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The Language Teacher is the monthly publication of the Japan Association of
Language Teachers (Zenkoku Gogaku Kyoiku Gakkai), a non-profit organiza-
tion of concerned language teachers interested in promoting more effective
language learning and teaching. JALT welcomes new members of any nation-
ality,  regardless of the language taught.

The Language Teacher editors are interested in articles concerned with all
aspects of foreign language teaching and learning, particularly with rel-
evance to Japan. They also welcome book reviews.  Please contact the
appropriate editor for guidelines, or refer to the January issue of this volume.
Employer-placed position announcements are published free of charge;
position  announcements do not indicate endorsement of the institution by
JALT. It  is the policy of the JALT Executive Committee that  nopositions-wanted
announcements  be printed.

All contributions to Tk Language Teacher must be received by no later
than the  19th of the month two months preceding desired  publication. All
copy must be typed, double-spaced, on Al-sized paper, and sent to the
appropriate editor.
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I n June, 1991, the requirements for foreign languages at the university level
were abolished. Before, every student was required to study at least two
foreign languages. Many universities provided English as the first of these

foreign languages. Now, it is up to the university or the departments to determine
the required amount of foreign language learning. The full implications cannot
yet be imagined, but everything from dissolution of foreign language depart-
ments to almost ideal solutions, such as the creation of foreign language faculties,
seem possible. While English is thus effectively saved as a foreign language most
likely to be continued to be taught, the new regulation left all students/learners
and teachers of other languages in the cold. There are, however, many other
languages taught in Japan and in this issue, teachers (including many non-native
speakers of English) report in English and Japanese about their language teach-
ing, the various methods they employ, the difficulties they face, and how they
motivate their students. Nadine Battaglia presents to us many ways of using
Cuisenaire rods for various purposes. Wolfgang Nitz reviews the German
learning situation in Japan. Barbara Menzel tells us  that while kennen  (knowledge
about a language) previously served several functions, konnen (knowledge of /
or rather abilities in a language) has to be the goal from now on. David McMurray
reports on an in-company training course in English and Indonesian along the
PLAN, DO, CHECK, ACT cycle. Han Hon Sop introduces the Korean school
system in Japan and describes its immersion-like approach in the Shikoku Korean
Elementary and Junior High School in Matsuyama. Wenqing Xie, in  an art ic le
translated into Japanese by Tomiko Yuyama, discusses grammatical aspects
which pose special problems for students learning Chinese. Isamu Yamada
surveyed his Russian classes and found two factors decisive for language
learning at Kagawa University: a guiding person and motivation. Kathleen
Yamane reports on making use of the students’ previous linguistic knowledge in
her self-developed French curriculum. Finally, a Publishers’ List of Foreign
Language Materials is included. At this time, I would like to take the opportunity
to thank the members of JALT Matsuyama for their help in revising and editing
the manuscripts for this issue.

Rudolph Reinelt
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Further Foreign Language Learning
in Japan

So far, most articles in The Language Teacher have been
concerned with the teaching of English and Japanese as
a foreign language. Recently, articles about German
(Sekiguchi, 1992) and French (Battaglia, 1992) have also
been included. The language teaching scene in Japan is,
however, much more variegated. This issue attempts to
demonstrate this, and give readers an interest in the
variety of languages taught, how methods are adapted,
and what problems these language have had to face
recently, and why they should be kept in the curriculum.

The monks who translated Chinese characters into
Japanese and developed calligraphy must have known,
that is, learned and very probably been taught these two
languages. Later, Portuguese and Dutch served as con-
tact languages for the Japanese. After the forcible open-
ingof thecountry, Dutch and later German were studied
as languages of science. In comparison, although English
was studied even in the Tokukawa era (as eigogaku), its
teaching in Japan has a relatively short history.

Foreign language learning starts at 12 years of age for
children in Japan. This is  late compared with Germany,
where English classes start when students are 10. Stu-
dents usually have to have contact with more than one
foreign language.

At the university level in Japan, there has always
been second foreign language learning, and now about
500,000 students at any given moment are learning
German, which holds second place in terms of numbers
of learners. The humanistic world view (studying the
world through the study of languages) has been very
influential and led to compulsory second foreign lan-
guage learning in many universities.

Senior High School Learners
of Languages other than English

Language Schools* Learners
Chinese 111 8371
French 109  7918
German 63  3468
Spanish 32  1795
Korean 24  2070
Russian 6 180
I ta l ian  3 72
Portugese 2 45
Total  219  23919

*Some schools provide more than one foreign lan-
guage other than English!

by Rudolph Reinelt
Ehime University

The Ministry of Education has no statistics on how
many students study which language at a particular
point in time and at what levels of the education
system. Its Cultural Department (Bunkacho) however
provided us this information by telephone recently
with the following data for 1990 below:

Foreign languages other than English are becoming
even more important in this time of internationaliza-
tion, since English, dominating as it does in Japan, has
been degraded to an array of test items to be recalled in
university entrance exams. From this point of view, the
second foreign languages are a first (and to many
people the last) chance to study a really foreign lan-
guage including its culture, its speakers’ views and a
whole world outside of the English speaking one.

Second foreign languages are not readily accepted
by university students. However, there is at least some
motivation to be found for them, partially out of dissat-
isfaction with English. In an informal survey, we asked
286 Ehime and Matsuyama Universities first year stu-
dents at the end of their first term about how high they
think their motivation was to study languages at differ-
ent stages in their life. Their answers were plotted on a
scale from 0 (no motivation) to 10 (high motivation).
Motivation was at 4.20 before entering junior high, an
all-time high of 6.30 in junior high, slightly lower at 6.02
in high school, and dropped to a surprising low of 5.02
for university English classes, only to rise to 5.30 for the
university German classes.

Recently, however, there has been a lot of justified
criticism of the foreign language teaching situation as

(Cont’d on p. 9.)

Language Courses Offered at Universities

Languages Courses
German  475
French 401
Chinese 282
Russian 144
Spanish 123
Latin 113
G r e e k 77
Korean 76
I ta l ian 50

Altogether, 47 languages are offered at a total of 110
universities in Japan.

February 1993
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Cuisenaire Rods in the L2 Classroom

I t  is not always easy for a language teacher to find a
“good teaching method,” a method in which the
teacher feels very comfortable and, above all, one

that works for the students. Experienced teachers have
a variety of teaching activities in their repertoire that
can be used over and over, but finding and developing
such activities is not such a simple process. A given
teaching method will usually produce diverse results
depending on classroom variables,e.g., the personality
of the class, the goals of the students. These variables
often lead teachers to stick to safe, traditional exercises.
In this article I will discuss how I use the Cuisenaire
material, a non-traditional method, and the good re-
sults, both linguistic and non-linguistic, that I have
observed in my students.

Teaching Environment
I teach in a typical private language school. Though

the majority of our students study English, many oth-
ers study Spanish, French, Chinese, and German. I
have been teaching French at this school for 2 years.
This term, all of my students are adults, 90% of them
women. They attend class once a week for 90 minutes.
Most of the students have studied 2 years of French as
a second foreign language (English is the first one) in
university. For most of them, it is the first time to be
taught by a native French teacher.

Their reasons for attending French classes vary:
they have always wanted to speak French, they want
to be able to read French literature, they are interested
in French culture.

Though six levels of French are offered, about half of
all French students fall into the beginning category.
Many others have an extensive passive knowledge but
weak communicative ability. Their writing and reading
ability is often one or two levels beyond their speaking
ability. Class size is  limited to 12, a number that is
conducive to maximum participation by all students. All
six levels use a curriculum based on traditional methods
plus videos, flash cards,games, songs, and  French maga-
zines in addition to Cuisenaire rods.

Cuisenaire Material
The Cuisenaire Material consists of many parts, but

I, like most language teachers, use only the Cuisenaire
rods. The 241 wooden rods come in ten different colors
(red, orange, blue, dark green, light green, yellow,
brown, white, black and purple) and ten different sizes
(ranging from one to ten centimeters). This material
was designed by Georges Cuisenaire in 1952 to help
children in mathematics, and was included in a new
mathematics program that caused quite a stir when
first introduced. Later this method was further  devel-
oped by the mathematician Caleb Gattegno, known

by Nadine Battaglia
Language Academy

among language teachers as the author of Words in
Colour (1964) and the creator of the “Silent Way.”

Actual Classroom Use
The first time we use this material, my surprised

students always laugh. It is unusual for them. After all
the mundane translation and grammar classes they
have sat through, vibrant colors and learning a lan-
guage must seem like contradictions to them. They first
learn the colors which are most useful and important
for the exercises. Little by little, I move away from the
rods and use exercises or flash-cards.

My first use of the Cuisenaire rods is for the
teaching of numbers. The rule is: The small
rod (white)  equals 1. The red one is 10. The light
green one is 100. The yellow one is 1,000. I always
keep the same color-number system. In the begin-
ning, only the teacher handles the rods.

I start with two colors (for counting up to 20). After
the students have memorized these numbers, I con-
tinue to one hundred. The students concentrate on
learning the multiples of 10: 30, 40, etc. (Ninety, literally
“four-twenty-ten” in French, is a little more difficult in
French than in English.). I can teach the numbers with
the rods faster because the students learn extremely
quickly with this method. Compared with the students
who learned the numbers with another method, these
students are able to calculate figures very easily. In
particular, I have noticed that my level one students
who learned calculating with the rods not only remem-
ber numbers better than groups that studied with more
traditional methods but they can also work with bigger
numbers faster. These students tend to be less afraid of
tackling more complex numbers and calculations in
French. I have found that even if I try to re-teach
numbers to students who first learned numbers in
French with traditional methods, the students tend to
retain a certain anxiety about numbers.

Classroom Activities
Variation 1: The teacher and a volunteer student

make a number with the rods on the table and another
student tells what number it is.

Variation 2: The same exercise as above but the
students have to write the number on a piece of paper.

Variation 3: The teacher says a number and the
students make the number with the rods that they
have. This exercise can be like a small competition
between 2 students or small groups.

Observation Game: Put the rods on the table so that
everyone can see them. The students have a few min-
utes to observe how the rods are arranged. Then, the
teacher changes the rods in some way, and the students
must tell what happened.

February 1993
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The Mirror: Two students sit face to face. One stu- colour of a word or a verbal tense during the activity. It
dent makes a figure with her rods and explains what is a practice and review activity. As they have to answer
she is doing. The other student cannot see anything. as quickly as possible, they think directly in French.
She has to create the same figure by listening to the first
student and thinking that she is the mirror:the left side Prepositions of Location
becomes the right and vice-versa. The students are The teacher arranges two different color rods on a
always a little confused in the beginning, but enjoy this table. The students have to describe the position of the
activity in the end.

Teaching and Learning Grammar
Several elementary schools in

France have adopted a uniform
color coding system for the teach-
ing of grammar with Cuisenaire
rods. Yellow represents the subject
noun group, red the object (unmov-
able), green the adverbial phrase
(movable), and black any other cat-
egory being studied at that time. Of
course you can use any coding sys-
tern youwant,but itisoftheutmost
importancethatyoualwaysuse the
same code from day one. It is im-

For students, the rods
make memorization,

creation, and information
exchange with partners

easier. There is no Infor-
mation on the rods, so

students do not concen-
trate on memorizing letters

or words.

rods, for example: The red one is in
front of the blue one. This activity
with prepositions can be developed
into numerous games, including
the following: The teacher arranges
several rods into a configuration.
The students should not be able to
see the teacher's configuration. The
students are given some rods and
have to produce the same arrange-
ment as the teacher’s The teacher
can give oral instructions to the
students followed by questions
from the students. Though this ac-
tivity is at first somewhat difficult
for the students, they thoroughly

portant  to make sure that students understand the
basics of this system for grammar, as future teaching
will be built upon previously studied material.

Sentence Structure Activities
l. The students are given an assortment of rods and the

teacher says a simple sentence several times. Using the
rods in front of them, the students have to illustrate the
grammatical structure of the sentence. Then they have to
write the sentence on the board or in their notebook.

2. The teacher sets up a pattern with a few rods and
the students try to make a sentence according to the
pattern. The  importance of the role of the subject and
particularly the verb, which is so different in Japanese,
is highlighted in this kind of activity. Whenever I ask
students questions in class, I invariably get simple oui
or non answers with little embellishment. However, in
this activity students have to create original sentences
based on the pattern.  I have found that my Japanese
students do quite well at this activity.

Parts of Speech
Students have previously learned that a certain color

is the code for a certain part of speech, e.g., verb, noun,
adjective. The class is divided into two teams. If there is
an odd number of students, one student is the teacher.
The teacher shows a rod to the class. The  first student
who says a word that is the same part of speech as the
color of the rod wins a point for her team. The winner is
the team with the most correct words. Variation: Stu-
dents also have to make a sentence with  the word.

Conjugation
The same kind of exercise but now, each colour corre-

sponds to a verb tense. These exercises come after  work-
ing in this way. Students do not have to discover the

enjoy it. This same activity could be done in pairs as well,
once the students have mastered how to do it.

Superlatives and Comparatives
Put a few rods of different size on the table and ask

a student to compare them. Which one (of two) is
longer? Which one (of three or more) is the longest? The
teacher can also ask a variety of questions such as Is the
red one longer than the blue one? The role of asking
questions should soon be turned over to a student.

The list is not exhaustive but only an idea of which
kinds of exercise are possible to do with Cuisenaire
rods. I have not used these rods yet in large classes.
However; many of the above activities could be done
sharing the rods and working in groups.

Observations
For teachers, the rods are a flexible teaching tool.

They can be practically anything: a noun, a color, a
person, a situation, a part of a sentence, etc. We can
create an unlimited number of activities. The rods
allow for a great deal of flexibility and creativity on the
part of the teacher. Each teacher makes his or her own
rules of use. Because the rods are beautiful and colorful,
they naturally add a certain zest to the class. Teaching
and learning with the rods is fun, so students truly
enjoy learning a foreign language with this method.

For students, the rods make memorization, creation,
and information exchange with partners easier. There
is no information on the rods, so students do not
concentrate on memorizing letters or words. Before
making a sentence, the students are able to visualize the
structure through the rods. Thus, it is easier for them to
crate their own sentences. It is a more positive experi-
ence for them. Students find it easy to speak French and
are more comfortable doing exercises and speaking in

February 1993
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French. Because students speak according to what they
see, the students tend to forget to translate from Japa-
nese before speaking in French. They answer very fast
and easily, and they are very confident in themselves.
It is an encouraging learning process for them. My
Japanese students actually appear to be less shy. They
exchange ideas with their neighbors with little of the
difficulties that I have had teaching Japanese students
with more traditional methods.

For those readers who are comparing this method
with the traditional method with which they are prob-
ably teaching, there is an additional point that students
like tremendously about this: There is not any time of
surprise or anxiety with new material when I teach a new
grammar point. I always start with the same procedure:
the use of the rods. As a result the students are confident
about new points. I do not think that they see this as a new
point, but rather as an addition to previous knowledge.

However, I have also found two potential problems
with this method. For some teachers, it is dangerously
easy  to be too dependent on the rods. Also, students who
have  already studied French with another method take
more  time to become accustomed to the rods because
they  do not immediately see and understand the goal.

Conclusion
It is very easy to use the Cuisenaire rods because

control is given to the teacher and then to the students.
The rods can represent a day, a season, a number, or a
grammatical structure. The only constraints are that
you always keep the same color code system, and that
you not be dependent on the rods. There are numerous
advantages for both teachers and students using these
rods. This teaching device is an instrument for memo-
rizing vocabulary or grammatical structures to acquire
a grasp of the basic logic of the foreign language. This
method should not, however, be seen as a cure-all. It is
one method that I have used that works very well
teaching French to Japanese students.

Reference
Gattegno, C. (1964). Words in color. Reading. Berkshire: Educational

Exp lo re r s ,  L td .

Further Reading
Bellmare, T. (1967).  Le methode Cuisenaire:  Gattegno et le

developpement de la pensee. Activities Pedagogiques et
Psychlogiques. Delachaux et Niestle.

Robichaud, C. (1968). L’eficience des reglettes Cuisinaire. Delachaux et
Nies t l e .

Nadine Battaglia, French instructor at Language Academy
in Maebashi, previously taught French as a Second Lan-
guage in intensive courses in France.

(Cont’d  from p. 3.)

well as of the university system. For one thing, the
learning of foreign languages as it is today is not
practically oriented, it seems unnecessary at the uni-
versity level, and takes up valuable time badly needed
for students to study their major subjects. All this, and
other problems, culminated in the Ministry of Educa-
tion decision to implement reform of the foreign lan-
guage curriculum in universities, effective June, 1991.

From now on universities have to come up with new
(or new looking) foreign language curricula. In all of
these the treatment of foreign languages will play an
important role. Questions to be answered include:
Which students will be required to take an additional
foreign language? What choices will they have? What
will the position of foreign languages be within the
university system? And, how will the foreign language
teacher be redeployed? These problems will have to be
addressed in future issues of The Language Teacher.

References
Battaglia, N. (1992). Observations on the teaching of French in a

language school in Japan. The Language Teacher 16, 17-21.
Sekiguchi, I. (1992). MD--10992)  mmmwmam~~~  Y

/;xcr~~jfbl#iLL\K~T~~~~~J
(A new approach to course design). The Language Teacher 16, 11-16.

Rudolph Reinelt holds an MA. in linguistics from Dusseldorf University,
Germany. He has been teaching German  at Ehime  and Matsuyama
Universities since 1981. With colleagues and the German Cultural
Center, he started the first German teacher training seminar in Japan. He
has published a intercultural communication and his research interests
also include sociolingistics and discourse analysis.
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GOOD TEXTS
NEVER GO OUT OF STYLE!
This is what teachers tell us:

“Getting Together works. " “Getting Together really gets my students talking.” “The tasks
in Gettin Together are so interesting. ” “Practical English gives them all the basics.” “Prac-
tical Eng sh really teaches them allli t h e  grammar they need.

So many teachers can’t be wrong.

Practical English
1, 2, and 3, Second Edition
Tim Harris with illustrations by Allan  Rowe

Teaches four basic language skills-listening,
speaking, reading, writing-with emphasis on
oral communication in book 1 and increased
attention to reading and writing in books 2 and
3. Inductive in approach; uses a variety of in-
structional contexts-preliminary oral work, i l-
lustrated situations and dialogues, oral
exercises or drills, illustrated reading passages
with comprehension questions, and review
drills, exercises, and grammar frames-to teach
each new grammar point.

Practical English 1 Second Edition
ISBN: o-15-570912-7
Practical English 2 Second Edition
ISBN: o-15-570920-8
Practical English 3 Second Edition
ISBN: o-15-570928-3
Split-Volume Editions Available

Getting Together
An ESL  Conversation Book
Susan Stempleski, Alison  Rice, and Julia
Falsetti

A beginning/low intermediate text which can
be used as a core text in a conversation course
or with another book for grammar/conversa-
tion courses, for one or two semesters. Flexi-
bly organized, the f i f teen units  are
self-contained and can be used in any order.
The task-oriented, information-sharing activi-
ties for pairs and small groups which accom-
pany every unit are hdsed on everyday themes
such as “Getting From Here to There,” or
“Food and  Drink.” Each unit contains about
two hours of classrom  activities, including in-
terviews, cultural problems for discussion,
map activities, puzzles, brain teasers, and im-
provisations. Extensively illustrated with draw-
ings, photos, maps, and cartoons.

Paperbound 178 pages
ISBN: O-15-529598-5
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German in Japan: Himeji-Dokkyo

The German language has a long and proud  tradition in
Japan that dates back to the time of the Meiji Restoration,
when German replaced Dutch as the scientific language
in Japan and spread from medicine to the natural sci-
ences, and then to the humanities. Although German
was replaced by English as the language of learning and
science in Japan, at present there is still an impressive
number of Japanese people learning German.

The following table, which was compiled from infor-
mation furnished by the Japan Society of German.

Students of German at middle and high schools 4,000
Students of German at vocational high schools 15,000
Students of German through radio and television 400,000
Students of German at the Goethe Institutes 4,500
Students of German at language schools 1,800
Students of German at universities 500,000
Students of German at junior colleges 150,000
Students of German through radio/TV university 1,000
Students majoring in German in 4-year courses 3,000
Students majors in Master and Doctoral courses 300
Total number of students of German in Japan 700,000
University teachers of German 2.800
Japanese with basic a knowledge of German    6,000,000
Japanese with good knowledge of German
and living experience in Germany 30,000

(Stuckenschmidt, 1988, pp. 13-19)

If one assumes that only one tenth of the 6,000,000
Japanese with basic knowledge of German deepened
their knowledge by further study, that would mean
that this number of 600,000 far surpasses the number of
Japanese with knowledge of German in its heyday
before and during World War II.

Let’s take a closer look at how German is studied in
presentday Japan. The Dokkyo Universities in Soka and
Himeji are offsprings of the Dokkyo-Gakuen which was
founded as a school by the Society for German Studies
with the intention of importing German knowledge into
Japan. Here is the schedule for the first two years of study
for German majors at Dokkyo University in Soka:

Subject Classes per  Week Number of Teachers

First Year
Grammar 2 1
Reading 2 2
LL (Language Lab) 1 1

Second Year
Sentence pract ice 1 1
Reading 3 3
Conversation 1 1

1 class: 90 minutes (Yamanaka,  1982)

by Wolfgang Nitz
Himeji-Dokkyo  University

Students who study German as a major at Himeji-
Dokkyo University have in their first year five 90-minute
classes of German per week: two classes of German
grammar, one reading class, one class of LL, and one
class of German conversation with a native German
speaking teacher. In addition, they have two classes of
English, two classes of sports; one practical and one
theoretical, and two lectures about German politics and
German culture. They  also have to attend classes and
lectures in general education, where they may choose
among the humanities, natural sciences, social sciences
and general education. In addition, classes are also of-
fered in computer programming.

Second year students also have five periods of Ger-
man instruction per week: two reading classes, Ger-
man grammar, LL, and writing. In addition, they may
attend lectures in the history of literature, the history of
languageand generaleducationinthestudiumgenerule.

Third year students have no more lessons in German
grammar or LL, but instead they have listening and
stylistic exercises, and three periods of reading per
week. In addition to the obligatory seminar, they have
to choose five lectures out of nine, covering fields such
as German culture, German philosophy, German lit-
erature (either history or individual authors), German
history, German politics, Linguistics, the history of the
German language and so on. They have two obligatory
lectures of German history or politics and may also
study Business German. From  the field of general
education, third year students have to choose from
lectures concerning International Relations, language,
culture and communication. In addition to all of this
they must also attend English and computer classes.

The burden of the fourth-year-students is much
lighter, since many of them are already job-hunting or
have to repeat courses for which they did not obtain
credit in the third year. Fourth-year-students have a
seminar, two classes of German reading and one class
of English. The students therefore devote the first two
years of their studies to the study of the German lan-
guage and the third and fourth year to subject related
courses including seminars and lectures. The number
of students is 50 at Himeji per year (as compared to 200
in Soka)  and the faculty of German at Himeji Dokkyo
University consists of eight full-time faculty who are
specialists in German history and philosophy.

