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Although this year’s annual international JALT conference won’t take place until November 20-23, it’s already
time to start preparing to attend. Complete registration information for the pre-conference workshops on
November 20 and the conference itself on November 21, 22, and 23 at Tokyo International University in Kawagoe
is included in the special supplement accompanying this issue of The Language Teacher. A schedule of presentations
organized by content area and day, listing titles and presenters’ names, is printed in this issue to help readers in
planning which days to attend. Once you have decided, you are urged to register early, particularly with JTB for
hotel reservations, using the forms included in the supplement.

The conference theme, “Teacher to Teacher,” and the three main speakers for the conference are featured in this
issue. First,  an interview with Diane Larsen-Freeman by Teresa Cox explores a number of questions related to
teacher development, including the relationship between the language acquisition process and what teachers do
in the classroom, and how to help teachers examine their own assumptions and principles. Next, Earl Stevick lays
some groundwork for an area he plans to pursue further at the conference. He first outlines a number of findings
by cognitive scientists that indicate the significanceof the role of generating forms (words, images) for oneself, as
opposed to having them generated by someone else, in later recognition of those forms; he then relates these
findings to the “Keyword Method, ” one technique for learning new words in a foreign language. Next, in Atsuko
Ushimaru’s interview of Henry Widdowson, in Japanese, Widdowson points out that both theory and practice
must inform each other. He also discusses the concept of “pedagogic competence” as including far more than
linguistic competence, as well as the importance of “appropriate pedagogy” that fits the particular sociocultural
conditions where the language is being taught.

Also in this issue, readers will find a number of other feature articles whose authors will be presenters at JALT
92. Paul Stapleton gives convincing- reasons-for focusing on Japanese culture and current events instead of
linguistic form in teaching a foreign language in Japan, providing a number of examples of practical activities for
the classroom. Paul Wadden  details a step-by-step explanation of how the English argumentative essay can be
taught in the Japanese classroom, presenting a model that could be applicable in a variety of classes. Steven Rosen
proposes a new approach to preparing effective EFL listening comprehension tapes, based on recent findings in
psycho-acoustics and a number of other fields, as well as his own classroom practice. Wayne Pounds shares some
insights about Japanese university students’ interests, gleaned from their English compositions written for
entrance exams; some of these insights may prove useful for college and university teachers who want to make
their teaching more relevant.

Finally, renowned scholar in statistics Sukeyori Shiba, who is interviewed by Keiichi Koide in Japanese,
discusses his own research and shares insights regarding the use of statistics by language researchers.

Carol Rinnert
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Interview: Diane Larsen-Freeman
by Teresa Bruner  Cox

Diane Larsen-Freeman is a Senior Faculty Member and Teacher Educator in the Master of Arts in Teaching Program
at the School for International Training in Brattleboro,  Vermont. Dr. Larsen-Freeman received both her M.A. and
Ph.D. degrees in Linguistics from the University of Michigan, and her B.A. in Psychology from the State University
of New York. She has published a number of articles and books in the areas of second language acquisition research,
English grammar, language teaching methodology, and teacher education, and is currently editing a new grammar
course series. From 1980 to 1985 she was editor of the journal Language Learning. She was interviewed by Terry Cox
last March at the 1992 TESOL Conference.

The Language Teacher: I’d like to start by asking you
something about your background, because people in ELT
usually have such interesting backgrounds. Could you tell me
something about how you got into thefield?

Diane Larsen-Freeman: Sure. Actually, my story’s not
particularly uncommon, not for someone coming from
the United States, anyway. I entered the teaching of
English field as a Peace Corps Volunteer in the 1960s.  I
had had no training as a language teacher other than the
three months training I received in Hawaii beforegoing
over to Malaysia, where I taught English for two years.
Because of my limited training and the challenges of
teaching English in a large class and in an FL situation,
I came away from the experience convinced that there
had to be a better way to teach than what I had spent my
two years doing. And so, with a slight detour for some
other activity, very shortly after returning to the United
States, I matriculated in a graduate degree program at
the University of Michigan, where I taught in an inten-
sive language institute concurrent with my studies. At
Michigan, I became fascinated with second language
acquisition.

This was the early 1970s,  and I was privileged in
being able to witness the birth of the SLA field and do
my dissertation in that area. And at the time I thought,
“Now, this is it. If we could only understand the learn-
ing process, and teach in a way that would be harmoni-
ous with it, then clearly we’d be much more effective as
language teachers.” So that’s the short and long of it. I
could go on more, but basically I started out as a
classroom language teacher, and just found that I had
more questions than answers. And so here I am, some
twenty-five years later, still having questions, and still
in pursuit of them. I can thank the Peace Corps for
having launched me on a career.

You said there are  still a lot ofquestions. What are  the main
questions for you, that you’re pursuing at the moment?

Well, I fairly naively believed, as I indicated earlier, that
if we understood the language acquisition process, and
taught in a way that was consonant with it,  we would
have answers to many of the teaching questions we all
have. I no longer think that’s the case. I now understand
a little bit better that although it’s important to under-
stand how people learn languages, there are no simple
answers to our questions about teaching. And further-

more, even if we understood the whole process totally
and thoroughly...

Which we don’t.

Which we don’t, but even if we did, language teaching is
not a mere reflex of language learning. 1 spoke not so
long ago about what I called the “reflex fallacy,” and by
that I meant the erroneous idea that if we understood the
process of second language acquisition, it would natu-
rally be what we should emulate in our classes. To give
you just one example, it’s been suggested that people
learn languages if they are given a lot of opportunity for
understanding the language around them, in  other words
if they have an ample supply of comprehensible input. I
think there’s no question but that people have to under-
stand the input around them, and an abundant supply is
obviously advantageous. However, because people learn
from such input, or acquire a language that way natu-
rally, doesn’t mean that we should be content with
providing that in the classroom.

So you’re talking about the difference  between natural lan-
guage acquisition and teaching.

Yes, as a teacher, it seems to me what our role is, is trying
toaccelerate the process, trying to make it moreeffective.
And all the questions I have relate to how to accomplish
this.

That’s a very important distinction that perhaps not everyone
recognizes. Can you explain more?

It’s an elusive point, and yet it’s one so very important for
us to understand. We don’t want to emulate natural
language acquisition for two reasons: one is it can be a
slow process; the second is not everyone succeeds at it.
There are  many people who live immersed in a second
language and never acquire the second language, for
many reasons that people have hypothesized about.
What I think the language teacher needs to do is to try
and accelerate the natural process and make it an acces-
sible one for  anybody who is enrolled in the classroom.
Otherwise, if given a choice as a language learner, why
would I seek a teacher?

So this gets to the fact that there are also very significant
differences between learning a first language and learning a
second language, because everyone, every “normal” person
learns their first language successfully.

September  1992
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That’s certainly a key question. The book I just finished
with Mike Long (1991) takes it as a major issue. We have
an entire lengthy chapter devoted to it. Clearly, in Ll
acquisition, anyone with their normal faculties of hear-
ing and speaking, etc., learns language to the degree that
we can call him or her a “native speaker” of that lan-
guage, even though there is variation in certain aspects,
for example vocabulary control. That’s not true of all
second language learners; why? That’s a very intriguing
question. I think the jury is still out. There seem to be
similarities between Ll and L2 acquisition; clearly there
are also differences. Obviously the fact that you already
know a first language when you acquire a second has
enormous implications for the process. But whether the
cognitive mechanisms of the two processes are different,
that’s not clear. There’s still a lot we need to know.

The theme of this year’s JALT conference is “Teacher to
Teacher.” What does that mean to you? What issues or ideas
does that bring to mind?

Well, it’s interesting that here at TESOL in Vancouver,
one of the themes that seems to me to be very promi-
nent-perhaps it’s because I’ve been going to a lot of
sessions that deal with teacher education-is the need to
put the teacher at the center of our work. I think what that
means is that we shouldn’t just speculate about what
teaching is and how it’s learned, but we need to work
with teachers in a collaborative manner to find out about
their beliefs, their (what Donald Freeman calls) “concep-
tions of practice,” and how those are manifest in the
classroom. We who have been involved in teacher edu-
cation have made certain assumptions about the compo-
sition of a pre-service program. Often the pre-service
program consists of courses in linguistics, courses in
psychology of learning or second language acquisition,
courses in culture, all of which are helpful. But they are
to some extent disciplinary knowledge that‘s not of the
pedagogical sort. I’m not talking about methods, now;
I’m talking about how teachers execute on a day to day
basis, a moment by moment basis, the act of teaching,
and what they believe teaching to be. I think we in the
MAT Program give it a lot of room, because we ask
teachers to articulate their assumptionsthat’s another
way of saying their conceptions of practice.

Yes, “assumptions.” In your book (Larsen-Freeman, 1986)
you also mentioned the “principles” of language teaching...

Yes. Going back to your question of what ‘Teacher to
Teacher” means, it seems to me that one way that we can
get clearer about teaching, and the principles ofteaching,
is to involve ourselves in discussions on a teacher to
teacher basis about our assumptions regarding the teach-
ing and learning process. What drives our classroom
practice? What is it that motivates us to make the deci-
sions the way we do?  It seems tome that-and in fact, this
is one of the things that I’d like to talk about at JALT-I
can be helped to become clear about my practice as a
teacher if I hear about yours. I then have a foil against
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which to test my responses to what you’re saying, and
either find that I’m in agreement with you, and indeed
those are values that I share, or to find that I’m not... or
find that I haven‘t even thought about it. So when I think
“Teacher to Teacher,” I see it as an opportunity to get
together and find  out what it is that underlies my own
teaching, and to share that with another person in the
hopes that they can use that to better reflect on and be
clear on what it is that drives their teaching.

Because the principles and the assumptions should underlie the
methods, o r  the techniques.

That’s right. You know, 1 think a method is basically
somebody’s “conception of practice.” And so the reason
I wrote the book Techniques and Principles in Language
Teaching is because I believe it’s helpful to read what
Caleb Gattegno says his conception of practice is, or what
Charles Curran says his conception of practice is. It helps
me to become clearer in my beliefs, and to make those
basic decisions about what is going to constitute my
philosophy in the classroom. Training people in particu-
lar methods is of very limited utility. Rather, methods
should be used as stimuli for reflection on our own
practice.

I get the impression that you might feel that some teacher
training programs are not going far enough in getting people
to look at their assumptions, or to look at the principles.

I don’t think it’s a common practice, frankly. It may
happen as a result of other activities, but I don’t think it
happens in linguistics classes, in culture classes, in theory
of learning classes, or even perhaps in methods classes.
Even worse, and this is true, even if we understood
conceptionsof practicebetter, if we understood teaching
better, teacher educators know very little about how
teaching is learned. How does one learn to go about
teaching? And yet we in teacher education profess to be
able to teach that. Teaching is our subject matter. Maybe
I’m mistaken, but I don’t think that having someone
clarify their philosophy of education and then be helped
to develop that philosophy are practices commonly used
in teacher education. And I think they’re pivotal.

What books or other kinds of projects are you working on
currently?

The one that’s been consuming my time recently is
editing a four-book grammar series. It’s being published
by Heinle and Heinle for students. Another one of my
interests, I think it‘s not been unnoticed in Japan, is
grammar, and of course more precisely these days, how
grammar teaching connects with the communicative
approach, or at least a focus on language use. I have
created a model of grammar that has made a lot of sense
to me and to teacher audiences whom I have dealt with.
I use it as a model in my teacher training program at
S.I.T., and I wanted to see it implemented in a series.

It’s like a course book?

(Cont’d  on p. 17.)



Across a Chasm

Two Metaphors
When the young Albert Einstein saw his first mag-

netic compass, he is reported to have commented that
“something deeply hidden had to be behind things.”
Einstein‘s reaction to this new set of facts was to look
deeper. This brief article will  be mainly a collection of
facts. Perhaps in November we will be able to talk
further about what may lie behind them.

I’d like to switch now to a second metaphor. I’d like,
for the purposes of this article, to think of the working
mind as a vast forest-a forest spread out over a broad
and uneven terrain. In this second metaphor, each set
of facts about the mind is a clearing in the forest. We
want to find out how all the clearings are connected to
one another. In particular, we may think of ourselves,
language teachers, as directly in contact with one area
of the forest, and of the cognitive scientists as explorers
of an area that is adjacent to ours, but that is separated
from ours by a very steep-sided ravine, even by a
chasm. So to go from the cognitive scientists’ findings
to ours requires us to find the right places to build
bridges between the two sides, and to devise sound
ways of building them.

One more thing about the forest metaphor: cognitive
scientists, as scientists, are primarily mappers of the
forest;  teachers, as practitioners, are primarily movers
within it. We need to know our way around the forest
so as to better accomplish numerous practical tasks for
ourselves and for our students.

The Far Side of the Chasm
Let’s look at the unfamiliar first.  One of the favorite

activities of cognitive scientists is to study the learning
of pairs of words, words usually taken from the native
language of the experimental subjects. In this paired-
associate research paradigm, subjects typically first see
or hear pairs of familiar words. Then, immediately or
after a certain delay, they are given some task that will
test their memory for what has been presented to them.
Very commonly they are given one of the words from
each pair, and are asked to supply the word that went
with it. Psychologists design their experiments very
neatly, exploiting endless subtle variations, both in
which words they use and in how they present them
and in what else they require their subjects to do during
and after the presentation. Each research report is a
record of their observations of the mysterious magnetic
needle. Or, to switch metaphors again, it is one more
little clearing in the particular forest that they are
exploring.

This is of course quite different from what we meet in
our own work-in our own forest where we too are
trying to learn our way around. Here our students  (not
“subjects”) meet unfamiliar words (“vocabulary,” not

Earl W. Stevick

“list items”) in a language that’s new (not native) to
them, and they try to use those words in contexts that
are complex and messy, not neat and sharply defined.
Nevertheless, let me just sketch four potentially inter-
esting findings from the researchers.

1. The “generation effect.” In 1978, Norman J. Slamecka
and Peter Graf of the University of Toronto reported a
series of five paired associate experiments. Subjects in
these experiments worked with a deck of 100 cards,
each of which had printed on it a part of words. For
some of the subjects, the second word on each card was
printed in full just like the first one, so the subjects had
only to read it (rapid-fast). For other subjects, however,
the second item was represented only by its first letter
(rapid-f-). The subjects were also given various kinds
of hints as to the relationship between the words in the
pairs: that the second was an opposite of the first, or a
synonym of it, or a rhyme, etc.

As soon as the subjects completed the deck, they
were given a sheet with groups of three words, and
were asked to select from each group which one of the
three had actually occurred in the deck. They were also
asked to indicate how sure they were about their selec-
tions. What Slamecka and Graf discovered was that
there was a highly significant difference between the
performance of the two groups of subjects. Those who
had had to generate the second word on each card not
only recognized words much more accurately, but also
had much more confidence in their selections from the
recognition list. This turned out to be true no matter
which kind of hint the subjects had had as they were
studying the lists in the first place.

These, in brief, were the facts of Slamecka and Graf’s
first experiment-their first clearing in the forest,  their
first observations of the mysterious needle. They gave
a name to the place where their clearing was-to the
“somethinghidden” behind thegyrationsofthe needle.
They decided to call it “the generation effect.”

I think, though, that it may be worthwhile to be very
cautious with a name like this, and to be sure that we
treat it as only a name. We could, of course, say that
Slamecka and Graf “discovered”  or perhaps  ”described”
“the generation effect.” But that would be to treat “the
generation effect” as though it had an existence of its
own. The next step would be to talkabout “the genera-
tion effect” as “causing” or “accounting fof’ other
experiences-other needle gyrations or other clearings
in the forest.

To use the phrases in this way would carry with it
two undeniable advantages. One advantage, of course,
is that it would fit smoothly into the syntax of English.
The other advantage is that it would give us a feeling of
power-a feeling that we had found a new thing, or
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perhaps that we had identified and therefore come to
control one of the dryads of our forest. We might even
find “the generation effect” a name to conjure with in
dealing with prospective publishers.

There’s a danger in this kind of reifying or deifying,
however, and that is that we may focus our attention on
the name and on the concept that we have created, and
away from further facts.  Certainly there is a legitimate
place for the development of abstract concepts and for
the spinning of theories, and certainly it would be
awkward for me or anyone else to talk or write very
long without abstract concepts or without reference to
formal or informal theories.  I’m only urging that we
remember that concepts and theories are after all the
work of our own hands and of our minds.

From this point of view, when Slamecka and Graf
used the noun phrase “the generation effect” they were
really saying that they hoped they would later be able
to expand this clearing as they assembled more facts, or
perhaps that they expected that they and other investi-
gators would find  a number of other clearings nearby,
accessible from this first one by short and easy paths.

And indeed they did. There’s no need here to de-
scribe all the variations in procedure from one experi-
ment to another. What Slamecka and Graf found,
though, was:

* that the results were the same even when the same
subjects read half of the pairs and generated the
second member of the other;

* that it didn’t make any difference whether or not
the subjects had been warned ahead of time that
they were going to have a test of recognition;

* that subjects who had generated the second items
were better than the other subjects in recognizing
the second members of the pairs, but not in recog-
nizing the first members;

* that there was a comparable “generation effect”
when the subjects were required, not to recognize
which words had appeared in the deck, but to
recall in writing as many of those words as they
could remember.

At this point, it is of course tempting to lift our eyes
from this clearing on the scientists’ side of the chasm
and to gaze over at our own side, and to start a little
bridge or two-to begin to devise a few pedagogical
“applications” of what we’ve just seen. But let’s post-
pone that for a while, and explore a little more over

here.
Numerous other researchers have performed ex-

periments related to those of Slamecka and Graf, and
have reached similar but not identical results.

2. Self-generated pictures. Dickel and Slak (1983) used
45 pairs of nouns that had been selected for their
imagery potential. In their experiment, one group of
the subjects created and described a visual image that
included the objects that the two words in each pair
stood for. They had ten seconds in which to do this. The
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experimenter recorded these descriptions that had been
produced by other subjects for the  same pairs of words.
Following the 45th pair there was a brief rest, after
which the subjects in both groups were given recall
sheets on which one noun from each pair was printed
in capital letters. Subjects were asked to recall the
image that each noun had participated in, and then to
write the noun that had appeared with it. Those who
had made up their own images were able to recall
significantly more of the target nouns than subjects
who had used someoneelse’simages. Moreover, Dickel
and Slak were able to determine that a vivid image was
no more helpful for this purpose than an image that
was not so vivid. All that mattered was whether or not
the subjects were working with the images that they
themselves had put together, or with something else.
Although Dickel and Slakappear to have been working
without knowledge of Slamecka and Graf’s research,
their clearing in the forest seems to be very close to “the
generation effect.” We must however still ask just how
the two sets of data are related to each other-just
where the path runs that connects these two clearings.

3. Partially self-generated forsm from partially self-gener-
ated meanings. Another investigator of “the generation
effect” is Rabinowitz (1990).  She reports on work done
by herself and Glisky, and also on some more recent
experiments of her own. In the Glisky and Rabinowitz
study, whenever subjects generated words, they did
their generating from word fragments (AL_OHO_).  By
now we will not be surprised to learn that the subjects
did better at recognizing those words that they had
generated from fragments than those they had simply
read. But Glisky and Rabinowitz also found that what
they called “specific generation enhancement effect”:
for those items that were initially generated, recogni-
tion performance was improved if at the time of testing
the subjects generated the items again, rather than
merelyreadingthem. Gliskyand Rabinowitz therefore
argued that a complete account of “the generation
effect” must include a specific processing component,
and that some kind of record of cognitive operations
gets stored as part of the memory trace of the stimulus
event. They failed to find this effect when the letters
that were omitted on the test were different from the
letters that had been omitted originally (AL_OH_L),  so
that the process of generation was slightly different.
They also failed to find the effect when the same letters
were missing, but the retrieval process was guided by
some different type of information (booze-AL_OHO_).
Just how the information about cognitive operations
gets stored is another matter, which became the focus
of Rabinowitz’s later experiments. Again, a nearby
clearing, but where is the connecting path?

4. Self-generated sound. In a clearing a little farther
away from the ones we‘ve looked at so far, Gathercole
and Conway (1988)  found that memory is generally

(Cont’d on p, 27.)
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GREAT TEXTS
NEVER GO OUT OF STYLE!
Practical English, the Back-to-Basics Favorite

Teaches four basic language skills -
listening, speaking, reading, writing -
with emphasis on oral communication
in book 1 and increased attention to
reading and writing in books 2 and 3.
Inductive in approach; uses a variety of
instructional contexts - preliminary
oral work, illustrated situations and
dialogues, oral exercises or drills, illus-
trated reading passages with compre-
hension questions, and review drills,
exercises, and grammar frames - to
teach each new grammar point.

-- -

l Practical English 1, 2/e
l Practical English 1 A, 2/e
l Practical English 1B,  2/e
l Practical English 2, 2/e
l Practical English 2A, 2/e
l Practical English 2B, 2/e
l Practical English 2, 2/e
l Practical English 2A, 2/e
*Practical English 2B, 2/e

l Workbooks:
Writing Practical English 1, 1A,  1B, 2, 2A, 2B,  3, 3A,  3B

l Cassette tapes:
Practical English 1 (4 cassettes)
Practical English 2 (4 cassettes)
Practical English 3 (5 cassettes)

l Instructor’s Manuals for Practical English 1,  2 & 3





THE FIRST DICTIONARY BASED ON
SPOKEN ENGLISH

A UNIQUE NEW DICTIONARY
NEW SENSES, NEW MEANINGS, NEW WORDS
FOR MORE INFORMATION  CONTACT  EXCLUSIVE  IMPORTER:

To: MEYNARD PUBLISHING LIMITED
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Henry Widdowson, who is one of the main speakers for JALT 92 and is currently a professor at the Institute of
Education of the University of London, was interviewed by Atsuko Ushimaru  at TESOL 92 in Vancouver in
March 1992.

In the interview, Widdowson talks primarily about issues of teacher education. He first points out that both
academic research and classroom practice have two aspects: theory and practice. He then stresses that we cannot
have effective practice without getting informed by theory, and that theory must be relevant.

Widdowson then talks about the role of native speakers in language teaching. He says that native speakers of
the language have no particular authority as language teachers, though they are a good source of data. He
continues that being linguistically competent does not mean that one is pedagogically competent. He believes
that “pedagogic competence” includes an awareness of the nature of language, the nature of learning, and the
nature of language acquisition and use, in addition to competence in the language one is teaching. Teaching in
one’s own community gives the advantage of knowing the particular sociocultural conditions for learning.

With respect to the future direction of teacher education, for TESOL, he sees that it should go in the direction
of “appropriate pedagogy” which, on the analogy with appropriate technology, is suited to the particular
aspirations and attitudes of the people who are learning the language in their own sociocultural conditions.

Widdowson finally concludes that what is most important is to develop teacher’s awareness of their own
problems and ability to observe their lessons critically. Heconsiders the role of education as stimulating people
to think for themselves instead of transmitting knowledge.
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Language Classes: Making the Shift from
Form to Content Through Japanese
Culture and Current Events

Although English is clearly the foreign language of
choice in Japan, the average Japanese person, despite at
least six years of English study, displays a less than
exemplary command of the language. Witness the
large number of Japanese students clustered at the
elementary levels in ESL programs abroad or the lack
of Japanese public figures and celebrities heard speak-
ing English in international situations. Or simply try to
hold a conversation in English with a passer-by on the
streets of Tokyo.

There are many reasons for this generally poor stan-
dard of English, but it is the educational system, which
stresses language structure above language content,
that must bear the heaviest responsibility for Japan’s
generally poor performance.

Although the grammar translation method is still  the
dominant method used for learning English in Japan, it
is encouraging to see that the communicative method
has made inroads by way of foreign teachers. Still,  the
communicative method has its limitations. Students do
learn how to cope with various functions and situa-
tions and fluency is enhanced, but students are not
really communicating in the sense that real informa-
tion and knowledge is being conveyed. Rather, stu-
dents are practicing using a language for the purpose of
improving their performance (Mackay, 1978),  mostly
through role playing.

Real communication though, involves theimparting
of ideas, knowledge and opinions, not just information,
as in an information gap activity. If teachers can get
students to express their own thoughts in English, the
focus will be on the content, rather than the language
(Krashen, 1982; Mohan, 1986),  which makes for a more
communicative and interesting class.

Naturally, linguistic and cultural adjustments must
be made (Krashen, 1982) in order for students to fully
understand and process the content that is presented.
When these adjustments have been made though, it has
been found that student motivation increases in direct
proportion to the relevance of the activities presented
in the classroom (Snow & Brinton, 1988). Other studies
also suggest that when students are familiar with the
cultural content of a lesson, their understanding im-
proves (Carrell,  1987; Brinton, Snow, & Wesche, 1989).
This being the case, it appears appropriate to include
content-focused English teaching in Japan along with
the other methods now being used.

