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This Special Issue describes the brief history and scope of the established National Special Interest Groups (Bilingualism,
Video and Global Issues) and introduces JALT’s  currently petitioning N-SIGs  (JSL, Materials Writers, CALL, Team
Teaching and Teacher Training). Special thanks go to Jim Swan and Masayo Yamamoto who worked for five years to initiate
a JALT Executive Committee policy enabling the establishment of N-SIGs.  Effective November 4, 1989 the JALT
Constitution was amended, with Section7 recognizing N-SIGs  as “groups each of which addresses a specific topic of interest
consistent with JALT goals." The  By-Laws specify how a “minimum of 50 JALT members in good standing with particular
interest in a relevant academic or pedagogical area” may form and maintain an N-SIG.
Each N-SIG has its ownnewsletter and offers various services to members. Since the 1991 Hiroshima May Fair, conferences

featuring the N-SIGs  are becoming major annual events, with discounts now planned for N-SIG members at the next N-SIG
conference on September 27,1992 in Osaka. JALT members may join N-SIGs  for a full year by submitting ¥1,000 per N-SIG
via the postal transfer form attached to the last page of each issue of The Language Teacher. Actually, JALT members can
now join N-SIGs  at the reception desk of any JALT-sponsored conference or chapter meeting .

Guest Editor Kip  Cates  has assembled six feature articles for this issue, fiit fittingly placing the N-SIGs  in global
perspective. So that we may learn from the pioneer work of organizations with which JALT is affiliated, TESOL and IATEFL
executives Bob  Oprandy and Richard Spoor  summarize their respective interest networks. Four more feature articles are
representative of research in the authors’ respective N-SIGs. Masayo Yamamoto brings the realism of survey data to bear
on the challenge of raising children bilingually in Japan. Donna Tatsuki applies discourse analysis to the video medium in
comparing the authenticity of available movies and ELT videos. Keiichi  Nakabachi  analyzes how global issues of the
environment, peace and humanrights are treated in Mombusho-approved high school English textbooks. Sumiko Tanlguchi’s
article in Japanese examines how JSL students with limited vocabulary nevertheless comprehend the gist of Japanese writings
in their own field.

Reading this issue you may well find that your professional interests intersect with one or more of the N-SIGs.  If so, we
warmly encourage you to join now to pursue your interests with like-minded colleagues. Your chapter affiliation has been
determined geographically, but now JALT also consists of National Special Interest Groups you can freely select.

Steve  McCarty, Kip  Cates  and  David  Wood
N-SIG  Coordinators
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The JALT N-SIG on Bilingualism:
The Bilingual Perspective

by Steve McCarty

Bilingualism is the ostensible goal of second and foreign language education. As such it can provide a fresh
perspective on language acquisition, starting from the goal which worldwide research shows is attainable
to all. Furthermore. bilingualism stands for linguistic and cultural pluralism in all its varieties. Its
methodologies apply multidisciplinary approaches to multilingual and multicultural phenomena. Thus
bilingualism is immediately practical yet on the frontiers of theory and research.

History
This JALT N-SIG is by far the oldest in that it stems from the Bilingualism Symposium at JALT ‘85, forerunner of the now familiar

colloquia at each annual conference. The Bilingualism Colloquium conducted by Jim Swan and Masayo Yamamoto has been one of
the best attended and received programs at every JALT Intemational  Conference since then, providing the impetus to form this and other
N-SIGs  for year round networking.

Statement of Purpose
This Special Interest Group proposes to (1) encourage bilingualism research projects and the wide dissemination of findings by

organizing an extensive network of researchers and willing bilingual subjects, (2) promote awareness of current developments of
interest  to these overlapping communities, and (3) provide a base for mutual support among the group’s members.

JALT members have done pioneering research in the past decade on bilingualism in Japan, the primary focus of this N-SIG. One of
the earliest special issues of this magazine was devoted to bilingualism, guest edited by Jim Swan in September 1987. Research by
present  N-SIG members has shown that Japanese society already contains linguistic and cultural pluralism. Saturday schools and the
like have  been examined, and successful methods of bilingual upbringing are gradually being discerned. Adults as well as children, by
becoming  bilingual in Japanese and English even to an extent, have thus far displayed cognitive benefits and other positive effects on
thought processes, values and cultural identity.

Members hail from the four major islands of Japan, with newsletters currently sent to the U.S. and England as well.  Those with an
Interest in academic fields encompassed by bilingualism have sufficient reason to join this N-SIG. Others also have families aiming
for each member to become as bilingual and bicultural as possible. Both parents and language teachers may wish to exemplify the goal
themselves by functioning in more than one international language. The N-SIG can thus be explained to those around us as Zenkoku
Gogaku  Kyouiku Gakkai  (or JALT) Bairingarizumu  Kenkyuukai.

Services to Members
The newsletter Bilingual Japan, presently appearing bi-monthly, contains short articles sharing research findings, teaching methods,

book reviews, opinion pieces, and announcements of N-SIG or related events.
Annual JALT International Conference activities include the Bilingualism Colloquium, a fast-paced three hours with about five

speakers sharing various research findings and experiments often relevant to bilingual families in Japan; the Annual Business Meeting
after the Colloquium, for reconstitution of volunteer roles, open discussion, and suggestion of new endeavors by N-SIG members; the
Bilingualism Banquet, an evening roundtable party with whole-group discussion; and N-SIG Hospitality Rooms, a place to meet  others
with similar interests during the Conference, staffed to handle membership inquiries.

llosted by David Wood and the Hiroshima Chapter in 1991, and by Beniko Mason and the Osaka Chapter this fall, with JALT-
National funding, conferences involving the petitioning and established N-SIGs  including Bilingualism are becoming a major annual
event.

Special projects include cooperation with other N-SIGs,  calling for papers, organizing special publications such as this one, and other
projects suggested by members.

Coordination of N-SIGs  with other levels of JALT include reporting to and from JALT-National, working with and developing the
relationship among the Executive Committee, the Central Office, JALT publications, chapters and N-SIGs.

Volunteer Positions
The Newsletter Editor desktop publishes Bilingual  Japan. distinguishing opinion from documented research or reportage, and

editing for consistent style within a limited space. The Bilingualism Colloquium Coordinators, in consultation with the JALT
Conference Committee, arrange and conduct the colloquium program, inviting speakers or accepting proposals. The Treasurer
maintains the financial records of the N-SIG, reports annually to JALT-National, advises the N-SIG of funds available, deposits
revenues such as dues and the annual grant from JALT, and disburses funds to provide N-SIG services. The Chair coordinates the above
components and has overall responsibility without overruling  any of the above roles, maintains a file documenting the history of the
Bilingualism N-SIG, handles communications as the representative of the N-SIG, and informs the membership of current developments.

Bilingualism N-SIG Contact People

Newsletter Editor:
John Dean
c/o Kobe Steel Ltd.
Seishin Language Centre
5-5 Takatsukadai 1-chome
Nishi-ku Kobe 65 l-22
078-992-5519 (W)

Colloquium Coordinators: Treasurer: Chair:
Jim Swan/Masayo Yamamoto Gail Okuma Steven McCarty
8-122 Aoyama 3-3-4 Ogimachiya 3717-33 Nii Kokubunji
Nara-shi 630 Iruma-shi Kagawa-ken 769-01
0742-26-3498 (H) Saitama 358 0878-74-7980 (H).

0429-65-8708  (H)
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Video N-SIG: A Close Up
by David John Wood

History
After several earlier false starts, a national video network was finally established in 1989. Video is still

the largest JALT National Special Interest Group. The Video N-SIG owes its inception to cooperation
with TESOL’s Video Interest Section, founded by Susan Stempleski, and IATEFL’s  Video SIG, whose
chair, Neil Hargreaves, presented at JALT ‘91.

Such genuine exchange has also created one of the most internationally focused annual  colloquia in recent years, and many of the
world’s leading video authorities have participated. Our group is proud of its reputation as a trailblazer and mediator. We were
responsible for bringing about both the first annual N-SIG conference as well as the national conference N-SIG rooms, traditions which
will flourish in future. We are committed to interdisciplinary and inter-SIG cooperation, having already researched video use for
Japanese Language Teaching (JLT) and Global Issues.

Statement of Purpose
Video has vast potential for enriching language study and making it more enjoyable and effective. Research into how best to choose

from and use the mountain of available materials is our primary goal. Video offers a multilingual and multicultural oasis in what is
essentially an otherwise monolingual and monocultural society. Its methodology extends across all disciplines involving the areas of
instruction, teacher training, and research. We aim to confront the need for quality communication between specialist and beginner,
to provide practical guidance, and to influence video producers to increase the choice, quality, and availability of pedagogically relevant
materials.

Research
There are too many  important areas of video research to mention in such a brief overview as this, but based on the findings of a series

of postal questionnaires conducted by the Video N-SIG since 1989, authentic video has regularly emerged as being a major focus for
our members.

Authentic video differs from commercial English Language Teaching (ELT) video, which has been specifically produced for
teaching. It includes principally video movies, plus such materials as videotaped TV programs recorded off-air. Perhaps the attraction
of authentic video is the tremendous amount of choice such materials offer both in terms of subject matter and the sheer number that
are available. Furthermore their value has been enriched by the increasing availability of English captioning. Many teachers also like
to develop their own materials, customizing them for use with particular classes, as opposed to merely following a prescribed all-
purpose methodology.

While this raises the spectre  of copyright, our group has also researched the issue frequently, interviewed copyright authorities, and
exerted influence on copyright holders to make suitable materials available for educational development, just as our European and
American counterpart groups have.

This is not to dismiss the many other  dynamic areas of research interests represented in our group, which range from the implications
of linguistics for video, through interactive videodisc, to video camera recording, and so on. Indeed, it is the fusion of such fields that
animates our understanding of the video medium and its tremendous scope in language teaching. A prime example in this very issue
is the article by Donna Tatsuki which applies a knowledge of linguistics to the evaluation of conversation in authentic versus ELT video,

Services to Members
Through our regular newsletter, Video Rising. now in its fourth year of publication, we have been blessed with an abundance of high

calibre contributors from every comer of Japan and the globe. The pinnacle of our video research publications to date was the November
1990 Language Teacher Video Special Issue, the first of its kind. Its eagerly awaited successor is due in November of 1993.

Video Rising is comprisedof 5 sections: l) Swap Shop, practical tips for video use in the form of lessonplans; 2) ELT Video Reviews.
plus other video resources and the attendant literature; 3) Japanese Language Teaching Video, views and reviews; 4) Articles on video
related issues such as copyright, audio-visual technology, and research; and 5) News, including a calendar of events/other announce-
ments. Because Video Rising is both longer and mom frequently published than its TESOL and IATEFL equivalents, it is also a major
source of information for many overseas subscribers. Readers interested in contributing to Video Rising  should contact the coordinator,
David Neill, or the relevant section editor.

Projects
While funding is still too scant to permit the many ambitious but vital projects our members have planned, we hope that some manna

will fall from heaven in time to bail out our long overdue Video Directory project. To date, a Japanese translation of the TESOI, Video
data base, a JSL directory, and a compilation of all the excellent Video Rising  reviews are the three most exciting approaches suggested.
JALT 1991 saw the first ever Video Events Room, a success which we hope will one day rise to the dimensions of TESOL's Video
Theater, hosting many alternative video presentations.

Video N-SIG Contact People

Coordinator:
David Wood
2- 12-  1 Ishizaka
Dazaifu,  Fukuoka 818-01

Deputy:
Donna Tatsuki
2-19-18 Danjo
Nishinomiya, Hyogo 663

Treasurer:
William Gatton Meynard
Ogura Bldg.

l-2-5 Nishi-Sugamo
Toshima, Tokyo 170

JALT 92 Liaison:
Sayoko Yamashita
l-7-7 Sakurazutsumi
Musashino, Tokyo 180

Japanese Membership:
Mitsuko Hosoya
2-1-4 Mama
Ichikawa. Chiba 272

Non-Japanese Membership: Reviews:
Bruce Evans Sophia Shang
Minami Mukunoso 2-3  1-l -405 Kagoshima Women’s College
Amagasaki, Hyogo 661 1904 Uchi Hayato Aira

Newsletter Coordinator: Kagoshima 899-51
David Neill, ITS JSL Editor:
1033 Tomo S. Yamashita (as above)
Fukuyama,Hiroshima Swap Shop/News/Articles:
720-02 D. Tatsuki (as above)
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The Global Issues
in Language Education

JALT N-SIG
by Kip A. Cates

The Global Issues in Language Education N-SIG is a unique group open to all JALT members interested in
promoting global awareness, international understanding, and the study of world problems and foreign cultures
through language education. N-SIG members comprise class- teachers, school directors, Publishers, and
textbook writers who share a special interest in global education, a new approach to language teaching which aims at enabling students to
effectively acquire and use a foreign language while at the same time empowering them with the knowledge, skills and commitment required
by world citizens for the solution of global problems. The N-SIG thus has a double commitment to excellence in language education and to
“teaching for a better world”-a commitment which involves teaching both grammar and global issues, both language skills and critical
thinking skills, both communication strategies and problem-solving strategies.

History
Global Issues in Language Education was officially approved as a JALT N-SIG in June 1991. The idea for the group arose during a

workshop entitled "English for Unselfish Pruposes" at JALT's 1988 Kobe conference. This led to a first-ever colloquium on global education
at JALT’s Okayama conference in 1989 and to the May 1990 publication of a special number of The Language Teacher on “Global Issues
in Language Education.”

Statement of Purpose
The official aims are as follows: (1) to promote the integration of global issues, global awareness and social responsibility in foreign

language teaching; (2) to promote networking and mutual support among educators dealing with global issues in language teaching; and (3)
to promote awareness among language teachers of important developments in global education and the related fields of environmental
education,  human rights education, peace education, and development education.

Membership Services
An N-SIG member recieves the Global Issues in Language Education Newsletter, a 25 page quarterly journal packed with the recent

news on global education and foreign language teaching. Each issue contains a wealth of inforrnation-from  suggestions for teaching human
rights in language classes to reports on international pen pal programs, from notes on the latest environmental education books to global
awareness teaching activities for use in your next class. Regular features includes a sereies of relevant articles from language teaching joumals.
a round-up of news from international language teaching organizations, profiles of global education groups, global education book reviews,
and a networking section where readers can write in to recommend teaching materials on world cultures  or get information on recycled paper.

Global Issues members benefit from the N-SIG's networking contacts in Japanandabroad. These range from groups such as Tokyo's ERIC
and the Japan Development Education Council to the Japan offices of Friends of the Earth and Amnesty International, from TESOL's Peace
Education Sub-Committee to the European LINGUAPAX  movement, from the U.S. group Educators for Social Responsibility to the Soviet
Educators for Peace Movement, from the Centre  for Global Education (York University, U.K.) to the Center for Teaching International
Relations (University of Denver, U.S.), and from advocacy groups such as Oxfam and Save the Children to world bodies such as the U.N.,
UNESCO and UNICEF.

A computerized data bank of members’ activities and interests has been set up based on a global education questionnaire. The N-SIG is
hoping to organize a resource bank of language teaching lessons dealing with global education themes with the eventual aim of publishing
a language teaching activity book on global issues.

The N-SIG promotes the publication of both teaching materials and research papers. Bibliographies have already been compiled for
“Global Education" and "Global Issues," with work now underway on resource lists of videos and popular songs whichdeal with global issues.

Annual JALT conference presentations include a colloquium on global education, a panel discussion on teaching global issues, workshops
on designing socially responsible materials, an N-SIG business meeting and a global education materials display at the N-SIG hospitality
room. The Global Issues N-SIG also arranges presentaitons  for international conferences such as TESOL. for JALT's  regional chapters and
for the annual JALT N-SIG conference.

Every year, the Global Issues N-SIG organizes specialevents. Recent projects includealarge-scale EFL book donation to Vietnam, a Japan
lecture tour by Soviet EFL Peace educator Dr. Valentina  Mitina, and promotion of international events such as Earth Day.

The N-SIG is eager to promote research on global education and language teaching. Recent projects include global issue content analyses
of EFL textbooks, surveys of teacher/student attitudes to studying world problems in language classes, and the design of language courses
along global education principles.

Global Issues N-SIG Contact People

Administrative Officers
Chair and Newsletter

Kip A. Cates
Tottori  University
Koyama. Tonori 680
(W)  0857-28-0321
(H) 0857-28-2428

Treasurer:
Dan LaBranche
Kayada-cho 893-9
Yachiyo-shi, Chiba 276
(H) 0474-86-7996

Membership:
Bill Casey
9-18-3-107 Konakadai
Chiba-shi 281
(H) 0472-55-7489

Conference Displays:
Arlene Alexandrovich
Green Mansions
401 Midori-machi  2-22-20
Hiroshima-shi 734

Publications Coordinator:
Atsuko Ushimaru
Obirin University
3758 Tokiwa-machi

Machida-shi, Tokyo 194-02
(W) 0427-97-2661

Regional Officers
Kanto:

Miko  Yoshimura
1005 Myojincho
4-29-9 Hachioji-shi
Tokyo 192

Hokkaido:
Marvin Miller
Obihim University
Obihiro.  Hokkaido 080

Kansai:
Kevin Staff
Kikko Haitsu #109
Okaysmate 1  l-75
Hirakata, Osaka 573

Chugoku:
Michael Higgins
Yamaguchi University
Yoshida 1677-1
Yamaguchi-shi 753

Kyushu:
June Garrott
2-5-14 Shimo Itozu Kokua
Kita-ku,  Kitakyushu-shi 803
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Japanese as a Second Language (JSL)

Background
Having had two meetings to discuss the possibility of forming a
National Special Interest Group at JALT 90 and JALT 91, some
forty JALT members involved or interested in the teaching and
learning of Japanese as a Second Language (JSL) decided to
petition for official recognition as a JALT N-SIG. The first JALT
local JSL SIG was formed in Tokyo in 1987, with a second local
JSL SIG established in JALT’s Sendai chapter in 1988. Both of
these SIGs have been actively organizing regular meetings. As the
number of JSL learners rapidly increases all over the country,
however, the need is now being felt among JALT members
interested in JSL to develop a nationwide network which would
enable them to share ideas and provide a mutual support system
in a wider context.

Statement of Purpose
The JSL N-SIG aims to facilitate the exchange of information

among its members and to carry out theoretical and practical
research by N-SIG members to fomt a common resource base of
research findings.  The JSL N-SIG’s short-term objectives are:
1) to complete a members list
2) to conduct a questionnaire survey as to members’ interests and

the problems they are facing
3) to issue a regular newsletter
4) to participate in JALT activities such as the annual conference

and local mini-conferences.

N-SIG Contact Persons
JALT members interested in joining this group or in learning

more about JSL should contact either the Coordinator or the
Treasurer. For SIG external communication, please contact the
secretary.
Coordinator: Izumi  Saita, Dept. of Liberal Arts, Tohoku Univer-

sity, Kawauchi. Sendai 980 phone 022-222-1800
Treasurer: Sumiko Taniguchi, Foreign Students Education Cen-

ter, Tokyo Institute of  Technology, 2-12-l  Ookayama, Meguro-
ku, Tokyo 152.

Team Teaching N-SIG: A Call for Members
by Antony  Cominos

Work towardsthefomtationofa Team Teaching N-SIG beganwhenagroupofteamteaching enthusiasts gottogetheratthe 1991 Kobe JALT
Conference. Briefly, our chatter is as follows : to work as an instigator/focal point/clearing house for research into team teaching and JET-
Program-related issues; to encourage the professional development of all people engaged in the work of team teaching; to provide practical
and theoretical guidance that will support professional development and improve team teaching; to strive for the realization of working
conditions in junior and senior high schools in which professional development and improved team teaching can best take place.

On the research side, one focus of our activities is to open up more opportunities  for the dissemination of research into team-teaching-
related issues. A logical extension of this role is to assist our members to find avenues through which to publish their work. A number of
activities are in the planning stages. The most advanced of these are the special JET Program issue of The Language Teacher to be published
in October, 1992. and a Team Teaching Colloquium scheduled for this year’s Tokyo JALT Conference in November. Our N-SIG will also
be represented by a speaker at the September N-SIG Conference in Osaka.

