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Introduction
Reflecting the dynamism and variety of our readers and contributors, we
have a heady selection to offer you this month. Nigel Carter, Richard
Goold and Christopher Madeley return to us with the second of three
installments on the new Monbusho guidelines for the national high school
English curriculum. David Greene and Lawrie Hunter describe oral
language classes as a culture in and of themselves, and describe ways in
which the culture of the students and the teachers intersect. In our
Japanese language offering, Noriko Kanda offers compelling reasons
why “bottom-up” processing in listening comprehension is as important
as “top-down” processing. Taking a very different approach to teacher
support, Robert James details ways in which ideas and techniques from
teacher resource books can be organized using commercially available
database programs. At this time, the Editor would like apologize to Mr.
James for the inordinate delay in publishing this fine article. Trevor
Sargent picks up where he left off from his article in the special issue on
Global Issues last May--he describes in detail how language presented in
EFL/ESL textbooks can actually promote poor communication skills. In
our final feature, James Dean Brown examines the Monbusho list of 507
English words taught in junior high schools and presents compelling
arguments for changing the way these words are presented to students.
In our Opinion column, Christopher Barnard suggests ways in which
current research can better be adjusted to the realities of classroom
teaching.

Greta J. Gorsuch
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The New Monbusho Guidelines, Part Two
by Nigel Carter, Richard Goold and Christopher Madeley

This is the second in a series of three articles detailing
the new Ministry of Education (Monbusho) guidelines
for teaching English in senior high schools. The guide-
fines, which will come into effect in April,  1994, intro-
duce three new oral communication courses. From
April, 1994, senior high school students will study one
obligatory English course, English I,  in their first year.
All other English courses in the senior high school will
be elective, including the new oral communication
courses, though students must study one of the oral
communication courses for one of their three years at
senior high school. In this second article we will con-
tinue to describe the guidelines and outline how we
think they may be implemented.

In the first article of this series (Goold,  Madeley &
Carter, 1993) we summarized the three oral communi-
cation courses that are to be introduced-Oral Com-
munication A (OCA), Oral Communication B (OCB)
and Oral Communication C (OCC)-and discussed
OCA. OCA is an informal, situation based conversa-
tion course. In this article we will discuss the guidelines
to OCC, a course in formal spoken English. Our expe-
rience is based on working in a private junior and
senior high school, team teaching projects in public
junior high schools, the Japanese English teaching ex-
change program, and observation of and discussion
with Japanese teachersof English. Quotations are taken
from our own translation of the guidelines, The Guide-
lines for Study in the Senior High School (1989).

OCC Aims
The main aims of OCC are “To arrange and an-

nounce one’s ideas, to developability in discussion and
in general to nurture a positive attitude towards com-
munication."1 The first of these aims, “To arrange and
announce one’s ideas,” is further described as, "..  .ar-
ranging and expressing what you want to say without
omitting important points. Announcing.. . means get-
ting one’s point across and requesting the understand-
ing of a large number of listeners."2 The guidelines list
three language activities for the achievement of this
aim: recitation, speech-making and debate. As class-
room activities, all three would seem to require stu-
dents to prepare a piece of spoken English that is to be
presented to an audience of classmates.

Poems, stories, speeches, and other materials are
suggested as sources for recitation classes. There is
no description in the guidelines of what prepara-
tion for these activities might involve but it seems
obvious that memorization of texts would be a sig-
nificant part of it, as too, one might expect, would
training in the skills of spoken delivery. Later on,
we will take a closer look at the purpose these
activities might serve in the classroom.

The second aim, “to develop ability in discus-
sion,” is a staple of many English courses and a
recognized communicative activity. It would seem
to be fairly straightforward. The guidelines explain
it as, " . . ..advancing  by stages through mutual un-
derstanding of each other’s thoughts and emotions,
coming to a decision on what has been discussed,
and resolving problems.“3

The third and general aim of instilling a positive
attitude towards communication, also found in the
guidelines to OCA and OCB, is to be understood in
terms of spreading ideas, opinions, and the exchange
of information. This raises the question, which the
guidelines do not tackle, of what the ideas, opinions,
and information might be that are to be the subject of
speeches, debates, and discussion. If national and
international issues, such as the deployment of Japa-
nese peace keeping personnel abroad or AIDS, are to
be issues, they should be included in the syllabi of
other school subjects, like social studies. Students are
unlikely to develop positive attitudes to analyzing
and discussing issues about which they are ill in-
formed. Planning a syllabus to achieve thegeneral aim
of OCC might require planning on the level of a
school’s general curriculum. The guidelines to OCC
do not address this possibility.

Strategies
The guidelines refer to recitation, speeches, discus-

sion and debate as, " . ..the representative forms of
language activities."4 This would seem to imply that
language activities have a substantive nature underly-
ing their surface form. With this distinction in mind,
the guidelines offer the three following definitions of
language activities.

The first is "..  arranging the content of what one is
saying and effectively expressing the important
points"5 This does not seem to add very much to what
is already expressed in the sectionon aims, “arranging
and expressing what you want to say without omit-
ting important points.” Like the definitions that fol-
low, it may be better understood as a strategy for the
successful accomplishment of a speaking activity rather
than an activity in itself. It could equally refer to any of
the so called “representative forms,” none of which
could be successfully undertaken without thought
and effective expression.

The second definition, " . . .understanding and ap-
propriately responding to a partner’s intentions,"6

seems more specifically to refer to discussion. It in-
cludes confirming when a point is understood and
asking for further information when a meaning is not
clear. These are essential elements of a discussion, and
any classroom discussion course would have to pre-
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pare students for them. For example, students who ask
What do you mean? when in doubt, or Do you mean that..
whenwishing toconfirmapointaremorelikely to follow
the mood and aim of the discussion than those who
don’t. Unfortunately, the guidelines do not explore the
strategy of discussion in any depth, and there is no
mention of how the language needed for it might be
instructed.

The final definition, " . . .expresing  one’s thoughts
appropriately according to the purpose and situation of
the task,“7 again, is a non-specific strategy that could
apply to any of the “representative forms” of language
activities. Speakers/listeners should communicate en-
thusiastically, follow the progression of a speech or line
of argument, and, when appropriate, reach a conclusion.

Strategies for learning and performing in a lan-
guage are a feature of some current research and may
often appear self-evident to native speakers. But it is
probably true that many students of school age need
to know that, for example, in order to make a good
speech one has to “arrange one‘s thoughts.” It is not
axiomatic to teenagers that making a speech, even if
they are doing it in their own language, involves
gathering facts and ideas, and expressing them in an
arranged way. So it is a pity that these guidelines
aimed at Japanese senior high school students, who
are given few opportunities to formulate and express
their thoughts in the classroom, let alone arrange
them, should cloud one of their positive aspects by
confusing a language activity with the procedural
understanding needed to carry it out.

Language
A section of the guidelines called “Dealing with

Content” (1989, p. 46) lists the following language to be
highlighted for use in the OCC courses: “Proposing,
questioning, agreeing and disagreeing, asserting and
proving."8 Examples for each are given in English. For
instance, You're right. I agree with you and You’re wrong.
I disagree with you (1989, p. 47) are examples of language
to be used for agreeing or disagreeing. While all the
examples given are acceptable formulas that may be
used by native speakers of English in formal speaking
activities, theguidelinesdonotindicatehow they are to
be taught or included in a syllabus for OCC.

Formulaic expressions and sentences uttered in a con-
textual vacuum, as they are in the guidelines, do not have
the potential to promote speaking activities. Their au-
thentic role is to signal changes that occur during formal
communication, not to serve as the content of it. As the
guidelines are written, they would seem to encourage a
continuation of the practice in Japanese high schools of
teaching form without content, playing safe with rou-
tines of uncontextualized learning that result in stu-
dents’ and teachers’ distress with the English language.

As preparation for formal speaking activities, memo-
rization of formulaic expressions plays a role that can-
not be discounted. Model phrases and sentences are,
when used effectively, signs of transition within a

discourse. But when they are uncontextualized they
may hinder if not impede acts of communication. A
student who has been taught I’m sorry, you're wrong. I
don’t agree with you, as a set expression for disagreeing,
may not be aware that it is sometimes inappropriate to
use it. Native speakers of English do, for example, say
I agree but.. intending not to agree.

A major problem of teaching discussion and debate
may be balancing the formal requirements of the OCC
guidelines with student interest. Informality rather
than formality is the key to students’ self-expression,
and the generation of ideas and spontaneity in the
classroom. Without these, formal discussion and de-
bate will be void of meaningful context to students. A
formal speaking activity in the classroom cannot be
successful if students’ vitality is suppressed under a
welter of formulaic and memorized jargon. Although a
separation of formal and informal speaking activities
may seem neat and tidy, it seems to have little relevance
to the teaching of OCC.

Speaking Activities
The speaking activities referred to in the guidelines

as “the representative forms of language activities” are
described as follows: “[Recitation] demands expres-
sive ability, the ability to move people emotionally and
to present special ideas.“9 The purposeof speeches is to
“.  .inform,  persuade, entertain and to stir the feelings
of listeners.“10 Discussion is “...for the purpose of
resolving problems.“11 Debate is “. . .a form of commu-
nication on a subject decided in advance and con-
ducted in a competitive spirit between two opposing
sides to justify their claims.“12

None of these activities are, to our knowledge, fea-
tures of English classes in Japanese high schools, al-
though recitation is a popular extra-curricular activity.
Perhaps the lack of them in classes is significant. Reci-
tation requires singular effort and a feat of memoriza-
tion. It  is not an activity that lends itself to classroom
practice. The same could be said of speeches. Discus-
sion and debate are potentially more communicative
activities, but the guidelines do not suggest how this
potential can be activated in the classroom.

If students are to practice making speeches in the
classroom, they will first have to write them; other-
wise the activity is no different than recitation. No
attention is paid to this in the guidelines, and it could
very well be argued that speech-making belongs as
much to the writing classroom as one concerned with
oral communication.

Exactly how recitation and speeches can be prac-
ticed in the communicative classroom is not resolved.
The guidelines recommend that discussion classes be
conducted in small groups of from five to ten people
under the guidance of a teacher, but there is no infor-
mation about how classes of students making speeches
or reciting are to be organized. It is difficult to conceive
how such classes could be organized effectively. In any
one class period there will only be time for a few students
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to perform, and while they are doing this the “audience”
will be doing nothing, except perhaps listening, but few
teachers would bet on that being a realistic possibility in
classes of forty or more teenage students.

Because of the relative complexity of the procedures
of debate and, again, the audience/performer nature of
it, doubts about its usefulness and purpose in the
classroom cannot be brushed aside. It would seem
natural, in any case, for students to gain basic skills of
and confidence in discussion before attempting some-
thing as ambitious as a debate.

Discussion: A Viable Option
Although discussion is not awarded a special place

in the guidelines to OCC, it alone seems to offer the best
prospect of lively, communicative English classes.
Again, the guidelines do not make specific, practical
recommendations that would be of help to teachers in
the organization of discussion classes, and cultural
factors that are obviously significant to the conduct of
them are ignored. For example, it would be considered
normal, if not very polite, for nativespeakersof English
to Interrupt each other during a discussion in order to
press their own viewpoints. In Japan such assertiveness
would be regarded in a negative light. Students in
discussion  classes would have to be made aware of
conventions like this, and instructed and encouraged
to use them. Interruption, assertingone’sopinions, and
other aspects of discussion would have to be identified
and included in a syllabus for OCC.

For successful discussion classes it is not enough to
just put students into groups and ask them to discuss a
topic-as the guidelines seem to assume. Lessons need
to be structured and objectives made clear.

Fundamental to the success of a discussion class is
the choice of topic, which should be of interest to the
majority of students and, exploitable on the level of
their existing language ability. Topics revolving around
school life (school rules, clubs, activities, etc.), home life
(household chores, TV, family relationships and roles),
and the near future (holidays, graduation, college),
work especially well, but teachers should also be pre-
pared for topics students may wish to study but know
little about-foreign cultures for example.

A teacher-produced list of topics which students
have to grade in order of interest, coupled with a space
for students’ own choices, is a good way to decide on
the content of discussion lessons. Topics may be cov-
ered over several lessons. In the first lesson teachers
may introduce a topic with pictures, a video, a story, a
poem, a song, a magazine article, a simple question-
naire, a speaking activity, and so on. To give a concrete
example, imagine that the  topicchosen is "school rules.”
Teachers might elicit from the class using mime or
pictures a description of their own school days and the
rules and punishments.

The next part of the lesson could involve students
connecting pictures depicting rules with the relevant
lexis distributed in strips around the room. Next, in

order to personalize the lexis, students could make lists
of the rules in their current and previous schools. At
this stage students could work in pairs or groups
helping each other and asking the teacher for help
when necessary (students would be able to produce,
“No Smoking,” but might find it harder to describe
dress and hair rules).

The next lesson stage would depend on what target
language the teacher wants students to practice. A
discussion on school rules could concentrate on com-
parisons, This rule is more important than that rule;
opinions, I think this rule is good because.. .; past tense
practice, In my primary school we couldn’t... ; or the
language of obligation, We had to wear a uniform. After
topic areas have been decided on, teachers will have to
plan a course practicing different structures in a logi-
cal manner.

Once a structure to be used in the discussion has
been introduced, students can practice it. If teachers of
OCC classes recycle previously studied language, prac-
tice time can be accompanied by a minimum of in-
struction. Information gap based activities might be
suitable for practice of this kind, done in pairs or
groups. The following lesson could begin with a re-
view of structures and lexis before moving on to the
discussion itself.

Putting students into groups, as advised by the guide-
lines, allows teachers to monitor students without dis-
turbing or influencing their discussion. If, when, and
how to correct students is not considered by the guide-
lines. Probably not a good time to do it would be during
discussion time itself. Teachers can make opportuni-
ties at the end of lessons or during subsequent ones to
highlight  language error.

Using ideas such as those outlined here, it is possible,
despite class size, to have successful discussion classes.
As long as students are aware of the aims of these
classes and have a stimulus for discussion-problems
to solve, ideas to grade or rank-they will probably be
committed to an end result. In a discussion on school
rules, for example, students could list the best and
worst school rules or they could try to make a list of
rules for “the perfect  school.” The end result need not
be a consensus of opinion but it should be something
students can explain to the class and something the
class can understand: Three students in our group think
that... , Maiko doesn’t agree. She feels that. . An end
result is unlikely to occur if the stages preceding discus-
sion-subject and lexis presentation and the presenta-
tion of structures and functions-have not been ad-
equately completed and lexis, structures or functions
practiced and preserved. The guidelines to OCC pay
little attention to these practical pedagogical issues.

Conclusion
The guidelines to OCC offer little practical advice to

teachers and seem to be unnecessarily inflated with
abstractions. Recitation and speeches are rhetorically~~~. ~.-

MONBUSHO, cont’d on p. 39.
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The Acculturation of Oral Language
Learners and Instructors in. EFL

by David Greene, Tokushima Bunri University and Lawrie Hunter, Kochi University

In recent years it is common for Japanese college stu-
dents to study oral English with instructors whose first
language is English. For most students, it is their first
experience with oral-based second language learning.
As importantly, for many instructors, it is their first
experience teaching oral English to students who are
learning a foreign language orally for the first time. The
students, under the guidance of instructors, are mak-
ing contact with a new culture: the culture of oral
language learning and teaching (OLLT). This article
focuses on the oral English programs taught by foreign
instructors in the Japanese post-secondary system, and
on an acculturation process which we believe is neces-
sary to accommodate the OLLT behaviors and beliefs
of both students and instructors.

OLLT and Acculturation
Is OLLT a culture? If “culture” can be loosely defined

as a particular system of actions and assumptions
within a social setting, then the oral language learning
and teaching which occur within an EFL classroom is a
culture. This is not to be confused with another set of
actions and assumptions confronting students in EFL,
the unknowns related to everyday American (or En-
glish) life functions and language functions and collec-
tively referred to as the “culture of the target lan-
guage.” We believe the set of actions and assumptions
which define OLLT also constitute a culture. There are
actions (wait-time, eye-contact, gesturing...) and as-
sumptions (paired practice is better than individual
practice, information-gap tasks are better than rote-
memory tasks...) which are particular to the teaching of
and learning about oral language.

This OLLT culture must become familiar to and
shared by both students and instructors; it must not
remain two separate realities. For this to happen, there
must be “acculturation,” a familiarization and sharing
process. Several ESL researchers discuss accultura-
tion although they and their models are often less
concerned with OLLT acculturation than with accul-
turation in the target language and culture. Schumann
(1978) and Anderson (1981) discuss how the neglect of
acculturation in ESL creates “social distance” and
“psychological distance” between learners and target
languages. If these social interaction phenomena can
impinge on learning in ESL situations, then they must
also be significant in EFL situations, the distinction
being that in EFL, instructor-learner interactions
(OLLT) become the “target language and culture”
acted upon. Richards (1986) talks about the impor-
tance of “learner roles” and “teacher roles’” in ESL
classroom acculturation.

In EFL classrooms, the assumptions which are made
about such roles, on the part of both instructors and
learners, are also determinants of learning and teach-
ing efficacy. The difference in EFL is that instructors are
the minority representatives, and it is they, through
their classroom leadership roles,  who must initiate a
process of discovery about learner roles and teacher
roles. Sauvignon (1983) emphasizes the importance of
classroom culture for “communicative competence.”
She points out that such a culture is shaped by the
attitudes of both students and teachers, and that a
climate of trust must be developed within the frame-
work of that classroom culture. She in fact recommends
an attitude survey (FLAST) which can be used to en-
hance instructors’ awareness of their own assump-
tions. This survey might well be adapted for use with
foreign English instructors in Japan. Nunan  (1989)
stresses both student and instructor assumptions about
OLLT in the ESL “communicative classroom.” Rather
than argue for certain learner and instructor strategies,
he creates a summary list of possibilities, pointing out
that instructors must be familiar with the range of
possibilities and decide how best to choose from
amongst them. The familiarization he describes would
seem to be important in an EFL as well as an ESL
communicative classroom.

Although research has provided both a rationale
and some conceptual tools for the qualifying and
quantifying of classroom acculturation, most of that
research has been in ESL: There are few EFL-based
models which refer to classroom acculturation. None-
theless, it seems likely that concepts such as social
distance and psychological distance, learner roles and
teacher roles, communicative competence and the
communicative classroom all  impact on oral learning
and teaching in EFL situations.

OLLT: Where Is the Student Coming from?
In strategic terms, if oral language teaching and

learning are to be effective in the classroom, instruc-
tors must lead the way. Because students are not likely
to share or articulate their behaviors and beliefs about
OLLT, instructors must discover them. They must
learn where their students are coming from. However,
beginning foreign instructors are not often aware of
the language learning/teaching background from
which their students come. They need access to infor-
mation about students’ previous assumptions about
OLLT if they are to initiate those students into a more
promising oral language learning and teaching cul-
ture. This is the necessary first step in the OLLT
acculturation process.
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Feature: Greene &  Hunter

Entry-levelstudents of university oral English classes
approach OLLT situations with a fairly consistent set
of behaviors and beliefs. This consistency is the result
of the homogeneity of the Japanese education system.
Curriculums are rigidly set country-wide, objectives
are rigorously tested, methods and materials are highly
specified. Of course, there will be individual student
variation in terms of the degree to which they exhibit
particular behaviors or hold particular beliefs. Never-
theless, an attempt to describe Japanese students’
OLLT behaviors and beliefs may help the beginning
instructor in planning oral language teaching. In Fig-
ure 1, we attempt to profile students in terms of the
beliefs and behaviors which they have developed
toward learning and teaching generally, toward for-
eign language learning and teaching, and toward
foreign instructors. This representation of beginning
student behaviors and beliefs is based on our own
perceptions as experienced instructors working in
entry-level college oral English classes.

In practical terms, this profile describes the behav-
ioral set which instructors might reasonably expect of
students on the first day of oral English class. In
cognitive terms, it attempts to describe the belief set

Language Learning Behaviors of Students

Body Language
Do not look at Instructor.
Do not make eye contact with Instructor.
Do not come close to Instructor.
Do not approach front of room.
Do not stand or move unless ordered.
Do move away from Instructor.
Do not respond to Instructor body language.

Listening
Do not listen to lecture or instruction in L1 or L2.
Do not acknowledge basic greetings.
Do not respond to address by first names.

Speaking
Do not respond to name calls.
Do respond to rollcalls in L1
Do not respond to greetings of leave takings.
Do not speak any English aloud.
Do not ask for clarification or repetition.

Reading
Do read silently from text.
Do read aloud from simple text if asked.
Do read simple text in interrupted fashion.
Do consult Japanese-to-English dictionaries.

Writing
Do write copied English from blackboard.
Do extensive over-monitoring of own writing.
Do not  wr i te  f rom d ic ta t ion .
Do not write ideas in class in English.
Do write ideas in L1 first and then transliterate.
Do write answers to written questions.

which might be background to those student behav-
iors. There is no attempt to link specific beliefs to
specific behaviors as we believe there to be no one-to-
one correspondence between the two sets. How stu-
dents acquire such a set of OLLT behaviors and beliefs
is a large issue which we do not wish to address in this
article. Here we wish to present the behaviors which
can commonly be observed and the beliefs which
experience and observation suggest to us in the hope
that our descriptions can assist beginning instructors.

OLLT: Where Is the Instructor Coming from?
Native-speaker college instructors arriving at En-

glish teaching positions in Japan bring along their
own set of cultural baggage. These instructors are
representatives of the”cultureof the target language,”
becoming windows on other worlds for students. As
well, instructors bring whole sets of behaviors and
beliefs relating to OLLT. However, if instructors are to
mesh their beliefs and behaviors about OLLT with
students’, they must first consider, in metacognitive
fashion, their own OLLT-related beliefs and behav-
iors. Then they can set about finding ways to reveal
their beliefs and behaviors to the students.

Language Learning Beliefs of Students

About Students
Should  not  approach an Ins t ruc tor .
Should  not  make eye contact .
Should s tudy independent ly .
Should remain in assigned seats.
Should not be asked questions.
Shou ld  no t  be  asked  fo r  c la r i f i ca t ion .
Shou ld  not  have to  l i s ten  care fu l ly .
Should be addressed by last name only.
Should not be asked to speak.
Should use polite-level L1  or L2 only.
Should  not  expect  to  be acknowledged

by instructor outside classroom.
Shou ld  read  s i len t l y ,  no t  a loud .
Shou ld  read and wr i te  Eng l ish  in  ro te .
Shou ld  cor rec t  Eng l ish  grammar .
Should transliterate from L1 to L2.

About Instructors
Shou ld  no t  address  ind iv idua l  s tuden ts .
Should not acknowledge students
outside classroom.

Should not  leave f ront  o f  room or
approach student seats.

Should not rearrange students.
Shou ld  no t  check  s tuden t  l i s ten ing

comprehens ion in formal ly .
Shou ld  l ec tu re  wh i l e  s tuden ts  l i s ten .
Shou ld  teach  to  the  f ina l  examina t ion .
Should read or lecture to the students.
Should correct student grammar.

Figure 1. OLLT behaviors and beliefs of Japanese college/university  students entering first oral English
classroom with foreign instructors
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Feature: Greene & Hunter

Language Teaching Behaviors of Instructors Language Teaching Beliefs of Instructors

Do ca l l  t he  ro l l .
Do call the students by first name.
Do afford wait time for student oral responses.
Do not speak Japanese to clarify utterance meaning.
Do not  repeat  a  quest ion  wh i le  wa i t ing  fo r  a  rep ly
Do not speak Japanese to assign tasks.
Do not speak Japanese.
Do stand close to students when speaking to them.
Do not correct student in student’s mid-sentence.
Do not respond to mid-sentence seeking
of feedback by student.

Do not give Japanese non-verbal feedback(bowing, nodding).
Do not respond to students’ Japanese non-verbal signals.
Do give weekly assignments.
Do assign weekly preparation and practice.
Do give weekly tests or evaluations.
Do ask students to sit near the front of the class.
Do ask students to speak English among themselves.
Do ask the students questions.
Do ask the students for their opinions.

Should encourage weekly study.
Should encourage eye contact for oral communication.
Shou ld  encourage Eng l ish  body  language.
Shou ld  encourage  l i s tener  c la r i f i ca t ion  in  m id -conversa t ion
Should encourage listening to instructor discourse.
Shou ld  encourage the  not ion  tha t  “You can do i t . ”
Shou ld  emphas ize  the  va lue o f  learn ing .
Should  emphas ize communicat ion over  er ror  avo idance.
Shou ld  emphas ize  coopera t ive  learn ing .
Should  emphasize par tnered or  teamed learn ing.
Shou ld  emphas ize  commun ica t ion  tasks  in  Eng l i sh .
Shou ld  d iscourage l im i t ing  o f  s tudy  to  semester -end s tudy .
Shou ld  d iscourage  mixed  Eng l i sh  and  Japanese

utterances.
Shou ld  d iscourage  Japanese  p ronunc ia t ion  o f  Eng l i sh  words .
Should discourage student reversion to Japanese

in  mid -sen tence .
Shou ld  d i scourage  l i s tener  c la r i f i ca t i on  o f  mean ing

o f  mean ing  in  m id -sen tence .
Should  de-emphas ize grades.
Should de-emphasize grammar.

