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Introduction
JALT ‘91 CHALLENGES
What are the issues that will characterize Language Teaching during the remaining eight years of the 20th
Century? The search for answers to this question is the goal of this year’s JALT International Conference on
Language and Teaching.

To help you plan and prepare for the conference, two issues of The Language Teacher have been devoted to
the conference program-last month’s Pre-Conference Workshop Issue and this Conference Issue.

Three specific challenges to the profession will be presented by the main speakers at the conference.
Christopher Brumfit will boldy ask, “Has Communicative Teaching a Future ?" His interview in this issue outlines
his views on key questions; accuracy vs. fluency, the role of content, etc. Marianne Celce-Murcia’s presentation
will explore the “Integration of Form, Meaning and Function. "Her interview provides insights into each of these
categories as she reviews The Grammar Book and argues for a comprehension base in ELT. Anita Wenden’s
presentation will address “Learner Strategies for Learner Autonomy.” In her interview, she examines peace
education and its challenges to language teaching and learning around the world.

Complementing these interviews are three others on controversial issues that will, without doubt, be critically
debated during the '90s--David Nunan’s  learner-centred approach (in Japanese), Manfred  Pienemann’s
Teachability Hypothesis and his rejection of methodology; and Lynne Hansen-Strain’s “language keeper” and
attrition-the loss and forgetting of language.

Please turn to the JALT ‘91 Conference information section and begin planning your three-day weekend in
Kobe beginning November 2nd. As you do, you might also consider enrolling in one of the special pre-conference
workshops offered Friday, November 1st. Please remember: It’s wise to pre-register (furikae in Conference
Supplement to The Language Teacher or contact the JALT Central Office).

Come and participate in the discussions that will lead up to the Final Panel Monday afternoon: “The
Challenges: Issues for the 90s."

See you in Kobe!
Jeris  E. Strain, Program Coordinator

I See that The Language Teacher follows you.
Send this form along with your current
mailing label to the JALT Central Office:

1-3-17 Kaizuka, Kawasaki-ku, Kawasaki,
Kanagawa, Japan 210.

Name Date Effective
New Address

New Home Phone
New Employer

Postal Code
New Work Phone
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Interview: Christopher Brumfit

Chr is topher  J .  Brumf i t ,  D i rec tor  fo r  the Cent re  for  Language in

Educat ion a t  Southampton Univers i ty  and a main speaker  for
the JALT’91  Conference,  was in terv iewed by Terry  Cox at  last

April’s IATEFL Conference in Exeter, England. He is the
author of numerous books and articles on English language

teach ing  and  communica t i ve  methodo logy ,  as  we l l  on  Eng l i sh

as an international language and the use of literature in
second  language teach ing .

The Language Teacher: First, I’d like to thank you for
finding the time for this interview....I think a good way to
start off would be to talk about your general background.
When I was reading your book Communicative Methodol-
ogy in Language Teaching, I noticed that you’ve taught in
China, India, Africa, and Canada, and you’re involved in
both the fields  of education and language teaching. Which
field  did you start out in?

Christopher Brumfit: Well, I started out in literature, and
my first degree was in English literature. I then trained as a
teacher...in East Africa and taught for eight years in Tanza-
nia. The other places I’ve taught [outside Britain] have been
for periods of months rather than years, so they’ve been
rather shorter... since 1972 I’ve been working in Britain on
occasions going over to China and India for periods of a few
months; so that my main teaching experience is really
substantially in Africa, and at secondary school level entirely
in Africa. The fields: I suppose I started in literature and
came back and did a Master’s in applied linguistics because
I was dissatisfied with my literary training as a basis for
language work, but without giving up the literature. And my
Ph.D. is in education, but with reference to
language teaching. There is a general to teachers. If it sin't, then I think by definition

I’d like to talk about some of the points that
feeling that, it requires a great deal more work before it

whereas learners
can be put out; and theoretical and research

you made in the Communicative Method-
are complex, in

views which are put out and which teachers
ology in Language Teaching book, although don’t take up are being falsified by the fact
I realize that’s not your most recent book. I some sense that teachers don’t take them up, in part. It’s
think one place to start is with some of the not the only way of falsifying them, but I
comments you made about research about teachers are not. don’t like the notion that somehow there are
teaching, and . ..about  language teaching. lots of good research ideas and that there are
You refer to problems of “false formalization,” skepticism a whole lot of lazy teachers who won’t actually take any
about the role of science in the formulation ofprinciplesfor notice of them.
ejjective teaching, and some of the dangers of trying to
quantify human variables, which are so complex, both in But.1 thinkparticularly in the United States, I keep  hearing
the areas of language and of teaching. What constitutes people talking about teaching methodology, and models of
appropriate research in language teaching methodology learning and models of language acquisition, [and] talk-
as you see it now? ing  about the need for quantifiable research and data to

support people’s positions. I think this was  one area where
I think that language teaching is something which will carry Krashen  was criticized very strongly, rightly or wrongly I
on improving itself whether or not there are any researchers, don’t know. But you seem to have very strong reservations
and it seems to me that the main function of research into about the ability of quantifiable research to actually give
language teaching is to try and understand the processes by us any enlightenment.
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by Teresa Bruner Cox

which it develops, which may include, partially, responding
to research, but doesn’t necessarily have to include that at all.
So that I’m concerned, I suppose, about the relationship
between researchers and language teaching when it is seen as
arelationship betweenthose who know, and the practitioners
who carry out what those who know know. And this is
essentially a problem which Stephen Krashen has raised a
little bit, and he’s been a bit ambiguous in his responses to it
(in the Georgetown Roundtable paper in 1983). My main
worry is simply that there is a great deal of research theory
which both the history of the social sciences and general
educational research have addressed, which seems to be
ignored by certain strands in language teaching research,
particularly when the SLA research has moved too readily
towards methodology from studies which are essentially
psychological or social psychological. And there’s a great
deal of over-simplified view of the nature of classrooms, a
view of teachers as...unproblematic channels for methodol-
ogy, rather than people who are making ad hoc interpreta-
tions for a lot of time in their professional lives. Indeed, there
is a general feeling that, whereas learners are complex, in
some sense teachers are not, which I think needs a great deal
of exploration. I mean there’s a great deal about teachers’
craft knowledge, for example, which the general educational
literature is aware of, but isn’t really taken on board by
researchers who publish in Language Learning, or in Applied
Linguistics. or in SSLA  . So I suppose all of these are doubts,
but essentially I’m problematizing the areas that people look
at, and particularly concerned to use as a touchstone essen-
tially a common sense position. If it’s going to be useful to
teachers, it’s got to be something which is both comprehen-

sible, and perceived of as of potential value
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Yes, in principle. I mean, there are certain things that quanti- certainty that things will improve as a result of doing that.
fiable research can do, and I would certainly not want to take
the position that we should not quantify what is capable of Well, I think teachers are also very happy when writers and
being quantified. But not everything capable of being quanti- theorists take some notice of teachers’ experiences in the
fied is valuable, or interesting, or theoretically significant; and classroom, as well as just data...
large numbers of things that are valuable, interesting, and
theoretically significant are not capable of being quantified, Yes, well that is something that I did make quite a bit of play
some of them in principle, and some of them because we of, because the philosophical stages of knowing what it is to
haven’t actually got the mechanisms to be able to get at them. be a teacher, as distinct from knowing how to teach, or
But certainly, if one wants to talk about the knowing that certain things are so, is actu-
affective domain and the way in which teach- ally again a philosophical argument in the
ers operate with it, there are certain parts of
this that may be subject to quantification. You Not everything

social sciences about this, which tends to be
ignored. There are...people  who have had

can quantify eye contact, but it’s difficult to capable of being either no teaching experience, or very
do. You can actually quantify the number of quantified is valu- little,.... And about teaching, they’re talking
times people smile. But whether the number
of times people smile is actually all that im- able, or interesting,

about it from a very outside position. And
one of the things I was trying to do in that

portant  is rather hard to say; I suspect eye
contact is probably rather more important.
But there may be other factors in the total

or theoretically
significant.

book was to say, “What does it look like
from an inside position?,” and then, “What
use can we make of theory and of research

system that operates as a teacher and as a class to shed light on what it looks like?’ but
which are much more important, and I think starting from the position of what it looks
my basic worry is that the kind of model I would have is much
more of a gestalt...that  there are, let us say, twenty-five
characteristics of asatisfactory classroom, and if any eleven of
them are met, the classroom will be satisfactory. Or some
model which is more like that: that you’ve probably got to get
enough of it right, but you don’t get it all right, and it probably
doesn’tmatter whichbits you get right. And differentpeople
and different classes cause different of these twenty-five or
so characteristics to operate well, but a good classroom is
one in which probably less than half of them are operating
well, but more than three or four. And it seems to me that
with that kind of model, it is much more difficult to sort it
out, because...you can’t positively say, or positivistically
say, that we will identify a discreet set of elements, because
there will always be new and unpredictable and creative
elements that are going to come into play.

like as a teacher. Hence I have a model of language learning
which is not psycho-linguistic.

. ..In Communicative Methodology in Language Teaching,
youmentioned Krashen and his model several times. and you,
in some points, have critiqued it. I wonder if you could
summarize how your ideas abut language learning, and your
model, differ from his. In your book, you mentioned the
Monitor Model, the idea of optimum input, the affective filter
and learner resistance that’s based on the threat to their
identity, and a lot of other ideas  that Krashen has put forward.
But I think you differ in some significant ways, perhaps.

And you also mentioned that a lot of research doesn’t make
the jump from what’s happened in a certain, obviously very
controlled environment, anyway, to prediction.

That’s right. I’ve occasionally rather rudely remarked that
because anatomists can produce improved anatomical de-
scriptions of elephants, doesn’t actually imply that elephants
have to change. And I think some sorts of work on classrooms
is actually of the anatomical kind, and very valuable, but it
doesn’t have any necessary relationship to subsequent behav-
ior in classrooms. On the other hand, I think that one also has
to say that classroom teachers, and indeed learners, are respon-
sive to general assumptions about what they’re doing in the
classroom, and some kinds of research do feed into those
general assumptions. So there is a potential symbiotic relation-
ship between research and teaching, but it isn’t a necessary
one. Teaching can go on without taking any notice of research,
although on the whole I favor the  view that teachers should
be taking notice of research, but in hope rather than in

Well, probably the most significant detail is that I do believe
that learning can turn into acquisition, and most of the time,
ninety-nine percent of the time, he’s quite dogmatic that it
can’t, and the book essentially is a gloss on that. I mean, it is
interesting that most of what I was reading for the book was
material that he also was reading at the same time or shortly
before, and many of our conclusions are, I think, in many ways
compatible. But I would be much more open-ended in what I
allowed subsequently, and consequently my categories are
very much broader than essentially the distinction between
accuracy and fluency. It allows an enormous range of interpre-
tation, and I’m not trying to get “A Method” out of it. Indeed,
I’ve elsewhere argued very strongly against the concept of A
Method, and just want to distinguish what are the minimum
irreducible elements for good language learning to take place,
and then let the rest be taken care of by teachers and by people
writing materials as they go along. So I’m not really after the
kind of all-embracing theory that Krashen has tried to go for.

I think in details, most of Kevin Gregg’s criticisms of
Krashen seem to me to be very convincing, and consequently
I’m not really happy about any of the formulations in the hard
form that he’s put forward. The risk, I think, is that something
like comprehensible input turns into something really rather

The Language Teacher XV:9
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trivial, which almost everybody has accepted, which is some
notion of grading, and not necessarily very clearly defined,
but always aiming at advancing people up a ladder of grad-
ing, which is not something all that new. And I think quite a
lot of Krashen is reformulation in quasi-formal terms of
things that don’t need to be formalized.

At the same time, I think the idea that there are substan-
tially different interpretive systems operating at different
times in the human processing capacity is well supported by
the evidence, but you don’t have to conclude from that that
you have substantially independent sets of processing sys-
tems that can’t actually cross one to the other. And one of the
major reasons why I worry about that, well, two...major
reasons: one, because I don’t like something that implicitly
says, if you follow it through logically, [that] most language
teaching has been wrong in the past, because I don’t believe
that people end up by trial and error in positions that are that
totally wrong. And in fact, on the occasions when I’ve had a
chance to discuss it with him, he’s tended to be rather less
firm than he is in some of the things he’s written.

The other thing that worries me most is this implication
that second language learners are in a different position from
mother tongue users, whereas clearly, monitoring and a con-
scious mode is very important to anyone in their mother
tongue. It’s particularly important to somwne who’s learning
to write, a point actually that Krashen himself took up in later
writings, when he was looking at literacy. It’s very difficult,
therefore, to say quite what it is that the language learner in a
second language does, that they don’t also do to some extent
in themother tongue. I suppose... in so far as I’ve changed, it’s
been by seeing increasingly that working with mother tongue
teachers. and their preoccupations, raises very similar ques-
tions to working with foreign language teachers. Obviously,
there are certain sorts of differences in

that. You’ve got to accept that the capacity ofquantity, and there are certain differences . . .
of context, but there don’t seem to be dif- Working with people  to try and produce fluent language is
fcrences of principle about the kinds of mother tongue important enough for you to abdicate from
processes of acquisition that are operating. teachers, and their judging whether or not it’s “good English,”
Young children are very explicit and con-

preoccupations,
and to concentrate on their “being English,”

scious  about their language learning: they which is keeping the thing going, and appears
do ask very  conscious questions; they do raises very similar to work in the local context, without reference
monitor. They sometimes monitor very to an outside context and whether it would
viciously and dislike the output of other

questions to work-
work there; and rely on that by hope, over a

people with them, including their parents! ing with foreign
language  teachers.

long period that will gradually lead, by internal
SO, whatever else it is, it’s not bust] a mechanisms, to an improvement towards a
second language learning phenomenon. model, providing always that you are putting

in satisfactory models in recorded material,
Another point you made was the idea of the language using or written materials, or by teacher talk.
community, and the need to create a language using commu-
nity in the classroom. As a person working with a monolin- The problem that I find I sumetimes experience is one that you
gual [single mother tongue] group of students in Japan, it’s mentioned yourself [in your book], and I felt when I read that,
a particularly problematic issue. And there’s another point that perhaps you dismissed theproblem too easily: the fact  that
connected with this that I’d like to take up with you, some- the more  involvedstudents become in a discussion activity, the
thing that you mentioned in the latter part of your book. more likely they are to lapse into their mother tongue...
Could you just elaborate on that [first point]? And you say that teachersshould have techniques to deal

with this, but you didn’t really give us any concrete ideas
Well, actually, the first time I was in Japan in 1983, we spent about how. And secondly, I think it is a fact that you yourself
a lot of time on small group work, attempting to get the will agree with,...that although these kinds of tasks certainly
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language using community model established methodologi-
cally. It is, of course, a fiction once you get monolingual
groups working together. On the other hand, it’s probably no
more of a fiction than people doing physics experiments, and
working in laboratories under very heavily controlled condi-
tions. People do very strange things in school, so I'm not  sure
that asking them to talk to each other in a language that is not
their own is any stranger than some of the other things they
do. There are teachers in lots of countries who have success-
fully operated this procedure, sometimes not really very
experienced teachers, so I don’t think it’s impossible, and I
don’t believe the Japanese classroom is totally different to
any other kind of classroom. But you do need some sympa-
thy, I think, from parents; you do need some feeling in the air
that effective language learning is desirable; and you prob-
ably need some tradition of a team of teachers willing to do
this within a school community, rather than a single indi-
vidual trying to do it entirely on their own. I think the support
of colleagues trying to work in the same way is actually very
important and very valuable. What I do try and say in the
book, though, is that if the research is correct (or if indeed
Krashen was correct, the same would apply), not doing it
would undermine effective language learning very, very
considerably. Now, whether it’s easy or hard in particular
conditions is one thing, but I don’t see any evidence that
doing anything instead of it is going to be preferable.

But there are one or two quite substantial changes to
attitudes to language teaching that are built into this, and it
may be that they’re very difficult ones for non-native speak-
ing teachers to embrace. I mean, particularly, you’ve got to
be willing to accept that the language produced is not going
to be predictable-you’renot going to know in advance what
language is going to be produced by people if they’re talking

in small groups, and you’ve got to not mind



are valuable, it’s not really a genuine use of language for
communication . ..or  at least it’s debatable whether it is, if
we’re doing this in a monolingual classroom. Because if
students are really using language to communicate, it’s more
naturalfor them to use their native language to communicate
about this topic. What did you say? --"...we  need to look at
the role of genuine language use in the classroom, and the
extent to which it can ever really be genuine.”

overtly what I’m trying to do. I mean, one of the reasons for
using the accuracy/fluency dichotomy is to be able to say,
“Look, we will do some accuracy. Don’t worry, you’ll get it.
I’ll tell you when it is. And we will do some fluency, and the
reason we’re doing fluency is because you won’t ever learn
to be able to use the language unless we do. And I’m going
to get you using it as a means  of getting you accurate, not get

you accurate as a means of getting you using
(1984, p. 52)

People do very
it sometime in the unspecified future.” And
on the whole, I’ve found classes have not

But all that I’m saying there is that classrooms strange things in found that an impossible position to take.
are not genuine places, and nothing in the school. But as I say, . . . I’m reasonably confident
classroom is genuine. But having said that, with students I’ve taught, that certainly by
there are more or less genuine things you can the time they’ve finished they feel quite

you can get. You shouldn’t kid yourself that you are being
genuine. People go to classrooms because they’re told to, and
doing something because you’re told to is not as genuine as
doing it spontaneously. But having said that, I’m still quite
happy to use what authority I’ve got in the classroom to try and
get people to operate quasi-native speaker-like in the language
they’re learning.

do in that context, and you get as genuine as competent in using this kind of procedure.
I’m much less certain with non-native English speaking
teachers in societies, where there are very strong forces in
other directions; except that I don’t think I’ve ever been in
one in which I haven’t found some teachers who have been
able to make it work, and they’re the interesting ones. I want
to go and look at the really successful teachers, and look quite
hard at what they do in each local environment.

The small group issue, I think, is not simple. It takes a long
time. But my strategy is to go and sit with the groups that are
talking in, in this case, Japanese, and not to allow the conver-
sation to take place in the mother tongue if I’m present, and to
build people’s confidence up by participating in the small
group simply by putting in such bits of English as seem to be
helpful to get the thing going. And of course the level of the
task is crucially important. If in fact an awful lot turns  into
mother tongue talk, then it probably means the task hasn’t been
judged quite right for level, or the experience is not sufficiently
great. But I have found in the classes that I’ve taught myself,
which admittedly have only rarely been beginners (and I think
there is a genuine issue of how rapidly you can move on to this
sort of level of freeish talk in small groups)--but my own
experience with this is that once they’ve discovered that you
can operate with the medium of English, there’s quite a feeling
of success. And once you start getting that, then people do want
to try to. But that again presupposes the condi-
tions of having a class that actually is wanting

Talking about the roles of accuracy and fluency, one of the big
issues that people continue to bring up (and it’s an issue for
every classroom teacher) , is this problem of what to do about
errors. One potential problem that you mentioned at the end
of Communicative Methodology was the possibility that some
kind of pidgin would develop in the classroom, or that there
would befossilization. And you said that you wanted to look at
that problem a bit more. How do you feel about that now?

Well there are people, of course, who are claiming that one of
the effects of the communicative movement is to produce a
“fluent classroom pidgin.” I’m not quite sure how strong the
evidence for that is. I mean the people who have been looking
at classroom activity of various kinds in Canada have certainly
produced some evidence that you need some degree of accu-
racy work of an explicit kind to get beyond certain fossilized

to learn a foreign language, and it does vary Nothing in the

forms. But that's not really inconsistent with
my position, where I am arguing a role for
accuracy; I’m not trying to say that there
shouldn’t be any. What I’ve not seen is any
clear evidence that a fluent classroom pidgin
is typically attained when you have some
degree of formal  teaching carrying on in a
remedial sense alongside it. I’d also like to be
fairly clear that people actually find  fluent
classroom pidgin evidence of less effective
language learning than what appeared previ-
ously; because [with] most of the language
learners that I’ve known one would have
been only too delighted if they’d produced
fluent classroom pidgin, all of them, at the

very considerably. classroom is

And seeing this as a way , being aware of this genuine. But. . .
as a way that’s actually going to improve there are more or
their learning.

That’s right.

less genuine things
you can do in that
context, and you

And I think a lot of our classes aren’t really get as genuine as
that conscious of what ways are really effec-
tive for learning. That’s something that we

you can.
have to start to deal with on a more conscious
level. end of the course; and felt it had been an enormous success. So

it depends upon how fluent, but I’m not worried if there are
Yes, I think it has to do with what traditions people  have people who are very fluent and producing large numbers of
inherited of how to teach. Though I have explained quite errors, if they are genuinely able to communicate with native
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speakers when it comes to the point, even if they are strongly to have a content which was of some worth to talk about,
marked as foreign learners, because there are certainly lots and which was either historical, or philosophical, or biographical
lots of learners who can’t communicate with anybody at the in some way. I certainly think this is one of the major areas
end of their course, and would require a year in the foreign where teaching materials have not really got to grips with
country before they could activate what they have learnt. My effective teaching. I’ve been saying that for five or six years,
own foreign language learning was like that. and there isn’t a really, as far as I’m aware

That’s what I was going to ask you: is it really
I want to go and of, big jump in materials... I mean, we’re

look at the really
still getting things which are lots and lots of

possible for people to obtain this goal of ‘an
acceptable international standad of English' successful teach-

techniques; but after four years, you’re still
doing things which are lots and lots of

without actually leaving their own country? ers, and look quite techniques; you’re not actually accumulat-
Again, I'm thinking of the situation in Japan... hard at what they ing anything on a large scale.

Well, I'll tell you, for some people it is! There do in each local You seem to be arguing for large, on-going
are a surprising number of Chinese learners environment. projects, which I think you said were inte-
whose contact has been totally without native grative, as opposed to short-term tasks,
speakers, and [who] produce very fluent and
very accurate English. Now, whether they are just the tip of
an enormous iceberg of learners who have managed less well
is... one suspects may be the case. But there certainly are
individuals who manage to do this on a very large scale. I met
somebody from Yugoslavia who’d leamt all their English
from listening to the BBC, and I wouldn’t have known they
hadn’t been in England all their lives. I mean they had an
accent, but that’s the only thing they had, really. I think people
learn languages in many more varied ways than we allow for.
I met a Finn who said she’d learnt Middlemarch by heart, and
that’s how she’d learnt English. I don’t suppose it’s entirely
true, but I believe it’s partly true.

How about the role of content in communicative language
teaching? Communicative language teaching seems to em-
phasize the process, and yet you spend a lot of time in
Communicative Methodology talking about content, and par-
ticularly about the role of project work. Would you comment
on that?

Well of course, when I use the term project, I have a model
which covers really very limited activity like simply a lim-
ited-time task in class, or covers a very large scale project of
the kind like making a radio program, which I think is the
example I use in the book. Of course, all the tasks in the task-
based syllabus are types of project that can be

which we might equate with activities.

Yes, that’s right. But of course, this is where we go back to my
original experience. I mean my major teaching experience
was in a secondary school context where I had people for four
years, up to their school-leaving examination, and you were
working over along period. It’s clearly quitedifferent if you’re
working on short term intensive courses, for example, where
you have a different set of values to apply. But in both cases,
you’ve got to have something worth doing in the language
if you’re ever really to get to grips with it, and that may
mean inventing things which have to be taken as quasi-
significant for you.

Well, it certainly has  to be some topic which is significant to
the students, if they’re really going to get involved in it.

I guess the ideal language course does link up quite closely
in a cross-curricular way with other parts of the curriculum,
but that does demand an enormous amount of the language
teacher. But I think if I were teaching French in Britain, for
example, that’s what I would try to do, to a much greater
extent than they’re allowed to, and there are some people
experimenting a little bit in that direction. I mean, I’ve never
seen,  for example, a history syllabus that actually tries to
exploit French materials in a simplified form, but a form

which is accessible for working with the
used, and the discussion of task-based syl- I think people learn history of France, or the history of Canada.
labuses by both Prabhu in South India and the

languages in many
I mean, use the French sources...

various people in North America and
Lancaster and Australia, areraising different more varied ways What sorts ofprojects are you working on at
kindsofsmallscaleprojects intheformulation than we allow for. the moment?
of their tasks. What they share is material
which has been put together, on which you Well, recently I’ve been doing a lot more
can use the language which you have so far learnt reasonably work in literature. I just finished editing a collection on the
fluently. Actually, I'm quite attracted by thenotionofmoving assessment of literature in second languagecontext. And I've
back to linguistics, or a literature, or indeed a content in other just published with the British Council and with one of my
subjects syllabus, as a means of ensuring your content works. students: we’ve done an annotated bibliography of literature
And certainly, I suspect that the place of translation in teaching methodology for non-native speakers. So we’ve
grammar-translation procedures was partly an effort to en- been doing quite a lot of work in that area... But I’m actually
sure that you ultimately got a fairly integrated cultural _ _ _ _  ~~~~ ~______
insight-into, usually of course then, the classics- in order (Cont'd  on p.  12)
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Interview: Marianne Celce-Murcia

Marianne Celce-Murcia, main speaker for the JALT ‘91 Inter-

national Conference, is a well known expert in the field of
second language teaching. Her work is especially notable for

i ts  appropr ia te  mesh ing  o f  the  p rac t i ca l  and  the  theore t i ca l .  An
example of this that is particularly familiar to Japanese is The

Grammar Book, written with Diane Larsen-Freeman and pub-

l i shed  in  1983 .  In  v iew o f  the  s ign i f i can t  ro le  g rammar  p lays  in
second-language (particularly English-language) classrooms

in Japan,  Deborah Foreman-Takano focused on th is  area,  and
ga ined o ther  impor tan t  ins igh ts  in  an  in te rv iew a t  TESOL ‘90 .