After graduating from  the four-year course, there is also
the opportunity to enter the Master's degree course which
leads to a Master of Arts degree. One of the faculty members
is a native German, who also takes part in the German
language instruction. Students attending his classes are
encouraged to communicate in German, and instruction
takes place in German only from the very beginning.

(Cont'd on p. 17.)
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Vom “Kennen” zum  “Konnen”:
Learning German in a Japanese University

In Japan, about 500,000 students (more than 50% of all
freshmen and sophomores) study German as a second
foreign language during their two years of kyoyo-bu,  or
general education studies. In spite of this quite impres-
sive figure, critical voices of students, professors and
administrators have created a lively discussion on the
future of second foreign language learning and on
necessary curricular and methodological alterations.

In contrast to English, German is not compulsory,
and students usually have a choice between German,
French, Spanish, and Chinese for their second foreign
language. Other factors like fewer study hours and the
“international language” significance factor determine
a different set of learning and teaching conditions for
German than for English. Whereas English is the major
language for international communication, a direct
utilization of the German acquired at university is not
at hand, thus labeling the study of German as a part of
a humanitarian general education. The conveyance of
a traditional image of European culture being the main
purpose, actual language learning is of secondary im-
portance, and the students are left to memorize another
textbook of facts they are not really interested in.

An advantage, on the other hand, lies in the fact that
the German language seems to be more “foreign” to
Japanese students than English, which-in its katakana
version-is widely embodied into Japanese every day
life. Problems of error fossilization are especially obvi-
ous in pronunciation and spelling, but also in the
province of vocabulary, when the katakana word differs
from the English original. These kinds of inference
errors are much less frequent in the German language
classroom, and as language and thinking are closely
related, students might be more apt to recognize the
foreign language German as a transmitter of a foreign
culture and of different values as well.

This article will focus on the specifics of German as a
second foreign language proceeding from the institu-
tional conditions of Japanese  universities and the history
of teaching German in Japan. The emerging concepts of
kennen vs. konnen will then be explained, deducing some
ideas for the kyoyo-bu curriculum of German.

The Role of the University in Japan
Only 30 years have passed since Japan, now the most

important international creditor, itself received develop-
mental aid from the World Bank. This enormous eco-
nomic effort was only possible because Japan gave prior-
ity to the development of high-tech industries, whose
success is based upon an effective, economically utiliz-
able educational system. The university's  task is to pro-

by Barbara Menzel
Saint Katarina Gakuen

videthecountrywithyoungpeoplewhoarecapableand
willing to occupy any suitable position in the national
economic force. The course of studies is of minor
importance, since new employees get special training
in their firms anyway. The university (and especially
the kyoyo-bu) is rather a place for wide-range liberal
education (for almost 50% of the population), than for
professional training and intellectual inspiration. This
situation explains, at least partly, why Japanese stu-
dents do not seem to take their studies too seriously;
after the highest hurdle, the entrance exam, has been
cleared, they automatically become part of an almost
nepotistic net of relationships, ensuring that after
graduation they will get a job where most of them do
not really need what they have studied at university.

What, then, initiates the demand for curriculum
innovation in such a perfectly functioning system? It is
the obvious speech and wordlessness of the Japanese
when encountering a foreigner, which does not fit into
the self-image of an industrialized, modern society.

The University Language  Classroom
Some shortcomings of Japanese foreign language

instruction become obvious upon entering the class-
room: The students start learning the language at a
very late point in time, and large classes along with
few lessons minimize the individual student’s oppor-
tunity for controlled practice. Classroom activities are
basically teacher-centered, students lean back and-
more or less enthusiastically-watch the teacher’s per-
formance on stage. This learning attitude, however,
does not mean that Japanese students really are that
flock of silent sheep they appear to be. Twelve years of
school experience have conditioned their learning
habits as much as students of any other country have
been influenced by their school socialization. Aware-
ness of these different educational backgrounds is
necessary especially for foreign lecturers in order to
judge student performance without bias and to avoid
frustrations.

Repetitive and mechanical memorization is the stony
path for Japanese children to learn the thousands of
Chinese characters in their mother language, and it
continues throughout their entire school lives, recital of
memorized facts being the basis for a host of tests and
exams to pass until they enter university. This kind of
learning style is not very prone to elicit inquiring and
independent thinking among students, and the focus
on formal qualifications rather than on special knowl-
edge directs their interest more towards points and
grades than towards the subject itself.
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In the university language classroom, teachers are
therefore encountered by a group of young people with
a common though diffuse interest in learning German,
but without any learning strategies other than memo-
rization. Successful language acquisition, however, is a
highly individualized process based on intrinsic moti-
vation and active participation on behalf of the stu-
dents. Personal initiative and a self-responsible learn-
ing attitude as basic prerequisites consequently be-
come major teaching goals of the kyoyo-bu foreign
language class.

Why do Students Decide to Study German as their
Second Foreign Language?

Although the majority of university students choose
German as their second foreign language, the criteria for
this decision are not very distinct. The fact that German
has traditionally played an important role in Japan’s
higher education certainly has its impact, but the stu-
dents usually do not consider it likely that they will use
the language after graduation. In a survey among 44
sophomores at Matsuyama University, most students
(82%) argued that after having studied English, German
seemed to be the easiest choice, whereas only 7% men-
tioned an interest in Germany from previous personal
study. Looking for the least among three or four evils is
the message here. On the other hand, the above-men-
tioned survey also showed an obvious correlation be-
tween a positive German image and high grades. If the
German class is able to arouse students’ interest in the
country and its people, goes the reasoning, language
acquisition will be more successful as well.

A Brief History of German Language Teaching and
Learning in Japan

The present discussion on the curriculum alteration
is influenced by the traditional goals and functions of
German language instruction in Japanese universities.
During the Meiji era, Japan needed German science
and technology for the modernization of the country,
and the information was transferred by detailed word-
for-word translations from German books. The main
goal was the applicability of the new knowledge to
Japanese needs rather than the study of a foreign cul-
ture, thus generating the grammar-translation method
as the most effective way of information processing.

From the Taisho era up until the end of World War II
the purpose of German studies shifted towards an aes-
thetic, function&e and unhistoric concept of humanis-
tic education. The typical subjects of instruction were
classical literature and philosophical texts. These books
were deciphered with the grammar translation method
as well, and since their ideas were considered universal
cultural concepts, the need to convey a special German
element could be eliminated. On the contrary, the direct
translation facilitated the Japanization of foreign con-
cepts and ideas and their absorption into the culture.

These two main functions of German studies (knowl-
edge transfer and humanistic education) did not in-

clude any need for active command of the language.
Students studied grammar rules in order to be able to
identify the interrelation between the parts of a sen-
tence, and consulted their dictionaries for the meaning
of the words. For the effective translation of texts, they
had to acquire knowledge about the language (kennen)
but not the language itself.

After World War II the declining significance of
German science  and the dominant role of English as the
language of international communication changed the
position of German in Japan. As an encounter with a
foreign society and culture, studying  German became
part of the general education curriculum, at the same
time providing Japanese students  with an opportunity
to consciously realize their own cultural identity
through contrast. To reinforce these purposes, univer-
sities have increasingly hired native speakers, who to
some extent function as personified culture shocks in
familiar surroundings. Besides teaching spoken lan-
guage, they offer their students ararechance to practice
how to deal with foreigners; an important function in a
country which is one of the leading industrial nations,
but where gaijin still attract groups of onlookers upon
their mere appearance.

Memorizing grammar rules and a word-for-word
translation of the classics, however, do not raise stu-
dents’ interest in the people and the culture of a foreign
country, so the methods of teaching German have to
change along with the altered purpose as well. The
spoken language as a means of human expression is an
important prerequisite for cultural understanding and
should therefore be conscientiously studied in a way
that enables the students to actively use it for commu-
nication purposes (as limited as these might be). Basic
social values and rules are often expressed in simple
everyday-life-situations (e.g. in the way people greet
each other), and it is much easier to understand these
cultural differences when students can experience them
by actually using the language (konnen).

The level of language command that students can
achieve is of course limited by the small amount of
classes, so the instruction has to concentrate on selected
focal points which should be studied intensively, in-
stead of “doing it all” within 50 to 75 lessons. The
following is a suggestion of how to organize a two year
kyoyo-bu German curriculum using the konnen concept.

Derivations for the Kyoyo-bu German Language Cur-
riculum

The comprehensive goal of the main teaching objec-
tives-situational language proficiency and informa-
tion about the country and the people (Landeskunde)-
is to amuse substantial interest in Germanyin a genera-
tion of Japanese students who automatically identify
“foreigner” with “American,” and “foreign language”
with “English.” Since Japanese everyday life offers
little opportunity to transfer textbook German into
reality, as much of the foreign atmosphere as possible
should be brought into the classroom not only through
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teacher demonstrations, pictures, videos, and the like,
but also through dialog exercises and role plays which
enable the students to experience their own foreign
language capability.

During the first year the main focus should be on oral
communicative competence in easy situations, e.g. as
in a cafe or a restaurant, at a bus station, or at the
doctor’s.  The grammar structures needed to correctly
master these tasks should be explained and practiced
along the way, but the sequences should be determined
by speech intentions and not by grammar progression.
At this stage the Landeskunde information is mostly
embedded in everyday situations; the way people talk
to each other, for example, reveals a lot about social
hierarchies and relationships, and especially Japanese
students find appropriate tipping in a “German” res-
taurant with real money and a “real” waiter quite
difficult when they actually have to do it. Compared to
lecture-style instruction, this concept takes up a lot of
time “just” for practice, but the time would be well
spent because the students will overcome their inhibi-
tions to speak in a foreign language, and expand their
ideas about a country 15,000 kilometers away.

The second year more emphasis should be put on the
written language. If the concept has so far been success-
ful, the students should now be interested in more
profound information and motivated to study more
complex language structures that go along with more
detailed texts. The level of difficulty should progress
slowly, though, and the teacher should always try to
center the lesson around the students’ active participa-
tion; a difficult task because the “theater-goer-
attitude”‘described previously is more likely to be
evoked  when working with written texts.

In general, the language class has to elucidate that
the words themselves constitute a part of the foreign
culture, and that the language is a means of communi-
cation among people and not an end in itself. In order
to verbally organize the foreignness especially in the
beginners‘ class, it would be best to speak only Ger-
man, although this might cause more irritation than
understanding in the beginning. When texts and con-
cepts get more abstract and complicated later on, the
teacher should consider using Japanese for special
explanations or extra Landeskunde information, but
should avoid direct translation and insist on German as
the main classroom language.

Outlook: The Future of German Language Learning
in Japanese Universities

In terms of foreign language acquisition Japan is far
behind other industrialized countries where (except in
the U.S.A.) children have to learn two foreign lan-
guages until they graduate from high school. This is
especially problematic for a country whose economy is
so dependent on export markets as the Japanese are,
and where the over-emphasis of English creates com-
munication gaps in regions with other mother tongues
such as Eastern Europe (including Russia), South

America, and North Africa. Considering this situation,
the present “reform” plans to reduce the second for-
eign language in the university curriculum are puz-
zling, contradicting the large scale campaign for inter-
nationalization. If the universities want to not only
prepare young people to fit into their position in Japa-
nese society but also promote internationalization and
intercultural communication, they have to expand for-
eign language learning rather than reduce it. This im-
plies, however, that adequate training and method
innovation enable the teachers to conduct language
classes, where students do not-after two years-shut
their German text books forever, relieved that they
have overcome another obstacle.

Barbara Menzel, 1st and 2nd Staatsexamen from Oldenburg Uni-
versity (Germany), 1990-92 lecturer for German as a foreign lan-
guage at Matsuyama University; since 1992 English teacher at
Saint Katarina Gakuen in Matsuyama and Hojo.

(Cont’d  from p. 11.)

During the seminars and lectures for the students of
the third and fourth year, the students learn how to
compile a scientific paper, including quotations and
bibliography, as this is required not only for homework
but for their final graduation essay as well. Each year in
Febuary a group of students goes to Germany to attend
a four week course at the Goethe Institute. This group
consists usually of 25 second-year students. Therefore
about one half of all the German majors at Himeji
Dokkyo University have the experience of living in a
German environment where they get first-hand expe-
rience of a language spoken by more than 115 million
people, a language, that will, without doubt, become
more and more important in the business field.

Presently German is chosen by most Japanese stu-
dents as a second foreign language. If second foreign
languages become an elective, many students will
probably not take a second foreign language, choosing
to study only English. This may lead to great harm for
Japan as a country that depends so much on foreign
trade. With the world drifting in the direction of three
distinct trading blocs and with German being the lead-
ing language in one of them (Europe), there may come
a time when Japanese educators realize that making a
second foreign language an elective was a grave mis-
take. But by that time it will be too late for a reversal of
direction, because a whole generation of scholars of
German will have to be trained. Now is the time to
expand the teaching of German in  Japan in highschools
as well as in universities, not reduce it.
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Multi-Language Learner Strategies
and Curriculum Design

by David McMurray

“You have to know languages when you go to sell
something. But when you buy everyone does what he
must to understand you.” (Marquez, 1989, p. 189)

Selling to world markets motivates many Japanese
corporations to provide foreign language training for
their employees. International joint ventures are found
on every continent. The Japanese coordinating these
projects often speak not only English but the host
language as well.

This article presents a language case study of a Japa-
nese chemical corporation’s joint-venture project in In-
donesia. The language training started one year prior to
planned relocation to West Java in early 1993. It reveals
the practical aspects of how Japanese and Korean learn-
ers selected preferred learning strategies and developed
a quality controlled curriculum to optimize acquisition
of Bahasa Indonesian, English and training skills.

Research Methodology
A longitudinal research design was selected to profile

and study a team of sixteen learners over a six-month
period. Individuals on the team ranged in age from 22 to
42 and their work included electrical engineering, me-
chanics, production and management. The Japaneseand
Korean members studied Bahasa Indonesia and English
as foreign languages in Japan. The Indonesians studied
English in Indonesia. At a later stage of the project (that
is not presented in this paper) they would study Japanese
as an interlanguage in Japan.

Budget
The budget for eight Indonesian and English teachers

and materials exceeded 30,000,000 yen, and 10,000 per-
son-hours of in- class study during regular working
hours. This enormous amount of time and money was
directly invested into language learning. This attests to
the importance that multi-languages (L2  and L3) have
upon the success of theentire international joint venture.

Plan: Objectives, Language and Existing Research
The Japanese corporation’s objective was to set up

and operate a chemical plant using Indonesian labor
and to train Indonesians to operate it on an autono-
mous basis within two years. The Japanese manage-
ment would provide the training and technology trans-
fer. Products would be sold in Indonesia and abroad.
Another objective of the project was to prevent social
conflicts which could hinder production and sales. The
name of the joint-venture is IT: Indonesia Tepthalic
Acid Plant. The name of the language project is-also IT:
Indonesian Training.

Aiko Gakuen
There are over 300 languages spoken in Indonesia.

The most common are Javanese,  Balinese, and Bahasa
Indonesian. The IT plant is located in Merak, West Java,
an area where Javanese and Bahasa Indonesia are
spoken. Bahasa Indonesia is a literary dialect and gov-
ernment updated version of Malay; the lingua franca  in
S.E. Asia. Along with 800 other languages. Bahasa
Indonesian belongs to the Malayo-Polynesian branch
of Austronesian languages. This family covers half the
globe from Madagascar to the East Pacific Islands.
Culturally, Java is a pot-pourri of Hindu, Islam and
Javanese folk. The selected target foreign language,
Bahasa Indonesian was chosen because it is the official
language; the religion, Islam because of its popularity
and effect on work schedules for prayer; and the cul-
ture, Javanese because of the host community.

Bahasa Indonesian would be used to decrease the
cross-cultural conflicts that occur in international joint-
ventures. Japanese corporations have had difficulties
with strikes and riots in Jakarta. Bahasa Indonesian
would be used to comfort employees, and to make
welcome and motivational speeches. Japanese and
Korean employees required survival Indonesian for
traveling, shopping, and speaking to house staff. En-
glish would be used as the language of instruction and
training at the plant. Many of the Indonesian workers
were educated at Gandung Institute of Technology, a
university with a reputation of being the oldest and
finest in Java, as well as having the most outspoken and
activist students. Imperative forms of grammar would
be concentrated upon and the conditional tense was
targeted as the minimum level of competence required.

Before initiating the language training portion of the
project, the learners and teachers considered how people
learn languages best: Is it by repetition, by comprehen-
sion or by the linkage of new material to previously
known material? (Hunt, 1982, p.29)  The Silent Way,
Comprehension (“The Natural Approach”), and Com-
municative Approaches were studied to determine
which could optimize learning Bahasa Indonesian and
English at the same time.

Do: Finding Solutions and Determining Strategy
Once the planning stage was completed the team

had a better understanding of what learning manage-
ment skills they required. All of the members had
studied English for six years in high school and some
had been taught in university or on the job. They had
tried different approaches and many knew the basics of
English but none were advanced speakers. They used
this L2 learning experience to come up with a strategy
to optimize learning L3 and to improving L2. The next
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step was therefore to select a language learning ap- To see the correlation, take the example of a 29 year
proach, and then to analyze their own profiles and old Waseda University graduate, an inspection ana-
design a tailor made curriculum. lyst. He had a field-independent personality; prefer-

The students were introduced to three approaches: ring the classroom, books and concise explanations of
Silent Way, Comprehension and Communicative. grammar. He consciously and methodically acquired
Learners were initially attracted to the theory of the L2 and did the same for L3.  A 45 year old project
Silent Way. Some teachers use the approach to design manager chose driver and sociable behavior descrip-
3-step courses of first teaching by presenting new ma- tors.  He had a high level of confidence despite a low
terials, then testing via quizzes to make sure that learn- initial level of measured L2 and L3  competency. In his
ers understood them and finally getting out of the way training he showed tremendous success in subcon-
to give students control of their learning (Stevick, 1981, sciously acquiring grammar and improving overall
p.56). However, the color symbols, rods and silent communication skills in both L2 and L3.
teachers did not appeal to the team. The Communicative Approach led learners towards

The learners selected the Comprehension Approach selecting topics that were content based, concrete and
as an optimum method to learn Bahasa usable in the workplace. Some were
Indonesian. Therefore, because the con- “here and now“ topics such as com-
struction of sentences is simple and A key component pany tours, living abroad, and for-
speaking is not tonal, listening before eign investment. The following con-
speakingto native speakers would give of the IT project tent based topics would be used to
them time to absorb the basics of the was quality control. learn English and later be used for
new language. Listening skills had to training: quality control, environ-
be high, but conversation could be in-
termediate. When the Japanese work-
ers shop in the market or buy services, the host Indone-
sians would do what they could to assist communica-
tion. Phonological and syntactical drills were consid-
ered so boring that the learners hoped to absorb these
unconsciously while focusing on the Bahasa Indone-
sian lexicon.

The Communicative Approach was a natural choice
for the English program. The Communicative Approach
generally covered: communicative competence, deter-
mining communication needs (topics), meaningful re-
alistic conversation, and a curriculum-wide approach
that include sociolinguistic and interethnic communi-
cation skil ls  (Canale,  1983). The approach also covered
total self-direction, monitoring of acquisition and evalu-
ating what has been acquired (Holec,  1981, p.  9).

The choice of two different approaches to learn two
different languages hedged the risk of selecting only
one, possibly less effective approach. The goal of the
project was efficient acquisition by an optimum ap-
proach chosen for a particular language and learner.

Learner Profile
The 16 team members varied in age, personality and

L2 capability.  Early in the project their different person-
alities were labeled according to four traits:  “analyti-
cal, "  “driver,” “sociable,” and “creative.” In one of the
behavior tests, learners had to select 12 words. Typical
words for a driver were: results-oriented, efficient, and
pushy; sociable descriptors were: talkative, friendly,
colorful, and active; analytical descriptors were: pre-
cise, punctual, pragmatic, and quiet; and creative de-
scriptors were: new, discover, intuitive, and forgetful.
Choosing a greater number of words from any one
group provided the learner with an indication of a set
of traits. There was a correlation between job, preferred
learning strategy and behavior.

mental protection occupational
training, safety, and chemical pro-

cesses. Materials included videos and custom-made
texts with grammar suited to the learner’s competency
level. Learners made and listened to presentations,
negotiated, solved case studies, and selected or de-
signed lessons to their liking. The target teacher to
student speaking ratio was 30/70.

In contrast, the Comprehension Approach led learn-
ers to select materials with long vocabulary lists for
describing people and places, and talking about moti-
vating, purchasing, maintaining health, understand-
ing culture and living daily life in Indonesian. Learning
Bahasa Indonesian with the Comprehension  Approach
required lots of pictures, authentic materials and slide
photos of Indonesia. The Indonesian Tourist Office in
Tokyo and the teachers’ custom-made materials were
very helpful. The students were highly motivated to
learn L3; they remembered the boring aspects of their
L2 studies in high school and they decided not to repeat
the same mistake. The target teacher to student speak-
ing ratio was 50/50.

Understanding the five native speakers of Bahasa
Indonesian was emphasized. Therefore Control Com-
munication became an important part of the program.
For example, students learned the basic Indonesian
vocabulary for talking about language. The Indonesian
word berati  means in English means. New words were
introduced with the phrase: berati dalam bahasa.

Kalimat lima was said rather than sentence five or go
ban in Japanese when giving instructions. Minimal
Japanese was used in beginning classes. English was
rarely used. The L3 class size was set at 8 learners. All
members were beginners, so grouping was done by
personality and preferred study technique. Analytical
and driver type learners were placed in one group and
sociable and creative type learners in another. Learners
attended group classes for 1.5 hours, 4 days a week for
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a total of 6 hours per week. The classes were held in the
afternoons during working hours.

The L2 class size was limited to 4 to maximize hours
of speaking. Learners attended group classes for 1.5
hours, 3 times a week, and private classes twice a week
for a total of 5.5 hours per week. The learners were
grouped according to composite test scores for speak-
ing, listening, writing, and reading. The classes were
held in the morning during working hours.

When learners were not in formal classes they were
studying or writing IT plan operations manuals. A
large part of study time was spent developing and
memorizing the lexicon of Bahasa Indonesian words.

Check: Quality Control and Problems with the IT
Project

A key component of the IT project was quality control.
Most Japanese corporations use the W. Edwards Deming
cycle of Quality Control: Plan, Do, Check, Act (Gabor,
1990, p. 72). Some language schools have adopted it to
their own use as : Plan, Do, Check, ATTACK.

The Deming Cycle focuses on the customer. It links
consumer research and production development in a
continuous cycle of testing and improvement. If used
properly, Deming’s methods can predict how a process
will function in the future, thereby making it possible
to avoid quality problems before they occur. This Qual-
ity Control Cycle was perfect for designing and moni-
toring the learning process described here. The method
enabled us to recognize if a problem was the result of an
isolated glitch in an otherwise sound approach or the
result of deep-rooted systematic problems in learning.

