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The seed of this issue was the JALT ‘87 colloquium on Teaching Japanese as a Foreign/Second Lan
guage. Despite the different views of language, learning, and language teaching, each of the four speakers
agreed that it is time ‘teaching Japanese’ should take into consideration what is happening inside learners’
minds.

In this issue, Keiichi Koide discusses the role of meta-cognition in language learning. Kensaku Yoshida
presents an introduction to research in second language acquisition/learning strategies. In answer to the
questions Koide brings up, Fusako Allard unfolds the principles of the Silent Way. Then Alison Miller
describes some of the key factors in Suggestopedia, and finally, Naoko Aoki outlines some suggestions for
developing self-instructional materials for Japanese language learners.

In the My Share column, Midori Masuda reports a way to overcome the limitations a structure-based
course has in meeting learners’ communicative needs.

To introduce some of the fields relevant to teaching and learning Japanese, the Undercover section
contains reviews of books on ESL, pedagogy and cognitive psychology, as well as ones on JSL.

Each article in Japanese is provided with a fairly substantial abstract in English. My belief is that the
mutual flow  of information between JSL and other second language teaching will contribute to further-
ing our insight into the nature of second language learning. This issue is only the beginning of many
stepping stones ahead.

Naoko Aoki, Sanno Junior College
Guest Editor
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Another Aspect of Cognition:
Language Teaching Communicates More Than the Language

by Keiichi Koide, Sangyo Noritsu Tanki Daigaku
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Abramson, L., Seligman,  M. E. P., &  Teasdale, J.  D.
1978. Learned Helplessness in Humans: Critique
and Reformulation.
chology, 87:49-74.

Journal of’ Abnormal Psy-
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Brown, A. 1978. Knowing When, Where, and How to
Remember: A Problem of Metacognition. LEA.
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x+k 1984)

Brown, D. 1987. Principles of Language Learningand
Teaching, 2nd ed. Prentice-Hall.

Flavell, J. H. 1976. Metacognitive Aspects of Problem
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Abstract of
ANOTHER ASPECT OF COGNITION

The recent trend in language teaching focuses
more on learning processes than on language it-
self. The significance of learner training is often
discussed, and eclectic approaches are advocated
after unsuccessful efforts to prove the superiority
of one approach over another.  The author
introduces the concept of meta-cognition to
clarify what is actually at issue.

Meta-cognition has four functions: 1) meta-
cognitive awareness of task objectives, 2) meta-
cognitive selection of behavior and strategies,
3) meta-cognitive experience, and 4) meta-
cognitive knowledge.

The author claims that of the four functions,
meta-cognitive  knowledge affects efficiency and
achievement of learning the most because the
first step toward problem solving is to predict
one’s potentials and limitations on the basis of
meta-cognitive knowledge.

Supplementing the three categories of meta-

B

Teaching Japanese SIG
Tokyo and Sendai Teaching Japanese

SlGs have meetings with guest speakers
every month. Contact the following co-
ordinators for information.
Tokyo: Mieko Kitazawa 03-485-3204

Sachiko Adachi 03-788-0884
Sendai: Kyoko Kamiya 022-239-2444

cognitive knowledge suggested in Inagaki (1982),
the author divides meta-cognitive knowledge into
five categories: 1) cognition of one’s potentials,
2) cognition of the nature of the task, 3) cogni-
tion of the nature of understanding, 4) cognition
of the nature of learning, and 5) cognition of
one’s relationship with others.

In the process of learning a second language,
learners also acquire meta-cognitive knowledge
which extends far beyond planned syllabuses
and the content of textbooks. Teachers play an
important role here.  Their att i tude toward
learners, views on understanding and learning,
and their value system are among the factors
that influence learners’ meta-cognitive knowledge.

By taking into consideration a learner’s
meta-cognition and the teacher’s role in forming
it, teachers and researchers will be able to gain
new insights into learning processes and teaching
methodologies.

Team Teaching - Jack Yohay

The Learner in Large Classes - Torkil  Christensen
December

Publishing - Commercial & Academic
1989
M a r c h

Intercultural Communication - Linda Viswat
April

Pragmatics - Bruce Wilkerson

Music & Songs - Dale Griffee
June

The Role of Grammar in the
Teaching of Foreign  Languages - Richard Day

July-December (open)
Please contact  the Editors if you would be

interested in guest-editing an issue of The Language
Teacher on a specific  topic.

May
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Selected  Studies in L2 Strategies

July 1988

by Kensaku Yoshida, Sophia University
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Abstract of
SELECTED STUDIES IN L2 STRATEGIES

July 1988

The teaching of Japanese as a second or
foreign language has enjoyed a tremendous
boom in recent years. However, there is still
little being done in terms of research. The
purpose of this paper is to give examples of
what sort of research has been conducted in L2
learning and teaching, and to show that much of
it can be applied to actual teaching situations.

First, in applied linguistics, we hear so much
about the importance of motivation in language
learning. The recent trend here is to place prima-
ry emphasis on what many people call  the
motivation to communicate. Although there
are studies which show that innate “universal”
grammar is an essential component in language
development, what is needed to trigger this
mechanism is the motivation to communicate.
Some people go so far as to say that grammatical
rules are acquired because the learner is always
thinking about the most efficient way of com-
municating with those who already have gram-
matical competence in that language.

The above is an example of a “strategy” in
language acquisition. However, it’s difficult to
determine whether it should be considered a
learning strategy or a communication strategy.
It seems that, in many similar cases, the distinc-
tion between the two is actually non-essential.
Therefore, the distinction has not been made in
introducing the following studies.

Studies in the production of language show
several characterstics - the most important of
which is that, after all that has been said about
the non-significance of Ll transfer, people are
again emphasizing the importance of Ll transfer.
Theories such as the diffusion model and the
markedness hypothesis, as well as theory of core
meanings versus idiomatic meanings, all show
that the Ll is far from a negligible factor in
L2 acquisition.

Studies in the perception of language show
the importance of prior knowledge and meaning
in the acquisition of L2 phonemes as well as in
learning how to read in the L2. It  has been
shown that the knowledge of the meaning of the
word in which a phoneme appears, and, to an
extent, the sentential context in which that word
appears, influences the perception of the phon-
eme. In reading comprehension research, schema
theory has been receiving much attention of late.
On the basis of this theory, background knowl-
edge, knowledge of the style in which a passage
is written, as well as the paragraphic structure
of the passage have all been shown to influence
reading comprehension.

Although it is true that both theory and prac-
tice are important in language teaching, it should
be kept in mind that research is the essential
bridge connecting the two.

14
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ACTIVE LISTENING FOR BEGINNERS
Introduces a new dimension to the development of listening skills with  systematic training in
comprehension (understanding meaning: the goal of listening) and perception (accurate recog-
nition of sentence form: needed for fluent speaking skills), There are 60 lessons of active
listening in two Workbooks, Narratives and Dialogues are alternated throughout the lessons in
a gradual build-up of syntax and vocabulary. The course can be used with beginners of any age
who have completed the first year of junior high school English. The material motivates stu-
dents to intensive concentration and brings the satisfaction of success on the listening tasks.

course. The exercises focus attention on unstressed words, elicit spoken responses i n natural
question/answer formats, quiz students on overall meaning, and provide brief written practices
for reinforcement, The gradual build-up of material makes a careful lesson-by-lesson integra-
tion with your present curriculum unnecessary.

CYCLE TWO LISTENING COMPREHENSION
The very popular Cycle Two conversations for listening: 80 extended listening  passages grouped
into eight themes. Workbooks for home-study or classroom use; a variety of topics and situa-
tions; speech that is alive and natural, enhanced by sound effects;  a large number of voices  of
all ages and accents. The tapes are functionally  organized, and a Functions  for Speaking  sec-
tion follows each Conversation. The Worksheets focus attention first one way, then another.
Students gain greater and greater mastery of the Conversations moving from overall meaning
to details, and from meaning to form.

LISTENING FLUENCY
Eight units of extended, realistic conversations with exercises  designed to lead students quickly
to full comprehension. Useful functions are noted and practiced in typical sentence structures,
and many possible classroom procedures are described in the Teacher’s Guide. In each conver-
sation useful phrases have been deleted to build up a speaking repertoire of natural phrases on
the basis of listening. Also for speaking, a shorter version of each conversation is provided
which accommodates all these Useful Phrases. A Useful functions section, extends some ex-
pressions to other situations. Two cassette tapes available.

DICTATION FOR FLUENCY
An application of the Comprehension Approach to conversation  courses, based on the consid-
eration that accurate speaking depends on accurate hearing. Attention is focused on exact
wording with the guidance of specially designed Worksheets. Sentence rhythm, stress, and
recognition of reduced forms develop naturally. The approach is pleasant and engrossing for
everyone. Two sets of Workbooks with 50 Worksheets each. Teaching  Scripts and tapes are
available.
The second volume of the Workbooks, dealing with more advanced sentence structures and
vocabulary  of conversational English.  is now  available.

seido  language institute
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Abstract of
WHAT’S BEHIND THE SILENCE:

UNDERLYING PRINCIPLES OF THE SILENT WAY

Fusako Allard  has been teaching Japanese by
the Silent Way for ten years and has organized
seminars and workshops for Dr. Caleb  Gattegno
in Japan. In the following interview with Keiichi
Koide, she talks about how the Silent Way views
learning and language.

Allard defines learning as ‘a change of one’s
awareness.’ Successful learning in one field makes
students good at learning in other subject matters.

The Silent Way regards language as one of
the mental functions of human beings. Babies
develop these functions on their own without
being taught. In teaching a second language,
what a teacher can do is to educate students’
awareness to put them back on the track of lan-

guage acquisition which they followed when
acquiring their first language. After about 60
hours of classroom lessons in the Silent Way,
students no longer need a teacher and are able
to learn on their own.

In the Silent Way, language is thought of as
a means of expression before becoming a means
of communication. What is important in teaching
language is conveying to students the spirit of
the language. This is done at all stages starting
with the sound system and functional vocabulary
necessary to construct all of the new language’s
grammatical structures. Lessons are carefully
structured and controlled by the teacher to econ-
omize the energy students spend on learning.

Books from TESOL . . . Geared to What You Need and What You're Doing.
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Teach English.  $12 50 ($10 00) Softbound 40 test reviews with extra reference materials. $15.00 ($13.00) Softbound
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Interview: Alison Miller on Suggestopedia
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Abstract of
INTERVIEW WITH ALISON MILLER ON SUGGESTOPEDIA

Alison Miller was trained in Suggestopedia by
Dr. Georgi Lozanov and has been a Suggesto-
pedia practitioner for eight years. She has taught
both English and Spanish and trained teachers in
Japan since 1986. In this interview she describes
the principles of Suggestopedia and talks about
how to harmonize with the students’ logical,
intuitive and ethical  barriers; the physical learn-

ing environment (classroom setting, music, art,
and colours);  and the role of teachers. The inter-
view was originally carried out in English and
an edited version is available on tape from the
guest editor. Send a 90-minute cassette tape and
a self-addressed envelope along with ¥170
stamp to: Naoko Aoki, 2-17-26-201 Senzoku,
Meguro-ku, Tokyo 152.
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Developing Self-Instructional Materials  for JSL,  Learners

by Naoko Aoki, Sanno Junior College

Dickinson (1987) raises five justifications
for self-instructional language teaching systems.
They solve several practical problems learners
often face: class scheduling, school location, and
the failure of courses to meet specific learning
purposes. They also satisfy the learning needs of
individual learners who differ in aptitude and
cognitive and learning styles. They improve
learning efficiency, develop learner autonomy,
and stimulate motivation. Learners can learn
how to learn foreign languages through self-
instruction.

Unfortunately systems, as described by
Dickinson in suppor t  o f  self-instructional
language learning, are not available to learners
of Japanese in Japan. The following are some
suggestions for foreign language teachers who are
learning Japanese as a second language and who
may be interested in developing their own self-
access learning materials.

Most of the following activities require one
or two Japanese informants. The informants do
not have to be language professionals so it is
possible to recruit some of your students to help
you learn their language.
For Beginners:
TPR

Prepare a list of TPR instructions in your lan-
guage and ask your informant to give you the
instructions in Japanese. Divide the list into small-
er sections so that you can control your pace of
learning. (You can ask your informant to give
you the instructions for items in a particular
section or in a combination of sections.) Record
the instructions for your revision.
Task Listening

0% i, L m+o,  H  7~;;171]  i s  a text of beginner task
materials. It contains monologues you may hear
every day: announcements in department stores
and train stations, weather forecasts, and the
news.

As a pre-listening activity, predict vocabulary
that you may come across in the recorded pas-
sage by looking at the visual cues on the task
sheets. If you do not have the words in Japanese,
make a list in your language and get your in-
formant to give you the Japanese equivalents.
Read through the task sheets. (Again your
informant can help you by giving you the kanji
readings you are not familiar with.) Listen to the
tape. (The book does not provide any key to
tasks or tape scripts.) Ask your informant to
prepare key and scripts so that you can check
the answers yourself.

