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Introduction

Introduction and Farewell

This issue of The Language Teacher allows us to look at a variety of topics not
covered in one of the special issues and again features contributions from JALT ‘90
Conference speakers. This variety of articles, we hope, will both increase your under-
standing of these areas and inspire you to submit papers on topics not covered in the
special issues.

In the first of the featured articles, Jack Richards looks at teacher development. He
reminds us that teachers everywhere should draw on their own experience and
intuition and not depend on methodologies to supply pat answers to problems arising
in classrooms. This approach has implications for all of us, even if we are not teaching
in such programs, and will affect the way we look at our own development as teachers
and the way we promote development among our colleagues.

Michael McCarthy outlines how developments in vocabulary description, and our
understanding of how vocabulary is learned and stored are relevant to teaching.
Although many questions remain to be answered, these developments have already led
to better materials and more varied classroom activities which promote vocabulary
learning.

The final paper in this sample from the conference speakers is the contribution by
Toshio Okazaki, who advocates a learner centered approach in teaching Japanese as
a Second Language. Recent trends in JSL seem to be paralleling those in ESL and
clearly there is much that we can learn in cooperation with each other.

Virginia LoCastro’s  interview rounds out the featured articles by introducing
Geoffrey Leech. Their conversation covers topics ranging from Leech’s background to
his view of where current research in linguistics is leading us, and the role that
computers will play in future research. In addition, there is Christopher Barnard’s
insightful contribution on textbooks and why some may be more effective than others
in fostering an ability to use the language. Also ofpractical interest is this month’s “My
Share,” in which Sheila Cliffe outlines specific procedures for setting up a classroom
reading center. Getting students to read, and to experience the pleasure that reading
can bring are two aims of her proposal.

This is our last issue of The Language Teacher as editors. We would like to thank
the others on the Publication Board, thepaidproduction personnel and all those in the
JALT Central Office for their help and hard work. We would also like to take this
opportunity to thank all of you for your encouragement, criticism, and contributions
during the past  three years. We hope you continue to show this support to the new editors
and Language Teacher staff:

Ann Chenoweth and Eloise Pearson
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Two approaches have emerged in second and for-
eign language teacher education pmgrammes in recent
years. One is education as ‘training,” a model that has
characterized traditional approaches to teacher edu-
cation and which still represents the mainstream of
current practice. A second approach  is referred to as
“development.” The contrast between training and
development (with the term “education” being a more
general and inclusive term) is a useful way of charac-
terizing and describing options in teacher education
(Lange, 1983; Richards, 1987; Freeman, 1989), and in
this paper it will be used to describe alternatives
available to those planning teacher education
pmgrammes. To clarify the difference between these
two approaches and the implications for teacher edu-
cation programmes, I will examine five aspects of
teacher education, contrasting a ‘training” versus
“development” perspective for each one. They are Ap-
proach, Content, Process, Teacher Roles, and Teacher-
Educator Roles.

TEACHER  EDUCATION AS TRAINING
Approach

By “approach” I refer to the conceptual framework
or philosophy underlying the pmgramme, that is, the
theory and assumptions about teaching and teacher
education that pmvidethe startingpoint forpmgramme
development. A number of interrelated themes char-
acterize a training perspective. Many of these are
implicit rather than overt and have to be teased out or
inferred from  looking at the pmgrammes themselves
and how they are implemented.

(i) The first assumption is that student teachers or
teachers-in-service enter the pmgramme with defi-
ciencies of different kinds (Breen  et al., 1989). These
may be deficiencies of knowledge about the subject
matter (e.g., the English language. Curriculum De-
sign, Reading, ESP) or lack of specific skills or com-
petencies  (e.g., in the use of computers or the ability to
teach process writing).

(ii) The second assumption is that the characteris-
tics of effective teaching are known and can be de-
scribed in discrete terms, often as skills or competen-
ties. Teaching is not viewed as mainly individual or
intuitive but as something reducible to general rules
and principles and derived from pre-existing  knowl-
edge sources. Often these characteristics are identified
with a specific method of teaching. Teachers should set
out to improve  their teaching through matching their

teaching style to that of a proven  teaching method, or
by learning what it is that successful  teachers do. The
approach  is, hence, prescriptive.

(iii) A related assumption is that teachers can and
should be changed and, moreover, that the direction of
change can be laid out in advance, planned for, moni-
tored, and tested.

(iv) Lastly, the teacher education pmgramme is
essentially theory driven and top-down. Experts may
be the source of the new information, skills, and theory
which underly the pmgramme, or it may be based on
new directions in applied linguistics, second language
acquisition, or methodology.

Content
By content, I mean the goals, topics, and subject

matter that the programme addresses. When teacher
education is thought of as training, goals are typically
stated in terms of performance, and content is identi-
fied with skills and techniques and the theoretical
rationale for those skills and techniques. Content is
generally pm-determined by the teacher educator. The
programme addresses observable, teachable, and
testable aspects of teaching, which are often linked to
specific situations. Pre- and post-training difference
can then be measured to determine the programmes’
effectiveness. For example, before  training, teachers
might be tested to see what their typical wait-time
behaviours are when using questions. Following a
workshop in which teachers are trained to monitor
their use of questions, the teachers are tested to see to
what extent their behaviours have been modified as a
result of training. Or, following a workshop on how to
make their classrooms more communicative, teachers
are observed in their schools to see to what extent their
classes are now characterized by a greater use of group
work and less of a dependence on teacher-fronted and
teacher-directed activities.

Process
Process refers to the means by which the mntent of

the programme is transmitted, that is, the techniques,
activities and experiences used to impart new knowl-
edge and skills to teachers in training. Many tech-
niques are well suited to a training perspective. Some
reflect a view of learning as "modeling”: student teachers
model the behaviours of master teachers or effective
teachers or model proven techniques of teaching. For
example, micro-teaching offers trainers a chance to
model new behaviours to teachers and then for teach-
ers to practice and learn the new skills. Observation (of
either teachers in the classroom or model lessons on
video) similarly allows student teachers to learn through
modeling or imitation. Demonstration, simulation, and
mle play are also procedures that can be used to help
teachers master new techniques, with the hope that
they will later try them out in their own classrooms,
incorporate them into their repertoire of teaching
strategies, and, hence, become  better teachers.
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Role of the teacher
What is the teacher-in-training’s role in the process

of teacher education fmm the training perspective?
Essentially, the teacher is viewed as a technician.
According to Zeichner and Liston (1987, p. 27), “the
teacher as technician would be concerned primarily
with the successful accomplishment of ends  decided by
others. "The  effective teacher is also viewed as a skilled
performer of a number of prescribed tasks. Training is
intended to expand the teacher’s repertoire of tasks
and to improve  the effectiveness with which tasks are
used. The prospective teacher is hence treated as an
apprentice, and as a passive re-
cipient of information and skills
passed on to him or her by ex-
perts-the teacher educators.
The teacher’s chief responsibil-

It likewise presents a fragmented and partial view of
teaching, one which fails to capture the richness and
complexity of classroom life and the teacher’s role in it.
It treats teaching as something atomistic rather than
holistic (Britten,  1985).

2) It follows that training limits itself to those
aspects of teaching that are trainable and does not
address more subtle aspects of teaching, such as how
the teacher’s values and attitudes shape his or her
response to classroom  events. Yet these are crucial
dimensions of teaching and should not be ignored in
teacher education.

3) Training is not classroom
based. The content chosen for

Training reflects a very
inclusion in the training
pmgramme is typically pre-de-

limited view of teachers and termined and selected according
ity is to try to suppress old habits
and replace them with new ones,
and to match his or her teaching
style to that prescribed by a new

of teaching, one that reduces to trends in current theory (e.g.,

teaching to a technology and the application of insights from

views teachers as little more
second language acquisition re-
search), or according to current

method or guru. The teacher is than technicians. vogues in methodology. The fo-
also expected to observe and imi-
tate accurately, usually without
questioning the new wisdom. Participants in audio-
lingual training workshops or in Gateggno’s  Silent
Way Workshops will recall the insistence on “suspend
criticism: do it our way, and you’ll see we are right.”
Much of what the teacher already knows is seen as a
hindrance and will need to be suppressed, supplanted,
changed, or modified.

Role of the teacher educator
Fmm a training perspective, the teacher educator

is seen as an expert, as a catalyst for change, as a model
teacher, and as the source of new ideas and informa-
tion. His or her primary functions are to provide ideas
and suggestions, to solve problems, and to intervene
and point out better ways of doing things.

Limitations of training
The training perspective characterized above ex-

ists in a variety of forms, and advocates of training can
attest to its effectiveness. It does not take a very
sophisticated research design to demonstrate that for
some aspects of teacher education, training works.
Teachers’ behaviours can be changed, often as a result
of relatively short periods of training. For example, in
a study of the effects of training on teachers’ question-
ing skills (Borg, Kelley, Langer, & Gall, 1970, p. 82) a
mini-course that consisted of a film explaining the
concepts and training in the form of modeling, a self-
feedback, and micm-teaching, brought about signifi-
cant changes in the teachers' use  of questions. Training
is well suited to the treatment of skills, techniques, and
routines,  particularly those that require a relatively
low level of planning and reflection. There are times
when a training approach may be all that is required,
such as when a group of teachers in a school request a
demonstration or workshop on the use of new computer
software for the teaching of writing. But despite these
advantages, a number of limitations are apparent.

1) Training reflects a very limited view of teachers
and of teaching, one that reduces teaching to a technol-
ogy and views teachers as little more than technicians.
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cus for training is not an explora-
tion of the actual processes em-

ployed by teachers in classrooms and their signifi-
cance. Hence, it is unlikely that the programme will
address issues that are central to the real experience of
teachers.

4)  With training, the locus of responsibility for
development lies with the teacher trainer, rather than
with teachers themselves.

Let us now compare a training perspective with a
teacher development perspective.

TEACHER  EDUCATION AS DEVELOPMENT
Approach

A number of second language teacher educators
have contributed to clarifying the difference between
“training” and “education” or “training” and “develop-
ment” (see Larsen-Freeman, 1983; Richards, 1987;
Pennington, 1989; Freeman, 1989). Lange (1990, p,
250) describes the term teacher development as de-
scribing a process “of continual, intellectual, experien-
tial, and attitudinal growth.” He distinguishes it from
training as being "more encompassing  and allowing for
continued growth both prior to and throughout a career”
(p. 250). The distinction is not a new one in teacher
education; it dates back at least to Dewey’s influence on
education at the turn of the  century (Haberman, 1983).
At the level of approach, some of the main conceptual
features of teacher development are:

(i) Teachers are not viewed as entering the
pmgramme with deficiencies. Although there are obvi-
ously areas ofcontent that teachers may not be familiar
with and may wish to learn about, more emphasis is
placed on what teachers know and do and on providing
tools with which they can more fully explore their own
beliefs, attitudes, and practices.

(ii) While teacher development acknowledges a
theory of teaching as central to the process of planning
and implementing a teacher education pmgramme
(Richards, 1987; Freeman, 1989), such a theoretical
basis serves not as a source of doctrine which is used to
shape and modify teachers, bringing them more closely
to an ideal model, but serves as a starting point. Its role
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is to help teachers explore, define, and clarify their own
classroom processes, and their individual theories of
teaching and learning. The approach is, hence, non-
prescriptive. Teaching is acknowledged to be an intui-
tive, individual, and personal response to classroom
situations and events.

(iii) The programme does not start with the idea
that teachers must change or discard current  practices.
As Freeman (1989, p. 38) observes, "Change  does not
necessarily mean doing something differently; it can be
an affirmation of current practice: The teacher is [per-
haps] unaware of doing something that is effective.”

The focus is, thus, more on expanding and deepen-
ing awareness.

(iv) The pmgramme is discovery oriented and in-
quiry based, and bottom-up rather than top-down.
Insteadofthe pmgramme being dependent upon exter-
nal knowledge and expertise, external input serves as
only one source of information. It is complemented by
teacher input, and both interact to help teachers un-
derstand their own attitudes, values, knowledge base,
and practices, and their influence on classroom life.

Content

Reflection is a key component of teacher develop-
ment. The skill of self-inquiry and critical thinking is
seen as central for continued professional growth
(Zeichner, 1982), and is designed to help teachers move
from  a level where they may be guided largely by
impulse, intuition, or routine, to a level where their
actions are guided by reflection and critical thinking.
Zeichner and Liston, (1987) describing the rationale for
a reflective model of teacher education being imple-
mented at the University of Wisconsin, observe:

When teacher education is approached from  the
perspective of development, although some of the con-
tent areas included in training-based pmgrammes are
not necessarily precluded, the content base is expanded
both in breadth and depth and a different treatment of
techniques and skills is required. At the same time,
goals and content have to be articulated that go beyond
skills and techniques and address higher level issues,
including conceptual, attitudinal, and affective aspects
of teaching. These include such hidden dimensions of
teaching as the following:
(i) the decision-making and planning processes em-
ployed by teachers

Utilizing Dewey’s (1933) concept of reflective ac-
tion as the organizing principle of its curriculum,
the programme literature expresses a desire to
develop in student teachers those orientations . . .
and skills . . . which lead to reflective action. The
continuing development of technical skill in
teaching is also addressed, but only within this
broader context of reflective action. (p. 24)

(ii) the culture of teachers, that is, the concepts, value
systems, knowledge, beliefs, and attitudes that form
the basis for teachers’classroom
actions

Development does not, therefore, necessarily seek
to bring about any specific changes in teachers’
behaviours, but to increase awareness, to deepen un-
derstanding of causes and consequences, and to broaden
perceptions of what is and is not possible.

Process
The different kinds of goals

(iii) teachers’ views and percep- Development  [seeks] to needed with a teacher-develop-

tions of themselves increase awareness, to ment approach require a re-

(iv) roles of teachers and learn- deepen understanding of
thinking of the whole process by

ers in the classroom. 
which teacher education is con-

Wright (1990) sees a focus on causes and consequences, ducted. The higher-level cognitive

teacher and learner roles in the and to broaden perceptions and affective dimensions of

classroom as the central and es-
sential focus of teacher educa-

of what is and is not possible. teaching that the approach seeks
to address cannot be achieved

tion programmes in language
teaching. The distinction between the received rather
than the negotiated or reflexive curriculum is also
relevant here.

On the one hand, a curriculum that follows a
received perspective presents knowledge with the
intent that student teachers accept it as predomi-
nantly non-negotiable.
Student teachers are to be relatively passive re-
cipients of that which is imparted, whether the
source is the wisdom of experienced practitioners
or the latest findings of research on teaching. On
the other hand, a reflexive curriculum does not
totally predetermine that which is to be learned
but makes provisions for self-determined needs

through  modeling, practice, imi-
tation or mastery learning. Other alternatives are
therefore needed.

A number of different kinds of learning experiences
are being employed in an attempt to move beyond
skills-training in teacher education (Richards & Nunan,
1990). These include:

(i) values clarification: activities that engage
teachers in examining their own values, attitudes, and
belief systems. These may be either relatively informal
(e.g., discussion groups, focus groups, brainstorming)
or more formal (e.g., questionnaire, structured inter-
views).

(ii) observation: activities in which teachers observe
either other teachers at work or themselves through
video recordings, in association with activities that are

and concerns of student teachers as well as the
creation of personal meaning by students. A reflex-
ive curriculum also includes provisions for the
negotiation of content among teachers and learn-
ers. (Zeichner & Liston,  1987, p. 27).

Hence, goals and content are required that engage
teachers in reflecting critically on their own teaching
and on their own mles in the classroom. At the same
time, opportunities are provided for student teachers
and teachers-in-service to develop the ability to make
judgements about the content and process of their
work, and to "act  and react-to initiate and respond”
(Roderick, 1986, p. 308).
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designed to help teachers explore the significance of
patterns of behaviour identified (Nunan,  1990 a, b).
Observation is employed here not in order to demon-
strate good teaching, but to provide  data for reflection
and analysis.

(iii) self-reflection: journal and diary accounts can
be used  to pmvide opportunities for student teachers to
use the process of writing about their own teaching
experiences as an analytical tool and to provide  infor-
mation for later reflection (Roderick, 1986; Bailey,
1990; Porter et al., 1990).

(iv) self-reporting: the use of self-reports and in-
ventories or check lists, in which teachers record in-
formation about what they did during a lesson and
describe what worked or didn’t work (Richards, 1990).

(v)project work: individual orcollaborative projects
in which teachers address specific classroom issues
and then design projects  around them.

(vi) problem solving: sessions in which participants
bring examples of problems that have arisen out of
their classroom experience, reflect on possible causes,
and design strategies to address the problems.

(vii) action-research: small-scale classroom based
projects  in which teachers identify an aspect of their
own classroom that they want to learn more about and
then develop an action research programme involving
data gathering, intervention, monitoring, and evalua-
tion. Such research is not designed to produce general-
izable theories and universal truths but is intended to
pmvide a basis for practical classroom  action (Kemmis
& McTaggart,  1982; Nunan, 1990b).

Role of the teacher
Teachers take on different roles and responsibili-

ties in a pmgramme which centers on development
rather than training. The teacher is no longer in a
subservient orsubordinaterole, passively and anxiously
awaiting guidance, direction, and suggestions for change
and improvement. Rather, the teacher is in a collabora-
tive relationship with the teacher educator. The teacher
is an investigator of his  or her own classroom  and his or
her mle in it and determines what aspects of the
classroom he or she wants to know more about. The
teacher, rather than the teacher educator now assumes
the responsibility for identifying priorities for observa-
tion, analysis and, if necessary, intervention. The
teacher-educator’s mle in this relationship is to help by
providing information and resources that will assist in
the process. As Breen  et al. (1989) emphasize, the
teacher rather than the teacher trainer is the agent for
change, and the teacher’s class and the learners in it
are the source for information out of which a classroom-
centered theory of effective teaching and learning are
developed.

Role of the teacher educator
Changes in the role of the teacher in teacher de-

velopment necessarily involve changes in the role of the
teacher educator. The teacher educator has to move
from the role of expert, trainer, or supervisor, to that of
collaborator, consultant, or facilitator. No longer merely
a transmitter of information, knowledge, and skills,
the teacher educator is now involved in a collaborative
and interactive relationship. Freeman (1989) sees the

teacher educator’s role as primarily “triggeringchange
through the teacher’s awareness, rather than to inter-
vene directly” (p. 41). Similarly, Roderick  (1986, p. 308)
describes teacher educators and student teachers as
“co-participants in and co-constructors of educational
experience.”

The differences between the training and devel-
opment approaches in teacher education can now be
summarized.

Training and Development

Perspectives on Teacher Education

APPROACH

CONTENT

TRAINING DEVELOPMENT

deficiency view development view
methods based on-go ing process
externa l  knowledge in ternal  knowledge
improvement oriented awareness or iented
prescriptive non-presc r ip t i ve
atomistic approach ho l is t i c  approach
top-down bottom-up

narrow broad
performance based values based
skills and techniques process based
received curriculum negot ia ted  cur r i cu -

lum

PROCESS

TEACHER
ROLE

TEACHER
EDUCATOR

model ing
p rac t i ce
imitation
short term

technician
apprent ice
passive
subord ina te

expe r t
model
interventionist

inquiry  based
reflective
action  research
long term

knower
investigator
active
co-par t ic ipant

co l labora tor
par t ic ipant
facilitator

IMPLEMENTING  A TEACHER DEVELOPMENT
APPROACH

I have aruged that a teacher development approach
to teacher education represents a more appropriate
model than a training perspective because (a) it offers
a richer and truer conceptualization of teaching, (b)  it
represents a more democratic division ofstudent teacher
and teacher educator roles, and (c) it has more valid
goals. However, what problems can be expected when
we try to implement such  an approach? The following
are some of the issues that may have to be resolved.

Developing teacher educators
A fundamental problem  is fmding faculty who are

willing or able to make the move from teacher training
to teacher development. Unfortunately, most faculty in
university-based graduate TESOL programmes have
no training in teacher education and are often unwilling
to see it as relevant to their work. They are typicaly
subject-matter specialists who abandoned second lan-
guage teaching years ago (if they  ever did any) in favour
of more fashionable research on English syntax, second
language acquisition or sociolinguistics.  They often
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held the view that by giving teachers increasingly
sophisticated knowledge about language andlanguage
learning theory, or by training teachers in quantitative
research methods, their abilities as teachers will im-
prove. But as Freeman comments (1989),

Although applied linguistics, research in second
language acquisition, and methodology all contrib-
ute to the knowledge on which language teaching
is based, they are not, and must not be confused
with, language teaching itself. They are, in fact,
ancilliary  to it, and thus they should not be the
primary subject matter of language teacher edu-
cation. (p. 29)

Preparing teachers for development
The new roles required of teachers in a develop-

ment-focussed approach may not be ones which teach-
ers expect, are familiar with, or may feel comfortable
with. Some teachers prefer being told what to do and
what works best, and are more interested in being
taught to use a method than to develop their own
resources as teachers.

An essential phase in planning a new programme
is, hence, in providing teachers with an understanding
of the nature and process of teacher education and their
role in it, negotiating appmpriate goals, and building
realistic expectations.

Building school support
A pmgramme that involves classroom  research,

collaborative project work, and other school-based
initiatives, is dependent upon the good will of colleagues
and supervisors for its succesful  implementation. Does
the school see the value of such an approach and
provide the necessary support and encouragement? If
not, we may be setting out to prepare teachers to carry
out a role which their school does not want them to
assume. Liaison and networking with schools and
engaging supervisors and other school personnel in the
planning phase of programme development can help
address this problem.

