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— -Introduction

School children studying math in Bulgaria, senior citizens learning Spanish in the
U.S,, college students stydying engineering in Japan-variations of Suggestopedia
have been used to teach a variety of subjects to many kinds of learners around the
world. This special issue will focus on theapplication of Suggestopedia to foreign
language teaching, where it has been most highly developed and widely used.
Suggcstopedia was developed by G. Lozanov, a medical doctor and researcher of
suggestion, and E. Gateva, a classical singer and linguist. The chalenge they set
themselves wess immense-to develop an educational approach that would
activate the generally dormant human reserves for memory, concentration, and
creativity, and then utilize these reserves to accelerate learning. The unique
background and talents of Gateva and Lozanov equipped them to develop a
very different kind of educational approach based on the theory of positive
suggestion and the integrated use of psychological, pedagogic, and artistic
means.

During their years of research, Lozanov and Gateva experimented with many
variants of Suggestopedia, and these variants were then further modified by
others. Because of the many versions produced by this history of experimentation
and adaptation, there exists a great deal of confusion as to what Suggestopedia
actually is. We would like to make clear, therefore, that in this specia issue, we
are discussing the global-artistic variant which is now being taught by Gateva
and Lozanov in their teacher training program. Almost all the writers in this issue
have taken training courses in this variant and share here their experiences,
insights, and experiments as students and teachers.

Setsuko Iki interviews Dr. Lozanov and Dr. Gateva about the history, theory,
and practice of Suggestopedia. Kazuhiko Hagiwara gives a practical introduc-
tion for teachers who would like to experiment with this approach. Barbara
Fujiwara reflects on the insights and challenges that Suggestopedia has offered
her. In two Japanese language offerings, Mami Nishi discusses her experiments
in using Suggestopedia with senior high school students, and Isao Nakamura
reports on his experiences as a learner in an Italian course taught by Dr. Gateva.
In JALT Undercover, Leo Boudreau and Jennifer Deacon review two recent
suggestopedic  publications.

Setsuko Iki, Sanno Junior College

Barbara Fujiwara, Doshisha Women'’s Junior College
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Feature: IKi

Interview: Georgi Lozanov and

Evelyna Gateva

Georgi Lozanov, doctor of Medical Sciences, is the
founder of the sciences of Suggestology and
Suggestopedia. Lozanov’s work has spanned several
fields from medicine to education. He is a physician, a
ncuropsychiatrist, and a psychotherapist, and has also
worked as a brain researcher at the Bulgarian Academy
of Sciences. He is a professor and director of the Centre
of Suggestologyand Development of Personality at the
University of Sofia, Bulgaria. He has developed vari-
ous suggestopedic methods for learning foreign lan-
guages and other subjects and has created some origi-
nal psychotherapeutic methods for treating neurotic
and psychosomatic diseases as well as some methods
for meditative self-development.

Evelyna Gatevaisin charge of the teacher training
program in Suggestopedia and is a Senior Researcher
at the Centre of Suggestology at the University of Sofia.
She received her Ph.D. in Pedagogical Sciences from
that university. She also has degrees in Italian and
Spanish philology, and musical pedagogics.  She has
worked as a professional singer, giving concerts of
classical music, and has created her own method for
speech-vocal voice training for different specialists.
She regularly teaches Italian courses, supervises teach-
ing internships in Suggestopedia, and does research on
the influence of different kinds of art in Suggestopedia
(see review of Creating Wholeness Through Art in JALT
Undercover).

Dr. Lozanov and Dr. Gateva have published a num-
ber of articles and books on Suggestopedia, separately
and together (see references in Fujiwara and Hagiwara
this issue). They have recently established a Centre for
Suggestological Training, Research, and Consultations
in Vorarlbcrg, Austria, and it was there that Setsuko Iki
interviewed them in August, 1992. Note: Explanations
added by theinterviewer appear in italics after certain
terms. For further clarification, see Hagiwara.

Iki: People often tell me that they don’t quite understand
what Suggestopedia really is. | hope that this interview will
help to clear up some of the confusion.

Lozanov: | think one of the reasons for the confusion is
that, because of the political situation in Bulgaria, our
contact with the West was terminated in 1979, a critical
point in the history of Suggestopedia. My report on the
new variant of Suggestopedia had been accepted by
UNESCO which then sponsored a conference on
Suggestopedia in Sofia. Around the same time, demon-
dration  seminars were held in the U.S. and an experi-
mental school program was begunin Vienna, Austria.

by Setsuko IKki
Sanno Junior College

During the next ten years,
we were unable to have
contact with our colleagues
in other countries, and
Suggestopedia was devel-
oped by different people
into their own variants,
many of which were based
on previous stages in my
research. People combined
elements of both our old
and new variants with
breathing exercises, guided
imagery, Neuro-linguistic
Programming, and other
techniques.

What are thedifferences between your old and new variants?

Suggestopedia before 1970 was based on the old “clini-
cal” variants and after 1971 on the new “global-artistic”
variant. In theclinicalvariants, music was used only for
the passive concert session (students listen without look-
ing at the text and teacher reads the lesson with baroque
music as background) and the room was darkened dur-
ing the session; some instructions for relaxation were
given; in the introduction the text was read in three
tones (normal, whisper, loud); and only two props, a ball
and a puppet, were used in the elaboration (practice of
new material). On the linguistic side, the first experi-
ments involved only memorizing words, then phrases
or expressions, and later, short dialogues. The turning
point was in 1971 when we began experiments with the
new artistic variant, and we spent the next five years
developing global-artistic Suggestopedia.

The clinical variants were, in many ways, logical
and analytical, and emphasis was placed on the parts
rather than the whole. This was limiting because the
overall picture of the language was not presented, so
| am against myself of 30 years ago! We made the
artistic variant much more holistic and humanistic,
therefore, more in accordance with the theory of
Suggestopedia. Dr. Gateva has made each part of the
lesson and the whole program into awork of art. She
introduced entire pieces of music not only to the
passive concert sessions but to the active sessions
(students read text and translation as teacher “performs”
text with background of classical music) as well. In the
elaboration, we brought in a lot of props, games,
songs, dances, and many other activities, reinforcing
the emotions of the concert sessions. The textbook

July 1993
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consists of a complete story instead of separate words
or phrases. The resllts of the globd-atidic variant are
far superior to those of the dlinicd variants in terms of
communication skills, student satisfaction, and stu-
dent motivation for further study.

The global-artisticvariant is a very complex approach. What
would you say is the most important characteristic of
Suggestopedia?

The first aim of Suggestopediaisto discover and acti-
vate the reserves, that is, the potential abilities of the
human brain and personality. If we don’t activate these
abilities, it is not Suggestopedia. The activation of the
reserves includes increasing control of physiological
and psychological functions such as hyper-memory,
creativity, control of pain, and so on. Actually, it en-

ables us to increase our powers of self-control more
than we normally believe is possible, and to develop

our personalities in many different areas.

You have done research on individuals who were able to use
these abilities, which are usually held in reserve by most
people, individuals who were able to perform incredible fets
of memory, for example. Do you believe that eve yone has
these reserve capacities and that these abilities can be acti-
vated in regular classrooms?

Y es, everyone does. We know the brain has reserve
capacities through many investigations made by sci-
entists like Penfield, for example. My own experi-
ments on suggestion in wakefulness and hypnosis
also proved this. Y oga shows this, also. It's perhaps
easier to understand if you think of the Olympics.
Today's athletes achieve results that would have been
unbelievable thity or forty years ago. This done shows
the possihilities of future changesin all kinds of abili-
ties. So, our belief system about what is possible is
changing step by step.

It is a paradoxical phenomenon that activating the
reserves in all areas has a good influence on health.
Instead of feeling fatigue after exposure to large
amounts of new information, one feels rather rested.
Why? Our investigations showed that memorizing
much more than accepted norms can calm the brain
waves. The release of the potential abilities of brain
and personality brings both the body and personality
into better harmony and balance. Thisiswhy | began
to experiment with ways of tapping the reserves so
that people could learn without experiencing the ten-
sion, fatigue, and illness that may be felt in other
learning situations. Being a physician and psycho-
therapist, | was concerned that people could learn
more and be happier and healthier. That's the main
point of my research.

Do you believe we should activate all the potential reserves?
And is it possible to measure to what extent these abilities
have been activated in language teaching?

The Language Teacher XVII: 7
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No, we are not trying to activate the whole reserve
cpacity, we am a only a pat of the resave capadity.
The method has been developed so that the well-
traned teacher will hdp the <udents achieve the proper
level of alertness. It is not easy to measure to what
extent the resrves of the mind have been adfivaed. In
Suggestopedia we can only judge by the results of our
teaching, that is, the degree to which the students
become, communicative and can understand and use
the information they have received.

How do you tap the reserve capacities?

To discover the resaves we have to folow the laws of
the bran functions. The human bran is condantly mov-
ing from one levd of detness to another, depending on
many internal and external influences, associations,
emotions, etc. Our whole brain, including cortex and
alb-cortex, is functioning globdly. It andyzes and syn-
the sizes simultaneously. Although our materials take
linguistic analysisinto account, "brain-compatible learn-
ing” is the foundation upon which Suggestopediais
based. Therefore, everything, including the materials,
the leaning process, the teecher's behavior, has to be in
hamony with the globdity of the bran functions.

The lage amount of maerid given in  Suggestopedia
stisfies the needsof  the bran because it gives the bran
the posshility to choose by itself. Naturaly, people ae
afraid of the large amount of material and may feel
confused because it contradicts their beliefs and the
social norm, but we don’t have to worry about that
becaue the bran absorbs everything on a conscious or
paraconscious level. The students do not have to try to
analyze or memorize everything, because the brain is
operating by itself and creating memory tracks. Be-
cause the large amount of material is not given ran-
domly but in a carefully ordered and structured way,
the bran soon adjusts itsdf to the new system.

We are talking about the brain but we have to re-
member that we are not just dealing with the brain
alone in a mechanical fashion. We are communicating
with the brains of individual personalities, and each
persondity reacts globdly as wel. So we ae activaing
the reserves of the whole persondity, with its psycho-
logical and physiological peculiarities, and with its
individua  differences  in  expectations, motivation,  logi-
cal and emotional reactions, preferences, and so on.

Yes, | have seen many examples of individual differences in
response to my own teaching with Suggestopedia. When the
students are given a large amount of language, each student
absorbs what relates to his orherownpersonalityand interests,

You can be sure that the more materid that is offered,
the more dudents absorb. In order to accelerate lean-
ing, we need to consider the role of suggestion in the
teaching process. In communication in general and in
the process of leaning in paticula, we ae condantly
surrounded by suggestive influences and factors to



which we react consciously or paraconsciously. In fact,
we are always operating under all kinds of suggestive
influences, internal and external suggestions. We can-
not be free from them. We are conditioned by many
external factors, such as the social norms of the society
we belong to. These factors have led to the suppression
of the reserves of mind. Therefore, discovering the
reserve capacities which have been suppressed by fam-
ily, parents, schools, the restrictions of society, etc. will
help people free themselves from various external in-
fluences. So Suggestopedia is de-conditioning people,
freeing them from the various ways in which they limit
themselves. In Suggestopedia we should be careful not
to impose any new limitations on our students.

Yes, we all know of cases of what you have called
“didactogeny,” educational traumas and phobias. In Japan,
recently, there have been an increasing number of children
who refuse to go to school.

If students have negative emotions or associations to-
ward learning, we should try to offer positive sugges-
tions which will induce positive emotions. As our Bul-
garian proverb says, “Only a wedge can take out another
wedge from the wood.“ This is what 1 call desuggestion,
the new positive suggestions removing the old negative
ones. Suggestive phenomena and suggestion as an ele-
ment of communication have always existed, and the
term, “suggestion,” has been in use since the end of the
last century. On the basis of my research into the mecha-
nism of suggestion and the laws of suggestive phenom-
ena, 1 developed Suggestology, the science of suggestion.
In the beginning, 1 was investigating from a medical and
psychotherapeutic point of view but step by step | moved
away from the clinical use of suggestion. Now | am only
working on non-clinical suggestion, the mode of sugges-
tion in everyday life, because in education, hypnosis or
programming should never be used. We have to devise
a teaching process in which our brain and personality are
free to choose whatever inputs they prefer. 1 think the
best form of suggestion for this purpose is art. Art has
great suggestive power, and, therefore, we are greatly
indebted to Dr. Gateva for introducing various forms of
art into Suggestopedia.

Gateva: Art helps us to offer a great amount of informa-
tion in various ways. People have different inclinations
towards paintings, music, sculpture, and otherart  forms.
Since most people do accept art, the different forms of
art help different people to absorb the new information
in different ways.

Dr. Gateva, in your recent book, Creating Wholeness
Through Art, you talked a lot about the different forms of art
as semiotic systems. Could you please explain why semiotics
is important in  Suggestopedia?

It is generally thought that art is easy to understand and
describe, but 1 don’t agree with this notion. | think each

Feature: IKi

form of art is a semiotic sys-
tem and should be discussed
as such. Music is also a sign
system like our native lan-
guage. Painting is another
language which can give
very quick information in a
momentary impression. We
can relate ourselves to the
past, present, and future
through the variety of clas-
sical paintings. 1 believethat
at the bottom of the differ-
ent semiotic systems there
is something universal, a
kind of pan-human language. Learning a foreign lan-
guage is accepting another semiotic system. In
Suggestopedia we use many different semiotic systems
in a global way because we believe that the use of many
means-pictures, sounds, math, movement-assists in
the sending and absorption of large amounts of informa-
tion. The problem is how to be efficient in our work: how
much, when, where, how, and so on. In order to encour-
age flexibility, we do not stay long in one semiotic
system. We are not afraid to use translation and gram-
mar in our teaching because they are also semiotic sys-
tems, and each system can aid the others if we employ the
different systems skillfully.

What are your criteria for choosing “classical” art?

Art which is not new, which has stood the test of time.
Classical art is based on the Golden Section, that is a
harmony of proportion which is also the law of nature.
The music of the great composers, for example, has
incorporated elements of music from all over the world
and has universal appeal.

Lozanov: The use of classical music began with my
research on different levels of relaxation. In the clinical
variants, we used some relaxation techniques and some
slow pieces of music in ourteaching. But later the results
of my investigations showed that about 20% of the
subjects did not have an increase in alpha waves and yet
they were able to memorize better. 1 realized that using
deep relaxation techniques to the point of producing.
alpha waves was not necessary for learning. The use of
music was sufficient, as it helps create various levels of
relaxation. To choose the most suitable pieces, Dr. Gateva
investigated more than 100 different pieces of classical
music, testing them one after another.

Gateva: | chose the most important or typical pieces of
the greatest composers and experimented with them
on different age groups, using various kinds of tests,
and finally selected the pieces which my research
showed have the most beneficial effect on learning.

(Interview cont'd on P.12.)
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Feature: Hagiwara

An Invitation to Suggestopedia

If you area language teacher interested in Suggestopedia,
you may wish to try this approach but at the same time
you may be wondering whether and how you can use it
What are the essential elements of Suggestopedia? What
do suggestopedic teachers really do? What are the re-
quirements to become a suggestopedic teacher? Draw-
ing on my experiences as a teacher trainee in Bulgaria
and my work in applying this approach to my Japanese
course in Australia, 1 will give you some ideas on how to
get started with Suggestopedia. Before discussing some
of the important theoretical concepts of Suggestopedia,
| invite you to observe four scenes from an ideal intensive
Japanese course taught with Suggestopedia.

Scene |: First Day Introduction

In the morning, twelve students were waiting in the
classroom for their teacher. They had never studied
Japanese before and this first lesson was also the first
time for them to meet each other. They felt a little
excited and tense as they waited for the lesson to begin.
They had some expectations about what would hap-
pen because they had already received information on
how the method would work. The best possible envi-
ronment that the teacher could prepare had been cre-
ated in the classroom-a quiet room of an appropriate
size full of light and fresh air with Japanese art and
tourism posters on the wall, plants in the corners, and
chairs arranged in a semi-circle.

“Ohayo gozaimasu I" The teacher came in with a big
bag. He started saying something in Japanese as if he
naturally believed that the students would understand
him. As he talked, he started to show the students the
things he had in his big bag. First, he pulled out a
puppet which he introduced as “Kintaro,” one of his
good friends. The teacher kept talking as one thing after
another came out of his big travel bag, things he called,
kamera, pen, pasupooto, booru, wain, biiru, and so on. The
students began to relax as they found they could under-
stand what the teacher was saying. Besides, he looked
so cheerful and happy that the students began to feel
the same way. He seemed to be saying, “What’s this?
This is a camera. Oh, it's an Olympus. It's a nice one. I'll
take your picture. Smile! Um, excuse me, sir, would
you take a picture of my friend and me, please? Thank
you.” “Hey, look, this is my passport. Who is this? It's
me. Oh, how strange | look in this picture. It’s embar-
rassing!” “What's this? Oh, it’s a bottle of wine. It’'s a
nice wine. | like it but | don’t drink too much. It's awful
having a hangover.”

The students could clearly guess what the teacher
was trying to say from the gestures and facial expres-
sions he was making and from the real things with

by Kazuhiko Hagiwara
Griffith University

familiar names he was showing them. Some unusual
things also came out of his bag-a real telephone re-
ceiver set with which he called home and reported that
he had finally arrived in Australia; a real stone and a
rubber sponge that looked like a real stone, but he
said, “lie, chigaimasu,” (No, it isn’t); a miniature dino-
saur which he introduced as another one of his friends;
and so on. The students were getting an initial idea of
Japanese grammatical structures as well as of the names
of things. The teacher sometimes asked the students
what the things were but he didn‘t seem to expect that
they would reply. When he asked questions, he looked
vaguely around the classroom, never pointing to a
particular student. However, some students spontane-
ously began to guess the names of things, saying “Tele-
phone desu.” Then the teacher took that word and said
in Japanese, “Close! You've just missed, DENWA desu.
Yes, kore wa denwa desu. But wait. Oh, you speak Japa-
nese! How nice! That's excellent! li desu ne! By the way,
everyone, do you know what iidesu ne is? Guess, guess.
What is it? ‘Good’ in English? Yes, that's right! lidesune!
Let me hear you say iidesune, OK? Now, all together,
one, two, three, |IDESUNE!

While talking to his students, the teacher frequently
encouraged them with short phrases such as Daijobu
desu yo (that’s all right, don’t worry), Wakarimasu  ne
(now you understand), Dekimasu yo (yes, you can),
Hora, dekimashita, ne (see, you did it), and Kantan desho
(easy, isn’t it?). Phrases with a negative meeting were
carefully omitted from his speech. For example, he
seemed to avoid adjectives such as muzukashii (diffi-
cult) or taihen (fatiguing) to describe his course or its
content. English was not strictly prohibited in the
classroom, and students could ask the teacher or their
classmates questions in English. The teacher, on the
other hand, tried to answer in Japanese or with gestures
as much as possible, although he, too, did not seem to
prohibit himself from using English when it was neces-
sary. He used English to correct misunderstandings or
to briefly explain important grammar points. How-
ever, when he explained in English, he spoke softly to
imply that it was a special service to the students.
Although the students were free to use English, they
began to try to speak Japanese because the world of
Japanese language that the teacher was involving them
in seemed very interesting and enjoyable.

Finally, the teacher took a set of cards out of his big
bag and said in Japanese, “I have some important
documents here. Look. What are these? They are
hiragana.” The Japanese phonetic characters were writ-
ten separatelyoneach card. The teacher turned his back
to the students and started reading the cards one after
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aother as if he wee reading a seoret report.  However,
the students could see the cards over his shoulders.
After he read the five cards of a, i, u, e, 0 three times, he
slently showed them to the students. When the stu-
dents started reading them, he turned to them with a
look of surprise and sad in Japanese, “What? You can
read hiragana already! What a surprise! You can do
everything. OK, let's read them together.” He showed
ka and then ki. Some students guessed that the next one
was ku and that it was followed by ke and ko. The
teacher joined them and invited the others to read
together.

After the texcher finished introducing al the hiragana,
the telephone suddenly rang. Someone in Japan was
cdling him. “Moshi, moshi,” (hello); the teacher darted
to talk to someone on the phone. He seemed to be
talking about making a film and he sounded very
happy to report that he had found a group of good
actors who could speak and read Japanese.

After the teacher hung up, he had his students choose
Japanese namae (names) and shigoto (jobs). He showed
them a large poster on which were written Japanese
names and occupations both in hiragana and the alpha-
bet with their English translations. He read al of the
names and jobs, inviting the students to follow him.
Students could choose any name and occupation they
liked from the poster or select others by asking their
teecher in English. Some dudents used Japanese inter-

rogative structures, asking “Fire fighter wa nan deu
ka?' (what is fire fighter?). The teacher cheerfully re-
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plied, “Shoboshi desu," and added it to the list.

During the class, the teacher always seemed to be
very careful not to scare anyone or to insult anyone.
Without expecting anyone to speak or read Japanese
correctly a this dage, he just tried to wat for the right
answer to come out somewhere in the class as if he
considered the whole class as one brain. When the
answer appeared, the teacher's face was full of happi-
nes, and he prased dl the <udents Because students
were free to take what they were given, some sort of
speciaties emerged in the dass, which meant that each
student could work from his or her strong points.
Indeed, each student seemed to have a different vo-
cahulary, depending on his or her interes. One Sudent
would surprise the others with a vocabulary item, and
then another would do the same the next moment, and
this process seemed to be a good stimulation for the
group. The teacher used a great ded of energy to credte
good human relations in the class so that students
would help and praise one another.

Scene 2: The Concert Sessions

After a short break, the sfudents returned to their
seats, and then, theteacher entered theclassroomcalmly
and quigtly. This time, his manner seemed quite differ-
ent than when he had come in to do the introduction. It
was somehow more prestigious and solemn. He gave
each dudent a copy of the textbook, a long play consist-
ingof severd acts He told the dtudents in Japanese that
he was going to read the fird act in the textbook twice




with classcd music in the background. During the firgt
reading, students would hear and follow the text in
Japanese while referring to the English translation on
the right dde of the page The firg chapter wes written
both in Japanese and romanized characters so that
beginners could read it.

