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In Appreciation

Returning to England shortly to complete her doctoral degree at the Uni-
versity of Lancaster, Virginia LoCastro has resigned as head of the Publi-
cations  Board.

She will be sorely missed. Virginia has been very active in JALT for many
years, becoming familiar for the first time to many when she became editor of the
JALT Newsletter in January 1983 (renamed The Language Teacher in April
1984). In February 1985, she was made Char of the Publications Board, a pos-
tion she held until the conference last month.

Virginia has been an im rtant person in the forming of JALT's nationa and
international reputation. Under her editorship, The Language Teacher became one of the most respected
publications in the profession, and as Chair of the Publications Board, she has worked constantly and
tirdedy toward the continued upgrading of the academic integrity not only of JALT's publications but
of the organization itself. It was Virginia who was a magjor force in the organization of JALT's first
Testing Conference in March of 1987, and in its upcoming second Testing Conference in March 1989.
She has presented extensvely on her own field, discourse anadysis, and was the guest editor of the Specid
Discourse Andyss issue of The Language Teacher in June 1987.

All of us wish her the best as she completes her degree, and hope she will be able to work with us in
JALT again some time in the very near future.

With ever-increasing prof essond demands made on her time, Membership
Chairperson  Keiko Abe asked that the JALT Executive Committee accept her
resignation, which it has done with regret.

When Keiko Abe was first elected to the position of Membership Chair-
person in 1984, JALT had only 16 chapters and some 2,300 members. Under her
enthusiastic guidance, membership has increased to over 3500 and 17 more chap-
ters have been established.

Keiko has dso worked hard for JALT a a number of TESOL conferences, and
has given well-received and long-remembered presentations on her particular
specidty, the teaching of English to children. Her ability in and flair for this work have won her a great
many admirers.

Her dedication to the professon and to her JALT-National officer position are sincerely appreciated.
She will be helping Sonia Sonoko Yoshitake, who was chosen by the Executive Committee to fill out
the remainder of her term. She aso will remain active in JALT and its TESOL conference activities.

Deborah Foreman-Takano, President

The Language Teacher would aso like to take this opportunity to express our deep appreciation to
Virginia LoCastro for the numerous contributions she has made over the years to making this, the
JALT newsletter, into the quality publication it istoday — one all JALT members can be proud of.
Without her dedicated efforts and guidance over the years, JALT publications would not receive the high
international recognition they now enjoy within our profession.

We'd like to wish her the very best in the next step of her career. Good luck Virginia, and thank you.

Also leaving The Language Teacher as of JALT ‘88
were Jim Swan, Book Review editor, and Masayo
Yamamoto, Japanese Language editor. For 4-1/2 years ko
both of them have dedicated their free time (taking it
from enjoying a growing family) and have given fredy |
of their time and talents to The Language Teacher. From
Jm, we've had high-qudity book reviews. Masayo has
sngle-handedly  edited al of the Japanese language that
has appeared. -

Thank you both for your contribution to JALT and its newsletter, and good Iuck in your future
endeavors.

The Editors
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Special Issue on
The Learner in Large Classes

The topic of this specid issue grew out of discussions with contributors to the False Beginner specid
issue last November. It was felt that just intellectuaizing about the peculiarities of our students would
blind us to more obvious factors that also affect language learning. The hope was to explore the
implications of being a learner in a large class. The papers here very much represent teacher views of
what is good for the students. However, that is an outcome which is perhaps inevitable considering the
pressures that teachers operate under.

Stll the ideas expressed in the papers al arise from concerns with furthering student interest, motiv-
ation, and learning, and show the potential for a thoughtful approach to the large-class environment.
LoCastro  provides a glimpse of what students themselves think of class sizes, highlighting the possibil-
ity of asking students opinions and reactions.

The paper by Luckett provides some guidelines for providing a motivating language learning experi-
ence despite the many obstacles in large classes. This paper may perhaps help teachers who have logt
heart after yet another defeat at the hands of energetic students or unbending administrators, or who
perhaps smply need to be encouraged on a rainy Monday morning.

Both Reinet and LoCastro grapple with the effect of interaction patterns, and offer an avenue for con-
ceptualizing the effect of activities in large classes.

Crowe, Jackson, and Viswa report how their response to an unsatisfactory teaching environment has
evolved. Ther solution, introducing readable textbooks, variety, and encouraging student responsihility,
appears to have met the wishes of the students.

Class size is a factor that is often overlooked by experts in the field of language learning, athough
there are exceptions to this, as LoCastro mentions. | wish to thank the contributors here for sharing their
thoughts and ideas, and hope that this specid issue will simulate discusson and ideas about these large

classes, where at least some of us work.

Torkil Christensen, Hokusei Junior College
Guest Editor
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Research on Large-Size Classes: A Progress Report

by Virginia LoCastro

Introduction

Essentidly there were two reasons why
interest in large-Sze classes developed during the
weekly sessions of the Classroom-Centered
Research seminar, led by Dick Allwright, a the
University of Lancaster. The fird was that class
Sze is a frequently cited complaint of teachers,
particularly when discussing the difficulty of
implementing certain methods and approaches in
language teaching. The second reason comes
from an increasing awareness that many teachers
on certificate and M.A. courses in the UK. and
in the States soon, usually within two years of
returning to their home countries or of going
overseas, are back to employing more traditional
approaches in their classrooms. Seemingly the
UK.- and US-based courses ae not addressing
the needs of such teachers, be they non-native

speskers of English or native English speakers
who choose to work in EFL settings. Now there
are undoubtedly many reasons for the lack of
transfer from those courses to EFL teaching con-
texts, yet one common varigble in EFL settings
is undeniably class sze. The socio-cultura con-
text of a monolingual class of 100 students,
dudying generd English as a required subject, is
rather different from that of an international,
mixed group of 20 students who have instru-
mental reasons for learning English. Just which
varidbles in those two settings are most impor-
tant has yet to be determined.

Thus, the Lancaster-Leeds Language Learning
in Large Classes Research Project was set up,
headed by Hywe Coleman, now of Leeds Univer-
dty. The first god of the group was to establish
a bibliography of other research on class size.

Large Classes
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The literature search produced a rather short list
of sources, none of which is based on serious
research on the topic or addresses the topic in an
informative  way.

For the second goa, that of collecting infor-
mation from teachers, the group at Lancaster
designed a set of questionnaires to find out about
(1) actud and preferred class size, (2) policies a
ingitutions regarding class sze, and (3) percelv-
ed problems visavis class sze in carying out
teaching responsibilities. These questionnaires
were also administered in Japan, at the Univer-
sity of Tsukuba and at several British Council
and JALT seminars in Tokyo, Nagoya, and
Kyoto in 1986-87.

Questionnaire Results

Most of the respondents to the questionnaires
in Japan were secondary school and university
indtructors.  The first questionnaire attempted to
glicit respondents  experiences with and percep-
tions of class size. The few respondents from
private language schools with their typicaly
smal classes do not change the genera pattern
of the response.

“..many teachers on certificate and MA.
courses In the UK. and in the States soon,
usually within two years of returning to their
home countries or of going overseas, are
back to employing more traditional
approaches In their classrooms.”

Of the 96 questionnaires that were collected
in Japan, only 47 were considered to be valid.
The average “largest class size” normally taught
by the 47 respondents is 45. The figure of 39 is
the point & which problems related to class size
are said to occur and 51 is the point at which
classes become intolerably large. The average
class size of the respondents is 38; thus, the
respondents are used to teaching classes which
ae close to becoming problematic due to class
sze.

As for smal class size, the respondents indi-
cated that the average smallest class size they
normally teach is 24, while 19 would be ideal.
The average class sze where problems begin to
occur due to the small number of studentsis 7
and then 4 is the point at which the size of the
class becomes intolerably small.

There is, however, a problem with these lat-
ter figures as many Japanese teachers of English
have never experienced classes of smaler than 40
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dudents. Some respondents wrote on their ques
tionnaires that al they could do was imagine the
situation and thus we can not base any serious
generdizations on these figures.

These results generally support the conclu-
sionsin Coleman’s report of August 1987, on
the first phase of analysis of the firs question-
naires administered a Lancaster. He dtates that
“teachers regularly teach classes which they per-
ceive to be large, but amost never teach classes
which they believe to be too small.” Further-
more, dl the questionnaires indicate that there is
a strong relationship between the size of the
large class which teachers regularly teach and
teachers perceptions of idea, large, and small
class size. In other words, the experiences of the
teachers will influence their perception of class
sze.

“In other words, the experiences of the
teachers will influence their perception of
dass size”

Clearly there is anecdotal evidence to support
this concluson. Many, paticularly native Eng-
lish-speaking EFL teachers, may not have
regularly taught a language class of more than
20 students in the States or in the U.K. Then
upon taking a position a a Japanese university,
for example, it may happen that the teacher is
assgned to a class of 90+ in a large lecture hal
to teach English composition. After that experi-
ence, a class of 40 can become a comfortable
number.

The second questionnaire sought to dicit in-
formation about the policies that determine class
Sze in Japan. It seems that the policy for maxi-
mum class size is seen as being related to finan-
cid concerns, decided by universty and school
authorities. There does not seem to be a policy
per se concerning minimum class size. In fact,
rather than there being a policy for maximum or
minimum class size, there is only one category:
class sze = 4050 dudents. The class size takes
into account the number of students admitted,
the nubmer of teachers, the number of available
classooms, and the number of seats in the class-
room. Also, though not metioned directly, the
profit/cost ratio of an institution would be in-
volved as well. For public or nationa institu-
tions, the Ministry of Education was cited as
another variable, though no one specified details
about the ministry’s role. The availability of

Large Classes
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teachers was not mentioned as a reason for the
large class sze.

The third questionnaire’s aim was to get an
idea of the ways in which large classes are
problematic for teachers. Only the first question,
“large classes make it difficult for me to do
what | would like to do because. . " was andyz-
ed and the reasons given categorized into three
groups:  Pedagogical, Management, and Affective
concens. An example of a Pedagogicad concern
is “difficulty in monitoring work and in giving
feedback”; of Management, “correction of large
numbers of essays being difficult for compos-
tion classes’; and for the Affective category,
“impossibility of establishing rapport with stu-
dents” By far, the most frequently cited reasons
fal into the Affective category; teachers feel they
can not do their job properly because they can
not do such things as assess sudents needs and
interests, help weaker students, or even learn
their students names.

One study with some information on class
size was carried out by Keio University’s In-
stitute for Educational Research under the
direction of Prof. |kuo Koike. The results were
published in 1983, entitted “A Genera Survey of
English Language Teaching at Colleges and
Universties in Jagpan — Teachers View." There
ae some questions in that survey related to class
sze and the level of dissatisfaction of teachers.

“The number 40 was given as the ideal

class size, with a sudden increase in the

level of dissatisfaction with classes over
that number.”

The respondents cited class sze and the su-
dents' level of competence as being important
variables in implementing teaching methods
they would prefer to use. The number of 40 was
given as the ideal class size, with a sudden in-
creese in the level of disstisfaction with classes
over that number. There was the general belief
expressed that at least for foreign language
classes, a smaller class size would be better,
though it is seen as a “dream that will never
come true” As class size becomes smdler, how-
ever, dissatisfaction with the students' level of
competence  would increase, presumably  because
closer attention is then paid to the students as
individuals. Neverthdless, 92.9% indicated prefer-
ence for teaching smaler size classes and 62.5%

November 1988

were dissatisfied with their current class sSze

In 1985, the “Students View was published.
The respondents answered as follows to a ques
tion on their level of saisfaction with regards to
dass sze

2.6% with more than 50 students

75% with 41-50 students

20.7% with 31-40 students

34.0% with 21-30 students

35.3% with 20 students or less
Thus, according to these figures, the student re-
spondents want smilar classes. (We can assume
that the total percentage of 100.1% is due to
rounding off to the nearest 0.1)

In order to have another sample aimed at get-
ting students' perceptions, ancther questionnaire
was developed and piloted a both Tsukuba and
Keio Universities with first year, genera, requir-
ed English classes. Ninety-four questionnaires
were judged to be vadid of the 133 that were col-
lected. The results indicate that students would
clearly prefer smaler classes than the actua 40-
50 students per class they are accustomed to. Fur-
thermore, returning to the teachers’ ideal class
sze, we find the students responding in the same
way, with 19-20 as the ided class size.

The largest class size experienced by eght of
the students was 300. at so-called “cram”
schools, and the smallest class sizewas 1 to 9
students, reported by 28 of the respondents. The
smaller class sizes were mostly experienced in
“juku” with two having had smaller classes in
junior high school. By far, the greatest percent-
age indicated the 40-50-student  class as the smal-
est class sze they had experienced.

Further Research

The members of the research group are con-
tinuing to look a particular aspects of large-size
classes, such as the relative importance of class
management, pedagogical aspects, and  affective
concerns from the teachers and from the stu-
dents points of view. This writer is interested in
interaction patterns in large-size classes.

A lot of the research into classroom inter-
action patterns in the U.S. and the U.K. has
shown that one common interaction pattern be-
tween teacher and students is as follows:

I. Teacher: solicit

Student:  respond
Teacher: react
The teacher typicaly will ask a question, a su-

Large Classes
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dent will respond, and then the teacher reacts,
correcting, praising, or commenting in some
way. Based on classsoom observations done in
Japan in classes of 40 or more students, during
the last year and a half, a Japanese teacher of
English will not infrequently have the same
pattern, but al the steps are done by the teacher.

Il. Teacher: solicit

Teacher: respond
Teacher: react

Some of the questions one might ask concern-
ing this pattern are; (1) Does the teacher actualy
want the students to respond? (2) Is the teacher
S0 used to students not responding because of the
socio-cultural presuppositions, that the teacher
just fills in the gap? (3) Why does this pattern
— a conversationd, interactional one — exist if
no didogue or conversation is possible or desir-
able? In some of the observations, the writer did
not notice any significant pause between the
teacher's solicit and the teacher's response, indi-
caing the teacher did not expect or anticipate a
student  response.

Another common pattern in Japanese class
rooms concerns the fact that students may not
listen, as they are engaging in chat with other
students. The pattern is the teacher interacting
with one dudent, asking severd questions, gloss-
ing the responses, al the while standing near or
next to the student, without other students
being able to hear what either is saying. It is
therefore understandable that the other students
will begin to talk with their neighbors or to do
other things. Some liken this situation to that of
a festival or an dl-day puppet show where partici-
pants from time to time physically or mentally
leave the scene of action to attend to other needs.
Once students are not actualy engaged in interact-
ing with the teacher, they feel no need to attend
to what is going on. One respondent to the third
guestionnaire wrote, “The students begin con-
versations on a private basis. Many of them
seem to do this under the impression that their
private tak will not disturb anybody because the
classoom is s0 large” Presence may be neces
sary; however, concentrated attention is not seen
as a requirement unless one is in the “hot seat.”

Large class size may be, as Dick Allwright

says, just an excuse for not doing-other things,
such as making an effort to give students more

November 1988

"Do large-size classes produce less learning

or just different learning? Can we place

a value on such learning as being ‘good’ or
‘bad’  or just different?”

time to practice the language in the classroom.
The sheer numbers understandably make that
difficult and that has to be acknowledged. Yet, it
seems to this writer that a a deeper level we are
deding with a rather different model of teaching
and learning from that of the Socratic one where
the teacher, with a smal group of learners, leads
them to learning and wisdom through series of
guestions. One problem with acknowledging
cultural differences in models of teaching and
learning is that the research seems to support the
idea that the Socratic modd is the more effective
means to develop credtive, thinking, sell-actua-
izing individuals. Research dso shows that even
children learning their mother tongue learn
through interaction, through discussion, in the
social environment. Do large-size classes pro-
duce less learning or just different learning? Can
we place a value on such learning as being
“good” or “bad” or just different? The Socratic
model and dl the research itself may be culture-

bound as well as our definitions of learning.
Lagesze classes may, this writer would like to
suggest, then be a complex issue involving at
the very least culture, ideology, and vaues.

Virginia LoCastro is a doctoral student at the Univer-
sity of Lancaster and a member of the research group. A
fuller version of this report will be published in Tsukuba
University's Foreign Language Center Annual Bulletin
in early 1989.

The research group would like to hear from
anyone who reads this article about any research
being done on class size. Please write to the
author c/o The Foreign Language Center, The Uni-
versity of Tsukuba, Tsukuba-shi, Ibaraki-ken 305,
Japan, or to Hywel Coleman, Overseas Education
Unit, School of Education, University of Leeds,
Leeds LS2 9JT, Great Britain.
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Divide and Conquer: Survival and Success in Large Classes

by Chris Crowe,

Susan Jackson, and Linda Viswat

Himeji Dokkyo University

The three of us were stting in Linda's office
griping about our English conversation classes
for law majors. We had plenty to gripe about.
Class sizes ranged from 35 to 40. The students
had very poor English skills. The textbook was
too difficult. The students were bored, and we
were  frugtrated.

We had talked earlier in the semester about
reshuffling the law classes to place studentsin
homogeneous classes based on the first semester
grades. That was the starting point for what turn-
ed out to be a very fruitful discusson. The more
we taked, the more ideas came up. Wha if we
could have smaler classes? What if the students
could have more L2 input to help them improve
their skills? What if we had a more intensive
speaking class, but for a shorter time? What if
we changed to textbooks that would work better
with our students? What if we used the language
lab for increased input and active listening text-
books for sudent comprehension and participa
tion? What if we divided the current 90-minute
speaking class into a 45-minute speaking and a
45-minute ligtening class? Then, wha if we sub-
divided the 45-minute speaking section into two
groups of 20 students who could get 20 minutes
intensive speaking instruction and practice?

“We had plenty to gripe about. Class sizes
ranged from 35 to 40. The students had very
poor English skills. The textbook was too

difficult. The students were bored, and we
were frustrated.”

But what to do with the other 20 students?
We could send them to vacant classrooms with
workbook materials that would supplement the
day's spesking lessons.

We were beginning to see tha we could im-
prove the learning situation for our students and
improve our own teaching sStuation a the same
time.

Progress Report (cont’d)
Japan: Students’ View. General English Institute of
Ezfucalimal Research, Keio University.

I would like to acknowledge the help of Prof.
Hiroshi Asano, Asst. Prof. Shigguki  Fujimoto. and Ann
Chenoweth, all of Tsukuba University, on various as-
pects of this research.

“...we wanted to pay special attention to
students who were interested in English. We
wanted to provide other students with a
successful experience in English. And we
wanted to demand a standard level of
performance from all the students.”

Our plan to divide the classes had specific
goals. For example, we wanted to pay special
dtertion to dudents who were interesed in Eng-
lish. We warted to provide ohe dudents with a
aoesfu eqaiae in Bdish And we wanted
to damand a dandad levd of pafomance from
dl the dudents

To acomplish these gods we hed to place
more emphasis on developing listening skills
raher then requiring Sudatts to produce a grest
ded o goken BEgish. We d0 hed to provide
pradice in besc grammdicd drudures  druc
tures the dudents coud leem and goply in ther
Peing  dasses

Ou dgatmat damaen was appotive of
o pan, © we wat aeed ad impementad the
chages for the ssoond sameda.

In evduding the ssoond samedter, we and our
dudats fdt the chenge was bendfidd. A survey
by our degpatmet chamean dowed that 74% o
the students felt that the new textbooks (as
comparad to the previous sameder’s) were a the
right level. With the smaller classes, students
had more opportuniies to patidpate with eech
other and with their teachers, and hence were
more motivated. The homogeneous grouping
dloved dudats who wee ingested in improv-
ing their English skills to move at a faster pace
than in the previous semester. It also provided
the slower students the opportunity for more
goproprite  ingruction and  feedback.

The dagng of dassooms ad teechas &
the beginning of the new semester was bene-
fidd, and 0 wee the dages in dass ogaiza
tion — dffaent rooms diffeat dudents dffer-
ent text-books: it was a fresh start that had a
rgwending dfedt on dl of us

We worried that 20 minutes of speaking
might be too short. but with the intensty of the
work in the smdler groups, we fdt thet the qudi-
ty of the work was equd to or better then what
we hed been dde to do in the ful 90 minutes the

Large Classes
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previous semester. The short ord practice time
was supplemented by written grammar exercises.
And the talk-based listening textbooks for the
language lab provided reinforcement and practice
of skills and patterns presented in the speaking
sections.

