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l  Presents key concepts from the
field ofcross-cultural communi-
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l  Contains real-life examples of

cross-cultural miscommunication
followed by examples of effective
communication.
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Communicating in Context
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l Each chapter contains:

~ a cartoon which introduces
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l Provides a context for vocabulary
development.
*Stimulates discussions based on

the readings.
whelps  students gain knowledge
with  which to  develop the i r
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petence.

For intermediate-advanced ESL

students.

0-13-076000-5  Beyond Language  224 pp.
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LISTENING COMPREHENSION
Seido materials have always been praised for their emphasis on listening. All of the textbook series
contain abundant listening material, offering practice for any age or level. Some of the supple-
mentary materials are devoted exclusively to Listening  Comprehension. See the descriptions below
to find what fits your needs.

ACTIVE LISTENING FOR BEGINNERS ACTIVE
Introduces a new dimension to the development of listening skills with systematic  training in

LIATENING
FOR BEGINNERS

comprehension (understanding meaning:  the goal  of  l istening)  and perception (accurate recog-
nition of sentence form: needed for fluent speaking skills). There are 60 lessons of active
listening in two Workbooks. Narratives and Dialogues are alternated throughout the lessons in
a gradual build-up of syntax and vocabulary. The course can be used with beginners of any age
who have completed the first year of junior high school English. The material motivates stu-
dents to intensive concentration and brings the satisfaction of success on the l istening tasks.

GRADED LISTENING
Tapes and Workbooks using  the listening comprehension passages of Modern English, Cycle One.
The three sets of 20 lessons each are a lively supplement to any elementary or intermediate
course, The exercises focus attention on unstressed words, elicit spoken responses in natural
question/answer formats,  quiz students on overal l  meaning, and provide brief  written practices
for reinforcement. The gradual build-up of material makes a careful  lesson-by-lesson integra-
tion with your present curriculum unnecessary.

CYCLE TWO LISTENING COMPREHENSION ‘uypc
The very popular Cycle Twoconversationsfor l istening: 80 extended listening passages grouped
into eight themes. Workbooks for home-study or classroom use; a variety of topics and situa- m
tions; speech that is al ive and natural ,  enhanced by sound effects; a large number of voices of
all ages and accents. The tapes are functionally organized, and a Functions  for Speaking sec-
tion follows each Conversation. The Worksheets focus attention first one way, then another.
Students gain greater and greater mastery of the Conversations moving from overall meaning
to details, and from meaning to form.

LISTENING FLUENCY
Eight units of extended, realistic conversationswith exercises designed to lead students quickly
to  fu l l  comprehension.  Useful functions are noted and practiced in typical sentence structures,
and many possible classroom procedures are described in the Teacher’s Guide. In each conver-
sation useful phrases have been deleted to build up a speaking repertoire of natural phrases on
the basis of listening. Also for speaking, a shorter version of each conversation is provided
which accommodates all these Useful Phrases. A Useful Functions section, extends some ex-
pressions to other situations. Two cassette tapes available.

DICTATION FOR FLUENCY
An application of the Comprehension Approach to conversation courses, based on the consid-
eration that accurate speaking depends on accurate hearing. Attention is focused on exact
wording with the guidance of specially designed Worksheets. Sentence rhythm, stress, and
recognition of reduced forms develop naturally.  The approach is pleasant and engrossing for
everyone. Two sets of Workbooks with 50 Worksheets each. Teaching Scripts and tapes are
avai lable.
The second volume of the Workbooks, dealing with more advanced sentence structures and
vocabulary of  conversat ional  Engl ish,  is  now avai lable.

seido language institute
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JALT  ‘88 Pre-Conference Issue
In keeping with the JALT ‘88 conference theme, this month features two interviews with conference

speakers.. Keynote Speaker Dr. John Condon and Main Speaker Dr. Fraida Dubin,  in addition to an inter-
view with a JALT ‘87 speaker, Dr. Gerhard Nickel, and an article by Ruth Wajnryb  on “culturally aware
language teaching. ” The JALT ‘88 section contains updates on conference news as well as remarks by the
Program Chairperson. It sounds like a great conference - see you in Kobe.

Eloise Pearson, Editor

Interview: JOHN CONDON

by John Ratliff

Dr. John Condon,  professor of communica-
tion at the University of New Mexico. has been
involved in intercultural studies for over 25
years, including 14 years of teaching and research
in Japan, Latin America and Africa. In New
Mexico he is concerned with intercultural issues
among Native American, Hispanic, and Anglo
peoples. He is author of a standard text in
intercultural communication, An Introduction to
Intercultural Communication. His most recent
books include With Respect to the Japanese and
Good Neighbors: Communicating with the Mexi-
cans. His Cultural Patterning of Communication
is forthcoming.

JR: Could you start by telling us a little bit
about your background in Japan at I.C.U.?
JC: I came to International Christian University
in 1969, in the midst of the wave of student
strikes, when all these things I’d heard about
Japan, the deference of students towards teachers,
especially older, erai teachers, everything was
turned upside-down. Although I had come for only
two years initially, I ended up staying for nine
years, returning to the U.S. in 1978. The students
I had at I.C.U. were the most wonderful I’ve had
in 30 years of college teaching. I’m sure you’ll
agree from your experience that being in Japan
alters the way you think about human relations.

Student/teacher relations in particular. And
you’ve been back to Japan periodically since
then?

In the last ten years, maybe four times, in-
cluding once this summer.

What are the major changes you detect in
Japanese cultural relations since you first came
here in 1969?

The observations that so many people make:
such as the affluence, the technological sophisti-
cation and the number of foreigners you see on
the street. And the tremendous apparent interest
in internationalization. So much of that was not

known at all, at least the intercultural part, in the
early ’70s in Japan, that it’s a surprise, almost a
shock, to hear different people, in different kinds
of conversations, now using terms that were so
innovative at that time.

What is significant in the States about Japan,
in terms of intercultural communication, is that
Japan has done what no other society has been
able to do: it has made Americans aware that
there are other ways of doing things, other ways
of thinking, and being successful in those areas
that people in the United States conventionally
thought of themselves as being the best at,
things like cars or productivity or sales or
management.

Had that come from Europe, it would not have
had the impact, because Americans could deny
that there was very much of a cultural element to
it. With Japan, there was no denying that the cul-
tures were different and no denying the success.
And how there is no denying that intense interest
of Americans in Japan. And my guess is that this
situation has also proved to the Japanese that
there is something special here, and that there are
differences across the cultures and that therefore
intercultural communication is an issue that
should bc studied.

Well, on the Japanese side, I think that it’s
also that as the rest of the world pays so much
more attention to them, and all these new
demands are being made on them by other socie-
ties, forcing them to play roles that they didn’t
have to before, thus making cultural issues more
important.

So the social developments you’ve been talk-
ing about parallel the development of the field of
intercultural  communication.

It’s very curious, actually. Had it not been for
certain combinations and connections among
people in communications, counseling, etc., in
the United States and Japan, by really accidents
of history, where people had studied, who knew
whom and so on, I’m not sure that the inter-
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cultural field would have developed. There’s a
sense in which it’s hard to see how the field of
intercultural communication would have developed
without Japan. It hadn’t been developed with
Mexico, or England or the Soviet Union; you
take countries that are nearby or similar back-
grounds but some differences, or countries with
traditional hostilities, you can think of lots of
other ways in which a field rnight  have develop-
ed.  but perhaps the timing was right for Japan to
play the major role for Americans.

Edward Hall’s book, The Silent Language.
came out in 1959, and by the late 1960s the field
of communication had been redefined in such a
way as to make cultural issues fit into that view
of communication. And that was just the time
when lots of contacts with Japan, including, for
example, the program at I.C.U.,  with a strong
U.S. influence, Japanese ties - it just all seemed
to come together.

“ . . .language is never separate from all the values and
assumptions that go into how we use that language,
expressing  particular kinds of relationships, what we

talk about, and so on.”

Do you see intercultural communication con-
tinuing to develop, both academically and in
terms of career opportunities?

I gather that the number of courses in inter-
cultural communication has proliferated in the
U.S. and in Japan. My concern would be that this
is kind of a boom, and that people will then say,
“Oh, well, we did that last year. we don’t need to
do it anymore.” I hope it’s not a fad.

What do you see as the relationship between
the fields of TESOL and intercultural communica-
tion?

Well, I suppose the starting point is that we
communicate in many ways, one of which is
language, and that language is never separate
from all the values and assumptions that go into
how we use that language, expressing particular
kinds of relationships, what we talk about, and
so on. This is in addition to the nonverbal areas
of communication which have received so much
attention, matters like eye contact, the direction
of gaze. posture, distance, etc. People at least are
aware that these are important, but as Birdwhistle
has said, a theory of nonverbal communication
that ignores language is like a human physiology
that ignores cardiac function. People who special-
ize  in areas other than language have to keep
going back to language, it’s such a central part
of our communication. Even ‘when we’re not
using the language, the influence of language on
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how we’re thinking is there, so the connection is
intimate and, some would say, inseparable. Some
s a y ,  “You shouldn’t speak of ‘language and
culture,’ you should say, ‘language in culture’ ”
- you can’t separate the two.

If you’re looking for language in communica-
tion, how people are using it in talking or
writing, you have to consider much more than
language. But that then presents problems for the
language teacher.

What kind of difficulties did you have adjust-
ing your reaching style when you came to Japan?

What I remember more clearly are the prob-
lems I had when I returned to the U.S. from
Japan. The postures in the classroom, forms of
dress, bringing coffee to class and so on, all
seemed to be comunicating  disrespect and disin-
terest. I could tell myself, “Well, I’m adjusting to
another culture,” I could recite all those rules, but
the gut reaction, because when we learn these
rules of our culture, we learn them embedded in
emotions.

The very first class I taught after coming
back to the U.S., a student came into the class-
room with her dog and said, “Is it all right if I
bring my dog to class, I didn’t have time to take
him home.” I thought, “This isn’t Japan.”

Something missing?
People don’t bow, people don’t nod, people

don’t do those things which help remind you who
you are in terms of your role. And when that is
missing, we may try to find out ways to say who
we are.

“Being a language teacher in Japan provides one with
personal experiences that can be helpful in

empathizing with others and then leading to some
guidance and practical advice.”

Some people would say the same about lan-
guage teaching, that someone who hasn’t gone
thorugh the emotional experience o f  trying to
learn a second language themselves is at a dis-
advantage as a language reacher.

Being a language teacher in Japan provides
one with personal experiences that can be help-
ful in empathizing with others and then leading
to some guidance and practical advice. I have
friends who are language teachers who describe
their role principally as that of ambassador at the
personal level. The language instruction, while
that  is  important  for  the students.  often is
secondary to understanding their feelings, their
frustrations. A good teacher is one who’s able to
help them understand those issues.

(cont'd on page 9)

JALT ‘88
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Would you like to start with the pizza
or go straight to the chicken?

Two beginning-level ESL readers that make a student’s
first steps in reading English easy and enjoyable.

The Pizza Tastes Great
by William P. Pickett

l Provides short stories and dialogues
with carefully controlled vocabulary
and structures to develop sound read-
ing skills.
l increases basic vocabulary with sen-
tence-completion, cloze,  wordgrouping,
and vocabulary review exercises.
l Builds fluency via pair work and
stimulating discussion sections.
l improves pronunciation and intona-
tion through role playing and discus-
sion.

q For beginning ESL students.
O-13-677626-4 The Pizza Tastes Great 164 pp.

The Chicken Smells Good
by William P. Pickett

Following on from where the Pizza
left off, this book:
l reinforces over 400 high-frequency
words and idioms with exercises after
each dialogue and story;
l stimulates student expression with
discussion questions;
l improves pronunciation, intonation.
and the feel for conversational Eng-
lish by role-playing of dialogues;
l increases listening comprehension
and the ability to relate spoken and
written English though dictation exer-
cises following the dialogues.

0 For beginning ESL students.
O-13-130260-4 The Chicken  Smells Good ,194 pp.

-

Please contact:



Discussion  and Persuasion Techniques

Instruction in advanced conversation techniques such as
persuasion, debate, argumentation, and negotiation form
the core of this classroom-tested text. Through a three-
part format that gradually builds skills, students learn to
cffcctivcly express  their  views and to recognize  emotional,
illogical, or irrational arguments presented by others.

Features
q A variety of vehicles for expressing one’s point of view

arc addressed, including dialogs, editorials, and letters.
0  Analysis of argumentation techniques, particularly in

academic and business situations, familiarize students
with the effective use of logic and persuasion.

0 Presentation methods and the verbal skills needed to
express oneself clearly  and confidently are developed.

For more information call or write:

HARPER & ROW/NEWBURY  HOUSE PUBLISHERS
Sh in  Nichibo  Bldg.
1 2 1 Sarugakucho
Chiyoda  ku, Tokyo 101

Tel:  (03)  294 8288
Fax: (03) 294 8284

Newbury  House Publishers, Inc.
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Interview: FRAIDA DUBIN

Prof. Fraida Dubin  of U.S.C. is well known to
many ESL/EFL  teachers for her reading text-
books such as Reading By All Means, Reading
on Purpose, Three Easy Pieces, Reading for
Fluency and Enjoyment, and a professional
resource book, Teaching Second Language Read-
ing for  Academic Purposes (with David Eskey and
William Grabe). She says that her interests in
language, writing and culture go quite far back in
her life. Professor Dubin  will be one of the main
speakers at JALT ‘88. and in this interview she
touches on some of the topics and issues which
she will be discussing in more detail at the con-
ference. She also talks about her TESL “roots.”

TC: To begin with, could you tell us something
about how you originally got into the field of
TESL?
FD: I fell into a graduate program in TESL at
U.C.L.A. in the early ’60s by accident. I had
gone back to the university to work for a
master ’s  degree  in  Engl i sh  in  order  to  teach  a t  the
junior college level. I enrolled in U.C.L.A.,
which  was  in  the  ne ighborhood  where  I  l ived ,  the
day my son entered  nursery  school .

The first course I took was called “The Eng-
lish Language in America.” It turned out to be a
l inguis t ics  course ;  we  read  Chomsky’s  f i r s t  book ,
Syntactic Structures. Needless to say, I was total-
ly lost. So were my friends in the class, the other
English lit. majors. We all suffered the instruc-
tor’s snobbery towards those who had no back-
ground for  unders tanding  what  the  course  was  a l l
a b o u t .

But along with being both frustrated and in-
trigued, I became friendly with some of the other

students...from other countries - English lan-
guage teachers, teacher trainers, and inspectors.
From them, I learned about a graduate program in
Teaching Engl ish  as  a  Second Language.

Then, in my first semester, I was asked to be
a teaching assistant. So I was teaching ESL to
international students at U.C.L.A. while I was a
gradua te  s tudent  in  the  teacher  t ra in ing  program.  I
ended up get t ing a  TESL Cert i f icate  ( there  was no
M.A. at U.C.L.A. as yet), then an M.A. in
linguistics. Subsequently, I spent two years in
Greece on a Fulbright. then a couple of years co-
ordinat ing Peace Corps  TEFL t ra ining a t  U.C.L.A.
before I  entered the Ph.D. program there.

Could you tell us something more about your

current position at U.S.C.? And are there any
differences in the outlook of different departments
you have worked in, such as education and lin-
guistics, for example?

Beginning this past academic year, I am a
professor in the School of Education. For a num-
ber of years at U.S.C.. I had been a senior faculty
member in the American Language Institute
(U.S.C.‘s  program in English for international
students). Then, for a couple of years, I had a
foot in both places. Although I miss the camara-
derie and cohesiveness of the ESL-world which
prevailed at the A.L.I., I’m quite pleased with my
new appointment, probably because I enjoy de-
veloping in new directions. The whole question
of  where  appl ied  l inguis t ics  or  language  and  edu-
cation specialists belong in terms of academic
departments is a thorny one, not to be elaborated
on here.

Judging from your publications, one of your
main interests is the teaching of reading and

(cont’d from page 6)
One more question. Why have you decided to

come to the Kobe conference?
Well, it was a great honor to be invited, a

great opportunity to meet with so many people
for whose work as teachers in Japan I have the
greatest respect. Language teaching is an under-
valued profession throughout the world, includ-
ing Japan. And it’s true in the States, too: ESL
teachers sometimes feel that they don’t get the
respect they deserve. But for intercultural com-
munication, language is at the heart of every-
thing. For me, there is no teaching role that is

more important than the teaching of another
language.  We are  very poor  a t  second and foreign
language learning in the States. Those teachers
who struggle so hard to find better methods, to
achieve some of those ideals that leads one to
want to be an ESL teacher in the first place,
really have my respect.

Thank you very much, Dr. Condon.

John Ratliff  currently teaches at Ibaraki Christian
College .

JALT ‘88
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development of materials for this purpose. In
addition to research and materials development
projects, how much time to you currently spend
in classroom teaching, and what portion of this
is teacher training?

My teaching load at U.S.C. is a standard
faculty profile: 40% of my time is devoted to
teaching and the activities that go with teach-
ing; 40% is my own research and writing; 20% is
devoted to professional, university and commu-
nity service. In the courses I currently teach, I
have students who are working for both master’s
and doctorate degrees. Through the year, I do a
varie ty  of  workshops and in-service programs for
teachers .

“The sub-topic that I’m most interested in now
is vocabulary. There’s a good deal of research activity
on the part of cognitive psychologists, among others,

around questions of vocabulary acquisition by
native of English. My plan [for JALT ‘88] is to

bring together some of this current work, with an
emphasis on how vocabulary acquisition and reading

interconnect in foreign language learning.”

In your course on “The Role of Reading in
Second and Foreign Language Instruction” at the
joint TESOL/IATEFL  Summer Institute in Bar-
celona last year, there was a lot of discussion of
different approaches to, or models of, the reading
process, such as the “bottom-up,” “top-down,”
and “interactive” models. Could you explain
which model you feel is most accurate, and why?
What implications does this model have for
ESL/EFL  teachers?

This question moves right into what I plan to
talk about at JALT in Kobe. I think teachers
should  have some background informat ion about
current reading theories; but remember, theories
are  no more  than wel l -developed hunches .  So I ’m
not ready to call any one more “accurate” than
another .

So you feel that there are still gaps in our
understanding of the reading process, and un-
resolved questions. What do you think are the
main issues in the theory and teaching of read-
ing at present?

The sub- topic  tha t  I ’m most  in teres ted  in  now
is vocabulary. There’s a good deal of research
activity on the part of cognitive psychologists,
among others, around questions of vocabulary
acquisition by native speakers of English. My
plan for the JALT presentation is to bring to-
gether some of this current work, with an em-
phas i s  on  how vocabu la ry  acqu is i t ion  and  read ing
interconnect in foreign language learning. Does
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it happen “naturally,” by osmosis? There’s
ev idence  tha t  i t  does  no t .

Incidentally, my interest in vocabulary teach-
ing and learning has come about through our
work in writing textbooks for second language
readers  us ing unedi ted texts .  The quest ion of  what
to do with all those vocabulary items that learn-
ers are going to puzzle over is crucial. It’s one
tha t  we’ve  dec ided  to  s top  push ing  under - the  rug .

Do you feel that reading may play a different
role in learning for ESL and EFL students - that
is, for learners of English outside English-speak-
ing countries such as students here in Japan, as
opposed to people living in an English-speaking
environment, for example international students
at U.S.C.? Do you think different techniques or a
different approach to teaching reading is neces-
sary here in Japan?

That’s an intriguing question. Actually, it
gets at the area that I’m quite involved with now,
both in teaching and in research, in the School
of Education: literacy for adult learners. Since
coming into the Department of Higher, Adult and
Professional Education. I’ve been assigned to
teach a course in “Adult Literacy” and have also
developed a new one, “Literacy Issues in Socie-
ty.” I think there are some important questions
about what may or may not be appropriate from
one society to another in terms of the teaching
of  bo th  read ing  and  wr i t ing .

Teachers here in Japan have expressed inter-
est in your latest book on course design (Course
Design: Developing Programs and Materials for
Language Learning). Are you going to be discuss-
ing some of these ideas at the JALT conference in
October?

I’m pleased, naturally, to hear that teachers in
Japan are interested in the ideas in the book. I’ll
certainly be ready to answer questions and talk
about it informally, although I haven’t selected
that general area for my presentation at the con-
ference. But the craft of materials writing - there
are a couple of chapters in the book about it -
continues to be one of my chief interests. Of
course ,  too ,  the  “ theory”  ques t ions  abou t  vocab-
ulary feed right into my materials preparation.

Do you have any other current interests, or
projects that you are involved in at the moment?

An additional one, actually a pressing dead-
line, is a new edition of Reading By All Means
that Elite Olshtain and I have promised to deliver
to the publisher this summer. I’ll add one more:
literacy and the effects on it brought about by
technological change. b
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From  JALT ‘87
You Can’t Learn Without Erring
Interview: GERHARD NICKEL

by Ravi Sheorey

What is the greatest challenge facing foreign language teachers today? Have  error analysis und con
trastive analysis lost some of the prestige they enjoyed during the ’60s  and ‘7Os?  What kind o f  errors
should foreign language teachers correct? How should they correct? What do we do about accent? These  arc
some of the questions Prof. Gerhard Nickel responded to in an interview with Ravi Sheorey (associate
professor of EFL at Oklahoma State University and a JALT ‘87 co-presenter with Professor Nickel) for The
Language Teacher.

A keynote speaker at JALT ‘87 (“l-low ‘Native’ Can [or Should] a Non-Native Speaker Be?“). Professor
Nickel needs no introduction to the members of JALT. He is an outstanding applied linguist who has
devoted a good part of his scholarly career to the theoretical and practical aspects of error analysis and
contrastive studies in teaching and learning second or foreign languages. A master of many foreign tongues
(English, French and Spanish, to name a few), Professor Nickel has expressed his views in numerous journal
articles and scholarly books, in the papers he has read at conferences, and in his lectures throughout the
world at universities where he has held visiting professorships.

Dr. Nickel is presently professor of linguistics, acting chairperson of the Institute of Linguistics, and
director of the Language Center at the University of Stuttgart, Germany. He has  been a consultant to the
Council of Europe, UNESCO, and has held important positions in professional organizations like AIIA
(chairman of the Scienti’c Commission on Contrastive Linguistics and Error Analysis), German Association
of Applied Linguistics (vice-president), and World Congress of Applied  Linguists (president). He is also
co-editor of International Review of Applied Linguistics.