Any JALT members wishing to join the Team Teaching N-SIG please send your name, address, phone number, chapter affiliation and
Y1000  one year membership fee (to take effect from  the date of official recognition by JALT) to: Antony Cominos, Osaka University of
Foreign Studies, 8-l-l Aomadani-Higashi, Mino-shi, Osaka. 562. Payment in the form of unused ¥100  postage stamps is acceptable. All
questions/requests for further information regarding the Team Teaching N-SIG should be directed to Antony Cominos (Coordinator) or Silke
Gatemtann (Treasurer), Yaei Higashi High School, Yaei 3-l-9, Sagamihara-shi. Kanagawa-ken. Anyone who would like to contribute to
the administrative functions of the N-SIG would be particularly welcome.
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National Special Interest Group on CALL
(Computer Assisted Language Learning)

Background
A growing number of language teachers are working with computers in the foreign language classroom and exploring the potential of
Computer Assisted Language Learning (CALL). Interest in this area within JALT was already sufficient in 1985 to warrant a special
newsletter issue on CAI  (Computer-Assisted Instruction) while a glance at recent national  conference programs reveals a variety of
presentations ranging from computer-assisted composition to computer grammar games. Although CALL in Japan is still in the beginning
stages, the formation of  a CALL JALT N-SIG  wouldallow interested JALT member to  share ideas and  information as well as  conduct research
in this important new area of language education.

Statement of Purpose
This proposed Special Interest Group proposes to (1) encourage CALL research projects and to disseminate widely the findings by

organizing an extensive network of teachers, researchers, and willing CALL subjects, (2) promote awareness of current developments of
interest to both  teachers and researchers, and (3) provide mutual support among the group's members. Within the budget constraints, the means
proposed for attaining these goals are:

1. To maintain a database for teachers and researchers of interest in cooperating with each other
2. To establish a regular newsletter devoted to the above concerns
3. To establish a colloquium or a workshop on CAI/CALL  to be held at the annual JALT International Conference
4. To organize regional conferences or workshops on CAI/CALL
5. To fund worthy research projects.

N-SIG Contact Person
The annual membership fee for this  group will be  collected once the N-SIG is officially recognizedby JALT. Forfurther information please

contact:
Prof  Karunori Nozawa,  Language Center, Toyohashi  University of Technology, l-l Hibarigaoka,  Tempaku-cho, Toyohashi-shi, Aichi-

ken 441 phone 0532-47-0111 (W)  fax 0532-48-8565  (W)

Material Writers N-SIG
by Jim Swan

Twenty-five JALT members deposited ¥1000 and signed up at JALT ‘91 to petition for the formation of an N-SIG devoted to Materials
Writing. Most  of them agreed with the tentative Statement of Purpose below, although twomembers requested amendments -one to
mention practical  help in getting published, the other to mention advice regarding copyright. Until these amendments receive formal
approval by the petitioning members, though, our tentative Statement of Purpose is as follows:

Statement of Purpose
By helping interested JALT members keep pace with the rapidly accumulating research data and evolving theoretical constructs of

language reaching and learning, the establishment of a JALT National Special Interest Group for Materials Writers would be of great
benefit to JALT  members hoping to translate fresh teaching ideas into useful classroom materials.

We propose this N-SIG as a mutual assistance network to help each other achieve continually rising standards of professionalism
in  the creation of language teaching and learning materials in all media, both traditional and visionary.

Within budgetary constraints. we propose to meet these needs in the following ways:
*by publishing a regular newsletter;
. by sponsoring events at the annual JALT conference;
. by organizing regional mini-conferences; and
*by participating in similar events organized jointly with other N-SIGs

There are now many published materials writers based in Japan and undoubtedly many other teachers with fresh new ideas for
teaching materials who have not yet had their ideas realized in print. It is our belief that all of us would benefit from an association such
as this Materials Writers N-SIG could provide. For further information, interested JALT members should contact:

Jim Swan, Aoyama 8-122, Nara,  630. Phone: 0742-26-3498;  FAX: 0742-41-0650.

Name
New Address

t The Language Teacher follows you.
Send this form along with your current
mailing label to the JALT Central Office:
1-3-17 Kaizu ka, Kawasaki-ku, Kawasaki,
Kanagawa, Japan 210.

Date Effective

I Postal Code
New Home Phone
New Employer

New Work Phone
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A series of  books, each with an accompanying
cassette, which gives training in key business

L communication skills.

The Longman  Business English Skills Series is

-
suitable for all business people, whatever their
sector. Free-standing units allow for a flexible
approach, and guided activities build up
appropriacy, fluency and confidence.

Series Editors:

Mark Ellis, Nina O’Driscoll
and Adrian Pilbeam,

of Language Training Services

‘ I - h Pre-intermediate to advanced level.

0 Focus on communication skills

1
0 Features British, American and non-

native speakers of English. reflecting
today’s international business world.

0 Can be used by business people
working on their own or in the
classroom with a teacher.

0 Contains models of good business
practice

Also available:

Meetings and discussions l  Socializing
Presenting facts and figures l  Telephoning
Exchanging information l  Making contact

For further information please contact:
Longman ELT, Gyokuroen Bu i ld ing ,

112.

LT
announcing the inaugural

Longman ELT / Tokyo YMCA Forum on Language Education in Business

“MEETING THE CHALLENGES OF BUSINESS ENGLISH IN JAPAN’

NEIL HEYEN
Deputy Manager. Sumikin-Intercom,  Inc.
and co-author of Ready for Business

Saturday June 20.1992. 3:00 - 6:00  pm
Tokyo YMCA Hotel, 7 Mitoshiro-cho, Konda Chiyoda-ku Tokyo

for reservations: Tokyo YMCA institute  of Language Education phone: (03)  3293-9661 fax: (03)  3293-1917



Interest Sections:
A Major Artery of TESOL’s Lifeblood

by Bob Oprandy

The pulse of the TESOL organization can be felt in
many different places. The more than 70 affiliates (in-
eluding JALT), the Central  Office in Washington, D.C.,
the Executive,Board (including JALT’s longstanding
member Tom Robb), the standing committees, and the
serial and occasional other publications all provide
perspectives on the activities of TESOL. All who
are involved in such endeavors are committed
to the organization’s "MissionStatement”:  “....to
strengthen the effective teaching and learning
of English around the world while respecting
individuals‘ language rights.” Another ex-

together knowledge, precepts and skills of two dis-
tinct,  butcompatibleareas: adult educationand ESL”
to meet challenges such as “multi-level and multi-
lingual classes; irregular attendanceof working adult
students; continuous intake and exit of students;
students with widely differing educational, social,

cultural, and economic backgrounds and ages;
lack of materials, resources and equipment; low
social status in the educational establishment;
and an uninformed public.”
ESL for U.S. Residents (see 1977 below)

English for Foreign Students in English-Speaking
tremely active artery through which much of the
lifeblood of the organization flows, and one which is
playing a stronger than ever role in meeting this mis-
sion, is that of the Interest Sections (ISs).

A Brief History of TESOL’s Interest Sections
Still  called Special Interest Groups (SIGs)  in most of

TESOL’s affiliates, ISs  provide individual members
with a mechanism by which they can focus in on their
specific professional concerns and locate others among
TESOL’s more than 20,000 members with similar such
interests. The number of ISs has grown from the origi-
nal seven, which were born in 1974 (eight years after
TESOL became a permanent association), to the sixteen
which exist at the time of writing (two new proposals
are currently under review). It is interesting that the
latest IS in TESOL, Video, is one of the first three of
JALT’s SIGs.  This is indicative of the changing nature
that can characterize ISs  given the particular interests
at specific times of ESOL (English to Speakers of Other
Languages) teachers, teacher educators, administra-
tors, curriculum and materials designers, and research-
ers. While only one of the sixteen ISs has been dis-
solved, four others have had name changes-and one
of those changed its name twice. The list below gives a
snapshot of the history of TESOL ISs  as well as a
synopsis of their present goals. One must keep in mind,
of course, that the IS leaders who wrote such goals have
been for the most part from the U.S.

1974:
Applied Linguistics "looks at language as a communica-

tive system from both theoretical and practical per-
spectives, applies research and theory to real world
contexts, and explores implications for the enhance-
ment of language learning and communication.”

ESL in Adult Education (now Adult Education ) “serves
the interests of adult students in ESL programs, their
teachers, and administrators” by trying “to bring

Countries (now Intensive English Programs ) "deals
with methodology, curriculum design, materials de-
velopment, placement, evaluation, and research rel-
evant to the teaching of English, primarily to non-
native English speaking foreign students in academic
preparatory programs.”

Teaching English Abroad (changed to Teaching English
Internationally and later to English as a Foreign Lan-
guage) “facilitates idea exchanges on global and
specific EFL/ESL issues, brings together profes-
sionals who have had/intend to have EFL/ESL
experiences in different countries, provides an inter-
national network for teaching positions and profes-
sional interests worldwide, and encourages Stand-
ing Committees and other ISs  to address relevant
international concerns.”

Standard English as a Second Dialect (dissolved in 1989)

1977:
ESL for U.S. Residents split into three sections:
ESOL in Elementary Schools (now ESOL in Elementary

Education ) aims in addition to several other goals, “to
foster recognition of ESOL as an academic discipline
in elementary education; to document the manner in
which children are being educated; to serve as a
vehicle of communication for ESOL educators in
elementary education: . .  . .to advocate the training
and certification of ESOL elementary education”
among many other objectives.

ESL in Secondary Schools aims to “ensure that secondary
ESL students develop the linguistic, cultural, and
cognitive skills necessary for success in an English-
speaking context by facilitating the exchange of in-
formation and expertise among secondary teachers
and administrators.”

ESL in Higher Education aims, in addition to several
other goals, “to promote recognition of ESL as an
established academic discipline; to promote profes-
sional standards and practices among ESL profes-

May 1992

9



sionals in higher education; to improve professional
standing and employment conditions for ESL pro-
fessionals in higher education; . . . to promote re-
search pertinent to ESL in higher education....; to
survey the membership to determine needs, prob-
lemsand projects specific to ESL in higher education;
to provide a unified voice for ESL in higher educa-
tion....”

1983:
Research “emphasizes the importance of research in

TESOL, by promoting and disseminating research
findings, as well as integrating research and class-
room practice and promoting awareness of ethical
issues involved in research.“

Refugee Concerns  aims “to address the specific language
and cultural needs of the entire refugee family group,
including learners of all ages, by bringing together
educators interested in refugee work, by providing
for a  for discussion, and by disseminating informa-
tion.”

Teacher Education has established, among other goals,
“to encourage more formal networking for teacher
educators; . .  .  to promote innovation in programs of
teacher education by encouraging the consideration
of alternative models of pre-service and in-service
teachers education; to provide assistance, upon
request, to interested faculties and institutions of
higher education that wish to identify and promote
higher standards of performance.”

1984:
Computer-Assisted Language Learning “exists to work

toward a definition of issues and standards in CALL,
to facilitate communication and exchange among
CALL-IS members, to contribute to the computer-
orientation of other members of TESOL, and to foster
research into the role of CALL in language learning.”

Program Administration “provides a forum for strength-
ening managerial and leadership skills” needed by
program administrators to work on budgets, recruit-
ment, training, evaluation of program effectiveness,
etc.

1 9 8 6 :
Materials  Writers “is open to TESOL members who are

published writers and to other members who are
interested in producing ESL or EWFL materials”
and “serves as a forum to exchange professional,
non-commercial issues and concerns that relate to
the writing, editing, and production of instructional
materials.”

1987:
Teaching English to Deaf Students aims “to provide infor-

mation  and resources to TESOL members who may
encounter deaf students in their classes, to provide
TESOL with information regarding the similarities
and differences between teaching English to deaf
students and teaching English to hearing students of
all ages, to serve as a forum for discussion of common
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concerns in methodology, materials and research,
and to promote consideration of deafness as a lin-
guistic and cultural circumstance as opposed to a
medical condition.”

1989:
Video aims "to serve as a way of exchanging knowledge

about developments in video production and use,
encouraging sound experimentation with video-re-
lated technologies in language teaching.”

The brief history of the development of ISs  and some
of their goal statements above point to the variety of
members’ interests that TESOL serves. There is a set of
guidelines that prospective IS initiators must follow in
order for TESOL to accept and then provide budgetary
and convention-related support (e.g. rooms and pre-
sentation and meeting slots at the yearly convention)
for theactivities such groups require. Onceestablished,
the ISs  pump a great deal of lifeblood through the
organization as a whole.

The Important Position of the Interest Sections in
TESOL and the SIGs  in TESOL’s Affiliates

At the annual convention, each of the sixteen ISs
holds its annual business meeting as well as a three-
hour academic session and informal discussion ses-
sions. Also, proposals for presentations at the conven-
tion are refereed by readers representing all of the ISs.
Members of ISs,  usually with the support of their IS
leaders, have also drafted resolutions on social, eco-
nomic, political, educational and other issues of import
to the profession. Interest section members at the IS
business meetings can also suggest nominees at the
TESOL Convention for the TESOL Executive Board
and Nominating Committee. Interest Section newslet-
ter editors keep busy during the year gathering and
drafting copy for the IS newsletters. By indicating their
primary and secondary ISs  upon joining or renewing
membership in TESOL, all members can receive the
newsletters of two chosen I S s  during the year.

In addition to the above-mentioned traditional ways
that ISs have contributed to and played major roles in
TESOL, there are some newer, perhaps more substan-
tive roles IS leaders are playing in order to carry out
TESOL’s mission. In the last two years the Executive
Board has provided monetary support ior ISs to carry
out grant projects. Interest section leaders have evalu-
ated proposals submitted by an IS member (or mem-
bers), working in concert with the leaders of their
particular IS(s), to work on  such long-term projects that
go well beyond the boundaries of merely convention-
connected concerns. One such project recently com-
pleted by the Video IS, for example, is an annotated
bibliography of videos for use with ESOL students.

Another sign of the increasing role that ISs are
playing in TESOL is that last November IS leaders
gathered in Chevy Chase, Maryland, U.S.A. for a

(Cont'd on p. 12.)



Feali5anoes

IATEFL Special Interest Groups

The Development of IATEFL Special Interest  Groups
(SIGs)

The earliest references to Special Interest Groups
within the context of IATEFL’s development appear in
the minutes of committee meetings held under Peter
Streven’s Chairmanship in 1984. Suggestions for two
groups had been received: The Teaching of Juniors and
The Administration of EFL. By 1985, Peter felt that there
was general support for specialist groups, and a pro-
cedure for encouraging ideas for specialist groups was
requested. Teaching Young Children and Teacher Train-
ing were reported as set up, Business English was in the
pipeline, and there was a MUESLI SIG programme
(for Computer Assisted Language Learning) at the
1986 IATEFL conference in Brighton.

In 1986, Gill Sturtridge agreed to be the coordina-
tor/contact person for all the groups, and guidelines
were being prepared to be sent out. By 1987, aid had
been made available to new SIGs in the form of a start-
up grant. They would then be viewed as self-support-
ing. At this point, under Ron White’s chairmanship,
the Phonology group had 2.5 members; Learner Indepen-
dence, 60; Business English, 68; Young Learners, 36; Test-
ing, 47; and Teacher Development, coordinated by Adrian
Underhill ,  172.

1988 saw the first SIG Symposium at Avery Hill,
near London. Day One featured separate SIG activi-
ties; Day Two, joint SIG activities. Contrary to the main
IATEFL conference, screening or tracking was felt to
be a key distinguishing element. The emphasis was to
be on quality and specialisation.  The SIG Symposium
then became an annual event expanding to include 12
Special Interest Group programmes. Currently, these
12 SlGS are: Business English (BE), ELT Management
(ELTM), Learner Independence (LI), Literature (LIT),
MUESLI (CALL), PhonoIogy (Phon), Research (R), Teacher
Development (TD), Teacher Trainers (TT), Testing (Test),
Video (Vid), and Young Learners (YL).

All 12 groups participated in the SIG/ALL Confer-
ence in April 1992 at Herriot-Watt University near
Edinburgh, where teachers of English as a foreign
language (EFL)  and teachers of other foreign lan-
guages (FL) came together to share their expertise for
the first time. Total IATEFL SIG membership is now
well into the thousands.

The Make-Up of a SIG
Each Special Interest Group has its own distinctive

character. Decision making is very much the responsi-
bility of its own membership. This reflects a history
within IATEFL, which has emphasised ‘bottom-up”
development.

As a general rule of thumb, however, such SIG has
an inner and an outer circle committee. The inner circle

by Richard Spoor

typically comprises a coordinator, a newsletter editor
(perhaps rotated), an events coordinator and a trea-
surer. The responsibilities of the outer circle is much
more flexible and responsive to individual initiatives.
All the SIGs are represented by the SIG Representative
on the main IATEFL Committee.

The SIGs are committed to personal and profes-
sional development, the exchange of ideas, and the
networking of expertise. SIGNETS (SIG networks)
now exist in a number of countries outside the U.K.,
hosting their own conferences and encouraging the
development of teacher support groups within those
countries. To support such activities, the IATEFL SIGs
have produced a number of “How to. . .” documents:
How to 1 start a SIG/SIGNET, 2 produce a newsletter,
3 organize a one-dayworkshop, 4 organize an interna-
tional conference.

Individual SIG Activities
The activities of IATEFL’s SIGs have been, quite

candidly, too numerous to mention. U.K. workshops,
however, have included: Person-centred approaches
(TD),  Getting Started with Action Research (TD),  Cross-
Cultural Communication (BE), Teacher Training for
Business English (BE), Peer Observation and Feed-
back (TT), Trainer Days (TT), Management of Change
(ELTM),  Motivation and Group Decision Making
(ELTM), Teacher Training in CALL (MUESLI), The
Bulletin Board (MUESLI), Stories and Story Telling
(LIT), Literature and Other Media (LIT), Self-Access
Centres (LI), Children’s Literature (YL),  International
Colloquium on Testing (Test), and Pronunciation Days
(Phon).

In addition to these British initiatives, IATEFL SIGs
have been active in other parts of the world. A number
of international SIG events outside the U.K. have been
hosted by prestigious organisations in Germany,
France, Italy and Portugal. SIGs have also cooperated
over joint ventures. Phonology, Literature and Young
Learners, for example, have produced an IATEFL pub-
lication entitled “Rhymes and Rhythm” with an ac-
companying audio cassette. Individualeditions of SIG
newsletters have been edited on a rotating basis:
“Teacher Development in Poland” and “Teacher Train-
ing in Italy,” for example. There have also been SIG
Jobshops at conferences and symposia. Finally, to
keep members up to date with SIG activities, there is a
regular SIG News Section in each IATEFL Newsletter.

The Future
The health of any SIG depends on time and energy

given voluntarily. The benefits are obvious, however,
for the individual teacher and for what, for want of a
better word, we call “the profession.” Membership
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and involvement can only support any movement
towards further professionalisation.

Richard Spoor, IATEFL  SIG Representative,  can be con-
tacted at the following address: Eurocentre  Lee Green, 21
Meadowcourt Road, Lee, London SE3 9EU, U.K.

(Cont’d  from p.  10.)

weekend-long retreat. A full four months prior to the
annual convention, IS leaders were allowed the time to
work on one of four well-organized working groups,
all of which were supplied with plenty of background
materials prior to the retreat. The groups looked at
issues related to governance, publications, socio-politi-
cal  concerns, and professional development. The groups
not only brainstormed but also defined lists full of
action items and timelines for carrying out such actions
over the next couple of years. Examples of just a few
such items that may be of particular interest to JALT
members are the following: collaborate with TESOL
affi l iates and affi l iate ISs or  SIGs to identify and meet
local professional development needs; provide profes-
sional development activities outside of the annual

convention, such as distance learning, more summer
institutes (including more outside North America),
institutes and workshops connected to affiliate confer-
ences; develop electronic information system data-
bases; address concerns related to the internationaliza-
tion of TESOL.

The IS leadership is now working to establish ongo-
ing committees within the IS structure of TESOL to
continue to work on the goals and action items that the
four groups at the retreat came up with and have been
following up on since November. The above-men-
tioned action items and numerous others will provide
an agenda not only for the ISs  but for all of TESOL and
will necessitate the involvement of many more mem-
bersin acting upon issues of central importance to them
and the profession. Thus the capillaries branching off
the IS artery of TESOL will be strengthened and length-
ened. While the artery of the ISs is strong and has a
great deal of potential power to continue to transform
TESOL, it continually needs the fresh blood of inter-
ested, participative members of the organization run-’
ning through it.

Bob Oprandy is a member of the TESOL Executive Board
and of the TESOL Interest Section Coordinating Committee.

UNIVERSITY of STIRLING
Scotland, U.K.

M a s t e r  o f  E d u c a t i o n
One year full-time taught courses from September:

M. Ed (Teaching English as a Foreign Language)
M.Ed  (General Educational Studies)
M.Ed  (Special Educational Needs)

for qualified and experienced graduate teachers

English Language entry level:
IELTS  6 (5 on each component) or TOEFL 550,  or equivalent

For application papers or enquiries, write to:
PG  Admissions (Education), School of Human Sciences, University of Stirling, Scotland FK9  4LA
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FeatTu1res

Linguistic Environments of Bilingual
Families in Japan

Biased information and/or lack of information often
causes misconceptions, which are abundant in laymen’s
views of bilingualism. Among those commonly found,
for example, are: (1) once people acquire two lan-
guages, they will always be bilingual; (2) children born
of mixed parentage willbecome bilingual naturally; (3)
fluent bilinguals are proficient in every way in both
languages; (4) a bilingual’s language proficiencies in
both languages must be equal to those of monolinguals
of each language; and (5) bilingual children are des-
tined to suffer “anomie,” or identity crisis (Yamamoto,
1991b).

