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—Introductiomn—

Things ar3 going well for The Language Teacher. Because of our commit-
ment to increasing the amount of content in TLT, TLT4 was published as
two issues:; a regular content-filled issue and an annual JALT News
supplement. Our once large backlog of fine manuscripts has been re-
duced to a manageable level, and now we are in a position to publish
manuscripts four to six months following acceptance. | would like to
urge readers to submit manuscripts concerning the teaching and learn-
ing of languages, both as general submissions and as submissions to My
Share. For specific guidelines, please consult the January issue of The
Language  Teacher.

This month we have a varied and timely offering. Richard Goold,
Christopher Madely, and Nigel Carter describe and comment on the
Monbusho  guidelines for Oral English in senior high schools, due to take
effect in April, 1994. In time for teachers preparing study tours abroad for
Japanese students, Barbara Johnston outlines an effective pre-departure
program. Ron Sheen proposes an “Enlightened Grammar Translation”
approach as effective for the formal language learning situations com-
mon in Japan. In our Japanese-language offering, Hiroyuki Nomoto
makes connections between his teaching of immigrants in Japan to the
work of Paolo Freire. For teachers of writing, Reed Venrick offers
specific  ideas on selective editing, and in addition has included a detailed
error analysis sheet for use by our readers, Finally, Saya Woods describes
in concrete terms how studentsin a junior college setting can create their
own newspaper and thus discover their own motivations for learning
English.

Greta J. Gorsuch
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The New Monbusho Guidelines

by Richard Goold, Christopher Madeley, and Nigel Carter

In April, 1994 new Monbusho guiddines for teaching
English in public senior high schools will come into
effect. Under the present guiddlines firdt-year senior
high school students are required to study a generd
English course cdled English I. In the second and third
years dl the English courses are dective. They are En-
glish 11, a generd English course, English 1IB, a reading
course, English IIC, a course in English composition; and
English IIA, a conversation course. In 1994, English 11B
and English 11IC will be cdled “Reading’ and ‘Writing”
respectively, and English 1A will be replaced by three
“Ord Communication” courses, cdled “A,” “B,” and
“C. These three courses will be taught from the first
through the third year of senior high school, and stu-
dents will be required to study one of them for one of
their three years in senior high schoal.

In order to complete a senior high school course of
study a student must earn eighty credits or more-one
credit is thirty-five class hours and one class hour is fifty
minutes. Credits for required subjectsareincluded in the
total. From 1994, credits for English | will be four, English
Il four, Reading four, Writing four, and there will be two
credits for each of the Ord Communication courses. In
accordance with existing regulation in Japan, individual
schools organize their own curriculum. In practice, this
means the number of English languagecourses and dass
hours taught will vary from school to schoal.

We have trandated the three sections of the guiddines
that refer specificdly to Ord Communication. At the
time of writing we know of no other English trandation
of the guiddines. All quotations are made from our own
translations. Our source is The Guidelines for Study in the
Senior High School (Ministry of Education, Science and
Culture, 1989). Where we have quoted this in our trans-
lation, we have annotated the source pages by number,
which can be referred to dong with the Japanese text in
the Notes section. In addition we shall refer to the courses
in Oral Communication throughout as“OCA,” “OCB,”

To begin with, if we summarize each section of the
guiddines, a firg impresson may be had of what the
courses am to do as a whole and how they are conceived
to be different in terms of content and student-teacher
interaction in the classroom.

The Guiddines

OCA ams to develop the listening and spesking skills
of partnersin everyday sStuations. The focusis on spesk-
ing: “Here, the purpose is especidly to try to encourage
positive oral communication.”! The term “partner” is
stressed and differentiated from the term “speaker.”
Patners enjoy informa rdaions and express their
thoughtsand fedings toexch other Theyarcexpected to
express themsdves smply, spontaneoudy and appro-

pristely, and to make assumptions about what is meant
when partners are unclear, rather than inssting on dari-
fication. There should kea baancebetween ligening and
spesking activities in the dlassroom. Suitable materids
from the junior and senior high schools should be put to
use, and vocabulary should be chosen from approved
vocabulary in junior high schoal, the five hundred words
in English I, and the five hundred new words in English
Il.

The Guidelines for Study in the Junior High School--
Foreign Languages, published by the Monbusho in July,
1989, ligts, on pages 64-69, 507 compulsory words to be
taught in junior high school. A tota of 1000 words are
actudly targeted for study in junior high schools. Text-
books currently in use in junior high schools, such as the
Sunshine English Course (Sato & Sato, 1989) and Horizon
New Course (Ota, Ito & Kusababe, 1989) series, contain
comprehensve ligts of vocabulary which include the
compulsory items. In the senior high schools there is no
compulsory vacabulary. Textbooks such as the Pioneer
English (Snowdon, Hirukawa & Y odonawa, 1993) series
should be consulted for representative word lists pres-
ently in use.

OCB ams to devdop aurd comprehenson of a
pesker’s intentions, fedings, and thoughts. The focus is
on ligening: "... the focus is mainly on listening activities.
..." 1 Sources for ligening activities may include direct
speech, reading aloud, lectures, broadcasts, and record-
ings. Importance is given to grasping gist and outline,
and ligteners are expected to question and seek darifica
tion when a spegker is unclear. Ligeners are dso ex-
pected to understand a spesker’s facia expressions and
body language and to respond appropriately. Teaching
materid should be carefully graded according to the
levd of difficulty. Teaching materids should be chosen
from the same sources as those mentioned in the sum-
mary to OCA. Preparaion for activities should be done
in dass. The preteaching of formd language and com-
munication codes is adso expected, when gppropriate.

OCC ams to deveop formd thinking and spesking
abilities. Four kinds are ligted: recitation, peeches, dis-
cusson, and debate. These are relaed to three kinds of
possible content, referred to as“problems’: factua prob-
lems, problems of values, and policy problems. Identify-
ing the main poaints of a problem, integrating them into
a coherent statement, and expressing this to an audience
arc stressed. Feelings and emotions, as well asthoughts,
should be included. Materids to be used are the same as
those mentioned in OCA. Detail is provided about de-
bating, speeches, and the stages of discussion.

OCA
Perhaps of mogt interest to native-spesker teachers of
English will bc the guidelinesto OCA, as these seem to
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correspond to what many of us are employed to do in
Japanteach  English Conversation. This term is not
used in the guidelines to OCA, but the main am is stated
as'...learning to use the kills of listening to and speaking

English in persond, everyday dtuations & home, in
school, and in society, and to express onesdf smply and
promptly.“3 In order to do this, the guidelines state that

“It is desirable to be guided by the purpose and situation
of the talk in the choice of appropriate language."*

Like the teem “English Conversation’, these date-
ments do not inform us in any detail of what is to be
taught and obvioudy cover awide range of possibilities.
The words “stuation” and “purposs” recur frequently
in tandem throughout the guidelines and would seem to
indicate that the gpproach to teaching envisaged in OCA
isthe"stuational” one. Two concrete examples are given
in OCA, in English, of a dtuation and purpose which
might support this view. They are quoted here:

A: “My mother isill in bed.”
B: "I'm sorry to hear that. Is there anything | can do?
A: “Not now. Thank you just the same."®

The itdicized parts are, according to the guiddines,
expressons of feding. The “stuation” would seem to be
two friends talking, one of whom is feding sad because
his or her mother isill. The “purposs” would seem to be
offering on€s condolences and hdp in English, and
refusing offers of hep in English.

The second situation isintroduced by the guidelines as
follows: “It isimportant to set the scene for real encoun-
tersand to take the initiative in thinking about topics and
techniques to practice them. For example, when mesting
someone for the first time, what kind of appropriate
language is there for this dtudion-in smple English,
what should you say on the phone to someone, etc.? An
example of a tedephone conversation follows*® And
hereitis:

A: “Hdlo”

B: ‘Hello. Thisis Taro. May | speak to Jane?”
A:“She'sout. I'm sorry.”

B: “I'll call again soon.?

The “stuationa” gpproach to teeching English com-
municatively may not be as popular now as it once was.
Doubts have been raised about the soundness of its
pedagogica foundaions. It is debatable whether  a dy-
namic activity like human communication can be en-
tirely broken down into stuations that can be practiced
in the classroom, and the usefulness of much situationa
language presented in textbooks can be questioned.
Deding successfully with everyday stuations often re-
quiredittlein the way of spesking sKkill. In a supermarket
people don't need to ask how much things are, and for
travelcrs doroad a tourist phrase book will be adequate
for many of the Stuations they find themsdves  in.

Putting these considerations aside, it is noteworthy
that the guiddines offer no practical alvice on how to
teach “situational” English. Though reference is made to
meterid in use in junior and senior  high schools, no
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connection is made with how it might be used in teaching
OCA. A number of posshilities do present themsdlves,
and they are worth looking at.

There is a wide sdection of textbooks, and audio and
audio-visud materid available in Jgpan that can serve
the needs of teachers implementing the OCA guiddines
in 1994. Situationscan be presented and practiced through
a variety of written texts, taped conversaions, and vid-
€0s, in addition to worksheets, drawings on the black-
board, mime, and other forms of expression that teachers
are resourceful enough to produce. A lesson might begin
with students waiching a short video sequence and
doing a true or fdse exercise to test their comprehension
of it. Teachers might then highlight the target language
“function” for the lesson and drill it. Students might then
do awritten exerdse-a gap fill for example-to practice
the new language for grammaticd, syntactic, or other
purposes. They then might work with a partner, repro-
ducing the dtuation in the video ordly, or cregting a
smilar one of their own. Findly, they might do a role
play of the stuation.

If thissounds all too familiar to many readersit would,
in most Japanese high school classrooms, perhaps, be
extremdy drange. “Studions’ lend themselves to re-
hearsds and role plays when they are in classrooms and
these can be simulating for students who usudly only
have a passive role in class. But for severd reasons we
have found practicing “stuationd” English in this way
doesn't work in the long run. At a fundamenta leve,
when formulaic English can be practiced-How are you?
I'm fine. How are you?-using role plays and rehearsing
lines of script may be judtifidble. It becomes less s0 as
students are required to think about the language and
talk to others in it. Teaching by role play and rehearsd
more often than not requires students to memorize, or
seems to intimidate them into memorizing, chunks of
language. Role plays, perhaps, come back into their own
when students are advanced enough to cregte their own
scripts. Thisis not thecasein senior high school, and time
can be spent preparing students for a role play that may
not be very useful in the firgt place. Teachers dso haveto
consider how effectively they can monitor on their own
up to 40 students engaged in role plays and rehearsals.

Instead of role plays, teachers might like to consider
interview-type activities in which students decide on an
everyday topic to ask a partner about-say, television
programs. Students might be prompted to make a list of
written questions first, which teachers can check, before
the spesking activity begins. Approaches of this kind,
where some degree of preparation for speaking activities
is undertaken by students, would seem inevitable given
the elementary spesking skills of most of them. Using
modd  conversations in textbooks for this purpose might
bc attractive to Japanese teachers. Chora repetition of
texts with the teacher as role modd and chord reading
are saples of English teaching in high schools here. Pair
work reading of prepared didogues involves only a
modification of thisteaching methodology and, no doubt,
will bc useful to Japanese teachers of OCA. The danger
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IS, perhaps, that OCA classes will come to resemble
standard English classes in Japanese high schools, where
repeeting and reading doud ae lesson accomplish
ments rather than preparatory stages towards the fulfill-
ment of the guiddines aims. The writers of the guide-
lines seem to recognize such adanger. They say, "...rather
than partners spesking about prepared topics..it  is im-
portant that they communicate their thoughts, fedings
and opinions etc. of the moment to each other."8

A certain conflict of purpose may be gpparent here.
While teachers are required to set the scene for classroom
action, in other words prepare students for classroom
activities, the guidelines also seem to be suggesting a sort
of conversationd free-for-al. Perhaps theungtated point
the guiddines are making here is that the more sponta
neous and fluent spesking practice becomes, the better.
Unfortunately, the guidelines do not make any concrete
reference to classoom activities that might encourage
greater spontaneity and fluency.

In our teaching situation werecently obtained permis-
sion to obsarve our Japanee colleagues teaching En-
glish. Between us, we obsarved  gx different teachers
over six fifty-minute periods. The relevance of that expe-
rience to this article is that none of the teachers had any
idea of what to do with the audio tapes they perfuncto-
rily played in classes. They were switched on like station
announcements and signdled  the gpproach of the next
gtage of the lesson, which began when teechers switched
ther tapes off. The classes we observed, some three
hundred minutes of them as awhole, contained lessthan
one minute of spesking pair work, which took place in
just one class. All the classes we observed had, according
to exiging guiddines, some ligening and spesking ob-
jectives.

The trap into which native speaker teachers might fal,
in consdering what the guiddines to OCA mean, and
how they might be implecmented, is that OCA classes
should somehow come to resemble the communicative
English classes that we are used to teaching. It is perhaps
more redidtic to believe that, as suggested earlier in this
atide, the reading doud and repesting methodology
will survive the trangtion to the “communicative’ class-
room in Japanese high schools. Peges  of “stuationa”
dialogues, such as those presented in these guidelines,
do, after dl, lend themselves to just such an approach,
and Japanese teachers and students will fed comfortable
withiit.

Condlusion

The way in which the guidelines to OCA are imple-
mented may depend not only on what Japanese teachers
and students fed comfortable with but aso on the sense
of direction the guiddines can give teachars. A criticd
reading of them raises issues relevant to teachers of
communicative English in Japan, and we have tried to
present a few of them here. There are others we have not
mentioned. For example, how relevant are the everyday
situations of Japanese high schoal students to the every-
day situations they might encounter in English-speaking

countries? Do the guidelines consder these foreign Situ-
aions? Are they intended to? Have the guidelines red-
idicadly conddered the English-language needs of Japa
nese citizens who will visit or reside in English-spesking
countries? What will motivate Japanese high school
students to tak spontaneoudy about their everyday
experiences in English in a Jgpanese high school dass
room? Why don't the guideines focus on everyday
gtuations that require speaking skills, such as making
telephone calls? Are the two examples of situations given
in the guiddines meant to suggest that the idea of a
Stuation should be limited to persond tak between
friends? How is a persond, everyday Stuation to be
defined so that indruction and practicecanberelevant to
students  individually?

The guidelines provoke these questions but do not
seem to offer any answers. Perhapsit is not their function
to do so. If that is true, teachers who go into classes
accustomed to having answers may find it difficult to
teech OCA if they are required to.

In upcoming issues of The Language Teacher we shall
congder in more detall the guidelines to OCB and OOC
suggest ways in which they might be implemented, and
discuss, within the stated objectives of the guiddines for
Ord Communication as a whole, how the courses could
be integrated to produce an effective ord communica
tion study program for senior high school students.
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Conducting Effective Pre-Departure
Orientations for Japanese Students
Going to Study Abroad

With the high demand for learning English in Japan,
many schools and colleges have exchange programs
with schools in  English-speaking  countries.  Each  year,
thousands of Japanese students study abroad for peri-
ods ranging from afew weeksto one year. It is common
practice in Japanese schools to have a group leader
accompany the students from Japan. Although pro-
grams vary, there is important orientation to be done
before students leave Japan. Thorough preparation
will benefit everyone involved, regardless of the host
country, the duration, the group size, or the type of
schools involved. During the orientation, the leader
can greatly influence the students and do much to-
wards the success of the program. This paper deals
with what should be included in the orientation, with
the aim of helping group leaders have a positive expe-
rience abroad with a minimal amount of problems.
This paper is based on the author’s experience of lead-
ing two groups of Japanese college students (one for six
months and one for three months) to study at a lan-
guage school in Cambridge, England.

The aim of the orientation isto alleviate any stress
and anxiety that may be experienced by Japanese stu-
dents visiting aforeign country for the first time. Cul-
ture shock and unrealistic expectations can lead to
frustration and disappointment and these factors can
be addressed and discussed prior to departure. The
group leader should consider including the following
areas during the orientation period.

Getting Acquainted with the Group and Group Dy-
namics

Thefirgt step of the orientation isto facilitate the group
in becoming comfortable with the leader and each other.
During the first session, ice-breakers and games are
effective ways to promote good group dynamics and
hel p the leader and the students become acquainted with
one another. For example, to memorize names during
the first session, | use a game (sometimes known as
“Round Robin") in which thestudents sit in acircle. Each
student states her name and something she likes. This
continues around the circle, and each student repeats the
information of all preceding students.

To learn more about the students, | have the students
interview each other in pairs, then tell the group about
their partner. Another common warm-up activity is
“Find Someone Who...” (Klippel, 1984) which allows
the students to mingle and exchange information. For

by Barbara Johnston
Tokai Women’s College

this activity the leader prepares a list of 10-15 items
such as, “Find Someone Who... has been abroad; likes
rock music; has abirthday in March,” etc. The leader
should choose activities that are non-threatening, re-
veal something of the students' personalities, and above
all, are enjoyable. Among the wide variety of resource
books available, Maley & Duff (1982) and M oskowitz
(1978) are two othersin which | have found effective
warm-up activities.

It isimportant to develop afriendly, positive atmo-
sphere early in the course so students feel free to
discuss any matter with the leader and with each other.
Any negative feelings among group members can put
a strain on the overall experience and should therefore
be dealt with immediately. Should the leader notice
any student who does not seem to be actively partici-
pating in or accepted by the group, it is necessary for
the leader to involve that student as soon as possible.
This can be done through group activities in which the
alienated student is considered an equal and a valuable
team member, and in which the focus is on completing
atask enjoyably.

If there is a conflict between students, the |leader
should be sensitive to it and try not to exacerbate
matters by, for example, having two unfriendly stu-
dents work together against their will. Personal quar-
rels may not seem serious in themselves; however, in a
group-oriented culture like Japan’s, they can become
paramount for the group. An example of this occurred
with my first group when two of the students had an
argument over their Christmas travel plans. The entire
group split into factions based on their beliefs of who
was at fault. The negative feelings eventually dissi-
pated after everyone had successful holidays; how-
eve, there needed to be careful planning of group
activities prior to that to keep the negative feelings
from being disruptive.

In addition to the warm-up activities, the students
can fill out a questionnaire (in either English or Japa-
nese, at the leader’s discretion) which provides the
leader with an idea of their expectations about the
program (see the sample form provided). This form
should include questions about why the student wants
to go abroad and expectations of the experience. This
requires the student to reflect on the situation, and it
aso gives the leader an idea of what to address during
subsequent sessions. It is particularly useful to get
Japanese students to express themselves in writing, as
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they are probably not going to share their thoughts
freely in a group discussion.

Expectations about the Program

Discussing the expectations of the studentsis per-
haps the most crucial aspect of the orientation. After the
students have had the opportunity to consider their
upcoming program individually, it is then helpful to
have a group discussion. The purpose of this discus-
sion is to check if their expectations are redlistic. | take
the information from their questionnaires and make an
anonymous list of their concerns/expectations on the
blackboard for al to see. Another way to make alist of
concerns/expectations is to have the students write
ech of their concerns on a card, using two colors of
cards to represent positive and negative expectations,
which can then be displayed in two lists for discussion.
This presents the opportunity to discuss a wide range
of topics, such as homestays, classes, travel, and com-
municating with native speakers. Many of the items
can be cleared up simply by the |eader saying what is
or is not realistic. There are bound to be items that are
not so easily explained; however, it is helpful and
reassuring for the students to know that other students
have similar concerns.

During this session, the leader may answer the ques-
tions that arise or inform the students that the questions
will be dedlt with at a later date. In the case of my first
group, therewere so many concerns expressed about
homestays that | chose not to address them, but told the
students we would devote the following session exclu-
sively to those matters.

After learning the students' expectations of the pro-
gram, the leader will have a much clearer idea of what
needs to be covered during future sessions. The leader
needs to create a syllabus for the orientation program
in accordance with the time constraints, yet also re-
main flexible to accommodate the individual needs of
the group.

Information about Classes Abroad

Information about their academic life will aso help
studentsavoid disappointment.Theleader should find
out whether students will be studying in a multi-
national class or separately in an all-Japancsc class,
whether they will be graded, whether they will be
cxpected to attend all classes, and whether they will
have time to travel.

What is expected  of Japanese college students in
Japan is different from what is cxpectcd of students in
wedern  schools, therefore it is beneficid to discuss the
importance of class participation, punctuality, and
homework. Haji (shyness) isamajor cultural difference
that precludes speaking out and expressing opinions,
and may cause difficulty for the students while abroad.
Japanese  students should be aware that active partici-
pation is encouraged in class, and that their reluctance
to participate may be misinterpreted as a lack of effort,
interest, or understanding.
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Students must be encouraged to ask questions when
they do not understand something while living in a
foreign culture. The leader should constantly check
that the students understand all that is said during the
orientation and train them to speak out if something is
unclear. This can’simply be phrases such as Excuse me?
Could you repeat that? The leader should can also give
positive reinforcement for anything the students say in
English and make them aware that in western schools
it is often better to say something incorrectly than to say
nothing, and making mistakes is essential to mastering
English. It isalso useful at this point to discuss how
much their English will improve depending on the
length of their stay and their effort, again, to avoid
unrealistic expectations.

Living Situation

The goal of thehomestay  preparation isto prevent
unhappiness and the desire to change families after
arriving. Japanese students generally expect to have a
host family with a mother, a father, small children, and
a pet. Students must be prepared for other types of
households and understand that they may be treated as
a family member or simply as a boarder. Among the
hosts of my two groups there were single parents (male
and female), a single elderly woman, and British citi-
zens who had emigrated from other countries. If stu-
dents are encouraged to keep an open mind and are
aware of the homestay possibilities, much disappoint-
ment can be avoided.

The leader should inform the students of all informa-
tion available regarding living conditions. Will they be
doing homestays or living in a dormitory? Alone? With
a roommeate? If so, Japanese or non-Japanese? What is
the cost of room and board? Can they expect to do
things with a host family in their free time?

The students should be familiar with the general
household customs of the host culture and be sensitive
to the host family’s habits. This includes understand-
ing the importance of helping with the housework-
something that is not always expected of them at home
in Japan and therefore needs to be directly addressed
by the leader. Helping with the housework not only
promotes good relations with the family, but also al-
lows the student more contact with the family and
opportunities to speak English. It is particularly impor-
tant for the student to be helpful if the homestay is free.
Upon arrival, they should learn the household rules
regarding washing, use of hot water, meal times, quiet
times, and so on.

General Background/Appreciation of the Host Culture

The amount of time spent on learning about the host
culture will depend  largely on the length of the orien-
tation class. Students should at least be familiar with a
map of the country and essential facts regarding the
climate, food, institutions, and daily life. To draw the
students’ attention to their present knowledge of the
country, the lcadcr can have them draw a map from

June 1993
9



s=

L

Q)

B AP TR e
S L}E_LA\E:C

J

L

memory and brainstorm things they know about the
culture. The students can then do research on the
country during or outsideclass. If there is enough time,
students can research various aspects of the culture and
make presentations and/or posters for the class. If the
leader has been to the country before, slides or photo-
graphs are useful. This is also the time to discuss
customs that are new to the students, such as tipping.
Students should realize that their knowledge of and
interest in the host culture will be apprcciated by others
when abroad, as well as enhance their experience.