Evaluating programme accomplishments
Because programme  goals in teacher development

are long-term, ongoing, and often not measurable di-
rectly, rather than short-term, measurable and perfor-
mance based, it is difficult to determine if and when
such goals have been attained. Effects may not be
immediately apparent, creating an aura of fuzziness
and making evaluation difficult to accomplish. Case
studies, ethnographic and longitudinal approaches may
therefore be needed to help follow the effects of the
programme on different dimensions of teacher develop-
ment.

These limitations should not, however, discourage
us from moving second language teacher education
into a new and more fruitful phase of its evolution, one
which is characterized by less of a reliance on applied
linguistics, less of an emphasis on training, and more
attention to the nature and process  of teaching and to
teacher self-development and continuing growth. Too
many teachers leave second language teacher educa-
tion programmes either bursting with inapplicable

theory or with a bag of tricks that offers only partial
solutions to the complex issues they confront  in the real
world. We must do better. The challenge for us in
teacher education is to equip teachers with the concep-
tual and analytical tools they need to move beyond the
level of skilled technicians and to become mature
language teaching professionals.
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Vocabulary teaching has enjoyed a revival in En-
glish Language Teaching in recent years. In the early
1980s,  very few applied linguists were interested in the
area, and most teaching materials reflected the popu-
larity of notional-functional approaches to language,
with great emphasis on communicative competence.
As a result, at that time, grammar andvocabulary were
somewhat underplayed, being seen as aspects of the
language system rather than of "languge in use." That
attitude has now changed, and vocabulary is beginning
to be viewed as one of the  most important resources for
communication for the learner: the ‘system” and
“language in use” are beginning to be seen as insepa-
rable from  each other. Indeed, we might question
whether such a separation ever was tenable or justi-
fied. Articles and books are now available which argue
strongly in favour of making vocabulary central once
again in language teaching (for example Meara, 1982;
Carter & McCarthy, 1988; McCarthy, 1990).

But vocabulary teaching now is by no means to be
compared with how things were done before it became
unpopular. Three strands of developments within ap-
plied linguistics have pointed to new ways of looking at
vocabulary itself and at how it may be learnt and
taught. I propose to look at these under the following
headings:

1) Developments in the description of vocabulary.
2) Developments in understanding how vocabulary

is stored in the mind.
3)  Developments in understanding how vocabulary

is learnt, especially in classmoms.

Description
Traditional views of vocabulary have tended to

stress single words and their semantic meanings, i.e.
their meanings in isolation, such as might be found in
dictionary definitions, and, for a long time, semantics
dominated the study of vocabulary. It is only recently,
with the advent of computer analysis of vast amounts
of text  (for example, the 20-million-word  Birmingham
Collection of English Text at the University of Bir-
mingham, U.K.) that linguists have been able to marry
the semantics of words  with their pragmatic  meanings,
and to observe how words behave and form relationships
with other words over a large number of instances of
use. The COBUILD (1987) dictionary is a goodexample
of the product of such analysis.

Large amounts of natural data sometimes show
that the “core semantics” of a word are not necessarily
a reliable guide to how the word is most commonly
used; an instance of this is the verb see, whose most
common meaning in actual use is in the expressions
“you see” and “I see,” meaning roughly “understand,”

and not “seeing with one’s eyes” (Sinclair and Renouf,
1988). “You see” and ‘I see” play an important part in
everyday conversation as discourse makers, signals that
pass from speaker to listener that help to maintain
coherent communication.

Discourse markers have also been described by
discourse analysts working with natural data, though
not necessarily using computers, and such work has
shown that the sort of pattern of use found with see is
true of many other words, for example adverbs such as
broadly  (commonly used in the expression “broadly
speaking”), anyway (commonly used as a signal of
intention to close a conversation) and so (used to mark
boundaries between different stages of a spoken dis-
course). Studies of vocabulary in discourse enable us to
see disparities between the semantics and the prag-
matics of words in their everyday contexts of use.

Computer studies can also reveal interesting pat-
terns of syntax and collocation for individual words.
Collocation is the likelihood of co-occurrence between
vocabulary items, and is often difficult to predict,
especially for the non-native speaker of any language.
Computer studies can show us which other words do
and do not occur in the environment of any chosen
word, and with what frequency relative to one another
they occur. We might wish to know, for instance, which
nouns the adjective torrential commonly occurs with:
rain? downpour? storm? waterfall? river? tide? bath-
mom shower?-the computer can search masses of
data to find out how users of English have and do
combine words in collocations. Such information is
useful for learners and teachers. A teacher can often
instinctively feel that a particular collocation is odd or
untypical, but it is not always easy to guess what the
normal collocations are.

Computational studies and discourse and text
analysis in general, therefore, force us to rethink both
what it is we include under the heading “vocabulary”
and how we describe what we include. As to what we
describe, computer and discourse analyses suggest
vocabulary should not be thought of as single words
only, but should include common everyday expressions
(of which idioms are only one, and not the most sig-
nificant, type), and the most common collocations that
words form with one another. As to how we describe
vocabulary, we should be looking at pragmatic mean-
ing, that is meaning in actual situations, and not just
trying to isolate a core semantic meaning for each word.

Vocabulary storage
Although progress has been made in understand-

ing how the mind processes  and stores vocabulary, a
number of questions still remain unanswered, par-
ticularly in connexion with how words are retrieved,
and exactly what sorts of relations or associations are
made between words in the mind (see Aitchison,  1987).
Of relevance to vocabulary teaching is the generally
accepted view that words are not randomly stored and
accessed, but that they form networks of items con-
nected by a variety of relationships. The basic mean-
ing relations described by semanticists, such as syn-
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onymy, hyponymy and antonymy certainly seem to
play a part in how words are stored, and it is clear that
educated native speakers and competent learners of
any language can instantly relate words to their se-
mantic opposites, can give synonyms for them, and can
locate words in their appropriate semantic fields in
terms of superordinates (apple+fruit).

But other, more complex sets of associations are
also prominent, such as the words for series of con-
nected or predictable events (schematic networks),
words for causes and their effects (drop+break),  and
much more diffuse associations (things which smell
unpleasant; things found in a hotel room). Formal
associations are also significant: sound and/or spelling
patterns alone can create networks without any obvi-
ous semantic connexions (miss, moss, mass, mess).
Even more strikingly, many associative networks seem
to be individual and eccentric, yet none the less mean-
ingful fortheperson who makes them. Much traditional
vocabulary teaching has stressed the main semantic
relations and not allowed or encouraged the learner to
exploit these other kinds of networks, particularly the
idiosyncratic ones, though it is true to say that recent
vocabulary materials have tried to remedy this (e.g.
Redman and Ellis, 1989-90).

Another traditional emphasis that is undermined
by research into the “mental lexicon” is the idea that
words are stored individually. What seems in reality to
be the case is that there is complex, multi-layered
storage. The lexicon of single words is supplemented by
a phrasal lexicon, consisting of the common expres-
sions, collocations and idioms we discussed in the
section on language description. Thus, the word all
(networking with some, most, none, etc.) will occupy
one place in the mental lexicon, and the fixed  expres-
sion in all will occupy another, separate one, forming
relationships in a network with items such as in total
and all together. This phrasal lexicon includes (in a
language like English) compounds, and it exists
alongside a lexicon of derived words (words containing
prefixes and suffixes).  But, additionally, the mental
lexicon appears to contain word-formation resources
(such as sets of prefixes and suffixes and information
about compounding), with which the individual can
recognise  and decode unfamiliar formations, and can,
where necessary, create new ones. Thus it would be
wrong to think that morphology has no place in vo-
cabulary teaching, information about word-formation
processes in the target language would seem to be of
direct relevance to learners as a short-cut to an otherwise
slow familiarisation with what is and is not typical in
word-formation in the particular L2. Good vocabulary
materials will offer learners such a short-cut.

Also of importance to teachers and learners alike
are questions of memory, such as how many words a
learner can learn and what factors assist or hinder
memorisation. Learners can make great efforts and
memoriselargenumbersofwords andtheirtranslations
in L1,  and some language teaching methodologies ad-
vocate “super-learning” (1,500 words in 30 days is not
an unknown claim). Such claims are highly suspect,
however, and anyway raise the basic question of what
it means to "know"  a word; much of what we have said
in the section on description in this article suggests

that knowing an L1 translation of a word and nothing
else is woefully inadequate.

Memorisation, it seems, must have realistic and
relatively modest aims, and full learning of a word will
rarely occur with only one exposure to it; recycling will
be all  important invocabularymaterials, as will help to
the learner in developing techniques for memorising
words. There is no absolute consensus as to how many
words a learner can be reasonably expected to learn for
active (productive)  use in an average 60-90 minute
lesson, but ten or a dozen would seem to be a realistic
target. More words than that will probably be absorbed
passively. The active/passive  distinction isundoubtedly
meaningful for basic  vocabulary which the teacher and
learner both sense to be essential (either for commu-
nicative purposes or by some external constraint such
as a syllabus), as opposed to vocabulary which crops up
in texts or in class but may not be actively used very
often. However, the idiosyncrasy of storage we men-
tioned above will guarantee that some words, however
important, will present a block for some learners, and
conversely, that some less important words will become
part of the active vocabulary almost immediately, and
quite unpredictably.

In good vocabulary teaching, there will be a healthy
balance between the constraints of the materials or
syllabus and the freedom of the learner to organise his/
her own lexicon. Texts chosen for use in the class or for
text books will be sensitive to the learner’s needs and
limitations and will not impose an excessive learning
burden (a maximum of one new word per 20 words).
The more excessive the new word burden, the less
likely it is that learners will be motivated to practise
the crucial skills of inferring and intelligent guessing
by using the context, and the less likely they are to pick
up other useful points such as collocations and char-
acteristic syntactic patterning.

What we know about how words are processed and
stored in the mind points to a wide exploitation of
different kinds of network relations in vocabulary
teaching, and at the same time, to exploiting learners’
inbuilt abilities to organise their own vocabulary and to
memorise  words in a variety of ways and at a variety of
levels of complexity (not just hte word and its translation
equivalent). Where learners lack such skills, the vo-
cabulary lesson or coursebook can help to train them,
so that the lesson contains a useful mixture of learning
words, learning about words, and learning how to learn
words (e.g. Ellis and Sinclair, 1989).

Learning vocabulary in the classroom
Research into what actually happens in classrooms

with regard to vocabulary confirms the general rela-
tionship between the degree of interaction and success
in learning and using vocabulary. Good learners and
effective teachers use a widevariety of strategies to get
at the meaning of new words. Poorer learners tend to
have an impoverished range of such  strategies, confining
themselves to asking for synonyms or direct transla-
tions. The most effective interaction consists of a dia-
logue between teacher and pupils (or, in group work,
among the pupils themselves) in which strategies such
as paraphrase, asking for/giving hyponyms and
supemrdinates, discussing common associations, are
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all used to solve lexical problems. Where these strate-
gies are lacking, there maybe a case for direct interven-
tion by the teacher or coursebook to train learners to
exploit a wider range of strategies. For instance, a
parallel could be drawn between raising grammatical
awareness by explicitly teaching about notions such as
subject, or past simple tense, and raising lexical
awareness by explicitly teaching about collocation, or
m e t o n y m y  ( t h e  part-whole relationship:
wheel→bicycle).

The good learner is also a good researcher and a
good practiser  of language. Learners respond well to
raw data such as computer concordances and to activities
based around dictionary searching. Vocabulary teaching
materials containing this kind of activity can exploit
the learner’s natural curiosity and provide an antidote
to working through the prescribed word-list. Good
learners also use new words, try them out, are adven-
turous with them, and test themselves regularly,
adopting self-initiated programmes for increasing their
vocabulary. Once again, the teacher and/or the mate-
rials can help where such positive action is lacking.

Conclusion
Vocabulary teaching is making a significant

comeback in language teaching, and new, impmved
vocabulary materials are becoming available from major
publishers. The emphasis now has moved away from

word-lists and towards vocabulary as a communicative
resource, away from the coursebook or syllabus as
being the only driving force in organising vocabulary,
and towards encouraging learners to organise their
own lexical resources. What we now know about how
vocabulary is used in real contexts, and what we know
about how the mind stores it also point towards an
enriched context for materials and classroom activities.
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New Editor

Marc Modica has agreed to be the
new Announcements editor for The
Language Teacher. Please send all
Bulletin Board items, chapter meet-
ing announcements, and positions
announcements to him. Remember,
all submissions for these depart-
ments- and for all departments of
The Language Teacher- must be re-
ceived by the 25th of the month two
months prior to publication  except in
months when the printer’s holiday
schedule requires an earlier date.
Materials received after the deadline
will appear in  the following issue or,
if  no longer timely, will be discarded.
Please cooperate! Send your an-
nouncements to arrive by the 25th
to Marc Modica, International Uni-
versity of Japan, Yamato-machi,
Minami Uonuma-gun, Niigata 940-
72: tel. 0257-77-1412.

A Direction for JSL in the ’90s:
Focus on the Learner

by Toshio Okazaki
Hiroshima University

In response to the recent booming increase and
diversification of learners of Japanese as a second
language, JSL teaching has adopted a learner-centered
communicative approach. This approach, the author
claims, focuses on three long-neglected aspects of sec-
ond language learning: learner interest in content,
their prosociality, and their view of the target culture
as seen from their own cultural background.

Referring to Saeki (1983),  the author sets the goal
of teaching JSL as follows:

a) to enable learners to clarify and choose objectives
of their own learning;

b)  to enable learners to evaluate their ways of learn-
ing;

c) to enable learners to interact with and obtain
knowledge from the community.

Cultivating these three aspects of learning will help
JSL teachers achieve the educational goal defined by
the author, and, as a result, will make it possible for
teachers to cope with the diversity of learner needs and
wants by consciously involving learners in their own
learning process.
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Professor Geoffrey
Leech took time out of
his busy schedule to talk
with Virginia LoCastro
last winter at the Uni-
versity of Lancaster. In
Japan, as well as else-
where, Prof  Leech is
best known for Prin-
ciples of Pragmatics
(Longman, 1983) and,

most importantly, A Comprehensive Gram-
mar of the English Language with Quirk,
Greenbaum, and Svartvik (Longman, 1987)
although his CV surely has many many
more publications. Virginia asked him about
his background, currentprojects, and future
plans.

LoCastro: When I interviewed Sir Randolph Quirk in
Japan, I asked him to tell a little of his story, that is, a
little bit about his background and how he got to be
doing what he is doing. So could I ask  you the same  kind
of question?

Leech: Yes-I began as an undergraduate at Univer-
sity College, London, studying English Language and
Literature and that was really my second choice. I
really wanted to be a student of Modern Languages,
which I suppose would have been  French and German.
So having ended up studying English, I tended to
concentrate more on the linguistic side of the syllabus
and, in particular, I did a lot  ofhistorical studies in the
area of Old and Middle English as an undergraduate.
When I came to graduate at University College London,
I was looking for research opportunities and one op-
portunity that came along was to do research in a
centre called the Communication Research Centre.
This was a new centre which had been set up at
University College London, and it gave me an oppor-
tunity to study the language of advertising at the
expense of one of the advertising bodies in London at
that time. This way my first chance to do proper
research and, from there, I was fortunate to become an
assistant lecturer at the same college and then became
interested in linguistics at a time when linguistics was
really a rather neglected subject in the U.K.

How did you get to Lancaster--did you come here
directly after a couple of years in London?

Well, after being an assistant lecturer there, I went
back to the U.S.A. on a thing called a Harkness Fellow-
ship. It was a very pleasant fellowship to be awarded-
I studied at MIT for a year. I came back to England full
of strange ideas about Chomsky and his co-workers. I
then was fortunate to be working with two senior
colleagues, both of whom I admired very much. One of
them, as you have probably guessed, was Randolph
Quirk, who had recently come to University College
London, from the University of Durham, and was
starting a new research initiative there called the
Survey of English Usage. And the other was Michael
Halliday, who again came to University College Lon-
don, from the University of Edinburgh, where he had
made his name as a rather forward-looking linguistic
scholar, and he had quite a following in Edinburgh. So
I was very happy indeed to work with both of them.

However, I suppose the imperative which caused
me to leave them was simply the need for career
opportunities, because it seemed as if I would never get
promotion where I was and that was a time when there
were many new universities developing in the U.K.
Lancaster was one of them, and had already begun an
interesting new kind of English Department-with
emphasis both on literature and on modern language-
whereas most other English departments in the U.K.
focused much more on the history of the language and
more traditional studies. So I was very happy to come
to Lancaster. It was a very exciting time when new
things were happening and so I had the opportunity to
introduce and establish linguistics on a new campus,
and things developed in a very interesting way here.
We already had people like Christopher Candlin at
Lancaster, so it already had a good start before I
arrived.

How many years have you actually been here?

That’s a terrible question to ask, isn’t it? I have been
here 20 years. I celebrated my 20th anniversary at
Lancaster last July, I think it was. This is always one
of the things you are wondering about: whether you
should move on to fresh pastures. Actually Lancaster
has so many advantages for me and also  for many other
people I think-I’ve never really felt attracted to moving
to other universities.

Other than that one year you spent in the States-did
you spend any other time in the States?

Yes, I spent a second period in the States in 1972 when
I went as a visiting professor to Brown  University, and
that was a very different experience indeed, because
whereas MIT was the stronghold of transformational
generative grammar, Brown University was not so
fashionable at that time in the States, but was begin-
ning a new development which was later to play a big
role in my own work, which was the development of
computer corpus linguistics. Nelson Francis and Henry
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Kucerar were the two people responsible for developing
the Brown University Corpus of American English,
which we then imitated in Lancaster in developing the
LOB corpus of British English.

though I think I also reacted against his ideas in
certain ways, anyway he was a very great formative
influence on my thinking.

So you have no regrets about
having left London?

I've very  few regrets. It’s a strange
kind of tension in one’s career. I
suppose people would feel it in
Japan  as much as they do in the
U.K. There’s one very  highly

Then where would you place yourself as a linguist?

I suppose I have developed very
. . . the computer is a very

precise and thorough way of
much according to the mode of
Randolph Quirk rather than the

testing out how good our other two mentioned, namely

theories of language are. Chomsky and Halliday,  because
more and more as I have grown
older I have become keener on

populated area of the  country which is also perhaps the
area where things tend to happen in the academic field
as well, mainly in our case, of course, London, and the
South East. So one often feels the drawback of being
separated from what’s happening in the London area
and I often make the effort to visit London to keep in
touch with what’s going on them. But I think that’s a
very welcome sacrifice as far as I’m concerned because
we can live in a very pleasant part of the country here,
and in  many ways, of course, we am keen to develop our
own department and our own research fields here in a
way which I suspect would be more difficult in larger
and more traditional universities.

Could you tell us a little bit now perhaps about some
people and books or events that have influenced you?

Yes. Well, in fact, I’ve already mentioned the three
people who have most influenced me, I suppose. I
mentioned first Chomsky because I went to MIT to
study with him and perhaps its a kind ofsymbolicimny
that when I got to MIT I found that Chomsky was no
longer there! He had actually gone to England to
spend a semester in London! So that was a very
strange coincidence and perhaps it explains why
since then I’ve never really followed the generative
line of thinking in linguistics. But at MIT I was ex-
posed to a lot of new ideas and learned a lot from
Chomsky’s general approach, without the particular
personal magnetism which he seems to exercise on
everybody who studies with him.

So after Chomsky-I’m not mentioning these in
order of importance--I mentioned Randolph Quirk. I
was never a student of Randolph Quirk, but he is the
academic who has most influenced my life. Above all, to
begin with, he offered me a job, which probably I
wouldn’t have got without him and since then he’s been
the nearest thing to a mentor, or whatever you like to
call such people who influence your thinking and influ-
ence your life. Yes, his contribution really was in the
area of studying language at the opposite end of the
spectrum from Chomsky, in that Randolph Quirk’s
work was always very closely based on the study of real
texts, real samples of spoken  and written English. I got
particularly involved with his research centre at Uni-
versity College London, called “The Survey of English
Usage,“ which eventually was the basis for the Grammar
of Contemporary English.

Then thirdly, I mentioned Michael Halliday. He
was perhaps the most innovative mind in linguistics
in the U.K. when I was forming my ideas, and so a lot
of my ideas were originally quite close to his, al-
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the study of real language data and I suppose I’m a
rather empirical style of linguist. I like to theorise, but
I like continually to try to relate theory to actual data,
to actual samples of language use.

So you like to base whatever you say on data?

Yes, but having said that, I would also say that I am
very interested in the “meaning” end of language. I
want to be able to explain how language actually
acquires meaning in use, so therefore my work has
tended to focus in areas like semantics and pragmatics,
which are primarily concerned with meaning.

You seem to be very eclectic in your interests-seman-
tics, pedagogical grammars, pragmatics and polite-
ness, stylistics, and now most recently computational
linguistics. Could you  tell us a little bit about this-why
and how?

Yes, I find it very difficult to explain how I got inter-
ested in all these fields without giving you a bit of
autobiography. My earliest field of interest was really
stylistics in the broadest sense-studying  linguistic
style-and, first of all, as you remember, I concentrated
on advertising and then, through my work as a teacher,
I became very interested in literary stylistics, the way
language is used and exploited in literature and more
especially in poetry. Though my interest in Halliday’s
work, I got involved in semantics, because I felt that
this is one area where Halliday’s theory needed a lot of
development, which I suppose I tried to develop for
myself in my own Ph.D. thesis, which eventually was
published as a book called Towards a Semantic De-
scription of English. In a sense, that was an attempt to
apply Halliday’s theory of systemic grammar, as it’s
now often called-a functional approach to language
rather than a formal approach, but in the area of
semantics where I felt it was particularly asking for
development.

