Since the end of my tenure, this
situation has seemed in some ways to continue. (The
fact that flipping a coin is now included in the na-
tional Bylaws as any sort of method at all for decid-
ing the results of national officer elections is a
succinct comment on, among other things, the under-
lying tendency of the organization toward
Westernness, even when it is unnecessary and of no
particular benefit.)

However, since academically (as opposed to
purely administratively) oriented segments such as

Special: 20 Years of JALT

Historical Factoid

The Language Teacher
has not always been
known by its present
name. From 1976-78 it
was the KALT (Kansai
Association of Language
Teachers) Newsletter,
and the JALT Newsletter
through 1984. TLT was
adopted as the official
name 10 years ago,
along with an active
policy of encouraging
Japan-based teachers to
research and write about
FL teaching in Japan.



Program highlights Include: Parade Components
Reviewed by English teachers of Children Levels 1-7
throughout Asia Student Text, Teacher’s Edition,

TPR and hands-on activities 
Workbook, Picture Cards,
Audiocassettes

Games, rhymes, songs, and chants

Pair work and cooperative learning

Content connections add new dimensions

to understanding

Friendly mascots motivate students and i
serve as language models

*******

Join the Parade Workshop of
games, songs, and activities at JALT ‘94
Day: Monday Pres. #: 1527
Time: 10:00 Room#:  855
Title: Parade: The New Children’s Program

For more information
Fax or send the attached
Form today to:

David Gray

ii ScottForesman
A Division of HarperCollinsPublishers

1-2-l Sarugakucho
Chiyoda-Ku, Tokyo 101
Tel: (81) 3-3291-6343 Japan
FAX: (81) 3-3294-8284

YES!  I’d like to join the lbrc.
U Please send me mote information on this new 7-level  program.

Name

Posit ion

School

School  Address

Phone Number

Fax Number

Number of students



IOP

HEINLE & HEINLE

LISTENING / SPEAKING

Low-intermediate
Y -

CAN’T STOP TALKING
LET"S START TALKING

Listening

Beginning-High beginning
Listen to me!
Now Hear This

Intermediate
Intermediate Lis teing
comprehension

SPEAKING

High-beginning Speaking Intermediate

by Gerge M.Rooks
The Non-Stop

__--__________,_,,,,,,,,,,,,,,,,,,,,,,,,--------------~---------"-----.-.
Please send a free sample.
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the National Special
Interest Groups have
increased, members
of all language back-
grounds and circum-
stances have more
opportunities to
participate relatively
free of internal politi-
cal considerations. If
JALT is fortunate,
this will attract more
bilingual and bicul-
tural people, who
can find involvement
a personal and pro-
fessional asset.

DM: JALT is unique
in that it has 3,798

dedicated, professional teachers who want to im-
prove the teaching and learning profession. You
count whether or not they are Japanese and what
level they may currently be teaching at. I concentrate
on members needs and goals. Tom came to one of
our Executive Committee meetings and remarked on
the low number of Japanese among a packed 70
member room (there used to be 7 officers at similar
meetings when he was President). We did not use
Robert's Rules and a lot of work was accomplished.

It takes 300 officers to run JALT now. You can
count a lot of Japanese names among them. In the
Chapter and N-SIG Constitutions we specifically say
officers' duties---President, Program, Treasurer,
etc.---are not ranked in order of importance. What is
the definition of major posts? Shigeo Imamura our
Past President, the President of Matsuyama Univer-
sity and Kimiyo Tanaka are our co-chairs of this
year's conference; Yuzo Kimura is looking after open
nominations and elections; we have 10 members on a
domestic affairs committee dealing with the Japan
Science Council, Koen Meigi from Monbusho and
our Shadan Hojin Status; and Atsuko, I understand
you are representing N-SIGs at our next Executive
Committee meeting.

I will not side-step your question though, culture,
nationalities and languages are important. JALT is
organized in Japan. Our members teach Japanese,
German, French, Chinese, Korean, and Spanish as
well as English. We have a lot of members who
speak only English, many who can get by in a second
language and fewer who are fully bilingual or multi-
lingual. We have to keep a balance among the needs
and goals of these members and try to assist them to
communicate with each other if they want to. What
hurts is when members use their ability in a lan-
guage to block out others from participating. JALT is
a language organization after all, and we should be
doing our utmost to communicate in every means

possible. If we want members from JACET, LLA,
CALA, and other teaching organizations that operate
in the Japanese language to also join JALT we have
to be more accessible. Making JALT accessible so far
has meant increasing the number of articles, presen-
tations, and meetings in Japanese. JALT is open to
anyone interested in improving the profession; we
hold democratic elections for most positions.

AU: How has language education in Japan influenced
JALT? And in turn, how has JALT influenced language
education in Japan?

TP: Not much either way, I am afraid, from my per-
spective (in all fairness, I do not know much of what
has happened recently). On the whole, establishment
language education and (presumably JALT's aim)
communicative language education are largely incom-
patible. It is clearly apparent that you can "pass"
English examinations made in Japan by Japanese for
Japanese without knowing much English in the nor-
mal sense. It is just as clear that you can understand,
speak, and read English fairly well and not do well on
these exams. If most Japanese (read PTAs, Boards of
Education, the students themselves) have to make a
choice, there is no choice. Their future depends on
how well they do on the exams.

DFT: With regard to the first of your two questions,
the diversity of the JALT membership within the
field of language education means that insofar as
JALT's actions are professionally motivated, they
will be dictated by those considerations. JALT's
influence on language education here, however, will
be commensurate with its willingness to adapt itself
appropriately in a given situation to the fact that it is
operating in Japan. "Appropriately," of course, is the
operative word.

DM: Not many of our members are public high school
teachers --- a place where English teaching is taken
very seriously in Japan. The latest Monbusho changes
in curriculum towards communication may encourage
high school teachers to turn to JALT to discuss how to
implement the needed changes. Children's classes will
gain popularity and one day may be part of the public
school program. JALT has been hosting some meet-
ings, but could do more for these students. Our uni-
versity and college professor members are able to try
out any theory and technique in their classrooms; but
only after their students have been through six years
of instruction with less flexible teachers. JALT's
Eikaiwa teachers have been hurt by cut-backs in the
economy that have restricted the numbers of company
employees but not the numbers of students requiring
language for travel.

JALT participates in Monbusho by electing officers
to represent education policy in the Japan Science
Council. JALT's Team Teaching Special Interest

Special: 20 Years of JALT

Historical Factoid

The first article reprinted
from a JALT publication
was "Hot Rods," by Larry
Cisar (KALT Newsletter,
August 1978), which was
picked up by TESOL
Newsletter. The most
recent article to be re-
printed was "Teaching
EFL to Blind Children,"
by Yu-hsi Wu (TLT
17:4:93), which appeared
in The Educator (Perkins
School for the Visually
Impaired, Spring 1994).
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Group---over two hundred strong---shares classroom
research and techniques with team teachers in Japan.
Unfortunately because many assistant high school
teachers have only one to three years to learn how to
teach while on the job, and often cannot implement
varied teaching techniques, JALT has not been able
to help them truly improve their students' communi-
cative ability. JALT has the expertise in teaching oral
communication, but has not really been approached
by teachers who now need the skill. Many high
school teachers know we are here, but cannot or do
not seem to want to receive assistance. This may
change as more universities change their entrance
examinations to test listening and communicative
language ability.

AU: What difficulties has JALT experienced in the past,
and how were they solved and with what results, both in
the short term and in the long term?

TP: In the beginning, publicity and meeting venues.
Solved by getting in touch with media and visiting
well-located, inexpensive public or private facilities.

Maintaining meeting quality. By only holding a
meeting when at least several people say "We've
gotta have this presentation!," and not because some
publisher puts their authors on a "roadshow" or
because "What're we gonna do for next month's
meeting?" If that is a problem, the chapter is mori-
bund or already dead.

Publishing a substantial newsletter once a month.
Many (myself included) did not believe this could be
sustained. One person, David Bycina, did and he
went out and did it. And---mirabile dictu---it has been
sustained (even expanded) to this day. Shows the
force of one individual strong enough to light a fire
that stays lit!

DFT: In my view, JALT has a tendency to be self-
absorbed in organizational and administrative con-
cerns, and thus is its own worst enemy. Its problems
in these areas have evolved from the interactions of
various degrees of ego investment and tunnel vision,
which are pretty standard occupational hazards in
such volunteer positions. I do not see much chance of
this abating; the recent focus is that everyone should
take a conscious, "what's-in-it-for-me" attitude when
offering to serve JALT as an officer or committee
member. Now I do not deny that there definitely are
benefits involved in working for JALT, but I submit
that the best of them result when you are actually
volunteering for the sake of helping the organization,
and not volunteering in order to promote yourself or
to have something snazzy to put on your resume.

DM: Tom and Debi went through the turbulent
times. It must have been challenging to attend heated
debates on whether The Silent Way and each suc-
ceeding new idea was the answer to replace all

former approaches.
JALT's administrative
and political struggles
about how our grow-
ing association should
be improving lan-
guage learning must
have been exasperat-
ing. JALT spent much
more of our members'
money than it took in
from 1987 to 1989.
JALT almost did not
have a site for an
international confer-
ence in 1992, and
suffered from several resignations. Change is a threat
and an opportunity.

We have been back on our feet for two years. Our
challenge today is to try and include everyone and
every good idea. To keep our members' funds secure
we have completed two full-scale professional au-
dits; last year we moved into a larger office that is
run by an efficient staff; this year we are renewing
our constitution to include the National Special
Interest Groups in decision-making; we strategically
plan where JALT should be headed for the next 2
years and plan conferences 5 years ahead. Open
communication has been the key to keeping JALT
friendly, accessible to many, professionally run, and
administratively sound.

AU: What is the philosophy with which JALT was origi-
nally founded? Do its activities today still reflect it or
not? And is that good or bad?

TP: The basic philosophy was for all members to
explore better ways of teaching and learning lan-
guages. The emphasis was not on the native speaker
as role model (read "tape recorder" or entertainer...
or martian), but as someone who could HELP a
learner learn BECAUSE he KNEW something the
learner did not, i.e., HOW TO LEARN A LAN-
GUAGE. The purpose of our workshops was to
provide the know-how. We hoped that Japan would
become more of a multi-lingual society, that the
schools would begin to offer other languages than
English, and that educators would begin to appreci-
ate that learning another language through discovery
procedures does something positive to the mind that
no amount of memorizing will ever do.

DM: In 1975 there was an informal gathering of
several teachers interested in sharing stories and
problems about their classes. They discussed how to
form a language association that would allow them
to get together regularly. A few months ago, 25 JALT
National Officers met in the basement of a
colleague's in Utsunomiya and did the same thing.

Special: 20 Years of JALT

Historical Factoid

In its 18 years of publica-
tion, The Language
Teacher (and its prede-
cessors) has had only
four male editors-in-
chief: David Bycina, Chip
Harmon (joint with Pam
Harmon), Rob Orme
(joint with Lesley
Holmes), and Gene van
Troyer.
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This time we dis-
cussed the value of
classroom research,
focussed on puzzles
instead of problems
and how to renew
and energize JALT
so we could keep
on exchanging
ideas and tech-
niques.

What was bad
about the first
meeting in 1975 is

that we only wanted to stay abreast of new develop-
ments; what is good about our recent meeting is that
we decided to lead and create the new develop-
ments. Language teaching is a maturing profession.
We are interested in curriculum development, class-
room research, video, computer assisted learning,
teacher training and a host of other topics we did not
know about when JALT was formed. JALT has
money, qualified members, thousands of teachers
with secure jobs and access to a million students, the
ability to support researchers and connect classroom
researchers, several levels of publications, confer-
ences and forums that it takes to lead our teaching
profession.

AU: What are some of the most important issues (not
necessarily problems) facing JALT today, and how can
they be approached?

TP: (a) The current President seems to be doing a
fine job, but JALT leadership seems to have had
some rough times in the past. Is this a structural
problem, or simply one of personalities? Could
something be done to safeguard against it?

(b) How to interface better with the host coun-
try/establishment. This involves first understanding
the issues, then discussing them, and finding if there
is common ground. In fact, there may not be, in
regard to the establishment. However, there are a lot
of Japanese teachers in non-establishment schools
who might benefit from JALT support, but who feels
uncomfortable because they think they are compet-
ing with native speakers. Somebody should let them
know that some of the worst teachers ever seen
anywhere are native speakers.

(c) How to deal with growth. Bigger is not
necessarily better. My own impression is that JALT
could use some consolidation.

(d) How to resolve the tension between SIGs
and Chapters.

DFT: To address this question and the previous one
together: JALT was founded for pretty typical rea-
sons: like-minded individuals who wanted a profes-
sional network to get to know each other and share

ideas. Obviously it is still functioning this way, at
least on some levels; but things are more compli-
cated. Lately it has tended quite a bit toward self-
congratulation, at least in print; this is at best
superfluous and at worst derisory. It seems to me
that the worth of a large academic organization (and
JALT does call itself a "gakkai") will pretty much
speak for itself.

 I am not saying anything startlingly original when I
offer that JALT's greatest strength and greatest weak-
ness are one and the same: its diversity. I have always
thought that one of the best ways for JALT to become
enriched and enriching professionally would be to
shift away from the chapter/regional focus and
strongly toward representation through National
Special Interest Groups. The regional base was neces-
sary when JALT members were fewer and farther
between; but now that the network is in place, I am
happy to see it being used for more than its own sake.

DM: Every few months, in the north, center and
south of Japan we debate current issues facing JALT.
These events are known as JALT GREAT DEBATES.
They take place in basements, meeting halls and
Indian food restaurants. Topics include whether or
not we should mentor our members to write better
articles for The Language Teacher and JALT Journal and
to make better presentations at conferences. Interest-
ingly compared to the past, we also debate whether
JALT is too big; whether too many people are run-
ning JALT; whether we should include special inter-
est groups on the Executive Committee and whether
we should expand our activities in response to mem-
bers' requests. We discuss how to make JALT more
accessible as well as how to keep our association
unique. Bringing together teachers to improve teach-
ing is the key issue. Many of us get side-tracked into
worrying too much over what nationality or level of
teacher we should bring together. It is time we
changed our name to The Japan Association for
Language Teaching to emphasize our objective.

AU: What would you say is the most glorious success that
JALT has accomplished?

TP: I do not think of a single happening, but let me
list a few...

a. Coming into and remaining in existence;
b. Growing to the extent it has;
c. Successfully holding one of the major lan-

guage conferences in the world, and continu-
ing to do this every year;

d. Likewise, continuing to produce what is
probably the best, and certainly the most
ambitious, newsletter in the language teach-
ing world, and doing this every month; and

e. Doing all of the above with volunteer labor.
It is amazing, and always has been.

Special: 20 Years of JALT

Historical Factoid

One former editor of The
Language Teacher---
Deborah Takano-
Foreman---went on to
become a president of
JALT. All former editors
have gone on to volunteer
their service to JALT in
many different capacities.

HEADWATERS cont'd on p. 61.
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Photo Gallery: JALT Through Two Decades

At Conferences  there are

Stephen Krashen
speaking at JALT
1984 in Tokyo. Vice-
President Kenji
Kitao is behind him.

There are also many oth
panels and speaking ind

Donald Freeman when he was
a mere JALT presenter. Circa
1986.

JALT is Conferences.

Annual Business Meeting
at the 4th Conference in
1978. Co-sponsored with
the College Women’s
Association. On the  dais
from left  to right,  are
Charles Adamson,  Doug
Tomlinson, Tom Robb, and
David Bycina.

the main speakers.

Meiichi Aisa, Chair of the
Hamamatsu Board of Education
at JALT 1986 in Hamamatsu.

er speakers both on
ividually.

well-
known as

1988. The three men are (L
to R) John Condon,  Alan

Maley, and Robert O’Neill.
I I
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A History Of JALT (With Commentary)
by Larry Cisar

dously popular presentations on The Silent Way,
Community Language Learning, and Total Physical
Response. The AETC (the Association Of English
Teachers to [for] Children) started as a part of JALT
but quickly broke away. Chapter meetings of 50
people were common.

At one point in this early history, a prominent
Japanese educator suggested that JALT should be
for the foreigners in Japan. The Japanese should
have their own organization. Quite emphatically,
the person was not being racist; he was looking at
how people communicate within an organization.
His desire was to have an organization that ad-
vanced language teaching among the Japanese and
made them comfortable. At the same time, he
thought that foreigners needed an organization of
their own that made them comfortable.

