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This special issue begins with the LINGUAPAX Kiev Declaration, an important
international document which discusses how teaching foreign languages and
literature can promote international understanding and world peace. Don
Hinkelman describes how taking English language learners on overseas study
tours to countries such as the Philippines and Korea can promote both global
awareness and language acquisition. Mineko Yoshimura shows how global
issues can be introduced to children in beginning English-as-a-foreign-language
classes using a thematic curriculum with an education for international under-
standing perspective. An Annotated Bibliography of Global Education Re-
source Books is included which lists teaching resources from fields such as
environmental education and peace education and on topics such as AIDS,
apartheid, refugees, and world hunger. Trevor Sargent discusses how dealing
with conflict resolution in language classes can help students improve their
communicative language skills as they develop the ability to resolve conflicts.
Tamara Swenson and Bill Cline describe a content-based college EFL program
which combines global issue topics with coursework on reading, writing, and
discussion skills.  Nobuko Sakamaki and Kiyoko Sueda  describe a course they
developed for students of Japanese as a Second Language (JSL) which features a
global education approach. In his Opinion column, Kevin Mark looks at prob-
lems that arise when global education is defined solely in terms of content. In the
My Share section, John Henry describes an annual EFL “Model United Nations”
simulation for Japanese high school students. Global education book reviews by
Shuichi Yonezawa and Marilyn Higgins round off the issue. As guest editor, I
would like to thank all those who worked so hard to put together this issue and
to apologize to those whose articles could not be included.

Kip A. Cates
Coordinator, JALT Global Issues in Language Education N-SIG
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~~~~~kd%%%, Language Teaching
and Global Education

by Kip A. Cates
Tottori University

For those interested in promoting better international understanding among the world‘s people through foreign
language teaching, a key international document is UNESCO’s’ (United Nations Education, Scientific, and
Cultural Organization) LINGUAPAX Kiev Declaration. LINGUAPAX is a series of UNESCO-sponsored confer-
ences dealing with foreign language teaching, peaceeducation, and international understanding. The first session
(LINGUAPAX I) was held in 1987 in the U.S.S.R. and resulted in the Kiev Declaration following. Further sessions
took place in 1988 in Sitges, Spain (LINGUAPAX II) and in 1990 in Saarbrucken,  Germany (LINGUAPAX III).
LINGUAPAX IV is tentatively being planned for 1994 in Australia.

The international English teaching organization TESOL (Teachers of English to Speakers of Other Languages),
with which JALT is affiliated, became an official United Nations Non-Governmental Organization (NGO)  in
March, 1990. It is hoped that publication of the LINGUAPAX Kiev Declaration here will stimulate discussion of
how language teachers in Japan can contribute to realizing the ideals of the UN and UNESCO for world peace.

LINGUAPAX  Kiev Declaration(l987)
Consultation on Content and Methods that Could Contribute in the Teaching of Foreign

Languages and Literature to International Understanding and Peace 
I

The LINGUAPAX Kiev Declaration was formulated
during an international meeting held in Kiev, U.S.S.R.
in 1987 which was attended by UNESCO officials and
16 experts in language and literature from 15 European
countries. Cooperating language education organiza-
tions included the International Association of Ap-
plied Linguistics (AILA), the International Association
for the Development of Cross Cultural Communica-
tion (AIMAV),  the International Association of Trans-
lators (FIT), and the World Federation of Modern Lan-
guage Associations (FIPLV), an international umbrella
organization comprising world teachers’ associations
for major languages such as French, German, Spanish,
and Russian. English language teachersarerepresented
in FIPLV by the two organizations Teachers of English
to Speakers of Other Languages (TESOL) and the Inter-
national Association of Teachers of English as a Foreign
Language (IATEFL).

Background
The LINGUAPAX Kiev Declaration is based on a

number of key international documents, the most im-
portantbeing the Recommendation Concerning Education
For International Understanding, Cooperation & Peace,
And Education Relating To Human Rights &Fundamental
Freedoms (UNESCO, 1974). This stresses the following
principles of education:
1 .  an international dimension and global perspec-

tive at all levels of education
2 .  understanding and respect for all peoples, their

--

3 .

4 .
5 .

6 .

7 .

cultures, civilizations, values and ways of life
awareness of the increasing global interdepen-
dence between peoples and nations
abilities to communicate with others
awareness of the rights and duties of individuals,
social groups and nations towards each other
understanding of the necessity for international
solidarity and cooperation
readiness on the part of the individual to partici-
pate in solving the problems of his/her commu-
nity, country and the world at large

Recommendations of the Kiev Declaration
(excerpts)

General
LINGUAPAX stresses the importance of teaching

culture in foreign language education, particularly:
1. the need for multinational, multilingual and

multicultural content using authentic documents
2 .  the development of appropriate methodologies

for teaching foreign languages and literature in
the spirit of peace education

3 .  better training for teachers of foreign languages as
regards the teaching of culture

4 .  the development and diffusion of materials and
procedures for peace education and international
understanding

-3 .  the need to improve intercultural research on
cultural contact and exchanges
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To Foreign Language Teachers
1 .  To be aware of their responsibility to further inter-

national understanding through their teaching
2 .  to make strenuous efforts to increase the effective-

ness of teaching foreign languages and literature
so as to enhance mutual understanding, respect
and peaceful co-existence among nations

3 .  to exploit extra-curricular activities for the devel-
opment of international contacts and coopera-
tion, such as correspondence, exchange of books
and materials, visits, tours, excursions, etc.

4 .  as education for international cooperation must
start with cooperation between students and
teacher in the language learning task, classroom
cooperation should be stimulated by language
teaching approaches responsive to students’ ini-
tiatives, interests and needs

so as to facilitate the exchange of information on
science and technology as an important means of
mutual understanding

To International Non-Government Organizations
(NGOs)
1. To regularly organize, in cooperation with

UNESCO, meetings of experts to prepare training
seminars and workshops for teachers of foreign
languages and literature in the spirit of peace and
understanding among nations

To UNESCO Member Countries
1. to encourage the exchange of teachers and of

culturally-authentic teaching materials (syllabi,
A-V materials, films, video, etc.) from countries
whose language is taught so as to form a positive
image of the nation under study

2 .  a. to increase the number of foreign languages in
the school curricula, to provide opportunities
for foreign language study on an extra-curricular
basis, and to give more emphasis to foreign lan-
guage study in educating young people
b. to support the teaching of translating and
interpreting as factors in the process of mutual
understanding
c. to take steps to inform students and their
families of the potential of foreign languages for
acquiring better knowledge of world issues and
concerns, and of other nations and cultures
d. to facilitate the teaching of foreign literature
and to promotecultural encounters  linked to this
teaching

To The Director-General of UNESCO
1 .  to initiate a project to develop locally-applicable

teaching methods and materials for promoting
peace and  mutual understanding. This project will
be launched initially in Europe and extended in the
future to other world regions (Africa, Asia, etc.)

2 .  a. to create a handbook for language teachers
containing guidelines, teaching units and sug-
gested methods for promoting peace and interna-
tional understanding
b. to organize international competitions for the
best teaching materials, the best collection of liter-
arytexts (poetry anthologies, short stories, etc.), the
best material produced by students which reflect
the ideals of peace and international cooperation
c. to organize travelling exhibits of these materials

3 .  contrary to the common practice of linking the
teaching of a foreign language with a leading
country and its capital, it is rccommendcd  to
consider also countries and regions where this
language is spoken and used as a second language

4 .  to organize regional and international meetings
of experts to design teacher training programs
involving peace education, education for interna-
tional understanding and other disciplines aimed
at improving school foreign language curricula

5 .  to organize workshops for foreign language teach-
ers and students on contemporary world issues  of
direct relevance and interest to young people,
such as environmental protection, the struggle
against poverty and hunger, etc.

6 .  to contribute to a more extensive study of less
widely taught languages and cultures, with spc-
cial attention to the languages of neighbouring
countries

7 .  to ensure the proclamation within the “Decade of
Cultural Development” (1988-1997) of an Interna-
tional Year of Languages and to support teaching
projects which enhance understanding and ap-
preciation of each other’s cultures

3. to further international education through the
teaching of languages for special purposes (LSP)

For more information on LINGUAPAX or for a complete
copy of the Kiev Declaration, contact JALT's Global Issues
N-SIG, c/o  Kip Cates, Tottori  University, Tottori  City,
J APAN 680

Prentice Hall Regents Scholarship

The winner of a Y150,000 scholarship from Prentice Hall Rcgents Publishers towards attendance at the 1993
TESOL conference in Atlanta was Mr. Shuichi Yonezawa  Upon his return, he will write a report on his

‘\ experiences and insights gleaned from TESOL 93.
\ /

The Language Teacher XVII: 5

4



g=jg(&&j  yL7,A-v  e7c2-;  hCF,<.  L$~~~-~~~~~yyJ~
L--ii  ‘A  :k4  La  .A o.J,  .!a  L_  ,L i  0

Overseas Tours to Research Social
Issues: Language Learning Through
Experiential Education

English study tours to overseas countries are growing
in popularity as educational institutions in Japan in-
creasingly emphasize experiential education as part of
their language programs. However, by limiting tours
to classroom-based instruction with an added homestay
assignment, many of these programs fail to realize the
full value of experiential language learning. In addi-
tion, while native speaking countries such as Australia,
Canada, the U.S.A. and Great Britain are the over-
whelming choice of destination, the benefits for En-
glish language study of travel to neighboring Asian
nations or Third World countries are rarely considered.
This article will attempt to outline how language acqui-
sition and global awareness can be promoted when an
overseas tour uses a content-based approach which
focuses on the theme of social issues and targets a
destination in a developing nation.

The article begins with a discussion of experiential
education, the goals of English teaching in Japan, and
the benefits  of a content-based approach to language
acquisition. Three case studies involving Japanese EFL
students are then described: (1) a visit by university
students  to a village development program in the Phil-
ippines; (2) a trip by students at an English language
institute to study urban problems in San Diego, U.S.A.
and Tijuana, Mexico; and (3) a visit to a sister school in
Korea by 100 Japanese high school students. In each
case, the design of the study experience will be de-
scribed along with the students’ responses and ob-
served attitude changes toward language learning.
Finally, guidelines on the design of effective social
issue study tours will be presented.

Benefits Of Social Issue Study Tours
Although lengthy immersion in a foreign country is

perhaps the fastest way to learn a language, short-term
tours of two to six weeks are often the next best alterna-
tive. Given the cultural propensity in Japan to take
group tours, these are also relatively easy to initiate
within educational institutions. In addition, when a
short-term tour is structured around a theme of social
issues, further benefits can be realized.

Out-of-class Language Learning: Experiential educa-
tion involves using the surrounding community and
local resources to gain language speaking practice.
Although such opportunities may exist in one’s home
country, actual contact with speakers of the target

by Don W. Hinkelman
Hokkaido University of Education (Iwamizawa Campus)

language usually involves visiting a foreign country.
Kauffmann, Martin & Weaver (1992, p.33) report that
not only do studies show students acquire more lan-
guage abroad than at home but that there has been no
correlation found between prior classroom study in the
home country and language acquisition abroad. Why
does classroom study have so little effect upon success
in the field? Perhaps it is because the process of lan-
guage learning is more complex than the study of
correct language forms in the classroom.

Two of these aspects of language acquisition are
emotional involvement and culture learning. Frustra-
tion, confusion, humiliation and inadequacy are com-
mon experiences associated with living and communi-
cating in a foreign country (Brown, 1992). Becoming
comfortable with this is a painful but necessary process
that can rarely be replicated in the classroom. Immers-
ing oneself in the target language is also an ideal way to
acquire what Damen (1987) calls “the fifth skill” of
language, culture learning. Fantini (1977) suggests a
language learner needs to be both linguist and ethnog-
rapher. Since English is a global language, students
should realize how English communication changes
from culture to culture.

Communicative Context: A second benefit is that over-
seas tours put language in its natural communicative
role--changing language learning from an end in itself
to a means of communication. High school and univer-
sity students in Japan in particular tend to view lan-
guage learning as either an examination hurdle or an
isolated skill to be mastered. Students are generally
more concerned with the correct form of how they say
something than the content of what they want to say.
When placed in a situation where only content counts,
students must forget grammatical perfection to get the
message across. Oxford (1990, p.8) states that “Devel-
opment of communicative competence requires realis-
tic interaction among learners using meaningful,
contextualized language.” Classroom learning may
come close to simulating such an environment, but the
most meaningful situation is being faced with a person
in another culture with whom you strongly wish to
communicate.

Relevance for English Education in Japan: According
to Brinton, Snow and Wesche (1989),  students who
learn content-based themes with personalrelevance tend

May 1993

5



to have a compelling reason to continue their language
studies. Which content is best? It depends on the objec-
tives of the learner and of society as a whole.

For Japan, technical language proficiency has been the
objective for many decades and grammar/translation
the best method to prepare students for written examina-
tions. At present, however, communicative proficiency
is growing as a goal. This is linked not only to interna-
tional business and tourism, but also to the rise of Japan
as the world’s largest donor of aid to developing coun-
tries and  to appeals from the world community for Japan
to make a greater contribution to solving world prob-
lems. This trend toward communication for internation-
alization is where social issues become an appropriate
content focus for language teaching.

Learning English can thus have a wider purpose
than enabling communication solely with native speak-
ing countries such as Great Britain or the United
States. Given the role of English as a “globalized
language” (Okano, 1992),  EFL study tours to develop-
ing nations and neighboring Asian countries can not
only open minds to the wider importance of English as
a world language, but also promote internationaliza-
tion at a direct, personal level rather than as an ab-
stract, intellectual idea.

Critical Thinking Skills: Social or global issues as a
content theme further benefit language learners by
enhancing critical thinking. Language work on con-
tent-based themes such as educational policy, environ-
mental priorities, or indigenous people’s rights can
take students beyond language use focused on percep-
tions and feelings to a higher level involving analysis of
complex problems, interpretation of events, and ab-
stract generalizations.

Case Studies
To understand the language learning potential of

social issues overseas tours, let us examine three case
studies of study trips abroad with quite different des-
tinations, purposes, and participants.

Workcamp  in a Philippine Village: With the intent to
explore rural development in the Third World, ten
students (two men and eight women) from Sapporo
area colleges spent 12 days in a small village on one of
the central islands of the Philippines. This tour, called
the “Philippine Workcamp,” was hosted by a commu-
nity organization that had a training center for small
scale agricultural and cottage industry. Arrangements
were made to stay at their dormitory and to join villag-
ers in several village development projects. Since En-
glish was the only means of communication between
students and villagers, the trip became an intensive
language learning exercise.

During the eight days spent in the village, students
joined work groups in vegetable gardening, repairing
a community building, doing a house-to-house health
survey, and teaching in a pre-school. They also spent
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half days working individually on projects of their
own. With no Japanese-speaking person to depend on,
they thus spent at least four hours per day communi-
cating in English. Evenings were spent visiting homes
in the village, listening to local youths sing and play
guitar, and talking together about the day’s events.

When students visited homes in the evenings, they
were accompanied by an English-speaking Filipino youth
from the community. Having no translator was particu-
larly frustrating because the students had so much to ask
about each family’s life and so much to say about their life
in Japan. Yet, this turned out to be a motivating chal-
lenge. Students used their English to ask about villagers’
opinions of Japanese people (Are you bitter about World
War II?), about the villagers’ simple lifestyle (How can
you live without electricity or plumbing?), and about
why parents seemed cheerful and proud with only a one-
room house for eleven children.

During late evening and morning debriefing ses-
sions, students explained how they tried whatever
words they could remember, not pausing to form per-
fect grammatical structures, and often relied on point-
ing or hand gestures. One question raised was why the
Filipino villagers could speak better English than the
students despite having only elementary school educa-
tion. Adding to the surprise was how uninhibited the
hosts were in using English. They were seemingly
unconcerned about correction and had no complaints
about broken English. Clearly it was a low risk environ-
ment that facilitated the Japanese students to try out
their spoken English.

For half the students, this was their first chance to
communicate in a foreign language with a non-Japa-
nese. Sample student comments included:

I didn’t realize the value of English till I speak with
foreigner. The foreigner was TV’s world in my mind.
Now I understood a little about people speaking differ-
ence  language .

Filipino English is not like the voices we hear in English
class. The accent is different. I realize that I must be
speaking with a Japanese  accent, too.

When I was with Filipinos, I felt it was rude of us to speak
in Japanese. Although it was uncomfrotable, I tried to
speak English even with my Japanese classmate.

(Comments by participants of the Philippine
Workcamp, 1982)

Social Issues Research in North America: A more inten-
sive program that was focused directly on language
training was initiated by Bunka  Institute of Language in
Tokyo. About 50 EFL students in the final months of their
two-year course, spent five weeks in San Diego, U.S.A.
and Tijuana, Mexico in a comprehensive English, cross-
culture and social issues study program.

Preparation began six months before departure, with
a semester-long English content course on social issues.



For this course, students formed groups of three or
four, chose a social issue that concerned them, and
researched the problem as it appeared in Japan. Sample
topics include endangered species, alternative educa-
tion, child abuse, handicapped children, women’s job
opportunities, AIDS, and drop-out students. Out-of-
class research involved students in visiting schools,
volunteer groups, and social welfare offices in Tokyo.
Research was gathered in Japanese and summarized in
English reports. Students were expected to take the
initiative in designing their projects while native speaker
teachers acted as resource persons and discussed
progress with each group in English.

Other courses in the curriculum gave practical En-
glish skills and cultural orientation for the overseas
program. A cross-culture course explored American
communication patterns with student-led discussion
groups using the book, Polite Fictions (Sakamoto &
Naotsuka, 1982). Reading, listening, and speaking
classes further prepared students for giving presenta-
tions, doing interviews, and collecting information in
the foreign country. Since project reports were re-
quired as the final examination of the overseas pro-
gram, English writing and typing classes took on prac-
tical relevance for the students. Integrating courses in
the school’s curriculum with the program greatly helped
reinforce language skills.

Once in North America, students spent three days
per week in classes for English speaking practice and
two days visiting schools, hospitals, volunteer organi-
zations and social welfare agencies. For these visits,  a
large group of 24 would go to a site and divide into
small groups, each having information gathering as-
signments. Tasks included writing a site description,
collecting names and resources, interviewing people,
surveying clients, taping responses, or taking photo-
graphs. Following each site visit,  teachersled a debrief-
ing session in English which enabled students to pro-
cess what had happened and share what was missed.
Outside speakers from San Diego also came to the
classroom sessions to present their views on social
issues, describe their programs, and answer questions.

In addition to their classwork and community re-
search, students spent evenings and breakfast with a
host family. A workbook was created for the students to
write experiential episodes and apply what they learned
from the Polite Fictions textbook. In addition to a list of
questions they were assigned to ask their hosts, students
had to explain their research project to the host family
and ask them to help find people to talk to, articles to
read, and television shows to watch. Structuring the
homestayexperiencethis way allowed the host family to
get involved in their student’s project and intensified
communication between hosts and guests.

The highlight of the trip was a day spent at Lazaro
Cardenas High School in Tijuana, Mexico. The Japa-
nese students had been previously paired with the
Mexican students as pen friends and began writing to
each other in English several months before the visit.

On the day the Japanese students arrived, they were
met at the bus by their pen pals and from there spent the
whole day together. They visited classes, watched tra-
ditional Mexican singing and dancing, ate lunch, and
had small-group discussions led by Mexican and Japa-
nese students.

The pen friend component helped promote better
person-to-person contactdifferent from unprepared
first-time meetings of hesitant hosts and guests who
don’t know what to do. With communication built up
before thevisit, the Mexican students acted very warmly
and showed their eagerness to learn from the Japanese
students. Teachers observed that  as both groups spoke
English as a second language, the Japanese appeared
more relaxed and spoke more actively than on a similar
visit to an American high school in San Diego.

Returning home, the groups rushed to complete
their illustrated project reports in the weeks before
graduation. They were so moved by the experience that
they came up with the idea to meet as a support group
to keep the experience alive and maintain the chance to
speak in English. This overseas tour on social issues
thus served as a doorway that motivated these stu-
dents in continued language learning.

High School Trip to Korea: In Japan, an increasing
number of high schools are choosing to take students
on overseas study tours instead of to more traditional
locations such as Kyoto or Nara. According to the Japan
School Tours Bureau, 315 Japanese high schools now
organize annual school trips abroad, 147 to Korea
alone, which is five times the number a decade ago
(Mainichi Daily News, 1992).

One of these schools is Shukutoku Yono High School,
a women’s high school in Saitama Prefecture which has
developed an extensive program integrating language
and social studies. The school has been taking annual
English study trips since 1986 to the U.S.A. and En-
gland for first year students. This is followed by trips to
Korea for second year students with the goal of using
English to focus on the complex issue of Japan-Korea
relations. It is the overall philosophy of the school that
language should be a tool for developing more interna-
tionally minded women.

Preparation for past tours began in social studies
classes where teachers presented the historical back-
ground of Korea including its occupation by Japanese
military forces. Later, a school symposium was held
with professors and journalists commenting on the
problems of Koreans in Japan. This orientation, con-
ducted in Japanese, stimulated students’ interest in
Korea and got them wondering as they entered English
class how they would communicate with their Korean
classmates. Students concentrated on English speaking
practice and on writing English letters to their Korean
pen pals. This built a personal connection which con-
tinued throughout the program. At the welcome cer-
emony in Korea, students sat with their pen friend, and
they presented each other with a gift.
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English was chosen as the medium of communica-
tion for very practical reasons. Since most Koreans
could not speak Japanese and most Japanese had no
knowledge of Korean, it was necessary to use a third
language, English. For the few Koreans who did know
Japanese, using English was still preferred as it avoided
the painful associations of Japanese colonial rule when
officials forced Koreans to speak Japanese. In addition,
as English was a foreign language for both groups of
students, their ability levels were about the same. This
created a more relaxed speaking atmosphere. The only
communication problem was the different accents and
pronuncation of Japanese and Korean English. This
was incorporated into subsequent English classwork.

The changes in language learning motivation for the
students were far-reaching. “English for internation-
alization” became a real concept representing cross-
cultural friendship and the overcoming of prejudice,
an immediate and highly motivating goal for learning
and improving English. One student’s comments are
summarized in the following English speech at a high
school competition held before the trip to Korea:

English and I

“What is English for me?” I thought. “It can’t be just
a language. Then what am I studying English for?”
I really thought and thought. I have never thought
of what English means but dreamed that I would
be a nice stewardess or a good interpreter some
day. But I suddenly hit onanother question, “What
do I want to get such jobs for? Just for money?” No,
by no means do I want to live such a mundane life.
Now there is a reason for me to study English.

Our school makes a school trip to Korea every
year. And this fall we’re going to Korea. The pur-
pose of my studying English is something related
with this trip. At first I thought I wouldn’t like to go
to Korea and also wondered why we had to go
there. I wished we could have gone to another
country in Europe. I was so thoughtless and selfish.
I didn’t know any of the facts about events which
had occurred between Korea and Japan. I never
knew the Japanese had donesomanyterrible things
during World War Il. I thought, " What in the
world will happen when we go to Korea?“ I just
thought I had no power to improve the relation-
ship between Korea and Japan. But I was com-
pletely wrong. I realized it because I had a chance
to go to a Korean school in Tokyo. I was surprised
that they were more friendly and nicer than I had
expected. Whenever I remember it, I am deeply
moved even now. One important thing I learned is
that things we could do to help are always around
us. If we look more carefully, we will be able to find
something we can do to help.

