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In this last “open” issue of 1992 (as opposed to guest edited special issues), the feature articles cover
a wide variety of topics. First, we have three articles related to the theme of the upcoming international
JALT 92 conference, “Teacher to Teacher.” In Japanese, Naoko Aoki interviews Christopher Brumfit,
who discusses communicative language teaching, the relationship between methodology and ideol-
ogy, his current research on children’s acquisition of language, and the role of language teachers in the
classroom. Karen Schumaker shares the results of her research on how reading teachers develop their
ability to help their students read more effectively; her taxonomy detailing their progress can be used
by teachers to analyze their own practice as reading teachers with students at different grade and
proficiency levels. With respect to a different kind of self-reflection, John Kemp suggests how the
Buddhist teachings of zen master Dogen  can be applied by language teachers in relating to their
students both inside and outside the classroom. Next, Jack Large, a contributor from Korea, looks at
English circle participation by university students in terms of the reasons for its positive effect on the
English ability of circle members; his findingsareclearly relevant to the situation of university students
in Japan. Following is a practical discussion on using TV news in the language classroom by Eri Banno,
who details criteria for selection and specific listening, speaking, reading, and writing activities.
Finally, Sophia Shang-Ikeda interviews Robert Juppe, AET Advisor for the Ministry of Education,
who shares some of his views about the JET program.

Although the guest-edited November special issue on the JET program and the December
special issue on teacher education will both be produced under my editorship, I would like to take this
opportunity in my last TLT introduction to thank all of the people who have made it possible for me
to complete my two years as TLT Editor in November, 1992. It is an unbelievably challenging, stressful,
and enlightening experience to serve as editor for a monthly publication of this size, and no one person
could do it alone. I am very grateful for the unwaivering support and patience of all of the TLT editors,
proofreaders, and reviews coordinator, who put in so many hours of work and are seldom recognized.
A special thanks to Naoko Aoki, Sonia Yoshitake, Kathie Era, Helen Wright, and Elizabeth King for
always being there in my hours of need. Thank you also to them and to Charles Adamson, Junko Fujio
Russell Hawkins, Sandra Ishikawa, Hiromi Morikawa, Sachiko Nemoto, Masaki Oda, Kevin Ryan,
Tamara Swenson, Monty Vierra, David Wood, and Yuko Nakayama for all their hard work and for
often taking on extra responsibility to improve the quality of TLT. I am also very grateful to Elizabeth
Crompton and Richard C. Parker for their outstanding work as inputters, to Ruth McCreery for her
patience and all her extra efforts on layout, to Dale Bay for taking on the imposing job of figuring out
TLT ‘s financial future, and to our printer, Mitsumori-san, for all his help and long hours on behalf of
TLT. Last, even more thanks to Greta Gorsuch for being the perfect Associate Editor; I hope that she
will find the experience as Editor as rewarding as I have.

Carol Rinnert

The Language Teacher XVI: 10

2



Christopher Brumfit wD~  =/ 9 E 1. -



Published
Quarter I y

-or  Teachers
If English, by
Teachers of

English A

Supplementary Materials





The Language Teacher XVI: 10

6



THE FOUR SK

READING
WRITING

October 1992

7



Interview with Christopher Brumfit
by Naoko Aoki

Shizuoka University

Christopher Brumfit of the University of Southampton, one of the leading figures in communicative
language teaching (CLT) since its inception, was interviewed by Naoko Aoki of Shizuoka University at
JALT 91 in Kobe. Brumfit regards CLT as an umbrella term covering the period of the 1970s and 1980s
when language teaching experienced a major shift away from audiolingualism. He claims that what is
important is to be a good language teacher rather than being communicative, pointing out some pitfalls
of CLT: too much concentration on speech, ignoring mistakes, being dogmatic about democracy, and
neglecting the personal, as opposed to interpersonal, aspect of language. In that sense, he says tha t  he
would not care if the 19f90s  do not remain communicative. Brumfit also discusses the relationship
between methodology and ideology, and says that the future of CLT is unpredictable as we do no t  know
what the political situations will be like in the 90s. At the moment Brumfit is involved in research projects
to investigate children’s knowledge and awareness of language and how they interact with formal
instruction. These projects cover English as L1  and L2, and foreign languages in Britain. Although the
research has yet to be completed, Brumfit suspects that language minority children are linguistically
more sophisticated then monolingual children and that supporting children’s linguistic heritage is
crucial to their success in mainstream education. Finally Brumfit states his opinion that second language
teachers in the classroom could play both positive and negative roles in reducing cultural conflicts in the
society. He says that we have more to contribute as citizens than as teachers.

New Address

See that The Language Teacherfollows you.
Send this form along with your current
mailing label to the JALT Central Office:

1-3-17 Kaizuka, Kawasaki-ku, Kawasaki,
Kanagawa, Japan 210.

Date Effective

New Home Phone
New Employer

Postal Code
New Work Phone

--___ - -.

BANNER OVERSEAS FINANCIAL SERVICES
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A Taxonomy
For Analyzing the Instructional Reading Development of Teachers

It is widely conceded that the core transactions
of formal education take place where teachers
and students meet.

(Lortie, 1975, p. viii)

Recent calls for professional reform in teacher educa-
tion highlight the need  for research which investigates
and attempts to characterize the effective integration of
teachers’ subject matter understanding and pedagogi-
cal skill (Shon,  1987; Shulman, 1986a, 1986b, 1987). A
better  understanding of the growth process during
which a teacher learns to effectively integrate and
apply his/her knowledge base to instructional practice
would provide valuable information to be utilized in
designing interventions for the purpose of improving
the quality of classroom instruction.

The importance of reading as a life skill underscores
the  need for effective preparation and support of teach-
ers in the practice of reading instruction. The most
direct and logical approach to improving the reading
ability of children in our schools seems to lie in prepar-
ing teachers of reading who: 1) are knowledgeable with
regard to reading theory and the practice of reading
instruction; 2) arecognizant of, and effectively provide
for individual pupil reading needs; and 3) effectively
provide for the reading needs of individual pupils.

A Taxonomy of Intern Teacher Responses to Pupil Con-
nected Readings (Schumaker, 1991) was developed to
provide descriptive information regarding the quality
of  a teacher’s response to pupil connected reading
(extended reading of textual material--entire stories
and  books-which matches the ability of the reader),
and may be of assistance to teacher educators and
supervisors in planning interventions designed to pro-
mote the instructional reading skill of pre-service and
in-service teachers. The taxonomy also offers potential
value as a self-diagnostic tool for teachers interested in
maximizing their influence on the reading progress of
individual pupils.

‘The taxonomy below contains 25 cells which de-
scribe  characteristic teacher responses for five identi-
fied  developmental  levels on the part of teachers, and
five instructional categories concerning pupil connected
reading. The Y (vertical) axis portrays qualitative de-
velopment in teacher response to the connected read-
ingof individuals, frombehavior characterized by “No
Response" in Level I, to behavior which involves "Ob-
servation,  Analysis, Action, and Reflection” regarding
student  reading in Level V. It should be noted that
Level  IV and Level  V portray many of the same teacher
responses to pupils. However, Level  V represents a

by Karen A. Schumaker
Southwest Texas State University

more sophisticated, reflective, and effective instruc-
tional response to pupil connected reading.

The X (horizontal) axis of the taxonomy character-
izes developmental progression in student teacher read-
ing skill according to the identified taxonomic catego-
ries of placement, word recognition, fluency, practice,
and comprehension. For example, a Level 1 response to
the category of “placement” is described as follows:
“No stated awareness of, or attention to placement of
children in text which is suitable to their needs.” Level
V represents a qualitatively superior teacher response
to pupil textual placement: “Analysis of pupil reading
behavior leads to consideration of different placement
options (i.e., lateral, backward, or forward progression
in basal text, build-up readersor trade books, rehearsal,
tape assisted reading). The teacher acts by trying the
student in another placement and concluding some-
thing about his/her subsequent placement. The new
placement is monitored and evaluated for effective-
ness."

A Taxonomy of Intern Teacher Responses to Pupils’
Connected Reading was designed for use as a develop-
mental tool in recognition that there are wide varia-
tions between and among teachers in the quality of
their responses to pupil connected reading. The tax-
onomy also permits analysis of differences in levels of
growth between categories for individual teachers.

The taxonomy provides a framework for communi-
cation and dialogue between teachers, teacher educa-
tors, and supervisors for the purpose of encouraging
growth and reflection in teacher responses to the con-
nected reading of students. Taxonomic analysis and
dialogue regarding teacherresponse to pupil connected
reading may encourage teacher reflection about pupil
reading progress. Reflection with regard to one‘s in-
structional performance may stimulate growth in the
quality of teacher response to the reading needs of
individual students.

A Taxonomy of Intern Teacher Responses to Pupils’
Connected Reading was originally created as a tool of
analysis for investigating student journal comments
pertaining to pupil reading. Findings of a recent  study
which utilized the taxonomy to investigate the growth
of 15 pre-service teachers in responding to readers
during the student teaching semester supported use of
this taxonomy as a developmental tool of analysis
(Schumaker, 1991). This study supported growth,  and
also noted similarity and difference in student teacher
responses to pupil connected reading. As the student
teaching semester progressed, there was a steady de-
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Fluency Practice Comprehension

Fluency is the facil i ty with which an Pupil engagement in rehearsal activit ies The understanding a reader derives
individual reads text. Two means of for tie purpose of improving from text. Comprehension skil ls include
describing fluency  are prosody (the performance in connected reading (e.g.. the abil i ty to recall information, identify
intonational patterns of language: home practice. repeated oral reading, main ideas & supporting detai ls, locate
junctures, terminals,  pi tch, and stress), e tc . ) & organize information, dist inguish
and rate (measurement of the number of between fact and opinion, &  predict,
words read per minute.) verify, and evaluate textual content

Fluency Level  I Practice Level I Comprehension  Level I

No attention to pupil f luency. No attention to the influence of practice No stated awareness of or attention to
on development of pupil reading skill. factors which affect pupil reading

comprehension.

Fluency Level I I Practice  Level  II Comprehension Level  I I

Makes general f luency statements (e.g., Makes general comments regarding Reports general or procedural
“She has good fluency”, ‘His fluency is pract ice (e.g. ,  ‘ I f  they f in ish their  story,
poor".)

information regarding reading
they start reading it a second t ime unti l comprehension (e.g.,  "One  day he
the t imer goes of f . “ ) seems to remember and the next day he

doesn't" "I  understand the grading
policy for reading comprehension.“)

Fluency Level  I l l  Practice Level I l l  Comprehension Level  I l l

Makes specific statements about pupil Makes statements about pupil practice Makes specif ic statements about pupil:
f luency in terms of:  1) prosody (e.g.,  “He needs with regard to placement word 1) process comprehension  (under-
omits periods.“) and/or 2) conformity recognit ion, f luency & comprehension standing of text as reading occurs): "His
with or  deviat ion f rom minimum rate (e.g., “She really needs the practice, as oral tell-back lacked supporting details  "
standards (e.g.,  “Her rates are she is not gett ing much at home,” “She 2) product comprehension (under-
consistently below 60 words per has been making substitut ions on standing of text af ter completion):  "His
minute.“) There is no explanation for the medial vowels & needs some practice comprehension grades are slipping:
cause of the problem, and no on this.“) ;  no at tempt to suggest why the They were 95. 89,  and 75.” No analysis
suggestions are provided for what may pupil is having diff iculty or how to
be done to correct or improve it.

of causes or suggestions for solution.
correct it.

Fluency Level I V Practice  Level IV Comprehension  L e v e l  I V

Speculates as to why student is having Contemplates the nature of practice Speculates regarding pupil needs &
prosodic or rate diff iculty and suggests needs and suggest a course of action suggests an intervent ion, e.g. direct
an intervention (e.g.,  "The  vocabulary is (e.g., She really needs to practice her
difficult  in that book, and his rates have

instruction on comprehension stra-
reading - perhaps she could practice at

been low - I  think he may need some
tegies ( locat ing t i t le,  author,  main  idea &

home every night.“)
rehearsal to build up his fluency.“)

supporting details: periodic oral tell-
backs; evaluation of text; pre-reading
quest ions; use of quest ion stems to
formulate answers), directed reading, or
written comprehension models.

F l u e n c y  L e v e l  V Practice  L e v e l  V Comprehension Level V

Analysis of f luency diff icult ies leads to Analysis of practice needs leads to Analyzes comprehension information
consideration of a number of possible consideration of options, such as appro- and considers options for intervention.
Intervent ions, e.g. .  tape assist , priate choice of practice materials, Tests the intervention and monitors or
transparencies for punctuation, repeated collaboration with parents for home evaluates its impact on pupil
readings. The teacher chooses an practice, development of contract & comprehension.
option, acts to implement i t ,  and reward systems for independent
monitors and assesses its impact on practice. An option is chosen &
pupil fluency. implemented. The intervention is then

monitored & assessed for its influence
on pupil reading behavior.

The Language Teacher XVI: 10

1 0



Levels of  Response Placement Word Recognition

Levels of response are distinct states
that represent different types of behavior
exhibited by teachers regarding pupil
reading performance. These levels
characterize a teacher’s development in
responding to the reading of his/her
pupils.

Placement refers to instructional
decisions regarding appropriate
positioning of a child in textual material
for the purpose of faci l i tat ing word
recognition, fluency and comprehension.

The process of identi fying words.
Context, sight vocabulary, and word
mediation (the process of identifying the
component parts of a word) are word
recognit ion tasks. Each of these skil ls
interact to faci l i tate word recognit ion.

Level I: No Response: Placement  Level  I Word Recognition Level  I

N o  R e s p o n s e

Level at which the teacher does not
respond to pupil connected reading
behaviors.

No stated awareness of, or attention to
placement of children in text which is
suitable to their needs.

No response to word recognition

Level  I I :  Limited Response: Placement Level  II Word Recognition Level  I I

Limited Response (e.g.  “Thanks!“ .
"O.K.")
Reports Procedure

Level at which responses appear to be
random or spontaneous rather than
planned.

Reports general or procedural
information regarding pupil placement,

e.g.,  “The chi ldren seam well  placed.”

Makes general statements about word
recognit ion, e.g.,  “His word recognit ion
is good.”

Level III: Observation: Placement  Level III Word Recognition Level  I l l

Observes
Accumulates Information

Teacher describes  pupil  connected
reading behavior based on observation,
but provides no rationale for solution of
reading problems.

Notices individual differences
and reading problems.
Attends to pupil progress in text
placement (e.g., ‘Lindsey has moved

from a primer to a first reader.“)
Monitors  for appropriate placement
during connected reading.

Makes specif ic statements about word
recognition needs of pupils doing
connected reading, e.g., She misses
medial  vowels.”  There is  no at tempt to
suggest why, or  what might  be done to
remedy such a problem.

Level  IV:  Observat ion wi th  Analysis: Placement  Level  IV Word Rscognition Level  I V

Observes
Accumulates & Analyzes Information
Plans Action &/or
Acts on Basis of Information

Teacher observes pupil  reading
behavior and analyzes the information.
If an intervention I S  made, there is no
evidence that assessment is made of
the effectiveness of the intervention.

Contemplates whether a pupil is
underplaced  or overplaced in connected
reading.
Analyzes different possibilities for
placement (i.e., whether to back up. or
advance a child in his/her basal
text, shift  a chi ld lateral ly into  different
text of comparable dif f iculty, ut i l ize
build-up readers, suggest different
genre, recommend another selection or
story, or move to a different trade book
or basal text).

Contemplates the nature of observed
word recognit ion problems (e.g., “Why is
he missing Mends?“). Suggests possible
action to assist the problem.

Leve l  V :  Observa t ion ,
Analysis,  Act ion & Reflection Placement  L e v e l  V Word  Rscogn i t ion  Leve l  V

Observes
Accumulates &  Analyzes Information
Plans Action &  Acts on Information
Reflects on Action

Level at which a teacher acts, and then
fol lows his/her  intervention by
monitoring, assessing and reflecting on
the effects of the intervention on student
performance.

Analysis of pupil reading behavior leads
to consideration of different placement
options (i.e.. lateral. backward, or
forward progression in basal texts,
build-up readers or tradebooks,
rehearsal, tapes-assisted reading). The
teacher acts by trying the student in
another placement and concluding
something about his/her  subsequent
placement the new placement is
monitored  and evaluated for
effect iveness.

Analysis leads to consideration of
intervention options, e.g.. use of
linguistic readers, one to one, small or
whole group instruction, teacher guided
rehearsal, etc. The teacher implements
an option, and monitors and evaluates
its influence on pupil word recognition
performance.
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ELT
A course for pre-intermediate
learners

Language in Use
Adrian Doff and Christopher Jones

atic coverage of language

ity

self-study opportunities

.Y split editions for short courses
available

Language  in Use  is specifically
designed to cater for the needs of
students with a broad range of
language learning backgrounds.

Components: Classroom Book, Self-study Workbook, Self- I
study Workbook and Key, Teacher’s Manual, Classroom
Cassette, Self-study Casette, Split editions.

For inspection copies and further information, please contact:
David Fisher,
Cambridge University Press,
c/o United Publishers Services Ltd, Kenkyu-sha Building,
9 Kanda Surugadai, 2-chome,  Chiyoda-ku, Tokyo 101
T E L :  (03)  3295-5875  FAX: (03)  3219-8417



crease in low level limited response comments and a categories, and percentage of journal responses coded
concomitant increase in comments involving observa- at the five taxonomic levels.
tion, analysis, intervention, and reflection with regard This taxonomy offers potential as a developmental
to pupil connected reading. tool for teacher educators, mentors, master teachers,

and reading supervisors interested
in analyzing and encouraging the

“The importance  of development of instructional read-

reading  as a life
skill underscores

Taxonomic joumalanalysesof 15 stu-
dent teacher journals containing four-
way dialogue journal communication
(written communication between the
student teacher, program director, co-
operating teacher, and university su-
pervisor) in this study showed that: a)
14 of 15 student teachers responded
regularly to pupil reading by “observ-
ing“, or “observing and analyzing”
gathered information; b)  fewer indi-
viduals responded to pupils by moni-
toring, assessing, and reflecting on their 

ing skill  in pre-service and in-ser-
vice teachers.

the need for effec- References

tive preparation and Lortie, D.C. (1975). Schoolteacher: A
sociological study. Chicago. University of

support of teachers Chicago Press.

of reading . . ."

instructional interventions made on behalf of pupils;
c) taxonomic analysis of pre-narrative, narrative, and
post-narrative comments supported the developmen-
tal value of implementing a mid to early semester
assignment which required student teachers to write a
narrative analysis of individual pupil reading progress;
and d)  student teachers differed individually and by
grade level in total number of journal comments,
amounts of attention devoted to various taxonomic

Schumaker, K.A. (1991). A study of student
teacher dialogue journal responses to pupil
connected reading. Unpublished doctoral
dissertation. The University of Texas at
Austin.

Shon, D.A. (1987). Educating the reflective practitioner Toward a new
design for teaching and learning in the professions. San Francisco:
Jossey Bass.

Shulman, L.S. (1987).  Knowledge and teaching: Foundations of the
new reform. Harvard  Educational Review, 57, 1-22.

Shulman, L.S. (1986a,  February). Those who understand: Knowl-
edge growth in teaching. Educational  Researcher,  57, 4-14

Shulman, L.S. (1986b).  Paradigms and research programs for the
study of teaching: A contemporary perspective. In M. Wittrock
(Ed.), Handbook of research on teaching (3rd ed.) (pp. 336). New
York: Macmillan.

JALT-CAT
Education

ENA
Prog

Through an arrangement with Catena Corporation, any JALT member in good standing will be able to
purchase LC II, Classic II  and PowerBook  Macintosh Computers from ComputerLand Stores for a 25%
discount and any other Apple model for a 30% discount. In addition, for every purchase, Catena Corpo-
ration will give JALT a 2.5% commission on LCs,  Classics and PowerBooks and a 3% commission on
the other models, which will go directly into the newly established Yoshitsugu  Komiya Scholarship Fund,
administered by the Executive Committee. For further information, please contact the JALT Central
Office (see p.1).
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Dogen  and Humanism in the Classroom
by John B. Kemp

In T h e  Language Teacher, Adrian Underhill (1990) com-
ments on the training and development of teachers
and suggests that at the present time the focus is on the
former rather than the latter. He defines development
as ‘being essentially concerned with the effects that
the teacher herself has on the learners and on the
learning atmosphere of the class, as distinct from the
effect of her techniques and materials” (Underhill,
1990 ,  p. 3). For some people, especially those from the
West, the perfect answer to
the question of how the self,
on the road to personal devel-
opment, should relate to other
selves, whether students, col-
leagues, friends or strangers,
is to be found in Judeo-Chris-
tian scriptures such as The
Sermon on the Mount or The
Book of Job. For others, it is in
the example and writing of
the Japanese Zen master
Dogen  (1200-1253). His writ-
ings underpin much of the so-
called Kyotoschoolof philoso-
phy, which, since the early  part
of this century, has attempted
to fuse Eastern and Western
intellectual thought. In the
wordsofDumoulin,“Noother
religious personality in the
history of Japan has so stirred

“Although at first sight the
seemingly elevated ideals of

Dogen might appear divorced
from coping with the issues of
the everyday classroom, his-
torically Christianity in many
parts of the West, and con-

joined Shintoism, Confucian-
ism, and Buddhism in Japan
have been an integral part of
the Western and Japanese

educational systems for the
greater part of their histories.”

contemporary interest as the Zen master Dogen  Kigen”
(Dumoulin, 1990, p. 51).

written for monastic use, to present day language
teaching. The function of such a work is vitally related
to the indivisible unity of language, metaphor, and
social institution from which it emanates.

A second major problem is that the Shobogenzo can-
not be penetrated simply on an intellectual level. There
has also to be concomitant participation in zazen  (medi-
tation). The qualities that correct practice fosters in-
clude concentration, patience, and the ability to sus-

Although at first sight the seemingly elevated ideals
of Dogen  might appear divorced from coping with the
issues of the everyday classroom, historically Chris-
tianity in many parts of the West, and conjoined
Shintoism, Confucianism, and Buddhism in Japan
have been an integral part of the Westernand Japanese
educational systems for the greater part of their histo-
ries. In Language and Literature Teaching, Brumfit states,
“Learning to teach is not to pick up formulae but to act
on internalized principles... we are concerned not
with outward and visible signs, but with inward and
spiritual graces” (Brumfit,  1985, p. 84).

What follows is an attempt to relate an element of
Dogen’s  thinking, as put forward in his major written
work, the Skobogenzo, to Underhill’s concern about
teacher development allied to Brumfit’s consideration
of humanistic teaching.

Context and Meaning
There are formidable problems in trying to relate a

thirteenth century Japanese text, which was primarily

pend automatic thought.
Only with such practice can
wisdom or insight be at-
tained.

Thus any attempt to relate
one aspect of the Skobogenzo,
assuming that it is divorced
from appropriate meditation,
to humanism and classroom
practice is at best limited.
However there are counters
to this. Embedded in the work
are timeless messages which
have been prominent in ma-
jor spiritual teaching
throughout the world. As
such they have intrinsic
worth in themselves. Sec-
ondly, a lot of mainstream
Buddhist thought, and cer-
tainly, that of Dogen  consid-
ers that all people, without

exception, have within them a Buddha nature, the
innate capacity to become Buddhas.1 For the vast ma-
jority of us, this capacity remains dormant throughout
life. If juxtaposing one small area of the Shobogenzo
against humanism stirs the reader’s Buddha nature,
even if only fleetingly, then at least from a Buddhist
point of view, the exercise is fully justified.

Bodaisatta Shishobo
Over its two and a half thousand year history, Bud-

dhist thinking has, in varying degree, stressed the
impermanence of life, suffering and a way of stopping
it, and the notion that there is no self or ego as an entity
which is separate from mental processes. With under-
standing in its fullness, such core belief becomes action.
Over time, understanding and action can become one.

Guidance on how to put such fused oneness into
practice is to be found in chapter 76 of the Skobogenzo
called Bodaisatta Skishobo-‘“The four ways a Bodaisatta
acts to benefit human beings.” A Boduisatta is a person
who is striving for Buddhist perfection. In the words of
Conze, “Destined to become a Buddha, he neverthe-
less, in order to help suffering creatures, selflessly
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postpones his entrance into the bliss of Nirvana and his
escape from this world of birth and death” (Conze,
1967, p. 54).

Dogen’s  four ways are a restatement of traditional
Buddhist teaching of selflessness and compassion for
all  beings. Fuse (almsgiving) in a spiritual or material
sense gives benefit to others and is, according to Dogen,
part of our original nature. Although the giver should
not expect results, almsgiving tends to beget almsgiving.

The second way is that of Aigo (loving words).
Dogen  says, “We cannot imagine using coarse words.
It’s natural to ask about others’ welfare when we great
them” (Nishiyama, 1983, Vol. 3, p. 126). Aigo is rooted
in compassion, an essential virtue in Buddhism which
is characterized by detachment and impersonality.

Rigyo (beneficial actions), stresses non-discrimina-
tion. It “means that we take care of every kind of
person, no matter whether of high or low position”
(Nishiyama, 1983, Vo1.3, pp. 126-127).

Finally Doji (identification with the beings that are
there to be helped) “means not to differentiate self from
others.” It “is manner, styles and attitude, and people
harmonize both with themselves and others”
(Nishiyama, 1983, Vo1.3, p. 127).

Humanism and its Context
In some literature, humanism, which we are trying to

link with Fuse, Aigo, Rigyo, and Doji, is narrowly associ-
ated with the Silent  Way, community Language Learn-
ing, and Suggestopedia. Although these methods were
founded on a base of humanism, it is possible, as
pointed out by Underhiil, that many practitioners have
been more concerned with their application than with
theunderlying valuesand attitudes which were present
at their inception (Underhill, 1989, p. 250).

