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This issue features reports on presentations at JALT ‘91, our international conference held in Kobe
last November. The success of JALT’91, our largest conference to date with over 2400 participants,
was made possible through the cooperation and efforts of the JALT ‘91 Conference Committee
working jointly with the national Executive Committee.

With the ever growing expectations and demands placed on the annual conference, I, as
overseer, was amazed to see such heroic efforts being made by volunteers who dedicated so much
of their time and energy working on the numerous details that went into this conference. We owe
them much and should be ever grateful to them-the uncelebrated “stars” of JALT ‘91. First, a
special thanks to the primary organizers: Jane Hoelker, Chair of the conference Site Committee,
and Jeris Strain, Program Coordinator, and their respective committees who managed the
impossible!

Those assisting Jane and contributing on the Site Committee included: Yuzo Kimura, handling
general operations as Facilities; Beniko Mason, overseeing Hospitality  with Marcia Arthur and
Gilda  Hibberd; Steve Mason and Brad Visgatis working with the Associate Member Repre-
sentative, Steve Maginn, on Displays; Alan Brady handling Publicity; Junko McGary, supervising
Volunteers; Terry Cox, supervising the Information Desk; Pat Bea, overseeing AV Equipment; Frank
Cheng, parceling Parcels; Philip Crompton, Christopher Knott, et. al. overseeing On-Site
Registration; Trevor Sargent with Charles Clark and Don Fensler, handling the Handout Center;
John Haywood,  inputting and printing Signs; and lastly, Dorothy Pedtke, keeping records as
Recording Secretary; and Bonnie Yoneda, keeping books balanced as Treasurer.

Those assisting Jeris on the Program Committee included: Terry Cox (Reading Committee), Denise
Vaughn (Pre-conference Workshops), and Randall Terhune (Posters). Thomas Barry served as In-
vited Speaker Liaison; Charlie McGary provided updates in the Conference Daily; and Takeshi Nozawa
did translations for TLT. In addition, Aleda Krause, Larry Cisar, Setsuko Toyama and Yukie
Kayano prepared an outstanding Handbook.

As expected, the Job Information Center, managed by John Laing and Philip Lewitt, kept the
basement buzzing with activity throughout the conference.

Also we are very grateful to Elizabeth Crompton, who input all the conference data, handled
preregistration and admirably performed all those thankless duties as Office Manager at the
Central Office.

Finally, JALT wishes to extend its sincerest appreciation to all of those who helped make this
year’s conference a success. Putting together a conference is a tremendous team effort and JALT
is fortunate to have so many dedicated volunteers. Thanks again to all of you.

Carl Adams
National Program Chair
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“Cooperative” Learning
in the Classroom

by Dana Roripaugh

One of the challenges for the ’90s in Japan must surely
be how to use student centered teaching to make class-
room English more communicative. With the
government’s sizable investment in the JET program
and the introduction of the new Mombusho curriculum
for secondary schools coming soon, the time seems ripe
to consider just how we are going to create a climate for
communication to take place in English.

A popular approach nowadays is to use group work.
However, classroom management can be a problem for
both teachers and students unaccustomed to group
work. In this workshop, Dana Roripaugh of Asia Uni-
versity in Tokyo introduced techniques and methods
which can help students to interact naturally within
groups to develop oral, aural, and social skills.

Through participation and discussion, Roripaugh
guided us through some structures which can serve as
frameworks to apply to our own particular lessons. We
started with class-building activities. Everyone became
involved in working together toward class goals. In
these activities, we talked to each other in order to get
the information necessary to achieve goals such as
lining up according to one’s birthday or finding the
person who has the matching card.

Next we formed teams (four per team seems to be the
optimal number) and continued to familiarize our-
selves with the Cooperative Learning process by doing
team-building activities. Again we were given tasks to
complete which required listening and speaking to
each other, but this time in a small-group setting.
Having a reason to communicate can take many forms
from compiling a list of common illnesses to writing
questions to be exchanged, answered, and shared within
the groups.

At the conclusion of each activity, we reviewed and
evaluated what we had just done. This processing step
is crucial and can be just as interesting as the  activity
itself. Processing can take many forms, including teacher
observations, group or individual evaluations, peer
feedback, and the sharing of successful strategies for
working quickly and efficiently.

Cooperative Learning differs from the usual types of
group work that tend to focus on the mechanics of
dividing the class into groups and carrying out tasks.
Three essential principles of Cooperative Learning
mentioned by Roripaugh that are not present in cus-
tomary group work are: 1) Positive Interdependence:
students work together by sharing resources, 2) Indi-

vidual Accountability: each student is responsible for
his or her section of the material, and 3) Cooperative
Skills: students develop the interpersonal skills neces-
sary for them to work together.

Roripaugh successfully accomplished the objectives
that she stated at the beginning of the workshop by
giving us an overview of Cooperative Learning prin-
ciples and demonstrating structures (through audi-
ence participation) that can be adapted to any lesson. If
this workshop is an indication of what can be accom-
plished when students (or teachers in this case) learn
how to cooperate to promote their own learning as well
as that of others, Cooperative Learning offers teachers
in Japan an exciting way to increase student involvement
in the “communicative” English classroom.

Reported by Ian Nakamura

x

Choosing Teaching Techniques
for HS Classes

by Tom Hinton

Classes sometimes “go wrong” because the technique
chosen is too difficult for the class or is one that the
students are not properly prepared for. Teachers can
help students build their confidence and overcome the
intrinsic stress of L2 learning by introducing new tech-
niques slowly, working from highly supported activi-
ties to more complex, independent activities. Students
will best accept techniques when they clearly under-
stand both their role and the teacher’s role, when the
language level is appropriate, and when the teacher is
confident and well prepared.

Just as we have a content syllabus, leading from
simple to more complex language structures, so too
should we consider a techniques syllabus and include
appropriate training and practise  in each  of the tech-
niques as they are introduced. Techniques should be
chosen to suit not only the language point of the lesson,
but also the students’ readiness to follow directions
and to work independently, in pairs or in groups.

Seven  dictation techniques were introduced,
with examples from Mombusho-approved texts,
and then participants discussed and ranked the
techniques in order of technique difficulty. What
follows is my own ranking; variation is possible
depending on class situations.

1. Count the Words Teacher reads several sentences.
Students count the total number of words in each.
(Contractions are counted as two words.)
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2.  Word Sets Teacher  reads  text ;  s tudents  wri te  down
only those words connected to one concept (a lexical or
grammatical set), compare lists, and check.

3. Clap Gap Teacher reads text, leaving out some
words. These blanks are indicated with a hand clap.
Students write complete text and fill in the blanks.
Omitted words can focus on vocabulary, grammar, or
typical student problems.

4. Play Back Teacher acts as “human tape recorder,”
reading text at normal speed. Students can use two
commands, “Stop,“ and “Go Back To (single word in text)
" to control this “tape recorder.” Teacher repeats as
much and as  often as  ordered.

5. Passing the Buck Students sit in groups of three or
four .  Teacher  reads a  sentence,  a l l  wri te  i t  down.  papers
are passed around to the next student in the group.
Students underline mistakes on that paper. Continue
pat tern  of  d ic ta t ing ,  pass ing ,  and under l in ing  mis takes
until students have their own papers again. Students
attempt tocorrect their own papers, then teacher shares
correct forms.

6. Mutual Dictation Students in A/B pairs. Test for
both A and B has  gaps  in  d i f ferent  p laces .  Students  read
to  each  o ther  to  f i l l  gaps .

7. Messenger Dictation Students are in groups of four,
with a  numbered order .  Text  is  posted at  somedistance.
Student #1 from each group must run to text, read, run
back to group, and dictate two sentences, including
some blanks.  Rest  of  group must  wri te  down sentences
and work  to  f i l l  the  b lanks .  Group must  a lso  ensure  tha t
runners catch up on the part they dictated, agree on
words  to  f i l l  b lanks ,  and check each other’s  papers  for
errors .  Whole group must  have the same text  a t  the  end,
after every group member has been the messenger.

Reported by Alton Cole
Ritsumeikan High School, Kyoto

Simulation and Gaming in the
Language Classroom
by John F. Mancuso and David J. Freedman

Gaming and simulation can be stimulating for both
teachers and learners. According to Mancuso and
Freedman, it need not be exhausting. It does require
fore thought  and  p repara t ion ,  bu t  once  a  pe r son  has  a
feel for the method, the creation of materials suitable
for even a very large class (50 to 100) can be done
quickly. However, note that it helps to have a word
processor ,  a  s imple graphics  program, and a printer .  I f
you can a lso  f ind a  par tner  to  bounce ideas  off  dur ing
the creat ion s tage,  so  much the bet ter .  The presenters
have used their materials successfully with small and
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large classes of university students at all levels of
linguistic and academic ability.

Teachers  should beawarethat  s imulat ionsand games
are  no t  jus t  souped  up c lass  ac t iv i t ies .  There  a re  subt le
but  real  differences between games,  role plays,  and role-
play s imulat ions.  To f ind out  more about  the differences,
one would do well to read the literature about them.
Prepar ing onesel f  profess ional ly  a lso  means  prepar ing
one’s colleagues. Teachers should be prepared to meet
resistance from them. Just as teachers may need a new
way of thinking about their craft, so students need to
gradually build their “gaming and simulation frame-
works .”  S tudents  inher i t  pe rcep t ions  about  what  i s  con-
sidered appropriate teaching/learning methodology.
They also carry with them scr ipts  of  c lassroom behavior .

In order to train students, the presenters pointed
out, teachers should start with simple games, then
move to  ro le  p lays ,  and f inal ly  go on to  extended role-
play simulations. Similarly, they can start with stu-
dent-generated materials, then move on to short-term
teacher-assigned materials before engaging in long-
term ass igned ro les .  Learning by s imula t ion  requi resa
new frame of mind-a willingness to take on a new,
assigned persona. This frame of mind must be crafted
by the teacher .

An ear ly  p repara t ion  task  could  be  to  have  s tudents
crea te  a  f ic t i t ious  persona  by  f i l l ing  out  a  ques t ionnai re .
Af ter  ques t ionnai res  are  col lec ted  and redis t r ibuted ,  the
s tudents  engage  in  some s tandard ,  genera l  conversa t ion
roleplaysus ing  these  s tudent -genera ted  personas .  Af ter
th is ,  the  teacher  can ass ign informat ion gap personas ,
with each individual being given unique information
about a situation or problem. Finally, the teacher can
assign personas for extended simulation tasks, with
more  conf idence  tha t  s tudents  can  in tu i t  the i r  respons i -
b i l i ty  to  lose  themse lves  in  the  fa l se  iden t i ty .

At this point, students have entered the realm in
which concern over miscommunication of ideas can
replace the fear  of  languageerrors .  Simulat ions require
students to make the endless sorts of decisions and
choices  in  communicat ional  format  and content  that  is
the mark of real conversation and the biggest weakness
of  c lassroom conversat ions .

Reported by Bruce Carrick
Arizona State University Japan

Extensive Listening for Upper-
Intermediate Students

by Chantalle Hemmi

The demands of work and daily life often prevent adult
learners of a foreign language from undertaking a
regimen of  self-s tudy.  For  some,  i t  i s  a l l  they can do to



come to conversation classes once or twice a week.
Chantalle Hemmi reported on an effort to guide

Japanese adult students of English to increase the
amount of listening they did outside of class. Working
with five students in Tokyo, Hemmi also sought to
make them more aware of self-study resources and to
show them how they could monitor their own self-
study skills.

The students began by choosing a commercially
available recording of a book, such as Dickens’ Christmas
Carol or Eliot’s Silas Marner. Next, the students learned
how to take notes on what they listened to: on the story,
on interesting points, on hard parts, and on “what they
discovered about studying by themselves.“ They were
then asked to keep their notes in a “listening” diary.

To help make the students aware of different listener
strategies and note-taking approaches, Hemmi had
them talk about their diaries in class with a partner.
Also, because the class was so small, it was possible for
the students to bring in their tapes to ask the instructor
or classmates for help with difficult parts. In this way,
all four language skills were used.

Once a week, Hemmi collected the diaries to monitor
their progress and to make encouraging comments.
She refrained, however, from “correcting” the diaries,
although one student requested that she do so.

At the end of the term, Hemmi gave the students a
questionnaire. As might be expected, the students said
that at first they had resisted the idea of doing such an
assignment, but all of the students reported that they
had enjoyed it in the end. Three of the students said that
the method of keeping a diary was very helpful to them
and had made them more aware of self-study tech-
niques. Still, time and  workconstraints interfered with
a couple of students’ being able to do much listening or
to make diary entries on a regular basis.

Reported by Monty Vierra
Westgate Academy

Theatre and Drama Techniques in
Education

by Huw Tyler

“I killed you but you didn’t die,” complained the
unmasked murderer to his intended victim at the end
of a round of Killer Wink. How can a game where stu-
dents sit in a circle trying to identify the winker without
being winked at be of any value as a warmer activity in
an English language class? Eye contact, explained Huw
Tyler, is just one of many important elements of non-
verbal communication.

How often do we read the following instructions in

our class texts: “study and practise the dialogue with
your partner”? How often does it fall flat? Lack of
emotion, feeling intonation, gesture, movement, eye
contact, creativity, confidence, trust, and imagination
can often explain the strong resemblance between ver-
bal interaction in the classroom and the first move-
ments of a “Russian tank which has been rusting in
Siberia for 3 years.” This memorable analogy was met
with a round of “I know what you mean” laughter
suggesting that the experience is common to many
teachers in Japan.

If you have a page with words, don’t just use it.
Wherever possible teachers should build a basis of non-
verbal communication between students before inviting
verbal communication. Communication without lan-
guage requires imagination and creativity. “But my
students, they're  so. . . .“ We have to believe that the
creativity is there. It just has to be brought out slowly.

Sitting in another cosy  circle of six, Huw Tyler pulled
an invisible object from an invisible box and peeled it.
A banana! he passed it to his right and the next partici-
pant changed in into... well, nobody was sure but the
discussion which followed had to be cut short after five
minutes of disagreement over the exact nature of the
other five objects. The activity not only illustrated how
non-verbal communication naturally precedes oral
discourse, but also demonstrated how our students’
powers of imagination and concentration can be devel-
oped in a simple way in preparation for more challeng-
ing improvisations, such as the “rush hour train“ and
“the operation.”

Having looked at ways to build scenarios and actions
leading to dialogue, how do we inject feeling and
intonation into verbal exchanges?

After watching an emotionally charged video clip
with the sound off and mimicking the gestures of the
actors, we attempted to guess the situation, the circum-
stances and even the dialogue. Next, with the sound on,
we were surprised to find that the “dialogue” was only
a string of letters: G K L 0 J N K S! The idea of mimicking
a wordless dialogue is to allow the  learner to practise
intonation patterns without the distraction of a focus on
linguistic accuracy. Imitation of the real thing came next.

A final task for pair A was to write the dialogue for
a scene from a play containing only a setting, stage
directions, and mood descriptions. Pair Bimagined the
setting and directions from only the dialogue. A poker
room in a saloon in the Wild West, nineteenth century.
With the added confidence of knowing we had read
between thelincs successfully, the stage was set and we
were ready to perform.

Reported by Ian Mumby
ANA Stanton School
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Language Power: Real-Life
Themes, Right Now Tasks

by Joyce Bryan

Joyce Bryan came from the Asia University America
Program at Oregon State University to offer some
techniques for using a task-based approach to allow
students to start using English as soon as possible. The
sophomore class of Asia University in Tokyo is sent to
various programs in the western U.S. to improve their
English fluency and to learn firsthand about American
culture. These students are offered 15 hours a week of
English language instruction, two sheltered content
courses, and physical education courses. They also
have an “International Living Group” advisor, who is
a mentor, confidant, and guide. There is one advisor
(an American student) for every ten Japanese students.

The English language program is a theme-based,
task-oriented curriculum relying a great deal on David
Nunan’s approaches. The topics are integrated through
the various skills areas (i .e.  travel  would be a topic to
facilitate listening, reading, writing, and speaking).
The topics also change according to student needs and
world events (for example, the Gulf War provided a
topic which will probably not be used again). Students
participate at their own level, although they need to be
self-invested in the process. The tasks are real-life
tasks, but these students, unlike those in Japan, have
access to native speakers and an English-speaking
environment. However, most of the tasks that Bryan
offered as examples could be used in a Japanese en-
vironment, although some may need adaptation.

In developing this program, Bryan and her col-
leagues relied to a great extent on Nunan’s Designing
Tasks for  the Communicative Classroom (1989). There he
discusses real-world pedagogical tasks. This program
uses both kinds of tasks. The teachers do use a text,
New English Firsthand (1991),  but heavily supplement
it. Bryan gave the session attenders a copy of sample
material for a thematic unit on travel. It included
activities that involved watching a short segment of a
video fordialect features, “speed listening,” and critical
thinking; an information gap activity; interviews with
each other regarding travel plans; a short oral pre-
sentation; skimming and scanning a relevant article;
vocabulary follow-up and expansion; and an in-
community survey about hotel accommodation. With
the exception of the last task, all the others in this
sample unit seemed to be applicable to students in
Japan too, both in terms of language use and student
interest.

Reported by Molly Farquharson
Edmonds Community College, Japan Campus

References
Helgesen, M., Brown, S., Mandeville, T., &Jordan, R (1991). New

English firsthand. Hong Kong: Lingual House.
Nunan, D. (1989). Designing tasks for the communicative classroom.

Cambridge: Cambridge University Press.

Preparing Supplementary
Materials for Business Classes

by Roger Barnard and Jeff Cady

This early Sunday morning presentation attracted a
large crowd. Cady and Barnard took turns demonstrat-
ing a variety of lively ways to adapt and use authentic
materials as supplements to standard textbooks. Why
bother to use them at all? Because they’re up to date,
topical, unpredictable, challenging, and motivating.
Although it’s easier to-prepare materials from print;
and most of the copious and valuable handout was
based on newspapers and magazines, ways to use
broadcast media were also demonstrated.