Planning involved surveying learners, setting objec-
tives and defining learner satisfaction. Short and long-
term plans are developed. Doing involves identifying
areas to improve, selecting strategies and coming up
with creative solutions to problems identified in the
planning process. The Checking stage follows a stan-
dardized testing procedure to which all learners and
programs are subjected. An analysis is made of the root
causes for communicative difficulties, not just symp-
toms. Acting is the using of language in real situations.
It leads to the reviewing and revising of the initial plans
and strategic decisions. The cycle then begins again.
The Plan, Do, Check, Act cycle was used in matrix
fashion to organize every one hour session, two week
topics and the entire six month curriculum.

Little synergywasachieved by simultaneously learn-
ing English and Bahasa Indonesian. We did not risk
experimenting whether using English to explain L3
was more efficient. There was not very much mixing of
the two languages. During structures and tape-recorded
testing there was very little trace of borrowing lan-
guage. The major impact of Ll was upon pronunciation
of L2 and L3. L2 accent did not affect L3.

Act: Revision of Plans
During the third quarter of the program learners

extensively self-assessed themselves and underwent test-
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ing. The objective was to verify they were learning
successfully and to fine tune the program. We did not
wait until the end of the program to test. Goals were then
reset and learningapproachesre-evaluated. All students
considered themselves successful. Many achieved their
goals for grammar level and quantity of new word
acquisition. Their self-assessments and text scores showed
measured progress. Within four months, 12 learners
could regularly use the conditional tense, give training
workshops and guide company tours in L2 and L3.

Conclusion
Learners found it easier to learn L3 than L2. They felt

less anxious, better organized and focused on goals.
They could also filter what was required from what
was redundant.

Multi-language learners were able to consider first-
hand what worked and did not work when they previ-
ously studied L2 and applied this knowledge to learning
L3  and even improving their L2. The learners learned
how to learn. They didn’t wait to be taught as they had
in high school or technical training school. Helping
multi-language learners to discover their own best way
to learn is more useful for their long-term development.

There did not appear to be one best language learning
approach. Different approaches fit different learner needs
and different languages. The Communicative  Approach
was excellent for English training. The Comprehension
Approach worked well for Bahasa Indonesian and for
understanding Javanese culture. Different learner strat-
egies can be designed using theseapproaches, and made
to fit with learner traits and competency level.

This case study found that the business of selling,
survival language, teamwork and career success were
compelling reasons to learn more than two languages.
Applying multi-language learning to business needs
like employee training and reduction of cross-cultural
conflicts lead to the success of international projects.
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Form, Meaning, and Use
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Book 2, Heidi Riggenbach, Virginia Samuda
Book 3, Stephen Thewlis
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Grammar Dimensions is a four-level articulated series designed to help
ESL/EFL students use grammatical structures accurately, meaningfully, and
appropriately. It systematically addresses the form(syntax), meaning(semantics),
and use(pragmatics) of each structure to allow learners to concentrate on the
dimensions that prove to be the biggest challenge to communication.

Features:

* A communicative task opens each unit so that students encounter
each structure in a meaningful context. Student performance on the task can
be diagnosed n order to difine their learning challenges.

l  Self-contained units allow for maximum flexibility in creating a syllabus
that best meets student or curricular needs.

’ Abundant exercises systematically address each of the three dimensions
and provide opportunities to engage students in meaningful communication.

l  Difficult grammatical structures are recycled throughout the scope
and sequence of the series.

l  Communicative activities appear at the end of each unit to allow for
personalization and self-expression using the grammatical structure. These
activities allow students to practice grammar and communication in tandem.

Components in this series include:
Book 1 Student Text : O-8384-3968-3 Book 3 Student Text : 0-8384-3970-5

Instructor’s Manual :  O-8384-41 27-O Instructor’s Manual :  O-8384-41 29-7
Workbook :  0-8384-5144-6 Workbook :  0-8384-5146-2

(Available in 1994) (Available in 1994)

Book 2 Student Text : 0-8384-3969-1 Book 4 Student Text : O-8384-3971-3
Instructor’s Manual :  0-8384-4128-9 Instructor’s Manual :  0-8384-4130-O

Workbook :  0-8384-5145-4 Workbook :  0-8384-5147-0
(Available in 1994) (Available in 1994)

For further information, please contact with:

Thomson Publishing  Japan
Nemoto Bldg. 6F 1-7-11 Hirakawa-cho, Chiyoda-ku, Tokyo 102
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NEW from the “Goddess of Grammar”

Betty Azar’s Chart Book

The complete reference grammar
EFL teachers and students have
been waiting for.! Understandable
and clear...ideal for the classroom
or self-study.

. ..and PHR’s  newest
PHOTOCOPIABLE resource

68 basic grammar practice
pages with key grammar
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cassette available.

Prentice Hall Regents of Japan
Jochi Kojimachi  Bldg., 3F,  6-I-25 Kojimachi, Chiyoda-ku, Tokyo 102
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Main Points of Teaching Chinese
Grammar to Foreigners

by Wenquig Xie

What to teach, when and how effectively is a grave
problem for Chinese grammar instructors. Wenquig
Xie, reporting on his teaching experience in Matsuyama,
addresses three areas: the goals, content and ways of
teaching Chinese. Since students learn Chinese only for
a short time, the goal of teaching grammar is that the
learners recognize Chinese grammar structure effec-
tively and enhance their practical abilities to use Chi-
nese. Concerning content, Xie elaborates on three
points: the study of the general structure of phrases,
common mistakes made by students, and a survey of
sentence types. Concerning ways of teaching, Xie
suggests three things: a combination of careful teach-
ing and much practice, a linkage between grammar
and concrete situations in the language, a careful pro-
gression, and much repetition.

p 3
JALT ‘92 Associate Members’

Lottery Winners

The Associate Members of JALT wish to
congratulate the following JALT’92 par-
ticipants  for winning the Associate Mem-
bers’ Lottery:

Amy L. Absher 1st prize (¥50,000)
Kim Schroeder 2nd prize (¥30,000)
Yukiko Shirota 3rd prize (¥20,000)
Jeanne Martinez 4th  prize (¥10 ,000)
Greg 0”Dowd 4th  prize
James Chambers 4th prize
Linda Jeffries 4th  prize
Rory Stuart Baskin 4th prize

Thanks to all who took lime to particl-
pate In the Lottery. The information that
you provided will  help the Associate
Members give you the best service we
can.
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Other  Lamganagea:  Man

The Korean School System in Japan

In this article I wish to explain the Korean language
education program at the Shikoku Korean Elementary
and Junior High School in Matsuyama, one of the
schools for foreigners living in Japan. I  will  also men-
tion briefly the difficulties of learning Korean.

Our school provides an education with a Korean
character for second and third generation Korean chil-
dren born in Japan. Therefore we teach three lan-
guages: Korean as a mother tongue, Japanese as a
second language and English as a foreign language.

All over Japan, there are 96 Korean schools, most of
them concentrated in Osaka (14),  Tokyo (13),  Aichi (9),
and Hyogo (7) prefectures, and the rest spread all over
Japan. The following school types provide an educa-
tion with a Korean character: 2 kindergartens, 28 el-
ementary schools, 49 combined elementary and junior
high schools, 2 junior high schools, 3 combined junior
high and senior high schools, 4 high schools, 1 univer-
sity and 3 schools providing all levels of education.
Altogether there are 81 elementary schools, 56 junior
high schools, and 12 senior high schools in Japan where
the Korean language is taught as a subject.1

At the Shikoku, as well as in all other Korean schools,
Korean is taught the following number of classes 45
minutes per week:

year ell el2 el3 el4 el5 el6 jhl jh2 jh3
hours 9 9 8 7 7 7 7 6 6

In only the first half year of elementary school, use of
Japanese is interwoven into the classes.
However, from the second half of the first
year on until finished junior high school,
classes are held only in Korean.

At our school, we teach Korean to el-
ementary and junior high school students.
In the first year of elementary school, the
pupils acquire the ability to read all Korean
letters and their combinations, and from the
second year on subjects are taught in Ko-
rean. By the end of junior high school, the
students have acquired a fair amount of the
vocabulary of everyday life as well as some
technical terms.

The goal of Korean language education is to give the
children of Korean residents, born and brought up in
Japan, through learning their mother tongue, an educa-
tion with a Korean character, and to accustom them to
Korean culture.

Except for the Japanese and English classes, all other
classes in mathematics, science, geography, history,
etc.,  as well as club activities, are held in Korean, thus
resembling an immersion program.

by Han Hon Sop
Shikoku Korean Elementary and Junior High School

From the third year of elementary school, the pupils
are fluent in spoken Korean and can read Korean
newspapers and magazines adequately. Our pupils,
who were born and grew up in Japan (a foreign country
for them), will have to live here in Japan in the future.
To give our pupils the fundamentals of an education as
internationally minded individuals, we especially ap
ply efforts to acquiring both Japanese as a second
language and English as a foreign language. English is
taught 4 hours a week (as in the Japanese system), one
of which is conducted as a conversation class in that
language only.

I myself have also been teaching a Korean course
locally as Ehime University twice monthly for inter-
ested Japanese teachers. I would like to report briefly
on this experience.

The main characteristic of the Korean language is
that its word order is similar to Japanese and Mongo-
lian, and it belongs to the East Asian (Northeast Asian)
language group. The Korean alphabet (also called
Hangul) consists of 19 consonants and 21 vowel charac-
ters, which indicate the sound (as opposed to meaning
in Chinese). The make-up of letters consists of inde-
pendent vowels, and combinations of consonants and
vowels. Final consonantscan beattached to all of these.
There are 9 word classes: nouns, pronouns, counters,
verbs, adjectives, emphatics, suffixes, modals, and par-
ticles. Again, nouns, counters, verbs and particles can
be subclassified into several types.

NHK teaches Korean as a course in Hangul (NHK
Educational: Wed. 7:40-8:00 AM, re-
broadcast the following Mon. 2:40 PM,
Tues. 11:00 PM; and Sat. 7:40-8:00 AM,
rebroadcast the following Thurs. 10:40
to 11:00 PM, and Radio NHK2, AM 1512
in western Japan Mon. to Sat. daily 7:20-
7:40 AM and rebroadcast 11:00-11:20 PM
the same day).

The vocabulary consists of original
Korean, Chinese and foreign words. In
this respect, it resembles Japanese, al-
though the use of Chinese characters has
been abandoned in the North and is very

limited in the South.

Chungryun-kakukikanshozaichi-List, published by the Zai Niion
Chousenjin Sourengouka Ichuuou Honbu, Fujimi 2-14-15,
Chiyoda-ku, Tokyo, 102.

Han Hon Sop is the Director of the Board of Education of the
Shikoku Korean Elementary and Junior High School,
Matsuyama.
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Russian Language Education at Kagawa
University1

by Isamu Yamada
Kagawa University

With the goal of improving Rus-
sian language education, we sur-
veyed the Russian language stu-
dents at Kagawa University in
June, 1992. Our questionnaire con-
centrated on previous surveys at
Ritsumeikan and Kansai Univer-
sities. We surveyed 1st and 2nd
year students, but since second
year students well reveal the state
of language education at our uni-
versity, in this paper I wiIl  concen-
trate on these students and report
on their learning motivations.

Kagawa University has four
departments: Economics, Litera-
ture, Pedagogy, and Agriculture.
Leaving out the Agriculture fac-
ulty, there were students from 3
departments who chose foreign

Others 0 0 0 0 0 0 0 0 0 0 0  0 0.00

Total 25 5 9 9 6 3 11 8 7 13 40 136 1.00

Ratio 0.18 0.07 0.06 0.290.04 0.07 0.04 0.02 0.08 0.05 0.10 1.00

Table  1. Degree of freedom 30
X- value: 99.692784

Results critical reason for rejecting adopted interval
significance level at  5% rejected (0-43.7730)
significance level at 1% rejected (0-50.8922)

language courses in the second L

year, and among them students
from the Economics and Literature faculties make up
over 90%. On the day of the questionnaire, there was an
attendance of 67 % percent (45 students). Because of the
small number of students, the raw data statisticalvalue
of the questionnaire is somewhat lessened.

Inthecaseof ouruniversity, withtheexceptionofthe
English program, German, French, Chinese, and Rus-
sian were new course offerings, and a chance to study
Spanish was set up.

Sense and Necessity of Foreign Languages
How do students feel about studying a foreign lan-

guage? Below are some of the results of our survey. Up
to 90% of the students feel that the study of a foreign
language is necessary. The highest rated categories
were 1,3,4  and 10. The students who felt that the study
of a foreign language was absolutely necessary listed
categories 1,5 and 7 as their answers. However, in the
group who felt that the study of a foreign language was
“somewhat necessary,” categories 1, 3 and 10 were
chosen. We can see a difference between feelings about
the foreign language and the reasons for agreeing and
disagreeing with language study. The group positive
about language studies gives a very academic/subject-
like scientific motivation, while in the 2nd group an
interest in practical studies was conspicuous.

For the students who were  recommended to study the
Russian language, let us analyze the material based on the
attendance rate, deemed a barometer of the studying rate:

In Table 2, the rows show by whom the students
were recommended and in the columns the attendance
rate is inserted. Because the raw data are very few, they
are not broadly applicable. Nevertheless, we can per-
ceive that almost all students think attendance is very

t

Attendance 1 2 3 4

middle  a high
school teacher

- 1 0 0 0 1 0.01

0 0 0 0 0 0.00

Results critical reason  for rejecting
significance level  at 5% rejected

adopted interval
(O-24.9958)

significance level at  1% rejected (o-305779)
1 I
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ACADEMIC READING?
 THE NAME TO REMEMBER IS HBJ

English as a Second Language
Patricia Ackert Students’ Book 208pp.

reader
Patricia. Ackert

Answerkey Cassette Students’ Book 272pp. Instructor% Manual
The Insights and Ideas Listening Taskbook (Shari Berman)
Students’ Book Cassette

Upper elementary reading skills
J. Kalnitz  and K. Reyen Judd

192pp.

Reading skills for intermediate-advanced
students of English as a Second Language
J. Zukowski-Faust, S. Johnston, C. S. Atkinson,
and E. Templin
Students’ Book 320pp. Instructor’s Manual
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Reading skills for intermediate-advanced Skills for building comprehension and voca-
students of English as a Second Language bulary
J. Zukowski-Faust, S Johnston,  and C. S. Atkinson Betty Sobel  and Lorraine C. Smith
Students’ Book 288pp. Instructor’s Manual Students’ Book 208pp. ¥1,900  Original  Edit ion with Answer key

Paul Pimsleur, Donald Berger, and Bever-
ly Pimsleur
An ESL Reader
A compilation of journalistic articles
organized progressively according to
level of difficulty and addapted to a
1,500-word  English vocabulary. Ap-
propriate for use in basic courses as
well as at the intermediate level in non-
intensive programs.

192 pp. Instructor’s Manual

Angela Labarca, and
James M. Hendrickson

A reader with an international empha-
sis for low-intermediate students.
Reading selections have been adapted
from a wide variety of sources for their
general student interest as well as for
their cross-cultural emphasis.

226 pp.

A group of ten biographical sketches, all but one written
for this book, of contemporary Americans who have made
unique and significant contributions to our society. For
high-intermediate and advanced ESL students in courses
requiring a reading text for one or two semesters, either
alone or with a grammar/conversation book. Ten units of
four parts each are arranged in order of increasing com-
plexity. Each unit opens with a brief statement about the
subject’s field of endeavor, followed bv a profile.



dents have lost their confidence. Therefore, we must
study how the students feel about teaching methods,
materials, etc. For now, we can assume that as receivers
of education they are not investing enough into study
time for foreign languages.

Problem Points in the Study of Russian
From those students who answered that the fact of

studying and the self evaluations were not in vain, we
have the evidence of Table 4.

We can give 3 reasons why the students think there has
been a loss in learning power: categories 3, l and 2 in that
order. In the case of a new foreign language, everything
of the foreign language must be taught in a short time, so
the students must possess an essential endurance. There

Achievement / II 2| 3| 4| 5| 0| 0|

Table  3.
Denomination of sample/sample  name : Actual state  of Russian language  students

is a lot of material, and the weight of this is linked to the
Grouping A : Preparation R loss of study interest. Seen from the students side, there
Grouping B : Study R

I / /

Results critical  reason for rejecting ado ted interval
(O-41.0261) ’
(O-26.2170)

is a self consciousness about a lack of study time.
How then could the Russian language education situ-

ation be improved for the group who are conscious that
the results of their own Russian studies have not risen?

Concerning students who felt that their
own learning success was either not enough,
or that their needs were not met, the points to
be mended that they concentrated their inter-
est on, were categories 3, 2 and 1 in that order.
Seen  from the teachers’ side this means we
have to improve our methods rather than to
continue giving to the students, without re-
flection, an overloaded course content that
cannot be learned in one year.

Reflecting the boom in Russian language
study in recent years, there are more than 80
students in one class. But because they are
choosing to take the course, there are only a
few responses for column 4 (class size), and
the responses for columns 5 and 6 represent
what the respondents would like to have as a
part of their language course. From this we
have to acknowledge the positive side that
they want to understand Russia, which had
been a closed country until recently, on a
much more personal level.

I+I
9

Tf .$ii /
4 4 ] 0.02

0 0 8 8 / 0.05

0

0

1 6 1 6 0.10

+3 6 0 . 4 63 6

1 6 16 1 0.378 3

18 6 3

0 . 0 2

80 1 6 6 1 . 0 0

+1 . 0 00 . 1 1 0.04 0.07 0.48,

Table 4. D e n o m i n a t i o n  o f  s a m p l e / s a m p l e  n a m e : Actual state of Russian language students
Grouping A : Reparation R
Grouping B : Study R

Results cr i t i ca l  reason  for  r e j e c t i n g adopted interval
significance level  at  5% rejected ( O - 4 6 . 1 9 4 3 )
significance level at  1% rejected (O-53.4858)

important.  Foralmost all  students
the motivation for their choice
appears rather unclear.

Asking the students on how
much fruit their Russian studies
bore, we show evidence of their
own study time:

Looking only at Table 3 above,
we can see that Russian language
study is an onus for the students,
and the factors for this have to be
studied further. After all, there is
the problem that 84% of the stu-

Reason 1 2/34 5 6 7 8 0 0

Study Text- Progress  O w n Class size Enough Better use of  T i m  Other total ratio
hook of class behaviour reading  and  language schedule

listening laboratory

Enough 0 0 0 1 0 0 0 0 1 0.01

G o o d 1 0 0 0 0 2 0 0 3 0.02

M e d i o c r e 0 0 0 1 0 0 0 0 1 0.01
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THEY CAME, THEY THOUGHT, THEY CONQUERED

What is different about Flashback ‘63?

1 Flashback ‘63 teaches students syllogistic logic, improving their propensity to become good
English speakers. They are not saddled with busy work, they are given exercises that ask them
to THINK!

“You told us the book was logical, but I was really surprised to find out that all  the information
and the characters were all connected. It was interesting.”

2 Flashback ‘63 teaches formal and informal language including expressions found in today’s
pop culture.

“When I saw Buck to the Future III, I saw Michael J. Fox say “Yes!” and pull his arm just like
you taught us from Act 3 of the book. I have never had a textbook that taught such current vocabu-
lary. I will remember these words!”

3 Flashback ‘63 goes where no textbook has gone before. Characters argue, criticize/praise
one another, speak formally and informally, excuse themselves to go to the bathroom, make
mistakes, etc.

“I found it interesting that Nobu and Julie didn’t like each other at the beginning of the story,
but they grew to respect each other after spending time together.”

4 Flashback ‘63 piques student interest and keeps attendance high

“Our company only had a budget for 25 lessons, but we had only finished Act 10 of Flashback
‘63. We couldn’t stop there, Nobu and Julie had lost the time transporter. We had to have a
meeting and make extra classes to finish the story!”

DON’T  MISS OUR AUTHORS’  POSTER
SESSION AT JALT ‘92

STUDENT FEED BACK GIVES
FLASHBACK ‘63 TWO THUMS UP

. .  They were two ordinary young people . . .
. . . with completely different interests . . .

. . . who shared an extraordinary adventure . . .
. . . during a summer they would never forget.

IT’S A LISTENING-SPEAKING TEXT; IT’S AN ADVENTURE STORY
IT’S AN EYE ON THE PAST; IT’S A VISION OF THE

IT’S TIMELY; IT’S TIMELESS
FUTURE

If you only look at one new text this season, make it Flashback ‘63.



English sentence comprehension
(wing a dictionary)._

” able mediocre almost
unable

Russian sentence comprehension
(using a dictionary)
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able

Russian sentence comprehension
(without dictionary)

- ” a b l e m e d i o c r e almost
unable

Table 6.

m e d i o c r e almost
unable

Comparison of Abilities in English and Russian
In this survey, as mentioned above, economics and

literature students made up the majority of respon-
dents. In these faculties weight is put on foreign lan-
guage education, and 8 units are required in each of
English and one other foreign language. The charts in
Table 6 show the students’ self evaluation of their
abilities in English and Russian.
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Conclusion Correction on Special Issue on Video
(October, 1993)In this paper we recognized that even non-native

speakers of Russian can, circumstances permitting,
quite effectively acquire Russian. We can conclude
from this that how to reflect in education the motiva-
tion for foreign language studies, and how to make the
students want to continue, has always been and contin-
ues to be both the question and the goal. Our survey
shows, on the side of the teachersespecially, that teach-
ing methods and materials are too far removed from
the living language environment.

So far the number of students who choose Russian as
a second foreign language at Kagawa university is very
low. However, as mentioned above, the numbers of
students who feel like studying Russian has increased
conspicuously. According to our questionnaire, the
lack of study ability is recognized by them, but even  so
many have not lost the desire to make contact with

Unfortunately, the deadline of February 15 for
abstracts for this special issue was incorrectly
reported in earlier issues of The Language Teacher.
New submissions of abstracts for the issue will no
longer be considered by the guest editor. How-
ever, manuscripts intended for the special issue
which have not already been accepted for the
special issue will be considered for general publi-
cation in The Language Teacher, and contributors
are urged to send their manuscripts to Greta
Gorsuch (address on p. 2). The editors regret any
inconvenience caused by the incorrectly reported
deadline.

things Russian. The sooner an im-
provement of the present teaching
situation takes place, the better.

N o t e
1 This paper is part of ongoing research

about Russian as a second or other
language, for example  in the former
Soviet Union (Yamada, 1989),  and at
Kagawa University. The former research
influenced the choice of questions from
the Kansai University (gaikokugo kyouiku)
questionnaire for this paper, which seeks
to find relationships  between motivation
and results.
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Beating those Bonjour Blues
Goals and Methodology in Teaching French as a Second
Foreign Language to Low-level Japanese Students

Ask and thou shall receive. Well, I asked and I got it: My
own French class. There were forty-five freshmen
English majors in that first group, straight out of juken
benkyou and thus whizzes at memorization, but not too
fond of speaking out in class. They were, I was to learn,
the brave ones: More than twice their number had
signed up for German across the hall. This surprised
me for a women’s junior college because where I come
from, most girls take French (because it is considered
so feminine) and the boys, German. They were quick
to inform me that German attracted the numbers be-
cause French is HARD. Pressed to elaborate, they
explained that French is hard to pronounce.