Deborah Foreman-Takano: What is it that led you to work
on developing your pedagogical grammar?

Marianne Celce-Murcia: The idea of doing a book specifi-
cally for teachers first came to me when I was the UCLA
faculty member responsible for the basic grammar course for
the students in our Master's degree program. I didn’t like what
was out there, even when I tried to adapt it. Accepted practice
at the time was to teach descriptions of English to aspiring
English teachers, to make them aware of it. I realized, how-
ever, as I supervised the teaching of these students in the
following term, that they didn’t know how to react to the
questions or errors of their own students in a way that I would
hope and expect them to do, even though they had been good
in my grammar course the previous semester. That made me
think. This was very early on,  about 1974, when I began to feel
real uneasiness about using just a book on English transforma-
tional grammar and making that the basis of the grammar
course for ESL teachers. It occurred to me that, in addition to
description, there would have to be a pedagogical problem-
solving component; and that’s when I decided to go my own
way. My idea was that I would start with description, but
incorporate a lot of other activities like error analysis and
practice on the problem of: What do you do to remediate
certain errors when you see them popping up
as a pattern in the speech and writing of your
students? Or, if a student asks you question X,
how are you going to respond? Somehow I
myself was able to make the links automati-
cally between what1 knew about grammar and
how it should be dealt with in the classroom,
but my own experience with teacher training
and supervision and observation led me to
conclude that mos t of the people were not able
to do that; I would have to build that kind of
training into my course for teachers.

When Diane Larsen-Freeman came to

by Deborah Foreman-Takano

solving component added, since this was what classroom
teachers need.

Quirk  and  Greenbaum have  the ir  Concise Grammar, which
came out in the early 1970s. That was intended, wasn’t it, to
be easier for teachers to use than the larger Grammar of
Contemporary English?

Yes, that’s a very good reference grammar, but it isn’t de-
signed specifically for teachers. Our approach is oriented
around what students are going to find  difficult about gram-
matical structures, based on what we know about second-
language acquisition and typological information. And then
we try to take it a step further with the consideration that, if
your students make errors in these structures, what are you
going to do to make them aware of the error? What are you
going to do to help them correct it without just lecturing them
about it? We are interested in other ways of “turning the light
on” in their heads besides just telling them. We want to get
them to see it,  get them to discover; that is so much a part of
learning. People who like grammar enjoy it because it’s some-
thing to “figure out." If  grammar is presented simply as something
to be memorized,  it’s much less interesting than it could be.

Different Grammar Models  for Different Purposes
Would you explain why you chose a transformational gram-
mar base  for your book?

Well, it was not so much out of philosophical support for
Chomsky’s total approach, but because we thought that a
modified Aspects model of transformational grammar was the
best parsing system for the English language that we have
discovered, and we still believe that. It’s a way of breaking
down tense, the verb auxiliary system, and accounting for
virtually every particle in the language and relating everything

In addition to de-
scription, there has
to be a pedagogical

problem-solving
component in a

grammar course for
ESL teachers.

hierarchically in a syntactic manner-it is
best for all of these things. It accommodates
discontinuous constituents and solves a lot
of problems that surface-level structural
approaches were not able to account for.

At the same time, there are some things
which could be dealt with better using
another system. I was thinking of Fillmore....

Yes, we do make heavy use of Fillmore’s
Case model in our chapter on prepositions.
It’s a useful semantic approach. The area of

UCLA in 1975, I found a kindred spirit. She was teaching the prepositions is largely semantic; it’s where grammar and
other section of the same grammar course, and when she asked lexicon come together. And the difference between preposi-
me, “Well, what are you using? How are you approaching tions such as in. at, and on is a very subtle semantic distinction.
that?” I told her how I felt-that whatever language descrip- What interests me is that sometimes people use the wrong
tion was being treated,  there would need to be a problem- preposition for cultural reasons. They'll translate the preposition
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from their own language, like, “I’ll read it on the newspaper,”
because they see the newspaper as a flat, two-dimensional
thing; whereas in the U.S., we have papers like the New York
Times or the Los Angeles Times--they are like an enormous
book, so we say we read things in the newspaper. In other
words, we have different cultural constructs of what a news-
paper is. This then is an added problem; not just a case of
simple semantics, but a case of differing cultural perceptions
of what a particular noun or a particular relationship has to do
with correct choices of prepositions.

So Fillmore’s model is useful for helping
the teacher keep in mind what semantic func-
tions are being performed by prepositions,
noun phrases, and so forth. On the other hand,
when we talk about things like focus con-
structions and psuedo-clefts, we draw on
functional grammar, on observations that are
more in line with Michael Halliday’s system
or way of looking at grammar. Depending on
the construction we want to deal with, we choose
the model that would be most enlightening.

works, whether you’re starting from the formal perspective
or the communicative perspective. It’s got to be based on
reality, how the language is actually used, not how the
textbook writer or the researcher thinks the language is used.

Learning Strategies,  Teaching Methods
I’d like to return to the idea of different cultural perceptions
of things and relationships. How has this had an influence on
how you described things in the book?

Communicative Well, I’m not sure we are as aware of this

materials have a
area as we could be. We are aware of things
like typical or systematic learner errors,

long way to go- and data from contrastive analysis and

they should be interlanguage analysis-and we drew a lot

grounded well in
on that,  on language typology. We are in-
terested in the entire teaching-learning con-

empirical discourse text, and in making the teacher’s perspec-

analysis. tive as broad as possible.
I know a lot of my students, especially

the native English speakers, can be quite

You tried a discourse-grammar combination.

Absolutely.

I think it is very significant that there is meshing being done
between discourse and grammar in terms of both research
andpresentation. The very idea that people are realizing that
there is a connection and capitalizing on it, working to
encapsulate it in appropriate ways for teachers to use, should
make learning a lot easier and a lot more comprehensible.

naive about what goes on in other languages. Most of them
have been exposed only to another European language; so if
they have studied Spanish, French, or German, those lan-
guages are not radically different from English in the way
that they organize things. So to find  out that there are
languages with no articles, languages where relative clauses
precede nouns instead of follow them, and languages without
passives-this is really an eye-openerto the naive monolingual
native speaker. We tried to build in some awareness of where
the learner might be coming from and why the learning of
English can be so difficult, and also that languages are
different in their canonical structure.

My own way of thinking is to start with a form and figure out
how it is used. But even people who start with a meaning or a
function-for example, “I’m going to look at all of the
requests,” or “I’m going to study all the apologies,” or some-
thing like that-they begin to find  out, after they have col-
lected a large corpus, that there are indeed syntactic and lexical
correlates. It’s not an open-ended thing where you could say
just about anything. There are a finite  number of options
available for expressing a certain kind of idea. Sometimes
you’ve got register differences, so you can be more direct or
more polite about something, of course. But a speech act has
a kind of macro-structure: there is a way of opening it, a way
of developing it, and a way of closing it. And each of these
segments in the speech act turns out to have certain syntactic
patterns or lexical items that just keep turning up again and
again and again. Unfortunately, people who have written these
communicative-notional-functional things often have just used
their imagination, and it’s not based on research. So I think
communicativematerials have along way to go--they  should
be well grounded in empirical discourse analysis.

In some reports1 have heard concerning research on English
grammaticalerrors by nonnative speakers, usually involving
foreign students at a U.S. university, the researchers have
attributed all the errors the Japanese subjects make to some
imagined--but  nonexistent--characteristic of the L1,  when
actually the errors described can be recognised by those of
us who work in this field in Japan as mistaken, or wrongly
applied, rules of English picked up in the English class.

Yes, although the L1 will account for certain errors-you can
never be absolutely rid of that, I think, in a second language--
it will very likely be only a small proportion. As you say, the
biggest source is probably the way they’ve been taught:
pedagogically induced errors. That’s very common. The other
type of error is when the languages are just so different that the
learner makes a bad guess about what’s going on in English
and produces an error.

You did mention databases as being very--

In Japan a large proportion of the grammar teaching doesn’t get
beyond work at the sentence level, which of course precludes any
significant  emphasis on communicative aspects of grammar.

Very crucial, yes. I thinkdatabased research is our answer to I would imagine that the Japanese think about their own
improving our knowledge  base about how the language language in the same way, and that is probably why people
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view English as an “artifact” rather than something to be
used for communication. My own students have been
telling me there is a tendency in Japan now, though, to go
completely the other way-just forget about grammar and
focus on communication.

Yes, that has become a trendy approach, but only for English
study that is not connected with school examinations.

A good pattern is being established, though, in studies that
are being done now in approaching grammar from a commu-
nicative, data-based standpoint. Students should be allowed
to combine the learning of a structure with something com-
municative. It seems that people look at the teaching of
grammar and the teaching of communication as if they were
totally divorced from each other. To me, this always seemed
so absurd-why not teach grammar for communication?

What kind of research-in-progress are you involved with that
builds upon this pedagogical communicative grammar base?

Several of my graduate students at UCLA have been doing
some very interesting work. One has worked on must, have
to, and have got to. to sort out when these different modal and
periphrasic  modal forms were used. That was a very nice
database study. Another student did a data-based study on the
particle just. Even in our book, we dealt with just as being a
particle used with the present perfect tense or sometimes, in
American English, with the simple past, to show immediate
past action. That’s the usage everybody talks about. But
according to my student’s study, it turns out that native
speakers use just this way only about ten percent of the time.
It’s primary use is as a kind of intensifying particle that will
make something either more positive or more negative; for
example, “That’s just wonderful!” or “That’s just awful!”
Another usage she found was when a speaker wanted to play
down or deemphasize something to a listener.

These are the sorts of things that students are doing who
work with me in data-based language

actually pass it. So there are a lot of people out there who
think that they know a lot more about English grammar than
they actually do when it comes to a really comprehensive
demonstration of what they know.

My colleagues share a lot of support for this approach.
John Schumann wants people who can do naturalistic lan-
guage acquisition, who are very sharp on grammatical catego-
ries; and Roger Andersen,  for his very detailed nitty-gritty
interlanguage analysis, wants people who know the ins and
outs of English grammar and can use their knowledge with
other languages too, because he likes to do a lot of cross-
linguistic language acquisition study, Lyle Bachman likes
students who really know grammar inside and out if they want
to go into language testing, because he ways, you don’t just
need statistics-you’re not just doing testing, you’re doing
language testing, so you had better know a heck of a lot about
language if you want to be a language tester. Sometimes there
is a little bit of discontent from students, saying “Why do I need
this?” or “Why do I need to do that?‘-mainly the native
speakers; rarely a complaint from anonnative speaking speaker.
Some native speakers are a little unhappy about that and say,
“Oh, I'm just going to teach communicatively anyway. Or, I’m
just going to teach the way Steve Krashen suggests that
teachers teach so I don’t need this course.” But there is no
philosophy among my colleagues on the faculty that would
support that point of view. So the whole UCLA faculty
supports our requirement of one very rigorous and very
comprehensive course, and that’s the minimum. I also offer a
series of seminars that will allow people who want to do more
than that to build on that, to start doing research that
contributes to additional enlightenment about how the
English language works, that can then be incorporated into
later descriptions.

The Krashen Model and the EFL Classroom
I know JALT has had my loyal opponent Steve Krashen as a
speaker in Japan; we just have a deep-seated philosophical
disagreement about how language should be taught. I’m

analysis. I’ve developed a procedure called
Contextual Analysis for students to work

Depending on the
through, a series of steps  to follow in order construction we
to come up with a good generalization. It’s want to deal with,
an approach that can be used to analyze we pick and choose
lexicon as well as grammar or discourse. the grammar model
At UCLA, as you mentioned, you work with that would be most
graduate students,  with teaching assistants.
How much focus do you think should be put
on grammar in the TESL programs for

enlightening.

teachers?

Well, we insist on a good, solid base. Everyone has to either
take the course where The Grammar Book is used as the text,
or pass a two-hour proficiency exam that they can sit down
and take to show us what they know. With 80% or better  on
the test, they are excused from the course. My experience is
that, of the people who sit for the test, 50% or fewer than 50%
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thinking particularly of EFL situations,
where people are not blasted eight hours a
day with the L2, and they’re not in a lan-
guage-rich, learning-rich environment.
They’ve got to make use of other resources
to grasp the language.

It’s funny--Stephen and I both got our
PhDs  at UCLA. We have a lot in common.
We were both born and raised in Chicago,
we both went to the University of Illinois,
and we got our BAs  in the same year. But we
didn’t know each other until we were at

UCLA. Even  with those commonalities in background we
couldn’t be more different in our views on some of the major
issues in language teaching. I think his approach might be
appropriate for those who are very young and are immersed in
the L2. But I get very upset when people take his ideas, intact,
as he presents them, and use them with adults-for example,
adult immigrants. Adults don’t respond and learn in the same
way that children do: their language-learning mechanism is no
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longer plastic. Krashen's whole idea is that you learn an L2 the intervention has just about passed. Then you’ve got one of
way you learned L1. That’s fine  if you’re five  years old and those impossible remediation jobs on your hands.
surrounded by native-speaking peers who will provide you
with rich stimulation. But I don’t see how teachers can do that In Japan one of the popular teaching techniques for spoken
in the classroom, in an EFL situation. English-and it’s almost necessary because of the size of the

I think it’s very good initially to have the kinds of experi- classes-is doing things in pairs, pair work. One of the
ences that Krashen and Terrell  talk about, where you start with problem I’ve seen with that is that you may have students
a lot of listening comprehension and you get
so that you canlisten to basic stuff in the target
language and understand it. My position has
always been that comprehension is necessary
but not sufficient for maximal language
learning. so I think if I would have any
comment about what I know about the Japa-
nese education system, it would be that
probably teachers should be concentrating on
listening comprehension in junior high school
for the first year or so. And grammar would be
something that would be introduced and su-
perimposed gradually, as students get into
production. When they begin to speak and

When nonnative-
speaking English
teachers use En-
glish in the class-

room, even when it
is difficult for them
at first, their own
English becomes

much better.

write, that’s when they need the grammar, because the ideas
are already there. The understanding of what gets communi-
cated in a language is already in their head from the L1. so when
they begin listening to the L2, they can pick up on signals and
key words and organize them so that they make sense. In
naturalistic language learning, comprehension forms a basis
for production; at the time when learners decide that they are
ready to produce, then it’s the proper time in introduce
grammar, and not as heavy lecture material either, but in
enlightening chunks and observations and rules.

As I mentioned, I’m a great believer in discovery, rule
discovery by the learners themselves, not just lecturing or
imposition by the teacher. Activities that allow students to
discover how languages work differently are very beneficial in
the long run, as opposed to just concentrating on comprehen-
sion and meaning. One can go pretty far with comprehension
and meaning and ignore structure using a completely semantic
kind of strategy or approach to things. But if you go too long
doing that without attending to form or being aware of form, it is
very hard belatedly and after the fact to start to deal with it

So what Krashen and Terrell suggest is a great way to
start; but once there is a kind of confidence or a comprehen-
sion base established and you want to move into production,
I don’t believe it’s good letting people produce everything
they want without any correction whatsoever. You want to
very kindly and constructively and in an enlightened manner
just show them why certain formal aspects of what they
produce are wrong in terms of the target language; and if they
want to get it right, they have to do it in a certain way.

A strategy I like to use, and I think it works very well with
learners, is to say, “Look, you said the sentence this way. I
said it that way. What’s the difference?” The learner usually
says something like “Oh, yeah, yeah, I’m supposed to be
doing this”; or, “I left this off ':  or “I got this form wrong.” If
it is done in manageable terms like that, it works. But if you
start waiting to correct when they’re writing two-page essays
or compositions, that’s too late. The time for constructive

who work on the expressions with their
partners but they don’t really know what
they’re saying or what they’re doing. What
comments would you have about that?
Would you suggest ways of dealing with it?

Yes, the learners have to be given very
specific tasks where they understand what
they’re doing, and the teacher has to have
really good classroom management skills
to make it work. Otherwise it can deterio-
rate into chaos-I’ve seen that happen.
Teachers must start out being very prescrip-
tive, particularly with young, less experi-

enced learners, and they must comprehend completely what
they are doing. If the learners are practicing something
meaningless to them, nothing is being gamed by the pair
work or the group work.

I also think it is good for teachers to use a semi-direct
method-that is, if you are teaching English, classroom
business should be conducted in English, even if the teacher
is not a native speaker. We have found that teachers who do
that-nonnative speaking English teachers who use English
in the classroom, even when it is difficult for them at first--
find their own English improving. If they teach five English
classes a day, and use English in every one of them, their own
English becomes much, much better. They have given
themselves a course, or a program. I don’t know if teachers
think about that enough, that they could really be doing
something tremendous for themselves as well as their stu-
dents if they would make the decision to use English as the
language of communication in their classrooms. But teachers
are so accustomed to using their own language for these little
classroom management business matters that it doesn’t occur
to them to do it in English.

Yes. With many of the teachers in Japan, that is the case. Or
they may hot think it is really “necessary” to do  so.. .or they
just may hot have the confidence.

Yes, I saw a great project in Egypt. There’s a center there for
developing English language teaching, and it’s British,
American, and Egyptian, a tri-national enterprise. They
made videotapes of Egyptian English teachers at all levels--
what they call preparatory school or middle school and the
regular secondary school-and they had accents when they
spoke. and their English wasn’t always perfect, but it was
certainly adequate. And the tapes showed them conducting
an English class from the syllabus, one of the classes that
anyone would be expected to do. These teachers had allowed
themselves to be videotaped, and these tapes are used for
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training purposes. It shows that even with the first-year
English classes in the junior high school, the teacher can do
the whole thing in English, without using a lot of Arabic. So
those teachers who get their training through the Center get
that lesson very  early on: that that’s the way an English class
is supposed to be taught: in English.

In Japan in the relatively recent past, the ability  to speak

English was connected to having worked with Americans in
the days of the American Occupation. This gave spoken
English a rather “common” image, and as recently as fifteen
years ago one of the marks of an English scholar was that she
couldn’t speak English. Teachers prided themselves on it.
Now, fortunately, the pendulum is swinging the other way.

Yes, each country has its own special circumstances. It will
indeed be very interesting for me to come to Japan. I’ve had
so many students from Japan, both as graduate students doing
research with me and as students in EFL classes for compo-
sition  or pronunciation. It will be a valuable experience.

Marianne Celce-Murcia’s Plenary address wil l  be en-
titled "Integration  of Form, Meaning and Function. “She
will also be making two other presentations: “Conver-
sation: What it is an ways to teach it" and “Teaching EFL
students to do Discourse Analysis. "

Reference
Celce-Murcia, M.. & Larsen-Freeman, D. (1983). The grammar boot. New
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A special issue of The Language Teacher focus-
sing on the JET Programme is planned for Octo-
ber 1992. We now call for well-documented  articles
that seek to provide directions for the team teach-
ing relationship; assess the potential for the
Programme to initiate language teaching reform;
suggest a range of legitimate roles for assistant
teachers; assess the potential impact of the New
Course of Study and other reforms; outline any
steps taken by teacher trainers to prepare new
JTEs to work effectively with AETs;  assess the
effectiveness of in-service training provided to
AETs and JTEs;  provide examples of successful
JTE and AET partnerships; provide concrete pro-
posals that would assist the Monbusho to further
improve the programme; report on successes of
the programme to date. Other related topics are
also welcome. Anyone who would like to contrib-
ute should contact: Antony  Cominos, 22 Muika-
machi, Sannohe-machi,  Aomori-ken, 039-01. Titles
and 250 word outlines due by December 1,  drafts
by March 1.  Materials on related topics are also
sought for My Share, Opinion and Undercover
columns.
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at the moment working on, just beginning, a large-scale
project on formal knowledge about language, and its role in
second language learning and in English mother tongue
learning. So we’re starting a two-year project looking at
classroom practice, particularly the attitudes of both teachers
and learners to explicit understanding of language, and what
role they see it as playing in their own development, and
contrasting mother tongue and foreign language learners. So
that’s really the major task for the next two years, I think.

Someone also mentioned that you’re editing  a new journal.

For nine years now, I’ve been editing the series ELT Docu-
ments, which the British Council publish in association with
macmillan. This has now been turned into The Review of English
Language Teaching, but essentially it’s going to be a similar
sort of format; that is, each issue is a collection of commis-
sioned papers on major topics of current interest . . It
specifically tries to bring together people from Britain and the
States and the rest of the world, so it’s international in its scope;
and it also tries to bring together theoreticians and practitioners
simultaneously, so it’s trying deliberately to cross both bound-
aries. And to a lesser extent, I’ve been trying to make English
language teaching a little bit more aware of what’s going on in
other language teaching, and in educational issues more gen-
erally, so some of the issues have had quite strong orientation
towards educational philosophy for language teaching, or
some of the research issues addressed by German and French
teachers have been brought in as well as those by English as a
foreign language people . . . We’ve got issues in press on the
teaching of pronunciation, on management of language teach-
ing projects; we’re planning ones on third world development
and language teaching, [and] we’ve got the collection on
literature, as I said; we’ve also got one on teaching literature
throughout the world, and we’ve got another one in planning
which is looking at the creation of a language policy in a
particular country, and an integrated program for the develop-
ment of teacher education, and curriculum, development of
materials, development of policy and teacher activation.

Professor Brumfit's main address at JALT ‘97 will be
entitled “Has Communicative Language Teaching a
Future?” His two other talks at the conference will be
entitled “Classroom Research and English Language
Teaching” and “International English or Imperialist
English; Is There a Choice?. "
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Interview: Anita L. Wenden

Anita L. Wenden, a JALT ‘91 main speaker, is well-known for
her work on learner strategies and learner autonomy and her

pioneering work in the area of peace education in language
teaching. She recently responded to ten questions posed by

Jeris Strain for this issue of The Language Teacher.

Language Teacher: You are very active in two very chal-
lenging fields, Peace Education and Learner Autonomy.
How did this happen? Where did it all begin?

Anita Wenden: My interest in learner autonomy is based on
my experience as a classroom teacher and as a researcher.

As a teachers of adult learners, I often found that my
students had quite varying purposes for learning English and
that I couldn’t help them develop the proficiency they
needed within the time frame of a single course--even if it
extended a whole semester, which was often all the time they
could set aside for language learning. Moreover, quite regu-
larly as the semester was ending, students would come to me
with the question “What can I do to improve my English?”
They, too, felt the inadequacy of the classroom experience and
realized that they needed to take charge of their learning.

My dissertation research looked into how adults self-
direct their language learning. After interviewing 25 language
learners (8 of whom were Japanese) for a period averaging 90
minutes each, it became clear that language learners had quite
a lot to say about their language learning and that they were
very actively involved in helping themselves learn-they
were autonomous learners. The challenge was to find  out
more about their learning process and to help students further
develop their learning skills so that they could approach learning
with greater confidence and independence, i.e.

by Jeris E. Strain

tions,  notably the lawyers, physicians, economists, and per-
formers. As I studied the work of these professional groups,
I wondered what language educators (TESOL, EFL & FL
teachers and applied linguistics) could do.

TESOL became active in peace education some years ago.
Could you tell us how that began and what main issues they
are currently addressing?

In fact, peace education related activities at TESOL confer-
ences began just two years ago, at the San Antonio confer-
ence (1989). where a panel of ELT teachers--many leaders
in the profession-addressed the question of how and why
we could incorporate our professional skills as language
teachers and applied linguists to the cause of peace. The
conference was the outcome of a meeting I had organized
with many of the same people on the panel in New York a
meeting inspired by the existence and work of other pro-
fessional organizations, which I have referred to above.

The group decided we needed to see whether ESL/EFL
teachers and researchers were interested in contributing their
professional skills to the cause of peace, and we began a
series of outreach activities-including an announcement in
the TESOL Newsletter and the panel referred to above. The
panel was received quite enthusiastically, and so TESOL’s
Committee on SocioPolitical Concerns formed a subcom-
mittee on International Understanding. As chair of that
committee, it was my task to coordinate and organize activities:
(1) to determine the interest of the membership in this kind of
professional involvement and (2) to explore what such in-
volvement would entail.