Warm-up activities, perhaps a little vocabulary or a
few dictated questions before going into a reading or
listening task, as well as some follow-up, are important
to the success. The tasks have to be at the right level for
the learners too, and contents which are heavy on
numbers, facts, names, and places are relatively easy to
deal with. Time limits add spice and can force learners
to break the dictionary habit.

There are many sources in Japan: English language
newspapers, Japanese and international magazines,
radio, and TV broadcasts. If the sources are thought-
fully selected and the tasks well designed, using such
supplements is invaluable.

Reported by Jane Wieman
K y o t o  Y M C A

English for Professional Purposes Program

Low Level Language Training for
Industrial Workers

by Michael Johnston

This demonstration showed ways to relieve fears of
inability to communicate in English and to foster learn-
ing of essential non-verbal and verbal skills for learners
typically in their 30s to 40s,  working in industry, with
a junior or senior high school education. The students
arc motivated by the prospect of being assigned over-
seas within weeks or months to handle some technical
tasks. With an LPI (like FSI)  English rating of 0 to 0+,
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they are initially “scared to death” in the classroom.
Johnston described the administration in detail.

A sample curriculum has four parts: Confidence
Building (TPR, non-verbal communication, basic
social skills); Technical English (numbers, mea-
surement, location, movement), Work-specific
English (site operations, giving instructions,
clarifying, giving feedback, industrial safety), and
Survival English. The relative mix would depend
on the time available (semi-intensive, 50-200 hrs)
and the initial needs analysis. Confidence build-
ing is high priority, to enable the participants to
relax, and is usually intensive at the beginning.
Homework consists mainly of listening, and is
completed because of the reality of imminent
departure.

Plant safety is a key area relevant to almost all such
courses, and it may be adaptable to more ordinary
classroom situations. The steps involved areas follows:
review steps in an actual operational process, review
each worker’s task, brainstorm potential hazards, agree
on appropriate warnings and rules, agree on hand
signals (importance again of non-verbal, clear, speedy
communication), role play hazardous situations, and
perform drills using flashcards (from safety manual).
All are intended to elicit a spontaneous response to a
hazardous situation. This is a welcome and very prac-
tical approach.

Reported by Jane Wieman
Kyoto YMCA English for Professionals Program

Activities for
Teaching French in Japan

by Nelson Einwaechter and Kathy Yamane

In a fast-paced workshop (conducted in English), the
presentersdemonstrated a wide range of languageand
culture teaching techniques. Although the examples
and exercises they gave were in French, the techniques
and even a good deal of the content are applicable to
any foreign language classroom.

For example, Nelson Einwaechter, who has classes of
up to 50 beginners, showed how his Japanese students
can be brought to realize that they already know a large
number of French words that have slipped into Japa-
nese loanwords, from cafe au lait, nuance, and petit(e) to
pierrot (clown), jupon(pants), and enquete(questionnaire)
(Webb, 1990). Playing a cassette tape  made up of voices
of speakers of different languages, he asks his students
to pick out the French from the others. He said that
most of his students could actually do so.

To teach command forms, Einwaechtcr uses total

physical response (TPR), which gets students out of
their often passive roles of observers. He also explained
how colored rods come into play in his class, from
teaching color words and how to carry out instructions
to distinguishing articles (which can vary in French
according to gender and number).

Einwaechter had the audience engage in classroom
activities that double as games, such as Bingo and
Concentration. To practice verb conjugations, for ex-
ample, he has a chart with pronouns and six verbs.
Students roll dice; the numbers they roll determine
which forms they use. Finally, he handed out a list of
tongue twisters that even ensnared some of the native
French speakers present.

In her half of the workshop, Kathy Yamane began by
outlining the whys and hows of teaching students about
the culture of the language they are studying. First, she
discussed the importance of familiarizing students with
France and its culture and daily life. In addition to
presenting her classes with readings, audio tapes, and
videos, Yamane brings culture-related materials into
her drills. To practice command forms, for example,
she has her students study a list of practical French
dining etiquette; later, she asks her students to devise
similar rules for Japanese dining in French.

Second, she pointed out the necessity of reminding
Japanese students that Western societies are not all the
same. For instance, she shows students a series of
pictures of people gesturing, and she asks the students
what they think the gestures mean. Students are sur-
prised to learn that some are used by other Europeans
and Americans, one or two are similar to those used by
Japanese, but others are distinctly French.

Third, Yamane showed how much the French lan-
guage is used throughout the world and how many
other francophone societies there are outside Europe,
from Canada and Haiti in the New World to a score of
countries in Africa and Asia. Forinstance, international
postal regulations are written in French as well as
English; French is second only to English as an interna-
tional language. In fact, French is the franca  of the ex-
pression now used to describe English-linguafranca!

Last, the presenters also shared information on
sources of teaching supplies that are hard to get or are
not usually stocked in Japan, from grade books to clear
plastic spinners.

In sum, the workshop not only gave an overview of
teaching French in Japan, but it provided the audience
with dozens  of practical ideas for teaching language
skills and for teaching important cultural content to
our students.

Reported by Monty Vierra
Westgate Academy

Reference
Webb, J..1 I..M. (1990). A guide to modern Japanese loanwords. Tokyo:

Japan Times.
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The Australian English Course
Task-based English for post-beginners
David Nunan and Jane Lockwood
The Australian English Course is a two-level course designed for
adult and young adult learners of English who want to learn general
English for a range of social and transactional purposes. It has a
task-based approach to language learning, with an emphasis on
classroom activities which encourage learners to use language
effectively. Level 1 is aimed at post-beginners.

Key features of the course:
the flexible design enables teachers to adapt
the course to the needs of a particular group of
learners
‘out of class’ tasks in each unit help students apply
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learning focus tasks encourage learners to
develop their learning strategies
language review sections at the end of each unit
help students to monitor their own progress
the material has been extensively piloted.
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--~-----------------------------------
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Games and Activities
for All Ages and Levels

by Steve Wilkinson

Once you have found a good textbook for your large,
oral English classes, have you reached your goal? Of
course not! A variety of activities and games am neces-
sary to keep students learning, to keep them from
becoming bored and lapsing into their native language.

Steven Wilkinson offered many useful games and
activities where teachers were physically and vocally
active playing the part of students. The following two
games are described because they have been used
successfully in classes since the conference:

Pick-kg Up
Place the same number of students in each row
and put five pencils on the first desk of each row
(any small object will do). The first student says,
“I am going to pick up a pencil. I am picking up
a pencil. I picked up a pencil.” The act  is carried
out with the words and the pencil is passed to
the next student until all the pencils are gone.
The last student in the row brings the pencils to
the teacher. The first row to complete the task is
the winner. In this game, the students are using
a two-word verb and three tenses. Rubberbands
are a good substitute for pencils and teachers
can think of endless variations to this game.

Pardon Me?
Classroom set-up is the same for this game but
you don’t have to have winners. The game
involves repeating a question. The first student
says to the student behind him/her, ‘What’s
your name?” The second student says, “Pardon
me?“ The question is repeated and answered.
The last student in the row goes to the first
student and asks the same question. This game
is useful to keep students talking and to build
vocabulary. A teacher can think of many ques-
tions to be used in this activity.

Space does not permit a description of the many
games in this presentation. The games that were taught
arc adaptable to all levels and can be used with verb
tenses, new vocabulary, intonation and pronunciation.

Reported by Gladys Magnani

Binders
Need binders for your issues of
The Language Teacher?
Order them through the JALT
central office.

Games for Adult and High School
Students

by Beth Gottlieb

Beth Gottlieb, a teacher for Trident Schools in Nagoya,
began her presentation with some practical advice for all
teachers. Gottlieb stressed that for the students to be
interested, the teacher must be interested. Also, the
teacher’s energy level is important. To get students ex-
cited and moving, the teacher must be excited and mov-
ing.

Another important consideration, according to
Gottlieb, is variety. She said to vary everything-the
students’ positions, the teaching materials, and the
topics. One suggestion Gottlieb made was to teach one
lesson for twenty minutes, once a week for six weeks,
instead of teaching the lesson for two hours at one time.
Since the same amount of time is spent on the lesson, it
is simply a matter of rearranging the teacher’s lesson
plans and not the teacher’s schedule.

However, most of the presentation focused on games
which Gottlieb uses as her way of teaching English. Most
of the games involved teams that could be expanded to
include all the students in an average high school class.

The first game was a question relay in which either
the students or the teacher read questions and the
student teams answer them. This is very similar to the
Japanese game slap since the first team to hit a notebook
on the teacher’s desk gets to answer the question.

Another team game was to draw faces on the black-
board. Each member of the team draws one facial
feature before passing the chalk on to the next team-
mate.

One Christmas game involved having teams write
down as many Christmas words as they could think of
and then comparing the lists to remove any words
which appear on all the lists. The team with the most
words wins.

Gottlieb also introduced a good game for vocabulary.
First make a sheet of paper with pictures of the vocabu-
lary words. Then  write the words on small strips of
paper. The teams write the words on the picture sheet.
Whatever they don’t know, they must find on the small
strips of paper containing the words. But students may
only take one piece of paper at a time and must return it
before taking another piece. The first team with all the
correct answers wins.

Gottlieb also brought up the point of rewarding
students. She gives winning students small pieces of
candy, which motivate her students to participate in
the games. Gottlieb’s suggestion is to reward the stu-
dents with something such as candy or stickers, since
rewards increase motivation and enthusiasm.

Reported by Mark Zeid
Mihara International Business Academy

March 1992

11



.;$!,.j; At last! A course written specifically for Japanese children.
-a&&

F>k Developed and perfected in Japan over a ten year period.,F.  ‘f

:$$<s:  Levels 1 and 2 available now!

~--__--------------------------I------,---------------‘----------------
Please send me a free inspection copy of +*@gO&: ; HEINEMANN INTERNATIONAL

17  Level 1 ,7 Levei 2 ~511111  Nic hibo Bldg., 7F, I -2-l Sarugakucho,

Name: 
I

I

Chiyoda-Ku, Tokyo 101

School: I ’ Phone: 03-3294-0791 Fax: 03-3294-0792
I

Address (School fl / Home 11):  _



Creativity and Creative Writing:
A Novel Approach

by Ron Klein

WHO ARE YOU?” Participants in Ron Klein’s work-
shop were greeted by these words on the blackboard.
He explained that the same words appear on the board
the first day of his senior seminar in creative writing at
Hiroshima Jogakuin University. The question is also,
he tells his seniors, the real subject of the course (writ-
ing is just the vehicle), as well as “the final examination
question,” which they will  be writing all  year.

Klein modeled, explained, and answered questions
about his seminar, in which the major writing assign-
ment is a ten-chapter novel. Because “creative writing
must have a firm background in creativity,” hedevotes
the first two or three sessions to helping students
discover what this means. His “pep talks” include
“What Are You?” and “To be or not to be.” Explaining
that creative behavior is “building bridges through
risk-taking, to go beyond one’s personal boundaries,”
he engaged his class in “trust” games. In one activity,
students take turns falling from a table into the arms of
waiting classmates. Once they have taken minor physi-
cal risks, they will, Klein believes, more willingly tran-
scend psychological boundaries.

“Who Are You?” is the motto of the first semester,
during which students keep journals, writing in them
three to five times per week. They are given once-a-
week assignments to seek out certain kinds of new and

different experiences and then write about them; for
example, “Eat something new’; “Wear something new
and come to class wearing it.” Other writing exercises
explore the difference between objective, subjective, and
inference (Write an objective description of your shoe;
then write an ad to sell the shoe; then write a short story
using the shoe as a main character; metapho (If you were
a fruit, what would you be?); and word association (I feel
_ _  w h e n  I .) The purpose of these activi-
ties is to encourage students to think about themselves
and to writeabout themselves with increasing fluency.

The motto of the second semester is “Keep Writing.”
Now the students are writing their novels, and the
journal is optional. The opening weeks of the semester
are devoted to discussion of plot, centering on the
heroic journeyquest archetype, a metaphor for self
discovery. Students write plot summaries, which Klein
checks, then create a chapter each week Each chapter
goes through a first, second, and final draft, and the
works-in-progress are shared with the class.

Klein gave JALT participants a handout of para-
graphs from his students’ novels: examples of begin-
nings, characterizations, conversations, climaxes, and
conclusions. One interesting discovery in these ex-
cerpts-besides the high quality of the writing-was
the variety of subject matter. Contrary to what one
might expect from the first-semester build up, the
students did not all write autobiography. Genres and
styles included science fiction and fantasy, the poetic
and the impressionistic. The results show that Ron
Klein’s “novel approach” works.

Reported by Nancy Esther James
Kinjo  Gakuin University
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A series of books, each with an accompanying cassette, which gives
training in key business communication skills.

The Longman  Business English Skills Series
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Medical Case Reports in English:
A “Case” Study

by Matthew Aaron Taylor

As we heard several times at the JALT Conference, the
90s may be the decade of the autonomous learner.
When the group of neurosurgeons/medical students
that Matthew Taylor told us about was started in 1987,
learner autonomy was not the buzz-word it is now in the
ELT profession. But this group is an outstanding ex-
ample of that concept.

A group of physicians at Nagoya City University
Hospital decided to conduct their Saturday morning
case reports in English instead of in Japanese. Taylor’s
role was to be not so much that of a teacher as that of

an  adviser/facilitator, as an older professor presided
over the reports. After reports and discussion, Taylor
would give comments on English usage, i.e. error,
oversight, or inappropriate usage, and ask questions
about medical content. This, in turn, would stimulate
questions/discussion.

A few reasons why the Case Reportsin English were
judged to be effective were: 1) There was a gradual
decrease in theuseof Japanese to virtually none; 2) The
doctors felt improvement of performance at medical
conferences; 3) There was a reduction of recurring
error; 4) The problem of a mixed ability group of
learners  was minimized; and 5) A broad range of
language was generated.

Although Taylor was very enthusiastic about the group,
he mentioned that other departments had attempted to
imitate it without success. He cautioned us that a unique
set of circumstances may be the reason for the group’s
longevity and vitality. First, participants share  the same
speciality and goal, in addition to a pre-knowledge of
specialized English terminology. Second, a working-
learning oportunity is available, and one that resembles
a targeted communicative situation. Finally, there is the
support of the department head and other department
members and a generally good personal rapport among
participants and with the teacher/facilitator.

Reported by Martin E. Pauly
Tsukuba College of Technology

Journal Writing with a Purpose
by Margaret A. Scheirman

Purpose was the theme of Margaret A. Scheirman’s pre-
sentation on the use of journals in ESL and EFL classes.
“I have found,“ she  said in her opening remarks, “that

each new teaching situation has naturally elicited a
different journal-writing scheme,” with purpose and
plan being tailored to the size, length, and frequency of
the class, the goals of the course, and the proficiency level
of the students.

Among her handouts was a blank chart which she
encouraged her audience to use, following the example
of her own chart filled in with data from five teaching
experiences. The headings were teaching situation, tar-
get population, their greatest needs as I perceived them,
purpose in journal writing, and type of journal used. For
example, for “beginning ESL writers” in a “pre-univer-
sity intensive English program,” the needs are “fluency,
vocabulary, expansion, skill reinforcement,” and the
purpose is to “exercise basic language skills.” In the
journals, of which she included excerptsin her handouts,
students write on  topics suggested byaphotodictionary;
for example, "describe an aspect of health care in your        
country OR write about a time when you were sick.” In
reading these journals, she makes ‘limited correction.”

After defining journal as “regular, periodic self-
generated writing,” Scheirman gave most attention to
the dialogue journal. She quoted Joy Kreeft Peyton
and Lcslec Reed’s definition of the dialogue journal as
“a conversation between a teacher and an individual
student” which is “written and private; takes place
regularly and continually’ in a bound notebook, and
“involves both parties making substantive contribu-
tions of more or less equal length” on some topic of
mutual interest. In the classes Scheirman is currently
teaching-Japanese engineering university freshmen
in a general English language course-she requires
two journals which she collects on alternate weeks. In
Notebook #1  the students write only guided summa-
ries of reading assignments, the purpose being to
“demonstrate reading comprehension.” Notebook #2,
however, is for “free response to readings,” and the
purpose is for the students “to apply new ideas” and
“internalize writing conventions.” This notebook is the
dialogue journal in which the teacher writes but makes
“few overt corrections.”

Scheirman cited, among others, the following rea-
sons for student journals, especially dialogue journals:
(1) Students can practise “the process by which ‘real’
writers write,” going through the steps of free writing,
extensive reading, brainstorming, and revising. (2) “In
a discussion-oriented class, journal writing can give
students a place and a way to try out vocabulary and
sentences privately, on paper.. . .“  (3) “The teacher can
providecontinual, non-threatening interaction.. with
each student in a very manageable,lastingand efficient
way.” Thus, instruction can be truly individualized,
and students can ask for clarification, voice complaints,
or make suggestions privately, “without fear.”

Scheirman advised three steps in assigning journals:
(1) Determine the purpose of the journals within the
overall purpose of the course; (2) devise a format that is
convenient for both students and teacher and that will
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TOPICS INCLUDE:
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l  Dating
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l  World Travel
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l  Friends and Classmates
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l  Blood Types and Character

CROSSROADS is an intermediate
level conversation/composition
course designed specially for
Japanese college-age students.
Topics for each of the twelve units
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developed to help students com-
municate on a personal level. Ideal
for large classes, CROSSROADS
provides stimulating pairwork  and
small group communicative activi-
ties.
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l  Talking about Personal Information and Likes
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give the students an end product they can be proud of;
and (3) stick with the plan once it is devised: consis-
tency is important!

Reported by Nancy Esther James
Kinjo  Gakuin University

World Citizenship Through Song
by Barbara Cooney

Barbara Cooney promised in the summary of her presen-
tation to “demonstrate [her] technique of introducing
global issues through songs, with music as a point of
departure for a variety of related activities.” That is
exactly what she did. Cooney teaches English and ”World
Citizenship” through the use of songs about topics such
as acid rain, human success and failure, and world
resources.