In a broader context, humanisticvaluesand attitudes
can underlie many different approaches to teaching.
This article accepts Brumfit’s profile of humanistic
teachers which suggests that they:

. . . see language as something which must en-
gage the whole person, not as something purely
intellectual; they recognize that their students
are people themselves, with emotional and spiri-
tual needs as well as intellectual ones, people
who can contribute to their own learning, who
are not the passive recipients of someone else’s
teaching; humanistic teachersbelieveina world
of autonomous, creative and emotionally se-
cure people, and they believe that education can
assist the process of creating such a world (1985,
p.  79).

Bodaisatta Shishobo, Humanism, and Classroom
Practice

In that part of the message of the Shobogenzo, or any
other such work, is part of the reader’s already framed
concepts which filter, adapt, and sometimes reject in-
coming stimuli; so it is left open as to whether the
reader sees a bridge between some of the characteris-
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tics of Fuse, Aigo, Rigyo, and Doji as sketched here and
Brumfit’s profile of the humanistic teacher. For those
who do, there is the question of transforming the
message into classroom practice.

First, a note of caution. At the beginning of this article
Brumfit was quoted as saying “Learning to teach.. .  [is
to be concerned with] inward and spiritual graces.”
Spiritual graces is taken here to mean the beliefs and
practices which motivate people’s lives and help them
to reach out towards the kindness and compassion of
Buddha (and other figures as conceived by the great
non-theistic traditions), or of God (as  conceived by the
great theistic traditions). Fuse, Aigo, Rigyo, and Doji are
ideals which express a form of ultimate truth. Aware-
ness of them invites a particular attitude on the part of
those who hear about them. Transforming this attitude
into a practical form opens up an inevitable gap as it is
done through the lens of a particular culture by a
particular self and at a particular time. Thus although
questions such as “How will knowledge of Bodaisatta
Shishobo help me in terms of my students’ learning and
how will I know when I have changed?” are surely
valid, a clearly laid out step by step guide cannot be
given in answer.

There is a similar problem when trying to answer the
same question from a humanistic perspective. Brumfit
calls it the humanistic paradox. Thus he makes the
point that human experience is essentially whole but
that the written word is composed of separate sen-
tences. Thus “descriptions of what to do in humanistic
teaching may easily be converted into sets of separate
instructions, and thus lose their wholeness and integ-
rity” (Brumfit,  1985, p. 83).

Thus what follows is tentative and truncated from a
hypothetical whole. This whole includes the age and
background of the student; the amount of formal and
informal contact staff and students have had; the de-
gree of confidence, trust and respect between them;
plus their mutual sensitivity towards what might be
different needs and feelings.

The teacher can give alms (Fuse). She or he oscillates
between being a receptor and an authority on the
language which is being learnt or practised.  Thus on
occasion the teacher is the passive but sympathetic
vehicle through which the student can hesitatingly t ry
out what might be some half internalized language.
This seems to be particularly the case with Japanese
learnersof English and otherforei n languages.  Cleary’s
translation of Bodaisatta  Shishobo 2 states, “the Buddha
said . . ., ‘When a person who gives comes into a group,
the people first look at that person. Know that heart
implicitly comes across”’ (Cleary,1986, p. 117). Looked
at from a humanistic perspective, the teacher becomes
open, a giver, and in the words of Hartl, as quoted by
Stevick, “willing and able to share the most important
aspects of life, to give freely of self” (1980, p. 294).

The teacher uses kind speech (Aigo).  Cleary’s trans-
lation says, “Once one has taken to kind speech, one
will gradually increase kind speech; therefore hitherto



unknown and unseen kind speech will appear.. . . One might be the several hundred students that I see in a
should learn that kind speech has the power to turn week? I don’t. I fail. Sometimes such values are either
heavens. It is not just praising the able” (Dogen,  1986, totally forgotten or they boil down to a brief word of
p. 119). Stevick’s advice is to "Speak and act in ways that praise or encouragement as I pass down an aisle to a
flow out of what you have seen and what you believe, group which is trying to decide on the grammatical
and out of what is appropriate to the situation in which accuracy of sentences in a game of snakes and ladders.
you find yourself” (1980, p. 107). This morning the one and a half hour second year

Kind speech is rooted in compassion. Thus the teacher class went quite well. Cycling into work helps with
shares impersonally the problems of the learner. She or freshness and bounce. First there was a sharp warmer,
heassimilates the shock to a student’s self esteem when which was more of an attention getter than anything
errors are made in front of the group and, in seeking to else, although it did include some of the structures
show sympathy and deal with that shock, chooses from focused on last week. This was followed by a short but
alternatives which include the use of facial expression, slightly tricky input interspersed with a spontaneous
gesture or writing, a whispered correction, an interjec- joke which came to mind when Tomoko couldn’t open
tion which can presuppose a certain the window because it was jammed.
degree of competence on the part of She laughed, as did the others. Still,
the  student, or even an apparent Teaching in many ways must be careful about jokes at other
ignoring of language misuse. is the art of balancing people’s expense. Remember the

Rigyo (beneficial action) involves one that backfired with Satomi? At
taking care of every kind of person relationships in such a my expense is the best.
irrespectiveof their position. In put The practice stage was good, al-
ting this into practice with the shyer

way that students learn
something which though a bit too long, and group

and may be less forthcoming student
satisfies them on many

activities had to be interrupted be-
in the midst of more competitive cause there was uncertainty about
and outgoing counterparts, the levels of personality. some of the input explanation.
teacher can give encouragement and Akemi got it in the end, but I’m not
try to foster confidence.

Doji, the harmonizing of the manner, style and atti-
tude of the knower with that of the learner, is an endless
continuum. On a cross-cultural level, activities which
might solve problems in one educational setting might
create them in another. As a part of personal develop-
ment, the teacher has to constantly adapt her or himself
to clearly defined goals. These include knowing some-
thing that the student wants to know and giving access
to it, empathizing to the learner’s situation so that what
is going on in her or his mind is also going on in the
mind of the teacher, and accepting the learner uncondi-
tionally for what she or he is. Nishiyama’s translation
states, “Doji means not to differentiate self from others,
in the manner of Shakyamuni (the historical Buddha),
who was born and spent his whole life as a human
being” (Nishiyama, 1983, Vol.3, p.  127).

A Personal Note: In the Classroom
1 often find values such as Fuse, Aigo, Rigyo, and Doji,

which arc here taken to be compatible with Brumfit’s
profile of humanistic teachers, impossibly difficult to
put into practice.  How can I take care of every kind of
person  “irrespective of their position” in a class of 30 or
more students that I only see one and a half hours a
week and who may not always be so well motivated?
Do I really give Mayumi confidence as I ask her, how-
ever  kindly, but yet again, to try and speak English, not
Japanese, during English class? Do I know, in the
anonymity of all those faces, which can so easily merge
with the faces of other students from other classes,
what her problems really are? Do I have time and
energy  to build up personal relationships with what

sure about the thin boy with long
hair wearing glasses. The students were cheery and
smiling when they went out. The afternoon class are
supposed to be at the same level, but they aren’t. The
same lesson had to be quite drastically altered and the
students cajoled and manoeuvered before there was
the semblance of a smooth running lesson. It went all
right in the end, but it could have been better. Knew
beforehand that the classes were different, so should
have put more effort into preparation.

Next class, how about a word with Megumi and
Yoko? They know so much English because they’ve
been in European international schools for three or four
years. They’re bored. They could do a lot to help other
students, but on the other hand they don’t want to
stand out too much from the group as know-it-alls.
Must work on it.

Teaching in many ways is the art of balancing rela-
tionships in such a way that students learn something
which satisfies them on many levels of personality. In
contrast to the work of the instructor, teaching involves
moral issues and the display of values. Although teacher
training is rightly concerned with techniques  and ma-
terials, it seems that the affective domain is often ne-
glected. To some extent there is an understandable
inevitability about this because values cannot be
analysed in the same ready fashion as techniques and
materials.

Conclusion
Although attention has been focused here on

Rodaisatta Shishobo, the work has been set in the context
of meditation. Experience in this medium, as
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emphasised by Dogen  and many other schools of Bud-
dhism, allied to such thinking as is put forward in the
Shobogenzo, can and should contribute to personal de-
velopment. Meditation and related thought is also a
very practical way of reducing stress, of finding a
middle path between what Lindsay (1990) identifies as
the “good“ stress of butterflies in the stomach when a
challenge raises a teacher’s performance and the stress
which results in anxiety, fatigue, exhaustion, and burn-
out.

The fruit of working on self-development, which
here we are equating with the humanism of Underhill’s
teacher development allied to insight from Dogen’s
Skobogenzo, is changed awareness. The same “pre-
aware” teaching techniques and materials, although
probably with refinements which would have been
made anyway, can be used to much greater effect in the
“changed awareness” era. In the words of Underhill,
“doing the same things with a different awareness
seems to make a bigger difference than doing different
things with the same awareness” (l989,  p. 260).

However imperfectly practised, Fuse, Aigi, Rigyo,
and Doji are part of an ideal ethic. Those people who
identify with other great beliefs will probably find that
such ethics are integral parts of their own systems. The
ideals point to how human conduct ought to be, with
the accompanying impartiality implied by that, rather
than how, with overtones of self-interest, it  actually is.
Dogen  gives insight as to how individuals, be they
teachers or people from any other walk of life, can
bridge such an “ought” into a final good.

Notes
1 In the chapter entitled Shoji, Dogen gives advice as how this is to

be done. Thus he states, with a strong ethical tone, “There is an
easy way to become a Buddha. Do  not create evil, do not cling to
life and death, have deep compassion for all sentient beings,
respect those above you and have kindness for those under you,
abandon hate and desire, worry and grief-this is what is called
Buddha. Do not seek anything else” (Nishiyama,  1983,  Vol. 1,  p.
22).

2 Cleary spells and capitalizes Bodaisatta  Shishobo  (Nishiyama's
rendering) as Bodaisatta  shishoho (Cleary,  1986,  p. 116).
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The Importance of English Circle Participation:
Learning at the Circumference of the System

There are probably few countries which, although
never colonized by English native speakers, have de-
voted more national energy and attention to the study
and deveiopment of English language education of
their citizenry than has the Republic of (South) Korea.
The historical process has been described and at least
one comprehensive model for the future of foreign
language study in Korean public and private institu-
tions has been proposed (Kim, 1987).

The role native speakers have played, for better or
worse, in this process is fairly well understood, as are
the ways in which cross-cultural and linguistic gaps
separating the goals of foreign English teachers from
the aspirations and learning motivations of Korean
students (Kwon, 1991; Rinnert, 1991),  their institu-
tions, and their education ministry with its far reach-
ing powers.

Less well understood are student devised processes
activated in search of their own solutions to some of
the problems and challenges that they face in their
quest for English proficiency, as seen through their
own learning experience. Individual students have
highly individualized foreign (English) language char-
acteristics of sound, grammar, word choice, and word
order.

Their proficiency results from complex combina-
tions of personal language learning experience: in-
struction, book study, missionary contact, official (for
men) and unofficial contacts with U.  S. military per-
sonnel, audio/videotape study, foreign cinema, and
miscellaneous environmental exposure to advertis-
ing, product labeling and embellishment, “Konglish”
users, etc.

Inhibiting Factors
Influential factors inhibiting the development of

English language fluency by Korean university stu-
dents include:

1. Large class size (rarely fewer than thirty stu-
dents).

2. Infrequent class meetings Conversation classes
meet only once a week for two hours. (Note: This was
finally changed in my school for the Fall,  1991 semes-
ter. Two fifty-minute meetings per week are now
held.)

3. Mixed proficiency levels, ranging from low to
high in all groups. Classes are organized on the basis
of year (freshman, etc.) and major department (En-
glish Education, or language and literature), resulting
in a proficiency distribution approximating a bell
shaped curve.

by Jack D. Large
Wonkwang University

4. Cultural-based reluctance of a large majority of
students to perform spontaneously or voluntarily in
class activities. The maxim holds that “The nail that
sticks up gets hammered down.”

5. Limited number of accessible native speakers
with whom to practice. (This factor varies greatly
countrywide in direct proportion to distance from
major cities and U.S. military bases.1

6. Culturally ingrained and administratively man-
dated traditional emphasis on translation and memo-
rization at the level of primary and secondary schools.

Other influences have been suggested, such as over-
emphasis of reading and grammar, and limited use of
English as the language of classroom instruction. Hav-
ing becomeaware of so many factors operating against
student efforts to improve their English conversation
ability, I eventually found myself asking why: a) there
are a significant number of impressively proficient
speakers, b)  there is significant observable improve-
ment in the ability of specific individuals over time,
and c) many students’ interest level for English study
remains strong, as does their personal motivation to
improve in all  four skill  areas.

Observations made during eight semesters of teach-
ing here have led me to conclude that some of the
students havedevised strategiesof English study which
have compensated for some of the factors weighing
against progress, and some of the built-in drawbacks
and barriers of the educational system.

The effort to describe these compensating strategies
has proceeded from the hypothesis that a direct rela-
tionship exists between active membership and par-
ticipation in one of numerous existing “circles” for the
study of English, and the achievement of higher com-
petence and performance levels than testing might
reveal in a random sample of English students not
active in circles. Stated more succinctly: English study
circle members become more fluent in less time than
do their non-circle classmates.

Just as important as knowing why some students
advance more rapidly than others is knowing the
manner in which advancement occurs. If mechanisms
of language learning in these groups outside the  class-
room are understood and facilitated, perhaps the
knowledge would also contribute to improvements in
the quality of classroom instruction, thereby increas-
ing the number of what I think of as “English-satis-
fied” students. English-satisfied students are those
who use English willingly and with reasonable accu-
racy of meaning, without overt displays of physical or
psychological discomfort, whatever the level of flu-
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ency.  The social structure of English study circles
appears to aid the process of becoming English-satis-
fied.

The circles are rigorously hierarchical, with the lead-
ers having a significant amount of coercive power over
members, who in turn are expected to perform to high
standards of attendance and participate in circle ac-
tivities. There is a considerable amount of surface
variability in the activities themselves, and there is
also a degree of contrast between individual circles
based on the activities characteristic of each.

I have looked at the structure and activities of eight
circle groups in the attempt to better understand their
underlying social organization and motivational ra-
tionale. Most circle members identify their own group
by the acronym (ESA, EISA, EECA, BEST, etc.) of its
name. The names usually include the words English,
Study Association, etc., or the name of their primary
study subject material (Time, Newsweek); one group
bears the affirmatively optimistic, if linguistically
crunched, YESICAN.

Types of Circle Groups
The primary activities of the groups are assigned to

three discrete functional types, defined by the empha-
sis each places on particular activities and exercises.

Product-output Type
The first of the three types, one of the two which are

product-oriented, I have called “product-output“. Two
groups stand out. One, the Herald, produces the stu-
dent English language newspaper two or three times
per semester; the other produces on stage a popular
two-hour-long “Talk Show.”

An extraordinary amount of effort is required in the
planning, preparation, and produc-
tionof eachoftheseprojects.Ofthem,
the  publication is perhaps more rig-
orous due to its smaller corps of mem-
bers (“staff”), and theeditorial proce-
dures and deadlines well known to
anyone having worked in print me-
dia. The familiar challengesof native
language press are magnified for stu-
dents of a foreign language, espe-
cially where much of the work is
performed by freshman and sopho-
more “cub reporters.”

"

. . . some of the stu-
dents have devised
strategies of English

study which have com-
pensated for some of the
factors weighing against
progress, and some of
the built-in drawbacks

and barriers of the edu-
cational system.”

The third circle type is arguably the most successful
in terms of efficiency, measured as a function of the
ratio of English ability and time spent on English
study. I assign these groups to the “process/practice”
type, and I have looked at two of them. Of these two,
one is the oldest student English study circle on cam-
pus, and as such is regarded to be the structural

prototype for subsequent ones, at
least in terms of their internal so-
cial hierarchy, which can be seen
to mirror a pattern well docu-
mented as characteristic of Ko-
rean society as a whole.

The talk -how stage production is
made more interesting  as the result
of the good deal of effort put into
rounding up the greatest possible. 

A typical year for one of the
groups of this type includes an
impressive array of activities de-
signed, consciously or not, to
strengthen and reify the pattern.
Four or more hours daily of in-
tensive English study are the
norm during the two-month sum-
merandwintervacations. Anini-
tial March recruitment of new
members involves a rejection rate

number of  native speakers to participate as both audi- of approximately 25%, based on the results of a written
ence and talent.  The talent category consists of a panel test, a speaking test, and a two-hour interview by circle
of four individuals who, for the program observed leaders. Social activities include a full schedule of
most recently, were invited from a U.S. airbase  nearby. parties, model TOEIC and TOEFL examinations, ath-
Each was asked questions about a basic theme by letic competitions with similar intramural and off-
members of a panel of four students. The program was campus groups, and other “spirit-building” activities.
rather  adroitly moderated by a student emcee, appar- Once a year, a kind of homecoming meeting is held,

ently chosen on the basis of speaking ability. The basic
theme of the 1991 performance was “The most impor-
tant thing in life.”

Following an introductory narrative by two stu-
dent, the program proceeded with a refreshing degree
of spontaneity in a general atmosphere of congenial-
ity, and everything went right according to schedule,
as far as such an event could be rehearsed.

Product-input Type
The second type of groupidentified for this analysis,

the “product-input” type, includes four examples. The
primary activities of this type of group focus on the
study of particular publications and/or other media.
Two eponymous groups concentrate on the weekly
magazines Times and Newsweek. Another group uses
special publications of Si-Sa-Yong-O-Sa, a large na-
tional English materials publishing company, while
the fourth studies the editorials of an English daily
newspaper (there are two).

The strongest impression left by both product-ori-
ented groups and their activities is of the diligence
required to successfully carry them out. While the
other type of circle group is less product oriented, the
members are apparently no less vigorous in their
approaches to English study.

Process/Practice Type

October 1992

21



0*&TJ Oxford
w University

Press
“A Tradition of Excellence”

Listen First

b For complete beginners
) Useful, everyday language
4 Activities graded within the unit

T!Kl  Listen for It
b For lower intermediate

students
FTask-based  listening
) Systematic approach to

development of listening
microskills

,_______________________________________--------------------------------

TO: OXFORD UNIVERSITY PRESS 2-4-8 Kanemecho, Toshima-ku, Tokyo  171  Telephone:(03)5995-3801

I  am considering these texts for adoption.
Please send me a FREE inspection copy of ElListen  First ElListen  for It

Name:

School:
Address:
(Home/School) Tel:

MAIN STREET ... Coming Soon ! MAIN STREET ... Coming Soon !



to which past members/graduates return to give tes- rate from the established traditional process. As such,
timonial support and encouragement to the activities they deserve to be recognized as student-generated
of their “juniors.” A round of congratulatory acknowl- strategies for both instrumental and cross-cultural
edgments and addresses is followed by a buffet style EFL goal achievement.
banquet, accompanied by a
great deal of English-only con- Conclusion
servation, especially when na-

“A typical year for one of
While the psychological impact

tive speakers are present. A of student study circle activities
considerable amount of effort the groups of this type on foreign language learning fa-
is made to bring in as many as cilitation is impossible to charac-
possible of these old-time includes an impressive terizeconfidently in theabsence of
members and advisors, with array of activities . . . . reliable testing and research, I sug-
apparent emphasis placed on
those who have attained rela-
tive VIP status later in their
careers.

Four or more hours daily
of intensive English
study are the norm

gest that a relationship exists be-
tween the specific factors listed
above as inhibitors of the process,
and some of the specific (student-

during the two-month
summer and winter

vacations.”

devised) creative and adaptive
strategies and solutions, by the
means I have described.

While this rationale for English

Compensating Factors
My examination of the con-

text and environmental detail
of a circlemeeting suggeststhat circle participation points out a
five of the structural inhibitors way in which the activity over-
listed previously are essentially addressed in the fol- comes certain obstacles to achieving English fluency,
lowing ways: it is not exhaustive in describing the benefits of circle

1) Smaller sub-circles (circlet) or cliques, form or- life for those students who are involved. Socialization
ganically, with a hierarchical internal structure based of incoming freshman to university life, networking
on skill level. The larger the group, the better this advantages for serious scholarship, and preparation
mechanism functions. sessions for various examinations: SAT, TOEFL,

2) Circles meet daily, with circlets gathering even TOEIC, CRE, etc. are just a few of the ways in which
more frequently in some cases. circle participation appears to contribute to the lives of

3) Proficiency level variability that hamstrings a the students who embrace it.
large class (too dull for the highest, frustratingly diffi-
cult for the lowest) becomes as asset in the face-to-face References
context of the circlet. Kim, N.S. (1987). Rationale and design for large group instruction of

4) Small groups are inherently less threatening than Korean college students of English as a foreign language for the

larger ones. 
development of communication skills. Unpublished doctoral
dissertation, University of Texas.

5) Circle members opportunistically seek out and Kwon, O. (1991). Koreans’ expectations of native-speaker teachers
invite native speakers to visit their meetings. of English. AETK Newsletter, 11-1,5,20-21.

I have tried to show how circles fill gaps left in the Rinnert, C. (1991, October). Bridging cultural and linguistic gaps

educational process by the educational system. The
in the four skill areas. Plenary address at the 3rd annual
convocation of the Korean Association of Teachers of English,

circles co-exist within the same system, but are sepa- Hannam University. Taejon
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Using TV News
In the Language Classroom

Introduction
Recently, videos are becoming widely used in the

language classroom. Schools have introduced more
video decks, and this has made it possible for teachers
to use videos whenever they want. The spread of
machines has induced the problem of more video
materials. Teachers now can choose materials from
wide selections, and find what they want to use. Videos
attract students to the point that teacherscannot ignore
them. If you ask students what they want to study with,
many of them answer that they prefer videos to text-
books. This is naturally understandable if we see the
popularity of television programs or movies over books.
The sounds and visuals of videos have great effects,
and can be a powerful device to motivate students. In
this paper, I would like to discuss TV  news as a teaching
material. First, I will explain why TV news can provide
beneficial material and then I will describe how we can
use it in the classroom.

TV News as a Teaching Material: Advantages
TV news as teaching material has several advan-

tages: 1) it is authentic, 2) it is visual, 3) it is short, 4) it
has variety, and 5) it can present
current issues for discussion.

by Eri Banno
Kansai  University of Foreign Studies

Third, TV news is short,  usually lasting less than 10
minutes. This might be considered the maximum length
of time during which the students are able to concen-
trate their attention. If students have to keep watching
a video for a longer period of time, they may get bored.
When they listen to a language which is not their native
language, they need to pay much closer attention to
understand it, and they often get tired very easily if
they watch it for a long time. This short length of the news
has one more advantage. It gives teachers the opportu-
nity to do related activities in one class period, in order
for students to understand thenewsmore thoroughly. In
one class period, we can replay the news several times,
ask detailed questions on it, and have students discuss it.

Four, TV news has variety. Most TV stations in Japan
broadcast bilingual ‘IV news everyday. There is also an
NHK broadcast  satellite which transmits world news to
Japan all day. The topics vary from politics and econom-
ics, to sports and weather forecasts. With this kind of
variety, teachers  can choose appropriate material for
students, taking into account their interests and levels.

Finally, TV news can present some controversial is-
sues which can be a trigger for discussion. Students need

to practice expressing their opin-

  ions. This is especially necessary for
First, TV news is authentic mate- “The teacher’s role is to Japanese students, since they  are

rial, created originally for native
speakers and not revised for lan-
guage learners. Using TV news can

 
introduce appropriate not used to thinking about one topic

materials to students,
deeply and discussing it. When stu-
dents speak English with people

be a good introduction of authentic and make the transition who are from different cultures, they
materials to language learners.
When they come across authentic

from simplified materials must express their opinions clearly.

to authentic materials
TV news provides students with

materials for the first time, they of- topics about which they can think
ten think that the speed is too fast easy for them.” and share their opinions.
and thus is too difficult. The
teacher’s role is to introduce appro- TV News in the Classroom
priate materials to students, and The students I teach are juniors
make the transition from simplified materials to au- and seniors at a four-year college. Their level is inter-
thentic materials easy for them. Since the newscasters mediate and high intermediate. The following section
speak very clearly, not too fast, and do not use any describes one way I have used TV news with them.
slang, it is much easier to comprehend than other
authentic materials such as movies and dramas. The 1.  Choosing Materials
pictures and tables which go along with the news story When choosing TV news I keep the following points
also help the learner understand the news more easily. in mind:

Second, TV news is visual. TV news has moving
pictures and sounds to go along with the story, which 1) It should be current. People watch the news be-
motivates learners. Sometimes news contains difficult cause it is “new.” Old news does not attract anyone,
vocabulary, or a newscaster’s  speaking may be too fast and it is boring. For example, most people watched the
or not clear enough. In such cases, visuals can provide news on the destruction of the Berlin wall with much
clues to understand the news. With them, students can excitement when it happened, but now it feels like a
infer the content and confirm what they have heard. long time ago. If the news is current, students will feel
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close to it and it will interest them.

2) It should be short. Though some news clips last
about ten minutes, I would choose one which is not
more than three minutes long. Even though students
watch the clip several times, it takes less than 10 min-
utes, and then we can use the rest of the time doing
various activities using the news. Doing related activities
should constitute the main part of the class hour.

3) Think of the students’ fields of interest. If students
like sports, show them some news which is related
with sports such as the news about a new yokozuna in
Sumo. If students are seniors who are looking for jobs,
news about starting salaries at companies will be
interesting and relevant. If the topic is familiar, stu-
dents will understand it better, since they already
know something about it.

3) Showing the news and asking questions. After
students receive some information on the topic and are
prepared with some vocabulary, I start showing the
news. It is difficult for students to understand the
news completely by watching it only once, so I show it
a few times. Each time I show the news, I ask different
comprehension questions. At first, broad and simple
questions are asked, and more detailed and compli-
cated questions are asked later. For example, after
students watch the news once, they can be asked what
the topic of the news is, or some easy yes-no questions.