RS: You have an impressive record of research,
publications, and presentations, and in your work
you have touched on a variety of concerns in
second language (SL) learning and teaching. In
particular, many of us have adtnired you for your
scholarship in the areas of error analysis and
contrastive analysis. What do you personally
consider to be your most significant contribution
to these areas?
GN: Well, it is difficult to judge the significance
of one’s own contributions. I have been trying to
draw attention to the important role of contras-
tive analysis (CA) and error analysis (EA) in
applied linguistics (AL), particularly in foreign
language teaching. I have also tried to point out

genera l  consequences  of  such  th ings  as  lower ing
of expectations on the part of the teacher, more
understanding and tolerance in connection with
errors, the role of the mother tongue in language
learning, the adapting of teaching objectives,
curricula, tests, and even methods according to
different  cross-cul tural  s i tuat ions and data .  In my

Interview. Fraida Doubin (cont‘d)

Terry Cox is  a lecturer in the Anglo-American
Studies Development of Soai University in Osaka. She
is a graduate of U.C. Berkeley and the School for Inter-
national Training in Brattleboro, Vermont.

keynote address to the 1987 JALT international
conference, I made references to some of these
i s s u e s ,  including the issue of native-speaker
dut ies  and  pr iv i leges  based  to  some extent  on  EA
and  CA in s igh t s .

What, in your opinion, is the major trend in
error analysis and contrastive studies today?

There seem to be two trends today which, to
some extent ,  are  geographical ly  dis t r ibuted.  There
is the  one prevalent in most parts of Europe and
also in Asia (particularly Southeast Asia and
Japan) of considering  CA and EA to be still
important and relevant for language teaching. A
different perspective is evident in the United
States, where researchers talk about “develop-
mental ,  ” “universal,” and  “ in te r l anguage”  e r ro rs .
As I point out in a forthcoming publication
(1988), these differences are attributable to such
things  as  the  di f ference between FL and SL s i tua-
tions and the complexity of errors which can be
interpreted differently in the light of different
hypo theses .

As a major scholarlresearcher in the field of
second/foreign language (SLIFL) teaching, what
do you see as the greatest challenge facing sec-
ond language teachers today?

The greatest challenge facing SL and FL
teachers is the same as that for people all over
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the world: to contribute to the establishment  of
permanent  peace by better understanding each
other, which, naturally, would bc enhanced
through linguistic communication. We need to
motivate students  to learn foreign languages. To
do this, we must continue to look for innovative
methods, engage ourselves passionately  in our
jobs, show more understanding for students’
problems and adapt their teaching strategies and
expectations to realistic conditions. I think
communication, not mere accuracy, has to bc the
most important objective. Necdlcss to say,
attitudes of native speakers would also have to
change. They must try to prepare their students
not only for confrontations with other dialects
and registers within their own language, but also
for varieties  of their language spoken by non-
native speakers, demanding more understanding
and tolerance.

This is a “loaded” question: In view of the
recent practice of de-emphusizing errors in favor
of communicative interaction, has error analysis
as a field of investigation lost some of the lustre
it enjoyed in the 1960s and ‘70s?

I don’t think that interest has been lost in
EA.  I  th ink  what  happened has  happened to  many
other fields of research, namely that after inten-
sive work and findings are established, one gets
used to these phenomena and takes them more or
less for granted. Even in communicative inter-
action, certain types of errors arc still considered
to be very relevant, sometimes lexical errors
more than syntactic ones from the point of view
of communication. Your question also presup-
poses “communicative interaction” as the main

goal of language teaching all over the world.
There are many parts of the world where there is
more demand for reading, writing correctly, and
understanding foreign languages than for direct
and active communication. In these cases, errors
must be viewed differently. No, I don’t think
interest in EA will ever fade away. It has, as a
matter of fact, gained some as a result of new
approaches like the interlanguage one and, of
course, through the growing interest in psycho-
and  neuro l inguis t i c  research .

What practical, classroom applications of
error analysis would you point out to a beginning
FL teacher?

First of all, FL teachers should not interpret
errors in terms of negative phenomena like, for
instance, stupidity, laziness, lack of diligence,
etc .  In  spi te  of  thei r  being overburdened,  teachers
should think of possible causes, including their
own role. Insight into causes, even if only spec-
ulative ones, will then lead to more understand-
ing, to more self-criticism and, in many cases, to
more successful forms of “remedial” teaching,
including new types of exercises and decisions
such as the occasional use of the  mother tongue
for clarification. Thus teachers - and the lcamcrs
as well - may become less  frustrated and at the
same time learners  may become  more motivated
through this understanding  and tolerance.

“The greatest challenge facing SL and FL teachers is
the same as that for people all over the world: to

contribute to the establishment of permanent peace
by better understanding each other, which, naturally,

would be enhanced through linguistic communication.”

When it comes to errors (whether in speech
or writing), second language teachers face two
major problems: (a) what to correct and (b) how
to correct. What would be your advice regarding
(a) and (b) to language teachers?

There is no question in my mind that correc-
tions must be made. Teachers will have to make a
distinction between speech and writing. Un-
doubtedly, speech errors should be dealt with
more tolerance and more in terms of communica-
tive values than the ones in writing, unless
correct speech will play a particularly important
role in the students’ future professions. Oral
errors should never be corrected during the proc-
ess of communication, i.e. more or less simul-
taneously. The same applies to writing if done in
the classroom for communicative purposes. I
would also say that the question of what has to
be corrected depends upon the objectives of a
particular teaching unit; for example, “stylistic”
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errors should only be corrected in connection
with stylistic exercises. Corrections should also
depend upon the error judgment of native
speakers  of  the  language concerned or  a t  leas t  be
interpreted in that light. As to “how to correct,”
my suggestion would be this: do it in a humane
and tolerant way based on a feeling of under-
standing, and without sarcasm or cynicism. It is
not up to the linguist to suggest possible princi-
ples in correcting errors, bur here are some that
an FL teacher may want to consider: communi-
cability, acceptability (mainly, but not solely,
by the native speaker), time and importance
allotted to a certain learning item, and the level
of difficulty involved  in learning an item. It is up
to the teacher to determine how much they want
to correct within this open list of factors.

“We need to motivate students to learn foreign
languages. To do this, we must continue to look for
innovative methods, engage ourselves passionately in

our jobs, show more understanding for students’
problems and adapt their teaching strategies and

expectations to realistic conditions.”

In marking written errors or correcting speech
errors, should second language  teachers consider
the results of error-gravity studies? In other
words, should the teacher be aware that not all
errors are considered equally serious by native
speakers? How should the FL  teacher incorporate
error gravity research in day-to-day teaching?

The answer depends on a consideration of the
socio-cultural context. For example. in Western
Europe,  where the main objective of foreign
language teaching is to prepare students  for inter-
action with native speakers, teachers must know
about native speakers’ reaction to certain types
of errors. Informal observations indicate that, on
the whole, native speakers, particularly native
speakers of English, are more tolerant than non-
native speakers. (Among the reasons for this
tolerance on the part of native speakers is their
better knowledge of varieties of English, i.e. a
higher  degree  of  language secur i ty ,  and a  genuine
interest in communication.) This difference cer-
tainly shows the importance of native spcskcrs
in the correction process. Non-native speakers
very often judge more severely because of their
own language insecurity, their personal ambi-
tions as teachers, their lack of knowledge  of vari-
eties of English, and, sometimes  even a certain
“sadis t ic  e lement ,”  resulting from their negative
memories  of hard drudgery in their own school
days! In countries where English is taught more
as an international language, with little interest
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in native speakers’ judgments, the reactions of
other non-native speakers of English would have
to  be  t aken  in to  accoun t .

Accented speech is sometimes labeled as
“deviant” because it deviates from native norms.
In your opinion, should the study of accent and
comprehensibility be part of error analysis.

“ A c c e n t ”  is not really a problem, so to
speak. Personally, I tend to agree with Professor
Strevens (1987), who, speaking about EFL, has
said that we must remember that “there is just one
set of grammatical patterns and core vocabulary
which has two absolutely crucial characteristics.
First, it is accepted everywhere throughout the
English-using world.. . and, second, . . . it is spoken
wi th  any  and  every  accent  in  the  wor ld . . .  As  long
as teachers  of English continue to teach the
lexico-grammar of ‘educated’ English, the study
of the language will transcend its immense
divers i ty .”

Needless  to  say,  there  arc  many accents  with-
in the native form itself. In a more and more
cosmopolitan world, there is a great respect for
differences  and varieties  and a trend against bor-
ing and monotonous convergence and levclling.
As long as comprehensibility is guaranteed,
accented speech is perfectly all right with me.
Frankly speaking, there are too many urgent
problems in language teaching to waste time on
the task of reducing accent. Finally, I would like
to quote your apt remark during the  JALT ‘87
conference: “Having an accent  simply means that
you are  smart  enough to  have learned  a t  l eas t  two
languages .”

Thanks. Speaking about the native and non-
native speakers, you have written and spoken
lately about the “native and non-native com-
plex.” How does this complex affect the non-
native teacher of a foreign language?

Some of  the problems touched upon here have
already been dealt with in former questions and
answers during this interview. I  think non-native
FL teachers should always seek the advice and
information of the native speaker in order to
increase their  own competence and come as  c lose
as possible to that of the native speaker. This
implies also financial sacrifices to go abroad,
whenever possible, and take part in intensive
language training of all kinds. At the same time,
non-native FL teachers should realize that they
will hardly ever be able to reach the native level
and, therefore, should also, like the students,
know their rights, limitations, and duties. (I
touched upon some of these items in my JALT
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‘87 keynote speech.) Non-native teachers must
also realize  that they share the interlanguage
phenomenon with their students, though, hope-
fully, in different degrees. Once they realize this,
they will not be frustrated or shy in the presence
of a native speaker. I know of non-native teach-
ers who are hesitant to use multi-media language
courses (which may include native-speaker per-
formances on tape or video) because they think
that their students would compare the different
quali t ies of the language performance and become
critical of their teachers. I don’t think they
should  be  over ly  concerned  abou t  such  s i tua t ions
as long as their speech is fully comprehensible.

A widely-used language like English is taught
the world over more by non-native teachers than
native teachers. How native-like should their
control over English be for teaching language?

The teaching of English as an international
language by large numbers  of  non-nat ive  teachers
has already had the effect of internationalizing
English into all kinds, of varieties. To some
extent, this trend must be controlled and counter-
acted by native-speaking teachers in larger quar-
t i t ies  than  a l ready avai lab le  in  d i f ferent  count r ies .
Countries like Japan, which have few financial
problems, have hardly an excuse to not use more
native speakers in classroom teaching at all
levels, a s s ign ing  more native speakers to
schools  and institutions for informative, evalua-
tive,  and standard-controlling purposes. In other
countries this may bc more difficult. I think WC
need a balance to avoid too much divergence,
because that may lead to difficulties in communi-
cation. On the whole, however, I don’t think
such a  danger  ex is t s  ye t .

Any general comments you would like to
make about any aspect of your work?

Let me say that FL teachers should be in-
formed and inform themselves in order to learn
about some of the problems underlying the com-
plexity of second language teaching and learning
situations, but at the same time they should also
be skeptically eclectic and also careful to not
take over research results without relying upon
their own experience. Neither the teacher who
swallows applied linguistics without his own
criticism, nor the one who refuses to even listen
to or look at AL is the ideal of an applied
linguist. From his point of view, the best type of
FL teacher is the critical, practicing one who
likes to be informed but who does not hesitate in
making his own judgments as well.
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ATTENTION:
CONFERENCE PARTICIPANTS

Anyone interested in writing a report for
publication in The Language Teacher on a
presen ta t ion ,  workshop or pre-conference
workshop should contact the editors (ad-
dress, p.  3) and/or sign up at the Publica-
tions Desk in the registration area of the
conference.

Special Issues of
The Language Teacher

1988
November

The Learner in Large Classes - Torkil  Christensen
December

Publishing - Commercial &  Academic
1989
March

Intercul tural  Communicat ion - L inda  Viswat
April

Pragmatics - Bruce Wilkerson

The Rob of Grammar in the
Teaching: of Foreign Languages - Richard Day

July-December (open)

Please contact the Editors (address, p. 3)
if you would be interested in guest-editing
an issue of The Language Teacher on a
specific topic.
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Hooray for English!

New EFL/ESL
program for

ages 6-12

Hooray for learning fun!
Students love the colorful pictures, the dialogues, and the
stories in the Student Books. And the wealth of language
activities keep them so active and involved they won’t stop
talking!

Hooray for teaching ease!
Teacher’s Manuals give you a step-by-step plan for every
lesson. And you’ll find hundreds of suggestions for pre-
teaching, reinforcing, and enriching as well as a complete
testing program- everything you need to make your job
easier.

For more lnformatlon  contact:

James Millcr
Educational Consultant/Represenlatlve

6-12-4 Jingumac
Shlbuya-ku
Tokyo 150. Japan
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LONGMAN  AT JALT 88
Accompanying Wallcharts  and Workbooks now available!

I

LONGMAN
PHOTO DICTIONARY
Marylyn S. Rosenthal, Daniel B. Freeman

The Longman  Photo Dictionary offers secondary and
adult students at beginners level a photographic
panorama of life in North America.

Every page of the dictionary presents full-color
photographs with word-lists and mini-practices to
encourage students to talk about the scenes displayed.

There are over 2,000 words, covering 80 different
semantic categories.

Extensive coverage of each t .
makes this dictionary the most
comprehensive photographic
resource available for beqinners.

Words are presented in realistic
contexts - from eatina in a fast food
restaurant or exercising in a gym, to

, going to the bank, the post office,
or the hospital.

For further information, please contact Heather Saunders or Mike Thompson at:
Longman ELT, Longman Penguin  Japan Company Limited, Yamaguchi Building,
2-12-9  Kanda Jimbocho, Chiyoda-ku, Tokyo 101

Telephone: (03)  264 2814

.I.
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Wanted!! Culturally Aware”  Language Teaching!
French  Culture Lessons of Days Gone By

by Ruth Wajnryb

When I was learning French at school, we had
a weekly “French Culture” class in which learn-
ing French culture was actually a matter of learn-
ing about French culture - storing facts about
the Eiffel Tower and Sacre  Coeur, memorizing
historical details about the Bastille and Napoleon,
being introduced to the bagette and kissing on
both cheeks, and finding out about “quaint”
customs like children going to school on Satur-
days and drinking wine with their dinner.

Renewed Interest in Culture
Fortunately, we have come a long way since

then. These days we give more than lip service
to the link, inextricable as it is, between language
and culture. In recent years deserving attention
has begun to be paid to the methodological ques-
tions of imparting culture in the language class-
room (e.g. Wajnryb, 1987),  as much as in the
training of “facilitators” (e.g. Weeks, Pedersen &
Brislin, undated; Hoopes & Ventura, 1979).
The fact that the cultural dimension of language
teaching has been receiving long overdue atten-
tion is reflected in the number of books and
materials emerging on the ESL/EFL market.
Teachers now have available to them the sort of
reading matter that will broaden and deepen
their understanding of cultural factors (e.g.
Valdes, 1986; Loveday,  1982; Damen,  1986;
Robinson, 1985; Hall, 1969, 1973),  and the
range of teaching materials that will help them
approach the cultural dimension of language
teaching with greater confidence and effective-
ness (e.g. Zanger, 1985; Levine & Adelman,
1982; Ford, Silverman & Haines, 1983). We are
now more keenly aware, too, of the differences
between the two branches - “second” and “for-
eign” language learning ~ as well as the various
sub-branches within these branches, and this
awareness should further guide our teaching of
the target culture (Brown, 1980).

We are assuming here that any teacher seeking
to incorporate the cultural element into their
language teaching would necessarily be them-
selves “culturally aware.” Let us examine what
this means. Firstly, why does a language teacher
need to be “culturally aware”? And secondly,
what does being “culturally aware” actually
mean in the classroom?

Why does a teacher need to be culturally aware?
There are three issues here.
1. Teachers as culture-bearers
Firstly, language teachers are. themselves

culture-bearers, bringing their own culture and

culture-based values into the classroom with
them. An awareness of oneself as a bearer of
culture (no matter how far from the mainstream
and close to the fringe one may think one is!)
w-ill lessen the likelihood of a clash. (An amusing
example of how students perceive teachers is
relayed in Archer, 1987).

2. Culture-specific Expectations
Secondly, teachers, being as culture-laden as

any other member of their culture, hold culture-
specific expectations about (among other things)
matters related to their profession: teaching,
learning, goals, processes, classroom roles, class-
room dynamics, etc. Like other values and
notions, these vary cross-culturally and may in
fact clash with the assumptions held by one’s
learners. It is only sensible to consider what one’s
learners assume about these matters, not neces-
sarily so as to match the expectation, but so as
to be sufficiently aware of it as to be able to pre-
empt direct cultural clashes.

3. Below the conscious level
Thirdly, a point that has already been sug-

gested indirectly: cultural assumptions, while
enormously powerful, are largely unconscious.
It is easy to assume that one’s way of perceiving
the world and reality is universal:

Our culture rewards us for producing certain
behaviour patterns and for ignoring others. This
training develops in us a cultural perspective by
which we judge all acts; a cultural sieve through
which we pour all we perceive. Usually this cul-
tural filter performs below the cultural level
producing in us cultural blind spots. (Gladstone,
1969)
It is preceisely  because these factors function

at the subliminal level that they are so power-
ful. Unless made explicit, they are not available
for analysis and reflection but rather serve as
ammunition for conflict and cross-cultural
antagonisms:

When a cultural blind spot is revealed, we recoil.
For most of us the cultural fabric of our lives is
so binding that a break from ethno-centrism is
extremely painful. (Gladstone, 1969)
In my view, it is part of the onus of teachers’

professional duty that they make themselves
conscious of the otherwise subliminal stratum of
their human make-up -~ their cultural “conscience”
so to speak ~~  in order the better to perform their
language teaching role.

What does being culturally aware actually mean
in the classroom?

A teacher’s being culturally aware has a num-
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ber of implications for classroom behaviour.
1. On the superficial level
Firstly, on the superficial level of day-to-day

interaction, it  means that the teacher, being
alert to culture-specific conventions, is more
likely to be culturally sensitive and less likely to
violate cultural expectations, e.g. with Japanese
students, avoiding nose-blowing in public; with
Moslem students, avoiding handing things with
the left hand; with some Asian and Middle
Eastern cultures, avoiding pointing. (Obviously,
the degree to which one as teacher modifies
one’s natural behaviour to accord with the cul-
tural expectations of one’s students would
depend on a number of variables, like whether
or not one was teaching on target-culture soil,
the lingual/cultural homogeneity or otherwise
of one’s class, the purposes for which English
was being learned, etc.)

2. Culture stress and shock
Secondly, a teacher who is culturally aware

is alert to the symptoms of culture stress and
shock and on the lookout for its presence. This
especially means treating students as individuals
and being sensitive to moods, reactions and non-
verbal behavioural patterns. Genny Louie relays
a telling story of an older Lao man she first met
in a Thai refugee camp, who, despite all the in-
dignities of his situation, managed to maintain
a sense of his own dignity. Sometime later, she
saw him again when she was walking past an
Australian classroom. He was obeying a teacher’s
instruction - walking around the room in time
to music - and the confusion he felt was written
on his face. She says:

As he saw me, he paused to give the traditional
Lao greeting, but it just seemed incongruous. The
dignity he had had in the camp seemed to have
been stripped from him.

She concludes with an appeal: “Refugee camps
rob human beings of their dignity, resettlement
should not.”

3.  Cultural  relat ivi ty
Thirdly, being culturally aware means that

one will be alert to the manifested realities of
cultural relativity, alert to one’s own culture-
specific values and expectations and less likely
to be trapped by “cultural blind spots.” A con-
commitant of this is the respect that one is more
likely to pay to the culture-specific values of the
various cultural groups in one’s classroom.

4. Culture bumps
Lastly, in the event of a cross-cultural clash

(and they are not always avoidable), being cul-
turally aware may mean that one is more capable
of defusing the issue at the heart of a conflict:
depersonalising it and understanding it in terms
of reference  that are cultural rather than personal.
Such skill is not easily acquired, as one’s re-
actions in such instances tend to be akin to
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spontaneous knee-jerk reflexes, and highly
charged emotionally. Valuable guidance on
handling such “culture bumps” is contained in
Archer (1986).

In Conclusion
Becoming “culturally aware” is not, of course,

an overnight process. It requires interest and will,
sensitivity and knowledge. Armed with it ,
though, we are able as language teachers not only
to teach “the patterns of the language, but also
the trappings that make them meaningful”
(Gladstone, 1969).

Ruth Wajnryb  is the head of teacher training in
TESOL at the Institute of Languages, University of New
South Wales,’ Australia, where she trains teachers, pro-
vides professional development workshops, and teaches
migrants. Her TESOL experience has involved teaching
adults in Australia, Europe, the Middle East, and South
America.
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Cambridge

ELT

Something to Read 1
A reader for elementary students of English

Christine Lindop and Dominic Fisher
What can you do with an old can? Which is more useful, a
camel, or a car? Who was Dracula? Why is there a rose
called ‘Peace’?
These are just some of the topics included in this book of
short reading texts for learners of English at beginner and
elementary levels. If students are interested in music,
history, statistics or poetry, or if they just want to practise
reading in English - they’ll find something to read in this
book.
Something to Read 1
:% is appropriate for use with Level

1 of The Cambridge English
Course, or other course books at
this level

<%.encourages learners to pick and
choose what to read according to
their interest and ability

” is highly illustrated in colour  and
black and white

c:~ contains extracts from books,
magazines and newspapers,
carefully chosen and presented
so as to be accessible to low-level
learners

‘:’ offers optional mini-tasks to
check comprehension

,’ is ideal for self-access.

Something to Read 2 is scheduled for publication in 1989.
For further information on all Cambridge ELT publications,  please contact
Steven Magmn,
Cambridge  ELT Office,
c/o U.P.S.  Ltd., Kenkyu-sha Bldg.,
9 Kanda Surugadai  2-chome,  Chiyoda-ku,
Tokyo 101. Tel: (03) 295-5875

CAMBRIDGE UNIVERSITY PRESS



An English conversation video course
for Junior High School students

0 Already being used by 650  schools in Japan 1

l  A 40scene video course of graded, conver-
sational English, filmed entirely on location in
the United States.

For more information about this or our other
products, just send in this coupon or give us a
cal l :

Please send me more information  about.