While the experience had many positive
aspects, there were aso some negative factors,
with logistics being the most notable problem.
If students didn't move in and out of the class
rooms promptly, we lost precious time from the
dready short 20-minute intensive spesking Sec-
tion. The movement of groups from one class to
another aso created noise which was a digtrac-
tion for teachers in adjoining classrooms. Check-
ing the grammar exercises was aso a problem.
We had no way of knowing if students actualy
did their work or merely copied from classmates.
This made it difficult to assess the benefits the
students were receiving from that segment of the
dass

Based on the theory and research in EFL
ingtruction and on the changed atmosphere of our
classes, we fdt we were correct in changing as
we did. We aso felt that rather than suffer
through adverse circumstances for another semes
ter, it was better to try something new.

This year, some of us will be experimenting
with a variation of our class divisions of last
year. The 90-minute conversation class period
will be divided into three 30-minute sections.
The listening work which proved so beneficid to
our revised classes last year will be in the first
30 minutes. The next 30 minutes will aso be
spent in the classroom working on controlled
and semi-controlled grammar drills. This way,
the students receive more orad practice than they
did last year, and we don't have the problem of
monitoring work on the written grammar
EXENCiSEs.
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The difference this year is in the final 30
minutes of class with the Tasks. For the Task
work, each class will be divided into permanent
Task groups of three or four students. These
students will work together throughout the year
on both Tasks and homework assignments and
will receive group, rather than individud, grades
for these assignments. This will, we hope, creae
some peer pressure from within the groups to co-
operate on assignments. Each week during the
last 30 minutes of class, the groups will receive
a Task for that week. There are three types of
Tasks: the AV Task, the Preparation Task, and
the Intensive Conversation Task.

Each group will have a different type of Task
each week (AV, Preparation, Intensive), so the
students will perform a variety of Tasks in the
course of the school year. The Intensive Task
groups will enable us to keep the advantage of
the smaller “divide and conquer” groups for at
least part of the class time. The AV and Prepar-
ation Tasks will encourage student responsibility
and will dso give sudents practice with listen

ing-spesking ~ kills,

“In all, we're quite satisfied with the

benefits both we and our students have

received from our divide and conquer
approach to large classes”

We're optimistic that this new division will
be even more successful than last year's. In dl,
we're quite satisfied with the benefits both we
and our sudents have received from our divide
and conquer approach to large classes. Although
our division approach to large classes is not
new, it has been worthwhile. We're confident
that variations of this could be applied to other
teaching dituations with similar  beneficid
results.

Large Classes

Britan to engage in teaching,

" JAPAN RECRUITMENT

Jopan Recruitment sdlects qudlified, experienced teachers direct from
ressarch or curriculum  development
activities & schools, universities and companies throughout  Japan.
For further details plesse contect:

JAPAN RECRUITMENT
. AIOS Gotanda Bldg.

!' . 1-10-7, Higaskigotanda, Shinagawa-ku, Tokyo. 141

Tel:(03)440-8601
Fax:(03)440-8605
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Motivation in the Large Classroom

by Joseph W. Luckett

The motivation problems we encounter in
the large classroom are not necessarily due to
some lack of motivation peculiar to studentsin
large classes. Rather, | believe the motivation
exists as much as it does anywhere and that we
are redly just letting ourselves  students and
teachers — be intimidated by the number of
bodies in the classroom. That seems to be a
reasonable reaction. What we need to do then is
look a what makes the heavily populated class-
room such an intimidating place for ourselves as
well as the dudents, figure out some ways to get
around those problems, and let the students go
about the task of motivating themselves.

‘The motivation problems we encounter in
the large classroom are not necessarily due
to some lack of motivation peculiar to
students in large classes.”

As much as we may sometimes like to,
teachers cannot do the motivating and learning
for the students. Only the students themselves
can do that. The most we can do is to provide
the appropriate input and provide an environment
that is conducive to language learning. Ideally
such an environment would be non-threatening,
dimulating, provide ample opportunity for mean-
ingful practice and experimentation, and allow
the students to express their individuaity. In
such an environment a teacher is able to build on
the students’ interests, desires, and language
needs to perpetuate and increase the motivation
that aready exists. Since this type of stuation is
rarely encountered in a large-class, we as teachers
perceive alack of motivation on the part of the
students. However, | redly don't believe that if a
student voluntarily joins a class, he or she is
totally devoid of motivation. That just wouldn't
make sense. | do believe, on the other hand, that
a class of 100 students or so is terribly intimidat-
ing if one is asked to perform in a performance-
oriented subject like a foreign language. Natura-
ly there are problems that cannot be overcome.
But, by and large, an environment that is not de
motivating can be created with planning and a
positive attitude.

The first step when faced with a large class is
to divide the class into manageable groups.
Various sedting plans and class management tech-

niques are available and the specific methods
chosen will depend on teacher preference, class
room design and furniture. class atmosphere,
school rules, and so on. | would venture to
suggedt, though, that students be placed in small
groups or pairs that can then be combined to
form progressively larger groups as needed for
different activities. Probably at least one of the
groups (4-8 students say) should be left in a
semi-permanent state so as to create a group iden-
tity that will alleviate the feding of isolation
fdt by sudents in large classes. Also, by mak-
ing the rounds once group work or games have
been started, teachers will be able to actually
increase the “quality time” spent in meaningful
contact with the students, something that stu-
dents see as “red” conversation, as opposed to
conversation with their peers.

Students will often give career or academic
aspirations or dreams of travelling to a foreign
country as the motivating reasons for wanting to
learn a foreign language. These types of motivat-
ing forces, however, while still influential, are
rarely substantial enough to carry the students
through the first week, and under the pressure of
alarge class of 150 students, barely even that
long. On the other hand, by making the results
of language study more immediate and tangible,
there is a better chance of maintaining student
interest. This is achieved in two ways. 1) by
using goal-oriented activities, such as problem-
solving, information-gap, and game activities,
that dlow dudents to see immediate results, (2)
by using student-made materials. What | mean
by “materials here is anything from menus,
resumes, and airline schedules to class news-
papers, cassette radio broadcasts, and video tapes.

“By putting students into smaller groups,
using task-based activities ~and student-made
materials, we can reduce the severity of some
of the problems that arise In the large
class?’

There is no way that the teacher of a class of
even 30 students can possibly teach to the inter-
et and language needs of every dudent. How-
ever, by working in their groups to produce their
own materias, the students will naturally take
control of their language needs. Furthermore, by

(cont’d on page 15)
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Pronouncing
American English

Sounds, Stress, and
Intonation

Gertrude F. Orion

This comprehensive course in the pronuncia-
tion of American English helps intermediate
students develop the skills necessary for
clear speech and appropriate intonation.
Accompanied by a complete cassette pro-
gram, the text emphasizes oral practice using
a modified version of the phonetic alphabet
and focuses students’ efforts on stretches of
speech rather than individual sounds.

Features

¥ Initial attention given to stress and intonation
followed by analysis and practice of vowel and
consonant  sounds

% Practical instruction on the formation and ut-
terance of target sounds, individually, and in
sentences, dialogs, and rhymes

% Emphasis throughout on meaningful commu-
nication, not just the reproduction of sounds

¥ Highly accessible and supportive format

% Numerous communication activities that de-
velop listening skills and promote active partici-
pation among students

For more information cal or write

HARPER & ROW NEWBURY HOUSEPUBLI SHERS

Shin-Nichibo Bldg. Tel: (B 294-8288
1-2-1 Sarugakucho Fax: (3 294-8284
Chiyoda-ku, Tokyo 101
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(cont’d from page 13)

allowing the students to identify their language
needs, we are giving them a chance for sf-
expresson as well as the opportunity to identify
with their own culture in the target language.
Students studying English in Japan, probably
never having been abroad, are going to have a
problem relating to a map of downtown Oakland
while trying to give directions to his or her part-
ner. Bather, a map of the school neighborhood or
Kyoto is going to be much more relevant and
much more culturdly safe. Of course, different
students react differently on the point of culture
S0 teachers will have to gauge for themselves the
Students  security  threshold.

By putting students into smaller groups,
usng task-based activiies and sudent-made ma
terials, we can reduce the severity of some of the
problems that arise in the large class. Care must
be taken, though, to prepare the students for
what they will be asked to do. In a large class of
this type students will neceessarily  be required to
be more self-reliant and independent of the teach-
er in working through various activities. For
many students this will most likely be the first
time they will have experienced such teaching
methods and will be bewildered if unstructured
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activities are introduced too quickly. A great dedl
of heartache and confusion will be avoided if
activities are explained, demonstrated, and struc-
tured so that each group can continue relatively
autonomously until the teacher comes around to
offer assistance. A sufficient amount of prepara
tion, examples, subgtitution tables and other aids
will go a long way towards making structured,
well-prepared  activities  successful.

“..we can’'t motivate a student who isn't

ready and willing to be motivated. Hope-

fully, however, we can help students want to
be motivated through our own attitudes.”

Finally, we can't motivate a student who
isn't ready and willing to be motivated. Hopeful-
ly, however, we can help students want to be
motivated through our own attitudes. More than
anything, the teacher's attitude will influence the
mood of the class. With this in mind, it is a
good idea not to let the size of the class bring
you down. Organize it and structure it to the ex-
tent you feel necessary and then approach it with
enthusiasm.

Joseph W. Luckett, MA. in linguirtics from Califor-
nia Slate College at Dominguez Hills, teaches at Hokuss
High School, Sapporo.

Generally Addressed Questions in Large Classes

by Rudolf Reinelt, Ehime University

Every year about 300,000 students in Japan
start learning German, mainly in large dassest
with up to 120 students. This report will look at
what questions teachers generdly use, and their
function in large classes, as well as a way of
making questions more effective.

Peculiarities of L3 German instruction

Most students undertake thelr often compul-
sory German courses at university. When the
course is elective, the choice is often made on
the recommendation of older students.

With the limited possibilities of foreign lan-
guage use in Japan, it would seem necessary to
arouse interest and make the instruction as per-
swondized as possble However, the large classes
ae conducted smilar to foreign language classes
in high school, and most German teachers teach
as they themselves were taught, regarding them-
sdves foremost as researchers (Hansen, 1985).

Some reports onlarge
Glass and Smith (1979) report a relaionship

between class size and achievement in a survey
of dudies of classes up to 40 sSudents below 15
years of age. This contrasts the over-18 students
in classes of 49 considered here. Bourke (1986)
shows that class Sze in mathematics classes is
only one of a cluster of factors. Lewis and Wood-
ward (1984) report large French classes at the
University of Texas, where frontal teaching is
the main method. McKeachie  (1980) finds that
large classes are not as effective as smal ones in
retention of knowledge, critical thinking, and
atitude change (p. 27). Wagner (1982) is repre-
sentative of studies that do not even mention
class sze as a factor.

Only afew practical approaches have been
located: Giauque (1984) uses dudent assstants
and a host of activities. Coleman (1987) changes

from the frontal teaching style and involves his
(cont’d on page 17)
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(cont’d from page 15)
students with tasks to be performed in front of
other students. Reinelt (1988c) tells how to treat
a history text in large classes without resorting
to trandation and by involving the maximum
number of students.

Generalized guestions in large classes

(1) S An advertisement
L: An advertisement for what, Ludwig?
S. Capri Some
(Loerscher.  1983:270)

(2) Teacher: When | woke up this morning -
Who looked out of the window when they
woke up this morning?

(Children raise hands)
(MacLure & French, 1981:213)

I. In (1) ateacher asks a question and addresses

it to a pupil, showing that this student is ex-
pected to answer. The student in this English
class in Germany is expected to generate the
answer without help from other students. Thisis
somewhat different from Japanese classrooms
(Reinelt, 1987), but aso in Japan only the stu-
dat oken to is required to give the ansne.

There are conditions that make such ques-
tions somewhat inappropriate in large classes:

1) The teacher has to know the students’
names ad with 5060 sudats this is dfficult
Signs or gestures may, however, be used.

2) The teecher contrdls who gets a chance to

speak, and not al who may want to volunteer
get the opportunity.
II. One —ution to this dlemma is gown in (2)
where the teacher asks the question without
explicitly specifying who is to answer. We will
cdl this kind of quetion, wheae the regpondent
is not specified, a generally addressed question.

At least two conditions may provoke such
guestions. 1) the materia is difficult, and the
teacher is not concerned about who contributes;
2) not al students can be given a chance to
answer, and competition to volunteer may reduce
the time it takes to obtain the answer. We may
surmise that the use of generally addressed ques-
tionswill increase with class size.?

Transcripts of classesin Germany with differ-
ent subjects at al levels show extensive use of
such questions, and Japanese teachers aso some-
times use this kind of question. It could be
argued that the nationality of the teacher is ur+
important however, the situation’ in Japanese
and German classroomsis not the same.
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When teachers ask questionsin foreign lan-
guage classesin German high schools or univer-
sities, the students' response will count as a
show of knowledge and also be asign of coopera
tion in the class situation. For this, students em-
ploy several knowledge structures at various occa:
sions (Ehlich & Rehbein, 1977).

Japanese students are asked to display knowl-
edge of the subject in written tests (at the end of
term), and responses to teacher questions are
primarily to show readiness to cooperate. They
have the option to refuse answering questions
while still appearing to cooperate (Reinelt,
1983d), or demanding attention through their
responses (Marui & Ohama, 1987). Thisis not
an option for German students, and would lead to
poor grades.

Generally addressed queéstionsin
Japanese FL dassooms

Questions are usually asked from the front of
the class in Japan. The teacher is seen to act cor-
recly when teaching from the front of the dass
and in such a situation cooperation between
teacher and student holds. When the teacher is
not at the front, this is seen as dangerous or at
least strange (Marui & Reindlt, 1985).

“With the limited possibilities of foreign
language use In Japan, it would seem
necessary to arouse interest and make the
instruction as personalized as possible.”

Involving students by addressing them direct-
ly gives a chance to show initiative, and the
force of the question is concentrated on the one
student and the immediate surrounding area
(Reinelt, 1984, 1987, 1988h).

In the case of agenerally addressed question,
the force of the question is asif it is addressed to
one student, but directed to all students. There-
sult is a considerable weakening of the incentive
for any sudent to take the intidive to respond. It
is not clear who the question is addressed to, and
unwarranted initiatives may be penalized
(Reinelt, 1988a). The result is that there is no
response, as | and other Western teachers often
have experienced.

This makes the generally addressed question
one of the least efficient ways of starting com-
munication in class. In other strictly hierarchical
situations, generally addressed questions are often
asked, especidly beforelarge audiences; these are

Large Classes
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rhetorical devices and answers are not welcome
and would be disruptive.

Walking around as a first step

Addressing the students from the front of the
class is perhaps not the best method to teach
large classes. However. any other position poses
a threat to the students (Marui & Reinelt, 1985).
This inconvenience to the student needs not be
an obstacle to teacher behavior, as any question,
generdly or individualy addressed, is aso a
threat.

Numerous teachers including myself have re
sponded to this by moving about the classroom
when asking generdly addressed questions.  The
am of the question is not obvious, and there are
sverd  advantages.

1) The teacher is physically nearer the

dudents, and

2) can thus better provide individua help,

while

3 beng dissociated from the authoritarian

role of the head of class

4) The teacher can follow what students are

doing,

5 Where difficulties are, and

g) dtill control the activities of the class.

hen the teacher is at the front of the class,
only a limited area near the teacher feds the
presence  of the teacher, limiting the amount of
contact between teacher and students. To reach
more students it is necessary to move around,
and the students in the vicinity of the teacher
will pay more attention to the study. The
number of students that get activated in this
manner may be only 10 to 15 dudents, but by
moving constantly most students become involv-
cd for alarge amount of time. Moving around
the classroom may be difficult for Japanese
teachers as it means abandoning the position of
authority, at least temporarily.

On the other hand, the use of generaly
addressed  questions becomes a workable approach
as pressure to respond is placed on the students
in the vicinity of the teacher. However, even
walking around the class increases the usefulness
of generdly addressed quedtions only gradualy.

Final considerations

The above considcred how generally addressed
guestions work in large classes, and the differ-
enccs between large classes in Japan and
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Germany. It showed how one method works
differently in two environments, and how it may
bring some life to large German university
classes in Jgpan. Only dfter these kinds of ques
tions have become workable will it be possible
to consgder problems with the content of the
dasss.

Notes
1. Cf. the average class size is 49 students ( %5 ,
1988:1). | would like to thank the Goethe Institut
Kyoto who organized a seminar on problems of
large classes, July 19-23, 1988.
Note that such questions do not match with the
pasordity characteristics of some of the students.
They clearly favour outgoing students.
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Interview: Donald Freeman

by Dale Griffee

Donald Freeman is on the faculty of the
Master of Artsin Teaching Program at the School
for International Training, where he teaches
courses in methodology, intercultural communi-
cation and training-of-teachers. He also serves on
the TESOL Executive Board. Dale Griffee inter-
viewed him at the School in August, 1987.

DG: You go to Japan frequently and
have lived and worked there. What took
you to Japan in the first place?

DF: | first went to Japan in 1976 to teach at
the Language Institute of Japan in Odawara. |
was atracted by LIOJs reputation as a creative
and dynamic place to teach and by a genera inter-
es in Jgpan and Asa

How long did you end up staying?

Like many people, the longer | stayed the
more fascinated | became with the culture and
with the profession there. | worked in Odawara
for three years, first as a teacher and then as a
teacher trainer. Then in 1980, | moved to Procter
and Gamble in Osska. | was there for two years
and returned to the U.S. in 1982,

You were involved in JALT at that
time, weren’t you?

Yes, | travelled a lot in Japan for JALT, from
Sapporo to Sendai to Okinawa. | aso presented
a annual conferences. | learned a great deal from
that work, meeting and working with groups of
teachers in different settings.

What do you mean?

Well, | was in the formative stages as a
teacher trainer. | had taught language, both Eng-
lish and French, and was interested in applying
what | knew about learning to the learning of
teaching. JALT provided, then as | think it does
now, a fine opportunity to develop and refine
ills as a trainer because people were interested
and involved, and at the same time critical in
condructive ways. Some of my closest profes
sond friendships developed from contacts made
through JALT.

Why did you leave Japan?

For a number of reasons, both persona and
professional. | was offered a position on the
faculty a the School for International Training,
where | am now, which was the next logical
step. In fact, I've enjoyed being able to combine
the strengths of the school with the interest in
professional development in Japan through the
Japan  Seminars  Progran which we darted two
years ago. It has also given me and my col-
leagues a way to work in Japan on a regular
beds

‘Training, to me, implies discrete inputs
over a limited time period to achieve assess
able changes or results in the trainees’

You know that in Japan the level of
professional training in TEFL has been
increasing. Is that a trend you see else-
where?

That's a broad question... Generaly spesk-
ing, I'd say yes. However, it's been my experi-
ence that Japan is relatively sophisticated in this
regard. Teachers there seem well-versed in the is
ues of language teeching, as well as in method-
ologies. They tend to have a farly balanced ex-
posure to European and American perspectives,
which | think is positive. Further, people seem
to be less dogmatic and perhaps more pragmatic
about what they are trying to accomplish in their
classrooms and how they are approaching it,
which | think is good.

Why do you use the term *“teacher
education” as opposed to “teacher train-
ing”?

gI think they are two different things, and the
difference is, or can be, more than merely the
terms themselves. Training, to me, implies dis-
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“..there has to be another type of teacher
education, which 1'd call development in the
European sense of teacher development, that
which happens alter formal training. It is
highly individual and idiosyncratic and
involves integrated or holistic issues which
cannot be quickly mastered, so this form of
education has to take place throughout the
life of the teacher.”

crete inputs over a limited time period to achieve
assessable changes or results in the trainees. It
follows the formulation: “Here, this is what to
do and how to do it, now you do it and I'll check
if you're doing it right” There are many effec-
tive versions of training, the R.SA. or U.S.
Peace Corps teacher training, for example. How-
ever, I'm not sure al aspects of teaching can be
reduced to and learned through a training formu-
lation, particularly if the goa is to educate
teachers to become autonomous actors in  their
own teaching contexts.

| think there has to be ancther type of teacher
education, which 1'd call development in the
European sense of teacher development, that
which happens after forma training. It is highly
individual and idiosyncratic and involves inte-
grated or holigtic issues which cannot be quickly
mastered, so this form of education has to take
place throughout the life of the teacher. To me.
training and development are simultaneous
avenues for learning to teach.