When we go to Korea, we will make contact with
Korean students again, and of course they can’t
speak Japanese. We must talk in English to them.

And the reason of “English and I” is now found.
English is like a bridge between Korea and  Japan. My
wish is to make the world smaller. I mean a united
world. Though there is a long, difficult road to this
goal, I think we can make it some day, if we believe,
“Everyone can make the world a better place.” En-
glish will be a great help for me to try it out.

(Minato, 1990)

These annual trips have become significant enough
that the school has published two books in Japanese
about them which describe the students’ experiences
(Shukutoku, 1987 and 1988).

Common Factors Which Facilitated Language Acqui-
sition and Communication
1. Holistic Approach

Students’ motivation improved when different
courses in the school curriculum integrated the trip’s
theme of social issues and international exchange. Pre-
paring letters to pen friends in writing class facilitated
communicating later on. Cross-cultural communica-
tion study enabled students to understand homestay
differences. Social studies classes gave students topics
they strongly wished to speak about in the foreign
language. By combining reading, writing, speaking,
listening, and cultural activities, the language learning
process was reinforced.

2. Orientation on Language Strategies
Pre-trip orientation sessions which focused on com-

munication strategies prepared students for the frus-
trations and shocks of encountering different cultural
communication patterns. Simulation games can con-
vey these complex experiences and help students ex-
press feelings such as confusion and incomprehension.
Role plays where students have no instructions but
must discern what to do solely by observation are
helpful. Survival English should teach both content
(useful phrases) and process (how to ask for unknown
words). Gaston(1984), Cassidy(1988), and Grove (1989)
offer useful exercises and guidelines for pre-tour orien-
tation, during-trip support, and post-trip debriefing.

3. Direct Contact with Local People
Maximum time spent with local people with whom

students had to use the target language was an extremely
important factor for acquisition. This may seem obvious,
but it is all too easy for students to keep together in the
safety of the group or rely on the teacher. Direct contact
can be accomplished through family home stays or a
peer buddy system linking visitors with host nationals.
To organize one-on-one language contact requires close,
long-term collaboration with a host organization such as
a school, church, or youth group.

4. Overseas Hosts with Similar Aims
The host organization will be  most cooperative if

they have similar language learning aims as thevisiting
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students. Mexican students had a strong desire and
need to learn English, so the principal and teachers
were willing to reorganize school time around the
visiting Japanese group. The Korean hosts similarly
shared a commitment to link Japanese and Korean
students for the visit.

5. Structured Field Experiences
Unless carefully structured, field experience alone

does not ensure good language
learning. Structured communication
tasks with specific learning objec-
tives are required. The three case
studies provide a number of ex-
amples. In San Diego, Japanese EFL
students interviewed social work-
ers to compare responses with re-
search done previously in Japan,
then later summarized the information in English re-
ports. Japanese students in the Philippines had to give
lunch-time oral reports in English about their morning
workcamp  experiences and then wrote these down in
a journal in the evening. Such structured activities
require a strong facilitative role for the teacher. Further
ideas for language acquisition tasks include using speak-
ing mentors (friends and hosts), setting personal learn-
ing objectives, and designing a daily learning schedule
(Marshall ,  1990) .

speaking and writing-second language acquisition
was enhanced in the process of achieving content-
specific goals. Observations indicate that when host
and visiting groups both speak in a second language,
learners appear more relaxed and active. This suggests
that neighboring Asian countries and Third World
nations may be appropriate destinations for Japanese
student groups wishing to enhance their language
skills. A content-based, experiential approach to lan-

guage instruction focusing on the
theme of social issues was found to
provide strong motivation for lan-
guage learning for both high school
and university students.
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6. Debriefing and Journal Writing
During the tours, participants spent time each day

recalling events, expressing feelings, and reflecting upon
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Mexico and Korea illustrate how Japanese high school
and college students can develop foreign language
skills while researching social issues. By combining the
six factors of an integrated curriculum-process-based
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tion, structured field assignments, a common purpose
with the host organization, and daily reflection in
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“How should children’s English be taught?” It is in
trying to answer this question that each instructor devel-
ops his or her own teaching philosophy. The Globe
International Teachers’ Circle, a professional association
of children’s EFL teachers which I chair, has adopted a
global education approach to children’s English with a
focus on education for international understanding. This
approach has been influenced by global educators such
as Fisher and Hicks (1992). It also has its roots in a
consideration of the educational role of children’s lan-
guage teaching. As Zavislak notes, “In the English class,
you are not only the language model and teacher, but
[you] will create impressions these children will have
about adults, English, foreigners and study” (1992, p.
107). This approach is also an attempt to respond to the
challenge to teachers to develop in children a sense of
social responsibility and a spirit of understanding, toler-
ance, friendship among peoples, and peace as called for
by the Declaration of the Rights of the Child (UNESCO,
1985, p. 120).

In this article, I would like to describe the principles of
global education curriculum design developed for
children’s EFL by our Globe International Teachers’
Circle and explain how these are put into practice. I hope
that by seeing how this program has been designed and
implemented, other teachers will consider global educa-
tion a worthwhile approach for their own programs.

International Themes
A global education approach to children’s English

from an education for international understanding
perspective doesn’t have to depend on set textbooks or
grammar patterns to fill  out its yearly curriculum. In
our program, we stress on theme work, with a differ-
cnt international theme selected each month. Thus,
over the course of a year, children have a chance to
experience 12 different global issue topics through a
variety of activities in a foreign language learning
context. A sample one-year global education children’s
EFL curriculum of this type is shown in the accompa-
nying chart “Global Kids English-12 Months at a
Glance” which lays out the themes and activities for the
period from April ,  1992 to March, 1993.

The key organizing concept for the curriculum is the
monthly theme, chosen from five key topic areas within
the field of education for international understanding
(sample themes in parentheses):

1. Human Rights (gender issues, disabled people)
2. The Environment (endangered animals, recycling)
3. Peace Education (refugees, the United Nations)
4. Communicating with Different Cultures
5. Area Studies (world regions such as Antarctica)

by Mineko Yoshimura
Globe International Teachers Circle

To see how such themes can be taught in the children‘s
foreign language classroom, let’s look at the theme for
May on gender roles. For this month’s theme, children
learn about how household jobs are performed by differ-
ent members of the family in different cultures in a unit
called “Whose work is this?” First, the pupils learn the
English names of various household tasks. Next, they
make a family tree, writing the name of each member of
their family in English. After mastering the vocabulary,
they then respond to simple questions about who per-
forms what household tasks in their own family. Finally,
an international dimension is added by showing photos
portraying various kinds of household tasks around the
world. Thus, while learning and practicing the foreign
language, the children are led to consider what jobs men
and women perform in their own family and culture as
well as different gender roles and ways of doing things
in other countries round the world.

The Monthly Syllabus
The monthly syllabus consists of a basic activity

framework which divides the class hour into five activ-
ity types: word games, action games, chants, songs,
writing, and pronunciation worksheets. These five ac-
tivities serve to provide variety, ensure that pupils
explore each theme from different angles, give struc-
ture to the children’s learning and establish a lively
rhythm to the class.

Word Games: In this section of the class, the vocabu-
lary for the monthly theme is introduced to the children
through visual aids, then practiced with vocabulary
games such as ‘Bingo” and “Concentration.” Success
in having pupils grasp the month’s theme and vocabu-
lary will depend on how well this introductory activity
is handled. Ideally, each activity should reinforce the
previous one. For example, Bingo is played only after
the key words have been learnt through vocabulary
lists, practiced through chanting, and written by the
children onto the Bingo cards. In the process of com-
pleting these activities, the children become familiar-
ized with the words and with the monthly theme which
they reflect.

Action Games: Action games guide the children into
using the words they have learned through language
practice involving physical activity. Guessing games
involving team races are generally popular with chil-
dren. In one such game for the unit on Gender Roles,
children watch the teacher mime household chores
such as ironing or cooking, then race to the blackboard
to write the English name of the chore. Board games can
also help children use language to express understand-
ing through actions. In one such game for the unit on
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Month/Topic Theme Word Game Action Game Writing
Pronunciation song /
Worksheets Chants

-
Find the Play musical chairs: B, C, D, F: For

April / Area The seven continents using walk around on large
Write  names

example, B:Banana, All walk to

studies continents the Peters scale continent
of seven
continents

Balalaika; D: Africa
projection map shapes Drought, Desert

May / Peace
Whose Household jobs Charades: Ss  guess G, H, J.  K:  For

what their Make a
education /

work? and their example, G:
This is the

(gender appropriate tools classmates are acting family tree gardening, groceries;
way I do

Human rights roles) are introduced out H: hunting, herding my job

Play bingo: words Ss match kinds of Make a
L, M, N, P: For

June /The Weather of are from different weather with example, L: Weather of

environment the world climates in the ( accessories e.g. rain
weather  map

I

of the world
lightening, leak; M: the World

world &  umbrella monsoon, mist

Ways of eating in
July / Let’s make

different Make a book Make a map,
Q, R, S,  T;  for

Communication a book countries. e.g. introducing Japan table of example, Q: quilt, Take off
with different

quadruplets; R: rice,

cultures
about Japan with hands, using Ss'  writings

contents  etc
. . your shoes!

chopsticks, knife and drawings for the book
ritual; T: temple, tile

& fork
roof

August /The
6 endangered

6 animals; Indian

environment
Endangered  animals are

Field trip to nearby Write the

animals
zoo to identify 6 names of the

rhino, orangutan, Endangered

introduced endangered animals 6 animals
pygmy hippo, African animals

I
elephant, etc.

Memorize
September /

Go Antartica! A Make an
V. W, CH, SH: for

Area studies
Antartica

Antartica ecocycle of
example, W: whale,

vocabulary using board game using weather station; SH:
Antartica!

I (drumbeat
Antartica vocabulary the animals

I I , shore, ship

I
Physically

Introduce things Role playing: Ss Write in the
B, C. D, TH; for

October /
Challenged

used by physically take turns being a body  parts
example, C:

Human  rights People
challenged people, blind person &  help on a drawing counseling, carry; D: Friend

e.g.. wheel chair each other do things of a person
deaf, dumb; Th: thank
you,  therapy

Play musical chairs Write F, G, H, J; for What does
November / The United Match the U.N.

organiztions  with
with U.N. acronyms of example: F: fight,

Peach  education Nations their functions
vocabulary cards and each U.N. freedom; G:  globe,

the U.N

functions organization general assembly
stand for?

With drum beat
Make a pinata  from

December/ The Is this old newspapers,
Label K, L, M, N; for

example; L: label, Think
environment garbage?

ask students, “Is decorate it with garbage for
this garbage?”

garbage scraps
recycling

landfill;  M: metal, twice!
moldy

January / Area
studies Australia

Learn the names ’ Play “Walkabout”: A Write names
of 4 marsupials: board game with of cities in

P, Q,  R: for example; Have you

koala, wombat, words from Australia &
P: poacher, Perth; R: ever been

kangroo  etc. Australia Japan
reef, ranch to Sydney?

February /Peace Use paper theater Make sentence strips Write a key
S,  T,  V, W;  for

to tell the story of from the chant and word from example: S: I want to
education  / Refugees
Human rights a refugee girl search for words each scene

settlement, silence; T: go home
tears, taboos

March /
Communication     B o d y
with different language
cultures

Write
Z, CH, SH, TH; for

Greetings of Charades: guess example; SH: shake, Hi, how are
different countries which gesture it is

country
names

show; CH: chance, you?
childish
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Antarctica, children take on the role of international
scientific expeditions attempting to reach the South
Pole. Whenever they land on a picture square showing
Antarctic vocabulary such as penguin or weather station,
they must say aloud the correct English word. Varia-
tions of the game “musical chairs” can also promote
language practice. In a musical chairs game for the
theme Refugees, for example, children may find them-
selves in a Danger Zone when the music stops and must
then answer English questions written on refuge cards.

Chants and Songs: Reinforcing the month’s theme by
setting it to rhythm is also  important. Through theuseof
chants, children can learn even complex phrases with
relatively little difficulty. The composer of our chants is
a well-known authority on language learning chants in
Japan, Ms. Setsuko Toyama. The following excerpt, from
our United Nations unit, shows one kind of chant used
in the program. After explaining the meaning of the
words, the teacher demonstrates the rhythm of the chant.
Children then practice choral repetition and, in some
cases, learn gestures to act out the ideas in the chant.

What Does The UN Stand For?
U! N! U! N! What does the U.N. stand for?

The United Nations! The United Nations!
It stands for the United Nations!

What does the U.N. do?
It helps the people without much food.
It helps the children in poor health.
It tries to stop the fights and wars.

(Toyama, 1992)

Writing: This activity gives children hands-on experi-
ence in writing the English alphabet each class period.
At first, they begin by simply writing their names. As
they progress, they move on to writing words related to
the monthly theme through activities such as guided
dictation. For the lesson on Handicapped or Physically
Challenged People, for instance, the teacher shows the
children pictures of the vocabulary they have already
learned, such as wheelchair, Braille, guide dog then dic-
tates the sound and spelling of each word which the
children write down.

Pronunciation Worksheets: This activity focuses on the
problem many Japanese English learners have of not
being able to distinguish or pronounce the individual
sounds of English letters. Let’s take an example from the
topic The Seven Continents. First, a picture of a Buddha
and a banana are shown. Thepupils then practice hearing
that the English letter b is not a combination of sounds
like the Japanese bu or ba, but is a shorter sound, b. The
vocabulary in the pronunciation worksheets is based on
the monthly theme. All words on this particular
worksheet, for example, deal with Asia.

Conclusion.
How effective is this global education thematic cur-

riculum in improving child language learning? Al-
though no research on this issue has been undertaken,
the teachers in the program feel positive about the
approach. Many comment that the thematic design and
systematically sequenced curriculum give them a clearer
goal of what they are aiming at. They also feel the
structured format and varied activities help ensure
efficient language learning. Teachers in our circle who
have switched from using traditional textbooks to the-
matic teaching on global education topics generally
report increased pupil attention and motivation in
class as shown by higher excitement levels, better at-
tendance, greater participation in class activities, and
fewer dropouts.

How do parents and children react to learning En-
glish from a global education approach? When receiv-
ing our monthly newsletters, many parents say the
topics we study in class are often new even for them
and say they enjoy hearing about what their children
are learning. Mnay examples indicate the global aware-
ness  and social concern that our pupils develop from
the program: from children who begin talking to their
parents about the need to recycle to the child who
exclaimed “Look! UNHCR is in the newspaper!“,
pleased to spot the word she’d learnt in our English
class on the United Nations.

Children who experience the world of English in a
thematic EFL classroom from an education for interna-
tional understanding perspective acquire not only an
ability to communicate in English, but also an under-
standing of English as a language for learning about the
world. This is just the start of what global education can
add to children’s language lessons. After that, the
possibilities begin.
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An Annotated Bibliography of Global
Education Resource Books

For language teachers interested in broadening stu-
dents’ knowledge of the world, global education offers
a vast array of useful materials.  The bibliography pre-
sented here is a selection of key resource books, classi-
fied by topic area, which can help add a global perspec-
tive to content-based courses and programs. This is
meant to complement the bibliography for “Global
Issues in Language Education” published in the May,
1990 issue of The Language Teacher. Further information
on books here, as well as copies of the 1990 bibliogra-
phy and free global education catalogs, are available
from JALT’s Global Issues in Language Education Na-
tional Special Interest Group (address at the end of
bibliography).

Global Education

Theory and Practice
Kniep, W. (1987). Next steps in global education: A hand-
book for curriculum development. American Forum for
Global Education, 45 John Street, Suite 908, New York,
NY 10038, U.S.A.

This handbook is a key resource for language teachers,
materials writers, and school directors interested in
developing foreign  languagecoursesandprograms from
a global education perspective. In a clear step-by-step
manner, it lays out the ratinale, goals,  and components
of global education and discusses teaching resources and
staff development.

Tye, K. (Ed.) (1990). Global  education:  School-based strat-
egies. Interdependence Press, 435 N. Harwood, Orange,
CA 92666 U.S.A.

This book presents “how-we-did-it” stories by teachers
from 10 American schools who tell how they “inter-
nationalized” their curricula through innovative global
education programs. It therefore makes a useful refer-
ence for language teachers at all levels who want to add
an international dimension to their foreign language
courses or programs.

Elder, P. & Carr, M. (1987). Worldways: Bringing the
world into theclassroom. Reading, MA: Addison-Wesley.

This teacher’s resource book presents 76 classroom ac-
tivities to encourage global awareness among young
people. Ideas include role plays, games, and surveys
about world issues and world cultures (student hand-
outs included). Activities are written at an intermediate
EFL level but can be adapted for language classes at all
ages and levels. A cross-curricular chart shows the
language skills developed by each activity. .

Compiled by Kip A. Cates
Tottori  University, Japan

Language Teaching
Connor, M. (1981). A global approach to foreign language
education. Lincolnwood, IL: National Textbook Com-
pany.

This book brings together 12 papers on language teach-
ing and global  education from a 1981  U.S. conference.
Articles discuss how to globalize  foreign language pro-
grams, teach cultural understanding, and hold a world
food fair at your school.

Raasch, A. (Ed.) (1991). Peace through language teaching.
UNESCO / Saarland University, D-6600 Saarbrucken,
Germany.

This trilingual  (English, French, German) book as-
sembles key papers on language teaching for peace and
international understanding written by 20 European
language educators for a 1990 UNESCO-sponsored
LINGUAPAX seminar.

Totten, S. (Ed.) (1986). Teaching social issues in the English
classroom. Arizona English Bulletin (available from
NCTE, 1111 Kenyon Road, Urbana, IL 61801, U.S.A.
Fax: +l-217-328-9645).

This collection of 25 articles looks at the teaching of social
issues in American highschool Englishliteratureclasses.
Topics include teaching about the holocaust, peace,
nuclear arms, the role of women, censorship, and human
rights. It is a useful reference for college level language
instructors who use social issue themes in literatureand
composition classes.

Global Education for Children
Hopkins, S. & Winters, J. (Eds.) (1990). Discover the
world: Empowering children to value themselves, others,
and the Earth. New Society Publishers, Box 582, Santa
Cruz,  CA 95061, U.S.A.

This presents classroom ideas for promoting children’s
self-esteem, global awareness, and commitment to a
better world through activities on peace and conflict,
multicultural understanding, and environmental ap-
preciation. Activities can be adapted for beginner/inter-
mediate language classes. Cross-curricular charts ex-
plain the language skills in each unit.

Lewis, B. (1991). The kids guide to socialaction. Free Spirit
Press, 400 First Ave. N, #616,  Minneapolis,  MN 55401,
U.S.A.

This step-by-step guide shows children how to tackle
social issues they choose, teaches “power skills” (tele-
phoning, letter-writing, interviewing, speechmaking,
fundraising), includes sample press releases and peti-
tions, and presents inspiring success stories of school-
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children working for a better world. An excellent re-
source for  those teaching communicative languageskills
to intermediate and advanced EFL students through
community action projects.

Development Education
Cooke, D. (1986). Teaching development issues. Develop-
ment Education Project, Manchester Polytechnic, 801
Wilmslow Road, Manchester M20 8RG, U.K.

This set of U.K. high school books is a good source of
teaching ideas and material for language instructors
dealing with development education. Tke seven books
use readings, cartoons, quizzes, and problem-solving
activities to teach about Third World images, colonial-
ism, food, health, population, work, and foreign aid.
Each book contains teachers’ notes and student hand-
outs which can be used as is with advanced EFL students
or adapted for lower levels.

Fyson,  N. (1984). The development puzzle. London:
Hodder & Stoughton/Centre for World Development
Education (CWDE).

For language educators interested in teaching about tke
Third World, this U.K. handbook is an excellent intro-
duction to the field of development education and to the
teaching of North-South issues. It provides background
information on development problems (poverty, popula-
tion, hunger, foreign aid), describes teaching strategies
and activities, lists key resources and contains sugges-
tions for integrating development education into the
teaching of modern languages.

Environmental Education
Earthworks Group (1989). 50 simple things you can do to
save the Earth. Earthworks Press, 1400 Shattuck Ave.
#25,  Berkeley, CA 94709, U.S.A.

For language teachers developing lessons or courses on
environmental themes,  this is a good source of informa-
tion which could also be used for  high-intermediate EFL
reading and discussion classes. It explains in simple
terms 50 environmental problems and what people can
do to help. The Student  Environmental Action Guide
and 50 Simple Things Kids Can Do to Save the Earth
are by the same group.

Randle, D. (1989). Teaching green. London: Green Print/
Merlin.

This book, by the U.K. editor of Green Teacher maga-
zine, is a good reference for language teachers on the
theory and practice of environmental education. It dis-
cusses the objectives of the field, and describes innova-
tive ideas and activities which can be implemented in
language classes.

Worldlink. (1990). Spaceship Earth: Our global environ-
ment Worldlink, 8755 W Colgate Ave., Los Angeles, CA
90048, U.S.A.

This award-winning video is a good resource for inter-
mediate/advanced EFL teachers who want to promote
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language practice and environmental awareness. It
presents high-interest viewing and discussion activi-
ties based on environmental problem-solving, a visit to
the Amazon rainforest with pop singer Sting, and
interviews with environmentally-concerned young
people around theworld.

Human Rights Education
Pike, G. & Selby, D. (1988). Human rights: An activity file.
Cheltenham, U.K.: Stanley Thomes.

For language teachers interested in dealing with human
rights themes in the classroom, this British high school
activity book is an excellent resource. It lays out the
rationale for teaching human rights, explains key con-
cepts in the field, and presents 28 lively group discus-
sion, experiential, and role-play activities which can be
adapted for all levels of language learners.

Shiman,  D. (1987). Teaching about human rights. CTIR,
University of Denver, 2201 S. Gaylord, Denver, CO
80208, U.S.A.

This U.S. highschool teacher’s guide is another key
resource for language educators wishing to teach about
human rights. It includes activities on women’s and
minority rights, the Universal Declaration of Human
Rights, human rights awareness games, and ideas for
teaching human rights through poetry, cartoons, and
literature, Activities are written at an advanced EFL
level but can be adapted for lower levels.

Peace Education
Drew,N. (1987). Learning the skills of peacemaking. Jalmar
Press, #2-45  Hitching Post Dr., Rolling Hills, CA 90274,
U.S.A.

This ckildren’s peace education book introduces 56 inno-
vative activities easily adaptable for language classes
from beginning level to advanced. Activities include
designing a world flag, brainstorming solutions for
world conflicts, writing peacemaking journals, design-
ing a peaceful school, and making “famous peacemak-
ers“ bulletin board displays.

Hicks, D. (Ed.) (1988). Education for peace: Issues, prin-
ciples and practice in the classroom. London: Routledge.

This is a useful referencefor language  teachers  who wish
to gain a better understanding of peace education. It
explains the theory  and practice of peace education,
discusses teaching strategies relevant to language edu-
cators, and presents 20 activities on conflict, war, gen-
der, race, social justice, and the environment which can
be adapted for intermediate and advanced learners.

Kreidler, W. (1984). Creative conflict resolution: 200 ac-
tivities for keeping peace in the classroom. Glenview, IL:
Scott, Foresman.

