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JALT ‘88 in Kobe - October 8-10
This, the special issue on JALT ‘88, contains a lot of interesting and important information for partici-

pants. It begins with a book review on Randolph Quirk et a1.'s  A Comprehensive Grammar of the English
Language by Keith Brown, both invited speakers. That is followed by Dale Griffees popular article
on preparing for a conference, an article on Kobe, the site for JALT ‘88, a comprehensive update on
conference news that shouldn’t be missed, and a who’s who for invited speakers. There are two articles
which are not conference-related, one on the need for listening theory, and the other on using newspapers
in the EFL classroom. JALT News and an Opinion column follow up.

This year’s conference promises to be the best yet. The conference committee has been working
around the clock to ensure just that, and they deserve a huge vote of thanks. See you there.

Eloise Pearson, Editor

A Comprehensive Grammar of the English Language. Randolph G. Quirk, Sidney
Greenbaum, Geoffrey Leech, and Jan Svartvik. Longman,  1985. 1,779 pp. £46.00.

Both the author of this review, Keith Brown
of the University of Essex, England, and the first
author of the book being reviewed, Sir Randolph
Quirk, President of the British Academy, are in-
vited speakers at this year’s JALT conference in
Kobe. The book under review is perhaps the
most significant grammar of English produced in
our times. The reviewer’s insightful and very
readable analysis will help us appreciate the im-
portance of this volume and of the years of work
put in to it by its eminent authors.

The review, first published in the English Lan-
guage Teaching Journal (Vol. 42, No. 3; July,
1988),  is reprinted with the kind permission of
its author and Oxford University Press.

The Grammar of Contemporary English (GCE)
by the same four authors was published in 1972
and immediately established itself as a standard
reference grammar. Its descriptive framework
was soon developed and adapted into a small
family of pedagogically orientated grammars.
Quirk and Greenbaum’s University Grammar of
English (1973) is aimed at home and overseas
university students and is largely, though not
entirely,  an abridgement of GCE, an obvious
convenience for the classroom. Like its parent
it is basically a structural grammar: description
starts from the formal characteristics of a partic-
ular construction (the Noun Phrase, ‘aspect,’
etc.) and progresses to a discussion of meaning
and use. Leech and Svartvik’s A Communicative
Grammar of English (L&S), which addresses it-
self particularly to the advanced overseas stu-
dent, followed in 1975. While still obviously
from the same stable, it adopts a radically differ-
ent descriptive method, being ‘communicative,’
rather than structural. This approach reverses, as
it were, the descriptive priorities, starting from
communicative notions (‘referring to objects,’
‘frequency,’ etc.) and then considering how such
notions receive a formal expression. In A Com-
prehensive Grammar of the English Language

(CGEL) the four authors come together again for
what they see as the culmination of their descrip-
tive enterprise. CGEL reverts to the descriptive
scheme of GCE, a tribute to its robustness, but it
is very much more than just a revised and ex-
tended second edition. CGEL is extensively re-
written and updated, and incorporates a lot of
interesting and relevant material from the gram-
mars spawned by GCE, particularly the func-
tional descriptions of L&S.

CGEL is nearly half as long again as GCE.
Where GCE had 14 chapters in 1,120 pages,
CGEL has 19 chapters in 1,779 pages. As already
observed, the bones of the descriptive scheme
devised for GCE are retained, in particular the
descriptive taxonomy and the ‘cyclical’ descrip-
tive method. Where there are changes they are
for the better. The descriptions of the Verb
Phrase and Noun Phrase have each been extended
by an additional chapter dealing with meaning;
the treatment of adverbials is less obtrusive;
there is a substantial new chapter on sentence
functions, and another on textual analysis. This
all makes for a wider and more balanced cover-
age. The three appendices from GCE (Word
Formation, Stress and Rhythm, Punctuation)
have been retained with only minor changes.

Chapter 1, ‘The English Language,’ establishes
the object of description and is a useful introduc-
tion to language variation in English. It seeks to
define the ‘common core’ of Standard English:
those aspects of the language that are ‘supra-
national, embracing what is common to all’ (p.
19). The authors conclude that for English
written in a formal or neutral style, the extent
of ‘world wide agreement is extraordinary’ (p.
19), and getting closer. It is this common core,
as distinct from the ‘national standards’ of
Britain, America, Australia, etc. that the gram-
mar is to concentrate on. As a Southern British
English speaker I find it interesting that I recog-
nize the common core as ‘my’ English, and
wonder if speakers of other ‘national standards’
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would so readily identify with this as the ‘com-
mon core.’ It is also interesting, as can be verified
from the index, that while there are in the body
of the text numerous references to differences
between British and American English, other na-
tional varieties are much less generously treated,
and regional variation even within Britain gets
little more than a passing and unsystematic
mention.

If dialectal differences get comparatively short
shrift, this cannot be said for differences between
the spoken and written language, and throughout
the book proper attention is paid to the forms
of spoken English, including a serious and
systematic attempt to account for the interaction
between phonology, and in particular intonation,
and grammatical form. It is also good to see that
spelling and other aspects of the written form of
the language are dealt with comprehensively.
Stylistic differences relating to levels of formality
also get substantial attention, which is perhaps
not surprising, given the authors’ interest in
textual meaning.

“In  ‘A Comprehensive Grammar of the English
Language’ the four authors come  together again

for what they see as the culmination of their
descriptive enterprise.”

The authors’ views on grammaticality and
acceptability have shifted interestingly from the
stance taken in GCE, and generally for the
better. GCE made not infrequent, and not always
very successful, use of ungrammatical, starred
examples as a way of exploring the limits of
grammaticality. In CGEL ‘gramaticality’  as such
is replaced by ‘acceptability,’ indeed the index
citation for ‘grammaticality’ refers the enquirer
to ‘acceptability.’ This is in line with the stance
taken on matters of ‘correctness,’ since accept-
ability is inevitably tied up with questions of
style, lexical selection, contextual appropriate-
ness, etc., and also with the authors’ views on
the indeterminacy of grammatical descriptions,
a matter to which we turn below.

Acceptability is also related to frequency of
use, a matter that has begun to be a serious sub-
ject of study now that computer technology
and appropriate data bases have become more
widely available. The authors have commendably
been among those most prominent in encourag-
ing the development of such facilities, and it is
not surprising that CGEL makes use of the
results of corpus studies: largely those deriving
from the London-Lund corpus, with some data
from the LOB and Brown corpora.l  Since we
are sure to see an increasing use.  of such tech-
niques, it is reassuring to find that the use to
which they are put here is generally profitable.
Some of the statistics explode some old myths
and are well worth repeating, like the relation-
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ship between interrogative sentences and rising
and falling intonation (pp. 807, 817). Others
yield distributional information that is quite
inaccessible to intuition and undeniably inter-
esting: the frequency of occurrence of different
types of adverbial in initial, medial, or final
position (p. 501),  or the curious distribution of
complex and simple NP types as subject, object,
etc. (p. 1,351). Yet other statistics, however,
appear to be included simply because they
happen to be there, as for example the frequency
differences between under and underneath (p.
679). Given that investigations of this type are
in their infancy, it is perhaps not entirely surpris-
ing that the areas that have been investigated
appear to have been chosen at random, and it is
still not clear whether a systematic frequency
study of the whole language would substantially
benefit grammatical descriptions. A final observa-
tion on the use made of the extensive computer-
ized data bases is that except in the chapter
specifically dealing with spoken language, which
takes most of its data from the London-Lund
corpus, almost no examples are actually taken
from the corpora. This is curious when we con-
sider the practice of the great 19th-century  and
early 20th-century  grammarians whose grammars
have extensive ‘authentic’ citations.

Chapter 2 presents a bird’s eye survey of
English grammar and explains the descriptive
machinery to be used. As descriptive grammari-
ans the authors are properly more interested in
a descriptive framework for surface constituent
and functional structure, than in a ‘theoretical’
model: ‘In this book we offer a descriptive
presentation of English morphology and syntax
with a minimum of formalism. We make a direct
connection between morphological and syntac-
tic forms and their meaning, conducting excur-
sions into lexicology, semantics, and pragmatics
where these impinge closely on our grammatical
description’ (p. 34). Some theoretical presup-
positions, however, inevitably lurk behind the
description and these, as in GCE, are loosely in
the tradition of early ‘Hallidayean’ descriptive
grammar, considerably enriched by Halliday’s
more recent ‘functional’ grammar, presumably
imported largely through L&S. This is not to
suggest that the authors are unaware of recent
theoretical developments, or of descriptive work
in more committed theoretical frameworks (the
excellent and up to date bibliographical refer-
ences demonstrate the contrary) but to observe
that their prime concern as descriptive gram-
marians is to present a balanced coverage of
the language as a whole, rather than to pay
particular attention to the current fads of the
theoretical linguist. In this their approach is
in line with much of the British tradition of
Applied Linguistics: usually referred to as

JALT ‘88
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‘theory neutral’ and ‘eclectic.’
A typical characteristic of this perception of

descriptive grammar is the view that grammatical
description is indeterminate. Thus, while the
authors see their grammar as part of a long
tradition in which grammar and sentence are
mutually defining, they find ‘neither of these
terms can be given a clear cut definition’ (p. 47).
And what is true for the sentence is equally true
for the structures and classes that are themselves
constituents of the sentence. These structures
and classes are seen largely in terms of slots and
fillers: the slots in the structures contract syn-
tagmatic (chain) relationships with each other,
and the fillers are in paradigmatic (choice) rela-
tionships. Describing a construction involves
establishing the sequence of classes which go to
form that particular construction, and describing
the chain relationships between them largely in
functional terms. For any particular construc-
tion there is, as it were, a central heartland,
where members meet all or most of the defining
characteristics, surrounded by a periphery where,
as fewer and fewer criteria are met, membership
becomes more and more problematic, and in
some cases the periphery of one construction
type begins to shade off into that of another.
So, for example, the ‘Passive’ (pp. 167 ff) slides
through the ‘Semi-passive’ and the ‘Pseudo pas-
sive’ into active adjectival constructions. Phrasal
constructions too have central and peripheral
members. A phrase (p. 60) is ‘named after a class
of words which has a primary, and indeed
obligatory function within it .’  So the Noun
Phrase (p. 1,238) has a ‘head,’ which by the
preceding definition should be a noun and
obligatory. But we soon find that there can be
Noun Phrases where the head has been elided
(My car is faster than John’s [p. 329]), and in-
deed circumstances in which a member of an-
other form class can function as head (the elder-
ly, the brave, etc. [p. 421]).

“The result is a truly impressive achievement,
veritably a ‘comprehensive’ grammar  and one which

anyone seriously interested in the language, and
certain&anyone professionally concerned with it,

should own.”

If construction types are indeterminate, so
too are word classes, the ‘fillers’ for the slots in
the construction types. This means that there is
no clear answer to a question like ‘How many
parts of speech are there?’ In line with the gen-
eral approach, the criteria used for establishing a
class are sometimes formal, sometimes function-
al, and sometimes a mixture of the two. Further-
more as with construction types, they have fuzzy
boundaries. Consider, for example, the plethora
of classes and subclasses of verb. On p. 67 we
are introduced to 12 parts of speech, which in-
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clude, as separate classes, ‘modal’ verbs (can, will,
etc.), ‘primary’ verbs (be, have and do) and ‘full
verbs. On p. 96 verbs are ‘a class of words . . .
divided into three major categories,’ ‘full verbs’
which can function as main verbs, ‘modal auxil-
iary verbs’ which can function only as auxiliary
verbs, and ‘primary verbs’ which can function  as
either. On pp. 121 ff we find a set of largely
formal criteria for auxiliary verbs, followed
(pp. 129 ff) by further criteria to distinguish
the primary from the modal verbs. Then there
is a section on ‘marginal modals dare, need,
ought, used, etc., that do not meet all the criteria
for full modals. This is in turn followed by a set
of four ‘modal idioms’ (had better, would  rather,
have got to, and be to): it is unclear whether
these are a proper subclass or simply a con-
venient grouping, nor by what criteria they are
brought together, other than that they have a
general modal kind of meaning, or why would
sooner, had best, etc., are excluded  from this
group, though mentioned in a footnote. Nor are
we finished yet: pp. 143 ff introduce us to ‘semi-
auxiliaries,’ a set of verbal idioms which express
modal or aspectual meaning, and includes be
going to, be able to, and be obliged to, but not
be allowed to or be failing to, which turns out
to be a ‘catenative verb.’ Finally we come to
main verbs.

What emerges is a huge and not very tightly
defined taxonomy of structures and classes
which provides a loose scaffolding to keep the
descriptions together. There are obvious dis-
advantages to this approach, which would hardly
be satisfactory for a formal grammarian. There
is a lack of clarity about exactly how the taxon-
omy is arrived at and how it is to be supported,
and there is scope for confusion in the huge
array of class and subclass names, and informal
groupings of items. On the other hand there are
advantages to a descriptive grammarian: the
looseness of the taxonomy means that it is un-
likely to become a straitjacket; this means that
the data can direct the description rather than
the other way round, and since there is no party
line to push, there is no discernible attempt to
force the data into predetermined categories,
or to pay obsessive at tention to part icular
construction types. Indeed the grammatical
sensit ivity of the authors makes this loose
machinery curiously effective, and the fact that
it has survived scrutiny for the 17 years since
the publication of GCE seems evidence of its
general utility.

Another feature that has survived from GCE
is the cyclic descriptive scheme. Chapter 2 gives
a broad general overview of the structure of the
language; in Chapters 3 to 10 there are detailed
accounts of Verbs, Nouns, Adjectives, and
Prepositions and their Phrasal projections. Chap-

JALT ‘88
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ters 10 to 15 return to sentence structures,
starting with the simple sentence and progressing
to chapters on co-ordination and subordination.
Chapter 16 returns to Verbs and Adjectives and
looks at their complementation, and Chapter 17
examines complex NP structures. The final two
chapters widen the description into discourse and
text analysis.

For many aspects of description this proves
to be a sensible and helpful presentation. Con-
sider, for example, the way it handles verbs.
Chapter 3 describes verbal morphology, the
various subclasses of verbs noted above, and the
structure of the verb phrase (here taken to mean
the verb and its auxiliaries); and Chapter 4 looks
at the semantics of the verb phrase. Much of the
material in Chapter 3 is from GCE (sometimes,
and for no apparent good reason, reordered).
Chapter 4, clearly drawing widely on L&S for
discussion and examples, is a valuable addition.
Thus, where Chapter 3 deals with will, be going
to and so on separately, the former as a modal
and the latter as a semi-auxiliary, Chapter 4
brings them together with other means of ex-
pressing ‘future time.’ The description of a very
complex subject is clear, perceptive, and very
useful, and will be welcomed by the applied
linguist. Chapter 16 describes the complementa-
tion patterns of verbs and adjectives, sensibly
taken together. It  is comprehensive and its
balance is welcome. There are inevitably some
constructions for which the cyclical method is
less obviously helpful. So, for example, the
description of the formation rules for the various
kinds of relative clauses is scattered through
several chapters. And not surprisingly a subject
like ‘negation’ is even more widely dispersed,
but well worth the trouble of tracking down
through the index.

The final chapter, ‘From Sentence to Text,’
rounds off the description in a way that is con-
sistent with the communicative interests of the
description as a whole. Its aim is to ‘bring to-
gether all the grammatical processes already
described . with a view to discussing their role
in both the interpretation of a text and in the
construction of a text’ (p.  1,423). So the chapter
contains sections on the way various grammatical
features, from sentence connectives to mor-
phological categories like tense, can be put to
work to convey textual meanings. And the
authors do more than just talk about how the
various effects they are interested in are achieved:
they include a long and detailed analysis of a
text.

It would be impossible to conclude these
remarks without mentioning the  index and
bibliography. The index is commendably metic-
ulous in its coverage, but somehow cumbersome
to use. The obvious advantage is that sooner or

later you will run to earth whatever you happen
to be seeking. This disadvantage is that this is
sometimes an awesome task, because the refer-
encing is so comprehensive. By contrast the
annotated bibliographical entries at the end of
each chapter are cogent and excellently clear,
as well as being up to date and comprehensive.

Finally it should  be said that CGEL is styl-
istically sharper than its precursor. This stylistic
improvement is matched by an improved layout
and typography, so that, although the end result
is  physically a much  bigger book, it looks,
handles, and (most importantly) reads better.
The result is a truly impressive achievement,
veritably a ‘comprehensive’ grammar and one
which anyone seriously interested in the lan-
guage, and certainly anyone professionally
concerned with it, should own.

Reviewed by Keith Brown
University of Essex

Note
1. The London-Lund corpus combines the Survey of

English Usage undertaken by Professor Quirk at Uni-
versity College,  London, and Professor Svartvik’s
Survey of Spoken English. The Brown corpus
(Brown University, Rhode Island, U.S.A.) consists of
a million  words of American English. The LOB
(Lancaster-Oslo-Bergen) corpus is a counterpart
using British English, started by Professor Leech at
Lancaster, and concluded in Scandinavia. See S.
Johansson (1982), Computer Corpora in English Lan-
guage Research (Bergen: Norwegian Computer Cen-
ter for the Humanities) for a brief description of all
three corpora.
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Memory, Meaning and Madness: Preparing for a JALT  Conference
by Dale T. Griffee

This article is reprinted from the September
1985  issue of The Language Teacher. As JALT
conferences grow and expand, it gets more and
more difficult to decide how to spend your time
more profitably. Although there is no way to
solve all the dilemmas, Griffee‘s article,  brought
back by popular demand, at least helps you to
get the most out of whatever you decide to do.

Generally speaking, prepare to be overwhelm-
ed. Everybody is. There will be too many people
for you to meet, too many presentations for you
to attend and too little time for you to absorb
it all. Knowing this, what can you do? After all,
you spend time and money attending a confer-
ence. You ought to get something from it.

Before the Conference
Expect to be changed both personally and

professionally. Decide to open yourself up to
the possibility that in some way you will be a
different person because you attended this
conference. The challenge is to look for creative
ways  for  th i s  to  happen .

Before you do anything else, go to a book-
store and buy a notebook small enough to fit
into your pocket or purse. In your conference
notebook (CN), write your name and address on
the first page. You might even paste a picture of
yourself on the same page. Now give a few min-
utes to some reflective thinking. Where are you
in your teaching? Where does the profession
seem t o  be? What do you need at this time?
Open your CN to a new page and entitle it
“What I Expect to Happen” and entitle the
opposite page “What I’m Looking For.”  Force
yourself to list several items under each cate-
gory. Now, except for scanning your newsletter
for hints about the conference, you are ready
t o  g o .

During the Conference
First thing after you register, look at the

schedule of presentations in your conference
handbook.  Is  there  a  pat tern?  Can you see  severa l
themes running through the program? Are any of
the presentations related in some way? Check in
the topic index of the conference handbook.
Look in your CN under the “What I’m Looking
For” page. Now tick off the presentations that
in t e re s t  you .

A word about networking. Whatever you are
doing, whatever you are interested in, somebody
else is thinking along similar line’s They want
to meet you. Try to find these teachers for

future conversation and correspondence. It’s
possible that next year you might be doing a
joint presentation.

Presenters are the key to any conference.
When you attend a presentation you like, don’t
be afraid to tell the presenter so. All presenters
are in a vulnerable position. Suggest coffee to-
gether to discuss ideas; if the presenter is busy,
suggest  a  la ter  t ime.

If you are with a group, try to have breakfast
together. Breakfast is a good time to decide
which presentations to attend and discuss ones
already seen.  Invi te  o ther  teachers  and presenters
who seem to be alone to join your table. You
will be rewarded. Everybody feels exactly the
way you do: excited, slightly bewildered, and
desi rous  to  meet  o ther  teachers .

Keep your CN with you at all times. When
you meet someone, jot down his/her name and
maybe address.  If  you have a camera, leave space
for pictures. If you have a tape recorder, consider
building a tape library.

My final suggestion concerns the publishers’
d i sp lay .  Vi s i t ing  the  pub l i she r s ’  d i sp lay  i s  a  mus t ,
on the same level as a major speech or special
presentation. Visit several times because there is
so much material that you risk being overwhelm-
ed. Check your CN. If you have some idea of
what you’re looking for, it will help. Of course,
you might find something new and unexpected.

After the Conference
After the conference is when most teachers

fail. There are two traps. One is to grab onto a
new idea and totally change your classes until
that idea runs out of steam - which is usually
about one or two months. The other trap is to
come back excited and bubbling with new ideas,
but fail to make more than a token change in
your teaching style or curriculum.

To avoid either of these extremes, here are
four suggestions. First, after a few days, pull out
your CN and leaf through it. This is where your
CN pays off. If you wrote ideas on various pieces
of paper, you probably lost them. And if you
didn’t write anything, you have probably forgot-
ten it. But since you put your notes in one place,
you have them ready for review. Try this. Go
through your CN with a set of colored pens. Use
one color to indicate action you want to take,
e.g. a new technique, game, etc. Use another
color for persons to remember and perhaps send
a Christmas card to. Use a third color to mark in-
sights you want to remember. Although this
exercise will take only a few minutes, the whole
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The Conference Site: Kobe, Gateway of the Gods..~__---
by Dorothy A. Pedtke

This year’s JALT conference site, the port
city of Kobe, is an international trade center of
over 1,400,000  inhabitants. A place of consider-
able natural beauty laid out between mountains
and the Inland Sea, Kobe is also an industrial
center built around the iron and steel and ship-
building facilities lining the coast. Japan’s major
international city since its debut as a modern
port in 1868, Kobe is the second largest, and
one of  the  most  advanced,  t rading por ts  in  Japan.
It has a naturally good harbor that handles both
merchant ships and passenger liners. Even in the
jet age, Kobe claims, about half of its visitors
enter the city by sea. The city has long been
populated by a distinctive number of non-
Japanese. Although not far from the business
city of Osaka and the ancient capitals and reli-
gious centers, Kyoto and Nara, Kobe has an
atmosphere all its own, with several consulates,
numerous foreign-owned shops and restaurants,
foreign-style architecture preserved from the
Meiji Period, and sophisticated shopping streets.
Kobe has built on this international atmosphere
and is making a reputation as a center for inter-
national academic and business conferences, as
well as sports meets and other expositions. This
means that there are well-developed tourist
facilities, a network of volunteer interpreter/
guides, bus tours, English-speaking sightseeing
taxi drivers, home visits, and plenty of signs in
English, or at least in the Latin alphabet.

The name really means “Gateway of the  Gods .”
The first character, ko, f@  , means “divine,” and
the second, be, F ,  means “door .”  On the moun-
tain above the city is the city emblem, also visi-
ble in the logo for JALT ‘88. This represents the
two fan-shaped ports of Kobe and Hyogo, slight-
ly to the west, the latter having once been called

Ohgi (fan) Port. The two now form greater Kobe.
The symbol is also a stylization of the katakana
character ka ,  s ince  Kobe was  once cal led  Kaube.

With “Language and Cultural Interaction”
as the theme, what better place to hold the
conference?

