
IISSN 0289-7938

Akemcashite O-me-de-to gozaimasu!
A Happy  New Year to All!

JplJ~ ~-



Oxford
University
Press



E LANGUAGE TEACHER
Volume 18, Number 1

features

January 1994

4 The New Monbusho Guidelines: Part Three..’
by Richard Goold, Nigel Carter & Christopher Madeley

9

13

Art and Communication- Learning to Listen the
! 8,: -.‘:

Artistic Way
by H. Jathar Salij

_ 8’.
Error Awareness and the Japanese Learner,, A..

by Katie Gray ,: ‘:*  ‘i in,
2 #.. .I  .%

18

25

T-g  . y’--3r-+&ho>  >g+z’.v  -’  :..~~.;“.‘;4,~‘$;~..‘?:  ~.‘$y+,,

Fil?Y=7
(.‘+

Interview with Mark Petersen
by Sonia Yoshitake :. “I , .j/,  ,,,, gr.sl

.: ‘,,  -. :,  ,. I.,  : ( ,
Found in Translation ‘. j ..,;“*’
Foreign Teachers and the Law

26 Report
The 12th Biennial Convention of the World Communication Association

by S. Kathleen Kitao and Kenji Kitao

departments

2 0  Opinions &Perspectives
The JET Programme and L2  Education: Team
Teaching, ALT Professional Development, and
Cross-Cultural Exchange

by Charles Jannuzzi
23  Bilingual Abstracts
2 8  J A L T  UnderCover
38 My Share
38 EAP Fieldtrips

by Wendy L. Bowcher
42  Practice With a Purpose

by Eleanor Kelly and Joanie  Gilbert

44
44
44
56
58

63
68
71
72
78

JALT News
1993 National Officers’ Election Results
Manuscript Guidelines for JALT Publications
Personnel Changes for The Language Teacher
The Thirteenth Annual Index for The Language
Teacher
Bulletin Board
Of National SIGnificance
Chapter Reports
Chapter Meetings
JIC/Positions



Last year we noted in our January issue the tremendous changes that lan-
guage teaching in Japan has undergone, and remarked upon the down side-
that for those teachers employed at colleges, universities, and semmon gakko,
the demographics of Japan do not bode well. The demographic slide with its
shrinking pool of students, coupled to the recessionary economic slump, is
already affecting tertiary institutions, with smaller student-starved schools
closing their doors and discharging teaching staff-in some cases with
headmasters absconding with tuitions and teacher salaries. To compound the
problem, never before have so many qualified teachers beaten a path to Japan
to sieze  whatever opportunities are available, thus perhaps for the first time
creating a local glut of talent unimaginable just 10 years ago. Increasingly
faculty in untenured positions are finding themselves at risk. As we stated last.
January, “The best way for teachers to thrive during these times is to seek
opportunities for professional development.” WC continue to encourage
teachers to contribute actively to the L2  profession, either by presenting at
JALT meetings and conferences, or by publishing in TLT, the JALT Journal, or
one of the many N-SIG newsletters.

In this issue we start the new year with varied offerings. Richard Goold,
Chris Madeley and Nigel Carter present the third and final part of their
examination of the Monbusho’s new guidelines in oral communications in
junior and senior high schools. H. Jathar Salij writes on a task-based “art and
communication” course he devised to foster listening comprehension skills.
Katie Gray offers an article on the importance of grammatical error awareness
in Japanese EFL learners, and S. Kathleen Kitao and Kenji Kitao provide a
report on last year’s World Communications Association conference in South
Africa. In our “Opinions &Perspectives” column, Charles Jannuzi addresses
some of the problems that exist in the Monbusho’s JET Program and suggests
possible solutions, while in a Japanese language feature, Sonia Yoshitake
interviews Mark Petersen of Meiji University on transfer of skill problems
encountered by English-speakers learning Japanese.

I would like to take this opportunity to thank Carol Rinnert, the outgoing
Publications Board Chair, and especially outgoing Editor Greta Gorsuch, for
all the help, patience and encouragement they have given me during my year
of training as Associate Editor. I look forward to working with Lyneve
Rappell, our new Assistant Editor, and hope the next year will be as exciting
for her as the past one has been for me.

Gene van Troyer
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The New Monbusho Guidelines: Part Three
by Richard Goold, Nigel Carter & Christopher Madeley

Tokyo Bunka Gakuen

Introduction
This is our final article on the Monbusho guidelines to
the new oral communication courses to be intro-
duced in senior high schools in April 1994 (see
Goold, Madeley and Carter, 1993; and Carter, Gould
and Madeley, 1993). The three courses are Oral
Communication A, B, and C. In this series of articles
we refer to the courses as OCA, OCB, and OCC. In
two previous issues we have discussed OCA (an
informal speaking course) and OCC (a formal
speaking course). In this article we will discuss OCB
and suggest ways in which the different courses can
be integrated to promote an effective teaching
program in senior  high schools.

Oral Communications-B
The general aim of OCB is to “develop aural compre-
hension of a speaker’s intentions, etc., and to nurture
a positive attitude towards communication "1

Although the emphasis  in this section of the
guidelines is  on listening---  “Aural comprehension  of
a speaker’s Intentions, etc., is linked  to aural
comprehension  of a partner’s intentions, etc. in Oral
Communication A the focus here is mainly on

listening activities”2- the role of students in OCB  as
“speakers” (distinguished, for reasons that do not
become clear, from their role in OCA  as “partners”)
is considered important. The guidelines  state that,
“Speaking activities entailed by this guideline cannot
be ignored if listening activities are to be lively.“3

Further emphasis is placed upon the importance of
seeking clarification when listening content is
unclear;  questioning speakers to establish the
important points of what has been said; giving
opinions; and agreeing or disagreeing with what has
been said: “The activities of questioning partners
about unclear or doubtful parts, repeating and
confirming what partners have said and, especially,
what are thought to be the important parts of what
has been said, are included in the meaning of
listening activities. Further, the point  here is that
guidance is necessary in the way that agreement,
disagreement and one’s own opinions are stated.“4

Several examples are given, in English, of language
that can be used to initiate or express these ends, e.g.:

I beg your pardon? I don’t think so.
You want to do what? I agree.
Do you mean.. .?’ I don’t agree.5
I think so too.

One might therefore draw the conclusion that this
section of the guidelines has as much to do with
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speaking as listening. It should also be noted that the
terms “speaker " (Z&L+)” and “partner (#+)” do
not seem to be distinguished in any meaningful way
in the detailing of the guidelines to OCB, the term
“partner” appearing frequently and apparently
interchangeably with the term “speaker.”

A second conclusion one might come to is that there
is no clear line to  be drawn between the aims of OCB
and those of OCA and OCC. Expressing agreement
and disagreement has as much to do with the discus-
sion component of OCC as it has with OCB. And
“how to react appropriately with facial expressions
and body language to what has been heard”6  would
seem to be equally if not more relevant to OCA, when
partners are talking about their emotions, thoughts,
and feelings of the moment.

Where the guidelines to OCB specifically address
listening as a classroom activity, they focus on the
need to grasp  the gist of what is listened to. Listening
materials may be". .actual speech, reading aloud,
lectures, recordings and broadcasts, etc.“7  As the
guidelines admit, the intention of the speaker’s
utterances cannot be directly questioned or clarified
when the listening  material used  is a text read aloud,
or a recording  or broadcast made by a person who is
not present.  “For example, reading aloud, broadcasts
a n d  so  on are listening activities  where the content
has  to be grasped through listening alone.“8 On the
other  hand, “Explanations, speeches and so on are
activities during which, and at the end of which,
questions can be asked to confirm things.“9

The “Lively” Focus of OCB
Teaching  OCB,  as opposed to OCA and OCC, may
have to  be focused on recordings or broadcasts if it is
to be taught differently to these other courses. If the
emphasis is really to be on listening, the requirement
is for teachers to provide recordings or broadcasts
that students can listen to, and worksheets that will
test their comprehension of what they have heard.

Exercises such as the following, used to prepare
students for the listening section of the TOEFL, are
good examples of what teachers can offer students in
this respect: listening for minimal pairs, listening to
pairs, checking the sentence, checking for meaning,
checking intonation, identifying the correct hom-
onym, checking for nouns versus verbs, etc. The list
is not endless, but it is extensive enough to give
variation to a listening course that takes place over a
school year. The point is whether the guidelines to
OCB really mean that the course should be imple-
mented in such a manner as this. Teachers who do
implement it will have to face this question, and they
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will have to ask themselves whether implementing
OCB in such a way is going to make their classes
interesting and motivating for students.

If activities in OCB are to be “lively,” as the
guidelines recommend, a topic-based approach to
teaching it might be considered. Here it might be
helpful to imagine a best-case scenario, such as the
following: students plan a roster for the term and
form and change groups according to it on a lesson
to lesson basis. Each group discusses and selects a
topic for the next lesson and appoints a “speaker,”
whose task is to prepare the topic in the form of a
listening presentation. This may be a text to be read
aloud or a recording, selected from commercially
released materials or created by “speakers” them-
selves. “Speakers” are also expected to fully under-
stand the material and be prepared to talk about it.
During the target lesson the topic is presented by the
“speaker,” who then fields questions about it from
the rest of the group and clarifies points for them.
The topic is then discussed by the whole group.

A classroom that functioned like this would have,
among other desirable characteristics,  a high sense of
motivation. Students who are free to choose their
own groups are more likely to have convergent
interests than students who arc appointed to groups
by teachers, the topics thry choose are more likely to
reflect  their interests than teacher-chosen  ones,  and
more students are likely to participate in listening
and speaking activities  than in lessons conducted
under teacher-controlled  conditions, whether on a
group or whole-class scale.

Best-Case Scenarios and Reality
One of the fundamental problems L2 teachers face is
how to balance the need for class motivation with
that of instruction and practice of the language in the
stages before  students have acquired a productive
competence of their own. In the above  scenario   t h e
teacher would seem to have  little to do other than
perhaps walk around the classroom, take a few
notes, answer students'  questions and spend a few
minutes at the end of the class on feedback. But quite
apart from practical difficulties that would likely
occur regarding the availability of texts, recordings
and cassette players for class use, and disorganiza-
tion caused by student absences or lack of prepara-
tion time, even a best-case scenario like this poses
questions as to how classes would progress in terms
of the level of difficulty of the topics and students’
productive range and fluency.

In spite of the many reservations teachers would
justifiably have about setting out to teach OCB in this
way, few would probably deny that as a goal it
would be worth aiming at.

As a preparatory approach, teachers could choose
to read the first part of a text aloud or play the first
part of a recording to the whole class. Students
would then complete a worksheet with the focus on

comprehension questions like, “What does the
speaker mean by...?“, choosing an answer from a
number of alternatives printed on the worksheet.
When students have completed this, working in
pairs, they might compare their answers, using
language perhaps previously presented on the
blackboard, such as:

Does s/he mean...?
Do you think s/he means...?
Do you agree?
I don’t agree

Teachers might then conduct a class check. After that
they might allot students to groups and choose a
“speaker” for each group. Speakers are either given a
copy of the second part of the text to read aloud to their
groups, or they listen to the second part of the tape with
the rest of the class. Speakers are given a list of clarifica-
tions-for example, the definition of a lexical item. After
listening to the second part of the text or tape, students in
their groups take it in turns to question their speaker,
using a pack of cue cards-“What does s/he mean by...?”
etc.-which teachers have supplied and which corre-
spond to t h e  list of clarified items.

Classes could proceed in this way until sufficient
practice has  been  built up in the use of language
deemed necessary to questioning, clarifying,
agreeing and disagreeing. Subsequent lessons then
might  begin to approach the scenario outlined above,
expanding into freer question work, more spontane-
ous turn-taking and the elimination of cue cards, lists
of clarified items and teacher supplied texts.

T h e  success of such an approach to teaching OCB
would have to be measured in terms of a progression
towards the scenario envisaged earlier, and this
would be the product of increasing student involve-
ment in the preparation of classroom activities and
lessening dependence on teacher-prepared materials.
Ini  tialty, much would depend on teachers choosing
texts or recordings that are interesting to students,
and providing clarification’s that will be informative
as well as intelligible to them. Listening materials
would  have  t o  be tuned to these needs if a basic level
of motivation is to be sustained at this stage.

Integrating the Courses
The overlap between OCB and the other two courses
offers a large area of freedom in which teachers can
develop the courses in senior high school. The
approach to teaching OCB outlined above would, if
it were  successful, seem to fulfill the main listening
and speaking aims of OCB, as it would the discus-
sion aim of OCC and partner talk about aspects of
everyday life in OCA, since there is no reason why a
topic could not be about, for example, “Family
Health” or “What to say on the telephone” with
subsequent student discussion about their own
families or what they would say on the telephone.
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The principle upon which the courses have been
divided is not made clear by the guidelines, but a
general case could be made for saying that OCA is
about chatting; OCB about informal discussion based
on listening materials; and OCC about formal
discussion, speeches and debate. It is probably quite
legitimate to regard all these speaking activities as
different and distinct. It would be hard to deny, for
example, that a good chatter might be an awful
debater, or that someone good at discussion in
informal meetings might clam up during formal
ones; but it would be equally hard to deny that,
without a fundamental fluency
in a language, any of them could
be undertaken successfully. The __

year olds in junior high school to learn English
through listening and speaking activities, in senior
high school, learning by any method has often lost its
tinsel. Classroom activities increasingly have to focus
on the outside world that concerns students of this
age if they are to be successful. Students’ experience
diversifies as they grow up and becomes less
communicable in a public setting like the classroom,
which as a place of learning many senior high school
students intuit to be unrealistic. Teachers therefore
have to orientate lessons towards topics in the
outside world that stimulate students. The guidelines

as a whole might have been
more on target if they had

- aimed at what interests
guidelines seem to take this
fluency for granted much of the
time. Instead  of addressing the
problem of how to promote

". . .Changing the situation students in senior  high

fluency, they refer to “situations”
and “purposes” to be established
by teachers in the classroom, so
that, for example, “talking

in the senior high school
will largely be ineffective if
the system of grammar-

translation is not also
tackled in the junior high

school, rather than catego-
ries of speaking into which
students and teachers should
fit themselves.

In practice, it will prob-
ably not make much
difference whether students

spontaneously” to partners or school.. .” study communicative
“discussion” among speakers
can then ensue, very much as if a
play in a theatre will spontane-
ously occur once the stage has
been equipped and lit.

English under the banner of
OCA or OCR. A selection of
listening  and speaking tasks
will have  to be made for

each  course to keep classes varied  and to avoid
student  boredom. There do not seem to be any good
reasons for categorizing materials to be used
exclusively either  for OCA or OCB.  Under the
direction of competent language teachers,  the
development of these courses may follow very
similar  paths.

Classroom speaking activities designed to
promote fluency, as teachers know, are not the same
as those activities normally undertaken by fluent
speakers. In no section of the guideline is a single
instance given of a classroom speaking activity, an
omission which does not help allay the suspicion
that the way the courses have been divided has very
little to do with what really happens in the cornmu-
nicative language classroom.

It might be that the way the courses have been divided
owes as much to expedience as to anything else. As one
of  them is to be compulsory for one year of a senior high
school student’s life, then obviously the courses cannot be
designed to be developed over the three years of senior
high school. Students in the same year group w i l l  opt to
take their compulsory course in different years, so  each
course must be a self-contained one-year package that
can be repeated  annually. There will be students who will
want to study oral English progressively through their
three years of senior high school,  so this makes  having
three oral communication courses a necessity, if students
are not to repeat a course.

Communicative Necessities: Recommendations
However the courses are eventually brought to life,
they ought to be communicative in the sense that
they engage students’ experience and knowledge. A
classroom is not necessarily, or even usually, the best
kind of place for this, especially in Japan. Whereas it
is, to an extent, fun and novel for twelve and thirteen
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When the  courses come into effec t  in 1994, our
recommendation would be to  introduce just one
course  in each o f  the three year groups in senior high
school- -either OCA or OCB. As we have seen, there
is no reason why O C B  should not focus on the
everyday world of the students too, if students and
teachers want it to. No one should feel constrained to
avoid the everyday world because it is an explicit
feature of OCA. The advantage of students having
direct information  to offer from their own lives
should not be forgotten in the context of trying to
encourage lively classroom speaking activities.

Conclusions
In conclusion to these articles, we would like to make
some general comments about the guidelines  and
their Implications for the future  of English language
education in Japan.

The first point is that changing the situation in the
senior high school will largely be ineffective if the
system of grammar-translation teaching is not also
tackled in the junior high school. Given practice in
spoken English within meaningful classroom
settings, from their first year in junior high school



up, by the time students reach their last year in
senior high school, a course like OCC may well be a
reliable and relevant one to offer.

The second point is that, unless students receive a
term-end oral test of English instead of a paper test,
much of what they do---or are supposed to do-
during communicative English classes will go
untested. No proper assessment of their develop-
ment will be arrived at, and what is perhaps more
important, no proper assessment of the effectiveness
of the new courses will be arrived at.

The final point is that, unless universities and
colleges include an oral testing component in their
English entrance exams, the usefulness of the oral
courses in high schools will be severely limited.
Students who will be required to study one of the
courses for one year of their senior high school life
will not be inclined to spend one or two more years
studying them, if they must continue to pass
grammar-based tests to go on  to higher education.
They will opt, as they tend to do now, for the
grammar-based courses in high school.
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Art and Communication: Learning to Listen the
Artistic Way

H. Jathar Salij
Konan University

What Is Art and Communication?
"Art and Communication" is a studio art course
offering instruction in beginning drawing, using
different techniques, tools, and media in black-and-
white and color. To facilitate understanding of key
vocabulary and directives, the course included train-
ing in listening comprehension skills development.

Color was added because it offered students a
variety of conceptual applications. Since color can
"serve as a vehicle for expressing personal emotions
and feelings..." (Ocvirk, 1990, p. 134), its use was
thought to have a stimulating effect on the students'
artistic output as well as a relaxing influence with
respect to their attitude toward the use of English as
the language of instruction.

Art and Communication was developed for begin-
ning students of English at Edmonds Community
College, Japan, as part of its intensive English lan-
guage program. It was regularly offered from Spring
1991 until Winter Quarter, 1992.

Art and Communication could be classified as a
task-oriented language course. However, in an
actual task-oriented course, "goals are...referenced
against the sort of things which learners want to do
with the language outside the classroom" (Nunan,
1991, p. 285) whereas the goal for Art and Commu-
nication students was to work with the language
inside the classroom.

If it is true that in Japanese school settings, "...ev-
ery child...receives instruction in drawing and paint-
ing..." (White, 1987, p. 81), Art and Communication
provided a familiar setting to its students. The main
difference between the two was that in Art and
Communication the language of instruction was
English. This proved also to be the main obstacle to
the improvement of artistic skills as students could
hardly understand spoken English, if at all.

Art and Communication may not be suitable for
teachers who do not have a background in studio
art. However, along the same lines, similar
courses with a different content area and/or lan-
guage can be designed to suit a teacher's area of
interest or specialization.

Objectives
The chief objective of Art and Communication was
the improvement in artistic output through the de-
velopment of L2 listening comprehension skills. As
for the latter, the aim was twofold: 1) to facilitate
understanding of key art vocabulary relevant to
assignments through guided vocabulary research

with the aid of the dictionary, and 2) to sharpen
listening skills with respect to directives in which the
vocabulary was embedded.

Listening Comprehension Skills Development
Murphy (1991, p. 56) describes listening compre-
hension as an "interactive, interpretative process
in which listeners engage in a dynamic construc-
tion of meaning." In Art and Communication, this
process of interaction and interpretation entailed
the explanation and demonstration of key vocabu-
lary by the instructor and the understanding of
directives, in which the key vocabulary was em-
bedded, by the students who gave meaning to it
by applying it artistically.

Instruction in this course used to be based loosely
on the idea that, if students were exposed to and
worked directly with English on a daily basis, it
would be "good for their English." However, the
mental processes at work between the basic under-
standing of the meaning of a word and its ultimate
practical application in pictorial art were more com-
plex than the mere repetition of key words could
produce in terms of positive results. Added to this
was student difficulty in understanding spoken
English in general, so that they usually missed the
point of the directives.

Questions on concepts were an important part of
classroom interaction, but because the focus was on
listening skills, students were not required to give
oral feedback in the L2. If they were unable to an-
swer questions in English, they could do so in Japa-
nese, as long as there was evidence that they had
understood the question.

Guided Vocabulary Research
Before this research became part of the course, the
majority of the students usually neither under-
stood nor remembered key words---or conceptual
words---when asked what they meant, even after
the words had just been explained. This repeated
itself daily, and improvement in their art work
did not occur, or did so slowly. However, some
students---most probably those with "creative
talent"---did make progress despite their lack of
understanding. Thus, the most important goal in
listening comprehension skills development was
to facilitate full understanding of key words. By
"full understanding" is meant knowledge of all
the necessary steps from basic meaning to picto-
rial application.

Feature



1 0

The Language Teacher 18:1

Before explaining the pictorial implications of key
words, I wrote them on the blackboard, had stu-
dents repeat them chorally and write them in their
notebooks. Subsequently I instructed them to find
the Japanese equivalents in the English-Japanese
dictionary. This allowed them to identify the
words in the context of their own cultural back-
ground and aided them in getting a clearer idea of
their intrinsic meanings. Upon verifying their
Japanese version against mine,
they wrote theirs behind the
English word. In this manner,
they put a key vocabulary list
together which functioned as a
reference guide throughout the
course. Without knowledge of
the key words in the L1, they
could not be expected to apply
them creatively on paper.

Once students knew what the
words meant in the L1, they
could understand the L2 version better, but it did
not mean that they were also able to apply them
correctly. What this approach essentially intended
to achieve was creating a base to work from,
which made subsequent explanations relatively
less complicated and saved classroom time.

In contrast to "conceptual" words, students
usually quickly understood "objective" words, i.e.
those pertaining to objects used for modeling,
tools, media, etc. If necessary, objects could be
shown and their use demonstrated. For example,
if students needed to use the x-acto knife, it gen-
erally required only a brief demonstration of what
they were expected to do.

Sheen (1993, p. 16) states that "learning words
initially in isolation by means of definition and
translation equivalents is more effective than an
inductive approach."

I agree with Sheen's position, as learning through
definition and translation was more successful
than through "induction" or "absorption." This
was not only true for Art and Communication,
but also for other language classes. No matter
how often repeated and explained, L2 conceptual
words remained next to meaningless to most of
the students so that they could not make the con-
nection between them and what they were sup-
posed to do with their content. The use of the
English-Japanese dictionary proved to be an in-
valuable aid to the understanding of the meaning
of conceptual words.

Sheen's subsequent observation, "...that the
learning of individual words would entail the
understanding of how a particular word is used
in discourse" (p. 16) is equally relevant, although
discourse in Art and Communication was not a
priority. Individual conceptual words were more
easily learned and retained with the help of the

bilingual vocabulary list and applied, not in dis-
course, but in a pictorial context.

The Application of Concepts
With the application of concepts began the actual
work on art projects and other assignments. The
expectation was that the better students understood
directives and conceptual key vocabulary, the more
"accurate" their art work would be. But since one

single concept involved so many
different steps, there was no
guarantee that students could
produce an accurate pictorial
representation. Besides, accuracy
also depended on how, and how
well, they understood the direc-
tives in which the key words and
words related to the activities to
be carried out were embedded.

For example, if the concept of
value was to be taught, it had to

be used in a variety of ways in order to make clear
to the students how to apply it in their drawing
projects.

"Value" is an all-important concept in pictorial art.
According to one definition, it is "the relationship of
one part or detail to another with respect to lightness
or darkness ..." (Ocvirk, 1990, p. 91). Keeping it as
simple as possible, I explained "value" to my stu-
dents as "going from dark to light" or from "light to
dark" and demonstrated what this meant with ex-
amples of how they were to put it on paper.

This explanation was followed by directives, be-
ginning with, for example, "Now practice values,"
and followed up by a series of directives telling
students how to apply the concept of value. The
directives provided information concerning the use
of different grades of pencil, ways to hold the pencil,
how to apply value with respect to charcoal and
color, different kinds of pressure to obtain a darker---
or lighter---value, etc. Considering that these direc-
tives, dealing with just one key concept, merely
constituted the first step toward a wide application
in projects, the full range of what students had to
accomplish in terms of language learning and lan-
guage application was quite extensive.