The firg reading dated with the cheerful sounds of
the Mozat's Fifth Violin Concerto. Before beginning to
reed, the teacher dood quietly, dlowing the <udents to
listen to the music until the opening musical passage
ended. The teacher read slowerthan normal speed, but
the reading itself was dynamic. His voice was very
different from the one he used in normal speech. It
sounded more like the voice of a poet at hisrecital or
that of an Italian opera singer. He mobilized al the
vaiations his voice could produce, dthough his voice
could be clearly heard even when he spoke in awhis-
per. He seemed to use his voice in harmony with the
music rather than with the intonation and meaning of
the language. However, he emphasi zed certain under-
lined words or phrases with pausss and dress to mak
their importance. Reading 15 pages of the text took
approximately 20 minutes.

Before beginning the second reading, the teacher
uggested that the students not look a the text but try
to imagine what was happening in the story. He told
them to fed free to ligen dther to the music or his voice
or both. The music began. This time it was an organ
piecefrom J S. Bach's Fantasiafor Organ in G Minor
BMV 572 The teacher, with his eyes closed, was sitting
cdmly on the char. When the introduction to the piece
finished, he dated the second reading. His voice was
a clear a during the firg reading, but this time he read
with natura intonation and speed. This reading lasted
approximately 12 minutes. When he finished the read-
ing, the teacher quietly left the room. While some
students slowly opened their eyes to prepare to go
home, others continued to ligen to the musc.

Scene 3: The Elaboration

Mog of the lessons in the intensve course were spent
on elaboration. Every elaboration class was full of a
vaigty of teaching technigues and activities and these
were used in an integrated fashion rather than sepa-
rately. In other words, the teacher seemed to try to
maintain and review al the things that had been learned
in previous aivities often by placing reminders some
where in the classroom. For example, the day after the
teacher had given students adrawingtask to symbolize
some abstract words or phrases, the students found
their “masterpieces’ on thewall with thereal art post-
s Tha day, the teacher used those expressons many
times, but the students could easily comprehend or
even use them just by glancing at their own pictures.
These pictures were removed a few days later, but
some students could recall the expressions just by
looking & that section of the room.

Many different types of reminders of class activities
occupied various spaces in the classroom. A verb
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conjugation lig on an easd was next to a large plant. A
colorful noun lig wes on the back wal between two at
poges. A 3D map of a town with minigure shops and
their goods lay on the right back corner table. Items
from the teacher’'s hig bag were placed on the rug in the
center of the floor. A Japanese restaurant menu with
some pladic replices of Jgpanee food were on the left
side table. Portraits of a Japanese family with their
names were hung on the left side wall. Every item
reminded students of something important they had
done or leaned in the previous class activities.

Students’ roles were naturally decided in the class.
One dudent was dways respectfully invited to conduct
the other sudents in snging a he had chosen conductor
a his occupation. Another <udent was asked for advice
when anyone fdt sck or tired because he had chosen to
be a doctor. In the group, there were a haiku poet, a sushi
master, abank clerk, asumo wrestler, ajudoka, aretired
merchant, and 0 on. Some had clear roles to play in class
activities and others did not. However, the teacher pro-
vided dl of the dudents with tasks in which they were
repected or prased by othes in some way.

As pat of the eaboration, the Sudents read the text-
book play together with the teacher. The students would
volunteer  for the various roles and the techer encour-
aged them to read dramdicdly. Each role in the text had
its own props such as black eye glass frames for the
“fahe” and a pink scaf for the “mother” The teacher
made sure that dl dudents had an opportunity to read
part of the story. When the students mispronounced
words, the teacher corrected them in a soft whisper,
dlowing them to correct themselves or not as they wished.
Sometimes the textbook reading was followed by a role
play in which students were provided with costumes
and wigs to make the dramamore realistic.

Scene 4: Summary

At the end of each chapter, the students read and
translated a story which reviewed al the major gram-
ma and vocabulary items in the lesson. Before having
the students read this story, the teacher would intro-
duce it with illustrations and props. Then students
would beinvited to create their own stories around a
theme or a prop, and class the next day would begin
with these  dories.

The Role of the Teacher in Suggestopedia

As can be sen from the scenes above, the role of the
teacher, the “motor of the suggestopedic machine,” is
crucial (Gateva, 1990b, p. 91) because alarge part of a
suggestopedic course depends on the suggestive effect
of the teacher's behavior, both verbal and non-verbal.
A teacher in a suggestopedic course not only radiates
effective suggestive stimuli, but also coordinates envi-
ronmental suggestive stimuli in a positive way for
students to learn.

One of Suggestopedia’s unique goalsis to release
learners’ minds from the existing framework of the
“social-suggestive norms’ (Lozanov, 1978, p. 252).

July 1993

9



Why Motivate'em ?

Because..

1 Verbs are taught naturally, similar to the way children
learn language.

2 The activities involve all students and require them
to think about what they are doing and challenge
them to build creative sentences.

3 These materials cover basic English grammar.
Teaching students of English the basic structure of
the language makes it easier for them to bu Id and

Motivate them with

Motivate’em 1 contains
337 cards.
VIy Caro
(English and Japanese)
130 picture cards (color coded)
50 nouns (Pink)
40 verbs (Yellow)
20 adjectives (Blue)
10 prepositions (Green)
5 shapes (White)
5 colors (White)
130 corresponding word cards
in the same colors
30 blank cards for your own
use (White)

Sentence building made easy

PICTURES

he happy ant is dancing on the candy

develop their language skills. t'\(]ppﬂ ant
WORDS
For orders, samples, d INTERCOM, Ltd.
and information contact: Nishizawa Bldg. 4F, 2-6-39 Daimyo Chuo-ku, Fukuoka 810

T 092-712-9120 Fax: 092-712-9220



Learners have commonly set a limit on their abilities by
following the guidelines of the suggestive norms which
are often considered common sense in a given society.
For instance, students may say, “Oh, it's too late for me,
| am too old,” or “How can | remember that amount?
Nobody can!” Suggestopedia sees these negative sug-
gestions from the social-suggestive norms as inhibiting
human potential and believes you can free your stu-
dents’ natural potential by replacing existing negative
suggestions with positive suggestions. This is called
the “desuggestive-suggestive process” (Lozanov, 1978,
pp. 252-258). Teachers have quite a few “common
sense” beliefs to remove such negative beliefs as “Study
is hard,” "You can only remember little by little,”
“Grammar is boring,” and so on. Then, “Yes, you can,”
“Everything is possible,” and “Study is fun” will be the
new common sense in your classes.

Creating a State of Concentrative Psychorelaxation

One important task for a suggestopedic teacher is to
put students in the state of mind called “concentrative
psychorelaxation” (Lozanov, 1978, p. 258). Lozanov
describes concentrative psychorelaxation as the opti-
mal state of brain activity for learning in which the level
of relaxation is neither too deep nor too shallow. The
teacher needs to create and arrange different styles of
activities to stimulate the students’ minds in various
ways so that each student has a chance to achieve this
state of concentrative psychorelaxation.

Teachers can use all the interactive communicative
activities in Suggestopedia, especially in the elabora-
tion part of the lesson. Techniques such as role plays,
games, and quizzes are all effective. Work on grammar
such as verb conjugations is introduced with some
physical movement and change of voice and through
colorful posters of conjugation tables which are placed
around the classroom so that you can use learners’
subconscious area of memory called “peripheral per-
ceptions” (Lozanov, 1982, pp. 149-150). All these activi-
ties are connected and harmonized in the course struc-
ture just as music that has several movements and
motifs is performed with many different instruments
orchestrated into one large symphony.

The Suggestopedic Lesson

The suggestopedic lesson is divided into four parts:
introduction, concert sessions (active and passive),
elaboration (development of the syllabus introduced in
the concert sessions), and summary (Gateva, 1990b, pp.
94-95). Each part requires different skills on the part of
the teacher, but, throughout the course, you as a
suggcstopedic teacher appear to be the director of a
group of actors rather than a lecturer (Fujiwara, 1992, p.
283). Students choose new names and personal back-
grounds in the course so that they can be released from
their real life problems or status that, Lozanov be-
lieves, often work as factors against learning (Hagiwara,
1989). After your learners have chosen their new per-
sonalities, you will need to pay attention to group
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dynamics to create and retain good human relation-
ships, as demonstrated in the above description of the
Japanese course.

Art in Suggestopedia

Suggestopedia introduces rich artistic elements into
its teaching methodology and materials to stimulate
learners’ creativity (Gateva 1990a, pp. 54-55). Almost
all the categories of art are included such as music,
visual arts, and stage art. You use music as songs in the
elaborations and as classical background music in the
concert sessions. You hang colorfully made grammar
posters among other art posters in your classroom, and
sometimes you give the group drawing tasks. You
move like an actor in the theater, use puppets like a
show person, and read the textbook like a poet at his
recital.

Concert Sessions

Another unique and essential feature of
Suggestopedia is the concert sessions which helps stu-
dents absorb the large amounts of information. You
read the textbook solemnly and dramatically with spe-
cially selected classical background music. The list of
specially selected classical music for suggestopedic
concert readings is in Lozanov and Gateva (1987, pp.
73-77). In the concert sessions, the learners (listeners)
are in a “pseudopassive state“ (Lozanov, 1978, pp. 197-
200); that is, they are physically relaxed and mentally
activated. Listening to your voice in this state, as they
follow the text and translation, learners absorb both the
linguistic rhythm and meaning of vocabulary at once to
create an accumulation of information in their minds.

Theory of Suggestopedia

When you apply your own ideas to your classroom,
you must base them on the theory of Suggestology,
which studies how the stimuli around us work as
means of suggestion. Since there is no Suggestopedia
without Suggestology, you should read at least the
fundamental works of Lozanov and Gateva. | suggest
you start with Lozanov (1982), a good summary of
Suggestology and Suggestopedia, and Lozanov &
Gateva (1988), a suggestopedic teachers’ manual. If
you have further interest, introductory books (Springer
& Deutsch, 1985; Genesee, 1988) about brain physiol-
ogy and cognitive science will give a better under-
standing of the utilization of whole brain learning in
Suggestopcdia.

Learning More about Suggestopedia

Finally, if you have time (and money), | recommend
that you try to learn a language in a suggestopedic
course, not only to ohserve a class session or two, but to
take a whole course. In Japan, Sanno Junior College
offers language and art courses taught
suggestopcdically and short teacher training seminars
given in Japanese. Those who want to study
Suggestopedia in depth can take training courses with

July 1993
1



Dr. Lozanov and Dr. Gateva at their center in Aus-
tria.

Interested readers can contact:

Japan Association of Suggestopedia, Sanno Junior

College, 6-39-15, Todoroki, Setagaya-ku, Tokyo
158, or

Dr. Georgi Lozanov, Postfach 32, A-6832 Sulz-

Rothis, Vorarlberg, Austria
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(Interview cont’d from p. 5.)

Could you please explain why classical music assists the
learning  process?

Gateva: Of course we can learn without music, but
music helps the students absorb the vast amounts of
new information in several ways. First, it helps create a
state of concentrative psychorelaxation because of the
changes in the music itsef and in the teacher's voice
which follows the music. It distracts the students
attention from thinking about the fact that they are
being given large amounts of new information and it
also has a placebo effect, because the students believe
that the ritual of the concerts will help them.

The structures, tonalities, and tempos of the great
works of classical music are mathematically well-orga-
nized to be in harmony with each other and with the
proportions of the Golden Section, and, therefore, the
influence of the whole work is great. Classica music
has philosophy behind it but it also gives us feelings
that correspond to the natura feelings we have in
everyday life. It is in accordance with the harmony of
the brain, in which the parts and the whole are well-
balanced. Music may not be grasped at once, but in the
end, it uplifts us and gives us the experience of beauty.

Yes, but many young people don’t like classical music, do they?

Gateva: It's true that classical music and art are distant
from today’s world, but we have found that the music
young people hear in the concert sessions produce
various associations and may later produce positive
reactions, even after the course is over. Paintings from
the past, too, are a little alien to young people, so it's
better to present them on a peripheral level. But stu-
dents remember them because they are connected to
the content of the course, so that, even though there is
no direct comment or explanation of the paintings,
students are positively influenced by them.

Well, | have many more questions, but | hope this short
interview will help people understand Suggestopedia better.
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What Suggestopedia Has to Offer:

A Personal View

A method is basically somebody‘s “conception of
practice”. . . . It helps me to become clearer in my
beliefs, and to make those basic decisions about
what is going to constitute my philosophy in the
classroom. Methods should be used as stimuli for
reflection on our own practice. (Larsen-Freeman in
cox, 1992, p. 4)

Learning about Suggestopedia through books (Stevick,
1980) and presentations, and experiencing it as a lan-

guage learner (Fujiwara, 1989) and teacher traineehave
provided me with a wealth of stimuli for reflection on

my own teaching practice. Lozanov’s theories on learn-
ing have given me a larger framework with which to

understand my experiences as a learner and teacher,
and Gateva’s methodology has offered me new and
different means with which to improve my teaching. In
this article, | would like to share some of the insights
and issues that | have found most significant in
Lozanov’s and Gateva’s “conception of practice” by
exploring questions that Suggestopedia has challenged
me to ask myself. In particular, Suggestopedia has
focused my attention on the social norms influencing
learning, the use of positive suggestion and classical
art, the functions of the brain and the unconscious, and
the development of personality and creativity. My
study of Suggestopedia has brought me to the point
where | can ask questions in these areas, but | am still

struggling to answer them, to actualize their meaning
in my teaching. They probably represent, therefore, the
growing tip in my evolution as a teacher.

How Can | Conteract Limitations on Students' Learn-
ing Potential?

Lozanov’s (1982, pp. 148-149) emphasis on the need
for both desuggestion and suggestion is the basis for
my first question, “Do | understand and work to coun-
teract the social and individual limitations on my stu-
dents’ learning potential?” The startling difference of
the suggestopedic classroom environment and meth-
odology helps free learners from social norms limiting
their potential and leads them away from the “sick
place” of educational trauma (Gateva, 1991, p. 65). It is
clear that differences in social norms affect language
learning if we compare the general attitudes toward
language learning in places with positive norms like
most of Africa and Europe, and places with negative
norms like Japan and the U.S.A. Nida (1982, p. 42)
describes the “natural” way of African language learn-
ing in which Africans “just take it for granted” that they

by Barbara Fujiwara
Doshisha Women’s Junior College

will be able to understand and speak a new language
after a fairly brief exposure to it. On the other hand,
national self-stereotypes like those in Japan, “We are
bad at languages,” or in the U.S., “Only certain gifted
people can become multi-lingual,” have an undesir-
able effect on individual attitudes.

In addition, individuals may place further limita-
tions on themselves, sometimes based on comparisons
with other students or on test results. In their self-
evaluations, my students have expressed these limita-
tions with comments like, “Everybody is good at lis-
tening and speaking but me,” or "My TOEIC score was
very low. | am bad at English.” Even generally confi-
dent learners may have restricting self-images in cer-
tain skills. I have found, for example, that students
who were stars in their junior or senior high school
traditional English classrooms may find it so disturb-
ing to begin again in the oral/aural skills, that they
claim they can’t physically hear the tape. |, on the other
hand, often feel as if | can’t see Chinese kanji charac-
ters, and, therefore, my acquisition of Japanese is very
unbalanced.

Suggestopedia employs several techniques to coun-
teract or desuggest these restrictions and to help stu-
dents exchange their old belief system for a more
positive one. Some of these techniques are outlined in
the following section.

Using Positive Suggestion to Maximize Learning
Potential

Suggestopedia encourages us to give positive sug-
gestions through the classroom environments we cre-
ate and the materials and methods we use (Lozanov &
Gateva, 1988). Too often gray classrooms with chairs in
rows suggest to students that they are in an educational
prison or revive bad memories of earlier failures. The
suggestopedic  classroom in contrast is bright and cheer-
ful, full of art and travel posters, colorful grammar
paradigms, interesting realia, and amusing props and
toys. Creating a classroom like this is not very easy in
a teaching situation like mine where |1 have to use and
share various classrooms. | ask the college office to
schedule all my oral English classes in the same room,
and they ask me to get permission to decorate the room
from all the teachers using it. Luckily, all my colleagues
have agreed with and often welcomed the idea. | have
organized a system of student assistants to help me
carry my puppets and props, and | rotate the travel and
art posters that | have been collecting over the years. |
have made only cursory attempts at making posters for
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peripherd learning, but my fdlow trainees, Krigin
Newton and Allan Tsuda, have given me a good idea
for how to easily make artigic posters. They make
posters on the computer and have them blown up 400
times and paste pictures on the large posters. As my
students have a fairly good base in grammar, one of my
future plans is to make “functions’ posters with useful
phrases and expressons.

Typicd ELT textbooks are broken up into smdl
didogues or readings that convey the message thet this
tiny amount is dl the student's smal brain can absorb
at one time, whereas the first lesson of The Return
(1991), the English textbook written by Gateva (see
JALT Undercover), is about 20 pages long. The charac-
ters in the text are cultured, interested in many fields,
and emger and quick learners of other cultures and
languages. The concat sessons (see Hagiwara, this
issue), & which large amounts of new information are
presented, not only promote whole-brain learning but
aso have a placebo effect: “Classcd music is going to
help me learn.”

Suggestopedia has helped me become aware of and
sengtive to the suggedtions that | give to Students
through the things | say and the gestures or facid
expressons | make. Even o, | till catch mysdlf making
negative suggestions like, “Japanese students usualy
have problems with the r and | sounds® or “ Thistask is
alittle difficu....uhh, different." I can only wonder what
non-verbd negative suggesions | am giving as these
powerful suggestions often lie bdow the conscious
awareness of both giver and recaver.

One of my mogt memorable experiences as a teacher
trainee of Suggestopedia was when weeach had to sing
done a few lines of a song. | was gripped by a strong
feding of panic and inadequacy as | had received a
number of negative suggestions about my singing over
the years. (“What song is that you are singing?*) | sang
a verse, and then Dr. Gateva looked & me and sad in
Itdian, “Try again. You can do it. Say to yoursdf, ‘I
know my work’.” Her beam of postive bdief broke
through my inhibitions and fears, and | sang much
better the second time. What did Dr. Gateva do? An-
other trainee commented, “She zapped you with her
energy.” It's hard to andyze or describe what Dr.
Gateva did exactly, but severd times during my teach-
ing internship in Audria, | fdt a smilar transfer of
energy and confidence originating in Dr. Gatevas vi-
sion of my potential.

These experiences inspired in me the strong desire to
use the power of positive suggestion to help my stu-
dents overcome the fears and hesitations they bring to
their English dasses and to give them the feding that,
“Yes, | can. | can undersand English. | can spesk
English. | can magter English. | CAN!" In my training
class in Audtria, | was faced with a test case, an older
man who was a red beginner in a dass of fdse begin-
ners. His favorite words were, “ Ich verdehegar  nichts.”
(I can’t understand at al.) | thought to myself, “Oh,
dear, timeto start beaming that positivcencrgy.” While
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| can't report any amazing transformations, | did notice
that about hdfway through the course, the student's
non-verbal feedback showed tha he wes understand-
ing what | said, However, his actud ability had not yet
changed his perception of himsdf as he would dill
occasionally mutter, "Ich verstehe nicht." | am still strug-
gling with the question of how to bresk through the
thick armor of limitations with which such students
surround themselves. The placebo effect of the rituds
of the concert sessions is helpful here asit's often eesier
for the student to believein the power of classica music
than to trust in hisher own powers, and indeed, “Mr.
Can't Underdand” was extremely dtentive during the
concert sessions.

How Does My Teaching Utilize the Brain and the
Unconscious?

The concert sessons highlight another contribution
Suggestopedia has made to education by providing
ome answers to the complex question, “How does my
teaching takeinto account the functioning of the brain
and the unconscious? Suggestopedia uses classica
music and art to involve the whole brain (Damesio &
Damasio, 1992, pp. 63-71; Rico, 1983, p. 69) in the act of
leaning. The large quantity of linguistic information
given from the very beginning provides the brain with
a picture of the whole of the language as well as
examples of the specific parts such as structures and
functions, thus providing meateria for both the synthe-
szing and andyzing functions of the bran.

Suggestopedia explores and exploits the role of the
unconscious in learning and thus helped me make
senxe of my experiences as a language learner and my
vague feding that my unconscious played a substan-
tid role in my own language learning. One experience
that showed me very clearly that a lot of learning can
take place without conscious effort occurred when |
goent Chrisimas vacation in Hawaii with my family
during my junior year aroad in Germeny. | did have
a couple of German texts with me and would occasion-
dly lift my eyes languidly from the ocean to look
through them. Though | had imagined it would teke
me a while to get back into German, | was surprised to
find on my return that gppropriate and correct Ger-
man rolled out of my mouth. “Your German hes
improved a lot” my friends sad. Wha happened?
My theory is that during those relaxing three weeks in
Hawaii, when | was not under daily pressure to under-
sand and speak German, my brain was actively ana
lyzing and synthesizing the input it had received in the
preceding sx months.

| had ancther dgnificant experience when | was
teaching English to Vienamese refugees once a week.
| usudly stayed overnight a the refugee camp, and, in
the evening, students would vist me and sing ther
beautiful and haunting Vietnamese songs. At that time,
| was completdly uninterested in learning Vietnamese
as my energies were directed toward learning Japanese
and it seemed unlikely that | would ever be able to visit



Vietnam. Neverthdess, one day, after | had returned
from the camp and was sitting quietly & home, | began
to hear Vietnamese in my head, a kind of internd
casstte, which seemed to have dl the complicated
Vietnamese sounds and tones. | heard it but | couldn't
understand it. Later, | expeienced the same phenom-
enon when | did my “homework” for Dr. Gateva's
Italian course. Sometimes, when | quickly read through
the text before going to bed or upon aisng in the
morning, | fdt | could hear Dr. Gatevd's voice reading
the text in a very naturd Itdian accent, an internd echo
from the concert session.