The weather is still warm in October, and
participants may wish to add some days to their
trip before or after the conference to see more of
Kobe and its environs. Hiroshima is about two
hours  wes t  of  Kobe by  Shinkansen super  express ,
the “bullet train,” an easy one-day trip. Nearer
to the west is Himeji Castle, a national treasure.
An hour to the east is Kyoto, with its hundreds
of temples undamaged by the war, and a little
farther east, Nara, where, in addition to its usual
temples and deer parks, the Silk Road Expo will
still be in full swing (until Oct. 23). In Kobe it-
sel f ,  v is i tors  usual ly  take a  cable  car  up Mt.  Maya
or Mt. Rokko to see the “million-dollar view,”
day or night, ranging from Osaka clear around
the bay to Awaji Island. The Arima hot springs
spa is just over the mountains, and there are a
number of sake factories in Kobe that will
arrange tours for visitors. If there is no extra
time for such escapades, at least a ride up the
elevator to the top floor of the Boeki Center
Building provides a magnificent view of the
mountains, city and sea, for a fee of ¥200 and
a time as short or long as one wishes to spend.
There is also a 45-minute  boat tour of Kobe
Harbor that leaves from the Port Tower.

The Japan Travel Bureau and the Kobe City
Tourist Information Office have excellent maps
and guides available free of charge, and some of
this material will be provided in the conference
pack .

In the evenings Kobe comes to life with bars,

Memory (cont‘d)
conference will begin to come back. A few days
later, do it again. Let your mind begin to sift
through the chaos of the memories.

A second  sugges t ion  i s  to  buy  a  l a rge  shee t  o f
paper. Write the name and date of the conference
across the top. Draw a line down the center. Over
one column write the word “action” and over
the other column write the word “insights.”
Return to your color-coded CN and transfer the
data. You now have some perspective. If you
keep your action-insights poster near your desk,
you are less likely to forget what you want to
remember. This is a way of feeding your inten-
t ions  in to  your  da i ly  schedu le ,

A third suggestion is related: match your

“action” column with some of your classes. This
will help you begin to decide when and where to
implement them.

A final suggestion. Prepare a report for your
teachers’ meeting or chapter. Don’t just use
words to convey your message. Try to recreate
the feeling and mood of the presentation. Take
some part of the presentation and have your
fellow teachers actually do it.

In conclusion, attending a conference is like
being a passenger on a space shuttle. It is a
unique experience which will become part of
your life. Take care of your experiences and your
experiences will take care of you.
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snack  shops ,  d i scos  and  res tauran t s .  Las t  month’s
issue of The Language Teacher listed the restau-
rants included in the conference’s Night on the
Town. These are certainly recommended to
everyone, but they are only a sampling of the
interesting places available in Kobe. Requests for
sugges t ions  for  “watering holes” brought the
following: Backstage, Railway, Attic Juniya
(Attic Seniya isn’t so bad either), the robatayaki
in the Washington Hotel, disco “Vinc”  near
Higashi Montsuji Station, Kentos on Tor Road
with dancing till all hours. . . Everyone has their
own preferences.

Getting to Kobe
Kobe is served by both Osaka International Airport

(OSA) and the bullet tram (Shinkansen). The most con-
venient route for foreign participants is to fly directly
into OSA, where airport limousine buses (¥620)  or taxis
(about ¥8,OOO)  w i l l  t ake  you  to  downtown  Kobe  (San-
nomiya) in about 40 minutes.

Passengers  enter ing Japan a t  New Tokyo Interna-
tional Airport (Narita Airport) can choose one of three
routes to get to Kobe:

1)  Domest ic  f l ight :  Transfer  to  Tokyo Haneda Air-
por t  by  l imous ine  (about  two hours )  and  take  one  of
about 15 flights a day to OSA, then travel to Kobe by
taxi or limousine bus.

2) Domestic flight from Narita Airport to OSA

only two f l ights  a  day) .  There  are  a lso  in ternat ional
flights which can be used between Narita and OSA. Ask
a travel agent for details.

3) JR Bullet  Train (Shinkansen, Hikari Ltd. Express)
from JR Tokyo Stat ion to JR Shin-Kobe Stat ion (3½
hours), after 1½  hours’ drive by bus from Narita to JR
Tokyo Station. Not all Shinkansen trains stop in Kobe,
so be sure you are on one that does.

Getting to Hotels
AU but one of the hotels are within a few minutes of

Sannomiya. Portopia Hotel is on Port Island (15 min-
utes by monorail  [Port l iner]  from above the Terminal
Hotel lobby or 10 minutes by taxi from the same hotel).
Severa l  a i rpor t  buses  (16:30, 19:10, 20:25, and  21:15)
go on from Sannomiya to  the Portopia  Hotel /Confer-
ence Center.

Kobe International Conference Center - Follow the
same means for getting to the Portopia Hotel, above.

Contacting the Conference Hotels
The following are contact  numbers for the confer-

ence-sponsored hotels (all begin with 078 if called from
outside Kobe):

Kobe Portopia Hotel, 302-l111, Sannomiya Termin-
a l  Hote l ,  291-0001;  Kobe  Tokyu  Inn ,  2914109;  Kobe
Washington Hotel, 331-6111; Green Hill Hotel I, 222-
1221; Green Hill Hotel II, 222-0909,  Chisan Hotel, 341-
8111; Sunside  Hotel, 232-3331; Kobe Plaza Hotel, 332-
1141.

The View from  the Top
by Linda Viswat, JALT ‘88 Conference Co-Chair

Until this issue of The Language Teacher,
most of the conference committee members have
been working in relative anonymity, simply too
busy to take the time to identify themselves -
though there are those of us who know who is
doing all that work. Linda Viswat, Conference
Co-chair with Vince  Broderick,  has taken a
moment from a busy day to tell us a little about
how it looks from the top.

For the past year members of the conference
committee have been actively working on the
multitude of tasks which have to be completed
in order to get a conference of this size organ-
ized. There have been long meetings and brain-
s torming  sess ions ,  count less  phone  ca l l s .  We have
had moments of disappointment, as when plans
for various sites for the banquet fell through,
moments of frustration when people didn’t meet
their deadlines, moments of excitement when
so many people responded to our call for papers,
and even a few moments of laughter. Undoubted-
ly, despite all our efforts to plan for every eventu-
ality, some things are bound to go wrong. We
hope you will bear with us and remember that all
the hours that have been devoted to organizing

the conference have been given voluntarily in
service to JALT members. Take a moment and
find out who those committee members are, then
stop  to  say  thank  you  to  one  you  mee t  - and  then
air your complaint.

Our main goal for the 1988 JALT Conference
has been to provide opportunities for people to
interact with one another. Thus, we have added
features to the program such as poster sessions
and discussion groups. We have endeavored to
create an atmosphere of congeniality, while at
the same time developing a program which
reflects serious academic interests and concerns
in the areas of language teaching and learning.
The theme arose out of a feeling that it was
necessary to address the issues of language and
culture and their interrelationship. (Our thanks
to Charles Wordell for having given the theme a
succinct title, “Language and Cultural Inter-
action.“) In fact, it seems to be not only a timely
topic but also appropriate for the site, since
Kobe itself so successfully blends a mix of
cu l tu res .

We look forward to seeing you in Kobe and
hope that you will be intellectually stimulated
as  wel l  as  en te r ta ined .

JALT ‘88
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Conference Update
by Yuzo Kimura and Dorothy  A. Pedtke

Apart from a few program notes, the column
this month consists mostly of information about
the conference site, the various facilities and
where to look for them.

Program Changes
“Alas, nothing is perfect,” as the fox sighed

to the Little Prince. There are already several
changes in the conference program information.

1. The Friday evening open lecture by Sen
Nishiyama has been moved to the Main Hall at  the
Kobe Conference Center on Port Island, and the
time has been changed to 6:00 p.m. This change
results from the fact that the Kobe Conference
Center has decided to co-sponsor the lecture. If
the change in time and place causes you any
difficulty, here is a counterbalancing effect:
admission is now free. We very much appreciate
the support of the Conference Center for this
JALT community activity, and hope that a large
number of people will take advantage of the
opportunity to hear Mr. Nishiyama. Prof. John
Condon  will also appear on the program, provid-
ing the opening remarks, and Prof. Morio Kohno
of Kobe Gaidai will make the introductions.

2. Due to the large number of participants,
it has become necessary to abandon the Maritime
Museum as the venue for the Sunday evening
Conference Banquet. It  is expected that the
banquet will be held in the Conference Center’s
Reception Hall, which is very convenient. To
assuage disappointed expectations, JALT is
offering a free ticket to the Maritime Museum to
anyone who purchases a banquet ticket. Tickets
can be requested at the registration tables.

3. The cocktail party before the banquet will
be held at the Captain Cook area, with a live
band.

4. It was noted last month that there would
be a number of changes in the program schedule
as printed in The Language  Teacher and in the
Conference Handbook, since printing deadlines
make it possible to put out only a preliminary
version at the time those publications go to press.
The block schedules are included in this issue
reflecting various changes that have been made
up to press time. It should be understood. how-
ever, that further changes may still take place,
so be prepared to check carefully the notices
posted at the conference, on bulletin boards in
the presentation room corridors, and in the news-
letter to be published each day by the Program
Committee.

5. There will be a marked box in the central
operations room, where presenters who cannot,

for any reason, make their scheduled presenta-
tions should write their names, scheduled days
and times, and a contact phone number, if
possible, along with their message.

* * *

WE APOLOGIZE

The Conference Committee wishes to apolo-
gize to those presenters of papers and poster
sessions who received their acceptance and time
assignments after they had already appeared in
The Language Teacher. Steps will be taken to
streamline procedures for future conferences.

Program Additions
1. We are pleased to report that the renown-

ed Prof. Katsuaki Togo of Waseda University
has been confirmed as one of the invited speakers
at the conference. His topics and the assigned
times and places are included in the schedule in
the September issue of The Language Teacher
but the titles can be repeated here for your in-
formation: “Contemporary English Language
Teaching in Japan” (in English) and “A Sug-
gested Approach to English Intonation” (in
Japanese).

2. It is now possible to announce that Lu
Liang-De of the People’s Republic of China will
be attending the conference this year through
the JALT ‘88 Scholarship Fund. The fund was
made possible this year due to a generous dona-
tin by Kobe Steel, Ltd. Mr. Lu contributed an
article to the June 1988 issue of The Language
Teacher, and at this year’s conference he will
present a paper entitled “Linguistic Theory and
Classroom Reality.”

3. This year the plenary session with the wel-
coming remarks and the keynote address is not
the first session of the conference. It will be
from 2:00-3:00  on the first afternoon, to enable
more people to attend. The Mayor of Kobe,
Tatsuo Miyazaki, will speak first, to welcome
the conference to Kobe. Next, Takao Matsuo,
Chief of the Department of Intercultural Educa-
tion, Kobe Board of Education, wiIl talk briefly
about what is going on in this area of Kobe.
Following these remarks from officials of our
host city, Prof. John Condon  will give the con-
ference’s keynote address, speaking on the topic
of “Language, Values and Cultural Interaction.”

4. The “Final Panel” this year will be a wrap-
up on the conference theme -- Language and Cul-
tural Interaction - with a number of the invited
and selected speakers participating, including
Professors Condon  and Togo. The moderator will

(cont‘d on page 17)
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(cont‘d from page 15)
be ‘Tatsuya Komatsu, Vice President of JALT,
who, as President of Simul International and a
frequent interpreter for the Prime Minister and
government officials on international visits, has
considerable real-world experience on the prob-
lems of language and cultural interaction.

5. Kathleen Graves, of the School for Inter-
national Training in Brattleboro, Vt., has been
confirmed as a special guest speaker at the con-
ference. She will be giving a workshop on syl-
labus design and a lecture on “The Teacher as
Alchemist.”

6. Desmond Thomas, who has been working
on the materials which form the basis for the
presentation on the use of video in the language
classroom in pre-conference workshop C, will be
joining John Fry in that presentation on Fri.,
Oct.  7.

7. A few unofficial gatherings are beginning
to materialize for after-hours.

The School for International Training will
hold a get-together at the Convention Center at
5:30  p.m. on Sat., Oct. 8. Check the Conference
Handbook or bulletin boards for the room
assignment.

People from the University of Hawaii have
planned a dinner for Saturday evening after the
cocktail party. Participants are to meet at 7:30
p.m. at the restaurant, the Mandarin Palace,
near the Ikuta Shrine, on the sea side of Ikuta
Shinmichi-suji, the same street that the Washing-
ton Hotel is on. The meal will cost ¥4,800.
Signs will be posted at the conference site as well.

8. It has been decided to set up a “Video
Theatre”  in which video materials can be watch-
ed at length rather than in short samples. Watch
for an announcement at the conference.

Reminders
1. Discussion groups: Program exigencies have

made the scheduling of the end-of-day discussion
groups not quite as simple as we’ve been leading
you to believe. Places and times have been
assigned, however, so check the notice boards
and the schedule for topics of your choice.

One discussion group is a little different
from the rest in that it has an invited panel to
start it off. This is a group entitled Problems of
Indochinese Refugees in Japan. The panel will
include refugees, teachers and other volunteers
that have worked with refugees here and in
other countries, and the director of the govern-
ment refugees camp in Himeji. There will be
visual displays, and brochures providing names
and addresses of some of the organizations in
Japan set up for refugee assistance. JALT is an
organization that has a lot to offer in this area.
Anyone interested in getting involved, or just
wishing to know more about this growing prob-
lem is cordially invited to take part. The time

October 1988

is Sun., 4:00-6:00  p.m., in Room 503.
2. The site for the Friday evening cash-bar

cocktail hour for early arrivers has been set for
two places in the Sannomiya area: Boil (a restau-
rant-bar) and Recipe (a bar). They are open till
midnight. Evidence of conference registration
will give you a 10% discount on drinks.

3. The musical evening for Sat., Oct. 8, is
shaping up nicely, though the lengthening prac-
tices are more and more in conflict with the
lengthening conference committee meetings. The
program will include excerpts from the Gilbert
and Sullivan operetta, The Mikado, as well as
from Oliver and Cats, and will be held in the
Main Hall of the Conference Center, starting at
7:00 p.m., just after the conference cocktail
party. Tickets are a steal at ¥2,000  for the gen-
eral public, ¥1,500  for JALT members and
registered conference participants.

4. The dinner tour will be held on Saturday
evening after the cocktail party, with 12 groups
scheduled to enjoy dinner at various Kobe
ethnic restaurants. Some groups will be leaving
for the restaurants just after the party ends,
others after the Mikado presentation, so it will
be possible to do both of these. Sign-up sheets
will be up in the registration area. About ten
people can join each group. Interested persons
should sign up for the restaurant (or guest
speaker) of their choice by 3:00 p.m. Saturday.

5. The run for joggers has been scheduled
for Sunday morning. It will start from the San-
nomiya Terminal Hotel and go up the hill and
through some of the back streets of Kobe, last-
ing about an hour. Interested runners should
meet at 7:00 a.m. just outside the ground-floor
lobby of the hotel. There are coin lockers in the
adjoining JR Sannomiya Station where joggers
can leave their things during the run.

6. Sunday morning from 7:30  to 8:30  there
will be breakfast in the Island Cafe, near the
conference site. Participants will be able to sit
with the guest speakers.  The names of the
speakers will be posted in the registration area.
Breakfast is an American-style buffet and will
cost ¥1,500.  The tickets are limited to only 100,
but check at registration to see if any are left
or turned in.

We’ve been calling this event Breakfast with
the Stars, but that title is actually stolen from
TESOL. We’d like to find our own good name
for this event. Brainstorming with friends brought

(cont'd on page 19)

For information about an informal gather-

Kyomachi Co-Plus 2-403, Kyomachi 2-2-20,
Kawasaki-ku,  Kawasaki 210; 044-355-7110.

JALT ‘88
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(cont'd from page 17)
some interesting suggestions (Porridge with the
Profs, Toast with the Toffs, Donuts with the
Dons, Come Fry with Me, etc.), but none seemed
quite right. If you come up with a good name
before 5 :00 p.m. on Saturday, write it down and
give it to someone in the Information Desk. We’ll
choose the best one and announce it  at the
breakfast on Sunday morning. Besides bringing
you glory and honor (or you may prefer anony-
mity), it will prove that you actually read this
column.

JALT ‘88 SCHOLARSHIP FUND

The Conference Committee gratefully ack-
nowledges financial assistance from area organiz-
ations. The government of the city of Kobe made
a grant of ¥2 million to enable JALT to afford
the International Conference Center. Since the
price would certainly have precluded our using
the Center, we deeply appreciate this generous
assistance. Assistance in the amount of ¥300,000
came from Kobe Steel, Ltd., long a supporter
of JALT. For the first time JALT received a grant
from Eli Lilly Japan K.K., an international phar-
maceutical company with headquarters in
Indianapolis, Indiana, well known in the U.S.
for its support of education and the arts in its
communities. The money from Kobe Steel and
Eli Lilly has been used to form the JALT ‘88
Scholarship Fund from which assistance can be
given to teachers and students. As mentioned
above, a part has already been used to support
the attendance of Lu Liang-De of the People’s
Republic of China.

THE KOBE INTERNATIONAL
CONFERENCE CENTER

JALT ‘88 will be using four floors of the
Conference Center: the 3rd floor for the central
operations office, registration, information, and
other useful facilities; the 4th and 5th floors for
the conference presentations; and the 7th floor
for the publishers’ displays. Some of the pres-
entations will also be held on the 2nd and 3rd
floors of the nearby School of Nursing (NS)
attached to the Shimin  Hospital across the street.
Since a complete description of the facilities
will be provided in the handbook, in this issue
we would like to only draw your attention to
certain important features and to provide a few
contact points for participants to leave with
families or offices before departure for the
conference.

Those who have pre-registered can pick up
their conference handbooks and badges on Fri-
day night on the 1st floor of the Terminal Hotel
(near Sannomiya Station) between 6:00 and
10:00 p.m. and avoid the lines on Saturday
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morning. No cash transactions, however, can take
place so those who have not registered or who
owe money will not be able to pick up their
badges until Saturday. Registration forms, how-
ever, will be available for those who would like
to shave one step off their wait on Saturday
morning.

If you have studied the program schedule in-
cluded in this issue of The Language Teacher,
you will have noticed that concurrent presenta-
tions begin at 10:00 a.m. on Saturday. (As noted
above, the keynote address is scheduled for 2:00,
Saturday afternoon, to enable more people to
attend.) If you wish to attend sessions from
9:00 a.m., you will have to plan registration
accordingly.

The Adjustment Desk will be near the regis-
tration tables, and JALT staff members will be
there to handle any changes in payments. NOTE:
This would not ordinarily include refunds for
the conference registration fee. A refund of the
registration fee can be obtained only before the
conference actually begins, by notifying the
JALT Central Office in Kyoto. After the confer-
ence starts, refunds will be possible only for the
most unusual circumstances.

I t  wil l  be possible to renew your JALT,
TESOL and IATEFL memberships at the Adjust-
ment Desk. For most people the term of mem-
bership runs out at the end of the calendar year.
If your term ends in November or December,
1988 or earlier, you can take care of renewal at
the conference. It will be helpful if you bring
your membership number with you. It is on the
mailing label that comes on your Language
Teacher.

Adjoining the Adjustment Desk will  be a
TESOL-IATEFL-RELC (Regional English Lan-
guage Centre, Singapore) table which will have
ample copies of the publications by those organ-
izations  for perusal, and blanks to order any
titles you’d like to purchase. The Adjustment
Desk will be staffed throughout the conference
days except during the peak registration periods.

When you go to the Conference Center on
Saturday morning, go directly to the 3rd floor,
which is the heart and brain of JALT ‘88. Regis-
tration tables are there and will be staffed
throughout the conference, from 8:30  a.m. to
4:00 p.m. on Saturday and Sunday, and until
1:00 p.m. on Monday. Any remaining or return-
ed banquet, luncheon or breakfast tickets will
be available at registration, as well.

Near the registration area on the 3rd floor,
there will be a JALT Publications Table. Binders
for The Language Teacher will be available there.
You can save shipping charges by picking UP a
supply at the conference. Of course, they can be
ordered any time through the JALT office. While

(cont’d on page 21)
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LONGMAN  AT JALT 88
Accompanying Wallcharts  and Workbooks now  available!

LONGMAN
PHOTO DICTIONARY
Marylyn S. Rosenthal, Daniel B. Freeman

The Longman Photo Dictionary offers secondary and
adult students at beginners level a photographic
panorama of life in North America.

Every page of the dictionary presents full-color
photographs with word-lists and mini-practices to
encourage students to talk about the scenes displayed.

There are over 2,000 words, covering 80 different
semantic categories.

Extensive coverage of each topic
makes this dictionary the most
comprehensive photographic
resource available for beginners.

Words are presented in realistic
contexts - from eating in a fast food
restaurant or exercising in a gym, to
going to the bank, the post office,
or the hospital.

For further information, p/ease contact Heather Saunders or Mike Thompson at:

Longman  ELJ, Longman  Penguin Japan Company Limited, Yamaguchi  Building,
2-12-9  Kanda Jimbocho, Chiyoda-ku, Tokyo 101

Telephone: (03) 264 2814

*Il.

Longman  :z
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(cont‘d from page I9)
you are there, say hello to the editors of The
Language Teacher and the JALT Journal and
sign up to write a report on a presentation to
be published in the February 1989 issue of The
Language Teacher. Notice that the deadline for
submission is Dec. 15.

The JALT Central Operations Office is in
the same 3rd-floor  area. To get conference in-
formation before opening day, call the JALT
Central Office in Kyoto (075-221-2376). There
will be staff members available there through
Fri., Oct. 7. Afer that inquiries should be dir-
ected to the Conference Operations Center.
There will be a direct line into that 3rd-floor
room, 078-302-6901.

There will be several hospitality desks in the
registration area, among them an Information
Desk for general conference information. This
will be staffed not by student aides but by JALT
members who have volunteered to contribute
not only their time but also their experience at
JALT conferences, to help answer any question
that may arise, or find someone else who can.

There will be a cloakroom service for people
to store things during the day - extremely use-
ful, as one tends to accumulate things and if
you carry them with you, you tend to forget
them in presentation rooms, or go off and leave
them on publishers’ tables.

The Central Operations Office will serve as
a lost-and-found center during the conference.
After the conference, check with the JALT
office or the Kobe International Conference
Center offices.

Pay special attention to the bulletin boards,
which will be in the 3rd floor registration area
and on the other floors. Watch for conference
schedule changes, sign-up sheets for various
events, notices of get-togethers and other in-
formation as it arises.

Your conference packet will contain a map
ot eating places near the conference site. There
is every price level, starting from a large fast-
food area at the opposite end of the plaza, to
several top-class restaurants on the tops of the
Portopia Hotel and the World Building next door
to the Conference Center. People at the hospital-
ity and information desks can help you with
suggestions.