Figure 2. OLLT behaviors and beliefs of beginning instructors teaching oral English at Japanese colleges and
universities

Mechanisms have already been developed which
enable instructors to assess classroom behaviors and
beliefs. Fanselow (1987, 1992) sets out a descriptive
observation system (FOCUS) for exploring how both
language instructors and language students communi-
cate in classrooms. Fanselow intends that instructors
reflect on the culture of their classrooms, thereby dis-
covering alternatives to behaviors and beliefs which
impede learning and teaching. Wesimilarlyintend that
beginning instructors in EFL settings should consider
their OLLT behaviors or beliefs: the second step in the
OLLT acculturation process.

This general outline may be of use for the instruc-
tors’ self-examinations. Perhaps not all of the behav-
iors and beliefs listed will be part of a particular
instructor’s profile, but they are indicative of the range
of possibilities. As such, they are intended to stimulate
instructors to make personal assessments of where
they are coming from in OLLT.

This profile of instructor behaviors and beliefs re-
lated to OLLT, like the preceding student profile, is not
intended tobecomprehensiveordefinitive.Rather,itis
intended to provide a framework which instructors
new to the Japanese college oral English classroom can
use to  inventory their OLLT behaviors and beliefs.
Further, the instructor profile is intended to be held
side by side with the learner profile, for the purpose of
examining the central issues which arise when instruc-
tors and learners come together to create their own
culture of oral language learning and teaching.

OLLT Students and Instructors: The Twain Must Meet
Once instructors have analyzed their own behaviors

and beliefs regarding OLLT, they must compare their
personal profiles with those of their students. Instruc-
tor and student awareness of their respective OLLT
behaviors and beliefs takes place gradually as each side
becomes acquainted with the other’s notion of class-
room procedure. Instructor behaviors or beliefs about
OLLT which contrast sharply with those of students
can become barriers in the acculturation process turn-
ing the conversation, communication, and dialogue
tasks, which driveoral languagelearning and teaching,
into dysfunctional exercises or unhappy experiences
for both instructors and students. Therefore, such in-
structor behaviors and beliefs must be re-evaluated in
the light of student views of OLLT. Instructors must
decide 1. whether to favor their own behaviors and
beliefs, or those of the students, or 2. whether to seek
compromises which recognize both instructors’ and
students’ behaviors and beliefs. This assimilation-or-
accommodation process is the third step in the OLLT
acculturation process. In Figure 3, we have listed some
pairs of possible conflicting behaviors and beliefs.

This list is only partial, but it highlights some of the
conflicts in the OLLT behaviors and beliefs of instruc-
tors and students. Sometimes theconflict is transparent
and immediate, especially when it occurs between two
demonstrated behaviors (thecallingofstudentsbyfirst
name versus the lack of student response to calling by
first name). Sometimes the conflict takes time to be-
come apparent, especially when it is between two
internalized beliefs with hard-to-interpret manifesta-
tions (the instructor belief that listening to instructor
lecture should be encouraged versus the student belief
that listening to lecture is not important, only the final
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Feature: Greene & Hunter

Instructor OLLT Behavior/Belief Student OLLT Behavior/Belief

Do call the students by first name. <--> Do not respond to first names.
Do not speak Japanese to assign tasks. <-> (Instructors) Should speak Japanese to explain.

Shou ld  encourage eye contac t .  < > Do not make eye contact with Instructor.
Should de-emphasize grammar instruction. <-> (Instructors) Should  correct student grammar.

Do afford wait time for responses. c-> (Students) Should not be asked to speak.
Should de-emphasize grades. < > (Instructors) Should teach to the final exam.

Shou ld  encourage Eng l ish  body  language. <-> Do not  respond to  Eng l ish  body language.
Should encourage listening to Instructor. c-> (Students)  Shou ld  not  have to  l i s ten care fu l ly .

Do ask students to sit near the front. <-> Do not come close to Instructor.
Shou ld  emphas ize  coopera t ive  learn ing . <-> (Instructor) Should lecture while Students listen.

Do ask students to speak aloud. < > (Students) Should not be asked to speak.

Figure 3 Partial list of conflicting behaviors/beliefs of instructors and students new to Japanese college oral
English

exam is). But, regardless of when or how the conflict is
exhibited, it is the instructor who must initiate the
conflict resolution process through assimilation or ac-
commodation. We would like to discuss three hypo-
thetical examples of conflict resolution.

Example 1: Circumstances favor Student belief over
Instructor behavior.

Instructor Behavior: Do not speak Japanese to assign
tasks.

versus

Student Belief (Instructors) should speak Japa-
nese to assign tasks.

Beginning instructors almost never speak Japanese
to assign tasks in their oral English classes. This may be
a behavior born of circumstance (they cannot speak
any Japanese) or a behavior born of OLLT belief (class-
room management language should be in English).
Students, on the other hand, have long been accus-
tomed to English courses delivered by Japanese in-
structors in the Japanese language. They resist a change
in the language of delivery, notwithstanding the fact
that the instructor is an English native-speaker. A
conflict arises and instructors must deal with it.  They
may very quickly come to realize that even mundane
instructions and assignments take excessively long to
communicate in English, or that the English instruc-
tional language confuses and frustrates students and
ruins in-class activities and assignments. Therefore,
instructors will often accept the students’ beliefs and
change their behavior in the interests of class harmony,
improved communication of instructions, and time
management. Those instructors who can speak Japa-
nese will turn to the Japanese language to assign tasks
(sometimes overlaying the Japanese with English).
Those instructors who cannot speak Japanese will very
quickly learn some key words and phrases to insert into
their repertoire of English commands and instructions.

Example 2: Circumstances favor Instructor belief over
Student behavior.

Instructor Belief: Should encourage English body
language

versus
Student  Behavior : (Students) do not respond to En-

glish body language.

As target culture representatives, instructors wish to
teach  body language while participating in the OLLT
culture. Students, on the other hand, have no experi-
ence with such body language, and do not naturally
put the body language together with the spoken lan-
guage practised  in oral English classes. At best, they
will use Japanese body language, which often makes
the communication strange by English target language
standards (for example, pointing to their own noses
when they say “Me?” in English), and at worst, they
will remain stiff and impassive while practising En-
glish language conversation. In such a conflict, instruc-
tors will often persist in presenting English body lan-
guage as part of English oral language, demonstrating
the gestures, postures, and actions which accompany
spoken English. Students will, with time and practice,
come to understand and accept the importance of body
language.

Example 3: Circumstances favor a compromise of
Instructor behavior and Student belief.

Instructor Behavior:
versus

Student Belief:

Do ask students to speak aloud.

(Students) Should not be asked
to speak aloud.

One OLLT behavior/belief conflict, which is pivotal
to the success of oral English classes, arises over the
requirement to speak aloud. From the viewpoint of
instructors, speaking aloud seems essential to the learn-
ing of English as well as being, by definition, the
purpose of oral classes. From the viewpoint of stu-
dents, speaking aloud runs counter to all their previous

GREENE & HUNTER, cont’d on p. 47.
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Feature: James

Creating a Database of ELT References
by Robert James

Joshi Seigakuin Junior College

In recent years there has been an explosion in the
amount and variety of teaching material available to
English teachers. A surprisingly high proportion of it is
very good. But, for myself, I seem to have reached the
limit of how many ideas I can carry around in my head.
For every new idea I come across and incorporate into
my teaching, I seem to forget or abandon something
that was already there.

So how can we best keep track of all these ideas,
which are, after all,  the stock-in-trade of the language
teacher? I was struck by this problem last summer
vacation when I bought some new resource books and
reread some old ones. I felt that the chances of my
remembering even good ideas for more than a couple
of months were pretty slim. So, in an effort to retain
more of the stuff, I began making notes in my word
processor. However, what started out as a single file
soon became half a dozen, and updating them became
increasingly troublesome. I therefore decided to trans-
fer all the information to a database program. Database
programs are specifically designed to store and ma-
nipulate large, unwieldy amounts of data.

Here I will describe how I went about building and
organizing a database of references to teaching ideas. I
should emphasize that the database was not of the
teaching material itself, i.e., the pictures, flashcards,
realia, information sheets and what have you, but only
the reference to a page or section in a book on my
bookshelf or elsewhere that contained the material.

What Is a Database?
First, a word about computerized databases. These

days virtually any large corpus of information is graced
with the term database. In computing terms the crucial
characteristic is that the information is structured. The
paradigmatic example of a database structure is a
telephone directory. Each entry in a telephone direc-
tory contains certain items of information about an
individual: last name, street address, zip code, dialing
number, etc. In database terminology, this is a record.
Although each entry in the directory is different, all
entries contain the same set of items (name, address,
phone number, etc); these items are the database fields.
The number and type of fields is fixed, but the number
of records may increase or decrease as entries are
added or removed.

A database program is software designed to create
and manipulate a file of information structured into
fields and records. Such programs derive their useful-
ness from their ability to find, sort and manipulate the
information in various ways.

As with a telephone directory, a database Structure
should reflect the information to be stored. Each field

should hold a certain type, or category, of informa-
tion. To store my ELT references, I needed to come up
with a set of fields into which I could type information
about the activities I thought were worth remember-
ing. To do this, I needed to think about how to classify
teaching materials.

Classifying Teaching Materials
A good way of getting ideas for classifying teaching

materials is to look at the way materials writers orga-
nize their material, especially in the indices found in
resource books for teachers.

Two similar and fairly comprehensive ways of clas-
sifying classroom activities can be found in two books
in the Handbooks f o r  Language Teachers  series published
by Cambridge University Press. One is Keep  Talking  by
Friederike Klippel; the other is Games for Language
Learning by Wright, Betteridge & Buckby.

At the back of each book is a table of information for
easy reference to the full description of the activities.
Each activity is described in term of the following
categories:

Wright et  al . Klippel

1. Number
2. Name
3.  Materials
4. Time
5. Organization
6. Page
7. Skills
8. Control
9. Level

10. Prep(aration)

1. Number
2. Name
3.  Materials
4. Time
5. Organization
6. Page
7. Aims/tasks

Wright, Betteridge & Buckby’s  table  l ists  101 act ivi-
ties (not counting variations). In database terminology,
their database table contains 101 records, with each
recordmadeupof 10 fields(the categories listed above).

Tables such as these can serve as a guide to-or at
least an indication of-the categories that might be
useful to teachers. The final choice of categories, how-
ever, remains the prerogative of the database user, and
should reflect the kinds of information that he or she is
interested in.

The kind of information that I was interested in was
not so very different from that in the two texts men-
tioned above. I needed, first of all, information to
identify any idea I was interested in. So I established a
name field to hold the name of the activity, a source field
holding a reference to a text on my bookshelf, and a page
field to hold the page or activity number. I also estab-
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Feature: James

Materials Database

Field Definition
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lished  fields to hold information about the type of
activity, the type of interaction involved, and what (if
any) handouts, etc were required. I established a fur-
ther three fields to hold linguistic information about
each activity: a language (grammar) field, a function
field, and a topic field, and four further fields to hold
information about courses that I teach: course, year,
semester, lesson. In these latter fields I could note any
courses or classes for which the activities might be

The next stage is to type
information into the fields.
This is the most tedious part
of the process and also the
most susceptible to error.  Pro-
grams often contain com-
mands to ease the task. Some
allow you to restrict the infor-
mation allowed in certain

fields; some let you copy information from one record
to another, to avoid retyping. Some let you change the
order and location of fields on the screen. But in the end
there is no way to avoid a lot of inputting. The tedium
can be alleviated somewhat by the knowledge that, if
you have put some thought into your database design,
you won‘t ever have to type in the information again.

Figure 2 shows a data entry screen. (The reference is
to an activity in Dictation by Davis & Rinvolucri.) Note
that fields can be left empty if they are not relevant to
a particular record.

Figure 1. The Field Definition Screen

for each field, and specifying
whether the information to
go in the field will be text,
numbers, or other kinds of
data (e.g., dates, calculations,
even pictures). Figure 1 is the
definition screen from my
program?

Stage 2: Data Entry

useful. Finally, I established two
fields to contain descriptive in-
formation about each activity,
such as how to use an activity
intheclassroom.Theselasttwo
fields 1 named procedures/tasks
and extensions/comments.

These categories serve two
purposes. Firstly, they contain
information that the program
needs to find and sort the
records; and secondly, they
serve, like the indices referred
to earlier, as a condensed de-
scription of each activity.

...............................................................
Name iTotal  Cloze: ................................................................I.

Activity
.................................................................
idictation/writing  j; .......................................... ....................I............................................................

Interaction i
i...................................................................i
...........................................................j

t-mm-i~‘S ks!a!Ped..s?ee  t.. ......... ..... .......
...................................... ....................:

Language  ii .................................................................i

Functions j:....................................................................

Topic: ieny  s t o r yi ............................ ................................... i
Source: ID j

~;~~.~~~~.~;~~~~.~.~~~~;.~. .....
Page/ref ;.E .............i

Lesson i i

Procedure/Tasks

sheet Studs fill in gaps Answer

Setting up a Database File
There are three basic steps in

working with a database. The
detailed procedures for each
one will vary depending on the
software being used, but the aim at each stage is fairly 

Figure 2. The Data Input Screen

straightforward.
I discovered that it is useful to begin the inputting

Stage 1: Field Definitions stage by typing in references to a wide range of mate-
Having sketched out a rough idea of the categories I r ials,  rather than (say) just roleplays or just grammar

needed, my first task was to tell the program to create points. This serves as a test of the adequacy of the
a new database file, and define a set of fields: Defining categories at an early stage in the inputting. Then, if the
fields is usually just a matter of typing in unique names field definitions have to be changed, there is less retyp-
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B

~.  ., .,...  ., ___:
Name !: ..__.................................................... i

Activity
~:
irole  playi . . . . . . . ..II....................................,,,.....  - . . . . . . . .~ :

Interaction ;

Materials i: . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . :
~ .,...

Language j:. i

Xl- Materials Database

Functions i:....................................................................i
....................................................................:

Topic: ;i...................................................................i

Source: !L.. ....... ............i.............................:
Page/ref /I............................i b

course. From a total of 134
records, the program pulled
out 30 which had been tagged
as being useful for writing
classes. From the 13 fields 1
had defined, I was able to tell

L e s s o n

Procedure/Tasks

the program to produce a co-
lumnar report showing only
the 5 fields I needed at that

; :::::.: //////; ////jj particular time: the activity’s
; /////i////?:{ /////: name, type, source (book),

. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . /////I/j/j/l
Extensions/Comments

/////j page, and any associated pro-
:::/:i///:/t

li

/ j/;/;:; jjjjjj
cedures. With a printout of

: il:$;: //&: this report I was then able to
: i /E////j: ////jj sit down with my course book

: i$///i jiijji and assignsupplementary ac-
o some of the units in

Figure 3. The Find Screen

ing to do. Also, 1 found it useful to go back to some early
records after typing in 20 or so to see if the descriptions
still made sense. It has to be possible to get a good idea
of what the activity entails just by scanning the infor-
mation in the record. If this can‘t be done, then it
suggests that some crucial information is missing, and
the field definitions probably need changing.

Stage 3: Finding and Sorting
Once the information has been typed into the fields

it can then be manipulated. The two main tools for
doing this are the program’s Find and Sort commands.
The two operations are distinct. Finding is a process of
selection; sorting a process of ordering. Typically,
finding precedes sorting. For example, we might tell
the program to find all the information-gap references
in the database and then to sort them by level from
elementary to intermediate.

Simply put, the Find operation is a matter of telling
the program where to look (the relevant fields), and
what to look for. Figure 3 shows the program’s Find
screen. The program is being asked to find all the
second year role play activities in the database. At the
left of the screen, a set of “tools” can be seen (the
mathematical symbols), which allows the user to con-
struct more sophisticated Find “requests.”

Final Stage: Report Generation
Database programs need to be told how to present the

data that are requested to the computer’s screen or printer.
The most basic type of report is a columnar report, with fields
going across the page and records down the page. The tables
of activities in the two books referred to earlier are columnar
reports. Programs usually have commands allowing the
user to design reports in a variety of formats.

I was particularly interested in supplementing my
second-year composition class course boek, so an
early report I generated was a list of activities for that

Advantages of Database Reports
The reports I can generate from the database have two

significant advantages over word processor documents.
Firstly, the program’s ability to “hide” the fields of
information that I am not interested in at any particular
time means that my reports can be much shorter and to
the point than a word processor document would have
been (the report referred to above consisted of only two
A4 sides). And secondly, since any view of the informa-
tion in a database is logically separate from the informa-
tion itself, I can create any number of different reports
based on the same information to suit different purposes.

Uses of a Database
Here are a few ways in which a database of ELT ideas

could be exploited:
1. For someone using a course book, activities could

be pulled out based on linguistic criteria, such as gram-
mar or functions, and assigned to particular units of the
text.

2. For fluency-based classes, activity type could be
the basis of a find and sort, and the activities could be
ordered toensureagood mixture throughout thecourse.

3. If a teacher began teaching a new course, it would
be a simple matter to use new combinations of criteria
to draw up a new report for the course.

4. A school could maintain the database for the
benefit of all the teachers, and individual teachers
could add their own ideas and references.

Conclusion
Most database programs would allow a user to de-

sign a database similar to the one I have described here.
And the same principles would apply to other database
projects, such as databases of listening activities, warm-
ers, grammar points, even references to academic or
methodology articles.-

JAMES, cont’d  on p. 39.
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Promoting Communication Barriers
Through EFL/ESL  Course Books

One possible goal of EFL instruction is to help learners
become as native-like in the target language as their
individual l imitations will  allow. Being able to speak
native-like, however, does not inevitably lead to be
coming proficient at communicating. Talking and com-
municating are not necessarily the same thing. Accord-
ing to two communication skills instructors, "...on  the
personal level we talk more and more and communi-
cate less and less...” (Hoffman & Graivier, 1983, p. 215).
This is not to say that language ability has nothing to do
with communication. Of course, some degree of com-
petence in the target language is essential. However,
this competence in the language can be employed in
ways which enhance communication, or in ways which
inhibit communication. Language itself is a two edged
sword. In fact, a cognitive therapist discussing commu-
nication problems between couples notes that in some
instances, “Far from promoting clarification and un-
derstanding, words become weapons” (Beck, 1988, p.
69). Thus, there is no guarantee that proficiency in
English will  automatically translate into proficiency in
communication.

and Mazlish, 1980). While these may bring about
short-term compliance, they do little to ensure long-
term cooperation, often with side-effects that damage
the relationship. Unfortunately, while effective com-
munication skills are usually not automatically ac-
quired, native speakers seem to routinely acquire the
ability to practice such counterproductive methods of
communicating.

If EFL/ESL learners intend to use English for com-
municative purposes, then it seems reasonable and
pragmatic for their teachers to take advantage of this
wealth of knowledge on effective communication
among native speakers of English. Unfortunately, it
seems that some EFL/ESL course book writers offer
little assistance. In fact they often compound the prob-
lem by writing into their books functions which are
counterproductive to communication. Teachers, then,
armed with sufficient knowledge of effective commu-
nication skills, can critically examine texts for such
problems and design ways of getting around them.

Offering Unsolicited Advice
There are a variety of courses and books for native

English speakers on communication skills, which testi-
fies to the fact that being proficient in these skills does
not follow naturally from the acquisition of English as
a first language. Indeed, such proficiency is usually
learned much later. There are courses on communica-
tion for couples, parents and children, women, youth,
teachers, leaders, businessmen, etc. In all cases, how-
ever, communication is seen in terms of building and
maintaining a relationship. Effective communication
will generally facilitate closer human relationships.
Thus, strained relationships can provide information
about how certain ways of speaking inhibit effective
communication.

This article does not intend to provide a comprehen-
sive review of such materials, nor a comprehensive
review of effective communication skills. Instead it will
focus in the main on one particularly problematic func-
tion-offering advice. It will be shown how a represen-
tative sample of course books treat this particular sub-
ject, illustrating how it promotes a barrier to communi-
cation, while suggesting how effective communica tion
proponents might deal with the same issue. This will be
followed by a discussion of the possible dangers of
some other potentially problematic functions.

distance us from oth- I

Just as there are ways of communicating which
bring us closer to others, there are other ways of
communicating which

On recently published course book entitled, Getting
Ahead (Jones-Macziola & White, 1993) describes itself
on the front cover as “A communication skills course
for Business English.” On p. 42, there is this exercise
designed to help learners give  advice:

LP

by Trevor Sargent
Tottori  University

ers. For example, it has
been shown that par-
ents, when trying to
elicit cooperation from
their children, often re-
sort to blaming and ac-
cusing,  name-calling,
threatening, command-

1. It takes me an hour to get to work. A You should stop smoking.
2. I’ve got a terrible cough! B. Take up a hobby.
3. I don’t feel very fit. C. Why don’t you cycle?
4. I’m often at the office until 8:,00  p.m. D. You should go home from work at 5:00
5. I never see my family. E. Go for a walk at lunchtime.
6. I can‘t stop thinking about work. F. Don‘t spend vey evening with colleagues.

ing, lecturing and moralizing, giving warnings, mak- Learners are directed to “match the problem to a suit-
ing martyrdom statements, making comparisons be- able response.” The matching is not difficult. However,
tweenchildren, using sarcasm, and prophesying (Faber none of the responses seem at all “suitable” from an
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effective communication standpoint, unless the fol-
lowing are everyday occurrences:

A: I’ve got a terrible cough.
B: You should stop smoking.
A: Hey, that’s a greaf idea! Why didn’t I think of that?

Gee,  thanks.

(From that moment on, A, with this new found enlight-
enment never touches another cigarette for the rest of
his/her life!)

or:

A: I'm often at the office until 8:00 p.m.
B :  You should go home at 5:00 p.m.
A: Yeah. That’s it! I never would have thought of that.

You're a genius. How can I ever repay you?

or:

A: I never see my family.
B :  Don’t spend every evening with colleagues.
A: O f  course. Gee, I was wondering why I never  see

them. You know, I just never made the connection.
Great, I'll  do just that.  Thanks a lot.

The point is that none of the responses are suitable
because none of the advice will ever be heeded. It won't
be heeded not only because it lacks imagination; rather,
and more importantly, simply  because it is advice.
Unsolicited advice is virtually never heeded. Thus,
offering it is almost always a complete waste of time. In
fact,  as we will see, it is worse than a waste of time,
because it will most likely inhibit communication more
than simply nodding and saying nothing!

Of course, the exercise above is designed to practice
certain linguistic structures. Yet, given that this text
describes itself as a “communication skills course,”
equal consideration must have been given to the func-
tions which provide the context for these structures.
However,  communication skills specialists are virtu-
ally unanimous in their denunciation of using unsolic-
ited advice  as a way of helping others with their prob-
lems. Such advice conveys the message that, “You are
unable to decide what is best for you by yourself and so
I am giving you a solution.” This implies that I know
what  is best for you and you don’t, and therefore I see
myself as superior to you. In the above examples, it
seems that the advisor is also suggesting that, “To me
the solution is simple and obvious, but you are so
incredibly stupid-you must be or you would have
solved this by yourself without coming to me-let me
spell it out for you....” This is why unsolicited advice is
so  unwelcome and usually resisted. Indeed, it usually
stops effective communication in its tracks.

It could be argued that such an exercise is really quite
harmless, and EFL/ESL learners will be mature enough
to see it simply as a language exercise and not take it too
seriously. However, if we foster that attitude, we can be
sure that none of the lesson will be taken seriously.
Indeed, hopefully learners will take all aspects of the

lesson seriously-the language as well as the context.
After all, “Communication is more than an exercise in
information; it assumes a role which is equivalent, if
not identical, to other sociological categories, such as
structure and culture” (Brittan,  1973, p.  83).

Listening Taken for Granted
Now, what might effective communication propo-

nents propose in such a situation? Beck (1988),  com-
menting on his work with helping couples overcome
misunderstandings, states the obvious when he notes
that, “Good communication involves more than get-
ting your own ideas across; it also means understand-
ing what is being said by the other person” (p. 73). He
goes on to point out how important listening is to
ensure that communication is complete. Hoffman and
Graivier (1983) confirm the value of listening by sug-
gesting that it is the most important communication
tool and that good listeners are actually quite rare.
Faber and Mazlish (1980) urge parents to resist the
compulsion to begin offering suggestions and advice,
or asking questions when children are trying to explain
a problem. Rather, they recommend hearing the chil-
dren out, noting that this alone often helps children
discover their own solutions to their problems.