Where does ‘teacher education’ fit
in?

For me teacher education is the superordinate
term for the process as a whole. The role of the
person who teaches teachers, the teacher educator
in my view, is to educate the teacher's decison-
making capability. He or she does this through
two principal strategies. teacher training and
teacher  development.

| define teaching as a series of clusters of
decisions which the teacher has to make: do you
call on this person or that one; do you do this
exercise or not; do you correct that error or not;
do you stand up or st down a this point in the
lesson, and so on. The process for making some
of these decisons can be learned and ultimately
mastered through teacher training; for other deci-
sions, the learning has to develop individually
and over time.

Let me ask you about ‘teacher devel-
opment.” How can teachers train them-
selves independently if they don’t have
access to a lot of resources or the time
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and money for an M.A. course? How
can they continue to develop rather than
stagnate?

Badsicdly, | believe that dl learning is inde-
pendent. It just so happens that it often takes
place with other people and therefore we tend to
believe they are at least partialy responsible for
what we have learned To me, independent train-
ing and stagnation are realy two sides of the
same coin. If teaching is a decison-making proc-
ess, then developing means becoming a better,
more effective decision-maker. Clearly your
teaching context, and the variables within it —
the students, the curriculum, the materials, the
schedule, your papers, and 0 on — dl have an
impact on the decisions you make as a teacher.

Developing as a teacher means that you
remain intereted and engaged in those decisions,
you don’'t accept them as givens or habits but
continue to review and to question them. You do
this by looking &t the learning in your classes,
to become more and more proficient a recogniz-
ing, understanding, and responding to it.

So ateacher in an isolated context can ask
questions like, “What actually happened in this
lesson?” and “What did | intend to have
happen?', then “How would | account for the
difference?” An experienced teacher can ask the
same questions, but it is important to guard
against presuppositions. If you say something
worked, what do you mean? Likewise, if you sy
it bombed, what do you mean? By seeking
clearer and clearer explanaions of what happens
in your classes and why, you are working on
assessing and reshaping the decision-making
capability we talked about earlier.

“‘Developing as a teacher means that you
remain interested and engaged in those
decisions; you don’t accept them as givens
or habits but continue to review and to
question them. You do this by looking at the
learning in your classes, to become more and
more proficient at recognizing,
understanding, and responding to it.”

What about methods? It seems to me
that the so-called newr methods like
Silent Way and CLL have hit a plateau
and people again aren't as interested in
using them as they used to be. Do you
think that’s true and if so, why is it
happening?

I’'m not sure whether there is actually less
interest or whether the interest has gone under-
ground in the sense that these methodologies, or
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aspects of them, have become integrated into
people's teaching. So there may be less commit-
ment to the methodology in its pure form. And
that seems natural to me. When encountering
something complex and highly integrated like a
methodology, people focus on different things.
For some, it is the techniques which are of inter-
est; for others, it is the principles which attract
them. Some people learn a methodology by
apprenticing themselves to it totdly; others will
try bits and pieces. In either case, however, the
redly lasting impact is on the teacher's decison-
making. Do you tak less? Do you let the sSitua
tion compel the language rather than the reverse?
Do you consider affective issues like student
security more carefully? Do you use more
student-generated materia? These are vestiges of
Silent Way andlor CLL which have dffected the
teacher's decisions and teken root in teaching.

To change the subject a bit, let’s
talk about your work on the TESOL
Executive Board. What particular areas
are you involved on the Board?

| have been primaily involved in two aress:
finance and international concerns. Financialy, |
think TESOL is basicaly in sound shape how-
ever, we need to continue to be redistic and to
keep a close eye on things as we go through the
transition to a full-time executive director and
move out from under the umbrella of George-
town University where we've been for the past
21 years. To me, there is an analogy in the
organization becoming 21 years old as TESOL
had this year: as we reach the age of majority,
we have to learn to pay our own way. We are
living on our own and will need to live within
our means. Not a bad thing, but an adjustment
nonetheless.

What about the area of international
concerns, which is one of interest to
many JALT members?

International  concerns are another important
chalenge which is pat of TESOL's growth and
maturity. Some of the issues, like the process
by which affiliates are recognized and join
TESOL, have come about historically. Others,
like the role and decison-making power of affili-
ates, are structural. Still others, like the influ-
ence of US versus nonU.S-based afiilites are
the result of the current distribution of direct
TESOL members and focus of the organization.
Most members of affiliates are not direct mem-
bers of TESOL; they belong to JALT, for exam-
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ple, but not to TESOL. This means that they do
not vote directly for the members of the Board;
therefore, despite their numbers, their influence
is not as direct.

These three factors. history, organizational
dructure, and current make-up, interact, making
the issues tougher to grapple with and unravel.
They al need to be addressed, however, but it
will take time and there will be a need to com-
promise. These compromises should  strengthen
the transnational  aspects of TESOL so that it
can continue to grow as a vehicle for interna
tiond professiona cooperation and exchange.

How can an affiliate outside the
U.S., like JALT, play a positive role in
shaping a new international TESOL?

I'd say by doing what you have been doing:
raising the issues, keegping them in front of us,
and proposing ways to address and resolve them.
They aren’t easy issues as I've said. and they
won't succumb to quick fixes. I'd adso encourage
you not to take an us-them view of things as it
only seems to make difficult problems more
intractable. And, I'd encourage JALT members
to be involved directly in TESOL wherever

possible.

A final question. As members of
TESOL, especially outside the U.S.,
many people, including myself, feel re-
moved from TESOL and unable to par-
ticipate directly. Many of us cannot af-
ford to go to the convention and so feel
cut off. Do you have any suggestions?

There are three main routes which are open to
any TESOL member: (1) Paticipate and publish
via the interest section and your dffiliate. (2)
Volunteer to work on one of the steering com-
mittees. This type of activity helps to sensitize
U.S. members and the organization as a whole
to your viewpoints and to make individuas
better known within TESOL. (3) Nominate
other members to run for officers or members-at-
large on the board. The names and addresses for
each of these are avalable from the centra office
[TESOL/CAL  Building, 1118 22nd St. NW,
Washington, D.C] and they appear from time to
time in the TESOL Newdeter.

Having said this, | have to acknowledge that
it is, or often seems to be harder to be involved
from outside the U.S. In any event, it takes time
and energy; most of the work throughout

(cont’d on page 28)
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The Cambridge English
Course

Cambridge
-i- Michael Swan and Catherine Walter

" . the definitive General English course book for the late
eighties.. The Times Educational Supplement

The Cambridge English Course has rapidly established itself as
the intelligent choice for successful and enjoyable English
teaching in the eighties and beyond.

It offers teachers and learners:
@ origind, simulating and varied content
# widdy varied teaching and learning techniques

B a multi-syllabus approach, combining communicative work with
essentiad  grounding in grammar, vocabulary and phonology

# balanced development in dl language skills

# extensive use of authentic material from beginner stages onwards

8 teaching notes interleaved with student pages in the Teacher's Book
Levels 1, 2 and 3 are now available and each level consists of the following
components:

Student’s Book, Practice Book, Teacher’'s Book, Class Cassette Set, Student’'s
Cassette and Test Book.

For further information on al Cambridge ELT publications, please contact

Steven  Maginn,

Cambridge ELT Office,

clo UPS Ltd, Kenkyusha Bldg.,
9 Kada Surugedd 2-chome, Chiyodaku, ~CAMBRIDGE UNIVERSITY PRESS
Tokyo 101. Tel: (03) 295-5875,
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Making Connections: Jerusalem Conference, Summer 1988

Evincing the theme “Let's Connect,” the
second triennial English Teachers' Association
of lsrael international conference, July 17-20,
was held at Hebrew University in Jerusalem. It
stimulated participants to examine, renew, and
forge links between such, at times, overcon-
trasted pairs as testing and teaching, teachers and
academic researchers, grammar and composition,
language and literature, first and second lan-
guages, the classroom and real life, and teaching
and learning.

Keynote speaker David Crystal, of the
University College of North Wales, cited the
rich multidimensionality of language teaching,
its increasing relevance to real-world needs for
communication and expression, and the corre-
spondingly increasing needs for teachers, in the
face of multidimensional research inquiries and
findings, to be able to judtify, at least to them-
sdves, what they do in the classsoom when they
do it, “As professonds, we should know when
we don't know, and should know where to look
things up; we should have an informed aware-
ness of the reference sources of our discpline”
Crystal, the author of one such source, The
Cambridge Encyclopedia of Language (CUP,
1987). moved to restore an old connection by
recdling how an author of fiction had told him,
“David. if an applied linguist like you writes a
conversation, it's a corpus. If | write one, it's
literature.” He cautioned that to make new “con-
nections’ does not necessarily mean to replace
old ones. “Intellectualy it's expensive to let a
connection break down..we can best ‘connect’
through a genuine sharing of idess”

Applications of Testing Research
to Classroom Testing
by Elana Shohamy
(Tel-Aviv  University)

Although most testing takes place within
classrooms, research and development a  present
are geared mostly toward non-classroom tests,
which are “product”-oriented, impersonally ad-
ministered (sometimes to thousands at a time),
given as infrequently as once in an examineg's
lifetime, often carrry fina judgment as to the
test-teker's ability or even his or her academic or
vocational fate, and must be psychometrically
rigorous and efficiently scored. Even classroom
teachers who must prepare students for such tests
can use testing as an integra, formative part of

teaching, asserts Shohamy. Evauation should
be frequent; forma tests can be supplemented by
homework and samples of students writing and
speaking. By contributing test questions and
specifications, discussing results, and keeping
records, students can have a greater steke in their
learning and help assure themselves of frequent,
sdient feedback which addresses process as well
as product how they learn as well as what.
Tests yielding diagnostic information which
gives clear indications to both learner and teacher
as to where further instruction and practice are
needed, will have what Shohamy terms high
indructional and curricular  validity.

Testing, she maintains, is made most valid
when it is most varied. Students should experi-
ence a wide range of test genres. hypotheses,
prediction, completion, and open-ended are only
a few. They should be taught how to take non-
classoom tests to scan reading comprehension
selections for item answers, not read them in
their entirety; to be aware that more than one
correct answer alternative often exists on an
open-ended item; to know whether a listening’
sdection is testing discrete points or caling for
inferences. Good tests, she concluded, will ex-
pand rather than narrow teaching.

Dr. Shohamy is author of A Practical Hand-
book in Language Testing for the Second Lan-
guage Teacher (OUF, in press).

See No Error:
Grammar Through Rewriting

by Thomas Friedmann
(Onondaga Community College,
State University of New York)

Dr. Friedmann habituates students into cor-
rectness by exposing them only to correct exam-
ples. In contrast to traditional contrastive, fill-
in, and multiple-choice grammar exercises, his
controlled composition work keeps students writ-
ing and making automatically correct choices in
context. His non-error-based exercises have con-
tent, are sSingle-item, and have sequence repeti-
tion. “Change all ‘-ed’ verbsto irregular past”
“Rewrite this passage, substituting ‘taxes’ for
‘tax.” Notice you'll have to change al the pro-
nouns too, and [if present tense] the verbs [to
ddestep this, he can prepare the passage in past
tensg]. Underline dl the changes you make” As
Friedmann sees spelling as partly kinetic, he has
the student rewrite the whole sentence contain-

(cont’d on page 27)
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Would you liketo start with the pizza
or go draight to the chicken?

Two beginning-levd ESL readers that make a sudent’s
first stepsin reading English easy and enjoyable.

The Pizza Tastes Great
by William P. Pickett

NProvides short stories ad dialogues
with carefully controlled vocabulary
and structures to develop sound read-
ing skills.

*Increases basic vocabulary with sen-
tence-completion, cloze. wordgrouping.
and vocabulary review exercises.
®Builds fluency via pair work and
stimulating discussion sections.

®  Improces pronunciaon and intona-
tion through role playing and discus-
sion.

[] For beginning ESL students.
0-13-677626-4 The Pizza Tastes Great 164 pp

The Chicken Smells Good
by William P. Pickett

Following on from where the Pizza
left off, this book:

@reinforces over 400 high-frequency
words and idioms with exercises after
each dialogue and story;

@stimulates student expression uith
discussion questions;

®  improles pronunciation. intonation.
and the feel for conversational Eng-
lish by role-playing of dialogues;

® increases listening comprehension
and the ability to relate spoken and
written English though dictation exer-
cises following the dialogues.

[ For beginning ESL students.
0-13-130260-4 The Chicken Smells Good 194pp

Please contact:

I (U . ,
!.’"‘13‘5'\'1"[7"1 O N T N ) e
Jochi Kojimachi Bldg., 3F. 6-1-25 Kojimachi, Chiyoda-ku, Tokyo 102, JAPAN

¥ MTERXMETR-1-25  WMET - L3
Telephone: (03)238:1050 Fax. (03)237-1460 Telex: 650-295-8590

‘Frr terexes from cutuae U S precede wtb U'S Access Code 23 from most countries |
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(cont’d from page 25)

ing a misspelled word rather than either let him
get by with just inserting a missing “i” or
oppress him by making him write the word 20
times. “Circle dl the apostrophes in this [authen-
tic] passage.” “[using an authentic piece of
Spanish!] Underline each ‘s’ in fina position.”
Reading doud can serve as a proofreading kill.
In these and other ways students can be sens-
tized to correct samples of the target structure.

Integrate Grammar into the EFL
Composition Class

by Marianne Celce-Murcia
(University of California at Los Angeles)

Though writers whose teachers have “liber-
aed” them from a preoccupation with correctness
can choose and order thelr ideas to ‘interact with
the reader, their good rhetoric is often marred by
a "visual accent" in the form of grammatical
errors.  Non-native writers who averaged  seven
errors per 100 words found their work rejected
80% of the time by holistic raters. Writers need
to know that readers have a threshold level of
tolerance, insists Celce-Murcia, who incorpor-
ates grammatica felicity into five steps of
writing:

Pre-writing. Relate the use of specific struc-
tures to choice of topics: If | won the lottery...
(unreal conditional); The most experi-
ence of my life (+ past tense); My usud
schedule (present tense; adverbs of time). Use a
newspaper article to introduce reported speech, a
scientific text for the passive voice, a descriptive
passage for relaive clauses. Optiona transitiond
activities include cloze and dictation.

Composing. Focus on meaning, reminding
dudents of grammar only in passing.

Revision. Group or pair work: the task isto
clarify so focus on structures only where they
interfere with meaning. Transitiona: a mini-
grammar lesson in which the teacher may (1) put
common errors on the board for al to discuss or
(2) (for example) list verbs followed by “to” +
infinitive and those not followed by “to,” and
say. “Write a didogue in pars using as many of
these verbs as you can, and don't let me see any
of these errors again.”

Editing. Here the products define the focus.
Reformulate a portion and meet with the student
to compare versons and negotiate. Suggest, on a
spade shed, a few rewordings use whole noun
phrases and verb phrases when doing this. Ded
individually ~with longer pieces. Supply focused
authentic pieces to aid peer correction.
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Rewriting. Students should know that native
speakers have to rewrite too — it'sjust that as
non-natives they must edit and rewrite more.
“Grammar correction must be part of the process.
Don't let them fossilize!”

The Role of Grammar in the
Classroom: A Panel
by Diana Berkowitz (Hofstra University),
Herbert Seliger (Queens College),
Raphael Gefen (Chief Inspector of English,
Isad), and D. Crystal, T. Friedmann,
and M. Celce-Murcia (as above)

The pand addressed sSx  questions  submitted
beforehand:

1. What of drill and practice?

Drill won't hurt, as ther€'s lots of repetition
in everyday speech. Practice can tie in with
meanmg.

2. How can one make grammar an integral
pat of a course?

Beginners need more attention to basics; inter-
mediate and advanced students can concentrate on
problen aress. Base your syllabus on tasks and
text — only then have grammar come in. Alter-
natively, teach the grammar first, then have it
appear in texts. Inductive presentation is fine but
many students, especidly the weaker ones, prefer
a deductive approach to “playing around.”

3. How much should grammar be taught as a
grammar  |esson?

Adults enjoy grammar as an activity in itself
and can learn grammar in taking about grammar.
Grammar is there to express a meaning, SO grab
any chance to make a point. Don’t let students
feel that grammar is distinct from language —
integrate it, using all-skills textbooks. Integrate
it with content, as in student essays.

4. How about teaching one structure before
another?

Age and other non-lingusitic factors may
underlie sequencing but aen't everything. “Be’
and “have’ are existentialy understandable as
early choices. In the U.S.A. the present simple
is the first verb tense taught, following Lado’s
advocacy of simplicity of dgructure. The British
prefer to start with the present progressive and
thence, as if to facilitate storytelling, the present
perfect. As sentence length is greater after than
before the verb, it makes sense to teach the
object position before the subject. There's little
work on LI acquistion after age 3 to guide us in
teaching pupils older than that!

5. How does one teach metalanguage — get
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students to construct a monitor?

Don't burden them with what isin principle
an LI problen embracing dl learning. Consider
both semantic and syntactic simplicity.

6. Is the dructurd approach dead?

Yes, if one sees language merely as habit
formation. It's fine to dructurebase a syllabus
provided that that syllabus rests on a communi-
caive approach. If we had data as to frequency of
samples according to a communicaive approach,
we could dart to rank-order the structure.

Is the Communicative-Functionalist
Approach an Intellectual Dead End?
by Robert O'Neill

Jugt as his audience had no way of predicting
that he would say, “| speak to make clear my
own insecurity and see if | mean anything (U.
Eco),” “I am becoming obscenely eclectic,” or,
characterizing the proponents of bizarre theories
which become foundations for later scientific ad-
vance as dchemists, “The most successful ones
knew they were,” O'Neill asserts that most of
the basc needs and uses of language, much less
any ten of the utterances one will make tomor-
row or the responses they will dlicit, cannot be
predicted, and that the communicative approach
invalidates itself to the extent that it seems to
posit that they can. “The communicative ap-
proach is not a method. It's a frame of mind
which tells us that language is learnt to express.
In s0 doing, it adds a dimension to our thinking
and course design” He grants that it can facili-
tate learning by giving more useful exposure to
grammar aready taught. Still, he objects, its
proponents are “obsessed with results, just like
the behaviorists.” For him, functionalism is a
method which tries to predict needs but cannot
show how to reach them or order them. He faults
“needs analysis’ as unable to tap into the un-
conscious reasons learners have for learning. The
“effective depth” a which we comprehend and
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produce language is not alowed for by the com-
municative-functionalist  approach, says O'Nelll.

“Language always requires creativity. With
just some structure you can sart to generate lan-
guage. All of us, according to Chomsky, possess
the intuitive heurigtics. You cannot and need not
predict all language needs.... * Authenticity’ isa
fetish. If you set out to teach agrammar point
you care about and explain it vividly, that's
authentic.”

About 30% of Israel’s English teachers are
members of E.T.A.l., which is the nation’s
dfiliste of TESOL and IATEFL. The conference
was attended by over 900, with presenters from
15 countries, including Japan: Reuben Gerling,
CALL editor for The Language Teacher, gave
two presentations on his specialty.

Others presenting included past JALT confer-
ence paticipants Leo Jones and Gerhard Nickel
a wdl as adthors Gillian Porter Ladousse, Elite
Olshtain, Penny Ur, and Ruth Wanryb.

Submitted by Jack L. Yohay

SPECIAL ISSUES CALENDAR

1988
December - Publishiig: Academic & Commercia

1989
Janaury - JALT News
February - Conference Reports
March - Intercultural Communication
(Linda Viswat)
April - Pragmatics (Bruce Wilkeson)
May - Music & Songs (Dale Griffeg)
June - the Role of Grammar in the Teaching of
Foreign Languages (Richard R. Day)
July - open
August - Homework (Tamara Swenson)
September/October - Conference News
November- The Use of Literature in EFL  (Bill Hill)
December - The Loss of Second-Language Skills
(James Patrie & Tamara Saasx)

Please contact the Editors (address. p. 3) if you
would be interested in guest-editing an issue of The
Language Teacher on a specific topic.