1980 This marked the beginning of the
second five-years of JALT. These

were boom years during which there was a constant
flow of programs. Business Seminars, Summer
Institutes, and the like were a constant. Many of
these had their origins in the first five-years, but
they seemed to hit their stride in the second and
third five-years. At the same time, a more profes-
sional attitude began to seep in as JALT both at the
local and national levels became cost aware. One
person called the 1980 ExCom meetings the "Click-
ing Meetings" from all the calculators that were
being used.

This period could be characterized as the period of
the Chapter SIGs. West Kansai, which eventually
became Osaka Chapter, had four SIGs going at one
time. Kanto (Tokyo) also had a few. The long lasting
ones went for about six years and then faded away.
The short term ones met twice and folded. One of the
longest running ones was the Business SIG in Tokyo.
But as companies began to cut back, this one also
disappeared.

1983 The official publication appoints a
Japanese Editor. There is an increase

in the number of articles in Japanese. Part of this is
due to advances in technology that allowed JALT to
mix English and Japanese text inexpensively.

1984 JALT's 10th conference year was not
very Orwellian in outlook. The

Newsletter changed its name to The Language
Teacher, but did not change its basic function. The
desire to be recognized as a magazine as opposed to
a newsletter is recognized, but the function of being
the voice of JALT to the membership remains. More
of TLT was in Japanese. JALT published a special

1975 A conference was called for LIOJ in
Odawara but only a few responded.

The few who came began to share information.

1976 The second conference was held in
Osaka.  KALT (Kansai Association

Of Language Teachers) had been formed earlier in
the year. Of the founders, Tom Pendergast was the
most active. Sharon Bode was heading back to the
States. Bill Harshbarger was doing the same thing.

1977 (Some of this may have occurred in
late 1976). David Bycina, who moved

from Osaka to Tokyo, and Doug Tomlinson started
KALT (Kanto Association of Language Teachers)
and Charles Adamson started TALT (Tokai Associa-
tion of Language Teachers). A Constitution for JALT
was hammered out through letters and phone calls.
The third convention was held outside of Nagoya.
JALT came into official existence with the passage
of the first Constitution and Bylaws. It gained recog-
nition as a TESOL affiliate.

1977-78  There was a jocular rivalry
between the membership

chairs of the three chapters as to who could get the
most members. JALT was declared the winner.

1978 JALT cooperated with CWAJ (Col-
lege Women Association Of Japan) to

put on LTIJ '78 (Language Teaching In Japan). This
was the first conference to break even. The history
of the lousy banquets began with this as the buffet
at the Sanno Hotel ran out of food in five minutes.

1979 JALT began to realize its potential as
other areas kept opening up for

membership. Even as it grew, many could not
believe the extent to which it would grow. Because of
this growth, major revisions were made to the Con-
stitution and Bylaws. As the newsletter became
monthly, a shift in the fees away from the chapters to
the National is experienced. Actually, the need for
the shift was recognized but the actual change came
in 1980. The chapters had to loan money to the Na-
tional at a couple of points, but the National is mov-
ing toward financial stability.

From 1977 through 1979, people bunked together
at the conferences. Many of the rooms had five or
six people in them. Having an individual room was
a rarity; then again, the act of getting some sleep
during a conference was a rarity. All night parties
were a norm.

Up to the end of 1979, the emphasis was on intro-
ducing new methodologies. There were tremen-
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Conference entertainment at
JALT 1984.

Learning Community Lan-
guage Learning at JALT 1977.
Presented by Tom Pendergast
(not shown) and Mari Oki.
The people are (from the one
holding the mike clockwise)
Larry Cisar, Linda Boerma
Mori, XXX, XXX, Mike Joy,
XXX, XXX, and Mari Oki
standing.

Marc Helgesen presenting at the
Fukuoka Chapter. Date Unknown.

Registration going smoothly at JALT
86. The man on the far left is
Munetsugu Uruno-one-time Na-
tional Membership Chair.

Volunteers selling
sweatshirts at JALT
1990.

Walter Carroll and Terry Brago
(right  side) speaking with other
participants during a break at  a
Tokyo chapter meeting 1978. Don Maybin speaking

at the Hokkaido Con-
ference “Creating the
Active Student,” 1985.
In the front row, with
the long hair is Aji

Mario  Rinvolucri  present-
ing at Ibaraki  Chapter.

Circa 1987. To his right is
Munetsugu Uruno. To his

left is T’ony Boys. The
woman across from Mario

is  Hisako Sakurai .

People relaxing after the Joint
Tokyo/Yokohama meeting.
Circa 1991.  The man is Mr.
Deutch.

One of the N-SIG rooms at
JALT 1992 in Kawagoe.

David Wood is in the corner.
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edition commemorating its first decade years---
almost all in Japanese. Well, this publication would
carry over to the next year as JALT tried to decide
what year it is.

1985 JALT begins its third five years. A
major milestone went unnoticed in

this year: For the first time ever, a conference was
chaired by a Japanese. It would be eight years be-
fore this would be repeated. At this conference the
roots of the Bilingual N-SIG were laid. Hamamatsu
formed a Multilingual SIG. At the end of this year,
there were 20 chapters (although The Language
Teacher said there were only 19). JALT became an
IATEFL branch. The National Election had to be
redone because of a mistake in the ballot.

This is also the year in which 14 issues of The
Language Teacher appeared in a single volume. How
did that come about?

Let's take a look at what year this is in JALT. It is
the 11th conference. But if the first conference was
in year zero, this is the 10th birthday. It is the 10th
birthday as the first chapter was formed in 1976.
Oh, wait, that means it is the 9th birthday. But JALT
was not formed until the 1977 Conference so it is the
8th birthday. But it is the 9th volume according to
The Language Teacher. But the first volume was two
years long so this is year 10. But JALT did not exist
until Volume 2, so this must be the 8th birthday. But
volume 2, the first volume, would be in year zero so
this is the 7th birthday celebration (unless you are
European which would make it number 8). The
President will sign your Ph.D certificate as you rush
out, if you actually understand all of this.

During the early part of this five-year period,
there was a tremendous growth in membership and
in chapters. The Central Office came to play a more
and more critical role in the operation of things
related to JALT.

1987 JALT loses its President to burnout.
A risk had been taken on the ex-

change rate and JALT lost. But at the same time,
JALT was doing a lot for people in the States---
TESOL memberships. Placing the blame is not some-
thing that should be done.

1989 The Video N-SIG comes into exist-
ence. The JALT Constitution is modi-

fied to recognize the N-SIGs as being a part of JALT.
The Conference at Okayama is the first outside of the
mainstream of Tokyo, Osaka, Nagoya (with apolo-
gies to Kyoto).

1990 JALT begins its fourth five-years. A
precedent is set with there actually

being food left over at the end of a JALT Banquet.
This sets a tone to be followed as the banquets
gained in popularity and came to be a good social

event. The National Treasurer states that JALT will
never use Sonic City again as it is too expensive. Two
years later he sends a team to see if JALT can use it
for the 1993 Conference.

Although the N-SIGs got their official start in
period three, this fourth period was characterized
by the rapid growth in both number and size of the
N-SIGs. There were many shifts going on in JALT.
The Publications Board was shifting its structure
during this period as it also adjusted its publica-
tions. The relationship between the chapters and the
National hit an all time low to bounce back to a
strong working relationship. Conferences moved to
new highs both in attendance by participants and in
displays.

During this period, the mini-conference came into
full bloom. Tokyo led in this area but areas all over
Japan quickly followed. The format had been
around for many years but did not reach its promi-
nence until this period.

1991 JALT lost its second President to
burnout. The National Election at the

end of the year was contested and the results were
not finalized until January of 1992. The rift between
the National and Local levels had deepened. Was
anyone trying to communicate?

1992 JALT hit a low point: No site for the
convention until well after all the

deadlines. No site committee for the conference. No
office staff for the Central Office as the Office Man-
ager quit, the full time assistant quit, and the part
time assistant had to go on medical leave. The year
of the absent President with the constant questions
about the books. Top it off with an Annual Business
Meeting that left all with a bad taste. At the end of
the year, the conference was a super success (de-
spite the ABM); the new Office Manager and staff
were getting control of the office activities; the
financial status was shown to be very strong; and
JALT was looking forward to a new active President
taking the reigns. Is JALT really a Phoenix in dis-
guise?

1993 The JALT Central Office moved to
Arakawa-ku, Tokyo, into a bright,

new building. For the first time ever, a Japanese was
in charge of editing a major bilingual publication of
JALT---the Conference Handbook.

1994 For the first time ever, the National
Conference is to be held off Honshu.

JALT moves toward a new Constitution and Bylaws.
A new era is getting ready to dawn as the end of the
year will mean the end of its fourth half-decade. The
new year will hail the opening of the fifth.

§

Special: 20 Years of JALT
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A full Excom meeting in 1979.
From the person standing going clock-
wise: Larry Cisar (Kanto), Doug
Tomlinson (Membership), XXX, Kohei
Takubo (Recording Secretary), David
Hough (Programs), Tom Robb (Vice
President), Tim Lewis (Treasurer),
Pendergast (President), XXX.

Tom

1. A full Excom meeting in 1994.
JALT is no longer the simple organiza-

tion it was years ago. Many complex
meetings go into each National Executive

Committee weekend. Here is the Pre-
Conference Planning Committee. The

man with his back to us is Chris Knott
(National Business Manager). Going

clockwise, we have Dennis Woolbright
(National Public Relations Chair), Jane

Hoelker, Chair of the meeting (National
Program Chair), Steve Sayle (National

Treasurer), Laura MacGregor (National
Membership Chair), with head blocked
Gene van Troyer (The Language Teacher

editor), David McMurcay  (National
President), and Ruth Maschmeier (Con-

ference Program Chair).

4. These meetings were followed by other commit-
tee meetings, such as the Financial Steering Com-
mittee chaired by Aleda Krause (center left side):
clockwise from her is Bill Gatton (Associate Mem-
ber Rep), Mitsue Tamai-Allen (Tokyo Rep), Atsuko
Ushimaru (Global Issues Rep), Bonnie Yoneda
(Chapter Treasurer Liaison), Steve Sayle (National
Treasurer-sitting back slightly), Ken Hartmann
(Hokkaido Rep-slightly bald with glasses), and

finishing with Chris Knott (National Business Manager-next to the Chair). Apologies
to those who cannot be recognized.

5. The next day was a full day of Execu-
tive Committee Meetings with many
issues being decided. Compared to the
numbers in 1979, the organization has
grown tremendously.

2. That meeting was followed by
the meeting of the National
Officers in one room, and;

3. the Chapter Representatives in
another.

Rube Redfield  (center) at JALT 92.

Nancy
Hildebrandt
Nakanishi, JALT’s
first Editor, 1978.

The Language Teacher 18:10
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comments from TLT’s readers

JALT: A Phoenix or a Hydra?
by Larry Cisar

JALT is getting ready for its 20th Annual Conference,
where we will again face serious Constitutional
problems. Battle lines are being drawn, war faxes
exchanged, can(n)ons  of words fired. The Annual
Battle of the Maniacs (the Annual Business Meeting)
is planned to open hostilities on the second full day
of presentations.

Preliminary skirmishes will be fought in the pre-
ceding day with a battle of religious challenges being
fought at the Excommunication Maneuvers (Execu-
tive Committee Meeting) in the morning before the
main event. As was done at the Battle of Bull Run,
observers are expected to be present in large num-
bers. As with all  these wars, there will  be a major
casualty-JALT. But what will happen?

One scenario has JALT being a Phoenix-like crea-
ture: The JALT we have had until recently will die, as

HEADWATERS, cont’d from p.  51.)

DFT: JALT’s stature, such as it is, among profession-
als and in Japanese society, is self-evident.

DM: I do not think current presidents are satisfied
with past glories. You are asking the question a bit
too early. We have not reached it yet. This October 7
through 10, when Tom, Debi and most of the former
officers and a majority of our by then 4,000 members
attend the 20th annual international conference it
will be a glorious success. We are going to have a
dance at the university, listen to taiko drums, drink
champagne to the past and approve a renewed con-
stitution for the future, change our name to The
Japan Association for Language Teaching, and de-
bate and discuss teaching issues like we have never
done before.

AU: In your opinion, what direction is JALT  headed
toward? Also, what direction do you think JALT should be
headed toward?

TP: JALT seems to me to be TESOLizing,  in the sense
that it is concerned with growth (numbers, numbers
of chapters, income) and pluralization (e.g., the
proliferation of interests that diverge from language
education in the strictest sense). I suppose that this is
natural, given its size, but it should not forget the
niggling question that remains of how to help people
learn languages more efficiently. I note that one of
the newest SIGs is however apparently focusing on
just this issue.

previous JALT’s have died. And in the process of
dying, it will give birth to a newer, stronger JALT. By
fighting out the differences within JALT, we arrive at
a new consensus that springs to life in the ashes of
the old.

The second scenario is the death of JALT. JALT can
be viewed as a multi-headed creature like the Hy-
dra-when you chop off one head, two more appear;
but the heads begin competing for the limited life
that is in the whole; each begins to think of itself as
the one real head with the real brain. The Hydra
ends up killing itself.

It is up to the members-all of the members-to
determine which scenario will prevail. Whether the
Constitution to be discussed and voted upon in
Matsuyama passes or does not, JALT can be a Phoe-
nix or a Hydra. Which do you really want?

DFT: The people who know the direction JALT is
headed are the people directly involved in its admin-
istration, and as you know, that is not a majority of
members. I think the majority is content to receive a
high quality Language Teacher and Journal, keep up-
to-date on their N-SIG areas and publishers’ materi-
als, and attend good regional and international
conferences. In addition to providing these things, I
think JALT has the responsibility to make itself, and
keep itself, a force for change and improvement
internationally, relevant to its Japanese base. I hope,
and I expect, that it will be able to do this.

DM: JALT is going to be the pre-eminent teaching of
foreign languages organization. We are going to
share our classroom research and techniques with
other language associations in Korea, Thailand,
Taiwan, India, Nepal, Pakistan, Guam, and else-
where in Asia. Together we are going to host the first
Asian conference on language teaching and learning
in 1999. Some of our best teachers are going to be the
role models for classroom teachers where languages
are taught as foreign languages.

Our strongest members are going to be the key-
note speakers at international conferences. JALT
members will author the authoritative texts and
teaching manuals. JALT will have 5,000 members by
1999. Many will be primary and middle school teach-
ers; others will be teachers of successful high school
communicative courses; some will belong to over-
seas JALT chapters. Their professional association
will be helping them to improve language learning
and teaching.

p1
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Ever been asked about study abroad
opportunities by your Japanese
friends or students?

If so, we recommend the following books by Hiroshi Kuki (Henry H. Kuki), M.A.
(Univ. of Hawaii at Manoa, Linguistics); Educational Consultant, S.I.S.A. (Setagaya
Institute for Study Abroad); (formerly) also lecturer, Waseda University, Tokyo, Japan.

1. Study English in America:
Conversation Pieces

(199 pp., in E/J. ¥2,OOO)  1993 ed.: Introduc-
tion to U.S. college life through 50 dialogues
in English with translations, notes and
suggestions in Japanese; English tape by
William K. Stevenson. et al.. also available
(¥2,500).

2. TOEFL-less U.S.  Study-Abroad
(183 pp., in J. ¥l,600)  1990 ed. This hand-
book presents some 50 U.S. colleges, both
two-year and four-year, as well as a few
graduate schools that accept the completion
of ELS Language Centers in place of the
TOEFL.

3. Major Index of U.S. Colleges
(200 pp., in J. ¥2,200) 1993 ed.: The majors
most frequently followed by Japanese
students in the United States are explored in
the text. The author’s own school and college
recommendations immediately follow each
of these “major” entries.

S.I.S.A. offers study abroad consultation by
appointment as well as assistance with study
abroad and visa applications. The above books
are available at major bookstores throughout
Japan and at some Japanese bookstores in the
U.S. and other countries. If you cannot locate
copies. contact the publisher:

Sanshusha Co.
I-5-34 Shitaya. Taito-ku. Tokyo 110.
Tel: 03-3842-1711

Official Representative of
ELS Language  Centers

iT_ ,g
0’ 0 I /d\

. 0. iri: 0

SETAGAYA INSTITUTE FOR STUDY ABROAD
Suite 302, Sankei Heights 2-3 1-18.

Daizawa,  Setagaya-ku,  Tokyo 155, Japan
Tel: 03-3419-1009 10 a.m.-10 p.m.

Fax: 03-3411-6509 Henry Kuki



Language Teaching and Cooperative Learning
in the Japanese Context

by William F. Flaman
Japanese classrooms traditionally have some elements of
cooperation among the students, but cooperative learning
(CL) needs to be systematically implemented to fully achieve
its potential benefits. After explaining Johnson and Johnson’s
five crucial elements of CL (see their article this issue) and
discussing the benefits of CL in general, the author points out
that developing individuality without suppressing the
traditional group orientation among Japanese students and
emphasis upon successful achievement would be desired
outcomes of CL in Japanese classrooms, in addition to such
universal outcomes as FL acquisition. Finally the author
gives some practical ideas for successful introduction of CL.