Dialogues
Stevick (1986:24-25)  suggests a question tech-

nique for help in forming verbal and non-verbal
images of a dialogue in the learner’s mind. For
every line of dialogue you have three types of
questions: a picture question, such as whether
the speaker was seated or standing (these have
no right or wrong answer); a function question,
to clarify the speaker’s intention in using the
phrase spoken; and a rephrasing question, to look
for other ways to express the same intention.
This technique could be used with any model
dialogues from Japanese textbooks. Get a friend
who is also learning Japanese and listen to the
tape as you read the text. Discuss the answers
to the three questions for each line of dialogue
and check your conclusions to the last two ques-
tions of each set with your informant, in any
language, before you actually act out the dia-
logue. This demands of your informant a little
more sophisticated sense of language than the
activities described above. Choose the right
person.

The usage drills in “An Introduction to
Modern Japanese,” which are meant to be
practice of the target structure in conversation-
al discourse, are one of the resources that can be
effectively exploited with this technique.

For Intermediate Learners:
Pair Work

Most pair work activities are adaptable to self-
instructional learning although you will need a
partner who is on a similar level of language com-
petence. Ask your informants to carry out the
same activity in Japanese. Observe and record the
session to provide you with the language for the
speech acts necessary in the activity. The follow-
ing are adapted from activities in Keep Talking
(Klippel, 1984). (The numbers after the names
of the activities correspond with the activity
numbers in the book.)

Most Names (20): Think of a famous person
and have your partner guess who you are by ask-
ing you yes/no questions. Take turns until you
begin to lose interest in the exercise.

What are the differences? (30): Get two
copies of the same cartoon. Each person makes
three to five minor changes to their cartoon
without showing their partner by penciling in
elements or deleting them with white-out. Ask
about each other’s cartoon and discover what
has been changed.

One day in Tokyo (96): It is a beautiful Sun-
day morning, but both of you forgot to go to the

29



The Language Teacher XII:8

bank on Saturday and all you have is ¥2,000
each. The good thing about it is that you have
plenty of food in your refrigerator. Discuss how
you would like to spend the day together.
Cloze  Reading

Photocopy a text of nor more than 800 Japa-
nese characters that you can understand and
white out every seventh character. Read the text
aloud as if every character were there. Get your
partner to help you from the original in case
you get stuck. This student-student correction
t e c h n i q u e  i s  f r o m  Self-Access Pair Learning
(Ferguson & O’Reilly, 1980). When you are con-
fident in reading it, fill in the missing characters
and check it against the original. This technique
can be  used wi th  any reading mater ia ls . I II&e
f< fR  * ft’! +$N 1 I1 1  has many short passages
with different topics and discourse complexities
together with the kanji readings at the end of
each chapter .  I t  does  not ,  however ,  g ive any clues
as to what the topic of each passage is and the
learner must figure it out for him/herself.
Project Work

Find an expert in the field you are interested
in. Prepare questions to ask the person in ad-
vance, perhaps with the help of a bilingual in-
formant. Make a hst of the technical terms you
might come across in your own native language
and find the Japanese equivalents with the help
of your informant or the dictionary. Carry out
an interview. It does not matter whether you
completely understand the interviewee at this
stage. As long as you know when to provide
back-channel feedback (Aoki, 1987b),  the person
will keep talking until  he has finished what he
has to say. Record the interview and listen to it
whenever you are in the mood. The results can
vary: you may build another association in your
semantic network, you may analytically process
a structure, or you may pick up a discourse
marker. In any case, you will gain a feel for
profess iona l  d i scourse  wi th  th i s  t a sk .

For Advanced Learners:
News

Record a news programme for one week.
(The late evening news around 11 p.m. is good
because it is better prepared and each news
item is fairly short.) If you have access to video
equipment, all the better. Choose one current
topic to follow. Prepare a list of key words that
may appear in the commentary on the topic.
Have your informant provide you with the
Japanese equivalents to the key words, perhaps
from newspaper articles on the same topic, and
transcr ip t ions  of  the  chosen  news i tems.

The simplest task is listening for the key
words you listed and counting the’ number of
times they appeared in the commentary. Check

July 1988

it with the transcription. Supplement the list, if
necessary .

Next is extensive listening for global informa-
tion: when, where, who and what. Use the
knowledge acquired through your own language
to support your comprehension of the topic.
Check your results with the transcription.

Read through three or four days’ worth of
transcriptions and look for register, style and
discourse patterns that repeatedly appear. If
any of these features are not clear, discuss them
with your informant.

For the remainder of the recorded items on
the topic, construct questions for information
you would like to obtain through the news,
listen for the answers, revise the questions if
necessary ,  and check your answers with the
t ransc r ip t ion .

Exchanging your questions with somebody
doing the same set of activities on different
news items is a good way of extending this
exercise.
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Discreet Correction and Dictation

July 1988

by Mario Rinvolucri

Can I ask you to think of the last two or three
times when you gave someone a piece of good
advice? It may have been to a family member, a
friend, or to someone  at school. Do you happen
to know the result of your advice-giving? Was
the  advice  re levant  to  the  person,  in  their eyes?

Can you recall people recently giving you
advice? You may have immediately rejected the
suggestions made, postponed thinking about
them, or you may have embraced them eagerly
and acted on them.

All I am saying is that giving advice and
receiving it is a complex business. As I write this
article, I am very much aware that I am setting
out to give advice on pedagogical matters and
yet I don’t know you, your state of mind as you
read this, or how you normally react to advice.

With your students you have the advantage
of knowing them. So when you correct their
mistakes, you can observe their reactions to your
advice. I know that with my own students, indi-
viduals react very differently to styles of correc-
tion. Take the correcting of a written script: I
have had students who have told me: “I like the
way you write the correct words in the margin -
my other teachers just underline the mistake
and expect me to guess what it is.” When 1
have used underlining and writing a code in
the margin like G = grammar, SP = spelling, stu-
dents have said to me: “Your system makes me
think, I have to understand what’s wrong.” In
other words, any style of correction is going to
fail to reach some of the people in a given group
so it is important to have a wide range of tech-
niques up one’s sleeve. To always correct the
same way is to continually miss the boat with
one or another student. What follows is a look at
some of the new correction techniques that Paul
Davis and I have read about, learnt or come up
with in working with elementary and inter-
media te  s tudents  over  the  pas t  three  years .

1. Dictate to the teacher
In this exercise the student is put in a position

to correct  her  own pronunciat ion mistakes  herself .
If she really can’t see what’s wrong, the others
come in and help. The teacher’s role is to wait, to
watch and to remember what has gone on. The
teacher is not involved in the active correction
process. This way of correcting their own mis-
takes really appeals to some students and mis-
takes corrected this way sometimes reappear less
frequently and wither away.

- Take a story a few sentences long, prefer-
ably one with a strong narrative line and a prob-
lem to solve. Chop it into separate sentences and
give  these  ou t  t o  s tuden t s  round  the  c l a s s .

- Tell the group their task is to dictate the
story to you at the board. The student who reck-

ons she has got the first sentence reads it out.
You take it down exactly as she says it:

“John and sirteen oser  men were
shipwreckED  on a desERT iSland.”

- Ask the student if she is happy with what
you have written. Tell her she can correct what
you have written by pronouncing correctly.
Only accept pronunciation suggestions from
others in the class if the dictating student can’t
see what is wrong for herself. As far as possible
let her find the right pronunciation in her own
mouth. After all, only she can get it right for her.

- The student who reckons she has the sec-
ond sentence in the story dictates it to you and
the same correct ion process  is  repeated,  i f  needed.
You have to be quick off the mark the first time
you do this to find clear ways of transcribing
what the students say so they can see the mis-
takes in writing. The mirroring of mistakes made
in speech in the medium of writing is quite a
powerful way of allowing the student to see her
mistakes in a different perspective.

If you feel like using the above correction
technique, here is a possible story for inter-
mediate level:

John and thi r teen other  men were  shipwrecked
on a desert island.
As the island was nothing more than a rock in the
ocean, the men began to starve.
One  day  John  woke  up  and  the  o the rs  to ld  h im
the thirteenth man had drowned.
They also told him they had trapped an albatross
and were going to eat it.
A month la ter  John and the  remaining twelve
men were rescued.
The fist thing John did when he got back to his
hometown was to go to a restaurant.
He ordered an albatross stew.
After one mouthful he got up, paid, and left the
restaurant.
The moment  he  got  outs ide  the  door  he  shot
himself.

(You’ll find more of this kind of story in Towards
the Creative Teaching of English, edited by L.
Spaventa, Heinemann, 1980.)

(John shot himself because restaurant al-
batross tastes different from “thirteenth man”
stew .)

In “Dictate to the teacher” the students work
on their own pronunciation independently -
they grope towards feeling the right pronuncia-
tion in their own mouth and throat muscles.
The teacher offers no model. This exercise fits
with the model of Montessori discovery learning
and the kind of language work proposed by
Caleb Gattegno, the originator of Silent Way
teach ing .

Some students don’t like it. They don’t like
working on their own pronunciation in front of
the whole group. They feel exposed. Maybe for
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them more ‘secret’ techniques work better. No
one  technique  i s  good  for  everybody.

2. Pass the buck
In this exercise students work on listening and

spelling and each person has a chance to correct
the next person’s work. While in the previous
exercise one student works as protagonist in
front of the others, in this one each person is
given technical help by several classmates as a
highly social form of correction in which people
are in te rdependent ,  working  toge ther  to  ach ieve
a correct final text.

Here’s  the  procedure:
- Dictate the first sentence or clause of your

text.
~ Ask the students to pass the paper they

have written on to the person on their right.
Each student looks at the writing s/he has receiv-
ed and underlines any mis takes .

- Dictate the next bit of text. Students pass
papers to their right. Each student corrects any
mistakes in the first bit of writing and underlines
any  in  the  second  b i t .

~ You dictate the third bit, etc.
~~  At the end of the dictation, ask each

person to check all the sentences before giving
them out a text to check against. This kind of
dictation is well done on a passage from the
coursebook  you  a re  us ing ,

In some classrooms the above technique
may seem very odd to the students. The teacher
is assuming that they have the criteria to judge
each other’s work and invites them to do so.
The best students are being asked to work hard
to bring up the level of text produced by weaker
students. The process is subversively social and
collaborative if you compare it with the tradi-
tional classroom where we all faced the teacher
side by side but isolated from one another.
“Pass the buck” carries an educative message as
well as being one of the most technically active
forms of dictation 1 know.

Like any technique it isn’t right for all situa-
tions. 1 remember a class in Cambridge in which
I had a mixture of Arabic and Japanese speakers.
The former were rather good at oral language
while the latter were much better writers and
spellers. I used “Pass the buck” with the group
and soon noticed the Japanese showing signs of
despair at the plethora of Arabic speakers’ spell-
ing mistakes. The technique was not right for this
group as the technical gap between one group of
students and the other was too great. With the
Arabic speakers I would have done well to try
the idea that follows.

3. “I’m sure to get it wrong/right”
- Choose a short passage from the  last unit

of the textbook the students have worked
t h r o u g h .

- Remind them of it and ask them to try and

remember which were the words in the passage
they would find hard to spell. Each student
makes a list from memory. They compare lists
and look the words up in the dictionary.

- Give them the dictation.
- They compare with the original text.
This technique, which I learnt from Adrian

Underhill, is in Silent Way style thinking. Each
student is asked to decide for himself what
is going to be hard for him in the exercise ahead.
He then focuses on these points, plies his dic-
tionary and forearms himself. He is learning,
and planning his own learning. He takes respons-
ibility while the teacher observes. The exercise
has a delightful paradoxical side to it, as the
student will mostly get things right precisely
because he was able to predict he would get
them wrong! Like the marvellous paradox
quoted by Fanselow in Breaking Rules: “For
God’s sake shut up so I can hear what you’re
saying!”

I have had plenty of students for whom this
overt, serious way of going about things was
wrong. Margarita from Madrid in the summer of
1985 simply refused any form of systematic work
on any of her mistakes. She wanted to and need-
ed to use language and let the mistakes pour out.
Over an intensive two-week course I noticed
that she stopped making a whole range of mis-
takes. They simply dropped away and certainly
not as a result of systematic work by me or her,
consciously. She replaced the set of mistakes she
made the first week with others that were con-
tingent on a richer and more advanced use of lan-
guage. Overt, serious, sensible work on accuracy
is a waste of time for people like Margarita.

4. Look up left
You may tell me that an acceptant attitude

to students like Margarita is no use in a rigid
secondary school system where all students,
whatever their learning ways, have to take
accuracy-focused tests. If they do badly on
these, they have to repeat the year. Maybe one
can reach the Margaritas by using this technique
we learnt from Herbert Puchta, an Austrian
secondary  school  coursebook wr i te r :

- He pulls all the hard-to-spell words out of
the text he is going to dictate, and puts them
on large  cards .

- He stands on a chair at the front-right of
his classroom, from his point of view, and holds
up the first hard-to-spell word. The children have
to look up and to their left.

- He tells the children to write the word they
have  seen  bu t  work ing  backwards.

- Then he gives the dictation. They take this
down normally.

