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Special Issue on
ENGLISH SPEECH CONTESTS IN JAPAN

In the fall of 1977, several adults who worked in various capacities with university-level English clubs
gathered for a luncheon meeting at the International House in Roppongi. I was late for this meeting and
found myself nominated by acclamation to be president of the Japan English Forensics Association, Most
of the founding teachers are no longer active with the university clubs, so by the process of attrition I
have become an expert on speech contests in Japan. Among the blind, the one-eyed man is king.

Those left in my organization after Claude Holeman  (see Sakamoto article) returned to Kentucky are
hying to assemble a list of speech contests held annually in Japan. We estimate that there are more than
300. Each would have 12 participants and three judges. Each participant would like to have a teacher help
with his or her speech. So there are more than 3,000 speeches wandering around Japan looking for help,
and several hundred slots for judges available annually. Any reader of this newsletter is in the position of
being asked to coach or judge at any time. I hope that the assembled articles by battle-hardened veterans
will help those language teachers who agree to help the students with their speeches or their contests.

Most of the rules and formats followed in Japan are easily understood by  teachers with American
speech class or forensics club experiences. There is a basic anti-elitism in the organization of contests:
everyone gets a fair chance at the prizes, if the contest is evaluated properly. But the prizes are central to
the exercise. Preparation is educational, participation is satisfying -  winning is winning. All the writers
here like to judge winners, to coach and teach winners, to chat with winners. These articles will reveal
some results of our experiences in trying to produce speech contest winners, students who we believe
will contribute more to society than their classmates. From those to whom much has been given, much
can be expected.

Each authors experience is a different mix of teaching,’ coaching, and judging speech contest partici-
pants in Japan. Most of us were not educated in the discipline of ‘Speech “or ‘Communication,” though
we all had pleasant experiences as contest participants when we were students. Our expertise, such as it
is, derives from hundreds of hours of experience with individual students and sets of contestants. We see
no prospects of our early retirements from those chores.

Father Robert Flynn came to Japan as a Jesuit missionary in 1952. After studying the Japanese lan-
guage, he embarked on a successful  career as a high school English teacher, which continues at Taisei
Junior and Senior High Schools. He published some very successful  textbooks for teaching English to
junior and senior high school students. The latest of his many charges have won prizes in the Takamatsu
speech contest for junior high school students in each of the last two years. Not incidentally, Taisei started
its junior high  school section two years ago,

Associate professor Hiroshi Matsusaka  teaches and coaches at Waseda University. He was a member
of one of the several excellent English clubs at Waseda: WESA,  which stands for Waseda English Study
Association. Unlike its eternal rival, Waseda ESS, WESA has no division of club members into sections
which specialize in one sort of event. The WESA members can develop the skills of each event as they
choose. Among the skills which he has taught me is one not mentioned in his manuscript. He explained
that one way to cut a speech is literally to cut it with scissors (after making a copy of the original) into
several paragraphs or even shorter units, then to rearrange the parts on a desk until the organization seems
to fit or locked in. I love this method of visualizing speech organization.

Shinichi Oishi is a naturalized Japanese citizen, who came to Japan from  Canada. He formerly taught at
Kitakyushu  University, which has arguably the best competitors in speech events of any college club west
of Kobe. He has worked earnestly for JEFA and for student club activities for many years, never tiring
from the loneliness and fistration that many teachers in West Japan suffer. He now works at the Univer-
sity of Occupational and Environmental Health.

Dr. Hiroshi Sakamoto should be too busy to spend all the time with Japanese students that he gener-
ously gives each year. Whatever the Japanese people decide that “‘an  international person” means, he will
be a good example. Educated at Hitotsubashi under Dr. Tatsunosuke Ueda,  he was a pioneer nominee of
the Garioa-Fulbrigh t exchange program, the first Japanese staff member of the UNESCO Secretariat in
Paris and of the International Civil Aviation Organization in Montreal; NHK seconded him to the Interna-
tional Broadcast Institute from I969 to 1971. He judges many speech contests in Tokyo without fear or
favor, and with a remarkable spirit of cooperation.

I came to Japan as a Jesuit missionary in 1972, and was soon encouraged by the late Father Robert
Forbes to help the Sophia University ESS. I found the invitations to judge debates and speech contests
much more attractive than staying in my room studying Japanese or theology, so I accepted most of
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them. I still do. My “‘laboratory ” is infamous on our campus because of the dozens of trophies which fill
every  flat and elevated space; more are always welcomed. Because I like the students who participate in
and manage the contests, I dare to expose their many failings in my article. I also present some ballots
and judging criteria which may be helpful.

-- Fr. Scott Howell, S.J.
Guest Editor

. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . ..‘......

PREPARING FOR A SPEECH CONTEST

By Fr. Robert Flynn, S.J.

The first thing to prepare is the teacher’s own
soul! Training students for city-wide or broader
English speech contests is a trial of stamina and
patience; and it ends in frustration as often as
not. But it has its rewards: individual students
get training in pronunciation, intonation and
delivery that they would not get in months in
the classroom; a deeper bond is forged between
teacher and student; the parents usually appre-
ciate the attention given to their child; if the
student brings back a prize, it reflects an aura on
the whole class or school.

But to get down to the nittygritty, let us
consider four steps: (1) getting the topic chosen,
(2) getting the speech written, (3) getting it
properly memorized, (4) getting it eloquently
delivered.

Choosing the topic

If the sponsors of the contest have deter-
mined the topic, there is no great problem
except that the topic offered will usually have
to be narrowed down in order to be handled in
the five or seven minutes allowed. If even the
general topic is not determined beforehand,
this first step can take a lot of time. The teacher
should get the student to try to come up with a
topic of his own, but often the teacher will have
to prod and suggest. Most sponsors/judges look
for a subject close to the student’s own life:
out of one’s own personal experience, a topic
that moves, appeals. A family tragedy, for exam-
ple -  but it must not be handled in a maudlin
way; an exciting experience - but it should have
some “meaning”; a struggle in the face of some
difficulty - a challenge met and overcome;
humor  - but never mere jokes; an encounter
with someone suffering or handicapped, and
what that encounter meant; an account of a
visit to a children’s hospital, an old folks’ home,
a home for the mentally retarded. In any case, a
topic that is personal, alive, interesting.

In a word, it is fatal to take a general topic
that is abstract and claims to solve some world
problem, Or again, some subject that has no
teeth or flavor to it: “Why I like English.”

English teachers who are interested in prepar-
ing students for speech contests would do well
to keep their eyes open for topics (because more
often than not, in spite of prodding the student’s 
memory or imagination, teachers will end up by
settling the topic themselves). A teacher may
come across some statement by a public figure
that can be the starting point for an appealing
speech. I recall how I heard the great soccer star
Pele say in an interview, “I, a champion? There
is only one champion in my life, and that’s my
father.” That was the starting point for a winning
speech by one student who talked about his
father under the title “My Dad’s a Champion,
too.”

Getting the speech written
Once the topic has been chosen, the next

step is to gather the material to develop it and
then (a crucial step) to limit and organize the
material into a short but effective speech. I
believe it better not to have students write their
speeches in Japanese. Rather, have them bring
outlines of their thoughts, a bagful of ideas --  in
Japanese or in English. Then discuss this materi-
al, probably drastically limiting it, choosing
from among the ideas or images those that will
best suit a short speech. It is important quickly
to settle on the main theme, the one idea, the
one “story” to be developed, then line up
supporting incidents or images. It will usually
be easier to pad the final draft than to limit it, so
it is wise to be rather spare in choosing from
the material prior to the actual composition of
the speech.

The teacher may direct the student somewhat
like this: “OK. This is the main thing you want
to tell your audience, isn’t it? You have a lot of
good material here, but you have only five min-
utes to get your point across, so let’s select. This
is a particuarly  interesting item, so let’s use that.
That is a good idea, too, but it will take you a
bit off the main track, so let’s leave that out.
What do you think will be the best order of
presentation? Try to say in one paragraph your
main theme; in Japanese is OK. . . . Now how shall
we flesh that out? Yes, those items will be use-
ful. Now make an outline of your speech. When
that is done, you can begin writing in English.”

This selection accomplished, guide the student
(cont'd on next page)
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(cont’d from previous page)
in making an outline of the speech: it must have
a beginning, a middle, and an end (obvious, but
often neglected). A short introduction (drama-
tic if possible), the body of the speech (with
perhaps two or three steps), and a conclusion
(making clear what you have been driving at).

All this preliminary work may be done in
Japanese (though, for the student’s develop-
ment in English conversation, the teacher and
student may well do the discussion in English
as far as possible).

Next comes the writing in English . . . and the
correction and rewriting . . . and the correction
and rewriting. In helping students to do this,
teachers may guide them in the use of the dic-
tionary (to select from the several options offer-
ed to express a given idea) and make other
suggestions. Throughout this cooperation, teach-
ers should be teaching the principles of effective
speech: speech-writers must keep their audience
in mind while writing; they should actually
communicate something to somebody ~ try to
convince another, or share a joy or sorrow or
dream with another; a speech is not, after all, an
essay, or a reverie in a diary. So the speech will
normally use a lot of first- and second-person
pronouns and direct or rhetorical questions. It
should continually reflect the speaker’s feelings
or mood, for the speaker wishes to arouse the
same feelings or that same mood in listeners.
And the speech should move along with the
conclusion constantly in mind.

Once written, the speech should be read
aloud, as if being actually delivered, in order to
judge its length. Many contests limit each speech
to five minutes. Even a few seconds over that
limit is dangerous, and at least 4½ minutes is
desirable. Most student speakers will eventually
have to be slowed down rather than speeded
up,so if “pruning” is necessary, the earlier
the better.

Getting it memorized
A five-minute speech in a foreign language

takes quite a long time to memorize; yet ab-
solute memorization should be insisted on. It
is fatal to bring one’s paper to the rostrum and
spread it out for reading “just in case.” It is also
unwise to carry it in one’s pocket, again “just
in case.” It must be memorized “cold” in order
to insure good delivery - and that does take
time. If necessary, the student can begin to
memorize and deliver the first paragraph even
before the composition of the whole speech
is completed.

To help both memorization and delivery, the
teacher (or some native speaker) could record
the English delivery on cassette tape. Then the

student can read, hear and imitate, with the
correct pauses and intonation that make for
easy understanding and memory. (Japanese
teachers should take advantage of the oppor-
tunities provided by tape recorders and willing
foreigners.)

Until the student has the speech or some
meaningful part of it well memorized, the
directing teacher has little to do. And since the
memorization is only a preliminary step with a
lot remaining to be done, the sooner it is clinch-
ed the better.

It is necessary for the student to be memoriz-
ing correctly: pronunciation, intonation, pauses,
emphasis. In this respect, preparing for a speech
contest is an excellent opportunity to perfect
one’s pronunciation and sentence rhvthm,
accomplishments that make the etfort worth-
while even if prizes evade one’s grasp. Particular
attention should be paid to the ‘difficult sounds’:
th, l and r, and some consonant clusters. The
vowel sounds in words like ‘hurt, heart, caught’
must be exact. And consonants at the end of
words and sentences should be audible to a
big audience.