Concluding Notes
For some students it was undoubtedly more a matter
of creative ability that made them do good work
than of language skills development. However,
"creative ability" or, for that matter, "artistic talentÓ
played no role in the assessment of whether concepts
had been understood and the directives followed.
Overall, the artwork of most students improved as
the course progressed.

Although no oral feedback was required, ques-
tions were an integral part of classroom activities. A
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Error Awareness and the Japanese Learner
Katie Gray

University of Oxford, U.K.

The Japanese Context
Teachers of EFL in Britain could sometimes be ac-
cused of cross-cultural imperialism. Fans, and at the
same time victims, of the current methodological
fashions themselves, inevitably they pass these on to
their students. The stress on conversational compe-
tence does make a lot of sense for many foreign
learners in Britain, but not perhaps for Japanese
students who are often going to return to a Japanese
academic context, nor for high school and university
students in Japan who only get a few hours a week
English instruction.

A stress on accurate and fluent written work
would seem to be much more appropriate. Before
making specific suggestions for exercises to achieve
this, I would like to re-examine some current termi-
nology and show how a different approach to gram-
mar teaching---strongly influenced by Rutherford's
theories on the usefulness of language awareness or
consciousness raising (CR) activities---is slowly
bringing grammar teaching back to the classroom.

Fluency and Accuracy
It is still true to say that in the high school run up to
the University Entrance Examination, reading and
writing (at the gap fill stage) are the skills that are
emphasized, thus reflecting the receptive focus of
Japanese education. The usual corrections to this
imbalance that are suggested concentrate on commu-
nicative speaking and listening; but as far as fluency
is concerned, it is perhaps more realistic to empha-
size written fluency (and unlike oral fluency, written
fluency has to be accurate too).

Thus a focus on the writing process, on drafting
and redrafting essays and letters, would perhaps
better serve the needs/wants/lacks of the Japa-
nese learner, and taking into account the small
amount of time per week given up to English
Language learning, such an aim is more realiz-
able. For a  straightforward account of such an
approach see Taniguchi (1990).

In the West, grammar and translation are on the
agenda again, but with a difference. And it is gram-
matical (and sociolinguistic) awareness that is prob-
ably more achievable by Japanese learners than
conversational competence.

Knowledge "that" and Knowledge "how"
Apart from accuracy and fluency, there is another
dichotomous pair of terms that it is helpful to look at:
the two cognitive capacities that Rutherford (1987)
calls "knowledge that" languages universally behave
in a certain way and "knowledge how" to use lan-

guage for its communicative functions. The commu-
nicative approach has relied mostly on developing
knowledge "how," but this is not enough. In the
West there has been a growing dissatisfaction with
Communicative Language Teaching (CLT), not least
because, in its attempt to leave the structural "accu-
mulated entities" approach behind, it is in danger of
throwing out the baby with the bath water. Commu-
nicative strategies do have to be taught, although
Swan (1985) in his well known critique of CLT, has
some very sane things to say about how unnecessary
some of this is. Sociolinguistic contrasts between one
language community and another also need to be
emphasized. But grammatical competence is in
danger of being overlooked.

In the Japanese context there is another incidental
consequence to the emerging emphasis on conversa-
tional/communicative English, and that is the abso-
lute priority accorded to the "native speaker." This
ignores the fact that the native speaker, reflecting the
fashion in schools all over the English speaking
world to neglect metalinguistic and formal grammar
teaching, may well have little or no "knowledge
that" and therefore will be unable to offer pedagogi-
cal grammar, and will be a much less efficient and
successful teacher than a Japanese teacher of English,
both for explaining and modelling the language.

The Theory
Rutherford (1987), in an implicit attack on the anti-
monitor theory, reminds us that:

a) grammar teaching should be a means not an
end to language learning;

b) in the classroom situation, data that are crucial
for the learners' testing of hypotheses should
be made available to them in "a somewhat
controlled and principled fashion" (p. 18); and

c) Rutherford proposes asking the learners for a
judgment or discrimination of some kind, or
giving them a problem solving task of some
kind, often based on error analysis. These CR
exercises take into account the preference
that many learners have for grammatical
explanations.

Ellis (1991), in his article on communicative com-
petence in the Japanese context, reminds us in the
same way of the usefulness of making explicit the
processes of grammaticalization, instead of going for
the ambitious goal of actually achieving oral fluency
in the classroom. However, he broadens his scope
beyond that of Rutherford to include sociolinguistic
considerations, too. He suggests that a minimal goal
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would consist of "knowledge that," as opposed to
control or "knowledge how," of both linguistic and
sociolinguistic rules of use. The need then is for
"activities that emphasize intellectual understanding
rather than automaticity of use" (p. 124), i.e., prob-
lem solving and consciousness raising activities,
rather than grammar practice.

To sum up then, in Japan there is an awareness that
not enough fluency is being taught in schools, while
this is what students at all levels and in all instruc-
tional settings want. Attempts to remedy the situation
include bringing in untrained
native speakers and including more
communicative activities. Both
these solutions seem fraught with
problems. Instead I want to explore
the usefulness of Rutherford's
proposals for consciousness raising.
His insistence on making students
aware of the process of
grammaticalization can be used to
help Japanese students notice their
mistakes. This then is a first step to
developing editing skills, which
can make the writing process both
fluent and accurate.

CR Exercises
CR exercises are relevant to the Japanese situation as
they do not require extensive production, and can
wait for the right developmental time in the learner's
learning. Here is an example from Rutherford (p.
167), a problem solving task to sharpen awareness of
the effects upon the surface form of three interrelated
systems: discourse, semantics, and syntax. Despite its
apparent simplicity, it can lead to a number of in-
sights into grammaticalization:

Expand 1b and 2b into full sentences:
1. a. On stage appeared a man and a child
1. b. sing - child - song
2. a. Last on the programme were a song and a

piano piece
2. b. sing - child - song

The Practice: Error Collection and Error Correction
This is a technique which I have used with Japanese
students in Britain and in Japan, at a variety of levels
intermediate and above, in school and university
settings, based on the idea of CR.

1. An intermediate writing class in Britain . For writ-
ten fluency practice, I asked the students to record
their impressions of Britain in a diary which I read
weekly, and then wrote a friendly comment on. I
did not correct anything in their books, but each
week I collected a page of anonymous errors, mak-
ing sure there were some from each student's work.
I had anticipated certain categories of mistakes at
the level of the sentence: articles/confusion between
nouns and adjectives/certain tense mistakes, where

I expected CR to help with parameter setting. In fact
the data collected from the diaries revealed many
more idiosyncratic mistakes.

Examples:
I can't believe such a thing in Japan
I was very surprise
I was sleeping until this noon
At the first time even I couldn't stand the smell

In class we worked through the list of sentences.
Errors are often systematic and provide good develop-

mental feedback: sometimes the
students found them easy to
correct to the extent that they
were mistakes rather than errors;
sometimes they were easy to
correct by the mere fact that I had
picked them out. Gradually they
became sensitive to certain types
of errors, and their diary writing
became more accurate.

2. An error workshop for post-
graduate students in Japan. This
time I made a more organized
collection of errors from their
weekly essays (i.e., written flu-
ency exercises which turned out
to be pretty inaccurate). Now I

was able to group the mistakes and focused on a
particular category each time: e.g., articles, preposi-
tions (by far the richest area), and passives. The
workshop was always very lively, the students
clearly enjoying discussing, in English, data pro-
vided by them which highlighted syntactic and
semantic differences between English and Japanese.
Armed with this awareness they could then go back
and correct their essays.

Examples:
In the economical society money plays very
important role
Money is most necessary thing
Some of us prefer freedom than money
They didn't care using other's reserves
We will betrayed by money

In both these classes the technique of error collec-
tion and error correction improved the students' self-
editing techniques, and therefore their grammatical
accuracy. This result was achieved using grammar
teaching as a means rather than an end to language
learning: The writing task in both cases had focused
on the message. The students were motivated to
make and test hypotheses about the target language
and to receive grammatical explanations from the
teacher at a point at which they were ready for it.

Extensions
With both the above sets of learners, I also extended
the idea of error collection and correction beyond
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the level of sentences which, although they came
from a discourse context, were to all intents
decontextualized. This involved looking at loosely
constructed clauses and innacurately handled link-
ing devices-what McDevitt  (1989) graphically calls
“spaghetti writing.” There are many variables in the
possible treatment of mistakes and errors, and the
technique can also be widened to include the fol-
lowing examples.

a) An analysis of typical gap fill exercises  with an
eye to emphasizing the grammatical consequences of
lexical choices, i.e.:

Police have to the public to come forward
with any information which might help them with
their inquiries
A. urged B. claimed C. appealed D. called
(urged the public, called on the public)

b) Judgment and discernment of sociolinguistic
features along the line5 indicated by Ellis. I ran a
very successful class where we analyzed the differ-
ence between British, American, and Japanese ver-
s i n s  of polite requests. This time the data were
taken from interviews, and the students had to a n a -
lyze the differences, thus becoming aware  of the way
in which English speakers rarely use “please” (a
common Japanese strategy), but rather begin with an
explanation, or an apology.

c) An attempt by students studying English in
Japan to identify the syntactic and lexical rules be-
hind a particular and amusing form of written Japa-
nese English, by looking at examples collected from
shop fronts, T-shirts, stationery, etc.

Conclusion
None of the above examples are particularly new or
revolutionary. Talking about how language works,
rather than just practising  the language, has always
been  a popular approach. Basically the justification
for such a technique is that it allows for the target-
ing of mistakes and errors at the appropriate time-
useful remedial help for intermediate students at
exactly the point at which they need it. Because the
material is student generated, it is relevant. Instead
o f  using  the red p e n to demoralizing effect, the
learners are put in a position where they can go
back to their work and correct it, without even
redrafting. I submit that it is a technique  particu-
larly suited to the Japanese  context.

Katie Gray is Director of Languge Studies at the Univer-
sity of Oxford. In 1991-1992 she zuas on secondment at
the newly founded St Catherine’s College (University of
Oxford) Kobe  Institute where she was involved in develop-
ing the  postgraduate language programme.  She has writ-
ten several articles on syllabus  design and learner-centred
methodology and is busy  setting up  a Britain-wide net-
work of teachers o/English to Japanese  students.

small minority of students became more conversant
and made a serious effort to answer questions in
English. Others answered in Japanese. Whichever
language they used, their answers revealed if they
had understood the questions.

Most of the students’ final projects were artistically
quite interesting and, taking into account that they
were mere beginners, of relatively high quality. On
two occasions, their work was exhibited side by side
with that of local artists, faculty, and community
members in art shows that 1 organized for the college.

Whether students’ progress in the development of
artistic skills w a s  in equal proportion to their improve-
ment in listening comprehension-or vice versa-was
hard to tell. In general, if concepts had been applied  to
the i r  artwork, it probably meant  that they had ben-
efitied from the language  instruction and ,  a s  a result,
had improved their listening comprehension skills.

Ultimately, the main aspect of Art and Communi-
cation was  that students enjoyed themselves. ‘This no
doubt had  a positive effect  on the L2 learning pro-
cess, i f  w e  consider that we usually  learn more easily
when we like what we are doing. Conversely,  their
progress  in artistic skills development had, in my
opinion,  undoubtedly also benefited from improve-
ment in their listening skills in English.
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Oxford University Press is happy
to announce the appointment of a
new ELT Consultant for Kyushu

Karen Fraser
Areas: All Kyushu

Karen Fraser comes to Oxford via Kumamoto in Kyushu where  she
worked as Director of Studies of a private language school after coming to
Japan 5 years ago on the JET program. Karen  has both her RSA
Certificate and Diploma and is a fluent Japanese speaker. We will
soon bc setting up a special Kyushu phone line but until then pleasc
use Oxford’s Tokyo number.

Karen  Fraser joins Anthony Brophy and Seiya Azegami,  Robert Habbick
and Tadashi Kambara (Osaka office). John Moore and Toshiki Matsuda
to form the largest team of ELT consultants and representatives  in
Japan. For more  information  about free teaching workshops or text
consultations, please call us at the numbers below.
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The Editor invites well-written, informed opinion and perspective articles from L2 professionals on any subject that is academically or
pedagogically related to language teaching. We also invite well-written, informed rebuttals. As a rule, opinion/perspective articles should
not exceed 1500 words. Send them to the TLT Editor’s address in the Masthead.

The JET Programme and L2 Education:
Team Teaching, ALT Professional Development, and Cross-Cultural Exchange

by Charles Jannuzi, Fukui University of Technology (JET Programme AET 1989-1992)

The JET-propelled Programme
Ostensibly, one of the chief purposes of the JET
Programme is to place college-educated native
speakers of Western languages at Japanese second-
ary schools in the role of assistant teachers to en-
gage in an educational and cross-cultural endeavor
called “team teaching.” This policy implies that
Assistant Language Teachers (ALT) are to form
teams with Japanese L2 teachers (usually English
teachers). Moreover, since neither experience nor a
qualification in L2 teaching is required of ALTs, it
must be assumed that they usually will be the junior
partners in teaching pairs while the Japanese teach-
ers will be the senior partners (or mentors).

This policy and its intentions notwithstanding,
based on my participation in the programme as an
AET (before this designation became “ALT”), and
on plentiful anecdotal evidence from other ALTs,
the educational and cross-cultural goals of team
teaching are all too often subordinated to and sub-
verted by other agendas. That this is happening is
evident if we look at the roles asked of ALTs, which
keep them on the periphery of L2 teaching in Japa-
nese secondary schools. In fact, some of these roles
do not even support or relate to the pedagogical and
cross-cultural goals of team teaching.

the main intended role for ALTs, which is to team teach
with Japanese teachers. One reason these limited duties are
embraced so enthusiastically by many ALTs is that most
of them do come to lapan to do a job, and do not actually
like being put info role #I (above).

Five Views of Wonder
Based on my experience, the following is a list of roles
that ALTs either have asked or have been asked to fill.
Specific comments in italics follow each description:

(1) ALTs should be salaried exchange students; no
professional duties are required. ALTs should
spend their time studying Japanese, writing letters,
reading fiction, and putting in part-time hours
while collecting a full-time salary.

However professional this might make Japanese teach-
ers feel vis-a-vis the ALTs, the wisdom in expecting this
role of ALTs is elusive. Real exchange students would be
much cheaper. And how would Japanese taxpayers feel if
they learned that their money was going to pay for for-
eign ALTs to come to Japan, sit in their schools for half
the workday, and do little or nothing for L2 education?

(2) The ALT should be a youthful, energetic
camp counselor, an E.S.S baby-sitter, or a speech
contest coach or judge.

All of these are important extra duties, and they do
support L2 education, but they are not sufficient to replace
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(3) The ALT should be a “tape player” in the read-
ing class, constantly reading aloud difficult texts and
vocabulary to students.

This expectation is the unavoidable result of the prevail-
ing influence of the Reading Method used in secondary L2
teaching in Japan. To a certain extent, if may be a neces-
sary evil, as many Japanese students lack the phonic/word
attack skills required for reading an alphabetic language.
So long as comprehension is the main goal, this technique
is actually recommended by reading experts. However,
because the need for reading aloud is rarely if ever ex-
plained to ALTs,  this duty quickly alienates them. The
overuse of this technique is one example of a stultifying
failure of the imagination. Instead, why not train ALTs to
teach phonics (in an L2 teaching context, this refers to
coordinating pronunciation and spelling skills practice) to
junior  high students ,  when such instruct ion would prove
‘most usefull? In the senior high school reading class, why
not think of a few simple ways to improve pedagogy while
using ALTs and their strengths as college-educated, fluent
native readers? In  other words, why not team teach?

(4) The ALT should be a “conversation” instructor
for the students who are willing to speak a foreign
language. This role of “Eikaiwa” teacher is to be
carried out separate from the normal curriculum
(which supposedly emphasizes reading, grammar,
vocabulary, and exam-taking techniquesgt the ex-
pense of speaking and listening).

This could be a valuable contribution to L2 education in
Japan. But such courses could be team taught, too. Per-
haps they could be taught more effectively with a Japanese
teacher. From the  perspective of ALT development, those
who advocate that the ALT teach separately should ad-
equately address the following concerns: Are most ALTs
trained and experienced enough to plan, conduct, and
evaluate a conversation course on their own? Do most of
them know enough about Japanese schools and students to
function as efficient teachers?

Moreover, if is a myth that the Ministry of Education’s
syllabus de-emphasizes the importance of speaking, listen-
ing, and conversation skills. If is also a myth that Japanese
L2 students (at least English, anyway) are good readers
and writers but poor speakers and listeners. In a foreign
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language, barring difficulties with writing systems and
hearing, good readers tend to be good listeners, good
writers, good speakers.

(5) The ALT can best serve as a "professional
foreigner," a "cultural ambassador," or a sort of
walking, talking "cultural assimilator" made flesh---
in short, an "iki-jibiki".

This role seems to lead most quickly to ALT alienation
and burnout. ALTs may always feel like outsiders in a
group-oriented culture; they may feel like exotic objects of
study. Even worse, they may come to feel their presence is
the sole cause of all cross-cultural and linguistic misun-
derstandings in the school or community---a rather heavy
burden to place on one individual.

What is more, it is rather difficult to conceive of
"Westerners" living isolated amidst large groups of
ethnocentric Japanese conveying something other than
an extremely limited (or even greatly distorted, possi-
bly parodic) view of their culture(s). Certainly Japa-
nese who draw general conclusions about the "West"
based on the observed behavior of ALTs in Japan, do so
at their own intellectual peril.

Finding Satisfaction
Some ALTs, through various combinations of indi-
vidual ability, perseverance, and circumstance, do
manage to find professionally challenging and satis-
fying roles as teachers and promoters of local inter-
national exchange---with or without team teaching
and the mentoring ALT-Japanese teacher relation-
ship it requires. But many ALTs seem to subsist in a
cross-cultural netherworld that does not meet their
professional expectations, nor amount to a positive
international experience. Many ALTs leave Japan
and/or the JET Programme with extremely unfavor-
able impressions. They may even feel that they
played an unpleasant part in an elaborate, expensive,
but poorly executed cross-cultural experiment con-
ducted by the Japanese bureaucracy.

The ALTs consigned to unprofessional roles often
discuss the JET Programme and team teaching in
terms of the impossible: So long as the Japanese
teacher's hidebound methods prevail, so long as
teaching is circumscribed by the officially approved
textbooks and the Ministry of Education's curricu-
lum, so long as the entrance exams provide the only
learning goals, too many ALTs feel it is impossible to
function as teachers of their native language.

Whither Mission: Impossible?
If the JET Programme and team teaching are to de-
velop and flourish, the ALTs' understanding and
experience of their situations must be transformed.
What is required is a shift in thinking on the part of
ALTs, Japanese teachers, and Japanese students---for
example, if ALTs and Japanese teachers were to
concede that real team teaching is difficult and prob-
lematic, but not impossible. If this were to be admit-
ted, then would-be team teachers could begin to ask

useful questions about their difficult educational and
cross-cultural endeavor: How can the ALTs' native
speaker status, professional goals, and lack of train-
ing and experience be reconciled with the preferred
methods, practices, materials, and goals of the Japa-
nese secondary L2 class? How can Japanese teachers,
ALTs, and Japanese students set about to construct a
cross-cultural, communicative environment that
allows for the integration of all language skills and
useful cultural content into the classroom?

It is not my purpose to prescribe narrowly specific
means for answering such questions. There is no one
right answer to each question. The purpose of this
essay is to encourage a more useful exchange of
ideas amongst those people who care about the JET
Programme, its future course, team teaching, interna-
tionalization, and L2 education in Japan.

However, it might be more responsible and
helpful to propose something of a start. Rather
than viewing ALTs and team teaching as some-
thing that has been forcefully tacked on to the
regular program, Japanese teachers and students
must begin to see them as integral parts of L2
education. At the local level, this means that ev-
ery school should be required to write an L2 edu-
cation plan that necessitates team teaching and a
professional role for the ALT. If schools fail to
implement such plans, they should be tempo-
rarily deprived of the privilege of hosting an ALT.
Teacher training colleges must address team
teaching and all of its concomitant cross-cultural
issues when planning and implementing teacher
development programs. Veteran ALTs must have
a voice in shaping the continuing development of
the JET Programme.

Of course, whether particular ALTs and Japanese
teachers can overcome the linguistic, cultural, ideo-
logical, and generational barriers that often divide
them depends on the collaborative actions of au-
tonomous individuals. It also remains to be seen
whether team teaching as an effective, varied, com-
plex and cross-cultural way of L2 instruction will
develop successfully within the limitations of the
present JET Programme. (For example, ALTs are
forced to leave after three years.) If such a successful
result were to happen, those who dismiss the im-
portance of the JET Programme would stand chas-
tened: For the first time in the history of L2
teaching, Japan will have produced an instructive
model ready for export to the rest of the world (for
example, the newly democratized countries of East-
ern Europe, who are eager to reform their L2 educa-
tion). More importantly, the JET Programme also
might provide a model for other governments and
organizations engaged in ambitious (and therefore
profoundly problematic) cross-cultural exchange
programs that seek a truly internationalized world.
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Interview with Mark Petersen
Sonia Yoshi take

International Christian University

Based on his experience in learning Japanese as a
foreign language, Mark Petersen published two
lwanami Shinsho books on the linguistic and cultural
issues that lie between the two languages of English
and Japanese when we try to transfer from one
language to the other. The first book called Nihon no
Eigo  became a bestseller, and his second one is
widely read as well. Both books were written in
Japanese. Petersen continues to write articles,
especially book reviews, in major Japanese newspa-
pers and magazines. Yoshitake visited him at Meiji
University’s Izumi  Campus and interviewed him in
February, 1993.
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Foreign Teachers and the Law

One aspect of working in Japan that most deeply affects the lives of foreign teachers is the Japanese legal code as
it pertains to the teacher’s employment at a variety of public and private institutions. From time to time the edi-
tors of The Language  Teacher encounter material in this area which we feel is of specific, special importance to our
readers and which we believe deserves wider circulation. The following appeared in the “Found in Translation”
section of On CUE (1993,1:2, p. 17),  the Newsletter of JALT’s  College and University Educator’s N-SIG.

As the translator notes, “Please be advised that from the standpoint of jurisprudence, the laws written in the
Japanese language carry weight in the courts.” These laws were translated from the official publication Roppo
Zensho (1993) by Michael H. Fox.

Special Provisory Law for the Employment of
Foreign Faculty in National and Public Universities

Enacted September 1, 1982 (Showa 57),  Law #89

(Purpose)
Article 1:
This law is to permit the employment of foreigners
as faculty at national and public universities for the
purposes of education, the advancement of research,
and contribution to international exchange in
academia.

(Employment of Gaikokuj in  at national and public
universities.)
Article 2:
Clause I: National and public universities  may em-

ploy foreigners-those not possessing Japanese
nationality-as kyoju <professor>, jokkyoju <associ-
ate professor>, and koshi <lecturer>; here on all
shall be referred to as kyoin <faculty>.

Clause 2: Kyoin who are employed in accordance
with Clause 1 may not be obstructed from partici-
pating in the kyojukai <faculty meeting> or other
administrative and decision-making bodies of the
university for the given reason that they are
foreigners.

Clause  3:  The employment period of kyoin  employed
in accordance with Clause 1 is to be determined
according to the administrative organization of
the . . . .  . . . university.

(Employment of Gaikokujin staff under the category
of the university as an institution for cooperative
utilization.)
Article 3:
Clause 1: Institutions governed by the National

University Establishment Law (Kokuritsu Gakko
Setchi Ho) may employ foreigners as staff to offer
advice or answer enquiries to the staff or chiefs of
bodies within the institution regarding important
matters of administration.

Clause 2: ‘The provisions mentioned in Article 2;
Clause 3 shall apply to those hired as staff in the
preceding clause. In this case, “the administrative
organization of the university” mentioned in
Article 2 shall be read to mean  “those possessing
appointive powers according to Monbusho law."

(Explanatory Article)
Article 4:
Foreigners pursuing education or research shall not
be obstructed from gaining employment according to
the contractual terms of the Government Officials
Act (Kokka Komuin Ho).