BILINGUAL ABSTRACTS cont’d on p.  103
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Longman  Japan, Gyokuroen Building 1-13-19 Sedkiguchi,
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edited by tamara  Swenson
JALT UnderCover invites reviews of books and other educational materials. However, we do not publish unsolicited reviews. Please contact
the reviews editor at the address listed in the Masthead for submission guidelines.

Longman  Language Activator. Longman,  1993.
Pp. 1,587. ¥6,200  cased, ¥5,300  paperback.

“This is the book the world has been waiting for,”
says the blurb-and how right they are. Longman
has moved in a radically new direction for learner
dictionaries and has produced “the world’s first
production dictionary.” So, how different and radical
is it  and what i s  a production dictionary anyway?

A traditional learner dictionary (starting with
Samuel Johnson’s great work in 1755) assumes one
already knows or has met the word either by its
spelling or sound and one is searching either for its
meaning or other information about it. One is mov-
ing from known words to meanings. But what about
the other way round? What if you have a concept or
idea (a meaning?) in mind but don’t know the right
word to use. To do this you will need a productive
dictionary to move from concepts and ideas to un-
known words. A traditional dictionary is of no help
because it assumes you already know the word. A
thesaurus will only give you a list of synonyms or
antonyms, without meanings, explanations or uses.
One could always use a bilingual dictionary, but that
defeats the purpose of having a learner dictionary.
We’re stuck. That is until now.

The Activator attempts to make the learner active
in her search for new words, not just to work with
the words she is already familiar with. The basic
premise is that you begin your search with a concept
in mind. The Activator has 1,052 concepts or Key
Words from which to start, such as th ink ,  smel l ,  o ld ,
and smal l  (there are cross references to these Key
Words if one cannot guess a suitable one). From
there, one looks at the sub-categories within one of
the Key Words and finally on to the word choice.
Some words have purposely been omitted from the
text. These include ‘concrete’ and content words such
as chair, sofa, settee and stool and were left to the
excellent Longman Lexicon (1981) of a few years ago.

So how do we find a word we want (and may not
know) working from our idea or concept? Imagine
we have the concept of something becoming smal ler  in
size because of the effect of heat drying it out and want to
find the most appropriate verb to use. First, we
would think of a headword that has a wide coverage
and under which our target word lies . Here, small
seems appropriate. Under that entry we find that
there are seven sub-categories of small ranging from
extremely small in size and made or designed to be small
in size and easy to carry to to become smaller in size. The
last sub-category looks like ours and under that sub-
heading we find the entries get smaller, shrink and
s h r i v e l / s h r i v e l  up. Reading these entries leads us to
“Shrivel: if something such as a plant or fruit shrivels or

shrivels up it becomes smaller because of heat or because it
i s  o ld .“  Eureka! Notice how we worked from a con-
cept or idea and found our word, something you
cannot do in a traditional dictionary.

The full entry gives us its (British) pronunciation,
its part of speech and generally excellent examples
from both written and spoken English (a drawback of
the 1987 COBUILD series). The excellent definitions
are restricted to the 2,000 word Longman  Defining
Vocabulary and are explained in very accessible
terms as in the example above.

There are however, some changes I would like to
see in the Activator. I would like to see more collocates
and some antonyms, but at 1,600 odd pages it’s al-
ready a hefty tome. In addition, I would like to see
more help on the way a selection would be used-its
grammar so to speak, like that in the Collins
COBUILD series. After all, correct word choice is
only half of the production of a word, one needs to
know when and how to use it too. One can infer use
from the examples given, but this can be potentially
misleading if used in slightly different contexts. Of
course, it would be possible to mis-select words using
the Activator (especially where collocations are impor-
tant), but with care one will be right most of the time.

Several types of blocks and headings, bold and
capitalized are used in the text and when browsing
through the text for the first time, it can leave you
confused. I found that the more familiar my students
became with the text, the better they became at find-
ing the target word and most times were right first
time. In this regard, it would be advisable if learners
read the introduction on how to use the Activator
effectively. The lack of a workbook or exercises for
user training such as those in the Longman  Active
Study Dictionary (1991) is an oversight.1

One obvious hindrance to the use of the Activator
by learners is the need for a core vocabulary from
which to work and an ability to categorize and be
adventurous in one’s search for new words if a line
of investigation breaks down. It is here that training
could be important. A core 2,000 word vocabulary
may not be enough to access the subtleties of word
use hidden in the authentic examples. Therefore, the
Activator is only practical at the ‘intermediate’ levels
and above. Beginners would be hopelessly lost as
they would in any advanced learner’s dictionary. My
first year college students can just cope with it, but
felt they needed the support of other references too.
Nevertheless, they spent hours enjoyably browsing
through it discovering new words. It is a marvelous
tool for writers and speakers looking for a more
appropriate word choice.

The Activator is a tremendous leap forward in
learner dictionaries, both for the ‘intermediate’ and
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A PROVEN SUCCESS IN A NEW FORMAT

Communicative Speaking and Listening Activities

* Revised format

* Full color throughout
I

* New pairwork activities

* New interleaved Teacher’s
Book

A Tradition of

New Person to Person is for students who have already had several
years of learning English yet are unable to communicate. A proven
success in Japan, it is designed to develop conversational fluency
in a wide variety of situations.

Don't miss author Professor Jack C. Richards'
Japan tour  in November with  seminars in

Tokyo (23), Fukuoka (24), Nagoya (25),
Kanazawa (26) and Osaka (27)

Details in November issue of the Language Teacher

To: OXFORD UNIVERSITY PRESS
2-4-8 Kanamecho,  Toshima-ku, Tokyo 171
Tel: (03) 5995-3801 Fax: (03) 5995-3919

Please send me a free inspection copy of: New Person to Person 0

Name:
School:
Address:f
(Home I School) T e l  :
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above learner and the teacher. It will not (and is not
designed to) replace the traditional dictionary, but it
can obviate the need for bilingual dictionaries for
intermediate level learners as the only productive
tool with which to search for new words. It seems
destined to be the traditional dictionary's active
sister and become an indispensable tool for teachers
and students alike. If you don't have a copy, may I
suggest that you get one as soon as possible or
sooner.

Reviewed by Rob Waring
Notre Dame Seishin University, Okayama

References
Collins COBUILD English language dictionary. (1987). William Collins

Sons & Co.
Johnson, S. (1755). A dictionary of the English language. Publisher

unknown.
Longman active study dictionary. (1991). Longman.
Longman lexicon of contemporary English. (1981). Longman.

1. Editor's Note: A workbook has been published, but was not sent
for review. Maingey, S., & Tribble, C. (1993). Longman language
activator workbook. Longman.

Oxford Dictionary of Business English for Learn-
ers of English. Allene Tuck, Editor. Oxford: Oxford
University Press, 1993. Pp. 491. ¥2,200.

This is an attractive all-English dictionary for the
intermediate- to advanced-level business person,
well-laid out and easy to use. It is slightly smaller
than the JALT Journal (although much thicker), and
weighs in at about 520 gramsÑno small consider-
ation for someone on the go. Despite its size, it con-
tains a wealth of information. It lists some 4,200
business-related words and phrases, and over 5,500
contextual examples drawn from the British National
Corpus. All of the vocabulary that came up during
my private lessons with a division head are here
(although the Japanese edition should contain a golf
supplement!), and very few of the many business
terms I looked for on my own are missing.

A major attraction of this dictionary is its readily
accessible layout. Each defined word or phrase is
highlighted in bold for quick look-up, and a good
use of italics and symbols marks specific types of
information. The type is small but clear, and each
entry is separated with lines.

There are two parts to each entry. The main col-
umn lists information on the part of speech, the
business field and geographical region if the entry is
specific to one, and one or more contextual examples
of the word's use. The use of common compounds
containing the word is also demonstrated. In addi-
tion to the main entry, there is a language column
that gives the word's pronunciation, verbal conjuga-
tions, plurals and mass/count information for nouns,
abbreviations, related entries, synonyms, antonyms,
and collocations (words often used with the entry).

Acronyms are also listed, referring the reader to
the full entry for a definition, and common deriva-
tional terms are given separate entries, as with envi-
ronment, environmental, and environmentalist. The
inside covers and introductory pages contain a pro-
nunciation guide, a list of business areas labeled in
the dictionary, a key to entries, and a user's guide.
All in all, a lot of information is packed into this
dictionary.

Some of my favorite slang is missing---"do lunch"
(to conduct business over lunch) and "power suit" (a
dark blue suit with a red tie symbolizing ambition).
Maybe these are not widespread enough to have
made the cut. However, there is a great deal of com-
puter lingo here. All of the common equipment, data
entry, and networking terms I have run across are
included, with the sole exception of laptop.

Is this dictionary worth the ¥2,200 to a business
person to supplement other dictionaries that prob-
ably define most of these terms? Yes, I think so. The
wealth of information packed into each entry, the
cross-referencing, and the easy-access layout are well
worth the price of admission. Quite frankly, I am
jealous. Doesn't anyone sell an all-Japanese dictio-
nary laid out like this at a level we beginning/inter-
mediate Japanese learners can use?

Reviewed by Kevin Varden
Meiji Gakuin University

Oxford Dictionary Of Phrasal Verbs, 2nd edition.
A.P. Cowie & R. Mackin. Oxford University Press,
1993, Pp. 518. ¥3,200

The first edition of the Oxford Dictionary of Phrasal
Verbs (ODPV) (1975) was a forerunner of the modern
special-purpose English dictionary for the nonnative
learner. Like its predecessor, the new ODPV (1993) is
a genuinely useful reference tool for the intermediate
(and even advanced) student of English.

The entries in the ODPV are organized in the
ordinary but effective alphabetic order of dictionar-
ies. Each entry has a single head term, such as heap or
go. Each headword is followed by subentries, three in
the case of heap and 167 for go. The subentries them-
selves are frequently subdivided into separate
senses. For example, the subentry go home is given a
literal sense of go to the place that one lives' and a
metaphoric sense of "die; go to heaven." The entries
are accurate and comprehensive.

The ODPVÕs main strength is the help it gives to
students to overcome the incredible difficulties they
face trying to use phrasal verbs. Most importantly,
each use of a verb is given at least one representative
example to illustrate usage. The ODPV also employs
special grammar codes. For instance, after the
phrasal verb take out, a code is used to show that the
particle is separable and can follow the verb (Take out
the trash) or the object (Take the trash out). The code
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[pass] indicates that the phrasal verb acts as a two-
word transitive verb which can be passivized (The
trash was taken out). Altogether there are eight codes
to indicate such things as whether the phrasal verb is
a verb is a verb plus a particle ([Vp] They don't go
together), a verb plus a prepositional phrase ([Vpr] He
has just gone for a walk), and so on. These codes are
explained on the back cover and at more length in a
back matter section called "Grammatical Codes and
Tables." Another excellent feature of the dictionary is
the coding to indicate the normal collocation of
verbs. For instance, the code "S" is used to show that
the subject of go to one's head is often a noun like
strong drink, beer, champagne, success, praise, and such.
The code "O" is used to show that go over (in the
sense of "to rehearse") is often followed by a preposi-
tional object like lines, part, scene two, or French home-
work. Such grammatical codes cannot guarantee
success, but they do go a long way to making it
possible for a nonnative to use phrasal verbs confi-
dently and appropriately.

I think the most natural place for the ODPV is at a
student's desk at home. However, it could be used as
a supplementary text in a course on "English Idi-
oms" or the like. The ODPV certainly ought to be on
any "Recommended Reference Books" list that teach-
ers distribute to students.

Reviewed by Bruce Horton
Kanda University of International Studies

Word By Word Picture Dictionary. Steven J.
Molinsky & Bill Bliss. New Jersey: Prentice Hall,
1994. p. 138

The main strength of any picture dictionary is that it
bypasses the translation process, so that students
connect an English word with an image---not with a
Japanese word. The main problem is that learning
activities associated with such a book are, by defini-
tion, bitsy. Its value is limited, because abstract
nouns and sophisticated thought processes cannot be
presented visually in this way. Word by Word is not a
true dictionary, nor can it easily be used as a core
text book. It assumes that the acquisition of vocabu-
lary is teachable as a discrete cognitive process.
Grammatical constructions in the exercises are no
more advanced at the end of the book than in the
early pages.

But one mustn't blame a herring for not being a
king-sized turkey. Word by Word is very good for its
kind. Most pages give students quick access to at
least 30 or 40 words related to a specific topic. Useful
dialogue patterns and discussion questions are of-
fered for each topic. The book is colourful, with a
consistent, attractive layout.

Ancillary materials apparently include student
workbooks for three levels [literacy, beginning and
intermediate], a teacher's resource book, an audio

program, wall charts, colour transparencies, vocabu-
lary game cards, a song album, a song book and a
testing program. I'm sure the value of the Word by
Word Picture Dictionary would be enhanced by these
extra resources, but unfortunately the were not sent
for review.

The Handbook of Vocabulary Teaching Strategies
offers 74 techniques. Most are quick tricks---fun, and
useful. Fourteen strategies are variations on "I'm
thinking of a ..." However, 23 entries begin with
ominous instructions like: "Collect a variety of small
office supplies and put each one in a small brown
lunch-size bag..."or "Write each word from page 22 of
the Picture Dictionary on a separate card..." With
large classes, this level of preparation seems dispro-
portionate for the learning involved.

However, I think many teachers would appreciate
a class set of Word by Word for occasional games and
exercises with beginner and intermediate EFL and
ESL classes.

Reviewed by Rachel McAlpine
Doshisha Women's College

Pocket Japanese: Quick Access to Everyday
Phrases. Katsuaki Togo and Fijiko Motohashi. To-
kyo: The Japan Times, 1993. Pp. 165

Browse through any bookstore in Japan and you are
bound to find a wide array of quick and handy Japa-
nese pocket-size study guides from A to Z. While the
basic content of these books is invariably the same,
the format of Pocket Japanese, based on text by Togo
for Japanese learners studying English, makes sys-
tematic learning a little easier.

Pocket Japanese is divided into two parts. As is
usual with these kinds of texts, Part I introduces
commonly used life-skill topics such as greeting
someone, talking about the weather, shopping, ex-
pressing likes and dislikes, and talking on the tele-
phone. The emphasis of the book, however, is Part II
which presents sixty-two of the most basic grammar
patterns found in everyday conversation (e.g., "How
much...," "Please show me...," "Where is...") with
sample sentences that help you see some logical
framework to this seemingly confusing language.
While detailed explanations are useful, the authors of
Pocket Japanese have introduced these grammar
points in a very concise manner with size and conve-
nience in mind. Furthermore, many of the units
contain useful one-point culture tips on how and
when to use the expression "Shitsurei shimasu" is
used when parting instead of "Sayoonara" when
talking to superiors (p. 2). Tips as simple as this will
certainly benefit those who want to develop basic
cultural sensitivity from the start.

All of the sentences have been written in English
and Japanese (with furigana, the kana reading of the
character, above), allowing learners to practice learn-
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ers reading skills. And I was gratified to find a study
guide that didn't come apart at the seams after open-
ing it a few times. A reference book like this should
be able to bear the wear and tear of daily use.

Finally, the two indices and glossary list items
both alphabetically and according to situation and
are a definite help especially when you find yourself
in a bind and you need a phrase quickly. In the case
of asking permission, you can look up "May I ...?"
in Index I (phrase index) or you can find the entry
"Asking for Permission" in Index II (situation in-
dex).

The authors of Pocket Japanese have written a hand-
book that not only puts phrases at your finger tips,
but tries to develop some grammatical competence
and cultural awareness along the way. While this
book is not entirely unique in its approach, it is one
worth considering if you don't have a survival Japa-
nese guidebook already.

Reviewed by Randall Davis
Tokyo Gaigo Business Academy

Talk a Lot. Keith S. Folse. The University of Michi-
gan Press, 1993. Pp. 207. Teacher's manual.

Hot off the black and white press, Talk a Lot offers
exactly what the title suggests: lots of activities to
make 'em talk! The 3 big pluses about this new book
are: 1. Students speak! 2. Students speak! 3. Students
speak!

The book is a collection of information gap activi-
ties, crossword puzzles and various quizzes. Stu-
dent-centred, language building activities are
cleverly disguised as fun. However, as the text is
actually a workbook, the absence of color may create
negative first impressions.

Talk a Lot's goal is speaking fluency so grammar
and vocabulary are intentionally simple (420-450+
TOEFL). The style is suitable for high school stu-
dents up.