Gordon (1974),  while outlining his Teacher Effec-
tiveness Training course, offers four ways of facilitat-
ing communication in situations when someone else is
having a problem:

Passive listening (silence)
Acknowledgement responses (“Uh huh,” “I
see,” etc.)
Door openers, invitations to talk (“Oh really?
Tell me more about that.“)
Active listening (feedback, paraphrasing)

Thus, it seems that rather than offering advice, “suit-
able” responses would offer the person with the prob-
lem a chance to talk about it in more detail and at
greater length. For example:

A: I’ve got a terrible cough!
B: Yes, I’ve heard you coughing a lot lately.
or, Sore  throat, huh?
A: (detects that B is interested or at least prepared

to listen and begins to explain more)

or:

A: I'm often at the office until 8.00 pm.
B :  You seem to have a lot of work to do.
or, Wow, until 8.00?
A: (again, notes that B is concerned or at least

offering the floor to A, who will most likely
expand on the problem)

EFL/ESL  texts seem to take listening for granted.
The focus of many course books is on “getting the
message across” without any emphasis on teaching
ways of confirming that one has gotten another’s mes-
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sage, or on how to check that the other has accurately
gotten one’s own message. In fact, I have found only
one such course book-The Culture Puzzle (Levine,
Baxter & McNulty, 1987)-which  offers such instruc-
tion in the context of teaching language and culture
together. However, it would seem that this particular
skill, while definitely a product of Western culture, is
not confined to culture; it also plays an important role
in communication in general, hopefully at least one
goal of every EFL/ESL course book.

Listening in EFL/ESL seems to be confined to listen-
ing in order to comprehend something in the target
language. Without denying the importance of this, it is
clearly also appropriate, if not necessary, to teach the
kind of listening skills that are necessary in a commu-
nicative setting. There is, of course, always the possibil-
i ty that a language learner will be overwhelmed if he or
she encourages others to talk at greater length and in
more detail on some subject. This “problem” is not
solved by closing the door to communication by the
useless act of offering advice-unless one wants to
deliberately terminate the relationship. In fact, the above
situation can be highly productive for the language
learner who has enough skill to offer feedback on what
he or she has understood, or knows how to ask clarify-
ing questions as Levine et al. (1987) demonstrate.

Other Textbooks, Other Communication Barriers
Advocating the idea of teachingEFL/ESL learners to

give advice is not confined to Getting Ahead, as these
following examples show. In Interchange 1 (Richards,
1990, p. 75),  there is this conversation, designed to
demonstrate imperatives:

Joan:
Craig:
Joan:
Craig:
Joan:

Craig:
Joan:

Craig:

Hi! How are you?
Oh, not so good.
Gee,  what‘s  the matter?
I have a terrible cold.
Really? That’s too bad! Have you taken any-
thing for it?
No, not yet.
Well, do you know what you should do? Chop
up some garlic and cook it in chicken stock. Then
drink a cup every half hour.  It really works!
Ugh!

Obviously Joan has succeeded in making Craig feel
even worse than he felt before. Is this really the way to
help EFL/ESL learners get along in the target lan-
guage culture?

In The Heinemann English Grammar (Beaumont &
Granger,  1989,  p.75),  learners are asked to match prob-
lems with advice in order to practice using should, ought
to, had better, be supposed to, shall, like this:

I’m bored with my job.
Perhaps you/look for another job.

If there was any possibility of the bored person reflect-
ing on the situation more deeply, to look at the issues
involved here, it has been neatly nipped in the bud by

our erstwhile advisor whose flippant response effec-
tively says, “1 don’t want to hear about it ,” or if  they
are co-workers could even be interpreted to mean, “I
would be very happy if you quit so I wouldn’t have to
see you any more.“

In the exercise following this one, learners are en-
couraged to become even more incorrigible friends:

You think your friend  works too hard. You tell him/her.
(You _ not work_ so hard.) (You _ relax _ more.)

Now the advice is not only unsolicited, it is offered
without even an introduction! If there are some people
who you don’t like but who obviously like you, this is
an excellent way of cooling them off-simply begin a
conversation by telling them to do all the things that
you think they should.

In Communication Grammar Practice (Jones, 1992, p.
25), learners are once again urged to offer their unsolic-
ited advice thus:

Suppose another friend is thinking of doing these things.
What advice would you give?

swimming from France to England
taking up hang gliding
writ ing an autobiography
getting married

etc.

In the follow-up exercise, perhaps because the
author senses the kind of resistance that is common
with advice, learners are shown how to turn down
advice by saying: That’s easier said than done, be-
cause... or That’s a good idea, but. which is an
invitation to enter into the excellent anti-communi-
cation yes. . but game creating even more opportu-
nities for learners to engage their mouths in speak-
ing English while destroying a relationship.

In Talking Together (McLean, 1993, p.  65),  there is a
conversation which is intended to present the usage of
must/have to/have got to/should, which goes:

A: I must call the doctor.
B: Why? What’s the matter?
A: I  have got to lose some weight
B: You have to stop eating so much (many) ice cream.
A: I know. I should not eat so many (much) sweets.

The advice offered here is of course nothing that A has
not already thought of, and risks eliciting one or all of
the reactions noted above. It is unlikely the relation-
ship has been strengthened, and in all likelihood, A
will not be disclosing other personal problems to B in
the future. In a class where I used this text recently, I
explained how I found giving advice inappropriate in
the context and rewrote the last three lines like this:

A: I’ve got to lose some weight.
B: Is  that so?
A :  Yes, I have tostopeating so much (many) icecream.

Yes, I  shouldn’t eat so many (much)  sweets.
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An Alternative
Course book writers, almost without fail, seem to

present the structures shown above in terms of giving
advice. I believe nativespeakers are far moresensitive
than these course books suggest. I only know a few
people (who I therefore actively avoid) that are seem-
ingly addicted to the habit of expounding you should . ,
you've got lo ., don't ., etc. at the slightest provoca-
tion. Although it is impossible to confirm this without
the benefits of a usage study, 1 think we usually use
such structures in the first and third persons, I
should ., she should  ., etc.  This view is at least
partially supported by the recently published BBC
English Dictionary (1992) which is based on an analysis
of actual English usage. Thereal-world examples given
for using should for advice are, If you have anything
really confidential I should install a safe . I shouldn’t
bother to copy these down (p. 1076). While you is implied
here, the softer I is used in the sense of If I were you, I.

Of course, another way to deal with the problem is
simply to alter the situation so that the advice is clearly
solicited. I would venture, though, that this is a less
satisfactory  solution as I think that soliciting advice on
personal issues  is rare outside families and a very small
circle of close friends. And even here, the indirect If I
were you I... mode is much more likely to be used than
the direct You should... form. Again, it is difficult to
substantiate this without a usage study. However, it
does seem there is a real danger of misleading learners
by offering a false impression of what is culturally
appropriate in most English-speaking societies.

More Communication Problems
Along with advice, Gordon (1974),  also offers eleven

other ineffective ways of communicating with some-
one who has a problem: 1. ordering, commanding,
directing; 2. warning, threatening; 3. moralizing, preach-
ing, giving “shoulds and oughts”; 4. advising, offering
solutions or suggestions; 5. teaching, lecturing, giving
logical arguments; 6. judging, criticizing, disagreeing,
blaming; 7. praising, agreeing, giving positive evalua-
tions; 8. name-calling, stereotyping, ridiculing; 9. inter-
preting, analyzing, diagnosing; 10. reassuring, sympa-
thizing, consoling, supporting; 11. questioning, prob-
ing, interrogating, cross-examining; and 12. with dar-
ing,  distracting, being sarcastic, humoring, diverting.

This list shows that there are other dangers to con-
sider as well. For example, the over use of questioning
can easily create an interrogative atmosphere. Beck
(1988) notes that “Sometimes the way a question is
phrased may choke off a conversation. Why questions
are frequently conversation stoppers because they
seem to have an accusatory tone” (p. 226). Gordon
(1974) points out that questions often narrow down
conversations to providing only answers to specific
questions which can be the result of mere curiosity on
the questioner’s part, leading to one-sided conversa-
tions  Courtroom dynamics testify to this by showing
how lawyers use questions to get witnesses to talk,

who in turn often try to reveal as little as possible.
Obviously this is not conducive to open  conversation.
Rather, it has been shown that discreet self-disclosure
tends to send the message that "I  feel comfortable
talking to you,” encouraging others to reciproca  te and
discuss themselves as well. This often precludes the
necessity of questioning.

Likewise, praising in the form of complimenting
has its dangers. When phrased as an absolute state-
ment, That’s a lovely dress, it runs the risk of implying
that, "I (along with God), with my ability to perceive
all truth from the absolute, universal, standpoint do
solemnly pronounce the indisputable fact that your
dress is lovely.” The point can be made more person-
ally and thus more personably and therefore more
effectively, by claiming full responsibility for the com-
pliment, I like your dress, I think that’s a lovely dress,
without the risk of appearing superior. Of course we
usually assume that that is what people mean when
they offer absolute-type compliments.

In hierarchical relationships, however, the differ-
ence becomes significantly more important. Imagine if
a student says to a professor, That was a fine lecture you
gave today. While the professor might smile sweetly and
say thank you on the outside, on the inside he might also
be thinking, sarcastically, “Well I’m glad it met with
your approval. I wonder if he’s a spy sent by the
administration to evaluate my lectures.” Had the stu-
dent simply said, I really enjoyed your lecture today,
probably a more accurate representation of the situa-
tion, the professor would not have been left with such
an equivocal feeling about what the student really
thought and felt. The student’s communication would
have been more successful, because the possibility of
the professor misinterpreting thecomment would have
been significantly reduced. It’s also more likely that the
professor would have felt inclined to find out what it
was that the student liked, leading to a potentially
useful discussion for the student.

One Direction Textbook Writers Can Take
In conclusion, it should be sta ted that there are those

who think that the English presented to EFL/ESL
learners should reflect the way native speakers interact
with all their attendant prejudices and problems. In
order to understand native speakers, this is of course
quite reasonable. However, it seems rather perverse to
encourage EFL/ESL learners to imitate ther poorer com-
municators in the English speaking world rather than
the better communicators. This is not made any less
true given that the better communicators have prob-
ably engaged in some conscious learning activities in
order to improve their communicative abilities. Indeed
the very fact that a body of knowledge on effective
communication skills exists in an educational format
for native speakers surely facilitates EFL/ESL teachers
and course bookwriters exploiting this material for the
benefit of learners.
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What
i s

COBUILD?
. ..A database

COBUILD (Collins Birmingham University
International Language Database) was

established in 1980 with the aim of creating
a completely new store of modern English text.

Major sources of written text such as
complete novels, non-fiction works, news-
papers and magazines, as well as spoken

sources in the form of transcripts of broad-
casts, interviews, talks and conversations are

all included. This Bank of English now
contains more than 150 million words and
reflects English as it actually used today.

. ..A publishing programme

From this vast collection of real English, the
COBUILD editorial team, under Editor-in-

Chief Professor John Sinclair and Editorial
Director Gwyneth Fox, have developed the

COBUILD publishing programme.
Starting with the Collins COBUILD English
Language Dictionary, the range has grown
rapidly and now covers the full spectrum of

materials for learners and teachers of English,
with Dictionaries, Grammars, Usage Books

and Course materials, all designed to
help  learners with real English
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described in a few sentences. No justification for
including them in a program of oral communication is
given, and nothing is said about how to teach them.
Closer attention is, at first sight, paid to discussion and
debate, but in the end all that readers of these guide-
lines receive for their pains is a list of English sentences
and phrases. These seem to conform to some blueprint
for discussion and debate locked away in a Monbusho
desk. With the exception of discussion, the classroom
activities recommended by the guidelines to OCC ap-
pear a bizarre choice, if  a move away from memoriza-
tion, translation, and multiple choice exercises is de-
sired. It is difficult to imagine how the guidelines can
result in anything more than cosmetic change in the
senior high school English classroom.

JAMES,  con t ’d  f rom p .  27 .

As is probably clear from this article,  database pro-
grams are a bit more trouble than word processors.
Their advantages do not become apparent until you are
working with more information than can be fit on a few
sheets of paper. On the other hand, no word processor
can match even a simple database program’s ability to
quickly and easily manipulate large amounts of infor-
mation in  a variety of ways.

If you consider building a database along the same
lines as the one described here, the following program
features will come in handy:

1. The ability to add or remove fields at any time,
without having to re-define the database and conse-
quently retype everything.

2. Flexible field sizes. Some older programs use fixed
size fields. This is both wasteful and limiting. Newer
programs provide fields that can accommodate both
large and small entries.

3. A variety of report formats. Some older programs
only allow columnar reports.

4. A user-friendly interface (means of control). Pro-
grams which allow you to choose from sets of options
rather than making you actually type in the commands
are generally regarded as easier to use.

5. Can automate repetitive tasks. This is a great time-
saver and also reduces the chances of error. Automated
tasks are known as macros or scripts.

N o t e
1. All screen shots are taken from Filemaker  II,  by Claris Corporation.

Versions available for both the Apple Macintosh and IBM
compatibles running under Windows 3. (A Japanese version i s
also available for Macintosh.)
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Feature: Brown

Grammatical and Semantic Relationships in
the Monbusho List
of 507 English
Words

Table 1: Monbusho List of 507 Words for Junior High
Students in Japan

a come Friday life pencil star wall
about cook friend light people stall want
a c r o s s  cool from like picture station warm
after could fruit listen plane stay wash
afternoon country game little play still watch
again cry garden live please stop water
ago cup get long poor store way
al l  cut girl look popular story we
already dark give lose pretty street Wednesday
also daughter glad love put strong week
always day g l a s s lunch question student welcome
am dear go make quickly study well
among December good man ra in such what
an desk goodbye many read summer when
and dictionary great M a r c h ready sun where
animal different  green may really Sunday which
another dinner ground May red sure white
answer do grow ma remember swim who
any does hair mean rice table whose
anyone door half meat rich take why
anything  d o w n hand milk r ide talk will
Ap r i l draw happy mine right tall wind
are drink hard minute r i se teach window
arrive drive has Monday river teacher winter
as dur ing have money room tell with
ask each ha month run ten without
at ear head moon sad tenth woman
August early hear more same than wonderful
aunt easy help morning Saturday thank word
away eat her most say that work
back eight here mother school the world
bad eighteen h e r s mountain s e a their worry
be eighth h i g h mouth season them would
beautiful  eighty hill much second then write
because either him music see there wrong
become eleven his must se l l these yard
before eleventh holiday my send they year
begin English home name September think yellow
between enjoy hope near seven third yes
big enough hot need seventeen thirteen yesterday
bird evening hour never seventh thirty yet
black ever house new seventy this y o u
blue every how news shalt those young
boat everyone hundred next she thousand your
book everything  I nice shop three yours
both excuse idea night short through
box eve if nine should Thursday
boy face Important nineteen shout time
bread fall  in ninety show to
break family interesting ninth s i c today
breakfast famous into no since together
bring far introduce noon sing tomorrow
brother farm invite nose sister too
build fast i s not sit town
building father it notebook six tree
bus February January nothing sixteen try
busy feel Japan November sixth Tuesday

by James Dean Brown
University of Hawaii at Manoa

For years, Monbusho (the Ministry of Education) has
published a list of approximately 500 English words
that are “absolute essentials” for students to know at
the end of their English studies in junior high schools in
Japan. According to Hattori (1992), an early 1958 ver-
sion contained 520 words; a revision in 1969 had 610
words, and a 1977 version included 490 words. The
latest version of the Monbusho vocabulary list,  which
officially took effect in April  1993, was first published
in 1989 (Monbusho, 1989) as a simplealphabetical listing
of 507 words as shown in Table 1.

Such an alphabetical listing gives the impression that
the 507 single words can be learned like so many kanji--
and perhaps they can. However, such a presentation
ignores the fact that there are grammatical and seman-
tic relationships among the words that could be used to
help students learn them. This article will explore these
grammatical and semantic relationships with the goal
of reorganizing and presenting the Monbusho 507 list in
ways that will make it a more useful tool for both
teachers and students.

Grammatical Relationships
The grammatical functions of words in English sen-

tences are often expressed as parts of speech. Here, the
grammatical relationships among the Monbusho words
will beexplored bypresenting thepercentagesofwords
that fall into each part-of-speech category and display-
ing them in parts-of-speech groupings so that the rela-
tionships among them will be clear. Then the discus-
sion will turn to issues raised by the fact that some
words function as multiple parts of speech.

Parts of speech. For this analysis, the Monbusho 507
words were each labeled using the single part of speech
that Francis & Kucera (1982) listed as the most com-
monly used form. Note that for simplicity of descrip-
tion, quantifiers have been included in the more tradi-
tional adjective category and qualifiers have been
lumped with adverbs. Table 2 (adapted from Brown,
1993) indicates that nouns account for nearly 30% of the
words in the Monbusho  list,  followed closely by verbs
(about 2 1 % ) ,  and adjectives (nearly 12%). The other
parts of speech in the Monbusho 507 list each account for
less  than 10% each.

b u t few

buy fifteen
by fifth
call fifty
can find
c a r fine
ca rd finish
carry first
catch fish
chair
ch i ld
city
c l a s s
clean
close
cloud
club
cold

five
flower
fly
food
toot
for
forget
forty
four

fourth

Japanese now
July October
June of
just Off
keep often
kind old
kitchen on
know once
lake one
language  only
large open
last or
late other
learn  our
leave  ours
left out
lend over
l e t paper
letter park
library pen

sixty
skv

turn
twelfth

sleep twelve
slowly twenty
small two
smile uncle
snow under
S O understand
some until
someone up
something  us
sometimes  use
SO” usefu l
soon usually
sorry vacation
speak very
spend village
sport visit
spring wait
stand walk
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Table 2: Monbusho 507 Parts of Speech
(Adapted from Brown, 1993)

Part of speech Monbusho Words
Number Percent

Adject ive 6 0  11.6
A d v e r b  4 7  9 .3
A r t i c l e  3 0 . 6
Con junc t ion  1 2  2 . 4
Determiner 1 5  3 . 0
M o d a l  8 1 .6
N o u n  1 5 0  2 9 . 6

Number 41 6 .0
Prepos i t i on  2 0  3 . 9
P r o n o u n  2 9  5 . 7
Proper Noun 1 3  2 . 6
Verb 1 0 6  20.9
Other 3 0 . 6
Tota l  5 0 7  100.0

Table 3 presents a reorganized listing of the
Monbusho 507 words after they have been catego-
rized by parts of speech. Such a list is potentially
useful to teachers because it illustrates the gram-
matical relationships that exist among words in
the list. However, this list may also be deceptive in
its simplicity because many words in English per-
form a variety of grammatical functions.

Multiple functions. Some variation in gram-
matical functions is fairly predictable. For instance,
it is common in English for a word to function both
as a noun and verb. Consider the word answer,
which can function as a noun (e.g., Who has the
answer?)  or as a verb (e.g., Who can answer?).
Further consider the fact that eight of the thirty
Monbusho  words that begin with the letter b  are
commonly used as both nouns and verbs (at least
in my dialect of English): boat, book, box, break,
breakfast, build and buy.

Some words may even serve as three or more
different parts of speech in different situations.
Consider just the first of the eight example words
listed in the  preceding paragraph: buck. This single
word can function as four different parts of speech:
adjective, adverb, noun, and verb (Francis &
Kucera, 1982). Nonetheless, all of these functions
of the word are contained in a single lexical entry
in the alphabetical Monbusho 507 l is t .

It turns out that 251 (or 49.5 percent) of the
words in the Monbusho  507 list perform two or
more grammatical functions according to Francis
& Kucera (1982). Those 251 words are the ones
with asterisks in Table 3. Hence, unlike the
Monbusho alphabetical list, the list in Table 3 not
only shows some of the grammatical relation-
ships among words, but also warns which ones

perform multiple grammatical functions.

Table 3: Monbusho 507 Word List Organized by Parts of
Speech

Adjective  Adverb Determineer  Noun(Cont.)  Noun(Cont.)  Preposition Verb Verb  (call.)
all a g a i n a n o t h e r gaem Sunday about am S h o u t
bad ago any
beautiful already each
big also few
black* always*  f a s t
b l u e ’ away many*
both back m u c h
b u s y ’ down* other*
cold enough’ same
dark’ ever some*
d e a r ’ far* t h e s e
different last this
early h e r e those
easy* h o w ’ what
English just w h i c h
every  more*
famous most* M o d a l
fine’ never can*
glad next could
good not may
great’ now must
green*  no* shall
half o n should

happy often will
h a r d once* would
high only
hot out N o u n
important
interesting
Japanese
large*
late*
left
little*
long*
n e w
nice*
old
poor
popular
r e a d y
red
rich

soon
so*
still
then*
t o g e t h e r
too
up*
usually
very*
well
w h e n

afternoon
animal
answer*
aunt
bird
boat
book
b o x ’
boy*
b r e a d
breakfast*
brother
building
b u s
car
c a r d

right
sad
short
sick
smal l
sorry
strong*
s u c h ’
sure*
tall
useful
warm*
white*
wonderful
wrong*
yellow*
young*

w h e r e chair
why* child

yes city
yet class*

cloud
Article c l u b ’
a* colleg
an color*
t h e country

cup*
Conjuncti'n  daughter
a n d day
as* d e s k
b e c a u s e ’ dictionary
before* dinner
but door
either* ear
if e v e n i n g
or excuse*
since* eye*
t h a n ’ face*
that family
until farm*

l a t h e r ’
fish
flower*
food
foot
Friday
f r i e n d
fruit

garden*
girt
g l a s s
ground
h a i r
hand
h e a d
hill
holiday
h o m e ’
hour
house*
idea
kind
kitchen
l a k e
language
l e t t e r ’
library
life
light*
b v e ’
lunch
man*
m i f k
mine*
minute*

Monday
money
month
moon*
morning
mother*
mountain
mouth
m u s i c
n a m e ’
news
night
noon
nose*
notebook

park

p e n c i l
pen*
people
pictuire*
plane*
question*
rain*
rice
river
room*

s e a
season*
shop*
sister
sky
snow*
son
sport*
spring*
star*
station*
stpre*
story
street
student
s t u d y
summer

sun*
table
t e a c h e r
Thursday
time*
today

town
t r e e
T u e s d a y
uncle
v a c a t i o n
v i l l a g e
wall
water*
way
Wednesday
week
w i n d o w
wind*
winter*
woman
word
work
world

year

 

Number
eight
e i g h t e e n
eighth
e i g h t y
eleven
eleventh
fifteen
fifth
fifty
first
five*
forty

across*  are
after* arrove
among ask
a t b e
between’ become
by* begin
during break
for* bring
from build
into b u y ’
in call
near carry
o f catch
on* clean*
over* close*
through’ come
under’ cook
without cool
with cry*

cut
Pronoun  does
anyone do
anything d r a w ’
everyone  drink
e v e r y t h i n g  d r i v e ’
h e eat
h e r
h e r s
him
h i s

it
m e
my
nothing’
our
ours
s h e

their
them

enjoy
fall
feel
find
finish
fly*
forget
get
give*
go*
grow
h a s
h a v e
h e a r
help

fourteen they introduce
fourth  us invite*
four*  we  IS
hundred’ who k e e p ’
nine whose know
nineteen you l e a r n
ninety your leave*
ninth yours lend
one* let
second Prop. noun like*
seven
seventeen  august

listen
live*

s e v e n t h December  look
seventy February lose
six J a n u a r y m a k e ’
sixteen  Japan mean*
sixth July meet
sixty* J u n e need
tenth M a r c h open*
ten* May play*
third N o v e m b e r  p l e a s e ’
thirteen October put
thirty September  r e e d
t h o u s a n d r e m e m b e r
t h r e e ride
twelfth rise*
twe lve run’
twenty say*
two* SW’

s e l l
s e n d

show*
sing
sit
sleep*
smile
s p e a k
s p e n d
s t a n d
stall
stay*
stop*
swim
take*
talk
teach
tell
t h a n k
think
try*
turn*
understand
use*
visit
wait
walk
want*
wash
watch
we3lcome*
worry*
write

Other
goodbkye*
there*
to*

* Words with asterisks can function as one or more addihonal parts of
speech.
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Semantic Relationships
Though they cite no research in support of

their beliefs, Gairns & Redman  (1986, pp. 31-
32) argue that:

Table 5: Monbusho 507 Content Words Organized by Parts of
Speech and Semantic Grammatical Subcategories

A d j e c t i v e  A d v e r b  Noun N o u n  ( C o n t . )  N o u n  ( C o n t . )  N u m b e r  V e r b  Verb (Cont.)

In language learning and teaching, sense
relations are of paramount importance.
In theclassroom, grouping items together
. will help to give coherence to the
lesson. As a means of presentation and
testing, these relationships are extremely
valuable, and can provide a useful frame-
work for the learner to understand se-
mantic boundaries.

Table 4: Monbusho507 Function Words Or-
ganized by Parts of Speech and Grammatical
Subcategories

Article Determiner Modal
a* Singular Present
an a n o t h e r
t h e  each

this
Conjunction Plural
Coordinate t h e s e
a n d  t h o s e
but Sing/Plur
either* any*

some*
WH Detr.
w h a t ’
which
Post-Position
few
last*
m a n y ’
m u c h ’
o t h e r ’
same

Preposi t ion Other
goodbye*

from
into
t h r o u g h
Position
across*
a m o n g
a t
b e t w e e n ’

to*
t h e r e ’

‘Words with asterisks can function as one or more
additional parts of speech.

As shown in Table 4, such semantic cat-
egorizations may not be necessary or appro-
priate for function words (article, conjunc-
tions, determiners, modals, and prepositions)
because the parts of speech with some addi-
tional grammatical subcategorization can
provide sufficient organization for teaching
purposes. However, content words like ad-
jectives, adverbs, nouns, and verbs may ben-
eficially be further classified into semantic
groupings as shown in Table 5. Still other
content word types (particularly pronouns
and numbers) may more profitably be
grouped into the grammatical subcategories
shown in the same table.