At the same time, it is sometimes wise to
avoid sounds that are difficult for a particular
student to make correctly. This may be consider-
ed a “cop-out,” but in some circumstances it is
prudent. To avoid the difficult-to-pronounce
word “very” appearing too often, substitute
“quite.” If in a story a “mouse” will do, use that
word instead of “mole,” which the listeners may
not pick up so readily. One lad whom I was
training for an important contest talked about
his pen pals in “Germany and Switzerland,” but
for the life of him he couldn’t get the proper
G-sound in Germany; we solved the problem (as
far as the contest was concerned) by transpos-
ing the words and saying “Switzerland and
Germany,” using the elision of “and” and
“Germany” to aid in correct rendering of the
/dz/ sound.

Getting it delivered
With the speech, or a significant part of it,

written and memorized, the real practice begins:
getting on stage and delivering it. Good delivery
will involve loudness, clarity, “presence,” pace,
gestures, feeling, sincerity.

The speaker must be heard - all the way to
the back of a fair-sized hall. Thus, some practice
in “throwing” one’s voice may be needed; some
people speak from the throat and strain their
tonsils; try to get them to speak from their
diaphragms. The Japanese tend to let their voices
drop or die out at the end of sentences; in
English the most important words often come at
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the end, so sentences shouldn’t be allowed to
fade at that point.

As for “presence,” the student should prac-
tice walking on the stage, making his bow, calm-
ly surveying his audience (and letting them see
him; for they will use their eyes before they use
their ears), and showing confidence but never
smugness. By the way, an English or American
bow differs from a Japanese bow: in a Japanese
bow the face is lowered and the top of the head
seen; in a foreign bow the face is  not lowered
and eye-contact is maintained. It’s a small point,
but part of one’s English education.

The pace should suit the content of the
passage; but in any case, avoid too fast a pace:
the audience may not be able to follow. Mono-
tony must also be avoided by varying the pace:
quicker in narrative parts, slower in others to
let an idea “sink in” or allow a mood to pervade.

Gestures  - here is a problem. Obviously,
gestures should be “natural.” They should come
from within spontaneously; they should not be
strained or just “added for effect.” That might
be useful advice for one giving a speech in his
native language, but it is of little help to a
Japanese trying to give a speech in English.
English speakers use many more gestures than
Japanese do, so perhaps no gestures will come
“spontaneously.” The student will have to
become, as it were, an actor, with the teacher as
director. The teacher must try to get the student
to appreciate  the correspondence between
gesture and content: “Feel it and the gesture
will come. The gesture flows from, and rein-
forces, what you are saying.” However, there
remains the dilemma: too many or too few.
Two judges in their written comments on a
speech may contradict each other: one saying
“Too many gestures,” and the other “Too few
gestures.” It is difficult to know what they want.
Absolutely no gestures at all leaves a cold im-
pression, but overgesturing can be equally fatal.
A Japanese girl should, in general, use fewer
gestures than a boy. The gestures should be
smooth, not “wooden”; visible, not lower than
the rostrum; the audience should not be direct-
ly pointed at.

Feelings? Generally speaking, there should be
some variety of feelings in the speech. Naturally,
it will depend upon the contents, but a “feeling-
less” speech will not impress or influence an
audience. A humorous speech can be effective,
with light feelings sustained by a variety of
incidents. But a deeper or stronger speech may
include feelings varying from surprise, anger,
sorrow, and joy, to indignation, frustration, and
serious introspection. These will be reflected in
the English style and grammar, too, by such

devices as rhetorical questions, exclamations,
and curt sentences.

However, the feelings should not be exag-
gerated; tears are out of place on the rostrum.
Sincerity is very important, and quite impressive.
If the audience senses that the speaker is speak-
ing sincerely from the heart, they will  empathize
and follow. On the other hand, any artificiality
or posing will  arouse antipathy. Speakers must
try to make their speeches a part of themselves.

This brings up what may be the most im-
portant aspect in delivering the speech: audience
contact. It is quite understandable that it should
be difficult for someone to speak to and not just
in front of an audience, but all too many young
speakers don’t speak, they recite; they just stand
in front of the audience and blurt out what they
have memorized. So teachers must train speakers
to actually speak to their listeners. “Pretend
you are at a campfire telling other children a
ghost story. Tell it to them. Grab their attention
and hold it. Look at them.” As some of the
listeners will be in the center and others at
either side, speakers must address them all; they
must show their interest in all; they must con-
vince audiences that they have something inter-
esting and important to say to them.

Shortly before the contest it is helpful for
the speaker to give the speech in front of class-
mates. This can be done during an English class.
They may be a harder audience to confront than
that faced on the day of the contest. To succeed
in front of such an audience will insure self-
confidence later. Needless to say, the classmates
themselves can benefit from the listening experi-
ence. A third advantage of such a classroom
practice is that it enables everyone to share in
the struggle, and (if things go well) in the
triumph. (The teacher may find it useful to dis-
tribute copies of the speech for study in class.
And of course the speaker may be given this
classroom practice more than once.)

Odds and ends
How should a speaker be chosen in the first

place? Different teachers follow different me-
thods. Some limit candidates to the members
of the ESS. However, the student with the most
potential might not be in that club. Some give a
general call for candidates to submit speeches,
ideas or outlines, and perhaps hold a preliminary
contest among those volunteers. Theoretically
this is the best and most democratic system; but
it does involve a lot of extra work for the teach-
er, and may require more time than is available.
Others simply pick out the student who appears
the most likely to succeed, and work with that
student. Not all students have the potential

(cont’d on next page)
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(cont’d from previous page)
necessary. One with a bad lisp, or a breaking
adolescent voice, or bad nerves, would be an un-
likely candidate. If one’s voice is clear and strong
enough, other physical disabilities are not insuper-
able obstacles. It goes without saying that if
winning a prize is not part of the aim, any stu-
dent can profit immensely from participation
in a public speech contest.

In training these students, teachers should
make them conscious of the art of composing
the speech: making an outline by planning the
introduction, the body and the conclusion;
being aware of addressing an audience, and not
just a notebook, and consequently using a direct
style. This training will leave the student with
something lastingly good.

If possible, in the course of preparation, in
the daily rehearsals, the teacher should use
English as much as possible in talking with the
student. This will give the student growth in
“English conversation,” a benefit more lasting
than the winning of a trophy.

To return to our starting point, teachers
must prepare their own souls. If speech training
for a contest can be a strain on one’s nerves,
the contest itself and the judges’ comments can
be a frustrating experience. We tend to be blind
to the defects of our own competitor and acutely
aware of the defects in others. We must not
forget what an impossible task it is for judges to
make their decision, but it is frustrating to get
conflicting comments on the same speaker.
When the last contest of the season is over, I
find myself saying, “I’m glad that’s over. Never
again!” Then when the next season comes
around, I’m hooked again. When will I ever
learn? But it is grand for the students!

LIBRARY LIST

The Language Teacher is compiling a
comprehensive annotated list of libraries in
Japan having English language materials
(teaching and other). Let us know about
your own favorite “resource centers.” In
addition to name, address, phone number
and hours, briefly describe the facilities -
books, periodicals, audio-visual equipment,
computers, bulletin board, etc. Also give us
some personal comments:. Are materials up
to date? Is it a private institution? (If so,
please get permission to publicize in The
Language Teacher,) Are there membership
fees? Send your list to Don J. Modesto,
4-7-13 Higashi-Nakano, Nakano-ku,. Tokyo
164. We must receive all submissions by
April 20,1987.

March 1987

RESPONSIBILITIES OF
THE SPEECH COACH

By Hiroshi Matsusaka

The purpose of this article is to discuss some
of the things that I think coaches should remem-
ber, and why these things are important if they
are to prepare a Japanese college student for an
English oratorical contest. There are certain
questions that are often asked by students prac-
ticing speechmaking in English regarding ways in
which to improve their techniques; in the course
of my discussion I shall share with the reader
some answers to those questions, or hints for
answering them, that I have been able to find
through my experience with a college English
club.

From 1967 to 1971 I was a member of the
Waseda English Speaking Association (WESA), an
on-campus extracurricular English language club
founded at Waseda University, Tokyo, in the late
1940s. I am currently a member of the faculty at
Waseda and have on a number of occasions been
called upon to be a speech coach for a WESA
member, or to judge a speech contest for WESA
or intercollegiate associations of English clubs.
The questions discussed in this article are those
that my friends and I asked ourselves years ago
when we were members of WESA, or they are
questions that I later had WESA members ask
me when I, as an alumnus of that club, helped
them with their speeches. Since WESA is typical
of a Japanese college English club in that it gives
training in public speaking in English to those
who know some English but virtually nothing
about speechmaking, I am certain that the ques-
tions that have arisen in WESA have also been
frequently asked in other college English clubs.

Factors That Affect Contest Results
A basic question to which any speaker or

coach wishes to find an answer is, “Just what
sort of speech is likely to be successful at a
speech contest?” One might argue that it de-
pends entirely upon the relative importance that
the organizers of the contest attach to each of
the three areas in which the speaker is usually
judged, i.e., English, Content, and Delivery. At
most speech contests, in fact, the score sheet
prepared by the organizing committee specifical-
ly indicates the maximum score that the judge
may give speakers for their performance in each
of these three areas.

The relative weight of each of those items
may not correspond to the degree to which it
affects how the speaker finishes at the contest,
however. If judges were to comply with the
contest organizers’ requests and instructions to
the letter, they would have to (1) concentrate

8
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not only on the speech as a whole but also on
each of those items listed on the score sheet,
(2) score the speakers on all of those items
either during the speech or immediately after-
wards, within only a minute or two of the
moment when the speech ends, (3) maintain
the same standard of strictness on each of
those items throughout the contest, and, in
many cases, (4) write comments and suggestions
for the speaker in the space provided on the
score sheet - again, during or immediately after
the speech.

It is difficult to believe that the average judge
is so analytic and consistent as to be able to do
all of the above. At times, in fact, observed
behavior suggests that they are not. Whoever has
sat with judges as their assistants at speech
contests will recall occasions on which a judge
differentiated speakers on virtually only one
item, changed a score that had already been
written on his score sheet, or conferred with
colleagues on the panel of judges after the
speeches about the advisability of changing the
results that had already been obtained through
numerical operations. Behavior of this sort
suggests that there is considerable vacillation in
the judge’s mind while judging. Since the judge’s
wavering will not always manifest itself in
specific behavior, such irresolution must be
more common than is made evident.

Does the judge score speakers in a whimsical,
haphazard way, then? No. On any panel of
judges, there is more agreement than there is
disagreement in the way the judges rank the
speakers. Moreover, it has been my observation
that a speech that can be rated high on certain
scales - there are six of them - is almost in-
variably rated high for its general effect. The six
criteria are: (1) novelty, (2) plainness, (3) humor,
(4) variety in delivery, (5) rapport with the
audience, and (6) English. I stress those items
whenever I coach a speaker; my predictions as to
the success of the speaker are likely to be more
correct when I check the speech against the six
items than when I apply the typical set of three
criteria: English, content, and delivery. As it is
self-explanatory that the speaker’s proficiency
in English is important, I shall only discuss the
first five elements.