Then we turn to grammar: this interest chiefly
blossomed because of my work with Randolph Quirk
and my connection with his Survey of English Usage.
We collaborated-that is to say Randolph Quirk and
two co-researchers Jan Svartvik and Sidney
Greenbaum-we collaborated on a fairly large gram-
mar project which eventually was published as A
Grammar of Contemporary English in 1972.

Pragmatics  and politeness-these were two areas
in which I got a stmng interest in the later 1970s and
early 1980s when they were not so well researched as
they are now-in fact I felt at that time that I was
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breaking new ground-nowadays I feel as if I’m lost in
the fields of pragmatics and politeness; I'm no longer
keeping up with all the variety of research which is
being done in those fields. But in those days it was a
natural progression from semantics, because in the
1970s there was a general shift in the balance-let’s
call it the centre of gravity of linguistics-towards
semantics, and then pragmatics was just one stage
beyond that. People found that the formal approach to
semantics which was being developed in the 1960s and
early ’70s  naturally failed when one took into account
all these phenomena which one meets in real conversa-
tion, in the actual use of language. So that led to the
study of pragmatics,  and polite-

activities. It’s difficult to explain exactly where this
field is going, but the way I think of it in general terms
is that the computer is a very precise and thorough  way
of testing out how good our theories of language are. At
the moment Pm particularly involved in the study of
grammar, trying to teach the computer to analyse
English text on the grammatical level, and I’m also
involved in discourse analysis by computer. That’s
another area which we’re hoping to develop. The great
challenge here is to take some unrestrictedcollectionof
English language text and see how far you can get by
teaching the computer to analyse such text. It’s a very
long term project-it’s probably going to last me to the

end of my life and could well last
ness was simply  one of the phe-
nomena which I thought influ-
enced pragmatics and had not
been fully taken account of up to
that time. It happened, at the
time I was working on politeness,
Brown and Levinson  were also
working on their theory, which
was published more or less at the

The great challenge here for hundreds of years after that.
That’s what’s taking up most of

is to take some unre- my time at the moment. It has a
stricted collection of spin-off in such areas as gram-

English language text and mar and stylistics and in other

see how far you can get by fields where the computer has a
lot to contribute. But on the other

teaching the computer to hand, I'm very anxious that the
analyse such text. comnuter doesn’t dominate lin-

guistics.  The computer will al-same time, and since then, as you
know, both fields have developed a great deal.

Computational linguistics is yet another story.
When I got to Lancaster in 1969, we were a very small
group of very youthful academics wondering what we
could do to put Lancaster on the map in the area of
linguistics. One suggestion which was taken up was
that we should try to build a British twin brother  or
twin sister to the Bmwn University Corpus which had
been developed at Brown  University in the U.S.A.-the
first sizeable computer corpus of English. So we imi-
tated that by building a British corpus of the same kind.
In fact, we didn’t entirely succeed in doing it ourselves.
We were fortunate to get help from  researchers in
Norway to help us complete it. That was a very long-
term research project  and when we’d finished the
actual corpus, which is a million words of British
English of various types stored on the computer, we
then discovered that we needed to do something else-
we needed to conduct a grammatical analysis of the
corpus. Since then we’ve moved on still even further:
we’re now thinking of the semantic analysis of this
corpus or of other corpora. In fact this field has now
become very much further developed. I feel that it’s
suddenly become an important field in the last two or
three years, whereas we were very much pioneers in
the 1970s. But having got involved in it I found that it
was very fascinating and, like most work with comput-
ers, one finds that it tends to take over one’s life unless
one is careful to keep it in check.

What are you working on in particular right now and
what is going to engage you for the next 5 to 10 years?

To some extent my work continues in the fields that we
have already talked about. I’m still interested in peda-
gogical grammar, in stylistics and in fact, at the mo-
ment, I'm putting together a book which is really a
collection of papers on the language of literature but, as
I have already hinted, computational linguistics is
really taking over more and more of my research

ways be a servant rather than a master in this field.

So, along the same lines, where do you think linguis-
tics is going? Do you think more and more linguistics
is going  to become computational in spite of what you
just said, that you don’t want the computer to domi-
nate linguistics?

Yes-I think it is becoming more and more computa-
tional. Certainly in this country, if you look around  at
the linguistics departments, you find that more and
more of them are getting deeply involved in computa-
tional research. But I think that there are all kinds of
divergencies in linguistics at the moment-divergent
developments--some of them are very much towards
making linguistics more humanistic, moving away
fmm the more formal theoretical study of language
towards the communicative study of language in the
broadest sense. For example, the kind of research
which you are involved in, intercultural communica-
tion. Those sorts of fields  are going to develop more and
mom.

The theoretical interest in linguistics still persists
as a very strong strand in this country, and particularly
in Japan, I think, the Chomskyan approach  continues
to have a major influence. My own strand of develop-
ment I see as beingrather divergent from that. Chomsky
made a distinction between two approaches to lan-
guage: one which he called “internalised” language,
which is the approach that he is interested in-the
theory of language in so far as language is a mental
phenomenon internal to the human mind. On the other
hand, there’s “extemalised” language, which means
language as a phenomenon which we observe in the
world amund us through studying actual specimens or
samples of languages. This is where my study of com-
puter corpora comes in. This is where computers allow
us to study language on a vast scale in a way which has
not been contemplated before. But also studying
extemalised language means studying language as a
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communication between individuals in society. So
externalised language--this is the field which I regard
as my domain and I think that there is a very strong
contrast really between that sort of concern and the
concern for the theoretical study of language as an
internalised phenomenon which is the strongest devel-
opment in formal linguistics.

I’d also like to make the distinction between func-
tional and formal. I think Pm very much interested in
following the functional study of language in addition
to the formal. I wouldn’t want to regard them as
incompatible but as two complementary ways of work-
ing with language. So I suppose this is the way I think
about where linguistics is going-1 think of it fanning
out into all kinds of divergent fields. At the moment I
don’t see any very strong tradition which is carrying
the majority of scholars.

Outside your academic work here at Lancaster, what
other kinds of things are you involved in?

I’m involved in very little except my academic work.
Some people call me a workaholic-I’m not sure where
that’s a true description. I certainly do spend a lot of my
time on academic work of one kind or another but I
would like to think that the reason for that is because
I enjoy it rather than because it somehow imposes itself
on me. In terms of spare time or leisure time activities,
well, I like music, I play the piano, and I play in
chamber music groups. I also enjoy the open air. I like
to walk through the mountains and hills in the beau-
tiful countryside near Lancaster.

Do you enjoy all that you do equally well, and which
part do you enjoy most?

Well it’s obvious that I enjoy my leisure activities and
I suppose it’s fairly obvious that I enjoy doing research
and writing books and articles, although I sometimes
feel that I involve myself in too many activities and
therefore I don’t spare enough time for leisure. But in
general it’s all very exciting and very enjoyable. Of
course everybody dislikes certain aspects of their du-
ties and I think most people who have university jobs
put at the bottom oftheirlist of enjoyable tasks marking
exam papers-and there’s a good example of something
I don’t enjoy very much. I dislike administration and
attending meetings but unfortunately such meetings
and such administration are quite a large part of
academic life, particularly in this country.

You have an interest in the Far East-in Japan in
particularis there any reason for that?

Yes-my interest in the Far East has simply arisen
because of two invitations-the first invitation was to
visit China in 1977. I spent nearly four months there
travelling to different universities and institutes at a
very interesting time when China was just emerging
from the period of the Cultural Revolution, just after
the fall of the “Gang of Four,” so it was an uncertain
time. The visit  to China was not enjoyable-there  were
some difficult, tense parts of it but in general it was an
immensely stimulating visit and I look back on that

visit with great pleasure.
Then after that in 1980 I was invited to visit Japan

by JACET. I spent two weeks teaching a seminar with
George Latkoff. Actually he was the American scholar
who was invited to conduct the seminar with me and I
really enjoyed my first visit to Japan. It’s a country
which has many fascinations for the visitor and also, of
course, I found the people very kind and hospitable.
That visit to Japan whetted my appetite for further
visits, so in 1984 I had a welcome opportunity to spend
three months in Japan teaching at the University of
Kobe and this gave me an opportunity to understand
much more of the country than I had been able to find
out during my previous visit.

Well, why am I particularly interested in Japan?
It’s a fascinating civilisation  because of its history,
which in some ways is similar to the history of my own
country. It’s an island that has a constitutional mon-
archy, and, it has many parallels in its history com-
parable to the history of the United Kingdom. But
having said that, then almost everything you see in
Japan and everyone you meet in Japan make you
aware of the contrast between the West and the Japa-
nese way of life. For example there are many arts and
crafts and skills which have developed their own spe-
cial way in Japan, almost without contact with other
countries-I am thinking of arts such as the martial
arts, or Kabuki theatre  or the haiku. All of these have
developed in their own special and fascinating way.
Therefore every visit to Japan is a visit of discovery,
often very exciting.

I believe you are going back sometime in 1991?

Yes, this isn’t confirmed but I expect to go to Japan
again for a month in April or May, 1991.

And finally, is there going to be a follow-up to “The
Grammar”?

The simple answer to that is no-I’m glad to have one
question I can answer without any problems! When we
were writing the Grammar of Contemporary English in
1972, we thought that we were doing something which
could only be done once: a very large, detailed grammar
of English. It was quite unexpected that we found
ourselves writing an even bigger grammar ten years
after that one was published. In fact, this long gram-
mar, which presumably you refer to  as The Grammar”
is A Comprehensive Grammar of the English Lan-
guage, finally published in 1985. If you have ever been
through the experience of writing a large book like that,
with three other collaborators, you’ll know that it really
is quite a monumental task to undertake and Randolph
Quirk, as the leader of our team, made it very clear that
he saw “The Grammar” published in 1985 as our final
attempt to write a definitive grammar of English. So
since none of us collaborators is getting any younger, it
really does seem as if we will not attempt anything
quite like that again.

Virginia LoCastro  is visiting scholar in the MA. in Area
Studies Program, The University of Tsukuba.
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Definitions
The term metalanguage refers to the language,

represented by technical grammatical and word-class
terminology (expressed in either English or Japanese)
or by codes (such as S for subject or O for object) and
symbols (+-ing/to -), that is used to analyze or describe
real language.

Textbook traditions can be broadly divided into
those that are based on presenting material in
metalinguistic terms on the syntagmatic (or horizon-
tal) axis of language and those in which real language
is represented on the paradigmatic (or vertical) axis. To
clarify this relationship, consider the following:

.s

I!$ s-

A syntagmatic description of one of the above sen-
tences would include statements of the type: “He is the
subject of enjoys, which is inflected with the third
person singular ending.” On the other hand, a focus on
paradigmatic relationships emphasizes potentialities
of occurrence; in the above sentenced enjoy, like and
appreciate are paradigmatically related since they are
interchangeable by virtue of the possibility of their
occurrence in the same syntactic, and semantic, envi-
ronments.

The Problem
When a student says, “I went to abroad,” how do

you explain why this is wrong? A teacher may say:
“Abroad is an adverb and therefore it cannot be
preceded by a preposition. Therefore you must say: ‘I
went abroad.“’

or,
“We say ‘I went out, inside, up, and so on.’ Therefore
you must also say: ‘I went abroad.“’

The first type of correction involves a metalinguistic
explanation on the syntagmatic axis and the second
one a language analogy on the paradigmatic axis. One
would assume that teachers are likely to view the two
axes as modes of reference or explanation, either of
which they could use, according to both their teaching
experience  and the nature of the  specific teaching task.

However, when language teaching involves a pre-
ponderance ofsyntagmatic metalinguistic activities, it
comes to resemble those types of teaching which are

known not to promote effective language learning.
Dulay, Burt, and Krashen (1982) write:

Unfortunately, being able to recite rules does not
guarantee a proficient use of the language. Despite
painstaking efforts on the part of both teachers and
students to consciously focus on the structure, rules,
and vocabulary of the target language, a minimum
ability to communicate throughlanguage still eludes
most students who study foreign languages using
traditional,  formal methods. (p. 20)

There is also the danger that teachers who focus
excessively on the metalanguage may believe that
students are satisfactorily attaining learning objec-
tives, but in fact these students may have little inkling
of content. Bialystok (1981) writes that,

Formal practice is the specific exercise of the lan-
guage code for the sake of mastering the rule system.
Typical classroom exercises such as filling in the
blanks in sentences with the proper forms, memo-
rizing vocabulary lists, reciting various sounds, fall
into this category. In these cases, the content or
meaning is inconsequential to performance-
knowledge of the  rules primarily determines success,
and that knowledge is the focal point of the activity.
(p. 25)

In fact, research on cognition and behavior (lan-
guage learning strategies) overwhelmingly suggests
that the types of cognitive processes and behavioral
activities that are probably connected with
metalinguistically based language study do not lead to
language learning. (The literature on cognition and
language learning strategies is extensive; for example,
see Reiss, 1981; Bmwn, 1989; Oxford & Nykios, 1989.)

Data
Assuming that the great quantity of literature

lamenting the poor results of English education in
Japan (e.g., Ogasawara, 1986; Naruse,  1989) does
reflect a reality, it is reasonable to look for the causes
of this prevailing situation in, among other places, the
textbooks currently used in the Japanese school system.

Furthermore, a comparison of these  textbooks with
those used internationally, but outside the Japanese
school system, can both provide a basis for comparison
and point toward solutions.

I examined 10 high school English textbooks pub-
lished by leading Japanese publishers and used in the
last two years of high school (ages 16 to 18) and 10
textbooks published abroad  for the international market
and widely used in Japan, but outside the school
system.

An examination of every  page of these  books makes
the dichotomy between syntagmatic metalanguage
and paradigmatic real language startlingly clear; the
Japanese texts make almost exclusiveuse of the  former,
and the international texts use both, but with much
greater emphasis on the latter.
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Three illustrative examples of specific grammar
points follow. First an example is given of a selection
from a Japanese text, and then from an International
text. Japanese language explanations and technical
language have not been translated.

Verb + Gerund
Japanese [Crown English Series I, p. 31 ]

International [Building Strategies, p. 13]

Do you like...? Do you mind...? Which do you prefer...?

cooking writing letters being  with a big crowd
or

going for long walks washing up being in a small group
sightsee ing doing housework cooking orwashing up
swimming ironing washing or  i roning
dancing going to work telephoning orwriting

letters
reading getting up early swimming or going for

long walks

Conditional Sentences
Japanese [Unicorn IIC, p. 96]

International [Kernel Lessons Intermediate, p. 148]

A B C D  E

He would have wa tched  i t  i f  he’d had the time

Think of words to replace those in boxes B and E.
You’ll find some in the situations on page 147 and
also  in  the  o the r  cond i t i ona l  s i tua t ions  on  page  129 .

Generalizing about the data above, we can say that
whereas the syntagmatic axis expresses codes and
technical terms horizontally, and reflects the supposi-
tion that language can be learned through maximally
analyzed metalinguistic  rules, the paradigmatic axis
expresses possible language alternatives vertically,
and stresses the importance of learning by means of
minimally analyzed analogical examples of real lan-
guage. I would describe this as the difference between
teaching sentence structure by grammatical parsing
and illustrating it by means ofpatterns.

The  Japanese Context
My discussion becomes jejune and my examples

can be dismissed as irrevelant  if appeal is made to the
accepted wisdom concerning English education in Ja-
pan. But this accepted wisdom is actually made up of
cliches that have become “true” by virtue of constant
repetition and uncritical acceptance.

Three assertions that are part of this accepted
wisdom, and which could be used to argue against the
points I have made in this article are:

(1) Japanese high school texts are concerned with
teaching students how to read English, not speak it,
therefore the comparisons between the texts are invalid
(see Hansen, 1985, p. 152ff.; Murray, 1989).

However, examination of these texts (in particular
the “readers,” which are the main coursebooks) will
show that in fact textbook writers seek to teach spoken
English as well as reading. (The texts contain phonetic
symbols, intonation contours, pronunciation practice,
as well as sentences for repetition, and are sometimes
accompanied by taped material).

Furthermore, skills terminology (discussion con-
cemingthe four skills ofreading, writing, listening and
speaking) are terms used by teachers for convenience of
reference. This is not to say that they have independent
psycholinguistic reality and thus can be taught inde-
pendently. As far as we know, the best way to teach a
language is to teach the language in its holistic totality.

Anyway, the ”reading argument” is irrevelant since
it is in conflict with the current guidelines of the
Ministry of Education which, in its advice to teachers,
states: “Ensure that you maintain a balance between
listening, speaking, reading and writing [author’s
translation].” (1989, p. 62).

(2) Students have to obtain a good knowledge of
grammar if they  are to really understand English,  or if,
for example, they are to go on to become English
teachers (see Kakita, 1985).

This view is based on the false premise that learn-
ing the names, the rules, and the conventions of the
metalanguage equals learning the grammar of the
language. But  in fact, if we regard the  acquisition of the



The Language Teacher XIV:12 December 1990

ability to use regularities of language to communicate
as also learning grammar (or, even better, learning to
use grammar), it follows that a student can learn the
grammar of the language equally well by approaching
language study by way of real language on the para-
digmatic axis. This of course is another way of looking
at the distinction between learning about language
and learning language. There can be little doubt as to
which of these should be the more important aim of a
language course.

(3)  English is a different subject from English
conversation. The former is an academic subject and
the latter is something that students either study in
conversation classes when they go to university or at
commercial language schools (see Ogasawara, 1986;
Fukuhara, 1985).

My objection to this view is that the existence of a
dichotomy between English and English conversation
is a structural result of historical events and social
forces within Japanese education. There is no evidence
of it reflecting any linguistic, psycholinguistic, or
pedagogic reality, nor even of it being part of a theory
of language learning. It is in fact concerned with job
descriptions and prestige, not education (see Hansen,
1985, p. 150ff.; Burnaby & Sun, 1989, for a discussion
in the Chinese context).

Furthermore, this dichotomy is a result of looking
at language from the teacher’s point of view (language
teaching), not the students’ (language learning).  It may
be more properly  seen as a teacher manufactured
construct forced on to students, not an intrinsic reality
of language learning that is ever likely to occur to
learners independently.

Conclusion
Apart from educational reasons for arguing against

the excessive use of syntagmatic metalanguage in
teaching materials, I believe there are two ethical
considerations of even greater importance:

(1) The view that students, not teachers, are the
main actors in the classroom, that in fact the classroom
belongs to the students, not to the teacher, is not new
(Enright & McCloskey,  1985). A natural corollary of
this is that the language also belongs to the students.
But it is by the extensive use of metalanguage, in
textbooks and by the teacher in the classroom, that the
real language is made unavailable to the students and
the teacher becomes the main participant in the class-
room, since he or she perforce is the indispensible
interpreter required to transform the incomprehensible
metalinguistic  code into a form of language that can be
understood by the students. The teacher’s power is
thereby enhanced and the students, having been de-
prived of their confidence and self-esteem, become
frustrated and impotent once they realize that the
language they are supposedly learning will never be
made available to them in a form in which it can be used
to achieve those objectives that are at the core of
language, namely those concerned with communication.
Naturally enough, they soon lose any motivation they
originally had and sink into a hopeless state of lassitude
and listlessness.

(2) By teaching grammar rules almost exclusively
using syntagmatic metalanguage, teachers are decid-

ing, with scant evidence, how students learn; they are
making assumptions about the cognitive processes
which are likely to lead to mastery of a foreign language
and keeping the students unaware of other possible
cognitive mutes to learning. For example, it is hard to
see how the techniques of analogical thinking, induc-
tive reasoning, inferencing, independent creativity,
active experimentation, generalizing, monitoring other
students, and a holistic approach to language learning
can be easily applied to syntagmatic metalanguage
analyzed and controlled by the teacher.

If language teaching means guiding students in
their exploration of language, encouraging the devel-
opment ofcreativity, and fostering inquisitiveness and
curiosity, it would seem that one way to do this is to give
students examples of real language which they can use
to experiment with, and thereby pursue communica-
tive alternatives. It is on the paradigmatic axis that
language variety and communicative choice exist, since
it is, by definition, on this axis that the potential
alternative expression of real language occurs.
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THANK YOU, YUMI NAKAMURA

After five years of dedicated service in the JALT
Central Office, most recently as Central Office Man-
ager, Yumi has resigned her position. She has assisted
JALT through a period of great changes, and all of us,
particularly the Executive Committee, are grateful for
her commonsense and hard work.

Though the Central Officer  Manager position re-
mains vacant, we have hired a third person, Yuko
Nakayama, to join our current workers, Hitomi Shinko
and Yuko Miyakubo,  in handling general day-to-day
office  business.
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Teachers of English to
Speakers of Other languages, Inc.

1600 Cameron Street, Suite 300
Alexandria, Virginia 22314 USA

December 1990

JALT Video NSIG
(National Special Interest Group)

ESOL Video Maferials
Directory Project

To assist in the compilation of a
directory with a global perspec-
tive, the JALT Video N-SIG is seek-
ing information about ELT videos
produced exclusively for the
Japanese market. If you can help
in any way by recommending or
reviewing, contact the JALT Video
N-SIG Coordinator, David Wood 2-
12-1 Ishizaka,  Dazaifu, Fukuoka
T818-01; Tel. (092) 9253511; Fax
(092) 924-4369.

*

YES! I need this comprehensive edition of the
Directory of Professional Preparation Programs in
TESOL in the United States, 1989-1991.

I understand that this order must be prepaid
with a check in U.S. funds made payable to
TESOL or with appropriate credit card
information. I will include postage & handling as
indicated. [UPS for U.S. mailings only.)