This book is an invaluable resource for teaching about
conflict resolution in foreign language classes. It shows
how to teach students cooperationand tolerance, devotes
a complete chapter  to communication skills, describes



200 peace education activities which can be adapted for
language skills practice at all levels and discusses how to
handle conflicts with students, parents, teachers, and
school administrators.

Leeds, C. (1987). Peace and war: A first sourcebook.
Cheltenham, U.K.: Stanley Thornes.

This British secondary school text contains stimulating
readings, cartoons, and activities coveringall aspects of
war and peace. Topics include international conflict,
violence in society, the causes of war, and peace-making
skills. Many activities can be adapted for intermediate
language learners while college EFL instructors may
find it suitableas an extensive reading text on the theme
of war and peace.

International Understanding
Catchpole, B. (1981). The class of cultures: Culture conflict
from Roman times to the present day, London: Heinemann.

This illustrated high school text explores case studies of
historical culture clashes: ancient Romans in Britain,
the crusaders and Islam, conquistadores in Mexico, the
British in India, and the Nazis in Poland. In addition to
providing teaching content and ideas for language edu-
cators designing courses on cross-cultural understand-
ing, it is a good source of EFL readings on culture
conflict for advanced students.

Cesinger, J., Wagner, G. & Cesinger, M. (1982). World
cultures: Puzzles, games, and individual activities.
Wilkinsburg, PA: Hayes School Publishing Co.

This activity booklet, written at an intermediate EFL
level, is an excellent resource for teaching about world
cultures while developing students‘ language skills. It
contains 24 reproducible reading, vocabulary, and dis-
cussion activities including world religion puzzles,
“problems of progress” tasks, and a "design your own
culture” simulation game.

Trundle, R. (1978/1990). The Usborne book of peoples of
the world.  London: Usborne.

This slim colorful children’s book introduces the cul-
tures and peoples of the world with full-page illustrated
explanations of world religions, festivals, music, lan-
guage, and food. It makes a useful resource for language
teachers and materials writers designing lessons on
world cultures and could also be used as an intermedi-
ate-level EFL course text or side reader.

Global Issues
Harris, R. (Ed.) (1986). The teaching of contemporary world
issues. Paris: UNESCO.

This is an important reference book for language teach-
ers who wish to deal with global issues in their classes.
It discusses global education aims, content, and meth-
ods for primary and secondary school, presents ideas on
teacher training, and describes examples of innovative
classroom practice.

World issues series. (19 books; various authors & dates)
Rourke Enterprises, Vero Beach, FL 32964, U.S.A.

This set of 19 illustrated books introduces young people
to world problems and what we can do to solve them.
Titles include the arms trade, refugees, threatened cul-
tures, endangered  species, and nuclear weapons. A good
source of inforniation for designing language courses on
global issues or for project work with intermediate/
advanced EFL classes.

Stradling, R. Noctor, M. & Baines, B. (1984). Teaching
controversial issues. London: Edward Arnold.

This thought-provoking book discusses what makes an
issue controversial and explains practical strategies for
teaching about controversial issues in class. Separate
chapters cover the teaching of topics such as nuclear
weapons, Third World issues, sexism, and Northern
Ireland. Highly recommended for language teachers
who deal with global issues in their classes.

Issues update series. (nine books; various authors &
dates) London: Franklin Watts.

This illustrated book series uses easy language and large
print to introduce young people to world problems, their
causes and solutions. Titles include acid rain, famine in
Africa, and human rights. Could be used as a teacher
resource for designing language lessons with global
issues content, as intnmediate EFL reading texts, or as
reference books for student project work.

AIDS
Specific Issues

Hein, K. & DiGeronimo, T. (1991). AIDS: Trading fears
for facts - A guide for young people (Updated edition).
Consumer Reports Books, 101 Truman Avenue, Yon-
kers, NY 10703, U.S.A.

This paperback is a valuable resource for those wishing
to combine AIDS education with foreign language teach-
ing. In frank, friendly language, it lays out the basic facts
about AIDS in a non-moralizing way, explaining what
AIDS is, how you can (and can’t) get it, safe sex, and
AIDS testing. In addition to providing factually correct
information for lessons on AIDS, it is a good source of
EFL readings for advanced students.

Apartheid
Bigelow, W. (1985). Strangers in their own county: A
curriculum guide on South Africa. Africa World Press,
P.O. Box 1892, Trenton, NJ 08608, U.S.A.

This 1985 highschool curriculum guide provides teaching
ideas, class activities, and extensive readingsfor language
teachers doing theme work on apartheid. It aims to intro-
duce students to South Africa and its problems through
language-based tasks involving stories, poems, role plays,
news articles, films, and historical documents. Lessons
cover the histo y of apartheid, Nelson Mandela, an apart-
heid simulation game, creative writing, and class projects.
The material can be used as is with advanced EFL students
or adapted for lower levels.
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Geographic Literacy
McClintock, J. & Helgren, D. (1986). Everything is some-
where: The geography quiz book. New York: Quill/Will-
iam Morrow.

This enjoyable 220-page book aims at promoting geo-
graphic literacy through 30 fun quizzes on topics such as
Planet Earth, the environment, language, and food and on
world regions such as Europe, Asia, Africa, and Latin
America. It makes a good  resource for designing language
learning games for all proficiency levels which practice
oral/written skills while promoting global awareness.

Minorities
Hicks, D. (1982). Minorities: A teacher’s resource book for
the multi-ethnic curriculum. London: Heinemann Edu-
cational Books.

This handbook is a key resource for language educators
wishing to deal with ethnic, cultural, and religious
minorities in content-based language classes. The book
examines the background to minority issues, considers

~~  why and  how they fit into the curriculum,  d i s c u s s e s
teaching approaches such as case studies and experien-
tial learning, describes innovative courses, and shows
how to evaluate teaching resources.

Natural Disasters
Macpherson, C. (1989) Disasters in the classroom: Teaching
about disasters in the Third World. Oxfam Education De-
partment, 274 Banbury  Road, Oxford OX2 7DZ,  U.K.

For language instructors who deal with current events,
this teaching pack shows how to avoid reinforcing nega-
tive stereotypes when teaching about “natural” disas-
ters in the Third World. Easy-to-understand activities
involve students in problem solving, games, and picture
viewing which stimulate critical thinking, challenge
stereotypes and ensure lots of language use in class.
Activities (with handouts) are at an intermediate En-
glish level but can be adapted for other levels.

Prejudice
Byrnes, D. (1987). “Teacher, they called me a __!" Preju-
dice and discrimination in the classroom. Anti-Defamation
League of B’nai B’rith, 823 U.N. Plaza, New York, NY
10017, U.S.A.

This prima y level teaching guide is a good resource for
language teachers who teach content lessons on preju-
dice or who must deal with bullying and discrimination
in their classes or schools. It looks at prejudice based on
physical disabilities, racial and ethnic groups, physical
appearance, religion, lifestyle, and gender. Each chapter
gives an outline of the problem, suggestions for what
teachers can do, and adaptable class activities written at
an intermediate EFL level.

Refugees
Chapman, J. (1988). Refugees: A primary school resource. Save
the Children, 17 Grove Lane, London, SE.5 8RD,  U.K.

This teacher‘s pack provides language instructors at all
levels with teaching ideas to help students understand

the problems of refugees, counter negative stereotypes,
and develop empathy and communication skills. It in-
dudes profiles of refugees, drawings by refugee children,
and teacher’s notes on language activities such as story-
telling, interviewing,  and simulations.

Tourism
O'Grady, A. (Ed.) (1990). The challenge of tourism: Learn-
ing resources for study and action. Ecumenical Coalition
on Third World Tourism, P.O. Box 24 Chorakebua,
Bangkok 10230, Thailand.

This is a useful resource for  language teachers interested
in designing lessons on the economic, political, social,
cultural, and environmental impact of tourism. It dis-
cusses Third World sex tours, includes a code of ethics
for tourists, and describes initiatives such as solidarity
tours and sustainable tourism, Readings can be used for
advanced EFL classes or adapted.

The United Nations
United Nations. (1986). World concerns and the United
Nations: Model teaching units for primary, secondary, and
teacher education. New York: United Nations.

This handbook presents a complete step-by-step curricu-
lum which familiarizes students with the United Na-
tions as they explore themes such as “our home the
Earth,“ “peoples of the world,” “justice and develop-
ment," and “What can I do?" It makes a useful reference
for classroom teachers, course designers, and materials
writers for teaching about the U.N.

World Hunger
Rubin,  L. (1984). Food first  curriculum. Food First Books,
145 Ninth Street, San Francisco, CA 94103, U.S.A.

This curriculum for Grades 4-8 is a good source of
teaching ideas on world hunger. Language-based activi-
ties include quizzes, games, puppet shows, and readings
(intermediate EFL level) on topics such as “Where does
our food come from? " “Why are people hungry?” and
“What can we do?” A high school text Exploding the
Hunger Myths and resource book World Hunger: 12
Myths are by the same publisher.

Books In Japanese
Fisher, S. & Hicks, D. (1992). World Studies: Manabikata
oshiekata handbook.  Tokyo: Mekon Press.

This U.K. teachers handbook, translated into Japanese,
is an excellent introduction to global education. It in-
cludes 80 class activities on global awareness, peace and
Third World issues which can be adapted for language
teaching at various levels.

Otsu, K. (1992). Kokusai rikai kyoiku (Education for inter-
national  understanding).  Tokyo: Kokudosha.

This book discusses the theory and practice of global
education as seen from a Japanese perspective. It con-
tains a rich variety of teaching ideas and activities which
can be adapted for foreign language classes at all levels.
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Conflict Resolution
in the Communicative Classroom

Conflict and Communicative Competence
Dialog is widely accepted as the remedy for conflict.

Yet, as Kreidler notes, “When it comes to conflict, we
usually do not need more communication; we need
better communication” (1984, p.82).  The skills involved
in successfully resolving conflicts, then, are a signifi-
cant component of communicative competence. Con-
flict resolution (CR) is also an important component of
Peace Studies, and thus provides an intersection be-
tween Global Issues and Language Education.

CR is often overlooked in discussions of communi-
cative competence because it is not widely understood
or even practiced by native speakers. This does not
make it any less relevant for the communicative lan-
guage classroom. Being able to give speeches success-
fully is also something which does not come naturally
to native speakers and which requires study and prac-
tice, yet many foreign language learners make good
use of this skill .

Conflict Resolution: Procedure and Skills
What do foreign language teachers need to know to

teach CR in the communicative classroom? First, they
should realize that communication itself can either
help or hinder the resolution of conflicts, depending
upon its quality. Language teachers should thus un-
derstand the most common obstacles to effective com-
munication which occur in conflict situations: blaming
the other person, name-calling, threatening, command-
ing, preaching, using sarcasm, distracting, jumping to
conclusions, interrupting, or resorting to power (Faber
& Mazlish, 1980, p. 51).

Next, they should understand a commonly used six-
step approach to dealing with conflict: (1) define the
problem, (2) generate possible solutions, (3) evaluate
these, (4) choose one that is mutually acceptable, (5)
implement it,  and finally (6) evaluate the results (Gor-
don, 1992, p.38).  The aim of this process is to solve the
conflict so that both parties win; that is, both partiesare
satisfied with the solution. Finally, teachers should
understand the two basic skills needed for effective
communication: the ability to send messages that can
be clearly understood, known as “self-disclosure,” and
the ability to show that a message has been fully re-
ceived, known as “active listening.”

Active listening requires attending to the affective as
well as the cognitive messages of others and then
restating these to show that the message has been
understood. To a friend who says, “1 don’t like living at
home. My mother and father always hassle me about
school,“ an active listening reply would thus be, “You’re

by Trevor Sargent
Tottori University

saying you don’t like Living at home because your
parents are always nagging you to study.” This skill  is
especially important as a way of reducing the strong
emotions which often accompany conflict (Fisher &
ury, 1981, p.30).

The other CR communication skill,  self-disclosure, is
the ability to state clearly one’s own position about the
problem at hand. Selfdisclosure statements should in-
clude three essential pieces of information: (1) the
speaker’s feelings about (2) the other’s behavior because
of (3) the concrete effects of that behavior on the speaker.
For example, “John, (1) I get annoyed (2) when you
switch on the stereo (3) because 1 can’t study.” The CR
process, then, combines a six-step problem solving pro-
cedure with two effective communication skills, active
listening and self-disclosure (Adams, 1989, pp.137-156).

CR Communication Skills in EFL
Neither active listening nor self-disclosure are new

to the EFL classroom. In the Community Language
Learning approach, for example, the teacher/counse-
lor uses active listening to help learners deal with
emotions and develop greater awareness of their learn-
ing processes (Curran, 1976). Teachers who have taught
active listening to language learners report that this
promotes better communication in pair work and cre-
ates a sense of community in the classroom (Wajnryb,
1989). Practice with self-disclosure in EFL, meanwhile,
has been carried out by language educators such as
Nasman (1992) who developed a series of role plays
and other activities to provide Japanese learners with
the skills to be assertive in a foreign language. The
teaching of these two skills in EFL has been discussed
at more length by Sargent (1990).

It should also be pointed out that each step of the CR
procedure and the entire process itself fulfills Nunan’s
basic definition of a communicative task: “.. .classroom
work which involves learners in comprehending, ma-
nipulating, producing or interacting in the target lan-
guage while their attention is principally focused on
meaning rather than form” (Nunan,  1989 ,  p.10).

Teaching CR in the Language Class
There are a variety of ways to teach CR skills in the

language classroom. Active listening can be introduced
to learners through modeling. For this, the teacher can
demonstrate with a student in front of the class and/or
the class can study a prepared dialogue which illustrates
the technique. One pair activity to practice this is called
Pete and Repeat (Kreidler, p.93). One student (Pete) talks
about something--such as what he or she did yester-
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day-- and pauses from time to time. During these pauses,
the other student (Repeat) paraphrases what Pete said
while Pete checks the paraphrase for accuracy.

Another activity involves choosing controversial top-
ics on which the class is evenly divided; for example,
“Smoking should be banned in all public places.” Pairs
are made-one from each camp-and students take
turns explaining their points of view. However, only
one student is permitted to talk at a time. The speaker
holdssomeobject, suchasapen,asa symboloftheright
to talk. The other student must use active listening to
demonstrate understanding of the speaker's viewpoint.
The speaker, once satisfied of being understood, then
passes the pen to the other student.

Case Studies and Role Plays
Case studies are a good way to introduce self-disclo-

sure. For this, students work in  pairs or groups  to study
conflict situations and identify the three components of
a self-disclosure statement: the speaker’s feelings, the
other’s behavior, and the effects of the behavior on the
speaker. They then practice putting together self-dis-
closure messages which combine all three parts. Once
they can do this, they can move to role plays of situa-
tions they identify as personallyrelevant. In my classes,
students have role played problems with parents, room-
mates, teachers, and friends over such issues as car-use,
lifestyle, tidiness, and personal habits.

After students have practiced the two CR communica-
tion skills separately, they are then ready to combine
them. To make these role plays more realistic and chal-
lenging, the listener can deliberately try to block commu-
nication with the tactics mentioned above: name-calling,
interrupting, etc. This is useful because it gives students
a chance to practice dealing with ineffective communica-
tors, helps them gain a greater awareness of how these
behaviors inhibit communication, and enables them to
catch themselves when they may unwittingly use these
in future. It should also be pointed out that the potential
for humor and fun here is unlimited!

In the final stage, students apply their new commu-
nication skills to tackle real conflicts in role play form
using the six-step process of CR outlined above. Each
time a conflict is resolved agreeably, the next one
becomes easier. Instead of avoiding potential conflicts,
it starts becoming natural to identify and resolve them.
In this way, other people tend to be seen less as poten-
tial adversaries and more as potential allies. In the
language classroom, CR practice thus gets students
working together to develop their ability to success-
fully resolve problemsas they improve their communi-
cation skills in a foreign language.

Conflict Resolution in Your Classes?
Some language teachers may argue that CR is not

appropriate for their classes. We all have our own
criteria for deciding what is appropriate or not. How-
ever, at the very least it can be said that CR is possible
in any communicative class that is beyond the begin-
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ning level. It need not be the entire focus of a course--
though that can be quite successful too-but can supple-
ment communicative lessons.

Any language teacher considering CR will need to
acquire some degree of knowledge and skill in this area.
As has been point&I out with global education as a
whole, ‘Tart of being a good teacher means being a good
learner” (Cates, 1992, p.286).  The investment of time and
energy  in gaining experience in this field will yield
substantial’ returns in all facets of life. For those inter-
ested, a course has been developed specifically for teach-
ers on dealing with classroom conflicts (Gordon, 1974).

Conflict resolution can be useful subject matter for the
foreign language classroom. The practice with effective
communication skills alone is sufficient justification. CR
can also help create the conflict-free classroom atmo-
sphere necessary for effective language learning. Be-
yond the classroom, it provides teachers and students
with peace-making skills useful in all dimensions of
dailylifeandnecessaryforbuildingaconflict-freeworld.

References
Adams, L. (1989). Be your best: Personal effectiveness in your life and

your relationships. New York: Pedigree Books.
Cates,  K.A. (1992).  Commonly asked questions about global

education and language teaching. Tottori University Journal of the
Faculty of General Education 26, 267-293.

Curran, C.A. (1976). Counseling-learning in second languages. Apple
River, IL:  Apple River Press.

Faber, A. & Mazlish, E. (1980). How to talk so kids will listen and listen
so kids will talk. New York: Avon.

Fisher, R. & Ury, W. (1983). Getting to yes: Negotiating agreement
without giving in. New York: Penguin.

Gordon, T. (1992). No-lose conflict resolution training: Participant
workbook. Solana Beach: Effectiveness Training

Gordon, T. (1974). Teacher effectiveness training. New York: Random
House.

Kreidler, W. (1984). Creative conflict resolution: 200 activities for keeping
peace in the classroom. Illinois: Scott, Foresman.

Nasman, D. (1992). The Japanese who can say “No”: Assertiveness
training. Paper presented at TESOL Conference, Vancouver,
Canada.

Nunan, D. (1989). Designing tasks for the communicative classroom.
Cambridge: Cambridge University Press.

Sargent, T. (1990). Communication is more than just talk. Biannual
Review  of Yashirogakuin  University  36, 19-34.

Wajnryb, R (1989). “Active listening”: An effective strategy in
language learning. The Language Teacher, 13 (7), 13-14.

Trevor Sargent teaches EFL at Tottori  University and is a
certified Effectiveness Training instructor.

TLT Editor‘s Note: Moredetails about Ms. Diana Nasman’s
work in assertiveness training with Japanese students at
Ohio State University may appear in the future in TLT.
Ms. Nasman is being contacted and a reply is awaited.

Wanted
/ My Share submissions, up to 1000 words on a

practical classroom technique or successful lesson
Elizabeth King, My Share Editor.



CaMban  Ikhm&lom: sh!mmmmicnime

Global Issues
in a Content-Based Curriculum

For global issues to be given any importance beyond
what is taught in a single language class, the entire
curriculum needs to be seriously considered. The En-
glish language curriculum at Japanese colleges and
universities has often been the responsibility of the
individual teacher. While this has allowed teachers to
use the texts and materials they find to be the most
useful, it has made any coordination between courses
and teachers extremely difficult. Those schools that
have tried to establish a unified curriculum have gen-
erally linked courses by type, with all oral or composi-
tion courses using the same material.

This model was determined to be inappropriate for
Osaka Jogakuin Junior College (OJJC),  and thedecision
was made to establish a new, integrated curriculum
(Theil, Psyche & Klein,  1988).  From 1983 to 1986,  OJJC
underwent a process of reevaluating and redesigning
its English language program. Taken into consider-
ation were concerns for providing comprehensible in-
put (Krashen, 1984),  developing communicative com-
petence (Swain, 198S),  and language socialization
(Halliday, 1978),  as well as the success of language
immersion programs (Swain, 1974). In addition, pro-
gram designers went out to observe innovative teach-
ing programs at colleges in Japan.

Content-based education in the EFL classroom was
also receiving interest at the time the program was
redesigned. Content-based education regards language
as a medium for instruction, not necessarily the topic of
instruction (Mohan, 1986). The concern for content-
based education has in many ways mirrored the devel-
opments in global issues in EFL education. Using the
definition proposed by Snow (1991, p.3),  content “...is
the use of subject matter for language teaching pur-
poses.” Global issues can thus provide the “subject
matter” for the language classroom.

What arose from the redesign process at OJJC was a
curriculum which closely integrated the reading, writ-
ing, and speaking skills both linguistically and contex-
tually (OJJC Curriculum Committee Report, 1988; Theil
et al., 1988). Linguistically, the curriculum designers
decided to implement a curriculum based on methods
of development used in the composition process, such
as illustration, describing a process, classification, and
persuasion. Contextually, the designers were inter-
ested in topics suitable for these methods, contempo-
rary in nature, and of broad interest to students (Theil
et al., 1988). Social issues were selected as the most
suitable, giving OJJC a curriculum which provides a
“global education.” In the 1992 academic year, the
topics were: Women’s Issues, Internationalization and

by Tamara Swenson and Bill Cline
Osaka Jogakuin Junior College

Culture, Human Rights, Consumer Society and Adver-
tising, Social Responsibility and Awareness. There was
also an introductory unit, with no specifically assigned
content topic, designed to give students the language
and study skills needed to successfully complete the
curriculum.

The integrated curriculum calls for three hours a
week in oral class, two in composition, and three in
reading. The oral and composition courses are taught
by native English speakers, while the reading courses
are taught by non-native speakers of English. This
integration allows students to first read about the topic
in order to reach some understanding of the issues
before then  going on to discuss and write about them.
Two to three weeks are spent on each topic area during
the year, with additional weeks used for supplemen-
tary materials or extension of the units.

The three instructors, ideally, meet on a regular
basis and determine which of the available materials
will be read, discussed, and written about. An ex-
ample of how the curriculum works in practice can be
seen in the following activities from the unit on Hu-
man Rights which focuses on classification as the
method of development.

U.N. Declaration of Human Rights (classification)

Reading: Read the United Nations Declaration of Hu-
man Rights.

Oral: Prepare a poster classifying the basic Human
Rights into three or four categories and explain
yourbasisof classification to other students. Sample
categories devised by students include general
rights (the right to life and freedom), societal rights
(freedom of speech, worship, and assembly), and
personal rights (the right to food, clothing, and
shelter).

Composition: Write an essay classifying countries by
how well they observe the U.N. Declaration of
Human Rights.

“I have a dream” (general language skills)

Reading: Read Martin Luther King, Jr.'s speech “I have
a dream”.

Composition: Write five questions you have about the
speech.

Oral: In groups, ask others the questions you have
prepared and discuss your answers.

(Cont’d. on p. 40.)
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JALT Constitutional Reform

This is the first in a series of discussions relating to
specific areas of the constitution and bylaws (Please
refer to the current documents in the April, 1993 issue
of The Language Teacher). In this issue we will discuss
the overall purpose of JALT and what its objectives
should be.

Question: What should the purpose of JALT be?

Discussion: The current constitution (Article II. PUR-
POSE) reads: JALT is a not-for-profit organization whose
primary purpose is to promote more effective language teach-
ing and learning. The organization shall foster research, hold
an anual international language teaching/learning confer-
ence, publish a newsletter and a journal, and carry on other
activities which will further this purpose.