The first of the five elements is novelty. At
many contests that I attended in the past, it
was that element that differentiated the best
speech from the second best. A good speech is
like a book that is difficult to put down: it is
written in such a way that at any point in it the
audience cannot tell what is going to be said the
next moment and will thus keep paying atten-
tion throughout the speech. Many speeches that
are flawless logically but mediocre on the whole
lack novelty: the audience can tell rather early

in such a speech exactly what is going to be
said in the rest of it.

A speech tends to lack novelty when it deals
with a longstanding social problem of great
dimensions, such as the fear of nuclear war,
environmental pollution, or the political apathy
among young people; the choice of topic is
commonplace, and finding a solution that no one
has ever mentioned is difficult.

Novelty need not necessarily be found in the
conclusion of the speech. One can reach a com-
monplace conclusion but do so in a unique way.
Miss Yuriko Yamada,  a WESA member whom I
coached in 1982, wrote a speech in which she
used a unique illustration to denounce abortion.
She asked the audience to pretend that the hall
in which they were gathered was a movie theater
and that a film about a girl’s life was being shown.
Unlike an ordinary film, she said, this film show-
ed things backwards in terms of time. At the
climax of the speech she effectively made the
point that everyone is alive even before birth by
asking the audience whether the protagonist in
the film that traces her life backwards dies at
her birth. Yuriko thus put novelty in her speech
by using a unique illustration in the process of
reaching a commonplace conclusion that abor-
tion is criminal.

The second element that a good speech needs
is plainness, as the audience consists mostly of
those who are unwilling to make a special effort
to understand the speech. The mistake of writing
an overly complicated speech is typically made
by (1) a beginning student who lacks training in
writing with logical clarity or (2) a student with
debate experience who has become accustomed
to cramming a large amount of information and
argumentation into a short time for speaking.

Plainness and novelty are difficult to achieve
at the same time: plain points tend to be trite;
unique arguments tend to be difficult to follow.
Whether a speech is successful or not largely
depends upon whether the speaker has success-
fully addressed himself to both of those factors.

The third element is humor.  The average
Japanese student must be told that humor is a
necessary element of a successful speech, as he
or she grew up in a culture in which humorous
remarks are considered appropriate only in in-
formal conversation among close friends and not
in public speaking. At the risk of exaggerating,
I tell my students that humor is not only a
desirable element but a must in a speech.

The fourth element is variety in delivery,
For many years English clubs in Japan have been
looking for one ideal style of speaking in their
efforts to find an answer to the question, “What

(cont’d on next page)
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(cont’d from previous page)
is good delivery like?” In fact, a speech should
have “heavy” paragraphs and “light” paragraphs;
the former are ones in which the speaker make a
point in a forceful, serious manner and the latter
are ones in which jokes, episodes, illustrative
examples, etc., are brought up. It is an alterna-
tion of those two types of paragraphs that keeps
the audience interested throughout the speech.

The last of the factors that seem to have a
direct bearing on the effectiveness of a speech
is rapport between the speaker and the audience.
When there is rapport, all the members of the
audience will feel that they are being talked to
personally; when there is not, they will feel
physically or psychologically distant from the
speaker, as though they were watching the
speaker talk on television; and they will feel that
whether they listen attentively or not would not
make any difference to the speaker.

Specifically, rapport can be felt on two
different levels. On one hand, the members of
the audience feel it in the content of the speech.
A successful speaker makes points that are truly
relevant to each of them. On the other hand,
they also feel it in the speaker’s delivery. In fact,
that is the very reason why it is crucially im-
portant for the speaker to establish good eye
contact with the audience.

One might argue that the above six factors
in fact cover the same ground as do the three
“standard criteria.” They do. The English is an
item on that list. Novelty, plainness, and humor
are items that can be listed under Content.
Rapport, as I have said, partly concerns Delivery.
And yet, having coached a number of speakers
and experienced both success and defeat, I feel
that not all aspects of each of those three items
have equal importance, and that the interplay of
the impressions that the judge gets as regards the
above six items is what almost completely deter-
mines how good that judge thinks a speech is.

Why is it that the six items on my list, and
not the three items on the usual ballots seem
better to represent the specific aspects of a
speech which determine its effectiveness? This
question can only be answered with a hypothesis
about the way the minds of people listening to
a speech works. Here is my analysis.

(1) One’s evaluation of a speech is based on a
primitive, emotional reaction to it, not on a
theoretical analysis of it.

(2) An audience wants to hear only such
speeches as can be followed without mental
strain. Typically, people are not willing to listen
to speeches that require great efforts to under-
stand.

(3) A speech will be liked if it is exciting and

enjoyable; it will be hated if it is boring.

(4)  The above points  apply not  only to
audiences but to judges.

(5) Judges are comfortable with criteria by
which a speech can be evaluated instantly and
impressionistically, and that can be related to
one of just a few gradations such as ‘good,’
‘bad,’ and ‘neutral.’ They are not comfortable
with criteria whose application to a speech will
require time and mental work on their part.

(6) When judges make an evaluation of a
speech, they do so by first evaluating it according
to the criteria that they can use comfortably, and
then interpreting that evaluation in terms of the
criteria that they are expected to use.

Of the above points, (1) will account for the
importance of rapport with the audience, (2)
for the importance of English and the plainness
of the content, (3) for the importance of novel-
ty, humor, and variety in delivery, (5) for the
advantage of the items on my list over the three
conventional criteria. Note that a conclusion
can quickly be reached as to how plain the
speech was, how humorous it was, how psychol-
ogically close the listener felt to the speaker,
etc., whereas more time might be necessary to
decide how appropriately examples were used in
the speech or how good the content of the
speech was on the whole.

Incidentally, I should personally like to see
an English oratorical contest take place at which
there is division of labor on the panel of judges,
different members of it being in charge of
different items respectively. Each judge would
then need to concentrate only on a small area of
speechmaking and thus would feel more con-
fident; and also would actually be making
decisions that are more accurate and more in
line with the set of criteria formulated by the
organizing committee. I am not ruling out in my
proposal the possibility of having one or more
of the judges score each speaker on their overall
impressions of the speech.

The Aim of the Speech

Let us now consider the question of specifical-
ly what sort of subject should be dealt with in a
speech. In many college English clubs the begin-
ning speaker is told that a speech should be of
three types: a speech to persuade the audience
into action, a speech to inform the audience, or
a speech to entertain the audience; these are
often referred to as “persuasion speeches,”
“information speeches,” and “entertainment
speeches.” Sometimes, in the belief that action
is more valuable than mere knowledge, the coach
will even go so far as to suggest that, of the
three types of speeches, a persuasion speech
should be chosen.
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A natural question asked by the speaker, then,
is, “Why do I have to write a speech that fits a
certain pattern, instead of just saying what I
want to say in the way I want to say it?” In fact,
many beginning speakers feel that their speeches
defy such classification in the first place.

When the speaker argues with his coach about
this matter, what the speaker wants to write is
usually an information speech or else a persua-
sion speech - directed at the wrong audience.
College freshmen who are socially aware are
concerned about the various social and political
problems that they have just learned about,
and are indignant at those who  they think have
caused them or are not doing enough to solve
them. Such a student is likely to write a speech
intended either to tell the audience about one of
these problems or to accuse someone who is not
in the audience of laziness or mismanagement.

The classification of speeches into those three
types has often been misinterpreted by the
coach, who frequently fails to recognize two
points. First, the three types are an answer to the
question, “What can a speech be like if it is to
be given solely for the sake of an audience?”
They are not an answer to the question, “What
types of speeches are speakers allowed to make?”
Secondly, the three types are not mutually
exclusive. One can certainly write a persuasion
speech that involves an element of entertain-
ment, for example. In fact, any speech should
be an entertainment speech to a certain extent.
What the coach should do, then, is not to force
the speaker to write a certain type of speech but
to take time to discuss with the speaker how to
make the speech beneficial to the audience.

Although many disagree with the idea that
persuasion speeches are more valuable than
speeches for other purposes, they do believe that
a persuasion speech is easier to write, and there-
fore perhaps more suitable for the beginning
speaker. Indeed, the coach who says that the
beginning speaker should write that type of
speech may very well be misinterpreting those
who say that that type is the easiest.

I find an entertainment speech the most
difficult. While it may not be so difficult purely
to entertain the audience for several minutes,
the enjoyment derived from listening to a speech
is not of a visual sort and will therefore begin to
fade away quickly in the minds of the members
of the audience once the speaker has bowed out.
The only successful entertainment speech that I
can recall is one given by Miss Misao Kobayashi,
another WESA member, in 1978. The whole of
that speech was devoted to a description of one
evening she had spent at home with her mother
during the wintertime. In the speech she convey-

ed in simple language the warmth and tranquility
of the living room at home, where she and her
mother would be seated at the snug kotatsu (a
table with a quilted covering over it and a foot
warmer underneath it), enjoying a quiet con-
versation. She did such a wonderful job of
utilizing imagery in manuscript preparation and
of working out matching delivery that when I
was listening to the speech I felt as though I were
actually in the living room described in the speech.

Organization and Delivery

The aim of the speeches discussed above
affects the way in which a speech should be
organized. An entertainment speech may not fall
into a set pattern; nor will an information speech
do so, except that the speaker should clarify at
some point in the information speech why it is
worthwhile for the audience to acquire the
information that he is trying to impart. A persua-
sion speech, on the other hand, may be organiz-
ed in such a way that its points are arranged in
a logical sequence: mentioning a problem in the
status-quo; analyzing it and finding its cause;
finally, asking that the auidence take action to
solve the problem by eliminating the cause.

I have found three patterns in the ways in
which beginning speakers may experience diffi-
culty in their attempts to write a persuasion
speech. On the most elementary level, speakers
are often unable to discuss the topic that they
have selected. Typically, such a speaker begins
with an episode depicting the existence of a
problem, continues with the episode until most
of the time has been used up, and finishes with
one or two sentences to the effect that the prob-
lem awaits solution. To such a speaker, the
episode is more important than the conclusion
of the speech, and this makes it difficult for the
coach to suggest changes in the speech. For
example, the speaker may write a speech in
which most of the time is spent describing a
traffic accident that was witnessed firsthand.
A brief comment may then follow, saying that
something should be done about the speed-
oriented society in which we live. When the
coach suggests shortening the episode so that
some substantive discussion could be put into
the speech, the speaker will often be perplexed
and claim that there is nothing more to say,
and that shortening the episode would simply
shorten the speech. In dealing with such a
speaker the coach must force a choice between
two solutions: one is to make the speech an
mtormation speech in which the speaker clarifies
how valuable the information about the accident
is to the audience; the other is to make the
speech a persuasion speech in which the episode
is shortened or even discarded to make room for
whatever analysis or reasoning is necessary for
reaching the conclusion.

