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Introduction

The idea of content-based language indruction has become more popular in Japan during the past few years.
However, many people have questions about it:

What is content-based language ingtruction?

How ae these courses different from language courses?

Are sudents able to learn the subject matter, the content, in a foreign language?

Do students develop their second/foreign language skills?

How can content-based indruction be implemented in an existing curricullum?

How do teachers teach these courses?

What subjects, contents, are appropriate?
The articles in this specid issue address these questions, introducing the basic theory and practice to those
for whom it is new, and offering some ideas for its implementation to al.

The first two articles serve as theoretical background for the other articles in the issue. Marguerite Ann
Snow (one of the authors of Content-Based Language Instruction) explains the theory of content-based
language ingtruction inreadily understandable terms and presents a summary of different models of content-
based instruction. Bernard A. Mohan (author of Language and Content ) discusses the integration of
language and content with reference to knowledge — structures and tasks. He suggests that these be used for
a “systematic analysis of content course activities." In addition, his aticle has an extensve reference list
which can serve as a suggested reading list for those interested in pursuing the topic.

The remaining articles present practica problems and solutions to using content-based instruction. All three
ae based on the authors teaching experiences in Japan. Tamara Swenson discusses implementing content-
based ingdruction in the ubiquitous “conversation class” Ken Biegel takes us through the problems he encoun-
tered when teaching a content-based course for the first time — and the solutions he found for those problems.
Findly, James Hagen taks about the pluses and minuses of teaching economics as a content-based course.
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—— Content*BasedTeaching: Snow——

Content-Based Second/Foreign
Language Instruction: An Overview

Content has been defined in a variety of different waysin
second/foreign language teaching. Historically, in methods
such as grammar-trandation, content has been equated with
the use of literary passages and grammatical structures in the
target language. In the audio-lingua method, content has
consisted of grammar structures, vocabulary, or sound pat-
terns, usually presented in the form of dialogues to be
memorized. In communicative approaches, content has come
in the form of language functions needed in particular set-
tings such as the bank or the university classroom and in the
form of notions such as those needed to describe spatial
relationships.

More recently, another definition of content has emerged.
Content, in this interpretation, is the use of subject matter for
language teaching purposes. Subject matter in a content-
based approach may be defined rather broadly-from topics
or themes selected for student interest or need-or it may be
more specifically interpreted, such as the vocational or
academic course material which students are studying out-
side the language class.

The purpose of this article isto provide an overview of
content-based instruction, including its theoretical rationale
and descriptions of content-based instructiond models. The
aticle concludes with a discussion of key issues which must
be considered in content-based instruction.

Content-Based Instruction: A Rationale

Content-based instruction  fulfills a number of the condi-
tions which have been posited as necessary for second/
foreign language acquisition. According to Krashen, second
language acquisition occurs when learners receive compre-
hensible input, not when they are memorizing vocabulary or
completing grammar exercises. He reasons, therefore, that
methods which provide students with more comprehensible
input will be more successful. Krashen (1984) states that
“...comprehensible subject-matter teaching is language
teaching” (p. 62) since we acquire language when we under-
stand messages. In content-based ingtruction, the focus is on
the subject matter and not on the form or, as Krashen says, on
“what is being said rather than how” (p. 62).

Content-based instruction also provides students with
opportunities for meaningful use of the second/foreign lan
guage. Swain (1985) suggests that in order to develop com-
municative competence learners must have extended op-
portunities to use the second/foreign language productively.
Thus, in addition to receiving comprehensible input, they
must produce comprehensible output. Swam maintains that
learners need to be “...pushed toward the delivery of a
message that is.. conveyed precisdy, coherently,and appro-
priately” (p.  249). Content-based instructioncanprovide this

by Marguerite Ann Snow
Cdlifornia State University, Los Angdes (UCLA)

push since students learn to produce language that is appro-
priate from the point of view of both language and content.

Mohan (1986) underscores the viewpoint that has led to
the separation of language and content: “In subject matter
learning we overlook the role of language as a medium of
learning. In language learning we overlook the fact that
content is being communicated” (p. 1). In fact, a number of
well-documented  ingtructional  approaches have rejected  this
traditional separation and have sought to wed language
teaching to subject matter learning. The writing across the
curriculum (WAC) movement, for example, which was
designed originaly for native speakers of English in Britain,
acknowledges the effectiveness of having students write in
the content areas (Department of Education and Science,
1975). Many American universities have adopted this cross-
curricular perspective and now require students to take
writing courses specifically attached to wurses such as
history or political science. Foreign language immersion
programs in Canada and the U.S. assume that English-
speaking children can learn subjects in the elementary school
curriculum  taught through themediumof the foreign language
(Genesee, 1987). Furthermore, English for  Specific  Purposes
(ESP) courses provide second/foreign learners with content
which is relevant to their occupationa or professiond needs
(Hutchison & Waters, 1987). So, for instance, Vocationa
English as a Second Language (VESL) courses teach lan-
guage through the life skills students need to survive and live
in English-speaking countries. Similarly, English for Aca-
demic Purposes (EAP) programs have as ther man god the
preparation of dudents for the types of academic tasks they
will encounter in English-medium high schools, colleges. or
universities.

Increased motivation is another rationale for content-
based instruction. Second/foreign language learners find the
study of content interesting and often more related to their
persona or professional needs than more traditional lan-
guage wurses. In addition, content-based instruction courses
can provide the boost in morale often needed at the inter-
mediate proficiency level when motivation begins to sag.
Moreover, the extensve use of authentic materids and tasks
in content-based instruction provides effective means for
exposing learners to real, communicative language that is
usudly not found in grammar-based methods and texthooks.

Models of Content-Based Instruction
A variety of content-based models can be found in both the
foreign and second language settings. All are, more or less,

variationsof  threeprototypemodcls (Brinton,  Snow, & Wesche,
1989). Each of the models described below differs somewhat
in implementation due to such factors as instructional setting,
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program objectives, and target population. All share, however,
a common point of depature-the integration of language
teaching aims with subject matter instruction.

Theme-Based Model
The theme-based model is a type of content-based in-
struction in which selected topics or themes provide the
content for the language class. From these topics, the ESL/
EFL teacher extracts language activities which
follow naturally from the content material.
Thus, a unit on “Advertising” might engage
the students in a variety of activities such as
designing and administering a marketing sur-
vey, plotting a graph of the results of the
survey, and comparing and contrasting con-
aumer  attitudes. This model is particularly
suitable in alanguage ingtitute or in the col-
lege or university setting where classes are
often composed of students of diverse lan-

Content-Based Teaching: Snow

The language
teacher must
learn to exploit
the content
material for its
language teach-
ing potential.

Sheltered Model

Sheltered courses currently exist in a variety of secondary
and post-secondary settings in both Canada and the United
States. The term sheltered derives from the mode’s deliberate
separation of second/foreign language students from native
speakers of the target language for the purpose of content
instruction. The sheltered model in the post-secondary setting
was developed a the University of Ottawa as an dternative to
the traditional university foreign language
class (Edwards, Wesche, Krashen, Clem
ent, & Kruidenier, 1984). Students opted to
take a content course such as Introduction to
Psychology or Introductory Linguistics
conducted in their second language in lieu of
taking atraditional second language class.

Comparisons  of  sheltered  Psychology
dudents with students attending more tra-
ditional ESL classes have found no sg-
nificant differences in the gains of the two

guage backgrounds or interests.

A theme-based program designed for
German EFL sudents a the Free Universty of Berlin offers
avariety of modules on such topics as Television; Profes-
siona Ethics; Native Americans; Ecology; Britain and the
Race Question; and Religious Persuasion. The modules
relate to one another so as to create cohesive instruction of
specified skills, vocabulary, grammatical structures, and
concepts. To ensure continuity across modules, the concepts,
functions, skills, vocabulary, and structures are interrelated
and recycled.

At the elementary school level in the U.S., many
foreign language programs have developed “content-en-
riched” curricula which select subjects from the standard
school curriculum for introduction or reinforcement in the
foreign language class (Curtain & Martinez, 1990). In this
content-based approach, foreign language teachers find
points of coincidence from other subjects in the regular
school curriculum which pair with the objectives of the
foreign language curriculum. For example, terms and
structures for describing weather are taught in the foreign
language class in coordination with a science unit on
meteorology in the regular English curriculum.

There are a number of advantages that the “content-
enriched” approach has over traditional foreign language
classes. Firdt, the content-based course offers a more relev ant,
meaningful context for language learning. Students use the
foreign language to talk about the content of the unit-the
what in Krashen's terms, not the how of language, such as verb
conjugations. Second, since students have already been ex-
posed to the content under study in English, there is a richer
context for use of the foreign language for meaningful com-
munication (which is especialy important given the limited
exposure to the foreign language). The foreign language class.
thus, takes on the new role of providing reinforcement of
content. Finaly, the foreign language teacher does not have to
search for material for the language class, as the school
curriculum provides a wedth of ideas that canbe incorporated
into foreign language instruction.

The Language Teacher XV:11
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groups in second language proficiency

despite the fact that the sheltered students
did not “study” the second language. In addition to their
gains in second language proficiency, the sheltered stu-
dents demonstrated mastery of the content course material
at the same levels as comparison students enrolled in
regular native-speaker sections of Psychology. Further-
more, the sheltered students reported greater self-confidence
in their abilities to use their second language as a result of
participation in the sheltered class.

In the secondary school setting in the United States, ESL
students are often placed in sheltered content courses such as
“ESL Math” or “ESL Socia Studies.” These courses are
frequently an alternative to content courses taught in the
students' native languages in settings where trained hilingual
teachers are not available or the student population is so
heterogeneous as to preclude primary language instruction.
Sheltered courses offer language minority students an  dter-
native to traditional ESL classes that are often taught in
isolation from the rest of the school curriculum, giving them
access to school subjects from which they might otherwise
be barred on the basis of their limited English proficiency.
Students in sheltered classes follow the regular course cur-
riculum; however, instruction is geared to their developing
levels of second language proficiency through the use of
specia instructional  strategies and  materials.  When  properly
implemented, sheltered courses can offer an effective ap-
proach to integrating language and content instruction for
intermediate ESL students whose language skills may not yet
be developed enough for them to be mainstreamed with
native English speakers in demanding content courses.

Adjunct Mode

The adjunct model is a content-based approach in which
students are concurrently enrolled in alanguage class and a
content course. This model is typicaly implemented inpost-
secondary settings where such linking or “adjuncting” be-
tween language and content departmentsis feasible. A key
feature of the adjunct model is the coordination of objectives



and assignments between language and content instructors.
The language class becomes content-based in the sense that
the students' needs in the content class dictate the activities
of the language class.

In the Freshman Summer Program (FSP) at UCLA, for
example, native and non-native English speakers enroll in an
undergraduate generd education course and the correspond-
ing English composition/ESL class. The material of the
content courses becomes a springboard for activities and
assignments in the EnglisVESL classes as students immedi-
ae academic needs are met, and & the same time sudents are
exposed to more general academic skills that can be transferred
to other content courses. Comparison of the ESL students
who had participated in FSP with students who followed a
more typical EAP curriculum revealed that, despite having
significantly lower ESL placement scores, the FSP  students
performed as well as the ESL students on a task requiring
them to use lecture and reading material in the composition
of an essay (Snow & Brinton, 1988).

In the EFL setting, a modified adjunct model has been
implemented in the Peoples Republic of China a the Socid
Science English Language Center (SSELC) inBeijing. In the
SSELC program, Chinese students atend English lectures in
selected social science topics given by visiting American
professors. The EFL classes focus on generd academic skills
development before the professor's arival and then coordi-
nate with the content course once it is underway.

Key Issues in Teaching Language through Content

Asis hopefully clear from the description of programs
and instructional activities, content-based instruction differs
conceptualy from more traditional second language teach-
ing methods in a number of ways. First, the roles of the
language teacher and/or the content teacher are necessarily
expanded. Since the content dictates the selection and se-
quence of teaching points, the language teacher much learn
to exploit the content material for its language teaching
potential. This means that the language teacher must select
the content material judiciously, or in the case where the
materials are aready selected (such as in adjunct classes), the
teacher needs to pull out materid which is most suitable for
language teaching aims. This includes identification of la+
guage structures and skills that pair naturally with content
material; it also means that the language teacher must become
familiar enough with the content material to put it to a
meaningful use. Thisis one of the most difficult. yet indis-
pensable requirements of content-based teaching. By the
same token, the content teacher, in this approach, becomes
sensitized to the language needs of second/foreign language
students. This entails systematic planning of instruction
through a variety of strategies and techniques.

A second key issue in content-based instruction is the
need to develop appropriate curricula and materials which
reflect the assumptions of the approach. Thus, while com-
mercial language texts may be appropriate for some ac-
tivities and may be useful references, content-based in-
struction necessarily requires development of curricula
and material that integrate the teaching of language skills

Content-Based Teaching: Snow

with content. Initially, this may require additional prepara-
tion and planning for effective content-based instruction;
these demands, however, can be aleviated by the creation
of materials writing teams and by the sharing of materials
among colleagues.

Assessment is also a key issue in content-based instruc-
tion. When selecting an instructional model, choice of con-
tent should revolve around considerations of students' cur-
rent proficiency levels, learning objectives, interests, and
needs. The students' language proficiency levels must be
assessed  carefully in order to determine the type of content
which will be most appropriate to select for ingtruction. The
theme-based model can be used effectivy a dl proficiency
level; sheltered courses require intermediate to high inter-
mediate proficiency; and adjunct courses, intermediate to
advanced levels of the second/foreign language. Once a
content-based  approach is implemented, assessment must  be
carefully planned to take into consideration both language
development and content mastery. Assessment, therefore,
plays an important role a al stages of program development.

Conclusion

There is theoretical support in the literature for a
content-based approach and abundant existing programsin
both the foreign and second language settings which ef-
fectively teach language through content. Content-based
instruction crosses over age groups, proficiency levels, and
instructional settings and is a method which is very much
in keeping with a communicative approach to second/
foreign language tesching.
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The Integration of Language and
Content: Recent Research Issues

The integration of language and content (ILC) can be
broadly defined as mutual support and cooperation between
language teachers and content teachers for the educational
benefit of students, with a focus on the intersection of
language, content and thinking objectives. This paper will
review selected research issues which | believe are important
for future developmentsin ILC. The wider range of issues
can be found in recent publications (Mohan 1986, Early,
Thew & Wakefield 1986; Cantoni-Harvey, 1987; Crandall,
1987; Benesch, 1988, Enright & McCloskey, 1988; Brinton,
Snow & Wesche. 1989; Crandall & Tucker, 1989; Spanos,
1990).

When a mother interacts with her young child, the child
learns language and learns about the world. Seemingly
without effort, the mother assists the child’s language
development and knowledge development simultaneously.
She integrates language and content learning. By contrast,
formal education typically adopts practices and assump-
tions which separate language teaching from content
teaching. These practices and assumptions have recently
been questioned by those who aim for a closer integration
of language and content learning (ILC).

ILC is seen quite differently in different theoretical
perspectives. Krashen's (1985) second language acquisi-
tion perspective is an account of second language acquisi-
tion only. There is no attempt to account for content
learning. Second language acquisition is a matter of learning
the language code (particularly the rules of sentence
grammar) through involvement in comprehensible language
use, and language use provides examples of the language
code. A content course, then, insofar as it is comprehensible,
is seen only as an aid to language learning, a source of
examples of the language code.

Language socialisation, by contrast, aims to explain
how language and culture (including content knowledge)
are learned at the same time (Halliday, 1978, 1986; Bruner,
1983; Ochs, 1988). In the language socidlisation view,
language use occurs in the context of a social practice, and
language is essentially related to sociocultural knowledge.
The learner’s participation in language use in sociocultura
activitiesis not only a means to acquiring language but also
to acquiring sociocultural knowledge. Language is a me-
dium of learning and learning is semiotic process. A
content course, then, is seen to raise such questions as: the
interface between language learning and content learning;
the nature of learning activities as sociocultural processes
(or situational contexts or tasks); the reflection of these
processes in the patterning of discourse units beyond the
sentence; and the relation of this discourse to the
organisation of content knowledge.
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Two basic forms of integration of language and content
(ILC) are

(1) A language course which includes content learning
gods. For example, a reading course which
familiarises  dtudents  withmaterid ~ from  animpend-
ing content course.

(2) A content course which includes language learning
goas. For example, a science course that includes
instruction on scientific writing.

Let us suppose that (2) is taught cooperatively by a
language teacher and a content teacher. We will use (2) to
provide us with a clear case to see the problematic issues of
integration. It raises the question: can a good content learning
course also be a good language learning course?

This question requires systematic analysis of content
course activities. It is not sufficient to immerse an L2 learner
in a content course and measure final achievement in lan-
guage and subject matter. French immerson programs, where
English-speaking students learn content subjects through the
medium of French, arenotably successful (Swain & Cummins,
1986; Genesee, 1987), but closer inspection of classroom
processes (Swain, 1988) has shown how good content teach-
ing may be poor language teaching. Two research bases for
the systematic analysis of content course activities are
knowledge structures and tasks. Each of these is a unit of
andysis common to both the content view and the language
view, allowing these two views to be coordinated.

Knowledge Structures  (KS9)

We will discuss knowledge structures first in relation to
knowledge and content questions, and then in relation to
language questions.

KSs are important for the systematic monitoring and
planning of thecontentcomponent of acontent course. KSs ae
schemata or paterns of organisation of knowledge. Cognitive
psychologists (Abelson & Black, 1986) claim that the
organisation of knowledge into KSs helps us better to compre-
hend, remember, and apply knowledge. Cognitive anthro-
pologists (Werner & Schoepfle, 1987)find that certain abstract
logical (or semantic) KSs such as classification or decision
occur across cultures. In applied linguistics, Mohan (1986)
similarly identifies arelated set of logical KSs which apply
generally to communication contexts and human activities.
Ealy, Thew, & Wakefield (1986) found that this set of logica
K Ss underlie the thinking skills of content coursesin social
dudies and science, where they may even be explicitly taught,
eg. classfication in hiology or decision-making in business.

KSs are aso important for the systematic monitoring and
planning of the language component of a content course.



Research based on the schema theory of reading has shown
the reader draws on prior knowledge of various kinds to
process themessage of the text interactively (Carrell, Devine,
& Eskey, 1988). Hence reading material on familiar content
topics is read more quickly and recalled more easily than
unfamiliar material. Reading researchers (e.g. Carrell, 1987.
1987) divide content knowledge into content schemata and
formal schemata (that is, into specific information and the
genera organisational patterns  of informa:
tion). Formal schemata are particularly im-
portant because they apply very generally.
Learners can be taught to recognise and use
formal schemata (text structure) to improve
their ability to read expository prose
(Armbruster, Anderson & Ostertag, 1987;
Early, 1989). Semantic mapping of text struc-
ture, where text is displayed in graphic form
aso enhances reading with L2 students
(Carrell, Pharis & Liberto, 1989).
Researchers divide formal schematainto
rhetorical schemata and logical schemata.
Information in discourse is organised both
rhetorically and logically. There is genre, or

Content-Based Teaching: Mohan

Teachers should
question lan-
guage teaching
that ignores the
content of com-
munication and
content teaching
that ignores the
language of
communication.

advantages from both the content viewpoint and the language
viewpoint. But we need to ask further research questions
such as: what are the discourse characteristics of different
types of cooperative learning, eg., peer tutoring versus group
discussion? What are the relations between task characteris-
ticsand student group composition? (SeeLong,  1989; Wong-
Fillmore, 1989).