If your students' goal is speaking fluency, then
Talk a Lot could help them to achieve that aim in a
systematic, effective way. Alternatively, it could be
used for supplementary speaking activities along-
side a more integrated textbook. Two of the really
positive things about Talk a Lot are that students
increase their vocabulary rapidly and gain fluency
in many formulaic expressions. At the same time,
transfer of information is the primary goal of most
activities so self or peer-correction occurs naturally
when one person doesn't understand what the other
is trying to say. The six topics that are thoroughly
covered are (1) names of people and things, (2)
common adjectives, (3) numbers, (4) position, (5)
family and (6) clocks and calendars. Within each
unit, the exercises gradually become more difficult.

The Teacher's book is helpful for alerting teachers
to problems specific to Japan and for suggesting

follow-up activities but is not necessary for use
alongside the textbook.

Reviewed by Lyn Melville-Rea
Takatsuki YMCA

Recently Received
The following items are available for review by
JALT members. An asterisk indicates first notice. An
exclamation mark indicates third and final notice.
All final-notice items will be discarded after October
31. Contact: Publishers' Review Copies Liaison
(address p.2).

Reviewers must test textbooks in the classroom.
Publishers should send all materials for reviewÑ
both for students (text and all peripherals) and for
teachersÑto the above address.

For Students
* Weidauer, M. (1994). Modern impressions: Writing in our times

(adv writing). Boston: Heinle & Heinle.
*Smith, L. & Mare, N. (1994). Concepts for today: A high intermedi-

ate reading skills text. Boston: Heinle & Heinle.
Byrd, P.& Benson, B. (1994) Problem! Solution!: A reference for

ESL writers (self-study; high interm/high adv). Boston:
Heinle & Heinle.

Deakins, A., Parry, K., & Viscount, R. (1994). The Tapestry
Grammar: A reference for learners of English (high interm/high
adv) Boston: Heinle & Heinle.

Dunkel, P. & Lim, P. (1994) Intermediate listening
comprehension:Understanding and recalling spoken English:
Second edition (text, tapes). Boston: Heinle & Heinle.

Foley, B. (1994). Listen to me! Beginning listening, speaking &
pronunciation (text, tapes). Boston: Heinle & Heinle.

Junge, J. & Andrews, D. (1993). TALK learning set (text, guide,
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Dialogs: How to Keep them Going
by Dominic Cogan, Fukui  Prefectural University

Have you ever seen your students switch off on their
third attempt at a dialog that you thought was lively
and appropriate? Most teachers would agree that
dialogs are useful in providing learners with mean-
ingful language practice and this usually means
practicing the dialog in pairs several times at some
stage in the lesson. Teachers assume that if students
practice the dialog often enough some of the material
will “stick.” But repetition usually leads to boredom
and students may have little sense of interacting
communicatively.

Changing the Physical Setting
One very simple but effective technique I have

used to counteract this problem is to get students to
work with a different partner at each attempt at the
dialog. I usually have my students in something
approximating a horseshoe shape. Having assigned
who is “A” and who is "B,"  I ask all the Bs to stand
opposite their partners so that an inner and outer
semicircle is formed. After the students have prac-
ticed once with their partner, they have to move on
to the next partner on their right so that everyone is
facing a new partner within seconds and they then
repeat the dialog. The procedure is repeated a num-
ber of times, the students interacting with a new
conversational partner each time they work on the
dialog (see diagram).

Students respond well to this technique. Faced
with a new partner each time, they learn to adjust to
the conversational style and differing language
abilities of a variety of personalities.  The all  too
common situation where students work with the
same partner each week is avoided, leading to a
greater sense of the class working together as a
cohesive group.

Changing the Verbal Setting
Another way to keep the dialog fresh and interest-

ing is to allow for change in the verbal setting by

including dialog variations as in the following dialog
excerpt:

Doctor:

Patient:

Doctor:

Patient:

Doctor:

Let me have a look at you... Are you
getting enough sleep/rest?

Well, I usually go to bed around 11:30/
eleven o’clock/ 1 a.m. and I get up at
about quarter past six/twenty past
seven.

What about your diet? Are you eating
properly/normally?

I usually eat once/three times a day. I
often/sometimes go to McDonald’s/
Kentucky Fried Chicken for lunch.

So much fast food is not very good/
healthy for you. You might not be get-
ting enough vitamins/nourishment...

Use of dialog variations allows students to have
some creative choice in what they are saying while
still  providing them with the necessary practice in
target structure areas.

Changing the Psychological Setting
Dialogs can also be kept interesting by altering the

identity of the speakers in some significant way. So
in a dialog based on asking for and giving directions
the students could be told:

A, you’ve been driving your car around in circles for
the past hour lookingfor afriend’s apartment. You
are getting impatient. Ask for directions.

Or take a restaurant situation. The teacher tells the
class:

B, you are in a hurry. You have to make an important
business appointment in 15 minutes. Order your
mea l .

Whatever prompt the teacher provides to alter the
psychological setting, it will create a need to alter
intonation and stress patterns so that pronunciation
work emerges naturally from the already
contextualized dialog.

New Dialogs for Old
Changing the psychological setting of a dialog

does not always just involve changes in stress and
intonation. The bank robber who is looking for direc-
tions to the bank is unlikely to say: “Excuse me for
troubling you, but I wonder if you could tell me
where I might find the bank,” as he presses a gun
against the chest of an unfortunate passerby. A cryp-
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tic "Where's the bank mate?," might be more likely.
So a change in the psychological setting can be an

opportunity to get students to consider what kind of
language is most appropriate or likely in different
contexts. Students can be asked to rewrite the origi-
nal dialog to make it more appropriate to the situa-
tion. Different pairs of students can present the
dialog to the whole class and the class can be asked
to choose what they consider the most realistic or
plausible dialog.

Let's take the following extract from a dialog as an
example. It was designed to revise a number of
structures previously introduced, but, in particular,
it focuses on the functions of making polite requests
and asking for permission:

H: What would you like to drink, coffee, tea or
something stronger?

G: Coffee is just fine. I've got a hangover.
H: Poor you! Please help yourself to the pea-

nuts.
G: Can I turn on your C.D. player?
H: Yeah. Sure. Here's the coffee.
G: Could I have some sugar please?
H: Certainly
G: And can I have some milk too?
H: No problem. Would you like some cake/a

sandwich/a biscuit?
G: No thanks. I've just had lunch/dinner. I was

wondering... Is it okay if I borrow your car?
H: My car? What for?
G: Well, I want to go to Osaka for the weekend

for a party.
H: But you don't have a license.
G: Oh! Didn't you know? I passed my driving

test last week.
H: Really? Well, I'm sorry but I need the car on

Saturday. I'm travelling to Toyama/Kyoto/
Tokyo/Kanazawa on business.

G: Oh! That's too bad. Now I'm going to miss
the party.

H: Well, there's always the train/the bus.

As it stands this extract does not tell us very much
about the relationship between the speakers. The
teacher could suggest that Greg (for example),
doesn't know Helen very well but tries to act
friendly in order to get Helen to lend him her car. Or,
Greg and Hank are good friends but Hank knows
that Greg is a novice driver so he feels uncomfortable
lending his car to him. The students practice the
dialog with the new information in mind. They are
then asked to rewrite the dialog according to the new
psychological setting proposed by the teacher.

By following the steps outlined above, it is possible
to keep dialogs alive and interesting while acting as a
support for students as they gradually move towards
their own more creative, personal utterances.

For most Japanese EFL students the "English only"
class rule is difficult to follow and for the teacher it
requires a clear and workable strategy for enforce-
ment. The following article offers a classroom man-
agement strategy for dealing with students who
speak Japanese during English class. The strategy is
based on behavior modification where desirable
behavior is rewarded and errant behavior has nega-
tive consequences.

Procedure
At the beginning of class (preferably on the first

day) explain the purpose of the English only class
rule. Students should understand that if they want to
learn English conversation, they need to speak En-
glish during class time, since it is the only opportu-
nity they have to practice. Next, place students into
groups of four. Ask them to think of penalties for
speaking Japanese during class time. After about five
minutes take every group's suggestions and write
each one on the chalkboard. The teacher may also
add his or her own possible penalties.

Examples generated by my previous students

How to Control the Use of Japanese in an EFL Conversation Class
Michael Busch, Kanda University of International Studies

included standing up for 10 minutes, sitting seiza for
five minutes, singing a song, kicking the student,
paying one hundred yen to the teacher, removing
him or herself from class, going outside and shouting
in the school courtyard "I can't speak Japanese in
class," dancing in front of the class, and saying an
English tongue twister.

The teacher should discuss the relative merits of
each penalty, taking into account how the penalty
will be enforced as well as its impact on individual
students. Some penalties, such as hitting students or
asking them to leave class, are obviously unaccept-
able. Others, such as singing a song in front of class,
take time and may interfere with the lesson. Cross
out unacceptable penalties while giving students a
brief reason. In the end, ask students to vote for one
penalty from the remaining list.

After the class has decided on a penalty, begin
enforcement of the penalty from the next class meet-
ing. At the beginning of the following class period
remind students of the English only rule and the new
penalty. Also inform students of ground rules about
enforcement:
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1. The English only rule will begin when the
teacher takes attendance and finish when the
teacher ends class. (I always end the class
with a signal phrase. "Thank you very much.
Have a nice day."')

2. The teacher will decide if someone is speak-
ing Japanese.

3. We will try this system for one week, then
decide whether to continue.

4. Exceptions to the English only rule are before
and after class and when asking for vocabu-
lary help. For example, a student might ask a
classmate "How do you say gambaru (Do
your best!) in English?

Whenever a student is caught speaking Japanese,
repeat the same statement each time. Say something
simple and direct like "The rule is English only
during class. You're speaking Japanese, so you have
to stand up for ten minutes." Try hard never to
deviate from your statements. Above all avoid say-
ing the statement with emotion. Try to use a calm
voice, straight face and look directly at the student.
Moreover, do not let enforcement disrupt the flow of
the class lesson or activity.

Teachers should also be flexible and exercise pru-
dent judgment. Sometimes it is better to ignore Japa-
nese if enforcement interrupts the flow of the activity
or the teacher wants the class to focus on something.
It may be also difficult to determine if students are
speaking Japanese when working quietly in small
groups. Do not enforce the rule if you are not certain.
Ask the student "Are you speaking Japanese?" and
take their word for it.

In addition to the class imposed penalty, which
gives immediate feedback in the form of mild pun-

ishment, a second strategy, imposed by the teacher,
serves to reward students who follow the English
only rule. Establish a period of time, perhaps every
two to three weeks, when students are awarded a
certain number of points for following the English
only rule. These points can be added to their course
grade and even made a part of the grading system.
Students who fail to follow the rule, however, lose
points from their grade each time they speak Japa-
nese.

Rewarding students requires a simple reporting
system in regard to speaking Japanese. The purpose
of a reporting system is to provide students with
consistent and regular feedback, thus strengthening
the psychological connection between desired behav-
ior (English only) and positive outcome (increased
grade points). The report, perhaps a half sheet of
paper, should clearly indicate the date of the rule
violation and the number of points awarded or re-
moved. Keep track of errant students during class
time by using a chart or attendance sheet. Teachers
may also use the report to inform students about
attendance or participation. In my class, for example,
I give each student an "interaction" grade every
three weeks which awards points for attendance,
English only, and "interaction."

Conclusion
In closing, successful compliance of the English

only rule causes students to develop a strong asso-
ciation between English and the classroom environ-
ment. Speaking Japanese will eventually feel odd.
However, compliance can only succeed when teach-
ers consistently enforce the rule without becoming
overly rigid and then provide both immediate and
delayed feedback concerning desirable behaviors.

Expanding English Through Personal Experience: Show and Tell in the Classroom
by Rory Baskin, Kaisei Gakuen

In my classes I use a number of activities that could
be viewed as childish, such as jazz chants, tongue
twisters, and finger rhymes. These activities relax,
entertain, and educate the students. Originally, I was
concerned that teenagers and adult students might
resent being asked to do such activities. These fears
proved groundless as my students learned, laughed,
and enjoyed. A popular classroom activity that I
remember from my childhood, Show and Tell, is one
of the most successful activities in my classroom
today.

American kindergartens and the first few years of
grade school use Show and Tell as a language activ-
ity. Students can practice public speaking using
familiar things in their lives. They speak as individu-
als, but gain group cohesiveness through sharing

their interests. Through Show and Tell they practice
speaking for long turns. This is a skill English lan-
guage students also need to express themselves
adequately in the target language. In the classroom
students listen intently to Show and Tell to find out
about their classmates. They are listening for a pur-
pose, an important characteristic of real life listening.
The students also practice asking and answering
questions in a meaningful context.

Classroom Explanation
After writing Show and Tell on the board, I ex-

plain that show means to give something for people
to look at, and tell means to talk. The students are
also told that Show and Tell is a frequent activity in
American pre-schools and elementary schools. I
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conclude this segment by sharing a personal Show
and Tell experience from my elementary school days.
A boy in my class brought his hamster to school in a
brown paper bag. He told us his hamster's name,
how old he was, what he ate, and the things that he
did in his cage. We all petted the hamster and asked
questions about him.

Classroom Demonstration
In this section of the class I tell the students that I

will demonstrate Show and Tell using my watch. I
take it off and say the following:

"This is my watch. It is a Casio that I bought 12
years ago. I bought it on sale at my university's
school store when I was a student. This was in
1982 before I went to Europe. This watch is the
only thing I own that I have had with me on all
my travels to Europe, Asia, and other places
around the world. The band is not original. The
original band broke in Mexico in 1983 and I had
it fixed there. Then, it broke again and I had it
fixed again in Mexico in 1984. Well, it broke for
the third time when I was back in the States, in
Vermont in 1984, and I bought this band. You
can tell it is getting old because the black coating
is peeling off and it is rather dirty. The watch is
getting old too. Sometimes the light does not
work and the alarm is very quiet, but I am very
attached to this watch because I have had it for a
long time and it has been to many interesting
places with me. I guess that's about everything,
do you have any questions?"

Sometimes the students ask how much the watch
cost, what places I have traveled to, or other ques-
tions. If there are no questions, I explain the guide-
lines to the students for their presentations.

Student Guidelines
The students are instructed to bring something

interesting to show their classmates such as a pet, a
watch, a picture, a book, or a musical instrument.
The presentations should be from about two to five
minutes. They should be spoken, not read aloud. The
final part of the presentation will be for the audience
to ask questions and the presenter to answer.

Student Selection
Whenever possible I use volunteers for scheduled

future presentation dates. If no one volunteers, can-
didates are selected from a stack of name cards, or
with a variation of "eeny meeny miny mo, catch a
tiger by the toe, if he hollers let him go." The first
student is "eeny," the second "meeny," and so on.
Normally, American children use this to eliminate
people or items until there is one remaining. This is
too time consuming for the classroom, so whoever is
"go" is selected to present their Show and Tell.

The Presentation
At the beginning of class, I greet the students and

ask the presenter to begin. Various presentations of
interest have included a kindergarten photograph
album, tea ceremony instruments, and batons from
rhythmic gymnastics. I am often impressed that the
students' quantity and quality of speech are higher
than during normal discussion or textbook use. The
students appear to be very interested. They listen
intently and afterwards ask questions. The high
degree of student interest makes Show and Tell an
excellent device for the students to practice taking
long turns, listening, and asking questions.

§
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Open Positions in JALT

Paid Positions:
(I) The Pre-conference Planning Committee will
accept bids on the contract for the work of Proposal
Inputter for the 95 Conference. Submit an applica-
tion letter and resume. Detail computer experience
and knowledge of File Maker Pro and Macintosh
computers with the bid.
(2) Bids for the contract of Inputter and Layout
Person for conference publications are being ac-
cepted. These include the Conference Handbook,
Call for Papers and Supplement. Submit an applica-
tion letter and resume as stated in (1) above.

Unpaid Position
Applications are being accepted for the position of

Conference Program Chair for JALT 95 in Nagoya.
The Conference Program Chair is responsible for
coordination of the conference schedule, supervising
the Reading Committee and some related correspon-
dence and publicity. The Conference Program Chair
works with the National Program Chair and the Pre-
conference Planning Committee. Direct questions or
applications to: Jane Hoelker, Chair of the Pre-
Conference Planning Committee, KIT  General
Education, English Program, 7-1 Ogigaoka-
Nonoichi, Ishikawa-ken 921 Fax: 0762-94-6701.

Reviews Editor for the JALT Journal

The JALT Publications Board invites applications for
the position of Reviews Editor for the JALT  Journal.  A
commitment of three to four years will be required.
The qualifications are:

1. Previous editorial experience.
2. An innovative vision for reviews in the JALT

Journal .
3. A sound background in issues relating to

language education, including a Master’s
Degree in language education or a related
discipline.

