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School children studying math in Bulgaria, senior citizens learning Spanish in the
U.S., coIlege students stydying engineering in Japan-variations of Suggestopedia
have been used to teach a variety of subjects to many kinds of learners around the
world. This special issue will focus on theapplication of Suggestopedia to foreign
language teaching, where it has been most highly developed and widely used.
Suggcstopedia was developed by G. Lozanov, a medical doctor and researcher of
suggestion, and E. Gateva, a classical singer and linguist. The challenge they set
themselves  was immense-to develop an educational approach that would
activate the generally dormant human reserves for memory, concentration, and
creativity, and then utilize these reserves to accelerate learning. The unique
background and talents of Gateva and Lozanov equipped them to develop a
very different kind of educational approach based on the theory of positive
suggestion and the integrated  use of psychological, pedagogic, and artistic
m e a n s .

During the i r  years of research, Lozanov and Gateva experimented with many
variants of Suggestopedia, and these variants were then further modified  by
others. Because of the many versions produced by this history of experimentation
and adapta t ion ,  there  exis t s  a  grea t  dea l  of  confus ion  as  to  what  Sugges topedia
actually is. We would like to make clear, therefore, that in this special issue, we
are discussing the global-artistic variant which is now being taught by Gateva
and Lozanov in  the i r  teacher  t ra in ing  program.  Almost  a l l  the  wr i te rs  in  th is  i ssue
have taken training courses in this variant and share here their experiences,
ins ights ,  and  exper iments  as  s tudents  and  teachers .

Setsuko Iki interviews Dr. Lozanov and Dr. Gateva about the history, theory,
and pract ice  of  Suggestopedia .  Kazuhiko Hagiwara gives  a  prac t ica l  in t roduc-
tion for teachers who would like to experiment with this approach. Barbara
Fujiwara reflects on the insights and challenges that Suggestopedia has offered
her.  In two Japanese language offerings,  Mami Nishi discusses  her  experiments
in using Suggestopedia with senior high school students, and Isao Nakamura
repor ts  on his  exper iences  as  a  learner  in  an  I ta l ian  course  taught  by Dr .  Gateva.
In JALT Undercover, Leo Boudreau and Jennifer Deacon review two recent
sugges toped ic  pub l i ca t ions .

Setsuko Iki, Sanno Junior College
Barbara Fujiwara, Doshisha Women’s Junior College
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Feature: Iki

Interview: Georgi Lozanov and
Evelyna Gateva

by Setsuko Iki
Sanno Junior College

Georgi Lozanov, doctor of Medical Sciences, is the
founder of the sciences of Suggestology and
Suggestopedia. Lozanov’s work has spanned several
f ie lds  f rom medic ine  to  educat ion.  He is  a  physic ian ,  a
ncuropsychia t r i s t ,  and  a  psychotherap is t ,  and  has  a l so
worked as a brain researcher at  the Bulgarian Academy
of Sciences.  He is  a  professor  and director  of  the Centre
of  Sugges to logyand Development  of  Personal i ty  a t  the
University of Sofia, Bulgaria. He has developed vari-
ous suggestopedic methods for learning foreign lan-
guages  and o ther  subjec ts  and  has  c rea ted  some or ig i -
nal psychotherapeutic methods for treating neurotic
and psychosomatic  diseases  as  wel l  as  some methods
for meditative self-development.

Evelyna  Gateva is in charge of the teacher training
program in Suggestopedia and is a Senior Researcher
at  the  Centre  of  Suggestology a t  the  Univers i ty  of  Sof ia .
She received her Ph.D. in Pedagogical Sciences from
that university. She also has degrees in Italian and
Spanish philology, and musical pedagogics.  She has
worked as a professional singer, giving concerts of
classical music, and has created her own method for
speech-vocal voice training for different specialists.
She regular ly  teaches  I ta l ian  courses ,  supervises  teach-
ing  in te rnsh ips  in  Sugges topedia ,  and  does  research  on
the inf luence of  di f ferent  kinds  of  ar t  in  Suggestopedia
(see review of Creating Wholeness Through Art in JALT
Undercover) .

Dr. Lozanov and Dr. Gateva have published a num-
ber  of  a r t ic les  and books  on  Sugges topedia ,  separa te ly
and together  (see references in  Fuj iwara and Hagiwara
this  i ssue) .  They have recent ly  es tabl ished a  Centre  for
Sugges to logica l  Tra in ing ,  Research ,  and  Consul ta t ions
in  Vorar lbcrg ,  Aust r ia ,  and  i t  was  there  tha t  Se tsuko Ik i
interviewed them in August, 1992. Note: Explanations
added  by the interviewer appear in italics after certain
terms. For further clarification, see Hagiwara.

lki: People often tell me that they don’t quite understand
what Suggestopedia really is. I hope that this interview will
help to clear up some of the confusion.

Lozanov: I think one of the reasons for the confusion is
that, because of the political situation in Bulgaria, our
contac t  wi th  the  West  was terminated in  1979,  a  cr i t ical
po in t  in  the  h i s to ry  of  Sugges topedia .  My repor t  on  the
new variant of Suggestopedia had been accepted by
UNESCO which then sponsored a conference on
Suggestopedia  in  Sofia .  Around the same time, demon-
stration  seminars were held in the U.S. and an experi-
mental school program was begun in Vienna, Austria.

During the next ten years,
we were unable to have
contac t  with our col leagues
in other countries, and
Suggestopedia was devel-
oped by different people
into their own variants,
many of  which were based
on previous stages in my
research.  People combined
elements of both our old
and new variants with
breathing exerc ises ,  guided
imagery, Neuro-linguistic
Programming, and other
techn iques .

What are thedifferences between your old and new variants?

Sugges toped ia  be fo re  1970  was  based  on  the  o ld  “c l in i -
ca l”  var ian ts  and  a f te r  1971  on  the  new “globa l -a r t i s t i c”
var iant .  In  thecl in ica lvar iants ,  music  was  used only  for
the  pass ive  concer t  sess ion  (students  l isten without look-
ing at the text and teacher reads the lesson with baroque
music as background) and the room was darkened dur-
ing the session; some instructions for relaxation were
given; in the introduction the text was read in three
tones  (normal,  whisper,  loud);  and  on ly  two  props ,  a  ba l l
and a puppet, were used in the elaboration (practice of
new material). On the linguistic side, the first experi-
ments involved only memorizing words, then phrases
or  express ions ,  and la ter ,  shor t  d ia logues .  The  turn ing
poin t  was  in  1971 when we began exper iments  wi th  the
new artistic variant, and we spent the next five years
deve lop ing  g loba l -a r t i s t i c  Sugges toped ia .

The clinical variants were, in many ways, logical
and analytical, and emphasis was placed on the parts
rather than the whole. This was limiting because the
overall picture of the language was not presented, so
I am against myself of 30 years ago! We made the
artistic variant much more holistic and humanistic,
therefore, more in accordance with the theory of
Suggestopedia. Dr. Gateva has made each part of the
lesson and the whole program into a work of art. She
introduced entire pieces of music not only to the
passive concert sessions but to the active sessions
(students read text and translation as teacher “performs”
text with background of classical music) as well. In the
elaboration, we brought in a lot of props, games,
songs, dances, and many other activities, reinforcing
the  emotions of the concert sessions. The textbook
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Feature: Iki

consists of a complete story instead of separate words
or phrases. The results of the global-artistic variant are
far superior to those of the clinical variants in terms of
communication skills, student satisfaction, and stu-
dent motivation for further study.

The global-artisticvariant is a very complex approach. What
would you say is the most important characteristic of
Suggestopedia?

The first aim of Suggestopedia is to discover and acti-
vate the reserves, that is, the potential abilities of the
human brain and personality. If we don’t activate these
abilities, it is not Suggestopedia. The activation of the
reserves includes increasing control of physiological
and psychological functions such as hyper-memory,
creativity, control of pain, and so on. Actually, it en-
ables us to increase our powers of self-control more
than we normally believe is possible, and to develop
our personalities in many different areas.

You have done research on individuals who were able to use
these abilities, which are usually held in reserve by most
people, individuals who were able to perform incredible feats
of memory, for example. Do you believe that eve yone has
these reserve capacities and that these abilities can be acti-
vated in regular classrooms?

Yes, everyone does. We know the brain has reserve
capacities through many investigations made by sci-
entists like Penfield, for example. My own experi-
ments on suggestion in wakefulness and hypnosis
also proved this. Yoga shows this, also. It’s perhaps
easier to understand if you think of the Olympics.
Today’s athletes achieve results that would have been
unbelievable thirty or forty years ago. This alone shows
the possibilities of future changes in all kinds of abili-
ties. So, our belief system about what is possible is
changing step by step.

It is a paradoxical phenomenon that activating the
reserves in all areas has a good influence on health.
Instead of feeling fatigue after exposure to large
amounts of new information, one feels rather rested.
Why? Our investigations showed that memorizing
much more than accepted norms can calm the brain
waves. The release of the potential abilities of brain
and personality brings both the body and personality
into better harmony and balance. This is why I began
to experiment with ways of tapping the reserves so
that people could learn without experiencing the ten-
sion, fatigue, and illness that may be felt in other
learning situations. Being a physician and psycho-
therapist, I was concerned that people could learn
more and be happier and healthier. That’s the main
point of my research.

Do you believe we should activate all the potential reserves?
And is it possible to measure to what extent these  abilities
have been activated in language teaching?
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No, we are not trying to activate the whole reserve
capacity; we aim at only a part of the reserve capacity.
The method has been developed so that the well-
trained teacher will help the students achieve the proper
level of alertness. It is not easy to measure to what
extent the reserves of the mind have been activated. In
Suggestopedia we can only judge by the results of our
teaching, that is, the degree to which the students
become, communicative and can understand and use
the information they have received.

How do you tap the reserve capacities?

To discover the reserves, we have to follow the laws of
the brain functions. The human brain is constantly mov-
ing from one level of alertness to another, depending on
many internal and external influences, associations,
emotions, etc. Our whole brain, including cortex and
sub-cortex, is functioning globally. It analyzes and syn-
the sizes simultaneously. Although our materials take
linguistic analysis into account, "brain-compatible learn-
ing” is the foundation upon which Suggestopedia is
based. Therefore, everything, including the materials,
the learning process, the teacher’s behavior, has to be in
harmony with the globality of the brain functions.

The large amount of material given in Suggestopedia
satisfies the needs of  the brain because it gives the brain
the possibility to choose by itself. Naturally, people are
afraid of the large amount of material and may feel
confused because it contradicts their beliefs and the
social norm, but we don’t have to worry about that
because the brain absorbs everything on a conscious or
paraconscious level. The students do not have to try to
analyze or memorize everything, because the brain is
operating by itself and creating memory tracks. Be-
cause the large amount of material is not given ran-
domly but in a carefully ordered and structured way,
the brain soon adjusts itself to the new system.

We are talking about the brain but we have to re-
member that we are not just dealing with the brain
alone in a mechanical fashion. We are communicating
with the brains of individual personalities, and each
personality reacts globally as well. So we are activating
the reserves of the whole personality, with its psycho-
logical and physiological peculiarities, and with its
individual differences in expectations, motivation, logi-
cal and emotional reactions, preferences, and so on.

Yes, I have seen many examples of individual differences in
response to my own teaching with Suggestopedia. When the
students are given a large amount of language, each student
absorbs what relates to his orherownpersonalityand interests,

You can be sure that the more material that is offered,
the more students absorb. In order to accelerate learn-
ing, we need to consider the role of suggestion in the
teaching process. In communication in general and in
the process of learning in particular, we are constantly
surrounded by suggestive influences and factors to
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which we react consciously or paraconsciously. In fact,
we are always operating under all kinds of suggestive
influences, internal and external suggestions. We can-
not be free from them. We are conditioned by many
external factors, such as the social norms of the society
we belong to. These factors have led to the suppression
of the reserves of mind. Therefore, discovering the
reserve capacities which have been suppressed by fam-
ily, parents, schools, the restrictions of society, etc. will
help people free themselves from various external in-
fluences. So Suggestopedia is de-conditioning people,
freeing them from the various ways in which they limit
themselves. In Suggestopedia we should be careful not
to impose any new limitations on our students.

Yes, we all know of cases of what you have called
“didactogeny,” educational traumas and phobias. In  Japan,
recently, there have been an increasing number of children
who refuse to go to school.

If students have negative emotions or associations to-
ward learning, we should try to offer positive sugges-
tions which will induce positive emotions. As our Bul-
garian proverb says, “Only a wedge can take out another
wedge from the wood.“ This is what 1 call desuggestion,
the new positive suggestions removing the old negative
ones. Suggestive phenomena and suggestion as an ele-
ment of communication have always existed, and the
term, “suggestion,“ has been in use since the end of the
last century. On the basis of my research into the mecha-
nism of suggestion and the laws of suggestive phenom-
ena, 1 developed Suggestology, the science of suggestion.
In the beginning, 1 was investigating from a medical and
psychotherapeutic point of view but step by step I moved
away from the clinical use of suggestion. Now  I am only
working on non-clinical suggestion, the mode of sugges-
tion in everyday life, because in education, hypnosis or
programming should never be used. We have to devise
a teaching process in which our brain and personality are
free to choose whatever inputs they prefer. 1 think the
best form of suggestion for this purpose is art. Art has
great suggestive power, and, therefore, we are greatly
indebted to Dr. Gateva for introducing various forms of
art into Suggestopedia.

Gateva: Art helps us to offer a great amount of informa-
tion in various ways. People have different inclinations
towards paintings, music, sculpture, and other art  forms.
Since most people do accept art, the different forms of
art help different people to absorb the new information
in different ways.

Dr. Gateva, in your recent book, Creating Wholeness
Through Art, you talked a lot about the different forms of art
as semiotic systems. Could you please explain why semiotics
is important in Suggestopedia?

It is generally thought that art is easy to understand and
describe, but 1 don’t agree with this notion. I think each

form of art is a semiotic sys-
tem and should be discussed
as such. Music is also a sign
system like our native lan-
guage. Painting is another
language which can give
very quick information in a
momentary impression. We
can relate ourselves to the
past, present, and future
through the variety of clas-
sical paintings. 1 believethat
at the bottom of the differ-
ent semiotic systems there
is something universal, a
kind of pan-human language. Learning a foreign lan-
guage is accepting another semiotic system. In
Suggestopedia we use many different semiotic systems
in a global way because we believe that the use of many
means-pictures, sounds, math, movement-assists in
the sending and absorption of large amounts of informa-
tion. The problem is how to be efficient in our work: how
much, when, where, how, and so on. In order to encour-
age flexibility, we do not stay long in one semiotic
system. We are not afraid to use translation and gram-
mar in our teaching because they are also semiotic sys-
tems, and each system can aid the others if we employ the
different systems skillfully.

What are your criteria for choosing “classical” art?

Art which is not new, which has stood the test of time.
Classical art is based on the Golden Section, that is a
harmony of proportion which is also the law of nature.
The music of the great composers, for example, has
incorporated elements of music from all over the world
and has universal appeal.

Lozanov: The use of classical music began with my
research on different levels of relaxation. In the clinical
variants, we used some relaxation techniques and some
slow pieces of music in ourteaching. But later the results
of my investigations showed that about 20% of the
subjects did not have an increase in alpha waves and yet
they were able to memorize better. 1 realized that using
deep relaxation techniques to the point of producing.
alpha waves was not necessary for learning. The use of
music was sufficient, as it helps create various levels of
relaxation. To choose the most suitable pieces, Dr. Gateva
investigated more than 100 different pieces of classical
music, testing them one after another.

Gateva: I chose the most important or typical pieces of
the greatest composers and experimented with them
on different age groups, using various kinds of tests,
and finally selected the pieces which my research
showed have the most beneficial effect on learning.

(Interview cont’d on p.12.)
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Feature: Hagiwara

An Invitation to Suggestopedia

If you area language teacher interested in Suggestopedia,
you may wish to try this approach but at the same time
you may be wondering whether and how you can use it.
What are the essential elements of Suggestopedia? What
do suggestopedic teachers really do? What are the re-
quirements to become a suggestopedic teacher? Draw-
ing on my experiences as a teacher trainee in Bulgaria
and my work in applying this approach to my Japanese
course in Australia, I will give you some ideas on how to
get started with Suggestopedia. Before discussing some
of the important theoretical concepts of Suggestopedia,
I invite you to observe four scenes from an ideal intensive
Japanese course taught with Suggestopedia.

Scene I: First Day Introduction
In the morning, twelve students were waiting in the
classroom for their teacher. They had never studied
Japanese before and this first lesson was also the first
time for them to meet each other. They felt a little
excited and tense as they waited for the lesson to begin.
They had some expectations about what would hap-
pen because they had already received information on
how the method would work. The best possible envi-
ronment that the teacher could prepare had been cre-
ated in the classroom-a quiet room of an appropriate
size full of light and fresh air with Japanese art and
tourism posters on the wall, plants in the corners, and
chairs arranged in a semi-circle.

“Ohayo  gozaimasu !”  The teacher came in with a big
bag. He started saying something in Japanese as if he
naturally believed  that the students would understand
him. As he talked, he started to show the students the
things he had in his big bag. First, he pulled out a
puppet which he introduced as “Kintaro,” one of his
good friends. The teacher kept talking as one thing after
another came out of his big travel bag, things he called,
kamera, pen, pasupooto, booru, wain,  biiru, and so on. The
students began to relax as they found they could under-
stand what the teacher was saying. Besides, he looked
so cheerful and happy that the students began to feel
the same way. He seemed to be saying, “What’s this?
This is a camera. Oh, it’s an Olympus. It’s a nice one. I’ll
take your picture. Smile! Um, excuse me, sir, would
you take a picture of my friend and me, please? Thank
you.” “Hey, look, this is my passport. Who is this? It’s
me. Oh, how strange I look in this picture. It’s embar-
rassing!” “What’s this? Oh, it’s a bottle of wine. It’s a
nice wine. I like it but I don’t drink too much. It’s awful
having a hangover.”

The students could clearly guess what the teacher
was trying to say from the gestures and facial expres-
sions he was making and from the real things with

by Kazuhiko Hagiwara
Griffith University

familiar names he was showing them. Some unusual
things also came out of his bag-a real telephone re-
ceiver set with which he called home and reported that
he had finally arrived in Australia; a real stone and a
rubber sponge that looked like a real stone, but he
said, “Iie, chigaimasu,” (No, it isn’t); a miniature dino-
saur which he introduced as another one of his friends;
and so on. The students were getting an initial idea of
Japanese grammatical structures as well as of the names
of things. The teacher sometimes asked the students
what the things were but he didn‘t seem to expect that
they would reply. When he asked questions, he looked
vaguely around the classroom, never pointing to a
particular student. However, some students spontane-
ously began to guess the names of things, saying “Tele-
phone desu.”  Then the teacher took that word and said
in Japanese, “Close! You’ve just missed, DENWA desu.
Yes, kore wa denwa desu. But wait. Oh, you speak Japa-
nese! How nice! That’s excellent! Ii desu ne! By the way,
everyone, do you know what i i d e su  ne  is? Guess, guess.
What is it? ‘Good’ in English? Yes, that’s right! lidesune!
Let me hear you say iidesune, OK? Now, all together,
one, two, three, IIDESUNE!”

While talking to his students, the teacher frequently
encouraged them with short phrases such as Daijobu
desu yo (that’s all right, don’t worry), Wakarimasu  ne
(now you understand), Dekimasu yo (yes, you can),
Hora,  dekimashita, ne (see, you did it), and Kantan desho
(easy, isn’t it?).  Phrases with a negative meeting were
carefully omitted from his speech. For example, he
seemed to avoid adjectives such as muzukashii (diffi-
cult) or taihen (fatiguing) to describe his course or its
content. English was not strictly prohibited in the
classroom, and students could ask the teacher or their
classmates questions in English. The teacher, on the
other hand, tried to answer in Japanese or with gestures
as much as possible, although he, too, did not seem to
prohibit himself from using English when it was neces-
sary. He used English to correct misunderstandings or
to briefly explain important grammar points. How-
ever, when he explained in English, he spoke softly to
imply that it was a special service to the students.
Although the students were free to use English, they
began to try to speak Japanese because the world of
Japanese language that the teacher was involving them
in seemed very interesting and enjoyable.

