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Introduction
Most of the English articles in this issue fall into one of twogeneml areas of relevance to language

teachers in Japan: (1) grammar or (2) the Japanese educational system, including the role of foreign
teachers in the system. First, the interview with Graham Thurgood by Sonia Yoshitake stresses the
importance of illustration over explanation in teaching grammar. Next, Ronald Sheen provides infor-
mation about English phrasal verbs that teachers should know, whether or not they decide to teach this
information explicitly to their students. In  the next article, written in Japanese, Koichi Nishiguchi uses
a second language acquisition theory to examine the effectiveness of two approaches to teaching Japanese
as a Second Language.

In the second category, Junko Kobayashi discusses differences between Japanese and Western
teachers in dealing with students’silences and other problems in the classroom. Also in the second area,
Maria Leedham reports on some of the strengths and limitations of the JET Programme, which places
native speaking English teaching assistants in junior and senior high school English classes. The last
article, by Charles Adamson, addresses the very current topic of using computers for teaching compo-
sition Finally, both theopinion articleand theconferencereport discuss questions relating to the Japanese
educational system.

Carol Rinnert

Price Increase
The cover price of The Language Teacher has increased from ¥350 to ¥7.50, beginning with this June issue.

This does not represent a dramatic rise in publication costs but another attempt by the Financial Steering
Committee (FSC) to ensure that JALT charges represent reality.

Each copy of The Language Teacher used to cost about ¥350  to produce; our publications budget in 1985, for
example, was ¥10,500,000  for appoximately 2,500 members. However, in 1990, 3,500 members paid out
¥18,000,000  for their JALT publications (approximately ¥460  per issue). The amazingly low per issue rate is due
to the great efforts of our publications staff, but it has risen.

When The Language Teacher is distributed to the various retail outlets around the country, some profit  is
expected. This profit  comes out of the cover price. In order to stop this loss, we had to raise the cover price to a
level where members no longer subsidize the retail The Language Teacher price.

The Language Teacher will not cost ¥750 for the next seven years. Like JALT’S other financial dealings, it
will be constantly reviewed by the FSC in order to maintain a fair policy.

Barry O’Sullivan
FSC Chair
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Graham Thurgood is a professor at California State
University, Fresno. He is an active teacher, re-
searcher, speaker, and teacher trainer. He has
taught ESL classes to a variety of students with
backgrounds ranging from kindergarteners  just be-
ginning school to adults with Masters degrees. He
was interviewed for The Language Teacher at The
Ninth Workshop for Asian-Pacific Teachers of En-
glish at the University of Hawaii.

Yoshitake: I would like to start by asking you some
general questions. How didyouget into this field? What
is your background?

‘I’hurgood: I’ve been in this field about 22 years now.
My first real experience was with actual teaching, not
theory. I first started teaching when I was in the Peace
Corps in 1968 in Ethiopia. The Peace Corps teacher
training was only a week but I think that that was
enough. Anything else would have been  wastedbecause
when we arrived everything was so different from what
we had been told to  expect. Anyway, ever since then I’ve
been interested in TEFL.

What would you say is your major interest in TEFL?

My major interest, I think, is pedagogical grammar.
Grammar can be overdone, of course. In many versions
of the Audiolingual Method, we focused on grammar
and patterns exclusively. This exclusive focus was a
mistake. More recently, there has been a shift way to
the other side of the continuum, almost to the point
where you are supposed to have no grammar whatso-
ever. This, too, is a mistake. Having no grammar at all
just doesn’t make sense to me because, if that were
true, students should learn best if you just put them
among native speakers; instruction
shouldn’t be necessary. But, if you take
a look at the people who have been
thrown among native speakers and
given no instruction, unless they are
young children, they never get very
good. So I don’t believe in just "commu-
nication" either.  There must be a middle
ground that includes a combination of
structure and communication. Having
a combination seems important.

So you see the communicative pendu-
lum swinging back, as it were?

Yes, definitely. The communicative

approaches are beginning to rediscover form and struc-
ture but not necessarily everywhere. What I have seen,
particularly in California, is this naive notion that all
we have to do is to teach the students to communicate.
If it were not for the fact that so many teachers take it
seriously, I wouldn’t take the notion seriously. But I
have to take it seriously because too many teachers do.
If all we are aiming at for our students is communication,
much of the really necessary basic communication can
be done with grunting, pointing, and pidgin English.
Obviously, we are interested in something beyond this,
so we are not teaching our students just to communi-
cate, but to communicate in clear, effective language.

So, in your understanding what should we be teaching?

Presumably, the students already know how to com-
municate. What we are trying to teach them is how to
communicate with language-communicate with close
enought to standard English so that their ideas are clear
and understood. So we are teaching them language, not
just to mmmunicate but to communicate through the
language they need for it. So you can’t separate form
and communication. You’ve got to teach them both. As
a matter of fact, if you look at the more recent work of
scholars such as Michael Long and many others, their
main point is that you clearly have to focus on two
things-the form and the message. The two are not
separable, not completely separable.

I might as well talk primarily about the Japanese
students I have had over the years. Typically, Japanese
students come  knowing grammar. Take the passive for
example. The students know the form. They can make
passive sentences, and most can even change actives  to
passives with some skill. They’ve been taught this. What
they don't know is when to use the passive. And, if they don't
know  when to use it, their skill loses much of its value.

So, what I have been doing for many years is trying
to figure out ways to teach the students the functions of
various constructions such as the passive-not so much
to teach students the form of passive, although with
most of the materials you can teach them the form too.
I focus on the function, because what I find missing is
the function. The form is not that complicated.

The  highschool teachers from Japan who have attended
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your workshops were impressed, without exception, by
the way you illustrate grammatical points in such an
interesting manner.

I distinguish between explaining and illustrating.
Explaining is a largely academic exercise. It is what a
professor does to show off-to show off verbal skills or
defining skills. However, no matter how carefully and
precisely you formulate the rules and no matter how
carefully and skilfully you explain them, the students
almost always get lost in the words. In contrast, if you
illustrate an idea concretely, the notion is often very
easy to understand.

In a parallel way, I have had teachers come to me
and say, Well, this is too complicated for my students.”
Maybe it’s the passives again. Well, often what they
mean by “too complicated” is not that the structure
itself is too complicated, but instead they mean it is too
hard to explain. In the case of the passive, it’s not hard
to illustrate. You can illustrate the passive fairly easily
using three rods as three characters in an action chain
in which you have a policeman chasing a mugger and
the mugger, in turn, chasing an old woman.

Pointing to the mugger: "What is he doing?”
“He’s chasing the woman.”
Pointing to the mugger again: What’s happening
to him?”
“He’s being chased.”

The passive in We’s being chased” has a relatively
simple pattern, so it’s not the pattern that is too
difficult. Certainly, it’s not that the passive is too hard
to illustrate-anyone can do the simple demonstration
involving the policeman, the mugger, and the old lady.
So, when teachers say the passive, for example, is too
difficult for their students, what they often mean is
this. “This is too difficult to explain. I will have trouble
explaining it and my students will have tmuble un-
derstanding the explanation.”

And, I agree. Not only will they have trouble ex-
plaining it but, even if they explain it perfectly, their
students will have a hard time understanding the
explanation. So, if teachers are going to explain it, then
they are right-it is too difficult. But, if teachers il-
lustrate it instead, then it can be quite simple--both for
the teacher and for the students.

Why do you say that "Why" is not a language leaning
quest ion?

Even students who ask Why?” seldom really want an
answer to a Why question. First, language is not
logical; that is, the reasons for the various patterns am
not due to logic, but instead are the result of the
interactions of various historical changes. Thus, the
real answer to a Why question would be a description
of the historical development of the language that
caused the pattern in question to come about. This isn’t
what students want to know, or, if they  do, they should
take a course in language history.

What students really want to know-if they are
tryingtolearntoread, write, and speak the language-
is ‘How do you say this?” and Where do you use that?”
You can’t answer the question "Why?"  but you can

answer the questions Where do you use it?” and “How
do you say it?”

So you illustrate?

Yes. An illustration is different. Often after you illus-
trate, they can use  it, if not  perfectly, at least fairly well.
Now the interesting thing about illustration is that you
might be able to illustrate as a teacher perfectlyorthey
might be able to use it perfectly, although neither of you
can explain it. But I don’t care that I can’t explain it.
The idea is to have the student be able to use the form
where it is supposed to be used. We are not trying to
explain about language, but instead we are trying to
teach them to use it. We are really trying to get our
students to know where you use a form or word or
construction and where you don’t. We are not getting
them to understand why you use or don’t use some-
thing, but where. As a matter of fact, I have found I can
teach some things and I still don’t know exactly why it
works that way. But I know that it does.

Are the students you get very diverse in their back-
grounds?

Yes. I often have classes in which I have four Arabs,
three Chinese, four Japanese, three Latin Americans,
a Greek, and a Norwegian.

So what do you actually do in class?

I actually use both explanations and illustrations, but I
put them in a certain order when I decide an explana-
tion is necessary, and there are often good reasons why
an explanation might be necessary. One reason is that
for some students--students  are different--some  stu-
dents benefit fmm an explanation. What I do first,
though, is illustrate; then I explain. Not in the opposite
order. If you  explain first, students don’t know what you
are talking about, until you get to the examples anyway.
If you present the examples first,  then when you get to
the explanations they make sense to the students. And,
even if the students have trouble understanding the
explanation, many of them will say to themselves, “I’m
not sure what the teacher said, but he must have said
what the illustration shows." Then you are fine! They've
probably learned what you wanted them to learn.

The other reason you have to explain is that
students are often convinced that formal explanation
is the "real"  grammar and this is what they are
“supposed” to learn. So if they get some “real”
grammar, they feel like they are learning what they
think they are supposed to be learning.

Explanations are only for confirmation. Maybe
clarification of a point sometimes. And for the secu-
rity of the students. If the students feel that you are
not teaching them what you are supposed to be
teaching them, they don’t feel secure and then they
don’t learn as much. And now, sometimes, I teach the
rules for a different reason. If they have a test that is
going to test them on names and rules, of course I’ll
teach them the rules. All of us do. But I don’t have any
illusions. I’m not teaching them how to use language.
I’m teaching them the rules for a test and I know
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that’s what I am doing. There is nothing wrong with
doing that if you know why you are doing it.

Then, what would you say is the secret of good  teaching?

There are many secrets, of course, but one of the  secrets
is coming up with clear illustrations. It is not that easy,
but when you do, you have something valuable. These
days I put the bulk of my time and energy into devising
clear, understandable illustrations, but part of my
energy is also put into devising activities that allow my
students to practice what they have learned.

Would you say that illustrations work with students of
all age groups? In our country, the formal education of
EFL students starts at the first year of junior  high school
when students are about 13 years of age.

Unlike explanations, the idea of illustration strikes me
as though it can be used with any age group of students
starting as soon as they are old enough to obey com-
mands. For example, Asher's  Total Physical Response
(TPR) is essentially a string of illustrations.

In a system of formal education, some explanation
is of course not just useful but necessary. After all, the
students will actually be asked about some of these
things. Where both are needed the teacher first illus-
trates clearly and then explains. If you use a combination
of both they tend to reinforce each other rather well,

although as you have already guessed I tend to empha-
size the illustrating over the explaining.

I discovered the value of illustrating before ex-
plaining some 15 or 20 years ago, when I first began
teaching not ESL but  linguistics. Most of my classes had
a large number of foreign students. Their English was
good, but if I talked too long without writing on the
board, they panicked and grabbed their dictionaries in
bewilderment. They often got lost before I even got to
the examples. After thinking about it for a while, I
decided to put the examples on the board first. Several
things happened. The most exciting thing was that all
of my students did much,much better. Now, when I say
all the students did better, I mean all the students; the
foreign students did better, and the native speakers of
English did better. Some of the things that the students
used to tell me were difficult, they now found easy.
And, over time, my illustrations got better and my
explanations got shorter and shorter. Everyone ben-
efited from this minor adjustment.

JALT Research Grants
JALT annually offers small grants for research or
thedevelopmentof  exper imenta l  mater ia ls .  Con-
tac t  the  JALT Cent ra l  O f f i ce  fo r  spec i f i cs .

IMPROVE YOUR
JAPANESE NOW
l Systematically organized worksheets
l Equivalent to individual lessons!
l Study Centers : Tokyo Ichigaya/

Shibuya/Yokohama/Shin-Osaka

T o k y o  03-3234-5204 O s a k a  06-304-7005

KUMON  JAPANESE LANGUAGE PROGRAM
Gobancho Grand Bldg,  3-1 Gobancho.  Chiyoda-ku,  Tokyo 102
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Introduction
Phrasal verbs are an integral part of English,

particularly in informal conversation. Although lan-
guage learners can often  get by in terms of production
without using the more difficult  ones, for comprehen-
sion purposes students cannot escape having to learn
them. Those who wish to master them must also learn
about their syntactic rules. It is, therefore, desirable
that teachers be aware of the grammar and semantics
of such verbs even though they may not always wish to
impart this information to students.

Phrasal verbs are also referred to as two-word
verbs. This is, however, unsatisfactory as it causes
confusion with verb  and preposition combinations such
as look at and rely on. Indeed, because of the use of this
term, phrasal verbs and verbs  plus prepositions are not
infrequently combined in the same lists (cf. Thomson
and Martinet, 1984, pp. 295-343). As a result, some
teachers do not discriminate between the two types. As
a means of checking your own awareness of this  look at
the followinglist of sentences and decide which contain
phrasal verbs:

1)

2)

3)
4)
5)
6)
7)

8)

9)

10)

11)

12)

She wanted her husband to give up all ac-
tivities which did not involve her.
He looked after his pet dog better than he did
his child.
He looked up the word in the dictionary.
She fell in love with his gently nagging voice.
He went in without knocking.
She looked at him with loathing in her eyes.
The mafioso  saw him off at the station. (two
meanings)
He looked for a way to reduce his not incon-
siderable girth.
He picks up languages like his brother picks
up girls.
She couldn’t put up with his narcissistic way
of looking in every mirror he came across.
Turning in assignments on time was not one
of his habits.
Tears ran down his cheeks as he watched The
Color Purple for the umpteenth time.

Of these, only the odd-numbered ones contain phrasal
verbs.

If you had no difficulty in realising this, you prob-
ably have no need to read any further. If you did, you
might find  the following of some use.

Syntactic Characteristics
Phrasal verbs differ from verbs plus prepositions in

at least four ways: (1)

1. In a phrasal verb the word that looks like a preposi-
tion is, in fact, an adverb. It is called an adverbial
particle.

2. The noun object of a phrasal verb can be placed before
or after the adverbial particle:

He looked up the word.
He looked the word up.

3. When an object pronoun  is used instead of a noun, it
is placed before the adverbial particle:

He looked it up.

4. As the phrasal verb is “a floodgate of metaphor”
(Bolinger, 1971, p. xiii), it lends itself to multiple
meanings, many of which are idiomatic.

Once a native speaker, or one with native-speaker-
like intuitions, is aware of the  syntactic characteristics
of phrasal verbs, them is clearly no difficulty in distin-
guishingthemfmmverbs plus prepositions. One simply
asks oneself if either the noun object or the object
pronoun  can be placed in  front  of the  adverbial particle.
If either of them can, it is a case of a phrasal verb:

a) He looked up the word in a dictionary.

We can say We looked the word up in a dictionary”; it
is, therefore, a phrasal verb.

b)  He looked up the hill.

We cannot say “He looked the hill up.” It is, therefore,
not a phrasal verb but a verb plus a preposition.

This test does not apply if the phrasal verb is
intransitive, as there is no object. However, in this case
there is no syntactic problem  of word order. Further-
more, in such cases no noun follows the adverbial
particle, which indicates that it cannot be a preposition.
The verb, therefore, must be a phrasal verb, as can be
seen in the use of fall down in the following sentence:

He fell down when he was walking over the slip-
pery surface.

Fell down is an example of a number of intransitive
verbswhichwhenusedinasentencefollowedbyanoun
do not function as phrasal verbs. In the example above
fell down is a phrasal verb. However,  in

He fell dawn the stairs.

it is not a phrasal verb, because down now functions as
a preposition.

Consequently, this means that taken out of context
a particular example cannot always be identified with
certainty as a phrasal verb. In some cases it can. For
example, pick up, drink up, swallow down,  see off, and
cough up are invariably phrasal verbs. However, drop
off, go up and come down fall into the same category as
that of fall down: how onecategorises the verb depends
on the context in which it is used.

Many phrasal verbs can be followed by a preposi-
tion. Thus the verb drop off is often used as follows:

“I’ll drop you off at the station.”

7
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This, however, does not modify the syntactic rules
for the phrasal verb itself.

In some cases, a verb is followed by two preposi-
tions. Put up with is a case in point. As one says, for
example, “I can’t put up with him,” with the object
pronoun after  the preposition, this is not a phrasal
verb. One the other hand, put up, used by itself, is a
transitive phrasal verb, as one can see in the sentence,
"He put a shelf up in the kitchen,” with the object noun
in front of the adverbial particle.

Semantic Characteristics
Apart from the syntactic problems posed by phrasal

verbs, there is also the one of multiple meanings. With
most phrasalverbs, one of the  meanings is based on the
literal meaning of the verb. Thus, for example, in the
case of pick, the basic meaning associated with pick up
is the action of taking something lying on a lower
surface. Such meanings associated with the literal
meaning of the verb are easy for students to under-
stand. However, most common phrasal verbs have
multiple figurative meanings that present varying de-
grees of difficulty for students. Pick up, for example, has
a wide variety of meanings, as reference to any good
dictionary will show.