Discussion
This article has briefly explored the gram-

matical and semantic relationships among the
Monbusho 507 words. However, this research

Age Degree Relatives Days of weekOrdinal Auxiliary
new enough foot* aunt Monday first does
old m o r e ’  hand brother Tuesday s e c o n d  do
young* most eye* child Wednesday third h a s
Color pretty* face* daughter Thursday fourth h a v e
b l a c k  really mouth* family Friday fifth Copula
b l u e ’  so* nose* l a t h e r ’  S a t u r d a y  sixth a m
d a r k ’  too ear mother* S u n d a y  s e v e n t h  a r e
g r e e n ’  very* hair sister Relative Days eighth b e
red Frequency head son y e s t e r d a y  ninth
white* always* Eating uncle today t e n t h ’  Creating
yellow* ever b r e a d People tomorrow e l e v e n t h b e c o m e
Direction never fish* people Seasons  twelfth begin
left no* food woman season* build
right often fruit man* spring* grow
Feelings o n c e '  milk* girl summer Nominal m a k e ’

eay sometimes rice boy* w i n t e r  a n o n  s t a r t
friend* Time Units anything try*

breakfast student time* everyone Emotion
dinner t e a c h e r  minute* everything cry*
lunch* School Actions  hour nothing* h o p e ’
kitchen a n s w e r *  day someone l i k e ’
cup* color* week  something need
glass excuse* month Object smile*

g a m e ’  year him want*
m o o n ’  i d e a  holiday  me worry*

sun* study Transport u s  clean*
HumanGeog work* boat Possessive cook
city School Writing  b u s  h e r  w a s h ’
country language  car h e r s  Leisure
farm* letter* plane* his drink
mine*  news station* my drive*
s t r e e t  story our eat
t o w n  word N u m b e r  ours enjoy
village School Pleces Cardinal their fly*
world class* one* w h o s e play*
Phys Geog room* two* your ride*
hill c l u b ’  t h r e e  yours run*
l a k e  library four* Subject sing
mountain building five* h e  swim*
river college six I walk
sea  school* seven at Motion
Weather School Subjects eight she bnng
sky music n i n e  t h e y  c a r r y
cloud’ sport*
rain* SchoolThigs LL”

we catch
who close*

snow* book twelve your come
wind b o x ’  thirteen fall*
Home c a r d  fourteen Proper Noun go*

cold WH Adverb door chair fifteen Special leave*

hot h o w ’  h o m e ’  d e s k  sixteen J a p a n  open*
warm* w h e n  h o u s e ’  dictionary seventeen Months put
Time w h e r e  window light eighteen January rise*
early w h y ’  y a r d  notebook nineteen February turn*
late* Park paper* twenty March Things We
ready animal p e n c i l  thirty* April Do with
Value bird pen* forty May
bad flower* picture* fifty June b r e a k
d e a r ’  garden* t a b l e  sixty* J u l y  cut
l i n e ’  g r o u n d  seventy* A u g u s t  find
good park shop* e i g h t y  September get
g r e a t ’  t r e e  store* ninety O c t o b e r  give*
important wall m o n e y  h u n d r e d  N o v e m b e r  k e e p ’
nice* way kind t h o u s a n d  D e c e m b e r  lend
useful Relations Time of Day lose
wonderful Ye morning s e n d
wrong* love* noon show*

name* afternoon take ’
all e v e n i n g  use*
both night
every
half

Feaure: Brown

School
ask
d r a w ’
learn
listen
m e a n ’
r e a d
teach
think
understand
write
Senses
cool
feel
h e a r
look
see*
w a t c h ’
Shopping
b u y ’
sell
s p e n d
Social
arrive
h e l p ’
introduce

Stillness
finish
sit
sleep*
s t a n d
stay*
stop*
wan
Thinking
forget
k n o w
r e m e m b e r
Vocalizing
call
say*
shout'
s p e a k
t a l k ’
tell

*Words with asterisks can function as one or more additional parts of speech.
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Feature: Brown

has several limitations that must be recognized. First,  Conclusion
decisions about which grammatical and semantic cat- The intent of this article has not been a detailed
egories to use in Tables 4 and 5 were sometimes diff- analysis of OLLT since each classroom situation is
cult and arbitrary. Second, no attempt was made to somewhat unique. Instead, we have presented a gener-
address the additional issues of different meanings alized overview of OLLT culture and of our own OLLT
withineach part of speech (see West, 1953) or acculturation process. The profiles outlined
multiple pronunciations for some words (for here typify the OLLT behaviors and beliefs
example, wind as a noun versus wind as a of beginning Japanese students and begin-
verb). ning native-speaker English instructors in

Nevertheless, I hope that the grammatical college-level oral English classes; the con-
and semantic classifications which were pro-
vided here will help teachers to further ana-
lyze and understand the Monbusho l is t .  More
importantly, I hope that this article will help
them to organize their lessons, find appro-

flicts described are common to oral language
classrooms; and the resolutions discussed
illustrate possible solutions to common con-

.
flicts.

We hope this article will be of interest to
three different EFL groups in Japan. First, it may assist
beginning native-speaker English teachers in their cul-
tural adaptation to Japan and professional planning for
OLLT. Second, it may provide native-speaker English
educators with a framework for collegial discussion of
EFL oral language learning and teaching methodol-
ogy. Third, it may challenge Japanese English instruc-
tors to think about some of the important issues in EFL
oral language learning and teaching. The structures,
processes and models described here are not intended
to be definitive, but rather to stimulate focussed  discus-
sion and consideration of instructor-student behavior-
and-belief conflicts in the realm of oral language learn-
ing and teaching.

priate materials, and teach thevocabulary that, right or
wrong, all Japanese students of English are expected to
know by the time they leave junior high school.
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GREENE & HUNTER, cont’d from p.  15

teaching and learning experiences. Such strongly op-
posed beliefs and behaviors will require some compro-
mise in the positions of both instructors and students.
Instructors will likely have to alter their presentations,
their practice methods, their in-class assignments, and
their evaluations, in order to be sensitive to the emo-
tional strain on students required to speak aloud. Stu-
dents will have to develop a sense of trust in instructors
and be willing to take initial plunges into speaking
aloud. Astute instructors will conduct oral exercises
which move students gradually from circumstances of
minimal public exposure to situations of more public
display.

The above three cases represent a wide range of
conflicts which can arise in the oral English classroom.
When instructors sense conflicts, they have three op-
tions: accept student behaviors or beliefs, persist in
their own behaviors or beliefs,  or strive for an accom-
modation between their own behaviors and beliefs and
those of the students.
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Opinion
Classroom Research

and the Classroom Compact
by Christopher Barnard

As a student in Temple University’s Doctor of Educa-
tion programme here in Japan, I do a considerable
amount of reading. Nothing figures as much in this
reading as research reports on second language class-
rooms. What happens in classrooms? What do teachers
do there? And what about students? What facilitates
classroomlearningof a second language? Should teach-
ers correct students, and if so when and how? Is it a
good thing for students to practise together in pairs? If
so, is information gapping better than other types of
pair practice? What is the best way to correct students’
compositions? And so on.

Pick up a current issue of, say, the TESOL Quarterly,
the Modern Language Journal, or the JALT journal, and
you will find these points discussed again and again.
There will be all kinds of experimental designs, many
of them carefully thought out and implemented. The
care taken in randomization, setting up of control
groups, administration of pre-tests and post-tests, and
data collection and analysis is often admirable.

But sometimes we can more clearly focus on what is
happening in our own field by momentarily stepping
out of it and  lookingatanother, but not unrelaed, field.
Before developing the argument of this article, I would
like to introduce, by way of analogy, an example from
the field of physical education.

Consider the case of a physical education instructor
who wants to find out which of two exercise
programmes (programme A and programme B) builds
up greater stamina in his students. He might carry out
an experiment with all the proper scientific controls.
Let us say that he divides his students on a random
basis into those following programme A and those
following programme B. He could then give both
groups a stamina test at the beginning of the
programme, and another test at the end. Based on an
analysis of these results, he might come to a conclu-
sion as to whether there is any difference in the effec-
tiveness of the two types of programmes, and if so
how great that difference is.

But surely any normally alert and properly skeptical
person would accept the findings of this little experi-
ment only if the instructor assured us that his students
attended his class on a regular basis and made genuine
attempts to follow the exercise programme? In report-
ing his findings the instructor would be duty-bound to
tell us if a group of students had been goofing off at the
back of the gym. Or, we would certainly be dubious
about his findings if we found out the instructor him-
self had not been pu tting much effort into planning and
carrying out the physical education lessons.

In short, before we could judge the value of his
conclusions regarding the effectiveness of the different
exercise programmes, we should certainly want to

know if a “classroom compact” had been established
and honoured. By classroom compact I refer to the
agreement, usually tacit, by the teacher that he will
make reasonable efforts to teach, and by the students
that they will make reasonable efforts to learn, and that
both parties will more or less cooperate with each other
in the joint instructional endeavour for as long as that
endeavour lasts.

In any research journal in the field of second lan-
guage acquisition and classroom research, you can
read reports on all kinds of experiments, but rarely will
you find any mention of whether the classroom com-
pact was established and honoured. Did the students
attend the classes on a regular basis? Did they do their
homework? Did they actually behave in such a way
that would suggest that they really wanted to learn? Or
were they in the classroom simply because they had to
be? Did the teacher take the time to prepare his lessons?

When reading these research reports, you will fre-
quently notice that the number of students who took
the post-test is smaller than the number of students
who took the pre-test. This is attributed to normal
attrition over time. But rarely will you find mention of
how many students attended the lessons between the
pre- and post-tests. However, you can be pretty confi-
dent that the number of students who came for the pre-
and post-tests is greater than the number of students
who attended the regular lessons, in which such and
such a teaching method was being tried out. After all,
at the beginning of a course most students are present,
while at the end of a course the cunning teacher-
researcher can get his students into the classroom by
linking the post-test to final grades.

1s  it not too much for teachers to ask that, in reporting
research findings, information be given regarding the
honouring of the classroom compact? Results from an
exercise programme in which there has been a general
goofing off cannot be compared to those from a
programme in which almost all the participants made
sincere and strenuous efforts. If the compact has not
been honoured, this in itself might be an interesting
finding, but it should not be the background against
which research on teaching methods, particularly re-
search which seeks to establish the effectiveness, or
otherwise, of such methods, is presented and discussed.
Wouldn’t the truly honest researcher say, “I spent a lot
of time and money setting up and carrying out what I
think is a wonderful experiment, which I am sure
would have proved that teaching method A is more
effective than method B; unfortunately I have no con-
fidence in my findings, because in the case of the
students who were taught by method B, I have reason-
able grounds for believing the classroom compact was
not honoured”? Wouldn’t we expect our physical edu-
cation instructor to do this? Why don’t we demand the
same in second language research?

When I read a report on a certain research project in
the JALT Journal I am sure I do the same as many other
teacher: I try to “get behind” the article and make a
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Opinion

judgment regarding the teaching and learning situa-
tion depicted in the article. Do I know the author? What
is his affiliation? Where did he do this research? I am
familiar with education in Japan and can pick up hints:
“freshmen at a two-year junior college;” “economics
majors at a national university;” “English literature
majors at a private women’s university;” “students at a
vocational school.”

In my experience, these expressions tell very differ-
ent stories. I make my own subjective judgment as to
whether the teaching compact is likely to have been
honoured in these different situations, because only in
this light are the findings interpretable. But why should
1 have to do this? And what about readers who have no
knowledge of the Japanese education system? Research
carried out in Japan is reported internationally. Are
classroom compacts as likely to be honoured in Japan
as in, say, Germany? Or in fact, are such compacts
different in nature depending on the country or cul-
ture? Is it helpful to report research about Japanese
daigakusei  in such a way as to allow a German re-
searcher to think the findings may be relevant to his
own Studenten?

I venture to say that, unless the types of questions
raised above are answered and we stop ignoring the
importance of the classroom compact, research find-
ings will,  for the most part,  be worthless, or at best of
minimal interest.

0 mz$3?57 Falling in Love
@ la!iwaEs Fatal Attraction
C3 $!Z&~~~~~~S  An Officer and a Gentleman
@ zliMma)l3~ Terms of Endearment
0 iilxmE3 Love Story
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Bilingual Abstracts

The Acculturation of Oral Language
Learners and Instructors

by David Greene and Lawrie Hunter
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Developing Bottom-up Processing
Ability in JSL Listening Comprehension

by Noriko Kanda

Based on the findings of recent research in the process of
comprehension, the author claims that bottom-up pro-
cessing ability is as important as top-down processing in
second language learners’ listening comprehension.
Kanda presents extensive examples of errors in interme-

Classroom Research
and the Classroom Compact

by Christopher Barnard
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JALT News
Election of National Officers for 1994-1995

The JALT Constitution and its Bylaws determine the officer positions, the terms of office,  the times of elections,
and, to a certain extent, the methods by which nominations and elections are to be conducted. This year's elections
are being conducted in accordance with both the Constitution (revised November 22, 1992) and the Bylaws
(revised June 21, 1992)  as published in the JALT News Supplement of The Language  Teacher  in April.

As set forth in Article V of the Constitution, the President, Treasurer, and Membership Chair are  to be  elected
in odd-numbered years to serve in even-numbered years. Their term of office is “for two years,  or until  their
successors are elected.”

As determined by Article IV of the Bylaws, “One ballot listing all nominees for each office, and including space
for write-in candidates, shall be mailed to each member in good standing in time for the member to return the ballot
to the Nominations and Elections Committee before November 20 each year.” This year, one ballot will be
included in the envelope in which the November issue of The Language Teacher  is  mailed (this issue). Joint and
group members will be mailed ballots separate from The Language Teacher, according to the most recent
membership records in the JALT Central Office. The Central Office will not have extra ballots available for JALT
local chapters and individuals.

Article IV also specifies that nominees must be “members in good standing....[who  are] willing to stand for
office.” At the time of preparation of this issue of The Language Teacher,  the candidates introduced here were the
total of those nominated who fulfilled these requirements.

President - David McMurray
David McMurray is the 1993 National President of JALT, Past President of Matsuyama
Chapter, on the Southwest Regional Conference Committee, and has served as National
Audit Chair, published in TLT and presented at JALT 92. He teaches at Aiko High School
and Matsuyama University and taught company classes in Shikoku, Taiwan and Canada;
holds an M.B.A. from Lava1 University, and was director of a University Hospital,
Research Institute, Rotary Club, Civil Service Bank and Cancer Society.

Statement of Purpose
JALT is working. Your National Officers, Chapter and N-SIG representatives, Central
Office, Conference and Publications Boards are active and working together at committee
and Executive meetings. We are staying on budget, having fun and holding efficient
meetings. This was promised to you in my 1993 Statement of Purpose. The keys to success this year were simple:
open communication, training and friendly invi ta tions to members to join the 60 member JALT National team that
assists over 400 JALT officers run JALT.

For the first time in quite a while JALT has a full slate of officers, a fully staffed and smooth running Central
Office, completed a professional audit, awarded scholarships for research and overseas conferences, officer
training, strengthened relations with AJET,  IATEFL and other domestic and international teachers organizations,
run over a dozen mini and regional conferences and had the opportunity to invite an N-SIG officer to vote on the
National and Executive Committees.

Expect a lot more from JALT in 1994 and 1995. JALT will continue to be renewed and energized and projects
started this year will gain momentum. JALT 94’s theme “Back to Basics” will form our administrative strategy to
maintain a healthy budget, quality conferences and publications and focus on membership growth and chapter
organization at the same time as supporting N-SIGs,  planning on a 2-year cycle, developing Asian Teacher
Association relations and JALT scholarships. Help me to keep our JALT team excited about working to provide
you with the best language conferences, publications, meetings, N-SIGs  and language association in Japan and
perhaps the world.

Treasurer - Steve Sayle
Steve Sayle currently teaches business communication to engineers in Kashima (good luck
Antlers!). After his Ph.D. and a research fellowship at University he became a computer
consultant and trainer. He then obtained ESL teaching qualifications in Britain and taught
in Canada before coming to Japan.

Statement of  Purpose
The position of National Treasurer brings the holder into contact with many important
issues. The role of the National Treasurer should be to provide an efficient service while
co-ordinating and balancing a secure financial position for JALT. I am very fortunate to
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have a large number of individuals and groups who can provide me with guidance in this work.
After my experiences assisting in the JALT Central Office, I know that the next two years will be an exciting time

for JALT. I am sure that developing a spirit of teamwork and shared responsibility within the Treasury functions
will provide a path to the future. The most important thing for me is contact with different opinions in JALT. Please
talk to me at any time during the conference or by mail if you feel there are important issues that I should consider.
Thank You.

Membership - Beniko Mason
Beniko Mason (B.A. in German from Dokkyo University, teaching certificate in German
and M.A. in TESOL from Colorado State University) is a full-time lecturer  at International
Buddhist University in Osaka. Her main interest has been the Extensive Reading Ap-
proach to teach reading, and she has presented her work at JALT, JACET and TESOL
conventions since 1986.

She has been a member of JALT since 1982 and has held positions as recording secretary,
social chair, program chair and president (1992) of Osaka chapter. At the national level,
she has been appointed to be the Domestic Chair (1993),  and elected to be the NEC Chair
(1994). She was the Social Chair at JALT 91 in Kobe.

Statement of Purpose
JALT has become a top level professional organization for language teachers in recent years. The membership is
growing, but it should grow even more at the local chapter level and also overseas by letting the world know more
about our organization. The expertise of JALT’s  members should be shared with the many other teachers who
need guidance and information in their work. At the same time we should grow even more mature by having new
people who have different ideas and talents join JALT.

Membership Chair - Laura MacGregor (Koarai)
Laura MacGregor is the President of JALT Hokkaido. She has held the positions of
Chapter Recording Secretary and Program Chair. Formerly an AET on the JET Program,
she now teaches at Seishu Junior College in Sapporo. She holds an M.A. in music and is
currently working on an M.A. in Human Resource Development from Azusa Pacific
University.

Statement of Purpose
\ ’

~
Setsuko Toyama, our outgoing Membership Chair, has done an outstanding job in all of
her roles, particularly in helping form new chapters and N-SIGs. With this new lateral ,
growth in place, I would now like to focus on helping chapters maintain their current
membership levels (by eliminating the “Black Hole” info which expired members sometimes fall), and to set and
achieve goals for new membership growth.

Yes, numbers are important; chapters need members to survive. In order to flourish as an active organization,
however, chapters need to communicate with their members, find out what their needs are and provide meetings
and activities to fulfill those needs. That’s what an organization is all about: communication, growth and
development. I am prepared to commit myself to the challenges that the position of National Membership Chair
pose. I would welcome the chance to work together with other National Officers and local chapters toward the
continued growth, improvement and professionalism of JALT.

Deadlines for All Manuscripts for January and

February, 1994 Issues of The Language Teacher
ml4-t2

Because our printer is taking a holiday during New Year’s,
our production schedule must be moved up five days for $* - 4g&cn$J4q?x?9;;1  -Ik~%TFp$k,  The
the January and February, 1994 issues. The deadline for Language Teacher 94$1fl%  228  %0E%,%tiw
receipt of all materials for the January issue is November 9 8,  ~-kL~kLlla14El.  12fil4El,!~,  &%?&  95
14, 1993  and the deadline for the February issue is Decem- Ella,  ~ti5~+?n~k~~~Tk-4-o  t’t&fimmt\~\
ber 14. The deadline for receipt of Chapter Announce- k L3-F0
ments for the January issue is November 19 and for the The Language Teacher%%&-m
February issue it is December 19. .
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Proposal Readers Needed for JALT 94
About 30 people will be needed from early February to late March 1994 to read proposals for the 1994 JALT
Conference in Matsuyama. Each proposal will be read by three persons, and each reader will be given
approximately four  working days to evaluate ten to twenty proposals in each mailing. In order to accomodate  all
submissions, we anticipate three or four mailings to each reader.

We are looking for people with a broad understanding of language teaching/learning and an understanding
of JALT, its mission, and its membership. A reader does not have to have a Ph. D. or even an M.A., but he/she
should have the pertinent background knowledge and be familiar with broad content areas so as to competently
evaluate proposals which run the gamut from games and practical activities to discourse analysis and theoretical
issues. We also wish to maintain a balance of male and female readers, native and non-native English speakers,
nationalities, teaching situations, levels of experience, and geographical areas.

If you would like to volunteer to be a member of the Reading Committee, please complete the following form
in English/romanji  and mail it or fax it to the Reading Committee Coordinator by December 10,  1993. Please do not
send resumes.

Kelly Ann Rambis
Nagoya City University, College of General Education, Mizuho-ku, Nagoya 467

Fax: (052) 882-3075

--------------------------------__

JALT 94 Proposal Reader Information

Name:

Mailing Address:

Home Tel: Home Fax:

Work Tel: Work Fax:

Home Tel: Home Fax:

Native Language: Nationality:

Years of Language Teaching Experience:

In which language(s) can you read and evaluate proposals?

What is your current teaching situation?

What is the kind and extent of experience you have had in JALT  (member, local officer, N-SIG member
(which N-SIG?), conference attender, presenter, etc.?)

Do you have experience in reading proposals? Yes/No (If yes, for what conference ?)

If you serve as a Conference Reader, you will be receiving anonymous conference proposals to evalua te. However,
you may come across a proposal that you recognize as being written by someone you know. In this case, do you
agree to return the proposal to the Reading Committee Chair with an explanation why the proposal cannot be
evaluated by you? Yes/No

Are there any dates between February 1 and March 31, 1994, when you would not be available to read? If so, please
explain.
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Open Positions
for JALT 94 Conference Publications

1. The Pre-Conference Planning Committee will accept
bids on the contract for the work of Proposal Inputter
for the 94 Conference. Submit application and resume
(detailing especially computer experience and knowl-
edge of File Maker Pro@  and Macintosh computers)
with the bid.
2. Bids for the contract of Inputter and Layout Person
for the Conference Handbook, All for Papers and
Supplement are being accepted. Submit an application
letter and resume as state in 1. above.
3. Application letters and resumes are being accepted
for the position of Conference Publications Editor for
the 95 conference. The Conference Publications Editor
is an appointed nationalofficer position and is unpaid.
The CPE oversees the Conference Inputter and Layout
Person, and is responsible for the production of the

Nominations for 1994 TESOL and
IATEFL Representatives

Each spring JALT  sends representatives to the TESOL
Convention in North America and the IATEFL Confer-
ence in Europe. (The TESOL Convention will be held in
Baltimore between March 8-14, 1994; we have not
received any information yet concerning dates and the
location of the IATEFL Conference.) Please suggest the
names of any JALT  members you know-including
yourself--who might be interested in attending TESOL
or IATEFL as a JALT representative. Nominations and
supporting materials (resume  and letter of intent) must
be received by the NEC before December 1, 1993.
Representatives will be expected to attend various
meetings at their conference and to submit a written
report to JALT  after returning to Japan. A financial
subsidy is also available  to help cover expenses. To
place nominations or for further information please

Handbook, the Call for Papers, the Supplement, the articles contact one of the following NEC members:
related to the Featured Speaker Workshop issue of TLT,
the Conference-related articles for TLT 9 and the Con- Brendan Lyons (Chair) Beniko Mason

ference Daily. The 95 CPE will work with the 94 CPE as tel: 054-454-4649 tel: 0798-49-4071
an assistant on the Matsuyama Conference and will fax: 053-453-4719 fax: 0729-56-6011
assume full responsibilities in 95. Information inquir-
ies, application letters, resumes and bids (when re- Russell Clark Linda Kadota

quired)  to Jane Hoelker, Chairperson of the PCPC, tel: 0123-42-0801 tel: 0899-79-6531
#908-2 Sumiyoshidai, 12-chome, Higashinada-ku, Kobe fax: 0123-42-0803 fax: 0899-34-9055
658, 078-822-1065  (phone/fax on 24 hours).

TUTTLE has handled English-language books for more than 45  years.

45*~~z~~6~~5~$z~9  MJ

I Join our ELT department,
and choose the best ELT!

ELT~~H~~~~,l/~~ELT~~~a/\
* Quick service. * ~‘IJ7&cy--~~~&~lL-~

* Reasonable discounts. * ~l4ET~~a-f-r~3‘/t--

* 100% rel iabi l i ty . * ~~ti,“tg~~~~R~

CHARLES E. TUTTLE COMPANY
-ft--!bX*4--9b~LJ~~

l-2-6, Suido,  Bunkyo-ku, Tokyo 112
ELT Department Tel. 03-3811-7106.  Fax 03-5689-4927
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In Memoriam

Bernard Choseed
1921-1993

On August 11, 1993, Georgetown University Emeritus Professor of Linguistics Bernard Choseed  died
of blood poisoning in a Tokyo hospital, after having collapsed and lain comatose in his hotel room for
more than 30  hours before friends discovered him.

Bernie Choseed  was born in Philadelphia, where he also earned his B.Sc.  at Temple University. Next
he studied Japanese at the University of Michigan and served as an interpreter in China, Burma, and
India during World War II. Afterwards he went on to obtain both his M.A. and Ph.D. in Russian from
Columbia University. He began teaching in Georgetown University’s School of Languages and
Linguistics in 1953, where he was first the director of the ESL department before moving to the Russian
department. He retired in 1986, after which he relocated to Japan to assume a full professorship at Gifu
University for Education and Languages in 1987. He left GUEL in late 1992 for health reasons.