ADDENDUM
~~ I hese laws shall be enacted from the date of
publication.
-The  “administrative organization of the univer-
sity"  mentioned in Article 2; Clause 3 shall be as-
sumed for a given period of time to be the gakucho
<universrty  president> in accordance with the
Hyogikai <Board of ‘Trustees>.

Translated by Michael H. Fox
Hyogo Women's College

Translator’s Notes:
These laws have been amended since their first
introduction in 1982, and their present contents
are-current from July 1, 1992.
Regarding  Article 3; Clause 7: This clause is
rather vague and seems to imply that foreigners
may be employed outside the scope of kyoin.  Our
guess is that this probably refers to research
institutes attached to the university.
The phrase “the university as an institution of
cooperative utilization” is a translation of daigaku
kyodo riyo kikan, a proper noun which came into
usage in 1989.  Some preliminary research indicates
that this name represents the 14 different research
institutes allowed to national universities.
The Monbusho has also issued some rather ab-
struse  ministerial ordinances which delineate the
length and further outline the breadth of em-
ployment.  More research needs to be done on
these ordinances.
Regarding Article 4: All employees of national
and public universities are considered to be

FOUND, cont’d  on p.  37
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The 12th  Biennial Convention of the World Communication Association
by S. Kathleen Kitao and Kenji Kitao

The World Communication Association (WCA) held
its 12th biennial convention from July 25-30 at the
Human Sciences Research Council (HSRC) in Pretoria,
Republic of South Africa. It was attended by more
than 200 people from a variety of countries, including
the United States, Finland, Japan, South Korea, South
Africa, Egypt Bophuthatswana, Zimbabwe and
Namibia. Most of the participants were college teach-
ers of communication and related subjects including
second-foreign language teaching; mass communica-
tion and public relations specialists; journalists; and
professional communication consultants.

Sponsors of the conference included the HSRC, the
South African Broadcasting Corporation, the Univer-
sity of South Africa, the South Africa Communica-
tion Service, the City of Pretoria, and several South
African companies.

T he opening session of the convention  was held on
July 26. Nico Stofberg, the Mayor  of Pretoria; R.
Stumpf, President of the HSRC; Peet C.J. Jordaan
,South  African Communication  Association;  and
Ronald L. Applebaum, President of the WCA;
Sharon Ratliffe, Speech Communication  Association;
I akehide Kawashima, Communication  Association
of Japan; and Myun Seok Park, WCA-Asia,  greeted
t h e  participants. A keynote address was delivered by
Dave Steward, official spokesman of the Govern-
ment of the  Republic of South Africa

Papers, workshops, and panels at t h e  conference
covered a variety  of topics related to communica-
tion studies and speech communication in areas of
both theory and practice. Papers were on such
topics as cinematic images of Africa and apartheid,
communication and health services, organizational
communication, communication education,  mass
communication, conflict and communication, inter-
cultural communication, and language and commu-
nication. Specifically, papers that were  presented
included ones on images of Africa in popular film,
intercultural adaptation, communication in voter
education, satellite communication, multicultural
conflict management in South Africa,
intergenerational communication, the South African
advertising agency and the black consumer, national
symbols in South Africa, communication and labor
relations,  and cultural barriers to communication.

There were workshops on such topics as internal
communication in large organizations, improving
listening skills, leadership, public speaking, inter-
cultural differences, and communicating across
worldviews.

Panel  discussion topics included media and poli-
tics; the electronic media and unity in South Africa;
South African women; and media; democracy  and
government.
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A number of the papers, panels and workshops
were on topics related to the political and social
situation in South Africa. In addition there were
many opportunities to talk informally with South

African participants of the conference and to learn
about South Africa through these personal contacts.

Many speakers emphasized the importance of
communication among the many different racial and
ethnic groups in South Africa. The country is at a
crossroads today, with negotiations going on to form a
future multiracial government with universal suffrage.
The ability of individuals in the different ethnic groups
to communicate with each other will play an impor-
tant part in the direction that the country takes. At
present, there is often little personal contact between
members of different racial or ethnic groups.

Some of the presentations were related to language
teaching. They included a workshop on using a
suggestopedic approach to teaching German, and
papers on  preparing Japanese students to study in
the United States and preparing ESL  speakers to
teach in U.S universities.

In another workshop, participants carried out the
intercultural simulation "BaFa BaFa.” Participants
were divided into two groups, Alpha and Beta and
they were each taught the rules of a simple “culture.”
Visitors were exchanged between the two cultures,
and the visitors reported back to the members of
their own culture on what they learned about the
other  culture. Afterwards, all the participants dis-
cussed their experiences and their reactions to their
“intercultural” experiences. The purpose of this
simulation is to help  participants experience intercul-
tural interaction and intercultural conflict and ana-
lyze  how they can learn about other  cultures and
react to cultural differences

In the  panel  discussion, “Media and Politics in
Post-Apartheid South Africa,” the panel members
discussed the role  of the press in South Africa.
T hey emphasized the importance of the “watch-
dog” role of the press for the future government,
and the importance of respect for freedom of
expression  on all levels if democracy is to be
successful. At present there is no clause guaran-
teeing freedom of the press included in the new
Constitution that is being drafted, and there are
many in South Africa who feel that government
suppression of criticism by the press is a preroga-
tive of a  government. Panel members also dis-
cussed the vital role that the press will play in
preparing the people, the majority of whom have
never voted before, for the election scheduled for
April 27, 1994.  l’he press will be responsible for
both preparing people for the process of register-
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The First Step on the Longer Path: Becoming an
ESL Teacher. Mary Ashworth. Ontario: Pippin
Publishing, 1992. Pp.126

Mary Ashworth’s book is one which will appeal to
all interested in language teaching: practicing teach-
ers, administrators, people considering entering the
profession, or even those just interested in learning a
little about language teaching. As the book is prima-
rily for those thinking of entering the profession, not
for those already in it,  the author strives to ensure
the material is comprehensible to those without a
background in language teaching. The text is also for
those considering ESL rather than EFL, making a few
of the activities discussed of less relevance to those
interested in EFL. In addition, the focus is K-12
rather than post secondary teaching, so some of the
activities may be inappropriate for older students.
Finally, although she focuses clearly on the teaching
of English, much of what she writes applies to the
teaching of any second language.

The ten chapters cover concisely what effective
language teachers need to know, exploring the diver-
sity of ESL students and the consequences of the
diversity. The text examines the nature of language
and how second languages are acquired and taught,
discusses the assessment of ESL students, and sur-
veys the major types of ESL programs: bilingual,
transitional, etc. The theoretical and practical aspects
of teaching the four basic skills of reading, listening,
speaking, and writing and the integration of lan-
guage and content are also covered. Attention is also
given to language classroom’s place in the larger
communities of neighborhood, town, and country. In
short, the text touches upon virtually everything
language teachers need know.

The book has many strengths and few noticeable
weaknesses. Chief among the strengths is clarity,
with facts presented simply and clearly, unobscured
by unnecessary theory and jargon. Another strength
is evenhandedness. Ashworth  does not favor one
approach, method, or activity over others. She notes
them and then enumerates their pluses and minuses.
The numerous examples are another strength. Noth-
ing is discussed solely in the abstract. Everything is
made concrete through examples. One last strength
is the book’s style which makes the book easy to read
and comprehend.

The book has widespread appeal as the basic
principles of teaching second languages are univer-
sal. What applies to ESL, for example, also applies to
JSL. Children learning Japanese in schools in Japan
experience the same problems and difficulties as
children learning English in English speaking coun-
tries. It is unfortunate the book is not available in
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Japanese. K-12 JSL teachers could certainly benefit
from reading it and their students would find learn-
ing Japanese easier and more pleasant.

Don’t hesitate to recommend this fine and very
readable book to colleagues, friends, or even strangers.
The Professor Emerita from the University of British
Columbia merits our praise for having written it.

Reviewed by Richard J. Marshall
Toyohashi University of Technology

Past, Present, and Future: A Reading-Writing
Text. Joan Young Greg, and Joan Russell.
Wadsworth Publishing Co. 1990. Pp. 363.

Recently I have become rather frustrated with my
junior college student’s inability to write well con-
structed and thoughtful essays and to read authentic
English articles without translating every word. I
attempted to correct this problem by explaining to
my students the writing techniques that I was taught
during my secondary education, but I quickly real-
ized that my simple explanations could never equal
the detailed, nuts and bolts exploration of the read-
ing-writing process necessary for good written com-
munication. Luckily, there are books like Past,
Present,  and Future:  A Reading-Writing Text.

This book takes students one step at a time through
the reading-writing process, giving them plenty of
examples of expository writing and opportunities to
practice what they learn. Based on eighteen short
readings on relatively interesting cultural and histori-
cal topics, Past, Present, and Future: A Reading-Writing
Text provides a wealth of exercises to improve reading
comprehension, increase vocabulary, practice compo-
sition, and incorporate students’ ideas in both writing
and classroom discussions. Each chapter contains two
readings, surrounded by dozens of activities ranging
from multiple-choice vocabulary and grammar  exer- ~~~~  ~~  ~~
cises  to more open ended writing and discussion
questions. Most exercises can be done in the book, and
pages are perforated, so they can be turned in easily.

Past, Present, and Future  would be an ideal text for
an intermediate level, college reading or composi-
tion course, or for students planning on studying
abroad. It would be an adequate tool in preparing
them for the sort of reading and writing that will
await them in foreign universities and colleges.
Unfortunately, 1 cannot see using this text with any
of my students. Very few of them will ever head
overseas for further study, and, with the limited
amount of time we have, this book is simply too
detailed and difficult to be effective.
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Communicating with Americans: Functions in
English. S. Kathleen Kitao and Kenji Kitao. Tokyo:
Eichosha, 1991. Pp. 109.

This book’s bright multi-colored cover, a scene of a
crowd of people, makes it enticing to pick up and
certainly draws the reader to take a look inside. In its
introduction, the authors state that this book intends
to “help make the transition from knowing about
English to being able to commu-
nicate in English, particularly
with Americans” (p. iii).

speech acts as apologizing and B
expressing appreciation, to greet-
ings and leave-takings, and

The book has eighteen chapters
ranging from such necessary

-- ;s

expressing congratulations and sympathy.
‘The book meets its goal by beginning each chapter

with a problematic dialogue between a Japanese and
an American, in which one or more inappropriate
lines cause miscommunication. This dia logue is fol-
lowed by comprehension questions, analys is  quest ions
of the problems in the dialogue and what is expected
by  the American, then a revised corrected  dialogue,  an
explanation of usage, and more questions.

The easily readable explanations of usage men-
tioned above are the biggest benefit of this book.
Additionally, as speech  acts,  for example,  are  often
overlooked by teachers, the book demonstrates why
these items are important  by showing  students  and
teachers  the miscommunications  that  may occur.
However, I question whether giving an incorrect
dialogue to begin with is the best approach. Isn't it
possible that because the incorrect dialogue begins
the  chapter the students are more l ike ly  to remember
the phrases in it rather than the  correct  ones later  in
the chapter? My point is that many books begin
chapters with a dialogue, usually a correct one. Each
o f  t h e  Kitao’s chapters begins with an Incorrect dia-
logue  simply entitled “Dialogue.” If this text is to be
used, it should be made clear to the students that t h e
language  in the first dialogue in each chapter is not
acceptable  in order to avoid confusion.

Other benefits are the cartoons found in each
chapter, which deal with the item being covered, and
the short, focused chapters, which may keep  the
students interested. On page 10 there is a wonderful
culture note on titles used to address people. How-
e v e r  there is  only one such section of these culture
notes. It is likely that learners would appreciate more
throughout the c o u r s e  of the book.

Overall, I recommend this book, but I believe it is
best used as a supplement rather than a primary text.
What the book offers outweighs what it lacks; the
items covered are often overlooked by other texts.

Reviewed by Shawn Clankie
Kansai Gaidai University

Reactions - Multicultural Reading-Based Writing
Modules. Roni Lebauer and Robin Scarcella.
Englewood Cliffs, NJ: Regents/Prentice Hall, 1993.
Pp. 356.

Reactions provides a comprehensive approach to
teaching reading and writing based on the theory
that “reading is necessary for improvement in
writing...[and]...reading  and writing skills should be
connected and taught in a realistic context” (p. vii).
This high  intermediate/advanced textbook has two
aims; first, building vocabulary through reading
and  second, refining  academic writing skills. With
these two goals in mind, the two authors have com-
piled a 356-page  text divided into three modules,
each containing thematically grouped readings and
writing exercises. Each module is composed of four
or five units with each unit following the same
arrangement: first, there are journal topics; second,
an authentic reading; third, reading  comprehension
questions and extensive vocabulary exercises;
fourth, writing activities; and finally, supplemental
related readings.

Module  1 deals with the many aspects of learning
an additional language. Unit 1A contains a touching
story ot a father's  illiteracy and Unit 1B has a per-
sonal childhood story of a Chinese immigrant to the
U.S. Unit 1C touches on the difficulties of learning to
write in English,  and Unit ID discusses successful
language  learning.

Module 2, f ive units, provides five readings related
to college and  high school education in the U.S. Units
2A and B contain readings detailing the pressures of
beginning and  finishing col lege.  Unit 2C  outlines
America’s expectations of higher education and Unit
2D deals with some of the  possible negative results
of attending preparatory school.

Module 3 consists of four units dealing with ste-
reotypes  and prejudices. Unit 3A points out some of
the positive and negative effects of stereotypes, Unit
3B contains a story of prejudice in the days of sla-
very. The reading  in Unit 3C  is a personal essay
relating  the story of an African-American  woman's
experience with sterotypes  and finally, Unit 3 D
looks at the portrayal of Asians  in film.

The second a i m  of this text is to continue develop-
ing and refining academic writing skills. Students
read models.  identify the point  of v i e w  of the a u -
thors, and  repond  to the characters  or- ideas in their
own writing.  In addition, there are many  related
journal topics allowing students to use the vocabu-
lary in contest and express feelings  and  opinions A
great deal of time is also devoted to peer editing  and
self-editing giving the student extensive  opportunity
to learn the critical  evaluation skills necessary to edit
their own writing. There are innumberable  paragraph
and essay models, in addition to a writing checklist,
to aid in the editing process. There are also brian-
stroming and organizational activities,  as well as
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discussion questions. The authors include exercises
for many grammar points and slang that often
trouble EFL/ESL students.

The strengths of this text are the variety of read-
ings on a personal level that students can relate and
respond to, the array of vocabulary that is recycled
throughout the text in the writing models and exer-
cises, and the detail with which this text deals with
academic writing and the use of models and exer-
cises to refine writing skills.

If you are looking for a text for the high intermedi-
ate/advanced student that covers both reading and
writing very well, this may be the one.

Reviewed by Mary Ellison

ESOL Case Studies: The Real World of L2 Teach-
ing and Administration. Ted Plaister. Englewood
Cliffs, N.J.: Regents/Prentice Hall, 1993. Pp. 94.

This collection of 53 conflicts and concerns expressed
as case studies in the field of second language teach-
ing are based upon the author's professional experi-
ences or concerns reported to the author. The cases
are listed under two categories: Part One, Curricu-
lum and Pedagogical Concerns, and Part Two, Ad-
ministrative and Personnel Concerns. Within these
two broad categories, Part One is further divided
according to skills (Reading, Writing, Listening
Comprehension), issues of linguistic concern (Vo-
cabulary, English for Specific Purposes), and issues
of pedagogical concern (Adult Education, Training
and Education, Tutoring). In Part Two's administra-
tive concerns, the topics are "Complex personnel
problems," "Working with Nonprofessional Supervi-
sors," and "Making Management Decisions." Each
section starts with the author's summary, followed
by a case study, and is concluded by a set of discus-
sion questions. Most of the cases used here were part
of the training in the English Teaching practicum at
the University of Hawaii.

ESOL Case Studies is fresh and real. Included are
the author's and his colleagues' personal experi-
ences in situations that many of us have faced in our
day-to-day teaching. As someone who was edu-
cated in both Japan and the States, and is currently
involved with teaching ESOL at Japanese universi-
ties, and training experienced teachers of foreign
languages, the author's examples sound so real that
I can attach my own locations and names to his case
studies. The author's sense of humor also lightens
what otherwise might be a dry approach. For ex-
ample, in three case studies, he named his person-
alities Larry Clodd, Kitty Koffin, and Ralph Riteous
as paradigms for the lazy colleague, the chain
smoker, and the religious zealot.

Another strength of this collection is the topical
and geographical balance. Plaister concerns himself
with a range of topics varying from language teach-

ing to personal issues such as hygiene. He also ad-
dresses ESOL issues around the world. He cites
cases from Peace Corps teachers, English teachers in
Asia and Africa, programs for migrant workers and
a regular college English program in the U.S.A. To
give some examples for readers in Japan, there are
six cases where the situation is described as "in
Japan." There are also mythical locations, such as
the People's Republic of Kochen, that might just as
well be in Japan.

This collection offers a variety of resources for
many who are involved with teacher training or
development. Plaister suggests class discussion,
home assignments or role play. The book would also
be beneficial as materials for cross-cultural training
of language teachers, or any kind of in-service ses-
sions in the field. Since the discussion is not pro-
vided with any solutions, it has broader use for
many types of teacher training/development.

Further, the strength in this kind of collection is
the fact that it is presented within the framework of
a reflective approach to language teaching. The
nature of the conflicts and concerns highlighted in
these case studies are often the result of a lack of
appropriate professional training among the teach-
ing staff and administration. For the cases in Part
One, when the conflicts concern teacher(s), it ap-
pears that in almost all the cases the concern cov-
ered is where the language teaching practice is
out-dated. In the area of reading, for example, the
given situation is that the headmaster insists that
reading aloud is a good practice for language learn-
ing (Case 1), or reading is taught by looking up
words in a dictionary (Case 5). By providing open-
ended situations, this book can make a bridge be-
tween up-dated issues in second language teaching
and your own teaching experiences. In Wallace's
terms, this is a linkage between the readers' "experi-
enced knowledge" and "received knowledge"
(Wallace, 1991, p. 49). Some cases studies are, on the
other hand, presented in the form of advice seeking.
For example, in one situation the reader is given the
role of an English teacher in Japan. "At a social
function you meet a young university student who
asks if you can give private lessons. You say you are
too busy. He then asks you how he can improve his
English." Then questions for the reader, such as
"What would you suggest this student do?" follow.

ESOL Case Studies, however, would be a stronger
resource if it had some added focus, such as suggested
reading of several books or articles. As much as open
questions provide wider discussions, it risks being
useful only for those who are up-to-date in the field,
and not so useful for those who have little training.
Thus providing guidelines for reading materials, for
an example, would compensate for this lack of direc-
tion. At the same time, the author could also have
cited more research in this collection. The only citation
in the whole book is a study done by the author.
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In summary, ESOL Case Studies is an excellent
resource for focusing our thoughts, reflecting on our
teaching, and shaping our language learning, as we
have shifted away from a knowledge-transmitted
approach in the field of language learning.

Reviewed by Yuriko K. Kite
Canadian Academy
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Intermediate in the MacMillan Bookshelf Series, the
Royal Court Hotel's two stories are five times as long,
with a much larger cast of characters, than any of
the four stories found in Mystery Tales. The level of
these books seems more suitable for post-secondary
students if the goal is for students to read them
freely and easily.

The British usage, particularly of idioms, may
cause some extra confusion to students here. The
alphabetically ordered glossary in the back gives
some brief definitions, although the usage examples
do nothing more than repeat the phrase from the
story, which may not be the most help.

The two tales in Royal Court Hotel concern a kid-
napping and a robbery, and involve the same cast of
hotel employees in both. The introduction gives a
thumbnail sketch of each employee, but includes
much more information than is ever needed or used
in the stories. Unless students are directed to read or
listen for the broad outline of the stories, I think they
might become bogged down trying to understand all
the extra information provided.

Mystery Tales might have better been titled "Ghost
Tales," as all of the selections involve ghostly appari-
tions. Students found these "scary" and
"frightening," just what ghost stories should be! Once
more, stories with five or six characters are more
difficult for the students to follow.

Each book contains some basic comprehension
questions in an "Exercise" section. These are almost
all "Wh" questions, with only two (out of sixteen) in
Mystery Tales requiring students to speculate on
more open questions. This is the weakest section of
both books, and I did find one factual error.

The accompanying tapes are read at a slightly
slower than normal speed, with very clear diction,
and attempt to distinguish characters by changes in
voice tone and accent. Without explanation, the class
distinctions (marked by accents) of the characters in
Royal Court Hotel will not be recognized by most
Japanese students, although this should not prevent

them from enjoying the stories. The reader's voice is
of the type commonly heard in BBC radio and televi-
sion programs. It may take Japanese students extra
time and effort to become familiar with the spoken
language, but I think it is valuable for students to be
exposed to a wide variety of English speakers, par-
ticularly as they become more advanced.

This series may be one that schools may want to
investigate for library or Language Laboratory use in
a supplementary or self-study program.

Reviewed by Alton Cole
Ritsumikan Jr. & Sr. High School
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Englewood Cliffs, N.J.: Regents/Prentice Hall.

Riggenbach, H., & Samuda, V. (1993). Grammar dimensions: Form,
meaning, and use: Two (low interm). Boston: Heinle & Heinle
Publishers.

Sokolik, M. (1993). Global views: Reading about world issues (adv;
Tapestry series). Boston: Heinle & Heinle Publishers.

Tsukamoto, C., & LaLuzerne-Oi, S. (1993). Tell me about it!  (text,
tape; interm). Boston: Heinle & Heinle Publishers.

!Collie, J., & Slater, S. (1993). Listening 3   (text, tapes). Cambridge:
Cambridge University Press.

!Collie, J., & Slater, S. (1993). Short stories for creative language class-
rooms  (upper-interm, adv;text, tape). Cambridge: Cambridge
University Press.

!Folse, K. (1993). Intermediate reading practices: Building reading  &
vocabulary skills: Revised edition. Ann Arbor: The University of
Michigan Press.

!Littlejohn, A. (1993). Writing 3 . Cambridge: Cambridge University
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The new activity-based course for pre-schoolers
A beautifully illustrated Big
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loved stories a
rhymes

A unique Story Box with Flash Cards allows kids to play with
the language and demonstrate their understanding

Games, chants, songs and
craft activities involve children

Heinemann ELT

Please send me an inspection copy of:
Story  World 1 n Story World 2
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Press.
!Murphy, R. (1993). Basic grammar in use: Reference and practice for

students of English (beg, low interm; class/self study text/ref; text,
ansr key; N Amer Eng). Cambridge: Cambridge University Press.

!Revell, R., & Sweeney, S. (1993). In print: Reading business English
(interm, upper interm; self-study; with key). Cambridge: Cam-
bridge University Press.

!Swan, M., & Walter, C. (1993). The new Cambridge English course 4
(upper inter; stu text, tape; prac bk; prac bk plus key; test bk;
teacherÕs manual; class tapes). Cambridge: Cambridge University
Press.

For Teachers
*Barnett, J. (ed.) (1993). One classroom---many languages: Issues and

strategies for teachers. Letters in Language and Literacy series.
Adelaide: Center for Applied Linguistics in the University of
South Australia.

*CAG Teaching Materials Development Group (1993). 80 communi-
cation games for Japanese language teachers (to teach J.; no English).
Tokyo: The Japan Times.

Deane, P. (1992). Grammar in mind and brain: Explorations in cognitive
syntax. Mouton de Gruyter.

McKay, S. (1993). Agendas for language literacy: 2nd ed.  Cambridge:
Cambridge University Press.

Taylor, L. (1993). Pronunciation in action (resource). Hemel
Hempstead: Prentice Hall International.

!Cole, L., & Robinson, T. (1992). Teaching the First Certificate in
English: Photocopiable masters: A resource pack for teachers of English.
Hemel Hempstead, UK: Prentice Hall International.

!Denison, D. (1993). English historical syntax. London: Longman.
!Jones, C. (ed.) (1993). Historical linguistics: Problems and perspectives.

London: Longman.
!Lesser, R., & Milroy, L. (1993). Linguistics and aphasia:

Psycholinguistic and pragmatic aspects of intervention. London:
Longman.

!Tobin, Y. (1993). Aspect in the English verb. London: Longman.

JALT UnderCover

ing and voting as well as educating them on the
issues of the election.