The difficulty of meaning is greatest in those cases
where a phrasal verb is based on a transitive verb but
where it is used as an intransitive verb. Drop used as
a single verb is usually transitive as in “I dropped my
bag.” When combined with an adverbial particle, it is
also often transitive as in the following:

I’ll drop you off at the station .
Drop it off in my office.
Drop it off to me on your way out.

Although the meanings here are figurative, it is
not too difficult to discern the connection in meaning
with that of the original verb drop. However, when
drop off is used as an intransitive verb, the connec-
tion is not always apparent, as can be seen in the
following example:

I dropped off (fell asleep) while watching TV.

Some attempts have been made (cf. McArthur,
1979) to aid the teaching of phrasal verbs by proposing
generalisations about the meaning of specific particles.
For example, it is suggested that up gives a meaning of
completion of a task as in wash up, drink up, finish up,
do up. However, such an analysis is not particularly
satisfactory because of numerous counter-examples
such as pick up, slip up, trip up, and cough up.

Phrasal verbs may be used in both informal and
formal speech. However, they tend to be more charac-
teristic of the former. What one often  finds in English
is a tendency to use a phrasal verb in informal language
and a one-word synonomous verb in more formal lan-
guage. The following are examples:

English is one of the few languages with phrasal
verbs. To some degree, this explains the learning dif-
ficulty they represent. Japanese, however, does have a
category of verbs similar to them. They are called
fukugodoshi,  of which the following are examples: (2)

hiroi-ageru - pick up
kaki-tomeru - put down
tori-ageru - take up
kiri-nuku  - cut out
kiri-toru  - cut off
kiri-taosu - cut down
o-mi-okuru - see off

Such verbs are created, however, by combining two
verbs and not as in English by combining a verb and an
adverbial particle. Furthermore, there are frequently
no fukugodoshi equivalences of English phrasal verbs.
For example, common phrasal verbs such as give up,
get up, bring back, put out, put on, and put off usually
have one-word verb equivalences in Japanese. More-
over, when there is a  fukugodoshi equivalence, it nor-
mally applies only to one or two of the multiple mean-
ings of a phrasal verb. Thus, in the example of hiroi-
ageru meaning pick up, it usually corresponds only in
the literal sense of the phrasal verb as in the following
example:

Watashi-wa yuka kara hon o hiroi-ageta.
I nicked the book off the floor.

Given such complexity in the use of phrasal verbs,
a crucial pedagogical question concerns, of course, the
extent to which one imparts this to students. For those
who base their teaching on the assumption that one
does not need to teach grammar because students can
"acquire" (3)  it, the information will remain the teacher’s
alone. For those with a less doctrinaire view, the
question might be of some interest.

Of the two defining characteristics of phrasal verbs,
their syntactic features and their multiple meanings, it
is the former which has perhaps greater importance in
formal teaching situations, for ignorance thereof will
result in erroneous forms. The crucial question, there-
fore, concerns the means teachers use to make students
aware of them. Some readers will agree with Thomson
& Martinet (1984, p. 295), who state with reference to
the difference between phrasal verbs and verbs with
prepositions: ‘The student need not  try to decide whether
the combination is verb + preposition or verb + adverb
but should consider the expression as a whole.”

The writers of numerous modem course books
would appear to agree with them, for one finds that
phrasal verbs are used in their texts but no attempt is
made to explain to students their syntactic character-
istics. The  New Cambridge English Course is an ex-
ception to this. It frequently uses phrasal verbs in the
text, introduces the termphrasal verb and explains the
syntactic fules. From my  point of view,  this approach is
more satisfactory.

put out - extinguish
bring up - raise
go down - descend
start out - depart
go/come in - enter

I would suggest  that because the two types of verbs
are radically different in syntactic function, ignoring
the difference is a counter-productive strategy. One
cannot simply rely on the so-called acquisition process
to enable to student to understand and exploit the
difference. It has to  be dealt with at some point in the

8
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syllabus. One need not do so when phrasal verbs are
first introduced in the text, as in most course  books this
involves only intransitive phrasal verbs and, therefore,
entails no syntactic problems. However, once transitive
verbs are introduced with the noun or pronoun placed
before the adverbial particle, one needs to introduce the
category of phrasal verb and explain its particular
syntactic characteristics. This can be partly facilitated
by relating it to the fukugodoshi in order to get across
the idea of the distinctiveness of the type of verb. What
is essential here is for students to grasp the concept and
the rules well enough in order that in future classes, one
can simply say that such and such is a “phrasal verb” in
order for the students to know what that entails.

One of the most effective techniques I have found
for helping students to memorise  these verbs is to have
them remember a complete sentence with a noun or
pronoun in front of the adverbial particle (4).  Thus,
they would remember such sentences as:

I put my jacket on.
I took my watch off.
I dropped him off.

This helps them to remember both the meaning of
the verb and the word order. Ideally, this results in the
students acquiring a feel for phrasal verbs, but clearly
only after frequent practice.

An alternative to the orthodox teaching of phrasal
verbs by explaining the syntactic rules is the task-
based consciousness raising approach (cf. Rutherford
&  Sharwood Smith, 1988; McKay, 1987). Although I do
not endorse such an approach as an underlying prin-
ciple of all one’s teaching (cf. Sheen, 1990),  I would
certainly use it as an occasional strategy. The teaching
of the syntactic rules of transitive phrasal verbs is a
case in point. One could present students with various
examples of verbs plus prepositions and transitive
phrasal verbs and try to lead students to identify the
defming difference between the two types of verbs. To
those with some analytical ability and a dash of the
Sherlock Holmes spirit, the solution becomes evident
reasonably quickly. For students devoid of such at-
tributes, one has to resort to explanation.

However, whatever means one uses to enable the
students to understand the concept and syntactic rules
of phrasal verbs, one is still left with the essential task
of memorisation, that unfortunate necessity of formal
language learning.

Conclusion
I am suggesting here that because phrasal verbs

have a high frequency of use and differ radically in
terms of syntax from verbs plus prepositions, all
teachers should be  aware of the  semantic andsyntactic
characteristics of these verbs. How teachers might
use this information in their teaching will depend on
a number of variables. However, minimally, I would
propose that all students understand the concept of
phrasal verbs and their syntactic characteristics.
One cannot rely on the students to “acquire” them.
Teachers must, by whatever means they think ap-
propriate, teach them and ensure that students are
given ample opportunity to practise using and re-
membering them.

Notes
1 .  The linguistic analysis of phrasal verbs entails

numerous  complexities which are not, however, relevant
to this discussion. For those interested in the subject,
Bolinger  (1971) provides an excellent, jargon-free
account.

2 .  My thanks to Mie Nakamura and Keiko Sugie for
information on these verbs.

3 . I use “acquire” here in the sense of unconscious learning
as used  by Dulay,  Burt and Krashen  (1982, p. 10).

4 . Mortimer  (1972) provides a very useful  reference list of
phrasal verbs used  in context.
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Instructed Second Language Acquisition Theory and
Its Implications for JSL Methodology

by Koichi Nishiguchi
Inter-University Center for Japanese Language Studies

This paper introduces the classroom Second Language Acquisition theory pmposed by Ellis (1990), then uses this
theory to examine the effectiveness of both Communication Language Teaching and the ‘Direct Method,’ which is
similar to the Situational Approach in ELT and has been conventionally used in Japanese language teaching. The
article focuses on (1) acquisition of linguistic knowledge when Communicative Language Teaching is employed, (2)
provision ofcorrective feedback and its effectiveness and (3)  accounts of success achieved by learners taught with the
traditional Direct Method. The author also suggests some changes in the traditional teaching method which could
bring about improvement in the effectiveness of teaching.
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Introduction
Recently native speakers of English coming to

Japan to teach English have rapidly increased in num-
ber. Alongwith this increase, communication problems
with Japanese students have become conspicuous. When
native speakers of English act according to their own
value systems, Japanese students, who have different
value systems, tend to interpret the actions in ways
that are different from the  native speakers’intentions.
As a result, they may not experience effective educa-
tional results.

In this paper, I would like to narrow the theme to
students’ silences and communication failures, and
clarify the problems between native speakers of En-
glish and Japanese students. For the above-mentioned
purpose, 25 Japanese teachers and 25 American teach-
ers in Japan were surveyed. A questionnaire (see
Appendix) was designed to allow respondents to de-
scribe specifically the words or phrases they use in
particular situations, e.g. When you called upon a
student in a classroom, he/she was not able to answer”;
‘Your student made a reply which was beside the point
in a classroom, and he/she was laughed at by
his/her classmates.” In order to analyze differ-
ences between Japanese and Americans in
dealing with students, a follow-up interview
was conducted with 20 Japanese teachers who
had had experience in working with Ameri-
cans. They were asked whether the specific
questionnaire responses  given by the Americans
were appropriate or not for Japanese students.

Getting Students to Speak
First, them were great differences between

Japanese and Americans in coping with silence.
Although some Americans answered that they
call upon only capable students when introduc-
ing a difficult question in order to avoid wasting
time through silence, the Japanese consider
this approach  inappropriate for Japanese stu-
dents. The differences can be explained in terms
of maternal versus paternal societies. As Kawai
(1976, 1984) points out, in maternal societies
like Japan, fairness means to treat everyone
equally regardless of his or her ability. This

June 1991

contrasts with paternal societies like the United States
where fairness means to treat each person differently
according to his or her ability.

In addition, there are quite a few Japanese stu-
dents who are well versed in English and are poor only
at speaking. If they are evaluated only in terms of
speaking ability and thus underestimated in terms of
their knowledge of English, they are apt to lose their
motivation. Therefore, in calling upon students indi-
vidually, it is better to do so at random. As other
Americans and Japanese mentioned, one way to avoid
wasting time through silence is to rephrase the ques-
tion with easier English or to elicit a response fmm the
student by giving a clue in case the student is having
difficulty making a response.

In order to encourage Japanese students to give
answers, special communication strategies are required.
One way is to let students know questions in advance
and to avoid forcing them to express themselves on the
spot. Another way is to use small groups and make
corrections privately while walking around. At an early
stage, such consideration is necessary. Little by little,
students should be trained to answer spontaneously.

Other effective techniques involve verbal encour-
agement. In the questionnaire, some Japanese teach-
ers used such words as “Don’t take it so seriously” and
“Don’t be a perfectionist.” These words help to ease the
tension of the student who is silent. Other teachers
mentioned different situations. “When a student said
something in a very small voice after  a long silence, and
I say What did you say? or 'Pardon?'  the student often
keeps silent again because he/she  is afraid of having
given a wmng answer. So I help the student to un-
derstand that I asked again because I could not hear.
After  that, I move closer to the student and draw out
his/her answer."  The spatial approach makes students
comfortable and serves to stimulate them to express
themselves. As Hall (1969, 1973)  points out, pmxemics
is an important factor in communication. Some other

teachers  also pointed out, “If the answer is
right, it is important for teachers to tram the
student to speak loudly with confidence while
saying something like, Your answer is right,
so say it again loudly.'"

Some Americans answered that they ask,
“Do you understand me or my question?” It
seems that they are trying to elicit a frank
response from  the student, to decide how to
continue. Japanese teachers consider this type
of question to be inappropriate because in
Japan, where desirable human relationships
mean that people can empathize with the feel-
ings of others (Ben-dasan, 1970), students can
not say “No” in a situation when they can guess
that the teacher expects them to say Yes.”
What makes matters worse is an American
teacher’s asking a student who has kept silent:
"Why don’t you understand me?” Even if the
teacher is trying to clarify the point the student
doesn’t understand, the question has an adverse
effect because the student feels as if  he/she has
been told ‘You am stupid.”
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Dealing with Communication Failures
Next, in situations where students already felt

ashamed, the Japanese and Americans’reactions were
very different. Some Americans repliedthat they ignore
bad situations in order to lessen the student’s embar-
rassment. However, the Japanese consider that to be
inappropriate for Japanese students because in Japa-
nese society, where the most significant concern of
people is whether or not they are included in the group
(Kawai, 1976, 1984), the student, who is afraid of being
excluded from the group by having felt ashamed, tends
to feel cast aside. Therefore, some words are required
to save the student’s feelings.

Some Japanese teachers answered that they use
such words as “Japanese students frequently make
this kind of error” or “A lot of students have difficulty
with this structure." This  is a strategy that they regard
as effective for protecting students from losing their
motivation. This is because Japanese like to recognize
themselves as ordinary or just like everybody else
(Aida,  1972; Sakaiya, 1984),  that is, not being below the
average. Also, the strategy of distracting the attention
of the  class from the student who failed, e.g. by calling
upon one of the students who laughed at the first
student, also seems to be effective.

In addition, it is desirable to give the student a good
example of another student who improved greatly after
getting over the failure. In Japan, where society re-
quires people to blend harmoniously into and be part of
the group (for example, see Cathcart & Cathcart, 1985),
people have great interest in others who belong to the
same group. Students can easily feel as if the event
could happen to themselves, and the success story can
be a great encouragement to them. Another different,
tactful way is to regard the misinterpretation as an
expression of humor or joke with words like “Thank you
for your sense of humor” or “You are such a practical
joker.” In this case, teachers have to pay close attention
to the tone of their voice and the student’s personality
so that the student will not consider it as sarcasm.

Unintentional Slights
Some American words humiliate the student even

though the American teachers use the words casu-
ally. For instance, some Americans answered that
they say, “That’s not what I had in mind.” Although
the remark is a neutral, non-judgemental comment
in American society, where individuality is respected

(Stewart, 1985), the remark is definitely judgemental
and negative in Japan, where group and empathy are
valued and the student is supposed to give an answer
that the teacher expects.

As another example, some American replied that
they question the student before giving advice with
words like “There still is an enormous amount of work
to do. Do you think you can do it?” in the case when the
student who is weak in English failed in the English
qualifying exam. Even if they are trying to make sure
of the student’s desire to take the next exam in order to
give helpful advice, the student, who is depressed and
may not be able to take the teacher’s words in good
faith, feels as if he/she has been told “You should not
aim too high because of your poor ability.”

In addition, it is inappropriate to ask the student
Wow do you feel about the exam?” Japanese stu-
dents, who are accustomed to being empathized with
by others, are apt to reepond negatively to these
American words. They may feel that Americans cannot
guess even such a simple thing as how a person who
has failed an exam feels.

Conclusion
It is important for foreign teachers to understand

Japanese cultural values. By grasping common ten-
dencies among Japanese students, teachers can find
suitable ways to guide them. At the same time, lan-
guage education means not only teaching a language
itself but also teaching its culture. Therefore, it is
necessary to help Japanese students to recognize
Western cultural values. It is very helpful to English
education to train students to acquire flexible ways of
thinking, for example that a teacher’s opinion is not the
only one, and to form a habit of taking an active attitude
in expressing opinions of their own.

Note: I wouldlike to express my deep gratitude to those
people who were willing to share their views in my
questionnaire and interview.

Junko Kobayashi teaches English at Osaka University
of Foreign Studies and Himeji Dokkyo University.
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Appendix

Questionnaire

This survey is part of a research project for Intercultural Communication. The eventual aim of
this project is to find out ways to improve intercultural communication between Americans and
Japanese. Your participation is very important for the success of the project. Please be assured
that your answers will be completely confidential.

AGE GENDER: M F

I thank you very much for your willingness to share your views.

I am conducting surveys of words you use to minimize your student's loss of self-esteem. Please
describe specifically the words or phrases you use in the following situations.

1. When you called upon a student in a classroom, he/she was not able to answer. (on the spot)
(a) when your student is generally good at English
(b) when your student is NOT good at English

2. Your student made a reply which was beside the point in a classroom, and he/she was laughed at
by his/her classmates. (on the spot)
(a) when your student is generally good at English
(b) when your student is NOT good at English

3. Your student blew it in his/her English speech. (on the spot)
(a) when your student is usually a good speaker
(b) when your student is NOT a good speaker

4. Your student got  a C in an English exam of your own making. (privately)
(a) when your student is generally good at English
(b) when your student is NOT good at English

5. Your student failed in an English qualifying exam. (privately)
(a) when your student is generally good at English
(b) when your student is NOT good at English

6. Please describe other incidents which will cause a loss of self-esteem, and describe specifically
the words or phrases you use to minimize your student's loss of self-esteem in those situations.

A special issue of The Language Teacher focussing on teaching in
language schools in Japan is planned for February, 1992. Articles
dealing with any of the following are being solicited: classroom re-
search, classroom methodology, appropriate curricula, testing, mate-
rials design, employment conditions. Other topics will be considered.
Please send a brief outline of your ideas (250 words maximum) by June
1st to: Keith Folse, Language Academy, 3-3-3 Chiyoda, Maebashi,
Gumma  371.

-
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Introduction
The Japan Exchange Teaching (JET) Programme

was set up in 1987 by the Ministries of Foreign
Affairs, Home Affairs and Education to improve
English teaching in Japan and to speed up
internationalisation. Of these two aims,
internationalisation is usually agreed among the
participants to be the more successful. By involving
foreigners in schools and local communities, the
programme has increased awareness and acceptance
of each other's  culture among both Japanese and
Westerners. Through our role as English teachers in
elementary, junior and senior high schools we inter-
act with many young people, and we can teach about
our culture through English lessons in school and by
interacting with local people outside school. The
effectiveness of the second aim, team-teaching, is
more difficult to evaluate; this article is concerned
with that aspect of the JET Programme.