According to Gateva (1990b, p. 97), the greatest part
of the linguistic content of the course is actudly ac-
quired during the concert sessions in which the long
lessons are read twice by the teacher to thebackground
of dassicd music. Lozanov (1990 p. 161) reports that,
because of their different backgrounds, abilities, and
interests, different learners will spontaneoudy absorb
different amounts and pats of the linguigtic input
during the concert sessons and will have the opportu-
nity to acquire the rest during the other parts of the
lesson. | found this to be the case both as a learner and
& ateacher. In our Itdian class, for example, | had to
put al my guessing strategies to work while a class
mate, Santino Altobelli, described his exploits on the
soceer fields. Evidently none of the sporting vocabu-
lary in the text had found a place in my unahletic
unconscious. One of my Austrian students surprised
mc the day after the concert by suddenly reciting a
dightly transformed line from the text, “I wak in
beaty like the night.”

Utilizing the potential of the brain and unconscious
has been the higgest chdlenge of Suggestopedia for
me. It is only by tapping the potentid ability of the
bran and unconscious to asorb large amounts  of
information through the use of classca at and music
that you can teach suggestopedicaly; otherwise what
you have is a vaied and pleasant communicaive
goproach with a litle grammar-trandation thrown in.
| spent several years circling around this fact as |
introduced various suggestopedic dements into my
teaching but did not take the find step of giving the
concert sessions. Before The Return (Gateva, Lozanov,
& Konig, 1991) becamecommercidlyavailable, | could
not find a suitable text that had a continuing story,
long lesons, podtive suggestions (no  crimes!), and
classca at. | tried writing my own, and this endeavor
made me gopreciate what incredible accomplishments
Gateva s texts are. | had to create a story and charac-
ters, incorporate American culturd achievements, se-
lect classicd works of American art, and decide on the
linguigtic content. | found | could not do dl of these at
the same time, and student response to my text was
decidedly  mixed.

But an even bigger obstacle than the text was the
performance anxiety | fdt at the idea of giving a mus-
cdly sendtive and highly dramdtic reading-for the
active concert (see Hagiwara, this issug). | remember
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attending a Suggestopedia seminar sponsored by the
Goethe Indtitute in Tokyo. The opening strains of the
music began, and several of the European teachers
murmured in  gppreciation, “Haydn, 101.” Another
American teacher and | smiled & each other weskly.
She told me later that she had once mixed up the tapes
for the active and passve concerts and hadn't even
redized. | nodded. It was something | could esesly
imagine mysdf doing. What | could not imegine mysdf
doing was the reading-the thundering crescendo and
the dramatic whisper. No, no, not me! In front of a
group of people? No! ‘Yes” sad Dr. Gaeva, “you can
do it, Barbara Look, you are doing it! Don‘t worry
about following the music at first. Just try to vary your
voicel” Caught up in my sdf-imposad limitations like
Mr. Can't Understand, | could scarcdly believe it at the
end of the course when my youngest student told me he
thought | had performed the concerts very wdl. It was
a very hgppy moment for me.

By giving the concert sessons and using art in the
text and classoom, am | redly accderaing learning? |
honestly am not sure; | have to trust the intuitions,
practicd work, and research of Lozanov and Gateva
and my own experiences as a learner and teacher. |
want to use every possible means to help my students
utilize their full learning potentid and | beieve | can
rely on the artigtic means that Gateva (1991, see review
of Creating Wholeness Through Art in JALT Undercover)
has developed since they are based on her solid study
and cultured appreciaion of many at forms her un-
derganding of suggestopedic principles, and her work
a a mudcian, teacher, and researcher.

How Can | Promote Language Learning and Person-
ality Development?

Suggestopedia's emphasis on the deveopment of
both the mind and persondity leads to the next ques
tion, “How can | create a learning environment that is
rich enough and desp enough to promote both lan-
guage learning and personality development?’
Suggestopedia cregtes a rich and deep context for holis-
tic learning, and utilizes and gimulates different learn-
ing dyles and the multiple “intelligences’ postulated
by Gardner (1983). The dynamic use of severd differ-
ent semiotic systems in Suggestopedia gppeds to and
develops the different intelligences, abilities, and kills
possessad by individud learners. The use of musc,
songs, movement and dance, fine arts drama, and
poetry foster the musicd, kinesthetic, spatial, and lin-
guidic intdligences Grammar, the logicd-mathemati-
ca agpect of language, is taught directly and indirectly.
What Gardner cdls the intrapersond and interper-
sond intelligences are developed through the creation
of new identities, work as an actors troupe, and story-
teling activities.

Gadner's (1983) theory of multiple intelligences
came dive for me when | taught a month-long inten-
sve English course in Audtria under the supervison of
Dr. Lozanov and Dr. Gateva. | had quite avaried group
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induding secondary and college dudents, manud la
borers, a farmer, a government worker, and business
people We sang and danced to Gatevas beautiful
songs, and the students acted out the text, using hats,
costumes, and props. They created and told interesting
stories based on postcards of works of art and the
“friends,” funny little stuffed animas. They played
games like musicd chairs (“Firgt time in twenty years”
a busnessman told me), bowling, and grammar and
vocabulary games. They did grammar drills and trans-
lated stories and jokes from English to German. The
varigty and quick change of activities seemed to keep
everyone involved during the four-hour dass and gave
eech dudent a chance to shine and a chance to try
something new. | believe this intentiond use of a vari-
ety of semiotic systems not only offers students aterna-
tive ways to gpproach the language but aso stimulates
new interests and sdlf-perceptions.

The Suggestopedia classsoom and materids immerse
the sudent in the depth and richness of the target
language and culture During our intensve Itdian
course, Dr. Gateva changed our classoom every day so
we adways had new input for peripherd learning. By
decorating the class with summaries of our stories and
props that we used in our role plays, she helped to
trigger and confirm the linguistic and culturd items we
had been learning. Our Itdian textbooks festured not
only the usua travel Stuations but aso biographical
accounts of mgor culturd figures, excerpts of Itdian
poetry and opera, and beautiful illustrations of Itdian
architecture, paintings, and sculpture.

The great contrast between this atigtic text and
many ELT textbooks gave me a hit of a shock and
caused me to reflect on my goals as an educator. Do |
want to give my students in class what they are getting
outside of it, that is, entertainment figures, pop songs,
and mysteries, or do | want to offer them the “bealty,
hamony and perfection” of the “classca tressure
houss’ (Gateva, 19%0a p. 51) through the use of grest
works of art, music, and literature? In Suggestopedia,
the achievements of the target culture in many fidds
become part of the content of the course (see the review
of The Return in JALT Undercover) and they provide
inspiration, appreciation for cultural diversty, and
many different avenues for further learning.

As Gateva (1990b, p. 92) says, “The entire
suggestopedic process from the beginning to the end is
pointed & the creation of high and long-lasting motiva-
tion to learn and to achieve perfection, not only in the
maerid leaned, but in generd.” Suggestopedia has
radicaly changed my life and interests and sretched
me to the utmost as | work to achieve perfection in the
psychologica, pedagogic, and atigic means it em-
ploys | now ligen to classcal music, teke singing
lessons (1), go to at museums, give puppet shows in
cass, and do a varigty of other things | couldn’t have
imagined myself doing before. 1 am grateful to
Suggestopedia for expanding and broadening my in-
terests and motivating me with the lifdong god of
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perfection, and | would like to give these gifts to my
students as wdl. | fed that, in a suggestopedic lan-
guage class, | am cadting the widest posshle net for
learners of dl different types and sowing the greatest
variety of seeds for further learning and development.

How Can | Help My Students Become Creative Lan-
guage Learners?

Suggestopedia develops flexibility and credtivity in
both teechers and learners, bringing me to my find
question, “How can | hedp my students become more
flexible and credtive language learners?” The learner of
a new language in the target language environment is
bombarded by large amounts of complex linguitic
data. The suggestopedic class replicates this Stuation
on a sndler scde, giving sudents large amounts of
language from the very beginning, though the input is
caefully sdected for structurd and functiona utility
and cultura content (for further details, see the review
of The Return in JALT Undercover). The teecher dso
provides a steady stream of language, though striving
to make the input comprehensible through the use of
pictures, props, gestures, and internationa words, In
the eaboration activities that follow the concert ses
sons, the Students work with selected parts of the
language, but in al parts of the lesson students encoun-
ter the unknown. Thus, these encounters become ordi-
nay so that students become more tolerant of new
Stuations and linguidtic items.

Learner flexibility and credtivity are dso fostered by
the movement among semictic systems, by the con-
tinua exposure to various ats, and by the credtive and
imaginative dass activities Before | wes a language
learner in Dr. Gateva's Itdian class, | thought the idea
of adopting new names in the target language wes
rather slly. | wanted my students to be themsdlves in
English! But | found thet, as a learner, | greatly enjoyed
cregting my new Itdian identity, choosng my new
name, hometown, occupetion, and family. Almost ev-
ery day, Dr. Gateva would begin class by asking for
news and thus we crested our own rich individua and
group context. | was a doctor and drew on my interest
in holigic hedth to imagine my newstrips to China,
for example, to study ki heding. It was exhilarating to
be in a world of makebdieve, to take a bresk from
being Barbara Fujiwara, language teecher, and instead
be Chiara de Fdice from Asdd, the Itdian doctor
whose dinic offered the best in Western and Oriental
medidne

Dr. Gateva had a huge supply of funny little crea
tures and pictures, both famous portraits and maga
Zine photos, and we would choose the ones we liked
and weave our stories around them. In this part of the
lesson, Dr. Gateva would act in a manner smilar to a
Community Language Leaning counsdor, under-
ganding our sories and restating them. She dways
gppeared to be fascinated by what we were saying, and
as aligener, | too was interested in hearing new taes of
Dottore Orsini’s young bride or of Agnes's adventures
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with her eight puppies. The large amount of language
we had been given from the beginning meant we hed
the linguistic resources to create our stories, and our
classmates new identities provided the contextua clues
to understand their often wildly unredlistic taes. As
the course went on, Dr. Gateva withdrew to the side-
lines, and we played a more active role in questioning
and commenting on our classmaes dories.

When | began to use this technique in my classes, |
found that most of my students were adso interested in
cregting new identities and were amused by ther
Classmates dories. | discovered that this technique
gave dudents freedom, simulated their imagination,
and protected their privacy. Some students new iden-
tities were very smilar to their red ones, others saized
the opportunity to become a runner from Jamaica or a
writer from India Just as | have, some students have
cherished their new names and occupdions or have
teken trips to their new hometowns.

Cregting an imaginary identity freed students from
the pressure to reved information that they preferred
to keep secret. In Jgpan, for example, age will reved
whether a person went to a cram school after graduat-
ing from high school; family will give information
about divorced or dead parents, which can be a handi-
cap; and in a business sdtting, information on universi-
tics or positions will quickly establish a pecking order.
The dass amosphere becomes more playful and whim-
sca when smple quedtions like, “What do you do?',
ingead of diciting 20 deadening replies of “I'm a
sudent,” evoke an interesting exchange of imegined
information. Students in the past havecreated compli-
cdcd family trees for their new families and extendve
lifelines for ther life higtories.

In their evaluations, many students have commented
that they enjoyed this aspect of the class very much.
One dudent, “Anne“ the writer from India, said her
classmates dories gave her “psychologica insght”
into their charactes, avery befitting comment, | thought,
for a writer. A couple of years after graduating, Anne
wrote to me that she had quit her job and was going to
trandation school and ill hoped to achieve her dreams
of becoming a writer and traveling to India Another
student confided to me in a tapeexchange that she was
changing her husband’'s occupation from lawvyer to
basebdl player. “I don't think | can redly mary a
basebdl player,” she sad, “so @ least in Ord English
class | want to be married to one | believe this cregtive
generation of new identities asigs in the credtive
genearation of language by increesng student invest-
ment and interest in the class and by encouraging
students to play with the language. | have to confess
that, as a teacher, | am often more genuindy interested
in the students new identities than in their red ones,
and this undoubtedly has an effect on the verba and
nonverba suggestions | give

Fujiwara

Condusion

Suggestopedias complex and interdisciplinary ap-
proach to learning and persondity development has
profoundly changed my teaching philosophy. Like
most gpproaches, it includes theories of the nature of

language and the nature of language learning, but in
addition, it is based on ingghts from the fieds of sociad
science, semiotics, medicine, psychotherapy, and clas-
sca at. The richness, depth, and profundity of
Lozanov's and Gateva's “conception of practice’ offer
al of us as educators the chalenge to create a learning
environment and methodology that will engble our
learners to achieve their full human potentid.

1 would like to thank James Gordon, Greta Gorsuch, Bernard
Susser, and Osamu Takeuchi for their helpful comments on
this article.
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The School Tape Set (for fab or classroom
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page) recording script and 50 test sheets
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A Book Report Competition for Your Students:
The 1993 Oxford Book Report Contest

Following the success
of our competition
last year, we are

happy &

f 995 Oupord
Boor Report
Competition.

The ams of the competition are to en-
courage students to read books for their
persona enjoyment. High school teach-
ers arc invited to set the book report
competition as part of their summer holi-
day reading assignment.

Students are required to write a brief re-
port on an Oxford graded reader in Eng-
lish. Entries should be submitted by the
class teacher and there is a limit of 1 en-
try per student.

PRIZES

Three prize winners will each receive the
following prizes:

* An award-winner’s Certificate of Merit
* A reader and cassette pack of ther
choice form the Oxford Bookworms or
Streamline Graded Readers series.

+ A copy of the new Oxford Wordpower
Dictionary

* A copy of the New Oxford Picture
Dictionary.

The Class Teacher will receive a prize of

the Oxford Advanced Learner’'s Dic-
tionary Encyclopedic edition.

AL TRy

RULES

1. Any student from any
school may enter.

2. The book report must be written
in English on one side of A4 or B5
paper and be about any Graded
Reader published by Oxford.

3. Entries should contain: student
name, class, title of reader under re-
view, teacher's name, school, ad-
dress and the teacher's contact tele-
phone number(s).

4. Closing date for entries: 15 Sep-
tember 1993. Results and reports
will be published in our Autumn
newdetter, News for Japan.
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OXFORD UNIVERSITY PRESS

.2-4-8 kanamecho,

Toshima-ku, Tokyo 171
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* the New Oxford Picture Dictionary

__,ﬂﬂ.

SHic SN FHIziE. the Oxford

Advanced Learner's Dict ionary

(GFhR) FBonz .

REHE

1. L b R/ THINEERY Y

1.

2. SRIREICT, ME Y A XD

I RROBEFERL TSN,

¥k & 43 Y —X =, Oxford DERE

Graded Reader (D ZfRY £ ¥,

3. UIR— M. HEDAAL 7T A

2. N-R-DF¥ A P NAR, KEDE

fil. FA. (5. BEA0EEEO’

EESEYTHRIL T EEW.

4. KEYNE1 99 34E9A 1 5 HEErE

BT TTT. BREUVK—ME News

for Japan HKSIEBILET
YIRED > TITHBMLIEE W,

Telephone (03) 5995-3801

 {JOOMI[MINA
NYS|TIO
)

ey

“A Tradition of Excdlence’




9 AN SIIETR ST RTHI L 2HBREEE L7, KB
HTEREERRTH oo ts, L OERDREONTEEFEIC &
CHEZTWNI,
B) 74—t

Wi, EEHEENED LD IBU THieDn, FEREE
DIEFIZEWTLO T o7 — o DN T 2,
< FEREET 2EEL S SRVBBEH - S, Ty

Sy —HREUT, A, BCR o T U  NED LR

T, FARNBE st CCBOHR 0T, RERME

MEIZR SR T,
< 2D S OBENENEIC L KK T b, 20
EED SBEELLL D, LI EBEIMTE IR -T2,
D S BEEIF AT, —FEFLEBI -T2, %
Wb, BRICET, LT obnb LIk -T, HB¥EH
Sid. BENRL Ao OT, STIE—BIF S 288
otz, BERLBL kot
AT, BEREAICRINEONRLIT, EBE EFR VX

LT, THEIREFARI LA, X THE

Ly, RELZZRDHTRH THL,

1 FEML20E A 2T, COBFOT > 7r— T, HEH
B AR BRI 2 BT TH -1, B, 183
AEVOMNEIE ST ELDbDE, T — MDD
W TLEDMEL bbb I LD THE, HiE
CELTIZIESKEFDBEY T, BT F =Lk,
BEOHING EDRIN—TTTERREE, Bl A
WE-—DBHTHD, TOLIRIDIEMEIE, L&k
AL T L TBBATIERY, LrL, —BElOEZED T
CRBREMESLETH L LEBIEL TS, HBEcH
LT, EEWIhH»HE L EMEL RTNIER S R0SET
THHEEZTNS,

C) BEmflL & H o\ Fo s

BEOORERD, KRB, VA — 27 OFERNR LD

HES LEENRLE LR T2,

- BRI L TR S RRE, BT L TREAEESR

SHA LI,
CHGEDCRAANG Y Y b EFRL., BT L EESE

EHL7.

HEOBERORBNEAL . BROV,

PlE. A, B, Q) DRy 5., BETH - HBIRT 3
HiE, BU, MENRBESEEEFCL I i3, IEKRS
NErEELTHLEVERS, BEIRT 25EERCTEN
HerWMOBRL I EBTER IR, REGHBABLL,
22, TR RREIY Y A NRT s TAERL TV
ki > b S8, BEREN I N TS, (E41989,1992; &
K1992)

3-5 PSR

EEEROBETY V2 AMRF 4 TERDANED £F
A, L OLOYENAMBIISE DS, Fhis (DRS
NEBETRA N EME I 2L QBELLIED SN
BT, (3)EEASAROEFECEZ LTI S A0, B
SHEKTH B, () ICML Tk, BEE TR S0/ EER

The Language Teacher XVII. 7
22

Feature: Nishi

HEOBEEL RS SRR TR Z 20 i s nn, &
MOED ST HBEL L. ZREPEDL S ICHAITTHEML .
EECEO LI RBEHRE LTEZ L0, HEEIOTEK
IREE xRS, (DL Tk AENREEBET A0 T
37, B EBE T oz, BEREI LOIKEILZL
DEEL L, FIOBEBORENENZDEF I L >TWID,

BETHLITIN, HEIHLCIANoTHIEDT5H, i,
TP HETH L7000, BETIEEMTLD, KEPHR
F—LETLEDCEHBT 5, DOABCEAL TR, Y«
A BTy TR ROBBHAESIOAMIE LTS, 2O
4fEDPSS5ETHL, IOLIRFHFOL LT, HITE
ZMOOTRAEES L, BEEBRS SR TRESR L,

FTRTCOYBENRE 2B L5 Z L 3RBTIIH 24, b LE
BETICHERT X 28EN—OBFETEE, BEAICE,
OHREINL LES, BRIOEBRORIC, £ENERSEC

*® . HBRER

77 A (EER - A

8.7 % 1 80 1-2(45) | 1-4(45) | 1-7(38)
1 FHPEE S
proviEs, B, 0@ | %6 | %5 | 63
$§f§§§§ - 61.4 49.2 55.4
; “‘KHEPF%%E\ MBS 2 A AT TR —

-+ H . P
1. 5. 6% 662 57.2 69.8
2FHRER . .
=y em 67.2 64.4 72.2
FTVERAEE 5 5| 1. 710 775

BEhT 5 Lo, HEBEORELBET S L0 ki, £
DOEZL. LVEEENCEDL LD TR EWIES I m, Iy
& EREBBR ORI A M2 I H 7 ) | HEEI T ORE T
BTark, £7:1 73 20D AKEEZHERLIVWEDTH
%,

4, anIiz
BEFWFEEEERE ., TEOHENRD LD EIF
HENT 5, [FELFCEXFOREAREAERL. HAOE
AR LRBEETRETLOARNLENEES L bz, B
BCaa=r—2 a3 45R2)T28ERE T2 (O
41991, p.108) (T#RIFEHIC L B) Blb, FEEEIINT 5/
BRLEER*BECA2O08MOBREL VI ZETHE, Ly
L., FBICREELEOE OEETH. HEPERLRET
andhEdkokn., HiwiG, BREL, RETELL5
ERVLEEZTVE, IO “FER 0, EfECHEDIT&
H2EISHp, BEIINT 2RBENSFL RBLbETL
FAFECRD 2 EHH, FRIE. H L ORECHEREZ
U Y AT L% LSBT, KEOFEHEMEMLL 2N
BROBEIRFETEZTLE IS THE, JhiCL-TH
SOFEBTVAX—DEENTLEIORRESRIETHD,
2O LRI DOB T, FEEDABIL, L0ELOEERT
ZECHIRE AN FE SO AR OV 2 A MRT 4T

Senior High School, cont’d on p. 29.



Feature: Nakamura
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Editor’s Note: In the June issue of The Language Teacher,
an article by Sheen explains in detail the theoretical and
pedagogical background of what he terms the “Enlightened
Grammar Translation Method” (EGTM).

An Unrepentant Reactionary's
Proposal for Change

by Ron Sheen
Tottori  University

The grammar translation method (GTM) is more or
less universally condemned by applied linguists (for a
sample of typical views see Haskell, 1990; Krashen,
1987; Richards & Rodgers, 1988, but see also Ellis, 1990
for mitigating remarks in relation to GTM). One also
finds their views repeated by practising teachers in the
field (see Bailey, 1991 as an example thereof). If the
object of the criticism is the GTM practised in Japanese
high schools, the condemnation is largely justified. It
is for this reason that there is a general consensus
supporting some form of change. However, as to the
nature of that change, there is certainly a wide range of
possibilities.

Some have yielded to the temptation to propose
some new communicative method as yet unproven in
the field as has done Ellis (1991). However, such pro-
posalsignorethevariouspowerfulconstraintsonteach-
ing English in Japanese schools and do not, therefore,
constitute plausible options. | would suggest that given
these constraints, the more practical solution would be
to work towards what | have called elsewhere an
enlightened grammar translation method (EGTM) simi-
lar to that practised in parts of Europe. This would
entail retaining a basically deductive approach using
explanation in the L1, contrastive analysis input and
translation, but combining it also with a wide range of

oral activities (see Sheen, 1993, for details of this method).

Following are seven reasons why, in my view, this
would be a desirable option for change in Japanese
schools:

1. The major influence on the way English is taught in
Japanese high schools is the examination system in
which translation plays a major role. Given the extreme
conservatism of the Japanese educational structure, it
is highly unlikely that the content of examinations will
be subject to radical change. It will, therefore, continue
to be necessary to prepare students for translation type
questions.