Bernie was an active contributor to ESOL development in Japan from 1975 until his death. From 1975
he started coming to Japan for teacher training programs, and gave lectures at Sophia University; took
part in ELEC (English Language Education Council) Ministry of Education seminars for high school
language teachers and m-service training for teachers at Georgetown University’s Tokyo branch, as
well as at the Lado International College and other schools; gave presentations at JACET conferences
and at both local and national JALT conferences, and more. Prior to 1975 he had been involved in
actively promoting and arranging numerous exchange programs for Soviet teachers of English, both
in the U.S.A. and U.S.S.R. These are just a few of the basic facts about Bernie Choseed.  The list of his
academic accomplishments and professional honors is 12 pages long, just through 1977. Impressive-
but it tells you very little about the man himself.

Bernie loved Japan and took it seriously on its own terms; he enjoyed living here and coped well with
being a foreigner both in society and on a university faculty. While at GUEL he began a study of
Japanese English and produced a slide show demonstrating not the usual “funny Japanese-English”
(Janglish or Japlish, as some call it), but a legitimate alternative Japanese dialect of English that he saw
developing. It had been his hope to describe the psychological process involved in the formation of
this dialect.

For Bernie teaching was not just a job, or even a profession: it was a way of life. He lived through
all the main movements of ESOL teaching and was open to all them, always anxious to grow, expand
his ideas, and keep abreast of new developments. He was always ready to reassess his thinking and
to try new approaches in teaching his language students and teacher trainees. For Bernie, no one is
good enough or old enough not to need to go on learning; and there is nothing or no one without
something that can be appreciated.

As a Jew who grew up speaking Yiddish, Bernie was fascinated by the development and transnational
character of the language. He worked to promote the teaching and appreciation of Yiddish in
Birobijan, the Jewish Autonomous Region in Siberian Russia; and in Japan, he delivered lectures on
Yiddish to Japanese scholars and wrote about Japan’s WWII enclave of Yiddish-speaking Jewish
refugees from the European Holocaust.

Ironically, perhaps, with his love for Asia and his sudden death here, Bernie reminds a little of the
Trappist monk, Thomas Merton, an elucidator of Asian philosophy, who 25 years ago died in his room
of electrocution while at a conference of Buddhist and Christian monks in Thailand. When Bernie
Choseed  died, he was in Japan doing what he had loved: participating in teacher and in-service
training programs and helping to develop the current and next generation of language teachers in
Japan.

His Washington Post obituary observed in its last line that, “He leaves no immediate survivors.” That
is not entirely true: his influence lives on in the memories of the many people he knew and taught, in
the many places he visited. Many of them are going to miss him very much.

Dorothy A. Pedtke and Jack L. Yohay
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A Pacesetter’s Guide to
Listening & Speaking in ESL

New in 1993

All Clear, 2/e
Helen Kalkstein Fragiadakis

Face to Face, 2/e
Virginia Vogel Zanger

In the Real World
Samuela  Eckstut

Tell Me About It!
Sally LaLuzerne-Oi  & Cynthia McKeag  Tsukamoto

Well Said!
Linda Hess Grant

For information on these and other titles please contact: Thomson Publishing
Hirakawatho Kyowa Bldg., 3F,  2-2-l Hirakawa-Cho,  Chiyoda-ku, Tokyo 102
Tel: (03)3221-1385/1386 or Fax: (03)3237-1459



My Share
Preparing Japanese Students

for Overseas Travel
by Eugene Trabich

Introduction
Returning to Japan last year I met a Japanese college

girl who‘d had ten 10,000  yen bills stoIen  from her hotel
room in Mexico City. She hadn’t reported the theft. This
is an appalling but common story among the 12.3 million
Japanese who are expected to travel overseas this year.
The con men of the world have caught on to the fact that
Japanese carry large amounts of cash and are trusting
and non-confrontational. In response to this victimiza-
tion the Japanese Foreign Ministry has prepared a safety
manual and an instructional video. The Japanese Consu-
late in my hometown, New York City, has issued a
similar safety (bohan)  manual as has the JTB office. A
“Safety Guide for Families Abroad” is selling fast in
Tokyo. These materials, of course, are all in Japanese. I
believe, however, that as English teachers we can make
vital contributions to lower the susceptibility of our
students to the array of scams and con men who look to
Japanese tourists for quick cash. I have been developing
materials, working for several months with the NHK
producer of “Easy Targets” and a New York City Crime
Prevention Specialist police detective. In my lessons I
attempt to complement the warnings in the manuals and
address the deep causes of vulnerability. The lessons use
paper and pencil tests, pairwork, and group roleplays.

Travelers’ Checks
Japanese people know they should buy travelers’

checks but too often don’t. They are unfamiliar with
checks and thus uncomfortable with the language sur-
rounding their usage. I walk them through their first
checks step by step teaching phrases like, “Will you
accept a travelers’ check?“ and “Who should I make the
check out to?” They get a sheet with ten make-believe

identification, and ask who they should make the checks
payable to. I make them countersign the checks in pen in
front of each other.

Without warning, I collect the papers with the checks
to make the point that their records should be separate
and up to date. I also put them through the procedure for
recovering lost checks. Although there are telephone
numbers in the U.S. to report lost checks in Japanese, I
make them do it in English, since they are often required
to report thefts to hotel and police officials. I warn them
about leaving their passports and money in their hotel
rooms and purses (body pouches and hotel safes being
preferable). As I watch my students struggle with check
basics I think about the roomful of helpless and bewil-
dered tourists at the Japanese Consulate on Park Av-
enue. A police detective told me a Japanese passport sells
for $3,000 on the black market in New York.

Playing Con Men
I begin the roleplays  with a taxi ride. Taxi drivers use

a variety of basic cons including bill switching, meter
rigging and extra charges for bags and passengers. In
groups of three or four, one student plays the taxi driver
and the others take a ride. The taxi driver, realistically, is
not a native speaker of English. My students enjoy
playing this role since they are encouraged to use choppy
English (“You boys from Japan? I love Japan. Japan
people very rich. I have Sony Walkman...“). I tell the taxi
drivers that they are very poor and happy to get some
rich Japanese tourists in their cabs. They need the money
more than the Japanese, I tell them. The Japanese tourists
are warned that cab drivers routinely try to overcharge
them. I tell them that the trip from the airport should cost
about 15 dollars. I also give them real American money
to pay with. At first, I give the passengers a twenty and
the driver a one to pull the switch. After being paid, the
driver holds up the one dollar bill and says, “You gave
me a one!” The Japanese who handed him the twenty
protests, “I gave you a twenty!” Another passenger
backs him up, “Yes, I saw him give you a twenty. What

checks on it to create a com-
plete simulation of their
dream trip overseas. They 3so e ( CIheclc Number732454676lDl  w

begin at the bank, buying u.s

travelers’ checks, and sign- ! signherawhenbyingdlecks  ]
c lDollars

ingthemonceinfrontoftheir
partner banker. They must lcdyand [Paytotheade!rd

keep a careful account of the
serial numbers on a separate TmvehCheck

purchaser’s record. In pairs
they choose thecities, hotels,
sights and souvenirs they

’
are you trying to pull? Cut
the crap.” My students re-
ally immerse themselves in
this role play and the room
fills with loud English argu-
ments. I then go around and
ask each group how much
they paid. Amazingly, some

C
of my students still pay more$50 than they should. Con men
count on the docile, non-as-
sertive nature of the Japa-

will spend their money on. I suggest store and hotel nese. This exercise increases assertiveness.
names and model more of the vocabulary for check Another roleplay  takes place in a hotel room. A few
cashing, like “Do you have any picture ID?” I teach them students are sitting around their room and there is a
to make checks cashed in banks payable to “Cash.” In knockatthedoor(weknockonthedesks.)Amanoutside
rotating pairs they get to spend and receive lots of wants to get in. His role is to use any method he can to get
money. The procedure soon becomes routine. They  ask in. He ties yelling “Room Service,” “Fire,” and “Hotel
the clerk if they accept travelers’ cheques, show their Security.“ The students check with each other, “Did you
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My Share

order anything from Room Service?” They call the desk
and ask if the hotel has sent anyone to their room.
Sometimes, despite my warnings, they open the door.

Conclusion
Used to living in a safe country, Japanese overseas

travelers are easy targets for the many con men in the
world. The Foreign Ministry, NHK, and local consulates
are trying to teach Japanese how to protect themselves
overseas. As English teachers we are well positioned to
help in this effort.

Eugene Trabich is an instructor at Kanazawa Institute of
Technology.

Get Them Talking
by Thomas Anderson

Most teachers would agree that a vital part of English
language learning is communicative practice in situa-
tions that as closely as possible resemble the “real thing.”
This can be a problem in the EFL environment of Japan
where opportunities for practice are usually limited. It is
with this in mind that we have used the following three
activities successfully in our conversation classes.

Chit Chat
The teacher who originated this activity designed a

ten-minute period of free conversation in English at the
beginning of each class. The purpose of Chit-Chat is to
help students feel more comfortable speaking English to
each other and to encourage them to speak English
outside the classroom. This activity is loosely organized
in her classes, the only requirement being tha t  students
form groups and begin speaking English with each other

with one another in English, their excitement and flu-
ency build up. Finally, the activity can build a group
feeling in the class and increase students’ self-esteem.

Speaking Journals
For this activity, students need a C-60 or C-90 cassette

tape. Once a week, students are given a topic such as “A
BookThatIEnjoyed,“or”MySunday.“Theyare to make
a three or four minute impromptu speech onto the tape.
At the end of the week, the teacher has the students
exchange tapes with each other. The students are then
given two assignments. First, they must listen to the new
tape and record a three or four minute response onto it.
Second, on a sheet of paper, they must write their name
and the name of the student whose tape they are listening
to. They are then to answer two questions given by the
teacher. For the “Book I Enjoyed“ topic, for example, the
questions could be; 1. What was the name of her book? 2.
Why did she enjoy it? The “tape paper” serves as a
monitoring device. Students cannot answer the ques-
tions without listening to the tape and they cannot
answer them if the tape assignment has not been com-
pleted. Some teachers like tocollect the tapeonceor twice
per semester to check how students are doing or add
their own personal touch.

Phrase of the Day
At our school, a “Phrase of the Day” list, consisting of

idiomatic or colloquial terms such as “Let’s get the ball
rolling, "  “a broken heart,” or “mental block” is prepared
to cover most of the classes during the term. The Conver-
sation Coordinator posts signs with  the ”POTD” in many
locations. Many different activities, including Bingo,
Pictionary,  and Hangman are possible to reinforce the
POTD.

A favorite activity for students is the “POTD Drama.”
First students copy the POTD into their notebooks and
are given a brief explanation or definition by the teacher.
Second, students work in pairs or small groups (which

at the beginning of the class.
We have found that, especially with lower-

level students, a more structured approach
works better. At the beginning of class three (or
more) chit-chat groups are formed. This can be
done by the “l-2-3“ method or by appointing
“bosses” and having students join their groups
voluntarily. Taped background music serves
as the signal to begin and end the talking activ-
ity. The only “rule” for this activity is that
students who speak Japanese must contribute

can be varied by having students sit in differ-
ent places each class period) to create a short
drama using the POTD. Finally student groups
perform for the class. Students enjoy this ac-
tivity very much, especially when they are
able to use several POTDs in their drama.

These three activities are useful for several
reasons. They are all fluency-based: students
do not concern themselves with the “gram-
mar demon” when they are doing them. All
these activities involve natural two-way com-

ten yen to the class party fund. The teacher moves from munication. They are fun and they serve to build student
group to group monitoring for Japanese usage and con- self-confidence. Finally, these are all activities that stu-
tributing to the conversations as a participant. dents can “own“ for themselves, as opposed to some-

The beauty of this activity is that it is good for several thing that is imposed from above.
purposes. It serves to settle students down and focus
their thinking on-and in!-English. It builds upon it- Thomas C. Anderson is an instructor at Tokyo Foreign Lan-
self. Students may feel uncomfortable at first and there guage College.
may be long periods of awkward silence, but little by
little, as they realize that they are able to communicate
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Vistas: An Interactive Course in English 1. H. Douglas
Brown. Englewood Cliffs: Prentice Hall Regents, 1992.
Pp. 138. 5 audio cassettes.

Vistas: An Interactive Course in English 1, Teacher’s
Edition. H. Douglas Brown. Englewood Cliffs: Prentice
Hall Regents, 1992. Pp. 145.

Vistas: An Interactive Course in English Workbook 1.
H. Douglas Brown. Englewood Cliffs: Prentice Hall
Regents, 1992. Pp. 76.

Vistas: An Interactive Course in English 2. H. Douglas
Brown. Englewood Cliffs: Prentice Hall Regents, 1992.
Pp. 133. 5 audio cassettes.

Vistas: An Interactive Course in English 2, Teacher’s
Edition. H. Douglas Brown. Englewood Cliffs: Prentice
Hall Regents, 1992. Pp. 131.

Vistas: An Interactive Course in English Workbook2.
H. Douglas Brown. Englewood Cliffs: Prentice Hall
Regents, 1992. Pp. 76.

Vistas: An Interactive Course in English 3. H. Douglas
Brown. Englewood Cliffs: Prentice Hall Regents, 1992.
Pp. 138. 5 audio cassettes.

Vistas: An Interactive Course in English 3, Teacher’s
Edition. H. Douglas Brown. Englewood Cliffs: Prentice
Hall Regents, 1992. Pp. 135.

Vistas: An Interactive Course in English Workbook 3.
H. Douglas Brown. Englewood Cliffs: Prentice Hall
Regents, 1992. Pp. 76.

Vistas: An Interactive Course in English 4. H. Douglas
Brown. Englewood Cliffs: Prentice Hall Regents, 1992.
Pp. 148. 5 audio cassettes.

Vistas: An Interactive Course in English 4, Teacher’s
Edition. H. Douglas Brown. Englewood Cliffs: Prentice
Hall Regents, 1992. Pp. 145.

Vistas: An Interactive Course in English Workbook4.
H. Douglas Brown. Englewood Cliffs: Prentice Hall
Regents, 1992. Pp. 76.

Vistas is a four-level multi-skill textbook series consist-
ing of 16 parts: a student book, a teacher’s edition,
workbook and audio program for each level. As project
director, Brown coordinated the work of 14 writers to
produce a clear, well-organized and teacher-friendly
series making it an attractive textbook choice.

A problem with the series, however, is that it was
designed for the ultimate beginner of high school age
or older studying in an ESL environment. Japanese
learners in this age range tend to be false beginners
since they already possess basic grammar knowledge
and a somewhat extensive vocabulary. Also some of
the topics and activities in Vistas seem inappropriate
for Japanese high school and college students. Despite
these drawbacks, Vistas still could be considered for a
Japanese classroom because it  satisfies a primary goal
of endowing students with “the fluency they need to

use English in unrehearsed situations outside the class-
room” (1, Teacher’s Edition, p. viii), an objective which
seems to be universal amongst Japanese learners.

Each component in Vistas is color-coded by level,
even the audio cassettes come in corresponding hues,
and systematically follows the same format as other
counterparts at different levels. For example, the 10
units found in every student book are divided into
three separate lessons. The first two lessons in every
unit generally begin either with a conversation which
is simultaneously read and listened to on cassette. Each
conversation is followed by six or seven different types
of exercises, which include general comprehension
questions, listeningclozeexercises, roleplays, and task-
based activities. The third lesson sometimes starts out
with a brief reading passage, instead of a conversation,
which is accompanied by general comprehension and
vocabulary questions. Each unit ends with a summary
of the grammar, vocabulary and communication func-
tions covered in the unit. For teachers who are using
more than one level in this series, inter-level consis-
tency is a blessing which makes transition from one
level to the next relatively easy.

All student books conclude with tapescripts for the
listening comprehension exercises. Student books 2, 3
and 4 also include a list of irregular verbs. Since student
books 3 and 4 are at a more advanced level, a list of
common two-word verbs, divided into separable and
inseparable two-word verbs, is also provided.

Like the student books, the teacher‘s editions are
meticulous and easy to use. For example, in the table of
contents the first page of each unit conveniently ap-
pears right next to the unit number, which is framed in
the level color. Also the actual grammatical forms used
in each unit, rather than the grammatical terms, are
highlighted (e.g., ‘because’, ‘so that’, ‘in order to’ ap-
pear in bold-faced type instead of the term “adverbial
clauses showing purpose or reason”). This may seem
insignificant, but it reflects the author’s feelings that
students need to know how to “do things with the
language they are learning-to use the natural func-
tions of language in familiar meaningful contexts” (1,
Teacher’s Edition p. viii) rather than concern them-
selves with metalinguistic grammatical terminology.

Every page in the student’s book is replicated in the
teacher's  edition. The page numbers are the same so
that  teachers can quickly refer students to the corre-
sponding page. Whenever teachers open up their
books, they will find that one page mirrors the stu-
dents’ page, and the opposite page, shaded in grey,
has tapescripts for any listening exercises that might
appear on the  students’ page, framed answer keys and
teaching suggestions.

The teaching guidelines are detailed and clearly
explained. For example, in one of the pre-lesson activi-
ties, there are two in every lesson, the guidelines in-
struct teachers to encourage students to bring photos to
class to prepare them for the topic (family). Teachers
are told to hold up the photographs while talking about
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the people in the pictures and to write what they say on
the board. Experienced teachers may not need such
detailed instructions, however, novice instructors may
find the guidelines helpful.

The two main activities are varied and quite practi-
cal. For example, after listening to a conversation while
reading captions to accompanying illustrations in their
books, students are asked to close their texts and tell the
teacher what they can remember about one of the
pictures, practicing reading and listening recall.

Teachers will also find theexpansionexercises, which
appear only in the teacher’s editions, enhance students’
language skills. For example, in Unit 5, Book 4, students
learn that elliptical expressions can make a conversa-
tion more casual, and, more importantly, that shared
information can be omitted since the speaker assumes
that the listener understands the context (e.g., “Now
what (can you tell me) about the Jackson report?” “I’d
be glad to (teach her the ropes),” Book 4, p. 57).

Like the expansion exercises, the pronunciation ex-
ercises do not appear in the students’ books. When
teachers cover pronunciation in class, students have to
give all their attention to the instructor since there are
no explanations, rules or diagrams to refer to in their
own texts. This helps students exercise their aural
comprehension skills instead of depending heavily on
textbooks.

The students are also encouraged to further practice
their skills by engaging in pair/group work activities
throughout the series. Teachers supply the correct lan-
guage model, then take on the role of facilitator, moni-
toring and intervening when students confront a prob-
lem. Vistas helps reduce comprehension problems by
reminding teachers to check whether or not instruc-
tions have been fully understood.

Since this series alone would satisfy about sixty class
meetings of fifty minutes each, most teachers might be
inclined to exclude the optional workbooks. However,
if teachers would like to increase the students’ contact
hours, then theworkbooks are indispensable. Although
the workbooks are not as colorful as the student books,
they do offer a variety of exercises, such as crossword
puzzles and scrambled word exercises, that focus on
grammar and vocabulary. Unlike the student books,
the workbooks contain answer keys.

The accompanying cassettes, five per level, are la-
beled both by unit numbers and specific pages covered.
Although the conversations use a variety of native
speakers and are recorded at natural speed they do not
seemauthenticduetoanabsenceofrepetitions,pauses,
white noise, reduced speech, ellipses and regional ac-
cents. This is not a major drawback, however, since
Vistas was designed for ultimate beginners who might
be overwhelmed by truly authentic conversations.

Since Vistas was also written for high school age or
older students some of the topics such as “marriage,”
“the use of common machines,” and “going back to
school” would probably not be  relevant to Japanese high
school students. This weakness occurs probably because
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Vistas was field tested in the United States and in mostly
Spanish-speaking societies in several foreign countries.

In addition, some of the listening and speaking activi-
ties may not work well in Japan or in other EFL situa-
tions. For example, in one of the activities, students are
asked to share information about their native countries.
This is fine with an ethnically diverse class, but it may not
work well with a homogenous population.

Also a number of the exercises for developing read-
ing and writing skills may not be useful for Japanese
students since they are tailored for students who need
to acquire survival skills. For example, in one of the
tasks, students are asked to look at a charge account
application and then answer multiple-choice ques-
tions, such as “What is an individual account? What is
a joint account?” (Book 2, p. 35). Vistas does address
more academically-oriented reading and writing skills
(e.g., inferring, scanning, writing an argumentative
composition) in Books 3 and 4.

The grammarand vocabulary covered in Vistaswould
not be very demanding for most Japanese students.
The grammar sections begin in Book 1 with very rudi-
mentary grammar, (e.g., subject pronouns), then
progress to slightly more difficult grammatical notions
(e.g., verbs not ending in -ing  in Book 2, “may” and
“can” in Book 3) and then to somewhat more difficult
grammar in Book 4 (e.g., simple and present continu-
ous). The vocabulary starts out in Book 1 with rudimen-
tary words (e.g., ordinal numbers, greetings, colors,
occupations, family members) and then introduces
more difficult terms in the following levels (e.g., volun-
teer, mansion, establish, reside in Book 4). Since the
majority of Japanese who have graduated from high
school will probably already possess much of this
vocabulary and grammatical knowledge, they might
view Vistas simply as a review.

Despite a number of problems, Vistas provides var-
ied and numerous activities and exercises that can help
students build their communicative fluency. However,
teachers must decide if they have the time and energy
to adapt this series to their EFL high school or college
classrooms.

Reviewed by Ruby K. Asahina

Teaching ESL Writing. Joy M. Reid. Englewood Cliffs,
N.J.: Regents/Prentice Hall, 1993. Pp. 354.

Joy M. Reid’s book Teaching ESL Writing was born out
of the initial difficulties her daughter had while teach-
ing ESL composition as a graduate student. The in-
tended audience of the text is quite narrow, inexperi-
enced teachers of ESL composition and ESL teachers-
in-training taking graduate level courses in ESL com-
position. Reid focuses particularly on teachers who
will be teaching ESL/EFL writing to students who plan
to study at a university in the United States. However,
despite this narrow intended audience, the book has
much to offer to composition teachers in Japan.
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Teaching ESL Writing is clearly organized with a
detailed table of contents and index. The text’s ten
chapters are divided into three themes. Each chapter
gives a clear, concise presentation of the issues being
discussed and Reid offers an even-handed evaluation
of the strengths and weaknesses of various approaches
to teaching composition. At the end of each chapter are
discussion questions and writing assignments to help
readers fully consider the issues raised in the chapter.

The first section is historical/theoretical and its two
chapters give an overview of the history of teaching
composition to native and non-native speakers of En-
glish.Reid gives a good outline, but does not go into great
detail in either chapter. However, by listing numerous
books and articles for further reading, she gives readers
who want to pursue a topic ample guidance.

Thesecond section looks at curricular and pedagogi-
cal issues in ESL writing. The focus of Chapter 3,
“Pedagogical Issues in ESL Writing,” is the difficulties
teachers and students encounter when their cultural
expectations are not met in the composition classroom.
For example, international students often have clear
expectations of how a teacher should behave in the
classroom; however, these expectations may not be met
by their western teacher. Reid also encourages teachers
to consider behavioral expectations they have of stu-
dents. She further examines how rhetorical contrasts
between English and the students’ native languages
are a further source of cross-cultural classroom misun-
derstanding. Chapter 4, “Curriculum and Syllabus
Design, "discusses needs assessments, curriculum state-
ments and syllabus design. Reid includes multiple
examples of curricula and syllabi from American uni-
versity ESL programs giving a useful blend of theory
and practice to this chapter.

The final section gives advice on the actual teaching of
ESL writing. chapter 5, "Blind Random: The First Weeks,”
is designed to guide the beginning teacher through the
uncertainties of the first few weeks of a writing class by
describing typical difficulties teachers face. Chapter 6,
“Collaborative and Cross-Cultural Activities,” looks at a
variety of classroom activities, grouping schemes and
cross-cultural activities. Chapter 7, “English for Aca-
demic Purposes (EAP) and Integrated Skills Activities,”
discusses ways teachers can bring into the classroom
authentic activities that develop a wide range of lan-
guage skills in order to enable students to develop the
abilities they need for academic courses. In chapter 8,
“Responding to Student Writing,” Reid emphasizes the
importance of separating giving feedback on writing
from grading writing. Particularly useful are her de-
scriptions and cautions about group work, peer review
and alternative audience activities. Chapter 9, “Evaluat-
ing Student Writing,” examines how errors are a part of
learning and includes sections on revision and portfolio
assessment. Reid also includes a number of grading
scales which can help teachers evaluate writing. Chapter
10, “Teaching ESL Writing: Becoming a Professional,”
encourages all ESL writing teachers to embark on a

program of self-evaluation and self-development in or-
der to promote a greater sense of professionalism in ESL
writing pedagogy, both as viewed from inside and out-
side the discipline.

