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Introduction

Video Special Issue

Traditionally, video has been seen as a window
through which the outside world can enter the
classroom. This was the position taken for the
first Video Special Issue (November, 1989). How-
ever, windows do more than bring light into a
classroom; they provide the opportunity to look
inside for the benefit of both teacher and student
reflection. The second Video Special Issue draws on both perspectives.

Video can make a permanent record of classroom interaction which is
more complete than audio tape alone and more accurate than relying on
live observation checklists. In this light, John Fanselow proposes a non-
threatening alternative to traditional classroom observation. Video also
enhances student reflections on language and culture. Ken Rose draws
our attention to the value of video as an interactional database for
sociolinguistic consciousness-raising tasks. Eiko Kato teaches her stu-
dents to use advanced computer technology to edit the student video
excerpts that form the basis of a “video penpal” relationship in the U.S.
Donna Tatsuki cautions, however, that technology is seductive. Too
often it is technology rather than pedagogy that drives innovation. David
Neill wittily re-examines the copyright controversy and Chris Bragoli
shares his experiences with the uses of Closed Captioning in the class-
room.

| want to take this opportunity to thank Greta Gorsuch for her patient help
with the preparation of these articles. Thanks also are due to Naoko Aoki in
her role as Japanese language editor. | am grateful to Sayoko Yamashita for
kindly consenting to translate the English abstracts into Japanese.
Donna Hurst Tatsuki
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Video Special Issue: Fanselow

Smile, You’re on Candid Camera*

When | used to watch a program called Candid Camera
on television, | sometimes felt sorry for the people who
were being filmed because they were captured on
video in unguarded moments after something rather
strange had just happened. | remember one sequence
in which each person who tried to open a door saw the
door fall down in front of them as soon as they touched
the door handle. As soon as the incident was over, a
voice would announce to each person holding a door
handle, or caught in some other seemingly embarrass-
ing situation,“Smile, you’re on Candid Camera.” Most
did! In fact, most people laughed, perhaps out of relief,
realizing that a joke had been played on them.

One reason some of us who teach are at first reluctant
to video tape ourselves might be that we unconsciously
fear that something embarrassing will happen that will
be captured on the tape. In our minds, we might wonder
“Wouldn't we look stupid if the door handle came offl”
But the people who did not know they were being video
taped on Candid Camera never had time to wonder
about feeling stupid since they were not told they were
being video taped until after the incident was over.

Two possible lessons useful to those who want to
explore their teaching might be learned from those who
were video taped on Candid Camera. One lesson is
that most viewers were completely sympathetic to
those taped in seemingly embarrassing situations. Each
viewer seemed to identify with the person on the tape.
“Gee, that could happen to me,“and “1 would probably
act in a similar way.” Another lesson is that those who
had been taped seemed unconcerned about however
they reacted. They simply seemed to realize that they
reacted the way they did, without any pretense or
planning. Their reactions were spontaneous and genu-
ine; there were no correct or incorrect ways to act.

If you are keen on trying to understand your teach-
ing and see the degree to which what you do is in tune
with what you want to do, seeing and hearing your
classes is imperative. And, if you have been putting off
audio or video taping your classes for fear of what you
might discover, consider the lessons from those who
were taped on Candid Camera, and other programs of
this nature. One, there is no need to judge what we do,
either positively or negatively. And, two, there are no
absolutely right ways or absolutely wrong ways to do
most things we do.

Suspending judgment and moving beyond abso-
lutes (i.e., stop thinking of practices as good/bad or
right/wrong) can allow us to begin to see our teaching
differently, and thus free us to alter the proportion of
different activities we do and generate new activities
which we had not previously tried. In the following
paragraphs, | will outline some steps that | have found
useful in understanding my teaching and seeing the

by John Fanselow
Columbia University

extent to which some practices are in and out of tune
with my beliefs.

Using Video for Reflection

First, you have to make a video tape. To both take
pressure off of you and to provide more useful informa-
tion, place the video camera on a tripod or a desk facing
one group of students in the class. The resulting tape will
show the same group of students during the entire lesson
so that you can compare their reactions, responses and
attention during the entire course of the lesson. By focus-
ing on the students, you can study the effct of what you
do rather than simply what you do. Your voice will be
loud enough so that even though your face and body are
never seen on the video tape, you can see the various
effects your teaching practices have had on a small
number of students in your class. Over time, you could
point the camera at different clusters of students so that
you can see how different individuals act in relationship
to different practices you use.

After you make the tape, resist the temptation to watch
the entire tape from beginning to end. If you do this first,
it is likely that you will make judgments (in the form of
labels like “boring” or “exciting”) and absolute state-
ments (such as "Their faces look like they are confused by
the question” or “Calling on students makes them reluc-
tant to speak”) about what was good/bad and right/
wrong. An alternative way to use the tape is to fast
forward for some amount of time and then look at the
part of the lesson where you stop. As you look at the
segment which you have in fact randomly selected, write
down what you say and the students say. In order to
transcribe even a few exchanges, you will have to stop
the tape every few seconds and rewind occasionally to
re-listen to what is being said.

After a dozen lines have been transcribed-about six
exchanges-replay the segment again and add some
notes to the transcripts which reflect your interpreta-
tion of how the students and you were acting. “At this
point, each student moved forward in his desk so they
seemed to be very interested“ or “Their faces look as if
they are confused by my question.” Your interpretive
notes will of course contain some judgments, and per-
haps even a few one dimensional, absolute statements.
But the judgments and interpretations made after you
first transcribe are different from initial judgments and
interpretations in two ways. First, they are made after
you have changed some of the spoken and visual
information into languageby transcribing the lines and
writing your comments. Second, the purpose of judg-
ments and one dimensional interpretations is different,
as | will explain next.

The usual conversations between teachers and ob-
servers contain a number of judgments and one dimen-
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sional interpretations which are stated as final and
complete. The class was exciting; the way you had the

students define the words in pairs showed how en-
gaged students can become; calling on students makes

them reluctant to speak. If we simply accept our im-
pressions as we write them, it is unlikely that we will be
able to learn anything new from our viewing of tapes of
our teaching. But if we use these initial impressions as

a starting point rather than as an ending point, we
might see some new features of our teaching practices
or those of others we observe.

Steps to Follow

Here are some steps that | go through in order to
make use of my initial judgments and one dimensional
interpretations and yet not be trapped by them. First,
| divide a piece of paper into two, either by folding it or
drawing a line down the middle, vertically. Then, I

Figure 1
Looking at Initial Judgments

Your

Judement Opposite
Step 1> Exciting Boring,
Initial uninteresting,
judgment lacking in

challenge

Step 2-->
Examples
Step 3-->
Charac-
teristics

write down my initial judgment on the top of the left
column of the paper. | ask a partner to suggest a word
that is the exact opposite of the one | put down. For
example, if | use the word exciting, my partner might
suggest the words boring, uninteresting, lacking in
challenge as opposites. | then write their words at the
top of the right column. Together, we then look at the
transcript and find examples of communications by
either the teacher or students that fit in either the right
or left column. If we cannot find any to fit in the right
column from the transcript, we replay the video tape
until we find a few examples.

After we have examples of what we each consider to
be exciting and boring activities, we try to list charac-
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teristics of each type of activity so that we are able to

describe them to each other. The exciting activities
could turn out to be centered on topics related to the
experience of the students rather than to language for
its own sake or instances of students speaking to each
other rather than to the entire class or to the teacher. The
characteristics that seem to fit must be generated by
those looking at the tape; there is no set of prescribed

characteristics that you are asked to apply.

After at least two characteristics of say, exciting
activities are noted, then, two characteristics of what
are judged to be boring activities have to be noted. If we
want to increase the frequency of, say, exciting activi-
ties in our next class, we simply have to change the
activities we wrote in the boring column so that they
have the features of the exciting activities.

The same steps need to be followed with the one
dimensional interpretations. After writing a comment
such as “Their faces look like they are confused by the
guestion” on the top of the left column, you need to

Figure 2
Looking at One-Dimensional Interpretations

Your one-
dimensional Opposite
interpretation
Step I--> Their faces look | Their faces look
Initial like they are like they
interpreta- | confused by the | understand the
tion «question. question.
Step 2-->
Examples
Step 3-->
Charac-
teristics

write an opposite comment in the right column. In this
case, “Their faces look like they understand the ques-
tion” would be an example of an opposite comment.
With your partner, you then need to write communica-
tions from the video tape that you think are in tune with
the interpretation on the top of both the right and left
columns. As before, if no examples can be found from
the transcribed segment, you can replay the video to
find some examples from other segments of the lesson.

As soon as you have a few examples in each column,
you need to write down other characteristics of the



examples. For example, the questions they seem to
understand might be in their own language in contrast
to questions in the target language. Also, the questions
might be about the meaning of the directions of how to
do an activity rather than about the language they are
learning. Also, the questions they seem to understand
might be those that are frequently used in class on a
regular basis, or some that they have read in their
textbooks and are familiar with.

What We Can Learn

Each time we write a column for a title that is the
exact opposite of the original title, we are forcing our-
selves to realize that whatever judgment or interpreta-
tion we made applied to only some of what we saw.
Each time we write down other characteristics of the
judgments and one dimensional interpretations we
made, we realize that every communication has mul-
tiple characteristics, not just the one we originally
noticed. Writing opposite judgments and interpreta-
tions also alerts us to the fact that others might well
have a totally different perspective from us. Though it
seems obvious that different people have different
perspectives, writing down different perspectives and
trying to fit examples from our teaching into a different
perspective has the potential for enabling us to see
what we might take for granted. Furthermore, if we
write the titles for the columns as well as the examples
and multiple characteristics, we will see that items we
think fit in the left column might be considered ex-
amples that belong in the right column to our col-
leagues. Consequently, we begin to see something
different in our teaching practices as well as those of
our colleagues.

After the preceding steps are followed a number of
times, a different level of perception can be reached by
switching the titles in the columns. By copying the title
we first put on top of the left column on to the top of the
right column and copying the title we first put on top of
the right column on to the left column, we are perhaps
able to realize more concretely and strongly that what
we perceive is not reality but our initial perception of
reality, filtered by our values and beliefs. By trying to
match examples we considered exciting with a label
such as boring, we have to deliberately and consciously
reexamine our beliefs and the characteristics of teach-
ing practices which we think match our beliefs.

The steps just listed lead to analysis. Here are some
characteristics of the conversations that will emerge
from following the steps. Comments will begin to be
more descriptive and specific-less judgmental and
general. Multiple characteristics of teaching practices,
students and materials will replace single characteris-
tics of these phenomena. The type of single causation so
prevalent in our lives-if we smile more, students will
be happy-will be replaced by comments which show
that there are multiple causes for many consequences
in our class. Maybe when we smile we also tend to
move around more, ask more questions and give more

Video Special Issue: Fanselow

feedback. In short, a combination of characteristics will
start to be seen in relationship to various consequences
rather than single characteristics. We will realize that
waiting a little more for student responses and moving
away from a student and showing appreciation might
together increase the rate and loudness of student
responses more than changing textbooks or totally
altering the type of questions we ask. Though we will
of course continue to make judgments and interpreta-
tions, the purpose of these judgments and interpreta-
tions will be to explore.

Small Time Investment

A key characteristic of this type of analysis is that it
should not take a lot of time. Since only one short
segment of a lesson is analyzed simply to see some
new characteristics to change, a fifteen minute discus-
sion, perhaps over lunch or during a break, provides
enough time to start the analysis. Spending fifteen
minutes twice a week for one term adds up to a lot of
time but each single analysis takes little time. If one
considers that a purpose of the analysis is to plan a
change in our teaching, part of the time used to analyze
becomes planning time. But the planning is based on
segments of what was actually done in our teaching,
not on our narration from memory or our mental
images. This planning is intended to change some-
thing of what we do so that we can compare practices
over time and thus gain more control over our teach-
ing. Also, since we must compare our beliefs with our
practices in this type of analysis, our planning is likely
to become more in tune with our beliefs, goals and
widened perception of the capabilities of our students
and ourselves.

If we can keep in mind the unselfconscious freedom
of those who were video taped for Candid Camera, it is
likely that we will be able to see new things about our
students and our teaching practices. If we think in
terms of right and wrong, however, we are unlikely to
be able to understand what we do any better nor to see
things we have not seen before. Using judgments to
explore rather than to praise or condemn can be sur-
prisingly exciting but the only way to discover this is to
pretend you have been on Candid Camera.

Note

| An expanded version of these suggestions was published in the
TESOL Quarterly in an article called “Let’s See: Contrasting
Conversations about Teaching” (Volume 22, Number 1, March,
1988.) That aticle was reprinted in Second Language Teacher
Education, edited by Jack Richards and David Nunan and
published by Cambridge Universty Press in 1990. The seps in
both this piece and the TESOL Quarterly article have been
expanded in two more recent publications: Contrasting Conversa-
tions (Longman, 1992) and Try the Opposite (Published in Japanese
by Smul Press 1992), both by the author. The December, 1992 issue
of The Language Teacher was devoted to Second Language Teacher
Education and has a number of articles related to the points in this
piece as well as extensive references to information on teacher
preparation of second and foreign language teachers.
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Interchange 1
Video

Jack C. Richards

m 15 dramatized and 5 documentary sequences,
short, easy to use and freestanding

m filmed entirdy in the United States, the Video covers a range of dStuaions
and topics from a weekend trip to San Francisco to shopping in the world's
largest mdl

B presents and reviews language taught in the units of the coursebook
® provides the basis for a short conversation course
m pre- and post-viewing tasks provided in the full colour Video Activity Book

m  Video Teacher's Guide gives comprehensve guidance for the Teacher
T‘J‘,(. ______________________________________________________________________________

If you would like to see a sample of Interchange 1 Video please contact:

Cambridge University Press, c/o United Publishers Services Ltd, Kenkyu-sha Building,
9, Kanda Surugadai 2-chome, Chiyoda-ku, Tokyo 101, Tel: (03) 3295-5875, Fax: (03) 3219-8417
Kansa office Phone/Fax: (078) 822-0994

Name

School
Address

Town CAMB RIDGE

Post Code Tel No : UNIVERSITY PRESS




Sociolinguistic
Through Video

The prevalent approach to teaching sociolinguistic com-
petence is primarily deductive, that is, learners are
generally told how something is done (e.g., how to
apologize or ask for directions), and then they practice
doing it. Sociolinguistic consciousness-raising takes a
more inductive approach. Simply put, the aim of
sociolinguistic consciousness-raising is to make learn-
ers aware of how language use is affected by social
contexts. This is where video comes in: It represents an
ideal medium for introducing sociolinguistic issues
into the classroom because it provides language used
in rich, recoverable contexts which can be exploited in
consciousness-raising activities.

To introduce sociolinguistic issues into Japanese class-
rooms, it’s not a bad idea to start with something in
Japanese. One of my favorite scenes for this purpose
comes from Juzo Itami’s Tampopo. After Goro (a truck
driver) and Pishkin (a contractor) have nearly beaten
each other to death and determined (falsely, of course)
that Goro has no romantic interest in Tampopo (the
ramen-cooking heroine), the two proceed to introduce
themselves to one another. Pishkin takes the lead with
“Ore Pishkin da,” and Goro replies in kind with “Goro
da.” Those familiar with Japanese know that this is
rather rough language, but it is quite appropriate for
the context, that is, truck drivers and contractors are
expected to talk to each other this way.

As a first step, students could view this scene and
complete any of the numerous possible active-viewing
tasks. For example, students could view the segment
with the sound off and then describe the characters,
places, and actions that they see, write a few lines of
dialogue to guess what the characters have said, then
watch the segment again with the sound on to check
their predictions. Alternatively, students could listen
only to the soundtrack and complete the same kind of
basic description of people, places, and actions. (For
more ideas of video tasks, see Stempleski & Tomalin,
1990, or Cooper, Lavery & Rinvolucri, 1991).

After students have become familiar with the seg-
ment, they could be asked this question: What if Goro
had responded to Pishkin with “Watakushi no namae wa
Goro de gozaimasu?” The answer is immediately obvi-
ous to anyone familiar with Japanese: The language
would be totally inappropriate for the context because
it is much too polite. Truck drivers and contractors are
not expected to talk to each other this way. In fact, just
considering this option usually produces a round of
laughs from Japanese students, which is evidence of
the fact that this is not the kind of language they expect
to hear from people like Goro.

Video Special Issue: Rose

Consciousness-raising

by Kenneth R. Rose
Kwansei Gakuin University

This leads into a discussion of why people talk the
way they do in any context. For starters, students could
be asked why they laughed when it was suggested that
Goro use such polite speech. This will bring their
sociolinguistic competence to the surface, which can
then be further exploited. Along these lines, | have
asked students just who does speak so politely, and
when. No one uses such polite speech all of the time,
but most everyone uses polite speech some of the time.
Students are quick to realize this, so it is not difficult for
them to see that all of us vary our speech according to
whom we are talking with, and where and when the
interaction takes place.

After having introduced the issue of language varia-
tion in context, one could again use video to do some
sociolinguistic analysis in the classroom. This could be
accomplished by focusing on a given language func-
tion, such as requests. Using a little bit of insight from
sociolinguistic research on requests (anyone interested
in following up on more details of sociolinguistic re-
search and its relevance to TESOL could begin with
Wolfson, 1989), students could be taught, for example,
that there are at least three possible levels of directness
in requests: direct (e.g., Give me your notes), convention-
ally indirect (eg., Can Iborrowyour notes), and hint (eg.,
I missed class yesterday). They could then view five or six
video segments which contain requests, label each for
level of directness, and then speculate as to why the
requests were made that way. This would require more
detailed discussion of the context, for example, how
well the people involved know each other (often called
social distance), or what the relative social status of the
people involved is (often called social dominance). All
of this would lead to an increased awareness of how
language is shaped by social context.

Conducting sociolinguistic analyses in the classroom
with video also presents a good opportunity to explore
other sociolinguistic issues. For example, there is a
common perception that English speakers are more
direct than Japanese speakers. Again using the ex-
ample of requests, students could view segments con-
taining requests which either support or refute this
perception. The following excerpt from the American
sitcom Seinfeld offers some excellent material for dis-
cussion of requests and directness, as well as comic
relief. In this scene, Seinfeld’s friend George has gone to
the airport to pick him up, but George is having trouble
locating the right gate. Staring up at a TV monitor
announcing departures, George is flanked on his right
side by an older woman, and on his left by an older
man, both also looking at the monitor.
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George: It's all departures. | see nothing but depar-
tures! [To woman on right] Do you know
where the arrivals are?

Woman: [Looks at George, turns, and walks off.]

George: [To man on left] Excuse me, sir, do you
have the time?

Man: There’s a clock over there [pointing].

George: Where?

Man: [Pointing again] There.

George: [Looking at man’s wrist] But you have a
watch on.

Man: Right by the escalator.

George: Why don’t you just look at your watch?

Man: I told you-it’s right over there [points
again].

George: [Grabbing man’s arm] Let me see the watch!

Man: Hey! What are you, some kind of nut?
[Walks off]

George: You know, we‘re living in a society!

Needless to say, there are many ways this scene
could be exploited in the classroom. After completing
any number of active-viewing tasks such as those men-
tioned above, students could analyze the requests made
by George for level of directness, and participate in a
discussion on the use of hints (e.g., Do you have the

Video Special Issue: Rose

time?). Possible angles include why a particular request
qualifies as a hint, exactly what George’s intentions
were in this scene, why he expected them to be obvious
to his hearers, and why his requests failed to produce
the desired effects. It might also be instructive to dis-
cuss how this scene would have played itself out at a
Japanese airport. There are no doubt other tasks and
activities which could be constructed based on this
segment which would promote sociolinguistic con-
sciousness-raising.

In sum, then, consciousness-raising activities are a
fruitful way of addressing sociolinguistic competence
in Japanese English classes, and video represents an
excellent medium for constructing such activities. Al-
though this paper has offered only a few examples, it is
hoped that the potential value of video in conscious-
ness-raising activities has been made clear.
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Interactive Video and Hypermedia:

Where’s the Beef?

A few years back a hamburger commercial featured an
elderly woman peering at a minuscule patty of meat
between two halves of bun and asking, “Where’s the
beef?* She was pointing out the gap between what the
hamburger chain had lead her to expect and what she
appeared to be getting. That notorious question caught
the attention of the public and came to be used in wider
contexts with the meaning, “Where’s the evidence to
support the claims?”

Underwood (1984) observed that “.the language
teaching profession has always shown a curious weak-
ness for leaping on bandwagons, whether they in-
volved the very latest and most ‘scientific’ teaching
method or simply the newest technological gadget...”
(p. 33). A case in point was the rush by schools to invest
in language labs during the 1960s without clear ideas
about how to use them. The manufacturers concerned
themselves with the development of (profitable) hard-
ware, while neglecting (unprofitable) software. Even-
tually the novelty began to wear off, and teachers
began to question the effectiveness of language labs.
Studies began confirming their fears that all that expen-
sive machinery, as it was currently being employed,
had no effect on achievement (Smith, 1970) or in some
cases a negative effect (Keating, 1963). Thirty years
later, is history repeating itself?

Interactive Video (IAV) and hypermedia (HM)
are two of the more recent technological gadgets to
catch teachers’ attention. Interactive Video is the
combination of video (usually using laser disk) and
computer technologies to offer the learner control to
proceed through materials at his own pace and to
provide some form of feedback. Hypermedia takes
advantage of the computer’s ability to store and
access tremendous amounts of information. In
hypermedia, the learner is able to access and ex-
plore information following her own path. Both
separately and in combination these technologies
hold great potential for language learning.

Many claims have already been made about Interac-
tive Video and Hypermedia by those who are either
economically or psychologically invested in it. For
instance, it is claimed that Interactive Video produces
56% greater learning gains, a 60% faster learning curve,
25-50% and higher conent retention at a 38-70% greater
ratecompared to live instruction (Knowles, 1992, p. 64).
However, what efforts have been made to validate
these claims? What is the nature of the evidence that is
emerging from studies on the effectiveness of Interac-
tive  Video/Hypermedia?

by Donna Hurst Tatsuki
Kwansei Gakuin University

One step to find answers for these questions was to
conduct an ERIC (Educational Resources Information
Center) search. ERIC is a comprehensive database of
journal articles, research reports, and conference pro-
ceedings in the field of education. This is supported by
an ERIC microfiche collection of those articles that are
not readily available in journals. Temple University in
Tokyo and Tsukuba University are the only two pri-
vate universities in Japan that possess a full ERIC
collection. The ERIC search that | conducted used the
key words “Interactive Video” and “Hypermedia” to
elicit 373 documents. The words “Effect*” (to search for
effect, effects, effective, effectiveness, etc.), “Cornpar*"
(to search for compare, compares, comparison, com-
parative, etc) were later used as aids to pinpoint evalu-
ative/investigative studies.

However, to be thorough, all 373 document abstracts
were examined. Journals specializing in technology,
such as the CALICO Journal (Computer Assisted Lan-
guage Instruction Consortium) were also consulted in
an effort to gather as comprehensive a collection of
studies as possible. Altogether 31 abstracts involving
some form of critical analysis or comparison study of
Interactive Video/Hypermedia were identified, al-
though only 21 full articles represented by the abstracts
were available for inspection. The other abstracts (more
than 350, in all) described articles that did one or a
combination of the following: 1) described the work-
ings of a prototype lesson, 2) made (unsubstantiated)
claims about the efficacy of Interactive Video/
Hypermedia, 3) projected the possible uses of a par-
ticular configuration of hard and software based on the
technical capabilities. The remaining paragraphs will
summarize the findings and shortcomings of the avail-
able studies.