2. In spite of the resistance to change, Mombusho has
set deadlines for the implementation of more orally
oriented methods (see Mombusho, 1983, and Tsuchiya,
1990). It will, therefore, be desirable to develop a method
which will both satisfy this need and that of reason one
givenabove. Communicativemethods would fail to do
this for they eschew grammar translation and teaching
strategies related to it. An EGTM would offer a means

Opinion

of reconciling the two needs for it would permit an
orientation towards more oral activities while at the
same time retaining a grammar translation base.

3. A desirable condition on proposals for the imple-
mentation of methods in schools is empirical support
for their efficacy. There is ample evidence that an
EGTM can be a very effective method for it has been
used with some success in Scandinavian schools (see
Von Elek & Oscarsson, 1973) and East European schools
(see Fisiak, 1981) over many decades.

4. In spite of research in Error Analysis producing
conflicting findings in terms of the importance of cross-

linguistic association (formerly called “negative trans-
fer”) in formal foreign language learning, it is still an
undeniable fact that the influence of the LI has an
important negative effect on success in learning. The
following statement by Hall (1968) must, therefore, still
be regarded as valid: “It is. ..impossible to prepare any
textbook material which can be used equally success-
fully with all learners, no matter what their native
tongue might be” (p. 76). An EGTM would follow this
implicit advice by both emphasizing those particular
areas which cause difficulty because of cross-linguistic
association and by making students understand the
differences between the two languages. Of course, this
is only desirable in situations where the students share
a common LI as is the case in Japan.l

5. Teaching English in Japanese high schools has two
important aims, one specific and one general. The
former is preparation for examinations. The latter is
preparation for possible future use of English in adult-
hood which will almost certainly entail using the lan-
guage orally and aurally. Given these two somewhat
incompatible aims, | would suggest that an EGTM
offers the best means of reconciling them.

6. Although comparative studies have not produced
consensus in terms of the superiority of one particular
method, Von Elek & Oskarsson (1973) on the basis of an
exhaustive analysis of such studies and the findings of
their own research reach the conclusion that in formal
foreign language learning “ . such techniques as gram-
matical explanations, deductive presentation of the sub-
ject matter, translation, the use of the native language,
and contrastive analysis are jointly superior to the com-
bination of techniquesconstituting the implicit method”
(p. 201). An EGTM would have such characteristics?

7. In order for change to be implemented successfully,
it has to have the support of the teachers using it. Of the
options available, an EGTM is the one most unlikely to
alienate them.

There are many who will not agree with the position
taken here. | hope some will respond and in doing so

(Opinion cont’d on p. 35.)

July 1993
27



Relgesen

. N
el e o nsTRUCTON

\ED IT YET»
@ TR .
N% Each title

6tudent  Book
*Workbook

SPOKEN ENGL\S\'\' "

N —

Please send me a free inspection copy of: . Firsthand ACCESS . Firsthand SUCCESS
Name: School: Tel:
School Address:

Please write or fax to: Lingual House - Longman ELT, Gyokuroen Building, 1-13-i 9 Sekiguchi,
Bunkyo-ku,Tokyo 112  T7el:03-3266-0404  Fax:03-3266-0326  Osaka Office:Tel:06-205-6790  Fax: 06-205-6754

H LINGUAL HOUSE Longiin eLT B




Selecting Testbooks: A Checklist-Part 2

by Duncan Dixon
Tokoha Gakuen University, Shizuoka

This is pat two of a checklig | use to remind mysdf of
the important elements to look for when choosing
textbooks. In this part, | will examine claims textbook
authors and publishers make about their books. Part
one dealt with the students and the approach, design,
and procedure of the textbook in question. Part three
will examine other resources that often come with
textbooks.

Textbook Claims:

Language Level

a. For what language level does the text claim to be
appropriate?

b. Does this level seem accurate?

¢. Aretheinstructions clear and simple?

d. Are low-level texts suitable for false beginners?

ESL/EFL
Is the text for English a a Second Language or English
as a Foreign Language?

British/American

a. Isthetext British or American English?

b. Are there editions in both varieties of language?

c. Is there a dudent or inditutiond preference for one
variety?

Appearance

a. Isthetextinitialy appealing to my eye?

Is the fird impresson bome out by closr examina
tion?

b. Howmuchprintisthereonapageand howisitlaid
out? Will my students be overwhelmed by the
amount of print?

c. Are the exercises numbered in such a way that
during dass | can easly explan to dudents where
we are on a page?

d. Are the photographs in focus and properly ex-
posed?

e. Are colour photographs necessary?

Indexing

I's the text clearly indexed according to the topics,

functions, notions, situations, and grammatical struc-

tures it covers?

Amount of Material

a. How many chapters are there in the book?

b. How long will it take to complete each chapter?

¢.  Will there be enough material to last the term or
year? Too much?

d. Is it easy to supplement the material in the chap-
ters?

Selecting Textbooks

e. Can | omit material without destroying the conti-
nuity of the chapter or whole text?
f. Are there review chapters?

Continuity and Variety

a. Is thee continuity in the dyle of presentation from
chapter to chapter to makeit easy for studentsto use
the text?

b. Is thee a vaidy of activities between chaptes 0
students don’t become bored?

Culture

a. Are ethnic and racial minorities in English-speak-
ing countries represented?
Does the text stereotype people according to race
and gender?

b. Is it ovely regiond?
Can | understand the people and places refered  to?

.. Arethere segments of popular culture?
Are they dated?

d. Isthelanguage idiomatic and contemporary?

e. Does it balance the use of male and female pro-
nouns?

Self Study
a Wil dudents be able to use it for private Sudy?
b. Are there sections | can assign for homework?

Teachers wko miss a section of the checklis and who would
like a copy of tke complete list can write to me at: Tokoka
Gakuen  University, 2000 Sena, Skizuoka-ski, Skizuoka 420.
Please include a stamped (Y62), self-addressed envelope.

Senior High School, cont’d from p. 21.
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What

COBUILD?

. ..A database

COBUILD (Collins Birmingham University
International Language Database) was
established in 1980 with the aim of creating §
a completely new store of modern English text. [
Major sources of written text such as
complete novels, non-fiction works, news-
papers and magazines, as well-as spoken
sources in the form of transcripts of broad- g
casts, interviews, talks and conversations art> g
all included. This Bank of English now ”
contains more than 150 million words and
reflects English as it actually used today.

.A publishing programme

From this vast collection of real English, the:
COBUILD editorial team, under Editor-in-
Chief Professor John Sinclair and Editorial
Director Gwyneth Fox, have developed the

COBUILD publishing programme.

Starting with the Collins COBUILD English
Language Dictionary, the range has grown
rapidly and now covers the full spectrum of

materials for learners and teachers of English.,
with Dictionaries, Grammars, Usage Books

and Course materials, all designed to
help learners with real English




70,000 References 90,000 Examples
Hardcover 0 00 375021 3
Paperback 0 00 3700232
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COBUILD

Helping Learners with Real English

COBUILD is the Collins Birmingham University International Language
Database. All examples in COBUILD publications are taken from COBUILD’s
Bank of English, a computerised corpus of over 150 million words. These real
examples, together with clear definitions written in natural English, mean that

COBUILD represents English as it is actually used today.
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Paperback 000 370285 5
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40,000 References 30,000 Examples

Vinyl cover {) 00 370427 0
Paperback 0 00 370315 0

Classroom edition 0 00 370564 1
self-study edition 0 00 370563 3

For more information or samples contact:
David Gray, HarperCollins Publishers,
1-2-1 Sarugaku-cho, Chiyoda-ku, Tokyo 101.
Tel: (03) 32916343 Fax: (03) 3294-8284

For orders, contact our exclusive importer and
stockist: Shubun International Co Ltd
4-12-7 Komagome, Toshima-ku, Tokyo 107.
Tel: (03) 3915-0800 Fax: (03) 3915-8290
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Elementary/Pre-intermediate ‘ :
Boy meets girl in London.. IR O

They come from different backgrounds... .
Do they have a future together...?

THE WNN NG TEAV

Pre-intermediate
Liz is a naive photographer,
Paul a cynical newspaper reporter...
Wil they get along together...?

W Use as free-standing videos, or to accompany
Blueprint One and Two coursebooks

' Strong human interest storylines, to entertain
and motivate

W Carefully graded language

¥ British and American English

Students’ Workbooks and a combined
Teacher's Guide

W Each 40-minute video divided into 8 five-

Success e epsotes
time after time.. with  LONGMAN ELT

To:Longman ELT, Longman Japan K.K.
Gyokuroen Building, 1-13-19 Sekiguchi, Bunkyo-ku, Tokyo 112: Tel0332660404; Fax03 3266-0326; Osaka Tel 06205 6790
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° Please send me a demonstration video of.  Name:
OUT OF THE BLUE [  Address
THE WINNING TEAM EI

@)

fteach at
Please provide us with mailing number:

LONGVAN ELT @ Month Date (your birthday)
(e.g. 03/21).
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What Suggestopedia Has to Offer:

A Personal View
by Barbara Fujiwara
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FEroEITNTER 'ﬂ‘.nu FEEI BT 2% >nOMEES
L, FEELYOBERRA S Z L #@L T, Sugges-
topedia OIEET 2 ¥ WM (F &£ L T Dr.Lozanov OHER)
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An Invitation to Suggestopedia
by Kazuhiko Hagiwara
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Interview: Georgi Lozanov and

Evalyna Gateva
by Setsuko Iki
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Abstracts

Report on E. Gateva’s Suggestopedic
Italian Course: Part One

by Isao Nakamura

The writer participated in a month-long intensive Italian
course for beginners taught by E. Gateva, collaborator
with Lozanov and head teacher trainer of Suggestopedia,
in Austria in Autumn, 1992, in order to experience first-
hand the global-artistic variant of Suggestopedia and to
verify how much hecould learn with this approach. This
first part of a two-part article outlines the whole course
and discusses part of the teaching process. The writer
describes in detail the course schedule; the pre-test; the
classroom setting and learning environment; and the use
of various teaching materials, props, and charts. He finds
that some of the characteristics of the approach are
reflected in the learning environment alone, for example,
the presentation of a large amount of material, the activa-
tion of the brain with all kinds of stimuli, and the utiliza-
tion of theunconscious as well as theconscious mind. He
gives several examples of the introduction, the first part
of a suggestopedic lesson. Next, he discusses the text, its
content and structure, and its integration of such
suggestopedic elements as the global presentation of
material, the use of positive suggestion, and the incorpo-
ration of Italian cultural content. He describes the proce-
dure of the active. and passive concert sessions, the
second part of a suggestopedic lesson, and states his
belief that the effect on the concert sessions is the crystal-
lization of the approach. In the second part of this article,
which will appear in the next issue, he completes his
description of the teaching process and gives his overall
impressions of the course.

The Effects of Suggestopedic Teaching
in a Senior High School Classroom
by Mami Nishi, Kenyo Senior High Schoal

Japanese high school students seem to have “English
Allergy” which prevents them from improving their
ability to understand and to express themselves in En-
glish. The author suspects that the cause of this phenom-
enon can ironically be attributed to teachers’ sincere
efforts to teach. Without an understanding of how infor-
mation is processed by learners, many teachers end up
by cramming large amounts of information into their
students’ heads in such a way that the students cannot
digest it, thus making them lose their motivation to learn.
The author claims that the suggestopedic method can
develop in students a positive attitude towards learning
English. After briefly describing the principles of
Suggestopedia, the author reports on how she taught
senior high school classes with a Mombusho authorized
textbook in a suggestopedic way and presents the test
results, students’commentson herteaching,and observed

(Bilingual Abstracts cont’d on p. 35.)
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Nominations & Elections Committee

Nominations are now being accepted for the following
National Officer positions: President, Treasurer, Mem-
bership Chair.

Nominaions can be mede by any member of JALT in
good danding and should be directed to the Chairman of
the Nominations & Elections Committee no later than
Thursday, September 9,1993. This cutoff dae is needed
to dlow the NEC time to assemble relevant biographica
information for each nominee in time to meet TLT dead-
lines for the November issue and for the printing, digtri-
bution and reun of bdlots by the November 20 dead
line specified by the JALT Conditution.

Nominaions should be printed clealy on a postcard
with the name of the nominee and the postion for which
s/he is being nominated. Please print your own name,
chapter and telephone number on the same card for
verification purposes. It is  recommended that you con
tact the person you wish to nominge to meke sure tha
s/he is willing to run for the office in question. This
would save time for the NEC who ae obliged to contact
eech nominee whose name they receive.

NEC Chairman: Brendan Lyons
47113 Shijimizuka
Hamamatsu-shi 432

Publications Board Acknowledgement

The March, 1993 issue of The Language Teacher
acknowledgements should have included the following
information: cover drawing by Richad C. Paker from a
photograph by Larry Pudwill. Our belated apologies to
Larry for having inadvertantly left his name out. The
Publications Board would like to thank Larry formally
for his fine work a JALT 92 photographer.

Carol Rinnert, Publications Board Chair

(Opinion, cont’d from p. 27.)

open a debate on the issue. However, |1 am sure we all
would agree that such a debate should be characterized
by arguments and counter-arguments supported by at
lesst a modicum of empirical evidence.

Notes
[ It is therefore, somewhat odd that the vast mgority
of course books made avaldle by westen publish-
ers in Japan are not created for Japanese speakers.
The reasons for the policy of publishers of producing
text books designed for no particular language are
open to gpeculation. | would suggest that the main
motivation is profits. Clearly, it makes more sense
financially to produce a text for world-wide con-
sumption. However, publishers would not have
adopted such a policy without the support of the
academiccommunity.This was provided by selected
dudies in error anadyss upon which Dulay, Burt, &

JALT News

Krashen (1982) based the following prescription:
“Leaners  fird languages are no longer believed to
interfere with their attempts to acquire a second

language grammar, and language teachers no  longer
need to crege specid gramma  lessons for  students

from each language background” (p. 5). This postion
is now rejected by researchers in second language
acquisition (see Gass & Winker, 1983).

! Someyearsago | carried out ayear-long compara-
tive study involving an EGTM and a structural-
cum-functional approach. The students taught with
the former method outperformed the students in
the other group in all those areas of grammar re
lated to cross-linguistic association (See Sheen, 1990).
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(Bilingual Abstracts, cont’d from p. 33.)

changes in dudents behaviors. Compared with the time
before she dated usng Suggestopedia,  Sudents  atained
better results in regular term end exams. They dso we-
comed the change in the author’'s teaching and found
English lessons more leanable and enjoyable. The author
has | ess discipline problems, too. Finally some difficultiesin
practicing Suggestopediain a senior high school are pointed
out with some suggestions to overcome them.

July 1993
35



PHR %4

FLYyF 4 AR=— - Y=T =z (PrAYy) Tik. B84E JALT £2B—4iIcxt L. TESOL k&
BN - BHEZIR 0D OREL¥150,000%125 LET. BEAN, EANEALL, LVE<0
JALT £85 TESOL BEfFHIcBMb o TW Z 28 L. BEENTIALT OFEZTE-A LT
W ZEMR, FLYFLAR—N - U -V Y RUIALT (2EEEHEZELR) OFENWTHY., Rt
EHEOBHNTHLY X T,

A IS DR H M

1. JALT2RZEEHY2WHTHRY, FEEIND TESOL AL B £ TO JALT @RWMANBIEAT
WoE

2. BARBIIRERH. HROSFTESY, ERLTWIF ,

3. TESOL k&simclEL. #oMoFk. SEBMEE/IZ. JALTHALOMBEXBE2ZT THARNVE

4. TESOL K&iIZBIFTAEHITHNT, JALT®R§%$%LTO<':&>5?L5%‘ (JALT fFEIZ 2N T
OEBAHITE )

5. B4 X, BEIRHEY TESOLKLRUVFDOERBIZOWTORE (EE. AFBLHLTLHE) %
HEBFESITOLN. ZORETIALTHEDICBRENS.

HIAZIXIJIALTEBR ETIHERIL SV,
JALTI?‘%H TIOEERERNEHEER2-32-10 F o) 7 AHKE301E

P TET /MNM2Y20N00_.7191 TAVY N2Y2QN0ND_T71929
13, \UJ)J0uUcL- 7121 FAX (03)3802-7122

HAKDYY : 19934 8H3180 (HAIHX)
77“/&1'6‘0)¢H&i§h‘0&j’6ni%/uo

*BEOKERIZ. JALTI3 K&izffi D PHR One Can Drnk /X—54— (1 0 A9H) TRERLET.

PHR Scholarship

Prentice Hal Regents (Japan) is sponsoring a scholarship of ¥150,000 to one JALT member each year to

help offset that member's expenses to attend the TESOL Convention. It is Prentice Hall Regents and JALT's
desre to get more JALT members, both Japanese nationas and native speakers, involved in TESOL related
events and to increase the vishility of JALT outside of Japan.

The criteria for this scholarship are as follows:

1. The recipient must be a JALT member in good standing, with hisher dues paid up through the time in
which the TESOL Convention will take place.

2. The recipient must be active in language teaching, research or other aspects of the field in Japan.

3. The recipient cannot be financialy supported by another institution or JALT itself.

4. The recipient should be willing to represent JALT in a semi-officid capacity. Basc knowledge of JALT

dfairs is helpful.
5. The recipient must submit a report on the convention and hisher experiences upon return to Japan to

be be printed in a JALT publication. This report can be in either English or Japanese.
Applications are available from the Central Office upon request.

JALT Central Office
Glorious Tokyo #301, 2-32- 10 Nishi Nippori
Arakawaku, Tokyo 116 JAPAN
TEL (03) 3802-7121  FAX (03) 3802-7122

All applications must be postmarked by August 31, 1993.
Applications sent by facsimile will not be accepted.

An announcement of the recepient and alternates will be made at the PHR One Can Drink Party
at JALT 93 on Saturday, October 9, 1993
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JALT’s N-SIGs at JALT 93
The N-SIGs will again be contributing energy and exper-
tiseto the JALT Conference with their colloquia, dis-
plays, and organizationd meetings. This year their Sg-
nificance has doubled along with the increase in the
number of groups. The N-SIG Hogpitdity Room in the
basement  area  will
mentary newsletters, face-to-face networking in many
fidds, plus the chance to take out or renew membership.

Evey N-SIG conducts its annual busness mesting at
the JALT conference to review the yea's achievements
and plans for 1994. Everyone interested is urged to
dtend to discuss leadership, volunteer for N-SIG  opera
tions, and propose programs and publications.

The growth of thee groups hes expanded N-SIG pro-
gramming considerably. In addition to regular annual
colloguia arranged by groups like Video, Bilingualism, JSL,
Globd Isues, and Team Teaching, the N-SIGs have a-
ranged speakers representing special  fields  of  study.

Further information is available by contacting the
coordinator of any group listed in Of National
SGrificance  in this issue.

JALT 93

Colloguia, Round Tables and Poster Sessions

The 19th Annual JALT Conference will have seven
Colloquia, four Roundtables and seven Poster Ses-
sions. These will cover a variety of topics with this
year's theme: Language and Culture. Poster Sessions
will be on Sunday October 10 from 100 to 5:00 in the 9F
Lobby of Sonic City.

Colloquia

Team Teaching Colloquium: Moderator, Anthony —Cominos

introducing  Cultural  Aspects in Teaching Materials; Mod-
erator, Sumiko  Taniguchi

Curriculum  Renewal and Professional Development:  Mod-
erator, Francis Johnson

Language Culture and Global Education: Moderator, Kip
Cates

Culture & Content-Based Teaching Modules: Moderator,
Sonia  Eagle

Colloquium on  Bilingualism: ~ Moderator, James Swan

video: A Window on Culture: Moderator, David Neill

Round Tables

Japanese Education Policy and Teaching EFL: Moderator,
Masaki Oda

Global Issues in the Foreign Language Classroom: Mod-
erator, Greg ODowd

CALL:  Focusing on Curricula: Moderator, Kazunori Nozawa

Cross Culture Training at Kobe Steel: Moderator, Gerald
Wright

Poster Sessions

EFL/ESL, Networking Newsletter, Lorraine Yao

Basic English Use in Intensive Courses in Russia, Lorraine
Miller  Nara

Conversation Classes: Giving and Getting the Most, Chiyoko
Ogamo

Effectiveness Training in the Japanese Classroom, April A.
Heltsley

Computers as Supplements in Language Leaning, C.
Zipperer

JALT 93

provide a base for displays, compli-

Caught in the Act: Video Prints, Mary Ann Moordian

Minutes for English, Catherine Frazier/Sachiko Taylor

Sharing Experiences of Teaching Japanese—Abroad,
Catherine Frazier

Constitutional Reform, James Chambers

Call for Motions

Annual JALT Business Meeting

The agenda is being prepared for the annual JALT
Business Meeting, to be held on Sunday October 10th
during theJALT 93 International Conference in Omiya.
If you have items for the agenda, please send them by
July 20th to the JALT National Recording Secretary,
Richard Uehara, Seisen Jogakuin College, 2-120-8
Uwano Nagano-shi 381. Faxes will be accepted by that
date at 0262-63-2651.
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Increasing Student-Initiated
Communication and Responses
by William R. Nelson

Introduction

One of the problems that haunts dmogt dl, if not 4l
language teachers in Japan is the slence and unre-
sponsiveness of their students. Various methodol o-
gies and communicative approaches have been de-
visd to cope with the problem of unresponsive classes,
not only in Japan, but around the world. Asan aid to
these methods, as well as to other more traditional
methods, 1 have developed a simple card system that
significantly increases student-initiated in-class com-
munication. In addition, the system also provides an
accurate quantitative measure of some facets of stu-
dent participation, a measure which can be integrated
into other assessments of student performance. As an
added benefit, the system facilitates the memorization
of students’ names, which, among other things, en-
hances classroom rapport.