What Puchta is doing here is working with
parts of the students’ sensory and cognitive
apparatus that they themselves are not aware of.
Researchers in Neuro-Linguistic Programming,

(cont‘d on page 34)
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(cont‘d from page 32)
like Bandler and Grinder, have established fairly
clearly that when a person is operating visually
and trying to recall an image, it is normal to look
upwards and to the left. To take down a dicta-
tion a person needs to assess her powers of
visualisation, to see the spelling of the words.
Hence the place Puchta stands in the room.

The reason for asking people to take the
words down backwards is to jerk them into really
looking at them. For some people words are
much stronger auditorily than on the page.

Puchta’s technique is relatively new in my
classroom work and I have not yet discovered
who are the students for whom it is ineffective.
By definition there have to be some.

5. Secret correction
In my own mind the most effective correction

techniques are those in which the person cor-
rected is unconscious of being corrected. All
teacherly correction has a paternal or maternal
tinge to it, and for some adolescent students this
is negative. Among adult students I have often
noticed that the people who most clamour  for
heavy teacher correction are those least able to
internalise it and make it part of their own un-
conscious system.

A good example of secret correction is when
the teacher writes letters to his/her students. The
teacher writes a letter to “Dear Everybody” and
each student who wants to replies. The teacher
then replies to each individual (a lot of work, but
rewarding and interesting). The teacher does not
return the students’ letters to them and certainly
does not correct them. To do so would be to
wreck the correspondences. The teacher’s letters
offer the student a model and very often the
student ‘steals’ grammar, phrases and words from
the teacher’s letter in replying to it. When a Greek
student of mine wrote about the “1922 micro-
Asiatic expedition,” I naturally referred in my
reply to the “1922 Asia Minor campaign.” This
was secret correction in the sense that the stu-
dent was reading my letter for content and yet
was picking up the correct form of the phrase she
had got wrong. If she was one of those people
who dislikes being corrected in this instance,
there is a good chance that her defences  were
circumvented. The above should perhaps be
called ‘incidental’ rather than ‘secret’ correction.

Let’s look at a composition and dictation
technique that involves secret correction:

- Ask each student to write five sentences
about HOME.

- Take in the students’ papers, scan through
them, and pick out 10-15 sentences which are
interesting and which contain errors.

- T e l l the students to rule a piece of paper
into three columns with these headings:

I agree Few people in my I disagree
family would agree

Tell them you will dictate some of their sen-

tences back to them. They are to take them
down in the most appropriate column.

- Dictate the sentences, reformulating and
correcting where necessary. Only the person
whose sentence it is will perhaps notice that you
are correcting. If s/he does notice, s/he will have
the extraordinary feeling of having been cor-
rected in the presence of the group but secretly!

- Ask students to share their categorisation
of the sentences.

Both the activities described above fail with
certain members of a group. In my classes there
are always some people who really don’t want to
write letters. They find it artificial to write to
someone they see every day. Normally their
distance-communicating is done by phone or
telex. Letters give them a feeling of retreating
into the 19th century. There are people who
don’t want to write letters to me. In any small
class of 15 there are three or four people for
whom I am the wrong correspondent.

The HOME exercise does not appeal to
students who feel that you mostly learn a foreign
language from working on external text, from
the book, from newspapers, from literature, from
video. People like this have a tendency to feel badly
about working on text generated within the group.
They feel they want to be fed from outside.

Choosing the right technique
Twenty years ago the problem for the lan-

guage teacher was that she had a very narrow
range of classroom activities available to her.
Take dictation as an example. How many ways
of using dictation did most of us teaching in
1968 know? I had heard about traditional dicta-
tion (read once through, dictate, read again)
and cloze dictation (the students write in the
missing words in a gapped text as the teacher
reads). I was completely unaware that the tech-
niques outlined in this article might even be
worth searching for. Dictation to me then was
simply dictation. I lived in a technically very
unaware and uncreative way in 1968.

All that has changed. Language teachers now
have a vast range of technical alternatives to
choose from. The practitioner’s skill now lies in
choosing the best instrument for working with a
given student or a particular group. All tech-
niques, like most drugs used by doctors, have
undesirable side-effects for some students, or are
inappropriate to a particular person’s way of
learning.

When I am teaching a class nowadays, a lot
of my preparatory thinking revolves round the
right activity to choose for this particular group
at this moment in the course. Three things I have
to bear in mind are: language considerations,
the dynamic of the group, and individual learning
styles. Most of my lessons are compromises
reached after weighing the above factors against
each other. b
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Dictation Ideas
Paul Davis and I have enormously enjoyed

dreaming up a new methodology for dictation.
The strength of many of the ideas lies in their
simplicity, e.g.:

- Students take dictation from their own
voices in the lab.

- Students type their dictation into a com-
puter which gives them feedback.

- Students take dictation from one of three
voices - they choose the voice they prefer, e.g.
a child of ten, a baritone actor, an old lady.

Mario Rinvolucri, of the Pilgrims School in
Canterbury, England, will be one of the main
speakers at JALT ‘88 in Kobe, and will also be
one of the presenters in the pre-conference
workshops. He has visited Japan before and given
workshops and talks in several cities, so he is al-
ready well known to Language Teacher readers.
His presentations are often on the teaching of
grammar, correction techniques and dictation.
Among the texts and resource books he has
authored is Dictation (with Paul Davis, CUP,
1988).

Edited  by. Pat Rigg  and D. Scott Enright

“We are writing to classroom teachers,
both mainstream and ESL,  to those who
educate classroom teachers, and to
those who study teachers and children
working together in the classroom. ”

I
ESL Teachers as Language Advocates for Children.. Courtney

Xazden

ESL Children's Writing What We’ve Learned. What We’re
Learning  S a r a h  Hudelson

Reading in ESL Learning from Kids Pat Rigg

A Children’s Story Carole Urzua

Use Everything You Have to  Teach English. Providing  Useful
Input to Young Language Learners D. Scott Enright

I$1 0 00 members. $12 50 non-members. plus $1 50 postage

I Teachon of English  to Speakers of  Other Languages
Suite 205,  1118 22nd  Street NW, Washington,  USA D.C. 20037

VIDEO GROUP RECOGNIZED BY TESOL

At the 1988 Annual Convention of TESOL (Teachers of English to Speakers of Other Languages),
the Executive Board voted to recognize the TESOL Video Group as an official unit of the interna-
tional organization. At a meeting of the TESOL Interest Section Council, delegates voted against
giving full-fledged interest section status to the group at this time. However, at a later meeting in
Chicago, the TESOL Executive Board awarded the videophiles official “group” status with respons-
ibilities including:

l up to 5 refereed presentations at TESOL annual conventions
l responsibility for overseeing the Video Theater
l a $200 fund for communication expenses
l a Video Hospitality Room at TESOL ‘89 in San Antonio, Texas
l  official recognition as an integral part of TESOL
Video was very much in the convention picture at the TESOL ‘88 in Chicago. Over 30 presenta-

tions either used video as part of their sessions or were specifically concerned with the production
and use of the medium in ELT. Additionally, a video hospitality room made possible informal screen-
ings of video materials and frequent small group meetings and discussion among video enthusiasts. A
colloquium, “Video in Language Teaching: Is the Medium the Method?“, sponsored in cooperation
with the IATEFL  (International Association of Teachers of English as a Foreign Language) Video
Special Interest Group, brought users and producers together to provide an overview of the history
of ELT video as well as a look at current research and pedagogical approaches.

At a business meeting of the TESOL Video Group in Chicago, members selected Susan Stempleski
(Hunter College of the City University of New York) as Chair, and Paul Arcario (LaGuardia  Com-
munity College of the City University of New York) as Associate Chair. Important projects launched
at the meeting include a database of existing ELT video materials and a library of classroom and
teacher-training videos to be made available on loan to TESOL members. The Video Newsletter will
continue to be published under the editorship of Paul Arcario.

Membership in the TESOL Video Group is open to TESOL members who have signed the petition
to form a Video Interest Section in TESOL. For further information and copies of the petition form,
please contact: Susan Stempleski, Hunter College IELI,  1025 East Building, 695 Park Avenue, New
York, NY 10021, U.S.A.; tel. 212-772-4290.

c /

35



? .
II PRENTICE HALL  R E G E N T S

Ahead . . . Make Our Day !  Ask Us For A Copy!*
*Please specify full or split-edition, and number.

T. JENNINGS NAOTO ONO

3I@li;;itlGe  MaCO  i:7  L%Eqm@ of
Jochi Koiimochi Bldg.. 3F. 6-l-25 Kojimachi,  Chiyoda-ku, Tokyo 102, JAPAN

*~wf-fttBEfm6-1-25 IPi!m~“,~3~

Telephone (03)238-1050 Fax (03)237-1460 Telex 650 295-8590

(For telexes from outside U S precede with U S Access Code 23 from most countries)



The Language Teacher XII:8

NEW NATIONAL PROGRAM CHAIRPERSON

Gary Wood, who
served diligently as
National Program
Chairperson since Jan-
uary,  1987 and in a
number of national
and chapter positions
previously,  returned
permanently to the
United States with his
family last February.

John Laing The Executive Com-
mittee has elected John Laing, of Shizuoka, to
serve out Gary’s term (through December, 1988).

John Laing, Tokai University Junior College,
101 Miyamae-cho, Shizuoka 420; 0542466861.

c

NARA CHAPTER RECOGNIZED

The petitioning group from Nara was official-
ly recognized as JALT’s 32nd chapter at the
May Executive Committee meeting which was
held in Kobe on May 28-29. The group had
met all of the requirements for recognition for
chapter status - with 25 or more members, an
acceptable constitution and by-laws and an
officially constituted executive committee -
all one month prior to the Executive Committee
meeting, as stipulated in the national by-laws.
Congratulations!

NARA CHAPTER OFFICERS
President: Denise Vaughn, New Shiba Heights 205,

Shiba Machi  2-5-5, Saidaiji, Nara 631; 074249-2443
Recording Secretary: Cathy Duppenthaler, 7-651

Otoda-cho. Ikoma 630-02; 07437-6-8730
Treasurer: Bonnie Yoneda, 470 Misasagi-cho, Nara  631;

0 7 42 -44 -6036
Membership: Kathy Yamane, Aoyama 742, Nara 630;

0742-22-5326
Publicity: Yoshihiko Yamaguchi,  305 Sanwa Mansion,

10-10 Akashino-Satsuki-cho, Nara  631; 0742-35-
2699

Facilities: Julie Carpenter, 369-6 Tawaraguchi, Ikoma
63O-02; 07437-4-7970

Program Chair: John Williams, l-20-16 Shichijo Nishi-
machi,  Nara 630; 0742-45-6872

cl
ASSOCIATE MEMBER REPRESENTATIVE

SLOT CREATED ON
EXECUTIVE COMMITTEE

The Executive Committee, at its May meeting,
created a position of “Associate Member Repre-
sentative” to the JALT Executive Committee.

July 1988

This representative, to be chosen from among
the four largest Associate Members based on
their financial contribution to JALT in the
previous year, shall receive all mailings sent to
the Executive Committee and be able to partici-
pate in the decision-making process with voice,
but no vote.

The position was created out of recognition
of the need for direct input from the Associate
Members on policies which might affect them
such as conference planning and advertising rate
changes.

JALT NATIONAL AND LOCAL ELECTIONS
FOR 1989

Once again it is time to start the nomination
and election process. Procedures for 1989 officer
elections are outlined below.

National Elections
National elections for the positions of Vice-

President, Recording Secretary, Program Chair-
person, and Public Relations Chairperson for
1989-1990.

1. A postage-paid postcard for recommending
candidates for nomination to both local and the
above national offices is included with this issue
of The Language Teacher. Please fill it in and
mail it in time to arrive at the JALT office by
July 20. Joint and group members who receive
only one card for two or more members may
make photocopies and mail them in an envelope.

2. Immediately after the July 20 deadline,
the Nominations and Elections Committee will
send each chapter a list of those recommended
for nomination to national offices.

3. The chapters, using these recommenda-
tions, plus any suggestions received from their
own memberships, should submit by Aug. 20 a
slate of no more than one nominee per position
to the chair of the Nominations and Elections
Committee. The Acting Chair for the Committee
will be Sonia Yoshitake, l-14-22-609 Tanaka-cho,
Higashinada-ku, Kobe 658; tel. 078-412-2866.

4. The Committee will confirm the willing-
ness of each nominee to run for office, then
present a list of nominees to the JALT Executive
Committee at its meeting on Aug. 27-28. The
Executive Committee will review the list of
nominees, making adjustments and/or additions,
but no deletions. The nominees will again be
contacted and the final slate of nominees will
appear in the November issue of The Language
Teacher.

5. The November issue of The Language
Teacher will also contain all relevant voting
information, plus a postage-paid postcard ballot.
Information on how to submit secret ballots will
also be provided.

6. The deadline for voting is NOV. 20. The
results will be announced in the January 1989
issue of  The Language Teacher.

(cont‘d on page 40)
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CONFERENCE UPDATE

Things may seem a little quiet on the fronts
this month, but under that serene surface is a
beehive of activity. The program committee is
busy sorting through proposals and finalizing
details with invited speakers, the conference
services committees are identifying needs and
rallying volunteers, and the fund raising commit-
tee is seeking sources of support that will allow
us to help bring people to the conference who
could not otherwise afford to come. The details
are slowly sifting into place and JALT ‘88 is
taking shape nicely.