At this point it is clear that there is an
autonomously. Language learners interest on the part of members. Events we

My interest in peace education also be-
had quite a lot to

have organized at the various TESOL con-
gan during my graduate studies when I met ferences have been well attended, and the
Betty Reardon,  one of the key developers of say about their term peace education has come to represent
the field. I considered myself fortunate to be
able to work with her in planning how to language learning how we plan to get involved. In fact, at the

last international TESOL conference, the
bring global community education into higher and.. . they were Committee on socioPolitical  Concerns re-
education. I also consulted for the education actively involved in named the subcommittee on International
fund of a citizen’s organization which sought helping them- Understanding the subcommittee on Peace
to raise global awareness and concern on the
part of American people around the issue of selves learn-they

Education and Action. The immediate task,
at present, is to help the membership clarify

world hunger. This work gave me an oppor- were autonomous further what peace education is; how it is
tunity to plan and develop educational ac- learners. different from political activism; and how
tivities for adults-focusing on attitude best to incorporate it into our classroom
change and leadership training. teaching and research.

More recently, however, the notion of language educa- I’d like to add that it was through our outreach activities
tors using their expertise in the area of language and lan- that we discovered the pioneer work in the area of global
guage teaching for the promoting of peace was born as I issues education already being done in the JALT affiliates!
became familiar with the work of other professional groups Also quite separately, but at the same time, AILA,  the
in this area. There are as many as 15 in the NewYork area and International Association of Applied Linguists, had decided
several of these have national and international organiza- that the theme of its 9th World Congress would be “peace
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education, international understanding and applied linguis- guage teaching methodology. This may be considered a third
tics.” It appeared to be an idea whose time had come. goal for us to pursue as language educators.

Finally, peace education is education for global literacy,
Do you make a distinction between Peace Education and recognizing that in an interdependent world, it is necessary to
Global Issues (Global Awareness)? develop an awareness and understanding of the causes and

effects of the many social problems that affect the planet.
Yes. The teaching of global issues might best be related to that This is the focus of the global issues education being under-
aspect of peace  education referred to as edu-
cation for positive peace. According to
Reardon (1988).  the main concerns of this
aspect of peace education are economic dep-
rivation and development; human rights and
social justice; environment and resources.
Curricular antecedents to education for posi-
tive peace include global education, which
emphasizes the interdependence of all human
groups and sees social problems as global
problems. Global issues education appears to
be mostly closely related to global education
and so to education for a positive peace.

Peace Education as it is evolving in re-
cent times encompasses aspects of education
for a positive peace but it also values educa-
tion. It seeks to substitute the present frame-
work of values that sustain a confrontational
and competitive approach to human rela-
tions--one  that accepts violence as a means
of resolving human differences-with values
that focus on cooperation and community. It
is humanist and transformative in orientation.

It seeks to substi-
tute the present

framework of val-
ues that sustain a

confrontational and
competitive ap-

proach to human
relations-one that
accepts violence as
a means of resolv-
ing human differ-

ences-with values
that focus on coop-

eration and com-
munity.

taken here in Japan and a fourth way of
incorporating peace education into EFL.

As for the critics who feel that peace
education is not our task, I would like to
point out that as a discipline which is a part
of the humanities curriculum of a college
or high school, the teaching and learning of
foreign languages, including English, is
undertaken to help students develop an
appreciation of and empathy for other cul-
tures. In today’s world this educational
goal, it is agreed by leaders in higher edu-
cation, needs to be expanded to include the
development of an awareness of our
emerging global culture. In other words,
helping students develop global awareness
is a goal that is intrinsic to our responsibility
as language teachers.

What are the main differences between peace
education and paeace action, particularyly from
the standpoint of FL teachers?

This is in contrast but not in opposition to global education or
global issues education, which is content focused-and em-
phasizes the development of global awareness.

You mention goals for incorporating peace education into
EFL (FL generally?). What are these goals? Also how would
you answer critics who say that peace education is the teaching
of content and not the concern of language teachers?

Peace education for EFL and FL teachers can benefit from and
build upon the work of critical linguists. Research in this area
is based on the belief that language plays a key role in creating
and propagating the ideology, symbols and images that embody
the values which sustain social conditions responsible for
global problems. Incorporating peace education into EFL
would mean doing research on this aspect of language use.
including how language can facilitate or inhibit a
nonconfrontational andcooperative approach to the resolution
of human conflict. It would mean applying insights from this
research to the design of materials and tasks for the teaching of
the communication skills. That is one approach or goal.

A second way of incorporating peace education into
EFL/FL  would look at how peacemaking skills or capacities
necessary to the avoidance and/or peaceful resolution of
conflicts between individuals and groups can be incorporated
into our language curricula. Moreover, the values embodied
by these skills or capacities could be used as a framework
through which we can evaluate  and refine our present lan-
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I have already talked at length about the educational nature
of peace education. Like all humanist education, it seeks long
term change in a learner’s personal knowledge and values
and to the extent that learners decide to act upon the basis of
these personal values to help reshape social institutions once
they leave our classrooms, to that extent will peace education
have contributed to social transformation.

Peace action refers to non-partisan political action that
we, as EFL teachers, might undertake with a very specific
purpose in mind. An example could be writing letters to
protest the incarceration of teachers for political reasons. As
a body of professionals, we might have protested the way
language was used in the reporting of the Persian Gulf war or
pointed to the importance of taking cultural differences in
language use into account in the negotiation process.

In some cases, our students could also be involved in
peace action. For example, in 1992. the United Nations will
be holding a world conference on the state of the environment.
Letters from EFL students expressing their concern about
environment and asking the United Nations to take action is
such an example. From a methodological point of view, such
a task would surely qualify as authentic use of language-a
goal we are all urged to strive for.

Isn’t there a danger that political activism could become a
primary emphasis among teachers or in organizations like
TESOL  or JALT,  in which case language instruction itself
might get caught in a serious backlash?
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As I have tried to indicate, peace education should not be
construed as political activism-an excuse to bring one’s
politics into the classroom. Having heard this concern men-
tioned by several, I have reflected on the differences between
what happens at meetings of the peace movement (political
action) and in peace education classes. There is quite a
difference.

Meetings of the peace movement are characterized by
strategizing-the working out of plans that are intended to
influence some aspect of the governmental political process,
such as oppose legislation or support acandidate. In order to
involve people, it is necessary, of course, to inform them-
to educate. But this is education as the dissemination of
information that is intended to lead to support or involvement
in predetermined actions.

On the other hand, when a peace educator brings political
or social issues into the classroom, it is with the intent of
helping students developcritical skills of analysis and evalu-
ation that will enable them to discover the values underlying
various positions, including the consequences of actions
based upon them, both in the short and long term. It can also
include considering and evaluating more desirable alterna-
tives to the stated positions. In so doing, it is involved in an
educational goal, the importance of which few educators
would deny-the teaching of critical thinking. Besides, in an
EFL classroom, as I have already suggested, this could also
include looking at how language is used to present these
views and to persuade us to accept them.

Of course, it is also possible to hear the criticism that an
emphasis on values is a form of indoctrination. On that point,
I feel most educators today will agree that there is no neutral
form of education. All education is conducted for the realiza-
tion of social values, including instrumentally motivated
language teaching and learning. The question, therefore, is
what are the values? Are students aware of the values

language to learn, and look outside the language classroom
where students learn language and content at the same time
for content through which to teach language. We need, he
concludes, “a broad perspective” integrating both language
learning and content learning.

Though I can’t cite specific sources (I refer you to the
Mohan reference), I do know that research on the influence
of content based language learning in the schools has begun,
but the content is not peace education. This I think should be
one of the tasks of EFL teachers-peace educators. The same
applies to research on how peace education may foster global
citizenship.

Does peace education imply that there is a universal discourse
system for discussing peace issues? If there isn’t one, should
language teachers try to formulate one?

That’s a very interesting question and one that is quite
complicated to answer in the context of an interview. I will,
however, address it in more detail in one of my separate
presentations-the lecture on language and peace, where I
will present insights gamed from some of the research in two
fields important to peace education: critical linguistics and
intercultural communication. Underlying this research is a
view of language as playing an active role in the construction
of meaning we attribute to human events and a conviction
that it is a factor that must be taken into account together with
other social and political factors in trying explain the causes
of war and other global problems. One of the purposes of this
research is to demonstrate how aspects of the discourse
system, both on a macro and micro level, represent peace
issues from the perspective of war and so sustain the values
and ideology that make violence an acceptable way of
resolving human differences.

Language plays a
key role in creating

and propogating the
ideology, symbols
and images that

embody the values
which sustain social
conditions respon-

sible for global
problems.

The need for language planning, sug-
gested by your second question, was taken
up by Halliday in the plenary he delivered at
the AILA  Congress in 1990, where he advo-
cated the need to replace “war discourse
with peace discourse, the discourse of bor-
rowing by that of saving, the discourse of
building by that of keeping under repair...”
So the answer is yes; language teachers
should certainly look into how to formulate
language for the discussion of peace issues,
and this can, also, be discussed further in my
lecture.

underlying their educational experiences?
Are they aware of alternatives? Have they
developed the critical skills of analysis and
evaluation that will enable them to make
informed choices regarding their prefer-
ences?

Is there any proof that peace education
actually (a) enhances language learning
and(b) fosters global citizenship?

As regards the enhancement of language
learning, recent language teaching method-
ologies being advocated for limited English
proficiency (LEP) students in elementary
and secondary schools teach English through

Should a teacher’s approach be to merely
live his or her own life with an awareness of
peace education or global awareness (i.e.

the content subjects (i.e. science, math, social studies). Ber- provide a role model) or does a teacher have a greater
nard Mohan (1986). one of the leading proponents of this responsibility to those being taught?
approach, reminds us of the reading specialists’ contrast
between learning to read and reading to learn and the writing This question raises the issue of whether or not social re-
specialists’ contrast between learning to write and writing to spomibility is intrinsic to professional goals. Is the mission or
learn. He then suggests that language education specialists purpose of one’s profession social in nature? Of course,  most
should distinguish between language learning and using professions fulfill a social purpose, but this question deals with
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the social responsibility that comes from the specialized In the context of language teaching and learning, learner
knowledge one possesses. The Physicians for Social Re- autonomy means that learners have acquired the attitudes,
sponsibility, for example, have said that, indeed, knowledge knowledge and strategies that enable them to learn on their
does bring with it responsibility. Since they know what the own, independently of a teacher, and to take a more activerole
medical and biological consequences of a in the classroom. Learner autonomy is
nuclear war could be, it is their responsibility When a peace pedagogic autonomy. Classroom activities
to inform the lay person.  Computer profes- educator brings for learner autonomy do learner training in
sionals feel it important that they inform the order to make the learner a better learner.
public of the feasibility of computer con- political or social To my knowledge, the term learner
trolled weapons systems and of how the issues into the empowerment is not used among the spe-
computerization of society is invading citi- classroom, it is cialists in learner strategies and learner
zens'  civil rights to privacy. autonomy. Of course,  I’m sure we would

In his research on the communication with the intent of all agree that in striving  to help learners
of racism through informal talk, Van Dijk, helping students become autonomous, we are empower-
concludes that such research is the re- develop critical ing them on a personal level to accom-
sponsibility of linguists, for they possess plish one particular life task-learn an-
the skills and methods to do it. Language skills of analysis other language.
teachers, whoseprofessional study includes and evaluation that In peace education, teaching for so-
knowledge of how language works in the will enable them to cialresponsibility. according to Reardon,
shaping of social reality, and of how cul- discover the values is teaching for empowerment, for it in-
ture interacts with it to shape the way

underlying various
volves helping students learn to make

ethnic groups communicate in various choices, implement them, and assess their
situations, need to determine as individu- positions. effectiveness. It is teaching for empow-
als and as a profession whether they have a  erment in that it...helps  students develop
responsibility to share this knowledge with
students and the society outside the classroom.

As for other aspects of peace education, including the
teaching for global awareness, teachers seeking to deter-
mine what their position regarding their social responsibil-
ity as educators is needed to look into the traditions and
purposes of the educational institutions of which they are
a part. What does elementary and secondary education in
the Japanesecontexthave to say about theroleof the school
in preparing students for participation in the larger society?
What are the traditions in higher education or in informal
adult education?

EFL teachers, perhaps, have allowed themselves to re-
main on the fringe of their institutions in part because the past
decades have been focused on the defmition and development
of the profession. However, we have come of age and can
look with pride at the contributions we are making to language
education. Having come through our “identity crisis,” then,
it is now time to look outward and participate in the concerns
of our educational institutions and to aid in reforming and
restructuring them if necessary. Peace education provides a
framework and a vision for doing that.

Have criteria been developed for socially responsible EFL
materials?

Not to my knowledge. That is, I think, onother challenge for the
’90s and it seems to me that Japan’s global issues language
educators are especially equipped  to make that contribution.

How are the peace education points we have been discussing
related to learner autonomy? Can learner autonomy or
learner empowerment be considered a basic instructional
principle for  peace education and language teaching.?
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the skills and knowledge necessary to be
effective agents of change in their adult life.
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Anita Wenden's  JALT ‘97 main address is entitled
‘Learner Strategies and Learner Autonomy. " She will
also give a workshop: “Helping Students Learn How to
Learn” and another presentation: “Peace Education:
The Challenges for English Language Teaching.”

(National Special Interest Group)

To assist in the compilation of a directory
with a global perspective, the  JALT Video  N-
SIG is seeking information about ELT videos
produced exclusively for the Japanese
market. If you can help in any way by rec-
ommending or reviewing, contact the JALT
Video N-SIG  Coordinator, David Wood 2-
12-1  Ishizaka. Dazaifu,  Fukuoka T818-01;  Tel.
(092) 9253511; Fax (092) 924-4369.
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Applying Second Language Acquisition
Research to Language Teaching:

Interview with Manfred  Pienemann

Manfred Pienemann, a prominent researcher and theorist

in the area of second language acquisition, is the Director

of LARC (the Language Acquisition Research Centre) at the
University of Sydney. He was interviewed at LARC in

March, 1991.

Hansen-Strain: I understand that LARC is a research and
development division of the National Languages Institute of
Australia. What are some of its main functions?

Pienemann: The Centre has three distinct functions: research,
teaching, and publications.

What is the main focus of your research at the Centre?

The main focus is on language acquisition, concentrating on
the description and explanation of cognitive processes under-
lying language learning and their application to teaching. We
have learned that there is a systematicity in the way people
acquire a second language. By identifying the developmental
sequences in the language of learners, we can determine what
structures are learned, when, and in what order. By implication
teachers can then know what is teachable and when it should
be taught. This teachability hypothesis, in other words, gives
teachers a prediction of the order in which students will learn
particular linguistic structures, since the underlying psycho-
logical processes place the same constraints on all learners.

Based on findings from second language acquisition re-
search, we at LARC are interested in building the core for a
curriculum that is based on what we call learnable structures,
or learnable language. At the moment we are in the process of
producing tests for English and other languages which will be
vehicles for determining a student’s level of language devel-
opment. In fact, computational tools for use in both testing and
linguistic research have been developed. So, you see, we are
dealing with theoretical issues, on the one hand, and then
helping to put those theoretical issues into practice by actually
providing teachers with the means for doing so by developing
testing instruments and the backup for a curriculum.

The recommendations you make about teaching, then, are informed
by findings and knowledge derived from language acquisition
research. But [are] your teachability hypothesis and the means
you are developing at LARC for applying its insights in language
teaching known to many teachers and teacher trainers?

Right. Teacher education is also an important aspect of our

by Lynne Hansen-Strain

work at LARC. We offer a diploma course so people can come
in and learn about these things. But teachers need to be trained
on a wider scale, not just by us, and for that purpose we offer
week-long summer schools. And we’ll supervise Ph.D.  and
MA students who will be teacher trainers. It’s awholepackage
of interlocked steps: doing theoreticalresearch, putting theory
into practice by working out units and assessment procedures,
teaching these things, and trying them out in the classroom.

I suppose your publications are also important insharing your
ideas with those who could benefit from them.

Yes. The LARC publications disseminate information on
language teaching issues and include materials developed for
ourtraining program. We also share our ideas in presentations
at conferences. At the JALT ‘91 convention in Kobe. for
example, there will be two presentations from LARC: one on
the teachability hypothesis and its implications for language
teaching; the other on computer-aided language assessment
and computational tools for the classroom.

What challenges do  you see at LARC in the '90s?

The challenges that we see are found primarily in language
acquisition and its relation to language teaching. There’s a
great deal to be done in the 1990s in making both research
findings  and theory relevant to the language teaching profession.

What issues will you deal with to accomplish this?

One of the more tricky issues is that of teaching methodology.
As you know, I don’t believe in teaching methodology. I think
there exist teaching skills, but I don’t think they exist as
scientific enterprises. No one really understands. If they work
we don’t understand why; if they don’t work we don’t under-
stand that either. So, I think language acquisition comes into
this picture in objectively assessing the learner’s needs and
concerns. Through our testing procedure we can actually say
that a learner is at a particular stage in terms of grammatical
structures, that he can already do certain specific things,
though his interlanguage might be full of errors. We can also
say what the learner will be able to do next and we can assign
certain tasks that are appropriate to his level to fill the contents
of a teaching curriculum.

It sounds as though you are talking about a grammar-based
curriculum. Do you see any problems in the acceptance of such
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a curriculum by the language teaching profession in the '90s? You do see value, then, in communicative language teaching?

A problem that I would see is that the teaching profession
right now is very used to communicative language teaching.
To introduce grammar sounds like a reintroduction of gram-
mar, and that sounds as if we want to turn the clock back and
say we’ll go back to grammar teaching. People like Bill
Rutherford have been using the term consciousness raising
quite a lot, probably as an attempt to avoid giving the
impression that we want to turn the clock back. I think what
they’re trying to do is very important and valid, though,
namely to see what the exact role of grammar is; and I think
the general attempt is necessary. What we all want to do is to
understand the way people learn grammar.
Some teachers might find it difficult to accept things that
we’re doing for a number  of reasons. Textbook producers for
communicative language teaching might find  it difficult
because they might find  that what they’ve done in the past is
now outdated and no one likes that; that’s like a territorial
dispute. But this doesn’t affect the actual practicing language
teacher. The practicing language teacher is more concerned
with what he or she can do in daily practice, and in our teacher
training I see a lot of disgruntled language teachers. They say,
well look here I’ve got this test, like the FSI (Foreign Service
Institute) scale. What does it tell me? What does survival
competence mean? What they can’t see is that this is practical
knowledge that they can apply. There’s quite a bit of dis-
gruntlement with the communicative approach.

We do realize that good language teaching, whether it has
been called communicative language teaching or not, has
always been communicative. This has been so for hundreds
of years. So we don’t actually speak against communicative
language teaching at all. The discussion on communicative
language teaching during the last two decades, however, has
been very one-sided. It has been directed against other
methods like, for instance, grammar-translation and pattern
practice. By establishing itself out of contrasts to other
methods, important factors in language teaching were lost
sight of. That’s an imbalance that we’ve got to address. I
think it is a major challenge because language teaching has
so far been primarily seen as a skill, whereas it should be
based on more scientific knowledge.

Would you advocate giving attention in the classroom to
aspects of form,  meaning and function?

There is also dissatisfaction in the area of teaching
materials. Tasks incommunicative syllabuses are not  worked
out in such a way that they can address problems that teachers
feel their students have in very specific areas. I think this is
an area that can be fixed up quite neatly and without throwing
the baby out with the bathwater. That is, because communi-
cative language teaching has its drawbacks, some people
might suggest throwing it out and going on to the next type
of method. That’s not what we want to suggest at all.

I guess that’s one of the things which has got to be worked out
in language teaching, because what language acquisition
research tells us at this time is very much form oriented. This
does not imply that this is necessarily the best input that
language acquisitionresearch can give  to the language teaching
profession. But it just so happens that that is what is available
right now. But you’re probably right. If we want to readdress
the issue of communicative language teaching in the context
of learnability, then I think that what you’re saying is exactly
correct. We need to have a way to understand which structures
can be learned at what time to assess a learner’s level of
development in terms of form, but also what the functions of
those structures are so that we can teach them appropriately in
a context that is meaningful.

Lynne Hansen-Strain  is Professor of linguistics at Brigham
Young University-Hawaii.

Interview with David Nunan

David Nunan.  author of the often quoted book, The Learner-Centred Curriculum, was interviewed by The Language
Teacher at JALT ‘90 in Omiya. Nunan describes the learner-centred approach as having the same stages in curriculum
design as other traditional approaches, the crucial difference being that information about the learners, preferably supplied
by the learners themselves, is considered at each of the stages. He claims that the popular criticism that the learner-centred
approach is not realistic is based on the misunderstanding that learners do whatever they want in a way they like throughout
the course of learning. Instead. the approach has the long-term objective of developing learners’ ability to make decisions
concerning their learning, and learners are guided by teachers towards this goal. Although actual practice of the approach
may and should vary in different cultures and situations, Nunan  believes that the idea is universally valid because  no one
else can learn on behalf of learners. Nunan  emphasizes the  importance of educating self-directed teachers in the approach
and suggests that experienced and inexperienced teachers should have different objectives in teacher education schemes
in terms of the ability to design, practice, and evaluate curricula. Teachers’ professional ability can only be developed over
a long period of time with support from more experienced teachers.

David Nunan  will be at JALT ‘91 for a pre-conference  workshop and other presentations.
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Get your students
ON COURSE

A Basic level text
in American English
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Challenges for Language Attrition
Research in the ’90s:

Interview with Lynne Hansen-Strain

Lynne Hansen-Strain is a professor of linguistics at
Brigham Young University-Hawaii where she teaches
in the BA-TESOL and ELI programs. Her research in
second language attrition has examined the forgetting
of Hindi-Urdu  and of Japanese.

Strain: Recently we have begun to hear of “language attri-
tion.” Just what is language attrition?

Hansen-Strain: Yes, it is anew field. Language attritionis the
loss or forgetting of language. It was recognized as an area of
study in 1980 with the convening of a conference on lan-
guage loss at the University of Pennsylvania. During that
year several dissertations on the subject also appeared, in-
cluding my own study of the learning and forgetting of Hindi-
Urdu negated structures by English-speaking children. From
these small beginnings, the field has rapidly expanded during
the past decade. At present the most productive center for
language attrition research is the University of Nijmegen in
the Netherlands.

Are studies of language attrition being done in Japan?

Work is beginning here, and there is a wide range of Japanese
contexts which beg the attention of language attrition re-
searchers. First, think of the enormity of the resources which
go into foreign language education in this country, and the
millions of people who lose many of the language skills they
worked so hard to attain during six or more years of schooling.
Secondly, there is the problem faced by Japanese children
living abroad of maintaining and continuing to develop their
mother tongue in a foreign environment. Similarly, non-
Japanese children in Japan may be at risk of losing first
language skills as they assimilate into the homogeneous
society. And there is the problem of the returnees coming back
to Japan, over ten thousand school age children alone per year
according to one government source. Many of them return
with abilities in foreign languages which would provide valuable
linguistic resources for Japan if they could be maintained.

As far as I know there  has been no research in Japan on the
attrition of foreign languages learned at school, nor on the loss
of first  languages here by immigrants. The language of Japanese
children abroad, however, has been the focus of a number of
studies reported by Mamoru Kono and others connected with

by Jeris E. Strain

The Center for the Education of Children Overseas at Tokyo
Gakugei University. The effects of living in a foreign milieu
upon the language of Japanese children is also being examined
in my work in Hawaii, along with the forgetting of Japanese as
a second language by returnee American children. The loss of
Japanese as a second language by American adults is being
studied by researchers at BYU (Provo, Utah) in a large
longitudinal investigation of the Japanese of Mormon mis-
sionaries after their return to the United States. Finally, the
languages learned abroad by the returnee children in Japan
are drawing the attention of researchers such as Kyoko
Yashiro and Anita Kurashige. who will be contributing to
this year’s JALT colloquium on bilingualism.

That’s interesting, but as language teaching professionals
our main concern is with the teaching and  learning of lan-
guages. Of what use will information about the forgetting of
languages be to us?

That’s an important question. Three sets of variables are
involved in language forgetting: 1) characteristics of the
acquisition process, which is your primary concern; 2)
characteristics of the attrition period, and 3) learner char-
acteristics. As you say, it is the acquisition process with
which language teachers are most immediately and directly
concerned, but consider that what teachers do may have
important effects on the retention of the language a student
learns, what the student is able to keep after he or she has
left the classroom. If we are better able to understand the
effects of teacher input on language forgetting (and re-
membering), language attrition research can have far-
reaching consequences for curriculum design; it can also
influence policy matters regarding language teaching
methods in general. The implications for curriculum and
instructional method may be very different if the aim
becomes a fostering of language skills and language learning
skills that can be maintained by the learner after formal
instruction ends, rather than if the aim is just to produce a
certain level of competence by the end of the term.

What are some of the specific questions asked in language
attrition research that relate language teaching to language
maintenance?

One of the most fundamental questions is whether particular
teaching methods are superior to others in terms of the long-
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term retention of the acquired skills. On the basis of work
done  so  fa r ,  a  very  ten ta t ive  conclus ion  i s  tha t  expl ic i t
teaching methods engender more durable skills than direct
methods.  Here age and l i teracy level  are  clear ly important
and must be controlled for in attrition studies. Other variables
which  research  i s  t ry ing  to  re la te  to  ra te  of  a t t r i t ion  are
emphasis on productive vs. receptive skills (receptive skills
may be maintained longer) and the intensity of instruction
(attritionmay differ for students of intensive andnonintensive
programs of instruction).