B & C I INC. ((J/Vof  BERL,TZ  and c, ITO,,)) .~  ~~~~~~~~~~~~~~~~-~~~~~~~~~~~  ~~

HIA  Crest  Hirakawacho IF 2-5-7  Hi rakawacho

Chtyoda-ku, Tokyo (102)

TEL.03(234)0631
Phone
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CONFERENCE UPDATE
The Program

The actual conference schedule has been com-
pleted and is included so that you can begin to
plan your JALT ‘88 experience. Changes are
inevitable, but we hope they will be few. Updates
will be reported in next month’s LT  and posted
at the conference.

Having completed the schedule, the Program
Chairperson is, at last, able to share with us some
views from the inside.

Remarks from the Chairperson
The conference this year is broad enough in

theme to attract anyone teaching language or
working in cross-cultural situations. It’s going to
offer a bumper crop of interesting things to
attend and take part in. You’ll have seen the list
of presentations with a wealth of “names” -
designed to cater to a wide variety of tastes and
a variety of experience from the newcomer to
the old hand. There is also a fairly substantial
programme  of social activities.

Getting to the Conference: Kobe is easy to get
to. Whichever way you decide to come, by car,
train, boat or plane, aim for SANNOMlYA  in the
heart of the city. The conference centre is on a
man-made island, in Kobe harbour, about ten
minutes from Sannomiya.

Cars: The Hanshin Expressway runs through
the city centre from the east or the west. Look
for either the KYOBASHI or the IKUTAGAWA
exit. When you get off the expressway, you’re
about ten minutes from the conference site. Just
follow the signs to PORT ISLAND.

If you come on the Chugoku Jidoshado, look
for the TAKEN0 Interchange, then follow the
signs to Kobe. It’s about 30 minutes to the city
centre and the roads are easy to follow.

Please note, however, that there is NO PARK-
ING at the conference site. Parking is available
behind the Portopia Hotel, but it’s a pay car park
and not cheap. It’s also a holiday weekend, so
the roads will probably be quite crowded. Unless
you really want to or have to, 1 wouldn’t advise
coming to the conference by car. Local public
transport is a much better solution.

Trains: Hankyu, Hanshin  and Sanyo private
railway lines will get you from local areas to San-
nomiya. The main JR line will do the same from
much farther afield. Remember that the station
you are looking for in all cases is SANNOMIYA,
the station for central Kobe. The conference
centre is ten minutes away by taxi for about
¥l,000-1,200,  or Portliner shuttle train service

between the island and Sannomiya, costing ¥210.
If you take the Portliner, get off at the SHIMIN
HIROBA station on the island.

The Shinkansen (bullet train) station is
SHIN-KOBE, close to the mountains. From
there, take the subway for one stop south to
Sannomiya and then take either a taxi or the
Portliner, or take a taxi all the way. Shin-Kobe
is only 20 minutes from the conference centre by
taxi, but remember that the ride costs about
¥1,000.

Boats: You may have the time to make a
leisurely cruise to Kobe perhaps from Yokohama
or Kyushu or Shikoku on an overnight boat.
Depending on which ferry company you use, you
will arrive at one of the many ferry ports in the
Kobe harbour area. The farthest one from Sanno-
miya is a 20-minute train journey away. The
nearest is a five-minute taxi ride from Sannomiya
or a ten-minute taxi ride from the conference
centre.

Planes: Osaka International Airport is 40 min-
utes by limousine bus to Sannomiya, with a fare
of ¥620. The taxi fare all the way is quite high,
around ¥8,000-8,500,  but you may decide it’s
worth it, especially if you’re coming in a group
and can share the fare, or you are carrying a lot
of luggage. It’s useful to know that a few limou-
sine buses go all the way to the Portopia Hotel/
conference centre (those leaving the airport at
16:30, 19:10, 20:25  and 21:l5).
The Conference Site: The conference will be held
in a purpose-built conference centre, a new
departure for the JALT conference. The main
presentation schedule for the conference will be
centred  on two locations a short walk apart.
Come to the main conference centre to register
and get your bearings.

The main conference hotel, the Portopia
Hotel, is a few minutes’ walk from the conference
centre. There are other hotels as well, offering
a choice of accommodations to suit all pockets,
all conveniently located in the Sannomiya area.
(See the list further down in the Update column
for names and prices.

The Programme: I won’t dwell on the contents of
the programme too much; you can see it and
choose for yourself. If you are a newcomer and
it all looks very confusing, there will be New-
comers Sessions, one on Saturday and one on
Sunday morning.

You won’t be able to see everything, not even
everything that you want to see. 1 would suggest
that you try to choose a theme for selecting what
you would like to see. Alternatively, ask around
for recommendations. You might spend some
time at your September chapter meeting talking
about who and what might be interesting. Try to
make some decisions before you come to the
conference; you’ll save yourself a lot of time. On
the days of the conference, further information
and advice can be had from the programme in-
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formation desk in the main building.
I would like to draw your attention to some

things of particular interest about this year’s
conference.

Colloquia: There are nine this year. Check the
schedule and your handbook for details. Try to
attend at least one of them.

Poster Sessions: These will be very informal
exchanges of information about experiences or
ideas for teaching and learning. You should look
at the posters on display to find out what each
poster session is about. It’ll be a bit like browsing
in a bookshop  or a gallery. If you find something
interesting, you can ask questions about it, or
arrange a time to chat with the poster presenter.
The poster hall will be just off the main registra-
tion area. You’ll find it useful to check the dis-
play every morning and afternoon, as there’ll
be new posters in each session.

Poster Forum: One topic from the Poster Ses-
sions has been singled out for special treatment
because of its significance in light of the increas-
ing number of people teaching and learning
Japanese as a second language these days. This
will be a group of presentations about various
aspects of that topic. All the posters will be dis-
played before the forum begins, so that people
can decide who they want to hear. The pres-
enters will have an organized time schedule
indicating when they will address the audience.
After all the poster presenters have given their
presentations, there will be time for discussion,
questions, requests for further information, etc.
While there is no fixed theme for the other
poster sessions, we felt that this topic merited
particular attention.

The poster sessions are a new type of presenta-
tion for the JALT conference, and we feel you
will find it an exciting and useful way to com-
municate with the presenters more actively than
at the regular presentations.

The Copy Centre: At this writing, it seems that
there won’t be any facilities for copying on the
site. You will be able to order handouts from
any or all of the presentations from the copy
centre. You won’t be able to have the copies at
the conference, and you won’t have to carry
them home. They’ll arrive on their own at your
doorstep.

Recommendations to Presenters:  A reminder
about handouts and the copy centre. As noted
above, it may not be possible to make copies at
the site. If you wish to distribute handouts at your
presentation, it is entirely your responsibility to
get the copies made beforehand and bring them
with you. It is difficult to estimate the number
of copies you will need, but perhaps  it is better
to err on the side of too few rather than too
many, since the copy centre can supply copies

September 1988

later on request. I’d suggest that you also try to
limit the number of pages that you issue. Any-
one planning to give out more than 6-10 pages
for a single presentation would do well to con-
sider the disappearing forests of the world. There
are, of course, exceptions. If your materials serve
a purpose other than simply reading matter (e.g.,
if they are class activities or lesson plans), that
is laudable and would certainly fall into the
“exceptions” category. Of course, it is not neces-
sary to include your biodata or the synopsis of
your presentation, since those are in the hand-
book. You might, however, wish to include your
name and a contact address or phone number if
you are prepared to answer follow-up questions
or give further details after the conference. You
do so at your own risk.

Ideally, your presentation handouts should
summarize the main points of your presentation,
give some examples and perhaps provide a lim-
ited bibliography or other references.

After the conference, the JALT Journal, as
well as our newsletter, The Language Teacher,
try to publish some of the papers and summaries
from the conference presentations. If you are
interested, contact the editors of those publica-
tions. Names, addresses, phone and fax numbers
are given for both in the front of The Language
Teacher. Long handouts at the actual presenta-
tion are not the most efficient way to get a paper
published or distributed.
Programme Changes: Changes in any aspect of
the programme will be publicized on notice
boards in the main areas on a daily basis. Some
of this information will be in the daily newsletter.

Conference Daily Newsletter: Watch out for the
daily newsletter, one for each day of the confer-
ence, with, up-to-date information about every-
thing that’s going on at the conference, schedule
changes, dining or dancing or both in Kobe,
interviews with conference participants, exciting
features and other vital information about the
conference.
A few final  quickies:
- Get your pre-registration done today! THE

DEADLINE IS SEPT. 10th.
- See the musical on the evening of Saturday,

the 8th; the proceeds go to charity.
- Bring your friends.
- Bring your students.
- Come early and include the pre-conference

workshops.
-- Expect to enjoy yourself.
- Watch out for the latest updates in the Oc-

tober Language Teacher.
See you at the conference.

Programme Chair

JALT ‘88
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Conference Information -
Some Reminders and Some New Details:

The furikae  forms for postal payment trans-
fer are included again in this issue. There is still
time to take advantage of the pre-conference
low rates before the deadline, SEPT. 10.

With the blue form, you can pay for your
conference registration fee, the banquet ticket,
and the tickets for breakfast with the speakers
and lunch with a lecturer. This form also has a
space to pre-register for the pre-conference work-
shops and indicate your preferences for the
morning and afternoon sessions. There is also a
special conference registration rate for students
in groups of five or more (¥l,500  per student),
to be applied for on the pre-registration form of
a sponsoring teacher. See below for the details
and fees. The red furikae  form is for hotel
registration. The list of hotels and prices are pro-
vided below. The payments for the conference
fees and tickets go to JALT, while the payment
for the hotel goes to JALT’s travel agent, the
Japan Travel Bureau (see How to Pay, below).

This time we will go through the conference
in chronological order, beginning with the pre-
conference workshops which will be offered as
such for the first time this year, on Friday,
Oct. 7, the day before the opening of the main
conference, at the conference site. Six workshops
will be offered, three in the morning and three in
the afternoon. These workshops will be limited
to 25 participants on a first-come first-served
basis, The fee for each workshop is ¥3,500.  This
is payable only  through pre-registration;  no
money will be accepted on the day of the work-
shops. It is possible to sign up for two work-
shops, a morning one and an afternoon one. To
pre-register for the workshops, use the letter
codes given beside the titles to indicate your
first,  second and third preferences for each
session in the appropriate blanks on the pre-
registration furikae form. The list of titles and
presenters is as follows:

Morning (9 a.m.- 12 noon)
Workshop A -Designing Cultural Awareness  Coursesand

Workshops (Margaret D. Pusch and Charles W. Gay)
Pusch will  present a conceptual framework and a

process for designing courses and workshops which will
help participants develop their cultural learning and
intercultural communication skills, and expand their
world view. A sample course will be critiqued and sever-
al brief cultural experiences will  be demonstrated. In the
afternoon there will  be an optional follow-up experience
with the BaFa BaFa  cultural simulation game, led by
Pusch and Gay. A total of 40 persons will  be admitted
to this afternoon session, free of charge, on a first-come
first-served basis, with preference given to participants
from the morning session. No pre-registration is neces-
sary for this session.
Workshop B - Literature as a Language Teaching Re-

source (Alan Maley)
Maley will explain why li terature should be re-

integrated into language courses, emphasizing the ad-
vantages of literature as a means of language learning
and showing participants how language teaching materi-
als can be developed from literary sources.
Workshop C - The Use of Video in the Language Class-

room (John Fry)
Drawing from materials developed by Fry and John

McGovern at the British Council Centre in Kyoto, Fry
will help teachers make the most effective use of video
software, discussing the questions of why video should
be used in the classroom, what is the best way to use
it, and what materials are the best to use. This workshop
will be most beneficial for those who already have at
least a little experience using video in their classes.

Afternoon (1:30-4:30  p.m.)
Workshop D ~ Bringing Intercultural Communication

into the English Language Classroom (John Ratliff
and Sonoko Mizuta)
This is for those interested in integrating intercul-

tural communication into their teaching. A variety of
activities will focus attention on theories of intercul-
tural communication, cultural barriers to language
learning and how to overcome them, and examples of
cultural contrasts, particularly in communication style.
Workshop E - Evaluating Grammar Techniques (Jeremy

Harmer)
This workshop will suggest ways of evaluating gram-

mar teaching techniques which will help both teacher

JALT ‘88

Real  L i fe

Spoken English
The real McCoy!- from life itself $>TJf:.!’  - ya>F -

Introduction to Spoken English-for anyone having trouble under-
standina and speaking  as Americans do. Also good for little kids

- ‘r---r and beginners of any age.. home and school learning *
Basic Course, Slow to Fast  Forms Over 600 naturally spoken (200 words a minute) examples

give all you need to know to ‘hear-say’ English like an American.
a  b

Real Life Selections - 125 voices Common Expressions - 1,100. 76 real-life voices $!&$  7
Listeners Digest - monthly, up to 100 voices of what is currently heard in the US
Real-life Spoken English Handbook for Learners and Teachers - All, even what you didn’t

know to ask about in learning-teaching American English as it really is spoken.
Are you interested in real-life American spoken English?..as a student, teacher, editor, pub-

lisher, researcher, distributor Jap an,world-wide or ‘my business’ entrepreneur(part/full
time) please contact Spoken Engli s h  210 W 21, New York, N Y 10011 212-989-2719
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and student decide if an activity is worth using. Various
exercises will  be measured by participants and conclu-
sions about what constitutes a “good” activity will be
discussed.
Workshop F - Correction Techniques (Mario Rinvolucri)

In keeping with his view that “self-correction is the
only real form of correction,” Rinvolucri will lead par-
ticipants through a look at “neutral,” “parental” and
“sibling” ways of getting students to correct them-
selves. The zero option will also be considered.

* * *
Friday evening there will be a cash-bar cock-

many of them are already well known to JALT
members, both because of their professional
fame and in many cases because they have al-
ready visited Japan and lectured to JALT audi-
ences on earlier occasions.

The l ist  of presentations provided in the
August LT at least sorted the papers by topic. In
the next issue we will  try to highlight some of
the presentations to help you in your planning.

The fees for the conference are as follows:

tail party for early arrivers in some place near
the conference site, to be announced.

Open Lecture in the City: Also on Friday eve-
ning, there will be one of the JALT ‘88 special
events: a lecture open to the public, to be given
by the internationally known interpreter, Sen
Nishiyama of Simul Academy. Reflecting the
theme of the conference, the lecture will be on
“Language in U.S.-Japan Relations.” The lecture
will be given at the Kinro Kaikan near Sanno-
miya, and is scheduled to begin at 7 p.m. A
nominal fee of ¥500 will be requested to help
cover costs, but the conference planners think of
this as a kind of outreach to the community in
which our Association lives and works: both a
public service and a professional duty, to share
our expertise with our community. The lecture
will be in Japanese basically, but an English sum-
mary will be provided, and the discussion will
surely be in both English and Japanese. We very
much hope to have a good turnout of both JALT
people as well as members of the local citizenry.
Please come if you can, and spread the word as
widely as possible.

Main Conference Registration
1 DAY 2 DAYS 3 DAYS

Pre-registration (by Sept. 10)
General Member ¥6,OOO ¥  9,000  ¥12,OOO

Non-member 7,000 11,000
Third World/
S tuden t  Member 3,000 4 ,500

Non-member 3,500 5 ,500
On-site

General Member 6,000 10,000
Non-member 7,000 12,000

Third World/

15,000

6,000
7,500

1
1

4,000
7,000

Studen t  Member 3,000 6,000 8,000
Non-member 3,500 7,000 9 ,500

Special Reduction - Introduce a New Member
and Save! A special discount is being offered on
the conference fee of anyone who brings new
members into JALT through the conference.
Here is the procedure for taking advantage of this
offer.

The Main Conference: The schedule for the con-
ference is provided elsewhere in this issue. The
opening address is to be given by the Mayor of
Kobe, Mr. Tatsuo Miyazaki, after which the Key-
note Address will be given by Dr. John Condon.

In the next issue we will provide biographical
sketches for most of the invited speakers, but

1. Recruit a new member/members and have
them pay their conference and membership fees
using the conference registration furikae form in
this issue. Contact the JALT Central Office it’
more forms are required, or use the standard
form available at any post office, filling in all
essentials in the message area.

2. Send in your own registration, deducting
¥ l ,000  for each member introduced, using the
line provided on the form. Write the name of
each introduced individual in the message area on
the right of the application form.

3. If the new member’s application has not
(cont’d on page 26)

Japan Recruitment selects qualified, experienced teachers direct from
Britain to engage in teaching,  research or curriculum development

activities at schools. universities and companies throughout Japan.
For further  details please contact:

AIOS Gotanda Bldg.’
l-10-7,  Higashigotanda, Shinagawa-ku, Tokyo. 141 Te1: (03) 440-8601

Fax: (03) 440-8605
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ON STAGE WITH ENGLISH
Spotlighting Two-Word
Verb Idioms
Charlotte Gilman

LET’S LAUGH TOGETHER
Activities for Listening
Comprehension
Alexis Gerard Finger and
Gregory A. Barnes

0 designed for high-beginning  to low-interme-
diate students l high-intermediate  to advanced text that
0 provides an active  stage for practicing breaks down the final  barrier  between ESL
listening  and speaking in general students and native  speakers of English
l highlights learning and using  two-word verbs American  humor
in particular 0 two cassettes provide students with  the op-
@  Includes review lessons which  check and
reinforce  the acquisition of meaning  and use of

portunity  to hear “authentic” American humor
0 text provides a rich  variety of vocabulary

the two-word verbs useful i n  every day situations
0 students not only acquire the two-word l activities  serve as a springboard  for cultural
verbs in  the text, they will  also  develop strate- discussions  and listening-comprehension
gies  for acquiring new two-word verbs that they exercises
encounter in the real world
0 audio cassette also available

Also  look to our new university-level readers:

READING STRATEGIES FOR UNIVERSITY STUDENTS. Kathleen A. Romstedt and
Julia  Tevis  McGory
authentic readings from textbooks and magazines on contemporary topics

READING FOR ACADEMIC  SUCCESS: Selections from Across the Curriculum.
Estelle  Spero  Lynch
helps  develop needed university-level reading  skills

DEVELOPING READING SKILLS FOR SCIENCE AND TECHNOLOGY. Nancy Lay
teaches students how to approach scientific writing  so that  they Can comprehend what
they ’ re  readmg

SAY IT CLEARLY
Exercises and Activities for
Pronunciation and Oral
Communication
Susan Lewis English

0 advanced text that bridges the gap between
skill  learning and language use
0 students learn pronunciation  together with
listening  readmg, writing, spelling,  and
notetaking
0 three types of language functions are
Included in  the activities:  survival,  such as
asking  for directions: social,  as introducing  and
inviting;  and academic, such as describing
objects and processes
0 audio cassette also available

For additional  information  please write:
COLLIER MACMILLAN INTERNATIONAL

866 Third  Avenue
N e w  York,  NY 10022-6299

USA

Available Locally  from
Akemr Goto

l -17-301 Ebisu  Nishi
Shibuya-ku

Tokyo  1 5 0 ,  Japan
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(cont’d from page 24)
been received by the office when your own
registration arrives, no credit will be given. Ad-
justments can be made, however, during the
conference at the Adjustments Desk.

4. Limitations: The introduced member must
never have been a member of JALT before.
There is a limit of five new members per member
claiming the reduced fee.

Student Group Rates: A special group dis-
count will be offered for students who register
through a sponsoring teacher. Students in groups
of five or more will be admitted to the confer-
ence at the very low rate of ¥1,500  per person
for the three days. To apply, the teacher should
fill out his/her pre-registration form, check the
boxes marked “Other Payment,” fill in the blank
line with “Student group pre-registration,” and
write the students’ names in the message area.
Students and teacher’s payments should both be
included in the total. When the conference
opens, handbooks and badges will be given to
the sponsoring teacher, who will be responsible
for distributing them to the respective students.

Special Event Tickets: Besides the basic registra-
tion fee, there are some special activities for
which tickets must be purchased at the time of
pre-registration. On Sunday, Oct. 9th,  there will
be a special breakfast at the Island Cafe near the
conference site, from 7: 30-8 : 30. Participants
will be joined by several of the invited speakers,
perhaps one per table. The meal is an American-
style buffet, and will cost ¥l,500.  This event is
limited to 100 people, but may be repeated on
Monday if there is a large enough number of
people interested in joining. Please check the
appropriate box on the furikae form and include
the price in your payment.

On Sunday evening, the conference banquet
will be held in the newlv opened  Kobe Maritime
Museum just opposite Port Island, next to the
Port Tower. The museum will  be open for
banquet participants to look around. Entertain-
ment will also be provided in the form of a
Chinese dragon dance, followed by Japanese
rakugo (story-telling) in English, performed by
the well-known Kujaku, a student of the very
famous master, Shijaku. The price of a dinner
ticket will be ¥5,000,  with one drink included
and additional drinks available on a cash basis.
Please check the appropriate box on the furikae
form. Tickets are limited to about 250. If these
are not sold out through pre-registration, there
may be a few available for purchase on the day
of the banquet, but chances are slight.

On Monday noon there will be a special lunch
in the conference reception hall, with the oppor-
tunity to hear another of the invited speakers,
Prof. Shigeo Imamura, now at Himeji Dokkyo
University but formerly director of the English

Language Institute, Michigan State University, in
the U.S.A. Lunch will be makunouchi bento (a
sampling of different styles of Japanese food)
and will cost ¥2,000.  Again, mark the space on
the furikae form and include the price with the
rest of the payments. Tickets are limited to 200,
which probably means they will be sold out during
pre-registration, but any remaining tickets will be
available at the conference registration desk.

Hotel Information and Rates: Hotels arranged
for the conference by JTB are in three price
ranges, offering a choice as long as the rooms
last. A deposit of ¥ l 0 , 0 0 0  must accompany the
application form, with your choice indicated on
the form. The difference in the total will be
settled at check-out time. All of the hotels on
the official list are either at the conference site
or very near Sannomiya, the business center of
Kobe, with easy access to transportation to
the conference site.