In her JALT presentation, Cooney played songs and
gave the participants in the seminar copies of the
worksheets she actually uses with her students. The
activities she uses in her lessons are of three general
types: listening, reaction/interaction, and dictation. Lis-
tening activities include having students complete cloze
tests of song lyrics, listen and write down key words
from the songs, or rearrange unsequcnced lines into the
correct sequential order.

In reaction/interaction activities, students have to go
beyond mere listening to work together to reconstruct
the song, explain meaning, and make variations. Stu-
dents receive cloze tests with different sets of  words. For
example  some students have only nouns on their
worksheets, others only verbs or prepositions, etc. They
then have to compare their sheets with other students to
fill in the blanks and complete teh sheet. Students are also
asked about the theme or meaning of the songs and they
have to respond with original answers. Using a structure
similar to the one used in the song, students can also
write poems or songs of their own.

For dictation activities, the students read and write
prepared sentences pertaining to the problem or situ-
ation broached in the song. The sentences may be of
varying types, such as statement of facts about the
environment, hopes for changing environmentally
destructive practices, and resultsof human interaction
with the world.

Cooney compared and discussed answers for the
various activities with the students. She stressed that
the students should understand the meaning of the
song used in the lesson, so her follow-up activity is
dialogue reaction about the meaning of the song. She
ends the lesson with options and things to do in
response to the problems and situations that were
discussed in the lesson. Cooney said that her students
have become  “inspired and creative” with her regular
usage of music to explore global issues. Music may be
an international language that we can use to teach
English and explore issues.

Reported by Marcia A. Baris
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Theories of Teaching and
L2 Teacher Education

by Jack Richards

Richards examined three conceptions of teaching-
science-research, theory-philosophy, and art-craft -
and their influence on L2 teacher training.

The science-research conception is supported by
experimentation and empirical research. Principles of
teaching and learning derived from research in vari-
ous fields (e.g. psychology, language acquisition) on a
variety of topics such as motivation and memory may
be applied to teaching. The audio-lingual approach of
the 1960s for example, arose from behaviorist psychol-
ogy; and the more recent trend towards “learner train-
ing” has been influenced by second language acquisi-
tion research.

A second aspect of this approach is the “tested
model” of teaching. Here, researchers observe teach-
ers in the classroom for a specific purpose, such as the
teacher’s use of questions. As a result, a specific teach-
ing behavior is recommended, and a training model is
developed to instruct teachers. A third aspect of this is
“doing what effective teachers do,” where successful
teachers are identified and observed, and examples of
good practice are isolated and described.

The theory-philosophy conception uses logical ar-
guments, rather than research or experimentation, as
its driving force. It is based on beliefs about what
ought to work and what ought to be done in the
classroom. Examples are communicative language
teaching, the Silent Way, the Natural Approach, Glo-
bal Issues in Education, and the teacher as action
researcher. Here a teaching model develops from a set
of principles or values which are held to be sound and
justifiable.

The art-craft conception differs in that teaching is
seen to be dependent on the skills and personality of
the teacher. Teacher decision making is important:
teachers analyze their particular situations, choose
from a range of options open to them from their own
knowledge, and apply what they decide best suits the
situation. Richards cited the work of John Fanselow in
connection with art-craft teaching.

Each of the above makes different claims for what
teaching is about and what makes a good teacher, and
places different demands on the teacher. Science-re-
search expects that the teacher will understand the
learning principles involved and develop tasks and
activities based on these principIes. In theory-philoso-
phy, the teacher needs to understand the relevant
theory; select  syllabi, materials, and teaching ap-

proaches based on the theory/values; and monitor
teaching practice so that it conforms with the relevant
theory/values. In art-craft the teacher is expected to be
resourceful and creative, to treat each teaching situa-
tion as unique, to be able to identify the particular
characteristics of each situation, to try out different
teaching strategies, and to develop his or her own
personal approach.

Research suggests that the new or inexperienced
teacher is better served by following an established
model of teaching and may encounter difficulties us-
ing an art-craft approach. Richards pointed out that
knowledge and experience of the models examined
can inform the decision making of more experienced
teachers responding to their own specific teaching
situations.

Reported by Antoinette Meehan
University of Oxford

Delegacy of Local Examinations (Japan)

Finding Out About Ourselves and
Mining Your Textbooks

by John Fanselow

“Listen very carefully.” “Today we’ll do a very excit-
ing lesson. " “Excellent.” “Today we’ll do a very stupid
lesson.” “Whenever (in reading aloud this passage) I
say the word I,’ listen for the word that comes right
after it. Write it down.”

Participants began “Finding Out About Ourselves”
by listing these under the headings boring and less
boring (and spin-off categories, such as unnecessary, less
unnecessary, unhelpful, helpful ), and through discus-
sion came to appreciate that, although most of us favor
intriguing activities over dull ones, there can be value
even in “what you think you would never do.” After
all, “Listen carefully,” is real language use and illus-
trates adverb formation and placement. “Listen for the
word after ‘I”’ helps teach subject-verb agreement. Its
simplicity helps build confidence, and it gives a reason
to listen carefully without being told, “Listen carefully.”
And can one dispute the value of learning to listen for
specifics?

“Yes!” asserts Fanselow. When others have a view-
point, and we listen  without attending to their sup-
porting arguments, we listen merely to see if it agrees
with ours. This focusing on the specific deprives us of
the opportunity to refineourown views-and theirs-
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through interactive challenge.
A “boring“ dialogue is not necessarily seen as bor-

ing by learners. Rather, it can be a base upon which to
build further understanding. Those elements or aspects
not initially grasped are a plus; the learner gains
through the process of achieving eventual compre-
hension. Above all, the “boring” is of value when
juxtaposed with the “less boring.“

Teachers should show enthusiasm, insist many, yet
enthusiastic teacher demeanor “takes space,“ can be
frightening to learners and exhausting for the teacher,
may make students fearful of hurting the teacher’s
feelings, and may inadvertently overemphasize some
points .

If having reflected on all this, you know for sure that
you value the interesting over the boring and are ready
to “mine” your textbook, to “soup it up” for yourself
and your students as no author can, first write a IO-line
retirement speech in praise of a favorite teacher you
once had. Set  it aside.

Now think of two activities which you and your
students both like. Pin down just why you like them
and try to apply these characteristics to some other
activity, perhaps a textbook dialogue with “dippy”
lines.

To force students to memorize a dialogue, provide a
“microphone” to hold in one hand and a “cigarette” in
the other, leaving no hands left to hold a book. Have
them pretend they stutter or are angry/drunk/ec-
static. Give them examples of “street language” to
contrast with “classroom language.” As a listening
task have them choose between samples of each. Giving
numbers of letters or words as hints, set out a rich
selection of responses to “May I ask you a question?“
Practice these in a variety of emotional states. If Oh, sure/
yep/if ii’s quick/certainly/O.K./not right now done as
cooperative/secuctive/blase/brusque/depressed
speaker is too much input, spread it out over several
sessions.

To encourage fluency in reading, tell students: Cross
out all or at least 10 of the words you don‘t understand.
Next, fill in the blanks you’ve created.” (Demonstrate
this with the students’ L1.) As an alternative, tell
students to fill in five of the ten blanks and ignore the
others. A partially completed task may suffice to put
across the point that unknown vocabulary need not
hamper effective reading.

All language teaching is an experiment, Fanselow
insists. We don’t know what we arc doing, so WC
should play with our teaching. In diagnosing, WC arc
all too ready to assume there’s one problem, but it is
wise to posit multiple problems. If students’ don’t
understand directions, must we rephrase? Consider
giving no directions, as there are multiple reasons why
people don’t pay attention to what they read.

If, says Fanselow, you can tell him truthfully that in
your “retirement speech” you actually cited a particu-
lar classroom activity that you remembered your dear

old teacher for, he “will faint.” Yet finding out about
ourselves as teachers means finding out not only what
we value, but also how these values inform what we
do on the activity level, as it is through the activities we
choose, arrange, present, monitor, reflect upon, refine,
and restructure that our students come to know and
value what they learn. The activities in turn inform the
values in an ongoing interplay. These values can and
will change depending on context, Fanselow main-
tains.

His stated purpose is not to improve teaching, but to
understand it. To this end, we should be aware of our
personal values and make them explicit, the more
faithfully to be able to translate them into action in the
classroom. In praise of a mentor of Fanselow’s, some-
one wrote: “..would never translate but would give us
clues..... In demonstrating the thought processes in
trying to figure out the answer, he illustrated the
curiosity he thought was central to learning.”

Reported by Jack L. Yohay
Seifu Gakuen, Osaka

Reading and Evaluating
Language Teaching Research

by S. Kathleen Kitao

With the constant increase in the number of journals
concerned with language teaching, the number of
published articlesofquestionablevalidityhaslikewise
been increasing. As those who have done much re-
search on language teaching can attest, it is a particu-
larly difficult area in which to identify, much less
adequately control, all of the variables that enter into
research design, and to carry a research project through
to completion. For teachers reading research reports,
this presentation provided valuable guidelines for
evaluating their validity.

The session was formatted as a workshop. In the
first half, Kitao gave a brief presentation, a kind of
stripped down course on the principles of research
design, oriented toward the consumers of research,
teachers. Although this presentation was essentially
concerned with quantitative research, in which a large
quantity of data from a relatively large number of test
subjects is treated using statistical procedures, many
of the concepts covered arc also applicable to qualita-
tive research. The presentation did not deal with hy-
pothesis formation itself, but rather with concepts and
procedures for doing the actual research. The different
types of variables and variance, and various kinds of
threats tovalidity wcredefincd and discussed, includ-
ing subject grouping, time and people related effects,
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measurement issues (validity and reliability), and is-
sues of research format (including discussion of in-
herently faulty designs).

In the second half, the audience divided into small
groups, each of which evaluated one of several brief
research reports. These evaluations were done on the
basis of the criteria outlined in the first half and were
guided by several questions posed to clarify the as-
sumptions and procedures on which the research was
based, detect flaws in the research and explain how
they may have effected the results, and lead to sugges-
tions for redesign of the study in question. Finally,
each group gave a summary of its evaluation.

Because a large percentageof the English teachers in
Japan have little knowledge of research design (and
perhaps many of those who have do not read research
articles as critically as they might), this presentation is
highly recommended for repetition at JALT chapter
meetings.

Reported by Del Matthews
Hiroshima College of Foreign Languages

The Tao of Language Teaching
by Alan Maley

Alan Maley began his presenta-
tion by explaining that he would
not discuss teaching in the narrow
sense of the word because there
was already enough of that at the
conference. Instead he empha-
sized the precondit ions for
teaching.

Maley divided his talk into two
parts: stress from our professional
lives, and the Tao. In language
teaching education, the primary
focus is on training the teacher
how and what to teach. Maley
emphasized that although this is
important, teachers neglect the
most fundamental aspect of their
professional development: them-
selves. “We’re the only thing
we’ve got and if we don’t care for
ourselves, we can’t care for oth-
ers.” Teachers are prone to suffer
from many pressures, but we need
to be aware of the pressures faced
each day and to remember  that
stress will lead to distress if we
neglect ourselves.

Maley then explained many of the factors which
lead to overload. Professionally, teachers have put
themselves in an environment where they face too
many tasks which are often poorly defined, have long
hours, large classes, and little variety in what they do.
Teachers also have to cope with constant change, are
overexposed to a small number of colleagues, and
suffer from information overload, especially in deal-
ing with the excess of published material.  On a per-
sonal level, there is never enough  money, too little free
time, too much noise, restricted growth, and moral
dilemmas. Teachers are also overexposed to students,
suffer from peer and family pressures, and at times
receive hostility and indifference from employers and
colleagues. As a result of all of these pressures, one
takes on too much and tends to feel indispensable.
Also, teachers are afraid of being compared, they
procrastinate, they tend to suffer from low self-esteem,
and they feel the need to prove themselves by placing
excessive and unrealistic demands and expectations
on themselves. The result of even some of these pres-
sures on one‘s physical and psychological well-being
can lead to disaster, from mild irritation to bad dreams,
severe depression, and feelings of utter helplessness.

In the second part of the presentation, the Tao,  a way
of looking at things which is sensible and comforting,
was introduced. It was not presented here in a reli-
gious sense. Maley related the concepts of Taoism to
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the stress factors which he had previously discussed.
When looking at Taoism one should examine several
of its key concepts such as polarity (because the good
often defines the bad) and non-action or silence. One
needs to go with the flow, have relative forgetfulness
of one’s being, and depend on intuition rather than
information.

Maley’s basic premise is that human beings, espe-
cially educators, must cooperate with life. We must
not let stress overwhelm us. The ideas in this presen-
tation certainly were not new, but they are ones which
we often lose sight of. Reminding ourselves that we, as
teachers, are not gods, but human, is important.

Reported by Kathie Era
International Christian University

10 Qualities of a Good Lesson:
The Student’s View

by D’Arcy Adrian-Valiance

As language teachers, we generally think a lesson  is
successful if our students use the language correctly,
and if both we and our students come away with a
genuine sense of accomplishment. D’Arcy Adrian-
Vallance decided to find out what students thought.

As the result of an informal survey of about 800
students at a mixed nationality English language school
in Britain, Adrian-Valiance found there was wide
agreement among students as to what constituted a
“good lesson.” From their responses, he compiled a
list of the most frequently named items and used
student quotes to illustrate them. After going over
them with the participation of the audience, he tried to
show how these qualities could be achieved in every
classroom.

The most frequently mentioned characteristic of a
good lesson was that the class atmosphere was good.
By this, students meant that there was good rapport
between the teacher and students, and among them-
selves.

Related to this was the need for a teacher to have a
friendly attitude towards the student and to enjoy the
job of teaching. In such a class, the teacher was rcspon-
sive to individuals as individuals, communicating
with them  directly.

A good lesson also meant that students had plenty
of speaking practice and that the teacher helped them
to improve their listening ability. Students wanted to
be able to understand the teacher’s directions and
explanations. They also wanted to learn language that
they knew to be useful. Finally, a good lesson had an
“interesting” content. It was challenging without be-

ing overwhelming.
Once these qualities of a good lesson were set out,

Adrian-Vallancediscussed what he thought were some
of the best ways for a teacher to bring about such a
lesson. Paramount, he said, was for teachers genuinely
to love teaching the language to the students they
have. Teachers who really love their  workareorganized
and come to their classes prepared to teach.

One of the best  ways to communicate with indi-
vidual students, Adrian-Valiance said, was for teach-
ers to know their students. Where possible, he said,
teachers should memorize their students’ names. In
some classes, teachers have their students affix a pic-
ture to a card on which students also write their names
and some of their interests. Teachers can add their own
comments to the cards during the course.

Appropriate speaking and listening practice can be
achieved by teachers tailoring their general exercises
to the needs and abilities of individual students. A
teacher might ask a reluctant student a simple yes-no
question, while posing an open ended question on the
same material to an advanced student, even in the
same class.

In short, our students have their own criteria about
what constitutes a good lesson, and it is crucial to our
work as teachers to understand these criteria. To the
extent we meet their criteria, we can also meet our
pedagogical criteria of imparting knowledge and skill
in using English.

Reported by Monty Vierra
Westgate  Academy

Towards Creating
Intrinsically Motivating EFL Tests

by H. Douglas Brown

Brown characterized the concept of motivation in
relation to learning in two forms: extrinsic or external
motivation, where the desire to learn stems from the
anticipation of a reward from an external source upon
the successful completion of a task; and intrinsic or
internal motivation, where the task or activity itself is
rewarding, since it brings out a sense of competence or
self determination without the need for an external
reward (such as where the learner is permitted to
choose, to explore and discover, to develop personal
potential, skills and talents, and to experience enjoy-
ment in the process of learning).

Brown pointed out that many standardized tests,
multiple choice tests in particular, are unmotivating
since they generally lack the qualities described above,
which could make them more  intrinsically motivat-
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ing, and are, in contrast, frequently long, difficult,
artificial and decontextualized, tricky or unfair, and
create anxiety. In addition, such tests may focus on
certain types of intelligence (i.e. linguistic, logical and
mathematical skills), to the exclusion of other recog-
nized abilities such as spatial,  musical,  kinesthetic and
inter/intrapersonal skills.

Brown acknowledged the difficulties in large scale
testing of trying to reconcile the limitations of financial
and human resources with the desire to do something
moremotivatingthanmachine-gradedmultiplechoice
tests, but he contended that tests should enable all
learners to show what they can do and should be
constructed with the aim of eliciting “best perfor-
mance” from all  learners.

Intrinsically motivating tests can be described as
those which strive for authenticity, contextualizaton,
and a clear link to learner needs for the language. They
should offer face validity, provide feedback for both
teachers and learners, and ensure a positive washback
effect on teaching and learning in general.

Brown then gave instances of intrinsically motivat-
ing tests which classroom teachers could use: tests or
test items produced by the learners themselves, tech-
niques of self assessment or peer assessment by stu-
dents, performance (tests which focus on the demon-
stration of specific skills, such as the use of oral inter-
views for the testing of speaking), and detailed
evaluation reports by teachers (rather than number or
letter grades, as in the testing of writing). There is also
a need for students to be well prepared for tests by the
teaching of test taking techniques and strategies which
would help to reduce anxiety.

Reported by Antoinette Meehan
University of Oxford

Delegacy of Local Examinations (Japan)

March 1992

2 7



Oxford
University PUTTING LEARNERS & TEACHERS FIRST
Press

- THE COURSE THAT LIVES UP TO ITS NAME -

Fast Forward is Oxford’s functional course for
false beginners. Among the functions covered is:

Making
the appropriate

response.

Use the coupon below to
order your FREE copy of

Fast Forward USA - the course
that lives up to its name.