CONFERENCE PARTICIPANTS

If you would like to write a report on a
presentation for inclusion in February 1989’s
issue of The Language Teacher, please sign
up at the Publications Table near the regis-
tration area at the conference. The deadline
for submission is Dec. 15, 1988.
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The whole of the 7th floor, three large rooms,
will be devoted to the publishers’ displays.
This year, there are 300 tables being used by
45 different organizations. The displays will
be open 10:00 a.m.-6:00 p.m. on Saturday, 9:00
a.m.-7:00 p.m. on Sunday, and 9:00 a.m.-4:00
p.m. on Monday. Throughout this time there will
be tea and coffee available in the area for a mini-
mal fee. with snacks courtesy of the publishers.

As usual, the publishers’ display will have
a lottery. There will be card with numbers from
l-50 in your handbook. Each time you visit a
publisher, ask them to stamp your card on their
number. When you get stamps from all the
publishers, turn in the card and it is used for a lot-
tery drawing on the last afternoon. Prizes are
¥50,000 for First, ¥30,000 for Second, ¥20,000
for Third, and there are five Fourth Prizes in the
form of ¥ l 0 , 0 0 0  worth of book coupons.  I t
isn’t necessary to be present for the drawing to
win a prize. One of last year’s prizes went to a
teacher in Korea, Susan Gaer, who was not at the
drawing. JALT Central Office took a long time
doing it, but they found her, and we hear that
she used her prize to buy a microwave oven for
her school.

Either in or just behind Room 701, there
will be a parcel service. It offers escape from
overladen travel back to your homes, and when
you think about how tired you’ll be by that
time, and how crowded the trains are at the end
of a holiday weekend, you’ll realize what a good
thing this is. Don’t leave it until the very end of
the last day, as it will be very crowded at that
time.

The Job Information Center will have its desk
in the basement floor near the copy center. The
job openings will be posted there. Interviews
with employers will be held in classrooms of the
nearby School of Nursing. For the process of
making use of this facility, either as an employer
or as a potential employee, please refer to the
August or September issue of The Language
Teacher.

Since this is the last chance to “talk” to you
before the conference, we have tried to include
everything you will need to know. Inevitably,
we will have missed some things you want to ask,
but we hope we have covered the important
details well enough. There are lots of smaller
but interesting items we could have included,
such as the fact that there will be a JALT ‘88
t-shirt available for sale at the conference (prob-
ably on the 3rd floor - nearly everything is on
the 3rd floor), but if we told you everything,
some of the fun would be lost.

The JALT ‘88 columns and articles have been
produced each month in English and Japanese,
by the Publicity Committee. We’d like to take

(cont'd on page 23)

JALT ‘88

21



Hooray
for EFL/ESL
Programs from
Scott, Foresman!

My English Book Series for Ages 3-6
Children learn English in much the same way they learn
their first language- by listening, doing, and saying.
Teachers know exactly what to say and do for every lesson,
because Teacher’s Manuals provide step-by-step directions.

Hooray for English! NEW for Ages 6-12
Students will love the colorful pictures and stories in the
Student Books. And plenty of hands-on resources keep
them active and involved.
Teacher’s Manuals provide step-by-step lesson plans plus
hundreds of activities, practical teaching helps, and built-
in testing.

For more information  contact:

James Miller, Educational Consultant/Representative
6-12-4 Jingumae l Shibuya-ku l Tokyo 150. Japan
phone: (81-3)  499-4710
telex: 528899 SIBINITH  ATTN:  SIB620 MILLER

@B Scott, Foresman  International Division
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Invited Speakers - Who Are They?

KEYNOTE SPEAKER
John Condon  is professor of communication

at the University of New Mexico (Albuquerque),
while also serving on the faculties of the linguis-
tics and Asian studies departments. From 1969
to 1978 he taught at International Christian
University in Tokyo, from where many JALT
people know him. He has also taught in Tanzania,
Brazil and Mexico, as well as at Northwestern
University in Illinois, where he received his
B.S. and Ph.D. in communications. His M.A. in
language arts is from San Francisco State Uni-
versity. He has been teaching for 30 years, about
half of them overseas.

Professor Condon  has long worked to facilitate
intercultural understanding. He developed the
well-known Pegasus Seminars sponsored by the
American Chamber of Commerce in Japan and
International House, and he served as advisor
on cultural orientation to the U.S. for its South-
east Asian refugee processing centers in Thailand,
the Philippines and Indonesia.

He has published numerous books on inter-
cultural communication, two of them in Japa-
nese and three for Japanese students of English.
He is renowned as a speaker, and has twice been
selected Outstanding Teacher of the Year, an
honor JALT values more than many others.

MAIN  SPEAKERS
Sir Randolph Quirk is perhaps best known in

Japan as co-author of The Grammar of Contem-
porary English (1972) and its related University
Grammar (1973),  and, more recently, the defini-
tive Comprehensive Grammar of the English Lan-
guage (1985),  reviewed by Keith Brown in this
issue of The Language Teacher. Since 1985 he
has been President of the British Academy. He
was Vice-Chancellor of the University of London,
and if that sounds second-best, one should note
that the Chancellor is Princess Anne. He has
been professor of English at the Universities of
Durham and London; President of the Institute
of Linguistics; Governor of the English Speaking
Union, and member of numerous advisory boards
and committees. He has honorary doctorates

from 17 universities in several countries. In
1976 he was awarded a C.B.E. and in 1985 was
knighted in recognition of his contribution to
education.

Professor Quirk is married to Prof. Gabrielle
Stein, who is a featured speaker at this confer-
ence. He was scheduled to take part in an earlier
JALT conference but was forced to cancel the
appearance for health reasons.

Fraida Dubin is an associate professor jointly
appointed to the departments of ESL and educa-
tion at the University of Southern California in
Los Angeles. She heads a doctoral program in
language and literacy in the School of Education.
A language and education specialist holding a
Ph.D. in linguistics from UCLA. Professor
Dubin has been active as a classroom teacher,
teacher trainer, program director and materials
writer both in her native California and in India,
Greece, Iran, Israel, Botswana and Hungary. She
has co-authored books for teachers, Facilitating
Language Learning, Course Design, and Teaching
Second Language Reading for Academic Pur-
poses, as well as textbooks for students, It's Time
to Talk, Reading by All Means, Three Easy
Pieces, and Reading on Purpose. Her focus as a
textbook author and researcher is on the uses of
language and literacy in society.

She is also active in TESOL and its California
affiliate, CATESOL, and often gives presenta-
tions at conferences and workshops. Last year
she taught in the Barcelona TESOL/IATEFL
Summer Institute, and this year she was a plenary
speaker at the Singapore RELC Regional Semi-
nar in April.

Mario Rinvolucri is teacher, teacher trainer,
administrator and editor for Pilgrims English
Language Courses in Canterbury, England. For
the past several years he has led a team that has
trained teachers all over the world. He was
educated at Queen’s College, Oxford, and began
his EFL teaching career in Greece. He has taught
in Chile as well, and teaches students of many
nationalities in England. He has published
Grammar Games and numerous articles on teach-

(cont’d from page 21)
this chance  to tnank all the people  wno nave
helped us by providing information, most notably
the conference chairpersons and the program
chairman, and the JALT Central Office, the
executive secretary, Tom Robb, and Yumi
Nakamura. Special appreciation should go to
our editors Eloise Pearson and Masayo Yama-
moto, and the person responsible for layout and

typesetting, Clo Arzaga, wno nave somehow
juggled their deadlines when ours didn’t match,
always with friendly equanimity. It made our
job much less nerve-wracking than it might
otherwise have been.

In any case, we nope you’ve found the col-
umns  both helpful and persuasive, and we look
forward to seeing you at the conference.
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ing techniques. He has also co-authored various
teacher reference books: Vocabulary, Once Upon
a Time, Grammar in Action, Challenges to Think,
and this year, Dictation. He has visited Japan
before: in 1986 he did a series of workshops and
lectures in several cities. His presentations are
often on the teaching of grammar, correction
techn iques  and  d ic t a t ion .

Katsuaki Togo is professor of English as a
foreign language in the department of English
language and literature of the School of Educa-
tion at Waseda University. He has spent sever I
years abroad and is perhaps best known in
Japan for  the  severa l  years  tha t  he  taught  Engl ish
conversation on the radio for NHK. He often
writes and speaks about English linguistics and
language  teach ing ,  bo th  in  Japanese  and  Engl i sh .

FEATURED SPEAKERS
Gabrielle Stein is professor in the Chair of

Linguistics at the University of Hamburg, al-
though she has also taught for some time at the
University of Siegen. Her own studies were in
English, French and Italian at the Universities of
Tubingen, Dijon, London, Paris and Perugia,
her Ph.D. being from Tubingen. Most of her
books and articles are on word formation and
lexicography, primarily of English, and she is
President of the European Association for
Lexicography. She has lectured extensively
abroad in Europe, Asia and the United States,

Professor Stein is the wife of Sir Randolph
Quirk, also a JALT ‘88 invited speaker,

E. Keith Brown is reader in linguistics at the
University of Essex, where for three years he
was Chairman of the department of language
and linguistics and is now the Director of the
Centre for Cognitive Studies. Although most
of his studies, teaching and writing are on theo-
retical linguistics and/or English grammar, he
also has intercultural communication creden-
tials, having spent four years in Africa (Uganda
and Ghana) as a student, a British Council
officer and a university lecturer. His Ph.D.
dissertation at Edinburgh was on the grammar
of Twi. He lectured in linguistics at Edinburgh
for several years before moving to Essex, and
nas been visiting lecturer at tne Universities or
Toronto, OISE, Stirling, and Cambridge, and
has done short courses at the Universities of
Bremen, West Germany, and Anwaz, Iran. He
currently serves on several advisory committees
and editorial boards. His books include Syntax:
A Linguistic Introduction to Sentence Structure
(1980), Syntax: Generative Grammar (1981),
Linguistics Today (1984),  and Phrase Sructure
Grammar (in preparation); edited collections:
Common Denominators in Art and Science

(1983; French ed. 1986) and Language, Reason-
ing and Inference (1986); and numerous arti-
cles. We are very grateful for his permission to
reprint in this issue his excellent review of Quirk
et al.‘s Comprehensive Grammar of the English
Language.

Karl C. Diller has been in the department of
English at the University of New Hampshire
since 1972 teaching linguistics, applied linguis-
tics and neurolinguistics, and supervising ESL.
Prior to this, he was lecturer on English at
Harvard, in charge of the ESL program. He
earned his B.A. (in ancient Greek) at the Uni-
versity of Pittsburgh; his M.Ed.  and Ph.D. in
applied linguistics and linguistic theory are from
Harvard, though half of his coursework for the
master’s was done at M.I.T. He was several times
visiting lecturer at the University of Hawaii.
His books include: Generative Grammar, Struc-
tural Linguistics and Language Teaching (1971),
revised and expanded as The Language Teaching
Controversy (1978); Individual Differences and
Universals in Language Learning Aptitude (ed.;
1981); Gengo Kyoiku ni Okeru Risei-shugi  to
Keiken-shugi (with T. Torii and A. Sasaki, 1982),
and Language Teaching and the Brain: Neuro-
linguistic Arguments on Second Language
Teaching and on the Optimum Age of Second
Language Acquisition (in progress). He has
numerous articles and papers, including a key-
note address at the JALT national conference in
1979. He  serves as a manuscript reader for seven
publishers or journals, writer for TOEFL, and
consul tan t  for  var ious  school  sys tems .

Jack C. Richards is professor in the depart-
ment of ESL at the University of Hawaii. He
completed his Ph.D. with W. F. Mackey at Uni-
versite Laval, Quebec. He has worked in Indo-
nesia, Singapore and Hong Kong, and conducted
workshops and seminars worldwide. His courses
at Hawaii are in the graduate program and in-
clude methodology, curriculum development,
teacher training and the design of instructional
materials, as well as a daily conversation program
for  Japanese  s tudents .

His publications consist of over 60 articles
and books, among them: Error Analysis (1974),
the popular Person to Person series (1984), The
Context of Language Teaching (1985), Longman
Dictionary of Applied Linguistics (1986),  and
Approaches and Methods in Language Teaching
(with T. Rodgers, 1986). He has just received an
award from the Modern Language Association
for The Context of Language Teaching, and in
1986 he received the Kenneth W. Mildenberger
Prize for the most outstanding research publica-
tion in the field of foreign language teaching
and literature. Professor Richards has visited
Japan several times and presented at previous

JALT '88
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JALT conferences, as well as at the 1988 RELC
Regional  Seminar  in  Singapore.

SPECIAL GUEST SPEAKERS
Alan Maley has recently been appointed

Director-General of the prestigious Bell Educa-
tional Trust in Cambridge, England. Previously
he was regional representative for the British
Council in Madras. He received his B.A. from
Cambridge, then completed a postgraduate
diploma in applied linguistics and teaching
methodology at Leeds University. He was with
the British Council from 1963 until this year,
serving as English Language Officer in Yugo-
slavia, Ghana, Italy, France and China. He has
numerous ESL publications, including Drama
Techniques in Language Learning (1982); Sounds
Intriguing (1979); The Mind’s Eye (1980); Quar-
tets (with A. Duff et al); and Poem into Poem
(1985, with S. Moulding). He is also general
editor of two series for Oxford University Press,
Resource Books for Teachers and Oxford Sup-
plementary Skills. He is particularly interested
in the use of literature in the language teaching
classroom.

Mr. Maley received the O.B.E. for his work
with the British Council.

Steven J. Molinsky is associate professor at
Boston University, where he is Director of the
Graduate TESOL Program. He holds M.A. and
Ph.D. degrees in linguistics from Harvard Uni-
versity. He is co-author of The Side by Side
English Program, Line by Line, and Expressways:
English  for Communication. Dr. Molinsky was
a presenter at JALT ‘86 in Hamamatsu.

Francis Britto, S.J., holds a joint appoint-
ment in the departments of English and lin-
guistics at Sophia University in Tokyo. He
holds several degrees, in mathematics, philo-
sophy  and  theo logy ,  as  wel l  as  an  M.S .  in  l inguis -
tics and a Ph.D. in sociolinguistics from George-
town University in Washington, D.C. He has
studied and taught in his native India and in
Korea. Much of his work in sociolinguistics,
including his dissertation, is on the topic of
diglossia, frequently with reference to Tamil and
its language community. His publications include
numerous articles on the relation between
cul ture  and language.

Kathleen Graves currently teaches at the
School for International Training in Vermont.
She holds a bachelor’s degree in oriental studies
from Columbia, and studied and taught for
some time in Taiwan, before earning her M.A.T.
at SIT. She has done teacher training in Indo-
nesia and Thailand, as well as teaching for some
years at the Language Institute of Japan, and is
the author of a new text, East-West, soon to
appear from Oxford University Press.

Jeremy Harmer is currently a freelance
teacher trainer and writer. He has taught English
and trained teachers in Mexico, and in England,
at the University of Reading, the Eurocentre at
Bournemouth, and at International House in
London. He travels extensively in Europe, Latin
America and Japan, addressing major ELT con-
ferences and training teachers. He holds a B.A.
in English literature from the University of East
Anglia and an M.A. in applied linguistics from
the University of Reading. His publications in-
c lude  Engl i sh  tex tbooks ,  handbooks  for  teachers ,
and numerous articles on language teaching
methodology. He has visited Japan on previous
occasions  and taken par t  in  JALT conferences .

WORKSHOP PRESENTERS
Margaret D. Pusch has been President of

Intercultural Press, Inc., in Yarmouth, Maine,
since 1980. She is both CEO and Editor. She
is an experienced cross-cultural interaction
trainer who has worked with universities, volun-
tary organizations, refugee agencies, businesses
and many other organizations. She is a member
of the staff of the Summer Institute of Inter-
cultural Communication held each summer at
Marylhurst College in Portland, Oregon, and is a
consultant for the National Association for For-
eign Student Affairs (NAFSA). She is especially
interested in voluntary organizations who work
in the international exchange field, and has been
a member of NAFSA’s board of directors, and is
currently on the boards of the Society of Inter-
cultural Education, Training and Research, the
World Affairs Council of Maine, and the Saman-
tha Smith Foundation. She is co-author, with
Nessa Loewenthal, of A Guide for Leaders of
Professional Integration and Reentry Workshop
[sic], a NAFSA publication (1988),  editor of
Multicultural Education: A Cross-Cultural Train-
ing Approach (1979),  and several articles on
similar subjects. She was recently awarded the
Senior Interculturalist Award by SIETAR
International.

John Fry is director of the British Council’s
teaching centre in Kyoto, where his responsibili-
ties include the design and running of training
courses for Japanese teachers of English and an
in-service programme of teacher development
within the centre. He has also been involved in
the development  of the ‘Using Video in English

(cont‘d on page 27)

I 1
ATTENTION: U. OF H. GRADUATES
There will be a dinner party at JALT  ‘88,

Saturday  n igh t  a t  7:30. See the  Program Addi-
tions section of this issue and watch for
signs at the conference.
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(cont‘d from page 25)
Language ‘Teaching’ materials, which form one of
a range of teacher-training modules being devel-
oped by the British Council for use in its teach-
ing centres worlwide. He holds an M.A. in
applied linguistics from Lancaster University
and before coming to Japan taught in Hong
Kong, China and England.

Desmond Thomas, co-presenter with John
Fry. is co-author of the British Council’s ‘Using
Video in English Teaching’ materials. Through-
out his extensive teaching career in England and
Brazil, he has maintained a strong professional
interest in media, particularly video. While in
Brazil, he directed a Media and Resource Unit
servicing a network of schools. More recently
he taught at the British Council in Kyoto, during
which time he ran a number of workshops on the
classroom use of video, including presentations
to JALT. He is currently completing his M.A. in
applied linguistics at the University of London.

Sonoko Mizuta teaches English and cross-
cultural studies at both Japan Women’s Univer-
sity and Tokai University. She holds an M.A. in
foreign language education with a specialization
in intercultural communication from Stanford
University, and completed an internship at the
Stanford Institute of Intercultural Communica-
tion. She has long been active in the field, and
is at present developing and implementing cross-
cultural training programs for business people for
Interlink Education Svstems in Tokyo.

John Ratliff i s instructor of English at Ibaraki
Christian College in Hitachi. He earned his Ph.D.
in communications and Japanese studies at
Columbia Pacific University, and has been active
in the fields of TESOL and intercultural com-
munication for over ten years in Mexico, the
United States and, for the last four years, in
Japan. He has written several articles, including
an interview with Prof. John Condon  which ap-
peared in last month’s issue of The Language
Teacher, and has given numerous workshops on
the cultural dimension of language teaching,
many of them for JALT. He will be co-presenting
with Sonoko Mizuta (above).

LUNCHEON SPEAKER
Shigeo Imamura has been professor and head

of the English department at Himeji Dokkyo
University since 1987. He embodies the spirit-of
the conference theme, being himself bilingual
and bicultural. Born in the United States, he was
brought to Japan at the age of 10, completed
his studies at Matsuyama College of Commerce
(now the University of Matsuyama) and enlisted
in the army. After the war, he went on to serve
as translator/interpreter for the U.S. Armed
Forces in Japan, then, in 1951, returned to the

United States and completed his B.A. in English
language and literature at the University of
Michigan. Back in Japan, he taught for eight years
at Ehime University, then returned to the U.S.
and joined Michigan State University as assistant
professor of English. Two years later he became
director of MSU’s  English Language Center, and
simultaneously enrolled in the M.A. program in
linguistics at the University of Michigan, complet-
ing the degree a year later. He continued to head
the intensive English program at MSU until 198 1,
then returned to Japan as professor at Aoyama
Gakuin’s School of International Politics,
Economics and Business, where he remained
until 1987. He has been a prolific writer, partic-
ularly in the areas of international education and
language learning in Japan. His books include
A Basic Knowledge of Studying in the U.S.
(1972); Internationalism and the Teaching of
English (1974); The Way to Study English in the
U.S. (1975); and Ijin-denshin (1986).

OPEN LECTURE
Sen Nishiyama was born in the United States

and received all his formal education there. He
started out as an engineer and earned a B.S. in
electrical engineering and an M.S. in physics,
both at the University of Utah, where he served
as a teaching assistant in electrical engineering.
He arrived in Japan in 1934 and was naturalized
as a Japanese citizen in 1935. For ten years he
worked as a research engineer for the Ministry of
Communications, then from 1945-l951 was
employed as a technical advisor in civil com-
munications for the Allied Powers General Head-
quarters. From 1951 through 1972 he worked
as an advisor to the U.S. Information Service,
where he received both the Meritorious Service
Award and the Superior Honor Award. During
this time he developed his skill in simultaneous
interpreting between Japanese and English. This
was a very new skill at the time, having only
started with the Nuremberg trials in Germany
just after the war. Nishiyama’s was perhaps one
of the earliest successful attempts in Japan and
probably in the world. He became nationally
famous when he interpreted for the live telecasts
of the Apollo moon landing over NHK. From
1983-l986 he was an international affairs execu-
tive with the Sony Corporation and continued
with them as special consultant through 1986.
For many years he has been associated with
Simul Academy.

Several books in Japanese on interpeting and
on Japanese-American relations are to his credit,
including: Tsuyaku (Interpreting) (1969); Tsuya-
kujutsu (The Art of Interpreting) (1969); Gokai
to Rikai - Nihonjin to Amerikajin (Understand-
ing and Misunderstanding - Japanese and Ameri-
cans) (1972); Eigo no Dekoboko-michi - Watashi

t
(cont’d on page 31)
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An English conversation video course
for Junior High School students

@Already  being used by 650 schools in Japan!

F
” WF l A 40scene video course of graded, conver-

sationaal  Engl ish  filmed entirely   

the United States.

B&CI INC. ((J/v of BERLITZ and c. ITOH)
Hill Crest Htrakawacho 1F  2-5-7 Hirakawacho
Chiyoda-ku, Tokyo (102)
TEL.03(234)0631

For more information about this or our other
products, just send in this coupon or give us a
call:

’ Please send me more informatIon  about

: Phone -:
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(cont 'd from page 27)
no Adobaisu (The Rough Road of English -
What to Do with an Impossible Language) (1977);
Tsuyakujutsu  to Watashi (Experiences in the Art
of Interpreting (1979); Watashi no Eigo Taiken
(My Experience with English) (1980, 1988); and
Amerika Seikatsu Wakaru Hon (Living in the
United States) (1988). He has been the inter-
preter for many high-level personages, both
American and Japanese.