Interview (cont’d from page 23)

TESOL, especialy (1) and (2), is done by cor-
respondence. | aso think you can work to bring
TESOL activities to you. This year's Summer

Institute in Barcelona is a good example. A
group of people wanted to make the Institute
happen in a new venue, accesshle to a different

segment of the profession, and by preliminary
reports it was a great success. Why not a sum-

mer institute in Japan? Or a regional TESOL
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meeting cosponsored by east Adan  ffiliates?

| guess my basic feeling is that TESOL is a
volunteer organization; it is through everyone's
involvement that things happen. | am concerned
that members outside the U.S. may feel some-
how disenfranchised. The fact is we need every-
one's support and involvement; we can't func-
tion and be fully successful without it.
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JALT News

PROCEDURES FOR ELECTIONS
OF NATIONAL OFFICERSFOR
1989-1990 TERM

As provided for in the JALT Constitution,
nationa officer eections will be held by mail. A
postage-paid postcard ballot is included in this
issue for your use. Joint and group members
who receive only one postcard for two or more
members should make photocopies of the balot
and mail them in an envelope or envelopes.

All JALT chapters were requested to submit a
list of candidates. In addition, a postcard for indi-
viduad nomination of candidates was included in
the July 1988 issue of The Language Teacher.
The enclosed ballot includes the names of all
those who were nominated and who have agreed
to run for office.

As a result of the changes in the JALT Con-
dtitution and Bylaws passed at the annual mest-
ing in September, 1983, this year's elections are
for the offices of Vice Presdent, Recording Secre-
tary, Program Chairperson, and Public Relations
Chairperson. Their terms of office will be from
Jan. 1,1989 through Dec. 31, 1990.

Voting must be done in accordance with the
following  guidelines.

1. All members of JALT paid up through
Oct. 31, 1988 (or later) are eligible to vote.

2. Completed ballots must be received at the

19838 T o ensure timely delivery it is recom-
mended that mailing be before Nov. 16.1988.
3. Voting may be done in one of the fol-

lowing two ways

a. By filling in the postcard ballot (or a
copy), including your name and chapter afilia
tion at the bottom, and sending the postcard
through the mail “as is’; or

b. For those desiring to submit a secret
balot, by enclosing the marked ballot (with the
lower portion blank) in an unmarked envelope
and placing this in another envelope for mailing.
Put your name, chapter, and return address on the
other envelope only, and send it stamped to the
address below (which is dso printed on the post-
cad itsdf):
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Torkil Christensen
JALT Nominations/Elections Committee
Uketorinin Barai 1685
Chuo Yubin Kyokudome
Sapporo 060-00
4. The lower portion of all ballots will be

removed after voter eligibility is ascertained and
before the ballots are counted.

S. Ballots which fail to identify the voter,

either on the ballot itself or on an outer en-
velope, will be considered void, and these votes
will not be counted.

Vote Today!
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VICE PRESIDENT
Tatsuya Komatsu

Born 1934; graduated
from Tokyo University of
Foreign Studies 1959; staff
interpreter  a  Department  of
State, Washington D.C.
1960-66, joined Simul Inter-
national, Inc. 1966, its Pres-
ident since 1986, establish-
ed Simul Academy 1980 and
its Executive Director since
JALT Vice President since
1985; served as instructor of NHK TV English Conver-
sation program from 1982.

“l would continue to assist the President to further
strengthen JALT as a growing academic society on a
nationwide basis.

“Having developed into one of the biggest profes
sional associations in the country with more than 3,000
members, JALT needs a solid organizationa framework
to support its diverse activities.

“1 would like to work together with the other ExCom
members toward that goal and to give JALT a better
sense of direction so that it could play a greater role in
the national as well as the international scenes.”

SECRETARY

David A. Hough

David A. Hough is the
current JALT Nationa Re
cording Secretary. He has
served in numerous posi-
tions of JALT leadership
since 1977.

Mr. Hough is a linguist,
language educator and author
of over 30 foreign-language
textbooks. He is Dean of
The Japan Times School of
Languages and Executive Director of ICRA, a compay
which  designs special-purpose language and cross-
cultura training programs for business and industry.

Mr. Hwgh has extensve experience in foreign-lan-
guage classroom instruction, administration, curriculum
development and teacher training. His articles. papers
and research include work in ESP. phonology, listening
comprehension, pronunciation and discourse analysis.

“There am two areas | would like to see JALT move
into over the next two years.

“First, | believe that JALT is at a stage in its devel-
opment where we can be of greater assstance to the
foreign language teaching community in Japan. Because
of our well-deserved international reputation, dynamism
and professional dedication, we are now able to reach
out to even more individuals and organizations in Japan.

“Second, | believe that we can be of grester asss
tance to other language teaching organizations through-
out Asia. Many of the problems we experience as
foreign language teachers in Japan are shared by the
teaching community throughout Asia. By increasing the
lines of communication, we can help each other.”

RECORDING
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Rita Silver

Rita Silver came to
Japan in January, 1985 with
an MA. in TESL from
Northern  Arizona Universi-
ty. She became interested in
TESL/TEFL when living as a
foreign student,  working
toward her B.A. in Romance
languages. During her  four
years  teaching in Japan,
she has worked a severd
companies, a semmon gakko, a women’s university, and
Osaka Women's Junior College (where she now works as
a full-time instructor). This has given her a broad frame
of reference concerning the various teaching stuations
in Japan.

She has been a JALT member since coming to Japan
and now serves on the Osaka Chapter Executive Com-
mittee. During the past few years, she has published
several times in The Language Teacher and has recently
been appointed one of the Book Review coeditors for
JALT.

“JALT has been successful because it is a teacher-
oriented organization. While many of those involved in
JALT are also authors, publishers and researchers, teach-
ing is our base. This view of teaching as a profession,
the active interest in teacher training and continuing sdf-
education, the consistent desire to share and improve, is
an essential part of our organization.

“The existence of JALT as a support, education and
training organization for language teachers is to the
credit of ‘those who have gone before us’ The continued
growth and strength of JALT as a professiona organiza
tion depends on current, participatory membership. In
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order to continue to support our membership, and to
derive support from them, communication among chap-
ters, among the Executive Committee members, and
between the Executive Committee and the chapters is
essential .”

PROGRAM CHAIRPERSON
Linda Viswat

Linda Viswat is a ful-
time lecturer a Himeji Dok-
kyo University and has
been teaching English in
Japan for over ten years.
She completed her under-
graduate work a Michigan
State  University where she
also did graduate work in
counseling. She received a
master’s degree in TESL
from Temple University Japan in 1986. From 1985-87
she served as program chair for the Osaka chapter, and
she was co-chair for the 1988 JALT conference in Kobe.
She is currently involved in developing a Learning Re-
source Center & HDU with one of her colleagues, and is
engaged in research in the area of cognitive and com-
municative learning strategies. Additionally, she is inter-
ested in the field of intercultural communication, and for
the past two summers has participated in training pro-
grams in the U.S. Her primay am as national program
chair will be to provide smooth coordination between
nationally-sponsored events and speakers and local
chapters.

PUBLIC RELATIONS CHAIRPERSON

Kazunori  Nozawa

Kazunori Nozawa h a s
taught Japanese as a second
language in the U.S. and has
been teaching English in
Japan for ten years. He earn-
ed a B.Ed. in pedagogy from
Utsunomiya  University — and
an M.A. in TESL from the
University of Kansas. He is }
currently a lecturer in the
Department of Humanities at
Toyohashi  University of Technology. His research inter-
ests include accelerative learning methods such as Sug-
gestopedia, Neuro-linguistic  Programming, Nonverbal
Communication, and CALL.

He has been active in JALT for ten years, serving as
Nationa  Program  Chairperson  (1981-82). co-editor of
TEFL in Japan (1985). coordinator of the Toyohashi
chapter (1986-88). and Public Relations Chair (1987-
88). He aso maintains active membership in a number
of other Japanese and international academic societies.

“JALT has been very helpful for language teachers in
various ways with professional information while itself
growing to be more influential both nationally and inter-
nationally. It is JALTs responsibility to offer its con-
tinuous assistance as well as to-contribute to the world-
wide language teaching profession. | should like to see
JALT maintain this perspective to get more people
involved and foster professional growth.”
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Morijiro  Shibayama

Morijiro Shibayama. a
graduate of Tohoku Univer-
sity, has taught English for
nearly 29 years (11 a the
| senior high level and 18 a
| the college level) and is cur-
rently professor at the Col-
{ lege of Medical Care and
| Technology, Gunma Uni -
versity. He was a visiting
scholar a the School of Lan-
guages and Linguistics, Georgetown University, in 1974-
75, and received his M.Ed. in reading and language arts
from the School of Education, Sesttle Pacific University,
in 1981. He was one of the founders and is now co-
president of the Gunma chapter of JALT.

“JALT has grown to be one of the maor profes
siona organizations of language teachers in Japan. It is
unique in its diversified membership, active loca chap-
ters and brisk international relations, and its growth has
been mostly due to these unique festures. However, to
take advantage of its growth and unique features and to
provide better service to each of its members, JALT now
needs. 1) a forum where members can make free ex-
change of ideas about its activities; 2) as much colla
boration as possible with other professona organiza
tions of language teachers; 3) efforts to make its
position understood by regular people or those con-
cerned with education in general.”
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FAREWELL TO JALT ‘88

It seems fitting to make one last statement in
this column as JALT ‘88 comes to a close. |
write these notes standing in the back at the
Find Panel looking over the backs of the heads
of the audience — in contrast with the usual
audience in Japan where al the heads are black,
this audience is at least half and half: black mix-
ed with varying shades of brown, red, blond, and
white, reflecting the mixture of people in atten-
dance at JALT *88. The spectrum of place of
origin, work stuation, and methodologica belief
ae equaly broad. It has been a very interesting
conference.

This column is also a mosaic of immediate
reactions to the conference — comments over-
heard or solicited on this last day. The comments
are overwhelmingly positive. Everything fell
together and it was a great conference. For the
people on the inside, the planning committee,
who saw the chaos that went on behind the
scenes, it was a bit of a surprise that things
actudly worked out to resemble relaively close-
ly the conference they had envisioned when they
started late last year — 11 long hard months
ago. For the participants it seems to have been
generaly smooth, comfortable and interesting.

The registration desk reports an attendance of
about 2,100, a figure which was beyond the brav-
est hopes of the committee for a conference in
the Kansai. Fifty-live different exhibitors had dis-
plays. A couple of questions to them drew out
the comments that they were very pleased. Judg
ed in terms of requests for sample copies, a usud-
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ly wel-informed source said that the number this
year was double last year's. Another publisher
agreed, though noted that success is redly a mat-
ter of the sales that result later.

Some dyed-inthewool opponents of classy
expensve conference centers came away openly
admitting conversion. Lots of gtting space, ele
vators instead of difficult stairways, numerous
clean restrooms, comfortable chairs, lots of room
for publishers displays. Only the program chair-
person seems to have felt pinched for space, but
that was mainly because of the overwhelming
numbers of presenters to be accommodated.

Some of the VIP's who came said this was
one of the most serious, thoughtful groups
they've ever taked to. Arriving braced for heck-
ling or lack of interest in serious topics (I exag-
gerate to prove my point), they were pleasantly
surprised by the good quesions and discussion,
and the depth of interest and real concern.
Condon sad in the keynote address that language
teachers have a stronger sense of values than
many other people. This was reflected in the
committee's decision to set up a JALT ‘88 Inter-
national Scholarship Fund, initiated by grants
from Kobe Steel and Eli Lilly Japan in Kobe. It
showed again in the number of people who chose
to take part in the discussion on refugee prob-
lems even though severa of the featured speakers
were aso giving presentations a the same time.

All of the planning committee members were
good to work with, but special thanks and
appreciation ought to go to the co-chairs, Linda
Viswa and Vince Broderick, who handled com-
plicated decisions at all hours without losing
their cool.

The conference this year was a success and
I'm looking forward to a great JALT ‘89.

— Dorothy Pedtke

Real Life

== A 4
// Spoken English %iﬁ*lﬁ]?&

The real McCoy!-from life itself kTN — EDE —

Introduction to Spoken English-for anyone having trouble under-
standing and speaking as Americans do. Also good for little kids

. and beginners of any age . . home and school learning *
Basic Course, Slow to Fast Forms over 600 naturally spoken (200 words a minute) examples () &
give all you need to know to ‘hear-say’ English like an American. g
Real Life Selections - 125 voices Common Expressions - 1,100, 76 real-life voices iM /
Listeners Digest - monthly, up to 100 voices of what is currently heard in the US .ﬁk 1)
Real-life Spoken English' Handbook for Learners and Teachers - All, even what you didn't “;é .
know to ask about, jn learning-teaching American English as it really is spoken. /
Are you interested in real-life American spoken English?.as a student, teacher, editor, pub- - ﬁ g
lisher, researcher, distributor Japan,world-wide of ‘my business’ entrepreneur(part/full 7

time) please contact Spoken English, 210 W 21, New York, N Y 10011 212-989-2719
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Look To Collier Macmillan International For
Listening And Speaking Texts That Make A Difference

ON STAGE WITH ENGLISH
Spotlighting Two-Word Verb Idioms

Charlotte Gilman

e designed for high-beginning to low-intermediate students

e provides an active stage for practicing listening and speaking in genera,

e highlights learning and using two-word verbs in particular

e includes review lessons which check and reinforce the acquisition of
meaning and use of the two-word verbs

e students not only acquire the two-word verbs in the text, they will aso develop
strategies for acquiring new two-word verbs that they encounter in
the red world

e audio cassette also available

LET'S LAUGH TOGETHER
Activities for Listening Comprehension’

Alexis Gerard Finger and Gregory A. Barnes

e high-intermediate to advanced text that breaks down the fina barrier
between ESL students and native speskers of English - American humor

o twocassettes provide students with the opportunity to hear " authentic’
American  humor

e text provides a rich variety of vocabulary useful in everyday situations

o activities serve as a springboard for cultural discussions and listening-
comprehension exercises

SAY IT CLEARLY
Exercises and Activities for Pronunciation and
Oral Communication

Susan Lewis English

e advanced text that bridges the gap between skill learning and language use

e students learn pronunication together with listening. reading. writing.
spelling, and notetaking

o three types of language functions are included in the activities: survival,
such as asking for directions: social, as introducing and inviting: and
academic, such as describing objects and processes

o audio cassette adso available

Also look to our new university-level readers : » . . )
For additiond  information please write

READING STRATEGIES FOR UNIVERSITY STUDENTS. Kathleen A. Romstedt COLLIERMACMILLAN INTERNATINAL

and Tevis McGory 866 Third Avenue
authentic readings fron textbooks and magazines on contemporary topics New York, NJS£0022-6299

READING FOR ACADEMIC SUCCESS: Selections from Across the Curriculum.

Estelles pero Lynch Available  Locally ~ from:
helps develop needed university-level reading skills Akemi Goto

DEVELOPING READING SKILLS FOR SCIENCE AND TECHNOLOGY Nancy Lay "17'3(’1}b5yt’f;u Nishi

- teaches students how to approach scientific writing so that they cn Tokyo 150. Japan
comprehend what they're reading




FULL STEAM AHEAD!

COAST

COASTE COAST| COAST| ¢ Workbook

Coast to Coast's convenient and attractive layout
makes it ideal for large classes. ' Professor Sonia
Eagle, Kanda University of Foreign Languages.

COAST TO COAST

Jeremy Harmer and Harold Surguine
with Virginia Lo Castro, Karen Davy
and Don Maybin

AN three stages of Coast to Coast are now complete!

Coast to Coast is the new English course which encourages students
to interact with one another, creating real communication.

Many students using the course will have studied English passively
Coast to Coast encourages active learning in a way which is both
motivating and beneficial.

Each of the three levels has a:

COAST COAST @ students” Book

G

T : Teacher’s Manual
e “’3 i
@® sStudents’ Book Cassette

@ Levels 1 and 2 have Sets of
3 Oral Practice Cassettes

L

@ Inspection copies

If you would like an inspection copy of Coast to Coast Students’ Mg
Book 3, please fill in and cut out the coupon below, and send it tV ‘;Q,U

Heather SaundersiMike Thompson

Longman  ELT

Longman  Penguin Japan Company Limited
Ydmaguchi Building

2- 12-9 Kanda Jimbocho
Chiyoda-ku

Tokyo 101

Telephone: (03) 264 2814

Longman === HH
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Opinion

REQUIRED FRESHMAN ENGLISH:
WHAT DO YOU DO?

By Michael Redfield,
Osaka University of Economics

RESPONSES SOUGHT

Problem: What do you do with a required fresh
man English class a an ‘average’ university that
meets only 26 times a year (an hour and a half
per class meeting) and contains over 50 non-
English majors, most of whom probably don’t
want to be there?

Answer: | don't know.

| am writing this because | need help, and
JALT should be the place to find it. | know that
I am not alone and that many others face the
same problem. There is literature on how to
teach children, what to do (in Japan) at the junior
and senior high levels, how to teach adults, etc.,
but there just isn't anything dealing directly with
the above mentioned problem. The purpose of
this article is to draw attention to the problem,
to highlight the need to look at teaching situa-
tions more specifically than we are usd to, to
describe one possible solution to the dilemma,
and findly to start a forum where other ideas and
solutions might be discussed (perhaps a nationa
JALT  conventions?).

The problem is a red one. | face it three days
a week a college It would be easy, | suppose,
to dough it off, saying “the students don't want
to be here and they sure aren’t going to be adle
to learn much in 42 hours a year, so why
bother? Just find something amusing to get
through each class” That would be the easy, but
hardly professiona, way out. | am not a al sure
the solution | have evolved over the last
three years is in practice al that much better, but
at least it is an educated attempt, with theoreti-
cd, pedagogica, and functiona reasons (justifi-
cations?) behind it.

Lisening and developing listening skills
were chosen as the basis and god for the course.
This was done for the following reasons. A
number of people in the field (including Asher
and his TPR and Krashen and Terrell with their
Natural Approach) theorize that listening is the
basic skill upon which other language skills are
built. It is certainly the first language-related
skill infants acquire. It seems logical to start
with listening then (never mind that the students
have had at least six years of formal school
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English before entering college).

Listening is a skill that very few indeed of
our non-English majors have ever been system-
atically exposed to, so it makes pedagogical
sense to work on it. It also makes practical
sense, because spoken English is dl around us in
Japan, on the radio, on television, in the movies
(in songs, commercials, bilingual shows, etc.)
and increasingly even in the streets of the largest
cities. Teaching listening probably has face vaue
as wel, because students know that a least some
of them will be caled upon to understand spoken
English in their future jobs or persona lives.

A find reason for sdecting listening is that it
is fairly non-threatening to the students, certainly
much less threatening than the so-caled produc-
tive skills of speaking and writing. Reading is
not all that threatening either, but since reading
is covered in schools, and often concurrently at
college as well, listening seems the more logica
choice, a least for a foreign language ingtructor.

| like to use a beginning text with a story
line when teaching listening. The match with the
students' ora (but not written) abilities is quite
good, and having a story (as opposed to doing a
one off listening each class) helps the learners in
predicting and in calling in their knowledge of
the world, two vital sub-skills in the listening
process. That is why | use Linda Ferreira's
Express English. Although the language is a a
beginning level, it is still mostly authentic, and
the ongoing soap opera is entertaining and cultur-
dly enlightening.

The procedures used in actudly teaching the
listening class have been described in detail
elsawhere, but basicdly the sudents cover three
passages per class, exploiting each passage in a
variety of ways (including books open, books
closed, sudent-student questioning, teacher para
phrase, teacher question and answer, cultura
explanation, choral repetition, etc.) over nine
separate listenings. At least one theme-related
cloze is done each lesson as well. This being a
ligening class, grammar exercises, pattern drills,
reading and writing are ignored. Speaking is
greatly deemphasized as well, with the only
spesking required being paired descriptions of the
colored pictures accompanying each passage, the
reading and answering of prepared questions, and
the one choral repetition that comes at the end of
each passage

Although there is no theoretical justification
for doing so, the program features intensive,
rather than extensive, listening. Each passage is
gpproximately 45 seconds in length, and includ-
ing the cloze passage that only makes for three
minutes of listening materid per class. Of course
with the intensive exploitation of each passage,

(cont’d on page 39)
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new Crom Lingual House

..the Llngual House reading series is expanding...

