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The Language Teacher staff wish all of you a Happy New Year! We hope that 1992
will be a productive year of personal and professional growth. If The Language
Teacher can provide some small contribution towards that growth, our efforts will
have been rewarded. We want to thank you for your continuing support and
patience. As volunteers, we and the JALT Journal  editors are all trying to do our
best to maintain the highest possible quality publications for JALT members. To
 this  end, we particularly appreciate your feedback and ..A,
suggestions for improvement. .-..~...~!.~~~,,~.:~,~~ I(...:...:.,.*..F,:.>

In this issue, Chris Madeley, Richard Goold  and
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toward studying English. Next,
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Selecting and Supplementing ELT
Videos for Junior and Senior High
Schools by Chris Madeley, Richard Goold and Nigel Carter

Introduction
As increasing numbers of native speakers are em-

ployed in public and private junior and senior high
schools, interest grows in ways they can teach success-
fully. Japanese teachers and administrators typically
perceive the native speaker as a living language re-
source, a model for students to listen to and imitate.
Whilst not wishing to deny that this has its place, we
believe it to be only one of the activities which the native
speaker should undertake. In this article we describe the
value of commercially produced ELT Videos as a resource
for the native speaker and suggest guidelines for their
selection and use.

Advantages of Using Video
The stereotypical living language resource role which

native speakers maybecalled upon to play has a number
of disadvanatages. It is very demanding. The native speaker
is expected to be at once the resource, the focus of the
lesson, and the principal source of L2 input. Teachers may
be so preoccupied with monitoring their own perfor-
mances, both as teachers and as language models, that
they have little time or energy to attend to the output of
the students. Because they are perceived as resources in
their own right, they may be expected to teach with
limited materials and basic teaching aids. Though the
blackboard and the Mombusho approved textbooks can
provide a starting point for their lessons, it may be
difficult to interest and motivate students using them.
The novelty of having a native speaker in the class-
room may dissipate in the absence of a steady supply
of stimulating teaching material, as those who have
taught in the same establishment over a period of time
will  testify.

The use of video on a regular basis as part of a
planned programme solves these problems.Video frees
the teacher from being the focus of the lesson and
principal source of L2 input, and enables him or her to
devote time and attention to the output of the students.
It is a major resource, interesting and motivating for the
students, and a departure from the material to which
they are accustomed. Video provides listening material
which, presented in the coherent and meaningful
framework of a narrative, commands students’ inter-
est. It acts as a powerful speaking stimulus for students.
Language may be presented and reviewed. Video pro-
vides content for the lessons and enables teachers to
expose their students to a variety of accents and dia-
lects in addition to their own.

Video at Junior and Senior High
Though few of the ELT videos available in Japan are

specifically aimed at junior and senior high schools,
many can be used there with success. We suggest
guidelines for selecting videos, and describe activities
which have proven to be effective with junior and
senior high school classes, right from the very begin-
ning of the first term.

Videos may appear expensive in comparison to con-
ventional teaching materials. It is essential,  therefore,
to make an appropriate choice, and once a video has
been purchased, to make good use of it. Material which
is constantly in use proclaims its own worth, whereas
material which spends most of its time on the shelf is
unlikely to persuade colleagues or administrators to
make a purchase on a subsequent occasion. Teachers
should watch any video which they intend to use
several times before making a decision, and ideally
watch a number of videos to gain an overview of what
is currently available. The teachers themselves should
feel at ease with the video finally selected, and consider
it from the point of view of the students. Will they be
able to understand and enjoy the video? A number of
factors affect this. Is the plot clear and easy to follow,
interesting, but without excessive recourse to poten-
tially confusing devices such as flashbacks? Are the
main characters not too numerous and easy to distin-
guish from each other by the sound of their voices and
their appearance on the screen? Is the soundtrack clear?
Does the picture reinforce and elucidate the soundtrack?
Videos in which characters merely talk, with little to
indicate what they may be talking about, do not lend
themselves readily to exploitation at this level.

We have assumed that the video will present a cast
and a narrative. The ability of video to bring the rea!
world into the classroom has long been proposed as its
particular strength as a. teaching aid. In our experience,
however, fictional videos, with their appeal to the
imagination, have proven to be most effective in main-
taining students’ interest. Students become involved
with the cast and the narrative. Unlike a textbook, or
reader, in which the student can look ahead, a video,
accompanied by a set of worksheets distributed on a
lesson to lesson basis, is under control of the teacher,
and this should be exploited to build up an air of
suspense. Teachers’ manuals sometimes recommend
showing the whole video, or whole selections of the
video, before working on scenes intensively. We sup-
port the alternative approach outlined above, how-
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ever, as a more effective device to maintain students’
interest and motivation.

Both  videos filmed on location in countries where
the target language is spoken and animated videos
maybeused withequal success. Animated videos have
a number of advantages for use with younger students:
they are similar to students’ television and video diet in
L,, contain characters that are easy to distinguish from
each other, highlight language items against an unclut-
tered screen, and exploit a wide range of conventions.
Videos filmed on location, on the other hand, present a
wealth of background information through the picture,
action, and soundtrack, which the teacher may exploit
as an aspect of the lessons.

Teachers should consider if the video lends itself to use
in their particular teaching situations, the principal
variables being the level of the students, the frequency, or
infrequency, of the lessons, and the total number of
lessons taught. Teachers should familiarise  themselves
with the junior high school syllabus and vocabulary list,
and compare the language used in the video with them.
This will assist both in the selection of the video and in the
further selection of language items to be focussed upon
in the classroom. In view of the heavy learning load
which junior and senior high school students face, it is
unreasonable to burden students with too much that is
new. Senior high school students will benefit from revision
of material covered in the junior high school.

A video which may be easily divided into a number of
short scenes that have a clear language focus is ideal.
Teachers are free to ignore the divisions imposed by the
producer and impose their own as required. To build
students’ confidence, and give them the satisfaction of
understanding, the teacher will often work intensively
on short sections of the video. In video terms, a minute is
a long time, and teachers should keep this in mind when
they consider the frequency and intensity of the lessons
in which video is to be used. As a guide, a seventy minute
video providesus with the basis for sixty hours’ teaching
at a rate of two lessons per week over one academic year.
Ifteachers see their students less frequently, morereview
activities will be required, slowing down the pace at
which the video is used even further.

The availability of published supplementary materi-
als and a teachers’ manual is a further factor to be
considered. However, as few videos are aimed at the
junior and senior high school market, videos which seem
in  themselves highly appropriate are frequently accom-
panied by inappropriate supplementary material.
Teachers should, therefore, select videos on their own
intrinsic merit, and if suitable supplementary material is
not available, be prepared to devise their own. The
videoscript is essential for teachers preparing their own
lesson plans and worksheets, however, and a copy of the
teachers’ manual should be obtained.

Activities for the Classroom
The teacher has selected what seems to be a suitable

video, and is faced with the question of how it may be
exploited. Activities proposed in teachers’ manuals
and published supplementary materials are frequently
too demanding in terms of self motivation, and too
vague to be used successfully with large groups of
junior and senior high school students. An activity
such as “watch a section of the video and discuss what
happens in pairs or groups“ does not provide students
with clear enough guidelines as to what they are ex-
pected to do, and students do not know if they have
completed the activity satisfactorily. We have tried to
avoid these failings in the activities described below.
Students are faced with a double difficulty when at-
tempting exercises in a foreign language, and we have
for this reason found it beneficial to limit ourselves to
a restricted repertoire of activities, which are repeated
at intervals. The first two or three occurrences of  an
activity should be linguistically simple, so that stu-
dents may concentrate on getting used to what they
have to do. Once the activity is familiar, the level of
language difficulty may be increased. Students, once
they have become confident in working with the video
by doing simple activities, and familiar with the activi-
ties themselves, will proceed smoothly from one to the
next with a minimum of explanation.

Activities which we regularly use include the follow-
ing. At an elementary level, students match characters
with their names, possessions, and characteristics; or
match words with pictures; or label parts of a picture
drawn on the worksheet. True or false exercises may be
used from the elementary level; students watch a sec-
tion of the video and decide if statements written about
it on the worksheet are true or false. They may then
correct the false statements. The statements may be all
true and form a summary of the development of the
narrative in that section of the video, or all false. True
or false statements may be about things heard, things
seen, or a combination of the two.

“Who? What? Where? When? Why?“ is another ac-
tivity that we often use. In this activity students match
up questions and answers written on the worksheet, or
answer open ended questions. In this case, it is better to
restrict the answers to one word answers, or make all
the answers the names of characters; otherwise time
will be spent checking students’ variations of the cor-
rect answers. Students may also watch a section of the
video and count how many times given words or
expressions occur in the soundtrack; this is an effective
presentation device.

A variety of exercise types are possible based on the
videoscript. In addition to listening cloze  exercises,
which may be preceded by prediction of the answers,
students can watch and correct “errors” in the
videoscript, delete “extra” words which the teacher has
included, or supply “missing” words. All of these
activities if successfully completed, boost students’
confidence in their ability to understand English. Stu-
dents can write the names of the characters next to the



lines of the script, or next to a number of quotations
drawn from a longer section of the video. These may be
presented in disorder on the worksheet for students to
number in order of appearance. Students may work
with cut-up sections of the script, which they order.
This may also be done as a predictive reading exercise,
confirmed by listening. Students may similarly order a
series of statements about the narrative, a far more
concrete activity than “discuss what happens,” with a
clear outcome to be achieved.

Sound-off, picture-off activities are common video
techniques, but need adaptation if they are to be used
successfully at this level. Students watch teh video with
the sound turned off, and select words or expressions
which they think they will hear from alternatives pro-
vided on the worksheet. Once students are familiar
with this type of activity, they may go on to predict the
contents of the soundtrack without any hints being
provided. Conversely, studentslisten to thesoundtrack
without seeing the picture and select items which they
think they will see from amongst alternatives provided
on the worksheet, do a true or false exercise, or order a
series of statements about the narrative. Picture off is an
effective device for building up suspense. After listen-
ing to the soundtrack several times, students are eager
to see what happened. It focusses  students’ attention
on what they hear, and when information is presented
both visually and verbally, a final showing is normally
sufficient to check the answers to the exercise.

Students rapidly become familiar with the cast, the
setting, and the narrative of a video if it is used regu-
larly, and the teacher may exploit this independently of
the video itself to give students further practice in all
four skill areas. The teacher may thus avoid the confu-
sion which is often caused by introducing unfamiliar
names or locations of the “Fantasia” variety, which
students may not even recognise  as  f ict ional !

Video provides a starting point for speaking. Stu-
dents may be divided into pairs; with the sound turned
down, each watches one part of a section of the video in
which an obvious change occurs, such as a character’s
change of clothes, then answers questions, given on a
worksheet, sufficiently well to understand what has
happened. The video is only a means to an end, how-
ever, and the language which it presents should be
exploited in activities in which students speak about
themselves in pairs, in groups, or as a whole class.
Whole class speaking activities may take the form of a
survey in which the teacher hands out questions writ-
ten on strips of paper, and each student, after copying
the question onto a worksheet, asks all the other
members of the class, and records their answers on a
chart. Questions may be on a related theme, for example
holiday activities, “Did you go to a shrine at New
Year?” “Did you get any presents?“ “Did you visit your
grandparents in the holiday?” Once students have
asked their question to all the other members of the
class, they total the number of positive responses and

complete a sentence on their worksheet, “Ten students
went to a shrine at New Year.” The activity may be
completed by students then exchanging this informa-
tion to produce a class survey about holiday activities.
Clearly, we have moved far from the starting point of
thevideo, which was, in this case, a device to review the
pasttense,andinto therealmofthestudents’ownlives.

Conclusion
We have found video to be a useful teaching aid in

the junior and senior high school classroom when
exploited in the ways described. Students approach
video with positive expectations based on their expe-
rience of it outside school, and, once their confidence
has been built up by a judicious choice of classroom
activities,  they will  work happily in a predominantly
English environment, without recourse to translation
into L1. Video is a rich source of listening material, a
stimulus for speaking activities, and a powerful moti-
vator.  Video has a strong impact in the classroom,
commands the attention of the students, and engages
them in an activity of perception, if not cognition.
Native speakers and their students often find that they
have little to say to each other once the initial encounter
is over. Video can provide the pretext and content for
continued interaction, making teaching and learning a
pleasant and rewarding experience for all.

Chris Madeley,  Richard Goold,  and Nigel  Carter teach at
Tokyo Bunka  Gakuen Junior and Senior High Schools under

contract from  the British Council Cambridge English School.
Videos which they have used successfully over the past three
years include Muzzy in Gondoland (Meynard), Muzzy
Comes Back (Meynard), A Weekend Away (Oxford), A
Week by the Sea (Oxford), and Two Days in Summer
(Longman).
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Motivation of College English Students
by Shunro Kobayashi, Bill Redekop and Rich Porter

Gifu Technical Junior College

Motivation is of central importance in the teaching and
learning of a foreign language, as is known to every
ESL teacher. The literature on this subject is volumi-
nous; see, for example, Berwick & Ross (1989),  Ellis
(1986), Gardner & Lambert(1972), Hansen(1985), Kohn
(1980) and Peters (1991). Moreover, the mere designa-
tion of a subject like English as a “required course” does
not replace the need for real motivation in our method-
ology at all levels. In Japan we have the phenomenon of
students who can hardly speak English, even after six
years of study at the public school and, for many,
additional study at juku  schools.  This inability may be
due to a lack of motivation, as suggested in a study by
Berwick & Ross (1989),  who assessed attributes and
motives for learning English at the beginning and end
of the student’s freshman year. They reported that
changes in learner attitudes and motivation correlated
with their gain in test scores observed after 150 hours of
instruction.

In this study we hypothesized that teaching methods
substantially influence the level of motivation. To
identify some of the factors which affect the motivation
of our students during their high school years, we
prepared in English a list of 25 questions which we then
translated into Japanese (Table 1). Some questions re-

lated to general background and some to methodology
in particular. Thus, we were able to assess the students’
high school learning experience. Two native-speaker
instructors and two Japanese teachers polled 549 fresh-
men and sophomores and collated the responses (Table
2). These students attended one of five institutions-
two were junior colleges, another two were universities,
and one was a technical college.

Results
We found that those polled have an overall interest

in the subject of English. They want to speak it (73%)
and use it to learn about foreign cultures (83%). An
even greater majority (87%) see English as important in
their future jobs.

At the same time, they doubted the effectiveness of
their instruction. It  did little to facilitate their English
speaking ability, according to 85% of the respondents.
About the same vast majority reported that their high
school course failed to improve their communicative
competence.

Furthermore, respondents portrayed a general pic-
ture of a large class laboring chiefly over grammar
points explained in Japanese with the help of textbooks
which offered very little in the way of conversation.

Table 1. Questionnaire Regarding the Motivation of College English Students

l.Did your high school teacher use English for teaching English? Very often Sometimes Never
2.How many students were in your high school class? 30-34 35-39 40-44 45 and over
3.Have  you been abroad to speak English conversation? Yes No
4.Generally  were you given multiple-choice and fill-in-the-blank examinations? Yes No
5.Did your H.S. teacher teach mainly about grammar  points? Yes No
b.Did  you have a native speaker in your H.S. class? Yes No
l.Was  your H.S. teacher a native speaker? Yes No
8.Did  your H.S. classroom have visual aids relating to foreign countries? Yes No
9.Did  your H.S. teacher expose you to English through listening to tapes, videos,

and/or music? Very often Sometimes Never
lO.Are  you interested in foreign cultures? Yes No
11.Are  you interested in explaining Japanese culture to foreigners? Yes No
12.Do  you think English is important for your future job? Yes No
13.Do  you have any foreign friend(s)? Yes No
14.Have  you gone to a private language school that employs native speakers? Yes No
15.Were  you interested in studying English in H.S.? Yes No
16. Did your H.S. English courses help you speak the target language? Yes No
17.Do  you worry about grammar points before speaking English? Yes No
18.Did  your university entrance examination facilitate your speaking of English? Yes No
19.How  often do you watch English videos or movies out of school? Very often Sometimes Never
20.Are  you interested in speaking with a foreigner? Yes No
22.Did  your H.S. English textbook include examples of conversation? Many A few None
23.Did  you role play in English in H.S.? Yes No
24. Did you have any previous experience with a native speaker? Yes No
25.Which  class motivated you more, serious or relaxed class? Serious Relaxed
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Seventy-four percent reported that their textbook gave
only “a few” examples of conversation. When we asked,
“Did your high school teacher use English for teaching
English?,” 72% of the students answered “never.” To
the question of whether the teacher taught mainly
about grammar points, 82% answered “Yes.“ As to
class size, 60% said “45 and over“ filled the classroom.
And 91% never experienced role play in their school.

Discussion
The absence of visual aids and fresh approaches such

as role play, which may have stimulated the students to
learn more eagerly, suggest that the educational system
places low priority on intrinsic motivation.’ Instead, the
educational system relies heavily on extrinsic motiva-
tion by keeping the students‘ sights set on the dreaded
university or college entrance exam (Berwick  & Ross,

1 9 8 9 ) .  ~
Partly due to our survey’s results, we find the current

situation appalling: the schools give only scant attention
to factors, especially confidence, that influence intrinsic
motivation. We agree with Peters (1991) that the learners’
low confidence in speaking English grew out of:

1 . their fear of failure on all those tests and
2 . the negativism used by teachers in the articula-

tion of goals.

Conclusions
The responses from our admittedly small sample of

freshmen and sophomore English students indicate

that they experienced a rigid and demoralizing learn-
ing situation in their high school years. The teacher, the
textbook, and the goal of passing entrance exams were
the determinants of methodology. Not surprisingly,
the students perceive an inability to speak English,
even after six years’ effort. To our amazement, these
methods, fortunately, only slightly diminished their
interest in the subject. Meanwhile, though, many ex-
perienced a free fall in their level of confidence.

In order to respond to the student’s aspirations and
needs, we must revise the teaching methodology in our
high schools and colleges. Clearly, our job would be
much easier if a more practical and realistic test of
communication ability replaced the current entrance
examination system. We all know teachers who reject
this approach on spurious grounds, for example, that it
would make the test too easy, or that it would favor
students who were taught by native teachers.

It follows that English should be taught as much as
possible in English. In this regard, the use of katakana
maybe the greatest impediment, as it poorly represents
the real sound of spoken English (Goff, 1990). That
habit, once acquired, is also used to justify the lack of
visual aids for instruction and the neglect of real con-
versation, role plays, and the like. Clearly, our students
want to converse in English.

Perhaps part of this desire gets a foothold before the
school talks about entrance exams. One only has to visit
the kindergartens and elementary schools to be con-
vinced. Our students remember those days with fond-

(Cont'd  onP.15.)

Table 2. Results of the Survey (Percentage of Responses)

l.Teacher  used English: very often: 3.0 Sometimes: 25.0 Never: 72.1
2.Classroom  size: 30-34: 2.935-39: 2.7 40-44: 34.9 45+:  59.6
3.Have  been abroad: Yes: 04.2 No: 95.8
4.Multiple-choice/Fill-in  examination: Yes: 49.5 No: 50.5
5.Focus  on grammar points: Yes: 81.8 No: 18.2
6.Native  speaker in classroom: Yes: 14.6 No: 85.4
7.Teacher  was native speaker: Yes: 05.5 No: 94.5
8.Visual  aids on foreign countries: Yes: 07.5 No: 92.5
9.Exposed  to English: Very often: 5.7 Sometimes: 58.1 Never: 36.2

lO.Interest  in foreign cultures: Yes: 83.2 No: 16.8
ll.Want  to explain Japanese culture: Yes: 52.0 No: 48.0
12.Believe  English is important: Yes: 87.0 No: 13.0
13.Have  a foreign friend: Yes: 19.3 No: 80.7
14.Attended  language school: Yes: 09.5 No: 90.5
15.Interest  in studying English: Yes: 60.2 No: 39.8
16.Courses  helped your speaking: Yes : 17.0 No: 83.0
17.Worry  about grammar point: Yes: 52.3 No: 47.7
lE.Examination  facilitated speaking: Yes: 14.6 No: 85.4
19.Watch  English movie: Very often: 8.2 Sometimes: 50.1 Never: 41.7
20.Want  to speak with foreigner: Yes: 73.2 No: 26.8
21.Pictures  in text: Yes: 45.6 No: 54.4
22.Examples  of conversation: Many: 9.7 A few: 74.4 None: 15.9
23.Role  play in English: Yes: 08.8 No: 91.2
24.Have  spoken with native speaker: Yes: 64.3 No: 35.1
25.Class  that motivated you more: Serious: 12.2 Relaxed:  87.8
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(Cont'd from p. 9.)

ness. They were happy and intrinsically motivated then.
In high school and college, however, one rarely sees
walls with educative, motivational, or aesthetic post-
ers-perhaps to remind students that, at the higher
levels, studying is a grim, rigid, and competitive process.

How do we solve the above problem? A partial
solution involves the enrichment of the learning envi-
ronment. For instance, let us revamp the concept of the
language laboratory. Instead of fixed rows of fancy
monitors and headsets for individual use, let us provide
space and mobile furniture that eases group work.
Moreover, the learner should also have ready access to
up-to-date newspapers, books, magazines, and audio-
visual materials.

Perhaps another part of the solution relates to confi-
dence building. Maybe, if we dramatize students’ suc-
cesses rather than nit pick their mistakes, their confi-
dence will rise. Then, given enough time, their moti-
vation to converse with native speakers can also ad-
vance. Once such interaction occurs, their communica-

A New Approach to Designing a University Foreign Language Course
by Ichiro Sekiguchi

Keio University

This article is a report on the first year course in German of Keio University’s newly established departments
at Shonan Fujisawa Campus (SFC). SFC regards foreign languages and computer languages as basic tools for
interdisciplinary academic study and offers intensive courses in small classes. The first semester of the first
year, when students mainly work on computer languages, has six different language weeks. During each
language week, the campus sponsors numerous events related to the language, on top of introductory lectures
about the language and culture. After the six weeks, students choose one language to study intensively for two
years. The intensive course in German, which starts in autumn following the introductory beginners’ course
in spring, has ten fifty-minute sessions a week. Starting with key sentences and their grammatical features,
each week’s lessons are planned to form one cycle which leads to communicative activities at the end of the
week. One hour of individual study at the work station is also assigned to each student. Approximately 1200
words and 200-300 key sentences are presented in one year, and students acquire confidence in their fluency.
The authorpoints out thatteachers’ hard work in developing materials and effort to make their classes
productive positively influence students’ attitudes toward learning.