In this article, I would like to investigate one of these
misconceptions, namely number two listed above,
mainly with the support of data collected in a survey I
conducted in 1990 in an attempt to unveil the linguistic
environments of mixed parentage families in Japan. I
would also like to refer to some of the results from a
previous survey conducted in 1985, which I have al-
ready discussed in detail in other papers (Yamamoto,
1987, 1991a,  1991c).

Languages Used as a Means of Communication
Among Family Members

Do children of mixed parentage become bilingual
naturally? If the answer to this question were affirma-
tive, it would mean that every child of mixed parentage
would become bilingual unless she or he purposely
refused to be so.

One of the most crucial and necessary conditions for
children to become bilingual is obviously that they are
placed in an environment where they will be exposed
to two languages. As many people would assume, a
home of mixed parentage is one of the most likely
places where two languages are constantly supplied to
children.

In order to find out whether this assumption reflects
reality or not, I conducted in 1985 and 1990 surveys
investigating the linguistic environments of mixed
parentage families in Japan.

Findings of the 1985 Survey
The subject families of the 1985 survey (hereafter

referred to as “the first survey”) are those where one of
the parents’ mother tongue is Japanese (NsJ)  and the
other English (NsE).  The survey revealed some inter-
esting, even surprising findings: (1) in communication
between themselves, there are more parents who use
only one language, either Japanese or English, than
those who use both languages; (2) while many NsE-
parents try to speak English  to their children, not many

by Masayo Yamamoto
Ashiya University

children reply in English to them; and (3) children in
Japan show a strong tendency to use Japanese in com-
munication with their siblings(Yamamoto, 1987; 1991a).

Findings of the 1990 Survey
The 1990 survey (hereafter referred to as “the second

survey”), which was a revised version of the first
survey, also disclosed similar findings, with only slight
differences statistically. This survey involved 58 non-
Japanese subjects (NsX),  seven of whose mother tongues
were other than English: German (2),  Finnish (1),  Flem-
ish (l),  French (l),  Persian (1),  and Portuguese (1).

Language Use Between Parents
As was the case in the first survey, the second survey

revealed that couples who communicatebetween them-
selves predominantly in one language overwhelm-
ingly outnumber those who use two.

The results from the second survey in Table 1 show
the languages used by each partner.

Table 1: The Languages Used By Each Partner

[NsX - NsJ]

X - X  24 (41.4%)
J-J 15 (25.9%) [67.3%]  monolingual  use

J-X 1 ( 1.7%) [ 1.7%]

B - B 7 (12.1%)
B - X 6 (10.3%) bilingual use
B-J
J+L3-J  1

( 6.9%) (by at least one
( 1.7%) [31 .0%]  spouse)

N=58

X = mother tongue of NsX
J = Japanese, the mother tongue of NsJ
B=X and J
L3 = a third language, which is not the mother
tongue of either partner

According to these data, approximately two thirds of
the couples communicate with each other
monolingually rather than bilingually. A similar pat-
tern of language use has also been reported in other
studies (Kokusai kekkon-wo kangaeru-kai, 1987; Lyon,
1991). Further, thesecond surveyrevealed that 15 of the
39 monolingual couples use Japanese. The tendency
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seems stronger when the mother tongue of the non-
Japanese spouse is other than English (five out of seven
couples).

Language Use Between Parents and Children (four
years old or older)

The first survey revealed that the languages used
between NsE-parents and their children showed a
large directional discrepancy, which is quite different
from the language usage pattern found between NsJ-
parents and their children.

According to the respondents in the first survey,
slightly less than two thirds of the parents communi-
cate with their children in their mother tongues. How-
ever, while more than two thirds of the children re-
spond in Japanese to their NsJ-parents, only slightly
less than one third of the children use English with their
NsE-parents.

The second survey also indicated a similar commu-
nication pattern between parents (P) and children (C)
as shown in Table 2, below:

Table 2: The Communication Pattern Between Parents and
Children

Languages Used Between P - C

[NsX -C] [NsJ -C]

13 (56.5%) X-X 2 (8.7%)
3 (13.0%) X-B 2  (8.7%)
1 (4.3%) X-J 0  ( 0%)

0 ( 0%) B-B 3 (13.0%)
0 ( 0%) B-X 1 (4.3%)
3 (13.0%) B-J 2  (8.7%)

3 (13.0%) J-J 13 (56.5%)
0 ( 0%) J-B 0 (0%)
0 ( 0%) J-X 0 ( 0 %)

N=23 N =23

While nearly two thirds of the NsX-parents (73.8%)
speak to their children in X, only slightly over half of the
children (56.5%) communicate in X with their NsX-
parents. This directional discrepancy shows that, in
spite of the intentions and expectations of NsX-parents
who speak X to their children, some children seem to
either prefer to use Japanese, or, due to their limited or
lack of productive proficiency in X, have no choice but
to speak Japanese to their NsX-parents.

This does not, however, necessarily mean that all
these children are Japanese monolinguals. Since some
NsX-parents keep speaking in X to their Japanese-
speaking children, these children must be able to com-
prehend X to a certain degree at least. These children
may be categorized as “receptive bilinguals,” defined
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as people who can comprehend two languages, but are
not necessarily able to produce in both.

Language Use Among Siblings (four years old or
older)

The results from both the first and the second sur-
veys suggest that Japanese seems to be the most fre-
quently used language among siblings. The first sur-
vey revealed that in 19 out of 24 families (79.2%) Japa-
nese predominated among the children, while in only
three families (12.5%) English predominated.

The second survey also informs us that Japanese was
a prime means of communication among siblings.

Table 3: The Languages Used Among Siblings

[C-C]
X 4 (23.5%)

(11.8%)
(64.7%)

N=17

When looking into the information on the languages
spoken between children and parents and those used
among siblings (Table 3),  an interesting relationship is
disclosed.

Figure 1: Language Interaction Between Parents and
Children Contrasted With Language Interaction Be-
tween Siblings

NsX

x;2 ( 50%) x;0  { 0%) x:0  (0%)
;;j (50%) B:2 (18.2%)

(50%) J:9 (81.8%)

NSJ



Children who use X with their siblings tend to speak ingful exposure to two languages, not only through
X with their NsX-parents. All the NsX-parents of those active and intentional interaction among family mem-
children speak predominantly X to them. Those chil- bers at home, but also through their holistic linguistic
dren also tend to speak in X rather than Japanese to experiences in the wider society, such as playing with
their NsJ-parents, who themselves seem to prefer X friends, watching TV, and schooling, all of which are
rather than their own mother tongue, Japanese, in among variables found to be significantly correlated to
communication with their children. When the patterns the improvement of migrant children’s L2 proficiency
of language use between the NsX-  and NsJ-parents of (Rohr-Sendlmeier, 1990).
those children are also considered (NsX  -NsJ  = X-X:3, Since in Japan bilingualism is not a main issue,
B-B:l), it appears that the overall lin- actually not even an issue of any kind,
guistic environment of the families is at least yet, it is more likely that  lack of
predominantly X, though not neces- Children born of information is responsible for what-
sarily exclusively so. mixed parentage evermisconceptionspeoplemayhold.

Conversely, siblings who use Japa- In order to eliminate these miscon-
nese  among themselves are also apt to will not necessarily ceptions,  we need more information.
speak in Japanese to their NsX-parents become bilinaual
(63.6%). These NsX-parents also  fre-
quently (27.3%) speak Japanese to naturally.-

&fore these misconceptions lead to
“bigoted” views, further creating in
Japanese society a climate of discrimi-

them, although it is not their mother
tongue. Those who speak predomi-
nantly in X are less than a half of the total (45.5%).
Communication is also often carried through Japanese
between NsX-  and NsJ-parents of those children (NsX
- NsJ  = X-X: 4, B-X:1,  J-J: 6). With Japanese used as the
primary vehicle of communication between NsJ-par-
ents and those children, these families seem to have a
more Japanese-centered linguistic environment.

Implications of These Findings
Due to the limited sample size of these two surveys,

whatever conclusions may be drawn from the findings
should be considered not definitive, but only sugges-
tive. With this caution in mind, let us look at a summary
of the findings from the second survey:

a. Communication between NsX-  and NsJ-parents is
more often carried on monolingually than bilingually.

b. Children do not necessarily respond in X to their
NsX-parents speaking in X.

c. Japanese is a frequently used language among
siblings.

d. Siblings who use Japanese among themselves also
tend to speak in Japanese with their NsX-parents. That
is, the overall linguistic environment is more Japanese-
oriented in the families of these children.

These findings show that children of mixed parent-
age are not necessarily placed in bilingual environ-
ments and constantly exposed to two languages at
home. What we may reasonably infer from these find-
ings is that children born of mixed parentage will not
necessarily become bilingual naturally-in other words,
these findings indicate that we can view the popular
assumption with skepticism.

Although it is probably undeniable that “[t]he family
is where . . . the most deep-seated forms of bilingualism
are acquired” (Siguan  & Mackey,  1987, p. 40),  simply
having parents of different mother tongues does not
guarantee children bilingualism. If they do become
bilingual, it is because they attain constant and mean-

nation against bilingualism (and, in
consequence, producing political con-

troversy over bilingual/minority groups, as has been
the case in many societies all around the world), we
need to collect as much empirical data as possible-
data from cross-sectional research and longitudinal
case studies on bilingualism-and analyze it through
our unbiased eyes, which is by no means an easy task.

Note
1 A comprehensive  table laying out the possible  combinations of

language skills of receptive as well as productive bilinguals  (i.e.,
those who are able to comprehend and produce in two languages)
can be found in  Baetens Beardsmore (1982).
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Using Schank’s MOPs  to Evaluate
Pedagogical Materials: Commercial
Movies Versus ELT Videos

Evaluating and selecting video materials for use in
language teaching is a confusing enterprise. On one
hand, language teachers have been encouraged to use
ELT videos rather than movies for teaching because 1)
languageis controlled for difficulty and idiosyncrasies,
2) excerpts are of manageable length for classroom use,
3) print back-up material is available, 4) movies are
excessively redundant, and 5) it is impossible to inte-
grate movies with a syllabus (Viney, 1990). Critics of
ELT videos, on the other hand, allege that second rate
actors, second rate sets and poor scripts in ELT produc-
tions do not hold the interest of learners. Further, they
claim that ELT videos contain language which is stilted
and unnatural. Beyond these largely subjective criti-
cisms, however, there is little hard evidence that “au-
thentic” materials such as commercial movies are ei-
ther superior or inferior as models of conversational
discourse.

Conversations are thecentral context in which people
use language (Geis, 1988). They are central to the way
people successfully acquire their first language and
likely influence the acquisition of subsequent languages.
The degree of success while participating in conversa-
tion is a factor often used in assessing a second lan-
guage learner’s overall communicative competence.
Thus it is incumbent upon teachers to provide learners
with the best possible models of successful conversa-
tion-models that match as closely as possible success-
ful conversations in the real world. This means that
models of conversation should resemble genuine con-
versation in terms of structure and content.

Conversation is structured both linearly and hierar-
chically. At the highest hierarchical level of discourse,
conversations can be divided into three phases: initia-
tion, continuation, and execution (Edmondson, 1981);
greeting routines can be seen to be somehow linked to
parting routines by continuance phase members. In
addition, these macrostructurescontain topics or speech
events that relate to exchanges such as turns and adja-
cency pairs. Turns and adjacency pairs are built with
speech acts, which in turn are composed of phrases
containing words. Until recently, research into conver-
sational structures has studied linear relationships: 1)
within speech events, such as closings (Schegloff &
Sacha,  1973), complaints (Giddens,  1981; Schaefer, 1982),
and compliments (Manes & Wolfson,  1981); 2) within
exchanges, e.g. adjacency pairs (Sacks, 1984),  topic
initiating (Button&Casey, 1984),  turn sequences (Sachs,

by Donna Tatsuki
Kansai Gakuin  University

Schegloff, & Jefferson, 1974),  interchanges (Goffman,
1971),  and initiation-response-feedback (Sinclair &
Coulthard, 1975); and 3) at the level of parsing in lexical
and topical coherence (Brown & Yule, 1983) and fre-
quent, fixed expressions (Sorhus, 1975). These studies
provide insights into ritualized portions of interaction,
but they do not explain how conversation participants
travel from the beginning to the end of a complete
interaction, or how routines are sequenced within ini-
tiation, continuation, and execution phases.

When people enter a restaurant or visit the dentist,
they rely on their prior experiences of these (or similar)
events to efficiently deal with necessary interactions.
Schank describes these knowledge sources as scripts
(Schank & Abelson, 1977).  Scripts contain information
about stereotypical sequences of events and contain
default values-i.e. facts that can be assumed without
explicit mention. Schank later refined his hypothesis to
state that scripts are assembled from smaller structural
units called MOPs  (Memory Organization Packets) on
the premise that many scripts have features, or scenes,
in common; e.g. a visit to the doctor resembles in many
ways a visit  to a dentist (Gamham, 1988).  Scripts con-
tain only “those specific actions that detail the general
actions involved in the scene” (Kellerman, Broetzman,
Lim, & Kitao, 1989, p. 30). In turn, these scenes repre-
sent individual memory units within a MOP, and MOPs
organize scene goals to achieve an even higher order
goal. Thus, both a visit to a lawyer MOP and an inter-
action with a stranger MOP could access one general-
ized “introduction” scene from memory. A general-
ized scene is an amalgam of information from several
scenes in several episodes. The generalized scene which
still contains context-dependent information can be
refined into universal scenes containing no context-
dependent information. These universal scenes gov-
erned by universal MOPs  may be customized for use in
many different MOPs,  thus providing a “dynamic
means of generating contingent sequences of routines”
(Kellerman, 1989,  p. 31) while limiting the number of
knowledge structuresin memory. In this new formula-
tion, therefore, scenes contain both cross-situational
and situation-specific actionsgrouped in such a way as
to accomplish that scene’s goal.

A two-part study conducted by Kellerman,
Broetzman, Lim, & Kitao (1989) explored a conversa-
tion MOP. They chose informal initial conversations
(conversations between people meeting for the first
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time) as their discourse domain because: 1) they are
“typically the basis of the development of our perma-
nent social relationships” (p. 32),  2) the scenes in this
MOP would likely be shared by other members of the
same culture, and 3) many scenes in this MOP would
appear in conversations with other goals, settings, and
relational constraints. In part one, 49 topic-centered
categories emerged from a self report survey. This data
represented idealized versions of initial conversations.
Those topics shared by at least 20% of the respondents
became components of an initial conversation MOP.
Part two of the study identified “scenes” (based on the
verbal action categories determined in part one) in
actual conversations between people meeting for the
first time. The mean ranks of categories in the survey
were found to have a positive significant correlation (r
=.79,  p <.001) to the scenes generated by actual dis-
course in part two. One conclusion among other con-
clusions gleaned from this data set was that scenes are
weakly ordered and that there is a “good correspon-
dence between the MOP and discourse structure”
(Kellerman, 1989, p. 57).

The Kellerman study raised some interesting ques-
tions in relation to second language acquisition. If there
is a positive correlation between the occurrence of
scenes in unrehearsed discourse and in idealized de-
scriptions of initial conversations, is this also the case
with materials which language teachers use to exem-
plifythis kind of discourse, such ascommercial movies
and ELT videos? Movies and other artistic data display
“communicative patterns which....embody some kind
of normative idealization and portray types of people
(e.g. according to social class) in terms of stereotypical
use of language” (Saville-Troike, 1983, p. 117). If this is
so, how does the discourse structure of these video
materials and ELT videos correlate to the idealized
MOP as described by Kellerman?

A pilot study (Tatsuki, forthcoming) examined topic
sequence and topic choice in ELT and commercial
movie videos replicating part two of the Kellerman et
al. (1989) study. The results of that study indicated that
commercial movies correlated more closely to the se-
quence and variety of topics in the Kellerman et al.
study than did ELT video. However, the sample size of
ELT videos was small. The present study attempts to
redress that imbalance by increasing the number of
ELT videos in the study to parity in number with
commercial movies.

Methodology
In keeping with the main research questions, pre-

recorded video materials such as commercial videos
and ELT videos were used as sample sources of initial
conversations. This contrasted with Kellerman’s use of
discourse produced in an experimental room. The con-
versations studied were selected by the researcher
from the commercial movies and ELT videos available
in the “media cafeteria” at Kwansei Gakuin University
(see Appendix). A total of 40 dyads in 40 excerpts was
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compiled on a mastervideo tape. Of these segments, 20
were ELT prepared conversations and 20 were com-
mercial movies. Thirty dyads were male-female; three
were female-female; and seven were male-male.

Two judges were trained in the pilot study to code
scenes. Because the level of inter-rater agreement
(Spearman  Rank Order Correlation) was high (r =.81, p
<.001),  one coder coded scenes in the present expanded
study. Scenes refer to sets of utterances on the same topic
or with the same instrumental goal. To name these
scenes, the coder used the categories of verbal actions
generated by part one of the Kellerman et  al. study for
reference. An index card was used for each scene to
record the following: 1) the excerpt source (indicated by
a number), 2) the category of the scene, 3) the rank of the
scene within the excerpt, and 4) the total number of
scenes in the excerpt. In cases where the dyads returned
to a topic a second or third time, the coder was instructed
to record only the first occurrence of the topic, as order
was of primary interest. In segments where three or more
people were present, the coder was to collect scenes
generated by a specified dyad within that group. In
many cases the other people knew one or both of the
members of the specified dyad and therefore their talk
could not be counted as initial conversation.

Results
Forty discrete scenes were observed in the combined

video samples of discourse. This means that only nine
of Kellerman’s own forty-nine scene categories never
appeared: weather, social relations, television, sports,
politics, religion, movies, music, and exchange of con-
tact information. As was found in the Kellerman study,
scenes in the present study are topic centered and
follow the linear categories of initiation, continuation,
and execution established by Edmondson (1981). For a
more detailed description of topic choice frequency in
video materials refer to Tatsuki (in press).
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Figure 1. Stem Leaf Plot of Spearman  Correlations with
Initial Conversation MOP for ELT Videos and Com-
mercial Movies.



In terms of scene sequences, ELT videos are skewed
(skewness is -1.84, kurutosis is 3.40) towards a higher
Spearman  rank order correlation with Kellerman’s MOP
than are commercial movies (skewness is -0.88,
kurutosis is -0.38).  The top 50% of ELT videos range
between a correlation of 0.94 (p < .01) and 1.0 while the
top 50% of commercial movies range between 0.82, (p <
.01) and 1.0. Because of the high skewness towards 1.0
in both distributions, a statistical test of mean correla-
tion differences was inappropriate. Therefore an ex-
ploratory descriptive comparison (Tukey,  1977)  wil l  be
presented below.

A stem and leaf plot (figure 1) was used to show the
distribution of the video materials examined. On the
commercial movie side of the plot, there are three
discernable groups. The majority of commercial mov-
ies fell in the very high and mid ranges, with a small,
discrete collection in the low range. On the ELT video
side there are only two groups: one extremely high and
one very low. What is interesting here is that there are
no mid-range ELT videos. This indicates that although
ELT videos have a greater tendency towards a high
correlation with Kellerman’s MOPs,  they are also in
greater danger of a low correlation than movies are. In
the words of the old school rhyme, when ELT videos
are good, they are very, very good and when they are
bad, they are horrid.

Discussion
What can be derived from this data analysis must be

treated with caution because the sample size is small. In
the case of the ELT videos sampled, initial conversa-
tions are either highly prototypical or atypical, with
nothing in between. This dichotomy makes selection
and evaluation of ELT video fairly simple; an initial gut
reaction may be enough. It must be emphasized, how-
ever, that choosing movies as models of interaction is a
much more hazardous enterprise than choosing ELT
videos. Although movie scripts generally follow the
structural conventions of authentic cognitive scripts
they occasionally introduce items in an unusual order
to entertain the viewer. That is, however, a perfectly
acceptable practice in movies; movies are allowed the
license to reject banality, while in real life people go to
great lengths to be ordinary (Sacks, 1984).  Initial inter-
actions in movies have the potential to fall anywhere on
a MOP typically continuum from highly typical to
atypical, and thus reliance on a subjective evaluation
for movies may be misleading.