It is particularly difficult to teach content-focused

by Paul Stapleton
Hokkaido University

courses in Japan because of the nature of the Japanese
classroom. Despite having studied English for at least
six years, Japanese adults have had little chance to deal
with content-focused subject matter in their English
classes. For the most part, the study of English has been
focused on language form (grammar, translation, read-
ing comprehension) and continues to be so, even at the
post-secondary level (native speakers’ classes excepted).
In addition, classes are teacher-focused, giving students
little chance to discuss their own ideas and opinions. As
a result, discussing a real issue as opposed to a grammar
point in the English class is a radical departure from the
English learning experience most Japanese have known.
It is imperative, then, for teachers to ease the transition to
this new style of learning by seeking out materials that
will motivate students to learn. Moreover, teachers must
makeadjustments in the way they present the material to
ensure student participation.

Choosing Content
Choosing content for ESL instruction depends upon

the characteristics of the students, including sex, age and
English ability. Keeping this in mind, it is important to
choose subject matter that is both manageable and famil-
iar in order to motivate students in a content-focused
classroom. A familiar subject “activates the students’
priorknowledgeofthetopic,and helps themfocuson the
relevant content” (Carrell, Pharis,  & Liberto, 1989, p.
651).  Unfamiliar subject areas leave no room for this.
Some examples of topics that can be used in content-
focused curricula are: 1) general (food), 2) social (Japa-
nese social problems), 3) medical (health care), 4) global
(the environment), and 5) economic (Japan bashing).

Note that these topics are quite broad and general so
that most students would have some knowledge or
opinion to bring to the class. In each case though, the
topic should be tailored in a way that it is accessible to
Japanese students. For example, if food is chosen as a
topic, the focus could be on sushi which is a food familiar
to all Japanese. Learning thenamesof sushi’singredients
in English provides more motivation than learning the
ingredients of a non-Japanese food like pizza.

Likewise, students will have more interest in dis-
cussing social problems like the low birth rate in Japan
rather than social problems of other countries. It could
be argued that by choosing topics with a Japanese
angle, teachers are not broadening the horizons of
Japanese students in this age of internationalization.
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However, it should be remembered that the ultimate
goal is to improve the students’ language facility and
any advantage to that end must be utilized.

Presenting the Topic
Choosing appropriate topics, however, is only the

first step in using content-focused instruction in Japan.
Presentation of this content is equally important. Given
that Japanese post-secondary students have had years
of instruction in language structure, the most obvious
goal of a content-based course is to focus on fluency.
Although fluency encompasses the four skill areas, this
paper will examine the development of fluency in
talking and reading.

Because Japanese students have traditionally stud-
ied in a teacher-centered classroom, they have had little
chance to talk. Therefore, there is much reluctance to
speak out in the class. Since remaining silent in a group
is also part of Japanese culture, the job of the English
teacher is to try to overcome these obstacles and get
student5 to taik. The easiest and most common ap-
proach is to have students work in small groups which
provide a less threatening environment for talking.
Still, Japanese students are not accustomed to talking in
English, so topics must be presented in a way that
makes them accessible to the class.

Directed questioning is one way. Instead of asking
students to brainstorm ideas about the topic at hand,
questioning provides more direction for sharing ideas
and sustaining the discussion. For example, the low
birth rate in Japan is a topic that is full of potential for
discussion, but in order to start and sustain a discus-
sion, the groups of students must be guided through
the discussion with thought provoking questions that
have multiple answers so that each group member can
contribute. One such question is: Why  has the  birth rate
fallen from 2.3 babies per couple in 1970 to 1.53 babies per
couple in 1990? Since there is such a variety of reasons-
later marriage, high education costs, more women
working, better birth control, changing life styles, etc.-
discussion is enhanced. Non-directed questions, for
example: What do you think of the low birth rate?, are too
vague, causing the discussion to dry up quickly.

Follow-up questions with potential for discussion
include: How can thegovernment increase the birth rate?
and If the low birth rate continues, what problems will
Japan experience in the future? Once again, students
may need even more directed questioning with the
latter question. Therefore, it could be broken into
different types of problem areas, such as family, labor,
taxes, growth industries (funerals), and declining in-
dustries (kindergartens).

It can be argued that by asking such direct questions,
the discussion is confined to a limited set of answers
leaving little room to branch out into other  potentially
more interesting areas. The point remains,  though, that
when teaching content-focused materials to students
with limited language abilities, it  is necessary to adapt
those materials to the students’ abilities (Johns, 1985).

Once the groups of students have made lists of their
ideas in answer to the questions, the teacher can solicit
the answers from each group in front of the class as a
whole. Students who have had their ideas vetted by
their own group will be less reluctant to speak out to
the whole class.

Not all topics lend themselves to discussion in the
same way as the above topic. Japan’s low birth rate is a
thought-provoking, opinion-sharing type of topic suited
for more advanced students. An easier type of topic is th
information-gathering topic. With this type of topic,
students answer a list of directed questions with factual
information based on their own knowledge and experi-
ence. For example, if the topic is sushi, possible questions
include: What different toppings are  eaten?, How is sushi rice
made?, and Give three reasons why sushi is expensive. This
type of questioning sustains the discussion and stimu-
lates the use of new words. Another example of this kind
of questioning could be applied to a topic like the envi-
ronment, What can you do to protect the environment?,
where students list  their ideas under such categories as
saving energy, reducing garbage, preventing water and air
pol lution,  saving resources, etc. Not all topics are easily
discussed though. Therefore, the potential for discussion
of any topic to be used in the classroom should be well
thought out beforehand with respect to the variety of
opinions and answers that it might provoke.

Beyond Discussion
Once they have discussed a topic, students can

move on to other skill areas to exploit the interest that
the discussion has generated. This can take the form of
a writing assignment or listening to a tape on the
subject if one is available. With planning, teachers can
also design a content-focused lesson around a reading
passage, such as a newspaper article or editorial, that
has students reading the passage as a follow-up to the
discussion. Some editing to make the passage more
readable for students may be called for (Brinton, Snow,
& Wesche, 1989).

Research has revealed that students are both moti-
vated to read and better able to comprehend if a topic has
been discussed before it is read (Carrell,  Pharis, & Liberto,
1989). Students want to confirm their ideas brought up
during the discussion with the author’s, giving them
motivation to read. Students read with better under-
standing because both latent and new vocabulary has
been uncovered during the discussion period.

Once they have read the passage, students should be
questioned not about their comprehension of the pas-
sage but about their reaction to its content. For ex-
ample, after reading a passage about the low birth rate
in Japan, follow-up discussion could include questions
about arranged marriage or Japan’s high rate of abor-
tion. Questions that require students to examine the
author’s bias are also possible.

Through six years of high school and on into univer-
sity, students‘ understanding of what they have read is
constantly tested by way of comprehension and trans-

September 1992

15



STUDENT
CENTERED

A R T W O R K

EXPANDED
---  LISTENING

PROGRAM

ILLUSTRATED
--- VOCABULARY

THEMATIC
LESSONS

-1, . . . . ..-+.::::::::.;  “........Y,,,Am%%
INTERLEAVED

L- TEACHER’S
EDITIONS

SPLIT AND
FULL EDITIONS

z li%err-ilfs”oG@  Mann==
=

Jochi Kojimachi  Bldg.. 3F. 6-1-25 Kojimachi,  Chiyoda-ku. Tokyo

E Telephone: (03) 3238.1050 Fax:  (03) 3237-l 460

= A PARAMOUNT COMMUNICATIONS,,. ,...,  -...-.-.-.-..i  . .. . . . . . . . . .  .  .  .  .  .  .  .  .  - . - . - .
COMPANY



lation questions. Students seldom have a say in the
selection of subject matter and rarely read to be in-
formed or entertained. In a content-focused reading
class, studentsdo have input into the type of topics that
are studied and when they read about these topics, they
are reading to become informed. When they finish
reading, they are not tested on the language used in the
passage; rather, they are asked their opinions and
encouraged to probe deeper into the topic. In this way,
the content-focused reading class comes closer to re-
producing the real reasons for reading outside the
classroom.

Conclusion
It is becoming clear that content-focused instruction

is earning a well deserved place among the approaches
used to teach a second language. Abundant research
(Brinton, Snow, & Wesche, 1989) points to increased
motivation and effective language learning when stu-
dents’ attention is shifted away from language form
and focused on the content.

This paper argues that content-focused instruction
would benefit Japanese learners of English. However,
the content must be selected carefully and presented in
a way that makes it most accessible to Japanese stu-
dents.

In Japan, where despite years of English instruction,
language performance of Japanese tends to lag behind
that of other nationalities, there seems little harm in
including content-focused instruction to supplement,
if not supplant, some of theapproaches presently being
used.
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Teacher to Teacher:

“Rememember to make your reservations for
1JALT 92 early!”

(Cont’d from p. 4.)

Yes, a course book, exactly.

Can you explain more about the concept? How is it dijferent
from tradit ionalgrammarbooks? Or from your previous  work,
The Grammar Book (Celce-Murcia  & Larsen-Freeman,
1983)?]

It’s different in a number of ways. I’ll just give you maybe
a taste of the differences. For one thing, we try to avoid
the idea that there’s an absolute sequence of acquisition
that you have to follow, from simplicity to complexity. If
we know anything about languge acquisition, we know
that it is more likely a cyclical, and much less likely a
linear, process. So the series allows for that. It allows for
a teacher to come in at any point, and exit at any other
point, depending on what the needs of the students are
at that moment: where do they really need to hone their
grammar skills? So that’s one way in which I think it’s a
bit different: It doesn’t have to follow a strict sequence.

A second way I think it’s different is that typically
grammar series have dealt with the structures them-
selves, the forms themselves, and while these books do
that, they also try to look at the meaning and the use of
grammar structures. For instance, it’s not enough for
students to know how to form the passivevoice, or what
it means, but they need to know how to use it as well.

And when it’s appropriate to use it, and when it’s actually just
an awkward structure that makes their English sound non-
native speaker-like.

Exactly. The book  tries to deal with each of the structures
in terms of accuracy, meaningfulness, and appropriate-
ness. I think that’s innovative. A third way in which the
book is perhaps different from others is that each unit
begins with a task that doesn’t focus on the form. The
pint of the task is twofold. One, it allows students to
demonstrate what it is they know about the structure, so
if they can use the structure in completing the task,
there’s no need for the teacher to go on and teach the
structure; in other words, it’s a diagnostic mechanism.
The second advantage to using a task is, if the students
struggle with the task, at least in theory that should
motivate them to want to study the structure that follows
in the pages subsequent to the task’s presentation. So, in
other words, it sets up a communicative need for that
structure.
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Teaching the Argumentative Essay

Owing to great differences between rhetorical struc-
tures in written English and Japanese, composing a
straightforward, argumentative essay in English sel-
dom comes automatically or intuitively to Japanese
students. The “logical spiral” common to Japanese
prose, the characteristic placement of the thesis state-
ment not at the start but close of an essay, and the
unusual fluidity with which a Japanese writer can
acceptablycrossbackand forth between two sides of an
argument before revealing his or her position, all tend
to make first-time argumentative essays written in
English by Japanese students appear repetitive, dis-
jointed, evasive, and even downright bizarre.

Fortunately, the Western rhetorical model of the
argumentative/persuasive essay--so  common to En-
glish prose that it underlies everything from doctoral
dissertations to letters to the editor-is fairly simple and
easily grasped if students are introduced to it step-by-
step, with models, workshops, revision, and plenty of
feedback. The purpose of this article is to outline one
effective approach to teaching the argumentative essay
to Japanese university students, in particular upper-
level  students and English majors.

In the Classroom
To begin, a teacher needs to present students with

lucid examples of argumentative essays and identify the
basic structural elements of the form, including the pres-
ence of the thesis in the introduction, the supporting
paragraphs which provide evidencedirectly supporting
the thesis, and the concluding paragraph that sums up
the argument and restates the thesis. At the start, three-
to four-paragraph essays are pedagogically most useful
since students can moreeasilyapprehend their organiza-
tion without theconfusion caused by excessive length or
detail. These model essays, which share the same basic
structure, can be culled from a basic composition text,
written by the instructor, or selected from  exemplary
student essays written in other classes.

After pointing out the structural characteristics of
several such essays on an overhead projector (or on
handouts), the instructor draws a diagram of the funda-
mental essay structure on the board, using boxes to
indicate paragraphs, and notes within the boxes to show
placement of the thesis, the topic sentence of each sup-
porting paragraph (plus space for details), and the con-
clusion. Now the class is ready to go through the  begin-
ning stages of composing an essay together: hatching a
topic/thesis and some tentative supporting evidence.

For the first essay, it is helpful to pitch the topic in a
direction that is likely to result rather quickly in a thesis
that can be argued: One good candidate is the topic “One
Thing You Think Should be Changed in Japanese High
Schools (or at the High School You Attended).” Most

By Paul Wadden
International Christian University

Japanese students have strong opinions about this, and
aremotivated toexpress them. Standing at the board, the
teacher leads a ten-minute brainstorming session, calling
on students and keeping a list of the ideas they come up
with. An alternative is to have students brainstorm in
groups; in this first session, however, it is usually more
fun to do it as a class.

After ten to fifteen possible topics are listed, one
should be picked that is fairly easy to argue, such as
"Why School Uniforms Should Be Abolished." The brain-
storm is then shifted to generate reasons to support the
topic that has been chosen, such as the rights of students
to choose their own clothing, the danger of dark-colored
uniforms on narrow streets when the students return
home on winter evenings, etc.

When a healthy list of supporting reasons has been
chalked onto the board, several can then be plugged into
the boxes of the essay structure previously drawn on the
board nearby. The thesis is written in at the bottom of the
box that signifies the introduction, since it should come
toward the end of that paragraph. The main supporting
point that theinstructor (together with the students) has
selected for each paragraph is scrawled in abbreviated
form in the boxes representing those paragraphs. Taking
a show-of-hands vote on which main points to use may
emphasize the importance of carefully choosing which
arguments to adopt.

The students are now ready to begin drafting, as
homework, an essay of their own, adopting one of the
topics/theses written on the board, a different but re-
lated topicforwhich supportingpointshavenotyetbeen
listed (“Why There Should be More Discussion and Less
Lecture in High School Classes”), or, depending upon
the level and temperament of the class, the thesis of the
essay just outlined.

Peer Conferences and Workshops
When the students arrive in the next class with the first

draft of their essay, it’s peer conference time. Working in
small groups, students read and evaluate each other’s
essays using an evaluation sheet like the one below. In
thirty to forty minutes, it is usually possible for each
student to read and critique the essays of two or three
classmates using multiple copies of the evaluation
sheet and giving the evaluation sheet to the  essay
author when finished.
I. Is the thesis clearly stated in the first paragraph?
(Underline the thesis.)
_  Y e s  __No  ___Not S u r e

A.If “yes,“ can the thesisbeargued? (Can you
support it with reasoning and evidence?)
__Yes  __No __Not  Sure

II. Do the other paragraphs support the thesis?
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__Yes  _No __Not S u r e

A. If “yes,” is the support good (e.g., logical,
convincing, well developed)?
__Yes  _ _ N o  __Not  S u r e

III. Are there any sentences in the essay that are
unnecessary and irrelevant? (Please circle them.)
__Yes __No __Not  S u r e

IV. Does the conclusion pull together or sum up the
information presented in the body?
__Yes __No __Not  Sure

A. Does the conclusion clearly relate to the
thesis in the introduction?
__Yes  __No __Not  S u r e

A useful alternative to the first-draft peer conference
is a workshop in which the class breaks into groups and
critiques the same four essays, carefully chosen by the
teacher  to illustrate the kind of structural shortcomings
which the students should avoid. One essay, for instance,
might have its thesis statement at the end, another might
have a different thesis in each paragraph, another might
exhibit a thesis which cannot really be argued, and yet
another might include irrelevant material or poor sup-
porting evidence. Present these essays anonymously
and, if at all possible, draw them from students’ work in
another class-public scrutiny of a class member’s essay
can be humiliating to the author.

A whole-class discussion follows group evaluation of
the essays, with the instructor using an overhead projec-
tor to record the students‘ observations, essay by essay,
on a copy that everyone can see. Given that the students
have only recently been introduced to the essay form, it
is wise to avoid information overload and to limit work-
shop and class discussion to an analysis of the essay
structureon thepointslisted on theevaluation form. If an
instructor wishes, however, it  is also possible to com-
ment upon the  construction of particular paragraphs
(emphasizing the whereabouts of the topic sentence),
transition markers (or the lack thereof), grammar points,
and other aspects of the compositions.

Using as a guide the direct feedback of their classmates
if they did a peer conference, or the group process and
observations if the class held a workshop on the same
four essays, students revise  their essays as homework.
Upon  completion, their second drafts are handed in to
the teacher or critiqued in a further peer conference.

The Revision Process
In writing argumentative essays, students need to

undertake at least two revisions of their essays; one after
a peer conference on essay structure, and another after
the instructor has reviewed and critiqued the essay.
Three revisions are advisable if an additional peer con-
fcrenceonanother aspect of composition, such as gram-
mar, is included. One three-revision sequence particu-
larly useful during students’ first exposure to the essay
form is as follows: (1)  students come to class with their

first draft, hold a workshop using four essays with the
appropriate range of errors, and then write a second
draft based upon what they have learned in the group
and whole-class discussion; (2) when the second draft is
completed the students take part in a three- or four-
student peer conference in which their essay is evaluated
by several classmates and do another revision taking into
account their classmates’ comments; (3) this draft is
handed in to the teacher for comments and review, and
upon receiving their instructor’s response the students
produce the third and final revision of their paper.

Even after three revisions (totalling four drafts), the
composition cycle is not yet complete. All of this work,
after all, has entitled your students to an audience for
their polished argumentative essays. Limiting this
audience to just one person impoverishes the stu-
dents’ writing experience and dampens their enthusi-
asm to write. Like all writers, they see their work not
merely as an exercise for the teacher, but as an act of
communication, a sharing of self expression with sym-
pathetic (or  even dissenting) readers. To this end, a
“read around” of student papers in which the final
drafts are circulated among classmates (or read orally
in groups of three or four) brings the cycle to an
enjoyable and well earned close.

Curricular Approaches
During a term or year there are many directions a

course focusing on the argumentative essay can take
The essay form can be used to develop the students’
critical and argumentative skills on a variety of topics,
with papers serving also to stimulate oral discussion of
topics. Papers can be expanded in length and complex-
ity as students gain proficiency, incorporating quota-
tions and factual evidence from outside sources, culmi-
nating perhaps in a research paper. The argumentative
essay can also be used as a springboard, once the form’s
rhetorical structure has been grasped, to teach other
related forms of writing such as business and research
proposals, both of which demand a proposition backed
up by analysis, speculation, and supporting evidence.

Special circumstances may force an instructor to
alter the approach described in this article. For ex-
ample, courses intended to expose students to a broader
range of written forms may make use of the argumen-
tative essay as one of several curricular components.
Courses which meet only once a week may require that
the argumentative essay be practiced in conjunction
with a program of fluency-oriented, high-volume writ-
ing such as journal keeping. And finally, large classes--
the bane of many writing teachers in Japan-may
compel the instructor to rely more upon peer evalua-
tion and less upon direct teacher critique of the student
essays.

Paul Wadden, editor of Handbook for Teaching English
at Japanese Colleges and Universities, Oxford Univer-
sity Press (forthcoming), teaches at International Christian
University,  Tokyo.
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Language Tapes and EFL: A Proposal

“Language is best taught when it is being used to
transmit messages, not when it is explicitly taught
for conscious learning.” -Stephen Krashen

“Words do not make a man understand; you must
get the man to understand them.“-Zen saying

Various types of technology now available from the
field of psycho-acoustics have implications for EFL
audio materials development. Since there is a well
established correlation between a person’s state of
relaxation and his or her learning potential, 1 propose a
new type of language tape which would make use of
technology from the field of psycho-acoustics intended
to induce a state of relaxation/receptivity.

In addition to utilizing special audio signals which
alter brain wave patterns, I  also argue for a number of
other features. An effective EFL audio tape should
make USC of mythological story themes, which are said
to resonate at deep levels of the human mind. Also,
through the use of visualization techniques, which
research shows to be effective for all kinds of learning
tasks, listeners will  imagine themselves to be actively
participating in the drama on the tape. Finally, the style
of the linguistic input would use exaggerated, slower
than natural speed pronunciation and repetition so
that the student can gain confidence listening to En-
glish in a stress free situation.

Is English really a dead language?
Here’s a good way to frighten students into never

wanting to speak English: have them listen to about
fifty hours of the language tapes which are now being
produced. The orthodoxy seems to be that natural
speed, natural pronunciation (whatever that is!), and
natural situations are what language learners need to
improve comprehension. So we get innumerable scripts

of people talking about parking their cars or how not to
wash the dishes. Which is of course what most people
talk about most of the time, but I argue here that the
ultimate purpose of foreign language teaching should
perhaps go beyond being able to function in everyday
situations. Following the poet Coleridge (among oth-
ers), I hold that the ultimate achievement of language
is to stimulate our imagination, provide us with (po-
etic) inspiration, or,  to borrow William Blake’s expres-
sion, to “open the doors of perception.“

Alpha (bet) Relaxation, Brain Wave Synchrony or,
“What Do You Do in Your Free Space Time?”

There is a fairly clear correlation between the state of
a person’s central nervous system and his or her  abi l i ty
to learn and retain information (Lozanov,,  1982). In
other words students need to be relaxed to learn. But

by Steven Rosen
Hiroshima Bunkyo Women’s College

just what is a “relaxed brain” (actually, only muscles
and nerves relax, not the brain), and how can this
relaxation be achieved?

A major area in psycho-acoustics involves the electri-
cal wave potential of the brain. It turns out that the
wave patterns of the brain change dramatically when
people are sleeping, when they are relaxed, and when
they are not. During meditation the brain wave pat-
terns shift from the normal amplitude beta waves to
higher amplitude, slower alpha and also theta waves
(Benson, 1975).

Meditation is of course one way to achieve a shift
from beta to more alpha, but there is now available a
well developed set of technologies in psycho-acoustics
which can achieve the same end. One type of audio
technology employs a system of “binaural beats”-by
sending separate sound pulses to each ear, the two
hemispheres of the brain act in unison to “hear” a third
signal: the difference between the two sound pulses.
This third signal is not a sound on the audio tape, but
rather an electrical signal that can be created only by
both hemispheres acting together simultaneously. The
result of this brain synchrony is a heightened state of
receptivity and altered brain wave patterns to increased
alpha and theta, the waves characteristic of deep relax-
ation, as in some types of meditation (Monroe Institute,
1988; Monroe, 1985, p.  21).

Music and Language
Language is referential/semantic (pertaining to

meaning) while music is evocative/pragmatic (related
to the body’s total experience of the world). Language
and music tend to utilize different segments of the
brain (Pribram, 1982, p. 32).  As the reader well knows,
languageasa cognitive function is lateralized in the left
hemisphere of the brain, in the so-called Wernicke and
Broca regions of the cerebral cortex. Music apprecia-
tion on the other hand is a function of the right hemi-
sphere of the brain (Fromkin  & Rodman,  1988).  The
tape proposed here is based on the hypothesis that
language and music together  will be more likely to
involve the “whole brain.” The proposed language
tape would not only include sound effects, as is com-
monly done already, but also try to skillfully blend
music with language in an “affectively evocative way”
(Borchgrevink, 1982, p. 151).

The Case for Exaggeraaaaaaation
Because of the profound phonological differences be-

tween Japanese and English, I have found in my experi-
enceasa teacher of English (and student of Japanese) that
slower speed, unnatural, exaggerated pronunciation is,
at least initially, much better for internalizing language.
Especially in view of the panic phenomenon (OH NO!
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ENGLISH!), it is important to adjust with great sensitiv-
ity and care to the listeners’ levels, which are often
variable with their level of anxiety.

This tape would therefore aim at providing a maxi-
mum of what Stephen Krashen has termed “compre-
hensible input”; in other words, students should be
able to understand the overall meaning of the aural
language input, even  if they aren’t necessarily familiar
with all of  the language structures involved. Consistent
with Krashen’s “natural approach,“ which shuns ex-
plicit grammar instruction (Krashen & Terrell, 1988),
this tape would introduce new and different grammar
structures in such a way that the meaning is evident
from the context.

Can I Prove Any of This Will Work?
One can spin out esoteric jargon until one is blue in the

pineal  gland, but this won’t convince anyone. Put sim-
ply, I believe that if people are more relaxed they will
learn more, and if the linguistic content is inherently
interesting, they will retain more. Yet, it is necessary to
perhaps answer the critics who will inevitably ask to see
empirical results. In the bibliography arc some refer-
ences to research which has shown increased learning
related to audio stimulation of certain brain wave pat-
terns. One could  easily have a  battle ofcitations, each side
showing statistics to counter the other because that is
what empirical-statistical research is for.