Fast Forward 1 - 3 (British)
Classbook
Classbook A, B (split) NEW
Resource Book
Teacher’s Book
Class Cassettes
Resource Cassette

Fast Forward 1 - 3
(British) now available
in split editions.

r
Fast Forward Advanced

(British)
Classbook
Resource Book
Teacher’s Book
Class Cassette

Fast Forward USA
Student Book
Teacher’s Book
Cassettes

-----------------__------------------------------------------------
To: OXFORD UNIVERSITY PRESS

2-4-8 Kanamecho, Toshima-ku, Tokyo 171 S  (03) 5995-3801

I am considering FAST FORWARD for adoption. Please send me an inspection copy
0 FAST FORWARD USA 0 FAST FORWARD ADVANCED 0 FAST FORWARD 1,2,3
(P/ease choose one title) (Choose one level)

School:

Address:
(Home/School)

%~_--



JALT-Computerland
Education Program

Through an arrangement with Catena Corporation, any JALT member in good standing will be able to
purchase LC and Classic Macintosh Computers from Computerland stores for a 25% discount and any
other Apple model for a 30% discount. In addition, for every purchase, Catena Corporation will give JALT
a 2.5% commission on LCs and Classics and a 3% commission on the other models, which will go directly
into the newly established Yoshitsugu Komiya Scholarship Fund, administered by the Executive Commit-
tee. For further information, please contact the JALT Central Office (see p.l).
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Video Projections for the 90s
(Colloquium)
As the crowds at the Kobe Conference Centre poured
into the Colloquium on Video, the casual observer
may well have imagined him- or herself at the scene of
the rugby World Cup final, taking place the same day
in London. The main difference here was that the
participants from England and Australia wereplaying
on the same team, ready to tackle together a number of
important video issues.

Alan Maley, substituting for the absent Richard
Cooper left back in Britain, got the ball moving. He
scored some quick points as he demonstrated how one
of the most effective uses of video was for students to
make their own. This often involved making
“storyboards” -visual sketches of each cut of a film
- a process in which a lot of language would be
generated as students worked together to form a con-
sensus.

Furthermore, a dull grammar exercise from a
coursebook, such as the present progressive, could be
brought to life by filming the students miming the
action as they spoke.

According to the conference handbook, author Robert
O’Neill was a man who needed no introduction, and he
wasthereforenot introduced. Most teachers who wanted
to use a good story in class, he said, would be inclined to
go for a movie rather than a textbook, the only problem
being that movies were usually too difficult for lower
level students. Moreover, many movies were based on
the assumption that language was not very important:
the women took their clothes off; the men shot each other.
For a video to be effective, it had to contain “authentic”
language, authentic being defined as language which
could be understood despite the limitations of the audi-
ence. Quoting Krashen, he argued that the language in a
good video should be somewhat above the current lexi-
cal and grammatical level of achievement of the learner.
A good video should also possess the “power of narra-
tive” to drive it forward, and theaudience should be able
to understand about 80%  of what they heard. Support
materials, such as the book to accompany the video,
should make explicit what is implicit in the interaction
between characters in the video and be available as an
“open resource” to be used by the students.

Bill Stanford went straight onto the offensive by
disputing the cliche that “you have to learn to crawl
before you can walk.” Video, he said, is a complex,
information-rich medium, so to involve the learners
we should start with complex, rather than simple,
activities. One way to do this was through drama;
another, by designing support materials which were
above the learners’ level of imagination and rich in
“linguistic impact.”

Barry Tomalin of the BBC asserted that video is the
most active and dynamic medium for teaching En-
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glish communicatively, allowing the learners to use
their own perception and express it. He demonstrated
this by showing a clip from a teacher-training video.
First, the students listened to the sound only, choosing
adjectives they thought would describe the hidden
character speaking; next, they compared notes with
other students; finally, they watched the clip to con-
firm their projections. This also served to emphasise
the importance of a problem solving (information
gap) approach to allow the students to engage them-
selves with the video, rather than just being forced to

fill  in “dull dog” worksheets.
Tomalin went on to say that CNN and BBC World

News were now reaching all corners of the globe by
satellite, providing teachers and learners with an ex-
cellent source of authentic material.  On a global scale,
only about a third of English teaching was nowdonein
school - the rest was done by “self access distance
learning,” with video playing an increasingly impor-
tant role. New video courses hitting the market did all
the teaching without support materials; in Mexico, for
example, nearly all English teaching was done through
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TV. Elsewhere, companies were using videos with
exercises on computer.

David Wood, founder of JALT's  own Video Special
Interest Group (N-SIG), spoke last to force some im-
portant points home. Using video movies to teach
English was a rich reality, he said. According to a
survey he had conducted amongst his own students,
an overwhelming majority preferred using video
movies to texts, because a story became more under-
standable if it could be seen. Although this did not
establish whether video movies were suitable for use
in class, it nevertheless proved their popularity. Copy-
right, however, was still a headache: public showing,
non theatrical use, and editing were all ways in which
teachers were infringing on the law. The only solution,
he said, was to interact with the movie distributors to
jointly develop teaching materials which could be
used by everybody. He added that he has great respect
for the ESL videos in existence, and choosing video
movies was not intended as a snub.

As the session moved into question time, the prob-
lem of the high price of ESL videos was raised. Barry
Tomalin defended well, saying that ESL videos have
to recoup their productions costs through sales alone.

The end was only a dropkick away when a spectator
confronted Tomalin on the subject of copyright.
Tomalin maintained that copyright exists to protect
the individual rights of those concerned in the movie
making process, and that for teachers to use “off-air”
clips without permission was morally reprehensible.
The spectator however, citing a new system in Britain
where a licence  can be purchased to allow educators to
use off-air clips legally, felt that Tomalin should have
been penalised for going over the top. At this point
moderator Jan Visscher, who controlled the proceed-
ings competently, stepped in to advise them to con-
tinue their discussion over a cup of coffee.

Reported by Christopher J. Bragoli
Sanno University

Company Training Programs:
Improving the Quality

by Andrew Vaughan

According to Andrew Vaughan, an in-company teacher
trainer, there are four main factors that influence a
company English program: (1) the company and the
people to be taught, (2) the administration of the pro-
gram, (3) the instructors involved, and (4) the educa-
tional approach taken. All of these exercise an influence
on each other to a greater or lesser degree, but all interact

when the actual lesson is being carried out.
Planning depends on how these factors work to-

gether. Vaughan said that two points were paramount
in planning. First, from student placement to the start
of the course, there should be at least a two-month lead
time for any new course.

Second, everything depends on how well the needs
analysis is done-long before any course planning is
done. Without an accurate needs analysis, a course
will not be well planned, and therefore both managers
and the students should be questioned about what
purposes they will need to use English for. For ex-
ample, what skills do the students (who are usually
white-but sometimesblue-collar workers) need on the
job? What skills will they need to do presentations?
Who will read the letters and reports that students are
asked to write?

Any serious program of language instruction, he added,
should receive equal weight with company meetings;
otherwise, any meeting at all will serve as a reason not to
attend class. To avoid this problem, he said, the best  time
to hold classes was in the morning, during working
hours, after the first meetings of the day. In this way
attendance would always be high, and the goals of the
program could then be met. Of course,  Vaughan admit-
ted that this could not always be achieved, but empha-
sized that it was worth striving for.

Reported by Monty Vierra
Westgate Academy

Readers’ Views
A new column in a “letters to the editor” format has
recent ly  been es tab l i shed.  Responses  to  a r t i c les  o r  o ther
items in The Language Teacher are invited. Submissions
of  not  more than 250 words should  be sent  to  the ed i tors
by the 15th  o f  the  month ,  two months  pr io r  to  pub l ica t ion
in order to allow time to request a counter response to
appear in the same issue, as appropriate.

The deadline for all submissions, except for chapter reports,
is the nineteenth of the  month two months before publication.
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Non-Japanese  FL Teachers in
Japanese Universities

by Barry Natusch

Perhaps Barry Natusch hadn’t anticipated a packed
house at his presentation. A good supply of both hand-
outs and available seats ran out quickly, but partici-
pants remained to gain an hour’s worth of useful
information for both job-seekers and current staff
members on the institution called “the Japanese uni-
versity.“

The presentation outlined the basic roles, goals, and
organization of the University system, discussed future
challenges that Japanese universities face, and assessed
ways in which Japanese universities and non-Japanese
faculty can mutually benefit each other.

Natusch began by comparing the university system
in Japan with the “lean production” system of car
dealership, which serves as an intermediary between
the maker and the customer by providing an informative
database. In like manner, the university seeks to provide
high status companies with high level employees, with
an emphasis on smoothly assisting students through
the educational process and into professional em-
ployment.

In addressing the question, ‘What is the nature of FL
teaching in Japan?,” Natusch reported on the current
state of affairs bylookingat a 1985  criticism by Hansen,
which painted a rather negative picture of attitudes
toward English language study in Japanese universities,
and comparing it with current trends, which reflect
greater awareness and more positive attitudes toward
curriculum and testing, and the positive influence of
Japanese teachers returning from abroad with higher
academic degrees. Referring to a section of the handout
which translated key terms  regarding faculty titles and
university functions, Natusch provided many useful
tips on which university events are regarded as im-
portant, as well as other cultural and social information
which is crucial to smooth relations between foreign
and Japanese staff.

An analysis of current influences led to speculations
regarding probable future changes: more content
courses taught in English, more study abroad, and
more recognition of credits earned abroad were pre-
dicted. More qualified (and more highly qualified)
native speakers will be needed.

The final question, “What can the Japanese Univcr-
sity do for teachers and vice versa?,” was answered
with a number of practical suggestions which took into
account both Japanese and non-Japanese cultural
viewpoints. Non-Japanese FL teachers were advised to

improve their Japanese, to become “socialized”-to
adapt their behavior to the norm, to “attend every-
thing,” and to listen (including using faculty meetings
for listening comprehension practice), to observe who
talks to whom, to be aware of faculty factions, to keep
all written communications, and to organize them in an
annual file. He recommended serving actively on
committees, offering to be a go-between for sister or-
ganizations, and becoming a researcher of some sort.

The best commendation for this informative pre-
sentation was that it was refreshingly devoid of the
arrogance or cultural bias that often underlie such
advice sharing sessions. Participants could come away
with the fresh feeling that Japanese universities and
non-Japanese FL teachers really could be of mutual
benefit to one another.

Reported by Elizabeth King
International Christian University

Japanese Universities:
An In-Depth Look (Colloquium)
Full-time university positions are widely sought and
difficult to secure. Pay is good, course loads are reason-
able, vacations arc generous, but this, explained mod-
erator Paul Wadden  of International Christian Uni-
versity, is just one side of the story. One 90-minute
class, meeting once a week, interrupted by vacations, is
obviously not ideal for language learning. And as there
is little coordination between teachers and within de-
partments, an unusual level of frustration can result.
This colloquium was held in an attempt to look beneath
the surface of the Japanese university.

“Why are Japanese college students so complacent in
their English studies?” asked Curtis Kelly of Heian
Women’s College. Japanese life, from infancy to old
age, is marked by extreme external control. Yet between
the almost military rigors of secondary school and the
tremendous pressures of work in a Japanese company,
lies a curious four-year gap, a time of relative freedom:
college days. What value does the university have for
its students? Going to university gives them a chance to
play. This play is not meaningless amusement, but
rather the experimentation and experience that allows
Japanese to complete a deferred maturation.

Unlike egocentric Western  cultures, in Japan the
social self is developed first, and often at the expense of
the  individual self. Until college, Japanese youths are
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immersed in social codes and develop certain required
values, such as obedience and conformity. At univer-
sity, they are finally free to pursue their own paths to
individual maturity through clubs, through friend-
ships and part-time jobs, and, occasionally, through
study. Only by recognizing this hidden role of the
Japanese university can we become the teachers who
changed our students’ lives.

“Do you ever wish your students would talk to you
more?” asked Fred Anderson of Fukuoka University of
Education. If you ask your students why they want to
learn English, most will say that they want to speak
with foreigners. Yet you, a foreign teacher, are in the
same room with them and they won’t speak with you!
Why? American and Japanese students employ fun-
damentally different patterns of interaction as a result
of their respective cultural backgrounds.

In America, teachers expect students to be one-to-one
conversation partners with them. This dyadic pattern
originates in the mother/chiId  relationship  and contin--
ues throughout thechild’s schooling. In college, students
ask questions, even argue with instructors. In Japan,
there are two main patterns of interaction. At the lower
levels of schooling, we find a pattern of “co-operative
group work.” Language is used to promote consensus.
After a student answers a teacher’s question, other stu-
dents make comments, thus modifying the answer before
it reaches the teacher for evaluation. In high school and
college, students become passive recipients of the teacher's
knowledge. But this pattern, though different from the
group cooperative style, shares with it an important
feature: in neither style is the teacher a major conversa-
tional partner.

Therefore, university teachers who wish to elicit talk
must either: 1) try to cater to the learning style of the
students, or 2) try to convert the students to the teacher’s
style. In either case, the teacher, employing explicit
instructions, must build the bridges which allow stu-
dents to walk between cultures.

Charles Wordell of Nanzan University does not claim
to be well adapted to Japan, but does claim to know
what it would be like to be well adapted. If you avoid
in-class drunkenness, sex with students, drug abuse,
and long, unexplained absences, you will probably
survive at a Japanese university. You must however,
accept the fact that you probably won’t make much of
a change in your department. Given these constraints,
personal relations are the key to success at a Japanese
university. Keep yourself informed. It is your respon-
sibility to discretely gather the information relevant to
you, preferably from several sources. And when you
find a complicated form in your mailbox, don’t always
ask the same person to explain it. You will need more
than one friend. But remember: every time a favor is
granted, a debt is incurred. Be prepared to exchange
favors. Go out drinking with your colleagues. Give
gifts to the office staff (cookies, semi-pornographic
postcards, etc.). Keep the lines of communication open.

Although you cannot rely on your university to stimu-
late and challenge you, once you create your own
challenges, knowing people will make it possible to
meet your challenges.

Ann Chenoweth, of International Christian Univer-
sity, discussed launching a career as a university teacher.
Most colleges require their applicants to hold an M.A.,
be published, and have a commitment to staying in
Japan. Typically, a full-time teacher’s responsibilities
include six classes a week, plus committee work (which
can at times outweigh the teaching load). Most positions
however, are part-time, offering less pay, fewer benefits,
but also fewer responsibilities. Part-time work can
serve as a stepping stone to a full-time position.

Extend your range of professional contacts by join-
ing organizations such as JALT and JACET. Give pre-
sentations toincrease yourvisibility. Apply for positions
advertised in The Language Teacher, JACET Newsletter, or
The English Journal. Your CV should include a personal
section (research interests, hobbies), and your age. List
professional memberships. Attach a handsome passport
size photo. Be prepared to verify everything you write
on your CV. When interviewed, demonstrate your
ability to be a good “team player.” After finding a
position, continue to build your career by publishing,
presenting, networking. Be patient. Don’t try to remake
the system overnight. A position at a Japanese university
can lead to a rewarding career.

Essays by all panelists appear in the forthcoming
Handbook for Teaching at Japanese Colleges and Universi-
ties, Oxford University Press, edited by Paul Wadden.

Reported by Gregory M. Bommann
Kibi International University

Conflict Resolution in School
(Roundtable Discussion)
The discord and conflict between administrators and
teachers, or simply the rumors thereof, made this
roundtable discussion especially pertinent to the lives
of many educators in Japan. The panel comprised
experienced teachers who have made significant gains
in the field of conflict resolution and wish to alert other
teachers to the responsibility of acknowledging the
existence of problems and constructively dealing with
them. Furthermore, the panel made it clear to the
audience that professional, knowledgeable members
ofvariousteachers’unionsandlegalsocietiesareready,
willing, and able to help deal with those problems.

Thom Simmons, President of Kanto Teachers’ Union
Federation, Advocate of the National Union of General
Workers, and Instructor at Nihon Gaigo Semmon
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Gakuen, opened the discussion by stating that the
complexities of the teaching environment are such that
few teachers are well informed, and that the objective
of this roundtable discussion was ".  . . to formally
announce to teachers . . . what has been taking place for
a long time and will continue for years to come, and to
invite members of this profession to become involved
at some level in the implementation of constructive
alternatives to the current state of affairs.”

Simmons explained that certain basic considerations
which should be regarded as properly due to an em-
ployee include being regularly and promptly paid,
being insured, and having preparation time. These
considerations establish the very foundation of an en-
vironment in which teachers are able to devote 100% of
their time and effort to dealing with the abilities of their
students and to addressing the objectives which stu-
dents have come to achieve. When minor irritations or
blatant conflict disrupt this foundation, teachers are no
longer in a position to concentrate their efforts on the
purpose of their employment. Simmons stated that in
such situations “.  . . the teacher is hamstrung, the
students are shortchanged, and the entire endeavor is
reduced to nothing more than a grotesque travesty. The
students’ time and  money are  wasted and theirpotential
is compromised.. . . Dedicated, educated, and necessary
teachers leave the profession. In extreme cases . . .
people leave Japan with the worst possible concep-
tion.” Only by personally becoming aware of the fac-
tors involved in the employment system can teachers
break the shackles of contention and strife which
threaten to detract their attention from their students.
Simmons emphasized that teachers must not be com-
placent in allowing the status quo to hinder progress
for others whose conditions are substandard, nor must
they adopt or encourage others to adopt the “victim
mentality” of being taken advantage of and/or com-
promised.

Ken Noda, Government Liaison Officer for Kanto
Teachers’ Union Federation, Labour Advocate, Public-
ity Chairman, ECC Teacher, and President of the ECC
Teachers’ Union, elucidated a few basic legal points
upon which all legally binding contracts with Japanese
employers must be based. Several questions were en-
tertained by Noda, one of which dealt with the role of
the Immigration Office in issuing workvisas to foreign-
ers coming to Japan. After many comments from the
audience, it was generally concluded that immigration
officials have no authority in deciding the terms of a
contractual agreement between a foreign teacher  a n d  a
Japanese employer. However, the Immigration De-
partment is legally obligated to reject any application
for a work visa if the minimum salary requirement
(¥250,000  per month) has not been met in the terms of
the  contract.