4 .  Seven or more years of experience teaching
languages, at least four of which have been in
Japan, and a current resident of Japan.

5 .  A member in good standing of JALT.
To apply, mail a curriculum vitae, including a list

of publications, and a two to three page statement
describing your vision for reviews in the JALT Jour-
na l  to:  Greta J. Gorsuch, JALT Publications Board
Chair, #601  Koruteju, 1452 Oazasuna, Omiya,
Saitama-ken 330. Faxed applications will  not be
accepted. Application deadline: October 31, 1994.

Chapter Reports Editor Wanted for
The Language Teacher

The JALT Publications Board is seeking a new Chap-
ter Reports Editor for The Language Teacher.  The
successful candidate will have some editorial experi-
ence, a strong understanding of JALT chapter pre-
sentations and meetings, and will be a member in
good standing of JALT. To apply, please send a one
page resume and a cover letter to Greta Gorsuch,
JALT Publications Board Chair, by October 10.

IATEFL Representatives

Each spring JALT sends representatives to the
TESOL Convention in North America and IATEFL
Conference in Europe. (The TESOL-Convention will
be held in Long Beach, California, March 28 to April
1, 1995; the IATEFL Conference will be held at the
University of York, England in April,  1995.) Please
suggest the names of any JALT members you
know-including yourself-who might be interested
in attending TESOL or IATEFL as a JALT representa-
tive. The elections will take place at the January

JALT NEWS, cont’d on p. 84.
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Calls-for-Papers? Symposia, conferences or colloquia? Seminars or seeking research possibilities? This is the column for you! Send your
announcements to the BB editor at the address or phone/fax number  listed in the Masthead. Deadline: the 19th of the month. All copy is
subject to editing for length, style, and clarity.

Announcement
The Association of ELT Publishers will be holding the
13th Tokyo English Language Book Fair on October 22
& 23 at Ochanomizu Square (Block C), 1-6 Kanda,
Surugadai, Chiyoda-ku Tokyo 101. Admission: Free.
There will be presentations by teachers and publishers,
with guest speaker Kensuke Yoshida of Sophia Univer-
sity, the Author of the Ministry of Education authorized
textbooks “Birdland (A)“, "  Birdland  (B)” and the “O/cite
kara neru made” series. For more details contact: Kazuaki
Abe. c/o Oxford University Press. 2-4-8 Kanamecho.
Toshima-ku, Tokyo. Tel: (03)5995-3801  Fax: (03) 5995-
3919, or, David Gray, c/o Harper Collins Japan. l-2-1
Sarugaku-cho, Chiyoda-ku, Tokyo. Tel: (03) 3291-6343.
Fax: (03)3294-8284.

Tanabe  Campus, Tanabe-cho, Kyoto 610-03, or request
through Internet: kkitao@doshisha.ac.jp. For informa-
tion only contact Bonnie Yoneda 0742-44-6036,  or Kenji
Kitao, 0774-63-3922.

Call for Papers

Call for Papers
JALT CALL N-SIG, JALT Video N-SIG, and JALT
Nagoya Chapter, in conjunction with JALT Associate
Members, will be holding a computer and video soft-
ware fare, Soft Fare ‘94, in Nagoya on December 11 (not
November 23 as previously announced). In addition to
commercial exhibitors, individual teachers who have
developed video or computer software for language
learning are invited to exhibit and demonstrate their
projects. Submissions should include, name, address,
home/ work phone, fax, title of project and a short
description of project. Send submissions to Albert
Dudley, Kinjo  Gakuin University, 2-1723 Omori,
Moriyama-ku, Nagoya 463. Fax 052-799-2089. Deadline
for submissions is Monday, October 24.

The Tokyo and Osaka International Business Communi-
cation (IBC) groups are calling for papers for the second
IBC Conference, to be held in Kobe on February 24-25,
1995. The conference is open to all language/culture
trainers working in business settings. Papers, work-
shops, presentations and demonstrations related to
teaching business, technical and cross-cultural commu-
nication skills are welcome. Proposals should include
name, affiliation address, telephone and fax numbers,
title, time (50-80 minutes), summary of content, and
equipment needed. Deadline for proposals is November
18, 1994. Send the above to: Nathalie Bleuze, Sumikin-
Intercom Inc., 7-28, Kitahama, 4-home, Chuo-ku, Osaka
541. Tel: (06) 220-5500 Fax: (06)220-5713.

Call for Papers

Announcement
JALT Kansai Conference: Culture and Communication,
sponsored by Kobe, Kyoto, Nara, and Osaka JALT
chapters, and endorsed by Tanabe-cho and Seika-cho
Boards of Education, will be held at Doshisha Univer-
sity Campus at Tanabe  on November 26, 1994 from 9:30-
5:15. Highlights will include a variety of presentations,
hands-on computer workshop demonstrations, publish-
ers’ displays, and lunch for those who preregister. Carol
Rinnert is to be the keynote speaker, and other featured
speakers are to be Deborah Foreman-Takano, Barbara
Fujiwara, and Hitoshi Mabuchi and Haruo Nishinoh.
There will be more than 40 presentations. Preregistra-
tion fees will be accepted until October 31, 1994. JALT
Members and students-¥1,500, Non-members-¥2,000.
On site registration fees are double and do not include
lunch. Please use the postal yubin furikae form to trans-
fer your payment to: account name “JALT-NARA”,
account number 01020-3-82636. For a preliminary pro-
gram/further information send a stamped, self-ad-
dressed envelope to Kenji Kitao, Doshisha University,

JALT Southwest Region will sponsor An International
Conference on Language Teaching in Kokura, Kita-
kyushu, May 14, 1995.  We are requesting papers and
poster presentations in English, German, Japanese, or
Korean. The theme of the conference is “Sharing the
Challenge: What Native and Non-Native Language
Teachers Can Learn from Each Other.“ We are particu-
larly looking for presentations that will provide in-
sights across teaching experiences. Presentations by
non-Japanese teachers will be useful to Japanese teach-
ers and vice versa. Presentations will be 45 minutes in
length; be sure to allow time for questions. Abstracts of
100-400 words, in English only, should be sent to: George
Russell, 3-2-203 Sensui-cho, Tobata-ku, Kitakyushu 804;
please indicate equipment needs. Abstracts must be
postmarked no later than November 30.

Call for Papers
JALT Applied Material (JAM) Issue on cooperative
learning is calling for papers. This issue of JAM would
focus on actual classroom, rather than theoretical pos-
sible, use of cooperative learning in Japan. Send a 200-
250 word abstract with title (without name) including
your actual cooperative learning classroom experience
(type of class, type of cooperative activity, and what you
want to explore in the paper), and an additional sheet
including the proposed title, and contact information
(address, home and work phone numbers, fax number
or E-mail address) to David Kluge, Kinjo  Gakuin Uni-
versity, 2-1723 Omori, Moriyama-ku Nagoya 463, Fax

edited by Iyneve rappell
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Bulletin Board

(052) 799-2089, E-mail TOOOO52@JPNKGU01.BITNET.
Deadline for submissions is: December 2, 1994.

Call for Papers
Shizuoka JALT and the Learner Development N-SIG are
jointly hosting a one-day conference on the theme of
Strategies for Learner Autonomy, to be held in
Shizuoka on May 14th,  1995. Presentations may be in
either English or Japanese. Abstracts of submissions
(200 words in English, 400 ji in Japanese) along with a
brief biodata are welcomed. Mac disks are preferred.
Deadline for submissions is December 14, 1994. Submit
abstracts to: Stewart Hartley, 1-19-24 Sempukugaoka,
Susono-shi, Shizuoka-ken 410-11. For further informa-
tion: Tel 0559-93-7361, Fax 0559-93-7352

Using the Imagination
1993 saw the inauguration of a new publication, The
Journal of the Imagination in Language Learning, dedicated
to the proposition that attempts to acquire a language
are significantly enhanced by the presence of an acti-
vated imagination. TJILL  is published by The Confer-
ence on the Role of the Imagination in Second Language
Acquisition at Jersey City State College, New Jersey,
and copies can be purchased for US$5.00  from Dr. Clyde
Coreil, The Journal of the Imagination, Grossmickle
Hall, Rm. 347, Jersey City State College, 2039 Kennedy
Blvd., Jersey City, NJ 07305-1597 USA. Volume 2 of
TJILL will be published in the fall.

Publisher’s note: Since its publica-
tion, we have been informed by
Cambridge University Press that the
article “Describing People” by Jale
Colakoglu,  which appeared in our
edition of June 1994 (pp. 23, 38),  was
in the main an extract from Ingram
and King’s book, From Writing to
Composition (Cambridge University
Press, 1988, pp. 92-95).

JALT NEWS, cont’d from p.81

ExCom  Meeting, 1995. Listed below are the condi-
tions for the nominees:
1) Nominations and supporting materials (biodata

and letter of intent) must be received by the NEC
Chair before December 1, 1994.

2)  Nominees for the TESOL/IATEFL must complete
all necessary procedures (i.e.,  registrations for the
conference or accommodations) on their own.

3)  The TESOL/IATEFL representatives must be a
member of these associations before participating
in the conventions.

4)  Representatives will be expected to attend vari-
ous meetings at their conference and to submit a
written report to JALT after returning to Japan.

A financial subsidy is available to help cover expenses.
To place nominations or for further information,
please contact one of the following NEC members:

Yuzo Kimura (Chair) ;  tel/fax:  078-736-5680 (h)
Donna Fujimoto; tel/fax: 0254-43-6413 (h)
Izumi Suzuki; tel: 0196356416 (h); fax: -380314 (h)



A
COMMUNICATIVE

GRAMMAR OF

ENGLISH

SECOND EDITION

Geoffrey Leech &
Jan Svartvik

Fully revised and redesigned, taking a
communicative approach to the learning of
English Grammar.

0 more spoken and written examples taken
from au thentic  language sources

0 increased emphasis on spoken language,
providing a better balance between written
and spoken English

Cl explanations are simple and easy to
understand

Paper 0 582 08573 X £13.99 net
Cased 0 582 23827 7 £32.00  net September 1994
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1 ALL NEW!! /

Sing it!
The f U Iv way to learn English

SING IT! LEARN ENGLISH THROUGH SONG is a six-level series, arranged from
elementary to advanced, to help you learn English more quickly and with more
enjoyment.

The eighty songs-popular, fork, international favorites-have been carefully
selected for their singability and their learning value. Each song has several pages of
learning ideas and fill-in exercises. Each text/workbook has its own cassette with
complete lyrics recorded in clear, upbeat sing-along style.

Level 1: As Tears Go By. etc.
Level 2: I Want to Hold Your Hand. etc.
Level 3: Imagine. etc.
Level 4: We Are the World. etc.
Level 5: Stand by Me. etc.
Level 6: Don’t Worry, Be Happy. etc.



edited by steve mccarty
Do you have a special interest in some area of L2 teaching, but lack a source of information? Perhaps JALT has an N-SIG made just for you
Contact the column editor at the address in the Masthead. All copy is subject to editing for length, style, and clarity.

N-SIGs at JALT ‘94
With JALT ‘94 imminent, the scale of N-SIG contri-
butions can only be hinted at in this space. Seven of
10  N-SIGs  are exercising their privilege to sponsor
one presentation. Of the group presentations, all 7
colloquia and 7 of 11 roundtables are organized by
N-SIGs.

Furthermore, the “My Share Live” teaching mate-
rials swap meet is being piloted by Materials Writers
and Teacher Education N-SIG officers. The Other
Language Educators forming N-SIG is organizing a
block of concurrent presentations at Ehime Univer-
sity, this time including JSL in its symposium. We
have also heard from independent presenters hoping
to launch forming N-SIGs on the momentum of their
presentations or roundtable discussions.

There is also the N-SIG Representatives’ Meeting
for N-SIG Coordinators and those concerned with
overall  N-SIG matters.  Finally, as important as any of
the above, each N-SIG has its Annual Meeting where
members are invited to learn about the organization
and join its active people.

Membership Reminder
When registering for JALT ‘94, it is a good idea to
join N-SIGs  or renew your membership in them,
either by ticking off boxes on the form or on-site at
conference registration tables. Chapter officers
should also be able to process N-SIG memberships at
any JALT event. So, visiting the N-SIG Hospitality
Room and enquiring with N-SIGs of your choice is
only one of many ways to join them.

In any case, please make sure your JALT member-
ship never expires. The habit of many to renew after
expiration causes various problems such as being
dropped prematurely from N-SIG membership lists.
The best time to join N-SIGs is when you join JALT
or renew your JALT membership. It is most conve-
nient to extend your JALT membership a year when
registering for the international conference.

N-SIG Representation
For the first time in JALT’s history, representatives of
every N-SIG participated in the June 18-19 Executive
Committee Meeting (ExCom)  in Kobe. The Constitu-
tional Reform Committee has been laboring for two
years to recommend a new JALT Constitution to the
Annual General Business Meeting at JALT ‘94. N-SIG
representation on JALT’s policy-making board, on
the basis of equality with Chapters, is to be voted
upon along with the rest of the proposed Constitu-
tion. JALT members are therefore urged to attend

and vote on the many Constitutional amendments.
When it comes to translating the proposed Consti-

tution into Japanese, three of the four principal
translators are N-SIG officers: Learner Development
Co-Chair Naoko Aoki, JSL Chair Hiroko Takahashi,
and Bilingualism Research Coordinator Masayo
Yamamoto. Others to be thanked for this exacting
job include Emiko Horton, Shigeo Imamura and
Masaki Oda.

JET Program as an Object of Research
Studies in Team Teaching,  published by Kenkyusha,
recently appeared on bookstore shelves. Edited by
N-SIG Officers Minoru Wada  and Antony  Cominos,
the 19 contributors seek to improve team teaching in
Japan by making it an object of research. That is,  the
papers are not anecdotal but investigations of key
dimensions in the evolution of the JET Program. The
Editors were, respectively, an Education Ministry
policy maker of the JET Program itself and a re-
searcher of Japan’s language education policy.

The next book by this N-SIG team, commissioned
by Yamaguchi Shoten,  is already in progress.

An Invitation from JACET
Just as the Team Teaching N-SIG has opened up a

conduit to mainstream secondary school teachers, the
College and University Educators’ N-SIG (CUE) has
attracted an overture from the Japan Association of
Applied Linguistics (JAAL),  a branch of the Japan
Association of College English Teachers (JACET).
Yasutaka Yano of Waseda University writes in the
June 1994 N-SIG newsletter ON CUE that JAAL will
host the 1999 AILA  World Congress on Applied Lin-
guistics. Through the CUE N-SIG, JALT is invited to
actively participate as a sister organization to JACET
in Japan. We college teachers in JALT are honored by
the offer and wish to thank Yasutaka Yano.

TESOL  President Here
For Bilingualism Conference

Katoh Gakuen in Shizuoka Prefecture held a three-
day conference in July on “Second Language Acqui-
sition Through Content-Based Study.” This refers to
immersion, an approach to bilingual education,
where in this case half or more of the regular school
curriculum is taught in English at Katoh Gakuen
Elementary School. This accredited school’s Immer-
sion Director Michael Bostwick was a Bilingualism (N-
SIG) Colloquium presenter at JALT ‘91 and JALT ‘93.
The quality of speakers for a local conference reflects

NSIG cont’d on p.  90.
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3rd Edition Available Now!!

Spoken English for
Japanese College Studen

by ALAN JACKSON,
RON ST. PIERRE,
TOSHIKIMI  TAKAGI Teacher’s Manual

Student’s Book Cassette

and KATRINA  WATTS a v a i l a b l e

//
n The only  English conversation textbook designed specifically

for Japanese College Students

n Extensive Teacher’s Manual and Listening Cassette available

n Wide variety of presentation and practice formats

n Test taught with Japanese college freshmen for over five years

n Works with, not against, Japanese disposition

Cross-cultural materials

n Integration of progress testing with teaching

Appropriate for small or large classes, slow learners and more

proficient students

n Language taught chosen for usefulness, intrinsic interest and

variety



edited by tim newfields
Chapter Reports are limited to no more  than 200 words in length. For specific guidelines contact the Chapter Reports editor at the address
listed in the Masthead. Deadline: the 19th of the month. All copy is subject to editing for length, style, and clarity.