(cont’d on next page)
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(cont‘d from previous page)
A speaker who has graduated from that level

may understand that presenting the conclusion
is the whole point of making the speech; and so
the process of reaching the conclusion should
be developed in a way that serves that very
purpose. The speaker may not be able to organ-
ize that process, however, in such a way that the
members of the audience can see how relevant
the speech is to them. The coach may be able
to improve a speech having a defect of this sort
by checking whether the following points are
included in the speech, and providing whichever
ones are missing: (1) the point that the cause of
the problem is found in the lives of the members
of the audience; (2) an illustrative example of
that point; (3) the point that the solution sug-
gested in the speech is something that the mem-
bers of the audience can put into practice;
(4) an illustrative example of that point, e.g., a
case in which someone has actually succeeded
in carrying out a similar plan or at least is begin-
ning to do so. In  many speeches with which I
helped in the past, (4) was missing and the
speaker was totally unaware of that defect.

The third type of the problematical speech
is one in which the paragraphs are not written
properly, or in which there are perhaps no
recognizable paragraphs at all. The coach should
remember that the average Japanese college
student has had very little training in paragraph
writing, as a far greater emphasis is placed on
interpretation of literary works than on training
in the mechanics of writing in the high school
Japanese class. The coach should give the speaker
the same training in that field that one would
receive in secondary education in an English-
speaking country.

In the area of delivery, the speaker typically
has trouble with one or more of the following:
(1) gestures; (2) eye contact, (3) rhythm; (4) in-
tonation. Beginning speakers are so tense on the
stage that they cannot use gestures appropriate-
ly. I tell them to rest their hands on the podium
and keep them there, instead of moving them
in an artificial way. The judge can tell if the
speaker is too nervous to make a gesture natural-
ly and spontaneously.

The beginning student tends either to look
in one direction throughout the speech or else
to shift the eye focus point from side to side too
frequently. I suggest that the speaker look in one
direction while saying one sentence. This sugges-
tion is of course intended only to give the begin-
ner a rough idea of how the movement of the eye
should be. As the speaker gains more experience,
it will become easier to be able to regulate the
pace of changing focus points.

Rhythm and intonation are important in

March 1987

delivery, especially as tools to achieve variety,
and yet the speaker often does not know just
what to do with them. As regards rhythm I
always emphasize the following three points:
(1) a “heavy” paragraph is presented slowly,
and a “light” one quickly; (2) a word to which
the speaker wants the audience to pay special
attention, e.g., a key word used for the first
time in the speech, should be said slowly, even
in a sentence which should generally be said
quickly; (3) there should be a long-enough pause
between paragraphs for the audience to tell
“this is where one paragraph ends and a new one
begins.” To make sure that (3) is done properly,
it may help the speaker to count silently up to
a certain number, four or five, when pausing.

As regards intonation, speakers can have
two sorts of problems. First, they may not be
able to differentiate in a sentence between the
“focus,” or new information, and the “presup-
position,” or what is already understood by the
speaker and the hearer. Suppose a passage includ-
ed two sentences, How do you think John liked
rock? and As it turned out, he was not at all
interested in that sort of music. The word music
is said in that part of the second sentence which
expresses the presupposition (associated with
rock in the first sentence) and would sound more
natural if it were said at a low pitch. In general,
the part of the sentence expressing the focus is
made prominent and the rest of it is played down
as it is intoned, even in cases in which both parts
receive equal treatment in terms of stress. Since
Japanese intonation is characterized by long
sequences of syllables said at the higher of the
two pitch levels, the native speaker of Japanese
finds it difficult to say many syllables at a low
pitch when speaking English. Secondly, the
speaker may have difficulty in handling the key.
While the tones are small pitch movements
associated with the syllables, the key is the more
general movement in pitch of voice which the
tones are made to “ride ” as it were. The key to
the tones is thus what a billow would be to the
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ripples appearing on it. The key defies accurate
physical representation on musical staffs, for
example, as it is not purely a combination of
physical features but really a contour that the
hearer psychologically abstracts from the tonal
movements, mainly by listening for the height of
the stressed syllables. A descending key suggests
that a new idea is being introduced, and is often
used at the beginning of a paragraph; an ascend-
ing key suggests that the speaker is continuing
with an old topic, and is often used on a sentence
in the middle of a paragraph. Incidentally, both
types of key can also be used in the middle of a
series of sentences with level key, simply to avoid
monotony.

Concluding Remarks

Despite the wide range of responsibilities that
speech coaches are expected to perform, it seems
that their work can be summed up in two items
that may on first reading seem to contradict
each other: one is that coaches have to be the
severest critics that their speakers can have; the

other is that coaches must be their speakers’
warmest sympathizers. I have always made it a
point to spend a lot of time talking with speakers
to understand their points thoroughly, to criticize
their speeches as severely as possible, to make
as many suggestions as I can think of, and to
let them make the final decisions on each of the
points that we have discussed. I have strictly
avoided criticizing the conclusion of the speech,
however, as it is not the conclusion but the way
of reaching it that is supposed to be judged at
an oratorical contest.

There are many residual problems for the
speech coach that await solution: how to prepare
a speaker for an extemporaneous speech contest,
how to correct the speaker’s pronunciation in a
short time, and how to help control facial ex-
pressions, just to mention a few. I am certain
that  more contact  with  speakers  and more
exposure to their speeches will help us coaches
find more hints for solving such problems. In
that sense, our speakers are our best coaches.

ADVICE FOR STUDENTS AND COACHES
ON EFFECTIVE PUBLIC SPEAKING

By Shinichi Oishi, Division of English Language, School of Medicine,
University of Occupational and Environmental Health, Japan

Students  with a  desire  to  improve their
English enter the ESS and, in many colleges at
least, are immediately confronted with deciding
which section - debate, speech, discussion or
drama - they will join. 1 do not intend here to
advocate one section over another, as I feel all
these activities are excellent methods for im-
proving the ability to communicate in English.

I hope, rather, to help those students who
have decided to join the speech sections of the
various ESS clubs throughout Japan by offering
ideas on how to write and deliver an effective
speech. I shall discuss two aspects: Preparation
of a Speech and Delivery.

Preparation of a Speech
Deciding on a Subject. First of all, you should

choose a subject that you know something about
and are interested in. You should have access to
material on this subject that will help you devel-
op your speech. I have combined these two
points because I think that if both are not
present, much of the effectiveness of your speech
will be lost. Secondly, you must choose a subject
that will be interesting to your audience (in most
cases you have an advantage, as your audience
will be fellow students) and that is not above or
below their intellectual level. You should try to

tell them things that they do not know; but if it
is a subject that the audience has little interest in
or they feel is above or below them, you will
have a difficult time holding their interest.

Once you have chosen your subject, the next
step is to narrow it down. Too often students,
when deciding on a topic, choose one that is too
general  - for example, “Japanese-American
Relations” ~ with the result that there is too
much to cover in a five-to-seven-minute speech,
and the audience has forgotten the speech almost
as soon as the speaker leaves the platform. What
is necessary is to choose a particular aspect of the
topic and develop it to fit into the time limit of
the speech. With the topic “Japanese-American
Relations,” if your audience is made up mostly
of students, you might choose the subject “The
Student Exchange Program.” This narrowing
down of your topic is a very important point;
I suggest that you write down your first thought
and then, underneath this general subject, all the
ideas you can think of regarding this topic.
From this list you will usually find another
topic that will make a much better speech and
will allow time to include examples, or a story
or two.

Type of Speech. This depends on your pur-
pose for giving the speech (other than just for

(cont’d on next page)
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(cont‘d from previous page)
entering a speech contest). In Principles and
Types of Speech (see Reference) five general
purposes of a speech are listed (p. 115):

mean by memorizing is the long hours spent in
memorizing exact words, inflections, and some-
times even gestures. I would like to see the
speech contest rules changed to allow a student
to take notes with him to the podium and use
these while he is speaking. There may be more
mistakes in the speech and the student may have
to hesitate at times, but I am quite sure many
speeches would be more natural and therefore
more interesting. But since students are likely
to continue to memorize their speeches, my
advice is, don’t practice too much. If you prac-
tice your speech too many times, you will get
tired of it, and on the day of the contest there is
a danger, because your speech has become stale
for you, that you will not present it in a convinc-
ing manner. Remember, you have only one
chance to tell the audience your ideas, so your
practice must be timed so that on the day of the
contest you have reached your peak and you go
up to the platform not with the idea of speaking
with perfect pronunciation and intonation, not
with the hope that the judges will like your speech’
and award you first prize, but with the convic-
tion that during the next few minutes you are
going to communicate your ideas to the audience
in such a way that they will remember your
speech and want to do what you suggest.

General End (Purpose)

1. To Entertain
2. To Inform
3. To Convince
4. To Stimulate
5. To Actuate

Reaction Sought

Interest and Enjoyment
Clear Understanding

Class of Speech

Recreative
Instructive

Belief (Intellectual agreement)
Inspiration (emotional arousal) Persuasive
Definite Observable Action ]

Do not think that your speech must fall
under one of these categories to the exclusion
of the other four. It is very difficult not to in-
clude elements from several categories, even after
deciding on one. The main point to remember
is to choose one of the five ends as primary and
use the others to achieve it.

It think it is important for all speech sections
of ESS clubs to practice these five different types
of speeches. I would even go so far as to recom-
mend that those in charge of speech contests
designate the type of speech to be given. How-
ever, if this is not done, it is up to the student.
If the topic allows you some flexibility, you
should develop the type of speech in which you
can use your natural abilities to best advantage.

Gathering Material. A five-to-ten-minute
speech should have only one, or at the most
two, main points. Material can be gathered from
many sources: personal experiences, newspapers
and magazines, professional journals, reports
and books. Once you have gathered your ma-
terial, you must then arrange it, keeping three
things in mind: proving your point, holding your
audience’s attention, and adhering to the time
limit. A weeding-out process should be your first
job; I think a good way to decide on the best
material is to write down an outline. The speech
can then be developed as follows:

Title. This decision should be made after you
have finished writing your speech. It can be very
troublesome and time-consuming. You must
make sure that the title you choose is relevant to
the main point, that it creates an interest in your
speech, and that it is brief and catchy so that the
audience is attracted to it and is waiting to hear
what you have to say.

I would suggest that you write down many
titles on a sheet of paper and then study them
closely, eliminating one at a time until you final-
ly arrive at the one you like best. I like to try
out different titles on my friends and observe
their reactions. Through this method I often
come up with a better title than the one I origin-
ally decided on by myself.

Memorization. To be blunt about it, I don’t
like seeing students memorizing speeches. What I

It would probably be helpful to have a native
speaker listen to your speech, preferably in a
large classroom. If you do this, do not wait until
it is too late, as you will not have time to correct
any faults or act on suggestions, and will go to
the platform worrying about whether you will
remember the teacher’s advice.

(1) Introduction. The purpose of the intro-
duction is twofold. First, you must gain the
audience’s attention at the beginning of your
speech. This is particularly true in a speech con-
test if you are not the first speaker. You must
make the audience members forget the previous
speech and give their full attention to what you
are going to say. This can be done initially by
presenting something in your opening remarks
that will immediately catch and hold them. A
personal experience, a story or startling fact,
some information you are sure no one knows,
rhetorical questions - all are very good ways to
open your speech. If you do not capture your
audience and build up a rapport with them in
this first minute or so, the rest of your speech
will probably be ineffective.