Much ground remains unbroken. We hope that our
findings and discussion will nudge others into studies on
motivation. In this way, our profession will get a sharper
picture of what methods motivate which students.

tive competence will finally improve.

Suggestions for Further Research
A small portion of our research suggests that students

who scored low on entrance exams generally have less
interest in English. Even though, as mentioned earlier,
73% want to speak English to foreigners, only 28% from
the technical college in our survey show this interest.
Presumablytheyscoredloweronentranceexams. Would
a larger sampling show a similar correlation? If yes,
would such a finding mean that the low scores dampen
their interest and/or confidence to communicate in En-
glish? And, if this answer is yes, and if intrinsic motivation
initially existed, for example in junior high, how do we
resurrect it? Or is it  in some instances “fossilized” and
thus not worth trying to change?

Note
1. We refer to intrinsic motivation as that which comes from within.

Extrinsic motivation refers to that caused by external factors. See
Fox (1990)  for more information; even though this article relates to
reading, the discussion applies to speaking and listening as well.
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Word-Pro Japanese
by Christopher H. Nelson

Seitoku Gakuen, Matsudo City

A Japanese word processor can be a very useful tool
for learning Japanese. Not only does it eliminate a
great deal of the tediousness usually associated with
learning Japanese, but it can also facilitate the acqui-
sition of correct pronunciation and even function as
an evaluation and testing system. It also has the capa-
bility of assisting learners of Japanese, whether they
are rank beginners or nearly fluent.

A Japanese word processor can do this because it
differs fundamentally from an English-only word
processor.The Japanese version can think much more
than its English equivalent. This latter is basically a
glorified typewriter equipped with a memory and
sometimes a spell-checking or grammar-checking
function. It can cut and paste, move and merge text,
but it has few analytic or transformational capabili-
ties. This is because written English with its twenty-
six letters is essentially simple and straightforward.

Japanese, on the other hand, is far more compli-
cated. Not only does it have two distinct syllabaries--
hiragana and katakana, each with forty-six charac-
ters--but also considerably more than 2,000 kanji or
Chinese, each of which usually has at least two and
sometimes as many as eight different readings. This
situation, especially the central role kanji plays in the
language, not only makes learning Japanese a particu-
lar challenge, but also historically presented an
enormous obstacle to writers and publishers hoping to
mechanize the written language. Obviously, a type-
writer with 2,000 or more keys was an impossibility,
and so several make-shift and generally unsatisfac-
tory solutions were devised.

All this changed with the advent of the microchip
which vastly increased computing power while great-
ly reducing its cost. One reason the Japanese largely
dominate the microchip  market today  may be that
the microchip offered them a practical  solution to
the problem of dealing wth their cumbersome writ-
ing system. If true, it certainly would be ironic that
Chinese characters, one of the world’s oldest writing
systems, contributed  to the development  of Japanese
high technology.
In any case, this technology can assist the student of
Japanese in learning the language, from basic hira-

gana to complicated kanji compounds.

Hiragana
All Japanese word processors automatically change

romaji (Roman letters) into hiragana. Romaji can be
entered using either the Hepburn or the Ministry of
Education system. For example,

chi chi % %  (Hepburn)
ti ti 3  %  (Ministry of Education).

Although this generally follows the pronunciation
(especially the Hepburn system), there are certain
minor exceptions, particularly the particles: ha= 13;
he= 4; wo= %.  Doubled consonants (small 3,) are
created by doubling the consonant of the following
syllable: Hokkaidou=(Z  3  fPL\ 2  5 ; Sapporo=
6? 3  1%3. Long Os and Us are created by adding U.
Toukyou=I:?8’dc;Kyuushuu=$%‘?  Lmj.
When a word ends with k , N must be typed twice:
Tenn=  7 A.  In all other ways, the computer follows
the rules according to the Hepburn system.

The advantages of this to the beginning student of
Japanese are many. Instead of spending months (or
longer) learning to write hiragana, the student can
immediately begin producing it from romaji.  It also
assists in learning pronunciation (if the Hepburn sys-
tem is used), and stresses the crucial role long sounds
play in the language. Most importantly, a word proc-
essor provides immediate feedback, which not only
motivates the learner but also can act as a tool for ei-
ther self-evaluation or formal testing. For example,
after drilling the hiruguna syllabary, the teacher could
give the students a list of words in hiruguna, and have
them try to duplicate it on a word processor. If they
were to write them out, this would be a copying exer-
cise, but by using a word processor, they are forced to
learn the pronunciation. Homework is basically self-
grading, and in-class tests evaluate speed and accu-
racy, two very important factors in learning any lan-
guage.

Katakana
Katakana  is equally easy to acquire. The students

are simply taught that whenever they want to write
something in katakana  (their names, foreign coun-
tries, etc.), they first push the 75 3’ ~9 ? key on their
machine. Of course, they must learn that certain let-
ters and letter combinations are impossible in Japa-
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nese, that it is the sound of the vowel that matters and

not its actual spelling, and that long vowel sounds are

often used.

Kanji
It is, however, with kanji that a word processor be-

comes not only very useful but practically indispen-

sable. At any stage, the student can learn the kanji  for

any particular pronunciation, from simple first grade

kanji,  kawa- fi’ti-j  11;  to complex col tege-level com-

pounds, kokurenjimusouchou Z < h k I;‘ i?? 5
%  d:  ?J  -a%!$%%fiE  (U.N.  Secretary  Genera l ) .

Again, the benefit here is in the immediate feedback

the student receives. If the word is input accurately,

the correct output (kanji) will  automatically appear.

‘To produce kanji, the &@!  (henkan, change)  key is  ~~

used. The desired word is typed in romaji and. as we

have seen, automatically changes to hiragana.  This

word remains highlighted on the screen until one of

two things is done: either the@@!  key is pressed and

t h e  w o r d  i s  c h a n g e d  t o  kanji, o r  t h e  I?!!!‘&#

(muhenkan,  no change) key is pressed and the word

remains in hiragana.  These two keys are’ used as  fre-

quently as the space bar is used in typing English, and

are located in the same place; ?!!i&@  to the left, &

@5  to the right.

Two points need to be emphasized. First, the input

must be exact, including long vowels and doubled

consonants. Sho (short), will not produce II\  although

it will produce 43 other kanji.  Shou (long), wilt not

produce Ffi,  but it will give you a choice of 207 other

possibilities. This leads to the second point. Because

Japanese has so many different kanji  for any particu-

lar sound, the word processor offers a selection from

which to choose. Pushing the ‘&#  (change) key once

calls up the most commonly used kanji,  pushing it

again produces the next most frequent, and so on.

Raku, for example, calls up the following: 2,  36,

RI,  %,  I%,  #%,  %,  %,  @,  53,  B ( T h i s  i s  a

good example of how the sound element of the kanji
becomes obvious when using a word processor. It is

kaku $$.)  Compounds are treated in a similar manner;

f o r  examp le .  kanji: i$f, !% K, %$, 23,  %
$6,  %I\ WI , hg,  @? K.  Most machines also

have a method to display all the kanji  with the same

pronunciation, usually at the bottom of the screen.

This ability of a Japanese word processor to analyze

and transform hiragana  into kanji became possible

with the advent of powerful microchips capable of

storing and sifting through huge amounts of data. For

example, the machine I use. a Sony Produce 200,  has

6,353 kanji in its memory, one thousand more than

Andrew N. Nelson’s mammoth, 1,100-page Japa-
nese-English Character Dictionary.  But again, access

to this vast reservoir of kanji  requires exact knowl-

edge of pronunciation, similar to that tested in the

Japanese Language Proficiency Test. Also required is

a knowledge of the way okurigana  (;A 1)  {ti%‘,)--the

hirgagama  i n f t e x i o n o f  v e r b s - - w o r k s .  K a k i ,
kakimasu, kakeru, and kakimashita will all pro-

duce variations of the verb to write 8 8, # 8 %
$,  %I?6.  #?%%  Lkbutkawillnotcallup8.

(Sho  will, however.)

Similarly, the word division of multiple kanji com-

pounds becomes important, since the machine will

accept only compounds or groups of compounds that

make sense. The challenge is to input as long a string

as possible (to decrease the number of potential selec-

tions), while retaining the correct meaning. As in

computer programing itself, there is no margin for

error. One last noteworthy  aspect  is the fact iiiat the

machine adjusts sound changes in compounds and ac-

cepts only the correct form, tozan (fu), for ex-

ample, not tosan.

The potential in this for teaching and testing kanji is

similar to that described for hiragana  or katakana.
The only way for the student to produce kanji is to

know the exact pronunciation--long vowels, doubled

consonants, sound changes and all. Also, the student

knows immediately if the pronunciation is incorrect,

since the world processor will either return the wrong

kanji or give a beep of refusal. This immediate feed-

back, plus the fact that the process requires active in-

volvement on the part of the student (actually input-

ting the correct reading), probably leads to a greater

rate of retention.

By learning kanji throughuse of a word processor,

the student can  avoid endless hours  of memorizing

stroke order, correct form, writing style, accepted

variants, etc. As one  writer on Japan has humorously

noted, the only way to really learn to write kanji is to

sit down and write them all a hundred times each,

every day. A word processor avoids  all that, for better

or worse.

Problems
With a word processor, one can produce correct

Japanese from the simplest sentences to the most

complicated dissertation, without ever having to learn

to write a single hiragana, katakana, or kanji Well-

written Japanese is considered a great accomplish-

ment, even a national art. For this reason, Japanese

students are not allowed to use word processors until

after they have mastered writing. Certainly, a word

processor will never be able to produce Shoodo (cal-

ligraphy), but it can produce fine writing, usually in a

variety of scripts, e.g.
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~3~~ta>~~~-~~~~iir)--~‘3~t~ simply, or primarily, a tool for learning Japanese but
3’1XF-77.  9’JXb7~,  31)Xb77 also can function  as an English word processor does,
For the vast majority of foreigners studying Japanese, with all the usual graphic and other standard com-
this is probably sufficient. puter capabilities.

Another problem is that while most Japanese com-
puter companies produce an English-only version of
their word processors, complete with English manual,
they do not produce a manual in English for their
Japanese bilingual word processors. To use them,
then, requires not only an excellent knowledge of
Japanese (including technical Japanese), but also a fa-
miliarity with computers. For these machines are not

In spite of these problems, word processors appear
to be a valuable tool for learning Japanese.

Editor’s note: This article  was  produced for publica-
tion on a Macintosh computer using Japanese soft-
ware, which works basically the same way as a Japa-
nese word processor and could therefore be similarly
used  to learn Japanese

New Deadlines
The 19th of January is the lfinall deadline for receipt of all submissions except

chapter meeting announcements to be published in the March issue. The 25th

of January is the final deadline  for chapter meeting announcements.

Large Classes? Problems with motivation?

On The Ball offers a carefully planned, false-beginner
level course packed full of stimulating and motivating
activities -for both students and teachers! A truly inno-
vative course designed in Japan specifically for young
Japanese adults.

l Student’s Book - 130 pages in full  color and black & white
l Six audio cassettes - with Dialogs, Narratives, Pair-work

Activities, Language Focus Exercises, Role-plays and Songs
l Teacher's  Book - complete lesson plans and teaching options
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Give your Students a Break!
WITH

Easy English:Magazines, Books, and Videos
Enjoyable Reading and Listening Practice with Living English
Controlled Vocabulary and Sentence Structure
Exceiientfor Ciassroom Use  and Supplement Work ~~~ ~~~~~ ~~~ ~~~~ ~~~~~~~

w ~A~,ATIIAlCIS Mini-World
MunLIIwc

I
-Price(Single copy): ¥520
-Subscription (6 issues ): ¥3,120 including postage
-Quantity  discounts on more than 30 copies

Cross Section

-Audio  Cassette of selected articles ¥1,350
-Published bimonthly on the 12th

-Price(Single copy) : ¥620
-Quantity discounts on more than 30 copies
-Audio cassette of selected articles:¥1,600
-Published quarterly

First issue-On sale Feb. 12!

Antonio Inoki No.21 coming Jan. 12!

"Domo Domo"  Paradise by Fun Volga
Price Y900  Size:125mmx170mm,  112pages

International  Family Meals Series
American  Family Meals  All Through the Year
French  Family Meals All  Through the Year - -
Italian Family Meals All Through the Year
Price: ¥1,000  each Size: 125mmx170mm, 90 pages

An Enjoyable Way to Build  Listening Skills

Mini-World  V ideo  Vo l .1
Topics: Bike Cops, Hot Tubs, Surfing

Mini-World Video Vol.2&+&,‘$~
\ Topics: Espresso, Rally Racing, Mexican Sun

~““’  .. : , , , , $ .. j Mini-World Video Vol.3
c, i Topics: Snowboarding, Mexican Sun II, Halloween

Coming soon
Mini-World Video Vol.4

Topics: Folkife Festival, Rodeo, Las Vegas, Crater Lake
Price:¥2,400per  video Text included VHS 60 min

‘All Prices include tax. Mini-World Inc.
All of these Mini-World products are available at bookstores, HIROSE  Bldg., 1-13-12 Sekiguchi, Bunkyo-ku, Tokyo 112 Japan

or you can order them directly from:
Phone:(03)3266-0667  Fax:(03)3235-5545
Published by Kozo System Inc. I



IATEFL ‘91 Report
The International Association of Teachers of English as a
Foreign Language (IATEFL) met at the University of
Exeter in Devon, England from April 2 to April 5 of this
year. IATEFL is the primarily European equivalent of the
American-based TESOL Association (Teachers of English
to Speakers of Other Languages). As annual conferences
go, IATEFL’s is smaller than JALT’s or TESOL’s; with
fewer presenters competing for attention, participants
had more opportunity to meet, compare, and attend the
presentations that most interested them. IATEFL’91 also
had a distinctly international feel since not only local but
also overseas scholars studying at British institutions
made a special effort to attend.

Teresa Cox of Soai University and I served as JALT’s
official representatives to this years conference. The
duties of an official representative are many and varied,
apparently changing from year to year based on the
perceived needs of the organization, in particular the
Branches and Affiliates section, of which JALT is a
member. Prior to attending IATEFL, I was informed that
I would be expected to serve as JALT's liaison throughout
the conference, which included “attending all business
meetings and providing information about JALT to those
who request it.” These duties proved much more chal-
lenging and stimulating than I had expected!

To begin, Branches and Affiliatesrepresentatives were
invited to a special luncheon one day prior to the official
opening of the convention. Initially, the turnout seemed
surprisingly small given the size of the luncheon set out
before us. However, as the meal progressed more rep-
resentatives began to appear from a wide variety of
locations, and it became very clear that IATEFL is a truly
broad-based international organization. However, it also
became clear during self-introductions that each orga-
nization or group was at a very different stage of evolution.
Certain organizations, such as JALT, have sizeable mem-
berships, solid publicationsand their own well-organized
conferences, while other representatives confessed that
their particular groups were still trying to obtain official
government authorization in order even to be allowed to
meet. (There is much that we take for granted in this part
of the world!) Finding a common base for discussion was
a challenge complicated by the fact that each represen-
tative had his or her own priorities. Those who had
received some form of funding to come felt obliged to
meet and talk with other representatives at daily
scheduled meetings. Others clearly were more interested
in getting to the excellent selection of presentations and
events scheduled throughout the day. An initial attempt
to gather together the many conference attendants from
Asia also was unsuccessful, primarily due to the latter
attractions, and networking with them proved difficult.

The officially scheduled daily representatives’
meetings on specific topics were indeed well-attended
and exciting. Avarietyoftopics werecovered, including
how to organize and operate chapters and larger as-

sociations; how to organize events, such as mini-con-
ferences and teacher training sessions; how to prepare
and distribute publications, such as newsletters and
journals. Participants were willing to share their varied
expertise and experiences, with detailed discussion of
the ups-and-downs that any teaching organization
encounters as it grows.

Yet another duty of a JALT representative is to dis-
seminate information about our teaching association to
those attending the conference. In the past, this has
been up to the individual as representatives frantically
passed out issues of the The Language Teacher to all and
sundry over lunch, during presentations, on the way
back to dormitories, etc. This year, however, the job
was made much easier by having a special table set up
at the entrance to the publishers’ exhibition room where
we were able to distribute JALT materials to those
interested. By rotating shifts, representatives put in
their time at this important location, but also managed
to get away to see some of the presenters.

Which brings me to a final, perhaps unofficial duty of
a JALT representative: finding prospective speakers
for future conferences in Japan. It became clear during
discussions with others that the problems of language
teachers around the world are surprisingly similar,
while those who attend a conference such as IATEFL‘s
or JALT’s are often searching for ideas-or speakers -
to take back to their countries. Many of the presenters
who spoke at IATEEL’91 have relevant messages for all
classroom teachers no matter what part of the world
they are in. As official representatives, both Terry and
I tried to collect ideas and, where possible, find speakers
for future JALT conferences.

Throughout the conference one of the most exciting
realizations for me was the knowledge that around the
world there are grassroot teaching organizations form-
ing to serve the needs and interests of their regional
members. In particular, emerging associations in the
rapidly changing theater of Eastern Europe werenotable
for their optimism and energy. Another fledgling group
from closer to home was made up of several teachers
from Ulan Bator  in Mongolia, and I would like to take
this opportunity to wish them every success in their
endeavours to set up their own teaching association.

I would like to thank JALT for allowing me to serve as
a representative at this year’s IATEEL conference. As a
longtime member of our organization, I have had the
pleasure of watching JALT grow into a vital local asso-
ciation, and now realize more than ever its importance as
a member of the world language teaching community.

I would also like to take this opportunity to express
my apologies to all JALT members for my tardiness in
putting together this report. If you are interested in
attending the next IATEEL Convention, there is still
plenty of time as next year it will be held from October
23-26 in Lille,  France.

Reported by Don Maybin
LIO J, Odawara
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Personnel Changes for
The Language Teacher

Because of added administrative responsibilities at his
university, Tom Hayes, Managing Editor for The Lan-
guage Teacher during 1991, has resigned. The Publica-
tions Board has decided to reorganize the editorial
responsibilities to allow for more efficient coordina-
tion. Thus, there will be a single Editor for all the
English language copy, and an Assistant Editor will
work directly with the Editor for at least one year, being
trained to take over the position of Editor when the
Editor retires, at which point a new Assistant Editor
will be selected. Carol Rinnert, the 1991 Content Editor,
has become the Editor, and Greta Gorsuch has taken on
the position of Assistant Editor.

We are also happy to announce that Tamara Swenson
has accepted the position of Book Review Editor, that
Sandra lshikawa has agreed to serve as Reviews Coor-
dinator, and that Sonia Sonoko Yoshitake is taking over
Chapter Meeting Announcements from Marc Modica,
who is also resigning. The Job Information Center will
be taking over Positions Announcements, and Greta
Gorsuch will be doing Bulletin Board Announcements.
Finally, Hiromi Morikawa has taken over the position
of Japanese Language Proofreader  from Kyoko Kamiya.

Our gratitude and best wishes go to Tom Hayes,
Marc Modica, and Kyoko Kamiya. All their efforts on
behalf of The Language Teacher are very much appreci-
ated. At the same time, we want to thank Greta Gorsuch,
Tamara Swenson, Sandra Ishikawa, Sonia Sonoko
Yoshitake, and Hiromi Morikawa for taking on these
new, demanding responsibilities. We hope that they
will find the work rewarding, as well as challenging.

JALT Publications Board

New
Deadline

publication is the final deadline for
receipt of all submissions (except
chapter meeting announcements,
which are due on the 25th).

Anything received after the deadline
will go into a subsequent issue of
The Language Teacher.

Guidelines for Submission to
JALT Publications

These guidelines should be followed when submitting
copy to any JALT publication during 1992.

All English-languge copy, regardless of destination,
must be typed, double-spaced, on A 4-sized paper, with
three centimeter margins. Manuscripts should follow
the American Psychological Association (APA)  style.
Materials which do not conform to these guidelines
will not be considered. If possible, please submit a disk
copy in addition to a paper copy when submitting full-
length articles.

All materials in Japanese should follow as closely as
possible the format in which they are to appear in The
Language Teacher. This means, for example, that titles
and the author’s name should appear in romaji in the
proper locations. Please refer to the Guidelines for
Japanese Articles below for more exact information.
Note that all Japanese-language copy must be sent
directly to the Japanese Language Editor (address,
page 1).

Chapter presentation reports and announcements of
meetings or positions must also follow the format in
which they are published in The Language Teacher.
Please read the appropriate sections below. Submis-
sions to these columns should be sent directly to the
column editor (names and addresses appear on page 1
of every issue of The Language Teacher, but as these
editors may change during the year, please check the
most recent issue).

The deadline for submission of chapter presentation
reports and announcements of positions is the 19th of
the month, two months before desired publication.
Chapter meeting announcements must be in by the
25th of the month, two months before desired publica-
tion. Articles, My Share, JALT Undercover, and Opin-
ion contributions may be submitted at any time.

The editors of The Language Teacher and the JALT
Journal reserve the right to make adjustments in the
style of a manuscript to have it conform to the general
style of the publication, without necessarily consulting
the author. The editors of The Language Teacher also
reserve the right, due to prior planning and consider-
ation of space, to publish an article in an issue other
than the one intended or desired by the author. Where
this is considered to be undesirable by authors, they are
requested to so indicate when submitting their manu-
scripts. Those wishing unused manuscripts to be re-
turned should enclose a self-addressed envelope with
the proper amount of postage.

The editors regret that, as JALT is a not-for-profit
organization, remuneration for, or reprints of,  articles
cannot be provided to authors.

The Language Teacher will allow printing of its articles
by other publications, as long as an acknowledgement is
added and The Language Teacher has given its consent.
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- new from McGraw-Hill

Spoken English for
Japanese College Stude

by ALAN JACKSON, RON
TOSHIKIMI  TAKAGI
and KATRINA WATTS

ST. PIERRE,
132pp.