Fukui
Foreign Teachers and Japanese

Students: Talking Across Cultures
by Dominic Cogan

In May Dominic Cogan  explored the particular prob-
lems facing the foreign teacher in college level En-
glish conversation classes. He suggested that there is
an inevitable clash of expectations when a foreign
teacher steps into a Japanese conversation class
because the ideas about what should go on in class
differ. Cogan  raised the issue of whether teachers or
students should adjust their classroom behavior and
suggested the need to compromise and meet half-
way. Cogan  recommends foreign teachers closely
observe and build on the classroom discourse pat-
terns of Japanese students. For example, teachers
could signpost questions before the whole class and
allow students time to think about their answers
with a partner. This is particularly useful if questions
involve expressing opinions, because students gain
sufficient time to think about their response while
seeking the extra security of consensus of a partner.
Cogan  suggested that teachers make their own ex-
pectations about classroom behavior explicit in
ways such as stating the importance of maintaining
eye contact when conversing in English.

Reported by Charles Potts

Kobe
Creative Use of Texts

by Robert O’Neill

In May Robert O’Neill focused his presentation on
‘closed’ and ‘open’ texts. He stressed that closed texts
are mainly suitable for drawing out factual informa-
tion and that they cannot be readily extended be-
yond mechanical language practice of content
questions. Open texts, by contrast, tend to give learn-
ers the chance to express opinions based on logic and
possibility. Although some in the audience ques-
tioned whether Japanese could express personal
opinions effectively with open texts, the presenter
assured those present that Japanese were as good, if
not better, than some EFL learners at this.

O’Neill added some interesting sidetracks about
the value of grammar learning. He believes there is
great value in teaching grammar because it helps
students make sense out of the streams of English
they encounter. He also suggested that English
teachers gain invaluable lessons in empathy by
struggling to learn a foreign language.

Reported by Charles McHugh

Nagoya
Pronunciation Practice Made Palatable

by Frank Rowe

International Guests in the Classroom
by Alicia Rowe

In April Frank Rowe demonstrated his four-step
approach to teaching pronunciation based on the text
Pronunciation Contrasts in English (1987). After read-
ing a series of minimal pairs to the class, Rowe rec-
ommended that teachers demonstrate how the
tongue and mouth should be positioned to pro-
nounce each sound. Students then gain choral and
pair practice with minimal word pair sentences.
Rowe suggested that students begin by practicing
easy consonant contrasts, then move to more difficult
vowel contrasts.

Following this, Alicia Rowe discussed the value of
having classroom guests. She pointed out that guest
speakers can provide students a chance to listen to
and speak with diverse people. Rowe stressed the
importance of prepping students before a speaker
arrives in class and suggested that teachers help
students consider what questions are appropriate. In
some cases, the class may need to gain some back-
ground knowledge about a guest speaker ‘s topic
before the actual visit. Rowe also recommended that
the guest speakers receive a list of sample questions
to help them prepare for their visit.

Reported by Susan Nelson

Osaka
Competence, Habit, and Routine in

Language Learning
by Robert O’Neill

In May Robert O’Neill showed us how and why
routine, upon which the now discredited, behavioris-
tic audio lingual method was based, nevertheless
contributes greatly to communicative competence,
just as do intuition, formal explanation, and informal
discovery learning.

“We know too much about language,” O’Neill
insisted, “to be able to represent it in rules. Much of
what we know is subconscious, and necessarily so.
How can we say anything if we had to monitor all the
phonetic and orthographic details which must be
learned in order to be disregarded in our every utter-
ance?“ Grammar rules, O’Neill stressed, are at best
“creative fictions.” Our conscious knowledge of
them is bound up with the hundreds, perhaps thou-
sands, of prototexts. These scripts or conversational
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Chapter  Reports

routines govern what we say and subtly interact
with its grammatical form. Students need to develop
a “feel” for using forms spontaneously.

O’Neill demonstrated how the relationship be-
tween form and meaning can be explored by consid-
ering the  difference between sentences such as “My
boss is a very kind man,” and “My boss was . .  . "
Rather than formally drill  grammatical points,
O’Neill  felt that it  was more valuable to supply
relevant frames and prompts and have learners
generate their own sentences.

O’Neill also considered the use of short drills in
parallel narratives. The value of such exercises, he
points out, is to help learners locate words in their
appropriate domains. For example, “prosecute,”
“charge,” and “arrest” are commonly found in a
legal domain.

Noting that children and beginning learners re-
spond mainly to the limited structures and vocabu-
lary addressed to them and automatically tune out
the rest, O’Neill made the point that authenticity
resides not so much in learning materials per se as in
the process of making sense of them. Beginners may
need explanations, even drilling. However, as they
progress they can greatly add to their “routines”
with the aid of such exercises as O’Neill presented,
and thereby grow more competent at exploring their
own linguistic territories.

Reported by Jack Yohay

Sendai
Successful Activities

by Helen Sandiford

In July Helen Sandiford presented a workshop on
developing classroom oriented activities. The work-
shop began with a simple activity in which partici-
pants outlined a list of factors which determine the
appropriacy of a specific task. Factors included the
amount of time available, the personalities of the
students and teacher, the clarity of the task, and the
success-orientation of the students. These criteria were
then used to evaluate a host  of activities. Although the
workshop focused on developing listening and speak-
ing skills, activities designed to enhance reading and
writing skills were also featured.

The activities presented throughout the workshop
focused on involving the learners and drawing on
personal experience. Sandiford stressed the impor-
tance of using activities both as warm-ups for listen-
ing exercises as well  as for reviewing material .

A particularly popular activity was the generation
of a linked story from simple pictures presented one
at a time. The participants were asked to create a
story while focusing on ways of tying their ideas
together into a cohesive whole. This activity was a
clear, fun, and success-oriented task.

Reported by Chris Huston

The Language Teacher 18:10
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the support in theory and research for immersion
education in Japan as elsewhere. Simultaneous transla-
tion was provided, with speakers including Dr. Rod
Ellis of Temple University in Philadelphia, Prof. Hideo
Oka  of Tokyo University, Don Maybin and Masayo
Yamamoto.

TESOL President Fred Genesee  of McGill Univer-
sity, Canada, delivered the keynote address, “An
Overview of Second Language Immersion Pro-
grams. "  With Genesee  leading TESOL, the field of
Bilingualism will  gain a higher profile in the lan-
guage teaching world.

Bilingualism: William Belew, 3-1 i-1 Koya, Sanjo-shi, Niigata 955; tel: 0256-
35-3265; fax -32-7305

CALL: David Kluge, Kinjo  Gakuin University, Nankoryo #2
Omor i  2 -1723,  Moriyama-ku,  Nagoya  463 ;  te l :  052-798-6467;
f a x :  052-799-2089

College/Univ.  Ed.: Gillian  Kay, Toyama lkayakka University, 2630 Sugitani.
Toyama 930-01; tel/fax:  0764-41-1614

Global Issues in Lang. Ed.: Kip Cates, Tottori University Koyama, Tottori
680; tel: 0857-28-0321;  fax: -3645

JSL: Hiroko Takahashi, 2-5-20 Kunimi, Aoba-ku, Sendai 961; tel/fax:  (h) 022-
274-3134

Learner Development: Richard Smith, c/o Tokyo University of Foreign
Studies, 4-51-21 Nishigahara, Kita-ku,  Tokyo 114.  tel/fax:  03-3916-9091 (h)
Naoko Aoki, do Department of Education, Shizuoka University, 636 Oya,
Shizuoka 422. tel/fax:  054-272-8882  (h)

Materials Writers: James Swan, Aoyama 6-122, Nara 630; tel:  (h) 0742-26-
3498: fax: 41-0650

Team Teaching: Antony Cominos, Kobe Gakuin Women’s Jr College, 2-3-3
Nishiyama-cho, Nagata-ku, Kobe 653; tel: (w) 078-691-4046;
lax: -4292

Video: David Neill,  Kokusai Honvaku Services, 1033 Ushiroii. Tomo.
Fukuyama-shi 720-02;  tel:  0849-82-3425

Teacher Education: Barbara Wright, University of Rio Grande,
1-13-15 Chidori, Ota-ku, Tokyo-146; tel: 03-5700-0690;
fax: -0203

Other Language Educators: Rudolf Reinelt, Ehime Daigaku Kyoyobu, 3
Bunkyocho, Matsuyama-shi 790; tel  (w): 0899-024-7111



INTERACTIONS & MOSAIC

INTERACTIONS ACCESS
Pre-Beginning/Beginning
t o  H i g h - B e g i n n i n g  -
l  Grammar
l  Reading/Writing
l  Listening/Speaking

INTERACTIONS
High-Beginning to
Low-Intermeidate
0 Grammar(2/ e)
0 Writing(2,/e)
l Reading(2/e)
l Listenmg/Speaking(2/e)
l  Speaking Activities

INTERACTIONS II
Low-Intermediate to Intermediate
l Grammar(2/e) 0 Writing(2/e)
l Reading(2/e) l Listenmg;Speaking(2/e)
l  Speaking Activities

MOSAIC I
Intermediate to High-Intermediate
l  Grammar(2/e) 0  Writing(2/e)
l Reading(2/e) l Listening/Speaking(2/e)

COMPACT MOSAIC I

Welcome to the Interactions and Mosaic
Program----a complete, fully integrated
series. carefully designed for the most
effective and successful instruction of
English as a Second Language. Comprised
of five levels program is designed to teach
English skills rather than merely test students’
comprehension.

Intermediate to high-intermediate
l Grammar

MOSAIC II
High-Intermediate to Low-Advanced
l Grammar(2/e) 0 Writing(2/e)
l Reading(2/e) l Listening/Speaking(2/e)

Cassettetapes with tapescript for Listening and
Instructors Manual are available.



Introducing....

ms: Activating

Idioms for ESL
90 idioms in 15 units

6 idioms per lesson

3 video tapes (over 2 hours total)

Humorous, every skit has a punch line! s
CD

Allows students to really understand idioms w
3

Role play and oral exercises in every lesson 9)
3

Easy to use and versatile

Workbook is Reproduciable!aL(Pc sMA Please send me more information on Vidioms. 3
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1-2-5 Nishi-sugamo,
Toshima-ku,
Tokyo 170 ~ Home !II
T e l  :03-5394-3500 ~
Fax : 03-5394-3505 ~ Tel :

School L-1

Fax :
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AKITA
Topic: Video in EFL
Spkr: Mike Unher
Date: Sunday, October 16
Time: 1:30-3:30  p.m.
Place: Joinus,  Senshu Meitoku-

F U K U O K A
Carl Lefebvre, 092-734-4375  (h),
Fax 092-715-0591 (w)

cho, Akita (opposite Hirano
Art Gallery, Senshu Park)

Fee: Members free; non mem-
bers ¥750

Info: Nigel Moore, 0188-37-5937
Dave Ragan, 0188-86-3758
or 86-5138

FUKUSHIMA
Gary Spry, 0249-38-7917

GUNMA
Topic: Teaching Culture, Develop-

ing Fluency and Having
Fun in Your Classes

Spkr: Oxford University Press
ELT Consultant

Mike Unher will look at a number
of ways EFL teachers can make and
use video-based materials as an
integral part of their lesson plans.
The presentation should benefit
teachers who have rarely, if ever,
used video. Those who have used it
are urged to come and share their
ideas.

Date: Sunday, October 30
Time: 2:00-4:30  p.m.
Place: Nodai Niko High School,

Takasaki
Fee: Members free; non mem-

bers ¥l000; students ¥500
Info: Leo Yoffe, 0273-52-6750

Hisatake Jimbo,
0274-62-0376

Mike Unher is an EFL teacher
and materials developer at Iwate
University.

CHIBA
Topic: Chiba Officer’s Potpourri
Spkr:  Joe Fraher, Jill Ryan, John

Wallace, et al.
Date: Sunday, October 16
Time: 1:30-3:30  p.m.
Place: Sen City Bldg., 12F (behind

This workshop will focus on ways
to get students to speak out in
class, what to emphasize to de-
velop accuracy without making
them lose confidence, and how to
address cultural issues. Practical
techniques and activities that you
can put to immediate use in your
classes will be offered.

HAMAMATSU
Sogo @ JR Chiba Sta.)

Fee: Members free; non mem-
bers ¥1000

Topic: The Challenge of Teaching
Communicative English in
Japan

Info: Joe Fraher, 0474-49-7796
Gordon Sites, 0432-44-7128

Several of the Chiba JALT officers
will present a variety of short talks
and workshops on topics as diverse
as onomatopoeia in English, Japa-
nese and Spanish, tips and tech-
niques for using movies, and the
under appreciated benefits of realia
and visuals. More presentations
may be added as well.

Spkr: Anni  Hawkinson
Date: Sunday, October 16
Time: 2:00-4:00  p.m.
Place: Create Hamamatsu (near

Enshu Byoinmae Sta.)
Fee: Members free; non mem-

bers ¥1000; students ¥500
Info: Brendan Lyons,

053-454-4649
Shiomi Yamamoto,
053-456-4315

This workshop will explore some
of the pedagogical challenges of
teaching communicative English in
Japan, and explore ways in which
they can be met using experiential
learning activities. Participants are
asked ‘to bring the textbooks they

FUKUI
Takako Watanabe, 0776-34-8334
Dominic Cogan,  0776-61-4203

are currently using, in addition to
questions about experiential educa-
tion.

Anni  Hawkins has been respon-
sible for the establishment and
direction of the graduate program
at the School for International
Training, Japan.

HIMEJI
Yasutoshi Kaneda, 0792-89-0855

HIROSHIMA
Topic: JALT 94 Conference Reports
Spkr: Local chapter members
Date: Sunday, October 16
Time: l:00-2:00  p.m., teacher

sharing meeting
2:00-4:00  p.m., conference
reports

Place: Hiroshima International
Center (Hiroshima Crystal
Plaza 6F,  near ANA Hotel)

Fee: Members free; non mem-
bers ¥1000

Info: Elizabeth Smith, 082-282-
5311 (w), 082-286-9781 (h)
Carol Rinnert, 082-239-1374

Local chapter members will give
summaries of various workshops
and presentations from the JALT
Conference in Matsuyama.

HOKKAIDO
Ken Hartmann, Tel/Fax 011-584-
7588

IBARAKI
Martin E. Pauly, 0298-58-9523
Michiko Komatsuzaki ,  0292547203

IWATE
Akiko Shimizu, 0197-65-3636
Ellen Sadao, 0196-83-3083

KAGAWA
Harumi Yamashita, 0878-67-4362

KAGOSHIMA
Shoko Osaka, 0992-64-8192

KANAEAWA

Neil Hargreaves, 0762-80-3448
Mikiko Oshigami, 0764-29-5890
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Chapter Meetings

K OBE

No meeting scheduled.
Info: Charles McHugh,

Tel/Fax: 078-881-0346
Nihei Nagaki, Tel 078-593-
7998; Fax 078-593-9957

K Y O T O

Topic: Adventure in Critical
Thinking

Spkr: Bruce Davidson
Date: Sunday, October 24
Place: Kyoto Kyoiku Bunka Center

(see map), 4-13 Kawahara-
cho, Shogo-in, Sakyo-ku,
Tel. 075-771-4221 (Japanese)

Fee: Members free; non mem-
bers ¥500

Info: Kyoko Nozaki,
075-711-3972
Michael Wolf, 0775-65-8847
Michael Furmanovsky,
0798-26-0692

In the belief that thinking is insepa-
rable from language, this presenta-
tion will introduce some
educational strategies to help
students think more deeply. Par-
ticipants will have hands-on expe-
rience with critical thinking
classroom approaches, such as
assumption identification and
Socratic questioning, adapted to
the Japanese EFL class.

Bruce Davidson teaches English
at Osaka Jogakuin Junior College.

M ATSUYAMA

Topic: JALT International Confer-
ence, "Back to Basics"

Plenary Spkrs: Mario
Rinvolucri, Donald Free-
man and Leslie Beebe

Date: October 7-10
Place: Matsuyama University
Info: Ruth Vergin, 0899-77-2006

Kimiyo Tanaka,
0899-53-2218

Workshop speakers include Jack
Richards, David Nunan, Lance
Knowles, David Paul, Michael
McCarthy, Julian Edge, Virginia
Hamori-Ota, Rosamund Moon and
Susan Stempleski.

NAGANO

Edward Mills, 0262-85-5837

N AGASAKI

Topic: Foreign Language Educa-
tion a la Dutch

Spkr: Yoko Matsuka
Date: Sunday, October 16

Time: 1:30-4:30 p.m.
Place: Shimin Kaikan (opposite

Kokaido)
Fee: Members free; non mem-

bers ¥1000
Info: Brian Moss, 0958-20-5713

Motoshi Shinozaki,
0957-25-0214

The speaker will discuss the stages
of language education in the Neth-
erlands. Subtopics include foreign
language education at the primary
school level, television usage and
how Dutch children realize the
importance of foreign language
learning without being told.

Yoko Matsuka is director of
Matsuka Phonics Institute and an
author of teaching books.