The common element of the low MOP correlation
conversations was the presenceof more than  two speak-
ers. The methodology followed by this study specified
that where there were more than two speakers only one
target dyad would be examined and recorded. In most
cases the non-target speakers were old acquaintances
with one of the target speakers and would not in any
case qualify for the study. What this meant in terms of
the MOP is that many of the topics that were expected
actually occurred but could not be attributed to a study

relevant speaker. For instance, if two old friends meet
and one introduces a new friend to the other, the initial
“greeting, " “introduction” and “where from” topics
may be taken care of without the new friend even once
opening his mouth. Hence his first utterance could well
be something considered a continuance or termination
topic. Therefore, the initial conversation MOP is a very
robust organizer, robust enough even for old acquain-
tances to follow for the sake of a new friend.

Another insight afforded by this methodology-re-
lated finding concerns complexity of input. It is gener-
ally agreed that conversations with more than two
participants are more difficult to understand. Ur states
that it  is  hard “to  disentangle the thread of discourse,
identify the different voices and cope with frequent
overlaps” (1984, p. 23).  Multiple participant conversa-
tions are said to contain environmental distractions
(Watson & Smeltzer, 1984),  and crosstalk increases the
complexity of the material (Anderson & Lynch, 1988).
Thus, conversations with more than two participants
are not well served by the existing methodology and do
not serve learners well as models of initial conversa-
tion.

Implications for Pedagogy
Implications for language teaching can be formu-

lated from MOP research in general and this study in
particular.  One implication is that MOPs  are generated
by studies such as these can be used as tools to evaluate
the pedagogical materials as models of conversation,
whether they be video, audio tapes, or textbook dia-
logues. Teachers are advised to look for the following
when evaluating ELT videos for possible use as models
of initial conversational discourse: 1)interactions which
are complete rather than disjointed fragments; 2) topic
choices and sequences that reflect the conventions of
the target discourse community; and 3) conversations
with no more than two participants. Although com-
mercial movies are a richer source of topic variety, this
enrichment comes at a cost; the interactional sequence
may be less typical and thus less predictable for L2
learners.

This study provides some evidence that MOPs  can
describe some common structural components of
thought and talk. Basic to MOPs  are universal scenes
which contain no context dependent information. These
scenes are the building blocks used by MOPs  and are
customized on a contingency basis. Intentions, situa-
tions/contextsand socio-cultural conventions are real-
ized by weighted slots in MOPs,  which in turn are
arranged by other MOPs  to realize higher order goals.
This provides a dynamic means to deal with the contin-
gent nature of conversations; they are flexible enough
to tolerate and produce unique utterances while being
cognitively efficient. People belonging to a particular
culture share cultural MOPs. Replications of the
Kellerman study within the many cultures using En-
glish need to be done before a definitive picture of a
universally prototypical initial conversation MOP in
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l ENGLISH WITH JACK & JILL
English with JACK & JILL is ideally suited for Japanese
children starting to learn English at an early age. The con-
tent of the course and the techniques used in its presentation
are the result of much trial and error in the classroom. The
material underwent a continual revision until the editors
were satisfied that a very effective series of lessons, with
real appeal to children, had been produced.
The series is based on a “spiral approach”: the material
taught gives continuous practice in the simplest patterns of
spoken English. The things a child would want to say are
practiced again and again, laying the foundations for good
language habits.
Frequent changes of activity, games, coloring, etc., help to
maintain interest and teach English while playing. The four
skills-hearing, speaking, reading and writing-are taught
in this order. Each level begins at zero, while the material in
Level Two is introduced faster and goes much further than
in Level One.

LIST OF MATERIALS
*Teacher’s  Supplement *Card  Set (360 cards + Phonics  Tape)

l  Level 1 . . . ..Workbooks l-4, Teaching Scripts  l-4, Tape Sets 1-4 l  Level 2 Workbooks l-4, Teaching Script, Tape Sets l-4

iLevel 1 Workbook Set (Workbooks l-4)

LISH PLAY ENGLISH is a Workbook & Card Set (plus a phonics
tape) designed to TEACH while playing. A new approach to
teaching children, using versatile cards  to teach full lessons of
practical English in a much more enjoyable way than any text-
book. It can he used as a supplement or as main course material.
In these 43 lessons, teachers will find many novel ways of doing
what they thought only a textbook and blackboard could do.

LIST OF MATERIALS
@Workbook & Card Set (360 cards + Workbook + Phonics  tape)

aTeachIng  Manual @Workbook

l POSTERS (ACTUAL SIZE: 90X60cm.)
Alphabet Poster: Contains many full-color pictures illustrating the 26 letters, the four
seasons and the months of the year. With this poster both  lower case and capital letters
can be taught, as well as numbers and the days of
week.
Activity Poster: Presents many subjects of conversa-
tion and daily activities. A Teaching Script suggests a
number of procedures.

l SONG TAPE
These tapes were made as an aid to teaching  English.
The guiding principle is that children’s learning ac-
tivities should be fun. The songs have the additional
pedagogical advantage that, by learning  them, die stu-
dents can get a fuller sense of English pronunciation
and rhythm.



English may be established. Similarly, replications of
this study using other languages would help to pin-
point the nature of the cross-cultural mismatches learn-
ers experience. The challenge to second language learn-
ers and teachers will be to identify and deal with these
cultural mismatches between L1 and L2  MOPs.  In so
doing, they will have discovered a powerful learning
tool linking thought with talk.
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Appendix
Spearman  Correlations  of Video Sources to MOP

ELT
A Week by the Sea (2 extracts)

A Weekend  A  way
Encounters in America (4 extracts)

Living in New York (2 extracts)

Living in Washington (2 extracts)

Peop le  You Meet
Person to Person (3 extracts)

Video  English (2 extracts)

Your Life in Your Hands (3 extracts)

Commercial Movies
About Last Night
An Officer and a Gentleman
An Unmarried Woman (2 extracts)

Butterflies Are Free

Coup l ing
Crocodile Dundee  (2 extracts)

Falling in Love (2 extracts)

Forty Carats
Guess Who’s Coming to Dinner (3 extracts)

Hannah and Her Sisters

Just Between Friends
Mask

Kate and Allie

Spring Break
Sweet Dreams
*p <.l
** p <.05
* * * p < .01

0.17
0.95
1.00
1 .oo

1.00
1.00

0 . 9 4
0 . 9 0
1 .oo

0 . 3 7
0.42

0.54
1.00

100
0 . 5 0

0 . 0 0
0 . 4 0

0 . 9 2
0 . 9 4

1.00

0.71
0 . 7 6
0 . 8 6
0 . 4 6

0.66

1 .00
1 .00
0 . 9 3

1.00

0 . 4 0
1.00

1.00
0 . 4 0

0 . 7 6
0 . 3 0

0 . 8 2
0 . 7 6

0.81
1.00

1.00

n.s.
***

**

***

n.s.
n.s.

n.s.

n.s.

ns.
ns.
l *.

l *.

l

***

**

ns.
**

n.s.

n.s.
* *

n.s.
* * *

* *

* * *
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E L T
Bringing the real world
into your classroom

International Business English Video
Leo Jones

The International Business English Video gives you a
new resource for the classroom which can be used
alongside the International Business English  course or
on its own as part of a teaching programme.

The Video is accompanied by a Teacher's Guide which
gives:

advice on how to use the Video in class
tapescripts
photocopiable pre- and post-viewing tasks for
learners which check comprehension and provide
communicative activities.

New Cambridge English
Course 1 Video
Desmond Thomas with Catherine Walter
and Michael Swan

The Video combines documentary and dramatised
sequences, which review the language syllabus of the
course and also expand on its themes.

The individual video sequences are short and
completely freestanding, so they can easily be slotted
into any teaching programme.

An accompanying Teacher's  Guide gives:

advice on how to use the Video in class
tapescripts
photocopiable pre- and post-viewing tasks.

For further information, please  contact:
David Fisher, United Publishers Services Ltd,
Kenkyu-sha Building, 9 Kanda Surugadai 2 chome,
Chiyoda-ku, Tokyo 101. TELEPHONE: (03) 3295-5875



A Survey of Global Issues in Japanese
High School English Textbooks

Given the growing interest within the language
teaching profession in content teaching and glo-
bal education, it is natural that more and more
teachers are paying attention to language lesson
topics. As yet, however, few studies have looked
at the content of language textbooks, and no de-
tailed content analysis has been done of language
teaching materials at the high school level.

This article describes a research project which
looked at how Japanese high school English text-
books deal with “global issues“ or world prob-
lems. World problems often seem far away for
many of us, yet they are hard to ignore. As global
educators often point out “hardly a day goes by
without an announcement of terrorist activities,
the newest lake poisoned by acid rain, the latest
crisis brought on by a volatile energy market, the
suffering of displaced and destitute people in
refugee camps, or the repression through violent
means of people seeking their human rights”
(Kniep, 1987, p.  69).

Are any of these global issues dealt with in
school English textbooks in Japan? If so, which
ones? Why those particular issues? How are they
covered? These are some of the questions this
project attempted to answer.

The Survey
The survey set out to examine the treatment of

global issues in currently used Japanese high school
English textbooks. A total of 48 texts approved by the
Japanese Ministry of Education (Monbusho ) were ex-
amined. The survey was quantitative and qualitative,
examining both the percentage of textbook lessons
dealing with world problems and the way in which
these issues were handled.

Before going further, let us first clarify the term
global  issues. In common usage, this refers to world
problems such as war or acid rain. A more precise
description is given by the American global educator
Willard Kniep, who defines these as social problems
characterized by five key features: they are
transnational in scope, contain a degree of conflict,
tend to persist over time, are linked to each other, and
require international actions to solve (Kniep, 1987).
Global educators usually group global issues into four
basic categories: environmental issues, peace and se-
curity issues, human rights issues, and development
issues. For this survey, however, development issues
such as hunger, social inequality and Third World
debt were included under the other categories. The

by Keiichi Nakabachi
Teachers College MA-in-TESOL Program

global issues surveyed thus consisted of the following
three topic areas: 1) Environmental issues, including
topics such as desertification, deforestation, nuclear
power, protection of animals, the population explo-
sion, pollution, and the green-house effect; 2) Peace
issues, dealing with conflict, violence and war; and 3)
Human rights issues, including topics such as pov-
erty, apartheid, women’s issues, and minority issues.

Survey Results
The 48 textbooks examined comprised from 10 to 20

lessons each, with each lesson covering one topic. The
survey thus covered a total of 752 separate textbook
lessons. Table 1 below shows: (1) the number and
percent of the 48 textbooks surveyed which contained
one or more lessons on global issues, and (2) the
number and percent of the 752 textbooks surveyed
which dealt with global issue topics.

Table 1

Number (and percent) of Japanese HS English textbooks
and Lessons that Contained Selected Global Issue  Topics

Global Number Percent Number Percent
issue Of o f  o f  o f
Category textbooks textbooks lessons lessons

(total=48) (total=752)
1. Environment 30 62.5% 49 6.5%
2. Human Rights 34 70.8% 59 7.8%
3. Peace 26 54.2% 32 4.3%

TOTAL 140 18.6%

As can be seen from the table, the majority of
the 48 textbooks surveyed dealt in some way with
environmental, peace, or human rights topics. Sur-
prisingly, 100% of the textbooks included at least one
global issue lesson, with roughly 20% of all lessons,
about one-fifth, dealing with some global issue topic.
This substantial presence indicates the importance
textbook writers and the Japanese Ministry of Educa-
tion now attach to having high school students study
about world problems in English classes. Rather than
being an option which English teachers debate as
“Should we teach global issues or not?” it turns out
that global issues are unavoidable in high school En-
glish textbooks.

Table 2 shows the individual global issues which
appeared most frequently in the 48 textbooks exam-
ined. It thus indicates which specific peace, environ-
mental, and human rights topics currently enjoy popu-
larity among textbook writers.
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Table 2
Rank Order of Frequency for Global Issues Appearing in HS
English Textbooks (48 textbooks/752 lessons)

Global Issue Rank by Specific Topic Number of
Category Frequency Lessons on

1 Environment 1
2
3

4

5
6

2 Human Rights 1

2
3
4
5

6
7

8

3 Peace 1

2

3

Topic
Protection of  animals 19

Deser t i f i ca t i on 5
Deforestation 3
Po l l u t i on 3

E n e r g y 3
G a r b a g e 3
Green-house e f fec t  2

Population explosion 2
Nuclear power 1
Others 8
Black  Peop le  in  the  USA 14

Women’s issues 1 1
The  hand icapped 7
Poor  peop le  i n  Ind ia 5
Apar the id 4

The aged 4
Independence  o f  Ind ia 3

American Indians 2
Japanese Americans 2

Others
World War II 2 9
War in general 2

World War I 1

Environmental Issues
It is noteworthy that the topic of protection of ani-

mals was ranked first.  Perhaps this reflects a growing
social awareness of the international criticism aimed at
Japan for the smuggling of animals protected under the
Convention on International Trade in Endangered Spe-
cies (CITES). The animals dealt with in the texts include
turtles, whales, birds, dolphins, and so on. It should be
noted that some of these are deeply related to tradi-
tional Japanese culture. Tortoise shells, for instance,
have traditionally been used for making combs and
brooches, while whales have been a part of Japanese
food culture for centuries.

Only one high school textbook touches upon the
topic of nuclear power (Pioneer II by Kaitakushan).
Though some teachers might feel this issue is too
controversial for young people to deal with in the
classroom, others would argue that it  is an important
social issue which students should understand and
discuss. It is therefore important to note that Pioneer II
introduces both pro and con aspects of the issue.

Human Rights Issues
Human rights topics covered range from feminism

and apartheid to ethnic minorities, with the American
civil rights movement being far and away the most
frequent topic dealt with. There is a surprising similar-
ity across textbooks, however, with the kinds of topics

chosen. Of the 14 lessons about African Americans, for
example, half are written about Martin Luther King. Of
the five lessons on poverty in India, four deal with the
story of Mother Theresa. Aside from lessons on Ameri-
can Indians and Japanese Americans, few texts deal
with other ethnic minorities.

For other topics, however, the trend is different.
More and more textbooks, for example, have come to
deal with women’s issues (11 out of 48 textbooks, or
23%),  although most of these go no further than assert-
ing that women and men are equal. It is also notewor-
thy that some textbooks deal with the aged and with
handicapped people.

Peace Issues
Here textbook coverage is quite straightforward.

Ninety percent of the English lessons on peace issues
deal with  World War II, focusingonthedroppingofthe
atomic bomb on Hiroshima and Nagasaki and empha-
sizing the tragedy and cruelty of war. One or two
textbook lessons, however, go beyond this to discuss
Japan’s role in starting the war and to describe what
Japan did in Asiancountries. Only one text (Raccoon IlB
) mentions the Japanese occupation of Korea and tells
the story of how the Korean people were deprived of
their Korean names and forced to take Japanese names
instead. Interestingly, it seems this story is seldom
mentioned in other classes such as social studies.

Discussion
As is often the case with officially approved text-

books, topics which the Ministry of Education consid-
ers controversial tend to be avoided. In this final sec-
tion, I would like to discuss in more detail several
problems noted earlier concerning Monbusho  text-
books and will add a few personal suggestions.

Environmental Issues
Most textbook lessons on the environment omit a

discussion of Japan’s connection to environmental prob-
lems overseas. For the issue of tropical deforestation,
for example, the relationship between Japan and South-
east Asia cannot be ignored, yet not a page was found
in any text which discussed the massive importing of
rain forest timber to Japan. The same may be said for
endangered animal species. I believe it is meaningless
for our language students to have some knowledge of
environmental issues unless they also know how their
own country is involved. Perhaps language teachers
could cooperate with publishers to press for the inclu-
sion of basic facts and statistics in English textbook
lessons showing how Japan is involved with environ-
mental problems and what it is doing to solve them.

Human Rights Issues
Why do English textbooks always focus on Martin

Luther King when dealing with blacks in America?
Why don’t they discuss whether the civil rights of
blacks have improved in the 30 years since King’s time?
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From studying their English texts, some students may
conclude that racial discrimination is gone in America.
The survey found that topics concerning racial dis-
crimination against minorities other than U.S. blacks
and American Indians is missing from English texts.
Yet, we know that many other ethnic groups in the U.S.
and elsewhere have suffered harsh experiences and it
goes without saying that there are-many people in the
world who are deprived of their human rights. These
topics should also be dealt with in textbooks.

Regarding feminist issues, we should positively
evaluate the fact that this topic has finally come to be
dealt with in language texts. As previously noted,
however, textbook lessons on women’s issues tend to
limit themselves to saying only that women and men
are equal and that people should abandon the idea of
male superiority. The feminist movement has existed
for a long time in Japan and more and more women are
now involved in responsible work. Therefore, I would
suggest that we now need concrete textbook lessons
which describe the role of women in the work force and
the unequal treatment they too often receive.

Peace Issues
As noted earlier, our survey found that more than 9%

of English lessons on peace issues were written about
Hiroshima. It is true that the dropping of the atomic
bomb was a terrible tragedy and it is important to
emphasize the cruelty and tragedy of war to our stu-
dents. Yet the most important aspects of World War II  are
noticeably lacking in Japanese English textbooks: What
were the causes of the war? How did it start? What did
Japan do in China, Korea, and other Asian countries? To
be sure, many thousands of people were killed in
Hiroshima and Nagasaki, but it is also true that many
millions of people were killed by the war Japan started.
For the past ten years, Japanese Prime Ministers have
repeatedly declared that Japan would never repeat the
mistakes of the last war. Nevertheless, officially autho-
rized textbooks continue to omit Japan’s role in Asia
during World War II. I believe an objective view of
history should be included in English textbooks. When
only Hiroshima and Nagasaki are mentioned, Japanese
students start believing that Japan was the victim and
forget the Japanese agression which led up to the atomic
bomb. We have to look at war not with emotion but with
objectivity. It is easy to say “No more Hiroshima!"  but
more difficult to face our own aggressive past.

Conclusion
The survey described here, though quite modest in

scope, does bring out some interesting findings. First,
it is clear that Monbusho  -approved high school English
textbooks in Japan do contain many valuable lessons
on a variety of important world problems. The scope
and treatment of these social issues, however, does
seem limited and somewhat stereotyped, though with
good supplementary materials all topics could be taught
effectively. For reasons of space, a number of interest-

ing survey findings could not be included in this article,
though they tend to support the main conclusion noted
here. For example, despite the international,
multicultural age we live in, over 70% of typical text-
book lessons dealt solely with the United States and
Europe, often with stereotyped views of the people and
their cultures. Readers interested in seeing the com-
plete survey are welcome to contact me.

It should be emphasized that the motivation for this
survey was not to criticize government textbooks or
impose a narrow view of “political correctness,” but
rather to take an objective look at current topics in-
cluded in school English texts and to initiate an honest
dialogue among language education professionals
about the content of what we teach. Further research
and debate on this topic are most welcome, with similar
surveys encouraged for mainstream EFL texts. I myself
am currently working on a second study comparing
the coverage of global issues in school English texts of
the 1960s and 1970s with the situation today; future
studies will also be required for the new generation of
textbooksthat will follow adoption of the revised Course
of Study in 1994. An indispensable resource for those
interested in textbook content analysis, by the way, is
the National Textbook Centre in Tokyo, which contains
Japanese school texts dating back to the Meiji Period.

I would like to end on a personal note. I have been
teaching English at public high school for more than ten
years. During this time, I have continually thought
about the purpose of teaching English. Teaching En-
glish, of course, means teaching communication skills,
yet this in itself shouldn’t satisfy professional language
teachers. Language is more than a means for shopping
abroad or for booking a hotel in a foreign land. It is also
a means for understanding other peoples, other cul-
tures, and the wider world. As a high school English
teacher, therefore, I have two goals: to improve my
students’ English competence and to make them aware
through English classes of important global issues which
concern our world.

The potential of language teaching for promoting
global awareness has been emphasized by global lan-
guage teachers such as Hugh Starkey, who claims: “if
there is one area of the curriculum that ought to be
central to global education it is languages.” (Pike &
Selby, 1988, p. 239). As we move towards the global era
of the 21st  century, this responsibility of language
teachers to help their students become aware of critical
world problems becomes more and more clear. As this
survey indicates, global issues are increasingly being
dealt with in school textbooks and courses in Japan.
What is required now is a systematic, principled ap-
proach to dealing with these issues in language classes.
For many language teachers, global education repre-
sents just such an approach, aiming as it does at helping
students develop an honest understanding of social
issues, acquire the skills needed to deal with these, and
build a concern for world problems which will lead to
effective action for the betterment of the human family.
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APPENDIX: TEXTBOOKS, PUBLISHERS AND GLOBAL ISSUE LESSON TOPICS
The following  48 textbooks were examined in this survey. Lessons from

these dealing with world problems have  been listed under the three global
issue categories which were surveyed.