4) Think of the students’ levels. Carefully examine
the news and pick appropriate news items for stu-
dents. Some news is easier than others in regards to
speed, vocabulary, and grammar. For example, sports
news is probably easier than news on politics, since it
is more familiar to students and it uses less specialized
vocabulary.

After showing the news a few times and asking
questions, I have students form pairs and give one
person in each pair a question sheet, on which some
comprehension questions are written. Students take
turns with their partners in asking and answering
these questions. This helps students confirm their
comprehension, and is good preparation for making a
summary, which is done later on in the class.

Considering the points above, I often choose the news
from a program called Today's Japan (NHK Broadcasting
Satellite). This program iscurrentand thelanguageused
is very clear. Since it deals mostly with Japan, students
feel familiar with it and have more interest in it.

4) Dictating. After generally comprehending the
news, students study more detailed parts of it. Dicta-
tion is a good activity for this. When doing dictation,
I give students a script sheet. The script of the news is
written on it, and it has some fill-in-the-blanks. Stu-
dents listen to the news and fill in the blanks.

2. Procedure

1) Familiarizing students with the topic. Before show-
ing the news, I ask students some questions in order to
familiarize them with the topic. For example, if the
news is about a new yokozuna, I ask
students if they like sumo, which

5) Reading. After the dictation, students read the
script. By this time, they already understand most of
the content, so they find the reading fairly easy. Here,
I explain some detailed parts which students may think
difficult. At this stage, they completely understand the
clip. It is also possible to pick up the words or phrases
which are difficult to pronounce and teach some pro-
nunciation and intonation as well.

sumo  wrestlers they know or like, if
they know who won the last tour-
nament, etc. By answering those
questions, students can receive
some information on the topic and
they will be able to guess the con-
tent of the news. This information
helps them understand the news
when they are watching it.

“TV news can present
some controversial

issues which can be a helps his/her partner when the

trigger for discussion.” partner cannot come up with the
words, or corrects mistakes. Dur-
ing this activity, I let students look
at the vocabulary sheet or the ques-

tion sheet when they want. This gives them a chance to

6) Summarizing. I have students
form pairs again. One student tells
a summary of the news orally to
the other student. The other stu-
dent listens to the summary and

2) Introducing vocabulary. Beforeshowing the news,
I give students a vocabulary sheet and explain difficult
vocabulary and phrases to them. Since it is authentic
material, the news often has words which students do
not know. Although it is important to guess the mean-
ings of unknown words, too much unknown vocabu-
lary easily frustrates students. Introducing difficult
vocabulary helps students understand the news clip
better. Also, since students can look at the sheet any
time, they often try to use that vocabulary when an-
sweringquestionsor creating a summary. This practice
strengthens the retention of the new vocabulary and
accelerates its acquisition.

use the words or phrases which they have just learned
so that they can better retain them. This is also helpful
for the weaker students, since they can use the words
and sentences on the sheet, thus making the summary
easier for them.

7) Discussing. By this stage, students understand the
news and have learned the words which are related to
it. 1 have students form groups of four. One of them
acts as a chairperson, while another is secretary. I pass
discussion sheets to the students, which include some
discussion questions on the news. They discuss these
questions. After each group discusses them for some
time, they tell their group opinions to the whole class.
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If the news is about illegal parking on streets, the
questions for discussion can be whether they have
ever parked illegally, or what might be some effective
ways to reduce illegal parking. If the news is about the
judgment on the difference of retirement ages between
men and women, we can discuss whether there is
discrimination against women and if so, what they
think of it. When we saw a clip about discrimination
against women, the students were seniors looking for
jobs, and female students told us how they felt strongly
that they were discriminated against when looking for
a job. Other students mentioned that there are other
kinds of discrimination, such as age or race, and one
student said sheexperienced age discrimination when
she applied for a part-time job as a translator.

Supplementary activities

8) Reading
a) Choose a newspaper article which has the same

topic as the TV news. It is usually written with
more details so that students can receive more
information. It should not be too difficult for
them, because they already know the story and
some of the vocabulary which appears in the
article. I like to give students a question sheet and
have them answer comprehension questions.
Reading this kind of article acts as a review of the
video material and students receive a different
perspective from the TV news clip.

b)  Choose articles which have opinions similar to
the news discussed in class. These can be chosen
from letters to the editor, columns, or signed
articles. Students can compare these opinions
with their own.

9) Writing. After reading a news article, students

write a summary and their opinions on the news. Or,
they can write a passage which supports or opposes
opinions in the articles. This can serve as a review and
help students retain what they have learned.

Conclusion
I have discussed how TV news can be an effective

teaching material and explained one way to use TV
news in the language classroom. I asked students to
write comments on the class, and most were positive.
One student said that though she was not interested in
the news before, she became interested in it. Some
students wrote that since it was news about Japan, they
felt more close to it and were interested in it. Many
students wrote that they felt they could improve their
listening ability. One student said that though she
could not understand the news after listening the first
time, she could understand better as she listened sev-
eral times, and it made her feel very positive. Others
wrote that they could learn general vocabulary which
often appears on the news. Still  others said that it was
good to have a chance to think of and express their
opinions on the news in English.

TV news is an effective English teaching material. It
improves students’ language ability and it can be a
good introduction to authentic materials. It also makes
studentsbecomeawareofthethingssurroundingthem,
think more deeply, and express their opinions regard-
ing such issues.
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Interview: Robert Juppe
by Sophia Shang-Ikeda

Kagoshima Women’s  Col lege

Robert Juppe works for the Ministry of Education in the Elementary and Secondary Education Bureau, Upper
Secondary Division (Monbusho Shotou Chuu Tou Kyou lku Kyoku Kou Tou Gukkou  Ka). He is the first and only
foreigner to hold a post at the Ministry’s headquarters in Chiyoda-ku. He is the AET (Assistant English Teacher)
Advisor and is a veteran of the JET Programme. He has participated in all aspects of the JET programme: one-
shot, semi-regular, and at a base school. He has conducted teacher seminars, phonics seminars, intensive
summer seminars, summer camps, and full year courses for Japanese Teachers of English (JTEs) in Chiba. In
addition, he started a newsletter for AETs in Funabashi City, Chiba. At his post in Monbusho, he advises and
counsels AETs with regards to all aspects of the JET programme. As an initiator of many projects, he is currently
working on educational materials, especially at the elementary school level. Sophia Shang-lkeda had a chance
to interview him at Monbusho.

Shang: JET stands for Japan  Exchange Teaching. Could you Were they required to do something after they went back
please elaborate on what the “exchange” part refers to? h o m e ?

Juppe: It refers to internationalization at the grassroots
level. Exchange occurs in the sense that foreigners
come to Japan and impart their culture and their
upbringing. The students are exposed to that knowl-
edge, that foreigner, that culture. They become inter-
nationalized in a sense and become more familiar with
the world. In turn, the AETs who stay in Japan get to
know Japan and the mores, as well as the culture. And
they, in turn, go back to their countries and talk about
their experiences in Japan.

Was going back home to promote Japan Monbusho’s idea?

That was part of the original scheme, way back. Hope-
fully Japan could be introduced to the
rest of the world through the eyes of
the people who had visited here, and
it was hoped that the participants
would all have a variety of experi-
ences and would be willing to talk
about them.

“I wouldn’t say one-
shot visits aren’t edu-
cational; they’re just

sort of exposure
oriented. Unfortunately,
I sense that it’s revert-

ing back to that empha-
sis, away from educa-
tion and more towards

exposure.”

Was that part of the MEF (Monbusho
English Fellow) and BET (British En-
glish Teacher) scheme?

Yes, it was. That was when they used
to travel more and I think the empha-
sis was more on that aspect of the
programme. In thosedays, there  were
far fewer MEFs and they had to cover

No, they weren’t required to do anything. Monbusho
just hoped that they would have good experiences
here, that they’d come over and enjoy themselves for
a year, and then go back. I remember talking to one
Ministry official a few years ago who said he hoped the
AETs would quit after 2 years because after that, they
became too Japanized and they lost their utility as an
AET, which I thought was quite the opposite. It takes
a year just to get used to the job, and then by the time
you do get adjusted to the culture and the language,
you finally start learning how to teach here and work;
in particular, team teaching with JTEs. So, I think
stayingthreeorfouryearsisideal. Nowthereare more
people renewing. They're  staying longer.

It looks as if Monbusho has the idea
that AETs have lost their utility after
two or three years.

Don’t forget, there are three minis-
tries involved in administering JET.
In any case, whoever made the de-
cision to l imit  AETs to three years,
made a mistake in my opinion.
Good peopleshould beencouraged
to stay. If bettering English educa-
tion is indeed the aim of the
Programme, then this policy
should be reconsidered.. no, abol-
ished.

large areas, and one-shot visits were the norm. I But then that wouldn’t fit the AET image of a youth
wouldn‘t say one-shot visits aren’t educational; they're exchange.
just sort of exposure oriented. So in a sense, the
programme was more “internationalization oriented” Right. You have to be under 35. A 35 year age limit is
than education oriented. Unfortunately, I sense that yet another mistake. It’s discrimination and it bars
it’s reverting back to that emphasis,  away from educa- good people from coming here.
tibn and more towards exposure.

Could you define “internationalization.”
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I don’t like that word, kokusaikai  (internationaliza-
tion), so I‘d rather sayningenka (humanization), which
embodies everything that the Japanese really want to
say. I think what it means is getting along with other
people in the world. A lot of people equate speaking
English with being international but this equation is
overly simplistic. Speaking English could facilitate
being international, but actually getting along with
people from other countries is a different story. Say,
for example, that you ask a Japanese

ternational interaction. I think also more on liberal arts
study. This might help young people better under-
stand other people’s way of thinking. It would impress
that more through education because I think making
more cars and making more factory parts is going to
help produce things and help the country become
wealthier, but it may not necessarily make the world
any better.

The Ministry, being a representative body for one of
the wealthiest nations, has a strong

man a question in Japanese and  he responsibility in forging a “new in-
looks at your face. You’re Cauca- “I think the AET too can temationalism,” in which a hand-
sian,  so he answers you in English. ful of developed nations does not
That, I think is problematic. If a he promote communicative
just looks at a Caucasian face and English as an effective

maintain a monopoly on global re-
sources.

decides that the Caucasian can’t
speak Japanese, then something’s

tool for teaching material

wrong. So, often times, I think the which will appear on the Do you think bringing the AET into
the classroom disturbs the entrance

guys who are the most international [entrance] examination.” exam process?
are the kind of guys like ramenya-san
(ramen  sellers) who just start telling
you about their neighborhoods. They accept you as
members of the community. That’s what you‘d hear
anywhere in the world. It’s on a much more personal
level and those are the kind of people who don’t care
whether you’re Caucasian or not. And if you don’t
speak Japanese, that’s tough; that’s the way it is.

Do you think it’s Monbusho’s job to internationalize?

Oh, very much so because a country’s education sys-
tem is almost a mirror of its society,  and is certainly a
critical force in society’s development stage. In fact,
i t ’ s  a micro cosmic representation of its society. Right
now, look at the fact that Japanese children go to
school 240 days a year, the most in the world. Ameri-
cans seem alarmed by that. They feel a need tocatchup
and extend the school year. But I think if most people
came over and took a real close look at the school
system, they’d realize that a lot of what gets done here
is not productivity oriented (at least not in the short-
term) and I’m not saying that in a negative sense. I
think that education tends to be an acculturation, a
growing-up process. The Japanese have a strong sense
of belonging to an institution. That’s where they’re
going to spend all their time, even if it means they’re
spending from three o’clock until seven sitting in a
circle with their friends making paper cranes or talk-
ing .  Whether or not that’s better than a kid going home
and riding on a skate board or a kid going home and
working a part-time job, who’s to say? I think it is the
Ministry’s job, though, to incorporate, to some degree,
a sense of open-mindedness and an interest in taking
responsibility for some of the world’s upcoming prob-
lems: to envision and anticipate those and to somehow
think conditions through, and move toward the for-
mulation of solutions. It’s very important to keep
moving toward the solutions. One answer may lie in a
strong, but broad, educational foundation and in in-

Well, it could. It all depends on
how the AET functions in the school. I think if a teacher
is going to send the AET to play some games and do an
introduction, sing songs, do magic tricks, and if you
see these as nonproductive activities, then it could be
so. The problem is that the AETs’ jobs are not uniform
so they are going to work differently. They’re going to
teach differently and work differently wherever they
go. However, the exam system is standard throughout
the country. It is somewhat detrimental, in the sense
that it  restricts freedom and flexibility with respect to
teaching, so that you will have some students suffer as
a result. If they have three English lessons a week
which are dominated by an AET, it could be distract-
ing, but I think the AET too can promote communica-
tive English as an effective tool for teaching material
which will appear on the examination. So, I don’t think
it has to be detrimental; it could be but it’s like using
that as a sort of scapegoat. I  think that if you take two
Japanese teachers: one teacher is quite good and the
other lousy, that has a much greater effect on the
students than does an AET visit. The AET is very
temporary, very ephemeral. I don‘t think they visit
any one classroom for any great length of time at any
one place, even if they are at a base school. Still, an
AET’s impact in other ways can be tremendous, such
as motivationally.

Is there any advice you could give the AET who has schools
which say that AET visits  disturb studyingfor the entrance
exam?

Be flexible. Don’t take it personally. You know the old
saying: hammer the nail that sticks out. In this case, if
the school officials are really adamant about it, don’t
ruffle any feathers. Work in their programme as they
would like to have you work, and hope that with time,
the situation improves and that they will give you a
little bit of room to add your own ideas. There are
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many other things an AET can do besides just going to
their lessons at school. A lot of AETs  will say “I am not
used; I’m used as a tape recorder,” and they sit and
read books and write letters and they say, “this job
stinks.” In essence, they give up. A lot of times it is an
AET’s  fault when they don’t apply their creativity
properly. There are scores of other things they can do
in a school. They can help kids organize a school
newsletter. They could host a broadcasting program.
They could organize and run a teachers’ seminar.
There are so many other ways they could direct their
energy. The responsibility lies with them as well, not
only the JTEs.  I’d say getting to know the textbookvery
well and learning to work in a grammar centered
manner is highly recommended. An AET should be
incredibly flexible, ready to fit into all kinds of situa-
tions because the teachers change. So many variables
change: teachers, schools, timing, kids in classes, the
different festivals.

My last question is where you think the ]ET programme is
going in the 1990s  and in the role of English education.

Funding provided, it should continue on. I think it  will
get better. It has improved a lot over the last four years.
It’s still a very young programme. A lot of the materi-
als created and used by AETs  used to be lost because
they  were never documented, but they are now being
retained and collected in books and compiled. So I
think the AET has a lot more resources to turn to. The
workshops and the orientations available to them are
getting better and better. There still needs to be more
on-going training for Japanese teachers once they be-
gin their teaching careers. Many have no experience
teaching with AETs  and are given no guidance or
training in how to work with them. It’s sort of the
Marxist approach-the training-the haves and the
have-nots where the AETs  are getting more and more,
and the JTEs are still on the bread line. But I don’t think
the answer is to cut AET training to equalize the pair.
Such a development would be very unfortunate.

As for English education, I think in the upcoming
decade or two, you’ll find the next generation fairly
fluent and the generations after that, remarkably ca-
pable in English, probably not quite on the scale of
Europe but somewhat comparable. I wouldn’t attribute
that directly to any one factor but I think it has a lot to
do with programmes like the JET programme. Obvi-
ously the JET programme, which seems very enor-
mous on a national scale, is actually very minuscule.
Some schools never see AETs  or they see them once
every few months. Educationally, that won’t suffice.
So people look to other sources to help their children
“internationalize.” Juku education and pressure are
largely responsible for future fluency. Many kids are
being sent from a young age. The parents feel pressure
to send their kids. Many people dismiss juku as being
nothing more than commercial rackets, but actually,

I-
JALT 92-

Conference Banquet Update

This year’s banquet has become
even better. The Kazumichi
Chonan Piano Trio will be playing
jazz standards during the evening
to make for an even more enjoy-
able time. Sign up early for the
banquet. At the conference, only
a few tickets will be available.

looking at education in Japan long ago, jukus serve a
traditional role in Japanese society. The current educa-
tion system was founded after the war. Traditional
education-say, several hundred years ago-looked
very much like juku education does today.

The JET Programme itself is a highly progressive
movement in an otherwise very conservative system.
But if you look at the way the country’s progressed, it‘s
done quite well from a materialistic standpoint.
Whether the country is developing its spiritual soul to
accompany that is difficult to gauge. How the next
generation will handle materialism without a rich
understanding of broader subjects and events in the
world and where they go with that is anybody’s guess.

Beginning in July, The Language
Teacher has had a new postal (furikue)
form for memberships and other finan-
cial transactions. The changes on the
form reflect several changes in services,
including an increase in membership
fees for IATEFL, discontinuation of sub-
scriptions for several publications, and
a request by TESOL that their member-
ships no longer be processed by JALT.
As announced in the May issue of TLT, p.
53, TESOL memberships should be initi-
ated and renewed by contacting TESOL
directly: 1600 Cameron Street,Suite 300,
Alexandria, Virginia 223 14-275 1, USA,
phone: 703-836-0774 fax: 703-836-7864
(VISA and Mastercard accepted).
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Election of National Officers for 1993-1994

The JALT Constitution  and its Bylaws determine the officer positions, the terms of office, the time of elections, and,
to a certain extent, the methods by which nominations and elections are to be conducted. This year’s elections are
being conducted in accordance with both the Constitution and the Bylaws (both revised November 4, 1989),  as
published in the April issue of The Language  Teacher.

As set forth in Article V of the Constitution, the Vice-President,  Program Chair, Recording Secretary, and Public
Relations Chair are to be elected in even-numbered years to serve in odd-numbered years. Their term of office is
“for two years, or until their successors are elected.”

As determined by Article IV of the Bylaws, “One ballot listing all nominees for each office, and including space
for write-in candidates, shall be mailed to each member in good standing in time for the member to return the ballot
to the Nominations and Elections Committee before November 20 each year.” This year, the ballot, along with a
letter explaining voting procedures, will be mailed directly to each member at the beginning of November.

Article IV also specifies that nominees must be “members in good standing...[who are] willing to stand for
office.” At the time of preparation of this issue of The Language Teacher, the candidates introduced here were the
total of those nominated who fulfilled these requirements.

vice President

David McMurray
David McMurray is the

President of JALT Matsuyama
Chapter, JALT National Audit
Chair, and 1992 JALT Annual
Conference speaker.  He
teaches high school; has taught
company classes in Shikoku,
Taiwan, and Canada; and
holds an M.B.A. from Lava1
University Canada.

Statement of Purpose
Our Matsuyama Chapter Officers are active and

involved; together we work to bring in excellent speak-
ers and publishers who want to return to us. We stay on
budget, have fun, keep administration to a minimum
and communication to a maximum. Fifty members regu-
larly participate at our monthly meetings. Open com-
munication, smooth administration,and friendly invita-
tions to all members to join in are keys to running our
chapter. They’re the keys to running every chapter and
JALT National too.

Open communication is why I became JALT National
Audit Chair. I want to assure every individual member,
asscciate, and outside agency that we are or are soon
going to be, a professional, healthy, and well-managed
not-for-profit  organization.

Holding efficient meetings is why I became the last
JALT Chapter Representative’s Meeting Chair. I like to
see administration work performed smoothly, to see
more members excited about joining in and taking charge
of organizing the best language teacher’s conferences,
meetings, special interest groups, and association in
Japan and  perhaps the world.

Friendly invitations to participate attract volunteers.
For instance, I’m looking forward to making and receiv-
ing feedback on my presentation about simultaneously
teaching three languages at the upcoming conference in
Tokyo. I hope to see you there and to help our organiza-
tion find ways to improve language teaching.

Barry O’Sullivan
Barry O'Sullivan  was the Secretary of JALT Okayama

Chapter in 1989, and President in 1990 and 1991. He
was Audio Visual Coordinator for the JALT 89 Confer-
ence and has been the Chair of the Financial Steering
Committee since 1990. He teaches at Okayama Univer-
sity and is currently working toward an M.A. in
Applied Linguistics from Reading University.

Statement of Purpose
Since being appointed chair of the Financial Steering

Committee, I have been working to put JALT back on
its feet financially. I formulated the annual budgets
both for JALT as an organization and for each annual
conference: these budgets have taken into consider-
ation the needs of the organization while making sure
that JALT maintains a surplus for future security. I was
also the author of the policy to redistribute funds
equally amongst the chapters, both large and small,
and the bonus scheme to encourage membership in-
creases at the chapter level.

I want to continue to serve JALT, helping it grow as
aprofessionalorganization whilemaintaininga healthy
financial outlook.
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Program Chair

Jane Hoelker
Jane Hoelker received her

M.A. from the University of
Wisconsin-Madison. From
1981-83 she taught TEFL in the
national universit ies of
Rwandaand Mali,  Africa, with
the Peace Corps. After instruct-
ing at the ELS International in
Seoul, Korea, she was made
Academic Director of ELS In-
ternational in Pusan, Korea.

Since 1986 she has taught in various Japanese universi-
t ies in the Kansai area.

Statement of Purpose
I believe that programs constitute the heart of JALT

and that to be viable, JALT programs need the active
support of the local membership. In 1991 I became
Program Chair of the Kobe Chapter of JALT. My goal
in this capacity has been to organize a varied program
and to attract many local members to present. In 1991
I was Site Committee Chair for the International Con-
ference in Kobe, and this year I am Program Coordina-
tor for the International Conference at TIU.

I believe that the major issue facing JALT today
during its great and rapid expansion is coordination
and communication between the local and national
levels. A practical way to begin to achieve that in JALT
Programs is the recording of chapter presentations on
a common data-base. In addition, I see the need for
appointed positions under each national position which
could provide much needed assistance to the national
chair, serve as a communication link between national
and local levels, and offer invaluable experience prepa-
ratory to moving into the national position itself. As
National Program Chair, I would encourage coopera-
tion among all levels to achieve an even more vital
organization.

Recording Secretary

Richard G. Uehara
Richard Uehara retired in

1990 from twenty years of ser-
vice in various agencies of the
U. S. Government. He earned a
BFA degree in English Com-
munication at California Col-
lege of Arts and UC Berkeley.
He has lived in 52 countries
and has 12 years of experience
teaching English conversation

and composition. He is interested in methodology of
education and motivational psychology.

Statement  of Purpose
I served as Program Chair of Nagano Chapter, 1990-

1991, during which time I I increased attendance at our
chapter meetings by polling the members to see what
kinds of presentations they wanted to have, and I am
currently Chapter President. Upon taking office, I insti-
tuted a training system for new officers, streamlined
and overlapped the duties of the officers, and estab-
lished an elections system. Our chapter also hosted the
first JALT Western-Central Regional Conference. I
chaired the chapter representatives meeting at the
November 92 ExCom  meeting and am currently serv-
ing on the JALT Audit Committee.

In the course of my duties as an audit committee
member, I have made motions concerning appoint-
ment of the auditing company and period of time of the
audit, and recommended that the auditing company
provide JALT with a financial systems assessment to
improve our auditing procedures.

I would like to see communications streamlined and
simplified within all levels of JALT. As recording sec-
retary, I would like to implement changes in the JENL
which would make it easier to read, and to include
summaries of the text in Japanese for members who are
not proficient in English.

Pubiic  Relations Chair

Masaki Oda
Masaki Oda is an assistant

professor of EFL and Applied
Linguistics at Tamagawa Uni-
versitv. He has presented  and
published in applied linguis-
tics, listening, drama tech-
niques, and Japanese as a sec-
ond language. Since he came
back to Japan in 1990, he has
been serving as Tokyo Chapter
member-at-largeand National

Public Relations Chair  He has an M.A. in TESL from  St.
Michael’s College, and a Ph.D. in Applied Linguistics
from Georgetown University.

Statement of Purpose
JALT is  the largest language teaching organization in

the country, yet many language teaching professionals
outside the organization do not know who we are.
Since1 tookoverthecurrent position,1 havebeentrying
to make JALT activities known to the community. In
order to achieve this goal, we should never forget that:
1) JALT is a Japan based professional organization, and
our relations with the community must be handled
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sensitively; and 2) JALT is not JAET (Japan  Association
of English Teachers). While English is a working lan-
guage  of JALT, many JALT members do not teach A t t e n t i o n
English and/or do not feel comfortable using English,
and thus it discourages their active participation in
JALT. Though it requiresa large amount of work, JALT
should make important announcements bilingual (En-
glish and Japanese) wherever possible.

It  is  to JALT’s advantage that we havemembers from
different backgrounds, teaching at different levels. In
comparison with other language teaching organiza-
tions in Japan, we are a very open, accommodating,
and democratic organization. The National Public Re-
lations Chair’s job is to make this known inside the
organization and help to promote JALT outside the
organization.

J A L T  i s  l o o k i n g  f o r  one  fu l l  t ime  and  severa l  part

t i m e  s t a f f  f o r  t h o  C e n t r a l  O f f i c e  i n  K a w a s a k i .

Japanese nationals or those with proper visa status

w h o  are w i l l i n g  t o  h e l p  o u r  o r g a n i z a t i o n  are

e n c o u r a g e d  t o  a p p l y .  E x p e r i e n c e  w i t h  M a c i n t o s h

computers a plus. Salary: bared on qualifications.

C o n t a c t :  J A L T  C e n t r a l  O f f i c e ,  T e l  044-245-

9753  f o r  d e t a i l s .