Initial results of a primitive prototype cassette have
at least shown that students preferred and enjoyed

Oh to be Jung Again
Why bother to make a drama, a

representation of meaning-filled
life which is aslifclessasa textbook
on fluid mechanics? Why not cre-
ate something which, at least mo-
mentarily, touchesthehuman soul,
something which we’ll never for-
get? Is  that asking too much from
a language tape? Myths and fairy
tales contain elementary structures
which resonate on a deep uncon-
scious level (Jung, 1959; Levi- 0

Strauss, 1963). Therefore language
which is encoded in such story formats will be more
likely to be internalized at a deeper level than the usual
sorts of dialogues written with no consideration to
unconscious mental structures.

We live in the age of science, and in the field of
linguistics this has resulted in the “eclipse of the magi-
cal function of the word and its replacement by the
semantic function” (Avens, 1980, p. 85). It is the func-
tion of mythic language to take us to the deepest levels
of feeling and knowing and being (Avens, 1980, p. 87).
A truly revolutionary language tape would have as a
top priority the incorporation of universal mythic struc-
tures which have already been identified by analytic
psychology and anthropological research.

Fantasies of a Frustrated EFL Teacher
Ideally, language learning should be connected with

doing, as is now commonly practiced with the Total
Physical Response teaching method. This tape would
not includeactualdoingat all,but would providcus with
perhaps the next best thing: visualization. It has been
demonstrated that before we take an action, the mind
forms a visual image of the action. Furthermore, visual-
ization of certain actions and situations can stimulate a
physiological response as if the person were actually
there (Hutchison,  1986, p. 290). In lieu of “doing,” this
tape will attempt to give the listener total involvement in
the stories on the tape. The story or myth will USC the
second person “you” continually to create an experience
of the listener’s total involvement in it.

listening to the tape over other
tapes or other types of homework.
The main purpose of the tape is to
increase confidence (as a stepping
stone toincreased comprehension)
and enjoyment/motivation. If a
tape could be designed which is
enjoyable and relaxing to listen to,
with an interesting story students
want to listen to again and again
and participate in through active
imagination, and in the process
review much essential basic gram-
mar, what teachers wouldn’t rec-

ommend such a tape to their students?

Conclusion: Language Learning in a New Key
The research in the areas of brain science and psycho-

acoustics is both new and controversial, yet it does
seem clear that new paradigms for understanding the
human mind are emerging. It also seems clear that
language learning technology available on the market
today is operating on more naive models of brain,
mind, and consciousness.

Current audio technologies based on out-moded
theories and research must be abandoned in favor of
something based on more “cutting edge“ research and
theories. We must think in terms of developing audio
tapes which allow the listener to reach a deep state of
receptivity and relaxation, at the same time providing
him or her with language which has profound and
lasting psychological impact.

“All we know about the world, about the mind, the
body, about anything whatsoever, . . comes through
images and is organized by fantasies into one pattern
or another“ - James Hillman  (Needleman & Lewis,
1976, p. 118).
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enhanced by acoustic information, as opposed to silent
reading, and that self-generated acoustic information
provides the greatest enhancement.

I must point out that not all findings are consistent
with this idea of a “generation effect.” Pairs of familiar
words are a pretty straightforward thing to learn. But
Nayak, Hansen, Krueger and McLaughlin quote re-
search suggesting the complex learning such as that
involved in acquiring an artificial l inguistic system is
less efficient when subjects are instructed to generate
rules, and more efficient when they are instructed to
memorize without any reference to rules (1990, p.  224) .
This clearing is, however, in a somewhat remote part of
the forest.

Our Side of the Chasm
Now let’s take a quick look at just one clearing on our

side of the chasm: the so-called “Keyword Method.”
Actually, to call the Keyword Method a method is
misleading. It might better be called simply a mne-
monic trick, and it’s one that has been around for
centuries. As described by Miller, Levin and Pressley
(1980),  a learner who is faced with an unfamiliar for-
eign word (such Turkish tamam, which means
“complete(ness)“)  first thinks of one or more familiar
native-language words or phrases (tom-tom, to mom, to
mime, etc.) that sound something like it. Next, the
learner selects from among these Ll words and phrases
some one of them whose meaning can be tied to the
meaning of the foreign word in some sort of visual or

quasi-visual image. The more bizarre this image the
better, because unusual or amusing pictures are gener-
ally easier to remember than other pictures are. For
example, the learner might hit on to mom because a
child who is missing something often goes to its mom,
who can be depended on to take care of everything. The
learner has now constructed a little set of three links: (1)
from the L2 form to one of many similar, though not
identical forms that are available in Ll;  (2) from the Ll
form to meaning-to one of the many denotations and
connotations that are already well connected with in
the Ll; and finally (3) from that meaning to the L2
meaning. This device works because the three steps can
take place rapidly enough so that the meaning of the
foreign form (the end of Link 3) appears in working
memory while the foreign form (the beginning of Link
1) is still there, and so a direct associative bond comes
to be formed between them. Once the new direct link
has been well established, the intermediate step can be
omitted. One keyword user I interviewed compared it
to the booster rocket falling away once a satellite is in
orbit  (Stevick, 1989).

Keywords have long been used by adults, either spon-
taneously or under the direction of a teacher. Miller,
Levin and Pressley report that keywords also worked
quite well with children in the fifth and sixth, and even
in the first and second grades. What interests us most,
however, is a statement by Atkinson in an earlier study
of the Keyword Method (1975). He concluded that it is
better to have students generate their own images.

So the use of keywords seems to exemplify some of
the things that the researchers were talking about:
generating forms as in Slamecka and Graf’s experi-
ments, generating relationships among meanings as in
the work of Dickel and Slak, the value of repeated
generation reported by Rabinowitz, even perhaps the
self-generated sounds of Gathercole and Conway. I
hope that in November we will have an opportunity to
look at additional clearings and to lay the footings for
another bridge or two.
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“I  only wish I had time to read a
book”: Listening to Entrance Exams

Tedium sometimes has surprising rewards. For the last
two years now, in the frozen torpor of February 1 have
been warmed and quickened by a small windfall of
insight. February is the month we have our entrance
exams in the large university where I  teach, and it is my
lot to spend two to three days reading English compo-
sitions written as apart of the general entrance exams in
the School of Literature. The end result, I think, has
been an unexpected glimpse into a world that I find I
don’t always know as well as I think I do. I mean the
minds of graduating high school seniors.

Thecompositionsareshort,fiftytoahundred words,
and deal with subjects which encourage the writers to
examine their lives. The topic of the essays I graded last
year for the English Department was “What book has
made the deepest impression on you?” The papers I
read this year for the History Department addressed
the question, “What do you think you will be doing ten
years  from now?”

After reading the papers last year, some two thou-
sand of them, I realized they constituted a poll of the
most popular or most important books in the lives of
graduating high school students. The results were un-
expected. Of course the poll was slanted, for the polled
group was composed of students wanting to major in
English, and they hardly represent the whole student
population. A furtherbias was that studentsoften cited
books calculated to favorably impress the teachers
reading their exams. Still, the book mentioned most
often had to be a very important and popular book. It
would make a good question for a quiz program:
“Which book was most commonly cited by students
applying to a certain university English department as
having made the deepest impression on them?” I asked
some of  my colleagues thisquestion, but nooneguessed
correctly.

Some of my colleagues guessed Botchan,  and that
was a good guess, for Botchan  ranked quite high.
Soseki’s novels Kokoro and Wagahai wa neko dearu were
also cited by students several times, and if these are put
together with Botchan, Soseki comes out ranking as the
second  most important writer.

Soseki’s high rank, however, has to be taken with
considerable salt,  for the essays dealing with his works
were oddly unpersuasive. They tended to make high
sounding generalizations about the meaning of the
novel, and the language didn’t carry the kind of per-
sonal feeling one would expect to remain from a
student’s most impressive book. This is natural enough
when we remember that Soseki is taught in high school.
The essays failed to carry conviction because they were
repeating what the teacher had said. One has only to

by Wayne Pounds

ask even upper level university students, at least out-
side the Japanese Literature Department, in order to
discover the truth. The usual response is “Soseki is too
difficult for us.”

Among standard Japanese writers, the only other
contender was Dazai, whose Hashire  Meros  (Run, Melos!)
remains perpetually popular. Like Botchan,  this story is
also widely taught in high school, which helps account
for its high citation rate in the exams. But here, unlike the
essays about Soseki's novels, the exam papers reveal a
genuine enthusiasm. Students seem to respond warmly
to the idealism of Dazai’s account of self-sacrificing
friendship.

Other Japanese writers who were cited were contem-
porary. These include Haruki Murakami, whose Norwe-
gian  Wood received several votes, Ayako Miura, Ayako
Sono,and Banana Yoshimoto, whose Kitchen is  probably
the most frequently discussed book in this group.

But none of these is the most frequently cited work in
the exams I read. The book at the top of the list in fact was
not written by a Japanese. Well, you may think, these
students are applying to the English Department, so
perhaps they were impressed by Shakespeare, or the
Bible, or Dickens-except that none of these is studied
in high school. Well, Hemingway’s The O l d  Man and the
Sea, Orwell‘s Animal Farm, or O’Henry’s The Last Leaf -
they certainly read these, and enterprising students may
even advance to Sidney Shelton. But no, not at all.
Among those greater and lesser lights none was men-
tioned except the Bible, which received two or three
unconvincing testimonies.

Well, I have held the reader in suspense as long as I
dare. The book which most deeply impressed the great-
est number of applicants to the English Department in
1991 was written by a person who is neither Japanese,
nor British, nor American. She is Canadian. Her name is
L. M. Montgomery, and her best known work is Anne of

Green Gables, a novel which became so successful she
wrote a whole series about the adventures of Anne. None
of the students, however, knew the English title of the
novel they had read. Since they had read it in Japanese,
they cited it as Akage no An or Red Haired Anne.

This was the biggest surprise in the windfall of knowl-
edge I received in 1991. For the largest number of stu-
dents, the most impressive book they had read was Anne
of Green Gables. I dimly recalled the faded green spines of
a whole series of Anne books on the library shelves of my
junior high school, but I had never read any of them.

After the exams were graded, I went to the university
library, but I didn’t find L. M. Montgomery in the
catalogue. So I tried a large bookstore, and there I found
the whole series, of which I bought the first, Anne of
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Report From the Classroom - 3

Tokyo  American Communitv College

The purpose of English language education at Tokyo American  Community
College is to prepare students for studies at an American university.  There a
four levels; A, B,  C, and D, and students advance from one level to the next I
a combination of classroom grades and tests, inclnding  the TOEFL. Students
at  the h ighest  leve l ,  A,  are  ready to  enter  an Amer ican un ivers i ty  when they
ach ieve a  TOEFL score o f  480 At each level, students spend two hours in
core courses and one hour each in  the Reading-Writing  Laboratory and the
Listening-Speaking  Laboratory, for a total of four hours a day. We spoke
with  Hidetoshi  Matsuo, who teaches C and D-level courses.

Conversation skills are not enough. It’s also necessary to
know how to organize information.

Selecting instructional materials that stimulate activity,
we encourage students to be more positive.

Most of our new  students  would he uncomfortable  in an

American  classroom.  where students raise  their hand\ before

being asked  to, and participate actively.  However,  even  stu-

dent\ who are at first too shy to say anything eventually  get

used to that sort  of environment. If we choose the right  in-

structional  material\, students  who at first seemed with-

drawn learn to  do more than just answer  questions.  They

begin to  develop. and propose  class  activities  which the stu-

dents themselves carry out.

We try to choose materials with content relevant to the
students’ lives.

Instructional materials  should he interesting, and should

include reading assignments that are fairly long and compli-

cated. I think materials that require a certain amount of titne

to complete and that allow students to monitor thetr own

progress  while looking at something interesting  arc best.

Students are  enthusiastic about materials  dealing with new\
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Green Gables. Reading it, I discovered easily enough, I
thought, the secret of this book’s power to impress the
students.

It’s a teenage Harlequin Romance about a young
woman who succeeds in life even though her initial
prospects are very bleak. Not only is she an orphan and
adopted by a family who originally wanted a boy, she
has other problems. Anne is red-haired and freckled,
not considered winning features among children, who
are very severe about such things. She is hot-tempered
and outspoken, as red-haired people are often thought
to be. And she believes she is so homely that nobody
will ever want to marry her-“unless it might be
someone who plans to go abroad as a missionary.”
(The implication is that a man of this calling would not
be particular about beauty.) But Ann has other quali-
ties. She has vitality, a large heart, and a gift of imagi-
nation that enrich the lives of those around her, and
ultimately she finds the happiness she deserves.

~~ I also learned  a little bit about the author. Born in
1874, she was raised on Prince Edward Island, where
she lived with her grandparents in an old farmhouse.
Anne of Green Gables was first published in 1908, and
its world-wide success encouraged Montgomery to
write the rest of the series. She died in 1942. Nowadays
the islanders are surprised by groups of camera-toting
tourists who come to see the author’s home. The
tourists are, apparently with few exceptions, Japa-
nese.

There is one more reason for the popularity of red-
haired Anne among examinees who are mostly fe-
male, and perhaps it hardly needs to be stated. The
Anne stories are about the troubled life of a young
woman, and the author is herself a woman.

Come to think of it, most of the writers I’ve men-
tioned in this essay are woman, aren’t they? Of the two
exceptions, Soseki’s popularity is largely spurious, and
Haruki Murakami’s is based on his one work which is
a love story, a genre more often written and read by
women. Since 75% of the applicants to the English
Department were women, I am left with the
unsurprising conclusion that women are very inter-
ested in the lives and works of women. The conclusion
is apparent enough, yet it is one which as a teacher,
though I teach a number of women writers, I don’t
always take seriously enough.

The Question of Gender
The question of gender arose again this year as I

graded for the History Department, though in a differ-
ent way, for the exams were written mostly by men.
The topic, “What I would like to be doing ten years
from now?” yielded rather different insights.

The differing gender ratios in the various depart-
ments that compose the School of Literature make an
interesting comment on the gender appeal of the re-
spective subjects. The exam figures for this year  show
the following:

Department

English
French

!1ZZZn
History

%Female % Male
Applicants Applicants

74 26
67 33
59 41
51 49
25 75

What is most striking here is that history and English
reflect reversed images of each other, with the minority
quarter in one becoming the three-fourths majority in
the other. My first response to the figures for the
English Department was to say that English studies in
the university are still at heart hanayome  shugyo,  prepara-
tion for marriage, but in that case what does the male
majority in the History Department mean? I can only
infer it means that history, in popular imagination as well
as fact, remains a field so male dominated that women
have trouble imagining themselves involved in it.

  The most striking impression I received from this
sheaf of two thousand essays I could sum up in one word:
idealism. Most of the essays expressed the writers desire
to be employed as historians, teachers, novelists, and
housewives (roughly in that order). What the students
wanted from these activities were the satisfactions of
fully engaging their energies in a field that interested
them. When success was an ingredient, even that vision
of successseemed idealistic, or at least romantic. Witness
the several students whose ambition as future historians
was to solve such antiquarian mysteries as the origin of
the Yamato people.

I suppose it is easy for me to be impressed by this kind
of idealism for two reasons. One is that in my own mind
I contrast these essays with similar ones which I used to
read regularly while teaching in the United States. These
were placement rather than entrance exams, but like the
entrance exams in Japan, the essay questions are de-
signed to make students think about their ambitions and
values. As I look back now on all those exams I graded,
it seems to me that the central value in the larger part of
them was success-wasn’t it F. Scott Fitzgerald who
called success America’s bitch goddess?--and  that suc-
cess was usually defined in material terms. Too often the
material terms were quite crude, sometimes even includ-
ing particular salary figures: “$40,000 my first year,
$100,000 a year by the time I’m thirty.”

A second reason is the frequent charge of materialism,
which is one of a barrage of criticisms Japanese social
leaders level at the present college generation. When I
think that the source of this criticism is the generation
that gave us world-class pollution, Minamata-byo, and
the continuing greed-ridden scandal of LDP rule, I can
only must a rueful smile. To be fair, I should  saythatthe
older generation too had its idealism, but one which was
expressed in terms of  nationalism, first military national-
ism, then economic nationalism. Somehow I feel much
safer with the idealism of the present college generation,
which expresses itself in terms of personal develop-
ment-a personal development which they long for all
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University Don’t miss author Peter Viney at JALT ‘92 !
Press

,An exciting course that stresses com-
munication

,40  full-color, 2 pages units
b Features a completely integrated vid-

eo component
,2 levels currently available

l  Student Book iTeacher’s Book
l  Workbooks l  Cassettes

American and British editions

FStudent  Book ,Workbook
Kassettes  ,Teacher’s Book
,Teacher’s  Extras ,l@sts
FVideos ,Reading  Development
,Graded  Readers

l Departures - Elementary
l Connections - Intermediate
l Destinations - Upper Intermediate
l Directions - Advanced (British only)

r‘-““‘-““-“‘-‘--“‘-““‘---“”
To: OXFORD UNIVERSITY PRESS

2-4-8 Kanamecho, Toshima-ku, Tokyo 171
I Tel:  (03) 5995-3801 Fax: (03) 5995-3919
I I am considering GRAPEVINE / STREAMLINE

Oxford i
University I

Press i

(please choose one)  for  adoption.
Please send me an inspection copy.

Level Component
Please indicate the level and component,

and whether British or American STREAMLINE.

Excellence” School:  .~~~
Address: ~~
(Home/School)



the more since their long years of test oriented schooling
didn’t leave them much room for it.

I don’t mean to suggest that all the essays I read for the
History Department in February were idealistic. They
were not. interestingly, and somewould say predictably,
the exceptions were the sportsmen. (I use the gender-
specific term here because the sports referred to were
male sports.) Many of these were hypocritical, covering
their interest in sports by an unconvincing claim to an
interest in history: “In ten years I would like to be a
famous historian who has played on a cup-winning
soccer team.” Others were naive, in their enthusiasm for
the imagined triumphs of the playing field entirely for-
getting to make mention of history.

Two inferences emerge from the fact that the History
applicants were three-fourths male. The first is that
History has a reputation of being easier than many other
departments. My colleagues affirm that this is indeed its
reputation and that this explains the number of sports
enthusiasts among the applicants. The second is that
sports, especially violent contact sports, occupy the same
place in the fantasy-life of young men that marriage and
family occupy in the imaginations of young women.

The final insight I gained from this year's exams is one
that was offered by last year’s as well, though probably
I should not call it an insight,  for it came to me more
through the ear than the eye. What I heard was the cry of
the exam oppressed student against the cruel nature and
lamentable effects of the exam system. It was the cry of
the intelligent student who likes to read, and what that
cry said was “I only wish I had time to read a book.”

I heard it last year when students were asked about the
book which had impressed them most, because for many
students the answer was either a book their mother had
read  aloud to them when they were tots or something
read in the first six years of school. Surely it is the lack of
meaningful reading in high school that accounts for the
high rank of a junior-high novel like Anne of Green Gables.

Often the students apologized, saying they were
“very sorry” but they hadn’t had time to read a book.
Or they would say, “I remember how much I enjoyed
reading in grade school, and I hope if I’m admitted to
the university I’ll have a chance to read a book.”

Here I am reminded of the standard complaints we
hear about “today‘s students,“ that they don’t study as
hard or can’t read or write or figure as well as students
could in the past. I have never had much sympathy
with teachers who make this complaint. I notice that
they are the ones who are most likely to be stuck in the
ruts of their predecessor’s carts, or sunk in the depres-
sion of their own twenty years on the podium using the
same lecture notes. However much they profess to
have the students’ welfare at heart-and all teachers
make this profession, just as all  politicians profess to
have the voters’ welfare at heart-their resistance to
innovation speaks loudly to the contrary.

After reading entrance exams, I have even less pa-
tience with this sort of complaint, which amounts to
little more than blaming the victims. It is easy enough
to say, as I hear every year in faculty meetings, that
students can’t read, or they can’t write, or they can’t
talk. After reading the exams I want to reply, “If  this is
true, it’s neither surprising nor a fault to be laid at the
students’ door alone. How often in the course of the
exam-darkened years of junior and high school have
they been given a chance to read or write or speak in a
way that is meaningful?”

I wish those who criticize students’ failings could
read the essays the applicants write. The exercise would
be futile, however, if they read with only an eye for
errors of spelling, grammar, and usage. The essays also
demand an ear that can hear what they say.

Oh yes, I almost forgot. This year the cry of the exam-
oppressed student took a form that was as frequent and
as poignant as last year’s: “Ten years from now, what-
ever I’m doing, I hope I have time to read a book.”
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THEY CAME, THEY THOUGHT, THEY CONQUERED

What is different about Flashback  ‘63?

1 Flashback ‘63 teaches students syllogistic logic, improving their propensity to become good

English speakers. They are not saddled with busy work, they are given exercises that ask them

to TH INK!

“You told us the book was logical, but I was really surprised to find out that all the information

and the characters were all connected. It was interesting.”

2 Flashback ‘63 teaches formal and informal language including expressions found in today’s

pop culture.

“When I saw Back to the Future Ill,  I saw Michael J. Fox say “Yes!” and pull his arm just like

you taught us from Act 3 of the book. I have never had a textbook that taught such current vocabu-

lary. I will remember these words!”

3 Flashback ‘63 goes where no textbook has gone before. Characters argue, criticize/praise

one another, speak formally and informally, excuse themselves to go to the bathroom, make

mistakes, etc.

“I found it interesting that Nobu and Julie didn’t like each other at the beginning of the story,
but they grew to respect each other after spending time together.”

4 Flashback ‘63 piques student interest and keeps attendance high

“Our company only had a budget for 25 lessons, but we had only finished Act 10 of Flashback

‘63. We couldn’t stop there, Nobu and Julie had lost the time transporter. We had to have a

meeting and make extra classes to finish the story!”

r
D O N ’ T  M I S S  O U R  A U T H O R S ’  P O S T E R

S E S S I O N  A T  JALT ‘ 9 2

STUDENT FEED BACK GIVES
FLASHBACK ‘63 TWO THUMS UP /

J

. . . They were two ordinary young people .

. . . with completely different interests . . .

. . . who shared an extraordinary  adventure . . .

. . . during a summer they would never forget.

IT’S A LISTENING-SPEAKING TEXT; IT’S AN ADVENTURE STORY
IT’S AN EYE ON THE PAST; IT’S A VISION OF THE FUTURE

IT’S TIMELY; IT’S TIMELESS

If you only look at one new text this season, make it flashback ‘63.





A N G E L A  LLANAS  L I B B Y  W I L L I A M S

Adventures is a three-level course spe-
cially designed for young adolescents who
have already studied English at primary
level. The series develops the four skills
through communicative activities such
as games, project work and discussions,
while also giving students extra practice
on key grammar structures.
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For a free sample copy of ADVENTURES, please  to:

I M Macmillan LanguageHouse  ltd., Cl 4-7 Hakusan, Bunkyo-Ku,
Tokyo 11 2. Tel: 03-3943-6857 Fax: 03-3943-6863 I
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Press

"A Tradition of Excellence”

Listen. for It
l For lower intermediate

students
’ Task-based listening
. Systematic approach to

development of listening
microskills

Listen First SW-
= For complete beginners
* Useful, everyday language
l Activities graded within the unit

NEW AMERICAN EDITION
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New Address

See that The Language Teacher follows you.
Send this form along with your current
mailing label to the JALT Central Office:

1-3- 17 Kaizuka, Kawasaki-ku, Kawasaki,
Kanagawa, Japan 210.

Date Effective

New Home Phone
New Employer

Postal Code
New Work Phone

Interview with Sukeyori Shiba
by Keiichi Koide

Gunma  Prefectural Women’s College

Sukeyori Shiba, renowned scholar in statistics, started his career as a researcher in the 1950s with a paper
which attempted to apply cloze tests to measuring readability in Japanese. He also spent many years
developing a test battery based on item-response theory to measure the size of the receptive vocabulary of
Japanese school children. In this interview conducted just before Shiba retired from the Faculty of Education
of Tokyo University in March, 1992, he discusses his past research, which is of great relevance to second
language teachers, and offers advice and precautions for second language researchers on learning and using
statistics. Shiba is currently a consultant at Human Research Institute, Inc. in Tokyo.
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David A. Sell Tasks for Listening
& Communication
Skills

OS&dent’s  Book . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . ¥ 1,500

@Scripts  8 Tape Set . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . ¥7,000

(Teacher’s Supplement plus 3 cassettes)

iTeacher’s Supplement (only) . . . . . . . . . . . . . . . . . . . . . . . . . . . ¥ 1,300

For further information and examina-
tion copies, please contact Seido.

Tasks for  Listening & Speaking Skills

7659  BK1111?%Wi&BIftJ 12-6 TEL. 0797-31-3452
FAX. 0797-31-3448



Main Speakers

Diane Larsen-Freeman is a Senior Faculty Member and Teacher Educator in the
Masters of Arts in Teaching Program at the School for International Training in
Vermont. She received her Ph.D. in Linguistics from the University of Michigan in
1975. She has published a number of articles in the areas of second language
acquisition research, English grammar, language teaching methods, and teacher
education. Her books include: Discourse Analysis in Second Language Research
(Newbury House, 1980), The Grammar Book: An ESL/EFL Teacher’s Course (with
Marianne Celce-Murcia, Newbury  House, 1983),  and An Introduction  to Second
Language Acquisition Research (with Michael Long, Longman,  1991). From 1980 to
1985 she was Editor of the journal Language  Learning. She is currently editing a
grammar textbook series for university students.