[...not for profit organization...] At this time, JALT’s
legal  status is not clearly defined. Strictly speaking,
Japan does not recognize organizations as being “non-
profit,” but it does provide special tax status to certain
types of organizations (e.g. dantai hojin or gakko hojin)
which recognizes the social usefulness of certain activi-
ties. With the large amount of money that JALT handles
each year, our legal status and the liability of officers
needs to be clarified.

[...whose primary purpose is to promote more effective
language teaching and learning...] Is the above stated
purpose clear and adequate? What does effective lan-
guage teaching and learning mean? Or should it also
promote other goals, such as improving the teaching
and learning environment in this country, improving
the working conditions of teaches,or promoting teacher
training standards in language schools and education
departments at Japanese universities? Or can such
considerations be subsumed under promoting more
effective language teaching and learning? Should JALT be
purely an academic organization? Should one of its
purposes be to promote greater communication be-
tween the Japanese and foreign teaching community?

[...conference, newsletter, journal, etc....] Do these spe-
cifics belong in the constitution itself or in the bylaws?
What other specific activities should JALT engage in?

Please submit your ideas as to what purpose of JALT
should be or what the organization should be doing for
its members to the committee. If you have information
about legal liabilities and responsibilities of volunteer
organizations that might be helpful, please inform us.
Jim Chambers, 27-1 Tomatsuridai, Utsunomiya-shi 320
[TEL: 0286-27-1858/FAX:0286-21-7348], or in Japanese
to: Setsuko Toyama, l-20-21 Nishiosaki, Sanjo, Niigata
955 [TEL: 0256-38-2003/  FAX: 0256-38-01271

-zs---e  

Omiya and Sonic City
The JALT 93 Conference with the theme Language

and Culture will be held at the Sonic City convention
center in Omiya City, Saitama from October 8 to 11.
The site will be familiar to members who attended the
1990 conference in the very same location. Omiya is
located 30 kilometers north of Tokyo (40 minutes by
train) and is a major intersection of train lines serving
the region of the Kanto plain.

Omiya has figured prominently in the history of
Japan. Hikawa Shrine, a major landmark, was known as
far back as the Heian era (794-1192) as a center for
worship in the Kanto plain. Still a popular destination for
seasonal pilgrimages, the main shrine stands in the city
center and is easily accessible from Omiya Station. Among
other attractions nearby are Omiya Park and the Bonsai
Village. In 1985, seeking to act as an example to other
municipalities around the country, Omiya declared it-
self a nuclear weapons disarmament city of peace.

The Sonic City conference center is located a 3 minute
walk from the West Exit of Omiya Station. Most events
will take place in one main building facilitating registation
and the search for presentation rooms. Registration will
be in the basement along with publisher display areas
which will have additional space on the the 4th floor.
Presentation rooms will be located on floors 6 through 9.
Together with the adjacent Main Hall (sight of the three
plenaries) and International Conference Rooms, Sonic
City offers an ideal site to discuss Language and Culture.

Those wishing to attend this year’s conference will
find information on registration and hotel reservations
in the JALT 93 supplement to accompany the July issue
of The Language Teacher .
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Some Thoughts About “Global” Content
by Kevin Mark, Meiji University

The editorial for the May, 1990 special issue of The
Language Teacher,  co-written by Kip Cates and myself,
contained the words, “A ‘global education’ approach
to language teaching can be much more than the selec-
tion for a language lesson of a particular type of con-
tent” (p. 2). For me this reflected a sense that there are
many ways of approaching global issues, and that it
would be easy but unnecessarily restrictive and divi-
sive to assume that language teaching that does not
deal explicitly or overtly with global issues is by defini-
tion not “global” or socially responsible. I feel strongly
that education should be concerned with the problems
in the world, with so-called “global issues.” At the
same time, I have long felt troubled by an apparently
widespread tendency among teachers to assume that a
global education approach to language teaching neces-
sarily implies a focus on content dealing overtly with
problems of war, poverty, the environment, and hu-
man rights.

The  following points represent what I think are the
main reasons why a global education approach to
language teaching should  not be defined primarily in
terms  of such content.

Overtly “global” content will inevitably appeal to a
more restricted group of teachers than is desirable or
necessary.

Maley  and Duff (1989, p.8)  make this statement
about content, which runs close to my own feelings:

Certain kinds of language teaching materials run
the risk of being excessively “committed” or seri-
ous in content. Others go to the opposite extreme,
trivialising the content for the sake of highlighting
the language. Students may rapidly lose interest if
exposed to a surfeit of rapes, abortions, drugs and
bombs, or to the present continuous, the condi-
tional, and direct questions wrapped up in ano-
dyne content.

A sense of powerlessness, vague apprehension about
the future, and feelings of guilt at their own relative
wealth and comfort may be among the reasons why
many teachers profess to feeling uncomfortable with
what are conventionally taken to be global materials.
Many of my own students seem to have experience, in
the past or present, of feeling powerless, apprehensive
or guilty in relation to their education. Should a global
approach to language teaching not be concerned with
helping people to notice and understand the influences
that education and other social processes exert on
them? Are there not “inner global issues” which we
should be addressing?

Global issues can be found in everyday experiences.
I have found that my eagerness to deal

with global issues has often obscured manyMy guess is that it is the view of the
majority of teachers that many language interesting possibilities relevant to overtly
teachingmaterialsaredevoid of stimulating global content. I spent two years working
and engaging content. Moreover, while such with a language course based on the movie,
teachers may well seeadvantages in making Gandhi. Many students said they found
USC of materials which in some way deal Gandhi the man interesting, and some cer-
with  global issues, they may feel there is a tainly found him inspiring. As I taught the
danger that a teacher’s zeal will alienate and course, however, I came to feel that it was
bore students. If many teachers do indeed too easy to emphasize Gandhi as a great
feel  this way, it would be useful to develop leader, and to conclude that the single most
our understanding of how teaching can be important aspect of his message is that we
related to global issues without necessarily entailing a should actively fight political injustice. It became clear
particular type of content. to me that students’ own experiences, though perhaps

not obviously or overtly related to the film, in fact
Avoiding triviality is not solely a matter of content. provided interesting, relevant and stimulating mate0

It is easy to equate the meaningfulness of a language rial.
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teaching activity with its content, and in doing so fail to
appreciate that meaningfulness is also a matter of how
people interact with the content. We should not ignore
the experiences that students bring to materials, or the
meanings they find in them.

Nor should we ignore the significance of the ways in
which we ask students to study the language. Should
we not be trying to find ways in which cooperative
learning or individualized instruction, for example,
can be systematically employed to develop qualities
such as tolerance, confidence, self-awareness, and re-
flectiveand independentthought? Arethesenot closely
related to global issues?

Albert Einstein and Bertrand Russell, in their Russell-
Einstein Manifesto made an appeal to the world in 1955
to abandon nuclear weapons. They summarized their
argument with these words (Brotblat, 1967, p. 79): ‘We
appeal as human beings to human beings: remember
your humanity and forget the rest.”

What is our “humanity?” Should a global education
approach to language teaching not be concerned with
what is in schools that might be dehumanizing or tend
to encourage us to forget our humanity? Surely anyone
who thinks deeply about the world situation will rec-
ognize that what goes on outside the world is a reflec-
tion of the inner state of human beings, of the way we
are looking at the world.
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One of the scenes which the course focused on
Gandhi’s determination not to be ruled by his own fear.
One student wrote an essay in response to this scene,
about a seemingly trivial experience she had had as a
young child. She was sitting in a bus when an old man
got on, but there was no seat for him. She went through
a very intense struggle with herself over whether or not
to stand up and offer him her seat. On the one hand she
felt it would be terribly embarrassing to have other
people observe her expressing her feeling by offering
the old man her seat. At the same time, she felt that it
would be wrong of her not to do so. When she did
eventually stand, she felt excruciatingly embarrassed.
She concluded by saying that although this had been a
trivial experience, she could not forget it. In other
words, for her it had not been trivial. For me her story
raises questions about the nature of society, about
social pressure and individuality, about caring for other
people, about self-esteem, and about being unafraid of
the opinions of other people. Yet if one were to base a
lesson around such a story, who would say it had
anything to do with global issues?

It is easier to change the content we work with than
the attitudes which we hold within us.

It is probably easier for teachers to start using new
types of material which seem globally oriented than to
really think through the way we teach and the assump-
tions governing our practice. If this is the case, we
should be wary of encouraging a superficial band-
wagon phenomenon, and avoid giving the impression
that being a “global” teacher mainly involves the use of
materials dealing with content of a particular kind.

It is easy to overestimate the value of the teacher as a
source of information.

Just as it is undoubtedly true that the media as a
whole present a very dubious world view, so it is also
true that the media are ensuring that people today are
learning more about what is happening in the world
than ever before. Many teachers interested in global
issues may be motivated by a desire to inform students,
but as teachers we can never hope to be as effective as
the media in providing people with information about
what is happening in the world. Perhaps the appar-
ently prevailing tendency to equate global education
with an overt focus on global issues derives from an
exaggerated sense of our role in this regard.

If there is such an exaggerated sense, it will inevita-
bly diminish the attention given to relevant possibili-
ties in our teaching for which we might be much better
equipped. These include teaching students to think
clearly, to accept uncertainty as part of the learning
process, to be able to see the opportunities for learning
that are present in any failure, to recognize and ques-
tion hidden assumptions, and to be open to new ways
of looking at the world.

References
Brotblat, J. (1967). Pugwash-a history of the conferences on science and

world affairs. Prague: Czechoslovak  Academy of Sciences.
Cates,  K. & Mark, K. (1990). Global issues in language education.

The Languge Teacher, 5, 2.
Maley, A. & Duff, A. (1989). The inward ear: Poetry in the language

classroom Cambridge: Cambridge University Press.

Kevin Mark is an Associate Professor in the School of
Political Science and Economics, Meiji University. He is
currently working on a self-access/global education English
course which is centered on the film Dead Poets Society.

(Cont'd  from p. 27.)

What each class of students actually does is deter-
mined by the instructors. However, the unification of
classes along content and developmental patterns pro-
vides an integrated curriculum and eliminates the
hodgepodge of texts and materials that predominates
at most institutions.

Surveys conducted each year by the curriculum com-
mittee continue to show that the students appreciate
the curriculum and are challenged by the issues being
studied. Student feedback from these surveys, which
are administered in Japanese, include such comments
as: “The topics helped me think more deeply about
society,” “It was difficult to discuss the topics but very
interesting,” and “The unit on women’s i s sues  t augh t
me to think more clearly.” Overall, students show a
pos i t i ve  response to the topics studied. Data from the
surveys and teacher input has resulted in some modi-
fications of the curriculum since it was implemented in
1987. However, the basic features remain the same.
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Report of a One-Semester
Global Education JSL Program

Kiyoko Sueda,  Hokusei Gakuen University

Nobuko Sakamaki, Obirin University

This paper is a report of a one-semester Japanese-as-a-
second-language (JSL)  program for foreign university
students in Japan which employed a global education
content and approach. The syllabus was designed in
such a way that

1) The course material would cover global educa-
tion topics such as population, peace, human
rights, foreign workers, euthanasia, surrogate
mothers, hunger, deforestation, the garbage cri-
sis, energy, global warming, recycling, etc.;

2) the students’ Japanese language skills (listening,
speaking, reading, and writing) would improve
and their vocabularies increase through the study
of such topics;

3) the course would prepare students for participa-
tion in an actual Japanese university classroom
setting to communicate effectively with native-
speaker students and instructors on thee and re-
lated topics within a l iberal arts program;

4) students would be able to understand and think
critically about global issues.

Nine students (M:  3, F: 6; average age 26.3) from three
countries (China, Korea, Taiwan) participated in the
program. The five sets of pre-test and post-test showed
an increase in the students’ awareness and linguistic
knowledge of global issues. The overall evaluation
showed that students found the topics interesting and
helpful for their future. It was also found, however, that
students were interested in different topics for differ-
ent reasons and that some students got tired of dealing
solely with global issues.

The authors recommend that:
1) this global education JSL program should be tried

on a larger sample;
2) students should not be overloaded with too much

information;
3) global education teaching materials should in-

clude situations from the students’ home coun-
tries so that they can find immediate relevance for
themselves.

1

JALT  Central Office is Moving

From May 5, 1993, the JALT Central Office will be
located at

JALT Central Office
Glorious Tokyo #301
2-32-10 Nishinippori
Arakawa-ku, Tokyo 116
phone: 03-3802-7121
fax: 03-3802-7122
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The “Model United Nations”: A Language
Learning Simulation for Global Awareness

by John Henry

Introduction
This month’s “My Share” introduces a project of the

highest order concerning global issues and language
learning: a Model United Nations (MUN)  simulation. It
explains the procedures and benefits of this ambitious
event through a description of the annual Kyoto High
School Model UN sponsored by the Kyoto Nishi High
School Course of International and Cultural Studies -
the only Model United Nations simulation done by
Japanese high school students in English.

Essentially, the MUN is a big United Nations
“roleplay,” with English as the means, experiential
education the method, and global awareness the mes-
sage. The Model UN has a long history, reaching back
over fifty years. There are now over 150 Model UN
conferences held worldwideeach year involving 60,000
high school and college students in more than 25 coun-
tries around the globe. The largest MUN takes place
each spring in New York City, when over 2000 high
school students from North America and Europe de-
bate world issues using actual UN facilities.

The Model UN aims to simulate as realistically as
possible the workings of the United Nations. Students
take the roles of UN ambassadors from countries around
the world to debate, discuss and seek out solutions to
complex world issues such as the environment, refu-
gees, AIDS and disarmament. Participants are thus
placed in positions occupied by today’s world leaders
and asked to respond to real world problems.

The MUN promotes an integrated skills approach to
content area language learning. During the months of
preparation the Reading, Writing, Listening and Speak-
ing macro-skills classes all include Model UN proce-
dures and practice as well as extensive background
research for discussion of the upcoming agenda items.
The MUN also promotes real world communicative
skills (negotiation, public speaking, debating) and as-
pects of global learning (critical thinking, problem-
solving, teamwork, and information analysis).

The result is young people who appreciate the per-
spectives of others, who are more aware of world
problems, who better understand democratic processes
and the work of the UN, and who are stimulated to
become active world citizens. Staging a MUN is thus
one of the best ways to bring the world into your
intermediate or advanced students’ lives, and to share
new global perspectives, all in one of the UN’s official
languages, English.

Setting the Scene
As a learning activity, the Model UN can be flexibly

adapted. It can range in scope from single classroom
settings of 15 to 30 students up to large scale national
conferences of 2,000 participants. A look at the Kyoto

High School 1992 MUN will illustrate the process of
preparing and holding the MUN event.

Each Model UN tackles a world problem currently
on the UN agenda. The 1991 Kyoto MUN dealt with the
Palestinian-Israeli dilemma. The theme for 1992 was
atmospheric pollution. Ideally, the event includes a
variety of different schools and participants. In 1992,
for example, 76 Japanese students of English from five
Kansai area high schools took part.

Preparation for the Kyoto MUN begins months be-
fore the event, shortly after the beginning of the aca-
demic year. The first step is assigning countries to pairs
of students according to their preferences and knowl-
edge, an exciting step which instantly transforms aver-
age Japanese EFL students into official representatives
of Kenya, South Korea, or Kuwait. The 36 countries
represented at the 1992 Model UN spanned every
continent and included nations as diverse as Australia,
Brazil,  Senegal, and Iraq. Initial planning meetings are
held at this stage where participating students and
their teachers work together to set the MUN agenda
items, schedules, and rules.

The second stage of preparation is the information-
gathering stage. This takes several forms. First, stu-
dents begin their country background research using
UN sourcebooks, “State of the World” reports, govern-
ment publications and a variety of reference books
while concurrently studying about the agenda issues.
A computer networking system also provides unclas-
sified briefs from the US State Department on the vital
statistics of various countries. Then over the summer,
students write an official English letter to a consulate or
embassy of their chosen country requesting informa-
tion about the items on the agenda. The results are
mixed. While Libyan delegates may receive polished
policy manuals, complete with eight-by-ten-inch por-
traits of their country’s leader, other delegates receive
no initial response.

Information-gathering also involves school contacts
with the wider community. School field trips to the
United Nations Depository at Kyoto’s Ritsumeikan
University and to the American Center Library provide
further data. To bring greater understanding of the
issues, guest speakers are brought into class from orga-
nizations such as the Japan Environmental Exchange
(JEE).  The United Nations Information Center in Tokyo
is also an invaluable resource.

Students are also encouraged to take the initiative in
finding their own sources of information. Some re-
sourceful student teams contact international agencies
such as Amnesty International. The two Japanese stu-
dents representing Poland wrote a hopeful letter ad-
dressed only to “Department of the Environment,
Warsaw, Poland” and received a glossy, informative
and very useful brochure about Poland’s recent envi-
ronmental problems. Other ambitious students sought
out and interviewed foreign students and residents in
Japan. These sessions proved to be excellent real-life
English communication activities which in some cases

May1993

45



Z
Z
<
2
W
Z
W

@Nine new titles for ‘93

@AlI Beginner Level
titles in full color

@ Photocopiable
worksheet for each
title, FREE!

@New Teacher’s Guide
available FREE!

Get your 1993 catalogue now!

For further information:
Shin Nichibo Bldg., 1-2-1 Sarugaku-cho, Chiyoda-ku, Tokyo 101

Tel:  (03) 3294-0791 Fax: (03) 3294-0792



resulted in the loaning of country costumes for stu-
dents to wear during the MUN event.

As representatives of countries around the world,
MUN students know they must play the role of their
assigned governments. Yet, over time, they gradually
realize that to truly understand the often glossed-over
problems in “their” countries, they also need to play
the role of environmental and policy critics to find out
what criticism could be waged against them by other
countries during the Model UN debates.

All research is added to the delegates’ “MUN Fold-
ers” which also include rules and procedures, country
background information, newspaper and magazine
clippings, charts, graphs, resolutions and all other co-
gent information students have gleaned from their
extensive research. Japanese sources can be used, but
students must write summaries in English.

Student committees are an integral part of the MUN
preparation process. A “clipping committee,” for ex-
ample, keeps an English newspaper clipping file for all
countries’ delegates to read. A social committee orga-
nizes a party for all delegates to enjoy after the simu-
lated General Assembly session concludes. Another
committee handles publicity with the local press.

Language Support
In addition to research on global issues and their

assigned countries, Kyoto Nishi students do extensive
reading, vocabulary and listening preparation in their
content-based program of instruction. For vocabulary
work, students begin to wrestle with the special termi-
nologyand procedures of the MUN. Speeches, debates,
and negotiation are practiced in mini-MUN sessions
held in the macro-skills Speaking classes. In Writing
classes, students write briefs and speeches about such
topics as nuclear pollutionand desertification, depend-
ing upon the agenda problems which are most pressing
for their assigned countries.

The most important resource is the excellent MUN
Delegate Preparation Kit published by the United Na-
tions Association in New York City. This series of four
English texts is the basis of the MUN procedural and
content preparation. Among the topics covered are
caucus blocs, how to write resolutions, special vocabu-
lary and recent agenda items from the UN General
Assembly. Each is an essential reading text, with a
“how-to” approach, and all in English.

The Model UN Event
As the day for the Model UN draws near, suspense

builds as representatives practice speeches and pre-
pare final strategies with other countries from regional
blocs such as the Arab world, Asia, or Latin America.
The stage is then set with a final short rehearsal or
“Mock MUN” on a separate agenda topic.

The opening ceremony for the Model UN typically
features a speech by the Director of the United Nations
Information Center in Tokyo. The student Masters of
Ceremony then turn the floor over to the student MUN

President who is fully in charge of the assembly until
the closing ceremony. In the ensuing 12 hours of dis-
cussion, as teachers watch and assist from the sidelines,
something remarkable happens: these high school EFL
students debate, discuss and write resolutions about
the real world web of global issues. And they do it in
communicative spoken and written English.

Throughout the event, students give formal speeches,
take part in exciting, yet often divisive, “Open Debate”
sessions, and discuss issues with their fellow caucus bloc
countries in an attached Caucus Room. The past year,
under the leadership of the MUN president, the repre-
sentatives forged, amended and approved a compro-
mise resolution, though not without disagreement, about
the problems of global warming and ozone destruction.

As in the real world, some “lose” and some “win.“
Yet, all students get to see the world from an array of
perspectives other than their own, and the Japanese
students representing Japan, perhaps, get to see them-
selves in a new light. A new window is opened with a
global view. In this perspective, perhaps everyone who
participates wins.

If you are interested in learning more about the Model
UN, in participating in next year’s Kyoto High School
MUN, or in beginning a similar program in your own
school or region, please contact:

Lori Zenuk-Nishide, Kyoto Nishi High School, 37
Naemachi, Yamanouchi, Ukyo-ku, Kyoto, Japan
615. Tel: 075-322-7733.

For information on Model UN materials, an English
video introducing the MUN or teacher workshops on
how to hold your own MUN, write to: Model United
Nations, UNAA-USA, 485 Fifth Avenue, New York,
NY 10163, USA. Fax: +l-212-682-9185.

John Henry is an instructor in the Course of International
and Cultural Studies at Kyoto Nishi High School.
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Peace Through Language Teaching: Papers of the fully spelling out the groundwork of theory and back-
Colloque Linguapax3. Albert Raasch (Ed.) UNESCO/ ground before offering his or her contribution, but
SALUS: University of Saarbrucken, Germany 1991. short on the practical methods which the project aims
Pp. 206. to develop and share. Still, the repetition lays the foun-

dation for a consensus of understanding and goes on to
Global educators who want to have a peek at what is make some bold suggestions about the teacher’s role in
going on in Europe in peace issues and language teach- linking linguistic and language education with educa-
ing will find in this volume a serious overview. The tion in world citizenship. Included in this is a discus-
colloquium, Linguapax 3, held in Saarbrucken, Ger- sion of how teachers might be educated to take on the
many in May 1990, dealt with various aspects of the task of Promoting peace, not only as classroom instruc-
idea that peace can, and should, be promoted through tors but also as models of effective communicators and
language teaching. The colloquium brought together artful peace-builders in community life.
20 European educators, from such countries as The final colloquium document summa-
France, Germany, Hungary, Spain, Finland, rizing the recommendations of the partici-
Belgium and the USSR, who are specialists in pants gives a number of useful suggestions
foreign language teaching, literature teaching, and points of departure for individual teach-
linguistic planning and teacher training. The ers and education agencies wishing to coop-
book compiles and summarizes the presenta- erate with Linguapax in its aim of drawing
tions in three languages, English, German and the world closer together through language
French. learning.

Linguapax, a UNESCO project intersecting Reviewed by Marilyn Higgins
peace education and language education, has
previously held two international seminars, in 1987
and 1988. Among the recommendations of this third
seminar is that future Linguapax seminars and work-
shops be organized in Africa, Asia, Australia, and Latin
America. The project hopes to expand the network of
UNESCO-associated schools at which peace education
projects are being carried out as well as promote teacher
training programs.

Although the aims of the program are world-encom-
passing, the viewpoints and experiences reported in
the book are regional, focussing primarily on Europe. It
is like seeing the first brush strokes of a painter working
on a new canvas and wanting to impatiently shout,
“You don’t intend to paint the entire thing in blue and
green, do you?” A diversity of viewpoints and ap-
proaches extending much farther around the globe and
into various kinds of cultures is required.

The articles in the book are organized around the
seven themes of Linguapax 3, these being:

5 .

6 .