In addition to finding relationships between language teaching
and language maintenance, what do you see as some of the
Challenges for the ’90s for language attrition research in
Japanese contexts ?

At the JALT ‘89 convention in Okayama, H. Douglas Brown
and others pointed out that a new frontier for the language
teaching profession was teaching learners to learn a foreign
language more effectively. The rapidly expanding interest in
learner training since then, as evidenced by one of theplenaries
and the substantial number of presentations on that topic at this

year’s JALT convention, has grown out of the work of lan-
guage acquisition researchers over the past twenty years.

During the ’90s the work of language attrition researchers
can bring the language teaching profession to yet another
frontier: teaching learners to maintain their language more
effectively. To achieve that, however, basic research is needed
on language forgetting and the variables that affect it. A good
deal more is known about language learning than about
forgetting, but a feature they have in common is the enormous
differences between individuals in their success in learning
and retention. A few learners are able to maintain their
language skills, while others have the unhappy experience of
losing most or all of a language they once knew. Just as
language acquisition researchers during the ’80s have at-
tempted to define strategies used by “the good language
learner,” language attrition researchers during the ’90s have
the challenge of finding the strategies used by “the good
language keeper.”

Jeris E. Strain is Professor of English at Himeji Dokkyo
University.

In keeping with the practices of other academic and pedagogical journals, The Language Teacher
editors may require authors to make specific content and style changes as a prerequisite to
publication. The editors also reserve the right to edit all submissions. This policy applies to all material
(features, reviews, chapter reports, etc.) submitted to The Language Teacher.

-The Editors

y SPECIAL T W O  WEEK
FREE STUDY OFFER!

For the month of September.

Tokyo/
Yokohama 03- 3234-5204 Osaka 06-304-7005

Please bring this advertisement when you enroll for free trial lessons.

KUMON  JAPANESE LANGUAGE PROGRAM
Gobancho Grand Bldg, 3-l Gobancho, Chiyoda-ku,  Tokyo 102
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N-SIG Membership Rosters

We need to reconstruct the N-SIG membershiprosters before
the JALT ‘91 Convention in November, so we ask the co-
operation of all N-SIG members in filling out the form below
and sending it to the JALT Central Office at your earliest
possible convenience (translation: Do it today!).

JALT members who have not previously joined any N-
SIG but who would like to join at this time are also encour-
aged to send in the form. As a special incentive in view of the
current situation, the N-SIG surcharge (¥1,000  for each
group) will be waived for the remainder of the current year.

JALT N-SIG Membership Information
Attn: Elizabeth Crompton

Full Name JALT Chapter:
(Last) (First)

HomeAddress:

Work  Address :

Please register me as a member of the following N-SIG(s):
El Bilingualism
q Global Issues
q Video
q Japanese as a Second Language
q Propose Any Other N-SIG?

The Conference Supplement

Your JALT ‘91 Planner

For all the details you need to plan
your participation in JALT ‘91, see
the Conference Supplement, in-
cluded with this issue. It covers ev-
erything from registering for
preconference workshops to hotels
and conference services. It even tells
you how to get  there!

This issue of The Language Teacher
includes JALT ‘91 information, too:
brief biographies of main and
preconference speakers (pp. 27, 29)
and a tentative schedule of events
(pp. 33, 35, 37).

The School for
International Training

MASTER OF ARTS IN TEACHING LANGUAGES
A PRACTICAL EDUCATION FOR A BETTER WORLD

*PRACTICAL CURRICULUM which includes a wide  range
of teaching methods and challenges  students to examine
the assumptions Inherent In each method.

*TWO FORMATS OFFERED: Summer Program with  teach-
lng practicum period  carried out at your regular job during
the  Intervening year  b e t w e e n  t w o  consecutive summers.
Degree offered In ESDL, French or Spanish.

September to June Academic Year Prognm offers option
of double degree In ESOL and French or Spanish. Public
School bilingual  endorsement also available.

*EXTENSIVE COURSEWORK In teaching methodology, lin-
guistics, foreign languges,.  c r o s s - c u l t u r a l  studies, I a n -
guage acquisition,  and electives.

For a complete catalog  and application  farms write

S I T  Admissions Office: Room 13
School for International Training
Brattleboro,  VT 05301 USA
1-800-451-4465 Ext .6
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Here’s what everyone’s been looking for -
an English language video

that’s fun to teach and fun to study!

SUMMER IN SEATTLE
AN ENTERTAINING APPROACH

TO THE PRACTICE
OF ENGLISH CONVERSATION

A 2 1/2 HOUR MOVIE VIDEO
Complete package includes

6 video cassettes. 8 audio cassettes,
2 English textbooks and 2 Japanese study guides.

Available in two parts -
Part 1 Complete Beginner to Lower  Intermediate Level

Part 2 Intermediate Level

For free  demonstration package
Call, Fax or Write

B&C1
TEL. 03-3234-0631
FAX. 03-3239-2390

Hill Crest Hirakawacho 1F
2-5-7 Hirakawacho

Chiyoda-ku, Tokyo (102)

Also available at all
BERLITZ SCHOOLS

&
At better bookslores

Money
Enjoy English

First Step Abroad
Living Abroad

On  Business Abroad



Main Speakers

Anita Wenden  is Associate Professor of ESL at York College, the City University of New
York, where she is an ESL faculty specialist in curriculum and faculty development. She has
organized colloquia in Learner Strategies and Autonomy at TESOL Chicago (1988),  San
Antonio (1989),  and San Francisco (1990); and in Peace Education and International
Understanding at TESOL San Antonio (1989) and New York (1991),  and at AILA Greece
(1990). As former Chair of the Peace Education/Action Subcommittee of TESOL’s Standing
Committee on SocioPolitical  Concerns, she has given workshops and lectures aimed at
promoting the use of peace education andresearchin TESOL’s language teaching syllabi and
classroom research. Her publications include Learner Strategies in Language Learning (co-
editor Joan Rubin), which was awarded the MLA 8th Annual Kenneth Mildenberger Prize
as an outstanding research publication in the  teaching of foreign languages and literatures.
Her most recent book is Learner Strategies for Learner Autonomy: Planning and Imple-
menting Learrner Training in L2  classrooms (1991).

Plenary: Learner Strategies for Learner Autonomy
Colloquium Paper: Peace Education: Goals, Content, and Method
Lecture: Language and Peace

Christopher Brumfit  is Director for the Centre for Language in Education at Southampton
University. He has taught in primary and secondary schools, teacher-training institutions and
universities in Britain and Africa, and has also worked in China, India and Canada. He is editor
of The Review of English Language Teaching (formerly ELT Documents). Among his numer-
ous books and articles on English language teaching and communicative methodology, not to
mention English as an International language and the use of literature in second language
teaching are Communicative Methodology in Language Teaching: The Roles of Fluency and
Accuracy and, coedited with K. Johnson, The Communicative Approach to Language Teach-
ing. His most recent book is Research in Language Teaching.

Plenary: Has Communicative Language Teaching a Future?
Lecture: Classroom Research and English Language Teaching
Lecture: “International English or Imperialist English”: Is There a Choice?

Marianne Celce-Murcia  is Professor of TESL/Applied Linguistics at the University of
California in Los Angeles and active in teacher training/education programs. Her book (with
Diane Larsen-Freeman), The Grammar Book: An ESL/EFL  Teacher’s Course (1983) and her
Teaching English  as a Second or Foreign Language (1991)) are representative of her out-
standing contributions to the profession. In addition, she has published articles in English
Language Teaching, TESOL Quarterly, Language, Working Papers in Bilingualism, and other
journals; and she has played an active role in TESOL and AAAL positions. Her invitations to
speak at English teaching conferences have ranged from Canada to Mexico and Brazil, and from
Italy and Spain to Hungary and Israel. This will be her first professional visit to Japan.

Plenary: Integrating Form, Meaning and Function
Lecture: Teaching EFL Students to do Discourse Analysis
Lecture: Conversation: What it is and Ways to Teach it
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FINALLY! REAL ACTORS IN A LANGUAGE VIDEO!

NATURAL Acting
with NATURAL Dialogues

in NATURAL Settings

Three Integrated Volumes
m Advanced Beginners
m Intermediate
m Upper Intermediate

Components of Each Volume
* Textbook
* Two 70-90 Minute Video Cassettes
* 10 Audio Cassettes and Audio Manual
* Detailed Teacher’s Manual

(TOEIC  350-500)

(TOEIC  450-600)

(available  soon)

* Japanese Translations of Dialogues, Language Points  and Cultural Focus Sections
~...._-.._-...__.._---~~~~...~-...~---~~--~..--~----~..--~.~..~~-.-~~.--~~~...-~....--..

To:New West, Inc. Takanawa Toei  Bldg 3F, 11-35, 4-chome,  Minato-ku, Tokyo108
TEL : 03-3442-2477 FAX : 03-3442-4170

Please send me: [ ~ More information about Living and Working in America

;:A  sample copy of Living and Working in America

I Name: School :___- ~~ -

I Address : (Home/School)__~~~
I f  y o u  live  in Kyushu p l e a s e  c o n t a c t  Lesley  K o u s t a f f ,  s c h o o l  principal  o f  O p e n  S p a c e  S c h o o l
3-4-13  Tenjin,  Chuo-ku, F u k u o k a  8 1 0  TEL: 092-822-5910



Preconference Workshop Presenters
The eight pre-conference workshop presenters will also be giving featured presentations at JALT ‘91.

D’Arcy Adrian-ValIance is a free-lance writer, materials developer and author of EFL
materials on grammar, pronunciation and culture. He has authored and co-authored special
course books for schools in Japan Taiwan and Egypt, as well as Books 2 and 3 in the course,
Touchdown. He has also written Practice Your Comparatives, Britain Today, the videoscript
for Introducing Great Britain, and a number of graded readers.

H. Douglas Brown is Professor of English at San Francisco State University
and Director of the American Language Institute. He was President of

TESOL from 1980 to 1981 and Editor of Language Learning from 1970 to 1979. He has
published numerous articles and books on second language learning and teaching, including

Principles of Language Learning and Teaching, a Practical Guide to
Language Learning, Breaking the Language Barrier, and Vistas and

Challenges

Colin Granger has worked in many countries as a teacher, teacher trainer
and materials writer. His publications include Play  Games with English. He is also co-author
of Contact English, New Generation, and The Heinemann English Grammar.

Kathleen Graves, Professor at the School for International Training, has
worked with teachers and supervisors in methods, curriculum and program

development worldwide. She is co-author, with David Rein, of the East West
series of textbooks. She is working on a text on practice teaching and a book

on pedagogical grammar.

Ritsuko Nakata, teacher and teacher trainer, is the Chairperson of AETC
(the Association of English Teachers of Children); she is also the Executive
Director of the Institute for International English Education of Children.
She has published numerous texts on teaching English.

David Nunan is Associate Director of the National Centre for English
Language Teaching and Research at Macquarie  University in Sydney. He

has published a number of books for teachers, including The Learner-Centred Curriculum,
Syllabus Design, Designing Tasks for the Communicative Classroom, Understanding

Language Classrooms, and, with Jack Richards, Second Language Teacher Education. He is
also co-author of The Australian English Course.

Jack C. Richards is Head of the Department of English at the City Polytechnic of Hong
Kong. His books for teachers and learners of English include Approaches

(with Ted Rodgers), Longman
Dictionary of Applied Linguistics (with J. Platt and H. Weber, also
translated into Japanese) and The Language Teaching Matrix. He is
currently the series general editor, with Michael H. Long, of the Cambridge
Series in Applied Linguistics.

Barry Tomalin, BBC English Head  of Marketing. is internatioally  recognized as a teacher
trainer. He is the author of Video in the English Class and co-author of Video in Action.
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AT LAST! READING DEVELOPMENT
AT YOUR  STUDENTS’ OWN  PACE

Reading Laboratories

Now available in Japan
each kit contains:

: a series of carefully graded reading
material

: grammar practice keyed to self
development

: comprehension, vocabulary, study
skills and listening development

Used by millions worldwide, SRA Reading Laboratories are
available in grades useful for students from junior high school
through university levels. See how your students can benefit from
this proven material.

send for sample video, “Hey, Mom, I’m in Gold”

MEYNARD

PUBLISHING
LTD.

To: MEYNARD PUBLISHING LIMITED
Ogura Bldg. 1-2-5 Nishi-sugamo, Toshima-ku, Tokyo 170
Tel:03-5394-3500  Fax:03-5394-3505

Name:
School: .~~~~
Address:
(School/Home) Tel:



Ben surprised lately?
Well, have you? 1
With Firsthand Access and Firsthand Success,
teaching  high school English comes to  life.
While developing their basic communicative
skills through a sound grammatical and
functional progression of lessons, students
became involved  in the pleasant surprises of 1

Access and Success.
LS ‘-:  ^

,* C,$$C,

Perhaps  you owe it to yourself and
to your studentsto have
a look.

----------------
| n  Student Book

1 H 2 cassettes (60 minutes X2)

I
l  Workbook

Please send  me a free inspection copy of
Firsthand Success 1

w Teacher ’s  Manua l

N a m e :

j School:

’ School Address,

I
Lingual House

A division of

L T e l :- - - - - - - - - - - - - - - - LONGMAN  ELT



Give Your Students a Break!
WITH

Easy English: Magazines, Books, and Videos
Enjoyable Reading and Listening Practice with Living English

Controlled Vocabulary and Sentence Structure
Excellent for Classroom Use and Supplementary Work

W Price (Single copy): ¥520
n Subscription (6 issues): ¥3,120  including postage

w Quantity  discounts on more thon 30 copies
b Audio cassette of selected articles: Y1,350

No. I9 c
,ni\n9

b Published bimonthly on the 12th
Sept.  I”

1991

“Domo Domo”  Paradise by Fun Volga
n  Price: ¥900 n Size: 125mmXl70mm,  112 pages

International Family Meals Series
l  American Family Meals All Through the Year

l  French Family Meals All Through the Year
n  Price: ¥1,000 n Size: 125mmX 170mm,  90 pages

An Enjoyable Way to Build listening Skills
l  Mini-World Video Vol. 1

Topics: Bike Cops, Hot Tubs, Surfing

l  Mini-World Video Vol. 2
Topics: Espresso, Rally Racing, Mexican Sun

l  Mini-World Video Vol. 3 (Coming soon)
Topics: Halloween, Snowboarding, Mexican Sun 2
n Price: ¥2.400 n Text included n VHS 60 min

‘All Prices include sales tax.

All of these Mini-World products ore available at bookstores, or you can order them directly from Mini-World inc.

Mini-World Inc. HIROSE  Bldg., 1-13-12 Sekiguchi, Bunkyo-ku,  Tokyo 112 Japan
Phone: (03) 3266-0667 Fax: (03) 3235-5545

Published by Kozo System Inc.



Tentative 3-Day Schedule of Events
Saturday

Activities/Games Grammar
Benefits of Cooperative Techniques for Group Work Workshop
Communicative Activities for Reading Classes Demo.
English On Target : New Conv. Material for College Demo.
Games and Activities for all Ages and Levels Workshop

Games and Activities for Reading Workshop
Games for Adults and High School Students Workshop
Get Real: Bring Roleplay  to Life! Demo.
Great Ideas for Kids’ Classes Demo.
Motivating Students with Warm-Up and Lead-In Ideas Workshop
Mysteries as Information Gaps Demo.

Administration
S.A.P.L., Efficiency in Leaarning all . . .

Applied Linguistics

Paper

3 Little Words: A Systematic  Approach to A/An/The Workshop

Grammatical Meaning! Elementary, My Dear Watson

Jr/Sr High School
Attitudes and Motivation of High School Students

Language Acquisition
Whole Language ESL: Teaching Integrated Skills

Learner Training
Guided Viewing Guides: Bane or Boon?
How to Help Students Enjoy Authentic Video
Learner Training with Flying Colours

Listening
Just Listen: Comprehensible Input for Beginners
Listening First

Literature/Humanities
Information Transmission by Japanese  EFL Students

Bualness/ESP
10  Good Rules of Business Writing
Beyond Language Training: Ready for Business
Creating a Professional Image for Company Classes

Cultural Thematic Activities for Business/ESP
Field, Tenor & Persuasive Letters
Improving Listening Comprehension:  Real Business
Low-Level Language Training for Industrial Workers

CAI/CALL
Communicative Listening and Multimedia

Children
Activity-Based English for Children
“Natural Way” Activities for Language Acquisiton
Teaching Japanese Children: Problems and Solutions

Course Texts/Books
Creating a Whole Language Environment in Class

Paper

Paper
D e m o .

Demo.
Demo.
Paper

Demo.
Demo.

Demo.

Demo.
Demo.
Demo.

Custom-Made Materials &  Methods of Japan. Students Demo.
East West : Tips and Techniques for Users Workshop
Language in Use : A Pre-Intermediate Course Demo.
Linguaphone: Practical Texts/ Effective Teaching Workshop
The Australian English Course Demo.
The Take Series Paper
Touchdown : Communicative Tasks for Large Classes Demo.
Universal “Lingua Franca": English All Around You Workshop
Using Cycle One Demo.

Culture
Developing Cross-Cultural Awareness in ESL
Japanese Universities: An It-Depth Look

Curriculum Design

Workshop
Colloquium

Towards a Syllabus With Moving Parts

Four Skills
Cambridge Skills for Fluency
On Campus as a College English Course
Vistas: An Interactive Course in English

Paper

Demo.
Demo.
Demo.

Paper

Paper

Demo.

Paper
Demo.
Demo.

Paper
Demo.

Poetry at the Speed of Light: Creative Writing

Methodology

Workshop

10 Qualities of a Good Lesson: The Student’s View Paper
Implementing the Writing Process in ESL Classes Workshop
More Video Recipes Paper
Student Enpowerment  Peer Teaching in ESL Classes Demo.

Music/Drama
Creating Music Videos of the Mind

Music/Drama

Demo.

World Citizenship Through Song

Pronunciation/Phonology

Demo.

Pronunciation: What Should We Teach? Demo.

Reading
L, and L2 Reading: What? How Much? and How Well? Paper
Reading as an Intensive Experience Workshop

Research
Investigating Grammar Consciousness-Raising Tasks
Lang. Teacher with 2 Heads (SLA + New Technology)
Pronunciation: Performance versus Myth

Paper
Demo.
Paper

Teacher Training
The Tao of Language  Teaching
Theories of Teaching and L2 Teacher Education

Paper
Paper

Testing/Evaluation
Testing for English Conversation Demo.

Video/AV Aids
From Blackboard to Silverscreen Colloquium
Integrating Video Into the Curriculum Colloquium
The Lost Secret : Video Dynamics in Action Workshop
Video as a Global Language Colloquium
Video Projections for the 90s Colloquium
Video Rethinking the Need for Global Approaches Colloquium
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FOR BEGINNERS OF ANY AGE!

Listening Success - Tasks
Your Students Can Do and Enjoy

ACTIVE
LISTENING

David Sell .D. Litt .

FULL SET. . . . . . ¥10,094
W o r k b o o k  1  ( W o r k s h e e t s  1 - 3 0 )  ¥500
W o r k b o o k  2  ( W o r k s h e e t s  3 1 - 6 0 )  ¥500

1

S c r i p t  ( W o r k s h e e t s  1 - 6 0 )  ¥1,030
Tape Set (4 cassettes). ¥8,O24

FOR BEGINNERS

Active Listening for Beginners introduces a new dimension to the development of listening
skills with systematic training in both comprehension and perception.

Comprehension is understanding meaning, which is the goal of listening and the natural
focus of attention. Perception is a full and accurate recognition of sentence form. It is a con-
dition for comprehension: Sentences have to be heard correctly to be understood. Perception
is also needed for accurate and fluent speaking skills. It is crucial for the student of a foreign
language. Active Listening for Beginners trains students, from the very start, in both compre-
hension and perception.

There are 60 lessons of listening comprehension divided into two Workbooks of 30 work-
sheets each. Narratives and Dialogues are alternated throughout the lessons in a gradual build-
up of syntax and vocabulary. The course can be used with beginners of any age who have
completed the first year of junior high school English. The material motivates students to
intensive concentration and brings the satisfaction of success on the listening tasks. r-----l

.-~-  ; COUPON t
For an examination copy send this coupon together with your name, address and i JALT-AL  i
the name of your school at the address below. 1 -?H-:

seido language institute
12 6 Funado-cho,  Ashiya-shi, Hyogo  659, Japan

~~t?fF-~~~~RRFh
Pfi69 RBSRBW8iMW  12-6  TEL.0797(3 113452

FAX.0797(3 1)3448



Sunday

Activities/Games
Activities for Teaching French in Japan W o r k s h o p
Class Word-Banks: A Systematic Way With Words W o r k s h o p
Developing Communication Strategies W o r k s h o p
Hot Rods Workshop
Learning Activities for Kids: Practical and Fun W o r k s h o p
Sentence Generating: A Multi-Purpose Activity W o r k s h o p
Strictly Speaking: Active Speaking Tasks W o r k s h o p
Students Speaking at Length in the Language Lab W o r k s h o p
Survival of the Fittest: Adaptable Lessons for 90s Workshop
Cross-Cultural Communication Practice Demo.
Using Pop Song Video Clips W o r k s h o p
Whole Language Activity with the Big Book Program Demo.
Working With A Text: Analyzing Literary Texts Poster Session

Administration
Look B4 You Leap: From Teacher to Administrator W o r k s h o p
Non-Japanese FL Teachers in Japanese Universities Paper

Bi-/Multi-lingualism
Bilingualism C o l l o q u i u m
Developing a Home Reading Program for Your Child Colloquium
Eng. Maintenance/Loss by Japan. Returnee Children Paper
From Playgroup to “Saturday School” C o l l o q u i u m
The Attrition of Japanese by Children C o l l o q u i u m
Why Do I Have to Learn Another Language, Mom? Paper

Business/ESP
Corporate Training for the 90s: U.S. Perspective C o l l o q u i u m
Globalisation &  Corporate Training for the 90s C o l l o q u i u m
Japan Corporate Training for the 90s C o l l o q u i u m
Musical Theatre: A New Language Paper
Needs Analysis and Program Design in Business W o r k s h o p
Preparing Supplements for Business Classes Demo.
Training in an International Context: A Case Study C o l l o q u i u m
Training the Euromanagers of the 90s C o l l o q u i u m
Unresolved Dimensions of Corporate Lang. Training Other

CAI/CALL
Computer vs Paper: Vocabulary Expansion
Computer-Aided Instruction in the Resource Center
HypercardTM as a Communication Tool
Interactive Video: Its Place in an EFL Course
MacCALL:  HyperCard, Coursebuilder. Versatex

Demo.
Paper
Demo.
Paper
Demo.

Children
A Successful Approach to Teaching Japan. Children Demo.
English + Kids = Fun! W o r k s h o p
Hooray  for English : The Fun Way to Teach Demo.
Teaching Children: Is It Different? Paper
Teaching Kids Successfully: Lifesavers from Oxford Demo.

Content-based/EAP
English for Every purpose

Course Texts/Books

Paper

Critical Thinking in the Learner-Centered Class Demo.
Interchange : Eng. for International Communication Workshop
Materials Writers’ Roundtable C o l l o q u i u m
New and Practical Ideas for Using Streamline Demo.
The English Firsthand Series: Japan’s Own Course Demo.
The New Practical English, Second Edition W o r k s h o p

Culture
Saying Please

Curriculum Design

Paper

Applying Instructional Design Principles to ELT Paper
Introducing the Hitachi  Keihim Institute Poster session
Teacher-Designed Courses W o r k s h o p
The Best Year Ever: Flashback ‘63, Projects, Video Demo.

Discourse Analysis
Textual Analysis of English and Persian Texts Paper

Four Skills
Freestyle English : Putting Humor Where It Belongs Demo.
Spectrum : Introducing the Brand New Edition W o r k s h o p

Grammar
Can We Make Our Grammar More Stimulating? Demo.
Error Analysis of Dialogue Journals by Japanese Paper
Rules and Realities: Teaching Grammar Now Demo.
Teaching English Prepositions through Metaphor Demo.
Teaching Grammar Creatively Demo.

JET/AET
Team Teaching: The Case for Team Reading Demo.
Team Teaching: What Can Two Do Better Than One? W o r k s h o p

Japanese as a Second Language
Iki Iki Nihongo: Teaching Japanese Through Skits W o r k s h o p
Strategic Interaction in JSL Classrooms Demo.
Student-Made Video in Japanese Classes Demo.
The Acquisition of Negation in Japanese L2 Paper
Using Authentic Video in the Advanced JFL Class Demo.

Jr/Sr High School
8 Problems/l0  Solutions for J/HS:  Access/Success Demo.
Large Class Management Poster session
Progress in Listening: New Goals for High School Demo.