Plenary: Teaching: Managing Learning
Lecture: Where Grammar and Communication Intersect
Lecture: Using a 3-D Approach to Teaching Grammar
Workshop: Defining the Challenge in Language Teaching

Earl Stevick was Linguist and Professor of Linguistics at the Foreign Service
Institute at the Department of State in Arlington, Virginia until 1984. He received
his BA in International Relations from Harvard College and his MA in TEFL from
Teachers College, Columbia University. He received his Ph.D. in General Linguis-
tics from Cornell University in 1955. He formerly taught at the American Univer-
sity and Georgetown University. He was frequently lent to the Peace Corps to
develop materials, train teachers, and supervise and evaluate programs. He also
served on the Advisory Board for the Masters Degree in Teaching Language
Program for the School for International Training in Vermont. In addition, he
served as a member of the Editorial Advisory Board of the Modern Language Journal
and of the TESOL Quarterly.  He has published extensively in professional journals.
His books include: Memory, Meaning and Method (Newbury House, 1976), Teaching
Language: A Way and Ways (Newbury House, 1980), Teaching and Learning Lan-
guages (Cambridge University Press, 1982), Images and Options in the Language
Classroom (Cambridge University Press, 1987), Success with Foreign Languages
(Prentice Hall International, 1989), and Humanism in Language Teaching (Oxford
University Press, 1990).

Plenary: Old News, Bad News, New News, Good News
W o r k s h o p :
W o r k s h o p :

Who Are Carla’s Brothers and Sisters in Japan?
Dialog Plus Picture: A Technique and What’s Behind It

Henry Widdowson has been Professor of Education at the University of London,
Institute of Education since 1977. He received his MA. from Cambridge and his
Ph.D. from the University of Edinburgh. He served as an English Language Officer
for the British Council in Sri Lanka and Bangladesh from 1962 to 1968. He was
Editor of the Journal of Applied Linguistics from 1980 to 1985. His publications
include: Stylisticsand the Teaching of Literature, Teaching Languageas Communication,
Learning Purpose and Language Use, and two volumes of Exploration in Applied
Linguistics. He is currently Joint Editor with C. N. Candlin of an extensive scheme
for language teacher education published by Oxford University Press. His most
recent publication is Aspects of Language Teaching (Cambridge University Press,
1990)  and his new book, Practical Stylistics, is in press.

Plenary:
Lecture:

Pedagogic Pragmatics:  The Discourse of the Language Classroom

Workshop:
Stylistics: Literature and Language Teaching (In Theory)
Stylistics: Literature and Language Teaching (In Practice)
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* 10  books with over 600 games and puzzles

*From beginner to post-intermediate levels

*A  FUN way to improve your students’ English
in class or at home.

HEINEMANN
INTERNATIONAL

For further information please contact:

Vaughan Jones, Heinemann international, Shin Nichibo Bldg, 1-2-1 Sarugaku-cho, Chiyoda-ku, Tokyo 101
Tel: 03-3294-0791 Fax: 03-3294-0792



Featured Speakers

Jean Aitchison, Senior Lecturer
in Linguistics at London Uni-
vers i ty ,  i s interested in
psycholinguisticsand language
change. Her publications in-
clude The Articulate Mammal,
Words in the Mind, and An lntro-
duction to Language and Mind.

Adrian Doff is a freelance edi-
tor and author with extensive
experience in teaching and
teacher training. He is the au-
thor of Teach Engl ish .

Colin Granger is  a teacher,  an
ELT materials writer, and co-
director of a British fringe the-
atrecompany. His publications
include Contact English, Play
Games with English, The
Heinemann English Grammar
and American Generation.

Lance Knowles, President of
DynEd  International and
former LIOJ director, has
authored EFL textbooks and
multimedia CALL titles, in-
cluding Dynamic English and
Functioning in Business .

Geoffrey Leech, Professor of
Linguistics and Modern En-
glish Language at Lancaster
University, is the author of
books on English grammar, se-
mantics, stylistics, and prag-
matics. He is now directing sev-
eral  corpus development
projects.

David Paul is the author of
Finding Out ( Heinemann In-
ternational),  a course for Japa-
nese elementary school chil-
dren, and is the owner of five
language s c h o o l s  i n
Hiroshima.

Michael Rost has degrees in
Secondary Education, TESOL
and Linguistics. Long inter-
ested in oral language devel-
opment, he now develops
classroom textbooks for Lin-
gual House/Longman.

Barry Tomalin is a presenter
at TESOL US and JALT. He is
the author of Follow Me, Video
in the English Class and Video in
Action (with Susan Stempleski)
and specializes in teaching
with media. He works for BBC
English in London.

Peter Viney is  the co-author of
Streamline, Grapevine, Main
Street and six video courses for
OUP. He lives in
Bournemouth, England.

Dave Willis works at Birming-
ham University on MA
programmes in TESL and Ap-
plied Linguistics with a par-
ticular interest in distance
learning programmes.

September  1992

45



INTERMEDIATE AND ADVANCED
An exciting new development in adult
learning and teaching, the American
Dimensions series  is designed to
help your students overcome that
difficult ‘intermediate’ stage. and
to achieve real confidence and
self-expression in English. A

, .y>
h Teaches variety and appropriacy of
7 e x p r e ssion
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r ‘1. Consolidates and expands students’

pronounciation  development

l Meaningful topics and themes, enabling
students to talk  about things that really
matter to them.

----1--11111-11111-1-.
r To: Longman  ELT, Gyokuroen Building, 1-13-19 Sekiguchi,
I Bunkyo-ku, Tokyo 112 Tel: 03-3266-0404
1 Fax: 03-3266-0326 Osaka Tel: 062056790

: Please send me sample material from
I American Dimensions

LONGMAN  ELT
The Japan Specialists
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Activities/Games
Pictures in Interactive Reading Okada,  Junko
Adventuresome Games Triggering English Interaction

Earley, Ron

Intercultural Communication: Whose Perspective?
Hough, David

Simu la t ions  Br ing ing  Language  to  L i fe Colabucci,  Patrick
50-50  Listening/Speaking: Large Classes in Japan

Wilson, Warren

Teach ing  in  Japan  Conf l i c t ,  Cu l tu re  &  Law
Simmons, Thomas

Madonna Marks &  Spencer &  ESL Dictionaries
Summers, Della

New Knockout Games Book with a One, Two Punch
Berman, Shari

Implications of Communication Pattern Differences
O’Sul l i van ,  Bar ry

Focus on French: Activities for the FLZ  Classroom
Yamane,  Kath leen

Thanks & Apologies-A Cross-Cultural Inquiry
Miyake, Kazuko

Prob lem-So lv ina  Ac t i v i t i es  i n  L i s ten ing Okada,  Junko Experiential Act. for Cross-Cultural Communication
Hopkins, DavidIdeas for Beginning your Lesson Warm Ups Part 3

Beech. Philip
What Do You Suppose....?

Applied Linguistics
Don to Don, Teacher to Teacher

Stoops, Barbara

Seidhlhofer,  Barbara

Bi-/Multi-lingualism
Bi l i ngua l  Pa ren t  as  Mode l  f o r  B i l i ngua l  Ch i l d

Noguchi, Mary Goebel
Bilingual Study (6-l 5 mo): Reading Before Speaking

Kamada, Laurel
Cul tu ra l  Iden t i t y  o f  B i l i ngua ls  in  Japan McCarty, Steve
Bilingualism, Boundaries, & Marginality: ERI Maher, John

Business/ESP
Improved Listening Skills: People in Business

Kleindl,  Michael
Business Intensives That Work Parker Dowden,  Alice
Doing Business - Teaching Business: The Link

Tomalin,  Barry
Getting Ahead Pre-Intermediate Business English

Maginn ,  S teven
Business Venturer A New Business Text from Oxford

Barnard, Roger
Special Projects: Programs For Specific Work Needs

Wal te r s ,  Pa t r i c i a
One to One Training in FIA’s “OJT”  Program Allan,  Tim

CAI/CALL
Computer In the FL Classroom: What? Menzel, Barbara

Content-based/EAP
Content Reading with SRA: History &  Thinking

Akamatsu, Ann

Course Texts/Books
Global Issues in High School English Textbooks

Hashimoto, Midori
The Brand New Spectrum Byrd, Donald
The Snoop Detective School Conversation Book

Ke l l y ,  Cu r t i s
Interchange: A Workshop for Users Fisher, David
More Than Just Practice - English Firsthand!Helgesen,  Marc
On the  Ball: A Course for Young Japanese Adults

L o v e l o c k ,  C l i v e
Easf West: Bridging the Communicative Gap

Brophy, Anthony
Hea l th ta l k McBean

Culture
The In ternat iona l iza t ion  Game
Cul tu ra l  &  In te rcu l tu ra l  L i te racy

Mukadam, Anjoom
Dyws, David

Curriculum Design
Five Ways of Looking at Grammar W i l l i s ,  D a v i d
Teacher Independence &  Learner Independence

Viney ,  Pe te r
Global Education EFL Course Design Matsuda, Mayumi
Training Japanese Language Teachers

Nakamura, Yoshihiro
3 Teachers, 3 Languages-l project McMurray, David
Video Camera Techniques: Demonstration with Q  & A

Mooradian, Mary Ann
Languages & the International Baccalaureate

Johnson, John
An EFL Curriculum Renewal Project at KIFL

Johnson, Francis
The Conceptual Framework of the KIFL Project

Candl in ,  Chr is topher
Management  of  Col laborat ive Curr icu lum Renewal

Harrison, Ian
Assessing EFL Needs/Aspirations in Japan Kanberg, Leslie
Stages in the Development of a Curriculum Project

Nunan,  David
The Process of Goals / Objectives Specification

Mont, Mercedes

Four Skills
Seeking New Vistas: Toward Student Centrd. Learning

Carver, Tina
Mating Social Issues to Whole Language Learning

Rowe, Frank
Cambridge Examinations: An Overview Nakayama, Keiko

Grammar
Grammar for Accuracy & Fluency Fisher, David
Using a 3-D Approach to Teaching Grammar

Larsen-Freeman, Diane
Seven Problem Areas of English Grammar Granger, Colin

Issues In Education
Helping Students Explore Social/Political  Values

Walsh,  Dan ie l
TEFL:  Teach ing Env i ronmenta l ly  Fr iend ly  Language

Ushimaru,  Atsuko
Wheezing in the Global Breeze &  Clearing the Air

Mark, Kevin
Global Issues N-SIG Business Meeting
Linguistic Bias & Nonstandard Dialects

Jr/Sr  High School

Gates ,  K ip
Riney,  Tim

Large Low Level Classes-Team Teaching Techniques
Haynes, Michael
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Discover A Masterpiece
VISTAS . . . . . . . . Real life situations and interesting,

student-centered activities.

VISTAS . . . . . . ..From absolute beginner level to advanced.

VISTAS . . . . . . ..Communication tasks right from the start.

VISTAS . . . . . ...4 levels, complete with full color student books,

workbooks, teacher’s manuals, audio program, and

test/placement packages.

I stock in Japan!
-

Jochi Kojimachi Bldg.,  3F. 6-l-25 Kojimachi.  Chiyoda-ku, Tokyo 102. JAPAN
Telephone: (03) 3236-1050  Fax: (03) 3237.1460

A PARAMOUNT COMMUNICATIONS COMPANY



Japanese as a Second  Language
Observing Learning Styles & Stages of Learning

Language Acquisition
Yamauchi, Tokuko

USA Colleges: The Theory-Into-Practice Challenge
Morley, Trevor

How To Teach Debate in the Classroom A l l i s o n ,  L y l e

Learner Training
Appreciating Mistakes Murphey, Tim
Teaching Presentation Skills Yosh ida ,  Kun iko

Listening
Language: Wanted &  Very Much Alive Wordell,  Charles
Pre-Listening Techniques Tiedemann, Mark
Teaching Listening: A Systematic Approach Peaty,  David
The Greatest Stories Ever Told Waldman, Jerry

Literature/Humanities
Celebrating Literacy: Literature Based Curriculum

Crane, Ginger
Myth & Fairy Tale In the Language Classroom

Houser, Preston
The Less Dramatic Side of Teaching with Drama

Cheetham, Dominic
A Process Approach To ELT Literature Instruction

Wadden,  Paul
Stylistics:  Lit. &  Lang. Teaching (in Theory)

Widdowson, Henry

Materials Deslgn
Storytelling in the EFL Classroom H o l l i w a y ,  D a v i d
Hearts &  Minds: Motivation & Communication Farr, Alan

Methodology
Linking Group Development Phases with Activities

McElroy, Jane
Ki tao .  Ken i iGettina Students to Read Actively

Control  &  Communication - Are They Compatible?
Dof f ,  Adr ian

Brainstorming: Windows on the Mind

Music/Drama

Hartley, Stewart

Adapting Literary Texts for Readers’ Theater Clark, Russell

Role of Foreign Teachers in Japanese Universities

Rock Around the Classroom Dougill,  John

Kay, Gillian

Professionalism
Getting a Job in Japan: A Job Info Center Workshop

L e w i t t ,  P h i l i p

Language Teachers The 21st Century’s Blacksmith?
Stap le ton,  Pau l

Pronunciation/Phonology
Pronunciation: What to Teach, Why, &  How Vaughn, Mary
Just How Important is Pro-noun-ciation? Bacon, Catherine

Psycho-/Neuro-linguistics
The Neurob io logy o f  Language &  Learn ing

Wyatt Silva.  Willetta
Psycho-Acoustics & EFL Rosen, Steven
Mind The Brain: Psycholinguistics for Teachers

Wright ,  He len

Reading
Profile of a Successful Japanese Reader of ESP

Santillo,  Marianne

Schema Theory &  Reading Comprehens ion Ki tao ,  Ka th leen
Making Cultural Links: Exploring American Mosaic

Gundersen, Erik 
Reading in Large Classes: Management &  Motivation

Christensen Torkil

Research
Global Issues in TESOL: Teaching & Research

Yonezawa,  Shu ich i
Globa l  Educa t ion  &  Teacher  A t t i t udes l i n o ,  Atsushi
Students: The Teacher’s Choice Research Resource

Garrott, June Rose
Student & Teacher Views of an EFL Lesson

Beebe ,  Jacque l ine
Insights into the Language of Broadcast English

Fox, Gwyneth
Individual Differences &  Classroom Participation

Robson,  Gordon

Schools/Programs Abroad
Global Education &  Overseas School Trips Miyoshi,  Noriko
EAP Methodology on a U.K. University Access Course

Hughes, Felicity

Teacher Training
Peace Educat ion on a TESOL MA Program

Kameyama, Koh
Teacher  T ra in ing  Through  V ideo Bergman, Kevin
What is a “Successful” Conversation Class?

Car/son, Andrea
Lessons for Teachers in Language Learning Research

Rost,  Michael
Def in ing  the  Cha l lenge  in  Language Teach ing

Larsen-Freeman, Diane
Ten Commandments of Financial Planning Newman, Colin
Schoo l  fo r  In te rna t iona l  Tra in ing  Program Opt ions

Wright ,  Lar ra ine

Testing/Evaluation
Global Education &  University Entrance Exams

Sasada ,  lwao
How to Evaluate Students’ Speaking Ability Sai to ,  Sanae

Vldeo/AV  Aids
Movies Worth a Mi l l ion Words/ClNEX  Curr icu lum

Wood, David

Copyright & Rights: Artists, Producers, Teachers
Ikeda, Hirokazu

Video in  Teacher  Prepara t ion Fanse low,  John
Video in Professional Organizations in Europe

Hargreaves, Neil

Developing Support Materials for Using Video
Natusch, Barry

Teacher  T ra in ing  Through  V ideo

Vocabulary

Savage, K.  Lynn

Using Psycholinguistic Vocabulary Techniques
Schmitt, Diane

Writing/Composition
Learning Styles & Feedback on Composition Errors

Dubravcic, Jasna
Human Ed i t ing Feldman, Gail
The Research on Writing in a Non-Native Language

Schecter, Sandra
Using Portfolios to Assess Compositions Dixon, Duncan
Using Secret Friend Journals in Composition Class

Saeki, Namie
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BIG CHANTS: I Went Walking

BLACK CAT, GREEN DUCK, PINK PIG . . . COW

BIG CHANTS, BIG SMILES, GOOD CLASS . . . WOW

BIG BOOK, CASSETTE  AND TASK, GREAT DEAL . . . NOW

Carolyn Graham’s Big Big Chants I Went Walking is now available in a complete set

which includes the big book, activities book, cassette tape and instructor’s manual. The

unique cassette recording features Ms. Graham’s famous voice on Side A and the rhythm

of several talented children on Side B. Two of the chants are set to song. Language

is carefully recycled and the activities book offers a variety of tasks at different levels.

Multi-level capabilities make this course perfect for young learners’ classes today. Return-

ees and beginners can benefit from the same material thanks to different follow-up tasks.

BIG CHANTS gives your students an enjoyable way to practice structure and internal-

ize vocabulary.

~~ Now Available ! -- --
. BIG CHANTS PACKAGE: ISBN 15-59981 3-7 ¥7,980

Big Book
Activity Book
Cassette
Teacher’s Guide

l Big Book
l Activity Book

ISBN 15-599817-X ¥4,OOO
ISBN 15-599814-5 ¥650



Sunday

Activities/Games
Performance Goals for Learners Matsuka, Yoko
Task-Based Activities-Beyond Words & Grammar

Lougheed ,  L in
Teacher Created Communicative Speaking Tasks

Gr i f fee ,  Da le
Teaching Without Textbooks Wade, Edward
Photography  & Eng l i sh  Language Teach ing Welch ,  M i ke
Big Books for Little Learners Joyama, Setsuko
Materials &  Ideas from Japanese Stationery Shops

Graves, Nanci

Helgesen, Marc

Language Learn ing Through Fami ly  Hour Biro, Roma
Poetry Please Rosa ti,  Simon
Communicative Tasks: What? Why? HOW? Lanier,  Lois
Five-Minute  Act iv i t ies Sandi fo rd ,  He len
Pairwork - Because Students are Ready to Speak

Applied Linguistics
Making Mean ing in  Eng l ish :  Ident i fy ing  Obstac les

Thompson. Alan

Business/ESP
Innovative Corporate Training Materials Yosh ioka ,  Be t sy
Designing Effective Materials for Business Tidwell,  Christina
Factory Tour Game Winter ,  Genienne
Authent ic  Content  in  Corpora te  Language Teach ing

Wright, Gerald

CAI/CALL
CALL:  The  Cha l lenae  to  Educa t ion Know les ,  Lance
Effective Use of Teacher-Made English CAI  Programs

Ishihara,  Kenji
Multimedia Courseware Comes to the Classroom

Aramaki, Motofumi

Children
EFL Activities  for Children Fountaine,  Donald
How to Use Finding Out Effectively Paul, David
Happy House: A Fun New Course for 9-l 2 Year-Olds

Perkins, Mark
Max & Millie: English for the Very Young Davis, Roger
Let’s Go: Oxford’s  New Course for Kids Nakata, Ritsuko
Pr inc ip les  o f  Read ing  fo r  Ch i ld ren Otake, Margaret
Games & Songs Which Work with Japanese Children

Paul, David

Content-based/EAP
Exploiting Resources in Global  Issues McIntyre, Daniel
The Complete Guide to TOEFL Success Vaughn, Mary

Course Texts/Books
Beyond Language Training: Ready for Business

Vaughan,  Andrew
Critical Thinking in the Learner Centered Class

Gray
Presenting Grapevine Three Viney,  Peter
Student Feedback Gives Flashback ‘63 Two Thumbs Up

Berman, Shari
Talking Together: A Natural Approach for Japan

Rost,  Michael
Crossroads: Unique Activities for Japan Fu l le r ,  Da le
Integrating Competencies &  Grammar: Crossroads

Moore, John
Everybody Wins: Touchdown in Complete!

Adrian-Vailance,  D’Arcy

Learner-Centered Conversation Classes Peaty, David
Deve lop ing  F luency  in  L is ten ing  &  Speaking Doff,  Adrian
Time: Authentic Readings for Students of English Lacey
EFL Textbooks Born in Japan Boletta.  William

Culture
The Hidden Curriculum of the EFL Classroom

McGovern, Sean
Japan’s Labor Standards: Work Rules &  Contracts

Noda,  Kentaro
Japan’s Labor Standards: Teachers, Culture & Law

Pegel,  Alex
Languages Across Frontiers Raasch, Albert
Cul tu ra l  Unders tand ing  Through S i tua t iona l  V ideos

Parker Dowden,  Alice

Freudenstein, Reinhold
Peace Education in the English Language Classroom

Challenges Facing Teachers for Global Education Pe, Rex
Japanese Universities: An Inside View Wadden,  Paul
The University’s Function in Japanese Society Kelly.  Curtis
Japanese Students: Five Myths & a Few Choices

Helgesen, Mark
What Japanese Schools Expect of Foreign Teachers

Evanoff, Richard
Launching a Career at a Japanese University

Pearson ,  E lo i se
Promising Effects of the “Culture Assimilator” Aoki, Junko

Curriculum Design
Pub l i sh ing  In te rna t iona l  ELT Mate r ia l s Haines, David
Desktop: Student-Produced Newspapers on a Budget

Cochrane, Robert
Help !  On ly  60  Minutes  fo r  Eng l ish Frazier, Catherine
Structured Hierarchies of Oral Task Hunter, Lawrie
Putting Grammar in its Place Communicatively Byrd,  Donald

Discourse Analysis
Discourse Across Cultures: NNS in the U.S. Shea, David

Four Skills
Guided Discussion Galien, Patricia
The Best of Both Worlds Gunderson, Erik

Grammar
Using Concordance Lines for Language Awareness

Berry, Roger

Issues In Education
Using the Textbook Heal the Earth Sargent, Denny
Issues in Language Teaching & Japanese Education

Fujimura-Fanselow, Kumiko
Understanding Misunderstanding in Peace Education

Candlin,  Christopher
I n i t i a t i ves  in  G loba l  Educa t ion C a t e s ,  K i p
LINGUAPAX, Peace Education &  Language Teaching

Raasch, Albert
Sov ie t  In i t i a t i ves  in  G loba l  Educa t ion Mitina, Valen  tina
TESOL,  G loba l  Educa t ion  &  Teachers  T ra in ing

Fanse low,  John

JET/AET
Team-Teach ing  as  Coopera t i ve  Teacher  Tra in ing

Bergman, Kevin
Team Teach ing  Co l l oqu ium Cominos, Antony
The  ALT’s  V iewpo in t Gaterman, Silke
The LIOJ  Team-Teaching Program: One Approach
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MAIN STREET ... coming soon
%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%$
$ p$$J  p+&y “A Tradition of Excellence”
%

z
Point your kids 1

$ in the right direction 9
%

i

LET’S GO
The NEW children’s course for Japan

% by RITSUKO NAKATA
workbooks by STEVE  WILKINSON

I
songs by CAROLYN GRAHAM

z
/

$ ENGLISH TODAY !
% American English Today !
% Levels 4-6 now available
% An action-based, activity-filled

6 level complete course.

OPEN SESAME %
featuring the famous Open Sesame $
characters, songs and chants and
conten t-based activites t

;r

START WITH ENGLISH
Available in 6 levels in British $%
or American English with %
FREE Japanese Teacher’s Guides. $
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Kahny,  James
Successful Team Teaching Kiguchi,  Yumiko
Team Teaching: Past & Future Wada,  Minoru

Japanese as a Second  Language
The Learner-Made Video For Self-Instruction Takagi, Hiroko

Language Acquisition
Language Awareness Training LoCas tro,  V i r g i n i a
Who are Carla’s Brothers & Sisters in Japan? Stevick,  Earl

Learner Training
Communication Strategies: What They Teach Us

Jewell,  Greg

Listening
Tune Into the World - Shortwave Radio for EFL

Oda,  Masaki
Progress in Listening: Classroom Techniques

Kumai, Nobuhiro
Creating a Mini-World of English for Students Sazami, Jill

Literature/Humanities
Stylistics:  Lit. &  Lang. Teaching (in Practice)

Widdowson,  Henry

Materials Design
Exploring the Media as Content in the Classroom

Gershon, Steven
College Student-Generated Teaching Materials

Watanabe,  Setsuko
Teach ing  abou t  Func t i ons  i n  Eng l i sh Kitao,  Kathleen
Closed Captioned Video Activities Hale, James

Methodology
Really Popular Music for Really Popular Classes Grose,  Tim
Birds, Bees, & Switches Aitchison,  Jean
Three Task Based Writing Projects Zenuk-Nishide, Lori
Observing Effective Language Learning Granger ,  Co l in
A P lan  fo r  A l l  Tongues? Maybin,  Don
Comic Strips in the EFL Classroom Greene, David
One Hundred Classroom Gimmicks Frederickson, Char/es

Music/Drama
Vi r tua l  Rea l i t y
12 Days of Christmas

Professionalism

Bacon, Catherine
Zeid,  Mark

EFUESL Networking Newsletter Yao,  Lorra ine
Seeing is Believing & Believing in Learning Hawkinson,  Anni

Reading
Reading & Other Communications Skills Schneider,  Dennis
Could Your Students Read This? Would They Want To?