Materials and method

In the beginning of each academic year, during the
initial freshman class sessions, whileI’'m outlining the
course goals and requirements, 1 explain to the stu-
dents that we are going to play a kind of game through-
out the year, and ak them to make cads tha messure
approximately 1.5 centimeters by 7 centimeters. To
reduce the chaos caused by stray sneezes and gusts of
wind, 1 ask them to use heavy paper; and in order not

My Share

to waste any more trees than necessary, | ask them to
use the reverse side of cookie boxes or other such
containers after they have devoured the contents. On
ech cad they write ther name ether in Roman letters
and their usual script, or just in Roman letters. Of
course, what iswritten on the cards can be tailored to
the needs of the teacher or class. In addition to their
names, they mak an ‘A’ on some of the cards and a 'J
on the othes. They ae then told to bring a least 15 of
the cards marked with an ‘A’ and a few of the cards
marked with a‘J to each class; these are |eft on one
comer of exh of ther deks

The names of courss ae used for identification; and
the letters ‘A’ and ‘J indicate the type of response ‘A
is for Answering, Asking, and Communicating in the
target language. ('C' doesn't redly fit in the system, but
what ae you going to do? Not everything begins with
an ‘A’) | chose ‘A’ d because handing in the A-cards
(as they have come to be cdled) is the way to ean an ‘A’
in the course. J-cards are surrendered whenever the
student attempts to communicate in Japanese, and
these cards ‘eat’ A-cards (a variation on the old Pac-
Man theme). The number of A-cads tha a Jcad eds
can, of course, be set according to the class needs. In
addition, other types of cads could be used, such as ‘C
for correct responses, ‘S’ for sentence responses, and
‘W for oneword responses. | currently tske an A-cad
for any regpponse, long or short, correct or incorrect, in
the target language because this encourages the stu-
dents to speek out, by de-emphesizing correctness & a
facet of language that they have to consciously attend
to during speech production. | provide correct model-

Graph 1 Student-initiated Communication
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An appeal to JALT members who have bought
Macintosh computers through the JALT / Catena
Komiya Scholarship Program.

JALT and Catena (Computerland) would like to thank al JALT members who have
purchased Macintosh computers through the JALT / Caena Komiya Scholarship Program.
The funds received by this scholarship program go towards bringing participants from other
Asian countries who need financial assistance of one sort or another to the annual
international conferences. In the past years, language educators from Russia, India and
Pakistan have benefited from the generosity of the Komiya Scholarship.

Plans for JALT 93 a the Sonic City Conference Center in Omiya include presentations
by two Vietnamese language educators. A minimum of ¥300,000 is needed to bring these
two teachers to Japan. However, due to an office procedurd mishap, none of the sdes of
Macintosh computers to JALT members for the past two years have been credited to the
scholarship fund. JALT National Officers, the JALT 93 Conference Committee and Catena
Corp. would like to make an appeal to any JALT member who purchased a Macintosh
computer at a Computerland store or through the JALT ? Catena Komiya Scholarship
Program to take the time to fill out and send the following form to the JALT Centra Office.
Catena Corp., has agreed to reimburse JALT for any sdles that meet the conditions of the
scholarship program retroactively. The cooperation of al concerned JALT members is greatly
appreciated.

Note: Please fill in whatever information you can supply. Even the smallest amount of
information is helpful.

JALT / Catena Komiya Scholarship Program Purchase Record

Name Member code

Address

Tel. Institution

Name of computer(s)
purchased

Computerland Store name

Location of store

Date of purchase (approx.)

Invoice/receipt no

Pease fill in and send this form to the JALT Centrd Office: Glorious Tokyo #301, 2-32-10
Nishi Nippori, Arakawaku, Tokyo 116 TEL (03) 3802-7121 FAX (03) 3802-7122. Please
feel free to cal if you have any questions. Thank you for your cooperation and help!
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ing when necessary, after trying to find and explain a
situation in which their response would have been
correct  (see “Numericd  Andyss and Discusson” for a
further explanation of this point.)

The type of class will determine to some extent the
method of collecting the cards. In more or less teacher-
oiented classes the teecher can move aound the room
and pick them up while conducting the class. Pocketless
teachers should find another way! In class formations
where the dudents are in smal groups or in pars they
themsdlves can keep track of ther responsss by trans
ferring cards from a ‘supply’ stack to a ‘used” stack, and
then handing the ‘used’ cards in at the end of the
peiod. | have found that, with exceptions sudents in
andl groups tend to be modest in assessng the num-
ber of their own A-cards, and rather dishonest when
estimating the number of J-cards owed. Both types of
cads ae needed in order for this sytem to work wel:
A-cads function a a postive renforcer and Jcads as
anegativereinforcer.

Numerical analysis and discussion

The A-card/J-card system discussed herein was ini-
tiated in 1987 after approximately two-thirds of the
academic year had elapsed. In comparing the total
sudent  responses (5 from class |A, 18 from class 1B)
received during the first two-thirds of that year with
those (310 from dass |A, 254 from 1B) received during
the lag third, we can note the dramatic and ddidicaly
significant difference. There were 33 students in 1A
and 36 in 1B for a totd of 69; datidticaly, this means that
only one-third of them (23 responses) initiated any
kind of communicationat al during the firsd two-thirds
of the school year (19 class periods, 28.5 hours of
instruction for 1A; 18 class periods, 27 hours for 1B).
Actualy, only 14 students accounted for all 23 re-
sonses, leaving 46 sudents that did not volunteer to
participate.

After the initiation of the system, the combined
reponses for the lagt third of the year (9 class periods,
13.5 hours for 1A; 7 class periods, 10.5 hours for 1B)
jumped to 564; an average of 35.25 per class, alittle
over 1 response per student per class period. Even
dter begimning to use the Cad system, 15 <udents (6
from 1A and 9 from 1B) failed to initiate any commu-
nication at al. Although this was a great improve-
ment, it indicates that despite the dramatic results, not
all students were pleased with or motivated by the
new system. However, currently, there are no more
than one or two students in each class that persistin
their silence.

Graph 1 illustrates the extraordinary increase in stu-
dent-initiated communication when the A-card/J-card
system was introduced; it also maps the impressive
upward trend of their participation from 1985 to 1992.
Daa from the sophomore dlass of 1987 was only used
to compute the fird datitic (431 regponsess per dasy
because they did not, subsequently use the A-card/J
card system.

My Share

As expected, there are statistically significant differ-
ences between the number of student-initiated re-
sonsss prior to the initigtion of the sysem in 1987 and
the number of responses after its implementation. Com-
bining the average number of responses for each class
period for each class for each year yields Graph 1. J
cards were collected along with the A-cards; however,
for this present paper, they were not used in any of the
calculations. Fortunately, since 1987 very few have
needed to be surrendered.

The silence and unresponsiveness of the students
noted in the introduction needs to be further delimited;
herein, it relates only to the student-initiated commu-
nication and responses. Because individual student
responses to teacher-initiated discourse, chora re-
sponses, choral reading, pair and small-group work
don’t usually present problems to experienced lan-
guage teachers, | have concentrated on student-initi-
ated responses. All of the statistics generated for this
paper relate only to student-initiated communication
and responses.

Though difficult to quantify, a change in the text-
books in 1986, and a gradual change in teaching tech-
nigues, no doubt contributed to the dramatic increases
over the years dudied. The text | am currently usng is
more communicative in its approach, providing not
only more chances to gpesk, but dso more chances to
think and create; and, because it contains deliberately
removed pieces of information and cal cul ated distor-
tion, more need to analyze and speak.

There ae two other techniques that | have employed
to decrese the dudents fear of making mistakes and
these, in tun, may have contributed to the increase in
student-initiated responses. When a student makes a
mistake, | immediately try to find a situation in which
the dudent's response would be correct. By explaining
the situation, the student is given the opportunity to
learn to differentiate between the origina environment
and my ‘constructed’ environment, each with their
appropriate responses. This feeling of ‘1 was almost
righ serves to Sgnificantly reduce fear of falure and
thus encourages them to try agan. Findly, | have tried
to foster a spirit of ‘fun whilelearning’ and attentive-
ness to each other.

Of courss, other dmilar techniques have heen deve-
oped; however, al of them seem to be tied into some
other fecet of society. That is they ae directly related
to money, reward/punishment, gambling and the like.
The A-cad/}cad sysem is not tied to anything in this
snse for the dudent, the cards are just cards. There is
nothing to thinkabout other than just handing them in.
This, | fed, frees their minds to atend only to the topic
at hand. Neither thought flow nor the class is inter-
rupted, even in a cognitive senss by the cards.

Conclusion

The vast majority of students have been encouraged
by and benefited from the A-card/J-card system ac-
cording to their improved facility in the target lan-
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guage and according to their end-of-year comments
and critiques of the class. Whenever they have ex-
pressed any dissatisfaction with the system, it has
always centered on the motivation for handing in A-
cards. That is, some dudents have complained that
others had talked only because they wanted to or felt
tha they had to hand in the cards. In the find anayss,
however, whatever their motivation may be, those
who actively participate in class feel that they are
winners. Whether they speak in order to hand in A-
cads, speek because they ae arad they will fal if they
don’t, or speak just because they want to participate,
they will gain greater and greater facility in the target
language. The point is that the A-card/J-card system
helps to encourage them to participate, givesthem a
little added incentive to raise their hands and voices,
and provides a physical catalyst that engenders an
acceptable level of competition.

Although there are various contributory factors, |
think we can say with confidence  that a system that
involves some physical token and proof of the stu-
dents' achievement will produce a significant increase
in  dudent-initiated responses in ay type of classoom
setting.

William R. Nelson is a Visiting Professor at Osaka Univer-
sity of Foreign Studies.

My Share

Share
the
Wealth!

Please contribute to “My Share™ 1000 words (6
pages of A4, double spaced, one sided) on a
single technique that you have used, or a suc-
cessful lesson plan. Your description should be
precise enough so that the reader can replicate
what you do. Contact: Elizabeth King, My Share
Editor, ICU, Osawa 3-10-2, Mitaka, Tokyo 181

®. Apple Computer
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specal  prices from CATENA.
B 2.5% discount from the standard
Centis 610,650 and Quadra 800s.

ly into the Yoshitsugu Komiya

PowerBook 165
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GET YOUR HANDS ON

A MACINTOSH!!
@JALT-CATENA Education Program

Through the JALT-CATENA Education Program, any JALT member can purchase Apple Computer products at
retail price for the Color Classic, LC 111. PowerBook 165c, PowerBook 180.

M30% dicount  from the standard retal pice for e PowerBook Duo and other models.,
In addition. for every purchase. CATENA Corporation will gve  JALT a 2.5 or % commision. which go direct-
Scholarship Fund. administered by the Executive Committee.

Simple & Best, Macintosh!!

CATENACcore

KOTO-KU. TOKYO, 135
For more information please call Toll Free 0120-332255

The Apple name and logo are registered trademarks of Apple Computer, Inc. Macintosh is a trademark of Apple Computer. Inc.
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The Return: An English Suggestopedical Textbook.
Evelyna Gateva, Georgi Lozanov and Miroslava Konig.
Sofia: St. Kliment Ohridski University Press, 1991. Pp.
244,

This text is intended for beginner-level students learn-
ing English in an intensive program using the Lozanov-
Gateva global-artistical approach of Suggestopedia.
The book is a rich storehouse containing all the vocabu-
lary, grammatical structures, and cultural information
that a learner might need, and more.

The book, based on the theories of Dr. Lozanov, is
unlike any other English course textbook that | know
of. To begin with its appearance, the front cover is taken
from a work of art by the British painter Turner. Inside,
the text looks different too: the target language is
printed in narrow columnson the left sides of the pages
with space on the right sides intended for inserting
translations in the student’s first language. Through-
out the book there are numerous reproductions of
classical British paintings. Also included in the book
are music and songs, and quotations from well-known
British writers and poets.

From the start, students and teachers will realize that
this is not the usual presentation of the target language.
There are no pages of exercises, nor artificial groupings
of functions, although essential grammatical struc-
tures are identified and there is a grammar section at
the back of the book with vocabulary lists.

The book is intended to be used Suggestopedically.
Each chapter delivers a massive amount of informa-
tion, with the first chapter deliberately containing the
largest number of pages, 800 items of vocabulary, and
an introduction to most of the characters of the story. In
the hands of a Suggestopedically-trained teacher, |
believe that this text is an important element of a
Suggestopedic English course.

On the face, the text is in the form of a film script, set
mainly in England. It contains dialogues, actions, de-
scriptions, song lyrics, idioms, jokes, references to real
places in London, cultural information, and some read-
ing comprehension passages. The various aspects of
the book appeal to the varied learning styles and differ-
ing personalities of any group of students. In my expe-
rience, the students are intrigued by the characters in
the story, curious about the plot, and, | believe, effort-
lessly absorb information about the grammar. This
includes not only the usual beginner-level material,
e.g., pronoun forms, singular and plural of nouns, the
most common tenses of verbs (including irregular
forms), modals, prepositions, cardinal and ordinal
numbers, adjectives, adverbs, comparatives and su-
perlatives, but also gerunds, the passive voice and
conditional sentences. Thus, even beginner-level stu-
dents learn complicated forms of English, though ad-
mittedly not in the first few chapters.

I find The Return to be a solid introduction to the
language, the customs, and the people of England. How-
ever, the teacher must be able to adapt the dialogue to
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suit the students’ needs. If the students will be using
their new skills in the USA or Australia, for example,
the references to places in London, the descriptions of
typical British customs, and the use of British quota-
tions or expressions are inappropriate. Ideally there
would be a book set in every English-speaking country
so that students could choose the book for their pre-
ferred destination. However, until the time when |
have a choice of Suggestopedic texts set in other coun-
tries or cities, with alternative characters and different
plots, | will be happy to work with The Return.
Reviewed by Jennifer Deacon
International Languages Language School, Ottawa,
Ontario, Canada

Creating Wholeness Through Art: Global Artistic
Creation of theEducationalTrainingProcess.Evelyna
Gateva. Minneapolis: Accelerated Systems, Ltd., 1991.
Pp. 289.

Creating Wholeness through Art is about the artistic buildup
of Suggestopedia. The book presents art as an effective
means of humanizing learning and teaching. The global
artistic organization of the education process through
Suggestopedic art is proposed as an antidote to today’s
overpowering presence of technology which tends to
isolate science from art, and to separate, in the learning
process,  critical-logical ~and  artistic-emotional  thinking.
According to the text, the artistic organization of the
learning process aims at creating a global approach
through the interaction of various fields of study and the
arts, and the simultaneous development of both logical
and artistic thinking. According to Gateva's experimen-
tal research, presented in the book, such an organized
artistic learning process speeds up the absorption and
application of increased quantities of information, devel-
ops concentration and relaxation, and has positive ef-
fects on personality development.

The role of art as a means of suggestopedic teaching
was described by Lozanov (1978). But according to
Gateva, in the initial development of Suggestopedic
practice art did not permeate in a structured and orga-
nized way. In this book, Gateva describes her efforts
from 1971 to the 30s to collect experimental evidence
supporting the need, to fully integrate art in the
Suggestopedic learning process.

Part one of the book provides a theoretical frame-
work for understanding both the role and the effective-
ness of Suggestopedic art. Suggestopedic art is defined
as an interactive synthesis of different arts and the logic
of the educational subjects. Gateva suggests that the
subjects to be learned are imbedded in and presented
through various art forms, such as songs, opera, dance
and fine arts. The educational process produces a glo-
bal artistic image which enables the acquisition of
greater and more complex educational content.

Gateva finds in semiotics, or the science of sign
systems, one of the bases of Suggestopedic art. All sign
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systems are interconnected. The link between science
and art leads to the relation between language and
thinking. The author explores this link to show that an
understanding of the vowel system and voice intona-
tion is required to explain how, in science and art,
man'’s relation with the environment is translated in
both critical-logical and emotional-intuitive terms.

The effectiveness of Suggestopedic art is based on
the theory of suggestion. Gateva says an education
process organized in an artistic way presupposes the
knowledge of conscious and subconscious activity,
ati-suggestive  bariers, and the spedific means of  sug-
gestion. The artistic image resulting from the integra-
tion of various art forms with subject matter acts to
process large quantities of complex information using
very little energy and time. Art, especially art of the
classical and synthetic type, Gateva claims, enhances
peripheral perception and creates conditions for the
concentrative psychorelaxation required to absorb and
memorize quickly massive amounts of information
and creatively and practically use the educational
meaterial.

Intonation and rhythm are especially important in
enabling simultaneous perceptionof thoughts and feel-
ings. The use of intonation and rhythm in various
fooms of at, esgecidly those like opera which synthe-
dze musc, language, dance and panting, makes them
particularly effective suggestive means.

Suggestopedic art, according to Gateva, acts in a
gobd way to produce postive effects on the develop-
ment of the personality of both students and teachers.
Both hemispheres of the brain, its logical-critical and
emotional-intuitive aspects as well as its conscious and
subconscious dimension are simultaneously stimulated.
However, Gateva warns that psychohygienic use of
Suggestopedic art requires that it be adjusted to age
group  peculiarities. It @O presupposes  serious  teacher
training.

Part two of the book describes the results of experi-
mental studies, providing statistical evidence of the
effectiveness of various forms of Suggestopedic art as
well as of the artistic approach as a whole. These
dudies were caried out hoth with children and adults
for a variety of subjects, including mathematics and
languages. Many forms of art were studied: melo-
dama and recitd, atidic-didactic songs, classcd and
artistic songs, opera fragments and arias, classica music,
muscd thedricd  spectacles,  reproductions  of  classcd
paintings and artistic textbooks.

The experimental conclusions indicate that artistic
Suggestopedia is an effective means of achieving mas-
tery of subject matter and that the level of student
satisfaction after learning through an artistically orga-
nized process is very high. The text also suggests
Suggestopedi cartincreasessignificantlytheamountof
material learned per unit of time, concentration and
work capabilities of students.and produces a calming
and restful effect on the learner. Furthermore,.the ex-
perimental results indicated that the artistic organiza-
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tion of the leaning process can be applied safely with
all age groups for the learning of any subject matter.
Creating Wholeness through Art isavery stimulating
and thought-provoking book, but will be alittle diffi-
cult for those who do not already have some back-
ground knowledge of Suggestopedia.
Reviewed by Leo Boudreau
Canadian Foreign Service Institute, External
Affairs and International Trade Canada, Ottawa,
Canada

References
Lozanov, G. (1978). Suggestology and Outlines of Suggestopedy.
Gordon and Beach Publishers.

Computer Assisted Language Learning and Testing.
Editor: Patricia Dunkel. Publisher: Newbury House,
1991. Pp. 300. ¥4,250.

The cover of Computer Assisted Language Learning
and Teding dtates that the bookis for “teachers, admin-
istrators, software designers, and teacher trainers in
the field of second language acquisition.” The cover
dso advises tha “this extremdy thorough text” exam-
ines the social environment created by computer use,
addresses dl  four <Kill aress  listening, spesking, read-
ing and writing, and explores quditative and quantita
tive research approaches and more. Certainly, the edi-
tor, Patricia Dunkel, and the other contributors have
packed a lot of information into this relaively compact
300 page book. However, because it does try to include
something for aimost everyone, there is not a lot for
awyone. Ye, the atides included ae wel sdected and
the one or two articles related to a particular subject
area are helpful.

In contrast to quite a number of other books pub-
lished recently, admost any section that might be useful
has been included. First, alist of contributor biogra-
phies, including their place of work and areas of re-
search, precedes the table of contents. Then come a
four-page  Fowad and a threepage Introduction which
explain in detail the philosophy, structure, and pur-
poses of the book. In addition, & the beginning of Pat
| and Part Il are short explanations of the purpose of
each, followed by a brief summary of each Chapter.
Each Chapter begins with an abstract by the author and
ends with aoneto six page Works Cited or Reference
section.  Following the last chapter, there is a section of
Discussion Questions with three to five questions on
each chapter. The quedions ae obvioudy meat to be
used with a class studying research methods. Finally,
there is a 10 page topic index which includes the names
of <oftwae programs used in the research, but  unfortu-
nately no manufacturer addresses are included in the
index or chapters.

Regarding the main articles, Nina Garrett statesin
the Forward: “Readers who consider each paper in
terms of the others will become aware of the variety
and range of pedagogical and theoretical assumptions
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that can underlie different research approachesto the
ue of computers’ (p. xiii). She explans that the articles
in Pat | address the questions of what the Students do
with CALL maerids and what effects ae redized, and
those in Part |1 deal with computer-adaptive testing.
She adds that the aticles ded not only with CALL, but
d0 with the “desgn of language-acquisition  research”
(p. xiv), and she concludes that readers will gain new
ideas for using computers in language learning and a
better understanding of good research design (p. xvi).

Specifically covered in Pat | ae isues of vdidity in
CALL ressach, how computer technology affects dess:
room dynamics, the amount and quality of spoken
Clasyoom interaction generated by three kinds of com-
puter programs and by networking, avisual computer
analysisof prosody, the effectiveness of different kinds
of CALL feedback, student attitudes about word pro-
cessing in writing class, and student apprehension
when using computers for writing.

| teach computer composition to Japanese EFL stu-
dents, so my attention was drawn to Chapter 8, titled
“Word Processng in the ESL Classroom: A Survey of
Student  Attitudes” The authors, Joyce Neu and Rohin
Scarcdla, used a 38 item quedtionnaire, avalable in an
gopendix, to determine if ESL  gudents (primarily Adan)
felt that word processing was helpful in improving
ther writing skills in English, if learning to use comput-
as in a seoond language crested difficulties, and if they
were aware of and could concentrate on the process of
writing while using the computers. They divided the
results into two factors: Attitudes toward the writing
process and attitudes toward using PCs/developing
computer skills (p. 179). Simply stated, the students
found “the word processing class to be chdlenging and
non threatening, and believed that word processing
benefited their performance in writing. They also felt
that word processing helped concentrate their atten-
tion on certain aspects of their writing (e.g., grammar,
word choice, organization, and transitions)” (p. 180).

Chapter 9 focuses on “ Computer-Assisted Writing
and Writing Apprehension in ESL Students,” again
measured by a questionnaire. Thisisalso availablein
an appendix, but seemingly not in the original form.
The author, Marianne Finney, concludes that com-
puter writing can help ESL students overcome some
fears of writing in a second language, but that the time
necessay to see some lessening of awiety is more than
eight weeks.