The list of hotels and rates:
SINGLE TWlN/PERSON

A Class: Kobe Portopia  Hotel ¥11,500 ¥9.000
(attached to Convention Center)

B Class: Sannomiya Terminal  Hotel 7,600 7,600
Kobe Tokyu Inn 7,500 6,000
(I-min. walk from Sannomiya)
Kobe Washington Hotel 7,200 6,000
(5-min. walk  from Sannomiya)

C Class:  Green Hill Hotel 6,600 6,250
(8-min.  walk from Sannomiya)
Chissan  Hotel 6,600 5,500
(8-min.  walk from Okurayama  Stn.)
SunsIde  Hotel 6,600
(5-min. walk from Sannomiya)
Kobe Plaza Hotel 6,000 5,500
(5-mm.  walk from Sannomiya)

Residents of third-world countries who
would like assistance in securing a homestay  or
hostel  accommodations should apply to the
JALT Central Office in Kyoto.

DEADLINE: Hotel applications must be
received by Sept. 10 to be processed in time for
the conference. Inquiries should be directed to
JTB (Mr. Minoru Narisawa), tel. 078-252-1017,
fax 078-231-4597.
How  to  Pay:  Participants in Japan should use the
potal  transfer (furikae) forms for both hotel
deposit and conference fees (including pre-
conference workshop fees). Alternatively, the
conference fees (BUT NOT HOTEL DEPOSIT)
can also be paid by Visa or Mastercard, by writ-
ing your card number, card expiry date and
signature in the message area on the furikae
form, and sending the form (blue conference
registration only) to the JALT Central Office
directly. Hotel reservations are handled by JTB,
which does not accept Visa or Mastercard
payments.

Students taking advantage of the student
group discount should pay through their spon-
soring teachers (see Student Group Rates above).

Overseas participants can pay in three ways:
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1.  Banker’s drafts drawn in yen on a Japanese
bank, the draft for conference fees to be sent
with the blue furikae form to the JALT Central
Office, the draft for the hotel deposit to be sent
with the red furikae form to JTB, Kobe Sanno-
miya Branch, l-l Kumoi 7-chome,  Chuo-ku,
Kobe 651.

2. International postal giro, if there is a sys-
tem operating in that country. The conference
fee should be directed in the name of JALT to
Osaka No. 9-41530; the hotel deposit should be
directed in the name of JTB-JALT Shukuhaku
Jimu-kyoku to Kobe No.  1-38166.

3. For conference fees only, payment may
be made by Visa or Mastercard, by writing your
card number, card expiry date and signature in
the message area at the right side of the furikae
form, and sending it directly to the JALT Central
Office.

Please note that this year payments in the
form of personal checks in foreign currency (not
yen) cannot be accepted. We hope that this does
not cause any great inconvenience.

Deadline: Again, pre-registration forms must
be received by Sept. 10  to qualify for the pre-
conference discounted rate. However, we would
like to emphasize the need for early pre-registra-
tion. There are limited numbers of hotel rooms,
openings in the pre-conference workshop groups
and tickets for social events, and all are on a first-
come first-served basis, so get your forms in soon.

Other Events, Not Requiring Fees: There are a
number of social events for which tickets are not
required:

On Saturday and Sunday mornings, there will
be morning coffee hours sponsored by publishers
(Addison-Wesley and Longman).

On Saturday evening there will be a cocktail
party from 5:30-7:30,  in the plaza between the
conference center and the Portopia Hotel. Drinks
will be on a cash-bar basis.

Also on Saturday evening, starting 7:00,  there
will be a musical performance with selections
from Mikado, Oliver and Cats. The proceeds will
go to charity. Some of the cast and crew are Kobe
JALT members just doing the performances
for fun (the true meaning of amateur is someone
who does such things for the love of it). We hope
you will join us.

Again on Saturday evening, whenever the
groups get organized after the cocktail party,
there will be dinner on the town. Ten groups are
planned to go at about 7:00 and another two will
go after the musical performance. Each group
will include one of the invited speakers. Sign-up
sheets will be posted at the conference site for
you to choose your group on the basis of celebri-
ty or restaurant. The list of restaurants has now
been fixed, but the speakers will be announced
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later. Here is the list: Gaylord’s (Indian); King’s
Arms (British); Swiss Chalet (Swiss); Fisherman’s
Port (Polynesian-style seafood); Santa-ya (steak
house); Hiiki-ya (Japanese robatuyaki); Escargot
(French); Gran Micaela y Dago (Chilean); Gun-ai
Hanten  (Chinese); Wang Thai (Thai); Casablanca
(French/Middle Eastern); Marrakech (Moroccan/
Middle Eastern).

Of course, Kobe is full of such restaurants, so
if there are others interested, it should be easy to
set up more groups. Your conference pack will
include information on Kobe: where to go, what
to see and how to get there. Or ask old Kobe
hands, or at the Information Desk, for recom-
mendations.

One of the conference mornings, probably
Sunday, there will be a jogging run at some early
hour, to be set up by JALT members from Kobe
and Tokyo who are also involved with the inter-
national running organization, the Hash House
Harriers and Harrierettes. There will be both a
long run for the hardier types and the possibility
of a shorter loop for those who prefer that. So
bring your jogging outfit and watch for notices at
registration. There may also be the use of a swim-
ming pool on Port Island. Kobe is still quite
warm in October.
Job Information Center: As at previous confer-
ences, there will be a Job Information Center.
The Center is free to participants. Prospective
employers should contact Yumi Nakamuri  at the
JALT Central Office (address, page 3) for appli-
cation materials.

Volunteers: Again, let us remind you that there
are several ways to get more directly involved in
the conference by volunteering for one activity
or another. Now that we are nearing the time of
the conference, you will be more easily able to
estimate your time and commit yourself to a
certain schedule, so please remember that you
get more out of something if you put more into
it, and sign up to help with some of the confer-
ence activities. This is both a duty and a privil-
ege. JALT is only as good as we make it. Here
are some of the ways to get involved:

Discussion groups are planned for the end of
each day’s presentations, and these groups need
leaders, simply to gather a group on a particular
topic and get things started. A list of possible
topics was published in the August LT,  but
your suggestions are also welcome. Contact
T .  McDonough,  Dai-5 Soma  Bldg. 501, 5-l-l
Suidosuji, Nada-ku, Kobe 657.

Dinner on the town on Saturday night needs
leaders to get the group together and help them
reach the restaurant without complications,
then to participate in the good food and inter-
esting talk. Contact Michiko Inoue at 06-323-
1153. See the list of restaurants above.

(cont’d on page 29)



Kids learn best when they’re just having fun.
Why not try

OPEN SESAME
Open Sesame is a proven hit
in children’s classes in Japan.

-d+
8 Muppets Inc 1982

Big Bird’s Yellow Book: for beginners
Cookie Monster’s Blue Book:

for children with some knowledge of English
Open Sesame Picture Dictionary: ideal for developing vocabulary

Oscar’s Bridge to Reading Book:
for developing reading and writing skills

- - - - - - - - - -  ---------------.------~---~~-~~--
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i TO: OXFORD UNIVERSITY PRESS
3-3-3 Otuska, Bunkyo-ku, Tokyo 112 S (03) 942-1101

I

OxfordTM I Please send me a FREE inspection copy of Open Sesame:
’ *Big Bird/Cookie Monster/Dictionary/Oscar.  (*please indicate)Amer ican I



JALT ‘88

29



JALT ‘88

30



September 1988



Tentative Conference Schedule

Please note: This is a tentative (as of August 15)schedule.
See Conference Handbook and daily notices at the conference site
for the final schedule.





THE 14th ANNUAL CONFERENCE

Language Learning & Teaching
October 8, 9 & 10



Cambridge

ELT
‘. the definitive General English course book for the late
eighties.. ’ The Times Educational Supplement

The Cambridge English Course has rapidly established itself as
the intelligent choice for successful and enjoyable English
teaching in the eighties and beyond.
It offers teachers and learners:

original, stumulating  and varied  content

widely  varied teaching and learning techniques

a multi-syllabus approach, combining communicative  work with
essential groundmg in grammar, vocabulary and phonology

balanced development in all language skills

extensive use of authentic material from beginner stages onwards

teaching notes interleaved with  student pages in the Teacher’s Book

Levels 1, 2 and 3 are now available and each level consists of the following
components :
Student’s Book, Practice Book, Teacher’s Book, Class Cassette Set, Student’s
Cassette and Test Book.

Course

Michael Swan and Catherine Walter

The Cambridge English

For further information on all Cambridge  ELT publications,  please contact
Steven Maginn,
Cambridge ELT Office,
c/o U.P.S.  Ltd., Kenkywsha Bldg.,
9 Kanda Surugadai 2-chome,  Chiyoda-ku, CAMBRIDGE UNIVERSITY PRESS
Tokyo 101. Tel: (03) 295-5875.



Hooray for EFL/ESL
programs for all ages!

Learning fun
and teaching ease
every step of the way

l My English Book Series
4 levels for children, ages 3-6

l Hooray for English! NEW
6 levels for children, ages 6- 12

l English for a Changing World
6 levels for children, ages 10- 17

l English in Tune
4 levels for teens and adults

For more information  contact:
James Miller, Educational Consultant/Representative
6- 12-4 Jingumae l Shibuya-ku  l Tokyo 150, Japan
phone: (81-3)  499-4710
telex: 528899 SIBINITH  ATTN;  SIB620 MILLER

@ Scott, Foresman  International Division
1 9 0 0 East Lake Avenue . Glenview, I L 60025 Telephone: (312) 729-3000
Telex  724371 FAX Number  (312)  729-8910  Cable: SCORESMAN.  Glenview,  IL U.S.A.



14th International Conference on
Language Learning and Teaching

Kobe International Conference Center
Language and Cultural Interaction

October 8-10, 1988

MAIN SPEAKERS
John Condon  (Keynote Speaker)

University of New Mexico, U.S.A.
Fraida Dubin

University of Southern California, U.S.A.
Randolph Quirk

President, The British Academy, U.K.
Mario Rinvolucri

Pilgrims School, Canterbury, U.K.

FEATURED SPEAKERS
Edward Keith Brown

University of Essex, U.K.
Karl C. Diller

University of New Hampshire, U.S.A.
Jack Richards

University of Hawaii, U.S.A.
Gabrielle Stein

University of Hamburg, F.D.R.

SPECIAL GUEST SPEAKERS

SOCIAL EVENTS
Morning Coffee Hours (Saturday, Sunday)
Musical Performance (Saturday)
Dinner on the Town (Saturday)
Breakfast with the Stars (Sunday)
Conference Banquet (Sunday)
Lunchtime Lecture (Monday)

PUBLISHERS’ DISPLAY
Comprehensive Display of Current Materials from

over 40 Publishers

WORKSHOPS, LECTURES, COLLOQUIA
Over 250 events during the three days on all aspects

of Language Learning and Teaching

Port Island

PRE-CONFERENCE ACTIVITIES (Fri.)
/ Workshops (9 a.m.-12 noon, 1:30-430  p.m.)

Kobe International Conference Center)
4 Open Lecture - Sen Nishiyama (Simul)

Kinro Kaikan, Sannomiya, 7 p.m.
(/ Early Arrivers’ Get-Together Cocktail

Conference Center area, Port Island
I-

CONFERENCE FEES
1 DAY 2 DAYS 3 DAYS

Pre-registration (by Sept.  10)
¥6,000 ¥ 9 , 0 0 0  ¥12,000

Non-member 7,000 11,000 15,000

3rd World/ Member * 3,000 4,500 6,000
S t u d e n t  N o n - m e m b e r  3,500 5,500 7,500

On-site
General Member * 6,000 10,000 14,000

Non-member 7 , 0 0 0  1 2 , 0 0 0  1 7 , 0 0 0

3rd World/ Member * 3,000 6,000 8,000
S t u d e n t  N o n - m e m b e r  3,500 7,000 9,500

Pre-Conference Workshops: ¥3,500 each workshop
Open Lecture: ¥500

Breakfast with the Stars: ¥1,500
Lunchtime Lecture Obento: ¥2 , 0 0 0

Reaister before Sept 10 to take ad a taae of the discou  ted
rates. Use the blue form for conference registration, the red
form for hotel reservations. See instructions overleaf.
* EL.  msb%. laLl!z.  Rim?. Rmi?. ZElE. %t.l%tLlRcl

FPf. E&?i%gibDEirit,  JALTBWtElr;~l~a~-r~t~-c+~,
HOTEL INFORMATION & RESERVATIONS

Twin/Person
Kobe Portopia Hotel ¥9,000

B Sannomiya Terminal Hotel 7 ,600
Kobe  Tokyu Inn 7,500 6,000
Kobe Washington Hotel 7,200 6,000

C Greenhill Hotel 6,600 6,250
Chissan Hotel 6,600 5,500
Sunside Hotel 6,000 -
Kobe Plaza Hotel 6,000 5,500

CONFERENCE INFORMATION
(075) 221-2376 (until October 8)



AVOID FRUSTRATION - PRE-REGISTER NOW!
Registering before the Sept. 10 deadline makes good sense. Not only does it mean lower conference fees  and a

fast on-site check-m, it also assures you of a hotel room during the busy holiday and wedding season. In case your
plans change, fees are refundable (with a small handling charge) any time before the event. Reservations for both
the conference and the hotel can be made with the attached blue and red postal transfer (furikae) forms, respectively.

This year there is a wide range of conference hotels to choose from. The official conference hotel, the Portopia
Hotel, while a bit expensive, is located just next to the Conference Center. Other  hotels are located in Kobe City
proper, which is connected to Port Island by the futuristic monorail Portliner  (15 min./¥210).  Hotel rates are on the
blue page.

Since the conference is being held during a peak holiday and wedding season, reservations arc being handled on
a first-come first-served basis. The Japan Travel Bureau (JTB), our hotel agents, will attempt to find alternate
accommodations once the conference hotels are full, but no guarantees can be made for those applying after the
Sept. 10  deadline. If you have any

7
uestions concerning your reservation, please contact Mr. Hirata at the JTB Kobe

Sannomiya Office - tel. 078-252-101 ; fax 078-231-4597.
Please note that roommates must be mutually acceptable. If you would like JTB to assign a roommate, please

specify “smoking” or “non-smoking.” To complete your conference and hotel preregistration, take both forms to
the banking window of any post office. Unlike the blue conference form, there is no handling charge for the red
form.

PRE-CONFERENCE WORKSHOPS
Pre-conference workshops are being given this

year for the first time. Scheduled for Friday, Oct.
7, the workshops will last for three hours: 9 a.m.-
12 noon or 1:30-4:30  p.m. The list  of topics and
presenters follows:

Morning
A - Designing Cultural/Awareness Courses and

Workshops: M.D. Pusch  with C.W. Gay
B - Literature as a Language Teaching Resource:

Alan Maley
C - The Use of Video in the Language Class-

room: John Fry
Afternoon

D - Bringing Intercultural Communication into
the English Language Classroom: J. Ratliff
and S. Mizuta

E - Evaluating Grammar Techniques: J. Harmer
F - Correction Techniques: M. Rinvolucri

Use the letter codes to indicate your first, sec-
ond and third preferences for the morning and
afternoon sessions in the appropriate blanks on the
pre-registration form. The ¥3,500  fee is payable
only by pre-registration.

METHODS OF PAYMENT
Registrations must be accompanied by full pre-

payment for the conference fee, event tickets and
hotel deposit. This can be done in the following
ways:

1) Postal furikae (“giro”)
for conference and events: “JALT” account

Osaka 9-41530
for hotel: “JALT-JTB Shukuhaku Jimukyo-

ku” Kobe l-38166
2) Bank draft IN YEN drawn on a Japanese

bank. Remember that two separate checks must be
sent because payments are handled at two separate
locations (addresses on the furikae form).

3) For the conference fees and tickets NOT
THE HOTEL DEPOSIT, Visa and Mastercard may
be used by writing the card number and expiry
date and signature in the pre-registration form
message area.

Joint members and groups may transfer funds
on a single postal form if a complete breakdown of
the transaction is sent separately to the JALT
Central Office by mail or fax.

Special Student Group Rate
A sponsoring teacher may pre-register students

in groups of five or more at ¥l,500  per student by
listing the students’ names in the message area and
including them with his/her own preregistration.
Check the box marked “Other *Payments” and
wri te  “Student  Group Preregis trat ion” on the
blank beside it.

CONFERENCE BANQUET
On Sunday night, Oct. 9, the Annual Conference

Banquet will be held at the new Kobe Maritime
Museum. The ¥5,OOO  fee includes special entertain-
ment: a Chinese dragon dance, followed by rakugo
(Japanese story-tel l ing) in English  by the well-
known Kujaku, student of the famous master,
Shinjaku. Be sure to join the fun!

Sunday morning Breakfast with the Stars and
Monday’s Lunchtime Lecture must also be request-
ed on the pre-registration form. Breakfast is an
American buffet-style meal in the Island  Cafe.
Tickets are ¥1,500.  Lunch is a Japanese makuno-
uchi bento (a sampling of various styles) in the
conference reception hall, with tickets at ¥2,000.
Check the appropriate boxes on the furikae form.
The guest speaker will  be announced.

GETTING TO KOBE
Kobe is serviced by both Osaka Int’l Airport

and the bullet train (Shinkansen).
The most convenient route for foreign partici-

pants is to fly directly into Osaka Int’l Airport,
where airport  l imousine buses (¥620)  or  taxis
(about ¥8,000)  will take you to downtown Kobe
(Sannomiya) in about 40 minutes.

Passengers entering Japan at New Tokyo Int’I
Airport (Narita Airport) can choose one of three
routes to get to Kobe:

1) Domestic flight: Transfer to Tokyo Haneda
Airport by limousine (about two hours) and take
one of about 15 flights  a day to Osaka Int’l Air-
port, then travel to Kobe by taxi or limousine bus.

2) Domestic fl ight from Narita Airport  to
Osaka Int’l Airport (only two flights a day). There
are also international flights  which can be used be-
tween Narita and Osaka Int’l Airport. Ask a travel
agent for details.

3) JR “Bullet Tram (Shinkansen, Hikari Ltd.
Express)  f rom JR Tokyo Stat ion to  JR Shin-
Kobe Station (3½ hours), after 1½ hours’ drive by
bus from Narita to JR Tokyo Station. Not all
Shinkansen trains stop in Kobe, so be sure you are
on one that does.

GETTING TO HOTELS
All but one of the hotels in the B and C classes

are within a very few minutes of Sannomiya. The
A Class Portopia Hotel is on Port Island (15 mm.
by monorail [Portliner] from above the Terminal
Hotel lobby or 10 mm. by taxi from the same
hotel). Several airport buses (16:30, 19:10, 20:25,
and 21:15) go on from Sannomiya to the Portopia
Hotel/Conference Center.

Kobe International Conference Center
Follow the same means for getting to the Por-

topia Hotel, above.

GET YOUR CONFERENCE HANDBOOK IN ADVANCE!
Look over the conference handbook and plan your schedule before  arriving at the conference  site. For Y800,  the

handbook will be sent by special delivery (sokutatsu)  arriving at your doorstep by Oct. 4. This service is available
only to addresses in Japan.



The Language Teacher XII:10

As  language teachers, we all  come up with our share
of ideas and activlties. We also use our share of ideas
from other teachers. My Share is your opportunity to
s h a r e  y o u r  ideas a n d  a c t i v i t i e s .  Artlcles dealing with
activities for classroom application should be submitted
t o  t h e  M y  Share e d i t o r  (see  p .  3 ) .  A r t i c l e s  s h o u l d  b e
b a a e d  in principles  o f  m o d e m  l a n g u a g e  t e a c h i n g  a n d
must follow JALT manuscript guidelines. Please include
a 25-  to 30-word  biographical statement.

Bill Hellriegel has been using a children’s toy
at Matsushita’s Overseas Training Center and get-
ting good results with it. Although developed at
a company class, the method also has obvious
applications with other types of learner.

LEG0 IN THE CLASSROOM

By Bill Hellriegel

I have been using Lego. a building construc-
tion set designed for children, in four-week
intensive courses. The set I have been using is set
#6379,  which builds a horse-riding school. The
purpose of using it is to help the students learn
to talk about spatial relations through seeing the
things and actions described and by hearing
and repeating the utterances used as they or
another person manipulate the pieces of the set.
The usefulness of the skill the students will
develop should be made clear to them at the
outset.

Clearly, not everyone finds Lego fun. My
experience is that those who are most likely
to find practice like this enjoyable and useful
are engineers; it is the kind of activity that
interests them and has relevance for them.

1 suggest starting from scratch, with the
teacher manipulating the pieces and saying
what operation is being performed. First, pick
up a piece and call it just that: a piece. Then
motion for the students to repeat  the term.
After this, introduce the names of pieces and
the relations in which they can be positioned.

In each of my lessons I first help the stu-
dents to become familiar with the names of
about ten pieces and about ten relat ions.  I
name the piece as I pick it up (a door) and
write on the board the various relations I repre-
sent with the pieces (Put the door next to the
six-dot red piece) and have the students repeat
each statement. The teacher must say each
utterance as many times as necessary until the
students are able to repeat it correctly, but the
students need say it correctly only once. This
requires the students to be accurate; this mini-
mizes teacher talk and maximizes student
involvement.

September 1988

In later lessons the teacher should recycle
the language that has already been introduced
by silently displaying the pieces and the rela-
tions. The students should be able to recall
them. Each lesson should start with this pro-
cedure until, after whatever number of lessons
are needed, all the pieces have been identified
and all the relations covered. It is important
to recycle the same terms many times, so that
the students become used to them before the
actual construction work begins.

It is extremely important that the students
review, outside of class, the relevant terms and
language structures as some of the relations
between pieces used in building are quite com-
plex. Ideally, then, when the students come
to class, they have the previous class’s material
memorized, or almost memorized, and are ready
both to use that material and to learn new
material.

Again, teachers should try to keep their talk
to a minimum so that students get used to doing
the active work with the words and expressions.
At all times, however, teachers must wait until
they hear the correct utterance in response to
each manipulation of the pieces, and must make
sure that the other students recognize it, before
moving on to the next operation. By demand-
ing correctness in this way, teachers encourage
students to think about what they’re saying with-
out putting pressure on them individually be-
cause anyone can answer.,

Once the students are familiar with a certain
set of words and expressions, the teacher can
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have them in turn manipulate the pieces and
ask each other (and the teacher) to perform
various operations. Novel combinations, of
course, are to be commended and encouraged,
representing as they do the essence of real
communication. Again, each request must be
uttered correctly; if it is not, the person ad-
dressed should refrain from responding. A
variation is to have students themselves take
the initiative in moving the pieces and have the
others describe the actions. There are, clearly,
many possibilities.