Finally, the teacher took a set of cards out of his big
bag and said in Japanese, “I have some important
documents here. Look. What are these? They are
hiragana.” The Japanese phonetic characters were writ-
ten separatelyoneach card. The teacher turned his back
to the students and started reading the cards one after
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another as if he were reading a secret report.  However,
the students could see the cards over his shoulders.
After he read the five cards of a, i, u, e, o three times, he
silently  showed them to the students. When the stu-
dents started reading them, he turned to them with a
look of surprise and said in Japanese, “What? You can
read hiragana already! What a surprise! You can do
everything. OK, let’s read them together.” He showed
ka and then ki. Some students guessed that the next one
was ku and that it was followed by ke and ko. The
teacher joined them and invited the others to read
together.

After the teacher finished introducing all the hiragana,
the telephone suddenly rang. Someone in Japan was
calling him. “Moshi, moshi,” (hello); the teacher started
to talk to someone on the phone. He seemed to be
talking about making a film and he sounded very
happy to report that he had found a group of good
actors who could speak and read Japanese.

After the teacher hung up, he had his students choose
Japanese namae (names) and shigoto (jobs). He showed
them a large poster on which were written Japanese
names and occupations both in hiragana and the alpha-
bet with their English translations. He read all of the
names and jobs, inviting the students to follow him.
Students could choose any name and occupation they
liked from the poster or select others by asking their
teacher in English. Some students used Japanese inter-
rogative structures, asking “Fire fighter wa nan desu
ka?” (what is fire fighter?). The teacher cheerfully re-

plied, “Shoboshi desu,"  and added it to the list.
During the class, the teacher always seemed to be

very careful not to scare anyone or to insult anyone.
Without expecting anyone to speak or read Japanese
correctly at this stage, he just tried to wait for the right
answer to come out somewhere in the class as if he
considered the whole class as one brain. When the
answer appeared, the teacher’s face was full of happi-
ness, and he praised all the students. Because students
were free to take what they were given, some sort of
specialties emerged in the class, which meant that each
student could work from his or her strong points.
Indeed, each student seemed to have a different vo-
cabulary, depending on his or her interest. One student
would surprise the others with a vocabulary item, and
then another would do the same the next moment, and
this process seemed to be a good stimulation for the
group. The teacher used a great deal of energy to create
good human relations in the class so that students
would help and praise one another.

Scene 2: The Concert Sessions
After a short break, the sfudents returned to their

seats, and then, theteacher entered theclassroomcalmly
and quietly. This time, his manner seemed quite differ-
ent than when he had come in to do the introduction. It
was somehow more prestigious and solemn. He gave
each student a copy of the textbook, a long play consist-
ingof several acts. He told the students in Japanese that
he was going to read the first act in the textbook twice

The Language Teacher XVII: 7

8



Feature: Hagiwara

with classical music in the background. During the first
reading, students would hear and follow the text in
Japanese while referring to the English translation on
the right side of the page. The first chapter was written
both in Japanese and romanized characters so that
beginners could read it.

The first reading started with the cheerful sounds of
the Mozart’s Fifth Violin Concerto. Before beginning to
read, the teacher stood quietly, allowing the students to
listen to the music until the opening musical passage
ended. The teacher read slowerthan normal speed, but
the reading itself was dynamic. His voice was very
different from the one he used in normal speech. It
sounded more like the voice of a poet at his recital or
that of an Italian opera singer. He mobilized all the
variations his voice could produce, although his voice
could be clearly heard even when he spoke in a whis-
per. He seemed to use his voice in harmony with the
music rather than with the intonation and meaning of
the language. However, he emphasized certain under-
lined words or phrases with pauses and stress to mark
their importance. Reading 15 pages of the text took
approximately 20 minutes.

Before beginning the second reading, the teacher
suggested that the students not look at the text but try
to imagine what was happening in the story. He told
them to feel free to listen either to the music or his voice
or both. The music began. This time it was an organ
piece from J.  S. Bach’s Fantasia for Organ in G Minor
BMV 572. The teacher, with his eyes closed, was sitting
calmly on the chair. When the introduction to the piece
finished, he started the second reading. His voice was
a clear as during the first reading, but this time he read
with natural intonation and speed. This reading lasted
approximately 12 minutes. When he finished the read-
ing, the teacher quietly left the room. While some
students slowly opened their eyes to prepare to go
home, others continued to listen to the music.

Scene 3: The Elaboration
Most of the lessons in the intensive course were spent

on elaboration. Every elaboration class was full of a
variety of teaching techniques and activities, and these
were used in an integrated fashion rather than sepa-
rately. In other words, the teacher seemed to try to
maintain and review all the things that had been learned
in previous activities, often by placing reminders some-
where in the classroom. For example, the day after the
teacher had given students adrawingtask to symbolize
some abstract words or phrases, the students found
their “masterpieces” on the wall with the real art post-
ers. That day, the teacher used those expressions many
times, but the students could easily comprehend or
even use them just by glancing at their own pictures.
These pictures were removed a few days later, but
some students could recall the expressions just by
looking at that section of the room.

Many different types of reminders of class activities
occupied various spaces in the classroom. A verb

conjugation list on an easel was next to a large plant. A
colorful noun list was on the back wall between two art
posters. A 3D map of a town with miniature shops and
their goods lay on the right back corner table. Items
from the teacher’s big bag were placed on the rug in the
center of the floor. A Japanese restaurant menu with
some plastic replicas of Japanese food were on the left
side table. Portraits of a Japanese family with their
names were hung on the left side wall. Every item
reminded students of something important they had
done or learned in the previous class activities.

Students’ roles were naturally decided in the class.
One student was always respectfully invited to conduct
the other students in singing as he had chosen conductor
as his occupation. Another student was asked for advice
when anyone felt sick or tired because he had chosen to
be a doctor. In the group, there were a haiku poet, a sushi
master, a bank clerk, a sumo  wrestler, a judoka,  a retired
merchant, and so on. Some had clear roles to play in class
activities and others did not. However, the teacher pro-
vided all of the students with tasks in which they were
respected or praised by others in some way.

As part of the elaboration, the students read the text-
book play together with the teacher. The students would
volunteer for the various roles, and the teacher encour-
aged them to read dramatically. Each role in the text had
its own props such as black eye glass frames for the
“father” and a pink scarf for the “mother.” The teacher
made sure that all students had an opportunity to read
part of the story. When the students mispronounced
words, the teacher corrected them in a soft whisper,
allowing them to correct themselves or not as they wished.
Sometimes the textbook reading was followed by a role
play in which students were provided with costumes
and wigs to make the drama more realistic.

Scene 4: Summary
At the end of each chapter, the students read and

translated a story which reviewed all the major gram-
mar and vocabulary items in the lesson. Before having
the students read this story, the teacher would intro-
duce it with illustrations and props. Then students
would be invited to create their own stories around a
theme or a prop, and class the next day would begin
with these stories.

The Role of the Teacher in Suggestopedia
As can be seen from the scenes above, the role of the

teacher, the “motor of the suggestopedic machine,” is
crucial (Gateva, 1990b,  p.  91) because a large part of a
suggestopedic course depends on the suggestive effect
of the teacher’s behavior, both verbal and non-verbal.
A teacher in a suggestopedic course not only radiates
effective suggestive stimuli, but also coordinates envi-
ronmental suggestive stimuli in a positive way for
students to learn.

One of Suggestopedia’s unique goals is to release
learners’ minds from the existing framework of the
“social-suggestive norms” (Lozanov, 1978, p. 252).
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Learners have commonly set a limit on their abilities by
following the guidelines of the suggestive norms which
are often considered common sense in a given society.
For instance, students may say, “Oh, it’s too late for me,
I am too old,” or “How can I remember that amount?
Nobody can!” Suggestopedia sees these negative sug-
gestions from the social-suggestive norms as inhibiting
human potential and believes you can free your stu-
dents’ natural potential by replacing existing negative
suggestions with positive suggestions. This is called
the “desuggestive-suggestive process” (Lozanov, 1978,
pp. 252-258). Teachers have quite a few “common
sense” beliefs to remove such negative beliefs as “Study
is hard,” " Y o u can only remember little by little,”
“Grammar is boring,” and so on. Then, “Yes, you can,”
“Everything is possible,” and “Study is fun” will be the
new common sense in your classes.

Creating a State of Concentrative Psychorelaxation
One important task for a suggestopedic teacher is to

put students in the state of mind called “concentrative
psychorelaxation” (Lozanov, 1978, p.  258). Lozanov
describes concentrative psychorelaxation as the opti-
mal state of brain activity for learning in which the level
of relaxation is neither too deep nor too shallow. The
teacher needs to create and arrange different styles of
activities to stimulate the students’ minds in various
ways so that each student has a chance to achieve this
state of concentrative psychorelaxation.

Teachers can use all the interactive communicative
activities in Suggestopedia, especially in the elabora-
tion part of the lesson. Techniques such as role plays,
games, and quizzes are all effective. Work on grammar
such as verb conjugations is introduced with some
physical movement and change of voice and through
colorful posters of conjugation tables which are placed
around the classroom so that you can use learners’
subconscious area of memory called “peripheral per-
ceptions” (Lozanov, 1982, pp. 149-150). All these activi-
ties are connected and harmonized in the course struc-
ture just as music that has several movements and
motifs is performed with many different instruments
orchestrated into one large symphony.

The Suggestopedic Lesson
The suggestopedic lesson is divided into four parts:

introduction, concert sessions (active and passive),
elaboration (development of the syllabus introduced in
the concert sessions), and summary (Gateva, 1990b,  pp.
94-95). Each part requires different skills on the part of
the teacher, but, throughout the course, you as a
suggcstopedic teacher appear to be the director of a
group of actors rather than a lecturer (Fujiwara, 1992, p.
283). Students choose new names and personal back-
grounds in the course so that they can be released from
their real life problems or status that, Lozanov be-
lieves, often work as factors against learning (Hagiwara,
1989). After your learners have chosen their new per-
sonalities, you will need to pay attention to group

dynamics to create and retain good human relation-
ships, as demonstrated in the above description of the
Japanese course.

Art in Suggestopedia
Suggestopedia introduces rich artistic elements into

its teaching methodology and materials to stimulate
learners’ creativity (Gateva 1990a,  pp. 54-55). Almost
all the categories of art are included such as music,
visual arts, and stage art. You use music as songs in the
elaborations and as classical background music in the
concert sessions. You hang colorfully made grammar
posters among other art posters in your classroom, and
sometimes you give the group drawing tasks. You
move like an actor in the theater, use puppets like a
show person, and read the textbook like a poet at his
recital.

Concert Sessions
Another unique and essential  feature of

Suggestopedia is the concert sessions which helps stu-
dents absorb the large amounts of information. You
read the textbook solemnly and dramatically with spe-
cially selected classical background music. The list of
specially  selected classical music for suggestopedic
concert readings is in Lozanov and Gateva (1987, pp.
73-77). In the concert sessions, the learners (listeners)
are in a “pseudopassive state“ (Lozanov, 1978, pp. 197-
200);  that is,  they are physically relaxed and mentally
activated. Listening to your voice in this state, as they
follow the text and translation, learners absorb both the
linguistic rhythm and meaning of vocabulary at once to
create an accumulation of information in their minds.

Theory of Suggestopedia
When you apply your own ideas to your classroom,

you must base them on the theory of Suggestology,
which studies how the stimuli around us work as
means of suggestion. Since there is no Suggestopedia
without Suggestology, you should read at least the
fundamental works of Lozanov and Gateva. I suggest
you start with Lozanov (1982),  a good summary of
Suggestology and Suggestopedia, and Lozanov &
Gateva (1988),  a suggestopedic teachers’ manual. If
you have further interest, introductory books (Springer
& Deutsch, 1985; Genesee,  1988) about brain physiol-
ogy and cognitive science will give a better under-
standing of the utilization of whole brain learning in
Suggestopcdia.

Learning More about Suggestopedia
Finally, if you have time (and money), I recommend

that you try to learn a language in a suggestopedic
course, not only to observe a class session or two, but to
take a whole course. In Japan, Sanno Junior College
offers language and art courses taught
suggestopcdically and short teacher training seminars
given in Japanese. Those who want to study
Suggestopedia in depth can take training courses with

July 1993

11



Feature: Hagiwara

Dr. Lozanov and Dr. Gateva at their center in Aus-
tria.

Interested readers can contact:
Japan Association of Suggestopedia, Sanno Junior
College, 6-39-15, Todoroki, Setagaya-ku, Tokyo
158, or
Dr. Georgi Lozanov, Postfach 32, A-6832 Sulz-
Rothis, Vorarlberg, Austria
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Could you please explain why classical music assists the
learning process?

Gateva: Of course we can learn without music, but
music helps the students absorb the vast amounts of
new information in several ways. First, it helps create a
state of concentrative psychorelaxation because of the
changes in the music itself and in the teacher’s voice
which follows the music. It distracts the students’
attention from thinking about the fact that they are
being given large amounts of new information and it
also has a placebo effect, because the students believe
that the ritual of the concerts will help them.

The structures, tonalities, and tempos of the great
works of classical music are mathematically well-orga-
nized to be in harmony with each other and with the
proportions of the Golden Section, and, therefore, the
influence of the whole work is great. Classical music
has philosophy behind it but it also gives us feelings
that correspond to the natural feelings we have in
everyday life. It is in accordance with the harmony of
the brain, in which the parts and the whole are well-
balanced. Music may not be grasped at once, but in the
end, it uplifts us and gives us the experience of beauty.

Yes, but many young people don’t like classical music, do they?

Gateva: It’s true that classical music and art are distant
from today’s world, but we have found that the music
young people hear in the concert sessions produce
various associations and may later produce positive
reactions, even after the course is over. Paintings from
the past, too, are a little alien to young people, so it’s
better to present them on a peripheral level. But stu-
dents remember them because they are connected  to
the content of the course, so that, even though there is
no direct comment or explanation of the paintings,
students are positively influenced by them.

Well, I have many more questions, but I hope this short
interview will help people understand Suggestopedia better.
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What Suggestopedia Has to Offer:
A Personal View

A method is basically somebody‘s “conception of
practice”. . . . It helps me to become clearer in my
beliefs, and to make those basic decisions about
what is going to constitute my philosophy in the
classroom. Methods should be used as stimuli for
reflection on our own practice. (Larsen-Freeman in
cox, 1992, p. 4)

Learning about Suggestopedia through books (Stevick,
1980) and presentations, and experiencing it as a lan-
guage learner  (Fujiwara, 1989) and teacher traineehave
provided me with a wealth of stimuli for reflection on
my own teaching practice. Lozanov’s theories on learn-
ing have given me a larger framework with which to
understand my experiences as a learner and teacher,
and Gateva’s methodology has offered me new and
different means with which to improve my teaching. In
this article, I would like to share some of the insights
and issues that I have found most significant in
Lozanov’s and Gateva’s “conception of practice” by
exploring questions that Suggestopedia has challenged
me to ask myself. In particular, Suggestopedia has
focused my attention on the social norms influencing
learning, the use of positive suggestion and classical
art ,  the  functions of the brain and the unconscious, and
the development of personality and creativity. My
study of Suggestopedia has brought me to the point
where I can ask questions in these areas, but I am still
struggling to answer them, to actualize their meaning
in my teaching. They probably represent, therefore, the
growing tip in my evolution as a teacher.

How Can I Conteract Limitations on Students' Learn-
ing Potential?

Lozanov’s (1982, pp. 148-149) emphasis on the need
for both desuggestion and suggestion is the basis for
my first question, “Do I understand and work to coun-
teract the social and individual limitations on my stu-
dents’ learning potential?” The startling difference of
the suggestopedic classroom environment and meth-
odology helps free learners from social norms limiting
their potential and leads them away from the “sick
place” of educational trauma (Gateva, 1991, p. 65) .  I t  is
clear that differences in social norms affect language
learning if we compare the general attitudes toward
language learning in places with positive norms like
most of Africa and Europe, and places with negative
norms like Japan and the U.S.A. Nida (1982, p. 42)
describes the “natural” way of African language learn-
ing in which Africans “just take it for granted” that they

by Barbara Fujiwara
Doshisha Women’s Junior College

will be able to understand and speak a new language
after a fairly brief exposure to it. On the other hand,
national self-stereotypes like those in Japan, “We are
bad at languages,” or in the U.S., “Only certain gifted
people can become multi-lingual,” have an undesir-
able effect on individual attitudes.

In addition, individuals may place further limita-
tions on themselves, sometimes based on comparisons
with other students or on test results. In their self-
evaluations, my students have expressed these limita-
tions with comments like, “Everybody is good at lis-
tening and speaking but me,” or "My TOEIC  score was
very low. I am bad at English.” Even generally confi-
dent learners may have restricting self-images in cer-
tain skills. I have found, for example, that students
who were stars in their junior or senior high school
traditional English classrooms may find it so disturb-
ing to begin again in the oral/aural skills, that they
claim they can’t physically hear the tape. I, on the other
hand, often feel as if I can’t see Chinese kanji charac-
ters, and, therefore, my acquisition of Japanese is very
unbalanced.

Suggestopedia employs several techniques to coun-
teract or desuggest these restrictions and to help stu-
dents exchange their old belief system for a more
positive one. Some of these techniques are outlined in
the following section.

Using Positive Suggestion to Maximize Learning
Potential

Suggestopedia encourages us to give positive sug-
gestions through the classroom environments we cre-
ate and the materials and methods we use (Lozanov &
Gateva, 1988). Too often gray classrooms with chairs in
rows suggest to students that they are in an educational
prison or revive bad memories of earlier failures. The
suggestopedic classroom in contrast is bright and cheer-
ful, full of art and travel posters, colorful grammar
paradigms, interesting realia, and amusing props and
toys. Creating a classroom like this is not very easy in
a teaching situation like mine where I have to use and
share various classrooms. I ask the college office to
schedule all my oral English classes in the same room,
and they ask me to get permission to decorate the room
from all the teachers using it. Luckily, all my colleagues
have agreed with and often welcomed the idea. I have
organized a system of student assistants to help me
carry my puppets and props, and I rotate the travel and
art posters that I have been collecting over the years. I
have made only cursory attempts at making posters for

July 1993

1 3



Feature: Fujiwara

peripheral learning, but my fellow trainees, Kristin
Newton and Allan  Tsuda, have given me a good idea
for how to easily make artistic posters. They make
posters on the computer and have them blown up 400
times and paste pictures on the large posters. As my
students have a fairly good base in grammar, one of my
future plans is to make “functions” posters with useful
phrases and expressions.

Typical ELT textbooks are broken up into small
dialogues or readings that convey the message that this
tiny amount is all the student’s small brain can absorb
at one time, whereas the first lesson of The Return
(1991),  the English textbook written by Gateva (see
JALT Undercover), is about 20 pages long. The charac-
ters in the text are cultured, interested in many fields,
and eager and quick learners of other cultures and
languages. The concert sessions (see Hagiwara, this
issue), at which large amounts of new information are
presented, not only promote whole-brain learning but
also have a placebo effect: “Classical music is going to
help me learn.”

Suggestopedia has helped me become aware of and
sensitive to the suggestions that I give to students
through the things I say and the gestures or facial
expressions I make. Even so, I still catch myself making
negative suggestions like, “Japanese students usually
have problems with the r and l sounds“ or “This task is
a little difficu....uhh, different." I can only wonder what
non-verbal negative suggestions I am giving as these
powerful suggestions often lie below the conscious
awareness of both giver and receiver.

One of my most memorable experiences as a teacher
trainee of Suggestopedia was when we each had to sing
alone a few lines of a song. I was gripped by a strong
feeling of panic and inadequacy as I had received a
number of negative suggestions about my singing over
the years. (“What song is that you are singing?“) I sang
a verse, and then Dr. Gateva looked at me and said in
Italian, “Try again. You can do it. Say to yourself, ‘I
know my work’.” Her beam of positive belief broke
through my inhibitions and fears, and I sang much
better the second time. What did Dr. Gateva do? An-
other trainee commented, “She zapped you with her
energy.” It’s hard to analyze or describe what Dr.
Gateva did exactly, but several times during my teach-
ing internship in Austria, I felt a similar transfer of
energy and confidence originating in Dr. Gateva’s vi-
sion of my potential.