Have a closer Book!

START WITH READING: An Introduction to American Magazines

Lyn Motai (formerly of Nichibei Kaiwa Gakuin, Tokyo) *textbook | 15 pp
Eleanor Boone *teacher’'s manual
Joseph Bennett

Help your beginning level students tap into an exciting source of accessible language, fresh

ideas, and cultural insights. START WITH READING introduces students to a range of American
magazines (from Rolling Stone to Consumer Reports) through adapted articles and reading

strategy exercises. Good for building useful, everyday vocabulary. Ideal for conversational

activities  too

STRATEGIES IN READING: Developing Essential Reading Skills

Lyn Motai (formerly of Nichibei Kaiwa Gakuin, Tokyo) *textbook 1 12pp
Eleanor Boone *teacher's manual

STRATEGIES IN READING provides a fresh blend of thoughtful, challenging, controversial
topics-authentic excerpts from a variety of Amerrcan newspapers, magazines, and
journals-and focused reading exercises to help low-intermediate and intermediate students
think about what they read. Vocabulary building is guided through unique exercises

allowing students to compare paraphrased and original versions of a reading. Exciting

discussion activities. Trying it is believing! Please use the coupon below or give us a call

Mo Frorsommmoase, rovse 3

0: FILMSTANILINGGYAL HOUSE
FILMSCAN/LINGUAL HOUSE | Doumiwg w10 1272 00 |
Shibuya-ku, Tokyo 151
Dorumi Yoyogi #1107 Tel. (03) 3204170 Fax. (03) 320.5039 |
1-57-2 Yoyogi Shibuya-ku, Tokyo 151 Please send me a free inspection copy of |
Telephone ( 320-4170 Fax. (03) 320-5039 | |
—1
‘ | NAME: |
I SCHOOL:
| ADDRESS:
Pl MeS (AN | |
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My Share

As language teachers, we al come up with our shore
of ideas and activities. We also use our shore of ideas
from other teachers. My Share is your opportunity to
share your ideas and activities. Articles dealing with
activities for classroom application should be submitted
to the My Share editor (see p. 3). Articles should be
bawd in “principles of modem language teaching and
must follow JALT manuscript guidelines. Please include
a 25- to 30-word biographical statement.

Here are some stimulating suggestions for get-
ting students to start thinking in English. Even if
some of them sound too difficult for your class,
they may give you ideas for similar activities.
We'd be glad to publish a selection of further
warm-ups along the same lines.

COMPOSITION WARM-UPS
By Margaret Orleans

Frustrated by students' attempts, both here
and in China, to turn composition classes into
exercises in tranglation, | searched for writing
activities that would force the students to com-
pose in English. First | tried a brief period of
free writing or journal keeping at the beginning
of each period. But students either did not see the
value of it (and therefore used the time to com-
plete assignments for other classes) or could
think of nothing to say beyond the same tired
evauations of the weather. Then | hit upon what
| fed was the perfect solution: short, structured
assgnments whose very dtructure  (word length,
dphabetization, etc.) demands that they be done
only in English.

Now | dart each weekly period with a short
exercise similar to the following:

Longer than always: Students write sen-
tences which begin with a one-letter word, fol-
lowed by a twoletter word, followed by a three-
letter word, and so on. Encourage them to aim
for sentences of at least ten words. For example,
| am the only witty femae student learning
beatiful, effortiess Belorussian.

Start at the very beginning: Students
write sentences in which the first word begins
with A, the second word begins with B, the third
word begins with C, and so on. Agan, encour-
age them to aim for sentences of ten words or
so0. For example, A beginning cyclist doesn’t
ever fear getting hurt in jodhpurs, knickers,
levis, maroon nappies, or plusfours.

Pushing  pencils,  twisting  tongues:
Students write sentences in which dl the words

begin with the same letter. For example, Even-
tualy enough elephants entered 11 enlarged
envelopes.

Chain link sentences: Students write
sentences in which the last letter of the first
word becomes the first letter of the second word,
the last letter of the second word becomes the
first letter of the third word, and so on. For
example, If few women need diaries, sdes should
drop presently.

Down on all fours: Students write sen-
tences in which al the words are of a predeter-
mined length. For example, a sentence of four-
letter words might run, Only boys need stop
work near home soon.

Galloping galoshes: Students write sen-
tences composed of three-syllable words. For
example, Trumpeting elephants suddenly disap-
peared underneath velvety vermilion telephones.

Dropping one's haitches: Students re-
write a given sentence, omitting a given |etter.
For example, “I'm not married” without M
becomes “I have no spouse’; without O, it
becomes “I am single” etc. Use dightly longer
sentences for better students.

Parsed parodies. More advanced sudents,
especidly those who are dso sudying literature
with you, write sentences that mimic the gram-
mar of a given sentence, while changing al the
words (with the posshble exceptions of articles,
prepositions, and conjunctions). For example,
“It was the best of times; it was the worst of
times' becomes “He felt a love for life; he had a
fear of death.

The posshiliies are endless. You have prob-
ably aready thought up another half dozen of
your own by this point. If | explain carefully and
write an example on the board (especidly if |
make up the example on the spot, or seem to be
doing s0), the students eagerly vie to complete
similar sentences. While they are thinking of
flipping through their dictionaries, |1 can take
roll, hand back assignments, and take care of
other business. Then | generdly walk among the
sudents, looking for completed sentences which
| can add to the example on the board. In ten
minutes or so. the board is full of clever sen-
tences and we are ready to begin composing
longer works, with the students al warmed up to
think in English.

Margaret Orleans  taught in high schools in the
USA. and at universities in China before she came to
Japan. She is now teaching at Hiroshima Bunkyo Wo-
men’s  College.
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How Do You Like to Study?

SIDE BY SIDE

by Steven J. Molinsky and Bill Bliss

authors of Expressways

Side by Side is a dynamic conversational English series for young
-adult and adult learners. At the core of the program is the inter-
active guided conversation method in which students practice the
grammar and functions of the language by creating conversations
with each other, in pairs-“side by side.”

The Side By Side English Program:

®has a clear and easy-to-use format.

@15 student centered.

o provides extensive opportunity for student originality and creati-
vity.

Qcontains course books, workbooks, teacher’s guides, tapes. pic-

® ture cards and placement, mid-term and final tests.
has spirit!

DFor beginning and pre-intermediate students.

For further information, contact Harry T. Jennings.
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=rapitize Hall Regents of Japan
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JALT
UnderCover

NEW EDITORS

My name is Jane Wieman (pronounced as in
‘pieman’), and | have written articles for JALT
and, earlier, KALT. since 1976. My B.A. is in Far
Eastern languages from Harvard and my M.A.T. is
from SIT. | have worked as an art editor for a
major U.S. textbook publisher and have taught in
Japan the U.S., and Yugoslavia. Five of my
eight years here in Japan were spent working in
large companies re-writing, editing, trandating
and teaching; now | work at the Kyoto YMCA as
a consultant in English for professiona purposes.

My name is Rita Silver and |'ve been living
and teaching in Japan for four years. | arrived in
January, 1985 soon after completing my M.A. in
TESL from Northern Arizona University. During
my time here I've taught the usual assortment of
classes — conversation school, companies, sm
mon gukko. Now | am teaching full-time a Osaka
Women’s Junior College. | have been a JALT
member since coming to Japan serving the past
year on the Osaka chapter executive committee.
During the past few years I've written several
reviews and articles for JALT. as well as “in-
house” reviews related to textbook selection.

Both Jane and | want to thank Jim Swan for
his help in getting us started — especialy for the
“how to” information, the records and the files
that he has passed on. We look forward to editing
the JALT Journal and The Language Teacher book
reviews. We especially look forward to hearing
from JALT members about books that they would
like to review. WE'll be putting out some dlightly
revised guidelines in the January 1989 issue of
The Language Teacher and we have some new
information for anyone who is in the process of
writing book reviews. Please contact us for any
information concerning book reviews.
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LITERATURE IN THE LANGUAGE
CLASSROOM. Joanne Collie and
Stephen Slater. Cambridge University
Press, 1987. 266 pp.

| have taught a variety of literacy texts to
‘general English’ students and felt | had done so
with some ingenuity and success. Reading this
book, | realised how short my inventiveness had
falen of what is possible.

The subtitle, ‘A resource book of ideas and
activities,” accurately describes the content. After
abrief but pertinent and convincing discussion of
the why, what and how of teaching literature
(Part A), the authors present a general outline of
activities useful at different stages of reading.
Part B coversintroducing texts, maintaining in-
terest, exploiting highlights and dealing with the
conclusion and follow-up work. The activities
are al clearly described, with examples in this
section or in Part C. Part C details the authors
approach as applied to several complete texts:
Lord of the Flies, Romeo and Juliet, The Sand-
box, ad a sHedion of shot dories and poams
Appendices contain advice on exam preparation,
a resource bank of titles suitable for use with
language students and a selected bibliography.

The authors strongly advocate abandoning the
traditional, stultifying, practice of reading in
class followed by TS questioning and explana-
tion in favour of exercises which develop the
students' own responses and interpretations, aim-
ing for an understanding and enjoyment of the
work asawhole. In these exercises, studentsin-
volved in the process of appreciating thetext arc
using and increasing their own skills in the
target language. The activities presented utilise
al four language skills and cover language
points from grammar to the art of persuasion

Asthe authors give very detailed instructions

for the activities suggested, ateacher could select
(cont’d on page 41)

Opinion (cont’d from page 35)
the students are actualy hearing the taped materi-
al 27 minutes per class period.

| am definitely not saying that the program
sketched out aboveisideal or the only solution.
At best it is only one teacher’ s educated guess.
Others faced with quite similar teaching Stua
tionswill have developed other responses. Along
with a critique of my own program, it is those
other responses | am interested in. What are
some other goa's (and ways of reaching them)? If
you face or have faced the same problem, let’s
see if we can explore this neglected area of Japa
nese EFL abit deeper, through these pages, or at

conferences, or through persona correspondence.
After dl, isn't that one raison d’etre of profes
siond educationa organizations?

References
Asher, J. J. 1971. Learning Another Language Through
Actions: The Complete Teacher’s Guidebook. Sky
Oaks Productions.
Krashen, S., & Terdl, T. 1983. The Natural Approach.

Pergamon  Press. ) )
Redfidd. M. 1985. The Alexander Trio (Presentation).
JALTKobe  Mini-Conference on Listening, Rb. 11

Note from the editors:

We would like to see other teachers’ responses to
this problem that could be shared in the pages of The
Language Teacher.
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Express English...

. .Is the answer for the young adult and adult student who needs a lively. modem, and
his enthusiasm for learning English. T\D soap operas,

mature storyline to drawforth
starting real-life, international = characters, lead a beginnng

activities  culminating

Beginnings 1 and 2
The Storyline: Landslide!

A corrupt scientist. his well-
intentioned assistant, an outlaw,
an undercover agent, and a
single father with his two chil-
dren are brought together in an
international  adventure  revolv-
ing around the possibly harmful
sale of a secret formula. The
drama is presented as a con-
tinuous story beginning on the
first page of Beginnings | and
ending on the last page of Begin-
nings Il. This soap-opera ap-
proach is bound to keep your
students on their toes for the
first two levels of learning Eng-
lish. While the action escalates,
exercises introduce major gram-
matical points and structures,
listening  comprehension, and
writing practice. Realistic read-
ings develop topics touched
upon in the story. A conversa-
tion on tape presents task
listening exercises and serves as
a model for students to create
their own conversations.

student throughfour levels of

in complete mastery of the language.

RN B
SRR} RO
Transitions 1 L7 e

Transitions

TRy

Fransitions

By Linda A. Ferreira

Transitions 1 and 2

The Storyline: Uptown

Let your students identify with
the Wades and the Ryans
through their soap-opera style
drama In the midst of New York
City. Romance, intrigue. and
generation gap struggles raise
adult themes such as fighting for
social  justice, establishing one's
identity. choosing a career, and
growing old. Your students will
naturally be drawn to learning
and thinking in English about
topics that concern them.

As in Beginnings | and I, the
drama is written as a continu-
ous story that begins on the first
page of Transitions | and ends
on the last page of Transitions II.

NEWBURY HOUSE

HARPER & RO NEVBURY HOUSE! " UBLI SHERS

Tel: (03) 294-8288
Fax: (03) 294-8284

The Home
Shin-Nichibo ~ Bldg. of Quality Texts
1-2-1 Sarugakucho

Chiyoda-ku, Tokyo 101
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(cont’d from page 39)

one of the example texts and teach it following
exactly the methods described in the book. How-
ever, the authors stress that they aim to provide
ideas, not recipes, and they urge the reader to care-
fully select and adapt activities to suit the class
being taught. Some helpful advice is given on
sdecting suitable texts and activities for different
dasss.

The activities are based on a basic pattern of
home-reading supported by worksheets  followed
by consolidatory or preparatory classroom activi-
ties. These may take the form of a discussion,
debate, vocabulary or grammar work, listening
tasks, drama, creation of a visual memory aid,
newspaper report.. but the ligt is endlesst Simul-
taneoudly, ‘snowball activities continue through-
out, in order to help students keep the whole text
in mind. For example, a pictoria representation
of chapters or scenes, decorated with key quota-
tions. | was very impressed by the range of activ-
ities suggested and often amazed by their simple
brilliance. Oneideal particularly liked is a new
predicting technique. Quite near the beginning of
the text students write their predictions for the
characters and the outcome of the story. These
are then sealed away in a box or envelope (a
‘time capsule’). When the text is finished, it is
opened and the various predictions are discussed
in the light of the completed text. What fun!
How simple! Why didn't | think of that?

As the book seemed faultless, | actively tried
to challenge it. ‘Yes, but what about tricky
vocabulary, can you stop students getting bog-
ged down? | have to report that this question and
many others were amply and wisdy answered in
the course of the text. It is a truly comprehen-
Sve guide to the practical teaching of literature.

| sy ‘practicd’ because elsawhere this book
has been criticised for its lack of theoretica dis-
cussion and omission of literary theory. This is
an unfair criticism, as it will be obvious to any
language teacher that the activities are al based
on sound language teaching practice and can be
relied upon to fuffill the stated aims, one major
aim being to promote an enjoyment of reading
in the foreign language. In some activities stu-
dents are led very close to a more academic appre-
ciation, but generally the authors advocate the
avoidance of literary terms and an overly
academic approach unless students are a a very
high level and interested in traditiona literary
appreciation.

The approach described does, however, have
some drawbacks. It is not for the workshy or the
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dready overburdened, as it relies heavily on the
production of numerous worksheets to guide and
focus the home reading. These worksheets can be
used again but teachers may not want, or be able,
to teach the same text repeatedly.

Some of the classroom activities are very
time-consuming and unsuitable for classes where
the literature component must be subordinaied to
other coursework, and classes who meset infre-
quently and expect to move forward with some
speed. It is a question of sdecting suitable tasks,
as not al of them require a lot of time.

For Japanese students many of the activities
may seem dstrange, athough if the teacher is d-
ready usng a variety of techniques, there will be
much that is familiar aso. The emphasis on the
learners: responses and ideas, rather than on the
‘right’ interpretation, may unsettle Japanese stu-
dents a first. A gradua introduction of the more
subjective activities should help to aleviate any
misgivings, and the ideas in this book can be
used as an occasiona adjunct to a traditionally
conducted course. The activities are potentialy of
great vaue in liberating the students own ideas
and leading to a fuller enjoyment and apprecia-
tion of the text.

Many of the activities involve discussion
work, usualy based on sudents opinions rela-
ing to a set question. Teachers should be very
careful that the questions they ask will produce a
variance of opinion. Careful preparation can be
completely wasted because the students are in
firm agreement upon every point! Japanese
classes seem prone to this.

A finad caution: the resource bank of titles
contains some texts suitable for alist of books
not to use with language students. (Midnight’s
Children by Sdman Rushdie is daunting in
length, scope and difficulty.)

Nevertheless, this text is essentid reading for
anyone required or wishing to teach literature. It
is a very thorough, practicd and inspiring treat-
ment of the subject.

Reviewed by Anne Hill
British Council, Kyoto

ATTENTION CHAPTERS
The January 1989 issue of The Lan-
guage Teacher will have a comer honoring
retiring chapter officers. Please send names
and particulars of departing chapter officers
deserving of this honor, to reach the
editors by Nov. 15

41



AICIAI RAATEDIAI € EDNAA CCINN
NLC VYV IVIRI CNIALY NMUIVI 9LIUVU |

On Campus

Feeling at Home with English

A 1 -year college course in speaking flu-
ency based on the development of ac-
curate listening skills in exercises that
are brief, light and motivating.

The content of On Campus matures
gradually over 24 lessons according to
a tailored build-up of vocabulary and
sentence complexity, leading students
to feeling “"at home” with natural
everyday conversation.
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FIRST

PRONUNGIATION

HANDBOOK

ideal for JET teachers or Team Teaching:
a selection of English pronunciation prob-
lems that Japanese speakers find more dif-
ficult. As a first course in pronunciation,
the lessons are intended for junior and
senior high. Included are (1) a Teaching
Guide in English, (2) the Student’'s Book
with many illustrations and explanations in
Japanese, and (3) three cassettes with an
accompanying script for teachers’ reference.

o Text & Tape Set (3 cassettes). . . . . ¥4,950
e Teaching Guide.............. ¥1,000
e Textonly.................. Y450

seido language institute
12-6 Funada-cho, Ashiyashi, Hyogo 659, Japan
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PAST, PRESENT, AND FUTURE: A
Reading-Writing Text, 2nd ed. Joan
Young Gregg and Joan Russell. Wads
worth, 1987. 359 pp.

The title Past, Present, and Future suggests
the dua nature of this intermediate-level reading
and writing textbook. First, the readings in the
text explore past discoveries, examine present-
day problems, and consider our prospects for the
future. Second, the writing sections of the text,
with their accompanying andyses and exercises
of common grammatical patterns, guide the stu-
dent’'s use of past, present, future, and other
tenses of English through expository and narra
tive writing tasks.

The text is intended to build academic reading
and writing skills for universty sudy. Although
it was written with ESL sudents studying in the
United States in mind, the broad appeal of the
readings and the general nature of the writing
assignments make this textbook very applicable
to the EFL context as well. Only a small num-
ber of discussion questions and writing topics
must be atered when using this as a foreign lan-
guage textbook.

Past, Present, and Future consists of three
units, each with a different theme. Each unit is
broken down into three chapters and a unit
review. The chapters each contain pre-reading
activities, vocabulary, a man reading sdection,
post-reading activities, composition exercises,
and a supplementary reading selection with exer-
cises. The unit-review sections consolidate the
grammar, vocabulary, and composing skills of
the three preceding chapters.

The pre-reading activities in each chapter
include  thought-provoking  discusson  questions
and a preview of the vocabulary from the main
reading text. The purpose of the discussion ques
tions is to draw out the student’s previous
knowledge of the topic of the chapter. The pre-
reeding vocabulary is aways presented in con-
textudized sentences, which reduces the need for
dictionaries.

The reading selections (both main and supple-
mentary) present current issues. The topics in-
clude archeology, cultural diversity, artificial
intelligence, human  accomplishments, and  con-
cepts of gender in modem and ancient societies.
Post-reading exercises include some sort of
guided summary of the text, discusson ques-
tions, reading comprehenson exercises, and vo-
cadbulary expanson exercises. Summarizing the
reading and completing the varied reading com-
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prehension exercises force the student to re-read
and anayze the text. The reading comprehension
questions provide practice in active reading skills
such as finding man ideas, identifying referents,
inferencing, and finding examples. The discus
sion questions draw on the student's own experi-
ences and ideas pertaining to the reading. The
vocabulary expansion exercises recycle the items
from the prereading vocabulary liss and relate
them to the student’s own experience. Word
forms related to the vocabulary are presented and
practiced.