The number of participants in the programme has
increased year by  year. In 1990, the programme’s fourth
year, there were almost two thousand Assistant En-
glish Teachers (AETs)  and Councillors for International
Relations (CIRs). Native speakers of English, plus a few
of French and German, work and live in urban and
rural areas throughout the whole of Japan for one year
running from 1st August. Each year a third to half of the
participants renew for a second year on  the programme,
and some renew for a third. As a base-school AET in a
rural area visiting three other schools, one day a week
each, I gained some insight into the English teaching
system, and the views I outline here reflect, I hope, the
experience of many AETs.  I will first  outline the
programme before giving my views on its effectiveness
and its limitations within the present system.

The AETs
What is the typical AET's  profile? Although the age

range of AETs  is from 21 to 35, the majority of us are in
our mid-twenties. Most A E T s  speak no Japanese on ar-
rival in Japan. Few of us have teaching qualifications,
though we all have a university degree and possibly
teaching or related experience; many AETs  have lived
abroad previously as part of a degree course or have
travelled widely in holidays. Most people join the
programme because of a desire to live and work in a
culture very different from our own, to learn Japanese,
to travel and hopefully also to pursue an interest in
teaching EFL. The qualities stressed in selection of
participants are patience, tolerance, flexibility and
enthusiasm in learning about Japan.

While British AETs undergo an intensive fourteen
hour course of Japanese language instruction, other
nationalities may have had no previous exposure to
Japanese. All applicants receive language handbooks
and information on possible work schedules, though, as
we are constantly told, it is difficult  to predict an
individual’s situation. Every placement differs with
regard to number and type of schools, size of town or
city, initial help received and so on. Each prefecture is
assigned a certain number of AETs;  the amount of spe-
cific information an A E T  receives depends on how
quickly a prefecture decides where to place her or him.
If there is already an AET in the location, a sempai
(guidance from seniors) system operates, with the
present AET writing to the new one.

After application in November and interviews and
selection in March, most people attend a one or two day
orientation session in June or July prior to flying out in
late July. On arrival in Japan, all AETs  and CIRs attend
a five day orientation session in Tokyo. This includes
talks from the Mombusho (the Ministry of Education),
and CLAIR (the Conference of Local Authorities for
International Relations). New AETs also have the op-
portunity of attending workshops on all aspects of the
JET Programme  organised by renewing AETs,  recover-
ing from jetlag  and adapting to the incredible heat of
Tokyo in August! In each prefecture AETs  attend an-
other orientation session before finally reaching their
assigned town or city. However at no time is there any
teaching guidance fromqualified teacher trainers; this
is reserved solely for renewing AETs  at the Renewers’
Conference in May each year.

One-shot, semi-regular and base
For the AETs,  there are three job categories. The

one-shot teacher visits dozens of different schools, per-
haps once or twice only in a year; the semi-regular
teacher visits maybe five or six schools for one day a
week each; and the base-school employee+ is based in a
single school for two or more days but may visit-others
on a one-shot or semi-regular basis. AETs  with a base
school are usually “looked after” by the school with
regard to finding housing, initial shopping and so on.
Other AETs  are based in a kyoiku jimusho (local edu-
cation office). Though AETs in the latter situation have
less contact with the schools, they have a third party to
mediate between them and the school.

As the programme expands, more people are em-
ployed as base-school teachers, visiting other schools
on a semi-regular basis. This may take the form of two
days a week spent at the base school and one day each
at three other schools, or three days at one school with
two days spent at any two of twelve small schools,
although there are still one or more persons in each
prefecture who visit thirty or more different schools
during their year and have little chance of forming a
bond with any of them. The allocation of schools is done
on a prefectural basis by the Board of Education, prior
to the arrival of each year’s new teachers, and AETs have
no way of altering their assigned number of schools or
days for each school.
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The JTEs (Japanese Teachers of English)
Of the sixteen JTEs  I worked with in four different

senior high schools, only three had ever been to an
English-speaking country and most had never had
sustainedcontact with a Western foreigner. “Sustained”
here means more than brief, isolated conversations.
For some of these JTES the native English speaker is
welcomed as a rare opportunity for practise  in a lan-
guage studied for ten years but seldom used for real
conversation. For most, the AET  represents a test of
their level of proficiency in English, since they could
unwittingly reveal any lack of communicative ability to
other teachers and to the students. Even for experi-
enced JTEs  this threat of exposure makes working with
the AET a potentially worrying experience. The role of
the AET is unclear; they are assistants to the JTs,  but
the latter may look to these assistants for advice on
teaching. Most JTEs  have little idea of how to work with
the AETs and expect the latter to tell them how to team-
teach. This is of course not true of all JTEs and will in
any case diminish as the programme grows. The
problem here is not a lack of willingness on the part
of the JTES, but a lack of essential training in com-
municative teaching and in working with a native
speaking teacher, and in many cases a lack of
knowledge of the aims of team-teaching itself.

For a teacher of any subject, joint teaching is
likely to be a difficult task. For Japanese teachers of
English there is the added problemof the AET's  native
speaker status, and thus greater competence in the
English language. This, coupled with the AET's  dif-
ferent approach to language teaching, can contribute
to nervousness on the part of the JTE. Added to this,
JTEs spend much of their time on administrative
duties and have little to spare for discussions of
teaching method. For a busy JTE with extra duties
such as an English headship, homeroom class or a
popular club, the additional preparation needed to
work with the AET. may be an unwanted burden.

In the case of JTEs who have always taught by the
traditional method of taped passage, choral and indi-
vidual reading, followed by gramma r translation exer-
cises, the immediate problem  is how to include the AET.
Some JTEs  attempt to incorporate the AET into this
framework and ask them to mad the passage instead of
playing the tape. Others prepare extra questions and
answers for oral work. However, occasioally JTEs have
obviously pre-taught rather than prepared the stu-
dents before a class with the AET.  I have “taught”
classes in which the students have translations of all
the questions I will ask and have written down their
replies in English. In one class I was regularly given
“conversation questions* to ask, with the students
reading out prepared answers.

Alternatively the JTE may expect the AET to pro-
vide all team-teaching ideas. The class with the AET
is viewed as a “special lesson” in which games are
played. Usually the JTE fails to give any aims for the
lesson other than a vague “to have the students speak
and listen to English.” While this allows the AET to
choose any communicative activity and is thus initially
enjoyable, I found it difficult to sustain, as I knew the
activity would not be used in my absence. Although I
saw each class weekly or fortnightly, my “special

lessons” were one-shot, since they lacked continuity.
For the JTE such lessons are useful in motivating
students to study harder and provide a painless way
of working with the AET. However, neither the pre-
pared textbook lesson nor the AET-controlled  games
lesson constitutes team-teaching.

So what is team-teaching?
A great deal has been written about the JET

Programme in JET publications and in Japanese and
English national newspapers-much of it negative-but
how much is true? What are AETs  supposed to achieve
in team-teaching? Are they effective? And what is
team-teaching anyway...?

Team-teaching, as defined by Minoru  Wada  of the
Mombusho, is “an effort to create an English language
classroom  in which the students, JTEs,  and AETs are
engaged in communication activities.” More specifi-
cally,  “through joint discussion, JTEs can learn new
approaches . . . facilitating an integration of the tradi-
tional method [from  the JTE]  with new ideas [from  the
AET].  The AET can serve as a resource person for the
J T E . "  Third in Wada's  definition is that “the JTE's
communicative competence will improve  thmugh dis-
cussion with the AET." All is made clear by the orien-
tation handbook received from  CLAIR  on arrival in Ja-
pan. In this we are told that “the AET's  true purpose is
to facilitate the attainment of Mombusho’s objectives
by helping the JTE  become a better teacher.”

Most AETs  view team-teaching as the involvement
of both teachers in lesson-planning, teaching and
preferably also evaluation. Using a Mombusho-ap-
proved  textbook in conjunction with relevant supple-
mentary language activities and realia connected
with the lesson’s aim, a team-taught class can in-
corporate communicative English with the exam-
oriented text. Although not ideal for communicative
teaching, the current textbooks can be adapted with
more oral question and answer sessions and pair and
group work, instead of purely lecture-style teaching,
and by personalising  the text to the students’ own
lives. This modification of the former lesson style is
not easy, since it depends heavily on the relationship
between the two teachers. A good relationship means
both teachers feel comfortable teaching together and
have a good rapport in class. Since the JTE and AET
may work together for only one class a week, estab-
lishing and maintaining a good working relationship
can be difficult.

One often-mentioned problem  for AETs  is the
number of schools visited. Even for a semi-regular
AET who visits each school one day a week, he or she
may see classes on a two or three weekly rotation.
Although the teaching load is light with just three 50-
minute lessons a day, the AET may see fifteen differ-
ent classes a week, or thirty if on a two-week rotation,
or possibly even more. Most JTES want to be fair to all
classes by allowing them contact  with the AET; thus
the latter often teaches every class in the school.
Since there are several types of senior high school--
academic, fisheries, agricultural, technical and
commercial-and some AETs work in both junior and
senior schools, it can be difficult to adapt quickly to
the level of each class.
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Is team-teaching effective?
If each JTE teaches only one or two classes a week-

at best-with the AET,  is team-teaching achieving the
Mombusho's  aims of “facilitating an integration of the
traditional method with new ideas” and improving the
JTE's communicative competence? Most JTEs stick with
the method by  which they were taught. This adherence
to grammar-translation, in conjunction with the re-
quirements of the university entrance exams, makes
applying communicative teaching ideas difficult. At the
moment many AETs become  quickly disillusioned by the
absence of variety in teaching method. Many JTEs
simply do not know how else a language could be  taught.
English is seldom applied to real life, even to  the extent
of using basic classroom English, supplementary ma-
terials are rarely used, and the English language is
reduced to repetition, memorisation and grammar-
manipulation. Lessons tend to be  slow-paced, following
a predictable routine, with teacher-dependency being
fostered. English education is textbook-geared to the
extent that the student who does well in exams is the
student who commits the texts to memory. Often I
asked students questions on the text and found they
had little real understanding of the content; they merely
searched for a similar-sounding phrase in the text. How
and why questions were treated in the same way. The
existing predominant teaching style and exams based
on memorisation encourage such coping strategies.

While it is easy for AETs  to vent frustration on the
lack of English communicative ability and teaching
ideas of the JTEs,  the problem is broader than this. The
recurring question asked by AETs  is why the Mombusho
employs nearly 2,000 AETs each year at considerable
expense (generous salaries, return air fares, and orien-
tation), but changes nothing else in the English educa-
tion system. Textbooks remain the same, fostering
translation and low-content grammar exercises, and
presenting an out-of-date, stereotyped view of English-
speaking nationalities, and occasionally even misinfor-
mation (see for example Unicorn 1. p.28, which de-
scribes the English  as a “queue-loving people”). Univer-
sity entrance exams continue to dominate the aims of
English education such athat most AETs rarely teach third-
year students, since they have to prepare for exams.
Oral exams remain a rarity. In the week preceding term
tests (four times yearly), many of the AETs' classes are
cancelled since JTEs  realise that with a poor knowledge
of Japanese AETs  cannot help prepare students for
grammar-translation exams. Within the restrictions of
textbooks, exams and inadequate teacher training, it is
hardly surprising that morale among JTEs  is low.

Teacher-training: the future
At present the JET Programme appears to many

AETs  to be a substitute for effective, immediateupdating
of existing education courses in universities and “re-
fresher” courses for current teachers. Teacher-training
for university students is theory-oriented, with only two
weeks actually inside a school. In this two-week period
students observe about ten classes and teach approxi-
mately six. Since the olderteachers, who aremorelikely
to teach by choral reading and translation, are re-
sponsible for observing and advising new teachers, the

system repeats itself for another generation.
Rather than JTEs  being encouraged to travel abroad

to improve their mmmunicative skills, there am posi-
tive disincentives-even a month out of the Japanese
teaching system will result in a lower salary scale on
return. English majors at university do not necessarily
study abroad,  and many students and teachers in the
Tohoku area have little chance to speak with foreigners.
At the moment the job of the AET seems to be one-to-one
teacher training, with the AET extolling the benefits of
minimum translation, the use of English to convey  real-
life information, regular review and the use of supple-
mentary materials. Given the lack of teacher training or
experience of most AETs  this situation is ridiculous.

The self-perpetuation of the present system can be
broken only by improving JTEs' training in communi-
cative English teaching and in how to use the AETs ef-
fectively, and also by sending teachers, especially new
graduates, abroad to study. A longer period of practi-
cal teacher training would be beneficial, as would in-
service training. Since AETs  and JTEs  work together, it
would be beneficial and indeed sensible to hold joint
conferences for the two groups, led by qualified teacher
trainers. This would replace the present predominantly
m-attended mnfemnces. Study years abroad are a
compulsory part of most foreign language degrees in the
West, and have obvious advantages for language stu-
dents. As well as improved communicative ability, fu-
ture teachers would gain understanding of the foreign
culture and would pass these benefits on to their stu-
dents. A study trip abroad  for one teacher thus benefits
many students for the whole of the teacher’s career.

All this would involve extra expense, but if the
Japanese government is concerned enough about En-
glish education to fund the JET Programme, then surely
investing in extra training for people who will spend
their entire working lives in the teaching profession is
a worthwhile undertaking. Team-teaching can be highly
successful and rewarding for AET,  JTE  and students,
making the study of English of immediate value and
bringing a large number of Japanese people in contact
with a Western foreigner. Thus the JET Programme is
going some way towards achieving its declared aims of
intemationalisation and improved English education.
The AET can contribute, and gain, a great deal. The
problem  is that the JET Programme itslef is  simply not
enough. The aim of improved  communicative English
instruction is at odds with the aims of the  present exam
system, the textbooks and the training still being
received by JTEs. The pmgramme appears to be patch-
ing up the cracks when what is needed is more funda-
mental change. The Japanese education system is
usually held up as an example to the rest of the world,
and in other areas has much to be pmud of. However to
produce  the young people competent in English needed
by Japan today, the system requires changes greater
than the JET Programme alone can provide.

Maria Leedham was an AET from 1989 to 1990. She is
presently studying in Scotland for a diploma in TEFLA.
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Introduction
Computers are becoming part of the academic

scene, whether we are ready for them or not. Some
schools have already installed computer laboratories
and others are requiring all students to purchase
personal computers. However, just as with language
laboratories, in spite of the incredible expense in-
volved, there is little general understanding of how to
integrate them innovatively and effectively into the
curriculum. The roundtable discussion on Comput-
ers and Composition at JALT ‘90 was an initial explo-
ration of some of the  possibilities for using computers
in the composition classroom.

After short presentations by the panel members,
the discussion was opened to the audience, who made
substantial contributions. The discussion ranged from
hardware and software to curriculum and lesson plans
to psychology and methodology. However, in the end it
was clear to me at least that, while the panel members
seemed to agree on the general direction we should be
going in, we need much more serious thought and
experimentation before computers can
realistically become part of the gen-
eral writing curriculum.

The following paper is based on
one of the presentations made prior
to the roundtable discussion being
opened to the floor.

Directions for the '90s
Throughout the history of writing

there have been many technological
advances-from faster drying and
longer lasting mud in Mesopotamia to
the Japanese fudepen,  a self-refilling
felt-tipped brush for calligraphy.
However, none of these changed the
one basic fact of writing: once you

that returned papers looked like discarded bandages
for the students' bleeding egos. Since teachers spent
so much time correcting the mechanics, they had
little or no time for helping the students with the
creative aspects ofwriting, the part that makes writing
fun. Some teachers tried to remedy the situation by
unnaturally dividing writing into separate steps (e.g.
Donald Murray), but even this did nothing to alleviate
the tediousness of re-writing.

The introduction of word processors and support-
ing computer programs has begun to change this. For
the first  time in the history of writing, the author can
make major changes in a document, without a lot of
retyping, and see a perfect final copy on the screen
almost instantaneously (1).  The onus of rewriting has
been eliminated, and that  is just thebeginning. Spelling
programs that check each word as it is typed are now a
dime a dozen, and programs that check context to
determine whether the word you wanted was there or
their are already here. Can’t think of the exact word you
need? The thesaurus entry for a word is only a keystroke
away and another keystroke will bring up a box con-
taining the dictionary entries for all those wonderful
words the thesaurus is generating. When you have
more or less finished, you can run your text through a
grammar and syntax analyzer (2)  if you haven’t had it
working interactively while you were typing. Many of
these programs  will interactively make suggestions for
improving grammar and style. These programs  usually
present an analysis of the document, including a

readability level index and a list of
words that a reader at that level will
probably not know. Almost every
month the computer magazines intro-
duce  new, improved, more powerful
programs, so by now the above is prob-
ably already out-of-date.

Since students’ papers will be free
of mechanical mistakes, will the
teacher be left without a job? The ob-
vious answer is NO. However, the job
will be far more interesting and chal-
lenging, because the teacher will now
have the time to address the important
non-mechanical part of writing, those
creative differences that make a dif-
ference. For example, asking students

to write separate versions of a single idea in varying
styles or for varying audiences would seem to be a
practical idea now that the problem of mechanics has
been delegated to the computer. Also, hooking the
students in a LAN (Local Area Network) and having
them carry on written dialogs with the teacher or each
other is now a real possibility (3).  Detailed curricula
and lesson plans will be developed as more teachers
have access to computer labs. Of course there will be a
strong delaying action by some diehards who feel un-
comfortable with the prospect  of actually having to
teach something new. Yet, the computers are up, the
programs  are running, and the cybernated universes
are waiting. Are you ready to be a guide?

wrote something down the only way to change it was to
rewrite it, a totally boring, mindless chore. In an
attempt to avoid this, most writers tried to prepare the
first-and-final version of the text in their heads. Pro-
fessional writers and other masochists did revise once
or twice, but every effort was made to minimize rewriting
or retyping. In fact, most teachers use the terms re-
writing and revising interchangeably.