Along with my French class I was shown a dozen or
so recommended beginning level textbooks from which
to choose. Each had a map of France on page one,
followed by a chart of fancy French handwriting, four
pages of katakana-glossed pronunciation and then, the
French lessons. They, too, were remarkably standard:
culturally neutral dialogues and lengthy, difficult read-
ings; a few translation exercises and all  the grammar
one could desire, right up to the oh-so-useful passe
simple, for around 800  yen. The prospect of using any
of them left me uninspired, partly because I had never
bothered to properly learn the passe simple and partly
because they all looked too hard and dreadfully boring.

Nor did school policy make my job any easier. One
ninety-minute session per week for a new language is
hardly optimal, but there was no getting around that.
The students wereallowed ten absences (one-third of the
total number of sessions per academic year-which in
reality rarely exceed 24) and could still sit the final exam
which could be retaken in case of failure. There were
complaints about a course description written in En-
glish, too much English used in class (first semester) and
then too much French (second). All of this was somewhat
of a shock to a new college teacher. However, because I
am an American and had therefore been naturally slot-
ted as an English conversation teacher, I considered
myself fortunate to be teaching French at all.

Ten years and several schools later I am still  in the
English Department but miraculously, get assigned
one or two classes of French for non-majors every year.
My current position is at a small,  low-level university,
offering majors in English, French, Spanish, and theol-
ogy. My classes tend to attract a mixture of highly
motivated English and Spanish majors eager to learn
another language and a handful of theology majors
who had a disastrous experience with English and

by Kathleen Yamane
Eichi University

must pass French to satisfy the foreign language re-
quirement for graduation. We offer a two year se-
quence in the second foreign languages, with two
three-credit courses at each level. I am most often in
charge of the conversation and culture component,
while a colleague covers reading and translation. Many
English majors take one or two courses as elective,
without completing the full sequence. These classes
generally attract fewer than 20 students, with a mixture
of all  grade levels.

Goals for a Second Foreign Language
After several frustrating years of trying to get through

those lousy textbooks and teaching my students what
they were “supposed to know,” I set out to establish my
own list of working goals for the French class. Rather
than basing them on an expected corpus of knowledge,
I began focusing on the learners themselves, and in
particular, taking into account their background as
foreign language learners in Japanese schools. In spite
of the wide range of abilities, all of my students have
had at least six years of English. No matter how weak
their communicative skills might be, the bottom line is
that these students are native speakers of Japanese who
have gone on to learn a considerable amount of English
(and sometimes Spanish), very different languages by
any standard.

These students, in fact, have a strong linguistic sophis-
tication whichisrarelyacknowledged.Aprimarygoalin
my class is to tap this basic knowledge and to apply it in
ways that get the students to view language as a system.
The adult language learners we meet in the university
classroom have never been asked to step back and get an
overview of how language works, but with few excep-
tions, they are capable of doing so. I aim to reinforce
general notions about language at all levels: phonologi-
cal, morphological, syntactic, and semantic.

My second goal is to help students develop guessing
skills. Having come through a strongly test oriented
system that stifles any risk taking that might result in an
error, the university language student comes to us with
an acute phobia of taking chances with the foreign
language. This is most obvious with speaking but ex-
tends to reading and listening: If they confront even one
word they don’t know, they freeze in their tracks. My
goal is to get them to think and take chances with French,
and even in the early stages, to use what they know well.

Because of the strong structural and semantic simi-
larities between English and French, from theveryfirst

February 1993

37



SRA : The Library In A Box

- -  I

Self paced

Self correcting

Reading development

in American English

for all grades

and ages.

Each SRA Reading Laboratory Kit contains:

+ a series of carefully graded, high interest readers

+ comprehension practice and answer keys

+ language practice integrated with error correction

Now widely used in Japan, the SRA Reading Laboratory series is

available for all ages through university. To see how your students

can benefit from this proven material,

send for our sample video, “Hey, Mom, I’m in Orange.”

To: MEYNARD PUBLISHING LIMITED
lSlRl/if

Ogura Bldg. 1-2-5 Nishi-sugamo, Toshima-ku. Tokyo 170
Tel:03-5394-3500 Fax:03-5394-3505

M E Y N A R D

PUBLISHING

LTD.



class I give them a large role in using what they already
know about language to make predictions about how
their new language works. It is tremendously exciting
for the students when things begin to click and they are
able to fit the pieces of the puzzle together.

My third working goal is to develop the students’
awareness of other foreign cultures. This is of vital
importance in a country where gaikoku has become syn-
onymous with America and foreigner with eigo no hito.
Teaching a different foreign language provides us with
an ideal opportunity to help correct this myopic view of
the world. I have found that Japanese students know
very little about Francophone Africa, Canada and the
Caribbean, but that there is considerable interest.

On Methodology
Having established a list of goals, the next step was

to implement certain logistic changes crucial for achiev-
ing thesegoals. I had come to understand that students
are always going to complain and that administrators
are always going to say no, so when you are not playing
by the rules, it is infinitely better to just keep your
mouth closed about it-and classroom door, too. In
order for things to go smoothly there were two essen-
tial requirements: (1) get the students to come to class
regularly and (2) get them to prepare for class, at least
minimally. Eliminating final exams and instituting
weekly five minute quizzes or dialogue checks weeded
out those not willing to work by the end of the first
semester, and encouraged regular output from those
who remained. If students are unprepared, class will be
sluggish and unproductive. I continued using English
as a prime medium of instruction, moving gradually
into French. With the aid of Japanese explanations in
the textbook the students can certainly handle it, and it
serves as a reminder of how much they already know.

What I have been developing as a methodology is
basically inductive-that is, the students are presented
with a set of data in French from which they develop
some kind of rule, and then produce samples of their
own. It is comparative, in that as part of this procedure
we include a discussion of the linguistic feature in
question in Japanese and English and occasionally talk
about how other languages work. Finally, it is commu-
nicative. I want the students to be able to go beyond
merely recognizing a new form or producing it on a
test. To that end, we do a lot of pair and small group
work and a lot of drill work as a class. I feel that if they
are not able to perform simple tasks using the struc-
tures we have studied, then I have not done my job.

During the first few classes I start by showing them
how much they already know. We begin by collectively
compiling a list of French cognates on the blackboard
(croissant, cafe au lait, chou creme, escargot, pochette, enquete,
avec...)  This leads to a general discussion of foreign
borrowings (gairaigo), such as what kinds of words are
borrowed, semantic gaps and potential pronunciation
problems. English is a productive source of ‘Japanese
vocabulary and students can easily come up with doz-

ens of examples. They might also be asked to provide
foreign borrowings from other languages.

Throughout the year I plan similar discussions on
other aspects of language such as slang and baby talk,
in which the students provide data for Japanese and we
do a three-way comparison with English and French,
looking for patterns. For example, after listening to fais
dodo we compile a list of baby talk in the three lan-
guages and analyze semantic and phonological fea-
tures. It is easy for the students to pick out patterns,
such as the frequent occurrence of t,d,m and b. If pos-
sible, supplying them with data from other languages
to verify this-or even better, having them collect it
themselves---teaches them something important about
how language works universally.

I then provide them with a list of about fifty pairs of
French/English cognates that should be familiar to
them. This serves to reinforce the important fact that
there is a hefty carry-over of vocabulary between the
two languages and to remind them that they have in
fact already learned a lot. In pairs or small groups the
students look for regular patterns of spelling
alternationa (theater/re, foret/forest, rich/riche...). This can
later be extended to the morecomplex idea of separat-
ing out prefixes and suffixes from radicals, as in rouge/
rougir/rougatre, porter/apporter/emporter.

We then go on to practice pronunciation with the
cognate sheet, again focusing on consistent differences.
It is important to establish early on that these regular
patterns exist. To look and listen for words that are
similar to English greatly increases their word power.
They are always thrilled to learn that they won’t have to
cope with th in French. We discuss other English sounds
that are problematic for them and I ask them to predict
where their difficulties might be with French. When
asked to imitate a native English speaker speaking Japa-
nese they are quite adept at identifying our problems.

At this point I try to get them to step back and see the
big picture: Each language is a system, composed of a
unique set of sounds, some of which will be problem-
atic to native speakers of other languages. They will
substitute the closest sound from their own phonologi-
cal system, thus producing the distinctive accent. Pro-
viding them with that knowledge, that simple fact
about language, they are ready to relax and work on  the
problem areas. I tell them it’s OK if they can’t do it, that
they probably will be understood, but that if they  really
want to sound French...most of them get into it. This
kind of generalized discussion of how language works
is intrinsically fascinating for students working on
their third or fourth language. They have the sophisti-
cation to deal with linguistics at this level and, from my
experience, benefit from  it.

In pairs, I have them translate a reading or dialogue
from somewhere in the middle of the textbook-into
English. Holes are OK, some Japanese is fine, but I want
them to learn to take chances. With few exceptions,
they are surprised at how much theyactuallycan figure
out. I choose the passage carefully and might be ac-
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cused  of oversimplifying, but that is justifiable given
the importance of establishing confidence and a posi-
tive attitude about the new language.

I generally present greetings and introductions in
the form of a dialog. This is the first French they are
actually using, so there is great enthusiasm. We prac-
tice the French handshake, talk about the bise,  customs
in Japan and English speaking countries. We drill the
dialog and they are to memorize it cold for the next
class. I insist on eye contact, and no hesitation. Next is
the moment of truth: Those who are not acceptable lose
their point, hate me and hate French. We build on the
dialog with alterations, substitutionsand practice with
name cards. Successful oral work is contingent on
mastering the dialogs, particularly at the early stages.

Very early on,  it becomes apparent to the students that
there are many structural features common to both
French and English that do not occur in Japanese, such as
in/definite noun markers and changes in the verb para-
digm. Psychologically, they have been dealing with
these fundamentally different linguistic concepts for at
least six years. They may hate it, they may make loads of
mistakes, but the slot is there. It is simply a matter of
stretching to accommodate those features of French that
differ from English, such as the gender alternations in
nouns. Here I stress the necessity of accepting-in fact,
even enjoying-these areas where French and English
don’t overlap. This serves to highlight those features of
the language which are unique to French.

This is my general approach throughout the year.
When we get to the passe compose  (simple past tense) for
example, I provide them with a data sample, usually in
the form of a letter, in which they have to identify the
new form. In pairs or groups, they are asked to formu-
late the rule for forming the past tense in French. If they
can accurately verbalize that it’s composed of two
separate parts, avoir oretre plus something that‘s fine as
a first approximation. Formal linguistic labels can be
added later. Although this “student as linguist” ap-
proach takes considerably more class time than tradi-
tional deductive teaching, providing them with the
chance to figure out how the system works is much
more satisfying and motivational than spelling it out
for them and having them memorize it.

I also find that students’ retention is much better
when they have come up with the rule on their own. We
do some fine tuning as a group and then they are back
in their pairs and groups making sentences on their
own. This frees me up to work with the weaker stu-
dents. Many students become quite good at predicting
the recurring patterns, or motifs in the language. In
essence, they are becoming good language learners.

On Materials
Several of the Japanese publishers are now coming

out with some very fine texts, which treat French as a
real language and are much more interesting to use
than the texts available a decade ago. But even with a
good textbook, there is an emphasis on speed and by
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the fourth or fifth chapter you are into very complex
grammar and lengthy dialogs. Add to this a lack of
realia, and the need for good supplementary materials
becomes obvious. There is actually quite a bit available,
although not packaged as teaching materials.

Over the years, I have adopted a beg-borrow-and-
steal approach. Many British and American French text-
books and readers (junior high through university lev-
els) are full of realia and often offer a more balanced
approach to the Francophone world, with photocopiable
materials from Canada, the Caribbean and Francophone
African countries. French videos and CDs (I recently got
a collection of popular chansons  at my local Ninomiya
Musen)  have Japanese translations which might be help-
ful for weak or beginning students. In Quebec last sum-
mer I picked up dozens of menus, maps and city guides,
all printed in French and Englishand all freebies. There
are many French movies and culture specials on Japa-
nese television and for those of you with access to
satellite TV, one light Antenne  2 news story can be used
for many listening exercises with a minimal amount of
preparation. I have had great luck with stories on drug
problems and student strikes in Paris.

As a summer homework assignment I require my
students to eat something French, drink something
French, watch something French and read something
Frenchand then write up their impressions. Weaker
students generally read something in translation but I
often recommend a short story or novel for the stronger
students. I am often impressed by their resourceful-
ness. With smaller classes, I assign culture reports and
oral presentations throughout the year.

Finally, any game or language activity that works for
English works for French too. We have had lots of fun
with shiritori,  bingo and a French version of gossip. The
French version of Simon Says is called Jacques a dit.
French does not have to be boring or tedious, in spite of
what a cursory glance at the texts might suggest.

Conclusion
Much of what I have expressed here is simply com-

mon sense to those of you who have only taught
English or only taught outside of Japan. There are
admittedly some problems with my system. Most no-
tably, I lose a fair number of students early on. I spend
much class time with the slower students, and the
stronger ones are getting less of my time. Those stu-
dents who go on to the second year with a different
teacher haven‘t had everything they “should“ have
had. However, I am more interested that they can really
use what they do know. For most of my students, the
class provides a positive language learning experience
which serves to tie together what they know about
language. And that’s precisely what it’s all about.

Kathleen Yamane, assistant professor at Eichi university,
has an M.A. in linguistics from Cornell University. Her
research interests include foreign language pedagogy and
semant ics .
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A Publishers’ List of Foreign Language
Materials compiled by Rudolph Reinelt

This list is a condensed version of catalogs from some
publishers.

Arabic: Cambridge University Press, Hakusuisha,
Oxford University Press (dictionaries).

Chinese: Sanshusha; Kaitakusha, Daisanshobo
(Yasashiku Hanasu Series); Hakusuisha (wide variety
of courses); Dogakusha, Oxford University Press and
Shogakan (dictionaries).

Dutch: Cambridge University Press.
French: Language Services, Regents, Kaitakusha,

Harcourt Brace Javanovich (full course with readers,
video and grammar, Nouveau Companions), Holt,
Rinehart and Winston (full course Et Vous,  including
video), Cambridge University Press (secondary school
course), Daisanshobo (full course, textbooks, gram-
mars, Yasashiku Hanasu Series), Asahi (full course,
including tests), Hakusuisha (readers and textbooks)
Geirin Shobo, Oxford University Press (extensive
program for various grades, dictionaries), Addison
Wesley (children’s materials), David English House.

German: Sanshusha (secondary school course),
Daisanshobo (full program), Asahi (readers),
Hakusuisha (wide program), Dogakusha (specialist,
all levels, dictionaries), Oxford University Press (small
but complete courses, a few readers and grammars,
also the big Duden dictionary), Shogakukan (dictio-
nary), David English House.

Greek: Cambridge University Press, Oxford University
Press (dictionaries).

Italian: Sanshusha, Harcourt Brace Javanovich (Ciao
course), Cambridge University Press (secondary
school course), Daisanshobo (Yasashiku Hanasu
Series), Asahi, Hakusuisha (small program), Oxford
University Press and Shogakukan (dictionaries),
David English House.

Korean: Daisanshobo (Yasashiku Hanasu Series).
Latin: Harcourt Brace Javanovich, Asahi, Hakusuisha

(small program), Oxford University Press (dictionar-
ies).

Norwegian: Oxford University Press (dictionaries).
Persian: Cambridge University Press.
Portugese: Geirin Shobo.
Russian: Hakusuisha (course and dictionary), Oxford

University Press (dictionary).
Spanish: Sanshusha, Language Services, Regents,

Kaitakusha, Holt Rinehart and Winston (full course,
including video), Cambridge University Press
(secondary school course), Daisanshobo (Yasashiku
Hanasu Series), Hakusuisha (introductory course and
readers), Geirin Shobo, Oxford University Press (three
small courses), Shogakukan (dictionary), David
English House.

Other Languages: Serbian, Polish, Czech, Hungarian,
Bulgarian available from Hakusuisha. Swedish,
Indonesian and other courses available from Cam-

bridge University Press. Oxford University Press
(various languages of all areas, especially dictionar-
ies). Taped courses available from Gakken. Many
other languages available from Tuttle, Daigakushorin,
and Linguaphone.

Publishers’ Addresses
Addison Wesley: l-2-2 Sarugaku-cho, Chiyoda-ku,

Tokyo, 101, tel. (03) 3291-4581, fax (03) 3291-4592.
Asahi: 3-3-5 Nishi-Kanda, Chiyoda-ku, Tokyo, 101, tel.

(03) 3239-0271.
Cambridge University Press: c/o United Publishers

Services Ltd., Kenkyu-sha Building, 9, Kanda
Surugadai 2-chome,  Chiyoda-ku, Tokyo, 101, tel. (03)
3295-5875.

Daigakushorin: 4-7-4 Koshigawa, Bunkyo-ku, Tokyo,
112, tel. (03) 3812-6281.

Daisanshobo: 106, Yagi-cho, Shinjuku-ku, Tokyo, 162,
tel. (03)3267-8532,  fax (03) 32678606.

David English House: agent for Mary Glasgow
Publications, 2F-3F  Poleta Biru, 7-5 Nakamachi, Naka-
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Body  Mus ic  and  Eng l ish
by Gwenellyn  Nordquist

As one who teaches lower level English conversation
classes, I am always looking for ways to help my
students relax so they (a) feel comfortable enough to
attempt speaking, and (b)  feel confident that their
English sounds intelligible when they do speak up.
Anyone would feel nervous if they thought their sec-
ond language attempts sounded like gibberish! So, in
an effort to draw my high school students’ attention
away from their own speech for awhile, I have created
a sequence of activities based on several rhythmic
exercises which dance teachers have used with me. My
goals in using these have been to (1) get the students
talking without thinking about their own speech, (2)
get the language flowing more rapidly and continu-
ously, and (3) attune their ears to the “music” of the
English language so they can hear the unique sound of
English for themselves.

First, I tell them that we’re going to do some crazy
things that may not seem to be related to a conversation
class. I explain that I like both music and dance, and that
most Japanese seem to have a good sense of rhythm, so
I’m going to teach them some rhythm games 1 learned
from my dance teachers, then show them how theyrelate
to their study of English. Then I talk to them about the
correlation between languages and music. They both
have louds and softs, fasts and slows, sounds and silence,
highs and lows. As I call their attention to these similari-
ties I tell them how much fun I have listening to the music
of Japanese as I ride on the train, and I give them
examples. For louds and softs I might say, Nani sun noyo?;
for fasts and slows, sumimasen. . . compared to su-mi-ma-
sen!; for sounds and silences, Eh-to. . . and for highs and
lows, lots of so desuka, so desu, and so's. If you’re a good
mimic at all, they are convinced at this point that a
language has its own music; and they are relaxed and
ready to play with the music of English.

Next, I tell them that I want to tune their ears and get
them thinking about rhythms. To do this, I teach them
what I call “Pam’s Eights.” We clap in cycles of eight
beats, and on each succeeding cycle we emphasize the
next beat. That means there is one loud beat in each set
of eight, like this:

one, two, three, four, five, six, seven, eight
one, two, three, four, five, six, seven, eight
one, two, three, four, five, six, seven, eight
one, two, three, four, five, six, seven, eight
one, two, three, four, five, six, seven, eight
one, two, three, four, five, six, seven, eight
one, two, three, four, five, six, seven, eight
one, two, three, four, five, six, seven, eight

I set a slow tempo the first time to make sure every-
one understands what is expected of them and to let
them settle into a rhythmic frame of mind. Then, I run
the pattern several times until they can make the tran-

sition-eight, one-easily. Then I speed up the tempo.
This makes a good warm-up pattern and it lets the lazy
students know that I intend to pursue this path for awhile,
and that it will be obvious if they don’t participate.

Next I teach them “Keith’s Three-Five-Seven-Nines.”
In this pattern, new moves are added to old ones as the
numbers get bigger. It would be a lot easier to show you
than to describe, so-picture this: One (downbeat) is
always a clap. Two is the right hand (always the right
side first) hitting the chest (gently, please). Three  is the
left hand hitting the chest (at collar bone height). When
you put the actions for one, two, and three all together,
a three  becomes a clap, right chest, left chest. Got it?

Four is the right hand slapping the front of the upper
right leg. Five is the left hand slapping the front of the
upper left leg. That means a five  becomes a clap, right chest,
left chest, right front leg left front leg. Okay so far?

Six is the right hand slapping the side of the right leg.
Seven is the left hand slapping the side of the left leg.
So-a seven becomes a clap, right chest, left chest, right
front leg, left front leg, right side leg, left side leg. Yeah!
You have it! Now, one more cycle addition.

Eight is stomp right foot and nine is stomp left foot.
That means a nine becomes a clap, right chest, left chest,
right front leg, left front leg, right side leg, left side leg,
right foot, left foot. That’s right! Now swing it! Good for
you! You’re doing Body Music!

I teach them threes, fives, and maybe sevens and by
then they are ready to stand up. When they have
learned nines I make patterns of numbers and ask them
to do the sequences. For example, “Do a three-five-
seven-nine.” “Do a three-five-three.” “Give me a three-
five-three-seven-three-nine.” “Can you do a nine-three-
seven-five?” This section can extend until you sense that
the students realize they can really do it and are having
fun. Their concentration should be really focused; they
aren’t thinking about their “poor English” at all. Then
you’re ready to move on.

Still using Keith’s exercise, I work on their ability to
concentrate on their own production of a rhythm regard-
less of what others are doing. I divide the students into
two groups and, starting at the same time, have one
group do threes while the other group does fives. Then I
switch thegroups. When they can  do that without losing
their concentration (which usually doesn’t take long) I
ask them to listen for the beat when the two groups come
back to one at  the same time. That usually takeslonger for
them to hear. If they have trouble hearing it, I ask them
to turn and watch the other  group‘s hands so they can see
when both groups clap at the same time. When they can
hear that, 1 make three groups and have them do threes,
fives and  sevens, switching the numbers among the groups.
Then I make four groups and have them do threes, fives,
sevens, and nines. I wait to add a new group until I can
hear a clean, distinct beat since all groups should be
exactly together even though they have different num-
bers of beats in their rhythms. The students have really
conquered this phase when they can see or hear all four
groups coming back to one at the same time!
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When they can do that, I ask them to make a circle
somehow around the desks or tables so they can move
as well as make the rhythm. Then I go back to threes and
fives only and I ask every other student in the circle to
do threes. The students in between will do fives. This
time, though, between their last beat and one (three and
one or five and one) they should make a one-quarter
turn. This means that on the fourth cycle of their threes
or fives, they should be facing the center of the circle
again. After we’ve practiced the turns so they know
when to pivot (and to make it challenging and funny)
I have the threes pivot to the right and the fives to the left.
This inevitably brings back some mistakes until their
concentration increases again. When they can do threes
and fives I add sevens, and possibly nines.