Consider learning strategies for student tasks. Learning
strategies are conscious processes and tech-
niques for tasks which facilitate learning.
Thereisalarge body of work on content
learning  strategies (see  Weinstein& Mayer,
1985). More recently there has been a con-
siderable amount of work on language
learning strategies (Wenden & Rubin, 1987,
Oxford, 1990). Can effective content lean
ing dtrategies be compatible with effective
language learning strategies? O'Maley  and
Chamot (1989) believe so, and their work
on learning strategies in second language
acquisition is intended to apply both to
language development and content learn-
ing, as illustrated in O'Malley (1988).

rhetorical organisation of the discourse as it
unfolds in time. And there is logical knowl-
edge structure, or logical organisation of the propositional
content of what it talked about. For genre, see Martin
(1985), Hammond (1987). Christie & Rothery (1989). and
Swales (1990). Genres or rhetorical schemata tend to be
culture-specific, and may cause negative transfer or inter-
ference for learners (see Connor & Kaplan, 1987; Purves.
1988). Logica knowledge structures tend to be cross-
cultural (see again Werner & Schoepfle, 1987). Mohan
(1989) illudtrates the difference between genre and logical
KSs, showing how logical KSs are a bridge between
language goals and content goals.

Tasks

From the learner’s standpoint, education is a series of
student tasks. Language teaching can be appropriately
analysed in terms of the tasks which learners engage in (Long
& Crookes, 1990; Nunan, 1989). Similarly, content teaching
can be analysed in terms of student tasks (Doyle, 1983).
Research has studied language tasks from a language view-
point and content tasks from a content viewpoint. Can these
two viewpoints be combined? Can a “good” content task also
be a“good” language task? Three issues are: collaboration,
learning strategies, and the functional language of tasks.

Consider collaboration in student tasks, where two or
more learners work together. In content teaching research,
dudies have shown that collaboration in the form of various
types of cooperative learning generally results in higher
achievement in subject matter learning (see McGroarty,
1988). Tasks that are collaborative, therefore, can have
advantages from the content viewpoint. In second language
research, studies reviewed by Long & Porter (1985) have
shown how groupwork can provide a high quality and quan-
tity of student talk. Collaborative tasks, then, may have

Consider the functional discourse of
tasks. The field of English for Specific
Purposes has recently given considerable attention to task
(Hutchinson & Waters, 1987; Swales, 1990). but mainly to
tasks in the language classroom rather than tasks in the content
classroom.  Hutchinson & Waters  (1987) offer detailed  discus-
sion of how the language teacher can design tasks for the
language classsoom which can develop the learners ability to
ded with the language demands of the content classroom. But
they see these tasks in the language classroom as language
learning tasks, not as language socialisation — tasks.

There is much less work that studies tasks in the content
classroom, asking whether good content learning tasks can
also be good language learning tasks. Spanos et al. (1988)
drew on the assistance of mathematics specidists to study L2
learners in  mahematical problem-solving  tasks,  recommend-
ing group problem-solving as a classroom practice for both
mathematicdl and language reasons. Mohan & Oszust (1991)
examined business case study decision-making tasks by pairs
of L2 business students, recommending contextually supported
decision-making for both business and language reasons.

Some future research questions about KSs and tasks
include the following: KSs have been mainly associated with
written language. How do KSs apply to spoken language?
Tasks have been mainly associated with spoken language.
How do they apply to written language? How do KSs and tasks
relate to each other? Much of the work on KSs and tasks has
been done in experimental contexts. How do KSs and tasks
work in the natural contexts of actual courses of study? How
ae KSs and tasks socialy constructed inlearning interactions,
and what new forms of discourse analysis are required to
illuminate these  processes?

Implications for Teachers
Teachers should question language teaching that ignores
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the content of communication and content teaching that
ignores the language of communication. They should use
KSs and tasks as bridges between language and content.
Implications of KSs for cooperating language and content
teachers are: (1) Jointly identify important KSs in course
materid (2) Develop graphic ways of representing these KSs

(3) Relate KSs to discourse genres and to aspects of grammar
and vocabulary (4) Help students to (I-3) independently.
Jmplications  of tasks for cooperating language and content
teachers are; (1) Jointly identify important tasks in the course
processes (2) Consider ways to use collaborative learning
and learning strategies, and to support the discourse demands
of tasks. (3) Help students do (1 & 2) independently.
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Content-Based Teaching: Swenson

Content In Conversation:
Incorporating Content-Based
Education in the EFL Classroom

This paper discusses the role of the content-based language
teacher in the “conversation” classroom, outlining its role, a
model for its adoption and some guidelines for implementing
the model.

Content-based language teaching is seen by many as the
most efficacious way to introduce a subject, increase student
interest, and teach a language. Many researchers argue that
content-based language teaching is an effective way to teach
both a target language and a subject area (see, among others,
Brinton, Snow, & Wesche, 1989). Some, such as Handscombe.
go as far as to argue that “the best content teaching is also the
best language teaching” (1990, p. 185).

However, content-based education is not without its critics.
Some researchers  have questioned whether  message-focused
input provides the necessary information  students need in
order to progress in the target language (Harley & Swain,
1984). However, even detractors of content-based language
education admit that it may be necessary to combine experien-
tid, orcontent-based, approaches, withandytical, or grammar
based, activities in the language classroom (Allen, 1990).

Several models for content-based instruction have
emerged since interest in the area began. The most researched
and analyzed form of content-based education can be seen in
many successful childhood language immersion programs,
which provide second language learning through instruction
in the target language. Other forms of content-based language
education have also been examined and discussed, and three
successful models for content-based teaching at the univer-
sity level have emerged (Brinton et al., 1989). These three
models are sheltered content instruction, adjunct language
instruction, and theme-based language instruction.

Those interested in introducing elements of content-
based instruction have often hesitated because of the per-
ceived program-wide commitment needed. However, close
examination of the models suggested by Brintonet a. (1989)
shows that it is possible for those interested in content-based
instruction to introduce it in a number of ways.

Briefly, in sheltered content courses, learners of the
target language are segregated into courses taught by anative
speaker specialist in the content area. In adjunct language
ingtruction, students are enrolled simultaneously in a language
and acontent course with ashared content base and coordinated
assignments. In theme-based language instruction, short
units based on a content theme form the base for language
analysis and practice in the second language classroom.

Unlike the first two models, the third model, theme-
based language instruction, does not require aprogram-wide

by Tamara Swenson
Osaka Jogakuin Junior College

commitment to content-based language instruction, and is,
accordingly to Brinton et a., suitablefor "virtudly al levels’
of language proficiency (1989, p. 20). Theme-based in-
struction is the model best suited to the introduction of
content into the conversation course.

In the typical conversation classes in Japan students use
commercially produced texts, either teacher or program
selected, usualy including taped listening material, sample
dialogues, exercises based on the grammatical structures,
writing assignments, and perhaps parr or smal group activi-
ties. Generdly, dl the materid evolves from the grammatica
structures introduced. While its summary may be over-
smplified, it reflects the organization of much of the materid
available.

Given the theme-based instruction model, teachers in
conversation courses can incorporate content while using
available texts. Handscombe (1990) lists seven steps outlining
the teacher’ srole in a content-based classroom. These are:

1. Selecting content of interest to students

2. Structuring activities to explore that content in ways
in which students will want to participate actively. .

3. Ensuring interaction among students at different
levels of proficiency. . . in the target language

4. Monitoring student comprehension and adjusting
input  accordingly

5. Finding ways of linking with the students previous
experiences, both conceptual and linguistic

6. Drawing attention to important and interesting lan-
guage forms, including their sociolinguistic dimer+
sion

7. Building on what the students have learned (p. 185).

These steps can be taken with most textbooks. In genera, this
involves expanding and supplementing the text materials,
especially the topics in which students have shown interest.

For example, students in one conversation course,
using the commercially produced text Great |deas (Jones &
Kimbrough, 1987). were .interested  in the topic of world
environments in one unit, primarily in how weather affects
how people live. Group tasks were designed to explore this
topic further; then students reported their findings to the
class. This led to further interest in recent environmental
changes and how these have affected lifestyles. The ex-
panded unit culminated in a group poster presentation, with
each group, through text and pictures, illustrating how
recent environmental changes were affecting lifestyles.
Students were extremely interested in the material, and the
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end-of-the year course evauation rated it as one of the most
informative and interesting units. The linguistic features of
the unit were also covered, but within a content area that
interested the students.

The lack of grammatical-analytical fo-
cus has often been cited as the weak point of
content-based language education. Content-
based materids can, and should, be designed
sothatthey  address students' linguistic abili-
ties. All teachers do this when they adapt
materids to matchneeds more closdly and to
interest the students of a class. They may do
this by filling gaps in the material, creating
additional exercises, or modifying existing
materiasto suit new purposes (Brinton et d.,

Content-Based Teaching: Swenson

Content-based
materials can,
and should, be
designed so that
they address
students’
linguistic abilities.

on this areaexposes students to the sociolmguistic dimension
of language, a Handscombe (1990) insists is necessary.

Finally, content-based education should build upon what
the students know, as well as what they learn. This can be
done in the traditional manner of recycling
grammatical forms, as well as through fur-
ther exploring content areas.

Materials available for including con-
tent in the classroom are extremely varied,
ranging from videos, newspapers and
magazines aimed at the native speaker, to
materials designed for learners at different
levels of linguistic ability.

While it may appear difficult to add an
element of content to the classroom, it is not

1989). How the materials are adapted and
adopted will vary from class to class. How-
ever, as Stevick cautions, adaptation is an art; “we cannot
here offer a mechanical procedure for accomplishing it”
(1972, p. 113). To adapt materials for linguistic needs,
teachers are urged to follow their own experiences in
adapting materials, aswell asto refer to texts which devote
themselves to materials design (see, among others, Dubin
& Olshtain, 1986).

Content is, of course, the other aspect of materids adap-
tation and design necessary for converting conversation class
into a content-based class. Here are some guidelines for
adding an element of content to the conversation classroom.

Sdlecting content of interest to students can be achieved
through questionnaires, which are often included in texts, or
through direct communication with students. Once a content
aea that interests the students has emerged, activities can be
designed to capitalize on this interest. Tasks which are
designed for the students, incorporating both their interests
and linguistic level, are obvioudly preferred in the content-
based conversation class. Several researchers, who have
discussed task design in detail, can be consulted to improve
task design (see, among others, Nunan, 1989).

Ensuring interaction in the target language, rather than
having conversations revert to the fird language during
student discussion, is necessary if the target language is to be
learned. One solution is to make sure students are provided
with a task that can only be completed in the target language,
such as awrittenreportor anoral presentation (Allen, 1990).

Monitoring and adjusting are also essential. Failure to
monitor and adjust the form-meaning relationships leaves
language learning to chance (Allen, 1990). To keep language
learning from being forgotten in the rush to add content,
Paulston (1990) concludes that language learning situations
should include:

1. Comprehensible input with the focus on form

2. Activities for learning these forms accurately

3. Functiona guidelines for appropriate use of forms . .

4. Genuine communicative use of linguistic forms:
... comprehensible output (p. 197).

In addition to drawing student attention to the fom
meaning relationship of language, focussing some attention
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impossible.  Once the initid commitment to
adding content to the conversation class has
been made, the class can be easer to manage and more
rewarding for students and teachers. Through planning and
materials development that use and expand upon the materids
and knowledge students have, content-based language edu-
cation can be implemented in the conversation classroom.

The rewards of having content-based language educa-
tion include increased student interest and continued in-
provement in the language. Given the aternative, i.e classes
that don't respond to the concerns and interests of students,
content-based education should be viewed as a viable and
welcome addition to any kawa class.
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Adapting and Replanning:

Practical Problems

and Solutions In

Content-Based Teaching

The purpose of this aticle is to present some of the problems
| encountered as an inexperienced instructor of a content-
based second language courses and the various ways in
which | found such problems could be solved.

Firg  Attempt

The course | taught consisted of nine fifty-minute periods
per week in a fourteen-week term. The students also had
classes in writing and TOEFL, but my class made up one haf
of the English they took per term while studying in the
intensive language program (TELP) at the Osaka branch of
Temple University. The course was World History: for high
intermediate and advanced students (with TOEFL scores
420-500). It was considered a good content to offer since it
would prepare  students for university-level  history  courses
and could introduce them to the type of study skills and
drategies necessary for success in the university.

| was to use a high school text chosen because it was
supposedly more comprehensible for students a this profi-
ciency level than a college-level text would be. Each chapter
had several sections, with comprehension, vocabulary, and
discussion questions at both the end of each section and theend
of each chapter. The teacher's edition looked perfect in that it
contained dally lesson plans, duplicate study sheets, quizzes,
andtests. With this wealth of material, | felt that therewaslittle
| needed to do to make this text appropriate for my course.

After afew weeks, however, | found that my students
were having a lot of difficulty with the reading, including
inability to distinguish between meaning-bearing content
words and less important function words, misunderstanding
the interrelationships between linguistic referents and a
general inability to comprehend discourse longer than sev-
eral sentences. In addition, several students began to complain
that they didiked the course because they were not interested
in history. Faced with these problems, | had to find ways to
keep them dimulated and help thembecome more competent
in deding with the materid. Therefore, | made some changes
to the materials. | searched for supplementary texts from
which to take occasional readings, gave several mini-lectures,
used study sheets to help them take essay exams, and designed
some vocabulary-in-context worksheets.

At the end of the term, the students filled out course
evaluation questionnaires. Severd of the students wrote that
ateacher with amore thorough knowledge of world history
should teach the course. | was very upset with this criticism
for two reasons. First, | felt | had an adequate knowledge of
the field since | had an undergraduate degree in history.

by Ken Biegdl
National Universty, Japan Campus

Secondly, the students appeared to misunderstand the pri-
mary purpose of this course, mistaking it for a history course
rather than a language course. This criticism led me to
reevaluate my teaching style.

The criticism that | didnot possess enough knowledge of
the content showed me that the students considered learning
the content to be the overal purpose of the course, rather than
increasing their proficiency of the second language and
improving their ability to handle future university courses in
English. | felt that it was as important for me to prepare my
students for study in the university and to improve their
overal English proficiency as it was for me to increase their
knowledge of the specific content. | decided more time
should be spent on teaching study skills and learning strat-
egies that would be useful for university students studying in
a second language.

Second  Attempt

When the next term began | experimented with ways |
could teach more study skills, learning strategies, and linguis-
tic elements. | taught note-taking and | gave more mini-
lectures. Periodically, | collected student notes to see what
difficulties they were having. | also handed out skeleton
outlines of the lectures, containing the main points, with
blanks for the students to till in.

To make this lecture component more communicative, |
had the students work in groups, compare their notes, then ask
me questions concerning the gaps in the skeleton outline. As
a follow up, we reviewed the materid in a game-show format
(having the teams compete in making questions to stump their
opponents, answering questions, and other variants).

To help them understand outlining, paraphrasing, and
summarizing, | assigned sections from the text to outline,
paraphrases and/or summarize. | did the assignments aso
then had them compare their work with my models. After
that, | took several examples of outlines, etc. done by students,
made a study sheet out of these and asked them as a home-
work assignment to compare them (choosing which were the
best, which were the worst, explaining the reasons for their
opinions). At the next class meeting, the students would vote
on which they felt were better and explain theirreasons. After
doing these exercises the students appeared to have a much
clearer idea about outlines, paraphrases, and summaries.

One new problem that appeared after doing severa of the
above exercises was the textbook itself. Since world history
was presented in a single volume, it was so condensed that it
was very difficult to condense dfill further. To dleviate this
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problem, | used more supplementary materid. Most of what
| had available was college-level material. | thought this
unsmplified materid would be more difficult than the rather
smplified high-school text we were using. However, | found
that my students were able to do abetter job.
Since the supplementary materid  contained
much that was extraneous they were able to
pick out what they considered be the main
elements. This appeared to help them un-
derstand which words were key words and
which were, in essence, nonessential. Using
this unsmplified material, they began to
understand that if a word appears only once
or twice in a certain passage, it is probably
not a word essential for an overall under-

Content-Based Teaching: Biegel-

More time should
be spent on
teaching study
skills and learning
strategies that
would be useful
for university
students studying

| gave them practice before we had a test, supplying questions
and model answers and having them compare the model
answers with their own. Then | would give the test, after which
| supplied model answers and had them grade their peers
(anonymoudly of course) based on compari-
son with the model answers. After the peer
grading, we had a general discussion about
the test. | found this practice not only gave
them greater insight into how to write answers
for tests, but also in identifying the main
elements in the content which one should
know in order to earn good grades.

Conclusion
Through the experience | gained teach-

O DOTE vy b3 S0CONG [ e ot oy e o b
ne technique | found very benefici -
for familiarizing students with unsimplified language' in an intensive English language program

readings from college-level materia was to
jig-saw it. | would break up aten-page pas-
sage into four or five parts and give each part to different
group. Accompanying each part was a study sheet asking
various questions of both aglobal and alocal nature. These
study sheets were assigned as homework. During the next
class sesson each group compared answers, then worked on
an outline and/or summary of the reading which they would
use to teach the main points to other groups. All the group
members were responshle for summaizing the maerid, but
only one member would be appointed by the group to present
it. The other members would go to the presentations of the
different groups. For example, if there were four groups of
four students, one student would be the “teacher” and three
would be appointed to attend the presentations of the other
three groups, take notes, and report back to their group.

In this way, al the presentations could be given simulta
neoudy. After the group work, we would have a classwide
discussion--often times done in the style of a quiz show, with
the groups competing to see which were able to understand
the most. During this time, any misconception or confusion
that may have occurredduring preparation for the presentation,
or while taking notes of the presentations, could be cleared up
by the teacher. To ensure that most of the problems were
resolved, | would give the complete reading to everyone and
tell them that they would have a quiz over it.

Another way | attempted to get them used to reading
rather difficult sections was to give them weekly speed-
reading exercises with multiple-choice questions. The materid
dealt with something that they had just recently studied so
that these readings were more than just exercises designed to
help improve their reading speed. After we corrected the
exercises and the scores were recorded, | returned the papers
so that this materia, like al the reading material in class,
could be reviewed for a periodic test.

| found that tests gave the students the opportunity to show
how well they had been able to understand and synthesize the
materiadl. To be successful in this, however, test takers need
strategies, especially when it comes to essays and short-
answer questions. To prepare my students for this type of test,
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has three main purposes: to teach the con-
tent, to teach the second language, and to
teach learning strategies and study skills that could help the
students be more successful in the other two. During the first
attempt, | found that | had concentrated too much on the
content. Therefore, in subsequent terms, | devoted a lot more
time to the linguistic and discourse features of the content,
while developing study skills like outlining, paraphrasing
and summarizing, and introducing learning strategies such as
better ways to take essay exams.

As aresult of my new emphasis, | found that the students
had become more proficient in dissecting textual material
and discovering the essential elements. | found that all the
problems they were earlier having with discourse markers,
longer discourse, and the distinction between content and
function words werebeing solved by the practice and direction
| gave in condensing the materia. | found that the practice in
these study skills had given them both a better understanding
of the content itself. This better understanding was reflected
in very positive responses by the students in the course
evaluation questionnaire.

JALT Video NSIG
(National Special Interest Group)
ESOL Video Materials
Directory Project

To assist in the compilation of a directory
with a global perspective, the JALTVideo N-
SIG is seeking information about ELT videos
produced exclusively for the Japanese
market. If you can help in any way by rec-

ommending or reviewing, contact the JALT
Video N-SIG Coordinator, David Wood 2-
12-1 Ishizaka. Dazaifu. Fukuoka T818-01; Tel.
(092) 9253511; Fax (092) 924-4369.
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Studying Economics-One Way To

Learn English

It can be difficult to draw a clear line between courses which
teach content primarily for language learning and those
which teach content for some other purpose. This aticle will
look at several courses that may fall near that fuzzy line.
Specifically it will discuss business and/or economics courses
taught in Japan using English.

The article will suggest why business/economics! course
offerings may increase, and it will describe an economics
course taught primarily for the purpose of language learning.
The aticle may be of interest to native English speakers who
would like to teach business/economics topics in Japan and
to curriculum coordinators offering such courses.