After all the pieces and their relations have
been learned and practiced thoroughly, step-by-
step construction of the school building and its
yard should begin. The teacher can do the first
six or seven steps, simultaneously describing the
operation and then having the students repeat.
Then one student can take over the set and
respond to five or ten instructions from the
others. Again, the student should not respond
at all to any instruction that is not entirely
correct.

The pre-building language work should have
provided the students with a language base for
describing the spatial relations and operations
they will use in constructing the building. And
since just about everyone has some idea of how
to build something (especially if they are en-
gineers, as many of mine are), this will give them
enthusiasm and motivation. Indeed, the students
can direct the construction, with the teacher
simply making sure that the instructions are

correct and intelligible. If a suggestion is not
correct, the teacher can ask someone else to say
it; or, if what is needed is too difficult for
everyone, the teacher can give the correct state-
ment and the student who made the error can
then use that as a model.

The building and the surrounding yard can
be constructed in different configurations, so
there is a lot of possible variation in the language
used. Should an unanticipated language structure
or group of structures be needed in order to
continue, the teacher should, as before, perform
and describe the action and have the students
repeat. Then the students can take over once
again.

My experience is that construction of the
building and yard can be completed in about 15
hours of work with a relatively small class of five.
The set-up can be left exactly as it is at the end
of each class, so construction can continue with-
out delay at the next class meeting.

By using these techniques, and adjusting the
level of difficulty to suit the abilities of the
students, you can make the activity challenging
but not overwhelming. My technical students
were at first put off by the difficulty of trying
to state precise relations but soon were amazed
by the ability they developed.

Bill Hellriegel  has been in Japan for the past three
years, teaching in Matsushita’s Overseas Training Center
in Hirakata.  He has an M.A. in ESL from the University
of  Arizona.

(cont’d from page 31)
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A REMlNDER FROM THE EDITORS
The Language Teacher welcomes mean-

ingful, well-written contributions, but
requests that the guidelines in the January
1988 issue and in the editorial box on page
3 be followed. Those wishing unused manu-
scripts to be returned should include a
stamped self-addressed envelope. All Japa-
nese language copy must be submitted to
the Japanese Language Editor.

FROM THE DEVIL’S DICTIONARY
by Tom McArthur

(a number of definitions)
Reprinted by courtesy of the EFL  Gazette

Direct Method: The late 19th-century revolution
in language teaching that enabled students to
converse fluently in languages they didn’t
know.

Discourse Analysis: The study of long stretches
of language undertaken by linguists after they
found that they couldn’t get the hang of short
stretches of language.

Drill: What dentists, army sergeants and lan-
guage teachers have in common.

Eclecticism: What you believe in when you’ve
got a class to teach in five minutes and haven’t
prepared anything according to this year’s
panacea.

EFL: English for Fellow Linguists.
Elicitation: Something you would be arrested for

if you did it in a public place.
ELT: English Language Tension, a debilitating

syndrome to which publishers and conference
organizers are particularly prone before sales
conferences and annual conventions, but
which also afflicts teachers who aren’t sure
which books not to photocopy from.
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Jochi Kojimochi Bldg.. 3F 6-l-25 Kojimochi. Chiyoda-ku.  Tokyo 102, JAPAN
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PRENTICE HALL REGENTS



I HBJ, The Leading Name in Reading

Kaleidoscope Academic Readings for ESL
Judith B. Strother

This advanced-level ESL reader-designed for university and college students-contains
authentic reading selections in science, engineering, aeronautics, management science,
psychology, and other technical fields, and offers several kinds of skill-building exercises.
The text contains 22 high-interest readings taken form college textbooks, magazines,
and professional journals. Students practice reading the kind of academic materials they
will encounter in their regular courses.
A wide variety of vocabulary. comprehension, cloze.  and word-form exercises are
included. Students can practice using words in new contexts and learning word
meanings from context.
Readings are of a “general science” nature, so students do not need a scientific/technical
background to comprehend them.

432pp. ¥  3,250

I New American Profiles
Lucette Rollet Kenan
A group of ten biographical sketches, all but one written for this book, of contemporary
Americans who have made unique and significant contributions to our society. For high-
intermediate and advanced ESL students in courses requiring a reading text for one or
two semesters, either alone or with a grammar/conversation book. Ten units of four parts
each are arranged in order of increasing complexity.  Each unit  opens with a brief
statement about the subject’s field of endeavor, followed by a profile. Supplementary
sections give supporting or alternative viewpoints by other writers on the same topic.
Units end with numerous exercises. Answer key at the back of the book. Other aids
include cultural notes, vocabulary, and footnotes. A built-in teaching aid in the intro-
duction shows what material and exercises appear in each of the forty sections.

256pp. ¥3,250

Insights and Ideas Concepts and Comments
A beginning reader for students of English A high beginning/low intermediate ESL
as a Second Language reader
Patricia Ackert Patricia Ackert
Students’ Book 208pp. ¥  1,800 Answerkey ¥4,700 Students’ Book 272pp. ¥1,800 lnstructor’s  Manual ¥4,700

Between the Lines In Context
Reading skills for intermediate-advanced Reading skills for intermediate-advanced
students of English as a Second Language students of English as a Second Language
J. Zukowski-Faust, S. Johnston, and C. S. Atkinson J. Zukowski-Faust, S. Johnston, C. S. Atkinson,

and E. Templin
Students’ Book 288pp. ¥  1,800 Instructor’s Manual ¥4,700

Myth Makers
Students’ Book 320pp. ¥  1.800 Instructor’s Manual ¥  4.700

The Independent Reader
Upper  elementary reading skills
J. Kalnitz and K. Reyen Judd

192pp. ¥  1,800

Skills for building  comprehension and voca-
bulary
Betty Soble and Lorraine C. Smith
Students’ Book 208pp. ¥  1 ,800 Original  Edit ion with Answer key

¥3,300

Harcourt Brace Jovanovich Japan, Inc.
Ichibancho Central Bldg.  22-l. Ichibancho, Chiyoda-ku, Tokyo 102

‘Tel: 03-234-3912 EL I Hotline: 03-710-5180 (Shari Berman)
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EFFECTIVE WRITING: Writing Skills for Inter-
mediate Students of American English. Jean
Withrow. Cambridge University Press, 1987.
90 pp.

Finding a suitable textbook for Japanese
students of intermediate English ability is indeed
difficult, whether it be for conversation or for
writing. Classes are usually too large, abilities
usually range from very poor to very good, while
motivation and interest levels come in all dimen-
sions. And with this in mind, teachers search
for a textbook with versatility.

Although this textbook may not be the
answer, it seems to be above average in prac-
ticability. It gives the English student practice
in writing letters. stories, reports, articles, in-
structions, business letters, memos and opinion
essays; many skills which the student may
actually use later on. Organization, a skill which
most of my students lack, is stressed. Clarity is
emphasized, as is effectiveness, as the title of
the book suggests.

The author believes that group work is an
important way for students to learn cooperation,
how to solve problems, and make decisions.
Sharing knowledge, discussing ideas and compar-
ing opinions can become important activities
preceding the actual individual or class work.
My personal observation is that the teacher must
be alert to the fact that these group sessions can
become sessions of sharing ignorance!

Various exercises from the textbook have
been given a test run in my two English Composi-
tion classes (third year college), and one class
worked quickly and efficiently toward suitable
completion while the other class spent an in-
ordinate length of time using the dictionary
before any work was actually started.

It is unfortunate that teachers receive com-
position classes knowing little about the abilities
of the students they will be teaching. Even if
the teacher knows what to expect, the differ-
ences often are so great that no one textbook
could suffice for a single class. However, this
textbook does have a variety of exercises. Filling
in blanks and punctuation exercises are perhaps
the easiest. A more difficult but a good “think-
ing” exercise has the student comparing texts.
This could become a very interesting and valu-
able type of exercise if the students have the
ability to discuss the contrasting texts and are
able to explain why one is better than the other.

The final exercise in each of the eight units
is a practice writing exercise. To have the student
hand in eight important writing exercises during
one school year may be a reasonable goal within
the capacity of most students. If the teacher
requires re-writes, the number would immediate-
ly double to 16, probably as many assignments
as most students are apt to complete.

Writing informal, formal and business letters
are exercises included and perhaps are the most
practical learning experiences in the life of the
average composition student. One can make it
‘for real’ by having the students write to the
sensei during one of the holiday vacations. It is
the first  t ime for many students and some
actually consider it a thrilling experience.

The report or story units can be enlivened
by having a foreign guest visit the classroom,
with the students conducting an interview
followed by the written assignment. The chapter
on instruction can be taught by having students
write out their favorite recipe. Even the boys
tend to show a liveliness in sharing their knowl-
edge here. This textbook is written skillfully
and includes lots of workable exercises for the
student who has adequate previous training of
basic skills and a fairly wide English vocabulary.
Examine the book carefully before you select;
knowing your students’ level of ability is very
important in evaluating this or any textbook.

Idea: Why don’t publishers include supple-
ments with instructions in Japanese and a modi-
fied dictionary listing difficult and unusual
words? This kind of study guide is regularly
published for l i terature books. Why not for
other textbooks?

Reviewed by AnnaMarie DeYoung
Notre Dame Women’s College, Kyoto

DISCOURSE ACROSS CULTURES: Strategies
in World Englishes.  Larry E. Smith (Ed.). Pren-
tice-Hall, 1987.

When using English, what discourse strategies
will the non-native speaker use -  first language,
second language or some combination? How do
these strategies affect the message communicated?
Received?  What does the audience need to know
in order to better understand? These questions
are addressed by this collection of essays. The
responses propose that the second language user
of English will employ at least some of the first
language strategies, thus the audience will better
understand if they are sensitive to the socio-
cultural influences. This, briefly, is the focus of
this collection of essays edited by Larry E. Smith.

Discourse Across Cultures includes five
sections: Literature, Conventions and Expecta-
tions; Discourse Expectations and Cross-Cultural
Communication; Text, Context, and Culture;
and the Language Classroom. Among the topics
discussed in these sections are a discussion of
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aizuchi;  how writers involve first-language cul-
tural information in their use of English in India,
Sri Lanka, and China; how literary discourse
differs from other types of discourse. Most
essays are accessible to readers with background
in linguistics and some familiarity with literary
description.

The book will be of varying interest to differ-
ent readers. Peter Strevens’ article, “Cultural
Barriers to Language Learning,” most directly
talks to second-language teachers. Many of the
articles dealing with literary works formed by the
artful uniting of discourse strategies, English and
first language, provide insights not only into the
writer’s work, but also into how the analysis
can be transferred to other types of texts. The
more theoretical articles introduce frameworks
for further investigation.

Readers interested in the role of culture in
discourse should find some useful insights in
this collection. Also, those readers interested in
English as an international language will find
nutrit ious food for thought.  As i t  probably
should, the book provides more food for thought
than immediate applications.

Reviewed by John M. Graney
International Catholic Migration Commission

APPROACHES TO SYLLABUS DESIGN FOR
FOREIGN LANGUAGE TEACHING. Karl
Krahnke. Prentice-Hall, 1987. 105 pp.

This book consists of basic description and
discussion of six types of language teaching
syllabus - with examples of syllabi taken from
textbooks, discussion of the positive and negative
aspects and possible applications of each type ~
and a chapter on choosing and integrating syllabi.
Quite a number of valid individual points are
made under these headings, particularly in the
chapters on structural and functional/notional
syllabi in the former at least there is some at-
tempt to relate syllabus to learning theory (al-
though one regrets the recurring assumption that
teaching a structural syllabus involves mainly
passing on of information about the grammar of
the language) and in the latter some of his pot-
shots at the British hit the mark (“communica-
tive language teaching. .[is] .a rather amor-
phous view. . .that  has been referred to as a
method but is really a collection of different
approaches and procedures clustered around
functional/notional content” (p. 29).

The book covers (superficially) an enormous
number of issues, but the author’s frequent
failure to define his terms often leads to mind-
boggling vagueness, for example in dealing with
situational syllabi which are repeatedly equated
with the use of situations as methodology (“One
version of situations is role plays. . .“), thus
making the discussion largely meaningless in
syllabus terms. Again: “Task based learning is

sometimes similar to situational learning, but
the content of the situations is provided by the
students themselves” (p. 57). Again: “Actually,
notional/functionalism is a procedure for design-
ing a syllabus or choosing content for a specific
syllabus, but it is not a part of the content of
the syllabus itself.”

It is difficult to recommend this book. It is
much more like a list of everything the author
has read than a “top-down” look at a confusing
and difficult area.

Reviewed by Jeremy Ward, University of
Library and Information Science, Tsukuba

RECENTLY RECEIVED

The following materials have recently been
received from publishers. Each is available as a
review copy to any JALT member who wishes to
review it for The Language Teacher.

Notations before some entries indicate dura-
tion on the holding list: an asterisk (*) indicates
first notice in this issue; a dagger (†)  indicates
third-and-final notice this month. All  final-notice
items will be discarded after Sept. 30.
CLASSROOM TEXT MATERIALS/
GRADED READERS
*Cassell's  “Foundation Skills” series. Cassell,  1988.

Listening 4. John Green (Student’s book).
Reading 4. Simon Haines (Teacher’s book).
Speaking 4. Jim Brims (Teacher’s book).
Writing 4. Richard Knight (Teacher’s book).

*Greenhalgh et al. The Oxford ARELS Preliminary
Handbook. Arnold, 1988.

*Kirino et al. Eigo Hatsuon Handobukku. Kuramoto-
sha, 1988.

*Lonergan. New Dimensions 2 Testbook (Student’s
book, Teacher’s book). Macmillan, 1988.

*Mulloy. Cassell's Elementary Short Course. Cassell,
1988.

*Swan &  Walter. The Cambridge English Course 3
(Split edition, Books 3A, 3B, 3C).  Cambridge, 1988.

Church et al. A New Beginning: An ESL reader. Pren-
tice Hall/Regents,  1988.

Clark. Language Learning Cards (“Activity Books for
Children” series). Oxford. 1988.

Dalzell & Edgar. ‘English in Perspective 1 (Student’s
book, Teacher’s book, Workbook, two Cassettes).
Oxford,  1988.

Karant. Storylines: Conversation skills through oral
histories. Newbury  House, 1988.

Orion. Pronouncing American English: Sounds, stress,
and intonation.  Newbury  House ,  1988 .

Schimpff. Picture Dictionary (“Open Sesame” series;
Main text, Activity book, Japanese-English version).
Oxford,  1988.

“Start with English” Readers. Oxford, 1988.
Grade 1: Border. The Kite.

Border.  Pat and Her  Picture .
Grade 3: Border. The Queen’s Handkerchief:

†Forrester. Frontiers: An Intermediate Course in Eng-
lish (Student’s book, Teacher’s book). Collins ELT,
1988.

†Howe. American English Today! Books l-3 (Student’s
books, Workbooks, Teacher’s books, Cassette tapes).
Oxford,  1987,

†Hutchinson. Project English, Books l-3 (Student’s
books, Workbooks, Teacher’s books, Cassettes). Ox-
ford, 1987.
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†Rooks. Paragraph Power: Communicating ideas
t h r o u g h  p a r a g r a p h s .  Prentice  Ha l l /Regen ts ,  1988 .

TEACHER PREPARATION/
REFERENCE/RESOURCE/OTHER
*Byrne. Focus on the Classroom: Selected articles.

Modern English Publications,  1988.
*Egawa,  ed. 4th Japanese edition of Thompson &  Mar-

tinet, A Practical English Grammar. Oxford, 1988.
*Tejima. Kodomo Eigo no Kyo to Jitsu. Kagoshima

Gaigo  Gakuin, 1988. _----
Anderson &  Lynch. Listening (“A Scheme for Teacher

Education” series). Oxford, 1988.
Henning. A Guide to Language Teaching: Development,

evaluation, research. Newbury  House, 1987.
Long &  Richards, eds. Methodology in TESOL: A book

of readings. Newbury  House, 1987.
Nunan. Syllabus Design (“A Scheme for Teacher Edu-

cation” series). Oxford. 1988.
†Doff. Teach English: A training course for teachers

(Teacher’s book, Trainer’s handbook). British Coun-
cil/Cambridge, 1988.

The Language Teacher  also welcomes well-
written reviews of other appropriate materials
not listed above, but please contact the Book
Review Editor in advance for guidelines. It is The
Language Teacher’s policy to request that re-
views of classroom teaching materials be based
on in-class teaching experience. Japanese is the
appropriate language for reviews of books pub-
lished in Japanese. All requests for review copies
or writer’s guidelines should be in writing, ad-
dressed to: Jim Swan, Aoyama 8-l22, Nara 630.

IN THE PIPELINE

The following materials are currently in the
process of being reviewed by JALT members for

publication in future issues of The Language
Teacher:
Bacheller .  Start  Writ ing .
Barlow. Working with Computers.
Boardman & Holden. English in School.
Bradford. Intonation in Context.
Brieger & Comfort. Technical Contacts.
Carrell et al., eds. Interactive Approaches to L2 Reading.
Carter & Long. The Web of Words.
Celce-Murcia & Hilles. Techniques and Resources in

Teaching Grammar.
Chan. Phrase  by  Phrase .
Chaudron. Second Language Classrooms.
Clark. Curriculum Renewal in School FL Learning.
Crystal. The Cambridge Encyclopedia of Language.
Collie & Slater. Literature in the Language Classroom.
Dunn &  Gruber. Listening, Intermediate.
Fries, P.H., ed. Toward an Understanding of  Language .
Gregg & Russe l l .  Past ,  Present ,  and  Future .
Grosse  & Grosse .  Case Studies  in  International  Business .
Hino. b--71ua  6 5 0 rf : #(usB(La.
Ingram &  King. From Writing to Composing.
Jones &  Kimbrough. Great Ideas.
Levine et al. The Culture Puzzle.
Live. Yesterday and Today in the USA.
Marton. Methods in English Language Teaching.
Mol insky  & Bl i ss .  Expressways.
Muggles tone  et  al .  English in  Sight .
Newby. The Structure of English.
Nolasco. Listening, Elementary.
Pattison. Developing Communication Skills.
Peaty. AllTalk.
Pickett. The Pizza Tastes Great.
Prabhu. Second Language Pedagogy.
Reid. The Process of Composition, 2nd ed.
Rooks .  Share  Your  Paragraph .
Rutherford & Sharwood-Smith. Grammar and L2

Teaching.
Samovar &  Porter. Intercultural Communication.
Sanabria. A Picture’s Worth 1000 Words.
Shortreed & Kelly. Significant Scribbles.
Y alden. Principles of Course Design for Language

Teaching.

JAI,Tfi\5cn%%n5tt
GET YOUR BINDERS FOR

The Language Teacher NOW!
Each binder keeps a full year’s set in perfect condition.

To order yours, use the postal furikae  found in this issue
listing the number of binders desired in the large memo
space.

Number/ flM Price each/ %fi
Price incl. shipping 1 ¥940

$?J f$ (Il$ig,Mi&h.) ¥875
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The Carsat Crisis is a 13-part film drama which teaches the
English of science and technology at upper-intermediate level

. , _ and above. The aim of the course is to help scientists, engineers
and students of technical subjects to operate more effectively in
English within their own specialist fields.

*” The video, shot on location in England and Germany, tells the
story of a crisis in space. It features characters of different
nationalities using English as a medium for professional and
social communication. A wide range of settings, from formal
conferences to relaxed domestic scenes, provides opportuni-1 , ties for the study of language and behaviour under differing
circumstances.

)( ,>,F.
l  2 videocassettes, 1 course book and 1 teachers’ book

THE LOST SECRET
The Lost Secret is a book and video course intended for users
whom its authors, Robert O’Neill and Martin Shovel, describe as
‘false’ or ‘daring’ adult beginners.

- _.a  ..‘
The video consists of an adventure story in 11 parts about a
British archaeologist, Dr. Ross Orwell, who is an expert on an,, extinct South American civilisation,  the Mepatecs.
With its strong, intriguing story, the video makes use of learners’
interest in the unfolding narrative as a means of helping them
understand.

l 2 videocassettes and 1 coursebook

INTERNATIONAL LEARNING SYSTEMS (JAPAN) LTD.
Matsuoka Central Bldg., 1-7-l Nlshishlnjuku.  Shinjuku-ku,  Tokyo 160 Tel. 03-344-3412  Fax: 03-344-3405

Osaka Office:
Osaka Ekimae Bldg. No. 4 15F.  l-11-4 Umeda. Kita-ku,  Osaka 530 Tel: 06-347-4733  Fax: 06-347-4734
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Reports written in English on chapter presentations
s h o u l d  b e  s e n t  t o  c o - e d i t o r  A nn Chenoweth Yamato
Heights 2-102, 7-17-16 Yanaka, Taito-ku,  Tokyo 110.
Those written in Japanese should be sent to the Japa-
nese Language editor (address on P. 3). They should
reach the editors  by the first of the month preceding
desired publication. although actual publication dates
may vary due to space limitations.

A c c e p t a b l e  l e n g t h  i s  up t o  2 5 0  w o r d s  i n  English,
two sheets of 400-ji genko yoshi in Japanese. English
must be typed doublespaced on A4-size paper. Longer
reports can be considered only upon prior  consultation
with the editors. Please refer to guidelines in the Janua-
ry issue of this volume.

HAMAMATSU

CLASSROOM ACTIVITIES AND IDEAS
FOR YOUNG LEARNERS TO ADULTS

By Keiko Abe

We had fun during Keiko Abe’s lively presen-
tation while learning many useful techniques
for the classroom. Although these activities
were designed for young people, many of them
would be appropriate for students of any age,
judging from the enthusiasm shown by the
par t i c ipan t s  a t  t h i s  workshop .

We started out with several communication
activities in which we gathered and shared
information with each other. These activities
encourage students to speak in loud voices and
incorporate some physical movements into their
responses. One activity, “green eggs and ham,”
had us listening for certain phrases in order to
make appropriate gestures. This activity really
got us moving, especially since we had decided
ourselves  what  ges tures  we would  make.

The  speak ing  ac t iv i t i es  p rov ided  oppor tun i t i es
that would enable even lower level students to
enjoy speaking. A valuable aspect of several
activities was the focus on student correction of
the teacher, a sure-fire way to engage students’
in te re s t .

This exciting presentation gave us all many
ideas to work with. The strength of Abe’s activi-
ties, in addition to being fun, is that so many of
them incorporate the use of multiple types of
input and output. An example would be listening
to  a  song  and  read ing  the  ly r i cs ,  then  s tand ing  up
or moving about upon recognition of certain
words or phrases. The more channels teachers
and students use, the more likely the lesson will
be remembered. I am sure these activities would
appeal  to  many s tudents  and  enr ich  any  teacher ’s
repertoire of classroom activities.