These experiences inspired in me the strong desire to
use the power of positive suggestion to help my stu-
dents overcome the fears and hesitations they bring to
their English classes and to give them the feeling that,
“Yes, I can. I can understand English. I can speak
English. I can master English. I CAN!” In my training
class in Austria, I was faced with a test case, an older
man who was a real beginner in a class of false begin-
ners. His favorite words were, “Ich verstehe gar  nichts."
(I can’t understand at all.) I thought to myself,  “Oh,
dear, time to  start beaming  that positivcencrgy.” While
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I can’t report any amazing transformations, I did notice
that about halfway through the course, the student‘s
non-verbal feedback showed that he was understand-
ing what I said, However, his actual ability had not yet
changed his perception of himself as he would still
occasionally mutter, "Ich verstehe nicht." I am still strug-
gling with the question of how to break through the
thick armor of limitations with which such students
surround themselves. The placebo effect of the rituals
of the concert sessions is helpful here as it’s often easier
for the student to believein the power of classical music
than to trust in his/her own powers, and indeed, “Mr.
Can’t Understand” was extremely attentive during the
concert sessions.

How Does My Teaching Utilize the Brain and the
Unconscious?

The concert sessions highlight another contribution
Suggestopedia has made to education by providing
some answers to the complex question, “How does my
teaching take into  account the functioning of the brain
and the unconscious?“ Suggestopedia uses classical
music and art to involve the whole brain (Damasio &
Damasio, 1992, pp. 63-71; Rico, 1983, p. 69) in the act of
learning. The  large quantity of linguistic information
given from the very beginning provides the brain with
a picture of the whole of the language as well as
examples of the specific parts such as structures and
functions, thus providing material for both the synthe-
sizing and analyzing functions of the brain.

Suggestopedia explores and exploits the role of the
unconscious in learning and thus helped me make
sense of my experiences as a language learner and my
vague feeling that my unconscious played a substan-
tial role in my own language learning. One experience
that showed me very clearly that a lot of learning can
take place without conscious effort occurred when I
spent Christmas vacation in Hawaii with my family
during my junior year abroad in Germany. I did have
a couple of German texts with me and would occasion-
ally lift my eyes languidly from the ocean to look
through them. Though I had imagined it would take
me a while to get back into German, I was surprised to
find on my return that appropriate and correct Ger-
man rolled out of my mouth. “Your German has
improved a lot,” my friends said. What happened?
My theory is that during those relaxing three weeks in
Hawaii, when I was not under daily pressure to under-
stand and speak German, my brain was actively ana-
lyzing and synthesizing the input it had received in the
preceding six months.

I had another significant experience when I was
teaching English to Vietnamese refugees once a week.
I usually stayed overnight at the refugee camp, and, in
the evening, students would visit me and sing their
beautiful and haunting Vietnamese songs. At that time,
I was completely uninterested in learning Vietnamese
as my energies were directed toward learning Japanese
and it seemed unlikely that I would ever be able to visit
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Vietnam. Nevertheless, one day, after I had returned
from the camp and was sitting quietly at home, I began
to hear Vietnamese in my head, a kind of internal
cassette, which seemed to have all the complicated
Vietnamese sounds and tones. I heard it but I couldn’t
understand it. Later, I experienced the same phenom-
enon when I did my “homework” for Dr. Gateva’s
Italian course. Sometimes, when I quickly read through
the text before going to bed or upon arising in the
morning, I felt I could hear Dr. Gateva’s voice reading
the text in a very natural Italian accent, an internal echo
from the concert session.

According to Gateva (1990b,  p. 97),  the greatest part
of the linguistic content of the course is actually ac-
quired during the concert sessions in which the long
lessons are read twice by the teacher to thebackground
of classical music. Lozanov (1990a,  p. 161) reports that,
because of their different backgrounds, abilities, and
interests, different learners will spontaneously absorb
different amounts and parts of the linguistic input
during the concert sessions and will have the  opportu-
nity to acquire the rest during the other parts of the
lesson.  I found this to be the case both as a learner and
as  a teacher. In our Italian class, for example, I had to
put all my guessing strategies to work while a class-
mate, Santino Altobelli, described his exploits on the
soccer fields. Evidently none of the sporting vocabu-
lary in the text had found a place in my unathletic
unconscious. One of my Austrian students surprised
mc the day after the concert by suddenly reciting a
slightly transformed line from the text, “I walk in
beauty  like the night.”

attending a Suggestopedia seminar sponsored by the
Goethe Institute in Tokyo. The opening strains of the
music began, and several of the European teachers
murmured in appreciation, “Haydn, 101.” Another
American teacher and I smiled at each other weakly.
She told me later that she had once mixed up the tapes
for the active and passive concerts and hadn‘t even
realized. I nodded. It was something I could easily
imagine myself doing. What I could not imagine myself
doing was the reading-the thundering crescendo and
the dramatic whisper. No, no, not me! In front of a
group of people? No! ‘Yes,” said Dr. Gateva, “you can
do it, Barbara. Look, you are doing it! Don‘t worry
about following the music at first. Just try to vary your
voice!” Caught up in my self-imposed limitations like
Mr. Can’t Understand, I could scarcely believe it at the
end of the course when my youngest student told me he
thought I had performed the concerts very well. It was
a very happy moment for me.

By giving the concert sessions and using art in the
text and classroom, am I really accelerating learning? I
honestly am not sure; I have to trust the intuitions,
practical work, and research of Lozanov and Gateva
and my own experiences as a learner and teacher. I
want to use every possible means to help my students
utilize their full learning potential and I believe I can
rely on the artistic means that Gateva (1991, see review
of Creating Wholeness Through Art in JALT Undercover)
has developed since they are based on her solid study
and cultured appreciation of many art forms, her un-
derstanding of suggestopedic principles, and her work
as a musician, teacher, and researcher.

Utilizing the potential of the brain and unconscious
has been the biggest challenge of Suggestopedia for
me. It is only by tapping the potential ability of the
brain and unconscious to absorb large amounts of
information through the use of classical art and music
that you can teach suggestopedically; otherwise what
you have is a varied and pleasant communicative
approach with a little grammar-translation thrown in.
I spent several years circling around this fact as I
introduced various suggestopedic elements into my
teaching but did not take the final step of giving the
concert sessions. Before The Return (Gateva, Lozanov,
& Konig, 1991) becamecommerciallyavailable, I could
not find a suitable text that had a continuing story,
long lessons, positive suggestions (no crimes!), and
classical art. I tried writing my own, and this endeavor
made me appreciate what incredible accomplishments
Gateva’s texts are. I had to create a story and charac-
ters, incorporate American cultural achievements, se-
lect classical works of American art, and decide on the
linguistic content. I found I could not do all of these at
the same time, and student response to my text was
decidedly mixed.

How Can I Promote Language Learning and Person-
ality Development?

Suggestopedia’s emphasis on the development of
both the mind and personality leads to the next ques-
tion, “How can I create a learning environment that is
rich enough and deep enough to promote both lan-
guage learning and personality development?”
Suggestopedia creates a rich and deep context for holis-
tic learning, and utilizes and stimulates different learn-
ing styles and the multiple “intelligences” postulated
by Gardner (1983). The dynamic use of several differ-
ent semiotic systems in Suggestopedia appeals to and
develops the different intelligences, abilities, and skills
possessed by individual learners. The use of music,
songs, movement and dance, fine arts, drama, and
poetry foster the musical, kinesthetic, spatial, and lin-
guistic intelligences. Grammar, the logical-mathemati-
cal aspect of language, is taught directly and indirectly.
What Gardner calls the intrapersonal and interper-
sonal intelligences are developed through the creation
of new identities, work as an actors’ troupe, and story-
telling activities.

But an even bigger obstacle than the text was the
performance anxiety I felt at the idea of giving a musi-
cally sensitive and highly dramatic reading-for the
active concert (see Hagiwara, this issue). I remember

Gardner’s (1983) theory of multiple intelligences
came alive for me when I taught a month-long inten-
sive English course in Austria under the supervision of
Dr. Lozanov and Dr. Gateva. I had quite a varied  group
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including secondary and college students, manual la-
borers, a farmer, a government worker, and business
people. We sang and danced to Gateva’s beautiful
songs, and the students acted out the text, using hats,
costumes, and props. They created and told interesting
stories based on postcards of works of art and the
“friends,” funny little stuffed animals. They played
games like musical chairs (“First time in twenty years,”
a businessman told me), bowling, and grammar and
vocabulary games. They did grammar drills and trans-
lated stories and jokes from English to German. The
variety and quick change of activities seemed to keep
everyone involved during the four-hour class and gave
each student a chance to shine and a chance to try
something new. I believe this intentional use of a vari-
ety of semiotic systems not only offers students alterna-
tive ways to approach the language but also stimulates
new interests and self-perceptions.

The Suggestopedia classroom and materials immerse
the student in the depth and richness of the target
language and culture. During our intensive Italian
course, Dr. Gateva changed our classroom every day so
we always had new input for peripheral learning. By
decorating the class with summaries of our stories and
props that we used in our role plays, she helped to
trigger and confirm the linguistic and cultural items we
had been learning. Our Italian textbooks featured not
only the usual travel situations but also biographical
accounts of major cultural figures, excerpts of Italian
poetry and opera, and beautiful illustrations of Italian
architecture, paintings, and sculpture.

The great contrast between this artistic text and
many ELT textbooks gave me a bit of a shock and
caused me to reflect on my goals as an educator. Do I
want to give my students in class what they are getting
outside of it, that is, entertainment figures, pop songs,
and mysteries, or do I want to offer them the “beauty,
harmony and perfection” of the “classical treasure
house” (Gateva, 1990a,  p. 51) through the use of great
works of art, music, and literature? In Suggestopedia,
the achievements of the target culture in many fields
become part of the content of the course (see the review
of The Return in JALT Undercover) and they provide
inspiration, appreciation for cultural diversity, and
many different avenues for further learning.

As Gateva (1990b,  p.  92) says, “The entire
suggestopedic process from the beginning to the end is
pointed at the creation of high and long-lasting motiva-
tion to learn and to achieve perfection, not only in the
material learned, but in general.” Suggestopedia has
radically changed my life and interests and stretched
me to the utmost as I work to achieve perfection in the
psychological, pedagogic, and artistic means it em-
ploys. I now listen to classical music, take singing
lessons (!),  go to art museums, give puppet shows in
class, and do a variety of other things I couldn’t have
imagined myself doing before. I am grateful to
Suggestopedia for expanding and broadening my in-
terests  and motivating me with the lifelong goal of
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perfection, and I would like to give these gifts to my
students as well. I feel that, in a suggestopedic lan-
guage class, I am casting the widest possible net for
learners of all different types and sowing the greatest
variety of seeds for further learning and development.

How Can I Help My Students Become Creative Lan-
guage Learners?

Suggestopedia develops flexibility and creativity in
both teachers and learners, bringing me to my final
question, “How can I help my students become more
flexible and creative language learners?” The learner of
a new language in the target language environment is
bombarded by large amounts of complex linguistic
data. The suggestopedic class replicates this situation
on a smaller scale, giving students large amounts of
language from the very beginning, though the input is
carefully selected for structural and functional utility
and cultural content (for further details, see the review
of The Return in JALT Undercover). The teacher also
provides a steady stream of language, though striving
to make the input comprehensible through the use of
pictures, props, gestures, and international words, In
the elaboration activities that follow the concert ses-
sions, the Students work with selected parts of the
language, but in all parts of the lesson students encoun-
ter the unknown. Thus, these encounters become ordi-
nary so that students become more tolerant of new
situations and linguistic items.

Learner flexibility and creativity are also fostered by
the movement among semiotic systems, by the con-
tinual exposure to various arts, and by the creative and
imaginative class activities. Before I  was a language
learner in Dr. Gateva’s Italian class, I thought the idea
of adopting new names in the target language was
rather silly. I wanted my students to be themselves in
English! But I found that, as a learner, I greatly enjoyed
creating my new Italian identity, choosing my new
name, hometown, occupation, and family. Almost ev-
ery day, Dr. Gateva would begin class by asking for
news and thus we created our own rich individual and
group context. I was a doctor and drew on my interest
in holistic health to imagine my news-trips to China,
for example, to study ki healing. It was exhilarating to
be in a world of make-believe, to take a break from
being Barbara Fujiwara, language teacher, and instead
be Chiara de Felice from Assisi, the Italian doctor
whose clinic offered the best in Western and Oriental
medicine.

Dr. Gateva had a huge supply of funny little crea-
tures and pictures, both famous portraits and maga-
zine photos, and we would choose the ones we liked
and weave our stories around them. In this part of the
lesson, Dr. Gateva would act in a manner similar to a
Community Language Learning counselor, under-
standing our stories and restating them. She always
appeared to be fascinated by what we were saying, and
as a listener, I too was interested in hearing new tales of
Dottore Orsini’s young bride or of Agnesi’s  adventures



with her eight puppies. The large amount of language
we had been given from the beginning meant we had
the linguistic resources to create our stories, and our
classmates’ new identities provided the contextual clues
to understand their often wildly unrealistic tales. As
the course went on, Dr. Gateva withdrew to the side-
lines, and we played a more active role in questioning
and commenting on our classmates’ stories.

When I began to use this technique in my classes, I
found that most of my students were also interested in
creating new identities and were amused by their
classmates’ stories. I discovered that this technique
gave students freedom, stimulated their imagination,
and protected their privacy. Some students’ new iden-
tities were very similar to their real ones; others seized
the opportunity to become a runner from Jamaica or a
writer from India. Just as I have, some students have
cherished their new names and occupations or have
taken trips to their new hometowns.

Creating an imaginary identity freed students from
the pressure to reveal information that they preferred
to keep secret. In Japan, for example, age will reveal
whether a person went to a cram school after graduat-
ing from high school; family will give information
about divorced or dead parents, which can be a handi-
cap; and in a business setting, information on universi-
tics or positions will quickly establish a pecking order.
The class atmosphere becomes more playful and whim-
sical when simple questions like, “What do you do?“,
instead of eliciting 20 deadening replies of “I’m a
student,” evoke an interesting exchange of imagined
information. Students in the past havecreated compli-
catcd  family trees for their new families and extensive
lifelines for their life histories.

In their evaluations, many students have commented
that they enjoyed this aspect of the class very much.
One student, “Anne,“ the writer from India, said her
classmates’ stories gave her “psychological insight”
into their charactes, a very befitting comment, I thought,
for a writer. A couple of years after graduating, Anne
wrote to me that she had quit her job and was going to
translation school and still hoped to achieve her dreams
of becoming a writer and traveling to India. Another
student confided to me in a tapeexchange that she was
changing her husband’s occupation from lawyer to
baseball player. “I don’t think I can really marry a
baseball player,” she said, “so at least in Oral English
class I want to be married to one.“ I believe this creative
generation of new identities assists in the creative
generation of language by increasing student invest-
ment and interest in the class and by encouraging
students to play with the language. I have to confess
that, as a teacher, I am often more genuinely interested
in the students’ new identities than in their real ones,
and this undoubtedly has an effect on the verbal and
non-verbal suggestions I give.

Feature: Fujiwara

Conclusion
Suggestopedia’s complex and interdisciplinary ap-

proach to learning and personality development has
profoundly changed my teaching philosophy. Like
most approaches, it includes theories of the nature of
language and the nature of language learning, but in
addition, it is based on insights from the fields of social
science, semiotics, medicine, psychotherapy, and clas-
sical art. The richness, depth, and profundity of
Lozanov's  and Gateva’s “conception of practice” offer
all of us as educators the challenge to create a learning
environment and methodology that will enable our
learners to achieve their full human potential.

1 would like to thank James Gordon, Greta Gorsuch,  Bernard
Susser, and Osamu Takeuchi for their helpful comments on
this article.
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1 Teamwork 1
Basics in English

Price (with tax) ¥ 25,000

The Recording Script
Virtually all of the textbook exercises have
some recorded material, but since the tape
format is not identical to class activity
teachers can use this supplement flexibly,
either in class or separately. In either case
the recordings provide one more opportu-
nity to think actively about and work with the
English language.

Price (with tax) ¥ 5,000

CONVERSATION PRACTICE is the title of the stu-
dent tape set of Teamwork 1, The two cassettes
come with a 64 page booklet with all the recorded
exercises plus a quiz for each lesson and a Japa-
nese translation of the Conversations. The record-
ings contain all the main dialogues
and exchanges of the lessons.
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A Book Report Competition for Your Students:

The 1993 Oxford Book Report Contest

Following the success
of our competition
last year, we are

The  aims of the competition are to en-
courage students to read books for their
personal enjoyment. High school teach-
ers arc invited to set the book report
competition as part of their summer holi-
day reading assignment.

Students are required to write a brief re-
port on an Oxford graded reader in Eng-
lish. Entries should be submitted by the
class teacher and there is a limit of 1 en-
try per student.

PRIZES
Three prize winners will each receive the
following prizes:
* An award-winner’s Certificate of Merit
* A reader and cassette pack of their
choice form the Oxford Bookworms or
Streamline Graded Readers series.
* A copy of the new Oxford Wordpower
Dictionary
* A copy of the  New Oxford Picture
Dictionary.

The Class Teacher will receive a prize of
the Oxford Advanced Learner’s Dic-
tionary  Encyclopedic edition.

RULES

1. Any student from any type of

school may enter.
2. The book report must be written
in English on one side of A4 or B5

paper and be about any Graded

Reader published by Oxford.

3. Entries should contain: student
name, class, title of reader under re-
view, teacher’s name, school, ad-
dress and the teacher’s contact tele-
phone number(s).
4. Closing date for entries: 15 Sep-
tember 1993. Results and reports
will be published in our Autumn
newsletter, News for Japan.

OXFORD UNIVERSITY PRESS
2-4-8 kanamecho,  Toshima-ku, Tokyo  171 Telephone (03) 5995-3801

“A Tradition of Excellence” 1
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Opinion
Editor’s Note: In the June issue of The Language Teacher,
an article by Sheen explains in detail the theoretical and
pedagogical background of what he terms the “Enlightened
Grammar Translation Method” (EGTM).

An Unrepentant Reactionary’s

Proposal  for  Change

by Ron Sheen
Tottori  University

The grammar translation method (GTM) is more or
less universally condemned by applied linguists (for a
sample of typical views see Haskell, 1990; Krashen,
1987; Richards & Rodgers, 1988, but see also Ellis, 1990
for mitigating remarks in relation to GTM). One also
finds their views repeated by practising teachers in the
field (see Bailey, 1991 as an example thereof). If the
object of the criticism is the GTM practised in Japanese
high schools, the condemnation is largely justified. It
is for this reason that there is a general consensus
supporting some form of change. However, as to the
nature of that change, there is certainly a wide range of
possibilit ies.

Some have yielded to the temptation to propose
some new communicative method as yet unproven in
the field as has done Ellis (1991). However, such pro-
posalsignorethevariouspowerfulconstraintsonteach-
ing English in Japanese schools and do not, therefore,
constitute plausible options. I would suggest that given
these constraints, the more practical solution would be
to work towards what I have called elsewhere an
enlightened grammar translation method (EGTM) simi-
lar to that practised in parts of Europe. This would
entail retaining a basically deductive approach using
explanation in the L1, contrastive analysis input and
translation, but combining it also with a wide range of
oral activities (see Sheen, 1993, for details of this method).

Following are seven reasons why, in my view,  this
would be a desirable option for change in Japanese
schools:

1. The major influence on the way English is taught in
Japanese high schools is the examination system  in
which translation plays a major role. Given the extreme
conservatism of the Japanese educational structure,  i t
is highly unlikely that the content of examinations will
be subject to radical change. It will, therefore, continue
to be necessary to prepare students for translation type
questions.