Common Pitfalls

A close examination of these studies revealed some
troubling tendencies. First, the sample sizes tended to
be small. Although "...there are no hard and fast rules..."
(Brown, 1988, p. 113) regarding adequate sample size,
the size of the sample will affect the degree to which the
results can be said to have meaning beyond the study.
In other words, if the number of subjects involved is
small, then the ability to generalize the claims to other
learners in other situations is weak. For instance in the
case of Javetz (1986), who reports significant results,
the size of the sample is very small-17 subjects in total
(8 treatment, 9 control)-and this smallness of sample
is not even hinted at prior to page 47 of the paper. This
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Table 1

Effectiveness/Comparison Studies

Video Special Issue: Tatsuki

Author and date

Blanchard, D. (1990)

Boen, L. (1985)

Crotty, 1 (cited in Chang, 1990)
Frey, D. (1990)

Grover, S. (1986)

Higgins, K. (1990)
Hoffer, ~ T. (1992

Hofmeister, A. (1990)

Javez, E. (1986)
Kenny, R. (1991)

Lawrence, 1? (1987)

Marks, M. (cited in Chang,
1990)

Meskill,  C. (1991)
Morrisey, K. (1990)

Neuman, D (1990)

Rubens, P, (1991)

Sakurai, T. (1993)

Schmidt, H. (1989)

Schrupp, D., Bush, M., and
Mueller,  G.(1983)

Verano, M (cited in Chang,
1990)

Weathers, M. (1987)

Question or focus
IAV s classroom instruction
IAV s classroom instruction

IAV s classroom instruction

correlation of learning styles
and various HM access formats

HM s linear (only one route
through  material)

HM s lecture (live instruction)

Effect of IAV on
attitudes/anxiety

Effect of HM on reading
proficiency through strategy
training

IAV s video tape

IAV delivered graphic
organizers on learning style

IAV s classroom instruction

value of context clues delivered
by 1AV

effect of on-line feedback

Effect of IAV on time spentin a
museum exhibit

HM guide to library indices
HM s paper (book)

HM s classroom instruction

HM s lecture
IAV s video tape

IAV s segmented \s linear
video

IAV s classroom instruction

Outcome

benefits
benefits
benefits

inconclusive

no difference

no difference

inconclusive

no benefits

benefits

no difference

no difference

inconclusive

inconclusive

benefits

benefits

negative  effects
negative effects

inconclusive

benefits

benefits

no difference

motivated them to be part of the experiment.
Since a portion of her study was interest in
student’s perceived benefits of on-line ad-
vice, the use of volunteers may confound the
results. This is because volunteers may be
higher in motivation, keener in ambition, or
stronger in aptitude for the task than non-
volunteers. Sometimes just being involved
in a study pleases learners so much that
“.the results of the investigation are more
closely related to this pleasure than to any-
thing that actually occurs in the research..”
(Brown, 1983, p. 32).

How variables are operationalized, or
defined, is also crucial to the strength of the
study. In other words, it is important that if
a researcher claims to be studying “apples”
that the objects really are apples. To illus-
trate this | will discuss Javetz (1986). Since
she makes the strongest claims of all the
articles, her study merits the closest scru-
tiny. Initially her research question is as
follows: Does a treatment which includes:
1) the chunking  of episodes; 2) advance
organizers; and 3) review/reflection sug-
gestions facilitate learners’ recall of gist and
detail of a video taped interview? How-
ever, she later transposes the question to
the following: Does an interactive video pro-
totype better facilitate learners’ recall of
gist and detail of a video taped interview
than does a linear (generic materials) video
format?

The problem with the second version of
the research question is that she implies
that things like chunking, advance organiz-
ers and review/reflection are what makes

Note. IAV=Interactive Video

HM=Hypermedia

small sample seriously weakens the meaningfulnessof
her study.

Furthermore, Javetz does not indicate a way to establish
the equivalence of the two groups (treatment and control)
prior to treatment or how, if at all, the groups differed. Both
groups should be equivalent, ie. no one group should have
an advantage in terms of skill or familiarity with the testing
material if the researcher wants to make claims about a
study’s results. Thus we don't really know if Javetz’s Inter-
active Video group really performed better, or if they were
just better to begin with. In another study that claimed “.a
notable increasein  student performance..” (Neuman, 1990,
p. ), there was no control group at all. This leaves the
render with no way of knowing if the treatment made a
difference or if the students just got better at doing the test.

How subjects (usually language learners) are selected
for a study is another issue. Meskill (1991, p. 280) “re-
cruited” 34 subjects (16 treatment, 18 control) but does
not provide a clear picture of who they are and what

the treatment “interactive.” This is not the

case. Interactive refers to learner control

over the pace and route through the mate-
rial usually coupled with feedback. Her prototype does
not offer learner control-the learner is forced to
progress lockstep through the package. Neither does it
provide feedback. Therefore it is incorrect to call it
interactive, even though it is delivered via computer
and laser disk. The study is flawed because Javetz
claims to show that an interactive treatment is superior
to a linear video treatment while in fact she is testing the
use of advance organizers and focus questions delivered
via computer and laser disk against nothing delivered
via video tape.

Chapelle and Jamieson (1991) note that this is also a
problem in CALL (ComputerAssisted Language Learn-
ing) studies. “In CALL versus classroom studies, re-
searchers typically investigate whether CALL plus class-
room is superior to classroom instruction alone...” (p.
40). Schrupp, Bush, and Mueller (1983) attempted to
justify the cost of Interactive Video equipment by evi-
dence of learning gains. However, the same compre-
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hension  questions that were used for multiple tasks, for
unlimited periods of time were reused in the tests that
determined learning gains. As Pederson notes “...the
experiment was skewed seriously at the outset in favor
of the Interactive Video treatment whose students, not
surprisingly, performed best...” (1987, p. 105).

So What Should We Do About It?

Dunkel characterizes much of CAl (Computer As-
sisted Instruction) research as “.either incomplete or
flawed...” (1991, p. 20) and warns that “If CAl and CALL
(Computer Assisted Language Learning) are to escape
an early demise, it is vital that disciplined and valid
research efforts into the effectiveness of CAIl be advanced
and that appropriate research designs be conceived and
be carried out...” (p. 24). The same could be said for
Interactive Video and Hypermedia. This reiterates the
point that it is not the medium that influences learning,
it is the message. Comparative studies that focus on the
medium are doomed to provide murky and usually
uninterpretable results because it is difficult to isolate,
manipulate and examine the variables that might make
a difference (Pederson, 1987; Clark, 1983). Rather than
comparative research to provide evidence that Interac-
tive Video and Hypermedia are effective, basic research
into how learners learn language and how specific media
affect language learning is needed.

Although it may be impossible for all teachers to
conduct basic research, there are some important things
they can do. First, they can demand and critically exam-
ine research reports from software producers. Second,
they can refuse to accept comparative research results
that are based on flawed designs. Third, they can encour-
age appropriate research by offering their students as
subjects. Finally, they can keep track of their own obser-
vations, insights, and questions as they usevideo, audio-
tape or other, more advanced technologies. This will not
only ensure thatweget more”meat”with thebun;itwill
let us know if we want the “burger” at all.
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Textbook vs. Authentic Dialogues:
What’s the Difference?

Recently, there has been interest in the expanding role
of authentic materials in second language classrooms.
Some researchers (Nunan, 1992) have noted that the
language that learners encounter inside a classroom is
different from that encountered outside the classroom
and others (Bacon & Finnemann, 1990) note that the
increasing use of communicative approaches has meant
an increasing interest in the use of authentic input.

Various definitions have been used to define authen-
ticity. The consensus seems to be that the term “authen-
tic” refers to text which isnative-speaker-likeand is used
for real communication, although not all researchers are
explicit in their definition and many seem to assume that
authentic means text used by native speakers. Lee (1981)
lists six levels of authenticity (NS to NS, NS to NNS, NNS
to NNS, simplified English for special purposes, survival
tourist English and the English found in textbooks) and
argues that any of these types could be considered
authentic if used for successful communication. Mulling
(1991) distinguishes between a genuine text (used for
real purposes outside of a classroom) and a text authen-
ticated by students (used for real communication either
in or out of a classroom). Finally, Rogers & Medley (1988)
argue that authenticity should refer to language that is
appropriate and natural, rather than limit the definition
to NS source or purpose.

Five main arguments for the use of authentic material
in the classroom can be identified. First, Kelen (1992)
argues for authentic text on the grounds that simplified
textbook dialogs are unreal and strip the language of its
complexity and context. Second, Lund (1992) says that
authentic text clearly demonstrates to students that they
can use real world input. Third, Little&Singleton (1988)
argue that students must prepare to communicate in the
outside world while they are still in the classroom and
the use of authentic materials promote this necessary
learner autonomy. Fourth, Duquette, Dunnett & Papalia
(1987) and Mulling (1991) argue from the view of culture:
Students need to see text as being used by real people for
real purposes, and only authentic text represents the
target language and culture. Finally, Little & Singleton
(1988) suggest that recent research indicates that authen-
tic text promotes acquisition.

Despite the many arguments advanced in favor of the use
of authentic materials, not many empirical studies have
emerged to show what the use of authentic materials con-
tribute to classroom learning. The aim of this paper is to
consider that question by examining to what extent the
conversational dialog in textbooks correspond to unplanned
conversations in structured role plays.

by Dale T. Griffee
Seigakuin University

Method

Subjects: Four conversations are examined. Conversa-
tion 1 and 3 are by NSs, and conversations 2 and 4 are
from current textbooks. The subjects in conversation 1
are two NS American women both in their early 20s,
and the subjects in conversation 3 are two NS American
men both in their late 40s. For the transcripts of these
two dialogs, see Appendix A. The subjects in conversa-
tions 2 and 4 are textbook characters depicted by pho-
tographs in close proximity to the dialogs in the text-
book. In conversation 2 these characters are a man and
a woman in their early 20s, presumably British because
the tape featured British speakers. In conversation 4
there was no tape with the textbook. A photograph
shows two women, one presumably American because
the situation takes place in San Francisco, and the other
woman presumably Japanese because of her Japanese
name. Both women appear to be in their early 20s. For
the transcripts of these two dialogs, see Appendix B.

Materials: Dialogs from two textbooks were used in this
study. The first was Fast Forward (Black, McNorton,
Malderez & Parker, 1986) Unit 11 titled “Thinking Back”
page 55. Only five of the eight turns in this conversation
dialog appear in the textbook itself. The second was from
Task Reading (Davies, Whitney, Pike-Baky & Blass, 1990)
from Unit 3 titled “Direction” page 12.

Procedures: Both sets of NS were given role play instruc-
tions. For a discussion of the advantages and disadvan-
tages of open role plays to gather authentic conversa-
tions, see Kasper & Dahl (1991, pp. 228-229). You are
participating in an unplanned conversation in a structured
role play. The purpose of these role plays is to assist me in my
research. Your conversation will be recorded and transcribed.
These recordings are for my research only and will not be used
for any other purpose, e.g. classroom listening.

1. You will be given onesideofa roleplay, A or B. You may
take as long as you want to read your instructions. There is
nothing  unusual or hidden in your insfrucfions.

2. After you have finished reading your role play instructions,
please put the instructions down and proceed. Say whatever you
want consistent with the situation in the role play.

3. Finish the conversation whenever you feel appropriate
but do not prolong it unnecessarily. Ty to behave as you
really would in a real-life situation.

The four NS speakers were arbitrarily given role play
1 and role play 2.

October 1993
25



A

Tl W) @ ¥m B
e |10 ) WL G

Advertisement feature

- T
‘L/,’\‘F\J,"?"‘\/?\‘ TIT s
- i R i

)

,«{h

The Longman Language Activator - a powerful new

tool for students of English

Interview with Della Summers,
Director of Dictionaries

Shinsuke Suzuki of Longman recently spoke with Della Summers about the publication of The Longman
Language Activator - the world’'s first production dictionary.

Suzuki-san: Della, The Longman Language Activator
is a completely new type of dictionary. How exactlv is
it different from other dictionaries?

DS: The Activator has been created entirely to help
students of English learn and activate new vocabulary.
Ordinary dictionaries are used mainly when reading -
to find out the meaning of words you don’t know - but

the Activator is a dictionary to aid E[Q_dl.IQIIQEI You use
it when you want to write or speak English.
SS. Who do you expect to benefit from the book?

DS: Both teachers and students of English. Students
from intermediate level and up
would benefit from using the book.
but perhaps more egpecdly
advanced students and university
students.

SS Flicking through the Activator,
it's obvious that it's not laid out like
an ordinary dictionary.

DS: No. that's because when the
student is writing - an essay or
something - they basicaly start
with an idea, a meaning that they
want to express or to write about.
So the Activator is organized
according to the basic meanings,

This

“Our work with the Spoken
Corpus, which is the first-ever
large-scale corpus of totally
natural spoken language, has
been a real eye-opener.

is the first time that
spokenlanguagehasheen
included in a dictionary on

the basis of real recordings of
real people. It’s fascinating.”

the choice of the words swagger, strut, or parade.

$9And how does the student know which word to
use?

DS: The definitions of each word tell them the exact
meaning so they can tell which word to use, and each
word has a very clear definition written in our 2000-
word Defining Vocabulary.

SS How natural are the words and phrases in the
Activator? In the past students basing their learning on
dictionaries sound very stilted when in conversation.

DS: Our work with the Spoken Corpus, which is the
first-ever large-scale corpus of to-
tally natural spoken language, has
been a real eye-opener. It has
shown us the natura ways of ex-
pressing ideas in spoken language
as well as written language. We arf:
so pleased with the revelations that
we have got out of the Spoken
Corpus that we have indicated the
words and phrases that are more
typical of speech with a symbol of
an ear. This is the first time that
spoken language has been included
in a dictionary on the basis of real
recordings of real people. It's

the concepts of English.
SS: So how does that work?

DS: Using written and spoken corpora of English. my
lexicographers were able to identify the key meanings
of English. We call these Key Words. Things like SAD,
HOPE, INTEND, and WALK. Students aready know
and use these basic words - we know that by checking
with our corpus of learners exam scripts and essays
so the Activator uses them as the Key Words. the way
into the richness of English vocabulary.

SS | see, so you are pretty sure that all users of the
book will be able to access all the information. But
what then ?

DS: Wedll, the student will probably know the word

WALK, but other words, like pace, creep, and sneak,

may be what they really mean, what a native-spesker

of English would naturally use in the same context.

The aim of the Activator is to alow them the means of

finding out what the right word  or phrase, of course
actualy is.

SS. How does it do that in fact?

DS: It redly is very simple. You look up the Key
Word. let's take WALK. as there’s no problem about
any student knowing that. There’'s a menu of meanings
under WALK. The student reads the menu and selects
the one that is closest to the idea they want to ‘express.
It could be “to walk proudly”, which would give you

fascinating.

SS. Does that mean that there is a lot of informal
vocabulary in the book?

DS: No, not redly. Obvioudly if a word or phrase is

informal, meaning not suitable to be used in a situation

where you need to be quite polite, that is indicated in
the dictionary. Stressed out, for example, under
WORRIED is clearly marked informal, but equally if a
word is formal, like wish, which sounds realy quite
forma to a native-speaker, that has to be marked as

well, to warn the student only to use it in formal

situations. The normal words would he want or would
like, of course.

SS | can see that there are a lot of very helpful
examples in the book, but what about grammar?

DS. Wael, grammar is fundamentaly important for
language production, of course. We bdieve grammar is
shown particularly clearly in the Activator, which
gives you phrases like would like sth to show an
ordinarv transitive use, but also would like to do
something to show the use with an infinitive. There
are hardly any codes like in other learners
dictionaries. We wanted everything to he easily
accessible and crystal-clear.

SS: Well, it looks to me as though you have

achieved your objective. | am sure Japanese learners
will really appreciate just what a powerful new tool

the Activator is.



Role play 1

A This is Monday and you are on your way to work. You
get on your train and see your colleague, B. Greet B and
ask B how the weekend went.

B You are on a train Monday morning going to work when
your colleague A greets you and asks you how the
weekend went. Tell A about your weekend.

Role play 2

A You are having somefriends over to your house and you have
invited B with whom you work B agrees but does not know
how to get to your house. Tell B how to get to your house.

B You have been invited to A’s house for dinner with some
mutual friends. You would like to attend but you do not
know how to get to A’s house. Ask A for directions.

The two NS role plays were recorded, tran-
scribed, and compared with the two textbook
conversation dialogs according to ethnographic
components of communication (Saville-Troike,
p. 138) and linguistic components of discourse

Table 1 Conversation Analysis

Feature: Griffee

analysis (LoCastro, 1987; McCarthy, 1991; Cook,
1989). See the Appendix B for full transcriptions
of the role play conversations.

Results

From Table 1 it can be seen that NS conversations 1
and 3 are significantly longer and have more turns than
textbook conversations 2 and 4 perhaps because the
text authors did not need longer conversations for their
pedagogical purposes. Conversations 1,2, and 3 have
openings and all use contractions. The remaining cat-
egories of comparison, however, show significant dif-
ferences. The textbook conversations have no instances
of any tags, back channeling, fillers, overlaps, redun-
dancy, repairs, nonverbal codes or silences. The re-
mainder of this paper will focus on openings, closings,
and fillers.

Table 2 shows an analysis of the openings of conver-
sations 1, 2, and 3. In all three conversations the first
speaker nominates a subject using a question and the

Conversation 1 Conversation 2 Conversation 3 Conversation 4
NS Textbook NS Textbook
Topic i/f:;kegwisltzviistts :};?f:nigt;ians:s giving directions giving directions
Purpose role play };Ll:tb:;ra]t:}eb role play illustrate directions
Setting researcher's office Mon(::lr;; Enfming researcher's office apartment block
Turns 17 8 28 4
Time 45 seconds 17 seconds 106 seconds no tape
Opening Yes Yes Yes No
Contractions 4 3 18 6
Tags 1 none 1 none
Back-channeling 1 none 6 none
Fillers 8 none 21 none
Overlap 1 none 1 none
Redundancy 2 none 1 none
Repair 1 none 1 none
Nonverbal 1 (laughter) none 1 (laughter) none
Silence 2 none 4 none
Closing yes none yes none
October 1993

27




Advertisement feature

Real Time English and Prime Time

the flow of teaching

Steve Martin of Longman
beginners, Real Time English and Prime Time English

SM: How did Real Time English and Prime Time
English come about?

MR: These books have been developing for some time.
Basically, they come out of my own classroom
observations in Japan and interviews and
conversations with teachers and students over a period
of severa years.

SM: What kind of things were you observing in
classes?

MR: The main things are the tone of the classroom, the
rapport between the teachers and students. the level of
activity and involvement of the students. and the use
of time in the classroom, how effective or ineffective
that is. These things are very important to most
teachers in making their classes successful.

SM: Alot of teachersin Japan say their students are
shy, and that they're reticent about speaking in class,
afraid of making mistakes. Is that parf of what you
observed?

MR: Sure, the tone of a lot of classes is based on that
reticence or syness. Thgy teachers and students both
know this, but you can't just make rapport better
instantly, you can't just tell the
students to relax. to participate
more! That doesn't work. You have
to demonstrate to them gradualy
that they can do it, that they can
participate successfully. So in Real
Time and Prime Time, you will see
a lot of short, achievable activities
and tasks.

SM: Looking at Real Time and n
Prime Time English, | notice that
the first section of each unit is
called First Trv. It starts having the
students work in pairs

English, each

NEW COmress

“In Real Time and Prime Time

sequence of short activities -
just 5 or 10 minutes each, easy
tasks, easy goals, most of them
for the students to accomplish
pairs.

This helps keep the flow -
variety and interest and
continual activity.

.

English:

Interview with author,
Michael Rost

recently spoke with author Michael Rost about the new two-book series for

information gaps or opinion gaps, alows the students
to make a lot more errors, but most importantly. it
alows the students a chance to communicate more
fluently and build their confidence.

SV: What about the use of time in conversation
classes. | know you 've said before that classroom time
is often not used very well. Any solutions?

MR: Time use is a basic problem, for me and for any
other teacher. First, it's important for us as teachers to
realize that plannlng and monitoring use of class time
is part of teaching. If you have, say, 50 students for a
one-hour class, you don't have just one hour of
instruction - you have 50 hours of instruction! We

have to plan a flow of activities for the class. In Real

Time and Prime Time English, each unit has a

sequence of short activities - just 5 or 10 minutes each.
easy tasks. easy goals. most of them for the students to
accomplish in pairs. This way. it's easy for the teachers
and students to monitor the use of time. This helps

keep the flow - variety and interest and continual
activity.

SM: I know vou've done a lot of work with listening.
Do Real Time and Prime Time include a lot of
listening?

MR: Absolutedy. Any oral com
munication course has to be based
on listening. And again as with
speaking, there are both closed and
open styles of listening. The closed
style is where we're listening
intensively for some exact word or
phrase. This is what's called the
Easy Listening section in these
coursebooks. The more open style is
where we're listening for the overal
gist. This is done in the Listening
" Tasks sections. Students need both

kinds of practice in order to

unit has a

MR: Yes, it's extremely important
w© get into active practice as soon as
possible., As you know, most adult Japanese students
aready have a large store of passive knowledge about
vocabulary and grammar due to their background in
the Japanese educational system, so additional
presentations and such are not the focus. We need to
have oral communication activities as soon as possible
in each unit.

SM: What kind of communicative activities are there?

MR: There are two basic kinds of communicative
activities for pair practice. One is controlled: in which
the students are basicaly sa}v1|ng what's aready
prepared or scripted for them e other is more open,
based on an information gap or the student’'s own
opinions and ideas. The scripted kind of activity
reduces the number of errors the students make and
helps the students learn to speak accurately, to ga a
basic sense of the language. The open kind with

develop their listening ability.

SM: How about the section called Social Talk? Where
did the ideas for this come from?

MR: Socid Talk is a section of social situations at the
end of each unit. Both this section, and the preceding
section called Listening Tasks arc very social, vey
functional. We're trying to get the emphasis away from
studying language. We want the students to he able to
understand natura social language and use it right
awav - in red time!

SM: Well, than you. Michael. It sounds as if Real
Time and Prime Time English have a lot to offer
teachers and students.

MR: That's my hope. | know that working with
beginners and false beginners is a very challenging job
for teachers. | hope that this course offers some
direction and support and some sense of flow to
help teachers with their work.

For more information on Real Time English and Prime Time English, please refer to the center pages of this volume.



Table 2 Outline of Conversation Openings

Feature: Griffee

Conversation Turns Opening

Followed by

1 2
NS topic

S1 how was your
weekend

question to nominate

greeting + expected answer + return

T2 hi +fine +how was yours

2 2
textbook nominate topic
Bl (1) hi Anne how
are you
(2) did you have a
good weekend

greeting + question to

expected answer + answer to topic question

A2 great + | went hang gliding yesterday

framing move +
topic
D1 (1) ok Ken

(2) what time the
dinner...

NS question to nominate

expected answer

K2 it’s going to be about 6:30 tonight

second speaker answers. There seem to be no signifi-
cant differences between the NS and the textbook con-
versation opening structure.

Table 3 shows that both closings have four steps and
exhibit a similar structure. The closing begins with one of
the conversation partners giving a pm-sequence which
signals impending closure (Cook, 1989, p. 56; Coulthard,
1985, p. 65). The purpose of this signal is to tell the other
partner of a desire to end the conversation while allow-
ing the partner to agree to the ending or to continue the
conversation. If the second partner wishes to continue
the conversation they may, but if they do not then they
proceed to the next step in the closing by stating their
agreement to the closing. In the conversations examined
in the paper the agreement is stated by the words ok and
right. This suggestion and agreement stage is necessary
to avoid abrupt closings which would be considered

Table 3 Structure of NS Conversation Closing

rude. After agreement to close is given by the second
partner, the third step occurs in which the first partner
confirms the closing. The second partner then issues a
farewell and the conversation is ended.

The third and last point of analysis is the use of fillers,
those small sounds such as uh and ah that pepper the
speech of native speakers. Conversation 1 opens with
an adjacency pair first pair part (Coulthard, 1985, p. 69)
(SI how was your weekend) which serves to nominate a
subject. The response is a hesitation marker or filler, a
greeting, another filler, answer and an elliptical return
which is the first part of another adjacency pair (T2 uh
hi uh fine how was yours). This is followed by an answer
and a repeat request (S3 it was great what did you do).