Ziolkowski,  Stephen
Get Your Students Hooked on Books! Jones, Vaughan

Extensive Reading: Set Up & Maintenance Beglar,  David
SRA Reading Laboratories: The Library in a Box

Gatton,  William
The SRA Lab in the EFL Japanese Setting Baines, Robert

Research
Computer Text Corpora in Language Education

Leech, Geoffrey
Get t ing  Pub l i shed  in  TEFL:  A  Round tab le Rinnert,  Carol

Bociolinguistics
Can I Call You “Jane,” Prof. Doe? Taniguch i -Oda,  Yuko

Teacher Tralnlng
Peer Observation & Teacher Evaluation: A Review

Murdoch, William
Action Research for TEFL: How To Do It Wallace, Michael
The  Ho l i s t i c  Teache r Francis, Barbara
The PPP Model-Does it Work in Japan? Hart, Alan
Large Classes-Some Tricks of the Trade Cornwall, Tim

Testing/Evaluation
Testing the Video Class Benson ,  Va le r i e
The Japanese Ent rance Examinat ion Redf ie ld ,  M ichae l
Small Grout Discussions: Evaluation Criteria Rambis,  Kelly
Testing Al&natives for The Classroom Teacher Gruba, Paul
Testing as a Motivator for Underachieving Learners

Tsukagoshi, Hirofumi

Video/AV  Aids
The Lost Secret Teaching Japan’s Favorite Video

Benger, Marc
Designing a Video Course for Advanced EFL

Katchen,  Johanna
Issues in Video Materials - Lower-Level Learners

Maginn, Steven
Starting Business English Tomalin, Barry

Video/AV  Aids
Teachers Producing Better Videos
Dead Poets Come Alive

Meiners, Glen
Mark, Kevin

Vocabulary
Vocabulary Building Using Authentic News Sources

Shimazaki.  Midori

Writing/Composition
Movab le  Text: A  Beg inn ing  Wr i t e r ’ s  No tebook  Lew i f t ,  Ph i l i p
Improvement in Writing: Peer vs. Teacher Feedback

Swenson, Tamara
Writing Process & Process Writing Susser, Bernard
Improving Writing Skills for Intermediate Students

Hinton,  Tom
Post-Secondary EFL: Journals, Prose & Essays

Scheirman, Margaret

Monday
Activities/Games
Why Rhyme? Gray, Peter
Communication in the High School Classroom

O’Sul l i van .  Bar ry

Administration
Using Self-Assessment in Placement Decisions

Holliday,  Cynthia

Writing Activities & Other Fun Stuff M i l l e r ,  K e v i n
Language Fairs-Jump Start Your School Year!

Bacon, Catherine

Applied Linguistics
A Systematic Approach to  Learning A, An, & The

Brender ,  A lan

Fluency &  Grammar: Toward Integrative Awareness
Bales, Tena  Maria

Phonics: Fun & Fundamental Matsuka, Yoko
Put t ing  Your  S tudents  on  Autop i lo t  o f  Learn ing

Ushimaru,  A tsuko
VHS: Various Headline Strategies Aldon,  Theresa
Deve lop ing  In te rac t ion  Ac t i v i t i es Savage, Lynn

The  B r i t i sh  Counc i l  / B i rmingham Dis tance MA W i l l i s ,  D a v i d

Bl-/Multi-lingualism
The Necessity for Second Foreign Languages

Reinelt,  Rudolf

Business/ESP
Phoenix-Crisp Approach: Interpersonal Skills Text
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HOW AMERICA BEGAN AS AMERICA GREW

Controlled reading at ability levels 3.5 through 9, these kits
use the successful SRA Reading Lab method to teach US
History through the eyes of real people.

*~++~~.\~o~“~p~x$  e.+ .>&  -3 .$.  .&“+&j.  Y$“.  + %q. .+):  2.  X&k  5 A; +q -8-e

SOCIAL SCIENCE SERIES and HISTORICAL NOVELS

Focus on US history with thirteen separate 64 page
workbooks for intermediate students.
Novels set in each era complement the workbooks and help
bring the period to life.

THINKLAB  and THINKLAB  2

Get your students talking with hands on activities for
analyzing data, relationships, patterns and structures.
These kits of progressive, graded problems and puzzles are
great as extra conversation exercises and group activities.
+~~~w*+*i

THE FINAL CHAPTER, KIT X, KIT Y, KIT Z
True stories with surprise endings, these three kits contain
ten copies of ten stories for group reading and discussion..
Exercises cover vocabulary, comprehension and sequencing,
story mapping, etc.

for more information and sample material, contact

MEYNARD PUBLISHING LTD.
TOKYO OFFICE OSAKA OFFICE
Oguro Bldg. 1-2-5 Osaka Fukoku-Seimei Bldg. 4F.  2-4 Komatsubara-cho,
Nishi-sugamo, Toshima-ku. Tokyo Kita-ku.  Osaka 530
Tel:03-5394-3500 Fax:03-5394-3505 Tel : 06-362-2961 Fax : 06-3 16-l 049



Owens, Peter
Teaching Business Classes: Problems & Solutions

Barnard, Roger

CAI/CALL
Designing CAI Programs on Macintosh & Multimedia

Yamashita,  Kikuko

Children
Activity-Based English For Children Sandiford,  Helen
Picture Books for Young Japanese Children 

Toyama, Setsuko
Tes t ing  Ora l  Ab i l i t y  The  H idden  Bene f i t s Smith, Geoffrey
Motivating Japanese Children to Read & Write Paul, David

Content-based/EAP
New Approaches in English for Academic Purposes

Maginn ,  S teven
Globalization via Newscasts Books, Marilyn
Content/ESL Linkage in Higher Education

Gundersen, Gunnar

Course Texts/Books
Language in  Use Doff Adrian
How to Pass the TOEFL & Learn English Boyd, Michael
Teach ing  Mater ia ls  fo r  Japan Kolf,  David
Main Street: Beginner’s Course in American English

Viney ,  Pe te r
The New Cambridge English Course

Culture

Fisher, David

Enabling Japanese Students to Talk About Values
Bergman, Kevin

Curriculum Design
A Communicative Curriculum for Tertiary Education

Johnson, Francis

Grammar
Where Grammar &  Communication Intersect

Larsen-Freeman, Diane

Jr/Sr  High School
Using Songs for Image Kochiyama, Akiko
See ing  i s  Be l iev ing :  Cap t ioned  V ideo  in  H .  S .

Oshimura, Toshiaki

Japanese as a Second  Language
Interaction & Multimedia in JSL Classes Yamashita, Margaret

Learner Training
Integrat. Glob. Issues Thru Coop. Critical Reading

Tab ios ,  Elnora
Japanese for Lazy People: Independent Learning

Smith, Richard

Materials Design
Motivating with American Generation Granger, Co/in
What’s Wrong With Manga? Pereira, John
Developing Video Lessons for the EFUESL Classroom

Evans, Bruce
Hypertext as a Model for Classroom Applications

Ryan, Kevin
Teaching Public Speaking: Getting Ideas Woo/bright,  Dennis
How to Set Up & Run an Extensive Reading Program

Mason, Beniko
Dialog + Picture: A Technique & What’s Behind It

Stevick,  Earl
Blackboard Drawing - A Most Useful Technique

Granger, Colin
Using Newspapers in English Classes

Music/Drama

Kitao,  Kenji

Using Drama Techniques for Cultural Awareness
Walzer.  Rachel

National Officer Information
JALT President Philip Crompton announced at the Na-

t iona l  Of f i cers  and Execut ive  Commi t tee  meet ings  in  June
tha t  he  unexpec ted ly  has  to  res ide  in  Eng land  un t i l  a t  leas t
March of next year. He plans to be in Japan for national
JALT officer meetings and to help the auditors in Septem-
ber ,  fo r  the  in te rnat iona l  conference,  and fo r  na t iona l  o f f i cer
and execut ive  commit tee meet ings in  November .  He can be
reached at the following address in England:

177 Blake Street
Barrow-In-Furness
England LA1 4  5RS

Those need ing  to  reach  h im more  qu ick ly  shou ld  con tac t
National Recording Secretary Steven Mason by phone:
0798-49-4071  or fax: 0798-40-8664.

As clarified at the Executive Committee meeting, while
Ph i l i p  i s  ou t  o f  the  coun t ry ,  V ice  Pres iden t  Sh igeo  lmamura
is authorized to conduct any official business in Japan as
JALT Pres iden t  p ro  te rn .  In  add i t ion ,  on ly  those  JALT funds
budgeted for normal Presidential expenses have been
author ized for  use by  Ph i l ip .

I t  i s  th rough the  coopera t ion  o f  a l l  o f f i cers  and members
that JALT can continue to function effectively. Further,
officers and members of JALT are requested to make a
spec ia l  e f fo r t  to  communica te  in fo rmat ion  accura te ly ,  fo r  the
sake of our organization and profession.

Carol Rinnert
TLT Editor  and Publications Board Chair

Pronunciation/Phonology
Teaching Prosody Using Electronic Visual Feedback

Anderson-Hsieh, Janet

Psycho-/Neuro-linguistics
Language Teaching & Memory: A User’s Guide Flaman,  Will

Reading
Reading Approaches, Skills & Strategies Peaty,  David
Teaching Reading as ESP to The Visually Impaired

Chijiiwa,  Yoshifumi

Teacher Training
Reducing Anxiety in the Language Classroom

Reagan,  Ne vitt
What A Consum. Rpt. on Eng. Ed. In Japan Reveals

Fanse low,  John
ESP in Teacher-Training: The Bruneian  Experience

Dunseath,  Kevin
An Introduction to the TC MA Program by Graduates

Mergel,  Edward

Testing/Evaluation
What Are The Criteria for Evaluating Writing?

Yosh ida ,  Kun iko

Video/AV  Aids
Top-Down Strategies & Group Work in Listening

Onoda, Sakae
Authentic Videos for the Young & Not So Young

Sakomura, Hiroko

Writing/Composition
Testimonials: Students Reflect on Journal Writing

Casanave, Christine
Coordinating Reading &  Composition Classes

Shiozawa. Yasuko
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AUTHENTIC
READINGS
STUDENTS
ENGLISH

FOR
OF

46 informative articles taken from the pages
of  TIME  magazine

Helps  your students increase comprehension
and improve oral and writing skills

National Textbook Company l a division of NTC  Publishing  Group

em America’s leading publisher of EFL materials
r”“‘----‘--“““‘“““-“““’- - - - - - - - - - - - $< 1- - - -

i Tot Macmillan Language House Ltd., 5-  14-7 Hakusan. Bunkyo-ku. Tokyo 112. Tel: O-3943-6857 Fax: 03-3943-6863 i
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Please send me sample material of:
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I Address

I
I ~~ I
I I
I AD 0343

I

L -----------------_----------------------------------J



Katakana and English Pronunciation

by Peter Gray

Most of my junior college students begin their first
college-level English Conversation class trying to re-
member English pronunciation by scribbling the
katakana equivalent below the English words. They
don’t understand why katakana should not be used as
phonetic transcription, nor do they know a better sys-
tem to use. I have found that teaching my students to
ask themselves the following three simple questions
convinces them to stop relying on katakana and also
gives them a workable method for learning to pro-
nounce English words correctly:

1. How many syllables are there?
2. Where is the stress?
3. What sound does each syllable make?

Because the concepts behind these questions are unfa-
miliar to most of my students, I explain them carefully
when I introduce the three questions to a class:

1. In Japanese a syllable always corresponds to one
kana,  but in English a syllable may be a single letter or
a group of letters. Most Japanese students do not learn
about the English system of syllabification in second-
ary school because there is so little emphasis on spoken
English, and because many textbooks and small stu-
dent dictionaries do not show syllable divisions. I
demonstrate syllables to my students by writing words
they are familiar with on the board, underlining each of
their syllables (e.g. Eng lish) and having them repeat
each word after me.

2. English words of two or more syl-
lables contain one syllable which receives
stronger stress than the other(s). This is
different from Japanese words, in which
each syllable tends to receiveeven stress.
Stress, like syllabification, is rarely taught
to Japanese students in secondary school.
Using the examples already on the board,
I write a stress mark above the stressed
syllable in each word and have my stu-
dents repeat the words after me.

I also tell the students that good dic-
tionaries indicate syllable divisions and
stress. If I have required all the students
in a class to buy a certain dictionary, I explain that
dictionary’s system of indicating syllables and stress.
Even without using dictionaries, however, students
usually can learn and begin to apply the concepts of
syllables and stress quite easily.

3. Because Japanese lacks several of the vowel and
consonant sounds found in English, and because most
kana consist of a consonant-vowel pairing, katakana

transcriptions of English words almost always distort
correct English pronunciation. I tell students that they
can learn to pronounce all the sounds necessary to
speak English correctly only by listening to native pro-
nunciation and then practicing what they hear.

Once they have grasped these basic concepts, I have
them apply the three questions to several English words
and their katakana transcriptions. An instructive and
fun example is the name of the fast food chain,
McDonald’s (4 ” L + ; ’ ). The English has three
syllables, the second of which is stressed. The Japanese
has six syllables spoken with even stress. The katakana
contains consonant and vowel sounds not found in the
English, fails to reproduce accurately the three vowel
sounds in the English, and completely eliminates the
final /z/  sound.

To further demonstrate how misleading katakana
can be, I use this procedure: on the board, I write
“McDonald’s,” and below it, ” 3 ‘I lI + I r “ “.  I ask
the students to read the Japanese; they can say it
perfectly. I ask them to read the English; they either
make a garbled attempt or become completely tongue-
tied. Next I erase the Japanese, underline the three
syllables in McDonald‘s,  and write a stress mark above
the second syllable (i.e. MC Don ald’s). I ask them to
repeat the word after me, and in a few tries they are able
to say McDonald’s fairly well. Finally, I write the Japa-
nese below the English again and ask them to read first
the Japanese and then the English. They find that the
katakana is such a powerful block that once more they
are unable to pronounce McDonald’s  correctly.

Examples such as this one quickly convince the stu-
dents to stop trying to rely on katakana. When I feel that
they are convinced that relying on katakana will only hurt
their English pronunciation, I stop all English-Japanese

comparisons and work only with En-
glish words. I usually introduce the pro-
nunciation  of a new word by writing on
the board a line for each syllable with a
stress mark above the stressed syllable
(e.g. ).   '       Then I point to these
symbols on the board and have my
students repeat the word after me. This
procedure allows students to visualize
the syllables and stress, but forces them
to rely only on their hearing to learn the
sounds of that word.

I find that by using this system my
students quickly learn to recognize spoken syllables
and stressed sounds and reproduce them. And these
two abilities help  them to make real progress in master-
ing those words which Japanese speakers of English
usually find so difficult to pronounce correctly.

Peter Gray has an M.A. in English from the University of
California, Davis, and has taught in Japan for ten years. He
teaches at Seishu Junior College, Sapporo.
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Research in the language
classroom. Christopher
Brumfit and Rosamond
Mitchell (Eds.).  Exmouth, De-
von: Modern English Publi-
cations, in association with the
British Council, 1990. Pp. 172.

According to the preface, this small edited book is
intended to review “major issues in classroom research,
locating them within general linguistic and educa-
tional research traditions” (p.iii). As is typical of many
edited works, the style quality, and usefulness of the
contents varies greatly. It appears, though, that the edi-
tors have accomplished what they set out to do: Their
authors have reviewed major issues in classroom re-
search. Thus, while the volume doescontain some infor-
mation on research techniques, the focus on “why
rather than “how” somewhat reduces its value for the
classroom teacher who is looking for concrete sugges-
tionsonhowtogoaboutdesigningandimplementingan
actual research project. (For suggestions on research
design and quantitative evaluation techniques, Cohen
and Manion  [1989]  and Hatch and Farhady [1982] are
recommended.) However, if the reader is questioning
the wisdom of doing classroom research at all, this book
is right on target. Aside from obvious relevance to
program evaluation, thevariousauthors discuss the role
of research from the very concrete action-oriented class-
room situation to the more esoteric theory evaluation
done in graduate theses and dissertations. While the
emphasis is on the positive values of research, the limi-
tations on the applicability of research findings are also
considered.

Research in the Language Classroom is truly an interna-
tional compilation. The editors sought and obtained
contributions from 16 language education researchers in
Europe, North America, the Pacific region, and Austra-
lia. The text is composed of 12 papers which have been
divided, somewhat arbitrarily, into three sections: I.
General Issues; II. Specific Approaches; and III. Special
Issues. There is also a very short preface and a concluding
summary, index, or general bibliography, although the
individual articles have lists of references.

In summary, Research in the Language Classroom is
probably inadequate as a “how-to” text on the tech-
niques of languageeducation research. However, it does
providevaluableinsights and food for thought concern-
ing the utility of such research.

Reviewed by Lowell Brubaker
Nagasaki Wesleyan Junior College

References
Cohen, L. & Manion, L. (1989). Research methods in education, 3rd ed

London: Routledge.
Hatch, E. & Farhady, H. (1982). Research design and statistics for

applied linguistics. Rowley, Mass.: Newbury House.

Bridge to College Success: Intensive Academic Prepa-
ration for Advanced Students. Heather Robertson.
New York: Newbury  House, 1991. Pp. 250.

When asked to prepare students for college abroad,
many teachers find themselves scrambling to find
materials so they can give their students the best pos-
sible advantage. Of course, in such situations it is often
difficult to impossible to provide students with all the
information and preparatory activities they might need.
Heather Robertson developed Bridge  to  Col l ege  Success
to fill this need.

Bridge is laid out into ten chapters with three appen-
dices. The first chapters introduce higher education in
the United States and concepts of culture and memory
training. Successivechapters focus on different areas of
college study, ranging from computers to sociology, as
a background for developing critical thinking, reading,
writing, listening, oral, research, and academic skills. A
skills inventory in one of the appendices lists about 60
skills studied in the text, many of which are practiced
repeatedly. Each chapter begins with a taped lecture or,
more appropriately, a reproduction of an actual lecture
offered at a college in the U.S. At the end of each chapter
a reading selection from a college text, journal or maga-
zine is offered for students to practice skills introduced
in the chapter.

Audio tapes of the lectures, tagged supplemental in
the preface, are a significant portion of each chapter.
The lectures seem rather long (their length of about 20
minutes each made them too difficult for many of my
students) but this provides a realistic goal for prospec-
tive U.S. college students to achieve. They will need
skills in concentrating in English during even longer
lectures. Moreover, the lectures have been cleaned up,
i.e., they have been reproduced without any of the
errors or hesitation expressions that one can expect in
real settings. The tapes, of course, also lack the use of
visuals and blackboards, though these maypossiblybe
present in the video version of the tapes. They seem
also slightly slower than normal speech. The teacher
may also have to check for inaccurate or misleading
information on the tapes, which, to cite one example,
incorrectly defines “impeachment” in the chapter on
government.

The text is designed for use in an intensive course for
advanced ESL students in a classroom setting. Some of
the activities, which the teacher could omit without
adverse effect, require settings in the U.S.; however, the
text is replete with activities that could be used in EFL
settings. The text could also be used for independent
study, but with reduced effectiveness.

The strongest point of the text is its completeness. It
covers almost everything that the U.S. college-bound
student might need for preparation, including the SQ3R
reading/studying technique, learning how to learn,
memory skills, time management and outlining. The
few topics that are omitted are greatly outweighed by
the broad variety of skills and activities offered.
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In sum, Bridge to College Success can serve as a text that
adequately prepares college-bound students for study
abroad, conceivably covering all of the skills needed for
success.

Reviewed by Timothy C. Page
Science University of Tokyo, Noda  Campus

Language and Study Skills for Learners of English.
Marjorie Reinwald Romanoff. Englewood Cliffs:
Prentice Hall Regents, 1991. Pp.128.

“Written to meet the needs of instructors and interme-
diate-to-advanced-level students in intensive English
programs.. in the United States” (p.  xii i) ,  this book was
“designed for use as a textbook-workbook with the
whole class and [sic] on an individual student basis” (p.
xiv). Each unit begins with a series of y/n questions
and: “If you answered ‘NO’ to any of the questions
above, read the indicated pages and do the correspond-
ing exercises.” The back cover calls these blunt instru-
ments “pre-tests.” Each unit ends with “extension ac-
tivities” and answers to the exercises.

The book’s table of contents promises everything an
EAP instructor could desire: orientation to US college
life and to good study habits;vocabularydevelopment;
writing and reading skills;  “notemaking”; exams (in-
cluding oral presentations). Unfortunately, much of
the material is seriously flawed, sometimes carelessly,
but also by intentional quirkiness.

Carelessness abounds, e.g., in the section on “form-
ing words” (pp. 24-32). Although most word elements
used are derived from Greek and Latin, the forms
printed reveal ignorance of those source languages, as
well as of English usage. For example, the Greek stem
meaning “human“ is anthrop, not anthro, as on p. 26
(else whence the p in anthropology?). Logy is presented
as a stem (p. 27), rather than as a suffix (-logy ), which is
the only way that spelling occurs in English. Homo
appears as a stem (p. 27), but hetero does not. Dictate is
defined as “to say words aloud” (p.  27),  which is
potentially misleading. Movingonfrom words to para-
graphs, things become even muddier.

The idea that paragraphs always begin with topic
sentences is repeated many times: “the sentence that
introduces the main idea is called the topic sentence and
it is indented” (p. 46). This is demonstrably untrue in
most authentic prose, including the very paragraph
quoted. A sample paragraph (pp. 56-57) “adapted from”
a book about the brain is printed so studentscan “notice
how the concluding sentence relates to the main idea
expressed in the first, or topic sentence.” Unfortu-
nately, the conclusion does not refer back to anything
specific in the first sentence and seems much more like
a forward-looking transition to the next paragraph. In
piloting parts of this book, I constantly had to avoid
having students read certain things so I wouldn’t have
to backpedal once they’d been confused by them.

Much of the book is far below the cognitive abilities

of college students. A section on “graphic aids” (pp. 80-
93) presents eleven examples, five from USA Today, a
newspaper famous for ridiculously simple graphics. A
circle graph based on data from the author’s employer,
the University of Toledo’s ALI (American Language
Institute), presents the winter 1989 student population
by citizenship. The questions below the graph begin:
“1. Which country has the fewest students at the Uni-
versity of Toledo? 2. Which country has the most?” (p.
92). The “right” answers are: “1. Indonesia 2. other” (p.
101). While not itself a “country,” “other" probably
consists of countries with less representation than
Indonesia’s 4.7%,  including the real answer to question
1, which isundiscoverable from the information given.
Carelessness, however, is not this book’s most irritat-
ing feature.

The author asserts idiosyncrasies probably outside
the range of defensible variation. An example is the
quirky use of the term notemaking:

Unlike notetaking, or the actual recording word-by-
word of what you hear or read, notemaking involves
synthesizing or pulling together words and ideas to
make a note worth remembering. (p.  104)

I understand the “empowering” of students implied
here, but I doubt that anyone takes notes “word-by-
word” in our age of photocopiers and tape recorders.
The publisher wisely ignores Romanoff’s terminology;
the back cover says the book “develops text and lecture
note-taking skills.” An even less felicitous quirk is the
attempt at humor on p. 74. The author’s husband
contributed a cartoon showing an ALI  student, head
impaled by an enormous nail, with the caption: “Open-
ing your brain to new ideas can give you a real head-
ache.” Besides not quite being funny, this is hardly a
message instructors should wish to send their stu-
dents. I cannot recommend this book.

Reviewed by Ron Grove
Intensive English Language Program

Temple University Japan, Tokyo

Company Formula. Ron White, Eddie Williams, and
Janet Olearski. London: Macmillan, 1991. Pp. 181. Cas-
sette tape.
Company Formula, workbook. Catherine Addis and
Hazel Imbert. London: Macmillan, 1991. Pp. 101.  Cas-
sette tape.

Organized around a story of an international airline
based in Scotland, Company Formula combines busi-
ness vocabulary and functions with grammar for adults
at the intermediate level.

Each of the 64 lessons is a scene or an expansion of a
scene in the story of MacAir  International.  A set of 16
revision units, one for every four lessons, comes to-
ward the end of the book, followed first by a detailed
table of contents showing the grammar point and func-
tion covered in each unit and then by an appendix
reviewing grammar points.
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Kept to two pages, each lesson can easily be covered
in a single class hour. Most lessons are organized
around an initial reading of dialogue on the first page
and questions and exercises on the second. The read-
ings take many forms: biographical sketches, formal
and informal business letters, handwritten notes, ad-
vertising copy, and even comic strips. A combination of
color and black and white photos and sketches and the
use of color paper stock at irregular intervals help
relieve the heavy reliance on text.