2. In spite of the resistance to change, Mombusho has
set deadlines for the implementation of more orally
oriented methods (see Mombusho, 1983, and Tsuchiya,
1990). It will, therefore, be desirable to develop a method
which will both satisfy this need and that of reason one
givenabove. Communicativemethods would fail to do
this for they eschew grammar translation and teaching
strategies related to it. An EGTM would offer a means

of reconciling the two needs for it would permit an
orientation towards more oral activities while at the
same time retaining a grammar translation base.

3. A desirable condition on proposals for the imple-
mentation of methods in schools is empirical support
for their efficacy. There is ample evidence that an
EGTM can be a very effective method for it has been
used with some success in Scandinavian schools (see
Von Elek & Oscarsson,  1973) and East European schools
(see Fisiak, 1981) over many decades.

4. In spite of research in Error Analysis producing
conflicting findings in terms of the importance of cross-
linguistic association (formerly called “negative trans-
fer”) in formal foreign language learning, it  is  sti l l  an
undeniable fact that the influence of the Ll has an
important negative effect on success in learning. The
following statement by Hall (1968) must, therefore, still
be regarded as valid: “It is. . .impossible to prepare any
textbook material which can be used equally success-
fully with all learners, no matter what their native
tongue might be” (p. 76). An EGTM would follow this
implicit advice by both emphasizing those particular
areas which cause difficulty because of cross-linguistic
association and by making students understand the
differences between the two languages. Of course, this
is only desirable in situations where the students share
a common Ll as is the case in Japan.1

5. Teaching English in Japanese high schools has two
important aims, one specific and one general. The
former is preparation for examinations. The latter is
preparation for possible future use of English in adult-
hood which will almost certainly entail using the lan-
guage orally and aurally. Given these two somewhat
incompatible aims, I would suggest that an EGTM
offers the best means of reconciling them.

6. Although comparative studies have not produced
consensus in terms of the superiority of one particular
method, Von Elek & Oskarsson (1973) on the basis of an
exhaustive analysis of such studies and the findings of
their own research reach the conclusion that in formal
foreign language learning “.  . such techniques as gram-
matical explanations, deductive presentation of the sub-
ject matter, translation, the use of the native language,
and contrastive analysis are jointly superior to the com-
bination of techniquesconstituting the implicit method”
(p.  201). An EGTM would have such characteristics?

7. In order for change to be implemented successfully,
it has to have the support of the teachers using it. Of the
options available, an EGTM is the one most unlikely to
alienate them.

There are many who will not agree with the position
taken here. I  hope some will respond and in doing so

(Opinion cont’d on p. 35.)
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Selecting Textbooks

Selecting Testbooks:  A Checklist-Part  2
by Duncan Dixon

Tokoha Gakuen University, Shizuoka

This is part two of a checklist I use to remind myself of
the important elements to look for when choosing
textbooks. In this part, I will examine claims textbook
authors and publishers make about their books. Part
one dealt with the students and the approach, design,
and procedure of the textbook in question. Part three
will examine other resources that often come with
textbooks.

Textbook Claims:
Language Level
a. For what language level does the text claim to be

appropriate?
b. Does this level seem accurate?
c . Are the instructions clear and simple?
d. Are low-level texts suitable for false beginners?

ESL/EFL
Is the text for English as a Second Language or English
as a Foreign Language?

British/American
a .  Is the text British or American English?
b. Are there editions in both varieties of language?
c . Is there a student or institutional preference for one

variety?

Appearance
a . Is the text initially appealing to my eye?

Is the first impression borne out by closer examina-
tion?

b. Howmuchprintisthereonapageand howisitlaid
out? Will my students be overwhelmed by the
amount of print?

c. Are the exercises numbered in such a way that
during class I can easily explain to students where
we are on a page?

d. Are the photographs in focus and properly ex-
posed?

e .  Are colour  photographs necessary?

Indexing
Is the text clearly indexed according to the topics,
functions, notions, situations, and grammatical struc-
tures it covers?

Amount of Material
a. How many chapters are there in the book?
b. How long will it take to complete each chapter?
c . Will there be enough material to last the term or

year? Too much?
d. Is it easy to supplement the material in the chap-

ters?

e. Can I omit material without destroying the conti-
nuity of the chapter or whole text?

f. Are there review chapters?

Continuity and Variety
a .  Is there continuity in the style of presentation from

chapter to chapter to make it easy for students to use
the text?

b. Is there a variety of activities between chapters so
students don’t become bored?

Culture
a.

b.

c.

d.
e .

Are ethnic and racial minorities in English-speak-
ing countries represented?
Does the text stereotype people according to race
and gender?
Is it overly regional?
Can I understand the people and places referred to?
Are there segments of popular culture?
Are they dated?
Is the language idiomatic and contemporary?
Does it balance the use of male and female pro-
nouns?

Self Study
a. Will students be able to use it for private study?
b. Are there sections I can assign for homework?

Teachers wko miss a section of the checklist and who would
like a copy of tke complete list can write to me at: Tokoka
Gakuen  University, 2000 Sena, Skizuoka-ski, Skizuoka 420.
Please include a stamped (Y62),  self-addressed envelope.
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COBUILD?
. ..A database

COBUILD (Collins Birmingham University
International Language Database) was

established in 1980 with the aim of creating
a completely new store of modern English text

Major sources of written text such as
complete novels, non-fiction works, news-
papers and magazines, as well-as spoken

sources in the form of transcripts of broad-
casts, interviews, talks and conversations art

all included. This Bank of English now
contains more than 150 million words and
reflects English as it actually used today.

. ..A publishing programme
From this vast collection of real English, the

COBUILD editorial team, under Editor-in-
Chief Professor John Sinclair and Editorial
Director Gwyneth Fox, have developed the

COBUILD publishing programme.
Starting with the Collins COBUILD English
Language Dictionary, the range has grown
rapidly and now covers the full spectrum of

materials for learners and teachers of English.
with Dictionaries, Grammars, Usage Books

and Course materials, all designed to
help learners with



COBUILD
Helping Learners with Real English

COBUILD is the Collins Birmingham University International Language
Database. All examples in COBUILD publications are taken from COBUILD’s
Bank of English, a computerised  corpus of over 150 million words. These real

examples, together with clear definitions written in natural English, mean that
COBUILD represents English as it is actually used today.

70,000 References 90,000 Examples
Hardcover 0 00 375021 3
Paperback 0 00 3700232

------I

x;fir;mm
" ,,,, ,.,,.

STUDEN?'S
DICTIONARY

40,000 References 30,000 Examples
Vinyl cover 0 00 370427 0
Paperback 0 00 370315 0

55,000 References 6 0 , 0 0 0  E x a m p l e s

P a p e r b a c k  0 0 0  3 7 0 2 8 5  5

C l a s s r o o m edition 0 00 370564 1
S e l f - s t u d y edition 0 00 370563 3

For more information or samples contact: For orders, contact our exclusive importer and
David Gray, HarperCollins  Publishers, stockist:  Shubun International Co Ltd

1-2-l  Sarugaku-cho, Chiyoda-ku, Tokyo 101. 4-12-7 Komagome, Toshima-ku, Tokyo 107.
Tel: (03) 3291-6343  Fax: (03) 3294-8284 Tel:  (03) 3915-0800 Fax: (03) 3915-8290



EW VIDEO
FOR 1993

OUT OF THE BLUE 1
Elementary/Pre-intermediate
Boy meets girl in London...

They come from different backgrounds...
Do they have a future together...?

L THE WINNING TEAM
Pre-intermediate

Liz is a naive photographer,
Paul a cynical newspaper reporter...

Will they get along together...?
*e 7:

v Use as free-standing videos, or to accompany
Blueprint One and Two coursebooks

v Strong human interest storylines, to entertain
and motivate

I
V Carefully graded language
v British and American English
v Students’ Workbooks and a combined

Teacher’s Guide
v Each 40-minute video divided into 8 five-

Success minute episodes

time after  time...  with LONGMAN  ELT
To:Longman  ELT, Longman Japan  K.K.

Gyokuroen Building, 1-13-19  Sekiguchi, Bunkyo-ku, Tokyo 112: Te10332660404; Fax03 3266-0326; Osaka Tel 06205 6790
E!l

Please send me a demonstration video of: Name:
OUT OF THE BLUE 0 Address

THE WINNING TEAM 0 I teach at
Please provide us with mailing number:

LONGMAN  ELT Month Date (your birthday)
(e.g. 03/21).



Bilingual Abstracts
Report on E. Gateva’s Suggestopedic

Italian Course: Part One
by Isao Nakamura

The writer participated in a month-long intensive Italian
course for beginners taught by E. Gateva, collaborator
with Lozanov and head teacher trainer of Suggestopedia,
in Austria in Autumn, 1992, in order to experience first-
hand the global-artistic variant of Suggestopedia and to
verify how much he could learn with this approach. This
first part of a two-part article outlines the whole course
and discusses part of the teaching process. The writer
describes in detail the course schedule; the pre-test; the
classroom setting and learning environment; and the use
of various teaching materials, props, and charts. He finds
that some of the characteristics of the approach are
reflected in the learning environment alone, for example,
the presentation of a large amount of material, the activa-
tion of the brain with all kinds of stimuli, and the utiliza-
tion of theunconscious as well as theconscious mind. He
gives several examples of the introduction, the first part
of a suggestopedic lesson. Next, he discusses the text, its
content and structure, and its integration of such
suggestopedic elements as the global presentation of
material, the use of positive suggestion, and the incorpo-
ration of Italian cultural content. He describes the proce-
dure of the active. and passive concert sessions, the
second part of a suggestopedic lesson, and states his
belief that the effect on the concert sessions is the crystal-
lization of the approach. In the second part of this article,
which will appear in the next issue, he completes his
description of the teaching process and gives his overall
impressions of the course.

The Effects of Suggestopedic Teaching
in a Senior High School Classroom
by Mami Nishi, Kenyo Senior High School

Japanese high school students seem to have “English
Allergy” which prevents them from improving their
ability to understand and to express themselves in En-
glish. The author suspects that the cause of this phenom-
enon can ironically be attributed to teachers’ sincere
efforts to teach. Without an understanding of how infor-
mation is processed by learners, many teachers end up
by cramming large amounts of information into their
students’ heads in such a way that the students cannot
digest it, thus making them lose their motivation to learn.
The author claims that the suggestopedic method can
develop in students a positive attitude towards learning
English. After briefly describing the principles of
Suggestopedia, the author reports on how she taught
senior high school classes with a Mombusho authorized
textbook in a suggestopedic way and presents the test
results, students’commentson herteaching,and observed

(Bilingual Abstracts cont’d on p.  35.)

July 1993

3 3



2 VIDEOS

Prentice Hall Regents of Japan
Jochi  Kojimachi  Bldg.  3F,  6-i-25 Kojimachi,  Chiyoda-ku, Tokyo  102
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JALT News
Nominations & Elections Committee

Nominations are now being accepted for the following
National Officer positions: President, Treasurer, Mem-
bership Chair.

Nominations can be made by any member of JALT in
good standing and should be directed to the Chairman of
the Nominations & Elections Committee no later than
Thursday, September 9, 1993. This cutoff date is needed
to allow the NEC time to assemble relevant biographical
information for each nominee in time to meet TLT dead-
lines for the November issue and for the printing, distri-
bution and return of ballots by the November 20 dead-
line specified by the JALT Constitution.

Nominations should be printed clearly on a postcard
with the name of the nominee and the position for which
s/he is being nominated. Please print your own name,
chapter and telephone number on the same card for
verification purposes. It is recommended that you con-
tact the person you wish to nominate to make sure that
s/he is willing to run for the office in question. This
would save time for the NEC who are obliged to contact
each  nominee whose name they receive.

NEC Chairman: Brendan Lyons
4-7-13  Shijimizuka

Hamamatsu-shi 432

Publications Board Acknowledgement

The March, 1993 issue of The Language Teacher
acknowledgements should have included the following
information: cover drawing by Richard C. Parker from a
photograph by Larry Pudwill. Our belated apologies to
Larry for having inadvertantly left his name out. The
Publications Board would like to thank Larry formally
for his fine work as JALT 92 photographer.

Carol Rinnert, Publications Board Chair

(Opinion, cont’d from p. 27.)-.-~_-

open a debate on the issue. However, I am sure we all
would agree that such a debate should be characterized
by arguments and counter-arguments supported by at
least  a modicum of empirical evidence.

N o t e s
1 It is, therefore, somewhat odd that the vast majority

of course books made available by western publish-
ers in Japan are not created for Japanese speakers.
The reasons for the policy of publishers of producing
text books designed for no particular language are
open to speculation. I would suggest that the main
motivation is profits. Clearly, it makes more sense
financially to produce a text for world-wide con-
sumption. However, publishers would not have
adopted such a policy without the support of the
academiccommunity.This was provided by selected
studies in error analysis upon which Dulay, Burt, &

Krashen (1982) based the following prescription:
“Learners’ first languages are no longer believed to
interfere with their attempts to acquire a second
language grammar, and language teachers no longer
need to create special grammar lessons for students
from each language background” (p. 5). This position
is now rejected by researchers in second language
acquisition (see Gass & Winker, 1983).

2 Some years ago I carried out a year-long compara-
tive study involving an EGTM and a structural-
cum-functional approach. The students taught with
the former method outperformed the students in
the other group in all those areas of grammar re-
lated to cross-linguistic association (See Sheen, 1990).
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(Bilingual Abstracts, cont’d from p. 33.)

changes in students’ behaviors. Compared with the time
before she started using Suggestopedia, students attained
better results in regular term end exams. They also wel-
comed the change in the author’s teaching and found
English lessons more learnable and enjoyable. The author
has less discipline problems, too. Finally some difficulties in
practicing Suggestopedia in a senior high school are pointed
out with some suggestions to overcome them.
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PHR Scholarship

Prentice Hall Regents (Japan) is sponsoring a scholarship of ¥150,000 to one JALT member each year to
help offset that member’s expenses to attend the TESOL Convention. It is Prentice Hall Regents’ and JALT’s
desire to get more JALT members, both Japanese nationals and native speakers, involved in TESOL related
events and to increase the visibility of JALT outside of Japan.

The criteria for this scholarship are as follows:

1. The recipient must be a JALT member in good standing, with his/her dues paid up through the time in
which the TESOL Convention will take place.

2. The recipient must be active in language teaching, research or other aspects of the field in Japan.
3. The recipient cannot be financially supported by another institution or JALT itself.
4. The recipient should be willing to represent JALT in a semi-official capacity. Basic knowledge of JALT

affairs is helpful.
5 . The recipient must submit a report on the convention and his/her experiences upon return to Japan to

be be printed in a JALT publication. This report can be in either English or Japanese.

Applications are available from the Central Office upon request.

JALT Central Office
Glorious Tokyo #301,  2-32-  10 Nishi Nippori

Arakawa-ku, Tokyo 116 JAPAN
TEL (03) 3802-712 1 FAX (03) 3802-7122

All applications must be postmarked by August 31, 1993.
Applications sent by facsimile will not be accepted.

An announcement of the recepient and alternates will be made at the PHR One Can Drink Party
at JALT  93 on Saturday, October 9, 1993
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JALT  93
JALT’s N-SIGs  at JALT 93

The N-SIGs will again be contributing energy and exper-
tise to the JALT Conference with their colloquia, dis-
plays, and organizational meetings. This year their sig-
nificance has doubled along with the increase in the
number of groups. The N-SIG Hospitality Room in the
basement area will provide a base for displays, compli-
mentary newsletters, face-to-face networking in many
fields, plus the chance to take out or renew membership.

Every N-SIG conducts its annual business meeting at
the JALT conference to review the year’s achievements
and plans for 1994. Everyone interested is urged to
attend to discuss leadership, volunteer for N-SIG opera-
tions, and propose programs and publications.

The growth of these groups has expanded N-SIG pro-
gramming considerably. In addition to regular annual
colloquia arranged by groups like Video, Bilingualism, JSL,
Global Issues, and Team Teaching, the N-SIGs  have ar-
ranged speakers representing special fields of study.

Further information is available by contacting the
coordinator of any group listed in Of National
SIGnificance  in this issue.

JALT 93
Colloquia, Round Tables and Poster Sessions
The 19th Annual JALT Conference will have seven
Colloquia, four Roundtables and seven Poster Ses-
sions. These will cover a variety of topics with this
year’s theme: Language and Culture. Poster Sessions
will be on Sunday October 10 from 1:OO  to 5:00 in the 9F
Lobby of  Sonic  Ci ty .

Colloquia
Team Teaching Colloquium: Moderator, Anthony Cominos
introducing Cultural Aspects in Teaching Materials: Mod-

erator, Sumiko Taniguchi
Curriculum Renewal and Professional Development: Mod-

erator, Francis Johnson
Language Culture and Global Education: Moderator, Kip

Cates
Culture &  Content-Based Teaching Modules: Moderator,

Sonia Eagle
Colloquium on Bilingualism: Moderator, James Swan
video: A Window on Culture: Moderator, David Neil l

Round Tables
Japanese Education Policy and Teaching EFL: Moderator,

Masaki Oda
Global Issues in the Foreign Language Classroom: Mod-

erator, Greg O’Dowd
CALL: Focusing on Curricula:  Moderator, Kazunori Nozawa
Cross Culture Training at Kobe Steel: Moderator, Gerald

Wright

Poster Sessions
EFL/ESL,  Networking Newsletter, Lorraine Yao
Basic English Use in Intensive Courses in Russia, Lorraine

Miller Nara
Conversation Classes: Giving and Getting the Most, Chiyoko

Ogamo
Effectiveness Training in the Japanese Classroom, April A.

Heltsley
Computers as Supplements in Language Learning,  C.

Zipperer
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My Share
Increasing Student-Initiated

Communication and Responses
by William R. Nelson

Introduction
One of the problems that haunts almost all, if not all

language teachers in Japan is the silence  and unre-
sponsiveness of their students. Various methodolo-
gies and communicative approaches have been de-
vised to cope with the problem of unresponsive classes,
not only in Japan, but around the world. As an aid to
these methods, as well as to other more traditional
methods, 1 have developed a simple card system that
significantly increases student-initiated in-class com-
munication. In addition, the system also provides an
accurate quantitative measure of some facets of stu-
dent participation, a measure which can be integrated
into other assessments of student performance. As an
added benefit, the system facilitates the memorization
of students’ names, which, among other things, en-
hances classroom rapport.

Materials and method
In the beginning of each academic year, during the

initial freshman class sessions, while I’m outlining the
course goals and requirements, 1 explain to the stu-
dents that we are going to play a kind of game through-
out the year, and ask them to make cards that measure
approximately 1.5 centimeters by 7 centimeters. To
reduce the chaos caused by stray sneezes and gusts of
wind, 1 ask them to use heavy paper; and in order not

to waste any more trees than necessary, I ask them to
use the reverse side of cookie boxes or other such
containers after they have devoured the contents. On
each card they write their name either in Roman letters
and their usual script, or just in Roman letters. Of
course, what is written on the cards can be tailored to
the needs of the teacher or class. In addition to their
names, they mark an ‘A’ on some of the cards and a ‘J’
on the others. They are then told to bring at least 15 of
the cards marked with an ‘A’ and a few of the cards
marked with a ‘J’ to each class; these are left on one
corner of each of their desks.

The names, of course, are used for identification; and
the letters ‘A’ and ‘J’ indicate the type of response. ‘A
is for Answering, Asking, and Communicating in the
target language. (‘C’ doesn’t really fit in the system, but
what are you going to do? Not everything begins with
an ‘A’.) I chose ‘A’ also because handing in the A-cards
(as they have come to be called) is the way to earn an ‘A’
in the course. J-cards are surrendered whenever the
student attempts to communicate in Japanese, and
these cards ‘eat’ A-cards (a variation on the old Pac-
Man theme). The number of A-cards that a J-card eats
can, of course, be set according to the class needs. In
addition, other types of cards could be used, such as ‘C
for correct responses, ‘S’ for sentence responses, and
‘W’ for one-word responses. I currently take an A-card
for any response, long or short, correct or incorrect, in
the target language because this encourages the stu-
dents to speak out, by de-emphasizing correctness as a
facet of language that they have to consciously attend
to during speech production. I provide correct model-

Graph 1 Student-initiated Communication
Combined Per-class-period Averages
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An appeal to JALT members who have bought
Macintosh computers through the JALT / Catena

Komiya Scholarship Program.