Secondly, you have to be certain that your
opening remarks are connected with the main
point of your speech. I would recommend that
you state clearly your main point in the intro-
duction and then lead the audience smoothly
into the body of your speech.
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(2) Body. These three points - development
of your main point, clarity, and convincing
material - should always be in your mind when
choosing and arranging your material in logical
sequence. You must develop your main point
with interesting, informative, and relevant
material presented with a style and vocabulary
that your audience will be able to follow.

(3) Conclusion. Your audience wil l  not
remember your whole speech; therefore, you
have to decide what you want them to remem-
ber, and then make those elements memorable.
Also, you must consider what kind of mood you
want to leave with your audience. If you want
them to reflect on what you have said, then your
conclusion must suggest a calm and thoughtful
attitude; if you want to work your audience up
to some action, then the words and style of your
conclusion must leave them with the desire to
perform the action. Don’t drag out your con-
clusion. There is nothing more annoying for an
audience than to think the speech has ended,
only to find the speaker continuing on.

Writing and Practicing the Speech. Writing a
speech and correcting it yourself is the necessary
and important first step; it is also very good
practice for perfecting your English. So before
you take your speech to your English instructor
for checking, try to write it as best you can,
rewriting and rewording and perhaps asking
advice from other members of your speech sec-
tion. Remember that it is your speech, and that
only you know the point you want to make and
the effect you want to have on the audience.

Delivery

Voice. Delivery involves two basic elements:
the use of your voice and physical behavior on
the platform. It is impossible to go into all the
points on the development of a good speaking
voice; however, I would like to emphasize a few
points that I have come to consider very im-
portant in regard to voice control during your
speech.

First of all, you must study the good and bad
points of your own voice. Some students have
naturally good speaking voices and not too much
training is necessary. But for most students, time
must be spent on training your voice. The place
to do this is in a large classroom. When you are
practicing, have your friends sit at the back of
the room, and, throughout your speech, tell you
when they cannot hear you. To make your
speech interesting you must have changes in
voice quantity, pitch, etc., but if your audience

cannot hear you, your flexibility will have no
effect on the effectiveness of your speech.

I would also recommend that, when you are
giving your speech, you slow down your speaking
speed a little and use pauses as a method of
showing emphasis. As for volume, be prepared
to increase it if necessary - unexpected noises
may occur during your delivery.

Physical Behavior. When your name is called
to give your speech, do not be in a rush to get to
the platform. Walk with an air of confidence,
but not overconfidence. When you get up in
front of the audience, give them a chance to look
you over and anticipate your speech. This only
takes around 15 to 20 seconds, but this pause is
very important for effective delivery. Your
stance must be relaxed; stand erect, but not
“stiff.” Be careful of unnecessary movements
of the hands, head, or whole body. If your move-
ments are natural, easy, and purposeful, they
will contribute to the effectiveness of your
speech, but if your body is moving from side to
side, your head up and down, and especially if
your hands are on the move throughout the
whole speech, your audience will be distracted
from what you are saying.

Many say that  Japanese cannot  gesture
effectively. I don’t agree with this. Watching
students talking to each other in their native
language, one can see many gestures. During
your speech, if you gesture or make facial ex-
pressions in the same way you do in your daily
conversations, they will be a great help in creat-
ing a more effective speech. You cannot mem-
orize when to use a gesture or facial expression
and expect it to be effective.

Finally, I would like to say a few things
about eye contact. The secret is to be natural.
Don’t look over the heads of your audience;
don’t look down too much; and don’t look too
long at one section of your audience. Just move
your head naturally, bringing into focus indi-
viduals or groups, and the members of the
audience will know that you are making contact
with them.

I hope this review of what is largely com-
mon knowledge leads you to better and better
speechgiving. I also recommend the reference
I use, listed below, for more details and useful
information.

Reference
Monroe, H. Alan and Douglas Ehninger. 1967. Princi-

ples and Types of Speech. Scott, Foresman & Co.
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ENGLISH SPEECH CONTESTS IN JAPAN
- Since the 1960s -

By Hiroshi Sakamoto

English Speech Contests and NHK

NHK supported a number of English speech
events during the 1960s often in cooperation
with the Asahi publishing group. This support
included the nomination of a judge from NHK’s
senior staff and the provision for prizes. Before
I was seconded from NHK to the International
Broadcast Institute in Rome (this is now in
London, called the International Institute of
Communications) and after my return, I enjoyed
many interesting weekends of work as a judge of
such English speech contests. The office of the
president often suggested such nominations.

Among several chances to judge, I still cherish
the unforgettable experience of being one of the
judges of an English speech contest for handicap-
ped students, sponsored by the English Speaking
Society of the University of the Sacred Heart
(Seishin Daigaku). The grand prize was the
President’s Cup, presented by Dr. I. Sagara. We
had worked together in UNESCO in Paris in
1955, before he returned to the Ministry of
Education.

The President of NHK, Yoshinori Maeda, had
asked me to fulfill the commitment of NHK to
provide a judge for the contest. I was at that time
Director of Foreign Relations of the Internation-
al Affairs Department of NHK. Mr. Maeda was
very keen about international activity. He had
been a foreign correspondent of the Asahi
Shimbun  before and during the war, in Europe
and in Asia. After he moved into NHK, he creat-
ed the News Department and helped with a
number of NHK’s international activities.

Some 12 handicapped students took part in
this contest. Her Imperial Highness Crown
Princess Michiko honored the event with her
presence, which everyone appreciated. The con-
test was my first opportunity to make the
acquaintance of Mr. C.A. Holeman.  He was
invited as a judge from his work with the U.S.
Army at Yokota Base. Our association con-
tinued until he left Japan in mid-1985. His
contributions, over  nearly 20 years ,  to  the
development of English student speech events -
speeches, drama, debate, and discussion contests
_ were recognized by everyone, who also appre-
ciated his efforts to found and promote JEFA:
the Japan English Forensics Association.

High School Speech Contests

For several years in a row I have been privileg-
ed to help judge the All Japan High School

Students English Speech Contest, sponsored by
Asahi Shimbun,  often with Prof. Yoshio Ogawa
of the Tokyo University of Foreign Studies. In
the early days, most of the prizewinners were girl
students from the well-known “mission schools”
in big cities; very few were boys. Gradually, how-
ever, the number of male winners has increased.
One of the restrictions imposed in the early
years to set qualification limits on the student
participants was that the student should never
have lived abroad. This restriction has gradually
disappeared, as the number of students increased
who had been abroad with their parents, were on
duty in embassies, served in business posts or did
academic research. Students from schools with
non-Japanese teachers, in particular the mission
schools with missionary teachers from English-
speaking countries, had and still have an advan-
tage, since pronunciation and articulation were
important elements to gain high scores. I recall
that there were many high school students who
had pronunciation and articulation every bit as
good as the best college students; I observed this
happy si tuat ion twice recently at  contests
organized by the Girls’ High School attached
to Japan Women’s University.

The format of the ballots (judging sheets)
has not changed much over the years. The usual
categories were contents, English, and delivery:
but the points given to each section varied. In
the early days, the number of points allocated
for the English section was the highest, while the
section for delivery was not given heavy weight;
but gradually the number of points allocated for
contents gained more importance, followed
by the number for delivery.

The topics chosen by the high school students
were mostly personal and sentimental. I have
seen no big change in topics betwen these high
school contests and the English Oratorical or
Speech contests organized recently by other
high schools and even universities.

I remember a remarkable and repeated scene
during these contests: the large number of
parents and teachers who gathered at the Asahi
Shimbun  Aud i to r ium in  Yurakucho.  They
listened attentively to the speeches of the stu-
dents and the comments of the judges. After
each contest, we would have a reception. Each
judge was asked for comments by each student,
as is the case today; but most of the sharp
questions came from the parents and teachers,
who had been eager that their students should
occupy some seats among the winners. It was
generally a pleasure to have a chance to chat with
the students about the speeches they had given,
particularly when I talked to students who
received very good scores. But it was not a
pleasant task to talk to students who had failed

(cont‘d on next page)
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(cont‘d from previous page)
to perform a good speech, in, most cases due to
stage fright. Once in a while the same students
appeared for a second time in another contest.
I was usually delighted to see a good perfor-
mance the second time, with great improvement
in areas where they had been weak before.

In the early days there was no question-and-
answer (Q-A) session; this would naturally have
been difficult for high school students. But
later occasionally some contests adopted this
extra part. It presents a problem to most stu-
dents even today, including university students.
Good memorization does not help them any
more to win the prizes, but daily practice of
English speaking counts for a lot.

Japanese University ESS Activities

In Japan, someplace, once a week at least,
there is an English speech contest, either at the
national level or at a regional, city, or school
level. At contests organized by famous universi-
ties, the quality of the competing students was
generally very good, since they had come up
through a rigorous selection process from various
English Speaking Societies (ESSs)  all over Japan.
The burdens which fall on the members could
become quite heavy when the number was
relatively small. Although some large clubs have
almost a hundred members, with four sections
(speech, drama, debate, discussion), this is not
the normal case. Rather the usual club has 30 to
50 members, which is not enough to take part
in all contests. Some universities give considera-
ble financial support to the activities of their
ESSs, and this is a welcome phenomenon. But
in most cases the students make the rounds to
visit sponsors and alumni or alumnae to seek
financial contributions.

Over the past several years I have been in-
volved with the speech contests organized in
Tokyo by several large university ESS groups.
The contest organization, carried out by an
execut ive commit tee of  ESS members ,  has
become more polished, with distinct division
of labor and responsibilities among the members.
The format of the ballots and the content and
procedure in the questioning periods have been
studied, tested, and generally standardized. This
was thanks to Mr. Holeman  and other members
of JEFA. There may be future improvements,
but now I see a basic unanimity in the rules.
This has made it easier for the judges, as they
become familiar with what is expected of them.

Manners of Judging and the Ballot

Some judges in their comments put emphasis
on English, some on the contents or organiza-
tion, and some on delivery; the achievement of
each student naturally determines the level of

the comments. Since the question-and-answer
period has been introduced into most contests
now, the evaluation of each student’s ability to
speak English has become somewhat easier.
The judges are disappointed when the level of
English used in answering the questions is far
inferior to the English in the prepared speech;
the result of good memorization and much prac-
tice can be adversely affected by poor perfor-
mance in the Q-A period.

I normally insist upon the importance of the
speech contents, as I expect from university
students some intelligent and intellectual argu-
ments about international, political, or economic
topics. (I do not expect such, however, from high
school students.) But when in a college contest
there are too many sentimental and personal
topics, I feel strongly about it. I am sympathetic
to the trend of choosing personal topics, as it is
easier for the students, and normally their
presentations of such topics have been quite
good and worth listening to. But especially when
the contest is called an “English Oratorical
Contest,” I should think that each speech should
have a constructive and critical argument, new
and fresh, to convince the audience members
about some points that the speaker wants to
make. Such preparations will help the students
to train their logical and organizational powers
and will contribute to building their future
careers in an international society. This is one of
the purposes of the university contests, I believe.