7 .

the notion of peace in today’s world;
linguistic knowledge fosters peace: the politi-
cal dimension;
peace as a learning aim in the foreign language
classroom;
peace and international understanding in for-
eign language teaching in UNESCO-associated
schools;
teaching literature and educating people in
order to develop the notion of peace;
peace related to foreign language teaching
materials ;
current projects regarding foreign language
teaching aimed at peace and international un-
derstanding.

Perhaps due to the relative newness of thesubject,
the book is long on theory, with every presenter care-
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Unicorn: English Course 1. M. Yoshida, K. Suenaga, T.
Yamada, K. Funai, S. Kuramochi & M. Watanabe. To-
kyo: Buneido 1990. Pp. 171.

Few teachers, if any, would deny the importance of
providing sound teaching material for use by their
students. In Japan, the Ministry of Education issues
guidelines on teaching objectives and authorizes all
textbooks in all public education institutes, other than
colleges. The teacher, then, has a choice of several
authorized textbooks in which he might reasonably
expect to find sound teaching material.

The present recommendations of the Ministry for
English language teaching stress the importance of the
balanced development of the four basic language ar-
eas: reading, writing, listening, and speaking. How-
ever, in Japan the traditional stress in English educa-
tion has always been placed on reading, a fact that
educators blame for the generally low level of commu-
nicative competence displayed by students. This lack
of communicative competence runs counter to the
current Japanese interest in “communication” and “in-
ternationalization,” so that now the Ministry of Educa-
tion states that one goal of English education must be
the development of students’ spoken English ability.

One textbook that meets the guidelines of the Minis-
try of Education in the four basic skill areas cited above
is Unicorn 1. How well does this best-selling textbook
fulfill the guidelines in providing a balanced coverage
of these areas, and in what ways, if any, can it be
improved? These are the questions I address in this
evaluation of Unicorn 1.

The Unicorn series is designed for intermediate and
advanced high school students. Unicorn I contains enough
material for four, fifty-minute, sessions a week for one
academic year. Unicorn I displays many of the character-
istics found in Ministry of Education authorized text-
books. First, a short introduction is provided, usually in
dialogue format. Second, a reading passage is intro-
duced with new vocabulary listed below it. Third, a
reading comprehension check follows, together with a
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brief pronunciation check. Fourth, a lengthy explicit
grammar section is found. Last, some drills or exercises
are offered, including some writing practice.

Many other English language textbooks in Japan
follow this format which, on the surface, seems to cover
all four skill areas noted in Ministry guidelines. How-
ever, Unicorn I does not treat the skill areas equally; it
is reading-centered and grammar-based. There is little
communicative activity to facilitate language acquisi-
tion. For instance, Unicorn I provides a listening and
speaking activity in the introduction, but it is not a
genuinely communicative activity. The students do not
exchange meaningful language since the dialog is writ-
ten. The written presentation of the dialog also vitiates
its usefulness as listening comprehension material.

guidelines issued by the Ministry of Education, Unicorn
I, like other authorized textbooks, is reading-centered
and grammar-based. This gap can be explained by the
entranceexamination system in Japan. Examinations are
heavily reading-oriented, and ask for grammatical de-
tails. Japanese high school students’ main motivation for
learning is to get into prestigious universities. As a result,
the teacher chooses a textbook that meets their need.

In common with most other authorized English text-
books in Japan, Unicorn I has a grammar syllabus.
Though I do not deny the organizational strength of a
grammar-based syllabus, it is the content of topics
through which grammar structures are studied that
stimulatesand motivates students. Accordingly, it is in
the area of topic content that I have strong reservations:
Unicorn I seems to cover various genres, from folklore
to science fiction, yet the content of each lesson is not
really satisfactory. The topic areas are far removed
from the interests of typical high school students who
have the cognitive capacity to appreciate social issues
that either have or will have an impact upon theirlives.
In teaching, the “goal is to involve students so deeply
in the message that they actually ‘forget’ it is encoded
in another language” (Krashen and Terrell, 1983).

It is clear that this best-selling textbook is not the best
textbook for promoting the balanced development of
the four language skill areas. The successful use of
Unicorn I as a textbook to promote communicative
competence would require major revisions in its for-
mat. Unicorn I is best viewed as a textbook with which
to promote an explicit knowledge of grammar, to be
used, prior to, or in conjunction with, a more commu-
nicatively-based textbook.

Reviewed by Masahiro Hayashi
Ibaraki Technical High School, Osaka Prefecture
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Communicative Grammar Practice. Leo Jones. Cam-
bridge: Cambridge Univ. Press, 1992. Pp. 105.

Unicorn I has reading comprehension checks after
each reading section, which can be done orally, either
by the teacher or with the aid of a tape recorder. In this
way, students receive more exposure to spoken lan-
guage. However, even though brief pronunciation
checks come after comprehension checks, more oral
activities should be built into the lessons.

Unicorn I has very limited writing practice which
seems to require almost word-for-word translation. It
primarily aims to reinforce the target grammatical fea-
tures of the lesson. For instance, in Lesson 4, gerund and
SVO+to do are the main features of the
writing practice. The concentration on

Those teachers who found value in using Leo Jones‘
Use of English (1985) will not be disappointed by his
new volume, Communicative Grammar Practice. Again
they will find the emphasis is on the controlled practice
of grammar structures leading to open ended, uncon-
trolled practice and communicative forms. The avoid-
ance of explicit grammar instruction is maintained, for
this is not a book of grammar “rules,” nor is it designed
for mechanical drills. Rather it is an organized set of
exercises grouped around a particular form, grammar
structure. Students practice each form through a set of
2 to 6 activities. The activities utilize pair and /or group
work which take the focus away from the teacher as
authority, making the teacher’s role one of adviser or

facilitator. In this way, Jones has pre-
served some of the best aspects of the

sentence level grammar to the exclusion original Use of English while expand-
of discourse level skills keeps students ing the pedagogical approach of com-
from developing full mastery of written municative focus-on-meaning, while
English. Skillful written English is not practicing the form.
achieved merely by the formation of According to Sharwood-Smith
soundly constructed sentences; it is (1981),  overt grammar instruction
achieved through the arrangement of which insists on a student’s ability to
soundly constructed sentences conform- reproduce the underlying rule may
ing to the demands made on them by not be as valuable as instruction which
various sub skills, such as organization, coherence, and encourages self-discovery as a means of grammar "con-
style. Indeed, a command of these sub skills may well be sciousness raising.” Communicative Grammar Practice is
of greater importance than an impeccable command of an example of a type of ‘less explicit, less elaborate”
grammar, to clear, cogent writing. consciousness raising tool. Many of the activities can be

Although the balanced development of the four lan- introduced with no overt grammar “rule” given. After
guage skills is being emphasized by the course of study an explanation or modelling of the task, (usually orally,
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although some written and homework exercises are contains essential model dialogs and practice exerciscs.
included) ,  s tudents  are  asked to  complete  the  exerc ise Each chapter consists of four sections, language,
following the examples in pairs or small groups. They interac t ion ,  s ty le ,  and  cross  cu l tura l  d i f fe rences ,  wi th  a
move to  an  “ informat ion  gap”  task  (where  two s tudents summary at the end of each section. The language,
look at  two different ,  complimentary pictures  or  charts) , interaction, and style sections give the concepts and
or an act ivi ty  requir ing some form of  real  language input vocabulary for the chapter while the cross cultural
about  the i r  own exper ience  or  opinions .  The teacher  i s sec t ion  shows the  d i f fe rent  approaches  to  negot ia t ing
able  to  c i rcu la te  dur ing  the  ac t iv i ty  and  can  g ive  imme- people from different cultures have.
diate  feedback,  or  she may wish to give general  feedback The language, interaction, and style sections follow the
to the whole class after the activity is over. These activi- same format, first the students listen to a taped dialog, than
ties should provide real examples from which the rule answer  var ious  types  of  ques t ions ,  such as  t rue-fa lse  or
may be intuited by the student as necessary. This is what comprehension checks. concepts and key phrases are intro-
is most valuable in self-discovery; it is duced using the same taped
from using the language to give or get real dialog. Students listen and fill
informationthatthecorrectformisleamed. in the blans in the written dia-

Communicative Grammar Practice i s  de- logs in their books. The section
signed for students of intermediate lev- concepts, such as “offers
els, or above. I used it with advanced linked to conditions“ or
level students (500+  TOEFL), however, “check ingassumpt ions , “a rc
and  ne i the r  the  s tuden ts  nor  the  teachers listed next to the appropri-
with whom I worked found theactivities
too simplistic. It was utilized in the con-
text of an oral grammar review  course in a 10 week
intensive English program here in Japan. Meeting for
four hours a week we completed nineteen selected
uni t s  ou t  o f  the  book’s  32 .  Add i t iona l ly ,  to  sa t i s fy  the
preferences of some teachers and students for overt
grammar rule explanation, we assigned homework
from a more traditional, rule based text.

A noteworthydifferencebetween this textand Jones’
earlier title is that Communicative Grammar Practice re-
flects  American,  not  Bri t ish usage,  a  fact  which some of
our  American teachers  appreciated.  Another  change is
that the number of grammar structures reviewed has
been reduced by 8 units, thus making the book more
likely to be completed in a typical term. A useful and
very complete Teacher’s Manual is available also. It
includes follow-up activities, a grammar summary of
each  uni t ,  and  a  l i s t  o f  re levant  s tudent  e r rors .

Reviewed by William Murdoch
International University of Japan

References
Jones, L. (1985). Use of English: Grammar practice activities for

intermediate and upper-intermediate students. Cambrdige: Cam-
bridge University Press.

Sharwood-Smith, M.  (1981). “Consciousness raising  and the 2nd
language learner” Applied Linguistics, 2: 159-168

Negotiating. Philip O‘Connor, Adrian Pilbeam, and
Fonia Scott-Barrett. Longman,  1992. Pp. 96. Y1,980.

Negotiating, an  in t roduc t ion  to  the  nego t i a t ing  p rocess
and the  language  of  negot ia t ions ,  i s  par t  o f  Longman’s
Bus iness  Eng l i sh  Sk i l l s  se r i e s .  The  book  i s  d iv ided  in to
eight chapters, namely, relationship building, the agree-
ing procedure, exchanging information, questioning,
options, bidding, bargaining, and settling and con-
cluding. The text is accompanied by a tape which
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ate lines in the written dia-
long for easy association. The

section summary gives a brief overview of the section
and l i s t s  each  concept ,  a long  wi th  two or  th ree  spec i f ic
language examples. Each section concludes with one
or two exercises which provide realistic practice situ-
at ions .  The cross  cul tura l  d i f ferences  sect ion consis ts
of  e i ther  a  reading or  l i s tening exerc ise ,  s tudents  g ive
their opinions and comments about how people of
different cultures deal with a given situation.

Negotiat ing i s  meant  to  be  a  bas ic  in t roduc t ion  to  the
concepts  and  language  of  the  negot ia t ing  process .  I t  i s
definitely not meant to be preparation for serious
nego t i a t ions  a s  i t  p rov ides  no  in -dep th  theory  o r  s t r a t -
egy, and focuses only on amicable, mutually benefi-
cent negotiations. However, as an introduction it does
quite well. The book takes the student step by step
through  each  nego t ia t ing  phase ,  supp ly ing  concep t s ,
specific language, models, and exercises.

Longman  states that Negotiating is intended for up-
per-intermediate to advanced level students. I used
it with a group of advanced level businessmen and
they found the material, as presented in the book,
fairly easy. I feel Negotiating could be used for students
beginning at the lower intermediate level. Students at
this level might find it a bit challenging but shouldn’t
have too many problems, as the layout and language
of the book are quite explicit.

The language in Negotiating is “International En-
gl i sh .”  Key  phrases  and  d ia logs  use  s tandard  bus iness
vocabulary and are readily understandable, although
some explanations may be necessary depending on
the students’ levels and backgrounds. Since my stu-
dents dealt primarily with North American compa-
nies, I found it helpful to supply them with additional
American bus iness  phrases .

However ,  the  tex t  i s  no t  wi thout  fau l t s .  I  would  have
liked more language examples for each concept, as
well as longer and more complex exercises. In addi-



tion, one continuing negotiating model that ran
throughout the book would have been nice.

Reviewed by Robert West
VITEX INC.

Study Reading: A Course in Reading Skills for Aca-
demic Purposes. Eric H. Glendinning and Beverly
Holmstrom. Cambridge University Press, 1992. Pp. 166.

What’s immediately refreshing about Study Reading is
the authors‘ recognition that students already possess
reading skills which can be exploited in L2 reading. All
too often authors of reading texts mandate the ways to
approach reading and dictate the steps in acquiring a
predetermined set of skills that should be followed by
learners. Study Reading takes a different tack.

By taking advantage of the readers’ previous reading
experiences, the authors provide students with an ex-
tensive series of tasks in which they first tackle readings
in their own manner and later compare their strategies
with peers and with some efficient ideas introduced by
the authors. They may discover that their own inven-
tory of reading skills is equal to the task. On the other
hand, since the authors don’t reprimand mistakes,
readers may be more amenable to the authors’ hints at
using alternative strategies. This task-based approach
is the essential aspect of Study Reading.

Students perform from 8 to 18 tasks in each of the 11
units. Each task has a distinct purpose, such as making
predictions or marking texts, with tasks performed
individually, in pairs,  in small groups or, occasionally,
with the entire class. In addition, the tasks integrate
discussion and writing. Opinions among the readers
are especially encouraged.

While the first nine units deal with the use of fundamental
reading  strategies in various disciplines, such as the hu-
manities and sciences, the last two are concerned with
research.  Dealing with abstracts and bibliographies, the
latter units seem more appropriate for advanced students
rather than for upper-intermediate as the authors claim.

Derived from diverse subject matter (linguistics, en-
vironmental scienceetc.) from theU.S. and the U.K., the
readings, both authentic or adapted to fit specific tasks,
should appeal to some students, but may bore others.
For example, will your students want to plan an experi-
ment to explain the attraction of birds, as in Unit 3?
Besides texts, there are numerous charts, graphs and
other visuals to examine and interpret.

Even though theauthorsclaim that no specific reading
approach is suggested, critics may complain that they
probably should have focused on one approach. For
instance, by not dealing with one particular content area
throughout, the authors do not appear to firmly support
schematic theory as students will find little connection of
the topics between units. Also, vocabulary is not recycled
throughout the text. Finally, some of the tasks seem
difficult or presuppose adequate knowledge.’

The strengths of Study Reading are the non-evalua-
tive tasks (“Mistakes are OK!“), the integrated ap-
proach, and some very interesting exercises. Of appeal
to the reviewer were the authors’ embedded questions
in the readings as well as making a choice in signal
words. These types of activities are a departure from
“read the passage and answer the following ques-
tions.” Study Reading fosters an active interaction be-
tween the material, the reader and peers.

In general, Study Reading is a good investment for a
way to reading skills development. Many teachers will
discover some novel techniques regardless of preferred
reading theory.

Reviewed by Julie Sagliano
Minnesota State University-Akita

Recently Received
The following items are available for review by
JALT  members. An asterisk indicates first no-
tice. An exclamation mark indicates third and
final notice. All final-notice items will be dis-
carded after May 31.

For Students
*Arden,  M. & Dowling, B. (1993). Business concepts: For

English practice (2nd ed) (high interm to adv). Boston:
Heinle & Heinle Publishers.

*Berman, S. & Bratton, A. (1993). Winning Words (false
beg/low interm  activities). Tokyo: Harcourt Brace
Japan, Inc.

*Blanton, L. (1993). Composition practice: Book 3 (2nd ed).
Boston: Heinle & Heinle Publishers.

*Brown, H. (1992). Vistas: An interactive course in English
(level 1: student’s book, workbook, teacher’s book, 5
tapes). Englewood Cliffs, N. J.: Prentice Hall Regents.

*Bruce, K., Parrish, B. & Wood, A. (1992). Business review:
Revision and extension for intermediate level  students
(text, tape). Harlow, England: Longman.

*Dauer, R. (1993). Accurate English: A complete course in
pronunciation (educated N. Amer. accent). Englewood
Cliffs, N. J.:  Regents/Prentice Hall.

*Downing, A. & Locke, P. (1992). A university course in
English grammar. Hemel Hempstead, UK: Prentice Hall
International.

*Davy, K. & Johnston, O. (1993). Touchdown 3 (text, tape,
workbook, teacher’s book). Harlow, England:
Longman.
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SRA : The Library In A Box
Self paced

Self correcting

Reading development

in American English

for all grades

and ages.

Each SRA Reading Laboratory Kit contains:

+ a series of carefully graded, high interest readers

+ comprehension practice and answer keys

+ language practice integrated with error correction

Now widely used in Japan, the SRA Reading Laboratory series is

available for all ages through university. To see how your students

can benefit from this proven material,

send for our sample video, “Hey, Mom, I’m in Orange.”

To: MEYNARD PUBLISHING LIMITED
/qq-iq

Ogura Bldg. 1-2-5 Nishi-sugamo,  Toshima-ku, Tokyo 170
Tel:03-5394-3500  Fax:03-5394-3505

MEYNARD Name: _~~~~~~--~
PUBLISHING  . ~~~-School.

LTD. Address: ~
(School/Home) Tel:



*Eckstut, S. (1993). In the real world: Activities for oral and
written communication (high beginner). Boston: Heinle &
Heinle Publishers.

*Ellis, M. & O’Driscoll, N. (1992). Giving presentations
(business  English; class/self study; text, tape). Harlow,
England: Longman.

*Fellag, L. (1993). Life, language & literature (advanced).
Boston: Heinle  & Heinle Publishers.

*Fragiadakis, H. (1993). AlI clear! Idioms in context (2nd ed)
(interm  to adv).  Boston: Heinle & Heinle Publishers.

*Gregg, J, (1993). Communication and culture: A reading-
writing text (4th ed) (academic prep). Boston: Heinle &
Heinle Publishers.

*Gregg, J. (1990). Past, present and future: A reading-writing
text (3rd ed) (beg to interm).  Boston: Heinle & Heinle
Publishers.

*Helgesen, M., Parker, A. & McClure, K. (1993). Talking
together (introductory ESL/EFL; text, 2 tapes). Harlow,
England: Longman  (Lingual House).

*Harrington, K. (1993). America: Past and present: Vol. I: The
exploration of a continent (2nd ed) (interm to adv cultural
hist of US). Boston: Heinle & Heinle Publishers.

*Lipscombe, S. & Davis, R. (1992). Max and Millie’s Playbook
(texts 1 & 2; song tape; teacher’s books 1 & 2; flashcards;
for very young children). Harlow, England: Longman.

*Markstein, L. & Hirasawa, L. (1993). Expanding reading
skills: intermediate 2 (2nd ed) (high interm).  Boston: Heinle
& Heinle Publishers.

*McClosky, M. & Stack, L. (1993). Voices in literature (book 1;
lit + ESOL; hardback). Boston: Heinle & Heinle Publishers.

*McKay, I. (1993). Beginning interactive grammar. Boston:
Heinle  & Heinle Publishers.

*Porter, P. & Grant, M. (1992). Communicating effectively in
English: oral communication for non-native speakers (2nd ed)

(college or intensive). Boston: Heinle & Heinle Publishers.
*Rentz, M. (1992). The reader’s journal: Authentic readings for

writers. Englewood Cliffs, N. J.:  Regents/Prentice Hall.
*Rost, M. & McGannon, A. (1993). Keynote: Communication in

the real world (text, teacher’s book, 3 tapes; beg & low
interm  adults). Harlow, England: Longman  (Lingual
House).

*Smith, L. & Mare; N. (1993). Insights for today: A high
beginning reading skills text. Boston: Heinle & Heinle
Publishers.

*Spring-Wallace, J. (1993). English for corporate communica-
tions: Cases in international business (teaches both basic
business concepts and communication skills).  Englewood
Cliffs, N. J.: Regents/Prentice Hall.

*Strutt, P. (1992). Longman business English usage (text/
reference; class/self study). Harlow, England: Longman.

*Woods, E. & McLeod, N. (1992). Using basic English
grammar:  Form and  function: A reference and practice book
with answers (pre-interm to interm). Hemel Hempstead,
UK: Prentice Hall.

*Zanger, V. (1993). Face to face: Communication, culture and
collaboration (2nd ed) (high interm). Boston: Heinle &
Heinle Publishers.

Collie, J. & Slater, S. (1992). Speaking: 3 (text: tape).
Cambridge University Press.

Greenall, S. & Pye, D. (1992). Rending: 3 (text). Cambridge:
Cambridge University Press.

Lebauer, R. & Scarcella, R. (1993). Reactions: Multicultural
reading-based  writing modules. Englewood Cliffs, N. J.:
Regents/Prentice-Hall.

O’Connell, S. (1992). Cambridge First Certificate: Listening and
speaking (text; teacher’s book; 2 tapes). Cambridge:
Cambridge University Press.

O’Sullivan, D; Swan, M. & Walter, C. (1992). The new

Position Open
ENGLISH  LANGUAGE TEACHING (ELT)

REPRESENTATIVE
c \

Oxford  University  Press,  the leading foreign E L T  PUblisher  in Japan and  a  division  of  Ox-

f o r d  University,  i s  looking  for  a marketing  representative  t o  j o i n  i t s  team.  The  successful

candidate  will be based in Tokyo  hut will promote Oxford  materials  to schools and teachers

in Kyushu and surrounding areas. The  job  entails  giv ing workshops,  sales and wri t ing

promotional materials.

Candidates should he energetic, outgoing native  speakers of English  with a working
knowledge of Japanese,  a solid  English Language  Teaching  background  and a creative
flair for writing. A real interest in marketing, teaching, copy writing and travelling  is
essential and knowledge of Kyushu  would be an advantage.

Please apply in writing with CV and photo to:
Stephen  Ziolkowski,  ELT Manager

Application Closing Date: May 30, 1993
Oxford University Press, 2-4-8 Kanamecho, Toshima-ku, Tokyo 171

M a y  1 9 9 3
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Cambridge English course: Intermediate (text; practice book
with key; test book; teacher’s book; 3 class tapes; student’s
tape). Cambridge: Cambridge University Press.

Pereira, J. & O’Reilly, E. (1992). Four seasons: Creative
composition: A creative composition course for students in
Japan  (Vol. 1  &  Vol. 2; can be reviewed together or
separately). Kyoto: City Press.

!Azar, B. (1993). Chnrtbook: A reference grammar: Understand-
ing and using English grammar. Englewood Cliffs, N. J.:
Prentice Hall Regents.

Comments on “Using Content-Based In-
struction to Improve Vocabulary Retention”

For Teachers by Norbert Schmitt
*Carson, J. & Leki, I. (1993). Reading in the second language

classroom: Second language  perspectives. Boston: Heinle &
Heinle Publishers.

*Cole, L. & Robinson, T. (1992). Teaching the first certificate in
English: Photocopy masters: A resource pack for teachers of
English (for Cambridge First Certificate examination).
Hemel  Hempstead, UK: Prentice Hall.

*Edge, J. (1992). Cooperative development: Professional self-
development through cooperation with colleagues. Harlow,
England: Longman.

*Graham, C. (1992). Singing, chanting, telling tales: Arts in the
language classroom (how to write/perform) Englewood
Cliffs, N. J.:  Prentice Hall Regents.

*Nolan, S. & Reed, B. (1992). Business English teacher’s
resource book: With photocopiable worksheets. Harlow,
England: Longman.