Nominations for TESOL and IATEFL Representatives

Each year JALT sends representatives to the TESOL Convention in North America and the IATEFL Conference
in Europe. Please suggest the names of any JALT members you know-including yourself-who might be
interested in attending TESOL or IATEFL as a JALT representative to one of the members of the Nominations &
Elections Committee (whose names and addresses arelisted below) by October 31, 1992. Alternate representatives
for  thr 1993 conferences will be selected at the  November meeting of the Executive Committee at the JALT 92
Conference; alternates for 1993 automatically become official representatives for 1994.

The 1993 TESOL Conference will be held in Atlanta, Georgia, April 9-13, and the 1994 TESOL Conference will
be held in Baltimore, Maryland, in March. The 1993 IATEEL Conference is to be held in April or October, at a site
to be announced, and we have not received any information yet concerning dates and location of the 1994 IATEEL
Conference. Representatives will be expected to attend various meetingsat the conference and to submit a written
report to JALT after returning to Japan. A financial subsidy is also available to help cover expenses.

To place nominations or for further information please contact one of the NEC members, using the following
form or an alternative means.

~
~ Nominations for TESOL Representative Nominations for IATEFL Representative

-

Nominations and Elections Committee (NEC)  Members

Denise Vaughn Brendan Lyons
New Shiba Heights 205 4-7-13 Shij imizuka
Shibamachi 2-5-5 Saidai j i Hamamatsu-shi
Nara-shi  631 Shizuoka 432
H:  0742-49-2443 H: 053-454-4649

Russell Clark
Kakuozan Cooporas B201
2-2 Hoo-cho
Chikusa-ku, Nagoya 464
H:  052-752-3195 (phone/fax)
W: 052-203-5491

Dale Griffee
Korutaju #601
1452 Oazasuna
Omiya-shi 330
H: 048-688-2446  (phone/fax)
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TESOL
26th Annual Convention  &  Exposition

Teachers of English to Speakers of Other Languages
(TESOL) held its annual convention March 3-7 at the
Vancouver Trade and Convention Center in
Vancouver, British Columbia, Canada. It was attended
by more than 6800 people teaching in about 100 coun-
tries. There were also many participants from Japan
because of Vancouver’s convenient location. Partici-
pants included English language teachers from a wide
variety of institutions.

The opening ceremonies were presided over by
Marjorie Knowles of Mission College in Santa Clara,
California, TESOL  second vice-president and the
TESOL 92 convention chair. Participants were wel-
comed by TESOL president Lydia Stack and opening
remarks were made by David C. Lam, lieutenant gov-
ernor of British Columbia. The keynote speech was
delivered by Carlos Cortes of the University of Califor-
nia, Riverside, who spoke on “Culture and Communi-
cation: Avenues and Obstacles, Exploration and Dis-
covery.”

Presentations were made in a variety of formats.
They included academic sessions and colloquia of up
to three hours, in which a series of papers were pre-
sented on a related topic or issue; plenary sessions;
demonstrations; discussion groups; exhibitor‘s ses-
sions, which were presentations on teaching materi-
als; papers; poster sessions; and workshops. The con-
ference was preceded by two days of preconference
symposia on such topics as language and content
learning, cross-cultural learning through simulations
and games, materials design, and teacher education.
There were also a wide variety of other types of ses-
sions, such as interest section and affiliate meetings; a
research fair, where participants could get advice on
their research ideas; and a computer assisted language
learning (CALL) hospitality lab, where participants
could see programs demonstrated and get informa-
tion about CALL.

The content of the presentations reflected various
trends and interests in languge teaching in the United 
States, Canada, and other countries. One such trend
was an increasing interest in content area teaching.
There were almost 100 presentations on this topic.
Some dealt with specific areas of content teaching,
such as environmental and peace education, AIDS
education, science, and using the mass media and
songs.

Computer-related materials continue to be of great
interest in language teaching. There were presenta-
tions from a wide variety of levels from beginning to
expert. Computer materials are becoming more so-
phisticated, making use of multiple media and
hypermedia that make use of sound and visuals. Com-
puter simulations-game-like activities that make use
of information in the real world-are well developed.

Software is becoming more widely available, and there
are many inexpensive programs

Interactive video is becoming more common, as was
evident by a number of presentations on the subject. In
using interactive video, the student or teacher usually
has some control over the direction that the video
takes. This requires the use of a laser disc so that the
video can be accessed randomly. A major concern is
that at this point it is not feasible to make materials
longer than an hour. However as technology improves
and becomes less expensive, this time limit will ex-
pand.

It was also notable that there were about twenty
presentations plus a full day pre-conference sympo-
sium related to international teaching assistants (ITAs).
This reflects problems with the English proficiency of
ITAs in the United States and Canada. Topics of the
presentations included measuring the ITAs’ profi-
ciency, discourse analysis of ITAs’ teaching styles, and
ways of evaluating and training them.

As usual, one of the attractions of the convention
was the publisher’s exposition, with about 120 exhibi-
tors. It appears that more and more publishers are
carrying materials usable on computers, including
floppy discs, hard discs, and CD ROM.

TESOL 93 will be held in Atlanta, Georgia April 13-
17, 1993  at the Atlanta Hilton and the Radisson Hotel
Atlanta. Information is available in TESOL periodicals
and from the TESOL  Central Office (TESOL, Inc.,
Conventions Department, 1600 Cameron Street, Suite
300, Alexandria, Virginia USA 22314-2751).

Reported by S. Kathleen Kitao and Kenji Kitao

Applicable

TESOL  92 yielded

- - - - - - -

Gleanings from TESOL

a treasure trove of ideas to imple-
ment in my profession as a lecturer/ESL  teacher in
Japanese universities. Although most of the presenta-
tions selected were for my personal edification-tips
on publishing, TESOL policy, and computers-there
were many hours of presentations with material us-
able in the classroom.

Video
Because I have been a “low techie” and have vowed

to become a “high techie,” 1 attended five video pre-
sentations-a demonstration, a paper, an exhibitor’s
session, the video theater, and a workshop. Of all of
them, Susan Stempleski’s demonstration “Twenty-
one Ways to Use a Video Clip” proved the most
valuable.

I learned and will try two new techniques, video
role-playing and an activity called Watchers and Lis-
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teners. Role-play is not acting out; acting out practises
the exact words of a dialogue. Role-play, I discovered,
is the correct term for using your own words and
personalities to act out the situation viewed on the
screen.

Two related activitiesof changingthe sex and chang-
ing the setting will be possible in one of my university
classes where the students are of a high enough level.
In the first role-play the learners act the scene from the
video but show how it would be different if the male
characters were female and the female characters,
male. In the second one, they imagine the scene hap
pening in a different place, at a different time of year
or in a different country.

In Watchers and Listeners, half the class watch the
screen and the other half
listen. Then the watchers
explain to the listeners
what they have seen. For
the activity “Take a Role,”
the watchers and listeners

Sakamoto and Reiko Naotsuka from Kinseido Pub-
lishing Company.

Testing
“Assessment: Approaching a 21st Century” was a

plenary session addressed by Robert Altman, Vice-
President of ETS (Educational Testing Service). To
view the directions of testing in the next century,
Altman reviewed the history of ETS testing. “College
Boards,” as the tests were called, started at the turn of
the century as a set of essays. In the mid-20s, multiple
choice (forced choice, multiple option) questions
emerged.

In the next century, Altman sees significant changes
on two dimensions. First, multiple choice will be in-

c r e a s i n g l y
supplemented

each take roles appropriate
to the topic of the sequence.
For example, in a murder scene
they could be the detectives and
witnesses. The listeners’ task is
to find out from the watchers
what happened in the video
sequence by asking ques-
tions,and thentorelaythis
information accurately to
the teacher. This activitv,

by student pro-
duced re-

sponses, perfor-
mance assessment,

and simulations. Second, pa-
per and pencil will be increas-
ingly supplemented, and ulti-
mately replaced, by comput-
ers, both to administer and to
score tests.

Altman spoke of adaptive
testing for the multiple choice
mode, where item difficulty
substitutes for weight, which
could be taught to the students

which can be organized in when they prepare  to take the
a variety of ways, seems to be an excellent way to drill
reported speech.

lower level Japanese STEP test or the TOEFL test:  start
in the middle, go up or down, find the right range and
focus on it.

Program Structure
In a preconvention symposium “Academic Impera-

tives of Post-secondary International ESL Programs,”
the director and staff of Canadian International Col-
lege (CIC), spoke of the academic principles, curricu-
lum content, and program structure of their institute.
An eight point list of criteria of successful educational
programs was elaborated on.

On October 1, the GRE (Graduate Record Examina-
tion) will be computerized, in spite of its problems of
inadequate availability, capacity, LAN, screens, secu-
rity, and staffing. My reaction is to encourage an
increase in the use of word processors.

Writing Assessment

The second portion produced exploitable material
on the adjustment process. When studentsgo to study
abroad, there are certain stages of enculturation that
they typically go through. First is the honeymoon
stage where everything is rosy. ‘The Wall” follows, in
which culture shock yields frustration and even disap
pointment. Next the student rebels and finally be-
comes demanding and depressed to some degree.

Carol Sweedler-Brown’s paper-in-progress, “Dis-
course vs Sentence-level Influences in ESL Essay Evalu-
ation” was applicable if not somewhat distressing.
Her department preaches non-biased correction of
non-native compositions, but in fact, her study shows
that they are not practicing what they preach. There
was a startlingly strong correlation between the low
scores allocated for sentence structure and grammar/
mechanics and the scores for holistic evaluation.

Knowledge of these natural phases is as important
as knowledge of the English language. I have already
revised some of my curricula to include more cross-
cultural training, some to specifically address this
phenomenon. So far I have located at least three prom-
ising titles of books which may help me present these
ideas, one of which is Polite Fictions by Nancy

Perhaps I, too, am unwittingly guilty of paying too
much attention to sentence-level elements instead of
the discourse aspect. At the very least, my first and
final impression should be influenced more by organi-
zation and paragraph development and the overall
composition than by more minor points like punctua-
tion and correct use of articles.
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L NEW FOR l992-93

efreshing note
,tj;out  teaching English

nJapan...

Keynote is .a unique language course for false
beginners. Keynote offers a balanced blend of
speaking and listening activities, using a variety of
stimulating ideas and activity formats.

Each set of two units focuses on an everyday theme
and includes:
W Conversation practice
n Pairwork
H Listening for information tasks
n Language skills focus
n Conversation strategy development

W Group interaction activities
me&ng.m  H Quizes and games

he s wnu a mg end of activities encourages students to become active and

It’s a note you and your students will be happy to hear. . . Keynote!

Meet author Michael Rost  at JALT '92! Presentations:
n staying up-to-date: sharing teacher resources (pre-

conference workshop). Friday November 20th. 9:00-  12:00,  Room 90:
n Lessons  for teachers in language learning research Saturday

November 2lst. 16:00-17:00,  Room 1631
H Keynote -a natural approach

Sunday November 22nd. 14:00-15:00,  Room 1630



FROM LINGUAL HOUSE

aching a first conversation class?

Get them all participating

Get them involved at every step of the lesson

Get them “Talking Together”

Talking Together is a
new first speaking  course
for students  who have had
little or no speaking
practice.  Talking
Together’s eighteen clear,

dictation tasks

well-supported lessons Notes in the back of

will promote interaction
the book provide

in English, with beginners,
additional ideas for
simple interaction

in your classroom. activities. as well as
classroom  teaching
tips for every lesson.

’ 3nH Pronunciation practice
n Clear model dialogs
W  Focused listening and

-.. _. .
n Information gap pair practice
n Motivating personalization

features
n Expansion and review games

Pairwork  gets
beginners Talking
Together

I

15:00-15:45.  Room  1626

Meet author  Marc  Helgesen  at JALT ‘92!
Presentation*:
H  More than just  practice - English

Firsthand Saturday  November 21st,

n Pairwork  gets them  “Talking
Together" Sunday  November 22nd,
16:00-16:45,  Room  1628



7the communicative course for teenage learners!
I -
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Touchdown gives stude
express themselves in English, and
encourages them to develop all the necessary
language skills.

Students appreciate that they are learning
“real” useful language. which they can use in
conversation with native speakers of English.

Teachers find that using Touchdown gives
control and adaptability in the classroom.

“In  order to motivate students.  we have to
make them feel that they can succeed in
worthwhile tasks. I believe you will be
surprised what your students can do when
you prepare them in the right way."
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Hear nwre fm author
D’Arcy  Adrian-Valiance
at JALT  '92!
Presentation:
n Everybody wins: /

Sunday
15:00-15:45,  Room

Fax:  06205.6754
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Refugee Concerns
Another plenary was “To Destroy You Is No Loss:

The Odyssey of a Cambodian Family” by Teeda  Butt
Mam and Joan Criddle, the author of Mam’s biogra-
phy, To Destroy You Is No Loss. They related the heroine’s
escape from unbearable treatment in Cambodia, and
the debilitating, annoying, and baffling cross-cultural
differences they encountered in America. The part of
the presentation that is most useful with my classes is
about their efforts of assimilating into American life.
She and her husband, Vitou, spent their first year in
America struggling to learn English and other basic
subjects at a full-time continuing education high school.
With such limited preparation, they were accepted at
a city college. Their language handicap required them
to spend many long hours outside of class reading,
studying, and preparing assignments. Nevertheless,
two years later they successfully completed associate
degrees; in fact, they graduated with honors. She
found an excellent job as a computer programmer but
pursued two other occupations as well-her educa-
tion and a second job. I have ordered the book to read
to my class. Although I will relate their background, I
will not dwell heavily on the grisly details of their
torturous past, but read verbatim the last success story
chapters to encourage my students.

Listening to Newscasts
My own presentation was entitled “Exploring

Globalization via News Broadcasts,” hence my search
for other presenters on this area; there were two. Mary
McDonald-Rissanen of Finland spoke on radio and
newspaper work, and Masaki Oda’s demonstration

was called “International Short-wave Broadcasts for
EFL Teachers.” It was encouraging to know that our
basic rationale matched. We all needed to teach listen-
ing to students with the consuming notion of, and
frustration with, hearing every word. We concurred
that news tapes are materials that are free, readily
available,  and adaptable to various abilities.

Reported by Marilyn Books

If these reports have whet-
ted your appetite for
TESOL, you might con-
sider respresenting JALT
at TESOL ‘93. See page. 43
for details. If you can’t
wait until then, a list of
conferences being held in
the near future can be
found on page 93.

Call for Contributions
for TLT Special Issues

Video in Language Teaching, scheduled for October, 1993.
Papers on any original areas in the field are welcome. Send
enquiries or submissions to: Donna Tatsuki 2-19-18 Danjo-
cho Nishinomiya-shi Hyogo 663 Fax: 06-401-1562.  Deadline:
February 15, 1993.

Classroom Research, scheduled for February 1994. Those
interested in contributing should contact Dale T. Griffee,
Koruteju #601, 1452  Oazasuna, Omiya-shi 330, Saitama-ken.
Tel/Fax: 048-688-2446,



Michael Walker

+‘?b  Addison-Wesley Publishers Japan, Ltd.
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Reply to Mary Ellen Bailey
by Susan Samata

Sundai Travel College

I would like to reply to Mary Ellen Bailey, author of
“The Grammar- Translation in Japan: Trails and Er-
ror,” The Language Teacher, August 1991. Bailey notes
frequent errors in English usage brought about by too
literal translation and unfamiliarity with a variety of
colloquial expressions among Japanese speakers of
English. She attributes these shortcomings to the use
of the Grammar-Translation  teaching method in Japa-
nese schools.

First, let me state that I certainly agree that the way
English is being taught in Japanese schools, particu-
larly in secondary schools (junior and senior high
schools), is inefficient, if not downright self defeating.
However, I don’t think we need throw up our hands
in horror at the mere mention of Grammar-Transla-
tion. Bailey states that, “The method assumes that by
studying the grammar and vocabulary of the target
language, the new language will be learned.” This, as
the average product of the Japanese school system so
clearly illustrates, is not necessarily the case, but I
don’t see any point in setting up “Grammar-Transla-
tion” and “Communicative” methods in opposition
to each other. In dismissing Grammar-Translation
outofhand, thereisadangerofthrowingthebabyout
with the bath water: instead of students with their
heads stuffed with rules they can’t apply, you can
produce students with strong aural/oral skills who
can’t write an intelligible paragraph. Japanese En-
glish teachers can make a strong case in favour of
Grammar-Translation in the embarrassing fact that
many native speakers do not know their own gram-
mar and are incapable of explaining grammatical
points, by any method. (I’ve an idea that the “conver-
sation” in “English conversation teacher” may be
pejorative, but I could be getting paranoid.)

In any case, the Japanese system is not going to be
changed just by our pointing out that it is faulty. One
can argue, as Bailey does, that it is so faulty and other
approaches have been found so much better that to
persist in the present way is frankly absurd, but this
fails to take into consideration the almost uncanny
ability of the Japanese system to perpetuate itself.
Take, for instance, the university entrance examina-
tion system: it has been widely criticised for so many
years but no progress has been made to change it.
Considering the fossilised attitudes at the top of the
hierarchy what chance does anyone else have? To
descend  deeper; studies of brain-function (Tsunoda,
1978) have been popularly forwarded to explain the
apparent inability of the Japanese to learn English.
Furthermore, it has been suggested that teaching
English to children may in some way damage the

developing Japanese brain, thereby causing the sorts
of problems they have in America with delinquency. 1
am not being facetious

How can these prevailing attitudes be reconciled
with the need of Japanese business to communicate
with the rest of the world? About ten years ago, at a
symposium in Nagoya addressed by the famous inter-
preter, Sen Nishiyama, attended by business (mem-
bers of company education departments), English
teachers, and others, a member of the business com-
munity suggested that it was a waste of time making
all Japanese learn English. He proposed that Japan
should set up special schools to train certain Japanese,
who inexplicably do find it possible to learn English.
Then take English off the regular curriculum alto-
gether. He was generally supported by other business-
men present. I was flabbergasted but took comfort in
the idea that no reasonable educator would take him
seriously. Well folks, the first “foreign languages high
school” opened in Tokyo last year and English has
been cut to four hours a week everywhere else!

This is the sort of thing we’re up against. Articles
like Bailey’s are just spitting into a typhoon. Is there
any hope? I think so. There are many sincere teachers
and learners of English at all levels who do not toe the
official line. Witness the most recent suggestion from
the Japan Teachers’ Union to introduce English at the
elementary school level. Native speaking specialist
teachers should look for ways to support them. Obvi-
ously, the place to start is with the beginning levels; it’s
easier to get it right from the start than to correct bad
habits later. Significantly, secondary schools are un-
der the direct supervision of the Education Ministry.
This means that changing secondary schools is a politi-
cal as well as an academic issue. There are ongoing
programs at this level which bring native speakers
into the classroom, and from the little I have heard
about it, the possibilities of the concept are not being
fully realised.

To return to the point I made earlier: setting up
“our” communicative method in opposition to “their”
Grammar-Translation method is both unproductive
and unnecessary. A spot of Grammar-Translation,
properly applied, can be a strength in an integrated
program. To demonstrate one possible approach, I
would like to share my experience of learning German
in a British high school in the early 1960s (long before
most communicative methods began to be taken seri-
ously). My German teacher was a revolutionary, and
his German speaking ability was near native. He intro-
duced all elementary vocabulary and grammatical
structure by the direct method, energetically demon-
strating “the chair is on the desk and the teacher is on
the chair...,“ by climbing up there-in a three piece
suit and a bow tie as I recall. After that he drilled
examples and then explained the grammar and an-
swered questions in English, the only time he used
English in the classroom. The section in English was
undoubtedly Grammar-Translation, very successfully
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integrated into the overall program. Obviously, pre-
senting the L2 in the L2 and then explaining in L, places
certaindemands on the teacher. Few Japanese English
teachers really handle English fluently enough to feel
comfortable with the presentation and even fewer
native speakers are equipped to conduct part of their
lesson in Japanese. Various possibilities come to mind:
team teaching, improved training for Japanese teach-
ers-a junior year abroad program, for instance.

Bailey tells us, “An eclectic approach...is the con-
temporary method. It is clear that educators in Japan
must stop perpetuating the use of the Grammar-Trans-
lation method.” I maintain that it  is not only possible
but also desirable to elect to integrate Grammar-Trans-
lation with communicative methods. An antagonistic
attitude will not further the cause of improving the
general standard of English teaching in this country.

Reference
Tsunoda, T. (1978).  The left cerebral hemisphere of the brain and

the Japanese language. The Japan  Foundation Newsletter (Kokusai
Koryu), VI  (1).

On the Issue of Authenticity in
Language Teaching
by Christopher Kelen

Kyoto GLS Gaigo Gakuin

Present trends in both task and text based language
teaching are towards placing a high value on authen-
ticity. Increasingly, teachers and designers of courses
see the value of having students participate in real
world language tasks, and of having students read,
listen to, and watch real texts. Instructional texts and
“pretend” texts like role plays, though manufactured
by experts, always seem tolackthe “something” which
makes authentic texts real. Defining what is real or
authentic is a project fraught with danger, but one
which nevertheless needs to be tackled. While the
edges of authenticity grow ever fuzzier, thanks to
improved efforts on the part of text book writers, there
remain useful distinctions.

Those often derided authors and practitioners who
have followed the path of approximating authentic
texts have as their motive thedifficultylearners face in
decoding and participating in real texts. What makes
a foreign language seem so dense and impenetrable is
the fact that many types of meaning happen at the
same time in the same text. Language itself is an

example of a communication system beset by prob-
lems of overlapping meaning. To serve its varied
functions, language depends on the communicators’
capacity to map different types of meaning over each
other. Arriving at the necessarily unconscious ability
to make choices from several meaning systems at once
is what delays fluency and generally makes language
learning difficult.

Given that natural languages enjoy a contextual
complexity rarely matched by other semiotic systems,
we are faced with the contradiction that the traditional
methods of making sense of text involve analysis.
Peeling back layers, prying open, unraveling,
deconstructing, we end up separating language from
the context in which we found it. Thus we find our-
selves regarding it as something radically different
from the contextual reality in which native speakers
and successful language learners actually do commu-
nicate.

Most people in the EFL/ESL field now accept that
the most important purpose of general proficiency
language teachin is to prepare students for real face-
to-face communicative encounters with native, or at
least fluent, speakers of a target language. And it is
widely acknowledged that preparation for flluent, spon-
taneous communication is the language teacher’s most
difficult and serious task.

Perhaps we should devote ourselves to considering
which forms of analysis will best assist students in the
direction of a functional, communicative fluency and
accuracy. The common perception of a continuum
with two end points, fluency and accuracy, should  not
be taken as suggesting the efficacy of developing one
at the expense of the other. The problem is at least in
part that these two seem to suggest different require-
ments. Fluency demands that students engage interac-
tively to produce lots of text. Accuracy demands the
close inspection of small amounts of text. Communica-
tive language teaching has tended to promote the
former at the expense of the latter, while traditional
language teaching regimes did just the opposite. Pro-
ponents of communicative methods need now to con-
sider how best to effect a balance between these two
and how best to meet the demands of authenticity in
either case.

Authentic materials and tasks which suit them-
selves both to modelling and to analytic processes are
thus ideal for the language classroom. And facile as it
may seem, the key to facilitating the analytic process is
the ability to slow down the text. The invention of
writing must certainly have been a boon to foreign
language learning. Writing could capture on tablet or
paper what previously had disappeared into the air as
quickly as it  was spoken. But writing is grammatically
a different beast from speech and has to be learnt by
different means. Since the invention of writing, the
problem had always remained with spoken texts that
the learner/listener could only by fairly constant in-
tervention alter the speed of a spoken text in progress.
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Sound recording changed this forever. With it the criteria for authenticity which we need to note? The
voice disembodied from its visual context might be one with which we have been dealing thus far is rather
heard as often and as quickly as desired. Video and negative-the idea that texts ought to be other than
cinema cameras allow us similar privileges with the those designed to facilitate the nonnative’s process of
voice and visuals intact as unified text. language development. By this criterion authentic texts

In these circumstances, audio-visual texts have the are those designed for the consumption of natives of a
virtue of far more closely resembling the reality of given culture.
face-to-face interaction than books or Of course we may begin to question
audio materials could ever hope to do. the validity of any text we bring to the
And compared with everything that classroom. And if we doubt the reality
sound and image technology can offer, of the classroom then surely we need
the classroom, with its live teacher and also doubt the reality of stories, of songs,
live students, might be regarded as some- of games, of fiction. From here we may
thing of a 3-D extravaganza. No doubt find ourselves descending into a sticky
the stilted two dimensionality of the video epistemological mire. When in fact the
image will one day be laughingly re-
membered in the holographic classroom of the future,
much in the way we now regard the crank-up
gramophone.

But in this same breath with which we praise the
reality of the classroom, we begin to be haunted by
some doubts. If the classroom produces authentic
texts, then it produces a very narrow range of them,
and the tasks it produces are just the sort of approxi-
mations of the real with which those who insist on
authentic input have found fault. Unless we pretend to
be elsewhere than in the classroom, the path we tread
is narrow.

Student teacher roles, especially in the teacher cen-
tered classroom, tend to lock classroom participants
into communicating within a very narrow range of
interpersonal relations. The student is at best seeking
after information, at worst passively receiving it .

Of course good language teaching casts away the
shackles of this narrow conception. No doubt it was
the narrow unreality of the range of contexts offered
by the traditional languageclassroom which led teach-
ers to a desire to approximate the contexts of the wider
world outside. But always we are haunted by approxi-
mation, pretending, a sense of not quite being there.
Perhaps the demands of reality are too much for
purposes of second language development. Native-
like fluency is for most an unattainable goal. However
the pessimism which leaves the learner feeling con-
demned to life as a nonnative belies the fact that
successful nonnative users do communicate in au-
thentic foreign language contexts.