There are several reasons why the demand for content
courses may increase in Japan. Most simply, the content-
based approach has established itself firmly as a trend in ESL
teaching (Adamson, 1990). More specific to Japan is the
demographic reality that the number of 18-year-old potential
students will soon decrease considerably. The Ministry of
Education has warned that competition among educational
institutions for these people will tighten and some colleges
will be forced out of business. One option available to nervous
vocational schools, colleges and universitiesis to offer and
promote new programs of dudy that might attract an older,
possibly podt-graduate clientele. After ten years of language
instruction, these students may be attracted by programs in
which they can use English rather than simply study it.

As Japanese business is conducted in an increasingly
international  environment, courses that combine business and
economics with English learning may be increasingly attrac-
tive. Increased affluence and favorable exchange rates make it
possible for more Japanese People to study abroad than in the
past, and a newly popular degree toward which to study is the
MBA (Master of Business Administration).2 Content  courses
in businesseconomics may be able to ride the coattails of this
trend as students prepare for these courses and as attention is
given to English language business education.

In addition to learning the course content and improving
fluency, another motivation for Japanese people to study
business/economics in English may simply be the exposure to
foreigners. In the several seminars I've conducted for a foreign
trade association in the Kansa region of Japan I've sensed dll
three motivations in the paticipants. The topics focused on
specific trade related matters such as “The Environmental
Movement and Business’ and “Corporate Citizenship in Lo-
cal Communities.” These seminars, which were conducted in
English with very minima interpretation, attracted people in
the international sections of local companies. While | have
some direct experience related to each topic, the Association
could certainly employ someone with specific expertise on the
given topic. Instead, they seem to prefer having a familiar face

by James M. Hagen
Kinki  University

Observations-A One Year Economics Course

| will share some observations from teaching economics
in English to students who are quite clearly more interested
in improving their command of English than in improving
ther command of economics. The economics class is pat of
the four-year old “International Communications Program”
of Kokusal College of Foreign Languages in Osaka. Admis-
sion requirements include an entrance examination and prior
graduation from a 2 or 4 year college. TOEFL scores midway
through the program have been in the 450 to 550 range.

Theprogramincludes 10 different required courses which,
in total, meet 21 hours Per week for about 34 weeks. Class
size has bheen less than ten, and except for a course in TOEFL
test preparation, al courses are taught in English. They are
Mathematics, U.S. Studies, Sociology, English Composi-
tion, Advanced Composition, Journalism, Culture and Com-
munications, and STEP Preparation. The economics course
assumes no prior knowledge of economic theory and is
taught entirely in English.

Postive Features Of Economicsasa  Content-Based  Course

Though the reliability of year-end evauative surveys in
asmall personal class must be suspect, the economics stu-
dents have attested that the course improved their command
of English significantly. The course is a vehicle for the
introduction of considerable vocabulary. In some caseswords
have specific meanings when used as economics terms,
examples being “elastic,” and “gross national product.”
Newspapers, of course, report heavily on economics topics.
Articles about trade friction abound in Japan. An understand-
ing of the economics terms and concepts involved helps the
student to have the confidence to read and discuss these
topics in English. Several representative article headlines
using gpecidized vocabulary from The Jgpan Timesare "BOJ
boosts discount rate by full percentage point”, (March 21,
1990); “Economic growth logs 40th month due to consump-
tion, capitd outlays' (March 21, 1990); "Weak curreency may
delay rate cut” (June 12, 1991).

In addition to learning jargon for use in the discussion of
economics, students generally gain familiarity with terms
which may come up outside the context of economics.
Economics terms are found in a much wider variety of
publications than those which emphasize business or eco-
nomics. From an aticle about forests in National Geography,
“Both hills [before the U.S. Congress] would kill an auto-
matic 40 million dollar annual appropriation that has been
subsidized the below-cost contracts." (September, 1990). And
from an article by Mark Frankel about reforming the Soviet
program, ‘The ‘big bang’ approach to prices reform has
unleased atorrent of goodsonto themarket and turned Poland
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into a bastion of free enterprise” (Newsweek June 25.1990).

Working aone or in small groups to solve problems,
dudents must use a range of vocabulary much wider than the
range normally associated with economics. Examples of
economics problems are: “identify methods for allocating
scarce campsites in Japan,” and “identify the opportunity cost
of going to a Madonna concert for which tickets are being
scalped at 40,000 yen each.” The words allocate and scalp
would probably not be in the student's working vocabulary
prior to looking a these problems.

The only vocabulary introduced is that which will be put
to immediate use. An immediate reward for learning and
understanding the vocabulary is an understanding of the
economics concept and an ability to complete the assignment.
Vocabulary is not taught for its own sake.

Some grammar forms (conditionals, in particular) are
given a good work-out as we address such questions as, “What
would have happened to Japan's shipbuilding industry if the
govemment hadn’t encouraged ship buildersto form acartd?’

To maintain class interest, if students seem bogged down
in the theory, the teacher can switch the emphasis for a while
to amore casual look at some current economic events. If
students seem to need a break from discussion, they can work
through some more formulac math or graphica problems.

Some students have shown satisfaction at learning new
materid using only English. One student bought a Japanese
language economics text at the beginning of the year as a
learning aid, but soon realized that the subject was easier to
understand with our English materidls than the Japanese.

Ngative Features of Economicsasa Content-Baased Course

My students have no choice of classes, and it's entirely
possible that none of them would chose economics if given the
choice. In first day surveys, students have amost invariably
indicated a negative impression of economics based on expe
rience or hearsay in hish school or university. Severa students
have suggested that the student attracted to a communications
programiislikely to be better a communication than economics,
science or maths. As might be expected, some students pick up
the concepts very readily, while others have a difficult time.

In an economics course, students are likely to have trouble
understanding new materiad if they didn't grasp the materid
previoudly taught: Concepts are difficult to master without
study and review at home. This may be a problem for students
ae accusomed to a more relaxed secondary education career.

A frustration for students is that the answers to economics
questions are often not absolute. That is, the answer may
depend on the assumptions made (and indicated) by the
dudent. Many questions are effectively essay questions, yet
students in Japan generaly have little or no experience with
essays. It isnot necessary to use essay type questions, butasthe
purpose of the course is to enhance verba and written commu-
nication skills, it seems appropriate.

The school suffers  some risk in offering content courses such
as economics. When a teacher must resign for any reason, it may
be difficult for the school to find a qualified replacement. Prior
advertising often precludes discontinuing  the course.

As locally avalable texts and teaching materids arc very
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limited, most materidls mus t be ordered from overseesS. Based
in Japan, it can be difficult to keep abreast of recently published
materials. Even when a suitable textbook is secured, there is
gtill the need for the teacher to do time-consuming preparation.
Considerable thought and even rehearsal may be needed to
teach economics concepts effectively

Conclusion

Despite the difficulties of offering them, economics courses
can be a useful medium for teaching English a higher levels.
English based hbusiness/economics courses in Japan may gain
in popularity whether the students main motivation islanguage
acquisition, the content of business/economics, or even ex-
posure to a Western style class and a foreigner’s views on
topics related to business and economics.

Notes

1 This atice concerns the dudy of busness the dudy of economics, ad
the combined  study of both. The term business/economics is used to
refer to ay of tee three fidds of gudy.

2. According to the Wall Street Journal  (ne 10, 1991, p. 7),
that more than 700 Jpaee enolled in US busnes schools
double the  number five yeas ap.

3 The primay  textbook | have used is Wadton, GM., & Wykdff, FC.
(1989) Understanding economics today. Homewood: Irwin.

it is estimated
in 199,

Reference
Admen . HD. (190,  ESL dudents use of academic skills in  content
courses. English for Specific Purposes, 9, 67.

Legal Information for Teachers:
Prohibition of Contract of Indemnity

Recently. labour union consultants in the metropolitan Tokyo
area became involved in an attempt to resolve a labour dispute
on behdf of a former employee of a conversation school. The
school had been demanding that employees sign an agreement
entitled "Non-completion/Termination of Contract” This
agreement entailed, among other things, an indemnity clause,
which is in direct violation of Article 16: Ban on Contract of
Indemnity [Labour Standards Law No. 49, April 7, 1947,
Supplementary Provisions - Ministry of Labour Ordinance
No. 15,May 16, 1981].

The aforementioned agreement stipulated a minimum
damage liability of ¥375,000, which the employee would have
topay if he or she did not fulfill the employment contract. There
was dso a list of items for which the teacher was held to be
financially responsible, e.g. advertising, replacing the teacher,
loss of school income (norma costs of running a business).
Article 16 prohibits the practice of fixing in advance either the
sum payable to the employer for breach of contract or the
amount of indemnity for damages. This prohibition holds no
matterwha  the reason for non-completion  of contract, including
change of occupation, homecoming, or unlawful acts by rhe
employee. Indemnity clauses are prohibited because they could
be used to bid employees into being forced to work against
their will (involuntary servitude). Further information can be
obtained from a loca Labour Relations Office.

Information provided by Thorn Simmons
Kanto Teachers Union Federation
phoneffax. ~ 045-845-8242 (h)

fax  03-3433-0334 (0)
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Article: Shiozawa
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Foreign Students at Japanese High Schools:
What are the problems?

by Tadashi Shiozawa
Chubu University

Foreign students at Japanese high schools have barely attracted the attention of teachers and administrators. This
does not mean that they have no problems. On the contrary, the results of the interviews and research questionnaires that
the author administered to 18 foreign students and their classmates and teachers reveals that they are facing a variety
of problems: 1) lack of involvement by local and national government, 2) lack of organized programs, 3) lack of
motivation on the part of foreign students, 4) limited psychological readiness of Japanese teachers and students, 5)
personal and cultural expectations of foreign students, 6) unreasonable demands of the sponsoring organization. The
article also suggest some solutions to the problems and claims that preparing a satisfactory environment for foreign
students should help to promote international education in the Japanese school system.

A special issue of The Language Teacher focussing on the JET Program is
planned for October 1992. We now call for well-documented articles that
seek to provide directions for the team teaching relationship; assess the

potential for the Program to initiate language teaching reform; suggest a
range of legitimate roles for assistant teachers; assess the potential impact
of the New Course of Study and other reforms; outline any steps taken by

teacher trainers to prepare new JTEs to work effectively with AETs; assess
the effectiveness of in-service training provided to AETs and JTES; provide
examples of successful JTE and AET partnerships; provide concrete pro-
posals that would assist the Monbusho to further improve the program;
report on successes of the program to date. Other related topics are also

welcome. Anyone who would like to contribute should contact: Antony
Cominos, 22 Muika-machi, Sannohe-machi, Aomori-ken, 039-01. Titles and
250 word outlines due by December 1, drafts by March 1, Materials on

related topics are also sought for My Share, Opinion, and Undercover

columns.
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" DON'T MISS

THESE EXCITING \

PRESENTATIONS
AT JALT 91 \

SATURDAY NOVEMBER 2nd.

BARRY TOMALIN : More Video Recipes
11:00-11:45 Room 402

This is a continuaton of Barry's pre-conference workshop.

ROBERT O'NEILL : Discovering ‘THE LOST SECRET’
5:00-5:45 Room 402

Find out how to get the most out of THE LOST SECRET. Useful tips for any
video class.

SUNDAY NOVEMBER 3rd.

WILLIAM GATTON : S.R.A.- The Library in a Box
11:00-11:45 Room N310

SRA Reading Laboratories cater for students of all ages and reading
levels.

MONDAY NOVEMBER 4th.

TOMALIN/GATTON : BBC Beginners’ English
11:00-11:45 Room 402

This workshop is a must for teacher's wishing to exploit this widely used course
to the full.

MARC BENGER : Person to Person
1:00-1:45 Room 404

A highly successful video program using a simple functional approach enabel-
ing students to progress quickly.

MEYNARD Pusuisine L TD. ggg7
I]] TOKYO OFFICE OSAKA OFFICE ENGUSf'!

Ogura Bldg. I-2-5 Osaka Fukoku-Seimei Bldg. 4R, 2-4 Komatsubara-cho, a
Nishi-sugamo, Toshima-ku,  Tokyo Kita-ku, Osaka 530 Em“
Tel:03-5394-3500 Fax:03-5394-3505 Tel:06-362-2961 Fax:06-316-1049




BASIC 2000-WORD VOCABULARY

Mini-World

Give Your Students a Break!

WITH
Easy English: Magazines, Books, and Videos

Enjoyable Reading and Listening Practice with Living English
Controlled Vocabulary and Sentence Structure
Excellent for Classroom Use and Supplementary Work

“JMA\EGAZINE | MiniWorld iniori

W Price (Single copy): Y520

B Subscription (6 issues): ¥3,120 including postage

B Quantity discounts on more than 30 copies

» Audio cassette of selected articles: ¥1,350

» Published bimonthly on the 12th No.

Nov-
“Booxs

"Domo Domo" Paradise by Fun Volgo
B Price ¥900 MW Size: 125mmx 170mm, 1 12 pages

20 €
12,

International Family Meals Series
e American Family Meals Al Through the Year
e French Family Meals Al Through the Year
Coming soon
e Italian Family Meals All Through the Year
B Price: ¥1,000 each B Size: 125mmxI70mm, 90 pages

_\fibEos ]

An Enjoyable Way to Build Listening Skills
e Mini-World Video Vol. 1
Topics: Bike Cops, Hot Tubs, Surfing
e Mini-World Video Vol. 2
Topics: Espresso, Rally Racing, Mexican Sun
e Mini-World Video Vol. 3
Toprics: Snowboarding, Mexican Sun |, Halloween
B Price:¥2,400 pervideo®m Textincluded ®m VHS 60 min

134 DHPIA PHOM I e £

*All  Prices include sales tax.

All  of these Mini-World  products are avaiable at bookstores, or you can order them directly from Mini-World Inc.

Ho HIROSE Bldg., 1-13-12 Sekiguchi, Bunkyo-ku, Tokyo 112 Japan
Mini-World Inc. N ¢ Y Y P
Phone: (03) 3266-0667 Fax: (03) 32355545
Published by Kozo System Inc.




Have you
_heard?

Student Book
Teacher’s Book
Cassettes (3)

There' sanew listening book for begl nners
from Oxford University Press.

To: OXFORD UNIVERSITY PRESS
2-4-8 Kanamecho, Toshima-ku, Tokyo 171

B W Oxford E: (03) 5995-3801 Fax (03) 5995-3919
E@@ Un|VerSty I am considering Listen First for adoption.

Please send me an inspection copy.

Putting Learners Name —

& TeachersFirst  Shoo:
, Address:

(Home/School)




The syst “fl?’
getspe talking
Meeting your needs!

Planned for students like yours.. . .
Tested with students like yours.. . in Japan.

When planning a class, you know how important it is to keep in mind so many factors
specific to your group. And when teaching you know that your best planning meets un-
expected problems, so that you have to collect experience and incorporate it somehow.

That is what we do for you at Seido. Our professional staff gives you a finished pro-
duct, carefully planned, and thoroughly tested here in Japan - for students like yours.

o NMODERNENGLISH CYCLE ONE (False Beginners to Upper Intermediate)

Systematically introduces and reinforces vocabulary and the main struc-
tures of English.

A flexible format makes possible a variety of teaching methods, from a
moderate audio-lingualism to pair-work and less controlled activities, ac-
cording to the teacher’'s preference. lllustrations, Business English and
Listening Comprehension are included throughout the ten books of ten
lessons  each.

® MODERN ENGLISH CYCLE TWO (Intermedite  to Advanced)

Eight books of ten lessons. Pair-work, role-play and extensive listening
mark this functionally organized course; some structural drills are included
for the functions.

@ ACTIVE COURSE/N ENGLISH (True Beginners)

Four 20-lesson  books. Especially apt for junior and senior high school
(based on the guidelines set by the Ministry of Education). Listening Com-
prehension included.

o ENGLISH WITH JACK&JILL  (Kindergarten and Primary School)

Well-structured, with plenty of games, pictures and listening. Eight books,
ten lessons each.

® CHARTS & PICTURES FOR FLUENCY

(Beginner and Intermediate: for Use with Any English Course)

A handbook for teachers that makes the popular Charts and Pictures
student book of the Modern English series available independently of the
series. Divided into 15-minute Units of controlled and freer exercises that
exploit visual material to build up progressively vocabulary and structural
fluency. Tapes available.

seido language institute -E»( —NEBEEBIREPR

12-6 Funado-cho, Ashiya-shi, Hyogo 659, Japan TE59 FMMBELEPE12-8 TEL 0797(3 1)3452
FAX 07S7(3 1)3448




Procedures for the Election of
National Officers for 1992-1993

The JALT Constitution and its Bylaws determine the officer
positions, the terms of office, the time of elections, and, to a certain
extent, the methods by which nominations and elections are to be
conducted. This year's elections are being conducted in accor-
dance with both the Constitution and the Bylaws (both revised
November 4. 1989). as published in the April issue of The Lan-
guage Teacher.

As set forth in Article V of the Constitution, the President,
Treasurer, and Membership Chair are to be elected in odd-
numbered years, to service in even-numbered years. Their term of
office is “for two years, or until their successors are elected.” As
determined by Article IV of the Bylaws, “One ballot listing all
nominees for each office, and including space for write-in candi-
dates, shall be mailed to each member in good standing in time for
the member to return the ballot to the Nominations and Elections
Committee before November 20 each yea” The Article aso
specifies that nominees must be “members in good standing...
[who are] willing to stand for office” At the time of bdlot
preparation, thb candidates introduced to you here were the total
of those nominated who fulfilled these requirements.

It should be noted that neither the Constitution nor the Bylaws
make provisons specifying the degree of confidentidity or se
crecy in the casting and processing of ballots. Such matters have
been at the discretion of the NEC and the tellers who counted the
ballots and reported the results. The Constitution and Bylaws ae
aso imprecise regarding the members €ligibility to vote. As
regards voting €ligibility, the NEC this year will follow the
tradition established during preceding years;, with regard to for-
mat and submission, the procedures will be the same as last year.
This procedure is explained below.

VOTER IDENTIFICATION SHOULD APPEAR ONLY

ON THE ADDRESS SIDE OF THE BALLOT. BALLOTS
SHOULD NOT BE SENT IN AN ENVELOPE-THEY MUST
BE POSTED USING THE METERED-POSTAGE PAID
FOR BY JALT.
In the past, voter identification and votes have both appeared
on the same side of the ballot card. This year, voter identifi-
cation is to be written on the ADDRESS SIDE of the card only;
identification of the voter on the balot side of the card may
make the ballot invalid.

Also, in the past, voters were told that in order to cast a
secret  balot, the ballots could be enclosed in an envelope;
however, such balots are not recorded by the post office
which provides a receipt for the metered postcards. In order to
ensure both the voter's privacy and the legitimacy of the
ballots, the NEC requires that members use only the printed
ballots and that the ballots be sent without additional postage
and without being enclosed in an envelope.

PHOTCOPIED BALLOTS WILL NOT BE ACCEPTED.
In the past, joint and group members were instructed to submit
their votes on photocopies of the ballot. As this appears to be in
conflict with Article 1V.2 of the Bylaws, the NEC will mall
additional ballot cards to those members. Requests for additional
cards may be made directly to any of the members of the NEC.

GUIDELINES FOR VOTING

1. ELIGIBILITY
Members are eligible to vote if they are currently JALT

JA LT News

members in good standing. That is, their 1991 membership has
been paid in full by Oct. 3 1, 1991, and has been recorded by the
Centra  Office.

2. DEADLINE

Ballots must be received as addressed not later than Novem-
ber 20,199l. All balots received after that date will be invalid. It
is recommended that ballots be mailed before November 16,
1991.

3. IDENTIFICATION

Badlots are counted only if the identification of the voter can
be unambiguously determined. Please PRINT your FULL NAME
and the name of your CHAPTER. Do not write any identifying
information or messages anywhere except on the identification
stub portion of the ballot. If you need more space, for a message
or request, you may continue on the instruction stub portion of the
ballot Identification stubs will be removed after membership
status has been verified. The face of the balots will not be seen
until dl verified identification stubs have been removed. IF A
BALLOT HAS NOT BEEN PROPERLY IDENTIFIED, IT
WILL NOT BE VALID.