In another panel discussion, "South African
Women: Communication in the Contemporary
Family," white and black South African women
discussed their experiences and the roles that they
expect that women will play in  the future of South
Africa. It was emphasized by the speakers 'that
respect for democracy, and the free exchange of
opinions that it involves, must start with  respect for
individuals within family life.

In the evenings, conference participants attended
various receptions sponsored by local organizations.
A mayoral reception was held at the State Theater
on July 26. There were also receptions sponsored by
the South African Broadcasting Corporation in
Johannesburg and the University of South Africa in
Pretoria. During the conference, participants had
opportunities to tour a diamond mine, a gold mine,
the cities of Pretoria and Johannesburg, a black
township near Pretoria, and a cheetah farm .

Following the conference, many of the overpass
participants went on a post-conference tour that
included Kruger National Park, a major game re-
serve; Zululand; and the coastal city of Durban.

The situation in South Africa is very complex.
There are four major ethnic groups---Whites,
Indians, Coloreds (people of combined Black,
White and/or Malay descent), and Blacks. Eleven
major languages are spoken including Afrikaans
(a variation of Dutch) and English, the two official
languages, and nine major tribal languages.

Though they make up more than seventy percent
of the population, Blacks have never voted in na-
tional elections. The first national election in which
Blacks will be able to participate is scheduled for
April 27, 1994. In the meantime, as was emphasized
in the media and government panel discussion, a
major effort is necessary to educate people on both
the issues on which they will be voting, and the
procedures for registering and voting.

There is a great need for communication among
the racial and ethnic groups in South Africa, which
was one of the reasons for the great interest in a
conference on the subject of communication. This
conference was a great benefit to overseas partici-
pants, both in assisting them in understanding the
situation in South Africa, and in allowing them to
meet and talk with South Africans personally.

The 13th biennial WCA convention will be held in
the summer of 1995, but the site has not yet been
chosen. The possibility of holding the next confer-
ence in Japan is being discussed.

REPORT, cont'd from p. 27.

FOUND, cont'd from p.25.

government employees (komuin). To work for the
government, one must be a Japanese citizen. The
purpose of Clause 4 is to circumvent this law.

Editor's Notes:
n Labor Standards Law in Japan generally recog-

nizes only two kinds of legal contract in this
category of employment: one year contracts and
permanent employment contracts. For national
and public universities, this Special Provisory
Law appears to circumvent LSL by allowing
fixed term contracts of longer than one year
(Article 2; Clause 3).

n These laws affect only national and public (pre-
fectural and municipal) colleges and universities.
Monbusho-authorized private institutions, pri-
mary and secondary schools, and tertiary in-
stitutions such as juku <cram schools>, senmon
gakko <technical schools>, yobiko <prep schools>,
and eikaiwa gakko <private language schools> fall
outside the scope of The Special Provisory Law.

References
Government publication. (1993). Roppo zensho (The six codes of law).

Heisei 5 (1993) edition, 1, 1786.
JALT Research Grants?

For details, ask the Central Office.
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Changing Times is an easy-to-use four
skills course for high-beginner to interme-
diate-level Japanese college-age students.
Throughout the twelve units,  students will
have abundant opportunities to increase
their communicative competence by en-
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edited by barry mateer
Share the wealth! We invite articles up to 1000 words (double-spaced on one side of A4 paper) on a single technique you have used, or a
successful lesson plan. Readers should be able to replicate your technique or lesson plan. Contact the My Share editor at the address in the
Masthead. All copy is subject to editing for length, style, and clarity.

Farewell!

Elizabeth King, who edited this departmentfor nearly three years and helped to develop more than 40 activity-oriented
articles, has decided the time has come to step aside and pursue other career goals. The editors have greatly appreciated
her hard work and quality contribution to TLT’s editorial goals. She will be missed, and we wish her the best of success.
From this issue on, TLT has a new “My  Share” editor, Barry Mateer, who has been consulting with Elizabeth to assure a
smooth transition and continuity in the quality of this department’s contents.

EAP Fieldtrips
by Wendy L. Bowcher

The activity outlined lies within the field of En- geographical concepts, vocabulary and language
glish for Academic Purposes and in particular the structures in addition to preparing the students
subject area of geography. Academic skills such for the trip itself by explaining what tasks are
as observation, description, analysis and interpre- required and what to expect on the day. These
tation of data, are essential to the successful study activities could include a cause and effect essay
of geography. These skills can be covered in the based on topics such as erosion, the effects of
language classroom using a variety of techniques pollution, or the effects of natural disasters such
and teaching materials. However, the classroom as earthquakes or volcanoes; group discussions
places certain limitations on what can be done. and presentations based on these same topics;
For students to fully develop the language and vocabulary quizzes, reading exercises, and listen-
general skills of geography, it is effective and ing for gist and comprehension.
highly motivational for students to go “out into A copy of the aims of the fieldtrip should be given
the field”-to observe, describe, define, analyse along with general information about the trip. An
and interpret data firsthand. The following out- example is provided below:
line is of one such activity, a field
trip to Jogashima, on the Miura
Peninsula. For teachers working in Jogashima Fieldtrip - Information Sheet
the Tokyo area and teaching a AIMS

I. To observe and record the effects of previous volcanic and earthquake activity
content unit on geography or the 2. To observe and record the effects of erosion, including coastal landforms.
social sciences, this trip would 3 . To observe and record the varieties of and the effects of pollution.

prove enjoyable, manageable, and Date: Monday, 29 June 1993
educationally effective. The fol- Place: Jogashima Island on the Miura Peninsula

lowing ideas may be adapted by
How to get there: Travel by train from Shinagawa Station t o  Misaki-guchi  Station on the Keihin

Kyuko  Line. (about 1 hour 25 minutes, ¥730).  Travel by bus t o  Jogashima (about 30 minutes
teachers in other areas. The field ¥230).

trip has been used with intermedi- Arrangements:  Meet at tie entrance to the Keihin-Kyuko  train line no later than 9:00 am.
Please bring your own lunch as we will be having lunch on the beach and there are

ate students, but could easily be
adapted for more advanced stu-
dents or for post-beginners.

no shops close by.
Please wear walking shoes and bring wet weather gear in case of rain.
Please  bring pencils, erasers, spare paper, a clipboard for writing on.

The fieldtrip will finish around 3pm.

Pre-Fieldtrip
Ideally, the students should be
studying, or have studied, the topics
of earthquakes, volcanoes, erosion,
coastal landforms, and pollution or
environmental studies. These topics
lend themselves to the development
of the language skills associated
with the rhetorical styles of descrip-
tion, process, and cause-and-effect.

Before embarking on the
fieldtrip, classroom activities
should introduce the appropriate
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Course componentsl  Student Book -Workbook -2 Cassettes -Teacher's Manual

The beginners' series  designed for students who have not yet had
instruction in  spoken English.
Written by a team of experienced high school
teachers and teacher trainers. Firsthand Access and

c

A
Success take into account the specific  learning needs
and learning styles of Japanese high school students.

Invite  us into your

you very active.
-----_

spection  copy of
Firsthand  SUCCESS
School



During the Fieldtrip
During the fieldtrip, the students are provided

with ample opportunity to converse with each other
and with the teachers on a variety of topics in a
relaxed atmosphere, thus developing and reinforcing
their social and general language skills. While listen-
ing to short lectures and explanations of geographi-
cal features, the students make notes and complete
written tasks on worksheets. The activities focus on
the aims of the trip and the relevant geographical
concepts, vocabulary, and language structures. In
carrying out the written tasks, such as notetaking
and recording data from observations, and labelling
and identifying features on their field sketches, the
students are reinforcing the language of the subject
in an authentic context. To extend the activities, the
students could make a video of the fieldtrip and use
this later during the feedback sessions in class to
orally  explain the things they saw and did.

Worksheets
The right-hand column gives examples of
worksheets designed for use on the fieldtrip.They
should be A4 size with plenty of space for students
to record any information they gather on the day.

Post-Fieldtrip
There  are a number of classroom  activities  that can
follow the trip. These include g r o u p  discussion and
feedback of the results, writing a report, writing a
journal  entry, and a poster session or presentation
session.

Group Discussion and Feedback of Results
First,  students form groups of three  to four students
and compare their data. At this time they can till in
any  missing information,  exchange  information, and
carry  out peer editing  of their worksheets.  This  is
followed by a teacher-led discussion where the lan-
guage and  content covered before and during the
f iedltrip is consolidated. The discussion should
answer any questions the students have, provide any
further information or explanation and clarify any
further points related  to  the trip.

Writing the Report
The report is a piece of academic writing and should
be based  on the format of a scientific  report  as out-
lined below:

Aims - The purpose of the fieldtrip
Procedure-Where it took place, what was done,
and how it was done
Results - What was found out
Conclusions - What can be inferred trom the
results

The writing of a report is explained by the teacher
and parts of the report are modelled  on the board.
An easy way  of illustrating the difference between
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results and conclusions is to point out that the
sketches and the descriptions from the worksheets
go into the results section while the explanations go
into the conclusion section. In the report, students
are individually synthesising the data from their
worksheet into a written report. It needs to be ex-

Activity  One _ Environmental Aspects
Throughout this fieldtrip, list the kinds of pollution. damage or changes that
people  have made to this  coastal environment.

POLLUTION
What  kind? Where is it? Why?

DAMAGE

CHANGES

1.

Activity Three - Erosion/ Weathering/ Deposition

Listen to the teacher's explanation and answer the following  questions.

1 Describe the sand. Why is it black?

Activity 4  Coastal Landforms (Coastal  Arch)
Do a full fieldsketch of this coastal landform and underneath it explain the
process by which it was formed.
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plained that each section of the report requires cer-
tain language structures. For example, the procedure
requires transitions such as first, next, finally; the
results section requires labelling and explanation of
graphs, tables, diagrams, and sketches; and the con-
clusion section requires students to use language of
inference, e.g., "From this we can conclude that ..."
"This can be explained in the following way ...."

Journals
In the journal entry, the students are encouraged to
write about what they learnt on the fieldtrip, their
impressions, and their suggestions on how the
fieldtrip could have been improved. The journals can
thus provide not just an opportunity for the students
to express, in written form, their personal feelings
about the trip, but also a useful evaluative tool for
teachers for the planning of future fieldtrips.

Poster Sessions/Oral Presentations
Students make up posters using their field sketches
or photographs. These, along with a video are used
to orally present what the students have done and

learned during their fieldtrip. These visual aids can
be used as posters in the classroom or on the school
notice board as motivational displays for the stu-
dents involved in the course and as a way of inform-
ing other students or school personnel of what the
class has done.

Conclusion
Going outside the classroom with clear educational
aims can produce success in a variety of language and
social skills. The activity outlined here can be adapted
to other content areas, such as art history (visits to
galleries); psychology: (conducting surveys); history
(museum visits or walking tours); economics and
business (visiting factories or local businesses); envi-
ronmental science (conducting surveys, collecting
data, or visiting landfill sites.) This activity has not
only proved to be highly motivating, but it is also a
very clear indicator of the value of thinking, teaching,
and learning beyond the classroom context.

Wendy Bowcher teaches in the English Language Pro-
gram at Obirin University, Machida.

Practice With A Purpose
by Eleanor Kelly and Joanie Gilbert

Do you need a successful activity for large classes
that not only reinforces specific grammar structures
and useful expressions but also keeps the students'
motivation and interest high? If yes, consider the
following lesson. Although the activity works well at
any time during the academic year, here it is de-
signed for use as a first-day activity.

Preparation
The materials needed for this activity are: envelopes
(one per student), 10 x 10 cm. pieces of different
colored paper (one of each color per student), and
clear plastic bags (five per class).

The Lesson
Preteach the following expressions and encourage
the students to use them during the lesson:

Would you please repeat your questions?
Could you speak a little slower?
What does _______mean?

Warm-up by asking the students what they
would like to know about you, the teacher. With
some prompting, guiding and examples, the stu-
dents begin to respond with questions such as
"What's your name?", "Where do you live?",
"Where are you from?", "What do you do in your
free time?", "Who is your favorite actor?"  Remind
the students to be careful when asking the ques-
tions. They need to maintain a friendly, interested

tone and avoid sounding as if they are conducting a
police interrogation.

The teacher records appropriate questions on the
board and adds some if needed. Then the teacher has
the students ask the teacher the questions. The
teacher should answer in complete sentences, writ-
ing each personal answer on the board next to the
matching question.

Next the teacher distributes the colored paper, one
of each of the five colors to each student. Ask the
students to write their own answers to each of the
questions written on the board - one answer on each
piece with all students using the same color for the
same question. Make sure the answers are written in
complete sentences (e.g., on the green paper, "My
name is Mayumi Sato.") It's best if the teacher circu-
lates around the room making sure the directions
have been understood and assisting students that
might need further clarification. After the students
finish, ask them to put their papers in the appropri-
ate plastic bags-one bag for each color.

The teacher next passes the bags around and each
student takes one of each color. If students get their
own answers, ask them to put them back and take
another one. The teacher also gives each student an
envelope on which the student writes his or her
name. The teacher explains that the envelope is a
kind of "mailbox." The students should stand up and

My Share

MY SHARE, cont'd on p. 56.
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Hot graphics! Cool fashion!
Fun, easy dialog!
TALKING  TIME has it all!

w Looking for a way to “breath some life” into those oh-so-hard to
motivate high school/college/young adult classes? TALKING
TIME is for you!
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teenagers. AND IT worked!
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edited by  masaki oda
All news pertaining  to official JALT organizational activities should be sent to the JALT News editor at the address listed in the Masthead
Deadline for submission is the 19th of the month. All copy is subject to editing for length, style, and clarity.

1993 National Officers’ Election Results

The results are in for the National Officers’ Election
for 1993. A total of 247 ballots had been received by
the closing date of November 20, 1993. The vote
went as follows:

President: David McMurray 228
Write-in votes 6
No vote 13

Treasurer:  Steve Sayle 226
Write-in votes 3
No vote 18

Membership: Laura MacGregor 130
Beniko Mason 99
Invalid ballots 11
Write-in votes 1
No vote 6

The Nominations & Elections Committee of JALT
declares that David McMurray, Steve Sayle, and
Laura McGregor have been duly elected to the
officer positions designated above. Term of office
will be for two years commencing on January 1,
1994  and expiring December 31, 1995.

Brendan Lyons, NEC Chairman
Kelly Ann Rambis, NEC Member

Manuscript Guidelines
for JALT Publications

These guidelines must be followed when submitting
copy to any JALT publication during 1994.

All English-language copy, regardless of destina-
tion, must be typed, double-spaced, on A4-sized
paper, with three centimeter margins. Manuscripts
should follow the American Psychological Associa-
t ion  (APA)  style. Materials which do not conform to
these guidelines will n o t  be considered. Please do not
send disk copies of articles with initial submissions.
When a full-length article has been accepted for
publication, the editor will request a disk copy if the
author is able to provide one.

All materials in Japanese should follow as closely
as possible the format in which they are to appear in
The Language  Teacher. This means, for example, that
titles and the author’s name should appear in romaji
in the proper locations. Please refer to the Guidelines
for Japanese Articles below for more exact informa-
tion. Note that all Japanese-language copy must be
sent directly to the Japanese Language Editor (ad-
dress in the Masthead).

The Language Teacher 19:1
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Chapter presentation reports and announcements
of meetings or positions must also follow the format
in which they are published in TLT. Please read the
appropriate sections below. Submissions to these
departments should be sent directly to the depart-
ment editor (names and addresses appear in the
Masthead of every issue of TLT, but as these editors
may change during the year, please check the most
recent issue).

The deadline for submission of chapter presenta-
tion reports and announcements of positions is the
19th of the month, two months before desired publi-
cation. Chapter meeting announcements must be in
by the 25th of the month, two months before desired
publication. Articles, “My Share,” “JALT
Undercover,” and “Opinions & Perspectives” contri-
butions may be submitted at any time.

The editors of TLT and the JALT Journal reserve
the right to make adjustments in the style of a
manuscript to have it conform to the general style of
the publication, without necessarily consulting the
author. The editors of TLT also reserve the right,
due to prior planning and consideration of space, to
publish an article in an issue other than the one
intended or desired by the author. Where this is
considered to be undesirable by authors, they are
requested to so indicate when submitting their
manuscripts. Those wishing unused manuscripts to
be returned should enclose a self-addressed enve-
lope with the proper amount of postage.

The editors regret that, as JALT is a not-for-profit
organization, remuneration for, or reprints of,  ar-
ticles cannot be provided to authors.

TLT will allow printing of its articles by other publi-
cations, as long as an acknowledgement is added and
The Language  Teacher  has given its consent.

Articles

The Language Teacher

The Language  Teacher  welcomes well-written, well-
documented articles of not more than 2,500 words in
English, or 20 sheets of 400-ji genko yoshi in Japanese,
concerned with all aspects of foreign language teach-
ing and learning, particularly with relevance to Japan.

On manuscripts, which must be typed, double-
spaced, on A4-sized paper, provide at least three-
centimeter margins at the top and sides, and avoid
putting extraneous material there. The author’s
name and affiliation should appear under the title.
Please use sub-headings throughout the article for
the convenience of the readers. When citing another
work, include the author‘s name, publication date
and page numbers. The list of works cited at the end
of the article should be double-spaced and follow
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APA (American Psychological Association) style. For
example, for citing a journal article, follow the model
Gathercole, S., & Conway, M. (1988). Exploring long-
term modality effects: Vocalization leads to best reten-
tion. Memory and Cognition 16 (2), 110-119. You may
include a short biographical statement to be published
at the end of your article, if you wish. A contact phone
number and address should be included at the bottom
of the last page or on a separate page.

English-language copy should be sent to the Edi-
tor; Japanese-language copy must be sent directly to
the Japanese Language Editor.

Book Reviews
The review copies listed in Recently Received each
month in TLT are available from the Reviews Coordi-
nator. If you are interested in reviewing a book listed
there, write to the Reviews Coordinator requesting a
review copy and guidelines for TLT or JALT Journal
reviews. If you want to review a book not listed in
Recently Received, write the Book Review Editors to
find out if it's currently under review and to request
book review guidelines. You should also contact the
TLT or JALT Journal Book Review Editor to check the
suitability of the book (or other matter, e.g. video or
computer software) for review. Be sure to include your
full mailing address with all correspondence.

Book reviews should be submitted to the JALT
Journal Book Review Editor or TLT Book Review
Editor directly. Book reviews are subject to length
and stylistic restrictions, and may be rejected for
other editorial reasons. Book reviews are also subject
to strict deadlines, usually within two months of
receipt of the review copy. Please do not request a
book for review if you are not sure you can meet
such a deadline. Reviews of inappropriate material
may be rejected unread. Reviews solicited by any
interested party cannot be accepted.

Interviews
Occasionally TLT publishes interviews with known
professionals in the field. If you are interested in
interviewing someone, you are required to consult
with the Editors first. Interviews should follow the
format of ones recently published in TLT. In terms of
style and choice of questions asked during the inter-
view, it is recommended that you read "Interview-
ers, Stand Firm," by Ron Sheen, which appeared in
the March, 1992 issue, p. 47. A copy of this article can
be provided upon request by the Editor.

Special Issues
The Editors encourage any editorially-conscious
member with expertise in a particular area of lan-
guage teaching and learning to solicit and guest-edit
contributions for a special issue. All ideas for special
issues should be discussed with the Editors about a
year in advance of desired publication. Two to three
months later, an outline should be sent to the Editors

containing the title of the issue, the titles of the lead
articles and authors' names, and mention of any
other material that is to be included in that issue. The
Editors reserve the right to request changes in a
manuscript in order to have it conform to the gen-
eral style of the publication or to refuse a manu-
script. The deadline for all manuscripts and
materials for a special issue is four months preced-
ing the publication date to allow for consultations.
However, it would be greatly appreciated if the
material could be sent well in advance of this dead-
line. Prospective guest editors are welcome to send
for detailed guidelines.

Opinions & Perspectives Department
This department includes articles of not more than
1,200 words in English, or ten sheets of 400-ji genko
yoshi in Japanese, expressing viewpoints of current
concern and interest to professionals in the language-
teaching field.

Readers' Views
This is a correspondence column. Responses to ar-
ticles or other items in TLT are invited. Submissions
of not more than 400 words should be sent to the
Editor by the 10th of the month two months prior to
publication in order to allow time to request a
counter-response to appear in the same issue, as
appropriate. All correspondence must be signed and
bear the address of the sender. TLT will not publish
anonymous correspondence unless there is a compel-
ling reason to do so, and then only if the editor
knows who the correspondent is.

Chapter Presentation Reports
The purpose of this section of TLT is to provide
information to the general membership about the
programs of the various chapters. Chapter reports on
presentations are to be 150-250 words in English, or
two to four sheets of 400-ji genko yoshi in Japanese,
using standard expository style, with objective lan-
guage, vocabulary, and syntax. Japanese versions
should avoid the use of non-standard Japanese and
Japanese-English phrases and must be sent to the
Japanese Language Editor.

JALT NewsPlease note that a chapter presentation
report will not be published if the same or substan-
tially the same presentation has been reported on in
TLT within the previous six months.

Reports of chapter or regional mini-conferences
may appear in TLT in lieu of a usual chapter report if
it conforms to the guidelines for Chapter Presenta-
tion Reports.

English copy should be sent to the Chapter Re-
ports Editor. Japanese copy must be sent to the Japa-
nese Language Editor.

My Share Department
This department is your opportunity to share your

JALT News



l  ENGLISH WITH JACK & JILL
English with JACK & JILL is ideally suited for Japanese
children starting to learn English at an early age The con-
tent of the course and the techniques used in its presentation
are the result of much trial and error in the classroom The
material underwent a continual revision  until the editors
were satisfied that a very effective  series of  lessons, with
real appeal to children, had been produced.
The series is based on a “spiral approach”. the material
taught gives continuous practice in the simplest patterns of’
spoken English. The things a child would want to say are
practiced again and again, laying the foundations for good
language habits.
Frequent changes of activity, games, coloring, etc., help to
maintain interest  and teach English while playing. The four
skills-hearing, speaking, reading and writing are taught
in this order. Each level begins at zero, while the material in
Level Two is introduced faster and goes much further than
in Level One.

LIST OF MATERIALS
nTeacher’s Supplement l  Card Set (360 cards + Phonics Taps)

@Level  1. . ..Workbooks l-4, Teaching Scripts  l-4. Taps Sets l-4 @Level  2  Workbooks l-4. Teaching Scritp,  Tape Sets l-4

nLevel 1 . . . ..Workbook  Set (Workbooks 1-4)

l PLAY ENGLISH PLAY ENGLISH is a Workbook & Card Set (plus a phonics
tape) designed to TEACH while playing. A new approach to
teaching children, using versatile cards to  teach full lessons of
practical English in  a much more enjoyable way than any text-
book. It can be used as a supplement or as main course material.
In these 43 lessons, teachers will find many novel ways of doing
what they thought only a textbook and blackboard could do.

LIST OF MATERIALS
*Workbook &  Card Set (360 cards + Workbook + Phonics  laps)

l  Teachrng Manual nWorkbook

l POSTERS (ACTUAL SIZE: 90X60cm.)
Alphabet Poster: Contains  many full-color pictures i l lus t ra t ing  the  26  letters,  the  four
seasons and the months of the year With this  poster both lower case  and capital  letters
can be  taught. as well as numbers and the days of

week.
Activity Poster: Presents  many  subjects  of  conversa-
tion and daily activities. A Teaching Script suggests a
number of procedures

l SONG TAPE
These tapes were made as an aid to teaching  E n g l i s h .
The guiding principle  is that children’s learning ac-
tivities should be fun. The songs have the additional
pedagogical  advantage mat, by learning them. the stu-
dents can get a fuller sense of English pronunciation

and rhythm.

~66s a~WDri%,‘F@~l  2-6  T E L  0797(3  1)3452
FAX.0797(31)3448
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best activities: those ideas that involve your students
and, perhaps, offer insights into language teaching at
its best. Priority is given to activities useful in a
variety of teaching situations, and which reflect
principles of progressive language teaching. Any
accompanying artwork should be in black and white,
and either not copyrighted or accompanied by per-
mission in writing to reprint.

Manuscripts should be sent to the "My Share
Editor." Japanese copy must be sent to the Japanese
Language Editor.