Why does T2 respond with hesitation to the initial
opener? Sl initiated the conversation with an adja-
cency first part which sets up the requirement for an

Structure of Conversation Closings

there then

First step Second step Third step Fourth step
pre-closing signal | agreement to close confirmation farewell
Conversation 1 T14 well I'll' see S15 ok I'll seeyou | T16 ok alright S17 bye bye
you later at the office
Conversation 3 K26 ok D27 right seeyou | K28(1) alright K28(2) bye

Paraphrased
meaning

if you don’t mind,
|'d like to end our
conversation

it's ok with me, |
have nothing more
to say

in that case, let's
end it

consider it ended.
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Feature;

answer. T2 does not respond immediately but inserts
a greeting before her answer. As Cook points out
(1989, p. 52), pauses have meaning. In this case the
meaning is that T2 does not want to answer the adja-
cency pair first part in the preferred way which would
be a direct answer to the question about her weekend,
and signals this with hesitation in the form of uh
sounds. It should be remembered that the two NS
conversations have eight and twenty-one fillers re-
spectively and the two text conversations have none.
These little sounds act like the blinking turn lights of
the car in front of us that signal direction. In conver-
sation it is signals such as these that tell our conversa-
tion partners where we are turning so they can antici-
pate and move with us.

Discussion

What does the comparison of conversational text-
book dialogs with unplanned conversations in struc-
tured role plays reveal about the use of authentic
material and classroom learning? This study revealed
many differences between text dialogues and struc-
tured role play dialogues which can be divided into
three categories: 1) those that didn’t seem to make any
difference, 2) those that made some small difference,
and 3) those that made a big difference. In the first
category are topic, openings, the setting, and the use of
contractions. In the second category are the use of tags,
back channeling, overlap, redundancy, repair, and
nonverbal code. In the third category are fillers and
closing. By eliminating natural conversational features
from textbook dialogs, learners do not have a chance to
see or hear certain pragmatic features such as how to
signal not preferred adjacency pair responses, how
meaning is negotiated, or turn taking occurs. NS mate-
rial writers do not include these features for perhaps
two reasons. One is that the purpose of a textbook
dialog is to illustrate a teaching point and the other is
the writers may not be aware of the existence of these
features or the important role they play.

Would it be sufficient for classroom teachers to record
role play conversations and use them for classroom
instruction? | think the answer is no because learners
probably could not hear the features, or if they did,
learners would not appreciate the role they play in
conversation pragmatics. It would be necessary to
have the learners notice these features and this would
require pedagogical exercises for that purpose. It is
also a bit much to ask all classroom teachers to arrange
and record the many conversations that would be
needed. Materials writers, however, could make use of
certain features such as the ones pointed out in this
paper by making textbook dialogs available that incor-
porated and highlighted those features and then pro-
vide pedagogical exercises.
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Appendix A

Conversation 1 NS. What did you do last weekend?
Speakers are S and T.
S1 how was your weekend
T2 (1) uh hi (2) uh fine (3) how was yours
S3 (1) it was great (2) what did you do
T4 oh | went to uh Tokyo to Harajuku
S5 oh shopping
T6 yeah | had ta get Christmas presents to send
home
S7 um who did you go with
T8 with Sally [laughter] (5) what did you do
S9 (1) uh (.I) 1 was a little sick but | went into
Tokyo on Sunday (2) | really wanted to do
that (3) I went to church and then | went to
shop out to lunch and then shopping

T10  urn what did you get did you get anything
SI1 | bought a walkman

T12  a walkman oh they’'re expensive aren’t they
S13 (1) yeah a little expensive (2) everything is

more expensive here in Tokyo
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Feature:

T14  well I'll see you later

S15 ok I'll see you at the office

Ti6 ok alright

S17  bye bye

Conversation 3 NS. Asking for directions. Speakers
are K and D.

DI (1) ok Ken (2) what time is the dinner you’re
going to be having for all of us

K2 (1) uh let's see (2) it's going to be uh about six
thirty tonight

D3 (1) run through the directions again for me (2)
I’'m not quite sure how to get there

K4 (1) ok let's see (2) uh you know the Saikyo line
right

D5 right

K6 ok from Omiya you take it uh two stops to
Yono Hon Machi station (2) there’s only one
exit

D7 uhhuh

K8 (1) uh (2) go out the exit and turn to your
right (2) (.I.) there’s a road paralleling the
tracks so you

D9 paralleling the tracks yeah

K10 (1) sorry (2) and uh you walk ah (2) on that
road ah toward Shinjuku and eventually
you’ll see on your left hand side uh Lion’s
Mansion

DIl  right

K12 (1) and uh, just ring at the buzzer (2) you you
can't get in without a key so ring and then I'll
uh open the door for you and you can come
up (3) it's uh apartment three oh five

D13 (1) let me write that down (2) three oh five

K14 yeah

D15 so | should walk back in the direction that the
train came from until | find the Lion’s Man-
sion ring the buzzer three oh five and you’ll
(.1.) let me in

K16 (1) right that’s right (2) if uh you have any
trouble just call me

D17 (1) ok one other question (2) ah some exits
have or some train stations have two or three
exits uh where is the one at this station

K18  uh this one uh let me see it’s sort of (.I.) well
since there’s only one. .

D19 ok

K20 (1) un it's very easy to find (2) it's right in the
middle and you have to go downstairs

D21 so | should ride the center car of the train

K22 and get off yeah in the middle of the platform

D23 (1) yeah and one further question (2) what
time do you want us there

K24 (1) uh six thirty to seven (2) oh and it's BYOB
(3) so if you want to bring anything (laughs).

D25 will do

K26 ok

D27  right see you there then

K28 (1) alright (2) bye

Griffee

Appendix B

Conversation 2 Fast Forward (Black et al, 1985, p. 55)
What did you do last weekend?

BI (1) hi Anne how are you (2) did you have a

good weekend

A2 (1) great (2) | went hang-gliding yesterday

83 (1) did you (2) what was it like

A4 oh it was fantastic

B5 weren‘t you frightened

A6 well 1 was at first

B7 | think you‘re very brave

A8  Why don’t you try it

Conversation 4 Task Reading (Davies et al, 1990, p. 12)
Directions. Speakers are S and M.
Sl hurry you’ll be late
M2  but I don’t know where to go
S3 (1) don’t worry (2) it's not far
M4 (1) it's easy (2) turn right on grove go straight
past foothill and green and you’ll see an el-
ementary school on your right then turn left
at prospect (3) the college is two blocks down

on your left a
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Feature: Ryan

Why Do Students Cheat on Their
Homework? An Informal Investigation

Things That Go Bump in the Classroom

In any classroom there are a number of groundrules
about what constitutes acceptable behaviour for both
teacher and students. Most of these rules are unspoken
(Andersen, 1985, p. 160), unless they are transgressed,
and even then they may not be referred to directly. Many
teachers like to establish a personal policy about stu-
dents’ behaviour the first time that they meet a class.
However, the rules explicitly laid down at that time are
usually assumed to be in addition to a general set of rules
about classroom behaviour that remain unstated.

When the students and teacher share a common cul-
tural background this situation is relatively
unproblematic. However, when the teacher comes from
a different culture (and more specifically, a different kind
of school system) problems can arise when one party
violates the behavioural norms of the other.

Archer (1986, p. 70) has called such problems “culture
bumps,” and has proposed a series of steps for the
teacher to take to defuse the emotion that is often con-
nected with such situations and to try to arrive at an
understanding of what has happened which will be
helpful if similar situations arise again. Basically, Archer’s
procedure involves teachers stepping back from the
situation to analyze their expectations and reactions as
well as those of the students.

In the investigation which follows, | have modified
Archer’s procedure slightly, but the goal remains the
same: To come to a clearer understanding of the assump-
tions that underlie my students’ actions.

My Bump and the Situation

As the title suggests, my culture bump was that
many of my students were regularly handing in iden-
tical homeworks. This | considered to be “cheating”
or, in other words, unacceptable behaviour. | wanted
to know what made this kind of behaviour acceptable
to the students.

| was teaching a course in English Conversation once
a week to a high-level class of students at a Japanese
university. The 35 students were all Japanese and were
just coming to the end of their first year at the university.
The classwork for the course consisted almost exclu-
sively of speaking and listening activities, but | made it a
habit to assign a brief written homework each week
based on the topic of that week’s class.

1 usually collected the homework at the beginning of
each class, responded briefly in writing to the contents of
each piece of writing and handed the homework back the
following week. | did pursue late homeworksbut  they
were not a great problem.

by Stephen M. Ryan
Osaka Institute of Technology

The specific homework that sparked this investigation
involved solving a logical problem and writing a brief
paragraph to explain the solution.

What the Students Did and How | Felt

The paragraphs they handed to me were, in many
cases, identical. That is not to say there were 35 copies
of the same paragraph. | identified 19 individual an-
swers and 6 groups of between 2 and 6 members. The
members of each group appeared to have copied their
answers word-for-word from one group-member who
had, presumably, done the thinking and writing. This
was not the first time | had noticed similarities in the
homeworks, but the nature of the task this time made
the “cheating” particularly obvious.

This made me feel:

« sad that such bright students should do this
sad that | had not communicated to them that it was
the process of writing rather than the correctness of
the answer that was important

o hurt that they should think me foolish enough not
to notice

« angry that they should try to trick me

but at the same time:
« intrigued to know how the students themselves
viewed such behaviour

My Expectations and What | Did

In my own cultural background, completing home-
work is the responsibility of the individual student. A
student sometimes chooses to copy a classmate’s work
(if a classmate can be persuaded to reveal the fruits of
her own labour). On the whole, good students are less
likely to do this than weaker ones. They may do it for
practical reasons (they cannot do the work themselves,
do not have time, etc.), out of laziness, or because they
think the reward (a good grade from the teacher or just
the absence of a bad one) is not worth the effort in-
volved in completing the assignment themselves.

Whatever their reasons for copying, students are
aware that they are doing something wrong. It is thought
to be wrong, not only in pedagogic terms but also in
moral terms: Cheating is thought to be a reflection of a
flawed character. At the university level, it can result
in ignominious expulsion from the institution.

After serious consideration, | devised a procedure
that would satisfy both my desire to punish the “cheat-
ing” students and my curiosity about their perspective.
| asked them each to write 10 reasons why it is a bad
idea to copy homework and 10 reasons why it is a good
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idea. They had a week to think about and write the
assignment, individually!

Students’ Remorse

The students who wrote comments for me all seemed
to agree they had done something wrong. All but one of
them expressed this in pedagogic terms: They felt they
had missed an opportunity to learn something:

“If 1 copy my homework every time, my intellect is
lower than now... | may unable to speak English well.”

“] am not improve myself in English.”

“l can't progress my English at all.”

Sixty-nine percent of them said they were worried
about the effects of copying on their character:

“l will get into an indolent habit”
“1 will lose desire to improve myself.”

However, only 25% of the students expressed their
remorse in overtly moral terms, equating their action
with “stealing,” “telling a lie,” and *“deceiving theGod,
myself and my parents.”

A much larger number (6%%) mentioned the trouble
they had caused the friends they copied from:

“If 1 copy it, |1 give my friend trouble. Or if my friend
ask me, ‘May | copy your homework?’ I'll feel unpleas-
ant.”

“To copy my friend’s homework is a betrayal for her
kindness.”

Half of the students also said they did not like to be so
dependent on their friends.

Thirty-eight percent of the students were worried
about the effects of their behaviour on their relation-
ship with the teacher:

“That behaviour is equal to insult my teacher.”
“Our teacher trust us to do homework. So we must
not betray his trust.”

In summary, then, students felt thatcopyingwas wrong
because of:

1. its effects on their learning

2. its effects on their character

3. its social effects

Were They Cheating?

| had imagined that the sets of identical paragraphs |
had discovered had been produced by one student’s
copying the work of another. However, it soon became
clear from the students’ comments that this was only one
of the procedures that had been used. In some cases,
students had worked through the problem as a group to
produce a group answer. In other cases, a student had
produced her own answer but then checked it against
her friend’s, changing her own answer until they matched.

Students were at such pains to point out that their
methodology had not involved simply copying an al-
ready completed piece of work, that it seemed they felt
that, whereas copying is reprehensible, the other proce-

Feature: Ryan

dures are considerably less so. One student wrote: “I am
very sorry. If | only copy someone’s homework and |
don’t understand the homework lesson, | think | don’t
have any good reasons. But | have some good reasons if
some classmates and | cooperate in doing the home-

work.” Another student informed me: “Dividing the
work among friends is very common among students
from high school to college.”

Advantages of “Cheating”

Practical considerations headed the list of reasons
offered for choosing to copy homework. All but one of
the students mentioned that they wanted to save time.
They varied in their claims about what they wanted to do
with the time thus saved. Most mentioned leisure, enjoy-
ment or sleep, while others said it would allow them to
avoid being late for my class or eating their breakfast too
quickly. One student told me itwould give her time to do
other, more difficult homework assignments.

Sixty-three percent of the students also thought their
answers to theassignmentwouldbebetteriftheyworked
them out with a friend or copied them:

“If 1 copy it, | can write correct answer.”

“If | read the other's homework, | know my error.”

“Some friends and | can find the best answer by
exchanging opinions with each other.”

Several students (44%) also mentioned that copying
saved them the trouble and worry of doing the assign-
ment for themselves:

“We don't have to be anxious about an assignment at
home.and  we can save our trouble of doing it”

Much more surprising to me than these practical
advantages was the number of students (56%) citing
social advantages of copying. They claimed that copying
homework was a good way to develop social skills, get
to know more classmates, make new friends, under-
stand a friend’s thoughts better, and build a relationship
of trust with a friend:

"l am cooperative if | do homework with some friends."

“We appreciate the value of friends.”

“l can catch an opportunity to talk with the friend that
1 don't have a word with very much.”

“lI can have a wide circle of friends.”

Several students said that studying with friends gave
them more interest in studying:

“Studying is not essentially interesting one, but that is
very interesting that | study my homework with the
friends.”

The reasons that students offered for copying, then, fell
into two groups:

1. practical advantages
2. social advantages
Reflections

Many of the comments elicited from students by this
informal survey surprised me. They helped me to see the
problem less as one of discipline, and more as one that
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could be alleviated by more mutual understanding.

I was pleased to find that the students were aware
that by copying homework they were cheating them-
selves out of a chance to learn. However, they obvi-
ously do not see such behaviour in the stark moral
terms of my culture. Clearly, punishing copying as
“immoral” is unfair and probably counterproductive
with students who do not see it in moral terms. |
resolved to be more practical and less moralistic in
dealing with future cases. | also considered explaining
this aspect of my cultural background to the students as
part of an on-going effort to sensitize them to unseen
sources of cultural friction.

The fact that | regarded identical answers as un-
doubtedly the result of cheating, whereas many of the
students felt it quite acceptable to cooperate with friends
to produce a group answer, taught me to be wary of
jumping to conclusions about my students’ behaviour.
The fact is that my own culture does regard a group
effort handed in under one student’s name, and an
assignment that has been checked against a classmates
answers, to be the products of cheating, but this is
clearly not the case for my students. My first reaction
was to explain to them that whatever rules applied in
other classes, in my class such activities were not ac-
ceptable. However, further consideration has caused
me to reconsider this position.

The frank comments about saving time and getting
better answers by copying a friend’s work were what |
might haveexpected from students in my own country,
but the responses that outlined the social advantages of
copying came as a great surprise. Students seemed to
be quite sincere about this. | have been aware for some
time that, with out-of-school lives full of parttime jobs
and socializing with a small group of friends, modern
students have very little time to get to know their
classmates. Several have commented that one advan-
tage of an English conversation class is the chance to
spend time chatting (in English) with other students. It
would seem that getting together to do, check, or copy
homework is just an extension of this.

The motivation that they say comes from doing
homework with friends also gave me cause for thought.
Since many students were already working together on
homework and some were even drawing extra motiva-
tion from this, why not legitimize the activity and bring
it into the open?

The Instructional Advantages of “Cheating”

This idea led me to set up a kind of cooperative
learning programme in which, early in the year,
students form themselves into groups. Each group
is collectively responsible for its members’ home-
work assignments. | note the names of the mem-
bers of each group and make it clear to them that
consulting people who are not members of the
group will be considered cheating.

The students report that they are happy with this
arrangement, as homework has become a legitimately

Feature: Ryan

social event and thus more enjoyable. | am happy
because the “cheating” problem has disappeared and
students are doing each assignment much more thor-
oughly than before, as they not only have to answer
questions in English but also evaluate the answers of
other students. My initial fear that a strong student in
each group would be left with all the work has not been
realized; The balance of work seems to be regulated by
the dynamics of the group, and those few students who
consistently refuse to pull their weight are losing very
little as (I suspect) they are the ones who were not doing
their own homework under the old system.

Conclusion

The purpose of this paper is not so much to propose
a new way of assigning homework as to recommend to
other teachers the process of investigation and reflec-
tion that led to it. If | had assumed, as my own culture
teaches me to, that my students were cheating because
they were bad people merely seeking their own conve-
nience, | would not only have done the students an
injustice but missed an opportunity to learn something
about them that helped me to improve my teaching.
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Publications Around the World

ELT JOURNAL

. quarterly publication

« published by Oxford University Press
in association with the British Council
. approximately 150 pages in length

. international in scope

. wide range of issues in English
language teaching

. medium-length articles, reviews,
some advertising

. good quality, practical orientiation

« ELT Journal

2 Smyma Mansions

Smyma Road

MODERN ENGLISH TEACHER
(MET)

« quarterly publication

« published in Oxford

. approximately 50 pages in length
. practical teaching ideas in ELT

. short articles, book reviews, advertising
« well laid out for easy reading

« Modern English Teacher

Modern English Publications

PO Box 129

Oxford OX2 8U England

-

ENGLISH TODAY

« quarterly publication

« published by Cambridge University Press
. approximately 70 pages in length

« forum for news and opinion regarding
various aspects of the English language
from around the world

. numerous short articles, recent titles,
letters lo the editor, post-mail, crosswords,
some advertising

. readable, good graphics, slick layout

« English Today

London NW6 4LU, England

CROSS CURRENTS

« semi-annual publication

« published by the Language Institute of
Japan (LIOJ)

. approximately 150+ pages in length
. international in scope

« wide range of issues in English
language teaching and cross cultural
communication

. articles, bright ideas, book reviews,
announcements, forums addressing
specific themes, some advertising

. good quality, practical orientiation
+ Cross Currents

The Language Institute of Japan
4-14-1 Shiroyama, Odawara 250

THE LANGUAGE TEACHER

« monthly publication

« publication of the Japan Association of
Language Teachers (Kawasaki)

. approximately 60-90 pages in length
. deals with all aspects of foreign
language teaching and learning.
particularly with relevance to Japan
. short articles (less than 3000 words),
book reviews, in-house information,
job announcements, extensive
advertising

. each issue addresses a specific theme
« The Language Teacher

see copy for appropriate edior

Journal  Marketing  Department
Cambridge  University ~ Press

The Edinburgh Bldg., Shaftsbury Rd.
Cambridge CB2 1BR. England

LANGUAGE LEARNING

A Journal of Applied Linguistics

« Quarterly publication

- published by the University of
Michigan

« approximately 150 pages in length
. articles in applied linguistics, highly
academic, quality, no advertising

« Language Learning

178 Henry S. Frieze Bldg.

105 South State St.

Ann Arbor, Michigan 48109-1285 USA .

ENGISH FOR SPECIFIC PURPOSES3
(formerly The ESP Journal)

BULLETIN CILA

. semi-annual publication

« published by Interuniversity Commis-
sion for Applied Linguistics
(Switzerland)

. approximately 100 pages in length

. highly scholastic, European in outlook
. articles in English, German, French,
and Italian

« Bulletin CILA

Institut  de linguistique

Universite de Neuchatel CH2000
Neuchatel. ~ Suisse

RELC JOURNAL

A Journal of Language Teaching and
Research in Southeast Asia

« semi-annual publication

« published by SEAMEO (Southeast Asian
Ministers of Education Organization) -
Regional Language Centre (RELC)
Singapore

. approximately 100 pages in length
« review of current ELT research in
Asia

. theories, research, methods, materials, bool
reviews, some advertising

« somewhat scholarly, good quality, articles

Souhesst

« semi-annual publication

+ published by Pergamon Press

. approximately 75 pages in length

- deals with L2 acquisition in specific
contets  (e.g.. CALL, EAP. etc.),
specialized varieties of English, and
methodological concerns

. good quality, but not the easiest of
reading unless “special” interest

* medium-length articles. reviews,
research notes

t English for Specific Purposes
Pergamon Press

Headington Hill Hall

Oxford OX3 OBW. England

LANGUAGE AND SPEECH

« quarterly publication

« published by Kingston Press Services
. approximately 100 pages in length

« academic in scope

. articles, reviews, editor's report, etc.
. speech perception, speech production,
psycholinguistics, sociolinguistics.
communicative  disorders, reading

. Language and Speech

23 Derwent Rd.

Whitton, Twickenham

Middlesex TW2 7HQ England

accepted from many parts of the world
eRELC Journal

SEAMO Regional Language Centre
RELC Building

30 Orange Grove Road

Singapore 1025

Republic  of Singapore

WORLD ENGLISHES

LANGUAGE SCIENCES
LANGUAGE & COMMUNICATION
* published by Pergamon Press
Headington Hill Hall

Oxford OX3 OBW England
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Publications Around the World

FORUM

« quarterly publication

« published in Washington, D.C.
distributed by American embassies
. approximately 60 pages in length
. international news forum in ESL,
international set of authors

. more practical than scholarly

. medium-length articles (teaching
methodology, grammar, x-cultural,
literature), idioms, Q&A (grammar/
usage), bright ideas, letters to the
editor, no advertising

. very readable, quality

« English Teaching Forum

English Teaching Division

Educational and Cultural Affairs

International Communication AGN
Washington, D.C. 120547 USA

THE TEACHER TRAINER

« published three times a year

« published by University of Kent

. approximately 20 pages in length

« newsletter for those interested in
modem language teacher training

. articles, letters, cartoons, interviews
. forum for ideas, information, news for
teacher trainers

« The Teacher Trainer

Tessa Woodward, Editor

8 Vernon Place

Canterbury CI1 3Y6 England

TESL REPORTER

« quarterly publication

« published by Brigham Young
University.  Hawaii

. approximately 20 pages in length

. very short, practical articles related to
ELT

« TESL Reporter

Brigham  Young  University
Hawaii ~ Campus
Box 157

Laie, Hawaii 96162 USA

JALT JOURNAL

. semi-annual publication

« publication of the Japan Association of
Language Teachers (Kawasaki)

. approximately 100 pages in length

. more academic than The Language
Teacher - aims to be a research forum
in ELT

. several longer articles, book reviews,
call for papers, some advertising

« JALT Journal

see copy for appropriate editor

TESOL  QUARTERLY
TESOL  JOURNAL
TESOL MATTERS

« publications of TESOL
« TESOL Quarterly & TESOL Matters
come with membership - TESOL
Journal requires separate subscription
« Quarterly is academic in scope, Journal
is more practical, and Matters deals
with current happenings in-house and
around the world
« TESOL Publications
1600 Cameron St. - Suite 300
Alexandria, Virginia 22314-2751 USA

LINGUISTICS ANALYSIS

« quarterly publication

« published by University of Washington
« approximately 100 pages in length

. research journal

« highly academic - formal syntax,
semantics,  phonology

« Linguistics ~ Analysis

PO Box 95679

Seattle, Washington 981452679 USA

NAFSA NEWSLETTER

« publication times vary

« published by National Association for
Foreign Students, Washington, D.C.
. approximately 30 pages in length

.« intercultural affairs. especially at
academic level-higher education in
many parts of the world

* articles, books reviewed

« Fellowship information, advertising
for language studies abroad

« NAFSA Newsletter

1860 19th St. NW

Washington, D.C. 20009 USA

MULTILINGUA

Journal of Cross-Cultural and
Communication

« quarterly publication

« published hy University of Berne
(Switzerland)

.« approximately 100 pages in length

. international, interdisciplinary journal

. several long articles, short notes, reviews
. European, highly scholarly in outlook

. written mostly in English - some French,
German, and Spanish also

« Multilingua

Walter de Gruyter & Co.