He has translated two books by Edwin O.
Reischauer and one by Dean Barnlund  into
Japanese, and published numerous articles and
essays in magazines and newspapers on cross-
cultural comparison, communicating languages
and related subjects. He also taught for a sum-
mer at Ohio State University as visiting profes-
sor in advanced course in American-Japanese
relations. In 1985 he was given the Distinguished
Alumnus Award by the University of Utah. He
is Director of the Japan Society of Translators.

gR14H  JALT •F$Vi~
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(cont’d on page 33)
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LONGMAN ELT VIDEO
Sherlock
Holmes
and Dr
Watson
Video
Series

Sherlock Holmes and Dr Watson are
world-famous detectives in this
series eleven of their most gripping
cases can be seen on video. The
stories are full of murder, mystery
and suspense.
+ Students are motivated by the wish

to know ‘who dunnit’
+ The videos develop listening

comprehension skills, while
the videoscripts offer reading
practice

+ The series has a very wide apeal
amongst students of all ages

The Sherlock Holmes and Dr Watson
Video Series consists of :
eleven 30-minute Video-Cassettes,
each featuring free-standing episode,
Students Workbook and Videoscripts
(available separately).

each video + script
Videoscripts
Students’ Workbooks

¥25,000
e a c h 7 7 0
e a c h 6 1 0

n THE CASE OF
MAGRUDER’S MILLIONS

n THE CASE OF
HARRY RIGBY

n THE CASE OF
THE SITTING TARGET

n THE CASE OF
THE DEADLY TOWER

n THE CASE OF
THE TRAVELLING  KILLER

n THE CASE OF
THE PERFECT CRIME

n THE CASE OF
THE BODY IN THE CASE

n BLIND MAN’S BLUFF

1 THE CASE OF
THE FINAL CURTAIN

n A MOTIVE FOR MURDER

n FOUR MINUS FOUR IS ONE

SHINKO  TSUSHO COMPANY LTD.
1-7-1 Wakaba Shinjuku-ku Tokyo 160 Tel. 03-353-l 751 FAX. 03-353-2205



JALT ‘88

33



JALT ‘88

34



The Language Teacher XII:11 October 1988

Dorothy A.Pedtke (Earn)
*$J g&E (rrc*Jzn)

JALT ‘88



Oxford University Press presents:

KATHLEEN GRAVES
Teacher; teacher-trainer and co-author of EAST-WEST.

Ms. Graves is well-known in Japan and with
the publication of EAST-WEST, a new Amer-
ican course for Japan, will become even
more so. Ms. Graves taught in Japan for 4
years and as faculty member at the School
for International Training returns here often
to conduct seminars and train teachers. She
has been featured at conferences in Japan,

I Spain and the USA and Oxford is happy to
invite all teachers to her presentations.

JALT Conference
Saturday 8th - Monday 10th October
Kobe International Conference Center

b SAT (12:00 - 12:50 p.m.) I C R
EAST WEST: Oxford’s New American
Course for Japan

b SUN (9:00 - 10:50  a.m.) Room 502
The Teacher as Alchemist: Transform-
ing Cultural Obstacles into Cultural
Assets

b MON (9:00 - 11:50  a.m.) Room 501
A Workshop on Syllabus Design

NAGOYA
Thursday 13th October
Trident School of Languages

b 3:30 - 5:00 p.m.
EAST WEST: Oxford’s New American
Course for Japan

b 6:30 - 8:30  p.m.
A Communicative Approach to
Teaching Grammar

TOKYO
Friday 14th October
Tokyo Denki University

b 6:30 - 8:30  p.m.
A Communicative Approach to
Teaching Grammar

TOKYO ENGLISH LANGUAGE BOOK
FAIR
Saturday 15th and Sunday 16th
October
Temple University Japan

b SAT (1:25 - 2:15  p.m.) Room 502
EAST WEST: Oxford’s New American
Course for Japan

b SAT (4:40 - 5:30  p.m.) Room 702
A Communicative Approach to
Teaching Grammar

b SUN (1:00 - 1:50  p.m.) Room 702
Motivation: What Teachers Can Do
About It

Don’t miss her presentations!

Ji%
m

For further information please contact: -
Stephen Ziolkowski or Shelagh Speers

OxfordTM
  OXFORD UNIVERSITY PRESS

English 3-3-3 Otsuka,  Bunkyo-ku, Tokyo 112 (03) 942-1101



EAST-WEST
Bridge the Communication Gap

Oxford’s New American Course
Written  for Japan

Give your students plenty to communicate about with EAST-WEST 1 by
Kathleen Graves and David Rein.
) false beginner level b culture capsules ) communicative
b natural dialogues b task listening page speaking activities
b pair and group work ) continuing story and much more!

Use the coupon below to order your FREE copy of EAST-WEST  1. Your
students won’t stop talking!

““““‘-““T- - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -

&

; To: OXFORD UNIVERSITY PRESS
3-3-3 Otsuka, Bunkyo-ku, Tokyo 112 ‘& (03) 942-1101

i Please send me a FREE inspection copy of EAST-WEST 1.

! Name:

OxfordTM 1 School:

EngIish :
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Practical English 1, 2 and 3, Second Edition

HBJ, HRW and Cassell

by Tim Harris with Illustration by Allan  Rowe
*Student Book *Writing Workbook *Instructors Manual *Cassette Tapes

m1 -New Titles:

Write It Down by  Jeanne Portnoy-James
-A high-beginning to low-intermediate-level ESL composition text.

The Rinehart Handbook for Writers by Bonnie E. Carter and
B. Skates

The Rinehart Guide to Grammar & Usage
-Brief version of the Rinehart Handbook for Writers.

The Writer’s Handbook by John MC Kerman

Thinking On Paper by Judy  Markline, Rose Brown & Robert Isaacson

-New Editions:

An Introduction to Language, Fourth Edition
by V.A. Fromkin  and R.D. Rodman

A Glossary of Literary Terms, Fifth Edition
by M.H. Abrams

-New Titles:

Advanced International English
l Student Book *Teacher’s Book *Cassettes

Cassell’s  Elementary Short Course by Martin Mulloy

Earth Sciences
General Engineering

I
Harcourt Brace Jovanovich Japan, Inc.

lchibancho Central  Bldg. 22-1  Ichibancho,  Chiyoda-ku. Tokyo 102

Tel: 03-234-3912 ELT Hotline: 03-710-5180  (Shari Berman)
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Real Life
Spoken English

The  real McCoy!-from life itself *z/ti.y - Ya>F--
Introduction to  Spoken English-for anyone having trouble under-

standing and speaking as Americans do. Also good for little kids
and beginners of any age.. home and school learning

Basic Course, Slow to Fast Forms Over 600 naturally spoken (200 words a minute) examples
give all you need to know to ‘hear-say’ English like an American.

a  k

Real Life Selections - 125 voices Common Expressions - 1,100, 76 real-life voices *!.i3  7
Listeners Digest - monthly, up to 100 voices of what is currently heard in the US
Real-life Spoken English Handbook for Learners and Teachers - All, even what you didn’t

know to ask about, in  learning-teaching American English as it really is spoken.
Are you interested in real-life American spoken English?..as a student, teacher, editor, pub-

lisher,  researcher, distributor (Japan, World-wide)
time) please contact Spoken English, 210 West 21, 

or ‘my business’ entrepreneur (part/full
B 9

New York, N Y 10011 212-989-2719 .I
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The Need for  Listening Theory  When Teaching English as a
Second Language: A Case Study in China__- - ~~___-..-

by Jim Schnell

This paper describes the need for listening
theory when teaching English as a second lan-

guage. The specific application in the paper is
China, but the main points are relevant wherever
English is taught as a second language. The paper
is based on a review of the literature and a survey
of Chinese students who studied English as a
Second Language. The underlying idea posits
that English vocabulary is adequately stressed,
but more emphasis is needed with actual com-
munication skills, in this case, awareness of
listening dynamics.

Introduction
The learning of English in China has been

strongly emphasized since China initiated open-
door reforms in 1979. The author was a visiting
professor at Northern Jiaotong University in
Beijing, China (March-June, 1987), and taught
English as a Second Language to native Chinese
speakers. This opportunity provided the chance
to work with a team of faculty members all
teaching the same course, and the chance to
research the process of teaching English as a
second language.

During his teaching assignment in China, the
author perceived student comprehension of Eng-
lish language vocabulary to be far better than
their ability to communicate their ideas and
understand the ideas of others. Based upon this
experience, he hypothesized their comprehension
of factual information is good but their compre-
hension of main ideas is deficient. Observation
of and discussion with other teachers evidenced
a curriculum which contained no emphasis on

the importance of listening skills in the com-
munication process. Thus students were primari-
ly taught words and expressions but were not
taught about communicating or interpreting
main ideas properly.  The lat ter  seemed assumed.

Student Survey
A written survey of six questions was admin-

istered to an English class of 20 students. These
students were freshmen in the teacher prepara-
tion program at Northern Jiaotong University.
The purpose of the survey was to study their
perceptions of the role of listening in the com-
munica t ion  process .

The survey responses  indicate  a  lack of  under-
standing of the role of listening. For the purpose
of this report, the author is most concerned with
questions 3, 4 and 6. Responses to question 3
show students believe they have a good under-
standing of English vocabulary but have prob-
lems with understanding a speaker’s main ideas.
Question 4 responses indicate that the students
understand that there is a difference between
hearing and listening. Responses to question 6
indicate students need instruction on the role of
feedback  in  the  l i s ten ing  process .

The survey results do not reveal a major void
in student understanding of the role of listening
in human interaction, but the need for more
emphasis on listening is evident. When linked
with the deficiencies described in newspaper/
journal accounts of English education in China,
a pattern of how English is taught begins to
present itself. It is the author’s contention that
th is  process  achieves  the  bas ic  objec t ive  of  teach-

Strongly Strongly
Agree  Agree Neutral Disagree Disagree

1. I have received a lot of practice in the
testing of my English skills 2 0 %  30% 5% 3 5 %  1 0 %

2.  My  Eng l i sh  l i s t en ing  sk i l l s  a r e  good .  2 0 %  4 0 %  3 0 %  10%
3. Sometimes I understand the words an

Eng l i sh  speake r  i s  u s ing ,  bu t  I  don ’ t
understand his/her main idea or message. 15% 5 0 %  10% 2 5 %

4. Hearing is the same as listening. 10% 2 5 %  4 5 %  2 0 %
5. The most common distraction I

experience when listening to an
Engl i sh  speaker  i s  no i se  which  resu l t s
in my not being able to hear the
speaker  (such as  noise from other
s tuden t s  o r  no i se  in  the  ha l lway) .

6. When I am listening, the feedback I give
to a speaker affects his/her message.

3 5 %  4 5 %  2 0 %

4 0 %  2 5 %  3 5 %
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ing vocabulary but more emphasis on the com-
munication process, in this case listening, would
enhance student understanding considerably. It
is worth noting that other cross-cultural com-
munication differences as well exist within the
learn ing  o f  Engl i sh .

Cultural Background
The effects  of  var ious cul tural  backgrounds on

communication interactants in human interac-
tion are of crucial consideration. “Culture is the
enduring influence of the social environment on
our behavior including our interpersonal com-
munication behaviors” (Andersen, 1987:6).  The
culture of an individual dictates interpersonal
behav ior  th rough  “control mechanisms - plans,
rec ipes ,  ru l e s ,  instructions (what computer
engineers call ‘programs’) - for the governing of
behavior” (Geertz, 1973 :44). Thus, the processes
for the presentation of ideas (speaking) and the
reception of ideas (listening) will understandably
vary from culture to culture,

The implications of high- and low-context
communication processes, across cultures, pro-
vide an example of the effect of culture on the
l i s t en ing  p roces s .  “A high-context communica-
tion or message is one in which most of the
information is either in the physical context or
internalized in the person, while very little is in
the coded, explicit, transmitted parts of the
message” (Hall ,  1976:91). “In high-context
situations or cultures information is integrated
from the environment, the context, the situa-
tion, and from nonverbal cues that give the
message meaning unavailable in the explicit
verbal utterance (Andersen, 1987:22).  The high-
est context cultures are found in the Orient.

Low-context messages (and cultures) are just
the opposite of high-context messages; most of
the information is in the explicit code (Hall,
1976). Low-context messages must be ela-
bora ted ,  clearly communicated, and highly
specific (Andersen, 1987:22).  The lowest con-
text cultures are probably Swiss, German, North
American (including the U.S.) and Scandinavian
(Hall, 1976; Gudykunst & Kim, 1984). These
cultures are preoccupied with specifics, details,
and precise time schedules at the expense of
context (Andersen, 1987:22).

People in high-context cultures expect more
than interactants in low-context cultures (Hall,
1976). Such expectations assume the other
person will “understand unarticulated feelings,
subtle gestures and environmental clues that
people from low-context cultures simply do
not process. Worse, yet, both cultural extremes
fail to recognize these basic differences in be-
havior, communication, and context, and are
quick to misattribute the causes for their be-
haviors” (Andersen, 1987:25).  Thus, awareness
of influences on the listening process can have
direct benefits for the Chinese person (high

context) learning English (low context) as a
second language.

The author suggests, as a minimum, the teach-
ing of theoretical considerations which can
enhance understanding of the listening process.
Emphasis on genera1 ideas rather than specific
skills can be helpful, depending on the learning
situation, as awareness is the first step to over-
coming listening barriers, Emphasis on listening
distractions, listening distortions, criteria affect-
ing listener response, and active listening would
provide a relevant awareness of common prob-
lems  in  the  l i s t en ing  process .

Other Listening Barriers
Four listening distractions characterize some

basic obstacles we frequently encounter in listen-
ing. Factual distractions occur when we listen for
facts instead of main ideas. Semantic distractions
occur when words or phrases are used differently
(when one word has various meanings or one
meaning has various words to describe it).
Mental distractions occur when we have intra-
personal communication (i.e. daydreaming) while
engaged in interpersonal communication. Physi-
cal distractions are merely stimuli in the environ-
ment such as noise (Devito, 1986:329).

Three bases of listening distortion describe
other fundamental considerations which can
improve effective listening efforts. First, meaning
is not transmitted in oral communication, only
aural and visual stimuli are transmitted. Thus,
the meanings listeners attach to messages are
based on inferences instead of facts. Second,
listening is a form of intrapersonal communica-
tion. That is, we reflect on the meaning of what
is said to us. Third, listener expectations affect
what is heard and comprehended. It is helpful
to remember that a single message can be inter-
preted differently depending on the expectations
of the listener (Barker, 1973:78).

There are four primary criteria which affect
l i s tener  response  to  a  message .  Lis tener  “purpose”
for attending to the message given will affect
his/her response (i.e. once the purpose is met he/
she may not listen anymore). Listener “knowl-
edge of, and interest in, the subject” is based
on his/her background and future goals. Listen-
ing “skills” involve the ability to follow ideas,
recognize inferences, and detect deficiencies in
evidence presented. Listener “attitudes” on the
subject being discussed will affect the likelihood
of support or rejection of the main premises.
An example of this occurs when we are more
easily swayed by views which align with our own
(Ehninger et al., 1986:21  l-212).

Active listening can be suggested as a general
approach to effective listening. This approach
involves listening to understand and provide
feedback,  not  making s t rong judgments  regarding
speaker statements, listening for content (what
is said) and feelings (how it is said), and restate-
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ment to ensure understanding (Devito, 1986:
243). Active listening is commonly used in coun-
seling as a means to ensure listener understand-
ing of the speaker’s message and to promote
effective feedback from the listener. The same
guidelines can be used to aid understanding in
everyday  in te rac t ions .

Conclusion
The ideas presented in this paper are relevant

because the learning of a new language involves
considerable emphasis on the listening process.
Although a person can learn the words of a new
language, this does not prepare him/her to inter-
act (both send and receive messages). Deficien-
cies in these areas increase the likelihood of
misunders tanding and ineffec t ive  in teract ion.

Dr. Jim Schnell  is assistant professor in the Depart-
ment of  Language Arts at the University of Cincinnati.

R e f e r e n c e s
Andersen ,  P .  A.  1986 .  Consc iousness ,  Cogni t ion  and

Communication.  Western  Journal of Speech Com-
munication,  50 (pp.  87-101) .

Andersen ,  P  A.  1987.  Expla in ing  Intercultural Differ-
ences in Nonverbal Communication. Paper presented
at the annual meeting of the Speech Communication
Association, Boston, MA (Nov.).

Barker,  L.  1973.  Listening Behavior .  Pren t ice -Hal l .
Devito, J. 1986. The Interpersonal Communication

Book.  Wm. C. Brown.

Ehninger, D., Gronbeck, B., McKerrow,  R., and Monroe,
M. 1982. Perceptions of Reticence: A Cross-Cultural
Invest igat ion.  In  M.  Burgoon (ed. ) ,  Communication
Yearbook 5  (pp .  591-602) .  Transac t ion  Books .

Geertz, C. 1913. The Interpretation of Cultures. Basic
Books.

Gudykunst ,  W. B. ,  and Kim, Y.  Y.  1984 .  Communicat-
ing with Strangers: An Approach to Intercultural
Communication.  Random House.

Hal l ,  E.  T.  1976. Beyond Culture,  Anchor  Books .
Hall, E. T. 1984. The Dance of Life: The Other Dimen-

sion of Time. Anchor  Books .
Jacobsen, R. L. 1987. Expectations  Rise for Higher

Education  in China as Reform Temper Begins to
Take Hold. Chronicle of Higher Education, Oct. 28
(pp. A40-42).

Jacobsen, R. L. 1987. Workshop Helps Chinese Prepare
for U.S. Chronicle of Higher Education, Nov. 4 (p.
A49.

S tuden t s  Found  Poor  in Engl i sh .  1987 .  China Daily,
May 2 (p.  3).

T.V. Education.  1987.  China Daily, May 15 (p.  3) .

r --~~-
a*imis*~ II mtisn1;tt
(From the Japanese editor

CROSS CURRENTS
A SEMI-ANNUAL JOURNAL FOR CLASSROOM TEACHERS

FROM THE LANGUAGE INSTITUTE OF JAPAN

Practical articles concerned with ESL/EFL classroom methods, language curriculum
design and materials, and other areas related to improving international communication.

For classroom ESLIEFL teachers, teacher trainers, curriculum developers, home and institu-
tional libraries,  and all others interested in cross-cultural skills.

The current issue Volume XIV, No. 2 includes:
l  CLL Revisited: Addressing Socio-Cultural l  The Power of English Prepositions

Factors in Language Learning l  Widening Our Horizons Through Creative
l  Learner Problems in Self-Access Counselling

Learning: A Case Study l  Newspaper Summaries: An Integrated
l  Five Mini-Activities for the Language Skills Activity

Classroom l  Book Review
l  Bright Ideas

CROSS CURRENTS is written by teachers for teachers.

*JALT members receive a special discount on subscriptions! Please use the postal account
form in The  Language Teacher.

For  fur ther  in format ion,  p lease wr i te :  CROSS CURRENTS, Language Institute of Japan,
4-14-1 Shiroyama, Odawara, Kanagawa 250, JAPAN
TEL. 0465-23- 1677



PHR Is Proud to Present

The 3-D Approach to English

by Steven J. Molinsky and Bill Bliss
authors of Side by Side

The tri-dimensional syllabus approach offers simultaneous practice
with one or more of functions, the grammatical forms needed to ex-

press these functions and the contexts in which the functions and
grammar are used.

Special features:
nWide range of realistic contexts.
nInterchange activities for guided role plays.

@Scenes  and improvisations for reviewing what has been practiced
in previous lessons.

@Index  and inventory of functions and structures.

nComprehensive teachers’ notes for classroom exploitation.
nRichly illustrated.

0 The comprehensive ExpressWays  curriculum is designed for beginner, false-
beginner, pre-intemediate, intermediate and post intemediate students. The

curriculum includes student course books, workbooks, guide books and

audio tapes. Coming soon: picture cards and a comprehensive series of oral
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For the Guidance of Ms. X-Newspapers: Some Uses as an
English Language Teaching Resource

Jon Henning

Introduction
Let us commence with a brief cautionary tale

about a Ms. X who hails from Hove, on the
southern coast of England, has no formal ESL
training or experience (her university degree is
in history), but can speak a smattering of French.

For the last six or so months Ms. X has been
hard at work teaching at a variety of responsible
English schools in the Kanto area. Her schedule
is, like that of any teacher here seeking not only
to survive but also to save some precious money,
demanding. The pressures arising from her
pecuniary self-interest are augmented by the
demands placed on her by her employers who
often seem mired in a deathly struggle in a nasti-
ly competit ive industry.  Responding to the
pressures, Ms. X cuts corners where she can.

As a fellow teacher in the more fortunate
position of having time on my hands at the office
to relax and philosophise, I have had the oppor-
tunity on a number of occasions to observe the
pleasant personality of Ms. X in a chronic state
of panic as she desperately seeks material to
supplement her class text: to give her lesson
‘relevance.’ On such occasions, as the number of
minutes shortens, the time for decision is forced
upon Ms. X and she responds with necessitous
fortitude. For example, she grabs the day’s
newspaper from a nearby relaxed and contem-
plative colleague, turns to an interesting article
she had skimmed at breakfast, cuts it out (her
colleague, a genuinely supportive male, merely
whimpers an oath), and proceeds to photocopy
the article: one copy for each of her seven inter-
mediate students and one for herself; the article:
five columns and a thousand words long, entitled
‘Recent Trends in Exchange Rate Movements of
Major Currencies and Projections on Further
Change.’ Did she save her class? Perhaps, but was
it ESL teaching? Did the students learn from the
fantastic display of mental abbreviation per-
formed by the teacher in order to bring reading
material down to their level, or were they merely
impressed?

Apart from being overdrawn and comic, this
is of course a story of some truth. I will admit
that I made up the title of the economics article,
but certainly Ms. X does exist as a composite
characterisation  of many new English language
teachers in Japan, and 1 can assure you that she
has used articles on similar economic issues in
the fashion described. And the point? Basically
that Ms. X needs some guidance on how news-
paper articles should be used as a supplement to
her regular teaching texts and classroom activi-
ties. She could also probably be helped by a few

suggestions on how newspapers can be used as
a basis for supplementary activities other than
the hardy perennials of reading and discussion.

Reading
In first considering reading, both for the pur-

pose of developing reading skills and as a base
from which to develop discussions, the initial
point that needs to be made is that newspapers
as a reading source are of use to only a limited
number of students. Of course newspapers have
their appeal: they are readily available (a major
attraction when language schools so often lack
adequate access to other reference  materials),
and articles vary in length, subject and com-
plexity, and reflect matters of contemporary
importance and therefore interest in the target
culture. However, newspaper articles are not
designed as teaching material for foreign language
students. Their primary function is to inform the
general and usually native reader of what is
happening in the world around him or her and
represents, whether in colloquial or formal form,
a relatively sophisticated level of language use.
Given that there are no significant limitations
on structure, sentence length, complexity, or
vocabulary, to say nothing of the odd language
which is sometimes intentionally used in order to
economise  on space, newspapers are clearly ad-
vanced reading material for foreign language
learners.