Noda encouraged members of the audience to famil-
iarize themselves with the Labor Standards Law as
well as the location of the Labor Standards Office  in

their area. The emphasis of Noda’s address was that
teachers must know the basic legal tenets required by
the Japanese government in order to avoid being brow-
beaten or cowed by unscrupulous employers.

Following Noda’s  exhortation for teachers to be-
come aware, Paul Arensen, Vice President of Kanto
Teachers’ Union Federation, Community Resource
Associate, Instructor and Coordinator at the Interna-
tional Education Center, and Member of the IEC Em-
ployees’ Union, spokeabout the problems and miscon-
ceptions which had been encountered by people who
were unaware or unwilling to seek constructive resolu-
tions. One interesting comment fielded by Arensen
was made by a teacher concerned about his Japanese
contract and the English translation version he had
been given. According to the claimant, some vital infor-
mation had not been included in the English transla-
tion version, coming to light only upon his decision to
resign. After consideration of the problem, the panel
asked this teacher to stay after the meeting in order to
discuss steps toward negotiation and conflict resolution.
Members of the audience were again encouraged by
the panel to become informed and investigate the con-
ditions of their employment. Furthermore, teachers
were invited to send the Japanese and English versions
of their contracts to the panel if they were unsure of the
accuracy of the translation or the legality of the con-
tents.

Ben  Watanabe, President of the National Union of
General Workers, was scheduled to sit on the panel but
was unable to attend the discussion.

As the discussion wound down, members of the
audience were asked to complete a survey on working
conditions, with the explanation that the anonymous
responses would be demographically analyzed to fa-
cilitate research on teachers’ working environments
relative to the 1947 Labor Standards Law, and the effect
upon teachers and the field of education.

Many members of the audience expressed their de-
sire for more public forums dealing with conflict reso-
lution and contract obligations. The panel agreed that
there was indeed a need for the dissemination of this
type of information and agreed to participate in future
JALT conferences and chapter meetings.

Reported by Kelly Ann Rambis
Nagoya City University

Language and Peace
by Anita Wenden

For those who were fortunate enough to hear  Anita
Wcnden’s plenary address on learning strategies, or
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hear her speak at the Colloquium on Global Issues in
the Language Classroom, her lecture, “Language and
Peace,” provided thecomprehensive theoretical justifi-
cation for the view that language teachers have a re-
sponsibility to teach students how language works,
and how to be autonomous in their own learning. In
this lecture, Wenden began with defining and chal-
lenging basic myths about peace and violence, and
presented the idea that these myths (such as “it is
human nature to be violent,” or “some conflicts cannot
be solved peaceably’) become institutionalized in policy
and structured in everyday language.

Her lecture quickly shifted to the way language
works, and Wenden succinctly reviewed assumptions
developed by critical theory and sociolinguistics over
the past few decades, and gave examples of how war,
peace and race are represented in
language.

The general points of her lecture
are as follows. She argued that all
language is ideological and car-
ries belief systems. The language
of war, race and prejudice, as well
as the language of peace is carried
in types of discourse (“a series of
texts about a social event or situa-
tion”). Her examples included the
discourse of deterrence, the discourse
of ideology groups and the discourse
of the Gulf War. In Gulf War dis-
course, she demonstrated how
violent technology became hu-
manized as “smart bombs” and
“vulnerable targets” while in con-
trast, acts of violence were
depersonalized with technical or
figurative description such as
“servicing the targets” and “fly-
ing sorties.”

Looking at language from a
second angle, Wenden  used Tim
Van Dijk’s (1987) discourse
analysis research in the Nether-
lands to demonstrate that race
prejudice becomes structured in
everyday discourse.

In addition to semantic and
narrative forms of value in dis-
course, Wenden proceeded to
show the importance of conflict-
ing communication styles. Here
again she covered a wide scope of
research which demonstrated the
culture-specific relativity of atti-
tudes towards conflict and reso-
lution. Her catalog of differing
communication styles included
the differing attitudes towards face

between Arab and Israeli cultures; conflicting charac-
terizations of negotiation style between Egyptian and
Israeli delegations; and more broadly, the styles of
arguments presented at the United Nations Confer-
ence on the Law of the Sea by “first,“ “second,” and
“third” world nations. From this latter example, she
cited research that characterized “modes of reason-
ing” for “first world” countries as “pragmatic and
legalistic,” whereas “second world” countries argued
by repeating principles. The arguments of “third
world” countries during proceedings of this confer-
ence tended to rely on emotional issues, comparative
justice, and heavy use of imagery. While the analysis
Wenden  makes is more intricate than what can be
detailed here, her basic point is that any consideration
of ideology and value making in language must include

an understanding of how
communication styles differ
from culture to culture.

!n summary, shared dis-
course is present in our every-
day lives and powerfully con-
tributes to “structured” vio-
lence, racism and prejudice.
Structured value systems are
internalized and reproduced
in the unquestioned ideas and
statements individuals make,
act, or fail to act upon. If we
want to try to resist the way
language works through and
upon us, we must also be aware
of how communication styles
are used differently by differ-
ent cultures. As language
teachers, we should try to de-
velop materials and curricula
thatincludenotonlylanguage
skill, but which also help to
develop resistant readers and
autonomouslearners. Learner
autonomy helps students to
achieve practical goals (com-
petence and fluency) and to
acquire the critical skill of re-
sisting implicit ideologies
present in language.

Reported by Pamyla Yates
Minnesota State University-

Akita
Reference

Van Dijk, T. (1987).  Communicating
racism:  Ethnic prejudice in thought and
talk.  Cal i fornia,  U.S.A.:  Sage
Publications, Inc. Newbury  House.
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Election Report

At its January 26, 1992 meeting, the JALT National Executive Committee approved the election of the following
national JALT officers:

President: Philip Crompton
Treasurer: Aleda Krause
Membership Chair: Setsuko Toyama

Additional changes included the following:

Immediate Past President: Shigeo Imamura
Vice President: Shigeo Imamura
Recording Secretary: Steven Mason (elected to replace Dan LaBranche,  who submitted his resignation).

See the April JALT News issue of The Language Teacher for complete lists of all national and chapter JALT officers.
All of the outgoing officers should be commended for their countless hours of hard work on behalf of JALT.

At the same time, the incoming officers need the support of the entire JALT membership to meet the challenges
inherent in their positions.

Deadline
The 19th of the month two months before the month of publication is
the final deadline for receipt of all submissions (except chapter
meeting announcements, which are due on the 25th). Anything
received after  the deadline will go into a subsequent issue of The
Language Teacher.

Large Classes? Problems with motivation?

On The Ball offers a carefully planned, false-beginner
level course packed full of stimulating and motivating
activities -for both students and teachers! A truly  inno-
vative course designed in Japan specifically for young
Japanese adults.

l Student's  Book - 130 pages  in full color and black & white
l  Six audio cassettes - with Dialogs, Narratives, Pair-work

Activities, Language Focus  Exercises, Role-plays and Songs
l  Teacher’s Book - complete lesson plans and teaching options

J
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new from McGraw-Hill

Spoken English for
Japanese College Studen

by ALAN JACKSON, RON ST. PIERRE,

¥1,700
132pp.

ISBN 4-89501-348-O C3082

TOSHIKIMI  TAKAGI
and KATRINA  WATTS Teacher’s Manual

Student ’s  Book  Casset te

n The only English conversation textbook designed specifically

for Japanese College Students

n Extensive Teacher’s Manual and Listening Cassette available

n Wide variety of presentation and practice formats

n Test taught with Japanese college freshmen for over five years

n Works with, not against, Japanese disposition

n Cross-cultural materials

n Integration of progress testing with teaching

n Appropriate for small or large classes, slow learners and more

proficient students

Language taught chosen for usefulness, intrinsic interest and

variety



Interviewers, Stand Firm!
by Ronald Sheen

Tottori  National University

Interviews with well-known personalities in the field
of language teaching have become a regular feature in
The Language Teacher. In principle, I welcome them; in
reality, I find them a disappointment. They fail to live
up to my expectations chiefly because interviewers on
the whole appear to afford the pronouncements of the
interviewees ex cathedra status. They seldom, if ever,
pursue a position taken by an interviewee with the
searching questions many TLT readers would, I am
sure, like to ask.

I will support this position by citing illustrative
examples from interviews appearing in the Conference
Issue of TLT for JALT 91.

In the Brumfit interview, the  interviewee responds
to a question with the following statement, “I think that
language teaching is something which will carry on
improving itself...” Now the implication of this, I as-
sume, is that language teaching has a built-in constantly
self-improving factor. We would, of course, all like to
believe this is indeed the case. However, does  it, in fact,
reflect reality? It is true that we have much improved
technological aids and more attractive materials.
Nevertheless, a moment’s thought would surely cast
doubt on the statement, for, if true, it must mean that
the language teaching of the distant past must have
been in an abysmal state with a virtual zero success
rate. This is surely a necessary conclusion from the  fact
that our present success rates are nothing to write home
about. However, a reading of Kelly (1969) and Howatt
(1984) indicates that the syndromes of past centuries
were remarkably similar to those of the present. My
point here is that as Brumfit’s statement can by no
means be regarded as having axiomatic status, he
should have been obliged to support it with empirical
evidence. As we would all like to believe that we are
involved in a constantly-improving enterprise we
would appreciate having the proof thereof. However,
it is my impression that empirical support is extremely
thin on the ground. In fact, my reading of reports on
education in general in the USA, the  UK and France
indicate it to be in a perilous state. It would be  aston-
ishing if foreign language teaching were any exception
to this. (For a similar view, see the article by Amory
Gethin in the EFLT Gazette for September, 1991.)

In her interview, Celce-Murcia discussed prepositions
and the error in "I  read it on the newspaper.” She then
went on to maintain that the error was committed for
“cultural reasons...because they see the newspaper as a
flat, two-dimensional thing; whereas in the U.S. we
have papers like the New York Times or the Los Angeles
Times -they are like an enormous book, so we say WE
read things in the newspaper. In other words, we have
different cultural constructs of what a newspaper is.”
This is really rather doubtful error analysis with an

additional touch of cut-price folk etymology which the
interviewer should not haveallowed to pass. In the first
place, a student such as one of French origin who
makes this error is almost certainly doing so because of
direct negative transfer of the sur in “Je l’ai lu sur the
journal.” The error may, therefore, have a purely lin-
guistic cause. Secondly, the reason we say in English
“in the newspaper” is related to developments in
prepositions in the history of English. The metaphori-
cal uses of on in late Middle and Early Modem English
were largely taken over by of, at and in. Thus we find in
Hamlet, Act 11 Scene I Line 44, “Read on this book”
where, of course, we would now say “in this book” and
by subsequent extension “in the newspaper.” However,
even without this knowledge, surely the most cursory
reflection would raise questions concerning the valid-
ity of Celce-Murcia’s assumption. Even if a newspaper
has only two pages, we still use in. Furthermore, when
the newspapers referred to were nearer to present
European sizes, in was used. So much for the cultural
construct argument. Such statements as this, revealing
a tenuous grasp of meaning, should not be left
unchallenged. It is, perhaps, the fact that they are not
challenged which allowed Celce-Murciain her JALT 91
plenary to imply that “He wanted to divorce her” is
equivalent to “He almost divorced her.”

The Wenden  interview was largely concerned with
global issues and peace education. The interviewer,
Jeris Strain, asked all the appropriate questions, giving
ample opportunity for Wenden  to expound her ideas.
The issues here are somewhat like “Mum’s apple pie”;
of course, we arc all for them. However, I would have
liked the interviewer to have followed up on a couple
of points. In response to the good question, “Is there
any proof that peace education actually (a) enhances
language learning and (b)  fosters global citizenship?,”
Wenden  offered a rather evasive answer when the
succinct one would have been “No.” I think it impor-
tant to establish this, for too often with innovations in
language teaching, there is an unchallenged assump-
tion thattheyaredesirableandeffective.Theinterviewcr
also raised  a potentially controversial issue in asking
thequcstion “Have criteria been developed for socially
responsible EFL materials?” Wenden  replied in the
negative. However, anyone with any experience of
political correctness (PC) in the USA might see this
issue as the thin end of the wedge. In my view the PC
movcment began with laudable motives but has resulted
in undesirable proscriptions. Peace education and global
awareness have similar credentials. The potential
dangers ahead should be addressed now and could
have been in this interview (cf. Monty Vierra's excellent
Opinion in TLT 12/91 for the expression of similar
reservations).

The Pienemann interview was rather short, particularly
given the several tantalising comments which cried out
for further exploration. One of these was the statement,
"We can also say what the learner will be able to do next.”
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CINEX School Curriculum
FROM BLACKBOARD TO SILVER SCREEN|

COMMUNICATIVE VIDEO TECHNIQUES

CINEX Features:
n  100% accurate English  subtitles
W  Open caption dialogues - need no extra equipment
W Conversations  for study  at any  pace - simply  freezeframe
mOwscreen  time  display for easy access

Text Components:
For Teachers -

l  A comprehensive Teachers Manual*
l  English-subtitled CINEX videotape
l  Unsubtitled original  tape

For Students -
l  English-subtitled CINEX videotape
l  Attractive Worksheet Book
l  CINEX Mini-dictionary  Guide

!-
*Teachers Manual (In three sections)
①Communicative Video Techniques

(A-Z Menu of 100 Techniques & Terms)
②Step by step Teaching Guide
③Worksheets with Answers

*Convenient Time Code

zr Easy to follow
/ English Subtitle

I
A Kramer vs Kramer * ‘I’,, &”

First Release Titles for 1992:

Kramer  vs Kramer q .“I,  “L I”_. “’ Thr Karate  Kid * ‘/,  y ” Look  Who's  Talking j , ,,I’! ,,“,,



This is somewhat resonant of the strong version of the
contrastive analysis hypothesis, implying the ability to
predict developments in an individual’s language
learning. If indeed it reflects reality, it is of crucial im-
portance. Weal1 should know about it assoonas possible.
Unfortunately, the interviewer does not probe further.
The gullible are, therefore, left to savour delights to come;
the more wary, not to say cynical, to view it with a
somewhat more jaundiced eye.

Finally, there is the case of Hansen-Strain inter-
viewed by Jeris Strain. The content here was mainly
informational concerning future research in the field of
language attrition and its implications for language
teaching. As it was, therefore, devoid of potential
controversy, I have no comment on it. Anyway, who
am I to come between husband and wife?

I have maintained here that interviewers owe it to the
readers of TLT to oblige interviewees to be accountable
for the statements they make. In particular, the latter
should not be permitted to make claims for their findings
without providing both exemplification and empirical
support. This will achieve two purposes. It will render
the interviews more interesting and prevent the dis-
semination of misleading generalisations.  Of course, it
might also reduce the number of candidates for inter-
views, but you can’t have everything. Anyway, who
wants to read interviews with interviewees who are
not prepared to substantiate their arguments?

References
Howatt, A.P.R. 1984. A history of English lan-

guage teaching. Oxford: Oxford University
Press.

Kelly, L. 1969. Twenty five centuries of language
teaching. Rowley, Mass: Newbury  House.

JALT Video NSIG
(National Special Interest Group)

ESOL Video Materials
Directory Project

To assist in the compilation of a directory
with a global perspective, the JALT Video N-
SIG is seeking information about ELT videos
produced exclusively for the Japanese
market. If you can help in any way by rec-
ommending or reviewing, contact the JALT
Video N-SIG Coordinator, David Wood 2-
12-1 lshizaka, Dazaifu, FukuokaT818-Ol;Tel.
(092) 9253511: Fax (092) 924-4369.

Tokyo May Mini-Conference
Call for Papers. Theme: From Theory to Practice

May 17,1992 Toyo High School, Suidobashi 9-4:30
Tokyo JALT Executive Committee is soliciting proposals in Japanese or English for presentation
at its fourth May Mini-Conference. All sessions are 60 minutes. A proposal on any topic related
to language teaching and the theme stated above postmarked by APRIL 5 will be vetted for
possible selection. Please send TWO copies of your presentation abstract (50-100 words or
2-400 characters, one WITH name, one WITHOUT) with a photocopy of this form.

Name Presentation Title

Address Content Area (e.g. listening)

Contact Phone(s) Equipment Requested

In addition, write a one sentence (short!) description of your presentation and a one sentence
biography on the back of this form for the conference program.

SEND BY APRIL 5 to: Masaki Oda, JALT Vetting Committee, Department of Foreign
Languages, Tamagawa University, 6-1-1 Tamagawa Gakuen, Machida,  Tokyo 194

March 1992

49



Gestures

(The following contribution is a “goodbye present“ to My
Share readers from Louis Levi, former Editor of this column,
who will leave Japan this month.)

I assembled this set of illustrations from drawings pre-
pared by first-year students at Waseda University. The
drawings have been  selected to permit cross-cultural
comparisons. They represent four different categories:
some are common to Japan and to Anglo-American
culture; some are identical in form to gestures in the LJ.K
and the U.S.A. but are apparently different  in meaning
(No. 10 is one which seems to fall into this group); some
are also found in other Asian countries (No. 13, for
example, is also common in Malaysia); and some are, in
my experience, unique to Japan.

I have put the set to three main uses, although others
can easily be imagined: for discussion on the meaning
of the gestures, (the lack of clarity in one or two of the
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drawings can be turned to advantage), description of
the actions represented in the drawings, and for the
practise  of four specific language areas: parts of the
body; locatives  (“in front of him,” “behind his ear,” “on
either side of his head”); and the use of the verb have to
describe states: e.g. “He has his arms in the air,” “He
has his hand behind his ear.”

The fourth language area is in many ways the most
important: the rhetoricaldesirabilityof making a simple
statement in one clause and adding detail in another
clause or sentence rather than of throwing all infor-
mation pell-me11 into a single clause. Student descrip-
tion of No. 2, for example, tends to be, ‘He is stretching
up his fingers on both sides of his head.“ The analytic
approach yields, “He has his hands on either side of his
head. His forefingers are pointing up.”