Cross-Cultural Observation Skills and Culture Shock

Some general discussion or explanation about cul-
ture shock and its vaious phases should be covered in
the predeparture orientation. This includes what cul-
ture shock is, why people experience it, and the upsand
downs involved in the experience. The leader should
stress the importance of keeping an open and objective
attitude when observing another culture. Thisis not
only an opportunity for the students to view another
culture, but to acquire a better understanding of their
own aswell. | found many practical ideasin the mate-
rials presented by the Experiment in Internationa Liv-
ing for their group leaders (1984).

Homesickness is one symptom of culture shock and
a perfectly natural aspect of any overseas program.

Johnston

However, there are healthy limits to it. Students should
be encouraged to keep active while abroad and at the
same time take care of their health. The leader should
discuss jet lag before going abroad to help avoid health
problems caused by lack of sleep or poor eating habits.
The students will feel stronger emotionally if they are
physically well.

Miscellaneous Details

This is the opportunity to discuss what to bring,
safety while abroad, home-school rules, and to address
other unanswered questions. Regarding what to bring,
the students must know passport and visa require-
ments, how much money they will need, what type of
clothing and gifts to bring, luggage restrictions, and if
they will need an international student identification
card for discount prices. It is a good ideafor students to
bring some photographs of their family and life in
Japan, as well as some traditional clothing if sece
permits.

Home-school rules regarding travel and driving
should be clearly stated before going. If the students
will be using bicycles, then bicycle safety needs to be
taught. It is highly advisable that students not be per-
mitted to travel alone and that they alwaysinform the
leader and the host family when going away from the
home area. Students should know what to do in case of
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Sample  Questionnaire
(to be given in English or Japanese)

Name:

Address:

photo

Phone  number:

Personal Information : ’
1 What are your interests/hobbies?

2. Describe your family.
3. Why do you want to study abroad?

Expectations about the Program

What do you expect your English class in (program site) to be like?
What do you hope to learn in (duration of program)?

What is your image of the school?

What kind of friends do you hope to make?

How will you improve your English?

What kind of host family do you expect to have?

What kind of host family do you want to have?

What do you hope to do after class and on the weekends?

With whom do you expect to spend your free time? (e.g. foreign classmates, Japanese friends,
teachers. host family, etc.)

10. What would you like to do in this preparation class?

OoNou s wn

Travel
1 Have you ever been to a foreign country?

2.  Have you ever been away from your family for (duration of program)?

3. Have you ever traveled without your family in Japan?

4. Where would you like to travel while in (host country)?

5. Would you like to travel alone, in a small group or with a tour group in your free time?
6. Do you enjoy trying different foods?

Health

1. Do you have allergies?

2. Do you have any illness or special medical condition | should know about?
3. Do you get sick often? (e.g. colds, stomachaches, etc.)

4:  Are you taking any medication?

: References
theft, passport loss, or |Ilness,_ and to caty emergency Fantini, A. (Ed.), (1984). Cross-cultural orientation: A guide for leaders
contact numbers when traveling. and educators. Brattleboro, VT: The Experiment Press.

Klippel, F. (1984). Keep talking. Cambridge: Cambridge University
Conclusion Press.
: Maley, A. & Duff, A. (1982). Drama techniques in language learning.
It hes been my  expenence thet - mogt problems occur Cambridge: Cambridge University Press.

when the students have unrealistic expectations and Moskowitz, G. (1978). Caring and sharing in the foreign language class:
their fears have not been propeﬂy addressed prior to A sorcebook on humanistic techniques. Rowley, MA: Newbury
departure. But if the above areas are dedt with and the Hase

group leader conveys enthusiasm and confidence  Note: Cross-Cultural Orientation: A Guide for Leaders

throughout, an excurson abroad should prove a posi- and Educators, cm be obtained through The Experiment in
tive experience for al concerned. International Living, Brattleboro, Vermont, 05301, U.S.A.
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An EGTM: What Is It?

he grammar translation method (GTM) has be
I come something of a dirty word in recent de
cades largely because it hasbeen stereotyped
by the exceses of the method (Howatt, 1984). This is
particularly so in Japan where the version known as
yakudoku (Hino, 1988) has dominated the educational
scene. Such stereotyping has resulted in prejudicial
conclusions which ignore the potential for adaptation
that aGTM provides. It will be argued here that what
| shdl cdl an enlightened grammar trandation method
(EGTM)t  offers a visble means for Japanese schools to
reconcile the need to meet the requirements of an
extremely formal examination system and the de
mands of Mombusho for change in the form of a more
oral orientation.

General Considerations

Before going into the details of an EGTM, | should
clarify the position | take on afundamental theoretical
issue which concerns the nature of forma foreign lan-
guage leaming (FFLL). Anunderlying premise of con-
temporary communicative methodology is based on an
important  degree  of equivdlence between  fird and for-
egn language acquistion. It is, therefore, assumed that
ifoneallowsstudents to experience appropriate comre-
hensible input, they will, to a degree, internalize the
gammar and leis by means of a cregtive condruction
process, just as they do in the L1 | find such an argument
unconvincing because of several fundamental differ-
ences between the available evidence of the two pro-
ceses, the most important of which ae (@ the gened
lack of success of L2 leaners as compared to the dmodt
total success o L1 leaners () the necesdty for ingtruc-
tion in FFLL compared to its redundancy in the learning
of an L1, and (c) the presence of fossilization in L2
learning as opposed to its absencein the learning of an L1
(for a detailed discussion of this position, se Bley-
Vroman, 1983). Given theee difforences, the more plas
sible option would be to consider formal foreign  lan-
guage learning as belonging to the domain of generd
cognitivemechanisms,aposition termed by Bley-Vroman
(1988, p. 55), the “Fundamental Difference Hypothesis.”
From such a stance, one would regad FFLL as one
would the learning of any other new skill. This is not to
deny, however, the fact that naturaistic acquisition of an
L2 can take place given appropriate circumstances. It is
simply argued here that the typical Japanese classroom
and the associated educational needs provide a situation
which is far from appropriate thereby rendering inapt a
communicative methodology bassd on the premise  of
naturalistic acquisition.

On this basis, | assume that the essentials of FFLL
entail the understanding of the underlying principles

by Ron Sheen
Tottori  University

of aforeign language, and the committing to memory

of its formsand the practicing of thecombiningof those
forms according to those principles to produce some
degree of fluency in the four <ills Furthermore, | teke
the position that given the limited contact hours and

class sizes in most FELL, acquisition in the Krashen

sense of the term (Krashen, 1987) in any meaningful
way cannot take place. These considerations combined
with fectors rdlaed to the Jgpanee school system lead
me to suggest that an EGTM is a desirable method to
develop in Japanese schools.

The Method

As far asthe underlying principles of an EGTM are
concerned, of primary importance is the assumption
that it is desirable to understand the form and meaning
of structures and words before using them, and that
thisnecessaryunderstandingcanoftenbestbeachieved
by means of explanation and translation. However,
other effective strategies for achieving these ends are
by no means out of the question, for an EGTM is
eclectic. Nevertheless, as explanation in the L1 and
translation are essentials of the method, teachers need
to have a working knowledge of Japanese.?

The principle of understanding language preceding
itsuseis, of course, contrary to practicein functional
and communicative methods in which a new form is
presented as part of atext and is often not taught
explicitly. I am not aware of any research which dem-
ondrates that this is the mogt effective method. never-
theless, for decades now, teachers' training colleges
have indoctrinated new teachers with this approach.
Furthermore, it is reflected in the vast magjority of
course  textbooks.

Relateed to the principle of understanding language
prcecding its useisinitially emphasizing oral use of the
language. There are two reasons for this Fire, there is
the need to overcome students’ reticence to speek in
class, and second,  because of the non-phonetic  English
selling  system, it is better that the pronunciation of
forms be learned before the written form in order to
prevent the latter having a nefarious effect on pronun-
ciation (s Hawkins, 1971, for support for this).

Thisinitial oral introduction is of great importance
inan EGTM for it constitutes aradical departure from
the GTM practised in Japan in which English is taught
with students seldom having the opportunity to speak
creatively in class.3 However, given the Mombusho
initiative (8 Mombusho, 1983) requiring a more oral
approach, any methodological reform must comply
with this ned.

In addition to oral language introduction, exemplifi-
cation and practice of new forms, general classroom
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communication and, ultimately, simple explanation
would be ideally in English.

Teaching the Present Progressive and Simple Present

As ameans of providing substance for discussion, |
will take the teaching of the present progressive (PP) in
English and will assume that the students have already
learned the simple present (SP).

The most accessible meaning of the PP is that of
indicating ongoing action. It lends itself initially to
teaching by demonstration using the strategies we are
all aware of. With minimal or no explanation, one can
quickly reach a point where students are able to use it
in simple question and answer situations with pictures
producing exchanges such as:

What is he doing? He is swimming.

with variation in subjects providing for practice of all
the verbal forms.

It isanatural tendency for learners to equate what
they have learned with something they see as equiva-
lent intheir own language. The obvious equivalent of
this particular use of the PP is the te iru form in Japa-
nese. The association of the two forms would be made
explicit by explanation and translation exercises. This
will, however, pose an immediate problemin the mind
of the learners. In their learning of the SP by the EGTM,
they will have learned that the SP in English is used to
cxpress habitual actions such as | go to school by bicycle.
However, they will also have learned that this is ex-
pressed in Japanese by the te iru form as in Gakoo ni
jitensha de itte imasu. Thus, with the introduction of the
PP, they now know that both the PP and the SP can both
be equivalent to the te iru form, thus creating the classic
scenario for producing errors--one form in the L1
having two different equivalentsinthe L2.

At this point there is a clear need for explanation
which will necessarily be in Japanese. However, | en-
visage course books containing such explanationsin
Japanese and English in order that teachers who are
less than fluent speakers of Japanese might use them.
They would help the students to understand that
whereas in Japanese the te iru form is used both for
ongoing and habitual actions, English usesthe PP for
the former and the SP for the | atter. There would then
follow oral practice entailing differentiation of the two
usesin English. This might take the form of question
and answer exchanges such as the following:

What is she doing at the moment? She is cleaning the
house.
What do you do every Sunday morning? I clean my room.

and the use of pictures presenting both ongoing and
habitual actions, and inviting students to both ask and
answer questions about them. Consolidation would then
be provided in the form of written exercisesincluding
gapped sentences and tranglation in both directions.
At this point, it would be appropriate to bring in
those particular te iru uses which require an SP in
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English but which refer neither to habitual action nor to
ongoing action. They are motte imasu (possess), oboete
imasu (remember), shitte imasu (know), and sunde imasu
(live). They are exceptionsto the rule but have ahigh
functional load. Students must, therefore, become fa-
miliar with their English equivalents.

Later in the syllabus, another meaning of the PP
would be introduced: the prospective future in such
utterances as I'm going to play tennis tomorrow. The
expression of future time poses a problem for Japanese
speakers for they do not have a function-specific form,
using instead the SP as in Ashita, tennis o shimasu or
expressing it lexically with tsumori. They, therefore,
have to learn forms which they cannot easily relate to
their own forms. In the present GTM and, for that
matter, in many non-GTM  courses, the simple future
with will isthe first one to be introduced. | disagree with
this strategy as in the situations encountered in the
classroom, at least, the going to form has a greater
functional load. Furthermore, because the future with
will is taught first, many students can never escape its
influence. They, therefore, frequently use will instead
of a progressive form.

The introduction of the going to form presents no real
problem in terms of meaning. It lendsitself initially to
oral exemplification as in Tomorrow, I'm going to play
shogi. Once the meaning is clear, one can pass quite
naturally to questions such as, What are you going to do?
which most students find reasonably easy for they
have already |learned the appropriate forms of the PP.

In order to make sure that there is compl ete under-
standing of this form, there should be explanation in
Japanese of its use. Such explanation would stress
particularly the fact that the going to form is used to
express an intention that is already decided upon. This
can then be followed by written exercises including
tranglation. It will, of course, be necessary to introduce
the future with will a a later time when it will be
necessary to explain the difference between the gram-
matical meaning of the two forms.

Somewhat later in the syllabus, it will become neces-
sary to differentiate the use of going to and the PPto
express future intention asin the pair:

I’'m going to play tennis tomorrow.
I'm playing tennis tomorrow.

The difference is quite subtle. It, therefore, neither
lends itself to initial oral exemplification nor to some
problem-solving strategy. In an EGTM, the teacher would
simply resort to explanation in terms of degrees of cer-
tainty. One might render it more accessible to the stu-
dents by relating it to some Japanese form showing that
where one can use kanarazu (meaning “certainly” or
“surely”) in Japanese, the PP is preferable to the going to
form? Howcvcr, at the time of thisinitial introduction,
one would have quite limited aims. One would be quite
satisfied if students can learn that both forms may be
used to cxpress future intention, leaving active differen-
tiation of meaning to a more advanced level.
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At a more advanced stage in the syllabus, one would
introduce the third meaning of the PP, that of indicat-
ing a temporary situation as in At the moment I'm living
in an apartment be | can’t find a house or My son is studying
law at Harvard. This particular meaning should present
no real problem for Japanese students as where we use
it in English, Japanese uses the te iru form. They would,
therefore, tend naturally to use the PP. However, al-
though students may use it correctly, it is quite feasible
that they do so unwittingly. In many courses, one
would be content to leave it at that. However, with
more advanced students with more ambitious aims,
one would need to explain the reasons why one uses
the PP in such situations. It is in such cases that trans-
lation of longer texts provides such a useful means of
providing practice in making the distinction, for one
needs the longer texts to create the necessary contex-
tual and situational information on meaning.

Needless to say, | have given here only the bare
outlines of how one would approach the teaching of
one particular grammatical form in an EGTM. | assume
that it is understood that as in any well thought out
syllabus, the introduction of any new form is sup-
ported by its usc in the texts for all four skills. Further-
more, in future lessons on other forms, this particular
form will be an integral part of texts and will be used in
future warm-ups and conversation.

Vocabulary

An integral part of any method is its approach to the
teaching and lerning of vocabulary. The introduction of
communicative methods has had a striking effect on this
particular aspect. It has now become received wisdom
that vocabulary should be learned inductively. It is as-
sumed that it should be acquired through reading and
listening without conscious attention to the meaning of
individual words, and that this is more effective than the
useof word ligtsand translation equivalents. The follow-
ing statement (Judd, 1978, p. 73) typifies the position:
“Words taught in isolation are generally not rctaincd. In
addition, in order to grasp the full meaning of a word or
phrase students must be aware of the linguistic environ-
ment in which the word or phrase appears.” McCarthy
(1984) reflects this view in offering the following advice.
‘The habit of viewing words as isolated semantic prob-
lems to be resolved by definition isonc best discouraged
from the start of the beginner course” (p. 16). It is quite
remarkable that statements such as these are made in the
literature without any empirical support. Nation (1982,
p. 22) demonstrates this on the basis of a survey of
research into vocabulary teaching and learning. With
paticular reference to Judd's position, he dates: “In  fact,
we know that ‘words in isolation’ are retained very well
indeed, both in large quantities and over long periods.”
Support for this is provided in varying degrees by Seibert
(1930), Cohen & Aphek (1980), Tucker, Lambert & Rigault
(1969), and Sheen (forthcoming) who have shown that
learning words initially in isolation by means of defini-
tion and trandlation equivaents is more effective than an
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Based on such support, an EGTM would make sys-
tematic usc of word lists with translation equivalents
and memorization work. However, it is of crucial
importance to note that such learning of individual
words would necessarily entail the understanding of
how a particular word is used in discourse. It is,
therefore, wrong to equate word lists with words in
isolation. The general meaning of a particular word is
given by means of the list as in a dictionary. However,
this is only the first step. There aso has to be provision
for the teaching of variation in meaning and
collocational rules. For example, students may first
learn the verb meet on the basis of the Japanese equiva
lent au. However, they must also learn that whereas
the object of au takes ni, the object of meet takes no
preposition. Subsequently, they would learn of those
situations where meet is not appropriate as an equiva-
lent of au as in, for example, those cases where see is the
correct verb to use.

This approach to learning vocabulary is radically dif-
ferent from the present yakudoku (Hino, 1988) in which
there is a tendency for students to learn simply one
equivalent of a word without understanding its whole
range of meanings and its collocational constraints.

Conclusion

| have argued in this article that given the Japanese
examination system, there will continue to be a need for
teaching methods which prepare students for such tasks
as translation. However, at the same time, Mombusho
initiatives make it desirable for schools to place more
emphasison oral skills. | argue that the establishing of an
EGTM would allow schools to satisfythese two needs. It
would do so by placing an emphasis on oral presentation
of new material and oral practice thereof before moving
onto written work. Furthermore, a guiding principle of
the method would be the understanding of grammatical
rules which would be achieved by the use of the whole
range of teaching strategies. However, necessarily, these
would include explanation of differences bctween the L1
and L2 and trandlation. This proposal will be regarded by
many as reactionary and constituting a step backwards.
1 imagine that such people will regard all that has been
introduced in the name of functional and communica-
tive methods as progress. | do not, athough | would not
wish to deny there have been positive contributions from
such sources. In fact, | take the view that most innova-
tions are two=edged swords, having both their negative
and positive aspects. In another era, GTM was an inno-
vation just as communicative methods are now. Within
the constraints imposed by the Japanese educational
gydem, | would suggest that an EGTM is a viable means
of combining the positive contributions of both.
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Selective Editing

Over the past decade, research has indicated that exten-
sve written error correcion on ESL writing is ineffective
(Semke, 1984; Zamd, 1985). Students may not read or
understand an instructor’'s remarks, and in some cases
may smply look for the grade and ignore the instructor’s
comments (Burkland & Grimm, 1986).

Despite the reasons not to correct, however, ESL com-
postion indructors continue to labor over writing as
sgnments for various ressons, including tha many Su
dents sure of the presence of erors in the writing, fed
neglected when an assignment is returned that is rela-
tivly unmarked. Of course, in addiion to proving the
instructor’s existence, correction also justifies the
indructor's job  (Leki, 1990).

This article, acknowledging that many writing in-
gructors will make corrections, focusess on eror  correc-
tion for out of class writing assignments, and Suggests a
method to cut the workload of awriting instructor, as
well asto increase ESL writers' awareness of weak areas.
| cdl this method “selective editing.”

Selective Editing

Over the semesters, I’ ve classified the chief learner
errors, which | lig in the matrix appearing a the end of
this aticle. | make no clam to making a complete ligt of
learner erors, only the key ones according to my experi-
ee To emphasize mgor erors and to kegp the proce
dure convenient, | aso keep this matrix to one page for
each student per semester. As can be seen, this list
includes the most general errors, such as "assigned task,”
to the most loca, such as “articles” Putting error caego-
riesvertically to the left, | list the semester's weeks horizon-
tdly across the top (2 through 14, assuming that the firg
papers will be tuned in during the second week).

While reading the fird assgnment, | markeverything
I think needs to be noted and make a check for every error
in the corresponding category. | do thisto determine
where the errors group. During the subsequent conferencing,
| discuss with students the matrix and categories and
show students where the main problems exist in their
writing and how they can be solved. One reason to
involve learners in the editing process is that student
writers too often have no idea of where the writing can
improve. Selective editing, then, helps both the ingruc-
tor and students focus on key erors

However, during the following weeks when students
turn in papers, |, avoiding marking errors in general,
underline just one category of eror to mak under  exh
sction of the matrix, and give back the papers letting
students take the responsibility of rewriting. Students
are required each wek to both correct the previous
errors aswell aswork on anew writing assignment.

For an essay, my normal procedure is to mark one
cdegory from eech of the six sections. In the fird section

N g e et
v ZUTLCK

by Reed Venrick
Sophia  University

under “Writing context,” “assigned task” simply refers
to whether  the student, wrote the composition as as-
signed; did the student actually write a cause/effect
pger and not jut a naraive? For the Japanese leaner,
within the “ Essay organization” group, my experience
shows that the grested quantity of checks will fal under
gither the “thedsunity” or the “support of thess’ ca-
egory; for “Paragraphs” most categories are consis-
tently marked, especially “development;” for “ Sen-
tences, " “S/V agreement” and “run-on sentences:.’” for
“Words,* “articles” and “plural/singular;* and for "Me-
chanics,” “commas.”

A Student Example

What followsis a student (TOEFL score 382) para-
grgph taken from a journd entry and my notationsat the
places of the erors In this example I'm focusing on the
“Words" section in regards to  articles.

Sveden is (def. aticle) most wonderful country in
the world. Because in Sweden ae many nice place
and good a (exra indef. aticle) law. | think Sweden
is (def. atide) most peacefulcountryand oredf (0.
article) most developed country in the world. For
example, they must pay many tax. The tax is the
highes in the world, but in (def. aticle) future, (def.
article) government gives them many thing. For
example, (indcf. article) house and a guarantee of
their old age. Now "Japan  isverydeveloping” people
sad, and Japanese think o too. But (indef. articlel
red developing country is a country that there isn't
uneasiness for our old age” | think. For that reason
Japan is  underdeveloped. Anything ese, in Sweden,
animal also is guaranteed by government like a
(extraarticle) people. Real, Sweden is (def. article)
most developed country in the world. (Kao, 1989)

In the aove example, I've concentrated only on the
“Words” caegory  and noted the ten places of missing
atides or extra aticles or incorrectly used ones. Accord-
ingly. | jot “10” into the matrix box. Instead of concentrat-
ing on the articles, however, | might have concentrated
on singular/plurals, and noted the seven places in the
text where the problem exists. Incidentally, for the above
dudent example | dso checked the matrix for “sentence
coherence” under  “Paragraphs,” checked “fragments”
under “Sentences," and checked “commas’ under “Me-
chanics.”

Selective Editing is Flexible but Focused

The theory behind selective editing encourages the
instructor to avoid the trap of wasting time by trying to
corect cverything. On the  other hand, the theory does
not go to the opposte extreme by daing that nothing
should bc corrected.
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By using a matrix, the instructor keeps not only a
weekly record but sees where the student needs to grow
the most. With advanced students, the instructor can
choose one category from every section to work on. The
instructor may, with an elementary student, choose to
pick out only one category from one section, as | did with

T}Wc 4/1—”(‘ THRE
ITEAULITE

the student paragraph example about Sweden.

Selective editing can focus on whatever the instructor
believes is most important in improving a student writer's
work. Furthermore, after applying the selective editing
process, if the student’s work does not improve in weak
areas, then the instructor has the option to repeat the

same concentration, aswell as point-
ing the student toward specific ex-
ercises designed to strengthen the
writer’s skill.