In light of this, it is not surprising that most
student writers extended little effort in locating
spelling or grammar errors, since finding even one
mistake would mean rewriting at least a page. It is
also not at all surprising that teachers attacked such
erros  with a vengance,  not to mention a red pen, so
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Notes
1 .  In an informal experiment conducted in 1985 at the Tri-

dent School of Languages, Nagoya, Japan, 21 students
were given a once a week, semester-long writing course in
the computer lab. The students were first-year female
English majors in a two-year semmongakko  program. The
first day of the course was devoted to  presenting the basics
of WordStr  (an English word processing program) on the
Fujitsu FM-9450 computer. By the end of that 90-minute
class ,  a l l  of the students had achieved minimal competency.
This was facilitated by the typing course that thestudents
had as part of their overall program. The remaining 13
class periods were devoted to a series of writing projects:
a short essay, a poem, and a writingofthe student’s choice.
Throughout the class the teacher circulated,  encouraging
students to tighten their English and make their writing
more interesting and vivid. Although they did not have the
advantage of spelling or grammar  support programs, all
aspects of their writing, both mechanical and creative,
improved according to informal holistic comparisons of
writing from before, during and after this course by the
three involved teachers. It is interesting to note that this
gain was lost when theyreverted to paper and  pencil  in the
next course. Further experimentation was prevented by a
curr iculum change  which increased the number of computer
programming  courses, filling all the available time slots.

2 .  While certainly not  the only program available Grammatik
is often cited as a good example of this type of program.
According to the advertising, Grammatik “proofreads your
writing for mistakes in grammar, style, usage, punctua-
tion, and spelling.”

3 . Using a prototype wireless LAN  developed by Fujitsu, Tri-
dent School of Languages, Nagoya, Japan, experimented
with a system through which students could carry on real-
time correspondence with a teacher who was in another
room. When the students finished preparing messages on
the built-in word processor, they transmitted it to the
teacher’s console, where the message was placed in a
queue. When the messagereached the top of the  queue,  the
teacher could basically do two things with it: (1) edit and
immediately return it to the students so they could com-
page their version with  the teacher's or (2) write a response
to the students’ writing and return it, with or without
editing the students’ work.

Feedback from the students indicated that they like
thesystemverymuch. In fact, whileoperating, thesystem
was in almost constant use by small groups of students,
who generated  extensive discussion related  to  thelanguage
with which they were working.

The system was discontinued due to administrative
decisions concerning the allocation of resources,  both fi-
nancial  and personnel.

No More Back Issues
JALT regrets that it must discontinue the service of selling sets or single copies of back issues of The Language
Teacher to members and non-members. Those wishing reprints of specific articles should contact the Central
Office with the article name and the month and year of the issue in which it appears.

Nellie’s  ‘Discount B o o k s

+
lrl
mamm Dealers  in British  and American books  and Teaching  equipment.

UK

Welcome to Nellie’s ! Our company is dedicated to serving English language
schools with  British  and Americantextsand realia We give a fast delivery service
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English books market in Japan. Try us for conditions and service.

:iO3-676-1747
(FAX : 03-676-l 815)

* Discounts dependant on value of order.
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SIG Participation  in JALT '91

JALT now has three official Special Interest Gmups
(SIGs)  and one as yet unofficial interest group. Each
group plans a number of JALT  ‘91 contributions to share
their current research and pedagogical concerns.

The National Bilingualism SIG is research ori-
ented and consists of a national network of teachers
and researchers interested in both child and adult
bilingualism. A current goal is to develop a "bio-data"
questionnaire for identifying subjects and individuals
who wish to participate in bilingualism studies, in-
cludinglinguists, psycholinguists, sociolinguists, cross-
disciplinary specialists and parents. For JALT ‘91 they
plan to offer a colloquium on current research in bilin-
gualism, a roundtable discussion and several indi-
vidual papers. (Coordinator: Jim Swan, 0726-43-6221)

The National Video SIG is in its second official
year of providing quality communication about the
video medium and practical guidance for using video to
enrich language study. To achieve these goals, they
have developed an infrastructure that includes video
news and announcements (Mary Ann Mooradian),
displays (Sophia Shang, Sayoko Yamashita), Kobe
representation (Jan Visscher), and membership
(Mitsuko Hosoya).  Planned for JALT ‘91 Conference
are fifteen referenced video talks, a roundtable  dis-
cussion, and an international colloquium. (Coordi-
nator: David Wood, fax 092-924-4369)

New to the SIG network, the National GIobal  Is-
sues to Language Education SIG responds to an
important dual challenge of the '90s:  enabling students
to effectively acquire language skills while empower-
ing them with the knowledge and commitment char-
acteristic of world citizenship. For JALT ‘91 they are
planning an international colloquium on “Language
Teaching, Peace Education and International Under-
standing" with participants from the U.S., the U.S.S.R.,
and Japan; a roundtable discussion, several individual
papers, workshops, and a poster session. (Coordinator:
Kip Cates, fax 0857-28-3845)

JSL. Some JALT members who teach Japanese as
a Second Language are considering the possibility of
forming a JSL National SIG. JSL is increasingly recog-
nized as a vital part of Japan’s approach to the 21st
Century. For JALT '91  they are planning a colloquium,
individual papers and a discussion of JSL issues and
needs. (Contact Izumi Saita, 022-248-7030; Naoko Aoki,
054-272-8882)

NOTE: JALT ‘91 is planning to provide a SIG hos-
pitality room for several conference activities; short
presentations, SIG displays and literature, and mem-
bership inquiries.

Next month: Conference program highlights.
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New Central Office

A number of circumstances involving the JALT
Central Office  have changed recently.

When the most experienced member of the office
staff, the Central Office Manager, resigned last fall, it
fell to the two remaining staff, and JALT’s  General
Manager, Christopher Knott,  to handle the many  office
tasks while training a new person. Because JALT can-
not expect future staff to have long experience in the
organization before depending on their help in the
office, it became more necessary than ever to develop a
clear, efficient office routine and job descriptions.

In January, that had not yet been accomplished
when the two remaining experienced staff members
regretfully announced that they would be leaving in the
spring for jobs in their chosen fields. Chris also had
become extremely busy with his work and could not
volunteer long hours for JALT tasks. The national offic-
ers designated a committee composed of Barry O'Sullivan
(FSC)  as chair, Philip  Crompton (Treasurer),  Christopher
Knott, and Aleda Krause (Chapter Treasurer Liaison),
to work on prompt  solutions for the pmblems, including
the reduction of high operating costs.

It was decided to move the JALT Central Office to
the Kanto area. Elizabeth Crompton, the efficient
stenographer at JALT Executive Committee meetings
and also the person responsible for the computer input
of material for The Language Teacher, agreed to lend
her expertise to making the new office  smooth-running,
and will also train the office  staff. She has been ap-
pointed Central Office Manager. A temporary office is
currently located in Kawasaki (see p. 1 for address),
and preparations are being made to move to a perma-
nent place in late summer.

The newest and only remaining staff member of
the old JALT office in Kyoto agreed to pull up stakes in
April and move to the Kanto  area to continue working
for JALT:  Yuko Nakayama will be the only full-time
salaried staff member. The Central Office Manager,
a bookkeeper, and a part-time clerk will be employed
on an hourly basis.

The position of General Manager, a temporary job
created by the Executive Committee in January 1999,
has become  superfluous under the current arrangement.
But, while Chris Knott will not perform the Central-
Office-connected work included in that position, his
work as Associate Member Liaison and as liaison with
the Kansai-based printer is still necessary. Although
that is also time-consuming, Chris has agreed to con-
tinue. He thus has assumed the previously vacant post
of Business Manager.

Necessary changes are being considered in the
roster  of office  services, with a view toward reducing
JALT expenses while accomplishing essential tasks.
The national officers appreciate the understanding
and cooperation of the membership.

The 19th Kaizenkon Conference

The 19th Kaizenkon Annual Conference (Discussion
on Impmving English Education in Japan) was held at
Nakano Sun Plaza, Tokyo, December l-2, a week after
JALT ‘90. Representatives fmm 10 affiliated academic
organizations in Japan participated. The organiza-
tions represented were Goken (Institute for Research
in Language Teaching), JACET  (Japan Association of
College English Teachers), ELEC (English Language
Education Council), JASTEC (Japan Association for the
Student off eaching  English to Children), GDM (Graded
Direct Method Association of Japan), Shin Eiken (New
English Teachers Association), LLA (Language Labo-
ratory Association of Japan), Kanto  Koshinetsu As-
sociation of English Teachers, COCET (Council of
College English Teachers) and JALT. There were 50
participants with speaking rights, including several
invited academics, and some observers who had no
speaking rights. Representing JALT were Yukie Kayano,
a Domestic Affairs  Committee member, and Kazunori
Nozawa, Public Relations and Domestic Affairs  Com-
mittee Chair.

As in previous years, all the associations agreed to
file a joint request on the English language education
system to the Mombusho (Ministry of Education) early
in 1991. The request and appeals were to be based on
two days of discussions of problems  of the English
language teaching system at the university level,
practical problems under the new Shido Yoryo
(Courses of Study), expansion of foreign language
teaching (FLT)  in high schools, and international un-
derstanding programs  (IUP)  in elementary schools.

On the morning of the first day the Kaizenkon
participants discussed the July 30, 1990,  report sub-
mitted by the University Education Sub-committee of
Daigaku Shingikai (the University Education Council).
Since the report itself was basically acceptable as
leading to improvement, most of the discussion con-
centrated on Taiko-ka (fundamental principles) for
establishing universities and financial support.

In the afternoon there were discussions on practical
problems under the new Shido  Yoryo,  which became
effective in their transition stage in April, 1990, and the
expansionoffomignlanguageeducationinhighschools.
There were seven main points proposed  for the junior
high school level.

(1) Skill-based classes should not be introduced, because there
is  a  danger  o f  cont r ibu t ing  to  a  sense o f  in fe r io r i t y  o r  o f
discrimination.

(2) In the spirit of the UNESCO recommendation of 1965,  foreign
language learning should be a required subject and  other foreign
languages in addition to English should be offered.

(3) Given that the English proficiency of students has declined
under the current provision of study time (3 hours per week),
urgent measures to secure 4 hours of study per weekwithout

(Cont'd  p.36)
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Defenders of the Faith
by Hywel Evans

Rally Round the Flag
In “Orientalising the Japanese Student” (The

Language Teacher, July 1990) I attempted to demon-
strate some ways in which the Western teacher is
reduced and rendered ineffective by blindly accepting
received ideas about the passivity of Japanese stu-
dents. Noting my debt to Edward Said’s Orientalism
(1978),  John Honey dismisses my ideas as delusion
(The Language Teacher, January 1991). His com-
mendably cautious and professional discussion sug-
gests that I fall into the same conceptual trap as Said
does by failing to

distinguish sufficiently  carefully between (a) essen-
tially false rationalisations that are invented by one
group in order to exploit another cultural group;
(b)  essentially true rationalisations that am used by
one group in order to exploit another cultural group;
and (c)essentially true rationalisations that are used
by one cultural group in order to understand, and
facilitate benefit for, another cultural group. (p. 43)

My humble aim had been to stimulate people to
think about fundamental reorganistion  of the way
Japanese students study English at college and univer-
sity, in particular by challenging the notion that Japa-
nese students are necessarily passive. From(c) above,
it is clear that Honey believes the received wisdom
about Japanese students to be true. Hence the rather
distasteful matter of teacher reponsibility to which
Honey alludes (p. 45) can be neatly swept under the
carpet. After making this aprioristic judgment he ap-
peals to authority, in other words to the people who
have an interest in maintaining the status quo. He
defends the faith by saying that dichotemies  of this sort
are excusably employed if they are used by one cul-
tural group in order to understand another cultural
group and to help them. It is necessary, therefore, to
examine both the nature of this “understanding” and
whether or not this putative knowledge is used to
benefit anyone.

Paper Over Reality

the relationship. The relationship cannot, in fact, be
understood without reference to relative strength.

Similarly, when the Western teacher says that
Japanese students are passive and Westerners are
active, he or she is papering over reality which can
never be actually understood with reference to those
terms. It is necessary to use those terms to justify
methods of teaching which fail to benefit the students,
the inevitable result of the failure to understand
what is going on.

Do We Do Any Good?
As the question of acting from the benefit of

another culture is central to Honey’s argument, we
should examine this point carefully. If you say that
your pedagogic performance is doing good, then you
must say precisely what good it is doing. You might,
after all, merely be helping to prop up a moribund
system which could conceivably be replaced by
something with greater vitality.

My own research (by no means conclusive) indicates
that there is actually a drop in overall English ability
between the first and second years among students
studying English full-time at a junior college. (I use
mock TOEFL tests). Is it possible to say one is doing good
even if the ability of one's  students is declining? Signifi-
cantly, if standardised  testing shows no improvement,
then it is very difficult to justify one’s pedagogic per-
formance unless one asserts the superiority of (and the
necessity of adapting to) one’s own culture. Said’s
thesis provides a framework for understanding the
discourse within which the notion of conferring cul-
tural largesse rationalises  policy which is essentially
oppressive.

Check the List
Honey says that I failed to seriously address the

question of whether propositions about the differences
between Japanese and Westerners are true or false. He is
correct, of course. My aim was to get people to tbink about
whether these propositions might not necessarily become
false if the nature of the relationship between Western
teacher and Japanese student were altered in certain
fundamental ways guided by unpretentious educational
principles. Therefore I must show how conventional as-
sumptions about Westerners and Japanese can be chal-
lenged by treating Japanese students “as though they
were not in any significant way different  from Western
students.” (p. 44)

r What  to Do
1. As in the West, do not force young adults to

attend large classes.
2 . As in the West, put greater empha-
sis on individual study of self-access
material (texts and tapes and so on)
deemed appropriate by the authori-
ties.
3 . As in the West, put greater empha-
sis on open, meaningful, systematic
testing to make sure that the students
have learned what we want them to
learn and thereby stimulate them to
that effort.
4. As in the West, give college stu-

One must ask whether the idea that Japanese
are passive actually helps us  to understand any-
thing. For example, is it possible to under-
stand the expansion of the Japanese Em-
pire before and during World War Two in
terms of passivity? Should we attempt to
understand the fact that the West was able
to put an end to that expansion as the kind
of behaviour we can expect from the active
Westerner?

Obviously, nothing could be understood
in this way because the use of the words
‘active” and “passive” would merely be a
kind of cover to hide the brutal nature of

3 3
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dents far more free  time. This is achieved by not
forcingthemto attendclasses and has the excellent
result that they have more chance to study the
material they have been given to learn.

5. Conduct objective tests to find out whether the course
of study is bringing about any improvement.

6 . As in the West, conduct small group  tutorials in which
the tutor can monitor progress  and offer guidance.

7 . As in the West, the (good) teacher should restrict
him or herself as far as possible to questioning the
student’s own hypotheses.

Active Students
With the emphasis on rigorous testing to stimulate

students to study self-access materials and small group
tutorials in which the educator restricts him or herself to
asking questions, the student becomes active and the
teacher is no longer a performer. That is not to say that
there will not be long silences in tutorials, but there are long
silences in tutorials in the West. Long silences indicate that
students are thinking carefully about what they are going
to say because they know a grade is riding on it. That is
excellent, unless you prefer them to talk nonsense fluently.

Similarly, if one asks a question about something
a student has written in a short essay, for example,
one automatically gets a “spontaneous contribution”
fmm the student as opposed to a fixed expression.
However, it is desirable for the  student to think about
the subject to be discussed (whether this be a text or
a project or whatever), so serious preparation should
be encouraged. Therefore, gradingthe students’efforts
and letting them know their grades is extremely
important.

Furthermore, if students are not being forced to attend
large classes, the problem of sleeping in class is automatically
solved. The students can go to the library to  sleep, the way
Western students do. It is unlikely that students will fall
asleep in small group  tutorials in which they know they
have to perform in order to get a decent grade.

All of the tired, conventional ideas about Japanese
students can be demonstrated to  be false if one is
prepared to challenge the system in fundamental ways
adhering to unpretentious educational principles and a
modicum of common sense.

They Are Different
Yet there is one very significant way in which

Japanese students are different fmm Western stu-
dents. The Japanese student’s mind is a Japanese
student’s mind. Properly  activated, the Japanese
student is capable of seeing connections that are very
difficult for the Westerner to see. The reverse is also
true. However, it is the teacher’s job to draw the
student out, not merely create the illusion of inter-
cultural exchange.

References
Said, E.W. (1978). Orientalism. New York: Peregrine.
Honey, J. (1991). Orientalism and other delusions. The Language

Teacher, 15 (1), 43-47.
Evans, H. (1990). Orientalising the Japanese student. The Lan-
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Japan  Tokyo: University of Tokyo Press.

Hywel Evans conducts small group tutorials at Japan
Women’s  University .

(Cont'd  from p 31.)

increasing the burden for the teachers should be taken.
(4) Basedupon thecontinuing l imitat ionsin the foreign language

textbooks to be used in junior high schools,  the area-wide
adoption system of textbooks should be abolished and each
school should have the right to select them.

(5) A consistent curriculum should be offered, so as not to
contribute to learning difficulties.

(6) Selection standards for textbooks should be f lexible enough
to al low the introduction of a variety of teaching materials.