Quantity:

Price: (check one):’
3 Member $ 15
q Nonmember $20

Postage & Handling:
1 5 % 2 0 % (UPS in U.S. only]

Total:

Check enclosed •J VISA 0 Mastercard 9

Card Number
Expiration Date
Signature
Ship To:

Send order and payment to TESOL. Inc.
1600 Cameron Street. Suite 300
Alexandria, Virginia 22314 USA
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ACCESS
L E A D S

SUCCESS.
ENGLISH FIRSTHAND ENGLISH FIRSTHAND
BEGINNERS COURSE BEGINNERS’ COURSE

FIRSTHAND ’ FIRSTHAND
ACCESS SUCCESS
by
Marc Helgesen
Steven Brown
Ruth  Venn ing

by
Marc Helgesen
Steven Brown
Ruth Venning

Speaking and listening skills in a stimulating communicative
format.. including textbook, set of 2 cassettes, workbook, and

teacher’s manual. Firsthand SUCCESS, following the same
exciting presentation style as Firsthand ACCESS, is a “Step up” for

learners with an introductory background in spoken English.
Developed for use by Japanese high school students.

Please  use  the  coupon be low o r  g ive  us  a  ca l l

r _--_-------------
I To:  LINGUAL HOUSE

1

A d iv i s ion  o f  Longman  ELT
I

I Gyokuroen Bldg.  l -13-19 Sekiguchi I

1 Bunkyo-Ku, Tokyo 112 I
I Tel. (03) 266-0404  Fax. (03) 266-0326 I

i Please send me a free inspection copy of I
I

L--,--------------A

LINGUAL HOUSE
A division of Longman  ELT

Gyokuroen Bldg,  1-13-19 Sekiguchi
Bunkyo-Ku, Tokyo 112
Telephone (03)  266-0404
Fax (03) 266-0326

Erude Otemae 9F
3- l -24  Tan imach i
Chuo-ku
Osaka 540
Telephone (06)  943-7695
Fax (06) 943-8695

LONGMAN  ELT E!il
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More Thoughts on Logical Answers
By Toshihiko Shiotsu

In the “Opinion” column of the July issue of The
Language Teacher, Junko  Kobayashi made a valuable
contribution by pointing out the need to prepare
Japanese students to give logical answers to “why-
questions” in English. I would like to share my subse-
quent thoughts on the issue.

The first thing that came to my mind was that
many Japanese people who have never been educated
in an English-speaking country or who do not speak a
word of English  give answers that are perfectly logical
by the standard of English  speakers. At the same time,
although it was rare, I remember talking to native
English speakers whose answers lacked logical rea-
soning, during my stay in the United States. This made
me stop and think about the term “English logic.” We
agree that in English we are expected to give logically
acceptable answers to why-questions while Japanese
people tend to be tolerant of logically insufficient an-
swers or not to expect any reasoning at all since they
culturally value mutual understanding with minimal
words. We should definitely make our students aware
of this difference. But I doubt that this cultural differ-
ence means a difference in logic system between the
two languages. The students may say “Because I have
many popular music tapes, and I always listen to them
while driving” as a reason for their liking popular
music since they would say this in Japanese. Upon
closer inspection, this is not a logical reasoning in
Japanese, either. It remains a simple fact. Instead of
different logic, there are different sociolinguistic rules.
The students just haven’t acquired this sociolinguistic
competence to give culturally appropriate answers in
English. Based on  my observation, that is a competence
acquired rather late in one’s L2 development, at least
among the learners in mainstream EFL courses in the
Japanese educational system. Students have to be
highly advanced to benefit from teachers’ guidance in
constructing logical answers.

rule is much more difficult to articulate than a purely
linguistic one. Native speakers can use intuition to
distinguish grammatical  sentences from
ungrammatical ones, but not logically acceptable an-
swers from  insufficient ones. So, when teachers try to
guide students, the tendency is to end up providing
model answers like “Because Japanese do not have a
way with words, I think it is a good idea to express
gratitude thmugh gifts.” But whether the students can
internalize any part of this model answer as their own
is very questionable especially if they are still struggling
over the purely linguistic problems to make their sen-
tences sound English enough. It would be just like
correcting everyone’s composition withmodel sentences
that none of them will ever be able to come up with on
their own. I suspect, in such a case, the students’
progress  will be minimal even though the teacher’s
effort is not.

It appears to me the best way for students to learn
the adequate level of logicality needed in an answer is
by listening to native sneakers providing answers to
whyquestions in natural conversations as many times
as possible. Listening-based materials with extensive
authentic dialogues should serve this purpose.

Once we feed the students with language input this
way, we can start working on their production. One
thing we can do is to keep asking why-questions until
the students’ answers become logical enough. Asking
the students “Why do you have many popular music
tapes, and why do you always listen to them while
driving?” will make them realize that their answer was
inappmpriate and that they should try to think of an
alternative. When they say “I don’t think so” or “I
disagree,” we can ask Why do you not think so?” or
Why do you disagree?” to stimulate and challenge
their logical thinking. If some students stall, we can
ask the same question to better students. Their answers
will show the rest of the class the realistic models of
what can probably be done next time. On the other
hand, if these better students fail, it would probably
mean that the whole class hasn’t had enough language
input and is not ready to go on to the production stage.

The language teacher’s role in guiding students to
construct logically acceptable answers then should not
be to explain what to say or what not to say but to direct
the students to’a reasonable source of language input
and establish an environment in the classroom  where
students don’t feel uncomfortable if continually asked

Another thing to  consider is that this sociolinguistic to think of more logical answers.

Early
F

Deadline for the
ebruary Issue

The 15th of December is the final deadline for receipt of all
submissions, including all announcements (positions, bulletin
board, and meetings) to be published in the February issue.
Anything received on the 16th or after will go into the following
issue of The Language Teacher. The editors regret any inconve-
nience  the earlier deadline may cause.
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Tasks for Listening & Communication Skills

Communication made easy through Listening made easy

David A. Sell

PRICE LIST (with tax)

.STUDENT’S  B O O K

(B5 size, 113 pages)

.SCRIPTS & TAPE SET. _. ._.

(Teacher’s Supplement plus 3 cassettes)

.TAPE  S E T  ( o n l y )

.TEACHER’S  SUPPLEMENT (on ly )

¥1.500

¥7.000

¥5.700

¥1,300

Simple tasks help college students and business
people in Japan understand English of moder-
ate difficulty. After an overall understanding
of a conversation, the learners listen closely to
the language used. Listening for English accel-
erates progress, in both fluency and accuracy.

Communication practive  is made easy through
listening made easy: The sequence of listening
activities leads the students right into practic-
ing natural communicative exchanges and
short conversations.

Initiative in conversing is fostered by adding a
comment when answering a question (many
ways of commenting are studied and practiced
in each lesson) and in sections of “Speaking
More Freely.”

The Teacher’s Supplement offers a great many
optional activities and variations on the pro-
cedures used, all of them tried and proven.
It also includes the scripts of all recorded
mater ials.

Cassette tapes for the language lab or the
classroom tape recorder are an essential
part of this course. They are also complete
enough to make the program easily usable by
nonnative Engl ish speakers.

For further information and examination copies, please contact:

seido language institute
12-6 Funado-cho,  Ashiya-shi,  Hyogo  659, Japan f659 ElLIB%*Rc;PQ,  2 - S  T E L  0797(3 1)3452

F A X . 0 7 9 7 1 3  1)3448
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How to Set Up a Class Reading Library
by Sheila Cliffe

Setting up a class reading library is a good way to
start students doing extensive reading. In most class
situations there is not enough time to spend on extensive
reading and a class library is a good way to overcome
this difficulty. By reading for only fifteen  minutes a day
students will increase their input by almost two hours
per week. Students are likely to increase not only their
linguistic skills but to extend their knowledge of the
target culture too. In a class the emphasis when reading
is usually on very specific points, the sentence level and
smaller. Extensive reading gives the students the chance
to concentrate on the global level and to encounter
target language discourse. They may also benefit from
the experience of concentrating on the meaning rather
than the structure of the text.

Procedure
1. An exploration of your school library is a good

place to start. It may well reveal that readers are old,
tucked away in a corner and not being read. A good
selection of books, placed where the students can find
them with the minimum of effort is essential. Inside
the classroom is the best place.

2. Questionnaires. Survey your students to find out
what they want to read and what their reading habits
are. I surveyed four hundred junior high school girls
(see appendix 1 for the English version of the survey)
and found out that they want to read short stories in
English. They are reading what they want to read in
their L1,  but what they think they ought to read in their
L2.  I also found out that most Japanese students enjoy
reading and read several books per month.

3. Choosing the books. Starting a class library is a
costly undertaking. It is possible to start with one set of
books and to rotate it monthly amund the classes. This
is less than ideal but better than nothing and succeeds
in whetting students’ appetites for reading. Ideally one
set of books per class should be obtained. This can be
quite difficult to manage. Most of the well known book
stores stocking foreign language books only have a few
copies of each title. For this reason preparation should
begin well before you intend to start the library in order
to allow time to get all the books together. In order for
every student to have a reasonable choice of books
there should be at least 1.5 books per student. They
should cover as broad a range of topics as possible and
be at various levels, according to the students’ ability.

At lower levels of ability, graded readers are
pmbablythe most suitable material available. However,
well-known children’s books, such as Sesame Street
books, are also popular. Experience will reveal to you
which books are the most popular. With junior high
school girls, fiction seems more popular than fact and
well-known traditional stories and colorful books are

the most widely read.
4. Gettingit startedand keeping trackofthebooks.

When starting the library show the students a good
selection of the books and give some kind of short
introduction to them. This can be done in the L1  or in
the target language. Students soon become accus-
tomed to choosing their own books, but at first  some
students tend to be too ambitious. To give up a book
part way through is very demotivating, as is reading
with a dictionary and having to lookup almost half the
words. To avoid this, an introductory worksheet (see
appendix 2 for an example) is a good idea. Make a
worksheet that will show the students how to find out
as much as is possible about a book without beginning
at page one and reading through it. Encourage the
students to find information fmm the cover, title,
pictures and chapter titles. Encourage them to guess
what books are about. It is also a good idea to warn
students that not all books with colored pictures and
large letters are easy to read.

To keep track of the books make a library notebook.
Students may borrow one book at a time and sign it out.
They write their name, the title of their book, the date
borrowed and afterwards the date returned.

For information about who is reading and which
books are being read, a card can be submitted by the
students. On this the students can write the title and
type of book and whether they enjoyed  the book. This
information is useful for monitoring students and also
for buying books.

5. Potential problems. There are always a few
students who won’t write in the library notebook. Some
students forget to till in the return date. Inevitably a
few books will vanish over a period of time. It is best to
stamp each book with the number of the class to which
it belongs to prevent straying. A book index should also
be made and the books collected together periodically.
A student library monitor for each class is an effective
strategy. Students who would ignore their teacher’s
pleas to bring back the books tend to respond to peer
pressure. The occasional vanishing book is, in real
terms, a small price to pay compared with the benefits
that the students receive from the library.

It is difficult  to monitor precisely without setting
exercises and tasks, which change the nature of the
project.  If there are no tasks attached to the reading,
the students are willing to view it as reading and not as
a study. That affects motivation considerably.

6. Advantages. My students are enjoying reading.
Whereas in a class situation all students must work on
the same task and at the same pace, the library gives
the chance for each student to work at their own level
and at their own pace. Having the responsibility of
choosing their own books also seems to be very moti-
vating for the students. For many students it offers
them the opportunity to feel that they are not just
learning English but using it. Sometimes I have given
time to quiet reading in the classroom. The students
value that time very much and some classes will read
in silence for a whole lesson. The library also creates
discussion among the students about which books are
interesting and about the English in the books. It has
significantly changed the atmosphere and generated a
new enthusiasm for English in my classroom.

2 9



The Language Teacher XIV:12

Appendix 1
Junior High School Reading Survey

Here is a list of some different types of reading mate-
rial. Please look at it and then answer the following
questions.

1) Novels 16) Advertisements
2) Short stories 17) Brochures
3) Diaries 18)  Puzzles
4) Biographies 19) Rules for games
5)  Poems 20) Instructions
6) Song lyrics 21) Notices
7) Letters 22) Posters
8) Postcards 23) Signs
9) Newspapers 24) Menus

10) Magazines 25) Price lists
11) comics 26) Tickets
12) Guidebooks 27) Dictionaries
13) Textbooks 28) Catalogues
14) Recipes 29) Application forms
15) Labels 30) Maps

1) Which three of these do you read most in Japanese?
2) Which three do you think are most important?
3) Which three do you enjoy reading most?
4) Which three of these do you read most in English?
5) Which three do you think are most important, in

English?
6) Which three would you most like to read in English?
7) How do you read in English? Mark one.

a) Do you read quickly thmugh the whole text with-
out stopping or using a dictionary?

b)  Do you read through a sentence or paragraph and
then translate it?

c) Do you stop and use  a dictionary or a word list at
all or almost all new words?

d) Do you read first and then afterwards use your
dictionary or word list?

e) None o f  the above. Please
specify:

8) Do you like to read in Japanese? Mark one.
a) Very much b)  Sometimes
c) Occasionally d) Not at all

9) Do you like to read in English? Mark one.
a) Very much b) Sometimes
c) Occasionally d) Not at all

10) How many magazines or comic books do you read
per month?
a) None b) l-2 c) 3-5 d) More than 5

11) How many books do you read per month?
a) None b)  l-2 c) 3-5 d) More than 5

December 1990

Appendix 2
Learning to Love Books!

This worksheet is to help you choose a book that you
will like. It will help you to find a book that is easy to
read.

Answer the questions.
1) What is the title?
2) What is on the cover? (e.g. picture, photograph,

writing.) If there is a picture, what is in the
picture?

3) Read the back cover of the book. Can you under-
stand it? If you can, what is it about?

4) Look at the introduction, contents, and chapter
titles. Can you understand them? If you can, what
are they about?

5) Look at all the pictures in the book. What kind of
pictures are they?

6) Is the book fact (non-fiction) or fiction? Is it past,
present or future? Is it history, sports, detective
story, etc?

7) Read the first sentence of ten paragraphs. Can
you understand it? Is it very easy? Is it very
difficult? Is it all right?

r

-- -

Submissions are sought for “Teaching En-
glish in Junior High & High School in Ja-
pan,” a Special Issue of The Language
Teacher, February, 1992. Deadline for sub-
missions is August 30, 1991. Contact Eloise
Pearson (p. l) for we information
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Please send me a free inspection  copy of

New English Firsthand New English  Firsthand Plus

Name Mr /Ms

School Tel

School Address

Both NQW English Firsthand and
New  English  Firsthand Plus
contain these components:
l Student Rook
l 1 cassette (70  minutes)
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Take One, TWO, Three Ron White & Eddie Williams

The first of a three-level course taking learners from elementary
to upper intermediate

.~ _~ ------__~~_~~~  _---~~-----~~~
Some outstanding features are:

,- ,fi .K l E 0  N �E
0 easy-to-match methodology

0 motivating storyline presenting
up-to-date characters

0 visually sophisticated two-page
lessons

’ 0 clear grammatical reference
material

(,  revision units providing extra
practice

American and British English editions available

Components of each level are:
Student’s Book, Workbook, Cassettes and Teacher’s Book.
Sample Unit and Demo Tape are available upon request

For a free sample copy please write to:
Macmillan LanguageHouse  ltd., Shibaura 3-7-8-508, Minato-Ku,
Toyko 108. Tel: (03) 456-3185 Fax: (03) 456-3416
Name l
School
Address
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Side by Side, 2nd edition Now with four skills and in four color; includes
Line by Line, listening comprehension activities, and exciting Activity Workbooks.
Books 1 - 4, Workbooks, and all tape components available.

Expressways Functional, situational and structural, this three-level series is now
supplemented with Foundations for pre-beginning learners and Access for
basic literacy skills.

Spectrum Fully illustrated, authentic tasks and materials allow students to
become  truly involved with the Listening, Reading, Writing and
Speaking activities presented in this six-level series.

Lado English Series New edition for the ’90s. This ..&m
six-level course (beg./adv.) is supplemented with J&i

workbooks including diagnostic tests, teacher manuals
and audio programs at each level. A four-skills basal course. ’

Expeditions into English Series Level I (beg) This
H%

notional-functional, four-component series integrates
3
d

Listening/Speaking, Writing, Reading, and Grammar
(coming soon). Texts can be used separately or as

The Contact Series: Early Business Contacts,

7
Business Contacts, Secretarial Contacts, 1-

a. Technical Contacts and (New !) Social  Contacts ““*o*
L. provide the language skills  necessary for
h professionals in need of English  in commercial

or industrial fields.  The levels range from low
~J

to high intermediate.
.>.

.-.
Cassettes feature  a variety of English
accents to meet international  and



The Azar English Grammar  Series
Basic English Grammar (beg./inter.), Fundamentals of English Grammar (inter.),
Understanding and Using English Grammar, 2nd/ed. (inter./adv.)  with accompanying
Workbooks (A and B). Best sellers in Japan and around the globe! Focus is on grammar,
but exercises also develop speaking, writing and listening skills.

a .
ntact  U.S.A.: A Reading and Vocabulary Textbook, 2nd./ed.

“g
Intended for high beg./low  inter. EFL students, the text focuses on both
reading strategies and word attack skills. No Dictionaries Allowed!

is’. y, ‘~yqg;
.,_ +J i:* .v:*  .,

6 ,

:‘ l&+&,,

Reading in English, 1 ,2,3
Book 1: The Day the Mountains Moved; Book 2: Sneakers and

m::%BIuejeaw;  Book 3: One in a  Million (beg./inter./adv.)  have been

i
designed to supplement EFL basal series. A great variety of
activities  foster efficient,  extensive  reading skills. A bargain at Y980.

Visions: A low-Intermediate Grammar
E and Visions: An Intermediate Academic
Jw@ Writing Text can be used together  in a course

or as independent texts.

Combinations. .
Heartworks: Inspirations for English as a Second Language r

is an innovative, integrated skills text for high
students. Included are songs, sprinboards for discussions . *

of personal  views. word plays.  ski ts  and language  reviews.
\



Professional Reference Titles from
Prentice Hall Regents, Prentice Hall.g-gJ>

Getting Students to Talk

IA resource book for teachers
with role-plays, simulations
and discussions
A. Golebiowska;
Prentice Hall International.
ISBN 0-13-355090-7 ¥2,590

The Cultural Dimension of
In terna  tional Business

Tips on adjusting to cross-cultural
business situations and mini case
studies
Gary Ferraro; Prentice Hall.
ISBN 0-13-13-195140-8 ¥4,4980

International Communication:
A Perceptual Approach

Analyzes and discusses ways to
make intercultural communica-
tions more effective
Marshall Singer; Prentice Hall.
ISBN O-13-469115-6 ¥4,980

I

Prentite Hall
International

f
Video in Action: Recipes f o r

using video in EFLSESL.
A “cookbook” approach to
video use in the classroom.
Teacher friendly!
B. Tomalin/ S. Stempleski;
Prentice Hall International.
ISBN C-19945619-8 ¥2,500

@mine  Soof@

ESL Teacher’s Holiday
Activities Kit

Elizabeth  Claire; Prentice Hall
ISBN 0-87628-305-9

Understanding Language
Classrooms: A guide for

teacher-initiated action
Focuses  on how classroom
behavior can  facilitate or hinder
anguage learning. David Nunan;
Prentice  Hall International.
SBN O-13935935-4 ¥3,050

Teaching and Learning
Vocabulary

Full of ideas that can be put to
direct use in the classroom
Linda Taylor; Prentice Hall
lntemational
SBN 0-13-8950301-5 ¥2,590

ESL Teacher’s Activities Kit
Over 160  easy-to-use games and
activities. . . plus a “Language
Needs Checklist”
Elizabeth Claire; Prentice Hall.
ISBN O-13283979-2 ¥6,500

Duplicatable Teacher  Resources from Alemany  Press
look Again Pictureslook  Pictures

by Tom and Makay
70 stimulating pre-writing acti-
vities help students gain insights
into the process of writing.
ISBN O-13971110-4 ¥3,980

Look Who’s Talking! Activites

by J. W-B Olsen

for Group Interaction, 2nd. ed.

by J. W-B Olsen
In pairs or small groups,
students search and findts search and find
8 picture differences8 picture differences
ISBN 0-13-539214-4 ¥3,980

All Sides of the Issue: Activities

by Christison  and Bassano
Over 78 activities for group
interaction that maximize
participation
ISBN 0-13-539206-3 ¥3,980

 
for Cooperative Jigsaw  Groups
by Coelho and Winer
Reading and problem solving

Order through your activities to promote cooperative

local bookstore.
group learning
ISBN 0-13-019498-O ¥3,980

PRENTICE  HALL REGENTS
Telehphone:(03)238-1050 Fax:(03)237-1460

A PARAMOUNT COMMUNICATIONS COMPANY
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Understanding Language CLassrooms: A Guide
For Teacher-initiated Action. David Nunan. New
York: Prentice Hall, 1989. Pp.  183.

David Nunan’s  book bridges the gap between
practitioners of language teaching in classrooms and
classmom-centered researchers. More specifically, it
introduces classroom-centered research to a variety of
individuals engaged directly or indirectly in the pro-
fession of language teaching in classroom situations
(i.e. practicing teachers, teacher trainees and trainers,
and in-service coordinators).

The book responds to the growing perception that
language curriculum should not be developed by expert
researchers "transmitting” information to non-specialist
teaching practitioners. Instead, such a development
could be best carried out as a problem-solving activity
by those involved directly in language teaching. Lan-
guage teachers themselves should provide  the main
impetus for curriculum development. Nunan calls on
teachers to play an active “teacher-researcher” role by
engaging in action research (i.e., initiating and engaging
in investigating their own classrooms). The book is
designed to provide  helpful knowledge gained fmm
classroom-centered research as well as practical
guidelines for applying that knowledge to action re-
search.