Postfach 1 1 02 40

1000 Berlin | I, Germany

Interlanguage

IATEFL NEWSLETTER

« quarterly publication

. approximately 30 pages in length

« similar to TESOL Matters, but
British in scope

« in-house information, short articles,
conferences/symposiums,  book  reviews
« IATEFL Newsletter

87 Bennell's Ave.

Tankerton, ~Whitsable, ~Kent
England CT5 2HR

MODERN LANGUAGE JOURNAL
(ML)

. quarterly publication

« published by Univ. of Wisconsin Press
for the National Federation of Modem
Language Teachers Associations
(NFMLTA)

. approximately 150 pages in length

. methodology, pedagogical research for
teachers of all modern languages
(written in English)

« Fellowship information, lists Doctoral
Degrees granted in FL each year

. longer articles, book reviews, some
advertising at the end

* highly academic, good quality

« The Modern Language Journal
Journals  Department

University of Wisconsin Press

114 North Murray Street

Madison, Wisconsin 537 15 USA

TESL CANADA JOURNAL

« semi-annual publication

« puhlished by McGill University

.« approximately 100 pages in length

. long feature articles, shorter articles
on teaching techniques and activites,
book reviews, viewpoints

« published in English and French

« somewhat theoretical but has practical
bent too

This liging of ELT publications worldwide was compiled by
Roger Davies, Book Review Editor of the JALT Journal
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Video Special

Copyright:
Running with Both Feet in Cement

by David Neill

| confess. | am hooked on video/television teaching
materials. | am a regular user, an average of three tapes
a day. It has disrupted my home life, drained me
financially, and now copyright law threatens to make
me into a criminal. This is how it all happened.

The first time | copied a video was ten years ago when
| first came to Japan. After renting and watching a movie
| liked, | thought I'd make a copy to watch again later.
When | went back to the U.S. for a visit, | rented and
copied as many movies as | could thinking that they
probably would not come to Japan. It was then that | ran
into my first trouble. The rental movies in the States
placed a copy guard on the video so they could not be
copied. My movie copying days seemed to be over.

At the same time, my mother, who would never
intentionally break the law, was copying my favorite
TV shows to send to me for my personal use. Thus, the
TV “care packages” from my family and rent/copy
binges had built up a considerable tape library. Also,
video movies for direct purchase began to drop dra-
matically in price which allowed me to even further
expand my video movie library. It became cheaper to
buy the recorded tape than to rent and record it-a
clever marketing ploy by the movie companies. Once |
started buying movie videos it was difficult to stop. My
wife complained that | developed a “l must have this
movie habit.” It was not only eating into the family
finances, it was crowding us out of our house.

The situation went from bad to worse thanks to the
JALT National Conference 89 at Okayama. | attended
the video colloquium and saw the light-video in the
classroomwas the answer to my prayers. Being a virgin
videophile | opted for an EFL purpose-made video that
was used as a supplement to a textbook. The students
seemed to like it more than the textbook. Video moti-
vated the students in a way the written word did not.
| started to read the various teacher resource books
dealing with the use of video in the classroom. They
had all kinds of ideas for using authentic video. |
thought 1 was set, and | had a lot of recipes and a lot of
tapes. | didn’'t realize that | was on the verge of becom-
ing a “video copyright criminal” (Whitus, 1993, p. 6)
and that the movie industry had been fitting me for
cement overshoes for years.

It reads like a conspiracy. Teachers (especially for-
eign ones) tend to accumulate video tapes because:

. New movies often arrive in Japan after they are
available on video in the States, so kind relatives
send them along.

* Japanese TV is rarely worth watching, so video is
a nice alternative.

« The interesting satellite programs are on during

Issue: Opinion

work or sleep hours so they must be taped to be
seen.

. Video rental shops encourage tape copying by
prominently displaying cheap blank tapes at the
check out counter.

These same teachers read books and attend workshops
that convince them that video is a valuable teaching
resource. By wanting the very best for our students, the
video movie marketing companies have us where they
want us. Can't you just feel that cool thick cement pour-
ing in? However, the cement gets warmer and our feet
get heavier when you blend in a load of copyright law.

Copyright dealing with video, whether it be movies or
TV, is still not defined clearly. As a teacher, nota lawyer,
my head hurts trying to figure it all out. Briefly, it seems
that it is alright to use movies or off-air tapes of TV shows
in the classroom if: 1) the purpose and character of the use
is for nonprofit educational purposes; 2) the amount and
substantiality of the portion used in relation to the copy-
righted work as a whole is small; and 3) the use of these
materials does not damage the potential market for or
value of the copyrighted work. | would like to look at
each of these points.

Number one seems straightforward in that we are
using the video for educational purposes. The problem it
seems to me is the part about nonprofit. At both the
university and private language school level where the
student pays to study, is this considered nonprofit or
profit? My feeling is that if the teacher is not making
money from the showing of the video itself, this should
be considered nonprofit.

Number two is also straightforward. If a teacher is just
playing the whole video as entertainment in the class-
room this violates the copyright law. If we use portions
of the video to teach specific points, this is acceptable.
The question in my mind comes when we use most or all
of a movie or TV show to build a course around. | feel that
the amount of lesson development done in relation to the
viewing time of the video has to be taken into account.
Cumulativeuseoftheentirevideoevenwhenitisbroken
into three minute bites is also banned, but such use is
hardly the same as a one-time complete viewing.

Number three in its own way, supports the use of
video in classrooms. Showing the video movie in bits
(even extensively) may motivate the student to go out
and rent or buy the video to watch on their own. In this
way, teachers may actually be encouraging video rent-
als of movies. Movie companies should be grateful for
this but, no, they just keep pouring the cement.

There is one other troubling aspect of the American
copyright law (which is used to define Japanese copy-
right law) in the area of off-air taping. According to the
law a teacher is allowed to tape and keep a program for
ten days before erasing it. However, you have up to 35
days to decide to use it in a lesson and then apply to the
appropriate parties for permission to use it. This seems
to be backwards to me, like putting the cart before the
horse. I'm sure all of us feel that if we had 35 days to

OPINION, cont'd on p. 53
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What

COBUILD?

. ..A database

COBUILD (Collins Birmingham University
International Language Database) was
established in 1980 with the aim of creating
a completely new store of modern English text.
Major sources of written text such as
complete novels, non-fiction works, news-
papers and magazines, as well as spoken
sources in the form of transcripts of broad-
casts, interviews, talks and conversations are
all included. This Bank of English now
contains more than 150 million words and
reflects English as it actually used today.

.A publishing programme

From this vast collection of real English, the
COBUILD editorial team, under Editor-in-
Chief Professor John Sinclair and Editorial
Director Gwyneth Fox, have developed the
COBUILD publishing programme.
Starting with the Collins COBUILD English
Language Dictionary, the range has grown
rapidly and now covers the full spectrum of
materials for learners and teachers of English,
with Dictionaries, Grammars, Usage Books
and Course materials, all designed to
help learners with real English
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COBUILD

Helping Learners with Real English

COBUILD is the Collins Birmingham University International Language
Database. All examples in COBUILD publications are taken from COBUILD’s
Bank of English, a computerised corpus of over 150 million words. These real

examples, together with clear definitions written in natural English, mean that
COBUILD represents English as it is actually used today.
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The Macmillan Business
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|AN BADGER and PETE MENZIES

W Provides high-productivity language training
m  Meets the needs of learners with busy work schedules

m The core programme
The programme has been devised as a 5-level core course, with a
course book, trainer’s guide and audio material at each level, plus
a self-study component. Entry can be at any of these levels,
which range from elementary to advanced. (Elementary and Pre-
Intermediate levels now available)

m The modules (in preparation now)
These books may either be used to supple-
ment the core material or to provide core
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specific purposes.
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Report on Annual IATEFL Conference

by Carol Rinnert
JALT Representative to
April, 1993 IATEFL Conference

As JALT’s official representative, | attended the 1993
annual IATEFL Conference at the University of Swansea
in Wales from April 2 until April 7. Along with alter-
nate representative Danielle McMurray, | attended all
the official gatherings, including social events and
business meetings. In addition, we each took advan-
tage of the opportunity to participate in a variety of
other sessions and presentations to represent JALT as
effectively as possible, as well as further our own
professional  development.

Because the IATEFL Conference (with approximately
1200 participants) was muchsmaller than the JALT and
TESOL Conferences that | was more familiar with, |
was impressed by the ease with which personal con-
tacts could be made during this busy, constructive
week. In this report, | will focus on aspects of the
IATEFL organization and of the conference itself that |
feel will be of most interest to JALT members, with
particular emphasis on ideas that may be of use to us as
we reflect on our own future, as well as our relations
with |ATEFL.

IATEFL Organization
Basic Structure

IATEFL (International Association for the Teaching
of English as a Foreign Language) has over 2600 indi-
vidual members in more than 100 countries. The asso-
ciation is basically organized in terms of 12 Special
Interest Groups (SIGs) rather than regional chapters,
although IATEFL branches, which apparently exist
only outside England, could be considered something
like chapters (e.g. Scotland IATEFL). Upon joining
IATEFL for the fee of £22, a member designates one
primary SIG that he or she belongs to without charge;
any other SIG can be joined for an additional fee of £6.
Every member receives a copy of the IATEFL newslet-
ter, and each SIG produces its own newsletter, which is
sent to members free and offered for sale to non-SIG
members. Some of these SIG newsletters address spe-
cific topics, for example Rhymes and Rhythms (including
a 50-page text with cassette tape) produced by the
Phonology SIG. The SIGs are self-sufficient in terms of
finances-they receive start-up loans and some direct
support from IATEFL and collect other revenue from
advertisements for their newsletters, sales, conferences,
and donations. SIGnets (SIG branches) can be formed
in other countries by four or more IATEFL members
and any number of non-members.

Branches and Affiliates

IATEFL foreign affiliates and branches are concen-
trated mainly in Europe, but also include groups of
teachers in Africa, North and South America, Asia, and

Report

the Pacific. The branches and affiliates meeting was
attended by representatives from more than 25 differ-
ent countries, and teachers from many others attended
the conference. The most recent affiliates are Thailand
and Sweden, and the newest branch is the Ukraine.

Recently, a new plan called the DSS (the Differential
Subscription Scheme), proposed by Alan Maley and
financed through a fund sponsored by a writers, pub-
lishers, ELT institutes, and the British Council, has
made itpossible to subsidize approximately 3,000 new
members in 15 branches in countries with currency
restrictions and/or difficulties that make the cost of
membership without subsidization prohibitive.

The main benefit for affiliates is an institutional link,
an agreement to provide a channel of communication
within a network with other language teachers. In
contrast, the status of branches (which JALT presently
has) carries a number of other more tangible benefits: 1.
receipt of IATEFL and SIG newsletters, 2. access to a
panel of speakers and experienced organizers, 3. re-
ceipt of a percentage of the membership fee collected
by the branch (currently £4 each for new members, £
for renewals), and 4. complimentary registration, ac-
commodations, and meals for one branch representa-
tive to the international conference each year.

National Administrative Structure

The IATEFL Executive Committee includes elected
officers and committee members. The organization is
headed by a Chair, who first serves as Vice Chair for
one year, then two years as Chair, and one more year as
Vice Chair. The next elected Vice Chair then comes in
for one year, moving on to Chair for two years and back
to Vice Chair for one. This system, which requires a
four-year commitment, insures smooth transitions be-
tween the two main positions.

Services

Panels of speakers who volunteer to give complimen-
tary presentations at IATEFL meetings and conferences
include a 12-page list for the U.K. and Europe and a 3-
page list for the rest of the world. Those wishing to
receive copies of the lists and/or to volunteer to become
panel members should contact me. A recent 31-page
publicationby IATEFL entitled Suggestions for Presenters
of Talks and Workshops is available from the IATEFL office.
A third booklet, the SIG Co-ordinators® Guide, which |
have forwarded to David Wood, JALT N-SIG coordina-
tor, is also available from the IATEFL office.

The Conference

The annual conference is longer than JALT and TESOL
conferences; the 1993 IATEFL conference lasted for five
days (from April 3 through April 7), although the
general presentations didn’t begin until April 4. The
affiliates and branches dinner was held on April 2, and
the official affiliates and branches meetings were held
on April 3. The new members’ meeting and the annual
business meeting were scheduled later in the week, but
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New. from Addison -Wesley. .

A STAFF DEVELOPMENT PROGRAM

THE ART OF TEACHING ESL
VIDEO PROGRAM

The latest ESL methods and Techniques. ..

Leader’s Guide 80 pages
e Manua for effectively facilitating ESL training
e Assists teachers in creating exciting lessons

Video % Min.

e 9 video segments of actua classroom demonstrations

e Real students actively engaged in ESL with mainstream students
® Lessons that make ESL techniques come alive

Participant’s Guide 80 pages

@ Background information on ESL methods
® Step-by-step viewing instructions

e Application activities in cooperative groups

" _ The Innovative
Addison “;<. D) Children’s
Wesley 0 EFL Program

Featuring. L Student Books superbly illustrated and songs, poems, chants, stows, and _
filled with meaningful language activities convgrs?tlon and listening  comprehension
H Xercl:

+ Total Physical Response Activity Books-actlvtties ranging from ererene

« Language Experience Approach cut-and-paste to processwriting Also available

« The Natural Approach i . Big Books beautiful over-wed versions
. Teacher's Guide--easy-to-use 3step of selected literature from KIDS Levels 1,

« Whole Language Activities teaching plans, unit preview pages for 2 and 3-perfect for shared reading,

« Classic Multicultural Literature efficient planning, solid frequent ] whole language, and early literacy (Little

. Frequent Assessment assessment, and wrap-up pages for review Books also available |

and enrichment

AARZEHCF JEENFF| &)

Audio Cassette Program--outstanding
quality with a rich array of fingerplays,

THE ART OF TEACHING ES. VIDEQ] A b |
rayCAddison - wesley,

_Will help_KIDS users ]
Publishers Japan,Ltd.
1-2-2 Sarugaku-cho, Chiyodaku, Tokyo 101
TEL 03(3291) 4581 FAX 03 (3291) 4592




not at the same time as any other event. Thus, represen-
tatives were able to attend many of the regularly sched-
uled presentations, rather than having to spend the
entire conference in meetings, as is often the case for
officers at JALT conferences.

From April 4 through April 7, the overall conference
schedule conformed to the following basic timetable:
Plenaries and/or individual sessions in the morning
from 900 until 10:45, with a morning break and exhibi-
tion time lasting until noon (11:30 AM. on the last day).
Individual sessions and/or plenaries from noon until
3:00 or 3:30 P.M. An afternoon break of 45 minutes was
then followed by late afternoon sessions lasting until
between 5:00 and 5:30 on April 4th, 5th, and 6th. The
morning and afternoon breaks insured ample time to
browse among the publishers’ displays. However, a
minor annoyance resulted from the fact that sessions
were scheduled throughout the entire time when lunch
was being served, which meant that participants staying
in the dorms (the vast majority of conference goers) who
had ordered lunch tickets had to choose between eating
lunch and attending scheduled presentations, whereas
for 75 minutes in the morning and 45 minutes in the
afternoon no sessions were scheduled and lunch was not
available. Evening programs included simultaneous ”In-
stant Theatre" (demonstation of a dramatic story-telling

of ELT is essential.

responsihilities.

A competitive salary is offered.

October 15th 1993 to:

Cambridge University Press,

Chiyoda-ku, Tokyo 101

Report

CAMBRIDGE ELT Representative

Cambridge University Press has a full-time position for an ELT Representative to join
its successful marketing team based in Tokyo.

This demanding position would suit an enthusiastic and well-motivated person, with
initiative and a firm knowledge of Japan and Japanese. Thorough experience in the field
The successful candidate will be prepared to travel extensively within Japan, give

presentations and workshops to teachers of English, as well as fulfil other varied

Please apply in writing with a C.V. stating teaching experience and qualifications by

c/0 United Publishers Services Ltd, Kenkyu-sha Building, 9, Kanda Surugadai 2-chome,

technique) and “Vardre Choir” (famous Welsh singers)
on April 3, Dylan Thomas’s Under Milk Wood on April 4,
the Mayoral Reception and Conference Dinner on April
5 and a story telling session followed (and overlapped)
by a disco dance party on April 6.

The 19941ATEFL conference is scheduled in Brighton,
April 69, and the 1995 conference will be held in York.
The deadline for proposals for the 1994 conference will
be October 22.

Future Relations

In meetings with the outgoing and incoming Chairs,
as well as the full-time administrator (office manager),
the alternate representative and | attempted to allay
apparent worries on their part regarding the stability of
JALT’s administrative structure. We assured them that
the current structure is functioning very well and that
our present restructuring should make it possible to
improve communication with IATEFL in the future.

| am grateful for the opportunity to represent JALT at
the annual IATEFL Conference. | hope that the rela-
tionship between JALT and IATEFL will continue to
develop and bring benefit to both our organizations.
Anyone wishing to discuss IATEFL should feel free to
contact me (address on page 2 in this issue). %
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ESL from MeGraw-Hill

ETC Program . cane «n

* Comprehensive
- Coordinated
* Competency-Based

Equp your students for life n North
America with the largest integrated,
coordinated competency-based ESL
program ever published!

THE ETC PROGRAM gves  your adut
students the essential life skils they need
every day - and it gves you a wide
variety of teaching options within a well-
organized framework

Included in the program are 17 books
plus cassettes and Instructor's Ediions
divided into six levels from beginning
through advanced courses You can use the
books individually, together, or in any
combination And because of the broad
range they cover, there's sure to be a level
that's perfectly suited to the needs and
abiites  of each student i your program

Here is just a brief look at all the
program as to offer.

- A competency-based approach
integrates grammar, vocabulary and
notional/functional materials with
hundreds of competencies

- Listening and reading skills and
strategies are emphasized rather than
testing of comprehension

- Abundant illustrations keep students
motivated by depicting material they'll
encounter every day

. Audio cassettes accompany the listening!
speaking books and the Level 1 Skills
Book

- And you can get Instructor's Annotated
Editions for both of the Level 1 books and
the Level 2 and 3 grammar books, plus
Instructor's Editions for all of the other
books.

)y

Hll'|

LEVEL 1

LEVEL 2

LEVEL 3

LEVEL 4

LEVEL 5

LEVEL 6

Skills Rook Workbook
LIFE SKILLS
Grammar ?/Sﬁ?i;ngg/ g;f;li?ngg;
ENGLISH IN

EVERYDAY LIFE

AN IMMIGRATION
STORY

CROSS-CULTURAL
COMMUNICATION

LANGUAGE AND
CULTURE IN DEPTH

ISSUES AND
ANSWERS

McGraw-Hill Publishing., Co., Japan, Ltd.
(77 Bldg.) L1-11. t-chome., Ginza, Chuo-ku. Tokvo. 101
TEL:(03)3512-8821

FAN:(03)3512-88206




Smile You're on Candid Camera
by John Fanselow

HEDBAYCELEEOELHETB L v eE2, BE
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Sociolinguistic Consciousness-Raising
through Video
by Kenneth R. Rose
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%ﬁﬁéﬁﬁ’}d%g’f })Z)o i*}\(/)q&uu?ly%k[)nn B/‘Jﬁgjj
AL T oo B#EP (consciousness raising) (zﬁif]t/‘)lﬂ\
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Interactive Video and Hypermedia:
Where’s the Beef ?
by Donna H. Tatsuki
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Copyright :
Running with both Feet in Cement
by David Neill
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Bilingual Abstracts
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A Greater Vision :
Teaching with Captioned Video
by Christopher J. Bragoli
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Textbook vs. Authentic Dialogues :

What’s the difference?
by Dale T. Griffee
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Why Do Students Cheat on Their
Homework?
by Stephen M. Ryan
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® ENGLISH WITH JACK & JILL

English with JACK & JILL isidealy suited for Japanese
children starting to learn English at an early age. The con-
tent of the course and the techniques used in its presentation
are the result of much tria and error in the classroom. The
material underwent a continual revision until the editors
were satisfied that a very effective series of lessons, with
redl apped to children, had been produced.

The series is based on a “spiral approach”: the material
taught gives continuous practice in the simplest patterns of
spoken English. The things a child would want to say are
practiced again and again, laying the foundations for good
language habits.

Frequent changes of activity, games, coloring, etc., help to
maintain interest and teach English while playing. The four
skills-hearing, ing, reading and writing-are taught
in this order. Each level begins at zero, while the materia In
Level Two isintroduced faster and goes much further than
inLevel One.

LIST OF MATERIALS

®  Teacher's Supplement @Card Set (360 cards + Phonics Tape)

® e 1 . Workbooks 14, Teaching Scipls 14 Tape Sets 14 ®  Level 2.. Workbooks 1-4. Teaching Script, Tape Sets 1-4
@®Level 1.....Workbook Set (Workbooks 1-4)

.PLAY ENG LISH PLAY ENGLISH is a Workbook & Card Set (plus a phonics

tape) designed to TEACH while playing. A new approach to
teaching children, using versatile cards to teach full lessons of
practical English in a much more enjoyable way than any text-
book. It can be used as a supplement or as main course material.

In these 43 lessons, teachers will find many novel ways of doing
what they thought only atextbook and blackboard could do.

LIST OF MATERIALS
®  Workbook & Card Set (360 cards + Workbook + Phonics  tape)

@Tsaching Manual @Workbook

. POSTERS (AcCtuAL size: 90X60cm.)

Alphabet Poser: Contains many full-color pictures illustrating the 26 letters, the four
seasons and the months of the year. With this poster both lower case and capital letters
can be taught, as well as numbers and the days of
week.

Adivity Pote: Presents many subjects of conversa
tion and daily activities. A Teaching Script suggests a
number of procedures.

® SONG TAPE

These tapes were made as an ad to teaching English.
The guiding principle is that children's learning ac-
tivities should he fun. The songs have the additional
pedagogical advantage that, by learning them, the stu-
dents can get a fuller sense of English pronunciation
and  rhythm.

[_Seido | seido language institute ooy — N EERAZe
i oy v b > R A1




Bilingual

What Students Learn from an ORILLAS
Sister Class Project

by Eiko Kato

This article reports on an ORILLAS sister city project
between the City University of New York at Brooklyn
(CUNY) and Osaka Jogakuin Junior College. The project
started in 1991 with three objectives: cultivation of
intercultural understanding, student centered instruc-
tion, and English language learning through real com-
munication. As part of their exchange, the Japanese
students produced movies to introduce Japanese cul-
ture and society using a computer digital movie mak-
ing program called QuickTime (Apple). Six different
groups made a movie covering the following topics:
jukus,  Kyoto, Osaka, furoyas, highschool life, and Shinto.
They filmed what they focused on, edited the films on
a Macintosh computer, made English narration, and
added BGM for their movies. The English narration of
the movies was evaluated by their sister classmates at
CUNY. Although the sister classmates enjoyed the
movies, they commented that it was sometimes diffi-
cult to understand the narration because of heavy
Japanese accents. The Japanese students appreciated
such honest comments on their English pronunciation
and hoped to remake their English narration. The
Japanese students were highly motivated to participate

~ AUTHORS or

AUTHORS-TO-BE

— an invitation from

Macmillan LanguageHouse

Abstracts

in this project because it was fun to exchange ideas with
their sister classmates. It is often said that motivation is
an important factor for language learning, and having
sister classmates provided the Japanese students with

a strong reason for learning English. E

OPINION, contd from p. 43.

evaluate it and start the process of applying for permis-
sion we should be allowed to hold on to it until the
permission is granted or refused.

These days when | think about using authentic video
in the classroom | feel as if the concrete is almost fully
hardened around my feet reducing any leeway in the
creating of new and exciting lesson plans to stimulate
and challenge my students. | sometimes think “Who is
going to catch me if | violate the law?” However, being
an honest law-abiding teacher, | do not want to break
the law-maybe just bend it. But as we all know,
hardened concrete does not bend.

Reference
Whitus, J. (1993). The three-step sales pitch, producer to teacher: A
review of three video sessions at JALT. Video Rising, 5 (1), 6-7.

Editor’s Note: Video Rising is the newsletter of JALT’s
Video N-SIG.

\C

—

(or sample chapter) to us at JALT ‘93. Macmillan Language-
House publishes materials especially designed for Japanese students: much of them
written by their teachers, like you. But no sonnets please. We are really wanting skill-
based manuscripts and will accept them until October 24. Please direct enquiries to us
via our JALT ‘93 stand or office. The last word belongs to W. S. who obviously never

taught EFL.. . . or did he?