Having set this qualification, the question to
be asked is, what exactly do we expect such stu-
dents to get out of reading newspaper articles?
Where lies the purpose, the value of the activity?
In answering this it is useful to make a general-
ised distinction between extensive and intensive
reading and discussion.

a) Extensive reading: In broad terms, this
kind of reading can be used as a means of devel-
oping reading fluency, that is, moving the reader
away from reading by analysing the minutiae of
written material to considering blocks of written
language as a whole and deciphering a general
meaning. Extensive reading is also important in
increasing student exposure to examples of lan-
guage use for the purpose of language acquisition
and reinforcement. Further, as extensive reading
does not involve much formal instruction, it is a
particularly flexible and inexpensive means of
language learning and practice. With these factors
in mind, it will be noted that the determining
criterion for the suitability of material for exten-
sive reading is that it falls more or less within the
existing reading capabilities of the student, that
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is, the material can be read without constant
reference to a dictionary. And thus, tautological-
ly, the task of reading a newspaper in this fashion
can be performed only by the very advanced
second language reader. Naturally, there will be
many sources to which this advanced reader can
turn to practise  extensive reading. Even so, the
newspaper does have some special claim on his
or her attention. Besides being topical, articles
following a particular theme on a daily or weekly
basis are often partly repetitive in factual content
and vocabulary and similar items may also be
reported in the Japanese language media. These
factors deemphasise the comprehension task and
free the reader to focus greater attention on
further improving reading fluency.

b) Intensive reading: The basic purpose of this
activity is to teach vocabulary, idiomatic forms,
and structure in context, and to teach reading
skills such as scanning or guessing unknown
words. The practical focus of the activity is on
coming to a fairly precise understanding of the
material under examination rather than any con-
sideration of developing reading fluency. Unlike
extensive reading, therefore, it is not necessary
that the student be in the position of being able
to read the greater part of the article under study
without resorting to reference aids. And, as such,
motivation as well as developed reading skills is
also an important determinant of a student’s
ability to manage intensive reading material.
Thus, intensive reading does not require the high
level of basic reading ability needed for extensive
reading exercises. Nevertheless, there are limits
to how far in advance of the normal reading
ability of the student material can be set. There
are various methods of approximating these
limits including vocabulary counts and the cloze
method. However, it is questionable whether in
the final analysis these methods are of much
practical use in determining the suitability of
newspaper articles for particular students. It
would seem far simpler to decide this by asking
students if they generally find assigned news-
paper articles frustrating to read and/or to look
at the notes they have added to copies of articles
previously read.

c) Discussion: Reading as considered above
focuses on the development of specific reading
skills. In considering the contribution newspapers
can make to discussions in the classroom, the
concern is rather with the use of newspapers in
helping the development of oral/aural communi-
cation skills. Primarily then, we are talking about
exploiting newspapers as a store of information
and opinion. We should not deceive ourselves,
however, that, with this new specific end in
mind, the task of productively reading news-
papers is made any easier for ESL students. The
development of reading skills and understanding
what is written (in order to participate in discus-

sion) are of course tied together. Thus, the read-
ing of newspaper articles is still for advanced
students only. Nonetheless, newspapers are a
particularly useful source of material for promot-
ing discussions in that they can always be relied
upon to supply some opinionated article which
can arouse contention or to provide the factual
basis from which to discuss some controversial
issue. Nor is there any trouble in finding English
language newspapers in Japan, a fact which can
allow students as well as the teacher to select
articles for discussion. Where students do select,
they have a vested interest in the success of the
following discussion and the burden on teachers
to anticipate student interests is lightened. There
will also be always more than one article avail-
able on topics which are newsworthy and contro-
versial: for extreme current examples, see U.S.-
Japan trade relations, educational reform, or
AlDS-related  issues. One possible problem which
can develop in making use of this variety is that
students can become overburdened by pre-
reading. This can be overcome easily enough,
however, by assigning students different articles.
This form of distributing pre-discussion reading
material can also be a way of amerliorating im-
balances in student participation in classroom
discussion. After the discussion, articles can then
be circulated for the purpose of reinforcing
vocabulary and other facets of language use
specific to the topic.

Having considered our reading goals, a final
question: Where should all the reading be done?
The simple common-sense answer is mainly at
home. Teaching time is a precious resource best
reserved for the tasks which do need to be per-
formed in the classroom; for example, the discus-
sion, work on the difficultiesarising from reading,
and monitoring for overall comprehension.

Other Activities
Now to turn our attention away briefly from

time-honoured reading to some alternative
activities, focusing particularly on the usually
neglected possibilities for pair work and problem
solving. The following few examples are mainly
derived from exercises common to activity-based
ESL texts.

First, pictures and words: newspapers abound
with visual cues such as news photographs and
cartoons. The most  s imple possibi l i ty  is  to
require students to describe or to answer direct
questions about the pictures. Another possibility,
and one which brings in problem solving and
allows more opportunity for pair work, is re-
matching visual cues and captions which have
been deftly separated one from the other. Stu-
dents are required to work together in pairs to
rematch a series of photographs or cartoons with
the appropriate caption and then to explain
their choices to the rest of the class. The more
closely aligned the theme of the visual cues, the
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more sophisticated the task. The activity pro-
vides a simple basis for expressing opinions and
ideas. In the particular case of cartoons, it is
also a practical means of exposing students to
the difficult but intriguing task of understanding
foreign humour  and the cultural episodes which
underpin it.

Another category of activity involves conflict
resolution: the working out of simulated con-
flicts of interests. The most common basis for
this kind of activity is the television guide and
the requirement that students settle on a com-
mon viewing schedule for the evening at home
in front of a single television set. It should not
be too hard, however, to see similar possibilities
for the theatre or cinema guide, advertisements,
and indeed any form of schedule published in
the newspaper which provides the opportunity
for expression of individual preference.

There is also a great deal in newspapers,
especially in a non-prose form, which can be
usefully subject to critical analysis and inter-
pretation. This could include the clarification
of esoteric language; for example, in newspaper
headlines (CUBS, PADS SCRAP IT OUT IN
WAR AT WRIGLEY FIELD?), classified ad-
vertising, and weather reports.  It  could also
include a more general analysis of material,
such as non-classified advertisements, weather
reports ,  graphs and stat is t ics .  This  type of
analysis and interpretation could be extended
to a comparison with similar presentations in
the Japanese press.

A final suggestion involves the use of material
such as recipes, maps, advertisements, and
weather reports, as the basis for creating func-
tional dialogue role plays which follow the form
of explanation and the giving of instruction.

Conclusion
In summary, the above is an outline of pos-

sible uses to which newspapers can be put in the
English language teaching environment, that is,
reading (intensive and extensive), discussion, and
a variety of pair and group activities. In consider-
ing these uses, the intention has been in all
seriousness to recommend not only to Ms. X
but also to a whole class of inexperienced ESL
teachers who survive on their wits and who are
given little guidance in the workplace on how to
improve their teaching methods, that more care
is necessary in preparing reading and discussion
material for use in the classroom; and to suggest
to these same teachers some alternative uses, in
the form of pair work and related activities, to
which newspapers can be put.
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The following JALT news items came out of
the Executive Committee meeting held at Tem-
ple University in Tokyo on Sun., Aug. 28:

JALT has a new Membership Chair. Sonia
Yoshitake, currently head of the Kobe chapter,
will complete Keiko Abe’s term of office.

Kagoshima was recognized as a new JALT
chapter. Congratulations, Kagoshima chapter!

Notre Dame Seishin University in Okayama
has been selected as the site for JALT ‘89 to
be held Nov. 3-5, 1989.

The JALT Central Office will be moving to
larger quarters in the near future. Watch future
issues of The Language Teacher for the new
address.

PUBLICATIONS BOARD CHANGES

Ann Chenoweth will replace Virginia LoCastro
as Chair of the Publications Board. Ann will
continue as co-editor of The Language Teacher
and so will hold both positions concurrently.

Kyoko Nozaki will  become the Japanese
Language Editor for The Language Teacher and
the JALT Journal, replacing Masayo Yamamoto.
There will be co-editors for book reviews, Rita
Silver and Jane Wieman; they will also work
with both The Language Teacher and the JALT
Journal. They replace Jim Swan.

John Burton has been appointed as JALT
Publications Business Manager. Changes in the
handling of publications and associate member-
related matters will take place in the future, but
until further notice is given, all such matters
will continue to be handled through the Central
Office.

A REMINDER FROM THE EDITORS
The Language Teacher welcomes mean-

ingful, well-written contributions, but
requests that the guidelines in the January
1988 issue and in the editorial box on page
3 be followed. Those wishing unused manu-
scripts to be returned should include a
stamped self-addressed envelope. All Japa-
nese language copy must be submitted to
the Japanese Language Editor.

4 Jon Henning has an M.A. in history from Auckland,
New Zealand, and is currently the coordinator at the
Kashiwa YMCA.
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opinion
THE INADEQUACY OF COURSEBOOKS

By Robert Dorey

Every teacher of some standing, I suspect,
experiences that sinking feeling when once more
he is assigned a coursebook to teach his class.
Assuming he is to use it, the teacher immediately
finds himself shackled to the linguistic prejudices
(choice and sequencing of grammatical items and
vocabulary) and tastes (format, topics or ongoing
story) of persons anonymous who, it must be
said, are to a large extent unacquainted with
the language needs of the students. The profes-
sionally-equipped teacher with properly-prepared
lessons may still feel that entering a classroom
with X or Y coursebook in support is, in the final
analysis, a capitulation to ‘the easy way.’ The
coursebook inevitably becomes the fulcrum of
the lesson, the pedagogical crutch without which
the lesson seemingly lacks shape. Experience
has taught me that the book-oriented lesson
rarely inspires and more often than not thwarts
natural conversational interchange, throws up
perplexities, bores and finally demotivates the
student. The teacher sets out intending to use
the book effectively to promote maximum learn-
ing opportunities for the students, but in spite of
careful planning he finds himself having to ex-
plain vocabulary items that are hardly relevant,
teaching structures that are too formal and in-
frequently used, reading stories/dialogues that
no one is the slightest bit interested in; in short,
apparently at  odds with the author’s  well-
meaning but misplaced intentions. Reading
dialogues and focusing on the lives of two-
dimensional characters is hardly going to pro-
mote genuine interest and a need to communi-
cate. ‘Turn to page 47, please!’ sounds the death-
knell all too often signalling a heavy pedagogical
slog for teacher and students alike rather than
an authentic and satisfying learning experience
for each and every student.

I am not voicing disenchantment just with the
usual ‘dinosaurs’ on the EFL/ESL bookshelf but
with supposedly communicative coursebooks in
more recent times too. I suggest that the regular
use of a coursebook is from the outset a detrac-
tion from effective learning, augmenting rather
than reducing communicative &competence,
and not infrequently promoting confusion in
matters of little relevance anyway. How often
does a teacher find himself trapped in a linguistic
cul-de-sac of no real importance, all on account
of the coursebook he has in his hands? Even
when a lesson has progressed well according to
the accepted tenets of recent EFL methodology,

how often does a teacher wonder about how
genuinely valid the learning exercises has been.
By its very nature, the coursebook is an im-
mediate deviation from the real world into artifi-
ciality, triviality and mechanical drills.

“The student’s mind is a valuable repository of stored
information, opinions, prejudices and experiences

that in itself represents the most exciting syllabus that
any teacher can possibly have access to.”

The only authentic material (I am not refer-
ring to train timetables and the like) lies within
the minds of the students placed in front of the
teacher. The student’s mind is a valuable re-
pository of stored information, opinions, preju-
dices and experiences that in itself represents
the most exciting syllabus that any teacher can
possibly have access to. Each student has an un-
tapped mine of information unique to himself,
of real interest to the teacher and the other
students. The visiting or unvisited countries can
pay rich dividends for the intrepid traveller!
Teacher strategies need to focus on generating
enthusiastic and lively interaction. The obvious
starting point is the exchange of personal infor-
mation. Within these parameters the teacher has
the opportunity to remedy ‘correctable’ error
where appropriate, and where suitable, to
suspend the language activity for slipping in a
teaching point whether it be a structure, a lexical
item or whatever. The error is seen clearly in a
context that is personal and immediate (and thus
more likely to be remembered). The didactic
element of the lesson cannot of course be pre-
dicted and should remain subsidiary to the main
flow and purpose of the lesson’s thrust. In this
way, I would say, there is less scope for grammar
to ‘kill’ a lesson.

This approach lends itself successfully to
adults and young students (but not, I would say,
to children), and may be used at any level, not
just at the beginner. Consider even in the simple
self-introduction exercise with which a teacher
may effectively introduce/remedy that demon of
tenses, the Present Perfect, in both simple and
continuous forms, e.g. ‘How long have you been
learning English?’ ‘How long have you lived in
-----?’  Teaching a grammatical point should
occur tangentially, almost like a conversational
aside, allowing student interaction to produce
and control the real impetus of the lesson.

The classroom should ideally be used to
maximise student intercommunication in a way
that is clearly defined and mindful of the needs of
the students. The true syllabus of learning lies
within the life experiences of the students,
their future plans, their likes and dislikes. As
their capacity to use language becomes more
sophisticated, so the grammatical input too can
be stepped up. The teacher of course should not
just monitor and remedy student discourse.
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WHAT TYPE OF WRITING SHOULD WE
TEACH OUR JAPANESE STUDENTS?

By William Grohe

Teaching English writing to Japanese students
is often a challenging affair because of the differ-
ences in rhetorical patterns of Japanese and
English. Expository writing is especially difficult
to teach Japanese students because from a West-
ern viewpoint it should be linear, deductive, and
should not digress. As Kaplan points out: “The
thought patterns which speakers and readers of
English appear to expect as an integral part of
their communication is a sequence that is domi-
nantly linear in its development.” (1980:402)
However, the Japanese pattern of communica-
tion is not linear. The reason expository writing
is difficult to teach, and even more difficult for
the Japanese student to learn, is that it tends
to go against the grain of the cultural thought
and communication patterns of Japanese. It
certainly isn’t their fault, and I often feel some-
what ethnocentric when I teach the linear
pattern of Western expository writing.

On the other hand, creative writing in English
not only allows digressions, but digressions are
often considered necessary for artistic writing.
Many literary works in both British and Ameri-
can literature follow this pattern. 1 have found
that it is easier for Japanese students to write
acceptable creative stories about themselves or
other areas, than acceptable expository essays,
simply because their natural inclination to write
digressively is acceptable in the former and not
in the latter.

It is widely accepted that language and cul-
ture are intertwined, and it is certainly helpful
to learn something about the culture when learn-
ing a foreign language. It is also beneficial as far
as communication is concerned to familiarize
yourself  with the rhetorical  patterns of the
people you wish to communicate with. What are
the rhetorical patterns of English? How have
they developed? According to Kaplan:

The English language and its related thought
patterns have evolved out of the Anglo-European
cultural pattern. The expected sequence of
thought in English is essentially a Platonic-Aristo-
telian  sequence, descended from the philosophers
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of ancient Greece and shaped subsequently by
Roman, Medieval European, and later Western
thinkers. (1980:400-401)
This is certainly true,  but one can see that the

rhetorical patterns of English have been greatly
influenced and have changed through the cen-
turies. They are certainly going through changes
at present. So like language and culture, rhetoric
is not constant but always changing. The ques-
tion is, should we be teaching the rhetorical pat-
terns of American or British English to our
Japanese students? The answer, I think, is ‘yes’
and ‘no,’ depending on the needs of our students
and the specific genre being taught. Some would
argue that since English is a Western language,
then Western rhetorical patterns should go with
it. For instance, Raimes argues that to become
truly competent in the target language, one must
learn “not only communicative competence in
writing in a new language, but also [one]  has to
learn the rhetorical structure of the new lan-
guage, which will probably be quite different
from the rhetorical structure of his own lan-
guage.” (1980:391)  Taylor also points out the
following: “The ability to write a clear, concise,
logical, and convincing paragraph or essay in-
volves more than just the ability to be able to
write a grammatical sentence; it also requires
knowledge of acceptable English rhetoric.”
(1980:367)  But people from non-Western back-
grounds communicate with English all the time,
and they usually don’t use the same rhetorical
patterns that Westerners use. When a Japanese
and a Chinese communicate using the English
language, they probably aren’t using Western
rhetorical patterns or presenting an argument
based on Western logic; but they are communi-
cating! (I would argue that communication is
more often hindered by grammatical or pronun-
ciation errors than by anything else.) We need
to address the issue of tolerance towards other
rhetorical patterns besides the “Anglo-European”
pattern. Certainly they already exist. The rhetor-
ical patterns of Indian English, for example,
are certainly different from American or British
English. And the rhetorical patterns of the
English spoken in the Philippines are different
from Those in India and so on. I think it should
be obvious that if English is going to be an inter-

(cont’d on page 53)

Inadequacy (cont’d)
He (or she) has much to contribute in the way of
routine day-to-day events, anecdotes, amusing
incidents, the minor successes, failures, dis-
appointments and surprises that life holds for
us all - in short, the meat of everyday small talk.

Teaching strategies utilising this open-ended
approach can be extended and developed accord-
ing to the needs and preferences of the students
so that pace, variety and interest are constantly
sustained. This entire approach is designed to

generate for  the students a congenial atmosphere,
one where a growing familiarity with the respec-
tive backgrounds of other students may enhance
confidence and accelerate a real desire to com-
municate. It is suggested that given these condi-
tions real learning can take place.

Robert Dorey, MA., R.S.A. Diploma in TESL,
teaches English and French at IEC Institute for Foreign
Language, Yatsushiro, Kyushu.
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(cont‘d from page 51)
national language, then ditterent rhetorical
patterns are inevitable and we have no choice
but to accept them. Besides, if everybody in the
world had the same thought/communication
patterns, it would be a rather boring world.

Back to the question of whether or not we
should be teaching the Western rhetorical pat-
terns of English to our Japanese students. Un-
fortunately, the answer is ‘yes’ if the student is
going to be communicating in English primarily
with Westerners and/or is going to be residing in
North America, Australia or Britain in either an
academic or business environment. (If the stu-
dent is going to be using English primarily in
Thailand, for example, then I would say ‘no.‘)
The student has no choice really if he or she
intends to study at a North American university.

I teach a writing course which is a preparation
course for the TOEFL examination. The TOEFL
exam now requires an expository essay. The
TOEFL exam is really an entrance examination
for foreign students to enter North American uni-
versities. In order for students to achieve a high
score on the TOEFL exam, they must write,
read, and think in a deductive, linear way, at
least when taking the exam. (This is a partial ex-
planation of why European students tend to score
higher than Asian students on the TOEFL exam.
I believe, of course there are linguistic factors
as well.) It may not be fair, but that’s the way
it is. One could argue that in order for students
to do well in a Western academic environment
they must be able to communicate like a West-
erner. Untortunately this is probably true, be-
cause the western academic world tends to be in-
tolerant towards deviation from accepted norms
of communication. So I try to make it clear to
my students, from the onset, that their natural
tendencies to write in a digressive, non-linear
fashion are fine and appropriate for communicat-
ing with other Japanese, but it would be a disas-
ter during the TOEFL examination. I also tell
them it would be inappropriate in a western
academic environment.

How can the teacher teach the Japanese stu-
dent to write an expository essay? One tech-
nique that can be used is to take a well-written
paragraph from a fluent writer, then scramble
all the individual sentences and have the students
put them back into “logical” order. The students
have to be taught about topic sentences, and
sentences that give descriptive detail supporting
the topic sentence. The students have to be told
about concluding sentences, and how to sum-
marize at the end of an essay (Taylor, 1980:368).
They also have to be taught about controlling
ideas and how to elaborate on these ideas. Of
course, the teacher also has to focus on syntax
and grammar (Raimes, 1980:391).  Japanese
students tend to need a lot of work in the area of
subject-verb agreement and the use of articles
and prepositions. I also think it is very important

to get the students to read a lot of expository
prose written by native speakers. I feel that this
is very helpful because if they are exposed to
enough of it they may acquire the necessary
patterns, in the same way a student may acquire
some speaking ability through listening.

It is imperative for the English teacher who is
teaching writing, or conversation for that matter,
to be aware of and sensitive to rhetorical differ-
ences that are culturally based, and if at all possi-
ble allow the Japanese cultural pattern. If that is
not possible, if the teacher is preparing the stu-
dent to enter a North American or British univer-
sity environment, then the student should be
made aware of both rhetorical patterns and told
that the western rhetorical pattern should be
used when abroad. As Kaplan states:

In the teaching of paragraph structure to foreign
students, whether in terms of reading or in terms
of composition, the teacher must be himself
aware of these differences, and he must make
these differences overtly apparent to his students.
In short, contrastive rhetoric must be taught in
the same sense that contrastive grammar is pres-
ently taught. (1980:409)
Now, what if the Japanese student is not

going to be living in a western environment, and
is not going to be communicating primarily with
westerners, but instead he or she is going to be
communicating with people primarily from other
Asian countries? Then the linear, deductive,
western expository style of writing would not be
a very important skill to learn for such a student,
because the rhetorical patterns of Korean or
Chinese, for example, are more similar to the
Japanese pattern. Perhaps then creative writing
should be emphasized.

After examining writing samples of a col-
league’s class where the students were given a
subject to write about, and then asked to pro-
duce as much as possible during a timed writing,
many of the papers were wildly digressive, yet
interesting and creative, They were communicat-
ing ideas in an artistic way. Unfortunately,
grammatical errors sometimes hindered commu-
nication, but the creativity was there. (Japanese
students can be very creative when allowed to
be.) As stated before, digression is accepted and
even considered positive in creative writing.
There have been many creative writers who have
written in a very digressive way. Faulkner is a
classic example. Therefore, if Japanese writers
are already naturally inclined to write in a digres-
sive way, why not put the emphasis on creative
writing which allows this style, as opposed to
expository writing which is naturally difficult
for them? Shouldn’t we be allowing the Japa-
nese student to be creative anyway?

Another important point is that the Japanese
students tend to enjoy creative writing more
than expository writing. I base this observation
on my own experience, and on discussions with
some other writing instructors.

(cont‘d on page 55)
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(cont'd from page 53)
In summary, the emphasis on teaching ex-

pository or creative writing depends a great deal
on the particular needs of the students. If the
student is going to an English-speaking country
to work or go to school, then expository writing
skills do need to be taught, and that includes
the rhetorical linear style of North American
or British English. If the student is not going to
be in that situation, then I propose that the
emphasis should be on creative writing for the
following reasons: first, it will enhance the
creativity of the student; second, it is usually
more enjoyable, and may instill a desire to write
in English; third, it avoids the problem of ethno-
centrism on the part of the teacher, where the
teacher in essence is telling the student to write
like the cultural pattern of “my” culture. Finally,
in creative writing, digressive writing is not
only okay, it can sometimes enhance the story,
and digressive linear writing tends to be the
strong point of Japanese students.

Perhaps if we think about this issue and then
make some changes in our curriculums, we can
make our writing courses a source of joy for our
students, as opposed to something they wish to
avoid, which unfortunately is often the case.

William Grohe  has an M.A. in TESOL from Portland
State University  and is teaching writing, reading and con-
versation at  Trident College in Hiroshima.
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AN END TO
THE NON-RENEWAL BLUES

Your issues of The Language
Teacher will keep coming even if your
dues expire. Tell the Central Office to
put you on the “Standing Order
System.”
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As language teachers, we all  come UP  with our  share
of ideas and activities. We also use our share Of ideas
from other teachers. My Share is your opportunity  to
share your  idea6 and act iv i t ies .  Art ic les  dealing with
activities  for classroom application should be submitted
to the My Share editor (see p.  3). Articles should  be
based  in principles of modern language teaching and
must follow JALT manuscript guidelines. Please  include
a 25- to 30-word  biographical statement.