And why should we judge the nonnative‘s part in
intercultural dialogue any less authentic than that of a
native speaker? Perhaps, in fact, there is more than one
criterion of authenticity at work behind our assump-
tions of what constitutes appropriate input and activ-
ity for the foreign language learner. If our only criteria
for the selection of texts relate to their efficacy for the
purpose of modelling interactions in which we predict
or hope that students will one day need to participate,
then we ignore a vast range of important, well made
and stimulating text types-texts which may offer
important keys to the target culture. What then are the

most real thing, apart from themselves,
which teachers can bring to the classroom is text. Text
is the artefact of culture, of the world beyond the siege
walls of unstated assumption which hold teacher and
student alike in thrall .

And there is an important sense in which everything
teachers bring to the classroom, including themselves,
is text.  This “everything is text” orientation serves to
diminish the authority of questions as to authenticity.
All texts are authentic. In this sense then, a foreign
language classroom or text book which seems stilted is
only so because it is an authentic product of its own
context of culture. Many Japanese English language
textbooks, for example, may teach more about the
native than the foreign culture.

If we regard our target as authenticity-of lan-
guage, text, task, and culture-then ultimately most
questions will resolve themselves as issues of selec-
tion: which language, which texts, which tasks should
we offer students? Out of the seamless and seemingly
limitless corpus of human interactions that constitute
a culture, which texts should we select? And what
criteria should we adopt for selection-generic fre-
quency,efficacy for pedagogical purposes, needs analy-
sis, relevance to Ll context, randomness?

The moral of the story is that authentic teaching and
learning materials are all around us, especially if we
can locate ourselves at least part of the time in the
culture which is the students’ target.

Reducing the huge and seamless corpus to teach-
able tracts may imply a process that falls short of the
authentic, but then we might accuse the novel, in its
relation to reality, of a similar shortcoming. The novel
selects from the world of events in order to generateits
own reality.  Theclassroom similarly generates its own
reality, one which should offer as broad a range of
target culture experiences as possible. The problem of
too much input and the need to offer students a breadth
of experience thus coalesce to favour short texts. And
texts which are easy to slow down, for instance books,
obviously have a special role in the foreign language
classroom. Beyond these it is probably in popular
culture, like television commercials, video music clips
and animation cartoons, that we might hope to find
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pedagogical input of most use and interest to the
foreign languagelearner. There i s  no valid reason why
language teaching should isolate itself from the new,
exciting, or popular parts of a culture. Nor should the
language teaching profession assume that the answer
lies in presenting any text which makes a student
happy. The intuitions which led us to approximate the
authentic so as to make it comprehensible, may again
serve us well in selecting appropriate authentic texts
and arranging them so as to facilitate good learning
outcomes.

Christopher Kelen is Director of Curriculum at Kyoto’s
GLS Gaigo Gakuinand teaches in Kyoto Nishi High School’s
Kokusai Bunka Course.
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w h o  o n l y  l i s t e n  a n d  c o m m e n t

by Ronald Sheen

Tottori University

WC shall all soon be converging on Tokyo to attend the
JALT 92 National Conference, where we will meet
friends, exchange shop-talk, revel in shocking things
and fit in the occasional paper. It is to the latter that the
following is addressed. Not infrequently, papers have
the following scenario:

1 . A presenter for a variety of reasons is obliged to
start his or her paper several minutes late.

2 . He or she finally finishes the paper, impinging on
the time intended for discussion.

3. There is a question or two, and during the discus-
sion of these questions numerous people move
into their starting-blocks, poised for the first
acceptably polite moment to make an exit. Some
do not even wait that long.

Such scenarios, in my view, defeat the main pur-
pose of the  conference, which is the presentation of
new papers and a discussion of their content. Papers
we can read without holding a conference; immediate
discussion necessitates one. Without the dynamism of
such discussion, the conference loses its main raison
d'etre  and becomes a combination of the presentation
of papers and the exchange of small-talk in an over-
extended coffee party-not that I am knocking the
virtues of the latter.

In order to elevate the discussion to its rightful
place, I would like to make the following suggestions:

1 .

2 .

3 .

i.

i i .

. . .
111.

iv.

As a matter of priority, the presenter should
respect the time scheduled for discussion. If he or
she is obliged to start late, it is the length of the
paper which should be trimmed, not the discus-
sion period.

The presenter should then welcome questions,
particularly those of a critical nature. I mention
this because at JALT 91, I had the misfortune of
being accused of harassment (intellectual harass-
ment, I suppose) because I made a critical com-
ment. In fact, come to think of it the accusation
was made before the comment. It must have been
what I said the previous year.

The discussion period may have several pur-
poses. I would regard as having priority the
creation of an intellectual ambiance which de-
mands the highest standards of the presenter.
This will make future presenters aware that they
must satisfy such standards. We can achieve this
by both requesting clarification and making rea-
sonable critical comment. Here are some examples
drawn from past presentations I have attended
where such intervention would be appropriate:

A presenter, in discussing her or his research on
the comparison of two methods, describes the
two groups involved as being comparable with-
out providing the necessary evidence. One needs
to ask for it, as without it, the findings become
suspect.

A presenter, in advocating a particular method
or strategy, concludes that “it works.” This opens
a can of wildly wriggling worms. Without an
explanation of how one operationalizes “it
works,“ it is not possible to discuss the conclu-
sions in any meaningful way.

A presenter makes a bald statement without
supportive evidence. For example, he or she says
“Wordscannot belearned inisolation; they must
be learned in context.” One has to ask for some
evidence for such a position, for it is often used
in papers to justify the eschewing of vocabulary
lists in favour of learning in context. If the pre-
senter cannot provide such evidence, the argu-
ment is weakened considerably. If it is allowed
to pass unquestioned, it may propagate a hy-
pothesis which is far from proven.

A presenter maintains that video is an invalu-
able tool for the EFL teacher. This is one of those
assumptions, which is developing axiomatic sta-
tus, hence the numerous publishers’ booths ca-
tering to this belief. The odd probe into how this
apparent fact hasbecomeestablished might prove
interesting. I know of one piece of research
(MacWilliam,  19861, for example, which main-
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tains that watching a video reduces comprehen- deliver the promised goods? The answer is a resound-
sion of a text. Another study (Willing, 1988) ing No.  In fact, if it were a true business enterprise,
found that adult learners regarded video as some- heads would roll, a serious epidemic of bankruptcies
thing of a waste of time. would ensue, and a number of individuals and com-

v. A presenter representing a publisher promotes a panies would be charged with false representation.
particular course book without giving informa- I shall, therefore, continue to be skeptical and critical
tion on a pilot study. Detailed but will, indeed, promise to de-
clarification is in order here.  I
find that there are far too many I would regard as having sist from further *lamentation if

anything in the above two para-
such promotional presenta- priority the creation of graphs can be demonstrated to
tions.  One might reduce the an intellectual ambiance be false.
number by demanding a high So enjoy the conference but re-
level of accountability on the which demands the solve to render all presenters ac-
part of the presenter. highest standards of the countable for whatever they say.

v i . A presenter proposes global
awareness as an underlying

presenter.
References

theme in the classroom. If she
or he fails to deal with the

MacWilliam, I. (1988).  Video and
language comprehension. In R. Rossner

& R. Bilitho (Eds.), Currents of change (pp. 157-161),  Oxford:
inherent problems of confusing political indoc-
trination with teaching English, the segment of
their collective globe may well remain several
degrees short of the requisite 360.

v i i . A presenter proposes a task-based syllabus with-
out demonstrating its greater effectiveness than
alternative methods on the basis, say, of the
findings of a pilot-study. If no such demonstra-
tion is forthcoming, one may be forgiven audible
ruminations on the lack of justification for such
a proposal .

viii. A presenter reduces the audience to general awe
and wonder with the minutiae of esoteric statis-
tical data. As in such a situation, most of you are
probably like me and sit there, mouth agape,
let’s hope there is someone in the audience who
can ask intelligent questions about the matter.

There are some readers who might regard my ap-
proach as being far too skeptical and critical.  I  would
argue that the history of language teaching in recent
decades is such that one would have to have one’s
head in the sand to justify  any other approach. Here
we have a worldwide enterprise which devotes enor-
mous resources and energy to the improvement of the
product and the results of its use. Many of us meet at
countless conferences to discuss innovations. Applied
linguists build their careers on proposing some new
untried approach, and publishers quickly produce a
flashy product to implement it. Thus are bandwagons
set in motion, only to be later abandoned when their
failure to become the promised trailblazer moves their
erstwhile drivers to jump into another wagon taking
off in a different direction.

And what do we have to show for it? Not a lot, I
would suggest, in terms of the results achieved by our
students. But do those who have  proposed some new
method, and those who have thrown themselves com-
mercially into its implementation ever have to  answer
for the glaring fact that they have blatantly failed to

Oxford University Press.  --
Willing, K. (1974). Learning  styles in adult migrant  education.

Adelaide: National Curriculum Resources Centre.

Guidelines for Submissions to The Language Teacher

The Language  Teacher welcomes  well-written, well-docu-
mented articles of not more than 2,500 words in English or
20 400-ji  genko  yoshi  in  Japanese,  concerned wi th  a l l
aspects of foreign language teaching and learning, particu-
larly with relevance to Japan.

On manuscripts, which must be typed, double-spaced, on
A4 sized paper, provide at least three centimeter margins at
the top and sides, and avoid putting extraneous material
there. The author’s name and aff iliation should appear under
the title. Please use subheadings throughout the article for
the convenience  of the readers. When citing another work,
include the author’s name, publication date, and page num-
bers. The list of works cited at the end of the article should
be double spaced and follow APA  (American Psychological
Associat ion)  sty le .  For  example,  for  journal  ar t ic les:
Gathercole, S. & Conway, M. (1988). Exploring long-term
modality effects: Vocalization leads to best retention. Memory
and Cognition 16(2),  110-119.

Engl ish- language copy should  be  sent  to  the  Edi tor ;
Japanese-language copy must be sent directly to the Japa-
nese-language Editor.

Interviews: Occasionally The Language  Teacherpublishes
interviews with internationally known professionals in the
field. If you are interested in interviewing someone, it is
recommended you consult with the Editors first. Interviews
should follow the format of ones recently published in The
Language Teacher; please select three or four quotations
from the interview,  type them on a separate page,  and
submit them with the manuscript. It is also recommended
that you read “Interviewers, Stand Firm,” by Ron Sheen,
which appeared in the March, 1992, issue of The Languge
Teacher, page 47. Therein are some valuable suggestions
in terms of interview content and tone.
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Teaching Humor is No Joke
by Bruce Davidson

After announcing at my junior college that I would be
teaching a class every week called “Modern American
Humor,” I was warned by a colleague that it would be
very difficult,  as humor does not translate well across
cultures. In spite of his warning I tried it, and found
that though there are indeed many difficulties, it is
worthwhile to study humor in a foreign language
class.

Humor as a Cultural-Linguistic Puzzle
When humor “works”, of course, it makes language

learning fun and entertaining; however, even when a
joke or a cartoon does not get any laughs, it can be a
doorway into the reasons why people of a certain
culture and society perceive something to be funny. In
other words, humor often presents a cultural and
linguistic puzzle to unravel, and the unraveling can be
as engaging and educational as the laughter even
when the students “don’t get it”. In fact, teaching
people how to react when they meet with an incom-
prehensible joke is valuable in itself, I have found.
What are the barriers that make a lot of foreign humor
incomprehensible to Japanese? How does a teacher
grapple with those barriers? I would like to share some
insights I have gained about teaching humor in the
classroom.

Japanese Humor: Unique?
Someone might contend that foreign humor is too

cultural-bound to be readily understandable, but is
Japanese humor essentially very different from for-
eign humor? Puns, political cartoons, satire, parody,
slapstick, romantic farce, and other familiar forms of
humor also abound in Japan. For example, Juzo Itami’s
films (Marusa  No Onna,  Tanpopo)  and the Chibi  Maruko
animated T.V. series are obvious examples of satire.
Stand-up comedy has its rough equivalent in rakugo
and manzai. For most types of English-language hu-
mor, I have found Japanese counterparts. I sometimes
bring these to class ascomprehensibleexamples of the
various types of humor, and also to show students that
if I can appreciate Japanese humor, so they should be
able to understand American humor. However, there
are some types whose counterparts I have yet to find.
Humor concerning subjects such as death and the
meaning of life, a type of “philosophical comedy” to be
found in many Woody Allen movies, may have few
equivalents here. “Black humor” dealing with morbid
subjects (e.g. Dr. Strangelove)  also seems to be rare in
Japan, where subjects such as nuclear war are taken
much more seriously. In general, I have noticed that
topicsconsidered legitimate humorous subject-matter
in English-speaking countries are sometimes too sad
or tragic to be considered humor by many  of my
students. One Art Buchwald article called ‘“The  Com-

puter Widow” (from the book The Essence of American
Humor), about a man so absorbed in his computer that
he completely ignores his wife, drew a comment from
one student: “I think things like this story can happen.
This story may be beyond the limits of humor.”

Usable Materials
Almost every other type of humor can be dealt with

in class. Even with low-level language classes, visual
humor with a very simple language content can be
used. MAD magazine cartoons such as those by Sergio
Aragones (available in paperback) often contain very
few words. The cartoon can be cut up into separate
frames, and the order of the frames mixed up. In small
groups, studentscan then arrange them in order. In the
next step, someone from the group can explain the
sequence of events to other groups in the class and tell
what they learned about American society from the
cartoon. With an overhead projector, sequences of
cartoons can be shown frame by frame, with teacher or
student commenting on each successive frame or pre-
dicting the outcome, saving the humorous final frame
for last. In one two-frame cartoon from MAD, racers
are shown dashing from the starting line above the
caption, ‘The Human Race.” In one lane, working
people dash for a photo of a pile of money; in another
lane, a group of men dash for a photo of several
women in bikinis; in another, young people dash for a
photo of graduation caps and diplomas. After explain-
ing the “race“ pun, I ask the students what they think
the finishing-line frame will be. After getting their
ideas, I show the frame, in which the banner, “Finish
Line” waves over the same aging racers staggering
with crutches and wheelchairs into a cross-filled cem-
etery. This cartoon obviously has a message that stu-
dents can try to verbalize and discuss. Four-frame
cartoons from the daily newspaper also often contain
a minimum of language and can be used in this way,
but considerations include the difficulty students may
have in reading the letters (most cartoon lettering is
written by hand), and in understanding various slang
expressions. At the same time, such cartoons can be an
excellent way of focusing on idioms and slang.

Video Resources
In spite of sometimes difficult language content,

humorous movies and T.V. shows include enough
purely visual humor to make comprehensible teach-
ing material. In my class, the animated series The
Simpsons  has been a great favorite with my students
because a lot of the humor can be understood visually.
In one episode, after watching a violent cat and mouse
cartoon on T.V., the Simpson baby hits her father over
the head with a mallet, to the accompaniment of the
music from Hitchcock’s Psych. (Obviously, a discus-
sion can precede or follow about the effects of violence
in the media.) Slapstick and farcical movies abound,
with short, humorous scenes that can be acted out in
groups or used in various other ways. Michael J. Fox is
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a favorite with young women, and the Back to the between men and women in foreign lands.
Future movies consequently make great teaching ma-
terial. They also happen to be full of American cultural Using Jokes
information and referents students are interested in. Jokes are another useful tool, but they have to be
Romantic farces such as When Harry Met Sally have carefully selected so as not to be too hard to compre-
short dialogues and scenes that can be used effec- hend orally. Many Japanese English high school texts
tively. My students are fascinated by relationships even contain simple English jokes. First, I introduce
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jokes by telling the whole class a simple joke or two,
asking them if they “get it”, and teaching the American
English conventions for joke-telling. Next I pass out a
different joke to each student, who then reads it by
herself. I go around asking if each student under-
stands her joke. If someone does not, I exchange it for
a new joke she can understand. Then, in small groups,
each person reads her joke to the other members of the
group, checking at points to make sure they are follow-
ing her. After the punchline, she asks her group mem-
bers, “Do you get it?” If they say “No, I don’t get it”,
she repeats the joke. Those who understand can ex-
plain the meaning to the rest, in English or Japanese.
Then she can read the joke a final time. This teaches
actual joke-telling conversational behavior as well as
providing speaking and listening practise. If difficult
language is a problem, a joke can often be paraphrased.

Political Cartoons
Political cartoons are often very stimulating and

informative. Each small group receives a different
cartoon, and tries to identify the famous people in the
cartoon, as well  as the social or political problem that
the cartoon is commenting on. Someone in the group
then summarizes the ideas presented. Later, using an
overhead projector, the teacher can show the cartoons
to the whole class and give or elicit an explanation.
This is sometimes difficult for students, but it is a good
way for them to be exposed to current events in a
content-based program such as ours. I keep a collec-
tion of appropriate cartoons I find in newspapers and
magazines. Especially good are those that deal with
issues between Japan and foreign countries, such as
one showing two American boys looking at posted job
want-ads beneath the caption, “Opportunities for U.S.
High School Graduates”. Slips of paper on a bulletin
board read “opening boxes of imported goods - $3.75/
hr., “giving information on imported goods - $4.15/
hr., “putting prices on imported goods - $3.90/hr.“,
etc. A picture like that is worth a thousand words
about the state of the U.S. economy.

Reading Humor
Longer written selections of humor (from books by

Bill Cosby, Dave Barry, and the aforementioned Art
Buchwald) make good at-home reading assignments.
Students can summarize and comment on readings in
writing or orally, and ask about things they do not
understand. Some cultural or historical background
information will often be the key. Though it may prove
difficult in some respects, figuring out the meaning is
a satisfying, beneficial learning experience for many
students. What people think is funny often reveals
volumes about their psychology, culture, and society.
I assign each student her own article. She sometimes
seeks out a foreign acquaintance to help her with it or
comes to me with questions before making her report
on it. However, my students do find themes they can
quickly understand and identify with. One Art

Buchwald selection called “I Love You, But . . .”  is
about a man’s inability to please his girlfriend, who
alternately scolds him for being a “wimp” when he
tries to be sensitive and flexible but calls him a “male
chauvinist” when he goes to the other extreme and
becomes assertive. In her report, one of my students
commented, “In Japan also, it is difficult to know how
to be a man or a woman today.“ Books by Art Buchwald,
Bill Cosby, and Dave Barry have many short reading
selections that make interesting at-home individual
assignments. The publisher Shokuhakusha publishes
books by Buchwald and Cosby with helpful notes in
Japanese.

In conclusion, the benefits of using humorous material
outweigh the difficulties, if one is careful about mate-
rial selection and presentation. I explain to my stu-
dents that my main purpose is not to make them laugh
but to help them learn. Then no one has to feel disap-
pointed when a selection does not draw a laugh.
Humorous material can be a trove of cultural and
linguistic treasure for a creative teacher to exploit,  and
I feel I have only begun to scratch the surface. I would
appreciate any materials or insights others have to
share.

Some Resources
Aragones, S. MAD-ly Yours!, Warner, New York, 1972.
Buchwald, Art. The Essence of American Humor, Shokuhakusha,

Tokyo, 1986.
Cosby, W. Fatherhood, Shokuhakusha, Tokyo, 1986.
MAD Kessakusen 1, TBS Britannica Co. Ltd., Tokyo, 1979.

Bruce Davidson received an M.A. in E.F.L.from Southern
Illinois University in Carbondale Women’s Junior College.
He is a full-time Lecturer in a content-based program at
Osaka Jogakuin
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GREAT TEXTS
NEVER GO OUT OF STYLE!
Practical English, the Back-to-Basics  Favorite

Teaches four basic language skills -
listening, speaking, reading, writing -
with emphasis on oral communication
in book 1 and increased attention to
reading and writing in books 2 and 3.
Inductive in approach  uses  a variety of
instructional contexts  - preliminary
oral work, illustrated situations and
dialogues, oral exercises  or drills, illus-
trated reading passages with compre-
hension questions, and review  drills,
exercises,  and grammar frames - to
teach  each  new grammar point.

l Practical English 1, 2/e
l Practical English 1 A, 2/e

Practical English 1B, 2/el

l Workbooks:
Writing Practical English 1, 1 A , 1B, 2 , 2A, 2B, 3 , 3A, 3 B

l Practical English 2, 2/e l Cassette tapes:
l Practical English 2A, 2/e Practical English 1 (4 cassettes)
l Practical English 2B, 2/e Practical English 2 (4 cassettes)
l Practical English 2, 2/e Practical English 3 (5 cassettes)
l Practical English 2A, 2/e
l Practical English 2B, 2/e

l Instructor’s Manuals for Practical English 1,  2 & 3



React Interact-Situations for Communication. 2nd
cd. Donald R. H. Byrd and Isis Clemente-Cabetas.
New Jersey: Prentice Hall Regents, 1991. Pp. 144.
Look Who’s Talking-Activities for Group Interac-
tion. Mary Ann Christison and Sharron Bassano. Cali-
fornia: Alemany Press, 1987. Pp. 118.

The second edition of React Interact-Situations for
Communication, a text composed of 28 situations, facili-
tates thedevelopment of discussion and thinking skills
of intermediate ESL students. Since the situations are
not related, this text provides the opportunity for
students to discuss a variety of subjects, most of which
are not academically focused but rather involve mak-
ing decisions about occurrences in real life.

Each unit begins with a picture or drawing with one
or two questions so that the students can brainstorm
the topic in order to set the stage for the lesson. The
lesson then moves into a vocabulary exercise which
contains words and expressions that the students will
need in their discussion of the topic. Most of these
exercises are matching and are relatively simple for
the students to do. The better vocabulary exercises,
however, are primarily cloze activities in which the
students have to change the given words and expres-
sions so that they are in their correct forms. Since some
of these exercises demand serious thinking on the part
of the students, they are useful in leading into the
discussion of the general topic.

The major section of each lesson is labeled “Oral
Interaction.” A short situation is given in which the
students must discuss the problem presented and/or
discuss their feelings about the particular topic. This
part is arranged so that in most lessons they are asked
for individual responses before moving into group
discussion. This greatly helps alleviate the “I agree
with you” syndrome so many Japanese students suffer
from. The final part of each lesson is “Written Reac-
tion.” Students are asked to write their opinion about
various issues by answering questions, complete dia-
loguesand clozeexercises, and write short paragraphs.
Many of the written activities have a model that the
students can follow in producing their answers.

Each unit is varied enough so that there is no
overlap in the topics that the students are dis- -

one 90-minute period. Several of the lessons, however,
are quite short, especially the one titled “Pictures at an
Exhibition.” It is a lesson which many of the students
are interested in and can be supplemented by having
them bring to class postcards of their favorite artwork
or articles about their favorite authors. It could even
prompt a class trip to a local art museum.

React Interact is a book that your students will enjoy
but should not be used below the university level in
Japan. Some of the topics such as war, abortion and
interracial adoption require mature thinking. Since
this is a text in which value discussions are of utmost
importance, before selecting it to use in class, study the
topics, not just the academic level carefully. Although
there are answers to the vocabulary exercises in the
back of the book, keep in mind that most exercises
have no right or wrong answers. The text is a good
foundation for discussion because it helps students
realize that one essential quality of good communica-
tion is the ability to listen to and understand, but not
necessarily agree with the opinion of others. Overall,
React Interact is a book which works well with an
enthusiastic group of English language learners.

Look Who‘s Talking-Activities for Group Interaction is a
teacher resource text which provides 78 group interac-
tion activities at the intermediate to advanced levels.
The activities are ordered according to how a class can
be arranged in different group formations, from cock-
tail style mingling to large group discussion.

Many of the exercises in this book require personal
responses and contain questions which require open-
ended answers. Unlike React Interact, the lessons in
Look Who‘s Talking are unfocused and there is very
little continuity, aside from the issue of class arrange-
ment in the lessons.

Although there are many good ideas in the book,
one major drawback is time. Many of the activities
require that the teacher cut up handouts and do other
mundane tasks in preparation for the lesson, and this
can be quite time consuming. It would be worthwhile
if the lesson lasted an entire class period, however,
most of them can be completed in 10 to 30 minutes.

Also since the book contains reproducible
masters, the exercises often appear several

cussing. Most of the lessons can be categorized pages after the directions and it is sometimes
into two groups, those which are discussion difficult to get the whole picture of the activ-
oriented and those which involve problem solv- ity.
ing. The second lesson, for example, focuses on This text is not intended for the academic
a newly married couple who must decide classroom and it is not suitable for a teacher
whether or not the husband should go abroad alone who is looking for easy to prepare class materials or
for his job, a topic that some Japanese students can warm-up activities. In using Look Who’s Talking, one
relate to. Lesson twenty-four, “Careers,” can lead to a must seriously consider whether or not the valuable
lively discussion about men’s and women’s roles. preparationtimespentisreallyworththesmallamount
Both “The Family Jewels” and “Lady Gerta’s Murder” of language skill the students will acquire.
require the students to solve mysteries from context Reviewed by Kathie Era
clues.  Other topics include peer pressure, leaving home, International Christian University
retirement, euthanasia, and speculating on alien life.

Most of the lessons in this text can be completed in

October 1992

69



m GUIDED READERS

z
w

n stunning new covers

n larger format

n all Beginner level
titles in full color

I
m high quality paper

I fresh new typeface

fl worksheet for each

I

Heinemann International
Shin Nichibo Building
1-2-1 Sarugaku-cho Chiyoda-ku,

Tokyo 101
Tel, : 03-3294-0791
Fax : 03-3294-0792



Teaching One to One. Tim Murphey. Harlow, Essex:
Longman,  1991. Pp. 131.

Teaching One to One describes in a friendly style how
to go about getting started and being effective in
teaching students in the one to one situation. This
book, however, is not just for those teaching one to
one, but offers benefits to classroom teachers as well.