Conclusion

The quandary of writing correc-
tion! With no specific correction,
the student may perceive the in-
structor as apathetic; if the instruc-
tor corrects too much, the student
may feel demoralized and unmoti-
vated to improve. Moreover, trying
to correct everything may shut out
any productive focus for even the
most ambitious student by failing
to make clear what the key prob-
lems are--the student can’t see the
trees for the chopped-down forest,
so to speak. Selective editing, then,
denying the efficacy of a shotgun
approach to writing correction, be-
lieves a focused am has a greater
chance of making positive changes
within the context of a process writ-
ing approach.

In this papcr, then, I've suggested
a method of noting writing errors
that can beeffectivein building ESL
students awareness of wesk areas,
as well as suggesting a more reli-
able system than one where the in-
structor is either a passive reader or
a zedous corrector. | aso believe
that, although it may not be gener-
aly beneficia to explain pedagogy
to students, with selective editing,
the student understands the prin-
ciple behind the correction. Selec-
tive editing works across different
proficiency levels because it can be
applied to many tasks. Selective
editing is not only wide-able to
include any problem the instructor
feels important enough to correct,
but also deep-able to focus the
learner’s attention on one problem.
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Category

Week

10 | 11

127713714

Writing context

i A. assigned task
i B. audience

C.outline

D. purpose

Essay organization

A. conclusion

B. introduction

C. progression

D. suppont of thesis

E. thesis-unity

F. transitions

Paragraphs

A. arrangement

B. development

C. sent. coherence

D. topic sent.-unity

Sentences

A, ambiguny

A S

B. dangling mod.

C. concisencss

St S T S

D. emphasis

E. fragment

F. passive/active

G. run-on

H. sent. combine

L sfv agree.

J. vary style

Words

A, articles

l B. missingword

[ C. part of speech

D. plural/sing.

E. pronouns

i

F. redundancy

G. verb formftense

I1. word choice

-

I unnecded word

‘Mechanic</Punet.

“Aabbrev.

T N N

B. 2posirophe

C. capitals

i D. colon

E. comma

F. numbers

I" G. quotatibn

|
! 1. semi-colon

|
i
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Teaching Students About the
Media by Becoming It

In the language teaching profession it has become
increasingly popular, indeed beneficial to the overall
goal of language acquisition, for instructors to use the
media as a tool for teaching writing, vocabulary, “cur-
rent English,” world events, and a host of other sub-
jects. It cannot be disputed that the newspaper is an
effective tool in the language classroom for many
reasons. But the question arises. How can we motivate
students to take a keener interest in the media and
appreciate the many benefits it offers to their ac-
quisition of language? The answer to this question is
that for students to remain interested in the benefits to
language learning offered through the media, they
must also be able to see tangible evidence of the
benefitsit givesthem.

A simple answer is to publish your own newspaper.
One of the more compelling reasons for doing so is that
the medium and format are easily recognizable. News-
papers are, indeed, the most widely read medium in
the world, in any language.

By publishing their own paper students then have a
vested interest in newspapers as a whole, from the
content to the steps involved in putting it into print. The
most obvious benefit in terms of ESL learning is the
expansion of their skillsin writing and story devel op-
ment. For students attending a current English course, it
will be found that through utilizing current and popular
‘buzz words* effectively in their writing they will then
be able to firmly understand and use those words and
phrases more fluently in their everyday vocabulary.

In addition, students also learn a host of other prac-
tical skills. These are skills that they may not otherwise
have the opportunity to learn, which they can take with
them into their futures in the workplace and for their
own general knowledge. These include photography,
typing, organizational skills through page layout (both
computerized and manual), graphic design, advertis-
ing, decision making, time management, cooperation,
and responsihility, to namejust afew.

The formation of a newspaper can be implemented for
many different types of language classes where writing,
speaking, reading, and mediastudyseminarsaretaught.
Particularly with a composition or media class, but with
the others mentioned above too, these classes can be
transformed or adjusted to include a newspaper as an
integral part of the language learning process.

This should not, however, imply that producing a
newspaper is simple. In fact, there is an enormous
amount of work involved, particularly in the beginning
stages. But having once committed yourself to the task,
the rewards of having done so are well worth the

Feature: Woods

by Saya Woods

Sanyo Junior Women’s College

trouble-both for yourself, and, more importantly, for
your students.

Responsibility

It isimportant to give full responsibility to the stu-
dents for all aspects of creating the newspaper from
start to finish.The production of the paper must be
organized as a total team effort. Under these condi-
tions, chances are they will work harder to meet dead-
lines and produce a newspaper for publication and
distribution that they can take a special amount of joy
and pride in. Individual students who want to avoid
the wrath of classmates, readily accept the responsi-
bility to have their first drafts, rewrites, typesetting,
and page layout done on time. To be late in any phase
of production means that the newspaper may not reach
the student population as promised. Therefore it be-
comes very important to everyone concerned, not just
the teacher alone, that work is completed according to
the timetable set forth, or it jeopardizes the integrity of
the entire newspaper staff.

Goals

Publishing a newspaper gives the class a clearly
defined goal to achieve. In a typical class you are
sometimes left with the impression that for some of the
students there is very little reason to study, other than
good marks and satisfying the teacher’s demands.
Having a newspaper to write for and the ensuing
process of getting it published gives the students an
objective to fulfill. The goa then is to write something
interesting and relevant and make it look good because
it is going to be published for distribution to students
outside of class where many peers will read the stories.

M otivation

A primary concern for any class is one of moti-
vation. What can be done to get the students
excited about the work they are doing? Produc-
ing a newspaper is an ideal vehicle for creating
that eagerness to generate the best work possible
within various skills levels. Constructing a news-
paper gives the students the incentive to do well
because, as mentioned previously, the work they
do will be sn and judged by others. Addition-
ally, nobody wants to be embarrassed by writing
boring stories or stories that are difficult for
others to understand. If your aspiring reporters
are to go through the considerable effort of writ-
ing a story well, they will naturally want their
readers to enjoy what they‘ve written. Therefore,
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publication of their work offers students the incentive
to be creative, write something that is significant, and
give it a captivating presentation.

Aswell, it isanatura characteristic that people have
a desre to shae ther achievements with others In an
ordinary classroom setting, who sees the students’
work but the student who does the work and the
instructor who corrects it? It is not very often that
anyone outside of acomposition class reads what young
scribes work so hard to produce. Nor is there much
understanding of what goes on behind the doors of any
other class. Working on a newspaper satisfies this
natural desire to share with others experiences, inter-
ests, and abilities.

Self-Esteem

When students take pride in their work, they are
surely compelled to continue composing and to reach
for their highest potential. By the time their work
appears in print, their stories, presumably, are well
written, and students will have gained a sense of ac-
complishment from the finished product. Not only
do their storiesread well, but look great on display in
a newspaper format. Seeing their names in print and
being told by friends that their story was enjoyable are
the rewards for ajob well done.

Getting Down To It-Equipment

Having outlined the major benefits of producing a
newspaper, you then face the daunting task of incorpo-
rating it into your regular class. The budget available to
you will largely determine whether you are able to
produce a full-scale newspaper printed professionally
or a simpler version produced on your school’s photo-
copier. In either case, there are certain tools in the
newspaper industry that are important to use. These
tools and their uses are inventoried as follows:

A camera and black and white film. Of course it is
possible to use photos from your students’ own cam-
eras, but they will invariably be using color film. This
is not always a problem, but in many cases the contrasts
between the colors are not strong enough to convert
well into black and white. Take for example a person
standing in front of a tree. In the color photo it is very
clear that the person’s hair is black and the tree is green.
However, when that photo is transferred to black and
white, what you will see is a person with avery large
beehive hairdo!

Another good point to consider is that if all the
photos to be used in the newspaper are on one (or two
or three) rolls, at least you know where they are. You
won't be stranded on the final production day asking
someone, ‘Did you remember to bring your picture
in?" This situation, in a crunch, can leave an embarrass-
ingly large hole on your page.

A hand-held tape recorder for conducting inter-
views. Thiswill avoid your reporters forgetting key
points and ensures accuracy. Be sure that your students
understand that it is a cardinal sin to misguote.
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Computers, desktop publishing (DTP) and word
processing software. Aldus Pagemaker 3 or higher is
excellent for this project. Though it may be difficult
initially for the instructor (trust me), the Japanese ver-
sionis preferableif the production phaseisto be the
responsibility of the students. It should go without
saying, if the students can read the menu items and
directions they will be able to perform their work much
faster. When the paper approaches its final stages of
production the element of speed becomes very impor-
tant. The menus are almost identical to the English
version so you will not be completely in the dark as to
how to run the program. Be sure that the word process-
ing software you choose will be accepted for import
into the DTP program.

A light table with grid lines is indispensable when
creating artwork and advertisement-like copy such as
congratulatory displays or cartoons. For manual page
lay-out you ebsolutely must have a light table to insure
copy is placed pefectly draght and for esse of vighil-
ity through two or more layers of paper.

Page flats. If you have no access to computers, or
have neither the time nor desire to devote to mecha-
nized page lay-out, page flats are pages made to the
exact gze of the newspaper you wish to have be that B-
4, pony, broadsheet, etc., They have non-reproducible
blue lines on them tha serve as guides for columns and
banner placement. If you are doing manual page set-
ups, page flats are essentid. They can be purchased and
made to order at any print shop, and their cost is
reasonable.

Utility knives, rulers and glue are needed for cut-
ting the aticles into drips after typesettingand placing
them onto page flas Be sure that the knives are aways
razor shap to avoid ragged gray lines in printing. Pritt
glue sticks work well when used sparingly to avoid
glueblob bumpsand moisture wrinkles tha may cause
shadows in printing or photocopying.

A Few Tips To Get Started

For a newspeper to be an effective pat of the dass it
must be presented as an ongoing task. Each aspect of the
paper/s production must be executed in tandem with the
classs actud god, be that writing, spesking, etc.

One of your firg tasks is to go straight to the source
Open  up a newspaper and make up a scrapbook of dl the
things you find appeding and intereting in a newspa
per. This can be used as your ideas file for things to
attempt in your own paper. If you've had little or no
experience yourself with producing a newspaper, and
for your students especialy, this job is one tha should,
idedly, be worked on together in class. This immediately
gives the dudents a voice, the power to decide, what will
bc in their newspaper.

Some of the things to look for when collecting mate-
rials for your scrapbook are: headlines-type styles,
al caps, upper and/or lower case combinations,
stacked, kickers, flush left or right; treatment of cutlines
(captions& placement under or beside pictures; good



pictures versus bad pictures; a variety of articles for
story ideas; methods of separating stories-boxes and
lines; banner styles used for sections as in letters to the
editor, sports, fashion, etc.; advertisements-good and
bad; classifieds, and most important, lead and closing
paragraphs. This will entail perusal of severd news-
papers in order to study differing formats and to
effectively choose what styles are suitable and attrac-
tive for your own creation.

How News Stories Differ

There are a few essential differences between writ-
ing for the news and other forms of writing which are
worth mentioning.

Stories should be clear, concise, and to the point,
without frills or flowery language. To that end, the first
rule for any journalism student is: give every story a
KISS.mcaning: Keep It Simple, Stupid! Thisrule is expe-
cially applicable to ESL students who tend to open their
dictionaries and choose the word with the most letters.
Y our students must remember to always bear in mind
who their audience is. Presumably the newspaper is for
the students, not the faculty. If their readers cannot
understand an article, they will pay little attention to the
story and will most likely discontinue reading it.

Paragraphs, especially the lead, should contain 25 to
30 words or less; and they should contain a maximum of
four sentences. Readability is the first priority here.
Visually, short paragraphs help to break up a sea of gray
type on the page. Though a paragraph may not look so
long on aregular sheet of paper, condensed into the
narrow columns of a newspaper they double their size.

From an editorial perspective, short paragraphs make
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it easier to edit stories for length and clarity. Students will
also find it simpler to rewrite incomprehensible sen-
tcnces or to simply throw out sentences that say nothing.

Is It Worth It?

Without adoubt, implementing a newspaper within
the framework of your regular class is no small feat.
There are many adjustments to be made in your teach-
ing approach. In the first stages of training your stu-
dents to perform the tasks involved in reporting and
publishing a newspaper, a lot of time must be devoted,
and indeed, some of your class time will be sacrificed
throughout the year in the production phases.

The rewards, however, of dedicating yourself and the
young minds at your disposal to this assignment are well
worth the effort. The enthusiasm and motivation gener-
ated in the process of producing a newspaper is of
immeasurable value. Absenteeism is decreased and
motivation is increased because the students themselves
become so immersed in and proud of the work they are
doing. Additionally, with hands-on experience, the stu-
dents learn and retain that knowledge at a greater rate. At
the end of the year your students leave with a lasting
reminder of what they accomplished in school. After all,
their by-lines are right there in black and white.

Saya Woods is a former editor of her community‘s newspa-
per in Canada and now teaches a newspaper Seminar course
at Sanyo junior Women’s College. Please call the author for
tips or a workshop demonstration that she will be happy to
doeitheratyourschool oratyourchapter’smeeting. Shecan
be contacted at: 1-1 4- Hirai, Okayama-shi 703 or by phone
at (086) 272-6254, extension 621.

Consider contributing a manuscript

to The Language Teacher.

Topics cur-

rently desired: learner strategies, de-

velopment of self-access programs,
teacher corrections in the classroom
and in composition, ways of teaching
grammar, classroom management
strategies, how high school and junior
high school teachers can cope with
changing Monbusho directives, how

THE
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college and universities are respond-

ing to changing Monbushodirectives,
textbook analysis. Please contact:
Greta Gorsuch, Editor, The Language
1452

Teacher, #601 Korutaju,
Oazasuna, Omiya, Saitama 330,
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Nominations & Elections Committee

Nominations are now being accepted for the following
National Officer positions: President, Treasurer, Mem-
bership Chair.

Nomingtions can be made by any member of JALT in
good danding and should be directed to the Chairman
of the Nominations & Election committee no later than
Thursday, September 9, 1993. This cutoff date is needed
to alow the NEC time to assembl e relevant biographi-
cal information for each nominee in time to meet TLT
deadlines for the November issue and for the printing,
digribution, and return of bdlots by the November 20
deadline specified by the JALT constitution.

Nominations should be printed clearlyon a postcard
with the name of the nominee and the position for
which s/heis being nominated. Please print your own
name, chapter, and teephone number on the same cad
for verification purposes. It is recommended that you
contact the person you wish to nomingte to make sure
thats’he iswilling to run for the office in question. This
would save time for the NEC, who are obliged to
contact each nominee whose name they receive.

NEC Charman: Brendan Lyons
4-7-13 Shijimizuka
Hamamatsu-shi 432

Pre-Conference

As in previous years, JALT has <heduled a number of
publishers workshops featuring well-known figures in
the language teaching field for the day prior to the
annual conference. On Friday, October 8th from 9:30-
12:30 and 2:00-5.00, the following nine workshops will
be hdd a Sonic City in Omiya The regidtration fee is¥
4,000.

FEfEfElC JALT B BB OEALEBRE I L O RE
BV —22 awv7REHLTEYET, ROGHDODT7—7
S 7H10H 8 HB 9 B30 & 012853053 £ TE 2L Y
SEETRNEY 2y 77 4 —TiThh g T, SINEEEE
F¥4000TH,

BNEEE T %L, The Langnage TeacherTH SO KRB

N RN
fd_’_ \/J'C\is(«‘o

Dr. Michael J. Wallace, “Exploring the Development
of Language and Cultural Awarenes
Marc Helgesen, “Listening - Content, Culture, Tasks

JALT News

Gary Woaod

The Hamamasu Chapter has learned
with sadness of the death of its former
President, Gary Wood, in Portland, Or-
egon, on April 9. Gary was insrumental
in the formation of our chapter in 1981
and was Chapter President for two years,
1985-86. Almost dngle-handedly he
brought the JALT Annua Conference to
Hamamatsu in 1986. After his return to
the U.SA. with his family in 1987, Gary
dill kept in touch with his many friends
and colleaguesin JALT. He will be missed
by dl of us who knew him.
Brendan Lyons
Hamamatsu Chapter President

The sadness of the Hamamatsu Chapter is

shared by the Editor, who attended her
first meeting of JALT at the Hamamatsu
Chapter in 1985 with Mr. Wood presiding.

JTALT 93

Workshops

and Strategies”

Gwyneth Fox, “Seeing is Believing: Corpus Evidence
Used in Teaching”

Della Summers, “Insights into Vocabulary through
Authentic  Copora”

Robert O'Neill, ‘The Conspiracy of Narrative’

Kathleen Graves, ‘Teaching Culture: Knowledge?
Skill? Attitude? Awareness?’

Ritsuko Nakata, “A Pragmatic Approach to Cross
Cultural Communication: The MAT Method”

H. Douglas Brown, “Cross-Cultural Dimensions of
Learner Strategy Training”

David Nunan, “Developing an Action Plan for Class-
room Research”

Further details dong with registration materids will be
included with the July isue of The Language Teacher.

%
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Teaching Other Foreign Languages

by Nelson Einwaechter
Yasuda Women's  University

Not Only English and Japanese

JALT is an organization that “welcomes members of
any nationality, regardless of the language taught.” It
was, therefore, ebout time for it to devote more cover-
ae to languages other than English and Japanese. The
gecid  isue, Teaching Other  Foreign  Languages  (Feb
ruary, 1993), goes a long way to rectifying this over-
sight, but thereis still room for improvement.

Show Us These Books

First, unlike past specia issues, where the advertis-
ing usually reflected the contents, there were no ads
promoting books and references for the other  foreign
languages mentioned. There was, however, a publish-
ers' list of foreign language materials (p. 41). Unfortu-
nately, these materials are not as readily available as
the extensiveness of the list might suggest. Many of
these international publishers either have divisions
outside of Japan which handle other languages or are
agents for other publishers. When | used to teach
French, Japan Regents Publishers supplied me with
materials from Hachette (aleading French publisher),
but it usually took much longer to obtain these com-
pared to EFL materials because many of my choices
were not docked in Tokyo and had to be shipped from
Paris. As amatter of fact, Mary Glasgow Publications
(French, German, ltdian, and  Spanish), represented by
David English House, was the only publisher | found a
the JALT 92 nationd conference in Kawagoe that dis
played more than just a couple of foreign language
books and materials. There were also surprisingly few
books devoted to the teaching and leaning of Japanese
as a second language (JSL) at the conference.

Three Kinds of Publishers

Foreign language instructors in Japan are confronted,
just as | was when | taught French at alocal senmon
gakko, with choosing from one of three different pub-
lishers:

L. publishers whose materials are entirely written
in the target language;

2. publishers whose materials are written in the
target language and English; and

3. publishers whose materials are written in the
target language and Japanese.

A vaidy of fators may guide on€s choice ranging
from teaching philosophy to the motivational levd of
the dudents If a techer chooses the fird option, the
students may be overwhelmed, realizing the painful
differences between being a false beginner in English
and a true beginner in the other foreign language
they’re studying. The second choice may make it easier
for anon-native teacher of that language, but isit fair

Opinion

for students to have to juggle three languages at the
same time? Findly, the third option may depend on the
instructor’s fluency in Japanese.

Furthermore, one must weigh the advantages/dis-
advantages, just as Kathy Yamane encountered (1993,
p.37), of the katakana-glossed pronunciation charts.
Access to these publishers is limited due to lack of
cadogs and inspection copies as wel a lengthy ship-
ping delays. This results in fewer choices and less time
for the L3 teacher, who may therefore be required to
make a decision without thoroughly thinking of the
consequences.

Some  Suggestions

The point of this letter is to raise awareness of the
problems faced by teachers and learners of L3 in Japan.
| would like to make a few suggestions to improve the
current situation. First of al, L3 instructors need to
organize themselves, as they did for the specia issue,
and share information. The possibility of forming an N-
SIG has been mentioned, but nothing concrete, as far as
| know, has happened.

Publishers should display more of their other lan-
guage materials at national conventions. Perhaps JALT
can try to attract associate members who have not
joined in the belief that this organization is only one for
English teachers. Problems brought up by Rudolph
Reindt (1993, p. 9 should be addressed in future issues
of TLT. Finaly, JALT should back up Barbara Menzel
(1993, p. 17) and Wolfgang Nitz's (1993, p. 17) cal for
the Monbusko and Jgpanee universties to  expand  for-
eign language learning rather than reduce it.
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Selecting Textbooks: A Checklist-Part 1

by Duncan Dixon
Tokoha Gakuen University, Shizuoka

Teachers are often required to select their own text-
books, or are a lesst asked to give their opinions about
texts under consideration. Here is the first part of a
three-part checklist | use to help me approach the
sdection of texts in a sysematic manner, and to remind
myself of the important elements to look for when
selecting texts. Part two will examine claims textbook
authors and publishers make about their books, and
pat three will consder other resources that come  with
textbooks.

Initially | consider who my students will be and the
approach, design, and procedure of the textbook in
question.!

Students

a. age

b. English leve

C. past language-learning experience
d.interests

e. expectations from the course

Approach
a. What is the approach to language-teaching of the
athors of the text?
b. Wha is their stated or implied theory of the nature of
language and language learning?
A collection of grammdicd dructures to be mes
tered?
A goup of functions and notions to be madered?
(Finocchiaro & Brumfit, 1983)
Interaction to edablish and mantan human rda
tionships?

Design

a Objectives of the text

b. the syllabus covered

c. types of leaning and tesching activities
d. learner and teacher roles

e role of the textbook itself in the classroom

Procedures

a. What classroom procedures does the text require,
that is, wha will actudly happen in the classoom if
| use this text?

b. Isthetext's design and the procedures required by
this design ones with which Japanese students will
be comfortable?

c. Are the diffeences in agoproach taken by the tet an
important  factor in learning about the taget  culture?

Course Objectives

a Does the text contain useful interesting: topics?
grammar? functions? situations?

b. Can | fit the text into my course or will | have to

Selecting Textbooks

design my course around the text?

¢. What skills are covered? reading? writing? speak-
ing listening? vocabulary? pronunciation?

d. Do the kills presented match those | want to cover
in my course?

Notes

11 am using the terminology of Richards & Rodgers (1986). The
purpose here is not to give detailed descriptions of the various
approaches and methods in language teaching. For a more
detailed explanation of these terms, refer to their book Approaches
and Methods in Langauge Teaching.

References
Finocchiaro, M., & Brumfit, C. (1983). The functinal-notional
approach: From theory to practice. New York Oxford University
Press.
Richards, JC. & Rodgers, T.S. (1986). Approaches and methods in
language teaching: A description and analysis. Cambridge:
Cambridge University Press.

Guidelines for Submissions to The Language Teacher

The Language Teacher welcomes well-written, well-docu-
mented articles of not more than 2,500 words in English or
20 400-i genko yoshi in Japanese, concerned with all
aspects of foreign language teaching and learning, particu-
larly with relevance to Japan.