The book ends with three appendices that provide a
number of valuable and interesting surveys and inven-
tories. Appendix 1 has two personality surveys. The
first,  a “Type A / Type B Personality Inventory,” was
interesting, but disappointing. There was no key at-
tached to score the inventory or to explain what person-
ality type has to do with writing skills or how it affects
student performance in the classroom. The second
survey, an “Environmental Writing Inventory,” quiz-
zes writers on the physical settings and tools they
prefer when writing.

Appendix 2 contains two surveys, a learning style
survey for students and a teaching style survey for
teachers. Both are accompanied by explanations offer-
ing students and teachers an opportunity to use
metacognition to examine what they do in the class-
room and what they expect to happen in the classroom.

Appendix 3 is a detailed set of teacher observation
sheets consisting of peer exchange and self-observa-
tion sheets. These are formulated to allow teachers to
evaluate what they do in their own classroom or have
a colleague observe and report on what happened in
the classroom.

Other valuable resources included are: a glossary of
specialist words and acronyms, forty-five pages of
works cited, and an annotated bibliography of 77 cur-
rent and /or seminal articles and books on writing. One
significant omission is the lack of addresses for the
journals listed in the “Teaching ESL Writing: Becoming
a Professional” section.

Reid’s work is a welcome recent addition to the
growing field of reference works on the subject of
teaching writing to non-native speakers of English. The
writing is clear but academic and will be challenging
for readers with no background in teaching writing.
However, for those who persevere, it offers much
valuable information.

Reviewed by Duncan Dixon
Tokoha Gakuen University

Reading in the Composition Classroom: Second Lan-
guage Perspectives. Joan G. Carson and Ilona Leki
(eds.). Heinle & Heinle Publishers, 1993. Pp. 342

Communicative language use is often analyzed in
terms of the initiative required (i.e. perceptive vs.
productive skills) and the means by which a message
is communicated (i.e. aural-oral vs. visual modes).
Hence, listening and reading are lumped together as
cognitively perceptive skills; speaking and writing as
cognitively productive ones. But listening and speak-
ing are associated because both involve the use of the
spoken language whereas reading and writing de-
pend upon the written language.

November 1993

65



JALT Undercover

Certain exciting and important trends in the lan-
guage arts and ELT emphasize the social nature of all
language use, the alliance of all language skills, and the
need for all skills to be integrated in the language
classroom. These trends go under the various labels of
“LAC (Language Across the Curriculum),” “content
teaching, "  “whole language” approaches to literacy,
“ESP (English for Specific/Special Purposes,” “EAP
(English for Academic Purposes),” and practical appli-
cations of “schema theory.”

This book is a collection of essays covering such
concerns as the desirability of rethinking the purposes
of reading, the need for understanding the commonal-
ity of reading and writing in an academic environment,
and the benefits of integrating reading more coherently
and purposefully into the ESL composition class.

While some of the essays do inform about new
approaches to integrating reading activities with writ-
ing processes, too much space is spent rehearsing and
recapitulating pseudo-theories about language use and
discourse communities. Furthermore, because this book
itself is the product of a very limited discourse commu-
nity, instructors of ESL composition at American col-
leges and universities, its applications to EFL are prob-
lematic.

For those in need of a book to bring them up to date
on important developments in how college composi-
tion is being researched and taught to ESL students in
the US.,  this book should prove valuable. For most EFL
instructors in Japan, however, this book is probably of
passing interest.

Reviewed by Charles E. Jannuzi
Fukui University of Technology

Modem English: A Practical Reference Guide (2nd
ed). Marcella Frank. Englewood Cliffs, NJ: Prentice
Hall  1993.  Pp.402.

It’s good to welcome the long-awaited second edition
of Frank’s popular advanced-level English reference
grammar for the non-native learner. Unlike the rather
grabbed and crowded appearance of the older work,
the large-sized new edition provides more white space
and a more open, readable look. The basic presentation
of material is the same as in the first edition. The first
eight chapters describe the grammar of the basic parts
of speech: nouns, pronouns, verbs, auxiliaries, adjec-
tives, articles, and adverbs. The following chapter ex-
amines prepositions and prepositional phrases, and
the next conjunctions and compounding. The remain-
der of the text-in my opinion, the part of the book that
has always been most valuable to learners-examines
complex sentences. There are chapters on adverbial,
adjective, and noun clauses. After these are three fasci-
nating chapters on participle, gerund, and infinitive
phrases. The book concludes with chapters on absolute
constructions, abstract noun phrases, and finally  ap-
positive noun and adjective phrases. At the end of the
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book, there are appendices on punctuation, spelling,
irregular verb forms, and a brief glossary relating gram-
matical terminology such as adjunct and dis junct ,  used
primarily by British writers, to that used in this text,
and last of all an index.

The changes in the second edition of the book are in
the details. The wording in explanations has often been
changed, and there are new examples and cross-refer-
ences. Still a teacher who has been using the first
edition for decades could switch to the new edition
with little more than changing the page numbers in
assignments.

In this country, a natural “home” for this text would
be, say, in a second- or third-year university English
course, where it could be used to review the fundamen-
tals of English grammar and to introduce more sophis-
ticated language patterns. I personally cannot imagine
teaching it without using at least one of the associated
workbooks that Prentice Hall publishes for Modern
English. I should alsoemphasize that this is a “reference
grammar, "  and it is not designed to be a course book. It
is unlikely that this would be a useful text for younger,
lower-level classes. As good as this text is, there is
always the danger that instructors who use it will force
their students to “learn English” by memorizing gram-
mar rules and exceptions to those rules.

Reviewed by Bruce Horton
Kanda University of International Studies

Recently Received
The following items are available for review by
JALT members. An asterisk indicates first notice.
An exclamation mark indicates third and final no-
tice. All final-notice items will be discarded after
November 30. Contact: Publishers’ Review Copies
Liaison (address p. 2).

For Students
*Folse, K. (1993). Intermediate  reading  practices: Building  reading

& vocabulary skills: Revised esition. Ann Arbor: The University
of Michigan Press.

*Collie, J., & Slater, S. (1993). Listening 3 (text, tapes). Cam-
bridge: Cambridge University Press.

*Collie, J., & Slater, S. (1993). Short stories for creative language
classrooms (upper-interm, adv; text, tape). Cambridge:
Cambridge University Press.

*LittleJohn, A. (1993). Writing 3. Cambridge: Cambridge
University Press.

*Murphy, R. (1993). Basic grammar in use: Reference and practice
for students of English (beg, low interm; class/self study text/
reference; text, answer key; N Amer Eng). Cambridge:
Cambridge University  Press.

*Revell, R., & Sweeney, S. (1993). In print: Reading business
English (interm,  upper interm;  self-study; with key).
Cambridge: Cambridge University Press.

*Swan, M., & Walter, C. (1993). The new Cambridge English course
4 (upper interm;  student’s text, tape; practice book; practice
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Chapter Reports
O M I Y A

Practical Techniques for Kid’s Classes
by Anthony Brophy

The July workshop featured a range of practical
classroom management techniques, together with
ideas for getting kids on their feet and practicing
conversations, grammar and vocabulary in class. In
the later half of the workshop, Anthony Brophy
shared ideas about how to develop reading skills
and invited participants to analyze the phonics al-
phabet into three categories of sound for teaching
purposes.

Reported by Michael Sorey

OSAKA

An Introduction to
Computer-Assisted Language Learning

by Tom Pendergast

In September we gained hands-on experience with
Apple and IBM-compatable software at Didasko, a
center administered by Tom Pendergast. After a
brief introduction to computer language learning,
participants worked with different programs in pairs
and small groups. Finally, Pendergast answered
questions about software and hardware available
for language learning.

Reported by Kevin Staff

SUWA

Practical Ideas for Using Picture Cards
by Chuck Anderson

How often have we dreamed of having the pictures we
need for our classes at our fingertips, but given up
thinking, ".  .  there is not enough time?” How often
have we found a beautiful picture, but felt unsure how
to use it? At our September meeting, Chuck Anderson
showed us not only how easy it is to quickly assemble
a picture file, but he also shared over twenty ideas on
how to utilize one. Among the activities he showed
were how to use pamphlets, magazines, and advertise-
ments to create cards for warm-up, structure, function,
and vocabulary skills. Anderson noted that cards can
be used to develop speaking, listening, and writing
skills. Moreover, he indicated that cards can be used for
children as well as advanced learners. Many activities
using cards do not take much time and can easily be
adapted to spice up a class.

Reported by Mary Aruga

YOKOHAMA

Motivating Students and Tired Teachers
by Don Maybin

In July Don Maybin showed a variety of techniques for
motivating students and ourselves, with an emphasis
on enjoyment. He began with a brief summary of the
importance of motivation. Citing several studies, he
described how motivation is one of the most crucial
aspects of the learning process. Next Maybin made a
distinction between integrative and instrumental mo-
tivation. Then we discussed a variety of warm-up
activities and novel ways to mark class attendance.
Maybin also demonstrated a sure way to find volun-
teers. After that we shouted at each other while per-
forming information gap activities.

Rather than adopting a transmission mode of teach-
ing, Maybin adopted an experiential inductive mode.
Two points he emphasized were the importance of
maintaining time limits on all activities and the value of
rewarding students for their efforts. The perennial
usefulness of pictures was also highlighted.

Describing himself as “a bit hyper” in the classroom,
Maybin says he forced himself to stand to the side of the
class in order to refrain from interfering with the stu-
dents’ own production of English. We saw how really
difficult it is to stop interfering when the class becomes
really fun.

Reported by Howard Doyle

Grammar, Glamour & Motivation
by Jay W. Bell

In his presentation in September, Jay Bell empha-
sized that the best way to learn something is to do it and
that the best way to learn something is to teach it. He
discussed how classroom environment can affect mo-
tivation. The importance of student involvement and
having students understand why they are studying a
particular point was underscored. In the case of gram-
mar, Bell pointed out, students often do not know how
and when to use the patterns they mimic. The presenter
then led us through a series of exercises. Although the
exercises were primarily devoted to grammar, we
worked on other language areas as well.  For example,
picture based stories were useful not only for psycho-
logical assessment, but also for examining stereotypes.
Bell demonstrated how ball games, card games, ques-
tion and answer games, and gesture games can be used
to enhance student involvement and keep students
motivated. One theme which consistently came out of
this presentation was the need for content validity:
students need to feel that what they are studying is
important. Another major point was the need to create
a pleasant learning environment in the classroom.

Reported by Howard Doyle
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l  ENGLISH WITH JACK & JILL
English with JACK & JILL is ideally suited for Japanese
children starting to learn English at an early age. The con-
tent of the course and the techniques used in its presentation
are the result of much trial and error in the classroom. The
material underwent a continual revision until the editors
were satisfied that a very effective series of lessons, with
real appeal to children, had been produced.
The series is based on a “spiral approach”: the material
taught gives continuous practice in the simplest patterns of
spoken English. The things a child would want to say are
practiced again and again, laying the foundations for good
language habits.
Frequent changes of activity, games, coloring, etc., help to
maintain interest and teach English while playing. The four
skills-hearing, speaking, reading and writing--are taught
in this order. Each level begins at zero, while the material in
Level Two is introduced faster and goes much further than
in Level One.

LIST OF MATERIALS
l  Teacher’s Supplement @Card  Set (360 cards + Phonics  Tape)

l  Level 1 . . . ..Workbooks  l-4, Teaching Scripts  l-4, Tape Sets l-4 @Level  2  Workbooks l-4, Teaching Script. Tape Sets l-4

@Level 1 . . . ..Wotkbook  Set (Workbooks 1-4)

l  PLAY ENGLISH PLAY ENGLISH is a Workbook & Card Set (plus a phonics
tape) designed to TEACH while playing. A new approach to
teaching children, using versatile cards to teach full lessons of
practical English in a much more enjoyable way than any text-
book. It can be used as a supplement or as main course material.
In these 43 lessons, teachers will find many novel ways of doing
what they thought only a textbook and blackboard could do.

LIST OF MATERIALS
@Workbook & Card Set (360 cards + Workbook + Phonics tape)

l  Teaching Manual @Workbook

l POSTERS (ACTUAL SIZE: 90X60cm.)
Alphabet Poster: Contains many full-color pictures  illustrating the 26 letters, the four
seasons and the months of rhe year. With this poster both lower case and capital letters
can be taught.  as well as numbers and the davs of
week.
Activity Poster: Presents many subjects of conversa-
tion and daily activities. A Teaching Script  suggests a
number of procedures.

l  SONG TAPE
These tapes were made as an aid to teaching English.
The guiding principle is that children’s learning ac-
tivities should be fun. The songs have the additional
pedagogical advantage that. by learning them, the stu-
dents can get a fuller sense of English pronunciation
and rhythm.

f669 BUWR?,WP~l2-6  TEL.0797(31)3462
F A X . 0 7 9 7 ( 3 1 ) 3 4 4 S



Bulletin Board
-Call for Papers-

JALT Hokkaido 11th Annual Language Conference, May
21-22, 1994,  Sapporo, Japan. The JALT Hokkaido Chap-
ter invites you to submit papers, in English or Japanese, on
any aspect of teaching foreign languages in Japan. Pre-
sentations will be one-hour long including questions. Ab-
stracts should be no longer than 300 words (English) or
1000 characters (Japanese), with a cover-sheet bearing
name, address, paper’stitle, and bio-data. Deadline: Janu-
ary 15, 1994.  Japanese papers should have a brief English
summary. Send abstracts and requests for information to:
Ken Hartmann, 1-2-3-305 Midori-machi, Makomanai,
Minami-ku, Sapporo, Japan, Tel/Fax: 011-584-7588.

JALT UNDERCOVER con't  from p.  66.

book plus key; test book; teacher’s manual; class tapes).
Cambridge: Cambridge University Press.

A practical handbook for international bank tellers (1993). Kita
Kyushu: OWLS Co. Ltd.

Kitao, K., & Kitao, K. (1993). American  Pictures: Improving
reading speed and reading skills. Tokyo: Asahi Press.

Kitao, K., & Kitao, K. (1992). Basic English paragraphs: Improving
reading and writing skills. Tokyo: Eichosha.

Kitao, K., & Kitao, K. (1991). Communicating across the Pacific.
Tokyo: Eichosha.

Kitao, K., & Kitao, K. (1991). Communicating with  Americans:
Functions in English. Tokyo: Eichosha.

Kitao, K., & Kitao, K. (1993). Developing reading  and listening
skills: Using English paragraphs (beg). Tokyo: Eichosha.

Kitao, K., & Kitao, K. (1992). Events and trends in American
history. Tokyo: Sanshusha.

Kitao, K., & Kitao, K. (1993). Improving  reading and listening
skills: Using English paragraphs (interm). Tokyo: Eichosha.

Kitao, K., & Kitao, K. (1993). Increasing reading and listening
skills: Using English paragraphs (adv). Tokyo: Eichosha.

For Teachers
*Cole, L., &Robinson, T. (1992). Teaching the First Certificate in

English: Photocopiable  masters:  A resource pack for teachers of
English. Hemel  Hempstead, UK: Prentice Hall International.

*Denison,  D. (1993). English historical syntax. London: Longman.
*Jones, C. (ed.) (1993). Historical linguistics. Problems and

perspectives. London: Longman.
*Lesser, R., & Milroy, L. (1993). Linguistics and aphasia:

Psycholinguistic and pragmatic aspects  of  intervention.  London:
Longman.

*Steinberg, D. (1993). An introduction to psycholinguistics.
London: Longman.

*Tobin Y. (1993). Aspect in the English wverb. London: Longman.

Please contribute to “My Share”:
1,000 words (6 pages of A4, double
spaced, one sided) on a single
technique that you have used or a
successful lesson plan. Your de-
scription should be precise enough
so that the reader can replicate
what you do. Contact Elizabeth
King, My Share Editor, ICU, Osawa
3-10-2, Mitaka, Tokyo 181 a
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THE FIRST DICTIONARY BASED ON
SPOKEN ENGLISH

A UNIQUE NEW DICTIONARY
NEW SENSES,NEW MEANINGS,NEW WORDS
FOR MORE INFORMATION CONTACT  EXCLUSIVE IMPORTER:

To: MEYNARD PUBLISHING LIMITED
Ogura Bldg. 1-2-5 Nishi-sugamo,  Toshima-ku, Tokyo 170
Tel:03-5394-3500  Fax.03~5394-3505

BBC ENGLISH DICTIONARY
MEYNARD : Name:- .__  -~

PUBLISHING
School: ~_~ ~_~ _

LTD. Address: ~~__
(School/Home)

Tel:



Of National SIGnificance
N-SIGs Visit Tokyo

Sunday, November 21
Climaxing a most active N-SIG program year, the
National Special Interest Groups will  visit  the capital
for their final flurry of 1993. Ever since the mid-1980s
when forming N-SIG members began organizing inter-
national colloquia, and wide-ranging roundtables and
specialistworkshops, the N-SIGs have been committed
tooffering more choice, specialization and imaginative
alternatives to repeat performance book fair talks and
the product promotion largely confined to the same
commercial representatives.

Under the guidance of Tokyo JALT, a full day sym-
posium on Teacher And Learner Development is sched-
uled for Sunday November 21, 10-4 p.m. at Showa
Joshi  Daigaku, which can be reached by going two
stops west of Shibuya and exiting south at Sangen-
jaya.  This brings the number of major events pro-
grammed regionally or internationally in cooperation
with N-SIGs this year to double figures, and includes
such successes as those at Nagoya, Omiya, Kobe,
Sapporo, and Matsuyama.

However, what distinguishes this conference from
others is the spirit that Tokyo JALT and the N-SlGs
share in relying on their own resources instead of
associate member support, as was the case with the
1993 N-SIG Symposium Proceedings, Focus on N-SIGs.

Full details of the Tokyo program appear elsewhere,
indicating the emphasis placed on only the most pro
fessional teacher and learner development plenarists
(e.g. Virginia LoCastro,  International Christian Uni-
versity; Don Maybin, Language Institute of Japan; Anni
Hawkinson, Columbia University; and Karen Love
Brock of Waseda University.) All of the N-SIGs are
therefore delighted to contribute to this event in the
form of a complete range of specialist speakers and a
full  array of non-profit  display materials.

Because of the time that careful selection involves, a
complete list of N-SIG speakers has still to be an-
nounced in The Language  Teacher, so the summary
below is the most accurate update available at this time:

Speaker N-SIG
Michael Furmanovsky Academic/C
Masayo Yamamoto -
Kevin Ryan
Carl Adams
Atsushi  lino

Harumi Murakami

Naoko Aoki
Dale Griffee
Barbara Wright
Richard Smith
Gordon Liveridge

Bilingualism
C o m p u t e r s / C A L L
College/Univ.
Global Issues in Language
E d .
Japanese as a Second
Language
Learner Development
Materials  Writers
Teacher Education
Team Teaching
V i d e o

Invited speakers include such chapter presidents as
Will Flaman (Tokyo) and Tim Newfields (Shizuoka),

demonstrating the cooperation that chapters, N-SIGs
and prestigious development institutions have been
nurturing. All N-SIGs  will offer information about the
aims and activities of their groups in the form of special-
ist publications, newsletters, academic displays and so
on, as well as encouraging national networking in the
diverse areas of expertise on which they were founded.

The Tokyo JALT November Convernece is only ¥1,000
to JALT members for the entire day. The organizers
welcome not only those in Tokyo, but everyone outside
who has the opportunity to attend one of the crowning
events of the year. For more information contact: Tokyo
JALT President,  Will  Flaman, 03-3816-6834, or Tokyo
JALT Programs, Richard Smith, 03-3916-9091.

Report on the National Conference
on Computers and Composition

The First National Conference on Computers and Com-
position was held at Kinjo Gakuin University in Nagoya
on September 14-15. The joint effort between Kinjo
Gakuin University, JALT Nagoya Chapter, and JALT
CALL N-SIG was a success as over 30 presenters came
from all over Japan, from Hokkaido, Gunma,  Kanto,
Chubu, Kansai, Kumamoto, and Fukuoka, as well as a
few from overseas-from City Polytechnic of Hong
Kong, the University of Massachusetts, and the Uni-
versity of Southern Indiana. There were 11 one-hour
presentations of papers, 6 one-hour demonstrations,
and 4 one-hour mini-workshops on the first day.

Over 100 people from all over Japan came the first
day to hear main speakers, Dr. William Acton  and Dr.
John Brine, both from Nagoya University of Commerce
and Business Administration, talk on the topic “Com-
position, Culture, and Computers,” and to attend the
presentations. Welcome comments were made by Con-
ference Chair David Kluge, President Sanuki of Kinjo
Gakuin University, JALT Nagoya Chapter President
George Sawa,  JALT CALL N-SIG President Kazunori
Nozawa, and Language Laboratory Association (LLA)
President Yoshinobu Niwa.

Two groups created jointly by the Ministry of Educa-
tion (Monbusho)  and the Ministry of International Trade
and Industry (MITI), designated the Center for Educa-
tional Computing (CEC) and the Japan Association for
the Promotion of Educational Technology (JAPET),
brought 12 software companies to display their wares.
The most  popular were multimedia displays. Five other
companies displayed computerized LLs,  educational
software, and books on composition and educational
technology.

About 100 came the second day to attend 2 one-hour
demonstrations and 1 presentation, but the main focus
of the day were 6 three-hour workshops.

At the closing ceremony final words came from JALT
National President David McMurray  and Kinjo Gakuin
University’s Multimedia Center Director Professor
Hitoshi Nakata. Conference Chair David Kluge closed
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Of National SIGnificance

the conference with a long list of thank you’s to all the
people who made the conference a success. Special
thanks went to George Sawa and Kazunori Nozawa for
the fine cooperation among Kinjo Gakuin University,
JALT Nagoya Chapter and JALT CALL N-SIG in plan-
ning and creating a successful conference.

Learner Development N-SIG: Call for Members

Teachers of ESL, JSL and other languages in Japan are
doing worthwhile but largely independent practical
work in learner training, communication strategies
training, language awareness training, self access,
project work, study skills and other areas related to the
promotion of greater learner autonomy. Research is
continuing into learner beliefs, styles and strategies
within the Japanese context. To bring together these
interests we propose the formation of a broadly-based
“Learner Development” N-SIG, whose overall goals
might include the following:

l  to provide a forum for exploration and dissemination
of practical ideas connected with learner develop-
ment;

l  to promote the potential benefits of various kinds of
language learner development in Japan;

l  to provide a focus for research in the characterization
of learning styles, identification of effective learning
strategies, etc., with particular emphasis on the Japa-
nese context;

l  to develop suggestions and opportunities for lan-
guage-related self-improvement by teachers them-
selves.

To make participation possible in either English or
Japanese, we want both of these languages to be “offi-
cial” for Learner Development N-SIG activities. JALT
members wishing to participate in the Learner Devel-
opment N-SIG are invited to send their name, address,
phone number, name of JALT chapter and ¥1,000 an-
nual membership fee (to take effect from the date of
official recognition by JALT), along with any com-
ments on this statement of purpose, to:

Richard Smith, c/o Tokyo University of Foreign Stud-
ies, 4-51-21 Nishigahara, Kita-ku, Tokyo 114.
Tel./Fax: 03-3916-9091 (h)

or
Naoko Aoki, c/o Department of Education, Shizuoka

University, 836 Oya, Shizuoka 422. Tel./Fax:
054-272-8882 (h)

Bilingualism: Steve McCarty, 3717-33 Nii, Kokubunji, Kagawa
769-01; ttel  0877-49-5500;  fax -5252

C A L L :  Kazunori Nozawa, Toyohashi University of Technology, I-
1 Hibarigaoka, Tempaku. Toyohashi 141; tel0532-48-0111; fax
-8565. E-Mail IDs:  HD CO1602  (NIFTYserve);  HTG25470 (PC--
V A N )

College/Univ. Ed.: Gillian Kay, Toyama lkayakka University, 2630
Sugitani,  Toyama 930-01; tel 0764-34-2281;  fax -4656

Global  Issues in  Lang.  Ed. :  Kip Cates, Tottori  University, Koyama.
Tottori  680; tel 0857-28-0321;  fax -3845

JSL: Hiroko Takahashi, 2-5-20 Kunimi, Aoba-ku. Sendai 981; tel/
fax (h) 022-274-3134

Materials Writers: James Swan, Aoyama 8-122. Nara 630; tel  (h)
0742-26-3498;  fax 41-0650

Team Teaching: Anthony Cominos, 1112 Sunvale, Asagirioka,
Higashino  1-5, Akashi. Hyogo 673; tel/fax  (h)  078-914-0052

Video: Donna Tatsuki, 2-19-18 Danjo-cho, Nishinomiya,  Hyogo
673;  tel  0798-51-8242;  fax -1988

Teacher Ed.: Jan Visscher, 3-17-14 Sumiyoshi, Higashi-machi,
Higashi-nada, Kobe 658; tel (h) 078-822-6786

English for Academic Purposes: Suzanne Ledeboer, 9-6-203
Parkside  YNY, Nakajima-cho. Naka-ku, Hiroshima 730; tel (h)
082-541-2814;  fax 249-2321

Learner Development: Richard Smith, c/o  Tokyo University of
Foreign Studies, 4-51-21 Nishigahara. Kita-ku,  Tokyo 114.  Tel . /
Fax: 03-3916-9091 (h)1  Naoko Aoki, c/o  Department of Educa-
tion, Shizuoka University, 836 Oya, Shizuoka 422. Tel./Fax: 054-
272-8882 (h)
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C O L I N  GRANGER l DIGBY BEAUMONT

The course that really
va tes!