(7) To improve cooperation with native speaking teachers such
as AETs, qual i f ied teachers who have majored in TESL/TEFL
or who have adequate teaching experience should be hired,
and their  human r ights and working condit ions should be
carefully taken into consideration; AETS  involved wi th  Japa-
nese teachersof English (JTEs)  should haveenoughpre-and
in-service training on Japanese culture and the educational
system before being assigned to specificschools: the place-
ment of AETs  should depend upon the receiving schools:
teaching methods and materials should be based upon plans
drawn up by the teachers from the receiving schools; greater
attent ion should be paid to the prof ic iency levels of  the
students while trying to establish small dasses; a number of
pm-teaching conferences should be alloted  for them; in-
serv ice  t ra in ing should be g iven to  both AETs  and JTEs;  a
governmental research institute on AETs should be estab-
l ished soon,  both  to  convey useful  information to AETs  and
JTEs  and to plan to introduce AETs at elementary schools and
universitieswhile looking at the research results and views of
academic organizations.

Proposals regarding the practice of oral communi-
cation at the high school level recommended that con-
cerns about the number of students per class, teaching
hours, educational equipment, means of evaluation and
in-service training be taken into account.

,

It was also agreed that FLT at the high school level
should be expanded as soon as possible because FLT has
actually been synonomous with English language
teaching since 1947. The expansion should be introduced
at the junior high school level.

On the second morning, discussion of IUP in elementary
schools showed that with further internationalization of
Japan, general interest in IUP in elementary schwls has
grown. According to the 1974 UNESCO recommendations, IUP
at an early stage promotes positive attitudes toward other
ethnic groups and their cultures and builds a foundation for
international understanding. One report shows that more
than 90 countries in the world offer FLT in elementary schools.
Data from academic organizations such as JASTEC indicate
the long-term usefulness of IUP in elemenatary schwls.

Thus, IUP, including FLT, should be established in
elementary schools all over Japan. Improved educa-
tional conditions through such measures as pre- and
in-service training programs, improvements in class
size and facilities, and a system of hiring a variety of
qualified teachers are essential for realizing IUP.

During the afternoon sessions, a request and appeals
to the Mombusho were drafted after more discussion.
The conference ended by recognizing Kaizenkon’s pledge
to maintain a watchdog role in the reform of English
language education in Japan.

Reported by Kazunori Nozawa
Toyohashi University of Technology
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Ask Someone Who
by Atsuko Hane

In this article, I would like to introduce a variation
on a well-known ESL-classroom activity that I have tried
and found effective. The original lesson, Find Someone
Who, is a familiar first-day-of-class exercise which
requires students to move around the classroom, ask-
ing one another yes/no  questions to extract personal
information. By adding the requirement that this
‘someone’has to fit a particular description, the activity
can expand its focus and become more enjoyable.

Preparation: Give students a copy of your own
handout, (see Model Questions), depending on the
descriptive vocabulary and question forms you want
students to practice, or have them construct their
own questions. (I then check the questions to rein-
force accuracy in question formation.) I tell them
short answers are acceptable. I also teach my  students
a way to avoid socially or culturally awkward ques-
tions. For example, they can answer, “I’d rather not
say,” if they don’t want to tell their friends how much
they weigh.

Activity: Next, students mill around the class-
room, looking for someone who fits each description
and asking for the information. About twenty minutes
is enough for most students to finish this task, after
which they can share the information, changing the
question forms to statements for further practice.

Ask Someone Who is an interesting, effective, and
flexible way for students to practice question formation
and descriptivelanguage. Students really enjoy look-
ing for someone who fits the description, and using
English as a means of getting information. Further-
more, each teacher can make his/her own meaningful
and effective version of Ask Someone Who by writing
descriptions and questions to suit the specific aim of
the lesson and the  students’level. For example, when
I use this activity in April, as a kind of “Getting to
Know One Another” activity, the questions I use are:

e.g. Ask someone taller than you:

1. when his/her birthday is.
2. where s/he  was born.
3. where s/he  lives.
4. what s/he is interested in.
5. what his/her favorite food is.
6. how many brothers and sisters s/he has.

If I want to use this activity to review tenses, I
may make questions using mixed tenses:

e.g. Ask someone wearing something blue:

1. what time s/he usually goes to bed.
2. where s/he  is working part-time.
3. what s/he did last weekend.
4. what s/he was doing at 7:30  this morning.
5. what s/he  is doing tonight.
6. how many countries s/he  has visited.

June 1991

Ask Someone Who can be used with a wide range of
learners, from beginner to advanced. It gives students
an opportunity to work toward both fluency and accu-
racy. Finally, and most important, students have really
enjoyed it every time I have used it.

Ask Someone Who: Model Assignment

Wri te  the  name o f  a  person who f i t s  the  descr ip t ion  and the
information asked for:

1. Ask someone taller than you where s/he was at
10:00  last night. Name:

2. Ask someone wearing earrings what kind of music s/he
likes. Name:

3. Ask someone wearing blue jeans how much s/he
weighs. Name:

4. Ask someone with long hair what his/her favorite TV
program is. Name:

5. Ask someone the same height as you where s/he
usually eats lunch. Name:

6. Ask someone wearing glasses how often s/he goes to
the library. Name:

7. Ask someone wearing brown shoes what foreign
countries s/he would like to visit. Name:

8. Ask someone with curly hair who s/he lives with.
Name:

9. Ask someone shorter than you what s/he is going to do
after school. Name:

10. Ask someone wearing a miniskirt how she gets to
school. Name:

Atsuko Hane eaned a B.A.  in English at Tsuda  College
and an MA. in Linguistics from the University of

Corrections for TLT4 Associate
Members list

The following changes should be made to
the Associate Members information that ap-
peared in the April 199 1 issue of The Language
Teacher: :

1. The British Council, Cambridge En-
glish School’s telephone number is

03-3235-8011.
2. Heineman International should re-

place Heinemann Educational Books.
3. The ICS contact person’s name should be

deleted (it is not Ms. Ivy Silverman).
4. The MacQuarie University listing should

have NCELTR added to it.
5 .  The Meynard  publishing representative

is Mr. William Gatton (not Mr. Orito).
6. Shingakusha’s address should read 1-

19 Yamabushi-cho  (not 14-2).
L /
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Learning to Learn English: A Course in Learner
Training. Gail Ellis and Barbara  Sinclair. Cambridge:
Cambridge University Press, 1989. Student Book pp.
118; Teacher’s Book pp. 154; Cassette Tape.

The philosophy behind Learning to Learn English
can best be summed up  by the phrase cited on page 2 of
the teacher’s book; “If you give a man a fish, you feed
him for a day. If you teach a man to fish, you feed him
for a lifetime.” (Confucius).

Teaching learners how to learn, leading them to
discover what to learn and how to learn it, and, in effect,
encouraging learners to take on more responsibility for
their own learning form the central themes upon which
Ellis and Sinclair build.

Few texts are more directly related to recent re-
search findings about the nature of second language
acquisition than Learning to Learn English. The in-
troductory chapter in the teacher’s book, The Theory of
Learner Training, is excellent reading for those unfa-
miliar with research in the area of learner develop-
ment, and provides a good overview of the benefits of
incorporating learner training in a course.

The extensive incorporation of Further Readings
throughout the teacher’s book and the brief description
of the works cited, as well as the authors’ suggestions
for including various aspects of learner training for
each skill area, make the text well worth a careful
examination. Also of interest is the list of readings
Recommended for Learners and the descriptions of the
references. A concluding typology  of learner strategies
is also worth examining.

However, it is not a course book and is not intended
to be the central element of any class. Rather, it is a
supplementary text designed to include learner training
in a “regular” English language murse and help set
learners on the path toward self-reliance in their own
language learning.

The text aims at high-intermediate or advanced
learners. The taped materials were recorded using a
variety of native English speaker accents, although
primarily British, as well as a selection of second lan-
guage English speaker accents, and as such proved
slightly difficult  for lower-level learners. However, with
adaptation, the activities and taped materials (some
student and some teacher directed) can be incorporated
into a "regular"  course with most learner levels. As
learner training is needed the most by lower-level
learners, adaptation is well worth the time it takes.

The text is divided into two major areas, or
‘stages.” Stage 1: Preparation for language learning
is designed to prepare learners for the course and
help them plan the areas they want to study in Stage
2. The sections in Stage 1 are titled to ask learners to
consider: What do you expect from your course? What

sort of language learner are you? Why do you need or
want to learn English? How do you organise your
learning? How motivated are you? What can you do in
a self-access centre?

Stage 2: Skills training presents seven steps for
training in each of the six skill areas covered. The skill
areas are: Extending vocabulary; Dealing with gram-
mar, Listening; Speaking; Reading; Writing. The au-
thors do not specify a mute through the six areas and
suggest that the learners decide the path they want to
follow. The seven steps in each skill area are presented
as a series of questions to learners, again to avoid being
prescriptive, and to encourage learners to become mom
involved and responsible for learning. The seven steps
am: Step l-How do you feel...?; Step 2-What do you
know...?; Step 3--How well are you doing?; Step 4--
What do you need to do next?; Step 5--How  do you
prefer to learn/practise...?; Step6Doyouneedto build
up your confidence?; Step 7--How  do you organise...?

The skill areas and steps are flexible enough to
allow them to be worked on one at a time either hori-
zontally, working step by step in a skill area, or verti-
cally, doing the sme step for several skill areas. Whether
to do each of the steps is a decision that should be based
on the learners’ previous exposure to learner training
and the learners’ needs.

Students who used the text during the 1990-91
school year indicated that they found steps 1, 2, 3 and 4
to be the most useful for their own learning, but had
some difficulty using the charts provided for steps 3 and
4. However, most said they intended to continue doing
some of the steps after the end of the murse. Step 7 was
viewed as good advice for ways to continue studying.

As a whole, students responded well to the incorpo-
ration of learner training as part of a course, although
anyone interested in incorporating this text should be
prepared to give detailed explanations in the students’
first language of what the learner training component
is designed to do.

In addition, teachers using Learning to Learn En-
glish might want to proceed immediately to the skills
training stage after learners have analyzed and pri-
oritized (pages 10 and 11) their learning needs; Stage
1 can then be returned to at regular intervals as the
learners need the information it contains.

Finally, those considering adopting learner train-
ing in their course  might consider obtaining a class set
of Learning to Learn English, rather than an individual
copy  for each student, and use it as designed-as a
supplement.

Reviewed by Tamara Swenson
Osaka Jogakuin Junior College

A New Analysis of Language Learning. Toshiko
Chomei. New York Peter Lang, 1989. Pp. 190.

The book consists of seven articles that describe an
experimental 20-year  study of teaching Japanese stu-
dents English listening and speaking in a language
laboratory. The methods described aim to develop
students’ listening and speaking abilities through ex-
tensive application of audio-visual aids.

A short-delay playback system devised by the au-
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thor, then improved to become an instant playback
system, and later synchronized with visuals, permits
students to compare their answers with the models
immediately after recording and makes it possible for
students to self-evaluate their utterances. Besides, the
system lets teachers promptly correct students’ errors
in both pronunciation and sentence structure.

Descriptions of comprehension and production post-
experimental tests (which in themselves are of interest
and value  for practicing teachers of a secondlanguage)
are included with a description of the experimental
setting and abundant and scrupulous statistical data
illustrating each of the experimental studies.

The methods train students to concentrate on de-
tails while listening, which is absolutely important for
the process of forming and establishing proper  overall
pronunciation habits.

Of special interest is the article dealing with trans-
fer of training between reading and hearing. Common
factors in these two areas are thoroughly examined.
The points of examination (for example, closure factor)
are backed up scientifically and suggest further study.

Toshiko Chomei’s A New Analysis of Language
Learning presents valuable material for researchers
and is recommended for language teachers. The meth-
ods described in the book suggest that further research
on teaching a second language in language laboratories
is needed. The reference lists following each article and
the extended bibliography on the language teaching
field (696 items) allow readers to further their study.

Reviewed by Irene Dostovalova
Moscow Institute of Economics &  Statistics,

USSR

Reading and Writing Assessment Kit, Stage One:
Initial Learner Interview. Sue Hood and Nicky
Solomon. Adelaide: National Curriculum Resource
Centre, 1988. Pp. 141. Aus$19.95.

Reading and Writing Assessment Kit, Stage Two:
Core Kit. Sue Hood and Nicky Solomon. Adelaide:
National Curriculum Resource Centre, 1988. Pp. 32.
Aus$19.95.

Reading and Writing Assessment Kit, Stage Two:
Support Materials. Sue Hood and Nicky Solomon.
Adelaide: National Curriculum Resource  Centre, 1988.
Pp. 88. Aus$19.95.  (Price for all three: Aus$49.95).

This three-book kit is designed for students who
are learning English as a second language (ESL),
rather than students who are studying English as a
foreign language (EFL).  In fact, the kit is mainly
geared to non-English speaking immigrants and refu-
gees who have recently arrived in an English speaking
country. However, the principles and some of the spe-
cific tasks are applicable to EFL programs.

Stage One offers a step-by-step procedure that an
interviewer can use to check the range of a student’s
basic English skills. After conducting an initial inter-
view to find  out how much English the student can
understand and speak, the assessor gives the student
a page of words to see whether or not she understands
them (for example, a stop sign, or a "no  smoking” sign,
or the word “ambulance” accompanied by a drawing of

an ambulance). The student then explains in English
what each means or is used for.

Next, the student chooses one of three short pas-
sages to read and explain. The student is then asked to
fill out a form in English and to write a short passage,
based loosely on the passages read earlier. These are
the first four tasks.

The fifth  task asks the student to fill out the form,
mentioned above, in the student’s own language. Then
follow 15  forma, from  Arabic to Vietnamese. One of the
reasons for this task is that some students cannot read
or write in their own language, making learning to read
and write English that much harder.

Thus, Stage One is mainly a general assessment of
a student’s basic reading and writing ability and of his/
her ability to speak and understand very simple English.
This level is mainly dealt with in Japan at the junior
and senior high school levels.

Stage Two has materials that may be of greater use
for EFL teachers. In the Core Kit, Hood and Solomon
explain their program  rationale: assessment should
reflect the communicative needs of the learners. These
needs should give the classroom program its direction
(p. 4).

To this end, the authors offer guidelines, rather
than prescriptions, for evaluating student performance.
The idea is that teachers cna best  help students progress
in English by determining, as closely as possible, what
the students can actually do.

Hood and Solomon point out that it is very impor-
tant to make assessments whenever necessary, rather
than following some set schedule, as tests often do.
Unlike tests, the assessments carry no grade. Also
unlike tests, not all of the  students need to be assessed
at any onetime. In short, teachers should assess student
ability whenever they think it is helpful for the student.

The Core Kit includes useful lists of practical read-
ing and writing tasks, strategies students follow in
understanding a text, and teaching objectives. The
reading tasks go from  recognizing the “sight words”
mentioned above (Stop, No Smoking) to deciphering
gas and electric bills, to being able to read short passage
for meaning. The writing tasks are similar ranging
fmm filling out a savings account withdrawal slip and
entering a mntest by mail to writing a thank-you note
and a letter to a friend.

This part of the kit also has a description of and a
guide to the various assessment procedures.  Each
procedure  is coupled with the skills or strategies likely
to be involved. For example, in previewing a text or in
locating information, a reader has to skim material
quickly. The authors also show how to prepare and use
a cloze task, how to record and evaluate reading mis-
cues, and how to make and evaluate a sequencing task.

The third book, Support Materials, has a number of
specific reading and writing materials that have been
used in the classroom.  In addition, there are samples of
student work and of teachers’ evaluations of the work.

For example, using a student text as an article to
read, the authors devised a cloze that other students
then read. Fmm the results of that assessment, the
authors show how to tailor the actual teaching to the
needs of individual students.

Every publication has its weak points. In this case,
the authors may have gone overboard in leaving noth-
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The Series That’s Stood The Test of Time
by Robert Lado

The new LADO  ENGLISH SERIES is highly acclaimed. Teachers the world over attest to
the effectiveness of the six graded levels in their classrooms. There’s no need struggling
over coordinating your curriculum, the new LADO  ENGLISH SERIES does it all for
you featuring:

l  a six level series taking young adults and adults from zero-level knowledge of
English to basic facility in all four language skills

l  full color series in the early levels

l  texbooks, workbooks, teacher’s editions, and cassettes are included at all levels

l  grammar is presented visually in “Study” frames, and practiced meaningfully, building
communication skills

l  easy-to-learn dialogues introduce useful functions and structures for speaking

All components now available

PHR Prewtim  Hall WegenB
Jochi  Kojimachi  Bldg., 3F. 6-l-25 Kojimachi,  Chiyoda-ku, Tokyo 102. JAPAN

Telephone: (03) 328-1050  Fax: (03) 3237-1460
PRENTICE HALL REGENTS A PARAMOUNT COMMUNICATIONS  COMPANY
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ing to chance. For example, on page eight of the first
book, we learn that the expression date of arrival in
Australia “indicates [the] learner’s length of time in
Australia.” The glossary, printed at the back of each
book, is equally exhaustive. For example, the authors
define  visual memory as “recalling the way a word
looks, including its length, shape and letter sequence.”

Finally, one thing I didn’t understand was why the
book was printed on heavy stock paper on one side only.
Surely some pages could have been printed on both
sides with no loss to readability or copiability.

Reviewed by Monty Vierra
Hiroshima Chapter

Gallery 1. Paula Fassman and Suzanne Tavares. New
York: Oxford University Press, 1989. Pp. 87.

Gallery 1 is a coursebook for advanced beginners of
ESL or EFL. Each of the ten units provides practice in
listening, speaking, reading, and writing. A cassette of
listening material is available and the tapescripts are
included in the appendix of the coursebook. American
English is used in the book and most references are to
places in North  America. Theillustrations are drawings
done in black ink. Green is occasionally used in the
illustrations and headings.

Each unit begins with listening passages which
introduce the structures and functions that are the
focusoftheunit. Beforelistening, studentsarerequired
to brainstorm questions one might ask in a given
situation. Drawings present the characters or location
of the listening passages and help students imagine
what might be said. After listening, students answer
questions based on what they have heard.