Announcements:
Meetings, Positions and Bulletin Board
TLT wishes to do everything possible to help publi-
cize the programs, courses, and other events and
services created and organized for the JALT mem-
bership, as well as publish position openings. To
ensure a prompt flow of information, each chapter is
urged to have an articulate, deadline conscious of-
ficer to handle submissions.

Meetings---Announcements for chapter or SIG
meetings must follow exactly the format used in
every issue, i.e., topic, speaker, date, time, place, fee,
and other information in that order, all correctly
spelled. If there are two or more topics, number them
and number the corresponding speakers (but don't
number two speakers if they share the same topic).
Below the essential information, a brief objective
description of the presentation and speaker is accept-
able. Avoid phrases such as "This will be fun for all
and you must come." Lengthy descriptions will be
edited at the discretion of the Chapter Meeting An-
nouncements Editor. Please see any recent issue of
TLT to check the format. Japanese-language meeting
announcements must be sent to the Japanese Lan-
guage Editor, or they may not be published on time.

If there is space available, maps will be printed on
request. Preference is given to maps of new loca-
tions, or for joint meetings involving members from
other chapters. Ideally, maps should be clear copies
in black and white of previously published maps.
Essential information should be in romaji. This can be
typed and pasted on if it doesn't appear on the origi-
nal. Whatever lettering you use should be clear. If
you have no printed map, draw one with India ink.

TLT is generally delivered within the first week of
each month; if your meeting is to take place during
this time, it should be announced in the previous
month's issue. The deadline is the 25th of the month
two months prior to desired publication. All English-
language announcements for meetings should be
sent to the Chapter Meeting Announcements Editor;
Japanese-language items must be sent to the Japa-
nese Language Editor.

Chapter Mini-Conference Announcements---As a
service to members, TLT will print one-half page (B5)
announcements for chapter mini-conferences (of at
least six hours duration) organized by chapters and

N-SIGs without charge. Announcements must be
camera ready copy submitted on B5 paper (one half
page); announcements may appear only once. En-
glish language announcements should be sent to the
Editor; Japanese language announcements should be
sent to the Japanese Editor.

Job Information Center/Positions---Announcements
in the JIC/Positions department should be submitted
on the form that is provided with the announce-
ments in every issue. Fax or mail it to the JIC/Posi-
tions editor (listed in the masthead) by the 19th of
the month, two months before desired publication.
Announcements should not contain exclusions or
requirements concerning gender, age, race, religion,
or country of origin ("native speaker competency"
rather than "British" or "American"), unless there
are legal requirements or other compelling reasons
for such discrimination. In the case of this, the rea-
sons should be clearly explained on the job an-
nouncement form. The editors reserve the right to
edit ads for clarity, and to return ads for rewriting if
they do not comply with this policy.

The Bulletin Board---This column is for publicizing
non-JALT conferences, workshops, courses and
seminars, as well as calls for papers for these or any
other function sponsored wholly or partially by
JALT. Concise copy should be submitted in the
format used in the column. Editing is at the discre-
tion of the Bulletin Board Announcements Editor.

It should be noted that neither The Language
Teacher nor the JALT organization guarantees the
claims of any advertiser. Items in these departments
are published free of charge.

All English-language announcements should be
sent to the Bulletin Board Announcements Editor;
Japanese-language items must be sent to the Japa-
nese Language Editor.

Announcements will appear only once. Notices of
conferences and calls for papers can appear once in
the Bulletin Board, and then can appear every
month in the Conference Calendar column until the
month of the conference. Separate arrangements for
a notice to appear monthly in the Conference Calen-
dar column should be made with the Conference
Calendar Editor.

N-SIG Column and Conference Calendar
TLT has two monthly columns specifically for an-
nouncing N-SIG news and news about international
conferences. Contact the N-SIG Column Editor and
the Conference Calendar Editor for submission
requirements.

International Conference Reports
If you plan to attend an international conference in
the future and are interested in writing a short report
(1000 words, or about five pages of double spaced
A4 paper) on the conference, contact the Editor.

JALT News



Wondering how to get your students talking? If your groups are
anything like the ones we’ve been working with, perhaps you’d
like to see Teamwork. Every activity in this series was used by
our Japanese students and repeatedly revised and refined.

rk features a wide variety of activities,
ranging f r o m  s i m p l e  A / B  ex-

hanges to projects
for freer speaking, all
within the possibili-
ties of beginner and
ower intermediate

0 A conversation course for senior
high, college, and adult ages-de-
signed specifically for Japanese
speakers.

0 Communicative activities, rich in
vocabulary,  in an attractive and
colorful layout.

0 Cultural themes and values.
0 Extensive Teacher’s Guides with suggestions and extras.

m seido language institute
12 - 6 Funado-cho, Asiya-shi, Hyogo 659, Japan TEL.0797-31-3452 FAX.0797-31-3448
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JALT Journal

The ]ALT Journal welcomes practical and theoretical
articles concerned with foreign language teaching
and learning in Japanese, Asian, and international
contexts. Areas of specific interest include the fol-
lowing: curriculum and teaching methods; class-
room centered research; cross-cultural studies;
teacher training; language learning and acquisition;
and overviews of research and practice in related
fields. The Editors encourage submission of full-
length articles, short articles and reports, reviews,
and comments on earlier ]ALT Journal writings (for
the “Point to Point” section). Articles should be
written with a general audience of language educa-
tors in mind. Statistical techniques and unfamiliar
terms should be explained or defined.

Style
JALT Journal uses the Publication Manual of the Ameri-
can Psychological Association (available from the Order
Department, APA,  1200 17th St., NW, Washington,
D.C.). Consult recent issues of JALT Journal or TESOL
Quarterly for examples of documentation and refer-
ence lists. This is a strict requirement. Also, remem-
her to give  precise page  numbers of cited  work in
both the text and reference list.

Format
No longer than 20 pages, including reference list,
typed on A4 or 8 l/2” x 11” paper, and double-spaced.
This is a strict requirement. Writers must supply
camera-ready diagrams or figures (if any) before final
publication. (Research Forum: 1,200 words.)

Materials to be Submitted
l  Two paper copies of the manuscript
l  One Macintosh, IBM  PC, or 9801 computer disk

version. (The disk will be returned. If the manu-
script is not on disk, please send an extra paper
copy.)

l  Abstract (less than 200  words)
l  Japanese  translation of title and abstract if possible
l  Running head title (about 5 words)
l  Biographical sketch(es)  (no more than 50 words)

Evaluation Procedure
Manuscripts are subject to blind review  by two
readers. ‘The author’s name and references  that iden-
tify the author should appear only on the  cover
sheet. Evaluation is usually completed within two
months.

Restrictions
Papers sent to JALT Journal should not have been
previously published, nor should they be under
consideration for publication elsewhere. We regret
that paper manuscripts cannot be returned.

Address for Manuscripts and Inquiries
See the Masthead of the most recent issue of The
Language Teacher for the Editor’s address.
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Active Listening:
Building Skills for Understanding

Marc gesen and Steven Brown

+ for 1.

He1

ow intermediate to
intermediate level learners

 
+ pre-listenmg  schema building /. . . ,

activities

+ 20 engaging, task-based units,
each built around a topic,
function, or grammatical theme

+ careful balance of varied listening activities

+ natural recordings with a range of accents

+ a speaking activity in every unit

-~-------------------------------------------------------------------------------
If you would like to receive an inspection copy of Active  Listening, please contact:

Cambridge University Press, c/o United Publishers Services Ltd, Kenkyu-sha Building,
9,  Kanda  Surugadai 2-chome,  Chiyoda-ku, Tokyo 101. Tel: (03) 3295-5875 Fax: (03) 3219-8417
Kansai office Phone/Fax: (078) 822-0994



r
COBUILD

Helping Learners with Real English

COBUILD is the Collins Birmingham University International Language
Database. All examples in COBUILD publications are taken from COBUILD’s
Bank of English, a computerised corpus of over 150 million words. These real

examples, together with clear definitions written in natural English, mean that
COBUILD represents English as it is actually used today.

70,000 References 90,000 Examples
Hardcover 0 00 375021 3
Paperback 0 00 370023 2