I often stress the importance of the section of
Delivery on the judging sheet. Even though a
student had very good contents in his or her
speech, if the student’s voice could not be heard
by the judges and the audience members, the aim
of the speech was not realized. I draw the stu-
dents’ attention to various conditions, such as
the size of the hall, the height of the ceiling, the
arrangements of the seats, the provision or not
of a public address system, the stage height. the
lighting in the hall, and so forth. A speaker
should make full use of available conditions to
his or her advantage. A check should be made
upon the level and quality of the voice, the direc-
tion and projection of the speaking, movements
of head, hands, eyes and feet, posture and shifts
of posture, and so on. All should contribute to
the attraction of the attention of the judges
and audience members in a favorable way.

There are normally either three or five judges
at each speech contest - one or two non-Japa-
nese and the others Japanese. Since in Tokyo
there are not too many experienced judges of
either variety, one tends to see familiar faces at
different contests. The greeting when we part is
often “Shall I see you at . . . next week?”
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The judging points awarded by each judge are
usually assembled by those students responsible
for tallying, and are displayed on a sheet or on
a blackboard: the judges show great interest in
each other’s rankings. There is typically agree-
ment in the selection of the top five winners,
with slight differences in rankings among the
judges; they discuss the differences and decide
jointly on who will get the first, second, or
third prizes.

Both judges and students wish that more
adults would be interested in taking part in
speech contests as judges, and that more students
would come to be members of the audiences.
But I must caution that any English-speaking
person is not automatically a good judge of
English, any more than any Japanese speaker is
automatically a good judge of Japanese public
speaking. Nor is a specialist in linguistics neces-
sarily a good judge, in any language. To be a
good judge requires understanding, experience
and sympathy, and most of all a willingness
to cooperate with students in these worth-
while projects. (Guest Editor’s Note: AMEN!
ALLELUIA!)

Debate Tournaments and Drama Contests

I should like to add a few words about the
current debate contests. Whether conducted
in five-member style, three-member style, or
the increasingly predominant two-member
team style, the students tend to speak as quick-
ly as possible. They seem to think that this is
a sure way to gain points. This opinion is under-
standable from a psychological point of view,
for I think the students have some illusion that
they can win the match simply by covering more
ground than their opponents. What is forgotten
is the need to grasp the essence of the focal
points of the arguments, and the need to show a
clear understanding of the issues involved. Even
a native-English-speaking person finds it difficult
to gain points simply by speaking as fast as
possible, even without the problems of the
sacrifice of articulation or the creation of an
artificial environment. When most Japanese
students speak fast, their words tend to become
more slurred and unclear, which should be fatal
in a debate competition. The presence of one
or two eloquent speakers on a team should
increase the chances for a win.

The drama production for the Four-University
English Theatrical Contest (Hitotsubashi+Tsuda,
Keio, Waseda, and St. Paul’s) has become over
the years  rather  “semi-professional ,”  with
elaborate stages and costumes, and well-selected
acting teams and support persons. Other uni-
versity drama contests have similar growth
experiences. But the rising costs present head-
aches. The selection of the site, the theatre, for

the competition is also a problem. Cooperation
between the university clubs and the university
authorities is needed, because the rental costs
for a public hall are high, and available dates are
few. The exercise of a drama production offers
a good opportunity for the students to gain a
feeling for “living English,” so we should encour-
age it. Some means of helpful financial assistance
must be found. Along with these efforts, the
production of less expensive drama should be
studied by the students, also in the spirit of
cooperation.

Organization of Speech Contests

The characteristic nature of the Japanese
students in working out details with care and
close attention has been seen in the organization
of many speech contests. This is to be welcomed,
for it offers an opportunity to let the students
act as responsible persons in society. But from
time to time I have noticed gaps in the contest
organization which I would like to warn the
readers about (and perhaps the student organ-
izers as well):

a. The Invitation. I receive an invitation in
most of the cases. Sometimes when I receive a
telephone call it is not followed up by a written
confirmation. The safest is a written note sent to
the judge in plenty of time.

b. Lunch. When a judge is asked to come to
the place of meeting around the time of lunch,
sometimes no indication is made about the
arrangements for lunch. It is better if the judge
is clearly advised to have lunch beforehand or
notified that lunch will be provided by the
organizing committee.

C. The Overtime Rule. Sometimes a penalty
of the deduction of one point is applied to a
speaker who goes more than ten seconds beyond
the time allotted. The judges are asked or requir-
ed to give this penalty deduction, but often the
judges are not given clear instructions by the
student chairperson or timekeeper when the
judges are tallying and writing their final reports
on the performances of the contestants. The
chairperson should give information about over-
time penalties to the judges immediately, as soon
as the speeches are over.

d. Judge’s Assistants (also called Judge Cares).
Each judge is usually assigned an assistant to help
during the contest. This is an important job,
since the time given for speech evaluation is very
short, and the efficiency of each judge’s work
depends on the alertness of the assistant. But
sometimes the assistant becomes a burden for the
judge because of negligence, or the lack of re-
sponsibility or understanding of their duties.
Once I remember that my assistant fell asleep

(cont’d on next page)
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during the contest’, probably because of over-
work the night before. The organizing committee
must make careful selection of efficient assistants
and must give them clear instructions about the
duties involved.

English Language Education

English came into my life about 50 years ago
when I entered secondary school. I remember I
liked my English classes with their good teachers
of reading, grammar, and composition; but there
were no conversation classes until I moved to
college. The war made it difficult to pursue
English studies. Later the Occupation Forces
brought in western films, music, literature,
stage performances, and the like. The communi-
cation problems immediately became apparent,
due to the lack of Japanese nationals versed in
English conversation. I was fortunate that I had
studied at Hitotsubashi University under Dr.
Tatsunosuke Ueda, who had doctorates from
the University of Tokyo and the University of
Pennsylvania. He influenced me in many ways,
promoting my love for languages and my inter-
ests in international activities.

The English education in Japan has a long way
to go. It has never been more necessary to reflect
anew upon the basic principles and practical
methods of teaching English speaking in schools.
At the same time, it seems to me that it would
be a good idea if a course in speaking Japanese in
public were incorporated into the general curric-
ulum of university education. This might allow
the students the opportunity to realize the
importance of acquiring the correct knowledge
of speaking any language: Japanese, English,
French, or any other. The role of language
teachers is thus very important, regardless of
what language is taught. I believe that the Japa-
nese language has a chance to become an inter-
national language in the early part of the next
century. Thus the cooperative efforts of those
involved in language teaching should be encour-
aged for teachers and specialists in the Japanese
language also. Such cooperative efforts may have
a favorable effect upon the English language
education in Japan.

FROM THE EDITOR
Please feel free to send interesting, in-action

photos to accompany articles and Chapter Presenta-
tion Reports. The photos should be black-and-white
glossy, with good contrast. If you have a photo that
you think would make an interesting cover, or would
be eye-catching somewhere inside the issue, The
Language Teacher would appreciate your contribution.
Regrettably, photos can not be returned, however, so
make sure the photo is one you can spare!
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UMENTS FOR EVALUATION

By Scott Howell, S.J., Sophia University

One article of forensic faith which underlies
all sorts of public speaking contests is that com-
petition is valuable. Not all English teachers
subscribe to this creed, however. I would advise
anyone who is not convinced, either by experi-
ence or theory, that contests in public speaking
are worth the trouble they cause because of the
educational benefits they produce, to reject all
invitations to judge or even watch such contests.
Unless you are convinced of this forensic doc-
trine before you begin to work with students in
Japan, your experiences here will be so frustrat-
ing that you will give up in anger and disgust.

Speech contests in Japan are overwhelmingly
student-run, with almost no adult advice. Such
contests are therefore subject to various un-
usual and apparently inefficient management
practices. Such practices are almost impossible
to reform, because each year, or each season, a
new committee of students is in charge of the
contest, and all they have to rely on are manuals
of  procedure wri t ten in Japanese by older
students. These manuals have carefully avoided
incorporating any suggestions from adults, so
“the same mistakes” are likely to occur year
after year. If you want to help the students,
you must do so in spite of their poor manage-
ment. Your constructive criticisms are almost
certain to be ignored until they have been
repeated several times in several places over
several years. If you cannot bear up patiently
under the stress given by such slow reactions
to your good advice, you should refuse the
invitations. Most of the English teachers at my
university live happy and productive lives by
being somehow always “busy” when such
requests come in.

But if you “have the true faith” that these
contests are very fruitful educationally, then
you can steel yourselves for the adversities of
judging and coaching. There are many small
things that can go wrong during a contest, but
the most likely area of confusion is time. Speech
contests waste an incredible amount of time for
judges and participants. If you note the times
of leaving and returning to your apartment,
and count the time that a student is actually
speaking English in front of you in a competi-
tive situation, you will find that three out of
four minutes of your judging day were taken up
with something other  than l is tening.  Your
arrival 80 minutes before the contest in order to
have a cup of coffee and listen to a five-minute
explanation of a ballot sheet; the 30-40 minutes
after the judges had finished making their deci-
sions until the students were ready to listen to

(cont'd on page 23)
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(cont'd from page 20)
the announcements; the 20 minutes it took to
move to the next building for the reception: all
of these ate up your day somehow. American
contests have rounds and simultaneous events
and such efficient procedures, while Japanese
students know only the one-room, very formal,
tension-producing event. Until all systems are
in place, no one can move in a Japanese contest
setting, so delays are inevitable. Do not make
any dinner engagements which depend on the
contest finishing on time!

If you can bear the burdens of this sort of
time-wasting, your next hurdle is the judging
procedures themselves. Let’s start with the other
judges. If one has long experience in judging, or
if the other two or four are good friends, then
you are in luck. But somehow before the contest
begins you all should establish how the points
from your ballot sheets and/or the rankings that
each judge gives to the contestants will be used
in the final decision on which speaker wins
which prize. I recommend a rather mechanical
system:

a.

b.

c.

d.

Each judge ranks the upper half of the
contestants in order, with ties allowed,
and without too much consideration to
speaker points.
The ranks assigned by each judge are add-
ed for each speaker.
The speaker with the lowest total is the
winner.
When clusters of speakers appear with
very similar ranking sums, this procedure
is repeated and less popular speakers are
excluded one by one.

I recommend against discussing each speaker in
detail. The point of the contest judging is to
select the best, but the actual procedure is to
eliminate the not-so-good and rank the better
speakers in order. Each judge’s opinion should
be respected equally, so the winners are con-
sensus selections. It is wise, however, to try and
give some prize to any speaker that even one
judge ranked at the very top.

Often the students on the committee have
some plan to use the totals on your ballots as
rank indicators or, worse, they plan to add up
the speaker points for each student given by each
judge and rank off the totals. If you know this
beforehand, then you have no work to do togeth-
er after the actual contest. If you can prevent
this system from being employed, I suggest that
you do so. Each judge uses the points on the
ballot to reflect different evaluation procedures.
So to add up points from ballots written by an
American, a British citizen, and a Japanese judge
is to create a number with no meaning. The
relative rankings assigned by each judge contain,
in my view, much more information than the
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"raw  scores.” Point assignments made for the
early speakers in a contest may not be compara-
ble to the points given later on, but the judge’s
ranking remains reliable.