Louis Levi has been  teaching at Tokyo Women’s Christian
University since 1981. He previously taught in Nigeria,
Malaysia and Israel.



A Reminder
When submitting chapter reports, please
follow the guidelines in the January, 1992,
The Language Teacher.

. Double-spaced
9 250 words maximum
9 Same format as in The Language

Teacher.
Thanks!

-The Editors





Recently Received

For Students
*Adamson, D. (1989). International hotel English. New

York: Prentice Hall. (Sequel to Hotel English;
companion to *Keane: International Restaurant
English.)

*Adamson, D. (1991). Starting English for business
(student’s book, demo tape). New York: Prentice
Hall.

“Bagley, D. (1991). The freedom trap. Collins English
Library level 5 reader. London: Collins ELT.

*Bassano, S. & Christison, M. (1992). Drawing out:
Creative, personalized, whole language activities; revised
edi t ion  ( s tudent ’ s  book) .  Englewood Cl i f f s :  Pren t ice
Hall Regents. (jhs, hs, jr. coll.,  coll.,  adult.)

*Forrester, A., & Savage, A. (1991). Take 2 (student’s
books) .  London:  Col l ins  ELT.

*Keane L. (1990). International restaurant English:  ,   

Communicating with the international traveller. New
York: Prentice Hall Regents. (Companion to
*Adamson:  International hote l  Engl ish . )

*Kitao,  K., & Kitao, K. (1991). TOEIC  eibunpo  (jo, ge)
(extensive  Jap.  notes) .  Tokyo:  Unicorn.

*Martin, A., & Hill, R. (1991). Modern poetry. London:
Casse l l .

*O’Connor, F. (1991). English, Inc.: Functional  English
for Japanese business people (student’s book: demo
tape). Hemel  Hempstead: Prentice Hall Interna-
t i o n a l .

*Romanoff, M. (1991). Language and study skills for
learners of English. Englewood Cliffs: Prentice Hall
Regents .

*Seibcl, C., & Hodge, R. (1991). Building English
structures :  A communicat ive  course  in Engl ish.
Englewood Cliffs: Prentice Hall Regents.

*Short,  D.,  Suefert-Bosco, M., &  Grognct ,  A.  (1991) .
Of the people: U.S. history. Englewood Cliffs:
Prentice Hall Regents. New York: Newbury  House.

*Short,  D.,  Suefert-Bosco, M., & Grognct ,  A.  (1992) .
By  the people, for the people: U.S. government and
citizenship. Englcwood Cliffs: Prentice Hall Regents.
New York: Newbury  House.

*Stevenson,  R.  (1990) .  Treasure  i s land.  C o l l i n s  E n g l i s h
Library level 3 reader. London: Collins ELT.

*Swindells,  A. (1991). Nelson Mandela. Collins English
Library level 3 reader. London: Collins ELT.

*Woolr ich,  C.  (1991) .  Rear window. C o l l i n s  E n g l i s h
Library level 4 reader. London: Collins ELT.

!Flowcr, J. (1991). First certificate organizer.  Hove:
Language  Teach ing  Publ ica t ions .

!Martin, S. (1991). Tropical rainforests. Macmillan
Bookshelf level  4. London: Macmillan. (h intermd
rd.)

!Maule, D. (1991). The naked English verb: The meaning
of the English verb tenses. London: Macmillan.
(upper)

!Vaughn-Rees, M. (1991). The London Book. Macmillan
bookshelf level 4. London: Macmillan. (h intermd
rdr.)

For Teachers
*Dixon, C., & Nesscl, D. (1992). Meaning making:

Directed reading & thinking activities for second
language students. Englewood Cliffs: Alemany
Press/Prentice Hall Regents.

*Nunan, D., & Burton, J. (Coords). (1990). Study skills
for further education: Minimum social proficiency: A
curriculum framework for adult  second language
learners .  Sydney:  The Nat ional  Center  for  Engl ish
Language Teaching and Research.  (a id  to  curric.
devel . )

*Peyton, J.,  & Staton, J. (1991). Writing our lives:
Reflections on dialogue journal writing with adults
learning English. Englewood Cliffs: Prentice Hall
Regents .

*Rost, M. (1997). Listening in action: Activities for
developing listening in language  teaching. Hemel
Hempstead: Prentice Hall International.

!Brumfit, C. (1991). Literature on language: An anthol-
ogy. London: Macmillan. MEP Monographs.

!Geddes,  M. (1991). 101  ways to use Macmillan dossiers:
A resource book for teachers. London: Macmillan.

Information for Publishers

Because The Lan-
guage Teacher
requires reviewers
to use materials in

class, no classroom materials which
are inadequate for classroom use
will be listed. Furthermore, only new
books will be listed for review.

Publishers should send all
review copies of books and other
materials to the JALT
Reviews Coordinator,
Sandra Ishikawa c?w
(address on p. 1).

B
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PREPARE YOUR STUDENTS FOR SUCCESS
Alphabetical  order

Alternative word meanings

Analogies
Antonyms

Automobile parts

Biographies  of famous people

Capitalization

Careers
Check writing  and cashing

Clothing

Crossword puzzles

Days of the week

Dictionaries

Directionality

Drawing  conclusions

Driver's  licenses

Elections

English grammar & structures

Facts vs opinions

Family relationships

Graphs and statistics

Illnesses and conditions

Income taxes

Indexes

Informal  conversations

Interviewing

Job applications

Likes and dislikes

Map reading

Menus
Money problems

Months of the year

Newspaper editorials

Number words and symbols

Objects in a room
Occupations

Paragraph writing

Prescriptions

Road signs

savings accounts

Similies

Slang expressions

space exploration

Spelling

Synonyms

Table of Contents

Television

Telling  time

Test preparation
Thank you notes

True and false statements

Unusual  events

U S documents

U S geography

Using an encyclopedia

Vacation  plans

Vitamins  in foods

Want ads

Weather

. . . and more
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Skill Sharpeners Second Edition

Del Flippo a rd  Char les SC idmore

Sharpen language skills while
strengthening survival skills with
Skill Sharpeners. Using
contemporary language and set in
everyday situations, the lessons in this
popular  series promote student
involvement and foster self-
confidence. Skill Sharpeners
integrates English language learning
with the content areas-social  studies.
science,  English.  and math-and
prepares junior high and high school
students for academic: success.

Each  consumable  book  includes end-
of-book skills tests,  vocabulary review.
and a handy Skills Index.  Great for
ESL  students  and others who need to
develop  language  and survival skills.

The Second Edition of Skill Sharpeners offers even more tools
to promote student success across the curriculum:

Pages  that are easier to road
More  practice with standardized
test formats
Increased  emphasis  on
study skills

Highlighted  reference boxes
help students focus on

Increased focus on reading  and
writing  skills with  eve” more

practice.  review,  and
reinforcement  opportunities

Data Banks and
Grammar Boxes

encourage
independent

learning

Detailed  teacher notes at

the bottom of each page

4. Addison-Wesley Publishers Japan. Ltd. ‘4



Chapter  Reports  must  be received by the edi tor ,  Sonia Sonoko
Yoshitake, by the 19th of the month two months before publication.

NARA

Communication in Motion
by Julia Dean

Julia Dean, a visiting professor at Doshisha Women’s
College, began her presentation for our December
meeting by explaining how she developed her unique
approach to language teaching.

Originally employed as a high school physical edu-
cation teacher with experience in dance, drama and
mime, she was asked to help some Japanese exchange
students who were unable to keep up with their classes.

Stressing that “movement promotes communica-
tion,” she encourages students to express themselves
with more freedom and confidence. Dean illustrated a
number of techniques she uses in her classroom. In
creating “human sculptures,” students (in this case the
audience) were first allowed to put themselves, then
each other, in any pose they liked. Then they had to
illustrate words like “dark” or “fly.” Interpretations
vary, of course, adding to breadth of understanding
while sparking student creativity. After students get
u s e d  to the technique, some can be asked to sculpt
words or phrases so that others can “read” them.

Dean also explained how she has students act out
news items which the “announcer” reports for practice
in past tense. Students can also practice describing
clothing and then perfect it by putting on a “fashion
show” in class (wearing only whatever they came to
class in and taking turns serving as the commentator).

Illustrating many of her comments with mime, Dean
offered the chapter a wealth of ideas for livelier classes.

Reported by Mary Goebel Noguchi

TOYOHASHI

Teaching English Through Recitation
by Isao Uemichi

At the December meeting, Isao Uemichi introduced
TEFL through recitation from a new angle as a means
to make students speak English. He uses passages from
songs, films, and literary works of art recorded for
various purposes in order to enhance students‘ percep-
tion and lessen  students embarrassment in speaking
English. Students are encouraged to invent or remake
some passages when it is necessary to make up for their
vague memory. The fact that his students are becoming
positive in speaking English assures that recitation can
lead to fruitful activities, if well adapted.

Reported by Tomoyo Kumamoto

s e n

I
Intercultural Communications Conference (See Feb. Language Teacher for  in fo )

PRE-REGISTRATION FORM (Deadline: 31 March) I
1 1) Remit your registration fee via postal money

transfer (yubin furilcae) to:
1 2) Send the completed form below to-- I

I
SIETAR Japan (this is the account name) I SIETAR Japan do IIBC, I

I I 2-14-2 Sanno Grand Building 9F, Nagatacho
Chiyoda-ku, Tokyo 100

I
I Tokyo 7-18631 (account number)

I I
r --------------------------____WORKSHOPS 1
I Please  number the presentations you would like to attend in order of preference. Assignments will be based on a first come,
first served basis so register early to guarantee your spot. I

I Morning (10 -12)
I

Afternoon (l-3) I
-Gay,  Barnga: A Simulation -Iwata,  Intercultural Training in EFL I

Late afternoon (3:15-5)

Machi.  Critical Incidents
(Please check if you will be attending.) I

I MEMBERSHIP
-1 am a member of JALT &/or SIETAR and have -1 am not a member of JALT or SIETAR and have I

I remitted Y4000 by postal transfer. I remitted V7000 by postal transfer. I
I I
Name Contact No. I

I Address I
I I
I II I____--------------------------

MORE INFORMATION
-I

SIETAR Japan at M-3580-0286 or Don Modesto 03-3360-2568  (JALT) or Yashiro Kyoko 03-3330-6336  (SIETAR). I
I I
L,-----------------------------__J
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one Presents

om Use
Low Intermediate

S P E A K I N G  F I R S T  L I S T E N I N G  F I R S T
0 Each lesson offers students varied l Listening tasks for both global and

and extensive practice with target intensive listening, and a speaking
structures and vocabulary. pairwork  section

0 Two cassettes ¥4800 (¥4660  plus tax) 0 Two cassettes ¥4800 (¥4660 plus tax)
Intermediate

 SPEAKING ~~~~~~ L ISTENING

0 Focuses on the use of English in l  Tasks provide students practice in
everyday situations. developing their listening skills neces-

0 16 lessons contain ample material for sary for understanding conversations
speaking  and listening practice. l Practical topics as time, weather,

l  Two cassettes ¥4800 (¥4660 plus tax) hobbies, music and leisure activities.
0 Two cassettes ¥4800 (¥4660 plus tax)

R E A D I N G
0 The 20 chapters cover a wide range W R I T I N G

of topics and focus comparing and l Focuses on the importance of
contrasting Britain, America and Japan. accuracy in writing by concentrating

l Each chapter also includes compre- on high frequency  errors in grammar,
hension  questions and exercises. spelling and rhetorical devices.

Upper Intermediate

Paragraphs that Communicate The Snoop  Detective School
(Reading and Writing Paragraphs) Conversation Book

l 10 chapters introduce students to l Conversation book based  on
ten  basicorganizing ideas. information gaps and role playing

l Abundant examples presented in each l Creative exchange of information,
chapter explain an idea and show game-like task book

s
how a paragraph is organized. 0 Two cassettes ¥4800 (¥4660 plus tax)

- -__--_--- - - - - _---_-______-_--7-
I
l 

Free Sample Copy Request
Please send me a free inspection copy of (please check) i

I I
I 0 SPEAKING FIRST q SPEAKING q WR/T/NG 0 Paragraphs that Communicate I

1 0 LISTENING FIRST  0 L I S T E N I N G q READING q The Snoop  Detective  School
I Conversation Book

I

I Linguaphone Japan
NAME

I 1I 12, AKASAKA 1-CHOME ADDRESS
I MINATO-KU, TOKYO 107

I TEL: TOKYO (03) 3585-3521
FAX: TOKYO (03) 3585-7840  TELEPHONE NUMBER
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Legal Information for Teachers

Period of Contract

Commonly, teachers are offered contracts that stipulate the period of duration in terms of yars
(one year, two years, three years). Often these contracts specify an employment period of more
than one year. Nevertheless, this practice is prohibited by labour  standards law.

A supplementary provision of the Ministry of Labour  promulgated as Article 14: Period of
Contract [Labour  Standards Law No. 49, April 7, 1947, Supplementary Provisions - Ministry of
Labour  Ordinance No. 2 January 20, 1951]  states that the contract is not to exceed a period of
one year. This restriction does not apply to contracts without any set period of duration (the most
common type for Japanese nationals in Japanese companies) and makes an exception for
those contracts that require a definite period for the completion of a project.

Questions and requests for advice should be referred to a local Labour  Standards office.

Information provided by Thom Simmons
Kanto Teachers Union Federation

phone/fax: 045-845-8242  (h); fax:03-3433-0334  (o)
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Are you in need of new ideas for your
English classes? Do you need a chance
to sit and wander through some of the

many ELT texts? The English Resouce  is
for you. The Resource is a store

specializing in English teaching materials.
Take the time to come out and see us. It

will be worth the trip.
One Inconvenient Location to Serve You!

The English Resource, 2-3-2 Sagamidai, Sagamihara-shi
Phone 04274443898 Fax 04274443897



Send Bulletin Board announcements to Greta Corsuch (address p. 1).
All announcements must be received by the 19th of the month two
months before the  month of publication.

A Call for Papers

Tokyo Mini-Conference
Toyo High School, Suidobashi, Tokyo

Sunday, May 17, 1992, 9:00-4:30

Tokyo Chapter’s fourth May Mini-Conference theme is
“Theory to Practice.” We hope to break the 300-par-
ticipant mark this year.  Teaching materials will  be on
display by most publishers. Major speakers will also be
featured. If you are interested in conducting a workshop
or demonstration, or presenting a paper, send an abstract
of 50-100 words or 200-400 characters with a short
biographical statement of 25 words or 50 characters to
Masaki Oda, 441-1 Miwa-machi #301,  Machida, Tokyo,
195, by Aprii  5. Abstracts describing workshops,
demonstrations and papers that directly pertain to the
theme “Theory to Practice” will be given preferential
consideration. For more information, or to volunteer
your help, contact Will Flaman (W)  03-5684-4817 or (HI
03-3816-6834,  or Don Modesto (W)  03-32X-3824 or (H)
03-3360-2568.

Please do not submit The Language Teacher
announcements in the form of posters,
graphics, charts, or cartoons. Thanks.

- The Editors

Joining a JALT N-SIG
To Join a JALT N-SIG. send an extra ¥1000
with your JALT membership fee and specify
which SIG you want to join. Joining a SIG puts
you in touch with other professionals who
share your interests in Bilingualism, Video,
or Global Issues. Other developing areas of
interest include Teaching Japanese to
Speakers of Other Languages, Teacher
Training, and Poster Sessions. For further
info. contact Sonia  Yoshitake (see p. 1). the
National-SIG  Coordinator.
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Please  send  a l l  announcements  fo r  th i s
co lumn to  Sonia  Sonoko Yoshitake (see
p. 11. The announcement should follow the
style  and format of other announcements in
this column. It must be received by the 25th
of  the month two months before the month
of publication.

1
If  there  is  no announcement  fo r

yo~a;~~,er,  please call the
contac t  person  listed  be low for

AKITA (PETITIONING CHAPTER)
Mike Sagl iano,  0188-88-5133
Tim Ke l ly ,  0188-86-5100

CHIBA
T o p i c : P a n e l  d i s c u s s i o n - B i l i n g u a l i s m
Date: Sunday, March 8th
T i m e : 1 :OO-4:00 p.m.
P lace : Chiba Chuo Communi ty  Center
Fee Members free; non-members

¥1,000
Info: B i l l  Casey  0472-55-7489

As the number of “international mar-
r iages ”  i nc reases  so  do  ques t ions  o f  ra i s -
i ng  ch i l d ren  in  a  b i cu l tu ra l  and  b i l i ngua l
env i ronment ,  What  language shou ld  the
children speak at home? Will children  raised
as  b i l i ngua ls  become f l uen t  i n  bo th  l an -
guages or will they fail to completely learn
eilher parent’s language. Answers to these
and similar questions will be discussed by
a combined pane l  o f  educatorsand parents
who are  concerned wi th  the prob lems of

FUKUI
T o p i c : To  be  announced la te r
Speaker :  To be announced la ter
Date: Sunday, March 15th
Time: 2:00-4:00  P.M.
P lace :  In ternat iona l  Exchange Center

(6F)
Fee: Members free; non-members

¥700
Info: Hiroyuki  Kondo 0776-56-0404

FUKUOKA
T o p i c : Team Teach ing  Po ten t ia l  and

Thea t re  in  Educa t ion
Speaker: Jack Midgdalek, Elizabeth

Semmel ,  E l len  Bar ton ,  e t  a l
Date: Sunday, March 8th
T i m e : 2:00-5:00  p .m.
P lace : fwataya  Community College,

Ten j in  Center  B ldg . ,  14F
Fee: Members free; non-members

¥1,000
In fo Les ley  Kous ta f f  092-714-7717

This workshop will explore the potential
o f  d rama and theat re  as  too ls  in  second
language instruction from the point of view
of  two cur rent  JET programme teachers .
The  p resen ta t ion  w i l l  i nc lude  demons t ra -
t ions  o f  per fo rmance mater ia l ,  p rac t ica l
examples of pre- and post-show activities,
and discussion of implementation in
Japan’s school system. Following this, an
additional presentation will concentrate on
techn iques  and  p rac t i ce  team- teach ing  in -
formation for Japanese or foreign leachers
working in the JET or similar format.