“You taught me language, and my profit on’t
Is I know how to curse. The red plague rids you
For learning me your language.” The Tempest (Act 1, Sc II)

Macmillan LanguageHouse Ltd
Hayakawa Bldg. 5-14-7, Hakusan, Bunkyo-ku Tokyo 112

Tel: (03) 3943-6857

William Shapespeare

Our Display Position at
JALT ’93:

Basement 1, Position A9

Fax: (03) 3943-6863
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SRA : The Library In A Box

Self paced

Self correcting
Reading development
in American English
for all grades

and ages.

Each SRA Reading Laboratory Kit contains:
¢ a series of carefully graded, high interest readers
¢ comprehension practice and answer keys
¢ language practice integrated with error correction

Now widely used in Japan, the SRA Reading Laboratory series is
available for all ages through university. To see how your students
can benefit from this proven material,

send for our sample video, “Hey, Mom, I'm in Orange.”

S[RIA

Ogura Bldg. 1-2-5 Nishi-sugamo, Toshima-ku,  Tokyo 170
Tel:03-5394-3500 Fax:03-5394-3505

] To. MEYNARD PUBLISHING LIMITED

MFYNARD Name:_
PUBLISHING School:
L. Address:

(School/Home) Tel




Images of JALT 92. Kawagoe

Main Speaker Earl Stevick.

Main Speaker Earl Stevick talking Shig Imamura, Past
with Barbara Fujiwara. President of JALT.

Carl Adams, Past JALT
National Program Chair

- - - Main Speaker Diane Larsen-Freeman
The first day: decisions, decisions. talking with conference participants.
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WINNING WORDS IS TWO BOOKS IN ONE!

A Treasure Chest of Language Development Games and Puzzles
for Pairwork or Self-Study

There is a new games book
that’s fun!

It’s basically two books in one

WINNING WORDS is its name

Games and puzzles its fame

And your students learn tons

when they’re done.

Winnin®
worps

Shari J. Berman
Alice L. Bralton

A unique student games text, WINNING WORDS

features over 75 vocabulary-expanding activities
and puzzles. Many activities appear in solitaire or
pair/group format, suitable for class practice or

homework. WINNING WORDS succeeds as either
a core or supplementarty text. Cartoon characters
ISBN4-8337-9007-6 and photographs make WINNING WORDS a most
enjoyable way to present and reinforce language.

s ~
WINNING WORDS.
“The knockout new
game book with a
one, two punch!”

N

g

« The Wright Brothers but not
Lindbergh.

HARCOURT Harcourt Brace Japan, Inc.
—==_BRACE Ichibancho Central Bldg. 22-1. Ichibancho, Chiyoda-ku. Tokyo 102
Tel: 03-3234-3912  ELT Hotine: 03-3328-2527 (Shari Berman).



JALT

National Business Meeting Agenda Item

Amendment to the Constitution and Bylaws
Concerning N-SIG Representation
and Voting Rights

(Moved by Jim Chambers, Michiko Kunitomo, Don
Modesto, Masaki Oda, Setsuko Toyama, Richard
Uehara)

The Constitutional Reform Committee has been solic-
iting opinions from officers and the general member-
ship concerning the question of N-SIG (National Spe-
cial Interest Group) representation in JALT’s decision
making. Under the present constitution and bylaws, N-

News

SIGs only have a right to voice their opinion at Execu-
tive Committee meetings, while JALT local chapters
have voting rights. At present there is no clear consen-
sus to radically change N-SIG representation or fund-
ing. The question is still being studied. At the June 29th
Chapter Representatives meeting, the chapter reps
voted to form an ad hoc subcommittee to consider
various proposals.

However, there is a general consensus that the status
quo is not acceptable. Because the process of rewriting
the constitution is slow, it is felt that at a minimum we
should move expeditiously to give voting rights in the
ExCom to the N-SIG representative, i.e. one vote on
behalf of all N-SIGs as an interim step. This involves
changing several sections of the constitution and by-
laws. The proposed changes are as follows:

Atrticle V (Officers and Elections), Sections 2 and 3 of the Constitution:

Current

V2. The Executive Committee shall consist of the
officers, the immediate past president, and one
representative from each chapter. Officers or
chapters may exercise their voting rights by proxy

Current

V 3. At Executive Committee meetings, two-thirds
of the officers and a majority of chapter
representatives shall constitute a quorum. Officers
or chairs of committees may not simultaneously
represent by vote a local chapter at the meetings.

Bylaws Il (Duties and Officers):

Current

11.4. Recording Secretary. The Recording Secretary
Executive Committee and JALT meetings and for
keeping the chapters informed of the activities of
the national organization.

shall be responsible for recording the minutes of the

Bylaws VI (National Special Interest Groups [N-SIGs]):

Proposed Change

V2. The Executive Committee shall consist of the
officers, the immediate past president, the N-SIG
representative, and one representative from each
chapter. Officers, the N-SIG representative, or
chapters my exercise their voting rights by proxy.

Proposed Change

V3 At Executive Committee meetings, two-thirds
of the officers and a majority of chapter and N-SIG
representatives shall constitute a quorum. Officers
or chairs of committees may not simultaneously
represent by vote a local chapter or the N-SIGs at
the meetings.

Proposed Change

11.4. Recording Secretary: The Recording Secretary
shall be responsible for recording the minutes of the|
Executive Committee and JALT meetings and for
keeping the chapters and N-SIGs informed of the
activities of the national organization.

Current

VI5. Each N-SIG is entitled to representation by
voice only on the Executive Committee.

Proposed Change

V1.5. N-SIGs shall be represented at the Executive
Committee by one N-SIG representative designated
by the N-SIGs.

will be held in early October in Tokyo.

JOB OPENING

Oxford Universty Press ELT Divison, anounces an opening for a full-time editor based
in its Tokyo office Duties will include researching Jpan-specific leaming, teaching and mar-
ket needs as well & developing, coordinating and ediing projects with locd authors. The pos-
tion will report to OUPs Far Ead Editor and candidetes should have a solid Jepan-teaching
background, an MA in TESL or Applied Linguidics (or equivdlent), and a good working
knowledge of Jpanee Editorid and markefing experience would be an advantage Sday & hendiits ae neyo-
tishle Pis send CV with photo to Chris Foley, OUP Tokyo, 2-4-8 Kanamecho, Tosimaku, Tokyo 171. Interviews
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~THE MENU~

PRE~CONERENCE ~ WoRksHor- H. DouGLAsS BROWN

CROSS CULTLRAL  DMENSONS  OF LEARNR  STRATEGY  TRAINING
-Frioay 9:30-12:30 WORKSHOP B~

SATURDAY, OCTOBER 9
PHOTOCOPYING: THELEGALROUTE...............
(STEVE GOLDEN)
VISTAS: INTERACTIVE LANGUAGE LEARNING IN PRACTICE

11:00 Room 906

10:00 Room 703

(H. DOURASBROMN ..o

DYNAMIC DIALOGUES ......ocooovoovieieeeeis 1.00 Room 807
(LESLEY KOUSTAFF)

FOCUS ONVIDEO.......ccovvooeooooosoee ) 4: 00 Room 602

(BARRY TOMALIN)
SunpAy, OcToOBER 10

GRAMMAR WITHOUT TEARS 1:00 Room 703

(H.T. JENNINGS & BARBARA WIGGIN)

A SPECTRUM OF IDEAS FOR TEACHING BEGINNERS

(BARBARA WIGGIN & SPECIAL GUEST) ....ovvviiiiii, 4 m ROOM 903
MoNDAY, OCTOBER Il
PAIRWORK B EYOND DALOGUES..........0vevrvnrss) 1100 Room 703

(Steve GOLDEN)

ONE CaN DRINK
~PARTY

FEATURED SPEAKER

PRESENTATION-
(H. DOUGLAS BROWN)

ADAPTING AND

EVALUATING
INTERACTIVE TECHNIQUES

MONDAY, OcToBER 11

1:00 Room 902

Tel: 03-3238-1050

SUNDAY EVENING
7:30-8:15

EVERYONE WELCOME

Prentice Hall Regents of Japan

Jochi Kojimachi Bldg. 3F, 6-1-25 Kojimachi,

Chiyoda-ku, Tokyo 102
Fax: 03-3237- 1460

A Paramount Communications Company




Proposal Readers Needed for JALT 94

About 30 people will be needed from early February to late
March 1994 to read proposals for the 1994 JALT Conference
in Matsuyama. Each proposal will be read by three persons,
and each reader will be given approximately four working
days to evaluate ten to twenty proposals in each mailing. In
order to accommodate all submissions, we anticipate three
or four mailings to each reader.

We are looking for people with a broad knowledge of
language teaching/learning and an understanding of
JALT, its mission, and its membership. A reader does
not have to have a Ph. D. or even an M.A., but he/she
should have the pertinent background knowledge and
be familiar with broad content areas so as to compe-
tently evaluate proposals which run the gamut from
games and practical activities to discourse analysis and
theoretical issues. We also wish to maintain a balance
of male and female readers, native and non-native
English  speakers, nationalities, teaching situations, lev-
els of experience, and geographical areas.

If you would like to volunteer to be a member of the
Reading Committee, please contact:

Kelly Ann Rambis
Nagoya City University
College of General Education
Mizuho-ku, Nagoya 467, fax: (052)882-3075
(Please do not send resumes.)

JALT News

Nominations for 1994 TESOL and

IATEFL  Representatives

Each spring JALT sends representatives to the TESOL
Convention in North America and the IATEFL Confer-
ence in Europe. (The TESOL Convention will be held in
Baltimore between March 8-14, 1994; the IATEFL Con-
ference will be in Brighton, April 6-9, 1994.) Please
suggest the names of any JALT members you know-
including yourself-who might be interested in at-
tending TESOL or IATEFL as a JALT representative.
Nominations and supporting materials (resume and
letter of intent) must be received by the NEC before
December 1,1993. Representatives will be expected to
attend various meetings at their conference and to
submit a written report to JALT after returning to
Japan. A financial subsidy is also available to help
cover expenses. To place nominations or for further
information please contact one of the following NEC
members:

Brendan Lyons (Chair) Russell Clark
tel: 0534544649 tel:  0123-42-0801
fax: 0534534719 fax: 0123-42-0803

Linda Kadota
tel: 0899-79-6531
fax: 0899349055

Beniko Mason
tel: 0798494071
fax: 0729-56-6011

SCREEN ENGLISH
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Falling in Love

Fatal Attraction

@ BEBEODNRES An Officer and a Gentleman
Terms of Endearment

Love Story

Hitchcock’s Vertigo
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. Apple Computer

Authorized Distributor

GET YOUR HANDS ON
A MACINTOSR!!

Best. #IALT-CATENA Education Program

Through the JALT-CATENA Education Program, any JALT member can purchase
Apple Computer products at special prices from CATENA.

B 25% discount from the standard retail price for the LC520, Centris610, 650,

PowerBook 1458,  165c, 180c, PowerBook Duos and other new models.

W30% discount from the standard retail price for the ColorClassic, LCIII models.
In addition, for every purchase, CATENA Corporation will give JALT a2.5 or 3%
commission, which go directly into the Y oshitsugu Komiya Scholarship Fund,
administered by the Executive Committee.

Simple & Best, MACINTOSH!!

PowerBook 145B ColorClassic

CATENAcorr.

2-10-24, SHIOMI, KOTO-KU, TOKYO 135
For more information please call Toll Free 0120-332255

The Apple name and logo are registered trademarks of Apple Comp Inc. Macintosh is a trademark of Apple C ,Inc.
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A Greater Vision:
Teaching with Captioned Video

by Christopher J. Bragoli
Sanno University

Captions on moving pictures are nothing new. Just ask
my great-uncle Riccardo, who was made redundant
from his piano playing job at the Brixton Astoria when
soundtracks were invented. Captions, however, sur-
vived as “subtitles” on foreign movies. In the last few
years, TV stations in the U.S.A. have begun captioning
an increasing number of productions for the thousands
of hearing-impaired Americans who could not other-
wise enjoy television. At first, captioned programming
was limited so as not to interfere with the viewing
pleasure of the majority, not to mention the cost of the
service, | heard of one TV channel who showed a naked
choir as a cheaper means of bringing music to millions
and pleasure to the deaf.

Then, around 1980 and in response to popular de-
mand, a new system was introduced to increase
captioning without upsetting the average punter. This
system is known as closed captioning, which, unlike
normal open captioning, can only be seen with a decod-
ing adapter. These adapters, easily purchased in Japan
for around ¥30,000, decode signals transmitted from
your video deck to TV, but only work with originally
encoded videos.

People often complain that captions do not seem to
match the original language. The fact is that captions
are not intended to be a word-for-word transcription of
the dialogue. If they were, your eyes would soon get
sore trying to keep up with the pace, and you‘d prob-
ably get irritated at seeing how badly some people
speak. The captioning is in fact carefully synchronized
with the picture as well as adhering to a prescribed
reading speed (often as slow as 120 words per minute,
instead of the standard 200 wpm). This reduced read-
ing speed lends itself perfectly to foreign language
teaching, encouraging comprehension without over-
whelming. Although the soundtrack and captions may
differ, the essential meaning is always respected, which
is more than can be said for subtitles or dubbing.

The other main criticism of captions is that they do
not have a positive effect on listening skills. However,
Dowe and Price (1983) conducted a study with 500
adult students of 76 native language backgrounds.
Their results indicated that all viewers benefited sig-
nificantly from captioning, even after oneviewing. The
researchers also reported that captioning enables the
learner to acquire more of the “cultural script” and
speech patterns of native Americans. Koshinen and
Wilson (1987) tested students at an elementary school
near Washington and found that captions improved
vocabulary, comprehension, oral reading, and, above
all, student motivation.

In 1992, | conducted my own experiment- with.40
lower intermediate students, divided into two classes.

Video Special Issue: My Share

Over a ten week period, one group studied a certain
video movie, answering comprehension exercises on
worksheets, with the aid of captions. The other group
(B) studied the same without the aid of captions. In the
eleventh week, a test of comprehension questions was
given to both groups on a sequence from a completely
different movie, without the aid of captions. During the
course of these ten weeks, group A had a whale of a
time. The captions allowed them to understand and

enjoy what they were watching. Group B, however,
had great difficulty in concentrating on the task. In
most cases, the students got frustrated at notbeing able
to understand much and became despondent and ag-
gressive. The result of the final test: Group A students

scored an average of 58%, Group B only 52%. Although
this does not prove that captions improve listening
comprehension, it would seem that caption use does
not make it any worse.

Captioned Video Teaching Techniques

Basically, most techniques involve isolating se-
quences from longer videos and concentrating on one
or more particular skills during each sequence. Carolyn
Parks (1988), one of the pioneers of closed captioned
television for EFL students in Maryland, lists the fol-
lowing techniques:

1. Listen: (sound only) Students imagine setting,
description of characters, situations.

2. Watch and speak: (picture only) Students nar-
rate or write dialogue.

3. Listen and watch: (picture-sound-no caption)
Listening comprehension.

4. Watch, listen and read silently (picture-sound-
caption) Students try and identify differences
between words seen and heard.

5. Watch and read: (picture-no sound-caption)
Students read aloud individually or in groups
for pronunciation or intonation practice; or
teacher reads and students recite along.

Two groups of support activities are suggested as
follows:

1. Listening and Reading Activities

a. Answer comprehension questions.

b. Locate specific words or details, e.g. “Find a
word (phrase) which means...” or “Put the
following sentences in the correct order” or
“Answer true or false to the following...”

c. Identify the speaker.

d. Predict what will happen next.

e. Identify differences between words spoken
and those printed on the screen.

2. Speaking and Writing Activities

a. Answer comprehension questions.

b. Paraphrase the action.

¢. Read captions aloud.

d. Supply the missing words

e. Role-play to re-enact story
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A One-off Lesson Using Captioned Video

There is clearly no one, right way of using the me-
dium most effectively. Most teaching methodology
presupposes that the students are good and do what
they are told. What will work with a small motivated
class of English major students at an all-female institu-
tion in Kobe may not work with a class of 60 male judo/
kendo students in Kanagawa. The following lesson is
one | have used with just about every level of ability
and has never let me down too badly:

1. Select a suitable captioned sequence from a video
and pre-teach essential vocabulary.

2. Write the words Who, Where, When, and What
happens on the board.

3. Show the sequence without captions. Students
try to answer the guestions.

4. Students in pairs or groups discuss what they
saw and pool answers.

5. Students watch again with captions for rein-
forcement, and answer questions.

6. Teacher circulates to identify areas of greatest
difficulty, then shows sequence a third time,
pausing the video where necessary or repeating
certain segments.

Before using captioned video with a class for the first time,
students should be told that the dialogue and printed
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captions are not exactly the same. The above lesson can take
60-90 minutes depending on the length of the sequence,
which should ideally be 5-10 minutes in length.

The advantage of captioned video over other media
is that it offers the maximum number of clues to mean-
ing through sound, picture, and printed words. As
research has indicated, it encourages a student to read
and acquire vocabulary, as well as improve pronuncia-
tion and distinguish between sounds. It is also fun for
the students, and they are the ones who are paying our
salaries. As supplementary materials, vocabulary lists
(with Japanese translations where appropriate), plot
summaries, and scripts can be very useful when study-
ing longer sequences or whole movies. Needless to say,
whatever captioned video teaching techniques we de-
cide to use should be combined and adjusted to suit the
needs and ability of the particular learners. As teachers,
we should adjust our methodology to keep pace with
new technology, instead of adhering to the same old
fashioned and ineffective methods. Using captioned
video is like having a wooden yoke attached perma-
nently round your neck. You‘ll never look back.

References
Dowe, A. & Price, K. (1983). Effects of captioned television on adult
ESL learners. MATESOL Newsletter, 12 (2).
Koshinen, I'. S. & Wilson, R. M. (1987). Have you read any good TV
lately? NCI Annual Bulletin. Richmond. VA: NCI. Inc.
Parks, C. (1988). Using CC TV to teach ESL. NCI Annual Bulletin.
Richmond, VA: NCI, Inc.

ANNOUKNCING

Tokyo JALT’s November Conference

TEACHER & LEARNER DEVELOPMENT |

At Showa

Program highlights:

Women's  University

11:30 - Karen Love Brock (Waseda Univ.)

Sunday, Nov. 21, 1993, 10:00am-4:30pm

10:00 - Virginia LoCastro (Intl. Christian Univ.) on language awareness training.
introducing ideas for learner training.

1:45 - Anni Hawkinson (MAT-Japan School for Intl. Training) on teacher education.
3:15 - Don Mayhin (Language Ingtitute of Japan) on communication strategies training.

PLUS  Speakers on topics ranging from memory training to learning Japanese from the learner’ s point of view;
speakers from JALT's national specia interest groups (N-SIGs)
teaching, CALL and learner development (forming); displays of materials and information by the N-SIGs and
institutions offering teacher development programs; and presentations arranged by Tokyo JALT's JSL SIG.

including global issues, bilingualism, JSL. team

All this and more for only ¥1,000

(ALT

members) / ¥2,000 (non-members)

Location: Showa Women's University (Showa Joshi
the Setagaya and Hanzomon/Shin-Tamagawa

For hfo Cat Will Flaman

Daigaku) is 5 minutes walk from Sangen-jaya
Lines (2 stops west of Shibuya). At Sangen-jaya  Station, after
handing in your ticket, go out the South Exit, taking the stairs on the left hand side. When you reach
ground level, continue walking straight, along the right hand side of the road, parallel the expressway
overhead. Shown Women's University is on the right hand side, after a pedestrian overpass.

- 03-3816-6834; or Richard Smith - 03-3916-9091

Station on
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Oxford Pocket Basic English Usage. Michael Swan.
Oxford: Oxford University Press, 1992. Pp. 288.

Michael Swan, the author of the best-selling Practical
English Usage (1980), has now produced a handy, easy-
to-use reference book which may be of interest to both
intermediate level students and teachers of English.

As the title suggests, the Oxford Pocket Basic English
Usage is a practical pocket-sized guide to the way English
is used and “common problems in English grammar and
usage” (back cover). Swan, however, describes his guide
as a “dictionary of problems” (back cover) rather than a
miniature version of his previous all-encompassing best-
seller. Although small and reasonably light-weight, it
still contains a wealth of information. After the introduc-
tion, the user will find a listing of 370 entry headings
covering a broad range of items covering both spoken
and written English. Following this, concise definitions
of words and grammatical terms used in explanations
are given as well as an easy guide to the phonetic
alphabet. A key element of the text is the use of multiple
examples rather than wordy explanations; it is this fea-
ture in particular that makes the contents more accessible
to learners of English.

The 370 major entry headings are arranged in alpha-
betical order and numbered to facilitate easy referencing.
The various points of usage and grammar are explained
in short entries under each major heading with examples
provided to illustrate both correct forms and common
mistakes made by learners. The inclusion of various
examples of common errors to contrast with correct
forms is a particularly helpful feature of this book. In
doing so, the author is careful to present incorrect forms
in a manner that assists but does not confuse the user;
incorrect forms are placed inside brackets, preceded by
the word “NOT” in capitals and struck out. In addition,
many entries are cross-referenced. Another notable fea-
ture of the entries is the author’s use of diagrams and
drawings to illustrate meanings; indeed, often times a
picture is worth a thousand words and can clarify con-
cepts more quickly for students. Overall, the layout of the
contents is reasonable, although the size of the lettering
is rather small.

The author states this book is written specifically for
intermediate level and above students of English as a
foreign language “who would like to know more about
English and who want to avoid mistakes” (back cover).
As such, it does not try to cover all aspects of usage and
grammar but rather concentrates on a range of general
items and potential problems. How the items included
came to be selected is not discussed. This means that
there are items which have not received coverage. Even
so, this does not detract from what the book does offer.
For students who are really keen, the author has also
co-authored an accompanying exercise book, Basic
English ~ Usage:  Exercises.

It is acknowledged in the Introduction that the book
describes standard modern  British English although some
information about American English usage is included.

JALT Undercover

Distinctions are noted between the two styles in some
entries but for the most part are few and far between. The
prime coverage occurs in item number 73 (pp. 61-62) which
lists examples of some basic differences in vocabulary,
grammar, and spelling giving a cursory explanation that
they are similar but with differences.

On the whole, this reference guide is quite easy to use
and relatively easy to understand, even for intermediate
level students, as explanations are for the most part given
in ordinary everyday English. Although grammatical
terminology is sometimes used, explanations of these
can be found in the front of the book. These features
especially make this guide particularly attractive to those
English teachers whose knowledge of “nuts and bolts” is
a little rusty and who are tired of bheing caught short for
an answer to their students’ questions about English
usage. This book would indeed be a worthwhile addi-
tion to the reference libraryofboth students and teachers
and is handy enough to carry around without adding too
much to one’s burden.

Reviewed by Gregory O’'Dowd
Kanda Institute of Foreign Languages

References
Swan, M. (19R0). Practical English usage. Oxford: Oxford University
Press.
Swan M., & J. Seidl. (1986). Basic English usage: Exercises. Oxford:
Oxford University Press.

Rhythmic Phrasing in English Verse. Richard D.
Cureton.  London: Longman, 1992. Pp. 467.

This book presents a new theory for rhythmic phrasing
of Englishverse. The audiencewould seem tobepeople
interested in analyzing poetry, and so perhaps not
every language teacher in JALT.

For a language teacher a volume of this sort offers a
glimpse of a different field, and here one with a longer
tradition than we generally admit to. The review of
current approaches to analyzing verse lists no less than
fifteen distinct approaches before chapter two where
Cureton  discusses five myths of verse rhythm.

This second chapter was perhaps the most interest-
ing for me. Cureton  finds that despite the fifteen ap-
proaches the still limited productivity in the field can
be traced to “a number of deep philosophical and
methodologicaldifficulties, difficulties that recur...and
have prevented the development of a strong theory of
English verse rhythm” (p. 78). The five points taken up
show that verse rhythm has generally been treated as a
less diverse and less complex matter than Cureton
claims it to be.