ISBN  4-89501-348-O C3082

Teacher’s Manual
Student’s Book Cassette

n The only English conversation textbook designed specifically

for Japanese College Students

n Extensive Teacher’s Manual and Listening Cassette available

n Wide variety of presentation and practice formats

w Test taught with Japanese college freshmen for over five years

n Works with, not against, Japanese disposition

n Cross-cultural materials

n Integration of progress testing with teaching

n Appropriate for small or large classes, slow learners and more

proficient students

n Language taught chosen for usefulness, intrinsic interest and

variety
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The Language Teacher

Articles

published in The Language Teacher; please select three
or four quotations from the interview, type them on a
separate page, and submit them with the manuscript.

The Language Teacher welcomes well-written, well-
documented articles of not more than 2,500 words in
English, or 20 sheets of 400-ji genko  yoski in Japanese,
concerned with all aspects of foreign language teach-
ing and learning, particularly with relevance to Japan.

Special Issues

On manuscripts, which must be typed, double-
spaced, on A 4-sized  paper, provide at least three-
centimeter margins at the top and sides, and avoid
putting extraneous material there. The author’s name
and affiliation should appear under the title. Please use
sub-headings throughout the article for the convenience
of the readers. When citing another work, include the
author’s name, publication date and page numbers.
The list of works cited at the end of the article should be
double-spaced and follow APA style. You may include
a short biographical statement to be published at the
end of your article, if you wish. A contact phone num-
ber and address should be included at the bottom of the
last page or on a separate page.

English-language copy should be sent to the Editor;
Japanese-language copy must be sent directly to the
Japanese Language Editor.

The Editors encourage any journalistic-conscious
member with expertise in a particular area of language
teaching and learning to solicit and guest-edit contri-
butions for a special issue. All ideas for special issues
should be discussed with the Editors about a year in
advance of desired publication. Two to three months
later, an outline should be sent to the Editors containing
the title of the issue, the titles of the lead articles and
authors’ names, and mention of any other material that
is to be included in that issue. The Editors reserve the
right to request changes in a manuscript in order to
have it conform to the general style of the publication
or to refuse a manuscript. The deadline for all manu-
scripts and materials for a special issue is three months
preceding the publication date to allow for consulta-
tions. However, it would be greatly appreciated if the
material could be sent well in advance of this deadline.
Prospective guest editors are welcome to send for
detailed guidelines.

Opinion Column
Book Reviews

The review copies listed in Recently Received each
month in The Language Teacher are available from the
Reviews Coordinator. If you are interested in review-
ing a book listed there, write to the Reviews Coordinator
requesting a review copy and guidelines for The Lan-
guage Teacher or JALT  Journal reviews. If you want to
review a book not listed in Recently Received, write the
Reviews Coordinator to find out if it’s currently under
review and to request book review guidelines. You
should also contact The  Language Teacher or JALT
Journal Book Review Editor to check the suitability of
the book (or other matter, e.g. video or computer soft-
ware) for review. Be sure to include your full mailing
address with all correspondence.

This column includes articles of not more than 1,200
words in English, or ten sheets of 400-ji genko yoski in
Japanese, expressing viewpoints of current concern
and interest to professionals in the language-teaching
field. It is not intended to take the tone of a “Letter-to-
the-Editor” type of column.

Readers’ Views
A new column in a “Letters to the Editor” format has

recently been established. Responses to articles or other
items in The Language Teacher are invited. Submissions
of not more than 250 words should be  sent to the Editor
by the 10th of the month two ;months prior to publication
in order to allow time to request a counter-response to
appear in the same issue, as appropriate.

Book reviews should be submitted to the JALT Journal
Book Review Editor or The Language Teacher Book Re-
view Editor directly. Book reviews are subject to length
and stylistic restrictions, and may be rejected for other
editorial reasons. Book reviews are also subject to strict
deadlines, usually within two months of receipt of the
review copy. Please do not request a book for review if
you are not sure you can meet such a deadline. Reviews
of inappropriate material may be rejected unread. Re-
views solicited by any interested party cannot be accepted.

Chapter Presentation Reports

Interviews

The purpose of this section of The Language Teacher is,
simply, to provide information to the general mem-
bership about the programs of the various chapters.
Chapter reports on presentations are to be 150-250
words in English, or two to four sheets of 400-ji genko
yosk i  in Japanese, using standard expository style, with
objective language, vocabulary, and syntax. Japanese
versions should avoid the use of non-standard Japanese
and Japanese-English phrases and must be sent to the
Japanese Language Editor.

Occasionally The Language Teacher publishes inter-
views with internationally known professionals in the
field. If you are interested in interviewing someone, it
is recommended that youconsult with the Editors first.
Interviews should follow the format of ones recently

The chapter presentation report must: 1) identify the
chapter; 2) have a title, usually the title of the presen-
tation; 3) have a byline with the presenter’s name and
institution/affiliation; 4) include, in the body of the
report, some indication of the month in which the
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presentation was given; and 5) conclude with the name
of the reporter, along with institution/affiliation, if
desired. Please refer to any of the recent chapter pre-
sentation reports to check the format.

Please note that a chapter presentation report will
not be published if the same or substantially the same
presentation has been reported on in The Language
Teacher within the previous six months.

Also note that S.I.G. (Special Interest Group) reports
do not appear in The Language Teacher. Reports of chapter
or regional mini-conferences may appear in The  Lan-
guage Teacher in lieu of a usual chapter report if it conforms
to the guidelines for Chapter Presentation Reports.

English copy should be sent to the Chapter Reports
Editor. Japanese copy must be sent to the Japanese
Language Editor.

My Share Column
This column is your opportunity to share your best

activities: those ideas that involve your students and,
perhaps, offer insights into language teaching at its best.
Priority is given to activities useful in a variety of teaching
situations, and which reflect principles of progressive
language teaching. Any accompanying artwork should
be in black and white, and either not copyrighted or
accompanied by permission in writing to reprint.

Manuscripts should be sent to the My Share Editor.
Japanese copy must be sent to the Japanese Language
Editor.

Announcements
Meetings, Positions and Bulletin Board

The Language Teacher wishes to do everything pos-
sible to help publicize the programs, courses, and other
events and services created and organized for the JALT
membership, as well as publish position openings. To
ensure a prompt flow of information, each chapter is
urged to have on articulate, deadline conscious officer
to handle submissions.

Meetings--Announcements for chapter or SIG meet-
ings must follow exactly the format used in every issue,
i.e., topic, speaker, date, time, place, fee, and other
information in that order, all  correctly spelled. If there
are two or more topics, number them and number the
corresponding speakers (but  don’t’number two speakers
if they share the same topic). Below the essential in-
formation, a brief objective description of the presenta-
tion and speaker is acceptable. Avoid phrases such as
“This will be fun for all and you must come.” Lengthy
descriptions will be edited at the discretion of the
Chapter Meeting Announcements Editor. Please see
any recent issue of The Language Teacher to check the
format. Japanese-language meeting announcements
must be sent to the Japanese Language Editor, or they
may not be published on time.

If there is space available, maps will be printed on
request. Preference is given to maps of new locations,

or for joint meetings involving members from other
chapters. Ideally, maps should be clear copies in black
and white of previously published maps. Essential
information should be in romaji. This can be typed and
pasted on if it doesn’t appear on the original. Whatever
lettering you use should be clear. If you have no printed
map, draw one with India ink.

The Language Teacher is generally delivered within
the first week of each month; if your meeting is to take
place during this time, it should be announced in the
previous month’s issue. The deadline is the 25th of the
month two months prior to desired publication. All
English-language announcements for meetings should
be sent to the Chapter Meeting Announcements Editor;
Japanese-language items must be sent to the Japanese
Language Editor.

  Chapter Mini-Conference Announcements--As a ser-
vice to members, The Languge Teacher will print half-page
advertisements for chapter mini-conferences without
charge. Full-page ads will be accepted at the standard
one-half page advertising rate. Ads must be laid out in
camera-ready format by the chapter submitting the ad.

Job Information Center/Position-Items for this col-
umn should follow the published format. As changes
may be necessary, double space and use A4 paper. The
JIC/Positions Editor should receive your notice by the
19th of the month, two months preceding desired pub-
lication. For the March issue, thedeadlineis January 19.

Describe the position clearly and concisely. If you
require a native speaker of the language to be taught,
say so. Clearly state salary range and terms of contract.
Avoid phrases such as “invites applications for the
position of . ..” or “the successful candidate will pos-
sess....” Give the name of your institution once only, at
the end where you give the address.

You may insert a notice more than once but remember
to notify the Editor promptly once the position is filled.

As Japanese custom apparently permits advertisers
to specify age, sex or religious restrictions, the editors
will reluctantly accept notices containing such restric-
tions but will print them once only and edit them to the
bare minimum. Institutions seeking trained, conscien-
tious educators are urged to set only those qualifications
having to do with the competent performance of the
positions they offer. All English-language positions
announcements should be sent to the JIC/Positions
Editor; Japanese-language items must be sent to the
Japanese Language Editor.

The Bulletin Board-This column is for publicizing
non-JALT conferences, workshops, courses and semi-
nars, as well as calls for papers for these or any other
function sponsored wholly or partially by JALT. Con-
cise copy should be submitted in the format used in the
column. Editing is at the discretion of the Bulletin
Board Announcements Editor.
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Ever been asked about study abroad
opportunities by your Japanese
friends or students?

If so, we recommend the following books by Hiroshi Kuki (Henry H. Kuki), M.A. (Univ.
of Hawaii at Manoa. Linguistics); Educational Consultant, S.I.S.A. (Setagaya Institute for
Study Abroad); also lecturer, Waseda University, Tokyo, Japan.

1. Study English in the United  States:
Conversation Pieces ~ ~~ ~ ~
(259 pp., in E/J. ¥2,150) 1985 ed.: Introduc-
tion to U.S. college life through 50 dialogues
in English with translations, notes and
suggestions in Japanese; English tape by
Denise G. Moore, et al.. also available
(¥2,400).

2. ELS Language Centers, Post-ELS Colleges,
Other English Schools and Programs
(332 pp., in J. ¥2,300) 1989 ed.: This hand
book gives the names and addresses of and
other details on major schools and college
programs in English as a second language
in I7 major U.S. states as well as those ot
colleges accepting their completion certifi-
cates in lieu of a TOEFL score.

3. TOEFL-less U.S. Colleges
(256 pp., in J. ¥l,950)  1986 revised &
expanded ed.: This book gives narrative
descriptions of the TOEFL-less U.S.
colleges introduced in #2  above.

4. TOEFL-less U.S. Study-Abroad
(183  pp. in J. ¥l,600) I990  ed. This is an
abridged edition of book #2  above.

S.I.S.A. offers study abroad consultation by
appointment as well as assistance with study
abroad and visa applications. The above books
are available at major bookstores throughout
Japan and at some Japanese bookstores in the
U.S. and other countries. If you cannot locate SETAGAYA INSTITUTE FOR STUDY ABROAD
copies, contact the publisher: Suite 302,  Sankei  Heights Mansion

Sansyusya Co. 2-31-18 Daizawn. Setagaya-ku. Tokyo 155, Japan
l-S-34 Shitaya, Taito-ku, Tokyo I IO. Tel: 03-3419-1009 10  a.m.-5 p.m.
Tel: 03-3842- 17 1 1 Fax: 03-3411-6509 Henry Kuki



It is JALT Publication Board policy not to print fees
for events or services not offered by JALT; interested
readers may contact the advertiser for such informa-
tion. It should be noted that neither The Language
Teacher nor the JALT organization guarantees the
claims of any advertiser. Items in these columns are
published free of charge.

All English-language announcements should be sent
to the Bulletin Board Announcements Editor; Japa-
nese-language items must be sent to the Japanese
Language Editor.

JAL T Journal

The JALT Journal welcomes practical and theoretical
articles concerned with foreign language teaching and
learning in Japanese, Asian and international contexts.
Areas of specific interest include the following: cur-
riculum and teaching methods; classroom centered
research; cross-cultural studies; teacher training; lan-
guage learning and acquisition; and overviews of re-
search and practice in related fields. The Editors en-
courage submissionof full-lengtharticles, short articles
and reports, reviews, and comments on earlier ]ALT
Journal writings (for the “Point to Point” section).
Articles should be written with a general audience of
language educators in mind. Statistical techniques and
unfamiliar terms should be explained or defined.

Style
JALT Journal uses the Publication Manual of the

American Psychological Association (available from the
Order Department, APA, 1200 17th St., NW, Wash-
ington, DC.). Consult recent issues of JALT Joumal  or
TESOL Quarterly for examples of documentation and
reference lists. This is a strict requirement. Also, re-
member to give precise page numbers of cited work in
both the text and reference list.

Format
No longer than 20 pages, including reference list,

typed on A4 or 8 l/2” x 11” paper, and double-spaced.
Writers must supply camera-ready diagrams or figures
(if any) before final publication.

Materials to be Submitted
Two paper copies of the manuscript
One Mac, IBM PC, or 9801 computer disk version.
(The disk will be returned. If the manuscript is
not on disk, please send an extra paper copy.)
Abstract (less than 200 words)
Japanese translation of title and abstract (if at all
possible)
Running head title (about 5 words)
Biographical sketch (no more than 50 words)



Choose the Best
ON COURSE

b Written for Japan
,American  English
,Pair  Work
,Task  Listening
b Interleaved Teacher’s Book
FClear,  Easy to Use
b Frequent Review
b Much More!
@Student B o o k  aTeacher’s B o o k
l Cassettes

FWritten  for Japan
FAmerican  English
,Pair  and Group Work
,Task  Listening
b Interleaved Teacher’s Book
b Communicative Speaking Activities
b Cultural Topics
)Much,  Much More!

*Student Book @Workbook *Teach-
er’s Book @Cassettes *Split Student
Books (A&B) l LL Book l LL Cas-
settes @Tests

3 levels

Oxford
University
Press

~ To: OXFORD UNIVERSITY PRESS
2-4-8 Kanamecho, Toshima-ku, Tokyo 171
Tel: (03) 5995-3801 Fax: (03) 5995-3919

I am considering ON COURSE / EAST WEST

Putting  Learners
& Teachers First

1 EAST-WEST

(choose one) f o r  adoption.

Please  send me an inspection copy o f  Level (indicate one level)

N a m e :  ~~ -___~ -
School: --~
Address: __
(Home/School)
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PEOPLE IN BUSINESS
Michael Kleindl and David Pickles
This  book features real interviews  with business
people based i n Japan and East  Asia  who are
working in  different fields,  and brings authentic
business  English  i n t o the classroom Suitable for
pre-Intermediate and intermediate students.

LONGMAN MEANSA BUSINESS!

FUNCTIONING IN
BUSINESS
P. Lance Knowles and
Francis Bailey
Specially  developed for use wi th  classes of
business  people i n Japan at pre-
intermediate level, Functioning i n Business
Improves recognition and production of
key  functional  phrases, develops listening
ability  and expands  basic  business
vocabulary

Functioning  i n Business  consists of a
Students Book. a Video,  and an Audio
Cassette The Teacher’s Guide  Includes
suggestions for exploiting  the Video

READY FOR BUSINESS
Andrew Vaughan and
Neil Heyen

eveloped  for business people i n
Japan who need to  be ab le  to  hand le
basic  business  situations i n English. In
the supplementary listening activities
s tudents  a re  exposed to  a  range of
speakers using English, to familiarize
them wi th  the different accents they
are likely to encounter in  the business
wor ld .

For further information  please  contact

Longman ELT. Gyokuroen Building,
I-13-19 Sekiguchi, Bunkyo-ku, Tokyo 112



The Eleventh Annual The Language Teacher Index
The eleventh annual index gives information needed to find articles, interviews, reports, etc. that were published in
the twelve issues of The Language Teacher in 1991. A sample entry is

White, Ron. Experiential Learning. rep. Laura MacGregor. XV: 2; 59.

This is an entry for a chapter presentation report. It gives the name of the presenter (Ron White), the title of the
presentation (Experiential...), the person who wrote the report (Laura MacGregor), and then tells where it is located:
volume XV (1991),  number 2 (February), page 59.

The editors would like to express their appreciation to Richard C. Parker, whose unwavering commitment to a tedious task made this 17th annual, .
index possible.

Articles Global Issues

Classroom Management
Cross-Cultural Differences in Classroom

Management: Coping with Student
Silence and Communication Failures.
Junko  Kobayashi. XV: 6; 17-19.

50 Simple Things You Can Do to Teach
Environmental Awareness and Action in
Your English Language Classroom. H.
Douglas Brown. XV: 8; 4-5.

Grammar

Content-Based Language Teaching
Adapting and Replanning: Practical

Problems and Solutions in Content-Based
Teaching. Ken Biegel. XV: 11; 11-12.

Content in Conversation: Incorporating
Content-Based Education in the EFL
Classroom. Tamara Swenson. XV: 11; 9-
10.

Grammar and Real Life: Making the
Connection. D’Arcy Adrian-Vallance. XV:
8; 3,7.

The Simple and Prospective Futures--A
Problem of Grammatical Meaning.
Ronald Sheen. XV: 12; 5-9.

The Teaching of Phrasal Verbs. Ronald
Sheen. XV: 6; 7-9.

Content-Based Second/Foreign Language
Instruction: An Overview. Marguerite
Ann Snow. XV: 11; 3-5.

 The Integration of Language and Content:
Recent Research Issues. Bernard A.
Mohan. XV: 11; 6-8.

JET Program
 Adjusting  to Life as an AET in a Japanese

Junior High School. Elaine Voci-Reed.
XV: 12; 11-13.

Relevance and Real-World Knowledge in
Introductory ESP-Business Classes.
Steven C. Linke. XV: 12; 19.

Studying Economics-One Way To Learn
English. James M. Hagen. XV: 11; 1314.

The JET  Programme: Sticking Plaster for
English Education? Maria Leedham. XV:
6; 21-25.

Feminist Issues in Language Teaching
Another Look at Sex Differences in Non-

native Speaker Interaction. John Provo.
XV: 7; 25-28, 59.

Materials Design
Communicative Language Teaching and

Materials Design. David Nunan. XV: 8;
12-14.

Career Woman Meets Businessman:
Feminist Issues in Teaching English to
Japanese Adults. Jane Wieman. XV: 7; 33-
34.

Consciousness Raising in Junior College
Classrooms. Mary Goebel Noguchi. XV: 7;
13, 21.

Roles of Teachers & Learners
Confidence and Language Learning. Martin

Peters. XV: 1; 17-19.
Foreign Students at Japanese High Schools:

What are the problems? Tadashi
Shiozawa. XV: 11; 1518.

Helping Students Create Their Own
Learning Goals. Greta J. Gorsuch. XV: 12;
3,9.

Expecting More of College Women. Denise
Vaughn. XV: 7; 31-32.

Guidelines for Avoiding Sexism in EFL
Mater ia ls .  XV:  7 ;  35 .

Incorporating the Content and Pedagogy of
Woman’s Studies in Language Education.
Kumiko Fujimura-Fanselow. XV: 7; 3-6,
21.

Perspectives on Learner Strategies. Anita
Wenden. XV: 8; 21-22.

Issues and Challenges  Facing Female
Teachers of JSL. Orie Endo. XV: 7; 7-10,
51.

Issues of Sexism in Japanese Schools. Midori
Shimazaki. XV: 7; 2930.

Sex Role Stereotyping in Behavior. Virgina
LoCastro. XV: 7; 11-12.

The Politics of Teaching Literature. Wayne
Pounds. XV: 7; 17-18, 21.

Second Language Acquisition
An Introspective Study of the L2 Learning

Process: An Analysis of a Japanese
Language Learner’s Diary. Sumiko
Taniguchi. XV: 1; 11-16.

Expression of Time by L2 Learners of
Japanese. Fumiya Hirataka. XV: 10; 58.

Instructed Second Language Acquisition
Theory and Its Implications for JSL
Methodology. Koichi Nishiguchi. XV: 6;
11-14.

Teaching Children
 Child  Language Acquisition and the

Language Environment: ESL in an EFL

Context. Hideyuki  Takashima. XV: 2; 13-
17.

Curriculum Foundations of the TORO
Method: Aspects of Teaching English to
Children. Toyotaro & Elizabeth Kitamura.
XV:  2; 29-35.

Techniques for Teaching Children: The
MAT Method. Ritsuko Nakata. XV: 8; 10-
11.

TEFL to Children: A Report on the Himeji
City Program. Tadashi Takahashi, Fumio
Yamamoto and Sonia Yoshitake. XV: 2;
11, 35.

Textbooks for Teaching Children: Some
Suggestions. Richard Beach. XV: 2; 3743.

The MAT Method: Getting Students to Talk.
Ritsuko Nakata. XV: 2; 23-27.

Three Important Factors in a Children’s
English Program. Mitsue M. Tamai. XV: 2;
19-21, 35.

Teacher Development/Training
Autonomous Teacher Development and

Classroom Observation. Izumi Saita. XV:
12; 15-17.

Seeing Teaching Differently: The Teacher As
Observer. Jerry G. Gebhard. XV: 5; 7-9, 31.

The Training Development  Continuum in
Teacher Education: Some Practical
Applications. Kathleen Graves. XV: 8; 89,
11.

Towards Reflective Teaching. Jack C.
Richards. XV:  8; 1416.

Video
Television Commericals: Short Texts with

Big Potential for Language Learning.
Christopher  Kelen. XV: 10; 9-12.

The Value of Video in the Learning
Resource Center. M. Sally Kobayashi. XV:
1; 5-9.

Video Recipes. Barry Tomalin. XV: 8; 17-18.

Writing
Academic Writing, Language Awareness

and the EFL Writer. Hugh Gosden. XV: 5;
3-6.

Building Writers’ Awareness of Their
Strengths and Weaknesses through
Inductive Learning. Ditte Lokon. XV: 1;
21-22, 25.

Computers and Compositions. Charles E.
Adamson. XV: 6; 27-28.

Misc.
How to Resume: The Job-Seeker’s Best

Friend. Philip Jay Lewitt  XV: 10; 16-17.
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- new from McGraw-Hill -

An Irresistible  Collection of Readings for
1 Intermediate Students of EFL

Fumio  Takemae,  Asia  Univers i ty ,  Tokyo A Systematic Approach
W i l l i a m  F. O’Connor ,  Asia  Univers i ty ,  Tokyo to Learning English Articles

144 pp.
¥1 , 3 0 0

2 /‘_ Answer key
available

Type of Text: EFL reader

Level: Intermediate

Format: Twenty-four chapters, each chapter contain-

ing one picture or illustration, two pages  of text, and

three pages of exercises (not included with simulation

game).