Members of the Nominations and Elections Committee:

DdeT. Griffee, Korutgju #601, 1452 Oaza Suna, Omiya-shi 330,

Saitama-ken;  048-688-2446
Mikiko Oshigami, 33-37 Tsukahara, Toyama-shi, Toyama 939;
0764-29-5890

Denise Vaughn, #205 New Shiba Heights, 2-5-5 Shiba-machi,
Saidaiji, Nara-shi 63 1; 0742-49-2443

Jerad Halvorsen (term expires December 1991), 2-11-1 Atsubetsu
Kitar1-jo, Atsubetsu-ku, Sapporo-shi 004; 011-891-6320.
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Mikiko Oshigami 33 37 Tsukahara,
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Denise Vaughn  #205 New Shiba Heights, 25
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Jerold Halvorsen 2 11 1 Atsubetsu Kita 1-jo. Atsubetsu
ku, Sapporo shi 004 011-891 6320

Toyama-shi 939

5 Shiba

machi, Saidaiji.
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JALT News

President

Torkil Christensen

Torkil Christensen is an experienced language teacher and translator (B.A. SUNY at Albany; M.L.S.

University of Oklahoma at Norman; PhD Southeastern University, La). He has been involved with JALT
for over a decade at the chapter and national level. He has published textbooks and guest edited The
Language Teacher, as well as translated books and papers. Professionally he is interested in reading

development and large class phenomena.

“JALT must become an open, accommodating organization. It is time to take initiatives to
maintain JALT a the front of the language teaching profession in Japan, and ensure that JALT serves
language teachers in al walks of society.

The chapters are the foundation of JALT. Their participation in the work of JALT must be reestablished. The contributions
of the chapters to the further growth of JALT must be emphasized.

JALT relations to the loca community must be activated and responsibly and senstively handled. To achieve this, JALT
must be ready to involve the chapters and membership at all levels of its activities.

JALT must grow beyond holding just the annua conference. We must encourage diversity and experimentation to help
us become better, more effective, and happier language professionals.”

Philip Crompton

Philip Crompton has been an EFL/ESL teacher for more than nine years and works for an American
university in Yokohama. He specialises in computer-assisted education and business English skills. He
. was Director of Studies for ANA Stanton School's ESP Department. Prior to teaching he was an
accountant at three international companies in the U.K.

He has been JALT's National Treasurer for the past four years, having also been JALT ‘87
j Conference Chair, JALT’s representative to IATEFL for three years, as well as serving in other positions
at both national and chapter levels.

“Over the past few years JALT membership has soared beyond 4,000 with the addition of more
than a dozen new chapters. From its beginnings as a smal group of dedicated teachers, the influence of JALT has spread both
nationally and internationally.

Now, more than ever, there is an overwhelming need to improve the administration of the organisation. JALT must
become more efficient and responsive to the varied demands of its membership.

Keeping steadily to the principles upon which JALT was founded, we have to adjust, a the same time, to the chalenges
posed by the growth of the organisation.

| seek your support and cooperation in order to meet these goals.”

Brad Visgatis

Brad Visgatis has been active in JALT on several levels and is currently President of the JALT-Osaka

Chapter. He has served as the chapter's Treasurer and on the committee of three national conferences.
Currently a lecturer at Teikoku Women’s Junior College in Osaka, his academic interests have

centered on cross-cultural training and task-based learning. He earned his M.Ed. in TESOL from Temple

/ University.
‘g “JALT is for me an organization dedicated to the ongoing process of improving language teaching
in Japan.

In order to do this, it is essential that as many members be involved in JALT’ s decision-making
process as is posshle. Empowerment of the membership, | fedl, is the surest way to both srengthen JALT and to make JALT
responsive to the wishes of the membership.

The best way to empower the membership is through two policies: active canvassing of opinion and better dissemination
of information. As such, T fedl the key role of the President is to actively seek out the opinion of the membership on al levels,
and to assist in the dissemination of information necessary for the Executive Committee to reach cogent decisions on such
matters as budget, office politics. training, procedures at Executive Committee meetings and revision of the constitution.

In order to accomplish this, it is necessary to shun the position of "knowing better (and more) than everyoneelss’  and adopt
oneof ‘Let’'slook at al sidesto the issue and decide together.” Please vote.”

November 1991
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Treasurer

Aleda Krause

Aleda Krause was born and brought up in Michigan, U.S.A., where she earned her B.A. in German and M.A. in Linguistics at the
University of Michigan. She has been teaching in Japan for the past 14 years and currently teaches at Joshi Seigakuin Junior
College in Ageo, Saitama. Her experience with JALT is long-term and varied-she was Osaka Chapter Treasurer for two years,
National Treasurer for two years and is currently Chapter Treasurer Liaison, a post she has held for the past six years. In the
meantime she has been President, Treasurer and Membership Chair in the Omiya Chapter, Conference Treasurer more times
than she’d like to remember, Local Chair for JALT ‘90 in Omiya and has just completed editing the JALT ‘91 handbook.

“Being a volunteer for JALT is pat of my life, as much as being a teacher or a mother. Each role is important to my life and
helps define the person | am. | am a professiona in my teaching and conscientious in my mothering; | believe | must be just as
professional and conscientious in the volunteer work | do for my professiona organization. When | agree to do a job, it is with
the expectation that | will complete it to the best of my ahility. If | need more training to do the job well, | need to seek it out and
get it. Likewise, | expect others | work with in JALT to be professionas. As professionas, we al need to be able to step back
and look a our own lives before volunteering to do work we may not be able to finish because of other commitments. | worry
a times about our organization, because | feel that too often people rush into commitments without thinking them through, and
then must abandon them on the way. Being a JALT Nationd Officer is a mgor commitment of time, of devotion and of one's
soul. My fervent hope is that al the officers you will elect will feel likewise devoted to the task a hand.”

Membership Chair

Setsuko Toyama

Setsuko Toyama, a founding member of the JALT Niigata Chapter, has been the chapter's Publicity Chair
and currently serves as the Program Chair. She is a graduate of Tsuda Women'’s University where she
majored in Intercultural Comparative Studies. For the past eight years she has been teaching children
of various ages and has given a number of workshops on teaching children at various JALT chapters.

f She is also an instructorof Matsuka Phonics Instituteand has given intensive phonics seminars in various
. parts of Japan. At the JALT ‘90 Conference Setsuko was the Social Chair, and she is the Japanese
Handbook Editor for JALT ‘91.

“Working for JALT ‘90 was an eye opener. JALT is a wonderful organization that brings many
teachers of different backgrounds together. This is made posshle solely because most of the work of
the organization is done by volunteers. | feel proud of JALT and am honored that | have been able to contribute positively
to JALT behind the scenes a both the locd and nationd levels. Representing a large number of grassroots JALT members,
| hope to continue making further contributions to JALT as anationa officer by encouraging the constant growth of members
in our organization and by helping local chapters maintain strong, active ties within JALT.”

BANNER OVERSEAS FINANCIAL SERVICES

COMPLETE FINANCIAL PLANNING FOR OVERSEAS RESIDENTS

*Hnancd Panning and Investments *Penson/Retirement  Income Planning
*Minimum Required: 20,000 yen monthly *Insurance: Medicd, Life or Generdl
Tim Cornwall

Banner Overseas Financial Services Ltd

Matsubara 6-30-20 Setagaya-ku Tokyo 156 Td/Fax: (03) 3325 - 0413
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The Whole ERS@REN| of English

Spectrum:
A Communicative Course in English

Spectrum is a comprehensive task-oriented series which covers all four
skills: speaking, listening. reading and writing. The texts are designed to
allow the teacher to change the focus of any given lesson according to the
needs of the students.

Other  features of the series are:

# exercises that give extensive practice in listening speaking, reading
and writing

.reading sections that help students develop strategies for interpreting
written documents

eorole playing and problem solving activities

@a detailed teacher's guide, specially designed so that all teaching
notes and answer keys appear in margins next to the actual text.

O Setrum 1/l A& B: Beginners O Spectrum 2/2A&B: False Beginners
O Sedrum 33 A&B: Pre-intermediate O Spectrum 4: Intermediate
O Spectrum  5: Post-intermediate O Spectrum 6: Advanced

BOOK 1A NOW IN-STOCK

Ikakomachi By ¥ 64 -25 Kgmach, Ojecky,  To 102, JAPAN
Telephone: (03)3238- 1050 Fax: (03)3237- 1460

A PARAMOUNT COMMUNICATIONS COMPANY

F)H RPR’@@&U@@ Hell Regents of Japan

PRENTICE  HALL REGENTS




Linguaphone
Classroom Textbooks
¥1200 each
(¥1165 plus tax)

Textbooks for Classroom Use

Low Intermediate

SPEAKING FIRST LISTENING FIRST
@ Each lesson offers students varied ® Listening tasks for both globa and
and extensive practice with target intensive listening, and a spesking
dructures and  vocabulary. pairwork  section
® Two cassettes ¥4800 (¥4660 plus tax) @ Two cassettes ¥4800 (¥4660 plus tax)
Intermediate
SPEAKING LISTENING
@ Focuses on the use of English in o Tasks provide students practice in
everyday  Stuations. developing their listening skills neces-
e 16 lessons contain ample materia for say for understanding conversations
speaking and listening practice. e Practical topics as time, weather,
@ Two cassettes ¥4800 (¥4660 plus tax) hobbies. music and leisure activities.
® Two cassettes ¥4800 (¥4660 pius tax)
READING
® The20 chapters cover a wide range WRITING
of topics and focus comparing and @ Focuses on the importance of
contrasting Britain, America and Japan. accuracy in writing by concentrating
e Each chapter also includes compre- on high frequency errors in grammar,
hension questions and exercises. spdlling and rhetoricd  devices.

Upper Intermediate

Paragraphs that Communicate  The Snoop Detective School

(Reading and Writing Paragraphs) ConversatIOn BOOk
e 10 chapters introduce students to o Conversation hook based on
ten basicorganizing idess. information gaps and role playing
e Abundant examples presented in each o Creative exchange of information,
chapter explain an idea and show game-like task book
2>¢- how a paragraph is organlzed ® Two casseites ¥4800 C¥4660 plus  tax)

Free Sample Copy Request [ -
fre ‘of (please check,

09 Detectlve School

LISTENING
sation Book

NAME

nguaphone Japan
1-12, AKASAKA  {-CHOME = ADDRESS

MINATO- KU TOKYO 107

~-TEL: TOKYO (03) 3585-3521
- FAX:; TOKYO (03) 3585-7840 TELEPHONE NUMBER ( )




30 STEPS
TO MASTERING
TOEFL SKILLS

AND
STRATEGIES

Prentice Hall
TOEFL Prep
Book

Prentice Hall's Win the
Practice Tests TOEIC
for the TOEFL Battle




Calling All Teachers of English Conversation!!

Could This Be YOU?

% Your Students want to chat in English, but are shy ZF

% You would like at least 80% Student Talking Time 70 /
% You need a lot of activities to help Sudents speak /§~ /
% You want a short, flexible course that has: 7

Lots of Speaking Practice and Patterns

Formal and Informal Language

Grammatical Reminders and Functional English
Controlled, Semi-Controlled and Free-Speaking activities
Tapes for Home and Class-Use

Topics Familiar and Interesting to Your Students

If you think thisis YOU, then the
New Colorful American English ALL TALK
isjust what you’ ve been looking for!

For a Free Sample Copy of the new ALL TALK that will
prompt your students to Talk and Talk and Talk. . ., just
fill in the dip below (specifying level)

Level - False Beginner/Elementary
Level 2 - Elementary / Lower Intermediate.

For a free sample copy please write to:
Macmillan LanguageHouse Itd., 5-14-7 Hakusan, Bunkyo-Ku,

M Tokyo 112. Tel: 03-3943-6857 Fax: 03-3943-6863
Name

MACMILLAN School
PUBLISHERS Address




EVEN THE SHY STUDENTS
WIN WITH TOUCHDOWN

“Perhaps of all the ages, adolescence
provides the greatest potential for success in

ﬁo LongmanELT, Gyokuroen Building, 1-13-19 Sekiguchi, Bunkyo-ku, 1
| Tokyo 1127kt 03 3266 0404 Fax: 03 3266 0326

| Please send me free sample material from:

|Touchd0wn One
Touchdown Two

(beginners)
(elementary)

Name
|

| Address

ISChOOI

English leaning  Touchdown responds

to the challenge of this

"vrag  fascinating stage of

O
Nl

development and
growth” Jeremy Harmer
B Motivating and
enjoyable for junior and
senior high school
students

B Easy to teach with
excellent teacher’s
manuals

B Flexible for team
teaching or pairwork

[ | Confidence-building
communicative activities

B Clear grammatical
framework

B 2 levels, each with
Coursebook, Teacher’s
Manual, Workbook and
Cassette.

Touchdown...give your
students something to
talk about!




S LET'S GO

é\ S
The new, children’s course
for Japan by Ritsuko Nakata

stimulating, motivating, lively

*Carefully controlled
grammatical syllabus

*Functional dialogues
*Alphabet and phonics work
* Active listening practice

*Frequent recycling of
vocabulary and structures

*Songs, chants, movement and
FUN!

systematic, practical, innovative

/t's what you’ve been waiting for!

To: OXFORD UNIVERSITY PRESS
2-4-8 Kanamecho, Toshima-ku, Tokyo 171
Tel. (03) 5995-3801 Fau: (03) 5995-3919

I am considering LET'S GO for my children’s classes.
Please reserve a free inspection copy for me.

Putting ‘Learners Name: _ . [,

& Teachers Frg ~ School ———— I

, Address:
(Home/School) Oy




infroducing 7 » &%
—— P —

SThe (O i@AGE] /
'Kigs” Cluls

for Teachers of Children
The Oxford Kids Club is our new teachers association
for teachers of children. Join (for free!) and get our
newsletters (filled with teaching ideas), and be eli-

gible for our new Kids Club Teacher Workshops (also
for free!) contests and more!

s
=

OXFORD UNIVERSITY PRESS

2-4-8 Kanamecho, Toshimaku, Tokyo 171 Telephone (03) 5995-3801
Putting Learners & Teachers First




Inside MODERN ENGLISH cveie one

A short introduction to help you select from among the 10 books of the series.

Modern English, Cycle One offers systematic lessons of communication exercises
each preceded by fluency practices-both teacher-centered formats and pairwork-
for learning in sequences of controlled to freer practice and extended freer conver-

sations, introducing a great wealth of conversational expressions and vocabulary.
Book Topics Main Grammar Points
= ® Getting acquainted. ® Present and present progressive tenses.
= e Nationalities. e Articles, Pronouns.
E @ Personal qualities. ® Singular/plural contrasts.
= ® The Weather. ® Adjectives, adverbs.
= @ Parties. Sports. ® Past tense and expressions of past time.
é ® Shopping arjd bargains. ® Question words. Future with going to.
= ® Cost per unit. ® Possessives. There with indefinite subjects.
_— e U.S. currency.
® Giving directions.
= e Swimming. ® Verb + to + verb. Tag questions.
g_ ® Describing the weather. ® Two-word verbs. Be + preposition.
=__=:= ® Going out. Coming home. ® How and by. Why and because.
b ® Conversations on the uhone.
= ® Checking the fridge. ® Uncountable nouns and determiners.
== ® Business phone calls. ® The future and future progressive tenses.
Ei ® About a fire. ® The perfect and perfect progressive tenses.
= e Travel abroad. ® Present and past participles.
——] ® Shopping for gifts. ® \Verbs with two objects. ® Verb + ing/Verb + to.
-% ® Getting nervous. ® Used co for past time. ® When and while clauses.
= ® A trip abroad. ® Reported speech. Modals.
= o Time for the family.
.?:_ ® Talking about Europe. ® Comparisons with adjectives and adverbs.
== ® Moving to a new city. ® Superlatives. Too and enough.
= = ® About the children. ® It replacing gerund.
3 e  Shopping. ® Verbs of perception.
® An adventure. ® |t and there for weather.
® Caught in the rain.
== ® A job interview. ® The past perfect and past perfect progressive tenses.
5 ® Getting help. ® Clauses with before and after; or else, if, unless.
_!= ® Future plans. e While and during contrasted. ® Indirect questions.
= ® A press conference. ® Verb + object + to + verb.
= ® How-to instructions. ® Conditional and passive forms.
== e Off to America. ® Answering How questions with by + nouns, with +
== ® At the office. noun, and adverbs of manner.
== e Parts of the body. e Question word + to + verb.
® Accidents and ailments.
e Midnight capture.
. ® Jumping to conclusions. ® Relative clauses. ® Where, when, why as relative
—E = ® Horror movies. pronouns. ® Conditionals. ® The passive with get.
s? ® First day at work. ® Have/get something done. ® Make, let, have + object
= e Eating out. + verb. @ Subjunctive with suggest, insist, recom-
® An absent-minded professor. mend.
:—=-_ ?‘;._- ® About the landlady. ® Review of Books 1~ 9. The important points of the
E= E ® At the travel agency. course are covered in new formats.
g_?—.‘-. 5’_ ® Talking business.
= ® A short story: “Richard and Valerie.”
seido language institute P~ - 1'_7—( ~—NEEBHEP ! i COUPON
12-6 Funado-cho, Ashiya-shi. Hyogo 659, Japan ™ee——tll <50 cammmmpen i o 6 TELO797(31)13462 (JALT}” '

FAX.O737(31)3448 L_ ....... a4




The Language Teacher is trying out a new column for
readers who would like to respond to feature articles,
reviews, and opinions that appear within its pages. The
column was to have run in last month's issue and if you'd
like to express an opinion about what you read in The
Language Teacher, write me a letter. Organize it, phrase,
it, sign it, as a letter. Ill ignore anonymous letters. Don't
write as if you are responding directly to the author of a
feature or book review or other article. Such responses are
reserved for the Opinion column and should be sent to
Carol Rinnert. Keep your letters within 700 words and we'll
do our best to include it in Readers’ Views, should space
allow. We can't promise to run every letter, and we can't
promise to answer every letter we receive. We will run your
letters just as we receive them. When we feel this is not in
your best interests, or ours, we will contact you for revision.
Naturally, more objective letters stand a greater chance of
appearing than those written from points of view so sub-
jective that their impact might be lost on many readers.
Occasionally we may solicit responses to your letters.
These responses may appear in subsequent issues, or
alongside your letters in the same issue. Your letters
should be postmarked by the 10th of the month, i.e., if you
would like to respond to an article in the November issue,
get your letter off to us before November 10.
Tom Hayes
Managing  Editor

“Political Correctness”?
A Reply to Cunningham

Kumiko Fujimura-Fansalow
Toyo Eiwa Women's Univ.
and
Wayne Pounds
Aoyama Gakuin Daigaku

We would like to respond to Mark Cunningham’s “A
Politically Correct Language Teacher?'in which, disturbed
by the special number on feminist issues, he questions the
appropriateness of raising “political” matters in The Lan-
guage Teacher. Mr. Cunningham argues that “Our students
come to us for language instruction, not to be indoctrinated,
however subtly, in selected Western values.” We wonder:
are sexual equality, preservation of the environment, or
protection of children’s rights, or for that matter “justice,
peace, solidarity, and cooperation,” merely “selected
Western values'?

Or, if it is only feminist issues Mr. Cunningham views as
Western, he should recall that aresolution to promote sexua
equality and combat all forms of sexual discrimination was
adopted by the UN in 1975 (theInternational Women's Year)
and endorsed by nations worldwide, including Japan. As the

Readers" Views

aticles by Endo and Shimazaki in the Feminist Issues num-
ber make clear, sexism in Japanese language and education
is being increasingly addressed within Japanese society not
only by feminists but by ordinary teachers, parents and
dtudents. In short, the notion of political Westerners consti-
tuting a fifth column in Japanese education is like the notion
of “political correctness’ which is to be therallying cry of the
right in 1992: it is a mirage crested by the fear which
entrenched privilege feels when its values are questioned.
It's the witch hunt of the 90s. alowing the right to accuse its
opponents of political indoctrination and thought control
while practicing it themselves.