55,000 References 60,000 Examples
Paperback 0 00 370285 5

COLLINS
~~~~IL~- _,,  1_1  I .

STUDENT?3

40,000 References 30,000 Examples
Vinyl cover 0 0 0  3 7 0 4 2 7  0
Paperback 0 00 370315 0

Classroom edition 0 00 370564 1
Self-study edition 0 00 370563 3

For more information or samples contact: For orders, contact our exclusive importer and
David Gray, HarperCollins  Publishers, stockist:  Shubun International Co Ltd

1-2-1 Sarugaku-cho, Chiyoda-ku, Tokyo 101. 4-12-7 Komagome, Toshima-ku, Tokyo 107.
Tel: (03) 3291-6343  Fax: (03) 3294.-8284 Tel: (03) 3915-0800 Fax: (03) 3915.8290



ScottForesman English

On Your
Level: Junior high school

Stock in Japan January 1994

In Contact, 1 & 2 On Target, 1 & 2 In Charge, 1 & 2

For more information contact:
David Gray
HarperCollins  Publishers
1-2-1 Sarugakucho
Chiyoda-Ku
Tokyo 101, Japan e ScottForesman
Tel: 03-3291-6343/6344
Fax: 03-3294-8284
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Personnel Changes
for The Language Teacher

Aside from a new cover color and a new logo, we have
some changes  in  personnel  to  repor t .  Having served as
the Editor of The Language Teacher  for 1993,  Greta
Gorsuch  i s  r e t i r i ng  and  wi l l  con t inue  a s  Pub l i ca t ions
Board Chair .  Gene  van Troycr,  formerly Associate
Edi tor ,  wi l l  t ake  over  her  du t ies  as  Edi tor  for  1994;  and
Lyneve Rappe l1  wi l l  t ake  the  pos i t ion  o f  Ass i s t an t
Edltor. Naoko  Aok i  wi l l  con t inue  a s  TLT’s  Japanese
language  edi tor ,  and  Masaki  Oda  wi l l  be  s tay ing  on  as
JALT  News edi tor  and Conference Calendar  edi tor .
Steve McCarty  wi l l  replace  David  Wood as  the  Of
Nat iona l  SlGnificance  depar tment  ed i tor .  Also  jo in ing
our  ed i to r ia l  team is  Barry Mateer  as  the  new edi tor  of
the My Share department ,  taking over  for  El izabeth
King;  and Cathy Sasaki  as  our  new Chapter  Meet ing
Announcements  edi tor .  Jo in ing us  as proofreaders are
Nicholas  Mil ler  and Laura  McGregor ;  and as  t rans la-
tors  are Hiromi Morikawa and Tomoko van Troyer.

We would  l ike  to  ex tend  our  thanks  to  a l l  those  who
have newly  lef t  or  joined our  s taff ;  and even greater
thanks  to  those  who  con t inue  work  wi th  us :  Adr ienne
Nicosia, Brad Visgat is ,  Sandra Ishikawa,  Masao
Sanchira, Ruth McCreery,  Hiromi Morikawa, Richard
Parkrr,  Kevin Ryan,  Tamara Swenson,  Harold
Melville, Tim Newfields, and Sonia Yoshitake.

MY SHARE, cont 'd from p.42.

circulate  to  f ind the owners  of  each piece of  paper
and “deliver” it to their “mailbox.” For example, if
student A has a paper that says “I’m from Naka-ku,
Yokohama,”  tha t  s tudent  should  ask  another  s tudent
“Where are you from?” If  the answer matches the
information on the paper, the student who asked the
ques t ion  can  “de l ive r”  i t  t o  the  s tuden t  who  an -
swered.  I f  the  answer  doesn’ t  match,  the  s tudent
who asked the question should respond with a com-
ment such as, “Oh, really?“, and give their own
information before moving on to another student.
The teacher  should  move around the  c lassroom
assisting with intonation, pronunciation, other prob-
lems, or simply listening. By the end of the activity,
each  s tudent  has  had  an  oppor tun i ty  to  p rac t ice  the
ques t ions  and  responses  severa l  t imes .

Everyone  i s  focused  on  and  involved  in  the  t ask
because  they  want  to  “del iver”  a l l  of  the i r  papers  as
quickly  as  poss ib le .  Af ter  a l l  the  papers  have  been
delivered to their rightful owners, students can sit
down. Of course, no one wants to be last! The first
three students to finish write their names on the
board .  F ina l ly ,  the  s tudents  in t roduce  themselves  to
the  whole  c lass  or  to  a  smal l  group i f  the  c lass  i s  very
large ,  us ing  the  papers  as  cues .  I t ’ s  bes t  i f  they  t ry
not  to read,  but  some students may feel  more secure
having the papers  in  front  of  them to refer  to .  At  the
end of  the  c lass  the  teacher  can col lect  the  envelopes
and use the information as reference information on
the  new s tuden ts .  This  ac t iv i ty  can  be  used  to  prac-
t ice  useful  express ions  or  an endless  number  of
grammar s t ructures  such as  verb tenses ,  preposi-
t ions ,  adjec t ives ,  i f -c lauses ,  and wh-ques t ions .  We
have  found  tha t  the  s tuden t s  rea l ly  en joy  th i s  ac t iv i ty
and get better and faster each time it is used.

Teacher to Teacher: Call for Questions
The Editors of The Language Teacher are inaugu-
rating a new column designed to put teachers in
communication with one another over common
pedagogica l  concerns .  We would  like t o  a s k  y o u ,
our readers, to send us questions you want
answered by  other teachers. Examples might be,
“How can I create effective pair work activities?"
or  “What  a r t  some ways  I  can  ge t  s tudents  to
create their own learning goals?” We will pub-
lish questions  you submit to us and invite 400-
word responses from our readership. Please
submit your questions to Gene van Troyer, TLT
Editor (address on p.  1).

The Language Teacher 19:1

56



BIG CHANTS: I Went Walking

BLACK CAT, GREEN DUCK, PINK PIG . . . COW

BIG CHANTS, BIG SMILES, GOOD CLASS . . . WOW

BIG BOOK, CASSETTE  AND TASK, GREAT DEAL . . . NOW

Carolyn Graham’s Big Big Chants I Went Walking is now available in a complete set

which includes the big book, activities book, cassette tape and instructor’s manual. The

unique cassette recording features Ms. Graham’s famous voice on Side A and the rhythm

of several talented children on Side B. Two of the chants are set to song. Language

is carefully recycled and the activities book offers a variety of tasks at different levels.

Multi-level capabilities make this course perfect for young learners’ classes today. Return-

ees and beginners can benefit from the same material thanks to different follow-up tasks.

BIG CHANTS gives your students an enjoyable way to practice structure and internal-

ize vocabulary.
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JALT News: TLT Index

The Thirteenth Annual Index for The Language Teacher
This thirteenth annual index gives information needed to find feature articles, interviews, conference reports, My
Share articles, opinions, book reviews, and other items that were published in the twelve issues of The Language
Teacher in 1993. A sample entry is:

Drawing Out: Personalized, Whole Language Activities. S. Bassano & M. Christison (Eds.). rev. Jeff Platt. XVII:1;
56-57.

This is an entry for a book review. It gives the title of the book (Drawing Out...), the authors (S. Bassano & M.
Christison), the reviewer (Jeff Platt), and where it is located: volume XVII (1993), number 1 (January), pages 56-57.

Feature Articles by Subject Matter

ELT Professional Publications
Publications Around the World. Roger Davies. XVII:10; 40-

41.

Global Issues
An Annotated Bibliography of Global Education Resource

Books. Kip Cates. XVII:5; 17-23.
LINGUAPAX, Language Teaching and Global Education.

Kip Cates. XVII:5; 3-4.
Overseas Tours to Research Social Issues: Language Learning

Through Experiential Education. Don Hinkelman.
XVII:5; 5-10.

Grammar Instruction
Teaching Perfective Forms Using Cuisenaire Rods. Leslie

Koustaff. XVII:12; 23-27, 39.

JALT 93 Main Speaker Profile
Elite Olshtain, An Applied Linguist. Yuko Taniguchi. XVII:9;

13-14, 35.

Japanese as a Second Language
Developing Bottom-up Processing Ability in JSL Listening

Comprehension. Noriko Kanda, XVII:11; 17-21.
Report of a One-Semester Global Education Program. Kiyoko

Sueda & Nobuko Sakamai. XVII:5; 29-33.
A Study of Teacher Question Structure in JSL Classrooms.

Masao Sanehira. XVII:1; 11-15.
Towards Teaching Japanese as Education. Hiroyuki Nomoto.

XVII:6; 17-20, 47.
TV Using Self-Directed Learning for JSL Students. Mari

Nishitani. XVII:4; 9-13.

Learner Training
Some Practical Suggestions for Learner Strategy Training. H.

Douglas Brown. XVII:8; 3-5.

Lexicography
Insights Into Vocabulary Through Authentic Corpora. Della

Summers. XVII:8; 21-22.
Seeing is Believing: Corpus Evidence Used in Teaching.

Gwyneth Fox. XVII:8; 7-8, 22.

Listening
Creating Active, Effective Listeners. Marc Helgesen.

XVII:8; 13-14.

Program Evaluation
Creating Student Evaluation of Instruction Forms.

Suzanne Yonesaka. XVII:4; 19-24.

Pronunciation
Kana in za Kurasuruumu. Gregory Jember. XVII:1; 21, 33.

Action Research
Action Research: What, How and Why? David Nunan.

XVII:1; 15-18.

Classroom Methodology
The Effects of Suggestopedic Training in a Senior High

School Classroom. Mami Nishi. XVII:7; 19-22, 29.
An EGTM: What Is It? Ron Sheen. XVII:6; 13-16, 48.
An Invitation to Suggestopedia. Kazuhiko Hagiwara. XVII:7;

7-12.
Myth and Fairy Tale in the Classroom. Preston Houser.

XVII:9; 23-27.
Report on E. GatevaÕs Suggestopedic Italian Course: Part

One. Isao Nakamura. XVII:7; 23-25.
Report on E. GatevaÕs Suggestopedic Italian Course: Part

Two. Isao Nakamura. XVII:8; 25-27.
What Suggestopedia Has to Offer. Barbara Fujiwara. XVII:7;

13-17.

Computers
Creating a Database of ELT References. Rob James. XVII:11;

13-15, 39.

Content-Based Instruction
Global Issues in a Content-Based Curriculum. Tamara

Swenson & Bill Cline. XVII:5; 27, 40.
Using Content-Based Instruction to Improve Vocabulary

Retention. Maidy Kiji & Yasuharu Kiji. XVII:1; 3-5.

Culture
Conducting Effective Pre-Departure Orientations for Japa-

nese Students Going to Study Abroad. Barbara Johnston.
XVII:6; 7-11.

Exploring the Development of Language and Cultural
Awareness. Mike Wallace. XVII:8; 23-24.

How Not to Be a Fluent Fool: Exploring the Cultural Dimen-
sion of Language. Milton J. Bennett. XVII:9; 3-5.

Teaching Culture: Knowledge? Skill? Attitude? Awareness?
Kathleen Graves. XVII:8; 9-10.

Curriculum
Multi-Language Learner Strategies and Curriculum Design.

David McMurray. XVII:2; 19-22.
The New Monbusho Guidelines. Richard Goold, Christopher

Madeley & Nigel Carter. XVII:6; 3-5.
The New Monbusho Guidelines, Part Two. Nigel Carter,

Richard Goold & Christopher Madeley. XVII:11; 3-5, 39.

EFL in Other Countries
Language Teaching in Vietnam. Tran Van Phuoc & Le Thi

Huynh Trang. XVII:9; 7-9.
Teaching EFL to Blind Children. Yu-hsi Wu. XVII:4; 15-17.
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(Correction of chart in XV11:4;  65) Teaching Students About the Media by Becoming It. Saya

Reading 
Woods. XVII:6;  25-27.

The Conspiracy of Narrative. Robert O’Neill. XVII:8; 19-
20.

EPER: A Valuable Resource for Extensive Reading. Julian
Bamford &  Roberta Welch. XVII:8;  29, 39.

Teach ing  Ch i ld ren
A Pragmatic Approach to Cross Cultural Communication:

The MAT Method. Ritsuko Nakata. XVII:8; 11.
Teaching Global Issues to Children. Mineko Yoshimura.

Roles of Teachers and Students
The Acculuturation  of Oral Language Learners and In-

structors in EFL. David Greene &  Lawrie Hunter.
XVII: 11; 6-9, 47.

XVII:5; 11-15.

Teaching Other Foreign Languages
Beating Those Bonjour Blues. Kathleen Yamane. XVII:2;

37-40.
Conflict Resolution in the Communicative Classroom.

Trevor Sargent. XVII:5; 25-26.
First Day Activities: Problems  and Solutions. Brian

Bresnihan. XVIl:4; 5-8.

Cuisenaire Rods in the L2 Classroom. Nadine Battaglia.
XVII:2;  5-9.

Further Foreign Language Learning in Japan. Rudolph
Reinelt. XVI1:2;  3.

Three Areas for Reducing Teacher Workload. Momoko German in Japan: Himeji-Dokkyo. Wolfgang Nitz. XVTI:2;
Adachi. XV11:8;  31. 11,17.

What’s in a Task? Stewart Hartley. XVII:4;  3-4, 37.
Towards Proficiency as a Writing Class Teacher. John

Kemp. XVII:12; 29-33,  43.

The Korean School System in Japan. Han Hon Sop. XVII:2;
2 9 .

Why Do Students Cheat on Their Homework? An Infor-
mal Investigation. Stephen Ryan. XVII:1O;  35-39.

Speaking

Main Points of Teaching Chinese  Grammar to Foreigners.
Wenqing  Xie (trans. Tomiko Yuyama). XVII:2;  23-27.

A Publishers’ List of Foreign Language Materials.
Rudolph Reinelt. XVII:2; 41.

Student Recordings: Iheir  Uses in the EFL Classroom.
Tony Skevington. XVII:12;  9-15, 19.

TANDEM  or How  to Encourage Foreign  Language Prac-
ticc Outside the Classroom. Helen Kraemer. XVII:l2;

Russian Language Education at Kagawa University. Isamu
Yamada. XVII:2; 31-35.

Vom “Kennen” zum “Konnen”: Learning German in a
Japanese University. Barbara Menzel. XVll:2;  13-17.

3-8.

Student Projects
Simulating News Shows: A Group Project Using Videos.

Eri Karimata. XVII:l2; 17-19.

Testing/Assessment
Assessing Students in Junior and Senior High School.

Richard Goold,  Chris Madeley &  Nigel  Carter. XVII:l;
7-9.

Testing Made-for ELT Videos. Valerie Benson. XVII:9; 15-19.

ANNOUNCING
Tokyo JALT’s February  Conference

LANGUAGE TEACHING TRENDS IN JAPAN
At Bunkyo Women’s College Sunday, Feb. 20th, 1994 9:30-1 6:45

Speakers : %#  @Q’i (%SHBEhT)  %II~~~~~L~%~~~~&%E~~~
Dr. Graham Law (Waseda Univ.) : university influence on secondary education.
?IGl II (XW&‘)  ~~~tllt6i~~~~~(bB~~~~~~~1=~I/~~C,
Marc Helgesen with practical ideas for teaching large classes.
we m!i!  (Rs?WmsikY)  ?J---5rL.  3 -: 3-c+---> 3 ~(7%H%i8it~711~~o
Paul Wadden (KU) on trends in college language teaching.
Robert Juppe (Monbusho) on recent educational reforms.

PLUS :  Presentations on topics including teaching chi ldren, team teaching, practical ideas
for junior and senior high school classes, use of new media, and teaching trends in Japan.
PLUS : Displays by major publishers - choose your texts for the year!
Fees : ¥1,000  (JALT members/students) / ¥2,000  (others), at the door.
&: Saturday (Feb. 19th) afternoon workshops organized with AJET. Featured speaker : Dale
Bay (Daily Yomiuri columnist). For details, see next month’s Language Teacher.
Location : Bunkyo Gakuen (Bunkyo Women’s College) is on Hongo Dori,  approx. 15 minutes’ walk
from : Hakusan  (Toei  Mita line), Nezu (Chiyoda line), or Hongo San-ohome (Marunouchi line) stations.
For Info Call : Will Flaman 03-3816-6834 or Richard Smith 03-3916-9091
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Textbooks
Selecting Textbooks: A Checklist-Part 1. Duncan Dixon.

XVII:6; 33.
Selecting Textbooks: A Checklist-Part 2. Duncan Dixon.

XVII:7; 29.
Selecting Textbooks: A Checklist-Part 3. Duncan Dixon.

XVII:8; 27.
Promoting Communication Barriers Through ESL/EFL

Coursebooks. Trevor Sargent. XVII:11; 16-20.
Textbook vs. Authentic Dialogues: What's the Difference?

Dale Griffee. XVII:10; 25-33.

Video
Interactive Video and Hypermedia: WhereÕs the Beef?

Donna Hurst Tatsuki. XVII:10; 19-24.
Smile, YouÕre on Candid Camera. John Fanselow. XVII:10;
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3-5.
Sociolinguistic Consciousness-raising Through Video.

Kenneth Rose. XVII:10; 7-9.
What Students Can Learn from ORILLAS Sister Class

Project. Eiko Kato. XVII:10; 11-17, 33.

Vocabulary
Grammatical and Semantic Relationships in the Monbusho

List of 507 Words. James Dean Brown. XVII:11; 41-47.

Writing
The Country Club Composition Class. Gabriel Yardley.

XVII:4; 25-29.
Selective Editing. Reed Venrick. XVII:6; 21-23.

Book Reviews

A Way With Words 1 & 2. Stuart Redman & Robert Ellis. rev.
Jeff Platt. XVII:6; 45-46.

Alternatives: Games, Exercises, and Conversations for the Lan-
guage Class. Richard & Marjorie Baudains. rev. Ruth
Marie Maschmeier. XVII:3; 51-53.

American: Past and Present, Volumes 1, 2 &3. Katherine
Harrington. rev. Michael Furmanovsky. XVII:12; 59-60.

Applied Linguistics English Language Teaching. Roger Bowers &
Christopher Brumfit (Eds.). rev. Derek Webster. XVII:9;
63-65.

BBC English Dictionary. John Sinclair (Ed.). rev. Malcolm
Benson. XVII:8; 48-49.

Beyond Language: Cross-Cultural Communication (2nd ed).
Deena R. Levine & Mara B. Adelman. rev. Roger Davies.
XVII:12; 57-58.

Black River. Maria M. Owen & Kelly O'Hara. rev. Nicholas
Miller. XVII:6; 46-47.

Business Communication (Second edition). Deborah C.
Andrews & William D. Andrews. rev. Barbara Stoops.
XVII:1; 55-56.

Business Objectives. Vicki Hollett. rev. Barbara Stoops. XVII:1;
55-56.

Collins COBUILD English Usage. John Sinclair et al. (Eds.).
rev. Ron Grove. XVII:8; 47-48.

Communicative Grammar Practice. Leo Jones. rev. William
Murdoch. XVII:5; 53-54.

Computer Assisted Language Learning and Testing . Patricia
Dunkel. rev. Merritt Aljets. XVII:7; 45-46.

Conversation and Dialogues in Action. Zoltan Dornyei & Sarah
Thurrell. rev. Dale Griffee. XVII:9; 63.

Creating Wholeness Through Art: Global Artistic Creation of the
Education Training Process. Evelyna Gateva. rev. Leo
Boudreau. XVII:7; 43-45.

Deutsch Oder Was!? eine Einfuehrung ins Fremdsprachenlernen.
I. Marui & R. Reinelt. rev. Michael Redfield. XVII:2; 53.

Drawing Out: Personalized, Whole Language Activities. S.
Bassano & M. Christison (Eds.). rev. Jeff Platt. XVII:1; 56-
57.

Dream Machine. Sandra McCandless Simons. rev. Nicholas
Miller. XVII:6; 46-47.

Emerald Plane. Maria M. Owen. rev. Nicholas Miller. XVII:6;
46-47.

English Inc.: Functional English for Japanese Business People.
Frederick H. O'Connor. rev. Barbara Stoops. XVII:1; 55-
56.

Expanding Reading Skills: Intermediate 2 (2nd ed). Linda
Markstein & Louise Hirasawa. rev. Greg Hutton & Paul
Miller. XVII:12; 60.

Face to Face: Communication, Culture, Collaboration (2nd ed).
Virginia Vogel Zanger. rev. Roger Davies. XVII:12; 57-58.

First Class: English for Tourism Workbook. Michael
Duckworth. rev. Karen Fedderholdt. XVII:7; 46-47.

First Class: English for Tourism. Trish Scott & Roger Holt. rev.
Karen Fedderholdt. XVII:7; 46-47.

From the Beginning: A First Reader in American History. Judith
Bailey. rev. Suzanne Ledeboer. XVII:7; 47-49.

Help Yourself-A Resource  Book for English Teachers. The En-
glish Department of Tokiwamatsu Gakuen. rev. Alton
Cole. XVII:3; 55.

Increase Your Vocabulary. Colin Lacey, John Mahood,
Jonathan Trench & Edward Vanderpump. rev. Jeff Platt.
XVII:4; 49-50.

Is This Going to Be on the Test? Randall E. Majors. rev.
Suzanne Ledeboer. XVII:2; 55-57.

Japanese Labor Law. Kazuo Sugeno (trans. Leo Kanowitz). rev.
Monty Vierra. XVII:2; 57-58.

Keynote. Michael Rost & Anne McGannon. rev. Alice
Svendson. XVII:9; 61-63.

Kidnapped: Soccer Star. Maria M. Owen. rev. Nicholas Miller.
XVII:6; 46-47.

Language in Use: A Pre-intermediate Course. Adrian Doff &
Christopher Jones. rev. David Cozy. XVII:1; 57-58.

LetÕs Go. Ritsuko Nakata & Karen Frazier. rev. Sophie Grig.
XVII:10; 67-69.

Listening 1 & 2. Adrian Doff & Carolyn Becket. rev. Richard
Marshall. XVII:4; 45.

Listening First. Ann Chenoweth & Eloise Pearson. rev. Trevor
Sargent. XVII:3; 55-57.

Literature with a Small "L."  John McRae. rev. Michael Skelton.
XVII:3; 51-53.

Meaning Making: Directed Reading & Thinking Activities for
Second Language Students. Carol Dixon & Denise Nessel.
rev. Timothy Newfields. XVII:2; 53-55.

Mixed Ability Classes. Luke Prodromou. rev. Amanda Gillis-
Furutaka. XVII:6; 44-45.

Modern English: A Practical Reference Guide (2nd ed). Marcella
Frank. rev. Bruce Horton. XVII:11; 66.

More Comics and Conversation. Joan Ashkenas & cartoons by
Sergio Aragones. rev. Elizabeth Bigler. XVII:10; 69, 73.

Negotiating . Philip O'Connor, Adrian Pilbeam & Fonia Scott-
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Barrett. rev. Robert West. XVII:5; 54-55.
Night Ride. Sandra McCandless Owen. rev. Nicholas Miller.

XVII:6; 46-47.
Oxford Advanced Learner's Dictionary: Encyclopedic Edition.

Jonathan Crowther (Ed.). rev. Kathleen Foley. XVII:8; 49.
Oxford Pocket Basic English Usage. Michael Swan. rev. Gregory

OÕDowd. XVII:10; 65.
Peace Through Language Teaching: Papers of the Colloque

Linguapax 3. Albert Raasch (Ed.). rev. Marilyn Higgins.
XVII:5; 49.

People in Business. Michael Kleindl & David Pickles. rev.
Barbara Stoops. XVII:1; 55-56.

Reading 1 & 2. Simon Greenall & Diana Pye. rev. Michael
Furmanovsky. XVII:4; 45-47.

Reading for Meaning: An Integrated Approach to Language
Learning. Janet K. Swaffer, Katherine M. Arens & Heidi
Byrnes. rev. Maidy Lee Kiji. XVII:2; 55.

Reading in the Composition Classroom: Second Language Perspec-
tives. Joan Carson & Ilona Leki (Eds.). rev. Charles
Januzzi. XVII:11; 65-66.

Rhythm and Role Play. Carolyn Graham & Sergio Aragones.
rev. Randall Davis. XVII:10; 69.

Rhythmic Phrasing in English Verse. Richard D. Cureton. rev.
Torkil Christensen. XVII:10; 65-67.

Slices of Life: Writing From North America. Thalia Rubio (Ed.).
rev. Ron Grove. XVII:12; 60-61.

Space Colony 47. Sandra Simons & Jeanne Duprau. rev.
Nicholas Miller. XVII:6; 46-47.

Speaking 1 & 2. Joanne Collie & Stephen Slater. rev. Mary
Grove & Ron Grove. XVII:4; 47-49.

Starting English for Business. Donald Adamson. rev. Barbara
Stoops. XVII:1; 55-56.

Study Reading: A Course in Reading Skills for Academic Purposes.
Eric. H. Glendinning & Beverly Holmstrom. rev. Julie
Sagliano. XVII:5; 55.

Study Skills for Further Education (Minimum Social Proficiency):
A Curriculum Framework for Adult Second Language Learn-
ers. D. Nunan & J. Burton. rev. Lyneve Rappell. XVII:1;
58-59.

Study Speaking: A Course in Spoken English for Academic Pur-
poses.  Tony Lynch & Kenneth Anderson. rev. Julie
Sagliano. XVII:12;

Teach English in Japan. Charles Wordell & Greta Gorsuch
(Eds.). rev. Nelson Einwaechter. XVII:4; 50.

Teaching and Learning Vocabulary. I.S.P. Nation. rev. Kenneth
Herbert. XVII:6; 43-44.

Teaching ESL Writing. Joy M. Reid. rev. Duncan Dixon.
XVII:11; 64-65.

Teaching Tenses. Rosemary Aitken. rev. Antionette Meehan.
XVII:1; 57.

The College Handbook of Creative Writing. Robert DeMaria. rev.
Timothy Page. XVII:6; 44.

The Girl With No Name. Sandra McCandless Simons. rev.
Nicholas Miller. XVII:6; 46-47.

The Jericho Conspriracy. Vicki Hollett & Rick Baldwin. rev.
Rob Duncan. XVII:10; 67.

The Recipe Book: Practical Ideas for the Language Classroom. Seth
Lindstrom. rev. Ruth Marie Maschmeier. XVII:3; 51-53.

The Return: An English Suggestopedical Textbook. Evelyna
Gateva, Georgi Lozanov & Miroslava Konig. rev. Jennifer
Deacon. XVII:7; 43.

Train Wreck. Sandra McCandless Simons. rev. Nicholas
Miller. XVII:6; 46-47.

Understanding English Paragraphs. S. Kathleen Kitao & Kenji
Kitao. rev. Patricia Parker. XVII:1; 58.

Unicorn: English Course 1. M. Yoshida, K. Suenaga, T.

Yamada, K. Funai, S. Kuramochi & M. Watanabe. rev.
Masahiro Hayashi. XVII:5; 51-53.

Vistas: An Interactive Course in English 1, 2, 3 & 4. H. Douglas
Brown. rev. Ruby Asahina. XVII:11; 63-64.

Vistas: An Interactive Course in English, Teacher's Edition 1, 2,
3 & 4. H. Douglas Brown. rev. Ruby Asahina. XVII:11;
63-64.

Vistas: An Interactive Course in English, Workbook 1, 2, 3 & 4.
H. Douglas Brown. rev. Ruby Asahina. XVII:11; 63-64.

Visual Impact: Creative Language Learning Through Pictures.
David A. Hill. rev. Ruth Marie Maschmeier. XVII:3; 51-
53.

Word Power: Strategies for Acquiring English Vocabulary. Alan
Cunningworth & Philippa Ferst. rev. Ian Gleadall.
XVII:9; 65-67.

Waarudo Sutadiizu: Oshiekata Manabikata Handobukku (World
Studies 8-13: A Teacher's Manual). Simon Fisher &
David Hicks. rev. Shuichi Yonezawa. XVII:5; 50-51.

Writing 1 & 2. Andrew Littlejohn. rev. Paul Snowden. XVII:4;
49.

Interviews

Aitchison, Jean. by Naoko Aoki. XVII:12; 35-39.
Lozanov, Georgi & Evelyna Gateva. by Setsuko Iki. XVII:7; 3-

5, 12.

My Share

Anderson, Tom. Get Them Talking. XVII:11; 34.
Bragoli, Christopher. A Greater Vision: Teaching with Cap-

tioned Video. XVII:10; 61-63.
Bresnihan, Brian. Old Materials, New Ways. XVII:12; 47-49.
Browne, Charles. Teaching Communicative Strategies to

Develop Communicative Competence. XVII:6; 39-41.
Buckeridge, Douglas. "In The Picture": Ideas for using

Picture Cards in Class. XVII:1; 51-53.
Davis, Randall. Before the Bell. XVII:8; 43.
Fujii, Tetsuro. Classroom Management: Creating Motivation

by Use of a Clear Grading System. XVII:6; 37-39.
Gershon, Steven. Content in the Classroom: Approaching the

Media. XVII:1; 47-49.
Griffee, Dale. Teaching Pop Songs: Let Your True Colors

Shine Through. VII:8; 44-45.
Gruba, Paul. Debate in the Japanese EFL Classroom. XVII:2;

49-51.
Hayashi, Sumako & Tim Murphey. Fun Interactive Home-

work, XVII:9; 59, 67.
Hemmert, Amy. Grammar-Writing Journals: Where Fluency

and Form Meet. XVII:3; 47-49, 69.
Henry, John. The "Model United Nations": A Language

Learning Simulation for Global Awareness. XVII:5; 45-47.
Mateer, Barry. Let Your Fingers Do the Talking. XVII:4; 39-

43.
Nelson, William. Increasing Student-Initiated Communica-

tion and Responses. XVII:7; 39-42.
Nordquist, Gwenellyn. Body Music and English. XVII:2; 43-

49.
Rowe, Alicia. Five Ways to Increase Student Vocabulary.

XVII:12; 49-51.
Shirley, Irene. Out the Door. XVII:8; 44.
Skevington, Tony. Turn On-Tune In-Teach. XVII:9; 57.
Trabich, Eugene. Preparing Japanese Students for Overseas

Travel. XVII:11; 33-34.
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Opinion

Simmons, Thom. A Response to “A Note on Discrimination
and Jobs.” XVII:l;  43-44.

Barnard, Christopher. Classroom Research and the Class-
room Compact. XVII:ll;  49-51.

Bay, Dale. Terminating a Class. XVII:l;  44-45.
Brown, James Dean. Language Test Hysteria in Japan?

XVII:12; 4143.
Einwaechter, Nelson. Teaching Other  Foreign Languages.

XVlI:6; 31.
Mark, Kevin. Some Thoughts About “Global” Content.

XVI I:5;  3 7 - 4 0 .
McCarty, Steve. What N-SIGs  Mean for JALT. XVII:9; 31-35.
Neill,  David. Copyright: Running with Both Feet in Cement.

XVlI:10; 43, 53.
Sheen, Ron. An Unrepentant Reactionary’s Proposal for

Change. XVII:7;  27, 35.
Staff, Kevin. N-SlGs  and JALT’s  Organizational Evolution.

XVll:9;  29-31.
Stapleton, Paul. The Foreign  Language Teacher: The 21st

Century’s Blacksmith? XVII:4;  31-33, 55.

Reader’s Views -

Schmitt, Norbert. Comments on “Using Content-Based
Instruction to Improve Vocabulary Retention.” XVI1:5;
58.

Scott, James. A Reply to Dale Bay. XVII:3; 45.
Staff, Kevin. JET Program Objectives. XVII:2; 51.

Conference Reports (other than JALT 92)

Modesto, Don, Sherry Reniker &  Thomas O’Kelly.  1992
Tokyo JALT /SIETAR  Japan International Communica-
tions Conference. XVII:l;  42.

Rinnert, Carol. Report on Annual IATEFL  Conference.
XVII:10; 48-49.

Yoshitake,  Sonia. TESOL 93: “Designing  Our World.” XVII:8;
33,51.

Obituaries

Choseed,  Barnard. XVII:1  1; 59.
Pineault, Gilles. XVII:3; 43.
Wood, Gary. XVII:6; 29.

FUKUOKA JALT BOOK FAIR
J A N U A R Y  3 0 ,  1 9 9 3

10:00 a.m - 5 : 0 0  p.m.
Fukuoka Building 9th floor (Next to Tenjin Core Bld.)
free presentations! real coffee! free books!

Presentations
T i m e  C o m p a n y  Title
10:15 In te rcom Hold it, Lay it, Say it
11:05  Prentice Hall Regents Maximizing Student Involvement
11:55 Heinemann International  Survival English for Professionals
12:45  Cambridge Univ. Press V i d e o  T a c t i c s
1:35 M e y n a r d  Get Your Kids  Buzzing with  Buzz
2:25 Longman Real Time, Prime Time
3:15 Oxford Univ. Press Culture at the Basic Level
4:05 Liile America Lively ESL Games &Activities

Also displaying are:
Addison-Wesley Publishers
Banner Overseas Financial Services
Global  Media Systems
ISA (lnternnational Student Advisors)
Kinokuniya Book Store
Pengu in  Books  Japan
Se ido  Language Ins t i tu te
Thompson  Pub l i sh ing
Yohan Book Storew Fo r  mo re  i n f o rma t i on  ca l l :  Les ley  Kousta f f  092-925-3511

Presenter
Paul  Sh imizu
Lesley Koustaff
Vaughan Jones
Helen Sandford
Marc Benger
Steve Martin
Karen Frazer
Helen  Uch ida
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edited by Iyneve rappell
Calls-for-Papers? Symposia, conferences or colloquia? Seminars or seeking research possibilities? This is the column for you! Send your
announcements  to the B B  editor at the  address or phone/fax  number listed in the Masthead. Deadline: the 19th of the month. All copy i s
subject to editing for length, style, and clarity.

-Call for Papers-

3rd international Conference on Spoken Language