Problem -solving approach which
encourages real communication

Variety of characters, topics and
styles

Gently graded syllabus with plenty
of recycling and revision

Teacher’s Resource Book with clear
lead-in, practice and extension ideas

Short lessons with very clear
language targets

Please send me an inspection copy of:
American Generation 1 J 21 31 4’:

Name:~~--~~~~----~~-----~----~~~---~~~--

School: ---___------_---_-----------------

Address (School E/Home ‘II)

1 --1 -
-
- Lo-------------------

Tel:

Heinemann ELT
Shin Nichibo Bldg., 7F
1-2-1 Sarugakucho,
Chiyoda-Ku, Tokyo 101
Tel: 03-3294-0791 Fax: 03-3294-0792

In touch with Japan



Meetings
Please  send  a l l  announcements  fo r  th i s
column to Catherine Sasaki (seep. 2). The
announcement  should follow the style and
format of other announcements in this col-
umn. It must be received by the 25th of the
month two months before the month of
publication.

Notice: For the January issue,

F

AKITA
Topic: 1) “Experiences with Learning

English in Akita-ken”
2) “Counter-based language
teach ing a t  pre- in termedia te  lev-
els”

Spkr: 1) Naoko Sato, Obunsha Lan-
guage Lab
2) Tomoko Nishiyama, MSU-A

Date: Sunday,  November 21 st
T i m e : 1:30  - 3:30  pm
Place: Minnesota State University-

Akita, Yuwa-machi
Fee: Members free; non-members

¥800
Info: Tomoko Nishiyama (0188)86-

5125 (Office), (0188)86-5100
(ESL Dept. Office), (0188)86-
4533 (home)

Mr.  Sato  w i l l  te l l  how he has deve loped
his Englishskillsoverthelast 15yearsin
light of the difficulties as well as the
oppor tun i t i es  in  lea rn ing  Eng l i sh  in  Ak i ta -
ken. He will actively encourage audi-
ence members to share their own per-
sonal experiences with the group.

Ms. Nishiyama will discuss that con-
tent-based teaching which is usually
considered appropriate for advanced
students can help students at lower
leve ls  a l so .  She  w i l l  sha re  w i th  the  aud i -
ence two approaches implemented at
MSU-A in the past and present.

CHIBA
Topic: The Ins and Outs of Project

Based  Teach ing
Spkr: Steve Rudolph
Date: Sunday, November 14th
T i m e : 1:30  - 3:30  pm
Place: Chiba Chuo Community Cen-

ter
Fee: Members free: non-members

¥1,000
In fo : P a u l  Gruba, (043)273-2962;

Fax: 043-272-1777
The learner centered classroom be-
comes a reality when project based
teach ing  methods  a re  app l ied .  S tudents
chose activities from a catalogue, Set

their own goals and even assess them- Tom Hinton  has  taugh t  i n  Japan  fo r  8
selves! How can you make it work for years and is Director of the British Coun-
your students? What about classroom ci l  Cambr idge  Eng l i sh  Schoo l ,  Kyo to .
management and grading? What are
the benefits of adopting such an ap- F U K U O K A
proach?  The presenter will provide a Topic: 1) Vocabulary Learning and
number  o f  p rac t i ca l  gu ide l ines  and  dis- Teach ing  o f  Japanese
cuss some of the challenges of project Spkr: Sumiko Taniguchi
based teaching. Questions from partici- Date: Sunday, November 7th
pants  w i l l  be  encouraged. T i m e : 1:30  - 4:30  pm

Steve Rudolph, an MA candidate at Place: Fukuoka International House
Temple University, teaches at Kanda (Fukuoka Gakusei  Koryu
Institute of Foreign Languages, Tokyo. Kaikan)

Fee: F r e e
FUKUI In fo :  L .  Denn is  Woo lb r igh t ,
Topic: Teaching English as Conversa- (093)561-2631

tion: How it is different from This special program for Japanese
Teach ing  Speak ing&L is ten ing? teaching will consider the acquisition

Spkr: Tom Hinton process of lexicons by JSL students at
Date: Sunday, November 21 st the  bas ic  leve l ,  and the  methodo logy  o f
T i m e : 2:00 - 4:00 pm teaching for the acquisition of lexical
Place: Fukui International Exchange items. The speaker has been teaching

Center (Fukui Kenmin Kaikan, Japanese at Chofu Gakuen Junior Col-

6F) lege and Tokyo Ins t i tu te  o f  Techno logy,

In fo :  Takako Watanabe, (0776)34- and is very active as a researcher and
8337 teacher for Japanese as a Second Lan-
Char les  Jannuz i ,  (0776)22-8111 guage. Professor Taniguchi’s article in-

Are speaking and listening skills the same clude  “Interview with Shinichi Ichikawa”
as conversation skills? Our speaker in- in the 1991 August issue of TLT and
sists that there is a distinction to be made “Reading Processesof JSL Learners” in
and that, moreover, conversation skills the 1992 May issue.
can and shou ld  be  taught .  In  th is  p resen-
ta t i on ,  he  w i l l  exp la in  the  d i s t i nc t i on  and Topic: 2) Composition in the Class-
suggest ways in which teachers can adapt r o o m
ex is t ing  speak ing  exerc ises  in to  conver- Spkr: Paul Wadden
sation  ones and create  new conversat ion Date: Sunday, November 28th
exercises themselves. Most examples T i m e : 1:30  - 4:30  pm
wi l l  be  taken f rom mater ia ls  appropr ia te P lace : Fukuoka Bui ld ing 9th floor  (Next
to  e lementary  leve l  s tudents .  to  Ten j in  Core  B ldg . )
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Please send me an inspection copy of Survival English

Name:

Address (School O/Home 0) ________________ -

-----------
‘-Z-pE-------------------

Tel:

Heinemann ELT
Shin Nichibo Bldg., 7F
l-2-1 Sarugakucho,
Chiyoda-Ku, Tokyo 101
Tel: 03-3294-0791 Fax: 03-3294-0792
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Fee: Members free; Non-members
¥1,000

Info : L .  Denn is  Woo lb r igh t ,  (093)561-
2631

This presentation will explore ap-
proaches to  wr i t ing-and other  impor tant
aspects of the writing process - which
are importanttoconsiderwhen teaching
writing to intermediate and advanced
students. Among the subjects to be ad-
dressed are (1) volume-oriented writing
(journals, assigned topics, letters, free
writing), (2) the writing process (pre-
writing, composing, and revising), (3)
classroom management and error cor-
rec t ion ,  and (4)  the  ro le  o f  aud ience.  The
talk will aim to give participants an ap-
preciation of the rich variety of options
ava i lab le  to  the  wr i t i ng  ins t ruc to r  as  we l l
as some practical guidance on how to
orchestrate the writing process within
the classroom.

Paul Wadden,  editor of A Handbook
for Teaching English at Japanese Col-
/eges and Universities (Oxford  University
Press  1993),  i s  cu r r i cu lum coord ina to r  o f
the Engl ish  Language Program of  In ter -
nat iona l  Chr is t ian  Un ivers i ty  in  Tokyo.

FUKUSHIMA  (Petitioning chapter)
Topic: Kickoff Meeting

Par t  1  “Qua l i f y ing  Ac t i v i t i es ”
Part2 “How to Run a Product ive
Meeting”

Spkr: Don Modesto
Date: Sunday, November 14th
T i m e : 1:30  - 3:30  pm
Place : Kor iyama Shimin  Bunka Center
Fee: F r e e
In fo : Gary Spry, (0249)23-6950
Our kickoff program offers two presen-
tations. First is a classroom oriented
workshop which investigates adapting
activities to students’ leaning needs (as
opposed to throwing fun and games at
them, which often seems the theme of
activities presentations). Using a board
game, the second presentation is de-
signed to acquaint JALT administrators
with such meeting basingastheagenda,
procedures, minutes, and the like. It is
no t  l im i ted  to  JALT vo lun teers .

Don Modesto has taught EFL at a
high school in Tokyo for 11 years. He is
Vice-President of JALT.

GUNMA
Topic: The Benefits of Making Your

Own Text from Scratch
Spkr: Robert Madison
Date: Sunday, December 12th
T i m e : 2:00 - 4:30  pm
Place: To be announced
Fee: Members free; Non-members

¥1,000; Students ¥500
Info :  Leo Yoffe, (0273)52-6750

Hisa take  J imbo,  (0274)62-0376
This  year  the speaker  has had the un ique
opportunity to make and use his own
text in his English classes in a private
high school, which has given him a
grand opportunity to see what is teach-
able, what is useful, and what is interest-
ing for his students. He would like to
share the conclusions he has come to
from having done this experiment, as
well as consult with and hear criticism
from h is  peers  abou t  these  conc lus ions .
Th is  p resen ta t i on  w i l l  f ocus  on  the  spe-
cific text the speaker has written and
theor ies  beh ind  i t ,  as  we l l  as  a  ten ta t i ve
assessment  as  to  how we l l  i t  has  worked
so far. Comparison to other popular
conversa t ion  tex ts  w i l l  a lso  be  p resented ,
and a discussion concerning the com-
parative merits and demerits of these
tex ts  w i l l  encouraged.

Robert Mad ison has  taught  Eng l ish  fo r
almost five years in Japan-four years in
high school, and a year plus of  long hours
in  p r i va te  conversa t ion  schoo ls .

HAMAMATSU
Topic: Practical ideas for teacher/stu-

den t  ac t i v i t i es
Spkr: Steve Martin
Date: Sunday,  November 21 st
T i m e : 1:00  - 4:00 pm
Place: Create (next to Enshu Byoin

Mae Stat ion)
Fee: Members free; non-members

¥1,000
In fo : Brendan Lyons,  (053)454-4649

M a m i  Y a m a m o t o ,
(053)885-3806

Many of our students have grammar &
vocabulary  knowledge which is  far  more
developed than their speaking skills.
Students are sometimes frustrated by
their inability to communicate despite
their good passive knowledge of lan-
guage. Teachers are willing to give their
studentscommunicativepractice but are
constrained bytheobjectivesoftheexam
system. How can we encourage stu-
dents to overcome their inhabitations
and get  s tudents  invo lved in  func t iona l
and  commun ica t i ve  ac t i v i t i es?  Th is  p re -
sentation will aim to show practical ideas
fo r  teacher  to  s tudent  ac t i v i t i es ,  s tudent
to student pairwork and groupwork.

HIMEJI
Yasutoshi Kaneda, (0792)89-0855

HIROSHlMA
Ruth Maschmeier, (082)878-8111  (w).

(082)872-1779  (h)

HOKKAIDO
Topic: Encouraging the Use of Waltz

Chants
Spkr: Fumio Yamamoto
Date: Sunday, November 21st
T i m e : 1:30  - 4:00 pm
Place: Kokusai Koryu Plaza 5F,

Sapporo MN Bldg
Kita  1 Nishi 3, Sapporo

Fee: Membersandstudentsfree; oth-
ers ¥1000

Info : Ken Hartmann,  (011)584-7588
One cultural anthropologist points out
that our body rhythms, including our
cu l tu ra l  rhy thms,  l ie  a t  the  foundat ion  o f
language. The presenter agrees and
contends that the study of speech rhythm
shou ld  be  conduc ted  in  c lose  re la t i on  to
that of ethnic music and dance. Based
on h is  research  o f  Br i t i sh  and  Japanese
cultural rhythms, he has developed
“wal tz  chants”  which should  prove to  be
an effective learning device for Japa-
nese learners of English.

Fumio Yamamoto is an Associate
Professor of English at Himeji Dokkyo
University.

IBARAKI
T o p i c : Repor tson the Nat ional  Confer-

e n c e
Spkrs: JALT-lbaraki members
Date: Sunday,  November 21 st
T i m e : 2:00 - 4:30  pm
Place: Mito Kenshu Center-Rm 206
Fee: Members free; Non-members

¥ 5 0 0
In fo : Mart in E.  Pauly,  (0298)58-9523

Michiko Komatsuzaki,
(0292)54-7203

KAGAWA
Topic: 1) Foreign Correspondence: a

Window to the World
Spkr: Douglas Hosier
Topic: 2) Annual Chapter Business

Meet ing
Date: Sunday, November 28th
T i m e : 1:30  - 4:30  pm
Place : Takamatsu Shimin  Bunka  Center
Fee: Members free; non-members

¥1,000
In fo : Harumi  Yamash i ta ,

(0878)67-4362
Pen-pal correspondence is recom-
mended as  a  means o f  teach ing  read ing
and writing, extended to the four skills
v ia  the new concept  o f  v ideo- f r iends.

Douglas Hosier teaches at Sanyo
Gakuen Junior  Col lege in Okayama.

KAGOSHIMA
Topic: Potpourri and International

Coursework
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eloped and tested
-pan over 10 years

w For children who have
1 or 2 classes a week

b For children used to a
different writing system

b Over 75 games, songs
and chants for&@%&9
learning

THE C O M P L E T E
COURSE FOR

JAPANESE CHILDREN
&------------------------------------------
Please send me a free inspection copy of q#ngO~  :

7 Level 1 g Level 2 0  Level 3 0 Level 4 7 Level 5

Name:

School:

Address (Home n / School  0):

‘r------------------------m-m----

I

I
HEINEMANN  ELT

I Shin Nichibo  Bldg., 7F
:1-2-1 Sarugakucho, Chiyoda-Ku, Tokyo 101
!Phone: 03-3294-0791  Fax: 03-3294-0792

In touch with Japan



Meetings

Spkrs: Members who attended the
Nat iona l  Conference

Date: Sunday, November 7th
T i m e : 1:30 - 4:00 pm
Place: I Center Building
Fee: Members free; non-members

¥500;  students ¥400
Info : A. Barbara O’Donohue,

(0992)53-5491
For  th is  meet ing members who at tended
the  na t iona l  con ference w i l l  g ive  repor ts .
A. Barbara O’Donohue  will give a short
report on the summer workshop for the
Developmentof  Intercultural Coursework
at Colleges and Universities she attended
at the East-West Center.

KANAZAWA
T o p i c : P rac t i ca l  Techn iques  fo r  Cfass-

room Communicat ion
Spkr: Anthony Brophy
Date: Sunday, November 21st
T i m e : 2:00 - 4:00 pm
Place: lshikawaken Shakai Kyoiku

Center ,  4F,  Honda-machi,
Kanazawa

Fee: Members free; non-members
¥600

Info :  Neil Hargreaves, (0762)80-
3 4 4 8
Mikiko Oshigami, (0764)29-
5 8 9 0

Getting Japanese students to speak out
in class can be difficult--especially  with
large classes of unmotivated students.
This talk will offer a variety of practical
techn iques  tha t  encourage  rea l i s t i c  com-
munication in the classroom and make
learn ing an en joyab le  exper ience.  There
will be a display of Oxford University
Press teaching materials.

Anthony Brophy has taught in En-
gland, Japan and Hong Kong and is
currently ELT Consultant with Oxford
University Press.

KOBE
Topic: Drama in the Lesson
Spkr: Jack Migdalek
Date: Sunday, November 14th
T i m e : 1:30 - 4:30  pm
Place : Kobe YMCA Language Center ,

4th Floor
Fee: Members free, non-members

¥1,000
In fo : Charles McHugh Tel: 078)881-

0346; Fax: (078)882-5993
Mr.  Migdalek wi l l  present  a workshop on
the use of drama techniques in the En-
glish language classroom. The presen-
ta t ion  i s  d iv ided  in to  th ree  par ts :  a  b r ie f
talk on the value of applying drama
techniques in the English language
classroom, a demonstration of several

techniques  along with hands-on practi-
cal application, and a period for open
discussion. During the workshop seg-
ment, a short scenario and role-play is
demonst ra ted.  An emphas is  in  the work-
shop is placed on designing activities
which foster comprehension and com-
municative skills as well as promoting
creative skills.

Jack  Migda lek ,  a  graduate  o f  V ic to r ia
College, Rusden, and has been em-
ployed by the Ki takyushu Board of  Edu-
cation as an AET since he came to
Japan in  Ju ly  1991.

KYOTO
Kyoko Nozaki, 075-71 l-3972
Michae l  Wo l f ,  0775-65-8847

MATSUYAMA
Topic: Cookies, Stories, Songs, and

Chants-Whole Language Ac-
tivities for Japanese Students

Spkr: Setsuko Toyama
Date: Sunday, November 28th
T i m e : 2:00 - 4:30  pm
Place : Shinonome High School  Memo-

r ia l  Ha l l  (K inenkan)  4F
F e e :  F r e e
In fo : Ron Murphy, (0899)22-7166
The workshop will introduce (1) various
activities based on The Gingerbread
Man from the  Add ison-Wes ley  B ig  Book
Program with controlled text for EFL
Students, and (2) procedures to make
your own chants for the Japanese stu-
dents to practice and acquire natural
pronunciation and intonation. Most of
the activities presented are applicable
to “older children” in high schools up.
Participants are encouraged to bring
their students or children.

Setsuko Toyama,  the  JALT Nat iona l
Membership Chair, has been teaching
children for 10 years.

MORIOKA
lzumi Suzuki, (0196)37-5469

NAGANO
Richard Uehara, (0262)86-4441

NAGASAKI
Topic: Variety and Process in Teach-

ing Writing: Approaches to the
Composition Class

Spkr: Paul Wadden
Date: Saturday, November 27th
T i m e : 2:30  - 6:00 pm
Place: Suisan Gakubu (Fisheries),

Nagasaki University
F e e : Members free; non-members

¥1,000
In fo : Brian Moss, (0958)20-5713

Satoru Nagai, (0958)44-1697
See Fukuoka announcement

NAGOYA
T o p i c : Silencing the Silence: A Work-

shop in  Communica t ion  St ra te -
gies

Spkr: Greg Jewell
Date: Sunday, November 7th
T i m e : 12:30  - 4:00 pm
Place: Mikokoro Center, Naka-ku,

N a g o y a
Fee: Members free; non-members

¥1,000
In fo : He len  Sa i to ,  (052)936-6493

Ryoko Katsuda, (0568)73-2288
This workshop will show how teachers
can help students to become more ef-
fective communicators and language
learners  th rough communicat ion  s t ra te-
g ies  t ra in ing .  The t ra in ing  approach be-
gins with tasks which demonstrate the
use fu lness  o f  the  s t ra teg ies ,  fo l l owed  by
the  in tegra t ion  o f  the  s t ra teg ies  in to  lan-
guage lessons. The strategies include
ways of getting language information,
checking comprehension, requesting
clarification and modification of input,
andwaysofovercomingvocabularygaps
in  mid-conversa t ion .

Greg Jewell  teaches at the Numazu
Campus of Tokai Univers i ty .  H is  research
in te res t  i s  l ea rn ing  s t ra teg ies .

NARA
Topic: Training Japanese Children to

be Active Learners
Spkr: David Paul
Date: Sunday, November 14th
T i m e : 1:00  - 4:00 pm
Place: Saidaiji YMCA annex
Fee: Members free; non-members

¥1,000
In fo : Masami  Sug i ta ,  (0742)47-4121

Bonn ie  Yoneda,  (0742)44-6036
Japanese students generally begin
learning English with enthusiasm and
curiosity, but often become passive
learners who wai t  to  rece ive knowledge
f rom the i r  teachers  and  who f ind  i t  d i f f i -
cult to produce English spontaneously.
During this workshop we will examine
how this tendency can be avoided by
training children to be active learners
who are interested in finding out about
English for themselves. The workshop
inc ludes  many examples  o f  gameswhich
deve lop ac t ive  learn ing .

David Paul is a specialist in child
psycho logy  and educat ion .

NIlGATA
Topic: 1) Teacher Training and

Teacher Education: What’s the

November 1993

79



Speak Up is a unique conversation
course emphasizing the use of English for

cross-cultural communication.
For beginning to low-intermediate students

THE COURSE FEATURES:

* Personal and cultural topics to stimulate
critical thinking and discussion

*
Variety of listening and speaking exercises
to promote language development

$k
Practical themes such as Food, Entertainment,
and Social Events

*
Stimulating issues such as Roles
of Men and Women, Personal Values

The student ’s book contains 14 uni ts.  A set  of  casset tes
and a Teacher’s Guide are also available separately.

i
To: Longman  Japan K.K., Gyokuroen Building,
1-13-I 9 Sekiguchi,  Bunkyo-ku, Tokyo 112; Tel: 03 3266 0404;
Fax: 03 3266 0326; Tel: Osaka 06205 6790

~,,,,,-,,-,,-1,11-11-111-1
Please send me a sample copy of Speak Up

N a m e

Address
I teach at

Please provide us with a mailing number:

Month Date (your birthday)
(e g 03/21).



Di f fe rence?
Spkr: Anni  Hawkinson
Date: Sunday, November 14th
T i m e : 1:00  - 4:00 pm
Place: Niigata International Friendship

Center (Kokusai Yuko Kaikan),
Kami Okawa-mae dori, Tel:
(025)225-2777

Fee: Members free; non-members
¥1,000

In fo : Michiko Umeyama, (025)267-
2 9 0 4
Donna Fu j imoto ,  (0254)43-6413

In this workshop we will examine the
teaching-leaning process through the
lens  o f  teacher  educa t ion .  Spec i f i ca l l y ,
we w i l l  examine d i f fe ren t  ways  in  wh ich
people may be taught to be teachers,
and the implications of these different
types o f  educat ive  process  fo r  the  deve l -
opment  o f  the  ind iv idua l .  The workshop
wi l l  be  par t i c ipa tory  in  na ture .

Anni  Hawkinson is the director of the
School for International Training, Mas-
ter  o f  Ar ts  in  Teach ing  Program,  Japan.

Topic: 2) Niigata Special JALT Work-
shop Sector Analysis

Spkr: Mineko Yoshimura
Date: Saturday, November 20th
T i m e : 2:00 - 5:00 pm
Place: Southern Illinois University,

Niigata, Nakajo-machi
Fee: Members free; non-members

¥1,000
In fo : Michiko Umeyama

(025)267-2904
Donna Fu j imoto
(0254)43-6413

According to Sector Analysis there are
only 7 basic sentence patterns in En-
glish which students must master. This
approach is well-suited for Japanese
students because it is based on clear-
cu t  and  sys temat i c  ru les  wh ich  can  eas -
ily be acquired. This workshop will be
especially helpful to instructors of writ-
ing and grammar.

Ms.  Mineko Yoshimura is  the founder
o f  G lobe  In te rna t iona l  Teachers ’  C i rc le ,
a group which produces a detailed cur-
r i cu lum fo r  a  ch i ld ren ’s  Eng l i sh  p rogram
based on global issues.

OKAYAMA
T o p i c : Resource Centers: An Overcoat

Clothed in A New Wrinkle
Spkr: Paula Francis
Date: Saturday, November 20th
T i m e : 2:40  - 4:00 pm
Place: Shujitsu High School,

Yuminacho, Okayama
Fee: Members and students free;

non-members ¥1,000

In fo : Hiroko Sasakura, (086)222-
7118

If you have ever had any experience
with learning centers, or even if you
haven’t, this presentation is meant for
you.  Coming to  the  f ie ld  o f  fo re ign lan-
guage educat ion  i s  an  idea  tha t  began
as an elementary education concept
and expanded during the high-tech
phase of education to universities and
co l leges .  I t  i s  now expand ing  to  inc lude
a l l  l eve ls  o f  second  language  lea rn ing .
Th is  p resenta t ion  w i l l  take  a  look  a t  what
such a center can offer. Lets explore
suggestions on methods, mnaterials,
activities, and equipment that can be
ut i l i zed  in  such  a  cen te r .

Pau la  Franc is  i s  cu r ren t l y  teach ing  a t
Sanyo Gakuen Junior College and has
an MA from Montery  Ins t i tu te  o f  In terna-
t i ona l  S tud ies  i n  TESOL.

OKINAWA
Jane Sutter, (098)855-2481

OMIYA
Michael Sorey, (048)266-8343

OSAKA
Masako Watanabe, (06)672-5584  (h)
Jack Yohay, (06)775-0594 (w)

SENDAI
Topic: JALT 93 Conference Reports
Spkrs: Local Chapter Members
Date: Sunday, November 7th
T i m e : 1:00  - 4:00 pm
Place: 141 Building, 5th Floor
Fee: Members free; non-members

¥1,000
In fo : I rene  S .  Sh i r ley

(022)264-6411  (w)
Tadash i  Sek i
(022)278-8721  (h)

Local chapter members will give sum-
maries of various workships and pre-
sen ta t ions  f rom the  JALT Con fe rence  in
O m i y a .

SHIZUOKA
T o p i c : I s  Team Teach ing  Jus t  a  Bag  o f

Tricks?
Spkr: Steve Brivati
Date: Sunday, November 21st
T i m e : 2:00 - 4:00 pm
Place: Shizuoka Kyoiku Kaikan
Fee: Members free; non-members

¥500
In fo : Steve Brown, (0543)48-8292
A look at planning a lesson and up-to-
da te  ac t i v i t i es  based on  “ func t iona l  meth-
odology.” Plus a surprising demonstra-
t ion  o f  how  c lassroom management  can
make or  break Team Teaching.