Special Feature: Culture notes, designed for the Japa-
nese learner, provide helpful background information

on unfamiliar topics.

Genre: Essay, opinion, biography, dialogue, drama,

simulation game.

Lexis: Controlled vocabulary; most words within the

3,000-word  level (The New Horizon Ladder Dictionary).

Major Topics

b Sylvester Graham: biography of the creator of

graham crackers

@ Mistake: The Flight: the story of the first American
airmail flight and its many problems

b Cockroach: A Play in One Act: a short skit chock-
full of information about the ubliquitous crawlers

b Counterfeiting: the fascinating story of the only

man in history who illegally produced $1.00 bills

) How Well Do You Know the U.S.A.?: obscure

information that would surprise even Uncle Sam

Alan S .  Bender ,  Temple  Univers i ty ,  Japan

185pp.
¥2.700

The purpose of this material is to present English

articles in a systematic way to Japanese and other

speakers of English who don’t have an article system in

their first languages.

By using this material, non-native English speakers can

nbtain an overview of the English article system never

before  presented. In language courses teachers previous-
ly presented random rules for articles, but now these

rules are presented in a systematic manner based upon

a  chart.

This book can be successfully used in intensive lan-

guage  programs. in programs emphasizing  writing and
in advanced conversation classes.

-----e---e

The English article system is an intrinsic part of the

English language. Articles do carry meaning, i.e.

He is an only child.
(Hitori  musuko desu.)

He is only a child.
(Mada  kodomo desu.)

He is the only child.
(Kodomo’wa hitori  shika imasen.)



It’s on the Tip of My Tongue: Memory and English as a Second Language Howard S.
Language Learning. Colin Granger. XV: 8; Beckerman. rev. Karen Fedderholdt. XV:
6-7. 7; 45-46.

Poem: Big Shrine Sunday. Wayne Pounds. Issues for Today: An Effective Reading Skills
XV:3; 31. Text. Loraine C. Smith & Nancy Nid

Mace. rev. Yuko Taniguchi. XV: 4; 40.

Book Reviews Language, Learning and Community. C.N.
Candlin & T.E. McNamara. rev. Jann

A New Analysis of Language Learning.
Toshiko Chomei. rev. Irene Dostovalova.
XV: 6; 39-41.

An Introduction to Interpersonal Communica-
tion in English: Theory into Practice.
Mitsuhiro Hashimoto. rev. Yasuhari Kiji.
XV: 1; 57.

Bicultural and Trilingual Education. Michael
Byram & Johan Leman. rev. Maidy Lee
Giber. XV: 3; 41.

Bilingualism. Suzanne Romaine. rev. Masayo
Yamamoto. XV: 1; 55.

Call .  David Hardisty and Scott  Windeat.
rev.  J. Graham Taylor. XV: 1;  55-56. ~~

 Can We Talk? A Multiskills Approach to
Communication. Donald R. H. Byrd &John
Klosek. rev. Robert Oettel. XV: 11; 4749.

Chapter and Verse. John McRae and Luisa
Pantaleoni. rev. Mary Grove. XV: 8; 42.

Communicative Language Testing. Cyril Weir.
rev. Antoinette Meehan. XV: 12; 43-45.

Computers: From Beads to Bytes. Peter Dewar.
rev. Brad Grindstaff. XV: 1; 56.

Cry Freedom. John Briley. rev. Kathie Era.
XV: 5; 40.

From paragraph to term paper: A rending and
composition text for advanced students. E.
Lipp. rev. Sarah and Ben Knight. XV: 7;
45.

Cultural Studies in Foreign Language
Education. Michael Byram. rev. Torkil
Christensen. XV: 2; 55.

Current Trends in European Second Language
Acquisition Research.  Hans W. Dechert.
rev. Masaki Oda. XV: 2; 5455.

EFL Careers Guide: English as a Foreign
Language. C. Addis  & M. Butler. rev.
Antoinette Meehan. XV: 7; 46-47.

English In Use. Randolf Quirk and Gabrielle
Stein. rev. Malcolm Benson. XV: 9; 55.

ESL: A Handbook for Teachers and Administra-
tors in International Schools. Edna Murphy.
rev. Antony Cominos.  XV: 5; 39-40.

 ESL Teacher's Activities Kit. Elizabeth Claire.
rev. John Provo. XV: 5; 41.

ESL Teacher's Hol iday  Act iv i t i e s  Kit .  E l izabeth
Claire. rev. John Provo. XV: 5; 41.

First Steps in Listening. Michael Rost &
Nobuhiio Kumai. rev. Marc Sheffner. XV:
11; 47.

From Writing to Composing: An Introductory
Composition Course for Students of English.
Beverly Ingram & Carol King. rev.
Thomas F. Barry. XV: 5; 4041.

Fundamental Considerations in Language
Testing. Lyle Bachman. rev. Scott
Petersen. XV: 4; 39.

Gallery 1. Paula Fassman & Suzanne
Tavares. rev. John McGrath. XV: 6; 43.

Grammar and Practice: Self Study with Key.
Jimmie Hill, Rosalyn Hurst, Michael
Lewis, Celia Blissett & Katherine
Hallgarten. rev. Fred E. Anderson. XV: 4;
39-40.

Grammar in Context: Proficiency Level English.
Hugh Gethin. rev. Ron Grove. XV: 9; 51-
53.

Heartworks: An inspiration for learners of

.Debenham. XV: 9; 53-55.
Learning to Learn English: A Course in Learner

Training. Gail Ellis &Barbara Sinclair. rev.
Tamara Swenson. XV: 6; 39.

Making Sense of English Grammar Exercises:
Self Study Edition with Answers. Jake
Allsop. rev. Fred E. Anderson. XV: 4; 39-
40.

Medicine. David V. James. rev. Brian
Harrison. XV: 8; 4142

Pronunciation Pairs. Ann Baker & Sharon
Goldstein. rev. Carilyn Anderson. XV: 10;
42.

Reading and Writing Assessment Kit, Stage
One: Initial Lamer Interview. Sue Hood &
Nicky Solomon. rev. Monty Vierra. XV: 6;
41-43.

Reading and Writing Assssment Kit, Stage
Two: Core Kit Sue Hood & Nicky
Solomon. rev. Monty Vierra. XV: 6; 41-43.

Reading and Writing Assessment Kit, Stage
Two: Support Materials. Sue Hood & Nicky
Solomon. rev. Monty Vierra. XV: 6; 41-43.

Self-Access. Susan Sheerin. rev. Torkil
Christensen. XV:  3; 4143.

 Side By Side, 2nd Ed. Steven J. Molinsky &
Bill Bliss with Carolyn Graham et al. rev.
Ron Grove. XV: 12; 41-43.

Students and Teachers Writing Together:
Perspectives on Journal Writing. Kreeft
Peyton. rev. Emi Kato. XV: 12; 41.

Talking Topics. Gaynor Ramsey and Virginia
LoCastro. rev. Clive Langham XV: 1; 56-
57.

Teaching and Learning English Worldwide.
James Britton, Robert E. Shafer & Ken
Watson. rev. Antony Cominos. XV: 10; 41-
42.

The Cultural Dimension of International
Business. Gary P. Ferraro. rev. Ilene
Kradin. XV: 11; 45-47.

The Heinemann English Wordbuilder. Guy
Wellman. rev. Chris Mares. XV: 3; 41.

 The New Cambridge English Course I. Michael
Swan & Catherine Walter. rev. Ronald
Sheen. XV: 8; 43.

The Research Manual: Design and Statistics for
Applied Linguists. Evelyn Hatch & Anne
Lazaration. rev. Charles Adamson. XV:
11; 45.

The Second Language Curriculum. Robert
Keith. rev. John M. Graney. XV: 3; 3941.

Three Little Words A, An, The: A Systemic
Approach to Learning English Articles. Alan
S. Brender. rev. Timothy C. Page. XV: 4;
40.

Time and space: A basic reader. Michael
Connelly & Jean Sims. rev. Barbara
Gottschalk. XV: 8; 42-43.

Translation Alan Duff. rev. Sonia Sonoko
Yoshitake. XV: 3; 41.

Understanding Research in Second Language
Learning: A Teacher's Guide to Statistics and
Research Design. James Dean Brown. rev.
Sonia Yoshitake. XV: 2; 56.

Write On: Children Writing in ESL. Sarah
Hudelson. rev. David Wardell. XV: 2; 55-
56.

Writing. Tricia Hedge. rev. Carol Kikuchi.
XV:2;56.

Writing up research Experimental research
report writing for students of English. Robert
Weissberg & Suzanne Buker. rev. Sarah
and Ben Knight. XV: 7; 45.

Chapter  Reports
Adams, Carl. What’s In A Task? rep. Mary

Burkitt. XV: 10; 49.
Adamson, Charles. Neuro-Linguistic

Programming Workshop. rep. Stewart
Hartley. XV: 10; 51.

Asano, Hiroshi. How To Improve Listening
Comprehension. rep. Mary Burkitt. XV:
10; 49.

Barton, Ellen & Niemeyer, Susan. Teaching
EFL in Japanese Schools. rep. David
Wood. XV:  8; 51.

 Benger, Marc. Exploiting the Full Potential
of Video -- Swan Anderson. XV: 4; 45.  

Benger, Marc. Using Video Effectively. rep.
Howard Doyle. XV: 12; 51.

Book Fair (11th Annual Kyushu). rep. David
Wood. XV: 3; 47.

Books, Marilyn. Cognitive Coaching in ELT:
Hints for Multilevel Classes. rep. Howard
Doyle. XV: 3; 63.

Bridgman, Aston. Making Out in the JET
Scheme. rep. Howard Doyle. XV: 8; 55.

Brophy, Anthony. Listening Skills:
Development and Exploitation. rep.
Richard T. Bruce. XV: 8; 53.

Burton, John. Using a Spreadsheet for
Managing and Planning Classroom
Information. rep. Howard Doyle. XV: 2;
60.

Cates, Kip A. Global Education Activities.
rep. Ken Hartmann. XV: 12; 49.

Cisar, Larry. Drama Techniques in The
English Class. rep. Aleda Krause. XV: 8;
53.

Classroom Techniques. rep. John B. Laing.
XV:  5; 51.

Cothren, Bonnie. Task-based Language
Learning. rep. Bruce Carrick. XV: 6; 46.

Covenant Players (The), Far East Unit.
Drama and Acting in the Language
Classroom. rep. Helen Wright. XV: 5; 49.

Dennis, John. Instructional Software: The
New “Grammar Checkers.” rep. Mary
Ann Mooradian. XV: 10; 49.

Diller, Karl. Bilingualism and The Nature of
Language. rep. Mary Goebel Noguchi.
XV:  8; 51-53.

Dougill, John. Communicative Activities.
rep. Mary Ann Mooradian. XV: 10; 49.

Ellis, Rod. Grammar Tasks for Conscious-
ness Raising. rep. Denise Vaughn. XV: 9;
65.

Fisher, David. Fluency Activities in the
Language Classroom. rep. Joan
McCormack. XV: 1; 62.

Furuya, Chisato. Computer-Assisted
Language Learning. rep. Keiji Nomura.
XV: 12; 49.

Gaies, Stephen. Cooperative Learning in the
EFL Classroom. rep. Mary Goebel
Noguchi.  XV:  5; 51.

Gernant, Judy. Electric Eclectic. rep. Jane
Hoelker. XV: 12; 49.

Griffiths, Roger. Personality in the EFL
Classroom. rep. Tomoyo Kumamoto. XV:
7; 51.
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Pre-lntermediate-

)Full  of stimulating and accessible topics
) Presents the language clearly and systematically
) Builds vocabulary
,Actively encourages good learning habits
) Systematically develops skills

Components
l  Student Book
l  Workbook
iTeacher’s Book
0 Cassette

Other Levels
iIntermediate
iUpper-Intermediate
iAdvanced

Oxford
University
Press

To: OXFORD UNIVERSITY PRESS
2-4-8 Kanamecho, Toshima-ku, Tokyo 171
Tel: (03) 5995-3801 Fax: (03) 5995-3919

I am considering Headway Pre-lntermediate for adoption.

Please send me an inspection copy.

Putting Learners Name:

& Teachers First ~
(Home/School)

%



Halvorsen, Jerry. Activities for the Active
Classroom. rep. Matt GoodaIl. XV: 7; 51.

Ham, Sarah. Environmental Issues. rep.
Mary Ann Mooradian. XV:  7; 51.

Hanke, Brian & McMahon, Paul. How to
Break the Ice. rep. Richard G. Uehara. XV:
8; 51.

Hartley, Stewart. Brainstorming-Let’s Get
Organized! rep. Timothy Newfields. XV:
6; 46.

Hartwick, Tracy. Using Speech Communi-
cation as a Tool for ESL  Learning rep.
Howard Doyle. XV: 6; 46.

Hashizaki, Keiichi & Mooradian, Mary Ann.
English Structural Difficulties for
Japanese Students of English. rep. Mary
Ann Mooradian. XV: 10; 49.

Hayashi, Yosho & Numata, Toshio. A
Balanced Approach to Team Teaching.
rep. Mary Ann Moradian. XV: 6; 45.

Helgeson, Marc. English in 3-D.  rep.
Gwenna Humphreys.  XV: 1; 62.

 Hiroshima May Fair (The First). rep. Arlene
Alexandrovich. XV: 8; 51.

Hofmann, Thomas. Representing
Pronunciation in Teaching English. rep.
Mary Ann Mooradian. XV: 1; 62.

Hosoya, Mitsuko et al. What Worked! rep.
Catherine Tansey. XV: 2; 60.

Hutchinson, Shane. Teaching Large
Classes-Learning Together. rep. Jane
Hoelker. XV: 3; 47.

Hutchinson, Shane. Teaching Young
Learners. rep. Arlene Alexandrovich. XV:
6; 45.

Idea Sharing Meeting on English Education
in Jr./Sr.  High Schools. rep. Keiko
Nishikido. XV: 9; 65.

Isted, George H. Techniques for Teaching &
Learning TOEFL. rep. Tim Newfields. XV
8; 53.

Januzzi, Charles. English Pronunciation and
Spelling. rep. Kate Lockyer. XV: 4; 45.

Kishi, Chikahiko. Vocabulary Expansion.
rep. Tomoyo Kumamoto. XV: 7; 51.

Kumeda, Tatsuro & Lockyer, Kate &
Katano, Masato & Watanabe, Takako.
May Symposium. rep. Diane DiDona. XV:
8; 51.

Kyushu Book Fair (11th Annual). rep. David
Wood. XV:  3; 47.

Levin, Ken. Dangerous English Schools &
Humor in the Classroom. rep. Tim
Newfields. XV: 12; 51.

MacGregor, Laura. Don’t Just Sit There, Say
Something! rep. Stuart Walker. XV: 5; 51.

Moore, William L. Walt Whitman-A
Drama. rep. Stewart Hartley. XV: 3; 47,
63.

Murphey,  Tim. Using Music, Song and
Video. rep. Laura MacGregor. XV:  4; 47.

Nagano, Kanazawa and Suwa JALT
members. Regional Conference on
Creative Classroom Techniques. rep.
Mary Ann Mooradian. XV: 12; 49.

Nakamura, Toshiko. Student Exchange
Programmes. rep. Charles Jannuzi. XV:
12; 49.

Ninomiya, Hideo. Communicative
Activities in the Classroom. rep. Kate
Lockyer. XV: 5; 49.

Nomura, Yoko. EngIish Through Drama.
rep. Howard Doyle. XV: 8; 55.

Okabe, Roichi.  Intercultural Communica-
tions: Its Theoretical Considerations and
Conceptual Frameworks. rep. Yoshinobu

shigak. XV: 2; 60.
O’Keefe, Catherine. Teacher’s Resources:

How to provide your own in-service
training. rep. Ken Hartmann. XV: 2; 59.

Ooi, Masako & Herrick, Tom & Sanders,
Ted & Urayama, Tetsuro. Private Schools
in Japan: Challenges and Rewards. rep.
Mary Ann Mooradian. XV: 10; 49.

Patterson, John. Memory Enhancement
Techniques. rep. Stewart Hartley. XV: 7;
51.

Peaty,  David. Communicative Pair Practice.
rep. Leslie Tkach. XV: 1; 61-62.

PiIon, Maureen & Young, Adam. Teacher
Training & Development. rep. Tim
Newfields. XV: 10; 51.

Sapporo June Conference, Listening and
Learning. rep. Laura MacGregor. XV: 10;
51.

Schneider, Dennis E. Extensive Reading.
rep. Howard Doyle. XV: 10; 51.

Shimane, Marie. Generating Ideas in
Writing. rep. BilI Casey. XV: 1; 61.

Stanford, Bill & Lovelock, Clive. Your Class:
Oversized and Undermotivated? Maybe
We Can Help! rep. Joan McCormack. XV:
1; 62.

Stapleton, Paul. Stimulating Discussion and
Reading. rep. Laura MacGregor. XV: 9;
65.

Tiedemann, Mark. Pre-listening Techniques.
rep. Wanda D. Anderson. XV: 5; 49-51.

Tokyo Spring Conference. rep. Kevin Ryan.
XV: 8; 53.

Tyler, Huw. Drama Techniques in
Language Education. rep. David Wood.
XV:8;  51.

Tomlinson, Brian. Ways of Teaching Large
(and Small) classes. rep. Shane
Hutchinson. XV:  5; 49.

Toyama, Setsuko. Get the Kids On the
Rhythm. rep. Laura MacGregor. XV: 7; 51.

Aramaki, Motofumi & Satoshi Kamiya. CAI
with Real Interactivity for Beginners. rep.
Jane Wieman. XV: 3; 23.

Bales, Tena Marie et al. Video in the
Student-Centered CIassrom. rep. Rachel
Gladstone-Gelman. XV: 5; 18-19.

Brown, Ray. The Role of Beliefs and
Concepts in Syllabus Design in EFL
Teacher Training. rep. TorkiI Christensen.
XV:  5; 15.

CandIin, Christopher N. Australian
Learner’s Dictionary (Pre-Conference
Workshop). rep. Charles Adamson. XV: 5;
20.

Candlin, Christopher N. Language,
Learning and Community. rep. Roderick
McDonald. XV:  3; 3.

Carter, Ronald. Language Awareness and
Learner Training. rep. Joan Turner. XV: 3;
3-4.

Cothren, Larry et al. The Task-Based
Language Program at Asia University.
rep. Tim Murphey. XV: 5; 15-16.

Dougill, John. Rock Around the Classroom.
rep. John Thorpe. XV: 3; 21.

Ellis, Rod. Grammar Teaching-Practice or
Consciousness-Raising? rep. Keith Easley.
XV: 5; 17-18.

 Graves, KathIeen. Thoughtful Practice:
Teacher Training in the ’90s. rep. David
WardeII. XV: 3; 4-5.

Fanselow, John F. Learning from Learners.
rep. Monty Vierra. XV: 3; 4.

Fanselow, John F. Open Your Books to Page
22! rep. Gregory M. Bornmann. XV: 3; 11.

Gaies, Stephen. Communicative Practice
Through Group-Study  Activity. rep.
Robert M. Homan. XV: 3; 21.

Gay, Charles W. & Thomas P.  Nunnelly.
Activities for Developing Intercultural
Awareness. rep. Thomas C. Anderson.
XV: 3; 17.

Ushimaru, Atsuko. Teaching Nonverbal
Communication. rep. Catherine Tansey.
XV: 2; 60.

Ushimaru, Akuko.  Pronunciation Practice.
rep. Donna Fujimoto.  XV: 4; 45-47.

White, Ron. Experiential Learning. rep.
Laura MacGregor. XV:  2; 59.

White, Ron. What is Chimera? The Search
for the Perfect Textbook. rep. Tomoyo
Kumamoto. XV:  2; 60.

Wiion, Steve. Dynamic English. rep.
Mary Burkitt. XV: 4; 45.

Yamada, Harumi & Imagawa, Yoshiki &
Lockyer, Kate. How Do You Feel to be a
Student?. rep. Charles Jannuzi. XV: 9; 65.

Yamamoto, Masayo & Swan, Jim.
Bilingualism.  rep. Lincoln Lee. XV: 4; 45.

Yoshida, Kensaku & Narahashi, Yoko &
Hosoya, Mitsuko. Does Language
Learning Affect Values and Perspective?
rep. Michael Moran. XV:4;47.

Yoshitake, Sonia Sonoko. Large Classroom
Management. rep. Stewart Hartley. XV: 1;
62-63.

Zeid, Mark. It’s A Small World. rep. A. R
Alexandrovich. XV:  3; 47.

Conference Reports
(JALT ‘90)

Akagi, Yayoi & Brenda Watts.  Cultural and
Global Awareness Activities. rep. Mary
Goebel Noguchi. XV: 4; 35-36.

Grosshans, Geoffrey & Nanci Graves. SkilI
Integration through Project Work. rep.
Ann M. Phelan.  XV:  5; 20.

Harmer, Jeremy. What Makes a Good
Teacher? rep. Shannon Jacobs. XV: 3; 5.

Hori, Utako. What is the “Oral Proficiency
Interview”? rep. Shinichi  Hayashi. XV: 3;
26-27.

Japanese Language Acquisition: Perspec-
tives. rep. Toshiyuki Doi. XV: 3; 25-26.

Kitao Kathleen. Linguistic Pragmatics and
ESL/EFL. rep. Yuri Kite. XV: 4; 35.

Lokon, Ditte. Group Projects Using a Video
Camera. rep. James M. Hagen. XV: 3; 20.

Lokon, Ditte. Inductive Learning in a
Writing Class. rep. Richard Smith. XV:  3;
11-12.

MaIey, Alan. Profession, Pseudo-Profession
or Pretension? rep. Monty Vierra. XV: 3;
5-7.

Matsuka, Yoko & AinsIie Baldwin. The
Book of Goal  Sheets. rep. Timothy
Newfields.  XV: 5; 21.

McCarthy, Michael. Grammar and
Discourse. rep. Anne Newell McDonald.
XV: 3; 12-13.