Processing

The 3rd International Conference on Spoken Language
Processing (ICSLP 94) by both humans and machines
covering  broad aspects of language and speech will be
held at the Pacifico Yokohama in Yokohama. Prospec-
tive authors are invited to propose papers in any of the
following technical areas relevant  to Spoken L a n g u a g e :  A.
Phonetics and phonology; B. prosody  of spoken lan-
guage;  C. production/generation  of spoken language;
D. auditory models for Second Language Processing
(SLP); E. perception of spoken language; F.
neuropsychology/psycholinguistics  of SLP  and percep-
tion; G. speech synthesis;  I. speech coding and transmis-
sion; J. speech enhancement, K.  automatic spoken
language recognition/understanding/interpretation;  1..
integration of speech a n d  natural language  processing;
M. analysis/synthesis  of discourse and dialogue; N.
cognitive models for SLP; O. identification/verification
of speaker and language P. neural networks for SLP; Q.
stochastic modeling for SLP: R. hardware/systems for
SLP;  S. assessment  and human  factors;  T databases/
standards  for SI  technology;  U. hearing/speech  impair-
ments  and aids;  V SL acquis i t ion/ learning;  W. educa-
tion for SL;  X. SL  technology in multimedia
environment;  Y. applications  of S L ` ;  Z. others.
Submission of an abstract implies a commitment to
submit a  4-page  camera-ready  version of the paper and
to  present the paper it t h e  abstract is accepted.  The
working languge  of the conference  is English.
Submission of Abstracts: Prepare  four copies of a 400-
word, l-page abstract. I he  abstract should contain the
title of the paper, name(s) of the author(s), and should
be followed  by  the  code(s)  of  re la ted technical area(s)
(A-Z)  listed  in the order of preference, and the name,
telephone  and fax numbers of the author(s) to who
acceptance/rejection  forms should be sent. The abstract
should be received by February 28, 1994  at the  follow-
ing address either by post or by E-mail to
Kazuhiko K a h e h i  Technical Program Chairman, ICSLP
94, NTT  Basic Research Labs,  3-9-l  1 Midori-cho,
Musashino-shi, Tokyo 180  Japan; E-mail: icslp94-
submit@tk.elec.waseda.ac.jp  (note: E-mail  abstracts
should be sent in plain text format). Contact the same
address for further information.

-Call for Papers-

T  h e  Communication Association of Japan 24th Conven-
tion, June 25-26, 1994, in Tama City, wants papers on the
areas of Communication, Language Teaching, and Lin-
guistics. Presentations will be for 20 minutes including a
question/answer  session. Send a completed paper by
February 24, 1994,  or a title and abstract by March  31,
1994. Only completed papers will be considered  for

Premier Sessions. Proposals may be submitted in English
or Japanese, and accepted papers must be presented in
whichever language the proposal is made. For Premier
Sessions, three (3) copies of completed papers must be
submitted with author identification on a separate sheet,
for blind review. English language abstracts must be
typewritten, single-spaced on A4 paper, and no longer
than 200 words. Papers presented at the conference will
be considered for publication in C.A.J. journals. Send
proposals to Jim Bowers, C.A.J., Meiji University, Office
258, lzumi Campus, 1-1-Y Eifuku, Suginami-ku, Tokyo
168 Japan; tel: 03-5300-1322.

Integrated Learning

Learn how to learn. Judith DeLozier, one of the
founders of Neuro-Linguistic  Programming, and
Charlie Badenhop,  the creator of ‘The Arati Method, will
teach courses on the Arati Method of Integrated Learn-
ing The method is based on the concepts of NLP,
Aikido, and Peak Performance research. Dates: Feb. 19,
20, 26, 27, 1994. Place: In Tokyo. Half-day introductory
workshops will be presented in advance. For further
information  contact: Charlie Badenhop, 03-3336-8138;  or
John Brodie, 03-3239-0591.

Shikoku Guidebook Available

Language  teachers planning for JALT  ‘94 in Matsuyama
on Shikoku Island may be interested in ordering the
new Shikoku Bilingual Guidebook, by Akiko Takemoto
a n d  Steve McCarty. Conference goers can use it to plan
their trips and get around Matsuyama, while Associate
Members can rise  it to plan their visits  to the three JALT
Chapters in Shikoku. Just ask for a yubin furikae form at
any post office. Transferring ¥1,240, which includes
shipping, to account Tokushima (in kanji: ask the  postal
clerk to write  it, if you can’t) 7-10300 is all that needs to
be done. The receipt with your name and address will
be forwarded to Steve  McCarty.

-Call for Papers: 1994 JALT Regional Conference-

The 4th JALT Central /East Central Regional Conference
(Fukui, Kanazawa, Nagano, and Niigata) will be held
June 11-12, 1994  in Fukui City, on the theme “Classroom
Practice: Problems and Solutions.” The scope of this
theme is intentionally wide-ranging, to acknowledge that
the language classroom in Japan has its difficulties. Pre-
sentations that reflect this reality will therefore be most
welcome. Proposals for papers/workshops are invited in
such areas as classroom management, testing and evalua-
tion, teacher training and development, and practical
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TAPESTRY
The Tapestry of Language Learning

93

P
id9e

Get It? Got It!
Mary McVey  Gill & Pamela Hartmann

- ___lmxzIQE-.--
Passages  Gary.James

Power Through the Written  Word
Robin Scarcella

Reflection & Beyond
Laurie Blass & Meredith Pike-Baky

For information  on these  and other titles please  contact: ‘Thomson Publishing
Hirakawa-cho  Kyowa Bldg., 3F,  2-2-l Hirakawa-Cho, Chiyoda-ku, Tokyo  102
Tel: (03)3221-l 385/1386 or Fax: (03)3237-l 459



testing techniques. Please send a 250-word  abstract of
your proposal to the conference coordinator, Takako
Watanabe. Deadline: February 12. Indicate title, format
(talk, workshop, etc.), and equipment (video, OHP, audio
cassette, etc.). If your presentation is commercially spon-
sored, this must be indicated. Submit proposals or in-
quires to Takako Watanabe, Fukui JALT  President, 6-38
Tanaike-cho, Fukui 910; tel/fax: 0776-34-8334.

Barnlund  Intercultural Seminars

Cross-Cultural Training Services (CCTS) will hold the
Second Annual Dr. Dean C. Bamlund Memorial Semi-
nar in February and March 1994, in Tokyo and Kyoto.
Guest speaker for the Feb. program is Dr. John Condon,
Visiting Professor at International Christian University.
For the March program guest speakers are Dr. Sheila
Ramsey, Visiting Associate Professor at Kanda  Univer-
sity of International Studies; and Drs. Milton and Janet
Bennet,  co-directors of the International Communication
Institute in Portland, Oregon (U.S.A.). Seminars will be
held on the following dates:
Tokyo: February 12 & 13; March 5, 6, 19, 20, 21
Kyoto: March 26-27
Places: Tokyo-International House of Japan

Kyoto-Niijima  Kaikan
Fee: One-day seminar: ¥ 2 0 , 0 0 0

Two-day seminar: ¥40,000
Participants: 25 people
For application or further information, please contact S.
Araki, CCTS, 1231-4-402 Kamiasao, Asao-ku, Kawasaki-
shi 215; tel: 044-989-0069;  fax: 044-989-1474.

-Call for Papers-

The May 1995 issue of The Language Teacher will pub-
lish a Special Issue on Japanese-English Bilingualism,
especially as it pertains to Japan. The Special Issue
editor invites proposals for articles on this subject in
either Japanese or English. English language proposals
should be no longer than 400 words; Japanese lan-
guage proposals should be no longer than one sheet of
400-ji genko  yoshi.

B u l l e t i n  Board

English language proposals must be sent to:
Mary Goebel Noguchi, 56-19 Yamashina Kusauchi,
Tanabe-cho, Tsuzuki-gun, Kyoto 610-03 Japan
Tel: 07746-3-6002; fax: 07746-3-6003

Japanese language proposals must be sent to:
Masayo Yamamoto,  8-22 Aoyama, Nara 630 Japan
Tel: 0742-26-3498

Proposal Deadline: May 31, 1994. If you have a
completed article seeking publication, let us know.
We are also interested in book reviews on this sub-
ject;  and in “My Share” articles on integrating bilin-
gual students into the Japanese English classroom as
a positive resource.

-Korea TESOL-

Visiting Korea during January or February? JALT
members might be interested in attending KOTESOL
meetings during these months in Seoul. Both meet-
ings include a Korean lesson.
January Meeting: Min Ryoung-chul on computer
software to teach pronunciation. Date: Saturday, Jan.
15, at 1:00 p.m. Place: Fulbright Commission. Fee:
Free.
February meeting: Jazz chants with Yeom Ji-sook.
Date: Saturday, Feb. 19, at 1:00 p.m. Place: Fulbright
Commission. Fee: Free.
For more information contact Greg Matheson in
Seoul, Korea, tel:  82-2-413-2692. We’d love to see you
there and exchange tips and experiences.

-Help Wanted: New Inputter-

After several years of dedicated service, our
inputter, Richard C. Parker, is moving on to other
pressing projects. The Language Teacher is  seeking a
replacement. Pay: ¥ l 0 0 0  per double-spaced A4 page.
Applicant’s must own an Apple Macintosh computer
for electronic inputting. Contact the Editor, Gene
van Troyer, at his address or phone/fax, listed in the
Masthead on page two of this publication.
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VIDEO Courses, Feeling Lost ?
Find the Secret with . . . . .

2mLmsie
l  Unforgettable, gripping,

exciting story. Keeps
students motivated to
the end!

0 Systematic revision of
basic grammar and

language for  use in
daily situations.

l  Student’s book (mono-
lingual/bilingual) work-
book and teacher’s guide.

Put That Little Extra into Those Low Level Classes
USE BBC Beginners’ English

PUBLISHING LTD

Ogura Bldg.
l-2-5 Nishi-sugamo,
Toshima-ku,
Tokyo 170
Tel : 03-5394-3500
Fax : 03-5394-3505

Please send me more information.
F The Lost Secret
1 ~ BBC Beginners’ English

Name:

School:

Address:

Home L I
Tel:

School I
Fax:



edited by steve mccarty
Do you have a special interest in some area of L2 teaching, but lack a source of information? Perhaps JALT has an N-SIG made just for you
Contact the column editor at the address in the Masthead. All copy is subject to editing  for length, style, and clarity.

Message from the 1994 N-SIG Representative
This is truly a new year, and I wish you a SIGnificant
one. JALT’s N-SIGs originated in the mid 80’s and
became official in late 1989. Thus their growth to over
a thousand N-SIG members has been a phenomenon
of this young decade, the ’90s. Serving as the sole
Liaison from 1991 through 1993, David Wood worked
tirelessly to improve the status of N-SIGs in JALT. He
lobbied every branch of the organization to accept that
N-SIGs  could play a central role in JALT and his ef-
forts exemplify the expression, “Forge consensus, try
to make everyone happy, but defend the truth.”

As a result, the new N-SIG Representative, elected
by the N-SIG Coordinators and appointed as a full
voting member of the JALT Executive Committee, can
thank David Wood on behalf of JALT. We also appre-
ciate the proposals of Constitutional Reform Commit-
tee Chair Jim Chambers, and supporters of the
amendments passed at JALT 93. Members are urged to
make the effort to see that JALT has a Constitution to
articulate a mission and organizational system for this
association to best serve language teaching in Japan.

Looking forward, as N-SIG Representative and
editor of this column from next month, I aim to seek
ways the N-SIGs  can serve the best interests of JALT.
JALT  members can do their part by participating in N-
SIGs, where  their contributions make a difference.

We were most fortunate to have Atsuko Ushimaru
of Obirin University in Tokyo accept nomination as
Deputy N-SIG Representative. More introductions and
details of the new N-SIG organization will appear in
this column from next month. To yawaradaku and
yoroshiku (be kind to these new contributors to JALT)!

The N-SIG New Year and New Groups

We hope the Year of the Dog will prove the N-SIGs
best friend,  and in terms of expansion, publications,
programs, constitutional reform and so on, all the
signs suggest 1994 will be no less successful than
1993. In addition to the two new groups LINGX and
ACEE whose membership continues to grow, JALT
should be welcoming its 11 th official N-SIG as early
as the end of this month if Learner Development’s
plans proceed as smoothly as expected. Although the
group only began to form from early 1993, its explo-
sive growth to around 50 members in as many weeks
has been even more phenomenal than the overall
growth of JALT’s N-SIGs, who look set to include
half of all JALT’s regular members within the year.

Learner Development’s Petition for ExCom  Approval

Learner Development co-chairs, Richard Smith and
Naoko Aoki, are hoping to petition JALT's Executive

Committee for approval at this month’s or June’s
session. All JALT members interested in the group
are urged to support their efforts; if you have not
already joined, please do to ensure their membership
passes the minimum 50. Similarly, for those not
familiar with the membership process, please use the
postal form at the back of any issue of The Language
Teacher to apply. Please contact either chair.

The N-SIG Publication Horizon

The 10 existing National Special Interest groups
achieved new heights of publishing acumen in 1993
through their regular newsletters and special publica-
tions, including the proceedings of N-SIG Symposia,
as well as the submission of major research studies for
national and international publication and distribu-
tion. While the current economic climate is not condu-
cive to new projects, as the groups have produced
everything so far with little or no financial support,
1994  will continue to see N-SIGs  print or be damned.

Programs, Conferences and Symposia
Since the mid-Eighties when the first forming groups
initiated JALT into specialist colloquia, workshops
and non-commercial specialist presentations, the N-
SlGs have been establishing a major national and
international reputation for the caliber of their pro-
grams and the positive energy generated by their
face-to-face conference networkmg.  Again with
limited financial support, the groups have continued
to achieve excellent results, including 1993  with their
symposia,  their participation in local and regional
conferences and their contributions to the annual
International conferences. We hope to see not only
the continuation of this trend, but also its expansion.

The scope of interests represented can only enrich
basic academic services to all JALT members. The
groups have specifically asked for a greater role in
instituting rigorous standards in conference vetting,
as so  many presentations there are approved auto-
matically, or are vetted by those with no specific
expertise in the specialist fields being proposed. In
addition, the N-SIGs hope to introduce fresh speak-
ers from parallel organizations to expand some of
JALT’s links with the academic world, made pos-
sible by the wide range of N-SIG disciplines.

Constitut ional Renewal

The special committee that arose after the 1992
Annual General Business Meeting to address N-SIG
representation within JALT amongst other pressing
constitutional issues, took its first step in 1993 by
enabling us to receive 1 out of 50 votes at Executive
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YOU GIVE IT. THEY TAKE IT. WE SCORE IT.

I The Institutional Testing Program:
It’s As Easy As One,Two,Three.

Is the Institutional Testing ‘, ‘A~&%-
Program helpful in placing
students in English or ESL
courses at appropriate
levels? In evaluating
English proficiency at the
end of study courses2 In
providing practice prior
to taking the TOEFL” test?

More than 1,200 major .

are promptly reported to
the institutions.

The two-level program
includes the TOEFL test,

i$~/~$~~~~ine

test. and the Pre-TOEFI.
test, which serves as an

excellent introduction to
institutions think so. Each year. they USC the TOEFL experience.
ITP to test more than 167.000 students - For more information about the
at their own sites, on their own timetables. Institutional Testing Program and the
and at a reasonable cost. The answer complete family of official TOEFL
sheets are scored at CIEE and the results materials, return the coupon today



Committee, where all JALT’s major policies and
budgets are decided. The N-SIGs hope that the
work this committee has begun will be completed in
time for 1995, which means that the October 1994
AGBM is the effective deadline for deciding repre-
sentation for N-SIGs. Currently, the N-SIG resource
base is weak because no representative has been
able to vote at JALT’s Policy Board. This means that
the scope of N-SIG activities is severely curtailed.
This state must continue until the committee, with
the support of the general JALT membership at
Matsuyama, successfully overhauls the current
representational imbalances.

What Makes N-SIGs Special?

These summaries of the Groups'  activities give an idea
of what they contribute to JALT. JALT thrives through
its many chapters and will continue to do so, but to
add a further dimension of professionalism  within
JALT, the N-SIGs  are also necessary and part and
parcel of JALT’s overall future. This increasing coop-
eration between chapters and N-SIGs, manifest in the
many joint ventures they have been able to offer
JALT’s membership, augurs well for 1994 and beyond.
Further cooperation at every level and with every
sector of JALT  is the key for future success. Readers
who have not yet had the chance to look into them are
invited to contact any or all of their coordinators and

Of National SIGnifcance

to get more involved in year long professional net-
working activities that will enhance every member’s
special interests in language teaching.

Bilingualism: Steve McCarty. 3717-33 Nii, Kokubunji, Kagawa 769-01; tel
0877-49-5500;  fax  -5252

CALL: Kazunori Nozawa, Toyohashi University of Technology, 1-1
Hibarigaoka, Tempaku, Toyohashi 141; tel 0532-46-0111;  fax -8565 E-Mail
IDs:  HD  CO1602 (NIFTYserve);  HTG25470 (PC-VAN)

College/Univ. Ed.. Gillian Kay, Toyama lkayakka University, 2630 Sugitani
Toyama 930-01;  tel/fax:  0764-41-1614

Global Issues in Lang. Ed.. Kip Cates,  Tottori  University, Koyama, Tottori
680; tel 0857-28-0321; fax -3845

JSL: Hiroko Takahashi, 2-5-20 Kunimi, Aoba-ku, Sendai 961; tel/fax (h) 022-
274-3134

Materials Writers: James Swan, Aoyama 8-122, Nara 630; tel  (h) 0742-26-
3496; fax 41-0650

Team Teaching: Anthony Cominos, 1112 Sunvale,  Asagirioka, Higashino i-5,
Akashi,  Hyogo 673, tel/fax  (h) 078-914-0052

Video: Donna Tatsuki, 2-19-16 Danjo-cho, Nishinomiya, Hyogo 673; tel 0798-
51-8242: fax-1988

Teacher Ed: Jan Visscher,  3-17-14 Sumiyoshi,  Higashi-machi, Higashi-nada,
Kobe 656, tel  (h) 078-822-6786

English for Academic Purposes: Suzanne Ledeboer, 9-6-203  Parkside  YNY,
Nakajima-cho, Naka-ku. Hiroshima 730; tel (h) 082-541-2814;  fax 249-2321

Learner Development: Richard Smith, c/o Tokyo University of Foreign
Studies. 4-51-21 Nishigahara, Kita-ku,  Tokyo 114  Tel./Fax: 03-3916-9091
(h)|  Naoko Aoki,  c/o  Department of Education, Shizuoka  University, 836
Ova Shizuoka 422 Tel./Fax, 054-272-8882  (h)

COLIN M. NEWMAN & ASSOCIATES
Financial Planning Consultants

Representing

BANNER OVERSEAS FINANCIAL SERVICES
INSURANCE/PENSIONS/INVESTMENTS

Our native English speaking agents have years of experience dealing with
individual, family and group medical, life, and income insurance, as well as
pension and investment portfolio plans for expatriates living in Japan.

We welcome inquiries from first-time as well as experienced investors.

PLANNING IS PERSONAL. CIRCUMSTANCES CHANGE. DO NOT RELY
ENTIRELY ON THE BENEFITS CONTAINED IN EMPLOYMENT PACKAGES.

CONTACT:
Tim Cornwall

Matsubara 6-30-20 Sctagaya-ku, Tokyo
TEL/FAX: (03) 332-C0419
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A new four level classroom course for children,

Games
Songs
Rhymes
Chants

Active
Livelv

Key Features : Task Based, Learning by Doing
: International English

: 4 Levels (300 Words/Level)

: Comprehensive Support Materials

Please send me more information on Buzz.

0
v : Level 1 1-l Level 2 II

u
EYWARD ~ Levels 3 and 4 Forthcoming
PUBLISHING LTD Name:

Ogura Bldg.
l-2-5 Nishi-sugamo, ~ School: ~~
Toshima-ku, Address: ~~~
Tokyo 170
Tel : 03-5394-3500
Fax : 03-5394-3505 Home I -1 School r-1

Tel: ~. Fax:



edited by tim newfields
Chapter Reports are limited to no more  than 200 words in length. For specific guidelines contact the Chapter Reports editor at the address
listed in the Masthead. Deadline: the 19th of the month. All copy is subject to editing for length, style, and clarity.

Akita

Games and Activities
by John Moore

The September meeting in Akita featured John Moore
from Oxford University Press. He discussed and
demonstrated games and activities for language learn-
ing which were originally for children, but could
easily be adapted for adults. The games and activities
were developed effectively from simple materials such
as the card game “concentration,” a world map, and
chants. The audience participated in the activities, and
then discussed ways of expanding them.

Reported by Tomoko  Nishiyatna

(1) Better Relationships
between Teachers and Students

by Hidenor i  Hiruta

(2) Mind-Mapping
by Dave Ragan

The October meeting had two speakers. Hidenori
Hiruta shared some interesting questions raised by
famous teachers about education. Dave Ragan  intro-
duced some basic mind-mapping techniques which
can be used for classroom teaching as well as orga-
nizing and expanding students’ ideas. The partici-
pants practiced some mind-mapping  techniques with
vocabulary and reading materials.

Global Issues N-SIG: Kobe, Kyoto, Nara, & Osaka

The Vietnamese Context of EFL Teaching
and Research

by Tran van Phuoc and Le thi Huynh Trang
Yoshitsugu Komiya Scholarship Fund Recipients

This presentation in October started with a brief
introduction to Vietnamese culture and the history of
foreign language use in the country, focusing on the
last 150 years. With this background, Tran van Phuoc
then discussed the current state of language teaching
and how many universities have recently established
foreign language centers for community education in
Vietnam. Policies now encourage the learning and
use of English by a wide segment of the population.
Recent educational policies are substantially more
flexible than in the past.

The presenters then  described the challenges of
teaching ELF in Vietnam, outlining some of the
linguistic, cultural, psychological, and educational

difficulties teachers face. They described the serious
shortage of materials educators cope with and how
organizations such as the Global Issues N-SIG are
helping to fill the gap.

After this, the speakers offered a brief overview of
EFL research in Vietnam. They noted that Vietnam-
ese scholars have traditionally focused on contrastive
analysis, but since 1990 more work has been done on
cross-cultural analysis.

The evening ended with a lively question and
answer session, and the audience was very apprecia-
tive of the opportunity to learn more about one of
Japan’s Pacific Rim neighbors.

Reported by Alton Cole

Kyoto

Confidence Building Fun-filled Activities
by Helen Jarmol Uchida

In  this fast paced October demonstration, Helen
Uchida showed how she uses and adapts commer-
cially available games for her EFL classes. She believes
that students should be active in their use of English,
and that English should be experienced without
lengthy explanations. As she introduces a game or
activity,  she prefers to help the children play it, and
then figure out the rules as they go, rather than giving
many instructions. For very young children, she sug-
gests using both music for content and to help set the
tone and organize the class, and stresses students’
taking responsibility for materials and for themselves.
Throughout the demonstration, Uchida stressed the
need for teachers to be well organized before the class
begins in order to be able to focus on observing the
students'  use of language and working directly with
them during tje  class time.

Nagoya

Silencing the Silence: A Workshop
Communication Strategies

by Greg Jewell

i n

At our November meeting Greg Jewell  first pointed
out that the two basic aims of communication (main-
taining/enhancing social relations  and accomplishing
tasks) are in conflict with the conversation classroom.
He  then showed how teachers could help students

become more effective communicators through com-
munication strategies training. The strategies he men-
tioned included ways of eliciting language

CHAPTER REPORTS, con't on p. 81.
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edited by cathy sasaki
Up-coming events in your locale? Send your chapter meetings announcements to the editor at the address listed in the Masthead. Contact the
editor for guidelines. Deadline: the 25th of the month. All copy is subject to editing for length, style, and clarity.

Akita
Tomoko Nishiyama, 0188-86-5125;

0188-86-4533 (h)

C h i b a
Topic: TBA
Spkr: TBA
Date: Sunday, January 16
Time: 1:30-3:30 p.m.
Place: Chiba Chuo Community

Center, Room 66
Fee: Members free; non-members

¥ l000
Info: Gordon Sites, 043-244-7128
Is being a better teacher one of your new
year’s resolutions? Then begin your 1994
commitment toward professional de-
velopment by attending our first chap-
ter meeting and lecture of the new year.
‘Topic and speaker to be announced.
Chiba chapter members will soon be
sent notices. All other interested parties
are invited to contact Gordon Sites for
more information.

F u k u i
Topic: Study Abroad Programs:

Turning an “Accidental Tour-
ist"  into a Successful Overseas
Student

Spkr: Molly Martell
Date: Sunday, January 16
Time: 2:00-4:00 p.m.
Place: Fukui International Exchange

Center (Fukui Kenmin Kaikan,
6F)

Fee: Free
Info: Takako Watanabe,

0776-34-8334
Charles Jannuzi, 0776-22-M 11

The presentation will address concerns
pertinent to establishing overseas pro-
grams. The speaker will cover the fol-
lowing topics: program goals,  ways the
foreign educator can take an active part
in preparation, making the program ac-
cessible to students, incorporating study
abroad into the school curriculum, and
the crucial issues of safety and student
counseling.

Molly Martell  is the Western Japan
foreign staff representative for ISA (In-
ternational Student Advisors).

F u k u o k a
Topic: 14th Annual Kyushu Book Fair
Spkrs: Eight publishers
Date: Sunday, January 30
Time: 10:00 a.m.-5:00 p.m.

The Language Teacher 19:1
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Place: Fukuoka Building, 9F,  Tenjin 1-
11-17, Fukuoka (Next to Tenjin
Core Bldg.)

Fee: Free
Info: Lesley Koustaff, 092-822-5910
This is the biggest Kyushu Book Fair so
far! Sixteen Associate Members will be
on hand todemonstrateand introducea
gamut of materials for all ages and class
sizes, as well as for CALL. There will be
coffee and frequent book lotteries.

Fukushima (Petitioning chapter)
Gary Spry, 0294-23-6950

Gunma
Leo Yoffe, 0273-52-6750
Hisatake Jimbo, 0274-62-0376

Hamamatsu
Brendan Lyons, 053-454-4649

Himeji
Yasutoshi Kaneda, 0792-89-0855

Hiroshima
Topic: Hiroshima  Language-Teaching

Book Fair
Spkrs: Authors
Date: Sunday, January 23
Time: 10:00  a.m.-4:00 p.m.
Place: David English House, Polesta

Bldg. 3F,  7-5 Nakamachi,
Naka-ku, Hiroshima-shi  730
(near ANA Hotel)

Fee: Free
info: Nelson Emwaechter, 082-878-

8111 (weekdays except Tues-
day)

The biggest book fair of its kind in the
Chugoku region will feature special
presentations by authors, major  pub-
lishers and distributors showing their
best teaching materials,  computer dis-
plays, JALT’s N-SIGs,  the Hiroshima
Asian Games Organizing  Committee
(actively involved in the field of Asian
languages), prize  drawings through-
out the day, and refreshments. Look
for materials not regularly stocked in
Hiroshima bookstores, including "third
languages” and other subjects you re-