On manuscripts, which must be typed, double-spaced, on
A4 sized paper, provide at least three centimeter margins at
the top and sides, and avoid putting extraneous material
there. The author's name and affiliation should appear under
the title. Please use subheadings throughout the article for
the convenience of the readers. When citing another work,
include the author's name, publication date, and page num-
bers The list of works cited at the end of the article should
be double spaced and follow APA (American Psychological
Association) style. For example, for journal articles:
Gathercole, S. & Conway, M. (1988). Exploring long-term
modality effects: Vocalization leads to best retention. Memory
and Cognion ~ 16(2), 110-119.

English-language copy should be sent to the Editor;
Japanese-language copy must be sent directly to the Japa-
nese-language  Editor.

Interviews: Occasionally The Language Teacher pub-
lishes interviews with internationally known professionals in
the field. If you are interested in interviewing someone, it is
required you consult with the Editors first. Interviews should
follow the format of ones recently published in The Language
Teacher; please select three or four quotations from the
interview, type them on a separate page, and submit them
with the manuscript. It is also recommended that you read
“Interviewers, Stand Firm,” by Ron Sheen, which appeared
in the March, 1992, issue of The Language Teacher, page
47. Therein are some valuable suggestions in terms of
interview content and tone.

b
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Teaching Students about the Media by Becoming It
by Saya Woods
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by Ron Sheen
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Towards Teaching Japanese as Education
by Hiroyuki Nomoto
Based on his experience in working with immigrant work-
es in Japan, the author clams that the teaching of Japanese
& a second language should be an educationd act in tha its
fundamental objective is to help learners to develop and to
pursie a beter life a human beings. After describing the
Dedlardtion of Persepolis  adopted a the Internationd  Sym-
posium for Literacy in Iran in 1975. The UNESCO Declara-
tion of the Rights to Learn and Paolo Freire's work in literacy
which grestly influenced them, the author proposes the
following principles for teaching JSL: 1) Teaching JSL should
be viewed as an educationd act for human liberation. 2)
Leaners should be the subject of pedagogicd processes. 3)
Teaching should be based on leamers daly experiences
and cultural background. 4) Learners' participation in peda-
gogical processes and dialogues between teachers and learn-
as ae indigpensble. 5) Teachers should have a full under-
danding of intenationd isues and a keen awaeness of
human rights. The author concludes that leamning JSL is a
human right of immigrant workers, lega or illegd, in Japan.
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Classroom Management: Creating Motiva-
tion by Use of a Clear Grading System
by Tetsuro  Fujii

Do you know college teachers who complain about their
students’ attitude? Or, have you found difficulty, not
with what to teach, but with how to teach an unwieldy
class? This paper will focus on seven problems of class-
room management and suggest teaching and grading
techniques to solve them.

|. Problems
In collegeclasses, language teachers face several prob-

lems, whatever the skill they teach. There arc four prob-

Icm areas all instructors need to deal with.

1. Large classes: With more than forty students in a class,
it is challenging to communicate individually or di-
rectly with each student.

2. Student motivation: Many students arc not English
majors. Except fora fcwvery motivated students, most
of them are in the class not because they are eager to
study English, but simply because they have to be
there. English is an obligatory subject for first and
second year students. Furthermore, since some of the
students have been forced to study English to pass
entrance examinations, they do not even like English.
Therefore, many students are less than eager to partici-
pate, and arc frequently absent from class.

3. Seating position: When students try to sit in the back of
the class. The front row tends to remain empty.

4. Tardiness: If the classis held during the first or second
period, some students come to class late. This is quite
distracting to the rest of the class.

Students, on the other hand, are concered

following issues:

1 Examinations: Usually there are two big exams in a
year: one is the mid-term and the other is the final.
Since most of the grades depend on the exams, stu-
dents are intimidated having to study several subjects
intensively  in a short period of time.

2. Ambiguity of the grading sysem: It is not easy for
students to tell why they got a certain grade. A teacher
might use a percentage chart to present a breakdown
of the grading system such as the following:

Class peformance

with the

Attendance

Homework

Mid-term exam .................. 25%
Final exam . 35%
TotE . 100%

Howecvcr, it is still difficult for the students to know
exactly how much of their effortequals 15%, or what 10%
means. If a grading system is not clear, there is a margin
ofcrrorbetwecn the studcnts'cxpectation and the teach-
crs’ grading. Grades are a mystery for students.

3. The minus points system: Thereisa big gap between
the teacher's evaluation of exams versus classroom ac-

My Share

tivities. When students make mistakes in class, the teachre
will not grade them down. Generally, language teachers
advise their students not to be afraid of making mistakes.
However, on examinations, students’ mistakes count.
They get 100 points maximum, so all they can do is lose
points. In other words, their ability is evaluated by how
many mistakes they do not make on the exam. Since they
must take alot of exams, they are trained in how not to lose
points rather than how to gain points. The outcome is
that students develop an aversion to making mistakes.

The following techniques were developed in my own
college class, a reading class of forty non-English-major
multilevel  freshmen, but it can be adapted to other levels
and skill areas to overcome the above problems.

[1. Solutions

First, the teacher tells the students that them are no
large exams: no mid-term or final exams. Instead, the
students’ grades totally depend on their effort in class.

In that case, how can the teacher objectively measure
the students’effort? What is a fair way to evaluate class
performance? When the students finish reading pas-
sages from a text, the teacher asks comprehension ques-
tions. If students know the answer, they raise their
hands. The teacher calls on one of them. The student who
volunteers the answer gets 3 points. The answer may be
wrong, but there is no penalty. Students can even be
awarded one point if the answer is close. In the case of
opinion questions like “What do you think..." or “What
isyour idea..." the students are given points. This encour-
ages them to try no matter what response they offer.
Japanese  students in large classes can begin to express
their opinions. The teacher tells the student how many
points are earned each time. Since the students never lose
their points, all they can do is accumulate points. There
is no losing, only gaining. The teacher keeps track of the
points accumulated in a score book.

Students can raise their hands as many times as they
want in a class until they have accumulated 3 points.
However, in order to give everybody a fair chance to
answer, those students who have aready answered and
recdved 3 points have to wait for the signal, “Arc there
any repeaters  who can answer this difficult question?”
When the students’ answers are correct again, they are
given an extra point. Why can't the teacher give3 points
or even more? Because if high-level  students receive too
many points in one class period, they may not find the
class challenging and will not come to the next class.
After 3 points are given for the first correct answer, only
1 point is given as an extra point. Except when the teacher
asks an cxtremely difficult question, the points may be
rased to 3 or more as a bonus to encourage  students.

What does the teacher do if alot of students raise their
hands at the same time for an easy question? The teacher
should call on the students from the very front row, so the
closer the students sit to the front of the class, the faster
they can get points. Students who come to class late have
to sit in the back. Therefore, al students, including low-
level students, are informed that there are two sure ways
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to accumulate points one is to come to class very ealy
and st in the front of the class the other is to dudy, in
advance, the comprehension questions in  the text.

I11. Adjustment:

This technique always works well in my class. There
are no vacant seats at the front of the class, and few
students are late or absent from class. Every student
willingly answers comprehension questions. Some stu-
dents even complan that they want to answer more.

To «ify some of the Sudents needs and to bresk the
routine, the teacher sometimes gives written forms of @l
comprehension questions before the students read the
passage. After the students write their answers on the
sheets, all the papers are collected, shuffled and
redelivered to the students. Each student corrects
another’s answers.  For the grading, the teacher writes on
the blackboard the converted score chat as  follows

No. of correct answers  Converted points

16-20 6
10-15 3
5-9 1

0-4 0

The dudents write the converted score on the sheet.  The
teacher collects the sheets and copies the converted
pointsin the score book. At this point, it isvery important
that the techer tell the <tudents the gravity of the impor-
tance of class participation. In other words, in usual
classes students get 3 pointsif they give the correct
answer to only one question. On the other hand, in a
written task, to get the same 3 points, a Student needs to
ansver 10 to 15 questions correctly. Six points means 6
correct answersin oral or 16 to 20 correct answersin
written form. In this way, the scoring and grading sysem
isvery clear to the students. Since students can keep track
of points they know where they ac, and where they ae
going; they know exactly how many points they have
accumulated and how many more points they need.

My Share

Comment

Is it possble tha these techniques will thresten Su-
dents? Maybe, but which is more intimidating for stu-
dents to hear: “There are two mgor exams in a year, and
if you get than 60 pointsin either of them, you will fail
this class” or “any dudent can pess this class who makes
enough effort to get more than 60 pointsin a year.”?
Usudly it is better to give smaler tests many times than
to give one or two huge exams. Once the dStudents get
used to the system, they ectudly become involved with
each lesson as they enjoy gaining the points.

Tetsuro Fujii is a lecturer at Tamagawa University and also
teaches at Tokyo YMCA College of English.

Teaching Communicative Strategies to
Develop  Communicative ~ Competence

by Charles Browne

It iswidely noted by native speakers of English who have
taught at Japanese high schools that students generally
lack the ability to communicate in English even though
they have had at least six years (at 3-6 hours per week) of
formal study. One factor seems to be that the English
education system in Japan places such emphasis on
accuracy and the rote memorization of grammatical
forms (said to help students pass the college entrance
examinations), that students have little experience in
applying their knowledge to situations where they are
required to use language in meaningful ways. In terms of
Cande and Swain’s (1980) communicative competence
model, sociolinguistic competence, discourse compe-
tence, and strategic competence are almost entirely ig-
nored in favor of effortsto try to “teach” students gram-
matical competence. Most English classes in Japanese
junior and senior high schools are conducted in Japanese
in a teacher-centered lecture format, with students spend-
ing most of their class time writing down and memoriz-
ing the teacher’ s explanation of difficult grammar points.
Oneresult of the passive role of studentsin the classroom
seems to be alack of development over timein most
students’ interlanguage. Many frustrated teachers have
pointed out that there is little or no discernible imporve-
ment in the students’ ability to interact in English over
their entire six-year course of formal English study.

Please contribute to “My Share™ 1000 words (6 pages of
A4, double spaced, one sided) on a single technique that
you have used, or a successful lesson plan. Your descrip-
tion should be precise enough so that the reader can
replicate what you do. Contact: Elizabeth King, My Share
Editor, ICU, Osawa 3-10-2, Mitaka, Tokyo 181
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The focus of this article is on the development of the
student’s strategic competence in English through the
introduction and practice of communication strategies
(CS). Strategic competence helps learners make up for
linguistic deficiencies. Selinker (1972) points out that in
many communicative situations, second language learn-
as ae ale to ue ther redricted interlanguege to tran
send its limitations. | have found that an emphasis on
drategic competence, “an  ability to employ drategies of
language use to compensate for breskdowns in  commu-
nication to reacha communicative god” (Richards, Platt
& Pat, 1992) is especidly approprigte in Japanese high
shools and colleges, since dudents dready have a tre
mendous amount of passive linguistic knowledge.

The introduction of drategies of language use is the
key to helping students to tap into this knowledge.
Taone (1980) defines CSas the “mutua atempts of two
interlocutors to agree on meaning in situations where the
requisite meaning structures do not seem to be shared.”
Although Japanese students have little classroom expe-
rience in using English fo rcommunication, the introduc-
tion of communicative strategies there gives students the
tools they need to begin communicating in English.

The aim of this approach, though, is not to introduce
CS as isolated teaching points, since this would not
guarantee that students would use them. Indeed, if CS
were taught as the Monbusho-approved textbooks are
often taught, many teachers would begin with along,
detaled explanation of communicative  drategies  (prob-
aly in Jypaness), and a best, follow up with a pattern
practice drill. Recent SLA research suggests that for
dudents “to engage in the kinds of interaction believed
to activale the acquistion process classoom - activities
must be sructured to provide a context whereby lean-
ers not only talk to their interlocutors, but negotiate
meaning with them a wel" (Pica 1993).

A more effective way, then, would be to introduce a
new CSin the context of an activity that intentionally
leads to communication breakdowns, since that would
require the dudent to use the new drategy to repar the
communication and complete the interaction. By overtly
teaching strategies which help sudents to deal with
communication breakdowns, and then purposely intro-
ducing classroom activities that cause breakdowns, teach-
as endlle them to tap into ther latent linguistic knowl-
edge and use it to interact in English. Once sudents lose
their fear and begin to interact through the negotiation of
meaning, there will bea corregponding movement in the
devdlopment of the dudent's communicative  ahility.

Below are several examples of strategiesthat | have
found to be helpful in enabling Japanese students to
interact more effectively:

Sraegy 1 Cetting the teacher (or another student) to
explan something that has not been understood.
Srategy 2. Defining in other words an unknown vo-

cabulary word.

Strategy 3. Using fillers or hesitation to gain time to
think of an answer.
Strategy 4 Avoiding atopic or question you don’t want

My Share

to tak about.

Strategy 5. Asking for repetition.

In a typicd lesson, dudents are presented with a CS
and several accompanying expressions and phrases. |
find that it is often useful to begin with a quick warm-up
such as briefly demonstrating the strategy with a stu-
dent, or relating an interesting anecdote about when
such a drategy came in handy, or even showing a video
clip that demonstrates the strategy in use. After the
warm-up, students are broken into pairs and given an
information gap activity which is designed to cause a
breakdownincommunication. Studentsare told that the
purpose of the exercise is to help them to be able to ue a
special strategy to overcome difficulties which occur
when they spesk in English. They ae asked to try their
bet to ue the new CS raher than Jgpanese when they
encounter miscommunications.

It is interesting to see the smiles on Sudents faces as
they successfully overcome a potential communication
breskdown, maybe for the firg time, without relying on
their teacher, their dictionary, or Japanese. In light of
Monbusho's new emphasis on communicative compe-
tence among junior and senior high school English su-
dents and the teacher-centered, accuracy focused  teach-
ing which predominates English teaching today, helping
students to acquire language which will lead to the
development of their strategic competence in English
seems an effective step toward an English classroom
which is more student-centered and communicative.

Finally, since communicative ability is variable and
trangtiond in nature, and it is not posshle to guarantee
that all learners will acquire the new language at the
same pace, opportunities for students to use the new
strategics and language should also be incorporated in as
many future classes as possible. One such practice that
teachers could adopt to give students more opportuni-
tics to use these communication dirategies iS to occasion-
aly modify their teacher-talkin such a way that commu-
nication breakdowns are purposely created. Simple tech-
nigucs such as using lexis at a higher level than the
dudents current level or understanding, or by giving
spoken input that is either too fagt or too soft for the class
to comprehend will encourage students to negotiate
mesning  and repar communication on a regular basis.

Cande M., & M. Swain (190). Theoretical bases of communicative
approaches. In A. Spolsky & H. Widdowson (Eds.) Applied
Linguistics,

Pica, T,Kanagy, R, & Falodun, J. (in press). Choosing and using
tasks for second language research and instruction. In S. Gass & G.
Crooks (Eds.) Task-Based Learning in a Second Language. London:
Multilingual ~ Matters.

Richards, J., Platt, J. & Platt, H. (1992). Longman Dictionary of
Language Teaching and Applied Linguistics. London: Longman.

Selinker, L. (1972. Interlanguage. IRAL 20,209.231.

Tarone, E. (1980. Communication strategies, foreigner talk, and
repair in interlanguage. Language Learning. 30, 417-431.

Charles Browne has been involved with teaching, teacher
training, and curriculum development at Japanese junior and
senior high schools, colleges and conversation schools for eight
years.
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confused  words

Examples taken from a wide range of business fields
Practice material following each entry

|deal for quick reference or more detailed study
Includes answer key, for self-study

For further information about Business English from Longman ELT please contact:
Longman ELT, Gyokuroen Building, 1-13-19 Sekiguchi, Bunkyo-ku, Tokyo 112;
Tel: 03 3266 0404; Fax: 03 3266 0326, Osaka Tel: 06205 6790
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Teaching and Learning Vocabulary. 1. S. P. Nation.
Newbury House Publishers, 1990. Pp. 275.

Should vocabulary be taught? How many words does
a second language learner need? What are those words
and how should they be chosen? What is involved in
learning a word? How do we assess the size of our
students' vocabulary? What vocabulary is needed to
understand spoken English? to speak, read, and write
English? What strategies for learning vocabulary are
best to teach our students? Teaching and Learning Vo-
cabulary by I. S. P. Nation is a timely and very readable
book that responds to these and other frequently-asked
questions about vocabulary. It is based on the extensive
body of research and classroom cxpcricnce reported in
the literature bctween 1891 and 1990, with approxi-
mately 900 references from the fields of linguistics,
psychology, and education.

Nation's basic premise is that teaching and learning
vocabulary are best accomplished through the use of a
“systematic, principled approach.” Two paralel con-
cepts form the crux of this approach. The first stems
from inquiry into vocabulary’s statistical nature, which
according to Nation, forms the basis for the develop-
ment of guidelines useful in teaching and learning
vocabulary. In particular, it distinguishes the two or
three thousand high-frequency words, which have
wide ranges and merit a great ded of focus, from the
several hundred-thousand low-frequency words, which
have relatively narrow application, and require the
learning and usc of specific strategies such as mne-
monic techniques, word parts, or guessing from con-
text.

The second concept derives from research into the
stepslearnersgo  through  inacquiring  newvocabulary.
An analysis of this process forms the basis for the
development  of learning tasks that can make teaching
vocabulary more efficient and cffectivc. It places par-
ticular emphasis on the “learning burden” of a word-
the relative burden a particular word places on the
learner's processing capacity in terms of its form, gram-
matical  patterns, collocations, function, meaning, and
associations.

Nation draws on these two concepts throughout the
book's twelve chapters, employing information on
variations in word frequency in the development of
appropriate learning tasks. Chapters typicaly contain
“application” exercises designed to relate the materia
presented in each chapter to fregently-occurring class-
room situations. Thus, while the text is designed pri-
marily for teachers of ESL/EFL, the principles it sets
forth can be applied to the study of any language.
Moreover, while this work is quite comprehensivc in
scope, Nation has endeavored to keep technica jargon
to a minimum so that the widest possible audience
could be reached, especialy those readers who are not
native English spesakers.

Chapters | through 5 form the foundation and ratio-
nale for Nation's approach, and provide insights into
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the dstatistical, linguistic, and cognitive aspects of vo-
cabulary learning and teaching. In order to determine
how many words a second language learner needs, and
how to choose the vocabulary to be taught, frequency
lists and word counts are examined. Drawing upon
numerous studies, Nation shows that a vocabulary of
just 2000 high-frequency words accounts for 87% of the
running words in a text. These words deserve a good
deal of attention because they have the widest range;
they occur frequently in almost every kind of text, and
cover a variety of different topics.

Nationalso discusses the variousaspects involved in
learning a word including a detailed examination of
the factors that make learning difficult. Among these
factors are the learners background knowledge, the
degree of correspondence between the learners native
language and English, the word's grammatica func-
tion, whether the word will be learned receptively or
productively, and poorly-organized learning or teach-
1ng.

Communication theory and concept formation as
they relate to the teaching of meaning are also explored.
Nation makes adistinction between the uses of a word
and the concept that word conveys, noting that ex-
amples of mcaningarcdiffcrent from a word's concept,
and numerous examples must be given before the
concept is acquired. His discussion of meaning aso
includes severa ways of providing definitions for
words, which include definition by demonstration,
definition by abstraction, contextual definitions, and
definition by trandation.

Chapters 6 through 9 dea specifically with the skills
of listening, spesking, reading, and writing. Nation
introduces a wedth of vocabulary-building activities,
including grids, clines, clusters, controlled activities,
form-focused activities, pair activities, collocation ac-
tivities, repetitive activities, paraphrase activities, one-
more-scntenec  activities,  semantic  mapping, dictio-
nary usc, and discussion charts. The information con-
taincd in these chapters alone would make the book
worth having. Howcvcr, the activities are much more
useful when the teacher understands and applies the
principles presented in the earlier chapters.

The remaining three chapters, 10 through 12, are
devoted to learner dstrategies, simplification of reading
meaterial, and directions in current research on vocabu-
lary learning. The information presented in these chap-
ters is particularly useful in dealing with the large
number of low-frcquency words, because learners may
meet many of them only once in a 2000-word passage.

In Chapter 10, Nation introduces several techniques
for teaching strategies such as guessing words in con-
text, using mnemonic devices, or using prefixes, roots,
and suffixes. Chapter 11 sets forth the rationale and
guidelines for simplifying reading material. Nation
states here that the fundamental purpose of simplifica-
tion isto reduce, remove, or control the number of low-
frequency words in a passage, so that learners can focus
more of their attention on learning only a limited
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number of unknown words at atime. Chapter 12 briefly
ummarizes current reseerch on vocabulary learning
in the areas of vocabulary learning goals, organizing
vocabulary learning, vocabulary and reading, and qud-
ity of vocabulary teaching.

In addition to twelve chapters and an extensve
bibliography, the book incudes eight appendixes
Appendix 1 contains words from the most frequent
2000 hesdwords that are not likely to be known by
learners. The words are sorted according to grammati-
cd function. Appendix 2 is A University Word List
comprisng an additiond 800 high-frequency words.
Thee are grouped according to frequency and range.
The words from these two appendixes account for 95%
of the running words in a text. Appendix 3 contains
passages with words of various frequency omitted.
Appendix 4 is an example of a passage containing
nonsense words, the meaning of which must be guesscd
from the context. Appendix 5 presents procedures for
examining the vocabulary of a textbook. Appendix 6,
Conjunction Relationships, is atable of conjunctions and
their meanings. Appendix 7 contains an assortment of
simulating vocabulary puzzles.

Appendix 8 is an extremey useful vocabulary lcvdl
test developed by Nation. It has five sections ranging
from the 2000-to the 10,000-word level. The test can be
used to determine the gpproximate sSze of learners
vocabularies, and how best to hep them with ther
vocabulary learning. Nation includes information on
how the test was made, how to use the test, and how to
score it.

Those who read this book and put into practice the
principles it sats forth will be well rewarded for their
efforts. “Vocabulary” will cease to be that oft-neglected
component of ingtruction that will "somehow  teke care
of itsdf,” and will become an exciting, dynamic part of
the learners curriculum.

Reviewed by Kenneth E. Herbert
Nichi-Bei Gaigo Gakuin, Fukui

The College Handbook of Creative Writing. Robert
DeMaia  San Diego: Harcourt Brace Jovanovich, 1991.
Pp. 3509. ¥3,520.

Robert DeMaria has prepared The College Handbook of
Creative Writing as a guide for fiction writers. Targeted
readers are students and potentid writers wishing to
advance their <kill in writing novels, short dories,
poetry or other works of fiction. The book is intended
to be used in writing classes as a supplement or in
independent  study.

The book congsts of 14 chaptersin dl with an intro-
duction, a glossary and an index and can be broken into
three parts. The author describes the first part, Chap-
ters 1-4, as “fundamental elements,” covering theme,
setting, chaaters and plot. The scond  part, Chapters
511, dedswith basc techniques  for handling point of
view, tone, decription, didogue, time and imagery.
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The find chapters cover language sructure and writ-
ing as a caree.