Severd other aticles, expecidly those about in-the-
dasyoom effects such a Robeta Abraham and  Hsien
Chin Liou's article on the amount of oral interaction
generated by different programs, and Martha
Pennington's  aticle on use of “Vig-Fitch” and “Video
Voice” to diglay graphically the vocd input of Japa
nese ESL learners, were also of interest though not
directly related to my experience.

Part 1 concentrates the relatively new area of com-
puter-adaptive  testing (CAT). Topics covered ae usng
item response theory for vaidating CATs, using CAT to

The Language Teacher XVII: 7

46

JALT UncerCover

assess English competency in grade-school students,
and usng CAT for ligening and reading comprehenson
and French reading proficiency. There is discusson  of
the difference between computer assisted testing and
computer adaptive teting and the latent trat theory.
In sum, one stereotype associated with the various
computer users mentioned at the beginning of this
atice is tha they ae wdl-organized. If that dereotype
is true, this book will have great appeal. In fact, it is
possble to be didracted by the organization, but once
thet digtraction is overcome, a good ded of interesting
and helpful information is found in the chapters. In
addition, while computer information of any kind can
quickly become dated, the information about research
designs, test vdidation, and so on make the book worth
the cogt.
Reviewed by Merritt Aljets
Osaka Jogakuin Junior College

First Class: English for Tourism. Trish Stott and Roger
Holt. Oxford University Press, 1991, Pp. 111 (Casste).

First Class: English for Tourism-Workbook. Michad
Duckworth. Oxford University Press, 1992. Pp. 82.

| used First Class: English for Tourism in my class of
scond year dudents in an English for Tourism course.
Their English language abilities ranged from low- to
mid-level intermediate. All students planned to work
in the tourist industry upon graduation. | wanted to
familiaize them with the essentid vocabulary for tour-
ism, as wel as the topics and stuations that they could
expect to encounter: First Class proved to be a useful
tool in this process.

Students were motivated from the beginning by
materials directly connected with issues that they could
imagine themselves involved with at work. Certainly
the 20 units covering topics such as flight reservations,
rail enquiries, local and foreign tours, hotel facilities,
checking in, changesand cancellations, dealt with top-
ics relevant for personnel working in tourism.

Interest was stimulated further by the attractive vi-
sual lay-out. Colour photographs of various tourist
attractions begin each unit, with a good balance be-
tween European and Asian destinations. Further pho-
tographs, catoons and chats, as well as pleasng use of
coour, maintain the appealing look. In addition, the
ample number of photos of vaious tourist destinations
serves to familiarize students with the places in the
world their future customers will be seeking.

Each unit isorganized in a consgent manner, giving
ligening, grammar, reading, writing and Spesking prec-
tice. The accompanying audio tape gives opportunities
for honing aural comprehension skills. Tapescripts
appear at the back of the book. The taped dialogues
between tourists and Spanish, Italian, German, and
Swedish tourist agents, guides or receptionists give
students opportunities to familiarize themselves with



some of the accents of nonnative speskers of  English.

The listening comprehension activities consist of
true/false questions, filling in missing information on
charts, cloze exercises, and directions. The extent and
variety is somewhat meagre, but the tapes themselves
are extensive enough to provide the basis of further
activities.

Each unit is built up in consistent manner: listening
practice is followed by “Language study,” featuring
two fairly basic grammatical items. The following exer-
cises ae agan somewha limited and consst of rewrit-
ing mixed up sentences in the correct order, combining
pre-written scntenccs, and filling in the blanks. Occa
siondly this involves pair-work, but the scope and
relevance is limited.

The reading stions are vaied and informative,
Including texts on the hotel industry in Taiwan, the
attractions of Hong Kong, safari holidays, Club Medi-
taranean.  These texts were, for the most part, raher
challenging as regards to vocabulary and syntax, but as
dudetns  fdt tha both would be ussful they tackled the
problems willingly.

The topics in the readings are continued in the writ-
ing activities making recycling of vocabulary, re-phras-
ing and additiona thoughts on the text possble Often
the form requires busness letters or faxes, giving su-
dents opportunity to practice office skills.

On occasion, the writing activity is exchanged for
discussion on thought-evoking matters, such as the
effects of tourism in a country or region.

Opportunities  for  ordly  utilizing the language struc-
tures and vocabulary are given in the final two activi-
ties of each unit. Generdly thee teke the form of pair-
work, typicaly in tourid agent and traveller Situations,
auch a planing itineraries,  giving/recelving  telephone
messages, and negotiating agreements with hotels.

A vocabulary list completes each unit, facilitating
review. These lists are in aphabetical order in the
appendices and translated into Japanese and five other
languages. Common telex abbreviations and a general
business letter lay-ot ae dso included, together with
alist of irregular verbs.

Upon completion of First Class: English for Tourism
both the students and | felt a sense of confidence
knowing that they had increased considerably their
command of tourist terminology, as well as having
become familiarized with typical situationsin tourism.

A First Class: English for Tourism Workbook (with
answers) is avalable Desribed a beng both for class
room and sdf-sudy, | found that it is manly ussful for
the latter. It consists predominantly of opportunities
for written grammar and vocabulary consolidation.
Exercises consist of making questions from the an-
swers or choosing the correct tense for the sentence.
Vocabulary practice is given by filling in the blanks of
business letters, crosswords or word squares. There are
no activities involving student to student interaction
and thus no opportunities for ‘improving ord skills. As
there is no accompanying tape, possibilities for im-
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proving listening skills are excluded. All in al it isa

workbook of rather limited range, and one | did not
find particularly useful in a classroom situation.

Reviewed by Karen Fedderholdt

Sundai Foreign Language Institute

From the Beginning: A First Reader in American
History. Judith Bailey. Studio City, Cal.: JAG Publica
tions, 1990. Pp. 194. ¥2,850.

From the Beginning isan introductory resder in Ameri-
can history for students at alow intermediate reading
level. Its chronological format traces American history
from the earlies explorers to 1990. Bailey's nardtion is
written in “the historical [sic] present tense” and usesa
controlled  vocabulary of 2,000 words. Additional vo-
cabulary is footnoted and defined at the bottom of each
page, but students must practice their dictionary skills,
too, which is avaluable exercise.

Each of the fifteen chapters begins with a summary
and is followed by reading comprehension, vocabu-
lary, and definitions exercises. Then, the chapter is
divided into two, three, or four stories about specific
individuals or events. These are followed by more
reading comprehension, vocabulary, and definitions
exercises. The exercises are especially good because
they restate the dory and its details. Students can't just
“flip back® to the appropriste page and copy the correct
answer(s).

One-third of my thirty-two first year Study Abroad
students thought the stories were easy to read and
understand. Others needed to translate difficult words
into Japanese before they could comprehend the sto-
ries. Three students noticed the use of the present tense
and wondered why.

The forty-seven illustrations, primarily from the Li-
brary of Congress, are terrific, and the maps are good.
However, the latter contained at least two errors: “The
Voyages of Columbus’ map (p. 10) has the spelling
"Porto Rico,” which was a surprise, as was seeing the
Ohio River (map, p. 188). running along part of the
boundary between Illinois and Indiana.

Three other errors should be corrected: The 19th
Amendment to the U. S. Constitution granted women
only the right to vote, not, as Bailey states, “that in all
ways, under the law, women have the same rights as
men.” (p. 83). Also, the 19th Amendment became law
in 1920, not 1919. Finally, Lyndon Johnson was not
nominated by the Democratic Party for a second term
(p- 172). The nomination was never offered, since
President Johnson had withdrawn from the race in
March of 1968.

Nevertheless, From the Beginning is an excellent
supplementary reader, although some pages could
have been devoted to stories and pictures of the women
who have contributed to the history of America. Of the
fifteen chapters, only one is a woman’'s story-Harriet
Tubman and the Underground Railroad. And, only
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one illustration is a portrait of a woman, again, Harriet

Tubman. However, recent research indicates that his-

tory, whether American or World, has been learned by

students as the history of dead, white males.! Alas,
From the Beginning does little to change this.

Reviewed by Suzanne Ledeboer

Hiroshima College of Foreign Languages

Reference
Lehning, James R. (1992). “The Historical Memories of Students.”
Washington, D.C. American Historical Association Newsletter, 30 (8),
1518,

Recently Received
The following items are available for review by JALT
members. An asterisk indicates first notice. An excla-
mation mark indicates third and final notice. All final-
notice items will be discarded after July 31. Contact:
Publishers’ Review Copies Liaison (address p. 2).

For Students

Berish, L. & Thibadeau, S (1993). Canadian concepts ! (text, teacher’s
manual, tape; for ESL stdts in Canada). Scarborough, Ontario:
Prentice Hall Canada Inc.

Berish, L. & Thibadeau, S. (1993). Canadian concepts 2 (text, teacher’s
manual, tape; for ESL stdts in Canada). Scarborough, Ontario:
Prentice Hall Canada Inc.

Frank, M. (1993). Modern English: A practical reference guide
(advanced). Englewood Cliffs, N.J.: Regents/Prentice Hall.

Graham, C. (1992). The chocolate cake Songs and poems for children
(text, tape). Englewood Cliffs, N.J.: Regents/Prentice Hall.

Levine, D. & Adelman, M. (1993). Beyond language: Cross-cultural
communication: 2nd ed. (rdg, conv, U.S. cult). Englewood Cliffs,
N.J.: Regents/Prentice Hall.

Rubio, T. (1993). Slices of life: Writing from North America (rdg, disc,
wrtg). Englewood Cliffs, N.J.: Regent/Prentice Hall.

Sneyd, M. (1992). International banking and finance (text, tape; rdg
authentic texts). Hemel Hempstead, UK Prentice Hall Interna-
tional.

IArden, M. & Dowling, B. (1993). Business concepts: For English
practice (2nd ed) (high interm to adv). Boston: Heinle & Heinle
Publishers.

IBerman, S. & Bratton, A. (1993). Winning words (false beg/low
interm activities). Tokyo: Harcourt Brace Japan, Inc.

IBlanton, L. (1993). Composition practice: Book 3 (2nd ed). Boston:
Heinle & Heinle Publishers.

IBrown, H. (1992). Vistas: An interactive course in English (level 1:
student’s book, workbook, teacher’s book, 5 tapes). Englewood
Cliffs, N. J.: Prentice Hall Regents.

IBruce, K., Parrish, B. & Wood, A. (1992). Business review Revision
and extension for intermediate level students (text, tape). Harlow,
England: Longman.

IDauer, R. (1993). Accurate English: A complete course in pronunciation
(educated N. Amer. accent). Englewood Cliffs, N. J.: Regents/
Prentice Hall.

IDowning, A. & Locke, P. (1992). A university course in English
grammar. Hemel Hempstead, UK: Prentice Hall International.

IDavy, K.&Johnston, 0. (1993). Touchdown 3 (text, tape, workbook,
teacher’s book). Harlow, England: Longman.

IEckstut, S. (1993). In the real world: Activities for oral and written
communication (high beginner). Boston: Heinle & Heinle
Publishers.

IEllis, M. & O'Driscoll, N. (1992). Giving presentations (business
English; class/self study; text, tape). Harlow, England: Longman.

IFellag, L. (1993). Life, language & literature (advanced). Boston:
Heinle & Heinle Publishers.

IFragiadakis, H. (1993). All clear! Idioms in context (2nd ed) (interm to
adv). Boston: Heinle & Heinle Publishers.

IGregg, J. (1993). Communication and culture: A rending-writing text
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(4th ed) (academic prep). Boston: Heinle & Heinle Publishers.
1Gregg, J. (1990). Past, present and future: A reading-writing text (3rd
ed) (beg to interm). Boston: Heinle & Heinle Publishers.

IHelgesen, M., Parker, A. & McClure, K. (1993). Talking together
(introductory ESL/EFL,; text, 2 tapes). Harlow, England: Longman
(Lingual House).

IHarrington, K. (1993). America: Past and present: Vol. 1: The
exploration of a continent (2nd ed) (interm to adv cultural hist of
US). Boston: Heinle & Heinle Publishers.

ILipscombe, S. & Davis, R (1992). Max and Millie’s Playbook (texts 1 &
2; song tape; teacher’s books 1 & 2; flashcards; for very young
children). Harlow, England: Longman.

IMarkstein, L. & Hirasawa, L. (1993). Expanding reading skills:
intermediate 2 (2nd ed) (high interm). Boston: Heinle & Heinle
Publishers.

IMcClosky, M. & Stack, L. (1993). Voices in literature (book 1; lit +
ESOL,; hardback). Boston: Heinle & Heinle Publishers.

IMcKay, 1. (1993). Beginning interactive grammar. Boston: Heinle &
Heinle Publishers.

IPorter, P. & Grant, M. (1992). Communicating effectively in English:
oral communication for non-native speakers (2nd ed) (college or
intensive). Boston: Heinle & Heinle Publishers.

IRentz, M. (1992). The reader’s journal: Authentic readings for writers.
Englewood Cliffs, N. J.. Regents/Prentice Hall.

IRost, M. & McGannon, A. (1993). Keynote: Communiation in the real
world (text, teacher's book, 3 tapes; beg & low interm adults).
Harlow, England: Longman (Lingual House).

ISmith, L. & Mare, N. (1993). Insights for today: A high beginning
reading skills text. Boston: Heinle & Heinle Publishers.

ISpring-Wallace, J. (1993). English for corporate communictions: Cases
in international business (teaches both basic business concepts and
communication skills). Englewood Cliffs, N. J.: Regents/Prentice
Hall.

IStrutt, P. (1992). Longman business English usage (text/reference;
class/self study). Harlow, England: Longman.

!Woods, E. & McLeod, N. (1992). Using basic English grammar: Form
and function: A reference and practice book with answers (pre-interm
to interm). Hemel Hempstead, UK: Prentice Hall.

1Zanger, V. 11993). Face to face: Communication, culture and collabora-
tion (2nd ed) (high interm). Boston: Heinle & Heinle Publishers.

For Teachers

*Ashworth, M. (1992): The first step on the longer path: Becoming an
ESL teacher (for K-12). Markham, Ontario: Pippin Publishing Ltd.

*Green, J. (1993) T’he word wall: Teaching vocabulary through immersion
(secondary schools). Markham, Ontario: Pippin Publishing Ltd.

*Ralston, M. (1993). An exchange of gifts: A storyteller’s handbook
(primary schools). Markham, Ontario: Pippin Publishing Ltd.

*Staab, C. (1992). Oral language for today's classroom (for I-12; but esp
1-6). Markham, Ontario: Pippin Publishing Ltd.

*Walker, B. (1992). Supporting struggling readers (for 1-6). Markham,
Ontario: Pippin Publishing Ltd.

ICole, L. & Robinson, T. (1992). Teaching the first certificate in English:
Photocopy masters: A resource pack for teachers of English (with text,
tape; for Cambridge First Certificate examination). Hemel
Hempstead, UK: Prentice Hall.

IGraham, C. (1992). Singing, chanting, telling tales: Arts in the language
classroom (how to write/perform) Englewood Cliffs, N. J.: Prentice
Hall Regents.

INolan, S. & Reed, B. (1992). Business English teacher's resource book:
With photocopiable worksheets. Harlow, England: Longman.

IPlaister, T. (1993). ESOL case studies: The real world of L2 teaching and
administration. Englewood Cliffs, N. J.: Regents/Prentice Hall

JIC errata

In TLT 6, the phone and fax numbers for the job
listing for Okinawa Christian Junior College was
incorrectly reported. It is correctly reported in this
issue (see page 63). The editors apologize for any
inconvenience caused by the error.
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The News IS out!
New VIDEO!!

FOCUS ON *12 AUTHENTIC NEWS
AMERICAN CULTURE STORIES FROM ABC NEWS

*AMERICAN ENGLISH

*CURRENT  TOPICS

*VIDEO PACKAGE ...

¥ 12,900!

Focus on

AMERICAN CULTURE

It's the next best thing to being there!

OTHER TITLES IN THE FOCUS ON SERIES:
Environment, Business, Health, Innovators & Innovations

For a sample video or other information. . please contact

Prentice Hall Regents of Japan

Jochi Kojimachi Bldg. 3F, 6-1-25 Kojimachi, Chiyoda-ku, Tokyo 102
Tel: 03-3238-1050 Fax: 03-3237-1460

A Paramount Communications Company




Chapter

FUKUOKA

Video-Listening-Viewing Diary

by Michael Furrnanovsky

Michael Furmanovsky's April presentation showed not
only a way for students to double their exposure to
English, but dso a method that incorporates dl the skills
of ligening, writing, and spesking in language teaching.
Freely admitting that he “stole” ideas from both col-
leagues and students, Furmanovsky adapted theseideas
to his own dyle and purposes to sysemaize the watch-
ing of a movie or television program to capitalize on
dudent interes and to expose his Sudents both to lan
guage expressions and cultural expressions.

Reported by Carolyn R. Garvin

Dialogues with Spice
by Lesley Koustaff

Ledey Koudtaf opened her May presentation by asking
those present the problems a teacher encounters when
they use didogues After severd  suggestions  weregiven
de dated to devdop some activities as a wamrup for
the teching of diaogues.

Pull a picture from an envelope slowly, and asit is
pulled, shout out everything you see. Flash a picture a
the group! Cover it and ask what one saw. Pictures of
jobs were used, and a dicker given to each person who
answered correctly. The students spoke to each other
in order to see how many stickersthey could acquire.
There were several other activities done in the short
time given. This presentation was sponsored by
Prentice Hall Regents.

Reported by Barbara O'Donchue

HIROSHIMA
World Culture through English

by Dana Brown

In April, Hiroshima Chapter members were led through
aworkshop on #designing an international studies course
in the English language classroom,” by Dana Brown,
desgned for an dective dass a& Hiroshima Commercid
High, a school sdected by the Monbusho to offer dective
classes to high school  students.

Brown's students spent twelve hours, in three-hour
blocks, studying four areas of four countries: culture,
geography, music, and food. Each block dso had a short
rest. This hands-on, student-centered class, taught from
a 9llabus, incuded redistic experiences. For  example,
the unit on Austria required listening to Strauss,
Begthoven, and Mozat and leaning to watz.  Students
baked Viennee cakes wrote coffee shop didogue and
roleplayed tha didogue in a coffee shop etting.

Reported by Suzanne Ledeboer

Reports

From Generative Grammar to Cognitive
Grammar

by Masayoshi Shibatani

At the May medting Masayoshi Shibaani gave an ove-
view of the modular conception of Generative Grammar
and pointed out the inherent weekneses in the use of a
system which separates linguistic components into au-
tonomous modules while besicaly ignoring their inter-
dependence. He then made a case for looking at the
Cognitive approach in which these grammatical com-
ponents are analyzed on a continuum rather than
autonomously.

In the second pat of the presentation, Shibatani dis
cused the phenomena of voice in passve congructions,
prepositional passives, regular passives, developmental
paterns  of passves, and  resultative  congtructions.

Initially, Shibatani’s presentation may have intimi-
dated the non-linguists in the audience, but they soon
sw the applicability to ther teaching with the practicd
exanples he used to illusrate his theoreticd concepts

Reported by Anda Selga

HOKKAIDO
Content-Based Classes; Towards
Reflective Learning

More

by Tim Grose

This April Tim Grose presented us with ideas and activi-
ties intended to put “serious’ issues within the grasp of
elementary level students. This was done through a
variety of activities which covered topics from hunger
and war to sexud Suggedtiveness in commercids.  Aside
from the centrd topic the presentation incuded a num-
ber of suggestions for enhancing and expanding on some
time-tested classroom activities. Other content topics
covered included doublespeak, prominent figures in
history; and what does and does not appear in the
media. Overall, this was an informative and enjoyable
presentation.

Reported by Gordon Wilson

KYOTO
Focus on Listening
by Barton Armstrong
At the April meding Baton Armsrong gave a lecture

covering processng problems, eg., ddivery, messge lis
tener, and extend fectors, followed by a discussion with
audience participation of additional problems for non-
native speskers. Severd problems were liged including the
language problem, learner  behavior, distinguishing  similar
sounds,  deletion of consonants, and festures of naturd
spoken discourse. He pointed out that by training students
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to vary their attention level (global, selective, intensive), by
raising awareness of problems and providing practice and
by raising awareness of cues we can help students. The
second part of the presentation was a demonstration of
exercises with participation by the audience.

Reported by Sherrie Perrin

NAGANO
Current Topics and Concerns

on International Communication Studies
by Jacqueline Wasilewski

The April meeting found about fifty people interested in
hearing Jacqueline Wasilewski discuss how human be-
ings are “culturing animals’ and that culture is dynamic,
not static. She suggested that each of the 5,000 plus
different cultures on the Earth has something to contrib-
ute to the “cultural multilogue” (as opposed to “dia
logue®) that she envisions for the future.

On a more concrete level, she drew upon her back-
ground in the Southwestern U.S. and upon her most
recent work with various native American Indian tribes.
Wasilewski explained some ways in which the native
American culture differs from that of Japan. For ex-
ample, the Indians have a more inclusive pattern in which
others arc invited into one’s circle as opposed to Japan's
more hard-edged boundaries between one€'s inner and
outer circles. She discussed the relative independence
and freedom (coupled with responsibility) that a Navajo
child would have in contrast to the rather protected
existence of a Japanese child of the same age.

Of course she made no value judgments, but merely
pointed out how different cultures foster different soci-
etal processes. All of those present went away feeling
that they had been chdlenged and enlightened by
Wasilewski’s insights.

Reported by Rebecca Marck

lease note that we
have a new Chap-
ter Reports Editor,
Tim Newfields.
Please send your reports to
him from this month.
(Address on p. 2)

Chapter Reports

NAGOYA
Videos in the Classroom:
What do University Students Really Prefer?
by Rich Porter

At April’s meeting, Rich Porter began his presentation
with an explanation of how to compute and correlate
values from surveys in order to get feedback from stu-
dents asto what videos they prefer. This indicated how
video affects/does not affect the mood of the classroom
of workshop. Porter showed a variety of film and music
video clips and explained briefly what kind of questions
he asks of students before/after they view the video. The
audience was then asked to guess how students from
various schools would rate the video clip.