This book starts o u t  with the following six questions
for readers to consider about real-life communication:
“1. How often do we speak to more than one person at
a time?; 2. How often do we voluntarily place our-
selvesinpositionsof weakness?...;3.  How often do we
adjust our communications to others?.; 4. Do we feel
more involved when we only listen or when we have
to talk?; 5 . . . . What is the result of our relative proxim-
ity (to a speaker who is talking to a group)?; 6. What
does a good learner do to learn in a group situation?”
(p. 1). The author is rightly aware of the great differ-
ences between teaching individuals and groups, and
claims that teaching through one to one communica-
tion is the better form for the student’s language
learning. He lists various observations from his and
other teachers’ one to one teaching and learning expe-
riences, introduced as case histories, as to the nature of
teacher-student interaction, awareness about the
learner’s affect and, simply, what works.

The parts that readers teaching here will probably
find most useful are chapters5 and 7, where the author
discusses teaching materials and practical techniques,
and how the one to one principles can be relevant to
regular classroom teachers. For materials, it is pro-
posed that, besides commercial or authentic materials
chosen by the teachers, the student should be given the
freedom to chooseand design what to study with. This
naturally helps to get them more involved. The
student’s own information can also be utilized through
such forms as personal profiles probing her back-
grounds and her needs and preferences, and other
sorts of questionnaires. A few of the simple but effec-
tive techniques introduced include: the teacher taking
notes on the major errors that come up during the
course of the lesson, to be gone  over at the
end of the session which helps to maintain

ing,” the possibility of students teaching themselves is
an area with much room to be explored. Together with
examples of materials and techniques, this book adds
greatly to the resource that teachers in many teaching
situations can draw upon.

Reviewed by Atsuko Ushimaru
Obirin University, Tokyo

The Healthy English Book. Bert  McBean. Oita, Japan:
Mountainside Press, 1991. Pp. 154. ¥l500.

The Healthy English Book is an English-conversation
book that is, as indicated in the teacher’s guide, con-
tent-based to increase the health awareness of Japa-
nese students (p. 1). Its originality is certain to hold the
students’attention.The author has made an ambitious
attempt to do so by making its theme of health interest-
ing and relevant.

This is an intermediate-level text-communicative-
and-student-centered. Each of the ten lessons has a
different health theme-obesity, exercise, smoking,
etc.--broken down into eleven sections. Its illustra-
tions are of the cartoon genre, and a cassette tape and
Teacher’s Guide accompany the text, along with an
English-Japanese glossary in the student text.

Despite the uniqueness of The Healthy English Book,
it does contain the familiar readings, dialogues, pair-
practice activities,  and listening exercises of ordinary
texts. The  health advice is calculated to make students
“sit up and listen.” My initial concern that the book
would have a preachy tone proved unfounded.

Certain peccadilloes were noted among the activi-
ties sections: Pair-practices in both Lesson 6 and 8
teach adverbs of frequency; in the word game in
Lesson 8, the answer to number eight is ambiguous. In
addition, although the illustrations are comical and
stimulating, they present words far beyond the vo-
cabulary level of the text itself. The text is offset-
printed, so it admittedly lacks the color and flashy
graphics of many of today’s books.’ However, the type

is  large and the spacing ample-with a pleas-
ing, uncluttered blend of text, charts, and

the flow of the conservation and soften the - -

&

illustrations.
impact of negative feedback; distance con- The Teacher‘s Guide, with answer key and
tact (i.e., through mail and telephone); and ‘.‘. ‘.‘:
the student writing a journal in English at

-7::  **  i-2 test, has a home-made look about it; but it
offers lucid suggestionsas to how to use each

home. lesson, section by section. The 90-minute tape
The author argues that even in the classroom one is clear and professionally presented, with the excep-

can equalize encounters for students by allowing them tion of the portion delivered by one of the minor
to take control of what goes on and giving them more speakers. The recorded speech is slower than normal
responsibility as their own teachers. According to the speed. As the guide indicates, this is thanks to “the
author, “peer tutoring”and “peer correction” through specific nature of the content and the fact that two of
well-planned cooperative pair and small group work the three sections recorded are listening dictation” (p.
augment the results of learning, eventually leading to 3). While some teachers might frown on the inclusion
opportunities for self-instruction and learner inde- of an English-Japanese dictionary in the student‘s text,
pendence. While admitting that in this society “peer this is called for to deal with the many health-related
correction” is often considered a threat to “face keep words.
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McGraw-Hill

An Irresistible  Collection of Readings for

Intermediate Students of EFL

Fumio Takemae,  Asia University, Tokyo
William F. O’Connor, Asia University, Tokyo

8 144 pp.
Y1,300

,I  ,i Answer key
available

Type of Text: EFL reader

Level: Intermediate

Format: Twenty-four chapters, each chapter contain

ing one picture or illustration, two pages of text, and

three pages of exercises (not included with simulatior
game).

Special Feature: Culture notes, designed for the Japa-
nese learner, provide helpful background information

on unfamiliar topics.

Genre: Essay, opinion, biography, dialogue, drama

simulation game.

Lexis: Controlled vocabulary; most words within the

3,000-word  level (The New Horizon Ladder Dictionary).

Major Topics

b  Sylvester Graham: biography of the creator of

graham crackers

b Mistake: The Flight: the story of the first American

airmail flight and its many problems

b Cockroach: A Play in One Act: a short skit chock-

full of information about the ubliquitous crawlers

b Counterfeiting: the fascinating story of the only

man in history who illegally produced $1.00 bills

1  How Well Do You Know the U.S.A.?: obscure

information that would surprise even Uncle Sam

A Systematic Approach
to Learning English Articles

Alan S. Brender, Temple University, Japan

The  purpose of this material is to present English

articles  in a systematic way to Japanese and other

peakers of English who don’t have an article system in

heir first languages.

By using this material, non-native English  speakers can

obtain an overview of the English article system never

before  presented. In language courses teachers previous-

y presented random rules for articles, but now these

ules are presented in a systematic manner based upon

I chart.

This  book can be successfully used in intensive lan-
guage programs, in programs emphasizing writing and

n advanced conversation classes.
-----e---e

h e  English article system is an intrinsic‘part of the

English  language. Articles do carry  meaning, i.e.

He is an only child.
(Hitori  musuko desu.)

He is only a child.
(Mada  kodomo desu.)

He is the only child.
(Kodomo wa hitori  shika imasen.)



The Healthy English Book bears an important mes-
sage for Japanese students. Like the typical content-
based text, the range of the subject matter tends to be
narrow. Some teachers-in other than health-related
milieus--may thus feel that they are neglecting every-
day conservation if they use this book. Still, I would
argue that The Healthy English Book can achieve both
the aims of providing conversation practice and in-
creasing health awareness.

Reviewed by Jason B. Alter
Himeji Dokkyo University

Note 1: The Healthy English Book is scheduled to be
republished by MacMillan Language House.

Japanese: Language and People. Richard Smith, Trevor
Hughes Parry, and Brian Moeran.  London: BBC Books,
1991. Pp. 325.  ¥4,600. Cassette tapes (5), ¥14,000.  Video
tapes (10), ¥235,000.

Having failed to learn Japanese from a variety of
language courses, 1 was offered a pleasant surprise by
this set-l actually learned some language in an inter-
esting setting. But the text does not just teach lan-
guage; the cultural aspects of Japan are well presented
throughout.

The material for each of the ten lessons follows the
pattern of three sections titled “About Japan” inter-
spersed with five language study sections. This is
followed by a listening practice section, and a written
Japanese section.

Each “About Japan” section delves into the culture
of Japan. A typical lesson (pp. 150-151) has the theme
“On the Road.“ ”About Japan” talks about the “exclu-
siveness” of rural Japan and the period when Japan
was closed. Brian Moeran, who wrote these sections,
neither defends nor attacks Japanese society--he clearly
states what the real situation is.

The language sections teach the language on the
adult level-something I have not seen in almost all
other material. The material is designed for business-
men and introduces the language adults need. The
tapes are at natural speed with the listener not ex-
pected to understand every word. There is no direct
translation of the dialogs, but enough English is used
so that they can be understood.

But not all is good in the language sections. At times
ther  is just too much vocabulary, such as with family
terms. The authors broke it down into “My Family,
Your Family.” This presented so many words to learn
that it became confusing. In addition, upon checking
with others, the “My Family, Your Family” distinction
was found to be not quite correct.

An additional problem is that all  the dialogs remain
short even in the later stages of the book. Japanese
often speak in long blocks. Just having short blocks
from each person is unnatural and deprives the learner

of improving a skill that is needed in real life.
On a positive note, the material used is real,-the

map of the Shinjuku area is accurate, as is true with the
other material. The photos used are typical of the
scenes in Japan. While being real, the adjunct material
does not overwhelm the user.

Theaccompanyingvideo is the BBC television series
Japanese--Languge and People that appeared in 1991. It
is the weakest part of the package because they did not
listen to how it actually sounds. I found parts of it
almost impossible to understand because of this. In
addition, the video portion is often too quaint.

There is one overall weakness-it is heavy with
women’s language. This is a weakness for business-
men, but all courses seem to have this problem. Most
foreigners who use Japanese are forced to learn
women’s language.

How can this book be used? I use it for home study.
I can also see where this book is rich with possibilities
for students in a class. Since the student never has to
use anything besides romaji, it is less frightening than
books that get heavily into written Japanese. I would
appreciate a class that used this material. It seems
more suited for study outside Japan as the “About
Japan” sections are not necessary for somebody in
Japan, but that does not distract from its value.

As a final comment, if  you are just starting to learn
the language, or if you are teaching students who are
just starting, this is a useful book.

Reviewed by Lawrence Cisar
Kanto Gakuen University

Recently Received
The following items are available for review. An aster-
isk indicates first notice. An exclamation mark indi-
cates third and final notice. All final-notice items will be
discarded after October 31.

For Students
*Adams, W. & Brody, J. (1991). Reading beyond words: Fourth edition.

Fort Worth, Texas: Holt, Rinehart and Winston.
*Ashkenas, J. (1988). Begin in English: Vocabulary-expanding short

stories. Studio City, Cal.: JAG Publications.
*Ashkenas, J. (1990). From the beginning: A first reader in American

history. Studio City, Cal.: JAG Publications.
*Ashkenas, J. (1991). More comics and conservation: Using humor to

elicit conversation and develop vocabulary. Studio City, Cal.: JAG
Publicat ions.

*Berman, S. & Bratton, A. (1991). Flashback '63 (student's book,
teacher’s manual, 2 tapes). Tokyo: harcourt  Brace Jovanovich
Japan, Inc.

(Cont’d on p. 79)
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David A. Sell Tasks for Listening
& Communication
S k i l l s

l Student’s Book . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . ¥1,500

@Scripts & Tape Set . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . ¥7,000

(Teacher’s Supplement plus 3 cassettes)

l  Teacher’s Supplement (only) . . . . . . . . . . . . . . . . . . . . . . . . . . . ¥ 1,300

For further Information and examina-
tion copies,  please contact Seido.

Tasks for Listening & Speaking Skills

P659  f%~~PfE*&WJ  12-6 TEL. 0797-31-3452
FAX. 0797-31-3448



CHIBA

Global Awareness for Students and
Teachers

by Bill Casey

At our July meeting Bill Casey gave a talk on how
teachers might integrate global issues into their lan-
guage classes.

First, Casey talked about the problems teachers
often face in using conventional textbooks, newspa-
pers and videos. Double-talk may be a problem in
them when they distort or obscure social and political
realitv: terms like ‘fiscal underachievers’ is a dubious

the audience was invited to design goal activities and
to exchange their ideas.

Reported by Patricia Parker

HOKKAIDO

Learning Styles and Computer Aided
Composition Teaching

by Don Hinkleman

Don Hinkleman spoke on two topics during the June
meeting. In the first presentation he explored some of

the&rent theoriesor models of learn-
ing styles. Styles, as opposed to strat-
egies, are unconscious. He discussed
some approaches to analyzing stu-
dents’ learning styles in order to im-
prove our method of language teach-
ing. Participants were given the op-
portunity to assess their own styles,
their own teaching methods, and ESL
methods in general, in terms of vi-
sual, auditory, and kinesthetic learn-
ing modalities. By using this type  of
assessment we can better manage all

way to talk about the poor as ‘radia-
tion enhancement device’ would be
to talk about an atomic weapon. An-
other problem is hidden assumptions
that might lie at the base of discus-
sion, limiting the scope of debate on
it: for example, news articles on the
recent Gulf crisis that featured only
military-based strategies, while not
including arguments from antiwar
groups.

Second, Casey suggested some
ways to improve both materials and methods used in
teaching global issues. Teachers should present alter-
native materials that deal with social, political and
environmental issues. Teachers have inescapable bi-
ases like everyone, but should give students a chance
to express their own views. Casey’s classroom meth-
ods centered around information processing activi-
ties, including one where students had to put picture
frames in order, based on a short narrative about
environmental problems.

Reported by Gorden Sites

HIROSHIMA

Helping Learners
Create Their Own Goals

by Greta Gorsuch

At the July meeting, Greta J. Gorsuch presented a
workshop/lecture on helping students discover and
clarify their own goals. She began by inviting the
audience to peruse her students’ written statements of
their goals. She found that the goals focus students’
attention on the way they learn and on the specific skill
areas: they shift responsibility for learning onto the
students; they give students a sense of control and
accomplishment; and they focus students‘ attention
on their class behavior and on resources outside the
classroom. By means of a “Goals Activities Model” she
showed that goals need to be consistent, specific and
realistic. To apply these ideas to their own teaching,

the different learning styles of our students and begin
to eliminate learning modality prejudice from the
language classroom.

Hinkleman followed with an introduction to using
computers in composition teaching. He began by out-
lining some of the areas in which computers can aid in
the writing process: editing, spell checker, vocabulary
building, grammar checking, and style analysis. He
went on to discuss examples of software in each of
these areas and shared his idea of setting up an infor-
maltouch-typing/writingcomputerlabforhisclasses.
Hinkleman encouraged participants to start small,
doing research by testing a program with one’s own
students, and sharing ideas with others who are inter-
ested.

Reported by Bob Gettings

KOBE

What’s in a Task?
by Carl Adams

Carl Adams elicited the answer to the above question
from participants at the July meeting. After demon-
strating several examples of classroom tasks, he ex-
plained that students in the Japanese culture want a
crutch to hold onto to be safe and that crutch is the
textbook. Also, in thisculture teachers are supposed to
give, and students are to take. TEFL teachers must,
therefore,, find a way to help learners feel secure enough
to assert themselves in the classroom which will guar-
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HERE AND THERE
A Complete Listening Skills Program

Lower intermediate level
*

Set in Japan and the U.S.A.
*

Based on listening situations which students
experience in their daily lives and studies.

*
Each unit contains: Just for Gist,

Listening for Details, Working with Sounds,
Strategies for Listening, Responding and

Listening variety.
*

Suitable for classroom, language lab and
independent study.

aU’UTU
David Peaty and Bernard Susser

l

For further information and an inspection copy, please contact:

Vaughan Jones, Heinemann International, Shin Nichibo Bldg, 1-2-1 Sarugaku-cho, Chiyoda-ku, Tokyo 101
Tel: 03-3294-0791 Fax: 03-3294-0792



antee  their attentiveness and, thus, retention of the
lesson. Next, Adams broke the audience into small
groups, and had them choose one assignment from a
collection brought to the presentation and design a
task-oriented exercise. The small groups came up with
some very interesting schemes. Everyone agreed they
received new ideas they could use to enliven the
classroom.

Reported by Jane Hoelker

MORIOKA

Total Physical Response
by Aleda Krause

At the July meeting, JALT Treasurer Aleda Krause
discussed the practice of Total Physical Response. The
value of TPR is shown by studies which prove that
among the four skills,  l istening transfers more readily
to reading, writing, and speaking than vice-versa. TPR
also benefits from using three kinds of memory: vi-
sual, audio, and “kinesthetic,” which refers to body
movement.

The meeting was devoted to the discussion of vari-
ous TPR techniques such as Action Chains, which are
groups of commands centered around a theme like
“Washing Your Hands.” The use of TPR for non-
beginners was also discussed. Krause uses TPR to
teach subjects in preview, for example, chapters before
they are covered in the textbook. She also uses TPR in
review, for example, by using a calendar drawn on the
blackboard as a device to cover a wide variety of
grammar.

As a full TPR lesson requires detailed preparation
Krause recommended that TPR be used for only a part
of a normal lesson.

Reported by William Clemens

N A R A

Making the JET  Program Work
by a Panel of Experts

Three JTEs and three former AETs came together to
help the audience at our July meeting take a positive
approach to the often maligned JET program. Kathy
Yamane, who was one of the first assistants in Nara
Prefecture, started off with a handout on terms associ-
ated  with the program and a brief overview of the
history of the government’sattempt to reform English
teaching in the country since the 1970s.  Amy Malloy,
who is now in the International Affairs Division of the
Prefectural Government, informed us of the current
state of the program and upcoming developments.
Kristy Bird offered a moving look at the loneliness and
frustrations in daily life faced by an AET, as well as a
glimmer of what a JTE can do to make classes better.

Toshiaki Oshimura of Sayama High School in Osaka

emphasised the need to teach “real English,” and had
his AETs give short cultural lessons on their coun-
tries, teach lessons using an EFL video, and develop
lessons using authentic materials on famous people
like the Beatles. Katsuko Nagoyoshi, of Osaka’s
Shirasagi Junior High School, described how she made
the AET feel like part of the school. To give one AET
a role in the school festival, they set up a cheer leading
group. The AET then wrote a school cheer song and
taught it to the cheerleaders and the students in her
classes. The whole school really felt the presence of
the AET at that year’s festival. Machiko Mori of
Shigigaoka High School in Nara ended the day with
recommendations for both AETs and JTEs. She placed
great emphasis on cultural exchange.

This kind of panel could be set up in most areas and
is highly recommended as a way to exchange ideas.

Reported by Mary Goebel Noguchi

SUWA

Optima Learning
by Mayumi Mori

At our July meeting Mayumi Mori, presented
OptimaLearning, which originates in Suggestopedia.
In this method, the integration of three stimuli (cogni-
tive, emotional, and suggestive) accelerates the learn-
ing of a foreign language.

Her presentation introduced various activities, such
as reading with music and distinguishing the exact
same picture from similar pictures. In the former
activity, music activates the right brain, with the
whole-brain activity leading to language acquisition.
In the latter game, we were highly motivated to use
English in groups in order to find the right picture.

OptimaLearning is a reconsideration of grammar-
based English teaching which places emphasis on
cognitive stimuli. OptimaLearning depends on not
only cognitive, but also suggestive and emotional
stimuli. Mori emphasized that we need to help stu-
dents develop a positive mind in learning a language.

Reported by Satoko Toki

YOKOHAMA

Motivating  Students at Senior High School
by Yumiko Kiguchi

Seven Times Seven Times Seven

by Robert Cahill

Two presentations were given at our July meeting.
Yumiko Kiguchi told us about using songs, recipes
and other teaching materials more realistic than Edu-
cation Ministry authorized texts. She uses authorized
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New Edition!

INTERACTIONS
& MOSAICS, 2/e

Available October 1989!

-YOU SAID  YOU LIKED:-
THE  FLEXIBILITY

COORDINATED SKILLS BY LEVEL
T  he books in  each level are coordinated  across  chapters
by theme. vocabulary,  and use  of grammar structures

You liked  it!  u e  kept  it!

FOCUS  ON BUILDING  SKILLS
All the books locus on building  skills rather  than

merely testing comprehension
Y o u  liked  it! We kept  it!

___SO what's  NEW?__
*New exercises in all * More detailed gram-

books mar explanation\ for
certain structures

*New readings
*More sentence-level

* New listening tasks language exercises
and speaking in the Interactions
activities writing books

* All four Instructor’s *New design (new
Manuals  have been layout and photo\)
augumented and
redesigned

ETC Program
by Elaine Kirn

West Los Angeles College

Available Now!

A comprehensive
cohesive  and
flexible approach
to adult ESL
education

Compentency-
based with
hundreds of
conpetencies
n all

Six  levels- for  a
total of 17 books
PLUS cassettes
and  teachers’
editions

Current
approaches to
anguage
nstruction

Fully illustrated
and  carefully
d e s i g n e d

Lively  pedagogy

S k i l l s  W o r k b o o k

rLeje/q

Grammar R e a d i n g /  L i s t e n i n g /
Writ ing  Speak ing

El II



texts to cover essential points. Then she introduces her
students to more practical language usage. Global
issues and awareness are important in her programmes,
which she can utilize when teaching together with
AETs.

Next, Robert Cahill told us how he couldn’t relate to
any of the texts and materials in his teaching life, as
much as he could to something he had made himself.
Motivating students is a key to success in his lessons.
This he achieves through stressing the structural ba-
sics in English giving his students frequent occasions
to use, practise,  and consider the language for them-
selves. At the start, students are made aware of two
kinds of questions (yes/no & “wh”;  then seven “wh”
words. Seven common auxiliary verbs, and seven
personal pronouns-hence the title “Seven  Times Seven
Times Seven.” Extending from here, largely in a Q and
A format, Cahill takes students through 343 combina-
tions -or 73-stressing  listening, pronunciation, fast and
natural speed questions, original tongue-twisters, prac-
tical mini dialogs, crosswords, word search and other
games, even mini-stories, all of which instruct and
encourage basic communicative English.

Reported by Howard Doyle

(Cont'd from p. 73.)

*Demaria, R. (1991). The college handbook of creative writing. Orlando,
Fla.: Harcourt Brace Jovanovich.

*Graham, C. (1991). Rhythm and role play (student’s book; tape).
Studio City, Cal.: JAG Publications.

*HBJ New Readers (1991). Level 1. Black river; Dream machine;
Emerald plane; The girl with no name; Kidnapped: Soccer star; Night
ride; Space colony 47; Train wreck. Orlando, Fla.: Harcourt Brace
Jovanovich, Inc. (8 titles for single review).

*Markline, J.; Hawkins, R. & Isaacson, B. (1991). Thinking on paper: A
process writing workbook with readings: Second edition: International
edition. Orlando, Fla.: Harcourt Brace Jovanovich, Inc.

*Mini-world (1992). Cross section: World affairs in simple English
(quarterly magazine; summer 1992 issue). Tokyo: Mini-world
Publ i ca t ions .

*Schneider, K. & Schneider, D. (1992). Spanish family meals all through
the year. Tokyo: Mini-World Books.

*Volga, F. (1992). Doomo doomo paradise 2. Tokyo: Mini-World Books.

For Teachers
*O'Sullivan, J. (1992). Teaching English in Japan. Brighton: In Print

Publishing Ltd.

Legal Information for Teachers

Health Insurance Subsidies Paid by Employers

Many teachers working in Japan are entitled to health insurance that is
partially paid for by their employer. According to the minimum standards
set forth in the Health Insurance Law (No. 70, April 22, 1922),  article 72
provides for a minimum of 50% of the cost of health insurance to be paid
by an employer with five or more employees. This provision applies to
employees who work at least 75% of the average employee’s schedule
load. There is a ceiling to the number of hours required to fulfill this 75%
minimum, and it does not include overtime as a factor in the calculation.

The spiralling cost of individual insurance payments makes this issue
a very important matter. The insurance is available via a number of
schemes, both public and private. Whatever the source, employers
have an obligation to provide the subsidy unless they are able to prove
otherwise.

If TLT readers submit requests for information concerning their
specific situation, accompanied by an articulate, detailed explanation
of the circumstances in question, we will endeavor to answer their
enquiries.

Information submitted by Thom Simmons
Kanto Teachers Union Federation

phone/fax: 045-845-8242 (h);  fax: 03-3433-0334 (o)

October 1992

79



Discover A Masterpiece
VISTAS . . . . . . . . Real life situations and interesting,

student-centered activities.

VISTAS . . . . . . ..From absolute  beginner level to advanced.

VISTAS . . . . . . ..Communication tasks right from the start.

VISTAS . . . . . ...4 levels, complete with full color student books,

workbooks, teacher’s manuals, audio program, and

test/placement packages.

Jochi  Kojimachi  Bldg., 3F  6-1-25  Kojimachi, Chiyoda-ku, Tokyho  102, JAPAN
Telephone' (03)3238-1050  Fax (03)3237-1460

A PARAMOUNT COMMUNICATIONS COMPANY
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N-SIG Activities at JALT 92

Reflecting the rapid expansion of the N-SIGs, this year’s annual JALT conference at Kawagoe has four
Hospitality Rooms. Whether already N-SIG members or not, all are welcome. Conveniently situated in Building
14, the rooms will both offer displays of teaching materials of specific interest to the disciplines covered by the
nine different groups, plus the opportunity to network with colleagues sharing similar academic interests. This
year marks the first N-SIG sponsored presentations featuring specialist presenters carefully selected as
representatives of the major concerns of their research groups.