Guessing games are the oldest form of the
now voguish information gap methods. Here,
Tina Wright presents a new twist on a familiar
game. Apart from its appeal as a game, it is
helpful in teaching question forms.  This is
followed by Masaki Oda’s presentation of an-

other popular game which is also  useful for
practising question forms. It was adapted from a
game-show to teach Japanese as a foreign lan-
guage in the U.S.

TWO GAMES

1. Whatisit?
By Tina Wright

This is a game for three to eight players. In a
small class the blackboard is used, but in larger
classes, each group uses a large sketch-pad. The
game takes about 20 minutes.

Stage 1: The first person (“It”) draws one
piece of an object. The other players in turn ask
yes/no questions  (Is it a . . ?), “It,” as in all 20-
question-type games, being permitted to give
only yes or no answers. At any point the players
can make the request One more piece, please,
and “It” draws another part of the picture. A
point is given to the player who gives the right
answer. Each member of the group in turn be-
comes “It.” This part of the game will operate
more quickly as students become used to play-
ing. The next time the game is played, the
second stage should be introduced.

Stage 2: In addition to guessing the item drawn,
the players may now try to find the adjective
that “It” has in mind to describe it, by asking
Is it a (fat) cat? If the group can’t find the
answer, they can call at any time Give us a hint,
please. Mime, or verbal replies such as It’s a
colour, can be given to help them.

Stage 3: In the most advanced form of the
game, players then go on to determine what the
subject of the drawing is doing. This requires the
addition of a verb to the structure and, through
the necessary substitution of the for the previous
a(n), gives practice in the use of the article:
Is  the fat cat sleeping? A hint can be required by
demanding Show us what it’s doing, and “It”
has to mime an answer. As in the previous stages,
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a point is given to the student who correctly
guesses first.

I have played this game both with children
and with junior college students. With both kinds
of learner, enthusiasm has led to effortless use of
English. The players never allowed answers given
in Japanese to win points, although they did help
a player who knew the answer only in Japanese
by supplying the necessary English word. Stage 3
can be very strange if played with inanimate
objects, but it can be amusing, with such ques-
tions as Is the big spoon sleeping?

Tina  Wright has a B.Ed.  and an M.Ed.  from the Uni-
versity o f  London. After teaching in England for five
years, she taught in Thailand and Hong Kong, and is
currently teaching at Tanaka Chiyo and Kyoei Junior
Colleges .

2. Jeopardy

By Masaki  Oda

The very popular TV game show Jeopardy
differs from other game shows in that instead
of answering questions, contestants are required
to formulate appropriate questions for given
answers. For example, if the answer is He is the
President of the United States, the correct re-
sponse would be Who is Ronald Reagan? In the
programme on TV there are three contestants
and usually six categories on the game board.
After selecting a category and making a bet, a
contestant is given from that category an answer
for which he has to formulate a question. These
questions usually begin with Who or What.

It is usually not easy tor teachers to create
obligatory contexts in which learners have to
formulate Wh-questions without being too
mechanical. The Jeopardy game makes a useful
contribution to solving this problem. The TV
game-show format provides students with a

October 1988

higher degree of motivation to formulate Wh-
questions from the answers in order to compete
with classmates. I have used the game to teach
Japanese (to college students in the U.S.), but it
can equally well be used to teach EFL in Japan.

According to the focus of the lessons and
the nature of the group, there are several possible
modifications for the language classroom. First,
it is possible for teachers to use this technique
to have students practise Wh-question sentences
beginning with interrogative pronouns other
than What and Who. For example, students can
practise such sentence patterns as Which is more
expensive, A or B? In my Japanese class, I had
my students practice a pattern - . . . wa doyatte
tsukurimasu ka? (“How do you make. . .?) - by
giving simple recipes as answers.

You can also use this technique to have stu-
dents formulate yes/no questions. For example,
questions such as Is  Mr. Reagan the President of
the United States? can be formed from the
answer Yes, Mr. Reagan is the President of the
United States. In any case, it is advisable for the
teacher, or whoever serves as the master of
ceremonies, to clarify beforehand what kind of
questions s/he expects the students to formulate.

Teachers can also use this technique to teach
vocabulary. This is done by requiring the ques-
tion What is (target word)? to be given in response
to a given definition. For example, the question
What is an airplane? is expected to be the re-
sponse to “a flying machine of any type with at
least one engine, that is heavier than air, and that
has wings.”

The number of categories of questions should
be adjusted by the teaching according to the time
available and the character of the group.

Masaki Oda received his M.A. in TESL from St.
Michael’s College in Vermont. He is now teaching Japa-
nese at Georgetown University, where he is also working
for a Ph.D.  in applied linguistics .

Japan Recruitment selects qualified, experienced teachers direct from
Britain to engage in teaching, research or curriculum development

activities at schools, universities and companies throughout Japan.

For further details please contact:
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Please note there is a change in Book Review Editors.
Jim Swan and Masayo Yamamoto  are stepping down as
of the conference and Rita Silver and Jane Wieman (for
English) and Kyoko Nozaki (for  Japanese) will take
over. Their addresses are on page 3.

INTERCULTURAL COMMUNICATION : A
READER, 5th edition. Larry A. Samovar and
Richard E. Porter, editors. Wadsworth, 1988.
392 pp. (price unknown)

Samovar and Porter’s reader in intercultural
communication is now in its fifth edition, and is
the only one of its type - it is handy (one vol-
ume), it is frequently updated, and it is aimed at
the non-specialist. The editors intend to provide
three things: a basic anthology for courses deal-
ing with intercultural communication processes;
a supplementary text in basic communication
and interpersonal communication courses; and
resource material for advanced courses in a num-
ber of related fields. For EFL teachers, the book
should be approached not only in terms of how
well it meets its own goals, but also with respect
to its relationship to other intercultural com-
munication books which might be recommended.

Approximately half of the selections were
written specifically for this or an earlier edition
of the reader. Some of the contributors are
rather well known in intercultural communica-
tion, while others are not intercultural com-
munication specialists at all. The variation in
focus and quality found in the selections raised
some interesting issues.

The editors have defined intercultural com-
munication in a very broad way, in order to in-
clude “nondominant domestic cultures, sub-
cultures, and deviant subgroups” within their
ambit.  The result is a group of studies that range
from Kochman’s superb analysis of black Ameri-
cans’ communication style to Folb’s angry essay
about prejudice and discrimination against
women in the United States and attempts by
others to show that the elderly, the physically
disabled (“physically challenged”), and the gay
must have communication problems that bear
some similarity to what we usually think of as
intercultural communication issues.

The major problem in this section of the book
~ Kochman’s excellent piece aside - is that of
distinguishing communication from sociology
and other fields. Kolb, for example, expends
considerable energy in arguing that there is a
‘dominant culture’ in the United States and that
domination has implications for communication

processes. Since these well-known topics are
routinely dealt with in sociology textbooks, why
do they warrant a place in an intercultural com-
munication reader, especially when the process
of communication itself is virtually ignored?
Such essays are really a part of social psychology
or the sociology of deviance. Is this the best way
to flesh out a book such as this?

Kochman’s book, a portion of which appears
in the reader, offers an instructive counterpoint.
He shows how differences between the black and
the white subcultures lead to predictable con-
flicts in interaction. This is a legitimate subject
for an intercultural communication reader. To
justify inclusion, the other pieces in this section
would have to show how the process of com-
munication is affected. It is simply not enough to
say, as many seem to, that the fact that all inter-
personal communication takes place within a
larger social context means that the study of
that context is also the study of communication
processes. This has to be illustrated and analyzed,
not just implied.

This problem does not arise in other cases.
The fine selections written by Haglund,  Murray,
Lustig, Condon,  Yousef, Stewart, Cathcart and
Cathcart, Fisher, Andersen and Powell, Hoijer,
Becker, Andersen, Ishii and Bruneau, and Albert
and Triandis are most satisfying in terms of in-
formation presented, theoretical organization,
and potential usefulness to the classroom teacher.
For TEFL, then, this reader offers selections of
varying relevance.

The quality of the selections varies widely,
too. Some of them are literally first-rate in depth
of thought and clarity of expression. Especially
noteworthy are those by Hall, Condon, Kochman,
Hoijer, and Bruneau (though the latter would
be rough going for a non-native speaker of
English). The question of quality raises a basic
issue as to the purpose of a reader in intercultural
communication, even one intended for a wide
range of users. Should it represent a cross-section
of the very best studies available, or should it
seek to present the widest possible range of view-
points ,  possibly at  the expense of  quali ty?
Apparently the authors chose the second alter-
native, probably to accommodate the anticipated
needs and interests of their fairly broadly defined
audience.

The editors’ aim may also account for their
inclusion of a large number of selections which
offer general summaries of different aspects of
intercultural communication, in contrast to
original studies. It is almost as if the editors
wanted to produce a volume which could serve
as both anthology and textbook. But systematic
treatments of intercultural communication, such
as the textbooks written by Condon  and Yousef,
Gudykunst and Kim, or the editors themselves
(with Jain). do the job much better. It might be
preferable to keep those functions separate - let

(cont‘d on page 61)
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(cont’d from page 59)
the textbook introduce the field itself and the
basic concepts and variables, and use a reader to
present stimulating, original contributions which
can only be summarized or cited in the textbook.
In this sense, the present volume is “neither
here nor there.”

Those matters aside, the book does offer a
number of interesting selections dealing with
Japan (those by Haglund,  Stewart, Cathcart and
Cathcart, Ishii and Bruneau), as well as some
which offer useful observations about East-West
differences generally (those by Smart, Becker,
and Kim). There are also selections which deal
with issues in translation (Fay and Zaidi) and
interpretation (Berris), and an impirically-based
study of the role of interpretation in the court-
room (Beach).

While this volume is definitely a multi-purpose
book, it is not the first book someone should
read. A textbook is a much better introduction
to the field. As an adjunct to a textbook, the
value of a reader depends on the quality and
relevance of the selections. On this point, the
present volume is probably only average. Finally,
the aim of developing the field of intercultural
communication itself implies the need for a
reader which does not wander afield into socio-
logy, gerontology, and rehabilitative medicine.
Practitioners of those disciplines should seek to
contribute to intercultural communication, not
appropriate it.

Reviewed by Harry Krasnick
Canada-Indonesia Language Program

WORKING WITH COMPUTERS: COMPUTER
ORIENTATION FOR FOREIGN STUDENTS.
Michael Barlow. Athelstan, 1987. 302 pp.
¥3,190.

The stated aim of Working with Computers is
to guide foreign students at American or British
universities in the use of either microcomputers
or larger time-sharing systems. To achieve this,
Barlow has divided his book into two sections:
the first deals with computer basics while the
second considers ways computers can contribute
to academic work, such as tapping on-line
library resources, taking notes from books or
lectures, and writing academic papers.

At the outset Barlow identifies his intended
audience as ESL students just beginning their
academic careers. He indirectly suggests that
training in basic computer skills may well fit into
an ESL component prior to formal admission
into regular university courses.

As a foreign student, you have a lot to put up
with: strange food, unfamiliar customs, and a dif-
ferent language. And since on top of this you
have to cope with classes and assignments, you
may be reluctant to take the time to learn how to
use computers. (p.  i)

While the author appears to offer both sympathy

and encouragement, his text shows little con-
sideration for the limited linguistic competence
of foreign students who have just arrived at an
English-speaking university. In the above quota-
tion, for example, consider Barlow’s use of the
idioms have a lot to put up with and on top of
this. Note also that in this second idiom “this”
has a multiple referent - something that would
most likely escape the attention of a great many
second language users. In other words, the read-
ing level of this text may be beyond the skills of
the audience Barlow has targeted.

It is a pity that the author failed during the
editorial phase of publication to make some lin-
guistic adjustments to accommodate the reading
abilities of his intended readers. Because com-
plex vocabulary and syntactic forms prevail
throughout Working with Computers, it is
virtually impossible to recommend this text
to intermediate-level ESL students for self-
instructed learning. As we will see in a few
moments, the book may also prove unsatisfac-
tory as an accompaniment for formal instruction.

The second great weakness in Barlow’s guide
is his inability to provide explicit information
about how to perform the specific operations
which he describes. This problem arises because
of the wide range of programs that exist for
different computers. That program variety makes
it impossible to describe the exact steps one
must follow to acquire the expertise discussed in
the text leading to frustration on the part of this
reader. Notice for example:

In addition to changing the margin settings, you
will need to find out how to do the following on
your text editor: change the spacing. .., turn
justification on or off, center text, indent text.
(p.  92)

And elsewhere:
You will  have to check the manual for your com-
munications software to find out in detail how to
accomplish these steps. (p.  101)

Thus, Barlow is able to describe WHAT a com-
puter can do, but is usually constrained from ex-
plaining HOW to do it even though in an appedix
three text editors (WordStar, EMACS, and Mac-
Write) are briefly described. This major weakness
raises the question: Why spend time reading
Working with Computers when the practical in-
formation relevant to using a computer is con-
tained in an entirely different volume? If com-
puter instruction must follow another text,
teachers have little reason to select this one.

Much of Barlow’s book deals with the termi-
nology of computers - the naming of parts and
functions. This rationale - not at all uncommon
in many educational applications - suggests that
from an understanding of definitions expertise
will arise. Experience, bowever,  has not often
proven this to be a successful path to skill devel-
opment. However, those who hold that a nomi-
native world can benefit the learner can take

(cont’d on page 63)
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LOOK WHO’S TALKING....
YOUR STUDENTS!

ace By David Peaty

Spot the differences, Treasure Island, Interviews. Opinions,
Discussions, Crossword puzzle. Conversations, Explanations,
and many others - a total of 58 popular information gap
activities for pairwork  at low intermediate level, with A roles at

the front of the book, B roles at the back, clear instructions for
students and useful suggestions for teachers.

Students' Book ¥ 1,350

Ways with Word
By Elaine Kirn

For beginners, this supplementary text has 14  separate units. Each focuses on
giving the student practical vocabulary by providing a variety of entertaining
activit ies,  puzzles and i l lustrat ions. The units are graded and the vocabulary
co-ordinates well  with the order in which  students acquire structures. An

answer key is provided in the student’s book. Students’ Book ¥2,000

Getting Together
By Stempleski, Rice, and Falsett

A beginning/low intermediate text which can be used as a core text in a
conversation course or with another book for grammar/conversation courses,

for one or two semesters. Flexibly organized, the fifteen units are self-contained and can be used in any order. The task-

,J”il  I  Things
- “..k”

.-..  _ .-. ..-.  ._. . ^ . .  ,  I. .-.. ,_-.  .__-

oriented, Information-sharing activit ies for pairs and small  groups which accompany every unit are based on everyday

themes such as “Getting From Here to There,” or “Food and Drink.” Each unit contains about two hours of classroom
activi t ies.  including interviews,  cultural  problems for  discussion,  map act ivi t ies and puzzles.  Students’ Book ¥ 1,690

By Raymond C. Clark
A Basic Communicative Skills Text for adults of all ages. The central character is
Max, and the supporting cast is a North American family, the Grays, and their
friends. Max gets to know them on his arrival in the U.S., and through them
encounters many aspects of American life. He then travels around the country and
experiences the surprises, problems, and pleasures of a traveler in a foreign culture.
Working through the sequenced, captionless pictures together, the teacher and
students easily become partners in the exciting process of exploring the language
and culture of the US.

Students’ Book : One.  Two ¥1,800 each Instructor’s Manual (includes I & 2) ¥3,750

Harcourt Brace Jovanovich Japan, Inc.
lchibancho Central Bldg. 22-1, Ichibancho, Chiyoda-ku. Tokyo 102

Tel: 03-234-3912 ELT Hotline: 03-710-5180  (Shari Berman)
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(cont‘d from page 61)
comfort in the extensive glossary for Working RECENTLY RECEIVED
with Computers  which runs the gamut from
“abbreviation mode (noun)” to “ w y s i w y g
(adjective).”

Reviewed by David Wardell
University of Pittsburgh ELI-Japan Program

THE PROCESS OF COMPOSITION (2nd edi-
tion). Joy M. Reid. Prentice Hall, 1988. 236 pp.

The number of times that the wheel has been
reinvented must be beyond counting. The num-
ber of times that students have discovered the
rules which govern a good term paper through
trial and error, however, closely approximates
the number of students who have ever attended
college. A book like Reid’s The Process of Com-
position could end that often repeated ordeal.
The Process of Composition is not a grammar
book, but a manual for how a student should
plan and execute that arduous feat of writing
his first research paper.

The following materials have recently been
received from publishers. Each is available as a
review copy to any JALT member who wishes to
review it for The Language Teacher.

Notations before some entries indicate dura-
tion on the holding list: an asterisk (*) indicates
first notice in this issue; a dagger (†)  indicates
third-and-final notice this month. All final-notice
items will be discarded after Oct. 31.
CLASSROOM TEXT MATERIALS/
GRADED READERS

Many JALT members have spent countless
classroom hours trying to illustrate through
examples what constitutes a good subject for
a paper. In correcting papers, teachers are
constantly attempting to communicate what
type of outline an essay should follow and
innumerable times we have commented, “This
idea needs further support or development.”
Many students have found themselves totally
perplexed by our request that they “edit and
revise” a paper. The clear instructions and
examples in Reid’s textbook can be of real
assistance in each of these areas. Reid claims
her book teaches the following five skills: 1) Pre-
writing (including subject selection and research);
2) organization (outline and transitions); 3) devel-
opment and support; 4) revision; and 5) editing
of grammar and mechanics.

The original design of this text is for use as
an introductory composition class at the college
level. The main ESL feature is the inclusion of
illustrative essays with a decidedly “international
student” flavor. The reading level of the material
will prevent its use in many lower-level. classes
without significant adaptation. However, this
reviewer has used the material successfully with
STEP I preparation classes. The sections on
subject selection, outline and transitions, and
development and support can all be easily
adapted to speech-making as long as the differ-
ences between written and oral English are kept
in mind.

Reid’s book is not catchy or flashy. If you’re
looking for solid material to help your students
understand what an English essay is all about,
you’ll find it here.

Reviewed by Hugh Rutledge
Kanda Institute of Foreign Languages

*Blanton. Idea Exchange, Books 1 &  2. Newbury
House, 1988.

*Johnson &  Johnson. General Engineering (“English
for Academic Purposes”  series: Student’s book.
Teacher’s book). Cassell, 1988.

*Pifer &  Mutoh. Point Counterpoint: Discussion and
persuasion techniques. Newbury  House, 1988.

*Yates. Earth Sciences (“English for Academic Pur-
poses” series; Student’s book, Teacher’s book).
Cassell, 1988.

Cassell’s “Foundation Skills”  series. Cassell, 1988.
Listening 4. John Green (Student’s book)
Reading 4. Simon Haines.  (Teacher’s edition)
Speaking 4. Jim Brims. (Teacher’s edition)
Writing 4. Richard Knight. (Teacher’s edition)

Greenhalgh et al. The Oxford ARELS Preliminary  Hand-
book. Arnold, 1988.

Kirino et al. Eigo Hatsuon Handobukku. Kuramoto-
sha, 1988.

Lonergan. New Dimensions 2 Test Book (Student’s,
Teacher’s). Macmillan, 1988.

Mulloy. Cassell’s Elementary Short Course (Student’s
book). Cassell, 1988.

Swan &  Walter. The Cambridge English Course, 3 (split
ed., Student’s books A, B, C). Cambridge, 1988.

†Church et al. A New Beginning: An ESL reader. Pren-
tice Hall Regents, 1988.

†Clark. Language Learning Cards (“Activity Books for
Children” series). Oxford, 1988.

†Dalzell & Edgar. English in Perspective 1 (Student’s
book Teacher’s book, Workbook,  two cassettes).
Oxford,  1988.

†Karant. Storylines: Conversation skills through oral
histories. Newbury  House, 1988.

†Orion. Pronouncing American English: Sounds, stress,
and intonation. Newbury  House, 1988.

†Start  with English” Readers. Oxford, 1988.
Grade 1: The Kite. Border.

Pat and Her  Picture .  Border.
Grade 3: The Queen’s Handkerchief: Border.

TEACHER PREPARATION/REFERENCE/
RESOURCE/OTHER
*Bowers, ed. Language Teacher Education: An integ-

rated programme for EFL teacher training (ELT
Documents: 125). Modern English Publications/
British Council, 1987.

*McKay & Wong, eds. Language Diversity - Problem
or Resource? A social and educational perspective
on language minorities  in the United States. New-
bury House, 1988.

*Scovel. A Time to Speak: A psycholinguistic inquiry
into the critical periods for human speech (“Issues  in
Second Language Research” series). Newbury  House,
1988.

*Sheldon, ed. ELT Textbooks and Materials: Problems
in evaluation and development (ELT Documents:
126). Modern English Publications/British Council,
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Byrne. Focus on the Classroom. Modern English Publi-
cations, 1988.

Egawa, ed. The 4th Japanese edition of Thompson &
Mart inet ,  A Practical English  Grammar.  Oxford,  1988.

Teiima. Kodomo Eigo no Kyo to Jitsu. Kagoshima Gai-
g o Gakuin, 1988.

Teiima. Kodomo Eigo no Kyo to Jitsu. Kagoshima Gai-
 go Gakuin, 1988.
†Henning. A Guide to Language Testing: Develop-

ment, evaluation, research. Newbury  House, 1987.

The Language Teacher also welcomes well-
written reviews of other appropriate materials
not listed above, but please contact the Book
Review Editors in advance for guidelines. It is
The Language Teacher’s policy to request that
reviews of classroom teaching materials be based
on in-class teaching experience. Japanese is the
appropriate language for reviews of books
published in Japanese. All requests for review
copies or writer’s guidelines should be in writing,
addressed to: Rita Silver or Jane Wieman, Osaka
Jogakuin Junior College, 2-26-54 Tamatsukuri,
Higashi-ku, Osaka 540.

IN THE PIPELINE
The following materials are currently in the

process of being reviewed by JALT members for
publication in future issues of The Language
Teacher:
Anderson &  Lynch. Listening.
Bacheller .  Start  Writ ing .
Boardman & Holden. English in School.
Bradford. Intonation in Context.
Brieger &  Comfort. Technical Contacts.
Carrell et al., eds. Interactive Approaches to L2 Reading.
Carter & Long. The Web of Words.
Celce-Murcia &  Hilles. Techniques and Resources in

Teaching Grammar.
Chan. Phrase  by  Phrase .
Chaudron. Second Language Classrooms.
Clark. Curriculum Renewal in School FL Learning.
Collie &  Slater. Literature in the Language Classroom.
Crystal. The Cambridge Encyclopedia of Language.
Doff. Teach English.
Dunn & Gruber. Listening, Intermediate.
Fries, P.H., ed. Toward an Understanding of  Language .
Geddes. About Britain.
Gregg & Russe l l .  Past ,  Present ,  and  Future .
Grosse & Grosse. Case Studies in International Business.
Hino. f.-711/4) 6  5 0  P : YQ#6-.
Ingram & King. From Writing to Composing.
Jones & Kirnbrough. Great Ideas.