Due to these difficulties there has been little progress,
and approaches have proliferated to accommodate the
needs of investigators. Here seems to be at least simi-
larities with the situation in language teaching. A pro-
liferation of approaches and ideas subscribed to by
small groups of practitioners, approaches that, how-
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4+ A comprehensive series of Teacher's Resource Materials,
Games and Activities

4 All the books contain full teacher’s notes and
photocopiable material 33

Jamboree
John Palim and Paul Power
approximately a 100 communication
activities for children of 6 to 11 years
at elementary level, to enhance and
reinforce the normal teaching syllabus

Survival Lessons
Diane Hall and Mark Foley
for students at intermediate level and above,
lessons to be used at a moment's notice,
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Hirakawa-Cho, Chiyoda-ku, Tokyo 102
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ever, seem less than universal to teachers other than
those most directly involved.

In chapters three to five Cureton  develops his theory,
and, borrowing from music theory, he establishes a
very comprehensive apparatus to analyze verse. The
last chapter analyzes a number of different poems and
parts of poems to show the versatility and complete-
ness of the theory, and its ability to help us gain a better
understanding of the poems.

I would not recommend the volume for teachers
desperate for ideas for tomorrow morning’s class. Still
if needs are less pressing, the approach presented by
Cureton seems potentially productive: taking a long
hard look at the bases of past and present practices,
then importing ideas from allied fields to bring forth a
synthesis to provide comprehensive insights into the
matter investigated, here verse rhythm.

Finally, if you do not have time for all four hundred
and fifty pages, do read chapter two and the implica-
tions in chapter six.

Reviewed by Torkil Christensen
Hokusei Women'’s Junior College

The Jericho Conspiracy. Vicki Hollett and Rick
Baldwin. Oxford: Oxford University Press, 1992. Pp. 80
(Activity Book), pp. 28 (Video Guide). Activity Book
¥1,980. Video Guide ¥1,100. Videocassettel (Episodes
1-4) ¥31,000. Video Cassette 2 (Episodes 5-8).

The Jericho Conspiracy, a lower-intermediate level En-
glish language teaching video, consists of two thirty-
minute video cassettes, an Activity Book, and a Video
Guide for teachers. Set in Oxford, this mystery story
involves intrigue in big business, politics, and the aca-
demic world.

In addition to an interesting plot, The Jericho Conspiracy
is useful for teaching a wide variety of English functions,
including making suggestions, expressing opinions, and
making requests. Many nuances of English grammar are
dealt with, and the table of contents indicates which
grammar points are covered in each unit.

Each page of the Activity Book is attractive, but unclut-
tered, with photographs to enable students to better
understand what is happening in the video. Some of the
exercises can be adapted for use with multi-level classes,
and a transcript is included at the end of each chapter.
Our students found the transcript very helpful.

With interesting characters, an intriguing story line,
a fine activity book, and beautiful views of Oxford, one
might think that The Jericho Conspiracy is the perfect
ELT video. Used in the proper situation, The Jericho
Conspiracy will satisfy a wide range of teacher and
student needs. However, if classes have irregular atten-
dance, it might be difficult for students to fully benefit
from the mystery story as it unfolds.

For review purposes, we used selections from epi-
sodes 1-3. Opinions were elicited from a random sam-
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pling of adult students, and they considered it to be
high quality study material. For teachers, the video was
a great tool to get students discussing ideas and con-
temporary issues.

The video begins with a brief introduction showing
students protesting outside the Arts Centre. The Activity
Book suggests that viewers watch the introduction and
answer the following questions: “What is an Arts Cen-
tre?” “What sort of things happen there?* “What do you
think this video will be about? “Who wants to save the
Arts Centre?” "Who wants to close it?” These questions
are answered in episode one. The beginning of episode
one opens with a provocative one-to-one interview, a
creative way of introducing interviewing techniques.

If you have a problem motivating your students, The
Jericho  Conspiracy might be just what you're looking for.

Reviewed by Rob Duncan
Aso lizuka Hospital, International Training
Programme

Let’s Go. Ritsuko Nakata and Karen Frazier. Oxford
University Press, 1991. Pp 80. Student’s Book ¥1,400;
Workbook ¥920; Teacher’s Book ¥3,000; Cassette ¥3,900

Let's Go is a six-level beginners course for children in
American English. It has a mixture of grammar, dia-
logue, alphabet practice, songs, and chants. Its aim is to
encourage classroom interaction in English through
question and answer forms, dialogue, pair work, and
communicative games. After every two units there is a
comprehensive review section, “Let’s Review,” which
helps to reinforce new structures and vocabulary. The
Let’s Go pack consists of a glossy student’s book, a
workbook, a teacher’s book, and a cassette.

The activities are well thought out and divided into
sections, “Let's Talk,” “Let’sSing,” “Let's Learn,” “Let’s
Move,” etc. This establishes a regular pattern that
young children can get used to and feel comfortable
with. In addition the book teaches everything in com-
plete sentences, so children learn communication rather
than just a stream of vocabulary. It also includes lots of
written words so children learn to recognize the pat-
tern of the words that they are learning.

This is all very well in theory, but in practice 1 think
the book goes a hit too far. For example, considering the
alphabet isn’t taught until the sixth page, is it really
necessary to introduce the differences between the
written form of What is and What's on the first page?

The teacher's book lays out rigorous guidelines start-
ing with, “Introduce yourself to the class in English” and
includes in its list of materials, “puppets” with which to
demonstrate dialogue. This is okay if you want to follow
the authors’ instructions rigidly, but can be a little te-
dious if you already have your own established methods
that you want to continue to use with the book.

The pictures are colorful, interesting, and have a good
racial mix, thus providing a valuable social lesson for
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ESIL from MeGraw-Hill
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Japanese children brought up on American commercials
and films of blonde haired, blue eyed Caucasians.

The cassette, although clear and useful for students
to hear “native speakers,” becomes nauseating for adults
very quickly, and began to drive me mad.

In conclusion, Let's Go is a reasonably priced, attrac-
tively presented textbook for young beginners. As long
as you can bear the twee voices on the tape and the
overuse of the word Let’s in the headings, it’s a useful
basic textbook for encouraging classroom interaction
and spoken English.

Reviewed by Sophie Grig
lizuka Hospital, International Training
Programme

Rhythm and Role Play. Carolyn Graham and Sergio
Aragones. Studio City, CA: JAG Publications-Harcourt
Brace Japan, 1991. Pp. 98.

Carolyn Graham teams up with Sergio Aragones to
create a unique, multi-dimensional book that combines
both rhythm and interactive activities. Each unit con-
sists of an uncaptioned sequential cartoon followed by
a rhythmic play based on the cartoon which helps
reinforce vocabulary, intonation patterns of American
English, and current expressions. Each unit also con-
tains questions for pair-work that uses the initial car-
toon as a springboard to other related areas of conver-
sation. Inaddition,each unit also has some writing and
pronunciation practice, and includes three types of
word puzzles throughout the text.

One of the obvious strengths of this text has been the
authors’ abilities to recognize that, unlike books which
often present linguistic elements out of cultural con-
text, the use of cartoons and comics often describes real
world situations in unique and lighthearted ways.
More importantly, comic strips reflect the underlying
cultural values and stereotypes of society. This kind of
visual format may appeal to Japanese learners.

The plays are written in conversational style, and the
accompanying tape models the correct pronunciation
and intonation. Yet, while everyone would agree that
role playing is a useful method of internalizing lan-
guage structures, the success of this kind of activity is
often dependent on not only the make-up of the class,
but the teacher as well. With this in mind, teachers
should be sensitive to the group of students they are
working with. However, one positive feature of this
text is that the teacher is not dependent upon the
success of the play to carry the class. Teachers can fall
back on the other classroom activities for support.

Yet while using cartoons is a novel departure from
other texts, the authors’ own book does not address
how each series of pictures can be used most effec-
tively. The cartoon on the American Indian dance (p.
36) is a case in point. 1 would suppose that many people
are familiar with this traditional dance, but even few
North Americans have seen, much less undeistand the
cultural, social, and historical significance behind it.

JALT Undercover

Additional cultural notes for users not acquainted with
these customs would have added more interest and
flavor to the class.

It is quite evident that the text has been designed to
be used in an ESL setting judging from the kinds of
questions found in the units. Questions in the book that
focus on differences between countries will not be as
useful in classes made up of the same nationality. The
question “Do you have a long rainy season in your
country?” would not spark too much interest into any
Japanese classroom. Variations to the question might.

Taken all together, however, this book has impressed
me in its innovative approach in promoting English-
language proficiency, but because you can never pre-
dict the mood or chemistry of you own class in carrying
out the role plays, this book would best serve as supple-
mentary text at just the right teaching moment.

Reviewed by Randall Davis
Tokyo Gaigo Business Academy

More Comics and Conversation. Joan Ashkenas Car-
toons by Sergio Aragones. Studio City, CA: JAG Publica-
tions-Harcourt Brace Japan, 1991 Pp. 30. ¥2,850

Using comic strips that tell a story with pictures is a
useful device for teaching. It can be used in a variety of
ways. As a listening exercise for lower levels, students
can put a jumbled picture sequence in order as they listen
to the story being told. As a speaking exercise for higher
levels, students can be asked to tell the story to partners
who can’t see the pictures themselves. The partner then
can be asked to tell the story to a third person. This is a
challenging exercise which confirms the listeners’ un-
derstanding. Comics can be used in many more imagina-
tive ways.

More Comics and Conversation is a book which consists
of 22 reproducible comics drawn by Sergio Aragones
(who is best known as an illustrator of the American
humor magazine Mad). There are a number of humorous
comics which can be used in the ways stated above. On
the other hand, many of the comics just aren’t funny or
interesting. With only 22 strips total, only about half of
them intersting, you don't get much for your ¥2,850. The
strips are so large (one three-frame picture filling an A4
page), you get the feeling the authors are trying to fill a
book with not enough material. The presentation of only
the comics, with no materials for expansion, seems a bit
bare, and it's hard to imagine basing a lesson on it

A much better value for your money is a book like
Carolyn Graham’s Rhythm and Role Play (1991), which
actually uses some of the identical illustrated stories. The
comics can be used for the above purposes, but as a
supplement to the more meaty (and enjoyable) rhythmic
readings based on the stories. These provide vocabulary
and natural speech patterns, in addition to the comics.

Another excellent book which uses comics as a base fur

UNDERCOVER, contd on p. 73.
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FUKUOKA
“Beep-hop-a-loo”
and Motivating Students and Tired Teachers

Don Maybin

In July Don Maybin gave a real “bee-hop-a-looing”
presentation and had all the listeners on their feet and
singing many times. What might sound like a party
was, actually, a thought provoking presentation. Many
useful techniques were discussed and practised.

Maybin demonstrated rhythm and beat-based tech-
nigues. Some teachers might want to use such tech-
niques, but are uncomfortable in the role of musician
and performer. And there hangs the dilemma. Maybin
says that, in order to effectively use a technique, a
teacher must be comfortable with it. He then offered
some hints to help stage-shy teachers. An example he
mentioned was doing rhythmic chants from the rear of
a class rather then the front.

Maybin then stressed the value of creative seating arrange-
ments and friendly competition. Finally, he gave some good
ideas about the use of karaoke in class. Although he didn't
have time to finish his karaoke demonstration, he gave some
good hints about the use of karaoke in class.

Do you want to motivate your students? Are you a
tired teacher? | encourage you, as he encouraged us, to
send a self-addressed, pre-stamped return envelope to:
Don Maybin, LIOJ, Odawara, Kanagawa 250, Japan.
Request the handout entitled “Motivating Tired Stu-
dents and Teachers"and  be sure to tell him that you got
his name from the undersigned reviewer.

Reported by Rob Duncan

KAGOSHIMA

Effects of Study Abroad Program
M. Iwakiri, C. Fujita, and S. Ikeda

At our June meeting three Japanese high school teach-
ers discussed the effects of overseas study on the per-
formance of their students. Iwakiri, Fujita, and Ikeda
described a program at their school in which approxi-
ma tely one hundred students spent a five week period
studying in Australia at several dozen secondary
schools. Conducting pre- and post- tests on their stu-
dents’ listening and reading proficiency, it seems that
only modest changes ensued. One change many stu-
dents did experience, however, was in their attitude
towards English. Many felt more keenly aware of the
need to learn and pursued their studies with a greater
sense of diligence following their return from abroad.
The speakers concluded by stating that international
travel may expand the horizons of many students, but
that measurable changes in language ability usually
take a long time to manifest.
Reported by Barbara O’ Donohue

Chapter Reports

OsAKA
Bilingualism and You

Stephen M. Ryan

In his July overview ofbilingualism, Stephen Ryan noted
that--strictly or loosely defined--bilingualism subsumes
multilingualism and implies biculturalism. No one has
equal competency in any two languages, and in fact one
may be more adept at a non-native language in a particu-
lar content area. Ryan pointed out that bilingualism
exists inside societies as well as individuals.

Using frequent anecdotal close-ups of how he and
his Japanese spouse employ a one-parent-one-language
policy with their four year old, Ryan remarked that
others in Japan opt for English in the home, Japanese
outside. He also mentioned cases of Japanese who
spoke only English at home. The case of a native
English speaking mother who limited her child’s En-
glish input to story reading because of her terminal
illness was also mentioned.

Despite unfounded claims that bilingualism implies
high or low intelligence, Ryan suggested that bilin-
gualism affords a cognitively richer, more flexible, and
arguably more ethical way of looking at things. He
noted that bilingual proficiency implies many different
things. Even being a bilingual receiving individual--
able to understand another language without being
expected to produce it--can be a viable goal.

Ryan concluded his presentation by discussing the
challenges posed by recent immigrants of various ages
and nationalities to Japan. He emphasized that basic
interpersonal communicative skills can be acquired au-
tomatically in a naturalistic setting, but that cognitive-
cum-academic proficiency requires conscious study.

Reported by Jack L. Yohay

SHIZUOKA
Japanese Acculturation  Abroad
and the Return Home

Gregory Laskey

In July Gregory Laskey began by describing his research
on Japanese college students who spent a year or more in
America. He then contrasted Oberg’s model of cultural
adjustment with Lysgaard’s U-Curve hypothesis. Laskey
felt that Oberg’s model was more useful in describing the
behavior of Japanese who have lived abroad.

After this, factors which might predict the likelihood
of success of those adapting to a host culture were
considered. Some of these factors included: (1) profi-
ciency in the target language, (2) prior experiences of
living in a multi-cultural society, (3) relatively few
monetary concerns, (4) chances to develop extensive
relations with members of the host culture, and (5)
modest expectations of the host culture.

Laskey then cited Padilla’s research on problems ex-
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Chapter

perienced by Japanese abroad. Some of these problems
include a loss of self esteem from coping with unfamiliar
surroundings. Failures to communicate occur not only
from linguistic reasons, but also from differences in
social norms. For example, Japanese operating on the
basis of tatemae and honne may have problems communi-
cating with non-Japanese who value candor.

The processes returnees undergo in readjusting to
Japanese society were then considered. Citing research
from Pollock, Laskey noted that returnees tend to go
through two phases of readjustment: (1) one in which
major difficulties and identity problems are experi-
enced, and (2) another in which conditions are smoother,
though feelings of ennui persist.

Finally, ways to handle returnees in the classroom
were considered. Noting that returnees can be a valu-
able asset in languge classes, Laskey encouraged teach-
ers to draw on their resources without glorifying them.

Reported by Tim Newfields

TOKUSHIMA

Expanding  Textbooks:
Activities Beyond the Page
Marc Benger

In July Marc Benger showed us how to adapt textbooks
to students with varied degrees of language profi-
ciency. Using a page from a textbook as a springboard
for his discussion, he had participants formulate ques-
tions about a map from the text, then practise their
questions in pairs. Participants were asked to generate
as many questions as possible within a limited time
period. By introducing a slightly competitive element
to the exercise, it became more interesting.

After this, Bengerdemonstrated how textbook mate-
rials could be used effectively for beginners as well as
advanced students by changing the nature of the tasks
in an activity. With Benger’s guidance, we came up
with many ideas how to employ pictures and text
materials in multi-level classes.

Benger concluded by stressing the value of audio
tapes in facilitating listening comprehension.

Reported by Sanako Abe

The cover of the July special issue of The
Language Teacher on Suggestopedia was
done by Isshu Fujiwara. The Editor wishes
to apologize to him for not reporting this
information correctly in the July issue.

Reports

UNDERCOVER, Cont'd from p. 69

more structured language learning is Picture Stories for
Basic Communication (Heyer, 1989). It provides a good
series of illustrations which tell a funny story. They are
each accompanied by a series of worksheets, including a
cloze test, a Q and A section, and a section for retelling the
story using key vocabulary words as hints.

Also excellent is Action English Pictures (Fraumen-
Prickel, 1985), which provides lots of practical situations
with 16 detailed, easy to understand illustrations for each
A4 format situation. The situations are not necessarily
funny, but very useful. These are a few suggestions for
books which have much more useful and practical appli-
cations for teaching language with comics.

Reviewed by Elizabeth Bigler
JALT Kyoto Chapter

References
Fraumen-Prickel, M. (1985). Action English
Allemany Press.
Graham, C, & Aragones, S (1991). Rhythm and role play. Studio City,
CA: JAG Publications-Harcourt Brace Japan.
Heyer, S. (1989). Picture stories for beginning communication.
Englewood Chffs, NJ: Prentice Hall.

pictures. Heywood, CA:

Recently  Received
The following items are available for review by JALT
members. An asterisk indicates first notice. An excla-
mation mark indicates third and final notice. All final-
notice items will be discarded after October 31. Con-
tact: Publishers’ Review Copies Liaison (address p. 2).

For Students

*A practical handbook for international bank tellers (1993). Kita
Kyushu: OWLS Co: Ltd.

*Kitao, K., & Kitao, K. (1993). American pictures. Improving reading
speed and reading skills Tokyo: Asahi Press.

*Kito, K., & Kitao, K. (1992). Basc English paragraphs
reading and writing skills.  Tokyo:  Eichosha.

*Kitoo, K., & Kitao, K. (1991). Communicaing across the Pacific.
Tokyo: Eichosha.

*Kitao, K., & Kitao, K. (1991). Communicating with Americans.
Funchons in  English. Tokyo: Eichosha

*Kitao, K. & Kitao, K. (1993). Developing reading and listening

Improving

sills  Usng English paragraphs  (beg).  Tokyo:  Eichosha.
*Kitoo, K., & Kitao, K. (1992). Events and trends in American
history.  Tokyo:  Sanshusha.

*Kito, K., & Kitao, K. (1993). Improving reading and listening skills
Using English paragraphs (interm). Tokyo: Eichosha.

*Kito, K., & Kitao, K. (1993). Increasing reading and listening skills
Using English paragraphs (adv). Tokyo: Eichosha

Butovsky, L., & Creatore, C. (1993). Laugh your way to better
spoken English: 100 ESL jokes and relaed activities (text, tapes).
Scarborough, Ont.. Prentice Hall Canada.

Berry,  (1993). Collins COBUILD English guides 3: Articles. London:
HarperCollins Publishers Ltd.

1Goodde, M. (1993). Collins COBUILD phrasa verbs workbook
(companion to Collins COBUILD dictionary of phrasa verbs).
London: HarperCollins Publishers Ltd.

!Warshawsky, D. et a. (1992). Spectrum: A communicative course in
English: New edition (texts IA, 1B; workbook 1, teacher’s book 1;
6 tape audio program). Englewood Cliffs, N. I: Prentice Hall
Regents.

For Teachers
White, J. (1993). Half hour helper: Puzzles and activities for ESL students

(teacher’s resource). Scarborough, Ont.: Prentice Hall Canada.

October 1993
73



CROSS

CLURKENTS
AN INTERNATIONAL JOURNAL OF

LANGUAGE TEACHING ANO
INTERCULTURAL ~ COMMUNICATION

*Back orders availeble through Cross Currents
a LIOoJ

LANGUAGE INSTITUTE OF JAPAN
‘ 4-14-1 Shiroyama, Odawara, Kanagawa 250
Tel. 0465-23-1677  Fax. 0465-23-1688

Programs at LIOJ include:

B USINESS COMMUNITY LANGUAGE
COMMUNICATION PROGRAM PROGRAM
A 3-week intensive study program for Regular language courses for
business people students of all ages in Odawara
THAILAND/JAPAN TEAM NTERNATIONAL
TEACHING EXCHANGE WORKSHOP FOR
A language and cultural exchange TEACHERS OF ENGLISH
for secondary teachers A 1 -week conference for language
teachers

For further information concerning Cross Currents or LIOJs programs, pleese stop by our booth a
the JALT Nationd Conference or contact us a the address shown above




JALT 93 N-SIG Hospitality Room

N-SIG Center of Operations at JALT 93 is the Hospitality
Room in the basement close to other key display areas, the Job
Information Center, and the Registration Room. As well as
having the N-SIG Symposium Proceedings, Focus on N-SIG’s,
available there, starting from Friday October 9th under the
direction of Materials Writers N-SIG, who plan to announce
details of their business meeting/social, representatives from
every group will be at hand to network, accept membership
inquiries and explain their groups’ activities in detail. Every
current and prospective N-SIG member should make at least
one trip hereduring the conference to check their membership
is up-to-date or membership procedure, as accurate records
can only be maintained with everyone’s cooperation. Also
ensure you receive your group’s newsletter and know how to
submit N-SIG presentation reports and articles.

JALT-93 N-SIG Business and Related Meetings
Details of these plus colloquia, roundtables, workshops and
presentations were in last month’s column, but some informa-
tion has yet to be announced. Forming N-SIG Learner Devel-
opment meets in Room 604 on Monday October 11 th, 12-1 pm.
Information about CALL'’s Business Meeting should be avail-
able at the Computer and Curricula workshop (901 /Oct. 10th 1-
4 pm) For details of Academic and Content-based English
Education (formerly EAP), ask representatives presenting in
707 the same day from 3-5 p.m. For Teacher Education and any
other group, find out about their meetings in the Hospitality
Room or Conference Daily. N-SIGs as national groups face the
greatest difficulty of any sector of JALT’s operations: a bargain
basement budget to maintain a nation-wide networking effort.
JALT's Executive estimated N-SIGs would cost JALT jsut 0.19%
of its total expenditure last year. Only sheer endeavor by those
volunteering to operate the groups as officers has enabled
survival to date. Each group’s business meeting then is critical
to continued survival. All members, especially those who have
yet to volunteer their services, should attend or a least visit the
Hospitality Room to find out what they can do to return the
energies currently being expended by a few dedicated volunteers.
Other related meetings include an N-SIGs' Representatives
Meeting (703/0ct. 9th, Il a.m.-12) to decide a new N-SIG
Liaison; National Executive Committee (Large Hall, Oct. 10th, 9-
11 a.m.) where most major decisions affecting N-SIGs are
taken; Starting a New N-SIG/Chapter (805, same day, I-2 p.m.);
JALT’s Annual General Business Meeting (LH, same day, 6 p.m.-
) where everyone attending decides whether N-SIGs receive a
single vote at ExCom (which controls JALT’s budget) or
remains voteless; plus a variety of National Officer Sessions for
Chapter and N-SIG representatives. All JALT meetings are
open and everyone interested is encouraged to attend, espe-
cially JALT's AGBM which may allow an N-SIG ExCom vote
for the first time if two thirds of those present vote in favor.

N-SIG Symposium Proceedings 1993 Focus on N-SIGs
This book-length collection of special studies generated by
N-SIG members presenting at the N-SIG Symposium repre-
sents the cooperative effort of all 11 formed and forming
groups. It extends to the wide variety of subjects connected
with N-SIG research interests. Available at JALT 93 to all
conference-goers, the proceedings are important reference read-
ing for everyone teaching languages in Japan. Areas covered
include Second Language Acquisition, Teacher and Learner
Development, Captioned and Authentic Video in EFL, Japa-
nese as Second Language, Pronunciation, Bilingualism, CALL,
Global Issues, and Team Teaching. With entries ranging from
a few pages to journal length articles, and equal emphasis on
both practice and theory, there is something of value for every
reader. For those unsure even of what the N-SIGs are or do
exactly, an extended introduction gives full details in a series of
profiles of each group, information about equivalent groups in

O Nationa SiGnificance

other foreign and Japan-based organizations, plus N-SIG News-
letter Indices as an appendix. As well as articles there are many
reports on main events at teh Kobe conference, including the N-
SIG Roundtable and Final Panel, and an interview with Rod
Ellis, the plenary speaker. College and University Educators
offer occasional articles and Materials Writers produced the
whole publication. Without the commercial member support
afforded other JALT productions, thisvolumewas produced in
the hope of regular members’ support.