Jack  Midgdalek  and E l izabeth  Semmel
have been work ing  in  Aus t ra l ia ’s  Thea l re
in  Educat ion  programme.  E l len  Bar ton  has
been work ing in  the JET programme for
three years.

GUNMA
Hisa lake J imbo,  0274-62-0376

H A M A M A T S U
T o p i c : The “Eika iwa”  Indust ry
Speaker :  Ken Lev in
Date: Sunday, March 15th
T i m e :  1:00-4:00 p.m.
P lace : CREATE (nex t  to  Enshu Byo in

Mae Stat ion)
Fee: Members free; non-members

¥1,000; HICE ¥500
In fo : Brendan Lyons 053-454-4649

Mami Yamamoto 053-885-3806
The presenter will set out lo explain why

most  language schoo ls  have  little  concern
w i th  the  ac tua l  teach ing  o f  Eng l i sh ,  how
much money is  made in  the indust ry  and
who makes it. Come prepared to argue and
join in the fun.

50% discount  for  non-member  E ika iwa
school teachers!! Bring your boss free.

Ken  Lev in  i s  a  f ree lance  jou rna l i s t  and
the author of Freestyle English and the
expose “What’s Wrong With Eikaiwa
Schoo ls . ”

HIMEJI
Akito Ozaki ,  0792-93-8484

H I R O S H I M A
T o p i c : Teaching Japanese Children

Ef fec t i ve l y
Speaker:  David Paul
Date: Sunday, March 15th
T i m e : 1 :OO-4:00 p.m.
P lace : Hi roshima YMCA Gaigo Gakuin

B ldg .  #3
Fee: Members free; non-members

¥1,000
In fo : Mar ie Tsuruda 082-228-2269

Ian Nakamura 0848-48-2876
In this workshop, the speaker will give a

br ie f  ou t l ine  o f  the  Quest ion ing  Approach,

a successful approach to teaching English
to  e lementary  schoo l  ch i ld ren  wh ich  has
been deve loped in  H i rosh ima,  and demon-
strate its practical applications.

Dav id  Pau l  has  taught  in  H i rosh ima fo r
the last twelve years and is the owner/
Pr inc ipa l  o f  Dav id  Eng l i sh  House .

IBARAKI
T o p i c : Getting Students to Talk-The

MAT (Model, Action, Talk)
Method

Speaker:  Ri tsuko Nakata
Date: Sunday, March 15lh

T i m e : 2:00-4:30  p .m.
P lace : Kijo Plaza-4F.  Dai 5 go shitsu

(Tsuchiura)
Fee: Members free: non-members

¥500
In fo Mart in E.  Pauly 0298-64-2594

Ms. Nakata is a teacher and teacher
trainer and is chairperson of AETC (the
Assoc ia t i on  o f  Eng l i sh  Teache rs  o f  Ch i l -
d ren) .  She has pub l ished numerous tex ts
on leaching English (including Oxfords
new Let’s  Go).

KAGOSHIMA
Yasuo Tesh ima,  0992-22-0101 (W)

KANAZAWA
T o p i c : Issues in Bilingualism
Speaker:  Emiko Yukawa
Date: Sunday, March 15th
T i m e 2:00-4:00  p .m.
P lace : Shakyo  Center ,  4 th f loor ,  Honda

Machi,  Kanazawa (next to MRO)
Fee : Members free: non-members

¥600
In fo : Masako Ooi 0766-22-8312

Mary Ann Mooradian 0762-62-
2153

This presentation consists of two parts.
The first is an introduction to the issues
invo lved  i n  B i l i ngua l i sm.  The  second  part
of the presentation will deal with case stud-
ies of children raised as English/Japanese
bilinguals at home in Japan.

Emiko Yukawa is an  instructor at Toyama
Women’s  Co l lege  and a t  Toyama Co l lege
of  Fore ign Languages.

K O B E
T o p i c : Written Errors: Correction or

Co l l ec t i on?
Speaker:  Kat ie  Gray
Date: Sunday, March 8th
T i m e : 1:30-4:30  p .m.
P lace : Kobe YMCA Language Center ,

4 th  f loor
Fee : Members free; non-members

¥1,000
In fo : Jane Hoelker  078-822-1065



New Edition!

INTERACTIONS
& MOSAICS, 2/e

Available October 1989!
Bawd on responses  from 70 users  in the

I ’ S  a n d  Canada..

_ YOU SAID YOU LIKED: _

COORDINATED SKILLS  BY LEV El.
I he hooks in each level are  coordinated acrossr o  chapters
by theme. vocabulary  and use of  grammar structures

Y o u  liked  it " We Kept it "

FOCtIS  ON BUILDING SKILLS
All the books focus on building  s k i l l s  rather than

merely testing comprehension
Y o u  liked it! We kept  it!

__SO WHAT'S NW-
* New exercises in all *More detailed gram-

book5 mar explanation5 for
certain structures

*New readings
*More sentence-level

*New listening tasks language exercise5
and speaking in the Interactions
activities writing books

* All four Instructor’s *New design (new
Manuals have been layout and photos)
augumented and
redesigned

ETC Program
by Elaine Kirn

West Los Angeles College

Available Now!

A comprehenslve
cohesive and
flexible approach
to adult ESL
education

Compentency-
based with
hundreds of
competencies
in all

Six levels-for a
total of 17 books
PLUS cassettes
and teachers’
editions

Current
approaches to
language
instruction

Fully illustrated
and carefully
designed

Lively pedagogy

S k i l l s  W o r k b o o k

Grammar
R e a d i n g /  L i s t e n i n g /
Writ ing  Speak ing

r-lr-lr--
, , Level 2, ,



Th is  ta l k  desc r ibes  an  approach  lo  in -
creasing students’ written accuracy and
thei r  autonomy by co l lec t ing er rors  f rom
written assignments. This provides the
material for a writing class in which the
students discuss, analyze and classify the
errors.

Katie Gray is Senior Tutor at the Centre
for English Language Teaching at the Uni-
versity of Stirling in Scotland. Since July of
last year she has been a tutor at the newly
founded St .  Cather ine ’s  Col lege (Univer -
sity of Oxford) Kobe Institute. She has
pub l i shed  severa l  a r t i c les  on  sy l l abus  de
s ign  and learner  centered  methodo log ies .

KYOTO
T o p i c : Choos ing  Teach ing  Techn iques

for  Large C lasses
Speaker :  Tom Hinton
Date: Sunday, March 29th
T i m e : 2:00-4:30  p.m.
P lace : Kyo to  Br i t i sh  Counc i l ,  75  Nishi-

machi,  Kita  Shirakawa, Sakyo-
ku, Kyoto Tel. 075-791-7151 (see
map below)

Fee: Members free; non-members
¥500

Info: Kyoko Nozaki  075-71 l -3972
Michael  Wol f  0775-65-8847

New communicat ive  methods for  use
wi th  la rgec lassesmay beexc i t ing  in  theory
bu t  s t i l l  f a i l  i n  your  c lass room.  Th is  work -
shop examines how teachers  in  many d i f -
fe ren t  teach ing  s i tua t ions  can  judge  when
a  new techn ique  can  be  i n t roduced  to  a
c lass .  Pa r t i c ipan ts  w i l l  a l so  have  the  op -
portunity to try out six new techniques
based on tex ts  se lec ted  f rom Mombusho-
approved textbooks. Junior High, High
Schoo l  l eachers  and  AETs  a re  mos t  we l -
come.

Tom Hinton  is Director of The British
Counc i l  Cambr idge  Eng l i sh  Schoo l ,  Kyo to .
He has  worked in  language schoo ls  and

h igh  schoo ls  in  Kenya ,  Ma lays ia ,  Spa in
and Japan.

MATSUYAMA
T o p i c : Inc reas ing  S tuden ts ’  Response

Rates
Speaker :  Rober t  Habbick
Date: Sunday, March 15th
T i m e : 2:00-4:30  p.m.
P lace : Shinonoma High School  Memo-

rial Hall, 4F
Fee: Members free; non-members

¥1,000
In fo : L inda Kadota 0899-79-6531

Takami Uemura 0899-31-8686
Th is  workshop w i l l  focus  on  new tech-

n iques  fo r  i nc reas ing  s tuden ts ’  response
rates in dialogue and question situations.

Robert Habbick has teacher/teacher-
t ra in ing  exper ience wi th  the  JET program
and  in  l anguage  schoo ls .  He  i s  cu r ren t l y
Educat ional  Consul tant  a t  Oxford Univer-
sity Press.

MORIOKA
Jeff Aden.  0196-23-4699

NAGANO
Richard Uehara,  0262-86-4441

NAGASAKI
Wanda “Swan” Anderson, 0958-46-0084

(days) or  0958-47- l  137 (eves.)

N A G O Y A
T o p i c : EFUESL Readers’ Theater
Speakers: Russell Clark & William

Phillips
Date: Sunday, March 22nd
T i m e : 12:30-4:00  p.m.
P lace : Mikokoro Center, Nagoya
Fee: Members free; non-members

¥1,000
Info: He len  Sa i to  052-936-6493

Ryoko Katsuda 0568-73-2288

K y o t o
British Council

This  workshop w i l l  demonst ra te  and in -
t roduce readers ’  theater  techn iques,  w i th
JALT members and guests participating in
small groups. Texts from modern literature
wi l l  be adapted to  a  readers ’  theater  for -
mat ,  and  par t i c ipan ts  w i l l  pe r fo rm scenes
dur ing  the  f ina l  hour .

Th is  p rac t i ca l  workshop  i s  des igned  fo r
teachers of HS-aged  students or above,
wi th  some exper ience,  a l though nov ice
teachers and teachers of children will also
learn  a  great  dea l  f rom th is  p resenta t ion .

NARA
T o p i c : Where Are the Women?-To-

wards a More  Inclusive, Gender-
Fa i r  Curr icu lum

Speaker :  T im Bedford
Date: Sunday, March 8th
T i m e : 1:00-4:00  p .m.
P lace : Sa ida i j i  YMCA (0742-44-2207)
Fee: Members free; non-members

¥1,000
In fo : Masami Sugi ta  0742-47-4121

Denise Vaughn 0742-49-2443
This presentation will explore ways that

teachers can incorporate gender and
women’s  perspec t i ves  in to  the  cur r i cu lum.
After a brief survey of the philosophy of
such  a  p rogram,  i t s  a ims  and  impac t ,  the
presenter will share lesson ideas as well as
ways to initiate faculty development in this
area.

T im Bedford  i s  cur ren t l y  teach ing  eco-
nomics and the theory of knowledge at the
In ternat iona l  Schoo l  o f  the  Sacred Hear t
wh i le  a lso  be ing  ac t ive ly  invo lved in  sev-
era l  leacher  deve lopment  pro jec ts  to  c re-
a te  a  more  inc lus ive  cur r i cu lum.

NIIGATA
T o p i c : Class Management  for  TEFL
Speaker:  Sonia Sonoko Yoshi take
Date: Sunday, March 22nd
T i m e :  1:00-3:30  p.m.
P lace : In ternat iona l  Fr iendsh ip  Center

(Kokusai  Yuko Kaikan,
Kamiokawamae-dori,  tel. 025-
225-2777)

Fee: Members free: non-members
¥1,000

In fo : Toru Seki  025-260-1871
Michiko Umeyama 025-267-
2904

Many EFL teachers stress the impor-
tance  o f  in t roduc ing  Japanese  s tuden ts  to
Western culture. The presenter agrees with
this but also advocates using the six to
twelve years of school culture students
bring with them to the EFL class. She
hopes to  share her  techn iques for  organiz-
ing large classes to enhance students’
a t tendance  and  par t i c ipa t ion .
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sawU
istening

Marion Geddes & Gill Sturtridge
with Helen Munch

Integrated practice in listening

and oral skills

“Jigsaw listening”: students listen to

incomplete extracts on cassette

and piece together the jigsaw in

oral and written work

Suitable for intermediate-level

students of American English



Sonia Yoshitake teaches full-time at ICU.
She is on the Publications Board of The
Language Teacher .  She  i s  immed ia te  pas t
National Membership Chair and past
Pres iden t  o f  JALT-Kobe.

O K A Y A M A
Fukiko Numoto, 0862-53-6648

OKINAWA
Karen Lupardus.  09869-8-6053

OMIYA
There  w i l l  be  no meet ing  in  March

T o p i c : S t ra teg ic  In te rac t ion  in  Fore ign
Language Classroom

Speaker: Masaki Oda
Date: Sunday,  Apr i l  19 th
info: Yukie Kayano 048-746-8238

O S A K A
Yosh ih i sa  Ohn ish i ,  06-354-1828

S A P P O R O
T o p i c : Speaking Tasks Workshop
Speaker :  Dale T.  Gr i f fee
Date: Sunday, March 22nd
T i m e : 2:30-5:00  p .m.  (beg ins one hour

la te r  than  usua l )
P lace : Fujin Bunka Center (Odori.  West

19) 2F
Fee: Members and students free; non-

members ¥1,000
In fo Ken Hartman  011-584-7588

Th is  workshop w i l l  p resent  min i -speak-
ing tasks to open a class, demonstrate
several major speaking activities, and
present  gu ide l ines  to  he lp  new teachers
des ign  the i r  own speak ing  ac t i v i t ies .  Par -
ticipants will also “walk through’ how a
speaking activity is “born.” Finally, you will
learn how to  create  good (communicat ive)
speak ing  ac t iv i t iesout  o f  uncommunica t ive
textbooks.

Da le  T .  Gr i f fee  teaches  fo r  Se igaku in

Univers i ty  in  Sa i tama.

SENDAI
T o p i c : Spy ing  on  the  Bra in
Speaker:  Willeta  Si lva
Date: Sunday, March 22nd
T i m e :  1:00-4:00 p.m.
P lace : 141 Building, 5th floor (near

Mi tsukosh i  on  Ich ibancho)
Fee: Members free; non-members

Y1 ,000
In fo : Takashi Seki 022-278-8271

(even ings)
Brenda Hayashi  022-279-1311

(day)
This presentation will examine the neu-

ro log ica l  fac to rs  re levant  to  learn ing  and
memory.  The ever  evolv ing f ie ld  of  corn-
puter  technology has prov ided ways that
enable scientists to “watch the process of
read ing”  as  i t  happens  in  the  b ra in .  Th is
slide presentation will be of interest to
those who want  to  upgrade the i r  compre-
hension of what is happening in the fields
of neuroscience and applied linguistics.

Willeta  Si lva works for  Tohoku Gakuin
Universi ty.

Ms. Hosoya  w i l l  ana lyze  psycho log ica l
and sociological factors affecting the Japa-
nese learner of English and will character-
ize  the  typ ica l  s tages Japanese learners

SHIZUOKA
T o p i c : What  Prevents  Japanese f rom

Speak ing  Eng l i sh  We l l ?
Speaker:  Mitsuko Hosoya
Date: Sunday, March 15th
T i m e : 2:00-4:00  p .m.
P lace : Shizuoka Kyoiku Kaikan,  5F (1-

12 Sunpu cho, next  to Mr.  Do-
nuts-across from the Shin
Shizuoka Center)

Fee: Members ¥500;  v i s i to rs  ¥1,000
In fo : T im  Newf ie lds  054-248-3913

Yoshih isa Sakak ibara 054-262-
9655

go th rough as  the i r  Eng l ish  improves .
Mitsuko Hosoya teaches at Teikyo

Women’s  Jun ior  Co l lege and Dokkyo Uni -
vers i ty .  Af lare inv i tedtogowi th  thespeaker
to a local restaurant for an informal discus-
s ion  immedia te ly  fo l low ing  the  program.
(Dutch t reat)

SUWA
T o p i c : Video in the English Class
Speaker:  Marc Benger
Date: Sunday, March 22nd
T i m e :  1:00-5:00  p.m.
P lace : To  be  announced  (p lease  ca l l

the info number below or refer to
announcement  postcard)

Fee : Members free: non-members
¥500

In fo : Mary Aruga 0266-27-3894
This presentation will take the form of a

workshop.  The presenter  w i l l  demonst ra te
var ious  proven techn iques used to  teach
both  spec ia l l y  p repared  v ideo  fo r  c lass -
room use and authentic material. This pre-
sentation is of interest to potential users of
video as well as to those who wish lo
fur ther  deve lop  the i r  v ideo c lasses .

Marc  Benger  is  an  ELT Consu l tan t  w i th
Meynard Publ ish ing Ltd .

The  speaker  w i l l  i n t roduce  b i l i ngua l i sm
f rom both  theore t ica l  and prac t ica l  per -
spect ives:  (1)  key concepts ;  (2)  common
misconceptions; (3) bilingualism in Japan;

T A K A M A T S U
T o p i c : I n t roduc t i on  l o  B i l i ngua l i sm
Speaker:  Masayo Yamamoto
Date: Sunday, March 15th
Time: 1:30-5:00  p.m.
P lace : Takamatsu Shimin  Bunka  Cen-

ter, on Route 11 across from
Sunday ’s  Sun

Fee : Members free; non-members
¥1,000

In fo : Harumi Yamashita 0878-67-
4362

See that The Language Teacher follows you.
Send this form alona with vour current
mailing label to the JALT Central  Office:

1-3-17 Kaizuka, Kawasaki-ku, Kawasaki,
Kanagawa, Japan 210.

Name
New Address

Date Effective

New Home Phone
New Employer

Postal Code
New Work Phone
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Getting started is what it’s all about.. .
First Steps in listening and Progress  in listening
Michael Rost and Nobuhiro Kumai
Consulting Author:  Munetsugu Uruno, lbaraki  High School

Consulting  Editor: Minoru Wada
English Curriculum  Adviser,

Designed for high school and junior
college students, First Steps in Listening

and Progress in Listening help learners start
developing their listening and speaking skills in English.
In an easy way. In an enjoyable way. In on effective way.