Levine et al. The Culture Puzzle.
Live. Yesterday and Today in the USA.
Long & Richards, eds. Methodology in TESOL.
Marton. Methods in English Language Teaching.
Molinsky &  Bliss. Expressways.
Moste l ler  et  al .  Survival  English.
Muggles tone  et  al .  English in  Sight .
Newby. The Structure of English.
Nolasco. Listening, Elementary.
Pattison. Developing Communication Skills.
Peaty. Alltalk.
Pickett. The Pizza Tastes Great.
Prabhu. Second Language Pedagogy.
Rooks.  Share  Your  Paragraph ,
Rutherford &  Sharwood-Smith. Grammar and L2

Teaching.
Sanabria. A Picture’s Worth 1000 Words.
Shortreed & Kelly. Significant Scribbles.
Strong, ed. Second Language Learning and Deafness.
W i l l i s  & Wi l l i s .  Collins COBUILD English Course.
Yalden. Principles of Course Design for Language

Teaching.
Zion et al. The “Open Sesame” series.:

New From TESOL!

RESEARCH IN READING IN

ENGLISH
AS A SECOND LANGUAGE

Edited by Joanne Devine,
Patricia L Carrell,  and David E.  Eskey

v New approaches to reading
research

v Interplay of reading skills and
general language proficiency

rr Importance of culturally
determined background knowledge

v Differences in first and second
language reading

Contributions  from 20 spec ia l i s t s
indluding the latest  research from
P Carrell, U Connor, J Devine,  0 Eskey,
M.  James, K. Koda, K Parry, K. Perkins,
G Sang, M Steffensen, J Strother,
and J Ulijn

$15 00  members, s 16 50 nonmembers
Plus 15% postage.
All orders must be prepald

Teachers of English to
Speakers of Other Languages
1116 22nd Street, NW, Suite 205

WashIngton.  DC 20037 USA

II SPECIAL ONE-TIME  OFFER FROM TOKYO JOURNAL
0 A 30% discount off the ¥500 cover price for quantities of 10 copies and up...for

use as classroom reading material. (Shipping charges apply to bulk orders.)
@ On an individual basis, a subscription (only ¥5,500  per year) brings

membership in the Tokyo Journal Club, which makes you eligible for discounts
at many museums and theaters, and gives you access to the TJClub  Lounge in the
Tokyo Journal building near Yotsuya San-chome.

Send all bulk orders or subscriptions to: Mr. H. Senuma, Circulation Department
Tokyo Journal, 27-10 San’ei-cho, Shinjuku-ku,Tokyo  160, Tel: (03) 359-2331
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On Campus
Feeling at Home with English

A 1 -year college course in speaking flu-
ency based on the development of ac-
curate listening skills in exercises that
are brief, light and motivating.
The content of On Campus matures
gradually over 24 lessons according to
a tailored build-up of vocabulary and
sentence complexity, leading students
to feeling “at home” with natural
everyday conversation.

l  Text . . . . . . . . . . . . . . . . ¥1,700

PENSION PRO)@ji&AT[()N
tiwlKQ)smm I-ANDBCOK

i ’/ Ideal for JET teachers or Team Teaching:
+,:;&i  q&j/ t# a selection of English pronunciation prob-

lems that Japanese speakers find more dif-
) 0 I , -7 1,‘,  ,_-._

I ficult. As a first course in pronunciation,
// \ (:/ \ ”

i\

m

the lessons are intended for junior and
_,

N I ( -i;cr9-’  $*j senior high. Included are (1) a Teaching
Guide in English, (2) the Student’s Book\ -, i _ ‘8,I L with many illustrations and explanations in/ \
Japanese, and (3) three cassettes with an

$a;!  i#[ ~~~~~ accompanying script for teachers’ reference.

, ? %, q
l  Text &  Tape Set (3 cassettes). . . . . ¥4,950

fE151*-- l  Teaching Guide. . . . . . . . . . . . . . ¥1,000
l  Text only. . . . . . . . . . . . . . . . . . ¥450

seido language institute
12-6 Funado-cho,  Ashiya-shi, Hyogo 659, Japan

p$H+wil~~~~F!
7659 RLI%B?i9%P~l2-6  TEL 0797(3 1)3452

FAX.O797(31)3448



TECHNICAL CONTACTS
Materials for developing listening and speaking skills for the student of technical English

NICK BRIEGER and JEREMY COMFORT
Technical Contacts provides practice in
communication skills for the specialist and non-
specialist student of technical English. It is also
suitable for those already in technical professions
who need abetter grasp of English for their jobs. As
such, it is ideal for learners who wish to revise their
English, or re-apply it, in a broad technical context.

Features:
l Pre-intermediate level and above
0 Designed for classroom and self-study practice
l Grammatical and functinal/notional
0 Audio cassette with  spoken varieties of English,

including American
l Listeningpassages and dialogues with related

activities
0 Vocabulary extension
l Discussions, role-plays and problem-solving

activities
0 Recording transcripts and answers to the

exercises.

In this book the authors have followed the formula of
their highly successful Business  Contacts, also
publishedby Prentice-Hall.
Topic themes include: Optical Fibres, Computers and
Computer Systems, Shape Memory Alloys, Testing
Circuits, Transistors, Building a House, Printing
Processes, Energy, Microchip Manufacture, Data
Communications, Information Retrieval,
International Aviation Standards, Project Planning,
Electronic Assembly, Energy Sources and Factory
Automation.

13-898263-5 Book 176 pages
13-898289-9 Cassette

For further information, contact Harry T. Jennings.
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Reports  written in English on chapter presentations
s h o u l d  b e  s e n t  t o  c o - e d i t o r  AM Chenoweth Yamato
Heights 2-102  7-17-16 Yanaka, Taito-ku, Tokyo 110.
Those written’in Japanese should be sent to the Japa-
nese Language editor (address on p.  3). They should
reach the editors  by the first of the month preceding
desired publication. although actual publication dates
may vary due to space limitations.

A c c e p t a b l e  l e n g t h  i s  up t o  2 5 0  words in English,
t w o  sheets o 400-ji genko  yoshi in J a p a n e s e .  E n g l i s h
must betype d doub!e-spaced on A4-size  p a p e r .  L o n g e r
reports can be considered  only upon prior consultation
with the editors. Please  refer to guidelines in the Janua-
ry issue of this volume.

OSAKA
VOCABULARY BUILDING

By Steve Maginn

Steve Maginn of Cambridge University Press
presented some ideas for vocabulary building/
development at the Osaka August meeting. He
started with some basic principles which can be
summarized as follows:

Persuade students of the importance of vocab-
ulary building. Too often we deal with the vocab-
ulary only as it comes up in a text. We need to
do more than explain the meaning and continue
with the passage.

Work with the vocabulary and make it rele-
vant. The best method for learning a new word
depends on the word itself. Some words lend
themselves to teaching by example, some by
explanation and some by translation. After stu-
dents understand the word, it must be used in a
context that is meaningful to the students.

Perception is bigger than production. Is a
particular vocabulary item important for the
student’s productive use or receptive use?

The last part of the presentation was devoted
to activities that teachers could “take home and
use tomorrow.” These demonstrated how vocab-
ulary, including vocabulary from a textbook,
could be worked into vocabulary-building
activities.

Reported by Rita Silver

TEACI-IJNG VIDEO ENGLISH
THROUGH ACTION

By Robert Liddington and William Qtanford,
Language Resources

Teachers became actors at our July meeting,
when Robert Liddington and William Stanford
showed us a video and had us act it out. The
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idea was to stress how things such as posture
and eye-contact convey meaning. The point
seems obvious, but the presenters noted that
when audio-visuals are used in class, often the
audio is emphasized at the expense of the visual.
As the acting exercise showed, gestures or facial
expressions  need as much practice as intonation
or tag questions if students are to learn how to
communicate effectively.

The presenters then asked us to brainstorm
for better ways of using video. Besides present-
ing the audio and the visual together, each part
could be presented separately. Students could
then act out the video, starting with simply
watching and miming after the pictures, then
gradually building up to role-plays, in which the
audio is played and the students silently make
the appropriate movements. Then, after prac-
ticing the audio part, students can be asked to
“put it all together.”

Certainly other ideas are possible, but Lid-
dington  and Stanford believe that a successful
video lesson incorporates pre-teaching (having
students act out a situation before seeing it on
the video), presentation, enaction  (miming the
video), practice, and improvisation. They also
feel that it is more effective to have students act
out a scene rather than to answer comprehension
questions about it. Questions are more effective
at the end of the lesson, to help students reflect
on what they have done.

Reported by Lisa Lei  Isobe

CHIBA
VIDEO IN THE CLASSROOM

By Michael Thompson
For Chiba members the rainy season’s dreary

departure in July was offset by a lively presenta-
tion by Mike Thompson of Longman  Japan.

Initially, those in attendance had an oppor-
tunity to feel, first hand, tne frustration  of view-
ing a segment of video without the advantage of
pre-teaching activities. The viewers then offered
suggestions for improving comprehensibility.
prehensibility.

Next, a brief excerpt, set in a cafe, became the
nexus of a variety of activities. As a warm-up, the
audience provided a list of personality adjectives.
The segment was then aired, without sound, and
those present were asked to match the characters
with words from the list. Following that, a single
scene was replayed complete with audio com-
ponent. Thompson stopped part way through the
scene where Barry, the notorious philanderer,
rings up the pretty waitress, Jane, to break a
date. After witnessing Barry’s poor excuse for an
excuse, everyone present engaged in an im-
promptu excuse-making session in pairs. Some
convincing excuses were then reported back to
the group as a whole. Hearbreaker Barry offered
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the lame excuse that his mother was visiting
unexpectedly. Poor Jane! But her terse reply
provided an opportunity to focus on stress and
intonation. Next, five sentences from the video
were dictated and the pairs had to predict who
said them and how they were said. Selectively,
participants then demonstrated their predicted
stress pattern to the group. The full segment was
then replayed to highlight the stress and intona-
tion of the dictated lines. Finally, the group was
encouraged to comment on the characters.

Thompson’s was a tight presentation, under-
scoring the need for proper planning when
using video in the classroom.

Reported by Brian Grover
Wayo Women’s Junior College

TOKYO

VOCABULARY BUILDING ACTIVITIES
By Steve Maginn

In a famous collection of short stories of the
1930s  a fictional ESL teacher in New York City
proclaims, “Vocabulary! Above all, we must
work on vocabulary.” While the method he used
to “work on” vocabulary would certainly not
be approved of today, the acquisition of vocab-
ulary still remains a central concern of the ESL
curriculum. In our June meeting Steve Maginn of
Cambridge ELT offered many practical sugges-
tions for dealing with this aspect of language
teaching.

First of all, the purpose of the student will
determine the type of vocabulary needed, so
that vocabulary in the textbook should be classi-
fied as items the student needs or does not need.
Moreover, the students should be taught to make
this distinction for themselves to make their
vocabulary acquisition more efficient.

A variety of exercises was presented to il-
lustrate how students can improve their strategies
for learning vocabulary. These mainly involved
the grouping of vocabulary items in closed sets
of different types including items related to a
topic or an activity, those similar in meaning and
those which connect discourse.

Participants were involved in a number of
practical vocabulary building activities consisting
of vocabulary tasks associated with reading.
Some of these went well beyond what one
normally thinks of as vocabulary exercises, mak-
ing vocabulary acquisition a part of reading skills.

Reviewed by George Deutsch

YOKOHAMA

NONVERBAL COMMUNICATION :
MESSAGES WITHOUT WORDS

By Barbara L. Hoskins

At our July meeting, Barbara Hoskins of LlOJ
stressed the importance of nonverbal communi-

cation in language learning and teaching. Through
nonverbal areas such as gestures,  posture,
proxemics, eye contact, facial and vocal ex-
pressions, we cannot not communicate. Double
messages result when there is a contradiction
between a verbal message and a nonverbal one,
and she maintains that when such conflicts
occur, the noverbal  message speaks louder than
the verbal.

Hoskins recommends that teachers should
include activities in their curriculum which help
make students more sensitive to and in control
of nonverbal messages. She suggests exercises
such as charades, role playing and quizzes that
focus on bringing out feelings rather than just
give language practice. When introducing simple
words and expressions, teachers can use voice
changes to show their students how to get more
mileage out of the words. Depending on the
context and the way something is said, an
utterance as innocent as “Oh,” for example,
can convey a wide range of meanings such as
surprise, mere polite interest, real indifference,
disappointment, pity, a threat, sarcasm, or fear.

Finally, Hoskins pointed out  that  as non-
verbal communication varies culturally, teachers
have a responsibility to teach culture along with
language in order to help their students avoid
misunderstandings.

Reported by Suzy Nachtsheim

JALT  CHAPTERS
‘eb
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Please  send all announcements for this column to Jack
Yohay  ( a d d r e s s ,  p .  3 ) .  T h e  announcements  s h o u l d  fol-
low the style and format of the LT and be received by
the first of the month preceding publication.

ON JALT ‘88

Attention: Conference Participants
If you would like to write a report on a pres-

entation for publication in the February issue of
The Language Teacher, please go to the JALT
Publications table near the registration area at
the conference and sign up. The deadline for
submission is Dec. 15.

Attention: Pre-Conference
Workshop Participants

Anyone planning to attend a pre-conference
workshop on Friday, Oct. 7, and interested in
writing a report on it for publication in The
Language Teacher should contact the editors
(address, p. 3) and/or sign up at the Publications
Desk in the registration area of the conference.
These workshops are a new feature at this con-
ference, and The Language Teacher would very
much appreciate reports.

CALL FOR PAPERS -- RELC
The Regional Language Centre 1989 Regional

Seminar on “Language Teaching Methodology
for the Nineties” will meet April 10-14, 1989 in
Singapore. For information contact: Chairman,
Seminar Committee, SEAMEO Regional Lan-
guage Centre, 30 Orange Grove Road, Singapore
1025. Tel.: (65) 7379044; fax: (65) 7342753;
telex: RS 55598 RELC; cable: RELCENTRE
SINGAPORE.

DEADLINE EXTENDED
2nd International Language Testing Conference
Tsukuba, March 30-31, 1989 - CaII for Papers

Dr. Lyle Bachman  of the University of Illinois
has accepted an invitation to be one of the guest
speakers. The British Council and JACET are
supporting the conference along with JALT.
Papers are being solicited on topics related to
language testing. Send a brief abstract (50-100
words in English or 200-400 characters in Japa-
nese) plus a short biographical statement to
arrive by Nov. 1. Applicants will be notified of

October 1988

the status of their proposals by Dec. 1. The com-
plete schedule of events will be published in the
February 1989 issue of The Language Teacher.
Send proposals to: International Language Test-
ing Conference, c/o H. Asano, Foreign Language
Center, The University of Tsukuba, Tsukuba-
shi, Ibaraki 305. For further information, con-
tact H. Asano (0298-51-0485) or V. LoCastro
(0298-53-2429 or 0298-52-1848).

SPECIAL ANNOUNCEMENT
New Ph.D. Program in

Second Language Acquisition

The University of Hawaii is pleased to an-
nounce the establishment of a Ph.D. program in
Second Language Acquisition. Candidates for the
doctoral degree will concentrate in one of four
areas: pedagogy, use, acquisition, or analysis. The
program, which is scheduled to begin Fall 1989,
is administratively attached to the Department of
English as a Second Language. For information
write to: Dr. Richard Schmidt, Chair, Program in
Second Language Acquisition. Dept. of ESL,
University of Hawaii, 1890 East-West Road,
Honolulu, Hawaii 96822, U.S.A.

TEMPLE UNIVERSITY JAPAN
Distinguished Lecturer Series

Oct. 15-16 (T), 22-23 (O): The Testing of
Communicative Competence, John Oller, Univ.
of New Mexico

Nov. 19-20 (T), 26-27 (O): Shaping a
Communicative ESL/EFL  Curriculum, Sandra
Savignon, Univ. of Illinois

All workshops Sat.,  2-9 p.m., Sun., 20 a.m.-
5 p.m. Information: Temple University Japan,
1-16-7 Kami-Ochiai, Shinjuku-ku Tokyo 161
(site of the Tokyo sessions), 03-367-4141; or
Kyowa Nakanoshima Bldg. 2F, l-7-4 Nishi-
Temma, Kita-ku, Osaka 530 (site of the Osaka
sessions), 06-361-6667.

JALT members and othersunable to enroll
formally may attend the Saturday 2-5 p.m.
portion of the course at special low fees.

Caleb Gattegno
1911-1988

For Dr. Gattegno, silence was a
place, a time for reflection and dis-
covery. The Silent Way, his creation,
is ours. In each moment where we
leave silent space for our students -
or take its daring Ieap across - we
honor his memory.
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BASIC ENGLISH SKILLS TEST UPDATE
The revised Basic English Skills Test (BEST)

of listening comprehension, speaking, reading,
and writing, which tests how well refugees and
other limited-English-speaking adults have attain-
ed these basic functional language skills, with a
manual including sections on scoring procedures,
interpreting the results, and the statistical charac-
teristics associated with the test, is available for
purchase in a kit that contains all materials
necessary to administer the BEST. For further
information or a free sample packet that includes
a copy of the retired form of the test, please
contact: BEST Program Director, Center for
Applied Linguistics, 1118 22nd St.,  N.W.,
Washington, DC 20037, U.S.A.

GOING HOME
This workshop on reentry, including train-

ing techniques for intercultural adjustment, by
Dr. Margaret D. Pusch, an experienced cross-
cultural trainer, will be held Sun., Oct. 16, 10
a.m.-6 p.m. at Tokyu Creative Life Seminar
“Be,” Shibuya. For information: S. Araki, CCTS,
6-10-206  Matsubara, Setagaya-ku, Tokyo 156;
03-327-1866.

Please send all  announcements for this column to Jack
Yohay  (address, p.  3). The announcements should fol-
low the style and format of the LT and be received by
the first of-the month preceding publication.

FUKUOKA
Topic: Cultural Themes in English
Speaker: Alan Booth
Date: Sunday, October 23rd
Time: 2-5 p.m.
Place: Iwataya Community College, Tenjin

Center Bldg. 14F
Fee: Members, free; non-members, ¥ l ,000
Info: Etsuko Suzuki, 092-761-3811

From Shakespeare to Noh, Alan Booth has
won international acclaim for his drama skills.
Asahi Evening News film critic, he has also re-
searched and presented NHK educational TV and
radio programs. He is best known for The Roads
to Sara, which charts the humanity of Japan in
poetry, pathos and humor. Mr. Booth’s talk will
be a wide-ranging overview of the most impor-
tant cultural and educational themes in Japan
today.

GUNMA
Topic: Materials Development
Speaker: Hisatake Jimbo
Date: Saturday, October 22nd
Time: 3 -5 p.m.
Place : Ikuei Junior College, Takasaki
Fee: Members, free; non-members, ¥500
Info: Wayne Pennington, 0272-51-8677

Morijiro Shibayama, 0272-63-8522
How are teaching materials developed? What

objectives do material writers have in mind?
Four skills? Reading and writing as primary
goals? How about listening and speaking? Is the
material of a kind that would interest students?
On what method is the textbook based? Is the
language in the lessons authentic? Is there an
interesting theme or topic through the book?
Does the material show contrasts between the
foreign culture and the culture of our students?
These are some of the questions material writers
should bear in mind and teachers have to con-
sider when they select textbooks and other
materials.

KANAZAWA
Topic: Reports on JALT ‘88
Speakers: JALT officers and other conference

attenders
Date: Sunday, October 16th
Time: 10:30 a.m.- 1:30 p.m.
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Place: Ishikawa Shakai Kyoiku Center
Fee: Members, free; non-members, ¥500
Info: Mikiko Oshigami, 0764-29-5890

Kevin Monahan,  0762-23-8516
Discuss what you hear or catch up on what

you missed. JALT officers (and anyone else who
so desires) will report on the conference lectures
and seminars they found especially interesting
or valuable. This will provide an opportunity for
those unable to attend the conference to hear the
more important ideas that were presented and
for those who did attend to discuss what they
heard. A stimulating, free exchange of ideas is
expected.

KYOTO

Topics: 1) Telecommunication for EFL
Learners

2) Election of chapter officers for 1989
Speakers: Dave McLane and Greg Peterson
Date: Sunday, October 23rd
Time : 2-5 p.m.
Place: Kyoto YMCA, Sanjo Yanaginobamba,

on Sanjo between Karasuma and
Kawaramachi; 075-231-4388

Fee: Members, free; non-members, ¥500
Info: Greg Peterson, 0775-53-8614

The speakers wilI  explain the basic principles
of using the normal telephone system to com-
municate text data with personal computers,
describe examples of telecommunication by
learners of English in Japan, and provide a
demonstration, using a distant host computer
system and a personal computer at the YMCA.

There will also be a brief business meeting at
which we will nominate and elect officers for
1989. Please be sure to attend if you want to
have a voice in Kyoto chapter business.

Dave McLane is a member of Independent
Research Associats  and System Operator of
AEGIS (All English General Information System),
a telecommunication host in Nagaokakyo City
which offers bulletin board, database, mail, and
special interest group services.

Greg Peterson is a full-time  teacher at Notre
Dame Women’s College and is one of the vice
presidents of the Kyoto chapter of JALT.

NAGASAKI

1)
Topic:

Speaker:
Date:
Time:
Place:

Fee:

Language Learning and Cultural Inter-
action
Karl C. Diller
Friday: October 14th
7-8:30 p.m.
Nagasaki Junior College of Foreign
Languages (Gaigo Tandai, a five-min-
ute walk from Sumiyoshi street-car
stop. Parking available.)
Members, free; non-members, ¥500;
students, ¥350

This presentation argues for a more dynamic
generative model of the mind, one which allows
for free will and surprising and creative develop-
ment in language learning. It begins to explain
the problem of individual differences and uni-
versals in language acquisition in a cultural setting.

Dr. Karl C. Diller (Ph.D., Harvard) is a profes-
sor at the University of New Hampshire, where
he teaches linguistics, applied linguistics, and
neurolinguistics and supervises the ESL program.
His numerous books and articles include The
Language Teaching Controversy (Newbury  House) .
Dr. Diller is a featured speaker of JALT ‘88.

2)

Topics:  1)

2)
3)

4)

5)
6)

RAINBOW SEMINAR
Accuracy and Fluency: The whole
is greater than some of the parts
English Pronunciation Inside Out
Getting Students to Speak: It’s not
impossible
Panel Discussion: Insider Informa-
mation  for Future Teachers
Teaching Large Classes
Beyond Monday.  .how to pul l
together ideas generated at the
conference to make a lasting im-
pact on our teaching

Speakers: l), 5) and 6) Marc Helgesen (Miyagi

Dates:
Time:

Place:
Fee:

Gakuen, Sendai)
2) Eamonn O’Dowd (Nagasaki Junior

College of Foreign Languages)
3) Sheila Miller (Kwassui H.S.)
4) Katsunobu Shiina (Kaisei H.S.),

Yukitaka Mikuriya (Nishisonogi
H.S.), Yoko Morimoto (Kwassui
Women’s College)

Saturday-Sunday, October 29th-30th
1) 3-5 p.m. Saturday; 2 and 3) 5:30-

6:30 p.m. Saturday (concurrent
sessions)

4) 11 a.m.-12 noon Sunday; 5) l-4
p.m. Sunday; 6) 4:30-5  p.m. Sunday

As above
Members/students, ¥500 per day; non-
members, ¥ l ,000  per day. Free for
students who come only for the panel
session.