No one chalenges Mr. Cunningham’s contention that
the purpose of The LT is to promote effective language
learning and teaching, but we need to be aware that learning
and teaching are not processes that occur in a political
vacuum. As Wayne Pounds elaborates in that same issue,
the ingtitutional setting itself makes teaching political, and
to say that teaching is not political, or should not be, is as
much a political argument as to say that it is. The way we
teach also has political force. Through pedagogical styles,
textbook images, classroom structures, and a variety of
other ways, a hidden curriculum is taught, one that tradi-
tionally includes passivity, subordination to authority,
conformity and sexism. If these issues exist in teaching,
and we believe they do, basically we have but two choices:
we can deny them (to ourselves, to our students) or we can
talk about them.

Taking about them is the democratic alternative, since
consciousness permits choice. As Kumiko Fujimura
Fansdlow emphasizes in her essay, the mgority of feminist
teachers are strongly opposed to setting up a new set of
orthodoxies and imposing the teacher’s views on the students.
What we instead advocate is the incorporation of perspec-
tives that have hitherto been ignored in our curriculum so that
the students can have a chance to think for themselves about
crucial assumptions that determine their lives.

The perfect example of wha's a issue here may wel be
Mr. Cunningham'’s use of the term “political correctness,”
for he uses this highly politicized word as though it were a
“neutral” term embodying some accepted “common sense’
judgment. He gives the reader no hint of the right wing
agenda that has fueled the rise of this term to national
dtention. The appearance of a “neutra” judgment embodied
in aterm like “political correctness’ is as false as al other
attempts by politicians, of whatever stripe, to hide their
agenda under the mask of neutrality, and asillusory as the
attempt of some teachers to make their teaching free of
politics, values, and persona feeling.

%

JALT Research Grants
st annually offers small grants for research or the
development of experimental materials. Contact the JALT
Central Office for specifics.

November 1991
35



The Pyramids , Wouldn’t
Have Stood 4\ For So Long

Without £/ Quality
\ Materials.

//LISTENING IN
ACTION
by Michad Rogt

Video in Action
by S Sempleki
& B. Tomdin

Teaching and Learning
Vocabulary
by Linda Taylor \

Getting Students fo Talk
by
Aleksandra Golebiowska

Success With Foreign GRAMMAR IN ACTION

Languages again
by Earl Stevick by Christine Frank &
Mario Rinvoluri
LANGUAGE TEACHING Communicative
METHODOLOGY Language Testing By
by David Nunan C. J Werr

LISTENING IN ACTION: Activities for developing listening in language teaching... Rost
discuses  learning syles, learning Srategies and the role of listening in language development; presents
prectical tips for teachers in developing and managing listening activities, provides clear summaries and
student-centered indexing of dl activities. Prentice Hall International

GRAMMAR IN ACTION again : Awareness activities for language learning... An expanded
edition of GRAMMAR IN ACTION with 40+ new activities ready for class use; all key elements of
basic and intermediate level grammar are presented in “recipe” formats which are fun and commu-
nicative, yet meaningful. Prentice Hall International

LANGUAGE TEACHING METHODOLOGY: A textbook for teachers.. A comprehensve
course book in methodology for prc-service and in-service language teachers  and teecher  trainers,  dl key
aess of language teaching methodology are introduced, dong with dassroom management and interaction,
and materids development. A balanced introduction in theory, reseerch and practice. Prentice Hail
Internationai

Order now through your book store

P H Prentice Hall Regents of Japan

Jochi Kojimachi Bldg., 3F. 6-1-25 Kojimachi, Chiyoda-ku, Tokyo 102, JAPAN
Telephone: (03) 3238-1050 Fax: (03) 3237-1460

PRENTICE RALL RESERE® A PARAMOUNT  COMMUNICATIONS COMPANY
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Cambridge

ELT

Interchange has now established itself as a proven
success and a firm favorite with teachers in Japan. The
publication of Level 3 completes the Interchange series.
Designed for adults and young adults Interchange gets
students involved in the course and in English
immediately. There are numerous opportunities for
studentsto talk about their own interests and opinions
while they are learning the skills they need to

communicate effectively in English.

The Course is now Complete!

Distinctive features of Interchange

WRITTEN

RESEARCHED
DESIGNED
- RELEVANT

AMERICAN ENGLISH

by Jack C. Richards with Jonathan Hull and Susan
Proctor

field tested extensively throughout Japan
clear and appealing presentation of material

contemporary topics and engaging activities encourage
learners to communicate effectively in English

the course reflects the fact that English is a language of
international communication

ENGLISH FOR INTERNATIONAL COMMUNICATION



Multi-skills syllabus
Real-world content

Natural recordings both
scripted and unscripted

A variety of North American
accents, and a selection of
speakers of English from other
countries

Conversational language,
including formulaic
expressions and gambits

‘Word Power’ activities for
vocabulary building

Task-based listening activities

Clear presentation and
practice of grammar

Systematic treatment of
pronunciation

‘Interchange’ activities which
encourage genuine exchanges
of information, creativity and
personal expression

Review units after every three
units

ENGLISH FOR INTERNATIONAL COMMUNICATION



B TIE FOR A CRANGE

Interchange Level 3 now available!

Each level of the
course consists of
these components:

B Student's Book

B Workbook

B Teacher’'s Manual
B Class Cassette set

B  Student's Cassette

Csmbﬁclge. Universi!f Press :

If you would like to receive a specimen copy of
Interchange, Level 3 Student’s Book, please return this form:

Steven Maginn, United Publishers Services Ltd,
Kenkyu-sha Building, 9 Kanda Surugadai 2-chome,
Chiyoda-ku, Tokyo 101. Tel: (03) 3295-5875

Name
School
School Address

Town Postcode
Td. No.

CAMBRIDGE UNIVERSITY PRESS



ACADEMIC READING?
THE NAME TO REMEMBER IS HBJ

Insights and Ideas ||Concepts and Comments I

A beginning reader for students of A high begmnmg/low intermediate ESL
English as a Second Language reader

Patricia  Ackert Students’ Book 208pp. Y1,900 Patricia. Ackert

Answerkey Y4700 Cassette ¥3,000 Students’ Book 272pp. ¥1,900 Instructor's Manual ¥4.700

The Insights and Ideas Listenmg Taskbook (Shari Berman)
Students’ Book ¥980 Cassette ¥2,800

Upper elementary readmg skllls Readmg SklllS for mtermedlate advanced

J. Kalnitz and K. Reyen Judd students of English as a Second Language
J. Zukowski-Faust, S. Johnston, C. S. Atkinson,
192pp. ¥ 1,800 and E. Templin

Students’ Book 320pp. ¥1,900 Instructor’s Manual ¥4,700

Between the Lines | The Indgoendent Reader

Reading skills for intermediate-advanced Skills for building comprehension and voca-
students of English as a Second Language bulary

J. Zukowski-Faust, S. Johnston, and C. S. Atkinson Betty Sobel and Lorraine C. Smith

Students’ Book 288pp.  ¥1,900 Instructor's Manual ¥4,700 Students’ Book 208pp. ¥1,900 Original Edition with Answesr 3koeg
¥3,

[I«;ncounters Third Editionj 1 Our Global Village

Paul Pimsleur, Donald Berger, and Bever- Angela Labarca, and
ly Pimsleur James M. Hendrickson
An ESL Reader A reader with an international empha-
A compilation of journalistic articles sis for low-intermediate students.
organized progressively according to Reading selections have been adapted
level of difficulty and addapted to a from a wide variety of sources for their
1,500-word English vocabulary. Ap- general student interest as well as for
propriate for use in basic courses as their cross-cultural emphasis.

well as at the intermediate level in non- 226 pp. ¥1.800
intensive programs.

192 pp. ¥1820 Instructor’'s Manual ¥700

New American Profiles | I
Lucette Rollet Kenan

A group of ten biographical sketches, all but one written
for this book, of contemporary Americans who have made
unique and significant contrrbutions to our society. For
high-intermediate and advanced ESL students in courses
requiring a reading text for one or two semesters, either
alone or with a grammar/conversation book. Ten units of
four parts each are arranged in order of increasing com-
plexity. Each unit opens with a brief statement about the
subject’s field of endeavor, followed by a profile.

256 pp. ¥3.250 ¢
Harcourt Brace Jovanovich Japan, Inc.

Ichibancho Central Bldg. 22-1, Ichibancho, Chivoda-ku, Tokyo 102
Tel: 03-3234-3912 EI'T Hotline: 03-3328-2527 (Shari Berman).




Here’s what everyone’s been looking for
an English language video
that's fun to teach and fun to study!

SUMMER IN SEATTLE

AN ENTERTAINING APPROACH
TO THE PRACTICE
OF ENGLISH CONVERSATION

A 21/2 HOUR MOVIE VIDEO
Complete package includes
6 video cassettes, 8 audio cassettes,
2 English textbooks and 2 Japanese study guides.

Available in two parts
Part | Complete Beginner to Lower Intermediatr Level

Part 2 Intermediate Level

For free demonstration package

Also available al all
Call. Fax or Write BERLITZ SCHOOLS
&
B&C1 At better bookstores
TEl,. 03-3234"063 !
FAX. 03-3239-2390 Money
Enjoy English
Hill Crest Hirakawacho 1 F First Step Abroad
2-5-7 Hirakawacho Living Abroad
Chiyoda-ku, Tokyo (102)

On Business Abroad

* Did you know that they sel) more sunglasses in Seattle than anywhere else In the United States?




RS AURRENTS

INTERNATIONAL JOURNAL OF
LANGUAGE TEACHING AND CROSS-CULTURAL COMMUNICATION

Cross Currents, a semi-annual publication of the Language Institute of
Japan (L10OJ), provides a forum for the interdisciplinary exchange of
ideas in cross-cultural communication and language teaching. Cross
Currents is particularly interested in the theoretical and practical aspects
of ESL/EFL instruction, cross-cultural education, and English as an
international language.

Cross Currents has served a diverse internationa readership continu-
oudly since 1972.

Recent contributors to
Cross Currents include;

Robert O'Nell
Steven Krashen
Bra Kachru
Alan Maley
Richard Via
Larry Smith
Paul LaForge

SUBSCRIPTIONS Singleissue 1 Year 2 Years

Insde Japan ¥1,300 ¥2.600 ¥5,150
Individual $8.00 US $15.00 US $2500
Ingtitutional US $19.50 US $35.00

Japan Subscriptions  Current issues are available in Outside Japan

School Book Service major Japanese bookstores in Cross Currents

FI Building 4F Japan through YOIIAN. ialnfgaggql_“ﬂ'tute of Japan
|-26-5 Takadanobaba Odara 'Ig’g;/v A 250
Shinjuku-ku, Tokyo 106 Back issues are available from

03-200-4531 Cross Currents. Japan
(Make checks payable to

Cross Currents (LIOJ) drawn
on a U.S. bank.)




just keeps getting better...

Teaching English in Japan hos never been so

good.
Now in its second successful year, Japan’s
favorite English course continues to delight
teachers and students across the land.
Designed for false beginners, the New English
Firsthand series offers a variety of lively,
imaginative classroom activities to light up
your students’ motivation and bring out
their communicative abilities.

With probably the best teaching
manuals of their kind, New English
Firsthand and New English
Firsthand Plus offer teachers ideas,
stimulation, and support.
Now that's something we all can
appreciate!

Both New English Firsthand and New
English Firsthand Plus contain these

School Address,

Lingual House

I 1o Lingual House Longman  ELT, Gyokuroen Building, ! Components

| 1-13.19 Sekiguchl. Bukyo ki Tokyo 112 Tel 0332660404 Fax 03 3266 0326 | B Student Book

| Osaka. Tel. 06205 6790 ] . | ] 1 cassette (70 minutes)
Please send me a free inspection copy of o | = Teachers Manual

| -New English Firsthand -Newv English firsthand Plus |
Name: I
School, |

I
\
l A division  of

e T ——— T - LONGVAN ELT @




The Course for Your Better-than-Average_”,_'

High School and College~Age Students

Connect meres:

CONNECT is bright and new, written for the
NEEDS and INTERESTS of adolescents in
the 1990's.

CONNECT | starts with the Past Tense and the
Language of Opinions, and assumes stu-
dents are familiar with basic verb struc-
tures and tenses of Elementary Level Eng-
lish.

CONNECT Il and Il take students through In-
() termediate and Upper Intermediate stages.

CONNECT balances the Four Skills, giving a dif-
ferent kinds of practice in each skill, for
O example:  *Role-Play  *Discussion
*Note-taking *Skim-reading
*Listening for Specific Information.

For a free sample copy please write to:
Macmillan LanguageHouse  Itd., 5-14-7 Hakusan, Bunkyo-Ku,

M Tokyo 112, Tel: 03-3943-6857 Fax: 03-3943-6863
Name - ——— — e ————

MACMILLAN School_
PUBLISHERS Address _




ELT

New for pre-intermediate
learners from the authors
of Meanings in to Words

Language in Use

A pre-intermediate course
Adrian Doff and Christopher Jones

Language in Use has a range of
important features, which will
appeal both to teachers and
learners at this level.

Systematic coverage of
language - The course
has a dual syllabus in
which topic units
alternate with
grammar  units.

Clarity - The
clear design of
the syllabus and
activities helps
students identify
what they have
learned and
where they
need more
practice.

For further information on any Cambridge ELT materials,
please contact:

Steve Maginn, United Publishers Services Ltd.,
Kenkyusha Building, 9 Kanda Surugadai 2-chome,
Chyodarku, Tokyo 101

Tel: (03) 3295 5875

Self-study
opportunities -
students can benefit
from both interactive
classroom lessons
and specially
designed self-
directed learning
activities.

Flexibility - The
design of the units
and the open-ended
nature of individual
exercises allow great
flexibility for the
teacher to tailor the
material to the needs
of the class.

Components
Classroom Book
Sef-study Workbook
Sdf-study Workbook
with Answer Key
Teacher's Book
Class Cassette Set
Sdf-study Cassette Set
Split Editions are
dso avaldle

CAMBRIDGE UNIVERSITY PRESS
|




AT LAST! READING DEVELOPMENT
AT YOUR STUDENTS" OWN PACE

S|R|A

Reading Laboratories

Now available in Japan
each kit contains:

. a series of carefully graded reading
material

. grammar practice keyed to self
development

comprehension, vocabulary, study
skills and listening development

Used by millions worldwide, SRA Reading Laboratories are
available in- grades useful for students from junior high school

through university levels. See how your students can benefit from
this proven material.

send for sample video, “Hey, Mom, I'm in Gold”

SIRIA
To: MEYNARD PUBLISHING LIMITED
] Ogura Bldg. 1-2-5 Nishi-sugamo, Toshima-ku, Tokyo 170
Tel:03-5394-3500 Fax:03-5394-3505
M EYNARD Name:
PUBLISHING School: =
LTD. Address:

(School/Home)

Tel:




FIFTY-FIFTY:

A Basic Course in Communicative English

FIFTY-FIFTY

A Basic Course in Communicative English

Warren Wilson

a new course for lower-level students written and
classroom-tested in Japan for Japanese students
of all ages

focuses extensively on active listening and speaking
task-based pair and group work activities
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beautifully and humorously illustrated
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The Research Manual: Design and Statisticsfor Applied
Linguists. Evelyn Hatch & Anne Lazaraton. Newbury House
Publishers, 1991. 628 pages. ¥5,300.

This book is not for the faint-hearted. The manual is thick,
and dense as well since it does not pretend that mathematical
formulas do not exist. However, it is the most accessible
complete book on research methods for applied linguists that
| have ever seen. Theindividual points are carefully introduced
through the analysis of examples of research that applied
linguists might actually undertake. The mathematical ab-
dractions, the formulas, are not brought up until the concept
has been thoroughly discussed in concrete, non-mathematica
terms. This is what statistics should be-formalized gener-
alizations, the end result of understanding rather than the
beginning of the process.

The content is organized in the following manner: Part 1,
Planning a Research Project, with chapters on Defining the
Research Question, Describing Variables, Constructing
Research Designs, and Writing the Research Proposal and
Report; Part 2; Describing Data, with chapters on Coding and
Displaying Frequency Data, Describing Intervd  and Ordina
Values, Locating Scores and Finding Scales in aDistribution,
and Probability and Hypothesis Testing Procedures: Part 3,
Comparing  Groups, with chapters on Comparing Two Groups
(Between-Groups Designs and Repeated-Measures). Cam
parison Between Three  or  More Groups, Repeated-Measures
Comparison of Three or More Groups, and Comparisons of
Means inFactorid Designs:  Pat4, Describing Relationships.
with chapters on Relations in Nominal Data, Correlation.
Regression, Other Statistical Tests Used in Applied Lin-
guistics, and Assumptions of Statisticd Tests; aCondusion;
and Appendices containing statistical tables.

Each chapter contains a number of Practice sections that
are designed to focus the reader on specific points through
analysis of their application to research. However, many of
these questions assume that the reader is part of a study group
in a classroom and that they have been keeping a journal
related to the course, so the individual user will require some
flexibility. Each chapter also contains an Activities section
that relates published research to the material covered.

Any reader of the JALT Journal, the TESOL Quarterly,
or any other journa would be wise to invest the time to study
this manual. Your increased understanding of research re-
portswill more than repay you. Also anyonewho is considering
publishing their own research would do well to read the
Manual. It might save you arejection.

Reviewed by Charles Adamson
Shizuoka Institute of Science and Technology

The Cultural Dimension of International Business. Gary
P. Ferraro. Prentice Hall, 1990. Pp. 178.

The author states in the preface that this book is “aimed at
demonstrating how the theory and insights of cultural an-
thropology can positively influence the conduct of intema-
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tiona business” What follows is as comprehensive an intro-
duction to amini-course in cultural anthropology as you will
find off-campus. In addition, the writing style is so readable
that a times you forget that this is a textbook. The expected
readership of academia and industry should surely benefit
from this exceptionaly interesting text. The need for intema
tiond competence in intercultura communication should
provide the incentive to read it.

From the outset, Ferraro systematicaly adds support to his
stated aim. This consistent building takes the uninitiated
reader through the previoudy unfamiliar territory of cultural
anthropology with just the right amount of information. The
survey is not ponderous, but lively and intriguing, lending
support to the theory of a need for the insights which cultural
anthropology can bring to business.

The author has written this practicd guide primarily for
American businesses moving into the international business
community. For those daready there and experiencing difficul-
ties, this book provides a unique approach to understanding
how cultural insights can generate a more positive influence in
the process of internationa business.

Although repeated reference is made specificaly to the
shortcomings of American corporations in the arena of inter-
national business, the vaue of insights from cultura anthro-
pology is surely not limited to them: the majority of companies
involvedin international or transnational/global  business could
benefit from having their corporate consciousness raised.

To prove his point Ferraro cites examples from a 1974
book by Ricks and Arpan titled International Business Blun-
ders. The book is full of misunderstandings that result when
U.S. corporations attempt to do business internationally--
some humorous, many embarrassing, but al expensve ways
of ridding corporate thinking of theideaithat if it works a home
it will be equaly viable in other parts of the world.

Intercultural insensitivity can result in serious problems in
the workplace and permanently cancel the chances of acompany
trying to enter the global scene without sufficient preparation.
In addition, there is a need for the employee to be aware that
there is a multiplicity of ways of thinking and courses of
actions and that the home culture may not provide an answer
that fits another cultural environment.

According to Ferraro, culture is learned and so cultural
competence can be learned and devel oped through training.
As Feraro states, "The learned nature of culture leads us to the
inescapable conclusion that foreign work forces..are perfectly
capable of learning...provided they are exposed to culturally
relevant training programs.” (p. 21) Ferraro’s book is an
invaluable text for anyone who needs to consider another
culture in their work.