Language Acquisition
Listening Comprehension Thru  Movies Poster session
The Teachability Hypothesis: Implications for LT Paper

Learner Training
A Language Learning Strategies Workshop W o r k s h o p
Learner Training in Listening Strategies Workshop
The Phonovisual  Method: Sounds/Spellings for Beg’s Demo.
Training Students to Ask Effective Questions Demo.
What am You Going to do with Your Life? W o r k s h o p

Listening
Listening Comprehension: An Error Analysis Paper
Small Group Listening in Large  Classes Poster session

Materials Design
Designing Cooperative Language  Learning Tasks Workshop
Developing Scenarios for the Language Classroom W o r k s h o p
Task Design in Materials Preparation Paper

Methodology
Coop Learning: Increasing Student Participation Demo.
Drama Techniques in ESL for Adult Beginners Demo.
Increasing  Student “Time on Task” in Oral English Paper
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*****Announcing*****
SCOTT, FORESMAN  ENGLISH

In Contact, Levels 1 and 2 On Target, Levels 1 and 2 In Charge, Levels 1 and 2

Active, involving, and alive-
Scott, Foresman English makes
communicating in English a natural!

l  Integrat ion of  l istening,  speaking,
reading, and writing

l A learner-centered approach
promoting active involvement

l Instruction in critical thinking
skills to help students learn better
and retain more

W Application of learning strategies
to promote responsible,  indepen-
dent  study

k----_1
For more information con tac  t:

* ScottForesman David Gray
HarperCollins Publishers

A  Division of HarperCollinsPublishers
1-2-1 Sarugaku-cho, Chiyoda-ku, Tokyo 10
Phone:  03-3294-8288/3291-6343

Fax : 03-3294-8284



Layered Listening Procedures for Recorded Material  Workshop
Making Japanese Students Active Readers Demo.
Putting Some Theories into Questions Other
Taping Pair Conversations is Twice as Effective! Paper

Music/Drama
English Drama Productions for ESS Clubs in Japan Poster Session
Getting Your Class to Rock and Roll Demo.

Reading
An Analysis of Standardized Tests Paper
Contact USA: Reading/Vocab.  for Low-Level Students Demo.
Interact with Alternative Reading Activities Demo.
Questions First: Motivate your HS Reading Class Paper
SRA Reading Laboratories: The Library in a Box Demo.

Research
Caring and Sharing in a Low Intensity Lang. Class? Paper
Reading and Evaluating Language Teaching Research W o r k s h o p
The Challenge of Listening: NNS Perceptions Paper

Schools/Programs Abroad
Foreign Language Teaching in the USSR C o l l o q u i u m
Implementation of American Colleges in Japan Workshop
Russian Perspectives on English Language Education Colloquium

Sociolinguistics
Bilingualism of Japanese Returnees Colloquium

Teacher Training
A Word in Time: Development of Eng. Dictionaries Paper
Finding Out About Ourselves W o r k s h o p
Making the Most of Yourself W o r k s h o p
Responding to Misbehavior in the Lang. Classroom Paper
Teacher Training: Essentials for Quality Control Demo.
The RSA/UCLES  Certificate in TEFL to Adults Demo.

Testing/Evaluation
General-Purpose Testing for ESP Contexts Paper
Rating Standards for Students’ Speaking Ability Paper
The Effect of Extraversion on Test Performance Paper

Video/AV  Aids
A Task-Based Approach to Using Video in the Class Demo.
Music Videos: A Valid Instructional Technique Demo.
Use of Authentic Videos Throughout the Skill Areas W o r k s h o p
Video Ventures: Video Series In the Classroom Poster session

Writing/Composition
Challenges : A Process Approach to Academic English Demo.
Creativity and Creative Writing: A Novel Approach Workshop
Journal Writing with a Purpose Demo.
Narrative Writing with Video Demo.
Responding to Student Writing: Some Variations Paper
Towards Authentic Japanese Writers of English Paper
Writing and Environmental Awareness Demo.

Professionalism
“Can We Help You?” What Publishers Do For Teachers Other
Challenges for Publishers in the 90s Other
Foreign Teachers in Japanese Universities Paper
From Japan to the World: Local Role in Publishing Other
Publishers’ Role in Teacher Training Other
The Role of Publishers in Language Teaching Other

Issues in Education
Attitudes of Japanese Students Towards Returness Paper
Becoming Global Humans Through Rights Issues? Other
Conflict Resolution in School Other
Employees Rights and Labour  Standards Laws Poster session
Global Brainwashing Other
Global Issues in the Language Classroom Other
Global Issues &  Second Language Teaching in Hawaii Other
Lang. Teaching, Peace Ed. and Inter. Understanding C o l l o q u i u m
Language, Communication and Peace C o l l o q u i u m
Language Teaching for International Understanding C o l l o q u i u m
Peace Education: Goals, Content and Method C o l l o q u i u m
Peace Education Through FLT in the USSR C o l l o q u i u m
Social Responsibility and the FL Teacher Other
Taking Action on Global Issues in High Schools Other
Task-Based Language. Teaching Paper
Tips for Team Teaching Demo.
What in the World Are You Doing? C o l l o q u i u m

Monday

Activities/Games
Carolyn Graham’s Rhythm & Role Play + Games = Fun Workshop
"Cooperative" Learning in the Classroom W o r k s h o p
Games and Activities for Language Teachers Demo.
Global Awareness Activities for EFL Students Workhop
How to Use Pinch and Ouch W o r k s h o p
Ideas  for Beginning Your Lesson: Warn-Ups Part 2 W o r k s h o p
Language Experience in EFL Workshop
Side by Side Users’ Session and Idea Exchange W o r k s h o p
Simulation and Gaming in the Language Classroom Workshop
Teaching Pronunciation: Student-Centred Exercises Demo.

Administration
Managing Across Cultures in EFL Programs Abroad Workshop

Applied Linguistics
Post-Communicative Lang. Teaching: New Directions
The Political Sociology of ESL Theory and Practice

Paper
Paper

Company Training Programs: Improving the Quality
Introducing Living and Working in America. Vol. 3
Medical Case Reports  in English: A “Case” Study
Negotiating Internationally--Skills  Through Lang.

Paper
Demo.
Paper
Demo.

CAI/CALL
Protecting Against Vaporware and Empty Promises Demo.

Children
Games Which Work With Japanese Children W o r k s h o p
Introducing let's  Go : Oxford’s New Course for Rids Dem.

Content-based/EAP
Educational and Ling.  Growth in Content Classes Paper
Oral Debate and Critical Thinking Skills Workshop
BBC Beginners English : A Users’ Workshop W o r k s h o p
New Horizons in English, Third Edition Demo.
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A 1-year college course for
fluent reading in English

7

Various strategies to equip students for-faster under-
s tand ing  (coun te rac t ing  t rans la t ion  hab i t s ) :  p red ic t ing
content, skimming for an overview, scanning for specific
information, paragraph and phrase reading, distinguish-
ing main ideas from details, figuring out vocabulary,
grasping sentence structure. Students are trained to take
command of reading: to clarify their goals and determine
strategies.

The reading passages were selected by student’s prefer-
ences. The Teacher’s Guide suggests extensions for listen-
ing or discussion practices.

(PRICE LIST) with tax
l   T e x t b o o k .  ¥1,650
l  Teacher’s Guide ¥ 5 0 0

J A 1-year course
in speaking
fluency
On Campus
Feeling at Home with English

A 1-year college course in speaking fluency
based on the development of accurate listening
skills in exercises that are brief, light and moti-
vating.

The content of On Campus matures gradually
over 24 lessons according to a tailored build-up
of vocabulary and sentence complexity, leading
students to feeling “at home” with natural every-
day conversation.

A Teacher’s Guide and a 3-cassette Tape Set
are available. There are also two Tests (with
Student’s Test Papers) accompanied by Guides
for the teacher. (PRICW  LIST) with tax

l  Textbook.. ¥1.800
*TapeSet.. ¥6,695
l  Teacher's Guide ¥1,236
. Test Af ter  Lessons (12 & 24) :  @¥1,000

seido language institute



Using Active Course in English for JH Students Demo.

Culture
A Homestay  Simulation for Listening and Speaking Demo.

Cross-Cultural Training in Japanese EFL Paper

Intercultural Training Activity-Guest Visit Demo.

Japanese Popular Culture: ESL/EFL Source Material Paper

Curriculum Design
Collage: Facilitator of Multiple Skills Demo.

Language Power: Real-Life  Themes, Right-Now Tasks Demo.

Taking Up The Gauntlet: Reflective Teaching Paper

Grammar
20 Questions: An Introduction to X-Word Grammar Workshop

Japanese as a Second Language
Making Texts Into Reading Materials Demo.

Readability: Criteria for Selecting Reading Texts Colloquium
Reading Comprehension Process of JSL Learners Colloquium
Reading in Japanese Colloquium
Syllabus Design for a University Reading Class Colloquium
The Reading Class: Towards Autonomous Learning Colloquium

Jr/Sr  High School
Oral Communication: Ideas for the 1994 Syllabus Demo.

Learner Training
Learning to Learn in a U.S. Program in Japan Paper

Reading for Pleasure......And  More Demo.

Teaching Eng. to Blind Children: A Progress Report Workrhop

Listening
Extensive Listening for Upper-Interm. Students Paper

Fifty-Fifty : A Basic Course in Communicative Eng. Demo.
Focus on Listening Demo.
Listen First : Ways to Teach Listening Effectively Workrhop

Literature/Humanities
Literature in the Language Classroom Demo.
Teaching by Storytelling: Curriculum Enhancement Workrhop

Materials Design
Approaching Global Issues in Lower-Level Classes Demo.
Designing Multi-Media Lessons Demo.
Mining Textbooks Workrhop

Methodology
35 to 1: “Winning” With Large Classes Demo.

Cooperative Learning Techniques in ESL Classes Workrhop

Risk and Risk Taking in the Classroom Demo.

Teaching the English NewsPaper Effectively Demo.

The Three Dimensions of Language Teaching Paper

They’re Talking. Now What? Demo.

Music/Drama
Theatre and Drama in Education

Reading

Workshop

Being a Better Reader Enhances Social Interaction Demo.

Sociolinguistics
The Importance of “Being” English Paper

Teacher Training
Affective Factors: A Classroom Practice Quiz Workrhop
Choosing Teaching Techniques for HS Classes Workshop

Keeping Track! Managing a Gradebook Demo.
Program Options at SIT Other
So You Wanna Be A Teacher Educator Paper

Using Teaching Journals for Teacher Education Workrhop

Testing/Evaluation
Communicative Testing and Teaching: ARELS Exams Demo.

Testing Listening: Can Test Writers be Innovative? Paper
Toward Creating Intrinsically Motivating EFL Tests Paper

Video/AV  Aids
Can You Hear? Sound Quality & In-School Recording Workshop
Video Cameras: Bringing Home into the Classroom Demo.
Video: Pedagogic Potential, Tips and Techniques Workshop

Vocabulary
From Experience to Memory: 4 Vocabulary Techniques Workshop
Jabbenvocky: Reading Without a Dictionary Demo.
Vocabulary Development Activities Workshop
What Does “Babalulupingangoo” Mean? Demo.

Writing/Composition
Effects of Peer vs. Teacher Feedback on Writing
Power-Lifting: Freewriting for the Lang. Class
Teaching About Paragraphs

Issues in Education
Colourful  Conversation!

Paper

Demo.
Demo.

Workshop

0 0
( r

I t

Wednesday

Sep tember

25

Deadline

The 25th of August is the final deadline for receipt
of all submissions, including all announcements
(positions, bulletin board, and meetings) to be
published in the November issue.

Anything received on the 26th or after  will go into
the following issue of The Language Teacher.
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Cambridge

ELT

New for pre-intermediate
learners from the authors
of Meanings into Words

‘Language in Use
A pre-intermediate course
Adrian Doff and Christopher Jones

Language in Use has a range of
important features, which will
appeal both to teachers and
learners at this level. A
Systematic coverage of

language - The course
has a dual syllabus in
which topic units
alternate with A
grammar units. A

;; : Clarity - The
clear design of A
the syllabus and ,
activities helps
students identify
what they have
learned and
where they
need more
practice.

Self-study
opportunities -
students can benefit
from both interactive
classroom lessons
and specially
designed self-
directed learning
activities.

TI Flexibility - The
design of the units
and the open-ended
nature of individual

0
exercises allow great
flexibility for the
teacher to tailor the
material to the needs
of the class.

Components
Classroom Book
Self-study Workbook
Self-study Workbook

with Answer Key
Teacher’s Book
Class Cassette Set
Self-study Cassette Set
Split Editions are

also available.
For further information on any Cambridge ELT materials,
please contact:
Steve Maginn, United Publishers Services Ltd.,
Kenkyu-sha Building, 9 Kanda Surugadai 2-chome
Chiyoda-ku,  Tokyo 101. CAMBRIDGE UNIVERSITY PRESS
Tel: (03) 3295 5875



SECOND EDITION

AND VOCABULARY
TEXTBOOK Beginning/Intermediate ‘\!

Paul Abraham / Daphne Mackey
\

Each unit in this second edition contains:
background buiiding exercises to activate h 6 1

student knowledge about the topic, !
Additional readings including graphs and charts, _-
Word analysis exercises  with both word roots =+e
and word forms,
Suggestions for follow-up activities to expand the
reading  experience.

Paul Abraham
Daphne Mackey

INTERACTIVE LISTENING
AND SPEAKING Beginning (5 cassettes)

N
J

Hello and Goodbye . . . Prices and Shopping . . . Directions
Thank  you . . . Routine requests . . . Small Talk and the
weather . . .

t/

Schedule and Appointments . . . Invitations . . .
Telephones . . . Sharing

This listening program  provides contextualized practice in initiating, understanding, and
responding to realistic American English. Contextualized listening tasks progress from
recognition and discrimination to comprehension of context, general ideas, and specific
detail. Complementary speaking exercises focus on strategies for social interaction:
conversational management skills; phatic conversational skills; and transactional  skills.

PHRFREmm@  M~llll  LE@@%ilts  off Japaw
Jochi Kojimachi  Bldg., 3F.  6-l -25 Kojimachi, Chiyoda-ku, Tokyo 102, JAPAN

PRENTICE HALL REGENTS 
Telephone: (03)3238-1050 Fax: [03)3237-1460

A PARAMOUNT COMMUNICATIONS COMPANY



l  For Pre-primary and
Primary levels

0 Colourful  and
interesting for any pupil

l Structured and flexible

l Unique-- its main feature

is the 200 pp workbook

-- --- -----

For a free Gple copy please write to:
Macmillan LanguageHouse  ltd., 5-1 4-7 Hakusan, Bunkyo-Ku,
Tokyo 112. Tel: 03-3943-6857 Fax: 03-3943-6863

M Name

S c h o o l  -

MACMILLAN Address - - ~~

PUBLISHERS



The TESOL ‘91 Convention
The 25th Annual TESOL Convention celebrating “25 Years as
an International Family” was held in New York City, March
24-28. As in past years, participation exceeded 7,000 language
teachers from all over the world. There were as many as thirty
concurrent sessions, split between the three  conference hotels.
Convention activities started at 8 a.m. and continued until 7
p.m. The evenings were devoted to making and renewing
professional and personal contacts. These activities, in addi-
tion to duties as the official JALT representatives, kept me and
alternate Fred Anderson moving all the time. The following is
a brief review of convention activities.

Aff i l iate  Leader  Workshop
This was the first meeting of all TESOL affiliates, U.S.

domestic and international. Each affiliate was required to
send  at least one representative  to discuss items of concern,
mainly the long range plan for re-organization of the Affiliate
Council (to which JALT member Thomas  Robb was recently
elected for a two year term), The Council is one branch of the
TESOL Executive Board. The proposed plan is to divided the
current Affiliate Council, which is composed of all 70
affiliates, into U.S. based and international affiliates. Each of
these groups would be further divided into smaller groups by
geographical regions. It was announced that TESOL was
granted NGO (Non-Governmental Organization) status by
the United Nations (please see attached report on TESOL Day
at the United Nations). Other issues discussed were:

1) whether affiliates were getting what they wanted from
TESOL,

2)  the "internationalness" of TESOL,
3) the possibility of establishing membership packages,

including discount group memberships, between affili-
ates and TESOL,

4)  the lack of affiliate input into the Affiliate Council, and
5)  twinning between affiliates through exchanging news-

letters, reprinting articles or establishing a column for
affiliate news in each other’s newsletters; developing
relationships between special interest groups; sharing
officer handbooks, constitutions and other official
documents between affiliates; exchanging speakers and
providing grants for members to attend each other’s
conferences; exchanging actual classroom teaching
material; and informally networking among affiliates,
their officers and members.

EFL Based Affiliates Meeting
This informal meeting attended by the representatives of

TESOL Italy, Sweden TESOL,  Thai TESOL, and JALT discussed
what TESOL does for us and how we can get our concerns
heard by the TESOL Executive Board more folly in the future.
It was decided to suggest that the proposed Intcmational
Affiliate Council be divided into ESL and EFL based affiliates
by geographic region, since our concerns are very different
from each other. We felt that this structuring would be more
beneficial to E F L based affiliates. Exchange of each other’s

newsletters was also agreed to.

Affiliate Council Meeting
This meeting, the most important of all meetings for the

affiliate  representative, is the annual meeting of the official
gowning board of TESOL  Affiliates, an arm of the TESOL  Ex-
ecutive Board Reports were made by the First Vice President,
Director of Field Services and Chair of the Affiliate Coordinating
Committee. Voting also took place to decide the slate of candidates
from the Affiliate Council to stand for election this year to the
Executive Board Nominations and voting also took place to
decide the Affiliate  Council representatives on the TESOL  Nomi-
nating Committee who will search out potential candidates for
other Executive Board positions. In New Business, the Affiliate
Capital Func (formerly Affiliate Travel Fund) was approved. This
fund will be set up and monies raised to aid affiliates in sending
their representatives to future TESOL conventions.

Legis lat ive  Assembly
This is the annual TESOL Business Meeting, a very effi-

ciently run meeting, in which every TESOL member has voting
rights. Elections were held for the nominating board from the
slate put forth by the Affiliate Council the day before. Reports
of TESOL activities for 1990 were given by each officer, and various
resolutions pertaining to TESOL business were dealt with.

The 26th Annual Convention and Exposition: TESOL ‘92,
“Explore and Discover” will be held from March 3-7, 1992 in
Vancouver, British Columbia, Canada This will be the first time
a TESOL convention will take place outside U.S. boundaries. I
highly recommend 0participation for any JALT member interested
in expanding his/her realm of knowledge of language teaching.

Reported by Chrlstopher M. Knott

TESOL Day at the United Nations
On Monday, March 25. some 200 TESOLers  from all over the
world spent a day at the United Nations to commemorate
TESOL's newly gained status as an NGO (Non-Governmental
Organization). It proved to be no ordinary tour of the United
Nations: the participants had a chance to hear briefings by
representatives of various sections of the United Nations and
be let in on first-hand information concerning the problems
that the world faces and the endeavours that the United
Nations is making. The topics covered were, in order of
presentation: environmental concerns. materials develop-
ment for teaching about the United Nations,  language training
programs, human rights agenda, third-world development
initiatives, and English at the United Nations. Each talk was
followed by an active question-and-answer period and ad-
ditional comments by the speaker, which often ran well over
time. All the issues were treated in the “human” perspective,
i.e. they were regarded as problems of our own making as
human beings. Whether articulated in so many words or not,
each talk offered challenges for the future to the participants
and to everybody else living in this age to make it a better
world to live in.

Reported by Atsuko Ushimaru
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MARGARET CALLOW

S E R I E S  EDITOR PHILIP PROWSE

/‘A  new approach to skills teaching
bringing together reading, writing,
listening and speaking in a natural
and realistic way.

c/Ideal  for short courses and as
supplementary material.

4 Interesting topics in authentic
contexts.

aVocabulary-building skills and
reading strategies developed

would like  to receive an Inspection copy of Heinemann Integrated Skills
,---.  Elementary, !-  Intermediate,
Upper-intermediate, -~-  Advanced (Please / as appropriate)

Name __~
School ~~
Address ( Home, -1 School)

Vaughan Jones
Heinemann International

Shin Nichibo Bldg
1-2-1 Sarugakucho,

Chiyoda-ku Tokyo 101
Tel: (03) 3294-0791
Fax: (03) 3294-0792



My Share
Three Varieties of English

by Tim Cornwall
English Clinic

Teaching conversation classes can be an exhausting experi-
ence. I find it amazing that in a room of young, healthy
students, it is I, the ‘mature’ individual, who supplies the
class  wi th themajor i tyof theenergy.  Why?Moreimpor tant ly ,
what can I do about it? The answer is, of course, that I want
to talk less and that I want my students to talk more.

In the teaching profession, as in any profession, “buzz
words” are common: terms that clearly state an idea or define
an object encountered frequently in the workplace. Some
examples in the EFL profession include “student-centered,”
“process writing,” and the “communicative approach.” We
use these words because they quickly and efficiently define
or represent an idea that people in the profession understand.
Why not use this idea of “buzz words” in class? If we can
teach students what is meant by a certain term, then it will be
much easier and more efficient to use this word rather than to
repeat an explanation or definition.

The idea of buzz words and the idea of having my
students do more in class in the way of speaking led to
creation of three “varieties” of English: the first variety,
“Police English,” that I want my students to avoid, and the
second and third, “Volleyball English” and "Service English,"
that I want them to use at all times.

Pol ice  Engl ish
Police English is the habit that many students at all levels

of ability have of answering questions with the shortest
possible answer and then stopping. Yes/no questions are
answered with one "yes"  or “no” only, and information
questions with a minimum of words and effort. A typical
situation might be as follows:

T Are you a student?
S Yes .
T Where do you study?
S University.
T What do you study?
S English.
T Do you like it?
S Yes .

After a minute of this, I am exhausted while the student is
being congratulated by classmates at having carricdon an English
conversation I disagree. This is what I call Police English.
Although they ahve answered each question they have at the same
time  offered as little information or help as possible.

I am not suggesting that our students do it on purpose, but
it is an easy way to handle questions and, more than likely, it
has been useful for them in the past; not a very successful
method, but no doubt a survival step.

I explain that outside of the classroom short. one- or two-
word answers such as these are a communication tool used to
encourage unwelcome attention to go away. If that is their
intention (which it might well be), then they should continue
to answer this way. However,  for those students who want to

improve their English and their ability to meet and commu-
nicate with people in English, they need to do more. I then
establish the rule that in class they are not allowed to use the

'answers ‘yes , ‘no’, or ‘maybe’ at any time. This is extremely
difficult, as there is constant temptation to answer with these
words. To avoid these answers they must now use a wider
variety and complexity of answers which I explain to them
with the following two ideas:

Volleybal l  Engl ish
Volleyball is practically the national sport in Japan. (I have

been trying to think of what “Sumo  English” might be, but to
date I have not thought of a very good idea.) I am sure every
student knows the basic rules involved. One team serves the
ball and then the opposing team has three contacts with the ball
before they must send it back.

I draw a net on the board and illustrate with arrows the
movement of the ball. The initial service is referred to as a
question: i.e., “What do you want to do?“ The ball/question
goes to the other team or conversation partner who has
three contacts with the ball/question before they have to
send the ball/answer back to the opposing team or con-
versation partner: “I don’t know. Maybe eat. And you?” I
stress that the answer does need to be complicated, only
that there should be more than one part to it and a return
serve/question. I recommend they use this idea in mod-
eration, as the answering of every question with a question
can be a very annoying experience.

Service English
I eat a lot of bananas. Every two or three days I visit my

local vegetable man and buy acoupledays’ supply. I go to the
same man everytime as I always get more bananas than I pay
for, or sometimes a free apple or orange. He smiles at me,
holds it up proudly, and announces to everyone within
listening distance, “sabisu.”  I love it, and of course I go back
to him the next time. My students find it really strange that
their English teacher is trying to teach them about this basic
Japanese custom. But, there is a reason. When speaking
English, why not give the customer/conversation partner
more than what they asked for when filling the order, e.g.
answering the question: “Are you a student?“ “No,  I work for
Mitsubishi Heavy Industries in Kawasaki.” Lots of extra
information/service will make the customer/conversation
partner eager to return with future orders/questions.

Conclus ion
Students usually fmd  these three ideas amusing and easy

to understand. I find  that it reduces my energy drain as I am
now listening to longer and much more interesting answers
than before. Also, when drifting around a class listening to
pairs or groups of students, it is easy for me to use one of the
three buzz words to remind them what to do or not to do. No
Police English! Volleyball Time! Hello. Service. Silly, I
grant, but it does allow me to introduce and constantly
monitor  and remind students  of  two important  communica-
tion ideas to remember and one to avoid if they are going to
‘communicate’ in English.
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Tim Cornwall is interested in producing easy-to-use student-
oriented materials. At present he is working in language
consultation and teacher preparation for small schools and
businesses.

Issues of Criticism in JSL
by Keiichi Koide

This article presents the author’s point of view on a newspaper article reporting students’ protest against
a Japanese language programme at a national university. According to the writer, the article is unfair because
it depends mainly on students’ opinions that the course is unsatisfactory, with some supporting comments from
three researchers of other institutions, who claim their courses are successful without providing their own

i students’ opinions. Pedagogical principles of the allegedly unsuccessful course are not discussed. Koide
argues that criticisms on teaching run the risk of becoming insults if they are not based on articulated principles
of teaching.