Banquet Dinner and Social Hour: 7-9 p.m. Satur-
day at  Always restaurant near the
seminar site, ¥2,000.  Banquet reserva-
tion deadline: October 22nd. Call
Yumi Yoshida, 0958-44-3859 (eves.)

Info: Yoko Morimoto, 0958-22-4107 (W)
Satoru Nagai, 0958-44-1967 (H)
Yukitaka Mikuriya, 0958-56-5647 (H)

Marc Helgesen (M.S., Southern Illinois Univer-
sity) is the principal author of English Firsthand
and English Firsthand Plus, conversation texts
for Japanese students. He is currently working
on a beginning-level series.
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Topic: Grammar and Grammar Practice
Speaker: Jimmie Hill
Date: Thursday, October 13th
Time: 6:30-8:30  p.m.
Place: Tezukayama Gakuen
Fee: Members, free; non-members, ¥ l ,000
Info: John Williams, 0742-45-6872

The presentation is described in TOKYO/
WEST TOKYO below.

NIIGATA
Topic: To be announced
Speaker: Jeremy Harmer
Date: Thursday, November 10th
Time: 7-8:30  p.m.
Place: Niigata Kyoiku Kaikan
Fee: Members, free; non-members, ¥500
Info :  Carl Adams, 025-262-7226/260-7371

MasaTakasugi, 025-231-1119/231-1128
The regular monthly meeting is also scheduled

for Sun., Nov. 13. See the November LT  for
details.

OKAYAMA
Topic: Investigating English
Speaker: Jimmie Hill
Date: Saturday, October 15th
Time: 2:40-4:30  p.m.

Place:

Fee:
Info:

OMIYA
Topic:

Speaker:
Date:
Time :
Place:
Fee:
Info:

Based
teaching

Shujitsu High School, 14-23 Yumino-
cho
Members, free; non-members, ¥500
Fukiko Numoto, 0862-53-6648

Exploring the Promise of Team
Teaching
Don Maybin
Sunday, October 16th
1:30-4:30  p.m.
Omiya YMCA
Members, free; non-members, ¥ l ,000
A. Krause, 0487-76-0392
on experience gained through a team-
project at Kamonomiya Junior High

School in Odawara, Mr. Maybin will analyze the
benefits, problems, and potential solutions of
team-teaching arrangements which involve local
and foreign English instructors working together
in Japanese secondary schools. Special attention
will be given to the roles of both teachers, includ-
ing how to allow for the strengths of each when
planning a lesson. This will be followed by a
demonstration class. The lesson plan has a cul-
tural focus and was tested at Kamonomiya with
four different pairs of teachers.

If time permits, those who attend will also
be asked to describe their own team-teaching
situations.

Oxford University Press is looking for two

ELT REPRESENTATIVES
to join our successful marketing team.

1)  Native English speaker with working knowledge of Japa-
nese and minimum three years EFL teaching experience.

2) Japanese with good working knowledge of English and
an ELT background.

The main part of the job is promoting Oxford English
materials to schools and teachers throughout Japan.

&

m
Please apply in writing with CV and photo to:

Stephen Ziolkowski (ELT Manager)
OXFORD  UNIVERSITY PRESS

3-3-3. Otsuka, Bunkyo-ku, Tokyo 112

72



The Language Teacher XII:11 October 1988

OSAKA

Topic: The Testing of Communicative Com-
petence

Speaker: John Oller
Date: Saturday, October 22nd
Time : 2--5 p.m.
Place: Temple University (see Bulletin Board)
Fee: Members, ¥ l ,000;  non-members,

¥2,000
Info: Tamara Swenson, 06-351-8843

SAPPORO

ENGLISH-LANGUAGE BOOK FAIR
Sat.-Sun., Oct. 29-30

For fulI information:
Torkil Christensen, 011-737-7409
Ken Hartmann, 011-584-4584

TAKAMATSU
Topic: Classroom Techniques - The Practi-

cal Side of Language Teaching Theory
Speaker: Jimmie Hill
Date: Sunday, October 16th
Time: 1:15--4:30  p.m.
Place: Takamatsu Shimin Bunka  Center
Fee: Members/students, ¥500;

others, ¥1,500
Info: Harumi Yamashita, 0878-67-4362

Teachers may be familiar with a number of
competing theories of language learning. How-
ever, there is also the large area of work in prac-
tical classroom techniques, which bridge the gap
between language learning theory and classroom
practice, and are of special value in the manage-
ment of large classes.

Jimmie Hilll, from Britain, a textbook writer,
publisher and teacher trainer, will demonstrate
such techniques and discuss their effectiveness.

We will eat with Mr. Hill from 5:30  p.m. at
Nakamise. Please call Ms. Maruura (0878-34-
6801) by Oct. 11 if you want to join us.

TOKYO
Topic: The Testing of Communicative Com-

petence
Speaker: John Oller
Date: Saturday, October 15
Time: 2-5 p.m.
Place: Temple University (see Bulle tin Board)
Fee: Members,.¥l,000;  non-members,

¥2,000
Info: Michael Sorey, 03-444-8474

TOKYO/WEST TOKYO

Topic: Grammar and Grammar Practices
Speaker: Jimmie Hill
Date: Monday, October 24th
Time: 6-8 p.m.

Place: Sophia University Library, Room 8 12
Fee: Members, ¥500;  non-members, ¥1,000
Info: Michael Sorey, 03-444-8474

Nobuyuki Shoji, 0426-66-7889
Tadaaki Kato, 0473-71-4053

See TOYOHASHI below.

TOYOHASHI

Topic: Grammar and Grammar Practices
Speaker: Jimmie Hill
Date: Tuesday, October 18th
Time: 6-8 p.m.
Place: Kinro Fukushi Kaikan, 2F
Fee: Members, ¥500;  non-members, ¥l,000
Info: Kazunori Nozawa, 0532-48-0399

Masahito Nishimura, 0532-47-1569
What do grammar practices really practice?

What should grammar practices practise?  The
answers to these questions are often very differ-
ent. After defining what grammar means and
what it means in the classroom, we wilI  look
closely at different kinds of grammar practice
from the point of view of the teacher and the
student. This session wiI1  be of interest to both
native and non-native speakers of English, ir-
respective of their size of class.

Jimmie Hill is described in YAMAGATA
below.

YAMAGATA
Topics: 1) Classroom Techniques - The practi-

cal side of language teaching theory
2) Investigating English

Speaker: Jimmie Hill
Date: October 22 or 23 (tentative)
Place: Yamagata Kenmin Kaikan or Fukushi

Bunka  Center
Fee: Members, ¥500;  non-members, ¥800
Info: JALT-Yamagata, 0236-22-9588

Jimmie Hill, M.A. in English language and
literature, Edinburgh University, has co-authored
many books, mainly on teaching English to
adults, with Michael Lewis. He has trained teach-
ers at the British Center in Sweden.

Submission to the Special Issues of
The Language Teacher

Articles concerned with the topic of a
Special Issue may be submitted either to the
Editors or to the guest editor for that partic-
ular issue. It is recommended that one or the
other be consulted beforehand, to avoid
content overlap, and that plans be made to
submit the article approximately two months
before the issue date.

For further information, please contact
the Editors.
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DEP. DATE : 17/DEC (SAT), 18/DEC  (SUN)
l9/DEC (MON), 23/DEC (FRI)
(NON STOP FLIGHT 12 HOURS)
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OTHER RETURN DATE WILL BE REQUESTED
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NOW SPECIAL  ADVANCE BOOK 16  ,000-YEN
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Please send all  announcements for this column to Jack
Yohay  (address, p. 3). The announcements should fol-
low the style and format of the LT and be received by
the first of the month precedingpublication.

(CHIBA) Two-year position beginning March,
1989 as an English teacher for children and
adults of all levels. Outgoing, cheerful native
speaker with a degree in ESL/EFL or related
fields and experience desired. Competitive salary
based on qualifications, low-cost housing and
other benefits, and bonus upon completion of
contract provided. Send inquiry and resume to:
Chuck Anderson, Teaching Director, M.I.L.,
Taisei Bldg., 2-6-6 Narashino-dai, Funabashi-shi,
Chiba 274; 0474-62-9466.

(FUKUOKA) Experienced native speakers to
teach intenstive and college-level ESL at a new
(to open April ‘89) educational center designed
to prepare students for American college educa-
tion. Interviews will be held in December/January
for year-round positions. Competitive salary and
benefits. M.A. preferred. Send vita and letter to:
Dr. Philip Smith, Director, West Chester Uni-
versity Japan, l-10-16, Akasaka, Chuo-ku,
Fukuoka 8 10.

(FUKUOKA, NAGOYA) Part-time English in-
structors from March, 1989. B.A./M.A. in EFL
or equivalent, plus minimum two years’ experi-
ence required. Four nights/week. Hourly pay
depends on qualifications. Approx. three months’
vacation. Send resume to: Overseas Training
Center (Attn. Ms. Yoshida), Matsushita Electric
Industrial Co., Ltd., 2-10 Kikugaoka Minami-
machi,  Hirakata, Osaka 573; 0720-44-2395.
lnterviews possible at JALT ‘88.

(KYOTO) A part-time teacher with native or
near-native level proficiency in all aspects of
English, in addition to training and experience in
teaching, for an international high school, in
which most of the students were raised abroad
(kikokoshijo). School environment is freer and
more progressive than conventional high schools.
Possible classes: elective classes (drama, current
events, conversation/discussion) for all students;
grammar and composition/reading for returnees.
For further information, call Mike Cox, 077-465-
8911 (work) or 0742-49-5107 (9 a.m.-l 1 p.m.).

(MATSUYAMA) EFL instructor for freshman
English program from April 1, 1989.  TEFL
M.A. required. Six classes/week. Two-year non-
renewable contract includes salary (roughly
¥3,600,000/year  tax-free), air fare to/from Ma-
tsuyama, health insurance, other allowances and
benefits. Vita and copy of diploma should be sent

October 1988

to: Kenji Masaoka, Registrar, Matsuyama Shoka
University, 4-2 Bunkyo-cho, Matsuyama 790.

(NAGOYA) Full-time English instructors needed
immediately for major Japanese companies. Must
be native (preferably American) speakers with a
strong background in linguistics and ESL, and be
willing to be trained in a new method of instruc-
tion. Knowledge of Japanese, engineering, and
business helpful. Salary is very attractive and
monthly guaranteed. One-year contract, exten-
sion negotiable. Accommodation and sponsor-
ship available. Please send resume, letters of
recommendation, transcripts, and recent photo
to: Mr. Sakamoto, Nippon Information &
Communication Co., Ltd., Satsuki Bldg. 201,
1-6-12 Kyomachibori,  Nishi-ku, Osaka 550;
06-441-8528.

(NAGOYA) Full-time teacher of American or
British studies. M.A. in American or British
studies, American or British history, or similar
fields, and two years’ prior teaching experience
required. Duties would include teaching, exam
preparation, committee work, and curriculum
planning. Two-year contract with renewal pos-
sible. Please send your curriculum vitae, academ-
ic transcripts, list of publications, and photo by
Nov. 15 to: Dr. Tanaka, Sugiyama Women’s
University, 17-3 Hoshigaoka-Motomachi,
Chikusa-ku, Nagoya 464.

(NAGOYA) Language Resources seeks native-
speaker EFL professionals for several part-time
(possibly leading to full-time) positions. Courses
are expected to start October/November 1988
and are to be held during mornings and after-
noons. At least two years’ EFL experience and
preferably TEFL/TESL qualifications required.
Experience teaching courses in the hotel/service
industry would be beneficial. Contact: Personnel
Manager, 078-382-0394/5,  or toll free: 0120-38-
0394.

(NIIGATA-ken) The Graduate Schools of Inter-
national Relations and International Management
of the International University of Japan seek
EAP instructors for long-term and summer inten-
sive positions, both types to begin in late June,
1989. Salary: ¥4-5 million/year (¥900,000/12
weeks), transportation, housing. Six-week posi-
tions may also be available. Qualifications: M.A.
or Ph.D. in EFL or applied linguistics; experience
with advanced students and intensive programs;
interest in politics, economics, management;
adaptability to rural environment. Duties: Teach
9-l5 hours/week, develop curriculum, assist with
testing and extracurricular activities. Conditions:
English-medium university; highly motivated
multinational student body; small class size;
excellent computer facilities; faculty committed
to both teaching and research. Please send CV to:
Mark Sawyer, Director, English Program, I.U.J..
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Yamato-machi,  Minami Uonuma-gun 949-72.
Please state times of availability for interviewing
at JALT ‘88.

(OSAKA) Native-speaker teachers of English,
full-time and part-time, from April, 1989. Mini-
mum two years’ experience in Japan. Degree
required. One-year contract, renewable. Salary:
¥3,600,000-4,200,000/year,  plus benefits. Posi-
tions will be filled from the fiddle  of October
to the end of December. Send letter of applica-
tion and resume to: Personnel  Office, Sundai
Gaigo Senmon Gakko, 2-5-18 Terauchi, Toyo-
naka, Osaka 560.

(OSAKA) English instructors from March, 1989.
B.A./M.A. in EFL or equivalent, plus minimum
two years’ experience required. Two-year com-
mitment. Sponsorship available. Minimum
¥3,500,000/year  guaranteed with additional
work possible. Approx. three months’ vacation.
Teachers of business writing especially wel-
come. Send resume to: Overseas Training Center
(Attn. Ms. Yoshida), Matsushita Electric Industri-
al Co., Ltd., 2-10 Kikugaoka Minami-machi,
Hirakata, Osaka 573; 0720-44-2395.  Interviews
possible at JALT ‘88.

(OSAKA) Language Resources seeks native-
speaker teachers of TEFL/TESL for children for
part-time, possibly leading to full-time, positions.
At least two years’ experience and appropriate

qualifications preferred. Contact: Personnel
Manager, 078-382-0394/5,  or toll free: 0120-38-
0394.

(SAPPORO) Full-time native English speaker
under 50 to teach English to undergraduate and/
or graduate students beginning April 1, 1989.
Two-year contract,  possibil i ty of renewal.
Duties: 14 hours/week plus office hours and
normal department responsibilities. English-
teaching experience required. M.A. or Ph.D. in
TEFL/TESL or related field preferred. Salary
and allowances commensurate with qualifica-
tions and experience. Accommodation arranged.
Please send a letter of application, a vita, and a
list of representative publications, and arrange to
have two letters of reference sent by Oct. 31, to:
Takehiko Kurihara, English Division, Institute of
Language and Culture Studies, Hokkaido Uni-
versity, Sapporo 060.

(TOKYO) Full-time teacher (18 hours’ teaching,
6 hours’ curriculum development/week) starting
in January, 1989. Must have master’s degree in
TESL or the R.S.A. diploma and 2-5 years’
full-time TEFL experience. Those with a back-
ground in curriculum development will be given
preference. Interviews in early October. Send
resumes with phone numbers and times when
you can be reached to: Mary Ann Decker,
Regular English Program, Athenee Francais,
2-11 Kanda Surugadai, Chiyoda-ku, Tokyo 101.

Reviews of

Edited by J.  Charles Alderson, Karl J. Krahnke,  and Charles W. StanfieId

Reviews of English  Language Proficiency Tests provides descriptive and
evaluative information on the major ESL/EFL  tests being  used in the world
today,  By providing this information in a consistent format, Reviews assists test
users  in  select ing tests  appropr iate to their  needs and in evaluat ing the qual i ty
o f  those  tests.

A description of the test and a discussion  of its realiability, validity, and related
issues are contained in the review. Also included in each review are reference
materials: references cited by the reviewer and, in many cases, references
added by  the edi tors  to provide more comprehensive informat ion on the test
being  reviewed.

Members $15.00 Nonmembers $16.50
Plus $1.50 per book for postage and handling.  All orders must be  pre-paid.

A
.

TEACHERS OF ENGLISH TO SPEAKERS OF OTHER LANGUAGES
1118 22nd Street, N.W., Suite 205, Washington, D.C. 20037 USA
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The Whole B of English

A Communicative
:rum:
Course in English

Spectrum  i s  a  comprehens ive  task-or ien ted ser ies  wh ich covers  a l l  four

skills: speaking, listening, reading and writing. The texts are designed to

allow the teacher to change the focus of any given lesson according to the

needs of the students.

Other features of the series are:
@exercises that give extensive practice in listening, speaking, reading

and writing

@reading sections that help students develop strategies for interpreting
written documents

@role  playing and problem solving activities

l a detailed teacher’s guide, specially designed so that all teaching
notes and answer keys appear in margins next to the actual text.

q Spectrum I: Beginners aspectrum  2: False beginners

aSpectrum  3: Pre-intermediate q Spectrum 4: Intermediate

aSpectrum  5: Post-intermediate q Spectrum 6: Advanced

The Spectrum series takes a student from a beginning level all the way up
to advanced. Each book in this series, designed by project director Donald
R.H.Byrd, can  also be the basis of a self-contained course. As well as text-

books, the series includes workbooks and an audio program.

For further information, contact Harry T. Jennings
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MEMBERSHIP INFORMATION

JALT is a professional organization dedicated to the improvement of language learning and teaching in Japan, a
vehicle for the exchange of new ideas and techniques and a means of keeping abreast of new developments in a rapidly
changing field. JALT, formed in 1976, has an international membership of some 3,000. There are currently 33’ JALT
chapters throughout Japan. It is the Japan affiliate of International TESOL (Teachers of English to Speakers of Other
Languages) and a branch of IATEFL (International Association of Teachers of English as a Foreign Language).

Publications - JALT publishes The Language Teacher, a monthly magazine of articles and announcements on profes-
sional concerns, and the semi-annual JALT Journal. Members enjoy substantial discounts on Cross Currents (Language
Institute of Japan) and English Today (Cambridge  University Press).  Members who join IATEFL through JALT can  receive
English Language Teaching Journal, Practical English Teacher, Modern English Teacher, and the EFL  Gazette at
considerably lower rates. JALT members can also order KELC (Regional English Language Centre)  publications through
the Central Office.

Meetings and Conferences - The JALT International Conference on Language Teaching/Learning attracts some 2000
participants annually. The program consists of over 300 papers, workshops and colloquia, a publishers’ exhibition of
some 1000 m2, an employment center, and social events. Local chapter meetings are held on a monthly or bi-monthly
basis in each JALT chapter. JALT also sponsors special events, such as the annual Summer Seminar for secondary school
teachers, regular In-Company Language Training Seminars, and special conferences on Testing and other themes.

Awards for Research Grants and Development - Awarded annually. Application must be made to the JALT
President by September 1. Awards are announced at the annual conference.

Membership - Regular Membership (¥6,000) includes membership in the nearest chapter. Joint Memberships
(¥l0,000),  available to two individuals sharing the same mailing address, receive only one copy of each JALT
publication. Group Memberships (¥3,600/person)  are available to five or more people employed by the same institution.
One copy of each publication is provided for every five members or fraction thereof. Associate Memberships (¥5O,OOO)
are available to organizations which wish to demonstrate their support of JALT’s  goals, display their materials at JALT
meetings, take advantage of the mailing list, or advertise in JALT publications at reduced rates. Application can be made
at any JALT meeting, by using the postal money transfer form (yubin furikae) found in every  issue of The Language
Teacher, or by sending a check or money order in yen (on a Japanese bank) or dollars (on a U.S. bank) to the Central
Office.

Central Office: Kyoto English Center, Sumitomo Seimei Bldg., 8F.,  Shijo Karasuma Nishi-iru, Shimogyo-ku,  Kyoto 600;
tel. (075) 221-2376. Furikae Account: Kyoto S-15892. Name: “JALTI”
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The New Encyclopaedia  Britannica
the library that never closes!

There’s no better way to build strong learning
habits than by using the l ibrary regularly-or
better yet, by having Britannica in your home!
Especially today-because The New Encyclopaedia
Britannica has so much more to offer. It’s been
expanded to 32 volumes to make it even easier to
use than ever before. The fact is that no other
encyclopaedia  gives you all this..

1.2-volume  Index featuring over 180,000 entries
and nearly 400,000 references to put everything at
your fingertips.

2.12~volume Ready Reference  to help you find
facts fast -a wonderful help in getting homework

done on time.

3.17 volumes of
Knowledge in Depth to
give you more detailed
information on entire
subjects. Its thorough
coverage underscores the
Britannica reputation for
scholarly treatment.

4.The one.volume

surveys major fields of
study and guides you
through a lifetime of
independent learning.
PLUS -new Britannica
subscribers receive their
first  copy of the excitingI . .  .  .  

mi l l ion words and thousands of illustrations
put a lifetime of learning at your fingertips!

And yet, Britannica is easier to own than you
might expect; them’s a convenient payment plan that makes
ownership as  simple as buying a book a month.

Accept a no-obligation pr

Britannica  World  Data
Annual as a FREE GIFT

from Britannica Home Library Service, Inc.,
when they acquire Britannica. This

valuable publication, with its up-to-
date statistics on over 200 countries of
the world, will be an important part of
any family’s reference shelf

7151 Lt&zzBflffBE:198 1 - 3 - 1 - 1202
1  E L 03-378-7621 F  A  X 03-378-7822

eview  - and get a 3-volume
Desk Reference Set FREE!

lb learn mom about Britannica with no
obligation, just mail the attached card.
We'll  send you a free, full-color booklet
that describes Britannica in detail, and
explains how it can help you and your
family achieve your goals.

And you’ll also receive a FREE
3-volume  Desk Reference Set -
a Dictionary, Thesaurus and Book of
Quotations with our compliments
when you preview Britannica.
So don’t pass up this opportunity;
send for your free booklet
and Desk Reference Set today!
Please read the reply card carefully.
There’s no obligation.

Mail card for your FREE PREVIEW and FREE DESK REFERENCE SET!



at Temple University, Japan
-@j$J=~$$=  Guest Speaker

lOJ316/3  ( El ) 14:10-15:10
Oct. 16th (Sun) 14:10-15:10

?+-lb;c;’ W. 3L‘4B  Dr. Charles W. Gay

l Addison-Wesley l Brltlsh Council  l Cambridge University  Press l Collier  Mac
millan  .COMET  Publishers  0 Filmscan  Lingual  H o u s e  0 Harcourt  B r a c e  Jova
novich *Harper  8 Row t Newbury  House OILS BBC l Llnguaphone l Long
m a n  .  Macmillan  Language House  .  McGraw-Hill  I I 0 Oxford University  Press
0 Pacific  Century Ltd 0 Prentice  Hall Regents 0 Toppan  Company

For further lnformatlon  : Z?iO3-238-1050  (Prentice  Hall Regents of Japan) I

DO3-294.8288(Haper  8 Row. Publlshers/Newbury  House) [-
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