*Plaister, T. (1993). ESOL case studies: The real world of L2
teaching  and administration.  Englewood Cliffs, N. J.:
Regents/Prentice Hall.

*Woodward, T. (1992). Ways of training: Recipes for teacher
training. Harlow, England: Longman.

!Cureton,  R. (1992). Rhythmic phrasing in English verse.
London: Longman.

!Duffey, P. (1992). The English infinitive. London, Longman.

Information for Publisher

New classroom texts and
materials as well as new
teacher resource books are

welcomed by The Language
Teacher for reviews. In the case of
classroom texts/materials, reviewers will
be testing them in class, so please make
sure that a complete set of materials
(including text, tape, teacher’s manual, as
appropriate) is sent.

Publishers should
send all review copies of a
books and other materials
to the JALT Reviews &

-t. l  . * :
l  l  . * .

.:;t;  , l -.

Coordinator, Sandra
lshikawa (address on p. 1).
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Being interested in vocabulary, I found the Kiji and Kiji
article (January, 1993) in The Language Teacher both
interesting and somewhat disappointing. As in almost
any study, it contained some weaknesses which I feel
deserve constructive criticism.

First, the study design requires the content versus
non-content classes to be clearly distinguished. How-
ever, it seems to me that there is little difference
between them. How is teaching one class about early
agriculture in Peru much different from teaching one
about travel information in South America? Also, the
main items of both teaching plans were similar: 1. the
teacher previewed the vocabulary;  2. students read the
text passages; and 3. students listened to a lecture. The
conciseness of the experiment explanation makes it
difficult to judge whether there is really enough differ-
ence  between the two classes to categorize one as
content-based and the other as not.

Second, since the study is checking vocabulary re-
tention, it should have controlled for the amount and
kind of explicit vocabulary instruction. In the “non-
content” class, vocabulary and synonyms were "briefly
given,” and students were not asked to take notes.
However, in the “content“ class, the students ben-
efited from an explanation of each of the 20 words in
context, along with two synonyms (totalling ten min-
utes). In addition, the students were required to write
down the words and their synonyms. It seems that the
increased vocabulary retention could be attributed to
the additional explicit instruction; I do not see how this
possibility can be discounted.

Finally, although I agree that content-based teach-
ing has promise, we must be cautious about using a
single aspect of language learning (vocabulary) as a
validation for a whole methodology.

I am sure many people would welcome a follow-up
study in which these problems were addressed.

Reference
Kiji,  M. & Kiji,  Y. (1993). Using content-based instruction  to

improve vocabulary retention. The Language Teacher, I, 3-5.
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FUKUOKA
At the February meeting, Paul Shimizu introduced how
to use HyperCard and hypertalk programs in three
areas. The first area discussed how the teacher could use
the computer as a resource in the classroom. He showed
how the computer could draw on students knowledge of
various adjectives (colors and sizes) to define the shapes
making the exercises more challenging.

The second area discussed how students could use
the computer as a resource in the classroom. He showed
some programs using simple software which created
dialogs along with animated pictures and sound. Fur-
thermore, he showed various other activities that built
student’s vocabulary.

The third area discussed how the
teacher could use the computer as a re-
source for making hard copy materials.
Bingo cards can be created by the teacher
with pictures or names within a matter
of seconds. Thus, the teacher can more
efficiently use their time to concentrate
on preparation of other aspects of a les-
son.

The presentation was concluded with
Shimizu emphasizing that the computer
as not a substitute for the teacher, but can be used as a
supplementary source for stimulating students.

Reported by Peter Wanner

cultural awareness. Illustrations and activity para-
digms were also part of their interaction with the
audience. In an attempt to define culture, Clark sum-
marized that what wethinkformsour cultural beliefs,
what we do makes up our cultural norms and what
we have constitutes our cultural material.

Reported by Kelly Ann Rambis

NIIGATA

Using Games and Pictures
to Educate and Entertain

NAGASAKI

Little America’s
Fun-filled Activities for  Children

Helene Uchida brought to Nagasaki’s JALT in October,
her bag of tricks, consisting of entertaining games,
practical flash-cards, effective tapes and constructive
teaching ideas. Many games were easy-to-use and
were flexible enough to allow for teachercreativityand
were adaptable for multi-level classes. Her presenta-
tion was a hands-on show with our JALT members
posing as students. As you can imagine, some of our
members were shy at first, but Uchida worked her
magic. Instead of pulling rabbits out of a hat, she made
real  magic happen-she coaxed shy people out of their
shell as skillfully as any magician.

Reported by Mary Benson

NAGOYA

Developing Materials
to Teach Cross-Cultural Awareness
by Russell Clark and Timothy S. Warren

At our February meeting Russell Clark and Timothy
Warren shared some of their personal and professional
experiences as researchers, writers, developers and
editors of several EFL curricula which teach cross-

by Ron Runkle

The February session was a workshop
involving all participants.

Some of Ron Runkle’sgames and tools
were: (1) The Past Tense Game, (2) The
English Game, (3) English Go-mo-ku
Narabe, (4) Bingo, (5) Picture Card  Game,
(6) Past Tense Practice sheets, Picture
Vocabulary sets, Picture race, etc., (7)
Picture Stories!

Runkle’s explanations of how to make use of cards
and pictures, photos and all line drawings were very
suggestive and useful for the participants.

Reported by Shozo Tango

O M I Y A

Video: Integrating the Four Skills
by Harry T. “Terry” Jennings

Terry Jennings opened our February program on the
use of video by putting the participants into small
groups. First, in order to get participants to “think
visually,” he asked the groups to do a short pictorial
memory exercise, then he asked them to engage in a
brainstorming session on the uses of video in language
classes.

Following those consciousness-raising activities,
Jennings demonstrated a variety of video activities for
all proficiency levels. One activity was a listening exer-
cisein which participantsstudied a short word list, then
listened for those same words in a video clip. During
another exercise, participants watched a video seg-
ment, then used what they had seen in the video as the
basis for an original dialog. In a similar activity partici-
pants watched a video then used what they had seen as
material for a letter to an English-speaking friend.

In addition to using video to practice language skills,
Jennings presented techniques for “mining” video
material for cultural content. Participants watched seg-
ments of videos made in the United States, then en-
gaged in a discussion on how what they had just seen
was similar to and different from life in Japan.

Reported by Michael Sorey
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CROSSROADS

TOPICS INCLUDE:
l Music
l Dating
l Shopping
l sports
l World Travel
l Love and Marriage
l Friends and Classmates
l Work and Work Attitudes
l Blood Types and Character
l Food, Restaurants and Mealtimes 1 LL.--JJ7

CROSSROADS is an intermediate
level conversation/composition
course designed specially for
Japanese college-age students.
Topics for each of the twelve units
have carefully been selected and
developed to help students com-
municate on a personal level. Ideal
for large classes, CROSSROADS
provides stimulating pairwork  and
small group communicative  activi-
ties.

l American and Japanese Customs
l Talking about Personal Information and Likes

r”-------------------------7

I

M
For a free sample copy of CROSSROADS, please write to:

I
Macmillan LanguageHouse  Ltd., 5-14-7 Hakusan, Bunkyo-Ku, I

I
I

Tokyo 112. Tel: 03-3943-6857 Fax: 03-3943-6863

Name
I

I I
I Macmillan

LanguageHouse
Schoo l I

I
I 31

Address - I
I



OSAKA

Challenges in Various
Teaching Environments

At our March meeting, participants in small groups
made lists of the advantages and disadvantages of
teaching in various settings. Secondary school students
were determined to be the most  highly motivated group,
even if that motivation is somewhat misdirected. Lan-
guage school students are the most likely to be studying
voluntarily, but the least likely to take the study seri-
ously. Business students are the group most likely to
have a specific need for language proficiency, but prob-
ably have the least time available for study. Children
view language study with the freshest perspective, but
have notoriously short attention spans.

We talked about ways of using the advantages to
minimize the disadvantages, and in some cases of turn-
ing the disadvantages into advantages. While no defini-
tive answers were reached, the groups wrote short de-
scriptions of possible approaches to take, and everyone
agreed that we had had a worthwhile discussion.

Reported by Kevin Staff

SHIZUOKA

Distance Learning
Serves  Teachers and Students

by Monty Vierra

At our February meeting, Monty Vierra presented a
wealth of information for teachers and students who
wish to earn degrees or course credits abroad, but who
are unable to attend classes due to time or financial
constraints.

The materials included handouts on programs in
ESL, foreign languages and other  subjects, threegeneral
catalogues of distance learning programs worldwide,
and a large number of catalogues detailing specific
programs.

After the initial presentation of information, the meet-
ing evolved into a lively discussion between the pre-
senterand the participants. The m;ain points of the discus-
sion were:  (1) how to select a program based on one’s
needs and goals; (2) how such programs can provide a
satisfactory learning environment and fruitful interac-
tion with instructors, in spite of their ‘distance,” through
the post and E-mail; and (3) how teachers can tutor
students pursuing distance learning objectives.

Reported by Greg Jewell

TOKYO

Mini-Conference Report
One hundred thirty people attended Tokyo JALTs “Mini-
Conference” held at Bunkyo Women’s College on Feb-
ruary 14th.

Taking the theme ‘Trouble-shooting the Language
Workplace” over 20 presenters talked on a wide variety
of issues related to working as a language teacher in
Japan.

Thorn Anderson and Tetsuro Fuji focused on typical
working conditions found in Senmon Gakkos and their
presentation  was a comprehensive guide to prospec-
tive teachers. Similar overviews describing employ-
ment concerns and tips for those wanting a job were
given  in the presentations covering Junior and Senior
High Schools.

One of the largest audiences of the day came to hear
Paul Wadden survey the types of teaching positions
available in Japanese higher education. He gave a
detailed presentation covering institutional hiring prac-
tices and also highlighted pitfalls foreign language
teachers should avoid. Besides a Master’s Degree, con-
nections are important and Wadden emphasized the
heavy responsibility of anyone who recommends some-
one for a University position.

Many teachers are interested in getting published
and these were well-served by a presentation on pub-
lishing given by Shinsuke Suzuki of Longman  EFT  and
Greta Gorsuch, the editor of The Language Teacher.

Reported by Martin White

UTSUNOMIYA

Real-life Listening
by Jim Johnson

After introducing the features of real-life listening at
our February meeting, Jim Johnson had us rate on a
scale how much we knew about specific listening situ-
ations before we had even tuned in to listen to them.

Then, he led us through various types of listening
activities, namely extensive listening, intensive listen-
ing, and selective listening. He showed how the exer-
cises could be applied to teaching both low level and
higher level students. For example, with “picture
lineup,” he arranges pictures along the ledge of the
chalkboard and elicits short written responses of the T/
F nature from low-level classes where as with higher-
level groups, he asks them to match the pictures with
the order in which he described them.

To help students of a target language get started to be
better listeners, he mentioned that some review of
phonemes, intonation (and stress), and reduced forms
may be in order.

One point he reiterated throughout his presentation
was that listening exercises should be easy enough that
students can feel a sense of success afterwards.

Reported by Tom Stearns

Research Grants

JALT o f fe rs  g ran ts  fo r  research  in  language teach ing .
For details, contact the Central Office.

May 1993
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Student Book Levels 1-6
Ten units  each focus on one main  topic.  Two-page
lessons coordinate  with  Teacher’s Manual mater&.

7J57llJzcE~/~~4-,  %I! \  f$EmE&LT\
?s*maLs, ls*TEfiCr~g.

Teacher's  Manual Levels 1-6
Provides complete lesson plans with  instructions  for
presenting  each page, positioned  opposite  the
corresponding  Student Book page, many other aids

?,FzL--73/t-.  7~~7D+?W--~lz,  !z?G%Cl
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Sonp Cassettes Levels 1-6
Each cassette provides  one English song per unit.

1 RI;:  1 E m \  /AwIl~-f~Emb57t’J5wjlAm
XT,  /~71T41~thIPL\~~o

& ScottForesman
A Division of HarperCollinsPublishers

For more information contact:
David  Gray
HarperCollins  Publishers
l - 2 - 1  Sarugaku-cho,  Chiyoda-ku,  Tokyo 101
Phone:  03-3294-8288/3291-6343
Fax: 0  3- 3294-8284



Japan Writing Project-
1993 Summer Institute

Begun over 20 years ago at the University of California at
Berkeley, the National Writing Project is a consortium of
teachers worldwide, who teach about ways to improve the
teaching of English. CUNY Lehman Hiroshima College is
the site of the Japan Writing Project. The 1993 summer
institute is designed to give participants extended oppor-
tunities to improve the teaching of English in Japan and to
join this international network of teachers. The 1993
summer institute dates are: 7/30/93  - 8/10/93;  9 a.m.-3
p.m. daily, except Sundays. Cost: ¥50,000.  For more
information and application forms contact: Professor
Denise Patmon, JWP Director, CUNY Lehman Hiroshima
College, Chiyoda-cho, Yamagata-gun, Hiroshima, 731-
15. Tel: 082-672-6000. Fax: 082-672-6688.

Lecture in Curriculum Change
The Kanda Institute of Foreign Languages (KIFL), as part
of its Curriculum Renewal Project, is hosting a lecture by
Professors Christopher Candlin & David Nunan,  consult-
ants to the project. The subject is Language, Education &
Curriculum Change.

Date: June 15 (Tuesday)
Time: 6:00 p.m.
Place: KIFL, Tokyo (near Kanda JR sta. or Kanda

subway sta. Exit 1)
The lecture will last about one hour, with ample opportu-
nity for formal and informal discussion. For information
contact Ian Harrison or Mercedes Mont. Tel: 03-3252-
3030; Fax: 03-3256-0655.

I.A. Richards Centenary Conference
I.A. Richards (1893-1979), one of the 20th Century’s
greatest literature teachers, co-wrote The Meaning
of Meaning with C.K. Ogden, a work noted as one of
the most important in the Theory of Signs. Although
his work has greatly assisted numerous teachers of
ESL, it has not yet become common knowledge among
language experts. This celebration of the 100th year
of his birth puts before the public some of the many

sides of I.A. Richards’ “myriad mind.”
Date: May 22nd &  23rd,  1993 (Saturday & Sunday)
Place: Kyoto Seika University

Featuring talks and discussions by Yoshiko Aizawa
(Tokyo University of Art and Design), John Constable
(Kyoto University), Morgan Gibson (Japan Women’s
University), Ryo Nonaka (Waseda University), Richard
Luckett (Cambridge University), and many others; and
demonstrations and examples of the Graded Direct
Method, audio-visual and video materials, etc. For more
details, please contact Professor Yuzuru Katagiri, Kyoto
Seika University, Tel: 075-702-5213; Fax: 075-722-0838.

C-L/CLL  Spanish Program in Mexico

The Counseling-Learning Institute is offering a 4-week
conversational  Spanish program-July 12-August  6,
1993-in  Cuernavaca, Mexico with authorized C-UCLL
teachers. It is supported by the Tlahuica Center for
Language & Cultural Exchange (CETLALIC), a Mexican
school that provides Spanish as a Second Language
classes year-round. Students may live with Mexican
families, in hotels or in apartments, and will attend CLL
Spanish classes, char/as (talks) and vistas planned by
CETLALIC. Former students report geometric growth in
their Spanish proficiency as well as gaining deeper
understanding and appreciation of the Mexican way of
life. For more information contact: Dr. Patricia Tirone,
Director, 501 W. 120th Street, Suite 7-E, NY, NY 10027,
USA, Tel: +1 -212-678-3668; Fax: +1-212-678-4048.

Globe International Teachers Circle
Weekend Seminar on

Global issues & Children’s English
This seminar to be held on June 5 and 6 (Saturday and
Sunday), 1993, in Hachioji, Tokyo, will offer workshops
on integrating global issues intochildren’s EFL curricula.
Topics include Annual Curriculum, Monthly Syl labus,
Songs/Chants, and Sector Analysis (X-word grammar).
For information, contact the Globe International Teach-
ers Circle office, Monday through Friday, 10-4: phone
0426-56-1990, fax 0426-56-1991, Motoyokoyama-cho
2-11-7, 3F, Hachioji, Tokyo 192.

t

From May 5, 1993, the JALT Central Office will be
located at

JALT Central Office
Glorious Tokyo #301
2-32-10 Nishinippori
Arakawa-ku, Tokyo 116
phone: 03-3802-7121
fax: 03-3802-7122
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a natural.
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*  A learner-centered l-l
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I
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and retain more

w Application of learning
strategies to promote responsible
independent stud)
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N-SIG Conference Activities

In addition to contributions N-SIGs make to JALT annual international conferences, all the National Special
Interest Groups are playing a vital role in other conferences. The N-SIG events at Hiroshima in 1991, and Osaka
in 1992, were major achievements in terms of cooperation between JALT Chapters and N-SIGs.

The third such event at Kobe this month promises to be even better. The N-SIGs would like to thank the many
other chapters who have invited our involvement. Nagoya, Matsuyama, Tokyo (in September) and Hokkaido
(May) have each sought our participation for presentations or displays in 1993 at their regional events. Nagoya
is a landmark as it will be the first joint Chapter/N-SIG international conference to specialize in a single area of
N-SIG research, computers in language education. The Nagoya event is profiled below.

Nagoya JALT/CALL  N-SIG Sept. 14/15 Confer-
ence: Computers & Composition

The conference will explore relationships among cur-
riculum, composition theory, pedagogy, hard and soft-
ware, plus student and teacher, in the computer com-
position classroom. One goal of the conference is to
provide teachers who have had little or no experience
with computers but who have an interest in using them
in the composition class, an entrance into the world of
educational technology.

Another goal is to offer a forum for research into the
efficacy  of and the future paths for machine-assisted
composition. To this end, there will be demonstrations
by teachers in the field, including some presenters from
abroad, as well as commercial presentations and asso-
ciated exhibitions. Participants can thus see and  tryout
the latest types of hardware and software. Finally, the
conference will provide both full-length and mini-
workshops to allow all comers hands-on experience.
Papers (deadline May 31)/inquires to D. E. Kluge, Kinjo
Gakuin 2-1723 Omori Moriyama-ku Nagoya 463. Tel:
052-798-0180; Fax: 052-799-2089.

Kobe JALT/N-SIG May 8/9 Conference: Mirror
on the Classroom

A weekend slot doubles presentation and networking
time available. Also, compared to previous N-SIG con-
ferences, the scope of this event is vastly expanded.
Kobe has invited a number of major speakers, such as
Rod Ellis, second language acquisition and develop-
ment expert from Temple University. Add to this the
talented local presenters offering insights related to the
conference theme, and the ingredients for s u c c e s s  are
all there.

All of the 10 established and forming N-SIGs will be
represented in some capacity. The main joint N-SIG
roundtable, “A Mirror on the SIGs,”  is at 5 p.m. on
Saturday, May 8th. Each research group representative
will explain how they are helping JALT members se-
cure regular professional outreach and self-develop-
ment in the areas most vital to Japan-based teachers,
both at the national and international level.

On Sunday afternoon the Final Panel includes in-
vited speaker Doctor Ellis, as well as some of  the local

speakers and N-SIG representatives, discussing the
conference  theme from such  perspectives as the uses of
the video medium, which is both a window on foreign
culture, plus one means of capturing the act of teaching
and learning at the chalkface.

N-SIG related presentations include such areas as
teaching and learning Nihongo,  a Global Issues Model
United Nations, Team Teaching, Bilingual Children, sev-
eral talks on Video, Computers for Composition, plus
many more. Kobe JALT has also allowed the NSIGs
some hospitality rooms, where one-on-one network-
ing plus distribution of complimentary  newsletters to
any JALT member who would like to find out more
about a particular N-SIG will occur.

The conference starts Saturday afternoon and con-
tinues all day Sunday at Kobe’s Flower Road YMCA
(078-241-7205),  within walking distance of the Shin
Kobe and Sannomiya tracks. For further information,
call Kobe JALT Program Chair and Organizer, Fran
Kirkham,  at 078-882-2596. The N-SIGs express sincere
thanks to JALT Kobe!

JALT’s N-SIG COORDINATORS
Bilingualism: Steve McCarty, 3717-33 Nii, Kokubunji,

Kagawa 769-01; 0877-49-5500; fax -5252
CALL: Kazunori Nozawa, Toyohashi Univ. of Tech., 1-l

Hibarigaoka, Tempaku, Toyohashi 141; 0532-48-0111;  fax
-8565. E-mail IDs:  HD CO1602 (NIFTYserve);  HTG25470
(PC-VAN)

College/Univ.  Ed.: Gillian  Kay, Toyama Ikayakka Univ.,
2630 Sugitani, Toyama 930-01; 0764-34-2281;  fax -4656

Global Issues in Lang. Ed.: Kip Cates, Tottori Univ.,
Koyama, Tottori  680; 0857-28-0321;  fax -3845

JSL: Hiroko Takahashi, 2-5-20  Kunimi, Aoba-ku, Sendai
981; tel/fax  (h)  022-274-3134

Materials Writers: James Swan, Aoyama B-122, Nara 630;
0742-26-3498  (h); fax 41-0650.

Team Teaching: Anthony Cominos, 1112 Sunvale,
Asagirioka, Higashino 1-5, Akashi, Hyogo 673; tel/fax  (h)
078-914-0052.

Video: Donna Tatsuki, 2-19-18 Danjo-cho, Nishinomiya,
Hyogo 673; 0798-51-8242; fax -1988

N-SIGs  IN THE MAKING

Enelish for Academic Purposes: Suzanne Ledeboer, 9-6-
203  Parkside YNY, Nakajima-cho,  Naka-ku, Hiroshima
730; 082-541-2814 (h); f a x  2 4 9 - 2 3 2 1

Teacher Ed.: Jan Visscher, 3-17-14 Sumiyoshi,
Higashimachi, Higashi-nada, Kobe 658; 078-822-6786 (h)
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Japan's Number
Games Book

is Now...

IGGER!
(A4 Size, 3 levels)

TTER!
(Fully revised,
hundreds of games)

PHOTOCOPIABL
(Legally.. .!)

LEVEL 1 AT YOUR
BOOKSTORE NOW!



Please  send  a l l  announcements  fo r  th i s
co lumn to Sonia Sonoko Yosh i take (see p .
1 ) .  The announcement  shou ld  fo l low the
style and format of other announcements in
this column. It must be received by the 25th
of  the month two months before the month
of publication.

AKITA
Tomoko Nishiyama, 0188-86-5525 or
4 2 1 8

CHIBA
Paul Gruba, 043-274-7113

FUKUI
Topic: Team Teaching the Reading

Class
Spkr: Charles Jannuzi
Date: Sunday, May 16
Time: 2:00-4:00  p.m.
Place: International Exchange Center

(Fukui Kenmin Kaikan 6F)
F e e :  Members f ree;  non-members¥700
In fo : Takako Watanabe, 0776-34-

8334
Paul Roving, 0776-21-0577

Admi t ted ly ,  team teach ing  is  a  demand-
ing undertaking that isn’t for everyone;
but it is one of the chief reasons why
AETs  have been placed at so many
junior and senior schools. We benefit
no one if we view effective team teach-
ing as impossible because of the pre-
vailing methods, materials, and goals.
Instead, let’s work to reconcile team
teaching with the system. This will be a
participatory workshop so bring your
team teaching partner and your ideas.
Participants will receive many useful
prints.

Charles Jannuzi teaches at Fukui
University of Technology.