The book is divided into an overview of general concepts
or culture, including the need for a greater awareness of the
cultural environment as it relates to international business,
verbal and non-verbal communication elements, contrasting
cultural values, culture shock, and sources for locating culture-
specific information. The book includes cross-cultural se
nariog/critical incidents which are provided for their sensitiz-
ing nature. The appendix has resolutions to the scenarios.

Perhaps the most valuable part of this book is that its
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SCOTT, FORESMAN ENGLISH

Brings English to Life!
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Presentation

Critical Thinking
In the Learner
Centered Class

A presentation by
James Miller

Sunday: 10:00- 11:00am
Room 401

Also be sureto see

Creating a Whole
Language Environmen t
in Class.

Saturday 5-6pm  Room 405,
and

Hooray for English, The
Fun Way to Teach, Sunday
56pm Room 405.

For more information con tac t:

@i SoottForesman  pre, S oreners

. . 1-2-1 Sarugaku-cho, Chiyoda-ku, Tokyo 101
A Division of HarperCollinsPublishers Phone: 03-3294-8288/3291-6343

Fax: 03-3294-8284




information can be immediately useful to someone shaping
the design of a traning program. The cross-culturd scenarios
could be used effectively, as part of atraining program, to open
the minds of prospective international businesspersons to
areas where conflicts could occur when doing business abroad.

Reviewed by Ilene Kradin

Nippon Sanso Corporation

Fir¢ Steps in Listening. Michad Rost and Nobuhiro Kumal.
Lingua House, 1990. Pp. 52. ¥980.

This book is “designed to help beginning learners of English
develop those basic listening skills that areneeded for commu-
nication” says the introduction to the teacher’s book, and it
mostly fulfils its purpose. There is a student book, three
cassettes and a teacher's manud (including a Japanese trans-
lation). | used this course in a Language Laboratory class of 26
university students (both sexes, mostly Ist-years), meeting
once a week for 90 minutes 24 times a year.

There are. 12 unitsin the book, covering the usual basic
functions and grammar; introductions, talking about likes and
dislikes, daily routines, etc. Each unit is divided into 6 sections:
Preview, Starters, Tasks, Hearing Tactics, Listen and Interact,
and Follow Up. Preview is the most passive activity, requiring
students only to listen andread. Starters is a warm-up exercise
often with sounds or snippets of conversations which students
must number or match with pictures. The activities require
students to be increasingly active, concluding with the Follow
Up, where students read and fii in some information, then
compare their responses with their partner. The names of the
activities gpesk for themselves athough | could not understand
why "Hearing Tactics' was better than "Listening Tactics." (Is
this a case of Janglish influencing the mother tongue?)

The layout is smple and easy to follow, with smple line-
drawings supplemented by a few black-and-whitephotos. The
tapes use native Americans speaking slower than usua, with
the inevitable accompanying falsity in intonation; although
this is a minor fault, the conversations are not as natural-
sounding as the blurb says, with speakers going out of their
way to sy “Yes, | do” and “No, | don't,” for example. A more
serious flaw is that in aiming for simplicity, the speech is
emotionally castrated. If the aim is “to increase students
awareness of theimportant role of ...gressin ... spoken English,”
surely this involves understanding how stress and intonation
express feelings? | see no reason why a beginner course should
be emotionally stunted. ("The Lost Secret” is an excellent
example of abeginner course which uses avariety of emotions.)

For the teacher, the hook seems easy to “teach’- you can
switch on and let the tape play. However, this simplicity is
deceptive. Much preparation is necessary for LL classes, and
| often felt that with more forethought this could have been a
much livelier course. Does the teacher check the answers to the
listening tasks? If so, how? Do the students have the language
to move straight into the pairwork. or is more controlled
speaking practice necessary first? Isparwork feasible given
the geography of the classroom? (In the old LL | had, pairwork
was dmogt impossible)

IALT Under Cover

| ended up using this text as a result of an administrative
blunder (it is intended for junior and senior high school
students). It certainly was not chalenging enough for my first
year university students, and | skipped parts of it and supple-
mented with other material. We finished the book in July.
However, the students themselves seemed happy with it.

Other flaws are common to other listening courses. A
language laboratory classis not easy to teach. Although we
found it easy to work through a unit in 90 minutes, as
recommended in the teache’'s manua, can the students handle
90 minutes of sitting with headphones on, pushing a pencil?
Many of mine could not and | had to vary the pace to prevent
students dropping off, though this is not necessarily anin-
dictment of the materia. Certainly the active parts (Interact
and Follow Up) need to be exploited to the full, and the Warm
Ups can be left out completely. (The one of various types of
music is just too long.)

To sum up, First Stepsin Listening, used with imagina-
tion, and careful preparation, would work well in a senior or
even junior high school, and in an ordinary speaking class as
well as in an LL. But for college or university students, more
demanding materia is caled for.

Reviewed by Marc Sheffner
Tezukayama University

Can WeTalk? A Multiskllls  Approach to Communica-
tion. Donald R.H. Byrd and John Klosek. Prentice Hall
Regents, 1991. XIV plus 176 pages.

Fird, le¢ me summarize my conclusons. For readers of this
review who plan to go to North America to teach English as a
Second Language, remember Can We Talk? by Byrd and
Klosek. You might well find it an excellent text for such a
course. | believe, however, that the very things that make Can
We Talk? an excellent text for English as a Second Language
classes in North America make it unsuitable as a text for
English as a Foreign Language classes in Japan.

In North American situations the multiskills approach
would be most useful and the topics in the 19 units would be
culturally valid and informative. | believe Can We Talk? is
not suitable for use in listening, speaking, and conversation
classes in Japan because the cultural situations in the topics
assume knowledge that Japanese students might not have,
would not necessarily be able to learn from the materia
presented in the book, and would be difficult and time
consuming for ateacher to explain to students who are not
living in a North American cultural environment.

The title Can We Talk? and the sentence in the introduc-
tory comments “To the Teacher” that most time should be
spent on the “Let's Talk About It" Section, might lead you to
conclude that this book would be suitable for a listening,
speaking, and conversation course in Japan. The sub-title, “A
Multiskills Approach to Communication” much more accu-
rately describes this text than does the title.

Only a smal percentage of the materid presented in the
book deals with talking. | believe students using this text
would actually spend only a fraction of their time taking in
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FINALLY! REAL ACTORS IN A LANGUAGE VIDEQ!

NATURAL Acting
with NATURAL Dialogues
In NATURAL Settings

VIA-USA'S PHP

LIVINGano
WORKING

IN AMERICA

; A VIDEO-AUDIO SERIES FOR STUDYING
\ @ AMERICAN LANGUAGE AND CULTURE

g’,sn‘itahle for Classroom, Self-Study and Language Lab. [RITUYICYITSCRRIAS LS E U Gl 0B STAVI O B I8

Three Integrated Volumes

Advanced Beginners (TOEIC 350-500)
Intermediate (TOEIC 450-600))
A LNItEe] Upper Intermediate (available soon)

Components of Each Volume

*  Textbook

* Two 7090 Minute Video Cassettes

* 10 Audio Cassettes and Audio Manual
* Detailed Teacher’s Manual

* Japanese Translations of Dialogues, Language Points and Cultural Focus Sections

To: New West, Inc. Takanawa Toei Bldg 3F, 11-35, 4-chome, Minato-ku, Tokyo108
TEL : 03-3442-2477 FAX: 03-3442-4170

Please send me: | | More information about Living and Working in America
A sample copy of Living and Working in America

Name: School :

Address : (Home/School)

If you live in Kyushu please contact. Lesley Koustsff school principal of Open Space School
3-4-13 Tenifin, Chuo-ku, Figoia. ... 81Q TEL: 092-822-5910




English, as much of the materiad that is presented covers other
skills, such as vocabulary, reading, and writing.

| eagerly offered to review Can We Talk? in order to try
it out for possible use as a text for my English listening,
speaking, and conversation classes. | used sample lessons
from this book in such classes, as well as for English Con-
versation Club activities. After such usage, | am of the
opinion that there is only a limited amount of materia suitable
for such lessons and activities in classes in Japan.

The advertising for Can We Talk? mentions the “clued
mysteries.” | myself found some of the mysteries (for ex-
ample, the murder in unit 19, the missng canary in unit 5, and
others) hard to solve. | feel that insufficient information is
given for language leamers to solve the mysteries, and, as the
solutions to the mysteries are not given in the answer key at
the back of the book, that students would be quite frustrated
by these “clued mysteries’ units.

In addition to the above, | noticed some “first edition
misprints’ that are minor matters and which | assume will be
corrected in future editions.

An increasing number of schools and educationa institu-
tions in Japan are and will be offering separate listening,
speaking, and/or conversation courses, or making such ele-
ments important components of standard courses. Many
teachers will be looking for appropriate texts, and many
publishers will be issuing new listening, speaking, and con-
versation texts. A few such textbooks will become standard
works, with widespread usage. | do not believe Can We Talk?
will be included among the standard conversation textbooks
here in Japan, but that it stands a good chance of being
included among the standard ESL texts for North American
usage.

In conclusion, if you are looking for a conversation text
for use in Japan | recommend you forget Can We Talk? If you
are looking for a conversation text for use in North American
ESL classes, | strongly recommend you remember it for
possible use in your classes.

Reviewed by Robert Oettel
Shinonome High School, Matsuyama

Recently Received
The following materials have recently been received from
publishers. Each is available as areview copy to any JALT
member who wishes to review it for The Language Teacher
or the JALT Journal.

Notations before some entries indicate duration on the
holding list: an asterisk (*) indicates firg notice in this issue;
an exclamation(!) indicates third-and-final notice this month.
All final-notice items will be discarded after November 30.

Classroom Text Materials

*Aston. P. & Edmondson, E. (1990). Streets ahead (student’s book 1,
teacher’s book 1, workbook 1, cassettes). Oxford: Oxford University
Press.

*Bowler, B. & Cunningham, S. (1991). Headway (intermediate&upper-
intermediate pronunciation, with cassettes). Oxford: Oxford
University Press.

*Brauer, | (1991). Grover’s orange book (student book, teacher’s book,
activity book. cassette). Oxford: Oxford University Press.
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*Graves, K. &Rein, D. (1990). Eat-Wes
Oxford: Oxford University Pres.

*Holderness, J. (1990). Chatterbox (pupil’s book 3. teacher’s book 3,
activity book 3. cassette). Oxford: Oxford University Press.

*Holderness, J. (1991). Chatterbox (pupil’s book 4, teacher’s book 4,
activity book 4. cassette). Oxford: Oxford University Press.

*Hopkins. F. (1990). American get ready (student book, teacher’s book,
activity book, numbers book, cassette). Oxford: Oxford University
Press.

*Hutchison ~ T. (1991). Hotline  Elementary (student’s book, workbook,
cassette). Oxford: Oxford University Press.

*Nolasco, R. (1990). Wow (books 1 & 2: student’s book, teacher’s book,
workbook, cassettes). Oxford: Oxford University Press.

*Stott, T. & Holt, R. (1991). First class: English for tourism (student't
book. teacher’s book, cassette). Oxford: Oxford University Press.

*Viney, P. & Viney, K. (1991). Grapevine (student’s book 2, teacher’s
book 2, video activity book 2, workbook 2A, cassettes). Oxford:
Oxford university Press.

Hinton, M. & Seligson, P. (1991). Mosaic (student’s book 1, teacher’s book
1. workbook 1. cassettes). Surrey. UK: Nelson.

IForrester, A. & Savage, A. (1991). Take 2. London: Collins ELT.

IMacfarlane, M. & Walenn, J. (1991). Passport to Cambridge Certificate in
advanced English. London: Macmillan.

IMartin, A. & Hill, R. (1991). Modern short stories. London: Cassell.

IRiley, A. (1991). English for Law. London: Macmillan.

IRixon, S. (1990). Tip top (pupil’s book 2). London: Macmillan.

IShimaoka, T. & Yashiro, K. (1990). Team reaching in English classrooms:
An intercultural approach. Tokyo: Kairyudo.

(Lab books 1.23; cassettes).

Teacher  Preparation/Reference/Resource/Other

*Hoey, M. (1991). Patterns of lexis in text. Oxford: Oxford University
Press.

*Kress, G. (1989). Linguistics processes in sociocultural practice. Oxford:

Oxford University Press.
*Martin, J. (1990). Factual writing: exploring and challenging social
reality. Oxford: Oxford University Press.
*McCarthy, M. (1990). Vocabulary. Oxford: Oxford University Press.
*Sinclair, J. (1991). Corpus, concordance, collocation. Oxford: Oxford

University Press.
!Underhill, N. (1991). Focus on studying in Britain. London: Macmillan.

The Language Teacher welcomes well-written reviews of
other appropriate materials not listed above (including video,
CALL, etc.) but please contact the Book Review Editorsin
advance for guidelines. Well-written, professiona  responses
of 150 words or less are also welcome. It is The Language
Teacher policy to request that reviews of classroom teaching
materias be based on in-class use. All requests for review
copies or writer's guidelines should be addressed to the Book
Review  Editors.

In the Pipeline

The following materials are currently in the process of being
reviewed by JALT members for publication in future issues.

AMEP National Curriculum Project. Beginning learners.
Abraham & Mackey. Contact USA (2nd edition).
Baudains & Baudains. Altamatives
Brosnahan. Japanese and English gesture
Brown. et al. Challenges.
Burgermeier, et al. Lexis.
Byrd. React inteact. ~ Stuationsfor
Chan. Process and practice.
Chaudron. Second language classrooms.
Christison & Bassano. Look who’s talking: Activities for group interaction.
Christison & Bassano. Purple cows & Potato chips: Multi-sensory

language acquisition activities.
Clark. Talk about liteature.

communication.
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EVER TRIED

A POTATO
SANDWICH?

That's exactly what most English books are like — cold
vocabulary and stale conversations on a slab of dry grammar.

If it's food for thought you're looking for, try teaching
FREESTYLE ENGLISH I . ..

FREESTYLE ENGLISH | brings humor
into the classroom, where it belongs. At
last beginning students have a chance
to do in English what they can do in
their native language : make friends,
have fun, participate.

FREESTYLE ENGLISH | is English as
Frank Sinatra might have taught it...
“do- be-do- be- do” !

FREESTYLE ENGLISH I:

—is geared for Japanese students
—may be used equally successfully by
foreign and Japanese instructors

—features pair and group work

—includes over 100 dialogues students
themselves  complete

—teaches useful idioms, gestures and
cross-cultural  communication  ‘tech-
niques

—makes use of the Total Physical

ik W
Lt ¥

o i S Response (TPR) method

*Cassette also available

NEW WEST, INC.
Takanawa Toei Bldg, 3F. 11-35. 4-chome, Takanawa, Minato-ku, Tokyo 103
Telephone: (03) 3442-2477 Fax : (03) 3442-4170

‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘

*Freestyle English | is distributed by Yohan nationwide and is available from leading bookstores

that handle English hooks.
If you can't find Freestyle English | a your local bookstore call the Yohan Educational Book

Department  at (03) 208 0181. For complimentary copies call New West at (03) 442 2477.



&. Apple Computer

Authorized Distributor

GET YOUR HANDS ON
A MACINTOSH!

New #JALT-CATENA Education Program Has ‘Started!!

Through the JALT-CATENA Education Program, any JALT member can purchase
Apple Computer products at special prices from the ComputerLand  shops
specified by CATENA.

W259% discount from the standard retail price for the LC and Classic models.
W30% discount for a | models except the LC and Classic.

gimple & Besk Macingog,,

e X

Macintosh  Classic _— Macintosh Ilg

Theworld’s largest personal computer retailer

ComputerLand
CATENA CORP.

2-10-24, SHIOMI, KOTO-KU, TOKYO, 135
For more information please call Toll Free 0120-332255

The Apple name and logo wre registered trademarks of Apple Computer, Inc. Macnttosh 1s o iademark of Apple Computer, Inc




HERE AND THERE

A Listening Skills Program in American English

Low-intermediate level
*
Set in college in Japan and the
United States
®
For the classroom, language lab
or independent study
*
Includes tapescripts, answers
and teacher’s notes
o

Accompanied by two cassettes

David Peaty and Bernard Susser

HEINEMANN

For further information and an inspection copy, please contact:

Vaughan Jones, Heinemann International, Shin Nichibo Bldg, 1-2-1 Sarugaku-cho, Chiyoda-ku, Tokyo 101
Tel: 03-3294-0791 Fax: 03-3294-0792




GOOD TEXTS
NEVER GO OUT OF STYLE!

This is what teachers tell us:
“Getting Together works." “Getting Together really gets my students talking.” “The tasks

in Gettin

Together are SO interesting.” “Practical English gives them all the basics.” “Prac-

tical English realy teaches them al the grammar they need.

SO many teachers can’t be wrong.

Practical English
1, 2, and 3, Second Edition

Tim Harris with illustrations by Alan Rowe

Teaches four basic language skills-listening,
speaking, reading, writing-with emphasis on
oral communication in book 1 and increased
attention to reading and witing in books 2 and
3. Inductive in approach; uses a variety of in-
structional contexts-preliminary oral work, il-
lustrated situations and dialogues, oral
exercises or drils, ilustrated reading passages
with comprehension questions, and review
drils, exercises, and grammar framesto teach
each new grammar point.

Practical English 1 Second Edition

ISBN: 0-15-570912-7

Practical English 2 Second Edition
ISBN: 0-15-570920-8

Practical English 3 Second Edition
ISBN: 0-15-570928-3

Split-Volume Editions Available

Getting Together

An ESL Conversation Book
Susan Stempleski, Alison Rice, and Julia
Falsetti

A beginning/low intermediate text which can
be used as a core text in a conversation course
or with another book for grammar/conversa-
tion courses, for one or two semesters. Flexi-
bly organized, the fifteen units are
self-contained and can be used in any order.
The task-oriented, information-sharing activi-
ties for pairs and small groups which accom-
pany every unit are based on everyday themes
such as “Getting From Here to There,” or
“Food and Drink.” Each unit contains about
two hours of classsom activities, including in-
terviews, cultural problems for discussion,
map activities, puzzles, brain teasers, and im-
provisations. Extensively illustrated with draw-
ings, photos, maps, and cartoons.

Paperbound 178 pages
ISBN: O-15-529598-5

Harcourt Brace Jovanovich Japan, Inc.
[chibancho Central Bldg. 22-1, Ichibancho, Chivoda-ku, ‘Tokvo 102
LT Hotline: 03-3328-2527 (Shari Berman).

‘Tel: 03-3234-3912




Diana Webster and Donna Bailey =
B

-vivid, full-colour and fun!

Small children love this delightful world of
animal characters. Through playing with the
colourful press-outs they learn to talk about
Numbers & Animals, Colours & Nature,
Weather & Clothes, and lots more !

Components: 6 books; 6 cassettes; full
teacher’s Resource Pack, including
Teacher's Book and picture and
word-cards.

Age: kindergarten (American English version: ‘Potamus & Friends’)

' Blagh Rixon

Primary; Beginners/Upper Elementary
/s
A BRAND-NEW COURSE FOR CHIL DREN

TIPTOP helps build the skills required by all
elementary school children, whilst presenting
and practising English-with the added spice
of Count Horror and his vampire friends !

R K

Age: 7 to 12

Components: Pupil’'s Book 1 Workbook 1
Pupil’'s Book 2 Workbook 2 7
Teacher's Books; Cassettes

For a free sample copy please write to:
Macmillan LanguageHouse Ltd., 5-14-7 Hakusan, Bunkyo-Ku,

Tokyo 112, Tel: 03-3943-6857 Fax: 03-3943-6863
M Name __ e _

MACM LLAN  School
PUBLI SHERS  Address




etting started is what it’s all aboult.. .