V
Pre-Conference Workshops

Final committee approval has been given for
pre-conference workshops to be held on Fri.,
Oct. 7, the day before the opening of the main
conference. This will be the first time that JALT
has offered pre-conference workshops, and it
represents a significant enhancement of the con-
ference program. At least six workshops will be
offered, with a selection of topics. Each work-
shop will last half a day, some to be held in the
morning, the others in the afternoon. Partici-
pants will be limited to 25 for each workshop,
to be accepted on a first-come first-served basis.

The workshops will emphasize practical train-
ing, and will give participants the opportunity
for small-group hands-on activities. They also
provide the chance to get to know some of the
conference speakers through direct personal
contact, in action on some of the aspects of
language teaching that these specialists feel most
strongly about.

Some of the workshops are already settled as
to presenter and topic, though the exact schedule
has not yet been worked out. Conference main
speaker Mario Rinvolucri will be doing a work-
shop on Correction Techniques. Sonoko Mizuta
(Interlink Educational Systems, Tokyo) and
John Ratliff (Ibaraki Christian College, Hitachi)
are offering a workshop on Bringing Intercultural
Communication into the English Language Class-
room. The British Council will sponsor a work-
shop on using video for language teaching, but
the speaker is not yet determined. Other topics
will probably include the teaching of grammar by
non-native-speaking English teachers, and teach-
ing with computers. The final schedule and list
of topics and presenters will  appear in the
Augus t  i s sue  of  The Language Teacher.

Persons interested in participating will be able
to indicate this on the conference pre-registration
form, which will also come out in the August
LT. The fee for each workshop will be ¥3,500.
The 25 openings may get filled up very quickly,
so begin now to make your plans to take advan-
tage of these pre-conference offerings.

V
New Members Campaign

Don’t forget last month’s announcement of
bonuses for JALT members who bring new mem-
bers into the Association in connection with the
conference: For every new member (up to 5)
you convince to take out membership in JALT,
you will receive a ¥ l ,000  discount from your
conference registration fee. Now, isn’t that an
attractive deal for both you and the Association?

V
Opportunities for Volunteers

There are still openings for volunteers to con-
tribute to the success of the conference by:
1) leading a discussion group at the end of the
program day; 2) guiding dinner groups with a
conference speaker at one of Kobe’s famous
restaurants; 3) accepting conference participants
for homestay  in your home if you live nearby, on
Port Island or in Kobe proper, and many other
ways that will help to make this a really good
conference.

Contact Terry McDonough  to lead a discus-
sion group: (078-801-8835); call Michiko Inoue
to head a dinner group (06-323-l153); get in
touch with Natsumi Onaka if you can take in a
homestay  guest (0196-54-5410); or call the
JALT central office or the conference chair-
persons to offer any other kind of help.

See you next month with a lot more in-
formation.

. .

.

. Registration Information :

. Registration information for :
: JALT ‘88 will appear in the .
l  August  and September issues .
l  of The  Language Teacher with r
. the deadline for submissions .
l  being Sept. 1. If you will be l

1 out of the country for the en- :
.  t i re period,  please contact  the .
l  JALT Office for an advance l

.
. copy. .. .
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(cont’d from page 37)
Local Chapter Elections

Elections are carried out according to the
procedures described in the chapter consitutions,
and vary from chapter to chapter. The first post-
card mentioned above will contain space for
recommending nominees for local office, and
these recommendations will also be sent to the
chapters by the end of August. Each chapter
should solicit nominations and inform its mem-
bership of election procedures, either through
direct mail or via The Language Teacher.

The chapters must complete elections for
1989 officers by the end of 1988, and furnish to
the JALT Central Office a list of those elected
by Jan. 10, 1989 for publication in the March
1989 issue of The Language Teacher.

A REMINDER FROM THE EDITORS
The Language Teacher welcomes meaningful,

well-written contributions, but requests that the
guidelines in the editorial box on page 3 be follow-
ed. Those wishing unused manuscripts to be
returned should include a stamped self-addressed
envelope. AU Japanese-language copy must  be
submitted to the Japanese Language Editor.

Abstract of
‘Pattern Practice That Meets
Students’ Needs: Teaching

Indo-Chinese  Refugees Japanese
Conditional Verb Forms”

In a three-month language training course tor
Indo-Chinese  refugees based on a structural syl-
labus, the author has attempted to make pattern
practice meaningful and useful for her students.

In teaching Japanese conditional verb forms,
the author used a job-hunting situation to pro-
vide the students with a chance to learn some
of the vocabulary necessary to describe their
future jobs, negotiation skills helpful when
speaking with job counselors, and knowledge of
the Japanese employment system and current
employment conditions.

All books reviewed here are originally written
in Japanese. The following is a list of the direct
translations from the Japanese titles in the order
of appearance:

1. Tanaka, Nozomi. 1984. A Book on Teach-
ing Japanese to Foreigners. Asuka Shuppan.

2. Kitao, Norihiko. 1986. Teachers Who Help
Develop Self-Instructional Abilities. Tosho
Bunka-sha.

3. Sasaki, Masato. 1987. The Human Body:
The Origins of Cognition. Tokyo Daigaku Shup-
pan-kai.

4. Tsuruta, Yoko, Rossiter, Paul, and Coul-
ton, Tim. 1988. Social Skills in English: Polite-
ness Systems in English and Japanese. Taishukan.

5. Tanaka, Harumi. 1987. Language Acqui-
sition and Teaching English. ELEC.

6. Kitade, Ryo. 1987. Communicative Activ-
ities in English. Taishukan.

7. Neustupny, J. V. 1982. Communication
with Foreigners. Iwanami Shinsho.

40



41



About the
authors . . ,
Functioning in
Business was
developed over three
years working with
students on the
intensive English
programme at the
Language Institute of
Japan. 1

P Lance Knowles,
former ly  Dl rector  of  the
Language Ins t i tu te  o f
Japan ,  con t i nues  h i s
assoc ia t i on  w i th  the
Ins t i t u te  as  Consu l t i ng
Di rector .

Functioning
in Business

j material for develop-
integrated text/tape

ing skills in business
English at early
intermediate level

+ Develops
recognition and
efficient produc-
tion of key
functional
phrases

+ Extends general
business
vocabulary

+ Provides
listening
practice, and
oral/written
practice

i+
C60 cassette
tape of recorded
dialogs and
exercises

+ Separate
Answer Key

+ Can be used for
class work or

FrancIs Bailey was
former ly  Academic
Superv isor  a t  the
Language lnstitute of
Japan.

For  fur ther  in format ion p lease contact  Heather
Saunders or  Mlke Thompson at  Longman  E L T ,
Longman  Penguin Japan Company Ltd,  Yamaguchi
Bu i l d i ng ,  2-12-9  Kanda  J imbocho,  Chiyoda-ku,
Tokyo.101  Tel .  (03)  265 7627.

self-study



Cross  Currents is a semi-annual journal published

by the Language  Institute of Japan. It is concerned

with ESL/EFL teaching methodology, curriculum,

classroom activities, and cross-cultural topics.

The current issue (Vol. 14, No. 2) includes:

* The Power of English Prepositions

* CLL Revisited : Addressing Socio-Cultural
Factors in Language Learning

* Learner Problems in Self-Access
Learning : A Case Study

* Five Mini-Activities for the Language
C l a s s r o o m

* Newspaper Summaries : An Integrated
Skills Activity

JALT members receive a special discount  on subscriptions!
Please use the postal  account form in  The Language Teacher.
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Real Life

Spoken English
The  real McCoy!- from life itself ,T.‘/5Jf:,!’  - gob  -

Introduction to Spoken English-for anyone having trouble under-
standing and speaking as Americans do. Also good for little kids
and beginners of any age . . home and school learning

Basic Course, Slow to Fast Forms Over 600 naturally spoken (200 words a minute) examples
give all you need to know to ‘hear-say’ English like an American.

a  k

Real Life Selections - 125 voices Common Expressions - 1,100, 76 real-life voices $!i  7

Listeners Digest - monthly, up to 100 voices of what is currently heard in the US
Real-life Spoken English Handbook for Learners and Teachers - All, even what you didn’t

know to ask about, in learning-teaching American English as it really is spoken.
Are you interested in real-life American spoken English?..as a student, teacher, editor, pub-

lisher, researcher, distributor Japan,world-wide
time) olease contact Spoken English 210 W 21,

or ‘my business’ entrepreneur(part/full
New York, N Y 10011 212-989-2719
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Stimulate your students’
reading with

A WORLD OF BOOKS
An Annotated Reading List

For ESL/EFL  Students
Second Edition, Revised

Dorothy S. Brown

A World of Books will “help students
who are  fa i r ly  prof ic ient  in  Engl ish ,  but
not completely at home in the cultures
of English-speaking countries, to find
books that they can read with a max-
imum of pleasure and a minimum of
frustration.”
(Dorothy S.  Brown)

$6.00 members, $7.50 nonmembers. Plus 15%
postage. All orders must be prepaid. VISA,
MasterCard  welcome. 6”x9” softbound, 70 pp.
ISBN  O - 9 3 9 7 9 1 - 3 2 - 3

Teachers of English to
Speakers of Other Languages

1118 22nd Street, NW, Suite 205
Washington, DC 20037 USA

202-872-l 271
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Using Idioms is organised as a theusarus as well as
This book can be used with, or independently from,

a dictionary of most common English idioms - 1400
Using Idioms by Heaton  and T.  W. Noble. It provides

entries in all. Readers can use the book to find
appropriate idioms to use in certain

,.::::::::::::.:.:.::: . . . . . .  .  . ::..::..;.  -.-. .  .  .  .

 used with, or independently from,
 and  W. Noble. It provides

types of exercises designed to
the idioms actively and

circumstances, and as a means of translating
incomprehensible idioms used by others, Intended
principally for foreign learners of English, it will
also be of use to native speakers.

The material is organised
in related groups of

Unlike most dictionaries of idioms, Using ldio
groups idioms according to the functions they
perform. Various idioms with similar meanings are
listed together, making them easy to compare and
contrast. A comprehensive functional/notional
index is also included.

cross-referenced  with

1987  40 pp 1 3-294498-7

13-939505-9 ¥1 ,200 
Jochi Kojimachi Bl
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RECENTLY RECEIVED

The following materials have recently been
received from publishers. Each is available as a
review copy to any JALT member who wishes to
review it for The Language Teacher.

Notations before some entries indicate dura-
tion on the holding list: an asterisk (*) indicates
first notice in this issue; a dagger (†)  indicates
third-and-final notice this month. All final-notice
items will be discarded after July 31.

CLASSROOM TEXT MATERIALS/
GRADED READERS
*Forrester. Frontiers: An Intermediate Course in Eng-

lish (Student’s book, Teacher’s book). Collins ELT,

*Howe. American English Today! Books l-3 (Student’s
books, Workbooks, Teacher’s books, cassette tapes).
Oxford.  1987.

*Hutchinson. Project English, Books 1-3 (Student’s
books, Workbooks, Teacher’s books, cassettes). Ox-
ford ,  1987.

*Rooks .  Paragraph  Power :  Communicating Ideas  Through
P a r a g r a p h s .  Prent ice  Hall/Regents,  1 9 8 8 .

Brieger &  Comfort. Technical Contacts: Materials for
Developing Listening and Speaking Skills for the Stu-
dents of Technical English (“English Language Teach-
ing” series). Prentice-Hall International, 1987.

Geddes. About Britain. Macmillan,  1988.
Gossman & O’Connor. Win the TOEIC Battle. Prentice

Hall/Regents,  1988.
Knoeller. Office Communication. Prentice Hall/Re-

gents, 1988.
Live. Yesterday and Today in the USA: Intermediate

ESL Reader, 2nd ed. Prentice Hall/Regents,  1988.
Malev. ed. “Oxford Supplementary  Skills” series. Ox-

ford, 1987. -- 
Listening, Elementary. Nolasco (book, one cassette).
Listening, Intermediate. Dunn &  Gruber (book, two

cassettes).
Reading, Elementary. Scott (book only).
Reading, Intermediate. Ladousse (book only).
Speaking, Elementary. Nolasco (book, one cassette).
Speaking, Intermediate. ElIis &  Tomlinson (book

only).
Writing, Elementary. Gruber &  Dunn (book only).
Writing, Intermediate. Boutin,  Brinand &  Grellet

(book only).
MostelIer  & Haight. Survival English Through Conversa-

tions, Book 2. Prentice Hall/Regents, 1988.
MostelIer &  Paul. Survival English: English Through

Conversations, Books la &  lb. Prentice Hall/Re-
gents, 1988.

Mullen &  Brown. English for Computer Science, 2nd
ed. Oxford, 1987.

Oxford “Open Sesame” series (Student’s book, Activ-
ity book, Teacher’s book, cassette tape). Oxford,
1986, 1987.
Stage E: Multilevel Book. Cellman.
Stage F: Ernie & Bert’s Red Book. Harris & Zion.