McCarthy, Michael. Materials for
Vocabulary Teaching. rep. Mariko
Takashima. XV: 3; 27.

McCarthy, Michael. Spoken Discourse:
Insights,  Issues and Applications. rep.
Charles Adamson. XV:  3; 12.

Rodd, Peter. Photography in Language
Teaching. rep. Carla Shelker. XV: 5; 19.
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ALLTALK
ALLTALK is a two-level English conversation course for
false beginners who have learned English but cannot  use
it for communication.

ALLTALK Book 1

Main TOPICS  of the Dialogues and other Pair Activities:
1. Immigration Control/ Meeting people/ Introductions
2. Customs Check/ Leisure activities
3. Asking the way/ Home
4. Reserving a hotel room/ People
5. Checking into a hotel/ Sports
6. In a Shop/ Shopping/ A Street market
7. In a Post Office/  TV and Books/ TV viewers
8. In a bank/ Work/ Good and bad news
9. Eating out/ Ordering a meal/ Food
10. Reserving theater seats/ Entertainrnent
11. At a bus station/ Transport
12. Consulting a doctor/ Health

FUNCTIONS
1. Introduction; greeting; repetition
2. Asking people to do things
3. Asking for and giving directions
4. Asking for permission
5. Apologizing
6. Offers and invitations
7. Thanking
8. Giving good and bad news
9. Asking for things
10. Complimenting and praising
11. Making suggestions (1)
12. Making suggestions (2)

i
For a free sample copy please write to: I
Macmillan LanguageHouse  ltd., 5-14-7 Hakusan, Bunkyo-Ku, i

L Tokyo 112. Tel:  03-3943-6857 Fax: 03-3943-6863 ;

Name
i

A
I

MACMILLAN
School

PUBLISHERS Address

iL----_------------------------------------------------------------------------------------ I



New Edition!

INTERACTIONS
& MOSAICS, 2/e

Available October 1989!

THE FLEXIBILIT\

COORDINATED SKILI.S  BY  LEV EL
The  books in each level are  coordinated  across  chapters
by theme. vocabulary. and use  of grammar structures

You  liked  I,’ W e  kept  it  !

FOCUS  ON BUILDING  SKILLS
All the books focus on building  skills  rather  than

merely testing  comprehension.
You liked  it!  We kept  it ’

SO WHAT'S NEW?__
*New exercises in all * More detailed gram-

books mar explanations for
certain structures

*New readings
*More sentence-level

*New listening tasks language exercises
and speaking in the Interactions
activities writing books

* All four Instructor’s *New design (new
Manuals have been layout and photos)
augumented and
redesigned

ETC Program
by Elaine Kirn

W e s t  L o s  Angeles College

Available Now!

A comprehensive,
cohesive and
flexible approach
to adult ESL
education

Compentency-
based with
hundreds of
competencies
in all
-

Six levels-for a
total of 17 books
PLUS cassettes
and teachers’
editions

Current
approaches to
language
instruction

Fully illustrated
and carefully
designed

Lively pedagogy

S k i l l s  W o r k b o o k

l----Al

Grammar
R e a d i n g /  L i s t e n i n g /
W r i t i n g  S p e a k i n g



Seton, Cyndee. Interview Projects for
University Students. rep. Gabriel Yardley.
XV: 3; 23.

Stempleski, Susan & Tomalin, Barry. Using
Video for Cross-Cultural Instruction. rep.
Sophia Shang. XV: 3; 20.

Stempleski, Susan & Barry Tomalin. Video
in Language Teaching: The Recipe
Approach. rep. Hiromi Morikawa. XV: 3;
27-28.

Winchester, Jeffery D. The Effect of "Pre-"
Activities on Task Performance. rep. Mika
Suzuki. XV: 4; 36-37.

Yoshioka, Kaoru. Testing the Pienemann-
Johnston Model with Japanese as a
Second Language. rep. Sandy Fotos. XV:
4; 36.

Colloquia
Bilingualism. rep. Yuri Kite. XV: 5; 17.
Global Education-A New Direction for the

1990s. rep. Tom Hayes. XV: 3; 7.
New Perspectives on Listening. rep.

Mohammed K. Ahmed. XV: 3; 9-11.
Teaching Grammar through Consciousness-

Raising. rep. Jan Smith. XV: 3; 13-15.
Video Challenges for the Nineties. rep.

Christopher J. Bragoli.  XV: 3; 19.
Vocabulary Acquisition: Directions in

Research and Pedagogy. rep. Jane
Hoelker. XV: 3; 15-17.

Roundtable
American Universities in Japan. rep. Karen

DeMoss, Thomas Patterson and Barry
Tagrin. XV: 5; 16-17.

Guidelines
Guidelines for Submission to JALT

Publications. XV: 1; 29-34.

I n d e x
The Tenth Annual The Language Teacher

Index. XV: 1; 35-43.

Interviews
Brumfit, Christopher. by Teresa Bruner Cox.

XV: 9; 3-7.
Celce-Murcia, Marianne. by Deborah

Foreman-Takano. XV: 9; 8-12.
Eskey, David. by Carolina Lopez. XV: 3; 29.
Hansen-Strain, Lynne. by Jeris E. Strain. XV:

9; 23-24.
Henrichsen, Lynn. by Jeris E. Strain. XV: 10;

3-4.
Ichikawa, Shinichi. by Sumiko Taniguchi..

XV: 8; 23-26, 59.
Pienemann, Manfred. by Lynne Hansen-

Strain. XV: 9; 17-18.
Nakata, Ritsuko. by Eloise Pearson. XV: 2; 5-

7.
Nunan, David. by The Language Teacher. XV:

9; 18-21.
Tanaka, Nozomi. by Keiichi Koide. XV: 5;

11-14.
Thurgood, Graham. by Sonia Yoshitake. XV:

6; 3-5.
Wenden, Anita L. by Jeris E. Strain. XV: 9;

13-16.

Jalt ‘91
Challenges for the Nineties. XV: 4; 34.
Conference Host City - Kobe. XV: 5; 27.
Conference Preview. XV: 7; 39-41.
JALT ‘91 N-SIG Update. XV: 10; 23.
Job Information Center. XV: 10; 21.
Main Speakers. XV: 9; 27.
Preconference  Workshop Presenters. XV: 9;

29.
SIG Participation in JALT ‘91. XV: 6; 29.
Tentative 3-Day Schedule of Events. XV: 9;

33-39.

Jalt ‘92
From the JALT ‘92 Conference Publications

Editor, Larry Cisar. XV: 12; 23.

Jalt News
And the Winners Are.. XV: 3; 31.

 Appointed  Officers and Committee Chairs.
XV: 1; 25.

Associate Members’ Privileges. XV: 4; 19.
Call for Motions for JALT Annual Business

Meeting. XV:  8; 29.
Call for Research Grant Applications. XV: 4;

13.
Executive Committee Meeting Report. XV:

2;45.
General Information About JALT. XV: 4; 19.
In Appreciation. XV: 1; 25.
JALT Associate Members. XV: 4; 21-23.
JALT Chapter Officers. XV: 4; 27-31.
JALT Chapter Officer Update. XV: 8; 29.
JALT Officers. XV:  4; 2.
JALT National and Local Elections for 1992.

XV: 4; 7.
JALT Positions Available. XV: 12; 25.
Message from the Immediate Past

President. XV: 8; 29.
New Central Office. XV: 6; 31.
New JALT Archives. XV: 7; 41.
News from the June Executive Committee

Meeting. XV: 10; 25-27.
1991/92 National Election Report. XV: 1; 25.
Nominations for 1992  TESOL & IATEFL

Representatives. XV: 10; 27.
Officer Reports for 1990. XV: 4; 2-5.
Procedures for the Election of National

Officers for 1992-1993. XV: 11; 2324.
Proposed Constitutional Amendment. XV:

10; 25.
The Constitution of The Japan Association

of Language Teachers. XV: 4; 13-16.

My Share
Aljets, Merritt. Promoting Discussion with

Discovery Sheets. XV: 12; 27.
Beach, Richard. Games and Activities for

Children. XV: 2; 47-51.
Cornwall, Tim. Three Varieties of English.

XV: 9;45,47.
Graney, John. Double-Duty Cloze. XV: 5; 37.

39.
Hane, Atsuko. Ask Someone Who. XV: 6;

37.
Lambert, Nicholas. Revision and Home-

work Games. XV: 3; 35-39.
Linke, Steve. Realistic Oral Presentations for

Introductory Business English. XV: 8; 39,
55.

Murphey,  Tim. Circle Poetry Editing. XV: 1;

53-54.
Ryan, Stephen M. Oral Testing without

Tears. XV: 10; 31-33.
Shang, Sophia. Bringing Christmas into the

CIassroom with Video. XV: 12; 2931.
Tsukamoto, Cynthia McKeag & Sally La

Luzerne-oi. TV Game Shows, Contests for
the Conversation Class. XV:4; 37-38.

Obituary
Roger Griffiths 1945-1991. XV: 12; 23.

Opinion
Bailey, Mary Ellen. The Grammar-

Translation Method in Japan: Trials and
Error. XV: 8; 35.

Cantor, Gary W. Conversation Teachers,
the Japanese and Self-fulfilling
Prophecies. XV: 10; 33, 35.

Cunningham, Mark. A Politically Correct
Language Teacher? XV: 10; 37.

Evanoff, Richard. Why Students Shouldn’t
be Evaluated. XV: 8; 31-33.

Evans, Hywel. Defenders of the Faith. XV: 6;
33-35.

Furukawa, Chikashi. Is JSL one discipline?
XV: 12; 39.

Honey, John. “OrientaIism” and Other
Delusions. XV: 1; 43-47.

Jacobs, Shannon. Three Days at the Races.
XV:5; 29.

Koide, Keiichi. Issues of Criticism in JSL.
XV: 9; 46-47.

Niemeyer, Susan L. Setting the Record
Straight on the JET  Program. XV: 10; 37.

Peters, Martin. Interference: They Hung the
Wrong Cowboy. XV: 1; 47-49.

Scott, Robert Bruce. A Sonic Boom:
Impressions of JALT ‘90. XV: 3; 31-33.

Vierra, Monty. Concerning Global Issues.
XV: 12; 35-37.

Zeid, Mark A. Don’t Shoot the Students: I
Have a Better Idea. XV: 5; 29-31.

Readers’ Views
Ford, Stephen. (Student evaluation). XV: 12;

3 9 .
Fujimura-Fanselow, Kumiko & Wayne

Pounds. ‘Political Correctness”? A Reply
to Cunningham. xv: 11; 35.

Reports

Christensen, Torkil. Current Research in
Large Classes Conference in Karachi,
Pakistan. XV: 12; 21.

Knott, Christopher M. The TESOL ‘91
Convention. XV: 9; 43.

Nozawa, Kazunori. The 19th Kaizenkon
Conference. XV: 6; 31, 35.

Pearson, Eloise. The Communication
Association of Japan’s 21st  Annual
Convention. XV: 12; 21.

Ushimaru, Atsuko. TESOL Day at the
United Nations. XV: 9; 43.

Yoshitake, Sonia Sonoko. Special Education
Event for English Teachers. XV: 10; 25.

ci
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one Presents

om Use
Low Intermediate

SPEAKING FIRST LlSTENlNG  FIRST
l Each lesson offers students varied l Listening tasks for both global and

and extensive practice with target intensive listening, and a speaking
structures and vocabulary. pairwork  section

l  Two cassettes ¥4800 (¥4660  plus tax) l  Two cassettes ¥4800 (¥4660  plus tax)
In termedia  te

SPEAKING LISTENING
l  Focuses on the use of English in l  Tasks provide students practice in

everyday situations. developing their listening skills neces-
l 16 lessons contain ample material for sary for understanding conversations

speaking and listening practice. l Practical topics as time, weather,
0 Two cassettes ¥4800 (¥4660  plus tax) hobbies, music and leisure activities.

l  Two cassettes ¥4800 (¥4660 plus tax)
READING

0 The 20 chapters  cover a wide range WRITING
of topics and focus comparing and l  Focuses on the importance of
contrasting Britain. America and Japan. accuracy in writing by concentrating

l Each chapter also includes compre- on high frequency errors in grammar,
hension  questions and exercises. spelling and rhetorical devices.

Upper Intermediate

Paragraphs that Communicate The Snoop  Detective School
(Reading and Writing Paragraphs) Conversation Book

l  10 chapters introduce students to
ten basicorganizing ideas.

l Abundant examples presented in each
chapter explain an idea and show
how a paragraph is organized.

l Conversation book based on
information gaps and role playing

l Creative exchange of information,
game-like task book

0 Two cassettes ¥4800 (¥4660  plus tax)
--cc-c------------------I----c

Free Sample Copy Request -I
Please send me a free inspection copy of (please cheek) I

I
q SPEAKING FIRST q SPEAKING 0 WRITING q Paragraphs that Communicate 1

0 LISTENING FIRST q LISTENING q READING q ‘T-he-he&O~~~;~~ School 1
I

Linguaphone  Japan NAME I

1-12,  AKASAKA  1-CHOME
I

ADDRESS
MINATO-KU, TOKYO  107

TEL: TOKYO (03) 3585-3521
FAX: TOKYO (03) 3585-7840 TELEPHONE NUMBER ( )

_~~__~__-__~~--_-_--_----- - - - - - -



In Defense of Grammar Translation
by Ronald Sheen

Tottori  National University

In the August issue of The Language Teacher’s Opinion
column, Mary Ellen Bailey wrote about the ills of the
Grammar-Translation Method (henceforth GTM) and
in doing so manifested one of the major failings of the
field of ELT (English Language Teaching): the adopt-
ing of positions unsupported by empirical evidence.

She begins by implying that the misuse of please may
be attributed to the GTM but fails to offer any supportive
evidence. Faced with the frequent occurrence of errors,
one can offer a wide range of possible explanations. As
this is a speculative endeavour, it is advisable initially to
consider the more probable causes. Surely, in this case of
the overuse of please by Japanese students, a more
plausible explanation is that provided by the phenomenon
of overgeneralisation which characterises many foreign
language learning situations whatever method is used.
(cf. the many articles and books published in the ’70s on
Error Analysis). Faced with the necessity of using in real-
life situations what one has learned in the classroom,
there is a natural tendency given time pressure to use
simple forms which although not correct do convey the
appropriate meaning. In order to justify her position,
Bailey would have to demonstrate that those students
taught by the GTM use please incorrectly more frequently
than those students taught by other methods. This she
patently fails to do.

Bailey then goes on to declare that this overuse of
please “demonstrates the inherent shortcomings” of the
GTM. In what way this demonstration is made she fails
to explain. She simply points out that douzo  has a va-
riety of English equivalents as amplification of her
original statement. In fact, it is the GTM of all available
methods which would attempt most to make students
aware of the various equivalents. It is those methods
which rely on inductive learning such as the commu-
nicative method which often leave students in the dark
as to the exact meaning of forms because of the reluc-
tance to resort to explanation.

The failings of Bailey’s position largely stem from her
confusing a specific exponent of the GTM with the main
principles thereof. These principles may be subsumed
under the premise that in order to learn a language, one
has to  understand the grammar and learn thevocabulary
of that language. In order to do this, one has to understand
in what ways these two aspects compare and contrast
with one’s mother tongue. Translation is used as a means
of providing practice of the knowledge so acquired. (cf.
Howatt,  1984 pp. 132-146 for a description of the GTM).
To take an example from Japanese and English, as both
languages have a progressive form but each language
uses it somewhat differently, a learner must understand
how the two languages compare and contrast in this
area. In a GTM, a learner is made aware of this by

explanation and translation practice. This, however, is
merely a means to an end which is the developing of
competence in the language. As to how the learner will
use this competence in the course depends largely on the
needs underlying the course. There is nothing prevent-
ing a course combining this approach with the developing
of oral and aural skills.

The GTM has become a pejorative term in the field
because of the many excesses it has spawned in response
to the demands of examination systems (cf. Howatt,
1984). Japan is an example thereof. Entrance examina-
tions to schools, colleges, universities and companies
are often characterised by a concentration on the arcane
rather than general language use. Furthermore, aural
and oral skills are virtually ignored. Schools have,
therefore, tended to develop an extreme form of GTM
to achieve success in these examinations. If the ex-
aminations were modified in such a way as to demand
knowledge and use of the four skills, this would nec-
essarily result in change in the form of GTM presently
in use. It would not, and should not, result in its
abolition until it has ben demonstrated that it can be
replaced by a more effective method. It is salutary in
this regard to read Smith (1970),  for when he was
commissioned to compare the effectiveness of a
modified form of GTM with a structural method, it
was, much to the chagrin of the commissioners, the
former which proved to be more effective.

In proposing approaches to replace the GTM, Bailey
further manifests her propensityforbasing her position
on unsupported argument. She maintains that by using
the target language as much as possible, the teacher
forces the students to think in English and they con-
sequently learn much faster. She offers no research
findings from the literature to support this. This is
understandable as such findings do not exist. This is
not to say that there may not be a measure of validity in
what she says. However, it is put far too simplistically.
Clearly, one must use the target language in the class-
room. However, this does not constitute an argument
against the GTM, for it  is quite feasible to do so while
using that method.

Similarly, the eclectic approach which Bailey es-
pouses does not preclude the use of elements of the
GTM. As both learner and teacher, I would regard them
as essential as I take the position that one should stress
the priority of understanding both grammatical and
lexical meaning and have found the GTM an effective
means of achieving this.

A further argument used by Bailey to attack the GTM
is based on the fact that Japanese high school students
after five years of study “are often baffled by the simplest
of questions.” I have taught both French and English in
England, France, Canada, Saudi Arabia and Oman and
have often found the students there equally baffled by
the simplest of question after more than five years of
study using methods ranging from the GTM to the most

(Cont'd on p. 45.)
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An English Course
Michael Walker
Author of New Horizons in English and Yes! English for Children

Original Music by Bob Schneider

Student Books
Meaningful language activities
Reading writing readiness skills
Traditional and contemporary literature
Integrated skill-building  listening,
speaking, readmg and writing.

Activity Books
Activities ranging  from cut-and-paste to
process writing
Reading  writing  readiness  activities
Completed pages used for further listening
speaking practice

Audio Cassette Program
Outstanding  quality
Rich  array of finger plays,  songs, poems, chants,
stories,  conversations,  and listening  comprehen-
sion  exercises

acher’s Books

Big Books
Beautiful over-wed books for shared
readmg, whole language and early literacy

readmg and role-play

Addison-Wesley Publishers Japan, Ltd. N i c i b o  Bldg  1 2 ? Sarugaku-cho  Chiyoda-ku  Tokyo 101



The Almanac Game
by Nelson Einwaechter

Introduction
In order to prepare my twenty-five ESL students for

continued studies in American colleges and universi-
ties, I introduce them to books of fact through an
almanac game. Although it is a “trivia"-type  game, it
addresses at least four learning objectives: 1. It raises
students’ awareness of such study aids available in
Western countries (and often in Japanese bookstores).
2. Students learn how to use an index and a table of
contents. 3. It develops guessing skills. 4. Students gain
additional factual knowledge about the world.

Preparation
Borrow as many almanacs of various types as possible.

Make a list of factual, trivia-type questions in areas
which will interest your students. Before presenting
the game, research must be done to make sure that each
of the almanacs used has the answer to the questions
you prepare. In fact, page numbers should be noted in
case any question stumps all of them. Next, group the
questions into categories. Categories I have used include
History, Geography, Sports, Entertainment, Superla-
tives, and Miscellaneous.

Suggestions: I prepare some questions with answers
about Japan and the Japanese. For example, “Who won
the Nobel Prize for Literature in 1968?" (Yasunari
Kawabata); “Where were the 1972 Winter Olympics
held?” (Sapporo); and ‘What is the name of the longest

(Cont'd from p. 43.)

functional. If we have not learned much else in the last
decades of intensive research, surely we have learned
to resist the temptation to lay such store by the method
used and lay at its feet the failings of the students.

I would be the first to encourage practising teachers
to impart the findings of their experience to the litera-
ture. However, before doing so, I would hope they
would resolve to do so in as rigorous a manner as
possible and refrain from basing crucial arguments on
positions unsupported by empirical evidence. This will
serve two purposes: first, it will improve the quality of
contributions and second, it will reduce the number of
articles in an already saturated field.

References
Bailey, M.E. (1991). The grammar-translation method: Trials and

error. The Language Teacher, 15(8), 35.
Howatt,  A.P.R  (1984).  A history of English language  teaching.  Oxford:

Oxford University Press.
Smith, P.D., Jr. (1970). A comparison of the cognitive and audio lingual

approaches to foreign language instruction. The Pennsylvania Foreign
Language Teaching Project. The Center for Curriculum
Development; Philadelphia.

railroad tunnel in the world?” (Seikan, Tsugara Strait).
Sometimes I prepare questions that may be answered
more quickly by guessing than by consulting the alma-
nac, to encourage guessing skills as well: for example,
“How old is Michael J. Fox?” (Unless there is a dedi-
cated fan in the class, most students will guess from the
mid-to-late twenties, until they come to the correct
answer of 30, or until someone finds it by consulting the
reference book.)

In class
Write the name or number of each group on the

board. The teacher asks the questions, one-by-one.
When a group finds the answer, one member should
quickly write  it on the board under the team’s desig-
nation. The team that writes the correct answer first
gets the point. After each question the groups rotate the
copies of the almanacs, to acquaint students with the
varying styles of different publishers. In fact, this could
give the students a criterion for choosing the one they
like the most after comparing features of each: index in
the front or back of the book, colored maps, pictures,
and type of information given.

I have always found this game successful from the
students’ viewpoint whenever I’ve tried it, because
students enjoy both the playful atmosphere and the
discovery of interesting facts. In addition to the learn-
ing objectives listed above, it also providesgood focused
listening practice, as the questions are read only once.

Nelson Einwaechter teaches EFL, ESL, and French at
Hiroshima College of Foreign Languages.

Readers’ Views
A new column in a ‘letters to the editor” format has
recently been established. Responses to articles or other
i tems in  The  Language  Teacher are inv i t ed .  Submiss ions
of  not  more than 250 words should  be sent  to  the ed i tors
by the 15th  o f  the  month ,  two months  pr io r  to  pub l ica t ion
in order to allow time to request a counter response to
appear in the same issue, as appropriate.
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Grammar in Action Again: Awareness Activities for
Language Learning. (Expanded edition.) Christine
Frank and Mario Rinvolucri. Prentice Hall Interna-
tional (UK) Ltd., 1991.175 + viii pp. ¥2,640.