I will introduce some ballot samples and bases
for decision; before that, however, I must deli-
cately approach a problem that no one likes to
think happens, but which used to happen in
Tokyo very often and may still happen else-
where: The Fix. Many teachers of my university
who used to judge speech contests but have
stopped doing so have explained that they
became frustrated because there was in one or
another contest a rather clear attempt by the
sponsoring company or school to control the
result. This took the form in many instances of
whispered discussions between two or more
judges with similar affiliations. Sometimes the
“home” speaker was the beneficiary; other times
the first-prize speaker’s subject was more im-
portant than English or delivery - such a subject
was “very suitable” for publication by the
sponsor; other times the school or type of school
which the speaker represented was decisive, so
decisions were made even before the contest
could start, by looking at student affiliations.
The students in Tokyo evaluate the judges after
each contest, and decide not to invite any of us
who are uncooperative, or who have strange
judging criteria. I do not see any way to jam a fix
during the contest judging time, but a casual
remark to a senior orgnizer might be helpful to
prevent the continuation of the practice.

I borrow below from Prof. Goodnight and
Prof. Zarefsky of Northwestern University, who
give excellent bases for decision in judging
oratory (prepared speeches) and extemporaneous
speaking (limited preparation time speeches).
Ballots or judging sheets for these two events
which have been used with success in Tokyo,
after field-testing by the International Society of
Hitotsubashi University, are presented. The latter
ballot has 20 points tor questions and answers,
which might also be used after prepared speeches.
An explanation of some of the terms on the
ballot follows.

If you bravely accept the invitation to judge
and find yourself confronted with one of these
judging sheets, you should consider that what
write on it will be read and re-read by the stu-
dents and their friends and coaches and parents,
so that the judging sheet is a unique teaching
instrument. The more mistakes you can catch
and note down, the more suggestions for im-
provements in organization or delivery, the more
successful the speech contest will be for the
losing students. Words of encouragement are
welcomed, but precise suggestions for improve-
ments are even better.

(cont'd on next page)
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(cont’d from previous page)
As the closing ceremony of the contest grinds

along, you will probably be asked to give some
comments. Even if the committee members say
that you will not be asked to comment, do not
believe them. Commonly the chairperson of the
closing ceremony has not been told the same
things that the judges were told. Comments
should include praise of the committee and
sponsors, praise for the whole challenge of speak-
ing in a foreign language in competition, and
some suggestions of common mistakes seen in
more than one speech or speaker. The younger
members of the audience profit from such

remarks more than you can imagine. The atten-
tion of the audience at a speech contest is the
best proof I have that something educational is
happening amid all the delays and confusion.

If there is a reception, you will be asked to
attend and chat with each speaker, explaining
your comments on the ballot or making new
suggestions. Here too is a proof of the efficacy
of these contests, since most college students in
Japan do not get their compositions back from
their teachers and could care less. Encourage the
more hopeless speakers more.

from G. Thomas Goodnight and David Zarefsky

FORENSIC TOURNAMENTS: PLANNING AND ADMINISTRATION
(National Textbook Company 5017-l)

Bases for Decision in Judging Oratory

1. Consider the suitability of the subject.
Is  the subject  worthwhile ,  appropriate ,
timely?

2. Consider thought content. Is there
evidence of critical thinking? Is the approach
fresh and challenging?

3. Consider organization. Is the introduc-
tion adequate? Are points apparent? Are
transitions clear? Is the arrangement effec-
tive? Is the conclusion adequate?

4. Consider the development of ideas. IS

there an adequate use of repetition, restate-
ment, cumulation, example, illustration and
evidence for effective communication?

5. Consider the use of language. Is the
wording direct, accurate, vivid, and forceful?

6. Consider voice and diction. Is the
voice pleasant and appealing? Is pronuncia-
tion acceptable? IS enunciation distinct with-
out being pedantic? Is there enough variety
and emphasis?

7.  Consider  bodily act ion.  Does the

speaker have “unobstructive” poise and
animation? Is he direct and physically com-
municative? Does he have distracting habits
and mannerisms?

Bases for Decision in Judging
Extemporaneous Speaking

1. Did the speaker demonstrate a knowl-
edge of the topic being considered?

2. Did he select significant ideas and treat
them in a meaningful manner?

3. Did he possess the ability to extempor-
ize, to compose his language as he spoke?

4. Was the introduction adequate? Were
the main ideas apparent? Were the transi-
tions clear? Was the conclusion adequate?

5. Consider audibility, directness, fluency,
poise, and the use of good English.

6. Consider the pertinency, dependabili-
ty, and sufficiency of the evidence presented.

7. Consider how clearly outlined and
easy to follow the speech seemed to be.

See that your Language Teacher follows you. Send this form
ALONG WITH YOUR CURRENT MAILING LABEL to the
JALT Central  Office: c/o Kyoto English Centet, Sumitomo
Seimei Bldg., Shijo-Karasuma Nishi-iru Shimogyo-ku Kyoto

Date effective 
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JUDGING SHEET FOR EXTEMPORANEOUS SPEECH

NO.
TITLE OF SPEECH
NAME OF SPEAKER

CONTENTS (40)
Interpretation of Topic
Organization
Illustrations
Originality /40

ENGLISH (30)
Articulation
Pronunciation
Grammar
Choice of Words /30

DELIVERY (30)
Vocal Delivery
Body Language
Rapport with Audience /30

QUESTION AND ANSWER (20)
Quality of Answers
English /20

Total: /120

Judge’s Signature

EXTEMPORANEOUS ENGLISH SPEECH CONTEST
Explanation of Evaluation Items on the Judging Sheet

CONTENTS (40 Points) university student?
1. Interpretation of Topic. Did the speaker

understand the meaning of the topic, and did DELIVERY (30 Points)
the speech content follow the topic? 1. Vocal delivery. Was the voice of good

2. Organization. Was the speech organized quality and was the volume loud enough so
in a logical manner so that the audience could that the audience could hear well, or was it
easily follow the speaker’s chain of thought? too low, or too loud? Was the pace (speed) of
Did it have an interesting introduction that delivery just right, or was it too fast or too
caught the attention of the audience? Was the slow? Were pauses effectively used? Did the
body of the speech well developed around a speaker have a good rhythm of speech?
central main point, and did it lead to a clear 2. Body Language. Did the speaker use
conclusion that the audience could relate to? his/her body effectively in stance (posture),

3. Illustrations. Was the main point of the
speech well supported by illustrations (exam-

gestures, and facial expressions? Or were body
actions unnatural, overdone and distracting?

ples) such as personal experiences, informa- 3. Communication with Audience. Did the
tion from news media, authoritative statistics,
etc.?

speaker have good eye contact with the audi-

4. Originality. Was the handling of the
ence? How interested was the audience in
what the speaker had to say, and how well did

topic unique and original, or was it developed he/she hold the audience’s attention?
and illustrated in an ordinary way that show-
ed lack of originality? QUESTIONS AND ANSWERS (20 Points)

1. Quality of Answers. Did the speaker
ENGLISH (30 Points) understand the questions? Were the answers

1. Articulation (Enunciation). Were words clear, and did they adequately answer the
and expressions spoken clearly and under questions?
standably? 2. English. Was the English of good quality

2. Pronunciation. Were words pronounced so that the audience could understand what
correctly? the speaker said? Were words well chosen and

3. Grammar. Were sentence structure and correctly pronounced? Was sentence structure
word use grammatically correct?

4. Choice of Words. Were words and ex-
grammatically correct?

pressions well chosen for the particular topic?
Were they words one would expect from a Total: 120 Points

(cont’d on next page)25
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(cont‘d from previous page)

JUDGING SHEET FOR PREPARED SPEECH

NO. NAME
TITLE

CONTENTS (40)
Choice of Topic
Title
Organization

Introduction
Body
Illustrations
Conclusion

Originality
Humor

ENGLISH (30)
Articulation (Enunciation)
Pronunciation
Intonation
Rhythm
Grammar
Choice of Words

DELIVERY (30)
Vocal Delivery

Voice projection
Rate (Pace)
Pauses

Body Language
Posture
Gestures
Facial Expressions

Rapport with Audience
Eye Contact
Sincerity
Audience Reaction

GENERAL COMMENTS Total:

/40

/30

/30

/100

Judge’s Signature

APRIL 21-25  FONTAINEBLEAU  HILTON  MIAMI BEACH, FLORIDA
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MODERN ENGLISH -CYCLE ONE is now completed.
* Controlled to freer practice, in each class. This new edition incorporates the ex-
* Natural and systematic presentation of perience of many teachers over 25 years

vocabulary, structures, and conversational and the positive trends in language teach-
expressions. ing, always keeping in mind the needs of

* A flexible format, easy to follow. students in Japan.
* Abundant listening material.
* A practical focus on Business English.

MODERN ENGLlSH CYCLE ONE
Text    Books 6-10 ................... @¥1,200
Practice Tapes    Books l-10 . . . . . .  @¥7,000
Teacher’s Guide     Books l-5 .......... @¥600

C h a r t s  & Pictures   . . . . . . . . . . . . . . . .  ¥1,200 Teacher’s Guide     Books 6-10 ......... @¥600
. . . . . . . . . . . . . . . . . .  @¥1.000 LabTapes    Books 1-10 ........... @¥18,000

seido language institute
12-6 Funado-cho, Ashiya-shi 659, Japan 1 6 5 9   

Text I rcf:ZI-) Books 1-S 

1 rcf:zt- J 
I "J5'Jr-<:Zr--Y l 

( l!UJ'Jti-f I' l 
( lll;tF.iti-f r ) 

( LLr-"Jl?o/1-) 
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Please note phone numbers are HOME phone
numbers unless otherwise indicated. Consult the
January issue or our membership listing up-
date, in this section  for work numbers.

 

Coordinator: Torkil D. 

Recording   
 Culture   

   Chuo- 

Treasurer:
  064

Membership Chair:  
 

  004-22

  Horiuchi
 Minemi-ku, 

Facilities:

 Liaison: Steve Wilkinson
Frost English Center,  Asehi-ch"

Mutsu-shi, 
0175-29-2618

 
Teiko 

Lodge 2-13 
 Minami-Ku. 061-21

011-583-6450

 2-3 
 

Sendai Chapter

Sendai New 
2-15-16  "bun-chb.