First Steps in Listening and Progress in Listening
Michael Rostand Nobuhiro Kumai

Consulting Author: Munetsugu Uruno, Ibaraki High School
consulting Editor: Minoru Wada

English Curriculum Adviser,
Japanese Ministry of
Education

Designed for high school and junior
college students, First Steps in Listening
and Progress in Listening help learners start
developing their listening and speaking skills in English.
In an easy way. In an enjoyable way. In an effective way.
Each unit focuses on one essential grammar point and communicative
function, allowing the students to build on their knowledge of grammar while
understanding spoken language in realistic settings and entertaining contexts. A key
ureof each unit is the listen and Interact section, aimed at developing interactive listening skills.
Ask for a sample copy. It's time to get started.

Both First Steps in Listening and
Progress in Listening contain these

________________ 1 components
To, Lingual House Longman ELT Gyokuroen Building B Student Book
J1-3 19 Sekiguchi Bunkyo ku Tokyo 112 Tel 03 3266 0404 Fax 03 3266 0326 | ucent 500 )
Osaka Td 06205 6790 . _ B 3 cassettes (45 minutes X3)
Please send me a free inspection copy of B Teucher's Manual

| __FirstSteps i Listening _ Progress 1 Listening |
Schoal:

I
I
School Address. .
— I Lingual.. House
: — | 9 /?Jmsnn of
L e o __ - LONGMAN ELT @




Some teachers say
they need ESP
In the classroom!

(English texts for Special Purposes)

..and that’s what we’ve been thinking.

ENGLISH, _
For Japanese Business People

Developed and written in Japan for Japanese business
Beqple, this text follows the encounters of an American
usinessman visiting Japan - from his arrival through to the
business ded. All four skills are integrated and “Culture
and West.
Contains and extensive, much needed, English\Japanese

glossary. (Cassette available) Prentice Hall International

Comers’ provide business ingghtsbetween East

Business Telephone Skills
Carefully designed exercises and activities familiarize

dudents with American telephonelanguage and practices,

encouraging effective business telephone skills.
(Teacher's Guide and cassette available) Alemany Press

INC.. Functional English

Starting English for Business

THE text that bridges generd English and business
English for lower level business people who need to
review foundations of grammar, expand use of
functiond English and develop a greaster range of
vocabulary for effective communication in interna
tional business. The special Japanese edition con-
tains an English\Jgpanese glossary. (Cassette contains
British and American English)

Prentice Hall International

English for Information Systems

Ideal for classroom use or sdf-study, this text is spe-
cificaly designed for those who need to understand and
talk about matters related to computers in business.
Fedtures. language and busness <kills, broad range
of topics and issues; unit by unit language summaries,
and full vocabulary lists. (Cassette available)
PrenticeHalll nternational

For further information, contact our Tokyo oftice by mental telepathy or by phone, mail or fax:

P

PRENTICE HALL REGENTS

Prentice Hall Regents of Japan

Jochi Kojimachi Bldg, 3F. 6-1-25 Kojimachi. Chiyoda-ku, Tokyo 102 JAPAN
Telephone: (03) 32381050

A PARAMOUNT COMMUNICATIONS COMPANY

Fax: (03) 3237-1460



—— JALT Under Cover:

Collins & Birmingham University. Collins COBUILD English ~grammar.

Cook. Discourse.

Corson. Language policy across the curriculum.

Ellis. Second language acquisition in context.

Ferraro. The cultural dimnesion of international business.

Fox. (Ed). Colins esentid English dicionary.

Frank & Rinvolucri. Grammar in action again.

Frase & Hazel. School management by wandering around

Fried-Booth et al. Collins COBUILD English course photocopiable tests.

Gass, et a. (Eds). Variation in second language acquisition: Discourse
and pragmatics.

Gass, et al. (Eds). Variation in second language acquisition:
Psycholinguistics.

Halliday & Hassan. Language. context and text.

Hat. Ageix andte English languagelé 2.

Hatch & Lazaton. The research manual.

Helgesen, et al. Firsthand access.

Hill. Visual impact.

Hill & Holden. (Eds). Creativity in language teaching.

Hopkins. Get ready | & 2.

Kitao & Kitao. Intercultural communication.

Kunz. 26 steps.

Lindsromberg. ~ The recipe book.

Matthew & Marino. Professional interactios.

McDougd, e d. Univesty sunivd skills

McGll & Olcham.  Computersfor busines people.

McGill & Oldham. Computers in the office.

Molinsky.  Sde by sde

Nationd Curriculum Resource  Centre.  Reading and writing

OMadley & Chamot. Learning strategies in second language acquisition

Oxford. Language learning strategies.

Palmer, et a. Back & forth: Pair activities for language development.

Panwel & Miyamoto.  Thenew Oxford picture dictionary.

Peaty. Our world

Phillipson, e d. Foreign/ssoond language  pedagogy resarch.

Poynton. Language and gender: Making the difference.

Redman & Ellis. A way with words.

Richards. Listen carefully.

Richards & Long. American breakthrough.

Richards & Nunan. Second language teacher education.

Rost & Kumai. First steps in listening.

Singer. Intercultural communication.

Soara. Headway.

Spolsky. Conditions for second language learning.

Suzuki. Togoron (Gendai no eigo gaku series: 5).

Swaffar, Arens & Bymes. Reading for meaning.

Tom & McKay. The cord book.

Tom & McKay. Writing warm ups.

Vingy & Viney. Grapevine.

Webster. Muzzy comes back.

Weir. communicative language testing.

Willis. The lexical syllabus.

Willis & Willis. Collins COBUILD English course 3.

Woodward, ~ Models and metaphors in language leacher training.

Wray. Emerging partnerships.

Yalden. Principles of curse design/or language teaching.

'Y ets. Economics

assessment kit

Bulletin Board-

Appeal on behalf of
Lithuanian Teachers of English

Teachers in Lithuania are in desperate need of teaching materias of
al kinds to help modernise their English teaching. With money for
purchasing unavailable, a group of teachers in Lithuania has formed
a sef-help resource library and would appreciate donations of any
kind. Useful items include coursebooks, cassettes, reference and
grammar books, teacher training material as well as back copies of
EFL magazines (including The Language Teacher). Donations will
be highly appreciated and can be sent either directly to Lithuania
c/o TanyaRemezova, 16 Divizijos 79-56, Klaeida 235818, Lithuania,
or to the following person in Japan who will forward items in bulk:
J.E. Dougill, College of Liberal Arts, Kanazawa University, Kanazawa
920, Ishikawarken.

Video N-SIG Newsletter/Displays/Badges

The special conference issue of Vido Rising, JALT Video Nationa
Specia Interest Group’s newdletter, will be avalable in the N-SIG
Hospitality Rooms (N203/303). Video related displays plus video
showings. free materials and video questionnaires will aso be
available.

N-SIG badges are available to anyone interested in supporting and
helping out-volunteer for video events this year and at the 1991
May Kobe Conference and November Tokyo Video Theater. For
further information from the coordinator: David Wood, 2-12-|
|shizaka Dazaifu, Fukuoka 818-01. Tel: 092-925-35 11 or fax: 092-
924-4369

Joining a JALT N-SIG

Tojoina JALT N-SIG. send an extra ¥1000
with your JALT membership fee and specify
which SIG you want to join. Joining a SIG puts
you in touch with other professionals who
share your interests in Bilingualism, Video,
or Global Issues. Other developing areas of
interest include Teaching Japanese to
Speakers of Other Languages. Teacher
Training, and Poster Sessions. For further
info, contact Sonia Yoshitake (see p. 1). the
National-SIG Coordinator.

R
Friday

November submissions,

15 January issue.

The 15th of November is the final deadline for receipt of all
including all
bulletin board, and meetings) to be published in the

Anything received on the 16th or after will go into the
following issue of The Language Teacher.

Deadline

announcements (positions,
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Now Completed! 3rd ed

Michael Walker

@R 1TE 00K B ZEFEDEBNANE
>—New Horizons in Ensglish
V—X, EIMmHIT/

OERICRETIZIa-y—ravy
TEDLDICTHELANICTHIN
TR EHM /

OFBEDEKAENEITCDARE, h
STWHEASAN, BRCERENON
DL EDICEREBINEBRF ELT
BHDRERR /

OXMAEEE, Vo TJv 0, ht
yhT—T%, (IBRLAXR/

NEW HORIZONS
IN ENGLISH

New Horizons in English, Third Editiion, Addis on-Wesley's
best-seling 6-level series, continues the tradition of excel-
lence with :

colorful student books
creative teacher’s quides
reinforcing  workbooks

high quality audio cassettes

New Horizons in English is recognized for its motivating
student oppeol, steady pacing, and easy-to-teach approach.
Millions of students of English worldwide have achieved

success using New Horizons in English.

Don’t miss the NEW HORIZONS presentation by Dale T.Griffee.
Monday November 4 9:00-10:00 Room 405

VAV Addison-Wesley Publishers Japan, Ltd.

1-2-2 Sarugaku-cho, Chiyoda-ku,  Tokyo 101 Japan TEL 03(3291)4581  FAX 03(3291)4592
P T A A - INT Dy — I/ MAER TI0] ERFTFRHXRZEB-2-2
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An English Course

Michael Walker 4"\_.

b
Author of New Horizons in English and Yes! English for Children /(I/-")"\'_
7 2R

KAY \
75 3\

Original Music by Bob Schneider

Student Books

Meaningful language activities .
Reading writing readiness skills e -
Traditional and contemporary literature /67‘ g
Integrated  skill-building  listening.

speaking, reading and writing. \\ B ’ o

Activity Books

Activities  ranging from cut-and-paste to
process writing

Reading writing readiness activities
Completed pages used for further listening
speaking practice

Audio Cassette Program
Outstandign  quality

Rich array of finger plays. songs, poems. chants,
stones. conversations,and listening comprehen
sion exercises

Teacher's Books

Easy 1-2-3-Teaching plans

Unit preview pages for efficient planning
Wrap up pages for review and enrichment
Solid, frequent assessment

BALECRROS QTR ETEMAET AL,
SEMATET-TORBLTHET,

Big Books
Beautiful over-sized hooks for shared

reading, whole language and early literacy/
Well-known stories for joyful |
reading and role-play

sREEE
,‘,79‘/ VDT AL NTN =R DNy TINEHLTFHABRIERATI-2-2 TEL 03-3291-4581 FAX 03-329)-4592

Addison-Wesley Publishers Japan, Ltd. oo By | 2 2 Saugaku cto, Chyodarku, Tokyo 101
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Jigsaw <l
Listening

Marion Geddes & Gill Sturtridge
with Helen Munch

i
91 Fax: 03-3294-0792

/

tion copy, please contact

03-3294-0

Tel

Tokyo 101

Integrated practice in listening

and oral skills

“Jigsaw listening”: students listen to

For further information and

Vaughan Jones, Heinemann International, Shin Niciibo Bldg, 1-2-1 Sarugaku-cho, Ch

incomplete extracts on cassette
and piece together the jigsaw in
oral and written work

HEINEMANN

Suitable for intermediate-level
students of American English




NEW from Macmillan ELT

Take One, TWO, THree ronwhite & Eddie wiiams

The first of a three-level course taking learners from elementary
to upper intermediate

-k " O .‘ ‘ :
' -H

@ casy-to-match methodology

motivating storyline presenting
up-to-date characters

visually sophisticated two-page
lessons

clear grammatical reference
material

revision units providing extra
practice

American and British English editions available

Components of each level are:
Student's Book, Workbook, Cassettes and Teacher's Book.
Sample Unit and Demo Tape are available upon request

For 0 free sample copy please write lo:
Macmillan  LanguageHouse  Ltd., 5-14-7 Hakusan, Bunkyo-Ku,

Name

M Tokyo 112. Tel: 03-3943-6857 Fax: 03-3943-6863

MACMILLAN School
PUBLISHERS Address




COAST TO COAST

Jeremy Harmer and Harold Surguine

This lively three-stage course for young
adults and adults is popular with students
and teachers all over Japan. Balanced and
flexible, it is designed to meet the special
needs and interests of
students  studying
conversational ~ English in
a non-English-speaking
country.

B Balanced - A clear
structural  syllabus
activates the grammar
Japanese students need
in practical functional
situations

B Flexible - Provides a
rich variety of
communicative  activities
in  “manageable chunks”
that can easily be
arranged to fit the length
and focus of the class

®  Motivating Gives
students useful language
that can be used
immediately, as well as
carefully moving them
from controlled to freer
practice  activities

B Transparent - The
simple,  easy-to-follow
tasks and clear layout
enable students and
teachers to see what is
being taught.
Longman American
English - making a
world of difference.

For further information please contact:

Longman ELT
Gyokuroen  Building
[-13-19  Sekiguchi
Bunkyo-ku

Tokyo 112 |
Tel: 03 3266 0404 Fax: 033266 0326 LO\G\/AN ELT tui




The dawning of a new day.
A new four-level series for
students of English:

\ | /

|
|

b \ \ | | /
|

~ Student Book 1 now in-stock in Tokyo!
An excellent choice for Beginning learners!

P H Prentice Heall F&@g@n‘nﬁg ot Japan

Jochi -~ Kjmachi Bldg 3F. 6-1-25 Kojimachi,  Chiyodaku,  Tokyo 102. JAPAN
(03) 3238- 1050 Fax: (03) %3H4)

PRENTICE HALL REGENTS A PARAMOUNT COMMUNICATIONS COMPANY




ENGLISH

A Four-Skills Grammar

Practice Book
Richard MacAndrew & Jon Blundell

CHECK YOUR ENGLISH

A Four-Skills Gramumar
Practice Book

Tuchard MacAndrew & Jort B

Check Your English 1 and Check Your English 2 provide grammar
reinforcement for intermediate and upper intermediate students. They are an
ideal accompaniment for any major coursebook.

Each of the 20 units contain at each level:
B exercises to discover the extent to which the learner can recognise and
use the language items;
B detailed practice of specific aspects of each item;
B grammar consolidation;
B grammar summary;
B test.

The units can be used in any order, both in class and by the student
working alone. Check Your English is an ideal way to develop students’ self
confidence through their own revision programme.

‘Check Your English’ isa revised und updated version of ‘Interlink’ by the same authors.

Components. Student’s Book, Teachers book, Cassettes

For a free sample copy please write to:
Macmillan LanguageHouse Ltd., 5-14-7 Hakusan, Bunkyo-Ku,
Tokyo 112. Tel: 03-3943-6857 Fax: 03-3943-6863

Name

School-
Address

J—————_—




Please send all announcements for this
column to Marc Modica (see p. 1). The
announcement should follow the style
and format of other announcements in
this column. It must be received by the
15th of November for the January issue.

If there is no announcement for
your chapter, please call the
contact person listed below for
information.

CHIBA
Bill Casey, 0472-55-7489

FUKUI
Hiroyuki Kondou, 0776-56-0404

FUKUOKA

Topics: Music in the Classroom/1991
Election

Speekers: Dae Griffee & Alan Rosen

Date: Sunday, December 1st

Time: 1:30-5:30 pm.

Place: Iwataya Community College 14F,
Tenjin  Senta  Biru (enter by base-
men:  elevator)

Fexx Members free; non-members

¥1,000
Info: JALT Office 092-714-7717
Two leading experts on using music to teach
English will look at various waysof motivat-
ing Japanese students of different ages and
ability levels. Both have had texts on music
and listening published plus many years
teaching experience in Jopan to test and
prove their methods. With Xmas classes in
mind, this is a goodchance topickupalot of
prectical tips for immediate use.

Dr. Rosen, a professor a Kumamoto
National University, is author of Rock no
Kokoro. Dde Griffee of Seigakuin Univer-
sity, is author of Hearsay and the forthcom-
ing teacher resource book for Prentice Hal
called Songs in Action

GUNMA

Topic: Listening Skills: Practical Ideas
for Development and Exploita
tion

Speaker: Anthony Brophy (Oxford Uni-
versity Press)

Date: Sunday, November 17th

Time: 200430 p.m.

Place: lkuei Women's Junior College

Fee: Members ¥500; non-members
¥1,000

Info: Hisatake Jimbo 0274-62-0376
Leo Yoffe 0273-25-7290

This demonstration workshop will give

teachers an opportunity to share ideas and

evaluate activities to help students develop

their listening skills. Also, ways of exploit-

Meetings

ing listening exercises to develop other areas
of language ability will be explored.

Anthony Brophy is ELT Consultant with
Oxford University Press.

HAMAMATSU

Topic: Developing Fluency with Low-
Level Learners

Spesker: David Fisher

Dae Sunday, November 17th

Time: 1.00-400 pm

Place: Seibu Kominkan (next to Ichiritsu
High School)

Fee Members free; non-members
¥1,000

Info: Brendan Lyons 053-454-4649
Mami  Yamamoto 053-885-3805

This presentation examines the concept of
fluency in language use. It will be shown that
fluency relates not only to spoken language,
but also to the other skills of listening, reading,
and writing. The talk will offer a variety of
activities to develop fluency with low-level
students, drawing material from a range of
Cambridge University Press materials.

David Fisher is the ELT Consultant for
Cambridge University Press.

HIMEJI
Akito Ozaki, 0792-93-8484

HIROSHIMA
Marie Tsuruda, 082-289-3616 or lan
Nakamura, 0848-48-2876

IBARAKI
Martin E. Pally, 0298-64-2594
KAGOSHIMA

Yasuo Teshima. 0992-22-0101 (w)

KANAZAWA

Topic: Challenges for the '90s. Reports
from JALT ‘91, Kobe

Spesker: All members who attended the
Kobe Nationad Conference

Dae Sunday, November 17th

Time: 2:00-4:00 p.m.

Place: Shakyo Center, 4th floor, Honda

machi, Kanazava (next to MRO)
Fee : Membersfree non-members¥600
Info: Maszko Oi 0766-22-8312

Mary Ann Mooradian 0762-62-

2153

Mikiko Oshigami 0764-29-5890
This year's Nationa/International Confer-
ence at Kobe is scheduled for No. -4 1991.
To share the benefits of the wide range of
presentations, the November Chapter Meet-
ing will provide reports covering a variety of
topics, including (but not limited to) curricu-
lum design, video. literature, teaching chil-
dren. business/ESP JSL, materids design,
etc. If you couldn’t go to Kobe, this is your

second chance to get the information you
need-and if you did go, it's your chance to
pass on what you've learned.

This meeting will aso be an idedl intro-
duction to JALT for people who haven't
joined yet. Encourage a coworker to come,
too. The annua Hokuriku JALT Chrisgmas
Party will be held on Sunday, December
15th -secret details to be announced next
month.

KOBE
J. Patrick Bea, 07457-8-0391

KYOTO
Christopher M. Knott, 075-392-2291

MATSUYAMA
Vicki Rooks, 0899-33-6159

MORIOKA
Jeff Aden, 0196-23-4699

NAGANO
Richard Uehara, 0262-86-4441

NAGASAKI

Topic: Foreign Language Teaching in the
USSR

Speaker: Dr. Valentina Mitina, USSR
Academy of Pedagogica Sciences

Dae: Saturday, November Sth

Time 2:30-5:00 p.m.

Place: Room  61-Education  Building,
Nagasaki University

Fee Membersfree; non-members ¥500

Info: Wanda “Swan” Anderson 0958-
46-0084 (days) or 0958-47-1137
(evenings)

Vaentina Mitina, a well-known researcher
specidising in comparative education at the
USSR Academy of Pedagogica Sciences in
Moscow, will share her experiences with
foreign language teaching in the Soviet
Union. The presentation will center on the
principal languages taught, the ages at which
students commence foreign language study,
the types of courses offered and the status of
English. Also, what Soviet educationa re-
search on foreign language teaching has re-
sulted in will be addressed, as will new ideas
about language teaching goals, content and
methodology. Dr. Mitina, peace educator
and author, has been teaching English at all
levels for 20 years.

NAGOYA

Topic: Bookfair and Bonenkai

Dae: Sunday, December 8th

Time: 11:30 am.-4:30 p.m.; Bonenkai
6:00-8:00 p.m.