Each unit focuses  on one essential grammar point and communicative
tunction, allowing the students to build on their knowledge of grommar while

understanding spoken language in realistic settings and entertaining contexts. A key
e  of each unit is the Listen and Interact section, aimed at developing interactive listening skills.

Ask for o sample copy. It’s time to get started.

Both First Steps in Listening and
Progress in Listening  contain these

r 1
To  , ,rig,,i;l  Ho,m

13  ---------------- 19  Sek,““cn, Bmkyo  ku Tokyn  112  Tel 03 3266 0404 Fox  03 3,‘61,OJih
| components.

tongmon ELT tiyokuroen  BulldIng
1 W Student B o o k

I

Osaka Tel 06205 6790 n  3 cassettes (45 minutes X3)
Please send me a free Inspection copy of i w Teacher’s Manual
__First Steps in  Listening __Progress  in  Listening  I

Name:

S c h o o l :

~-- ;

-1I School Address~-

I - A division  of

L- Tel. __~_---------------1 L O N G M A N ELT

Lingual House



and (4 )  the  language acqu is i t i on  o f  b i l i n -
gua l  ch i l d ren .

Masayo Yamamoto .  Ass is tan t  Pro fes-
sor at Ashiya University, has recently
authored Bairingaru  (Ta ishukan)  and  co l -
laborated on Nihon no Bairingarizumu
(Kenkyusha).

TOKUSHIMA
Sach ie  N i sh ida ,  0886-32-4737

T O K Y O
T o p i c : Cooperat ive Language Learn-

ing-putting the Technique to
Task

Speakers: Wi l l iam F.  F laman.  Rober t
M. Homan  and Christopher J.
Poel

Date: Sunday, March 29th
T i m e : 2:00-5:00  p .m.
P lace : Temple  Univers i ty  Japan (one

minute's walk from Shimo-Ochiai
station on the Seibu-Shinjuku
Line- take the loca l  not  the ex-
press!)

Fee: Members free; non-members
¥1,000

Info: W i l l  F laman  (W) 03-5684-4817
(H) 03-3816-6834
Don Modesto(W) 03-3291-3824
(H) 03-3360-2568

The presenters will give a workshop
presentat ion o f  techn iques they have de-
veloped for their own classrooms-coop-
erat ive  learn ing tasks ,

Chr is topher  Jon  Poe l  i s  lec tu rer  o f  En-
glish at Musashi Institute of Technology in
Tokyo where he a lsoconducts  research on
the  e f fec t i veness  o f  fo rma l  ins t ruc t ion .

Robert M. Homan  i sad junc t ins t ruc to r  a t
ICU,  as well as an assistant editor of the
Temple  U  Japan  S tud ies  in  App l ied  L in -
guistics.

Wi l l i am F .  F laman i s  ins t ruc to r  o f  En-
g l ish  a t  Bunkyo Women’s  Co l lege where
he is  a lso coord inator  for  the Bunkyo Lan-
guage Educat ion Center .

TOYOHASHI
T o p i c : Large Class Management
Speaker:  Don J.  Modesto
Date: Sunday, March 15th
T i m e : 1:30-4:30  p .m.
P lace : Language Center 2F,  Toyohashi

Un ivers i t y  o f  Techno logy
Fee: Members free: non-members

¥1,000
In fo : Kazunor i  Nozawa 0532-25-6578

Th is  p resen ta t ion  w i l l  address  s i x  p rob-
lem areas of large class management:
log is t i cs ,  s tuden t  anx ie ty ,  goals/expecta-
tions.  the  language o f  ins t ruc t ion ,  motiva-
lion, and discipline. The presenter will offer

techniques for each area. Participants will
then work in  groups to  eva luate these and
of fer  the i r  own.

Don J. Modesto has taught for seven
years in a Japanese high school and is
Pres iden t  o f  Tokyo  JALT.

UTSUNOMIYA
James Chambers,  0286-27- l  858

WEST TOKYO

making d ia logs more rea l ,  more fun,  and

T o p i c : Dia logs:  What  Can You Say?
Speaker :  Je f f  Winchester
Date: Sunday. March 22nd
T i m e : From 2:30 p.m.
P lace : Ar izona State  Univers i ty  Japan,

in Hachioji (use either Keio
Hachioji Stn.  or JR Hachioji Stn.
and walk 15 min.  or  take #50 or
#54  bus f rom JR Stn.  to  Owada
Mae Stop.  Map avai lable on re-

quest)
Fee: Members free; non-members

¥1,000
In fo : Yumiko Kiguchi (W) 0427-92-

2891 (H) 0427-23-8795
T im Lane  0426-46-5011

Of ten  s tudents  and teachers  f ind  d ia -
logs  in  pub l i shed  mate r ia l s  to  be  bo r ing
and artificial. In this presentation Mr. Win-
chester will demonstrate some ways of

more “memorable.”
Jeff Winchester teaches at Toho  Uni-

vers i ty  School  o f  Medic ine,  Tokyo.

YAMAGATA
Fumio Sugawara,  0238-85-2468

YAMAGUCHI
Yayoi  Akagi,  0836-65-4256

YOKOHAMA
T o p i c : Content  Curr icu lum
Speaker :  Danie l  C lapper
Date: Sunday, March 8th
T i m e : 2:00-4:45  p.m. (with a coffee

break)
P lace : Yokohama Kaiko Kinen  Kaikan

(neat  JR Kanna i  S ta t ion)
Fee: Members free; non-members

¥1,000
In fo : Ron Thornton 0467-31-2797

Shizuko Marutani 045-824-9459
This is a presentation of a content based

cur r i cu lum fo r  in tens ive  Eng l i sh - language
classes for foreign students at San Jose
State  Univers i ty ,  U.S.A.  Theory  o f  content
based curriculum and its practical applica-
tion will be discussed.

Dan Clapper  teaches a t  Temple Univer -
s i t y  Japan.

lowing the presenta t ion.  (Dutch t reat )
A l l  a re  inv i ted  to  a  loca l  res tauran t  fol-

Special issue of The Language Teacher
on Other Foreign Languages in Japan

In addition to English and Japanese, a number of
other languages are also widely taught in Japan,
including Chinese, French, German, Korean, Rus-
sian, Spanish, and a few others. For example, many
students are required to take these languages as
part of their university studies. To present the “other
side of foreign language teaching in Japan,” a
collection of papers on various aspects of the
teaching of second or other non-English foreign
languages is tentatively planned for February, 1993.
Contributions are to be five to seven pages in length
(A4, double-spaced) and should be sent to: Rudolf
Reinelt, Ehime University, Faculty of General
Education, Bunkyou  chou 3, Matsuyama 790, by
June 15, 1992.
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CHOOSE THE BEST

BBC BEGINNERS’ ENGLISH

l TWO stages from False Beginner to

Lower Intermediate level

l Up to date methodology with

activity based approach

l Listening and Speaking skills

carefully integrated

THE LOSTSECRET

l Unforgettable and gripping video

action at Elementary level

l systematic revision of basic grammar

and language for use in everyday

situations

l Students’ Book (monolingual and

bilingual) and Teacher’s Guide

available

MEYNARD

PUBLISHING

LTD.

To: MEYNARD PUBLISHING LIMITED
Ogura Bldg. l-Z-5 Nishi-sugamo, Toshima-ku.  Tokyo 170
Tel:03-5394-3500  Fax:03-5394-3505

Please send more information :
0 BBC BEGINNERS’ ENGLISH 0 THE LOST SECRET

Name:

School:

Address: __ _ _
(School/Home)



Please  send a l l  announcements  fo r  the  Job  In fo rmat ion  Center /Pos i t ions  co lumn lo  Dr .  Char les  Adamson,  Shizuoka Rikoka Daigaku.
2200-2 Toyosawa, Fukuroi-shi. Shizuoka-ken 437. Fax 0538-45-0110; Office 0538-45-0185 Home 0538-23-7939.
The announcement  shou ld  fo l low the  s ty le  and fo rmat  o f  p rev ious  announcements  in  the  Pos i t ions  co lumn.  I t  must  be  rece ived by  the
19th  o f  the  month ,  two months  before  pub l ica t ion .

(FUKUOKA) Full-time  English teacher in adults and children
classes beginning April, 1992. We are looking for a long-term
associate (minimum 1 year). 24 hours/week (1820 hours in
class). Monday through Saturday. Salary: Commensurate
with education and experience. Send personal resume, photo-
graph and names and addresses of three references no later
than March lOth,  1992 to Etsuko Sasaki, Bell American School,
3-4-1, Arato, Chuo-ku, Fukuoka, Japan 810. Tel: 092-781-8811.

(GIFU) Full-time lecturer or associate professor position
available from October 1992 for a 30 to about 40 year old native
speaker of English who is also fluent in spoken Japanese.
Qualifications: MA or PhD in Applied Linguistics, TEFL,
Communications, British or American Studies. Three-year
renewable contract; salary and benefits standard for Japanese
national universities. Send C.V.,  list of publications, and latest
three research papers with 100-word  resumes to Hiroyuki
Matsumoto, Chairman, Dept. of English, Faculty of General
Education (Kyoyobu),  Gifu University, l-l Yanagido, Gifu-
shi, 501-11.  Application deadline: March 31, 1992.

(KAWAGOE, SAITAMA area) Canadian Academy of Lan-
guages is seeking part-time, experienced ESL instructors for
company evening classes and daytime intensive classes.
Courses will be held on the Tobu Tojo,  JR Takasaki, Seibu
Shinjuku, and Seibu Ikebukuro Lines. Classes will  begin  late
March/early April. Send resume and copy of graduation
diploma to: Mel Fletcher, Canadian Academy of Languages,
1-58 Kitalwaoka, 46-13 Flower Hill, Tokorozawa-shi, Saitama-
ken  359. Tel: 0429-43-3031.

(OSAKA) Research&Development Section of major English
instruction company (Nippon Information and Communica-
tion Co. Ltd.) seeks a qualified English Language Communi-
cation Specialist to design, implement, and evaluate English
language and intercultural skills  training programs for the
workers, engineers, and managers of top Japanese corpora-
tions. Requirements: MA in TEFL/TESL and at least two years
experience, preferably in a Japanese business setting. Good
salary and conditions for right candidate. Position starts May

1. Please send resume and cover letter expressing reason for
interest to Ckamu Sakamoto, N.I.C. Satsuki Building 201, 6-12
1-chome  Kyomachibori, Nishi-ku, Osaka 550.

(OSAKA) Assistant Personnel Manager is required immedi-
ately by Nippon Information and Communication Co. Ltd.
Native English speaker with TEFL/TESL  teaching and man-
agement experience. Applicants with conversation Japanese
language ability preferred. Please send resume and cover
letter expressing reason for interest to Osamu Sakamoto,
N.I.C. Satsuki Building 201, 6-12 1-chome  Kyomachibori,
Nishi-ku, Osaka 550.

At JALT ‘91 a total of 26 people signed up

to form a National Special Interest Group

for Materials Writers. We would like to

petition for official status at the earliest

possible opportunity. To help put us over

the 50-member mark, please send in your

¥1,000  membership surcharge by JALT

postal transfer and write “Materials Writers

N-SIG” in the message box. For more infor-

mation, contact Jim Swan at the address

below:

Aoyama 8-122, Nara 630

(Phone: 0742-26-3498).

Introducing . . . THE
A Classic Con ten t-Based Textbook

> Teaches students good health habits
and conversation at the same time! ENGLISH BOOK

> lessons on smoking, exercise,  etc.
> B5, 160 pages, Illustrated, ¥ 1,500 Bert McBean

W r i t e  f o r  e x a m i n a t i o n  c o p y  t o :
MOUNTAlNSlDE  PRESS HEALTH AWARENESS &

317-2 Akioka, Oita 870-11 ENGLISH CONVERSATION

March 1992
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A  COMMUNICATIVE  COURSE  IN ENGLISH

SPECTRUM is a complete six-level course for adult and young adult learners of
English featuring a unique “natural” approach to language  learning: Rich language
input is provided in authentic conversations ccompanicd by receptive  activities
that help students absorb new functions, ctures, and vocabulary. Real-life
language tasks offer both focused practi and opportunities for natural inter-
action, promoting both fluency and ccuracy. Students progress from the
beginning to the advanced level a s  hey follow a comprehensive  and carefully
graded syllabus. ..*

8.’/‘-

Spectrum also features:

l  Thematically based lessons
l Comprehensive coverage of all four skills
l Listening activities in both the student  book and workbook
l Authentic-sounding conversations, telephone messages,

public announcements, and radio broadcasts on cassette
l A complete testing package
l Companion teacher’s editions

PHR Pr@mIsBG@  Ha00 lEIkgpmfi3 of Qapan
Jochi Kojimachi Bldg.,  3F. 6-l-25 Kojimachi. Chiyoda-ku. Tokyo 102. JAPAN

___-. ~-- Telephone: (03) 3238-1050 Fax: (03) 3237.1460
PRENTICE HALL REGENTS A PARAMOUNT COMMUNICATIONS COMPANY



- new from McGraw-Hill

An Irresistible  Collection  of Readings for
Intermediate Students of EFL

Fumio Takemae,  Asia University, Tokyo
William F.  O’Connor, Asia University, Tokyo

^
d

3”

144 pp.
Y1,300

Answer key
available

Type of Text: EFL reader
Level: Intermediate

Format: Twenty-four chapters, each chapter contain-

ing one picture or illustration, two pages of text, and

three pages of exercises (not included with simulation

game).

Special Feature: Culture notes, designed for the Japa-
nese learner, provide helpful background information

on unfamiliar topics.

Genre: Essay, opinion, biography, dialogue, drama,

simulation game.

Lexis: Controlled vocabulary; most words within the

3,000~word  level (The New Horizon Ladder Dictionary).

Major Topics

l Sylvester Graham: biography of the creator of

graham crackers

Mistake: The Flight: the story of the first American

airmail flight and its many problems

+  Cockroach: A Play in One Act: a short skit chock-

full of information about the ubliquitous crawlers

l Counterfeiting: the fascinating story of the only

man in history who illegally produced S1.00 bills

+ How Well  Do You Know the U.S.A.?: obscure

information that would surprise even Uncle Sam

A Systematic Approach
to Learning English Articles

Alan S. Brender,  Temple University, Japan

The purpose of this material is to present English

articles  in a systematic way to Japanese and other

speakers  of English who don’t have an article system in

heir first languages.

By using this material, non-native English speakers can

obtain an overview of the English article system never

before presented. In language courses teachers previous-

y presented random rules for articles, but now these

rules are presented in a systematic manner based upon

a  chart.

This  book can be successfully used in intensive lan-

guage  programs, in programs emphasizing writing and
in advanced conversation classes.

-------1--

The  English article system is an intrinsic’part of the

English language. Articles do carry meaning, i.e.

He is an only child.
(Hitori  musuko desu.)

He is only a child.
(Mada  kodomo desu.)

He is the only child.
(Kodomo wa hitori  shika imasen.)



MEMBERSHIP INFORMATION

JALT is a professional organization dedicated to the improvement oflanguagelearning and teaching in Japan, a vehicle
for the exchange of new ideas and techniques and a means of keeping abreast of new developments in a rapidly
changing field. JALT, formed in 1976, has an international membership of over 4,000. There are currently 36 JALT
chapters throughout Japan (listed below). It is the Japan affiliate of International TESOL  (Teachers of English to
Speakers of Other Languages) and a branch of IATEFL (International Association of Teachers of English as a Foreign
Language).

Publications - JALT publishes The Language Teacher, a monthly magazine of articles and announcements on
professional concerns, and the semi-annual JALT Journal. Members enjoy substantial discounts on Cross Currents
(Language Institute of Japan).

Meetings and Conferences- The JALT International Conference on Language Teaching /Learning attracts some
2,000 participants annually. The program consists of over 300 papers, workshops, colloquia and poster sessions, a publishers’
exhibition of some 1,000m2, an employment center, and social events. Local chapter meetings are held on a monthly or bi-
monthly basis in each JALT chapter, and National Special Interest Groups, N-SIGs, disseminate information on areas of
special interest. JALT also sponsors special events, such as conferences on Testing and other themes.

Chapters - Chiba, Fukui, Fukuoka, Gunma, Hamamatsu, Himeji, Hiroshima, Ibaraki, Kagoshima, Kanazawa,
Kobe, Kyoto, Matsuyama, Morioka, Nagano, Nagasaki, Nagoya, Nara, Niigata, Okayama, Okinawa, Omiya, Osaka,
Sappom, Sendai, Shizuoka, Suwa, Takamatsu, Tokushima, Tokyo, Toyohashi, Utsunomiya, West Tokyo,Yamagata,
Yamaguchi, Yokohama.

Awards for Research Grants and Development -Awarded annually. Applications must be made to the JALT
President by September 1. Awards are announced at the annual conference.

Membership--Regular Mmembership (¥7,000)includes mcmbership in the nearest chapter. Joint Memberships(¥l2,000),
available to two individuals sharing the same mailing address, receive only one copy of each JALT publication. Group
Memberships (¥4,500/person) are available to five or more people employed by the same institution. One copy  of each
publication is provided for every live members or fraction thereof. Applications may be made at any JALT meeting, by using
the postal money transfer form (yubin furikae) found in every issue of The Language Teacher, or by sending a check or money
order in yen (on a Japanese bank) or dollars (on a U.S. bank) to the Central Office.

CENTRAL OFFICE:
Shamboru  Dai 2 Kawasaki 305, 1-3-17  Kaizuka,  Kawasaki-ku, Kawasaki, Kanagawa,  Japan 210

Tel.: (044) 2459753 Fax: (044) 245-9754 Furikae Account: Yokohama 9-70903, Name: “JALT”
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GO
The new, children's course

for Japan by Ritsuko Nakata

*Carefully controlled
grammatical  syllabus

* Functional  dialogues

*Alphabet and phonics work

*Active  listening practice

*Frequent recycling  of
vocabulary and structures

*Songs,  chants, movement and
FUN!

It’s  what you’ve been waiting for!