The listening passages use authentic-sounding
speech at natural speed, but they were too fast for my
students tounderstand. Perhaps they would work with
more advanced students, but the grammatical focus is
relatively simple, as are the intensive practices. In all,
the listening was not suited to the level of the student
likely to be using this book. The prelistening activities
require more independent speech than my students
were accustomed to, while the structured practices
were too repetitious and simple.

Gallery 1 does include a variety of speaking exer-
cises, ranging from tightly controlled pattern practices
to free talk about experiences and expectations. There
are also picture story and interview exercises.

The reading sections are usually less than 300
words. Comprehension questions often follow the
readings. Students may also ask each other questions
about what they read.

The writing sections include various tasks, such as
making  lists, filling in forms, writing letters, and re-
porting on interviews with classmates.

The main problem I had with Gallery 1 was that the
listening passages were too fast for my students to
comprehend. I felt that the speaking activities were
varied and interesting. Even the reading and writing
activities could be used for more speaking practice.

Reviewed by John McGrath
Tokai University

Recently Received
The following materials have recently been re-

ceived fmm publishers. Each is available as a review
copy to any JALT member who wishes to review it for
The Language Teacher or the JALT  Journal.

Notations before some entries indicate duration on
the holding list: an asterisk (*) indicates first notice in
this issue; an exclamation (!) indicates third-and-final
notice this month. All final-notice items will be discarded
after June 30.

Classroom Text Materials
*Barnard, C. (1991). How to improve your English. Tokyo:

Kenkyusha.
*Gill, T. (1991). The great British joke. Tokyo: Kenkyusha.
*Young, Richard. (1990). The end of the American century.

Tokyo: Macmillan Language House Ltd.
Dainty, Peter. (1990). Personal passport to Cambridge first

certificate. Hong Kong: Macmillan Publishers Ltd.
Peaty, D. (1990). Our world. Tokyo: Eichosha Longman

Books.
Scott, R. B. (1991). Classical essay writing: A personal

investment in learning (videotape). OPELT, Chubu
University, Kasugai,  Japan.

Walenn, Jeremy. (1990).  Passport to Cambridge first
certificate:  Practice tests. London: Macmillan and
English Language Arts.

Teacher Preparation/Refernce/Resource/Other
!Candlin,  C. N. & McNamara,  T. F. (1989). Language,

learning and community. Macquaire University,
Australia: National Center for English Language
Teaching and Research.

!Hatch,  E. &  Lazaraton,  A. (1991). The research  manual:
Design and statistics for applied linguistics. MA:
Newbury  House.

!Oxford,  Rebecca. (1990).  Language learning strategies: What
every  teacher should know. MA: Newbury  House.

!Spolsky,  B. (1989). Conditions for second language learning.
Oxford: Oxford  University Press.

The Language Teacher welcomes well-written re-
views of other appropriate materials not listed above
(including video, CALL, etc.) but please contact the
Book Review Editors in advance for guidelines. Well-
written, professional responses of 150 words or less are
also welcome. It is The Language Teacher’s policy to
request that reviews of classroom teaching materials
be based on in-class use. All requests for review copies
or writer’s guidelines should be addressed to the Book
Review Editors.

In the Pipeline
The following materials are currently in the pro-

cess of being reviewed by JALT members for publica-
tion in future issues.

AMEP National Curriculum Project. Beginning learners.
Abraham & Mackey.  Contact USA (2nd edition).
Addis & Butler. (Eds.). EFL careers guide.
Baker & Goldstein. Pronunciation pairs.
Baldauf & Luke. (Eds.). Language planning and education.
B e c k e r m a n .  Heartworks.
Brosnahan. Japanese and English gesture.
Brown, Cohen, & O’Day, J. Challenges: A process approach

to academic English.

43



Here’s what everyone’s been looking for -
an English language video

that’s fun to teach and fun to study!

SUMMER IN SEATTLE
AN ENTERTAINING APPROACH

TO THE PRACTICE
OF ENGLISH CONVERSATION

A 2 1 /2 HOUR MOVIE VIDEO
Complete package includes

6 video cassettes, 8 audio cassettes,
2 English textbooks and 2 Japanese study guides.

Available in two parts -
Part 1 - Complete Beginner to Lower Intermediate Level

Part 2 - Intermediate Level

For free demonstration package
Call, Fax or Write

B&CI
TEL. 03-3234-063 1
FAX. 03-3239-2390

Hill Crest Hirakawacho 1F
2-5-7 Hirakawacho

Chiyoda-ku, Tokyo (102)

Also available at all
BERLITZ SCHOOLS

&
At better bookstores

Money
Enjoy English

First Step Abroad
Living Abroad

On Business Abroad

l Did you know that they sell more sunglasses in  Seattle than anywhere else In the United Slates?
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vocabulary study.
Byrd & Kosek. Can we talk? A multiskills approach  to

communication.
Chan. Process and practice.
Chaudron.  Second language classrooms.
Clark. Talk about literature.
Collins & Birmingham University. Collins COBUILD

English grammar.
Cook .  Discourse .
Corson.  Language policy across the curriculum.
Ellis. Second language acquisition in context.
Ferraro. The cultural dimension of international business.
Fishman.  Language &  ethnicity.
Fox. (Ed.). Collins essential English dictionary.
Frase &  Hetxel. School management by wandering around.
Fr ied -Booth ,  e t  a l .  Col l ins  COBUILD Eng l i sh  course

photocopiable tests.
Gass,  et al. (Eds.).  Variation  in second language acquisition:

Discourse and pragmatics.
Gass,  et al. (Eds.).  Variation in second language acquisition:

Psycholinguistics.
Gethin. Grammar in context.
Halliday & Hassan.  Language, context and text.
Hart. Asterix  and the English language 1 &  2.
Helgesen,  Brown & Venning.  Firsthand access.
Hill & Holden.  (Eds.).  Creativity  in language teaching.
Hopkins. Get ready 1 &  2.
Jacobson & Faltis.  (Eds.).  Language distribution issues in

bilingual schooling.
James.  Medic ine .
Kitao & Kitao. Intercultural communication.
Lipp. From paragraph  to term paper.
Matthew & Marino.  Professional interactions: Oral

communication skills in science, technology, and
medicine.

McDougal,  et al. University survival skills.
McGill & Oldham.  Computers for business people.
McGill & Oldham.  Computers in the office.
McRae  & Pantaleoni.  Chapter &  verse.
National Curriculum Resource Centre. Reading and writing

assessment kit.
O'Malley  &  Chamot. Learning strategies in  second language

acquisition.
Parnwell  & Miyamoto. The new Oxford picture dictionary.
Poynton.  Language and gender: Making the difference.
Quirk & Stein. English in use.
Redman  &  Ellis. A way with words.
Richards. Listen carefully.
Richards & Long. American breakthrough.
Richards & Nunan. (Eds.). Second language teacher

education.
Rost & Kumai. First steps in listening.
Seliger & Shoham.  Second language research methods.
Singer. Intercultural communication: A perceptual approach.
Soara.  Headway (advanced).
Suzuki. Togoron (Gendai no eigo gaku series: 5).
Swaffar,  Arens &  By-mea. Reading for meaning: An

integrated approach to  language learning.
Swan & Walter. New Cambridge English course 1.
Viney & Viney. Grapevine.
Webster. Muzzy comes back.
Weissberg  & Buker.  Writing up research.
Widdowson. Aspects of language teaching.
Willis & Willis. Collins COBUILD English course 3.
Yalden. Principles of course design for language teaching.
Yeats. Economics. 

Please  submi t  a l l  rev iew cop ies  to  The Language
Teacher Book Review Editor, Mohammed Ahmed
(address, p. 1). Thank you for your cooperation.

HIROSHIMA

Teaching Young Learners
by Shane Hutchinson

‘Teaching should be a mix of exploring, trying out and
assessing.” During Shane Hutchinson's presentation at
our March meeting, we explored concepts of teaching
children; designed mini-curricula to see the inadequacies of
textbook, shared ideas and brainstormed; and, most of all,
tried out a variety of activities.

Hutchinson favors teamwork and a cooperative
learning environment, minimizing the authoritarianism
inherent in TPR by using it in storytelling modes. He
prefers not to use a textbook but cautions that teachers
need to explain a non-textbook methodology to parents
and students clearly at the outset.

Students who switch to L1, Hutchinson says, can
build confidence, transcend vocabulary exercises, and
get on to genuine communication in four-step activi-
ties. Students might imagine a family member; draw
the person; interview a partner about the person (in L1);
interview again (in English).

A variation showed how reading might precede
writing. While small groups mimed skits prepared in
L1, Hutchinson wrote key sentences on the board; then
the class chanted the text, leaping from left foot to right
on accented syllables (“Ben Johnson Beading”).

Reported by Arlene Alexandrovich

KANAZAWA

A Balanced Approach to Team Teaching
by Yosho Hayashi and Toshio Numata

Team Teaching has become more and more im-
portant in Japan recently, with the rapid growth of
the AET program. In response, at the February
meeting Numata explained both the origins of the
AET program, and the difficulties caused mostly by
the program’s success. The original Mombusho En-
glish Fellows came to Japan as special guests, but the
warm response of the schools and students engen-
dered an expansion which changed the program’s
identity. As foreigners became less rare, expectations
of them changed.

Yosho Hayashi approached the issue of team
teaching on an interpersonal level and articulated
feelings of both foreigners and Japanese as a result of
their daily contact with another culture. Although
the ability to speak Japanese is not a requirement of
the AET program, many Japanese teachers point this
out as a fault of AETs in Japan. Hayashi’s talk brought
many issues out into the open; that is the first step
toward mutual understanding.

Reported by Mary Ann Mooradian
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SHIZUOKA
Brainstorming-Let’s Get Organised!

by Stewart Hartley

In March, after describing what brainstorming
was, Stewart Hartley illustrated some of its practical
classroom applications. Brainstorming, also known as
semantic mapping and clustering, can be a useful way
of generating ideas and processing language. Drawing
from Rosch and Lloyd's Prototype Theory (1987), Hartley
demonstrated how lexical categories affect cognition.
EFL students often have difficulty with new language
items because they are not congruent with their pre-
existing scheme, which he likened to “parking places”
for ideas. The techniques he described seem to be
particularly promising for students who have difficulty
distinguishing main points from supporting ideas when
reading L2 texts and for those who have difficulty
connecting ideas prior to writing.

Reported by Timothy Newfields

W E S T TOKYO

Task-based Language Learning
by Bonnie Cothren

In the February  meeting, Bonnie Cothren described
how communicative teaching can be realized using a
task-based approach. The teacher mustinsure that
students possess adequate strategies, so tasks or
projects must be preceded by a series of preparatory
lessons. She highlighted the need for motivational
games, followed by challenges to produce English, and

capped by a personally fulfilling project.
Cothren then turned to the issue of incorporating

the methodology into large classes and existing texts.
She gave out a checklist to assess the communicative
quality of a text, then made the point that augmenta-
tion can repair any deficiencies. With her own text book,
The Active Language Learner, Cothren helped us look at
pages with a creative eye, to turn a bad page into a good
lesson. We were asked to  break from feelingconstrained
by the author’s intention and to ask ourselves how we
could use the page in preparation for a project.

Reported by Bruce Carrick
Arizona State University

YOKOHAMA

Using Speech Communication as a
Tool for ESL Learning

by Tracy Hartwick
Tracy Hartwick of Tokyo  Foreign Language College

described his courses at our April meeting. He showed
how to compose a speech. He showed us, very ener-
getically, seven different ways to start a speech. This
led on to delivery skills-how to give a speech, includ-
ing practising  eye contact, voice control and gestures.
He illustrated his presentation with work from his
course students.

The keyword in speechwork is practice, he said,
which Japanese students often lack. Through speech
communication students may increase their aware-
ness of, and confidence in speaking situations.

Reported by Howard Doyle

/ \

JALT-Computerland
Education Program

Through an arrangement with Catena
Corporation, any JALT member in  good

T-

standing will be able to purchase LC
and Classic Macintosh Computers from

Computerland stores for a 25% discount
and any other Apple model for a 30% dis-

count. In addition, for every purchase, Catena Corporation will give JALT
a 2.5% commission on LCs  and Classics and a 3% commission on the
other models, which will go directly into the newly established Yoshitsugu
Komiya Scholarship Fund, administered by the Executive Committee. For
further information, please contact the JALT Central Office (see p.1).
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’Can We
Talk?
A Multiskills Approach
to Communication
by Donald R.H. Byrd - John Klosek

- 19 exciting units covering topics of interest to all students:
small talk (the weather, free time, leisure activities)
health (youth and appearance, minor and major health problems) .
clued mysteries (a missing canary, stolen jewelry, burglary, black mail)
dilemmas (pollution, bribery, personal values, drunk driving, lifestyle)

- Contemporary topics are engaging, yet transcend national and ethnic
boundaries allowing for true EFL material.

Ideal for large or small high beginning - low intermediate classes

“Never do yourself what a student can do "
- Mary Finocchiaro

PHR Prs~o~~@ M@Oll  w@g@mt8 @ff c!!Qp@rm
Jochi Kojimachi Bldg., 3F. 6-1-25  Kojimachi, Chiyoda-ku, Tokyo 102. JAPAN

Telephone: (03) 3238-1050  Fax: (03) 3237-1460
PRENTICE HALL REGENTS A PARAMOUNT COMMUNICATIONS COMPANY



AT LAST! READING DEVELOPMENT
AT YOUR STUDENTS’ OWN PACE

Reading Laboratories

Now available in Japan
each kit contains:

: a series of carefully graded
material

: grammar practice keyed to
development

self

: comprehension, vocabulary, study

reading

skills and listening development

Used by millions worldwide, SRA Reading Laboratories are
available in grades useful for students from junior high school
through university levels. See how your students can benefit from
this proven material.

send for sample video, “Hey, Mom, I’m in Gold”

PUBLISHING

LTD.

To: MEYNARD PUBLISHING LIMITED
Matsuoka Central Bldg. 8F, 1-7-1 Nishishinjuku, Shinjuku-ku, Tokyo 160

Tel:03-3344-4181  Fax :033344-6809
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tional areas of descriptive and applied linguistics, as well as the
various interdisciplines of language sciences. Deadline for
proposals: June 28, 1991. Inquiries: AMLA, Apdo. Postal 22-
800, C.P. 14000 Mexico, D.F., Mexico. E-Mail: CASTA @
UNAMVMl  .

SWET USED BOOK and TAPE SALE!
Sundav.  June 16: Noon-6:00 p.m.

Please send all announcements for this column to Marc Modica
(see p. 1). The announcement should follow the style and format
of other announcements in this column. It must be received by the
25th of the month, two months before publication.

Concordia University
Program in Applied language Studies (PALS)

Montreal, Canada
July 29-Aug. 9. 1991

The Program in Applied Language Studies is a mm-credit
course for Japanese teachers of English who wish to improve
theiroralproficiency and teaching skills. The course is  intended
primarily for high school teachers and teachers in training.
English conversation classes will be taught each morning by
ESL specialists. Language teaching methodology will be taught
each afternoon  by professors from Concordia’s TESL Centre.

Application fee: $100 CDN. Tuition: $1850 CDN. Appli-
cation deadline: June 15.1991. For more information,  please
contact: Prof. G. S. Newsham,  TESL Centre, Concordia Uni-
versity, 1455 de Maisonneuve Blvd. W., Montreal, Quebec,
Canada H3G IMB  Tel: (514)-848-2450.  Fax: (514)-848-3494
“TESL Centre.”

PacSLRF
Second language Research Forum for the Pacific

Universitv of Svdnev
July 14-16, 1991  .

This first PacSLRF  conference is hosted by the Language
Acquisition Research Centre (LARC) and the Department  of
Linguistics,  University of Sydney. The  conference will  be open
to anyone interested in SLA research. For more information
contact: Tony Erben,  Language Acquisition Research Centre,
University of Sydney, Transient Bldg (F12). NSW,  2006,
Australia. Tel: 02-698-3861. Fax: 02-660-7554.

Certificate in Language Teaching
July 15-August 9, 1991

Geneva, Switzerland
A course for those interested in self-access pair learning.
Training includes 30 hours foreign language study; coordina-
tion of learners in the CEEL mediatec;  evaluation of spoken
language with the OLAF computer;  phonetics; testing theory;
methodics;  methodology; and setting up and administering a
SAPL-basedlanguagedepartment or institute. Participants  will
also follow a course of training in interpersonal relations.

The four-week intensive training will be conducted by
Nicolas  Ferguson, Director of the C.E.E.L. (Centre for the
Experimentation and Evaluation of Language Teaching Tech-
niques). For further information, contact DIDASKO (Tel.:  06-
443-3810, Fax: 06-447-7324) at 6-7-31-611 Itachibori, Nishi-
ku. Osaka 550.

1st National Congress of Linguistics:
Languages and their use

Mexico City, Mexico
October 28-30,  199 1

This congress, organized by the Mexican Association of Ap-
plied Linguistics and the Foreign Languages Centre (CELE) of
the National University (UNAM),  will have sections on tradi-

The second Kansai SWET BOOKFAIR offers  a wide range of
both fiction and non-fiction at BARGAIN PRICES! (All paper-
backs: ¥100;  hardbacks: ¥300!). Also second-hand music and
other cassette tapes.

If you’d like to donate., send used tapes, paperbacks,
textbooks, teaching books of any language to THE CENTER,
204 Shirono Bldg., 3-41 Manzai-cho, Kita-ku,  Osaka 530. (Tel:
06-3 15-0848) not before June 8.