N AGOYA

Topic: Switching on to Video
Spkr: Susan Stempleski
Date: Tuesday, October 4
Time: 6:00-8:00 p.m.
Info: Helen Saito, 052-936-6493

Ryoko Katsuda,
0568-73-2288

See September issue for complete
information.

N A R A

Sachiko Shimomura, 0742-46-4724
Bonnie Yoneda, 0742-44-6036

N IIGATA

Michiko Umeyama, 025-267-2904
Donna Fujimoto, 0254-43-6413

O K A Y A M A

Hiroko Sasakura, 086-222-7118

O KINAWA

Topic: The Future of International
Exchange Programs on
Okinawa

Spkr: Kimi Hara
Date: Sunday, October 23
Time: 2:00-4:00 p.m.
Place: Okinawa Christian Junior

College, Room 1-1
Fee: Members free; non mem-

bers ¥500
Info: Jane Sutter, 098-855-2481
The speaker will share her exten-
sive international background and
educational experiences and dis-
cuss the future trend of interna-
tional exchange programs on
Okinawa.

Kimi Hara is the President of
Okinawa Christian Junior College.

O M I Y A

Michael Sorey, 048-266-8343

O SAKA

Jack Yohay, 06-771-5757
Terukuni Koike, 0723-67-4657

SENDAI

Topic: Innovative Communicative
Activities: The Key to Moti-
vation

Spkr: Tim Falla
Date: Tuesday, October 25
Time: 6:00-7:30 p.m.
Place: Seminar Room, Sendai 141

Bldg.
Fee: Free
Info: Gerald Couzens, 022-279-

5282 (h); 022-279-1311 (w)
The speaker will share his ideas for
motivating adult and young adult
students, demonstrating innovative
ideas that combine factual reports
on topics of general interest with
drama sequences in situational
language. Fun, practical ideas to
develop effective listening and
communication skills will be pre-
sented.

Tim Falla is co-author of New
American Streamline and Headway
Video.

SHIZUOKA

Donna Burton, Tel. 0542-87-5711;
Fax 0542-84-0863

SUWA

Mary Aruga, 0266-27-3894

TOCHIGI

Topic: Pol Pot's Legacy: A Spade
and a Bucket, not a Pen and
Paper

Spkr: Peou Hor, Chhun Bora
Date: Wednesday, October 5
Time: 6:15-8:15 p.m.
Place: Tochigi-ken Bunka Center
Fee: Members ¥500; non mem-

bers ¥1000
Info: Jim Chambers, 0286-27-1858

Michiko Kunitomo,
0286-61-8759

The speakers will address the
destruction of the Cambodian
educational system under the Pol
Pot regime and recent efforts to
rebuild it, including their own
efforts to introduce communicative
methods into a difficult learning
environment.

Peou Hor and Chhun Bora are
English teachers from Cambodia



EYNARD

NEW! NEW! NEW!

Follow Francis
Ideal For False Beginners

90 Minute Video

90 Minute Audio

20 Modular Lessons

Builds Vocabulary

Basic, Practical Grammar

Encourages Active Participation

Complete Teachers Guide Full of Great Ideas

Reproducible Student Book!

EYNARD
PUBLISHING. LTD

Ogura Bldg. 3F
1-2-5 Nishi-sugamo,
Toshima-ku,
Tokyo 170
Tel : 03-5394-3500
Fax : 03-5394-3505

Please send me more information on  Follow Francis.

N a m e  :

School :

Address :

Home U School Cl

Tel : Fax :



Business English?
Want something different?

Look no further!

omLTP  ~

Now represented by

Meynard Publishing!
For more information on the above titles please contact:
Meynard Publishing Limited
Ogura Building 3F
1-2-5 Nishi-Sugamo
Toshima-ku Tokyo 170
Tel : 03-5394-3500
Fax : 03-5394-3505



Chapter  Meetings

who have been invited by JALT to
participate in this year’s annual
conference.

TOKUSHIMA

Topic: Drama in the Lesson
Spkr: Jack Migdalek
Date: Sunday, October 30
Time: 1:30-3:30  p.m.
Place: Seishonen Center
Fee: Members free; non mem-

bers ¥1000
Info: Kazuyo Nakahira,

0886-24-3156
The emphasis of the workshop will
be on designing activities which
involve and foster comprehension,
communicative skills, and creative
skills.  The workshop will include
practical drama-based activities
and an open discussion.

Jack Migdalek has worked in the
area of theater in education.

TOKYO
Topic: Tokyo JALT’s November

Conference
Date: Sunday, November 20
Place: Showa  Women’s University

(7 min. walk from
Sangenjaya Sta. on Shin-
Tamagawa Line)

Info: Peter Ross, 0423-21-1941 (w)
N-SIG coordinators

In addition to plenaries, regular
presentations, displays by N-SIGs
and publishers are also planned.
The conference, “A Greater Vision:
Teaching Toward the Future,” is
sponsored in coordination with N-
SIGs.

TOYOHASHI

Richard Marshall, 0532-47-0111
Tomoyo Kumamoto,  0532-63-2337

WEST  TOKYO

No meetings are scheduled for
1994. West Tokyo Chapter needs
assistance from local members
willing to serve as volunteer offic-
ers, help organize monthly meet-
ings and special presentations.
Funds are available. Please help
our 130 local chapter members
share their ideas, teaching tech-
niques and classroom research, and
help to improve language teaching
and learning.

Contact Laura MacGregor, JALT
National Membership Chair, Tel/
Fax: 011-614-5753.

YAMAGATA
Topic: Current Views of Language

Learning and Teaching in
Yamagata-Japanese En-
glish Teachers and the
Effects of the JET Program

Spkr: Anne Murray
Date: Sunday, October 30
Time: 1:30-4:00  p.m.
Place: Yamagata Kajo Kominkan

(Yamagata-shi,  Shironishi-
machi 2-chome  2-15; Tel
0236-43-2687)

Fee: Members; non members
¥500

Info: Fumio Sugawara, 0238-85-
2468 (h), 0238-84-1660 (w)

The speaker will report prelimi-
nary findings from interviews with
Japanese  teachers of English in
Yamagata prefecture aimed at

assessing their views on language
teaching and learning as well as
examining changes in teaching
methodology since the beginning
of the JET Program in 1987.

Anne Murray is a lecturer at
Yamagata University.

YAMAGUCHI

Yayoi Akagi, 0836-65-4256
Eri Takeyama, 0836-31-4373

YOKOHAMA

Topic: Using Video for Active
Listening

Spkr: Sakae Onoda
Date: Sunday, October 16
Time: 2:00-5:00  p.m.
Place: Yokohama Igirisukan (on

the Bluff near JR
Ishikawacho Sta.)

Fee: Members free; non mem-
bers ¥ 1 0 0 0

Info: Ron Thornton, 0467-31-2797
Shizuko Marutani,
045-824-9459

This demonstration will show how
high school students can acquire
listening skills with the use of
video, overcome challenging mate-
rial and be motivated to be actively
involved in listening tasks.

Sakae Onoda teaches at
Kasukabe High School.

TLT Advertiser Index for October
Key: IFC=inside front cover; IBC=inside back cover; OBC=outside  back cover
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C.I.E.E.. .............................................................. 26
DynEd Japan ............................................... 34, 38
Global Media.. ................................................. IBC
Harcourt Brace .................................................. 41
Harper Collins ................................. 1 0 , 11, 42, 45
Heinemann ...................................... 49, 50, 73, 74
International T h o m s o n ................................. 3 , 46

.Longman ELT ......................... 64, 70, 77, 78, 85
Macmillan ..................................... 55, 56, 57, 58
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Meynard ...................................... IFC, 92, 95, 98
Oxford University Press......... 16, 17, 66, 80, 82
Prentice Hall Regents.. ... 68, 100, 102, 104, 105
Seido Language Institute ..................... 108, 109
S.I.S.A.. ............................................................ 62
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EYNARD

is now representing these publishers in

Japan!
Productions
Press

Eli fof  Kids

Languge Teaching Publications

NCELTR Pippin Publishing

SRA Tango Publications Townsend Press
If you would like to receive our 1995 catalog with more information about these
publishers and the products, please fill in the following information:

Name :-

Address :

Area of Interest? Fax :
or fax to the following address:

JALT Member? Meynard Publishing, Ogura Building 3F
1-2-5, Nishi-Sugamo, Toshima-ku
Tokyo 170 Tel :03-5394-3500  Fax: 03-5394-3505

MEYNARD PUBLISHING



edited by masaki  oda

Third Annual Conference of
JASEC (The Japanese Association
for Studies in English Communica-
tion)
Date: October 15, 1994
Place: Kinki  University, Higashi-

Osaka, Osaka
Contact: Prof. Akio Fujii,  School of

Political Science and Eco-
nomics, Waseda University
Shinjuku-ku, Tokyo 169-50

Tel: 03-3203-4141 Ext. 3415

The 19th Annual Boston Univer-
sity Conference on Language
Development
Date: November 4-6, 1994
Place: Boston, MA, U.S.A.
Contact: Boston University

Conference on Language
Development
138 Mountfort Street
Boston, MA 02215

Fax: +l-617-353-6218
E-mail: langconf@louis-xiv.bu.edu

IATEFL First Balkan Conference
on “Communicating Cross-Cultur-
ally”
Date: November 12-13, 1994
Place: School of Philosophy,

University of Athens,
Greece

Contact: Dr. Dimitri Tsekouras
CATE President and
IATEFL Branch Secretary
1 Mavrokordatou Street
106 78, Athens, Greece

Fax: +30-3600478

Thai TESOL 15th Annual
Convention
Date: January 12-14, 1995
Place: Ambassodor Hotel,

Bangkok, Thailand
Theme: Diversity in the Classroom
Contact: Prapa Vittayarungruengsri

First Vice President
Dept. of Foreign Lan-
guages
Faculty of Science,
Mahidol U.
Rama  6, Bangkok 10400
Thailand

Fax: +662-2477050
E-mail: scpvt@mucc.mahidol.ac.th

1995 ACTA-ATESOL  NSW Na-
tional Conference
Date: January 15-19, 1995
Place: Sydney, Australia

Theme: Language and Literacy:
Finding the Balance

Contact: Patricia Tart, Australian
Convention and Travel
Services
GPO Box 2200
Canberra ACT 2601
Australia

Fax: +61-6-257-3256

Third International Conference on
Teacher Education in Second
Language Teaching
Date: March 14, 15, 16, 1995
Place: City Polytechnic of Hong

Kong
Contact: Prof. Jack C. Richards

Dept. of English
City Polytechnic of Hong
Kong
Tat Chee Avenue,
Kowloon Tong
Kowloon, Hong Kong

Tel: +852-788-8859
Fax: +852-788-8894

American Association for Applied
Linguistics (AAAL)
Annual Meeting
Date: March 25-28, 1995
Place: Long Beach, California,

U.S.A.
Contact: AAAL

7630 West 145th Street,
Suite 202
Apple Valley, MN 55124-
7553 U.S.A.

Fax: +61-2-891-1800

The 29th Annual Convention and
Exposition of Teachers of English
to Speakers of Other Languages
(TESOL)
Date: March 28-April 1,  1995
Place: Long Beach, California,

U.S.A.
Theme: Building Futures Together
Contact: TESOL Central Office

1600 Cameron Street, Suite
300
Alexandria, VA 223142751
U.S.A.

Fax: +l-703-836-7864

29th International IATEFL Confer-
ence
Date: April 9-12, 1995
Place: University of York, En-

gland
Deadline for Proposals: October 14,

1994

Contact: IATEFL
3 Kingsdown Chambers
Whiteable
Kent, CT5 2DJ
England

Second International Conference
on World Englishes
Date: May 25-28, 1995
Place: Nagoya International

Center, Nagoya
Deadline for Proposals: November

30, 1994
Contact: Larry Smith (IAWE)

Program on Education and
Training
East West Center
1777 East West Road
Honolulu, HI 96848, U.S.A.

Fax: +l-808-944-7070

The Nicholas Love Conference at
Waseda
Date: July 20-22, 1995
Place: Waseda University, Tokyo
Contact: Paul Snowden,  School of

Political Science and Eco-
nomics
Waseda University,
Shinjuku-ku, Tokyo 169-50

Fax: 03-5286-1215  (Prof. P.
Snowden)
03-3951-2710 (Prof. S.
Oguro)
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You  don ’ t  have to  sell your  ca r  t o

afford high quality video...

T H E  A B C  N E W S  ~NTERMEDI~~TE

VIDGO  L I B R A R Y !

CURRENT! TOPIC-BASED! AFFORDABLE!

THE SERIES
The ABC News Intermediate Video Library is an interactive, intergrated skills

series designed for intermediate level learners. The series consists of 5

separate  videos CultureWatch, EarthWatch, InnovationWatch,
HealthWatch, and BusinessWatch  Each video package contains 1 video,

student book and tapescripts (components  also available individually)

THE VIDEOS
Each videocassette consists of 12 actual broadcast segments from ABC

News programs  such as World News Tonight, 20 20 and Business World

Kgh interest topics expose  students to natural  English

THE BOOKS
Task-based activities centering around the video segments provide practice

in all four language skills listening speaking, reading and writing

IN STOCK IN JAPAN!  For a sample video, please  contact

Prentice Hall Regents (Japan)
Nishi-Shinjuku KF Bldg. 602, 8- 14-24 Nishi-Shinjuku, Shinjuku-ku,
Tokyo 160 Tel: 03-3365-9002 Fax: 03-3365-9009



edited by harold melville ~Q~~g~~~
TLT ‘seditors and the JIC staff encourage all prospective employers to use this free service to help them locate the most qualified language
teachers in Japan. See our form on the facing pace, or consult a previous issue for the form. Photocopy it, fill it out, and send it to the listed
address or phone/fax number. All copy is subject to editing for length, style, and clarity.

(Hiroshima-Ken) The Kure YWCA, Hiroshima Prefec-
ture is looking for a full-time English teacher to start
April 1, 1995.  Qualifications: College degree and teach-
ing experience. Duties: 22 hours per week. Application
Materials: CV and two letters of recommendation. For
more information contact: Yoshiko Kawagoe, Kure
YWCA, 3-1 Saiwai-cho, Kure, Hiroshima 737. Tel/Fax:
0823-21-2414.

(Ibaraki-Ken) Shion Junior College in Hitachi City,
Ibaraki-ken has an opening for a full-time English In-
structor beginning April 1, 1995. Qualifications: MA or
above, preferably in TEFL-related field. Some Japanese
ability essential. Duties: Teach English Grammar and
Composition, English Reading, etc. Extra-curricular
duties include committee work and student guidance.
Salary & Benefits: Based on Japanese Civil Service
conditions. Application Materials: CV, list of publica-
tions, copies or reprints of three publications, one refer-
ence, certificate of medical examination. Deadline:
October 11, 1994.  Contact: Principal’s Office, Shion
Junior College, 6-11-l Omika-cho, Hitachi City, Ibaraki-
ken 319-12. Tel: 0294-52-3215 (ext. 357). Fax: 0294-52-
3343. NB: Please send for full details before submitting
application materials.

(Kanto/Kansai) American Language School announces
full-time English instructor positions. Qualifications:
North American Native Speakers; University degree;
Prior teaching experience; experience with children &
EFL background preferred. Professional Attitude re-
quired. Duties: Instruction, Evaluation & Placement of
students of all ages. Salary & Benefits: ¥2 5 0 , 0 0 0  per
month (first year), five weeks paid vacation, training

provided, minimally furnished apartment ¥ 4 8 , 0 0 0  per
month. Application Materials: Resume, cover letter,
copy of diploma, photo, references. Deadline: On-going.
Contact: ALS / Attn: Michael Hamlin, Fais Bldg., 2F, l-
6-l Yotsukaido, Yotsukaido-shi, Chiba-ken 284. Tel: 043-
422-0090.

(Kumamoto-Ken) The Department of Anglo-American
Studies, Faculty of Foreign Languages, Kumamoto
Gakuen University announces one full-time Professor
position. Qualifications: Strong academic qualifications,
good experience, strong publication record in an area of
English Linguistics relevant to the Methodology of
Teaching English to Speakers of Other Languages.
Duties: Teaching courses in Aural English (intermediate
I, II; advanced I, II) an English Speech (intermediate,
advanced). Salary & Benefits: Excellent salary scale,
benefits and allowances, depending on age and experi-
ence. Application Materials: Curriculum Vitae (non-
returnable) and photograph. Deadline: October 15, 1994.
Contact: Dean of Faculty of Foreign Languages,
Kumamoto Gakuen University, 2-5-l Ooe, Kumamoto
City, Kumamoto. Tel: 096-364-5161. Fax: 096-363-1289.