JALT and Catena (Computerland) would like to thank all JALT members who have
purchased Macintosh computers through the JALT / Catena Komiya Scholarship Program.
The funds received by this scholarship program go towards bringing participants from other
Asian countries who need financial assistance of one sort or another to the annual
international conferences. In the past years, language educators from Russia, India and
Pakistan have benefited from the generosity of the Komiya Scholarship.

Plans for JALT 93 at the Sonic City Conference Center in Omiya include presentations
by two Vietnamese language educators. A minimum of ¥300,000  is needed to bring these
two teachers to Japan. However, due to an office procedural mishap, none of the sales of
Macintosh computers to JALT members for the past two years have been credited to the
scholarship fund. JALT National Officers, the JALT 93 Conference Committee and Catena
Corp. would like to make an appeal to any JALT member who purchased a Macintosh
computer at a Computerland store or through the JALT ? Catena Komiya Scholarship
Program to take the time to fill out and send the following form to the JALT Central Office.
Catena Corp.,  has agreed to reimburse JALT for any sales that meet the conditions of the
scholarship program retroactively. The cooperation of all concerned JALT members is greatly
appreciated.

Note: Please fill in whatever information you can supply. Even the smallest amount of
information is helpful.

Please fill in and send this form to the JALT Central Office: Glorious Tokyo #301, 2-32-10
Nishi Nippori, Arakawa-ku, Tokyo 116 TEL (03) 3802-7121 FAX (03) 3802-7122. Please
feel free to call if you have any questions. Thank you for your cooperation and help!

The Language Teacher XVII: 7
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My Share

ing when necessary, after trying to find and explain a
situation in which their response would have been
correct (see “Numerical Analysis and Discussion” for a
further explanation of this point.)

The type of class will determine to some extent the
method of collecting the cards. In more or less teacher-
oriented classes, the teacher can move around the room
and pick them up while conducting the class. Pocketless
teachers should find another way! In class formations
where the students are in small groups or in pairs, they
themselves can keep track of their responses by trans-
ferring cards from a ‘supply’ stack to a ‘used’ stack, and
then handing the ‘used’ cards in at the end of the
period. I have found that, with exceptions, students in
small groups tend to be modest in assessing the num-
ber of their own A-cards, and rather dishonest when
estimating the number of J-cards owed. Both types of
cards are needed in order for this system to work well:
A-cards function as a positive reinforcer and J-cards as
a negative reinforcer.

Numerical analysis and discussion
The A-card/J-card system discussed herein was ini-

tiated in 1987 after approximately two-thirds of the
academic year had elapsed. In comparing the total
student  responses (5 from class lA, 18 from class 1B)
received during the first two-thirds of that year with
those (310 from class lA, 254 from 1B) received during
the last third, we can note the dramatic and statistically
significant difference. There were 33 students in 1A
and 36 in 1B for a total of 69; statistically, this means that
only one-third of them (23 responses) initiated any
kind of communicationat all during the first two-thirds
of the school year (19 class periods, 28.5 hours of
instruction for 1A;  18 class periods,  27 hours for 1B).
Actually, only 14 students accounted for all 23 re-
sponses, leaving 46 students that did not volunteer to
participate.

After the initiation of the system, the combined
responses for the last third of the year (9 class periods,
13.5 hours for 1A;  7 class periods, 10.5 hours for 1B)
jumped to 564; an average of 35.25 per class, a little
over 1 response per student per class period. Even
after beginning to use the Card system, 15 students (6
from 1A  and 9 from 1B) failed to initiate any commu-
nication at all. Although this was a great improve-
ment, it indicates that despite the dramatic results, not
all students were pleased with or motivated by the
new system. However, currently, there are no more
than one or two students in each class that persist in
their silence.

Graph 1 illustrates the extraordinary increase in stu-
dent-initiated communication when the A-card/J-card
system was introduced; it also maps the impressive
upward trend of their participation from 1985 to 1992.
Data from the sophomore class of 1987 was only used
to compute the first statistic (4.31 responses per class)
because they did not, subsequently use the A-card/J-
card system.

As expected, there are statistically significant differ-
ences between the number of student-initiated re-
sponses prior to the initiation of the system in 1987 and
the number of responses after its implementation. Com-
bining the average number of responses for each class
period for each class for each year yields Graph 1. J-
cards were collected along with the A-cards; however,
for this present paper, they were not used in any of the
calculations. Fortunately, since 1987 very few have
needed to be surrendered.

The silence and unresponsiveness of the students
noted in the introduction needs to be further delimited;
herein, it relates only to the student-initiated commu-
nication and responses. Because individual student
responses to teacher-initiated discourse, choral re-
sponses, choral reading, pair and small-group work
don’t usually present problems to experienced lan-
guage teachers, I have concentrated on student-initi-
ated responses. All of the statistics generated for this
paper relate only to student-initiated communication
and responses.

Though difficult to quantify, a change in the text-
books in 1986, and a gradual change in teaching tech-
niques, no doubt contributed to the dramatic increases
over the years studied. The text I am currently using is
more communicative in its approach, providing not
only more chances to speak, but also more chances to
think and create; and, because it contains deliberately
removed pieces of information and calculated distor-
tion, more need to analyze and speak.

There are two other techniques that I have employed
to decrease the students’ fear of making mistakes, and
these, in turn, may have contributed to the increase in
student-initiated responses. When a student makes a
mistake, I immediately try to find a situation in which
the student’s response would be correct. By explaining
the situation, the student is given the opportunity to
learn to differentiate between the original environment
and my ‘constructed’ environment, each with their
appropriate responses. This feeling of ‘I was almost
right’ serves to significantly reduce fear of failure, and
thus encourages them to try again. Finally, I have tried
to foster a spirit of ‘fun while learning’ and attentive-
ness to each other.

Of course, other similar techniques have been devel-
oped; however, all of them seem to be tied into some
other facet of society. That is, they are directly related
to money, reward/punishment, gambling and the like.
The A-card/J-card system is not tied to anything in this
sense; for the student, the cards are just cards. There is
nothing to thinkabout other than just handing them in.
This, I feel, frees their minds to attend only to the topic
at hand. Neither thought flow nor the class is inter-
rupted, even in a cognitive sense, by the cards.

Conclusion
The vast majority of students have been encouraged

by and benefited from the A-card/J-card system ac-
cording to their improved facility in the target lan-
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My Share

guage  and according to their end-of-year comments
and critiques of the class. Whenever they have ex-
pressed any dissatisfaction with the system, it has
always centered on the motivation for handing in A-
cards. That is, some students  have complained that
others had talked only because they  wanted to or felt
that they had to hand in the cards. In the final analysis,
however, whatever their motivation may be, those
who actively participate in class feel that they are
winners. Whether they speak in order to hand in A-
cards, speak because they are afraid they will fail if they
don’t, or speak just because they want to participate,
they will gain greater and greater facility in the target
language. The point is that the A-card/J-card system
helps to encourage them to participate, gives them a
little added incentive to raise their hands and voices,
and provides a physical catalyst that engenders an
acceptable level of competition.

Although there are various contributory factors, I
think we can say with confidence  that a system that
involves some physical token and proof of the stu-
dents’ achievement will produce a significant increase
in student-initiated responses in any type of classroom
setting.

William R. Nelson is a Visiting Professor at Osaka Univer-
sity of Foreign Studies.
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The Return: An English Suggestopedical Textbook.
Evelyna Gateva, Georgi Lozanov and Miroslava Konig.
Sofia: St. Kliment Ohridski University Press, 1991. Pp.
2 4 4 .

This text is intended for beginner-level students learn-
ing English in an intensive program using the Lozanov-
Gateva global-artistical approach of Suggestopedia.
The book is a rich storehouse containing all the vocabu-
lary,  grammatical structures, and cultural information
that a learner might need, and more.

The book, based on the theories of Dr. Lozanov, is
unlike any other English course textbook that I know
of. To begin with its appearance, the front cover is taken
from a work of art by the British painter Turner. Inside,
the text looks different too: the target language is
printed in narrow columnson the left sides of the pages
with space on the right sides intended for inserting
translations in the student’s first language. Through-
out the book there are numerous reproductions of
classical British paintings. Also included in the book
are music and songs, and quotations from well-known
British writers and poets.

From the start, students and teachers will realize that
this is not the usual presentation of the target language.
There are no pages of exercises, nor artificial groupings
of functions, although essential grammatical struc-
tures are identified and there is a grammar section at
the back of the book with vocabulary lists.

The book is intended to be used Suggestopedically.
Each chapter delivers a massive amount of informa-
tion, with the first chapter deliberately containing the
largest number of pages, 800 items of vocabulary, and
an introduction to most of the characters of the story. In
the hands of a Suggestopedically-trained teacher, I
believe that this text is an important element of a
Suggestopedic English course.

On the face, the text is in the form of a film script, set
mainly in England. It contains dialogues, actions, de-
scriptions, song lyrics, idioms, jokes, references to real
places in London, cultural information, and some read-
ing comprehension passages. The various aspects of
the book appeal to the varied learning styles and differ-
ing personalities of any group of students. In my expe-
rience, the students are intrigued by the characters in
the story, curious about the plot, and, I believe, effort-
lessly absorb information about the grammar. This
includes not only the usual beginner-level material,
e.g., pronoun forms, singular and plural of nouns, the
most common tenses of verbs (including irregular
forms), modals, prepositions, cardinal and ordinal
numbers, adjectives, adverbs, comparatives and su-
perlatives, but also gerunds, the passive voice and
conditional sentences. Thus, even beginner-level stu-
dents learn complicated forms of English, though ad-
mittedly not in the first few chapters.

I find The Return to be a solid introduction to the
language, the customs, and the people of England. How-
ever, the teacher must be able to adapt the dialogue to

suit the students’ needs. If the students will be using
their new skills in the USA or Australia, for example,
the references to places in London, the descriptions of
typical British customs, and the use of British quota-
tions or expressions are inappropriate. Ideally there
would be a book set in every English-speaking country
so that students could choose the book for their pre-
ferred destination. However, until the time when I
have a choice of Suggestopedic texts set in other coun-
tries or cities, with alternative characters and different
plots, I will be happy to work with The Return.

Reviewed by Jennifer Deacon
International Languages Language School, Ottawa,

Ontario, Canada

Creating Wholeness Through Art: Global Artistic
Creation of theEducationalTrainingProcess.Evelyna
Gateva. Minneapolis: Accelerated Systems, Ltd., 1991.
Pp. 289.

Creating Wholeness through Art is about the artistic buildup
of Suggestopedia. The book presents art as an effective
means of humanizing learning and teaching. The global
artistic organization of the education process through
Suggestopedic art is proposed as an antidote to today’s
overpowering presence of technology which tends to
isolate science from art, and to separate, in the learning
process, critical-logical and artistic-emotional thinking.
According to the text, the artistic organization of the
learning process aims at creating a global approach
through the interaction of various fields of study and the
arts, and the simultaneous development of both logical
and artistic thinking. According to Gateva’s experimen-
tal research, presented in the book, such an organized
artistic learning process speeds up the absorption and
application of increased quantities of information, devel-
ops concentration and relaxation, and has positive ef-
fects on personality development.

The role of art as a means of suggestopedic teaching
was described by Lozanov (1978). But according to
Gateva, in the initial development of Suggestopedic
practice art did not permeate in a structured and orga-
nized way. In this book, Gateva describes her efforts
from 1971 to the 30s to collect experimental evidence
supporting the need, to fully integrate art in the
Suggestopedic learning process.

Part one of the book provides a theoretical frame-
work for understanding both the role and the effective-
ness of Suggestopedic art. Suggestopedic art is defined
as an interactive synthesis of different arts and the logic
of the educational subjects. Gateva suggests that the
subjects to be learned are imbedded in and presented
through various art forms, such as songs, opera, dance
and fine arts. The educational process produces a glo-
bal artistic image which enables the acquisition of
greater and more complex educational content.

Gateva finds in semiotics, or the science of sign
systems, one of the bases of Suggestopedic art. All sign
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systems are interconnected. The link between science
and art leads to the relation between language and
thinking. The author explores this link to show that an
understanding of the vowel system and voice intona-
tion is required to explain how, in science and art,
man’s relation with the environment is translated in
both critical-logical and emotional-intuitive terms.

The effectiveness of Suggestopedic art is based on
the theory of suggestion. Gateva says an education
process organized in an artistic way presupposes the
knowledge of conscious and subconscious activity,
anti-suggestive barriers, and the specific means of sug-
gestion. The artistic image resulting from the integra-
tion of various art forms with subject matter acts to
process large quantities of complex information using
very little energy and time. Art, especially art of the
classical and synthetic type, Gateva claims, enhances
peripheral perception and creates conditions for the
concentrative psychorelaxation required to absorb and
memorize quickly massive amounts of information
and creatively and practically use the educational
material.

Intonation and rhythm are especially important in
enabling simultaneous perceptionof thoughts and feel-
ings. The use of intonation and rhythm in various
forms of art, especially those like opera which synthe-
size music, language, dance and painting, makes them
particularly effective suggestive means.

Suggestopedic art, according to Gateva, acts in a
global way to produce positive effects on the develop-
ment of the personality of both students and teachers.
Both hemispheres of the brain, its logical-critical and
emotional-intuitive aspects as well as its conscious and
subconscious dimension are simultaneously stimulated.
However, Gateva warns that psychohygienic use of
Suggestopedic art requires that it be adjusted to age
group peculiarities. It also presupposes serious teacher
training.

Part two of the book describes the results of experi-
mental studies, providing statistical evidence of the
effectiveness of various forms of Suggestopedic art as
well as of the artistic approach as a whole. These
studies were carried out both with children and adults
for a variety of subjects, including mathematics and
languages. Many forms of art were studied: melo-
drama and recital, artistic-didactic songs, classical and
artistic songs, opera fragments and arias, classical music,
musical theatrical spectacles, reproductions of classical
paintings and artistic textbooks.

The experimental conclusions indicate that artistic
Suggestopedia is an effective means of achieving mas-
tery of subject matter and that the level of student
satisfaction after learning through an artistically orga-
nized process is very high. The text also suggests
Suggestopedicartincreasessignificantlytheamountof
material learned per unit of time, concentration and
work capabilities of students.and produces a calming
and restful effect on the learner. Furthermore,.the ex-
perimental results indicated that the artistic organiza-

tion of the learning process can be applied safely with
all age groups for the learning of any subject matter.

Creating Wholeness through Art is a very stimulating
and thought-provoking book, but will be a little diffi-
cult for those who do not already have some back-
ground knowledge of Suggestopedia.

Reviewed by Leo Boudreau
Canadian Foreign Service Institute, External

Affairs and International Trade Canada, Ottawa,
Canada

References
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Computer Assisted Language Learning and Testing.
Editor: Patricia Dunkel. Publisher: Newbury  House,
1991. Pp. 300. ¥4,250.

The cover of Computer Assisted Language Learning
and Testing states that the book is  for “teachers, admin-
istrators, software designers, and teacher trainers in
the field of second language acquisition.” The cover
also advises that “this extremely thorough text” exam-
ines the social environment created by computer use,
addresses all four skill areas: listening, speaking, read-
ing and writing, and explores qualitative and quantita-
tive research approaches and more. Certainly, the edi-
tor, Patricia Dunkel, and the other contributors have
packed a lot of information into this relatively compact
300 page book. However, because it does try to include
something for almost everyone, there is not a lot for
anyone. Yet, the articles included are well selected and
the one or two articles related to a particular subject
area are helpful.

In contrast to quite a number of other books pub-
lished recently, almost any section that might be useful
has been included. First, a list of contributor biogra-
phies, including their place of work and areas of re-
search, precedes the table of contents. Then come a
four-page  Forward and a three-page Introduction which
explain in detail the philosophy, structure, and pur-
poses of the book. In addition, at the beginning of Part
I and Part II are short explanations of the purpose of
each, followed by a brief summary of each Chapter.
Each Chapter begins with an abstract by the author and
ends with a one to six page Works Cited or Reference
section. Following the last chapter, there is a section of
Discussion Questions with three to five questions on
each chapter. The questions are obviously meant to be
used with a class studying research methods. Finally,
there is a 10 page topic index which includes the names
of software programs used in the research, but unfortu-
nately no manufacturer addresses are included in the
index or chapters.

Regarding the main articles, Nina Garrett states in
the Forward: “Readers who consider each paper in
terms of the others will become aware of the variety
and range of pedagogical and theoretical assumptions
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that can underlie different research approaches to the
use of computers” (p. xiii). She explains that the articles
in Part I address the questions of what the students do
with CALL materials and what effects are realized, and
those in Part II deal with computer-adaptive testing.
She adds that the articles deal not only with CALL, but
also with the “design of language-acquisition research”
(p.  xiv), and she concludes that readers will gain new
ideas for using computers in language learning and a
better understanding of good research design (p.  xvi).

Specifically covered in Part I are issues of validity in
CALL research, how computer technology affects class-
room dynamics, the amount and quality of spoken
classroom interaction generated by three kinds of com-
puter programs and by networking, a visual computer
analysisof prosody, the effectiveness of different kinds
of CALL feedback, student attitudes about word pro-
cessing in writing class, and student apprehension
when using computers for writing.

I teach computer composition to Japanese EFL stu-
dents, so my attention was drawn to Chapter 8, titled
“Word Processing in the ESL Classroom: A Survey of
Student Attitudes.” The authors, Joyce Neu and Robin
Scarcella, used a 38 item questionnaire, available in an
appendix, to determine if ESL students (primarily Asian)
felt that word processing was helpful in improving
their writing skills in English, if learning to use comput-
ers in a second language created difficulties, and if they
were aware of and could concentrate on the process of
writing while using the computers. They divided the
results into two factors: Attitudes toward the writing
process and attitudes toward using PCs/developing
computer skills (p. 179). Simply stated, the students
found “the word processing class to be challenging and
non threatening, and believed that word processing
benefited their performance in writing. They also felt
that word processing helped concentrate their atten-
tion on certain aspects of their writing (e.g., grammar,
word choice, organization, and transitions)” (p.  180).

Chapter 9 focuses on “Computer-Assisted Writing
and Writing Apprehension in ESL Students,“ again
measured by a questionnaire. This is also available in
an appendix, but seemingly not in the original form.
The author, Marianne Finney, concludes that com-
puter writing can help ESL students overcome some
fears of writing in a second language, but that the time
necessary to see some lessening of anxiety is more than
eight weeks.

Several other articles, especially those about in-the-
classroom effects, such as Roberta Abraham and Hsien
Chin Liou’s article on the amount of oral interaction
generated by different programs, and Martha
Pennington’s article on use of “Visi-Pitch” and “Video
Voice,” to display graphically the vocal input of Japa-
nese ESL learners, were also of interest though not
directly related to my experience.

Part II concentrates the relatively new area of com-
puter-adaptive testing (CAT). Topics covered are using
item response theory for validating CATS, using CAT to
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assess English competency in grade-school students,
and using CAT for listening and reading comprehension
and French reading proficiency. There is discussion of
the difference between computer assisted testing and
computer adaptive testing and the latent trait theory.

In sum, one stereotype associated with the various
computer users mentioned at the beginning of this
article is that they are well-organized. If that stereotype
is true, this book will have great appeal. In fact, it is
possible to be distracted by the organization, but once
that distraction is overcome, a good deal of interesting
and helpful information is found in the chapters. In
addition, while computer information of any kind can
quickly become dated, the information about research
designs, test validation, and so on make the book worth
the cost.

Reviewed by Merritt Aljets
Osaka Jogakuin Junior College

First Class: English for Tourism. Trish Stott and Roger
Holt. Oxford University Press, 1991. Pp. 111. (Cassette).

First Class: English for Tourism-Workbook. Michael
Duckworth. Oxford University Press, 1992. Pp. 82.

I used First Class: English for Tourism in my class of
second year students in an English for Tourism course.
Their English language abilities ranged from low- to
mid-level intermediate. All students planned to work
in the tourist industry upon graduation. I wanted to
familiarize them with the essential vocabulary for tour-
ism, as well as the topics and situations that they could
expect to encounter: First Class proved to be a useful
tool in this process.