The introduction and Chapter 14 outline that the
author makes a digtinction between fiction writing and
nonfiction writing and describe his philosophy on writ-
ing. Each chapter in the first and second parts begin
with findly detalled definitions and descriptions which
include short examples that exemplify the chapter
topic. This is followed by one or two longer examples
as short gtories or poems from the masters of literature
that strongly emphasize the dement under study. The
chapter ends with a set of exercises, consisting usually
of three or four discusson questions and specific writ-
ing tasks that incorporate the element under study. The
chapters  are not graded, since the book is designed to
be used as a handbook.

As this handbook is written for native speakersit is
not well suited to EFL students in Japan as a writing
manud or text for a number of reasons. In terms of
writing, most of our students will more likely find
themsdves  focusing on the more prectica aspects of
writing that are more in demand in Japanese society,
such as technica or journalistic writing, than cregtive
writing as described in the handbook. Secondly, the
handbook is written a such a high levd that few of my
sience-oriented  universty sudents have advanced
high enough for the kind of English that is reguired for
this handbook. No conceptud drawings, graphs or
pictures have been included to help with the lcvdl of
difficulty.

Degpite the difficult level, advanced students spe-
cidizing in literature will undoubtedly find the hand-
book quite useful. Many passages even read more like
ahandbook for literary analysis than a guide to writing;
for example, one section heading in Chapter 5: Point of
View says, “You must never assume that the spesker  of
a.sory is the author.” DeMaria makes the task of
literary anaysis interesting, clarifies the concepts and
gives his manua an ar of authority with the inclusion
of expertly sdected examples from the most skilled
mastersof English literature. 1t isdso  quitecompletcin
covering  the fundamenta topics of literary anaysis.

Despite being designed  for native speskers and the
lack of conceptud  aids, teachers of advanced  English
literature may want to take advantage of the complete-
ncss and authority of this manual and offer it as a
supplement to their classes.

Reviewed by Timothy C. Page
Science University of Tokyo, Noda Campus

Mixed Ability Classes. Luke Prodromou. London and
Basinggtroke: Macmillan Publishers Ltd., 1992. Pp. 163.

This book approaches the teaching of mixed ability
clases in a very postive way. In the author's own
words. “The implicit principle behind this whole book
has been to highlight how one can avoid setting one’s
students  up to fail, in order to empower them to suc-



ceed" (p. 148). The tone is st from the beginning by
three success stories of people about whom expecta
tions were initidly very low to illustrate the influence
of negative and podtive attitudes shared by teachers,
learners and others involved in the learning process.

A second point the author makes is that: “All classes
are, of course, mixed ability” (p. 7). So dthough this
book is amed primarily a teachers of classes of “more
acute mixed ability” (p. 7), such as large high schodl or
university classes, most of the advice is gpplicable to dl
teeching dtuations The example language activities,
however, range from beginner to upper intermediate
level only.

Generdly the book seems designed for resders who
have a badc knowledge of TEFL theory and some
teaching experience. | recommend that groups or pairs
of teachers work through it together so that full use can
be made of the many activities encouraging teechers to
reflect on and discuss their own experience and idees.

It could be a usgful book for second or third yeer
participants on the JET Programme as aspects of cur-
rent TEFL theory and practice are presented. However,
the ided dtuation would be to have a more experi-
enced  tutor to guide relative newcomers to the fidd
through the book, especidly for the fina activity. This
involves sequencing the stages of a lesson. The author
gives only a very brief explanation of the dternative
possihilities, which could be confusing for less experi-
enced teachers as the approach suggested throughout
most of the book is Presentation-Practice-Production
while other possihbilities, such as the ‘Deep-end ap-
proach, are mentioned only in passng. In fact, there
seams to be a regrettable incondstency in the fact that
the author appears to recommend strongly the 'Deep-
end" goproach for mixed ability classes in the entry in
the glossary, whereas most examples in the main body
of the book are based on the P-P-P gpproach.

For those who wish to use this book as a stepping
stone to further study, there are useful suggested read-
ing lists a the end of each chapter and a comprehensive
bibliography at the end. Also, there is the above-men-
tioned glossary of TEFL jargon. Although many expla-
nations are cler and concise, references to theories
such as those of Krashen and Chomsky are not very
informative to those without prior knowledge of these
topics.

There is a cear progresson throughout the book
from discussion of the roles and responghilities of the
learner and the teacher in the learning process to spe-
cific ways in which to adapt sandard ELT activities for
gregter success with mixed ability classes. There is ds0
progression from the more teacher-controlled *safe’
activity type such as closed exercises to more adventur-
ous student-centered open-ended, ‘ communicative and
drama exerdses

Many of the suggestions may seem obvious to the
more experienced teacher, yet this book provides many
opportunities to reflect on and rethink our strategies
and techniques. | found the tips on classroom manage
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ment in Chapter 2 particularly useful as | teach both
vey smdl and very large classes of students.

Perhaps the most relevant aspects in the context of
Japanese |language educdtion are those related to the
differences between teaching and testing in Chapters 3
and 5 as the philosophy underlying this book runs
counter to many classoom situations in Japan. The
author maintains that if competition is diminated in
thelanguagecdlassoom and an  amosphereof  coopera-
tion encouraged, then the opportunities for dl learners
to work to ther maximum potentia will be increased.
The responsibility lies ultimately with teachers to “bring
out the underlying strength in each and every one of
their students, by building up ther own confidence
and professond skills’ (p.28).

Reviewed by Amanda Gillis-Furutaka
Kyoto Sangyo University

A Way With Words 1. Stuart Redman and Robert Ellis.
Cambridge Cambridge Universty Press, 1989. Pp.
106. Teacher's Book Pp. 154. Casstte.

A Way With Words 2. Stuart Redman and Robert Ellis.
Cambridge Cambridge Universty Press, 1989. Pp.
106. Teacher's Book Pp. 154. Cassette.

Books 1 and 2 in this series are based on the question,
“How can | learn more vocabulary? The exercises in
the texts are based on two main assumptions about
vocabulary learning: that vocabulary is not just a mat-
ter of leaning single words, and vocabulary items
form related sets of words which occur in conversation
and in text. The texts teach students strategies for
developing vocabulary so that they will see more op-
portunities for vocabulary expansion, and encourage
«df-rdiance by demondrating the full advantages of
dictionaries, context in readings and mother-tongue
world knowledge. The sudent text contains a huge
vaiety of exercise types catering to many different
learning dyles, such as problemsolving, grouping,
dtuations, ordering, grammar as wdl as a sdf-gudy
section in each unit.

The sdection of new vocabulary is based on pub-
lished word lists, such as The Cambridge English Lexicon,
the General Service List of English Words, the Cambridge
English Course Book and the Collins COBUILD  English
Course, as well as the experiences of the authors and
their colleagues.

A badic difference between Book 1 and Book 2 is that
in the second text theemphasis shifts from topic-based
units to the incdusion of linguidicdly-oriented units
with emphasis on features such as collocation, com-
pounding and &ffixation in order to dlow deveop-
ment of a fuller underganding of what comprises
vocabulary and enable the learner to take fuller control
of ther own learning. It dlows for students to find
srategies which will enhance ther retention, storage
and retrievd of new items
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The teacher’s notes section gives a quick theoretica
guide to the main premises of vocabulary acquisition,
that is grouping, forming meaningful groupings and
word associgtions, not just learning from word lists
without context.

Students gtarting Book 1 liked trying memory ex-
periments and word associaions as wel as vocabulary
networks. They made notes and conversations took
unexpected  turns,

The firg unit of Book 2, “Studying Vocabulary”
started with the students trying a crossword puzzle.
The consensus was that it was very difficult but chd-
lenging. They tried making their own, which tekes
surprisingly little time to explain but quite some time
to finish. Students were adlowed to workin groups and
they werevery active, producing “fdine, domesticated
carnivore’ for CAT. After they were shown the advan-
tages of uging their own idess more redligtic definitions
were formed. It was not done in one class but was an
addition to other activities. The many types of exer-
cises offered can be readily adapted to virtudly any
topic based text and, of course, need not occupy long
periods of time.

The firgt cassette exercise in Book 2 is about dictio-
naries, with six excerpts given in the student's book.
This ligening exercise accompanied by a single page
containing the examples, provided enormous amounts
of vocabulary, great promation of listening skills, and
a large variety of reading and writing exercises This
became the basis of an entire unit based on the dictio-
nary. It was started dowly and added to incrementaly
over along period of time to alow for students adjust-
ment in the use of this al important resource book.

In dwelling on the beginning units of Books 1 and 2
| don't want to convey the impression that the texts
diminish in utility or variety later on, because they do
not. The firgt sections sat the skills and strategies for-
ward in accessible tasks and suggest a variety of pre-
sentations for the teacher who wants to use them.

The teacher’s books supply an answer key and offers
options for plans and supplements based on cdealy
stated theoretical assumptions about vocabulary skills.

The texts reviewed here can have a profound influ-
ence as resource materid. There are thousands of titles
in the dudy of language acquisition, methodologies,
gpplications and perspectives but too few about ‘the
word.” These texts are as welcomed as they are needed.

Reviewed by Jeff Platt
Kobe City University of Foreign Studies
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Black River. Maia M. Owen and Kdly O'Hara
Harcourt Brace Jovanovich, 1991. Pp. 27. ¥450.

Dream Machine SandraM cCandless SmonsHarcourt

Brace Jovanovich, 1991. Pp. 27. ¥450.

Emerald Plane. Maria M. Owen. Harcourt Brace
Jovanovich, 1991. Pp. 27. ¥50,

The Girl With No Name. Sandra McCandless Smons.
Harcourt Brace Jovanovich, 1991. Pp. 26. ¥450.
Kidnapped: Soccer Star. Maria M. Owen. Harcourt
Brace Jovanovich, 1991. Pp. 27. ¥450.

Night Ride. Sandra McCandless Smons. Harcourt
Brace Jovanovich, 1991. Pp, 27. ¥450,

Space Colony 47. Sandra Smons and Jesnne Dupraul.
Harcourt Brace Jovanovich, 1991. Pp. 28. ¥,

Train Wreck. Sandra McCandless Simons. Harcourt
Brace Jovanovich, 1991. Pp. 27. ¥40.

These eight new readers from Harcourt Brace
Jovanovich were classroom tested as part of a semester
long reading dass in a firg-year college EFL program.
In the extensive reading portion of the class 24 su-
dents in three levels were given an opportunity to read
and evauate each of the books over three weeks. Stu-
dent evauation included the following items leve of
difficulty (vocabulary, English and generd sory eech
on a seven point scae), interest (five point scae), like/
didike (five point scale), was the story too long or too
short (five point scae), how long did it teke to read, and
did the pictures hdp understanding (five point scae).

While a vast mgority of the 105 responses received
were in the middle category, there was ill an ad-
equate number of differing responses to be useful.

While the vocabulary is listed as 1 < level, 600 words,
for al books, my students felt that Dream, Space and
Emerald were harder than average while Train, Night
and Girl were esder.

Also, dthough the books are to include only basic
structures, the students reported that the English in
Emerald was harder than most of the readers while Girl
and Night were easer than the rest.

Dream was conddered to be the mogt difficult story
to understand over all, with Girl and Night being easier
than the rest.

When my students were asked if they felt the story
was too long, too short or OK, the average scores for
Black, Dream, Kidnapped, Space and Emerald indicated
they felt these were a little too long, while Girl and
Train were a little short. This subjective perception on
the students part was accurate; an approximate word
count indicated the following lengths:

Black-3120 Dream-3130 Emerald-3100 Girl-
2200 Kidnapped-2700 Night-2630 Space-3060
Train-2290

Also, the students were asked to report the approxi-
meate time to finish each reeder. Emerald was completed
the quickest, averaging 60 minutes to reed, followed by
Black (64), Kidnapped (65), Night (65), Train (66), Dream
(69), Girl (75) and Space taking about 85 minutes. Girl, the
second shortest story, was interestingly the one reported



to teke the second longest to read.

Generdly, the students thought the pictures aided
undergtanding; there were only a few negaive re-
sponses. Pictures seemed to hep with Train, more than
with Emerald, Girl, Dream or Kidnapped.

Students were asked if the story was interesting or
boring, on a five point scde. The mae students scores
did range over the full five points, however no femae
student gave a score of ‘very interesting' or ‘very bor-
ing.” The mae sudents had al postive or OK ratings
for Girl, Kidnapped and Train. Emerald was mostly
positive while Dream was mostly negative. Black hed
only boring, very boring and OK raings. With the
femde dudents, there was one negative raing for
Emerald. and no positive ones. Space, Dream, Black and
Night had mixed ratings with the female students. The
femde sudents did have an overwhdmingly postive
response to both Girl and Train.

As far as popularity, the male students had a larger
number of postive responses to Girl and Train; Black
had a few positive and no negative responses. Emerald,
Night and Kidnapped had mixed result with the mde
students, while Space was negative and Dream ex-
tremely negdive. The femde students expressed a like
for Girl, which had only neutral or postive ratings,
while Night and Train had severd postive ratings
compared with only one negdive raing. Black and
Emerald had neutrd and negdtive ratings.

Ovedl, the readers seemed to be fairly easy to
understend, and did generdly have smple vocabu-
lay, dthough Space did use some technicd  terms.
While my favorites were the two science fiction books,
Space and Dream, they were not as popular with the
students, especially the boys.

While each book in the callection may not be equd, if
you are in need of a few readers for your young adult
classes, there are severd to choose from. For a dass of
boys only, Emerald as a more difficult sdection and Girl,
Kidnapped and Train as easier choices, would be popular.
For a dass of girls, Dream and Space would be good as
difficult sdections while Girl, Train and Night as easier,
popular selections. For mixed classes, however, only Girl
and Train seem to be popular with both groups.

Reviewed by Nicholas E. Miller
JALT Utsunomiya
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RECENTLY RECEIVED

The following items are available for review by JALT members.
An asterisk indicates first notice. An exclamation mark indicates
third and final notice. All final-notice items will be discarded
after June 30. Contact: Publishers' Review Copies Liaison
(address p. 2.

FOR STUDENTS

*Berish, L. & Thibadeau, S. (1993). Canadian concepts 1 (text,
teacher’'s manual, tape; for ESL stdts in Canada). Scarborough,
Ontario: Prentice Hall Canada Inc.

*Berish, L. & Thibadeau, S. (1993). Canadian concepts 2 (text,
teacher’'s manual, tape; for ESL stdts in Canada). Scarborough,
Ontario: Prentice Hall Canada Inc.

*Frank, M. (1993). Modern English: A practical reference guide
(advanced). Englewood Cliffs, N.J.: Regents/Prentice Hall.

*Graham, C. (1992). The chocolate cake: Songs and poems for children
(text, tape). Englewood Cliffs, N.J.: Regents/Prentice Hall.

*Levine, D. & Adelman, M. (1993. Beyond language: Cross-cultural
communication: 2nd ed. (rdg, conv, U.S. cult). Englewood Cliffs,
N.J.: Regents/Prentice Hall.

*Rubio, T. (1993). Slices of life: Writing from North America (rdg,

disc, wrtg). Englewood Cliffs, N.J.: Regent/Prentice Hall.

*Sneyd, M. (1992. International banking and finance (text, tape; rdg
authentic texts). Hemel Hempstead, UK: Prentice Hall
International.

Arden, M. & Dowling, B. (1993).  Business concepts: For English
practice (2nd ed) (high interm to adv). Boston: Heinle & Heinle
Publishers.

Berman, S. & Bratton, A. (1993). Winning words (false beg/low
interm activities). Tokyo: Harcourt Brace Japan, Inc.

Blanton, L. (1993  Composition practice: Book 3 (2nd ed). Boston:
Heinle & Heinle Publishers.

Brown, H. (199). Vistas: An interactive course in English (level &
student’s book, workbook, teacher’s book, 5 tapes. Englewood
Cliffs, N. J: Prentice Hall Regents.

Bruce, K., Parrish, B. & Wood, A. (1992). Business review: Revision
and extension for intermediate level students (text, tape). Harlow,
England: Longman.

Dauer, R. (1939. Accurate English: A complete course in pronuncia-
tion (educated N. Amer. accent). Englewood Cliffs, N. J:
Regents/Prentice  Hall.

Downing, A. & Locke, P. (1992). A university course in English
grammar. Hemel Hempstead, UK: Prentice Hall International.

Davy, K. & Johnston, O. (1993). Touchdown 3 (text, tape,
workbook, teacher’s book). Harlow, England: Longman.

Eckstut, S. (1993). In the real world: Activities for oral and written
communication (high beginner). Boston: Heinle & Heinle
Publishers.

Ellis, M. & O'Driscoll, N. (1992). Giving presentations (business
English; class/self study; text, tape). Harlow, England:
Longman.

Fellag, L. (1993). Life, language & literature (advanced). Boston:
Heinle & Heinle Publishers.

Fragiadakis, H. (1993). All clear! Idioms in context (2nd ed) (interm
to adv). Boston: Heinle & Heinle Publishers.

Gregg, J. (1993). Communication and culture: A rending-writing text
(4th ed) (academic prep). Boston: Heinle & Heinle Publishers.

Gregg, J. (190. Past, present and future: A reading-writing text (3rd
ed) (beg to interm). Boston: Heinle & Heinle Publishers.

Helgesen, M., Parker, A. & McClure, K. (1993). Talking together
(introductory ESL/EFL; text, 2 tapes). Harlow, England:
Longman (Lingual House).

Harrington, K. (1993). America: Past and present: Vol. 1: The
exploration ofa continent (2nd ed) (interm to adv cultural hist of
US). Boston: Heinle & Heinle Publishers.

Lipscombe, S. & Davis, R. (1992). Max and Millie’s Playbook (texts 1
& 2; song tape; teacher’'s books 1 & 2; flashcards; for very
young children). Harlow, England: Longman.

Markstein, L. & Hirasawa, L. (1993). Expanding rending skills:
intermediate 2 (2nd ed) (high interm). Boston: Heinle & Heinle
Publishers.

McClosky, M. & Stack, L. (1993). Voices in literature (book 1; lit +
ESOL; hardback). Boston: Heinle & Heinle Publishers.
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McKay, I. (1993). Beginning interactive grammar. Boston: Heinle &
Heinle Publishers.

Porter, P. & Grant, M. (1992). Communicating effectively in English:
oral communication for non-native speakers (2nd ed) (college or
intensive). Boston: Heinle & Heinle Publishers.

Rentz, M. (1992). The reader’s journal: Authentic readings for writers.
Englewood Cliffs, N. J.: Regents/Prentice Hall.

Rogt, M. McGannon, A. (1993). Keynote Communication in the real
world (text, teecher's book, 3 tapes; beg & low interm adults).
Harlow, England: Longman (Lingual House).

Smith, L. & Mare, N. (1993). Insights for today: A high beginning
reading sills tex. Boston: Heinle & Heinle Publishers.

Spring-Wallace, J. (1993). English for corporate communications:
Cases in international business (teaches both basic business
concepts and communication skils).  Englewood Cliffs, N. J:
Regents/Prentice Hall.

Strutt, P. (1992). Longman business English usage (text/reference;
clasy/self study). Harlow, England: Longman.

Woods, E. & McLeod, N. (1992). Using basic English grammar: Form
and function: A reference and practice book with answers (pre-
interm to interm). Hemel Hempstead, UK: Prentice Hall.

Zanger, V. (1993). Face to face Communication, culture and
collaboration (2nd ed) (high interm). Boston: Heinle & Heinle
Publishers.

IBrown, H. (1992). Vistas: An interactive course in English (texts: 2,
3, 4. Englewood Cliffs, N. J: Prentice-Hal, Inc.

ICollie, J. & Slater, S. (1992). Speaking: 3 (text: tape).

IGreenall, S & Pye, D. (1992). Reading: 3 (text). Cambridge:
Cambridge University Press.

ILebauer, R. & Scarcella, R (1993). Reactions: Multicultural reading
based writing modules. Englewood Cliffs, N.J.: Regents/Prentice-
Hall.

10'Conell,  S. (1992). Cambridge First Certificate: Listening and
speaking (text; teacher's book; 2 tapes). Cambridge: Cambridge
University Press.

10'Sullivan, D; Swan, M. & Walter, C. (1992). The new Cambridge
English course: Intermediate (text; practice book with key; test
book; teacher's book; 3 class tapes; student’s tape). Cambridge:
Cambridge University Press.

Pereira, ] & ORelly, E. (1992). Four seasons: Creative composition:
A creative composition course for students in Japan (Vol. 1 & Val. 2;
can be reviewed together or separately). Kyoto: City Press.

FOR TEACHERS

*Reid, J. (1993). Teaching ESL writing. Englewood Cliffs, N.J.:
Regents/Prentice  Hall.

Carson, J. & Leki, I. (1993). Reading in the second language
classroom: Second language perspectives. Boston: Heinle & Heinle
Publishers.

Cole, L. & Robinson, T. (1992). Teaching the first certificate in
English: Photocopy masters: A resource pack for teachers of English
(for Cambridge First Certificate

JALT UnderCover

(Contd  fromp. 16.)

perspectives on second language acquisition, (pp. 41-68).
Cambridge: Cambridge Universty Press.

Cohen, AD., & Aphek, E. (1980). Retention of second language
vocabulary over time: Investigating the role of mnemonic
association. System, 8, 221-236.

Hammerly, H. (1989). French immersion (Does it work?). The
Canadian Modern Language Review, 45, 567-578.

Hawkins, L.E. (1971) Immediate versus delayed presentation of
foreign language script. Modern Language Journal, LV, 28020,

Hino, N. (1983). Yakudoku: Japan's dominant tradition in foreign
language learning. JALT Journal, 10, 45-55.

Howatt, A.R.P. (19841. A history of English language teaching.
Oxford: Oxford University Press.

Judd, EL. (1978). Vocabulary teaching and TESOL: A need for
reevaluation of existing assumptions. TESOL Quarterly, 12, 71-
76.

Krashen, SD. (1978). Principles and practice in second language
acquisition. Englewood Cliffs, NJ. Prentice Hall International.

McCarthy, M.J. (1984). A new look at vocabulary in EFL. Applied
Linguistics, 5, 13-22.

Mombusho. (1983). Course of study for lower secondary schools in
Japan. Educational and Cultural Exchange Divison UNESCO
and Internationa Affairs Depatment Science and Internationa
Affairs Bureau, Ministry of Education, Science and Culture,
Government  of .

Nation, I.SP. (1982). Beginning to learn foreign language
vocabulary: A review of the research. RELC Journal, 13, 14-36.

Sheen, R. (forthcoming) An unrepentant reactionary’s proposa
for change. The Language Teacher.

Sheen, R. (forthcoming) A comparison of two methods of
teaching vocabulary. JALT Journal.

Seibert, L.C. (1930. An experiment on the reative efficiency of
studying French vocabulary in associated pairs versus studying
French vocabulary in context. Journal of Educational Psychology,
21, 297-314.

Tucker, GR,, Lambert, WE, & Rigault, A. (1969). Students
acquisition of gender distinctions: A pilot study. IRAL, 7, 51-55.