Revell. Impact (Activity book to accompany video
tape). Macmillan, 1987.

Robertson. Airspeak: Radiotelephony Communication
for Pilots. Prentice-Hall International, 1988.

Tafner &  Williams. Intensive English. Higher Inter-
mediate Level (Student’s book.  Teacher’s book).

Willis & Willis. Collins COBUILD English Course, 1
(Student’s book. Activity  book). Collins. ELT. 1988.

†Barlow. Working with Computers: Computer Orienta-
tion for Foreign Students. Athelstan, 1987.

†Dale & Wolf. Speech Communication for International
Students. Prentice Hall/Regents,  1988. . .

†Krone. Background to London. Macmillan, 1988.

July 1988

IMyers. Take Another Letter: An Introduction to Writ-
ing Business Letters in English (Student’s book,
Teacher’s book). Macmillan, 1987.

TEACHER PREPARATION/
REFERENCE/RESOURCE/OTHER
*Carrel1 et al., eds. Interactive Approaches to Second

Language Reading (“Applied Linguistics” series).
Cambridge, 1988.

*Crystal. The Cambridge Encyclopedia of Language.
Cambridge, 1987.

*Doff. Teach English.. A Training Course for Teachers
(Teacher’s book, Trainer’s handbook). British Coun-
cil/Cambridge, 1988.

Brumfit & Carter. Literature and Language Teaching.
Oxford 1986.

Celce-Murcia & Hilles. Techniques and Resources in
Teaching Grammar (“Teaching Techniques in ESL”
series). Oxford, 1988.

Chaudron. Second Language Classrooms: Research on
Teaching and Learning (“Applied Linguistics” series).
Cambridge, 1988. 

Clark. Curriculum Renewal in School Foreign Language --
Learning. Oxford, 1987.

Fries, P. H., ed. Toward an Understanding of  Language
(Amsterdam Studies in the Theory and History of
Linguistic Science, IV, Current Issues in Linguistic
Theory, vol. 40). Benjamins, 1985.

Marton. Methods in English Language Teaching: Frame-
works and Options (“English Language Teaching”
series). Prentice-Hall International, 1988.

Newmark. A Textbook of Translation (“English Lan-
guage Teaching” series). Prentice-Hall International,
1988.

Prabhu. Second Language Pedagogy. Oxford, 1987.
Strong, ed. Language Learning and Deafness (“Applied

Linguistics” series). Cambridge, 1988.
tLindop &  Fisher. Discover Britain: A Practical Guide

to the Language, Country and People, 1988-89 ed.
Cambridge, 1988.

The Language Teacher also welcomes well-
written reviews of other appropriate materials
not listed above, but please contact the Book
Review Editor in advance for guidelines. It is
The Language Teacher’s policy to request that
reviews of classroom teaching materials be based
on in-class teaching experience. Japanese is the
appropriate language for reviews of books pub-
lished in Japanese. All requests for review copies
or writer’s guidelines should be in writing, ad-
dressed to: Jim Swan, Aoyama 8-122, Nara 630.

IN THE PIPELINE

The following materials are currently in the
process of being reviewed by JALT members for
publication in future issues of The Language
Teacher:

Boardman & Holden. English in School.
Bradford. Intonation in Context.
Carter & Long. The Web of Words.
Chan. Phrase by Phrase.
Collie & Slater. Literature in the Language Classroom.
Greenbaum. The English Language Today.
Hino.
Jones &  Kimbrough. Great Ideas.
Levine et al. The Culture Puzzle.
Muggles tone  et  al .  English in  Sight .
Newby. The Structure of English.
Pattison. Developing Communication Skills. b
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Reports  written in English on chapter presentations
should be sent to co-editor Ann Chenoweth Yamato
Heights 2-102 7-17-16 Yanaka. Tsito-ku, Tokyo 110.
Those written in  Japanese should be sent to the Japa-
nese  Language editor (address on p. 3). They should
reach the editors  by the fit of the month precedmg
desired publication, although actual publication dates
may vary due to space limitations.

A c c e p t a b l e  l e n g t h  is  u p  t o  2 5 0  w o r d s  i n  English,
t w o  sheets o 400-ji genko yoshi  i n  J a p a n e s e .  E n g l i s h
m u s t  betyped double-spaced on A4-size paper. Longer
reports  can be considered only upon prior consultation
with the editors. Please  refer to guidelines in the Janua-
ry issue o f  this volume.

CHIBA
MATERIALS FOR THE ACTIVE CLASS

By Dan LaBranche

One of Chiba’s own founding members, Dan
LaBranche, treated the membership to a smor-
gasboard  of classroom fun at the May meeting.
Warning, however, that mothers might not appre-
ciate a regular helping of “games” in the serious
business of study, LaBranche suggested using the
euphemism “language learning activities” in-
stead. He did offer some solid reasons for includ-
ing fun activities in the regular lesson plan. By
beginning class with a fun activity, students will
be encouraged to show up on time, and by using
fun as a finale, students will leave the class with
a positive attitude.

The “buffet” started off with an old stand-
by, “Treasure Hunt.” In this version teams dash
about the room looking for prepared slips of
paper that contain coloured  drawings of various
objects. Each slip has a price as well. Students,
depending on their level, must either draw or
name the object, add or name the colour  and
note the price on a numbered grid.

After  the “appetizer,” LaBranche demon-
strated activities for practicing conversation
management language. In one such activity the
teacher mimes the kanji  for Japanese place
names and the students guess the location using

Pipeline (cont’d)
Peaty. Alltalk.
Rooks.  Share  Your  Paragraph .
Samovar & Porter. Intercultural Communication.
Sanabria. A Picture’s Worth 1000  Words.
Shortreed & Kelly. Significant Scribbles.
Smith, ed. Discourse Across Cultures.
Wenden & Rubin. Learner Strategies in Language

Learning .
Withrow. Wniting  Skills for Intermediate Students.
Yalden. Principles of Course Design for Language

Teaching.

phrases such as “do you mean. . .,” I think it’s
. . .) ” or “do it again, please.”

For “dessert” a variety of surveys, board
games and a “smell kit” were unveiled. The latter
is a collection of those tiny soy sauce bottles
that can be purchased at any supermarket. Con-
taining various odiferous substances. the bottles
give the students an opportunity to speculate
while practicing comparative and olfactory sense-
related language.

All things considered, Chiba members were
treated to a splendid repast, each of us leaving
with simple recipes for a more lively classroom.

Reported by Brian Grover

HIROSHIMA
GETTING TO GRIPS WITH

A MONOLINGUAL DICTIONARY
By Heather Saunders

When your students inevitably reach for
their dictionary, do you ever wonder if there is
a better way? While the need for a bilingual dic-
tionary may always be with us, the wealth of
information contained in a suitable monolingual
dictionary can help teachers and students alike.
At the May meeting, Heather Saunders from
Longman  showed us some of the advantages of
using a monolingual dictionary.

The type of dictionary she talked about was
a dictionary for learners of English as opposed
to a dictionary for native speakers. All examples
were taken from the new edition of the Longman
Dictionary of Contemporary English. We went
through a series of exercises demonstrating how
a dictionary can help students deal with difficult
areas. Finding the right meaning of a word,
understanding a phrasal verb, choosing the right
collocation, and selecting the appropriate word
are places where a dictionary can play an active
role as reference source and learning resource.
Sometimes, the teachers can be enlightened as
well. How would you address an ambassador?
What is a “grab bag”? What is a “lucky dip”?

Helpful illustrations, both British and Ameri-
can English, plenty of example sentences, easy-to-
understand definitions, and clear grammar ex-
planations should be included in a good dic-
tionary. The advantages for students to keep a
monolingual dictionary next to their “trusty”
bilingual dictionaries were convincingly shown
to us.

Reported by Ian Nakamura

From  the Editors
To ease  pre-registration for JALT ‘88, the

September issue of The Language Teacher
will be distributed  a week earlier than usual.
The deadline for all submissions to any
editor  is July  23.
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NAGOYA

WAYS INTO POEMS:
TEACHING LITERATURE AND LANGUAGE

By Richard Cauldwell, Kobe University

In the February chapter meeting, Richard
Cauldwell demonstrated how poetry may be used
to teach English and literature. He bases his
methods on the premises that students should be
given the opportunity to approach real texts as
text and not view a lesson as merely a means to
learn about language, and that they should learn
to appreciate, discuss, and write about the texts
in English.

Using poems by Craig Raine, Derek Mahon,
and Tony Harrison among others, the audience
experienced some of the same feelings and
mental activity that Cauldwell’s students gene-
rate in their classes.

Students are divided into groups of five, and
each group selects a group name (so that the
teacher may call upon them by the group name).
A riddle or poem is distributed, and group
leaders conduct discussions of the meanings of
various riddles and words or phrases, their sig-
nificance , and the writer’s intentions.  After
group discussions, group leaders summarize
orally the analysis of their groups.

This lecture/workshop (an expanded version
of his JALT ‘87 presentation) proved stimulat-
ing for the audience and may encourage more
teachers to include poetry in their lessons.
In the words of one of Cauldwell’s students:
“ . . We could think together, not only (be)
given lectures. This is the best point of this
class, since there is no other class in which we
can think and discuss together.”

Reported by Kenjiro Tatematsu

INTERACTIVE GROUP TASKS
FOR LARGE CLASSES

By Carl Adams, Niigata University

At the March chapter meeting, Carl Adams
conducted a lecture-workshop on helping stu-
dents in large classes obtain the most from such
classes. Adams uses Community Language
Learning (CLL) techniques to help students
generate their own language while working on
group tasks.

His guiding principles can be summed up in
the acronym SARD (security, attention, asser-
tion, reflection, retention, and discrimination).
There are four steps or phases. Phase One:
Security and Attention (accomplished by pair
work and group tasks such as listening compre-
hension and information gap exercises); Phase
Two: Assertion and Discrimination (accom-
plished by using chain stories, jigsaw puzzle
stories. and the like as vehicles to encourage

students to become more assertive and more
discriminating in their use of English); Phase
Three: Support and Reflection (by encouraging
students to ask questions of each other after
small-group tasks have been completed); Phase
Four: Independent Learners (accomplished by
the students themselves in the course of investing
their efforts in student-generated final projects).

The final part of Adams’ presentation was
devoted to displaying samples of group projects
such as story booklets and video tapes produced
by the students. One of the most important out-
comes of these projects was that students really
enjoyed doing them and got a lot out of the
experience.

Reported by George H. Sawa
Gifu Women’s Junior College

KANAZAWA
FLUENCY ACTIVITIES

By John Dougill
The April meeting was a workshop based on

the assumption that an active classroom with a
high level of student participation makes for a
good language-learning environment. John Dougill
demonstrated eight activities that can be adapted
for different teaching situations and types of
student, and emphasised that the final imple-
mentation of each activity should vary according
to circumstances.

The activities included introduction games
and warm-ups; an entertaining and instructive
general knowledge quiz; story-telling, based on
real-life events or on imagination; a simple to
set up, but dynamic role play in which partici-
pants try to achieve certain objectives; the use of
a short dialogue or script as a stimulus for crea-
tive language work. The activities were enjoyable
and non-threatening, two ingredients that Dougill
emphasised as important in language learning.
He also pointed out that the single biggest cause
of failure for such activities was lack of clarity;
sometimes participants  simply cannot under-
stand what they were supposed to do, or are
confused about the purpose. Dougill  therefore
urged that activities be kept simple and that they
be demonstrated beforehand whenever possible.
Fortunately for those who attended, here was
one presenter who was able to put his principles
into practice!

Teachers can get staid and stuck in a rut all
too easily. Every so often we need the shots of
adrenalin that workshops like this provide.

Reported by Gillian  Kay

IATEFL members: You can join IATEFL
Special Interest Groups for only Y 8 0 0  per
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OSAKA

PRIORITIES IN ENGLISH GRAMMAR
AND GRAMMAR TEACHING

By Michael Lewis

“ I hate grammar” is a familiar student com-
plaint.  Teaching by function is widely held
to be more effective than teaching by struc-
ture. However, in our May meeting, Michael
Lewis maintained that grammar should not be
neglected.

Grammar is important because “grammar
means.” In a given sentence, both the words
and the grammar provide meaning. Out of an
array of grammatically possible sentences, a
student needs to choose the one which best
conveys his or her meaning.

Lewis holds the failure of many grammar-
based approaches is that students are not given
such practice in choosing. Moreover, many text-
book explanations of grammar are so abstruse
as to be incomprehensible.

Lewis suggested other techniques for grammar
teaching. One was presenting students with pairs
of sentences and having students choose the
correct one out of each pair. He also described
a technique used in Danish schools, where
children, after exposure to samples of language
(and accompanying pictures), make inductions
about the underlying structures. The teacher
may, Socratic-style, ask questions to encourage
the inductive process, but never gives answers.
The children learn to “observe” the language and
correct themselves.

While some teachers questioned how applica-
ble such methods were to Japan, Lewis flatly
stated that “Japan is not different.” Other
teachers in the audience reported success in using
some of the techniques described.