Students were motivated from the beginning by
materials directly connected with issues that they could
imagine themselves involved with at work. Certainly
the 20 units, covering topics such as flight reservations,
rail enquiries, local and foreign tours, hotel facilities,
checking in, changesand cancellations, dealt with top-
ics relevant for personnel working in tourism.

Interest was stimulated further by the attractive vi-
sual lay-out. Colour photographs of various tourist
attractions begin each unit, with a good balance be-
tween European and Asian destinations. Further pho-
tographs, cartoons and charts, as well as pleasing use of
colour,  maintain the appealing look. In addition, the
ample number of photos of various tourist destinations
serves to familiarize students with the places in the
world their future customers will be seeking.

Each unit isorganized in a consistent manner, giving
listening, grammar, reading, writing and speaking prac-
tice. The accompanying audio tape gives opportunities
for honing aural comprehension skills. Tapescripts
appear at the back of the book. The taped dialogues
between tourists and Spanish, Italian, German, and
Swedish tourist agents, guides or receptionists give
students opportunities to familiarize themselves with
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some of the accents of non-native speakers of English.
The listening comprehension activities consist of

true/false questions, filling in missing information on
charts, cloze exercises, and directions. The extent and
variety is somewhat meagre, but the tapes themselves
are extensive enough to provide the basis of further
activities.

Each unit is built up in consistent manner: listening
practice is followed by “Language study,” featuring
two  fairly basic grammatical items. The following exer-
cises are again somewhat limited and consist of rewrit-
ing mixed up sentences in the correct order, combining
pre-written scntenccs, and filling in the blanks. Occa-
sionally  this involves pair-work, but the scope and
relevance  is limited.

The  reading sections  are varied  and informative,
Including texts on the hotel industry in Taiwan, the
attractions  of Hong Kong, safari holidays, Club Medi-
terranean.  These  texts were, for the most part, rather
challenging as regards to vocabulary and syntax, but as
studetns  felt that both would be useful they tackled the
problems willingly.

The topics in the readings are continued in the writ-
ing activities making recycling of vocabulary, re-phras-
ing and additional thoughts on the text possible. Often
the form requires business letters or faxes, giving stu-
dents opportunity to practice office skills.

On occasion, the writing activity is exchanged for
discussion on thought-evoking matters, such as the
effects of tourism in a country or region.

Opportunities for orally utilizing the language struc-
tures and vocabulary are given in the final two activi-
ties of each unit. Generally these take the form of pair-
work, typically in tourist agent and traveller situations,
such as planning itineraries, giving/receiving telephone
messages, and negotiating agreements with hotels.

A vocabulary list completes each unit, facilitating
review. These lists are in alphabetical order in the
appendices and translated into Japanese and five other
languages. Common telex abbreviations and a general
business letter lay-out are also included, together with
a list of irregular verbs.

Upon completion of First Class: English for Tourism
both the students and I felt a sense of confidence
knowing that they had increased considerably their
command of tourist terminology, as well as having
become familiarized with typical situations in tourism.

A First Class: English for Tourism Workbook (with
answers) is available. Described as being both for class-
room and self-study, I found that it is mainly useful for
the latter. It consists predominantly of opportunities
for written grammar and vocabulary consolidation.
Exercises consist of making questions from the an-
swers or choosing the correct tense for the sentence.
Vocabulary practice is given by filling in the blanks of
business letters, crosswords or word squares. There are
no activities involving student to student interaction
and thus no opportunities for ‘improving oral skills. As
there is no accompanying tape, possibilities for im-

proving listening skills are excluded. All in all it is a
workbook of rather limited range, and one I did not
find particularly useful in a classroom situation.

Reviewed by Karen Fedderholdt
Sundai Foreign Language Institute

From the Beginning: A First Reader in American
History. Judith Bailey. Studio City, Cal.: JAG Publica-
tions, 1990. Pp. 194. ¥2,850.

From the Beginning  is an introductory  reader  in Ameri-
can history for students at a low intermediate reading
level. Its chronological format traces American history
from the earliest explorers to 1990. Bailey’s narration is
written in “the historical [sic] present tense” and uses a
controlled  vocabulary of 2,000 words. Additional vo-
cabulary is footnoted and defined at the bottom of each
page, but students must practice their dictionary skills,
too, which is a valuable exercise.

Each of the fifteen chapters begins with a summary
and is followed by reading comprehension, vocabu-
lary, and definitions exercises. Then, the chapter is
divided into two, three, or four stories about specific
individuals or events. These are followed by more
reading comprehension, vocabulary, and definitions
exercises. The exercises are especially good because
they restate the story and its details. Students can’t just
“flip back“ to the appropriate page and copy the correct
answer(s).

One-third of my thirty-two first year Study Abroad
students thought the stories were easy to read and
understand. Others needed to translate difficult words
into Japanese before they could comprehend the sto-
ries. Three students noticed the use of the present tense
and wondered why.

The forty-seven illustrations, primarily from the Li-
brary of Congress, are terrific, and the maps are good.
However, the latter contained at least two errors: “The
Voyages of Columbus” map (p. 10)  has the spelling
"Porto  Rico,” which was a surprise, as was seeing the
Ohio River (map, p. 188). running along part of the
boundary between Illinois and Indiana.

Three other errors should be corrected: The 19th
Amendment to the U. S. Constitution granted women
only the right to vote, not, as Bailey states, “that in all
ways, under the law, women have the same rights as
men.” (p. 83). Also, the 19th Amendment became law
in 1920, not 1919. Finally, Lyndon Johnson was not
nominated by the Democratic Party for a second term
(p.  172). The nomination was never offered, since
President Johnson had withdrawn from the race in
March of 1968.

Nevertheless, From the Beginning is an excellent
supplementary reader, although some pages could
have been devoted to stories and pictures of the women
who have contributed to the history of America. Of the
fifteen chapters, only one is a woman’s story-Harriet
Tubman and the Underground Railroad. And, only
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one illustration is a portrait of a woman, again, Harriet
Tubman.  However, recent research indicates that his-
tory, whether American or World, has been learned by
students as the history of dead, white males.1 Alas,
From the Beginning does little to change this.

Reviewed by Suzanne Ledeboer
Hiroshima College of Foreign Languages
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in international business (teaches both basic business concepts and
communication skills). Englewood Cliffs, N. J.: Regents/Prentice
H a l l .

!Strutt, P. (1992). Longman business English usage (text/reference;
class/self study). Harlow, England: Longman.

!Woods, E. & McLeod, N. (1992). Using basic English grammar: Form
and function: A reference and practice book with answers (pre-interm
to interm). Hemel  Hempstead, UK: Prentice Hall.

!Zanger, V. 11993). Face to face: Communication, culture and collabora-
tion (2nd ed) (high interm). Boston: Heinle & Heinle Publishers.

For Teachers
*Ashworth, M. (1992): The first step on the longer path: Becoming an

ESL teacher (for K-12). Markham, Ontario: Pippin Publishing Ltd.
*Green, J. (1993) T’he word wall: Teaching vocabulary through immersion

(secondary schools). Markham, Ontario: Pippin Publishing Ltd.
*Ralston, M. (1993). An exchange of gifts: A storyteller’s handbook

(primary schools). Markham, Ontario: Pippin Publishing Ltd.
*Staab, C. (1992). Oral language for today's classroom (for l-12; but esp

l-6). Markham, Ontario: Pippin Publishing Ltd.
*Walker, B. (1992). Supporting struggling readers (for l-6). Markham,

Ontario: Pippin Publishing Ltd.
!Cole, L. & Robinson, T. (1992). Teaching the first certificate in English:

Photocopy masters: A resource pack for teachers of English (with text,
tape; for Cambridge First Certificate examination). Hemel
Hempstead, UK: Prentice Hall.

!Graham, C. (1992). Singing, chanting, telling tales: Arts in the language
classroom (how to write/perform) Englewood Cliffs, N. J.: Prentice
Hall Regents.

!Nolan, S. & Reed, B. (1992). Business English teacher's resource book:
With photocopiable worksheets. Harlow, England: Longman.

!Plaister, T. (1993). ESOL case studies: The real world of L2 teaching and
administration. Englewood Cliffs, N. J.: Regents/Prentice Hall

JIC errata
In TLT 6, the phone and fax numbers for the job
listing for Okinawa Christian Junior College was
incorrectly reported. It is correctly reported in this
issue (see page 63). The editors apologize for any
inconvenience caused by the error.
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The News  is out!
New  VIDEO!!

*12 AUTHENTIC NEWS
STORIES FROM ABC NEWS

*AMERICAN ENGLISH

*CURRENT TOPICS

*VIDEO  PACKAGE . . .

¥ 12,900!

Focus on

AMERICAN CULTURE
L

It’s the next best thing to being there!

OTHER TITLES IN THE FOCUS ON SERIES:
Environment, Business, Health, Innovators & Innovations

For a sample  video or other information. please  contact



Chapter Reports
FUKUOKA

Video-Listening-Viewing Diary
From Generat ive  Grammar to  Cognit ive

Grammar
by Michael Furrnanovsky

Michael Furmanovsky’s April presentation showed not
only a way for students to double their exposure to
English, but also a method that incorporates all the skills
of listening, writing, and speaking in language teaching.
Freely admitting that he “stole” ideas from both col-
leagues and students, Furmanovsky adapted theseideas
to his own style and purposes to systematize the watch-
ing of a movie or television program to capitalize on
student interest and to expose his students both to lan-
guage expressions and cultural expressions.

Reported by Carolyn R. Garvin

Dia logues with  Sp ice

by Lesley Koustaff

Lesley Koustaff opened her May presentation by asking
those present the problems a teacher encounters when
they use dialogues. After several suggestions weregiven
she started to develop some activities as a warm-up for
the teaching of dialogues.

Pull a picture from an envelope slowly, and as it is
pulled, shout out everything you see. Flash a picture at
the group! Cover it and ask what one saw. Pictures of
jobs were used, and a sticker given to each person who
answered correctly. The students spoke to each other
in order to see how many stickers they could acquire.
There were several other activities done in the short
time given. This presentation was sponsored by
Prentice Hall Regents.

Reported by Barbara O‘Donohue

HIROSHIMA
World  Cu lture through Eng l ish

by Dana Brown

In April, Hiroshima Chapter members were led through
aworkshop on #designing an international studies course
in the English language classroom,” by Dana Brown,
designed for an elective class at Hiroshima Commercial
High, a school selected by the Monbusho  to offer elective
classes to high school students.

Brown’s students spent twelve hours, in three-hour
blocks, studying four areas of four countries: culture,
geography, music, and food. Each block also had a short
rest. This hands-on, student-centered class, taught from
a syllabus, included realistic experiences. For example,
the unit on Austria required listening to Strauss,
Beethoven, and Mozart and learning to waltz. Students
baked Viennese cakes, wrote coffee shop dialogue, and
role-played that dialogue in a coffee shop setting.

Reported by Suzanne Ledeboer

by Masayoshi Shibatani

At the May meeting Masayoshi Shibatani gave an over-
view of the modular conception of Generative Grammar
and pointed out the inherent weaknesses in the use of a
system which separates linguistic components into au-
tonomous modules while basically ignoring their inter-
dependence. He then made a case  for looking at the
Cognitive approach in which these grammatical com-
ponents are analyzed on a continuum rather than
autonomously.

In the second part of the presentation, Shibatani dis-
cussed the phenomena of voice in passive constructions,
prepositional passives, regular passives, developmental
patterns of passives, and resultative constructions.

Initially, Shibatani’s presentation may have intimi-
dated  the non-linguists in the audience, but they soon
saw the applicability to their teaching with the practical
examples he used to illustrate his theoretical concepts.

Reported by Anda Selga

HOKKAIDO

Content-Based Classes: Towards More

Reflect ive Learning

by Tim Grose

This April Tim Grose presented us with ideas and activi-
ties intended to put “serious” issues within the grasp of
elementary level students. This was done through a
variety of activities which covered topics from hunger
and war to sexual suggestiveness in commercials. Aside
from the central topic the presentation included a num-
ber of suggestions for enhancing and expanding on some
time-tested classroom activities. Other content topics
covered included doublespeak, prominent figures in
history; and what does and does not appear in the
media. Overall, this was an informative and enjoyable
presentation.

Reported by Gordon Wilson

KYOTO

Focus  on  L isten ing

by Barton Armstrong

At the April meeting Barton Armstrong gave a lecture
covering processing problems, e.g., delivery, message lis-
tener, and external factors, followed  by a discussion with
audience participation of additional problems for non-
native speakers. Several problems were listed including the
language problem, learner behavior, distinguishing similar
sounds, deletion of consonants, and features of natural
spoken discourse. He pointed out that by training students
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Reports

to vary their attention level (global, selective,  intensive), by
raising awareness of problems and providing practice and
by raising awareness of cues we can help students. The
second part of the presentation was a demonstration of
exercises with participation by the audience.

Reported by Sherrie Perrin

N A G A N O

Current  Top ics  and  Concerns

on Internat iona l  Communicat ion  Stud ies

by Jacqueline Wasilewski

The April meeting found about fifty people interested in
hearing Jacqueline Wasilewski discuss how human be-
ings are “culturing animals” and that culture is dynamic,
not static. She suggested that each of the 5,000 plus
different cultures on the Earth has something to contrib-
ute to the “cultural multilogue” (as opposed to “dia-
logue”) that she envisions for the future.

On a more concrete level, she drew  upon her back-
ground in the Southwestern U.S. and upon her most
recent work with various native American Indian tribes.
Wasilewski explained some ways in which the native
American culture differs from that of Japan. For ex-
ample, the Indians have a more inclusive pattern in which
others arc invited  into one’s circle as opposed to Japan’s
more hard-edged boundaries between one’s inner and
outer circles. She discussed the relative independence
and freedom (coupled with responsibility) that a Navajo
child would have in contrast to the rather protected
existence  of a Japanese child of the same age.

Of course she made no value judgments, but merely
pointed out how different cultures foster different soci-
etal processes. All of those present went away feeling
that they had been challenged and enlightened by
Wasilewski’s insights.

Reported by Rebecca Marck

P lease note that we
have a new Chap- ~
ter Reports Editor,

Tim Newfields.
Please send your reports to
h im f rom th i s  mon th .
(Address on p. 2.)

NAGOYA

Videos  in  the  C lassroom:

What do University Students Real ly  Prefer?

by Rich Porter

At April’s meeting, Rich Porter began his presentation
with an explanation of how to compute and correlate
values from surveys in order to get feedback from stu-
dents as to what videos they prefer. This indicated how
video affects/does not affect the mood of the classroom
of workshop. Porter showed a variety of film and music
video clips and explained briefly what kind of questions
he asks of students before/after they view the video. The
audience was then asked to guess how students from
various schools would rate the video clip.

Reported by Kelly Ann Rambis

OSAKA

Teaching Japanese as a Second Language

by Hiroko Fujimori

At the May meeting, Hiroko Fujimori provided an over-
view of the field of JSL, as well as a description of the 429
hour intensive course she teaches at the Osaka YMCA.
Many JALT members are not very familiar with the
teaching of Japanese, and benefited from her introduc-
tion to it.

The overview covered teaching methods, especially
the problem of when and how to introduce kanji. We
were also  introduced to the four-level standardized pro-
ficiency examinations, whose highest level corresponds
to a receptive knowledge of 2,000 kanji and  10,OO  vocabu-
lary units, attainable after 900 hours of instruction.

The YMCA program is provided to students of 86
different native language backgrounds, the most preva-
lent being native speakers of Chinese, Korean, and En-
glish. With 33 weekly hours of instruction over 13 weeks,
the aim is to enable graduates to function in the society.

Reported by Kevin Staff

SHIZLJOKA

Integrat ion of  Music  Rhythm and Jazz in

the  Communicat ive  C lassroom

by Peter Wanner

in our April meeting, Peter Wanner began with a discussion
of what constitutes a communicative classroom. He sug-
gested that a communicative classroom is one in which (1)
lessons focus on operations which students will use in real
life; (2) language processing takes place in real-time; (3)
students have some choice about the types of activities they
perform and are responsible for their own learning out-
comes; and (4) there is a greater concern with communica-
tive content then correctness of grammatical forms.
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Chapter Reports Bulletin Board--
Wanner then considered techniques to present dia-

logues in class. Dialogues presented in a rhythmic, mu-
sical manner are often more lively. Many students find
rhythmic, chant-like dialogues easier to remember than
standard dialogues.

The approach he uses is based in part on the one advo-
cated by Carolyn Graham in her now famous Jazz Chants
(1989). A significant difference is that Wanner suggests that
all dialogues be practised with rhythmic repetition. He also
pointed out that chanting is effective not only with univer-
sity level students, but with children as well.

Reported by Tim Newfields

Consider contributing a manuscript to The Language
Teacher. Topics currently desired: learner strategies,
development of self-access.programs, teacher correc-
tions in the classroom and in composition, ways of
teaching grammar, classroom management strategies,
how high school and junior high school teachers can
cope with changing Mombusho directives, how college
and universities are responding to changing Mombusho
directives, textbook analysis. Please contact: Greta
Gorsuch, Editor, The Language  Teacher, #601  Korutaju,
1452 Oasazuna,  Omiya, Saitama 330

Call for Papers
5th Conference on  Second Language

Research in Japan

International University of Japan’s 5th Conference on
L2 Research will be held in January, 1994. We are
soliciting papers, in Japanese or English, dealing with
data-based L2 research including: classroom processes,
bilingualism, adult L2 acquisition, language transfer,
language universals, and discourse analysis. Data-
based papers are desirable. Presentations will be about
30 minutes in length including questions. Send three
(3) copies of a 300-word (English) or 1000 character
(Japanese) abstract (name on one copy only) with a
cover sheet bearing name, address, paper’s title, and
affiliation by DEADLINE, September 15, 1993. Japa-
nese papers should be accompanied by a brief English
summary. A Conference Proceedings will be published.
Send abstracts and requests for further information to:
Mitsuko Nakajima, Language Programs Office, Inter-
national University of Japan, Yamato-machi,  Minami
Uonuma-gun, Niigata 949-72,  Japan. Tel: 0257-79-1498;
Fax: 0257-79-4441.

Future Special Issues in The Language Teacher
October, 1993: Video N-SIG Special Issue

February, 1994: Classroom Research
June, 1994: Lesson Planning

October, 1994: Cooperative Learning
February, 1995: Vocabulary

May, 1995: Bilingualism
October, 1995: University and College Teaching

Upcoming Articles in The Language Teacher
Textbook vs. Authentic Dialogues: What’s the Difference?

Creating a Database of ELT References
Testing Made-for-ELT Videos

Why do Students Cheat on Their Homework?
Promoting Communication Barriers Through EFL/ESL Course Books
The Acculturation of Oral Language Learners and Instructors in EFL

Simulating News Shows: A Group Project Using Videos
Myth and Fairy Tale in the Language Classroom
Towards Proficiency as a Writing Class Teacher

The Listening-Viewing Video Diary: Doubling Your Students’ Exposure to English
The New Mombusho Guidelines: Part Two
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Of National SIGnificance
The 3rd ANNUAL JALT N-SIG

Symposium
Special  Report

At JALT Kobe’s 1993 Spring Conference, Mirror on the
Classroom, the N-SIGs participated by integrating their
third annual N-SIG Symposium. The 1993 event was
conducted  on twice the previous scale for two full days,
featuring a large number of presenters who were N-SIG
members. Several National Officers, a number of Chap-
ter Presidents, and Chairs from the Interest Groups
combined to help create a rich network atmosphere.

The Conference Theme
Plenary speaker Rod Ellis had both the first and last

word on a stimulating educational theme, “Reflective
Teaching and Learning.” In a Saturday lecture, he
looked  at teachers’ questions, and the relationship
betwccn Second Language Acquisition Research and
Teacher Development. He stressed the need for aware-
ness  of research findings rather than for a premature
application of such.

In the final panel on Sunday afternoon, Ellis ex-
tended  this by encouraging conference presenters to
avoid trying to bridge the gap between theory and
practice by overemphasizing the significance of tech-
niques.  He advocated that we look at the interactions
that result from a technique, as that is the learning
essence.