An unusual feature is the author’s emphasis on
having the students come up with the grammar rules
governing the points being taught. For instance, the
very first lesson starts out with brief written descrip-
tions of some of the main characters of the story. Given
in standard written English, each description has one
or more relative clauses. After the students do a comple-
tion exercise with relative pronouns in the sample
sentences, e.g., to say whether “who“ is the subject or
the object of such-and-such verb. From this kind of
exercise the student is supposed to be able to state the
rule governing the usage.

I suspect that students who have already worked
with the earlier books in the Formula series are more
comfortable with this approach. However, evcn though
most of my students who used this material have
TOEIC scores above 600 and use English every day,
they found this approach to be confusing. They won-
dered why the text did not simply present the rule,
rather than have them formulate it for themselves.
Once the students got over the novelty of the approach,
though, they went along with it-but somewhat grudg-
ingly.

Another unusual feature, at least from my experi-
ence, is that the tape begins from Lesson 5. Whereas
many textbooks start right off with listening, Company
Formula begins with reading and writing. Like the dog
that didn’t bark, the absence of the tape may go noticed;
and some of my students seemed glad not to have to
jump right into listening to voices other than the
teacher‘s and their own.

The tape itself gives students a wide exposure to
English as it is spoken in many countries, not just the
U.S. or England. Of course, because the story line
centers around a Scottish company, many of the speak-
ers are from other parts of Great Britain, not just En-
gland, or from member countries of the British Com-
monwealth.

Because few of the characters in the story are from the
U.S., though, some American teachers may wonder
whether they should use such a tape. Personally, I think
it is helpful to my students, who often have to commu-
nicate with colleagues and customers around theworld,
to hear more than one variety of spoken English. Even
so, some of my students have expressed an interest in
listening only to American voices.

The workbook for Company Formula has a page or
more of exercises for every lesson in the student’s text.

As in the main text, the workbook exercises run the
gamut from short fill-ins and unscrambling sentences
to ticking off responses to short passagesand dialogues
on the workbook cassette tape. Here too, the emphasis
is on consolidating students’ understanding and use of
the main grammar points around which both text and
workbook have been organized.

Since the Teacher‘s Book was not included in the
review materials, I could not verify one or two quibbles
I had with the text. For example, Lesson 1, Exercise 2,
has the following sentence: “She took a bilingual secre-
tarial  course enabled her to work on the conti-
nent.” We are later asked if the word that goes in the
blank, which, is the grammatical subject or the object of
the verb took. I’d have said it is the grammatical subject
of enabled.

Despite that, Company Formula works as a review of
English grammar rules. It also provides students with
a practical introduction to the day-today workings of
a company. Its clear story line, interesting characters,
and variety of layout and exercises should hold student
interest.

Reviewed by Monty Vierra
JALT-Shizuoka Chapter

f
B

Information  for Publisher

RECENTLY RECEIVED
The following items are available for review. An aster-
isk indicates first notice. An exclamation mark indi-
cates third and final notice. All final-notice items will be
discarded after September 30.

FOR STUDENTS
Majors, R. (1992). “Is this going to be on the test?” and nine other

questions that can save your college career (for freshmen in non-
Japanese colleges). Scottsdale, Ariz.:  Gorsuch  Scarisbrick,
Publishers.

!Blundell, J. (1992). Passport to Cambridge PET: Self study Pack (text, 2
tapes). Cambridge: Cambridge University Press.

!Kitao, S. & Kitao, K. (1991). American Portrait: imporving reading
speed and reading skills. Tokyo: Asahi Press.

!Kitao.  S. &  Kitao K. (1990).  Understanding English paragraphs:
Improving reading and writing skills. Tokyo: Eichosha CO. Ltd.

FOR TEACHERS
Wordell, C. & Gorsuch, G. (Eds.) 0992). Teach English in Japan

(general informaton).  Tokyo: The Japan Times.
English  Department of Tokiwamatsu Gakuen  (1991). Help yourself A

resource book for English teachers. Tokyo: Kagensha.
Phillipson, R, Kellerman, E., Selinker, L. Smith, M., Swain, M. (Eds.)

(1991). Foreign/second languge Pedagogy research. Clevedon, US:
Multilingual Matters.

September 1992

6 3



CROSSROADS

TOPICS INCLUDE:
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l Shopping
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l World Travel
l Love and Marriage
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l Blood Types and Character

CROSSROADS is an intermediate
level conversation/composition
course designed special ly for
Japanese college-age students.
Topics for each of the twelve units
have carefully been selected and
developed to help students com-
municate on a personal level. Ideal
for large classes, CROSSROADS
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small group communicative activi-
ties.
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AKITA

Jigsaw Reading
HIROSHIMA

A Plan For All Tongues

by Eric Le Gros by Don Maybin

At our May meeting, Eric Le Gros gave a demonstra-
tion of Jigsaw reading. Instead of introducing the
subject, Le Gros allowed participants to read a text
about jigsaw reading using the technique itself. After
this, Le Gros showed how Mombusho approved class-
room texts could be utilized in jigsaw reading.

The reading jigsaw used was :“Jack is back,” by
Neville Britten (Heineman), a mystery featuring
Sherlock Holmes. Le Gros reported greater success
when the technique was applied to Mombusho texts
that students use in their classes, a fact of more than
passing interest to the participants.

Reported by Christopher Bauer

At the June meeting, Don Maybin presented a generic
lesson plan, a method that can be used for teaching any
language. First, in a lively demonstration of the Total
Physical Response Method, Maybin  taught the audi-
ence an introductory lesson in Thai. He explained the
method, its problems, and modifications one can make
to overcome problems. He strongly advised teachers to
learn new languages whenever possible, because teach-
ers learn when they put themselves in the student’s
position. He also urged teachers to be open to new
ideas and to experiment.

Reported by Patrica Parker

HOKKAIDO

JALT HokkaidoCommunicative Pair Work and
Group Activities for Improving
Listening and Speaking Skills
by Yoko Kataoka &  Rosemary Hughes

At our June meeting, Yoko Kataoka and Rosemary
Hughes showed the participants how to adapt com-
mercially available pair and group activities to the
needs  of large classes operating under limited time
constraints. The success of such exercises was demon-
strated by the distribution of writing samples in which
the students wrote their own dialogues that seemed
quite as good as those available in commercial texts.

The activities were shown to be suitable for private
schools and beginning university classes as they are for
high schools.

Reported by Christopher Bauer

HIMEJI

Communicative Language Teaching
by Shirley Leane

At the May meeting, Shirley Leanegave a presentation
on Communicative Language Teaching.  Following the
principle that CLT involves using language to commu-
nicate, Leane had the participants communicate ideas
at every opportunity. First, in groups, everyone de-
fined the word communication. Leane introduced the
curriculum used by the South Australian Education
Department. This curriculum is based on communica-
tive topics rather than on grammar. After one year in
South Australia’s Intensive English Program, immi-
grants have enough English to enter high school. How-
ever, as members of the audience pointed out, in Japan
it can be difficult to convince students to communicate
in English.

Reported by Kathy Smoot

Annual Spring Conference
The Hokkaido Chapter held its annual Spring Confer-
ence on May 23-24. In two presentations, the keynote
speaker, Curtis Kelly, explored differences in Japanese
and Western cultures and explained his approach to
teaching college composition. Based on research and
his own experience in teaching composition, Kelly
recommended emphasizing writing as a process not a
product, extensive writing without teacher correction,
pre-writing activities, focus on topic sentences, and use
of diaries and sentence combination activities.

This year, there was a special focus on local present-
ers. Paul Stapleton, in Idiom Awareness, emphasized
the importance of idioms in understanding English
and in cultural awareness. Mary Virgil, in A Somewhat
‘Silent Way’ for Kids, outlined her method of adapting
the Silent Way for children at pre-or basic reading
levels. Jerry Halvorsen, in Teaching U. S. Culture and
History in an EEL Setting, shared methods of teaching
a social studies content course in the setting of a Japa-
nese college. Peter Gray, in Katakana and English Pro-
nunciation, presented a framework for teaching
pronunciation so that students no longer feel they need
kana. Kyoko Sase, in Teaching Japanese, shared her
experience with a focus on teachers who are beginning
to teach Japanese and have no experience overseas.
Michael Haynes, in Team Teaching: Techniques for
Large Low Level Classes, discussed convergent and
divergent thinking, pair work and the use of video in
aiming for effective team teaching.

Representatives from publishers and organizations
took part in the book and information displays as well
as presenting workshops.

Reported by Bob Gettings
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KANAZAWA

Issues in Bilingualism

by Emiko Yukawa

In the March presentation, a questionnaire explored
participants’ preconceptions about bilingualism, be-
fore proceedingto a review of several important papers
on bilingualism, beginning with Leonard Bloomfield
in 1933. As international marriages and international
business ventures increase year by year, issues related
to bilingualism will become more prominent in lan-
guage education in Japan.. . a timely presentation.

Reported by Mary Ann Mooradian

Teaching about the Environment

by Mark Purvine

The May presentation on techniques fordealing with
environmental issues in the classroom was valuable for
high school and junior high teachers, though sugges-
tions were appropriate for almost every age group.
Some ideas included were recycling drives, newswatch,
student publications, water sample analysis, interna-
tional foods and nutrition study in home economics.

In addition, Purvine provided a vocabulary list for
technical terms to enable readers to readily understand
environmental news published and/or broadcast in-
ternationally.

Reported by Mary Ann Mooradian

KOBE

Mutual Images: Japan and the U. S.

by Jane Wieman

On June 14th,  Jane Wieman introduced the cross cul-
tural workshop by having the audience participate in a
gallery activity. Members posted their written answers
to five questions about their cross-cultural experiences
and observations up on the room walls. Then, the
audience walked around the room and reviewed each
other’s answers. Next, in small groups individuals
discussed a news article they had chosen from the large
collection brought by the presenter about Japan or the
U. S. Then, together the group prepared a summary for
the large group. Many drew on their unique and per-
sonal experiences to amplify the group presentation.
Finally, Wieman elaborated in several themes common
to all the groups.

Reported by Jane Hoelker

MATSUYAMA

Listen Up!
by Barton Armstrong

Thirty-one Matsuyama members braved the rainy
weather and early hour to attend a Special Summer

Session with Heinemann’s Barton Armstrong, entitled
“Listen Up!” In the first half of the presentation,
Armstrong directed the audience toward a discovery
of the kinds of processing problems (delivery, mes-
sage, listener, external factors) all listeners have and the
various processing modes (bottom-up, top-down) there
are. He then directed us to an understanding of the
problems unique to L2 listeners that include the recog-
nition of word boundaries, similar sounds, contraction,
reduction, elision, flapping, ellipsis, in addition to the
language problem itself (words/structures/pronun-
ciation).

In the second half, Armstrong demonstrated how we
can help our students by teaching the various features
of the English sound system, and by raising their
awareness of the problems they face.

Reported by Linda Kadota

NIIGATA

~~ Debate-on the  JET Program
With the JET program entering its sixth year, in June a
western-style debate was held on the motion: “Given
that the communicative teaching of English is the ulti-
mate goal, significant improvements could be made
even without AETs.”  David Williams and Hiroyuki
Nakagawa defended the motion while Geoffrey Pickens
and Miwako Suzuki opposed it. At the final stage,
audience participation was also encouraged.

The defense argued that given the enormous budget
that is consumed by the JET Program, it would perhaps
be more beneficial to spend an equivalent amount on
training existing Japanese teachers of English in com-
municative teaching methodology. It was also sug-
gested that AETs are unqualified to do the job assigned
to them since few have teaching experience and still
fewer have a training in linguistics. In opposition it was
suggested that as native speakers, AETs bring a com-
municative culture to classes that Japanese teachers
cannot achieve by themselves. In addition, they act as
unparalleled motivators for both JTEs and students to
study and use English in a communicative fashion,
while at the same time putting it in its correct interna-
tional context.

Audience participation was lively in support of both
sides and avoteon thedebateleft thedefenseasvictors
by fifteen votes to eleven.

Reported by Adrian Cohen

SHIZUOKA

Global Education Starter Kit
by Atsuko Ushimaru

Atsuko Ushimaru opened our June meeting by asking
if any of the participants were already dealing with
global issues in their classes. A number of teachers
reported that they were, and those that were not doing
so yet were, in the main, interested in doing so. Ushimaru
then gave some ideas on how to raise students‘ aware-
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For Beginners....... . . . . . . . Access

New and experienced teachers,
native and non-native speakers alike
appreciate the complete lesson
plans, warm-up and expansion
activities, grammar and culture
notes, and quizzes.

-l!da I

) Written in Japan
F Communicative grammar practice 1
F Task-based listening
F Motivating, personalized pair-practice
F Interesting reading
F Vocabulary development

Senmon  Gakko,  Beginning level
Junior College.

) Student Book
) 2 Cassettes (60 minutes X 2)
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) Workbook
,“T&u &I

) Teacher’s Manual
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LINGUAL HOUSE ,LIb
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ness  of global issues. She began by stressing that we
must begin with our own lives first.

She dealt with some of the advantagesand disadvan-
tages of being a non-Japanese working in the Japanese
context, and outlined some processes she has used to
educate students, faculty and ancillary staff, especially
through the use of student questionnaires.

Ushimaru explained how to exploit Mombosho-ap-
proved textbooks and demonstrated a way to use music
videos to introduce issues of global concern into our
classes.

Reported by Stewart Hartley

YOKOHAMA

Our Perceptions of Kukusai Teki Here

by Howard Doyle

Two presentations were given at our June meeting. The
first by William Flaman was reported on in the June issue
of The Language Teacher. In the second Doyle continued
the workshop approach by making everybody examine
material collected over the past six months, which re-
lated to kokusai teki in education in Japan. After skim-
ming and discussion over coffee, everyone was given a
questionnaire. Purposely, the presenter didn’t answer
any questions about the material until later, so as not to
interfere with individual perceptions of the subject. This
included questions about internationalism, or other defi-
nitions of kokusai teki.

The questionnaires werecollected and redistributed.
In the end we recorded the frequency of answers and
compared similaritiesanddifferencesofperceptions. It
was concluded that this is something we always should
do when teaching foreign or second languages.

Reported by Howard Doyle

/

The Language Teacher

September JALT 92 Conference Issue
(Cisar)

October Open

November The JET Program
(Antony  Cominos)

December Teacher Education
(Gebhard  & Fanselow)

I / 3
I : I
I

,-,.-e;:~.,  On The Ball
\ c;- The Ball

I !- i--z--e-I----;-.?dy$ J
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I Le.,. _- -- .- A truly innovative course designed in Japan
specifically for young Japanese adults. A care-
fully planned, false-beginner level course packed
full of stimulating and motivating activities -for
both students and teachers!

l  Student’s Book - 130 pages in full color and black & white
l Six audio cassettes - with Dialogs, Narratives, Pair-work

Activities, Language Focus Exercises. Role-plays and Songs

L Lwilnur  Olnowrs l Teacher’s Book - complete lesson plans and teaching options

See you at the JALT Conference!
,

Language Resources
Tel. 078-382-0394 Fax. 078-37 l-2681

Taiyo Bldg. 6F.,  l-2 Kitanagasa-dori 5-chome,  Chuo-ku, Kobe 650
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FOR TEACHER
PICTURES IN ACTION

62 activities and ideas for using photos,
cartoons, drawings, and pictures in the
language teaching classroom.

HERBERT PUCHTA
GIJNTER GERNGROSS

m.m~mmI:mmmm:m

S  IN ACTION!
GETTING STUDENTS TO TALK

A discussion and collection of activities
for teachers interested in helping their
students improve their
communication.

spoken

ALEXANDRA

Both  a rererence and  a source boo
volume is packed with activitie
techniques on how to  use  viaeo.

VIDEO IN ACTION GETTING BEGINNERS TO TALK

CHILDREN IN ACTION
A rich  collection of practical activities and
an ideal resource for primary and
secondary teachers.

GRAMMAR IN ACTION AGAIN

Awiderangeofactivitiesforpractisingall
the basic tenses and typical trouble areas.

SONGS IN ACTION
76 activities to use with a variety of songs
in the classroom.

CONVERSATIONS AND
DIALOGUES IN ACTION

Activities aimed to increase students’
fluency in conversations.

ZOLTAN DORNEI
SARAH THURRELL

LISTENING IN ACTION I
Usable techniques for teaching listening,
with lesson plans in attentive, intensive,
and interactive listening skills.

I

VOCABULARY IN ACTION
5 activities for enlarging and enriching
students’ vocabulary.

LINDA TAYLOR
I m,  m: I):  m:  m m m. 1.  m:

Jochi Kojimachi  Bldg.. 3F.  6-1-25 Kojimachi, Chiyoda-ku,  Tokyo 102, JAPAN
Telephone, (03) 3238-1050 Fax:  (03) 3237-1460

A PARAMOUNT COMMUNICATIONS COMPANY



1992 N-SIG Conference Update

Osaka Sunday, September 27, 9 a. m.-5:30  p. m. Abeno
YMCA

Info : Beniko Mason (0798-49-4071 evenings)
Forming and established N-SIG coordinators would like to

express sincerest thanks to JALT Osaka for hosting the 2nd
Annual JALT N-SIG conference. All N-SIG members and all
JALT and non-JALT members  are  cord ia l l y  we lcomed to  what
promises to  be even b igger  event  than the inaugura l  H i rosh ima
May N-SIG fair last year.

In addition to the six scheduled sessions representing the
special areas of JALT’s established and forming N-SIGs (see
Augusts The Language Teacher for more details) there will be
special sessions, displays of language teaching materials by
al l  l ead ing  pub l i shers  and  N-SIG tab les  p rov id ing  compl imen-
tary newsletters, specialist materials and the chance to talk
with N-SIG representatives directly about their group’s activi-
t i e s

The lunch time special session with N-SIG Liaison Officer,
David Wood and Nationaf  Membership Chair, Setsuko Toyama,

will feature both videos for younger learners and information
on how to start or join an N-SIG.

The final panel, “National Networking through JALT N-
SIGs,” will feature all speakers of the day in a discussion of
how the N-SIGs can help the ordinary teacher reach out to
colleagues all over Japan (and even further) to share and
develop their special teaching concerns more effectively.

From  the N-SIGs

Japanese as a Second  Language

At  the  June Execut ive  Commi t tee  meet ing  in  Kawasak i ,  the
app l i ca t ion  o f  the  pe t i t i on ing  N-SIG on  JSL was  unan imous ly
approved following both the fulfillment of all the necessary
requirements and many months of hard organizational work.
JSL thus becomes JALT’s fourth established N-SIG, along
with Bilingualism, Global Issues in Language Education and
Video. JALT extends its sincerest congratulations’. All inter-
es ted  in  jo in ing  o r  rece iv ing  in fo rmat ion ,  con tac t :

JSL N-SIG Contacts
Coord ina tor :  l zumi  Sa i ta ,  Facu l ty  o f  Ar ts  and Let ters ,  Tohoku

University, Kawauchi, Aoba-ku Sendai 980, Tel: (w)
022-222-1800; Fax: (w) 022-221-5207.

Treasurer: Sumiko Taniguchi, Foreign Students Education
Center, Tokyo Institute of Technology, 2-12-l
Ookayama, Meguro-ku, Tokyo 152, Tel: (w) 03-3728-
111.

Deputy: Naoko Aoki, 1-2-l l-507 Komagata-dori, Shizuoka-
shi 420, Tel/Fax: (h) 054-272-8882.

JALT JSL N-SIG Statement of Purpose
Objectives: Forming a nat ional  network of  JALT members

who are  invo lved/ in te res ted  in  teach ing  Japanese as  a  second
language in  order  to  share in format ion about  the cur rent  s ta te
o f  the  ar t  in  theory  and prac t ice  and to  es tab l i sh  a  channe l  fo r
a mutual support system.

Short-term Plans: Developing a membership database
with information on each members’ field of interest, and
special professional experiences/skills/knowledge/activities
as we l l  as name, address, phone  (and- fax  if accessible)
number, e-mail address (if possible), and affiliation.

The par t i c ipan ts  in  the  ten ta t i ve  N-SIG bus iness  meet ing  a t
JALT ‘91 came to an agreement that each member of the
group can approach any of  the other  members for  in format ion/
suggestions/collaboration.

Publishing a newsletter 3-4 times yearly with information
about new membership, reports on latest activities by the
membership, and other possibly relevant information to the
membersh ip .

Providing support to form and maintain local JALT JSL
SIGs.

Participating in other JALT projects: conference colloquia
and regular presentations, mini-conferences, etc.

Language Teaching in Japanese Colleges

This  forming N-SIG, while not presenting at the Osaka N-
SIG conference ,  s t i l l  p lans  to  have  a  representa t i ve  ava i lab le
to answer questions about membership application and the
groups aims and activities. With the current changes and
rev is ion  o f  s tandards  in  co l l ege  leve l  Eng l i sh  LTJCs ro l e  w i t h i n
JALT could assume great significance in the future. The
group ’s  o rgan iza t iona l  meet ing  a t  JALT ’s  18 th  annua l  con fe r -
ence is before the end of session 950, “The Role of Foreign
Teachers in Japanese Universities.” Saturday November 21,
Room 1124, 4  to 5:45 p.  m.  Contac t :  Gillian  Kay ,  Eng l i sh  Dept . ,
Toyama lkayakka University, 2630 Sugitani, Toyama 930-01
Tel: (w) 0764-34-2281 (ext. 2758); fax: (w) 0764-34-4656.

Team Teaching

The fo rming  Team Teach ing  N-SIG announces  the  pub l i ca-
tion of its first newsletter. All interested in receiving their
advance copy orwish ing to  send any  mate r ia l  f o r  i nc lus ion  can
contactthe Team Teaching Newsletter Editor as follows: Mike
Garant 21-1 Fukushima, Kanra-machi,  Kanra, Gunma  370-
22;  Tel :  (w)  0274-74-3131;  fax:  0274-74-5813.  Membersh ip  is
Y1000  for  JALT members  payable  by  kogawase to  the coord i -
nator :  Antony  Cominos,  1112 Sunvale  Asah ig i r i oka ,  H igash ino
l-5, Akashi, Hyogo 673. Phone &  fax: (h) 078-914-0052.
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by David  Paul

Teacher’s Books

3c --- - - - - -
LEVEL 3: Class Book, Home Book NOW AVAILABLE !

- - - - - - - --____________________
Please send me a free inspection copy of q&“gQ~,:

r-------------------------------
; HEINEMANN  INTERNATIONAL

11  Level 1 11 Level 2 ‘1 Level 3 ;Shin  Nichibo  Bldg., 7F, 1 -2-1 Sarugakucho,
Name: I C‘hiyoda-Ku,  Tokyo 101
School: ’I f’hone: 0 3-  3294-0791 Fax: 03-3294~0792



Neuro Linguistic Programming
in Education

Japan’s first NLP (Neuro Linguistic Programming) Work-
shop features Tim Murphey, PhD,  Master Practitioner,
presenting Juggling as a Metaphor for Learning: Charles
Adamson,  PhD,  NLP Practitioner, presenting NLP ba-
sics and Excellence in Learning: Larry Cisar, PhD,
presenting NLP motivation techniques: and Atsuko
Ushimaru, presenting techniques for installing positive
attitudes in students.
When: October 10 (Saturday, 1 pm to 6pm)

October 11 (Sunday 1 Oam to 3 pm)
Where: Shizuoka School of information Techno-

logy, 11 O-l 1 Miyamae-cho, Shizuoka City,
Shizuoka

Fee: ¥5,000  (both days) : ¥3,000  (one day)
For more information contact: Dr. Charles Adamson,
Shizuoka Institute of Science and Technology, 2200-2
Toyosawa, Fukuroi-shi, Shizuoka-ken, 437. Tel: (work)
0538-45-l 085; (home) 0538-23-7939.  Fax: 0538-45-0110

JALT Kobe Spring Conference ‘93
Mirror on the Classroom:

Reflective Teaching and Learning
Date: May 9-10, 1993 (Saturday and Sunday)
Program: Critical reflection can lead us as teachers

beyond focusing on methods, techniques
and procedures as ends in themselves, but
as part of the interactional operation of the
classroom and, hence, the broader educa-
tion process.

Call for Papers:
Interested presenters should send abstracts
(100-200 words in English or 300-400 Japa-
nese characters) and a short biographical
statement (25 words) to Jane Hoelker, 12-
2-2-908 Sumiyoshi-dai, Higashinada-ku,
Kobe, 658 by January 31, 1993.  Presenta-
tions will be either 25 or 50 minutes long in
Japanese or English.

1
It is the policy of The Language Teacher that all
items will appear only once in the Bulletin Board.
Individuals or groups who would like to place no-
tices of conferences, whether domestic or interna-
tional, in The Language Teacher may wish to
consider placing a longer announcement in the
Bulletin Board, then arranging for an abbreviated
notice to appear every month until the conference
takes place in the Conference Calendar column. To
place items in the Conference Calendar, contact
the editor, Masaki Oda (see Conference Calendar
in this issue).