Reported by Lisa Lei Isobe

SAPPORO

JAPANESE STUDYING ENGLISH ABROAD
AND PAIR WORK

By Peter Grey

At the Sapporo February meeting Peter Grey
courageously took over when the originally
scheduled speaker cancelled.  The first half of
the presentation was based on a debriefing of
the canceller  ,  with comments and thoughts
appended.

We were told that Japanese studying English
abroad manage to turn their classes into replicas

Subscribe to Cross Currents and English
Today. Available at substantial discounts
only to JALT members. See the furikae
form in this issue for details.

I

of those in Japan. Exposure to a new environ-
ment does not make students relate the learning
in the classroom to what is happening outside.
Americans learning Spanish in Mexico are appar-
ently little motivated, somewhat like the Japa-
nese studying English abroad, however ready
they are to risk using cognates.

Students on homestays generally have very
high expectations for their host families, and
occasionally feel that the families do not do
enough for their guests. This letdown could part-
ly be overcome by the student learning about
the homestay  community and area before going,
and bringing a list of things to do there. Learning
to cope when communication breaks down and
being told about classroom dynamics (no silences,
no relying on neighbors, etc.) could also help.

Japanese learning Spanish in Mexico seem
to be quite successful. They are clearly goal-
oriented, perhaps because they have been abroad
before and are learning their second foreign lan-
guage. They do not seem to accept that speaking
ability generally moves ahead of grammar knowl-
edge, however.

To round off the very instructive afternoon,
Grey gave us the ABCs  of getting started and
keeping going with pair work.

Reported by Torkil Christensen
Hokusei Junior College

TOYOHASHI

CURRICULUM ENRICHMENT VIA VIDEO
By Ken Toyama, Kanda Gaigo Gakuin

Ken Toyama described the technology, con-
tent and purposes related to producing video
materials. One video, “Superman,” showed the
potential of a video produced with only minimal
equipment - a camera, a light and a video ma-
chine. Editing is possible if you have another
video machine. Any kind of background can be
supplied to the picture by using “chromakey”
and “tellop” adds letters on the picture.

The content Toyama uses includes American
TV commercials, scenes from movies, Mother
Goose and other folklore items. These items are
edited together with self-made shots with the
help of fellow teachers and students. “Tell the
actors/actresses that it is just a test shot, and
you will get lively pictures.”

Toyama demonstrated practical application
of several videos for writing, speaking and
listening tasks. Videos are useful for teaching a
sense of rhythm and pitch control,  cultural
information, vocabulary, idiomatic expressions,
body language usually found outside school
textbooks, and humor. “A Forgetful Professor,”
another of his videos, made the participants burst
into laughter and would be appreciated in class-
rooms, too.

Reported by Takashi Miura
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Please send all announcements for this column to Jack
Yohay (address ,  p.  3 ) .  The  announcements  should  fol-
low  the style and format of the LT and be received by
the first of the mon th preceding publication.

Notices for this column for the September
issue shoud  reach J. Yohay by July 7 or Eloise
Pearson (address p. 3) by July 23,

2nd International Language Testing Conference
Tsukuba, March 30-3 1,1989

CALL FOR PAPERS

Papers are being solicited for this JALT-
sponsored gathering from the general member-
ship as well as other interested people on topics
related to language testing. Send a brief abstract
(50-100 words in English or 200-400 characters
in Japanese) plus a short biographical statement
to arrive by Oct. 1. Applicants will be notified of
the status of their proposals by Nov. 1. The
complete schedule of events will be published
in the February 1989 issue of The Language
Teacher. Send proposals to: International Lan-
guage Testing Conference, c/o H. Asano, Foreign
Language Center, The University of Tsukuba,
Tsukuba-shi, Ibaraki-ken 305, Japan. For further
information, contact: H. Asano (0298-5l-0485)
or V. LoCastro  (0298-53-2429 or 52-1848).

The Journal of
Educational Techniques and Technologies

CALL FOR PAPERS

This journal is a publication of the Interna-
tional Association for Learning Laboratories.
Anyone wishing to submit an article for this
publication please contact its Far East Editor,
Professor A. Barbara O’Donohue,  Hiroshima
Bunkyo Women’s College, Kabe Higashi, Asakita-
ku, Hiroshima 731-02;  tel.  082-665-3476 or
082-664-3191.

23rd ANNUAL TESOL CONVENTION
March 6-11, 1989

San Antonio, Texas, USA

CALL FOR VIDEO THEATER PROPOSALS
The 1989 TESOL (Teachers of English to Speakers of Other Languages) Convention

in San Antonio, Texas, will include a one-day video theater. Each presenter will be
allowed a 45-minute  time slot.,  The due date for submission of Video Theater Proposals
is October 1, 1988. For proposal forms, please contact: Susan Stempleski, Chair,
TESOL Video Group, Hunter College IELI,  1025 East Building, 695 Park Avenue, New
York, NY 10021, U.S.A.; tel. 212-7724290.

July 1988

TEMPLE UNIVERSITY JAPAN
Distinguished Lecturer Series

July 2-3 (Tokyo), 9-10 (Osaka): Instructed
Second-Language Acquisition, Rod Ellis, Ealing
College of Higher Education

Sat., 2-9 p.m., Sun., 10 a.m.-5 p.m. Informa-
tion: Michael DeGrande,  Temple Universi ty
Japan, 1-16-7 Kami-Ochiai,  Shinjuku-ku, Tokyo
161 (site of the Tokyo sessions), 03-367-4141;
or Temple University, Kyowa Nakanoshima Bldg.
2F, l-7-4 Nishi-Temma, Kita-ku,  Osaka 530 (site
of the Osaka sessions), 06-361-6667.

JALT members and others unable to enroll
formally may attend the Saturday 2-5 p.m. por-
tion of the course at special low fees. See
Meetings: OSAKA, TOKYO.

JAPANESE ASS’N OF SUGGESTOPEDIA

(1) Annual Meeting, Tokyo July 9,4-S p.m.
a. Concert and lecture by the Tama  Group

on the Suzuki Method
b. Panel discussion on “Suggestopedia in

Future” in language education

(2) Workshop, Tokyo, August 25-30 (36 hours)
The first three days focus on the theory and

practice of Suggestopedia and the second on its
application to teaching languages in school set-
tings.

For information: Setsuko lki or T. Kiya,
03-704-401l/03-704-1967.
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SUGGESTIVE-ACCELERATE
LEARNING TECHNIQUES (SALT)

by Dr. Donald L. Schuster
Nagoya, August 8-12

Though designed for classroom teachers, this
40-hour workshop is also of benefit to students
interested in improving their learning skills.
Participants will experience for themselves how
to learn with the SALT method. The background
and theory and classroom procedures are covered
in detail, with opportunity to practice preparing
and delivering a complete SALT lesson, which is
video-taped and critiqued. At the end teachers
are at least minimally prepared to use SALT in
their own classroom teaching. Number of partici-
pants limited to 23. Fee (including SALT Book

and two music tapes): ¥35,000.  For more infor-
mation: Charles Adamson,  Academic Director,
Trident School of Language, 1-5-31 Imaike,
Chikusa-ku, Nagoya 464; 052-735-1600.

CERTIFICATE IN
LANGUAGE TEACHING TRAINING

Geneva, July 18-August 11
The four-week Cert. L.T., at the Center for

Experimentation and Evaluation of Language
Teaching Techniques in Geneva, is intensive
training which builds on the Introduction to
S.A.P.L. training, which is periodically offered
in Japan (see below). The Course Director is
Nicholas Ferguson, originator of the Self-Access
Pair Learning methodology and author of the
course Threshold. Info: Didasko, 6-7-3l-611,
Itachibori, Nishi-ku, Osaka 550; 06-443-3810.

INTRODUCTION TO S.A.P.L.
Osaka, August 21-25

Nicolas  Ferguson, Director of the C.E.E.L. in
Geneva, will offer a five-day (Sun.-Thur.) intro-
ductory intensive training seminar in self-access
pair learning which is strongly recommended for
anyone who wishes to teach the course Thres-
hold. Place: Ohbayashi Biru (near Temmabashi
Station). Info: Didasko (as above).

The School for
International Training

REDISCOVER THE EXCITEMENT
AT AN SIT TEACHING SEMINAR THIS SUMMER:

Summer I - Teacher Training - Design and Practice
August 16-21 Donald Freeman

Summer II - Teaching Grammar Experientially
August 23-28 Dr. Annie Hawkinson

Offered by the MAT Program, School  for International Training  Held at the Asia Center in Odawara,  Kanagawa-ken.
Fee: Y 70,000  plus room  and board. Graduate credit available by arrangement.

For information and brochure, contact: The Center, 204 Shirono Building, 3-41 Manzai-cho,
Kita-ku  Osaka 530, phone (06)315-0848.
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Y o h a y  ( a d d r e s s ,  p .  3 ) .  T h e  a n n o u n c e m e n t s  s h o u l d  fol-
low the style and  format of the LT and be received by
the  first of the month preceding publication.

FUKUI
Topic:

Speaker:
Date:
Time:
Place:

Fee:
Info:

Syllabus Design for Teaching Language
Functions to J.H.S. Students
Naomi Nemoto
Sunday, July 17th
2-4 p.m.
Fukui Culture Center (Housou Kaikan,
5F)
Members, free; non-members, ¥500
John Service, 0776-22-3113

Naomi Nemoto  teaches at Fukui University
Fuzoku J.H.S. Prior to this, she was a teacher at
Eiheiji  J.H.S. She is a graduate of Fukui Univer-
sity majoring in TEFL and has spent ten months
studying English in the U.S.A.

This talk stems from Ms. Nemoto’s  interest in
using practical English examples for teaching
basic grammar.

GUNMA
Topic: Methodology of Teaching English as a

Foreign Language
Speaker: John G. Bordie
Date: Saturday, July 23rd
Time: 2:30-5  p.m.
Place: Kyoai Cakuen Junior College, Maebashi
Fee: Members, ¥500 non-members, ¥l,000
Info: Wayne Pennington, 0272-5l-8477

Morijiro Shibayama, 0272-31-7221
John G. Bordie is professor of linguistics and

director of the Foreign Languages Education
Center at the University of Texas at Austin.

HAMAMATSU
Topic: Summer Party
Date: Sunday, July 24th
Time: 1-4 p.m.
Place: Outdoor “beer garden,” Asakuma

Restaurant, 1l-l Shikatani-cho, near
Seibu Kominkan; 0534-74-0626

Fee: ¥1,500  per person
Info: Tomoko Hoshino, 0534-72-2286

Everyone is welcome. Please make a reserva-
tion with Ms. Hoshino by July 21. The fee covers
barbecue and beverage; alcoholic drinks will be
extra. There will be no meeting in August.

July 1988

HIROSHIMA
Topic:

Speaker:
Date:
Time:
Place:
Fee:
Info:

Grammar: A Review of Student
Attitudes
Diana Allen (Hiroshima University)
Sunday, July 10th
l-4 p.m.
Hiroshima YMCA Gaigo Gakuin, Bldg.3
Members, free; non-members, ¥500
Kathy McDevitt,  082-228-2269
Martin Millar, 082-227-2389

Exploring the teaching of grammar from the
student’s point of view, Ms. Allen will discuss the
results of a questionnaire completed by 200 EFL
students, dealing with such questions as how
much importance students place on the formal
teaching of grammar, how they like the grammar
to be presented, and whether different learning
styles are shown in attitudes towards grammar.
In a workshop format we shall then look at
different ways of introducing and practising
grammar in the classroom.

Diana Allen (M.Sc. in Applied Linguistics,
Edinburgh University) has taught EFL in Nigeria,
Thailand, Canada, and China.

There will be no meeting in August.

KANAZAWA
Topic: Motivating Students and Tired Teachers
Speaker: Don Maybin
Date: Sunday, July 17th
Time: 10:30 a.m.- 1 p.m., then picnic by the

Saigawa. Bring food, friends, games.
Place: Ishikawa Shakai Kyoiku Center
Fee: Members, free; non-members, ¥500
Info: Mikiko Oshigami, 0764-29-5890

Kevin Monahan,  0762-23-8516
Pressure in the form of teams, points, time

limits, etc. can stimulate and encourage EFL/
ESL students (and teachers!) of all ages. The
audience is expected to participate in this lively
and practical demonstration. If time permits, Mr.
Maybin  will also show practical, quick classroom
techniques for modifying a student’s pronuncia-
tion, overall sentence stress and intonation, etc.

Don Maybin  (M.A. in Applied Linguistics,
University of Essex) is program supervisor at the
Language Institute of Japan, Odawara.

KOBE
Topic: Pair Work and Group Work
Speaker: Steven Maginn
Date: Sunday, July 10th
Time: 1:30-4:30  p.m.
Place: St. Michael’s International School
Fee: Members, free; non-members, ¥ l ,000
Info: Michael Skelton, 078-741-6809

This introductory presentation will show how
pair and group work can be organised effectively
and how initial problems that may arise can be
dealt with. Pair and group work are seen as suit-
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IBARAKI
KANT0 AREA MINI-CONFERENCE

July 16th and 17th

Place:

Fees:

Language Teaching:
Chuo Seinen no Ie (in Niihari-mura, on
the side of Mt. Tsukuba);  free bus
service will be provided from Kandatsu
Station
Saturday only, ¥2,000;  Sunday only,
¥2,000;  the entire package, ¥6,000  (in-
cludes supper, party [snacks and the
first beer or soft drink are free], break-
fast, lunch, and one night’s lodging at
the Chuo Seinen no Ie). Reserve prompt-
ly with Jim Batten, 0294-53-5665.