Two N-SIG Coordinators also took part in the final
panel. Video Chair, Donna Tatsuki, stressed the role
video  could play to assist the reflective process essen-
tial for teacher development. Jan Visscher began with
the news that his forming Teacher Education SIG ac-
quired its 50th member during the conference, qualify-
ing his SIG to seek Executive Committee approval as
JALT’s  9th official N-SIG.

N-SIG Sponsored Presentations
In addition to a variety of talks given in areas repre-

senting special interest fields of the N-SIGs,  several
presentations were selected and arranged by interest
groups as sponsored presentations. The first of these
will be familiar to readers through a TLT  5 Global
Issues special article, “Model United Nations.” Two
Kyoto Nishi High School speakers gave a live demon-
stration plus their reflections on simulations they had
conducted.

A presenter for the JSL N-SIG examined the nature of
self-observation in relation to the nature of language
education and decision making skills in Japanese lan-
guage classrooms. The Bilingualism presentation in-
vestigated the influence on bilingual children of an
extended family and environment influenced heavily
by one language. A Team Teaching talk investigated
strategy changes in a. Japanese Teacher of English as a
result of teaching with an Assistant English Teacher,
based on an ethnographical study of a reading lesson at
a high school. A CALL speaker led participants to

evaluate computer classroom software. Video N-SIG
offered insights into basics of using authentic material
in the classroom.

N-SIG Hospitality Rooms
A key element in N-SIG networking was the area

assigned for displaying information, distributing com-
plimentary newsletters,  accepting memberships and
fielding inquiries. Approximately fifty JALT members
applied for affiliation with an N-SIG, reflecting a growth
in N-SIG membership of nearly 25% of everyone in
JALT.

While it required three separate rooms to accommo-

date all ten groups, the N-SIGs cooperated so that the
displays were supervised throughout the whole con-
ference, freeing representatives to attend an occasional
presentation in the area of their special interest.

The N-SIG Roundtable
Like the final panel on Sunday afternoon, the N-SIG

Roundtable late on Saturday received a capacity atten-
dance. No fewer than ten speakers shared their views
on the way each group can change both the shape and
scope of JALT’s  language teaching sphere.

The Bilingualism speaker, who has the task of being
both a JALT Chapter and an N-SIG President, noted
how Japanese society regards bilingualism too idealis-
tically. The Global Issues in Language Education Chair
used an image of a disco mirror to illustrate a need for
more reflection in language teaching, and to educate
teachers and students for social responsibility. A guest
JSL speaker discussed the benefit of interaction with
ESL and JSL N-SIG’s potential to facilitate Japanese
Language Acquisition with non-Japanese speakers in
other NSIGs.  The Chair of Team Teaching gave a
progress report of the book-length Kenkyusha Team
Teaching study, as contributors from other N-SIGs are
collaborating. The final scheduled speaker, editor of
Video N-SIGs “Video Rising,” reminded us that, as a
membership organization, our groups depend on the
active participation of every single N-SIG member.
Impromptu speeches followed from CUE, CALL, and
Materials Writers with continuous moderation by N-
SIG Liaison.

Finally David McMurray,  made the closing remark
that, as an N-SIG member himself, he was able to
appreciate the N-SIGs,  and the cooperation between
them to create such quality events.

An informal N-SIG questionnaire, issued during this
Roundtable, indicated that the majority of attendees
were N-SIG members, who regularly read an N-SIG
newsletter. They attended an average of 5 presenta-
tions and found the roundtablevery useful. There were
several requests to make the event a full 90 minutes
instead of just an hour, and also to plan full-scale N-SIG
Roundtables for future JALT International Confernces.
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S H A N E
ENGLISH SCHOOL

L O N D O N

by Mark Perkins & Richard Simpson
Illustrations by William Herz

“Trinity College London recommends the Happy House series for use in the teaching of English
to Young Learners. Teachers will find the series to be helpful in the preparation of candidates
for the early grades of Trinity Examinations in Spoken English (ESOL)”



Meetings
Please  send  a l l  announcements  fo r  th i s
column to Carol Rinnert (see p. 2). The
announcement  shou ld  fo l low the  s ty le  and
format of other announcements in this col-
umn. It must be received by the 25th of the
month two months before the month of
publication.

AKITA
Tomoko Nishiyama, 0188-86-5525 or

0188-86-4218

CHIBA
Topic: Panel Discussion: Women Is-

sues
Spkrs: Five speakers
Date: Sunday, July 11
Time: 1:30-3:30  p.m.
P lace : Chiba Chuo Communi ty  Center
Fee: Members free; non-members

¥1000
In fo : Paul Gruba,  043-274-2962
With topics ranging from equality to re-
la t i onsh ips  to  the  fu tu re ,  a  pane l  d i scus -
sion led by a moderator with five differ-
ent speakers will be the focus of this
meet ing .  Aud ience  members  w i l l  be  in -
v i ted  to  par t i c ipa te .  Br ing  a  f r iend!

FUKUI
Theme:Methods That Work: Ways to

Teach Language
In fo : Takako Watanabe, 0776-34-

8 3 3 7
Paul Roving, 0776-21-0577

See Ni iga ta  announcement .

FUKUOKA
Topic: “Bee-bop-a-loo”and Motivating

Students and Tired Teachers

Spkr:  Don Maybin
Date: Sunday, July 11
Time: 1:30-4:30  p.m.
Place: Fukuoka Bldg, 9F  (Tenjin)
Fee: Members free; non-members

¥1000
In fo : Lesley Koustaff, 092-714-7717
See Okayama announcement.

*FUKUSHlMA (Petitioning chapter)
Zafar Syed, 0249-32-0806

GUNMA
T o p i c :

Spkr:
Date:
T i m e :
P lace :

Fee:

In fo :

My Personal Experience as an
English Speaker in New York
Marsha Krakower
Sunday,  Ju ly  11
2:00-4:30  p .m.
Noda i  N i ko  H igh  Schoo l ,
Takasaki
Members free; non-members
¥1000
Leo Yof fe,  0273-25-7290

From her personal experience, the
speaker confirms that there is much
more to  language learn ing than invento-
ries of grammatical structures and vo-
cabularyacquisition. Lessons help make
practice  wor thwhi le .  Butprac t ice  th rough
idiosyncratic,  unpredictable, genuine
interaction will enable us to gradually
f rame our  minds  to  e f fec t ive ly  communi -
ca te  in  tha t  language.

Marsha Krakower has an English
Conservation program on NHK TV.

HAMAMATSU
Brendan Lyons, 053-454-4649
Mami Yamamoto,  0538-85-3806

HIMEJI
Yasutoshi Kaneda, 0792-89-0855

HIROSHIMA
Topic: Minding Your Money: invest-

ment, insurance and financial
security.

Spkr:
Date:
T i m e :
P lace :

Fee:

In fo :

John  K .  M icha l i k
Sunday,  Ju ly  11
1:00-4:00 p .m.
DavidEnglishHouse(NearANA
Hote l )
Members free; non-members
¥1000
Ruth Maschmeier, 082-878-
8111 (w), 082-872-1779 (h)

The presenter will talk about the
ind i v idua l ’ s  needs  and  wha t  i s  ava i l ab le
for financial security. He will discuss
financial products which are available
through highly reputable, well estab-
l i s h e d  f i n a n c i a l  i n s t i t u t i o n s .

John Michalik is a permanent resi-
dent  o f  Japan wi th  10 years  exper ience
as a financial advisor.

HOKKAIDO
Topic: Annual Summer Picnic
Date: Sunday, July 18
Time: 12:00-5:00  p.m.
Place: Makomanai Park (10 minutes

walk from East entrance) Mem-
bers with cars will meet those
c o m i n g  b y s u b w a y  a t
Makomanai Station from 12:00
to 12:30.

Fee: F r e e
In fo :  Ken Hartmann, 011-584-7588
Everyone is invited to join in for some
fun,  food,  and recreat ion.  Br ing p lenty  to
eat  and JALT will  prov ide the dr inks and
softball equipment. Bring another
teacher  a long and le t ’s  ge t  to  know one
another  bet ter .

IBARAKI
Topic: Strategic Interaction: An Alter-

native for Large EFL Classes
Spkr: Masaki Oda
Date: Sunday, July 11
Time: 2:00-4:30  p.m.
Place: Mito Shimin  Kaikan
F e e : ‘Members free; non-members

¥500
In fo : Mart in E.  Pauly,  0298-58-9523

Michiko Komatsuzaki ,  0292-54-
7 2 0 3

With  an  emphas is  on  o ra l  commun ica t ion
in the revised standards for college cunicu-
lum as well as the “Course for Studies” for
secondary schools, EFL teachers are
searching for possible alternatives for their
c lass rooms.  The  p resen te r  w i l l  a rgue  tha t
Di Pietro’s (1987) Strategic Interaction  (SI)
can be one o f  those a l te rnat ives .  The pre-
sentation willconsistof two sections. In the
first, he will give a brief discussion on the
recen t  changes  in  l anguage  teach ing  po l i -
c ies  by  the  Min is t ry  o f  Educat ion  fo l lowed
by an in t roduct ion to  the not ion o f  “Com-
municat ive  Competence. ”
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Meetings

In the second part, the audience is
given a chance to do various SI  sce-
narios, both in English and Japanese.
The advantages and disadvantages of
SI  will be discussed at the end of the
presenta t ion .

Masaki Oda is an assistant professor
of Applied Linguistics and assistant to
the Dean of Student Affairs  at Tamagawa
University.

KAGAWA
Harumi Yamashita, 0878-67-4362

KAGOSHIMA
A. Barbara O’Donohue, 0992-53-2677
Carl Mantzel, 0995-43-1344

KANAZAWA
Theme: Methods That Work: Ways to

Teach Language
In fo : Ne i l  Hargreaves, 0762-80-3448

Mikiko Oshigami, 0764-29-5890
See Ni iga ta  announcement .

KOBE
Fran Kirkham,  078-882-2596

KYOTO
Kyoko Nozaki, 075-71 l-3972
Michae l  Wo l f ,  0775-65-8847

MATSUYAMA
Topic: Teaching Public Speaking:  Get-

ting Ideas
Spkr: Dennis Woolbright
Date: Sunday, July 18
Time: 2:00-4:30  p.m.
Place: Shinonome High School, Me-

morial Hall (Kinenkan), 4F
Fee: Members free; non-members

¥1000
In fo : Yuko Hamada,  0899-77-3029

Ron Murphy, 0899-22-7166
A speech teacher can help a student
with a speech in many ways, but the
idea for the speech must be from the
students. The participants look at ways
to help students think of original ideas
and deve lop  them in to  speeches .  Tech-
niques from Edward de Bono’s book
Teaching Thinking, are demonstrated.
Some examples of students speeches
are examined.

L. Dennis Woolbright teaches Public
Speaking and Drama at Seinan
Women’s Junior College, Kitakyushu.

MORIOKA
Topic: English Through Drama
Spkr: Lawrence J. Cisar
Date: Sunday, July 4
T i m e :  1:30-4:30  p.m.
Place: Morioka Chuo Kominkan 2F

The Language Teacher XVII: 7
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Fee: Members free; non-members
¥1000

In fo : lzumi Suzuki, 0196-37-5469
Drama is one way to approach lan-
guage. Dramaallows students to under-
s tand  the  cu l tu re  o f  the  language  wh i le
getting practice in using the language
for a purpose. During this active work-
shop, participants try out various ideas
that Richard Via presented. The activi-
t ies  used  can  be  app l ied  the  nex t  day  in
the classroom.

Larry Cisar teaches at Kanto Gakuen
University.

NAGANO
Theme:Methods That Work: Ways to

Teach Language
In fo : Richard Uehara, 0262-86-4441
See N i iga ta  announcement .

NAGASAKI
T o p i c : Fun- f i l l ed  Ac t i v i t i es  fo r  Ch i ld ren
Spkr: Helene Jarmol Uchida
Date: Sunday, July 11
Time: 1:30-5:00  p.m.
Place: Nagasaki University, Suisan

Gakubu (Fisheries)
Fee: Members free; non-members

¥1000
In fo : Brian Moss, 0958-20-5713

Satoru Nagai, 0958-44-1697
Fun- f i l l ed  ac t i v i t i es  tha t  i n i t i a te  and  mo-
t iva te  s tudents  to  take the great  leap and
interact with their peers in English are
the theme of the presentation. The
teacher simply organizes and coordi-
nates the games, as the students take
the lead and play them. Exciting, pro-
vocative and sometimes humorous ac-
tivities will add spice to your present
curriculum and also help you and your
students  en joy your  t ime together  more.
English confidence-builders galore!

He lene Jarmol  Uch ida  i s  the  D i rec to r
of Little America Book Store and a re-
gional correspondent to The Japan
Times.

NAGOYA
T o p i c : Ins  and Outs  o f  C lassroom Test -

i ng
Spkr: Scott Petersen
Date: Sunday, July 11
Time: 12:30-4:00  p.m.
Place: Mikokoro Center, Naka-ku
Fee: Members free; non-members

¥1000
In fo : Helen Sai to ,  052-936-6493

Ryoko Katsuda, 0568-73-2288
Testing and tests exercise both stu-
dents and teachers. Scott Petersen will
take up traps, problems, and principles
of classroom testing, emphasizing what

testing can and cannot do. Part of the
fun  w i l l  i nc l ude  t he  pa r t i c i pan ts  t ak ing  a
“test” concerning their own recognition
of  tes t  shor tcomings .  Par t  o f  the  fascina-
t i onw i l l  becons ide r i ng  teacher expecta-
tions of tests. Petersen will also con-
sider alternative forms of evaluation in
light of test shortcomings.

Scott Petersen teaches English at
Mei toku Junior  Col lege in  Nagoya.

NARA
Topic: The Knock Down Drag Out

M e t h o d
Spkr: Theo Steckler
Date: Sunday, July 11
Time: 1:00-4:00 p.m.
Place: Saidaiji YMCA Annex
Fee: Members free; non-members

¥1000
In fo : Masami  Sug i ta ,  0742-47-4121

Bonn ie  Yonada,  0742-44-6036
Th is  workshop w i l l  i n t roduce  a  l i ve ly  and
playful collection of techniques, exer-
cises and games for teaching English
with a focus of intonation and pronun-
ciation in conjunction with movement
and actions patterns.

Theo Steckler is a part-time English
lecturer at Doshisha Women’s College.

NIIGATA-KANAZAWA-NAGANO-
FUKUI-YAMAGATA
Regiona l  Conference in  N i iga ta
Theme:Methods That Work: Ways to

Teach Language
Spkrs: Marc Helgesen (Miyagi Gakuin

Women’s College)
“Ten Activities That Work and
Why”
“Pairwork Problems, Possibili-
ties and a Few Tricks”
David Paul  (Heinemann author)
“Tra in ing  Students  to  be Act ive
Learners”
“Motivating Young Learners to
Read and Write”
Barbara Fujiwara (Doshisha
Women’s Jr. College)
“The Richness and Depth of
Suggestopedia”
Takako &  Kazuo Watanabe
(Fukui JALT)
“Does the One-Person, One-
Language Principle Work in a
Japanese Family?
Andrew Thomas (Kanazawa
J A L T )
“Training Students to Learn”
Terry Jennings (Prentice Hall
Regents)
“Video Varietus Maximus”

Dates: July 10-l 1 (Sat. &  Sun)
T i m e : Sat. 10:00 a.m.  -Sun. 4:00  p.m.



Place: Southern Illinois University-
Niigatacampus, Nakajo-machi,
Kitakanbara, Niigata
Prior notice is required for ac-
commodat ions  on  campus ,  day
care services and the free shuttle
serv ice  between the  s ta t ion  and
the conference site.

Fee: Members: 1 day ¥1000, 2 days
Y2000
non-members: 1 day ¥2000,  2
days ¥3000

In fo : Donna Fuj imoto,  0254-43-6413
Michiko Umeyama, 025-267-
2 9 0 4
Nei l  Hargreaves,  0762-80-3448
Takako Watanabe, 0776-34-
8 3 3 4
Haruhiko Shiokawa, 0262-28-
5 6 2 8
Fumio Sugawara, 0238-85-
2 4 6 8

This is a wonderful opportunity for edu-
cators from many areas to gather and
share new ideas, A new feature is our
“Potluck Presentations,” where various
presenters will make short presenta-
tions on strategies that have worked.

There will be major publishers’ dis-
plays, and a barbecue party on Satur-
day evening.

OKAYAMA
Topic: “Bee-bop-aloo” and Motivating

Students and Tired Teachers
Spkr:  Don Maybin
Date: Saturday, July 10
Place: Shujitsu High School,

Yuminocho, Okayama
Time: 2:40-4:00  p.m.
Fee: Members &  students free; non-

members ¥1000
In fo : Hiroko Sasakura, 086-222-7118
The f i rs t  par t  o f  the  p resenta t ion  w i l l  dea l
wi th  rhy thm and beat -based techn iques
to liven up your language classroom,
inc lud ing  chan t  d r i l l s  and  “echo  songs . ”
These will be followed by a variety of
methods to introduce and exploit
karaoke-style songs. The second part of
the presentation will show how “con-
structive” pressure  such  as  teams ,  po in t s
and time-limits can be used in the lan-
guage classroom. There is something
for everyone in this presentation.

Don Maybin  is the Director of the
Language Ins t i tu te  o f  Japan in  Odawara
(LIOJ).

OKINAWA
Jane Sutter, 098-855-2481

OMIYA
T o p i c : Practical Ideas for Kids Classes

Meetings

Spkr: Anthony Brophy
Date: Sunday, July 18
Time: 1:30-4:30  p.m.
Place: Omiya YMCA
Fee: Members free; non-members

¥1000
In fo : Michael Sorey, 048-266-8343
This talk will offer a variety of practical
ideas for kids classes that use move-
ment, music, competition and more, to
motivate learning and make learning
Engl ish  an  en joyab le  exper ience.  There
will also be a display of OUP teaching
mater ia l s .

Anthony Brophy is ELT consultant
with Oxford University Press.

OSAKA
Topic: Bilingualism and You
Spkr: Stephen M. Ryan
Date: Sunday, July 18
Time: 2:00-4:30  p.m.
Place: Bentencho YMCA (visible from

Bentencho JR or Subway Sta-
t i o n s )

Fee: Members free; non-members
¥1000

In fo : Jack Yohay, 06-775-0594 (w)
Bilingualism is a topic surrounded by a
greatdea l  o f  misunders tand ing and even
fear, yet most JALT members are bilin-
gua l  to  some ex ten t  and  b i l i ngua l i sm i s ,
at least notionally, the goal of many of
our students.

The presenter will give information
about bilingualism from both a global
and a Japanese perspective and about
the  ac t i v i t i es  o f  the  JALT Nat iona l  Spe-
c ia l  In te res t  Group  on  B i l i ngua l i sm.

The presentation should be of inter-
est not only to parents of (potentially)
bilingual children but also to all who
have wondered about the effects on
themselves or their students of knowing
and operating in more that one lan-
guage.

Stephen M. Ryan, of Osaka Institute
o f  Techno logy ,  ed i t s  t he  B i l i ngua l i sm N-
SIG newslet ter ,  B i l i ngua l  Japan .

SENDAI
Topic: Conservation Carnival/My

S h a r e
Spkrs: Kurt Scheibner and Local Chap-

ter Members
Date: Sunday, July 18
Time: 1:00-4:00 p.m.
Place: 141 Bldg. 6th floor (near

Mitsukoshi on Ichibancho)
Fee: Members free; non-members

¥1000
In fo : Takashi Seki, 022-278-8271  (h)

Irene  Shir ley,  022-264-6411 (w)
In the spirit of the summer matsuri

season, this meeting features presenta-
tions from Prism, a source of creative
supplementary activities. Kurt
Scheibner, Prism’s editor, will present
ways in which textbooks can be en-
hanced by Prism. There will also be a
raffle for copies of Prism. Sendai chap-
ter members are invited to make short
(15 minute) presentationsof techniques
and  ac t i v i t i es  wh ich  have  been  success -
ful in their classrooms.