I
\

f 1

JALT-Computerland
Education Program

% Through an arrangement with Catena

“i

Corporation, any JALT member in good
standing will be able to purchase LC

and Classic Macintosh Computers from
Computerland stores for a 25% discount and

any other Apple model for a 30% discount. In addition, for every purchase,
Catena Corporation will give JALT a 2.5% commission on LCs  and
Classics and a 3% commission on the other models, which will go directly
into the newly established Yoshitsugu Komiya Scholarship Fund, admini-
stered by the Executive Committee. Forfurtherinformation, please contact
the JALT Central Office (see p.1).

BANNER OVERSEAS FINANCIAL SERVICES
COMPLETE FINANCIAL PLANNING FOR OVERSEAS RESIDENTS

*Financial Planning and Investments
*Minimum Required: 20,000 yen monthly

*Pension/Retirement Income Planning
*Insurance: Medical, Life or General

Tim Cornwall
Banner Overseas Financial Services Ltd
Matsubara 6-30-20 Setagaya-ku Tokyo 156 Tel/Fax: (03) 3325 - 0419
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The dawning of a new day.
A new four-level series for

students of English:
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PHR lIFb%ilQBG@  MaR11  Wegerm @ff LJlqpmw
Jochi Kojimachi Bldg.,  3F. 6-1-25 Kojimachi, Chiyoda-ku, Tokyo 102,  JAPAN

Telephone: (03) 3238-1050 Fax: (03) 3237-1460
PRENTICE HALL REGENTS A PARAMOUNT COMMUNICATIONS COMPANY



& Apple Computer
Authorized  Distributor

GET YOUR HANDS ON
A MACINTOSH!!

LT-CATENA Education Program Has started!!

Through the JALT-CATENA Education Program, any JALT member can purchase
Apple Computer products at special prices from the ComputerLand shops
specified by CATENA.
n 25% discount from the standard retail price for the LC and Classic models.
n 30’% discount for all models except the LC and Classic.

Macintosh Classic Macintosh IIsi

The world’s largest personal computer retailer

ComputerLand

CATENACORP.
2-  10-24,  SHIOMI,  KOTO-KU  TOKY0,  135

For more  information please call Toll Free 0120-332255



Bridge  the Communication Gap

EAST WEST

Components

l Student Book 0 Cassettes
l  Workbook l Lab Book
iTeacher’s Book 0 L.L. Cassettes
*Student  Books A-t-B (splits) @Tests

- - - - - _ - - - - - - T-----~~--~~~~~--~-~-----------
~ To: OXFORD UNIVERSITY PRESS

Oxford /
2-4-8 Kanamecho,  Toshima-ku, Tokyo 171
Tel: (03) 5995-3801 Fax: (03) 5995-3919

University / I am considering East West for  adoption.

Press ,
Please  send  me an inspection copy of

I Level ~ ---___. (Please indicate one level)

Putting Learners ) Name:
& Teachers First / ~~~~fS:~-~~

’ (Home/School)



Grammar in Context: Proficiency Level English (revised
edition). Hugh Gethin. London: Collins ELT, 1990. 235 pp.

This book revises the fiit (1983) edition by clarifying ex-
planations, adding materials on adverbs, conjunctions, and
reported speech, and introducing “style marking,” i.e. perva-
sivenoting of structures associated with formal register. Both
versions are meant as ELT grammar texts for learners who
already use English in their working or private lives and who
“may be preparing for an examination such as the Cambridge
Proficiency" (p.5), to which the subtitle alludes. It "does not set
out to be a comprehensive grammar,” but rather a learner’s
guide to “the relation between grammar and meaning.” (p. 9)
produced "over many years of teaching and organising courses,
in response to the need of post-intermediate students to feel
bedrock beneath them"(p.8). For the sake of being "consistent
in . grammatical usage,” the bedrock chosen “is that of
[standard] British English" with no mention of North American
or other varieties, even when distinctive elements from those
grammars enjoy a certain acceptance in Britain itself (p. 9).

“The emphasis throughout is on the essential unit of
discourse, which is the contextualised sentence” (p. 9),  as
implied by the title, Grammar in Context. Prescinding from
the question of whether “discourse” is composed of "sen-
tences," the “context” supplied for the “grammar” is quite
contrived and minimal, sometimes consisting of only one
additional utterance. The following exercise (pp. 10-l 1) on
past tense forms seems about as authentic as traditional
plume-de-ma-tante (if not this-is-a-pen) grammar texts:

Combine the question and answer to make a complete
statement. . .
1 .

2 .

3 .

4 .

5 .

6 .

Why did Sheila’s lip swell up?
Because a wasp stung her.
How did Ken split his trousers?
Climbing over a fence.
Did Toby  bet that Ken could not sew them up
himself?
Yes, he did.
Did Ken sew them up himself?
Yes, he did.
How did  Helen slit the envelope open?
With her enormously long fingernail.
How did Marilyn speed up her typing?
By going to evening classes...

There’s nothing intrinsically evil about transformation
drills, so why is it necessary to pretend to give them a
“context?” Anyone seriously concerned that “grammar”
have a “context” would be well advised to use another
textbook, such as Pierson and  Vik (1987). which has similar
target users (although in the U.S., not the U.K.), and similar
goals and methods as Gethin, but which uses longer, more
“natural” (if not really “authentic”) texts as examples, and
has specific topical contexts for each chapter, e.g. “health and
exercise.,” "20th century technology,” “families,” “crime,”
“business.“ Those  willing to forego “context” might  try Azar
(1981) or Murphy (1986). which, despite lack of pretense  at
contextualization, do in fact often present materials with as

much purely textual context as Gethin.
An informal survey of Japanese students in a North

American undergraduate program strongly confirmed my
impression that the books is too difficult for even advanced
Japanese users/learners of English. I asked each student
reviewer to do all the exercises in one chapter of Gethin and
to indicate what percentage of answers they thought they had
gotten right. Estimates ranged from 50% to 85%. It was not
always possible to check the accuracy of those estimates,
sincemost students didnotrecordtheiranswersinwriting. In
the two cases where this was done consistently, the students’
estimates of 50% and 60% corresponded to actual rates of
13% and 21% correct, respectively. Both of those students
thought they had understood much better than they really
had. Of course, one hopes that with a teacher’s help and over
a longer period of time than the two hours available for the
survey they would have understood and performed better.
Nevertheless, I strongly suspect that this book, however
much “favour”  (p. 4) it has earned among ESL learners in
Britain, may be counterproductive for EFL learners in Japan.

The bulk of  the text is 16 chapters on various grammatical
structures or categories. Each chapter has from one to seven
sections Each section consists of texts presented as “ex-
amples,” annotated with “explanation.” followed by
“exercise(s)” requiring the learner to apply the information
given in the examples and explanation. Some chapters and
some sections begin with introductory notes, “review” ma-
terial, or lists of words to be focused on. Chapter 17 is “study
lists” of irregular verb forms; verbs taking the “plain” or the
“full infinitive” or “-ing  (gerund)“; “verbs used with two
objects”; “dependent prepositions”; and “phrasal verbs.”
These lists are referred to when appropriate throughout the
other 16 chapters. There are also subject and word indexes
and a key to the exercises.

The aspects of the book my students appreciated most
are the logical arrangement of material and the related ease
in finding something one wished to check. Several students
said there were too many examples and that they were
"sometimes.... rather confusing," others  that they were "very
helpful” but that this book, like “all kinds of textbooks,”
“needs more examples.” The stories in the examples
(Gethin’s “context”) were “not so interesting” and often
“not fit to students.” One student hoped a future revision
would “include more up to date stories.” Predictably, the
students volunteered that grammar per se was “very im-
portant.” One who had attended high school in Canada
found the exercises on auxiliaries to express “expectation,
assumption, conclusion” (pp. 128-129)  and “obligation,
absence of obligation” (pp. 13 l-132) “practical” for “daily
conversation.” This perception indicates a very strong
point of the book: even if the narrative “context” for the
grammar is not authentic, the target structures are used in
accurate, realistic ways. The "grammar" is  the real (surface)
grammar of English, not anyone’s artificial prescription.

As already stated, this book seems too difficult for almost
all Japanese learners of English. Since it is not a reference
grammar, those who need such a work would do well to
consult Quirk, Greenbaum. et al. (1985),  whichregularly takes
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The American  English edition of Ship or Sheep?

Pronunciation  Pairs
si,

An introductory  course for students of
sh a ;$-a’

Goldstein
Designed to teach students to recognis
produce the sounds of American English, it
provides practice with individual soun
stress,  in ation and sound-spelling r,

Pronunciation Pairs:
W covers problem areas of

pr nciation using a
variety of exercises

m contains a wealth of
amusing illustrations

E can be used with any
beginning or intermediate
course book.

Student’s Book
Components:

Teacher’s Manual Set of 4 cassettes

For more information on any Cambridge ELT mat
contact: Steven Maginn, c/o United Publishers

Ltd, Kenkyu-sha  Building, 9 Kanda Surug
-ku,  Tokyo 101. CAMBRIDGE UNIVERSITY PRESS
295-5875



account of both British and North American standard dialects,
and sometimes refers to other varieties as well. For practical
professional development, Lewis and Hill (1985) is very
useful, their appendix, "Some Misunderstood Language Points"
(pp. 124-134).  being especially helpful on grammar. Gethin
maybeuseful to some teachersin Japanasasourceforexercise
types, which, suitably adapted, could reinforce grammatical
usage. However, I cannot recommend it as a textbook for
Japanese TEFL at any level.

Reviewed by Ron Grove
Intensive English Language Program

Temple University Japan, Tokyo.

References

One warning  with which people often preface a book or
movie is: Don’t be disappointed with the beginning. I make the
same warning. Candlin  opens the festschrift with a paper full
of jargon, not immediately comprehensible. Words creep in
such as “ideational” (p. 12). This might be creative and
effective, but many of the ideas had difficulty “sifting into my
subconscious.” In his paper, “Language, Culture and Curricu-
lum+” Candlin provides useful diagrams, both for comparative
and organisational purposes. Most significant is his list of
classroom activities and how themes andtopicscanbepursued
through them. It is a comprehensive and stimulating list which
sums up sixteen different activities, and although it is not
detailed, Candlin does provide the germ of many i&as which
can be tried in the classroom.

Azar, B.S. (1981). Understanding and using English grammar. Englewood
Cliffs, NJ: Prentice Hall.

Lewis, M., & Hill, J. (1985). Practical techniques for language teaching.
Hove:  Language  Teaching Publ ica t ions .

Murphy, R. (1986). English grammar in use: A self-study reference and
practice book for intermediate students (corrected 2nd edition).
Cambridge: Cambridge University Press.

Pierson, R., & Vik, S. (1987). Making sense in English: Intermediate
grammar in context Reading: Addison-Wesley.

Quirk, R., Greenbaum, S., Leech, G.. & Svartvik, I. (1985). A comprehen-
sive grammar of the English language. London and New York:
Longman.

John Sinclair, of the University of Birmingham, makes a
stunning start to the second paper, “Corpus Creation.” He
gives a meaningful description of the humble dictionary, and
of how its information was accumulated over time. Then he
slides in his suggestion of a computer which holds a body of
information for the language educator and learners, like a
dictionary. This makes sense, and his  argumentispersuasive.
In discussions with colleagues, however, this idea could
never replace a native speaking teacher.

Language, Learning and Community. C.N. Candlin and
T.E. McNamara (Eds.). Macquarie University, Sydney:
National Center for English Language Teaching and Research,
1989. 234pp.

Language, Learning and Community is a festschrift
(celebratory writings) in honour of the Australian linguist
and educator Terry Quinn. It is a collection of relevant and
thought-provoking papers for the in-
formed language teacher or linguist,
and makes a valuable addition to

Roland Sussex, of Melbourne University, furthers the
cause of computers in the language learning environment and
provides some very entertaining reading. He outlines the
current (as of 1984) and very ambitious computer programs
beingengineeredacross world. However, can these replace the
native speaking teacher? A computer could certainly supple-
ment learning, but it would be very expensive. It would be
ideal for distance learning, ifthelocalresources were adequate.
More can be discussed about this area in greater detail, and
both Sinclair’s and Sussex’s papers shed light on current work

and thinking, but only by touching lightly
on them.

There is a paper by Clyne about
one’s current reading list. the Australian Macquarie  Dictio-

The book is divided into three nary. Most of us depend on the
sections (as the title suggests) and Concise Oxford or American
contains eighteen papers with two Heritage dictionaries and would
brief essays at the end about Terry not have very much contact with
Quinn himself. the Macquarie. The latter is the

Das makes an interesting summa first  of its kind to include the collo-
tion when he says three things about quialisms, jargon and slang of the
Quinn in the penultimate chapter. One is Australians and show them as a part of
that Quinn possessed the courage and intelli- the modem English language. For the
gencc to speak up when others could not, for linguist, this is invaluable. For the language
causes related to the impeded second-language im- teacher, it gives awareness of students’ resources
migrant workers in Australia.  Secondly, Quinn emphasised and how they are interpreted. Above all, the most productive
“awareness raising,” and hence the difference between edu- parts of this paper are the simple, clear and concise question-
cation and mere training  for language teachers. Thirdly, if naires which were distributed to Australian schools and
Quinn had been a teacher-educator, he would have put the offices to assess the use of this dictionary: once again, there
teacher and the  classroom at the centre,  and enhanced the idea are ideas which could be acted upon.
that “teacher education needs the right kind of values and The second section (on “Learning”) moves on to the
attitudes more than it needs the right kind of linguistics” (p. current streams of thought and testing on what learning
230). All of these issues have been addressed and explored actually is and how it can be improved.
in this book with considerable talent and perception by Strevens asks the question: Does more teaching equal
each of its authors. more learning? It is an analytical article in which the author
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Components:

Macmillan  Preparation f o r  TOEFL:  Student’s Hook; Cassette.
Macmil lan  Practice  Tests  for  TOEFL: St uden t’s Rook; C assette.

For free sample  copy  please  write  to:
Macmillan LanguageHouse  Ltd., Shibaura, 3-7-508,
Minato-Ku,  Toyko 108. Tel: (03) 456-3185 Fax: (03) 456-3416

Address



presents language centres (with their specific hours of inten-
sive learning) and compares them with ordinary schools (a
very slow and disruptive process). it is probably something
that we as language teachers already knew and assumed; but
here it is specifically set out in terms of actual hours. The
shorter, more intensive and specific teaching hours are a clear
winner .

Trim looks at the language education of migrants and the
acquisition of a second language both before and after migration.
The study is set in Europe. Trim notes that the migrant is not
only gaining a second language, but he/she is also acquiring a
second culture. The inter-connection between language and
culture is a stong, m  underlying rhythm throughout the book.
Here it is discussed in the light of possible problems for both
the host and the immigrant cultures.

Without delving into all of the papers, I would like to
highlight Jack C. Richards’ paper (University of Hawaii)
aboutreflective teaching: "The Teacher  as Self-Observer.”
Nunan skirts around this idea in the previous chapter, but
Richards treats it with command and knowledge. He calls
it self-monitoring, wherein the teacher can improve his/her
effectiveness (Nunan prefers not to use this word) and
success (or failure) in the classroom by the use of diaries
and video recording.

Language, Learning and Community organises our
thinking about current ideas and practice. The book offers a
well-balanced cross-section of the micro- and macro-views
of language education across the world. It is certainly an
international collection which can best serve an international
professional audience, such as found in Japan.

Reviewed by Jann Debenbam
Phil l ips  University-Japan

English In Use. Randolph Quirk and Gabrielle Stem. Lon-
don: Longman, 1990. 262pp.

This book introduces the English language from the
viewpoint which Randolph Quirk and Gabrielle Stem, indi-
vidually and together, have made familiar to millions. This
viewpoint is neither sharply linguistic, nor is it research-
based; rather, it aims to bring together what we know-a
broad, genial view of English as something to be studied,
used, and enjoyed. The authors state their aim as being “to
promote a mature and informed approach to the language,”
which in their opinion includes using it better, responding to
it more sensitively, and understanding its position in the
world today. Such a holistic grasp of English is refreshing,
reminding us that language should not be abstracted from
those forces which contributed to its formation. from the
functions that it currently performs, or from its own
achievements in a variety of practical and artistic fields.

The authors’ viewpoint regards Englishper se as its main
subject, with all its  historical, literary, scholastic, sociolinguistic,
and pedagogical trappings. Thus we find  chapters on the
historical factors that have encouraged the spread of English;
on literary aspects and style; on grammar and words; on the
position of Standard English, varieties of English, English in

contact with other languages, English vis-a-vis nationality,
and English as a changing language. JALT members may
recall the authors' respective contributions to language variation
and EFL dictionaries at the 1988 (Kobe) conference. Parts of
these talks reappear here, and have gained considerably from
being expanded for this text.

The treatment of each of these subjects is one of urbane
harmony; there is very little here that is new, and even less
that is controversial. Yet ideas are clearly put, and are free of
theoretical nomenclature and linguistic jargon. For example,
without ever mentioning the Sapir-Whorf Hypothesis, the
authors set out the idea that one’s language may force on one
a particular view of the world. At times this approach takes
the book close to “popular” treatments of the language;
however, elsewhere the reader may be struggling to grasp the
essentials of transformational grammar, again without ever
encountering that term. Nevertheless, clarity of thought and
of expression allow the whole text to be accessible.

As English in Use is a textbook, there are two student-
related aspects to be mentioned here. The first concerns the
greatrange of extracts which the authors use to illustrate their
themes. We find examples of specific registers (e.g., legal,
sports, financial), literary genres (e.g., fiction, drama, poetry),
together with passages from established (e.g., Shaw, Joyce)
and modem (e.g., Lodge) writers. These extracts have intrin-
sic value, presenting the student with a wide variety of
authentic samples of English.

The second concerns the study questions which appear at
the end of each chapter. For example:

List some words that your grandparents used and that
you yourself would not  longer use. Try to account for the
changes. (p. 145)

While the tasks vary in difficulty (this an an easy one),
many are well within the grasp of students beginning the
study of language via English.

I have deliberately suggested that English in Use is of
interest to at least a sub-section of English teachers in Japan
as a potential teaching text. Those who know Yule’s (1985)
The Study of Language may feel that the two texts are similar.
Certainly both are eminently usable for an introductory
course on language. But with Quirk and Stein’s focus on
English, as against Yule’s broader linguistic approach, it
becomes clear that the two books are complementary, not
competing, treatments. In Japan, where students generally
have exposure solely to English rather than to many and
varied languages, and where clarity and simplicity of presen-
tation may be paramount, the Use of English might well be
the better choice.

Reviewed by Malcolm Benson
Hiroshima Shudo University.

Reference
Yule. G. (1985). The study of language. Cambridge: Cambridge University

Press.
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COAST TO COAST
Jeremy Harmer and Harold Surguine

This lively three-stage course for young
adults and adults is popular with students
and teachers all over Japan. Balanced and
flexible, it is designed to meet the special

needs and interests of
students studying
conversational English in
a non-English-speaking
country.
n  Balanced - A clear
structural syllabus
activates the grammar
Japanese students need
in practical functional
situations
n Flexible - Provides a
rich variety of
communicative activities
in “manageable chunks”
that can easily be
arranged to fit the length
and focus of the class
n Motivating - Gives
students useful language
that can be used
immediately, as well as
carefully moving them
from controlled to freer
practice activities
n Transparent - The
simple, easy-to-follow
tasks and clear layout
enable students and
teachers to see what is
being taught
Longman  American
English - making a
world of difference.

For further information please contact:
Longman  ELT
Gyokuroen Building
1-13-19 Sekiguchi
Bunkyo-ku
Tokyo 112
Tel: 03 3266 0404 Fax: 0 3 3266 0326 LONGMAN ELT



CROSS CURRENTS
A N  I N T E R N A T I O N A L  J O U R N A L  O F

L A N G U A G E  T E A C H I N G  A N D  C R O S S - C U L T U R A L  C O M M U N I C A T I O N

Cross Currents is a publication of the Language Institute of Japan (LIOJ), which provides
a forum for the interdisciplinary exchange of ideas within the areas of cross-cultural
communication and language skill acquisition and instruction. Our goal at Cross Cur-
rents is to act as a medium through which international ESL/EFL issues, theories, and
methodologies can be made available to our Japanese audience, and also through which
Japanese ESL/EFL contributions can be disseminated to our international colleagues.

Visit our Publishers Display!

Receive a FREE ISSUE With Your Subscription Order!
For information, contact Paul Jaquith, Editor, Cross Currents  Language  Institute  Of Japan, 4-14-l Shiroyama

Odawara, Kanawaga 250;  Tel: 0465-23-1677,  Fax: 0465-23-1688



CHECK
YOUR
ENGLISH
A Four-Skills Grammar
Practice Book
Richard MacAndrew & Jon Blundell

Check Your English 1 and Check Your English 2 provide grammar
reinforcement for intermediate and upper intermediate students. They are an
ideal accompaniment for any major coursebook.

Each of the 20 units contain at each level:

n exercises to discover the extent to which the learner can recognise  and
use the language items;

n detailed practice of specific aspects of each item;
n  grammar consolidation;
n grammar summary;
n test.

The units can be used in any order, both in class and by the student
working alone. Check Your English is an ideal way to develop students’ self
confidence through their own revision programme.

‘Check Your English’ is a revised and updated version of ‘Interlink’ by the same authors.

Components: Student’s Book, Teachers book, Cassettes
-.---.-_----.-___-----

For a free sample copy please write to:
Macmillan LanguageHouse  Ltd., 5-14-7 Hakusan, Bunkyo-Ku,
Tokyo 112. Tel: 03-3943-6857  Fax: 03-3943-6863

Name ~

School

Address



Recently Received

The following materials have recently been received from
publishers. Each is available as a review copy to any JALT
member who wishes to review it for The Language Teacher
or the JALT Journal.

Notations before some entries indicate duration on the
holding list: an asterisk (*) indicates first notice in this issue;
anexclamation (!) indicates third-and-finalnotice thismonth.
All final-notice items will be discarded after September 30.

Classroom Text  Materials
*Forrester, A. &Savage, A. (1991). Take 2. London: Collins ELT.
*Macfarlane, M. & Walenn, J. (1991). Passport to Cambridge Certificate

in advanced English. London: Macmillan.
*Martin,  A. & Hill, R. (1991). Modern short  stories. London: Cassell.
*Riley, A. (1991). English for  law. London: Macmillan.
*Rixon, Shelagh. (1990). Tip top (pupil’s book 2). London: Macmillan
*Shimaoka, T. & Yashiro, K. (1990). Team teaching in English

classrooms:  An intercultural approach. Tokyo: Kairyudo
Barnfield F. & Saunders, L. (1990). No problem B (cassette).

London:  Macmi l lan .

Alemany Press.
!Byrd, D. & Clemente-Cabetas, I. (1991). React inreract: Situations for

communication (second edition). Englewood Cliffs, NJ: Prentice Hall.
!Christison. M. & Bassano, S. (1987). Look who’s talking: Activities for

group  interaction. Hayward, CA: Alemany  Press.

!Christison, M. & Bassano. (1987). Purple cows & potato chips: Multi-
sensory language acquisition activities. Hayward,  CA: Alemany
Press.

!Clifford, R. (1986). There you are doctor! (ed. with notes by K.
Yakushigawa & E. Toyoda). Tokyo: Nan'un-Do.

!Coelho, E., Winer, L., and Olsen, J. (1989). All sides of the issue:
Activities for cooperative jigsaw groups. Hayward. CA: Alemany
Press.

!Collins ELT & The University of Birmingham. (1991). Collins Cobuild

English Guides (#1): Prepositions. London: HarperCollins.
!Collins ELT & The University of Birmingham. (1991). Collins Cobuild

English Guides (#2): Word formation. London: HarperCollins.
!Collins ELT & The University of Birmingham. (1991). Collins Cobuild

Stint’s grammar: Practice material by Dave Willie. London:
HarperCollins.

!Dainty, P. (1990). Passport to Cambridge first certificate. London:
Macmillan.

!Donald, H. & Kiggell, T. (1989). Listening Challenge (illustrations by O.
Nakayama). Tokyo: Macmillan LanguageHouse.

!Fuji. M. & Kumazawa, S. (1990). A shorter course in

Collie, J. & Slater, S. (1991). Speaking I (student’s
book, cassate). Cambridge: Cambridge
University  Press.

Doff, A. & Becket, C. (1991) Listening I (student’s
book, cassette) Cambridge: Cambridge
University Press.

Fried-Booth. D. (1991). Focus  on P. E. T.
(Preliminary English test).  London:  Collins ELT.

Greenall, S. & Pye, D. (1991). Reading 1. Cambridge:
Cambridge University  Press.  

Jones, L. (1991). Cambridge advanced English
( s tuden t ’ s  book .  t eacher ’ s  book .  casse t t es ) . - -A?&+.
Cambridge:  Cambridge  Univers i ty  Press .

Lawday, C. & MacAndrew, R. (1990). Passport to Oxford
preliminary (self study edition). London: Macmillan.

Littlejohn, A. (1991). Writing 1. Cambridge: Cambridge University Press.
Peaty, D. (1990). Our World (student book, teacher’s guide, annotated

notes by Motokiyo Fuji, cassette). Tokyo: Eichosha Longman Books.
Redman, S. & Ellis, R. (1990). A way with words: Vocabulary development

activitiesfor learners of English (Book 2: student’s book, teacher’s
book, cassette). Cambridge: Cambridge University Press.