The Center is on the Tanimachi  subway line at Nakazaki-
cho, one stationnorth of Umeda. Go out  Exit 3 and turn left,  then
a quick right and mm down a side street  with a Pacific Sports
store on your right. Walk for a minute or less, and the Shirono
Bldg. is on your right, just after a large parking lot. The Center
is on the 2nd floor.

Call for Papers
The International University  of Japan

Conference on Second Language Research in Japan
Tokyo

We are soliciting papers on current second  language research in
Japan. Send by August 1 a brief abstract (maximum 300 words
in English or 600 characters in Japanese) plus a short biographi-
cal statement to Tom Hayes or Kaoru Yoshioka. Language
Program, The International University of Japan, Yamato-machi,
Minami  Uonuma-gun. Niigata-ken. Japan 949-72. Fax: 0257-
79-4441. Papers chosen for presentation will appear in the
conference  Proceedings. (Papers submitted in Japanese should
be accompanied by a brief summary in English. The conference
is scheduled for October 1991. The exact date will appear in
later issues of The Language Teacher.)

1991 YMCA Intensive  Seminar for leachers of English
A. YISTE America (SU) Course July 27-August  16, 1991

Y498,000
B. YISTE Britain (ICL)  Course July 27-August  16. 1991

Y639,000
C . YISTE Tokyo Course August 12-August 17.1991 Y53,000
For YISTE information call Tokyo YMCA, 03-3293-9661.

Seventh Hong Kong Institute of Language In Education
International Conference

December 17-19, 1991
Theme: Quilt and Quill: Maintaining and achieving quality in
language teaching and language learning. Abstracts for papers
and workshops should be sent no later than June 30, 1991.  For
application form and info contact: Institute of Language in
Education, 2 Hospital Road, Hong Kong. Tel: 803-2400.

JALT-Gunma  5th Summer Workshop at Kusatsu
Bridging the Gap

Between Skill-Getting and Skill-Using
August 19-2 1

Place: Kanto-Kosbinetsu Kokuritsudaigaku Seminar House,
Kusatsu-machi,  Gunma-ken.  Guest Speaker: Prof. Wilga M.
Rivers, Harvard University. Call for presentations: Submit
proposals for 30 minute presentations when you register. Fee:
¥5,000 (¥2,000  for presenters). Room and board: ¥6,400 for all
three days. (Some extra beds are available for family members.)
Registration and info: Morijiro Shibayama,  2-38-4 Hirose-
machi,  Maebashi-shi, Gunma-ken  371. Tel: 0272-63-8522.
Maximum 40 people, first come, first served.
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ILC SUMMER '
SEMINAR 91 Cambridge

ELT

TEACHER EDUCATION
PROFESSIONAL SKILLS DEVELOPMENT

for JAPANESE TEACHERS
of ENGLISH

Dates: Monday August 19th-Friday  August 23rd
Place: Iwanami Bldg, Jimbocho, Tokyo.

KEYNOTE SPEAKER: PROF JACK C. RICHARDS
“Beyond Training: Approaches to Teacher Education

in Language Teaching”           

Main Speakers: VIRGINIA LOCASTRO  on “Action Research”
ASAJI YONEYAMA on “Grammar & Drills”
MARC HELGESEN on “Reading Skills”

Seminar Coordinators: BRIAN TOMLINSON
HITOMI MASUHARA    

FOR AN APPLICATION FORM AND FURTHER INFORMATION
PLEASE CONTACT: CHRIS CLEARY, DIRECTOR OF STUDIES, ILC
IWANAMI BLDG 9F,  2-1 KANDA JIMBOCHO, CHIYODA-KU, TOKYO 101

Tel: (03-3264-7464)

INTERNATIONAL LANGUAGE CENTRE
CAMBRIDGE UNIVERSITY PRESS
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Please send all announcements for
this column to Marc Modica  (seep. 1).
The announcement should follow the
style and format of other announce-
ments in this column. It must be re-
ceived by the 25th of the month, two
months before publication.

If there  is no announcement for
your chapter. please call the
contact person listed below for
information.

CHIBA
Topic:
Speaker:

Date:
Time:
Place:
Fee:

Info:

Word Games
Vaughn Jones (Heinemann
Educational Books)
Sunday, June 9th
1:00-4:00 p.m.
Chiba Chuo Community Center
Members free; non-members
¥1,000
Bill Casey 0472-55-7489
Dan LaBranche  0747-86-7996

What are the problems involved in
learning new words? In a very  practical
session we will look at the meaning,
grammar and pronunciation of vocabulary
items and a variety of “fun” classroom
techniques will be demonstrated.

Vaughn Jones has taught English over
eight years in England, France and Japan
and has worked as a teacher-trainer in
Spill.

Don't toss this meeting announcement
away! ! Pass it on to a non-member, friend
or colleague. Signed by a current  member,
this announcement entitles any non-
member to one free admission to a JALT
Chiba meeting during this year.

FUKUI
Hiroyuki Kondou, 0776-56-0404

FUKUOKA
Topic: Magazines and Authentic Ma-

terials
Speakers: Julie Dyson & Lesley Koustaff

Date: Sunday, June 9th
Time: 2:00-5:00  p.m.
Place: West Chester University (1-3-

29 Nagahama, Chuo-ku/761-
0421)

Fee: Members free; non-members
¥600

Info: JALT Office 092-714-7717
of Program Chair 092-925-3511

Julie Dyson will introduce the DOS-
SIERS magazine-style ELT materials se-
ries, in relation to the special needs of
Japanese students.

Lesley Koustaff will look at the vi-
sual element in authentic magazines for
teaching various skills. Ms. Dyson will
then lead an open-ended workshop on
the use of authentic materials in the EFL
classroom, examining the principles be-
hind the effective use of both examples
she will be bringing with her and mate-
rials participants  are invited to bring to
the meeting.

Julie Dyson works for Macmillan in
Tokyo. Lesley Koustaff is Fukuoka JALT
President.

GUNMA
Hisatake Jimbo,  0274-62-0376

H A M A M A T S U
Topic: The MAT Method: Getting

Students to Talk
Speaker: Ritsuko Nakata
Date: Sunday, June 16th
T i e :  1:00-4:00 p.m.
Place: Seibu Kominkan (next  to

Ichiritsu High School) *Please
refrain from driving to the place
because there aren’t enough
parking spaces.

Fee: Members  free; non-members
¥1,000

Info: Brendan Lyons 053-454-4649
Mami Yamamoto 053-885-
3806

The speaker will demonstrate tech-
niques which have resulted in children
mastering how to talk in Q & A, basic
tenses, infinitives,  etc., within one year.

Ritsuko Nakata is a teacher-trainer.

HIMEJI
Topic: A Language Learning Strategies

Program
Speakers: Susan Jackson and Linda Viswat
Date: Sunday, June 16th
T i e : 2:00-4:00  p.m.
Place: Himeji YMCA (near Topos)
Fee: Members free; non-members

¥500
Info: F. Yamamoto 0792-67-1837

Recent research suggests that language
learners can be trained to use more effec-
tiveleaming strategies. The presenters  will
discuss a strategies training program used
in their classes. The students discuss one
strategy that a teacher or fellow student at
the university has found effective in his/
her own language learning experience.
Students are  encouraged to try out the
technique and report on their success in a
weekly journal.

In this workshop, participants will
be asked to consider some of the tech-
niques which have been presented to the
students and to share their own language
learning strategies.

HIROSHIMA
Topic:

Speaker:
Date:
Time:
Place:

Fee.:

Info:

Part I Project A: Pronunciation
Practice on a Double-Decker
Part II Holistic Listening with
Video Skits: Focus on Stress
Atsuko Ushimaru
Sunday, June 9th
1:00-4:00 p.m.
Hiroshima YMCA Gaigo
Gakuin,  Bldg. #3
Members ¥ 5 0 0 ;  non-members
¥1,000
Marie Tsuruda or Kathy
McDevitt  082-228-2269

The first  part of this presentation will
introduce a self-study activity to practice
pronounciation  using a contextualized
recording of English and a “double-deck”
tape recorder (i.e. with the dubbing or
“karaoke” function). Participants will be
taken through the activity step by step and
presented with a flowchart as a graphic
guide that their students may actually use.

In the second  part, a series of small-
group activities will be demonstrated,
designed with focus on the use of prosodic
features in English, with authentic mate-
rial from videotaped T.V. skits (e.g.
Sesame Street).

Atsuko Ushimaru is a full-time in-
structor at Obirin University in Machida,
Tokyo.

IBARAKI
Topic: Recently published teaching

material
Speaker: Julie Dyson
Date . : Sunday, July 14th
Time: 2:00-4:30  p.m.
Place: Mito  Shimin  Kaikan (Rm 206)
Fee: Members free; non-members

¥500
Info: Martin Pauly 0298-64-2594
Ms. Dyson is Marketing Executive for
Macmillan Language House  Ltd.

KAGOSHIMA
Topic:
Speaker:
Date:
Time:
Place:

Fee . :

Info:

Dealing with Dialogues
Barton Armstrong
Sunday, June 30th
1:30-3:30  p.m.
Kyuden Community Plaza,
Kagoshima  Chamber of Com-
merce  & Industry Bldg. 2F,  1-
38 Higashisengoku-cho,
Kagoshima City
Members free; non-members
¥1,000; students ¥500
Yasuo Teshima 0992-22-0101

Mr. Armstrong will discuss various
ways in which a dialogue can be used. A
wide range of tried and tested activities
will be demonstrated. Meeting attendants
are encouraged to bring any books they are
using.

K A N A Z A W A
Topic: Instructional Software: The

New “Grammar Checkers”
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P Lance Knowles and Francis Bailey with Rosi Jillet

New Edition

Now with accompanying video,
Functioning in Business offers a short
course for pre-intermediate students of
American English who are preparing to
use the language in a business context.
The course features a typical business
story (in nine episodes) involving
negotiations between Japanese and
American companies. As the story
develops, students are introduced to the
key functional phrases for moving
ahead in any business situation.

0 TRAINS STUDENTS IN THE

RECOGNITION AND PRODUCTION OF KEY

PHRASES

0 PRACTISES  LISTENING AND SPEAKING

SKILLS

0 EXPANDS BASIC BUSINESS VOCABULARY

0 PROVIDES RICH MATERIAL FOR

CROSS-CULTURAL COMPARISONS

0 SUITABLE FOR CLASS OR SELF-STUDY

0 STUDENTS’ BOOK, TEACHER’S GUIDE,

VIDEO CASSETTE, AUDIO CASSETTE

FOR FURTHER INFORMATION PLEASE CONTACT LONGMAN  ELT,
LONCMAN PENGUIN JAPAN CO LTD, GYOKUROEN BUILDING,
1 - 13 - 19 SEKIGUCHI  , BUNKYO-KU,
TOKYO 112
TELEPHONE (03) 266 - 0494
FAX (03) 266 0326
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Speaker: John Dennis
Date: Sunday, June 16th
Time: 2:00-4:00  p.m.
Place: Marier  Bldg., 6th floor, at

Toyama JR Train Station
Fee: Members free; non-members

¥600
Info: Masako Ooi 0766-22-8312

Mary Ann Mooradian 0762-62-
2153

English speakers who use personal
computers are able to take advantage of a
new category of software called "grammar
checkers.” While these applications have
been designed for native speakers, it is
worthwhile to examine how this type of
software might be used by a language
student Mr. Dennis  will describe several
grammar checkers, examine how they
work, and list the advantages and disad-
vantages of this software. He will then
suggest ways in which students of English
might use such applications as instruc-
tional tools.

Mr. Dennis teaches at Hokuriku Uni-
versity in Kanazawa.

KOBE
Topic: Electric Eclectic
Speaker: Judy Gernant
Date: Sunday, June 9th
Time: 1:30-4:30  p.m.
Place: Kobe YMCA Language Center,

4th floor
Fee: Members free; non-members

¥1,000
Info: Jane Hoelker 078-822-1065

Your students have a speaking text.
You want to enhance it with communica-
tive activities from multiple sources. You
want the students to be motivated, activated
and to see the sense in your transitions.
Steps toward organizing this effort will be
presented, and the afternoon will be spent
in a lively, practical demonstration of ac-
tivities from a summer syllabus. Audience
participation expected.

Judy Gernant  (MA in ESL, University
of Illinois) teaches at Kinran  Junior Col-
lege in Osaka.

K Y O T O
Topic: Team Teaching-Love It Or

Leave It, But It’s Here To Stay
Speakers: Louise Gormley--Murasakino

Date:
T i m e :
Place:

Fee:

Senior High School. Kyoto
Hiroko Takimoto-Fushimi
Junior High School, Kyoto
Lisa Wilkinson-Nagamatsu
Education Center, Kyoto
Michi Yamada-Kamikawa
Junior High School, Kyoto
Sunday, June 30th
2:00-4:30  p.m.
Kyoto YMCA, Sanjo
Yanaginobamba between
Kawaramachi and Karasuma,
075-23 l-4388
Members free; non-members

Info:
¥500
Kyoko Nozaki  075-71 l-3972
Michael Wolf 0775-65-8847

This workshop will demonstrate how
a JTE (Japanese Teacher of English) and

 

an AET (Assistant English Teacher) can
team teach a class at the junior or senior
high school level. A basic definition of
that gray area called “team teaching”; the
history behind the JET (Japan Exchange
Teaching) program; and the present AET
situation in Kyoto City are briefly dis-
cussed. Team-teaching  samplelessonplans
willbeprovided. Discussions will include:
advantages and disadvantages of team-
teaching; possible problem areas from an
AET and JTE perspective; and possible
solutions from the speakers’ experiences.

The speakers are currently teaching in
Kyoto City Public Junior High Schools or
High Schools and are actively involved in
the JET program.

MATSUYAMA
Topic: Learner Strategies
Speaker: Don Maybin
Date: Sunday, June 6th
Time: 2:00-4:30  p.m.
Place: Shinonome High School, Me-

morial Hall 4F
Fee: Members free; non-members

¥1,000
Info: Vickie Rooks 0899-33-6159

Linda  Kadota 0899-79-6531
Masako Aibara 0899-31-8686

Three communication strategy mod-
els are introduced (one receptive, two
production type) and applied in a series of
reinforcing activities. The goal is to train
learners to actively acquire a target lan-
guage in the real world by providing a
specific, efficient mental reference. Models
will be elicited from the audience, then
applied in three languages to put partici-
pants in the position of their students.

MORIOKA
Jeff Aden  0196-23-4699

N A G A N O
Tokio Watanabe, 0267-23-2063

NAGASAKI
Topic: English Education at Universi-

ties and Colleges in Nagasaki
Speakers: Various local university and

college educators
Date: Sunday, June 16th
Time: 1:30-4:30  p.m.
Place: Room 64--Edcation  Building,

Nagasaki University
Fee: Members free; non-members

¥500
Info: Wanda "Swan" Anderson 0958-

46-0084 (days) or 0958-47-1137
(evenings)

Presenters will focus on a general
overview of the English curriculum at
their institutions, including goals, means

to achieve them, students, methods and
materials. Also, presentation of specific,
proven teaching techniques, favorite les-
sons, preferred materials or report of cur-
rent, personal research will be addressed.
Following this, either a panel discussion
among the participants and audience or
small-group discussions will be held.

NAGOYA
Topic:
Speaker:

Date:
Time:
Place:

Fee:

Info:

Extensive Reading
Vaughn Jones, Heinemann  In-
ternational
Sunday, June 23rd
12:30-4:00  p.m.
Mikokoro Center, Naka-ku,
Nagoya
Members free; non-members
¥1,000
Ryoko Katsuda 0568-73-2288
Helen Saito 052-936-6493

We will look at ways of encouraging
students (high school age to adult) to read
extensively outside the classroom.

* Please note earlier meeting time.

N A R A
Topic: Grammar Tasks for Conscious-

tress-raising
Speaker: Rod Ellis
Date: Sunday, June 9th
Time: 1:00-4:00  p.m.
Place: Saidaiji YMCA
Fee: Members free; non-members

¥1,000
Info: Denise Vaughn 0742-49-2443

Masami Sugita 0742-47-4121
This  talk will examine what is meant

by “consciousness-raising,” comparing
this approach to the teaching of grammar
to the more traditional, “practice” oriented
approach. It will also present a taxonomy
of consciousness-raising tasks and illus-
trite some of the different types with ac-
tual materials for use in the classroom.

Rod Ellis is currently professor in
applied linguistics at Temple University,
Japan, where he teaches in the M.Ed. and
Doctoral Programmes.

NIIGATA
Topic: A Potpourri of Communicative

Classroom Activi t ies  from
Prentice Hall Regents

Speaker: Nancy Baxer
Date: Sunday, June 16th
Time: 1:00-3:30  p.m.
Place: Kokusai Yuko Kaikan (Inter-

national Friendship Center)
Fee: Members free; non-members

¥1,000
Info: Michiko Umeyama 025-267-

2904
Setsuko Toyama 0256-38-2003

Ms. Baxer will present a variety of
activities that require little preparation time.
Most activities can be applied to any text
and materials used am teacher-made or
from duplicatable teacher resource books.
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n  Macmillan Bookshelf is a series of

30 Readers at elementary, lower

intermediate, intermediate and

upper intermediate levels.

W Macmillan Bookshelf categories

include: Romance, Crime, Suspense,

Mystery, Human Interest, Historical
and Non-Fiction.

level I . . . . . . . . . . . 600 words Elementary

level 2 . . . . . . . . . 1000 words lower intermediate

1500 words Intermediate

level 4 . . . . . . . . . 2000 words Upper intermediate

To: Macmillan LanguageHouse  Ltd., 5-14-7 Hakusan, Bunkyo-Ku, Tokyo 112
Tel: 03-3943-6857 Fax: 03-3943-6863

Please send me a FREE inspection copy of one Macmillan Bookshelf title.