The writing sections in each chapter present
basc grammar paterns and guide the <Sudent in
sentence congtruction. The student is aso pro-
vided practice in paragraph and composition writ-
ing. Grammar explanations are simple and clear.
Although the grammar instruction seems to
begin a a very basc level, intermediate students
often need full review of even the most basic
patterns. Work on the sentence level repeats and
extends the grammar instruction. In order for the
dudent to gain insights into paragraph construc-
tion, he is often referred back to paragraphsin
the main reading text. The paragraph and com-
position exercises are highly sructured.  Because
of the guided nature of most of the writing
assignments, the teacher’s role as corrector is
minimized. Instead, the student is encouraged to
self-correct through revison and re-writing.

The unit reviews are intended to review the
concepts, condructions, and vocabulary of the
three preceding chapters. The  authors dso sug
gest that these reviews can be used to test the
sudents, the pages in the book are perforated, so
they could easily be used for this purpose, but |
have found the unit reviews more helpful for the
students to consolidate and practice what they
have learned.

Three appendices accompany the text. The
first appendix explains and gives examples of the
grammatical terms used in the text. The second
lits the forms of common irregular verbs. The
third appendix includes a set of symbols which
the teacher may wish to adopt for correcting the,
dudent's written work.

The main drawback to this text lies in its
highly structured nature. The book could be sup-
plemented with creative writing assignments
such as journd writing or essays on topics per-
taining to the student's specific area of interest.
The book can dso be supplemented with discus:
sions, oral cloze exercises, and mini-lectures to

add an oral component to the text.
(cont’d on page 45)
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An English conversation video course
for Junior High School  students

@ Already being used by 650 schools in Japan !
® A 40scene video course of graded, conver-
sational English, filmed entirely on location in

the United States.
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For more information about this or our other
products, just send in this coupon orgive us a

call:
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(cont’d from page 43)

This book is a useful reading and writing text-
book for students preparing for academic reading
and writing in English. The topics are pertinent
to most university students, and the reading
selections are well written and informative. The
exercises rely both on an understanding of the
reading and on the student's own experience. The
photographs, charts, and graphs used throughout
the book make it attractive and interesting. Fina-
ly, thorough understanding of the vocabulary and
the structures presented in the text can be ex-
pected due to the great amount of recycling.

Reviewed by Sarah Rilling
Science University of Tokyo,
Oshamanbe Branch

Reviews in Brief

LARGE CLASSES. Rob Nolasco and
Lois Arthur. “Essential Language
Teaching” Series, Macmillan, 1988.
129 pp.

The first thing to say about this very useful
volume is that its title is mideading. A less
general title, mentioning that it exclusively deds
with conversational activities in large classes,
would better describe the contents. That said,
Large Classes makes considerable effort to be
relevant to the conditions teachers meet in the
somewhat forbidding environment that large
numbers of students congtrained by bolted-down
desks and chairs do pose for the novice.

It is practical a every turn. We are constantly
asked to reflect on how it reflects our, the
reeders, teaching Stuation and ways. In addition
to a summary, each chapter concludes with a
“consolidation tasks' section where we are cha-
lenged to apply the ideas. There is no index, an
unfortunate omission | thought, but the contents
are detailed on three pages.

In Chapter 1 we are urged to learn our stu-
dents names, we are told to have and enforce a
seating plan, and to use name cards. While it
seems intuitively decent to try to get to know
the students' names, it would be nice if there
were some suggestions to tide the teacher over
when this is not achieved. Thisis the same in
the other chapters too, very helpful ideas but few
suggestions to help out when they don’t work.

Occasionally Large Classes gives the impres-
son that it has forgotten what it is dedling with.
Under group work we get a photo that is definite-
ly not of group work (p. 48), and there is a dis
cussion of classsoom organization that does not
redly seem to be for large classes (p. 81).
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With these caveats, | would not hesitate to
recommend Large Classes to an ingtructor who is
considering to introduce communication activi-
tiesin a large-class environment. However, for
an ingtructor mired in and in control of grammar-
trandation, it contains little that would tempt
experimenting or change.

Reviewed by Torkil Christensen
Hokusei Junior College

SURVIVAL ENGLISH, Books 1 and 2.
Lee Mosteller, Bobbi Paul and Michee
Haight.  Prentice Hall Regents, 1988.
Book 1, 246 pp.; Book 2, 230 pp.

Written for beginners of modest literacy,
Swvival English aims at building vocabulary
and grammatical understanding quickly while
introducing learners to the kind of culture poor
immigrants to California are likely to encounter.
Given these priorities, it succeeds extremely
well. Compared, say, to Longman's Opening
Strategies or The Cambridge English Course,
Survival English is a dull book for the teacher
but clear and unambiguous for the student. We
easily overlook the fact that many students per-
ceive challenging textbooks as confusing and
irritating. The illustrations, by Jesse Gonzales,
ae sngulaly unimaginative but adequate; in this
respect Survival English recdls the appalling
Defense Language Indiitute texts produced in San
Antonio and used to teach Hamburger English to
Saudis and Omanis, among others.

Survival English works well with beginners
but is rather too culture-bound for widespread use
in Japan, except as a useful introduction to writ-
ten and spoken English. The clarity and open lay-
out of Survival English lends itself to pair and
group work; the didogues are brief and carefully
tuned to successve levels of comprehension.

In actud use, dtudents had no difficulty relat-
ing to the triads and tribulations of the family
whose daughter swalowed a dozen aspirin or to
the Vietnamese immigrant lad off without warn-
ing. The raw side of life is redigticaly incorpor-
ated into the latter haf of Book 2: a lady's purse
is snatched in a parking lot, a child is run over
by a car, awindow is deliberately smashed, an
attempt is made to abduct someone’s children.
All in al, Survival English is well worth con-
Sderation as a beginner's text. Don't let the abys
mal illustrations upset you; students take them
in thelr stride.

Reviewed by Bill Corr
Osaka Chapter
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RECENTLY RECEIVED

The following materials have recently been
received from publishers. Each is available as a
review copy to any JALT member who wishes to
review it for The Language Teahcer.

Notations before some entries indicate dura
tion on the holding list: art asterisk (*) indicates
fist notice in this issue; a plus (+) indicates third-
and-final notice this month. All final-notice
items will be discarded after Nov. 30.

CLASSROOM TEXT MATERIALS/

GRADED READERS

*Byrne. Garibaldi: The man and the myth. Moden
English Publications, 1988.

*Littlgohn. Company to Company: A new approach to
business correspondence in English ('Professional
English” series; Student's book, Teacher's book).
Cambridge, 1988.

Blanton. ldea Exchange, Books 1 & 2. Newbury House,
1988.

Johnson & Johnson. General Engineering (“English for
Academic Purposes’ series;, Sudent's book. Teach-
er's book). Cassell, 1988.

Pier & Mutoh. Point Counterpoint: Discussion ond per-
suasion techniques. Newbury House, 1988.

Vates. Earth Sciences (“English for Academic Purposes’
series; Student’s book, Teacher’'s book). Cassell.
1988.

+Casdl's “Foundation Skills” series. Cassell, 1988.
Listening 4. Green. (Student’s book)

Reading 4. Haines. (Teacher's ed)
Soeaking 4. Brims. (Teacher's ed)
Writing 4. Knight. (Teacher's ed)

+Greenhalgh e al. The Oxford ARELS Preliminary Hand-
book. Armold. 1988.

+Kirino et al. Eigo Hatsuon Handobukku. Sogen-sha,
1988.

+Lonergan. New Dimensions 2 Test Book (Student’s
book, Teacher's book). Macmillan. 1988.

+Mulloy. Cassell's Elementary Short Course (Student's
book). Cassell, 1988.

+Swan & Walter. The Cambridge English Course. 3
(xlit ed., Student's books A, B, C). Cambridge

TEACHER PREPARATION/REFERENCE/

RESOURCE/OTHER

Bowers, ed. Language Teacher Education: An integrated
programme for EFL leacher training (ELT Docu-
ments:  125). Modem English Publications/British
Council, 1987.

McKay & Wong, eds. Language Diversity - Problem or
Resource? A social and educational perspective on
language minorities in the United Sates Newbury
House, 1988.

Scovel. A Time to Speak: A psycholinguistic inquiry
into the critical periods for human speech (‘Issues
in Second Language Research’ series).  Newbury
House, 1988.

Sheldon, ed. ELT Textbooks and Materials: Problems in
evaluation and development (ELT Documents: 126).
Modem English Publications/British Council, 1987.

+Byrne. Focus on the Classroom. Modem English Pub-
lications. 1988.

+Egawa, ed. The 4th Japanese edition of Thompson &
l\l/éeégrﬁ, A Practical English Grammar. Oxford,

+Teima Kodomo Eigo no Kyo to Jitsu. Kagoshima Gai-
go Gakuin, 1988.

The Language Teacher also  welcomes  well-
written  reviews of other  appropriate  materials  not

listed above, but please contact the Book Review
editors in advance for guidelines. It is The Lar+

guage Teacher’'s policy to request that reviews of
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classroom  teaching  materials be based on in-class
teaching experience. Japanese is the appropriate
language for reviews of books published in Japa-
nese. All requests for review copies or writer's
guidelines should be in writing, addressed to: Rita
Silver, Osaka Jogekuin Junior College, 2-26-54
Tamatsukuri. Higashi-ku, Osaka 540.

IN THE PIPELINE

The following materials are currently in the
process of being reviewed by JALT members for
publication in future issues of The Language

Teacher:

Anderson & Lynch. Listening.

Bacheller. Start Writing.

Boardman & Holden. English in School.

Bradford. Intonation in Context.

Brieger & Comfort Technical Contacts.

Carrcll et al., eds. Interactive Approaches to L2 Reading.

Carter & Long. The Web of Words.

Celcc-Murcia & Hilles  Techniques and Resources in
Teaching Grammar.

Chan. Phrase by Phrose.

Chaudmn. Second Language Classrooms.

Clark. Curriculum Renewal in School FL Learning.

Crystal. The Cambridge Encyclopedia of Language.

Doff. Teach English.

Dunn & Gruber. Listening, Intermediate.

Fries, PH.. ed. Toward on Understanding of Language.

Geddes. About Britain.

Grose & Grosse. Case Sudies in International Business.

Hio. r=2on? 650 & : RORBER .

Ingram & King. From Writing to Composing.

Jones & Kimbrough. Great Ideas

Levine et al. The Culture Puzde.

Live. Yesterday and Today in the USA.

Long & Richards. Methodology in TESOL.

Marton. Methods in English Language Teaching.

Molinsky & Bliss. Expressways.

Mugglestone e al. English in Sight.

Newby. The Structure of English.

Nolasco. Listening, Elementary.

Orion. Pronouncing American English.

Pattison.  Developing ~ Communication  ills.

Pesty. Alltalk.

Pickett. The Pizza Tastes Great!

Prabhu. Second Language Pedagogy.

Rooks. Share Your Paragraph.

Rutherford & Sharwood-Smith. Grammar and Second Lan-
guage Teaching.

Sanabria. A Picture’'s Worth 1000 Words.

Shortreed & Kelly. Sgnificant Scribbles.

Strong, ed. Second Language Learning and Deafness.

Willis & Willis. The Collins COBUILD English Course.

Yaldcn. Principles of Couwse Design for Language
Teaching.

Zion ¢ al. The “Open Sesame” series.
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Editorss  Correction:
In America is published by International
Resources, K.K. and distributed by Renta-

color Japan, Ltd.
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Chapter
Presentation
Reports

Reports written in English on chapter presentations
should be sent to co-editor Ann Chenoweth Yamato
Heights 2-102_ 7-17-16 Yanaka, Taito-ku, Tokyo 110.
Those written in Japanese should be sent to the JaPa-
nese Language editor (address on p. 3). They should
reach the editors. by the first of the month precedin
desired publication; although actual publication dates
may vary due to space limitations. i .

Acceptable length is up to 250 words in English,
two sheets o 400-i genko yoshi in ,]aé)anese. EEg"Sh
must betype d doubleéspaced” on A4-size paper. nger
reports con be considered . only upon. prior consuyltation
with the nP(])rs. Please refer to guidelines in the Janua-
ry issue of this volume.

NAGOYA

NATIVE-SPEAKER  ASSISTANT
ENGLISH TEACHERS IN JAPANESE
SECONDARY SCHOOLS

Panel Discussion Moderator:
Charles Wordell

At the June meeting, the theme was “Native
Speakers of English in Japan.” Specia guest
Charles Wordell acted as moderator. The mesting
opened with a panel discussion of the Mom-
busho-sponsored AET/JET programs. Panelists
Lucy Vea and Martin Messick, current par-
ticipants in the JET program, presented their
views based on their first-hand experience. Both
Vea and Messick agreed that the “one-shot” pro-
gram (where the native spesker is sent to a differ-
ent school every day) is exhausting and that
limited interaction between the native speaker
and the students often reduces any sense of
accomplishment. Panelist Kenji Tatematsu
expressed similar opinions from the Japanese
viewpoint, and added that the role of the Japanese
teacher in the program is often limited, due to
excessive paper work and other bureaucratic
requirements. Panelist Kraig Pencil gave a
brief demondration of “speed speaking,” a com-
munication activity that could be adapted to
short-term  visits or longer programs.

In the remaining time, the audience split into
small groups to engage in further discussion
with the panelists. After the alotted time had
passed, a member from each group quickly sum-
med up the contents of their group’s discussion.
Some of the comments included: the need to
change the English education system in Japan to
include more communicative English ingtruction
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(in contrast to the current English-for-exams in-

druction); a need for better, newer texts, and a

need to alot more time to spend at one school

(instead of the current “one-shot” program).
Wordell added find commentary.

Reported by Rolf Pelkey

Ichimura Gakuen High School

OSAKA

CREATING
SUPPLEMENTARY  MATERIALS

By Guy Layne, Anne Sciortino and
Brad Visgatis

Based on the premise that supplementary ma
teriadls can and should be student-generated, the
September  Osska  presentation  focused on sup-
plementary materials made by students. These
materials can be used by the students who created
them, by other students in the same class, or by
students in other classes, thus creating many
opportunities for recyling. In terms of learning,
dudent-generated materidls address the interests
of the students, are a the level of students, and
involve the students more directly in the learning
process by breaking the traditional pattern of
“teacher presenting information for students to
absorb.”

After explaining the basic justification for
student-generated materials, each of the pres-
enters brought out an activity using such mater-
ials. The first was a card game, adapted from
“Othello,” for learning and reviewing vocabulary
items. The second was a set of advice column
letters with both problems and solutions gener-
aed by the students. The third was a discussion
of the use of visuds to help dudents create lan-
guage and share idess.

One caution about student-generated materias
— everything must be checked by the teacher.
Thus, having students create materials doesn’t
mean “teacher takes a coffee break.”

Reported by Rita Silver

SUWA

NATURAL APPROACH (Z&-S\u7-
WRITING nisHMn Y H

%éé% Anne Scherdeler
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YOKOHAMA
BRITISH AND AMERICAN ENGLISH
By Kenneth Schaefer

Prof. Kenneth Schaefer, who is director of
the M.Ed. program in TESOL a Temple Uni-
versity Japan, talked at our September meeting
about principa differences between North Amer-
ican and British English. Schaefer notes that
when people compare these two mgor didects of
English, rather than merely anayzing the differ-
ences and similarities, they have a tendency to
teke Sdes as to which diadect is superior. Thus,
his tak was subtitled: “Whose English Is Better,
the Queen’s or the President’s?’

He thinks that this kind of debating is futile,
yet the competition goes on. To students of
English who think they should be taught by
North American teachers, he says that even
North American speakers themselves rarely boast
of their own accents and in fact, if they are asked
what English accent they find pleasing to the
ear, many will vote for British English. To
advocates of the Queen's English who say they'd
rather learn the English of Shakespeare than that
of Mickey Mouse, he points out that the North
American didlect is closer to what was spoken in
Shakespeare's day than is the dialect spoken by
Londoners today. The English settlers who
founded Jamestown in 1607 spoke a South-
eastern-Midlands dialect of English that did not
change in the isolated colonies as much as it did
in Great Britan where English was subjected to
various  influences.
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Furthermore, to the EFL learner concerned
about what English diaect to learn, he says that
the accent of one's teacher does not necessarily
have a strong effect on the learner's pronuncia
tion. The learner's mother tongue usualy domi-
nates the influence of the teacher's accent.

Reported by Suzy Nachtsheim

JALT CHAPTERS

The 1987
TESOL Membership Directory

0 A comprehensive  resource of who's-
who in TESOL

{1 Both alpha and geographical lIstings
of more than 11.000 institutional,
commercial and individual members

] Valuable Information regarding affili-
ates and Interest Sections

(0 More than 60 TESOL
newsletters and editors listed

(] An essential resource for the ESOC
professional.

$10 members. $12 50 nonmember,
Plus $L 50 postage + handling.
All orders must be prepald

Teachers of English to Speakers
of Other Languages

111 § 22nd &, NW. Suite 205
Washington, DC. 20037 USA
(202)872-1271
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) ulletin

Please send al announcements for this column to Jack
Yohay (address, p. 3). The announcement should fol.
low the style and format of the LT and be received by
the first of the month preceding publication.

PRACTICAL ASPECTS OF
INTERCULTURAL TRAINING
Tokyo, Nov. 19-20; 26-27

Dr. Sheila Ramsey, an independent cross
cultural consultant in California and former
assistant professor at ICU, will offer twice an
intensve two-day workshop designed to assst
those who conduct intercultura training to more
effectively design, implement and evaluate their
programs. Participants should have a target
audience/program in mind. Limit: 15 per
workshop, as oneto-one consultation and discus
sion is critical. Place/time: Nov. 19-20, Koku-
sa Bunka Kaikan; Nov. 26-27, NHK Seizanso;
both 10 am.-5 p.m. Apply by postcard listing
name, address, telephone number, occupation,
place of work, and the dates you wish to attend
to: Cross-Cultura Training Services, S. Are,
6-8-10-206 Matsubara, Setagaya-ku, Tokyo
156: tel. 03-327- 1866.

INTERCULTURAL COURSEWORK

From July 12 to 21. 1989, the Institute of
Culture and Communication at the East-West
Center will offer a workshop for college and
universty faculty who wish to develop courses
in intercultura and international topics. Partici-
pants will share ideas with Center doaff familiar
with a variety of courses, examine texts and dis
cuss them with their authors, and develop full-
course outlines in the behaviora sciences, socid
sciences, and education. Dormitory housing
available. For more information write: Mr.
Larry Smith or Dr. Richard Brislin, East-West
Center, Ingtitute of Culture and Communica-
tion, Honolulu, Hawai 96848, U.SA.

CHU-KO-DAI

The 21st Chu-Ko-Dai Conference will be
held at Himgji Dokkyo University, Tue., Nov.
15, 9 am4 p.m., under the theme “Let's think
hard about English education in this time of
‘internationalization’.”  JALT-Kobe has officia-
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ly joined Kinki Chu-ko-dai Renraku Kyogikai.
For more information cal Sonia Yoshitake, 078-
412-2866.

CALL FOR PAPERS
RELC REGIONAL SEMINAR
Singapore, April 10-14, 1989

The SEAMEO Regiona Language Centre
invites papers on the theme of the Seminar, “Lan-
guage Teaching Methodology for the Nineties”
Deadline for submisson of 200-word abstracts,
50-word bio-datais Nov. 30. Address: Director
(Attention: Chairman, Seminar Committee),
SEAMEO Regional Centre, RELC Building, 30
Grange Grove Road, Singapore 1025.

TEMPLE UNIVERSITY JAPAN

Nov. 19-20 (Tokyo), 26-27 (Osaka): Shaping
a Communicative ESL/EFL Curriculum, Sandra
Savignon, University of lllinois

All workshops Sa., 2-9 pm., Sun, 10 am.-
5 p.m. Information: Temple University Japan, 1
16-7 Kami-Ochiai, Shinjuku-ku, Tokyo 161
(site of the Tokyo sessions), 03-367-4141; or
Kyowa Nakanoshima Bldg. 2F, 1-74 Nishi-
Temma, Kitaku, Osaka 530 (site of the Osaka
sessions), 06-36 |-6667.

JALT members and others unable to enroll
formally may attend the Saturday 2-5 p.m. por-
tion of the course a specid low fees.