N-SIG Newsletters

A wet Japanese summer did not hinder the bumper crop of
N-SIG newsletters. Issue 11 of the Global Issues in Language
Education Newsletter has a packed 24 pages of information,
featuring related 1992 conference reports with contact infor-
mation, a full length article on Peace Education from Ger-
many, Alan Maley on Global Issues in ELT, and such regular
sections as related language teaching journal article summa-
ries, the profile of a Japan-based Global Issues teacher, book
reviews, and research updates. Of particular interest is the
news about the Vietnamese EFL Educators invited to talk at
Omiya and around Japan.

The second issue of the Team Teaching Bulletin is also a full 24
pages. The feature articles include an AJET National Council
representative’s positive impressions of the prospect of creat-
ing closer ties with JALT in light of the excellent work JALT’s
Team Teaching N-SIG is doing. An authority from the Japan
Dyslexia Association argues for greater attention being paid to
this condition, following research indicating its incidence in
much greater than normally admitted. A high school teacher
discusses theimplicationsof the Monbusho’s Oral Communica-
tion component of the new syllabus it has issued. Other entries
include reports on an exchange with Thai teachers of English
plus a wide range of regular columns.

Video Rising, in its fifth year of publication, carries an edito-
rial that echoes the appeal made both last year and in Kobe for
more volunteers from its nearly 200 members to ensure not
only the smooth running of N-SIGs, but also their flourishing
progress. A comprehensive TESOL 93 video report by a writer
from Taiwan is ample substitute for anyone absent, and the
regular items like Swap Shop for instant classroom ideas,
Reviews for the latest in teaching materials, and JSL Video
News are supplemented by a new Over to You page.

Bilingual Japan, the most often produced N-SIG newsletter,
brought out 2 issues totaling 35 pages over summer. The first
of these includes an editorial in favor of making Japanese and
English coequally the official languages of JALT plus a full
complement of usual columns. The later issue carries an
editorial that mulls international expansion of Bilingualism
N-SIG plus Part 1 of a series of articles on teaching children to
read in a second language.

CALLing Japan carries full information on the National
Computer Conference held in Nagoya in September, its first
all-Japanese news supplement, a newspaper cutting on mak-
ing English fun to learn with computers, a CALL Austria
networking article, a comprehensive DOS Corner, plus a piece
on Homemade CALL. The message from JALT CALL N-SIG
Chair Kazunori Nozawa also mentions the link up with
COMSIG, AJET’s computer group.

The JSL Newsletter includes a number of reports on the N-SIG
Symposium both in Japanese and English, reflecting the fact that
over 10% of its 200 members are non-Japanese. There is also an
extended report of a summer conference held in Shizuoka, plus
news from former JSL N-SIG Chair lzumi Saita, now at the
Japanese Center of the Australian National University in Canberra.

Finally, JALT Materials Writers N-SIG’s second newsletter
takes an in-depth look at the age-old problems of copyright and
censorship, particularly in relation to the controversial issue of
how Japan heavily controls the content of its history textbooks.

One other N-SIG newsletter, issued monthly for the last
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year, should also be mentioned here the for sake of complete-
ness. SIGnl, the N-SIGs’ parallel newsletter to JENL, JALT’s
Executive publication, keeps Chairs, who lack any guarantee
of ever meeting, as up-to-date as possible on the develop-
ments concerning the N-SIGs’ situation within JALT. While
this is extra work for the N-SIG Liaison, who also edits this
column, programs N-SIG Symposia, edits N-SIG Symposium
Proceedings, attends and reports to all major administrative
meetings, supplicates N-SIG finances, and oversees N-SIG
operations at JALT international conferences, it currently
serves the indispensable role of facilitating communication in
absentia.

Tokyo JALT Teacher & Learner
November  21st

After combining forces with such JALT chapter as Kobe,
Hokkaido, Matsuyama, and Nagoya this year, a new level of
cooperation has been reached with the N-SIGs who have
actively participated in several memorable programs. Prob-
ably the last major joint event in 1993 will be in late November
when Tokyo JALT has kindly arranged to include a special
focus on the N-SIGs. Special thanks are due Richard Smith, co-
chair of the forming N-SIG on Learner Development and
Tokyo JALT Program Chair, for combining responsibilities to
great effect for the benefit of both JALT’s N-SIGs and JALT’s
biggest single chapter to plan what promises to be thecrowning
session on this year’s N-SIG Calendar.

Main speakers at the event include Virginia Locastro, Don
Maybin, Anni Hawkinson, and Karen Love Brock, each a
recognized expert in their respective fields of language aware-
ness, communication strategies, teacher education, and learner
training. Speakers for CALL (Kevin Ryan), Bilingualism
(Masayo Yamamoto), JSL (Harumi Murakami), and Team
Teaching (Richard Smith) N-SIGs, and Learner Develop-
ment (Naoko Aoki) forming N-SIG have already confirmed
their participation.

The Sunday 10 a.m.-4:30 p.m. gala event compresses a full
conference’s worth of displays and presentations into a single-
day time frame for only Y1,000 admission to JALT members.
The conference site is Showa Women’s University near
Sangenjaya station, 5 minutes from Shibuya. Detailed informa-
tion will appear in next month’s column. Inquiries can be made
to: Richard Smith, Tokyo University of Foreign Languages,
Nishigahara 4-51-21 Kita-ku 114, Tel/Fax: 03-3916-9091.
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JALT s N-SIG CoprninAToRs

Bilingualism: Steve McCarty, 3717-33 Nii, Kokubunji. Kagawa
769-01; tel 0877-49-5500; fax -5252

CALL: Kazunori Nozawa, Toyohashi University of Technology, 1-
1 Hibarigaoka, Tempaku, Toyohashi 141; tel 0532-48-0111; fax
-8565. E-Mail IDs: HD CO1602 (NIFTYsene): HTG25470 (PC-
VAN)

College/Univ. Ed.: Gillian Kay, Toyama lkayakka University, 2630
Sugitani, Toyama 930-01; tel 0764-34-2281; fax -4656

Global Issues in Lang. Ed.: KipCates, Tottori ~ University, Koyama,
Tottori  680; tel 0857-28-0321; fax -3845

JSL: Hiroko Takahashi, 2-5-20 Kunimi, Aoba-ku, Sendai 961; tel/
fax (h) 022-274-3134

Materials Writers: James Swan, Aoyama E-122, Nara 630; t (h)
0742-26-3498; fax 410650

Team Teaching: Anthony Cominos, 1112 Suwak, Asagirioka.
Higashino 1-5 Akashi. Hyogo 673; telfax (h) 078-914-0052

Video: Donna Tatsuk, 2-19-1 8 Danjo-cho, Nishinomiya, Hyogo
673; ttl 0798-51-8242; fax -1968

Teacher Ed.: Jan Visscher, 3-17-14 Sumiyoshi, Higahsimachi,
Higashi-nada, Kobe 658; tel (h) 078-822-6786

English for Academic Purposes: Suzanne Ledeboer, 9-6-203
Paksde ~ YNY. Nakajima-cho, Naka-ku. Hiroshima 730; tel ()
082-541-2814; fax  249-2321

Editor’s note: At the time of printing, information on theforming
Learner Development N-SIG was unavailable. More information will
be in the next issue.
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Please send me an inspection copy of Survival English

Name: __

School:

Address (School [/Home ()

OoO0-00

Tel:

Heinemann ELT
Shin Nichibo Bldg., 7F

1-2-1  Sarugakucho,

Chiyoda-Ku, Tokyo 101

Tel: 0332940791 Fax: 03-3294-0792

elnemann

ENGLISH LANGUAGE TEACHING

In touch with Japan




Please send all announcements for this
column to Tim Newfields (see p. 2). The
announcement should follow the style and
format of other announcements in this col-
umn. It must be received by the 25th of the
month two months before the month of
publication.

If there is no announcement
for your chapter, please call
the contact person listed be-
low for information.

AKITA

Topic:  To Be Announced

Spkrs:  Mr. Hiruta, Principal Honjo Se-
nior High School
Dave Ragan, instructor MSU-A

Date:  Sunday, October 17

Time: 130330 p.m.

Place: Sun Life Building, Akita

Fee: Members free; non-members

¥800

info: Tomoko Nishiyama, 0188-86-
5525 (w); 0188-86-5100 (ESL
Dept. office); 0188-86-4533 (h)

CHIBA
Paul Gruba, Tel: 043-273-1233; Fax:
(043) 272-1 777

FUKUI
Takako Watanabe, 0776-34-8337
Charles Jannuzi, 0776-22-8111

FUKUOKA
L. Dennis Woolbright, 093-561-2631 Ex.
235

FUKUSHIMA (Petitioning chapter)
Gary Spry, 0249-23-6950

GUNMA
Hisatake Jimbo, 0274-62-0376

HAMAMATSU

Topic: Rules of the Game: Sports, Lan-
guage and Culture

Spkr: Brendan Lyons

Date: Sunday, October 17

Time:  1:00-4:00 p.m.

Place: CREATE HAMAMATSU (next
to Enshu Byoin Mae Station)

Fee: Members free; non-members
¥1000

Info: Brendan Lyons, 053-454-4649
Mami Yamamoto, 0538-85-
3806

This presentation makes use of a pas-
sionately followed but little known na-
tional sport outside its (English-speak-
ing) country of origin with the following
ESL objectives: 1) to demonstrate tech-
niques for focusing the attention of large
classes; 2) to show different ways of
introducing “information for a specific
purpose” in the target language: 3) to
impart cultural information, directly and
indirectly; and 4) to have an enjoyable

Meetings

and exciting lesson: the “pay-off" comes
in the form of video highlights from the
1992 National Final in which newly ac-
quired knowledge can be applied imme-
diately to an understanding and enjoy-
ment of the game.

The methods and techniques of this
presentation can be used in small as
well as large classes and can be modi-
fied to suit different age groups at all
levels from high beginner to advanced.
Other sports can be used in place of the
one | intend to introduce. What IS that
sport? That would be giving the game
away...

Brendan Lyons has been teaching
English at Hamamatsu Umi no Hoshi
High School since 1980. He is President
of JALT Hamamatsu and current Chair
of the NEC.

HIMEJI
Yasutoshi Kaneda, 0792-89-0855

HIROSHIMA
Ruth Maschmeier, 082-878-8111 (w),
082-872-1 779 (h)

HOKKAIDO

Topic:  Promoting Motivation in the
Classroom

Spkr:  Kathleen  Graves

Date:  Sunday, October 3

Time: 130400 p.m.

Place: Kokusai Korvu Plaza 5F.
Sapporo MN Bldg
North 1 West 3, Sapporo

Fee: Membersandstudentsfree; oth-
ers ¥1000

Info: Ken Hartmann. 01 1[-584-7588

“Mystudentsaren’tmotivated. What can
| do?" is a question most teachers have
asked at some point in their careers. In
this presentation, we will examine four
key factors in promoting motivation in
the classroom: challenge, initiative, in-
vestment, and purpose, and explore
ways to apply them in our teaching.

Kathleen Graves is a faculty member
of the School for International Training
(SIT). She is a co-author of East West, a
coursebook written for adults and young
adults.

IBARAKI
Martin E. Pauly, 0298-58-9523

Michiko Komatsuzaki, 0292-54-7203

KAGAWA

Harumi  Yamashita,
KAGOSHIMA

A. Barbara O'Donohue.

0878-67-4362
0992-53-5491

KANAZAWA
Neil Hargreaves, 0762-80-3448

Mikiko ~ Oshigami, 0764-29-5890

KOBE

Date: Wednesday, October 6: See
Osaka announcement.

Info: Nihei Nagaki, 078-593-7998

KYOTO

Date: Wednesday, October
Osaka announcement

Info: Kyoko Nozaki, 075-71 1-3972

6: See

Michael Wolf, 0775-65-8847

October  Meeting

Topic: Confidence Building Fun-filled
Activities

Spkr: Helene Jarmol Uchida

Date:  Sunday, October 24

Time: 130400 p.m.

Place: British Council Kyoto, 75 Nishi-
machi, Kita Shirakawa, Sakyo-
ku

Fee: Members free; non-members
¥500

Info: Kyoko Nozaki, 075-71 1-3972
Michael Wolf, 0775-65-8847

Fun-filled activities  that initiate and mo-
tivate students to take the great leap and
interact with their peers in English are
the theme of the presentation. The
teacher simply organizes and coordi-
nates the games, as the students take
the lead and play them. Exciting, pro-
vocative and sometimes humorous ac-
tivities will add spice to your present
curriculum and also help you and your
students enjoy your time together more.
English confidence galore!

Helene Jarmol Uchida is Director of
Little America English School and Advi-
sor of Little America Book Store.

MATSUYAMA

Topic: Dots and Lines: The Effect of
Cultural Difference in the Class-
room

Spkrs: Curtis Kelly with  Makiko Terachi
and Ayumi Kisanuki

Date: Sunday, October 17

Time: 2.00-4:30 p.m.

Place: Shinonome High School, Me-
morial Hall 4F

Fee: Members free; non-members
¥1,000
Info: Ron  Murphy 0899-22-7166

Psychologists have long known that in
order to make sense of the world, we
force it into conceptual frames. These
frames, however, and resulting patterns
of behavior, differ across cultures and
conflict when we interact.

Curtis Kelly will discuss some of the
basic differences between Japanese and
Americans-differing perceptual orga-
nization of space and time, differing com-
municative styles, and differing concepts
of self-by using lines and dots as mod-
els of the respective cultures. To illus-
trate these differences, he will refer to
his own research in intercultural com-
munication, and that of Dean C.
Barnlund, EdwardT. Hall, Chie Nakane,
and John Condom.

With the help of the other presenters
he will then explain how these cultural
differences cause misunderstandings in
the classroom.

Curtis Kelly is an Associate Professor
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BIG CHANTS: | Went Walking

BLACK CAT, GREEN DUCK, PINK PIG ... COW
BIG CHANTS, BIG SMILES, GOOD CLASS . .. WOW

BIG BOOK, CASSETTEAND TASK, GREAT DEAL ... NOW Aallanc

Carolyn Graham

Carolyn Graham’s Big Big Chants | Went Walking is now available in a complete set
which includes the big book, activities book, cassette tape and instructor's manual. The
unique cassette recording features Ms. Graham’s famous voice on Side A and the rhythm
of several talented children on Side B. Two of the chants are set to song. Language
is carefully recycled and the activities book offers a variety of tasks at different levels.

Multi-level capabiliies make this course perfect for young learners’ classes today. Return-
ees and beginners can benefit from the same material thanks to different follow-up tasks.
BIG CHANTS gives your students an enjoyable way to practice structure and internal-
ize vocabulary.

Now Available !

e BIG CHANTS PACKAGE: IsBN 15-599813-7 ¥7,980
Big Book
Activity Book
Cassette
Teacher's Guide

o Big Book ISBN  15-599817-X ¥4,000
e Activity Book ISBN 15-509814-5  ¥650

HARCOURT Harcourt Brace Japan, Inc.
== BRACE fchibancho Centrar Blde, 22-1 Ichibancho, Chivoda-ku. Tokyo 102

Tel: 03-3234-3912 ELT Hotline: 03-3328-28




of English at Heian Women's College.
He has co-authored a number of books,
including Significant Scribbles, Basics
in Writing, The Snoop Detective School,
and Surechigai 100: Nichibei Kotoba
Masatsu.

Makiko Terachi and Ayumi Kisanuki
are his research students at Heian.

MORIOKA

lzumi  Suzuki, 0196-37-5469

NAGANO
Richard Uehara, 0262-86-4441

NAGASAKI
Topic: Teaching English in Vietham

Spkrs:  Tran van Phuoc & Le thi Huynh
Trang

Date: Saturday, October 2

Time: 2:30-6:00 p.m.

Place: Suisan Gakubu (Fisheries),
Nagasaki University

Fee: Members free; non-members
¥1000

Info: Brian Moss, 0958-20-5713

Satoru Nagai, 0958-44-| 697
We are very fortunate to have two Viet-
namese EFL teachers who are visiting
Japan to speak at the JALT 93 Confer-
ence in Omya. This presentation will
introduce the situation of foreign lan-
guage teaching in Vietnam. After de-
scribing the history and objectives of
language education in the country, the
presenters will explain the current status
of language teachers in Vietnamese
schools.

Mr. Tran is Senior Lecturer and Vide-
Dean of the Department of English at
Hue University of Teacher Education.
Ms. Le is also a Senior Lecturer at the
same college.

NAGOYA
Topic: to be announced
Spkr: H. Douglas Brown

Date:  Wednesday, October 6: A spe-
cial meeting!

Time: 6:00-8:30 p.m.

Place: Mikokoro Center, Naka-ku,
Nagoya

Fee: Members free; non-members
¥1000

Info: Helen Saito, 052-936-6493

Ryoko Katsuda, 0568-73-2288
We have a rare chance to be with one of
the truly famous researchersandcourse
developers in our field. In Japan for the
JALT International Conference, the
speaker will be making a stopover in
Nagoya to meet with us in the quieter,
smaller-scale circumstances at the chap-
ter level.

The speaker is well-known for his
classic Principles of Language Learning
and Teaching as well as for his new
interactive course in English, Vistas. His
combination of the theoretical with the
nitty-gritty of the classroom world and of
real people struggling with a strange

Meetings

language brings rare insights to research
and practice. Please watch the Nagoya
Calendaror the newspapers for his spe-
cific topic; it will without a doubt be an

evening  well-spent.
NARA
Topic: The Vietnamese Context of EFL

Teaching and Research
See Osaka announcement.

NIIGATA

Michiko  Umeyama, 025-267-2904
Toru Seki, 025-260-1 871
OKAYAMA

Hiroko Sasakura, 086-222-7118

OKINAWA

Jane Sutter, 098-855-2481
OMIYA

Michael Sorey, 048-266-8343
OSAKA

Osaka-Kyoto-Nara-Kobe-Global Issues

N-SIG

Topic: The Vietnamese Context of EFL
Teaching and Research
Spkrs: Tranvan Phuocand Lethi  Huvnh

Trang

Date: Wednesday, October 6

Time: 6:00-8:00 p.m.

Place: Umeda Gakuen, 2-30 Chaya-
machi, Osaka-shi (near Hankyu
Imeda Station; guides available
from “Bia Man"/Kinokuniya
Bookstoreentrance to site)

Fee: Member free; non-members
¥1000

Info: Masako Watanabe, 06-672-
5584 (h)

Jack Yohay, 06-775-0594 (w)

The speakers will discuss the context of
language teaching in Vietnam and their
own experiences as post-graduate stu-
dents in TESL at the University of
Canberra, Australia, where they are pres-
ently enrolled under an Australian for-
eign aid scholarship.

Participants will also explore ways of
encouraging cooperation between lan-
guage teachers in different countries,
including the exchange of teaching ma-
terials, authentic materials, and meth-
ods.

Both Mr. Tran and Ms. Le are univer-
sity-level English teachers and teacher
trainers, working through the Vietnam
Ministry of Education’s national teacher
development programs. They are gradu-
ates of the Hanoi Foreign Language
Teacher Training University.

SENDAI
Takashi Seki, 022-278-8271 (h)
Irene S. Shirley, 022-264-6411 (w)

SHIZUOKA

Greg Jewell, 0559-67-4490

SUWA
Mary Aruga, 0266-27-3894

TOKUSHIMA
Kazuyo Nakahira, 0886-22-6566

TOKYO

No Meeting in October: Tokyo JALT

November Conference on “Teacher and

Learner Development (with a special

focus on the N-SIGs)” will be Sunday,

November 21.

Info: Will Flaman, telfax 03-3816-
6834 (h), 03-5684-4817 (w)
Richard Smith, telfax.  03-3916-
9091(h); 03-391 1-61 1 I(w); 03-
3917-61 11 ext. 504 (w)

TOYOHASHI
Topic: A Systematic Approach to
Learning A, An and The

Spkr: Alan Brender

Date: Sunday, October 17

Time: 1:30-430 p.m.

Place: Aichi U,, Kinen Kaikan 2F

Fee: Members free; non-members
¥1000

Info: Kazunori Nozawa, 0532-25-
6578

A, An, and The are the most frequently
used words in English, yet many Japa-
nese are unable to use these words
correctly. To help Japanese students
systematically acquire an understand-
ing of English articles, the speaker has
developed a chart and a workbook, which
are published by McGraw-Hill Japan.
The purpose of the presentation is to
share with the audience the techniques,
thetheory, andtheeffectsof hismethod.

Alan Brender is director of writing at
Temple University Japan.

UTSUNOMIYA

Jim Johnson, 0286-34-6986
Michiko  Kunitomo, 0286-61-8759
WEST TOKYO

Yumiko Kiguchi,
0427-92-2891 (w)

0427-23-8795 (h);

YAMAGATA

Topic: Foreign Language Acquisition
& Instruction in Terms of Com-
municative English & Cross-Cul-
tural  Approach

Spkr:  Theodor D. Lang

Date:  Sundav, October 31

Time:  1:30-400 p.m.

Place: Yamagata Seibu Public Hall
(Tel: 0236-45-1 223, Yamagata-
shi, Kagota [-2-23)

Fee: Members free; non-members

¥500
Info: Fumio Sugawara, 0238-85-

2468 (h); 0238-84-1660 (w)
Theodor  D. Lang is an instructor of En-
glish at Yamagata James English School
and speaks on the above subject from
his own experience.

MEETINGS, cont' on p. 83
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CINEMA ENGLISH EXERCISE

CINEX School Curriculum

T CIIEIITO SILVERSCREEN|
COMMUNICATIVE VIDEO  TECHNIQUES

(INEX B

CINEX Features:

B 100% accurate English subtities

B Open caption dialogues-need no extra equipment

B Conversations for study at any pace-simply freezeframe
B On-screen time display for e&y access

Text Components:

For Teachers- *Convenient Time Code
B A co.mprehe.nsive Teacherg Manual* * Easy to follow

B English-subtitled CINEX videotape English  Subitle
B Unsubtitled original tape

For Students-

B English-subtiled CINEX videotape
B Attractive Worksheet Book

B CINEX Mini-dictionary Guide

*Teachers Manual (In three sections)

(® Communicative Video Techniques
(A-Z Menu of 100 Techniques & Terms)

(@ Sep by dep Teaching Guide

(3 Worksheets with Answers

Kramer vs. Kramer Q AR WoUTES e

Firs; Release Titles for 1992

ramer vs. Kramer P SR o e The Karate Kid MR v
A o

For further information, contact: Sony Pictures Entertainment (Cinex Division), Hamamatsucho TS Bldg., 3F 2-8-14 Hamamatsucho, Minato-ku, Tokyo 105 Tel: (03) 5400-1657

Sony Pictures Entertainment (Japan) inc.




Tokyo, 194, Japan, Tel: 0427-28-3271 (w).
Korea TESOL 1993 Fall Conference
Date: October 16-17, 1993
Place:  Wongwang U., I, Korea
Theme: Narrowing the Gap Between
Theory & Practice
Contact: Carl Dusthimer
Dept. of English Language &
Literature, Hannan ~ U.
133 0-jung Dong
Dae duk-ku, Taejon
Korea 300-701
Tel: + 82-42-629-7336
Fax: +82-42-625-5874

SPEAQ ‘93
Date: October 20-23, 1993
Place: Sheraton Laval, Laval, Que-
bec, Canada
Theme: The Communication
Contact: SPEAQ
7400 boul. Saint-Laurent, bur.
530
Montreal, Quebec H2R 2Y1.
Canada
Tel. +1-514-271-3700
Fax. +1-514-948-| 231

Challenge

The 18th Annual Boston U. Conference

on Language Development

Date: January 7-8, 1994

Place: Boston, MA, U.S.A.