I let them work with the pivots until either (a) they
can do it rather consistently or (b) they begin to get
frustrated. Then  I begin to bring the voice back into
action. I want to keep their attention on their body
action and the rhythm, so I use nonsense syllables at
first. I let the students continue to stand in the circle, but
drop the pivoting and substitute the voice. Going back
to threes and fives only, I have the threes say ho on the
second and third beat so it sounds like (clap-ho-ho; clap-
ho-ho). Then I ask the fives to say hey! when they clap on
one. Their pattern sounds like: (Hey-slap-slap-slap-slap;
hey-slap-slap-slap-slap). When they put the two groups
together you hear (the first time) Hey-ho-ho. This is
guaranteed to bring laughter and they won‘t think
much at all about saying anything except whether they
get lost or are on the beat. Their primary attention will
be on their movement. As quickly as I can, I add sevens
saying he on four and five (clap-slap-slap-he-he; clap-
slap-slap-he-he) and nine saying ha on six and seven; that
is, (clap-slap-slap-ha-ha-stomp-stomp). That means
that on the first round you would listen for (hey-ho-ho-
he-he-ha-ha). There are lots of giggles and starting over,
but if I’m lucky I start to see facial expressions and
group “fights” to see who can say their sounds the
loudest. I usually leave the students in the circle for all
of this, but if they are having difficulty, I break the
groups into sections like a choir, so everyone is stand-
ing by people who are doing and saying the same thing.

The next step is to substitute real English words for the
sounds we’ve been using. I always have some phrases
worked out in advance because this section needs to
move along quickly or the students will stop focusing on
their movement and start watching themselves speak
English. I’ll use my phrases as examples here, but feel
free to substitute your own for your students since only
you know what will be meaningful to them. With every-
one doing threes, I have them say Excuse me,. . . If you are
maintaining three even beats at a moderate tempo, you
will fall into an inflection pattern equal to Excuse me, do
you have any __? The students will mimic the rhythm of
the words easily-after all, they are keeping the beat
themselves. But, they tend to sound like robots--they
have flat intonation-so I point this out to them, imitate
their sound production and use my hand to draw “hills

and valleys” in the air in front of me as I say the phrase.
Then they can “see” the higher pitch I use on the second
syllable, i.e. excuse me... Then I ask them to add pitch to
their rhythm and imitate my way of saying it. That means
they are still doing the body music but have overlaid the
speaking, so they do think about how they are saying the
words, but in relation to what they are doing with their
body, not in relation to speaking correct English.

When the students can reproduce the phrase fairly
musically at a reasonably fast tempo, I change every-
one to fives. The phrase I use here is a very friendly-
sounding, Please tell me your name! Once they have
coordinated their speaking with their body movements,
I work on the intonation and speed. The “hills and
valleys” for this are:

Please
me.

me a
tell your n

If I want to keep working with fives I might change to
the phrase, “Who will I marry?” (That’s a great one for
young salarymen and high schoolers!) By hearing more
than one phrase with the same rhythm pattern, the
students begin to realize that English does have its own
music: I didn’t just manipulate the first phrase to suit
my classroom purpose.

The phrase for sevens which I use is: I’d like to ask you
something. . . The “hills and valleys” are like a long roller
coaster hill: u-u-up to ask and back d-o-own again. An
alternative phrase is He is my fiend and my pal. In this
one, he and friend are on the hills and the other words
in the valleys with pal at the very bottom.

For nines I have them say, What did you say wken he
asked you that? (This is long enough that I often write it
out on the board so they can read it.) They have trouble
remembering the pronouns without seeing the ques-
tion because they can’t picture a plausible event or the
relationship of the two people. I always ask high
schoolers to imagine that Mr. Cute has asked Ms.
Personality to a movie and we want to find out if she is
going with him. It takes them two or three repetitions
to speak the sentence as smoothly as they can make the
Body Music, but when they have that coordinated the
students do begin to concentrate on what they are
really saying and confusion drops from their faces
when they can picture the you and he involved. For this
sentence, the big hills are on you and asked, small hills on
what  and that, and everything else is in the valleys. An
alternative nine-beat sentence is, Be careful, that driver
will hit you! This intonation pattern is a real roller
coaster ride. The hills are on care, dri-, and kit. The rest
of the words and syllables are in the valleys.

At this point I wander around the room and pick up
various textbooks the students have from other classes.
I open a book and choose a short sentence at random
and read it out loud. I ask them to tell me how many
beats the sentence has. If they are not sure, I read it
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again, trying to keep the intonation and tempo exactly
the same as before. I invite them to try it themselves with
body music. When they slow it down, stop and start, and
use their bodies, they can find the number of beats. (And
at some point during this section, we discover fours and
sixes and eights, too.) Then, with a little practice, they
begin to tell me how many beats without having to
experiment with each phrase by themselves.

When their ears hear the beats smoothly I invite them
to make up phrases. I start with th r e e s  and work up to
nines and take several suggestions for each. Some of the
phrases they suggest don’t have the number of beats they
think they have, but that’s okay. Other students hear the
correct number or they discover their own mistakes and
correct themselves, so I reinforce their efforts by keeping
the focus on “good ear training.” For example, I say,
“Good for you! You could hear the difference!” (This
kind of positive reinforcement is a Western habit, I think;
I don’t hear Japanese teachers praising students for
trying but getting the wrong answer. For that reason, I try
to praise experimentation and volunteering-whether
the answer is correct or not-and the Body Music unit
offers lots of opportunities to do so.)

When the students have tried a number of student-
generated phrases and sentences, I move them on to the
last section of this unit. I go back to Pam’s Eights which
emphasizes different beats, and I show students how
meanings shift when we say exactly the same sentence
but emphasize different beats. First, I write the sen-
tence I don’t want to eat this pizza! on the board. Then we
clap Pam’s Eights at a moderate tempo while reading
the sentence eight times, moving the emphasized word
or syllable down the sentence. That sounds like:

I don’t want to eat this pizza!
I don’t want to eat this pizza!
I don’t want to eat  this pizza!
I don’t want to eat this pizza!
I don’t want to eat this pizza!
I don’t want to eat this pizza!
I don’t want to eat this pizza!
I don’t want to eat this pizza!

At this point I go back through and give a bit of
context to each one by interpreting the implied mean-
ing. To I don‘t -I add, You might, maybe, but not me! To
don't I add, I told you that before! To I don't want--I add,
I want a hamburger! I don‘t want to -- is not a natural
pattern of emphasis so I tell the students this. I further
explain that the beat could fall on four in another
sentence, but the words in this one don’t make it viable.
Then to I don’t want to eat -I add, I just want to smell it.
To I don’t want to eat this --I add, -but I will eat a
mushroom and tuna one. I change I don’t want to eat this
piz-- to I don’t want to eat this pizza! and say it with
gestures and a Mafioso tone of voice like I don‘t wanna
have to get tough with ya, buddy! Then I point out that
there may be more than one stressed beat in a phrase
just as there was often more than one hill between the
valleys. Then to I don’t want to eat this piz za! I add, I’m full!

In this way I show the students why I can‘t always
tell them exactly what a printed sentence means when
they ask for an explanation. I have shown them that not
only do most words have more than one dictionary
meaning, but the context, which is expressed more
completely with the voice than with the pen, influences
the meaning of the whole sentence. I tell them that
when I am silently reading something in English I
“hear” it in my mind. I don’t just understand the
meanings of the content word by word by word, I hear
ups and downs, highs and lows, fasts and slows, sounds
and silences-if the material is well-written. Poorly-
written material is hard to “hear.” To show them that
they already know what I’m talking about, I ask them
if they have ever “heard“ haiku or tanka when they read
it.

With or without the sidetrack into philosophy of
language, I am ready to give the students several other
eight-beat sentences to play with. The second one I use
is, If you love me, I will love you. We run through the cycle
of eight two times. The first time is  practice. The second
time I speed up the tempo and I ask them to listen to
each one carefully when they are saying it because I am
going to ask a question afterward. They repeat the
cycle, then I ask them which emphasized beats felt
natural to them. With a little discussion they can usu-
ally sort out the most natural patterns from those
possible. At that point I can put one or two other
sentences on the board (usually one is enough) and
without my saying it aloud at all, they can tell me which
beats can be emphasized. They may use the Body
Music patterns to find the acceptable emphases, but
that’s okay. Through all of this they haven’t given a
thought to the fact that they are speaking English even
though I have increased my expectations of intonation,
emphasis, and rate throughout this whole sequence.
Two other sentences which I have used for this final
stage are, Will you take this paper to her? and Will he take
you to the movie? If I think the group can do it, I invite
them to bring back to the next class a sentence that has
two or more meanings or nuances and see if the other
students can find which beats can be emphasized.

This is the end of the Body Music unit but only the
beginning of its usefulness. I move the group right into
a language production activity and ask them to use
these musical principles in it.  For example, I might ask
high school students to bring small stuffed animals or
dolls from home. Then in small groups they can plan a
short puppet play for the rest of the class. I invite them
to do interesting things with their voices (as an actor or
actress would) so they can make as much “music” as
possible. This kind of simple activity can spin off into
more difficult or more precise language contexts and
applications, but no matter where curriculum leads
me, I can always refer back to the musical elements they
have discovered or interrupt a later activity to use a bit
of Body Music.

Sometimes students need to m-attune their ears to the
musical elements of English. At that point I decide if they
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need to listen "musically" to my spoken Englis or if they
need to go back to the rhythms again to coordinate sound
with beat. Other times, the students begin to exert too
much effort in speaking so I find a way to use Body
Music to reintroduce a playful mood and take their
minds off the hard work English represents to them. In
both ways, Body Music is a creative way to build student
confidence in their ability to realistically produce the
sounds of their second language.

Debate  i n  t h e  J a p a n e s e  E F L
Classroom

by Paul Gruba

To be successful, debate should be taught to EFL stu-
dents in the context of argumentation. Lessons should
first present various forms of argumentation through a
series of readings, followed by writing assignments, and
finally introduce argumentation in the oral form of debate.

To best prepare the students, introduce notions of
“rules of argumentation” from both Japanese and
Western cultures. Brainstorm a compare/contrast list
with the students, first having them discuss it in small
groups and then as a whole class. Include such ques-
tions as: How do you disagree in Japanese? In English?
When is it acceptable to disagree? Is argumentation
different from simple disagreement? How? (Argumen-
tation is more formal.) What are some of the “rules for
arguments”? The use of a list like this is also a way to gauge
your students’ levels, both linguistic and emotional.

Having introduced the concept of argumentation
through a series of readings, then writings, turn to the
debating assignment. The assignment consists of five
parts: deciding on a debate topic, conducting research,
writing, practicing, and finally, debating the topic.
Allow adequate time for the students to complete all
these phases-approximately 8 to 10 hours of class. To
avoid confusion and reduce anxiety, introduce each
part of the assignment as it is needed, after giving a
brief overview. Here are the five points:

Deciding on a Topic of Debate
It is best to brainstorm topics of debate with the class

as a whole and to generate as many topics as possible.
The number of topics will be limited by the size of the
class; you will need teams of three to debate each side
of a topic, pro and con. Thus, think in terms of six
students for each topic. Make sure that topics are
clearly controversial-nothing vague here! Reject any
topics that are lukewarm: insist on controversy! Hav-
ing decided the topics, write the “pro”statement for
one side and the “con“ side for the other clearly on the
board. For example:

We think equal pay for equal work should be a
legal and guaranteed right of every woman in this

country.
We think equal pay should be neither a legal nor a
guaranteed right of every woman in this country.

These written statements will serve as the opening
statements for each side in the actual debate.

Research
To fully prepare the students, have them do research

on the topic that they have agreed to debate. (Which
sounds better: “I think a lot of women get low pay,” or
“According to the September 7, 1992  issue of the Daily
Yomiuri, approximately 50% of women in this country do
not receive the same pay as men for the same work”?) In
short, research on the facts provides ammunition for any
form of argumentation. Otherwise, to defend any idea
formally without backing is to play the fool. This phase
will also help the students crystallize their ideas.

Writing
Point out the differences between written and oral

forms of argumentation. (Writing tends to be more
controlled, for example.) Then show what the two
forms have in common: an introduction that intro-
duces the main points, a body of three to five main
points that include support, and a conclusion that
summarizes the points and appeals to a larger audience
or to a “higher good”; for example, “...if we do this, the
Earth will indeed be a healthier place to raise children.”
Having the students write out an argument will not
only teach them valuable writing skills; it will also force
them to get organized. Have them turn in a copy to you
the day of the debate and let them keep a copy to use as
notes when actually debating.

Practice
Yes, practice makes perfect. The lesson before the

actual debate, let them practice with teammates. En-
courage the teammates to make critical suggestions to
each other. (You may have to introduce what you are
looking for-your own criteria for judgment-so that
they know what they will be evaluated on.) Let them
practice timing, projecting their voices, organizing
their notes on small cards and correct posture.

Debate
Finally, the debate. By this time, the students should

have a pretty good idea of what to expect if you have
prepared well. In one of your brainstorming sessions
with students, you should ask them what it means to
“win” a debate. Again, are there differences between
cultures? Let the students think of a list of points on
how we judge winners in arguments. For example,
categories here could include preparation, organiza-
tion, degree of convincing, ideas and, if you like, voice
projection. Think in terms of how you as a teacher
evaluate compositions. Limit the list to four or five
categories, make up a point scale of one to five and
provide copies for all those who will not be participat-
ing in the debate to judge their colleagues on. Non-
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participants should be encouraged to listen closely to
the others’ debate for both listening skill practice and
practice in evaluation. At the end of the debate, you can
total the scores given to you from students in order to
declare the winning team.

Other useful points:

1)

2)

3)

4)

5)

6)

7)

8)

Have the debaters sit face to face across from each
other.

Each member of the three-member team should
have a specific role; one to present the introduc-
tion, one to provide the body and one to give the
conclusion.

Time each presentation and allow no excesses: two
minutes for the opening argument, three minutes
for the body and two minutes for the conclusion on
each side. Four minutes will be allowed at the end
of the debate for open discussion.

Flip a coin to determine which side will begin the
debate.

Allow two minutes for side A’s introduction, stop
the student and then allow a two-minute introduc-
tion for side B. Continue back and forth like this
until each team member from each side has for-
mally presented their points. Allow no discussion
until the open discussion at the end.

Remember to be fair and strict; that is, don‘t allow
one student to talk for two minutes and another for
two and a half. You’ll lose a lot of respect from
students and the outcome may be distorted. Tell a
student to stop, and be clear that you will enforce
it. Make this clear before the day of the debate!

Announce the winners from tallying the non-par-
ticipants’ score cards as soon as possible after the
debate. Keep the score cards so that you can look
them over after class to get a good idea of where
weaknesses lie.

Some advice: Don’t allow students’ emotions to
“get out of hand.” Prevent this by insuring they
know the presentation is to be formal and that they
know “the rules” of argumentation. Remind them
of the brainstorming session at the beginning of
this assignment. If one student becomes particu-
larly upset, take the student outside of the room so
as to remove the “object of conflict.” Post-debate
group discussion may be necessary to get students
back on an equilibrium. (Some topics are quite
emotional!)

If you and the students have prepared well for the
debates, the exercise should be very successful. I’ve
seen many shy students blossom and become court-
room lawyers during a good debate. Best of luck!

Results of November, 1992
National Officer Elections

In November, 1992, four national officers were elected.
Out of a total of 535 ballots cast, David McMurray was
elected Vice-President with 374 votes; Barry OSullivan
conceded with 118 votes. Jane Hoelker was elected
Program Chair with 517 votes. Richard Uehara was
elected Recording Secretary with 514 votes and Masaki
Oda was elected Public Relations Chair with 515 votes.

JET Program Objectives
by Kevin Staff

The interview with Robert Juppe @ in the October, 1992,
edition of The Language Teacher was one of the more
revealing insights on the JET program I have read. It
seemed at times, however, than as an employee of the
Ministry of Education, he wasn’t completely free to say
what I think most foreign teachers feel.

Mr. Juppe @ is right. “Internationalization” means
“humanization“: the right of a non-Japanese to ask an
intelligible question in the local language and receive
an answer in the local language, without a lot of whoop-
ing and gagging noises and a giggle as he walks away.
It means the right to appear in public without becom-
ing the instant butt of a hundred unfunny jokes. It
means hope for the day that being a non-Japanese no
longer makes one an instant authority on things inter-
national, or an instant friend for those wishing to
outrage their parents, “brush up” on English, or show
off a foreigner like a performing pet.

Until the Ministry of Education and the public at
large come to terms with these unpleasant facts, AETs
will continue to be sought after for their exposure/
entertainment value much more than for their educa-
tional value, and the exposure will do little more than
reinforce the narrow-minded but universal notion that
a foreigner living in Japan just can’t be doing anything
of importance.

The prevailing lack of seriousness with which we are
regarded reveals much more about Japanese society
than most Japanese would like the world to know, and
that is the real problem. Meanwhile, non-Japanese
who neither juggle nor tap dance will continue to feel
frustrated, especially if they haven’t yet given up on
trying to do their jobs well. Certainly though, no one is
arguing that the program has done any harm, and I
hope the optimistic note on which the interview closes
will be justified by future developments.
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Deutsch Oder Was!? eine Einfuehrung ins
Fremdsprachenlernen. I. Marui and R. Reinelt.
Matsuyama: Sofu-sya Verlag, 1990. Pp. 44 . ¥1,030.

Professors Marui and Reinelt have produced an interest-
ing first-year college-level German as a Foreign Lan-
guage text. Deutsch Oder Was!? is almost unique among
foreign language pedagogical materials printed in this
country, and among non-EFL materials printed else-
where, I might add, in that it is neither structure based
nor intended to be taught yaku-doku (grammar/transla-
tion) fashion. If only for this reason it merits the attention
of serious foreign language educators in this country.

Deutsch Oder Was!? starts out with well known words
of German origin, “Volkswagen,” “Bier,” “Beethoven.”
The emphasis is on the familiar. It then goes through
names, numbers, family, and self introductions, all with
an emphasis on the easy, the everyday, the personal.
Sentences are short, graphics are clear, meanings impor-
tant. And all of this before any formal grammar (Unit IV)
is introduced. It is obvious throughout the 11 units that
make up the book that the authors want the students to
have fun and success with the book and with the lan-
guage. Most textbooks seem bent  on reinforcing the idea
that German is hard. Deutsch Oder Was!? wants to show
that it is interesting and possible.

The typical "College German" textbook published in
this country has two authors, a local Japanese univer-
sityprofessor and an unknown native German speaker,
and features semi-short (two to five page) simplified
passages dealing with history, culture, literature or
travel, reading comprehension questions, written gram-
mar exercises, and bilingual notes in the form of an
appendix. Deutsch Oder Was!? also has two authors,
both local college professors. The similarity, however,
ends there. The text is a practical/functional activities
book more than anything else. Students have to draw
(right in the text), perform skits, make up skits, and do
interviews, introductions, and presentations. Virtually
all the activities lead back to the individual student:
what do you think, what is your experience, what does
your house look like, what did you see, what did you
do over vacation, what kind of a Japanese are you?
These kinds of activities are becoming more and more
common in EFL texts, but are almost unknown in the
Japanese “second” foreign language field (German,
French, Spanish, Chinese, etc.).

Marui and Reinelt also treat grammar and the sound
system in a unique way. They emphasize the latter but
pretty much exclude the former. Units IV and VII are
grammatical units, but they are the only ones in the
book. Grammar is apparently introduced to facilitate
the activities, the main thrust of the work. Since lan-
guage cannot function without grammar, needed in-
ductive and deductive grammatical presentations are
made, but not as an end in themselves. This is quite
different from the usual “master the basic-grammar
first” thinking so predominant in Japanese foreign
language education.

Ditto for the sound system. When it is included at all
in most texts, it is presented in a formal way, with
phonetic symbols, and “place the accent on the correct
syllable” type exercises. In Marui and Reinelt the em-
phasis is rhythm, melody, and fast, naturalistic speech.
The only symbols are musical ones, and ‘katakana
German” is most strongly discouraged. This is another
welcome change.

Again contrary to expectations, Deutsch Oder Was!?
comes with an excellent tape (compiled by K.
Uwagawa). Like the text itself, the tape is also fairly
unique. For one thing, almost all of the material is
repeated twice, by different speakers whose intonation
indicates slightly different situations. The accompany-
ing music and sound affects are also well suited and fun
to listen to. In addition, almost everything in the text-
book proper is also to be found on the tapes. A word of
caution, however, is perhaps in order. The tape is
entirely in German and therefore a bit difficult for total
beginners to use as self study material. My wife, for
example, couldn’t figure it out at all. Teacher’s notes, a
definite must for this kind of text, given the lack of true
teacher training in Japanese foreign language educa-
tion, are available from Praxis, an official publication
from the German Teachers’ Association here in Japan.
A complete and detailed teacher’s edition to the work,
however, might even be more useful.

Testing, of course, is another very important part of
a total educational program. Since reliance on instruc-
tor made exams might not reflect the basic philosophy
and thrust of the text, co-author Reinelt has prepared
exams to accompany the book. These are available at no
cost to instructors using the work. Simply write Profes-
sor Reinelt. The present reviewer has not, however,
had the opportunity to personally examine these tests
and so one can only hope that they are up to the quality
of the rest of the program.

In conclusion, I for one find Marui and Reinelt’s
Deutsch Oder Was!? an interesting, entertaining, and
highly admirable “introduction to foreign language
learning” with German (which happens to be my En-
glish translation of the subtitle).  It  is a shame that no
major Japanese publishing house would touch the
material .  Apparently  anything radically new and dif-
ferent has a hard time making it in this conservative
educational marketplace. And that might be the high-
est praise of all; if the “profits are more important than
education” boys don’t want it, it must really be good.

Reviewed by Michael ‘Rube’ Redfield

Meaning Making: Directed Reading & Thinking
Activities for Second Language Students. Carol Dixon
and Denise Nessel. Englewood Cliffs: Alemany  Press/
Prentice Hall Regents, 1992. Pp. 121. ¥4,100.

This text is a practical guide for teachers looking for
more information about how to teach reading as a
thinking process. The bulk of the book provides infor-
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mation about an approach to reading developed by
Stauffer (1969, 1975),  Davidson and Wilkerson (1988)
and the authors (1983) known as Directed Reading and
Thinking Activities (DRTA).

In the first chapter Dixon and Nessel describe their
rationale for  using the DRTA approach and consider what
it takes to construct meaning. They posit that meaning-
making can be best viewed as an active process in which
readers formulate hypotheses about a topic rather than
passively receive it. The capacity of an L2 student to create
meaning from a text is, they point out, influenced not only
by the text itself, but also by the role a teacher assume s in
class and the classroom environment itself.

The authors’ approach to narrative texts, which consists
of successive stages of predicting, reading, and rethinking,
is described in the second chapter. After a teacher primes
students with thought-provoking questions, students make
conjectures  about the material they are about to encounter.
A portion of the text is then examined. After this students
revise and discuss their predictions based on the informa-
tion they have been exposed to.

In the next two chapters a wide range of materials com-
patible with the DRTA approach is considered. The au-
thors demonstrate how picture books, poetry, academic
texts, and even television programs can be gainfully
adapted to this approach. Although concrete, contextu-
ally embedded material is easiest for most ESL students
to work with, virtually any material is amenable to
DRTA. The use of key words and anticipation guides is
discussed in this section.

The fifth chapter illustrates how reading activities can
be integrated with other language skills. Practical ideas
about how to extend literary experiences through writ-
ing, listening, and speaking, and suggestions to help
learners gain “ownership” of their ideas are provided.

The final chapter addresses a host of practical inquir-
ies, such as the use of DRTA with large classes, basal
readers, and cooperative groups.