Richards, J. (1990). Interchange: English for international communication
(Level 1: student’s book, workbook, teacher’s manual, class cassette
se t ,  s tuden t ’ s  ca s se t t e ) .  Cambr idge :  Cambr idge  Un ive r s i ty  Press.

Richards, J. (1991). Interchange:  English for  international  communication
(Leve l  2 :  s tuden t ’ s  book ,  workbook .  t eache r ’ s  manua l ,  c l a s s  cas se t t e
se t ,  s tuden t ’ s  casse t t e ) .  Cambr idge :  Cambr idge  Univers i ty  Press .

Rixon, S. (1990) Tip top (teacher’s book 1). London: Macmillan.
Vale, D. (1990). Early bird 1 & 2: Activitiy-based English for children

( s tuden t ’ s  books ,  t eacher ’ s  books ,  casse t t e s ) .  Cambr idge :  Cambr idge
Universi ty Press .

Yates, C. St J. (1991). Check in: English in tourism. London: Cassell.
Yates, C. St J. (1991). May I help you?: English in tourism. London:

Cassell.
!Allsop. J. (1989). The Penguin book of very short stories (notes by H. Ito,

T. Miura  & E. Yoshioka). Tokyo: Nan’un-Do.
!Ballin, W. (1990). Perfect your English. Englewood Cliffs, NJ: Prentice

H a l l .
!Barnard C. (1991). How to improve your English Tokyo: Kenkyusha.
!Barnfield, F. &Saunders, L. (1990). No problem A (cassette).

London:  Macmi l lan .
!Bazo, P. & Broughton, G. (1991). Think about it: A grammar revision

course. London: Macmillan.
!Beech. J. (1990). Thank you for flying with us: English for in-flight cabin

attendants (student text & demo tape). New York: Prentice Hall.
!Best, E. (1990). Crime wave (ed. with notes by Y. Kinoshita). Tokyo:

Nan’un-Do.
!Brookes, G. & Withrow, J. (1988). 10 steps: Controlled composition for

beginning and  intermediate  language development.  Hayward, CA:

colloquial English. Tokyo: Nan’un-Do.
!Gilbert, P. (1987). Super talk. Tokyo: Macmillan
LanguageHouse.
!Harrison. B. (1990). Cultural cocktails (ed. with notes by
A. Sugie & Y. Fukui). Tokyo: Nan’un-Do.
!Knudsen, J. &Tanaka, T. (1990). The world today: The
good, the bad. and the ugly. Tokyo: Nan’un-Do.
!Lawday, C. & MacAndrew, R. (1990). Passport to
Oxford perliminary.  London:  Macmillan Publishers.
!Lawday, C. and MacAndrcw. R. (1991). Passport to
Oxford  higher. London: Macmillan Publishers.

!Linse. Caroline. (1983). The children’s response: TPR and

beyond toward writing. Hayward. CA: Alemany Press.
!McBean, B. (1991). The healthy English book. Oita, Japan:

Mounta ins ide  Press.
!Molinsky, S. &Bliss, B. (1988). Expressways: English for communication

( foundat ions ;  book 1, 2, 3:  companion  workbooks ,  sample  teacher ’s
guide, demo  tape. and descriptive brochure). Englewood Cliffs. NJ:
P r e n t i c e  H a l l .

!Ohta, N. (ed. with notes). (1990). Living with ambiguity (reprinted from
Clearing the ground by S. Harris.) Tokyo: Nan’un-Do.

!Olslen, J. (1977). communication-starters and other activities for the ESL
classroom. Hayward, CA: Alemany Press.

!Olslen, J. (1984). Look again pictures: For language development and
lifeskills. Hayward, CA: Alemany Press.

!Palmer. A.. Rodgers, T. & Olsen. J. (1985). Back & forth: Pair activities
for language development. Hayward, CA: Alemany Press.

!Potter, M. (1989). Panorama (Level 1: student’s book, teacher’s book,
resource book; Level 2: student’s book, teacher’s took). London:
Macmillan.

!Powell, D. & McHugh. M. (1991). Compact II: Early intermediate
( s tuden t ’ s  and  p rac t i ce  book ;  t eache r ’ s  book ;  ca s se t t e ) .  London :
HarperCollins.

!Revell, J. (1991). Connect (teacher's book 2). London: Macmillan.
!Riverol, Armando. (1984). The action reporter. Hayward. CA: Alemany

Press.
!Shaw, Katy. (1991). Collins Cobuild English grammar exercises.

London: HarperCollins.
!Snowden, P. (1989). Let’s count in English (illustrations by O.

Nakayama).  Tokyo: Macmillan LanguageHouse.
!Takahashi, N. & Frauman-Prickel, M. (1985). Action English pictures:

Activities for  total physical  reponse.  Englewood Cliffs, NJ: Alemany
Press.

Teacher Preparation/Reference/Resource/Other
*Underhill, N. (1991). Focus on studying in Britain. London: Macmillan.
Allwright. D. & Bailey. K. (1991). Focus on language classroom: An

introduction to clasroom research for language teachers. Cambridge:
Cambridge University Press.
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Itjust keeps getting better.. n

Teaching English in Japan has never  been so
good.
Naw in its second  successful year, Japan’s
favorite English course continues to delight
teachers  and students across the land.
Designed for false beginners, the New English
Firsthand series offers a variety of lively,
imaginative classroom  activities to light up
your students’ motlvation and bring out I
their communicative  abilities.

With probably the best teaching
manuals of their kind, New English

Firsthand and New English
Firsthand Plus offer teachers ideas,

stimulation, and support.
Now that's something we all can

appreciate!

Both New English Firsthand and New
English Firsthand Plus contain these

------------m-w-| components.
1 n  Student Book

Please send me a free inspection copy of
1 n 1 cassette (70 minutes)

-New  English Firsthand -New  English  Firsthand Plus 1
WTeacher’s  Manual

Name,

j School, I
’ School Address:

I
Lingual House

A  division  Of

L Tel,
_--------------- LONGMAN  ELT



Byram. M. & Esarte-Sarries, V. (1991). Investigating cultural studies in
foreign language teaching: A book for teachers. Clevedon, U.S.:
Multilingual Matters.

Cooper, R., Lavery. M. & Rinvolucri, M. (1991). Video. Oxford: Oxford
University Press.

McCarthy, M. (1991). Discourse analysis for language teachers.
Cambridge: Cambridge University Press.

Swales, John. (1990). Genre analysis: English in academic and research
settings. Cambridge: Cambridge University Press.

Wallace, M. (1991). Training foreign language teachers: A reflective
approach. Cambridge: Cambridge University Press.

!Alderson, C. & North, B. ((1991). Language testing in the 1990s (Vol.1,
No.1). London: Macmillan.

!Frank, C. & Rinvolucri, M. (1991). Grammar in action again: Awareness
activitiesfor language learning. New York: Prentice Hall.

!Hemmerly. Hector. (1991). Fluency and accuracy. Clevedon, U.S.:
Multilingual Matters.

!Kroll, Barbara (Ed.). (1990). Second language writing: Research insights
for the classroom. New York: Cambridge University Press.

!Woodward. T. (1991). Models and metaphors in language teacher
training: Loop input and other strategies. Cambridge: Cambridge
University Press.

The Language Teacher welcomes well-written reviews of
other appropriate materials not listed above (including video,
CALL, etc.) but please contact the Book Review Editors in
advance for guidelines. Well-written, professionalresponses
of 150 words or less are also welcome. It is The Language
Teacher policy to request that reviews of classroom teaching
materials be based on in-class use. All requests for review
copies or writer’s guidelines should be addressed to the Book
Review Editors.

In the Pipeline

The following materials are currently in the process of being
reviewed by JALT members for publication in future issues.

AMEP National Curriculum project. Beginning learners.
Abraham & Mackey. Contact USA (2nd edition).
Baker & Goldstein. Pronunciation pairs.
Baudains & Baudains. Alternatives.
Brosnahan. Japanese and English gesture.
Brown, et al. Challenges.
Burgermeier, et al. Lexis
Byrd & Kosek. Can we talk?

Chan. Process and practice.
Chaudron. Second language classrooms.
Clark. Talk about literature.
Collins  & Birmingham University.  Col l ins  COBUILD  English grammar
Cook. Discourse.
Corson. Language policy across the curriculum.
Ellis. Second language  acquisition in context.
Ferraro. The cultural dimension  of international business.
Fox. (Ed.). Collins essential English dictionary.

JALT Research Grants
JALT annually offers small grants for research or the
development of experimental materials. Contact the
JALT Central Office for specifics.

Frase & Head. School management by wandering  around
Fried-Booth et al. Collins COBUILD English course photocopiable tests.
Gass, et al. (Eds.). Variation in second language acquisition: Discourse

and pragmatics.
Gass, et al. (Eds.). Variation in second language acquisition:

Psycholinguistics.
Halliday & Hassan. Language. context and text.
Hart. Asterix and the English language I & 2.
Hatch & Lazarton.  The research manual .
Helgesen, et al. Firsthand access.
Hill. Visual impact.
Hill & Holden. (Eds.). Creativity in language leaching.
Hopkins. Get ready 1 & 2.
Kitao & Kitao. Intercultural communication.
Kunz. 26 steps.
Lindstromberg. The recipe book.
Matthew & Marino. Professional interactions.
McDougal,  et al. University survival skills.
McGill & Oldham. Computers for business people.
McGill & Oldham. Computers in the office.
Molinsky. Side by side.
National Curriculum Resource Centre. Reading and writing assessment kit.
0’Malley & Chamot. Learning strategies in second language acquisition.
Oxford. Language learning strategies.
Pamwell & Miyamoto. The new Oxford picture dictionary.
Phillipson, et al. Foreign/second languge pedagogy research. Weir.

Communicat ive  language tes t ing .
Poynton. Language and gender: Making the difference.
Redman & Ellis. A way  with words.
Richards. Listen carefully.
Richards & Long. American breakthrough.
Richards & Nunan. Second language teacher education.
Rost & Kumai. First steps in listening.
Singer. Intercultural communication
Soara. Headway.
Spolsky. Conditions for second language learning.
Suzuki. Togoron (Gendai no eigo gaku series: 5).
Swaffar,  Arens  & Byrnes.  Reading for meaning.
Tom  & McKay. The card book.
Tan. & McKay. Writing warm ups.
Viney & Viney. Grapevine.
Webster Muzzy comes back.
Widowson. Aspects of language teaching.
Willis. The lexical syllabus.
Willis &Willis. Collins COBUILD English course 3.
Wray. Emerging partnerships.
Yalden. Princ ip les  o f  course  designfor language  teaching.
Yeats. Economics.

October Open

November Content-based Courses (R.  Silver)

December Open
\

Copies of materials for review should be
submitted to The Language  Teacher Book
Review Editor, Mohammed Ahmed
(address, p.1).

I I
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I There’s new listening book for beginners
from Oxford University  Press. ~~ ~~I

l Oxford
University
Press

Putting Learners
& Teachers First..~~~

To: OXFORD UNIVERSITY PRESS
2-4-8 Kanamecho,  Toshima-ku, Tokyo 171
Tel: (03) 5995-3801 Fax:  (03) 5995-3919

I am considering Listen First f o r  adoption.

Please send me an inspection copy.



EVEN THE SHY STUDENTS
WIN WITH TOUCHDOWN

“Perhaps of all the ages, adolescence
provides the greatest potential for success in

English learning. Touchdown responds
to the challenge of this
fascinating stage of
development and
growth.” Jeremy Harmer
n  Motivating and
enjoyable for junior and
senior high school
students
m Easy to teach with
excellent teacher’s
manuals
n  Flexible for team
teaching or pair-work
W  Confidence-building
communicative activities
H Clear grammatical
framework
W  2 levels, each with
Coursebook Teacher’s
Manual, Workbook and
Cassette.
Touchdown . . . give your
students something to
talk about!

rT---------------’
To. Longman ELT, Gyokuroen  Bulldlng,  l-13-19 Seklguchl.  Bunkyo-ku.

1 Tokyo 112 Tel: 03 3266 0404 Fax: 0332660326

1 Please send me free sample material from:

1 Touchdown One (beginners)
(elementary)

i School

LkL----,_~-------~ LONGMAN  ELT



Spectrum is a comprehensive task-oriented series which covers all four
skills: speaking, listening, reading and writing. The texts are designed to

allow the teacher to change the focus of any given lesson according to the

needs of the students.

Other features of the series are:
@exercises that give extensive practice in listening, speaking, reading

and writ ing
@reading sections that help students develop strategies for interpreting

written documents

@role  playing and problem solving activities
aa  detailed teacher’s guide, specially designed so that all teaching

notes and answer keys appear in margins next to the actual text.

0 Spectrum l/ l  A&B: Beginners 0 Spectrum 2/2A&B: False Beginners
0 Spectrum 3/3  A&B: Pre-intermediate 0 Spectrum 4: Intermediate
Cl Spectrum 5: Post-intermediate 0 Spectrum  6: Advanced

PRENTICE HALL, REGENTS 
Telephone: (03)3238- 1050 Fax  (03)3237- 1460

A PARAMOUNT COMMUNICATIONS COMPANY



Chapter Presentation Reports
FUKUI

How Do You Feel to be a Student?
by Harumi Yamada,  Yoshiki Imagawa, and Kate Lockyer

June’s presentation offered a variety of activities united
by one theme: seeing things from the student’s point of view.
Harumi Yamada  of Maruoka Senior High School asked
participants to experience JFL through Suggestodpedia. The
Suggestopaedic technique of “concertreading” was  especially
calming and evocative.

Yoshiki Imagawa, also of Maruoka High, showed how
he adapts official textbooks for group work and oral practice.
His approach may be adapted to high, low, or mixed ability
classes and provide oral practice with dialogues, role play,
and/or simulation, depending upon the level of students.

Kate Lockyer,  AET, led us through a series  of “warming-
up” games that she uses to get her students into an English
frame of mind.

Most participants would probably agree: Too many
students cannot seem to learn because too many teachers
refuse to be taught. We can all benefit by seeing things as
students see them.

Report by Charles Jannuzi
JET Programme AET

NAGASAKI

Idea Sharing Meeting on English
Education in Jr./Sr.  High Schools

At the May meeting, teachers and AETs  in the JET
program discussed their experiences at junior and senior high
schools and shared some effective teaching techniques. One
Japanese senior high teacher mentioned that grammar should
be taught first, because the language structures are different
between the Ll and L2. Another said that teachers must speak
English with the correct pronunciation and intonation. One
AET publishes an English-language newsletter and encour-
ages her students to contribute to it, thus providing them a
stress-free environment in which to use English. Another has
devised language games, such as “Japanese Jeopardy”, and
she participates in outside activities with her students so that
English becomes a “living” language for them.

Reported by Keiko Nishikido

NARA

Grammar Tasks
for Consciousness Raising

by Rod Ellis

“Grammar teaching is never more than a part of overall
language. teaching. The opportunity to communicate must be
also combined with grammar teaching.” With this, Rod Ellis,
Temple University Japan clarified where grammar teaching
stands and emphasized the importance of teaching it.

The first half of Ellis’ presentation on June 9th was based
on his theoretical observations on Grammar Tasks for Con-

sciousness Raising. He explained how grammar teaching
facilitates progress in language learning, especially when it
is designed to develop conscious understanding of English
grammar in a problem solving approach.

In the second half, Ellis discussed materials for grammar
consciousness raising. Ellis explained that the materials must
be specific. He showed how these features can be built into
lessons and illustrated his point with actual classroom ma-
terials .

Reported by Denise Vaughn

S A P P O R O

Stimulating Discussion and Reading
by Paul Stapleton

The problem with class/group discussions is that they
often become teacher-dominated question and answer ses-
sions. At the June meeting, Stapleton showed us how group
discussions can be successful. Using the “experience-text
relationship” method,  he demonstrated how the teacher should
present a topic and give a specific pre-reading group task.
During the workshop, the participants were asked to discuss
reasons for the declining birthrate in Japan. Three advantages
to such a discussion are: i) it recalls passive vocabulary; ii) it
introduces new vocabulary; and iii) it motivates students to
want to read a text on the discussion topic.

Following our group discussions, we read a text written
by Stapleton on the subject of declining birthrate. This
procedure confiied our opinions and gave stimulus for
further discussion.

Reported by Laura MacGregor

Joining a JALT N-SIG

To join a JALT N-SIG, send an
extra ¥1000  with your JALT

membership fee and specify
which SIG you want to join.
Joining a SIG puts you in touch
with other professionals who
share your interests in Bilin-
gualism, Video, or Global Is-
sues. Other developing areas of
interest include Teaching
Japanese to Speakers of Other
Languages, Teacher Training,
and Poster Sessions. For fur-
ther info, contact Sonia
Yoshitake (see p. 1). the Na-
tional-SIG Coordinator.
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Re
7 - -PC,ading  and Writing  are

Challenges: A Process Approach to Academic English...presents reading and writing
as interactive skills; content-based and currently relevant topics (advanced)
by H. Douglas Brown, et al.

10 Steps: Controlled Composition for Beginning and Intermediate Language Development,
2/ed and

26 Steps: Controlled Composition for Intermediate and
Advanced language Development, 2/ed.

Alemany Press ISBNs:  O-13-904061-7 / O-13-933722-9

Strategies For Readers: A Reading/  Communication Text for Students of ESL,
Books 1 and 2 (intermediate) by Christine Pearson Casanave

Visions: An Academic Writing Text (intermediate), coordinated with Visions: A
Low-Infermediate Grammar Text.

Writing as Thinking: A Guided Process Approach...features  high-interest,
authentic readings and a 3-staged guided approach to compostion. (advanced)

Share Your Paragraph (intermediate) and Paragraph Power:
(intermediate/ advanced) have proven to be what instructors in Japan need for their
classes: some  grammar, some pre-writing activities, some focus on  peer evaluation
and the process of revision.

The Active Reader: An Introductory Reading/ Communication Text for
Students of ESL (high beginning/ low intermediate) by Christine Pearson Casanave

PHR Pr@mt8@@ Him w@g@ntiB  of Japan
Jochi Kojimachi Bldg., 3F.  6-1-25 Kojimachi. Chiyoda-ku, Tokyo 102, JAPAN

Telephone: (03) 3238-1050  Fax: (03) 3237-1460
PRENTICE HALL REGENTS A PARAMOUNT COMMUNICATIONS COMPANY



Meetings
Please send all announcements for
this column to Marc Modica (see p.
1). The announcement should fol-
low the style and format of other
announcements in this column. It
must be received by the 25th of the
month, two months before publica-
tion.

CHIBA
Topic: Humanistic Techniques in the

EFL Classroom
Speaker: Dr. Bill Gay
Date: Sunday, September 29th
Time: 1 :00-4:00  - p.m.
Place: Chiba Chuo Community Cen-

ter (5F or 6F)  (across from City
Hall)

Fee: Members free; non-members
¥1,000

Info: Bill Casey 0472-55-7489
Dan LaBranche  0474-86-7996

The affective component of our
teaching contributes at least as much and
often more to language learning than cog-
nitive input. Thus, recent methods and
materials have emphasized affective fac-
tors in the development of communica-
t ive classrooms. One approach to
affectivity is humanistic techniques. This
approach will be discussed and demon-
strated, and then participants will begin
writing a humanistic exercise for their
particular teaching situation.

Dr. Gay teaches in the graduate pro-
gram at Temple University, Japan.

FUKUI
Topic: Successful Team Teaching
Speakers: Naomi Nemoto,  Cheyrl

Reynolds (Seiwa Junior High)

Date: Sunday, September 29th
Time: 2:00-4:00  p.m.
Place: Fukui  Cul ture  Center

(Housoukaikan 5F)
Fee: Members free; non-members

¥700
Info: Hiroyuki  Kondon 0776-56-

0404
Ms .  Nemoto  (JTE) and Cheyrl

Reynolds (AET), who team teach together
at Seiwa J.H.S., will give a presentation
on team teaching at that level. Discus-
sions of team teaching at the junior high
schools and team teaching in general will
follow.

Also, rather than the usual third Sun- and propose constructive solutions to the
day of the month, the presentation will be fudamental problems of language learn
on 29th September 1991. ing/teaching.

F U K U O K A

Topic: Annual Kyushu Golden Semi-
nar “Communicative Teaching
from High School Up”

Katsuyoshi Sanematsu is a full-time
lecturer at Rikkyo University.

H A M A M A T S U

Shiomi Yamamoto, 0534-56-4315

Speakers: Marc Helgesen (Miyagi
Gakuin) &  Steve Maginn
(Cambridge Univ. Press)

HIMEJI
Fumio  Yamamoto ,0792-22-2424

Date: Sunday, September 29th
H I R O S H I M A

Marie Tsuruda, 082-289-3616 or Ian
Nakamura, 0848-48-2876

Time: l:00-5:00  p.m.
Place: Iwataya Community College,

14th f loor ,  Tenjin Center
Building

Fee: Members free; non-members
¥1,000

Info: JALT Office 092-714-7717 
With a new communicative curricu-

lum stressing oral production on the
drawing board for High Schools, the
problems that teachers in Higher Educa-
tion have been facing over recent years
are about to confront Japanese High
Schools too. This year’s Kyushu Golden
Seminar features two of the most experi-
enced and able speakers in Japan, Marc
Helgesen and Steve Maginn, in a commu-
nication skills extravaganza focussing on
vocabulary and reading as well as class
management, lesson planning and so on.
The speakers will demonstrate workshop
style a series of activities (and a number
of tricks too!) that can be adapted to
different levels and materials. The activi-
ties also point to possibilities-maybe
even some solutions-toproblems we all
face.

IBARAKI

Topic:  Large Class Management
(Capitalizing on Cultural Dif-
ferences in the EFL Classroom
in Japan)

Speaker: Sonia Sonoko Yoshitake
Date: Sunday, September 8th
Place: Tsukuba Information Center,

Tsukuba-shi
Info: Martin Pauly 0298-64-2594

Ms. Yoshitake teaches EFL at  Himeji
Dokkyo University and at St. Michael’s
University (Yashiro).

KAGOSHA
Yasuo Teshima, 0992-22-0101 (W)

KANAZAWA

Topic: Regional Conference on Cre-
ative Classroom Techniques

Speakers: Paul McMahon,  “Getting

Biodata:  Associate Prof.  Marc
Helgesen is main author of the English
Firsthand series and Steve Maginn is the
Cambridge ELT sales manager in Japan.

GUNMA

T o p i c :  Beyond English: Reflections on
Communicat ive Engl ish
Teaching in Japan

Speaker: Katsuyoshi Sanematsu
Date: Sunday, September 15th
Time: 2:00-4:30  p.m.
Place: Ikuei Women’s Junior College
Fee: Members Y500; non-members

Y1,000
Info: Wayne Pennington 0272-51-

8677

Hisatake Jimbo 0274-62-0376
Prof. Sanematsu will discuss the value

of a communicative approach within the
framework of Japan’s English education

Date:

Time:

Place:

Acquainted How to Break  the
Ice with Large Classes”
Yoshie Hashido-Lauffenburger,
“Communicative Activities for
High School Classes, Using
Mombusho-Approved Texts”
John Dougill,  “Rock Around
the Classroom”
Richard Uehara  and Mary Ann
Mooradian,  “Video Camera
Projects ,  Techniques ,  and
Feedback”
Mr. Onishi, "Who Teaches  Oral
Communication....?”
Saturday & Sunday, September
14th and 15th
Sat. 10-12  noon Registration,
12-1 p.m. Lunch, 1-4:30  p.m.
Presentations, 6 p.m. Dinner
Brainstorming and Relaxation
Time
Sun. Breakfast, 10-12:30  p.m.
Presentations, Lunch, and Ex-
cursion planned by Nagano
members
Shinano Kyoiku Kaikan,
Nagano City, near JR Station

September 1991
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Play  them again, Sam!

A selection of AIemany Press teacher resource books offering
duplicatable masters for class activities . . .

NEW! The Card Book: Interactive  Games and Activities for Language Learners
u (all levels/ ages) ISBN: O-13-115767-1 Only Y2,310!!

5
243 versatile, duplicatable picture cards
numerous interactive activities for classroom language practice

J easy to follow instructions with little preparation time

Purple Cows & Potato Chips: Multi-Sensory Language Acquisition Activities
u (all levels/ ages) ISBN: 0-13-739178-1
d 56 stimulating communication activities based on the senses; hearing,

feeling/moving, seeing, tasting/smelling
d for individuals or small groups
d detailed Notes to the Teacher offer preparation and presentation suggestions

Action English Pictures: Activities for Total Physical Response
u (all levels/ ages) ISBN: 0-13-009077-8

5
students learn English through actions in picture sequences
66 duplicatable picture sequences and 7 model lessons

(/ other TPR references: LIVE ACTION ENGLISH (ISBN: 0-08-025361-X) and
THE CHILDREN’S RESPONSE (ISBN: 03-13-132036-X)

Back & Forth Pair Activities for Language Development
cc (intermediate/advanced) ISBN: o-13-059056-8

5
32 duplicatable exercises emphasizing listening/speaking skills

d
designed for small groups or pair work
focuses on pronunciation, listening discrimination, vocabulary,
asking and answering questions, and dialog construction

HELP! I’m teaching kids...
Two teacher resource books

from Prentice Hall

,:Order now through yourlocal bookseller.