J~Tn\~cn~Ra5-t?
GET YOUR BINDERS FOR

The Language Teacher NOW!
Each binder keeps a full year’s set in perfect condition.

To order yours, use the postal furikae found in this issue
listing the number of binders desired in the large memo
space.

Number/ RIB Price each/ 936
Price incl.  shipping 1 ¥940

$4  4% (c!$~PIiA4+;I) ¥875
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Could This Be YOU?
~_~_

k Your students want to chat in English, but are shyk Your students want to chat in English, but are shy
k You would like at least 80% Student Talking Timek You would like at least 80% Student Talking Time
k You need a lot of activities to help students speakk You need a lot of activities to help students speak

k You want a short, flexible course that has:k You want a short, flexible course that has:

Lots of Speaking Practice and Patterns
Formal and Informal Language
Grammatical Reminders and Functional English
Controlled, Semi-Controlled and Free-Speaking activities
Tapes for Home and Class-Use
Topics Familiar and Interesting to Your Students

If you think this is YOU, then the ALLTALK
is just what you’ve been looking for!

For a Free Sample Copy of the new ALL TALK that will
prompt your students to Talk and Talk and Talk. . ., just
fill in the slip below (specifying level)

Level 1 - False Beginner / Elementary
Level 2 - Elementary / Lower Intermediate.

For a free sample copy please write to:

Macmillan LanguageHouse  ltd., 5-14-7 Hakusan,  Bunkyo-Ku,

M Tokyo 112, Tel: 03-3943-6857 Fax: 03-3943-6863

Name .~  ~~~~  ~~~  ~~~~~

Macmillan S c h o o l

LanguageHouse Address



Please  send  a l l  announcements  fo r  th i s
column to Sonia Sonoko Yoshitake (see p.
1) .  The announcement  shou ld  fo l low the
style and format of other announcements  in
this column. It must be received by the 25th
of  the month two months before the month
of publication.

AKITA
Topic: Cross-Cultural Communication
Spkrs:  Masako Shimazaki ,  Car l

Schmider, Pamyla Yates
Fee: Members free: non-members
¥750

Date: Sunday Sept. 20
Time: 1:30-3:30  p.  m.
Place: Minnesota State University 

Akita Room GE 200
Info : T im Ke l ly ,  0188-96-6100

Masako Shimazaki of Hanewa High
School, Carl Schmider of MSU-A and
Pamyla Yates of MSU-A will make pre-
sentations based on their experiences
in seminars  and programs to  be  he ld  th is
summer in Tokyo, Akita and Oregon.

CHIBA
Bill Casey, 0472-55-7489

FUKUI, KANAZAWA, NIIGATA,
NAGANO
September Regional Conference
Topic: Technology in Education
Spkrs: Donna Fujimoto (Southern Illi-

nois University - Niigata) “Stu-
dent  V ideo  Pro jec ts  in  Language
Educat ion”
John Dennis (Hokuriku Univer-
sity) “Word Processing Software
and English Composition”
Leslie Tkach  (Fukui JALT)
“Prac t i ca l  App l i ca t ions  fo r  Com-
puters”

Dates: September 19-20 (Sat. and
Sun.)

Time: Sat. 2 p.  m. to Sun. 5 p. m.
Schedule to be mailed in Au-
gust.

Place: Shakyo Center, Monda machi,
Kanazawa (next to MRO), ac-
commodations nearby.

Fee: Comference,  accommodat ions ,
and 2 meals for less than
¥10,000.

In fo : Masako Ooi, 0766-22-8312;
Mary Ann Mooradian. 0762-62-
2153; Paul Rovang, 0776-21-
0577; Richard Uehara, 0262-

86-4441 or Michiko Umeyama,
025-267-2904.

Note: Publishers’ displays, equipment,
and  mate r ia l s  w i l l  be  ava i lab le .
Kanazawa JALT will arrange a
tour  and soc ia l  events .  See you
in  Septmember !

FUKUOKA
Topic: Welcome AETs
Spkrs: “Ethnography in the language

classroom,” Toshiyuki Doi,
Fukuoka Jo Gakuin College.
“Get t ing  a long a t  work :
AETs  in Japanese schools/
adminstrations,"  Domin ic  Mar in i ,
f o rmer  AET.
“Choosing and using listening
and speaking materials for jr.
and sr. high schoolers,”  Steve
Ziolkowski. Oxford University
Press.

Date: Sunday, September 13
T i m e :  1 :OO - 5 :00 p.  m .  (no te  1  o ’ c lock

start)
Place: lwataya Community College,

14th floor, Tenjin Center Bldg,
downtown Fukuoka.

Fee: Members and AETs  free; non-
members ¥1000.

In fo : AnitaKurashige.092.731-6338
(eve.) or Open Space School,
092-714-7717(  1:OO-6:00 p.  m.)

Toshiyuki Doi  will speak on ways to
observe and make sense of what is
happen ing  in  a  c lass room in  Japan .  The
language classroom where English is
taught involving team teaching creates
a special atmosphere.

Domin ic  Mar in i  w i l l  adv ise  tha t  to  be
successful, AETs  need to understand
the Japanese concept of communica-
tion, the role played in it by the sempai/
kohi relationship. He’ll offer strategies
for  maximiz ing good in terpersonal  re la-
tions to achieve communication as an
exchange of ideas, which is critical to
team teach ing .

Steve Ziolkowski’s hands-on work-
shop will explore how to choose texts,
how to clears the texts with the
admins t ra t ion  and  p rac t i ca l  t i ps  on  how
to  use the  mater ia ls  e f fec t ive ly  and c re-
at ively.

GUNMA
Topic: Effective Use of Children’s Lit-

erature in English Classroom
Spkr: Yoko Watanabe
Date: Sunday, September 20.
Time: 14:00-16:30 p. m.
Place: Kyoai Women’s Junior College
F e e : Members free; non-members

¥1000
In fo : Leo Yoffe, 0274-52-6750 or

Hisatake Jimbo 0274-62-0376
Young learners of English find

ch l id ren ’s  l i te ra tureen joyab le  and hear t -
warming, It is, however, still an under-
u t i l i zed  resource  in  Eng l i sh  teach ing .  In
this practical workshop Prof. Watanabe
will show how to make effective use of
children’s literature.

Watanabe is currently teach ing a t  lkue i
Women’s Junoir College in Takasaki.

HAMAMATSU
Topic: Cutting the Tether
Spkr: Robert Juppe, Jr.
Date: Sunday, September 20
Time: 1:00-4:00 p.m.
Place: CREATE (next to Enshu Byoin

Mae Stat ion)
Fee: Members free; non-members

¥1000
In fo : Brendan Lyons, 053-454-4649

Mami Yamamoto, 053-885-
3806

The lecture refers to a move away
from basic team-teaching techniques,
toward more sophisticated approaches
and methodology. His basicassertion is
that team-teaching discussion and de-
velopment have ground to a halt, and
need to  advance through ongoing s tudy
and research. He will demonstrate nu-
merous techniques and ideas, and will
invo lve the audience heavi ly .

Robert Juppe, Jr. works for the For-
eign Language Center in Tsukuba Uni-
versity. Also, he is an ALT Advisor for
the Ministry of Education.

HIMEJI
Yasutoshi Kaneda, 0792-89-0855

HIROSHIMA
Topic: English in 3-D:A fresh look at

t rad i t i ona l  techn iques
Spkr: Marc Helgesen
Date: Sunday, Sept. 27.
Time: 1:00-4:00 p. m.
Place: Hiroshima YMCA, Gaigo Gakuin

Bids #3.
F e e : Members free; Non-members

¥1000
In fo : Mar ie  Tsuruda  o r  Ka thy

McDevitt,  082-228-2269
Dialogs, dictation and drills are all

standard techniques-so standard that
they often become boring. This work-
shop will look at options to increase
effectiveness and student interest in
these activities.

English Firsthand User’s session: an
informal opportunity for teachers using
the English Firsthand Series to share
experiences, strategies or problems.

Marc Helgesen is an Associate Pro-
fessor at Miyagi Gakuin. Sendai. He is
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SRA : The Library In A Box
Self paced

Self correcting

Reading development

in American English

for all grades

and ages.

Each SRA Reading Laboratory Kit contains:

+ a series of carefully graded, high interest readers

+ comprehension practice and answer keys

+ language practice integrated with error correction

Now widely used in Japan, the SRA Reading Laboratory series is

available for all ages through university. To see how your students

can benefit from this proven material,

send for our sample video, “Hey, Mom, I’m in Orange.”

To: MEYNARD PUBLISHING LIMITED
[-s-/qiq

Ogura Bldg. 1-2-5 Nishi-sugamo, Toshima-ku,  Tokyo 170
Tel:03-5394-3500 Fax:03-5394-3505



the pr inc ipa l  author  o f  severa l  textbooks
including New English Firsthand, First-
hand Access/Success and Talking To-
gether (Longman/Lingual  House)

HOKKAIDO
Topic: Fantasy, Schemes, Exploitation

and V ideo
Spkr: Cynthia Edwards
Date: Sunday, September 20.
Time: 1:00-4:00 p. m.
Place: Kaderu 2.7 Bldg (North 2 West

7) Room 1020.
Fee: Members and students free; oth-

ers ¥1 000.
In fo : Ken Hartmann  01 l-584-7588

In teaching acontentcourseon Japa-
nese culture, Edwards implements
schema building, leading to composi-
tion and oral presentstions by students.
She will demonstrate techniques and
processes through an exper ien t ia l  learn-
ing  approach.

Cynthia Edwards works for Musashi
Women’s Junior College.

IBARAKI
Topic Creating a Whole Language

Environment in the Children’s
Classroom

Spkr: David Gray
Date: Sunday, September 13.
Time: 2:00-4:30  p.  m.
P lace : Mito Shimin  Kaikan,  Room 203/

204.
Fee: Members free; non-members

¥500
In fo : Martin E. Pauly. 0298-52-9523

The whole language philosophy of
instruction has been popular in many
native English speaking classrooms
around the world. These classrooms
are marked wi th  a  v i ta l i ty  o f  communica-
tion and interaction with the English
language. Foreignlanguageclassrooms
can also benefit greatly from the same
instructional techniques used in the
whole language classroom. See how
you can  u t i l i ze  some o f  these  techn iques
to  enhance in te res t  and get  the  most  ou t
of the time with your students.

David Gray is currently the Educa-
tional Books’ Managerat Harper Collins
Japan and teaches company classes,
‘just to keep his hands in.”

KAGAWA
Topic: Applied Linguistics for Lan-

guage Teachers
Spkr: Masaki Oda
Date: Sunday, September20
Time: 1:30-4:30  p. m.
P lace : Takamatsu Shimin  Bunka Cen-

ter
Fee: Members free: non-members

¥1000
In fo : Harumi Yamashita, 0878-67-

4 3 6 2
Recent  deve lopments  in  App l ied  L in -

gu is t i cs  i n  re la t i on  to  second / fo re ign  lan -
guage teach ingwi l l  be  d iscussed ( “Com-
municat ive Competence”  and ‘Commu-
n ica t ive  Language Teach ing” ;  “Second
Language Acquisition”; “Neurolinglistics
and  B i l i ngua l i sm” ) .  Each  section  w i l l  f o -
cus on how theories can explain every-
day classroom techniques.

Masaki Oda is an assistant professor
at Tamagawa University, Tokyo and
JALT’s Na t iona l  Pub l i c  Re la t ions  Cha i r .

KAGOSHIMA
Keith Brown, 0994-73-l 235

KANAZAWA
September Regional Conference
See Fukui Chapter announcement for

de ta i l s .

KOBE
Topic: Stones Speak
Spkr: Robert Babbick, Oxford Pub-

lishers
Date: Sunday, September 13
Time: 1:30-430  p. m.
P lace :  Kobe YMCA Language Center,

4 th  f loor
F e e : Members free; non-members

¥1000
In fo : Jane Hoelker, 078-822-1065

The presenter will discuss how to
increase students’ response rate. He
will demonstrate through audience par-
ticipation practical activities adaptable
to various levels using Oxford materials
as the base. Do not miss the large book
display!

KYOTO
There will be no meeting of the Kyoto
Chapter in September. Instead, mem-
bers are encouraged to attend the N-
SIG Mini-Conference at the Abeno
YMCA, Osaka on Sunday, September
27.  Chapter officers will  be present ,  hop-
ing to see there!
In fo : Kyoko Nozaki, 07571 l-3972

Michael  Wol f ,  075-65-8847

MATSUYAMA
Topic: Developing Fluency in Low

Level Learners
Spkr: David Fisher
Date: Sunday, September 20
Time: 2:00-4:30  p. m.
Place: Shinonome High School main

bldg., 5F,  audio-visual room
F e e : Members free; non-members

¥100
In fo : D. McMurray,  0899-31-9561

Takami Uemura,  0899-31-8686
This presentation examines the con-

cep to f  f l uency  in  language use .  lt will  be
shown that fluency relates not Only to
the  spoken language,  bu t  a lso  to  l i s ten-
ing, reading, and writing. A variety of
activities for low level learners will be
demonstrated.

David F isher ,  ELT Sales Manager  for
Cambridge University Press, has taught
Eng l i sh  in  the  UK,  S ingapore ,  Tha i land ,
and Japan.

MORIOKA
Topic: Communicative Activities for

Your Classroom
Spkr: H. T. “Terry” Jennings
Date: Sunday, September 13
Time: 1:30-4:30  p. m.
Place: Morioka Chuo Kominkan
F e e : Free
Info :  Jeff Aden,  0196-23-4699

Do you need new ac t iv i t ies  to  sp ice  up
your classes? Are you interested in im-
proving your communicative teaching
skills? Are you interested in seeing the
latest communicative teaching materi-
als? Yes? This workshop will present a
var ie ty  o f  p rac t i ca l  and  en joyab le  ac t i v i -
t ies  you can use r ightaway.  The empha-
s i s  w i l l  be  on  l i s ten ing  and  speak ing  and
how to in tegrate grammar,  reading and
wr i t ing .

Terry Jennings works as ELT Market-
ing  D i rec tor  fo r  Prent ice  Ha l l  Regents  o f
Japan.

NAGANO
September Regional Conference
See Fukui Chapter announcement for

de ta i l s .
In fo : Richard Uehara, 0262-86-4441

NAGASAKI
William McOmie,  0958-62-4643

NAGOYA
Topic: Teaching Grammar Communi-

ca t i ve l y
Spkr: Helen Sandiford
Date: Sunday, September 27
Time: 12:30-4:00  p.  m.
Place: Mirokoro Center, Naka-ku.

Nagoya
F e e : Members free; non-members

¥1000
In fo : He len  Sa i to ,  052-936-6493

Ryoko Katsuda, 0568-73-2288
With  the deve lopment  o f  the commu-

n ica t i ve  approach  in  language teach ing ,
the importance of accuracy has some-
times been negelected  in favour of en-
couraging fluency in spoken English. It
seems clear, however, that a balanced
approach is necessary if students are to
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*****Announcing*****
SCOTT, FORESMAN  ENGLISH

In Contact, Levels 1 and 2 On Target, Levels 1 and 2 In Charge, Levels 1 and 2

Active, involving, and alive--

Scott,  Foresman English makes
communicating in English  a natural!

b Integration of listening,  speaking,
reading. and writing

W A learner-centered approach
promoting active  involvement

b Instruction in critical thinking
skills to help students learn better
and retain more

l Application  of learning strategies
to  promote responsible, indepen-
dent study

g ScottForesman  ;



do more than simply survive in English
speaking situations. This workshop will
show examples of activities which help
students to develop both fluency and
accuracy by giving them opportunities
to  commun ica te  i n  Eng l i sh .

He len  Sand i fo rd  i s  ELT Consu l tan t  o f
Cambridge University Press.

NARA
T o p i c : How to Set Up and Run an Ex-

tensive Reading Program
Spkr: Beniko Mason
Date: Sunday, September 13
T i m e : 1 :OO-4:00 p. m.
Place: Saidaiji YMCA
Fee: Members free; non-members

¥1000
In fo : Masami  Sugi ta ,  0742-47-4121

Denise Vaughn, 0742-49-2443
The presenta t ion  w i l l  s ta r t  w i th  a  ra t io -

nale for an extensive reading program;
weaknesses will be pointed out in the
current system for teaching reading in
Japan  and  emp i r i ca l  da ta  w i l l  be  used  to
show how effective extensive reading is
comparedtointensive reading. The pre-
senter will then go on to explain the
preparations necessary to set up an
extensive reading  program, discuss the
teaching proceedure,  and outline
teacher’s and learners’ tasks in the pro-
gram.

The presenter has written a short
handbook entitled “Before you start an
extensive reading class” (in Japanese)
that she gives to students to help them
prepare for  the program.  Th is  handbook
wi l l  be  ava i lab le  on  reques t .

Ben iko  Mason,  In ternat iona l  Buddh is t
Univers i ty ,  has been teaching extens ive
reading in Japan for eight years,

NIIGATA
September Regional Conference
See Fukui Chapter announcement for

de ta i l s ,
In fo : Donna Fuj imoto,  0254-43-6413

Michiko Umeyama, 025-267-
2 9 0 4

OKAYAMA
T o p i c : English in 3-D: A Fresh Look at

T rad i t i ona l  Techn iques
Spkr: Marc Helgesen
Date: Saturday, September 26
Time: 14:40-1630  p. m.
Place: Shujitsu High School

14-23 Yuminocho, Okayama
Tel :  0862-25- l  326

Fee: Members free; non-members
¥1000;  s tudents f ree

In fo : Fukiko Numoto. 0862-53-6648
Dialogs, dictation and drills are all

standard techniques-so standard that

they often become boring. This work-
shop will look at options to increase
effectiveness and student interest in
theseac t i v i t i es .  Ways  o f  bu i l d ing  in  com-
mun ica t i ve  e lements  w i l l  be  cons ide red

Marc Helgesen teaches at Miyagi
Gakuin Women’s College.

OKINAWA
James Ross, 0988-68-4686

OMIYA
Topic: Kawagoe City Tour
Date: Sunday, September 6 (rain or

shine)
T i m e : 1 :00-4:00  p. m.
Place: Kawagoe Kitain Temple
Info : Yukie Kayano, 048-746-8238

For our  September meet ing,  we’d l ike
you to have a chance to explore the
historic city of Kawagoe, our site for
JALT 92. We’ll visit Kitain Temple,
Kawagoe City Museum, Kurazukuri
Museum and the ‘Little Edo’ area with
the Kawagoe English Walkers’ Group.

OSAKA
Yoshihisa Ohnishi, 06-354-l 826
Jack Cassidy, 06-965-1956

SENDAI
Topic: What’s in a task?
Spkr: Carl Adams
Date: Sunday, September 20
T i m e :  1:00-4:00  p. m.
Place: 141 Bldg., 5F (near Mitsukoshi

on Ichibancho)
Fee: Members free; non-members

¥1000
In fo : Takashi Seki, 022-278-8271

(evenings)
Brenda Hayashi ,  022-279-1311

(days)
Th is  workshop w i l l  o f fe r  a wide var ie ty

of communicative tasks (i.e. listening
tasks, information-gap gathering, prob-
lem-solving tasks, etc.) which can be
integrated into most EFL classes. Prac-
t i ca l  sugges t ions  on  the  use ,  eva lua t ion
and development of tasks that encour-
age greater student interaction will be
discussed.

Carl Adams, professor at Tokyo Inter-
national University, is the current JALT
National Programs Chair.

SHIZUOKA
Topic: Communication Strategies

Workshop
Spkr: Greg Jewell
Date: Sunday, September 20
Time: 2:00-4:00  p.  m.
Place: Shizuoka Kyoiku Kaikan (From

Shizuoka Station north exit, go
up Miyuki Dori,  then turn right

on Kita  Kaido. It’s across from
Mr. Donut.)

Fee: Members free; non-members
¥500

In fo : Greg Jewell,  0559-67-4490
This workshop will demonstrate ways

to  t ra in  s tuden ts  in  commun ica t ion  s t ra t -
eg ies  fo r  bo th  c lassroom language learn-
ing and for interpersonal communica-
t ion  ou ts ide  o f  c lass rooms.  The  t ra in ing
approach includes awareness of situ-
ational/cultural factors,  a t tent ion  to  fo rm,
meaning, and function, and the recy-
c l ing  o f  lea rned  s t ra teg ies  in to  new con-
texts. The strategies include clarifica-
tion and information requests, compre-
hension checks and questions and com-
ments for maintaining topic focus. Par-
t i c ipan tsw i l l  be  inv i ted  to  t ry  some o f  the
activities themselves and to share their
impressions from a student viewpoint.

SUWA
Topic: Fun Activities for Children
Spkr: Yoko Matsuka
Date: Sunday, September 20
Time: 2:00-4:30  p.  m.
Place: Suwa Kominkan, 3F “kodo”
Fee: Members free; non-members

¥1000
In fo : Mary Aruga, 0266-27-3894

Teaching English through phonics
follows a natural order of language ac-
quisition: meaning/sounds/letters. The
presenter will provide concrete tips for
teaching vocabulary, phonics rules, lis-
tening skills, and “attack” reading.

She will explain how to use My Goal
Sheets, recently published bilingual
mater ia ls  l i s t ing  164 learnerper fo rmance
goa ls .

Yoko Matsuka, Director of Matsuka
Phonics Institute and lecturer at
Tamagawa University has been teach-
ing English to children for 20 years.

TOKUSHIMA
Topic: The Teaching of English Pro-

nunc ia t i on
Spkr:  Shigeo lmamura
Date: Sunday, September 27
Time: 1:30-4:30  p. m.
Place: Yonden Plaza Tokushima 2F,

CULTURE Studio
F e e : Members free; non-members

¥1000
In fo : Sachie Nishida, 0886-32-4737
1. In TEFL in Japan is the teaching of

pronunc ia t ion  impor tan t?  Yes .
2 .  I s  accep tab le  leve ls  o f  p ronunc ia t ion

achievable by our students? Yes,
more of ten than not .

3. How?
4.  Shou ld  phonet ic  (phonemic)  symbo ls

(Cont’d  on p.  87.)
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1 BBC EDUCATION &TRAINING

TRAINING  V I D E O S

 WITH

Learn to say the RIGHT thing,
in the RIGHT way
at the RIGHT time,

and increase your personal effectiveness by
WORKING WITH ASSERTIVENESS.

Two Videocassettes with a 61pp. I n

And Now Two New PEOPLE
MANAGEMENT AND COMMU-
NICATION  Programmes are
also available.
For further information,
Contact:
Rentacolor Japan Ltd.
Telephone : 03-3433-4375 .

Facsimile : 03-3435-0253
Address:1-21-4, Hamamatsu-cho,
Minato-ku, Tokyo f105



To place information in this column, contact  Masaki  Oda,  Dept .  o f
Foreign Languages, Tamagawa University, 6-1-l Tamagawa Gakuen.
Machida.  Tokyo,  194.  Japan,  phone: (w) 0427-28-3271,  (h) phone/fax:
044-988-4996,  two months in advance o f  des i red date  of publication.

Name: SPEAQ ‘92
Date: October 14-17.  1992

Quebec Hilton: Quebec, Canada
SPEAQ 600 Fullum,  6e etage
Montreal, PQ H3K  4L1,  Canada
Tel: (514) 873-0134
Fax: (514) 864-2294

Annual IATEFL Conference
October 23-26, 1992
Lille,  France
I A T E F L
3 Kingsdown Chambers,
Tankerton, Whitstable

N a m e :

P lace :
Contact:

N a m e :
Date:
P lace :
Contac t :

T h e m e :
Date:
P lace :
Contac t .

N a m e :

Date:
P lace :

N a m e :
Date:
P lace :
Contac t :

N a m e :

Date:
P lace :
Contac t :

N a m e :
Date:
P lace :
Contac t :

N a m e :

Date:
P lace :
Contac t :

N a m e :

Date:
P lace :

Kent CT5 2DJ,  England

Korea TESOL 1992  Fall Conference
October 24-25, 1992
Taejon ,  South  Korea
AETK 1992 Conference Chair
Patricia Hunt
English Language and Literature Dept.
Cheju National University, Cheju 690-121
South Korea
Tel: (82) 64-54-2730
Fax: (82) 64-55-6130

International University of Japan 4th Confer-

W. Lafayette, IN. 47907-1359  U.S.A.
Tel :  (317)  494-3867
E-ma i l  rbdorfer@mace.cc.purdue.edu

Teachers of English to the Speakers of Other
Languages (TESOL) 27th Annual Convention
and Exposition
Designing Our World
Apr i l  13-17 ,  1993
At lan ta  H i l ton ,  A t lan ta ,  GA,  USA
TESOL,  1600 Cameroon St . ,  Su i te  300
Alexandria, VA 22314, USA
Tel: (703) 836-0774
Fax: (703) 836-7864

American Association for Applied Linguistics
Annual Meeting
Apr i l  16-19
At lan ta  H i l t on ,  A t lan ta  GA, U.S.A.