FUKUOKA
Topic: Grammatically Competent,

Communicatively Confused
Spkr: David Fisher
Date: Sunday, May 23
Time: 2:00-5:00  p.m.
Place: Fukuoka Bldg. (see map be-

low)
F e e : Members free; non-members

¥1000
In fo : Lesley Koustaff, 092-714-7717
Standing with your arms full of books,
you ask, “Can you open the door?” If
your students reply “Yes, I can,” maybe

i t ’ s  t ime to  take  a  look  a t  teach ing
grammar more communicatively.

This presentation will consider

Mami Yamamoto, 053-

how to achieve a balance be- /
tween teaching grammar accu-
rately and encouraging our students to
use that grammar fluently in spoken
English.

A variety of activities which help
students develop both accuracy and
f luency by  g iv ing  them oppor tun i t ies  to
communicate in English will be dem-
onstrated.

David Fisher is the EFL Sales Man-
ager for Cambridge University Press.

FUKUSHIMA (Petitioning chapter)
Zafar Syed, 0249-32-0806

GUNMA
Topic: What does the Monbusho re-

ally want?
Spkr: Paul Snowden
Date: Sunday, May 16
Time: 2:00-4:30  p.m.
Place: Nodai Nikko High School

(Takasaki)
F e e : Members free; non-members

¥1000
In fo : Leo Yoffe, 0273-52-6750

Hisatake Jimbo, 0274-62-0376
This presentation will attempt to exon-
erate each participant in this vicious
circle of some of the crimes they are
commonly accused of, but may then
accuse them of other “crimes” instead!
Excerpts from entrance exams, text-
books, readers, etc. will bediscussed.

Paul Snowden  is a professor at
Waseda University.

HAMAMATSU
Topic: Rules of the Game: Sports,

Language and Culture
Spkr: Brendan Lyons
Date: Sunday, May 16
Time:  1:00-4:00 p.m.
Place: Create Hamamatsu (next to

Enshu-Byoin-Mae Station)
F e e : Members free; non-members

¥1000; HICE Y500
In fo : Brendan Lyons, 053-454-4649

T This presentation makes use of
the following ESL objectives: 1) to

demonstrate techniques for large
classes; 2) to show ways of introduc-
ing “information for a  specific purpose”;
3) to impart cultural information; 4) to
have an enjoyable and exciting les-
son.

The methods and techniques of this
presentation can be used in small as
well as large classes and can be modi-
fied to suit different age groups at all
leve ls  f rom h igh beg inner  to  advanced.
Other sports can be used in place of
the one introduced. What is that sport?
That would be giving the game away..

Brendon Lyons has been teaching
English at Hamamatsu Umi no Hoshi
High School since 1980.

HIMEJI
Yasutoshi Kaneda, 0792-89-0855

HIROSHIMA
Topic: The Languages of Japan
Spkr: Masayoshi Shibatani
Date: Sunday, May 9
Time: 1 :00-4~00  p.m.
Place: David English House (Near

ANA Hotel)
F e e : Free
Info : Ruth Maschmeier, 082-878-

8111 (w), 082-872-1779 (h)
Shibatani will talk about the Japanese
language f rom a  l i ngu is t i c  po in t  o f  v iew.
The presentation will be in English
with a question session to follow the
lecture.

Masayoshi Shibatani is a professor
at Kobe University.

HOKKAIDO
Topic: 10th Annual Language Con-

ference/Book Fair
Spkr: Anni  K. Hawkinson
Date: May 22 and 23
Time: 10:00 a.m.-6:00 p.m.
P lace : Kaderu 2.7 Bldg (North 2 West

7 )
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F e e : Members free; non-members
¥1000 per day

Info : Ken Hartmann, 01 l-584-7588
There will be more than 20 presenta-
t ions  based  under the theme of  “Teach-
ing, Today and Tomorrow” by pub-
lisher representatives and local teach-
ers. Hawkinson will speak on Teacher
Tra in ing and the Creat ion o f  a  “Learner
Culture” within the classroom at 2:30
p.m. each day. Approximately 20 book
and other material displays will be lo-
cated in the main hall (4F). Programs
available upon request from JALT-
Hokkaido.

IBARAKI
T o p i c : My Experience as a Language

Teacher
Spkr: Hiroshi Asano
Date: Sunday, May 9
Time: 2:00-4:30  p.m.
Place: Tsukuba Information Center

(next to Nova Hall)
F e e : Members free; non-members

¥500
In fo : Mart in  E.  Pauly,  0298-58-9523

Michiko Komatsuzaki, 0292-
54-7203

Professor Asano teaches at Toyo
Gakuen University.

KAGAWA
Topic: JSL, Panel Discussion
Spkrs: Local JSL Teachers and Stu-

dents
Date: Sunday, May 30
Time: 2:00-4:30  p.m.
Place: Takamatsu Shimin  Bunka Cen-

ter
F e e : Members free; non-members

¥1000
In fo : Harumi Yamashita, 0878-67-

4362
Teachers and students of Japanese
as a Second Language residing in
Kagawa will discuss effective teach-
ing methods for learners of Japanese
to acquire productive linguistic and
social skills. Bin Hamajima of Shikoku
Gakuin University will deliver a key-
note address in which he emphasizes
the differing points of difficulty for JSL
learners from Korea, for example, ver-
sus those from Western countries.

KAGOSHIMA
Topic: Dynamic Dialogues
Spkr: Lesley Koustaff
Date: Sunday, May 9
Time: 1:30-4:00 p.m.
Place: I Center Building
F e e : Members free; non-members

¥600

The Language Teacher XVII: 5

6 8

Info : A. Barbara O’Donohue,  0992-
53-2677

Thepresenterwilldemonstratedynamic
ways to use dialogues. She will add
sp ice  to  your  teach ing  o f  d ia logues ,  and
create ways to use this spice in dia-
logues  w i th  va r ious  teach ing  s i tua t ions .
Par t i c ipan ts  w i l l  be  invo lved  in  “ learn ing”
d ia logues  dur ing  th i s  mee t ing .

Lesley Koustaff is Associate Pro-
fessorat Chikushi Jogakuin in Fukuoka
and a part-time representative for
Prentice Hall Regents, Japan.

KANAZAWA
Topic: More Than Just Words and

Grammar-Language Teach-
ing as Cultural Teaching

Spkr: Alfred Gehrman
Date: Sunday, May 16
Time: 2:00-4:00  p.m.
Place: lshikawaken Shakai Kyoiku

Center, Honda-machi, next to
MRO

F e e : Members free; non-members
¥600

In fo : Neil Hargreaves, 0762-80-
3448
Mikiko Oshigami, 0764-29-
5 8 9 0

This talk aims to encourage teachers
to make teaching not a mere decora-
tion, but something central to their
methods. Learning a foreign language
could be one of the cheaper ways to
see the world. The approach is based
on theexperience that language teach-
ing can be so much more attractive
when the teacher understands his sub-
ject as a window to a different culture.

Alfred Gehrman has taught German
in Ireland, Germany and Japan.

KOBE
Fran Kirkham, 078-882-2596

KYOTO
T o p i c : How Video Telephones and E-

mail Can Make Your Classes
More Exciting

Spkrs: Shingo  Matsumiya and Yoko
Takagi

Date: Sunday, May 30
Time: 1:30-4:00 p.m.
P lace : Kyo to  Br i t i sh  Counc i l ,  75  Nishi-

machi,  Kita  Shirakawa,
F e e : Members free; non-members

¥500
In fo : Kyoko Nozaki, 075-71 l-3972

Michael Wolf, 0775-65-8847
This workshop will demonstrate how
to use video telephones and E-mail
systems ‘to supplement and enrich
regularclassroom instruction. Through

the use of video telephones students
can talk face to face with students from
other countries in real time. E-mail
allows students to practice reading,
composition and typing skills. There
will be an actual hands on demonstra-
t ion  o f  us ing  a  v ideo te lephone to  con-
nect with teachers in several foreign
places: Pennsylvania in the USA, Ha-
waii, New Zealand and/or Slovakia.
Yoko Takagi will explain how individu-
als and/or their schools can purchase
simple to operate, low cost video tele-
phones.

Yoko Takagi is the Japan Repre-
sentative of the nonprofit organization
Teleclass International.

Shingo Matsumiya is an English
teacher at Osaka  Prefec tura l  Senr i  Se-
nior High School.

MATSUYAMA
Topic: Evaluation Criteria for Small

Group Discussions
Spkr: Kelly Ann Rambis
Date: Sunday, May 16
Time: 2:00-4:30  p.m.
Place: Shinonome High School, Me-

morial Hall 4F
Fee: Members free; non-members

¥1000
In fo : Yuko Hamada,  0899-77-3029

Bob Oettel, 0899-41-4136
Success fu l  commun ica t i on  i s  more  than
a mat ter  of  grammar and vocabulary;  i t
requires sensitivity to contextual clues
‘and involves problem perception and
stra tegy format ion,  How can teachers  o f
English conversation practically and
consistently evaluate the communica-
tive competency of hundreds of stu-
dents every semester?

Since small group discussions ef-
fectively cut down the total number of
hours needed by teachers to evaluate
their students, the presenter will
p resen t  a  sma l l  g roup  d iscuss ion  eva lu -
ation matrix which can not only pro-
mote intrapersonal marking consis-
tency, but can also provide an accu-
rate assessment of a student’s oral
p ro f i c i ency ,  as  we l l  as  i nd i ca te  i n  wh ich
areas his weaknesses lie, thus allow-
ing emphasis on improving those short
comings.

Ke l l y  Ann  Rambis  i s  on  the  facu l t y  o f
the College of General Education at
Nagoya City University.

MORIOKA
Topic: A Couple of Winners Plus
Spkr: John Daly
Date: Sunday, May 16
Time: l:30-4:30 p.m.



Place: Morioka Chuo Kominkan
F e e : Members free; non-members

¥ 1 0 0 0
In fo : lzumi Suzuki, 0196-37-5469
A presentation of activities and meth-
ods for the conversation class which
allow the learners to play a more ac-
tive role in the classroom.

John Daly is an Assistant Professor
at Sano Women’s Junior College.

NAGANO
Richard Uehara, 0262-86-4441

NAGASAKI
Topic: Training Japanese Children to

be Active Learners
Spkr: David Paul
Date: Sunday, May 30
Time: 1:30-5:00  p.m.
Place: Nagasaki University, Suisan

Gakubu (Fisheries)
F e e : Free
Info : Brian Moss, 0958-20-5713
Japanese students generally begin
learning English with enthusiasm and
curiosity, but often become passive
learners who wait to receive knowl-
edge from their teachers and who find
it difficult to produce English sponta-
neously. In this presentation, David
Paul will examine how this tendency
can be avoided by training children to
be active learners who are interested
in finding out about English for them-
selves. The presentation will include
many ideas for games and songswhich
work with Japanese children and an
introduction to learning reading and
writing through a simplified language
approach.

David Paul is the author of Finding
Out, a new course written for Japa-
nese elementary school children, pub-
lished by Heinemann International.

NAGOYA
Topic: Listen Up!
Spkr: Barton Armstrong
Date: Sunday, May 23
Time: 12:30-4:00  p.m.
Place: Mikokoro Center, Naka-ku
F e e : Members free; non-members

¥ 1 0 0 0
Info: Helen Saito, 052-936-6493

Ryoko Katsuda, 0568-73-2288
How can we help our students improve
their listening proficiency? This work-
shop focuses on discussing key fea-
tures of a systematic listening pro-
gram and demonstrating tasks de-
signed for various approaches, skills,
strategies and responses.

Barton Armstrong is ELT Consult-
ant for Heinemann in Japan.

NARA
Topic: The Video-Listening-Viewing”

Diary
Spkr: Michael Furmanovsky
Date: Sunday, May 16 (the thrid Sun-

day)
Time: 1:00-4:00 p.m.
Place: Saidaiji YMCA Annex
F e e : Members free; non-members

¥ 1 0 0 0
In fo : Masami  Sugi ta ,  0742-47-4121

Bonnie Yonada, 0742446036
This presentation is based on a ‘Lis-
tening-viewing” video diary developed
by the presenter. The diary, itself an
outgrowth of Barbara Fujiwara’s ‘Lis-
tening Diary” project, attempts to com-
bine the increasingly diverse and cre-
ative use of authentic video in the
Japanese university “conversation”
class with recent trends in EFL diary
writing, and the more traditional con-
tent based uses of audio visual mate-
rial, as used in the social science class-
room.

Michael Furmanovsky teaches at
Dosh isha Women’s  Co l lege and
Ryukoku University.

NIIGATA
Topic: Cookies, Stories, Songs and

Chants
Spkr: Setsuko Toyama
Date: Sunday, May 16
Time:  1:00-4:00 p.m.
Place: Niigata International Friend-

ship Center, Kami Okawa-mae
dori

F e e :  Members free; non-members
¥ 1 0 0 0

In fo : Donna Fujimoto, 0254-43-
6413
Michiko Umeyama, 025-267-
2 9 0 4

The workshop will introduce (1) vari-
ous activities based on The Ginger-
bread Man from the Addison-Wesley
Big Book Program with controlled text
for EFL students, and (2) procedures
to MAKE YOUR OWN CHANTS for the
Japanese students to practice and
acquire natural pronunciation and in-
tonation. Most of the activities pre-
sented are applicable to “older chil-
dren” in high schools up. Teachers are
encouraged to bring their students and
ch i ld ren .

Setsuko Toyama,  the  JALT Nat iona l
Membership Chair, has written Eigo
Ohanashi  Takarabako, Japanese

Teacher’s Guide for the Addison-
Wesley Big Book Program.

OKAYAMA
Topic: The Native Speaker’s Role in

Teaching Public Speaking
Spkr: L. Dennis Woolbright
Date: Saturday, May 29
Place: Shujitsu High School
Time: 2:30-4:30  p.m.
F e e : Members free; non-members

¥1000;  students free
Info : Hiroko Sasakura, 086-222-

7 1 1 8
A speech teacher can help a student
with a speech in many ways. We will
look at ways to help students think of
original ideas and develop them into
speeches. Someexamples of students
speeches will be examined from the
conception of the idea to the presenta-
tion of the speech.

The na t i ve  speaker  can  be  o f  he lp  in
recording the students speech so that
the student can imitate the intonation,
pronunciation, rhythm and emotion of
native speech. Body gestures can be
added and prac t iced un t i l  they  become
“natural” for the student.

A time-line for speech preparation
will be given. The presentation will
offer a very practical perspective.

Laurence  Denn is  Woo lb r igh t
teaches at Seinan Jo Tanki  Daigaku in
Kitakyushu.

OKINAWA
Jane Sutter, 098-855-2481

OMIYA
Topic: Materials & Ideas From Japa-

nese Stationary Shops
Spkrs: Nanci  Graves  and  She l ia

Hones
Date: Sunday, May 16
Time: 1:30-4:30  p.m.
P lace : Omiya JACK (next to the West

exit of JR Omiya Station)
Fee: Members free; non-members

¥1000
In fo : Michael Sorey, 048-266-8343
Thisworkshopexplainsavariety of ideas
for  c reat ing  inexpens ive ,  s imple  and re-
cyclable teaching aids for use in lan-
guage classes from materials easily
available in the average Japanese sta-
tionaryshop. Participantswill brainstorm
and share  ideas on how to  c reate  un ique
and useful classroom activities from
mater ia ls  tha t  a re  o f ten  qu i te  l i te ra l l y  a t
the teacher’s finger tips.

Nanci Graves teaches at Interna-
tional Christian University, and Shelia
Hones teaches at Keisen Jogakuen

May 1993

69



Col lege .

OSAKA
Topic: Teaching Japanese as a Sec-

ond Language
Spkr: A JSL N-SIG member
Date: Sunday, May 16
Time: 2:00-4:30  p.m.
P lace : Bentencho YMCA (visible from

Bentencho JR or Subway Sta-
tions.)

F e e : Members free; non-members
¥ 1 0 0 0

In fo : Masako Watanabe, 06-672-
5584

This will be an introduction to the ac-
tivities of the new JSL N-SIG, and its
concerns with developing methods and
materials for the teaching of Japanese
as a second language. Of particular
interest will be a discussion of the
differences between teaching JSL and
ESL, and means of measuring profi-
ciency. Participants will be asked to
serve as JSL “students” or “teachers”
during a demonstration of methods.
The presentation will be in both Japa-
nese and English.

SENDAI
T o p i c : Training Japanese Children to

be Active Learners
Spkr: David Paul
Date: Sunday, May 16
Time:  1:00-4:00 p.m.
Place: 141 Bldg. 6th floor (near

Mitsukoshi on Ichibancho)
F e e : Members free; non-members

¥ 1 0 0 0
In fo : Takashi Seki, 022-278-8271

(h)
Irene Shirley, 022-264-6411 x
2246 (w)

See Nagasaki Chapter Announcement.

 - - - - -

SHIZUOKA
Topic: BARNGA: A Cross-Cultural

Simulation Game
Spkr: Sarah Gitter
Date: Sunday, May 16
Time: 2:00-4:00  p.m.
Place: Shizuoka Kyoiku Kaikan (From
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Shizuoka Stat ion nor th  ex i t ,  go
up Miyuki Doori,  then turn right
on Kita  Kaido)

F e e : Members free; non-members
¥500

In fo : Greg Jewell,  0559-67-4490
Simula t ion  games prov ide  fun  and sa fe
environments for experiential learn-
ing. In BARNGA, using simple materi-
als, players experience culture shock,
and then discuss feelings, coping
mechanisms and applications to our
real-life experiences. Afterwards, par-
ticipants will share ideas for using
BARNGA and other simulations in a
variety of learning situations.

Sarah Gitter teaches at Hamamatsu
Junior College.

SUWA
Mary Aruga, 0266-27-3894

TOKUSHIMA
T o p i c : Activities in the ESL classroom
Spkr: Donald Wade Sturge
Date: Sunday, May 16
Time: 1:30-4:30 p.m.
Place: Yonden Plaza Culture Studio
F e e : Members free; non-members
¥l500

Info : Tomoko Hirota, 0886-74-2023
This is a workshop in which everyone
present will share and discuss their
ideas in teaching.

Donald Wade Sturge teaches En-
glish at Tokushima University.
TOKYO
T o p i c : 5th Annual Spring Conference
Spkrs: Kenji Kitao, Kathleen S. Kitao,

e t  a l .
Date: Sunday, May 16
Time: 9:00 a.m. - 4:30  p.m.
Place: Toyo High School, Suidobashi
F e e : Members Y1500;  non-mem-

bers ¥2500;  Undergraduates
¥ 1 0 0 0

In fo : Will Flaman Tel/Fax: 03-3816-
6834 (h); 03-5684-48 17 (w)

This year, Tokyo  Chapter’s format con-
centrates on presenting three seasonal

conferences instead of monthly meet-
ings. One of them is the upcoming
spring conference. As last year, we
expect a wealth of teaching tips for
EFL as well as JSL to be discussed.
Two featured speakers are, Kenji Kitao
who will talk about using newspapers
in English classes and Kathleen Kitao
who will discuss schema theory and
reading comprehension. Major pub-
lishers’ teaching materials are also
going to be displayed.

Kenji Kitao is a professor at Doshisha
University.

Kathleen Kitao is an assistant pro-
fessor at Doshisha Women’s College.

TOYOHASHI
Topic: Beliefs and “Merri Misteake”

Making for Funny Learnersand
Other NLP Applications to Fun
Teach ing

Spkr: Tim Murphey
Date: Sunday, May 16
Time: 1:30-4:30 p.m.
Place: Aichi University, Kinenkaikan
F e e : Members free; non-members

¥ 1 0 0 0
In fo : Kazunori Nozawa, 0532-25-

6578
We will explore ways to reduce stu-
dents’ fear of making mistakes so they
can risk more, produce more output,
and encourage more input from part-
ners. Options will be demonstrated
andexperienced by participants: meta-
phors, mentioning, reframing, tasking,
dissociation and future pacing. NLP
concepts will be experienced through
jugg l i ng .

Tim Murphey teaches at Nanzan
University and wrote Teaching One to
One (Longman 1991) and Music and
Song (OUP 1992).

UTSUNOMIYA
T o p i c :

Spkr:
Date:
T i m e :
P lace :

F e e :

In fo :

L a n g u a g e  T e a c h i n g  a n d
Memory: A User’s Guide
Wi l l  F laman
Sunday, May 23
2:00-4:00  p.m.
Utsunomiya Sogo  Community
Center (Tel: 0286-27-1858)
Members free; non-members
¥1000
Jim Johnson, 0286-34-6986
Michiko Kunitomo, 0286-61-
8759

Every language learner possesses a
marve lous ly  e f f i c ien t ,  ye t  madden ing ly
mistake-prone machine-the human
memory. Is understanding how the

(Cont'd on  p.  75.)



To place  information in this column, contact  Masaki Oda,  Dept. of Foreign Languages, Tamagawa  University. 6-1  -1 Tamagawa Gakuen,  machida,  Tokyo, 194,
Japan, phone: (w) 0427-26-8-3271,  (h) tel/fax:  0423-56-2757,  two  months in advance  of desired date of publication.

Tokyo JALT May Mini-Conference
Date :  May 16, 1993
Place: Toyo High School, Suidobashi

Tokyo, Japan
Contact: Will Flaman

Bunkyo Women’s Jr. Cot.
1-19-1 Mukogaoka
Bunkyo-ku  ,Tokyo 113
Tel: 03-5684-4817  (h), 03-3816-6834

(w)

JALT Hokkaido 10th  Annual
Language Conference & Book Fair
Date: May 22-23, 1993 (10 a.m.-6 p.m.)
Theme: Teaching, Today and Tomorrow
Place: Kaderu 2.7 Bldg. 4F (North 2, West 7)

Sapporo, Japan
Contact: Ken Hartmann, I-2-3-305 Midorimachi

Makomanai, Minami-ku, Sapporo 005
Tel: 01 l-584-7588

Shizuoka JALT Symposium on Memory &
Language Learning
Date: June 6, 1993
Place: Shaka Fukushi Kaikan,  Shizuoka,

J a p a n
Contact: Naoko Aoki (in Japanese)

Tel: 054-272-8882
Tim Newfields  (in English)
Tel: 0543-48-6613

23rd Communication Association
of Japan Convention
Date: June 25-26, 1993
Place: Kitakyushu
Contact: Prof. James R . Bowers, C. A. J.

Meij Uni.,, Office  258, Izumi Campus
l-l-9 Eifuku, Suginami-ku, Tokyo 168
Tel:03-5330-1322, Fax:03-5330-1202
E-marl. AB0001 1@JPNMU11  .BITNET

5th International Conference
on Minority Languages
Date: July 5-7, 1993
Place: Univ. of Wales, College of Cardiff,

Cardrff, Wales
Contact: Jayne Mathias

Secretary 5ICML, Department of Welsh
University of Wales, College of Cardiff
Cardiff CF1 3XW. Wales, UK

4th International Pragmatlcs Conference
Theme: Cognition and Communication in an

Intercultural Context
Date: July 25-30,  1993
Place: Kobe, Japan
Contact: Prof. Kansei Sugiyama, English  Dept.