TITLE  OF TKXTBOOK

Mainstream 1
Mainstream 11

New Century I
New Century II
crown I

Crown II

crown IIB

Highroad lo English 1

Highroad to English 11

Highroad to English 110

Enjoy English 1
Enjoy English  11

Why English 1
Why English 11

Greencover English 1

Greencover English 11

New Living English  1

New Living English 11
Milestone 1

Milestone 11
Milestone 11B

Sunshine 1

Sunshine  11

Pioneer 1

Pioneer 11

Pioneer 11B

lnternationnl  I

Zoshindo
w

Sanseido
11
1,

Kyoikushuppan
1,

Gakkotosho
"

Hitotusbashi

"

"
Keirinkan

Rairyudo

Kaitakusha

-

I NVIRONMKNT HUMAN RIGHTS

deserts M.L.King
man & nature Molher Teresa

green turt le
grass lands
noise

solar system
deserts

acid rain
disappearing
wild life
external costs

African food
crisis

natural gas
land of no
t omorrow
deserts
ozone hole

men & animals
"Come  back
salmon"
deforestation
population
"nature  fights
back"
greenhouse
effect

wild geese
wha1es

nature
environment
my planet
b  i rds
pollution

apartheid

sexism
(in words)
braille
American
Indians
brnille
sex roles
Gandhi
feminism
(careers)
Helen Kel
feminism
(careers)

ler

stereotypes
Japanese--
Americans

M.L. King
the aged
foreigners
in Japan

M.L. King

black people
in America
braille
Mother  Teresa
black people
in America

black  people
in America
the aged

Slam in Americ
sex roles

FACE

Hiroshima
Farewell  to
Arms

Harp of
u
Hiroshima

Hiroshima

Hiroshima

Ann Frank
war & human
instinct

Hiroshima
concluding
speech of
dictator

World War II

World War II

human comedy
Hiroshima

concluding
speech of
dictator
Hiroshima

human comedy

Nagasaki
peace maker
Anne Frank
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TITLE  01:  TEXTBOOK PUBLISHER ENV 1 RONMENT HUMAN  RIGHTS PEACE

bird banding feminism
whales !Women’s  L i b )
vanishing Gandhi
animals

cora1 Black people Thr Sound
dingos in America of Music

the handicapped
cranes Gandhi Anne Frank
garbage foreign nuclear

w o r k e r s bomb
apartheid Hiroshima
d i s c r im ina t i on
Helen Kel ler
M.L. King
t h e aged

dolphins nuclear
deserts bomb
plant  I  i f r
pollution Japanese--
d i s a p p e a r i n g  Americans

w i l d  l i f e
garbage the aged Muchan

the handi- (World War 11)
capped
black people Hi  roshima
in America
Mother  Teresa

b irds M. L. King
t u r t l e s  Feminism human comedy
p o p u 1 a t i o n  (careers)

e x p l o s i o n
sex roles
apartheid
feminism
Am. Indians
women & careers
Koreans ( lost
names/WWII)

John Brown
M. L. King
Be l g i um
emancipation

s o l a r  system
desertification  M.L. King The Sound

of Music
human  comedy
Anne Frank

Mother Teresa
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Reading Processes of JSL Learners
by Sumiko Taniguchi

This paper examines reading processes of overseas graduate students of natural sciences and technology reading
an article in a popular scientific magazine. Contrary to the findings of Clarke (1980) that second language readers
with limited linguistic knowledge cannot make use of their background knowledge and tend to read word by
word, the protocols by the informants in the present study show that even pre-intermediate learners can get the
gist of authentic material using their knowledge about the topic. The author points out that the result can be
attributed to five factors: 1) the text had three characteristics that facilitated the use of learners’ background
knowledge (Carrel1 1983),  2) the text had an explicit discourse structure that fit into learners’ formal schemata
(Carrel1  1984), 3) the task did not demand detailed and accurate comprehension, 4) the teacher encouraged top-
down processing, and 5) the informants already had reading skills in their mother tongues and/or other second
languages. Taniguchi concludes that reading ability is the ability to produce an interpretation that is compatible
with one‘s background knowledge and to match the interpretation with the text in order to evaluate its validity.
She suggests that introducing reflective activities in learners’ own reading processes would help in developing
reading ability.
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Video. Richard Cooper, Mike Lavery and Mario
Rinvolucri. Oxford: Oxford University Press, 1991. Pp.
112.

This excellent slim volume, one in the O.U.P. Resource
Rooks for Teachers series, of which the editor is Alan
Maley, will delight the heart of all who have used, or
attempted to use, video as a language teaching aid. It
assumes a reasonable level of practical intelligence but
very little prior knowledge. The sections of the book
illustrate its thoroughly practical nature; active view-
ing, making your own videos, small group video work
and videoing a coursebook.

Video literacy combines well with work on a foreign
language, and all that is associated with a language,
such as gesture and expression, since the relationship
between the pictures and the language directs the
learner’s attention to the pictures in a more immediate
way than even the best coursebook. The language work
is part of a process that is wider and more interesting
than itself,  as language learners readily realise.

The section of the book dealing with use of the video
camera in the classroom assumes, alas,  that classes are
small, well-motivated and extremely co-operative, as-
sumptions which may be inappropriate in Japan. How-
ever, those fortunate souls who habitually teach small
classes or work with a college E.S.S. in English-lan-
guage drama classes will find Video an invaluable
resource. Video is time-intensive in a way that choral
drilling, for example, is not. Even so, language learned
through the medium of video is remembered far more
readily than language learned in many other ways; a
case can be made for using a video camera in a large
classroom from time to time.

More probably, however, video in the large class-
room is active viewing. Video lists 27 activities, some of
which are familiar to all who have used video as a
teaching aid, some of which are original and innova-
tive. The suggestions for using commercially-rented
videos with subtitles in the students’ own language are
excellent, even if many teachers have “discovered” a
number of the techniques described independently.
Empire of the Sun, A Handful of Dust, Hope and Glory and
That’ll be the Day are examples of subtitled videos with
which teaching, and-far more importantly-learn-
ing, is effective. All,  incidentally, are strongly culture-
based in ways that specific EFL videos are not and all
are good for provoking discussion, serious thought
and student writing.

Teachers who like using television advertising as
language learning materials will find much in Video to
interest them; despite what we might imagine, stu-
dents genuinely enjoy dialogues about quilted diapers,
household cleansers and under-stains. Even the vo-
cabulary is ideal: “...whiter than...,” “...dry’s  got to feel
better...“ and “ . ..hands that do dishes that feel soft as
your face.” But other teachers and learners may find the
beer and car advertising just as stimulating.

The 47 activities listed under “small group video
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work” recommend themselves to smaller classes and
E.S.S. groups and will certainly be found enormously
useful by many teachers.

Video is an enormously useful how-to book every
teacher who uses, or intends to use video in the class-
room will find stimulating and useful.

Reviewed by William Corr
Himeji Gakuin Women’s College

Interchange: English for International Communica-
tion,Bookl. Jack C. Richards, Jonathan Hull and Susan
Proctor. Cambridge:Cambridge University Press, 1990.
Pp. 134. Student book ¥1,940.  Teacher’s manual ¥2,640.

Interchange is one of the latest entries in the  general
course book competition aimed at the Japanese market
in universities, semmon  gakkos, and language schools.
It  is  a direct  competitor to series like East West, which
has b e  c o m e  used in the last few years.  Like
many  similar  texts,  it is a three level course  Each level
consistsofa student  trxt,  workbook, tapes and teacher’s
book. Each level is designed  to be taught in 60-90 hours
of classroom  instruction. According to the teacher’s
manual Interchange 1 is for beginners or false beginners
and should take them to the low-intermediate level.

There are fifteen units in each book and each unit is
divided into  twelve  sections  or exercises.  There is a
review  section  a  ttcr every  three  units. The illustrations
are  very  well  done  and well coordinated  with the
lessons in  which they appear Many of the people in  t h e
illustrations  are easily identifiable caricatures of well
known  entertainers; and on page 90, the  three  authors
appear as contestants on a quiz show.  Since it  isgeneral
c o u r s e ,  the  book has exercises in the  four skil l  areas of
listening, speaking,  reading and writing. There arc
spec  ific pronunciation exercises as  well  as  vocabulary
building exercises.

The  features mentioned above arc standard in most
recent textbooks. Interchange departs from common
practice, however, in that each unit does not begin with
an opening  dialogue. Instead there are usually two
short conversations in each unit. The format of each
lesson is little different and the various exercises arc
presented in different order from one lesson to the next.
This may help to keep student interest up. A unit may
open with a vocabulary exercise, a conversation or a
section called “Snapshot.” This is usually pictorial pre-
sentation of information or a topic, often in the form of
a graph or chart. The speaking activities are defined as
“information-sharing tasks.” These are generally less
complicated than many of the information gap exer-
cises that many other textbooks depend on for pair
work or conversation exercises.

Compared specifically to East West, the text men-
tioned earlier, which I have also used, Interchange seems
to be aimed at a lower level. In general, the exercises in
Interchange are shorter and easier, and there are more of

them in each unit. The exercises in Interchange 1 are also
easier to set up, especially in large classes. I have used
it in a class of sixty-three students, with good results. In
the course of a normal university academic year, I was
able to finish 13 of the 15 units in the book. So if you are
teaching large, or very large, classes and feel that most
textbooks would be too difficult for your students,
Interchange may be the book for you.

Reviewed by Ronald Mason
Setsunan University

Information for Publishers

New classroom texts and
materials as well as new
teacher resource books are

welcomed by The Language
Teacher for reviews. In the case of
classroom texts/materials, reviewers will
be testing them in class, so please make
sure that a complete set of materials
(including text, tape, teacher’s manual, as
appropriate) is sent.

Publishers should
send all review copies of
books and other materials
to the JALT Reviews
Coordinator, Sandra
lshikawa (address on p. 1).
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For Students
*Andrews,  D. & Andrews, W. (1992).  Business

communication: Second edition (615 pp. text for
business communication; not a language textbook;
advanced). New York: Macmillan Publishing Co.

*Feare, R. (1991). Key to success on the TOEFL: Practice
tests (text, tapes). Oxford: Oxford University Press.

*Lacey, C. et al. (1990). Increase your vocabulary (64 pp.
for intermed/adv. self/class study). Oxford:
Oxford University Press.

*Soars, J. & Soars L. (1991).  Headway pre-intermediate
(student‘s book, workbook, tapes, teacher‘s book).
Oxford: Oxford University Press.

!Adamson, D. (1989). International hotel English. New
York: Prentice Hall. Sequel to Hote l  Engl ish ;
companion to Keane: International  Restaurant
Engl i sh .

!Adamson, D. (1991). Starting English for business
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Report From the Classroom - 1 Kanda Gaigo Gakuin

In this series, we will be talking with English teachers at several differ-
ent educational institutions in Japan.

Leslie Kanberg is a supervisor at Kanda Gaigo Gakuin, a
foreigh language institute in Tokyo with a two-year curric-
ulm.  Kanda Gaigo seeks to provide its graduates with
the skills they will need to make  a contribution to inter-
national society.

What special problems do your students
face?
Japanese students are very reluctant to do anything

that might  be perceived as showing off. I think there is

also a reliance on traditional  ways of learning English

that don’t always work; relying on rote memorization,

for example

What strategies have you developed to cope
with these problems?
We want the students to work toward autonomy. They

are already familiar  with a wide range of learning

strategies that they are not aware of. We try to get

them to focus on the way they learn, so that they take

responsibility  for their own development. We also try to
help them think about what they want to do with Eng-

l ish  when they graduate.

How does this work in the classroom?
We try to move students away from a traditional lan-

guage-learning classroom environment, getting them

more actively  involved, either in pair work with a part-

ner or in  small-group projects. We try to get them in-

volved to the extent that they forget they’re learning

Eng l i sh .

Do you use a lot of supplementary materials?
Yes we do, and many of our teachers develop their

own. We also use Mini-World.  For the first-year level

Leslie  Kanberg MA ESL

that I teach it’s perfect, because the language IS easily

attainable  and there are lots of visual cues. Even if  stu-

dents can’t understand everything about every article.

they  can ge t  the  main  ideas .

The magazine is written the way I like to teach. It

doesn’t hit students over the head with the fact that

their  learning English  And I think that’s part of the rea-

son our students respond so well.

Would you give me an example of an exercise
that you do, using Mini-World ?

Sometimes I ask the students to choose a Mini-World

article and write a three-sentence summary Then I put

the students in groups according to the articles they

chose. This gives them an opportunity to compare

their summaries and talk about the article We have a

lot of students here at different levels who are using

Mini-World,  and when one of us finds something that

works we pass it on to the other teachers.

How do you know whether or not you’re mak-
ing progress toward solving the problems
you mentioned earlier?
At the beginning of the course, the students are very

shy about making guesses. But I think  it’s very impor-

tant to promote guessing. By the end of the term, they

are usual ly  much more act ive and much more invo lved

inclass.

Y 2400 per  video ‘All prices  include tax

Mini-World Inc. HIROSE  bldg., l-13-12. Sekigudhi, Bunkyo-ku.Tokyo Tel:03-3266-0667  Fax:03-3235-5545 Published  by Kozo System Inc



(student’s book, demo tape). New York: Prentice
Hal l .

!Bagley, D. (1991). The freedom trap. Collins English
library level 5 reader. London: Collins ELT.

!Bassano, S. & Christison, M. (1992). Drawing out:
Creative, personalized, whole language activities: revised
edition (student’s book). Englewood Cliffs: Prentice
Hall Regents (jhs, hs, jrcoll, c o l l ,  adult)

!Forrester, A. & Savage, A. (1991). Take 2 (student’s
book). London: Collins ELT.

!Keane, L. (1990). International restaurant English:
Communicating with the international traveller. New
York: Prentice Hall Regents. (companion to
Adamson: International hotel English).

!Kitao, K. & Kitao, K. (1991). TOEIC eibunpo (jo, ge)
(extensive Jap. notes). Tokyo: Unicorn.

!Martin, A. & Hill, R. (1991). Modern poetry. London:
Cassell .

!O’Connor, F. (1991). English, Inc.: Functional English
for Japanese business people (student’s book; demo
tape). Hemel  Hempstead: Prentice Hall Interna-
t ional .

!Romanoff, M. (1991). Language and study skills for
learners of English. Englewood Cliffs: Prentice Hall
Regents.

!Seibel, C. & Hodge, R. (1991). Building English
structures: A communicative course in English.
Englewood Cliffs: Prentice Hall Regents.

!Short, D., Seufert-Bosco, M. & Grognet, A. (1991). Of
the people: U.S. history. Englewood Cliffs: Prentice
Hall.Regents.

!Short, D., Suefert-Bosco, M. & Grognet, A. (1992). By
the people, for the people: U.S. government and
citizenship. Englewood Cliffs: Prentice Hall Regents.
New York: Newbury  House.

!Stevenson, R. (1990). Treasure island. Collins English
Library level 3 reader. London: Collins ELT.

!Swindells, A. (1991). Nelson Mandela. Collins English
Library level 3 reader. London: Collins ELT.

!Woolrich, C. (1991). Rear Window. Collins English
Library level 4 reader. London: Collins ELT.

Graded Readers (to be reviewed in sets as listed)
*Collins English Library: level 4. Barchester Towers.
*Edward Arnold Readers Library: level 1. Christmas

Angel: Just like Trisha.
*Edward Arnold Readers Library: level 2. The Elvis

mystery: Fortune’s fool; The twin chariot; The wild boy.
*Edward Arnold Readers Library: level 3. Byron:

Dangerous hero; 1992; The price of friendship; Rough
justice.

*Edward Arnold Readers Library: level 4. A vey good
way of making money; The dragons of Tiananmen
Square; The place of the lotus.

*Edward Arnold Readers Library: level 5. Letters for a

spy.
*Nelson English Readers: level 1. Who  was  Nancy?
*Nelson English Readers: level 3. Beautiful; County

matters and other stories; The dancing murder; Love

takes time; The mysterious mask.
*Nelson English Readers: level 5. Climbing Everest.
*Oxford Bookworms: level 2. The death of Karen

Silkwood.
*Oxford Bookworms: level 3. The Bronte story.
*Oxford Bookworms: level 4. The big sleep.
*Oxford Bookworms: level 5. The dead of Jericho; This

rough magic.

For Teachers
*McRae, J. (1991). Literature with a small “1“. London:

Macmillan Publishers Ltd.
!Dixon, C. & Nessel, D. (1992). Meaning making:

Directed reading & thinking activities for second
language students. Englewood Cliffs: Alemany
Press/Prentice Hall Regents.

!Nunan, D. & Burton, J. (Coords) (1990). Study skills
for further education: Minimum social proficiency: A
curriculum framework for adult second language
learners. Sydney: The National Center for English
Language Teaching and Research. (aid to curric.
devel.).

!Peyton, J. & Staton, J. (1991). Writing our lives:
Reflections on dialogue journal writing with adults
learning English. Englewood Cliffs: Prentice Hall
Regents.

(Cont’d  from p.  33.)
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’ Max and Millie’sI
Shane Lipscombe  and Roger Davis

Very young childrenwill enjoy using this colorful

course which introduces English through o
variety of activities, games ond songs

green

Teaching words for everyday objects, expressions
and greetings, colors and simple nouns

With Max and Millie, children will find English a positive and

enjoyable experience right from the start!

* Playbooks with activities such as
coloring in, matching, and joining up dots

* Song Cassette, with traditional
nursery songs

* Teacher’s Guides give the teaching steps for each lesson, plus ideas for

further activities such as cut and paste and model making

For further  information  please contact
Longman  ELT,  Gyokuroen  Building,  1 - 13-  19 Sekiguchi,  Bunkyo-ku,  Tokyo 112
Tel:03 3266 0404  Fax:03 3266 0326



Consulting on Global Issues:
A Response

by Michael Higgins

In the Opinion section (pp. 35-36) of the December 1991
issue of The Language Teacher, Monty Vierra raised
several questions “Concerning Global Issues.” His con-
cerns centered around the May 1990 Special Issue of
The  Language Teacher on Global Issues. While raising a
few questions about relatively minor points in Cates’,
Mark’s and Bamford’s articles, he reserved the bulk of
his criticism for my article on consultation entitled
“Overcoming Teacher Bias in the Global Classroom”
(Higgins, 1990). I offer my apologies if there were
points left unclear. However, due to space limitations,
sometimes critical points may have been diluted or cut.
So I thank him for the opportunity to try to clarify the
points he raised.

Seven-Step Procedure
In “Overcoming Teacher Bias....,” I listed a seven-

step consultative procedure. For case of reference, I will
relist it here, but for greater clarity I will break it into
three parts.

Part 1: Understanding the Issue
1. Agree on the problem
2. Agree on the principles or policies involved
3. Gather facts and opinions
4. Share ideas for the solution of the problem

Part 2: Choosing a Solution
5. Decide on the solution

Part 3: Putting the Decision into Action
6. Put the decision into action
7. Review the decision and change it if necessary.

Un-Stacking the Deck
Vierra’s first criticism revolves around the false as-

sumption that the teacher chooses the issue (p.  35).  In
my classes, there are up to 10 different groups operat-
ing at the same time at different levels on the same
situation-one they have set. At the beginning of the
year, they are asked to list what they see as issues of
importance or problems which they feel must be solved
in order for their future to be what they would like it to
be.  While I do assign them the task of reading
Reischauer‘s book The Meaning of Internationalization
(1988) the week before making their list, I also tell them
that they are free to list whatever they want, from
something as personal as finding the right career direc-
tion or as complex as solving world hunger or the
looming global environmental disaster. No problem is
too big or too small. It is their choice. All of the choices
are listed on the board and they vote (I do not have a
vote) for the topics they want to discuss. The top six are

chosen. I provide the basic background material and
teach them how to use the library (last year 84% either
had not yet been to the library or did not know how to
access the information therein). Knowledge is power.
Knowing how to find knowledge-how to ferret out
the information needed-is a very important tool.

If this is “stacking the deck” (Vierra, p.  35)  then I am
guilty as charged, as are all other teachers who either
prepare their own materials or who are dependent on
choosing and using books and materials written by
other people. The students are not dependent on me for
all of their information. In fact, if that is all a group is
using, I send them to the library and they are told in no
uncertain terms that they must find additional infor-
mation on the subject.

In Step 1, Vierra raises the point that if the teacher
poses the questions in trying to get to the root problem
then this is preaching (p.  35). I agree. In my article, I
gave examples of problems that my students them-
selves came up with in relation to the issue of World
Hunger. I merely posed the question of “Why?” indi-
vidually to the groups until they felt that they could go
no deeper, and then I let them proceed to the next step.
The teacher is an active participant, but as clearly stated
in the opening paragraph (Higgins, 1990, p. 31), the
teacher must disengage from the position of moral or
intellectual superiority and the idea that he or she has
the only acceptable answer or point of view. As the
students find out in studying the problem they have
chosen, there is very often no single root problem;
rather a complex web of problems that need to be
addressed. This can and does take several weeks to find
closure in the final step.