Reported by Kelly Ann Rambis

OSAKA
Teaching Japanese as a Second Language

by Hiroko Fujimori

At the May meeting, Hiroko Fujimori provided an over-
view of the field of JSL, aswell as a description of the 429
hour intensive course she teaches at the Osaka YMCA.
Many JALT members are not very familiar with the
teaching of Japanese, and benefited from her introduc-
tion to it.

The overview covered teaching methods, especialy
the problem of when and how to introduce kanji. We
weredso introduced to the four-level standardized pro-
ficiency examinations, whose highest level corresponds
to areceptive knowledge of 2,000 kanji and 1000 vocabu-
lary units, attainable after 900 hours of instruction.

The YMCA program is provided to students of 86
different native language backgrounds, the most preva-
lent being native speakers of Chinese, Korean, and En-
glish. With 33 weekly hours of instruction over 13 weeks,
the aim is to enable graduates to function in the society.

Reported by Kevin Staff

SHIZLIOKA
Integration of Music Rhythm and Jazz in

the Communicative Classroom
by Peter Wanner

inour April meeting, Peter Wanner began with adiscussion
of what constitutes a communicative classroom. He sug-
gestedthat a communicative classroom is one in which (1)
lessons focus on operations which students will use in real
life; (2) language processing takes place in red-time; (3)
students have some choice about the types of activities they
perform and are responsible for their own learning out-
comes; and (4) there is a greater concern with communica
tive content then correctness of grammatical forms.
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Wanner then considered techniques to present dia
logues in class. Dialogues presented in a rhythmic, mu-
sical manner are often more lively. Many students find
rhythmic, chant-like dialogues easier to remember than
standard dialogues.

The approach he uses is based in part on the one advo-
cated by Carolyn Graham in her now famous Jazz Chants
(1989). A dgnificant difference is that Wanner suggests that
all dialogues be practised with rhythmic repetition. He also
pointed out that chanting is effective not only with univer-
sity level students, but with children as well.

Reported by Tim Newfieds

Consider contributing a manuscript to The Language
Teacher. Topics currently desired: learner strategies,
development of self-access.programs, teacher correc-
tions in the classroom and in composition, ways of
teaching grammar, classroom management strategies,
how high school and junior high school teachers can
cope with changing Mombusho directives, how college
and universities are responding to changing Mombusho
directives, textbook analysis. Please contact: Greta
Gorsuch, Editor, The Language  Teacher, #601 Korutgju,
1452 Oasazuna, Omiya, Saitama 330

Bulletin Board—

Call for Papers
5th Conference on Second Language
Research in Japan

International University of Japan’s 5th Conference on
L2 Research will be held in January, 1994. We are
soliciting papers, in Japanese or English, dealing with
data-based L2 research including: classroom processes,
bilingualism, adult L2 acquisition, language transfer,
language universals, and discourse analysis. Data-
based papers are desirable. Presentations will be about
30 minutes in length including questions. Send three
(3) copies of a 300-word (English) or 1000 character
(Japanese) abstract (name on one copy only) with a
cover sheet bearing name, address, paper’'s title, and
affiliation by DEADLINE, September 15, 1993. Japa-
nese papers should be accompanied by a brief English
summary. A Conference Proceedings will be published.
Send abstracts and requests for further information to:
Mitsuko Nakajima, Language Programs Office, Inter-
national University of Japan, Yamato-machi, Minami
Uonuma-gun, Niigata949-72, Japan. Tel: 0257-79-1498;
Fax: 0257-79-4441.

Future Special Issues in The Language Teacher

October, 1993: Video N-SIG Specia Issue
February, 1994: Classroom Research
June, 1994: Lesson Planning
October, 1994: Cooperative Learning
February, 1995: Vocabulary
May, 1995: Bilingudism
October, 1995: University and College Teaching

Upcoming Articles in The Language Teacher
Textbook vs. Authentic Dialogues. What's the Difference?
Creating a Database of ELT References
Testing Made-for-ELT Videos
Why do Students Cheat on Their Homework?

Promoting Communication Barriers Through EFL/ESL Course Books
The Acculturation of Oral Language Learners and Instructors in EFL
Simulating News Shows: A Group Project Using Videos
Myth and Fairy Tale in the Language Classroom
Towards Proficiency as a Writing Class Teacher
The Listening-Viewing Video Diary: Doubling Your Students' Exposure to English
Tre Nev Monbusho Guiddines Pat Two
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The 3rd ANNUAL JALT N-SIG

Symposium

Special Report

At JALT Kobes 1993 Spring Conference, Mirror on the
Classroom, the N-SIGs participated by integrating their
third annua N-SIG Symposum. The 1993 event was
conducted  on twice the previous scale for two full days,
featuring a large number of presenters who were N-SIG
members. Severad Nationd Officers, a number of Chap-
ter Presdents, and Chairs from the Interest Groups
combined to help create a rich network amosphere.

The Conference Theme

Plenary spesker Rod Ellis had both the first and last
word on a simulating educationd theme, “Reflective
Teeching and Leaning” In a Saturday lecture, he
looked @ teachers questions, and the reationship
betwcen Second Languege Acquisition Research and
Teacher Development. He stressed the need for aware-
nes of research findings rather than for a premaure
gpplication of such.

In the find pand on Sunday afternoon, Ellis ex-
tended  this by encouraging conference presenters to
avoid trying to bridge the gep between theory and
practice by overemphaszing the significance of tech-
niques. He advocated that we look at the interactions
that result from a technique, as that is the learning
essence

Two N-SIG Coordinators adso took part in the find
pand. Video Char, Donna Tatsuki, stressed the role
video could play to assist the reflective process essen-
tid for teacher devdopment. Jan Visscher began with
the news that his forming Teacher Education SIG ac-
quired its 50th member during the conference, qudify-
ing his SIG to sk Executive Committee gpprova as
JALT's 9th officd N-SIG.

N-SIG Sponsored Presentations

In addition to a variety of taks given in aress repre-
senting specid interest fidds of the N-SIGs, severd
presentations were sdected and arranged by interest
groups as sponsored presentations. The first of these
will be familiar to readers through a TLT 5 Globd
Issues specid article, “Model United Nations” Two
Kyoto Nishi High School speakers gave alive demon-
dration plus ther reflections on smulations they had
conducted.

A presenter for the JSL N-SIG examined the nature of
sdf-observation in relation to the nature of language
education and decison making skills in Jgpanese lan-
guage classooms. The Bilingudism presentetion in-
vesigated the influence on bilinguad children of an
extended family and environment influenced heavily
by one language. A Team Teeching tak investigated
strategy changes in a. Japanese Teacher of English as a
result of teaching with an Assstant English Teacher,
based on an ethnographica study of a reading lesson at
a high school. A CALL speaker led participants to

OfNational SIGnificance

evduate computer classoom software. Video N-SIG
offered indghts into basics of using authentic materia
in the dassroom.

N-SIG Hospitality Rooms

A key dement in N-SIG networking was the area
assigned for digolaying information, distributing com-
plimentary newdetters, accepting memberships and
fidding inquiries. Approximately fifty JALT members
applied for affiliation with an N-SIG, reflecting agrowth
in N-SIG membership of nearly 25% of everyone in
JALT.

While it required three separate rooms to accommo-
date dl ten groups, the N-SIGs cooperated so that the
displays were supervised throughout the whole con-
ference, freeing representetives to atend an occasond
presentation in the area of their gpecia interest.

The N-SIG Roundtable

Like the find pand on Sunday afternoon, the N-SIG
Roundtable late on Saturday received a capacity atten-
dance. No fewer than ten speskers shared their views
on the way each group can change both the shape and
scope of JALT's language teeching sphere

The Bilingudism spesker, who has the task of being
both a JALT Chapter and an N-SIG President, noted
how Jepanese society regards bilingudism too idedis
tically. The Global Issuesin Language Education Chair
used an image of a disco mirror to illustrate a need for
more reflection in languege teeching, and to educae
teachers and students for socid respongbility. A guest
JSL gpesker discussed the benefit of interaction with
ESL and JSL N-SIG's potentid to facilitate Japanese
Language Acquistion with non-Japanese speskers in
other NSIGs. The Char of Team Teeching gave a
progress report of the book-length Kenkyusha Team
Teaching study, as contributors from other N-SGs ae
collaborating. The find scheduled spesker, editor of
Video N-SIGs “Video Risng,” reminded us that, as a
membership organization, our groups depend on the
active participation of every sngle N-SIG member.
Impromptu speeches followed from CUE, CALL, and
Materials Writers with continuous moderation by N-
SIG Liaison.

Findly David McMuray, — meade the cosng remark
that, as an N-SIG member himsdf, he was able to
appreciate the N-SIGs, and the cooperation between
them to create such qudity events.

An informa N-SIG quedtionnaire, issued during this
Roundtable, indicated that the mgority of attendees
were N-SIG members, who regulaly reed an N-SIG
newdetter. They attended an average of 5 presenta
tions and found the roundtablevery useful. There were
severd requedts to meke the event a full 90 minutes
ingtead of just an hour, and aso to plan full-scale N-SIG
Roundtablesfor future JALT Internationd Confernces.

2——&
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Please send all announcements for this
column to Carol Rinnert (see p. 2). The
announcement should follow the style and
format of other announcements in this col-
umn. It must be received by the 25th of the
month two months before the month of
publication.

If there is no announcement
for your chapter, please call
the contact person listed be-
low for information.

AKITA
Tomoko Nishiyama, 0188-86-5525 or
0188-86-4218

CHIBA
Topic: Panel Discussion: Women Is-

sues

Spkrs: Five speakers

Date: Sunday, July 11

Time: 130330 p.m.

Place: Chiba Chuo Community Center

Fee: Members free; non-members
¥1000

Info: Paul Gruba, 043-274-2962

With topics ranging from equality to re-
lationships to the future, a panel discus-
sion led by a moderator with five differ-
ent speakers will be the focus of this
meeting. Audience members will be in-
vited to participate. Bring a friend!

FUKUI
Theme:Methods That Work: Ways to
Teach  Language
Info: Takako Watanabe, 0776-34-
8337
Paul Roving, 0776-21-0577
See Niigata announcement.
FUKUOKA

Topic: “Bee-bop-a-loo”and Motivating
Students and Tired Teachers

||

Meetings

Spkr: Don Maybin
Date: Sunday, July 11

Time: 1:30-4:30 p.m.

Place: Fukuoka Bldg, 9 (Tenjin)

Fee: Members free; non-members
¥1000

Info: Lesley Koustaff, 092-714-7717
See Okayama announcement.

*FUKUSHIMA (Petitioning
Zafar Syed, 0249-32-0806

chapter)

GUNMA
Topic: My Personal Experience as an

English Speaker in New York

Spkr:  Marsha Krakower

Date:  Sunday, July 11

Time: 200430 p.m.

Place;: Nodai Niko High School,
Takasaki

Fee: Members free; non-members
¥1000

Info: Leo Yoffe, 0273-25-7290

From her personal experience, the
speaker confirms that there is much
more to language learning than invento-
ries of grammatical structures and vo-
cabularyacquisition. Lessons help make
practice  worthwhile. Butpractice through
idiosyncratic, unpredictable, genuine
interaction will enable us to gradually
frame our minds to effectively communi-
cate in that language.

Marsha Krakower has an English
Conservation program on NHK TV.

HAMAMATSU
Brendan Lyons, 053-454-4649
Mami  Yamamoto, 0538-85-3806

HIMEJI
Yasutoshi Kaneda, 0792-89-0855

HIROSHIMA

Topic: Minding Your Money: invest-
ment, insurance and financial
security.

To Nishijin Route 202

Iwataya Dept. Store|

Nishitetsu
Fukuoka Sta|

To Hakozaki
] Tel. 092-718-8028
Tenjin Core
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Spkr:  John K. Michalik

Date:  Sunday, July 11

Time:  1:00-4:00 p.m.

Place: DavidEnglishHouse(NearANA
Hotel)

Fee: Members free; non-members
¥1000

Info: Ruth Maschmeier, 082-878-

8111 (w), 082-872-1779 (h)

The presenter will talk about the
individual's needs and what is available
for financial security. He will discuss
financial products which are available
through highly reputable, well estab-
lished financial institutions.

John Michalik is a permanent resi-
dent of Japan with 10 years experience
as a financial advisor.

HOKKAIDO

Topic: Annual Summer Picnic

Date: Sunday, July 18

Time: 12:00-5:00 p.m.

Place: Makomanai Park (10 minutes
walk from East entrance) Mem-
bers with cars will meet those
coming by subway at
Makomanai Station from 12:00
to 12:30.

Fee: Free
Info: Ken Hartmann, 011-584-7588
Everyone is invited to join in for some
fun, food, and recreation. Bring plenty to
eat and JALTwill  provide the drinks and
softball equipment. Bring another
teacher along and let's get to know one
another better.

IBARAKI

Topic: Strategic Interaction: An Alter-
native for Large EFL Classes

Spkr: Masaki Oda

Date: Sunday, July 11

Time: 2:00-430 p.m.

Place: Mito Shimin Kaikan

Fee: ‘Members free; non-members
¥500

Info: Martin  E. Pauly, 0298-58-9523
Michiko Komatsuzaki, 0292-54-
7203

With an emphasis on oral communication
in the revised standards for college cunicu-

lum as well as the “Course for Studies” for
secondary schools, EFL teachers are
searching for possible alternatives for their
classrooms. The presenter will argue that
Di Pietro's (1987) Strategic Interaction (S)]
can be one of those alternatives. The pre-
sentation  willconsistof  two  sections. In the
first, he wil give a brief discussion on the
recent changes in language teaching poli-
cies by the Ministry of Education followed
by an introduction to the notion of “Com-
municative Competence.”
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In the second part, the audience is
given a chance to do various S| sce-
narios, both in English and Japanese.
The advantages and disadvantages of
Sl will be discussed at the end of the
presentation.

Masaki Oda is an assistant professor
of Applied Linguistics and assistant to
the Dean of Student Affairs at Tamagawa
University.

KAGAWA
Harumi Yamashita, 0878-67-4362

KAGOSHIMA
A. Barbara O’Donohue, 0992-53-2677
Carl Mantzel, 0995-43-1344

KANAZAWA
Theme: Methods That Work: Ways to
Teach  Language

Info: Neil Hargreaves, 0762-80-3448
Mikiko Oshigami, 0764-29-5890
See Niigata announcement.

KOBE
Fran Kikham, 078-882-2596
KYOTO

Kyoko Nozaki, 075-71 1-3972
Michael Wolf, 0775-65-8847

MATSUYAMA

Topic: Teaching Public Speaking:
ting Ideas

Spkr: Dennis Woolbright

Date: Sunday, July 18

Time: 2:00-4:30 p.m.

Place: Shinonome High School, Me-
morial Hall (Kinenkan), 4F

Get-

Fee: Members free; non-members
¥1000
Info: Yuko Hamada, 0899-77-3029

Ron Murphy, 0899-22-7166

A speech teacher can help a student
with a speech in many ways, but the
idea for the speech must be from the
students. The participants look at ways
to help students think of original ideas
and develop them into speeches. Tech-
niques from Edward de Bono's book
Teaching Thinking, are demonstrated.
Some examples of students speeches
are examined.

L. Dennis Woolbright teaches Public
Speaking and Drama at Seinan
Women's Junior College, Kitakyushu.

MORIOKA

Topic: English Through Drama
Spkr: Lawrence J. Cisar

Date: Sunday, July 4

Time: 130430 p.m.

Place: Morioka Chuo Kominkan 2F
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Fee: Members free; non-members
¥1000

Info: Izumi Suzuki, 0196-37-5469
Drama is one way to approach lan-
guage. Dramaallows students to under-
stand the culture of the language while
getting practice in using the language
for a purpose. During this active work-
shop, participants try out various ideas
that Richard Via presented. The activi-
ties used can be applied the next day in
the classroom.

Larry Cisar teaches at Kanto Gakuen

University.

NAGANO

Theme:Methods That Work: Ways to
Teach Language

Info: Richard Uehara, 0262-86-4441

See Niigata announcement.

NAGASAKI

Topic: Fun-filled Activities for Children
Spkr: Helene Jarmol Uchida

Date: Sunday, July 11

Time: 1:30-5:.00 p.m.

Place: Nagasaki University, Suisan
Gakubu (Fisheries)

Fee: Members free; non-members
¥1000

Info: Brian Moss, 0958-20-5713
Satoru Nagai, 0958-44-1697

Fun-filled activities that initiate and mo-
tivate students to take the great leap and
interact with their peers in English are
the theme of the presentation. The
teacher simply organizes and coordi-
nates the games, as the students take
the lead and play them. Exciting, pro-
vocative and sometimes humorous ac-
tivities will add spice to your present
curriculum and also help you and your
students enjoy your time together more.
English confidence-builders galore!

Helene Jarmol Uchida is the Director
of Little America Book Store and a re-
gional correspondent to The Japan
Times.

NAGOYA

Topic: Ins and Outs of Classroom Test-
ing

Spkr: Scott Petersen

Date: Sunday, July 11

Time: 12:30-4:00 p.m.

Place: Mikokoro Center, Naka-ku

Fee: Members free; non-members
¥1000

Info: Helen Saito, 052-936-6493

Ryoko Katsuda, 0568-73-2288
Testing and tests exercise both stu-
dents and teachers. Scott Petersen will
take up traps, problems, and principles
of classroom testing, emphasizing what

testing can and cannot do. Part of the
fun will include the participants taking a
“test” concerning their own recognition
of test shortcomings. Part of the fascina-
tionwill beconsidering teacher expecta-
tions of tests. Petersen will also con-
sider alternative forms of evaluation in
light of test shortcomings.

Scott Petersen teaches English at
Meitoku Junior College in Nagoya.

NARA

Topic: The Knock Down Drag Out
Method

Spkr: Theo Steckler

Date: Sunday, July 11
Time: 1:00-4:00 p.m.
Place: Saidaiji YMCA Annex

Fee: Members free; non-members
¥1000
Info: Masami Sugita, 0742-47-4121

Bonnie Yonada, 0742-44-6036

This workshop will introduce a lively and
playful collection of techniques, exer-
cises and games for teaching English
with a focus of intonation and pronun-
ciation in conjunction with movement
and actions patterns.

Theo Steckler is a part-time English
lecturer at Doshisha Women'’s College.

NIIGATA-KANAZAWA-NAGANO-
FUKUI-YAMAGATA
Regional Conference in Niigata
Theme:Methods That Work: Ways to
Teach Language
Spkrs: Marc Helgesen (Miyagi Gakuin
Women’s College)
“Ten Activities That Work and
Why”
“Pairwork Problems, Possibili-
ties and a Few Tricks”
David Paul (Heinemann author)
“Training Students to be Active
Learners”
“Motivating Young Learners to
Read and Write”
Barbara Fujiwara (Doshisha
Women's Jr. College)
“The Richness and Depth of
Suggestopedia”
Takako & Kazuo Watanabe
(Fukui JALT)
“Does the One-Person, One-
Language Principle Work in a
Japanese Family?
Andrew Thomas (Kanazawa
JALT)
“Training Students to Learn”
Terry Jennings (Prentice Hall
Regents)
“Video Varietus Maximus”
Dates: July 10-I 1 (Sat. & Sun)
Time: Sat. 10:00am.  -Sun. 400 p.m.



Place: Southern lllinois University-
Niigatacampus, Nakajo-machi,
Kitakanbara, Niigata
Prior notice is required for ac-
commodations on campus, day
care services and the free shuttle
service hetween the station and
the conference site.
Fee: Members: 1 day ¥1000, 2 days
Y2000
non-members: 1 day ¥2000, 2
days ¥3000
Info: Donna Fujimoto, 0254-43-6413
Michiko Umeyama, 025-267-
2904

Neil Hargreaves, 0762-80-3448

Takako Watanabe, 0776-34-
8334
Haruhiko Shiokawa, 0262-28-
5628
Fumio Sugawara, 0238-85-
2468

This is a wonderful opportunity for edu-
cators from many areas to gather and
share new ideas, A new feature is our
“Potluck Presentations,” where various
presenters will make short presenta-
tions on strategies that have worked.

There will be major publishers’ dis-
plays, and a barbecue party on Satur-
day evening.

OKAYAMA

Topic: “Bee-bop-aloo” and Motivating
Students and Tired Teachers

Spkr: Don Maybin

Date: Saturday, July 10

Place: Shujitsu High School,
Yuminocho, Okayama

Time: 2:40-4:00 p.m.

Fee: Members & students free; non-
members  ¥1000

Info: Hiroko Sasakura, 086-222-7118
The first part of the presentation will deal
with rhythm and beat-based techniques
to liven up your language classroom,
including chant drills and “echo songs.”
These will be followed by a variety of
methods to introduce and exploit
karaoke-style songs. The second part of
the presentation will show how ‘“con-
structive” pressure such as teams, points
and time-limits can be used in the lan-
guage classroom. There is something
for everyone in this presentation.

Don Maybin is the Director of the
Language Institute of Japan in Odawara
(LIOJ).

OKINAWA
Jane Sutter, 098-855-2481

OMIYA

Topic: Practical Ideas for Kids Classes

Meetings

Spkr:  Anthony Brophy

Date: Sunday, July 18

Time: 1:30-4:30 p.m.

Place: Omiya YMCA

Fee: Members free; non-members
¥1000

Info: Michael Sorey, 048-266-8343
This talk will offer a variety of practical
ideas for kids classes that use move-
ment, music, competition and more, to
motivate learning and make learning
English an enjoyable experience. There
will also be a display of OUP teaching
materials.

Anthony Brophy is ELT consultant
with Oxford University Press.

OSAKA

Topic: Bilingualism and You

Spkr: Stephen M. Ryan

Date: Sunday, July 18

Time: 2:00-4:30 p.m.

Place: Bentencho YMCA (visible from
Bentencho JR or Subway Sta-
tions)

Fee: Members free;
¥1000

Info: Jack Yohay, 06-775-0594 (w)
Bilingualism is a topic surrounded by a
greatdeal of misunderstanding and even
fear, yet most JALT members are bilin-
gual to some extent and bilingualism is,
at least notionally, the goal of many of
our students.