Since the goal is to provide  both the knowledge and
the tools for using that knowledge, the seven chapters
of the  book are designed to follow a logical sequence. In
the first chapter, dealing with basic issues and concerns,
Nunan argues strongly against the perceived gap be-
tween “theory” and ‘practice” and asks teachers to
research their classrooms themselves. The chapter
provides an informative overview of the  major research
traditions in the language classroom and specifies a
framework for action research.

The six chapters that follow form three logically
related pairs of complementary chapters. The second
and the third chapters are "issue  oriented” intmducing
research findings about the two most important forces
in the classroom: teachers and learners. Chapter two
focuses on teacher behavior describing how teachers
think and decide "as  they plan, implement, and reflect”
on their teaching. It also discusses some important
aspects of teacher talk (e.g. modifications to teacher
speech, explanations, questions, and error correction).
Chapter three takes up learner  behavior and discusses
its important aspects (i.e. developmental features of
learner language, learner interaction in the classroom,
classroom tasks, and learning strategies).

Chapters four and five are research-method ori-
ented. In these chapters, Nunan introduces a variety of

methods for collecting data inside and outside the
classroom. The fourth chapter focuses on qualitative
methods and discusses the use of diaries, interviews,
questionnaires, protocol analysis, and case studies,
including such techniques as checklists and stimulated
recall. The latter chapter describes systematic methods
and techniques for doing classroom observation. It
outlines some classroom  observational schedules and
schemes as well as ethnographic approaches to class-
room observation.

In the last two chapters, Nunan turns to the practical
use of knowledge gained fmm classroom-centered re-
search. His motivation behind intmducing important
issue-oriented research findings, and research methods
for collecting classroom  data and doing classroom ob-
servation, is utilitarian. He is more interested in using
the knowledge for professional development. In chap-
ter six, he describes the development of two teacher-
education programs--one  an in-service training pro-
gram and the other a graduate program for language
teachers--that provide core principles for action re-
search and support the view  “that professional renewal
and development should derive from the close obser-
vation and analysis of the classroom  by teachers, and
that this observation should provide  a springboard for
classroom  action in the form of teacher-research” (p.
102). The chapter reviews a number of specific research
techniques that can be used as ‘professional develop-
ment tools” and outlines "a workshop procedure for
introducing teachers to classroom  observation and re-
search” (p. 102).

Chapter six aims at equipping teachers with nec-
essary tools for establishing a personal research agenda.
However, isolated personal research may not be ad-
equately effective. Chapter seven, accordingly, provides
some solutions. Nunan suggests collaborative research
between teachers, teachers and learners, and teachers
and researchers. He also suggests extending teacher-
research to the wider educational environment and
describes some specific ways for reporting teacher-
research outcomes to others in the community.

A sense of practicality and scope for self-initiated
research  are important features of the book. Each
chapter ends with helpful questions and tasks that
encourage further reflection, study, and pmblem solving
activities. At the end of the book, there are three
appendices that provide (a) lesson transcriptions that
can easily serve as classroom  data, (b)  sample sched-
ules and instruments for classroom observation, and
(c) an easy introduction to basic concepts in statistics
helpful for language teachers. Throughout  the book,
Nunan makes use of illustrative studies from both
published sources and unpublished reports. References
are made not only to TESOL and applied linguistics but
also to general educational sources. Consequently, the
bibliography and further  reading section is an excellent
reference for the research literature.

All in all, Understanding Language  Classrooms is
a timely publication that meets a growing need in
language teaching. It enables non-specialist teaching
practitioners to gain easy and quick access to a rich
body of classroom-centered research literature and,
more importantly, to initiate their own classroom  re-
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search. It substantiates the argument that curriculum
development should not be just the scholarly activity of
outside-the-classroom researchers. It should be a prob-
lem solving activity conducted by the practitioners
themselves in their classrooms. The book illustrates
the growing importance of the “teacher-research” ap-
proach to language teaching. Such an approach, Nunan
points out in the “Postscript,” “grounds its theory and
practice firmly inside the classroom. ”Language teachers
and others involved in the language teaching profession
will find this book extremely informative and useful.

Reviewed by Mohammed K. Ahmed
International University of Japan

Collins COBUILD Dictionary of Phrasal Verbs.
Collins & University of Birmingham. London: Collins,
1989. Pp  491

The Collins COBUILD Dictionary of Phrasal Verbs
comes from  the Collins COBUILD ESL Program at
Birmingham University, Birmingham, England. As
with the rest of the  COBUILD program,  this dictionary
was created fmm a computer database and as a result,
it is fairly comprehensive. However, a word ofwarning,
this dictionary was written for English teachers and
students who have a thorough understanding of English
grammar.

The dictionary itself is  dividedinto three parts. The
first part is a detailed guide to the use of the dictionary,
complete with a listing of all the terms and abbrevations
used in the book. This listing gives defmitions and
examples of the terms and by itself serves as an excellent
review of English grammar.

The second part consists of the  phrasal verbs listed
with their various inflections,  different spellings, and
variations between American and British English.
With each listing there are simple definitions and
examples to give a clear idea of the meaning as shown
by the following example.

idle, idles, idling, idled
Idel about. If you idle about or around, V+PREP

you  spend your  t ime  re lax ing  or  do ing  V+ADV
nothing. EG I can’t hove you idling
around  the house all afternoon.

Id le around. See idle about.
Idle away. If you idle away a period of V+ADV+N

time, you relax by sitting or
ly ing  somewhere  and do ing  noth ing .
EG . . three old men,  idling away the
summer  afternoon under the trees.
l While away means almost the same
as  idle away.

In addition, each listing has grammatical notes
(V+PREP, V+ADV)  to help teachers and students use
the verbs properly. For example, V+ADV+N means
that the phrasal verb is made up of a verb and an
adverb and is followed by a noun phrase. Also, syn-
onyms and antonyms arelisted with the verb to provide
a more comprehensive understanding of its meaning.

The third and last part of the dictionary is a particle
index which shows how the particles are used with the
different verbs. The index gives examples and mean-
ings for the particles and then lists the different verbs

used with each particle for a particular meaning.

as is a preposition. It occurs  in a phrasal verbs in this
dictionary. As is one of the commonest words in English,
and it is especially used in comparisons. It is used in
phrasal verbs in order to indicate that someone or
something is considered to have a particular role or
function. For example, if you masquerade as a par-
ticular kind of person, you pretend to be that kind of
person ,  and  if you say  that  one  th ing  serves  as  another ,
you mean that it is used instead of it. As also occurrs as the
second particle in combinations which include two par-
ticles, for example go down a s  and pass off as.

d o  as know as masquerade as see as serve as
hail as mark as pass as

In conclusion, this dictionary is well put together
and useful for those who have difficulty  with phrasal
verbs. However, its use is limited.

Reviewed by Mark Zeid
Mihara  International Business Academy

New Wave 2. Robert Maple. New York: Longman,
1989. Pp. 78.

According to the teacher’s book introduction New
Wave 2 “incorporates the basic principles of the com-
municative and natural approaches, cognitive psy-
chology and student-centered pedagogy.” It provides
accuracy work in the form of grammar, pronunciation
and vocabulary study, and fluency work using inter-
views, role plays and pair work information gaps. This
American English course includes a student book with
cassette, and activity book with cassette and a teacher's
book. The student book has twelve units and one
introductory unit, with an average of nine activities in
each unit. There is enough material for 40-60 class
hours. I used New Wave 2 with freshmen medical
students and found it slightly easy. It would be more
suitable for a lower level freshmen class, covering a
unit every week or two.

The format of each unit is fairly routine, beginning
with a two-part listening extract and three accompa-
nying exercises. The listening involves a cast of eight
“international” characters who appear throughout the
book. Every unit has comprehension questions, true/
false or information error sentences and a vocabulary
activity. Part two of the listening is printed in the book
so students can read along as they listen. While the
comprehension questions can be very difficult, the
other two activities are ridiculously easy by compari-
son. (In one vocabulary exercise, students must find
the “past of 'is'" and the “negative of ‘can”’ in the script.)
I often omit the listening entirely and find the lesson
doesn’t suffer at all.

Fortunately, the oral practice activities are
worthwhile, if not particularly inspired. Each unit has
short controlled exchanges for pair work as well as
freer activities such as guided mle plays, interviews
and conversation games. For Japanese students, the
grammar exercises are easy and can be omitted or used
for a quick review.

The best feature of the course is the excellent
teacher’s book which gives detailed lesson plans and
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many extra warm-up activities. If you don’t have much
time for lesson planning, the teacher’s book might be
reason enough to use this course.

Although I cannot agree that New Wave 2 “breaks
new ground” as the teacher’s book claims, it does
compile many tried and tested activities into one
coursebook. If you want a large, albeit unexciting
variety of activities from which to choose, and a teacher’s
book that minimizes planning on your part, New Wave
2 will be a perfectly adequate book for a low level class.

Reviewed by Stephanie Spak
Tokai University

In Business. Graham White and Margaret Khidhayir.
Walton-on-Thames: Thomas Nelson, 1984. Pp. 200.
¥2,080.

In Business is a course in business English for
advanced students who need English for professional
purposes. The text includes listening, speaking and
writing. Although it is a British text and British English
is used for the most part, the focus of the book is on
international business so there is a variety of native
English and foreign accents on the tapes.

The book tells a continuing story of two  companies,
one a manufacturing company, the other, pharmaceu-
tical. It follows them and their employees through
various business situations, e.g., sales conferences,
business trips and planning expansions overseas. The
text introduces technical jargon in these areas as well
as general business terms. A glossary is included as
well as illustrations and photos.

The material is divided into 27 units. It took about
four hours of class time to cover each unit, though I
seldom used all the material in each unit. Every unit
includes listening, speaking and writing exercises.

The listening exercises feature several different
formats, e.g., one person describing his job, conversa-
tions between two or more people, business reports,
announcements and advertisements. Complete tran-
scriptions are included in the student’s book.

The speaking exercises in each unit usually begin
with controlled exercises on specific grammar or
functional points, then move to discussion, roleplays or
decision making exercises. Pair work and small group
exercises are also included. The pair work ranges from
structured information gap exercises to freer forms,
e.g., the students may be asked to interview each other
about their own jobs or working conditions. The small
group exercises include a variety of discussion topics
and tasks. Included in the exercises are a variety of
charts, diagrams, graphs and statistical tables for
interpretation or explanation.

The writing exercises deal with business letters,
memos or other types of business communication.
Unfortunately, I cannot comment on the writing exer-
cises since I used the book in a conversation class.

There are many different types of exercises and
activities so the students are not just doing the same
sort of things unit after unit. I found this variety of
exercises and material one of the most attractive fea-
tures of the book. There is enough material for the
teacher to pick and choose. I did not find it necessary to

use any supplementary material.
My students found it challenging and realistic as

they were able to identify with many of the situations
presented in the story.

Although the cover blurb describes the book as
aimed at post-intermediate students, I would empha-
size again that it is for advanced students since the
material is really quite challenging. If the  students are
up to handling the material, they should find it an
interesting text.

Reviewed by Ronald Mason
Setsunan University

Advanced Vocabulary and Idiom. B.J. Thomas.
London: Edward Arnold, 1989. Pp. 121.

As the title indicates, this text is best suited for
high intermediate and advanced EFL students. De-
signed as a companion volume to the publisher’s In-
termediate Vocabulary, it is geared towards the Cam-
bridge Proficiency exam and therefore contains only
British English. It presents over 2000 lexical items
which are grouped according to a number of different
topics and semantic categories. A variety of exercises
including fill-ins, matching, identifications, and word-
formation/word-building tasks as well as a complete
answer key are provided. The exercises can be assigned
as individual, pair work, or small group tasks and
would be suitable for use in either writing or speaking
classes. As the author suggests in the preface, the book
is best used not as a primary but as a supplementary
course text. Students must not proceed  mechanically
through the exercises but should be given the occasion
to practice newly acquired words so that they become
part of the learner’s active vocabulary.

This rather short book impressed me with its wide
selection of lexical items and stylistic levels, language
exposure with which a student would come into contact
only through  considerable extensive reading. The in-
fluence of exclusively British vocabulary is only ap-
parent in certain sections of the book (e.g. names of
fictional characters used in everyday speech, slang
expressions, or product advertisements). The majority
of the lexical items are also appropriate for those
interested primarily  in American English. I used a
specific exercise (paragraph fill-ins) fmm this book
with third-and fourth-year university students (all
English majors) enrolled in a course entitled “English
Expressions II.” The vocabulary items in the section
“City Life” (words  such as ”cosmopolitan,“ “metropolis,”
and “anonymity”) were unfamiliar to most of the stu-
dents. Using the author’s suggestions to the teacher, I
began with a ‘schema-building” class discussion on
cities and urban life in America and then assigned the
exercise for small group  work. The students found it
rather difficult but were able to complete the fill-ins
through group discussion and with the aid of dictio-
naries. The class activity was followed by a home-
work task of a brief essay/oral report on urban life in
Japan. Advanced Vocabulary and Idiom provides  a
compact and extremely useful addition to instruction
for Japanese EFL learners.

Reviewed by Thomas F. Barry
Himeji Dokkyo University
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for the TOEIC
LIN LOUCHEED

All the test practice material in this book
is directly patterned on the TOEIC test.
The business focus of the book will further
your understanding of business conversa  -
tions and situations. You will also develop
listening and reading strategies to increase
your general English comprehension.
Raise your TOEIC score by:
l understanding how the test works
l knowing the different types of test ques-

tions
l learning how to avoid mistakes
l reading faster
0 using your time wisely
Ideal for self-study or a TOEIC preparation
course, use this book if your TOEIC score
is 200-  600.
For TOEIC scores of 450-850, use ENGLISH:
THE INTERNATIONAL LANGUAGE, by
Lin Lougheed, Addison-Wesley Japan Ltd.

For more information call or write:

~J~~‘/~*3rxi/~*/~7”i1’~.i~-~*~~~~~  ‘Tlol  ?i?%%?fKH~433J-2-2-2  TEL 03-291-4581  FAX O3-291-4592

Addison-Wesley Publishers Japan Nichibo B;dg 1-2-2  Sarugaku-cho  Chiyoda-ku,  Tokyo 101
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RECENTLY RECEIVED
The following materials have recently been re-

ceived from publishers. Each is available as a review
copy to any JALT member who wishes to review it for
The Language Teacher or the JALT Journal.

Notations before some entries indicate duration on
the holding list: an asterisk (*) indicates first notice in
this issue; an exclamation (!) indicates third-and-final
notice this month. All final-notice items will be discarded
after December 30th.

Classroom Text Materials
*Helgesen, M., Brown, S., & Venning, R. (1990). Firsthand

Access  (student ’s ,  workbook,  teacher ’s ,  cassettes) .
Harlow, Essex: Longman.

*Motai,  L . ,  & Boon, E. (1988). Strategies in reading:
Developing essential reading skills. Harlow, Essex:
Longman.

*Rost,  M., & Kumai, N. (1990). First steps in listening
(student’s,  teacher’s,  cassettes).  Harlow, Essex:
Longman.

*Vaughn, A.,  & Heyen, N. (1990). Ready  for  business
(student’s, cassette). New York: Longman.

Allsop, J., & Woods, L. (1990). Making sense of idioms: Self
study edition with answers. London: Cassell.

Casler,  K., & Palmer, D. (1989). Business assignments: Eight
advanced case studies with video (information file,
deskwork,  teacher’s notes). Oxford: Oxford University
Press .

Cornish, T., & Horncastle, B. (1989). Central news 1 (activity
book, sample video). Oxford: Oxford University Press.

Feare,  R. (1989). Key to success on the TOEFL. Oxford:
Oxford University Press.

Hollett ,  V. ,  Carter,  R. ,  Lyon,  L. ,  & Tanner, E. (1989). In at
the deep end: Speaking activities for professional people.
Oxford: Oxford University Press.

Potter, M. (1990). E n g l i s h  a r o u n d  y o u  2  (student ’s ,  teacher ’s ,
resource book, cassettes). London: Macmillan.

Rixon, S. (1990). T i p  t o p .  London: Macmillan.
Swan, M. &Walter, C. (1990). The new Cambridge English

course 2. Cambridge: Cambridge University Press.
Webster ,  D. ,  & Bailey, D. (1990). Start English with small

world (teacher’s book and resource pack, student’s).
London: Macmillan.

!Black, V., McNorton, M., Malderez, A., & Parker, S.  (1989).
Fast forward U.S.A. (student ’s ,  cassettes,  teacher ’s) .
Oxford: Oxford University Press.

!Bolton,  D., Oxenden, C., & Peterson, L. (1989). OK 1; OK2;
OK3; OK 4 (student’s, cassettes, workbook, teacher’s).
Oxford: Oxford University Press.

!Brancard,  R., & Hind, J. (1989). Ready to read. Oxford:
Oxford University Press.

!Digby,  C., Myers, J.,  & P’itkeathly,  I. (1990). Spotlights on
First Certficate: An  integrated course  for the First
Certificate  in English examination. London: Cassell.

!Fassman,  P. & Tavares,  S. (1989). Gallery 1 and Gallery 2
(student’s, cassettes). Oxford: Oxford University Press.

!Flamm, J. (1989). On course 2 (student’s, cassettes,
teacher’s). Oxford: Oxford University Press.

!Graves, K., & Rein, D. (1989). East west 2 (student’s,
student’s 2A and 2B [split edition], workbook, cassettes,
teacher’s). Oxford: Oxford University Press.

!Graves, K., & Rein, D. (1990). East west 3 (student’s,
workbook, cassettes, teacher’s [sample pages only]).
Oxford: Oxford University Press.

!McRae,  J., & Pantaleoni,  L. (1990). Chapter &  verse: An
interactive approach to literature (student’s, cassette).
Oxford: Oxford University Press.

!Nolasco,  R. (1990). W O W !  (student’s 1, workbook 1). Oxford:
Oxford University Press.

!Parnwell,  E.C., & Miyamoto, A. (1989). Oxford beigo irasuto
jiten: The New Oxford picture dictionary (English/

Japanese). Oxford: Oxford University Press.
!Richards,  J.C. (1990). Listening carefully: Listeningpractice

for elementary students. Oxford: Oxford University
Press.

Teacher Preparation/Reference/Resource/Other
*AMEP  National Curriculum Project.  (1990).  S t u d y  s k i l l s  f o r

further education: Minimum social proficiency.  A
curriculum framework for adult second language
learners. Sydney: National Centre for English language
Teaching and Research.

*Baudains,  R., & Baudains, M. (1990). Alternatives: Games,
exercises and conversations  for the language classroom.
(Pilgrim Longman Resource Books). Harlow, Essex:
Longman.

*Davis ,  P. ,  & Rinvolucri, M. (1990). The confidence book:
Building trust in the language classroom. (Pilgrims
Longman Resource Books). Harlow, Essex: Longman.

*Deller, S. (1990). Lessons from the learner: Student-
generated activities for the language classroom.
(Pilgrims Longman Resource Books). Harlow, Essex:
Longman.

*Hill, D. (1990). Visual  impact: Creative language learning
through pictures. (Pilgrims Longman Resource Books) .
Harlow, Essex Longman.

*Lindstromberg,  S. (Ed.). (1990). The recipe book: Practical
ideas for the language  classroom.  (Pilgrims Longman
Resource Books). Harlow, Essex: Longman.

Addis, C., & Butler, M. (Eds.). (1990). EFL careers guide:
English as a foreign language. EFL Gazette guide 19901
91. Ramsey, Isle of Man: EFL Limited.

Britton,  J . ,  Shafter,  R. ,  & Watson, K. (Eds.).  (1990).
Teaching and learning English worldwide. Clevedon,
Avon: Multil ingual Matters.

Dudley-Evans, T., & Henderson (Eds.).  (1990). The Language
of economics: The analysis of economics  discourse. (ELT
documents: 134). Modem English Publications.

Frase,  L., & Hetzel,  R. (1990). School management by
w a n d e r i n g  a r o u n d .  Lancaster:  Technomic.

Harrison,  B. (Ed.). (1990). Culture and the language
classroom.  (ELT documents: 132). Modern English
Publications.

Murphy, E. (Ed.). (1990). ESL: A handbook for teachers &
administrators in international schools. Clevedon, Avon:
Multil ingual Matters.

Reid,  D. ,  & Manley, D. (1989). F i r s t  d i c t i o n a r y .  London:
Parent and Child Programme.

Thomson, A.J., &Martinet, A.V. (1990). Oxford pocket
English grammar. Oxford: Oxford University Press.

Widdowson, H.G. (1990). Aspects of language  teaching.
Oxford: Oxford University Press.

!Brindley, G. (1989). Assessing achievement in the learner-
centred  c u r r i c u l u m  Sydney: National Centre for
English Language Teaching and Research.

!Butt,  D. (1989). Talking and thinking: The patterns of
b e h a v i o r  (2nd ed.).  Oxford:  Oxford University Press.

!Candlin,  C.N., & McNamara,  T.F. (Eds.). (1989). Language,
learning and community. Sydney: National Centre for
English Language Teaching and Research.

!Christie,  F. (1989). Language education (2nd ed.). Oxford:
Oxford University Press.

!Cook,  G. (1989). Discourse. Oxford: Oxford University
Press.

!Cowie,  A.P. (1989). Oxford advanced learner’s dictionary
(4th ed.).  Oxford: Oxford University Press.

!Halliday,  M.A.K. (1989). Spoken and written language (2nd
ed.) .  Oxford:  Oxford University Press.

!Hasan, R. (1989). Linguistics, language, and verbal art (2nd
ed.).  Oxford: Oxford University Press.