quested in our 1993 survey.

Hokkaido
Topic: Oral Testing
Spkrs: Peter Gray, Don Hinkelman,

Russell Clark
Date: Sunday, January 23

Time: 1:30-4:00 p.m.
Place: Kaderu 2.7 Bldg. (North 2 West

7) Room 710
Fee: Members and students free;

others ¥1000
Info: Ken Hartmann, 011-584-7588
This session will be of interest to those
who are already aware of, or are anx-
ious about, the need to test spoken En-
glish. The presenters will describe and
demonstrateoral testing methods which
they have used or developed. Aspects
of testing theory will be incorporated
and discussed in a final panel.

Peter Gray teaches at Seishu Women’s
Junior College, Don Hinkelman teaches
at Hokkaido University of Education,
and Russell Clark teaches at Heidelberg
College Japan.

lbaraki
Martin E. Pauly, 0298-58-9523
Michiko Komatsuzaki, 0292-54-7203

Kagawa
Harumi Yamashita, 0878-67-4362

Kagoshima
A. Barbara O’Donohue, 0992-53-5491

Kanazawa
Topic: Teaching Content-Based

Classes
Spkr: Scott Olinger
Date: Sunday, January 16
Time: 2:00-4:00 p.m.
Place: lshikawaken Shakai Kyoiku

Center, 4th Floor (next to
MRO, Honda-machi)

Fee: Members free; Non-members
¥600

Info: Neil Hargreaves, 0762-80-3448
Mikiko Oshigami, 0764-29-5890

In this presentation (re-scheduled from
September 1993), the speaker will ex-
plore how to “develop the student’s
ability to express opinions on matters of
political and social importance” through
various classroom techniques, includ-
ing “value free” instruction and open-
ended discussion. How best to make the
classroom as close to a “real world”
environment will also be considered.

Scott Olinger is currently working
at Hokuriku University in the For-
eign Language Department.

Kobe
Topic: Systematic Pronunciation
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Improvement
Spkr: Steven Mills
Date: Sunday, January 9
Time: 1:30-4:30 p.m.
Place: Kobe YMCA Language Center,

4F (078-241-7205)
Fee: Members free; non-members
¥1000

Info: Charles McHugh, 078-881-
0346; Fax 078-882-5993
Nihei Nagaki, 078-593-7998

Steven Mills will present a lecture-work-
shop on the basis of the new pronuncia-
tion method called "The Contrastive-
Conversation Pronunciation Method."
The lecture includes identifying the pro-
nunciation problem areas and an expla-
nation of student-generated, student-
centered listening and speaking pro-
nunciation practice. Participants are
encouraged to bring portable tape re-
corders and blank tapes for recording
during the workshop.

Steven Mills teaches writing at
Edmonds Community College in Kobe.

Kyoto
Topic: Communication in Motion
Spkr: Julia Dean
Date: Sunday, January 23
Time: 1:30-4:00 p.m.
Place: British Council Kyoto, 75

Nishimachi, Kita Shirakawa,
Sakyo-ku

Fee: Members free; non-members
¥500

Info: Kyoko Nozaki, 075-711-3972
Michael Wolf, 0775-65-8847

Julia Dean will share how she has uti-
lized the arts of mime and drama as
successful and vital aids in teaching ESL
and EFL. The workshop will include
illustrated remarks by the speaker, op-
portunities for the participants to ex-
plore a variety of techniques for building
more real communicative elements into
their classes, and conclude with a  ques-
tion and answer session.

Julia Dean is currently a visiting pro-
fessor at Doshisha Women's College.

Matsuyama
Topic 1: Developing Skills and Com-

petencies for Oral Communica-
tion

Spkr: Steve Corcoran
Time: 1:00-2:00 p.m.
Topic 2: Concrete, Reflective, Abstract,

Active: What is your style?
Spkr: Jane Hoelker
Time: 2:15-5:00 p.m.
Date: Sunday, January 23
Place: Shinonome High School,

Memorial Hall, 4F

Fee: Members free; non-members
¥1000

Info: Ron Murphy, 0899-22-7166
In oral skills development, there is an
essential role for the teacher in helping
the learner to help themselves. The strat-
egies and priorities for the teacher, as
well as the learner in relation to oral
proficiency, will be explored.

Steve Corcoran is an Associate Pro-
fessor in the field of English Language
Education.

In this workshop, participants will
engage in group activities related to
David A. Kolb's work in learning styles.
The presentation will conclude with a
discussion of implications for the class-
room, organizations and committees,
and especially in the field of education.

Jane Hoelker is now teaching in
Kansai area universities and colleges.

Morioka
Izumi Suzuki, 0196-37-5469

Nagano
Richard Uehara, 0262-86-4441

Nagasaki
Topic: Useful, Effective Listening

Strategies
Spkr: Marc Helgesen
Date: Saturday, January 29
Time: 2:30-6:00 p.m.
Place: Suisan Gakubu (Fisheries),

Nagasaki University
Fee: Members free; non-

members ¥1000
Info: Brian Moss, 0958-20-

5713
Satoru Nagai, 0958-44-
1697

After exploring the nature of listening
and strategies for skill development,
how culture affects student listening
ability will be considered. Finally, par-
ticipants will learn how to create their
own effective listening tasks.

Marc Helgesen, Miyagi Gakuin,
Sendai, has taught in Japan eleven years.

Nagoya
Helen Saito, 052-936-6493
Ryoko Katsuda, 0568-73-2288

Nara
Masami Sugita, 0742-47-4121
Bonnie Yoneda, 0742-44-6036

Niigata
Topic: Two Research Reports on

Reading
Spkrs: Katsuko Fujii and Tomoe

Wakui
Date: Saturday, January 22
Time: 2:00-5:00 p.m.
Place: Takada Kitashiro Sr. High

School
Fee: Members free; non-members
¥1000

Info: Michiko Umeyama, 025-267-
2904
Donna Fujimoto, 0254-43-6413

This presentation concerns motiva-
tion and self-expression at different
stages of reading. The speakers will
report on the challenges they faced,
the research they conducted and their
findings. A discussion involving all
participants will follow.

Afterwards, the 2nd Annual JALT
Niigata Ski Trip and party will be
held in Myoko. For reservations and
information, please contact the people
listed above.

Katsuko Fujii teaches at Takada
Kitashiro High School in Joetsu. Tomoe
Wakui teaches at Tochio High School.

Okayama
Topic: Back to Basics; Presentation,

Practice, and Production
Spkr: Steve Martin

Chapter Meetings
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Date: Saturday, January 22
Time: 2:40-4:30 p.m.
Place: Shujitsu High School Okayama
Fee: Free
Info: Hiroko Sasakura, 086-222-7118
This workshop will focus on ways of
making clear presentations of new lan-
guage, showing how controlled prac-
tice exercises and careful teacher control
in the early stages can lead to relatively
error free production in the later stages
of the lesson. Attention will be focused
on the use of short exercises to improve
accuracy and confidence.

Steve Martin works for Longman/
Lingual House and has taught in Japan
for over 10 years.

Okinawa
Topic: Update on Interpretation in

Okinawa
Spkr: Thomas Yerks
Date: Sunday, January 23
Time: 2:00-4:00 p.m.
Place: Okinawa Christian Junior

College
Fee: Members free; non-members
¥500

Info: Jane Sutter, 098-855-2481
Interpretation and translation are grow-
ing areas in Okinawa. This presentation
will explain what is now available in
these areas, from training programs
through employment opportunities. In
addition, special techniques for learn-
ing English will be provided.

Thomas Yerks teaches at the Okinawa
Language Center.

Omiya
Michael Sorey, 048-266-8343

Osaka
Topic: Motivating Teachers
Spkrs: Clive Lovelock and Jan

Visscher
Date: Sunday, January 16
Time: 2:00-4:30 p.m.
Place: Benten-cho YMCA
Fee: Members free; non-members
¥1000

Info: Masako Watanabe, 06-672-5584
(h)
Jack Yohay, 06-771-5757 (w)

The presenters hope to show that
training and self-development can be
mutually enhancing and complemen-
tary. They will focus, mostly through
demonstration and task work, on lan-
guage awareness, objectives, and
feedback as areas that can be enriched
by training and thus become more
meaningful and effective as vehicles
for teacher development.

Clive Lovelock, Tezukayama Gakuin
University, introduced RSA teacher
training to Japan. Jan Visscher, Kwansei
Gakuin University, is founder and coor-
dinator of the Teacher Education SIG.

Sendai
Topic: The Art of Conversation
Spkr: Michelle Macomber
Date: Sunday, January 30
Time: 1:00-4:00 p.m.
Place: 141 Building, 5F
Fee: Members free; non-members
¥1000

Info: Irene S. Shirley, 022-264-6411
(w)

Tired of students not speaking in class?
This is a presentation of ideas and ac-
tivities to get your students talking. The
activities, which can be used at any level,
are designed to help students get over
the fear of making mistakes and help
them begin to enjoy using their English.
All of the activities have been tested in
the classroom.

Michelle Macomber is a teacher at the
Academy of Conversational English in
Sendai.

Shizuoka
Topic: Pairwork Beyond Dialogues
Spkr: Steve Golden
Date: Sunday, January 16
Time: 2:00-4:00 p.m.
Place: Shizuoka Kyouiku Kaikan, 5F

(near the Kitakaido "Mr.
Donuts")

Fee: Free
Info: Tim Newfields, 0543-48-6613
This presentation will help you moti-
vate your students with pairwork and
group activities that really get them
moving. The speaker will share games
and tips for bringing out even the shyest
students, as well as ideas for cutting
down teacher talking time.

Steve Golden is currently the ELT
Marketing Specialist for Prentice Hall
Regents (Japan).

S u w a
Mary Aruga, 0266-27-3894

Tokushima
Topic: Teaching EFL Reading Com-

municatively at the Junior and
Senior High School

Spkr: Charles Jannuzi
Date: Sunday, January 30
Time: 1:30-3:30 p.m.
Place: Bunka-no-mori 21 seikikan, 1F

mini-theater
Fee: Members free; non-members
¥1000, students ¥700

Info: Kazuyo Nakahira, 0886-22-
6566

Based on recent trends in teaching read-
ing in the U.S., the speaker will intro-
duce and demonstrate new techniques
that can be used to make the reading
class more social, interactive, and com-
municative. This presentation will be
useful to those looking for ways to teach
intensive reading and vocabulary, or do
team-teaching with official textbooks.
Participants will receive a generous
handout illustrating classroom adapta-
tions of the ideas presented.

Charles Jannuzi is an English in-
structor at the Fukui University of
Technology.

Tokyo
Topic: Language Teaching Trends in

Japan
Spkrs: Japanese and non-Japanese
Date: Sunday, February 20
Time: 9:30 a.m.-4:45 p.m.
Place: Bunkyo Women's College
Fee: JALT members ¥1000; non-

members ¥2000
Info: Richard Smith, 03-3916-9091

(h)
Will Flaman, 03-3816-6834 (h)

This Tokyo chapter conference will fo-
cus on language teaching in junior and
s e n i o r  h i g h  s c h o o l s ,  a n d
universities.There will be displays by
major publishers. A special workshop
organized with AJET will be held on
Saturday afternoon, February 19.

Toyohashi
Kazunori Nozawa, 0532-25-6578

Utsunomiya
Jim Johnson, 0286-34-6986
Michiko Kunitomo, 0286-61-8759

West Tokyo
Yumiko Kiguchi, 0427-92-2891 (w),

0427-23-8795 (h)

Yamagata
Fumio Sugawara, 0238-84-2468 (h),

0238-84-1660 (w)

Yamaguchi
Yayoi Akagi, 0836-65-4256
Eri Takeyama, 0836-31-4373

Yokohama
Ron Thornton, 0467-31-2797 evenings
Shizuko Marutani, 045-824-9459

Chapter Meetings



The ease of a computer, the sound quality of a compact disc,

fully bilingual, full color graphics, voice recording, automatic

level control, built in record keeping, networkable management

system support, running on all major platforms .

And yes, a dynamic method that students enjoy in a full range of titles;

Dynamic English

Functioning
in Business

Interactive
Business English

A Christmas Carol

Robin Hood
‘Round the World

Alice in Wonderland in 80  Days

For more information about DynEd  Courseware, call, fax, fax or write,

name:

school  :

address :
PDynEd
-

telephone: fax: J A P A N
system : Towns N E C I B M MAC number of machines

DynEd Japan, Maison Bouquet 4A, Sendagaya 1-11-9, Shibuya-ku, Tokyo 151 (tel) 03-3478-2448, (fax) 03-3478-2598



SIETAR Japan
Date: March 2-3, 1994
Place: International Conference Hall, Waseda U., Tokyo
Contact: SIETAR Japan

Tel: 03-3580-0286; Fax: 03-3581-5608

American Association for Applied Linguistics 1994 Annual
Meeting
Date: March 5-8, 1994
Place: Baltimore, MD, U.S.A.
Contact: AAAL 1994 Program

Committee, P.  0. Box 24083
Oklahoma City, OK 73124 U.S.A.

Teachers of English to Speakers of Other Languages (TESOL)
The 28th Annual Convention and Exposition
Date: March 8-14, 1994
Place: Baltimore, MD, U.S.A.
Contact: TESOL Central Office

1600 Cameron Street, Suite 300
Alexandria, VA 22314-2751,  U.S.A
Tel: +1-703-836-0774; Fax: +1-703-836-7864

Second International Conference on English for Profes-
sional Communication
Date: March 28-30, 1994
Place: City Polytechnic of Hong Kong
Contact: Dept. of English

City Polytechnic of Hong Kong
83 Tat Chee Avenue
Kowloon,  Hung Kong
Fax: +852-788-8894
E-mail: ENCORINA@CPHKVX.BITNET

International Language Conference Hamburg 1994 (jointly
organized by the FMF and F.I.P.L.V.)
Date: March 28-30, 1994
I’ ldce: Hamburg Conference Centre, Germany
Contact: Mr. Hugo Stiller

Fuchsberg 6
21217 Seevetal,  Germany

International Association for World Englishes (IAWE) 1994
Annual Meeting
Date: March 31-ApriI 2,  1994
Place: University  of Illinois, Urbana, Illinois,  U.S.A.
Contact:  Prof. Eyamba Bokamba,  Dept. of Linguistics

4088 Foreign Languages Bldg.
707 South Mathews Ave.
Urbana, IL 61801, U.S.A.
Fax: +l-217-244-3050

1994 CATESOL State Conference
Date: April 14-17, 1994
Place: San Diego Concourse and Doubletree Hotel and

Radisson  Hotel Harbor View
Contact: CATESOL ‘94

Grossmont College
8800 Grossmont College Drive
El Cajon, CA 92020, U.S.A.

edited by masaki oda

IRAAL (Irish Assn. of Applied Linguistics) Conference ‘94
Date: June 24-25, 1994
Place: Dublin, Ireland
Theme: Language, Education and Society in a Changing

World
Contact: Tina Hickey,  Conference ‘94

ITE, 31 Fitzwilliam Place
Dublin 2, Ireland

The SIETAR International Congress
Date: June 75-19, 1994
Place: Ottawa, Canada
Theme: Interculturalists: Coming of Age
Contact: SIETAR International Congress XX-1994

116 Promenade du Portage
Hull, Quebec KIA OG4, Canada
Fax: +l-819-994-0888
E-mail: andre.champagne@devcan.ca

An International Conference on Immigration, Language
Acquisition and Patterns of Social Integration
Date: June 29-30, 1994
Place: Jerusalem, Israel
Contact: Prof. Elite Olshtain

The NCJW  Research Institute for Innovation in
Education,  School of Education
The Hebrew University of Jerusalem
Jerusalem 91905, Israel
Fax: 972-2-882174  or 322545
E-mail: Elite@HUJIVMS

SLRF’94 (Second Language Research Forum)
Date: October 6-9,  1004
Place: McGill and Concordia Universities, Montreal,

Cdndda
Theme: Perspectives on Input in Second Language Acqui-

sition
Contact:  Joe Pater

SLRF  '94  Co-chair
E-mail:

GB2@musicb.mcgill.ca
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. ..it’s more like this!

I magine a party, a restaurant, or any
kind of informal gathering.
What happens?
Everyone is talking at the same time
in small groups. It’s normal. We don’t
even think about it. This situation
transferred into a class is the...

Learning System

TAI,K  works if students are
organized in small groups
and have a hand in their
own learning process. By
becoming responsible for
themselves and other
group members, students
can develop a positive in-
terdependence. This in
turn will help them to be-
come more responsible
learners.

Organizing students into
self-directed small groups
breaks the vicious circle of
competition and sets in mo-
tion a positive circle of co-

One of the main func tions
of the TALK teacher is to
help create a learning envi-
ronment that stimulates the
inherent learning abilities
in each student. In a ‘TALK
class, the teacher is freed
from being the motivator,
policeman and overall au-
thority figure in the class-
room. Once freed, he or she
can use the same energy to
help students individually
when they need help.

Choice is an important part
of our life. The TALK
TOOLS are  small, easily di-
gestible building blocks
and can be arranged in any
way to fit students’ and
teachers’ needs. The learn-
ing materials are specifi-
cally created to assist and
encourage students to talk
without the help of the
learning materials.

Each TALK TOOL can be
used independently or in

TALK allows students to
run their own learning
process, to make mistakes
and learn ways to correct
them. It provides them
with appropriate tools and
practical know-how to help
them practice talking in the
target language. Slowly,
the learning process itself
becomes the real fun and
excitement. As a result,
learning the language be-
comes self-rewarding.

conjunction with other
TOOLS. ..*.*

iiiii

.me*. ...ae .a***
opera t ion .  iiiii .a..�

iiiii .*a**
.0**.

Kohata, Higashinaka 5 - 10
Uji City, KYOTO 611, Japan

Tel: 0774-33-6416 l Fax: 0774-33-6438



TL.T’s editors and the JIC staff encourage all prospective employers to use this free service to help them locate the most qualified language
teachers in Japan. See our form on the facing pace, or consult a previous  issue  for the form. Photocopy it,  fill  it out, and send it to the listed
address or phone/fax number. All copy is subject to editing for length, style, and clarity.

(Hyogo-Ken) Procter &  Gamble Far East, inc. in Akashi-
shi (near Kobe) is looking for a full-time Language Special-
ist. Qualifications: EFL/ESL qualifications, experienced in
material design required. Training in technical and or
business English preferred. Two years experience in Japan
and at least one year experience training in a business or
ESP setting. Computer competency helpful (Macintosh/
IBM available). Duties: Plan and teach English classes,
design ESP materials, edit documents. 40 hours/week, no
weekends. Salary &  Benefits: Salary based on academic
background and experience (Approximately ¥4,000,000/
year including bonus). Package includes housing and visa
sponsorship. Application Materials: Resume and tele-
phone number (must be received no iater than  january 29,
1994).  No photos please. Deadline: January 30, 1994.
Contact: Ms. C.  Browne, Procter &  Gamble Far East, Inc.,
Akashi Plant, 6 Minami-futami, Futami-cho, Akashi-shi,
Hyogo-ken 674. P&C will contact qualified  applicants for
an initial telephone Interview. Please  indicate the best time
for telephone contact.

(Sapporo) The Sapporo University Women’s Junior
College Division English Department announces a posi-
tion for a full-time English instructor brgmning April  I,
1994.  Qualifications: Applicants must be native speakers
of English with an M.A. in TESL/TEFL, applied linguistics
or related field. EFL teaching experience preferred. Ability
to communicate in Japanese. Under 35 years of age (Public
university requirement). Duties: Teaching English courses
in Oral English, English Composition, English Reading, etc.,
research  in academic field, and administrative  duties. Salary
&  Benefits: Salary based on Japanese wage scale. Three-year
contract, renewable. Application Materials: Detailed  resume
with recent photograph, list of publications, and copies of
publications, copy of degree, and two  letters of recommenda-
tion. Deadline: Monday, January 31, 1994.  Contact: Ms.
Naoko Morita, 3-1, 3-7 Nishioka, Toyohira-ku, Sapporo 062.
‘Tel: 011-852-1181; Fax: 011-856-8228.

(Tokyo) Bunkyo Women’s College, located  near Tokyo
University,  is looking for several native proficiency speak-
ers of English to teach part-time  conversation classes  from
April 1994.  Qualifications: M.A. in TEFL  and preferably
with demonstrated experience teaching  college women.
Duties: teach three to eight classes per week. All candi-
dates  may be considered for classes at the adjunct Lan-
guage  Education Center at Bunkyo Women’s College.
Contract: one-year, renewable. Applications Materials: Cover
letter, resume, recent photograph, and days available. Dead-
line:  February 15, 1994.  Contact: Yoichi Toma,  Dean, English
Department, Bunkyo Gakuen, 19-l Mukogaoka,  I-chome,
Bunkyo-ku,  Tokyo 113. Fax: 03-56844417.

(Vermont, U.S.A.) Samt Michael’s College  in Colchester,
Vermont, is seeking applicants for the position of Dean,
Center for International Programs. Qualifications: Doctorate
in TESL  or related field. Five  years direct administration
experience in ESL/TESL programs. Duties &  Responsibili-
ties:  The Dean of CIP  is responsible  fnr development  of all
aspects  of international  education at the college,  provides
leadership  for all CIP programs, including the intensive
English program and undergraduate preparation program, a
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graduate program in Teaching English as a Second/Foreign
Language and related grants and contract programs. The
Dean establishes policy, recruits and provides leadership for
faculty and staff, manages fiscal resources, oversees services
to students, develops  relationships with foreign universities
and other international organizations and coordinates mar-
keting and student  recruitment. Salary &  Benefits: Salary
starting at $40,000.  More details available through the Office
of Human Resources. Application Materials: Send resume,
supporting documents and three letters of recommendation.
Contact: Office of Human Resources, Samt Michael’s College,
Winooski Park, Colchester, VT 05439, U.S.A. Tel:  tl-X02-6.X
2533; Fax: tl-802-655.4079.

c

We regret that the December issue carried an announcement for
a position  at Nagoya Business College that had already been
filled. Due to deadlines, we were unable to pull the ad when so
requested by NBC.

CHAPTER REPORTS, cont(d  from p.71.

information, checking comprehension, requesting
clarification, modifying input, and overcoming vo-
cabulary gaps. Jewell  indicated that teachers should
help teachers see the usefulness of communication
strategies,  then Integrate them into their lessons.

Tokushima

Communicating Teaching Techniques
by Steven Golden

In September Steve Golden of Prentice Hall Regents
led  a participatory  workshop Illustrating innovative
ways to revitalize our English  lessons by using a
range of readily  available resources.

Golden began by comparing  the teaching  tools we
use to the gear a mountain climber uses to tackle
various challenges.  After a lively warm-up  game, he
described some specific ways to enhance  students’
curiosity and make language learning  more fun.
Using a dialog with pictures, Golden asked the par-
ticipants to imagine the scene---why were the people
in the picture gathered and what were they saying?
In small groups we tried to write a dialog for the
picture. Other activities involved the use of picture
dictionaries  and authentic video  clips. Students
reconstructed stories from selected pictures and
dialogs from selected video strips. The workshop
reminded us that there are many creative ways to
use the teaching materials around us.



JIC/Positions

TLT/Job  Information Center
Policy on Discrimination

We oppose discriminatory language, policies, and employment
practices in accordance with Japanese law, International law. a.
human good sense.

Announcements in the JIC /Positions column should not contain
exclusions or reqirements concerning gender, age, race, religion,
or country of origin ("native speaker competency,” rather than
“British” or "American"), unless there are legal requitements or
other compelling reasons for such discrimmation, in which case
those reasons should bc clearly explained in the job announcement.
The editors resereve  the right to edit  ads for clarity, and to return ads
for rewriting  i f  they  do not comply with this pol icy.

WC encourage employrs  in al l  areas of language education to
use this free service in order to reach the widest group of qualified.
caring professionals. Non-public personnel searches and/or dis-
criminatory limitations reduce the  number of qualif ied applicants,
and are thus conterproductive  to locat ing the best  qual i f ied person
for a position.

Please use the form below, and fax it to Harold Melville at 075-
741-1492  (Sat . ,  Sun. ,  Mon. ,  Tues.)  or  0749-24-9540  (Wed., Thurs.,
Fri.), so that it is received before the 19th of the month, two months
before  publ icat ion .

JIC / Positions Announcement Form

Application Materials Requested ($,?f!‘I  A:ixril  :

Dther Requirements (+  U)#!IU)&{‘/c)  :

L /

\

/

January 1994
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MEMBERSHIP INFORMATION

JALT is a professional organization dedicated to  the improvement of language learning and teaching in Japan, a vehicle for the
exchange of new ideas and techniques and a means of keeping abreast of new developments in a rapidly changing field. JALT,
formed in 1976, has an international membership of over 4,000. There are currently 37 JALT chapters throughout Japan (listed
below). It is the Japan affiliate of International TESOL  (Teachers of English to Speakers of Other Languages) and a branch of
IATEFL  (International Association of Teachers of English as a Foreign Language).

Publications--JALT publishes The Language Teacher, a monthly magazine of articles and announcements on professional
concerns, and the semi-annual JALT Journal. Members enjoy substantial discounts on Cross Currents (LIOJ).

Meetings and Conferences-The JALT International  Conference on Language Teaching/Learning attracts  some
2,000 participants annually. The program consists of over 300 papers, workshops, colloquia and poster sessions, a publishers’
exhibition of some 1,000m2,  an employment center, and social events. Local chapter meetings are held on a monthly or bi-
monthly basis in each JALT chapter, and National Special Interest Groups, N-SIGs, disseminate information on areas of
special interest. JALT also sponsors special events, such as conferences on Testing and other themes.

Chapters - Akita, Chiba, Fukui, Fukuoka, Gunma,  Hamamatsu, Himeji, Hiroshima, Hokkaido, Ibaraki, Kagawa,
Kagoshima, Kanazawa,  Kobe, Kyoto, Matsuyama, Morioka, Nagano, Nagasaki, Nagoya. Nara, Niigata. Okayama,
Okinawa,  Omiya,  Osaka,  Sendai .  Shizuoka,  Suwa,  Tokushima.  Tokyo,  Toyohashi ,  Utsunomiya,  West  Tokyo,  Yamagata,
Yamaguchi, Yokohama.

N-SIGs  - Video, Bilingualism, English for Academic Purposes (forming), Global Issues in Language Education, Learner
Development (forming), Japanese as a Second Language, Computer Assisted Language Learning, Materials Writers, Teacher
Education, Team Teaching, College and University  Educators.

Awards for Research Grants and Development-Awarded annually. Applications must be made to the JALT  President
by September 3. Awards are announced at the annual conference.

Membership - Regular Membership (¥7,000)  includes membership in the nearest chapter. Student Memberships
¥4,000)  are available to full-time, undergraduate students with proper identification. Joint Memberships ¥12,000), I
available to two individuals sharing the same mailing address, receive only one copy of each JALT  publication, Group /
Memberships (¥4,500/person) are available to five or more people employed by the same institution. One copy of each
publication is provided for every five members or fraction thereof. Applications may be made at any JALT meeting, by using the
postal money transfer form (yubin furikae) found in every issue of The Language Teacher, or by sending a check or money order
in yen (on a Japanese bank), in dollars (on a U.S. bank), or on pounds (on a U.K. bank) to the Central Office. Joint and Group
Members must apply, renew, and pay membership fees together with the other members of their group

CENTRAL OFFICE:
Glorious Tokyo 301. 2-32-10 Nishi Nippori, Arakawa-ku, Tokyo 116

Te1.03-3802.7121;  fax. 03-3802-7122. Furikac  Account: Yokohama 9.70903, Name "JALT"
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d Revolutionary Video Techniques
a Cinex School Curriculum

n\ * a dramatically effective teaching tool *

CINEX Features:

WlCWo  accurate English subtitles
mOpen  caption dialogues

need no extra equipment
8Conversations  for study at any pace

simply  freezeframe
8On-screen time display for easy access

*Convenient  Time  Code -