The book as a whole presents much useful informa-
tion for those who teach reading in a content-based,
learner centered context. However, two issues merit
comment. First, no indication as to how Japanese EFL
students might respond to the authors’ approach is
offered. All examples are from an American ESL con-
text. Second, I felt unsure as to whether to view the
book as an exposition of directed reading approaches
in general or more narrowly as a description of the
authors’ favored approach to reading instruction. At
times this text seems like a sales pitch for DRTA rather
than a balanced discussion of the processes involved in
making meaning.

Despite these points, Meaning Making is an insight-
ful, easy to read text which describes one approach to
reading instruction which is worth considering.

Reviewed by Timothy Newfields
Tokai University
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Reading for Meaning: An Integrated Approach to
Language Learning. Janet K. Swaffer, Katherine M.
Arens and Heidi Byrnes. Englewood, New Jersey:
Prentice Hall Regents, 1991. Pp. 264.

Reading for Meaning argues that students must read and
hear about verbally created worlds. “Readers compre-
hend a text when they construct a mental representa-
tion for incoming pieces of verbal information” (p.  22) .
The authors, to focus on the shift from “reading prac-
tice to reading for content” fp.  54),  discuss the teaching
of interactive reading, the cognitive sequences that are
assigned to reader processes and the reader attention
that-should be made by the teacher and materials at
various points in the reading process.

The text, divided into an  introduction, twelvechapters
and a conclusion, includes an extensive bibliography
and explanatory notes in most of the chapters. The first
chapter discusses a new methodology in language learn-
ing, an authentic input/language creation paradigm,
which includes language created by the speaker as well
as language which is normed  by the speech community.
Language is viewed as a creative process within a social
context. Subsequent  chapters deal with the problems of
the implementation of the new paradigm, practical dif-
ferences between language learning and reading strate-
gies, and a procedural model for integrative reading.

The chapter entitled “Text Readability and Con-
tent Orientation” has sample reading inventories
for literature and science, helpful for actually
designing a content-based curriculum. The final
chapter, “Conceptual Competence and the L2
Curriculum,” reiterates the case for the “applica-
tion of factual knowledge” (p. 233) which reap-
pears throughout the book. The authors try to
Integrate reading comprehension and the appli-
cation of such comprehension in second language
instruction. They advocate extensive reading in
the intermediate and advanced EFL classrooms.

I feel that this text presents a thorough and innova-
tive treatment of reading skills methodology for the
EFL curriculum.

Reviewed by Maidy Lee Kiji
Konan Women’s University

Is This Going to Be on the Test? Randall E. Majors.
Scottsdale, AZ: Gorsuch Scarisbrick, 1992. Pp. 250.

“Welcome to THE FRESHMAN SEMINAR,. . . an intro-
ductory ‘survival skills’ course” (p.  1(, taught by Pro-
fessor Randall E. Majors at California State University,

February 1993



for a program that works!

Student Book Leve ls  1-6
Ten units  each focus on one main  topic.  Two-page
lessons coordinate  with  Teacher’s Manual mateials.

273 7ll/tdSF/T?.9--\  w\ $!tEwzB  L-c,
~*f3%ElSE, B*%EY2zr‘~CfO

Workbook Levels l-6
Addltronal  exercises  p lus  Eva lua t ion  page fo r  each  un i t .