JALT COMPUTER BULLETIN BOARD

JALT is now using two boards on
HICONET, a 24-hour computer telecommunica-
tions bulletin board system based in Shiga Prefec-
ture, as a test to see what kind of demand there is
for such a service among JALT members. They

Caleb Gattegno
1911-1988

For Dr. Gattegno, silence was a
place, a time for reflection and discovery.
The Silent Way, his creation, is ours.
Whenever we leave silent space for our
sudent? — o oursdves — for language
to take its daring leap across, we honor
his memory.

The final sentence in last month's words of
homage to Caleb Gattegno should read as above
— Editor.
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are Board 19-JALT Info and Board 20-JALT
Forum. To join the HICONET bulletin board,
you can register on-line by contacting:
Network name.  HICONET
Telephone no.: 0775-87-2553
Protocol: 300/1200 N8IXN
Gues ID: GUEST
or send your name, address, telephone number,
computer model, and temporary password,
which can be any combination of up to eight
dphanumeric characters, to Harold Melville, 7-
5 Konki-cho, Hikoni-shi, Shigarken 522; tel.:
0749-24-0287.
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HOW DOES A PAPER GET
SELECTED FOR PRESENTATION AT

THE TESOL CONVENTION?

By Joy Reid, Chair,
TESOL '88 Convention

1. Abstracts arrive at the Central office. Late
abstracts are not considered, and incomplete
abstracts are returned to the writer.

2. Abstracts are sorted by the Interest Section
that the writer has selected on the submission
form.

3. Abstracts are sent to the Interest Section (IS)
chairs.

4. Each abstract is sent to three readers; this
committee of readers is selected from the IS
chairs.

5. Reader evaluations are sent to the IS Chair,
who reviews and compiles the results. Each ab-
stract is placed in one of three categories: (1)
“absolute must” for the program; (2) possi-
bility if space permits; (3) not recommended.

6. The IS Chair recommends the number of “ab-

solute must” papers that the IS has been
“slotted.”
Note: Each IS has a minimum of 15 “slots”;
each “slot” is a one-hour presentation. Collo-
quiaZ/workshops use three slots each. Besides
the 15 slots, IS’s are given additional slots
based on the total number of submissions.
Generally speaking, each IS is able to invite
about one-third of the abstracts it receives.

7. The IS Chair recommendations are sent to the
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Convention Chair. The Chair abides by the

recommendations for the allotted number of

slots. These submissions are invited to
present.

8. As the program permits, additional abstracts
are selected that balance the Convention in
terms of content, geography, old and new
faces, general interest, and, especially,
quality.

9. The Chair schedules the papers.

10. The Chair notifies abstract submitters whose
papers have been accepted for the program.
Those whose papers have been selected must
notify the Chair that they accept the
invitation.

11. The Chair informs abstract submitters whose
proposals were unable to be placed on the
program.

Essential Advice:

It is absolutely essential that you choose the
correct Interest Section. If in any doubt, then con-
tact Susan Bayley at the TESOL Central Office.

Be as flexible as possible when choosing pres-
entation dates. If you limit your availability, you
may be restricting the Interest Chair’s choice
particularly if your proposal is in the “possible”
category.

In general, 50% of the proposals submitted
overall are accepted. So you have a one in two
chance of getting accepted. It is not a good idea
to submit your proposal to more than one Interest
Section.

(Reprinted  from  the  TESOL Newsletter, April 1988).



FULL STEAM AHEAD!

Accompanying Walicharts and Workbooks now available!

LONGMAN
PHOTO DICTIONARY

Marylyn S. Rosenthal, Daniel B. Freeman

The Longman Photo Dictionary offers secondary and
adult students at beginners level a photographic
panorama of life in North America.

Every page of the dictionary presents full-color
photographs with word-lists and mini-practices to
encourage students to talk about the scenes displayed.

There are over 2,000 words, covering 80 different
semantic categories.

Extensive coverage of each topic
makes this dictionary the most
comprehensive photographic
resource available for beginners.

Words are presented in realistic
contexts - from eating in a fast food
restaurant or exercising in a gym, to
going to the bank, the post office,
or the hospital.

For further information, please contact Heather Saunders or Mike Thompson at:
Longman ELT, Longman Penguin Japan Company Limited, Yamaguchi Building,
2-12-9 Kanda Jimbocho, Chiyoda-ku, Tokyo 101

Telephone: (03) 264 2874

Longman asa




It's easy to teach and fun to learn.
It's a great hit with kids and teachers in Japan.

It's

Start with English

(available in British and American editions)

@ Student’s book @ Workbook @ Teacher’s book (available
in English or Japanese) @ Cassettes @ Flashcards @ Wallcharts
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If you want to give your Kids the right start in
learning English make sure they

Start with English

To OXFORD UNIVERSITY PRESS
3-3-3 Otsuka, Bunkyo-ku, Tokyo 112 Tel: (03) 942-1101
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Please send me an inspection copy of Start with English-
American/British: Level 1-2-3-4-5-6. (Please indicate)

Name:
School:

Address:
(Home/School)

English
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Meetings

Please send all announcements for this column to Jack
Yohay (address, p. 3). The announcements should fol-

low the style and format of the LT and be received by
the first of the month preceding publication.

CHIBA

Topic: Listening Skills in the English
Language Classroom

Speaker: Munetsugu Uruno

Date: Sunday, November 20th

Time: 12:45-4 p.m.

Place: Chiba Chuo Community Center

Fee: Members, free; non-members, ¥500
Info: Ruth Venning, 0472-41-5439 (eves.)

This presentation will focus on the impor-
tance of listening comprehension programs for
students in the regular junior/senior high school
curriculum. The speaker will tak about why he
started to introduce listening comprehension prac-
tice, what material to use, and how best to incor-
porate listening into the regular English
curriculum.

Munetsugu Uruno studied ESL/EFL at the East-
West Center in Honolulu. He is Vice Principal at
Ibaraki Junior/Senior High School in Mito and
Program Co-Chairperson of JALT-Ibaraki.

FUKUI

Topic The Effect of the One Person-One Lan-
guage Principle on Simultaneous Acqui-
sition of Two Languages in Childhood

Speaker:  Mr. Watanabe

Date: Sunday, November 20th

Time: 24 pm

Place: Fukui Culture Center (Housou Kaikan
5F

Fee Mgmbers, free; non-members, ¥500

Info: John  Service, (0776-22-3113

Mr. Watanabe. associate English professor at
Fukui University, has a master's degree in Eng-
lish from the Osaka University of Education and
a master's degree in TESOL from Temple Univer-
sity in Philadelphia, U.SA. His talk is related to
his present interest and research on childhood
education.

EUKUQOKA

Topic: Evaluating Grammar Techniques

Speaker:  Jeremy Harmer

Dae: Sunday, November 13th

Time: -4 p.m.

Place: Iwataya Community College (Tenjin
Center Bldg. 14F)

Fee: Members, free; non-members, ¥500

Info: JALT-Fukuoka, 092-761-3811

This workshop will suggest ways of evaluat-
ing grammar techniques which will help both
teacher and student decide if an activity is worth
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using. Various exercises will be measured by par-
ticipants and conclusions about what constitutes
a‘good’ activity will be discussed.

Jeremy Harmer does teacher-training and
writing. He holds an M.A. in applied linguistics
from Reading University and is the author or co-
author of Practise of ELT, a handbook for
teachers, and two major series for Longman,
Meridian and Coast to Coast.

There will be a bonenakai (end-of-the-year
party) following the workshop.

GUNMA

Topic: Team Teaching in Japanese Public
Schools

Speaker: Ruth Venning

Date: Saturday, November 19th

Time: 2-4:30 pm

Place: Kyoai Gakuen High School, Maebashi

Fee Members, ¥500; non-members, ¥1.000

Info: Wayne  Pennington,  0272-51-8677

Morijiro Shibayama, 0272-63-8522

Native speskers are being invited in increas-
ing numbers by the government to assist in the
teaching of English classes in public schools
throughout Japan. An understanding of team teach-
ing and its implementation is important for both
the Japanese English teachers and native-spesker
assistants if they are to effectively utilize it. To
that aim, Ms. Venning will discuss the purpose
of team teaching, including practica aspects such
as joint planning, in-class techniques, and evalua
tion. Specific activities for use in team-teaching
will be included; audience participation and discus-
sion will be encouraged.

Ruth Venning was a Mombusho English Fel-
low for four years in Chiba, and is currently Pro-
gram Coordinator for the Conference of Loca
Authorities for International Relations (CLAIR),
the organization which is administering the JET
Program. She is Program Co-Chairperson for
JALT-Chiba

HAMAMATSU

Topic: To be announced

Spesker: Jeremy Harmer

Date: Sunday, November 20th

Time: -4 p.m.

Place: Seibu Kominkan.  1-21-1 Hirosawa
Fee Members/non-members, free

Info: Brendan Lyons, 0534-54-4649

Karin Bradberry. 0534-56-7068

Jeremy Harmer. regarded as an excellent speak-
er, is described in FUKUOKA above.

Of special notice: Nominations for chapter of-
fice positions will be taken at this meeting, prior
to the Dec. 4 meeting and election, to be held at
Sarasaya Restaurant from 1-3:30 p.m. Please call
Mrs. Hoshino (0534-72-2286) to make a reserva
tion for Dec. 4 if you are unable to attend the
November meeting. Call Brendan Lyons for more
information on the elections. Absentee ballots
will be accepted under certain conditions.

53



The Language Teacher XIl:12

IBARAKI

Topic: Reports on JALT ‘88

Speakers: Chapter Members

Date: Sunday, November 13th

Time: 2-4 p.m.

Place: Ibaraki Christian College (west side of
Hitachi Omika Station)

Fee: Free

Info: Jim Batten, 0294-53-7665

KOBE

Topic: Teaching Literature (and Language) in
a University

Spesker: Richard Cauldwell

Date Sunday, November 13th

Time: 1:30-4:30 p.m.

Place: St. Michael’s International School

Fee: Members, free; non-members, 1,000

Info: Jan Visscher. 078-453-6065 (after 9

.m.

Richardea)uIdweII’s teaching of contemporary
poetry (CP) to university students is founded on
two premises: first, that students should have
direct experience of the texts, not only as lan-
guage but also as poetry; second, that they
should learn to appreciate, talk and write about
CP in English. After explaining why he thinks
CP offers good texts for university literature
courses, he will use poems by Tony Harrison,
Derek Mahon, Craig Raine and W.B. Yeats to
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illustrate some of his techniques: riddles, linguis-
tic probes, and recordings of poets reading their
own poetry. The lecture/workshop will end with
an open discussion.

Richard Cauldwell, a foreign lecturer a Kobe
University, has an M.A. in education (ESOL)
from the University of London. He has taught in
France, England and Hong Kong.

MATSUYAMA

Topic: Language Matters and  Philosophy
Matters

speaker:  Jim Drayton

Date: Sunday, November 20th

Time: 2430 pm.

Place: Shinonome High School Kinen Hall

Fee Members, free; non-members, ¥l ,000

Info: Kazuyo Kuwahara, 0899-45-1218

Yumi Horiuchi, 0899-3 |-8686

Mr. Drayton will discuss how reflections of a
linguistic nature have clarified issues of a philo-
sophical nature. He will also talk about how
some philosophers are “interpreting” some lin-
guistic research and suggest some of the ways in
which this kind of philosophic-linguistic work
can be helpful in teaching.

Jm Drayton, master of philosophy, Univer-
sity of London, teaches English at Kyoto Sangyo
University.

The School for

International

Training

MASTER OF ARTS IN TEACHING LANGUAGES
A PRACTICAL EDUCATION FOR A BETTER WORLD

*PRACTICAL CURRICULUM which includes a wide range
of teaching methods and challenges students to examine
the assumptions inherent in each method.

oTW(O FORMATS OFFERED: Summer Program with teach-
ing practicum period carried out at your regular job during
the intervening year between two consecutive summers.
Degree offered in ESOL, French or Spanish.

September to June Academic Year Program offers option

of double degree in ESOL and French or Spanish. Public
School bilingual endorsement also available.

*EXTENSIVE COURSEWORK in teaching methodology, lin-
guistics, foreign languages, cross-cultural  studies, lan-
guage  acquisition, and electives.

For a complete catalog and application forms write

SIT Admissions Office: Room 13
School for International Training
Brattleboro, VT 05301 USA
1-800-451-4465 Ext.6
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MORIOQKA

Topic: National conference reviews

Speakers: Conference participants

Date: Sunday, November 13th

Time: 14 p.m.

Place: Chuo Zeminar (map will be on re-
minder postcard)

Fee: Members, free; non-members, ¥1,000

Info: Nasumi  Onaka, 0196-54-5410

Don’'t miss the most informative and organiza-
tionally important meeting of this year!l Mem-
bers who attended will share information about
JALT ‘88 itsdlf, as well as about specific presen-
tations. Nominations will be made for our 1989
officers, and those present who accept will be
given a chance to introduce themselves and their
hopes for our chapter in the coming year.

Please bring any unwanted books or maga
zines for a book exchange to be held during the
break. After the bresk, we hope to have a brain-
storming session in order to plan our future meet-
ings and events.

NAGASAKI]

Topic: Some Basics in American Education
Speakers:  Kathryn Keith and Patricia McCreary
Date: Saturday, November 26th

Time: 3-6:30 pm.

Place: Nagasski  Junior College of Foreign

Languages (Gaigo Tandai, a five
minute walk from Sumiyoshi street-car
stop. Parking available.)

Fee: Members, freeg non-members, ¥500;
students, ¥300
Info: Y oko Morimoto, 0958-22-4107 (W)

Two' American teachers will make brief presen-
tations regarding some of the basic methodology
used by American educators. Explanations and
short sample lessons will illustrate the use of
Bloom's Taxonomy, Learning Style Theory, and
Behaviora Objectives in the classroom. There
will be samples of a basic lesson plan, as per
Madeleine Hunter, as well as samples of several
simple, but effective, classroom techniques.
Since American educators are generally trained to
teach thinking skills, no matter what their speci-
fic subject area, the presentations will have that
emphasis.

Kathryn Keith, with a degree in bilingual mul-
ticultural elementary education from Boise State
University, taught for three years in Idaho in a
bilingua third grade  classroom.  Petricia
McCreary graduated from the University of Cali-
fornia and has taught high school for 12 years.
She was a member of the Dakota Writing Project
and a consultant on the teaching of writing. Both
teach at Kwassui High School and Kwasuui
Women's College.

D
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NAGOYA

Topic: Making Input Comprehensible
speaker:  Jeremy Harmer

Dae: Wednesday, November 16th

Time: 6:30-8:30 p.m.

Place: Mikokoro Center, Naka-ku

Fee Members, free; non-members, ¥l ,000
Info: Helen Saito, 052-936-6493

Tetsu  Suzuki, 0566-22-5381

What is the more important consideration
when using reading/listening texts with students,
level or approach? The same text handled differ-
ently can have vastly different results. So what
can the teacher do to make input comprehensible?
Mr. Harmer (bio-data in FUKUOKA above) will
have us look at various examples and how to
approach them.

NARA
Topic: Vocabulary Building Activities
Spesker: Steve Maginn, Cambridge Univ. Press

Dae: Sunday, November 13th

Tie: 14 p.m.

Place: Saidaiji YMCA (see map)

Fee Members, free; non-members, Y500
Info: John Williams, 0742-45-6872

Our aim is to assist teachers in making careful
selection and organization of lexis. After looking
in some detail at the principles involved in teach-
ing and learning vocabulary, we shall focus on a
number of practica classroom activities that can
be adapted for use with any textbook and which
will encourage students to become better learners
and users of words.
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Tgpic: Making Input Comprehensible
Spesker: Jeremy Harmer
Date Thursday, November 10th
Time: 79 pm
Place: Niigata Kyoiku Kaikan (025-222-2971)
Fee.. Members, free; non-members, ¥500
Info: Carl Adams, 025-260-7371/262-7226

Masa Takasugi, 025-231-1119/28
See NAGOY A above for details and FUKUOKA
for  bio-data.

2

Tgpic: Learning with Phonics
speaker:  Yoko Matsuka

Date: Sunday, November 13th

(cont'd on page 57)
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Books from TESOL | , .

(Member discount prices in parentheses)

THEMATICS

Children and ESL: Integrating Perspectives.
Edited by Pat Rigg and D Scott Enright ESL
Teachers as Language Advocates; ESL
Children’s Writing; Reading in ESL, A
Children's  Story, Use Everything You Have to
Teach English. $12 50 ($10.00) Softbound
Current Perspectives on Pronunciation:
Practices Anchored in Theory. Edited by
Joan Morley. The pronunciation  component of
oral language how it operates to transmit
meaning, how It can be learned, how teachers
can facilitate learning $14.00 ($12 00)
Softbound

Research in Reading in English as a
Second Language. Edited by J. Devine. P. L
Carrell. and D E Eskey Contributions from
more than 20 authors with the view of

reading as an active process involving
readers and text variables in complex
interaction $16.50 (515.00) Softbound

RO

#16 50

Geared to What You Need

REFERENCE GUIDES

Directory of Professional Preparation Pro-
grams In TESOL in the United States:
1966-1966. Edited by Julia  Frank-McNeil.
Identifies programs granting degrees in ESOL.
surveys state certification requirements.
$15.00 ($13.00) Softbound

Selected Articles from the TESOL Newslet-
ter: 1966.1963. Edited by John F. Haskell.
More than 100 articles on methodology,
language and culture, linguistics and grammar,

and What You're Doing.

TESTING

Reviews of English Language Proficiency
Tests. Edited by J Charles Alderson, Karl J.
Krahnke. and Charles W Stansfield. Describes
and evaluates the major ESL/EFL tests being
used in the world today. Includes more than
40 test reviews with extra reference materials.

Technology and Language Testing. Edited
by Charles W. Stansfield. New developments
in measurement theory and methods of test ad-

ministration.  Papers from 7th Language | language assessment, compositon. ESP,
Testing Research Colloquium, ‘65 $12 50 |reading and vocabulary. $1650  ($15.00)
($10 00) Softbound Softbound

ANN

1967 TESOL Membership Directory.

4 Y \ 1118 22nd St. NW. Suite 205 Alphabetical and geographic listings of more
T E S O L washington. DC 20037 USA than 11,300 individual, commercial, and institu-
Telephone (202) 8721271 tional members; listings of affiliate and interest
section  presidents and newsletter editors.
We accept Visa and MasterCard ~ Publications list and | $12.50  ($10.00)  Softbound
order form maied  upon request. Add 15% Postage & Handing on all orders

JALT »» 5 @

GET YOUR BINDERS FOR
The Language Teacher NOW!

B Mot

Each binder keeps a full years set in perfect condition.

The Language Teacher #8742 1 BB 5 12 BEOFERM
1283 % 235 LBTEET,

BT AL PEBALITVAR,. BRAAOBEREHEKZHE - T,
JALTEBREITCESTFI,

To order yours, use the postal furikae found in this issue
listing the number of binders desired in the large memo

space.
Number/ % Price each/ i

Price incl. shipping 1 YH0
& @EHEAA) 24 ¥875
5+ ¥850
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(cont’d from page 55)

Phonics combine meaning, sounds and letters
a word and sentence levels. In this workshop,
the speaker will introduce and practice with the
participants how to teach phonics entirely in
English from the beginning for any age group.
Phonics rules, pronunciation drills, and games
will be presented.

Yoko Masaka Director of Matsuka Phonics
Institute and a lecturer at Tamagawa University,
has been teaching English to children for ten
years. She has a degree in TESOL from CSU San
Francisco and has done research on children's
English acquisition in Japan

OKAYAMA
Topic: Testing as Weather Prediction
Speaker:  John Laing

Date: Saturday, November 19th

Time: 2:40-4:30 p.m.

Place: Shujitsu High School, 14-23 Yumino-
cho; 0862-25-1326

Fee: Members. free; non-members, 500

Info: Fukiko Numoto, 0862-53-6648

OSAKA

1)

Topic: To Journal or Not to Journal
speakers: Rita Silver and Tamara Swenson

Date Sunday, November 20th

Time: [-4:30 pm.