PHR Jochi Kojimachi Bldg.,  3F. 6-l-25 Kojimachi,  Chiyoda-ku. Tokyo 102, JAPAN
Telephone: (03) 3238-1050  Fax: (03) 3237-1460



Fee: Members and non members less
than ¥10,000  per person, in-
cludes presentations, overnight
accommodation, and 2-3 meals.

Info &  Reg: Kanazawa, Mary Ann
Mooradian 0762-62-2153
Nagano, Richard Uehara 0262-
86-4441
Suwa, Mary Aruga 0266-27-
3984

P.S. Some Toyama JALT members
are planning car pools.

Toyama residents can register with
Masako Ooi 0766-22-8312 or with Mikiko
Oshigami 0764-29-5890.

We look forward to seeing you in
Nagano!

K O B E

Topic: Vocabulary Development Ac-
tivities

Speaker: David Fisher
Date: Sunday, September 8th
Time: 1:30-4:30  p.m.
Place: Kobe YMCA Language Cen-

ter, 4th floor
Fee: Members free; non-members

¥1,000
Info: Jane Hoelker  078-822-  1065

This workshop introduces a learner-
centered approach to vocabulary learn-
ing, emphasizing the communicative
practice of new vocabulary as an essential
part of the learning process. It views vo-
cabulary learning as a skill and offers a
range of classroom activities which will
help learners become more efficient in
organizing, storing andremembering new
vocabulary.

The vocabulary development activi-
ties are drawn from the Cambridge Uni-
versity Press  series A Way with Words
(Redman  and Ellis).

KYOTO

Topic: Writing-Three Approaches to
Composition

Speakers: John Pereira,
Ri tsumeikan Universi ty:
Freshman Composi t ion:  A
Guided Tour
Leslie Sackett, Kyoto Sangyo
University: Outlining
Michael Wolf, Shiga Univer-
sity: Group Writing and Cor-
rection

Date: Sunday, September 29th
Time: 2:00-4:30  p.m.
Place: Kyoto YMCA (075-231-4388)
Fee: Members free; non-members

¥500
Info: Michael Wolf 0775-65-8847

Kyoko Nozaki  075-71 l-3972

John Pereira will discuss a student
centered approach to creative writing
based on the text Four Seasons: A
Coursebook for College Students in Ja-
pan. The books makes use of extensive
visual materials as well as other materials
written by the students themselves.

Leslie Sackett will describe the use of
outlining as a tool for helping students to
become aware of the logical structure of
good writing. He will alsorelate outlining
to reading.

Michael Wolf will discuss a semi-
guided approach to creative writing for
use in large classes based on picture com-
position, group writing and group c o r -
rection.

Although the above presentations are
aimed at university level students they are
adaptable to other levels.

MATSUYAMA
Vicki  Rooks. 0899-33-6159

MORIOKA
Jeff Aden,  0196-23-4699

NAGANO
See Kanazawa

NAGASAKI
T o p i c :  Bilingualism/Biculturalism
Speaker: Shigeo Imamura, Professor,

Himeji Dokkyo University
Date: Saturday, September 21st
Time: 1:00-4:00  p.m.
Place: Room 64-Education  Building,

Nagasaki University
Fee: Members free; non-members

¥500
Info: Wanda “Swan"\Anderson

0958-46-0084  (days) or 0958-
47-l 137 (evenings) (Unavail-
able 28th July to 5th Septem-

ber)
Professor Imamura’s  presentation

will be on bilingualismand biculturalism,
using his own life as an example.

NAGOYA

Helen Saito, 052-936-6493

NA R A

Topic:  Practical  Ideas for the ESL
Classroom

speakers: Kyoko Yamashita,
Koriyarna Senior High School
Michiko Imanishi, Takatori Se-
nior High School
Misa Uehara, Katagiti Senior
High School

Date: Sunday, September 8th

Time: 1:00-4:00  p.m.
Place: Saidiji YMCA
Fee: Members free; non-members

¥1,000
Info: Denise Vaughn 0742-49-2443

Masami Sugita 0742-47-4121
To give teachers concrete ideas for

activities thatcanbeeffectivelyemployed
in large classes, the three panelists, all
English teachers at senior high schools in
the Nara  area, will present activities that
have worked well in their own class-
rooms. After the panel presentation, the
audience will be invited to share activities
that have been successful in their classes.

NIIGATA
Topic: Computer-Assisted Language

Learning
Speaker: Chisato Furuya
Date: Sunday, September 15th
Time: 1:30-3:30  p.m.
Place: Language Center of Nagaoka

University of Technology
Fee: Members free; non-members

¥1,000
Info: Michiko Umeyama 025-267-

2904
Setsuko Toyama 0256-38-2003

Nagaoka University of Technology
has been using the CALL (Computer-
Assisted Language Learning) system in
its language teaching since 1985. The
presenter will talk about the latest trends
in CALL abroad, and demonstrate some
of the programs. The presentation will
include a hands-on workshop.

Ms. Furuya is assistant professor at
Nagaoka University of Technology.

OKAYAMA
Fukiko  Numoto, 0862-53-6648

OKINAWA
Karen Lupardus, 09889-8-6053

OMIAY
Yukie Kayano, 048-746-8238

OSAKA
Topic: Computers in EFL--Workshop

and Demonstration
speakers: There will be two speak-

ers: one representative, Dennis
Grass,  from Apple Center
Higobashi. one representative
from Nippon Mining (IBM
software)

Date: Sunday, September 29th
Time: 1:00-5:00  p.m.
Place: Abeno  YMCA (near Tennoji

station)
Fee: Members free; non-members
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Unlock the doors
to communicatin in

American English with these
new audio listening programs
Now, two comprehensive lis-
tening development programs
for beginning and intermediate
students of English. Can be
used in the classroom or
by individuals.

Each program promotes lis-
tening skill-building through
workbook activities in conjunc-
tion with four audiocassettes.
The audiocassettes feature
real-life conversations be-
tween native speakers of
American English and con-
tain all the information stu-
dents need to complete the
workbook activities. An
Answer Key is available
for self-study.

The Instructor’s edition/
manuals include strategies
for classroom settings, prac-
tice activities, a tapescript
and answer key.

Learning to Listen in English--
beginning level. 15 units cover

letters, numbers, clock, calendar
time, money, food, other basics.

Workbook, #EL0684-9,
Answer Key, #EL0690,
Instructor’s Edition,
#EL0685-7
Set of 4 Audiocassettes,
#EL0691-X

Listening to Communicate in
English - intermediate. For

students who have completed
the beginner’s program.

Workbook, #EL0693-8,
Answer Key, #EL0698-9,
Instructor’s Manual,
#EL0694-6
Set of 4 Audiocassettes,
#EL0698-X
-

m National Textbook Companyl  a division of NTC Publishing Group
-----------------------------------------------------------------------------------------,

I
For a free somple copy please write to: I

Macmillan LanguageHouse  Ltd., 5-14-7 Hakusan, Bunkyo-Ku,
I

Tokyo  112, Tel: 03-3943-6857 Fax: 03-3943-6863
(

M
!

N a m e  ~~~_~~  ~~
!1

School ~~~
!

MACMILLAN I
PUBLISHERS Address I

I
i

__------__------__--------------- --------------------------,--,,,,,,,-,-,---------------~



¥500 tance  of humor in teaching and explain
Info: Tamara Swenson 06-351-8843 why dentists would make great English

Osaka JALT will host a half-day instructors.
workshop and demonstration of the uses
of computers in EFL. Participants will
have the chance to talk to representatives
from Macintosh and Nippon Mining (IBM
software), examine programs useful for
language learning and get a chance for
some “hands on” experience.

Ken Levin is currently teaching at
Takachiyo Jr. College and the New West
Language Services, Inc.

SUWA
See Kanazawa

The workshop and demonstration is
designed to give participants a chance to
see the uses of computers as teaching
tools, and to receive some advice and
direction in the uses of computers in EFL.

TAKAMATSU
Shizuka Maruura, 0878-34-6801

TOKUSHIMA
Sachie  Nishida, 0886-32-4737

SAPPORO T O K Y O

Topic: Cross-cultural Communication
Practice

Topic:  Nonverbal  Communicat ion
Games and ELT

Speaker: Yoko  Matsuka (Matsuka Phon-
ics  Institute)

Date: Saturday, September 21st
Time: 1:30-4:00  p.m.
Place: Hokusei Women’s Junior Col-

lege (South 4, West 17) 4F
Fee: Members and students free; non-

members ¥l,000
Info: Ken Hartmann 011-584-4854

Why don’t Japanese students ask
questions in class? Do they volunteer? Do
they say “yes” or “no” clearly? It is be-
cause cultural and linguistic differences
inhibit Japanese from speaking English
naturally. The Book of Goal Sheets at-
tempts to overcome these inhibitions by
presenting dialogs centered on themes
chosen for cultural/linguistic reasons.  The
book features activities which create a
l ively,  non-threatening atmosphere
whereby students can achieve their own
communication goals.

     Speaker:  Kazunori  Nozawa  '  Toyohashi
University of Tech)

Date: Sunday, September 29th
Time: 2:00-5:00  p.m.
Place: Temple University Japan
Fee: Members free; non-members

¥l,OOO
Info: Will Flaman (W) 03-5684-4817

(H) 03-3816-6834
Don Modesto (W) 03-3291-
3824 (H) (X-3360-2568

Professor Nozawa will explore the
intr iguing and “addict ive” area of
nonverbal communication in this work-
shop style presentation. The speaker will
introduce a variety of nonverbal commu-
nication games to teach spelling, vocabu-
lary, listening, reading and culture.

Kazunori Nozawa is Associate Pro-
fessor at Toyohashi University.

SENDAI
Harry Neale, 022-267-3847

SHIZUOKA
Topic: (1) Dangerous English Schools,

and
(2) Humor in the Classroom

Speaker: Ken Levin
Date: Sunday, Septemer 22nd
Time: 1:00-3:00  p.m.
Place: Tokai  Jr . C o l l e g e - n e a r

Yunoiki Stn.
Fee: Members free; visitors ¥500
Info: John Laing 054-248-4334

Ken Levin will take you on a safari
tour of the English teaching jungle. He
will describe many of the flora and fauna
which inhabit language classrooms in
Japan. After a crash course in classroom
ecology, he will give a few hints on  jungle
survival. He will also discuss the impor-

TOYOHASHI
Topic: “Business English”
Speaker: Philip Crompton (American

University League)
Date: Sunday, September 15th
Time: 1:30-4:30  p.m.
Place: Aichi University Kinenkan
Fee: Members free; non-members

¥1,000
Info: Kazunori Nozawa 0532-25-

6578

This presentation will promote the
idea of making an explicit contract with
the student(s) at the start of a course.
Starting out from a needs analysis and on
to a menu of modules with a cross-cul-
tural option,  the teacherand thestudent
develop a tailor-made course.

Philip Crompton is JALT’s  National
Treasurer and was an accountant for 10
years before becoming a teacher. He has
been a Course Designer for in-company
language programs and was ANA
Stanton’s Director of Studies for Com-
pany Programs. At present he teaches at
an American university in Yokohama.

UTSUNOMIYA
James Chambers, 0286-27-1858

WEST TOKYO
Tim Lane 0426-46-5011

YAMAGATA

Fumio  Sagawara,  0238-85-2468

YAMAGUCHI
Yayoi Akagi, 0836-65-4256

YOKOHAMA
Topic: “Colorful Conversation”: An

Interactive Demonstration of
New Titles from Macmillan

Speaker: Julie Dyson
Date: Sunday, September 8th
Time: 2:00-4:45  p.m. (with a coffee/

tea break)
Place: Y o k o h a m a  K a i k o  Kinen

Kaikan,  2nd floor
Fee: Members free; non-members

¥l,000
Info: Ron Thornton 0467-3  l-2797

Ms. Dyson is Marketing Executive
for Macmillan Language House Ltd.

All members and visitors are invited
to adjourn with the speaker to a local
restaurant for food and informal discus-
sion immediately following the presenta-
tion (Dutch treat).

Please do not submit
The Language Teacher
announcements in the
form of posters, graph-
ics, charts, or cartoons.
Thanks.

- The Editors
/
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L WORDBUILDER

Reference and
practice for students
and teachers

60 Units of theme and topic
based vocabulary

Practice Exercises with
Answer Key

For classroom use or self-
study

A unique vocabulary
L resource



Positions
Please send all announcements for this column to Marc Modica (see p. 1). The announcement should follow the style and format of other
announcements in this column. It must be received by the 25th of the month, two months before publication.

Although JALT  cannot protect job applicants from
discrimination, The Language Teacher will not publicize
sex, age, religious, or racial restrictions. Restrictive
notices are edited to the bare minimum.

JALT1i.  ~~81-~3~,BI-ili’~~B~~~~n~~-6a  z
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(HIGASHIMATSUYAMA, SAITAMA) Full-time.  tenured, col-
lege-level English teaching position available beginning April 1992.
Qualifications: minimum MA in TEFL. Applied Linguistics, Lin-
guistics, Literature or related fields; minimum 2-3 years teaching
experience at Japanese university level. Main duty: Teaching gen-
eral English courses (Kyoyo Katei).  Salary determined by previous
experience. Send resume with current photo attached, list of academic
publications, and copies of at least three publications to Faculty of
International Relations, Daito Bunka University, 560 Iwadono.
Higashimatsuyama,  Saitama 355. Contact: Mr. Machida,  Ext 621,
0493-34-3111. Fax: 0493-35-2116.  Application Deadline: 30th
September 1991.

(HIROSHIMA) We are seeking two faculty members to help
establish a new Masters program in English, beginning in April
1992. One position is in American literature and the other in
linguistics. Applicants should have a Ph.D in that field or an MA with
significant publications and experience. Position is tenured and
includes the full range of benefits. Salary and faculty ranking are
commensurate with experience. Please send curriculum vitae, a
photograph, and any supporting documents which may be relevant.
Willingness toleam Japanese is highly recommended. Please address
all correspondenceto Prof. Jinzaki.  Department of English, Hiroshima
Bunkyo Women’s College, 2-11 -chome.  Kabe Higashi, Asakita-ku,
Hiroshima-shi 731-02.

(KAGAWA) Lingo School, Institution in English conversation, is
seeking full time teachers of English as a secondlanguage tovarious
ages. Requirements: BA or MA in ESL or a teacher’s certificate.
Experience in teaching children preferred. Salary depends on
qualifications andexperiences. Accommodation available. 5 working
days a week. 23 teaching hours a week. 7 days summer and winter
holidays. Beginning Oct. 1 or Nov. 1. Please send resume  or for
further information contact: Kyoko Tominaga,  Lingo School, 11-6
Kameicho, Takamatsu  City, Kagawa,  0878-31-3241.

(KANAGAWA) Senshu University has an open position for an EFL
teacher to start full-time in April 1992. Ph.D  required. For further
information call: 044-91l-7131 in Japanese.

(KUMAMOTO) Associateprofessorof English from April 1.1992
to teach undergraduate and graduate (MEc)  courses in the Faculty of
Education of this state university. A postgraduate degree, experi-
ence,  and some publications, in an area of applied linguistics relevant
to the Methodology of Teaching English to Speakers of Other
Languages preferred. Ability to contribute to other courses such as
Composition, and Phoentics of British English, is welcome, as are
other areas of interest. Write as soon  as possible with non-returnable
C.V.  and photograph, and the names/telephone numbers of three
referees, also specifying all major  areas of competence, to Professor
S. Fukuda.  Faculty of Education, Kumamoto University, Kumamoto
860 (tel. 096-344-2111,  ext. 2611; fax: 096-343-1800).

(KYOTO) The Kyoto YMCA English School is seeking applicants
for positions in our conversational English courses. One year English
teaching experience required. TEFL and/or teacher training preferred.
Visa sponsorship available. Full-time possible for well-qualified
applicant. For further information contact: Eric Bray, Kyoto YMCA
English School, Sanjo  Yanagi-no-banba, Nakagyo-ku, Kyoto 604.
Tel 075-255-3287,  fax: 075-255-3282.

(TANABE, KYOTO) Doshisha Women’s College of Liberal Arts.
Department of English, seeks a number of  part-time EFL teachers  to
start in April 1992, to help in the implementation of its new.
expanded curriculum. Courses to be taught include first and second
year Oral English, and first and second year English (an au-skills
course). Advanced courses will be opened at the third and fourth year
level over the next two years. Requirements: MA in TEFL or one of
the liberal arts, or the equivalent. and some teaching experience; or
BA in same and several years teaching experience. Pay: about
¥24,800 per course. plus travel expenses, per month. Part-time
teachers may teach up to four courses. Please contact: Search
Committee, Department of English, Doshisha Women’s College of
Liberal Arts, Tanabe, Kyoto 610-03; tel. 07746-5-8601. Deadline:
October 15, 1991.

(MATSUYAMA) Matsuyama University. One EFL instructor
needed starting April 1. 1992 to teach freshman and sophomore
English. MA in TEFL. Knowledge of Japan and/or experience in
teaching Japanese students helpful. Six classes/week. Two year,
non-renewable contract includes salary (roughly ¥3.713,OOO  year),
air fare to and from Matsuyama, partial payment of health insurance,
and other benefits. Resume  transcripts, and copy of diploma should
reach us by September 20, 1991 (these will not be returned). Yukio
Takeichi. Registrar, Matsuyama University, 4-2 Bunkyo-cho,
Matsuyama 790, Japan.

(NAGOYA) Two full-time associate instructor positions beginning
April 1. 1992. Two year contract: one renewal possible. Minimum
teaching load of 14 periods/week plus office hours and participation
in program planning. Compensation depends on qualifications. MA
in ESL/EFL.  English, linguistics, or related field required. Send
resume,  graduate and undergraduate  transcripts, statement of career
goals, at least two recommendations including one from a faculty
member of most recently attended graduate school, and one from
present or most recent employer to: Thomas Jaques,  Al Search
Committee. Department  of English, Nanzan  Junior College, 19
Hayato-cho, Showa-ku.  Nagoya 468, by October 15.

(NAGOYA) Nanzan  High School International Division, Nagoya
(school for returnees and non-Japanese) has two full-time positions
available for April, 1992. PGCE/MA in English required, Diploma/
MA in  TESOL preferable. Send resume  to Ms. Ikeda,  Nanzan  H.S.
Kokusaibu, 6 Gokenyacho.  Showaku, Nagoya 466. Or call 052-831-
5883.
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BBC ENGLISH VIDEOS  PRICES

ARE GOING LaowN

Meynard has dropped the price of all BBC English Videos

The Lost Secret + Follow Me

Bid For Power + Person to Person

People and Places + Speak Easy

Songs Alive + Follow Me to San Francisco

The Bellcrest Story + Television English

People You Meet + At Home In Britain

Follow Through + Conundrum + On We Go

The Carsat Crisis + The Sadrina Project

IINow’s the best time to build your Video Library l *

Do you have these great BBC English videos?

if not, call 03-5394-3500
Mr. William Gatton, Mr. Marc Benger
06-362-2961
Ms. Noriko Morita

or write to

MEYNARD PUBLISHING LTD.
T O K Y O  O F F I C E  O S A K A  O F F I C E
Ogura  B l d g .  l - 2 - 5  Osaka Fukoku-Seimei  B l d g .  4F,  2 - 4  Kamatsubara-cho, - - -

Nishi-sugamo, Toshima-ku, Tokyo Kita-ku, Osaka  5 3 0
Tel:03-5394-3500 Fax:03-5394-3505 Tel:06-362-2961 Fox:06-316-1049



Positions

(OSAKA) A women’s junior college in the greater Osaka area nomics  and business administration undergraduates. Please send
invites resumes from interested English teachers with proper visas, resume and reference to: Foreign Language Curriculum Committee,
sponsors and masters degrees in EFL or British equivalent for c/o Haruo Murata,  Faculty of Economics, Musashi University, 1-26-
teaching 6 oral English classes per
week. Please fax 06-344-2002.

1 Toyotama-kami, Nerima-ku, To-
kyo 176. The above materials must
be received by 30th September
1 9 9 1 .(SAITAMA) Positions for con-

versation courses part-time at na-
tional university, beginning April
1992. Salary according to national
university scale. One-year contract,
renewable. Send CV, copy of the
certificate of alien registration and
recent photo to Seiji Tsurumi,
Kyou-you-bu, Saitama University,
2.55 Shimo-Ohkubo, Urawa-shi,
Saitama-ken. Closing date for ap-
plication is October 3 1.

(TOKYO) Part-time position, one-
year contract, renewable. Qualifi-
cations: MA in TESOL or equiva-
lent. Must have applicable visa.
Some Japanese language ability
desirable. Teaching load: 90-
minute oral/writing classes (num-
ber of classes negotiable) for eco-

(TOKYO) Beginning with the
1992 academic year, the Depart-
ment of Languages of the Tokyo
Women’s Christian University has
an opening on its full-time staff for
a fluent speaker of English with a
BA degree in EFL or equivalent
experience. The teaching load is
eleven hours a week in an integrated
program. The salary is approxi-
mately ¥300,000 per month de-
pending upon qualifications. Those
interested in applying for the po-
sition should send their vitae to
Richard Spear, Department of
L a n g u a g e  a n d  C u l t u r e ,  T o k y o  Joshi
Daigaku. 3-l  Mura 4-chome,
Mitaka-shi,Tokyo 181 or fax  0422-
42-9750.

Nellie’s  Discount Books
mm
w
+miyB Dealers in British and American books and Teaching equipment.

Un:

Welcome to Nellie’s ! Our company is dedicated to serving English language
schools with  British  and Americantextsand realia  We give a fast delivery service
and sell to you as cheaply as possible. We want to bring competition to the
English books market in Japan. Try us for conditions and service.

For imformation call Yuri on

m .;:>03-3676-1747
  (FAX : 03-3676-1815)

* Discounts dependant on value of order.

September 1991
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MEMBERSHIP INFORMATION

JALT  is a professional organization dedicated to the improvement of languagelearningand teaching in Japan, a vehicle
for the exchange of new ideas and techniques and a means of keeping abreast of new developments in a rapidly
changing field. JALT, formed in 1976, has an international membership of over 4,000. There are currently 36 JALT
chapters throughout Japan (listed below). It is the Japan affiliate of International TESOL (Teachers of English to
Speakers of Other Languages) and a branch of IATEFL (International Association of Teachers of English  as a Foreign
Language).

Publications - JALT publishes The Language Teacher, a monthly magazine of articles and announcements on
professional concerns, and the semi-annual JALT Journal. Members enjoy substantial discounts on Cross Currents
(Language Institute of Japan).

Meetings and Conferences-The JALT International Conference on Language Teaching/Learning attracts some
2,000  participants annually. The program consists of over 300 papers, workshops, colloquia and poster sessions, a publishers’
exhibition of some 1,000m2, an employment center, and social events. Local chapter meetings are held on a monthly or bi-
monthly basis in each JALT chapter, and National Special Interest Groups, N-SIGs, disseminate information on areas of
special interest. JALT also sponsors special events, such as conferences on Testing and other themes.

Chapters - Chiba, Fukui, Fukuoka, Gunma, Hamamatsu, Himeji, Hiroshima, Ibaraki, Kagoshima, Kanazawa,
Kobe, Kyoto, Matsuyama, Morioka, Nagano, Nagasaki, Nagoya, Nara, Niigata, Okayama, Okinawa, Omiya, Osaka,
Sappom, Sendai, Shizuoka, Suwa, Takamatsu, Tokushima, Tokyo, Toyohashi, Utsunomiya, West Tokyo, Yamagata,
Yamaguchi, Yokohama.

Awards for Research Grants and Development -Awarded annually. Applications must be made to the JALT

President by September 1. Awards are announced at the annual conference.

Membership--Regular Membership (¥7,000) includes membership in the nearest chapter. Joint Memberships (¥12,000),
available to two individuals sharing the same mailing address, receive only one mpy of each JALT publication. Group
Memberships (¥4,500/person)  are available to five or more people employed by the same institution. One copy  of each
publication is provided for every five members or fraction thereof. Applications may be made at any JALT meeting, by using
the postal money transfer form (yubin furikae) found in every issue of The Language Teacher, or by sending a check or money
order in yen (on a Japanese bank) or dollars (on a U.S. bank) to the Central Office

CENTRAL  OFFICE:
1-3-17 Kaizuka, Kawasaki-ku, Kawasaki, Kanagawa, Japan  210

Tel.: (044) 245-9753 Fax:(044)245-9754 Furikae Account: Yokohama 9-70903,Name: "JALT'
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:00~19:00 Oct.26(Sat)
l0:00-18:30 Oct.27(Sun)  “%h
Ochanomizu Square C

-%Ellf3j:;iiE-  Guest Speaker
lOa27~  (  a )  14:10-15:10
Oct. 27 (Sun) 14:10-15:10

tZ!k.  Mr .  Minoru Wada