X~F1--73/i-.  7Y7PfhEzt%\  I1F
~~~~L~:tWlz~iz~l~~~~~~

Teacher%  Manual Levels  1-6
Provides complete lesson plans with  insttuctions  for
presenting each page, positioned  apposite  the
corresponding Student  Book page,  many other  ards.

x3=zL--73/t-.  7‘Y7ul~/\;-3iz\  !iEFm
B~~~~b~~~~~ffB&~~~TL\ga,
8LL\~7T~~?~ff~~~<~~~B.

Song Cassettes Levels  1-6
Each cassette provides  one Emg;osj  song per unit.

1 %%lZ?  Ff$l,  /t(K.1S-tdFf.flb5X’J5ifll/L
XT,  lY7rT-flZthJiX\X~.

For more information contact:

e ScottForesman David  Gray
HarperCollins  Publishers

A Division of HarperColl insPublishers  1-20-1 Saugaku-cho, Chiyoda-ku, Tokyo 101
Phone:  03-3294-8288/3291-6343

( Fax : 03-3294-89284



Hayward. In addition to the book’s title question, there
are "nine  other questions that can save your college
career” (from the subtitle on the cover), and each is the
caption for one of the ten chapters in this text for
students in non-Japanese colleges.

The chapters are laid-out in a lecture format, all the
pages are perforated, and the margins are wide for
taking notes. All begin with a general discussion of the
relevant question, then recommend answers, and con-
clude with the author’s summary. Finally, there are
three, and occasionally four, homework exercises for
students to complete and hand in. These are  presented in
a step-by-step plan, and guide the students through the
process of determining their own answers.

An answer to the title question of Chapter 1, “What
Am I Doing Here?” would seem essential before borach-
ing the remaining nine, which then could be covered in
any order. However, the Study Abroad students in my
college composition class selected questions 3, 1, 4,  and
6 as possibly the most interesting and useful.

Chapter 3, ‘What Do I Have to Do to Get an ‘A’?“
begins with general study guidelines and follows with
specifics on how to be an active reader of texts, using
the SQ3R method, and how to evaluate a lecture and
take notes, using a “T-Note” style. The three home-
work exercises are a review of personal study habits,
practice in highlighting an essay, and critiquing the
lecture  techniques of an instructor.

Chapter 4, “Is This Going to Be on the Test?” offers
general test-taking skills and methods for passing
multiple-choice, true-false, matching, and short-an-
swer question tests. Three end-of-chapter exercises
require the student to analyze a test from a different
class, take a short multiple-choice test, and complete
eight short-answer questions. The author has provided
solid test-taking advice for four common tests:  longer
writing assignments are covered in a separate chapter.

Chapter 6, “Why Does Communicating Have  to Be
so Hard?” shows the student how to analyze a writing
assignment and how to improve basic writing skills.
Next are concrete ideas for writing answers on essay
exams. Since many students are unfamiliar with essay
exam jargon, e.g., “compare/contrast,” “discuss,” “out-
line,” Majors provides a list of common essay test
terms, what they mean, and examples of what informa-
tion should be in the answer. The three exercises re-
quire analyzing a writing assignment for a different
class, writing and then checking an essay against a 7-
pointlist,and preparingandpresentingapublicspeech.

A revised edition of this text might include question
11, ‘Why Do I Have to Take Speech Class?” Only three
of the twenty pages in Chapter 6 covered public speak-
ing, but this is a minor criticism. Overall, Is This Going to
Be on the Test? is a useful college prep guide for EAP and/
or study abroad students and their teachers.

Reviewed by Suzanne Ledeboer
Hiroshima College of Foreign Languages

Japanese Labor Law. Kazuo Sugeno. Translation. Leo
Kanowitz. Seattle: University of Washington Press,
1992. Pp. 714. ¥12,000.

Japanese labor law applies to all workers in Japan,
including teachers. However, many people, foreigners
and Japanese alike, are unaware of the law (Labor and
Economic Affairs Bureau, 1989, p. 3).

To help meet the need for greater awareness, Leo
Kanowitz’s translation of Kazuo Sugeno’s Japanese La-
bor Law is an invaluable contribution. Sugeno, profes-
sor of law at the University of Tokyo and a member of
the Tokyo Labor Relations Board, takes the reader from
the development of labor law in Japan through its
application in hundreds of cases. Sugeno and Kanowitz
do so in a prose that is accessible to any careful reader.

The book is divided into four main parts: legal and
historical background, labor market law, individual
labor relations, and collective labor relations. After
giving the historical background and a brief summary
of the law in his opening chapter, Sugeno shows in the
second chapter how the labor law is grounded in the
Japanese Constitution. Moreover, throughout his text
he shows how particular labor law provisions are
connected to other laws, such as civil law.

The next two chapters deal with the way legal regu-
lation is carried out in Japan and with the particular
areas of concern of the law.

Fully half of this work is taken up with a minute
examination of the labor laws as they relate to individu-
als. Still,  despite its detail and copious footnoting, the
book reads clearly, a credit to author and translator alike.

One frequently misunderstood matter that Sugeno
has cleared up is the question of the length of the labor
contract. Since contracts with longer minimums are
sometimes advertised in the media (Simmons, 1992, p.
53),  some foreigners have the impression that two- and
even three-year contracts must be legal-especially
when immigration authorities approve stays of longer
than one year.

However, as Sugeno notes, “labor contracts.. .  must
not be concluded for a period longer than one year” (p.
138),  unless the longer term is needed “for completion
of a specific project” (p. 389). The purpose is to protect
an employee from being held to an unreasonably long-
term binding relationship.

This is an important point, for under a one-year
agreement, an employer may not normally dismiss a
worker without good cause, and an employee may not
quit unless there is an unavoidable reason (pp. 389-
391, 395410). Violations by either side are subject to
legal remedy.

However, sometimes circumstances make it neces-
sary to end a contract before the period of the contract
is over. In such instances, employers, for example,
must provide either 30 days notice, a month’s sever-
ance pay, or a combination of the two (p. 397). Employ-
ees can give shorter notice, but only if the reason for
quitting is an “unavoidable“ cause; each instance is
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examined on a case-by-case basis (p. 390).
This section of the book goes a long way to clearing

up many murky problems of labor contracts. Other
concerns in this part of the book include safety and
health, equal treatment for men and women, and the
posting of working rules. The final part looks at collec-
tive bargaining, the right of workers to join a union,
having a representative of the workers speak for them,
and so on.

Despite its importance to teachers, the hefty price of
this weighty tome may put some people off buying it,
at least until it comes out in paperback. However,
some university and college libraries may be able to
pick it up.

Still, Kazuo Sugeno’s Japanese Labor Law is indispens-
able to anyone in a management position who works
with foreign teachers or with other employees who can
read English. Having such a book to refer to when
problems or questions arise should save time, money,
and hassle for employer and employee alike.

Reviewed by Monty Vierra
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notice items will be discarded after February 28.

FOR STUDENTS
*Webster, D. & Bailey, D. (1991). Start English with Potamus and

Friends: Lentil’s book: Numbers and animals (picture book, play
book, teacher’s book, tape; preliminary level; American English
for children). London: Macmillan.

*Webster, D. & Bailey, D. (1991). Start English with Potamus and
Friends: Lumpadump’s book: Weather and clothes (picture book,
play book, teacher’s book, tape; consolidation level; American
English for children). London: Macmillan.

*Webster, D. & Bailey, D. (1991). Start English with Potamus and
Friends: Oota’s book: Colors and nature (picture book, play book,
teacher’s book, tape; preliminary level; American English for
children). London: Macmillan.

*Webster, D. &  Bailey, D. (1991). Start English with Potamus and
Friends: Potamus's  book:  People and  their jobs (picture book, play
book, teacher’s book, tape; consolidation level; American
English for children). London: Macmillan.

*Webster, D. & Bailey, D. (1991). Start English with Potamus and
Friends: Smiler’s book: Doctors and dentists (picture book, play
book, teacher’s book, tape; consolidation level; American
English for children). London: Macmillan.

*Webster, D. & Bailey, D. (1991). Start  English with Potamus and
Friends: Wonkey-Donkey’s book: Shopping and food (picture book,
play book, teacher’s book, tape; consolidation level; American
English for children). London: Macmillan.

Brod, S. & Frankel, L. (1992). Crossroads 2 (student’s book;
teacher’s book; 2 tapes). Oxford: Oxford University Press.

Cunningsworth. A. & Ferst, P. (1992). Word Power: strategies for
acquiring English vocabulary (student’s books without/with
answer key for class/self study). London: Macmillan.

Geddes. M.; Sturtridge, G. & Been, S. (1991). Advanced conversa-
tion. London: Macmillan.

Hollet, V. & Baldwin, R. (1992). The Jericho conspiracy (student’s
book; teacher’s book; sample video). Oxford: Oxford University
Press.

Howe, D. (1992). American English today (student’s books 4, 5, 6;
workbooks 4, 5, 6;  teacher’s books 4, 5,  6; two tapes each for 4,
5, 6;  for children). Oxford: Oxford University Press.

McRae, J. (1992). Wordplay (student’s book; teacher’s book; 2
tapes). London: Macmillan.

Nakata, R. & Frazier, K. (1992). Let’s go (student’s book;
workbook; teacher’s book; tape; for children). Oxford: Oxford
University Press.

Oxford advanced learner's dictionary: encyclopedic edition (1992).
Oxford: Oxford University Press.

Oxford learner's Pocket dictionary with  illustrations (1992). Oxford:
Oxford University Press.

Poole, D. (1992). Toy box (student’s activity book; teacher’s book;
tape; for children). Oxford: Oxford University Press.

Rixon, S. (1992). Tiptop 3 (student’s book; workbook; teacher’s
book; 2 tapes; for young learners). London: Macmillan.

Seidl, J. (1992) Grammar one; Grammar two (student’s books;
teacher’s books; for children). Oxford: Oxford University Press.

Seidl, J. & McMordie, W. (1992). Oxford Pocket English idioms.
Oxford: Oxford University Press.

Spratt, M. & Barroso, E. (1991). Words words words (for young
learners). London: Macmillan.

Swan, M. (1992). Oxford Pocket basic English usage. Oxford: Oxford
University Press.

Underwood, M. (1991). American better listening (student's books
1, 2, 3; teacher’s books 1, 2, 3;  three tapes each for 1, 2, 3).
Oxford: Oxford University Press.

Viney, P. & Viney, K. (1992). Grapevine (activity book 3 which
includes teaching notes; sample video). Oxford: Oxford
University Press.

GRADED READERS: to be reviewed in sets as listed.
Macmillan Bookshelf: Elementary level: The bus (book & tape);

Crime stories (book & tape).
Macmillan Bookshelf: Lower intermediate level: Mystery tales

(book & tape); Royal Court Hotel (book  &  tape).
Macmillan Bookshelf: Intermediate level: Have I Passed?  (book &

tape); Tuesday the tenth (book &  tape).
Macmillan bookshelf: Advanced level: False accusation (book &

tape); The Offa trial (book & tape).
Oxford Bookworms: Level 1: The coldest place on earth; Under the

moon.
Oxford Bookworms: Level 3: The Bronte story; Wyatt s hurricane.
Oxford Bookworms: Level 5: Great expectations; Wuthering heights.
Oxford Bookworms: Level 6: Jane Eyre; Night without end.
Oxford Spellbinders: Level 1: The hairy tree man; I can’t see my feet

(both books for children).
Oxford Spellbinders: Level 2: The diamond (for children).

FOR TEACHERS
Bowers, R. & Brumfit, C. feds.) (1991). Applied Linguistics and

English language teaching. Modem English Publications and The
British Council. London: Macmillan.

Hill, D. (ed.) (1992). The state of the art. The British Council 1991
Bologna Conference. London: Macmillan.

Prodromou,  L. (1992). Mixed ability classes. Mep Monographs.
London: Macmillan.
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STUDENT BOOK 96pp 2 CASSETTES (45  minutes  X2)

Introducing
Pair Work
into Your

----i ------------m----e--

Please send me a free inspection copy of TALKING TOGETHER.
Name:
School  Address:

School: Tel:

Please write or fax to: Lingual House-Longman  ELT, Gyokurcen Building, I-13-19 Sekiguchi, Bunkyo-ku, Tokyo 112
I

TeL:  03-3266-0404 Fax: 03-3266-0326 Osaka: Tel: 06-205-6790
1

I
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HIROSHIMA

The R e a d i n g  J o u r n a l
by Sandra Williams

At the December meeting, Sandra Williams explained
a teaching technique she has used with upper-level
classes, the reading journal. The reading journal is a
double-entry notebook in which students fold the pa-
per lengthwise in half. On the left side they write what
is interesting or important about the reading passage;
on the right side they write their comments, including
quehions, feelings, and “confusions.” Such a journal
allows for both content-focused learning and commu-
nicative learning. Williams demonstrated by giving
the audience a choice of reading passages and then
asking them to write journal entries.

Reported by Patricia L. Parker

HOKKAIDO

Managing large Classrooms
by Keith Adams

In October, Keith Adams shared some practical strate-
gies for teachers interested in teaching in large classes
using a learnercentered, interactive approach.

Adams began his presentation by sharing experi-
cnces he had when he first came to Japan. Used to a
culture where students freely talk and volunteer infor-
mation, and frustrated with the text assigned to his
semmongakko class, he searched through a lot of teacher
resource texts to find activities that would be just right
for his class.

Adams advocates training students to function and
feel comfortable in a learnercentered, large class envi-
ronment. He focused on some practical, “how-to” ac-
tivities designed for students such as mime, problem-
solving tasks, listening activities, and concurrent, multi-
activity lessons. In presenting these activities, Adams
stressed the practical ways in which he used the activi-
ties themselves to progressively train students to move
from a relatively teacher-centered to an independent
learning environment.

Reported by Bob Gettings

It’s a Question of Motivation
by Colin Granger

In November, Colin Granger talked about the necessity
of involving and motivating students in the teaching that
goes on in the classroom. In general, clear aims, short
units, consolidation, recycling and anatmosphere where
students have to prove what they learned to the teacher
and to themselves were important features of the best
lessons.

Based on research done in Europe, he pointed out
that the best teachers studied were somehow able to
motivate students to become involved in the lesson.
Students often come to class with a high level of enthu-
siasm. Teachers, on the other hand, tend to begin class
with de-motivating statements such as “Today we are
going to.. . “ or “Open your books to page...” These
statements may lower students’ motivation simply
because they are expected. Teachers need to start class
with activities that capture students’ interest and keep
the motivation level high.

Granger stressed the importance of starting by bring-
ing the class together through problem solving or guess-
ing activities which create a strong common interest. He
suggested beginning with a short quiz on the topic of the
lesson, a drawing on the chalkboard, or guessing games.
This approach wiII  capture students’ attention and they
will be eager  to begin the lesson because they want to find
out if their guesses were right.

Reported by Bob Gettings

KAGOSHIMA

D i a l o g u e  t e c h n i q u e s  T h a t  W o r k
by Robert Habbick

The command was given. “Stand up - find friends -
hold hands.” With these basic commands, Robert
Habbick led the group through several interesting and
fun filled techniques to use in a classroom. All of these
lead to a student controlled class with positive rewards
especially for the group.

First of all it is important to arrange the chairs for the
students in a group situation. In another situation pairs
were made. For drills students also are in a group.

This was an informative meeting which left one with
an old point of view under new make-up. Since Japa-
nese students like group work this fits nicely into the
scene especially since this is student centered and not
teacher controlled.

Reported by A. Barbara O’Donohue

NAGOYA

Bookfair
A record number of attendees turned out for the
December Publishers’ Book fair held at Trident School
of Languages. Kevin Bergman (Longman),  W. Gatton
(Meynard), Barton Armstrong (Heinemann), Steve
Golden (PHR),  Helen Sandiford (Cambridge), and
Antony  Brophy (Oxford) each presented a one-hour
lecture/demonstration. Topics ranged from motiva-
tion to communication all the way to fluency.

After a brief business meeting, the chapter officers
presided at the well-attended (and delicious!) bonenkai.

Reported by Kelly Ann Rambis
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KeyNote is a unique language
course  for beginning students
KeyNote offers a balanced
approach to  developing
speaking  and listening ability
using  a variety of format.
Each set of two units focuses on
an everyday theme and
include

* Conversation Repetition
* Pair  Work
* Listening  Tasks
* Language Skills Practice
* Conversation  Strategies
* Quizzes and Games
* Group Interaction Activities
The stimulating  blend of
activities  encourages students
to become  involved in
classroom learning  and helps
them develop and integrate
listening  and speaking skills

ct
LlNGUAL  HOUSE

A division of

LONGMAN  ELT

*Student Book 96pp *3 Cassettes (4.5 minutes x 3) *Teacher’s Manual 64pp

MICHAEL ROST ANNE McGANNON

Please send me a free inspection  copy of KeyNote.
Name: ___ . ~~.
School: Te l :-~---.-.
School Address:  ~

Please wnte or tax to: Lingual House-Longman  ELT
Gyokuroen Building, 1-13-19 Sekiguchi. Bunkyo-ku, Tokyo 112
Tel: 03-3266-0404  Fax: 01-3266-0326 Osaka: Tel: 06-205-6790



TOKUSHIMA

Suggestopedia
by Setsuki Iki

At the October meeting, Setsuki Iki spoke in Japanese
about Suggestopedia. Many psychologists believe that
we use only a small portion of our brain’s capacity;
Suggestology seeks methods of bypassing the barriers
which prevent us from learning as effectively as we
could. We can develop our mental faculties through
reorganizing the learning process. Iki introduced the
method to the members and showed videos of the
method in use.

Reported by Susan Tennant

Teaching English Pronunciation
by Shigeo Imamura

At the September meeting, Shigeo Imamura delivered
a lecture on teaching English pronunciation. In his
opinion, learners should strive for native-like English
pronunciation in order for there to be as little interfer-
ence as possible for the listener. He discussed ways of
teaching the sounds, intonation, rhythm and liaisons of
spoken English and stressed the importance of recep-
tion before production. As an experienced teacher of
pronunciation, he had many practical and useful sug-
gestions as to how to teach pronunciation effectively.

Reported by Susan Tennant

/ \

Special Issue on Classroom Ori-
ented Research (February, 1994)

Working titles and abstracts are

due by April 30, 1993. Contact
Dale T. Griffee, #601 Koruteju,

1452 Oazasuna, Omiya, Saitama,

330. tel/fax  (048) 688-2446 (h).

Correction
JALT Kobe Spring Conference ‘93 will be held on May 8-
9, 1993, not May 9-10, as was previously reported in the
December issue of The Language Teacher.

CCTS 1993  D r .  D e a n  Barnlund
Memorial Seminars in Intercultural

Communication
by Dr. Sheila Ramsey, Dr. Milton Bennet,  Dr. Janet

Bennet  and Diane Hofner
Tokyo/Kyoto,  February and March 1993

Dr. Dean C. Barnlund, professorof Communication Theory,
and Interpersonal and Intercultural Communication at San
Francisco State University and a regular guest speaker for
CCTS, died last July in San Francisco. Dr. Barnlund  had
visited Japan every year since 1987 and contributed his
time and invaluable resources for those who attended his
seminars. The CCTS spring seminars will be named Dr.
Barnlund  Memorial Seminar to commemorate his great
contribution to the field of intercultural communication.

Our guest speakers for spring 1993 will be Dr. Sheila
Ramsey, Independent Intercultural Consultant, Califor-
nia; Diane Hofner, Director, Nipporica Associates, Den-
ver, Colorado; and Drs. Milton and Janet Bennet, Co-
Directors of Intercultural Communication Institute, Port-
land, Oregon.

“Intercultural Training for Multicultural Teams”
Feb. 27 & 28 (Sat. &  Sun.). Tokyo

by Dr. Sheila Ramsey and Diane Hofner

“Methodologies for Intercultural Training
and Teaching”

March 6 &  7 (Sat. &  Sun.). Tokyo
March 15 & 16 (Mon. &  Tue.). Kyoto

by Dr. Sheila Ramsey

“Teaching Intercultural Communication”
March 27 & 28 (Sat. & Sun.). Tokyo

by Drs. Milton Bennet  and Janet Bennet

Locations: Tokyo (Kokusai Bunka  Kaikan)
Kyoto (Doshisha Niijima Kaikan)

Time: 9:30a.m. - 6:00p.m.
Two-day Seminar Fee: ¥39,000
(Each seminar approximately 25 people)

For further information, please call or write to: S. Araki
Cross-Cultural Training Services (CCTS), 1231-4-402

Research Grants

JALT offers grants for research in language teaching.
For details, contact the Central Office.
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YOU DON’T HAVE TO SELL YOUR CAR TO AFFORD

QUALITY VIDEO!

Prentice Hall Regents and ABC News present

The ABC News Video Library

NEW!!!. . .

FOCUS ON FOCUS ON
BUSINESS THE ENVIRONMENT

Authentic, broadcast quality video! !

VIDEO: Each 2 hour video features 12 short segments from
current ABC News programs like Prime Time Live,
World News Tonight and 20/20.

COMPONENTS: Accompanying task-based student
book and instructor’s manual with
answer keys and complete transcripts.

PRICE: video- ¥10,500 student book- ¥2,700 IM- ¥700
special video package (all components) ¥12,900 !!

sample video available upon request

Prentice Hall Regents of Japan
Jochi Kojimachi Bldg, 3F,  6-l-25 Kojimachi, Chiyoda-ku, Tokyo 102
Tel: 03-3238-  1050 Fax: 03-3237-1460
A Paramount Communications Company



N-SIGs  at JALT 92

Through our energetic contributions, we were happy to
help make JALT92 the best language conference yet held
here in Japan. No amount of praise would be too much
to show our appreciation to everyone who volunteered.

In addition to colloquia, roundtables, workshops
and presentations that the NSIGs  were responsible for
arranging, our groups were busy networking and dis-
playing via the efficiently run hospitality rooms, as
well as attending all  major administrative sessions to
make our growing significance evident to everyone at
the conference. Lively dialog on our future role in
JALT’s overall organization continued, and we are
very grateful to JALT’s general membership who
showed support in our quest to secure representation
in JALT’s decision-making process.

While this year’s conference has only just finished,
the next, or at least the planning for it, has already
begun. JALT’s N-SIG members are urged to think how
they can volunteer to prepare for and help with JALT
93 in Omiya this October. Detailed reports of N-SIG
related presentations from JALT 92 will appear both in
N-SIG newsletters and The Language  Teacher, along
with plans for 1993, including sponsored presenta-
tions and business meetings.

Membership Reminder
Current N-SIG members wishing to renew and other

JALT members who would like to join an N-SIG can use
the postal transfer slip at the back of this issue or pay
direct to chapter treasurers or N-SIGs of your choice.
Where possible pay N-SIG dues (¥1,000 one group/one
year) at the same time as regular JALT dues. When
regular JALT membership finishes, N-SIG member-
ships finishes officially also.

Congratulations!
Congratulation to the CALL, College and University

Education, and Materials Writers groups. All these form-
ing groups have more than fifty members each. They join
Team Teaching in having enough members to be eligible
for Executive Committee approval as JALT National
Special Interest Groups. Congratulations to Donna
Tatsuki, new Video N-SIG coordinator and Hiroko
Takahashi, the new JSL coordinator for 1993!

JALT Kobe May Conference
This May 8th and 9th weekend event, “Mirror on the

Classroom,” includes a special roundtable, “Mirror on
the N-SIGs.”  Speakers will explain how all JALT mem-

N-SIG Coordinator Contact Information 1993

Bilingualism: Steve McCarty
371733 Nii Kokubunji, Kagawa 769-01
Phone: (w) 0877-49-5500; Fax: (w) 0877496252

Global Issues in Language Education: Kip Cates
Tottori University, Koyama, Tottori 680
Phone: (w) 0857-28-0321; Fax: (w) 0857-28-3845

U *s#$#(  Japanese as a Second Language):
Hiroko Takahashi
2-5-20  Kunimi, Aoba-ku, Sendai 981

JALT92G%?CL, 19924R-%%%&&~tiC~. 1993%%~
~%?l?2&~LY&Lko  %L<,  %Y~~->Y7%24
2,  =-a- XL4-R%B3QS< zkfi%tibti*
Lkc,
=-f-r  ;ir-4- : &Rti3  414+VfG%%~~~2-5-

20

Video: Donna Tatsuki
2-19-18  Danjo-cho,  Nishinomiya, Hyogo 663
Phone: (h)  0798-51-8242;  Fax: (h) 0798-51-1988

Forming N-SIG Coordinator Contact Information

College and University Education: Gillian Kay
Toyama Ikayakka University, 2630 Sugitani,
Toyama 930-01; Phone: (w) 0764-34-2281; Fax: (w)
0764-34-4656

CALL: Kazunori Nozawa
Toyohashi University of Technology, l- l
Hibarigaoka, Tempaku, Toyohashi 441; Phone: (w)
0532-47-0111;  Fax: (w) 0532 -48-8565
E-mail IDs:  Nifty: HDC01602; PC-VAN: Htg25470

English for Academic Purposes: Suzanne Ledeboer
g-6-203 Parkside  YNY, Nakajima, Naka-ku,
Hiroshima 730; Phone: (h)  082-541-2814; Fax: (w)
082-249-2321

Materials Writers: James Swan
Aoyama 8-122,  Nara 630;  Phone:  (h)  0742-26-3498;
Fax: (w)  0742-41-0650

Teacher Education: Jan Visscher
3-l 7-14 Sumiyoshi Higashimachi, Higashinada-ku,
Kobe 658; Phone: (h)  078-622-6786

bers can find professional outreach in areas of special
interest to them. Themes include: “Information and Team Teaching: Antony  Cominos

Support Systems,” Steve McCarty (Bilingualism); “A 1112 Sunvale Asagirioka Higashino l-5, Akashi ,

World of Education,” Kip Cates (Global Issues in Edu- Hyogo 673; Phone/Fax: (h)  078-914-0052

cation); and “Reflective Networking Through Video,“
Donna Tatsuki (Video). JALT N-SIG Liaison

David Wood, 2-12-1 Ishizaka, Dazaifu, Fukuoka 818-01
Phone: (w) 092-925-3511; Fax: (w) 092-924-4369
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Finally.. . a communicative series for

ABSOLUTE BEGINNERS! ! !

Vistas! A new 4-level series that introduces ABSOLUTE BEGINNERS
to English and takes them step by step through practical, interactive situations.
Written in AMERICAN ENGLISH. Perfect for junior high school to adult
learners.’ Colorful, easy to teach and designed for success.

Prentice Hall Regents of Japan
Jochi Kojimachi Bldg. 3F,  6-l-25 Kojimachi, Chiyoda-ku, Tokyo 102
Tel: 03-3238-1050 Fax: 03-3237-1460
A Paramount ‘Communications Company



Please  send  a l l  announcements  fo r  th i s
co lumn to  Son ia  Sonoko Yosh i take (seep.
1 ) .  The announcement  shou ld  fo l low the
style and format of other announcements in
this column. It must be received by the 25th
of  the month two months before the month
of publication.

AKITA
T im  Ke l l y :  0188-96-6100

CHIBA
T o p i c : Techn iques  fo r  Deve lop ing  L i s -

t en ing  Sk i l l s
Spkr: Anthony Brophy
Date: Sunday, February 14
Time: 1:30-3:30  p. m.
Place: Chiba Chuo Community Center
Fee: Members free; non-members

¥1000
In fo :  Paul Gruba:  043-274-7113
This demonstration workshop will offer
practical ideas for developing listening
ability. The first part will examine the
listening skills and suggest practical
ideas  fo r  deve lop ing  these .  The  second
par t  w i l l  l ook  a t  ways  o f  exp lo i t ing  l i s ten-
ing activities to develop other areas of
language ab i l i t y .

Anthony Brophy is  an ELT consultant
with Oxford University Press in Tokyo.

As always members are asked to
bring spare books of any sort, size or
language (Japanese books OK!) to do-
nate to the chapter book mart. New
reference books will be raffled off with
proceeds going towards future chapter
programs and study grant awards.

(Signed by a current member, this
announcement may be used by a non-
member  for  f ree admiss ion to  one JALT
presentation during the year.)

FUKUI
Hiroyuki Kondo: 0776-56-0404

FUKUOKA
T o p i c : Are You Gett ing the Most  Out  of

Your Computer?
Spkr: Paul Shimizu
Date: Sunday, February 28
Time: 2:00-4:00  p. m.
Place: lwataya Community College,

Ten j in  Center  B ldg . ,  14F
Fee: Members free; non-members

¥ 1 0 0 0
In fo :  Lesley Koustaff: 092-714-7717
Intercom’s Paul Shimizu will demon-
strate how you can make hard copy

Eng l i sh  teach ing  ma te r ia l s  to  use  in  the
classroom, how you can use the com-
puter in the classroom as a teacher
controlled teaching tool, and how you
can set up an interactive program for
s tudents  to  use  ind iv idua l l y  o r  in  g roups .

FUKUSHIMA  (Pet i t ion ing  chapter )
Zafar Syed: 0249-32-0806

GUNMA
Leo Yoffe: 0273-52-6750
Hisatake Jimbo: 0274-62-0376

HAMAMATSU
Topic: Storytelling and Chanting for

Japanese Children
Spkr: Setsuko Toyama
Date: Sunday, February 21
T i m e :  1 : 0 0 - 4 : 0 0 p . m .
P lace : Create  (next  to  Enshu Hosp i ta l )
Fee: Members free; non-members

¥1000
In fo : Brendan Lyons: 053-454-4649

Mami Yamamoto: 053-885-
3 8 0 6

The workshop will introduce: various
activities based on the Addison-Wesley
Big Book Program with controlled text
for EFL students; and procedures to
MAKE YOUR OWN CHANTS for the
students to practice and aquire natural
pronunciation and intonation. Most of
the activities presented are applicable
to  “o lder  ch i ld ren”  in  h igh  schoo l  and  up .

Setsuko Toyama, the JALT National
Membersh ip  Chai r ,  haswr i t ten the Japa-
nese Teacher’s Guide for the Addison-
Wesley Big Book Program.

HIMEJI
Yasutoshi Kaneda: 0792-89-0855

HIROSHIMA
T o p i c : Impor tance o f  C lassroom-based

Language Tes t ing
Spkr: James Dean Brown
Date: Sunday, February 14
T i m e :  1:00-4:00 p.m.
In fo : Mane Tsuruda: 082-228-2269

Ian Nakamura: 0848-48-2876

HOKKAIDO
T o p i c : The  Best of the Best Ideas
Spkrs: Robert Wagoner and other

members
Date: Sunday, February 21
Time: 1:30-4:00  p. m.
P lace : Kaderu  2 .7  B ldg (North 2 West 7)
Fee: Members and students free; oth-

ers  ¥1 000.
In fo :  Ken Hartmann: 011-584-7588
This meeting will present a smorgas-
bord of your ideas, tips, and sugges-

tions. The objective is to share with
others a lesson plan or someadvice that
has been successful in your teaching. If
you wish to participate, contact R.  Wag-
oner at 011-852-8107.

IBARAKI
Mart in  E.  Pauly:  0298-52-9523