Footnotes

1| use enlightened here in opposition to the current Japanese GTM
which is narrowly focced on examinations without
apparently any concern for other needs.

2 With the explosion in recent decades of the teaching of English
world-wide, it has become the norm for English teachers not to
be obliged to know the language of the students they are
teaching. This is surely not desirable for a whole range of self-
evident reasons.

3In classes | have observed recently in junior high schools,

teachers were certainly trying to

introduce more oral work. However,
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Information for Publishers

New classroom texts and
] materials as well as new
& teacher resource books are
welcomed by The Language
Teacher for reviews. In the case of
classroom texts/materials, reviewers will irgisu
be testing them in class, so please make
sure that a complete set of materials
(including text, tape, teacher’'s manual, a
appropriate) is sent.
Publishers should
send all review copies of
books and other materials
to the JALT Reviews
Coordinator, Sandra
\Ishikawa (address on p. 1).

there appears to be a reluctance to
encourage students to use the
granmar learned to create their own
utterances. There remains the
overemphasis on choral work and the
individual’s uttering of sentences
dready presented in written form.
*Here are two examples which bring
out the use of kanarazu:

a) Watashi wa kanarazu au

ni shuppatsu shimasu.
b) Watashi wa asu igirisu ni
shuppatsu shimasu.
The addition of kanarazu in g mekes
the action more certain than in b).
5 | suspect that the controversy over
vocabulary might well be misplaced.
What is perhgps more important,
providing one learns a word well, is
what one does with it subsequently.
Constant use will certainly result in
better understanding and retention.
Failure to use it will cause attrition.
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FUKUOKA
Teacher Development

by Bobbie McClain

At the March meeting, which was attended by local
members as well as members from the Hokkaido and
Hiroshima chapters, Bobbie McClain led a S-part teacher
development workshop. In the first part she proposed
that teacher development is a process, and stressed the
importance of networking with other teachers by form-
ing into study groups and reading professional journals.
She then facilitated the formation of networks between
participants with similar teaching issue interests.

During the second part of the workshop, McClain
discussed techniques in self-observation through the
use of videos and journas. She recommended that
teachers keep adaly journal, supplemented by a weekly
journal. When using video, she noted that the camera
can be focused either on the teacher or the students, and
that video viewing time can bc kept to a minimum by
viewing 30 second intervals at random.

In the last part of the workshop, McClain demon-
strated peer observation techniques and the effective
use of feedbackby allowing participants to critique a 3-
minute segment of video taped carlicr in the workshop.
She then made distinctions between prescriptive and
collaborative  feedback.

Reported by Deeann Rigsby

HOKKAIDO
Hypertext as a Model for Classroom Appli-

cations
by Kevin Ryan

This March we explored with Kevin Ryan the subject of
hypcrtext. The format of the presentation itself being in
hypertext, and therefore  “non-linear,” the audience
chose the direction of the prcscntation.

Continuously throughout the presentation wc were
given a list of possible topics to explore further. From
this list, we voted on a topic which the prcscnter would
then discuss. Wc repeated this process many times
with the result of covering what subjects the audience
was interested in and avoiding others. Through this
process, hypertext was dcfincd, a bit of its history
explained, applications for use in teaching suggcstcd,
and we were given directions for developing our own
hypertext applications.

The use of hypcrtext, athough apparently in its
infancy, was shown to havcgreat potential asa tool for
the student-centered classroom.

Reported by Gordon Wilson

R

Chapter Reports

HIROSHIMA
The Green Think-and-Do Book

by Arlene R. Alexandrovich

JALT Hiroshima Chapter's March meeting featured a
three-hour “intensive workshop on teaching global

issues’ by Arlene R. Alexandrovich. Participants be-

gan the afternoon by completing a short questionnaire
on what global issues mean to them. Groups then

formed to share one global issue that was most interest-

ing, eg., energy conversation,  refugees, resource distri-

bution, population control, etc.

With a wedth of bibliographic material provided by
Alexandrovich, plus the ideas generated, each group
completed a four-page draft of a lesson plan based on a
single global issue. Participants ended the workshop
more aware of how global issues, when presented in the
classroom, can spark active learning in our students.

Reported by Suzanne Ledeboer

KAGOSHIMA

At our April meeting, Janet Anderson-Hsieh lectured
on the role of suprasegmentals-intonation, stress, and
rhythm-in oral communication. According to Ander-
son-Hsich, a “stresstimed” language such as English
poses special problems for native speakers of "syllable-
timed” languages such as Japanese. She demonstrated
some techniques for dealing with those problems---such
as using aphorisms for which the point is obscured
unless the speaker puts stress on the appropriate word.

Anderson-Hsieh also showed how electronic visua
feedback is used in teaching suprasegmentals to for-
eign students at lowa State University. When students
speak, the pitch and intensity of their utterances are
immediatclydisplaycdingraphformonavideoscreen.
By comparing the graphs of their own utterances with
graphs of native speaker utterances, students get in-
stant feedback on their use of suprasegmentals.

Reported by James J. Scott

NIIGATA
Using Video in the Classroom

by Donna Fujimoto

How can we use video to teach students without
bying expensive prepackaged video programs? Donna
Fujimoto, the Listening Coordinator for the Intensive
English Program a Southern Illinois University in
Niigata, offered some interesting ideas for using video
as a teaching tool during the Niigata Chapter’s Febru-
ary meseting. She showed us severd examples of video
programs that were produced in English by SIU stu-
dents. Some were made as part of the orientation to the
college, while others were made to teach Japanese
culture to foreigners.

Fujimoto demonstrated how video focused the stu-
dents on their strengths and weaknesses in communi-
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cative ability. While some students are often shy in a
forma classroom situation, several students seemed to
“come dive” in front of the camera. Many of the stu-
dents would begin to actually practice and study En-
glish out of class in preparation for the projects. Also,
the students enjoyed being able to “own" their project.
Some students from past classes even wanted to return
and help in the new video during their free time.

Fujimoto showed us how, with a little imagination
on our part as teachers, we can inspire our students to
enjoy speaking English through the use of the video in
our classrooms.

Reported by Gregory Hadley

OKINAWA
L2 in North Korea

by Hoshi Nakamura

At the March, Hoshin Nakamura shared his experi-
ences on his recent trip to North Korea. On his first trip
there, he was worried because of the frightening image
the media usually portrays about North Korea. How-
ever, dfter his visits and meeting the people there and
being free to examine everyday lifestyles, his impres-
sions about North Korea have changed. Many interest-
ing facts about the history, politics, and education were
presented. In addition, Nakamura showed the video he
took throughout his trip. Overal this presentation
gave the audience a new insight into North Korea and
their foreign language education programs.

Reported by Jane Sutter

SHIZUOKA
T.ALK.

by Johann Junge

On March 21st, Johann Jungc presented T.A.L.K., an
approach to language learning that he co-developed
with Damicn Andrcws. The acronym means “Talking
and Acting Leads to the practical Know-how of speak-
ing and understanding a new language”

To demonstrate, Jungc asked participants to work
together as students. Sitting in pairs or small groups,
we spoke to each other using cards which serve as the
material basis of the approach. There were cards for
stimulating open-ended dialogues, questions, role
plays, free discussions, self-r-valuations, and learning
through poetry and song. Other materials included
audiocasscttes and a book.

Junge pointed out that most of the materials were
designed so that they cannot be used as texts of fixed
content and sequence. While fixed texts may lead to a
dependency on their formal “perfection,” hesad,a key
aim of a T.A.L.K. lesson isto enable students to con-
tinue past the point where the materials arenccdcd.

He dso emphasized the importance of letting stu-

Chapter Reports

dentscontrol their ownlcarningin self-directed groups.
Although habits such as frequent usc of the mother
tongue may need attention by the teacher early on, he
said, students have to bc trusted to do the work them-
selves if they are to develop the ability to talk in a

foreign  language.
Reported by Greg Jewell
YOKOHAMA
Adapting Board and Word Games for the

Ciassroom
by Darlene Whetstine

At Yokohama JALT'sMarch meeting Darlene Whetstine
showed us some of the ways in which she does her job.
Chiefly she tries to make her students enjoy and achieve
their projected study goals. She employs a lot of energy
to make her lessons work because she uses games, and
amost any kind of gamecan beuscd in a language class.
Many of these were information gap activities. Board
games, grid games, go-around-and-ask-about-66-ques-
tions-gamcs, letter-word vocabulary games and simple
party guessing games al were cxplorcd. Teachers can
have their pet activities books, and Whetstine showed
us hers. She clearly had lifted some activities out of TV
game shows into the FL classroom. This was imagina
tion at work. In making pictures from verba stimula-
tion, on paper or in child's play dough, students young
and old may enjoy and benefit from these and many

other non-standard classroom activities.
Reported by Howard Doyle

Riot Act

Manuscripts submitted to the
Chapter Report and Meetings
sections must follow the
guidelines printed in the
January, 1993, issue of The
Language Teacher: In particu-
lar, handwritten manuscripts
will not be accepted. If you
have specific questions about
acceptable format, please
contact the Chapter Reports/
Meetings Editor.
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NLP in Education

The Neuro-Linguistic Programming Association of
Japan will hold a workshop on NLP in Education on
June 19th (Sat. 2-6 p.m.) and 20th (Sun. 9 a.m.-3
p.m.) at Obirin University in Machida, Tokyo.

Fee: ¥8000 for one day, ¥13,000 for both days;
and a ¥3000 party on Sat. evening. The program on
Sat. will feature beginners’and non-beginners'tracks,
while the Sun. program will be suitable for all.

For information and registration, contact Atsuko
Ushimaru at 0426-63-8769 (h), 0427-97-2661 (w),
Fax: 0427-97-| 887.

a 959-26, Tel: 0254-43-6413 (h), 0254-43-6205 (w).

Japan Writing Project:
1993  Summer Institute

The National Writing Project, now in its 20th year, is
an international consortium of teachers who teach
about ways to improve the teaching of English. CUNY
Lehman Hiroshima College is the site of the Japan
Writing Project. The 1993 summer institute is de-
signed to give participants extended opportunities to
improve the teaching of English in Japan, and to join
this international network of teachers.

Date: 7-30-93 to 8-10-93, 9 a.m.-3 p.m. daily, ex-

cept Sundays.

cost: ¥50,000.
For more information & application forms: Prof. Denise
Patmon, JWP Director, CUNY Lehman Hiroshima
College, Chiyoda-cho, Yamagata-gun, Hiroshima731 -
15. Tel: 082-672-6000, Fax: 082-672-6688.

Academic Proofreading Service
Are you an English L1 or Japanese reader of The
Language Teacherwho would like to publish articles in
English, but feel unsure of your academic writing style?
| would be happy to proofread, free of charge, first drafts
of articles written by English L1 and Japanese, and
suggest possible amendments. | am a Ph.D. candidate
working on a dissertation about comparative rhetorical

Bulletin Board

styles in English academic writing by English L1and
Japanese speakers. Fordetails contact: Anne McDonald,
Hijiyama Women's College, 1-1, 4-chome, Ushita
Shinmachi, Higashi-ku, Hiroshima 732, Tel: 082-229-
0121 (w), 082-227-2389 (h).

Risk-faking in language learning
Nanzan University, Nagoya, will host mini-presenta-
tions on “Risk-Taking in Language Learning: Interac-
tive Activities in English Classes," June 30, 6-9 P.M..
The 30-minute presentations will be given by gradu-
ate students in Nanzan University's Graduate School
of English Education, with breaks for participant ref-
ormation and coffee. Free of charge. For more
information, ~ contact coordinator  Tim  Murphey, Nanzan
University Faculty of Foreign Languages, 18 Yamato-
cho, Nagoya 466, tel: 052-832-3111, fax: 833-6985,
or Binet MURPHEY @ JPNCUN10

Scholars Who Have Researched

University ~ Entrance Examinations Sought

The Editor of The Language Teacher would like to
hear from any scholar, Japanese or non-Japanese,
who has done quantitative or qualitative research on
entrance examinations given at Japanese colleges
and universities. All communications will be held in
the strictest confidence.

JALT Regional Conference in Niigata
The Niigata chapter of JALT will host a regional
conference July 10-11 (Sat./Sun.), on the theme
“Methods that Work? Ways to Teach Language.” Site
of the conference is Southern lllinois University.
Carbondale-Niigata campus, in Nakajo-machi, (30
minutes by train from Niigata-shi). For more informa-
tion, contact Donna Fujimoto, SIU Nagahashi Res. C-
12, Nakajo-machi  Kitakanbara, Niigat

address is

B

It’s glorious!

The JALT Central Office has moved. The new

Glorious Tokyo 301
2-32-10 Nishi-Nippori

Arakawaku, Tokyo 116
Td. 0338027121
Fax 03-3802-7122

i
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———0Of National SlGnificance —

N-SIG  Newsletters

Space considerations and publications policies  prevent
comprehensive listings of N-SIG newsletter contents and
article reprints. However, because many potential N-SIG
members are keen to know more about what thegroups are
publishing, brief overviews of some 1993 issues follow.
Ensure you receive future issues from N-SIGS capturing
your interest by using the postal transfer form atthe back to
apply for membership.

Bilingual Japan (JALT Bilingualism N-SIG): A lead
article, “The Place of the N-SIGs in JALT,” reprinted in part
orwhole in most other N-SIG newsletters, discusses where
the N-SIGs stand within JALT, and their potential future
contribution. The regular columns in Bilingual Japan in-
clude articles on raising children bilingually, reports on
current research, book reviews, letters and news items
from around Japan. Supplementary to the 18 pages is a
comprehensive two-page listing of books and articles of-
fered for loan among members of Bilingualism N-SIG. The
editor for 1993 is: Stephen Ryan, 735 Yanagi Biru 402, 1-
28-11 Sakae-machi,  Takatsuki, Osaka 569. Fax: 06-957-
2137 (Submissions on Mac/MS Word compatible)

Please note: clearly label with editor's name what you
send to N-SIGs.

CALLing Japan (Computer Assisted Language
Learning): A 12 page spring bulletin features an article
previewing the subject of CALL's September National
Conference on “Computers in the Composition Class” (see
May's TLT column for details). In additon to full-length
reviews about CALL-related presentations at JALT 92,
there is also: an “IBM Corner,” information on electronic
bulletin board services; book reviews: a full index of a wide
range of computer dedicated journals: plus forthcoming
CALL conference information from around the planet.
“CALLing Japan” editor is: Bob Shaw, Texas A & M Univer-
sity, Koriyama 1-20-22 Motomachi, Koriyama-shi.
Fukushima-ken, 963. Fax: 0249-35-5755

On CUE (College & University Educators): This first
issue from a new N-SIG is accordingly made up mainly of
background information on the group, organizational no-
tices and so on. There is a substantial report on the
February 1993 Tokyo JALT Mini-Conference, as it had
many implications for CUE. A data-base questionnaire for
college/university teachers is enclosed. Plans for columns
include: “Q's and A's", “CUE in the Classroom” (to share
teaching ideas); “CUE in the Future” (upcoming events);
and “CUE-Tips" (work-related insights and information).
Send your news to: Editor Sharon Vaipae, Niigata Univer-
sity Faculty of Education, 8050 Ikarashi, Ni-No-Cho, Niigata-
shi, 950-21. Fax: 0252634898

Japanese as a Second Language Newsletter: The
5th issue of JALT's JSL N-SIG contains information about
related conferences in Japanese, a preview of the pro-
posed JSL colloquium for JALT 93 in Omiya, announce-
ments from Tokyo and Sendai JSL sections, a Japanese
translation of the main points of the article on “The Place of
the N-SIGs in JALT” and a two page article in English on
JSL from the leamer's viewpoint. The JSL Newsletter
Editor is Sachiko Tanaka, Sophia University of Foreign
Studies, 7-1 Kioi-cho, Chiyoda-ku, Tokyo 102.

Team Teaching Bulletin (Team Teaching N-SIG): An-
other full-length, 24 page newsletter, is a wealth of news and
announcements about team teaching. Feature articles include

an analysis of the goals of JALT, JET and TEFL, thoughts on
developing students’ global awareness, plus a discussion of
private versus public high school classes. Indicative of the
Team Teaching N-SIG's promotion of research is the ‘Re-
search in Progress” section, balanced by a section devoted to
teaching idea exchange.  Coordinator/Editor Antony ~Cominos,
1112 Sunvale  Asagirioka, Higashino-cho, |5 Akashi-shi,
Hyogo-ken 673. Fax: 078-914-0052

Materials Writers N-SIG Newsletter: The very first
issue of the newly formed Materials Writers N-SIG is a 10
page bulletin of announcements and features, including
articles on customizing textbooks using a data base sys-
tem, on using text and visuals in an original way to handle
reading comprehension, and material writing for video and
listening classes. Submit original ideas for material writing
or any relevant news and information to Editor Curtis Kelly,
5-81-1 Nanpeitai, Tatatsuki-shi, Osaka 569.

Global Issues in Language Education Network
Newsletter: The 10th 24 page long issue is packed with
useful information conceming global issues. The lead
article, “The Ecological Campus,” sets out to show how
making one's school a model of ecologically sound policy

-can be the perfect teaching tool. Another feature is a profile

section based on N-SIG interviews of educators who can
inspire others to incorporate aglobal  perspective into their
own teaching. Detailed reviews of the latest related publi-
cations, synopses of journals and a practical report on
teaching global content through video round out another
major contribution to language education via an awareness
of world problems. This issue also contains a related
questionnaire on environmental language teaching. Editor
and Global Issues Coordinator: Kip A. Cates, Tottori Uni-
versity Koyama, Tottori City, 680. Fax: 0857-28-6343

Video Rising (Video  N-SIG): This 20 plus page news-
letter enters its 5th year of publication as ever in controver-
sial fashion. A critical JALT92 report on commercial video
presentations is featured next to replies from the present-
ers in question. There is an exclusive report on Keio's 1 st
Video Symposium, an Interactive Video Resource list,
reviews of software, and the excellent Swap Shop collec-
tion of ready to use video lesson plans. Submissions/
information to/from  Supervising Editor David Neil, 1033
Ushiroji,Tomo, Fukuyama-shi, 720-02. Fax: 0849-82-3800

N-SIGs at JALT 93

While it may still seem a long way off, with this year's annual
conference in Omiya a month earlier than usual and the
deadline for proposals long past, many preparations for
JALT 93 have already been set. The N-SIGs have been
contributing greatly to JALT annual conferences even
since before their official formation through colloguia, dis-
plays and organizational meetings. This year their contribu-
tion has increased greatly as the number of groups doubled
in January. Below is an outline of their plans for JALT 93.

N-SIG Hospitality Room: The N-SIGs owe deep ap-
preciation to the conference organizers; for the last few
years, they have allowed us an area to centralize our
operations. The N-SIGs rarely have the chance to meet,
and hospitality space is vitalto creating continuity. Because
this year's event is at a conference center, rooms are
limited. Nonetheless, the organizers are doing their best to
arrange an N-SIG Hospitality Room in the basement area.
With so many groups this year, it will only be possible to
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offer limited displays, but complimentary newsletters, face-
to-face networking in many specialized fields, plus the
opponunity to join the group or groups of your choice should
all be on offer at Omiya for anyone interested.

N-SIG Business Meetings: Every N-SIG conducts
annual business meetings at JALT conferences to review
activities over the past year and make crucial plans. While
program clashes and the hectic rush of events like JALT93
may make it difficult for members and others wishing to find
out about a group, everyone is urged to attend. Not only do
these meetings help JALT members share critical informa-
tion and ideas, very important decisions affecting an entire
year's activities have to be made. These may be about the
leadership of the group, volunteers needed to manage an
N-SIG’s operations, or exciting program and publication
chances only available to attendees.

N-SIG Colloquia: One of the main features at JALT
conferences in recent years has been the wealth of top-
class colloquia often arranged by N-SIGs. This year the
growth of groups has expanded N-SIG programming hori-
zons beyond previous expectations. Thus in additon to the
regular annual colloquia arranged by long-standing groups
like Video and Bilingualism, and the N-SIGsformed  prior to
1993, such as JSL and Global Issues, some of the most
recently recognized groups are also proposing major events
at JALT93. Team Teaching N-SIG has submitted acolloguia
featuring Japanese and foreign speakers  representing
AJET,  Monbusho and universities. Detailed information
about these and other groups’ colloguia will follow when the
conference  committee  completes  screening.

N-SIG Sponsored Presentations & Related talks:
Last year, the N-SIGs won official approval to arrange
shorter talks by nominating one speaker per group, just as
chapters may. Following the success of those given at
JALT 92, several more have been proposed for Omiya,
including both sponsored presenters from N-SIGs  estab-
lished by 1992, like “Critical Incident Exercises” (Bilingual-
ism) and others from the newly approved groups, such as
“Songs for Team Teaching.” In addition, there are dozens
of other workshops and presentations which relate to the
areas of interest represented by every N-SIG, and tie in with
the theme of the 1993 conference, “Language and Cul-
ture.” Most groups will also continue discussing areas of
interest both in the hospitality room, and at the numerous
social occasions at JALT's 19th Annual International Con-
ference on Language Teaching and Learning from October
811. Complete information will follow later in the confer-
ence handbook. Extra information about individual groups
is to be found in the conference daily news page, and in the
conference special issues of each N-SIG's newsletter.

The Forming N-SIGs

With eight groups already formed and funded, it is all too
easy to forget how hard-pressed forming N-SIGs are in
their build up to seeking the approval of JALT's Executive
Committee to become established. The annual conference
is the only time they may have to meet and plan their
petition. The two groups who have already been at the
formation stage for two to three years, English for Aca-
demic Purposes plus the Teacher Education groups, need
as much pre-conference support as JALT members inter-
ested in those areas can afford.

Teacher Education: The stil forming TE-SIG is now
getting close to the magic number of members needed to
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qualify for recognition. A call has gone out to all those who
had indicated their intention to officially join up to contribute
to the group’s newsletter, tentatively entitled Teacher Talk-
ing to Teacher, or The TTT. To put the first issue together,
more contributions are still needed. If you are involved in
teacher training, either as a traineror atrainee, or in teacher
development, let TE-SIG know by sending your reports,
comments or questions. Those who haven't applied for
membership yet, send a postcard to the coordinator to
receive an application form, provisional statement of pur-
poses and other information. Join now and develop your
teaching with TE-SIG: Jan Visscher, 3-1 7-14 Sumiyoshi
Higashi-machi,  Higashi Nada-ku, Kobe 658.