Kobe City  University of Foreign Studies
Q-l Gakuen higashi-machi  Nishi-ku,
Kobe 651-21
Tel:078-794-8179, Fax:078-792-9020

4th Annual International
Whole Language Umbrella 1993 Conference
Date :  Augus t  5-8, 1993
P l a c e :  W i n n i p e g  C o n v e n t i o n  C e n t r e ,

Manitoba, Canada
Contact: Val Mowez, Whole Language Umbrella

#6-846  Marion St.
Winnipeg, Manitoba, R2JOK4  Canada
Tel: tl-204-237-5214
Fax: +1-204-237-3426
or Yoko Watanabe. lkuei Jr. College
1 6 6 6 - l  Kyome-machi,  Takasak i ,
Gunma  370; Tel: 0273-52-1981 (w),
0273-22-8056 (h )

International Association of Applied
Linguistics (AILA) 18th World Congress
Theme: Language in a Multicultural Society
Date: August 8-15, 1993
Place: Free Universrty,  Amsterdam, The Neth-

er lands
Contact: Johan  Matter, Vrije Universitiet,

Faculteit der Letteren, Postbus  7161
NL-1007 MC Amsterdam
The Netherlands;  Tel:+31  -020-5483075

5th EARLI (European Association for
Research on Learning and Instruction)
Date: August 31-September  5.1993
Place: Aix-en-Provence, France
Contact: 5th EARLI Conference Secretariat

U.F.R. de Psychologie et Sciences de
I’Education,  Universlte d e  Provence,
29 Avenue Robert Schuman
13621 A ix -en-Provence ,  Cedex ,  F rance
Fax: +33-42-20-59-05

Communication in the Workplace:
Culture, Language &  Organisational Change
Date: September 1-4, 1993
Place: Sydney Hilton, Sydney, Australia
Contact: P. 0. Box 721, Lerchhardt,  NSW 2040

Australia; Fax. +61-2-330-3914

32nd JACET Annual Convention
Date: September 8-10, 1993
Place: Tohoku Gakuln Univ., Izumi Campus,

Sendai,  Japan
Contact: JACET, l-2 Kagurazaka,  Shinjuku-ku,

Tokyo 162; Tel: 03-3268-9686

National Conference on Computers &
Composition
(JALT CALL N-SIG & Nagoya Chapter)
Date: September  14-15,  1993
Place: Kinjo  Gakuin University,  Nagoya
Theme: Computers and Composition
Deadline for Contributions:  May 31, 1993
Contact: David Kluge,  Kinjo  Gakuin University

2-1723 Oomori, Moriyama-ku, Nagoya
463; Fax: 052-799-2089

.

English Teachers Association  Switzerland
Annual General Meeting
Date :  Sep tember  18, 1993
Place: Rapperswil, St. Gallen,  Switzerland
Contact: IIona  Bossart,  Lindaustr. 29

9524 Zuzwil,  Switzerland

18th Annual ALAA (Applied Linguistics
Assn. of Australia) Congress
Date :  Sep tember  26-29, 1993
Place: Univ. of  Adelaide, Adelaide, Australia
Theme: Liv ing wi th  Language:  The Classroom-

Community Nexus
Contact: John West-Sooby, Dept. of French

University of Adelaide
GPO Box 498, Adelaide, SA 5001,
Australia; Tel: +61-8-228-5638
Fax ("Attn:  J. West-Sooby, French
Dept.“): +61-8-224-0464

International Symposium on Language Teach-
lng Methodology

Date :  Oc tobe r  4-14, 1993
Place: Beijing & Hohhot, Inner Mongolia, PRC
Contact: Dr. Stephen J. Gaies

TESOL Program,  Univ. of Northern Iowa
Cedar Falls, IA 50614-0502 USA

Teachers of English to Speakers of Other
Languages (TESOL)
28th Annual Convention & Exposition
Date: March 8-14, 1994
Place: Baltimore, MD, USA
Deadline for Abstracts: May 15, 1993
Contact: TESOL Central Office

1600 Cameron St., Suite 300
Alexandria, VA 22314-2751 USA
Tel: +1-703-836-0774;  Fax: +1 -703-
836-7864
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TLT/Job  Information Center
Po l i cy  on  D isc r im ina t i on

WC oppose  discriminatory  language, pol icies,  and employment
practices  in  accordance  with  Japanese  law. International  law. and
human good sense.

Announcements in the JIC / Positions column should not contain
exclusions  or requirements  concerning  gcndcr, age. race,  religion,
or country of origin ("native speaker  competence,"  rather  rhan
"British" or "American"), unless there are legal requirements or
other  compelling  reasons  for  such  discrimination, in which case
those reasons should be clearly explained in the job announcement.
The editors resereve the right to edit ads for clarity, and to return ads
for rewriting if they do no1 comply with this policy.

We encourage employers in all areas of language education to

use this free service in order to reach the widest group of qualified.
caring professionals.  Non-public  personnel  searches  and/or dis-
criminatory limitations reduce  the  number  of  qualified  applicants
and are thus counterproductive to locating the best qualified person
for  a position,

Please use the form below, and fax it to Harold Melville al 075-
741-1492 (Sat., Sun.. Mon.. Tues.) or 0749-24-9540 (Wed., Thurs.,
Fri.), so that it is received before the 19th of the month, two months
before  publication.
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Please sand all announcements for this column to Harold Melville, 7-5 Konki-cho. Hlkone, Shiga 522; fax 0749-24-9540, Announcements
must be received by the 19th of the month, two months before publication. The form provided in the January, 1993, TLT must  be used.

(KOBE) Shoin Women’s University announces two positions
in the Foreign Language Center for individuals dedicated to
language teach ing  and  w i l l i ng  to  make a  fu l l  commi tment  to
teaching at Shoin Women’s University and College effective
April 1, 1994. Both positions are for a full-time instructor
(sennin  koshi)  or above, depending on qualifications. Duties
for Position (1) include teaching 6-8 90 minute classes of
English as a foreign language spread over four days/week to
university and college students. Duties for Position (2) are
similar but also include lectures and seminars in specialized
areas, thesis supervision, etc. Minimum requirements: Posi-
tion (1) M.A. or equivalent research experience in any disci-
pline, TEFL/TESL qualification, and at least 3 years EFL
teach ing  exper ience in  h ighereducat ion ;  Pos i t ion  (2 )  Ph.D.  o r
equ iva len t  research  and teach ing  exper ience in  a  f ie ld  re la ted
to  Br i t i sh /Amer ican cu l tu re  (e .g . ,  compara t ive  cu l tu re ,  h is to ry )
o r  communica t ions .  Japanese  language ab i l i t y  i s  no t  requ i red
for  e i ther  pos i t ion ,  bu t  wou ld  be  an  advantage.  In i t ia l  con t rac t
of two years, renewable for five-year periods thereafter upon
successful completion of each preceding term. Applications
must  be  accompan ied  by  a  cur r i cu lum v i tae  fo rm,  a  l i s t  o f  ma jor
pub l ica t ions  fo rm (not  more  than 5  i tems fo r  Pos i t ion  (1)  o r  10
for Position (2))  copies of three works of academic achieve-
ment. Final candidates will be required to submit a health
cer t i f i ca te  i ssued  by  a  na t iona l ,  p re fec tu ra l ,  mun ic ipa l  or ward
hospital or public health office. Please send requests for
application forms to: Foreign Language Education Center,
Shoin Women’s University and College, 1-2-1 Shinohara
Obanoyama-cho, Nada-ku, Kobe-shi, Hyogo-ken 657, or con-
tact  Professor  Kazuaki  Kurozawa,  Di rector ,  Fore ign Language
Education Center, Shoin Women’s University and College at
Fax:  078-801- l  185.  App l ica t ion  dead l ine :  June 30.  1993.

(NIIGATA-KEN) FC English Center announces a full-time
pos i t i on  fo r  Head  Eng l i sh  Teacher .  M in imum qua l i f i ca t ions :  BA
and two years teaching experience in Japan. Ability to teach
children and adults, and some Japanese language ability
desired. Duties: 24 hours of teaching per week plus various
administrative duties (maintenance of class records, student
placement and counseling). Salary and benefits: Base of
¥275,000  per month plus increments based on years of
experience and qualifications; six (6) weeks paid vacation.
Cont rac t  beg ins  mid-Ju ly ,  1993.  App l i ca t ion  mater ia ls :  resume
and photograph. Deadline: June 10, 1993. Contact: Arthur
Bingham,  FC Engl ish  Center ,  Arakawa Bui ld ing,  2nd F loor ,  2-
54 Kobar igaoka,  Ni igata  Ci ty  950-21.  Te l /Fax:  025-269-5660.

(OSAKA) Kawachi-Nagano City Board of Education is seek-
ing  a  fu l l - t ime  ins t ruc to r  to  teach  Eng l i sh  l i s ten ing  and  speak ing
classes at two Junior High Schools and help develop a
curriculum for the city’s International Awareness Program.
Duties include teaching 12-16 classes/week Tues.-Fri. (8:20-
5:05) plus a weekly development meeting with other foreign
instructors. Solo teaching experience, proper teaching cre-
dent ia ls  and Japanese conversat iona l  ab i l i t y  requ i red .  Sa lary :
¥420,000//month. Position to begin August, 1993. Please send
a resume in Japanese and English, your teaching methodol-
ogy, and one reference in Japan before May 31 to the Kawachi-
Nagano Ci ty  Board  o f  Educat ion ,  Haramach i  396-3 ,  Kawach i -
Nagano City, Osaka Prefecture 586. A letter describing the
program w i l l  be  sen t  to  a l l  app l i can ts .  No  phone  ca l l s ,  p lease .

(OSAKA) Kawachi-Nagano City Board of Education is also
seeking a part-time instructor to teach English listening and
speaking classes at one Junior High School. Duties include
teaching 5-8 classes TuesdaylThursday  (8:20-5:05)  plus a
weekly curriculum development meeting with other foreign
instructors. Salary: ¥210,000/month. Solo teaching experi-
ence, proper teaching credentials and Japanese conversa-
t iona l  ab i l i t y  requ i red .  V isa  sponsorsh ip  no t  ava i lab le .  Pos i t i on
to begin in August, 1993. Please send a resume in both
Japanese and Eng l ish ,  your  teach ing methodo logy ,  and one
reference in  Japan before May 31 to  the Kawachi -Nagano Ci ty
Board of  Educat ion,  Haramachi  396-3,  Kawachi -Nagano Ci ty ,
Osaka Prefec ture  586.  A le t te r  descr ib ing the program wi l l  be
sen t  t o  a l l  app l i can ts .  No  phone  ca l l s ,  p lease .

(POLAND)Various Locations. Poland’s Foreign Teacher Train-
ing Colleges (NKJO) are seeking experienced, qualified and
enthusiastic English instructors and Teacher Trainers for full-
t ime pos i t ions  a t  e leven  campuses .  Requ i rements :  d ip loma or
MA in TEFL, and experience teaching at the college level.
Native speaker a plus but not a prerequisite. Duties: 12-16
hours per  week teaching EFL,  TEFL &  Cu l tu re  Stud ies .  Sa lary
and benef i ts :  Po land Nat iona l  average;  ex tens ive  pa id  leave,
free or subsidized housing: national health insurance; free
Polish lessons. Interested applicants should submit a curricu-
lum v i tae  w i th  a  cover  le t te r  to :  Ms.  Sher i l l  Poc iccha,  PO Box
1817, 5-385 Wroclaw 46, Poland. Deadline: July, 1993. For
fur ther  in format ion contact  Mr.  Char les Jannuzi ,  Fukui  Univer-
sity of Technology, 6-l Gakuen 3-chome,  Fukui-shi, Fukui-ken
910. Fax: 0776-22-8117.

(TOKYO) Publications Department, Time T. I. Communica-
tions (English Instruction Company) is seeking applicants
for a full-time editorial position in Tokyo. Responsibilities
will include syllabus design, project coordination, and gen-
eral editorial duties. Requirements: MA in TEFL/TESL,
Applied Linguistics or related field, experience in materials
development, and editorial background. Teaching experi-
ence in Japan preferred. Salary depending on experience.
One-year contract, renewable. Start immediately. Send
letter of intent and resume to Mr. Fukuda, Time T.I.  Commu-
nications, Publications Department, Hotei Building 5F,  1 1-
7 Koutoubashi 1-chome,  Sumida-ku, Tokyo 130. Tel: 03-
5600-671 1; fax: 03-5600-6710.

(TOTTORI-KEN) Tottori National University announces one
full-time position in the English Department of the Faculty of
General Education for a professor, associate professor or
lec turer  beg inn ing October  1,  1993  to  teach  Eng l i sh  language.
The contract is for three years (renewable) teaching 5-6
classes (9-12 hours) per week.  Applicants should have an MA
or equ iva lent ,  in  Speech Communicat ion ,  Cross-Cul tura l  Com-
mun ica t ion ,  Eng l i sh  language  teach ing  (TEFL,  TESL,  TESOL)
or related field. Preference will be given to applicants with
some degree o f  p ro f i c iency  in  Japanese.  Sa la ry  i s  based upon
the National University pay scale: ¥250,000-¥450,000, de-
pend ing  on  qua l i f i ca t ions  and  exper ience .  Dead l ine :  June  9 ,
1993.  Requ i red documents :  cur r icu lum v i tae  w i th  photo ,  cop-
ies of degree certificates, list of publications, copies of pub-
lished papers, description of current research work and/or
future research plans (2 pages, double-spaced, A4 paper),
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Basic Grammar in Use
Reference and practice for students of English
Raymond Murphy

Basic Grammar in Use is a unique combination of
reference grammar and practice book for high-
beginner to low-intermediate level learners. This
American English edition of Essential Grammar in Use
focuses on the fundamental structures of English
grammar normally taught in basic or introductory
courses.

The easy-to-use layout follows the successful model of
the intermediate-level Grammar in Use, new structures
with examples appear on the left-hand page, and
exercises to check understanding on the right.

r

n Each of the 106 units deals with a particular grammar point.

n Appendices deal with phrasal verbs, spelling and irregular verbs.

w Units can be used in any order.

H Can be used as a class text, reference book or for self-study.

n Separate answer key for individual use, self-study, and as a handy
reference for teachers.

If you would like to see a sample copy of Basic Grammar in Use please return this form to:

David Fisher, Cambridge University Press, c/o United Publishers Ltd, Kenkyu-sha Building,
9 Kanda Surugadai, 2-chome,  Chiyoda-ku, Tokyo 101. Tel: (03) 3295-5875

School

School Address



letters of recommendation, health certificate (issued by na-
t iona l  o r  pub l i c  hosp i ta l  o r  hea l th  c l i n i c ) .  Send  to :  The  Dean ,
Facu l ty  o f  Genera l  Educat ion,  Tottori  Univers i ty ,  4-101 Minami ,
Koyama-cho, Tottori  City 680, by registered mail marked
“App l ica t ion  fo r  Eng l i sh  Pos i t ion . ”  For  fu r ther  in fo rmat ion  con-
tac t  The Depar tment  o f  Eng l ish  a t  the  above address or  phone
0857-28-0321,  ext .  6176.

(YAMAGUCHI-KEN) Full-time native English teacherposition
starting June, 1993. Requires 20-25 hours teaching per week
plus curriculum development assistance. Teaching experi-
ence preferred. BA required. Patient and sincere attitude
toward working with Japanese students of various levels
essent ia l .  E lementary ,  JHS and HS programs wi th  some adu l t
c lasses .  Sponsorsh ip  and benef i ts  ava i lab le .  One year  renew-
ab le  cont rac t .  Sa lary  negot iab le  accord ing  to  exper ience and
background. Pleasant working conditions. Send resume and
photo to: Mr. Tetsuya Sakai. NEW WEST, l-3 Mouri-cho,
Tokuyama-shi, Yamaguchi-ken 745. Tel: 0834-31-6604.

(Cont’d  from p. 71.)-

memory works important for effective language teaching
and learn ing? F ind  ou t  in  a  gu ided tour  o f  the  po ten t ia ls  and
the pitfalls of how your mind stores and recalls information.
Participants experience a variety of activities for making
learners more aware of poor vs effective use of their
memories, with emphasis on learning vocabulary.

Will Flaman is President of Tokyo Chapter.

WEST TOKYO
Topic: Task-Based Activities: Beginner to Advanced
Spkrs: Barbara Wiggin and Terry Jennings
Date: Saturday, May 15
Time: 3:00-6:00  p.m.
P lace : Hachioji Shimin  Kaikan (Use either Keio Hachioji or

JR Hachioji Sta. and take #91, 92  or 93 bus. Or walk
15 min. from the south exit of JR Stn.)

F e e : Free
Info : Yumiko Kiguchi ,  0427-23-8795 (h) ,  0427-92-2891 (w)
This workshop will focus on task-based communicative activi-
t ies  fo r  a l l  l eve ls  o f  s tudents .  Methods  to  be  demonst ra ted  w i l l
involve TPR,  video, games, mysteries, problem-solving and
role-p lay among others.  Br ie fcommentaryon under ly ing meth-
odo log ies  and  the i r  app l i ca t ion  to  the  Japan  c lass room s i tua -
t i on  w i l l  be  pa r t  o f  t he  d i scuss ion .  Pa r t i c ipan ts  w i l l  l ea rn  abou t
the  ac t i v i t i es  by  ac tua l l y  do ing  them.

Barbara Wiggin  and Terry Jennings work for Prentice Hall
Regents in Japan.

YAMAGATA
Meeting 1
T o p i c : English in Japanese Life
Spkr: Mark Anthony
Date: Sunday, May 23
T i m e : 1:30-4:00 p.m.
P lace : Yamagata Seibu Public Hall (Tel: 0236-45-1223)
F e e : Members and first visitors free; non-members Y500
In fo : Fumio Sugawara,  0238-85-2468  (h),  0238-84- l  660 (w)
The talk will be on Japanese English in social, educational,
historical and international terms.

Mark Anthony is an instructor at Yamagata University.

Meeting 2
Topic: Foreign Language Acquisition:

B i l i ngua l i sm in  Quebec
Spkr: Estelle Beauregard
Date: Sunday, May 30
Time: 1:30-4:00 p.m.
Place: Yamagata Kajo Public Hall (Tel: 0236-43-2687)
F e e : Members and first visitors free: non-members Y500
In fo : Fumio  Sugawara 0238-85-2468  (h),  023884- l  660 (w)
The presenter will talk on her experiences of acquiring
foreign languages

YOKOHAMA
Topic: Motivational Dialogs
Spkr: Jeffery D. Winchester
Date: Sunday, May 9
Time: 2:00-4:45  p.m.
Place: Kaiko Kinen  Kaikan (near JR Kannai Station)
F e e :  Members free; non-members ¥1000
In fo : Ron Thornton, 0467-3 1-2797

Shizuko Marutani, 045-824-9459
Four general types of motivation found among Japanese
learners will be discussed. One approach to motivating all
types of learners will then be presented, focusing on group-
generated dialogs. All participants will be encouraged to
he lp  make  an  o r ig ina l  d ia log .  App l i ca t ion  o f  th i s  approach  to
various classroom settings will be discussed.

Jeff Winchester is an assistant professor at Toho  Univer-
sity School of Medicine, Tokyo.

d,
Monies Collected from Main Street
Green Poster Donated to Charities

Oxford University Press and JALT donated the proceeds
gathered from OUP’s “Main Street Green Poster,” which was
available at JALT 92 in Kawagoe, to two charitable organiza-
tions. The monies collected from donations received from
conference participants who picked up this attractive poster
containing classroom English on recycled paper totalled
¥14,000.  An additional ¥8 6 , 0 0 0  was put in the coffers by OUP
to bring the grand total to ¥100,000. This amount was divided
in half between JALT and OUP and donated to a charity of
each organization’s choice.

OUP decided to donate their half of the ¥100,000 to the
Japan Environmental Exchange (JEE), a non-profit organiza-
tion based in Kyoto that aims to make people aware of
environmental issues in Japan. The donation will go towards
promoting and planning their activities. The donation was
presented to JEE Presiden t Maura Hurley by OUP representa-
tive Robert  Habbick and JALT Business Manager  Christopher
Knott on February 1, 1993. JALT’s ¥5O,OOO was donated to
Japan Foster Plan and will go towards the purchase of school
equipment and furniture in Bicol, The Philippines. The money
was donated in a presentation on January 25, 1993  to Marie
Nakajima at the Japan Foster Plan Tokyo Office by the JALT
Business Manager and OUP representative Anthony Brophy.

JALT and Oxford University Press thank all conference
participants who donated money to these fine causes.

May 1993
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MEMBERSHIP INFORMATION

JALT is a professional organization dedicated to  the improvement of language learning and teaching in Japan, a vehicle for the
exchange of new ideas and techniques and a means of keeping abreast of new developments in a rapidly changing field. JALT,
formed in 1976, has an international membership of over 4,666. Them are currently 37 JALT chapters throughout Japan (listed
below). It is the Japan affiliate of International TESOL (Teachers of English to Speakers of Other Languages) and a branch of
IATEFL  (International Association of Teachers of English as a Foreign Language).

Publications--JALT publishes The Language Teacher, a monthly magazine of articles and announcements on professional
concerns, and the semi-annual JALT Journal. Members enjoy substantial discounts on Cross Currents (LIOJ).

Meetings and Conferences -The JALT International Conference on Language Teaching/Learning attracts some
2,600  participants annually. The program consists of over 300  papers,  workshops, colloquia and poster sessions, a publishers’
exhibition of some 1,000m2, an employment center, and social events. Local chapter meetings are held on a monthly or bi-
monthly basis in each JALT chapter, and National Special Interest Groups, N-SIGs, disseminate information on areas of
special interest. JALT also sponsors special events, such as conferences on Testing and other themes.

Chapters - Akita,  Chiba, Fukui,  Fukuoka,  Gunma,  Hamamatsu, Himeji, Hiroshima, Hokkaido, lbaraki,  Kagawa,
Kagoshima,  Kanazawa,  Kobe, Kyoto,  Matsuyama, Morioka,  Nagano, Nagasaki, Nagoya, Nara,  Niigata, Okayama, Okinawa,
Omiya, Osaka, Sendai, Shizuoka, Suwa, Tokushima, Tokyo, Toyohashi, Utsunomiya, West Tokyo, Yamagata, Yamaguchi,
Yokohama.

N-SIGs -Video, Bilingualism, Global Issues in Language Education, Japanese as a Second Language, (forming) Computer
Assisted Language Learning, Materials Writers, Team Teaching, College and University Educators.

Awards for Research Grants and Development -Awarded annually. Applications must be made to the JALT President
by September 3. Awards are announced at the annual conference.

Membership  -Regular Membership (¥7,000) includes membership in the nearest chapter. Student Memberships
(¥4,000) am available to full-time, undergraduate students with proper identification. Joint Memberships (¥12,000)
available to two individuals sharing the same mailing address, receive only one copy of each JALT publication. Group
Membemhips (¥4,500/person) am available to five or more people employed by the same institution. One copy of each
publication is provided for every five members or fraction thereof. Applications may be made at any JALT meeting, by using the
postal money transfer form (yubin furikae) found in every issue of The Language Teacher, or by sending a check or money order
in yen (on a Japanese bank), in dollars (on a U.S. bank), or on pounds (on a UK. bank) to the Central Office. Joint and Group
Members must apply, renew, and pay membership fees together with the other members of their group.

CENTRAL OFFICE:
Glorius Tokyo 301, 2-32-10 Nishi Nippori,  Arakawa-ku,  Tokyo 116

Tel. 03-3802-7121; fax. 03-3802-7122. Furikae Account: Yokohama 9-70903, Name: "JALT"
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