Michiko Komatsuzaki: 0292-54-7203

KAGAWA
Harumi Yamashita: 0878-67-4362

KAGOSHIMA
Topic: Getting to Know You
Spkrs: General
Date: Sunday, February 13
Time: 530-7:30  p. m.
Place: I Center Building, 2F
Fee: ¥3000
In fo : A. Barbara O’Donohue: 0992-

53-2677
Placemigh tchange .  P leaseca l l .

This is an informal meeting in which
everyone present will share their ideas
in teaching that work or those ideas
which present problems.

A l l  p resen t  w i l l  en joye thn ic foods  and
a toast.

KANAZAWA
T o p i c : Look! Talking about Conversation
Spkr: Helen Sandiford
Date: Sunday, February 21
Time: 2:00-4:00  p. m.
Place: Shakyo Center, Honda-machi,

Kanazawa. next to MRO
Fee: Members free; non-members

¥600
In fo : Nei l  Hargreaves:  0762-80-3448
Motivating students to speak in English
is not an easy task. This presentation
will demonstrate a variety of activities
using pictures to stimulate conversa-
tion, as well as listening tasks, and cre-
at ive  group and pa i r  work .  These ac t iv i -
ties have been specially designed for
teach ing  la rge ,  mixed ab i l i t y  g roups ,

Helen Sandiford is an  EFL Consultant
for Cambridge University Press.

KOBE
T o p i c : Task-Based  Ac t i v i t i es :  Beg inner

to Advanced
Spkrs: Barbara Wiggin  & H. “Terry”

Jennings
Date: Sunday, February 14
T i m e :  1:30-4:30  p.m.
Place: Kobe YMCA Language Center,

4 F
Fee: Members free; non-members

w a i v e d
In fo : Jane Hoelker: 078-822-l 065
This workshop will focus on task-based
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/ EVERYBODY WINS with . . . /

Touchdown
I leremv Harmer

T True beginner to
P

re-intermediate

7

stage in four /eve  s

Communicative and realistic1

v Carefully designed grammatical
I‘ syllabus

9 Student Books, Teacher’s Manuals,
Workbooks and Cassettes available
for each level

Touchdown activates the grammar and
vocabulary that Japanese students study in junior

and senior high school throu
t

h practical and
achievable listening and spea ing activities.

Student Books  One and Two II,
d&n

Suitable  for junior high school
upwards. Touchdown One and Two I

Student Books Three and Four .
Include reading pages and topics ”Afivvfl  ’
which are particularly
relevant to older teenagers 1
and students making the
transition into adulthood. 1

r 111----111--
1  To: Longman ELT, Gyokuroen g

1 1-13-19 Sekiguchi, Bunkyo-ku, Tokyo 112 Tel: 03-3266-0404
1  Fax: 03-3266-0326 Osaka Tel: 06205-6790

I Please send me sample material from:

1  Touchdown One and Two fJ Touchdown Three ond Four D.

LONGMAN ELT
T h e  Japan  Specialists

; Name
1  A d d r e s s

I
1 School Tel:



commun ica t i ve  ac t i v i t i es  fo r  a l l  l eve ls  o f
students. Methods to be demonstrated
wi l l  invo lve  TPR,  v ideo,  games,  myster -
ies, problem-solving and role-play,
among others. Brief commentary on
under ly ing  methodo log ies  and the i r  ap-
plication to the Japanese classroom  situ-
ation will be part of the discussion. Par-
t i c i pan ts  w i l l  l ea rn  abou t  t he  ac t i v i t i es  by
actua l ly  do ing them.  Come prepared to
have fun and win the lot tery.

Barbara Wiggin  &  H.  “Terry”  Jennings
work for Prentice Hall Regents, Japan.

KYOTO
Topic: Global Education Starter Kit
Spkr: Atsuko Ushimaru
Date: Sunday, February 28
Time: 1:30-4:00 p. m.
Place: British Council Kyoto, Nishi-

machi,  Kita  Shirakawa
Fee: Members free; non-members

¥500
Info : Kyoko Nozaki: 075-71 l-3972

Michae l  Wo l f :  0775-65-8847
This workshop is for anyone concerned
about global issues, especially those
teachers  in te res ted  in  incorpora t ing  g lo -
ba l  educa t ion  in to  the i r  c lasses  (bu t  a re
not sure how to begin or are a little afraid
to take the plunge). After a short intro-
duction and demonstration, the partici-
pants  w i l l  be  taken through var ious  s i tu -
a t ions  o f  “nov ice  leve l ”  g loba l  language
education and experience using some
of  the  ac t i v i t i es  and  manager ia l  t ac t i cs .
Group projects for language classes
invo lv ing  env i ronmenta l  i ssues  w i l l  a l so
be in t roduced

Atsuko Ushimaru teaches EFL and
Eng l i sh  teach ing  methods  a t  Ob i r in  Un i -
versity Tokyo.

MATSUYAMA
Topic: Teaching Other Foreign Lan-

guages in Japan
Coord: Rudolf Reinelt, Ehime Univer-

sity
Date: Sunday, February 21
Time: 2:00-4:30  p.  m.
Place: Shinonome High School, Me-

mor ia l  Ha l l
Fee: Members free; non-members

¥ 1 0 0 0
In fo : David McMurray: 0899-31-9561
Since the Min is t ry  o f  Educat ion  order  o f
June, 1991, second foreign languages
are no longer required for university
graduation. It will thus be harder for
teachers on all levels to motivate the
students for a language other than En-
glish. On the other hand, these lan-
guages become ever  more impor tant  in
the present age of proclaimed interna-

tionalization, especially for a country
like Japan, which is so dependent on
exports to markets all over the world.

We have asked teachers of non-En-
g l i sh  languages  to  p resen t  the i r  i deas  on
a panel  about  what  they th ink of  the new
changes and how they can/could/will/
shall/should/might motivate their stu-
dents for the languages they teach.
Provisional presenters:
Gilles Pineault, French, Shinonome
Col lege,  Matsuyama
Gabriele Christ, German, Matsuyama
University
Cho Song Ho,  Korean,  Korean Elemen-
tary/Junior High School, Matsuyama
Wang Kun, Chinese, private instructor,
Matsuyama

MORIOKA
Jeff Aden:  0196-23-4699

NAGANO
Richard Uehara:  0262-86-4441

NAGASAKI
Topic: Practical Ideas for the Class-

r o o m
Spkr: Leslie Koustaff
Date: Sunday, February 21
Time: 1:30~5:00 p. m.
Place: (will be decided soon)
F e e : Members free; non-members

¥ 1 0 0 0
In fo : Brian Moss: 0958-20-5713
This will be a practical workshop in
proven teaching techniques that moti-
vate, energize and add spice to the
Japanese languagec lassroom.  Whether
for small or larger classes, techniques
from The Silent Way, Total Physical
Response,  Counse l ing  Language Learn-
ing ,  and task-based learn ing  w i l l  be  use-
ful for teachers keen to add variety and
interest to their lessons.

Leslie Koustaff is an enthusiastic
speaker  wi th  e ight  years teaching expe-
r ience  in  Japan .

NAGOYA
Topic: Developing Materials to Teach

Cross-Cultural Awareness
Spkrs: Timothy S. Warren &  Russell

Clark
Date: Sunday, February 28
Time: 12:30-4:00  p. m.
Place: Mikokoro Center, Naka-ku,

N a g o y a
F e e : Member free; non-members

¥ 1 0 0 0
In fo : Helen Sai to :  052-936-6493

Ryoko  Katsuda: 0568-73-2288
Th is  i s  a  non-commerc ia l  p resen ta t ion .
The speakers have recently developed

and published several EFL curricula
which teach cross-cultural awareness
in  add i t i on  to  languageand surv iva l  sk i l l s .
They will share some of their experi-
ences as writers and editors. Subjects
which  w i l l  be  covered  inc lude :  research
and professional experience as inputs
to curricula; negotiations concerning
content with clients who commission
cross-cultural materials; project specifi-
cations; lesson formats, layouts, and
illustrations; and activity paradigms for
teach ing  cu l tu re .

The presenters are Americans, and
most of their work has been aimed at
Japanese preparing to work in North
American settings. At the end of the
session, they will be joined in a panel
discussion by Simon Woolrych, who
recently authored a British-Japanese
cross-cultural course for Time T.I. Com-
mun ica t i ons .

Timothy Warren is an instructor at
Meitoku Junior College of Nagoya.
Russell Clark is the curriculum superv-
sor at Time T.I. Communications in
Nagoya. Simon Wool rych is  an in tens ive
teacher  w i th  T ime T . I .  Commun ica t ions
in Nagoya.

NARA
Masami Sugita: 0742-47-4121
Denise Vaughn: 0742-49-2443

NIIGATA
Topic: Using Games and Pictures to

Educate (and Entertain)
Spkr: Ron Runkle
Date: Sunday, February 21
Time: 1:00-3:30 p.m.
Place: International Friendship Center

(Kokusai Yuko Kaikan)
F e e : Members free; non-members

¥ 1 0 0 0
In fo : Donna Fuj imoto:  0254-43-6413

Michiko Umeyama: 025-267-
2 9 0 4

Games and pictures can be used very
effectively to stimulate conservation and to
engage students in the lesson at hand. The
speaker  w i l l  p resent  games wh ich  can be
adapted for all levels. A variety of ways to
utilize pictures in the classroom will also be
demonstrated. Any classroom-whether
it’sajuniororseniorhighschoolclassoran
adu l t  c lass -can  bene f i t  f rom these  i&as .

Ron Runk le  is  the Reading Coordina-
tor at Southern Illinois University,  N i iga ta .

OKAYAMA
Fukiko Numoto: 0862-53-6648

OKINAWA
James Ross: 0988-68-4686
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COLIN GRANGER 0 DIGBY BEAUMONT

The New 4 level course
for young adults

* Problem-solving approach
which encourages real
communication

* Varietv of characters,
topics and styles

* Gently graded syllabus with
plenty of recycling and
revision

Ir Teacher’s Resource Book
with clear lead-in, practice
and extension ideas

Please  send  me: American Generation 1 0
American Generation 2 0

Name:

School : -

Address (School 0 / Home 0 )

Tel: rncln-•o

HEINEMANN INTERNATIONAL
Shin Nichibo Bldg., 7F 1-2-1 Sarugakucho,

Chiyoda-Ku, Tokyo 101
T e l :  03-3294-0791  Fax: 03-3294-0792



OMIYA
Topic: Video: Integrating the Four

Skills-A Practical Workshop
Spkr: Terry Jennings
Date: Sunday, February 21
Time: 1:30-4:30  p. m.
Place: Omiya YMCA
Fee: Members free; non-members

free
In fo : Michael Sorey: 048-266-8343
This workshop will focus on a variety of
prac t i ca l  techn iques  fo r  the  use  o f  v ideo
to  teach  l i s ten ing ,  speak ing ,  read ing  and
writing at all levels of English ability. The
approach used w i l l  be  one o f  in tegra t ion
of skills aimed at teaching the whole
language .  Par t i c ipan tsw i l l  l ea rn  the  tech-
niques by actually doing them. Come
prepared to have fun (and possibly win
a video as well!)

Harry T. “Terry” Jennings works for
Prentice Hall Regents, Japan.

OSAKA
Yoshihisa Ohnishi: 06-354-1826

SENDAI
Takashi Seki: 022-278-8271  (h)
Brenda Hayashi: 022-279-1311 (w)

SHIZUOKA
Topic: Distance Learning Serves

Teachers &  Students
Spkr: Monty Vierra
Date: Sunday, February 21
Time: 2:00-4:00 p. m .
Place: Shizuoka Kyoiku Kaikan (From

Shizuoka Station north exit, go
up Miyuki Dori, then turn right
on Kita  Kaido.)

Fee: Members free; non-members Y500
In fo : Monty Vierra: 0545-62-4237
For teachers who cannot attend profes-
sional teaching courses and for stu-
dents who can’t afford to go abroad for
four years to study, distance learning
courses  o f fe r  a  so lu t ion .  The  purpose  o f
this discussion session is to pinpoint
pro fess iona l  and  academic  needs  wh ich
both teachers and students have that
might be met through accredited corre-
spondence courses. Correspondence
course catalogs from colleges and uni-
versities will be available for inspection.

Monty Vierra has taken several  corre-
spondence courses and is completing
an accredited external MA from CSU-
Dominguez  H i l l s .

SUWA
Mary Aruga: 0266-27-3894

TOKUSHIMA
Sachie Nishida: 0886-32-4737

TOKYO
Mini-Conference

Title:  Trouble Shooting in the Lan-
guage Workplace

Spkr: Invited guests (see description)
Date: Sunday, February 14
Time: 10:00 a.m.-4:30 p.m.
Place: Bunkyo Women’s College

(Nezu Stn., Chiyoda Line;
Hongo  San-chome S tn . ,
Marunouchi  t ine;  Hakusan Stn. ,
Mita Line; Komagome Stn.,
Yamanote Line; all 10-15 min-
u t e s  w a l k  e x c e p t  f r o m
Komagome; see the January
Language Teacher, p. 30 for

map)
F e e : Free but all  participants are re-

quested to  coopera te  in  a  com-
prehensive survey on workplace
cond i t i ons .

In fo : Wi l l  F laman :  03-5684-4817 (w)
Stan ley  Dav is :  03-5689-2489  (h)

Th is  m in i -con fe rence  w i l l  a t tempt  to  ad-
dress the kinds of questions all employ-
ees ask about working conditions. Is-
sues such as hiring practices, contracts,
and employee/employer expectations
wi l l  be  d i scussed .  P resen ta t i ons  i nc lude
Thorn Simmons from the Kanto Feder-
ated Workers Union and Tim Cornwall
f rom Banner  In ternat iona l  F inanc ia l  Ser -
vices. Individual speakers as well as
pane ls  a re  s la ted  fo r  teach ing  ch i ld ren ,
business, junior/senior high school, for-
eign administrators, college teaching,
career moves into and out of teaching,
and resume, interview, and job search
techn iques .

TOYOHASHI
Kazunori Nozawa: 0532-25-6578

UTSUNOMIYA
Topic: Life-like Listening Practice
Spkr: Jim Johnson

Date: Sunday, February 21
Time: 2:00-4:00  p.  m.
Place: Utsunomiya Sogo  Community

Center
Fee: Members free; non-members

¥1000
In fo : J im Johnson:  0266346966

Michiko  Kun i tomo:  0266618759
In this presentation, characteristics of
rea l - l i f e  l i s ten ing  w i l l  be  examined .  A f te r
discussing how participants conduct lis-
ten ing  p rac t i ce  in  the i r  own c lass rooms,
various types of listening activities will
be introduced in a workshop format.

Jim Johnson hastaught EFL in Japan
for six years. He trains teachers in
Utsunomiya.

WEST TOKYO
T o p i c :  Ovemorning the Banfer i  L i s ten ing
Spkr: Sakae Onoda
Date: Saturday, February 27
Time: 3:00-6:00  p. m.
Place: Hachioji Shimin  Kaikan (Use

either Keio Hachioji or JR
Hachfoji Stn. and take #91,  92
or 93 bus.  Or walk 15 min.  f rom
the south exit of JR Stn.)

F e e : Members free; non-members
¥1000

in fo : Yumiko  K iguch i :  0427-23-8795
(h), 0427-92-2891  (w)

This demonstration shows how high
school students can overcome seem-
ing ly  cha l leng ing  mate r ia l  and  be  mot i -
va ted  to  be  ac t ive ly  invo lved in  l i s ten ing
tasks. Strategies include various task
l i s ten ing ,  such  as  top-down and  bottom-
up strategies, the use of video, “non-
gist” listening, and group work using
satellite TV program “Today’s Japan.”
Sakae Onoda teaches at  Kasukabe High
Schoo l  i n  Sa i tama.

YAMAGATA
Fumio Sugawara: 0238-85-2468

YAMAGUCHI
Garrett Myers: 0835-24-0734
Eri  Takeyama: 0836-31-4373

YOKOHAMA
Topic: Techniques for Developing Au-

ral and Oral Skills
Spkr:  Don Maybin
Date: Sunday, February 14
Time: 2:00-4:45  p. m.
Place: Kaiko Kinen  Kaikan (near JR

Kanna i  S ta t ion)
F e e : Members free; non-members

¥1000
In fo : Ron Thornton:  0467-31-2797

Shizuko Marutani :  0456249459
(Cont’d  on p. 75.)
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I Talking Together is a conversational book for beginning students. It
aims at helping students to use English grammatically in order to
communicate in everyday situations. Thus, the book contains gram-
matical drills and useful dialogs in American English.

Each lesson covers one or more grammatical structures, followed by
conversational activities. Once the model conversation has been
clearly presented in class, it can be read or acted out either between
teacher and student or student and student (paired practice). The ex-
ercises are intended primarily for conversation practice, but they can
serve as well for writing drills. The teacher can use the exercises in
ways appropriate for his or her class.

r”--___-------------_--_--------
1

I
I M

For a free sample copy of TALKlNG  TOGETHER, please write to:
Macmillan LanguageHouse  Ltd., 514-7 Hakusan, Bunkyo-Ku, I

Tokyo 112. Tel: 03-3943-6857 Fax: 03-3943-6863
I

I

Name _. I
Macmillan

Languge House
School I

k-----~dF?z-------------------~



To place information in this column contact Masaki Oda, Dept of Foreign Languages, Tamagawa University, 6-1-1 Tamagawa Gakuen,
Machida Tokyo, 194, Japan, phone: (w) 0427-28-3271, (h) phone/fax: 0449884996, two months in advance of desired date of publication.
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T h e m e :
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N a m e :
Date:
P lace :
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N a m e :

T h e m e :

Date:
P lace :
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N a m e :

Date:
P lace :

Contac t :

The Third Conference on Second Language
Acquisition-Foreign Language Learning (SLA-
FLL III)
February 26-28, 1993
Purdue University, West Lafayette, IN, U.S.A.
SLA-FLL III
Purdue University
1359 Stan ley Coulter  Ha l l
W. Lafayette, IN 47907-1359 U.S.A.
Tel: +1-317-494-3867
E-ma i l  rbdorfer@mace.cc.purdue.edu

Georgetown University Roundtable on Lan-
guage and Linguistics 1993 (GURT 93)
Strategic Interaction and Language Acquisition:
Theory, Practice, and Research
March 9- l  3,  1993
Georgetown University Conference Center,  Wash-
ington, DC, U.S.A.
James E. Alatis, Chair/Helen E. Karn, Coordina-
tor, School of Languages and Linguistics,
Georgetown University
Washington, DC 20057-1067 U.S.A.
Tel:+1-202-687-5726,  Fax: +1-202-687-5712
E-mail: gurt@guvax.bitnet  (or)
gurt@guvax.georgetown.edu  (internet).

TEAL ‘93 (British Columbia)
March 18-20, 1993
Victoria, BC, Canada
TEAL  ‘ 93
177-4664 Lougheed Highway
Burnaby, BC, V5C 5T5.  Canada

The 13th Annual Second Language Research
Forum (SLRF)
Cognitive Perspectives on Second Language
A c q u i s i t i o n
March 19-21, 1993
Pittsburgh, PA, U.S.A.
Marion Delarche & Dawn McCormick
SLRF Conference Co-chairs,
Linguistics Dept.
2816 Cathedra l  o f  Learn ing
University of Pittsburgh
Pittsburgh, PA 15260 U.S.A.
Tel: +1-412-624-5900,  Fax: +1-412-624-6130

CATESOL (California Teachers of English to
Speakers of Other Languages)
March 25-28, 1993
The Doubletree and Marriott Hotels, Monterey,
Ca l i fo rn ia ,  U .S .A.
Barbara Thornbury, Conference Chair
P.O. Box 152
Monterey, CA 93942 U.S.A.
Tel: +1-408-647-1722
o r

Christine Pearson Casanave
Keio University, Shonan Fujisawa Campus
5322 Endoh

N a m e :

T h e m e :
Date:
P lace :
Contact:

N a m e :

Date:
P lace :
Contac t :

N a m e :

Date:
P lace :
Contac t :

N a m e :
T h e m e :

Date:
P lace :
Contac t :

N a m e :
T h e m e :

Date:
P lace :
Contac t :

N a m e :

Date:
P lace :
Contac t :

Fujisawa-shi, Kanagawa 252
Tel :  0466-47-5111 ext .  3433,  Fax:  0466-47-5041

Teachers of English to Speakers of Other Lan-
guages (TESOL) 27th Annual Convention and
Exposition
Designing Our World
Apr i l  13-17,  1993
At lan ta  H i l ton ,  A t lan ta ,  GA,  U.S.A.
TESOL, 1600 Cameron St., Suite 300
Alexandr ia ,  VA 22314,  U.S.A.
Tel: +1-703-836-0774, Fax: +1-703-836-7864

American Assoclatlon for Applled Linguistics
(AAAL) Annual Meeting
Apr i l  16-19
At lan ta ,  GA,  U.S.A.
AAAL 1993 Conference
P.O. Box 24083
Oklahoma City, OK 73124 U.S.A.
Tel: +1-405-843-5113
Internet :  jmay@REX.CHB.uohsc.edu

RELC Regional Seminar on Language for Spe-
cific Purposes: Problems and Prospects
Apr i l  19-21
Singapore
Attn: Seminar Secretariat
SEAMEO Regional Language Centre
30 Orange Grove Rd.
Singapore 1025
Tel: +65-737-9044,  Fax: +65-734-2753

JALT Kobe Chapter and N-SIG Conference’93
Mirror on the Classroom: Reflective Teaching  and
Learn ing
May 8-9, 1993
Kobe,  Japan
Jane Hoelker
12-2-2-908 Sumiyoshi-dai
Higashinada-ku, Kobe 658

NAFSA 45th Annual Conference
Bridges and Gateways to the Future of Interna-
t iona l  Educa t i on
May 30-June 2, 1993
San Francisco, CA, U.S.A.
NAFSA Conference and Meetings
NAFSA: Association of International Educators
1875 Connecticut Ave., NW, Suite 1000
Washington, DC 20009-5728 U.S.A.
Tel: +1-202-462-4811,  Fax: +1-202-667-3419

Shizuoka JALT Symposlum on Memory and
Language Learning
June 6 ,  1993
Shakai Fukushi Kaikan, Shizuoka City, Japan
Naoko Aoki (In Japanese) Tel: 054-272-8882
Tim Newfields (In English) Tel: 0543-48-6613

(Cont’d  on p.75.)
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BJM34-b-  5 JALT,
The Language Teacher,

Job Information CenterUl)fS$t

JALT / TLT Job Information Center

Policy on Discrimination

JALTCL,  E$.@0&!%,  q  %%&\ -#%J&% Jalt opposes discriminatory language, policies, and

Kcltb~, E:xUH8E  ts  E%HZ5JJ  ccJxiif;f  L 3 to
employment practices in accordance with Japanese
law, International law, and human good sense.

JIC/PositionsJ  3 bo>%Ad%la,  Ei,wIl  k L’CT, Announcements in the JIC ? Positions column should

l!Y3U, %:4;->  A@, %%,  el!%QK  k a5RPtci not contain exclusions or requirements concerning

tgs  L 3  e&o (fir]?-  if\ 4 F ‘1 x A,  7  ’ ‘1
gender, age, race, religion, or country of origin (“na-
tive speaker competency,” rather than “British” or

?~Akblick  OIL, $d?-d7+&Ql;~~~Jk't~ “American”), unless there are legal requirements or
5~3g!B$3@$L\  ( ISb~,  ) thcla>%fq7F, other compelling reasons for such discrimination, in

&%KE*‘tLT7~&~~,  J?trB;its~~~f!kl
which case those reasons should be clearly explained

~;ti,bws.  73mm~im  rvm.i~3w-u
in the job announcement. The editors reserve the
right to edit ads for clarity, and to return ads for re-

~ti#  l: \ -?~F!ak~bc:i3Bi3 <rzs~~”  Q writing if they do not comply with this policy.

%%12\ t~ki$tc~fCbQ~~$thJzE??Gi% We encourage employers in all areas of language
education to use this free service in order to reach the

LT.13,  ~~I$LL~~~~\L1~13tb~~Il~- widest group of qualified, caring professionals. Non-
GLd3-0 public personnel searches and/or discriminatory limi-

jtArt;f$$t$@??  Z$~$rZOa>fj&,  T~lmFH#kih: tations  reduce the number of qualified applicants, and

‘&!‘%%%%  L’zzhak,  %@.?%%?A  027)‘fl %m
are thus counter productive to locating the best quali-
fied person for a position.

19Eld^iI-~~73~Q~~d~777~3xrcr-~ Please use the form below, and fax it to Harold
g  b < 7’22 L-1, $$$6 1 Harold Melville 075-741- Melville at 075-741-1492 (Sat., Sun., Mon., Tues.) or

1492 (8, jk, k, El) 0749-24-9540 ($, 0749-24-9540 (Wed., Thurs., Fri.), so that it is re-
ceived  before the 19th of the month, two months be-

7)r;,  &:)  E$i!if$  : %*$ll?-  054-272-8882 fore publication.

f JIC / Positions Announcement Form
City & Prefecture (@J&3!&)  :  ( Deadline (&$$a>$$tig  9 ) :
Name of Institution (&M%)  :
Title of Position (a%)  :
Qualifications (J%&g@)  :

1 Full-time / Part-time (circle one) (~F&/$?$ti~xu)

Duties (#%m@)  :

Salary, Benefits, and Other Terms of Contract ($6$, $~##!%~  t’o>%‘&g#)  :

Application Materials Requested (%$&lf%)  :

Contact Name, Address, & Tel/Fax (i%f&#a>{@fi,  %.%/Fax ?&i$,  @!$%%)  :

Other Requirements (?(V!&a%{q)  : I
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Please send all announcements for this column to Harold Melville, 7-5 Konki-cho, Hikone,  Shiga 522; fax 0749-24-9540.  Announcements
must be received by the 19th of the month, two months before publication. The form provided on the previous page must be used.

(ISHIKAWA-KEN) Komatsu Ltd. is looking for a full-time
English teacher for its in-house language program at the
Awazu & Komatsu Plant Complexes in Komatsu. Position
starts in April 1993. Ideal candidate would have curriculum
development experience, teaching experience in Japan,
and some degree of spoken Japanese ability. We offer a
competitive salary and free accommodation. Initial contract
will be for 6 months. Please send resume and other relevant
documents to: Christopher Covey, 131-2-l 2 Aoji-cho,
Komatsu-shi, Ishikawa-ken 923. No phone calls accepted.

(TOKYO) One fixed-term lecturer in American English and
American culture sought for the academic years 1994-l 996
beginning April 1,  1994. MA or higher degree (preferably in
the TEFUTESOL area). Teaching experience at university
level desirable. Age 27-35 (inclusive) as of April 1,  1994.
Apply on or before April 30, 1993, to: Director, Institute of
Language Teaching, Waseda University, Nishi-Waseda 1-
6-1, Shinjuku-ku, Tokyo 169-50. Documents required: 1)
curriculum vitae (with recent photo), 2) documents certify-
ing academic degrees obtained and academic record (uni-
versity/college and thereafter), 3) three letters of recom-
mendation. For details call: 03-3203-4141,  ext. 71-5356.

(YAMAGUCHI-KEN) Full-time native English teacher posi-
tion starting April 1993. Teaching position requires 20-25
hours of teaching per week plus curriculum development
assistance. Teaching experience preferred. BA degree
required. Patient and sincere attitude toward working with
Japanese students of various levels essential. Elementary,
JHS and HS programs with some adult classes. Sponsor-
ship and benefits available. One-year contract, renewable:
salary negotiable according to experience and background.
Pleasant working conditions. Send resume and photo to:
Mr. Tetsuya Sakai,  NEW WEST, 1-3 Mouricho, Tokuyama-
shi, Yamaguchi-ken 745; Tel: 0834-31-6604.

(Contd  from p. 73.)~~

N a m e :  23rd Communlcatlon Association of Japan
Convention

Date:  June 25-26, 1993
Place :  Kitakyushu
Deadline for Proposals: February 28
Contac t :  Prof. James R.  Bowers, C. A. J.

Meiji  University, Office 258, lzumi Campus
l -9  E i fuku l -chome,  Suginami-ku,  Tokyo 168
Tel: 03-5330-1322, Fax: 03-5330-1202
E-ma i l .  AB0001 1@JPNMU11 .BITNET

N a m e :  4th Internat ional  Pragmatlcs Conference
T h e m e :  Cogn i t ion  and Communica t ion  in  an  In tercu l tu ra l

Context
Date:  July 25-30, 1993
Place :  Kobe,  Japan
Contac t :  Prof. Kansei Sugiyama

Dept .  o f  Eng l i sh
Kobe City University of Foreign Studies
9-1 Gakuen higashi-machi

Date:
P lace :
Contac t :

N a m e :

T h e m e :
Date:
P lace :
Contac t :

N a m e :

Date:
P lace :
Contac t :

N a m e :

Date:
P lace :
Contac t :

Nishi-ku, Kobe 651-21
T e l :  078-794-8179
Fax: 078-792-9020

Fourth Annual International Whole Language
Umbrella 1993 Conference
August 5-8, 1993
Winnipeg Convent ion Centre,  Mani toba,  Canada
Val  Mowez,  Whole  Language Umbre l la
#6-846  Marion St.
Winnipeg, Manitoba, R2J  OK4 Canada
Tel: +1-204-237-5214,  Fax: l-204-237-3426
o r
Yoko Watanabe
lkue i  J r .  Co l lege
1666-1 Kyome-machi,  Takasaki, Gunma  370
T e l :  0273-52-1981  (w), 0273-22-8056  (h)

International Association of Applied Linguis-
tics (AILA)  10th World Congress
Language in  a  Mu l t i cu l tu ra l  Soc ie ty
August 8-15, 1993
Free University, Amsterdam, The Netherlands
Johan  Matter
Vrije Universitiet, Faculteit der Letteren
Postbus 7161
NL-1007 MC Amsterdam, The Netherlands
T e l :  +31-020-5483075

5th EARLI (European Association for research
on Learning and Instruction) Conference
August 31. September  5. 1993
Aix-en-Provence, France
5th EARLI  Conference Secretariat
U.F.R. de Psychologie et Sciences de I’Education
Universite de Provence
29 Avenue Robert Schuman
13621 Aix-en-Provence, Cedex, France
Fax: +33-42-20-59-05

Communication in the Workplace: Culture,
Language and Organizational Change
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This workshop contains a survey of practical classroom tech-
niques for use when attempting to hone students’ listening
and,  u l t ima te ly ,  speak ing  and  p ronunc ia t ion  sk i l l s .  Techn iques
wi l l  focus upon deve lopment  o f  ‘macro ’  (genera l )  comprehen-
sion and speech, followed by ‘micro’ discrimination and pro-
duction (including speech reductions).

Don Maybin  is director of the Language Institute of Japan
(LIOJ) in Odawara and writes for Longman  Publishers.
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MEMBERSHIP INFORMATION

JALT is a professional organization dedicated to the improvement of language learning and teaching in Japan, a vehicle for the
exchange of new ideas and techniques and a means of keeping abreast of new developments in a rapidly changing field. JALT,
formed in 1976, has an international membership of over 4,066. Them are currently 37  JALT chapters throughout Japan (listed
below). It is the Japan affiliate of International TESOL (Teachers of English to Speakers of Other Languages) and a branch of
IATEFL  (International Association of Teachers of English as a Foreign Language).

Publications-JALT publishes The Language Teacher, a monthly magazine of articles and announcements on professional
concerns, and the semi-annual JALT Journal. Members enjoy substantial discounts on Cross Currents (LIOJ).

.
Meetings and Conferences--The JALT International Conference on Language Teaching/Learning attracts some
2,606 participants annually. The program consists of over 300 papers, workshops colloquia and poster sessions, a publishers’
exhibition of some 1 ,000m2, an employment center, and social events. Local chapter meetings are held on a monthly or bi-
monthly basis in each JALT chapter, and National Special Interest Groups, N-SIGs, disseminate information on areas of
special interest. JALT also sponsors special events, such as conferences on Testing and other themes.

Chapters - Akita, Chiba, Fukui, Fukuoka Gunma, Hamamatsu, Hieji, Hiroshima, Hokkaido, Ibaraki, Kagawa,
Kagoshima, Kanazawa, Kobe, Kkyoto, Matsuyama, Morioka, Nagano, Nagasaki, Nagoya, Nara, Niigata, Okayama, Okinawa,
Omiya,  Osaka,  Sendai,  Shizuoka,  Suwa, Tokushima, Tokyo, Toyohashi, Utsunomiya, West Tokyo, Yamagata,  Yamaguchi,
Yokohama.

N-SIGs-Video,  Bilingualism, Global Issues in Language Education, Japanese as a Second Language, (forming) Computer
Assisted Language Learning, Materials Writers, Team Teaching.

Awards for Research Grantsand Development -Awarded annually. Applications must be made to the JALT  President
by September 1. Awards are announced at the annual conference.

Membership -Regular Membership (¥7,000)  includes membership in the nearest chapter. Student Memberships
(¥4,000) are available to full-time, undergraduate students with proper identification. Joint Memberships (¥12,000),
available to two individuals sharing the same mailing address, receive only one copy of each JALT publication. Group
Memberships (¥4,500/person  are available to five or mom people  employed by the same institution. One copy  of each
publicationis provided for every five members or fraction thereof. Applications may be made at any JALT meeting, by using the
postal money transfer form (yubin furikae) found in every issue of The Language Teacher, or by sending a check or money order
in yen (on a Japanese bank), in dollars (on a U.S. bank), or on pounds (on a UK. bank) to the Central Office. Joint and Group
Members must apply, renew, and pay membership fees together with the other members of their group.

CENTRAL OFFICE:
Shamboru  Dai  2 Kawasaki 305,1-3-l 7 Kaizuka,  Kawasaki-ku,  Kawasaki, Kanagawa,  Japan 210

Tel.: (044) 245-9753 Fax: (044) 245-9754 Furikae Account:  Yokohama g-70903, Name:  "JALT"
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It’s Much More Than
Just An ELT Material

If you’re not satisfied with anything,
Try a BBC product and you’ll find full satisfaction.

m Audiocassettes
BBC  RADIO  COLLECTION will satisfy the ear.
t has a 40% share in the UK market. Listen and
njoy  “various” famous  titles for daily  practice

Books’
TGE Blue  Peter  GREEN BOOK  is an excellent
text for reading, writing and discussion
on a topical subject, green issues.
BBC Books will satisfy your mind.

T-
nd  Videos

GGC VIDEO LIBRARY offers an extensive range of programmes. It has
promoted the BBC’s philosophy “to inform, educate and entertain’; by

providing high-quality programmes to schools, tertiary institutions and libraries

For further  information please  contact:
GLOBALMEDIA  SYSTEMS CORP.
Telephone:03-3433-4375
Facsimile:03-3437-1778
Address:2-5-5,  Hamamatsu-cho,
Minato-ku,  Tokyo i105
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