Reported by Karin Bradberry

CHIBA

THE KANDA UNIVERSITY EXPERIMENT
By Francis Johnson

Dr. Francis Johnson’s assertion at the June
meeting in Chiba that “most English teaching
coursebooks available in Japan are written intial-
ly for the second language market and not for
J a p a n ”  may not sit well with teachers content
that they have at long last found an appropriate
textbook for their classes. During the course of
the presentation, this concern - the need to
distinguish between ESL and EFL approaches -
served as a theme to emphasise the dearth of
materials written especially for the Japanese
market.

Following a word about the curriculum at
Kanda University and how it was structured in
an attempt to overcome some of the cultural
and educational “biases” of students’ previous
schooling, Johnson went on to consider the
goals and concepts of the proficiency course
offered at the university. Emphasised strongly
was the course’s aim not simply of a general
improvement in English ability, but rather of
produc ing  “second language proficient” stu-
dents - those for whom native speakers would
not  fee l  ob l iged  to  adapt  the i r  speech .

Current and future textbook design was
taken up in conclusion, during which time
Johnson restated his belief that to be effective,
a course must integrate all skills to make learn-
ing more efficient and also provide students
with concepts to discuss. The ultimate respons-
ibility, however, rests with the teacher who
must choose from available materials those
which closely fit the needs of Japanese stu-
dents  as  “ fore ign”  no t  second  language  lea rners .

Reported by Bill Casey

HIROSHIMA

DE-MYSTIFYING JAPANESE
PATTERNS OF COMMUNICATION

By Yoshiki Sakon

At the June meeting, Prof. Yoshiki Sakon
of Fukuyama University analyzed basic charac-
teristics of Japanese communicative behavior
from the perspective of promoting intercultural
communication. He observed that it is important
that foreign English teachers understand the
Japanese students’ educational background in
their native language if they are to teach their
language effectively to Japanese students. Can
teachers  assume s tudents  possess  language  sk i l l s
in a foreign language which they do not have
in  the i r  na t ive  language?

Sakon conducted a survey in American
colleges asking American and Japanese students
about their experience in paragraph writing,
library research, and argumentation. The results
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showed that little attempt is made in Japan to
teach these language skills which are considered
essent ia l  in  American  educat ion .

He also questioned the validity of labeling
Japanese as  being more non-verbal  than Western-
ers. We need to define in what categories Japa-
nese are  more non-verbal  because research resul ts
to date have not been consistent on this point.
He identified some misleading factors within the
literature on nonverbal communication in Japan
and indica ted  poss ib le  sources  of  misunders tand-
ing on the part of those who read it.

The presentation ended with several entertain-
ing examples of how Japanese use “intentional-
ity” (showing one’s intentions). The moral of a
Japanese folk tale he told was “be unintentional
so that people can’t read your mind.” Sakon
demonstrated that despite the numerous publica-
t i o n s  “explaining” the “mysterious” Japanese
patterns of communication, there is still a need
for thought-provoking and refreshingly “straight
to the point” presentations like his.

GRAMMAR:
A REVIEW OF STUDENT ATTITUDES

By Diana Allen

English teachers in Japan are all too aware of
the high value placed on teaching grammar,
especially through the translation method. How-
ever, is this the only method for teaching gram-

mar? At the July meeting, Diana Allen of Hiro-
shima University gave a presentation which
considered questions as what role grammar plays
in learning a foreign language, how students feel
about grammar, and other possible approaches
to teaching grammar.

She began by reporting on various studies by
researchers such as Krashen, Sharwood-Smith,
and Rutherford on whether conscious learning
of formal properties of a language (i.e. grammar)
helps in mastering a language. Research studies
have not  produced f i rm conclus ions .

Most teachers feel that studying grammar is
helpful. The results of a questionnaire given to
EFL students seemed to confirm that students,
too, feel that grammar is important. In addition,
a significant number of respondents like study-
ing grammar and think a considerable amount of
classroom time should be spent on grammar
study. How do students like to be taught gram-
mar? Learning rules subconsciously from speak-
ing and reading English is one of the preferred
methods. The most disliked method is reading
rules in a book and memorizing them.

In the final part of her presentation, Allen
offered us “grammar awareness” activities which
encourage  s tudents  to  use  genera l  p r inc ip les  wi th-
in a given context. By the end of the afternoon,
we felt that maybe grammar study does not have
to  be  synonymous  wi th  bor ing  and  use less .

Reported by Ian Nakamura

CROSS CURRENTS
A SEMI-ANNUAL JOURNAL FOR CLASSROOM TEACHERS

FROM THE LANGUAGE INSTITUTE OF JAPAN

Practical articles concerned with ESL/EFL classroom methods, language curriculum
design and materials, and other areas related to improving internatidnal communication.

For classroom ESL/EFL teachers, teacher trainers, curriculum developers, home and institu-
tional libraries, and all others interested in cross-cultural  skills.

The current issue Volume XIV, No. 2 includes:

l  CLL Revisited: Addressing Socio-Cultural l  The Power of English Prepositions
Factors in Language Learning l  Widening Our Horizons Through Creative

l  Learner Problems in Self-Access Counselling
Learning: A Case Study l  Newspaper Summaries: An Integrated

l  Five Mini-Activities for the Language Skills Activity
Classroom l  Book Review

l  Bright Ideas

CROSS CURRENTS is written by teachers for teachers.

*JALT members receive a special discount on subscriptions! Please use the postal account
form in The Language Teacher.

For fur ther informat ion,  p/ease  wr i t e :  CROSS CURRENTS, Language Institute of Japan,
4-14-1 Shiroyama, Odawara, Kanagawa 250, JAPAN
TEL. 0465-23-1677
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ON YOUR WAY
Larry Anger Cheryl Pavlik
Marjorie Fuchs Margaret Keenan Segal

All three levels of On Your  Way are now available!

On Your Way takes adult and young adult students
from beginners up to intermediate level.

Grammar points are presented in a practical, realistic
context, and students learn grammar as they talk
about their own interests and opinions and exchange
information about their daily lives.

Teachers can use the exercises with the whole class, in
small groups, or in pair work and give students the
opportunity to interact with each other.

-.-, I Each level has a:

0 Students’ Book
0 Teacher’s Manual
0 Workbook

0 Cassette

0 For further information, please contact Heather
Saunders or Mike Thompson at:

Longman ELT, Longman  Penguin Japan Company
Limited, Yamaguchi Building,
2- 12-9 Kanda Jimbocho, Chiyoda-ku, Tokyo 101

Telephone: (03) 264 2814

.I.

Longman  :;



SMART Based on the world’s first truly “tri-dimensional” syllabus!

Functions, Topics and Grammar integrated in every lesson!

Carefully sequenced and spiraled for maximum learning!

Lively, believable conversations leading to free role plays!FUN Idiomatic  expressions in concrete, realistic contexts!

Thousands of imaginative, humorous illustrations!

Go Ahead . . . Make Our Day !  Ask Us For A Copy !*
*Please specify full or split-edition, and number.

HARRY T.  JENNINGS N A O T O  ONO

Jochi Kojimachi  Bldg., 3F. 6-l-25 Kojimachi, Chiyodo-ku,  Tokyo 102, JAPAN
*RawltmizR!m6-+25  IPlasrrJLm

PRENTICE HALL REGENTS
T e l e p h o n e  (03)238-1 0 5 0  Fax: (03)237-1460 Telex: 650-295-8590

(For telexes from outyside U S precede with U S Access Code 23 from most countries)
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KANAZAWA

VARIETY IN LANGUAGE TEACHING
By Gart T. Westerhout

For the June meeting, Cart Westerhout, a
teacher on the J.E.T. program, gave a workshop
in which he stressed the need for integration of
the four language areas through varied activities.

Westerhout’s first point concerned the need
for setting clear goals - if the teachers are unsure
of the aims of a lesson, then students, too, will
be confused. Participants then brainstormed
what specific interests in language learning their
students have, and a discussion ensued as to how
to meet those interests. Westerhout pointed out
the importance of praise as a motivating factor,
and that encouraging students to speak out must
begin with simple, confidence-building exercises.

In the workshop part of the presentation,
participants tried their skill at improvised dia-
logues, wrote descriptive questions about pic-
tures, and joined a contest to match both halves
of well-known proverbs, Westerhout touched
on pair work, writing, reading, and listening
activities: the thread that linked the activities
together was that teachers should never under-
emphasize the value of language production in
the classroom. Only if students are provided
with the opportunity to apply what they learn
in creative and varied ways will they approach
the goals of language study: understanding and
communication.

Reported by John Dougill

KOBE

DEWEY OR DON’T WE?
By Kevin Monahan

Kevin Monahan,  one of the original founders
of JALT-Kobe and presently teaching at Kana-
zawa Joshi Daigaku, introduced some ideas on
how to make large classes meaningful at the
June meeting. Wanting to channel his students’
ebullience, he agrees with Dewey that education
as a process should focus on learning and not on
teaching. After all, students learn what they need
and not necessarily what is brought to them in
the classroom. So, Monahan keeps his materials
in the interests of his students, and encourages
them, through the materials, to discuss the most
fascinating subject in their lives (as in anyone’s ) ,
themselves: thus enjoying a “psychic massage.”

Those present part icipated in Monahan’s
“laundry list” of activities and experienced first-
hand the uniformity of his method. His warm-
ups, involving physical movement, break up the
cliques that inevitably form in any large group
and hinder group communication and rapport.
A variety of competitive games stimulated active
listening. Answering “Have You Ever” questions
induced students to converse as they tried to

persuade listeners that the most outrageous
claims were true. And while playing a delightful
and popular kawaiso game, participants consoled
the loser with sympathy toothpicks as they
expressed surprise or empathy.

Monahan’s inventive techniques not only
nurture imaginative conversation, but also foster
a humanistic and entertaining classrom  atmo-
sphere. All present expressed hope that he would
present his ideas at the Kobe conference in
October.

Reported by Jane Helker
Kin Ran Tenki Daigaku

NARA

STIR WELL BEFORE MIXING
By Judy Gernant

Judy Gernant gave an excellent hands-on
presentation in Nara at the July meeting. She
led the group through one of her typical classes
that was full of fun and stimulating material.

Gernant has a smorgasbord approach to lan-
guage teaching and this provided the group with
a wealth of new ideas. She used TPR, Suggesto-
pedia and many other popular teaching tech-
niques during her presentation. Her approach
gave her a lot of freedom in choosing materials
that would be helpful in her situation. It also
allowed her to choose the material she was
comfortable with.

The presentation gave everyone a chance to
work though her materials and find out how they
would be useful in their own situations.

Gernant was quick to point out that many of
the ideas were not hers originally, but she had
gathered them during her years as a teacher and
from various language conferences. She shared
some excellent materials with the group and
others contributed their ideas also.

This kind of presentation was very helpful
because all involved could come away with some
useful material.

Reported by John P. Williams

TOYOHASHI

ACTIVE READING
By Kenji Kitao

At the June meeting of the Toyohashi chapter,
Kenji Kitao of Doshisha University spoke on
teaching reading skills. He feels that it is a com-
plete fallacy that Japanese students’ reading
skills are relatively competent. It is a fallacy in
that students may initially appear to read well,
but cannot actually deal with such essential
skills as relating parts of a whole passage, reading
at a good speed, or understanding the essential
meaning of what they are reading. Additionally,
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the students’ true reading skills may be poor
even in Japanese.

He went on to explain his four main teaching
objectives and related research. These objectives
are: to give students information about the
American way of life and culture, to interest stu-
dents in reading English, to improve reading
speeds, and most importantly, to expose them to
a variety of literary forms. He indicated that his
research has shown that these objectives are
intertwined. For example, when reading speed is
faster, it facilitates a more total understanding.

Reading ability is closely related to the nature
of the material. Kitao showed some that he has
developed, partially to overcome the disadvan-
tages of much existing material. He also focused
on possible types of related exercises and em-
phasized the positiveness of production-oriented
ones. As a means of greater exposure, he outlined
his project to provide an ambitious selection of
graded readers in a corner of his university’s
library. Finally, he stressed the importance of
keeping reading lessons self-contained to allow
for absence, and of always being pragmatic
concerning what actually works.

Reported by Anthony Robins
Toyohashi University of Technology

JALT CHAPTERS ‘0
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Is there anything missing?
Although your active life in Tokyo takes a lot of energy,

perhaps you should still find time to fit in one of
our interest courses this fall at a new-concept culture center

Discover a whole new world at

. How to Enjoy Life and Handle Stress,
Lynette L e e s

. Beyond Culture Shock,
Diane Walsh Sasaaki  and Kazuko lwatsuki

. The Yen Course: Personal Financial
Planning and Money Management,
Deborah Wetmore

. Tarot for Yourself, David Lee Cosscos

. Superconsciousness: The Next Leap
Forward ,  R ick ie  L iv ings ton

. Buddhism in Japan, Esho Muraishi

. Design and Make Your Own Jewelry, l  Japanese Cooking: Traditional Dishes,
C a r o l y n  B a r t l e t t  Keiko Hayashi

. Transparent Watercolor Painting, Kazi l  Shiatsu, Hirotoshi Kimura
Ghiyas Uddin . Haiku, Dennis Petite

l  Japanese Contemporary Literature, l An Introduction to Japanese History,
Kenneth Woodroofe Ginny Anami

. Lighten Up! The Joy of Being and Doing l Men in Transition: New Opportunities,
Business  in  Japan,  Old  Fears ,  Kent  Liv ings ton
Anthony Wil loughby l  Aerobics

l  Japanese Cooking: The Natural Way, . Japanese Language Courses
Mary Nino

To request a brochure or more information, please call (03) 411-5400 “SHIP” is a community venture of Showa Women's University



EURO-LANG MEDIA/SHINKO  TSUSHO

Heart of English

This Video Course is separated into 3 parts,
TRAVEL/SIGHTSEEING/BUSINESS

l  STORY
Mr.Braun, director of a German Company.
arrives at Birmingham International Airport
to look for a site for a new assembly plant.
He hires a car, books in at a local hotel. --
TRAVEL

He spends the  Weekend visiting some of
the touriste  attractions the area has to offer:
Coventry Cathedral. Stratford. the Cotswolds.
etc. - SIGHTSEEING

On Monday he gets down to business. first
visisting the Council House  in Birmingham to
arrange visits to possible sites. Finally. there
tails before he flies back to Germany to repo r

l  CONTENTS
This course includes

92 minutes video on three cassettes (available separately)
180  minutes audio cassettes
well-illustrated textbook
(dialogues, grammar, video and audio exercices.  etc.)

0 SUITABILITY
The course is suitable for

students of Elementary to Intermediate plus level

adult learners. with a strong business emphasis
students of all ages, ideal prwparation  for a trip to England

3 Videocassettes with Text ¥  90,000
Audiocassettes in prep.
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1988 JALT SUMMER SEMINAR
for Junior High and High School Teachers

KANDA INSTITUTE OF INTERNATIONAL STUDIES
Saturday & Sunday, September 3 and 4, 1988

The Summer Seminar will feature two days of presentations by authorities in the field of language
teaching at the junior high and high school levels, focusing on team teaching and on techniques for teach-
ing your learners. All presentations will be in English.

Speakers
Yoshio Ogawa, president of Kanda Institute

and past president of the Tokyo University of
Foreign Studies, will open the seminar with a
welcoming address.

Don Maybin, program supervisor for the Lan-
guage Institute of Japan in Odawara, will focus
on team-teaching methods based on an ongoing
project in Odawara.

Ruth Venning, a former Mombusho  English
Fellow and currently program co-ordinator for
CLAIR, will discuss team teaching in Japanese
schools and give a demonstration.

Kevin Bergman, a veteran secondary-school
teacher currently with Tokushima Prefectural
Board of Education, will talk about different
activities that can be based on approved second-
ary school texts.

Peter Sturman, of the British Council, Tokyo,
will discuss the Koto-ku Project. The Council
developed and taught with materials aimed at
teaching communicative English in junior high
schools in Tokyo’s Koto Ward.

Dale Griffee, author and co-author of several
English language texts, will focus on the use of
music and songs in language teaching.

Munetsugu Uruno is vice principal of Ibaraki
Junior/Senior High School in Mito and a JALT-
Ibaraki chapter officer.

Schedule
Saturday, Sept. 3
12:oo Registration begins

1:15 Welcoming address: Yoshio Ogawa
1:30- 3:30  Don Maybin: Exploring the Prom-

ise of  Team Teaching
4:00- 6:00 Ruth Venning: Team Teaching in

Japanese Public Schools
6:00 Dinner: Seminar participants may

sign up for an informal dinner near
the seminar site with the speakers.

Sunday, Sept. 4
8 :00 Registration begins
9:00-10:30 Kevin  Bergman: Ways of Using Ap-

proved Textbooks
10:45-12:15 Peter Sturman: British Council

Communicative Program for Junior
High Schools

12:15- 1:30  Lunch and Book Displays

1:30-  3:00 Dale Griffee: Songs and Music in
Language Teaching

3:30- 5:00 Munetsugu Uruno et al.: Panel on
Team Teaching - Problems Faced
by Native-Speaker Instructors and
Japanese Teachers: Some Solutions

Publishers will be displaying books and other
materials useful for teaching and for learning
about teaching.

Registration and Fees
Members Non-Members

Pre-registered
Both days ¥  8,000 ¥10,000
One day 4,500 6,000

At the door
Both days 10,000 12,000
One day 5,500 7,000
To pre-register mark the “Special Program

Pre-Registration Fee” box on the furikae in The
Language Teacher and send in the appropriate
amount.

Getting to the Site
Take the Sobu Line to JR Makuhari Station

(43 minutes from Tokyo’s Ochamomizu Station).
Kanda Gaigo is five minutes by taxi or about 20
minutes on foot. Or take the Keio Line to Keihin
Makuhari Station (12 minutes from Nishi Funa-
bashi Station). Volunteers will be at each station
to direct participants to the site.

For information about the seminar and
accommodations near the site, call or write:
Yumi Nakamura, JALT Central Office, c/o
Kyoto English Center, Sumitomo Seimei Bldg.,
Shijo-Karasuma Nishi-iru, Shimogyo-ku, Kyoto
600; tel. 075-221-2376; or phone: Kanda Uni-
versity, 0472-73-1233; Michael Sorey, 03-444-
8474 (H), 03-270-4711 (W); Tadaaki Kato,
0473-71-4053 (H).

HAVE YOU CHANGED JOBS RECENTLY?
The JALT Central Office needs to keep

its  computer files up to date. Please inform
us of your new school/institution’s name
and telephone number at your earliest
possible convenience.

5 2
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Books from TESOL . . . Geared to What You Need and What You're Doing.

(Member discount prices in parentheses)

THEMATICS
Children and ESL: Integrating Perspectives.
Edited by Pat Rigg and D. Scott Enright.  ESL
Teachers as Language Advocates; ESL
Children’s Writing;  R e a d i n g  in E S L .  A
Children’s  Story; Use Everything  You Have to
Teach English  $12’50 ($10 00) Softbound

Current Perspectives on Pronunciation:
Practices Anchored in Theory. Edited  by
Joan Morley The pronunciation  component of
oral language - how it operates to transmit
meaning.  how it can be learned, how teachers
can facilitate learning  $14 00 ($12 00)
Softbound

Research in Reading in Engl ish as a
Second Language. edited  by J Devine,  P. L.
Carrell,  and D E. Eskey Contributions  from
more than 20 authors with the view  of
reading  a s  a n  active  p r o c e s s  involving
readers and text variables in complex
interaction  $16.50 ($15.00) Softbound I

TESTING
Reviews of English Language Proficiency
Tests. Edited  by J Charles Alderson. Karl J
Krahnke. and Charles W Stansfleld  Describes
and evaluates the major ESL/EFL  tests being
used in the world today Includes more than
40 test reviews with  extra reference materials
$16.50 ($15 00) Softbound
Technology and Language Testing. Edited
by Charles W Stansfield  New developments
in measurement theory and methods of test ad-
ministration.  Papers f rom 7th Language
Testing  Research Colloquim,  ‘65 $12 50
($10 00) Softbound

11 18 22nd St NW Suite  205
T E S 0 L Washington.  DC 20037 USA

Telephone (202) 872-1271

We accept Visa and MasterCard Publications list  and
order form mailed  upon request

REFERENCE GUIDES
Directory of Professional Preparation Pro-
grams In TESOL in the United States:
1966-1968. Edited  by Jul ia Frank-McNeil.
ldentlfies  programs granting degrees in  ESOL,
surveys state certification requirements.
$15.00 ($13.00) Softbound

Selected Articles from the TESOL Newslet-
ter: 1966-1963. Edited by John F Haskell.
More than 100 articles  ‘on methodology,
language and culture, linguistics  and grammar,
language assessment,  composition,  ESP,
reading  and vocabulary. $16.50 ($15.00)
Softbound

1967 TESOL Membership Directory.
Alphabetical  and geographic listings  of more
than 11.000 individual,  commercial, and institu-
tional  members, listings of affiliate and Interest
section presidents  and newsletter editors.
$12.50 ($10.00)  Softbound

Add 15% Postage & Handling on all orders.
I
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S-?ECT7UM
Look who’s talking!

The approach is communicative
The English is authentic.
The success of your students w
--Six  levels of ESL/EFL  instruction
-Communication skills and grammar

ll speak for itself!
l’;i((w

in real life situations for adults and young adults

l  Teacher’s Editions-9” x 11” spiral bound
l  Audio Program-4 hours per level
l  Textbooks--fully illustrated
l  Workbooks-96 pages

Now
all six
levels

complete!



new from Lingual House

. ..the Lingual House reading series is expanding...

Have a closer Iook!
START WITH READING: An Introduction to American Magazines
Lyn Motai (formerly of Nichibei Kaiwa Gakuin, Tokyo] *textbook 115 pp

Eleanor Boone *teacher’s manual

Joseph Bennett

Help your beginnring  level students tap into  an exciting  source of accessible language, fresh
ideas, and cultural insights.  START WITH READING introduces students to a range of American
magazines (from Rolling  Stone to Consumer Reports) through adapted articles  and reading
strategy exercrses. Good for building  useful, everyday vocabulary. Ideal for conversational
activities  too.