!Lemke,  J.L. (1989). Using language in the classroom (2nd
ed.) .  Oxford:  Oxford University Press.

!Painter, C. (1989). Learning the mother tongue (2nd ad.).
Oxford: Oxford University Press.

!Poynton, C. (1989). Language and gender: Making the
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difference (2nd ad.) .  Oxford: Oxford University Press .
!Seliger,  H., & Shohamy, E. (1999). Second Language

research methods.  Oxford: Oxford University Press.
!Quirk,  R., & Stein, G. (1990). English in use. Harlow,  Essex:

Longman.
!Spoksky, B.  (1989). Conditions for second language

l e a r n i n g .  O x f o r d :  Oxford University Press.
!Tarone,  E., &Yule, G. (1989). Focus on the language

l e a r n e r .  Oxford:  Oxford University Press.
!VanPatten,  B . ,  & L e e ,  J .  ( 1 9 9 0 ) .  Second language

acquisition-Foreign language learning. Clevedon,
Avon: Mult i l ingual  Matters .

!Willing,  K. (1989). Teaching how to learn: Learning
strategies in ESL  (teacher’s guide, activity worksheets).
Sydney:  National  Centre f o r  E n g l i s h  L a n g u a g e
Teach ing  and  Research .

The Languge  Teacher welcomes well-written re-
views of other appropriate materials not listed above
(including video, CALL, etc.) but please contact the
Book Review Editors in advance for guidelines. Well-
written, professional responses of 150 words or fess are
also welcome. It is The Language  Teacher’s policy to
request that reviews of classroom teaching materials
be based on in-class use. All requests for review copies
or writer’s guidelines should be addressed to the Book
Review Editors.

IN THE PIPELINE
The following materials are currently in the pro-

cess of being reviewed by JALT members for publica-
tion in future issues:

AMEP National Curriculum Project.  Beginning learners.
Abraham & Mackey. Contact U.S.A.  (2nd edition).
Allsop.  Making sense of English grammar exercises.
Bachman.  Fundamental considerations in language testing.
Baldauf & Luke (Eds.). Language planning and education.
Beckerman. Heartworks.
Bender. Three little  words a, an, the.
Brinton,  et al. Content-based second Zanguage instruction.
Brooks & Grundy (Eds). Individualization and autonomy in

language learning.
Brosnahan. Japanese and English gesture.
Brown.  Understanding research in second language

learning.
Byram. Cultural studies in foreign language education.

Byram & Leman. Bicultural  and tricultural  education.
Chan. Pmcess and practice.
Chaudmn. Second language classrooms.
Clark. Talk about literature.
Collins & Birmingham University. Collins COBUILD

English grammar.
Corson.  Language policy across the curriculum.
Dechert (Ed.). Current trends in European second language

acquisition research.
Dewar. Computers: From  bends to bytes.
Dunn.  Outset 2.
Ellis Second language  acquisition in context.
Fishman Language & ethnicity.
Fox (Ed.). Collins essential English dictionary.
Fried-Booth, et al. Collins COBUILD English course

photocopiable  tests.
Gass,  et al. (Eds.).  Variation in second language acquisition:

Discourse and pragmatics.
Gass,  et al. (Eds.).  Variation in second language acquisition:

Psycholinguistics.
Garvey.  Story as vehicle.
Halliday  & Hasan  Language, context and text.
Hardisty  & Windeatt. CALL.
Hart Asterix  and the English language 1 and 2.
Hedge Writing.
Hill & Holden  (Eds.).  Creativity in language teaching.
Jacobson & Faltis (Eds.). Language  distribution issues in

bilingual schooling.
James.  Medicine.
Johnson The second language curriculum.
Kitao & Kitao. Intercultural  communication.
Krashen  Language  acquisition and Zanguage education.
Lewis, et al. Grammar and practice.
Lipp. Fmm paragraph to term paper.
Maley.  Translation
McDougal,  et al. University survival  skills.
McGill & Oldham.  Computers for businesspeople.
McGill & Oldham.  Computers in the office.
National Curriculum Resource Centre  Reading and writing

assessement  kit .
O’Malley  & Chamot Learning strategies in second language

acquisition
Ramsey & LoCastro. Talking topics.
Redman & Ellis A way  with words.
Richards & Nunan (Eds.).  Second language teacher

education.
Sheerin.  Self-access.
Smith Issues for today.
Trueba Raising silent voices.
Webster. Muzzy  comes back
Weissberg & Buker. Writing up research.
Willis & Willis. Collins COBUILD English course 3.
Yalden Principles of course design for language teaching.
Yates Economics.
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That’s exactly what most English books are like - cold
vocabulary and stale conversations on a slab of dry grammar.
If it’s food for thought you’re looking for, try teaching
FREESTYLE ENGLISH I . . .

. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . ....................

FREESTYLE ENGLISH  I brings humor
into the classroom, where it belongs. At
last beginning students have a chance
to do in English what they can do in
their native language : make friends,
have fun, participate.
FREESTYLE ENGLISH  I is English as
Frank Sinatra might have taught it...
“do be do be do” !

FREESTYLE  ENGLISH I:
- is geared for Japanese students
- may be used equally successfully by

foreign and Japanese instructors
- features pair and group work
- includes over 100 dialogues students

themselves complete
- teaches useful idioms, gestures and

cross-cultural communication tech-
niques

- makes use of the Total Physical
Response (TPR) method

*Cassette also available
NEW WEST, INC.

. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . ............................................................... . . . . . . . . . .

*Freestyle English I is distributed by Yohan nationwide  and is available from leading bookstores
that handle English books.
If you can’t find Freestyle English I at your local bookstore call the Yohan Educational Book
Department  at (03)  208-0181.  For complimentary copies call New West at (03) 442- 2477.



Unlock the doors
to communicating in

American
new audio

English with these
listening programs

Now two comprehensive lis-
tening development programs
for beginning and intermediate
students of English. Can be
used in the classroom or
by individuals.

Each program promotes lis-
tening skill-building through
workbook activities in conjunc-
tion with four audiocassettes.
The audiocassettes feature
real-life conversations be-
tween native speakers of
American English and con-
tain all the information stu-
dents need to complete the
workbook activities. An
Answer Key is available
for self-study.

The Instructor’s edition/
manuals include strategies
for classroom settings, prac-
tice activities, a tapescript
and answer key.

Learning to Listen in English-
beginning level. 15 units cover

letters, numbers, clock, calendar
time, money, food, other basics.

Workbook, #EL0684-9,
Answer Key, #EL0690,

Instructor’s Edition,
#EL0685-7
Set of 4 Audiocassettes,
#EL0691-X

Listening to Communicate in
English - intermediate. For

students who have completed
the beginner’s program.

Workbook, #EL0693-8,
Answer Key, #EL0698-9,

Instructor’s Manual,
#EL0694-6
Set of 4 Audiocassettes,
#EL0698-X

-m  National Textbook Company l a di vision of NTC Publishing Group;---------------------------------- -------------------------------------------------------,
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The International University of
Japan Conference on

Second Language Research in Japan
The second Conference on Second Language Re-

search in Japan, sponsored by the International Uni-
versity of Japan (IUJ),  was held at the IUJ Tokyo
offices on October 20, 1990.

Kevin Gregg, St. Andrews  University, Nagoya,
opened the morning session with a discussion of theory
construction and second language research. Simon
Gieve of Meijo Junior College followed with his paper,
“Goals and Preferred Learning Styles of Japanese
University Language Majors.” The third and final
morning presentation was given by Akihiko Shimura,
University of Hawaii, who reported on his research
testing competing hypothesis on the mle of Universal
Grammar in second language acquisition.

The afternoon began with Roger Griffiths,  Nagoya
University of Commerce and Business Administration,
who presented a paper on language learning and the
Japanese personality. Griffiths was followed by findings
on the role of schema in ESL learners’ reading strate-
gies presented by Kumiko Tanno-Sato,  Tamagawa
University. Rod Ellis, Temple University, closed the
conference with “Researching Classroom Language
Learning.”

Organized to promote  the quantity and quality of
language research in Japan, the conference aims to
provide a forum in which researchers and those wish-
ing to do studies of their own can freely share ideas.
Judging from  the quality of this year’s papers and
participation, conference goals are being met with
success.

Proceedings fmm the conference will be published
in January 1991. Those interested in receiving a copy
may contact either Tom Hayes or Kaoru Yoshioka,
Language Programs, International University of Japan,
777 Yamato-machi,  Minami Uonuma-gun, Niigata-
ken 949-72.

Reported by Marc Modica

A Reminder
When submitting chapter reports, please
follow the guidelines in the January, 1990,
The Language Teacher.

l  Double-spaced
l  250 words maximum
l  Same format as in The Language

Teacher.
Thanks!

-The Editors

The Ninth Workshop for Asian-
Pacific Teachers of English

This annual workshop sponsored by the Center for
Asia-PacificExchange (CAPE) in cooperation with the
University of Hawaii, Department of English as a
Second Language, was held fmm July 25 to August 4,
1990. The TEFL instructors representing Japan, Ko-
rea, Indonesia and Hawaii  comprised the largest group
ever to attend this program.

Lectures and workshop sessions were focused upon
the teaching of psycho-sociolinguistics and language
teaching, EFL methodology, teaching listening and
speaking skills, the role of grammar in the teaching of
English, testing English as a foreign language, con-
temporary American issues, teaching writing skills,
the future of English and an overview of English
language curriculum. From the University of Hawaii,
James D. Brown, Director of English Language Insti-
tute; Richard W. Schmidt, Chairman of the Dept. of
ESL; James A. Dator, Head of the Alternative Futures
Option, Dept. of Political Science; Loretta Krause,
Principal of the UH Lab School; Seymour Lutzky,
foormer Chairman, Dept. of American  Studies; Graham
Cmokes, Dept. of ESL; and from California State Univ.
in Fresno, Dept. of Linguistics, Graham Thurgood
served as distinguished faculty for the program,  many
of whom  strongly  recommended Japanese participants
to join JALT. I was pleased JALT is now so well known
and respected among language professionals in Hawaii.

Formal workshop presentations were augmented
by visits to the sites of historical and educational
significance, such as the Polynesian Culture Center,
Sea Life Park, Moanalua High School, and the Univ. of
Hawaii’s Lab School. Highlighting the social agenda
was a grand evening at the Waikiki Sheraton Hotel’s
Kauai Ballroom celebrating the 10th anniversary of
CAPE with distinguished guests and alumni where
new and old friendships became strengthened. At this
memorable event Professor Tadashi Aruga of
Hitotsubashi Univ. delivered a speech representing
the Japanese Association for American Studies.

For JALT members interested in CAPE programs
and in meeting with language professionals of other
Asian countries, information is available by writing to
the CAPE representative in Japan, Tsuneko Sano, 5-5-
7-2B Motoyamakitamachi, Higashinada-ku, Kobe 658.

Reported by Sonia  Sonoko Yoshitake

Binders

Need binders for your is-
sues of The Language Teacher?
Order them through the JALT
central office.
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MEET THE NEW KID

MUZZY IN GONDOLAND

MUZZY COMES BACK

l  Carefully crafted ELT video for young learners.

l  Fully supported with work cards, student books, teachers notes,

song cassettes, and games.

l  Appropriate for all ages through junior high school.

l  It’s fun, it’s clever, and it works.

l  Each 75 minute video is a full colour  animation specifically

designed for learning English.
- - -

MEYNARD
PUBLISHING

LTD.

To: MEYNARD PUBLISHING LIMITED
Matsuoka Central Bldg. 8F,  1-7-1 Nishishinjuku, Shinjuku-ku,  Tokyo 160
Tel  :  03-344-4181 Fax : 03-344-6809

Please send more information ;
1 MUZZY IN GONDOLAND r_l  MUZZY COMES BACK

Name:
School:
Address:
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International Conference on
Advanced Research

on Computers in Education

The ARCE conference. Julv 18-20 1990 at
Gakushuin University, proved both instructive and
thought-provoking. As a follow-up to the 5th World
Conference on Computers in Education (WCCE/90,
Sydney, Australia, July 9-13, 1990), it brought together
researchers from Europe, Asia, North America, Aus-
tralia, and New Zealand who are developing “advanced
techniques and methodologies in information process-
ing, specifically those from artificial intelligence and
cognitive sciences, as applied to the field of education.”

Papers in NLT (natural language tutoring) included
“Helping Students Refine  Their Working Hypotheses”
(Aiello et al.); “A Polite Expression Learning Aid for
Students of Japanese” (Kozuru et al.); and a report by
Kudo on a system for Japanese high school students of
English incorporating machine translation and an in-
ductive, student-initiated approach to learning new
structures. Two prototype systems were demonstrated,
one by Yamamoto et al. of a simulation-based ICAI
conversational English tutorial and another by Ozawa
for tutoring correct written English suitable for busi-
ness correspondence.

The major concern in current AI education research
is whether to pursue didactic or explorative modes of
learning. Geoff Cu mming  in “Using Artificial Intelli-
gence to Achieve Natural Learning” argued that
“natural” learning environments (such as small children
at play, hands-on apprenticeships), rather than formal
classroom environments should form the basis for
future developments in AI.

Though it may surprise many language teachers,
the tenor of ARCE was overwhelmingly humanistic.
Even “didactic” learning-rule based and aimed at
efficiency with few learner errors-is oriented to the
individual. One observation is that although these
researchers are technically expert and theorize freely
about what learning is and how it occurs, they don’t
know much about the realities of human interaction in
teaching/learning situations, formal and informal, even
at the one-to-one tutorial level, the most common
paradigm. Constructive exchange between JALT and
ICAI could be mutually beneficial, as ideas concerning
student models, correction hierarchies, and procedures
could stimulate classroom teachers, while actual in-
teractions between teachers and learners in non-CAI
environments could well inform ICAI researchers.

For humanistically minded teachers, the good news
from ARCE is concern with individuals, not masses,
and empowering each individual to learn. Yet a dis-
turbing vision remains of a world of nerds, each indi-
vidual vigorously pursuing his or her own interests,
each in front of a computer terminal, communicating
with others through electronic media.

Reported by Jane Wieman
Consultant, Kyoto YMCA

FUKUOKA
1. Japanese Language for Foreigners

by Mizue Sasaki
In September, Fukuoka JALT enjoyed its first

presentation on the subject of Japanese language for
foreigners given by Professor Mizue Sasaki, a well
known international figure in the field. Her talk about
teaching techniques heralded the launching of the
Japanese Language Teachers’ Association here, in re-
sponse to the great interest that has arisen after
Fuknoka became one of the major testing areas for the
Japanese Language Proficiency Examination in 1989.

Sasaki explained some essential grammar points
and demonstrated the techniques which she uses in her
primarily communicative language class, illustrating
some of her techniques with video-taped recordings of
her lessons. After her fast-paced presentation, par-
ticipants were able to enjoy a model workshop style
session during which some common problems facing
Japanese language teachers were discussed with en-
thusiasm. These workshops are due to become a regular
part of the  association’s program, with the co-operation
of many JALT mambers interested.

Reported by Noriko  Shigematsu

2. Communicative Grammar
by Phillip Smith and Donna Stripling
The topic of the August meeting with Dr. Smith

(Dean of West Chester University) and Ms. Stripling
(MA, University of Hawaii) was grammar. Dr. Smith
presented a linguist’s view that was surprisingly fresh
and relaxed. He distinguished between different kinds
of grammar as pertain to texts, tests and linguists,
stressing the ability of linguists to perceive general
rules that older students most need to tackle. Rather
than overcomplex definitions, he recommended clear
and simple roles of thumb that native speakers use
unconsciously, and re-emphasized listening practice.

Stripling began with several vivid anecdotes illus-
trating the dangers of ‘fossilization” in language
learning before going on to share some of her excel-
lently developed worksheets, the results ofsometwenty
years’ teaching experience in Japan. She listed four
steps vital for effective teaching: Presentation, Expla-
nation and Demonstration, Practice and Testing. The
most important, she argued, was practice, a step she
felt most Japanese teachers of English pay too little
attention to. Participants were actively involved them-
selves in the practice stage when Stripling had us try
out some of her absorbing lesson ideas.

Reported by Ellen Barton
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KANAZAWA

The English Environment in Japan
by Gillian Kay

Miss Kay’s extensive research on the Japanese use
of English words in the media provided a valuable
introduction to this topic, of use particularly to Japa-
nese English teachers who have begun to take English
in the envimnment for granted. In our September
meeting, classroom projects that take full advantage of
“found” English (such as collages, correction of mis-
takes in publications, research on the origins of English
names for Japanese companies, etc.) were described in
a lively way, encouraging all the teachers present to try
out the techniques next week in class.

Reported by Mary Ann Mooradian

NAGOYA

Total Physical Response (TPR)
by Dale T. Griffee

Dale Griffee,  who teaches at the University of
Pittsburgh ELI, Tokyo, lectured on a basic listening
technique known as Total Physical Response (TPR).
Griffee wrote a textbook entitled, Listen and Act (Lin-
gual House, 19821, and he gave us a workshop expe-
rience from  the material in that text. Simple actions
that evolve into mini-dramas were demonstrated by
the speaker which were in turn practiced by his audi-
ence. TPR appears to be the answer in motivating
otherwise unresponsive students, and we all went
away feeling that the time we spent studying under
Griffee’s expertise was well spent.

Reported by Marvin Harvest

SAPPORO

About the Silent Way
by Kazuko Shimizu

For three days in September I was able to partici-
pate in an intensive course to learn Japanese the
“Silent Way.” A remarkable feature of this method is
that we learned how to use the target language by
“playing” with it. We used wall charts, pictures, and
Cuisinaire mds to set up and describe a variety of
situations. It was pleasant to be reminded that lan-
guage learning can be fun. However, this was not a
game. The level of concentration in the class was so
high that I felt drained at the end of each day.

A Silent Way classroom is not silent. Silence is one
of the tools the teacher used to maintain student focus
on the task at hand. Typically, the teacher would set up
asituation to elicit the necessary vocabulary and gram-
mar. If the student’s expressions were erroneous, the
teacher would help the student to discover the mis-
takes. Once it was correctly stated the group  would
practice it, and then another student would volunteer
or be chosen to build upon the previous statements. The
teacher would only speak when the students were
confusedas to what  wasexpectedorto helpclarify some
new structure. Since the class is based on the students’
pool of knowledge and ability to volunteer it, it seems
that a large class is preferable. With about 15 students,
it was always lively and varied with ample time to
produce and reflect on others’ comments.
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In a special presentation the last day, Ms. Shimizu
demonstrated the methodology which uses color-coded
charts to teach the sound systems of both English and
Japanese. It was amazing to see how quickly the
students could master difficult sounds and combine
them into words. We received only a taste of the
technique, but everyone was eager to learn more de-
tails as time ran out. Participation was the key to
understanding the Silent Way concepts.

Reported by Jeff Neufeld

SENDAI

Using Video
by Catherine O’Keefe

The effectiveness of using video in language teach-
ing is well documented, however, for a variety of rea-
sons, from  administrators’ reluctance to teachers’ un-
familiarity with the medium it is often under utilized.
During her September presentation, Catherine O'Keefe
of Oxford University Press expanded everyone’s
knowledge and skills in the use of video  and encouraged
those with little or no experience with video to incor-
porate it in their classes.

O’Keefe began by highlighting some of the  benefits
of video. A major advantage of the medium is that it
brings a rich source of language and cultural informa-
tion into the classroom which, in turn, has a significant
impact on learner motivation. O'Keefe  also emphasized
the importance of visual and audio input in communi-
cation, and maintained that accurate comprehension
can be more difficult with single-source mediums, such
as the audio cassette, than with video.

The choice between using authentic video and ELT
video was also examined. Although authenticvideocan
be very stimulating for higher level learners in par-
ticular, O’Keefe pointed out that commercial ELT videos
have the advantage of targeting a specific level, thus
ensuring a control  of language and a guided progression
of difficulty. ELT videos also provide  all support mate-
rials and suggestions for the teacher.

While viewing segments from a variety of OUP
videos, participants were involved in activities in which
O’Keefe demonstrated techniques. Split-class, infor-
mation-gap tasks, where, for example, half the class
views a segment silently and the other half only  hears
the soundtrack, are very active and challenging; learn-
ers can be asked to predict, describe, search or narrate.

The lively and informative afternoon concluded
with a discussion of the degree of difficulty  learners
may have with unfamiliar accents heard on videos.

Reported by Keith Adams

SUWA
Listening Comprehension

by Virginia LoCastro
Listening comprehension should be treated as the

most essential skill in language study for the following
reasons: 1) it is the first skill acquired in first or second
language acquisition, 2) it is the first skill picked up in
informal language learning, and 3) all are disempowered
if they cannot understand what they have heard.

Having established the importance of the develop-
ment of listening comprehension, Virginia LoCastro of
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Tsukuba University and JALT National Program Chair
gave us a brief history of teaching approaches in lis-
tening, bringing this up to the “interactive model”
where listening for details (“bottom-up” model) or lis-
tening for the main idea (“top-down” model) would be
utilized according to the needs of the listener in a
particular situation.

This explanation of theory was followed by many
practical activitiesusingvehicles such as songs, airport
announcement, and recipes. In each activity, the im-
portance of pre-listening activities was stressed. These
activate and provide background knowledge and help
elicit vocabulary as well as arouse student interest.

Special concerns and solutions in dealing with
Japanese students were then introduced. Students
should acquire more background knowledge and vo-
cabulary through increased reading and watching of
videos. Word-by-word processing could be alleviated in
part by avoiding focus on individual words and the
overuse of dictation. LoCastro also suggested using
tasks that teach rather than test listening. Stress was
placed on extensive listening and treating the text as a
vehicle of information rather than a linguistic object.