English for Academic Purposes: EAP too is slowly
amassing members, but still urgently seeks the support of
all JALT members involved in preparing Japanese stu-
dents for study abroad. The members of EAP plan to share
teaching materials and other resources needed to help in
the study abroad experience. ldeas are welcomed from all
interested, especially on how to expand the EAP mandate
to cater to the widest number of JALT members possible.
The coordinator remains the same, but the contact address
changed earlier this year. Those wishing to apply can do so
directorviapostal form: Suzanne Ledeboer, 3-15-1 Senda-
machi,  Hiroshima-shi. Fax: 082-249-2321

N-SIGs and Congtitutional Reform

At JALT 92, a majority of JALT members voted to give N-
SIGs  representational rights on JALT's Executive Commit-
tee. Unfortunately, however, constitutional reform requires
a two thirds majority, so the N-SIGS' request was narrowly
defeated. When asked again this year, coordinators of both
formed and forming N-SIGs were still convinced that repre-
sentation should be a top priority, as ExCom decides how
JALT uses its funds, and N-SIGs have had major cash flow
problems partly because they never had any power to vote
on issues that concern them.

The Constitutional Reform Committee: While the N-
SIGs missed out in 1992, there has been a continued
movement to help them by overhauling JALT's constitution
completely, as it contains many areas that need clarifying
and rewriting. To this end, a special committee was set up
early this year to look into the issue carefully. The N-SfGs
are indebted to this committee for including several mem-
bers who are familiar with the make up and needs of the N-
SIGs. While we realize this is a long term project, as quick
change may only cause more problems, the N-SIGs hope
that all JALT members, and especially the approximate
1,000 who belong to an N-SIG, will devote time to thinking
how JALT should change and to expressing their views to
the coordinating committee of whichever group you belong.

What Every JALT N-SIG Member Can Do: Whie a
committee exists to decide the fate of JALT'S constitution,
as a membership organization, every member should play
an active part in JALT's decision making if we are to fulfil
our democratic ideals. The subject was raised last year,
and many people began to discuss it but this year's confer-
ence in Omiya represents a much better opportunity to
deepen our discussions, and make the results more benefi-
cial. Please take the time, therefore, at JALT 93, or by letter
or phone at others times, to find out more about the possible
changes now being discussed and to let your N-SIG
committee know which you prefer.



Please send all announcements for this
column to Sonia Sonoko Yoshitake (see p.
1). The announcement should follow the
style and format of other announcements in
this column. It must be received by the 25th
of the month two months before the month
of  publication.

If there is no announcement
for your chapter, please call
the contact person listed be-
low for information.

AKITA

Tomoko Nishiyama, 0188-86-5525 or
0188-86-4218

CHIBA

Paul Gruba, 043-274-7113

FUKUI

Topic: Practical Workshop on Video in

the Classroom

Spkr:  Neil Hargreaves

Date:  Sunday, June 13

Time: 2:00-4:00 p.m.

Place: International Exchange Center
(Kenmin Kaikan 6F)

Fee: Members free; non-members
¥700

Info: Takako Watanabe, 0776-34-
8337
Paul Roving, 0776-21-0577

This workshop will emphasize practical
ideas for using video effectively in the
classroom. Participants will receive cop-
ies of “off-the-peg” worksheets, to give
inexperienced teachers useful tips on
using authentic video.

Neil Hargeaves, Vice-Principal of

ALICE, is the president of JALT
Kanazawa.
FUKUOKA
Topic: “The role of Speech Communi-

cation in a Changing Japan”
(Communication Association of

Japan  23rdAnnuai  Convention)

Date:  June 25-26

Time:  Fri. 1:30-5:00 p.m.; Sat. 10:00
a.m.500 p.m.

Place: Seinan Jo Gakuin Tanki
Daigaku, Kokura Kita-Kyushu
(Bus 28 from Kokura Sta. or
taxi)

Fee: ¥2000

Info: L. Dennis Woolbright, 093-561-

2631
Fukuoka JALT members are invited to
take part in this convention with over 30
presentations, about half of which will be
in English, including: A SCA Debate
Team coach; the first Japanese born
official USA Presidential interpreter; the
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new High School English Curriculum’s
Oral Communication Courses A, B, & C;
Japanese Negotiations; & much more.
This program isapproved by the Fukuoka
Board of Education, so public school
teachers can attend & take the day off.

FUKUSHIMA (Petitioning chapter)
Zafar Syed, 0249-32-0806

GUNMA
Leo Yoffe, 0273-52-6750
Hisatake Jimbo, 0274-62-0376

HAMAMATSU

Topic: The Earlier the Better

Spkr:  Sen Nishiyama

Date: Sunday, June 20

Time: 2:00-4:00 p.m.

Place: Forte Building 7F (Next to
Hamamatsu Bus Terminal)

Fee: JALT/HICE Members free; non-
members ¥1000

Info: Brendan Lyons, 053-454-4649
Mami Yamamoto, 0538-85-
3806

The teaching of English in Japan could

be greatly expedited by parents who

expose their very young children to En-

glish through the use of video & sound

tapes. Children from the age of about

two pick up the meaning of language

through sound patterns & then start

mimicking the sounds to form their own

expressions of meaning. The experi-

ence of numerous individuals under-

scores the value of this early training

which could result in easing the task of

English teachers in schools.

Sen Nishiyama has been active in
promoting English language learning in
this country for the past forty years.

HIMEJI
Yasutoshi Kaneda, 0792-89-0855

HIROSHIMA

Topic: Computers in the Classroom
Spkr: Dr. Rowena Santiago
Date: Sunday, June 20

Time: 1 :00-400 p.m.

Place: David English House (Near ANA
Hotel)

Fee: Members free; non-members
¥ 000

Info: Ruth Maschmeier, 082-878-

81 11 (w), 082-872-1 779 (h)

Dr. Santiago will talk about using com-
puters as a tool & as a tutor in the
classroom. The presentation will cover
the most recent technology using
Macintosh computers.

Dr. Santiago has her EdD. in Instruc-
tional Technology from The U. of Geor-

gia. She has taught for two years at
CSU-San Bernardino.

There will be time for hands on prac-
tice with the Macintosh computers cour-
tesy of the Apple Center Hiroshima.

HOKKAIDO

Topic: Make the Global Connection in
Your Classroom

Spkrs: Amanda Gaunt & Ocean Inglin

Date: Sunday, June 20

Time: 1:30-4:00 p.m. (doors open at
1:00)

Place: Kaderu 2.7 Bldg (North 2 West
7) Room 1020

Fee: Members & students free; oth-
ers ¥1000

Info: Ken Hartmann, 01 |-584-7588

What is global education? Will global

education work in my setting? What are

some practical applications of global

education? These are some of the ques-

tions which will be answered in this

workshop. Three different approaches

to global education will be examined:

content-based ; textbook ; & a Freirean

problem-posing.

Amanda Gaunt & Ocean Inglin are
instructors at Sapporo Gakuin U., & have
been experimenting with different ways
to teach global issues in the language
classroom.

IBARAKI

Topic: Pop Songs: True Colors (Using
music in the classroom)

Spkr: Dale T. Griffee

Date: Sunday, June 13

Time: 2:00-4:30 p.m.

Place: Mito Shimin Kaikan (room 206)

Fee: Members free; non-members
¥500

Info: Martin  E. Pauly, 0298-58-9523
Michiko Komatsuzaki, 0292-54-
7203

The presentation will show how to make
a lesson plan using a typical commercial
popular song. The Cyndi Lauper song
True Colors will be used as an example.
Time permitting, other types of music
exercises will be demonstrated, e.g.,
musicalmemories& soundexpetiments.
All exercises will be from the presenter’s
book Songs In Action, Prentice Hall,
1992.

Mr. Griffee is an Assistant Professor
at Seigakuin U..

KAGAWA

Topic: JET Programme Policy & Team
Teaching

Spkr: Antony  Cominos

Date: Sunday, July 4

Time: 1:30-4:30 p.m.
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Place: Takamatsu Shimin Bunka Cen-
ter

Fee: Members free; non-members
¥1000

Info: Harumi Yamashita, 0878~67-
4362

This presentation will outline research in
progress into the development of the
JET Programme policy & will preview
Studies in Team Teaching, to be pub-
lished by Kenkyusha in early 1994, a
collection of research-based investiga-
tions organized by the Team Teaching
N-SIG.

Antony  Cominos is Coordinator of the
JALT Team Teaching N-SIG.

KAGOSHIMA

June Meeting

Topic: Composition Warm-ups

Spkr: Peg Orleans

Date: Sunday, June 6

Time: 1:30-4:00 p.m.

Place: Junshin Junior Col., 4- 22-1,
Toso, Kagoshima (please call
for directions)

Fee: Members free; non-members
¥1000, students ¥500

Info: A. Barbara O'Donohue, 0992-
53-2677
Carl Mantzel, 0995-43-1344

Ms. Orleans is a lecturer at Kyushu
Institute of Technology, with publica-
tions in English Forum, The Language
Teacher, & other journals. Her presen-
tation is centered around "warm-ups" for
the composition class, to get students to
write without translating. The group is
encouraged to participate in this task
oriented  presentation.

July Meeting

Topic: Effects of a Study Abroad Pro-
gram

Michiyo Iwakire, Chizuko Fujita,
& Sachiko lkeda

Date: Sunday, July 4

Spkrs:

Time: 1:30-4:00 p.m.
Place: | Bldg. - International Building
Fee: Members free; non-members

¥600, students ¥500
Info: A. Barbara O'Donohue,

53-2677
Do study abroad programs help stu-
dents to increase their knowledge of the
target language in order to use it more
effectively? The three speakers are in-
volved in this type of program at their
school, & through objective tests &
questionnaires will attempt to analyze
the cross cultural experience i.

The results presented show the ef-

fects of the program on cultural aware-
ness, personal development, & lan-

0992-
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guage improvement on students. This
talk will be conducted in English.

KANAZAWA

Topic: Text Stylistics

Spkr: Stephen Davies

Date: Sunday, June 20

Time: 12:30-1 :50 (sandwich party)

2:00-4:00 p.m. (presentation)

Place: Ishikawa Shakai Kyoiku Cen-
ter, 4F

Fee: Members free; non-members
¥600

Info: Neil Hargreaves, 0762-80-3448
Mikiko ~ Oshigami, 0764-29-5890

Mr. Davies’' presentation will demon-

strate how techniques of linguistic analy-

sis may be applied to literary texts.
Stephen Davies teaches at the

Toyama Col. of Foreign Languages.
KOBE
Topic: “Cooksai” Classes

Spkr: Don Maybin
Date: Sunday, June 13

Time. 1:30-4:30 p.m.

Place: Kobe YMCA Language Center,
4F

Fee: Members free; non-members
¥1000

Info: Fran Kirkham, 078-882-2596

The presenter will show how to stimulate
interest in other cultures & develop the
traditional language learning skill areas
through an often overlooked language
acquisition device-the stomach! After
identifying potential pitfalls (costs, tastes,
fire hazards), the audience will join in a
classroom-style demonstration which
includes a variety of presentation tech-
niques. This wil be followed by a discus-
sion of how to adapt these techniques to
other classroom contexts, age groups &
levels. Prepare to pick up some new
teaching ideas-& recipes.

Don Maybin is director of the Lan-
guage Institute of Japan, Odawara.

KYOTO
Kyoko Nozaki, 075-71 1-3972

Michael Wolf, 0775-65-8847

MATSUYAMA

Topic: Are You Getting the Most Out of
Your Computer?

Spkr: Paul Shimizu

Date: Sunday, June 20

Time: 2.00-4:30 p.m.

Place: Shinonome High School, Me-
morial Hall (Kinenkan), 4F

Fee: Members free; non-members
¥1000

Info: Yuko Hamada, 0899-77-3029

Ron Murphy, 0899-22-7166

Thesoftwarewhich ~ will bedemonstrated
is produced by INTERCOM, LTD for the
Apple Macintosh computer& will not yet
work on other types. The presentation
will consist of three parts: 1) The com-
puterasaclassroom resourcecontrolled
by the teacher; 2) The computer as a
resource for producing hard copy mate-
rials; & 3) The computer as a classroom
resource used interactively by a student
or group of students. The emphasis will
beonthecomputerasaresourcewhich,
when used properly, can give students
another focus & which will add a new
dimension to both the students &
teacher’s classroom experience.

Mr. Shimizu has been teaching since
1972 & developing softwaresince 1988.

MORIOKA

Topic: English Book Fair ‘93
Spkrs:  Publishers

Date: Sunday, June 13

Time: 10:00 a.m.-4:00 p.m.

Place: Morioka Chuo Kominkan 2F

Fee: Free

Info: lzumi Suzuki, 0196-37-5469
Hiromi Sasaki, 0196-38-7579

Seven leading ESUEFL publishers will

provide  their textbooks, picturebooks, &
other materials for display. A specialist
bookseller will also be in Morioka.

A mini-presentations on use of mate-
rials will be given by Oxford U. Press &
others.

NAGANO
Richard Uehara, 0262-86-4441
NAGASAKI
Topic: Learning from Learner’'s Errors
Spkr: Dale Goble
Date: Sunday, June 13
Time: 1:30-5:00 p.m.
Place: Nagasaki U., Suisan Gakubu
(Fisheries)
Fee: Members free; non-members
¥1000
Info: Brian Moss, 0958-20-5713
Satoru Nagai, 0958-44-1697
In language teaching, the urge to correct
students’ errors can be overpowering.
However, students’ errors can also be
seen as a natural & inevitable part of
learning. Placing undue emphasis on
error correction might not always be the
best prescription. This presentation will
look at students’ errors, what may have
caused them, & what, if anything can (or
should) be done about them. In the
workshop portion, participants will have
a chance to diagnose an abundance of
errors made by Japanese students &
suggest ways to instigate a cure.



Dale Goble is an Associate Professor
at Chikuishi Jogakuen Junior Col.,
Dazaifu.

NAGOYA

June  Meeting

Topic: Professionalism &
Environment

Spkr: Thorn Simmons

Date: Sunday, June 27

Time: 12:30-4:00 p.m.

Place: Mikokoro Center

the Work

Fee: Members free; non-members
¥1000
Info: Helen Saito, 052-936-6493

Ryoko Katsuda, 0568-73-2288
Thorn Simmons, the past-president of
the Kanto Teachers’ Unions’ Federation
& now its Publicity Legal Officer, will
discuss various aspects of Japan’s la-
bor laws, professionalism, unions, & the
working environment of teachers in Ja-
pan. He will attend to both sides of the
employee/employer relationship, draw-
ing on his extensive experience in con-
flict resolution. Time will be offered for
questions & discussion.

July Meeting

Topic: Testing

Spkr: Scott Peterson

Date: Sunday, July 11

Time: 12:30-4:00 p.m.

Place: Mikokoro Center, Naka-ku

Fee: Members free; non-members
¥1000

Info: Helen Saito, 052-936-6493
Ryoko Katsuda, 0568-73-2288

Scott Peterson teaches English at

Meitoku Junior Col. in Nagoya.

NARA

Masami Sugita, 0742-47-4121

Bonnie  Yonada, 0742-44-6036
NIIGATA

Topic: Fluency Across the Four Skills

Spkr: Helen Sandiford

Date: Sunday, June 20

Time: 1:00-4:00 p.m.

Place: Niigata International Friendship
Center (Tel: 025-225-2777)

Fee: Members free; non-members
¥ 000

Info: Donna Fujimoto, 0254-43-6413
Michiko Umeyama, 025-267-
2904

This presentation examines various strat-

egies that can help students overcome

fear of making mistakes when using a

L2, & to achieve positive self images as

language learners that can encourage

them to become more fluent. It will be

shown that fluency relates to all lan-
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guage skills, & that it is accessible to
low-level learners as well as advanced.

Helen Sandiford works as ELT Con-
sultant for Cambridge U. Press.

OKAYAMA

Topic: Counseling Language Learning
& the Silent Way

Spkr: Leslie Koustaff

Date: Sunday, June 20

Time: 10:00 a.m.-12:00 p.m.

Place: OPIEF

Fee: Members & students free; non-
members  ¥1000

Info: Hiroko Sasakura, 086-222-7118
This workshop presents CLL & SW in
their pure forms. A lesson will be taught
using each method, with discussion fol-
lowing on various aspects of each, e.g.,
error correction, teacher control, etc. It is
hoped that the "teacher/students” will be
able to incorporate parts of these meth-
ods into their present teaching philoso-
phies.

Leslie Koustaff is associate professor
at Chikushi Jogakuen U. in Fukuoka.

OKINAWA
Topic: The Use of Dialogue Journals in
Foreign Language Classrooms

Spkr: Maria Latona

Date: Sunday, June 27

Time: 2:00-4:00 p.m.

Place  Okinawa Christian Junior Col.

Fee: Members free; non-members
¥500

Info: Jane Sutter, 098-855-2481

The presenter will explain her method of
using dialogue journals, the philosophi-
cal reasons behind her method, & how
it leads to fluency & greater expression
of ideas. This methodcan beadapted for
use at all levels from junior high school
through college level & other adults. A
demonstration of dialogue journals will
be conducted with the audience, so ev-
eryone can experience firsthand how it
works.

Maria Latona is a visiting professor at
the U. of the Ryukyus.

OMIYA

Topic: Global Issues from the Second
Position

Spkr:  Atsuko Ushimaru

Date: Sunday, June 13

Time: 1:30-4:30 p.m.

Place: Omiya YMCA

Fee: Members free; non-members
¥1000

Info: Michael ~Sorey, 048-266-8343

How would you like to teach your stu-
dents to put themselves in the more
vulnerable people’s shoes? The ability

to see the world as other people see it &
to feel the way they feel is crucial in order
for global issues activities to work. This
workshopwill introduceexercises to fos-
terthisability & some sampleclassroom
activities that the participants can take
away & use in their own teaching situa-
tions

Atsuko Ushimaru, assistant profes-
sorof English at Obirin U., is the Publica-
tions Coordinator of the JALT Global
Issues in Language Education N-SIG.

OSAKA

Topic: TESOL & Other EFL Organiza-

tions

Spkr: Kevin Staff

Date: Sunday, June 20

Time: 2:00-4:00 p.m.

Place: Bentencho YMCA (visible from
Bentencho JR or Subway Sta-

tions)

Fee: Members free; non-members
¥1000

Info: Masako Watanabe, 06-672-
5584

This will be an introduction to the activi-
ties of various international language
teaching organizations, particularly
TESOL, IATEFL, & ACTFL. Their pub-
lications & intended audiences will be
outlined, & the activities of the organiza-
tions in providing professional develop-
ment opportunities to members, annual
conventions, position papers on
sociopolitical concerns, & benefits such
as international health insurance plans
will be covered.

Kevin Staff is the President of JALT
Osaka.

SENDAI

Topic: Listening: Content, Culture,
Tasks & Strategies

Spkr: Marc Helgesen

Date: Sunday, June 27

Time: 1.00-4.00 p.m.

Place: 141 Bldg. 6F (near Mitsukoshi
on Ichibancho)

Fee: Members free; non-members
¥ 000
Info: Takashi Seki, 022-278-8271 (h)

Irene Shirley, 022-264-6411 (w)
Listening practice. Of course students
need that, but they need more. Learners
need strategies-they need to learn how
to listen. They need to make use of what
they've already learned.

After exploring the nature of listening
& strategies for skill development, we
will consider how culture affects student
listening ability in terms of expectations
of role & of the skill itself as well as
background knowledge. Finally, partici-
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pants will create listening tasks based
on prepared & authentic listening
samples as well as written texts.

Marc Helgesen teaches at Miyagi
Gakuin Sendai & is principal author of
the New English Firsthand series (Lin-
gual House/Longman).

SHIZUOKA

Topic: Symposium on Memory & Lan-
guage Learning

Spkrs: Six invited speakers (see be-
low)

Date: Saturday, June 6

Time: 10:00 a.m.500 p.m.

Place: Shizuoka Kukushi Kaikan.
Shizuoka City (From Shizuoka
Station north exit, take Miyuki
Doori to one block past Kita
Kaido. Turn right, & proceed
until you reach the next main
street. The Shakai Fukushi
Kaikan will be on the right.)

Fee: Members  ¥3000; non-members

¥3500

Naoko Aoki (in Japanese), 054-

272-8882

Tim Newfields (in English),

0543-48-66 13

Info:

Program  Schedule
10:00-11:00 Registration/refreshments
11:00-12:00 (concurrent) Kenichi
Yumino, Memory Studies in
Cognitive Psychology; Charles
Adamson, Memory& Language
Learning: the NLP model
12:00-1:30 Lunch
1:30-2:30 (concurrent) Fusako Allard,
Memory Acquisition & the Si-
lent Way; William Flaman.
Thanks for the Memories
(memory processes in language
acquisition)

(concurrent) Tim Murphey,
ShadEchaing & Reformulation:
KISS principles of retention &
activation; Sumiko Taniguchi,
Second Language Vocabulary
Learning: What we don't know

2:40-3:40

3:40-4:00 Refreshments
4:00-5:00 Panel discussion
SUWA

Topic: Training Japanese Children to
be Active Learners

Spkr: Vaughan Jones

Date: Sunday, June 13

Time: 200500 p.m.

Place: Agatanomori Bunkakaikan,
Matsumoto

Fee: Members free: non-members
¥500

Info: Mary Aruga, 0266-27-38%4
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Japanese studentsgenerally begin learn-
ing English with enthusiasm & curiosity,
but often become passive learners who
wait to receive knowledge from their
teachers & who find it difficult to produce
Englishspontaneously. During this work-
shopwe will examine how this tendency
can be avoided by training children to be
active learners who are interested in
findingoutabout English for themsleves.
The workshop will include many ex-
amples of games which develop active
learning.

Vaughan Jones is ELT Manager for
Heinemann in Japan.

TOKUSHIMA

Tomoko Hirota, 0886-74-2023

TOKYO

Topic: Input & Interaction in the Lan-
guage Classroom

Spkr:  Dr. Leo van Lier

Date: Tuesday, June 29

Time: 6:30-9:00 p.m.

Place: Bunkyo Women's Col. (on
Hongo Dori, 3 min. north of To-
kyo Univ., 3 min. south of
Hakusan Dori. Marunochi Line
Hongo 3-chome  Sta. [turn left
on Hongo Dori]: Chiyoda Line
Nezu Sta. [walking toward Nezu
Shrine]; or Mita Line Hakusan
Sta. [uphill on Hakusan Dori to
Hongo Dori, then turn right]; 15
min. walk. From JR Yamamoto
Line Komagome Sta.. bus #51
or #3 for 15 min. to Bunkyo
Joshi Daigaku stop.)

Fee: Members free; non-members
¥1000
Info: Richard Smith, 03-3916-9091

(h) ;03-3911-6111 (w)

Will Flaman Tel/Fax: 03-3816-

6834 (h); 03-5684-4817 (w)
Dr. Leo van Lier, Assoc. Prof. of Educa-
tional Linguistics at Monterey Inst. of
International Studies (TESOL/TFL Pro-
gram), is visiing Japan as part of Temple
U,'s Distinguished Lecturer series. The
author of The Classroom & the Lan-
guage Teacher (Longman), he will give
a presentation on classroom interaction.

TOYOHASHI

Topic: Language Awareness Training

Spkr: Virgna  LoCastro

Date: Sunday, June 20

Time: 1:30-4:30 p.m.