Deadline for Abstracts: Setpember 18. 1992
Contact: AAAL 1993 Conference

P.O. Box 24083
Oklahoma City, OK, 73124 U.S.A.
Tel: (405) 843-5113
Internet :  jmay@REX.CHB.uohsc.edu

N a m e : RELC Regional Sernlnar on Language for Spe-
cial Purposes: Problems and Prospects

Date:  April 19-21
Place: Singapore
Deadline for Abstracts: October 30, 1992
Contact: Attn: Seminar Secretariat

ence on Second Language Research in Japan
November 14. 1992
IUJ Tokyo Campus
Mitsuko Nakajima, Language Programs, IUL
Yamato-machi,  Minami Uonuma-gun
Niigata-ken. Japan 949-72
T e l :  0257-79-1498
Fax: 0257-79-4441

N a m e :
T h e m e :

ETAS (Switzerland) Annual General Meeting
November 28, 1992
Bie l ,  Swi tzer land
llona  Bossart,  Lindaustr 29, 9525 Zuzwil,  Switzer-
l a n d

International Symposium on the Teaching of
French and English as Second Languages
December 3-5, 1992
The Skyline Hotel, Ottawa, Canada
Raymond LeBlanc,  International Symposium
Second Language Institute. University of Ottawa
Ottawa, K1 N 6N5,  Canada
Tel :  (613)  564-3941
Fax: (613) 546-9969

The Third  Conferanceon Second Language Acqui-
sition-Foreign Language Learning (SLA-FLL Ill)
February 26-28, 1993
Purdue University, West Lafayette, IN. U.S.A.

SEAMEO Regional Language Centre
30 Orange Grove Rd.
Singapore 1025
Tel :  (65)  737-9044
Fax: (65) 734-2753

4th International Pragmatics Conference
Cogni t ion  and Communica t ion  in  an  In tercu l tu ra l
Context

Date: July 25-30,  1993
Place : Kobe.  Japan
Deadline for abstracts:

November 1, 1992
Send five copies to; IPrA Secretariat, P. 0. Box 33,
D-201 8 Antwerp 11 ,  Be lg ium

Contact: Prof. Kansei Sugiyama
Dept .  o f  Eng l i sh
Kobe City University of Foreign Studies
9-l Gakuen higashi-machi
Nishi-ku, Kobe 651-21
Tel: (078) 794-8179
Fax: (078) 7929020

Name: International Association of Applied Linguistics
(AILA)  10th World Congress

Theme: Language in a Multicultural Society
Date: August 8-15, 1993
Place : Free University, Amsterdam, The Netherlands
Contact: Johan  Matter

Deadline for Abstracts: November 15, 1992
Contact: SLA-FLL Ill

Purdue University
1359 Stan ley  Coul ter  Ha l l

Vrije Universitiet, Faculteit der Letteren
Postbus 7161
NL-1007 MC Amsterdam, The Netherlands
Tel: +(31)  020-5483075
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Addison-Wesley TOEIC Preparation Series

ON TARGET
for the TOEIC

L I N  L O U C H E E D

This Practice Book will Help You !

All the test practice material in this hook
is directly. patterned on the TOEIC  test.
The business focus of the book will further
your understanding of business conversa
tions and situations. You will also develop
listening and reading strategies to increase
your general English comprehension.
Raise your TOEIC score by:
l understanding how the test works
l knowing  the different types of test ques-

tions

:

l learning how to avoid mistakes
l reading faster
0 using your time wisely
Ideal for self-study or a TOEIC preparation
course, use this book if your TOEIC score
is 200-600.

For additional practice, use these books in the
Addison-Wesley TOEIC® Preparation Series:
English the International Language
More Practice for the TOEIC® Test
TOEIC” Preparation Workbook

.-... _.

For more information call or write:

~.7~~‘/;/*3rX~~*,~~i~~~~~-~*~~~/~~ TlOl  ~7@#~ff~@&#Jl-2-2 TEL O3-3291-4581  FAX O3-3291-4592

Addison-Wesley Publishers Japan Nichibo  Bldg.. 1-2-2, Sarugaku-cho,  Chiyoda-ku, Tokyo 101



Please send all announcements for this column to Dr. Charles Adamson,  Shizuoka Rikoku Daigaku, 2200-2  Toyosawa. Fukuroi-shi
Shizuoka-ken 437. Tel: (W) 0538-45-0185;  (H) 0538-23-7939;  Fax: 0538-45-0110.

Announcements must be received by the 19th of the month, two months before publication, and should follow the format of previous
announcements in the positions column. To be published, an announcement must contain the name and address of the institution, the name
of a contact person, and whether the job is full-time or part-time. The editors reserve the right to make minor changes for clarity or
consistency.

JALT opposes discriminatory employment practices. Announcements are being published essentially in the form received to allow

readers to avoid wasting time in applying to institutions that would not consider them due to exclusionary policies.

(MATSUYAMA) Matsuyama University needs one EFL in-
structor starting April 1,  1993 to teach freshman and sopho-
more Eng l ish .  Nat ive  speaker  o f  Eng l ish  w i th  an  MA in  TEFL.
Knowledge o f  Japan and/or  exper ience in  teach ing  Japanese
students helpful. Six classes/week.  Two year, non-renewable
contract includes salary (roughly ¥4,388,700), airfare to and
from Matsuyama,  par t ia l  paymentof  heal th  insurance,  ¥630,000
for research funds, and other benefits. Resume, transcripts,
and copy of diploma should reach us by September 20,1992
(these will not be returned to the applicants). Address: Yukio
Takeichi, Registrar, Matsuyama University, 4-2 Bunkyo-cho,
Matsuyama 790.  Japan.

(NAGOYA) Nanzan High School International Division, Nagoya
(school for returnees and non-Japanese) has one full-time
position available for April 1994. PGCE/MA in English re-
qui red.  Dip loma/MA in  TESOL preferable.  Send resume to Mr.
Kanoh, Nanzan N. S. Kokusaibu, 6 Gokenya-cho. Showa-ku,
Nagoya 499, or call 052-831-5883.

(NAGOYA) A full-time associate instructor position, native
speaker, beginning April 1,  1993. Two year contract: one
renewal possible. Minimum teaching load of 14 periods/
week plus office hours and participation in program plan-
ning. Compensation depends on qualifications. MA in
ESL>EFL, English, linguistics, or related field required.
Send resume, graduate and undergraduate transcripts,
statement of career goals, at least two recommendations
including one from a faculty member of most recently
attended graduate school, and one from present or most
recent employer to Peter Garid, Al Search Committee,
Department of English, Nanzan Junior College, 19 Hayato-
cho, Showa-ku,  Nagoya 466, by October 1,  1992.

(NIIGATA-KEN) International University of Japan. We are
currently reviewing applications for teaching positions in our
ten-week summer in tens ive program, June 17 through August
30, 1993. Salary: ¥850,000.  Free housing and ¥30,000  for
transportation within Japan. Requirements: MA in TEFL or
equiva lent :  exper ience wi th  advanced s tudents  and in tens ive
programs:  in te res t  in  in te rna t iona l  re la t ions ,  in te rna t iona l  man-
agement ,  and /o r  c ross /cu l tu ra l  commun ica t ion .  Du t ies :  Teach
15  hours /week ;  ass is t  i n  tes t ing ,  mate r ia l s  p repara t ion ;  par t i c i -
pa te  in  ex t ra -cur r i cu la rac t i v i t i es .  Cond i t ions :  Eng l i sh -med ium,
graduate- leve l  un ivers i ty :  1 .5  hours f rom Tokyo by bu l le t  t ra in ;
highly motivated students; small class size; excellent com-
puter  fac i l i t i es ;  a t t rac t i ve  rec rea t iona l  oppor tun i t ies .  Send im-
media te ly  CV,  photograph,  and one le t ter  o f  recommendat ion
to Mitsuko Nakajima, English Language Program, Interna-
tional University of Japan, Yamoto-machi,  Minami Uonuma-
gun, Niigata 949-72, Japan, Tel:(257)-79-1498, Absolute dead-
l i ne  fo rapp l i ca t i ons :  October 30, 1992.  Se lec ted  app l i can t s  w i l l
be interviewed at the JALT 92 conference in November.

(NIIGATA-KEN) Joetsu University of Education ‘needs a For-
eign Teacher (Gaikokujin Kyoushi) starting April 1, 1993.

Special terms: (Law No. 89 is applied: “Law Concerning the
Spec ia l  Measure  fo r  the  Appo in tment  o f  Fore ign  Nat iona ls  as
Faculty Members (Gaikokujin Kyoushi) at National Universi-
ties.“) (1) As Joetsu University of Education is a national
university, the selected candidate shall be employed as a
national public official, as mentioned above. (2) The initial
per iod of  employment  is  for  two or  three years .  I ts  extens ion or
te rm ina t i on  sha l l  be  by  nego t ia t i on .  Qua l i f i ca t i ons :  (1 )  To  be  a
native speaker of English. (2) To have at least an MA degree
in  Eng l i sh  as  a  Second/Fore ign  Language,  (App l ied)  Linguis-
t ics  or  Eng l ish /Amer ican L i te ra ture  (as  we have both  under  and
post graduate courses). Procedure: Send us your curriculum
vi tae  and a  l i s t  o f  academic  works  w i th  the i r  o f fp r in ts  o r  photo-
cop ies by October  15, 1992.  App l i ca t i ons  shou ld  be  addressed
and sent under registered mail to: Prof. Tsuneo Sakai, Chair-
man, Department of English, Joetsu University of Education,
#1 Yamayashiki-machi,  Joetsu City 943.

(OSAKA) Newly opened English school needs part-time,
native speaker to teach children. Starting immediately.
Please send resume or call: Katsuhiko Ishida, 1-14-14
Minami Horio, Nishi-ku, Osaka, 550. Tel: 06 (543) 8125
(between 4 and 8 p.m.)

(TOKYO) Director of company class program required imme-
diately. Responsibilities include management of about 30
teachers ;  des ign ,  imp lementa t ion  and eva lua t ion  o f  language
programs for Japanese corporations. Requirements: related
degree, ESL teaching and management experience, prefer-
ably in a Japanese business setting. Applicantwith Japanese
languageab i l i t y  p re fer red.  P lease sendresume to  Tami  Moffat t ,
Language Training Services, 2-61-505 Ikebukuro, Toshima-
ku, Tokyo 171. Fax: 3988-0272.  Tel: 3988-l 518.

(TOKYO) Japan Women’s University, Department of English,
invites applications for a  full-time position (two-year renewable
contract with a possibility of tenure in the future if both sides
agree) for a  na t i ve  speakero f  Eng l i sh .  Teach ing  load will  b e  s i x
courses in all, 95 minutes once a week, of English conversa-
tion, LL, and possibly English/American Literature Reading.
Appl icants  must  have MA or  PhD  in  Eng l i sh  o r  ESL  w i th  some
college teaching experience and publications in the above
areas. Rank, salary, bonus, and other benefits (research fund,
housing allowance, medical insurance, moving allowance,
etc.) will be decided in accordance with age, degree, experi-
ence, and other achievements, following the same university
rules as for Japanese teachers. For consideration applicants
should submit a resume of up to two A-size pages which sets
outpersonaldata, education (degrees), pastemployment, and
achievements (including a list of publications and honors).
Further information and supporting documents will be re-
quested from those who have passed the preliminary  screen-
ing. Applications should be sent to Professor Sachiko Ide,
Chair, Department of English, Japan Women’s University, 2-
8-1 Mejirodai, Bunkyo-ku, Tokyo 112.
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Are you in need of new ideas for your
English classes? Do you need a chance
to sit and wander through some of the

many ELT texts? The English Resouce  is
for you. The Resource is a store

specializing in English teaching materials.
Take the time to come out and see us. It

will be worth the trip.
One Inconvenient Location to Serve You!

Hours
Mon.-Fri. 11: .OO  a .m. -  5:00 p.m

IL11  F+~zI~,PV
Sal. Sun. Holidays 12:00  p .m. -  7 :00  p .m.

<,*ata Bit,! Closed Wednesdays

The English Resource, 2-3-2  Sagamidai, Sagamihara-shi
Phone 0427444898 Fax 0427444897



HOT RESUME  TIPS from your Job Information Center
On the bottom of this page is a sample resume: the most important point is to limit it to one page-if you have a lot of
publications and/or presentations, then list  them separately on attached pages. Someone once told us  that the typical resume
reader gives 13 seconds to perusing your document, after which it goes on the “out pile” or the “read more carefully pile.”
Since we know where you’d prefer to be piled, take pains to make your resume clear, clean, and concise.

This sample is not the only possible form, but unless you have the confidence to create your own, stick close to this one,
which is tried and true.

Other points: dates always move from present to past; in Japan, a photo is a must; list higher education only, leave out
your high school and grammar school; do not put in a “career objectives” section, which Japanese employers consider
irrelevant, at best.

Finally, if you’re bringing your resume to the national JALT conference, bring lots of copies, because we have no on-site
copying facilities, and you will want to be able to pass out copies to every interviewer in the room with you, and to your old
and new friends, and to all kinds of unanticipated and unexpected folks.

Remember, the early worm catches the bird and learns flying.

Bruce Marvel Braney
666-007 Bondo-cho, Seiten-gun
Amaretto-shi, Hara-ken 86069
home: (1234) 56-7890
work: (0987) 65-4321, ext. 86

Personal
Birthdate: 14 February 1962, Bumpkus, Iowa. Citizenship: USA.
Health: excellent; non-smoker. Marital status: single.

Educa t ion
Apotheosis University, Bend, Indiana
M.A., September 1988 to December 1989
M a j o r :  T E S O L

Doggone College, Biloxi, Mississippi
B.A., September 1981 to June 1985
Major :  Re l ig ion
Minor: World Literature

Exper ience
Ojouse i  Jun io r  Co l lege ,  Beppu
April 1990 to present
Part-Time Teacher
(teaching 2 classes of Oral English and 2 classes of California Culture)

Garble Language Institute, Beppu
April 1990 to present
Academic Director
(responsible for hiring foreign teachers, choosing textbooks, and scheduling
for eight persons)

Jolly English Academy, Osaka
April 1989 to March 1990
Fu l l -T ime Teacher
(taught 37 classes per week of English Conversation)

Ronald Reagan High School, Azusa, California
September 1986 to June 1988
Guidance Couselor

Travel-Study in Europe and Nepal
August 1985 to July 1986

Areas of Specialization
Language: Neuro-Linguistic Programing; Holistic Deconstructionism; Bilingualosis.
Culture: Supra-cultural religious experience; Peruvian death masks; Hallucinogenic mushroom lore

P u b l i c a t i o n s
“Deconstructing  Japanese Language Learners”
The Language Teacher ,  XX.  14 (1999) :  125-28.

“Tongue in Cheek: A Study of the Causes of Lisping”
Larynx Quarterly, Spring 1989: 43-52.

Professional Societies
JALT (Japan Association of Language Teachers)
The  Sp i r i t ua l  Language  Soc ie ty

Documentation, references, and copies of publications on request.
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LIKE LIFE ITSELF,  BUT WITH

S.T.O.P
A.C.T.I.O.N!

NOT TALKING HEADS ON SCREEN, BUT ACCOMPLISHED ACTORS ON LOCATION, DEPICTING
SITUATIONS WHICH ACTUALLY ARISE IN THE COURSE OF LIVING AND WORKING IN AMERICA

LIVING AND WORKING IN AMERICA is  a 3-volume
multi-media(video/audio/text) instructional program cre-

ated to help adult English language learners develop the

communication skills they need to function and interact

with Americans, and to understand American social and

business practices through realistic and appropriate sit-

uations.

Each volume contains :
OTwo  VIDEO CASSETTES, containing 65-80 minutes of model dialogs for each lesson.
@A detailed TEACHER’S MANUAL with suggestions for presenting each lesson. A variety of

communication activites are included.
0  A TEXTBOOK with a wealth of classroom activites, including dialogues, language exercises,

discussion questions and cultural information.
0  6~ 10 AUDIO CASSETTES with extended listening and speaking exercises utilizing a

variety of regional accents. A complete transcript is included.
A JAPANESE TRANSLATION of the dialogues  and culture notes IS available separately.

m False-beginner  and Pre- intermediate TOEIC 350-5000

Intermediate T O E I C  4 5 0 - 6 0 0

w Upper-intermediate to Advanced0 T O E I C  550+

To: New West, Inc. Takanawa Toei  Bldg 3F, 11-35, 4-chome,  Minato-ku, Tokyo 108
TEL : 03-3442-2477 FAX : 03-3442-4170

Please send me : A sample copy of Living and Working in America

Name: - School  :

Address:(Home/School)

TEL :

If you live in Kyushu  please contact Lesley  Koustaff,  school principal  of Open Space School



(TOKYO)  Tokyo Metropol i tan Univers i ty  is  look ing for  a nat ive
speaker  w i th  an  MA in  TESL to  teach two e lec t i ve  o ra l  Eng l ish
c lasses  f rom Apr i l ,  1993 ,  near  Tama  Center  on the Ke io  L ine.
Send CV to Eloise Pearson, Tokyo Metropolitan University,
Department of English, 1-1 Minami Osawa, Hachioji-shi, To-
kyo 220-02. Home fax: 03-3351-4596.

(Cont’d  from p. 79.)

be used in  teach ing  pronunc ia t ion?  To an  ex ten t  yes .
5.  Are the currenty  used phonet ic  symbo ls  adequate?  in  some

cases no.
6. Other problems facing TEFL in Japan.
Sh igeo lmamura  i s  a  D i rec to r  o f  Language Ins t i tu te  a t  H ime j i
Dokkyo University and Vice President of JALT.

TOKYO
Topic: Teaching Children
Spkrs: Yoko Matska, Mituse Tamai-Allen
Date: Sunday, September 27
Time: 2:00-5:00  p. m.
P lace : Huron Col lege (one minute ’s  walk  f rom Shimo-Ochia i

station on the Seibu-Shinjuku Line-take the local not
the express!)

Fee: Members free non-members ¥1000
In fo : Will Flaman, 03-3816-6834 (h) 03-5684-4817 (w)

This month focuses on activities which have been proven
effective with younger children. Both presenters have had a
number of years of experience. They will address the prob-
lems and challenges of administering childrens’ programs as
well as the practical side of what to do in the classroom.

Yoko Matsuka, Director of Matsuka  Phonics Institute and
Iecturer at Tamagawa  Univers i t y  has  been teach ing  Eng l i sh  to
children for 20 years.

Mitsue Tamai-Allen is an associate professor at Bunkyo
Women’s College and Director of the Bunkyo Language
Education Center’s childrens’ program.

TOYOHASHI
Topic: Closed Caption Video
Spkr: T. Nakamura
Date: Sunday, September 20
Time: 1:30-4:30  p.  m.
Place: Aichi University, Kinen  Kaikan 2F
Fee: F r e e
In fo :  Kazunori Nozawa, 0532-25-6578

UTSUNOMIYA
Topic: What’s In a Task
Spkr: Carl Adams
Date: Sunday, September 27
Time: 2:00-4:00  p. m.
Place: Utsunomiya Sogo Community Center (0286-36-4071)
F e e :  Membres free; non-members ¥1 000
Info : James Chambers, 0286-27-1858

Mich iko Kuni tomo,  0286-61-8759
This workshop will offer a wide variety of communicative

tasks  ( i .e .  l i s ten ing  tasks ,  in fo rmat ion-gap ga ther ing ,  problem-
solving tasks, etc.) which can be integrated into most EFL
classes. Practical suggestions on the use, evaluation and
development of tasks that encourage greater student interac-
tion will be discussed.

Carl Adams, professor at Tokyo International University, is
the current JALT National Programs Chair.

WEST TOKYO
T o p i c : S tory  Te l l ing  and Chant ing  fo r  Japanese Ch i ld ren
Spkr: Setsuko Toyama
Date: Saturday, September 26
Time: 3:00-6:00  p. m.
P lace : In ternat iona l  Educat ion  Deve lopment  Center  (use e i -

the r  Ke io  Hach io j i  S tn .  o r  JR Hach io j i  S tn .  and walk 15
min. or take #50  or #54  bus from JR Stn. to Owada
Mae stop.)

Fee: Members free; non-members ¥1000
In fo : Yumiko  K iguch i ,  (h)0427-23-8795,  (w) 0427-92-2891

The workshop will introduce various activities based on
Addison-Wesley Big Book Program with controlled text for
EFL students, and procedures to Make You Own Chants for
the  s tudents  to  p rac t i ce  and acqu i re  na tu ra l  p ronunc ia t ion  and
intonation. Most of the activities presented are applicable to
“o lder  ch i ld ren”  in  h igh  schoo ls  up .

Setsuko Toyama.  the  JALT Nat iona l  Membersh ip  Cha i r  has
been teach ing ch i ld ren fo r  years .

YAMAGATA
Fumio Sugawara, 0238-85-2468

YAMAGUCHI
Garrett Myers, 0835-24-0734
En Takeyama, 0836-31-4373

YOKOHAMA
T o p i c :

Spkr:
Date:
T i m e :
P lace :

Fee:
In fo :

Japanese Comics (Manga)  in Comparison with the
American Comics
Shonoosuke Kanehira
Sunday,  September 13
2:00-4:45  p.  m.
Yokohama Kaiko Kinen  Kaikan (near JR Kannai Sta-
t ion and Yokohama Stad ium)
Members free; non-members ¥1000
Ron Thornton, 0467-31-2797
Shizuko Marutani, 045-824-9459

This program promises to be a good natured look at Japa-
nese and American comics by an old pro in the business. It
shou ld  y ie ld  i ns igh ts  i n to  l anguage  use  and  cu l tu ra l  a t t i t udes
of interest to anyone concerned with teaching English or
Japanese as  a  fo re ign  language.

Shonosuke Kanahira works for Otsuma Women’s Univer-
s i ty  a f te r  a  long career  in  magaz ine  ed i t ing  in  Japan.
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MEMBERSHIP INFORMATION

JALT is a professional organization dedicated to the improvement of language learning and teaching in Japan, a vehicle for the
exchange of new ideas and techniques and a means ofkeeping abreast of new developments in a rapidly changing field. JAI.T,
formedin1976, has an international membership of over 4,000.  There are currently 37 JALT  chapters throughout  Japan (listed
below). It is the Japan affiliate  of International TESOL  (Teachers of English  to Speakers of Other Languages) and a branch of
IATEFL  (International Association of Teachers of English as a Foreign Language).

Publications--JALT publishes The Language Teacher, a monthly magazine of articles and announcements on professional
concerns, and the semi-annual JALT Journal. Members enjoy substantial discounts on Cross Currents (LIOJ).

Meetings and Conferences-The JALT International Conference on Language Teaching/Learning attracts some
2,000  participants annually. The program consists of over  300  papers, workshops, colloquia and poster sessions, a publishers’
exhibition of some 1,000m2, an employment center, and social events. Local chapter meetings are held on a monthly or bi-
monthly basis in each JALT chapter, and National Special Interest Groups, N-SIGs, disseminate information on areas of
special interest. JALT  also sponsors special events, such as mnfemnces on Testing and other themes.

Chapters - Akita,  Chiba, Fukui,  Fukuoka, Gunma,  Hamamatsu,  Himeji, Hiroshima, Hokkaido, Ibaraki, Kagawa
Kagoshima, Kanazawa,  Kobe, Kyoto, Matsuyama, Morioka, Nagano, Nagasaki, Nagoya, Nara,  Niigata, Okayama, Okinawa,
Omiya, Osaka, Sendai, Shizuoka,  Suwa, Tokushima, Tokyo, Toyohashi, Utsunomiya, West Tokyo, Yamagata, Yamaguchi,
Yokohama.

Awards for Research Grants and Development -Awarded annually. Applications must bc made to the JALT  President
by September 1. Awards are announced at the annual conference.

Membership -Regular Membership (¥7,000) includes membership in the nearest chapter. Joint Memberships
(¥12,000), available to two individuals sharing the same mailing address, receive only one copy of each JALT publication. Group
Memberships (¥4,500/person)  are available to five or more people employed by the same institution. One copy  of each
publication is provided for every five members or fraction thereof. Applications may be made at any JALT  meeting, by using
the postal money transfer form (yubin firikae) found in every issue of The Language Teacher, or by sending a check or money
order in yen (on a Japanese bank) or dollars (on a U.S. bank) to the Central Office.

CENTRAL OFFICE:
Shamboru  Dai 2 Kawasaki 305, 1-3-17 Kaizuka, Kawasaki-ku,  Kawasaki, Kanagawa, Japan 210

Tel.: (044) 2459753 Fax: (044) 24.5-9754 Furikae Account: Yokohama 9-70903, Name: “JALT”
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ELT: the professional choice

MICHAEL SWAN
CATHERINE WALTER



11:00~19:00 Oct.24(Sat) Don,t
10:00~18:30  Oct.25(  Sun) miss It  !

- /r r. Ochanomizu Square 2F & 3F