Grammar in Action Again provides a variety of struc-
turally based communicative activities aimed at stu-
dents whose levels range from absolute beginner to
upper intermediate. In the table of contents, the activities
are divided into six functional or grammatical sections:
Ice-breakers, Student Questionnaires and Interviews,
Tenses, Verb Forms, Other Grammar Areas, and Free
Work. Each functional activity explicitly states the
level, time required, and in class instructions to the
teacher. Each grammatical activity has the grammar
structures clearly stated as well. When appropriate for
a particular activity, Frank and Rinvolucri have pro-
vided other information, such as preparation, home-
work, suggestions for follow-up in the next class, ra-
tionale, variation, and example. In addition, the authors
sometimes include brief comments after an activity.
These notes to the teacher come labeled as “Danger,”
“NB,” ‘Technical note,” “Acknowledgement,” or “Note
of a parallel development” and give the authors’ helpful
insight to that particular activity.

In the forward, entitled “Ten years on,” Frank clearly
states that the activities in GIAA are not to be viewed as
“interesting extras to liven up a class.” She suggests,
instead, that they be used as “supplementary practice
of structures in a framework where the grammar is
determined, but the content has to be provided by the
student.” Rinvolucri states, ‘To really speak a language
[the students] need to live new thoughts in it and
express real feelings though it.” Both authors maintain
that genuine communication is more than the ability to
correctly manipulate grammar structures in a drill. The
activities in GIAA,  therefore, emphasize communica-
tive competence rather than linguistic competence;
language in action rather than language as a system of
symbols; and mastering the language tool rather than
looking at it. Moreover, since the authors uphold the
belief that social interaction is a basic requirement for
real communication, they have presented in this book
activities which focus on the learner, putting him/her
at the center of the interaction.

In using a few of the GIAA  activities in my English
conversation classes, my students (first/second se-
mester freshmen) seemed to enjoyputtingthegrammar
they had already learned into actual conversation about
themselves and their peers. Most of them successfully
made the leap from textbook grammar exercises to
conversation activities which implemented those same
grammar points. It is very important to me as a teacher
to receive the feedback of seeing comprehension dawn
on my students’ faces as they realize that there was
indeed a point to all that brutally distressing grammar
in the past six or seven years. More importantly, con-
sidering how shy and untalkative my students were in

the beginning, I find it very rewarding to observe them
eager to participate in a conversation activity in the
classroom. Whether or not they can successfully carry
the grammar point(s) and the confidence to a conver-
sation outside the classroom walls remains to be seen.
But GIAA  helps bridge that gap, I think, by providing
the circumstances in which the students demonstrate
to themselves and each other that they can in fact use
English to communicate “real stuff.” After all, the real
world is just one step beyond the classroom.

In addition to the table of contents (see above), Frank
and Rinvolucri have also provided for teachers familiar
with their first volume a list of activities new to this
expanded edition, arranged alphabetically by title (with
page numbers). They have also provided three separate
indices. The first index is a list of all the activities,
arranged sequentially by page number (which corre-
sponds to the sequence of the six major divisions in the
table of contents) with the title, level, time, and gram-
mar structure also listed for each activity. The second is
a grammar index, in which the activities are listed
alphabetically (with page numbers) under a particular
grammatical structureor functional form (e.g., passives,
conditionals, greetings, advice giving, etc.). The last is
an index of levels, in which the activities are arranged
alphabetically (with page numbers) under a particular
competence level (e.g., absolute beginners, beginners,
post-beginners, etc.).

Oddly enough, I found all those indices rather
daunting. I much preferred meandering slowly through
the entire book and earmarking those exercises I knew
could make use of. However, I do realize that not all
teachers have either the luxury of being able to spend
a few hours merely perusing just one book or the
knowledgeof what’sgoingto becovered (and when) in
their classes. I am NOT implying that the indices are a
weak point in GZAA; I’m simply stating that I found
them superfluous. Others, I’m sure, will find them
indispensable.

Frank and Rinvolucri thoughtfully provide
acknowledgements as well as a bibliography in GIAA,
both of which provide sources for additional commu-
nicative activities. This book is publicized as a teacher
resource-and that, in short, is what it is. It would bean
especially useful volume for new teachers and teacher-
trainees who have yet to develop their own catalog of
resources and even for experienced teachers who are
looking for more good ideas in a communicative format.

Reviewed by Kelly Ann Rambis
Nagoya City University

Oxford Advanced Learner’s Dictionary (4th ed.) .  A.P.
Cowie, ed. Oxford: Oxford University Press, 1989. 1600
pp. ¥3,786  (hardback)

Weighing in at 1.5 kg and measuring 15 cm x 22 cm x 6
cm, OALD  is probably not a book that students would
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*****Announcing*****
SCOTT, FORESMAN  ENGLISH

In Contact,Levels 1  and 2 On Target,  Levels 1 and 2
Active, involving, and alive-
Scott. Foresman English makes
communicating in English a natural!

l Integrat ion of  l istening.  speaking.
reading. and writing

l A learner-centered approach
promoting active involvement

& Instruction in critical thinking
skills to help students learn better
and retain more

l Application of learning strategies
to promote responsible,  indepen-
dent study

g ScottForesman

t: For orders please  con tact:

Oy()HAN  ( W E S T E R N  P U B L I C A T I O N S  D I S T R I B U T I O N  A G E N C Y )

1 - 2 1 - 1  S a r u g a k u - c h o ,  C h i y o d a - k u ,  T o k y o  1 0 1  14-9  Okubo 1693-chome, Shinjuku-ku,  Tokyo
Phone 03 3208.0181  FAX 03-3209-0288  03-3208-5308

Phone: 0 3- 3294-8288 329  l - h  34  3 Branches Sapporo.Sendai,Chiba’Yokohama’Naqoya’Osaka’Hlroshll
Fax : 0 3- 3294-8284 Fukuoka.Oklnawa’Yokohama  Distribution  Center.London



want to be hauling on the train between home and
school. However, students and teachers alike might
want to make room on their bookshelves for this useful
reference aid.

In the Oxford line-up, in addition to this book under
review, there is the Elementary Learner’s Dictionary and
the Student‘s Dictionary of Current English. If choosing
between the intermediate one (OSDCE) and OALD, a
potential purchaser would have to consider many other
factorsbesidesthedifferencesinweightanddimensions.

As pointed out in Jim Tague’s review of February’90
(in Review of Oxford Students Dictionary of Current
English, The Language Teacher, 14 (2), 37-38), OSDCE
contains simpler definitions. However, OALD makes up
for it with illustrations depicting 1820 items and 81,500
examples for the 57,100 words and phrases. Included
are words of the four letter variety that students fre-
quentlyencounter inmovies. With this dictionary, they
will not only find the definitions for these words but
they will  also be warned with an exclamation point in
a triangle that these are taboo words.

A separate booklet in Japanese, published by
Kaitakusha, describing how to use this dictionary, is
included. This allows students to take full advantageof
the numerous features, since most of them would not
try to grapple with the 7 pages of the practical guide,
much less the 35 pages of the detailed guide.

The appendices not only contain the usual maps (of
the U.K. and the U.S.) and reference tables such as
Weights and Measurements, Geographical Names, and
Irregular Verbs but also include illustrations of Breeds
of Dogs, Musical Instruments, Furniture, and many
others.

U.S. variances in spelling (humour/humor)  and
pronunciation are a welcome feature, along with the
inclusion of synonyms. If one looked up the word
NAPPY, one would find: (U.S. diaper) piece of towel-
ling cloth or similar expressions. The U.S. words are
also cross-referenced; so if one were to look up DIAPER,
one would find: (U.S.) = NAPPY.

Forthestudent ortheteacherwho hasthemoneyand
the space on the bookshelf, OALD is loaded with in-
formation that would make this dictionary quite a
useful reference book.

Reviewed by Nelson Einwaechter
and Mutsumi Kubo

Hiroshima College of Foreign Languages

Publishers should send all review copies
of books and other materials to the JALT
Reviews Coordinator, Sandra lshikawa

Lddress  on p. 1).

Recently Received

The following materials have recently been received
from publishers. Each is available as a review copy to
any JALT member who wishes to review it for The
Language Teacher or the ]ALT Journal.

Notations before some entries indicate duration on
the holding list:  an asterisk (*) indicates first notice in
this issue; an exclamation (!) indicates third-and-final
notice this month. All final-notice items will be discarded
after January 31.

Classroom Text Materials
*Addis, C. & Imbert, H. (1991). Company formula (workbook.

workbook practice tape, student’s book dialogues tape). London:
Macmillan.

*Flower, J. (1991). Cambridge first certificate organiser: Unique
coursework and revision. London: Language Teaching Publications.

*Imbert, H (1991). Formula Three (workbook 1, workbook practice
tape, student’s book dialogues tape). London: Macmillan.

*Martin, S. (1991). Tropical rainforests. London: Maanillan.
*Maule, D. (1991). The naked verb: The meaning of the English verb

tenses. London: Macmillan.
*Slater, S. (1991). Rainbow (teacher’s books 3 & 4). London:

Macmillan.
*Vaughan-Rees, M. (1991). The London book. London: Macmillan

P u b l i s h e r s .
Adelson-Goldstein, J. (1991). Listen first: Focused listening tasks for

beginners (student’s book cassettes). Oxford: Oxford University
Press.

Britten, N. (1990). Who knows? Hong Kong: Nelson.
Byrd, D., & Gallingame, G. (1990). Write away: A course for writing

English (Books 1, 2, & 3). New York: Newbury House.
Chamot, A., O’Malley, J., & Kupper, L. (1992). Building bridges:

Content and learning strategies for ESL (Book 1). Boston: Heinle &
Heinle.

Currie, P. (1991). Basically academic: An introduction to EAP. New
York: Newbury House.

Fingando, G., Freeman, L., Jerome, M. & Summers, C. (1991). The
English connection: A content-based grammar and discussion text
(second edition). New York: Newbury House.

Fiigando, G., & Jerome, M. (1991). English alive: Grammar, function,
and setting. New York: Newbury House.

Eichler, M. (1991). Against all odds: Speaking naturally with idioms.
New York Newbury  House.

Flamm, J., Northam, W., & Yorkey, R (1991). The English advantage
(student books: levels 1 & 2). New York: Newbury House.

Foley, B. (1990). Grammar in action (illustrated workbooks 1 & 2).
New York: Newbury House.

Foley, B., Pires, D., & Neblett, E. (1991). Grammar in action
(illustrated workbook 3). New York: Newbury House.

Frankel, I., & Meyers, C. (1991). Crossroads (student book 1,
cassettes). Oxford: Oxford University Press.

Fried-Booth, D. (1991). Focus on preliminary English test (teacher's
book). London: Collins ELT.

Griffin, S., Brenner, P., & Callaway, D. (1990). Fast track: English for
adult learners (books 1A & 1B). New York Newbury House.

Griffin, S., Brenner, P., & Callaway, D. (1991). Fast track: English for
adult learners (books 2A & 2B). New York Newbury House.

Hadfield, J. (1987). Advanced communication games. Hong Kong:
Nelson.

Hadfield, C, & Hadfield, J. (1990). Writing games. Hong Kong:
Nelson.

Haines, S., & Brewster, S. (1991). Challenge intermediate. Hong Kong:
Nelson.

Harrison, M. (1990). Word perfect: Vocabulary for fluency. Hong Kong:
Nelson.

Hollett, V. (1991). Business objectives: Lower intermediate business
English (student’s  book,  teacher’s  book,  cassette) .  Oxford:  Oxford
University Press

Huizenga, J., Snellings, C., & Francis, G. (1990). Basic English
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composition for ESL: An expository workbook (third edition). London:
Scott, Forseman/LittIe  Brown.

Hutchison, T. (1991). Hotline: Starter (student’s book, cassette).
Oxford: Oxford University press.

Imbert, H., Taylor, J., Underwood, M., &Wilson, K. (1991). Compass
(student’s books 1 & 2, teacher’s books 1 & 2).  London:
Macmillan.

James, K., Jordan, R., Matthews, A., & O’Brien, J. (1991). Listening
comprehension & note-taking course (new edition). London: Collins
E L T .

Long, L. (1991). Fast forward advanced (classbook, teacher’s book,
resource book by S.  Rixon, & class cassette). Oxford: Oxford
University Press.

Morris, S., & Stanton, S. (1990). The Nelson proficiency workbook. Hong
Kong: Nelson.

Nolasco, R. (1991). Wow (student’s book 3, workbook 3, cassettes).
Oxford: Oxford University press.

Olearski, J., White, R., & Williams, E. (1991). Formula three (student’s
book 1). London: Macmillan.

Phillips, D., & Sheerin, S. (1991). Signature elementary. Hong Kong:
Nelson.

Pickett, W. (1991). At home in two lands: Intermediate rending and word
study. New York: Newbury House.

Powell, D. (1991). Compact intermediate (student’s and practice book,
teacher’s book). London: Collins ELT.

Read, C., & Matthews, A. (1991). Tandem plus: Pair work activities for
beginners, elementary and lower-intermediate students. Hong Kong:
Nelson.

Robertson, H. (1991). Bridge to college success: Intensive academic
preparation for advanced students. New York: Newbury House.

Steer, J., & Carlisi, K. (1991). The advanced grammar book. New York:
Newbury House.

White, R., Williams, E., & Olearski, J. (1991). Company formula.
London: Macmillan.

Wigfield, J. (1991). Second steps in rending and writing (second
edition). New York: Newbury How.

!Aston, P., & Edmondson, E. (1990). Streets ahead (student’s book 1,
teacher’s book 1, workbook 1, cassettes). Oxford: Oxford
University Press.

IBowler, B., & Cunningham, S. (1991). Headway (intermediate &
upper-intermediate pronunciation, with cassettes). Oxford:
Oxford University Press.

!Brauer, J. 11991). Grover's orange book (student book, teacher's book,
activity book, cassette). Oxford: Oxford University press.

!Graves, K., &Rein, D. (1990). East-West (Lab books 1,2,3; cassettes).
Oxford: Oxford University press.

!Holderness, J. (1990). Chatterbox (pupil’s book 3, teacher’s book 3,
activity book 3, cassette). Oxford: Oxford University Press.

!Holderness, J. (1991). Chatterbox (pupil’s book 4, teacher’s book 4,
activity book 4, cassette). Oxford: Oxford University Press.

!Hopkins, F. (1990). American get ready (student book, teacher’s book,
activity book, numbers book, cassette). Oxford: Oxford University
Press.

!Hutchison, T. (1991). Hotline Elementary (student’s book, workbook,
cassette). Oxford: Oxford University Press.

!Nolasco, R. (1990). Wow (books 1,2,: student’s book, teacher's book,
workbook, cassettes). Oxford: Oxford University Press.

!Stott, T., & Holt, R (1991). First class: English for tourism (student’s
book, teacher’s book, cassette). Oxford: Oxford University Press.

!Viney, I’., & Viney, K. (1991). Grapevine (student’s book 2, teacher’s
book 2, video activity book 2, workbook 2A, cassettes). Oxford:
Oxford University Press.

Teacher Preparation/Reference/Resource/Other
*Brumfit, C. (1991). Literature on language: An anthology. London:

Macmillan.
*Geddes, M. (1991). 101 ways to use Macmillan dossiers: A resource book

for teachers. London: Macmillan.
Brumfit, C., & Mitchell, R. (eds.). (1969). Research in the language

classroom. Hong Kong: Modern English Publications and the
British Council.

Brumfit C., Moon, J., & Tongue, R. (1991). Teaching English to
children: From practice to principle. London: Collins ELT.

Celce-Murcia, M. (ed.). (1991). Teaching English as a second or foreign
language (second edition). New York: Newbury House.

Chalker, S. (1990). English grammar word by word. Hong Kong:
Nelson.

Cohen, A. (1990). Language learning Insights for learners, teachers, and
researchers. New York: Newbury House.

Dunkel, P. fed.). (1991). Computer-assisted language learning and
testing: Research issues and practice. New York: Newbury House.

HaII, D. &Foley, M. (1990). Survival lessons (teacher's resource
book). Hong Kong: Nelson.

Newmark, P. (1991). About translation. England: Multilingual
Matters .

Palim, J., & Power, P. (1990). Jamboree: Communication activities for
children (teacher’s resource book). Hong Kong: Nelson.

Shoemaker, C., & Shoemaker, F. (1991). Interactive techniques for the
ESL classroom. New York: Newbury House.

!Hoey, M. (1991). Patterns of lexis in text. Oxford: Oxford University
Press.

!Kress, G. (1989). Linguistics processes in sociocultural practice. Oxford:
Oxford University Press.

!Martin, J. (1990). Factual writing: exploring and challenging social
reality. Oxford: Oxford University Press.

!McCarthy, M. (1990). Vocabulary. Oxford: Oxford University Press.
!SincIair, J. (1991). Corpus, concordance, collocation. Oxford: Oxford

University Press.

The Language Teacher welcomes well-written reviews of
other appropriate materials not listed above (including
video, CALL, etc.) but please contact the Rook Review
Editors in advance for guidelines. Well-written, pro-
fessional responses of 150 words or less are also wel-
come. It is The Language Teacher policy to request that
reviews of classroom teaching materials be based on in-
class use. All requests for review copies or writers’
guidelines should be addressed to the Reviews Coor-
dinator. If you want to review something not on the list,
check with the Book Review Editor about appropri-
ateness and whether it is currently being reviewed.

At JALT ‘91 a total of 26 people
signed up to form a National Special
Interest Group for Materials Writers.
We would like to petition for official
status at the earliest possible op-
portunity. To help put us over the
50-member mark, please send in
your ¥1,000 membership surcharge
by JALT postal transfer and write
“Materials Writers N-SIG” in the
message box. For more informa-
tion, contact Jim Swan at the ad-
dress below:

Aoyama 8-122, Nara 630
(Phone: 0742-26-3498).
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CROSSROADS

.~~
A REFRESHING AND UNIQUE APPROACH -

    TO CONVERSATION  AND COMPOSITION~~___~-
CROSSROADS is an intermediate level conversa-
tion/composition course designed specifically
for Japanese college-age students. Topics for
each of  twelve uni ts have careful ly been
selected and developed to help students com-
municate on a personal level. Ideal for large
classes, CROSSROADS provides stimulating pair-
work and small group communicative activities.

TOPICS INCLUDE :
l  Talking about Personal Information and Likes l  Friends and

Classmates l  MUSIC l  Dating l Love and Marriage

l  Shopping l  Food, Restaurants and Mealtimes l  Sports

l Work and Work Attitudes l  Blood Types and Character

l  World Travel l  American and Japanese Customs

i--------------------------------’------------------------------------------------- --,

i For a free sample copy please write to: I
I Macmillan LanguageHouse  ltd., 5-14-7 Hakusan, Bunkyo-Ku, II
I

1 M
Tokyo 112. Tel: 03-3943-6857 Fax: 03-3943-6863I i
Name I

School
I

MACMILLAN
I

I

I P U B L I S H E R S  Address I

I I
L-------------------------------~------------------------------------- _ _ I
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A  COMMUNICATIVE COURSE IN ENGLISH

N E W

DITION

SPECTRUM is a complete six-level course fo adult and young adult learners of
English featuring a unique “natural” approach t language learning: Rich language
input is provided in authentic conversations companied by receptive activities
that help students absorb new functions, tures, and vocabulary. Real-life
language tasks offer both focused practice and opportunities for natural inter-
action, promoting both fluency an ccuracy. Students progress from the
beginning to the advanced level a ey follow a comprehensive and carefully
graded syllabus.

Spectrum also features:

l Thematically based lessons
. Comprehensive coverage of all four skills
l Listening activities in both the student book and workbook
9 Authentic-sounding conversations, telephone messages,

public announcements, and radio broadcasts on cassette
l A complete testing package
l Companion teacher’s editions

PHR Jochl Kojimachi Bldg., 3F.  6-l-25 Kojimachi. Chiyoda-ku, Tokyo 102.  JAPAN
Telephone: (03) 3238-1050 Fax: (03) 3237.1460

PRENTICE HALL REGENTS A PARAMOUNT COMMUNICATIONS COMPANY



Chapter  Reports  must  be received by the edi tor ,  Sonia Sonoko
Yoshi take,  by  the 19th  o f  the month two months before  pub l ica-
t i on .

HIROSHIMA

A Word in Time
by Malcolm Benson

Had we been wondering how loop input works out in
practice, Malcolm Benson’s October presentation left
the audience in no doubt about the fun to be derived
from edification-as found in dictionaries.

In a thoroughly erudite overview, we learned much
about our predecessors in the profession and their
various attempts at coming up with final solutions to
the problem of regarding language as a monstrous fly
to be set in amber. In a selection of historical material,
Benson demonstrated that definitiveness is in itself a
transient phenomenon, and that definitions are most
commonly “of an age,” though the practice of coming
up with them may be “for all time.”

In the second half of the session, group discussion of a
single word yielded comment on etymology, the nature
of idiom, selectional restrictions and observations on
diachronic change (the magic word was rancid).

In all, it was reassuring to learn that the “ain’t ain’t a
word” controversy that raged in 1961 when the latest
edition of Webster’s New International Dictionary came
out had been raging centuries previously, and no doubt
will rage on in the future among those whose response
to  any mention of metalanguage is “met a what?”

Reported by Helen Wright
Hiroshima University

KO B E

Strategic Interaction &
A Cultural Adaptation

by Marcia Arthur and Denise Vaughn

In the October presentation of how to adapt Strategic
Interaction to the cultural needs of Japanese students,
Denise Vaughn defined SI and how to use this tech-
nique with a textbook. Marcia Arthur explained that
she uses no text but has written her own curriculum to
use with SI. SI develops the students’ pragmatic lan-
guage skills and focuses the class on learning, not
teaching. The technique greatly motivates classes from
advanced to low average ability. The speakers offered
an example of a grading format and suggested how SI
be used to teach functions and vocabulary. Finally,
they demonstrated how to adapt a role play into a
Strategic Interaction and how to write an original
Strategic Interaction. Although the two teachers modi-
fied the SI technique differently, the contrast offered a
guide to adapting DePietro’s technique to the cultural
needs of Japanese students.