Place: Trident School of Languages, 8F

Hall:
Kaikan

Bonenkai: Nagoya Yayoi

November 1991
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BBC ENGLISH VIDEO PRICES
ARE GOING Doy,

Meynard has dropped the price of all BBC English Videos

Now's the best time to build your Video Library-.".

K‘I’he Lost Secret ¢ Follow Mej

Bid For Power & Person to Person
People and Places & Speak Easy
Songs Alive ¢ Follow Me to San Francisco
The Bellcrest Story & Television English
People You Meet & At Home In Britain
Follow Through & Conundrum & On We Go
The Carsat Crisis ® The Sadrina Project

N -/

Do you have these great BBC English videos?

if not, call 03-5394-3500

Mr. William Gatton, Mr. Marc Benger
06-362-2961

Ms. Noriko Morita

or write to

MEYNARD P UBLISHING LTD.
I]] TOKYO OFFICE OSAKA OFFICE EEG
ogura Bldg. I-2-5

Osaka Fukoku-Samei  Bldg. 4F. 2-4 Komatsubara-cho,

Nishi-sugamo, Toshima-ku. Tokyo Kita-ku, Osaka 530 ENG[/SH

Tel:03-5394-3500 Fax:03-5394-3505 Tel:06-362-2961 Fax:06-316-1049




Fe Members free; non-members
¥1,000 (Bookfair only)

Helen Saito 052-936-6493
Ryoko Katsuda 0663-73-2288
Book displays and mini-presentations by
various publishers will be included. For
reservations and information about the
Bonenkai, please contact Helen Saito at the
above phone number.

Info:

NARA

No regular meeting in November.

Speaker: Jill Dean (Visiting Lecturer,
Doshisha Women's College)

Date: Sunday, December 8th

Time 1:00-4:00 p.m.

Place: Sadaiji YMCA

Info: Denise Vaughn 0742-49-2443

Masami Sugita 0742-47-4121
Details to appear in next issue of LT.

NIIGATA
No regular meeting in November. Members
are urged to attend JALT'91. At the Decem-
ber meeting, there will be reports of JALT
‘01. the annual election of officers, and a
demongtration of Christmas activities for
EFL classrooms, followed by a pot luck
paty. See December LT for details.
Info:Michiko Umeyama 025-267-2904
Setsuko  Toyama 0256-38-2003.

OKAYAMA
Fukiko Numoto, 0862-53-6648

OKINAWA
Karen Lupardus, 09889-8-6053

OMIYA
Topic: Teaching American Languageand
Culture through Video

Spesker: Mary McSwain

Date: Sunday, November 24th

Time 1:30-4:30 pm

Place: Omiya YMCA

Feer Members free; non-members
¥1,000

Info: Yukie Kayano 048-746-8238

(See Shizuoka for details)

OSAKA
Yoshihisa Ohnishi, 06-354-1828

SAPPORO

Topic: Junior Great Books for ESL Stu-
dents

Speeker: Jerald Halvorsen

Date: Sunday, November 17th

Time 1:30-4:00 pm

Place: Hokusei Women's Junior College
(South 4, West 17) 4th floor

Fez Members and students free: oth-
ers ¥1,000

Info: Ken Hartmann 011-584-4854

Meetings

In August, Halvorsen atended a teacher
training course offered by The Grest Books
Foundation in Chicago. To be successful
readers, students need to fiid a consistent
approach to thinking about and understand-
ing good literature. He will explain how The
Junior Great Books reading and discussion
program, with its emphasis on interpretive
reading, provides that approach.

SENDAI
Harry Nede, 022-267-3847

SHIZUOKA

Topic: Teaching American Language and
Culture through Video

Speker: Mary McSwain

Dae Sunday, November 17th

Time 2:00-4:00 p.m.

Place: Kato Gakuin, 1979 Ooka, Numazu
City

Fes Members freg, vistors ¥500

Info: John Maher 0559-66-7090

The presenter will discuss common areas of
misunderstanding resulting from language
and cultural differences between Japanese
and American business people. A practica
demonstration of how to bridge communica-
tion gaps using components of Living and
Working in America will follow. Develop-
ing awareness of culturd differences and
enabling business people to use English ap-
propriately in both problematic business and
socia situations will be covered.

Mary McSwain, co-author of Living and
Working in Amreica, taught in Japan for 7
years. She is Director of Curriculum a VIA-
USA Ingtitute.

SUWA
May Aruga, 0266-27-3894

TAKAMATSU
Shizuka Maruura, 0878-34-6801

TOKUSHIMA
Sachie Nishida. 0886-32-4737

TOKYO
Don Modesto, 03-360-2568

TOYOHASHI

Topic: JALT '91 Reviews and Reports

Speskers:  Chapter  Members

Dae Sunday, November 17th

Time 1:30-4:30 pm

Place: Aichi University Kinenkan

Fee Members free; non-members
¥1,000

Info: Kazunori Nozawa 0532-25-6578

UTSUNOMIYA

James Chambears  0286-27-1858

WEST TOKYO
Tim Lane, 0426-46-5011

YAMAGATA

Topic: Setting Goals and Lesson Plan-
ning

Specker: Gerdd Couzens (Miyagi Gakuin
Women's College)

Dae: Sunday, November 24th
Time 2:00-4:00 p.m.
Place: Yamagata Central Public Hall (AZ

Tka-machi, 5th floor)
Fee Membersfree non-members¥500
Info: Fumio Sugawa 0238-85-2468
The presentation will be given in the form of
a workshop and discussion and will be on a
system that can be utilized as a base for
lesson plan development, giving participant
a base awareness and strategy touse for most
materials they want to teach.

YAMAGUCHI
Yayoi Akagi, 0836-65-4256

YOKOHAMA
Topic: What Prevents the Japanese from

Speaking English Well?

Speaker: Mitsuko Hosoya

Dae: Sunday, November 17th

Time:  2:00-4:45 p.m. (with a break)

Place: Gino Bunka Kaikan, near JR
Kannai station in Y okohama

Fee Members free; non-members
¥1,000

Info: Ron Thornton 0467-31-2797

Shizuko Marutani 045-824-9459
Ms. Hosoya will analyze psychological and
sociological factors affecting the Japanese
learner of English and will characterize the
typical stages Japanese learners go through
as their English improves. This tak pron-
ises to be a most insightful presentation and
discusson for non-Japanese and Japanese
listeners as well.

Mitsuko Hosoya teaches a Tekyo
Women's Junior College and Dokkyo Uni-
versity. Attendees are invited to adjourn
with the speaker to a loca restaurant for
informal discusson immediately following
the program (Dutch treat)

The deadline for receipt
of all submissions for the
January, 1992, issue of
The Language Teacher
will be November 15. The
editors regret any incon-
venience this early
deadline may cause.
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HEINEMANN
Integrated SKkills

 all four skills in one book at each level - elementary,
intermediate, upper-intermediate and advanced

e activities which bring the four skills together in
interesting and authentic contexts

* balanced practice and development of language skills

e vocabulary-building skills developed at each level

¢ Elementary and Intermediate Workbooks
now available

SERIES EDITOR: PHILIP PROWSE

Maximize skills development when time is limited!

HEINEMANN

For further information come and
see us at the Heinemann stand




Positions

Please send all announcements forthis column to Marc Modica (see p. 1). The announcement should follow the style and format of other
announcements in this column. It must be received by the 15th of the November for the January issue.

Although AT cannot protect job applicants from
discrimination, The Language Teacher will not publicize
sex, age, religious, or racial restrictions. Restrictive
notices are edited to the bare minimum.

JALT S SREEE o0 2 08 2 ssHgeR 7 5 2
Lk E AN, THE LANGUAGE TEACHER
IR, R, CSREOUIAEA N T 2 A E L 1BH
LEHA, BHREIRRET L E b

(ST. CATHERINES, ONTARIO, CANADA) Brock University, St
Catharines, Ontario, Canada has an opening for atwo-year appointment as
Visting Assstant Professor in the School of Administrative Studies and the
Department of Applied Language Studies. The position requires teaching
one course in Japanese Business Administration and one course in introduc-
tory Japanese Language from September to April during the 1992-93 and
1993-94 academic years. An extra course may be taught (and paid for at the
Overload Stipend rate) during the May-June Spring Session of each year, a
the discretion of the appointee The sday is a the Assstant professor leve,
commensurate with experience. Return Economy Airfare (Tokyo-Toronto)
will bepaidby theUniversty.  Please send acurriculum vitae and cover lefter
(in English) to Professor Glen Irons, Department of Applied Language
Studies, Brock University, St. Cahaines, Ontario, Canada L2S 3Al.
(Fax: 001-1-416-888-2789)

(KANSAI & KYUSHU) Pat-time ELT Consultants. Prentice Hall Regents
of Jgpan (adivison of Smon& Schuster Intemationd)  has two positions
avalable for English teachers who are interested in learning about ELT

publishing while maintaining their full-time teaching positions. The work
consists of promoting and marketing our wide range of ELT materials to
schools and teacher organizationsin thelocal area. The successful candi-
dates will have a srong background in teaching, good presentation skills, an

interest in teacher training and aflexible weekend schedule. Remuneration
ison an hourly, per event basis. Possibility of afull-time Positionin the

future. Please send your reume with photo to the address above indicating

‘Pat-time position.”

(SAPPORO) One full-time English instructor MA or similar degree,
beginning April 1, 1992, to teach at Hokusel Women' s Junior College, a
misson school in Sapporo, Hokkaido. Two-year contract; sday and dlow-
ances asfor other full-tiie staff. Minimum teaching load of 16 hours/week;

primarily oral English. Send resume  with photo and recommendations,
publications, etc., by Dec. 20, 1991 to: Y. Shioya, president, Hokusei

Women's Junior College, Minami 4 Nishi 17, Sapporo 064.
Tel: 011-561-7156.

(TOKYO) ELT Congitat. Prentice Hall Regents of Japan ( adivision of
Simon & Schuster International) has a full-time position open for ateacher
who isinterested in the publishing side of the English language teaching

profession to promote and market our wide range ofteaching materids. The
successful candidate will have teaching experiencein Japan, strong preset-
tation and written skills and an interest in teacher training. The position
requires domestic and some foreign travel and a very flexible schedule.

Sday and benefits ae very compelitive Please send resume with photo to:

Hary T. Jennings, ELT Maketing Director, Prentice Hal Regents of Jepan,
Jochi Koiimachi Building 3F, 6-1-25 Kajimachi,  Chiyodaku, Tokyo 102.

The School for

Training

International

*PRACTICAL  CURRICULUM  which includes a wide range
of teaching methods and challenges students to examine
the assumptions Inherent In each method.

*TWO FORMATS OFFERED: Summer Program with teach-
ing ~ practicum period carried out at your regular Job during
the intervening year between two consecutive summers.
Degree offered In ESOL, French or Spanish.

September to June Academic Year Program offers option
of double degree In ESOL and French or Spanish. Public
School hiingudl  endorsement also available.

MASTER OF ARTS IN TEACHING LANGUAGES
A PRACTICAL EDUCATION FOR A BETTER WORLD

*EXTENSIVE  COURSEWORK  In
quistcs, foreign
guage  acquisition,

teaching  methodology, fin+
languages, cross-cultural studies, lan-
and electives.

For a complete catalog and application forms write

SIT Admissions  Office:  Room 13
School for Internatioal Training
Brattleboro, VT 05301 USA
1-800-451-4465 Ext.6

November 1991
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Book 2 Available Now

A complete course for adult and young adult learners

#* Learner Training activities
* Exposure to international varieties of English

N
2

=4

v Systematic and integrated practice in the skills

&

Balance between structures and functions

w4

~J
-~

Supplementary video, Prime Time

HEINEMANN

5}[’5{!*:?

Colours

Saturday, November 2, 2:00-2:45 p.m.
Room CC2

Learner Training with Flying Colours
by: Vaughan Jones

For inspection copies please contact:

Vaughan Jones, Heinemann International, Shin Nichibo Bldg.,
1~2 | Sarugaku-cho, Chiyoda-ku. Tokyo 10 !
Tel: 03 3294-0791 Fax: 03 3294-0732

.‘




i)}% The New Cambridge

#=4 English Course
ELT Michael Swan and Catherine Walter

The New Cambridge English Course offers arange
of balanced teaching and learning materias
through a multi-syllabus approach to provide
flexibility in a variety of

language teaching

Situations.

Distinctive features include:

six consolidation sections
per level

new listening material

vocabulary index in the
Student’s Book

mini-grammar in the
Practice Book

full colour throughout
the Student’s Book

For further information please contact:

Steven Maginn, United Publishers Services Ltd
Kenkyu-sha Building,

9 Kanda surugadai 2 Chome,

Chiyoda-ku, Tokyo, Japan

03 2955675 CAMBRIDGE UNIVERSITY _PRESS




MEMBERSHIP INFORMATION

JALT is a professional organization dedicated to the improvement oflanguage learning and teaching in Japan, a vehicle

for the exchange of new ideas and techniques and a means of keeping abreast of new developments in a rapidly
changing field. JALT, formed in 1976, has an international membership of over 4,000. There are currently 36 JALT

chapters throughout Japan (listed below). It is the Japan affiliate of International TESQL (Teachers of English to
Speakers of Other Languages) and a branch of | ATEFL (International Association of Teachers of English as a Foreign

Language).

Publications - JALT publishes The Language Teacher, a monthly magazine of articles and announcements on
professional concerns, and the semi-annual JALT Journal. Members enjoy substantial discounts on Cross Currents
(Language Institute of Japan).

Meetings and Conferences - The JALT International Conference on Language Teaching/Learning attracts some
2,609 participants annually. The program consists of over 300 papers, workshops, colloquia and poster sessions, a publishers’
exhibition of some 1,000m2, an employment center, and social events. Local chapter meetings are held on a monthly or bi-
monthly basis in each JALT chapter, and National Special Interest Groups, N-SIGs, disseminate information on areas of
special interest. JALT also sponsors special events, such as conferences on Testing and other themes.

Chapters — Chiba, Fukui, Fukuoka, Gunma, Hamamatsu, Himeji, Hiroshima, Ibaraki, Kagoshima, Kanazawa,
Kobe, Kyoto, Matsuyama, Morioka, Nagano, Nagasaki, Nagoya, Nara, Niigata, Okayama, Okinawa, Omiya, Osaka,
Sappom, Sendai, Shizuoka, Suwa, Takamatsu, Tokushima, Tokyo, Toyohashi, Utsunomiya, West Tokyo, Yamagata,
Yamaguchi, Yokohama.

Awards for Research Grants and Development — Awarded annually. Applications must be made to the JALT
President by September 1. Awards are announced at the annual conference.

Membership-Regular Membership (¥7,000) includes membership in the nearest chapter. Joint Memberships (¥12,000),
available t o two individuals sharing the same mailing address, receive only one copy of each JALT publication. Group

Memberships (¥4,500/person) are available to five or more people employed by the same institution. One copy of each

publication is provided for every five members or fraction thereof. Applications may be made at any JALT meeting, by using
the postal money transfer form (yubin furikae) found in every issue of The Language Teacher, or by sending a check or money
order in yen (on a Japanese bank) or dollars (on a U.S. bank) to the Central Office.

CENTRAL OFFICE:
Shamboru Dai 2 Kawasaki 3051-3-17 Kaizuka, Kawasaki-ku, Kawasaki, Kanagawa, Japan 210
Tel.: (044) 245-9753 Fax (044) 245-9754 Furikae Account: Yokohama g-70903, Name: "JALT"

JALT-2EBEBESRHFTERIIOVT
JALT It, BEHAEOLDIC, BFOSERMHBIIE I, L 0 BLHEGEAY. "‘%ﬁ%‘*&%fﬁt HA 51 5389y D

DO FEBEHEORREYNS a%amt T HFMA T B, 4\”*& 400050, EOSE 2 FFE | WEANT
7 (TESOL)  oofmfdEffk, S OEISSEEERETR = (ATEFL)  of PASEH - L T, WA L3Rl L T £ 7,
WERY © PR OTCEEA SR, JALT 28, &1 IATER.  £810d. 861 2 OoBlss 2 LY L bV T,
KERUBIE - FREREAS, Bl 14 — B¥ENEY D F— §ZToflseeEN L EEREa S DT,
¥ OBE. REC36TEH D v, GLBL. M. ME. L. K. FEE. BB, KE. T . Mg

BEL . $RE. &N IR RCYF. BEA. WL MU, BFE. fihRE. TR AR, REL RIET. MRS, WL &

Bl Ll 0. S, ML R R EEULES. M)
WEBIRS it JALT BER 7,
“’il’zv"“i' HASE ¥7,000) HEE D) OEH n})fc:@é S Ehcui o, ESK W000 -EEREC TAFEA 2
HART J/\l T LS 2 Fao L | L AR S A 20 S BRUMMAA B LU T, BHERR (¥,
500- 1 #) A -EES s A AL %’xuu E B AL £ 5 quLTw&' s 1 E A 34t
LN ﬁ;i,;zéwm FAFE . WBYS R JALT wpfih e SR a4 EBESEAG B VIDIHENISE HL T TAS L
WE S, HUAKTR. RO Y ORI oL T TEER T I GO P X,
ARE LRG0 f UIA AN I (LI 5 —HEIE9—-70903, Mid5#8 5-15892. IAHE — JALT | &FIML
TS, @9 CORLARE T 00 Tty
JALT B¥E  T210  faNs i xX g1 317 Y+ o8- 8213055

TEL. 044 ~ 245 - 9753 FAX. 044 - 245 - 9754
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A 10 paf'ti documentary v1deo'{?
des:gned net only P
te-g‘we you a good grasp .;
5 Vthpilapa,noga languugc e
but a“flavor”
f.iof the country, Japan. REERERN
 Narrated in Enghsh and ‘pmduced
by tlte BBC in Englandf’a A

JAPANESE

LANGUAGE AND PEOPLE

: :_Today wath thz entu'e World paymg nttenuon to many aspe;:ts abuut

" Japan; the desire to, learn " Japanese as.a }anguage ‘has. also. risen; :

~ however just memorizing ‘words and grammar are ‘not. enbugh to .
- “truely learn and niaster’ the Japanese language. One ‘must alse he
~ able to understand the culture behmd -a, language in order to .

- communicate efficiently. - B aE
- “Japanese Language and People is a wdeq prunmn ‘that -

- will highlight upon the daily lives of the Japanese pecple -
_ where the viewer can leam hvmg Japanese and cultnre ‘
"atthesameume L : o

- [1] Introductions
All in the family
All'in a day's work

| [4] Shoparound

: [5] Schooltime

g2 (6] On the road

. miﬁ:‘%king and
L' (8] Time out

! Give and take

Japan tomorrow

PRICE o VIDEO CASSETTE PACKAGE (I O-PART SERIES) Y235000/EACH TAPE YZ5.000 *INCLUDING TAX
05 AUDIO CASSETTE TAPES (5X90) Y 14,000 O COURSE BOOK Y4.600 0TEACHER'S NOTE/

SOON  AVAILABLE
PRODUCED BEG SALES
Minato Bidg. 2F, 21-4, Hamamatsu-cho

?3627.%2.”:%“ bmm RENTACOLOR JAPAN LTD. 'lrgﬁrgae)z‘ig?-oiggsm?:x?ga)3435-0253




Bridge the Communication Gap

EAST-WEST

Components
®Student Book @ cassettes
workbook ® |.ab Kook
®Teacher’s Kook ® | L. cassites
® Student Books A+B (splits) ®[ests

To: OXFORD UNIVERSITY PRESS
2-4-8 Kanamecho, Toshima-ku, Tokyo 171
Tel: (03) 5995-3801  Fax: (03) 5995-3919
[ am considering East West for adoption.

Please send me an inspection copy of Level __
(Please indicate one level)

Putting Learners ~ Name:

& Teachers First ~ Schook

Address:
, Home/School

]

¥ 750
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