N a m e

M School___

A d d r e s s

MACMILLAN
PUBLISHERS
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Co-operative group learning tasks will be
introduced, along with activities for large
EFL classes in Japan.

Nancy Baxer is ELT Marketing Man-
ager for Prentice Hall Regents.

OKAYAMA
Fukiko Numoto, 0862-53-6648

OKINAWA

Karen Lupardus, 09889-8-6053

OMIYA
No June Meeting.
Margaret Sasaki, 048-644-3643

OSAKA
Topic: Getting Students to Speak Gut

Freely in English
Speaker: Ronald Cline
Date: Saturday. June 22nd
Time: 3:00-5:00  p.m.
Place: To be arranged
Fee: Members free; non-members

¥1,000
Info: Tamara Swenson 06-361-8843

This presentation will center around a
number of techniques and activities useful
for getting students to speak out more
freely in English. Techniques appropriate
for several different levels of student age
and ability will be demonstrated and par-
ticipants will also be given some hands-on
experience trying them out. In  addition,
the presenter will bring a small number of
original materials that have proven suc-
cessful in his classes.

Ron Cline  is assistant professor at
Teikoku Women’s Junior College.

SAPPORO

Topic:

Speaker:
Date:
Time:
Place:

Fee:

Info:

Stimulating Discussion and
Reading
Paul Stapleton
Sunday, June 30th
1:30-4:00  p.m.
Hokusei Women’s Junior Col-
lege (South 4, West 17) 4F
Members and students free; non-
members ¥1,000
Ken Hartmann  01 l-584-4854

In this workshop, participants will be
shown how subjects of interest to Japanese
students can be presented, to produce a
livelier class.

Paul Stapleton teaches at Hokkaido
University in Sapporo.

SENDAI
Topic: Word Games
Speaker: Vaughn Jones
Date: Sunday, June 16th
Time: 1 :00-4:00 p.m.
Place: Seminar Hall, 5th floor, 141

Building
Fee: Members free; non-members

¥1,000
Info: Tadashi Seki 022-278-8271

(home)

Harry Neale 022-267-3847
(work)

[For details, see the Chiba  announcement.]

SHIZUOKA
Topic: Teacher Training and Develop-

ment
Speakers: Warrick  Liang  and Maureen

Pilon
Date: Sunday, June 30th
Time: 1:00-3:00  p.m.
Place: To be announced
Fee: Free
Info: Tim Newfields 054-248-3913

The presenters will discuss ways that
both Japanese andnative ESL teachers can
hone their classroom skills and become
more effective learning facilitators. The
presenters will focus on ways that the
Language Institute  of Japan (LIOJ)  can be
a valuable resource and describe a number
of LIOJ programs which should be of
interest to every  ESL teacher.

Warrick  Liang  is Administrative Di-
rector of LIOJ. Maureen Pilon has taught
in the business, community, and team
teaching programs at LIOJ and is currently
the Business Program Supervisor.

SUWA
Mary Amga, 0266-27-3894

TAKAMATSU

Shizuka Maruura, 0878-34-6801

TOKUSHIMA
Sachie Nishida. 0886-32-4737

TOKYO

Topic:

Date:
Time:
Place:

Fee:

Info:

Ideas and Activities for Jr. & Sr.
High School Classes
Don Maybii, LIOJ,  Odawara
Sunday, June 23rd
2:00-5:00  p.m.
Temple University Japan; from
Takadanobaba take the Seibu
Shinjuku  Line one stop from
Shimo-ochiai (be sure to catch a
local train!)
Members free; non-members
¥1,000
Will Flaman (W) 03-5684-4817,
(H) 03-3816-6834

The Language Institute of Japan in
Gdawarahas conducted extensive summer
workshops for Junior and Senior High
School teachers for a number of  years. Mr.
Maybin  will bring  the best of these  ideas to
our monthly meeting.

June 1991

&-lx@f  : 52;w  f@..$t.  kwI+I  1,ooofl
fZJ~~~b+t  : WjkV  0473-48-2650

E&G=  03-3372-9393

TOYOHASHI
Topic: Guided Readers
Speaker: Barton P. Armstrong (Hei-

nemann  International)
Date: Sunday, June 16th
Time: 1:30-4:30  p.m.
Place: Aichi University Kinenkan
Fee: Free
Info: Masahito Nishimura 0532-25-

6474
Kazunori Nozawa 0532-25-
6578

UTSUNOMIYA
Topic: Teaching English for the

Children's  Glass
Speaker: Julie Dyson
Date: Sunday, June 16th
Time: 2:00-4:00  p.m.
Place: Utsunomiya  Sogo Community

Center
Fee: Free
Info: James Chambers 0286-27-l 858

Michiko Kunitomo 0286-61-

WEST T O K Y O
B r u c e  Carrick,  0422-54-9485

YAMAGATA
Ayako Sasahara. 0236-81-7124

YAMAGUCHI
Brenda Watts, 0832-54-0420

YOKOHAMA

Topic: Making Gut in JET: Problems of
Teaching English  in the JET
program

Speaker: Aston Bridgeman
Date: Sunday, June 9th
Time: 2:00-4:45  p . m .
Place: Yokohama Kaiko Kinen Kaikan

(Near Kannai Station and
Yokohama Stadium)

Fee: Members free; non-members
¥1,000

Info: Ron Thornton 0467-3 l-2797
A look at problems with the JET scheme

as perceived by a native speaker participant.
Aston Bridgeman is in his second

year as an AET at three public high schools
in Yokohama/Kanagawa.
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Two videos for cross-culturalstudies, listening
development, or pre-departure training:

Introduce your students to real people and memorable sights
beyond the “pack tour” images: the beautiful scenery __  __ 
Wales and Cornwall, the impressive history of Oxford, Stratford and
Bath, as well as the varied daily life of people throughout the British
Isles.
I Informative, entertaining, and easy to follow
I Provides useful information on British

customs and traditions
I Specially prepared narration for pre-intermediate

language learners
I 10-unit Workbook provides comprehension and extension activities

to facilitate and consolidate understanding
2X30 MINUTE VHS CASSETTES
STUDENT WORKBOOK (WITH VIDEOSCRIPT)  

For a demonstration video and further information contact:
Longman  ELT
Gyokoroen  Building
1-13-19 Sekiguch
Bunkyo-ku,  Tokyo 112
Telephone: 03 3266 0404 Fax: 03 3266 0326

An ideal introduction for upper elementary level students -
to the sights and sounds of London; the Changing of the
Guard at Buckingham Palace, the pandas at London
Zoo, the Tower of London, shopping at Harrod’s of
Knightsbridge, and many others.

A ‘I-unit Workbook containing activities and
exercises, a map and full videoscript complement
the videocassette.

Other Longman Videos of related interest:
Living in Washington and Living in New York.

LONGMAN ELT lzl
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Please send all announcements for this column to Marc Modica (see
p. 1). The announcement should follow the style and format of other
announcements in this column. It must be received by the 25th of the
month, two months before publication.

Although JALT  cannot protect job applicants from
discrimination, The Language Teacher will not publicize
sex, age, rel igious, or racial restr ict ions. Restr ict ive
notices are edited to the bare minimum.

(FUKUI) Fukui University is seeking a teacher for courses in
English, English Composition, English Conversation, Com-
parative Culture. Available from October 1.1991. At least MA
in any of the following fields: linguistics, TEFL, English/
American literature, communication. and any other related
field. Teaching load 6 classes (100 minutes each) per week.
Salary based on experience and qualifications: ¥347,000 or
higher per month. Plus bonuses and accommodation. Please
send by no later than June 15 your C.V.  with recent photo,
publications (if any), and letter of application to: Sadayuki
Nakane, Dept. of English, Fukui University, 9-1 Bunkyo 3
chome,  Fukui-shi 910.

(FUNABASHI, CHIBA) MIL The Language School seeks EFL
instructors for positions in spring, summer and fall 1991. Duties
include teaching children and adults and designing of curriculum.
BA/MA  in TESL/TEFL  or teaching certificate in a related field
and experience required. Early Childhood Education and
cross-cultural degrees also welcome. Two-year contracts
only. Salary begins at ¥250,000-270,000/month.  A 10%
raise is guaranteed after the first year. 230 working days per
year. 15 days summer and 15 days winter vacation, low-cost
furnished housing and insurance support. Contract comple-
tion bonus of ¥270,000  after two years. Send resume  to:
Margaret Otake, Eguchi Bldg. 3F, Katsutadai l-6-2. Yachiyo-
shi. Chiba-ken, 276. Please include a letter of recommendation
from an employer and a recent photo.

(KANAZAWA) Full-time college-level English teaching posi-
tions available beginning September 1991. Qualifications:
MA in TEFL, Applied Linguistics, Education, English or
related field, teaching experience; experience in a technical
field is useful. Duties: Teach first and second year English
courses; develop and produce materials for the English
program; take part in curriculum planning. Relevant research
is encouraged and supported. Terms: 2-year renewable
contract, competitive salary. Please contact: Keiko Koma,
Personnel Director, Kanazawa Institute of Technology, 7-l
Ohgigaoka. Nonoichi, Ishikawa-ken 921.

(KURASHIKI) Mr. Hood Community College in Kurashiki is now
accepting applications for its part-time ESL/ENL  instructor
eligibility pool. For information and application forms please
contact Mariko at the college, 0864-72-7770.

(ODAWARA) The Language Institute of Japan (LIOJ) in Odawara
expects EFL teacher openings in both its Business Communi-
cations Program (BCP) and also its Community Program (CP)
beginning in June, September and December of 1991. LIOJ has
a reputation for providing a highly unique and rewarding
teaching and social situation where innovation, exchange of
teaching  ideas, and high standards are  emphasized. MA in
TEFL preferred, but candidates also sought with backgrounds
in education, business, engineering, or international relations.
BCP students are business professionals from throughout Japan
who stay at LIOJ for one month and study in an intensive
program. CP students range in age from 4 to 70, and instruction
includes team teaching in local junior high schools. Salary
approximately ¥339,000 per month with seven weeks paid
vacation, up to ten meals  provided, and other yearly benefits.
Excellent living area, near the mountains and sea, about one
hour from Tokyo. Send a resume  to Personnel Director,
Language Institute of Japan, 4-14-1 Shiroyama. Odawara-
shi, Kanagawa-ken 250. Interviews will be arranged in
Odawara for selected applicants.

(Seoul, KOREA) Full-time position: ESL instructor. Starting
dates are: June 21, July 19, Aug. 23. Salary W1,200,000/
month. W710-US$1.00).  Requirements: MA or BA in
TESOL or related field of experience. Benefits: Partial
housing, round-trip airfare; four weeks paid vacation, 50%
health insurance. Send resume,  copies of diploma/transcript/
first page of passport, and references to: Graham Dutfield
Head Coordinator, English Training Center, 646-22,  Yoksam-
dong, Gangnam-ku. Seoul 135, Korea.

(TAKAMATSU, KAGAWA) Lingo School, Institute in English
conversation, is seeking full-time  teachers of English as a
second language. Requirements: Native speakers with BA or
MA in ESL or a teacher’s certificate. Experience in teaching
children preferred. Salary depends on qualifications and ex-
perience. Accommodation available. Five days a week. 23
teaching hours a week. Seven days summer and winter holidays.
Beginning August 1 or Sept. 1. Please send resume.  For in-
formation contact: Kyoko Tominaga, Lingo School. 11-6
Kameicho, Takamatsu City, Kagawa, 0878-31-3241.

E s s a y  C o n t e s t

Subject: Greening the Future
Deadline: July 1. 1991

Prize: ¥10,000  and publication

Japan Environment Monitor and Mamaenona
Shimbun are looking for essays that delve
into the current environmental crisis and
offer ways to move toward a greener future.
They welcome typed, double-spaced En-
glish essays of 1.000 words or less and
Japanese entries of 2-3 thousand charac-
ters. Submit two copies of your essay along
with ¥300  in postage stamps for handling.
Contact Richard Evanoff. Contest Coordi-
nator, 1938-8 Hazama-cho. Hachioji-shi
Tokyo 193 for more information. Tel.: 0426-
66-3481.
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I FINALLY! REAL ACTORS IN A LANGUAGE VIDEO! 
I

NATURAL Acting
with NATURAL Dialogues

in NATURAL Settings

Three Integrated Volumes
&B Advanced Beginners
m Intermediate
bw Upper Intermediate

Components of Each Volume
* Textbook
* Two 70^90 Minute Video Cassettes
* 10 Audio Cassettes and Audio Manual

(TOEIC 350-500)

(TOEIC 450-600)

(available soon)

* Detailed Teacher’s Manual
* Japanese Translations of Dialogues, Language Points and Cultural Focus Sections

To:New West, Inc. Takanawa Toei  Bldg 3F, 11-35, 4-chome,  Minato-ku, Tokyo108
TEL : 03-3442-2477 FAX : 03-3442-4170

Please send me : !11 More information about Living and Working in America
3A sample copy of Living and Working in America

Name:

Address : (Home/School)

School :

If you Live in kyushu please contact. Lesley Koustafff,  school principal  of Open Space School
3-4-13  Tenjin,  Chuo-ku, Fukuoka  810  TEL.  092-822-5910



Each book contains:

l 50 puzzles and their  solutions

l a short introduction  giving

l an index of fhe

’ * practiced

INTERNATIONAL Chiyoda-Ku, Tokyo 101 Telephone: 03 3294-0791  Fax: 03 3294-0792
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MEMBERSHIP INFORMATION

JALT is a pmfessional organization dedicated to the improvement of language learning and teaching in Japan, a vehicle
for the exchange of new ideas and techniques and a means of keeping abreast of new developments in a rapidly
changing field. JALT,  formed in 1976, has an international membership of over 4,000. There are currently 36 JALT
chapters throughout Japan (listed below). It is the Japan affiliate of International TESOL (Teachers of English to
Speakers of Other Languages) and a branch of IATEFL  (International Association of Teachers of English as a Foreign
Language).

Publications - JALT publishes The Language Teacher, a monthly magazine of articles and announce-ments on
professional concerns, and the semi-annual JALT Journal. Members enjoy substantial discounts on Cross Currents
(Language Institute of Japan).

Meetings and Conferences -The JALT International Conference on Language Teaching/Learning attracts some
2,000  participants annually. The program consists  of over 300  papers, workshops, colloquia and poster sessions, a publishers’
exhibition of some 1,000m2, an employment center, and social events. Local chapter meetings are held on a monthly or bi-
monthly basis in each JALT chapter, and National Special Interest Groups, N-SIGs, disseminate information on areas of
special interest. JALT  also sponsors special events, such as conferences  on Testing and other themes.

Chapters - Chiba, Fukui,  Fukuoka, Gunma,  Hammamatsu, Himeji, Hiroshima, Ibaraki, Kagoshima, Kanaxawa,
Kobe, Kyoto, Matsuyama, Morioka, Nagano, Nagasaki, Nagoya, Nara, Niigata, Okayama, Okinawa, Omiya, Osaka,
Sappom, Sendai, Shizuoka,  Suwa, Takamatsu, tokushima, Tokyo, Toyohashi, Utsunomiya, West Tokyo, Yamagata,
Yamagata, Yamaguchi, Yokohama.

Awards for Research Grants and Development -Awarded annually. Applications must be made to the JALT
President by September 1.  Awards are announced at the annual conference.

Membership- Regular Membership(¥7,000) includes membership in the nearest chapter.  Joint Membership (¥12,000),
available to two individuals sharing the same mailing address, receive only one mpy of each JALT publication. Group
Memberships (¥4,500/person)  am available to five or more people employed by the same institution. One copy of  each
publication is provided for every five members or fraction thereof. Applications may be made at any JALT meeting, by using
the postal money transfer form (yubin furikae) found in every issue of The Language Teacher, or by sending a check or money
order in yen (on a Japanese bank) or dollars (on a U.S. bank) to the Central Office.

CENTRAL. OFFICE:
1-2-8 Kyomachi,  Kawasaki-ku, Kawasaki, Kanagawa,  Japan 210

Tel.: (044) 344-8501 Fax: (044)  344-8502 Furikae  Account: Yokohama 9-70903,  Name: "JALT"
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Learn English While
Watching TV!

The TeleCaption System is a Fun,

Convenient and Entertaining Way to Improve Your

Students’ English Skills.



Cambridge

ELT

New for pre-intermediate
learners from the authors
of Meanings into Words

Language in Use
A pre-intermediate course
Adrian Doff and Christopher Jones

Language in Use has a range of
important features, which will
appeal both to teachers and
learners at this level.

Systematic coverage of ,
language - The course
has a dual syllabus in A
which topic units
alternate with
grammar units.

Clarity - The A
clear design of A
the syllabus and
activities helps
students identify
what they have
learned and
where they
need more
practice.

Self-study
opportunities -
students can benefit
from both interactive
classroom lessons
and specially
designed self-
directed learning
activities.

Flexibility - The
design of the units
and the open-ended
nature of individual
exercises allow great
flexibility for the
teacher to tailor the
material to the needs
of the class.

Components
Classroom Book
Self-study Workbook
Self-study Workbook

with Answer Key
Teacher’s Book
Class Cassette Set
Self-study Cassette Set
Split Editions are

also available.
For further information on any Cambridge  ELT materials,
please  contact

Steve Maginn,  United  Publishers Sevices  Ltd  ,
Kenkyu  sha  Building,  9  Kanda  Surugadai 2-chome
Chyoda  ku, Tokyo 101
Tel  (03)  3295 5875

CAMBRIDGE UNWERSITY PRESS