Jane Hoelker

KYOTO

Gender & Role in Cross-Cultural Perspective
Third Annual Cross-Cultural Awareness Workshop

by Gregory Peterson and Jane Wieman

On May 26, some thirty participants experienced a ritual
in the foreign land of Albatross, as part of an all-day
workshop. After the ritual, we discussed our observa-
tions, feelings, and interpretations. We weresurprised to
discover that in Albatrossian culture, women are in a
superior, not inferior, position. The participants had let
their own cultural preconceptions color their interpreta-
tions. Discussion continued over lunch.

In the afternoon, individuals chose gender-related news
articles and then formed  groups to discuss the facts, and
implications from a cross-cultural perspective. The follow-
ing discussions were lively, as participants brought their
own experiences (many as foreigners in Japan) to bear. All
participants found the workshop stimulating.

Reported by Lesley Ham

MORIOKA

Reading-Communicative Ideas
by Jeff Aden

Jeff Aden,  president of the Morioka Chapter and an
AET at Hanamaki Minami Senior High School, gave a
presentation on communicative reading ideas at the
September meeting. In an activity-based presentation,
he demonstrated six effective techniques based on the
four skills (reading, writing, listening and speaking).
Participants worked in groups with controlled word
changes, summary writing, speed reading, fill in the
blanks and run and read. These activities are all alter-
natives to the standard model reading/choral reading
activity and still make use of the Mombusho- approved
textbook. They require the student to think and can be
used by one teacher or in a team teaching setting.

The second speaker at the meeting, Ichiro Iwami of
Hachionohe High School, reported on research he con-
ducted on team teaching with AETs  at his school and its
effects on students’ learning. His conclusions were that
students enjoyed working with an AET and thus gained
confidence in their English abilities and that there is a
need to evaluate specific factors to improve the program.

Reported by Mary Burkitt

Listening and Pronunciation:
Some Suggestions for Two Problem Areas

by Catherine O’Keefe

What is the most difficult thing in everyday life? This was
the question that Catherine O’Keefe asked participants
in an October workshop on listening and pronunciation.
The general consensus was that, in relation to L2, the
answer is listening. People speak too fast, don’t repeat
the same thing a second time when asked, vocabulary
may be too advanced, etc. Listening may be difficult, but
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jigsaw U
Listening
Marion Geddes & Gill Sturtridge

with Helen Munch

Integrated practice in listening

and oral skills

“Jigsaw listening”: students listen to

incomplete extracts on cassette

and piece together the jigsaw in

oral and written work

Suitable for intermediate-level

students of American English



practice makes perfect. O’Keefe introduced two OUP
texts, Listen First for beginners and Listen for It, for low
intermediate students. As a former language teacher in
Europe and Japan, she has found it best to have students
work in pairs to check one another, in an attempt to build
confidence in their listening abilities. The complexity of
a task should be increased each time the students listen.
This will cause them to focus more  the second and third
time and listen for specifics. Both of the aforementioned
texts are useful for these purposes. Listen First is geared
more toward junior high, and uses clarification strategies
as well as exposure to different voices and accents on
tape to aid in understanding.

Because of time limitations, O'Keefe spoke only briefly
about pronunciation, mentioning such methods as jazz
chants to facilitate pronunciation.

Catherine O’Keefe  is an ELT Consultant for Oxford
University Press.

NIIGATA
Dossiers

by Julie Dyson

Dossiers can be used for teaching reading and much
more. Julie Dyson demonstrated this at the chapter
meeting in October. She began the meetings by getting the
participants to describe a picture of a train station. This
led to the subject of when you are waiting for a train and
youdrinksomethingwhatdoyoudowiththeemptycan
or bottle. From here the attendees thought about what
they throw away and waste everyday and how to be less
wasteful. She then challenged the participants with the
question of “What would they do next in their class or
how would they introduce ‘The Green World’ into their
class.“ Dyson suggested a vocabulary definition matching
game using the new vocabulary in the Dossier.

Dyson concluded the session by introducing some
Macmillan Publications and some teaching ideas.

Reported by Sandra Kimura

YOKOHAMA
What Prevents Speaking English Well?

by Mitsuko Hosoya

Mitsuko Hosoya  of Teikyo Women’s Junior College sepa-
rated learners into those with or without an English envi-
ronment and concentrated on the latter. She highlighted
social and psychological points and attacked myths sur-
rounding native speakers of English: gaigin shock- gaigin
complex from ‘Terry shock” and WWII  being important
historical factors contributing to Japanese persons’ split
perception of native English speakers (i.e., imitating and
shying away from them and their ways).

Who wants to be strange? Posing this question took
our ideas a quantum leap. For example, returnees sup-
press their English skills for the sake of hiding supposed

Send Bulletin Board announcements to Sonia  Sonoko Yoshitake
(address p.  1). All announcements must be received  by the  19th of the
monh  two months before the month of publication.

loss of Japaneseness; Japanese women’s breathing is not
deep enough for natural English pronunciation; the En-
glish er  sound is too rude to Japanese ears for them to
wish to use. The November meeting put us into the
shoes of our learners.

Reported by Howard Doyle
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HERE AND THERE
A Listening Skills Program in American English

Et0

Low-intermediate level
*

Set in college in Japan and the

United States

a
For the classroom, language lab

or independent study

*
Includes tapescripts, answers

and teacher’s notes

0

Accompanied by two cassettes

David Peaty and Bernard Susser

For further information and an inspection copy, please contact:

Vaughan Jones, Heinemann International, Shin Nichibo Bldg, 1-2-1 Sarugaku-cho, Chiyoda-ku, Tokyo 101
Tel: 03-3294-0791 Fax: 03-3294-0792



Please  send  a l l  announcements  fo r  th i s
column to Sonia Sonooko Yoshitake (see p.
1).  The announcement  shou ld  fo l low the
style and format  of other announcements in
this column. It must be received by the 25th
of  the month two months before the month
of publication.

I f  there  is  no announcement  fo r

F!

CHIBA
T o p i c : Assess ing  Ora l  Sk i l l s
Speaker:  Steven Gershon
Date: Sunday,  January 19th
T i m e : 1:00-4:00  p .m.
P lace : Chiba Chuo Communi ty  Center
Fee: Members free; non-members

¥1,000
In fo : B i l l  Casey 0472-55-7489

Properly assessing the oral skills of large
c lasses  invo lved  in  pa i r  o r  g roupwork  i s  a
problem faced by many secondary and
high school level instructors each year.
Th is  workshop w i l l  focus  on  how teachers
can eva lua te  the i r  s tudents ’  p rogress  bo th
a t  the  t ime o f  tes t ing  and  as  an  ongo ing
process. Appropriate test formats and rating
schemes will be considered as a means of
g iv ing  re l iab ly  accura te  in fo rmat ion  and
prov id ing  benef ic ia l  washbackon teach ing
and learning. Although aimed principally at
secondary and university level teachers
wi th  la rge  c lasses ,  anyone concerned w i th
tes t ing  shou ld  bene f i t .

Steven Gershon is  a  lecturer  a t  Tokai
Universi ty.

FUKUI
Hiroyuki  Kondo,  0776-56-0404

FUKUOKA
T o p i c : 1992  JALT 12 thAnnua l  Bookfair
Speakers :  Pub l i shers ’  P resen ta t ions
Date: Sunday,  January 26th
T i m e : 1 0 : 0 0  a.m.-5:00  p .m.
P lace : Tenjin Core Bldg. 6th floor,

Fukuoka Core Hal l
Fee: Free
In fo : JALT Fukuoka Office 092-714-

7717

The  la rges td i sp layo f  i t s  kind on  Kyushu,
the Annual JALT Bookfair  returns to
Fukuoka wi th  up- to- the-minute teaching
mate r ia l s  and  de ta i led  p resen ta t ions  by
the mosl popu lar  tex t  book pub l ishers .  An
a l l  day  open house g ives  par t i c ipan ts  the
opportuni ty  to examine texts and receive
expert advice on the most effective ways to
utilize a wide variety of resource materials.

GUNMA
T o p i c : Cross-Cu l tu ra lCommunica t ion&

Teach ing  o f  English  in  Japan
Speaker :  Yasunada Uechi
Date: Sunday,  January 12th
T i m e :  2:00-430 p.m.
P lace : Nodai Niko High School,

Takasaki
Fee: Members Y500:  non-members

¥1 ,000
In fo : Wayne Pennington 0272-51-

6877

Hisatake Jimbo 0274-62-0376
Professor  Uech i  w i l l  ta lk  about  recent

advances  in  c ross -cu l tu ra l  commun ica t ion
studies. He will also discuss how important
c ross-cu l tu ra lcommunica t ion  unders tand-
ing is in teaching English in Japan.

Mr .  Uech i  teaches Eng l ish  a t  Surugadai
Universi ty.

H A M A M A T S U
T o p i c : Up the Down Staircase: Ideas &

Prob lems
Date: Sunday,  January 19th
T i m e : 1:00-4:00  a .m.
P lace : Seibu Kominkan (Venue may be

changed,  conf i rm)
Fee: Free
Info: Brendan Lyons 0534544649

Mami Yamamoto 053-885-3806
The f i rs t  meet ing  o f  the  year  w i l l  be  an

open-ended seminar  in  wh ich a l l  members
wi l l  be  inv i ted  to  speak  b r ie f l y  about  the i r
teach ing  c i r cumstances ,  the  methods  they
use ,  and  the  d i f f i cu l t i es  they  encounte r .
Depend ing  on  demand,  genera l  d iscus-
sions or the setting up of informal groups of
peop le  w i th  s im i la r  teach ing  s i tua t i ons  o r
interests will be encouraged. The final part
of the meeting will deal with proposals for
the  guest  speakers  tha t  members  wou ld
l i ke  inv i ted  to  the  Hamamatsu  chapter  in
1992.

HIMEJI
Akito Ozaki .  0792-93-8484

H I R O S H I M A
T o p i c : The  5 th  H i rosh ima Eng l i sh  Lan-

guage Book Fa i r
Speakers :  Publ ishers
Date: Sunday,  January 19th
T i m e :  10:00 a.m.-4:00 p.m.
P lace : Hi rosh ima YMCA Bldg.  #2.  4th

f loor
Fee: Free
In fo : Marie Tsuruda  082-289-3616

Ian Nakamura (X48-48-2676
Seven leading British and American EFL/

ESL publishers and a specialist bookseller
will be  in Hiroshima with their latest books
and mater ia ls .

Many practical presentations on the use

of materials will also be offered.

IBARAKI
Mart in E.  Pauly,  0298-64-2594

KAGOSHIMA
Yasuo Tesh ima,  0992-22-0101 (W)

KANAZAWA
T o p i c : In te rna t iona l  Eng l i sh
Speaker :  Toshiak i  Kawahara
Date: Sunday,  January 19th
T i m e :  2:00-400 p.m.
P lace : Shakyo  Center, 4th floor,

Kanazawa (next to MRO)
Fee: Members free; non-members

¥600
In fo : Masako Ooi  0766-22-8312

Mary Ann Mooradian
0762-62-2153
Michiko Oshigami
0764-29-5890

As English has become widely used
internationally, it is no longerappropriate in
Japan to teach English with specific refer-
ence to certain “native-English” target
cultures. Rather than the current emphasis
on  de ta i led  e lements  o f  g rammar  and  id i -
omatic expressions, English education
should turn towards a more genera l  ap-
proach,  to  deve lop communicat ive  com-
pe tence  in  “ In te rna t iona l  Eng l i sh . ”

K O B E
T o p i c : Expediency & Eclecticism in

‘Post-Modern” Language
Teach ing:  Can we do bet ter?

Speaker: Dr. Karl Diller
Date: Sunday,  January 12th
T i m e :  1 : :30-4:30  p .m.
P lace : Kobe YMCA Language Center ,

4 th  f loor
Fee: Members free; non-members

¥1,000
In fo : Jane  Hoelker  078-822-1065

Two features of current language teach-
ing are similar to current “Post-Modern”
arch i tec tu re :  exped iency  and  ec lec t i c i sm.
Post-modern architects have said, ‘The
shor t  run  i s  what  our  c l ien ts  have la rge ly
retained us architects for. Architectural
theor ies of  the shor t - run tend toward the
idea l i za t ion  and genera l i za t ion  o f  exped i -
ency” (Venturi et al.  1970, quoted by Silvetti,
1980) .  For  language teachers ,  the shor t
run is  get t ing  th rough the hour  eas i ly  and
enjoyably ,  and we have many techniques
for doing this. In this discussion we will
examine current techniques in terms of
longer  range goals .  Can we do bet ter?

Kar l  Diller.  a  p ro fesso r  o f  l i ngu i s t i cs  a t
the  Un ivers i ty  o f  New Hampsh i re ,  th is  las t
yearanda ha l fhasbeen av is i t ing  pro fessor
a t  Sho in  Women’s  Un ivers i ty ,  Kobe.
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CHOOSE THE BEST

BBC BEGINNERS’ ENGLISH

l  TWO stages from False Beginner to

Lower Intermediate level

l  Up to date methodology with

activity based approach

l  Listening and Speaking skills

carefully integrated

THE LOSTSECRET

l  Unforgettable and gripping video

action at Elementary level

l  systematic revision of basic grammar

and language for use in everyday

situations

l  Students’ Book (monolingual and

bilingual) and Teacher’s Guide

available

0 BBC BEGINNERS’ ENGLISH 0 THE LOST SECREIll : Please send more information :

MEYNARD Name: ~~

PUBLISHING School:

LTD. Address: ~
(School/Home)

To: MEYNARD PUBLISHING LIMITED
Ogura Bldg. 1-2-5 Nishi-sugamo, Toshima-ku, Tokyo 170
Tel:03-5394-3500 Fax:03-5394-3505

T
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KYOTO
T o p i c : App ly ing  Schema Theory  in  the

Read ing C lassroom
Speaker: Kathleen Kitao, Doshisha

Women ’s  Co l lege
Date: Sunday,  January 26th
T i m e : 2:00-4:30  p .m.
P lace : Kyoto  YMCA,  Sanjo

Yanaginobamba,  between
Kawaramachi  &  Karasuma,
075-231-4388

Fee : Members free; non-members
¥500

In fo : Kyoko Nozaki 075-71  l -3972
Michae l  Wo l f  0775-65-8847

Th is  p resen ta t i on  w i l l  beg in  w i th  a  dis-
cussion  of  schema theory  and examples o f
exerc ises  tha t  he lp  s tudents  make use o f
schemata in reading. It will also include a
hands-onsectionh which participants will
discuss how the principles of schema theory
can  be  app l ied  to  ex is t ing  read ing  mater i -
a l s  f rom the  jun io r  h igh  schoo l  to  the  un i -
vers i ty  leve l .

Ka th leen  K i tao  i s  a  fu l l - t ime  lec tu re r  a t
Dosh isha  Women ’s  Co l lege .

MATSUVAMA
T o p i c : Poetry in the Language Class

r o o m
Speaker :  Ann Jenk ins
Date: Sunday,  January 19th
T i m e : 2:00-4:30  p .m.
P lace : Shinohome High School  Memo-

rial Hall, 4F
Fee : Members free; non-members

¥1 ,000
In fo : L inda Kadota  0899-79-6531

Takomi Uemura 0899-31-8686
What is poetry? Poetic devices occur in

many k inds o f  tex t -songs,  adver t isements ,
prose,  car toons.  Poet ry  is  an example o f
language in use-authentic samples of
wr i t ten  tex t .  Why not  use  i t?  Par t i c ipants
will work through some of the activities and
techn iques  p resented .  Also  d i s c u s s i o n  o f
po ten t ia l  p rob lems and  the i r  poss ib le  so -
lution.

Ann  Jenk ins  i s  a  l ec tu re r  i n  Eng l i sh  a t
the Nishi  Tokyo Univers i ty .

MORIOKA
Je f f  Aden.  0196-23-4699

N A G A N O
Richard Uehara,  0262-86-4441

NAGASAKI
T o p i c : Read ing fo r  F luency
Speaker: Marc Benger, ELT Consultant

(Meynard Publ ish ing Ltd. )
Date: Saturday,  January 18th
T i m e : 2:00-5:00  p .m.
P lace : Room 61-Education  Building,

Fee:

In fo :

Nagasaki  U.
Members free; non-members
¥500
Wanda “Swan’  Anderson 0958-
46-0084 (days) or 0958-47-1137
(even ings)

This workshop will be in two parts. First,
the  p resenter  w i l l  focus  on  p rac t i ca l  read-
ing activities to help promote language and
encourage students to respond as indi-
v idua ls .  The  second  par t  will  look at  the
SRA Reading Laboratory Series as a
means of  deve top ings tudents ’ read ingsk i l t s
and  enhanc ing  the i r  cu l tu ra l  l i t e racy .  Th is
presentation is of significance  toanyteacher
w ish ing  to  inc rease  s tuden t  mot i va t ion  by
prov id ing  h igh- in te res t  read ing  c lasses .

N A G O Y A
T o p i c : !dea  Shar ing :  E lec t i on  o f  Offic-

ers:  Games for  Adul t  Learners
Speaker :  Beth Got t l ieb
Date: Sunday,  January 19th
T i m e : 12:30-4:00  p .m.
P lace : Mikokoro Center, Naka-ku
Fee: Members free; non-members

¥1 ,000
In fo : He len  Sa i to  052-936-6493

Ryoko Katsuda 0568-73-2288
This is your chance to share ideas  with

other  teachers .  Br ing a long anyth ing that
might be helpful, induding questions about
how to make someth ing bet ter .  Repor ts  on
the  ‘91  Confe rence  w i l l  a l so  be  we lcome.
For the election of officers, please be
thinking of good people. We are urgently in
need o f  he lp  and leadersh ip !

NARA
Denise Vaughn,  0742-49-2443

NIIGATA
T o p i c : T ra in ing  S tuden ts  to  Ask  E f fec -

t i ve  Quest ions
Speaker :  Donna Fuj imoto
Date: Sunday,  January 26th
T i m e : 1:30-4:00  p .m.
P lace :  In ternat iona l  Fr iendsh ip  Center ,

Kokusai Vuko Kaikan (Kami-
Okawa-Mae-Don, tel :  025-225-
2777)

In fo :  Michiko Umeyama 025-267-
2904
Setsuko Toyama 0256-38-2003

This workshop will involve the audience
in  iden t i f y ing  e lements  o f  e f fec t i ve  and
ineffective questions. Then classroom
techn iques des igned to  encourage ac t ive
ques t ionsbys tudentsw i l lbedemonst ra ted
Since questions in the writing class are
of ten  o f  a  d i f fe ren t  na ture  than those in  a
reading class, different strategies for vari-
ous  ques t ion  types  w i l l  be  p resen ted .

Donna  Fu j imo to  i s  the  l i s ten ing  coordi-

nator  in  the  In tens ive  Eng l ish  Program a t
SIUG-N.

O K A Y A M A
T o p i c : Changing your Writing Class to a

Newspaper  C lass
Speaker: Saya  Woods
Date: Saturday,  January 18th
T i m e : 2140-4:30  p.m.
P lace : Sujitsu  H igh  Schoo l ,  te l :  0862-

25-1 326
Fee: Members free; non-members

¥1,000
In fo : Fukiko Numoto 0862-53-6648

OKINAWA
Karen Lupardus,  09889-8-6053

OMIYA
Topic:  Generating Ideas for Writing
Speaker:  Mar ie Shimane
Date: Sunday,  January 12th
T i m e : 1:30-4:30  p .m.
P lace : O m i y a  Y M C A
Fee: Members free; non-members

¥1.000
In fo : Vukie Kayano 048-746-8238

This presentation will suggest strate-
gies students can use to realize knowl-
edge already possessed and/or to be
gainedand to  focusat ten t ion  on the  goa l
of a piece of writing. Specific ideas for
writing assignments will also be pre-
sented .

Marie Shimane is a professor at Yachiyo
In ternat iona l  Un ivers i ty  in  Ch iba.

O S A K A
Y o s h i h i s a  Ohntshi,  06-354-1828

SAPPORO
Ken Hartmann,  01 l -584-4854

SENDAl
Harry Neale,  022-267-3847

SHIZUOKA
T o p i c : Round tab le  D iscuss ion  fo r  Co l -

lege Teachers
Date: Saturday,  January 18th
T i m e : 7:00-9:00  p .m.
P lace : A t  a  qu ie t ,  comfor tab le  cock ta i l

lounge near  Sh izuoka Stat ion
Fee: Free (orders of food & drink shall

depend on thy girth &  come
stra ight  f rom thy purse)

Info: Tim Newfields 054-248-39  18
This is the time of year when many

co l lege  teachers  se t  the i r  cu r r i cu la r  goa ls
for theupcomingyearandselect tex tbooks.
I f  you are uncer ta in what  to  do for  “Eng.
Con. 101” or have some ideas or materials
that you found useful in teaching university

(Cont’d  on p. 65.)
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Cambridge

ELT
Time for a Change?

WRITTEN - by Jack C. Richards
with Jonathan Hull and
Susan Proctor

RESEARCHED - field tested
extensively throughout the world

DESIGNED - clear and appealing
presentation of material

RELEVANT - contemporary topics
and engaging activities encourage
learners to communicate
effectively in English

AMERICAN ENGLISH - the course
reflects the fact that English is a
language of international
communication

Interchange has now established itself as a proven success and a firm
favorite with teachers in Japan. The publication of Level 3 completes
the Interchange series.

Interchange Level 3 now available!
For more information on any Cambridge ELT materials please contact: Steven Maginn,
United Publishers Services Ltd. Kenkyu-sha Building,
9 Kanda Surugadai 2-chome, Chiyoda-ku, Tokyo 101.
Tel: (03) 3235-5875 CAMBRIDGE UNIVERSITY PRESS



Please send a l l  announcements  fo r  the  Job  In fo rmat ion  Center /Pos i t ions  co lumn to  Dr .  Char les  Adamson,  Shizuoka Rikoka Daigaku,
2200-2 Toyosawa, Fukuroi-shi ,  Shizuoka-ken 437.  Fax 0538-45-01 10;  Of f i ce  0538-45-0185;  Home 0538-23-7939.
The announcement  shou ld  fo l low the  s ty le  and  fo rmat  o f  p rev ious  announcements  in  the  Pos i t ions  co lumn.  It  must  be received by the
19th  o f  the  month ,  two months  before  pub l ica t ion .