Saturday, July 16th
1:00-  3:00 Registration and Publishers’ Dis-

plays
3:00- 3:45 Shari Berman: Adjusting Texts

for Use in Japanese Universities
3:45- 4:00 Publishers’ Displays
4:00- 5:15 Stephen Ziolkowski: Listening

able for various classroom activities, e.g. pattern
practice, reading a text and answering questions,
and short writing exercises, and can be used with
confidence. The material: Teach English by Adrian
Doff (CUP, 1988),  a teacher training course espe-
cially designed for non-native teachers of English
who teach in large classrooms, follow a set text-
book, and have limited time for lesson planning.

Steven Maginn is the Cambridge ELT repre-
sentative in Japan.

MORIOKA
Topic: It Works for Me
Speaker: Chapter members
Date: Sunday, July 10th
Time: l-4  p.m.
Place: Morioka Chuo-Kominkan 2F
Fee: Members, free; non-members, ¥500
Info: Robin Sue Alexander, 0196-53-3279

Interested members will share lesson plans and
ideas that work for them in the classroom. A
beer garden party has been planned for after the
meeting.

NAGOYA
Topic: Annual Do-It-Yourself
Date: Sunday, July 10th
Time: 1:30-5  p.m.
Place: Mikokoro Center, Naka-ku
Fee: Members, free; non-members, ¥ l ,000
Info: Tetsu Suzuki, 0566-22-5381

Helen Saito, 052-936-6493
Come share ideas which have worked for you.

Bring along ideas, materials, techniques, books,

What, How, and Why
5:15- 6:30 Supper (Publishers’ Displays will

be open)
6:30- 8:30 Ruth Venniug: Team Teaching
8:30-??? Party

Sunday, July 17th
6:30- 7:00 Sunrise Christian Service - Jim

Batten
7:15- 8:40 Breakfast
8:00- 9:00 Publishers’ Displays open
9:00- l1:30 Alice Bratton and Shari Berman:

Video Teaching
11:30- 12:00 Publishers’ Displays
12:00- I:00 Lunch

l:00- 2:00 Publishers/Booksellers
2:00-  4:00 Nishiyama Sen: Social and Cul-

tural Comparison in Japanese
and English

4:00- 4:30 Publishers’ Displays

anything that was a hit in your classroom. Busi-
ness English, junior/senior high, children’s classes,
ESS, college, private students-contributions from
people teaching in any situation are welcome.

NARA
Topic: Blend Well Before Serving
Speaker: Judy Gernant
Date: Sunday, July 10th
Time: l-4  p.m.
Place: Saidaiji YMCA
Fee: Members, free; non-members, ¥500
Info: John Williams, 0742-45-6872

Combining your speaking text with supple-
mentary communicative activities so that one
thing leads sensibly to the next takes time and
planning. Steps to organizing the effort will be
shown, and one unit from a communicative syl-
labus, with expansion activities, will be demon-
strated. Participation highly recommended.

Judy Gernant (M.A. in ESL, University of
Illinois) teaches at Kinran  Junior College in
Osaka. She previously taught English in Iran and
the U.S.A.

NIIGATA
Topic: CLL: A Model for Learning
Speaker: Carl Adams (Niigata University)
Date: Sunday, July 10th
Time: l-3:30  p.m.
Place: Niigata Kyoiku Kaikan, 025-224-0973
Fee: Members, free; non-members, ¥500
Info: Masa Takasugi, 025-23l-l119/l128
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A Community Language Learning (CLL) class
in Tagalog (with Edgar Macavinta as facilitator)
will be followed by a brief explanation of CLL
and its role in language acquisition. Then every-
one will engage in several CLL activities applica-
ble to more advanced learners of English. A final
feedback session will conclude this workshop.

Carl Adams (M.A.T. in ESL, S.I.T.) has taught
EFL in Viet Nam, Indonesia and Japan and has
interests in teacher training and the practical
application of new methods in Japan.

OKAYAMA
Topic:

Speaker:
Date:
Time:
Place:
Fee:
Info:

OMIYA
Topic:

Speaker:
Date:
Time:
Place:
Fee:
Info:

The Importance of Developing Listen-
ing Skills in Teaching English
Joan McCormick
Saturday, July 9th
2:40-4:30 p.m.
Shujitsu High School, 0862-25-1326
Members, free; non-members, ¥500
Fukiko Numoto. 0862-53-6648

A Complete  System Approach to
Teaching Spoken English
James O. Dirden
Sunday, July 10th
1:30-4:30  p.m.
Omiya YMCA
Members, free; non-members, ¥ l ,000
M. Shinohara, 03-317-0163
A. Krause, 0487-76-0392

The presentation describes a totally-integrated,
systematic approach (across all levels) to teach-
ing spoken English, involving: (1) clearly defined
objectives, (2) a systematic learning sequence
related to the learning (performance) curve, and
(3) media methods and techniques that simplify
and speed up learning. Mr. Dirden will demon-
strate teaching techniques with audience partici-
pation.

James O. Dirden (B.A., Business Administra-
tion; M.A., Education) is English Language Con-
sultant to the Japanese Ministry of Education
and Research Associate of the Council of Modern
English Training (COMET). He has taught
English in Japan for 14 years.

OSAKA

(1) Co-Sponsored by Temple University
Topic: Instructed SLA
Speaker: Rod Ellis
Date: Saturday, July 9th
Time: 2-5 p.m.
Place: Temple University (see Bulletin Board)
Fee: Members, ¥ l ,000;  non-members,

¥2,000
Info: Tamara Swenson, 06-35l-8843

(2)
Topic: Teaching Video English Through Action
Speakers: Robert Liddington, William Stanford
Date: Sunday, July 17th
Time: l-4:30  p.m.
Place: Umeda Gakuen
Fee: Members, free; non-members, ¥ l ,000
Info: Steve Mason, 0798-49-4071

Although Video English (Macmillan) is a very
exciting classroom resource, the teaching ap-
proach suggested, with observation and predic-
tive exercises which help make it worthwhile in
itself, is more suited to audio-lingual than to audio-
visual teaching. Despite the richness and authen-
ticity of the input, student output is largely that
of ‘talking about’ what they’ve looked at. We are
faced most acutely here with the general prob-
lem of teaching video courses: how to deal with
all the information offered the learner, how to
‘teach’ the video.

Robert Liddington has taught EFL at the
University of Nancy and for the Japanese Self-
Defense Force. William Stanford, with over 15
years in TEFL/TESL,  holds a master’s degree
from Sydney University. Both are Directors of
Studies at Language Resources, Kobe.

OSAKA SIG
Teaching English to Children (July 17, as above)
Topic: Activity-Based Learning
Speaker: David Vale
Time: 11 a.m.-12:30  p.m.
Info: Pat Bea, 075-952-3312

The key principles of this new approach:
(1) Children must learn to treat English as a com-
munication tool, rather than as an end product.
They don’t study English. They study in English.
(2) The lesson content must be an all round edu-
cational experience, not just a language course.
(3) Children must gain the confidence to study
and play naturally in an English-speaking en-
vironment. After providing a ‘hands-on’ experi-
ence of the typical stages and techniques of an
activity-based lesson, Mr. Vale will discuss
possibilities for practical teacher training in
Japan for adapting one’s TEFL skills to the
teaching of children.

David Vale (Diploma in TEFL, University of
Manchester) is the author of a new series of
activity-based learning materials - early bird -
for children 6-12. He has been an EFL con-
sultant and director in Spain, Thailand, Sweden,
England, and Japan.

SHIZUOKA
Topic: Pair Work and Group Work
Speaker: Steven Maginn
Date: Sunday, July 24th
Time: l-3 p.m.
Place: Tokai University Junior College, near

Yunoki Station
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Fee: Free to everyone!
Info: John B. Laing, 0542-61-6321 (days) or

0542-46-6861  (eves.)
Mr. Maginn and his instructive presentation

are described in KOBE above.

SUWA
Topic:

Speaker:
Date:
Time:
Place:
Fee:
Info:

These

Classroom Techniques for Children
and Young Adults
Keiko Abe
Sunday, July 10th
2-5 p.m.
Seiko Epson ISI School, Room 208-209
Members, ¥500;  non-members, ¥ l ,000
Esther Sunde, 0266-52-3131,ext.  1414
(W), or 0266-58-3378  (H)
successful communicative techniques. . .include games, role-play activities,  simulations

and songs -- all of which students can easily
relate to. Many were developed by Ms. Abe her-
self, in the classroom and in her teacher-training
workshops throughout Japan.

Keiko Abe is a children’s EFL teacher, teacher
trainer, author of numerous EFL textbooks, and
President of CALA  Workshop.

TAKAMATSU
Topic: 1) Aspects of Bilingualism

2) Kikokushijo (Returnees) and Sec-

Speaker:

Date:
Time:
Place:
Fee:

Info:

1) Mr.

ond-Language Maintenance
1) Michael Bedlow
2) Panel of members
Sunday, July 10th
1:15-4:30  p.m.
Takamatsu Shimin Bunka Center
Members, free; students, ¥500;  others,
¥l ,000
Michael Bedlow,  0877-62-2440
Harumi Yamashita, 0878674362
Bedlow  (Shikoku Gakuin Daigaku) will

give an introductory talk tocusmg especially on
variation in educational outcomes for bilingual
children (why do some bilinguals do well and
others poorly?), classifications of bilinguals (is
there any value in the old co-ordinate-vs-com-
pound distinction?), and bilinguals’ brains (does
physical age have anything to do with bilingual
success or failure? where are different languages
stored in the brain? etc.).

2) After short talks on their own and their
children’s bilingual experiences, the panel will
then deal with any topics raised by the audience.
The panel will include: M. Bedlow  (English chil-
dren in Japanese schools), Dr. Voth (Korean,
German, Japanese trilingual children), Mario Seki
(a kikokushijo from Paraguay), P. Reynolds
(successful teacher of his Japanese/American
son), Yoko Yoshioka (mother of two kikokushi-
jo), and T. Kase (bilingual and father of bicul-
tural children).

TOKYO
Co-Sponsored by Temple University

Topic:
Speaker:
Date:
Time:
Place :
Fee:

Info:

Instructed SLA
Rod Ellis
Saturday, July 2nd
2-5 p.m.
Temple University (see Bulletin Board)
Members, ¥l,000;  non-members,
¥2,000
Michael Sorey, 03-444-8474

WEST TOKYO
Topic: Predictive Listening: Putting the Guess-

work In
Speaker: George Reseter
Date: Saturday, July 16th
Time: 2:30-5:30  p.m.
Place: Royal Academy, behind Miuraya

Supermarket near Marui, about three
minutes from Kichijoji Station

Fee: Members, ¥500;  non-members, ¥ l ,000
Info: Brenda Katagiri, 0422-42-7456

Yoshihisa  Kobori, 0428-24-0968
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When students are asked to predict what they
will hear, rather than regurgitate what’s been
said, two things must occur. First, hypotheses
of language, communication and culture are
formed. Second, a psychological stake is taken in
the predictions’ accuracy. This presentation
demonstrates a technique through which varia-
tions in student abilities, learning objectives and
aspects of language and communication are dealt
with through predictive listening. This will be a
heads-on as well as a hands-on presentation so
the technique’s applicability to many types of
materials can be seen.

George Reseter (M.Ed. in TESOL, Temple
University) has taught English in Japan (com-
pany and university) for 11 years.

TOYOHASHI
Topic: Pair Work and Group Work
Speaker: Steven Maginn
Date: Sunday, July 17th
Time: 1:30-4:30  p.m.
Place; Kinro Fukushi Kaikan (2F)
Fee: Free
Info: Kazunori Nozawa, 053248-0399

Masahito Nishimura, 053247-1569
See KOBE above.

YAMAGATA
One-Day English Communication Seminar

Topics: 1) “I know what TPR is, but how do
I begin?”

2) Listen and Act
Speaker: Dale Griffee
Date: Sunday, July 10th
Time: 10 a.m.-4 p.m.
Place: Yamagata Women’s Junior College
Fee: Members and students, ¥ l ,000;

non-members, ¥l,500
Info: Yamagata JALT, 0236-22-9588
Schedule:
10:00-12:00  “I know what TPR is, but how do

I begin?”

July 1988

12:00--  2:00 Lunch with Mr. Griffee (You can
order your lunch or bring your
own.)

2:00- 4:00 Listen and Act - one of the text-
books written by Mr. Griffee

Dale Griffee, an experienced, dynamic pre-
senter, is an expert on TPR, on songs and music,
and on teaching English in Japan in general. He
is the author of Listen and Act and co-author
of HearSay.