STRATEGIES IN READING: Developing Essential Reading Skills
Lyn Motai (formerly of Nichibei Kaiwa Gakuin, Tokyo)
Eleanor Boone

*textbook 1 l2pp
*teacher’s manual

STRATEGIES IN READING provides  a fresh blend of thoughtful, challenging, controversial
topics-authentic excerpts from a variety of American  newspapers, magazines, and
journals-and focused reading exercises  to help low-intermediate and intermediate students
think about what they read. Vocabulary building IS guided through unique  exercises
allowing  students to compare paraphrased and original versions  of a reading. Exciting
discussron activities. Trying it  is believing!

Please use the coupon below or give us a call.
--------mm - - -

  |
FlLMSCAN/LlNGUAL  HOUSE
Dorumi Yoyogi #1107
1-57-2 Yoyogi Shibuya-ku, Tokyo 151
Telephone (03) 320-4170  Fax. (03) 320-5039

po FlLMSCAN/LlNGUAL  HOUSE
Dorumi Yoyogi #1107,  1-57-2 Yoyogi
Shlbuya-ku,  Tokyo 151 I

I
Tel (03) 320.4170 Fax. (03) 320.5039

I
Please send me a free inspection  copy of

I I

I NAME: I
1  SCHOOL:
1 ADDRESS: I

I I
L - - - - - - - - - - - - - 1
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Please send all announcements for this column to Jack
Yohay (address, p. 3). The announcements should fol-
low the style and format of the LT and be received by
the first  of the month preceding publication.

JALT ‘88

ATTENTION: CONFERENCE PARTICIPANTS
Any conference participant who would like to

write up a report on a presentation for publica-
tion in The Language Teacher should contact the
editors (address, p.  3) and/or sign up at the
Publications Desk in the registration area of the
conference. The Language Teacher depends on
you to provide readers with well-written reports
on presentations of special interest to our readers.

ATTENTION: PRE-CONFERENCE
WORKSHOP PARTICIPANTS

Anyone planning to attend a pre-conference
workshop on Friday, Oct. 7, and interested in
writing a report on it for publication in The
Language Teacher should contact the editors
(address, p. 3) and/or sign up at the Publications
Desk in the registration area of the conference.
These workshops are a new feature at this con-
ference, and The Language Teacher would very
much appreciate reports.

ATTENTION : PUBLISHERS
In order to encourage more language teachers

to become authors, there will be a colloquium on
publishing at JALT ‘88. If you are interested in
supplying participants with submission guidelines
for publication with your company, please send a
sample of those guidelines to: Eloise Pearson,
Moderator, Sugacho 8 banchi, Shinjuku-ku,
Tokyo 160; tel. 03-351-8013,  fax 03-351-4596.
Please include contact address and phone. Pub-
lishers will be responsible for supplying a suffi-
cient number of copies at the colloquium. Dead-
line for receipt of sample guidelines is Sept. 20.

SPECIAL ANNOUNCEMENT
New Ph.D. Program in

Second Language Acquisition

The University of Hawaii is pleased to an-
nounce the establishment of a Ph.D. program in
Second Language Acquisition. Candidates for the
doctoral degree will concentrate in one of four
areas: pedagogy, use, acquisition, or analysis. The
program, which is scheduled to begin Fall 1989,
is administratively attached to the Department of
English as a Second Language. For information
write to: Dr. Richard Schmidt, Chair, Program in
Second Language Acquisition. Dept. of ESL,
University of Hawaii, 1890 East-West Road,
Honolulu, Hawaii 96822, U.S.A.

23rd ANNUAL TESOL CONVENTION
San Antonio, Texas, March 6-l 1, 1989

CALL FOR VIDEO THEATER PROPOSALS

The 1989 TESOL (Teachers of English to
Speakers of Other Languages) Convention will in-
clude a one-day video theater. Each presenter
will be allowed a 45-minute time slot. The due
date for submission is Oct. 1. For proposal forms,
please contact: Susan Stempleski, Chair, TESOL
Video Group, Hunter College IELI,  1025 East
Building, 695 Park Avenue, New York, NY
10021, U.S.A.; tel. 212-772-4290.

TEMPLE UNIVERSITY JAPAN
Distinguished Lecturer Series

Sept. 17-18 (Tokyo), 24-25 (Osaka): Explor-
ations in Language, Mind, and Culture, Kenji
Hakuta, Univ. of California at Santa Cruz

Oct. 15-16 (T), 22-23 (O): The Testing of
Communicative Competence, John Oller, Univ.
of New Mexico

Nov. 19-20 (T), 26-27 (O): Shaping a
Communicative ESL/EFL  Curriculum, Sandra
Savignon, Univ. of Illinois

All workshops Sat., 2-9 p.m., Sun., 20 a.m.-
5 p.m. Information: Temple University Japan,
1-16-7 Kami-Ochiai, Shinjuku-ku Tokyo 161
(site of the Tokyo sessions), 03-367-4141; or
Kyowa Nakanoshima Bldg. 2F, l-7-4 Nishi-

(cont‘d on page 59)

2nd INTERNATIONAL LANGUAGE TESTING CONFERENCE
Tsukuba, March 30-3 1, 1989 - Call for Papers

Dr. Lyle Bachman  of the University of Illinois has accepted an invitation to be one of the guest
speakers. Papers are being solicited for this JALT-sponsored gathering from the general membership
as well as other interested people on topics related to language testing. Send a brief abstract (50-100
words in English or 200-400 characters in Japanese) plus a short biographical statement to arrive by
Oct. 1. Applicants will be notified of the status of their proposals by Nov. 1.  The complete schedule
of events will be published in the February 1989 issue of The Language Teacher. Send proposals to:
International Language Testing Conference, c/o H. Asano, Foreign Language Center, The University
of Tsukuba, Tsukuba-shi, Ibaraki-ken 305. For further information, contact: H. Asano (0298-51-
0485) or V. LoCastro  (0298-53-2429 or 52-1848).
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Go Ahead . . . Make Our Day! Ask Us For A Copy!*
*Please specify full or split-edition, and number.

HARRY T.  JENNINGS N A O T O  ONO

Jochi Kojimachi Bldg.. 3F. 6-l-25 Kojimochi, Chiyoda-ku,  Tokyo 102, JAPAN
*KwQtttEBeam6-I-25  I%BcItr’/L3W

PRENTICE HALL REGENTS T e l e p h o n e  (03)238-1050 Fax (03)237-1460  T e l e x  650-295-8590
(For telexes from outside U S precede with U S Access Code 23 from most countires)
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(cont‘d from page 57)
Temma, Kita-ku, Osaka 530 (site of the Osaka
sessions), 06-361-6667.

JALT members and others unable to enroll
formally may attend the Saturday 2-5 p.m.
portion of the course at special low fees.

M.Ed. in TESOL Courses
September S-December 23.1988

Tokyo (6-9 p.m.; 3 credits each) ,
Mon.: The Sound System of American Eng-

lish, Kenneth Schaefer. Tues.: TESOL Methods
and Materials, Part I, Charlene Sato. Wed.: Re-
search Design in TESOL, Michael Long (limited
to Ed.D. students). Thur.: New Grammars,
Kenneth Schaefer. Fri.: Preparing and Using
Classroom Materials for Teaching Listening and
Speaking Skills, Michael Long. By arrangement:
ESL/EFL  Practicum, Susan Johnston.
Osaka (6: 15-9: 15 p.m.; 3 credits each)

Wed.:  Preparing and Using Classroom Materi-
als for Teaching Listening and Speaking Skills.
Michael Rost. Thur.: TESOL Methods and
Materials, Part 1, Charlene Sato. Fri.: The Sound
System of American English, Charlene Sato.

PUBLISH

Anyone wishing to publish material, especially
in the use of the language lab, software, hardware
and computers and in the area of language learn-
ing, please send them to: Professor O’Donohue,
Hiroshima Bunkyo Women’s College, Kabe
Higashi, Asa Kita-ku,  Hiroshima 731-02.  Your
material should be in accordance with the APA
style, which will be modified when necessary by
the journal.

Professor O’Donohue  is the International
Editor, Asia Division, for the International
Journal of Educational Techniques and Tech-
nologies, the publication of the International
Association for Learning Laboratories.

Submission to  the Special  Issues  of
The Language Teacher

Articles concerned with the topic of a
Special Issue may be submitted either to the
Editors or to the guest editor for that partic-
ular issue. It is recommended that one or the
other be consulted beforehand, to avoid
content overlap, and that plans be made to
submit the article approximately two months
before the issue date.

For further information, please contact
the Editors.

Please send all announcements for this column to Jack
Yohay (address, p. 3). The announcements should fol-
low  the style and format of the LT and be received by
the first  of the month preceding publication.

FUKUI
Topic: The Use of Technical Aids in Teaching

English
Speaker: Motofumi Aramaki
Date: Sunday, September 18th
Time: 2-4 p.m.
Place: Fukui Culture Center (Housou Kai-

kan, SF)
Fee: Members, free; non-members, ¥500
Info: John Service, 0776-22-3113

Motofumi Aramaki is coordinator of the Sony
Language Laboratory in Tokyo. He is a specialist
in audio-visual and CAI  (computer-assisted in-
struction) teaching methods and is involved in
in-company training, teacher training and materi-
als development.

FUKUOKA
4th Annual  Golden Seminar

Topics: (1) Motivating Students and Tired
Teachers; (2) Classroom Techniques
for Developing Oral and Aural Skills;
(3) Exploring the Promise of Team
Teaching

Speaker: Don Maybin
Dates: Saturday, September 24th,  and Sun-

day, September 25th (overnight)
Time: 3 p.m. Saturday-3:30 p.m. Sunday
Place: Ohori-so, Chuo-ku Ohori 2-12-25
Fee: Members, ¥l0,000;  non-members,

¥13,000
Application Deadline: September 14th
Info: JALT Fukuoka, 092-761-3811

Fred Anderson, 092-731-0149
This two-day “Golden Seminar” will feature

three lively presentations and workshops by Don
Maybin,  in which numerous practical classroom
techniques will be demonstrated, and the prom-
ise of team teaching explored. Participants will
have opportunities to interact with one another
and to discuss their common teaching problems.

Don Maybin, program supervisor at the Lan-
guage Institute of Japan, has an M.A. in applied
linguistics. A featured speaker at JALT ‘85, he
has presented in various countries.

HAMAMATSU
Topics: Overcoming Those Opening-Day Jitters
Speakers: John Bowen,  Jim Gordon
Date: Sunday, September 18th
Time: l-4 p.m.
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Place: Seibu Kominkan, 1-21-1 Hirosawa
Fee: Members, free; non-members, ¥500
Info: Brendan Lyons, 0534-54-4649

Karin Bradberry, 0534-56-7068
John Bowen,  who has been teaching business

classes in the Hamamatsu area for the past six
years, will engage participants in some activities
that have proven successful in getting adult
learners to put aside their inhibitions during that
first day of class and encouraging them to talk
freely about themselves.

Jim Gordon teaches at Four Seasons Language
School, where he uses songs to teach various
aspects of language and culture. He will ask those
present to work with one song during three sam-
ple class session, and later demonstrate various
techniques.

KANAZAWA

Topic: Method and Theory in ESL
Speaker: John Dennis
Date: Sunday, September 18th
Time : l0:30  a.m.- 1:30 p.m.
Place: Ishikawa Shakai Kyoiku Center
Fee: Members, free; non-members, ¥500
Info: Mikiko Oshigami, 0764-29-5890

Kevin Monahan, 0762-23-8516
The presenter will explore the hypothesis that

ESL is more properly a methodological than a
theoretical discipline. lie will outline a basic
contrast between theoretical and non-theoretical
ESL, and try to show how a number of popular
approaches to teaching can be categorized ac-
cordingly. The presenter will then look at the
impact of this distinction on ESL, training,
materials, research and its effect on the people
involved. This is an academic presentation rather
than a display of classroom activities. Critical
comments (positive and negative) and suggestions
will be encouraged.

John Dennis teaches at Hokkoriku University.
He has taught at ICU and in China, Taiwan and
Korea.

KYOTO
Topic: Informal Sharing of Ideas and Materials
Speakers: Everyone who attends!
Date: Saturday, September 10th
Time: 5-8 p.m.
Place : Kyoto YMCA, Sanjo Yanaginobamba

(on Sanjo-dori between Karasuma and
Kawaramachi); 075-231-4388

Fee: Free
Info: Greg Peterson, 0775-53-8614

The purpose of this meeting is to share ideas
and materials in an informal atmosphere. Please
bring any materials you find useful, any ideas
you have about teaching, or any questions you
have. A likewise informal gathering at a nearby
restaurant will follow.

MATSUYAMA
Topic: Song and Music Activities
Speaker:  Dale T. Griffee
Date: Sunday, September 18th
Time: 2-4:30  p.m.
Place : Shinonome High School Memorial Hall
Fee: Members, free; non-members, ¥ l ,000
Info: Kazuyo Kuwahara, 0899-45-l218

Yumi Horiuchi, 0899-3l-8686
Beginning with a song, music classification

chart and a comprehensive checklist, we will
demonstrate eight or nine classroom-tested tech-
niques which can be used with various types of
music although we will emphasize popular music.
The techniques include activities for pre-listen-
ing, listening, grammar, vocabulary, story-telling,
and discussion.

Dale Griffee teaches at Tokai Junior College
and has been interested in the use of songs and
music for several years.

MORIOKA
Topic: The Advantages and Disadvantages of

Teaching Grammar
Speaker: David Hough
Date: Sunday, September 11 th
Time: l-4 p.m.
Place: Morioka Chuo Kominkan, 2F
Fee: Members, free; non-members, ¥ l ,000
Info: Robin Sue Alexander, 0196-53-3279

Natsumi Onaka, 0196-54-5410
OUR 1st ANNIVERSARY! DAVID HOUGH!

Come and celebrate at a presentation primari-
ly intended for the middle school and high
school English teacher in Japan, or for those
interested in the history of grammar-translation.
Mr. Hough will give an overview of some prob-
lems related to teaching EFL in Japan, and then
focus on grammar, both as an analysis of lan-
guage and as a method of teaching. He attempts
to identify what most Japanese teachers really
mean when they use the term “grammar,” and
how this compares to other grammars and mean-
ings of grammar. He then looks at grammar and
foreign-language teaching methods and shows
the relationship of the Grammar-Translation
Method as it developed in Japan to similar de-
veiopments worldwide during the same historical
time frame.

David Hough is a linguist, textbook writer,
EFL/ESP program consulant, and teacher trainer
who is currently serving as a JALT executive
officer.

JALT RESEARCH GRANTS
JALT annually offers small grants for

research or the development of experimental
materials.  Contact the JALT Office for
specifics.
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NAGASAKI NAGOYA

Topics: 1) Creating the Active Learner
2) Motivating Students and Tired

Teachers
Speaker: Don Maybin
Date: Sunday, September 18th
Time: 1:30-5  p.m.
Place : Nagasaki Junior College of Foreign

Studies (Gaigo Tandai, a five-minute
walk from Sumiyoshi street-car stop.
Parking available.)

Fee: Members/students, ¥500; non-member,
¥ l ,000

Info: Yoko Morimoto, 0958-22-4107 (work)
1) Mr. Maybin  will demonstrate how to help

adult students interact with confidence through
student-controlled learning strategies developed
in the EFL/ESL classroom. The presentation will
be both lively and practical, and will include a
step-by-step guide to basic techniques for student
manipulation of conversation. There will also be
some discussion of identification and develop-
ment of various other communication strategy
models.

2) He will show how pressure in the form of
team points, time limits, etc. can be used in an
EFL/ESL  class to stimulate and encourage stu-
dents (and teachers!) of all ages. The audience is
expected to participate in this lively and practical
demonstration.

Don Maybin  is described in FUKUOKA above.

/

Topic: Developing Cultural Awareness
Speaker: Jim D. Batten
Date: Sunday, September 25th
Time: 1:30-5  p.m.
Place: Nagoya University, Bungakubu
Fee: Members, ¥500;  non-members, ¥1,500
Info: Tetsu Suzuki, 0566-22-5381

Helen Saito, 052-936-6493
Jim Batten’s presentation will be based on

work he has done while teaching a course entitled
“Intercultural Communication and America,”
composed of 20 Japanese students and two
American exchange students along with occa-
sional short-term visiting students from America.
He will discuss activities he has used to increase
cultural awareness and share with us his biblio-
graphy and schedule. He will also point out
various adjustments he has had to make during
the course.

Mr. Batten is now completing his doctorate in
intercultural communication and TEFL at Colum-
bia Pacific University. He has been teaching
English at Ibaraki Christian Schools for over 13
years, and is currently assistant professor at
Ibaraki Christian College.

OKAYAMA
Topic: Vocabulary Building Activities
Speaker: Steven Maginn
Date: Saturday, September 10th

(coni’d on page 63)

INTER OSAKA/KYOTO
Communication Training Institute

3% PROFESSIONALS TRAINING INSTITUTE

l  Simultaneous Interpretation

0 Translation

0 Basic Interpretation & Translation

Help Wanted

Inter Osaka Osaka kita-ku,  Chayamachi 6 - 23
(Shohaku-Rldg) i 530
TEL 06-372-7551

Inter Kyoto Kyoto Nakagyo-ku karasumadon
Marutamachi
Sagaru Nishigawa (Dai 7 Hase Bldg)
TEL 075-256-3685
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LOOK WHO’S TALKING....
YOUR STUDENTS!

Pair work and Practice  hook

English F a c eY>*e--7tF  a c e By David Peaty

Ways with Word
By Elaine Kirn

Getting Together
By Stempleski, Rice, and Falsetti

Harcourt Brace Jovanovich Japan, Inc.
Ichibancho  Central Bldg. 22-1, Ichibancho, Chiyoda-ku, Tokyo 102

Tel : 03-234-39I2 ELT Hotline: 03-710-5180  (Shari Berman)



The Language Teacher XII:10 September 1988

(cont’d from page 61)
Time: 2:40-4:30 p.m.
Place: Shujitsu H.S., 14-23 Yumino-cho
Fee: Members, free; non-members, ¥500
Info: Fukiko Numoto, 0862-53-6648

SENDAI

OSAKA
(1)
Topic: Creating Supplementary Material
Speakers: Guy Layne, Ann Sciortino, Denise

Vaughn and Brad Visgatis
Date: Sunday, September 18th
Time: l-4:30  p.m.
Place : Umeda Gakuen
Fee: Members, free; non-members, ¥ l ,000
Info: Tamara Swenson, 06-35l-8843

Creating, using and organizing student-
generated supplementary materials will be the
focus of this presentation. The presenters will
demonstrate generating materials for junior/
senior high school, college and company classes.
The presenters are M.Ed. candidates or recent
graduates of Temple University.

Topic: Pair Work and Group Work
Speaker: Steven Maginn
Date: Sunday, September 18th
Time: l-4 p.m.
Place: New Day School
Fee: Members, free; non-members, ¥ l ,000
Info: Alan Gordon, 022-293-1431

The aim of this presentation is to introduce

(2)
Topic: Explorations in Language, Mind, and

Culture

teachers (both Japanese high school teachers and
less experienced native teachers) to pair work and
group work and to show how pair and group
work can be organised effectively and how to
deal with initial problems that may arise. Pair
and group work will be seen as suitable for
various classroom activities, e.g. pattern practice,
reading a text and answering questions, short
writing exercises, etc. The material for this
presentation comes from Teach English by
Adrian Doff (CUP, 1988),  a teacher training
course for teachers, especially designed for non-
native teachers of English who teach in large
classrooms, follow a set textbook, and have
limited time for lesson planning.

Speaker: Kenji Hakuta
Date: Saturday, September 24th
Time: 2-5 p.m.
Place: Temple University (see Bulletin Board)
Fee: Members, ¥ l ,000;  non-members,

¥2,000

Steven Maginn is the Cambridge ELT repre-
sentative in Japan. He taught English as a for-
eign language in Britain and Japan and has given
numerous presentations at JALT chapter meet-
ings and elsewhere.

SHIZUOKA

Info: Tamara Swenson, 06-35l-8843

OSAKA SIG
Teaching English to Children
Topic: Sesame Street Books 1 and 2 Workshop
Speakers: Various
Date: Sunday, September 18th
Time: l-3 p.m.
Place: Umeda Gakuen
Fee: Free
Info: Pat Bea, 0745-78-0391

This workshop will focus on how to use the

Topic: How to Move People (and Furniture)
Speaker: Robert Weschler
Date: Sunday, September 11 th
Time: l-4 p.m.
Place : Tokai University Junior College, near

Yunoki Station
Fee: Members, ¥500;  non-members, ¥ l ,000
Info: John B. Laing, 0542-61-6321 (days) or

0542-46-6861 (evenings)
People talk when they have something to say.

Open Sesame series books 1 and 2 more effec-
tively. It is also a workshop to introduce the
books to those who want a good teaching text
for children. The workshop will consist of three
or four lectures on various topics such as using
the audio tapes, games, and possibly a lecture on
using the Sesame Street TV series seen on NHK.
There will also be a discussion panel for those
who wish to talk about their own triumphs and
problems using these books.

They talk best to other people. Sometimes things
get in the way - like desks, and textbooks and
teachers. In this workshop, using toys, pictures
and the like, we will explore ways to get students
up and out of their seats, moving around and
talking to each other. We will focus on the pros
and cons of different classroom set-ups. Recom-
mended for children over the age of 18.

Robert Weschler has taught in Tokyo for five
years. His victims have included university stu-
dents, housewives, businessmen and chilldren  at
the TOEFL Academy, NHK Culture Center, and
InterTokyo.

SUWA

SAPPORO
Please call Ken Hartmann (011-584-4854)  or

Machiko Horiuchi (011-582-6754) for the
September meeting.

Topic:
Speaker:
Date:
Time:
Place:

Writing Workshop
Anne Scheidler
Saturday, September 10th
2:30-5 p.m.
Arigasaki High School
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Fee: Members, free; non-members, ¥500
Info: Corrina van Workum, 0266-52-3131,

ext. 1414 (W) or 0266-52-6779 (H)
In this workshop we will look at new and

revised methods and activities available for teach-
ing writing. Ideas for long-range planning of writ-
ing courses curricula as well as specific writing
activities will be discussed. Of special interest to
general English and conversational English in-
structors will be the time spent looking at the
various uses for writing activities in the conversa-
tional English classroom.