The N-SIGs

Bilingualism
The eight annual Bilingualism Colloquium is on

Sunday, November 22nd, from 2 to 5 p. m. Speakers
will address issues ranging from the sociology of
bilingual child-raising to the psychology of bilingual
functioning in Japan. The annual business meeting on
Saturday afternoon will be a brainstorming session on
what work and research is needed, and what volun-
teer roles N-SIG members can fulfill.  Mary Noguchi is
organizing specific Hospitality Room (1433) events to
staff the area thematically. Members are also planning
a party at a restaurant for roundtable discussion. Co-
ordinator: Steve McCarty, 3717-33 Nii Kokubunji,
Kagawa 769-01 Phone: (H)  0878-74-7980; Fax(W) 0877-
49-5252

Japanese as a Second Language
This will be JSL’s first annual conference as an

officially recognized JALT N-SIG, so all interested are
warmly invited to their Hospitality Room (1433) open
during concurrent sessions throughout for member-
ship inquiries, renewals and displays. JSL’s sponsored
presentation is “Observing Learning Styles & Stages
of Learning” by Tokuko Yamauchi and business meet-
ing is planned for Sunday afternoon. Coordinator:
Izumi Saita, Tohoku University Kawauchi, Aoba,
Sendai 980. Phone: (W)  022-222-1800; Fax: (W)  022-
221-5207

Global Issues in Language Education
GILE’s display and meeting room is 1432. Major

events are: a colloquium, “Initiatives in GILE” with
speakers from all around the world, Moscow, Austra-

lia, Germany, USA, and Philippines; a Roundtable,
“Global Issues & TESOL: Theory and Research” to
discuss texts, exams, course design, teacher attitudes,
etc., and “TEFL: Teaching Environmentally Friendly
English” a workshop on how to promote ecological
awareness, plus an Annual Business/Organizational
meeting. Coordinator: Kip Cates, Tottori  University
Koyama, Tottori  680 Phone: (W)  0857-28-0321, Fax:
(W) 0857-28-3845

Video
The annual colloquium, “Focus on the Teacher,”

offers a global view of video with speakers from Japan,
USA and Europe covering teacher preparation, mate-
rials development, video in professional organiza-
tions and copyright. Bruce Evans’ sponsored presen-
tation is a ‘Teaching Ideas Swap Shop,“ and Sayoko
Yamashita wil l  coordinate the video  Hospitality Room
(1413)  to include screenings, displays, and distribu-
tion of “The Bilingual Teacher Training Video Tapes
Directory.” The organizational meeting precedes the
colloquium. Contact: David Wood, 2-12-1 Ishizaka,
Dazaifu, Fukuoka 818-01.  Phone: (W)  092-925-3511,
Fax: (W)  092-924-4369

The Forming N-SIGs

Tony Cominos (Team Teaching) will run the Forming
N-SIG Hospitality Room 1434 with CALL, Materials’
Writers, Teacher Education and Language Teaching
in Japanese Colleges. Contact; Tony Cominos, 1112
Sunvale Asahigirioka, Higashino l-5 Akashi, Hyogo.
Phone and Fax: (H)  078-914-0052

Computer Assisted Language Learning
Like other forming N-SIGs, CALL is near the 50

member target needed for official recognition. All
interested are urged to join. CALL will hold an organi-
zational meeting at JALT 92, distributing the first issue
of the CALL newsletter. Contact: Kazunori Nozawa,
Toyohashi University of Technology, 1-1 Hibarigaoka,
Tempaku, Toyohashi, Aichi 441. Phone: (W)  022-222-
1800, Fax: (W)  022-221-5207. E-mail IDs:  NIFTY: HDC
01602 PC-VAN: HTG25470
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CHOOSE THE BEST

BBC BEGINNERS’ ENGLISH

l TWO stages from False Beginner to

Lower Intermediate level

l Up to date methodology with

activity based approach

l Listening and Speaking skills

carefully integrated

THE LOST SECRET

l Unforgettable and gripping video

action at Elementary level

l systematic revision of basic grammar

and language for use in everyday

situations

l Students’ Book (monolingual and

bilingual) and Teacher’s Guide

available

MEYNARD
P UBLISHING

LTD.

To: MEYNARD PUBLISHING LIMITED
Ogura Bldg. 1-2-5 Nishi-sugamo,  Toshima-ku, Tokyo 170
Tel:03-5394-3500  Fax:03-5394-3505

Please send more information :
U BBC BEGINNERS’ ENGLISH 0 THE LOST SECRET

Name:
School:
Address: ~_ _ ~~~~
(School/Home) -Tel:



TESOL Awards-Don’t be left out!

T h e  T E S O L  o r g a n i z a t i o n  o f f e r s  a  v a r i e t y  o f  a w a r d s  t o  i t s

m e m b e r s ,  i n c l u d i n g  t h e  R u t h  Crymes  Fellowships  t o  t h e  S u m m e r

T E S O L  I n s t i t u t e ,  t h e  A l b e r t  H .  Marchwardt  T r a v e l  G r a n t s  ( t o

a s s i s t  g r a d u a t e  s t u d e n t s  i n  t h e  U .  S .  w h o  w a n t  t o  t r a v e l  t o  a

TESOL convention),  the United States  Information Agency Travel

Grants (to assist graduate students from outside the U. S. who

are studying in the U.S. and wish to travel to a TESOL convention

w i t h i n  t h e  U .  S.),  t h e  R o b e r t  Maple/Longman  M e m o r i a l  T r a v e l

G r a n t s  ( t o  s u p p o r t  a n  E F L  p r o f e s s i o n a l  w h o  w a n t s  t o  a t t e n d  a

T E S O L  c o n v e n t i o n ) ,  t h e  TESOL/Prentice-Hall  R e g e n t  F e l l o w -

s h i p  f o r  G r a d u a t e  S t u d y ,  t h e  M a r y  Finocchiaro  A w a r d  f o r

E x c e l l e n c e  i n  t h e  D e v e l o p m e n t  o f  P e d a g o g i c a l  M a t e r i a l s  ( t o

recognize a person who has achieved excellence  in the develop-

m e n t  o f  p e d a g o g i c a l  m a t e r i a l s ,  n o t  y e t  s u b m i t t e d  f o r  p u b l i c a -

t i o n ) ,  t h e  T E S O L  R e s e a r c h  I n t e r e s t  Section/Newbury  H o u s e

D i s t i n g u i s h e d  R e s e a r c h  A w a r d ,  t h e  TESOL/Newbury  H o u s e

Award for Excellence in Teaching [to honor teachers considered

e x c e l l e n t  b y  t h e i r  c o l l e a g u e s ) ,  t h e  J a m e s  E .  Alatis  A w a r d  f o r

S e r v i c e  t o  T E S O L ,  t h e  T E S O L  V i r g i n i a  F r e n c h  A l l e n  A w a r d  f o r

S c h o l a r s h i p  a n d  S e r v i c e  ( t o  h o n o r  a n  E S O L  t e a c h e r  w h o  has

s h a r e d  s c h o l a r s h i p  a n d  p r o v i d e d  s e r v i c e  s t  t h e  T E S O L  a f f i l i a t e

l e v e l ) ,  a n d  t h e  T E S O L  P r e s i d e n t ’ s  A w a r d  ( t o  r e c o g n i z e  p e o p l e

outside the TESOL profession who have led or supported efforts

to provide quality education for ESL/EFL  or bilingual education

s t u d e n t s .

For complete award descriptions and application/noni-

n a t i o n  g u i d e l i n e s ,  c o n s u l t  t h e  J u n e  i s s u e  o f  T E S O L  M a t t e r s  o r

c o n t a c t  t h e  T E S O L  C e n t r a l  O f f i c e ,  1600  C a m e r o n  S t r e e t ,  S u i t e

300, Alexandra, Virginia, 22314-2751, U. S.  A., (703) 836-
0774.

Application/nominations  deadline: November  15, 1992.

Second Annual Kyoto High School
Model United Nations

K y o t o  N i s h i  H i g h  S c h o o l ’ s  C o u r s e  o n  I n t e r n a t i o n a l  a n d  C u l t u r a l

S t u d i e s  w i l l  h o l d  t h e  s e c o n d  a n n u a l  K y o t o  H i g h  S c h o o l  M o d o l

U n i t e d  N a t i o n s  o n  t h e  c a m p u s  o f  K y o t o  U n i v e r s i t y  o f  F o r e i g n

Studies on November 13-14 (Friday and Saturday), 1992.
An open  invitation is extended to all high school faculty

and students who are interested in observing this year’s event.

T h e  e n t i r e  M o d e l  U n i t e d  N a t i o n s  w i l l  b e  c o n d u c t e d  i n  E n g l i s h ,

a n d  i s  a  g r e a t  w a y  t o  g e t  i n t e r n a t i o n a l  c o u r s e  s t u d e n t s  o r  E S S

c l u b  m e m b e r s  i n v o l v e d  i n  t h e  event,  w h i c h  simulates  a  m e e t i n g

o f  t h e  U n i t e d  N a t i o n s  G e n e r a l  A s s e m b l y .  O v e r  t h i r t y  c o u n t r i e s

w i l l  b e  r e p r e s e n t e d  b y  s t u d o n t a  f r o m  f i v e  Kansai  a r e a  h i g h

s c h o o l s .  I t e m s  o n  t h o  a g e n d a  are “ A t m o s p h e r i c  P o l l u t i o n , ”  a n d

“ M i l i t a r y  versus  E n v i r o n m e n t a l  F u n d i n g . ”  T h o  D i r e c t o r  o f  the

U n i t e d  N a t i o n s  I n f o r m a t i o n  Centre,  Mr.  Q a d r u d - B i n ,  w i l l  b o

g u e s t  s p e a k e r .  F o r  i n f o r m a t i o n ,  c o n t a c t  J o h n  H e n r y  o r  L o r i

Zenuk-Nishide  at Kyoto Nishi  High School. Tel: 075-321-0712
o r  f a x  075-322-7733.

CCTS  Intercultural Communication
Seminar

for language leachers
November and December, 1992

In Novomber 1992, Dr. Milton and Janet Bonnatt, Directors of

Intercultur4eal  C o m m u n i c a t i o n  I n r t i t u t o ,  located  i n  P o r t l a n d ,

O r o g o n ,  w i l l  h a v e  o n e - d a y  and  t w o - d a y  w o r k s h o p s .  I n  D e c e m b e r

1992, Margaret Pusch,  Prosidont of Intercultural  Press Books,

and  D r .  C h a r l e s  Gay,  P r o f e s s o r  o f  E n g l i s h  a t  T e m p l e  U n i v e r s i t y ,

w i l l  h a v e  a  t w o - d a y  w o r k s h o p .  B o t h  w o r k s h o p s  w i l l  b e  h e l d  i n

T o k y o .

One-day Workshop by Dr. Milton and Janet Bennett:
A :  l n t o r e u l t u r a l  C o m m u n i c a t i o n  T h e o r y

N o v o m b e r  22,  S u n d a y

B : C u l t u r a l  S h o c k  M a r g i n a l i t y  A d a p t a t i o n

Novombor 23, Monday

Two-day  Workshop by Dr. Milton and Janet  Bennett:
C : Training  D e s i g n  for l n t o r e u l t u r a l  P r o g r a m

November  28-29, Sat.-Sun.

Two-day Workshop by Dr. Charles Gay and  Margaret  Pusch
D : Cross-Cultural Training Mothodologios and Language  Learn-

i n g

Cecember  5 - 6 ,  S a t . - S u n .

Pleace:  Kokusai  Bunka  K a i k r n ,  T o k y o

T i m e : 9:30a.m-6:00p.m.

F o o : O n o - d r y  w o r k s h o p ;  V20,OOO

T w o - d a y  W o r k s h o p ;  Y38,OOO

Participants:  Approximately  8 0  people

T o  a p p l y ,  please  s e n d  a  p o s t  card  w i t h  y o u r  n a m e ,  a d d r e s s ,

telephone  or fax number, job title, workplaeo and workshop you

w i s h  t o  a t t e n d  t o :

C C T S

1231-4-402  Kami-Asao,  Asao-ku

Kawasaki-shi, 215, Japan.

For further information, please call  or fax CCTS: Tel: 044-939-
0069, Fax: 044-969-1474.
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BIG CHANTS: I Went Walking

BLACK CAT, GREEN DUCK, PINK PIG . . . COW

BIG CHANTS, BIG SMILES, GOOD CLASS . . . WOW

BIG BOOK, CASSETTE AND TASK, GREAT DEAL . . . NOW

Carolyn Graham’s Big Big Chants I Went Walking is now available in a complete set

which includes the big book, activities book, cassette tape and instructor’s manual. The

unique cassette recording features Ms. Graham’s famous voice on Side A and the rhythm

of several talented children on Side B. Two of the chants are set to song. Language

is carefully recycled and the activities book offers a variety of tasks at different levels.

Multi-level capabilities make this course perfect for young learners’ classes today. Return-

ees and beginners can benefit from the same material thanks to different follow-up tasks.

BIG CHANTS gives your students an enjoyable way to practice structure and internal-

ize vocabulary.

~- Now Avail
l BIG CHANTS PACKAGE:

Big Book
Activity Book
Cassette
Teacher’s Guide

l Big Book
l Activity Book

ISBN 1 i-59981 7-X ¥4,000

ISBN 1 5-5998 14-5 ¥650



Please send all announcements for this
column to Sonia Sonoko Yoshitake (see p.
1). The announcement should follow the
style and format of other announcements in
this column. I t  must be received by the 25th
of the month two months before the month
of publication.

AKITA
Tim Kelly, 0188-96-6100

CHIBA
Topic: A Friend Among Enemies
Spkr: Kioaki Murata
Date: Sunday, October 11
Time: 1:30-4:30  p.m.
Place: Chiba Chuo Community Cen-

ter
Fee: Members free; Non-mem-

bers ¥1 000
Info: Bill Casey, 043-255-7489

As a Japanese attending school in
the U.S.A. during the Second World
War, the presenter faced not only
the challenge of learning a new lan-
guage and culture, but a people who
had been taught to think of the Japa-
nese as inherently evil. How he over-
came these and other difficulties will
set the background for a look at the
larger questions of intercultural com-
munication.

Kiyoaki Murata is former chief edi-
tor of The Japan Times. He is cur-
rently a professor at Yachiyo Kokusai
University

FUKUI
Hiroyuki Kondo, 0776-56-0404

FUKUOKA
Anita Kurashige, 092-731-6338
(eve.) or Open Space School, 092-
71 4-7717 (1 :00-6:00 p. m.)

FUKUSHIMA (Petit ioning Chapter)
Topic: Teaching Grammar Commu-

nicatively
Spkr: Helen Sandiford
Date: Sunday, October 18
Time: 1:30-3:30  p.m.

Place: Koriyama Bunka  Center 4F
Fee: Members free; Non-mem-

bers ¥250
Info: Zafar Syed 0249-32-0806

GUNMA
Topic: So, You Want to Learn Japa-

nese
Spkrs: Richard Smith & Trevor

Hughes Parry
Date: Sunday, October 18
Time: 2:00-4:30  p. m.
Place: Niijima Tankidaigaku

(Takasaki)
Fee: Members free; non-members
¥1000

Info: Leo Yoffe, 0273-52-6750
This workshop will focus on ways

to improve one’s Japanese by using
the linguistic resources surrounding
the teacher living in Japan. The pre-
sentation is mainly aimed at non
native speakers of Japanese, but it
should be also of interest to teach-
ers or prospective teachers of Japa-
nese.

Richard Smith teaches at Tokyo
University of Foreign Studies, and
Trevor Hughes Parry at Kanto
Gakuen University. smith and Parry
are co-writers of the BBC Beginners’
Course Japanese: Language and
People.

HAMAMATSU
Topic: Brainstorms and Mindfal ls
Spkr: Stewart Hartley
Date: Sunday, October 18
Time: 1:00-4:00 p.m.
Place: CREATE (next to Enshu

Byoin Mae Station)
Fee: Members free; Non-mem-

bers ¥1 000
Info: Brendan Lyons, 053-454-

4649
Mami Yamamoto, 053-885-
3806

Brainstorming is a technique for
generating and organizing ideas.
This workshop will look at some
theory and then show how brain-
storming can be used in both com-
prehension and production activities
with different levels of language
learners.

Stewart Hartley teaches at Tokyo
Gakugei University. He also writes
textbooks for senior high school,
college and university students.

HIMEJI
Yasutoshi Kaneda, 0792-89-0855

HIROSHIMA
Topic: Getting Students to Talk-

When The Teacher’s Not
Around

Spkr: Ralph Rose
Date: Sunday, October 18
Time: 1:00-4:00  p. m.
Place: Hiroshima YMCA, Gaigo

Gakuin Bids #3.
Fee: Members free; Non-mem-

bers ¥1000
info: Marie Tsuruda or Kathy

McDevitt,  082-228-2269
When a lesson ends students con-

verse in their native language. This
prompts the question whether stu-
dents will practice any of the target
language before the next lesson, let
alone the target functions of the pre-
vious lesson. In this presentation
methods will be discussed to induce
and encourage students to use the
target language outside of the class-
room.

Ralph Rose is currently teaching
at EEC School Foreign Languages
in Hiroshima.

HOKKAIDO
Topic: Training Large Classes
Spkr: Keith Adams
Date: Sunday, October 25
Time: 1:00-4:00 p. m.
Place: Kaderu 2.7 Bldg (North 2

West 7) Room 1020
Fee: Members and students free;

others ¥1 000.
Info: Ken Hartmann  01 l-584-7588

Large classes pose problems for
teachers who seek to create an in-
teractive learning environment. This
presentation will address some gen-
eral principles of task selection,
learner training and classroom man-
agement, and then focus on specific
activities and techniques used to
encourage and prepare learners for
interactive tasks.

Keith Adams works for Tohoku
Gakuin University.

IBARAKI
Topic: Various Methods of Teach-

ing Younger Students/Op-
eration of JALT on the Na-
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Linguaphone Presents

s for Classroom Use
Low Intermediate

SPEAKING FIRST LISTENING FIRST
l Each lesson offers students varied l Listening tasks for both global and

and extensive practice with target intensive listening, and a speaking
structures and vocabulary. pairwork section

0 Two cassettes ¥4800 (¥4660 plus tax) 0 Two cassettes ¥4800 (¥4660 plus tax)
Intermediate

SPEAKING LISTENING
0 Focuses on the use of English in l Tasks provide students practice in

everyday situations. developing their listening skills neces-
l 16 lessons contain ample material for sary for understanding conversations

speaking  and listening practice. l Practical topics as time, weather,
0 Two cassettes ¥4800 (¥4660 plus tax) hobbies, music and leisure activities.

READING
l The 20 chapters cover a wide range

of topics and focus comparing and
contrasting Britain, America and Japan.

l Each chapter also includes compre-
hension  questions and exercises.

0 Two cassettes ¥4800 (¥4660  plus tax)

WRITING
l Focuses on the importance of

accuracy in writing by concentrating
on high frequency errors in grammar,
spelling  and rhetorical devices.

Upper Intemediate

Paragraphs that Communicate The Snoop Detective School
(Reading and Writing Paragraphs) Conversation Book

l 10 chapters introduce students to l Conversation book based on
ten  basicorganizing ideas. information gaps and role playing

l Abundant examples presented in each l Creative exchange of information,
chapter explain an idea and show game-like task book

ii+
how a paragraph is organized. 0 Two cassettes ¥4800 (¥4660 plus tax)

- - - - - - - - - - - v - c - - _ - w - - - - - - - - - - - - -

-

Free Sample Copy Request
Please send me a free inspection copy of (please check)
II II l-l

i u SPEAKING FIRST u SPEAKING u WRITING U Paragraphs that Communicate I

I 0 L I S T E N I N G F IRST  0 L I S T E N I N G 0 READING q The Snoop  Detective School I
I Conversation Book I
1 Linguaphone Japan NAME I
I
I l-12, AKASAKA l-CHOME

I
ADDRESS 1

I MINATO-KU, TOKYO 107 I
I TEL: TOKYO (03) 3585-3521

L-
FAX: TOKYO (03) 35857840 TELEPHONE NUMBER ( )

__A_--------------- ___---------



t ional  Level /Display of
Addison Wesley Publishers
materials

Spkr: Setsuko Toyama
Date: Sunday, October 11
Time: 2:00-4:30  p. m.
Place: Mito Shimin  Kaikan, Room

103
Fee: Membersfree; non-members
¥500

Info: Martin E. Pauly, 0298-58-
9523
Michiko Komatsuzaki 0292-
54-7203

Ms. Toyama is a textbook author
(Addison Wesley Inc.) and a teacher
trainer. She is JALT National Mem-
bership Chairperson.

KAGAWA
Topic: What’s Special about Learn-

ing to Read English?
Spkr: Michael Bedlow
Date: Sunday, October 25
Time: 1:30-4:30  p. m.
Place: Takamatsu Shimin  Bunka

Center
Fee: Membersfree; non-members
¥1 000

Info: Harumi Yamashita, 0878-67-
4362

These three groups. 1. Native
Speakers of English; 2. ESL stu-
dents learning to read English as
their language of first literacy; 3.
Bil ingual Japanese/English children
learning to read English after they
have learnedto read Japanese, show
a common pattern of reading devel-
opment. The speaker will explain
this by presenting research findings
for group 1 and personal experience
of groups 2 and 3.

Michael Bedlow  has taught at
Shikoku Gakuin Daigaku since 1984.

KAGOSHIMA
Keith Brown, 0994-73-1235

KANAZAWA
Topic: Swap Shop for Japanese
Spkr: Open discussion
Date: Sunday, October 18
Time: 2:00-4:00  p.m.
Place: Shakyo  Center, 4F,  Honda

machi  (next to MRO)
Fee: Members free; Non-mem-

bers ¥600

Info: Masako Ooi 0766-22-8312
Mary Ann Mooradian 0762-
62-21 53

This meeting will explore the range
of materials availableforthe study of
Japanese. There will be a wide se-
lection of dictionaries, textbooks, lit-
erature, non-fiction works on Japa-
nese culture, business practices,
cross-cultural comparisons, etc., so
that everyone can share whatthey’ve
found. Everyone is encouraged to
bring their own favorites to the meet-
ing. Refreshments will be served.

The ultimate goal of this meeting
is to produce a bibliography of the
most effective materials. Kanazawa
JALT will distribute the bibliography
free of charge to all interested mem-
bers.

KOBE
Topic: Generating Student Ques-

tions in the Language Class-
room

Spkr: Barbara Stoops
Date: Sunday, October 11
Time: 1:30-4:30  p. m.
Place: Kobe YMCA Language Cen-

ter, 4th floor
Fee: Members free; non-members
¥1 000

Info: Jane Hoelker, 078-822-l 065
Any language learner must de-

velop a habit of asking questions to
control and clarify the input she or he
receives. However, our Japanese
students are often reluctant to do
this in class. The presenter will (1)
examine why students don’t ask
questions, (2) demonstrate activi-
ties that may change their behavior,
and (3) let the audience generate
ideas in a workshop setting.

Barbara Stops is a lecturer in En-
glish at Kobe University of Com-
merce.

KYOTO
Kyoko Nozaki, 076-71 l-3972
Michael Wolf, 0775-65-8847

MATSUYAMA
Topic: Teaching English Pronuncia-

t ion
Spkr: Shigeo lmamura
Date:“ Sunday, October 18
Time: 2:00-4:30  p. m.

Place: Shinonome High School
Fee: Members free; non-members
¥1 00

Info: D. McMurray, 0899-31-9561
Takami Uemura, 0899-31-
8686

1. In TEFL in Japan, is the teaching
of pronunciation important? Yes.
2. Are acceptable levels of pronun-
ciation achievable by our students?
Yes, more often than not.
3. How?
4. Should phonetic (phonemic) syl-
lables be used in teaching pronun-
ciation? To an extent, yes.
5. Are the currently used phonetic
symbols adequate? In some cases
no.
6. Other problems facing TEFL in
Japan.

Shigeo lmamura is currently di-
rector of the Language Institute at
Himeji Dokkyo University and Na-
tional Vice-president of JALT. He is
a graduate of Matsuyama College of
Commerce.

MORIOKA
Jeff Aden,  0196-23-4699

NAGANO
Richard Uehara, 0262-86-4441

NAGASAKI
Will iam McOmie,  0958-62-4643

NAGOYA
Topic: Poetry for English Language

Teaching
Spkr: Ann Jenkins
Date: Sunday, October 25
Time: 12:30-4:00  p. m.
Place: Mirokoro Center, Naka-ku,

Nagoya
Fee: Members free; non-members
¥1 000

Info: Helen Saito, 052-936-6493
Ryoko Katsuda, 0568-73-
2288

What is poetry? Poetic devices
occur in many kinds of text-songs,
advertisements, prose, cartoons.
Poetry is an example of language in
use-authentic samples of written
text. Why not use it? Participants will
work through some of the activities
and techniques presented. Also dis-
cussion of potential  problems and
their possible solution.
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- new from McGraw-Hill

Spoken English for
Japanese College

by ALAN JACKSON, RON ST. PIERRE,

¥1,700

132pp.

ISBN 4-89501-348-O C3082

TOSHIKIMI TAKAGI
and KATRINA  WATTS Teacher’s Manual

Student’s Book Cassette

= The only English conversation  textbook designed specifically

for Japanese College Students

n Extensive Teacher’s Manual and Listening  Cassette available

n Wide variety of presentation and practice formats

n Test taught with Japanese college freshmen for over five years

Works with, not against, Japanese disposition

n Cross-cultural materials

Integration of progress testing  with  teaching

n Appropriate for small or large classes, slow learners and more

proficient students

n Language taught chosen for usefulness, intrinsic interest and

variety



Ann Jenkins is alecturer in English
at the Nishi Tokyo University.

NARA
Masami Sugita, 0742-47-4121
Denise Vaughn, 0742-49-2443

NIIGATA
Topic: The Silent Way
Spkr: Fusako Allard
Date: Sunday, October 18
Time: 1:00-4:00 p.m.
Place: Ni igata International Friend-

Fee:

Info:

N o

ship Center (Kokusai Yuko
Kaikan)
Membersfree; Non-members
¥1000
Donna Fujimoto, 0254-43-
6413
Michiko Umeyama, 025-267-
2904
other language teaching

methodcan claim that students speak
100% of the time while the teacher
doesn’t need to speak at all. In an
amazingly short time the Silent Way
teacher can elicit from students near
native pronunciation and can guide
them to use essential  grammatical
structures with the aid of color-coded
charts and simple props. This dem-
onstration will introduce some of the
basic techniques and principles of
the Silent Way.

Fusako Allard  was trained under
the late Dr. Caleb Gattegno, origina-
tor of the Silent Way. She opened the
Center for Language and Intercul-
tural Learning in Osaka in 1979.

OKAYAMA
Topic: Ninja English
Spkr: Michael Gilmore
Date: Saturday, October 17
Time: 2:40-4:30  p.  m.
Place: Shujitsu High School

14-23 Yuminocho, Okayama
Tel: 0862-25-1326

Fee: Membersfree;non-members
¥1000; students free

Info: Fukiko Numoto, 0862-53-
6648

Ninja English is a role playing game
designed to teach students sentence
structures, particulalyverbs, through
fun exercises andrepetition. Students
are given instructions and vocabu-
lary they are to learn at the beginning

of the game. They are expected (in
fact they find it fun) to master the
vocabulary and the sentence struc-
ture that are being taught for that
game. Come and find out how you
can turn your quiet and meek stu-
dents into English speaking Ninjas.