Reported by Mary Aruga

Please send all announcements for this column to Marc
Modica  (see p, 1). The announcement should follow the
sty le  and fo rmat  o f  o ther  announcements  in  th is  co lumn.
I t  must  be rece ived by the 25th o f  the month,  two months
be fo re  pub l i ca t ion .

CCTS 1991 Spring Seminar/Lecture

“Intercultural Communication for
Language Teachers”

by Dr. Dean Barnlund-Professor of Communica-
tion Theory San Francisco State University-Author
of “Public & Private Self in Japan and U.S.” and
“Communicative Styles of Japanese and Americans.”

We will be offering the following seminars:
Location: International House of Japan (Tokyo)
Dates :  A March 16-17 (Sat/Sun)

B March 21-22 (Thur.Fri)
C March 23-24 (Sat/Sun)

Time: 9:00 a.m.-5:00 p.m.
Location: Niijima Kaikan (Kyoto)
Date: C March 29-30 (Fri/Sat)
Time: 9:00  a.m.-5:00 p.m.
Participants for each seminar limited to 25.

Dr. Dean Barnlund’s special lecture-“Communicative
Styles of Japanese and Americans’
Location: International House of Japan (Tokyo)

YOKOHAMA

Classroom Activities, and Why We
Use Them

by Catherine O’Keefe
Catherine O'Keefe  from O.U.P. found her car had a

flat tyre following our October meeting, but her pre-
sentation was not at all flat. Through a mix of practice
and theory many of us found that classroom activities
do have more depth than we had thought.

Approach in language teaching can be seen as the
teacher’s assumptions about a class of learners. These
affect  the method and technique--technique beingjust
one type of language teaching; method being how
techniques are strung together.

Classroom activities in themselves are method.
Among others, O’Keefe highlighted two useful kinds of
activities found in some texts she showed us: information
gap and surveys. Also she stressed consideration of
how we learn our native language (without thinking
about it) and how adults learn a foreign language (by
thinking about it!). Can children learn in the same
w a y ?

The new faces we saw at the meeting and the rest
of us finished the afternoon with, unlike Catherine’s
car, something quite positive.

Reported by Howard Doyle

Date: March 13th (Wed)
Time: 7:00-8:30  p.m.

To apply, please send a postcard with your name,
title, address, phone number, and name of company.
Please indicate the location and date of the seminar/
lecture you wish to attend. Our address is: S. Araki,
Cross Cultural Training Services, 1231-4-402
Kamiasao, Asao-ku, Kawasaki 215. Tel. 044-989-0069.

Announcement of Conference
Georgetown University Round Table

on Languages and Linguistics and
Language Pedagogy:
The State of the Art.

1 April-4 April 1991, Georgetown University Con-
ference Center. Address: James E. Alatis, Chair/Carol
J. Kreidler, Coordinator, School of Languages and
Linguistics, Georgetown  University, Washington, DC
20057.

WANTED:
Charter Members of TESOL

As partofour 25th anniversary celebration, TESOL
wants to recognize and honor its charter members,
those who joined TESOL in 1966 during its first year.
Because our records are incomplete, we must ask you
to notify the TESOL  Central Office if you are a Charter
Member of the Association.

Write the TESOL Membership Department, 1600
Cameron Street, Suitc 300, Alexandria, Virginia 22314,
U.S.A.
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.___-_----__--__-~__----~~~-~~---~~~~~~~--~~~

To: OXFORD UNIVERSITY PRESS 2-4-8 Kanamecho, Toshima-ku,  Tokyo 171 Telephone:(O3)5995-3801

Please send me a FREE inspection copy of ON TRACK (OVHSInBetamax).  (plrease  check)

Name:

School:

Address:
(Home/School)



The Language Teacher XIV:12 December 1990

requires manpower, the JALT Fukuoka Committee
would greatly appreciate help of any kind on the day. If
you would like to offer your services, please contact the
JALT Office at 092-714-7717.

Please send all announcements for this column to Marc
Modica (see p. 1). The announcement should follow the
sty le  and fo rmat  o f  o ther  announcements  in  th is  co lumn.
I t  must  be rece ived by the 25th o f  the month,  two months
be fo re  pub l i ca t ion .

If there  is no announcement for your chapter,
please call the contact person listedbelow for
information.

CHIBA
Bill Casey, 0472-55-7489

FUKUI
Hiroyuki Kondou, 0776-56-0404

FUKUOKA
Topic: Dynamic Teaching Techniques for Both

Large and Small Classes
Speaker: Brian Tomlinson
Date: Sunday, December 9th
Time: 2:00-5:00  p.m.
Place: West Chester University,  l-3-29 Nagahama,

Chuo-ku
Fee: Members free; non-members ¥500
Info: JALT Office 092-714-7717 or

Shane Hutchinson 092-823-1414
Brian Tomlinson will present a range ofup-to-date

teaching techniques which are useful  forteachingboth
large and small classes of children and adults. Teach-
ers will be encouraged to join in various simulated
classroom  activities which Mr. Tomlinson has found
successful with classes in Japan.

We hope teachers will be able to enjoy JALT
Fukuoka’s Bonenkai which will follow the presentation,
starting about 5:15. Venue  to be announced at a later
date .

January Meeting
Topic: 11th Kyushu Language Book Fair
Date: Sunday, January 20th
Time: 10:00 a.m.-17:00 p.m.
Place: Tenjin Core Hall, 5th floor, Tenjin Core

Building, Chuo-ku, Tenjin
This is a day not to be missed. Ten publishers and

three booksellers will be present with their latest books
and materials. The representatives from  the various
publishers will be there to give you practical, first-hand
advice, so bring your questions and problems. There
will also be practical presentations on the use of ma-
terials. A must for all, especially for those who could not
make the Omiya Conference.

As the setting up of the tables etc. takes time and

GUNMA
Topic: Towards More Communicative Teaching in

High School
Speaker: Kimie Okada
Date: Sunday, December 9th
Time: 2:00-4:30  p.m.
Place: Maebashi Shiritsu Chuo Kominkan
Fee: Members ¥500; non-members ¥ l ,000
Info: Wayne Pennington 0272-51-8677

Hisatake Jimbo 0274-62-0376
Since 1983, the English staff of Tokiwamatsu have

been working on several projects,  based on the guide-
lines of putting more emphasis on communicative
teaching, moving from a teacher-centered to a learner-
centered approach, and adopting an eclectic method.
The projects include setting up a Reading Library, a
self-access study mom where more than 3000 easy
English books are stored; producing a textbook, Basic
Uses of English (Longman), designed for teaching
grammar communicatively to Japanese high school
students; developing team teaching; and organizing
English Day, a school event in which junior students
perform skits in English. Ms. Okada will explain the
projects and demonstrate some of the successful ac-
tivities.

Ms. Okada has been working at Tokiwamatsu, a
private high school for girls in Meguro, Tokyo, since
1963. She studied TEFL and applied linguistics in the
UK, at Essex University and Moray House College of
Education in Edinburgh.

The annual business meeting will be held from 4:30
and the potluck Christmas Party will follow.

HAMAMATSU
Topic: Christmas Party
Date: Sunday, December 9th
Time: l:00-3:30  p.m.
Place: Carte des Virs, Naruko-cho. Tel. 0534-52-

3 1 1 9
Fee: Not available at this time. Look  for further

details on the announcement postcard.
Info: Brendan Lyons 0534-54-4649

Barbara St. Clair 0538-37-7658
Come and enjoy our annual Christmas Party.  It’s a

good chance to relax and talk with old and new friends.

HIMEJI
Topic: Entrance Examinations at Senior High

Schools and Universities:  How Effective Are
the Listening Tests?

Speaker: Paul Litz, Associate Pmfessor, Hinomoto
Junior College

Date: Sunday, December 16th
Time: 2:00-4:00  p.m.
Place: Himeji YMCA (near Topos)
Fee: Members free; non-members ¥500
Info: F. Yamamoto 0792-67-1837

4 9



The Heinemann
English Grammar
An Intermediate Reference

and Practice Book

l  stimulating exercises
ireview units throughout.
Gllustra ted grammar points
@answer  key for self access

Now available from Yohan, 14-9 Okubu, 3 Chome,
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Every year an increasing number of senior high
schools and universities give listening tests as a part of
their entrance examinations. In fact, this year public
high schools in only five prefectures have not yet
included listening tests in their examinations. As for
colleges and universities, this year listening tests were
given by some 40 national and other public universities,
some 40 private universities, and some 40 public and
private junior colleges.

It is generally believed that entrance exams greatly
influence English education in secondary schools. With
this in mind, Paul Litz, Tarn Starbuck of Himeji YMCA
and Fumio Yamamoto  of Himeji Dokkyo University
have made a critical study of several high school and
university listening tests to evaluate their effectiveness
and speculate on what influence they may have on
secondary English education.

HIROSHIMA
Marie Tsuruda, 082-289-3616 or Ian Nakamura, 0848-
48-2876

IBARAKI
Topic: Reports on National Conference Presenta-

tions
Election of Officers

Speakers: Martin Pauly (moderator), chapter membemrs
Date: Sunday, December 9th
Time: 2:00-4:30 p.m.
Place: Ibaraki Christian College (Hitachi Omika)
Fee: Free
Info: Toshiro Nunoi 0294538032

Everyone is welcome to give a short presentation.
Four people have already volunteered but the more the
merrier.

In December the following offices are open for
election: Program Chair, Recording Secretary, Publicity
Chair, Treasurer and Newsletter Liaison. There are
already enough candidates but any member is more
than welcome (and very much encouraged) to run for
office.

KAGOSHIMA
Topic: Conference Reports
Speakers: Chapter members
Date: Sunday, December 16th
Time: l:00-3:30  p.m.
Place: Kagoshima International Plaza
Info: Yasuo Teshima 0992-22-0101

Chapter members that attended the conference in
Omiya will give a summary of some of the  presentations
they attended.

KANAZAWA
Topic: East Meets West Meets North, Annual

Christmas Party!
Speaker: Prof. Santa Claus
Date: Sunday, December 16th
Time: 4:00-7:00 p.m.
Place: ANA Hotel Kanazawa,  at Kanazawa Station,

Astral Sky Lounge, 19th floor
Fee: Tickets are ¥3,500 for members and non-

members

Bring your friends! Please being a small gift
to exchange (¥500).

Info: Members will receive special reply post-
cards. Non-members can call or write: Mary
Ann Mooradian Tel: 0762-62-2153
Korinbo 2-11-7, Kanazawa 920;
Mikiko Oshigami Tel: 0764-29-5890

Party Time is the ideal time to get back in touch
with all our old friends and to make new ones. This
Christmas Party sends out a special welcome to all
Fukui JALT members, all Kanazawa and Toyama
members, and all Hokuriku area JETS, AETs,  and
English teachers. Non-members are welcome. This
means you!

Entertainment:
Japanese Taiko Drumming Group!
Santa Claus with his bag of Christmas presents!
Fascinating conversation!
Beautiful view!
And, of course, wine, beer, and good food. . .

KOBE
Topic: The Giving Meeting/Elections/Bonenkai
Speakers: Various chapter members
Date: Sunday, December 9th
Time: 1:30-4:30  p.m.
Place: St. Michael’s International School
Fee: Free
Info: Pat Bea 07457-8-0391

Many of Kobe’s members will present their own
useful, unique ideas and techniques. If you want to
present something, feel free to share your idea.

Due to the leaving of several of the  chapter officers,
we need people to take over these positions. If you want
to get involved or know someone who wants to, this is
the time.

After  the business meeting, there will be a year-end
party (Bonenkai)  at a local restaurant that will be
announced.

January Meeting
Topic: Learning Together: A Demonstration

Workshop
Speaker: Shane Hutchison
Date: Sunday, January 13th
Time: 1:30-4:30  p.m.
Place: St Michael’s International School
Fee: Members free; non-members ¥1,090

KYOTO
Topic: Japan as a Right-Brain Society
Speaker: Hal Gold
Date: Sunday, December 16th
Time: 2:00-4:00 p.m.
Place: Kyoto YMCA; Sanjo Yanaginobamba be-

tween Kawaramachi and Karasuma, 075
231-4388

Fee: Members free; non-members ¥500
Info: Kyoko Nozaki 075-711-3972

Stephanie Hawkes 075-791-2081
Brain hemispheric dominance is sometimes spoken

of as glibly as right or left handedness. Recognizing
dominance can give us a concise understanding of
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Practical Skills
for Everyday Living

Building Real Life English Skills
Carolyn Motion Starkey, Reading Specialist,  Detroi t  Publ ic  Schools
Norgina Wright Penn, College Composition and Pemedial English instructor

The newly revised edition of this highly praised text integrates traditional classroom skills
often studied in isolation with the life skills so  essential to today's  world.

Plenty of up-to-date  real-life visuals, mature content, and low readability make this an ideal
text for ESL  classes. Carefully selected materials give students direct practice with the forms,
labels, agreements, and instructions they encounter every day, from product labels and want
ads to the new tax forms mandated by the 1986 Tax  Reform Act.

Outstanding exercises and practical activities apply content and reinforce reading, writing,
speaking, and reference skills. Softbound, 8-1/2" X 1 1",  336 pages
ISBN 0-8442-5660-9

1 Everyday ConsumerBook of Forms for
Everyday Living
Louisa Rogers, Ph.D., Educational  Consultant

Filling out forms is one of the most difficult
tasks modern society requires-and this
practical book prodices practice in completing
the essential  forms of today’s complex world.

Written at the fifth-grade reading level for
high school through adult education
students, the Book of Forms contains
specifics for: l  social  security applications
i personal checks i income  tax forms
l  driver's license applications l  voter registration forms
l  loan applications l  applications for unemployment
benefits l  change of address forms and more.
Softbound, 8-1/2" X 11, 88  pages

Weissman, Triton College

Budgets, banking, supermarkets,
‘

ment rentals, furniture  and appliance
shopping.. .Thesee are some of the
important contexts in which ESL students
learn  to apply their developing language
skills in Everyday Consumer English.

ISBN  O-8442-53251

Designed for high school or adult students
at an intermediate  reading level, the
volume presents 8 practical units featuring
natural dialogues, useful language practice
exercises,  and problem-solving activities.
Softbound, 8-1/2" X 1 1", 160 pages
ISBN O-8325-0460-2

.-----------------------------------------------------
To: Macmillan Language House Ltd., Shibaura  3-7-8-508, Minato-Ku, Tokyo 108. Tel: 456-3185 Fax: 456-3416

Please send me a free inspection copy of:  -

N a m e

School

Address

AD0196
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personal behavior. Societies (and organizations) can
also be defined as right or left brain dominant. The
rewards ofdeveloped societies generally go to left-brain
talents, while right-brain societies are considered socio-
economically weak. Japanese society is filled with
right-brain characteristics. Why, then, the develop-
ment? This will be discussed along with a look at the
right-brain characteristics in this culture which give
rise to many problems in communication and personal
interaction. Material will be taken from the speaker’s
book, Uno Business Hasso (Diamond Publishing, To-
kyo).

Hal Gold, a native New Yorker, is a 25 year resident
of Japan. He is well known as a freelance writer,
copywriter and sometime lecturer in Japanese on cul-
ture gap. His work and interests yield high shoulder-
rubbing threshold among Japanese. He’s currently
working on his third book in Japanese.

MATSUYAMA
Vicki Rooks, 0899-33-6159

MORIOKA
Topic: It Works For Me

Summary of JALT ‘90
Election of Officers

Speakers: Morioka Chapter members
Date: Sunday, December 9th
Time: 1:30-4:30  p.m.
Place: Morioka Chuo Kominkan
Fee: Members free; non-members ¥1,000
Info: Natsumi Onaka 0196-54-5410

This month chapter members  will present teaching
ideas and methods that work for them in their classes.
Members who attended JALT ‘90 will also summarize
what they learned at the conference. Following the
presentations, the election of new chapter officers will
be held. Join us for our annual Bonenkai  after the
meeting. See you there!

NAGANO
Tokio Watanabe, 0267-23-2063

NAGASAKI
Sue Bruell, 0958-49-0019

NAGOYA
Topics: Idea Sharing; Election of Officers; Bonenkai
Date: Sunday, December 9th
Time: 1:30-5:00  p.m.; Bonenkai following meeting
Place: Mikokoro Center, Naka-ku (meeting only)
Fee: Members, free; non-members ¥1,000

(meeting only)
Info: Ryoko Katsuda 0568-73-2288

Helen Saito 052-936-6493
This is your chance to share ideas with other

teachers. Bring along anything that might be helpful,
including questions about how to make something
better. Reports on the ‘90 conference will also be wel-
come. For the election of officers, please be thinking of
good people. We are urgently in need of help and
leadership. For reservations andinformation about the

Bonenkai, please contact Helen Saito at the above
phone number.

NARA
Denise Vaughn, 0742-49-2443

NIIGATA
Topic: Share Session & Pot Luck Party
Date: Sunday, December 9th
Time: 1:30-4:00  p.m.
Place: International Friendship Center, Kokusai-

Yuko-Kaikan, Kami-Okawa-Mae-dori, tel.
025-225-2777

Info: Akiko Honda 025-228-1429
Setsuko Toyama 0256-38-2003

Participants are invited to bring effective teaching
ideas to share with others. In addition, we’ll have
reports on JALT ‘90, our annual busines meeting and
a year-end pot luck party. Please bring a dish to share;
the more members means more food and fun!

OKAYAMA
Fukiko Numoto, 0862-53-6648

OKINAWA
Karen Lupardus, 09889-8-6053

OMIYA
Margaret Sasaki,  048-644-3643

OSAKA
Topic: (1) English in 3-D: A fresh look at dialogs,

dictation and drills.
(2) New English Firsthand user’s session.

Speaker: Marc Helgesen
Date: Saturday, December 8th
Time: 3:00-5:00  p.m.
Place: YMCA International Network Station (see

map)
Fee: Members free; non-members ¥1,000
Info: Naomi Kateurahara 0736-36-4573

(1) Dialogs, dictation and drills are all standard
techniques-so  standardthat theyoftenbecomeboring.
This workshop will look at options to increase the
effectiveness and student interest in these activities.
Ways of building in communicative elements will be
considered. It should be noted that this is a workshop
rather than a presentation. The workshop leader has
not answers, just some rather interesting questions.

(2) With any text, there are lessons you love and
lessons you hate. Part of the author’s responsibility is
to help you use the book effectively. This will be a
question-, suggestion-, and, hopefully, answer-session
for teachers already using the English Firsthand series.
We will introduce “what’s new” about New English
Firsthand PLUS and will focus on whichever sections
of the texts participants wish to discuss.

Marc Helgesen, Associate Professor, Miyagi Gakuin,
Sendai is principal author of Firsthand ACCESS,
Firsthand SUCCESS, New English Firsthand and New
English Firsthand Plus (Lingual House/Longman).  He
has published and presented widely on the accuracy/
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For a free sample copy please  write to:
Macmillan LanguageHouse  Ltd., Shibaura 3-7-8-508,
Minato-Ku, Toyko 108. Tel: (03) 456-3185 Fax: (03) 456-3416
Name
S c h o o l
Address
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The new
Osaka meeting
place, in Y’s
WAY.

Printemps Namba
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fluency distinction, pair work, communicative correc-
tion, reading and other topics.

SAPPORO
Topic: Year-end Party and Elections
Date: Saturday, December 15th
Time: 6:00-10:00  p.m.
Place: Sapporo Therme (Kita-ku, Baratokoen 011-

773-3311)
F e e s :  Adults Kids

The four hour course: ¥2,300 ¥1,700
All day course: ¥3,000 ¥2,000

Info: Ken Hartmann 011-584-4854
Another successful JALT year is about to come to a

close and once again we plan to hold a year-end social
event. This will be a good opportunity to share ideas
with your fellow teachers in a relaxed environment.
The hot water pools, slides and other attractions at
Therme will provide the perfect setting. Of course, we
will hold our annual elections and give you the latest
info on what to expect in 1991. See you there.

SENDAI
Topic: JALT Conference Reports
Speakers: Reports given by people who went to the

1990 Conference
Date: Sunday, December 9th
Time: l  :00-4:00 p.m.
Place: New Day School (4th floor)
Fee: Members free; non-members ¥ l ,000
Info: Tadasbi Seki 022-278-8271 (home)

Harry Neale 022-267-3847 (work)

SHIZUOKA
John Laing, 0542-48-6861

SUWA
Mary Aruga, 0266-27-3894

TAKAMATSU
Shizuka Maruura, 0878-34-6801

TOKUSHIMA
Topic: Teaching English to Young Children
Speaker: Masumi Ormandy
Date: Sunday, December 2nd
Time: 1:30-4:30  p.m.
Place: Tokushima University, Bldg. 14, Room 22
Fee: Members free; non-members ¥l,500;  stu-

dents ¥1,000
Info: Sachie Nishida 0886-32-4737

Masumi Ormandy will speak about teaching En-
glish to young children, demonstrating some effective
techniques and fun activities using visual aids and
other materials.

She is an instructor at Fuji Junior College and is co-
director of Pacific Language School in Tokyo. She has
been teaching children of ages 5 to 13 for over 20 years.
She has written the Way in Japanese Teacher’s Manual
for Longman and has co-authored several teaching and
study aids published by P.L.S.