In Step 2, either there was a typographical error in
his article or he misread my original text. The group
should agreed on the principles and po l i c i e s  (not poli-
tics) involved. Principles should be understood as
“basic human values,” and this is what must be clearly
explained to the students, as the Japanese word genri
more closely resembles “theory” and the world hongi
is listed as “the true meaning” and shugi  has the
nuance of “a cause; a point; an ism; a doctrine,” all of
which are different from the idea of “basic human
values.” When this purely linguistic point is clarified
in the minds of students, consultation proceeds much
more smoothly. In stating the policies and principles,
the students themselves are defining the parameters
of the problem under discussion. I f they are complete
wrong, the teacher can ask the group to explain how
they think the policies and principles listed are related
to the problem as they have defined it. The group can
then be asked to discuss it again or to proceed based on
their current perceptions.

In the 5th step, Vierra makes the accusation that
unanimity of the group in deciding how to solve the
problem is the same as the totalitarian dictatorship of
“Lenin, Goebbels, Khomeini and... others....” These so-
called “global preachers” (p.  35) would not have been
capable of withstanding the rigors of true consultation.
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Could This Be YOU?

k Your students want to chat  in English, but are shy
* You would  like at least 80%  Student Talking Time
Sr  You need a lot of activities to help students speak
* You want a short, flexible course that has:

Lots of Speaking Practice and Patterns
Formal and Informal Language
Grammatical Reminders and Functional English
Controlled, Semi-Controlled and Free-Speaking activities
Tapes for Home and Class-Use
Topics Familiar and Interesting to Your Students

If you think this is YOU, then the ALLTALK
is just what you’ve been looking for!

For a Free Sample Copy of the new ALL TALK that will
prompt your students to Talk and Talk and Talk. . ., just
fill in the slip below (specifying level)

Level 1 - False Beginner / Elementary
Level 2 - Elementary / Lower Intermediate.

For 0 free sample copy please write to:

Macmillan LanguageHouse Ltd., 5-14-7 Hakusan, Bunkyo-Ku,

M Tokyo 112. Tel: 03-3943-6857 Fax: 03-3943-6863

N a m e ~__

Macmillan S c h o o l -

LanguageHouse Address

I _ _ _  -.-- __- I



Consultation and dictatorship are very different
words-their meanings at opposite ends of the spec-
trum of communication. Such comparison by Vierra
was colorful and passionate, but simply and clearly
wrong. The ability to make a unanimous decision de-
pends on the group trusting that the idea for solution
that comes out of true consultation is a product of the
combined wisdom, experience and understanding of
the entire consultative body, which is not the same
thing as compromising one’s values just to “go along
with” the majority. This has the additional effect of
removing from each participant the egotistical idea
that he or she has the only correct viewpoint or under-
standing. In practice, if a wrong or unwise decision is
made, it can be corrected easily enough in the 7th step
if the group makes the decision in unity.

Real Language Learning Equals Empowerment
Vierra asks (p. 35) whether or not making the stu-

dents use the target language is a “sop to our role as
English teachers... .?” The fact of the matter is, English
is learned in these classes. That is, after all,  one of the
purposes of teaching English regardless of the method
selected by the teacher. My consultative classes are
designed to increase vocabulary by at least 500 words
over the course of the year. There are plenty of texts that
teach the students how to order a drink or invite
someone to a party, but until recently there have been
very few that taught them the vocabulary needed to
understand and express their ideas on the issues on
which, as Edwin Reischauer says, their very lives de-
pend (1988, pp. 5 and 13). Consultation teaches them
how to share and develop those ideas in non-threaten-
ing, supportive groups. Some of my former students, in
fact, inform me that they study many subjects with a
new “eye” now, and make a conscious habit of convert-
ing new information to appropriate English expres-
sions for future discussion opportunities. They are not
intellectually or culturally deficient or incapable of
learning how to express themselves as asserted by
Vierra (p.  35). That strikes me as a not-so-subtle preju-
dice-a sort of condescending view of the capacity of
the Japanese. Our students tend to become what we
expect of them. If we expect them to be intellectually
inferior, that is what we see. If, on the other hand, we
expect them to offer a different perspective, a diverse
viewpoint-then that is what we will get. If they are at
first incapableof expressing their own ideas freely or, in
a Western sense, ‘logically,” these are tools that we can
give them. Unless, of course, we are afraid of their
empowerment. That is what is at stake in the Global
Issues classrooms-empowering  the students who are
going to be the leaders, the change agents in the 21st
century.

Around 500 B.C., the Chinese sage, Confucius, wrote
that “learning without thought makes ignorance and
thinking without learning is dangerous” (Kobayashi,
1991, p.  9). The last paragraph of my original article
speaks of the students learning how to ask the right

kind of questions, how to find out the facts, how to
assess the value and meaning of the information re-
ceived and how to apply their creative and logical
reasoning powers toward solving global problems.
This is teaching them how to apply critical thinking
skills and investigate the truth for themselves.

Working Together
The issues raised by Vierra are important. We must

not delude ourselves that they are otherwise. If points
were unclear to him, perhaps this will help to clarify
them for others as well. I invite reflection. I invite the
independent investigation of truth. I invite the critical
testing of this consultative method on the issue of
Global Issues in the classroom itself. Truth, you see, is
the objective. Unity in diversity rather than unity in
uniformity or the disunity born of a false sense of
intellectual or cultural pride is the goal.

Indeed, we teachers who were involved in writing
the articles criticized by Vierra are open to discussion
(p.  36)-open  to any approach to solving the problems
of global proportion (as part of “thinking globally and
acting locally-another fearful slogan?), teaching our
students to communicate and how best to use the
English language classroom to accomplish both pur-
poses--despite whatever Vierra’s impression (p.  35)
may be to the contrary.

The consultative format insures that there will al-
ways be other new, as yet unspoken approaches to
solving these problems. The students will guarantee
that. Should the teacher give his or her own opinion?
Why not? The students are interested in what we
believe or think about an issue. If we fail to tell them our
opinion when asked, then we give them the impression
that we have no values as regards that issue, and so
then they quickly begin to wonder why they should
have any values, and indifference is reinforced. There
is no such thing as a “value free” education. If, how-
ever, the teacher actively imposes his or her ideas on the
students, then he or she would be guilty of “preach-
ing.” This is exactly what consultation avoids. It is
noted in Wellspring of Guidance (1969, p. 96) that “Con-
sultation is no easy skill to learn, requiring as it does the
subjugation of all egotism and unruly passions, the
cultivation of frankness and freedom of thought as well
as courtesy, openness of mind, and .wholehearted  ac-
quiescence in a majority decision.” It takes courage and
practice, but it can be learned and is not only practical,
but an effective problem-solving skill that improves
communication abilities both in the native language
and in the target language.

References
Higgins,  M. (1990). Overcoming teacher bias in the global

issues classroom, The  Language  Teacher  14 (5),  31-33.
Kobayashi, Y. (1991 October 23). Learn to learn, Asahi

Evening News, p. 9.
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20 of the most common phrasal verbs are presented and practised  in 20
units. Students deduce the meaning of the verbs by looking at the
pictures and answering t,he cue questions. CASSELL
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likely situations that hotel front reception
staff have to deal with including bookings, checking
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Global Brainwashing
Atsuko Ushimaru

Obirin University, Machida-shi, Tokyo

Interested in introducing global issues to your classes?
Here are some practical tips to help raise your students’
awareness.

Getting started-little things teachers can do to raise
environmental awareness

Start with your own attitude, and make it known that
you mean business! Today!!!

Print handouts on both sides of the paper.
Print little quizzes on the blank side of used xerox
copies.
Have students use the blank side of used xerox
copies as scratch paper for classroom exercises.
Have students write their assignments on both
sides of the paper.
Use recycled paper whenever possible.
Encourage students to buy stationery made with
recycled products, such as paper, rubber, and
plastic.

Explain why you are doing these things, what devel-
oping such habits means to you and to the world.

Examples of global issues activities (even) in the
grammar-oriented classroom

Grammatical Structures and Example Issues

l Parts of speech (esp.  nouns, verbs and adjectives):
hunger, environmental destruction

Supply words, e.g. “baby” and ‘lake,” and in small
groups have students express the images the words
suggest in single words, phrases, or short sentences.
Have each group make a statement about the overall
images the words convey. Then show pictures that
capture realities which differ from those which the
students are accustomed to (e.g., a starving child,
polluted bodies of water). Have students reword
their statements according to their impressions of the
pictures.

l Passive voice: environmental destruction/protec-
tion

First introduce various expressions in the passive
voice chosen to increase student awareness of envi-
ronmental destruction/protection: e.g., “be cut
down,” “can be recycled.” Then send students on a
short hunting trip in the classroom (or if permitted,
around the campus) for examples. Finally, hold a
reporting session in class with the objectives of shar-
ing observations and using the expressions. (If neces-
sary, make a list in advance of examples that may be
found.)

l Relative clauses: environment, war and peace
Using data from newspapers and magazines, have

studentsdraw posters/tables/lists/ maps, with such
headings as “things that you can return to the store,“
“areas where rain forests are destroyed,” “number of
people who lost their houses because of the bomb-
ing.”

l Comparison: human rights
Have studentsmakeinnocent, harmless, and unreal-
isticcomparisons about one another concerning neu-
tral issues (sample comparison: “People with red
sweaters are smarter than people with blue ones.“)
Then gradually gear the comparisons toward more
serious, sensitiveissues, e.g. place of residence, num-
ber of brothers and sisters, and languages spoken.
Hold a feedback session at the end to examine the
feelings of the “discriminated against.” Emphasize
the absurdity of making comparisons based on su-
perficial differences.1 (After this activity, subjunc-
tive mood can be introduced in expressions such as
“I felt as if I were...)

l Expressions of quantity: recycling
Through a class project such as collecting milk car-
tons, teach students to use such expressions as “how
many milk cartons,” “how much recycled paper can
be made.”

Types of Activities and Issues That Can Be Intro-
duced

l  Mock mass media2 environmental destruction/pro-
tection, hunger

Organize mock news shows featuring reports on a
polluted river and/or interviews with people living
in the area; arrange the publication of a newsletter,
e.g. on the purpose/progress of the class paper-
recycling project.

l Small-group brainstorming: nuclear weapons/power
plants

Have students identify a problem and its present
condition and make suggestions for improvement,
including a vision for a better world.

l  Strategic interaction3: environmental destruction/
protection, nuclear weapons/power plants, hunger

Selecting an issue such as the destruction of tropical
rainforests, createscenarios and have students per-
form such roles as a lumber buyer from Japan, a local
resident who needs money, an ecologist from Eu-
rope (disinterested third party).4

l Letter writing campaign: human rights, rain forests
Have students write letters as a whole class to gov-
ernments in question or to organizations involved in
efforts to solve the problems, such as Amnesty Inter-
national in the case of prisoners of conscience.

Sources of materials (just a few of ‘em)

l Regular classroom texts (even Monbusho  textbooks!)
Do act on the topics contained in the textbooks; do
not let them slip by merely as materials for linguistic
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Student Book
Teacher’s Book
Cassettes (3)

I There’s a new listening book for beginners
from Oxford University Press.

I
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I 2-4-8 Kanamecho,  Toshima-ku, Tokyo 171
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Jniversity I I am considering Listen First for adoption.
1 Please send me an inspection copy.

Putting Learners , Name:  ~ _~~~~~  -. ~__-
& Teachers First ; School: ~

,  Address :  ~~_~~~_  _~
(Home/School) s



study. Issues typically introduced in Monbusho  text-
books: WWF,  rain forests, acid rain, Mother Theresa.
(They are weak on war and peace and on racial
problems.)

l United Nations
A rich source of information in the form of books, 
brochures, and videos. In terms of language, the
United Nations materials are more appropriate for
advanced learners, unless adapted by the teacher.

l Popular media: movies, songs, video clips
A number of popular movies and songs intended for
general entertainment take various aspects of global
issues as their themes. Probably more suitable for
novices than UN materials.

Major global issues education organizations

In Japan:
JALT Global Issues in Language Education N-SIG

c/o Kip A. Cates, Tottori  University, Koyama, Tottori-
shi 680  JAPAN

Outside of Japan:5

The American Forum for Global Education
45 John Street, Suite 1200, New York, NY 10038
USA

Educators for Social Responsibility
23 Garden Street, Cambridge, MA 02138 USA

The Centre for Global Education
University of York, Heslington, York YO1 5DD  UK

The Center for Teaching International Relations
University of Denver, Denver, CO 80208 USA

Notes
1 This activity was inspired by the TV program Blue Eyes,

Brown Eyes.
2 Classroom activities adapting the drama techniques help

learners to help one another, and make it easier for the
language material to be remembered and applied outside
of class (cf., Wessels, C. 1987. Drama.  Oxford University
Press).

3 “Strategic Interaction” is basically a game played by
supportive groups with the aim not necessarily of
reaching a decision but of trying various strategies for a
more effective discussion. It is therefore helpful as a tool
for problem identification in dealing with global issues.
(cf., Di Pietro, R. 1987. Strategic Interaction: Cambridge
University Press).

4 Ushimaru, A. 1990. Where have all the rain forests gone?
The Language  Teacher, May 1990.

5 Information  by courtesy of JALT Global Issues in
Language Education N-SIG.

(Cont’d from p. 45.)

Reischauer, E. (1988). The meaning of internationalization.
Tokyo: Charles E. Tuttle.

The Universal House of Justice. (1969). WeBspring of
guidance. Wilxnette: Baha’i Publishing Trust.

Vierra, M. (1991). “Concerning global issues,” The
Language  Teacher 15 (12),  35-36.

Michael Higgins has been teaching in Japan for 14
years. He is an Associate Professor of English at
Yamaguchi University and is an active participant in
the JALT  Global Issues  N-SIG.

Call for Papers for TLT Video
Special Issue

A special issue of The Language
Teacher on Video in Language
Teaching is tentatively scheduled for
November, 1993. Papers on any origi-
nal areas in the field are welcome.
Send enquiries or submissions to the
Guest Editor: Donna Tatsuki 2-19-18
Danjo-cho  Nishinomiya-shi Hyogo663
Fax: 06-401-l 562. Deadline: February
15, 1993.

Atsuko Ushimaru is an assistant professor of English at
Obirin University in Tokyo. She is the publications coordi-
nator of JALT Global Issues N-SIG.





Chapter  Repor ts  must  be received by the edi tor ,  Sonia Sonoko
Yoshitake, by the 19th of the month two months before
pub l i ca t i on .

FUKUOKA

Drama in Education and Team Teaching
Jack Migdalek and Elizabeth Semmel from Australia’s
Theatre in Education Program gave a stunning vi-
gnette, Koala  Ninja,  about cultural differences between
Australia and Japan which they developed for second-
ary school students. In the “drama” they included
negative feelings which reminded this reviewer of
how thoroughly purged of controversy English lan-
guage materials are in jr. and sr. high schools here.
They presented pre- and post-show activities involv-
ing the classroom teacher and students not simply as
audience, but in drama preparation and post show
discussion. They explained how the program works in
Australia and they see the possibility for a similar
effort in Japan, using the talents of Australia’s Theatre
in Education graduates now on the JET program. We
invite all interested JALT chapters to borrow our
Fukuoka video of the presentation with a view to
introducing them to education officials and/or spon-
sors in order for them to appear in your local schools.

Julia Harper, a former JET teacher, now with a  junior
high school in Saga presented with English teachers
from the school who have developed a student-cen-
tered conversation time (10+ minutes) as part of their
English classes. Their handouts and video of the actual
classroom sequences of student led Q&As were very
convincing. Their point was that students can carry on
in English when given the chance regularly and their
film proved it. It was encouraging to view jr. high
school students using English for simple but meaning-
ful communication.

Reported by Anita Reetz  Kurashige

NARA

Where are the Women?
Towards a More Inclusive,

Gender-Fair Curriculum

by Tim Bedford
The March meeting featured an information-packed,
thought-provoking presentation by Tim Bedford who
began by engaging the audience in a discussion of how
we know what we know, and asking Who’s in control
of our sources of knowledge?” He then gave us a quiz
that demonstrated that our sources of knowledge for
the most part exclude information on women and
people from Third World countries-the vast majority
of the world’s population. He went on to discuss the
negative effects of this exclusion on those who are left
out as well as on those who are included.

In his ensuing discussion of how to rectify this imbal-
ance, Bedford outlined five phases of curriculum revi-
sion and went on to introduce a wide range of books,
videos and other materials for use in some of these
phases.

Armed with a wealth of information, a large, useful
handout and great enthusiasm for his topic, Bedford
stimulated a great deal of discussion and thought-as
well as a little debate, to make this a very lively
meeting of minds.

Reported by Mary Goebel Noguchi

NIIGATA

Developing Fluency with
Low-Level Learners

by David Fisher
At the February meeting David Fisher of Cambridge
University Press discussed the concept of language
fluency and how teachers can provide students with
opportunities to develop fluency in the classroom.
Whether the exercise is to provide practice in listening,
speaking, reading,‘or writing, Fisher stressed the need
for the exercise to’ be intrinsically interesting to stu-
dents. He then led the participants through a number
of activities designed to motivate students to express
their opinions, or talk about themselves and their
environment. Fisher wound up the session by demon-
strating a sample of exercises from the “Cambridge
Skills for Fluency series.

Although all of what was said and done provided
the participants with a reminder that we need to give
our students the opportunity to develop fluency with
inherently engaging exercises, very little was men-
tioned about how to actually accommodate fluency
with low-level learners.

Reported by Arthur Bingham

OSAKA

The Power of Narrative
by Robert O’Neil

In the February meeting, Robert O’Neil gave a presen-
tation on the use of short, simple narrative structures
that the students can use to take about themselves.
Among the many hints for a more effective lesson
were: students should not try to understand every
word; students need exposure to models (e.g. teacher’s
voice); doing things is important; all teachers should
read aloud to the class; students should read aloud;
when reading, the teacher should look at the class to
establish eye contact; repeat students’ words in differ-
ent words; grammar is a street map, not street knowl-
edge. With a little bit of imagination and common
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sense we can use simple stories to teach points of
grammar and everyday vocabulary.

Reported by Jack Cassidy

SA P P O R O
Exploiting Video to the Fullest

by Anne Akamatsu and Stuart Walker
In the February meeting Anne Akamatsu introduced
some basic techniques for using video in the English
language classroom: silent viewing, sound only,  telling
the story (rctro-prediction), and prediction. Using  short
clips  from a number of different videos she illustrated
some practical exercises for reviewing vocabulary and
teaching grammar, with a focus on adjectives and
reported and direct speech.

Stuart Walker’scomments covered issues such as the
length of video used, subtitles, the price of EFL video,
and choice of materials. Akamatsu emphasized that it
is often the task more than the selection of materials
which is important in the classroom. She encouraged
teachers to experiment with a variety of materials and
techniques and to share information with each other.

Reported by Bob Gettings

SENDAI
Uses of Drama in Teaching &

Learning English
by Robert Murphy

At the January meeting,  membersof the Sendai chapter
were  introduced to theuseofdrama toenhancc foreign
language learning. The presenter, Robert Murphy of
Fukushima University, showed  video clips of highly
successful drama presentations given by students at
his university. Murphy obviously spends a lot of time
with his students, as evidenced by the highly articulate
and naturalactingofthestudents.Theoretical justifica-
tions for the use of drama and actual practical examples
were provided for the audience.

Reported by Brenda Hayashi

SHIZUOKA
Programs for Teaching Reading &
Writing to High School Students

by Ken Kanatani
Do long laborious hours spent by high school teachers
of writing to meticulously correct their students’ com-
positions increase the fluency, accuracy, and quality of
their students‘ writing? This was the question that Ken
Kanatani of Tokyo Gakugei Daigaku, raised at our
February meeting. He shared the results of a writing
research project that he and his colleagues undertook.
The students were divided into three feedback groups:
a “Stamp Group” whose papers were stamped accord-
ing to the amount they had written, an “Underline
Group“ where the only correction was underlining the
errors, and a “Correction Group” where all the stu-
dents’ errors were corrected. The researchers found
that the “Stamp” and “Underline” groups did better in
all areas than the “Correction Group.” Their findings
suggest that the amount of teacher feedback does not
necessarily need to be in proportion to that of work
given. In fact, both the quantity and quality of writing
showed better results with greater exposure and less
feedback.

Kanatani also reported on a reading library project
undertaken at Yamanashi Eiwa.

oung

A Reminder
When submitting chapter reports, please follow the guidelines in the
January, 1992, The Language Teacher.