Although JALT  cannot protect job applicants from
discrimination, The Language Teacher will not publicize
sex, age, religious, or racial restrictions. Restrictive
notices are edited to the bare minimum.

( ISHIKAWA CITY,  CHIBA) Wayo Women’s  Jun ior  Co l lege,  De-
partment of English, is seeking a part-time French teacher for one
or two elective first year classes per week starting April 1992.
Emphasis on French oral/aural  beginner skills for non-majors.
Requi rements :  Nat ive  speaker  ab i l i t y  w i th  (a)  BA p lus  teach ing
cer t i f i ca te  and appropr ia te  Lz  exper ience or  wi th (b)  MA plus ap-
propr ia te L2 teach ing  exper ience.  Compet i t i vesa lary ,  conven ient ly
schedu led  c lasses ,  p leasant  work ing  env i ronment ,  se r ious  s tu -
dents, convenient to Tokyo. Please send English resume  and
cop ies  o f  cer t i f i ca tes  w i th  recent  photo  lo :  Pro f .  K .  Ogawa.  De-
par tment  o f  Eng l i sh ,  Wayo Women’s  J r .  Co l lege ,  Konoda i  2-3-1,
Ichikawa-shi, Chiba-ken 272. No phone calls, please. All inquiries
wi l l  be  acknowledged in  wr i t ing .  Dead l ine :  January  31.

(KASUGAI,  AICHI)  Ghubu University/OPELT  The Ohio Univer-
s i ty  Program for  Eng l ish  Language Teach ing (OPELT)  a t  Chubu
University seeks qualified individuals for two (2) Lecturer positions
to begin in April. Responsibilities include working in an innovative
program teach ing  Japanese un ivers i ty  and in -company c lasses ,
wi th  some mater ia ls  and cur r icu lum deve lopment  work .  Up to
eighteen (18) hours per week teaching load. Salary based on nine
(9) hours of university leaching. Additional hours paid extra. MA in
TESOL or  App l ied  L ingu is t i cs  p lus  exper ience  requ i red .  Bene f i t s :
Compet i t i ve  sa lary  +  bonus,  subs id ized hous ing,  research grant ,
e tc .  For  more in format ion contact :  John Mi l le r ,  0568-51- I  111,  ext.
2042. Fax: 0588-51-1141.

(KITAKYUSHU) Full-time teacher is required for a full-time intensive
English course for kindergarten agechildrenstarting in April, 1992.
Applicants must be familiar with and interested in leaching English
as a foreign language for kindergarten children. Send your resume
photo and a letter briefly describing your interests in this field to CIC
Eng l ish  Schoo l ,  3 -8-5  Yohatan ish i -ku .  K i takyushu-sh i  807.

(NAGOYA) Kinjo Gakuin University. Several part-time positions
open for English teachers in courses for English majors and non-
Eng l i sh  ma jo rs .  Requ i rements  a re  MA ( in  TESL or  re la ted  f ie ld
pre fer red)  and co l lege or  un ivers i ty  teach ing exper ience.  P lease
send resume to David Kluge. Kinjo  Gakuin University, Omori,
Moriyama-ku. Nagoya. Tel . :  052-798-0180;  Fax: 052-799-2089.

(NAGOYA) Full-time English instructor needed for in-company
bus iness  Eng l i sh  p rogram by  ma jor  t rad ing  company to  beg in  in
Apr i l  1992.  Pos i t ion  requ i res  un ivers i ty  degree and a t  leas t  one
year of teaching experience with basic, intermediate and advanced
level students. Please send resume with photo to: Toshiya Kornatsu
or  R ichard Wol fe ,  Human Resources Devebpment  D iv is ion,  Toyota
Tsusho Corp. ,  4-7-23 Meieki .  Nakamura-ku.  Nagoya 450.  Tel . :

052-584-5597;  Fax: 0525845658.

(NIIGATA) International University of Japan in Niigata, Japan. We
are currently reviewing letters of application for teaching positions
in our ten-week summer intensive English program, June 17
through August ,  1992.  Salary: Y850,000.  Round- t r ip  t ranspor ta t ion
and free housing. Requirements: MA in TEFL or equivalent:
experience with advanced studentsand intensive programs; interest
in international relations, international management, and/or cross-
cu l tu ra l  commun ica t ion .  Du t ies :  Teach  15  hours /week ;  ass i s t  i n
tes t ing ,  mater ia l  p repara t ion ;  par t i c ipa te  in  ex t ra -cur r i cu la r  ac t i v i -
t ies .  Cond i t ions :  Eng l ish-med ium,  g raduate- leve l  un ivers i ty ;  1 .5
hours from Tokyo by bullet train: highly motivated advanced
students; small class size: excellent computer facilities; attractive
recreat iona l  oppor tun i t ies .  Send immedia te ly :  CV,  photograph,
and one recommendat ion to  Rand Uehara,  Recruitment  Cc-ordi-
nator,  English Language Program, International University of
Japan,  Yamato-machi,  N i iga ta  949-72 ,  Japan.  Abso lu te  dead l ine
fo r  rece iv ing  app l i ca t ions :  February  9 .  1992.  Se lec ted  app l i can ts
wi l l  be in terv iewed in  Japan and a t  TESOL.  Vancouver ,  March
1992. Fax 0257-79-4441.

(SHIZUOKA-KEN) Full-time. To teach small classes of children,
h igh  schoo l  s tuden ts  and  adu l t s ,  e i the r  s ta r t ing  in  Apr i l ,  1992  o r
September ,  1992.20 c lass hours /week.  Compet i t ive  sa lary :  fur -
n ished apar tment  prov ided.  About  two weeks ’  pa id  vacat ion every
sp ing .  summer  and  w in te r .  Su i tab le  teachers  w i l l  have  a t  l eas t  a
bache lo r ’ s  degree .  Person  hav ing  a  bache lo r ’ s  degree  in  l i ngu is -
tics, education, English Literature, or an MA in TESL/TEFL  and/or
teaching experiencewill be given preference. Contact: Mrs. Tomoko
Sano,  Everyone Language Schoo l ,  Ta ise i  Wor ld  Bu i ld ing .  2 - l -5
Otemachi, Numazu-shi, Shizuoka-ken 410. Tel/Fax: 0559-63.
7056.

(TOKYO) Tokyo American Community College is seeking part-
time instructors for its College Program beginning March 30.1992.
Instructorsare needed to teach economics, health, political science,
speech,  ph i losophy  and mathemat ics .  Ins t ruc to rs  may a lso  be
needed for  Eng l ish ,  h is tory ,  anthropo logy,  geography,  Spanish,
mus ic ,  psycho logy ,  soc io logy ,  c inema and  thea te r .  The  academic
year has two semesters a year (spring, 17 weeks and fall, 18
weeks) plus a week of exams after each semester. Weekly
ass ignments  a re  genera l l y  3  teach ing  hours  (1 .5  hours ,  tw ice  a
week)  in  the af ternoon and evening.  Min imum qual i f icat ions:  MA
degree in the subject to be taught plusteaching experience. Salary
and benefils will be discussed at the interview. Direct resume and
t ranscr ip ts  to :  Je f f rey  Bruce,  Tokyo Amer ican Communi ty  Co l lege,
I -53-1 Yoyogi ,  Shibuya-ku,  Tokyo 151.  Tel :  03-3375-2345; Fax:
03-3378-0465.

(TOKYO)  Temple  Un ivers i ty  Japan,  In tens ive  Eng l i sh  Language
Program invites applications for ESUEFL Instructor positions.
Candidates must have an MA in TESOL or Applied  Linguistics and
a minimum of 2 years teaching experience, preferably in auniversity
EAP. Contract year beginning April 25, 1992  and August 25, 1992.
One-term summer appointments alsc poss ib le .  S ta r t ing  sa la ry
approx. ¥360,000/month.  Applicants should send vitae, two letters
o f  recommendat ion ,  cop ies  o f  e i ther  g raduate  t ranscr ip ts  o r  o f
graduate diplomas to Susan S.  Johnston, Director, Intensive
Engl ish  Language Program,  Temple  Un ivers i ty  Japan.  No tele-
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Cambridge

ELT
Grammar from Cambridge ELT

Communicative Grammar Practice
Activities for intermediate students of English
Leo Jones
This book is designed to help students improve their accuracy in
speech and writing, use English more creatively in communicative
activities and tasks, and extend their range of expression. It is the
American English Edition of Leo Jones’ highly acclaimed Use of
English.

Communicative Grammar Practice
covers the main ‘problem areas’ of English
grammar and usage that intermediate
students encounter
contains a variety of activities in each unit,
some closely controlled and others more
open-ended
is enjoyable to use, giving students the
opportunity to express their own ideas and
opinions.

.--gg--------------------------------

If you would like to receive a specimen copy of Communicative Grammar Practice,
Student’s Book, please return this form to:

Steven Maginn, United Publishers Services Ltd,
Kenkyu-sha Building, 9 Kanda Surugadai 2-chome,

Chiyoda-ku, Tokyo 101. Tel: (03) 3295-5875.

Name

School Address _

Town

Tel No

Post Code
CAMBRIDGE UNIVERSITY PRESS



phone inqu i r ies ,  p lease .  Temple  Un iver -
sity Japan is an Equal Opportunity Em-
ployer.

(TOKYO) Publications Department, Time
T. I .  Commun ica t ions  (Eng l i sh  Ins t ruc t i on
Company)  i s  seek ing  app l i can ts  fo r  a  fu l l -
t ime  ed i to r ia l  pos i t i on  in  the  company ’s
head  o f f i ce .  Respons ib i l i t i e s  w i l l  i n c l ude
sy l labus  des ign ,  p ro jec t  coord ina t ion ,  and
general editorial duties. Requirements: MA
in TEFL/TESL,  Applied Linguistics, or re-
la ted  f ie ld ,  exper ience  in  mater ia l  deve l -
opment ,  and ed i to r ia l  background.  Teach-
ing exper ience in  Japan preferred.  Salary:
depending on exper ience.  One-year con-
t rac t ,  renewable .  Star t  immedia te ly .  Send
let ter  of  in tent  and resume to Mr.  Fukuda,
T ime  T . I .  Commun ica t i ons ,  Pub l i ca t i ons
Department, Hotei Building 5F,  11-7
Koutoubash i  1-chome,  Sumida-ku, Tokyo
1 30. Telephone 03~5600-6711.

(TOKYO area) Experienced English in-
structors wanted for company evening
classes in Tokyo, Yokohama, and
Kawasaki .  In terv iews wi l l  be in  February,
1992 with classes to start from mid-March.
¥4,000/hour  plus transportation. Please
send resume to Mr.  Dale Bay,  Educat ional
Supervisor, Practical American Conver-
sat ion  Center ,  Daisan  Sh ikakura  Bu i ld ing ,
1-7 Yotsuya. Shinjuku-ku, Tokyo 180 or
fax 03-3353-7230.

An Appeal to JALT Members

A representative of the Board of Gov-
ernors  o f  San Jose Sta te  Un ivers i ty
has asked us to  conduct  a  survey o f
Japanese education, especially in the
core academic subjects-math, sci-
ence ,  and  soc ia l  s tud ies .  Da ta  f rom
this unofficial survey will be used for a
proposa l  to  improve educat ion  in  the
United States. We will receive no pay
for this work, but our expenses for
conduct ing the survey and repor t ing
the resu l ts  w i l l  be  funded by  a  grant
next  Apr i l .

We have to ld  San Jose Sta te  thar
we would try to do it by requesting the
he lp  o f  ou r  JALT co l leagues ,  so  we
are  appea l ing  to  you  fo r  ass is tance.
The  su rvey  ques t ionna i re  w i l l  be  in
English. We will try to provide a
Japanese translation of the questions.

I f  you  wou ld  be  w i l l i ng  to  conduc t
this survey of the core-subjects
teachers at your school(s) in the
spr ing ,  p lease  con tac t  us .  We wou ld
great ly  apprec ia te your  he lp .

J im Swan and Masayo  Yamamoto
Aoyama 8-122, Nare 630.

(Cont'd from p.  61.)

or junior  co l lege leve l  conversa t ion  read-
ing, or composition classes in previous
years ,  th is  wou ld  be  an  idea l  chance to
share your ideas as well as your frustra-
tions in a cozy, informal atmosphere.
This workshop will be particularly valu-
ab le  to  those  in te res ted  in  sound ing  ou t
new ideas  fo r  co l leg ia te  leve l  language
teach ing .

SUWA
Mary Aruga, 0268-27-3894

TAKAMATSU
T o p i c : Teach ing  Eng l i sh  Th rough  L i t -

erature
Speaker:  Wendy Nakanishi
Date: Sunday,  January 12th
T i m e : 1:30-500 p.m.
P lace :  Takamatsu  Shimin Bunka

Center, on Route 11 across
from Sunday ’s  Sun

Fee: Members free: non-members
¥1,000

In fo : Harumi Yamashita 0878-67-
4 3 6 2

The speaker will offer practical sug-
gestions for using literature to teach
English. A short story in the classroom
becomes content to talk or write about,
and a way to strengthen students’ inde-
pendent powers of analysis and self-
expression, because the interpretation
of  l i te ra ture  is  up to  the reader .

Wendy Nakanishi is a professor at
Shikoku Gakuin Daigaku.

TOKUSHIMA
Sach ie  N ish ida ,  0886-32-4737

T O K Y O
T o p i c : Getting More From Our Stu-

dents
Speaker :T im Cornwal l
Date: Sunday,  January 19th
T i m e : 2:00-5:00  p .m.
P lace : Temple  U.  Japan (one  minu te ’s

walk from Shimo-Ochiai sta-
tion on the Seibu-Shinjuku
Line-take the local not the
express!)

Fee: Members free; non-members
¥1,000

In fo : Wi l l  F laman (W)  03-5684-4817
(H) 03-38 16-6834

Tim’s presentation is on easy to use
ideas  fo r  the  c lassroom.  He w i l l  demon-
st ra te a var ie ty  o f  ways to  adapt  h is  own
or any textbook for use in large classes.

Tim Cornwall teaches at Sophia U.

TOYOHASHI
T o p i c : B i l i ngua l i sm  i n  Japan
Speaker: MasayoYamamoto(AshiyaU.)
Date: Sunday,  January 19th
T i m e : 1:30-4:30  p .m.
P lace : A ich i  U.  K inenkan (2F)
Fee: Members free; non-members

Y1,000
In fo : Kazunori Nozawa 0532-25

6 5 7 8

UTSUNOMIYA
James Chambers, 0286-27-i 858

W E S T  T O K Y O
T o p i c : Reflection on leaching & Ex-

per ienc ing  Re f lec t ion
Speaker:Ron White, The Institute of

Language & Business Com-
mun ica t i on

Date: Sunday,  January 12th
T i m e : 2:30 p.m.
P lace : Arizona State U. Japan, in

Hachioji (use either Keio
Hachioji Stn. or JR  Hachioji Stn.
&  walk 15 min. or take #50  or
#54  bus f rom JR Stn.  to  Owada
Mae stop. Map available on
request)

Fee: Members free; non-members
o f  JALT  ¥1 ,000

In fo : Tim Lane 0426-46-0382  (W)
0426-48-7084 (H)

Reflecting on experience is a way of
enabl ing teachers  to  reach a  deeper  un-
ders tand ing o f  what  they  and the i r  pup i ls
a re  do ing .  Th is  p resen ta t ion  w i l l  desc r ibe
a  p rac t i ca l ,  p r inc ip led  bas is  fo r  re f lec t i ve
teaching and consider its role in teach-
ers ’on-go ing  pro fess iona l  deve lopment ,

YAMAGATA
T o p i c : My English Teaching Experi-

ences: TESOL & Vermont
Speaker: Richard McSherry
Date: Sunday,  January 12th
T i m e : 2:00-4:00  p .m.
P lace : Yamagata  Cent ra l  Pub l i c  Ha l l

(AZ 7ka-machi,  6th floor)
Fee: Members free; non-members

¥500
In fo : Fumio Sugawara 0238-85-

2 4 6 8
Mr. Richard McSherry is an instructor

at  Shoke i  Women’s  Jun io r  Co l lege .

YAMAGUCHI
Yayoi  Akagi ,  0836-65-4256

YOKOHAMA
Ron Thornton,  0467-31-2797
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etting started is what it’s all about.. .
First  Steps in  Listening and Progress in Listening
Michael Rost and Nobuhiro Kumai
Consulting Author: Munetsugu Uruno, Ibaraki High School
Consulting Editor: Minoru Wada 4
English Curriculum Adviser,
Japanese  Ministry of -
Education A

Designed for high school and junior
college students, First Steps  in Listening

and Progress in Listening help learners  start
developing their listening and speaking skills in English.
In on easy  way. In on enjoyoble way.  In on effective way.

Each unit focuses on one essential  grammar point ond communicative
function, allowing the students to build on their knowledge of grammar while

understanding spoken longuoge in realistic settings and entertaining contexts. A key
feature of each unit is the Listen and Interact section, aimed ot  developing interactive listening skills.

Ask for o sample copy. It’s time to get started.

Both First Steps in  listening and
Progress in Listening  contain these

_--_-_----------
To Lingual House Longman ELT Gyokuroen Building

~wk,  Tel 06205 6790

1 components.

I 13  19 Sekiguchi Bunkyo ku Tokyo 112 Tel  03 32660404 fax  03 71660326 1 W Student Book

1 Please send me a free inspection copy of I
n  3 cassettes (45 minutes X3)
n  Teacher’s Manual

I -First Steps in Listening -Progress  in Listening

Name.

( School: I
’ School Address.

I
L-- Tel ~~~
__--------------

Lingual House
A division of

LONGMAN  ELT El



FIFTY-FIFTY:
A Basic Course in Communicative English

l  a new course for lower-level students written and
classroom-tested in Japan for Japanese students
of all ages

l focuses extensively on active listening and speaking
l task-based pair and group work activities
l ideal for large classes
l beautfully  and humorously illustrated

PHR iF%mQ\G@  ImOO wq@Dto  off &k5qmil
Jochi  Kojimachi Bldg..  3F.  6-1-25 Kojimachi, Chiyoda-ku, Tokyo 102, JAPAN

Telephone: (03) 3233-l 050 Fax: (03) 3237-l 460
PRENTICE HALL REGENTS A PARAMOUNT COMMUNICATIONS COMPANY



MEMBERSHIP INFORMATION

JALT  is a professional organization dedicated to the improvement of languagelearning and teaching in Japan, a vehicle
for the exchange of new ideas and techniques and a means of keeping abreast of new developments in a rapidly
changing field. JALT, formed in 1976, has an international membership of over 4,000. There are currently 36 JALT

chapters throughout Japan (listed below). It is the Japan affiliate of International TESOL (Teachers of English to
Speakers of Other Languages) and a branch of IATEFL (International Association of Teachers of English as a Foreign
Language).

Publications - JALT publishes The Language Teacher, a monthly magazine of articles and announcements on
professional concerns, and the semi-annual JALT Journal. Members enjoy substantial discounts on Cross Currents
(Language Institute of Japan).

Meetings and Conferences--The JALT International Conference on Language Teaching/Learning attracts some
2,000  participants annually. The program consists of over 300 papers, workshops, colloquia and poster sessions, a publishers’
exhibition of some 1 ,000m2, an employment center, and social events. Local chapter meetings are held on a monthly or bi-
monthly basis in each JALT chapter, and National Special Interest Groups N-SIGs, disseminate information on areas of
special  interest. JALT also sponsors special events, such as conferences on Testing and other themes.

Chapters - Chiba, Fukui, Fukuoka, Gunma, Hamamatsu, Himeji, Hiroshima, Ibaraki, Kagoshima, Kanazawa,
Kobe, Kyotu; Matsuyama, Morioka, Nagano Nagasaki, Nagoya, Nara, Niigata, Okayama, Okinawa, Omiya, Osaka,
Sapporo, Sendai, Shizuoka, Suwa, Takamatsu, Tokushima, Tokyo, Toyohashi, Utsunomiya, West Tokyo, Yamagata,
Yamaguchi, Yokohama.

Awards for Research Grants and Development -Awarded annually. Applications must be made to the JALT

President by September 1. Awards are announced at the annual conference.

Membership-Regular Membership (¥7,000) includes membership in the neareat chapter. Joint Membership(¥l2,000),
available to two individuals sharing the same mailing address, receive only one copy of each JALT publication. Group
Memberships (¥4,500/person) are available to five or more people employed by the same institution. One copy of each
publication is provided for every five members or fraction thereof. Applications may be made at any JALT meeting, by using
the postal money transfer form (yubin furikae) found in every issue of The Language Teacher, or by sending a check or money
order in yen (on a Japanese bank) or dollars (on a U.S. bank) to the Central Office.

CENTRAL OFFICE:
Shamboru Dai 2 Kawasaki 305, 1-3-17 Kaizukn, Kawasaki-ku, Kawasaki, Kanagawa, Japan 210

Tel.: (044) 245-9753 Fax (044) 245-9764 Furikae Account: Yokohama 9-70903, Name: "JALT"
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INAIUENCA
IN AMERICA IS A UNIQUE EFL VIDEO TEACHING RESOURCE.
IN AMERICA is ten hours of specially selected top quality video taken from movies,
TV programs, on-the-spot interviews, and music videos, all originally created to be
viewed by native speakers of English. IN AMERICA focuses on raising the learner
up to the level of natural speech, rather than presenting pared-down, context-free
language  as  most EFL videos do. IN AMERICA contains language,  behavior, situations,
and settings which are natural, authentic, and enjoyable.

IN AMERICA is suitable for adult learners at all levels. It inc ludes  over  ZOO short,
teachable segments, complete with on-screen time codes  for easy reference. IN

AMERICA contains English language  captions which can assist
rs in bridging the gap  between known written words and

their unfamiliar spoken forms.

IN AMERICA provides:
a Natural. living English in cultural  context
* Reel, varied  examples  of nonverbal  communication
?a  A broad range of topics, settings, and role models
* Development  of communication skills
*haeaSed  learner  interest and motivation