TOKYO
Topic: Tokyo Chapter Open House
Speakers: Chapter members
Date: Sunday, December 2nd
Time: 2:00-5:00 p.m.
Place: Temple University, 1-16-7 Kami Ochiai,

Shinjuku-ku, Tokyo 161 (one minute from
Shimo-Ochiai station on the Seibu Shinjuku
line)

Fee: It’s an open house-all welcome, gratis.
Info: Don Modesto (H) 03-360-2568; (W) 03-291-

3 8 2 4
The December meeting will be an informal Open

House during which you are invited to give a 3-5 minute
presentation of one of your favorite teaching tech-
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C O A S T
TOCOAST
Jeremy Harmer and Harold Surguine

Students and teachers all over Japan are
enjoying success with Coast to
Coast, the American English course
specially developed for adult and
young adult students. It can work for
you, too!

“It’s the first time as an American teacher
of EFL that I've found everything
I need in a coursebook, "

Marilyn Ways,
Tokyo

"One of the nicest books I’ve come across.
I’ve  never used a book students have
enjoyed  more. "

Chuck Sandy,
Kanda Gaigo,  Senmon Gakko, Tokyo

“The visual  layout of Coast to Coast,
the use  of photographs, and the listening
andacting sections are very good
indeed "

Marion Pierce
Tokyo YMCA

COMPONENTS:
Student’s Books, Teacher’s Manuals,
Cassettes and Tests  for each of the
three stages; Teacher’s Manual in
Japanese at Stage 1.
In preparation: Free Coast to Coast
User’s Guide containing extra ideas for
teachers in Japan.

STOP THE PRESSES!
Jeremy Harmer will be in Japan this fall.
He will be speaking at JALT  ‘90 and
will also be giving a workshop for Coast
to Coast users.

FOR FURTHER INFORMATION PLEASE CONTACT:
LONGMAN  ELT  LONGMAN  PENGUIN  JAPAN CO LTD
GYOKUROEN BUILDING
1-13-19 SEKIGUCHI
BUNKYO-KU, TOKYO  112
TELEPHONE: (03)  266-0404 LONGMAN
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niques. There will be socializing and networking before
and after the presentations. Please call and tell us if
you wish to present a technique. If you don’t want to get
“on stage,” please come anyway to share in the fun.

TOYOHASHI
Topic: Review and Reports from JALT ‘90 Interna-

tional Conference plus Bonenkai
Speakers: Chapter members
Date: Sunday, December 16th
Time: 1:30-4:30  p.m.; followed by Bonenkai
Place: Aichi University Kinenkaikan 2F
Fee: (Meeting)Members  free; non-members¥500

(Bonenkai) to be confirmed
Info: Masahito Nishimura 0532-25-6474

Kazunori Nozawa 0532-25-6578

UTSUNOMNA
James Chambers, 0286-27-1858

WEST TOKYO
Topic: The Student Centered Class-Exploring

New Possibilities
Speaker: Edward Mergel, Associate Professor, Daito

Bunka University
Date: Sunday, December 9th
Time: 2:30-5:30  p.m.
Place: Arizona State University Japan Study

Center, Hachioji. Fifteen minutes from
Hachioji Station on the Chuo Line and 10
minutes fmm Keio Hachioji Station on the
Keio Line. This is a new meeting place for
West Tokyo Chapter of JALT. So, at 1:30
p.m., participants can meet at the North
exit of Hachioji Station and be taken to
ASU.

Fee: Members free; non-members ¥1,000
Info: Greta J. Gorsuch, 03-228-7443

Eriko Machi,  0422-43-2797
This demonstration will show how to examine, in a

non-judgemental way, the activities of both  the teacher
and students in the language classroom. Participants
will learn that in making very few small changes that
the changes they make can become significant in pro-
moting a student centered class.

YAMAGATA
Ayako Sasahara, 0236-81-7124

YAMAGUCHI
Brenda Watts, 0832-54-0420

YOKOHAMA
Topic: Annual Christmas Party with Tokyo

Chapter
Date: Sunday, December 2nd
Info: Ron Thornton 0467-31-2797

JALT annually offers small grants for research or
J A L T  Research  G r a n t s  

the development of experimental materials.
Contact the JALT Central Office for specifics.

December 1990

Please send all announcements for this column to Marc
Modica (see p. 1). The announcement should follow the
sty le  and fo rmat  o f  o ther  announcements  in  th is  co lumn.
I t  must  be rece ived by the 25th o f  the month.  two months
be fo re  pub l i ca t ion .

A l though  JALT canno t  p ro tec t  j ob  app l i can ts  f rom
discrimination, The Language Teacher will not
publicize sex, age, religious, or racial restrictions.
Rest r i c t i ve  no t ices  a re  ed i ted  to  the  bare  min imum.

(ATSUGI) Aoyama Gakuin University has openings for
teaching on Tuesdays and/or Thursdays at our Atsugi
Campus for classes beginning April, 1991. Minimum
requirements include a B.A. in English or TEFL and 2
yrs. college teaching experience. M.A. desirable. If and
only if you meet our minimum requirements, please
send your CV and a photo (if possible) to: Aoyama
Gakuin Daigaku, Dept. of English, 4-4-25 Shibuya,
Tokyo 150, and mark it: Attention Prof. L.J. Link.

(HIMEJI) Part-time English language teacher, native
speaker only, April, 1991. Degree in English, TESOL,
Linguistics or related field: Teaching experience de-
sired. Teaching load two days/week; 5 classes total.
Please send resume immediately to: Paul  Litz, Hinomoto
Jr. College, 890-l Kom, Kodera-cho, Kanzaki-gun,
Hyogo Prefecture 679-21.

(KITAKYUSHU)  English school in Kitakyushu-shi is
seeking a full-time native English teacher for children
and adults beginning April and September 1991. At
least one year teaching experience or TEFL back-
ground required. We have been using Natural Ap-
proach as our teaching principle. Starting salary:
¥250,000/month.  Apartment with basic facilities is
provided  at reasonable price. The location of school is
convenient to both mountains and beaches. Send
resume, photo and letter briefly outlining your profes-
sional interests to CIC English School, 3-8-5 Orio
Yahatanishi-ku, Kitakyushu-shi 807.

(KYOTO) Full/part-time  teaching positions available for
native English speakers at private girls’ high school
beginning in April 1991. M.A. with more than two
years’ teaching experience required and TESL/TEFL
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A complete course for adult and young adult learners

For inspection copies contact:

Vaughan Jones

Manager

Helnemann  International

Shin  Nichibo  Bldg.

2- I, Sarugaku-cho I chome q mA
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training is desirable. Send letter of application and
resume with photo to Ms. F. Okumura, Seian Girls’
Senior High School, Shokokuji, Kitamonzen-cho,
Kamigyo-ku,  Kyoto 602. For more information contact
Ms. Krauth. tel. 075-231-2165.

(NAGOYA) Pacific College seeks full and part-time
teachers: Japanese and native speakers to begin April
1991. Call 0120-008429.

(NUMAZU) Full-time instructorto teach small classes of
children, high school students and adults, starting
April, 1991. 20 class hours/week. Competitive salary;
apartment provided. Suitable teachers will have at
least as bachelor’s degree. Person having a bachelor’s
degree in linguistics, education, English Literature, or
an M.A. in TESL/TEFL and/or teaching experience  will
be given preference. Contact: Mrs. Tomoko Sano, Ev-
eryone Language School, Taisei World Building, 2-l-5
Otemachi, Numazu-shi, Shizuoka-ken 410;Tel/fax 559-
63-7056.

(OKAYAMA-KEN) Mt. Hood Community College in
Kurashiki has openings for full-time American ESL
instructors for the 1991-92 academic year. B.A. orM.A.
degree in teaching ESL or in related fields such as
Communications or English is required. Salary and
benefits are competitive. We are also currently seeking
the services of native English speakers for assignment
to our substitute ESL instructor pool. Possession of a
B.A. Degree or its equivalent is a minimum qualifica-
tion. For additional information please contact Cathy
at Mt. Hood Community College, Kurashiki; Kojima
Ekimae, Kurashiki, Okayama 711. Office: 0864-72-
7770, fax: 0864-72-7785.

(OSAKA) Mature full-time English teacher. Contract
from April 1,1991 until March 31,1993. Requirements:
B.A. or B.Ed., TESL/TEFL  qualified or substantial
teaching experience; business or secretarial experi-
ence welcomed. Duties: Teaching English  to secretarial
students and adults. 40 hours/week (15 hours in class),
Monday to Friday including some evenings. Salary:
from ¥260,000/month.  Benefits: airfare to and from
Osaka on completion of the contract, 3 weeks’ paid
vacation in August, 2 weeks’ paid vacation at Christ-
mas, commuting costs paid, and 50% of health insur-
ance premiums paid. Apply before January 10 to Yoriko
Kayama, The Osaka YWCA  College, 11-12 Kamiyama-
cho, Kita-ku,  Osaka 530, tel. 06-361-2955.

(OSAKA) Women’s college seeks part-time teachers to
teach English conversation and other classes: Japa-
nese and native speakers with M.A. in TESOL or
related field. Teachingexperience in Japanese colleges
preferable. Demand deep interest and enthusiasm in
teaching. Call Mrs. Stewart for more information. Tel./
fax: 06-428-9707.

(OYAMA, TOCHIGI) University and junior college needs
part-time EFL teachers for oral English classes begin-
ning April, 1991. Native speaker with M.A./M.Ed.

(TEFL) preferred. Salary competitive. Days and times
negotiable. Please send resume and recent photo by 31
January to: Matthew Shak, Hakuoh Women’s Junior
College, 1117 Dai-gyo-ji, Oyama, Tochigi 323.

(SAPPORO) One full-time instructor, native English
speaker with M.A. or similar degree, beginning April 1,
1991. Two-year contract; salary and allowances as for
other full-time staff. Minimum teaching load of 16
hours/week; primarily oral English. Send resume with
photo and recommendations, publications, etc., by Dec.
20, 1990, to: Y. Shioya, President, Hokusei Junior
College, Minami 4 Nishi 17, Sapporo 064. Tel.: 0ll-
561-7156.

(SENDAI, KAGOSHIMA PREF.) Girls’ Catholic high school
seeks native speaker as full-time teacher for oral En-
glish classes, beginning April 1,199l.  Conditions: B.A.
or equivalent, preferably related to language, annual
salary ¥2.59 million plus apartment, two-year con-
tract, teaching load 20 hours, within 40-hour  five-day
week, usual school holidays. Send resume to Rowland
Harker,  Kagoshima Immaculate Heart College, 1847
Kamioke-cho, Kagoshima 890. Tel. 0992-53-2677, fax
0992-54-5247. Other openings in sister schools in
Kagoshima City, Sept. 1991.

(SHIMONOSEKI)  Immediate full-time openings for
American EFL instructors to teach conversational
English in a private school. One year contract; renew-
als possible. Responsibilities limited to teaching 25-30
hours per week. Salary ¥220,000--¥250,000  depend-
ing on qualifications. Raise after 6 months. Benefits:
sponsorship, paid health insurance, housing allow-
ance, at least 3 weeks paidvacation, all Sundays off and
bonus upon successful completion of contract. Qualifi-
cations: TESL or related qualification and minimum
two years relevant teaching experience in Japan pre-
ferred. Don’t apply unless you are responsible, caring,
loyal and love teaching. Must be pmfessional in ap-
pearance and manner. Bonus will be paid with first
months pay if you are able to start immediately after
initial training period. Please send resume with cover
letter, along with letters of reference, recent full-length
photo, graduate and or undergraduate transcripts as
appropriate and an explanation of Why I Like Teach-
ing in Japan” to: American English Center, American
Village 2nd floor,  6-29 4-chome  Daigakucho,
Shimonoseki, Japan 751. For more information call
Atsuko Samad at 0832-55-0950.

(TOKYO) We are looking for an intelligent, imaginative
and playful person, a native speaker of American or
Canadian English,  to teach English in company classes.
The position involves both regular classes and substi-
tute teaching, mornings and evenings. Remuneration:
¥lO,OOO  per hour, net. We are looking for a long-term
association (minimum 2 years). Please send resume,
recent photo and stamped self-addressed envelope to
DLD Language Resources, Wakaba 1-20-102 Shinjuku-
ku, Tokyo 160.
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A Four-Skills Grammar
Practice Book
Richard MacAndrew & Jon Blundell

Check Your English 1 and Check Your English 2 provide grammar
reinforcement for intermediate and upper intermediate  students. They are an
ideal accompaniment for any major coursebook.

Each of the 20 units contain at each level:

n exercises to discover the extent to which the learner can recognise  and
use the language items;

n detailed practice of specific aspects of each item;
n grammar consolidation;
n grammar summary;
n test.

The units can be used in any order, both in class and by the student
working alone. Check Your English is an ideal way to develop students’ self
confidence through their own revision programme.

‘Check Your English’ is a revised and updated version of ‘Interlink’ by  the same authors.

Components: Student’s Book, Teachers book, Cassettes

To: Macmillan LanguageHouse Ltd, Shibaura 3-7-8-508, Minato-Ku, Tokyo 108, Japan
Tel: 456-3185 Fax: 456-3416

Please send me a free inspection  copy of: ~~ ~~~~

School .___

Address
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(TOKYO) Temple University Japan Intensive English
Language Program invites applications for ESL/EFL
instructor positions. Candidates must have an M.A. in
TESOL or  applied linguistics and a minimum of 2 years
teaching experience, preferably in a university AEP.
Contract year beginning April 25,199l.  Starting sal-
ary approximately ¥4,300,000/year.  Interested appli-
cants should send by February 15,1991,  their vita, at
least two letters of recommendation, copies of either
graduate transcripts or of graduate diplomas, with a
cover letter to Susan Johnston, Director, Intensive
English Language Program, Temple University Ja-
pan, 1-16-7 Kamiochiai, Shinjuku-ku, Tokyo 161, Ja-
pan. No telephone inquiries, please.

(TOKYO) Private university seeks two part-time in-
structors to teach in the General Education English
Program (Composition I & II, Public Speaking, Think-
ing Processes) from April or October, 1991. Classes
held twice weekly; language of instruction, English.
One-year contract renewable. Native speakers of En-
glish preferred, M.A. in humanities or social sciences
and prior college teaching experience. Salary: ¥324,000
per course. Please send resume with recent photograph
to Prof. Boyd, Faculty of Comparative Culture, Sophia
University, 4 Yonbancho, Chiyoda-ku, Tokyo, 102 by
the end of January. For further information call Prof.
Boyd: 03-238-4037 or Prof. Tokarz: 03-238-4031.

(TOKYO) Several openings for native EFL teachers and
for Japanese EFL  teachers to start full-time from April
1,199l.  Part-time work also available. Requirements:
B.A. or higher and at least two years teaching experi-
ence. A TEFL qualification such as the RSA preferred.
Working conditions: pleasant, friendly set-up (over 40
foreign teachers), fairly good pay and benefits, one-
year renewable contact, 18-20  teaching hours a week,
5 day week, good holidays, free use of fitness centre.
Students: 18-20  year old vocational students and/or
evening students; children/high school/adults. Creative
possibilities: own seminar/elective classes, materials
development, course design. Salary based on qualifica-
tions and experience. Send by Jan. 10,1991 resume,
photo & letter to: Attn: Ms. Reiko Han-nuki,  Tokyo
YMCA College of English, 7 Kanda, Mitoshim-cho,
Chiyoda-ku, Tokyo 101. Fax: 03-293-9474.

(TOYAMA) Full-time English instructor position at Mu-
nicipal language college. One year renewable contract.
Office  hours are 8:30-17:00,  M-F; includes 15 teaching
hours per week. Required: B.A. minimum and teaching
experience in Japan. Salary: ¥300,000  per month with
paid holidays including six weeks summer and three
week winter vacation. Subsidized housing and spon-
sorship available. Send resume with photo by January
31, 1991 to: Mrs. Urakami, Nakajima 1-chome,  13-2-
10, Toyama City 930.

l publishers’ Sessions l publishers’ Exhibits
l Business Meetings l Breakfast Seminars

l Escorted Dinners l Special Events

Teachers of English to Speakers of Other Languages, Inc.
an international professional association for teachers of English as a second or foreign language, and bilingual education, as well as for

researchers of language acquisition, language theory, and language teaching pedagogy.

Program Chair. Suzanne Griffin, Office of the State Superintendent of Public  Instruction, Olympia  Washingron, USA

Associate  Program Chair: Mary Ann Christison,  Snow College, Ephraim  Utah USA

Members of TESOL will receive convention information. Others may contact:

a?!
TESOL Convention Department
1600 Cameron  Street, Suite 300

w Alexandria,  Virg inia  22314-2705  USA
Telephone 703-W-0774 Fax 703-836-7864
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- new from McGraw-Hill

Fumio Takemae,  Asia University, Tokyo
William F.  O’Connor, Asia University, Tokyo

“ ’ \ ‘,,
r4

144 pp.
__, ¥1,300

&I  4 Answer key
available

Type of Text: EFL reader

Level: Intermediate

Format: Twenty-four chapters, each chapter contain-

ing  one picture or illustration, two pages of text, and

three pages of exercises (not included with simulation

game).
Special Feature: Culture notes, designed for the Japa-

nese learner, provide helpful background information

on unfamiliar topics.

Genre: Essay, opinion, biography, dialogue, drama,

simulation game.

Lexis: Controlled vocabulary; most words within the

3 ,000-word  level (The New Horizon Ladder Dictionary).

Major Topics

* Sylvester Graham: biography of the creator of

graham crackers
0 Mistake: The Flight: the story of the first American

airmail flight and its many problems

b Cockroach: A Play in One Act: a short skit chock-

full of information about the ubliquitous crawlers

b Counterfeiting: the fascinating story of the only

man in history who illegally produced $1.00 bills

b How Well Do You Know the U.S.A.?: obscure

information that would surprise even Uncle Sam

A Systematic Approach
to Learning English Articles

Alan S. Brender,  Temple University, Japan

185pp.
¥2,700

The purpose of this material i s  to  present  Engl ish

articles in a systematic way to Japanese and other

speakers of English who don’t have an article system in

their first  languages.

By using this material, non-native English  speakers can

sbtain an overview of the English article system never

before presented. In language courses teachers previous-

ly presented random rules for articles, but now these

rules are presented in a systematic manner based upon

a chart.

This book can be successfully used in intensive lan-
guage programs, in programs emphasizing writing and

in advanced conversation classes.
- - - - - - - - - -

The English article system is an intrinsic’part of the

English language. Articles do carry meaning, i.e.

He is an only child.
(Hitori  musuko desu.)

He is only a child.
(Mada  kodomo desu.)

He is the only child.
(Kodomo wa hitori  shika imasen.)



CHOOSE THE BEST

BBC BEGINNERS’ ENGLISH

l TWO stages from False Beginner to

Lower Intermediate level

l Up to date methodology with

activity based approach

l Listening and Speaking skills

carefully integrated

THE LOST SECRET

l Unforgettable and gripping video

action at Elementary level

l systematic revision of basic grammar

and language for use in everyday

situations

l Students’ Book (monolingual and

bilingual) and Teacher’s Guide

available

MEYNARD

PUBLISHING

LTD.

To: MEYNARD PUBLISHING LIMITED
Matsuoka Central Bldg. 8F,  1-7-l Nishishinjuku, Shinjuku-ku, Tokyo 160
Tel :03-344-4181 Fax :03-344-6809

Please send more information :
0 BBC BEGINNERS’ ENGLISH 0 THE LOST SECRET

Name:

School:

Address: _..
(School/Home)
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MEMBERSHIP INFORMATION
JALT is a professional organization dedicated to the improvement oflanguage learning and teaching in Japan,

a vehicle for the exchange of new ideas and techniques and a means of keeping abreast of new developments in a
rapidly changing field. JALT, formed in 1976, has an international membership of some 3,700. There are currently
36 JALT chapters throughout Japan. JALT is the Japan affiliate of International TESOL (Teachers of English to
Speakers of Other Languages) and a branch of IATEFL (International Association of Teachers of English as a
Foreign Language).

Publications - JALT publishes The Language Teacher, a monthly magazine of articles and announcements
on professional concerns, and the semi-annual JALT Journal. In addition, members can enjoy substantial dis-
counts on Cross Currents (Language Institute of Japan).

Meetings and Conferences - The JALT International Conference on Language Teaching/Learning
attracts some 2,000 participants annually. The program consists of over 300 papers, workshops, colloquia and
poster sessions, a publishers’ exhibition of some 1,OOOm2, an employment center, and social events. Local chapter
meetings are held on a monthly or bi-monthly basis in each JALT chapter, and National Special Interest Groups,
N-SIGS,  disseminate information on areas of special interest. JALT also sponsors special events, such as the
annual Summer Seminar for secondary schoool teachers, regular In-Company Language Training Seminars, and
special conferences on Testing and other themes.

Awards for Research Grants  and Development -Awarded annually. Applications must be made to the JALT
President by September 15. Awards are announced at the annual conference.

Membership - Regular Membership (¥7,000)  includes membership in the nearest chapter. Joint Mem-
berships (¥12,000),  available to two individuals sharing the same mailing address, receive only one copy of each
JALT publication. Group Memberships (¥ 4,500/person)  are available to five or more people employed by the
same institution. One copy of each publication is provided for every five members or fraction thereof. Applications
may be made at any JALT meeting, or by using the postal money transfer form (yubin furikae)  found in every issue
of The Language Teacher, or by sending a check or money order in yen (on a Japanese bank) or dollars (on a U.S.
bank) to the Central Office. Associate  Memberships are also available to organizations that wish to demonstrate
their support of JALT’s goals. Please contact the Central Office  for information about privileges, rates, and how
to apply.

CENTRAL OFFICE:
LIONS MANSION KAWARAMACHI  #111,  KAWARAMACHI MATSUBARA-AGARU, SHIMOGYO-KU, KYOTO 600

Tel.: (075) 361-5426 Fax (075) 361.5429 Furikae Account: Kyoto 5-15892, Name: “JALT”
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