* Double-spaced
- 250 words maximum
. Same format as in The Language Teacher.

Thanks! -The Editors

At the request of TESOL the JALT Central Office will stop taking sub-
scriptions for TESOL memberships from 1st June 1992. From that date,
JALT members who want to join TESOL or renew their TESOL member-
ships should contact TESOL directly: 1600 Cameron Street, Suite 300,
Alexandria, Virginia 223 14-2751, USA, phone: 703-836-0774  fax: 703-
836-7864 (VISA and Mastercard accepted).
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FINALLY! REAL ACTORS IN A LANGUAGE VIDEO!

NATURAL Acting
with NATURAL Dialogues

in NATURAL Settings

Three Integrated Volumes

m Advanced Beginners
w Intermediate
B Upper Intermediate

(TOEIC:  350-500)

(TOEIC 450-600)

(available soon)

Components of Each Volume
* Textbook
* Two 70-90 Minute Video Cassettes
* 10 Audio Cassettes and Audio Manual
* Detailed Teacher’s Manual
* Japanese Translations of Dialogues, Language Points and Cultural Focus Sections

To:New West, Inc. Takanawa Toei  Bldg 3F, 11-35, 4-chome,  Minato-ku, Tokyo108
TEL : 03-3442-2471 FAX : 03-3442-4170

Please send me : 0 More information about Living and Working in America

q A sample copy of Living and Working in America

Name: School :

I Address : (Home/School)
If you live in  Kyushu  please contact : Lesley Koustaff,  school principal  of Open Space School
3-4-13 Tenjin,  Chuo-ku,  Fukuoka  810  TFI :092-822-5910



Send Bulletin Board announcements to Greta Gorsuch (address p. 1).
All announcements must be received by the  19th of the month two
months before the month of publication.

CCTS
Practical Aspects of

Intercultural Training
May, June, July: Tokyo and Osaka

Since 1987, CCTS (CrossCultural  Training Services)
has provided professional training workshops and
seminars for those who are interested in the field of
intercultural communication and wish to have an op-
portunityfortheoretical exploration and practical train-
ing in this field.

At the invitation of CCTS, three intercultural spe-
cialists from the U.S. are giving workshops in Tokyo
and Osaka during the months of May, June and July.
Our trainers for this summer program are Dr. Sheila
Ramsey (former ICU Visiting Professor and indepen-
dent intercultural consultant, California), Dianne
Hofner (independent intercultural consultant, Califor-
nia), and Dr. Zareen Karani Lam (Graduate Program
Director, Lesley College, Boston).

"Training for Global Organizational Development”
May 30 and 31 (Sat. and Sun.), Tokyo
Dr. Sheila Ramsey and Dianne Hofner

“Strategies for Intercultural Communication
Training“

June 6 and 7 Sat. and Sun.), Osaka
and June 13 and 14 (Sat. and Sun.), Tokyo
Dr. Sheila Ramsey

“International Team Building and Intercultural
Communication”

July 4 and 5 (Sat. and Sun.), Tokyo
Dr. Zareen Karani Lam

Locations: Tokyo, Kokusai Bunka  Kaikan,
Osaka, Osaka Kokusai Koryu Center
Time: 9:30  a.m.-5:00 p.m.
Number of participants: approximately 20 people for
each session
Fee for each workshop: ¥38,000
For further information: call  or write to CCTS, 1231-4-
401 Kamiasao, Asao-ku, Kawasaki-shi, 215. Phone: 044-
989-0069; fax: 044-989-1474.

Call for Participants
The 2nd Annual Kyoto High School Model United
Nations (MUN)  will be held this coming November 13
and 14 on the campus of the Kyoto University of
Foreign Studies. This two-day event, sponsored by the
Kyoto Nishi High School’s Course of International and
Cultural Studies, will include EEL high school delega-
tions from Kansai area high schools.  Last year’s MUN
agenda item was The Palestinian-Israeli Dilemma. This
year’s agenda items are World Environmental Issues

and Disarmament.
The MUN is a fun and challenging way for students to
learn about the world outside of Japan by playing
delegates from countries around the globe. It is also a
challenging and rewarding communicative activity for
teachers and students. All in English. We are looking
for participants. Please call if you desire more informa-
tion, or if you have any further questions. Contact John
Henry or Lori  Zenuk-Nishide at Kyoto Nishi High
School. Tel.: 0753214712; fax: 075-322-7733.

N-SIG Conference

Osaka, September 27, 1992
Do you want to improve your teaching in your chosen
field? What are you interested in doing in your classes
in this coming school year? National Special Interest
Groups are having aoneday conference to get together
with you to give you new information and ideas, and
talk about common hopes and interests. Widen your
network to get better informed and improve your-
selves as professional teachers. You owe it to yourself
to get to know people who are interested in the same
things as you! This is also a good chance to meet the
publishers and find the books  you want. Check the date
on the calendar now and plan to attend. More informa-
tion will be announced in the next issue of TLT. Beniko
Mason, 1-1-11-419 Takasu-cho, Nishinomiya-shi,
Hyogo 663. Tel.:  0798-49-4071.

May 1992
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*****Announcing*****
SCOTT, FORESMAN  ENGLISH

In Contact,Levels 1 and 2 On Target, Levels 1 and 2 In Charge, Levels 1 and 2

Active, involving, and alive---

Scott, Foresman English make\
communicating in English  a natural!

w Integration of listening. speaking.
reading, and writing

l A learner-centered approach
promoting active involvement

F Instruction in critical thinking
skills  to help students learn  better
and retain more

l Application  of learning strategies
to promote responsible,  indepen-
dent study



Please send all announcements for this
column to Sonia Sonoko Yoshitake (see
p.  1). The announcement should follow  the
style and format of other announcements in
this column. I t  must be received by the 25th
of the month two months before the month
of publication.

AKITA  (petitioning chapter)
Mike Sagliano, 0188865133
T im Ke l l y ,  0188-96-5100

CHIBA
T o p i c : Communicative Language

Teaching - What is it re-
al ly?

Speaker: Harry “Terry” Jennings
Date: Sunday, May 10th
T i m e : 1:30-4:30  p.m.
Place- Chiba Chuo Community

Center
Fee: Members free; non-mem-

bers ¥1,000
In fo : Bill Casey 0472-55-7489

This workshop will look at communi-
cative language teaching from several
perspectives. After a brief discussion of
what has been written about it by re-
searchers and linguistics, examples of
ways the ideas have been put  in to  prac-
tice will be looked at. How have text-
book authors responded to the ideas?
Finally, focus on the practical applica-
t ion  o f  the  ideas  to  the  rea l i t i es  o f  teach-
ing in Japan will be discussed. What
compromises,  i f  any,  have to  be made to
make such a method work for us here?
The focus of this workshop will be prac-
tical and by its end, each participant
should have a new task-based activity
ready to use on Monday.

Harry T. Jennings works for Prentice
Hal l  Regents .

FUKUl
Hiroyuki Kondo, 0776-56-0404

FUKUOKA
T o p i c : Closed-Caption Video
Speaker: John Fromm
Date: Sunday, May 31 st
T i m e :  2:00-5:00 p.m.
P lace : lwataya Community Col-

lege, Tenjin Center Bldg.,
14th  f loor

Fee: Members free; non-mem-
bers ¥1,000

Info : Lesley Koustaff 092-714-
7 7 1 7

As authent ic  and EFL-produced v ideo
becomes a standard vehicle for teach-
ing  languageandcu l tu re ,  te le -cap t ion ing
offers another dimension for exploiting
the video medium. While captioning is
slow to come to Japan, it is available.
The presenter will explain what it in-
vo lves,  how to  acqu i re  i t  and how best  to
use  i t .  E f fec t i ve  techn iques  u t i l i z i ng  TV
programs and movies will be demon-
strated.

John  Fromm is  the  educa t iona l  d i rec -
tor of Tokyo Caption Center.

GUNMA
T o p i c : Generating Ideas for Writ-

i ng
Speaker: Mane Shimane
Date:  Sunday, May 17th
T i m e :  2:00-4:30 p.m.
P lace : Kyoai Girls’ High School

(Maebashi)
Fee: Members free; non-mem-

bers Y1 ,000
Info : Hisatake Jimbo 0274-62-

0376
The presenter will suggest ways to

“bring to the surface” the knowledge
students already have and present her
ideas  on  how to  use  th i s  knowledge  in  a
writing class. She will also present spe-
cific ideas for writing assignments.

Marie Shimane is a professor at
Yach iyo  In ternat iona l  Un ivers i ty  in  Ch iba.

HAYAMATSU
T o p i c : In tegra t ive  Teach ing
Speaker: Charles Adamson
Date: Sunday, May 17th
T i m e : 1 :00-4:00  p.m.
P lace : CREATE (Next to Enshu

Byoin Mae Stat ion)
F e e : Members free; non-mem-

bers ¥1,000
In fo : Brendon Lyons 053-454-

4 8 4 9
M a m i  Y a m a m o t o  053-885-
3806

The speaker will first discuss some of
the problems he has encountered dur-
ing his 13 years of working with
Suggestopedia in Japan. Then he will
show how the solutions to these prob-
lems, combined with Neuro Linguistic
Programming (NLP) models and
psycho l ingu is t i c  theor ies ,  l ead  to  a  new
teaching methodology, Integrative
Teaching (IT). IT will be presented in
detail so that the audience can experi-
ment for themselves. The speaker will
also discuss how IT can be adopted for
any tex t  a t  any  leve l .  The aud ience w i l l

be able to develop a feel for the IT
c lass room th rough  par t i c ipa t ing  in  some
representative IT activities suitable for
high school or above students.

Char les  Adamson, former ly Chief  Re-
searcher of the Kawaijuku Institute of
Suggestive Accelerative Learning and
now Professor of English at Shizuoka
Institute of Science and Technology,
has been formally trained in both
Suggestopedia and NLP.

HIMEJI
Akito Ozaki, 0792-93-8484

HIROSHIMA
T o p i c s : What  do  I  do  A f te r  I  ca l l  the

Roii?/Games  People Play?
Speaker: Suzanne Ledeboer and

Nelson F. Einwaechter, Jr.
Date: Sunday, May 17th
T i m e :  1 :00-400  p.m.
P lace : Hiroshima YMCA, Gaigo

Gakuin Bldg. #3
F e e : Members free; non-mem-

bers ¥1,000
in fo : Marie Tsuruda or Kathy

McDevitt  at the Hiroshima
YMCA
082-228-2269

The May meeting will consist of two
small workshops.

Suzanne Ledeboer has been teach-
ing  a t  Hiroshima College of  Foreign Lan-
guages since 1990.

Nelson Einwaechter teaches at
Yasuda Women’s University. He has
been teaching for five years in the
Hirosh ima area.

IBARAKI
T o p i c : Classroom Techniques for

Deve lop ing  Ora l  Sk i l l s
Speaker: Don Maybin
Date: Sunday, May 10th
T i m e :  2:00-4:30 p.m.
P lace : Mito Shimin  Kaikan (Room

135)
Fee: Members free; non-mem-

bers ¥500
In fo : Martin E. Pauly 0298-64-

2 5 9 4
This workshop contains a survey of

practical classroom techniques for use
when attempting to modify a learner’s
pronunciation. Techniques will focus
upon development of “macro” ability,
such as imitation of overall sentence
stress and intonation, as well as “micro”
discrimination and production for pho-
nemes .  Var ious  a reas  w i l l  be  d i scussed ,
inc lud ing  the  ins t ruc to r ’ s  need  to  recog-
nize his or her own speech features,
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GOOD TEXTS
NEVER GO OUT OF STYLE!
This is what teachers tell us:

“Getting Together works. " “Getting Together really gets my students talking.” “The tasks
in Getting Together are so interesting. " “Practical English gives them all the basics.” “Prac-
tical English really teaches them all the grammar they need.

So, many teachers can’t be wrong.

Practical English
7, 2, and 3, Second Edition
Tim Harris with illustrations by Allan  Rowe

Teaches four basic language skills-listening,
speaking, reading, writing-with emphasis on
oral communication in book 1 and increased
attention to reading and writing in books 2 and
3.  Inductive in approach; uses a variety of in-
structional contexts-preliminary oral work, i l-
lustrated situations and dialogues, oral
exercises or drills, illustrated reading passages
with comprehension questions, and review
drills, exercises, and grammar frames-to teach
each new grammar point.
Practical English 1 Second Edition
ISBN: O-15-570912-7
Practical English 2 Second Edition
ISBN: O-15-570920-8
Practical English 3 Second Edition
ISBN: o-15-570928-3
Split-Volume Editions Available

Getting Together
An ESL  Conversation Book
Susan Stempleski, Alison Rice, and Julia
Falsetti

A beginning/low intermediate text which can
be used as a core text in a conversation course
or with another book for grammar/conversa-
tion courses, for one or two semesters. Flexi-
bly organized, the f i f teen units  are
self-contained and can be used in any order.
The task-oriented, information-sharing activi-
ties for pairs and small groups which accom-
pany every unit are based on everyday themes
such as “Getting From Here to There,” or
“Food and Drink.” Each unit contains about
two hours of classrom  activities, including in-
terviews, cultural problems for discussion,
map activities, puzzles, brain teasers, and im-
provisations. Extensively illustrated with draw-
ings, photos, maps, and cartoons.

Paperbound 178 pages
ISBN: O-15-529598-5



self-training approaches, imitation pri-
or i t ies ,  and more .  Ins t ruc tors  o f  a l l  expe-
rience levels should find something of
interest to add to their bag of teaching
tricks and full audience participation is
expected.

Don Maybin  is the Director of LIOJ-
Language Institute of Japan, in Odawara.

KAGAWA
Harumi Yamashita, 0878-67-4362

KAGOSHIMA
Yasuo Teshima, 0992-22-0101 (W)

KANAZAWA
T o p i c : Teaching about the Envi-

r o n m e n t
Speaker: Mark Purvine
Date: Sunday, May 17th
T i m e : 2:00-4:00  p.m.
P lace : Shakyo Center, 4th floor,

Honda machi,  Kanazawa
(next to MRO)

Fee: Members free; non-mem-
bers ¥600

In fo : Masako Ooi 0766-22-8312
Mary Ann Mooradian 0762-
62-2153

A variety of lesson plans and tech-
n iques  fo r  in t roduc ing  env i ronmenta l  i s -
sues  i n to  c lasses  fo r j un io r  h igh  and  h igh
school will be presented. Joint projects
with scienceand social studiesteachers
wi l l  g i ve  s tuden ts  a  rea l i s t i c  v iew o f  wha t
can (and shou ld)  be done to  pro tec t  the
environment for future generations.

Mark Purvine is a Social Studies
teacher from Oregon (USA), currently
do ing  research  w i th  the  Toyama Pre fec-
tural  Government.

KOBE
Jane Hoelker, 078-822-1065

KYOTO
T o p i c : Simulation Games in Sec-

ond Language Learn ing
Speaker: Dave Hopkins et al.
Date: Sunday, May 24th
T i m e : 2:00-4:30  p.m.
P lace : Kyoto British Council 075-

791 -7151 (see map in  TLT

3 )
Fee: Membersandstudentsfree;

non-members ¥500
In fo : Kyoko Nozaki 075-71 1-

3 9 7 2
Michae l  Wolf 0775-65-8847

The use of simulation games in the
language classroom will be discussed
and the audience will participate in a
simulation game devised and used by
OPELT staff members in their program

at Chubu University. After the simula-
tion, the discussion will focus on con-
structing simulations for use in the lan-
guage classrooms, as well as using com-
merc ia l l y  p repared  s imu la t ions .

Dave Hopkins is the director of the
OPELT (Ohio University Program for
English Language Teaching) Program
at the Center  for  In ternat ional  Programs
at  Chubu Un ivers i ty  in  A ich i .

MATSUYAMA
T o p i c : Perspect iveson Gender  Di f -

ferences in English Usage
Speaker: Deborah Foreman-Takano
Date: Sunday, May 17th
T i m e : 2:00-4:30  p.m.
P lace : Shinonome High School

Kinenkan,  4F
Fee: Members free; non-mem-

bers ¥1,000
In fo : L inda  Kadota O899-79-6531

Takami Uemura 0899-31-
8 6 8 6

Over the past thirty-plus years, stud
ies have been increasing on whether
men and women really do use English
differently, and if so, how. This  presen-
ta t i on  w i l l  look at  some o f  the  in te res t ing
questions raised and useful discoveries
made.

Deborah Foreman-Takano IS an as-
sociate professor of Doshisha Univer-
s i ty ,  Kyoto .

MORIOKA
T o p i c : Games thatworkwith Japa-

nese Ch i ld ren
Speaker: Vaughan Jones
Date: Sunday, May 17th
T i m e : 1:30-4:30 p.m.
P lace : Morioka Chuo Kominkan
Fee: Members free; non-mem-

bers ¥1,000
In fo :  Je f f  Aden  0196-23-4699

This workshop has two main aims: 1.
to  demonst ra te  and prac t ice  games tha t
work  wi th  Japanese ch i ld ren,  2 .  to  dem-
onstrate how to use games most effec-
t ive ly  and what  to  avo id .  Par t icu lar  em-
phasis will be placed on games with
flash cards. All games are taken from
Finding Out, the popular children’s
course written specially for use in Ja-
pan.

Vaughan  Jones  has  taugh tch i l d ren  in
France, Spain, and Japan. He is now
Heinemann ELT Manager  in  Japan.

NAGANO
Richard Uehara, 0262-86-4441

NAGASAKI
Wanda ”Swan” Anderson,  0958-46-0084

(days) or 0958-47-l 137
(eves.)

NAGOYA
T o p i c s : 1. Business Intensives That

Work
2. Cultural Understand-

ing  Through  S i tua t iona l  V id -
eos

Speakers: Alice Parker, Coordinatorof
Open Course ,  T r iden t
School of Languages

Date:
T i m e :
P lace :

Fee:

In fo :

Jeff Egbert, Open Courses,
Trident School of Lan-
guages
Sunday, May 31 st
12:30-4:00  p .m.
Mirokoro Center, Naka-ku,
N a g o y a
Members free; non-mem-
bers ¥1,000
Helen Sai to  052-936-6493
Ryoko Katsuda 0568-73-
2 2 8 8

Th is  month ,  there  w i l l  be  two presen-
ta t ions  by  the  same presenters .  The f i rs t
presentation from 12:30-2:00 p.m. will
focus on how preparing managers for
overseas assignments is one of the fast-
est growing and necessary areas of
English-language training. Intensive
programs of Trident School of Languages
are based on cross-cultural understand-
ing  des igned  to  teach  in te rna t iona l  bus i -
ness skills and Western thinking pat-
terns.

Th is  p resen ta t ion  wou ld  be  use fu l  fo r
teachers of business-persons or for
teachers interested in content-based ma-
te r ia l .

The  second  p resen ta t ion  w i l l  be  f rom
2:15  p.m. In this workshop, the use of
videosforculturalunderstanding is dem-
onstrated. Along with cultural compre-
hens ion ,  co l l oqu ia l  l anguage  use  i s  prac-
t i cedwi th  c ross-cu l tu ra l  examina t ion  and
d iscuss ion .  Mate r ia l  deve lopment  i s  ex-
p la inedand the  teach ing  p rocess  can  be
experienced by the participants.

This presentation would be most in-
teresting to teachers of content-based
material, or teachers who are develop-
ing  cu l tu ra l -unders tand ing  cur r i cu la .  The
presenters assume that the audience
has  been  teach ing  Eng l i sh  in  Japan  fo r
at least six months.

Alice Parker is Coordinator of Open
Courses (Adult Education) at Trident
Schoo l  o f  Languages

Je f f  Egber t  i s  an  ins t ruc to r  a t  T r iden t ,
teaching and developing Business En-
g l i sh ,  Speech  Commun ica t ion  and  Cu l -
tural Understanding Classes,
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CROSSROADS
CROSSROADS is an intermediate
level conversation/composition
course designed special ly for
Japanese college-age students.
Topics for each of the twelve units
have carefully been selected and
developed to help students com-
municate on a personal level. Ideal
for large classes, CROSSROADS
provides stimulating pairwork  and
small group communicative activi-
ties.

TOPICS INCLUDE:
l Music
l Dating
l Shopping
0 Sports
8 World Travel
l Love and Marriage
l Friends and Classmates
l Work and Work Attitudes
l Blood Types and Character
l Food, Restaurants and Mealtimes
l American and Japanese Customs
l Talking about Personal Information and Likes

m-e-----__________--^------------------------------_------------------------------------.