(Nagoya) Kinjo  Gakuin University is seeking a part-time
English instructor. Qualifications: Masters degree in
TEFL/TESL, Linguistics, English, Education, or related
fields. Prior university teaching experience preferred.
Duties: Teaching oral English, listening, or writing for
English majors and in the general education program.
Salary & Benefits: One-year contract; Salary determined
by qualifications. Application Materials: Cover letter;
Signed & dated CV (including visa status). Deadline:
November 30, 1994.  Contact: Kazunori  Yokota, Chair,
Dept. of English, Kinjo  Gakuin University, 2-1723
Omori, Moriyama-ku, Nagoya 463. Tel: 052-798-0180.
Fax: 052-799-2089.
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A completely new and original approach to reading:
17  non-fiction readers written and designed like a

magazine to appeal to today’s learner!

Titles-- *
Cinema
Future Life
International English
Money
Pacific World
Rock & Pop
The British Royal Family
The Green World
Mind & Body

The Media
The New Europe
The Olympic Games
Travel
USA
Youth Culture
Arts
Literature



(Shizuoka-Ken) Katoh Gakuen, Numazu, Shizuoka
Prefecture, has an opening for an English immersion
teacher/bilingual secondary program coordinator for a
bilingual secondary school beginning April, 1995. Quali-
fications: experience in curriculum development and
teacher supervision necessary; Japanese speaking ability
and/or MA in TESOL essential; Background in any of
the following areas: Computer/Technology, Physical
Education, Music, Art, Social Studies, Science. Duties:
Teach content-based English classes in their area of
specialty to Japanese students and assist in curriculum
and program development. Salary & Benefits: Excellent
salary scale &benefits depending on age and experi-
ence. Deadline: Open. Contact: Mr. Mike Bostwick,
Katoh Gakuen, 1979 Jiyugaoka Numazu Shizuoka 410
Tel: 0559-22-0720.  Please send for full details before
submitting application materials.

(Shizuoka-Ken) Three English immersion teachers are
needed for Katoh Gakuen International/ Japanese El-
ementary and kindergarten school in Numazu,
Shizuoka Prefecture beginning April, 1995. Qualifica-
tions: Elementary Teaching Certificate; Elementary
Classroom teaching experience. Japanese speaking
ability and /or MA in TESOL highly desired. Duties:
Teach primary or intermediate grade subjects (math,
science, social studies, language arts, reading, etc.) in
English to Japanese students in an immersion setting.
Salary & Benefits: Excellent. Contract: two-year, renew-
able. Application Materials: Cover letter, CV and recent
photograph. Contact: Mr. Mike Bostwick, Katoh
Gakuen, 1979 Jiyugaoka, Numazu, Shizuoka 410. Tel:
0559-22-0720.

(Tokyo) The English Department of Seikei University is
looking for a full-time English teacher for a permanent
position as Associate Professor or Lecturer. Qualifica-
tions: Native speaker of English; MA or higher in
TESOL or Applied Linguistics; Competence in conversa-
tional Japanese; experience in teaching English at the
university level. Duties: Five 90-minute  classes/week of
TESOL-related seminars and lecture courses, English
composition, English conversation, etc.; Attend faculty
and committee meetings. Salary & Benefits: Salary scale
and promotion rules for permanent Japanese teaching
staff will apply. Application Materials: CV (in Japanese
& English); Photocopies of diplomas for all degrees; List
of publications; One  copy each of three relevant pub-
lished articles; Two letters of recommendation; Photo-
copy of pages of passport showing date of issue and
current visa status; Record of health examination issued
within the past three months. Deadline: October 20,
1994. Contact: Prof. Kouko Aono, Chair, English Depart-
ment, Seikei University, 3-3-l Kichijoji-kitamachi,
Musashino-shi, Tokyo 180. Fax: 0422-37-3875.

Bilingual Abstracts, cont'd  from p.  63.
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Macmillan Business English Programme
The PROFESSIONAL Choice

A complete program, with course book, trainer’s
pack, photocopiable supplementary exercises and
progress tests, audio program and self-study pack

5 levels designed to enable businesspeople to use
English in business and social situations

Coming soon:
The American Business English Program

Prentice Hall Regents (Japan)
Nishi-Shinjuku KF Bldg. 602, 8-14-24  Nishi-Shinjuku, Shinjuku-ku,
Tokyo 160 TEL: 03-3365-9002 FAX: 03-3365-9009



NAGOYA OSAKA OKAYAMA
ENGLISH LANGUAGE TEACHlNG

BOOK FAIRS
CAMBRlDGE UNlVERSlTY PRESS,

OXFORD UNIVERSITY PRESS,
PRENTICE HALL REGENTS,

LONGMAN, YOHAN

NAGOYA - Sunday, November 13, 1994  11 am - 6 pm
Mainichi Bldg, 9F  Kokusai Salon
4-7-35 Meieki, Nakamura-ku (052) 581-8600
(In front of Nagoya Station, Sakuradori Exit)

OSAKA - Sunday, November 20, 1994  11 am - 6 pm
Osaka Ekimae No 4 Bldg, 20F (06) 344-6603
1-1 1-4 Umeda, Kita-ku, Osaka-shi, 530

OKAYAMA - Sunday, December 4, 1994  11 am - 4 pm
Nohgyo  Kaikan (086) 232-2311
9-18 Togiyacho, Okayama-shi, 700

TEACHING WORKSHOPS

, Y

FREE
Admission

FREE
/

BOOK DISPLAYS
FANTASTIC PRIZES

BOOK PURCHASES
TEXT CONSULTING

F OR MORE INFORMATION, PLEASE CALL

Longman/Lingual  House (03) 3266-0404 Cambridge University Press (03) 3295-5875
Prentice Hall Regents (03) 3365-9001 Oxford University Press (03) 5995-3801



d Revolutionary Video Techniques
a Cinex School Curriculum

/I\ * a dramatically effective teaching tool *

Text Components:

For  Teachers---
B A comprehensive  Teacher’s Manual
n English-subt&ed CINEX  videotape
m Unsubtitled  original tape
I Attractive Worksheet  Book
I Mini-dictionary  Guide

For Students---
#Ertglishaubtitkxl  CINEX  videotape
a Attractive Workssheet  Book
1Mini-dicticmwy  Guide

For further information  contact. GLOBALMEDIA  SYSTEMS  CORP.
Sony Pictures Entertainment (Japan) Inc. Address 2-5-5 Hamamatsu-cho  Mmalo-ku,Tokyo 7105

Telephone 03-3433-4375  Facslmfle:03-3437-1778



JIC/Positions

TLT/Job  information Center

Policy on Discrimination
We oppose discriminatory language, policies, and employ-

ment practices in accordance with Japanese law, International
law, and human good sense.

Announcements in the JIC/Positions  column should not
contain exclusions or requirements concerning gender, age,
race, religion, or country of origin (“native speaker compe-
tency,” rather than “British” or “American”), unless there are
legal requirements or other compelling reasons for such
discrimination, in which case those reasons should be clearly
explained in the job announcement. The editors reserve the
right to edit ads for clarity, and to return ads for rewriting if
they do not comply with this policy.

We encourage employers in all areas of language education
to use this free service in order to reach the widest group of
qualified, caring professionals. Non-public personnel searches
and/or discriminatory limitations reduce the number of
qualified applicants, and are thus counterproductive to locating
the best qualified person for a position.

Please use the form below, and fax it to Harold Melville at
075-741-1492 (Sat., Sun., Mon., Tues.) or 0749-24-9540  (Wed.,
Thurs., Fri.), so that it is received before the 19th of the month,
two months before publication.

JIC/Positions  Announcement Form

City & Prefecture (@Jam):

Name of Institution (##MS):

Deadline (J&$$6%36WJ !J ):

Title of Position (@%):

Qualifications (!Z%$&$):

Full-time/Part-time (circle one)(~@/##@b08tJ)

Duties (!$!@m  @):

Salary, Benefits, and Other Terms of Contract (g%, #kk##%~‘d:  Ir’K)%$J%#):

Application Materials Requested (@&8%):

Contact Name, Address, & Tel/Fax (&%%#3fi.  ZJ?%b/Fax  &%.  )8%%&,):

Other Requirements (?a#6?&#):
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Book One

Basics in English
0 The grammar includes the most common tenses and also emphasizes phrase-ori-

ented points of grammar such as singular/plural and countable/uncountable con-
trasts, adverbs, prepositions, comparatives, superlatives, and phrasal verbs.

l Learners are challenged to think about  the language in matching natural collocations,
in combining phrases or clauses, etc.

0 The acquisition of English is fostered through the learning of many high frequency
phrases, put to use in natural ways.

0 Quizzes call attention to phrases with colloquial uses unfamiliar to many students.

0 Practice in stress and intonation for further improvement on vowels and consonants.

Book Two

Challenges in English
0 The grammar covers tenses (more briefly) and deals with the sentence-/eve/: vari-

ous clauses, and passives.

0 The Conversation of each lesson is given an extension found only on tape and in the
Teacher’s Guide.

0 Short reading passages of general interest and enjoyment are provided in the sec-
tions “For your interest.”

0 An appendix trains the ear for reduced pronunciation typical of fast informal speech.

n Glossary
A unique Phrase Glossary (for each
book) with Japanese translations broad-
ens vocabulary command.

4 Teacher’s Guides
Extensive Teacher’s Guides with thor-
ough descriptions of classroom proce-
dures, extra activities, and answer keys
are available.

n Tape sets for every book
The Tape Set for School Use presents
almost all of the exercises in formats
which differ from the textbook proce-
dures-a useful tool for classroom vari-
ety or for review.

Conversation Practice is the title of the
student’s tape set containing all the
Conversations and example exchanges
of the lessons. Japanese translations of
the Conversations.

m seido language institute
12 - 6 Funado-cho, Asiya-shi, Hyogo  659, Japan TEL.0797-31-3452  . FAX.0797-31-3448 1994-N



A COMPLETE AND NATURAL
ORAL COMMUNICATION SYSTEM

FOR ENGLISH
Louis Garguilo,  Jr.

that helps students comprehend, internalize and
respond to English taught orally:

0 Interesting topics taught through natural discourse
0 Various tasks for deepening comprehension
0 Listening and speaking levels elevated
0 Structured so every student can participate in debate
,....,_.,......_._,............._._.............._............................. . . . .

For a free sample copy of System Oral, please write or send fax  to:

seido language  institute 12-6 Funado-cho, Ashiya-shi, Hyogo 659

TEL: 0797-31-3452 . FAX: 0797-31-3448

Name:
School:

Address (home/school): i

TEL:



FOCUS ON
PRONUNCIATION

PRINCIPLES AND PRACTICE
FOR EFFECTIVE COMMUNICATION

LINDA LANE

Focus on Pronunciation is a comprehensive pronunciation course designed
to help students enjoy speaking English -well .  The emphasis is  on
the integration of all aspects of pronunciation: sounds, stress, rhythm,
and intonation. Throughout the course, students develop basic skills
that are practiced in increasingly communicative speaking situations.
Written for intermediate and advanced students, Focus on Pronunciation
features:
n  Concise explanations and articulatory  diagrams
n  Communicative and interactive exercises
USelf-monitoring  techniques
n  Recorded homework assignments
n  Cassette package for use in class, language lab, or self-study
q  Comprehensive Teacher’s Manual featuring types of errors students
of different language backgrounds are likely to make-essential for
diagnosing errors,  providing on-the-spot remedies,  and planning a
syllabus.

Student’s

Teacher’s

Cassettes

Book (#

M a n u a l

( # 76295

76299)
¥ 2, 200

( # 76298)
¥ 2, 000

Publishers Japan, Ltd.

1-2-2 Suragakucho, Chiyoda-ku, Tokyo 101 Japan TEL 03(3291)4581 FAX 03(3291)4592

P~‘J~.311~1/~./~71,~~~-~.~~/~~~~~~~  i=lOl  sfFRBBWtEEl~BSWJ-2-2



ELT

-

Intro features
l  a step-by-step presentation and

practice of grammar

l clear illustrations of new vocabulary
organised  in thematic groups

l communicative  practice of all
language taught through a wide
variety of stimulating activities

Interchange
Intro
English for International
Communication
Jack C. Richards

Interchange Intro is the new introductory
level for the highly successful Interchange
series. It is designed for students of English
at the beginner level and for learners needing
a thorough, slow-paced review of basic

structure and vocabulary.

C A M B R I D G E
U N I V E R S I T Y  P R E S S

For further information,  please contact:
Cambridge University Press,

c/o United Publishers Services Lrd,
Kenkyu-sha Bui lding,

9, Kanda Surugadai 2-chome, Chiyoda-ku, Tokyo 101
TEL:  (03)  3295~5875  FAX: (03)  3219-8417

Kansai  office PHONE/FAX:  (078)  X22-0994



MEMBERSHIP INFORMATION

JALT is a professional organization dedicated to the improvement of language learning and teaching in Japan, a vehicle for
the exchange of new ideas and techniques and a means of keeping abreast of new developments in a rapidly changing field.
JALT, formed in 1976, has an international membership of over 4,000. There are currently 38 JALT chapters throughout Japan
(listed below). It is the Japan affiliate of International TESOL (Teachers of English to Speakers of Other Languages) and a
branch of IATEFL (International Association of Teachers of English as a Foreign Language).

Publications --JALT publishes The Language Teacher, a monthly magazine of articles and announcements on professional
concerns, and the semi-annual JALT Journal.

Meetings and Conferences -The J A L T International  Conference on Language Teaching/Learning attracts  some
2,000 participants annually. The program consists of over 300 papers, workshops, colloquia and poster sessions, a publishers’
exhibition of some 1,000m2,  an employment center, and social events. Local chapter meetings are held on a monthly or bi-
monthly basis in each JALT chapter, and National Special Interest Groups, N-SIGs,  disseminate information on areas of
special interest. JALT also sponsors special events, such as conferences on Testing and other themes.

Chapters - Akita, Chiba, Fukui, Fukuoka, Fukushima, Gunma,  Hamamatsu, Himeji, Hiroshima, Hokkaido, Ibaraki,
Kagawa, Kagoshima, Kanazawa, Kobe, Kyoto, Matsuyama, Morioka, Nagano, Nagasaki, Nagoya, Nara, Niigata, Okayama,
Okinawa, Omiya, Osaka, Sendai, Shizuoka, Suwa, Tochigi, Tokushima, Tokyo, Toyohashi, West Tokyo, Yamagata, Yamaguchi,
Yokohama.

N-SIGs  - Bilingualism, College and University Educators, Computer Assisted Language Learning, Global Issues in
Language Education, Japanese as a Second Language, Learner Development, Materials Writers, Other Language Educators
(forming), Teacher Education, Team Teaching, Video. JALT members can join as many N-SIGs  as they wish for a fee of ¥1,000
per N-SIG.

i

Awards for Research Grants and Development -Awarded annually. Applications must be made to the JALT  President
by September 3. Awards are announced at the annual conference.

Membership - Regular Membership (¥7,OOO)  includes membership in the nearest chapter. Student Memberships
¥4,OOO)  are available to full-time, undergraduate students with proper identification. Joint Memberships (¥12,000),
available to two individuals sharing the same mailing address, receive only one copy of each JALT publication. Group
Memberships (¥4,500/person)  are available to five or more people employed by the same institution. One copy of each
publication is provided for every five members or fraction thereof. Applications may be made at any JALT meeting, by using
the postal money transfer form (yubin furikae) found in every issue of The Language Teacher, or by sending a check or money
order in yen (on a Japanese bank), in dollars (on a U.S. bank), or on pounds (on a U.K. bank) to the Central Office.  Joint and
Group Members must apply, renew, and pay membership fees together with the other members of their group.

CENTRAL OFFICE:
Glorious Tokyo 301 ,2-32-10  Nishi Nippori, Arakawa-ku, Tokyo 116

Tel.03-3802-7121;  fax. 03-3802-7122. Furikae Account: Yokohama g-70903, Name: "JALT"

The Language Teacher 18:10
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It’s Much More Than
Just An ELT Material

If you’re not satisfied with anything,
Try a BBC product and you’ll find full satisfaction.

For further information please contact:

GLOBALMEDIA  SYSTEMS CORP.
Telephone:03-3433-4375
Facsimile:03-3437-1778
Address:2-5-5,  Hamamatsu-cho.
Minato-ku, Tokyo 7105



11 :00-18:30  Oct.22(  s a t)- ~-
10:00-18:30  OCt.23(SM$&&!,
Ochanomizu Square 2F & 3F
I]~~==  Guest Speaker

lOfi23a (  El  )  14:10-15:10
O c t . 2 3  ( S u n )  14:10-15:10  i