Steve Br iva t i  has  been teach ing jun-
ior and senior high school students for
over three years in Shizuoka prefecture.

SUWA
Topic: Appreciating Mistakes, Be-

lief Systems and Proactive
Learning

Spkr: Tim Murphey
Date: Sunday, November 14th
T i m e : 1:30  - 4:30  pm
Place: To be announced
Fee: Members free; non-members

¥1,000
In fo : Mary Aruga, (0266)27-3894
Th is  w i l l  be  a  p rac t i ca l  demons t ra t i on  o f
activities that teachers can use to de-
velop positive learning strategies and
beliefs amon  their students. It will also
be fun.

Dr .  T im Murphey is  an Assoc ia te  Pro-
fessor  at  Nanzan Univers i ty ,  a
Neurolinquistic Programming trainer,
and the author  o f  Teaching One to One
(Longman, 1991) and Music and Song
(Oxford University Press, 1992).

TOKUSHIMA
T o p i c : In ternat iona l  Ha iku for  Students

o f  Eng l i sh
Spkr: David McMurray
Date: Tuesday, November 23rd (na-

t iona l  ho l iday)
T i m e : 1:30  - 3:30  pm
Place: Seishounen C e n t e r  5 F

Shichoukaku-shitsu
Fee: Members free; non-members

¥1,000  , students ¥700
Inf r : Kazuyo Nakahira,

(0886)22-6566
Thisworkshop in t roduces you to  the shor t -
es t  poem in  the  wor ld ,  g ives  you lesson
plans and warm up activities for your
class tomorrow and many leave you wi th
a  las t ing  memory  o f  a  prec ious  moment .
International haiku, seven verse tanka
and linked verse renku  can be used to
learn pronunciation, conversation and
compos i t i on  i n  the  c lass room.  S tuden ts
f rustrated by grammar,  but  eager to share
the i r  fee l ings,  are  mot ivated by how a few
nouns and verbs can express so much.
Jo in  us  fo r  a  p leasant  a f te rnoon o f  c reat -
ing artistic language and sharing inter-
es t ing  exper iences .

David McMurray, Past president of
Matsuyama and 1993 National Presi-
dent will also share ideas on how to build
Chapter membership, boost a budget,
keep admin is t ra t ion  to  a  min imum,  com-
munication to a maximum and ex-
plain how to plan and run a successful
reg iona l  con ference.
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his year challenge
'1yourstudents w th

Before you choose a new
textbook for your adult students,
have a look at what Keynote and

Keynote Plus have to offer:
l  A fresh communicative approach, using both

language functions and communicative strategies
l Stimulating and realistic listening practice
l  A variety of communicative pair work
l  Engaging and motivating games and activities

This year,  look to,Keynote
d,’

To: Longman  Japan KK Meet author Michael Rost at JALT’93.
Gyokuroen Building, 1-13-19 Sekiguchi,
Bunkyo-ku, Tokyo 112; Tel 03 3266 0404;

Presentation: Keynote -teaching communication strategies,

Fax 03 3266 0326; Osaka Tel 06205 6790 Sunday 10 October, 1 .OO - 1.45 pm, Room 902

%
1--11--1---1--11----1---111----------

Please send me a sample copy of: 0 Keynote TJ  Keynote Plus7
N a m e

!
Address

I teach at

Please provide us with a mailing number:

; LINGUAL HOUSE
! The Japan Specialists



Meetings

TOKYO
T o p i c :

Tokyo JALT November Conference
on “Teacher and Learner Develop-
ment” (with a special focus on the N-
SIGs).

Main Spkrs
Virginia LoCastro  (ICU) on language
awarenss training; Anni  Hawkinson
(MAT-Japan School for International
Tra in ing)  on  teacher  educat ion .

Featured Spkrs
Don Maybin  (L I IOJ)  on communicat ion
strategies training; Karen Love Brock
(Waseda Un iv . )  on  leamer t ra in ing ;  T im
Newfields (Tokai Univ.) on learning
Japanese; Will Flaman (Bunkyo
Women’s  Col . )  on memory t ra in ing

N-SIG Spkrs:
Masayo Yamamoto (B i l ingua l i sm) ;  Car l
Adams (College and University Edu-
cators); Kevin Ryan (Computer As-
sisted Language Learning); Atsushi
l ino (Global  Issues) ;  Harumi  Murakami
(Japanese as a Second Language);
Naoko Aoki (Learner Development,
forming); Dale Griffee (Materials Writ-
ers); Barbara Wright (Teacher Educa-
t ion) ;  R ichard  Smi th  (Team Teach ing) ;
Gordon Liversidge (Video)

Date: Sunday, November 21st
T i m e :  10 :00 am - 4:30  pm
Place :  Showa Women’s  Univers i ty ,  near

Sangenjaya station, 5 minutes walk
from Sangen-jaya  Sta t ion  on  the  Shin-
Tamagawa Line, two stops west of
Suibuya.  (Go out  the South Ex i t ,  tak ing
the stairs of the lefl hand side. Walk
straight along the right ahand  side of
the road, parallel to the expressway.
The campus is on the right, afler a
pedestrian overpass.)

Fee: Members ¥l,000;  non-members
¥2,OOO

Info : R ichard  Smi th ,
Tel/Fax: (03)3916-9091  (h);
(03)3917-6111  (w)

This is the last Tokyo chapter confer-
ence of  the year .  Take advantage of  th is
oppor tun i ty  to  learn about  learner  deve l -
opment, and develop yourself as a
teacher  in  a  f r iend ly  a tmosphere v ia  the
JALT National Special Interest Group
presentations and a party afterwards.
Come, and bring your friends!

TOYOHASHI
Topic: JALT 93 Conference Reports
Spkr: Local Chapter members
Date: Sunday,  November 21 st
Time: Call for information
Place: Aichi University, Kinen  Kaikan

(2F)
Infor:  Kazunori Nozawa, (0532)25-

6 5 7 8

UTSUNOMIYA
Top ic :  Team Teach ing ,  An  A l te rna t i ve

Approach  to  Teach ing  Eng l i sh
Spkr: Peter Kinch
Date: Sunday, November 21st
T i m e : 2:00 - 4:00 pm
Place: Utsunomiya Sogo  Community

Center (next to the Bunka
Kaikan)

In fo : Jim Johnson, (0286)34-6986
Michiko Kunitomo, (0286)61-
8 7 5 9

Team Teaching is not a new form of
teach ing  Eng l i sh ,  bu t  i t  i s  o f ten  a  m isun-
derstood one. What exactly is team
teaching and can it be useful in your
classes? When done properly, team
teaching can be a very ef fect ive way of
br ing ing the  language o f f  the  page and
making it alive for your students. This
presentation will show you many forms
of team teaching-both effective and
inef fec t i ve ,  f rom the  theore t i ca l  po in t  o f
v iew and in  p rac t i ce .

WEST TOKYO
T o p i c :

Spkr:
Date:
T i m e :
P lace :

Fee:

In fo :

Acquisition and Learning of
Grammar
Steve Mart in
Saturday, November 27th
3:00 - 6:00 pm
Hachioji Shimin  Kaikan (Use
either Keio Hachioji or JR
Hach io j i  S tn .  and  take  91, 92 or
93 bus.)
Members free, non-members
¥1,000
Yumiko  K iguch i  (0427)92-2891

(w), (0427)23-8795  (h)
This presentation will show how gram-

mar  can be taught  in  a  more  communi -
ca t i ve  and  func t iona l  way  us ing  rea l  l i f e
s i tua t ions  tha t  s tuden ts  can  eas i l y  re la te
to  and fee l  mot iva ted by .  Th is  presenta-
t ion  w i l l  be  sponsored  by  Longman  E L T .

YAMAGATA
Topic: Enjoyable English from Kids to

Adults
Spkr: Keiko Abe
Date: Sunday, November 21st
T i m e : 1O:OO  am - 12:30  pm
Place: Yamagata-ken Kyoiku Kaikan

(Te l :  (0236)32-5111)
Yamagata-sh i ,  Konomi -cho,  12-
3 7

Fee: Members free; non-members
¥500

In fo : Fumio Sugawara, (0238)85-
2468 (h), (0238)!4-1660  (w)

The presenter will demonstrate how to
make English acquisition enjoyable for
both kids and adults.

Keiko Abe is the president of CALA
Workshop and an inst ructor  a t
Kantogaku in  Jun ior  Co l lege.

YAMAGUCHI
Yayoi Akagi, (0836)65-4256
Eri Takeyama, (0836)31-4373

YOKOHAMA
Topic: Listening-Content, Culture,

Tasks and Strategies
Spkr: Marc Helgesen
Date: Sunday, November 14th
T i m e : 2:00 - 4:45  pm
Place: Kaiko Kinen  Kaikan (near JR

Kanna i  S tn . )
F e e : Members free; non-members

¥1,000
In fo : Ron Thornton,  (0467)31-2797  (h)

Shizuko Marutani, (045)824-
9 4 5 9

After exploring the nature of listening
and s t ra teg ies  fo r  sk i l l  deve lopment ,  the
presenter will consider how the learn-
ers ’  cu l tu re  a f fec ts  the i r  ab i l i t y  to  l i s ten .
H igh l igh ted  w i l l  be :  s tuden t  expec ta t ion
of  the i r  ro le  in  learn ing ,  s tudent  expecta-
tions of the skill and how to practice it,
and the role of background knowledge.
F ina l l y ,  pa r t i c i pan ts  w i l l  c rea te  l i s ten ing
tasks based on prepared and authentic
listening samples as well as written texts.

Marc Helgesen is a Japan-based au-
thor of textbooks who has presented
extens ive ly  th roughout  East  As ia .

New Chapter Announcements
editor: Catherine Sasaki, 177-39

Nameri,  Nagaizumi-cho,Sunto-gun,
Shizuoka 41  1 ; tel/fax 0559-86-8753
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MICHAEL R(

FOR ADULT BEGINI
- .<  [”B ,

: ,:“a -, (e Extremely clear presentation
of language and guided
controlled practice stages

1 (* Gradual progression, to build confidence

(* Emphasis on oral practice, with lots of pair and group work

(* Continuous listening practice, for good understanding
@a$A of natural speech

Variety of lesson formats and review activities,
,,“” to maintain students interest

(* Hiahlv visual, clear imaaes
and attractive illustrations

Meet author Michael Rost at JALT ‘93.
Presentation: Real Time English - (* Includes special

classroom time for communication. “Word Bank”
Saturday 9 October,

2.00-2.45pm, Room 806

_ _ - _

vocabulary exercises

To: Longman  ELT, Longman  Japan K.K.,  Gyokuroen Building,
1-13-19 Sekiguchi, Bunkyo-ku, Tokyo 112; Tel: 03 3266 0404;
Fax: 03 3266 0326; Tel: Osaka 06205 6790
g----111111----111----
Please send me an inspection copy of: 1

a REAL TIME ENGLISH u PRIME TIME ENGLISH !

Name

Ajddress
teach at

Please provide us with a mailing number:

Month Date^ ,̂̂ a*
e.g. UWl).

(your birthday)

i succ

: time after
I wit

i LONG

es
 time...
h

I iMAN ELT



Conference Calendar
To place information in this column. contact Masaki Oda, Dept. of Foreign Languages, Tamagawa University, 6-t-t Tamagawa Gakuen, Machida, Tokyo, 194, Japan,
Tel: 0427-26-3271  (w).  Tel/fax: 0423-56-2757  (h).  two months in advance of desired date of publication.

The 18th Annual Boston University
Conference on Language Development
Date: January 7-8, 1994
P lace : Boston, MA, USA
T h e m e : First and Second Language Acquisition
Contact: Boston U. Conference on Language Development

138 Mountforl Street
Boston, MA 02215 USA
Tel: +1-617-353-3058; Fax: +l-617-353-6218

THAI TESOL 14th Annual Convention
Date: January 13-15, 1994
Place : Bangkok,  Tha i land
Theme: Learner-Centered Methodology
Contact: Prapa Vittayarungruangsri

Dept. of Foreign Languages
Faculty of Science
Mahidol University, Rama 6 Road
Bangkok 10400,  Tha i land
Tel: +662-246-l 377; Fax: +662-247-7050

American Association for Applied Linguistics
1994 Annual Meeting
Date: March 5-8, 1994
Place :  Baltimore, MD, USA
Contact: AAAL 1994 Program Committee

P.O. Box 24083
Oklahoma City, OK 73124 USA

Teachers of English to Speakers of Other Languages
(TESOL) The 28th Annual Convention and Exposition
Date: March 8-14, 1994
P lace : Baltimore, MD, USA
Contact: TESOL Central Office

1600 Cameron St reet ,  Su i te  300
Alexandria, VA 22314-2751 USA
Tel: +1-703-836-0774;  Fax: +1-703-836-7864

Second International Conference on English for Profes-
sional Communication
Date: March 28-30, 1994
Place : City Polytechnic of Hong Kong
Deadline for Abstracts: December 31, 1993
Contact: Dept. of English

City Polytechnic of Hong Kong
83 Tat  Chee Avenue
Kowloon,  Hong Kong
Fax: +852-788-8894
E-mail: ENCORINA  @ CPHKVX.BITNET

International Association for World Englishes (IAWE)
1994 Annual Meeting
Date: March 31-Apri12, 1994
Place : University of Illinois, Urbana, Illinois, USA
Contact: Prof. Eyamba Bokamba

Dept. of Linguistics
4088 Fore ign Language Bldg.
707 South Mathews Ave.
Urbana, IL 61801, USA
Fax. +1-217-244-3050

1994 CATESOL State Conference
Date: Apr i l  14-17,  1994
P lace : San Diego Concourse and Doubletree Hotel and

Radisson Hotel Harbor View
Contact: CATESOL ‘94

Grossmont College
8800 Grossmont College Drive
El  Ca jon,  CA 92020 USA

lRAAL (Irish  Assn. of Applied Linguistics) Conference ‘94
Date: June 24-25, 1994
Place : Dub l in ,  I re land
Theme: Language, Education and Society in a Changing

World
Contact: Tina  Hickey, Conference ‘94

ITE,  31  F i t zw i l l i am P lace ,
Dub l in  2 ,  I re land

An International Conference on Immigration, Language
Acquisition and Patterns of Social Integration
Date: June 29-30, 1994
Place : Jerusalem, Israel
Contact: Prof. Elite Olshtain

The NCJW Research Institute for Innovation in
Educa t ion
Schoo l  o f  Educa t ion
The Hebrew University of Jerusalem
Jerusalem 91905, Israel
Fax: 972-2-882174 or 322545
E-ma i l :  Elite@HUJlVMS

SLRF ‘94 (Second Language Research Forum)
Date: October B-9,  1994
Place : McGi l l  and Concord ia  Univers i t ies ,  Mont rea l ,  Canada
Theme: Perspec t i ves  on  Inpu t  in  Second Language Acqu i -

s i t i o n
Deadl ine for  Abst racts :  January  1994 (Date to  be announced)
Contact: Joe Pater, SLRF ‘94 Co-Chair

E-ma i l :  BGB2@musicb.mcgill.ca

The Third “Language International” Conference
Date:  June 9-11, 1995
Place : Elsinore, Denmark
Theme: Teaching Translation and Interpreting:

New Horizons
Deadline of Abstracts: December 1,  1994
Contact: Cay Dollerup

Center for Translation and Lexicography
Department of English, University of Copenhagen
Nja lsgade  96
DK-2300 Copenhagen S, Denmark
Fax: +45-32-96-3777

f

Note: For the January issue, ALL
copy (except chapter announcements)

must be received by November 14.
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Linguistics  from Longman.  . . . .

Listening to Spoken
English

second edition
Gi l l i an  Brown
A respected  work, fully
revised,  describing how
norm31 conversational English
differs from  the "slow
colloquial"  form usually
described  and taught.

.I+

Longman:;



-Job Information Center/Positions
Please send all announcements for this column to  Harold Melville,  7-5 Konki-cho, Hikone, Shiga 522; fax 0749.24-9540, Announcements
must be received by the 19th of the month, two months before publication. The form provided in the January, 1993, TLT must be used.

(KOBE) Konan Women’s University announces a part-
time position for a Teacher of English beginning in April,
1994. Qualifications: Native Speaker competency. MA in
TEFL or similar. Working visa. Duties: EFL classes. May
include discussion/oral or written composition. Salary &
Benefits: Standard part-time rates according to age, quali-
fications or experience. Application Materials: Resume.
Two references. Recent photograph. Any other relevant
information. Deadline: November 20, 1993.  Contact: Chris-
topher Powell, Department of English Language, Konan
Women’s University, 6-2-23 Morikita-machi,  Higashinaba-
ku. Kobe 658. Fax: 078-412-7117.

(KYOTO-FU) Dosh isha  In te rna t iona l  H igh  Schoo l  announces
a  par t - t ime  pos i t i on  fo r  a  Teacher  o f  Eng l i sh  beg inn ing  in  Apr i l ,
1994. Qualifications: Certifiable Bachelor’s Degree. Junior &
Senior High School Prefectural English Teaching License.
Native speaker proficiency in English. Duties: Teaching En-
glish, grades 7-12. Special classes in English as well as
regular classes in both English and Japanese. Six-day (Mon-
day-Saturday) school week. (Note: Half of DIHS students
returnees with varying degrees of proficiency in English, for
whom we have a special curriculum.) Salary & Benefits:
Example:  10 hours/week would be ¥120,000  (pre- tax) .  Year ly
three month bonus in three installments. Commuting allow-
ance. No health insurance covered. Application Materials:
Resume wi th  photo .  Cer t i f i ca te  o f  Graduat ion .  Jun ior  &  Sen ior
H igh  Schoo l  Pre fec tu ra l  Teach ing  L icense .  Dead l ine :  Decem-
ber 1,  1993. Contact: English Department, Doshisha Interna-
t iona l  H igh  Schoo l ,  Ta ta ra ,  Tanabe-cho ,  Tsuzuki-gun, Kyoto,
Japan 610-03.  Tel: 0774658911. Fax: 07746-5-8990.

(KYOTO-SHI) Kyo to  N ish i  H igh  Schoo l  has  an  open ing  fo r  a
Fu l l - t ime EFL teacher  beg inn ing  Apr i l  1,  1994 .  Qua l i f i ca t ions :
Native  speaker ability. Graduate degree/diploma. TEFL.
Teacher Training or equivalent experience. Duties: Teach
Wri t ing ,  L ts ten ing and Speak ing in  a  Content -based Program.
13 45-minute  c lasses / f i ve  day  week.  P lan  cur r icu lum,  deve lop
materials and evaluate. Salary & Benefi ts:  ¥265,000-340,000/
month .  Bonus [4  months  in  the  f i r s t  year ,  5  months  in  second,
6  months  in  th i rd  (ce i l ing) ] .  Min imum Two-yearcont rac t .  Trave l ,
housing and research allowance. Application Materials: Re-

sume.  Two re ferences.  Dead l ine :  December  1, 1993.  Contac t :
Lori Zenuk-Nishide, Kyoto Nishi High School, 37 Naemachi,
Yamanouchi ,  Ukyo-ku.  Kyoto,  Japan 615.  Te l :  075-321-0712.
Fax: 075-322-7733.

(NAGOYA) Nagoya Business College seeks a full-time En-
glish Instructor. Qualifications: Native English speaker. Uni-
versity graduate, preferably qualified in TEFL/TESL.  Duties:
Mon-Fri. ,  9:00-5:30,  ma in l y  Eng l i sh  teach ing .  Some pub l i c i t y
and admin is t ra t ion  du t ies ,  and  rewr i t ing  ass ignments  requ i red .
Must  be ab le  to  work  c lose ly  w i th  a  team of  Japanese teachers .
Salary &  Benef i t s :  Sa la ry  negot iab le ,  bu t  commensura te  w i th
exper ience and qua l i f i ca t ions .  One-year  cont rac t ;  renewable
for three years. Sponsorship and housing available. Applica-
tion Materials: CV with photograph, copy of diploma, and
references.  Deadl ine:  January  31, 1994. Contact :  H.  Sonobe,
3-2-3 Temma, Atsuta-ku, Nagoya 456. Fax: 052-682-7602.

(VERMONT, USA) Saint Michael’s College in Colchester,
Vermont  i s  seek ing  app l i can ts  fo r  the  pos i t ion  o f  Dean,  Center
fo r  In te rna t iona l  Programs,  Qua l i f i ca t ions :  Doc tora te  in  TESL
or  re la ted  f ie ld .  F ive  years  d i rec t  admin is t ra t ive  exper ience in
ESL/TESL  programs. Duties & Responsibilities: The Dean of
CIP is responsible for development of all aspects of interna-
t iona l  educa t ion  a t  the  co l lege ,  p rov ides  leadersh ip  fo r  a l l  C IP
programs, including intensive English program, and under-
graduate preparat ion program, a graduate program in Teach-
ing  Eng l ish  as  a  Second/Fore ign  Language and re la ted  gran ts
and contract programs. The Dean establishes policy, recruits
and provides leadership for faculty and staff, manages fiscal
resources, oversees services to students, develops relation-
ships  with foreign  universities and other international organi-
zations and coordinates marketing and student recruitment.
Salary & Benefits: Salary starting at $40,000. More details
available through the Office of Human Resources. Applica-
tion Materials: Send resume, supporting documents and
three letters of recommendation. Contact: Office of Human
Resources, Saint Michael’s College, Winooski Park,
Colchester, VT 05439 USA. Tel: +1-802-654-2533.  Fax:
+1-802-655-4079.

BANNER OVERSEAS FINANCIAL SERVICES
COMPLETE FINANCIAL PLANNING

“How, why, and what clearly explained

*Minimum Investment - $1000 US

*First time investors welcome. . .
Tim Cornwall Matsubara 630-20  Setagaya-ku, Tokyo tel/fax (03) 33254419
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MEMBERSHIP INFORMATION

JALT  is a professional organization dedicated to the improvement of language learning and teaching in Japan, a vehicle for the
exchange of new ideas and techniques and a means of keeping abreast of new developments in a rapidly changing field. JALT,
formed in 1976, has an international membership of over 4,006. There am currently 37 JALT chapters  throughout Japan (listed
below). It is the Japan affiliate of International TESOL  (Teachers of English to Speakers of Other Languages) and a branch of
IATEFL  (International Association of Teachers of English as a Foreign Language).

Publications-JALT publishes The Language Teacher, a monthly magazine of articles and announcements on professional
concerns, and the semi-annual JALT Journal. Members enjoy substantial discounts on Cross Currents (LIOJ).

Meetings and Conferences -The JALT International Conference on Language Teaching/Learning attracts some
2,000  participants annually. The program consists of over 300 papers, workshops, colloquia and poster sessions, a publishers’
exhibition of some 1,000m2, an employment center, and social events. Local chapter meetings are held on a monthly or bi-
monthly basis in each JALT chapter, and National Special Interest Groups, N-SIGs, disseminate information on areas of
special interest. JALT also sponsors special events, such as conferences on Testing and other themes.

Chapters - Akita, Chiba, Fukui, Fukuoka, Gunma, Hamamatsu, Himeji, Hiroshima, Hokkaido, Ibaraki, Kagawa,
Kagoshima, Kanazawa, Kobe, Kyoto, Matsuyama, Morioka, Nagano, Nagasaki, Nagoya, Nara, Niigata, Okayama,
Okinawa, Omiya, Osaka, Sendai ,  Shizuoka,  Suwa,  Tokushima,  Tokyo ,  Toyohashi ,  Utsunomiya,  West  Tokyo ,  Yamagata ,
Yamaguchi, Yokohama.

N-SIGs  -Video, Bilingualism  English for Academic Purposes (forming), Global Issues in Language Education, Japanese as
a Second Language,  Computer Assisted Language Learning, Materials Writers, Teacher Education, Team Teaching, College
and University Educators.

Awards for Research Grants  and Development-Awarded annually. Applications must be made to the JALT President
by September 3. Awards are announced at the annual conference.

Membership - Regular Membership (¥’7,000) includes membership in the nearest chapter. Student Memberships
(¥4,000) are available to full-time, undergraduate students with proper identification. Joint Memberships (¥12,000,
available to two individuals sharing the same mailing address, receive only one copy of each JALT publication. Group
Memberships (¥4,500/person)  am available to five or more people employed by the same institution. One copy of each
publication is provided for every five members or fraction thereof. Applications may be made at any JALT meeting, by using the
postal money transfer form (yubin furikae) found in every issue of The Language Teacher, or by sending a check or money order
in yen (on a Japanese bank), in dollars (on a U.S. bank), or on pounds (on a U.K. bank) to the Central Office.  Joint and Group
Members must apply, renew, and pay membership fees together with the other members of their group.

CENTRAL OFFICE:
Glorious Tokyo 301, 2-32-10  Nishi  Nippori,  Arakawa-ku,  Tokyo 116

Te1.03-3802-7121;  fax. 03-3802-7122. Furikae Account: Yokohama 9-70903, Name: "JALT"

JALT-H3iH%!G$I;W$?I-~L\~
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-TO SILVER SCREENS
COMMUNICATIVE VIDEO TECHNIQUES

Sony Pictures Entertainment (Japan) Inc.