Michael Gilmore  is a freelance
teacher working at Yoyogi Seminar
and Sanyo Tandai.

OKINAWA
James Ross, 0988-68-4686

OMIYA
Topic: Exploiting Activities and De-

veloping Listening Skills
Spkr: Anthony Brophy
Date:  Sunday, October 18
Time: 1:30-4:30  p. m.
Place: Omiya YMCA
Info: Yukie Kayano, 048-746-

8238
This demonstration workshop will

give ideas for expoiting listening
activities to develop general con-
versation ability, and will analyse
the listening skills and offer a range
of techniques for developing these.

Anthony Brophy is EFL Consult-
ant with OUP.

OSAKA
Topic: “Yakudoku” a n d the

Sociol inguist ic Structure of
Japanese

Spkr: Hino  Nobuyuki
Date: October 18
Time: 1:30-4:30  p.m.
Place: Osaka Minami YMCA

(Abeno)
Fee: Members free; Non-mem-

bers ¥1 000
Info: Yoshihisa Ohnishi,  06-354-

1826
The most prevalent method of

teaching English in Japan is
“yakudoku,” that is, a word-by-word
translation. In this lecture, the rea-
sons for the tenacity of yakudoku in
Japan wil l be discussed, drawing
upon i ts sociol inguist ics aspects,
with particular emphasis on its rel-
evance to the Kanji culture of Japan.
This presentation will be given in
Japanese.

Hino  Nobuyuki is assistant pro-

fessor  of Osaka University. He has
authored numerous articles and
books, including TOEFL de 650-ten:
(Nan’undo). He is also host for the
radio program, “English for Millions.”

SENDAI
Topic: Grammar Teaching-What

Kind Works Best for Acquisi-
t ion

Spkr: Rod Ellis
Date: Sunday, October 18
Time: 1:00-4:00 p.  m.
Place: Chuo Shimin  Center, 5F,

(next to the Garden Palace
Hotel; 5 min. walk from the
East Exit of Sendai Station)

Fee: JALT/JACET Members free;
Non-members ¥1 000

Info: Takashi Seki, 022-278-8271
(h)
Brenda Hayashi, 022-279-
1311 (w)

This talk will examine a number of
methodological options for teaching
grammar from a second language
acquisition perspective. It will be
theoretical in nature but there will
also be examples of actual grammar
teaching activities. The talk will con-
clude with some tentative proposals
for developing a grammar course.

Rod Ellis is a Professor of Applied
Linguistics at Temple University Ja-
pan.

Shizuoka
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AUTHENTIC
READINGS FOR
STUDENTS OF
ENGLISH

TIME: We the People
Articles selected and accompanying materials written
by Linda Schinke-Llano

46 informative articles taken from the pages
of TIME magazine
Helps your students increase comprehension
and improve oral and writing skills

ISBN: 0-0442-7461-5

National Textbook Company. a division of NTC  Publishing Group

m America’s leading publisher of EFL materialsr’-““““““““‘“““““““““-‘------ x ’m--w
I
I To: Macmillan Language House Ltd., 5-14-7 Hakusan, Bunkyo-ku, Tokyo 112. Tel: 0-3943-6857 Fax: 03-3943-6863 I
I Please send me sample material of. I~ ~~~~~  .~~~
I I
I N a m e I
I I
I School I
I Address ~~  ~~ ~~  ~~  ~ ~- ~~  ~~~~  ~~~~ I
I I
I I
I
L 10 ;- - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -



SUWA
Mary Aruga, 0266-27-3894

TOKYO
Topic: Drama Use in the Language

Classroom
Spkrs: The Covenant Players
Date: Sunday, October 25
Time: 2:00-5:00  p. m.
Place: Huron College (one minute’s

walk from Shimo-Ochiai sta-
tion on the Seibu-Shinjuku
Line-take the local not the
express! )

Fee: Members free; non-members
Y1 000

Info: Will Flaman, 03-3816-6834
(h) 03-5684-4817  (w)
Don Modesto, 03-3360-2568
(h) 03-3291-3824  (w)

This international group will
present their “English Language
Communication Program, “which  has
shown effective results in such di-
verse areas as Germany and
Scandinavia as well as Korea and
Japan. The techniques focus on
overcoming inhibit ion and empha-
sizing spoken communication.

The Covenant Players, based out
of Oxnard, California, maintain

groups in numerous countries
throughout the world. The “Far East
Unit” which services Japan visits on
a regular basis.

TOYOHASHI
Topic: Classroom Techniques for

Developing Aural Skills
Spkr: Don Maybin
Date: Sunday, October 18
Time: 1:30-4:30  p. m.
Place: Toyohashi University of

Technology, Language Cen-
ter 1 F

Fee: Members Free; Non-mem-
bers ¥1 000

Info: Kazunori Nozawa, 0532-25-
6578

This workshop contains a survey
of pract ical classroom techniques
for use when attempting to hone
students’ listening skills. Techniques
will focus upon development of
“macro,“ or  general comprehension,
listening and “micro” discrimination.
Various approaches and techniques
will be discussed, including the use
of listening task sheets, geatures,
hand cues, visual aids, “click” cues,
and more.

Don Maybin  is Director of the
Langauge Institute of Japan (LIOJ)
in Odawara.

UTSUNOMIYA
Topic: Games Which Work with

Japanese Children
Spkr: Vaughan Jones
Date: Sunday, October 18
Time: 2:00-4:00  p. m.
Place:  Utsunomiya Sogo  Commu-

nity Center (0286-36-4071)
Fee: Membresfree; non-members
¥1000

Info: James Chambers, 0286-27-
1858
Michiko Kunitomo, 0286-61-
8759

This workshop has three main
aims: 1) to demonstrate and prac-
tice games which work with Japa-
nese children, 2) to analyze the ef-
fective use of games and what dan-
gers to avoid and 3) to help teachers
develop their own games. Examples
will be taken from the very popular
children’s course, Finding Out.

Vaughan Jones is the Japan Man-
ager for Heinemann International.

WEST TOKYO
Yumiko Kiguchi, (h) 0427-23-8795,

(w) 0427-92-2891

YAMAGATA
Topic: Spying on the Brain
Spkr: Willette  Wyatt Silva
Date: Sunday, October 25
Time: 2:00-4:15  p.m.
Place: Yamagata Kajo Public Hall,

Shironishi-machi  2 chome
Fee: Members free; Non-mem-

bers ¥500
Info: Fumio Sugawara, 0238-85-

2468
This presentation will examine the

neurobiological  factors relevant to
learning and memory. The ever
evolving field of computer technol-
ogy has provided ways that enable
scientists to actually “watch the pro-
cess of reading” as it happens in the
brain. This slide presentation will be
of interestto those professionals who
want to upgrade their comprehen-
sion of what is happening in the
fields of neuroscience and applied
linguistics.

YAMAGUCHI
Topic: Teaching Listening
Spkr: Jim Fryxell
Date: Sunday, October 18
Time: 1:00-4:00 p.m.
Place: To be announced
Fee: Members free: Non-mem-

bers ¥1 000
Info: Garrett Myers, 0835-24-0734

Eri Takeyama,  0836-31-4373
A number of games and exercise,

involving mostly listening and re-
sponding will be explained and/or
demonstrated. These can be applied
to teaching English at levels ranging
from children to adults.

YOKOHAMA
Ron Thornton, 0467-31-2797

October 1992

9 1



To place information in this column, contact Masaki Oda,
Dept. of Foreign Languages, Tamagawa University, 6-l-l
Tamagawa Gakuen, Machida,  Tokyo, 194, Japan, phone:
(w) 0427-28-3271,  (h) phone/fax: 044-988-4996,  two months
in advance of desired date of publication.

Name:
Date:
P lace :
Contact:

Name:
Date:
P lace :

N a m e  :
Date:
P lace :
Contact:

Name:
Date:
P lace :
Contact:

Name:

Date:
P lace :
Contact:

Name:

Date:
P lace :
Contact:

Meetings

Neuro Linguistic Programming in Education
October 1 O-l 1,  1992
Shizuoka, Japan
Dr. Charles Adamson
Shizuoka Institute of Science &  Technology
2200-2 Toyosawa, Fukoroi-shi. Shizuoka
437

Tel. 0538-45-0183  (W) 0538-23-7939  (H)
Fax. 0538-45-0110

SPEAQ ‘92
October 14-17,  1992
Quebec Hilton, Quebec, Canada
SPEAQ 600 Fullum,  6e  etage
Montreal, PO H3K 4L1,  Canada
Tel: (514) 873-0134
Fax: (514) 864-2294

Annual IATEFL Conference
October 23-26, 1992
Lille,  France
IATEFL
3 Kingsdown Chambers,
Tankerton, Whitstable
Kent CT5 2DJ, England

Korea TESOL 1992 Fall Conference
October 24-25, 1992
Taejon, South Korea
AETK 1992 Conference Chair
Patricia Hunt
English Language and Literature Dept.
Cheju National University, Cheju 690-l 21
South Korea
Tel: (82) 64-54-2730
Fax: (82) 64-55-6130

International University of Japan
4th Conference on Second Language
Research in Japan
November 14, 1992
IUJ Tokyo Campus
Mitsuko Nakajima, Language Programs, IUJ
Yamato-machi, Minami Uonuma-gun
Niigata-ken, Japan 949-72
Tel: 0257-79-1498
Fax: 0257-79-4441

ETAS (Switzerland)
Annual General Meeting
November 28, 1992
Biel,  Switzerland
llona  Bossart,  Lindaustr 29, 9525 Zuzwil,
Switzerland

Name: International Symposium on the Teaching  of
French and English as Second Languages

Date: December 3-5, 1992
Place : The Skyline Hotel, Ottawa, Canada
Contact: Raymond LeBlanc,  International Symposium

Second Language Institute, University of Ot-
tawa
Ottawa, Kl N 6N5, Canada
Tel: (613) 564-3941
Fax: (613) 546-9969

Name: The Third Conference on Second Language
Acquisition-Foreign Language Learning
(SLA-FLL Ill)

Date: February 26-28, 1993
Place : Purdue University, West Lafayette, IN. U.S.A.
Deadline for Abstracts. November 15.  1992
Contact:

Name:
Date:
P lace :
Contact:

Name:

T h e m e :
Date:
P lace :
Contact:

Date:
P lace :

SLA-FLL III
Purdue University
1359 Stanley Coulter Hall
W. Lafayette, IN. 47907-1359  U.S.A.
Tel: (317) 494-3867
E-mail rbdorfer@mace.cc.purdue.edu

TEAL ‘93 (British Columbia)
March 18-20,  1993
Victoria, BC, Canada
TEAL ‘93
177-4664 Lougheed Highway
Burnaby, BC, V5C  5T5.  Canada

Teachers of English to the Speakers of Other
Languages (TESOL) 27th Annual Conven-
tion and Exposition
Designing Our World
April 13-17, 1993
Atlanta Hilton, Atlanta, GA, USA
TESOL, 100 Cameroon St., Suite 300
Alexandria, VA 22314, USA
Tel: (703) 836-0774
Fax: (703) 836-7864

American Association for Applied Linguis-
tics Annual Meeting
April 16-19
Atlanta Hilton, Atlanta GA, U.S.A.

Deadline for Abstracts: September 18. 1992
Contact: AAAL 1993 Conference

P.O. Box 24083
Oklahoma City, OK 73124 U.S.A.
Tel: (405) 843-5113
Internet: jmay@REX.CHB.uohsc.edu

Name: RELC Regional Seminar on Language for
Special Purposes: Problems and Prospects

Date: April 19-21, 1993
Place : Singapore
Deadline for Abstracts: October 30, 1992
Contact: Attn: Seminar Secretariat

SEAMEO Regional Language Centre
30 Orange Grove Rd.
Singapore 1025
Tel: (65) 737-9044
Fax: (65) 734-2753
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Name: JALT Kobe Spring Conference ‘93
Date: May 9-10, 1993
Place : Kobe, Japan
Deadline for Abstracts: January 31, 1993
Contact: Jane Hoelker

12-2-2-908  Sumiyoshi-dai
Higashinada-ku, Kobe 658 Name:

Name: 4th International Pragmatics  Conference T h e m e :
T h e m e : Cognition and Communication in an Intercul- Date:

tural Context Place:
Date: July 25-30, 1993 Contact:
P lace : Kobe, Japan
Deadline for abstracts: November 1,  1992

Send five copies to: IPrA Secretariat, P. 0. Box
33, D-2018 Antwerp  11, Belgium

Contact: Prof. Kansei Sugiyama
Dept. of English

Kobe City University of Foreign Studies
9-1 Gakuen higashi-machi
Nishi-ku, Kobe 651-21
Tel: (078) 794-8179
Fax: (078) 792-9020

International Association of Applied Linguis-
tics (AILA)  10th World Congress
Language in a Multicultural Society
August 8-l 5, 1993
Free University, Amsterdam, The Netherlands
Johan Matter
Vrije Universitiet, Faculteit der Letteren
Postbus  7 1 6 1
NL-1007 MC Amsterdam, The Netherlands
Tel: +(31)  0205483075

Large Classes? Problems with motivation?
On The Ball offers a carefully planned,
beginner-elementary level course, packed full of

stimulating andmotivating activities -for both students
and  teachers! A truly innovative course, designed in
Japan specifically for young Japanese adults.

l  Student’s Book - 130 pages in full color and black & white
l Six audio cassettes - with Dialogs, Narratives, Pair-work

Activities, Language Focus Exercises, Role-plays and Songs
l Teacher’s Book - complete lesson plans and teaching options

October 1992
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For further information and inspection copies, please contact

Language Resources
Tel. 078-382-0394 Fax. 078-371-2681

Taiyo Bldg. 6F.,  l-2 Kitanagasa-dori 5-chome, Chuo-ku, Kobe 650



Please send all announcements for this column to Dr. Charles Adamson,  Shizuoka Rikoku Daigaku, 2200-2 Toyosawa, Fukuroi-
shi Shizuoka-ken 437. Tel: (W) 0538-45-0185;  (H) 0538-23-7939;  Fax: 0538-45-0110.

Announcements must be received by the 19th of the month, two months before publication, and should follow the format of
prev ious  announcements  in  the  pos i t ions  co lumn.  To  be  pub l i shed ,  an  announcement  must  con ta in  the  name and address  o f  the
ins t i tu t ion ,  the  name o f  a  contac t  person,  and whether  the  job  is  fu l l - t ime or  par t - t ime.  The ed i to rs  reserve the  r igh t  to  make minor
changes for clarity or consistency.

JALT opposes  d isc r im ina to ry  employment  p rac t i ces .  Announcements  a re  be ing  pub l i shed  essent ia l l y  in  the  fo rm rece ived  to
allow readers to avoid wasting time in applying to institutions that would not consider them due to exclusionary policies.

(KANAZAWA) Hokuriku Gakuen Junior College (Chris-
tian) is seeking candidates for a full-time EFL teacher
position beginning April 1993. Possible tenure track. Re-
quirements: MA in TESL/TEFL, applied linguistics or re-
lated field; experience in TESL/TEFL;  ability to adapt to
cross-cultural environment; desire to  learn Japanese. Duties
12-15 teaching hours/week: keep regular school hours;
other normal job responsibilities. Salary based on Japa-
nese faculty scale; housing provided; round-trip airfare for
two-year contract. Please send resume  and cover letter
requesting an application to Marie Clapsaddle, Hokuriku
Gakuen Junior College, 11  Mitsukoji  Machi,  Kanazawa
920-l 3.

(KAWAGOE, SAITAMA-KEN)  Canadian Academy of Lan-
guages is seeking part-time experienced ESL instructors
for company evening, morning and daytime intensive
classes. Course will be held on the Tobu Tojo,  JR Taksaki,
Seibu Shinjuku, and Seibu lkebukuro Lines. Send resume
and copy of graduate diploma to: Mel Fletcher, Canadian
Academy of Languages, 1-58 Iwaoka, 46-13 Flower Hill,
Tokorozawa-shi, Saitama-ken 359. Tel: 0429-43-3031.

(KOBE) Konan Women’s University seeks part-time expe-
rienced teachers, native speakers of English, for EFL
classes from April 1993. Candidate8 should have an MA or
similar qualifications in TEFL and working visa. Send
resume  (including two references), recent photograph,
and any other relevant information to Christopher Powell,
Department of English Literature, Konan Women’s Univer-
sity, 6-2-23 Morikita-machi,  Higashinada-ku, Kobe 658.
Application deadline: October 31, 1992.

(MATSUYAMA)  Matsuyama University is seeking a native
speaker for the position of full-time English teacher to
teach first and second year students (11 hours a week)
from April 1, 1993. Requirements: MA or equivalent; TEFL/
TESL training and experience. Competitive salary,
Y630,000  for research funds, plus benefits. Resume,  tran-
scripts, copy of diploma, health certificate, two letters of
recommendation, copies of any publications, recent photo,
and an estimate of your ability to use Japanese should
reach us by October 15.1992. Address: Yutaka Masuda,
Dean of Humanities, Matsuyama University, 4-2 Bunkyo-
cho, Matsuyama 790.

(NAGOYA) Kinjo  Gakuin University is currently accepting

applications for several part-time positions starting in April

of 1993. Applicants should have an MA degree in English

(TEFL/TESL  preferred), experience teaching at the col-
lege or university level, and a working visa. Send applica-
tions to David E. Kiuge, Kinjo  Gakuin University, 2-1723
Omori, Moriyama-ku, Nagoya 463.

(NIIGATA-KEN) international University of Japan is cur-
rently reviewing applications for teaching positions in our
ten-week summer intensive program, June 17 through
August 30, 1993. Salary ¥850,000.  Free housing and
¥30,000 for transportation within Japan. Requirements:
MA in TEFL or equivalent; experience with advanced
students and intensive programme; interest in interna-

tional relations, international management and/or cross-
cultural communication. Duties: teach 15 hours/week;
assist in testing, materials preparation; participate in extra-
curricular activities. Conditions: English-medium, gradu-
ate-level university; 1.5 hours from Tokyo by bullet train;

highly motivated students; small class size; excellent com-
puter facilities; attractive recreational opportunities. Send

immediately CV, photograph, and one letter of recommen-

dation to Mitsuko Nakajima, English Language Program,

International University of Japan, Yamato-machi,  Minami

Uonuma-gun, Niigata 949-72, Japan. Telephone: (257)
79-1469. Absolute deadline for applications: October 30,
1992. Selected applicants will be interviewed at the JALT

92 conference in November.

(SASEBO) Nagasaki Prefectural University invites appli-
cations for a full-time, temporary position as an English
instructor starting April 1,  1993. Two year contract as a
rule. Responsibilities include teaching six 90-minute  classes
of communicative English per week in language lab envi-
ronment. Applicants must be native speakers of English
with background in TESL. Linguistics or related field and
minimum of two years teaching experience. Salary
¥3,793,500  with subsidized housing provided. Interested
persons should submit curriculum vitae and related docu-
ments to President Takeshi  Suzuki, Nagasaki Prefectural
University, 123 Kawashimo-cho, Sasebo, Nagasaki 858.
Deadline for applications: October 31, 1992.



Other Sources of Language Teaching Jobs
- from your Job Information Center-

We’ll start with our own, of course: the JALT Job Another organization in Japan which might be
Information Center coordinates the “Positions” col- helpful is JACET (Japan Association of College
umn every month in The Language Teacher (TLT), and English Teachers), while internationally, there is
runs a service at the yearly national JALT conference TESOL (Teachers of English to Speakers of Other
providing ads, interview rooms, a resume bank, and Languages), which publishes the bimonthly Tesol
educational enhancement information (see the Au- Placement Bulletin, has a Placement Service where
gust, 1992 issue of TLT ). resumes may be filed ($18 from abroad, member-

Although we’ll be happy to help our Japanese mem- ship required), and sells a packet of job-searching
bers (we hope they’ll help us to help them by sharing information and helpful hints for $24. For further
information), they have their own standard sources inquiries, write to TESOL, 1600 Cameron St., Suite
for job information which we believe are well-known, 300, Alexandria, VA 22314, or fax l-703-836-7864.
so this article may be more useful to our foreign At this moment, as valuable as networking and your
members. However, we would like to point out that JIC are, the single greatest source of language school
we have seen many ads in the English language dailies teaching jobs (but not university jobs) is the newspa-
which specifically ask for Japanese nationals, which is pers, specifically the four English language dailies: The
not such a bad idea as a test. Mainichi Daily News, The Japan Times, The Asahi Evening

Other sources: within JALT, we suggest you attend News, and the Daily Yomiuri. The Mainichi is particu-
your monthly chapter meetings,at which job openings larly good in the Kansai area (Osaka and Western
are often announced, or can be obtained by asking Japan); while the Japan Times takes the prize with its
other members personally, or even by announcing to multiple page Monday Employment Section.
the group that you’re looking and would appreciate Break a leg!
any leads.

A Note on Discrimination and Jobs

The JIC believes that a teacher can be a reformer, but not a crusader. Reform in our profession requires good will,
flexibility, patience, and an open attitude; crusaders, however, are usually dogmatic, rigid and use coercion rather
than persuasion.
We are against discriminatory employment practices; nonetheless, we intend to publish ads basically as we receive
them. Why? First, because the JIC/Positions  column is a service to the JALT membership, not to employers, and
we don’t want our members to waste their time.

When employers publish blatantly discriminatory ads, we believe they look foolish and get less qualified
applicants.

Secondly, we  do not believe in cultural imperialism, even in a good cause: we cannot judge (or punish, by refusing
to publish) the methods and systems of Japanese employers by North American or European standards or law.

Thirdly, virtually all ads in the TLT  are discriminatory by nature: they seek native speakers who are citizens of
certain countries, rather then persons with native speaker competency, who could come from any country. Often
this is built into the employer’s rules, or even into law in the case of national universities, where certain positions are
open only to “native speakers.”

Note that job ads in the TLT  are virtually all for foreigners: ads for Japanese personnel are normally placed in
other outlets, by long-standing practice, though we would be delighted if this changes.

Fourth, discrimination cuts both ways: as well as short-term contracts and other unpleasantness, foreign native
speakers often get jobs that Japanese could do just as well; they are often paid more than Japanese, and are excused
from onerous and endless meetings.

Finally, foreigners in any country are exactly that: foreigners, and no country in this world treats foreigners the
same as citizens. A foreigner may ask for equal rights and treatment, and work toward those goals diligently, but in
the last analysis, you have a choice of becoming a Japanese citizen or of voting with your feet by going home. The
JIC does not intend to launch a crusade for anyone.

Therefore we intend to continue our policy of encouraging non-discriminatory hiring practices, while publishing
ads with their warts and blemishes displayed clearly, trusting in the intelligence and good will of our job-seeking
members.

1
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MEMBERSHIP INFORMATION

JALT is a professional orgiazation dedicated to the improvement of language learning and teaching in Japan, a vehicle for the
exchange of new ideas and techniques and a means of keeping abreast of new developments in a rapidly changing field. JALT,
formed in 1976, has an international membership of over 4,000. There are currently 37  JALT chapters throughout Japan (listed
below). It is the Japan affiliate  of International TESOL  (Teachers of English to Speakers of Other Languages) and a branch of
IATEFL  (International Association of Teachers of English as a Foreign Language).

Publications--JALT publishes The Languge Teacher, a monthly magazine of articles and announcements on professional
concerns, and the semi-annual JALT Journal. Members enjoy substantial discounts on Cross Currents (LIOJ).

Meetings and Conferences--The JALT International Conference on Language Teaching/Learning attracts some
2,666 participants annually. The program consists of over 300 papers, workshops, colloquia and poster sessions, a publishers’
exhibition of some 1,000m

2
, an employment center, and social events. Local chapter meetings are held on a monthly or bi-

monthly basis in each JALT chapter, and National Special Interest Groups, N-SIGs, disseminate information on areas of
special interest. JALT also sponsors special events, such as conferences on Testing and other themes.

Chapters - Akita, Chiba, Fukui, Fukuoka, Gunma, Hamamatsu,  Himeji, Hiroshima, Hokkaido, Ibaraki, Kagawa
Kagoshima, Kanazawa,  Kobe, Kyoto, Matsuyama, Morioka, Nagano, Nagasaki, Nagoya, Nara,  Niigata, Okayama, Okinawa,
Omiya, Osaka, Sendai, Shizuoka, Suwa, Tokushima, Tokyo, Toyohashi, Utsunomiya, West Tokyo, Yamagata, Yamaguchi,
Yokohama.

N-SIGs-Video, Bilingualism, Global Issues in Language Education, Japanese as a Second Language, (forming) Computer
Assisted Language Learning, Materials Writers, Team Teaching

Awards  for Research Grants and  Development -Awarded annually. Applications must be made to the JALT  President
by September 1. Awards are announced at the annual conference.

Membership--Regular Membership (¥’7000) includes membership in the nearest chapter. Student Memberships
¥4,000) are available to full-time, undergraduate students with proper identification. Joint Memberships (¥12,000),
available to two individuals sharing the same mailing address, receive only one copy of each JALT publication. Group
Memberships (¥4,500/person) are available to five or more people employed by the same institution. One copy of each
publication is provided for every five members or fraction  thereof. Applications may be made at any JALT meeting, by using the
postal money transfer form (yubin furikae) found in every issue of The Language Teacher, or by sending a check or money order
in yen (on a Japanese bank), in dollars (on a U.S. bank), or on pounds (on a UK. bank) to the Central Office. Joint and Group
Members must apply, renew, and pay membership fees together with the other members of their group.

CENTRAL OFF-ICE:
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