TAKAMATSU
Topic:

Speaker:
Date:
Time:
Place:
Fee:

Info:

What It Takes to Be an English Tour
Guide
Masahiro Kodera
Sunday, September 11 th
1: 15-4:30  p.m.
Takamatsu Shimin Bunka  Center
Members/students, ¥500;  others,
¥1,500
Harumi Yamashita, 0878-67-4362

Many ambitious students of English dream of
becoming tour guides. To become a licensed
professional guide, however, one must pass the
Tour Guide National Examination. In addition,
the job itself may demand more than students
realise. Mr. Kodera, a professional tour guide
who teaches the Guide Course at the Kyoto
YMCA, will provide an opportunity to learn
about the examination and the realities of being
a professional guide.

TOKUSHIMA
Topic: (To be announced)
Speaker: Mike Thompson
Date: Sunday, September 25th
Time: 1:30-4:30  p.m.
Place: Tokushima Bunri University, No. 14

Bldg., Room 22
Fee: Members, free; students, ¥ l ,000;  non-

members, ¥2,000
Info: Sachie Nishida, 0886-32-4737

Noriko Tojo,  0886-53-9459

TOKYO
Topic:

Speaker:
Date:
Time:
Place:
Fee:

Info:

Explorations in Language, Mind, and
Culture
Kenji Hakuta
Saturday, September 17th
2-5 p.m.
Temple University (see Bulletin Board)
Members, ¥ l ,000;  non-members,
¥2,000
Michael Sorey, 03-444-8474

TOYOHASHI

Topic: Debate and Argumentation
Speaker: Deborah Foreman-Takano
Date: Sunday, September 18th
Time: l-4 p.m.
Place: Kimo Fukushi Kaikan, 2F
Info: K. Nozawa, 0532-43-0399

Currently debate in English is a popular extra-
curricular activity in Japan. Many of us, native
English speakers or not, are often asked to get
involved as advisors, judges, or audience mem-
bers. This presentation will  focus on basic
elements of debate here in Japan, including: 1) a
quick look at what is supposed to be going on,
2) a brief explanation of common logical falla-
cies, 3) basic types of policy system analysis,
4) dealing with evidence and other things de-
baters tend to gloss over, and 5) types of judges
and their respective judging philosophies. An over-
head projector will be used in place of handouts.

Deborah Foreman-Takano, jokyoju  and in-
structor of a debate course at Hiroshima Jogaku-
in Daigaku, is a former debater herself, and has
been a judge of debates in the United States and
Japan for 15 years.  She is currently JALT
national president.

WEST TOKYO

Topic: What’s Small, Jazzy and Goes Bump in
the Night? Four Variations of Jazz
Chants

Speaker: Stephen Ziolkowski
Date: Saturday, September 17th

SPECIAL ONE-TIME OFFER FROM TOKYO JOURNAL
l A 30% discount off the ¥500  cover price for quantities of 10 copies and up...for

use as classroom reading material. (Shipping charges apply to bulk orders.)
a On an individual basis, a subscription (only ¥5,500  per year) brings

membership in the Tokyo Journal Club, which makes you eligible for discounts
at many museums and theaters, and gives you access to the TJClub  Lounge in the
Tokyo Journal building near Yotsuya San-chome.

Send all bulk orders or subscriptions to: Mr. H. Senuma, Circulation Department
Tokyo Journal, 27-10 San’ei-cho, Shinjuku-ku,Tokyo  160, Tel: (03) 359-2331
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Time: 2:30-5:30  p.m.
Place : Musashi no Kokaido Public Hall
Fee: Members, free; non-members, ¥500
Info: Brenda Katagiri, 0422-42-7456

Yoshihisa Kobori, 0426-24-0968
This presentation will take participants through

the history of jazz chants, the reason why they
work, and on to actual techniques for classroom
use. Samples will be drawn from the brand-new
Jazz  Chant Fairy Tales as well as Graham’s other
books, Jazz Chants, Small Talk and Jazz Chants
for Children.

Stephen Ziolkowski, an ELT consultant with
Oxford University Press, in the past 11 years has
done teacher training, run language schools, and
taught at universities in Japan and Taiwan.

YAMAGATA
Topic: Dialogue Techniques
Speaker: Stephen Ziolkowski
Date: Sunday, September 11 th
Time: 2-4:30  p.m.
Place: Yamagata Kenmin Kaikan or Yama-

gata Fukushi Bunka  Center
Fee: Members, free; non-members, ¥500
Info: JALT-Yamagata, 0236-22-9588

Dialogues are the fundamental part of any
conversation, and the study of them - and how to
teach them - can turn your classroom into a bet-
ter place, and your students into better speakers.

This workshop will look at what actually goes
on in dialogues, from openings and closings to
turn-taking and strategies for gaining time. Based
on these ideas, we will look at loads of unique,
fun and useful ways that dialogues can be used in
the classroom so that students can gain language
and communicative competence at the same time.

Mr. Ziolkowski is described in WEST TOKYO
above.

YOKOHAMA
Topic: British and American English
Speaker: Ken Schaefer
Date: Sunday, September 11th
Time: 2-5 p.m.
Place: Yokohama Gino Kaikan
Fee: Members, free; non-members, ¥500
Info: Jack King, 0468-71-1789

Professor Schaefer, director of the M.Ed. pro-
gram in TESOL at Temple University Japan,
will lecture about British and American English.
He will discuss similarities and differences be-
tween the two varieties and the implications for
English language teaching.

YOKOHAMA SIG
T E S S
Topic: Aided by the Use of Abstract of A

Chorus Line
Speaker: Nobuyuki Shouji, TEPCO Educational

Institute

Please send all announcements for this column to Jack
Yohay (address, p. 3). The announcements  should fol-
low the style and format of the LT and be received  by
the first  of the month preceding publication.

(TOKYO area) The Publications Board of JALT
seeks a dedicated, well-organized Business
Manager.  The job requires soliciting and taking
charge of ads for The Language Teacher, the
JALT Journal, the annual conference Handbook,
and any future publications, and working with
the printer in Osaka on the phone and through
the mails to assure smooth handling and printing.
The manager will need to cultivate good working
relationships with JALT’s associate members and
to help attract more associate members to JALT.
A daytime contact number and fluency in Eng-
lish and Japanese are necessary. This is an oppor-
tunity to do something substantial for JALT and
our profession in general and to learn some new
skills and gain valuable experience. Please apply
to: Virginia LoCastro,  Foreign Language Center,
The University of Tsukuba, Tsukuba 305.

(CHIBA) Applications sought for a two-year
position beginning March, 1989, as an English
teacher for children and adults of all levels. Out-
going, cheerful native speaker with a degree in
ESL/EFL  or related fields and experience desired.
Competitive salary based on qualifications, low-
cost housing and other benefits, and bonus upon
completion of contract provided. Send inquiry
and resume to: Chuck Anderson, Teaching
Director, M.I.L., Taisei Bldg., 2-6-6 Narashino-
dai, Funabashi 274; tel. 0474-62-9466.

(HIROSHIMA) Tenure position for EFL teacher
from April,  1989. Duties: six classes/week,
attend monthly faculty meetings in Japanese,
undertake research projects. Requirements:
native-level English proficiency, M.A. (or higher)
in TEFL or a related field. (Non-Ph.D. holders
must have either three years’ teaching experience
or equivalent publications.) Substantial Japanese
language ability necessary. Submit a detailed
resume with a photograph, copies of all publica-
tions and diplomas, and the names and addresses
of two references by Oct. 31 to: Prof. Makoto
Kitanishi, Dean of the Faculty of Law, Hiroshima
Shudo University, 1717 Ohtsuka, Numata-cho,

(cont‘d on page 67)

Date:
Time:
Place :
Info:

Sunday, September 11 th
l-2 p.m.
Yokohama Gino Bunka  Kaikan
Kimiko Ozawa, 045-811-2959
Mitsui Nakano, 045-543-0437
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HARPER & ROW/NEWBURY  HOUSE PUBLISHERS
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Fax: 03 294 8284
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(cont‘d from page 65)
Asaminami-ku, Hiroshima 73 l-3 1. An applicant
without publications should send a photocopy of
his/her M.A. thesis if available. The final decision
on appointment will be made in the December
meeting of the Faculty of Law.

(KAGOSHIMA) English teacher (associate pro-
fessor or lecturer) needed beginning April, 1989.
Full-time (5 classes/week), permanent position,
either Japanese citizen or native English speaker
(some speaking knowledge of Japanese preferred).
Required: M.A. in English; EFL/ESL or related
field, plus minimum three years’ teaching ex-
perience. Please send, to arrive by Oct. 15 : resume
and photograph; graduate school diploma (for
highest degree attained) and transcript; list of
publications, with copies; letter of reference; and
health certificate issued by health center or
public hospital,  to (indicate application for
English teacher in red ink): Shomuka, Kagoshima
Keizai Daigaku, 8850 Shimofukumoto-cho,
Kagoshima 891-01; tel. 0992-61-3211.

(Tanabe, KYOTO) Full-time position from April
1, 1989 as lecturer in the junior college division
of Doshisha Women’s College. Native speaker of
English, age around 30, to teach general English
courses. Field: teaching English as a second/for-
eign language and/or related field. M.A. is requir-
ed; Ph.D. is highly desirable. Some knowledge of
Japanese required. Participation in meetings and
other college activities expected. Please send, to
arrive by Sept. 30: curriculum vitae with a half-
length or passport photograph; a list of publica-
tions; copies of two publications; academic
transcripts; and a health certificate issued by a
hospital,  to: Chairman, English Department,
Doshisha Women’s Junior College, Tanabe-cho,
Kyoto 610-03. Please note that applicants for the
English Department, Doshisha Women’s College,
position advertised in July and in this issue
(above) will  be considered also for this position if
they so request by a letter to the Chairman,
English Department, Doshisha Women’s Junior
College.

(Tanabe, KYOTO) Full-time associate professor
or lecturer from April 1, 1989. Native speaker of
English; age around 35; to teach general English
courses (conversation, composition) and special-
ized courses (background to American and
English literature) to undergraduate students.
Field: teaching English as a second language, and
history of American/British thought and culture
or related field. M.A. required; Ph.D. is highly
desirable. Some knowledge of Japanese required.
Participation in meetings and other college activi-
ties expected. Please send, to arrive by Sept. 30:
curriculum vitae with a half-length or passport
photograph; a list of publications; copies of two
publications; academic transcripts; and a health
certificate issued by a hospital, to: Department
of English, Doshisha Women’s College, Kamigyo-
ku, Kyoto 602.

(MATSUYAMA) EFL instructor for freshman
English program from April 1, 1989. TEFL
M.A. required. Six classes/week. Two-year non-
renewable contract includes salary (roughly
¥3,600,000/year  tax-free), air fare to and from
Matsuyama, health insurance, other allowances
and benefits. Vita and copy of diploma should
reach us by Sept. 20. Address: Kenji Masaoka,
Registrar, Matsuyama University, 4-2 Bunkyo-
cho, Matsuyama 790.

(NAGOYA) Full-time EFL teacher to teach and
administer in a university-level communicative
language program, M.A. in TEFL and two years’
prior teaching experience required. Duties would
include teaching, exam preparation, committee
work, and curriculum planning. Two-year con-
tract with a possibility of renewal. Please send
your curriculum vitae, academic transcripts, list

(cont‘d on page 69)

67



HBJ Japan has a long list of some of the finest ESL/EFL writing texts on the market. We
trust, from the large number of enthusiastic users, that these texts are of great value to the
academically-oriented student in Japan. We are also sensitive to another important issue:
Students of academic English are by and large university age and institutions are extremely
concerned with the limited budgets of these learners. For this reason, we offer four of our most
popular writing texts: Better Writing, Keys To Composition, From Sentence To Paragraph and
American English Rhetoric in reasonably priced international reprint editions. When HBJ says
“value,” we mean it in both the educational and economical sense.

Emphasizing paragraph development and organization,
coherence, unity, essay organization, and proofreading, this
basic composition workbook breaks all the basic skills of
writing down into small. logical. easy-to-master steps. The
book develops writing. skills gradually and systematically in
a learn-by-doing approach that teaches through activities and
exercises rather than lengthy explanatory materials.

It presents an easy-to-learn formula for writing paragraphs
and essays, which the student can then apply to other writing
assignments.

The use of typical student writing examples, rather than
more complicated literary modes, encourages students to
model their writing on attainable styles.

contents
Distinguishing Between Specific and General/Composing the Basic
Paragraph/Giving Other Shapes to the Paragraph/Improving the
Paragraph/From  Paragraph to Essay/Improving the Essay

A guide to writing for  students of’ English as a second
language.

This text guides the students through the underlying
meanings and connections of English rhetoric to an
understanding of how to write acceptable college-level
expository compositions An abundance of varied exercise
material for in class work, homework, and quizzes make this
text a complete couse in  itself.

The book  is organized into three separate sections:
Rhetoric, Style, and Mechanics and Grammar, each with ten
independent units that can be used simultaneously or
separately as needed.

Students’ Book ¥1,900
Teacher's Manual ¥4.700

Students’ Book ¥1,800
Original  Edit ion with Answer Key ¥5,800

Robert G. Bander 
Steps to writing competence for intermediate ESL
Students.

A two-track writing programme for  intermediate and
advanced students of English as a second language.

This text provides extensive practice in structural principles
of writing an English paragraph, emphasizing the outline, the

This comprehensive writing text for intermediate and
topic sentence, the controlling idea, unity and coherence.

advanced students provides an intensive expository writing
Examples used as writing samples are mature, and the

programme, from paragraphs to full-length compositions.
exercises are varied and imaginative, motivating students to

Each chapter contains one or more annotated reading that practice.
illustrate basic rhetorical techniques; sections of rhetoric, 

There is a four part appendix including glossary of terms,

grammer;  punctuation and vocabulary; and unique two-track
composition topics, forms for writing business letters and

writing assignments with topics for both average and more
phrasal verbs,

imaginative students. Students’ Rook ¥1,800

Students’ Book ¥2,100 
Original  Edit ion with Answer Key ¥3,300

Tedcher's  Manual ¥4,700

Harcourt Brace Jovanovich Japan, Inc.
lchibancho Central Bldg. 22-1, Ichibancho, Chiyoda-ku, Tokyo 102

Tel: 03-234-3912 ELT Hotl ine:  03-710-5180
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of publications, and photo by Sept. 30 to: Dr.
Tanaka, Sugiyama Women’s University, 17-3
Hoshigaoka-Motomachi, Chikusa-ku, Nagoya 464.

(NAGOYA) Native English speaker, full-time,
beginning April 1, 1989, as Associate Instructor.
Contract is for two years with one renewal pos-
sible. Minimum teaching load 14 hours/week plus
office hours and participation in program plan-
ning. Compensation depends on qualifications.
M.A. in ESL/EFL, English, Linguistics, or related
field required. Please send: resume; statement of
career goals; two recommendations including one
from a faculty member of most recently attended
graduate school, to: Peter Garlid,  AI Search
Committee, Department of English, Nanzan
Junior College, 19 Hayato-cho, Showa-ku,
Nagoya 466, by Sept. 30.

(NAGOYA area) Full-time native (preferably
American) English instructor, beginning 1989-
90. M.A. (Ph.D. preferred) in Linguistics or
TEFL. Approx. 12 hours of teaching plus super-
vising and coordinating our Freshman English
program. One-year contract, renewable; salary
¥5,500,000  (over $40,000) plus research grant
of ¥150,000.  Application deadline: Oct. 31.
Send curriculum vitae, representative reprints
(at least three), and a reference to: Nagoya
College, 48 Takeji, Sakae-machi,  Toyoake-shi,
Aichi-ken 470-l1; tel. 0562-97-l 306. Please put
“Materials for a position in English” on the
envelope.

(OSAKA) Full-time English language teacher,
beginning April, 1989. Two-year contract, pos-
sibility of renewal. Requirements: native speaker
of English; Christian; M.A. in TESL/TEFL,  ap-
plied linguistics, or related field; two years’ teach-
ing experience preferred; strong interest in TESL/
TEFL; desire to learn Japanese. Duties: 12 hours
teaching/week plus normal department respons-
ibilities. Send vita and three letters of recom-
mendation by early October to: Search Commit-
tee, Osaka Jogakuin Women’s Junior College,
2-26-54 Tamatsukuri, Higashi-ku, Osaka 540.

September 1988

(OSAKA) Currently seeking creative English in-
structors (Japanese nationals only) to help build
course curriculum for a children’s English school
opening April, 1989, with the possibility of a
full-time or part-time teaching position. Develop
curriculum and teaching materials for children
aged 9-12. Qualifications: B.A. in TESOL, lin-
guistics or English literature. Experience teaching
children preferred. Must be warm, friendly, crea-
tive, and able to relate well to children. Please
send resume (in Japanese and English) with
recent photo to: ECC Kenkyusho Pastel, 1 Bldg.,
2-6-3 Nakazakinishi, Kita-ku,  Osaka 530. In-
quiries: 06-372-0647, 12 noon-5 p.m., Mon.-Sat.

(Higashi-Matsuyama, SAITAMA) Full-time na-
tive-speaker teacher to teach freshman and
sophomore classes starting April, 1989. Faculty
status with full benefits. Required: university
graduate with English teaching experience and/or
academic work in the English teaching field.
Japanese ability preferable. Please send by Sept.
30: personal history in English with photograph;
list of published works; copies of all published
works; two letters of reference or recommenda-
tion; health certificate (kenkoh shindansho), to:
Prof. Shiro Takeda, Department Head, Faculty
of Economics, Daito Bunka  University, 1-9-1
Takashimadaira, Itabashi-ku, Tokyo-to 175.

(TOKYO area) Native speaker of English starting
April, 1989. Requirements: Ph.D. or Ph.D. can-
didate in linguistics, area studies, literature or
related field; some knowledge of Japanese for
faculty meetings; age up to 40 years as of April
1, 1989. Full-time position that may lead to
tenure track position. Initial salary: around ¥5
million/year, depending on age and experience.
Send by Sept. 17: curriculum vitae, including a
list of publications; photograph (passport size);
one or two publications or an unpublished type-
written academic paper, to: Secretary to the
Dean of the Faculty of Economics, Keio Univer-
sity, 2-15-45 Mita, Minato, Tokyo 109. For more
info: Prof. Iori Yanagihara, 475-7 Kame-i-no,
Fujisawa-shi, Kanagawa 252; tel. 0466-82-1326.

See that your Language Teacher follows you. Send this form
ALONG WITH YOUR CURRENT MAILING LABEL to the

) JALT Central Office: c/o, Kyoto English Center, Sumitomo
Seimei Bldg., Shijo-Karasuma Nishi-iru, Shimogyo-ku, Kyoto

Name Date effective

New Address

Postal Code .-

New Home Phone ., New Work Phone

New Employer
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MEMBERSHIP INFORMATION

JALT is a professional organization dedicated to the improvement of language learning and teaching in Japan, a
vehicle for the exchange of new ideas and techniques and a means of keeping abreast of new developments in a rapidly
changing field. JALT, formed in 1976, has an international membership of some 3,000. There are currently 31 JALT
chapters throughout Japan. It is the Japan affiliate of International TESOL (Teachers of English to Speakers of Other
Languages) and a branch of IATEFL (International Association of Teachers of English as a Foreign Language).

Publications - JALT publishes The Language Teacher, a monthly magazine of articles and announcements on profes-
sional concerns, and the semi-annual JALT Journal. Members enjoy substantial discounts on Cross Currents (Language
Institute of Japan) and English Today (Cambridge University Press). Members who join IATEFL through JALT can  receive
English Language Teaching Journal, Practical English Teacher, Modern English Teacher, and the EFL Gazette at
considerably lower rates.

Meetings and Conferences - The JALT International Conference on Language Teaching/Learning attracts some 1500
participants annually. The program consists of over 2.50 papers, workshops and colloquia, a publishers’ exhibition of
some 1000 m2, an employment center, and social events. Local chapter meetings are held on a monthly or bi-monthly
basis in each JALT chapter. JALT also sponsors special events annually, such as the Summer Seminar for secondary
school teachers, and regular In-Company Language Training Seminars.

Awards for Research Grants and Development - Awarded annually. Application must be made to the JALT
President by September 1. Awards are announced at the annual conference.

Membership - Regular Membership (¥6,000)  includes membership in the nearest chapter. Joint Memberships
(¥l0,000), available to two individuals sharing the same mailing address, receive only one copy of each JALT
publication. Group Memberships (¥3,600/person)  are available to five or more people employed by the same institution.
One copy of each publication is provided for every five members or fraction thereof. Associate Memberships (¥50,000)
are available to organizations which wish to demonstrate their support of JALT’s  goals, display their materials at JALT
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'  Coast to Coast’s convenient and attractive layout

makes it ideal for large classes. '  Professor Sonia
Eagle, Kanda University of Foreign Languages.

COAST TO COAST
Jeremy Harmer and Harold Surguine
with Virginia Lo Castro, Karen Davy
and Don Maybin

I All three stages of Coast to Coast are now complete! - |

Coast to Coast is the new English course which encourages students

to interact with one another, creating real communication.

Many students using the course will have studied English passively-

Coast to Coast encourages active learning in a way which is both
motivating and beneficial.

Each of the three levels has a:

COAST 0 Students’ Book
I /

0  Workbook

0 Teacher’s Manual

0 Students’ Book Cassette

-__-~-  ~-~_  0  Levels 1 and 2 have Sets of
3 Oral Practice Cassettes

0 Inspection copies

If you would like an inspection copy of Coast to Coast Students’
Book 3, please fill in and cut out the coupon below, and send it to:

Heather Saunders/Mike Thompson
Longman  ELT
Longman  Penguin Japan Company Limited
Yamaguchi Building
2-  12-9  Kanda Jimbocho
Chiyoda-ku
Tokyo 101

Telephone: (03) 264  2814

.I.
Longman  :z



P E R S O N  T O  P E R S O N
The course written for Japan.

Teachers in Japan fold us they wanted a course

in American English
using a functional approach

designed for Japanese  learners
aimed at false, not real, beginners

with realistic listening passages and tasks
and with communication practiced through pair work.

To answer these needs we published

P E R S O N  T O  P E R S O N
bi!FL  ;

; To: OXFORD UNIVERSITY PRESS
3-3-3 Otsuka, Bunkyo-ku, Tokyo 112 Tel: (03) 942-1101

m

1 Please send me an inspection copy of Person to Person:
! *; Book 1/Book  2. (*please indicate)

O x f o r d T M : N a m e :  ~

American 1 School: -

English I ~ff:~:;o~I
¥350