M For a free sample copy please write to:
Macmillan LanguageHouse  Ltd., 5-14-7 Hakusan, Bunkyo-Ku,
Tokyo 112, Tel: 03-3943-6857 Fax: 03-3943-6863

Name ._~-~____- -

Macmillan School .~___-_-_____ ._._____-__~~~-  ..--~
LanguageHouse AddressP.-P



NARA
T o p i c : Video Wonders
Speaker: Bill Gatton
Date: Sunday, May 10th
T i m e : 1 :00-4:00  p .m.
P lace : Sa ida i j i  YMCA
Fee: Members free; non-mem-

bers ¥1,000
In fo : Denise Vaughn 0742-49-

2 4 4 3
Masami Sugita 0742-47-
4121

We all know that video works won-
ders, but can we work wonders with
video? This presentation looks at both
classic and radical uses of the video in
ELT. Since most teachers now have
some experience with video basics, we
wi l l  t ry  a  few exper iments .  The theme is
bringing vitality into the classroom and
we w i l l  work  bo th  w i th  la rge  c lass  ac t i v i -
ties as well as small group projects.
Techniques for using video cameras in
class as well as use of videos them-
selves will  be our focus for an active,
hands-on afternoon.

Bi l l  Gat ton  is  the  Manag ing D i rec toro f
Meynard Publ ish ing.

NIIGATA
Topic Teaching Japanese in Ja-

pan: an overview of  the pro-
fession

Speaker Kaoru Yoshioka
Date: Sunday, May 10th
Time: 1 :00-3:30  p .m.
Place- International Friendship

Center (Kokusai  Yuko
Kaikan)

Fee: Members free; non-mem-
bers ¥1,000

In fo : Toru Sek i  025-260- l  871
Michiko Umeyama 025
2672904

This talk will cover several general
topics concerning teaching Japanese
as a  second language in  Japan in  o rder
to introduce the field as it stands now.
Topics to be covered include: various
teaching environments and student
needs, teacher qualifications, teaching
materials/techniques used, status of
second language research using Japa-
nese, and finally connections with the
field of ESUEFL.

Kaoru Yoshiokateaches Japanese at
In ternat iona l  Un ivers i ty  o f  Japan.

OKAYAMA
Fukiko Numoto, 0862-53-6648

OKINAWA
Karen Lupardus, 09889-8-6053

OMIYA
T o p i c : Helping Learners Create

Their Own Goals
Speaker: Greta Gorsuch
Date: Sunday, May 31 st
T i m e : 1:30-4:30  p .m.
P lace : Omiya JACK 5F
Fee: Members free; non-mem-

bers ¥1,000
Info : Yukie Kayano 048-746-

8 2 3 8
“What are you going to do with your

life?” seems to be a question guaran-
teed to  g ive  peop le  f i t s  o f  f rus t ra t ion .  Yet
the  f rus t ra t ion  we  fee l  l ack ing  goa ls  ind i -
cates the importance of goals in many
aspects of our lives. This is especially
t rue o f  learn ing.  He lp ing  learners  c reate
theirowngoalsthroughaseriesofsimple
in  and  ou t  o f  c lass  ac t i v i t i es  g i ves  lea rn -
ers a chance to create and clarify their
learning priorities and find personally
effective ways to get what they want.

Greta  Gorsuch is  an ins t ruc tora t  Kanto
Jun io r  Co l lege .

OSAKA
T o p i c . What about me? Catering

for the individual needs of
pre-intermediate students.

Speaker: Christopher Jones
Date: Sunday, May 10th
Time: 1:00-4:30  p.m.
P lace : Osaka Minami  YMCA

(Abeno)
Fee: Members free; non-mem-

bers ¥500
In fo : Yoshihisa Ohnishi 06-354-

1 8 2 6
Jack Cassidy 06-965-1956

In Japan we are often confronted by
large classes. To what extent is it pos-
s ib le  to  reconc i l e  the  necess i t y  to  teach
the whole class a ‘course" with  the needs
of the individual students in that class?
In this workshop we will look at both
sy l labus  and  c lass room methodo logy  in
an attempt to answer this question.

Christopher Jones is co-author of Lan-
guage In Use (Cambridge), the Mean-
ings Into Words series (Cambridge) and
Using computers in the Language Class-
room (Longman). He is currently editor
of the /ATEFL  Newsletter.

SAPPORO
T o p i c : Language Conference and

Book Fair
Speaker: Curtis Kelly (Keynote ad-

dress)
Date: Sat.-Sun., May 23-24
T i m e : 10:00 a.m.-6:OO p.m.
P lace : Kaderu 2, 7  Bldg. (North 2

West 7) Sapporo

Fee: Membersandstudentsfree;
others Y1,000

In fo : Ken Hartman  01 l -584-7588
There  w i l l  be  more  than 20 presenta-

tionsontheteaching ofculture, children,
content, composition and conversation
by publisher representatives and local
teachers. More than 15 companies will
set up book and material displays. Pro-
grams are available upon request.

SENDAI
T o p i c : Simulation and Gaming in

the Language Classroom
Speaker: John F. Mancuso
Date: Sunday, May 24th
T i m e : 1 :00-4:00  p .m.
P lace : 141  Bu i ld ing ,  5 th  f l oo r
Fee: Members free; non-mem-

bers ¥1,000
Info : Takeshi Seki 022-278-8271

(evenings)
Brenda Hayashi 022-279-
1311 (day)

Simulation games have a long and
varied history in education. It is only
recent ly ,  however ,  that  the potent ia l  for
long-term game playing has been rec-
ognized and used in ESUEFL class-
rooms

This workshop will begin with a dis-
cussion of the theory and practice of
gaming,  and how to  se t -up  a  s imu la t ion
game in a typical language class. Par-
ticipants will then take part in a simula-
t ion  game.

John F. Mancuso has taught in North
Amer ica ,  Spa in ,  and  Saud i  Arab ia .  He  i s
presently a visiting professor at
Hitotsubashi University in Tokyo.

SHIZUOKA
Tim Newfields 054-248-3913

SUWA
Mary Aruga, 0266-27-3894

TAKAMATSU
Harumi Yamashita, 0878-67-4362

TOKUSHIMA
Sachie Nishida, 0886-32-4737

TOKYO
Don Modesto, 03-3360-2568

TOYOHASHI
T o p i c : Games for  Adu l ts  and High

School Students
Speaker :  Be th  Go t t l i eb  (T r iden t

School of Languages)
Date: Sunday, May 17th
T i m e : 1:30-4:30  p .m.
P lace : Aichi University, Kinen
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by David Paul

NOW AVAILABLE!

%a+ .

9

Teacher’s Books
& (, :,* LEVEL 2 : Class Book, Home Book, Cassette, Teacher’s Book

LEVEL 3 - Class Book
$r_  __---- ----Y!!L---~--~----------~:~

Home Book NOW AVAILABLE !

Please send me a free inspection copy of +h”g%~:
r-------------------------------
; HEINEMANN  INTERNATIONAL

1 Level 1 !l Level 2 ‘1 Level 3 iShin  Nic hibo Bldg., 7F, 1-2-1 Sarugakucho,

Name:
I Chiyoda-Ku,  Tokyo 101

School: i Phone: 03-3294-0791  Fax: 03-  3294-0792

Address (School n / Home n):



Fee:

In fo :

Kaikan 2F
Members free; non-mem-
bers ¥1,000
Kazunor i  Nozawa 0532-25-
6 5 7 8

This presentation is a demonstration
of the games which consist of Basic
Card Games, Describing People, Direc-
t ions ,  The 5  Senses Game,  and Games
for Dealing with Familiar Vocabulary.
Par t i c ipants  w i l l  have the  oppor tun i ty  to
experience games from the students’
perspective.

UTSUNOMIYA
T o p i c : Exchanging Ideas
Speakers: Chapter members
Date: Sunday, May 17th
T i m e : 2:00-4:00  p.m.
P lace : Utsunomiya Sogo  Commu-

ni ty Center  (0286-36-4071)
Fee: Members free; non-mem-

bers ¥1 ,000
Info : James Chambers 0286-27-

1 8 5 8
Tetsuo Nakagawa 0286-36-
7871

There  w i l l  be  d i scuss ions  on  e f fec t i ve
ideas  o r  ac t i v i t i es  o f  t each ing  Eng l i sh  i n
the class.

WEST TOKYO
T im Lane ,  0426-46-5011

YAMAGATA
Fumio Sugawara, 0238-85-2468

YAMAGUCHI
T o p i c : Panel Discussion-lntercul-

tural  Communication
Speakers: Panelists from the U.S.A.,

Australia, China, Taiwan,
India, Spain, Bangladesh,
Paraguay,  and Japan

Date: Sunday, May 17th
T i m e : 1 :00-4:00  p.m.
P lace : Tobeannounced
Fee: Members free; non-mem-

bers ¥1.000
In fo : Garrett Myers 0835-24-

0 7 3 4
Eri Takeyama 0836-31-
4 3 7 3

YOKOHAMA
T o p i c : Characteristicsof Japanese

Communication Practices
Speaker: Satoshi lshii
Date: Sunday, May 10th
T i m e :  2:00-4:45  p .m.

P lace :

Fee:

In fo :

Kaiko Kinen  Kaikan, near
JR Kannai station
Members free; non-mem-
bers ¥1,000
Shizuko Marutani  045-824-
9 4 5 9
Ron Thornton 0467-31-
2 7 9 7

General characteristics of Japanese
communication will be discussed and
clar i f ied  qua l i ta t i ve ly  and quant i ta t i ve ly .
The analysis will be based on the
speaker’s Japan-U.S. cross-cultural sur-
vey results.

Satoshi lshii is Professor of English
and  Commun ica t i on  a t  O tsuma
Women’s University and a past presi-
den t  o f  the  Commun ica t ion  Assoc ia t ion
of Japan. He has published widely in
Japanese and English.

An in fo rma l  ge t - toge ther  w i l l  be  he ld
at a local restaurant following the pre-
sen ta t ion .

Kaderu 2 .7 Building
North 2, West 7

BOOK FAIR
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CHOOSE THE BEST

BBC BEGINNERS’ ENGLISH

l TWO stages from False Beginner to

Lower intermediate level

l Up to date methodology with

activity based approach

l Listening and Speaking skills

carefully integrated

THE LOST SECRET

l Unforgettable and gripping video

action at Elementary level

l systematic revision of basic grammar

and language for use in everyday

situations

l Students’ Book (monolingual and

bilingual) and Teacher’s Guide

available

To: MEYNARD PUBLISHING LIMITED
Ogura Bldg. 1-2-5 Nishi-sugamo, Toshima-ku, Tokyo 170
Tel:03-5394-3500  Fax:03-5394-3505

MEYNARD

PUBLISHING

LTD.

Please send more information :
Cl  BBC BEGINNERS’ ENGLISH 0 THE LOST SECRET

Name: _
School:
Address:
(School/Home) Tel:



Please send all announcements for the Job Information Center/Positions column to Dr. Charles Adamson, Shizuoka Rikoka
Daigaku, 2200-2 Toyosawa, Fukuroi-shi, Shizuoka-ken 437. Fax 0538-45-0110; Office 0538-45-0185; Home 0538-23-7939.
The announcement  shou ld  fo l low the  style and fo rmat  o f  p rev ious  announcements  in  the  Pos i t ions  co lumn.  I t  must  be  rece ived
by the 19th  o f  the  month ,  two months  before  pub l ica t ion :

(AOYAMA) Aoyama Gakuin University, Department of En-
glish, invites applications for a tenure track position as Assis-
tant Professor or Professor in Areas Studies relating to British
and /o r  Amer ican  Cu l tu re ,  beg inn ing  Apr i l  1993 .  Respons ib i l i -
ties include teaching six classes (90 minutes each) per week
in  the  f i e ld  o f  spec ia l i za t i on  and  the  Eng l i sh  l anguage .  App l i -
cants must be native speakers of English with a Ph.D. or
equivalent, a minimum of three years university teaching
exper ience  in  the  f ie ld ,  and  pub l i ca t ions .  Persons  be tween the
ages of thirty-five and the upper forties are encouraged to
apply. Familiarity with the Japanese language and culture are
des i rab le .  Rank  and  pay  w i l l  depend on  qua l i f i ca t ions .  Pay  i s
between ¥6,000,000 and ¥9,600,000 per year. Interested
persons should send for an application form which must be
completed and returned with recommendations and other
mater ia ls  by  June 6,1992. Address  reques t  fo r  the  app l i ca t ion
to: Area Studies Position, Department of English and Ameri-
can Literature, Aoyama Gakuin University, 4-4-25 Shibuya,
Shibuya-ku.  Tokyo 150,  Japan. Fax:  81(Japan)-3-3486-8390.
E-ma i l :  dsmith@cc.aoyama.ac.jp.

(OSAKA) Matsushita Electric Industrial Co. Ltd.‘s  Overseas
Tra in ing  Cente r  i s  cu r ren t l y  accep t ing  le t te rs  o f  app l i ca t ion  fo r
a full-time position in the English Intensive Course, which is
held 8 times a year. Position to start  in September 1992.
Salary :  compet i t i ve ,  w i th  sponsorsh ip  ava i lab le .  Course  sched-
u le  a f fo rds  ample  vacat ion  per iods  fo r  t rave l ,  s tudy ,  as  we l l  as
additional teaching hours. Requires 2 years’teaching experi-
ence, ability to work well on a team, and interest in cross-
cultural communication. Send resume, a cover letter stating
goa ls ,  and 2  le t te rs  o f  recommendat ion  to :  E la ine  Vod-Reed,
Ph.D. ,  Coord ina tor  Eng l ish  Intensive Course,  MatsushitaElec-
tric  Ind.  Co.  L td. ,  5  K ikugaoka,  Minami-machi,  Hirakata, Osaka
573,  Japan.

(YAMAGUCHI-KEN) Ind iv idua ls  w ish ing  a  c lose  and reward-
ing  exper ience  w i th  Japan  and  i t s  peop le  in  a  ru ra l  se t t i ng  wh i le
at the same time being dedicated and highly motivated to
reach Eng l ish  are  encouraged to  app ly  fo r  immedia te ly  ava i l -
able teaching positions. Housing and sponsorship provided
for experienced and qualified persons. Generous vacation
time and competitive salary are also included. Send all resumes
and inquiries to: New Wave English School of Tokuyama, 1-3
Mouriiho, Tokuyama, Yamaguchi-ken 745, Japan.

Association of English Teachers
in Korea (AETK)

May 23 and 24 at Sogang University
in Seoul, Korea.
Theme: Business English - English
Business
Anything and everything related to
the Teaching of English for Business
Purposes, the Administration or
Marketing of an English Language
Institute, the Recruitment and Evalu-
ation of Teachers, or other related
topics will be acceptable. Deadline
for submission of abstracts - May 1.

For further information contact:
Robert Faldetta

Dongduck Women’s University
23-1, Hawolgokdong
Sungbuk-ku
Seoul, Korea 3 16-7 14
tel 822-706-0462  (h)
fax 822-9 13-073 1

Greg Matheson
111-412 Jukbng Apt,
Chamshil, Songpa-ku
Seoul, Korea 138-22 1
tel 822-4  13-2692 (h)
fax 822-732-4125

Deadline
The 19th of the month two months before the month of publication is the final
deadline for receipt of all submissions (except chapter meeting announcements.
which are due on the 25th). Anything received after the deadline will go into a
subsequent issue of The  Language  Teacher.

M a y  1 9 9 2
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THREADS

LANGUAGE
AND STUDY
SKILLS FOR
LEARNERS

OF ENGLISH

AMERICAN
PICTURE

SHOW

ON A
ROLL

r I

DRAWING
OUT

,Expeditions into English: Reading I, Writing Grammar/, Listening/Speaking I (Beg.)
4-volume series  now complete! Can be used independently or as an integrated
4-skills  series.

Grammar Dialogues: An Interactive Approach (Int IAdv.)
* Using contextualized dialogues, students work in pairs or groups to learn and use

grammar accurately.

Common Threads: An Interactive Vocabulary Builder (Int. )
Easy to use with  students of varying abilities due to its Interactive nature. Built-in
practice and review sections. Fun!

Language and Study Skills for Learners of Eng
h

lish
A textbook/workbook for class use or self-study,

(Int../Adv.)
eac unit focuses on a specific

language and study skill with numerous examples and practice sections.

American Picture Show: A Cultural Reader (Adv.)
’ seven content-based readings centered on popular American movies, such as

Kramer vs. Kramer, Witness, and Children of a Lesser God.

On a Roll: A Listening and Conversation Text (Int../Adv.)
l Introduces contemporary idioms, expressions, speech reductions in “natural”

American settings. Role plays and extensive discussions.

Drawing Out: Creative, Personalized, Whole Lanugage  Activities (Beg.)
l A duplicatable teacher resource book which focuses on student drawings as a

means to becoming more communicative. (Alemany  Press)
Sorry! NO sample copier of teacher resource books can be provlded.

PHR LF%%xmuG@  MaOIl  w@g@GilQB Qff ckqp@[m
Jochi Kojimachi  Bldg., #F.  8-l-25 Kojimachi. Chiyoda-ku,  Tokyo 102. JAPAN

Telephone: (03) 3238-1050  Fax: (03) 3237-1460

PRENTICE HALL REGENTS A PARAMOUNT COMMUNICATIONS COMPANY



Real Business For
Pre-Intermediate  Students!

An award winning text that combines:

@Essential  business  English in redistic  situations
l Full-color presentation
documentation  from well-known companies
l Comprehensive grammar syllabus
l Motivating, relevant material

Suited  to studentsfrom  all areas of business who need tofunction  &‘ctive!Y  on
, &phone,  in meetings, socially, making presentations, negotiating and more..  .

~ To: OXFORD UNIVERSITY PRESS
2-4-8 Kanamecho, Toshima-ku, Tokyo 171

O x f o r d Tel: (03) 5995-3801 Fax: (03) 5995-3919
University I am considering  BUSINESS OBJECTIVES for adoption.

P r e s s Please send me an inspection copy.

Putting Learners Name:



MEMBERSHIP INFORMATION

JALT is a professional organization dedicated to the improvement of language learning and teaching in Japan, avehicle
for the exchange of new ideas and techniques and a means of keeping abreast of new developments in a rapidly
changing field. JALT, formed in 1976, has an international membership of over 4,000. There are currently 36 JALT
chapters throughout Japan (listed below). It is the Japan affiliate of International TESOL (Teachers of English to
Speakers of Other Languages) and a branch Of IATEFL (International Association of Teachers of English as a Foreign
Language).

Publications - JALT publishes  The Language Teacher, a monthly magazine of articles and announcements on
professional concerns, and the semi-annual JALT Journal. Members enjoy substantial discounts on Cross Currents
(Language Institute of Japan).

Meeting and Conferences--The JALT International Conference on Language Teaching/ Learning attracts some
2,000 participants annually. The program  consists of over 300 papers,  workshops, colloquia and poster sessions, a publishers’
exhibitiin of some 1,000m2, an employment center, and social events. Local chapter meetings are held on a monthly or bi-
monthly basis in each JALT chapter, and National Special Interest Groups, N-SIGs, disseminate information on areas of
special interest. JALT also sponsors special events, such ss conferences on Testing and other themes.

Chapters - Chiba, Fukui, Fukuoka,  Gunma,  Hamamatsu, Himeji, Hiroshima, Ibaraki, Kagoshima, Kanazawa,
Kobe, Kyoto, Matsuyama, Morioka, Nagano, Nagasaki, Nagoya, Nara, Niigata, Okayama, Okinawa, Omiya, Osaka,
Sappom, Sendai, Shizuoka, Suwa, Takamatsu, Tokushima, Tokyo, Toyohashi, Utsunomiya, West Tokyo, Yamagata,
Yamaguchi, Yokohama.

Awards for  Research Grants  and Development -Awarded annually. Applications must be made to the J A L T
President by September 1. Awards are announced at the annual conference.

Membership-Regular Membership (¥7,000) includes membership in the nearest chapter. Joint Memberships (¥12,000),
available to two individuals sharing the same mailing address, receive only one copy of each JALT publication. Group
Memberships (¥4,500/person) are available to five or more people employed by the same institution. One copy of each
publication is provided for every five members or fraction thereof. Applications may be made at any JALT meeting, by using
the postal money transfer form (yubin furikae) found in every issue of The Language Teacher, or by sending a check or money
order in yen (on a Japanese bank)  or dollars (on a U.S. bank)  to the Central Office.

CENTRALOFFICE:
Shamboru  Dai 2 Kawasaki 306.1-3-l 7 Kaizuka,  Kawasaki-ku, Kawasaki, Kanagawa,  Japan 210

Tel.: (044) 245-9763 Fax: (044) 245-9754 Furikae Account: Yokohama 9-70903, Name: "JALT"

JALTa%&  :=?2210  ~~Jll~~~JlleQ~1JIIP~H~l-3-  17 >+ ~~~-1l%221lbfi305~

TEL. 044 - 245 - 9753 FAX. 044 - 245 - 9754
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