YOKOHAMA
Topic: Non-verbal Communication: Messages

Without Words
Speaker: Barbara Hoskins
Date: Sunday, July 10th
Time: 2-5 p.m.
Place: Yokohama Gino Kaikan (near JR Kan-

nai Station)
Fee: Members, free; non-members, ¥500
Info: Jack King, 0468-71-1789

Approximately 30% of our message is convey-
ed through words; the remaining 70% is com-
municated non-verbally. This demonstration will
focus on the importance of non-verbal messages
in communication. We will examine types of
non-verbal communication which are universal,
some of which are different between cultures,
and the implications of these “silent messages”
in cross-cultural communication. We will also
discuss ways in which we can help our students
to become more effective communicators, both
verbally and non-verbally.

Barbara Hoskins (B.A. in Communication,
M.A. in TESL) is an instructor at the Language
Institute of Japan.

YOKOHAMA SIG
TESS (July 10 as above)
Topic: Let’s Use “Informal” English a Lot More
Speaker: Masaru Makiuchi
Time: l-2 p.m.
Info: Kimiko Ozawa, 045-81l-2959

Mitsui  Nakano, 045-543-0437 b

SPECIAL ONE-TIME OFFER FROM TOKYO JOURNAL
0 A 30% discount off the ¥500  cover price for quantities of 10 copies and up...for

use as classroom reading material. (Shipping charges apply to bulk orders.)
0 On an individual  basis, a subscription (only ¥5,500  per year) brings

membership in the Tokyo Journal Club, which makes you eligible for discounts
at many museums and theaters, and gives you access to the TJClub  Lounge in the
Tokyo Journal building near Yotsuya San-chome.

Send all bulk orders or subscriptions to: Mr. H. Senuma, Circulation Department
Tokyo Journal, 27-10 San’ei-cho, Shinjuku-ku,Tokyo 160, Tel: (03) 359-2331
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Please send all announcements  for this column to Jack
Yohny (address, p. 3). The announcements should fol-
low the style and format of the LT and be received by
the first of the month preceding publication.

JALT POSITION OPENINGS
Japanese Language Editor for The Language

Teacher, the JALT Journal, and other JALT
publications wanted immediately.  To apply,
please submit your CV along with a cover letter
explaining your qualifications to the Publica-
tions Chair: Virginia LoCastro,  Foreign Language
Center, The University of Tsukuba, Tsukuba 305.

Book Review Editor for The Language  Teach-
er and the JAL T Journal wanted as of the annual
conference in October. To apply, please submit
your CV along with a cover letter explaining
your qualifications to the Publications Chair:
Virginia LoCastro,  Foreign Language Center, The
University of Tsukuba, Tsukuba 305.

(TOKYO area) The Publications Board of JALT
seeks a dedicated, well-organized Business Man-
ager. The job requires soliciting and taking
charge of ads for The Language Teacher; the
JALT Journal, the annual conference Handbook,
and any future publications, and working with
the printer in Osaka on the phone and through
the mails to assure smooth handling and printing.
The manager will need to cultivate good working
relationships with JALT’s Associate Members
and to help attract more associate members to
JALT. A daytime contact phone number and
fluency in English and Japanese are necessary.
This  is an opportunity to do something substan-
tial for JALT and our profession in general and
to learn some new skills and gain valuable ex-
perience. Please apply to Virginia LoCastro,
Foreign Language Center, The University of
Tsukuba, Tsukuba 305.

Yokohama SIG (cont’d)
Schools in Japan generally teach only

“formal” English. However “informal” English,
sometimes intermingled with “formal” English,
is essential to daily life in countries where the
language is widely spoken. Furthermore, the
word “informal” in English has a much more
positive connotation than its direct Japanese
translation. Informal expressions of English will
be demonstrated and linguistically examined.

Masaru Makiuchi teaches at Keisen Women’s
College.

July 1988

(KANAZAWA) Full-time college-level English-
teaching position to open in September, 1988.
Qualifications: native speaker of English; M.A. in
TEFL, Linguistics, Education, or related field;
teaching experience desirable. Duties: 7 freshman
English classes and 1 class in basic technical and
business English per week; materials development.
Terms: two-year renewable contract, ¥4,097,000
starting annual salary; benefits. Please contact:
Keiko Koma, Personnel Director, Kanazawa
Institute of Technology, 7-l Ohgigaoka, Nono-
ichi. Ishikawa 92 1.

(KUMAMOTO area) English teacher/soccer train-
er with player-manager responsibilities required.
Main duties: to tram newly-formed youth team.
Must be a competent player. Some English
lessons evenings. Age 25-35 preferred. Accom-
modation provided. Salary: ¥200,000/month.
To start September, 1988. Apply to: Mr. Imoto,
IEC, 651-1 Hiokimachi, Yatsushiro 866; tel.
0965-35-3071.

(Tanabe, KYOTO) Full-time associate professor
or lecturer from April 1, 1989. Native speaker of
English; age around 35; to teach general English
courses (conversation, composition) and special-
ized courses (background to American and Eng-
lish Literature) to undergraduate students. Field:
Teaching English as a Second Language, and
History of American/British Thought and Cul-
ture or related field. M.A. required; Ph.D. is
highly desirable. Some knowledge of Japanese
required. Participation in meetings and other
college activities expected. Please send, to arrive
by Sept. 30: 1) curriculum vitae with a half-
length or passport  photograph; 2) a l ist  of
publications; 3) copies of two publications;
4) academic transcripts; and 5) a health certifi-
cate issued by a hospital, to: Department of
English, Doshisha Women’s College, Kamigyo-
ku, Kyoto 602.

(MATSUYAMA) Full-time English Conversation
teacher (native speaker). Professional attitude
essential. Experience preferred, plus a willing-
ness to adapt to and use a unique teaching
system. Above average working conditions; over
¥200,000/month.  Sponsorship; apartment with
phone, furniture, etc. Please send resume with
photo to: Joshua Battain, Crossroads Language
Studio,  2-9-9 Katsuyama-cho, Matsuyama 790;
0899-21-7595.

(OSAKA) English Through Drama teacher with
M.A. to assume the role of a full-time member of
staff or a two-year period, commencing April,
1989. The contract is not renewable. Send per-
sonal history, a  l i s t  o f  publications/lectures,
recent photo, and references before September
to: T. O’Brien, Ohtani Women’s College, 1824
Nishikiori, Tondabayashi 584.
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(OSAKA) Native-speaker teachers of English,
full-time and part-time, from September, 1988.
Minimum two years’ experience in Japan. Degree
required. One-year contract, renewable. Salary:
¥3,600,000-4,200,000/year,  plus benefits. Posi-
tions will be filled by July 31. Send letter of
application and resume to: Personnel Office,
Sundai Gaigo Semmon Gakko, 2-5-18 Terauchi,
Toyonaka 5 60.

(OSAKA) Full-time female English language
teachers at technical college starting immediate-
ly. Degree, TEFL qualification, and at least two
years’ teaching experience necessary. Please
phone to arrange for an interview: Mr. Usui, 06-
629-3453.

(SEOUL,  Korea) Immediate full-time openings
for native speakers of English. Salary is very com-
petitive for Seoul area. Requirement: M.A. in
TESOL or related field. Benefits: partial housing,
partial health insurance, round-trip airfare, four-
week paid vacation. Please send resume to: Susan
Gaer, English Training Center, 646-22 Yoksam-
dong, Kangnam-ku, Seoul 135, Korea.

(YOKOHAMA) Full-time lecturer(s) wanted for
prestigious junior college. Advanced degree in
TESL, political science, anthropology, or related
field required. Beginning April, 1989. Excellent
working conditions, salary. Some Japanese
ability necessary. Two- to three-year commit-
ment. Submit detailed resume to: Richard
Ragains, LIC, 2-15-1 Dogenzaka, Shibuya-ku,
Tokyo 150, by July 31. Tel. 03-476-1051.

N
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GET YOUR BINDERS FOR

The Language Teacher NOW!
Each binder keeps a full year’s set in perfect condition.
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TESOL Publications is pleased to announce

4 4 4 4 4 4 4 4 4 4

Selected Articles from
the TESOL Newsletter

1966-1983
Edited by John F. Haskell

Contains more than 100 articles in the areas of
Methodology, Professional Preparation, Language and
Culture, Linguistics and Grammar, Standard English as a
Second Dialect, Language Assessment, Composition,
English for Special Purposes, Reading and Vocabulary,
Classroom Practices and more.

Includes index of Newsletter articles by issue.

¥2,700 including postage and handling. Use the
postal furikae form found in this issue.

T E 0 L
1118 22nd Street, N.W., Washington, DC. 20037

U.S.A.
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MEMBERSHIP INFORMATION

July 1988

JALT is a professional organization dedicated to the improvement of language learning and teaching in Japan, a
vehicle for the exchange of new ideas and techniques and a means of keeping abreast of new developments in a rapidly
changing field. JALT, formed in 1976, has an international membership of some 3,000. There are currently 31 JALT
chapters throughout Japan. It is the Japan affiliate of International TESOL (Teachers of English to Speakers of Other
Languages) and a branch of IATEFL (International Association of Teachers of English as a Foreign Language).

Publications - JALT publishes The Language Teacher, a monthly magazine of articles  and announcements on profes-
sional concerns, and the semi-annual JALT Journal. Members enjoy substantial discounts on Cross Currents (Language
Institute of Japan) and English Today (Cambridge University Press). Members who join IATEFL through JALT’ can receive
English Language Teaching Journal, Practical English Teacher, Modern English Teacher, and the EFL Gazette at
considerably lower rates.

Meetings and Conferences - The JALT International Conference on Language Teaching/Learning attracts some 1500
participants annually. The program consists of over 250 papers, workshops and colloquia, a publishers’ exhibition of
some 1000 m2 an employment center, and social events. Local chapter meetings are held on a monthly or bi-monthly
basis in each JALT chapter. JALT also sponsors special events annually, such as the Summer Seminar for secondary
school teachers, and regular In-Company Language Training Seminars.

Awards for Research Grants and Development - Awarded annually. Application must be made to the JALT
President by September 1. Awards are announced at the annual conference.

Membership - Regular Membership (¥6,000)  includes membership in the nearest chapter. Joint Memberships
(¥1O,OOO),  available to two individuals sharing the same mailing address, receive only one copy of each JALT
publication. Group Memberships (¥3,600/person)  are available to five or more people employed by the same institution.
One copy of each publication is provided for every five members or fraction thereof. Associate Memberships (¥50,000)
are available lo organizations which wish to demonstrate their support of JALTs  goals, display their materials at JALT 
meetings, take advantage of the mailing list, or advertise in JALT publications at reduced rates. Application can be made
at any JALT meeting, by using the postal money transfer form (yubin furikae)  found in every issue of The Language
Teacher, or by sending a check or money order in yen (on a Japanese bank) or dollars (on a U.S. bank) to the Central
Office.

Central Office: Kyoto English Center, Sumitomo Seimei Bldg., 8F.,  Shijo Karasuma Nishi-im, Shimogyo-ku,  Kyoto 600;
tel. (075) 221-2376. Furikae Account: Kyoto 5-15892. Name: “JALT’
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The great classics of literature and the best in children’s fiction,
beautifully retold in easy English and illustrated in full colour.

Bring literature to life!
For more information and a full list of titles pease write to Heather Saunders or Mike Thompson at

Longman  ELT Longman  Penguin Japan Company Ltd.,Yamaguchi  Building,
2-12-9 Kanda Jimbocho, Chiyoda-ku, Tokyo 101. Tel. (03)  264 2814.

.I.

Longman  :;



Cambridge

ELT

Cambridge Professional
English
Company to Company
A new approach to business
correspondence in English
Andrew Littlejohn

Company to Company is for professionals, trainee professionals and students in
business,  commerce and administration who need to write letters and telexes in
English. It is particularly suitable for learners at lower-intermediate and intermediate
levels, but more advanced learners who are unfamiliar with business letters will also fmd
it useful.
Company to Company:

adopts an interactive task- and discussion-based
approach
presents and practises the conventions and expressions
used in modern business correspondence

includes study sections which deal with Important
functions of business letters, e.g. asking for information,
complaining, apologising

provides activity sections which involve learners in
group discussions and business decisions
contains a wide range of model letters

can be used for reference and self-study outside the classroom

The Teacher’s Book provides answers to all exercises and detailed guidance fo
study and activity sections.

Titles already available in the series are:
Telephoning in,  English
B. Jean Naterop and Rod Revel1

will gladden the hearts of those who have never found just the right
amount of material on this topic.’ EFL Gazette

Business Listening Tasks
Patrick Hanks and Jim Corbett

‘A very serious business focus that will not however undo a teacher
unfamiliar with business terms.’ TESOL France News

Business Reports in English
Jeremy Comfort, Rod Revel1 and Chris Stott
’ an excellent book.’ The Language Teacher

For further information on all Cambridge ELT publications, please contact
Steven Maginn, Cambridge ELT Office,
c/o U.P.S. Ltd., Kenkyu-sha Bldg.,
9 Kanda Surugadai 2-chome,
Chiyoda-ku, Tokyo 101. CAMBRIDGE UNIVERSITY PRESS
Tel: (03) 295-5875