Theme: First & Second Language Ac-
quisition

Contact: Boston U. Conference on Lan-
guage Development
138 Mountfort Street
Boston, MA 02215, U.S.A.
Tel: +1 -617-353-3058
Fax: +1-617-353-6218

THAI TESOL 14th Annual Convention

Date: January 13-15. 1994

Place: Bangkok, Thailand

Theme: Learner-Centered

Deadline for Proposals:
November 1, 1993

Contact: Prapa Vittayarungruangsri

Methodology

Tellfax: 0423-56-2757 (h).

Conference Calendar

To place information in this column, contact Masaki Oda, Dept. of Foreign Languages, Tamagawa University, 6-1-1 Tamagawa Gakuen,
two months in advance of desired date of publication.

Dept. of Foreign Languages
Faculty of Science

Mahidol U., Rama 6 Road
Bangkok 10400, Thailand
Tel: +662-246-1377

Fax: +662-247-7050

American Association for Applied Lin-
guistics 1994 Annual Meeting
Date: March 5-8, 1994
Place: Baltimore, MD, U.S.A.
Contact: AAAL 1994 Program Committee
P.0. Box 24083
Oklahoma City, OK 73124
U.SA.

Teachers of English to Speakers of
Other Languages (TESOL)
The 28th Annual Convention & Expo-
sition
Date: March 8-14. 1994
Place: Baltimore, MD, U.S.A.
Contact: TESOL Central Office
1600 Cameron Street, Suite
300
Alexandria, VA 22314-2751,
U.S.A.
Tel: +1-703-836-0774; Fax. +1-
703-836-7864

Second International Conference on
English for Professional Communi-
cation
Date:

Place:

March 28-30, 1994
City Polytechnic of Hong Kong
83 Tat Chee Avenue

Kowloon, Hong Kong
Fax: +852-788-8894
E-mail: ENCORINA @

CPHKVX.BITNET

International Association for World

Englishes (IAWE) 1994 Annual Meeting

Date: March 31 -April 2, 1994

Place: U. of lllinois, Urbana, lllinois,
U.S.A.

Machida

Contact: Prof. Eyamba Bokamba
Dept. of Linguistics
4088 Foreign Languages Bldg.
707 South Mathews Ave.
Urbana, Il 61801, U.S.A.
Fax. +1-217-244-3050

28th International IATEFL Conference
Date: April 6-9, 1994
Place: Brighton, England
Proposals due: October 22, 1993
Contact: International Association of
Teachers of English as a For-
eign  Language
3 Kingsdown Chambers
Whitstable, Kent, CT5 2DJ,
England
Fax: +44-0227-274415

1994 CATESOL State Conference
Date: April 14-17, 1994

Place: San Diego Concourse &
Doubletree Hotel & Radisson
Hotel Harbor View

CATESOL '94

Grossmont College

8800 Grossmont College Drive
El Cajon, CA 92020, USA

Contact:

MEETINGS, cont'd from p. 81
YAMAGUCHI
Yayoi Akagi,
Eri  Takeyama,

0836-65-4256
0836-31-4373

YOKOHAMA

October: No meeting due to the National

Convention being held relatively nearby

and on the same weekend as our usual

meeting date.

Info: Ron Thornton, 0467-31-2797 (h)
Shizuko Marutani, 045-824-
9459

BANNER OVERSEAS FINANCIAL SERVICES

COMPLETE FINANCIAL PLANNING
*How, why, and what clearly explained
*Minimum Investment - $1000 US

*Firg time investors welcome. . .
Tim Cornwall Matsubara 6-30-20 Setagaya-ku, Tokyo td/fax (03) 33250419
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——Job Information

AN
The Language Teacher/
Job Information Center?) 51

Brbid, AAEOES, BB RORKIEN, &
W BHREBNCE A U £ 4. JIC/Positions 27 A DR A
A, AL LT, MR E. AKL 5. HEEICE
BHEMIREBRLIVTA, BRZE AFURA TXUAA
EWVDH N, AT 4 TEDETF V) KB E BN
BEv, ) INLOEMEN, EHIKERKERTHIRE, ®
xR BVWEHOSLHAE. FilolKo [Fofhosgk
] oMz, FOBHEEBICBEELZ 3w, BHREE,
COFEHCEShROWKRNREYEELLY, BEXELYD
BWLZzhTHhEMEERLET,

KRANEEBRY CHFEOHIL, TROMBKCLEHEL D
WAD L, BBRHELHO2PAMOI9 E TILN D7 A4k
EFI T 707 ATBED {8\, KiE Harold Melville
075-741-1492 (1. X, f. ) 0749-24-9540 (k. K.
) HAGE  HXRKEF 054-272-8882

Center/Positions —

TLT/Job Information Center
Policy on Discrimination

We oppose discriminatory language, policies, and employment
practices in accordance with Japanese law, International law, a.
human good sense.

Announcements in the JIC / Positions column should not contain
exclusions or requirements concerning gender, age, race, religion,
or country of origin (“native speaker competency.” rather than
“British” or “American”), unless there are legal requirements or
other compelling reasons  for such discrimination, in which case
those reasons should be clearly explained in the job announcement.
The  editors reserve the right to edit ads for claity, and to return ads
for rewriting if they do not comply with this policy.

We encourage employers in all areas of language education to
use this free service in order to reach the widest group of qualified,
caring professionals. Non-public personnel searches and/or dis-
criminatory limitations reduce the number of qualified applicants,
and are thus counterproductive to locating the best qualified person
for a position.

Please use the form below, and fax it to Harold Melville at 075-
741-1492 (Sat., Sun., Mon., Tues.) or 0749-24-9540 (Wed., Thurs.,
Fri), so that it is received before  the 19th of the month, two months
before  publication.

7

JIC / Positions Announcement Form A

City & Prefecture ($h%H) -

Deadline (JBSEN¥EHYID) -

Name of Institution (HBI%) :

Tide of Position (B%) :

Full-time / Part-time (circle one) (BAL/FEH D)

"Qualifications (RSB

(BBAE)

Duties

Salary, Benefits, and Other Terms of' Contract (&3 - #H 2Rl % EOBHEMN) .

Application Materials Requested ({21} &%) :

Contact Name, Address, & Tel/Fax

(U LDy, B Fax Hi7, {I4EL) -

Other Requirements (£ DD 5&A:) -
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Job Information

Center/Positions

Please send all announcements for this column to Harold Melville, 7-5 Konkl-cho, Hlkone, Shiga 522; fax 0749-24-9540. Announcements
must be received by the 19th of the month, two months before publication. The form provided in the January, 1993. TLT must be used.

(CHIBA-KEN) Wayo Women’s Junior College, Ichikawa-shi,
Chiba-ken announces a position for a French Teacher begin-
ning April 1, 1994. Qualifications: Native Speaker, BA plus
teaching certificate and L2 experience or MA in related field
plus appropriate L2 teaching experience. Duties: Teach two or
three classes per week of oral/aural French for beginners
(non-majors). Salary and Benefits: Very competitive salary,
flexible schedule, pleasant working environment, resource
library for L2, serious students, convenient to Tokyo. Applica-
tion Materials: Curriculum Vitae (in English, please). Deadline:
November 1, 1993. Contact: Prof. K. Ogawa, Department of
English, Wayo Women's Jr. College, Konodai 2-3-I. Ichikawa-
shi, Chiba-ken 272. (No phone calls, please).

(FUKUOKA-KEN) Fukuoka Jo Gakuin, Faculty of English
Cultures invites applications for a full-time position (professor
or associate professor, depending on qualifications) in Ameri-
can Literature and English Conversation beginning April 1,
1994. Qualifications: Native speaker of English, Ph.D. or M.A.
in Literature (preferably American), TESL certificate or com-
parable experience, scholarly publications or research. Du-
ties: Six 90-minute  classes per week in American Literature
and English Conversation, research in academic field (pre-
sumably Am. Lit.), and administrative duties. Salary and
Benefits: Salary based on Japanese wage scale. Three-year
contract, renewable. Application Materials: Resume,, list of
publications, andcopiesof publications. Contact: Prof. Takeko
Itadura, Chair, Dept. of English Cultures, Fukuoka Jo Gakuin
College, 2409-1 Ogori, Ogori-shi. Fukuoka-ken 83801. Tel:
0942-73-1 990. Fax: 0942-73-1 996. Applicants are requested
to respond by mail or fax.

(HIROSHIMA) The Faculty of Integrated Arts and Sciences of
Hiroshima University announces an opening for a full-time
Assistant or Associate Professor. Qualifications: M.A. re-
quired, Ph.D. preferred. Under 40 years of age (National
University requirement). Duties: To teach classes in English,
English Conversation. Modern Drama, Film Studies, and/or
Popular Culture. Salary and Benefits: commensurate with
age, past experience, etc. Application Materials: Letter of
application, current CV, copies of transcripts and current
publications. Deadline: October 24. 1993. Contact Masashi
Yamamoto, Faculty of Integrated Artsand Sciences, Hiroshima
University, Kagamiyama 1-4-1, Higashi Hiroshima City. Tel:
0824-24-6353. Fax: 0824-24-0752.

(HYOGO-KEN) The Northwood English Communication
Academy is seeking two full-time native English teachers
(couple preferred). Qualifications: M.A. in TOEFL (or re-
lated field), possess the appropriate visa. Applicants should
be dedicated, lively, and enjoy working with children. Du-
ties: Teaching oral communication, reading, and writing
skills to children and students (K-12) as well as adults. Six
hour working day, including 4-5 teaching hours, totaling 20
hours per week, plus active involvement in a few annual
events. Salary and Benefits: ¥300,000 to ¥330,000 per
month (depending on degree and experience), partial pay-
ment of health insurance, a furnished house, and use of car
(driver’s license required). Application Materials: Resume
(with current photo), copy of degree, and 2-3 letters of

reference. Deadline: November 12, 1993. Contact: Tony
Kitabayashi, Northwood English Communication Academy,
415 Kitatatsuno, Tatsuno-shi, Hyogo 679-41. Tel: 0791-62-
1418 (10a.m.-3p.m.). Fax: 0791-62-9833.

(KANAGAWA-KEN) Keio Shonan Fujisawa Jr./Sr. High School
is accepting applications for a full-time English teaching posi-
tion. Qualifications: Master’s degree in ESL or related field.
Japanese language ability required for foreign applicants;
Japanese teaching certificate required for Japanese appli-
cants. Deadline: October 15, 1993. Application Materials:
resume, transcripts from all post-secondary schools attended,
letters of recommendation, and list of publications and re-
search (if any). Contact: Ms. May Harrison or Kyoko Miyazato,
5466 Endo, Fujisawa, Kanagawa, 252. Tel: 0466-47-5111 ext.
2821. Fax: 0466-47-5077.

(MIYAZAKI-KEN) Miyazaki Medical College seeks a full-time
Foreign Teacher (gaikokujin kyoshi) beginning April 1, 1994.
Qualifications: Candidates must be native speakers of En-
glish, under40 years of age (National University requirement),
and hold an M.A. or Ph.D. in English, Literature, ESL/EFL,
Japanese or Japanese Literature, or Japanese culture. Du-
ties: Six 100 minute English conversation classes per week.
Salary and Benefits: Salary based on Japanese National
University wage scales; travel expenses to be reimbursed
upon arrival in Miyazaki. A one-year contract is renewable up
to five years maximum. Application Materials: detailed CV
(with photograph), list of publications, copies of three principal
publications (with app. 500 word abstracts), copy of degree,
health certificate (issued by national or public hospital, or
health clinic), and letters of recommendation. Deadline: No-
vember 10, 1993. Application materials should be sent by
registered mail. Contact: Dr. Kazuo Kinoshita, President,
Miyazaki Medical College, 5200 Kiwara, Kiyotake-cho,
Miyazaki-gun, Miyazaki-ken, 889-16, Japan. Tel: 0985-85-
1224. Fax: 0985-85-3101.

(NAGOYA) Nagoya Business College seeks a full-time
English instructor. Qualifications: Native English speaker.
University graduate, preferably qualified in TOEFL/TESL.
Duties: Mon.-Fri., 9:00-5:30, mainly English teaching. Some
publicity and administration duties, and rewriting assign-
ments required. Must be able to work closely with a team of
Japanese teachers. Salary and Benefits: Salary negotiable,
but commensurate with experience and qualifications. One-
year contract; renewable for three years. Sponsorship and
housing available. Application Materials: CV with photo-
graph, copy of diploma, and references. Deadline: January
31, 1994. Contact: H. Sonobe, 3-2-3 Temma, Atsuta-ku,
Nagoya 456. Fax: 052-682-7602.

(OSAKA-FU) Ohtani Women's University, Tondabayashi,
Osaka-fu, is looking for a full-time English Instructor for a two-
year contract beginning April 1994. Qualifications: MA in
English Literature/Education/or similar, and have suitable
experience. Duties: Teach eight lessons/week, attend some
meetings, help with ESS club. Salary: Commensurate with
qualifications and experience. Application Materials:  Resume
(signed and dated), recent photo, list of qualifications, com-
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Grammar in American
ELT English

Basic Grammar in Use
Raymond Murphy

Reference and practice of the fundamental
structures of English Grammar at a basic level.

3 practice for
scmbents of English

¢ Ml
Components: Student’'s Book and Answer Key

CAMBRIDGE
AIYERRITY Set s

Creative use of grammar through
communicative activities and tasks.
Communicative Grammar Practice coversthe
main problem areas of English Grammar.

Pracrice

Components: Student's Book and Teacher's manual

Reference and practice covering many of the
RHHH NEE AN PRAC it . . .
FORINLIH DI ST NS problems intermediate students of American
(51BN BTN RLSH] -
English encounter.

R‘\ AN ML RPN

Components: Student’'s Book and Answer Key

If you would like to receive a sample of any of the above titles please return this form to:

David Fisher, Cambridge University Press, c/o United Publishers Services Ltd, Kenkyu-sha Building,
9 Kanda Surugadai, 2-chome, Chiyoda-ku, Tokyo 101 Tel: (03) 3295-5875

Name
School
School Address

Town

Post Code Tel No -

CAMBRIDGE

UNIVERSITY PRESS




Job Information

plete work history, list of publications/presentations, plus
names and addresses of two referees. Deadline: October 31,
1993. Contact: Prof. T. O'Brien, 11-20 Fudogaoka-machi,
Tondabayashi-shi, Osaka-fu 584. Tel: 0721-35-2074.

(SHIZIJOKA-KEN) Katoh Elementary School (Katoh Gakuen)
is looking for a full-time Elementary Immersion Teacher.
Qualifications: Elementary school teaching experience. An
M.A. or equivalent in TESL, and Japanese speaking ability
desirable. Duties: To teach regular elementary school curricu-

tum (math, science, language arts, etc.) in English to Japa-

nese students. Salary and Benefits: ¥4,200,000-Y5,000,000

to start depending on qualifications, plus housing allowance,
insurance, and pension. Two-year renewable contract. Appli-

cation Materials: Resume and cover letter. (Applicants should
requestan application form.) Contact: Mike Bostwick,
Immersion Director, Katoh Gakuen, 1979 Jiyugaoka,

Center/Positions

in Speech Communication. English native speaker compe-
tency and substantial teaching experience. Knowledge of
Japanese language helpful. Duties: Teach classes in ‘Lan-
guage and Communication,” “Intercultural Communication,”
“Oral Communication,” and other courses to supplement
existing faculty program, in addition to ESL classes. Salary
and Benefits: The salary is competitive, and regular employee
benefits will be provided. Application Materials: A cover letter
of application, samples of three publications, a written certifi-
cate of receipt of most recent degree, and three letters of
reference. Deadline: October 151993,  Contact: Prof. Masayuki
Nakanishi, Dept. of English Language and Literature, Tsuda
College, 2-1 -1 Tsuda-machi, Kodaira-shi, Tokyo 187. Tel:
0423-42-5150.

(TOKYO) Prentice Hall Regents of Japan an-
nouncesafull-time (40 hours/week) positionforan

Munazu, Shizuoka 410. Tel: 0559-22-0720.

(TOKYO) Musashi University is looking for a part-
time English instructor. Qualifications: MA inTESOL

ELT Acquisition Editor. Qualifications: Minimum 2
years experience teaching mainstream EFL in
Japan; EFL editing/publishing experience; knowl-
edge of the ELT market, product integrity and what

or equivalent. Duties: Teach 90-minute oral/writing
classes for economics and business administration
undergraduates. Number of classes negotiable. Salary and
Benefits: Salary commensurate with qualifications and expe-
rience. (Ex.: Foreign Resident: minimum of ¥64,000/month for
two 90-minute  classes/week ) Contract: one-year renewable.
Application Materials: Resume  listing educational background
and experience. (These materials will not be returned to the
applicant.) Other Requirements: Some Japanese language
ability preferred; foreign residents must have applicable visa.
Contact: Foreign Language Curriculum Committee, clo Toru
Koizumi. Faculty of Humanities, Musashi University, 1-26-1
Toyotama-kami, Nerima-ku, Tokyo 176. Tel: 03-3991-1191.
Fax: 03-3991-5007.

(TOKYO) Sundai ELS Gaigo Gakuin (Senmon Gakko)
announces a full-time EFL Instructor position. Qualifica-
tions: BA in English (or Education)/2 years experience
preferred; experience living in Japan. Duties: Teach 14
classes of 90 minutes/week, plus one 90 minute office hour.
Salary and Benefits: ¥3,300,000 annually/one-year con-
tract/6 weeks vacation (must be taken at set times)/¥70,000
monthly housing allowance. Application Materials: Cover
letter, resume and recommendations/references. Contact:
James Hale, Academic Director, Sundai ELS Language
Center, 1-5-8 Kanda, Surugadai, Chiyoda-ku, Tokyo 101.
Tel: 03-3233-2311. No faxes; mail only.

(TOKYO) Oxford University Press announces an opening for
a full-time field editor. Qualifications: Minimum one-year EFL
teaching in Japan, M.A. in TESL, applied linguistics, or equiva-
lent preferred, previous editorial and/or sales experience
helpful. Duties: Research language teacher and learner needs
in Japan, develop, coordinate, and edit English language
teaching titles with local authors. Salary and Benefits: nego-
tiable. Application Materials: CV and references. Contact:
Chris Foley, Oxford University Press, 2-4-8 Kawame-cho,
Toshima-ku, Tokyo 171. Fax: 03-5995-3919.

(TOKYO) The Tsuda College Department of English Lan-
guage and Literature is currently seeking one full-lime Lec-
turer (or Assistant Professor, or Associate Professor, depend-
ing on qualifications). Qualifications: Ph.D. (preferred) or M.A.

works well in the classroom; good administrative
and organizational skills; strong desire to be part
of a growing team of professional ELT publishers. Advanced
ELT/related degree, experience teaching children, experi-
ence meeting deadlines a plus. Duties: Acquisition of appro-
priate ELT materials for publication to include, but not limited
to, market research, identification of detailed specifications,
authors, liaison with authors, reviews, manuscript evaluation,
liaison with design unit, and signing of contracts; reporting
within a large international publishing firm; some domestic and
international travel. Salary and Benefits: Salary negotiable;
initial two-year contract (probationary period). Further details
during interview. Application materials: Detailed CV, letter
indicating availability, reasons for applying. Contact: Harry T.
Jennings, Director, Prentice Hall Regents of Japan, Jochi
Kojimachi Bldg. 3/F, Kojimachi 6-1-25, Chiyoda-ku, Tokyo
102. NO TELEPHONE/FAX APPLICATIONS PERMITTED.
Tel: 03-3238-1 050. Fax: 03-3237-1 460.

(KOREA) The Pagoda Foreign Language Institute, located in
Seoul, Korea, is currently hiring full-time ESL instructors.
Qualifications: M.A. TESOL preferred, or M.A. English Educa-
tion (will consider candidates with a B.A. in English). Duties:
Teach English Conversation classes (50 min.) 5-6 hours per
day, 20 days per month (four hours per day guaranteed);
specialty classes will be considered, with the possibility of
institutional support (advertising, materials, etc.). Salary and
Benefits: 13,000 won per contract hour, housing assistance
(“key money”), furniture, and 50% health insurance. Applica-
tion Materials: Resume and copy of face page of passport.
Deadline: On-going year-round hiring. Contact: Steve
Bagaason, Director, Pagoda Foreign Language Institute, 56-
6 Second Street, Jong-Ro, Seoul, Korea 11 0-122. Tel: 822-
2775041,  Fax: 822-278-4533.

Research Grants

JALT offers grants for research in language teaching.
For details, contact the Central Office.
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MEMBERSHIP INFORMATION

JALT is a professional organization dedicated to the improvement oflanguage learning and teaching in Japan, a vehicle for the
exchange of new ideas and techniques and a means of keeping abreast of new developments in a rapidly changing field. JALT,
formed in 1976, has an international membership of over 4,000. There are currently 37 JALT chapters throughout Japan (listed
below). It is the Japan affiliate of International TESOL (Teachers of English to Speakers of Other Languages) and a branch of
IATEFL  (International Association of Teachers of English as a Foreign Language).

Publications--JALT publishes The Language Teacher, a monthly magazine of articles and announcements on professional
concerns, and the semi-annual JALT Journal. Members enjoy substantial discounts on Cross Currents (LIOJ).

Meetings and Conferences-The JALT International Conference on Language Teaching/Learning attracts some
2,000 participants annually. The program consists of over 300 papers, workshops, colloquia and poster sessions, a publishers’
exhibition of some 1,000m“, an employment center, and social events Local chapter meetings are held on a monthly or bi-
monthly basis in each JALT chapter, and National Special Interest Groups, N-SIGs, disseminate information on areas of
special interest. JALT also sponsors special events, such as conferences on Testing and other themes.

Chapters — Akita, Chiba, Fukui, Fukuoka, Gunma, Hamamatsu, Himeji, Hiroshima, Hokkaido, Ibaraki, Kagawa,
Kagoshima, Kanazawa, Kobe, Kyoto, Matsuyama, Morioka, Nagano, Nagasaki, Nagoya, Nara, Niigata, Okayama, Okinawa,
Omiya, Osaka, Sendai, Shizuoka, Suwa,  Tokushima, Tokyo, Toyohashi, Utsunomiya, West Tokyo, Yamagata, Yamaguchi,
Yokohama.

N-SIGs — Video, Bilingualism, English for Academic Purposes (forming), Global Issues in Language
Education, Japanese as a Second Language, Computer Assisted Language Learning, Materials Writers,
Teacher Education, Team Teaching, College and University Educators.

Awards for Research Grants and Development-Awarded annually. Applications must be made to the JALT  President
by September 3. Awards are announced at the annual conference.

Membership -Regular Membership (¥7,000) includes membership in the nearest chapter. Student Memberships
(¥4,000) are available to full-time, undergraduate students with proper identification. Joint Memberships (¥12,000),
available to two individuals sharing the same mailing address, receive only one copy of each JALT publication. Group
Memberships (Y¥00/personl are available to five or more people employed by the same institution. One copy of each
publication is provided for every five members or fraction thereof. Applications may be made at any JALT meeting, by using the
postal money transfer form (yubin furikae) found in every issue of The Language Teacher, or by sending a check or money order
in yen (on a Japanese bank), in dollars (on a U.S. bank), or on pounds (on a U.K. bank) to the Central Office. Joint and Group
Members must apply, renew, and pay membership fees together with the other members of their group.

CENTRAL OFFICE:
Glorious Tokyo 301,2-32-10  Nisbi Nippon, Arakawa-ku, Tokyo 116

Tel. 03-3802-7121;  fax. 03-3802-7122. Furikae Account: Yokohama 9-70903, Name: "JALT'
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Bridge the Communication Gap

FAST WEST

Oxford's American Course
Written for Tapan
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Mr. Katsuaki Togo, Professor, Waseda University
“Reminiscences of Teaching English
over the Radio”
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Advice on top-quality US/UK textbooks by foreign specialists in teaching English
Teachers and the general public admitted free of charge
70 Presentations by prominent authors and editors: detailed explanation on contents N |
materials and how to use them. Ample time and opportunities for all those guestion p Ask
directly
Also a good chance to find out about the special features of each
You can't afford to miss this comprehensive ELT exhibition: displays | me to
find out about recent trends in ELT teaching and publishing and to select your material
Wide range of ELT for children to adults: basic English conversation, listening, reading, composition, grammar, busine
English, tests, audio, video, CAl songs and games, reference books for teachers—plenty of ELT!
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