The presenter will give information
about bilingualism from both a global
and a Japanese perspective and about
the activities of the JALT National Spe-
cial Interest Group on Bilingualism.

The presentation should be of inter-
est not only to parents of (potentially)
bilingual children but also to all who
have wondered about the effects on
themselves or their students of knowing
and operating in more that one lan-
guage.

Stephen M. Ryan, of Osaka Institute
of Technology, edits the Bilingualism N-
SIG newsletter, Bilingual Japan.

non-members

SENDAI

Topic: Conservation

Share

Spkrs: Kurt Scheibner and Local Chap-
ter Members

Date: Sunday, July 18

Time: 1:00-4:00 p.m.

Carnival/My

Place: 141 Bldg. 6th floor (near
Mitsukoshi on Ichibancho)
Fee: Members free; non-members

¥1000
Info: Takashi Seki, 022-278-8271 (h)
Irene  Shirley, 022-264-6411 (w)
In the spirit of the summer matsuri

season, this meeting features presenta-
tions from Prism, a source of creative
supplementary activities. Kurt
Scheibner, Prism’s editor, will present
ways in which textbooks can be en-
hanced by Prism. There will also be a
raffle for copies of Prism. Sendai chap-
ter members are invited to make short
(15 minute) presentationsof techniques
and activities which have been success-
ful in their classrooms.

SHIZUOKA

Topic: Japanese Acculturation
and the Return Home

Spkr:  Gregory Laskey

Date: Sunday, July 18

Time: 2:00-4:00 p.m.

Place: Shizuoka Kyoiku Kaikan (from
Shizuoka Station north exit, go
up Miyuki Doori, turn right on

Abroad

Kita Kaido)

Fee: Members free; non-members
¥500

Info: Greg Jewel, 0559-67-4490

This presentation addresses the issue
of Japanese cultural adjustment abroad
and its impact upon return to Japan. The
general phenomenon of cultural adjust-
ment is explained through methods of
tracking theadaptation period and offer-
ing predictors for successful cultural
assimilation. Japanese socializing insti-
tutions and identity formation are exam-
ined for the purpose of understanding
the Japanesecultural identity asawhole.

Gregory Laskey teaches English and
works with exchange students.

SUWA
Mary Aruga, 0266-27-3894

TOKUSHIMA

Topic: Expanding Textbooks: Activities
Beyond the Page

Spkr: ‘Marc Benger

Date: Sunday, July 25

Time: 1:30-400 p.m.

Place: Yonden Plaza 2F Culture Stu-
dio

Fee: Members free; non-members
¥1500, students ¥700

Info: Kazuyo Nakahira, 0886-22-
6566

This presentation will look at ways of
adapting textbooks to meet students’
needs in various teaching situations.
Participants will find out how communi-
cative tasks in the text can be taken off
the page, expanded, and in some in-
stances modified using materials we
find in everyday life. The audience will
be able to discover how students can

(Meetings cont’d on p. 63.)
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SRA : The Library In A Box

Se/f paced

Self correcting
Reading development
in American English
for all grades

and ages.

Each SRA Reading Laboratory Kit contains:
¢ a series of carefully graded, high interest readers
4 comprehension practice and answer keys
¢ language practice integrated with error correction

Now widely used in Japan, the SRA Reading Laboratory series is
available for all ages through university. To see how your students
can benefit from this proven material,

send for our sample video, “Hey, Mom, I'm in Orange.”

S[R]A

Ogura Bldg. 1-2-5 Nishi-sugamo, Toshima-ku, Tokyo 170
Tel:03-5394-3500 Fax:03-5394-3505

] To. MEYNARD PUBLISHING LIMITED

MEYNARD Name:
PUBLISHING School:

LTD. Address:
(School/Home)

Tel:




Conference Calendar

To place informahon in his column. contact Masaki Oda, Dept. of Foreign Languages, Tamagawa University, 6-- Tamagawa Gakuen, Machida, Tokyo, 194,
Japan, phone: (w) 0427-26-8-3271, (h) tel/fax: 0423-56-2757, two months in advance of desired date of publication.

JALT Regional Conferencein Niigata

Theme: Methods that work — Ways to
teach language

Date: July 10-11, 1993

Place: Southern lllinois University

Carbondale-Niigata Campus

(in Nakjo-machi, 30 min. bytrain

from Niigata-shi)

Donna Fujimoto

SIU Nagahashi Res. C-12

Nakajo-machi

Kitakanbara-gun

Niigata 959-26

Tel: 0254-43-6413 (h)

0254-43-6205 (w)

Contact:

4th International Pragmatics
Conference
Theme: Cognition and Communication

in an Intercultural Context
Date: July 25-30, 1993
Place: Kobe, Japan
Contact: Prof. Kansei Sugiyama
Dept. of English
Kobe City University of Foreign
Studies
9-1 Gakuen higashi-machi
Nishi-ku. Kobe 651-21
Tel: 078-794-8179
Fax: + 1-078-792-9020

Fourth Annual International Whole
Language Umbrella 1993 Conference
Date: August 5-8. 1993

Place: Winnipeg Convention Centre,

Manitoba,  Canada

Contact: Val Mowez, Whole Language
Umbrella
#6846 Marion St.
Winnipeg, Manitoba, R2] 0OK4
Canada

Tel: +1-204-237-5214
Fax: 1-204-237-3426
or

Yoko Watanabe

lkuei Jr. College
1666-1 Kyome-machi
Takasaki, Gunma 370
Tel: 0273521981 (w)
0273-22-8056 (h)

International Association of Applled

Linguistics (AILA) 10th World Con-

gress

Theme: Language in
ciety

Date: August 8-15,

Place: Free University,
The Netherlands

a Multicultural So-

1993
Amsterdam,

Contact: Johan Matter

Vrije Universitiet
Faculteit der Letteren
Postbus 7161

NL-1007 MC Amsterdam
The Netherlands

Tel: +31-020-5483075

5th EARLI (European Association for
Research on Learning and Instruc-
tion)
Date: August 31-September 5, 1993
Place: Aix-en-Provence, France
Contact: 5th EARLI Conference Secre-
tariat
U.F.R. de Psychologie et
Sciences de ['Education
Universite de Provence
29 Avenue Robert Schuman
13621 Aix-en-Provence,
Cedex, France
Fax: +33-42-20-59-05

Communication in the Workplace:
Culture, Language & Organisational
Change

Date: September 1-4, 1993

Place: Sydney Hilton, ‘Sydney,
Australia

Contact: P. 0. Box 721
Leichhardt, NSW 2040
Australia

Fax: +61-2-330-3914

The 32nd JACET Annual Convention

Date: September 810, 1993
Place: Tohoku Gakuin University,

lzumi  Campus, Sendai, Japan
Contact: JACET

1-2 Kagurazaka
Shinjuku-ku, Tokyo 162
Tel: 03-3268-9686

English Teachers Association Swit-
zerland Annual General Meeting
Date: September 18, 1993

Place: Rapperswil, St. Gallen

Switzerland
Contact: llona Bossart
Lindaustr. 29
9524 Zuzwil. Switzerland

18th Annual ALAA (Applied Linguis-
tics Assn. of Australia) Congress
Date: September 26-29, 1993

Place: University of Adelaide,
Adelaide, Australia
Theme: Living with Language: The

Classroom-Community Nexus
Contact: John West-Sooby

Dept. of French

University of Adelaide

GPO Box 498

Adelaide, SA 5001, Australia

Tel: +61-8-228-5638

Fax: +61-8-224-0464

(Head all faxes: “Attn: J. West-

Sooby, French Dept.“)
International Symposium on Lan-
guage Teaching Methodology
Date: October 4-14, 1993
Place: Beijing and Hohhot

Inner  Mongolia

People’s Republic of China
Contact: Dr. Stephen J. Gaies

TESOL Program

University of Northern lowa

Cedar Falls, IA 50614-0502

USA

SPEAQ ‘93
Date: October 20-23, 1993

Place:  Sheraton Laval, Laval, Quebec
Theme: The Communication Challenge
Contact: SPEAQ
7400 boul. Saint-Laurent, bur.
530
Montreal, Quebec H2R 2Y1
Canada

Tel: +1-514-271-3700
Fax: +1-514-948-1231

International Association for World
Englishes (IAWE) 1994 Annual Meeting
Date: March 31 -April 2, 1994
Place: University of lllinois, Urbana,
Illinois, USA
Contact: Prof. Eyamba Bokamba
Dept. of Linguistics
4088 Foreign Language Bldg.
707 South Mathews Ave.
Urbana, IL 61801, USA
Fax: +1-217-244-3050

%
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——Job Information

AR 5
The Language Teacher,”
Job Information Center® 7§}

R7zbid, HAROBE, [dpsin BRI, %
YINTHEE & RERI SN RO L $ 97 JIC/Positions 7 7 AR A
BN BIANE LT ML A, ARE L IhEFENC X
HEMMIHELITA. WXE AF)AA TAXUAA
EnA L0, AT TEOMTFENE G K E BV
PRV, ) INHOEMED, EHIERIRTeLRE
G AGVWEHNOS B, Fildo o [£olbhosk
fE] oMz, FOBHEEHICBHE (230w, HWEFIT
ZONHEICESORVRANR R HE LD, HEHLES
BIGLAD TOMEFIEEAL T T,

KNESBEEY THEO S, Mol LRt D
HAD L, BEALH 02D H MO E TIN5 A8k
FEET7 77 ATERY (722w &l Harold Mclville
075-741-1492 (M. k. F. H) 0749-24-9540 (K. K,
&) HRRE D WAIE T 054-272-8882

Center/Positions —

TLTHob  Information Center
Policy on Discrimination

We oppose discriminatorey language, poticics, and employment
practices in accordance with Japanese law, International law, and
human good sense.

Announcements in the JIC / Positions column should not contain
exclusions  or requirements concerning gender, age. race, religion,
or country of origin ("native  speaker compclency,” rather than
“British” or “American”), unless there arc legal requirements or
other compelling reasons for such discrimination, in which case
those reasons should be ctcarty explained in the job announcement.
The editors reserve te right lo edit ads for claity, and to reum ads
for rewriling if they do not comply with this policy.

Wc encourage employers in att areas of language education lo
use this free service in order to reach the widest group of qualified,
caring professionals. Non-public personnel searches and/or dis-
criminatory limitations reduce the number of qualified applicants,
and arc thus counterproductive to locating Ihe best qualified person
for a position.

Please use the form below, and Tax it to Harold Melville al 075-

741-1492 (Sal., Sun., Mon., Tues.) or 0749-24-9540 (Wed., Thurs.,
Fri), so that il is received  before the 19th of te month, two months
before publication.

~

JIC [/ Positions Announcement Form

City& Prefecture (4% )

Name of Institution (BEE%) :

\

Deadline (JL5:D&EHOY 0 ) -

Title of Position (8% ) :

Full-time / Part-time (circle one) (AT /JE# 8Dy

Qudifications UGEEEksT -

(BRBANA)

Duties

Sdary, Benefits, and Other Terms of Contract (#}'j-. #L UM & O H &)

Application Materials Requested (f,%H'; ﬁ}ﬂ) :

Contact Name, Address, & Tel/Fax

(U ORI, Wik Fax F iy, JINEH) -

(£ DMDOSZM) -

Other Requirements
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Job Information

Please send all announcements for this column to Harold Melville,

7-5 Konki-cho,

Center/Positions

must be received by the 19th of the month. two months before publicationThe form providedin the January, 1993, TLT mustbe used.

(EHIME-KEN) Matsuyama University, Matsuyama, Ehime-
ken announces a position for full-time English Instructor begin-
ning April 1, 1994. Qualifications: Native speaker of English
with an M.A. in TEFL. Duties: Teaching six classes of English
per week. Knowledge of Japan and/or experience teaching
Japanese students would be a plus. Salary & benefits: Roughly
¥4450000  per year, airfare to and from Matsuyama, partial
payment of Health Insurance, ¥630,000 Research Fund, and
other benefits. Application materials: Resume, transcripts,
and copy of diploma. (These materials will not be returned to
the applicants.) Contract: Two-year, non-renewable. Dead-
line: September 18, 1993. Address: Yukio Takeichi, Registrar,
Matsuyama University, 4-2 Bunkyo-cho, Matsuyama, Ehime-
ken 790, Japan. Tel: 0899-25-7111; Fax: 0899-23-8920.

(GUNMA-KEN) Language Academy, Maebashi, Gunma-ken
is looking for a full-time French Conversation Instructor begin-
ning either October, 1993 or April, 1994, depending on deci-

sion of present instructor. Qualifications: Should have a back-
ground in teaching French to non-native speakers. Experi-
ence teaching and living in Japan desirable, as is some
Japanese ability. Must have either a Japanese or international
driver’s license. As the staff Includes both English and Japa-
nese speakers, some English or Japanese ability is important.

Duties: Plan and teach private and group French conversation
classes for a maximum of 22 hours perweek. All classes follow
an established curriculum and use textbooks, but the teacher

(Meetings cont’d from p.59.)

is free to add conversational or cultural activities. Salary &
benefits: Commensurate with degree and experience. Ap-
proximately ¥260,000 per month plus two-month’s bonus
(annual: ¥3,640,000). Semi-furnished apartment provided.
Application materials: Resume listing educational background,
teaching experience and any letters of reference (in English or
French). Contract: One-year, renewable. Deadline: Septem-
ber 17, 1993. Address: Keith Folse, Educational Director,
Language Academy, 3-3-3 Chiyoda, Maebashi, Gunma  371.
Tel: 0272-43-7121; Fax: 0272-23-  4683.

(OKINAWA-KEN) The English Department, Okinawa Chris-
tian Junior College announces an Assistant Professor or
Lecturer position beginning October 1, 1993 (preferable) or
April 1, 1994. Qualifications: M.A. in English Education or
related field. Ph.D. and work experience preferred. Duties:
teaching courses in Oral English, English Composition, En-
glish Reading, etc.; English Departmentadministrativeduties.
Salary & benefits. two-year contract renewable on negotiation,
minimum ¥250,000 per month based on qualifications. Appli-
cation materials:CV(includeacademiccareer, jobexperience
and other pertinent personal information). Deadline:August 1,
1993. Address. Ms. Keiko Yamazato, Chairperson, English
Department, Okinawa Christian Junior College, 777 Onaga,
Nishihara-shi. Okinawa-ken 903-01, Tel: 098-946-1231; Fax:
098-946-t  241.

Hikone, Shiga 522 fax 0749.24.9540. Announcements

activity rather than sometimes being
confused by a series of words and pic-
tures appearing on a page.

Marc Benger is an ELT consultant
with Meynard Publishing Ltd.

TOKYO

No Meeting Until the Fall Conference

Info: Richard Smith, 03-3916-9091
Will Flaman, 03-3816-6834 (h);
03-5684-4817 (w)

TOYOHASHI
Topic: Using Self-Assessment in
Placement Decisions

Spkr: Cynthia Holliday

Date: Sunday, July 18

Time: 1130430 p.m.

Place: Aichi University, Kinenkaikan 2F

Fee: Members free; non-members
¥1000

Info: Kazunori Nozawa, 0532-25-
6578

A self-assessment of students’ abili-
ties to use English to communicate is
useful in making placement decisions,
especially when used with an objec-
tive test of language knowledge. The

speaker demonstrates placement pro-
cedures which include self-assessment
used by an adult community English
program. Participants review placement
devices and discussion follows.

Cynthia Holliday is Dlrector at Komaki
English Teaching Center in Aichi-ken.

UTSUNOMIYA

Jim Johnson, 0286-34-6986
Michiko  Kunitomo, 0286-61-8759
WEST TOKYO

Yumiko Kiguchi, 0427-23-8795 (h),
0427-92-2891 (w)

YAMAGATA

Topic: Ireland in Terms of Literature
and History and Foreign Lan-
guage Acquisition and Instruc-
tion

Spkr: Colette Reyndds

Date: Sunday, July 4

Time: 1:30-4.00 p.m.

Place: Yamagata Kajo Public Hall (Tel:

0236-43-2687)
Fee: Members free;
Y500

non-members

Info: Fumio Sugawara, 0238-85-

2468 (h), 0238-84-1 660 (w)
Miss Colette Reyndds is an AET at
Yonezawa Commercial Senior High
School.

YAMAGUCHI
Yayoi Akagi, 0836-65-4256
Eri Takeyama, 0836-31-4373

YOKOHAMA

Topic: Motivating Students and Tired
Teachers

Spkr: Don Mayhin

Date: Sunday, July 18

Time: 200-445 p.m.

Place: Kaiko Kinen Kaikan (near JR
Kannai Station)

Fee: Members free; non-members
¥1000

Info: Ron Thornton, 0467-31-2797
Shizuko Marutani, 045-824-
9459
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MEMBERSHIP INFORMATION

JALT is a professional organization dedicated to the improvement of language learning and teaching in Japan, a vehicle for the
exchange of new ideas and techniques and a means of keeping abreast of new developments in a rapidly changing field. JALT,

formed in 1976, has an international membership of over 4,000. There are currently 37 JALT chapters throughout Japan (listed

below). It is the Japan affiliate of International TESOL (Teachers of English to Speakers of Other Languages) and a branch of

IATEFL  (International Association of Teachers of English as a Foreign Language).

Publications--JALT publishes The Language Teacher, a monthly magazine of articles and announcements on professional
concerns, and the semi-annual JALT Journal. Members enjoy substantial discounts on Cross Currents (L10J).

Meetings and Conferences-The JALT International Conference on Language Teaching/Learning attracts some
2,000 participants annually. The program consists of over 300 papers, workshops, colloquia and poster sessions, a publishers’
exhibition of some 1,000m?, an employment center, and social events. Local chapter meetings am held on a monthly or bi-
monthly basis in each JALT chapter, and National Special Interest Groups, N-SIGs, disseminate information on areas of
special interest. JALT also sponsors special events, such as conferences on Testing and other themes.

Chapters — Akita, Chiba, Fukui, Fukuoka, Gunma, Hamamatsu, Himeji, Hiroshima, Hokkaido, Ibaraki, Kagawa,
Kagoshima, Kanazawa, Kobe, Kyoto, Matsuyama, Morioka, Nagano, Nagasaki, Nagoya, Nara, Niigata, Okayama, Okinawa,
Omiya, Osaka, Sendai, Shizuoka, Suwa, Tokushima, Tokyo, Toyohashi, Utsunomiya, West Tokyo, Yamagata, Yamaguchi,
Yokohama.

N-SIGs -Video, Bilingualism, Global Issues in Language Education, Japanese as a Second Language, (forming) Computer
Assisted Language Learning, Materials Writers, Team Teaching, College and University Educators.

Awards for Research Grantsand Development -Awarded annually. Applications must be made to the JALT President
by September 3. Awards are announced at the annual conference.

Membership -Regular Membership (¥7,000) includes membership in the nearest chapter. Student Memberships
(¥4,000) are available to full-time, undergraduate students with proper identification. Joint Memberships (¥12,000),
available to two individuals sharing the same mailing address, receive only one copy of each JALT publication. Group
Memberships (¥4,500/person) are available to five or more people employed by the same institution. One copy of each
publicationis provided for every five members or fraction thereof. Applications may be made at any JALT meeting, by using the
postal money transfer from (yubin furikae) found in every issue of The Language Teacher, or by sending a check or money order
in yen (on a Japanese bank), in dollars (on a U.S. bank), or on pounds (on a UK. bank) to the Central Office. Joint and Group
Members must apply, renew, and pay membership fees together with the other members of their group.

CENTRAL OFFICE:
Gorious Tokyo 301, 2-32-10 Nshi Nppori, Aakanaku, Tokyo 116
Tel . (8-3602-7121; fax. CB-3602-7122. Furikae Account: Yokohana 970903, Nenet "JALT'
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TEL. 03-3802-7121  FAX. 03-3802-7122
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ADDITIONAL MATERIALS

e
iﬁj)\ . % JcIit Students are given an easy way to study each episode in depth at home,
in a lab, or at the office.

¢ YOHAN -
Radio ies and Listener’'s Guides

Tuning ire the E5A Radio Series expands upon the lives of the
same American family with new dramas that deepen students
understanding of 115 life,

=52 radin programs, 19 munutes each, follow the same
language scope and sequence as the televison series.

* LComplete radio scrpts are included, plus answer keys and
extenstve language nofes on vacabulary, gramumar.
expressions. and pronunciation.

* Complete radio series is available on § audiccassettes,

* 2 jully illustrated Listener's Guides, 176 pages each

For further information  please contact:

GLOBALMEDIA  SYSTEMS CORP.
Telephone : 03-3433-4375
Facsim ik : 03-3437- 1778
Address: 2-5-5. Hamamatsu-cho,
Minato-ku, Tokyo T105

BBCI»¥—7754 X4t B A#KIEE

BAst JO— AT T VAT X (mases)
THE SONY GROUP T105 ERMEXENE 2-5-5 B# £IL2F TEL03-3433-4375 FAX03-3437-1778




CINEMA ENGLISH EXERCISE i

CINEX School Curriculum

S GIIENI TO SILVER SCREEN
COMMUNICATIVE VIDEO TECHNIQUES

CINEX Features:

W 100% accurate English subtitles

B Open caption dialogues—need no extra equipment

M Conversations for study at any pace—simply freezeframe
W On-screen time display for easy access

Text Components:

For Teachers— * Convenient Time Code
mA comprehensive Teacher_s Manual® - Eney 10 folow
M English-subtitied CINEX videotape i ! English Subtitie

W Unsubtitled original tape

For Students—

B English-subtitled CINEX videctape
M Attractive Worksheet Book

W CINEX Mini-dictionary Guide

*Teachers Manual (In three sections)
- (1) Communicative Video Technigues
(A—Z Menu of 100 Techniques & Terms)
(2) Step by step Teaching Guide
i (3) Worksheets with Answers

First Release Titles for 1992

Kramer vs. Kramer The Karate Kid

Foe further information, contact: Sony Piotures Entartainment (Cinex Division), Hamamatsucho T8 Bldg., 3F 248-14 Hamamaisucho, Minato-ku, Tokyo 105 Tal: (03) 5400-1657

Sony Pictures Entertainment (Japan) Inc.
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