Place: Umeda Gakuen

Fee: Members, free; non-members, |,000
Info: Tamara Swenson, 06-351-8843

The presenters will discuss, argue, and fight
about the pros and cons of journal writing in the
writing classroom. Eventually, they may decide
whether it is better to bore students to death by
using a textbook or the teacher to death with read-
ing student journals. Certainly, a plethora of tech-
niqgues that get students to write will be
presented.

Rital Silver has an M.A. in TESL from North-
em Arizona University and is teaching at Osaka
Women's Junior College. Tamara Swenson
teaches at Bailka Women's College and Doshisha
Junior College and is currently studying for an
M.Ed. in TESOL at Temple University.

2
T%inc: Shaping a Communicative Curriculum
speaker:  Sandra Savignon
Date: Saturday, November 26th
Time: 2-5 p.m.
Place: Temple University (see Bulletin  Board)
Fee Members, 1,000; non-members,
2.000
Info: Tamara Swenson, 06-351-8843

0
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SAPPORO

Topic: The “Why” Behind How and What You
Teach

speaker:  Jack Millett

Date Sunday, November 27th

Time: 1:30-3:30 p.m.

Place: Kyoiku Bunka Kaikan

Fee: Members, free; non-members, 500

Info: Torkil Christensen 011-737-7409

Eiji L. Suenaga, 011-563-2774

Do you wish to be empowered as a teacher?
Isn't teaching more than a great collection of tech-
niques strung together with a method? By examin-
ing ourselves in this experiential workshop - in-
cluding what underlies our teaching and classroom
practices — we will begin or continue to discover
the source of our power as teachers — our own per-
sonal belief system. The workshop — through an
introspective activity, a language experience, and
group and individua processing and reflection —
will help us select an approach to teaching that
best suits our belief system.

Mr. Millett, a teacher-training and develop-
ment specialist for the School for Jnternational
Training in the U.S. and abroad, previously taught
several  years in Japan.

SHIZUOKA

Topic: Movie Scenes for Teaching Language
and Culture

speaker:  Barry Natusch

Dae: Sunday, November 20th

Tie: 1430 p.m.

Place: Tokai University Junior College (near
Yunoki Station)

Fee: Members, 500; non-members, 1.000

Info: John Laing. 0542-61-6321 (W)

Memorable scenes from movies are often pack-
ed with linguistic and cultural gems of a target cul-
ture. Turning these into useful language teaching
aids is the focus of this presentation. Short scenes
from well-known American, European and Japanese
movies will be shown together with a wide variety
of language learning exercises and activities which
highlight cultura differences. Scenes selected cov-
er al ages and ability levels of language leamers.

Barry Natusch (Ph.D. in sociolinguistics) is an
assistant  professor at Tokoha University in

Shizuoka

SIWA

Topic: Evaluating Grammar Techniques
speaker:  Jeremy Harmer

Date: Saturday, November 19th

Time: 230-5 pm.

Place: Matsumoto Arigasaki High School
Fex Members, free; non-members, 500
Info: Estther Sunde, 0266-52-3131, ext.

1414 (W) or 0266-58-3378 (H)
Mr. Harmer and this workshop, sponsored by
the Longman Publishing Company, are described
in FUKUOKA above.
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Topic: Making Students Aware of Conversa
tion Strategies

Speaker:  Kim Kanel, Doshisha University

Date: Sunday, November 20th

Time: 1: 15-4:30 pm.

Place: Takamatsu Shimin Bunka Center

Fee: Memberg/students,  500; others,
1,000

Info: Harumi Yamashita, —0878-67-4362

Many students already know about words and
grammar, but don't know how to select simple
patterns in English to express their intentions,
instead relying on often inappropriate “transla-
tion.” Basic versatile patterns which come easily
to Japanese learners can be taught. Also, in order
to become more competent in English students
need to attain more active control of intonation,
facial expresson and conversation management
strategies. We shall focus on how to organise
and employ these factorsin ESL lessons.

Kim Kanel. M.A. in linguistics and TESL,
Cadlifornia State University, Long Beach, has
been teaching in Japan for ten years.

LOKYO
1
Tc)inc: Shaping a Communicative Curriculum
Speaker:  Sandra Savignon
Date Saturday, November 19th
Time: 2-5 p.m.
Place: Temple University (see Bulletin Board)
Fee: Members, 1,000, non-members,
2,000
Info: Michael Sorey, 03-444-8474
Topic: The Thrill of the Drill: Grammar

Games and Activities
Speaker:  Steve Brown

Date: Sunday, November 27th

Time: 2-5 pm.

Place: Sophia University Library, Bldg. 3,
Room 534

Fee: Members, free; non-members, 500

Info: Michael Sorey, 03-44-8474

Tadaaki Kato, 0473-71-4053

In these (waning) days of communicative syl-
labus, grammar has become the baby thrown out
with the bathwater. This workshop will present
sevea  games and activities, some origind,
some adapted, that are useful for practicing gram-
matical structures. Because the language of games
is highly repetitive, the same structure can be
practiced and a drill done in an interesting way,
in a relaxed amosphere. We will aso consider
two other aspects of accuracy work: dictations
and vocabulary practice.

Steve Brown is Director of the University of
Pittsburgh ELI Japan Program in Tokyo. He is a
tescher trainer in the Columbia University
Teachers College M.A. program and co-author of
English Firsthand Plus (Filmscar/Lingual House).
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TOYOHASHI

Topic: JALT ‘88 conference reports

Speakers:  James A. Matchett (Kijo Gakuin Jun-
ior College); Anthony Robins (Toyo-
hashi University of  Technology);
Takashi Miura (Toyohashi Technical

High School)
Date: Sunday, November 13th
Time: 1:30-5 p.m.
Place: Kinro Fukushi Kaikan (2F)
Fee: Members, free; non-members, 500
Info: Kazunori Nozawa, 0532-48-0399
Masahito Nishimura, 0532-47-1569
WEST TOKYO
Topic: Listening Comprehenson — The Most

Essential of the Four Skills
Spesker: Virginia LoCastro

Dae Saturday, November 19th

Time: 2:30-5:30 p.m.

Place; Musashi no Kokaido Public Hall
Fee Members, free; non-members, 500
Info: Brenda Katagiri, 0422-42-7456

Yoshihisa  Kobori,  0426-24-0968

This tak/workshop looks at listening compre-
hension as the most essential of the four skills
in an integrated program of language study. First
of al, we'll discuss the reasons for the increasing
emphasis placed on listening comprehension in
Japanese  English language education. Secondly,
we'll examine problems in helping students im-
prove their listening. Finaly, we'll try out some
materials & well as discuss ways to develop your
own.

Virginia LoCastro. a Ph.D. candidate at the
University of Lancaster, has done original
research in discourse analysis, particularly the
“back-channel” cues speakers give each other to
signd comprehension, known in Japanese as
aizuchi.

YAMAGATA

Topic: Listening: Communication Activity

Spesker: Brenda Hayashi. Miyagi Gakuin

Dae: Sunday, November 13th

Time: 24 p.m.

Place: Fukushi Bunka Center (near Yamagata
University) or Kenmin Kaikan

Fee Members, 500; non-members, 800

Info: Ayako Sasahara, 0236-22-9588

Many of us use the high-tech language labo-
ratory (LL) to work on pronunciation (e.g. mini-
mal pairs) or drills (eg. meaningless “listen and
repeat” material or open dialogues). Others use
the LL solely for task-based listening activities.
This demonstration/workshop presents communi-
cative LL activities in which interaction is stress-
ed: students speak, monitor others, and/or listen
to complete a task-based assignment. Students are
encouraged to work on accuracy, fluency, creativi-
ty, and appropriateness (but not necessarily all
four of these are incorporated in one activity).
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The demonstration will be followed by a work-
shop in which participants will be asked to
create material/activities for use in their own
teaching  situations.

On Dec. 4, 2-4 p.m., a Fukushi Bunka Center
there will be a Year-End Tea Party and chapter
elections.

YOKOHAMA

Topic: “Bee-hop-a-loo-bop”

Speakers: Don Mayhin, Roger Davies

Dae: Sunday, November 13th

Time: 2-5 p.m.

Pace: Y okohama Gino Kaikan

Fee: Members, free; non-members, 500
Info: Jack King, 0468-71-1789

The presenters will discuss the importance of
stress and intonation in spoken English, then
demonstrate rhythm and beat-based techniques to
liven up your language classrooms, including
chant drills and ‘echo’ songs. This will be follow-
ed by a demonstration of how to prepare your
own musical materials which reinforce features of
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spoken English, as well as encourage student
creativity. This is a lively, practicad demonstra-
tion and al who attend are expected to actively
participate.

Don Mayhbin is a supervisor and Roger Davies
an instructor in the Residential Program at the
Language Institute of Japan in Odawara.

YOKOHAMA SIG (Nov, 13, as above)
TESS

Topic: A Number of “Number” Diaglogs
speaker:  Sumiko Sugawara

Time: [-2 p.m.

Info: Kimiko Ozawa, 045-811-2959

Mitsui ~ Nakano, — 045-543-0437

Sumiko Sugawara, who has been teaching at
Yokohama City’s Education and Culture Center,
will demonstrate how to make a class aive and
redlistic by using “numbers’ in mini-dialogs of
different situations. She will show how students
(1) learn numbers through hearing and speaking,
and (2) familiarize themselves with expressions
reflsted to numbers.

Positions

Please send al announcements for this column to Jack

Yohay (address, p. 3). The announcements should fol-

low the style and format of the LT and be received by
the first of the month preceding publication.

(FUKUOKA) Native-speaker teachers of Eng-
lish, full-tune from January, 1989. Minimum two
yeas  teaching experience in Japan desrable.
Degree in TEF/TESL or a teacher's certificate,
preferably M.A. required. One-year contract, re-
newable. Salary, commensurate with qualifica-
tions and experience, 250,000-300,000/month,
plus benefits. Please send by Dec. 24 to Mr.
Kanetaka of Kains English College, Ohtemon 1-5
2, Chuo-ku, Fukuoka 810: 1) complete resume
with recent photo, 2) a copy of degree or certifi-
cate, and 3) two letters of recommendation or
reference. For further information, call 092-731-
0277 or 092-721-5020 4-9 p.m.

(GIFU) Native English teacher, full-time, begin-
ning January, 1989. Room, meds, car and medi-
ca insurance provided. Tue to Sat., elementary.
senior high school, and general classes. Please
send resume with photo to: Ms. Miyuki Ogawa,
729-1 Tachibana, Mino 501-37; 0575-33-2299
or 351501

(KITA-KYUSHU) National university seeks an
EFL instructor beginning April 1, 1989. Require-
ments include M.A. or its equivalent in TEFL,
literature, linguistics or related fields, and a few
years teaching  experience.  Responsibilities:

teach six 100~minute weekly English conversa

tion/composition  classes in spring and seven in
fall. Salary 4,270.000-8,740,000 depending on
qualifications (eg. with M.A. and three years
experience 4,930,000 or $38,000). No taxes for
two years. One-year contract, renewable to three
years. Benefits: 500,000 for research expenses
per annum, travel and baggage dlowances, and
health insurance. A fully-furnished residence for
43,000/month.  Send by Nov. 30: resume, re-
cent photo, copies of degrees and verification of
past employment, list of publications if appro-
priate. a least one letter of recommendation,
undergraduate and graduate transcripts, and an
explanation of why you would like to teach in
Japan, to: Shuzo Yamanaka, Department of For-
eign Languages, Kyushu Ingtitute of Technology,
I-I Sensui-cho, Tobata-ku, Kita-kyushu 804.

(MORIOKA) One-year renewable position start-
ing in 1989 as an English teacher for children
and adults of al levels. Outgoing, cheerful, non-
smoker, native speaker of English with some ex-
perience desired. Please send to arrive by Nov.
15: resume; photograph; and a letter of reference,
to: Kiyokazu Sakamoto, Director of Training,
Morioka English Academy, 2-16-10 Ueda, Mori-
oka, 020-01; 0196-23-2579 or 54-5949. Inter-
views will be held in Tokyo on Nov. 22 and 23.

(NAGANO) Two full-time native English teach-
ers. One-year contract. renewable. Degree in ESL
[EFL, linguistics or related fields and teaching
experience necessary. 24 teaching hours/week.
280,000/month, sponsorship and benefits;
bonus upon renewal of contract. Please phone to
arrange for an interview: 0262-26-6119. Send
inquiry and resume to: Apple English School,
851-1 Minami-Chitose-cho, Nagano 851-1.
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(Numazu, SHIZUOKA-ken) Outgoing, friend-
ly native English teacher who can work well with
children and adults. Degree in ESL/EFL or related
fidlds with experience preferable. Beginning in
December, there will be approx. 20 class hours/
week plus teachers meeting and planning time.
Minimum salary  240,000/month (more offered
commensurate  with qualifications) plus six
weeks paid vacation. furnished apartment. Oppor-
tunities for extra income through curriculum devel-
opment. Pleasant city convenient to Tokyo.
Please send resume and recent photo to: Tomoko
Sano, Everyone Language School, 2169-17
Ooka, Numazu 410; 0559-24-2818.

(OSAKA) Part-time English language teachers,
beginning April, 1989. MA. in TESL, linguis-
tics or relaed fiddds and teaching experience
desired. Teaching load: three classes/day, one or
two days/week. Please send resume to: Jerald J.
Lenge, Osaka International University, 3-50-1,
Sugi, Hirakata 570-01; 0720-58-1616.

(SEOUL, Korea) Full-time native speaker of
English. Sadary competitive for Seoul. Require-
ments:. M.A. or B.A. in TESOL or a related field.
Benefits: partial housing, partial hedth insur-
ance, round-trip air fare, four-week paid vacation.
Please send resume to: Susan Oak, English Train-
ing Center, 646-22 Yoksam Dong. Kangnam-ku.
Seoul 135. Korea.
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(TAKAMATSU) Teacher of ESL to various age
groups. Native speaker with MA. in TESL or a
teacher's certificate. Good understanding of inter-
cultural communication; 23 teaching hours/week
on five working days, plus preparation, meetings
to promote the attendance of new students,
proofreading, and curriculum development. Salary
230,000/month.  Accommodation arranged. One-

year contract, renewable, starting this winter.
Send letter of application and resume to: Lingo
School, 11-6 Kameicho, Takamatsu 760; 0878-

31-8096 (noon-7 p.m.), 31-3244 (after 7 p.m.).

(TOKYO) Full-time native ESL teacher for chil-
dren and adults of al levels wanted in January,
1989. Miniium requirement is B.A. Preferably
M.A. in TESL or a related field with minimum
one-year experience. Good remuneration for qudi-
tied teacher. Reduced fee for Japanese lesson.
Must be warm, pleasant, friendly. Please send
resume with recent photo to: Mitsuko Yano,
Tokyu Seminar BE, Shibuya Tokyu Bldg. 7-8F, |-
2-2, Dogenzaka; 03-477-6277.

(TOKYO) Language Program Director starting
January, 1989. Must be Japanese national, bilin-
gua (English/Japanese) with background of teach-
ing English and/or Japanese. Age 30s or 40s.
Salary commensurate with ability and experience.
Duties include planning/management of the pro-
gram, recruiting/training of teachers, developing
teaching material. Please send resume with recent
photo to: Tokyu Seminar Shibuya BE & above.

IATEFL helps EFL professionals
keep in touch through

1 #An International Conference located in the UK
and overseas on alternate years.

W Special Interest Groups each with their own
newsletter, local meetings and a joint
symposium held in the UK.

A Quarterly Newsletter, with news, articles,
information and correspondence.

B Discounted subscriptions to leading
professional journals and magazines.

International Association of Teachers of English as a Foreign Language.

Send for further particulars and application form to:
IATEFL

3 Kingsdown Chambers, Kingsdown Park,
Tanker-ton, Whitstable, Kent, CT5 2DJ

England.
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TEACHERS OF ENGLISH
TO SPEAKERS OF OTHER LANGUAGES

AN INTERNATIONAL PROFESSIONAL ORGANIZATION FOR THOSE CONCERNED
WITH THE TEACHING OF ENGLISH AS A SECOND OR FOREIGN LANGUAGE, OF
STANDARD ENGLISH AS A SECOND DIALECT, AND BILINGUAL EDUCATION, AND
WITH RESEARCH INTO LANGUAGE ACQUISITION, LANGUAGE THEORY, AND
LANGUAGE TEACHING PEDAGOGY

INVITES YOU TO PARTICIPATE IN ITS

23" ANNUAL CONVENTION
MARCH 7-11, 1989

TO TAKE PLACE AT THE SAN ANTONIO CONVENTION CENTER,!
SAN ANTONIO, TEXAS U.SA.

RICHARD OREM
NORTHERN  ILLINOIS
UNIVERSITY
DEKALB, ILLINOIS

JUDY MEYER
DALLAS  INDEPENDENT
SCHOOL DISTRICT
DALLAS, TEXAS U.S.A.

USA. - ASSOCIATE CHAIR

PROGRAM CHAIR ngﬁAL ‘89

San Antonio, Texas
March 7-11, 1989

THE CONVENTION PROGRAM WILL INCLUDE PLENARY SESSIONS BY
INTERNATIONALLY-KNOWN SPEARERS, PAPERS, WORKSHOPS, AND
COLLOQUIA BY TESOL TEACHERS AND THEIR COLLEAGUES IN RELATED
DISCIPLINES, EDUCATIONAL VISITS, EXHIBITS AND SOCIAL EVENTS.

NON-TESOL MEMBERS MAY OBTAIN DETAILED INFORMATION BY WRITING TO
TESOL
1118-22nd STREET, N.W.
WASHINGTON, D.C. 20037 U.S.A.
TELEPHONE 202 872-1271
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MEMBERSHIP INFORMATION

JALT is a professional organization dedicated to the improvement of language learning and teaching in Japan, a
vehicle for the exchange of new ideas and techniques and a means of keeping abreast of new developments in a rapidly

changing field. JALT, formed in 1976, has an international membership of some 3,000. There are currently 33 JALT
chapters throughout Japan. It is the Japan éffiliate of Internationd TESOL (Teachers of English to Speakers of Other
Languages) and a branch of IATEFL (International Association of Teachers of English as a Foreign Language).

Publications - JALT publishes The Language Teacher, a monthly magazine of aticles and announcements on profes-

siona concerns, and the semi-annua JALT Journal. Members enjoy substantial discounts on Cross Currents (Language
Ingtitute of Japan) and English Today (Cambridge University Press). Members who join IATEFL through JALT can receive

English Language Teaching Journal, Practical English Teacher, Modern English Teacher, and the EFL Gazelte a
considerably lower rates. JALT members can aso order RELC (Regional English Language Centre) publications through

the Centrd  Office.

Meetings and Conferences — The JALT International Conference on Language Teaching/Learning attracts some 2000
participants an?ually. The program consists of over 300 papers, workshops and colloquia, a publishers exhibition of
some 1000 m°, an employment center, and social events. Local chapter meetings are held on a monthly or bi-monthly
basis in each JALT chapter. JALT also sponsors special events, such as the annual Summer Seminar for secondary school
teachers. regular In-Company Language Training Seminars, and special conferences on Testing and other themes.

Awards for Research Grants and Development - Awarded annualy. Application must be made to the JALT
President by September 1. Awards are announced at the annua conference.

Membership - Regular Membership (6000 includes membership in the nearest chapter. Joint Memberships
(10,000), avalable to two individuals sharing the same mailing address, receive only one copy of each JALT
publication. Group Memberships ( 3,600/person) are avalable to five or more people employed by the same institution.
One copy of each publication is provided for every five members or fraction thereof. Associate Memberships ( 50,000)
axe available to organizations which wish to demonstrate their support of JALTs goals, display their materials a JALT
meetings, take advantage of the mailing list, or advertise in JALT publications at reduced rates. Application can be made
a any JALT meeting, by using the postal money transfer form (yubin furikae) found in every issue of The Language
Teacher, or by sending a check or money order in yen (on a Japanese bank) or dollars (on a U.S. bank) to the Centra
Office.

Central Officee Kyoto English Center, Sumitomo Seimei Bldg., 8F, Shijo Karasuma Nishi-iru, Shimogyoku, Kyoto 600;
tel. (075) 221-2376. Furikae Account: Kyoto S-15892. Name: “JALT’
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