SHIZUOKA
T o p i c : Japanese  Accu l tu ra t ion  Abroad

and the Return Home
Spkr: Gregory Laskey
Date: Sunday, July 18
Time: 2:00-4:00  p.m.
Place: Shizuoka Kyoiku Kaikan (from

Shizuoka Station north exit, go
up Miyuki Doori,  turn right on
Kita  Kaido)

Fee: Members free; non-members
¥500

In fo : Greg Jewell,  0559-67-4490
This presentation addresses the issue
of  Japanese cu l tu ra l  ad jus tment  abroad
and i t s  impac t  upon re tu rn  to  Japan.  The
genera l  phenomenon o f  cu l tu ra l  ad jus t -
ment is explained through methods of
t rack ing theadapta t ion  per iod and offer-
ing predictors for successful cultural
a s s i m i l a t i o n .  J a p a n e s e  s o c i a l i z i n g  i n s t i -
tu t ions and ident i ty  format ion are exam-
ined for the purpose of understanding
the  Japanesecu l tu ra l  i den t i t y  asawho le .

Gregory Laskey teaches English and
works with exchange students.

SUWA
Mary Aruga, 0266-27-3894

TOKUSHIMA
T o p i c : Expand ing  Tex tbooks :  Ac t i v i t ies

Beyond the Page
Spkr: ‘Marc Benger
Date: Sunday, July 25
Time: 1:30-4:00  p.m.
Place: Yonden Plaza 2F Culture Stu-

d i o
Fee: Members free; non-members

¥1500,  students ¥700
In fo : Kazuyo Nakahira, 0886-22-

6 5 6 6
This presentation will look at ways of
adapting textbooks to meet students’
needs in various teaching situations.
Par t i c i pan ts  w i l l  f i nd  ou t  how commun i -
cative tasks in the text can be taken off
the page, expanded, and in some in-
stances modified using materials we
f ind  in  everyday  l i fe .  The  aud ience  w i l l
be able to discover how students can

(Meetings cont’d on p.  63.)
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SRA : The Library  In A Box
Se/f paced

Self correcting

Reading development-.
in American English

for all grades

and ages.
:

Each SRA Reading Laboratory Kit contains:

+ a series of carefully graded, high interest readers

+ comprehension practice and answer keys

+ language practice integrated with error correction

Now widely used in Japan, the SRA Reading Laboratory series is

available for all ages through university. To see how your students

can benefit from this proven material,

send for our sample video, “Hey, Mom, I’m in Orange.”

; To:  MEYNARD PUBLISHING LIMITED
p-pj-iq

Ogura Bldg. 1-2-5 Nishi-sugamo, Toshima-ku, Tokyo 170
Tel:03-5394-3500 Fax:03-5394-3505

MEYNARD Name:
PUBLISHING / School:

LTD. Address:
: (School/Home)

~--~

Tel:



Conference  Calendar
To place informahon in his column. contact Masaki Oda, Dept. of Foreign Languages, Tamagawa University, 6-l-l Tamagawa Gakuen, Machida, Tokyo, 194,
Japan, phone: (w) 0427-26-8-3271, (h) tel/fax: 0423-56-2757, two months in advance of desired date of publication.

JALT Regional Conferencein Niigata
Theme: Methods that work - Ways to

teach language
Date:  July 10-11,  1993
Place: Southern Illinois University

Carbondale-Niigata  Campus
(in Nakjo-machi, 30 min. by train
from Niigata-shi)

Contact :  Donna Fu j imoto
SIU  Nagahashi Res. C-12
Nakajo-machi
Kitakanbara-gun
Ni igata  959-26
Tel: 0254-43-6413 (h)
0254-43-6205 (w)

4th International Pragmatics
Conference
Theme:  Cogn i t ion  and Communica t ion

in an In tercu l tura l  Context
Date: Ju ly  25-30,  1993
Place: Kobe, Japan
Contact: Prof. Kansei Sugiyama

Dept .  o f  Eng l i sh
Kobe Ci ty  Univers i ty  of  Fore ign
Studies
9-l Gakuen higashi-machi
Nishi-ku. Kobe 651-21
T e l :  078-794-8179
Fax: + l-078-792-9020

Fourth Annual International Whole
Language Umbrella 1993 Conference
Date: August 5-8. 1993
Place: Winnipeg Convention Centre,

Mani toba,  Canada
Contact: Val Mowez, Whole Language

Umbre l l a
#6-846  Marion St.
Winn ipeg,  Mani toba,  R2J  OK4
C a n a d a
Tel: +1-204-237-5214
Fax: 1-204-237-3426
or
Yoko Watanabe
lkue i  J r .  Co l lege
1666-l Kyome-machi
Takasaki, Gunma  370
Tel: 0273-52-1981  (w)
0273-22-8056 (h)

International Association of Applled
Linguistics (AILA)  10th World Con-
gress
Theme:  Language in  a Mul t i cu l tu ra l  So-

c i e t y
Date: August 8-15,  1993
Place: Free University, Amsterdam,

The Netherlands

Contact: Johan  Matter
Vrije Universitiet
Faculteit der Letteren
Postbus 7161
NL-1007 MC Amsterdam
The Netherlands
T e l :  +31-020-5483075

5th EARLI (European Association for
Research on Learning and Instruc-
tion)
Date: Augus t  31-September  5 ,  1993
Place: Aix-en-Provence, France
Contact: 5th EARLI  Conference Secre-

tar ia t
U.F.R.  de Psychologie  e t
Sciences de I’Education
Universite de Provence
29 Avenue Robert Schuman
1 3 6 2 1 Aix-en-Provence,
Cedex, France
Fax: +33-42-20-59-05

Communication in the Workplace:
Culture, Language & Organisational
Change
Date: September 1-4,  1993
P lace :  Sydney  H i l t on ,  ‘Sydney ,

A u s t r a l i a
Contact :  P.  0 .  Box 721

Leichhardt, NSW 2040
Australia
Fax: +61-2-330-3914

The 32nd JACET Annual Convention
Date: September 8-10,  1993
Place: Tohoku Gakuin University,

lzumi  Campus,  Senda i ,  Japan
Contac t :  JACET

1-2 Kagurazaka
Shinjuku-ku, Tokyo 162
T e l :  03-3268-9686

English Teachers Association Swit-
zerland Annual General Meeting
Date:  September 18, 1993
Place: Rapperswil, St. Gallen

Switzerland
Contact: llona  Bossart

L indaust r .  29
9524 Zuzwil. Switzerland

18th Annual ALAA  (Applied Linguis-
tics Assn. of Australia) Congress
Date: September 26-29, 1993
P lace :  Un ive rs i t y  o f  Ade la ide ,

Ade la i de ,  Aus t ra l i a
Theme: Living with Language: The

Classroom-Community Nexus
Contact: John West-Sooby

Dept. of French
Univers i ty  o f  Ade la ide
GPO Box 498
Ade la ide ,  SA  5001 ,  Aus t ra l i a
T e l :  +61-8-228-5638
Fax: +61-8-224-0464
(Head a l l  faxes:  “A t tn :  J .  West-
Sooby, French Dept.“)

International Symposium on Lan-
guage Teaching Methodology
Date:  October 4-14, 1993
Place: Beijing and Hohhot

Inner  Mongo l ia
People’s Republic of China

Contact: Dr. Stephen J. Gaies
TESOL Program
University of Northern Iowa
Cedar Falls, IA 50614-0502
U S A

SPEAQ ‘93
Date: October 20-23, 1993
Place : Sheraton Laval ,  Laval, Quebec
Theme:  The  Communica t ion  Cha l lenge
Contac t :  SPEAQ

7400 boul .  Sa in t -Laurent ,  bur .
5 3 0
Montreal, Quebec H2R  2Y1
C a n a d a
Tel: +1-514-271-3700
Fax: +1-514-948-1231

International Association for World
Englishes (IAWE)  1994 Annual Meeting
Date: March 31 -Apr i l  2 ,  1994
Place: University of Illinois, Urbana,

I l l i n o i s ,  U S A
Contact: Prof. Eyamba Bokamba

Dept. of Linguistics
4088 Fore ign Language Bldg.
707 South Mathews Ave.
Urbana, IL 61801, USA
Fax: +1-217-244-3050
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Job Information Center/Positions
TLT/Job  Information Center

Po l i cy  on  D isc r im ina t i on
We oppose discriminatorey language, poticics, and employment

practices  in accordance with Japanese law,  International  law,  and
human good sense.

Announcements in the JIC / Positions column should not contain
exclusions  or requirements  concerning  gender,  age. race,  rel igion,
or country of  or igin ("native  speaker compclency,” rather than
“British” or “American”), unless there arc legal requirements or
other compell ing reasons  for such discrimination,  in which case
those  reasons should be  ctcarty explained in the job announcement.
The  editors  reserve  the  right  lo edit ads for clarity,  and to  return  ads
for  rewri l ing i f  they  do not comply with  this  policy.

WC encourage  employers in att areas of language education lo
use  this  free service in order to  reach the widest group of qual i f ied,
caring professionals. Non-public personnel searches and/or dis-
criminatory limitations  reduce the  number of qualif ied applicants,
and arc thus counterproductive to  locat ing lhe best  qual i f ied person
for  a  posi t ion.

Please use the  form below, and Tax it  to  Harold Melville  al  075-
741-1492  (Sal . ,  Sun. ,  Mon. ,  Tues.)  or  0749-24-9540  (Wed., Thurs.,
Fri.), so that  il is received  before  the 19th  of the  month,  two months
before publ icat ion.

JIC / Positions Announcement Form
City&Prefecture e&J~~)  : Deadline (Ji$O$$ti9J  !J  ) :

-~~ _ _ _ _
Name of Institution (&%M$-‘I)  :

Title of Position (%$‘r  ;) : Full-time / Part-time (circle one) (!~f~f:/%%@l~~

Qualifications (L&g&%)  :

Salary, Benefits, and Other Terms of Contract ($fi’j., #J:~$+L@~L  rag&&f{-.)  :

Application Materials Requested (?,$I  ,?@,)  :

The Language Teacher XVII: 7
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Job Information Center/Positions
Please send all announcements for this column to Harold Melville, 7-5 Konki-cho, Hikone, Shiga  522: fax 0749.24.9540. Announcements
must be received by the 19th of the month. two months before publication. The form provided in the January, 1993, TLT must be used.

(EHIME-KEN) Matsuyama University, Matsuyama, Ehime-
ken announces  a  pos i t ion  fo r  fu l l - t ime Eng l i sh  Ins t ruc to r  beg in -
ning April 1,  1994. Qualifications: Native speaker of English
wi th  an  M.A .  i n  TEFL .  Du t ies :  Teach ing  s i x  c lasses  o f  Eng l i sh
per week. Knowledge of Japan and/or experience teaching
Japanese students would be a plus. Salary & benefits: Roughly
¥4,450,000  per year, airfare to and from Matsuyama, partial
payment of Health Insurance, ¥630,000  Research Fund, and
other benefits. Application materials: Resume, transcripts,
and copy  o f  d ip loma.  (These mater ia ls  w i l l  no t  be  re tu rned to
the applicants.) Contract: Two-year, non-renewable. Dead-
l ine :  September  18 ,  1993.  Address :  Yukio Takeichi, Regis t rar ,
Matsuyama University, 4-2 Bunkyo-cho, Matsuyama, Ehime-
ken 790, Japan. Tel: 0899-25-7111; Fax: 0899-23-8920.

(GUNMA-KEN) Language Academy, Maebashi, Gunma-ken
is  look ing for  a  fu l l - t ime French Conversat ion  Ins t ruc tor  beg in-
n ing  e i ther  October ,  1993 or  Apr i l ,  1994,  depend ing  on dec i -
s ion  o f  p resent  ins t ruc to r .  Qua l i f i ca t ions :  Shou ld  have a  back-
ground in teaching French to non-native speakers. Experi-
ence teaching and living in Japan desirable, as is some
Japanese ab i l i t y .  Must  have e i ther  a  Japanese or  in ternat iona l
driver’s license. As the staff Includes both English and Japa-
nese  speakers ,  some Eng l i sh  o r  Japanese  ab i l i t y  i s  impor tan t .
Dut ies :  P lan and teach pr iva te  and group French conversat ion
c lasses  fo r  a  max imum of  22  hours  per week.  A l l  c l a s s e s  f o l l o w
an established curriculum and use textbooks, but the teacher

(Meetings  cont’d from p.59.)

activity rather than sometimes being
confused by a series of words and pic-
tures appearing on a page.

Marc Benger is an ELT consultant
wi th  Meynard Publ ish ing L td .

TOKYO
No Meet ing Unt i l  the Fa l l  Conference
In fo : Richard Smi th ,  03-3916-9091

Wi l l  F laman ,  03-3816-6834 (h);
03-5684-4817 (w)

TOYOHASHI
Topic: Using Self-Assessment in

Placement Decisions
Spkr: Cynthia Holliday
Date: Sunday, July 18
Time: 11:30~4:30  p.m.
P lace : A ich i  Un ivers i ty ,  K inenka ikan 2F
Fee: Members free; non-members

¥1000
In fo : Kazunori Nozawa, 0532-25-

6 5 7 8
A self-assessment of students’ abili-
ties to use English to communicate is
useful in making placement decisions,
especially when used with an objec-
tive test of language knowledge. The

is free to add conversational or cultural activities. Salary &
benefits: Commensurate with degree and experience. Ap-
proximately ¥260,000  per month plus two-month’s bonus
(annual: ¥3,640,000).  Semi-furnished apartment provided.
App l i ca t ion  mate r ia l s :  Resume l i s t i ng  educa t iona l  background ,
teach ing exper ience and any le t te rs  o f  re ference ( in  Eng l ish  or
French). Contract: One-year, renewable. Deadline: Septem-
ber 17, 1993. Address: Keith Folse,  Educational Director,
Language Academy, 3-3-3 Chiyoda, Maebashi, Gunma  371.
Tel: 0272-43-7121;  Fax: 0272-23-  4683.

(OKINAWA-KEN) The English Department, Okinawa Chris-
tian Junior College announces an Assistant Professor or
Lecturer position beginning October 1,  1993 (preferable) or
April 1, 1994. Qualifications: M.A. in English Education or
related field. Ph.D. and work experience preferred. Duties:
teaching courses in Oral English, English Composition, En-
g l i sh  Read ing ,  e tc . ;  Eng l i sh  Depar tmentadmin is t ra t i vedu t ies .
Salary &  benef i ts .  two-year  cont rac t  renewable  on negot ia t ion ,
m in imum ¥250,000  pe r  mon th  based  on  qua l i f i ca t i ons .  App l i -
cation materials:CV(includeacademiccareer, jobexperience
and o ther  per t inent  persona l  in format ion) .  Dead l ine :August  1,
1993. Address. Ms. Keiko Yamazato, Chairperson, English
Department, Okinawa Christian Junior College, 777 Onaga,
Nishihara-shi. Okinawa-ken 903-01,  Tel: 098-946-1231; Fax:
098-946-t  241.

speaker demonstrates placement pro-
cedures which include self-assessment
used by an adult community English
program.  Par t ic ipants  rev iew p lacement
devices and discussion follows.

Cynth ia  Hol l iday is  D l rector  a t  Komaki
Eng l i sh  Teach ing  Cen te r  i n  A ich i -ken .

UTSUNOMIYA
Jim Johnson, 0286-34-6986
Michiko Kuni tomo,  0286-61-8759

WEST TOKYO
Yumiko Kiguchi, 0427-23-8795  (h),

0427-92-2891  (w)

YAMAGATA
Topic: Ireland in Terms of Literature

and History and Foreign Lan-
guage Acquisition and Instruc-
t ion

Spkr: Colette Reyndds
Date: Sunday, July 4
Time: 1:30-4:00  p.m.
P lace : Yamaga ta  Ka jo  Pub l i c  Ha l l  (Te l :

0236-43-2687)
Fee: Members free; non-members

Y500

In fo : Fumio Sugawara, 0238-85-
2468 (h), 0238-84-l 660 (w)

Miss Colette Reyndds is an AET at
Yonezawa Commercial Senior High
Schoo l .

YAMAGUCHI
Yayoi Akagi, 0836-65-4256
Eri Takeyama, 0836-31-4373

YOKOHAMA
Topic: Motivating Students and Tired

Teachers
Spkr:  Don Maybin
Date: Sunday, July 18
Time: 2:00-4:45  p.m.
Place: Kaiko Kinen  Kaikan (near JR

Kanna i  S ta t ion)
Fee: Members free; non-members

¥1000
In fo : Ron Thornton, 0467-31-2797

Shizuko Marutani, 045-824-
9 4 5 9

d,
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MEMBERSHIP INFORMATION

JALT is a professional organization dedicated to the improvement of language learning and teaching in Japan, a vehicle for the
exchange of new ideas and techniques and a means of keeping abreast of new developments in a rapidly changing field. JALT,
formed in 1976, has an international membership of over 4,000. There are currently 37 JALT chapters throughout Japan (listed
below). It is the Japan affiliate  of International TESOL (Teachers of English to Speakers of Other Languages) and a branch of
IATEFL  (International Association of Teachers of English as a Foreign Language).

Publications--JALT publishes The Language Teacher, a monthly magazine of articles and announcements on professional
concerns, and the semi-annual JALT Journal. Members enjoy substantial discounts on Cross Currents (LIOJ).

Meetings and Conferences-The JALT International Conference on Language Teaching/Learning attracts some
2,000  participants annually. The program consists of over  300  papers, workshops, colloquia and poster sessions, a publishers’
exhibition of some 1,000m2, an employment center, and social events. Local chapter meetings am held on a monthly or bi-
monthly basis in each JALT chapter, and National Special Interest Groups, N-SIGs, disseminate information on areas of
special interest. JALT also sponsors special events, such as conferences on Testing and other themes.

Chapters - Akita,  Chiba, Fukui, F’ukuoka,  Gunma,  Hamamatsu, Himeji, Hiroshima, Hokkaido, Ibaraki, Kagawa,
Kagoshima, Kanazawa,  Kobe, Kyoto, Matsuyama, Morioka, Nagano, Nagasaki, Nagoya, Nara,  Niigata, Okayama, Okinawa,
Omiya,  Osaka,  Sendai ,  Shizuoka,  Suwa, Tokushima,  Tokyo ,  Toyohashi ,  Utsunomiya,  West  Tokyo ,  Yamagata ,  Yamaguchi ,
Yokohama.

N-SIGs -Video, Bilingualism, Global Issues in Language Education, Japanese as a Second Language, (forming) Computer
Assisted Language Learning, Materials Writers, Team Teaching, College and University Educators.

Awards for Research Grantsand Development -Awarded annually. Applications must be made to the JALT President
by September 3. Awards are announced at the annual conference.

Membership -Regular Membership (¥7,000)  includes membership in the nearest chapter. Student Memberships
(¥4,000)  are available to full-time, undergraduate students with proper identification. Joint Memberships (¥l2,000),
available to two individuals sharing the same mailing address, receive only one copy of each JALT publication. Group
Memberships (¥4,500/person)  are available to five or more people employed by the same institution. One copy  of each
publicationis provided for every five members or fraction thereof. Applications may be made at any JALT meeting, by using the
postal money transfer from (yubin furikae) found in every issue of The Language Teacher, or by sending a check or money order
in yen (on a Japanese bank), in dollars (on a U.S. bank), or on pounds (on a UK. bank) to the Central Office.  Joint and Group
Members must apply, renew, and pay membership fees together with the other members of their group.

CENTRAL  OFFICE:
Glorious Tokyo 301, 2-32-10 Nishi Nippori, Arakawa-ku, Tokyo 116

Tel.O3-3602-7121; fax. O3-3602-7122. Furikae Account: Yokohama 9-70903, Name: "JALT"

The Language Teacher XVII: 7

6 4



W~HAN
A D D I T I O N A L  M A T E R I A L S

For further information  please contact:

GLOBALMEDIA  SYSTEMS CORP.
Telephone : 03-3433-4375
Facsim ile  : 03-3437-  1778
Address: 2-5-5.  Hamamatsu-cho,
Minato-ku, Tokyo 7105