Place: Aichi U., Kinenkaikan

Fee: Members free; non-members
¥ 000

Info: Kazunori Nozawa, 0532-25-
6578

Back to basics? A return to teaching
grammar? Not quite! This presentation
will take participants through a series of
awareness training tasks from word to
discourse level of language, focusing on
lexical, syntactic, & pragmatic aspects
of language. Tasks using languages
other than English or Japanese add an
intercultural dimension to expand the
development of language awareness.
Participants will be asked to suggest
tasks suitable for their own students.

Virginia LoCastro is associate profes-
sor at International Christian U.

UTSUNOMIYA

Topic: Comics in Context

Spkr: Tom Stearns

Date: Sunday, June 20

Time: 2:00-4.00 p.m.

Place: OyamaChuoKouminkan(south

of Oyama City Hall)

Fee: Members free; non-members ¥

1000

Jim Johnson, 0286-34-6986

Michiko Kunitomo. 0286-61-

8759

Besides filling in balloons with appropri-

ate language, there are other ways to

approach using cartoons & comics in

the language classroom. This workshop

will begin with a discussion of how par-

ticipants have used comics in their own

classes. Following that will be a presen-

tation of strategies that have “worked”

with teens & adults alike as a spring-

board for “using” the target language.
Tom Stearns isan instructorat Hakuoh

U. & Women'’s Junior Col. in Oyama.

Info:

WEST TOKYO

Topic: Classroom-CenteredLanguage
Testing

Spkr: Dr. James Dean Brown

Date: Saturday, June 27

Time: 2.00-5:00 p.m.

Place: Hachioji Shimin  Kaikan (Use

either Keio Hachioji or JR
Hachioji Sta. & take #91, 92 or
93 bus. Orwalk 15 min. from the
south exit of JR Stn.)

Fee: Members free; non-members
¥ 000
Info: Yumiko Kiguchi. 0427-23-8795

(h), 0427-92-2891 (w)
This talk is designed to help teachers
write more effective classroom-centered
language tests. Classroom tests are dis-
cussed in terms of how they are different
from “standardized” tests & in terms of
the useful information teachers can de-
rive from them (diagnostic, progress,
achievement information, etc.). Produc-
tion of classroom tests is covered through
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examination of three sets of item writing
guidelines: 1) general guidelines, 2) pro-
ducing receptive-response items, & 3)
producing productive-response items.
J.D. Brown, of the graduate faculty of
the Department of ESL at the U. of
Hawaii at Manoa, is currently a visiting
professor at Temple U. Japan.

YAMAGATA

Topic: Foreign Language Acquisition
& Instruction in Terms of Inter-
national Diplomatic Relations
Part 1

Spkr: Harrison M. Holland

Date: Sunday, June 13

Time: 1:30-4:00 p.m.

Place: Yamagata Kajo Public Hall (Tel:
0236-43-2687)
(Yamashita-shi, Shironishi-
machi, 2 chome. 2-I5)

Fee: Members free; non-members
¥500

Info: Fumio Sugawara, 0238-85-
2468 (h), 0238-84-1660 (w)

Dr. Harrison M. Holland is an advisor for
Yamagata Prefectural Government &
also a visiting professor at Tohoku U. of
Art & Design.

YAMAGUCHI
Yayoi Akagi, 0836-65-4256
Eri Takeyama, 0836-31-4373

YOKOHAMA

Topic: Poetry in the Language Class-
room

Spkr:  Ann Jenkins

Date: Sunday, June 6

Time: 2:.00-4:45 p.m.

Place: Igirisukan (old British consulate),
on the Bluff (near JR
Ishikawacho Station)

Fee: Members free; non-members
000

Info: Ron Thornton, 0467-31-2797
Shizuko Marutani, 045-824.
9459

What is poetry? Poetic devices occur in
many kinds of text-songs advertise-
ments, prose, cartoons. Poetry is an
example of language in use-authentic
samples of written text. Why not use it?
Participants  will work through some of
the activities & techniques presented.
Also discussion of potential problems &
their  possible  solution.

Ann Jenkins is a lecturer in English at
the Nishi Tokyo U..

%

23rd  Communication Association of Ja-
pan Convention

Date: June 2526, 1993
Place:  Kitakyushu
Contact:  Prof. James R/ Bowers, C. A. J.

Meiji U., Office 258, Izumi Campus
1-1 -9 Eifuku, Suginami-ku, Tokyo 168
Tel: 03-5330-i 322
Fax: 0353301202
AB00OL  |@JPNMUI

E-mail:
1.BITNET

Fifth International Conference on Minority

Languages

Date: July 5-7, 1993

Place:  U. of Wales Cd. of Cardiff, Cardiff,
Wales

Contact: Jayne Mathias, Secretary 5ICML

Department of Welsh
U. of Wales Col. of Cardiff
Cardiff CF1 3XW, Wales, UK

JALT Regional Conference in Niigata

Theme:  Methods that work — Ways to teach
language

Date: July 10-11,1993

Place: Southern lllinois U. Carbondale--

Niigata Campus (in Nakjo-machi, 30

min. by tram from Niigata-shi)
Contact: Donna Fujimoto

SIU Nagahashi Res. C-I 2

Nakajo-machi, Kitakanbara-gun

Niigata  959-26

Tel:0254-43-6413,(h)0254-43-6205(w)
Conference

4th  International  Pragmatics

Theme:  Cognition and Communication in an
Intercultural Context

Date: July 25-30, 1993

Place: Kobe, Japan

Contact:  Prof. Kanzei  Sugryama, Dept. of Eng.

Kobe City U. of Foreign Studies
91 Gakuen higashi-machi
Nishi-ku, Kobe 651-21
Tel: 078-794-8179
Fax: 0787929020
Fourth  Annual International ~ Whole
Umbrella 1993  Conference
Date: August 5-8, 1993
Place:  Winnipeg Convention
Mantoba, =~ Canada
Contact: Val Mowez, Whole Language Um-
brella, #6-846 Marion St.
Winnipeg, Manitoba, R2J OK4
Canada
Tel: +1-204-237-5214
Fax: 1-204-237-3426
or Yoko Watanabe, lkuei Jr. Col.
1666-1 Kyome-machi, Takasaki,
Gunma 370, Tel: 0273521981  (w),
0273228056  (h)

Language

Centre,

Name: International Association of Ap-
plied Linguistics (AILA) 10th world
Congress

Theme:  Language in a Multicultural Society

Date: August 8-15, 1993

Place: Free U., Amsterdam, The Netherlands

Contact: Johan  Matter
Vrije Universitiet, Faculteirder Letteren
Posthus 7161, NL-1007 MC
Amsterdam, The Netherlands
Tel: +31-020-5483075

5th EARLI (European Association for Re-

search on Leaning and Instruction)

Date: August 31-September 5, 1993
Place: Aix-en-Provence, France

Contact:  5th EARLI Conference Secretariat

U.F.R .de Psychologie et Sciences de
[Education, Universite de Provence
29 Avenue Robert Schuman

13621 Aix-en-Provence, Cedex.
France: Fax: +33-42-20-59-05

Communication in the Workplace: Culture,
Language and  Organisational ~ Change
Date: September 1-4,1993
Place:  Sydney Hilton, Sydney, Australia
Contact: P. 0. Box 721
Leichhardt, NSW 2040 Australia
Fax. +61-2-330-3914

32nd  JACET Annual  Convention

Date: September 8-10, 1993

Place: Tohoku Gakuin U., Izumi Campus,
Sendai, Japan

Contact: JACET, 1-2 Kagurazaka
Shinjuku-ku, Tokyo 162
Tel: 03-3268-9686

JALT Chiba Chapter Mini-Conference on Lan-

guage  Testing
Date: Sept. 11, 1993
Place: Kanda U. of International Studies,

Chiba. Japan
Deadline for proposals: July 30, 1993
Contact: Paul Gruba
Kanda U. of International Studies
1-4-i Wakaba, Mihama-ku
Chiba-shi, Chiba-ken 261
Tel: 0432731233
Fax: 432721777

National Converence on Computers and Com-
position (JALTCALL N-SIG Nagoya Chapter)

Date: September 14-15, 1993
Place: Kno  Gakuin U., Nagoya
Theme: Computers and Composition
Contact: David Kuge, Kijo Gakuin U.

2-1723 Oomori, Moriyama-ku, Nagoya
463; Fax: 052-799-2089
(Cont'd on p.63)
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~-Job [Information Center/Positions-

AT A
The Language Teacher”
Job Information Center® 77§t
Br-bid, AAREOEBER, L - OBRICEN, &
WA & BRI L E ¥ JIC/Positions T 5 ADKA
EEE, BENE LT, MR, 4. AT, S8 HBEICE
BEMFREBRLEICA, WAE AFVAA TAUBA
L) Lk, AAT 4 THRDOEFED &V KBIEBENL
ZEwv, ) INLOEEN, BRICERZATVARYE, ®
CEALGVCEROSLIHEE. FiloMHKo [Zofiodk
7] oMz, FoBEBEEHICBEI (3w, HEEE,
CORFHIE OBV RANLRGERELLY, FEALLE
VL0 T2AEERLET,
RNEEBRT IHFLEOH I, TEOHMLEHG S
HAO L, BBRERAO2LRBAIOI9H T T2 M3 T Akl
FEITT 7y ATEBEY (& v, XiE [Harold Melville
075-741-1492 (A. k. L. BH) 0749-24-9540 (K. K.
%) HAGE . EAES 054-272-8882

TLTAJob  Information Center
Policy on Discrimination

We oppose discriminatory language, policies, and employment
practices in accordance with Japanese law, International law, and
human good sense.

Announcements in the JIC / Positions column should not contain
exclusions or requirements concerning gender, age, race, religion,
or country of origin (“native speaker competency,” rather than
“British” or “American”), unless there are legal requirements or
other compelling reasons for such discrimination, in which case
those reasons should be clearly explained in the job announcement.
The editors resene  the right to edit ads for clarity, and to return ads
for rewriting if they do not comply with this policy.

We encourage employers in all areas of language education to
use this free service in order to reach the widest group of qualified,
caring professionals. Non-public personnel searches and/or dis-
criminatory limitations reduce the number of qualified applicants,
and are thus counterproductive to locating the best qualified person
for a position.

Please use the form below, and fax it to Harold Melville at 075-
741-1492 (Sat., Sun., Mon., Tues.) or 0749-24-9540 (Wed., Thurs.,
Fri.), so that it is received before the 19th of the month, two months
before  publication.

4 JIC [/ Positions Announcement Form 3\

City & Prefecture (41%#)

Deadline (JusENdEHE) b ) -

Name of Institution (BRR%) -

Title of Position (B%&) :

Full-time / Part-time (ci rcl.é one) (HAT /JEHEHDH)

Qudifications (THEEH) -

Duties (BNE)

Salary, Benefits, and Other Terms of Contract (¥} ‘j-. #L 20k EORFEA)

Application  Materidls  Requested (32 11 #:%1) :

Contact Name, Address, & Tel/Fax (i LO(EFT. Hak Fax %o, HNES)

Other Requirements (¥ DO FH) -

L .
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Job [nformation Center/Positions

Please send all announcements for this column lo Harold Melville. 7-5 Konki-cho, Hikone, Shiga 522; fax 0749-24-9540, Announcements
must be received by the 19th of the month, two months before publication, The form provided in the January, 1993, TLT must ke used.

(IWATE-KEN) The Iwate University College of Humanities
and Social Sciences announces a full-time Foreign Teacher
(Gakokujin Kyoshi) position beginning April 1,1994.  Qualifica-
tions: Native Speaker of English, M.A. preferable, three years

or more of research and/or teaching after graduation, more
than one publication. Duties teaching English conversation,
English composition, Culture of English-speaking countries,
advisor for senior student Japanese-English translation, and
recording of entrance exam listening test. Salary & Benefits:

National University staff scale, mandatory social insurance.
Application Materials: CV, List of publications and research,
letter(s) of recommendation, medical certificate. Contract:
one-year renewable to a maximum of five years. Address:
Prof. Isao Miura, College of Humanities and Social Sciences,
lwate University, 3-18-34 Ueda, Morioka-shi, lwate-ken 020.
Tel: 0196-23-5171, Fax: 0196-54-2289.

(KAGAWA-KEN) Lingo School in Takamatsu City is looking
for a full-time ESL teacher. Qualifications: native speaker
competency, BA Experience teaching children a plus. Du-
ties: Full-time 1 :00-9:00 p.m., five days per week, 25 teaching
hours per week, class planning and preparation. Salary &
benefits: ¥250-280,000 per month, depending on qualifica-
tions; accommodations. Application Materials: CV, copy of

diploma, passport-size photo, references. Deadline: June 16,
1993. Address: Kyoto Tominaga, Kamei-cho 1 I[-65,
Takamatsu-shi. Kagawa-ken 760. Tel: 0878-31-3241, Fax:

0878-31-3244.

(KAGOSHIMA-KEN) The College of Liberal Arts, Kagoshima
University announces one full-time English teaching position
(Associate Professor, Assistant Professoror Instructor) begin-
ning October 1 1993. Qualifications: M.A. or Ph.D. in English
Language or Literature, English Teaching, Japanese Lan-
guage or Literature, Japanese Culture, or Comparative Litera-
ture, under age 35 (as of October 1 1993; National University
requirement). Duties: teach six 100-minute English language
classes per week. Salary and Benefits: in accordance with
Japanese National University staff wage scales; bonuses and
allowances as for Japanese staff; travel expenses reimbursed
on arrival in Kagoshima. Application materials: detailed CV
with photograph, list of publications, copies of three principal
publications with abstracts (approx. 500 words), copy of de-
gree certificate, health certificate, and two letters of recom-
mendation. Deadline June 14, 1993(by  registeredmail; marked
in red “Teaching Position [A]“). Address: Dr. Hideo Tagawa.
Dean, College of Liberal Arts, Kagoshima University, Japan.
For more information, write or fax: 992-85-8808.

(OKINAWA-KEN) The English Department, Okinawa Chris-
tian Junior College announces an Assistant Professor or
Lecturer position beginning October 1, 1993 (preferable) or
April 1, 1994. Qualifications: M.A. in English, Education or
related field. Ph.D. and work experience preferred. Duties:
Teaching courses in Oral English, English Composition, En-
glish Reading, etc.; English Department Administrativeduties.
Salary & Benefits: two-year contract renewable on negotia-
tion, minimum ¥250,000 per month based on qualifications.
Application Materials: CV (include academiccareec, job expe-
rience and other pertinent personal information). Deadline:

August 1, 1993. Address: Ms Keiko Yamazato, Chairperson,
English Department, Okinawa Christian Junior College, 777
Onaga, Nishihara-shi, Okinawa-ken 903-01. Tel: 0196-23-
51 71, Fax: 0196-54-2289.

(TOKYO) International Thomson Publishing Japanannounces
a full-time position for an ELTSales  Representative. Qualifica-
tions: Bilingual (Japanese/English), bi-cultural, self-motivated
person with a strategic mind and able to work under pressure,
at least two years teaching experience in Japan. Sales &
Marketing experience an asset. Duties: Market ELT materials
with set goals, customer relations, work under the guidance of
the Sales & Marketing Manager. Salary and Benefits nego-
tiable. Application Materials: Resume (J/E), Self-recommen-
dation letter (J/E), and photo. Deadline, June 30, 1993. Ad-
dress: Managing Director, ITPJ, Hirakawacho Nemoto  Bldg.
6F, Hirakawa-cho, Chiyoda-ku, Tokyo 102. Tel: 03-3221-
1305, Fax: 03-3227-1459.

(Cont'd from p. 61, Conference Calendar.)

English ~ Teachers ~ Association ~ Switzerland ~ Annual  General  Meeting
Date: September 18,1993

Place: Rapperswil, St Gallen,  Switzerland

Contact llona Bossart, Lindaustr. 29, 9524 Zuzwil, Switzerland

18th  Annual ALAA  (Applied Linguistics Assn. of Australia) Congress
Dale: September  26-29, 1993

Place: U. of Adelaide. Adelaide, Australia

Theme:  Living wih Language: The Classroom-Community Nexus

Contact: ~ John West-Sooby, Dept. of French, U. of Adelaide
GPO Box 498, Adelaide, SA 5001, Australia
Tel: +61-8-228-5638, Fax. +61-8-224-0464 (Head all faxes:
‘Attn:  J. West-Sooby, French Dept.)
International ~ Symposium  on  Language  Teaching  Methodology
Date: October 4-14, 1993
Place: Beijing and Hohhot, InnerMongoia, ~ People’s Republic of China
Contact:  Dr. Stephen J. Gales, TESOL Program, U. of Northern lowa

Cedar Falls, IA 50614-0502 USA

Teachers of English to Speakers of Other
28th  Annual  Convention and  Exposition
Date: March 814, 1994
Place: Baltimore, MD, USA
Deadline for Abstracts: May 15 1993
Contact TESOL Central Office, 1600 Cameron Street, Suite 300
Alexandria, VA 223142751 USA
Tel: +1-703-836-0774. Fax: +1-703-836-7864

Languages (TESOL) The

1994 CATESOL State Conference

Date: April 14-17, 1994

Place: San Diego Concourse, Doubletree Hotel & Radisson Hotel
Harbor View

Deadine  for proposals: Sept. 30, 1993

Contact: CATESOL 9%, Grossmont Col., 8800 Grossmont College Drive

El C4m,  CA 92020 USA

June 1993
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MEMBERSHIP INFORMATION

JALT is a professional organization dedicatedto the improvement of language learning and teaching in Japan, avehicle for the
exchange of new ideas and techniques and a means of keeping abreast of new developments in a rapidly changing field. JALT,
formedin1976, has an international members of over 4,000. There are currently 37 JALT chapters throughout Japan (listed
below). It is the Japan affiliate of International TESOL (Teachers of English to Speakers of Other Languages) and a branch of
IATEFL  (International Association of Teachers of English as a Foreign Language).

Publications-JALT publishes The Language Teacher, a montthly magazine of articles and announcements on professional
concerns, and the semi-annual JALT Journal. Members enjoy substantial discounts on Cross Currents (LIOJ).

Meetings and Conferences -The JALT International Conference on Language Teaching/Learning attracts some
2,600 participants annually. The program consists of over 300 papers, workshops, colloquia and poster sessions, a publishers’
exhibition of some 1,000m? an employment center, and social events. Local chapter meetings are held on a monthly or bi-
monthly basis in each JALT chapter, and National Special Interest Groups, N-SIGs, disseminate information on areas of
special interest. JALT also sponsors special events, such as mnfemnces on Testing and other themes.

Chapters - Akita, Chiba, Fukui, Fukuoka, Gunma, Hamamatsu, Himeji, Hiroshima, Hokkaido, Ibaraki, Kagawa,
Kagoshima, Kanazawa Kobe, Kyoto, Matsuyama, Morioka, Nagano, Nagasaki, Nagoya, Nara, Niigata, Okayama, Okinawa,
Omiya, Osaka, Sendai, Shizuoka, Suwa, Tokushima, Tokyo, Toyohashi, Utsunomiya, West Tokyo, Yamagata, Yamaguchi,
Yokohama.

N-SIGs -Video, Bilingualism, Global Issues in Language Education, Japanese as a Second Language, (forming) Computer
Assisted Language Learning, Materials Writers, Team Teaching, College and University Educators.

Awards for Research Grants and Development -Awarded annually. Applications must be made to the JALT President
by September 3. Awards are announced at the annual conference.

Membership -Regular Membership (¥7,000) includes membership in the nearest chapter. Student Memberships
(¥4,000) are available to full-time, undergraduate students with proper identification. Joint Memberships ¥2,000),
available to two individuals sharing the same mailing address, receive only one copy of each publication. Group
Memberships (¥4,500/person) am available to live or mom people employed by the same institution. One copy of each
publication is provided for every five members or fraction thereof. Applications may be made at any JALT meeting, by using the
postal money transfer form (yubin furikae) found in every issue of The Language Teacher, or by sending a check or money order
in yen (on a Japanese bank), in dollars (on a U.S. bank), or on pounds (on a UK. bank) to the Central Office. Joint and Group
Members must apply, renew, and pay membership fees together with the other members of their group.
CENTRAL OFFICE:

Glorious Tokyo 301, 2-32-10 Nishi Nippori, Arakawa-ku, Tokyo 116
Tel.03-3802-7121; fax. 03-3802-7122. Furikae Account: Yokohama 9-70903, Name: “JALT”
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ADDITIONAL MATERIALS

e —
¥ A« FESCIT Students are given an easy way to sludy each episade n depth at home,

O Y in a lab. or at the office.

Tuning in The USA
For further infomatlon please contact:

fulaﬁdl‘o ﬁSm;ies and Listener’'s Guides
GLOBALMEDIA  SYSTEMS CORP.

Telephone : 03-3433-4375

Facsimile :03-3437-1778
Address: Z-5-5, Hamamatsu-cho,
Minato-ku, Tokyo F105

BBC T 9—754 X4t B ARKEE
(‘ BRA2H SO =/ AT T Y ATh X trens)

reonor  T105 EEIBHEXEE 2-5-5 B EV2F TEL03-3433-4375 FAX 03-3437-1778

S B (s e S Cryeno dlie (e e s

same American family with sew dramas that decpen students

understanding of 1LS. life

* 52 radio programs. 10 munutes each, follow the same
language scope and sequence as the television series.

= Complete radio scripts ave included. plus answer keys and
extensive lamguage notes on vocabulary. drammar,
eXpressions. and pranunciation.

= Complete radio series |s available un 8 audiocasseties.

LF !uIK: illustrated Listener's Guides, 176 pages each.




CINEX BT

CINEMA ENGLISH EXERCISE

CINEX School Curriculum

FROM BLACKBOARD R{IBRIN'/ W34
COMMUNICATIVE VIDEO TECHNIQUES

CINEX Features:

W 100% accurate English subtities

B Qpen caption dialogues—need no extra equipment

W Conversations for study at any pace—simply freezeframe
W On-screen time display for easy access

Text Components:
For Teachers— *Convenient Time Code
W A comprehensive feachers Manual™ * Easy 1 follow

W English-subtitied CINEX videotape
W Unsubtitied original tape

For Students—

B English-subtitled CINEX videotape
W Attractive Worksheet Book

W CINEX Mini-dictionary Guide

English Subtitie

| *Teachers Manual (In three sections) |
(1) Communicative Video Techniques
|

(A-—Z Menu of 100 Techniques & Terms)
(2) Step by siep Teaching Guide
(3) Worksheets with Answers

First Release Titles for 1992

e NETEN 1 OO BT & 18 COLLIME
O i Lo e e The Karate Kid ®  HErIRES WousTRIES, B

e -

Kramer vs. Kramer

For further intormation, comact Sony Pichures Entertalnment (Clnes Division), Hamamatsuchs TS Bidg,, 3F 2-8-14 Hamamatsucha, Minato-ku, Tokyo 105 Tel (03) 5400-165T

Sony Pictures Entertainment (Japan) Inc.

¥ 750
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