Company  5F

     YMCA
0222-22-7533 

Treasurer: Tadeshi 
   980

0222-78-827

  
16-12 Sendei-shi 980
022-273-1082

 Tom"" 
13 11 1225  982

  Ots
 

 987-05

Advisor: Mett 
 Sendai YMCA, Q-7  Sendai 980

0222-22-7533 

022-2 9-8177
Publications: Alan Gordon

  English School,   Bldg. 
3 -3 -1 0   Sendai 

  

 Chapter
President:  stern

 New Day School, Taiho 
  

0236-44-2757

 Barlow
4-12-25 

0236-44-2745
Treasurer:  

3-z-10  

 
 Ibuchi

l-11-2  
0236-44-3418

Hiroshi  (Membership Co-Chair)
(See below)

Program  
   

0233-22-7280
  

 Urushiyame, 990-21
0236-81-7124

Facilities: Miohik" 
7-6   990

Advisor:  Obo
  Yemagata-shi 

 Chapter
President:   Batten

 319-12

 316
0294-35-2789

 
219  a-cho, Mito-shi, Ibareki-ken 311-41

 F. F. Bo s
 Christian Jr. Co 

6-11-l  319-12
02955-Z-0546

 Shoji
224-27 Hi  Akatsuka, Mito-shi 311-41

 Yoshiki 
   3 1 0

0292-41-3736
Facilities 

l-6-6 Uaihere-cho,
0294-36-3021
Hisako 
852-I 

Hi  Ibareki-ken 311-11

Newsletter Liaison: Martin E.
 3-8-27 
 Ibereki-ken 305

 Chapter
President:

 371

secretary:
  371

 
31-7  Meebashi-shi 3710272-52-5452

 Morishits
  Koko. 2 Iwagami-cho,

0272-31-2223
 Akio Shireishi
 3710272-52-8169

 
517-1  371
0272-34-2375

Richard Smith
21 Seki  1-11-1 Yechiyo-cho,

Takesaki

28

X/:3 

I JALT News 
NEWOFRCERS 

Sapporo Chapter 

Christensen 
Hokuen Mansion 403, Ki ta - Nishi 

Oll~,R~~~~09 °60 

Secretary: Sgro! Ann Edington 

C/04AiT?iKita 2-Jo Nri~It\~ci~~e~uildinfu, 

o 11~,R~~~814 °60 

Minami, ~i~fs~Y~n~f~ Chuo-ku, Sapporo 
OIJ-563-Z~74 

Jerald Halvorsen 
z-11-1 Atsubetsu, Kita-I-Jo 

Shiraishi-Ku, Sapporo 
OIJ-891-6320 

Pr<faamo~~a6fiive~~ft~ne3!fn¥~~~ime 
p~ishloka 3-Jo, Toyohira-ku, Sapporo 062 

011-583-7940 

Aomori 

Sapporo 061-21 

1-20 
Aomori 039-51 

At-mr: Makg~~:f~a Midori-Machi 
Sapporo Makomanai,. 

~~6YJ~~r!fA Shike, Kawazoe, 
Minami-ku, Sapporo 005 

0 l J-57Z-3386 

Coo -Afnator· Barbara Hoskins 
•~ • fg~ School, ~~hdal B~AJding 
0222-75-9233 

Recording Secretary: Jane Mc}Murre, . 
C/0 Sendail YMC~. 9-7 Tach1-Macn1, Sendai 980 

(W) 

Pror-:T~-?~m5 
0222-46-0659 

Mizuide 
Hachihonmatsu, Sendai-shi 

Pubjf~At{bga~~~~~~. Sanuma, Hasama-cho 

0226 ~=f~ib Miyagi-ken 

C/0 Glotfeltelrachi-Machi, 
(W) 

Social: Fujiko Kuf!l8zawa 
126-13 Yoshinar1~ama 3 lmozawa 
J22~if8~A1~~chi 89 - 2 

C/0 James Ch_, 
02Z2-67-49 l l "t\-) 

<Ii 

Yamngat.a 

Chuo Sogo 
980 

Paul Bldg. 4F. 
Ya'"'l~~!T1 Kasumi-cho, Yamagata-Shi 990 

SF 

I Shizuko Kanehira. 
[suzu, Yamagata-sh1 990 

0238-32-7965 

Membershi~ ~~~~~~ao~::z~~~~~ata-shi 990 

Inoue 

Minami, 3-Ban~o~nVamagata-shi 
0236-42-7059 

fl? 1-37 ~~~i~irmnachi 990 
0236-23-3727 

lbaraki 

J.im D. 

Iba~~f1-'rt 1~~1,!~gh~1 f/{~:chi-shi 
02U4-53-7685 

Recr:g~~gD~Tii~;!~rfifta~~f~~hr~arg:~!~f~ken 
Michiko Komatsuzaki 

mz~i~~~iai 
Treasurer: 

Ibaraki Antony Jlege 
Omi ka-cho, Hi tach1 -shi 

11em~rsn!rag!~!r=ucriY~!~~~~~~fawa 
Higashi-Ibaraki-gun, Ibaraki-ken 

0292-59-6423 
310-03 

Profi~~l~-¥~J~~:Kar~~~~~~fi't, ufg~~ak.i-ken 312 
0292-72-7387 

Osamu 

5i~2=l1~§f~~hi 
PubtirJtS~nba, Mita-:~?~ Ibaraki-ken 

Sakurai 
Shioga-s-a.kik Tsunezumi-Mura 

ozg1~f:~f1iJbara i-gun, 

Hanabatake Oho-Machi 
Pauly 

029I~~~~~iofun, 

Gumma 

~Jg=~tiamf:h?~d:ii~~g~j'~nMaebashi-shj 
0272-51-8677 

R~~1f~f Heiwa-machi, KA:eg:~h?:'!A1 
027Z-34-59l6 

TrP..asurerg: Yoko Masbio 
Shirnoi shikura.-mactii, 

Sueko 
Kyoai Gakuen Joshi 

Maebashi 3 7 1 

Mem~~l~ft=otone-machi, Maebashi 

Keiko Uehara 
Kamikoide-machi,Maebashi 

Hai tsu 403, 
saki 370 

0273-25-9878 
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F a c i l i t i e s :  Setsu Shiori
I -15-5-204 Show-machi.  Maeboshi  371
0272-34-5827

Mjysko Bekku
S h o w - s o ,  3-18-20 Show-machi, Maebeshi 371
0272-34-4770

P u b l i c i t y :  Hiroshi  Haroguchi
9-8 Asahi aoke-machi, Maebeshi 371
0272-53-3 316

Chiharu Suzuki
Tsukiyono-machi,  Tone-gun

0278- 2-63776 
379-13

Newslet ter  L ia ison:  Lucy Briand
517-l Kamikoide-machi,  Maebeshi  371
0272-34-2375

Keren Tomlinson
1391-G Ishihara,  Shibukewa, Gumma 377
0279-23-9773

Social  : Kiy
1-20-G 0 one-machi,t

ohiko Uehara
Maebashi 371

0272-53-8023

Kazuo  Hoshino
2-17-3 Ote-machi,  Maebeshi  371
0272-21-7371

Membership Chair: Chieko Yamada
278 Taya, Fukoya-shi, Saitama 388

P r o g
#

ram Chair:
202 Copo  Sun

Michiko Shinohara
Palace, 3-56-15 Wada

Suginami -ku, T o k y o
03-31 - 0 1 8 37

Publicity C o - C h a i r s :
665-15 M i  amae, Omiya-shi, Saitama-ken
0486-24-7165 

330

Ryoko
 68 Horisaki. Omiya-shi, Saitama-ken

Sakurai
330

0488-83-7820

F a c i l i t i e s  Co-Chairs: Sumiko S a k a
433-12 Shima-cho,  Omiya-shi ,  Sa i tama-ken 330

0486-85-8843

Mutsuko Tsukamoto
1-22-7 Kikkodai ,  Kashiwa-shi  271
0471-84-8213

N e w s l e t t e r  L i a i s o n :  Marian Pierce
Lumiere Hibaridai #103 6-12-21 Kurihara

Niiza-shi, Saitama-ken 352
0424-23-6182

Chiba  Chapter

President: Bill Casey
C - 1 0 7  Inage Heig

Chibe-shi  281
hts, 785 Konakadai-cho

0472-55-7489

Recording
3-l1-4

Secreta ry : Daniel Labranche
-108 Narashino-Dai. Funabashi-shi

0474-87-3539 
274

Treasurer: Yuichi Otake
Institute of Language

Funabashi-shi, Chiba-ken
2-6-6 Narashino-Dai,

0474-62-9465

Membership Co-Chairs : Shigeo Urabe
2-16-1-101  K i y o m i d e i - H i g a s h i ,  Kisarazu-shi  292
0438-98-6570

3-5-7-102 Hashigadai,  N e r i t a - s h i  2 8 8
0476-27-7638

0474-62-9485

Ruth  E. Vcnning
Z - 9 - 3 0  Nobuto, Chiba-shi 280
0472-41-5439

Publicity : Akito Miyomoto
High Home 720 1673-91

Sakura-shi,  C h i  ba-ken  5
Kami Shizu,

0434-61-2917

Facilities : Yasuo Kawabe
14-4-102 Takasu 1-chome, Chiba-shi 260
0472-77-1051

Tokyo Chapter

P r e s i d e n t :  David A .  Hough
3 - 1 2 - l - 1 0 5  Shirogane- dai, Minato-ku,  T o k y o  1 0 8
03-445-1003

William Philip Crompton

Treasurer : Nobuyuki Shoji
3-2750-710, Moto-Hachioji-shi  T o k y o  193
0428-88-7889

Membership Chair : Mieko Kitazawa
2 - 1 9 - 6  Tomigaya,  Shibuya-ku,  Tokyo 151
03-485-3204

Publicity: Makoto Oshima
8-24-2 Kinuta, Setagaya-ku,  Tokyo  157
03-416-8477

F a c i l i t i e s :  Michiko Kasajima
2-G-20-707, Tsutsuj igaoka.  Akshimo-shi  198
0425-45-1495

N e w s l e t t e r  L i a i s o n :  George B.  D e u t s c h
14-507 Kikui-cho,  Shinjuku-ku,  Tokyo 182
03-204-3331

Lynne Kennett
Setsuki-So 2-5,

Suginami-ku.
9

3-14-23 Takaido  Higashi

03-32 -9058
Tokyo

SIG Lia ison:  Derald  H Nie lson
#101 Terra L o d g e  Takahashi

2-42-3 Uehere, Shibuya-ku, Tokyo 151
03-481-0836

Video SIG: Shar i  Berman
404 Sato Bldg. 2-25-10 Ebisu Minami

03-719-4991
Shibuya-ku,  T o k y o

JHS/HS SIG: Yosh iko  Matsuba ashi
3-6-1-705 Kosuge, Katsushika-ku.
03-601-9479 

Tokyo 124

Mayumi Nakamura
4- 8-17 Mejiro  Toshimaku, Tokyo2
03-951-6525 (w) 

171

JALT ‘87 Liaison:
2-23-7 Kyodo,

Thomas Nunnelley
Setagaya-ku,  Tokyo  156

03-427-9131

Chapter
#

L i a i s o n :  Julian Bamford
5 Fuurin-so,

0466-33-7661
2-5-2  Hatori, Fujisawa-shi  251

Yokohama Chapter

P r e s i d e n t :  Keiko  Abe
1-12-11 Teraya, Tsurumi -ku, Yokohama 230
045-574-2438

Recording Secretary: Yoshio Mochimaru
1-1-9 Sasage, Konan-ku. Yokohama 233

Treasurer: Ikuko Tokoyoda
2 7 1 8  Sugeta-cho. Kanagawa-ku, Yokohama-shi 221
045-472-5751

Membership Chair: Michael Williams
M i tsuzawa Nagano Chambers #D

6 - 5  Minami-cho, Mitsuzawa, Kanagawa-ku,
Yokohama

045-312-2915

0463-34-2557

Kohei Takubo
Kawasaki-ku

Facilities: Sumiko Sugawara
5-20-33 Bessho, Minami-ku, Yokohama 2 3 2
045-742-6860

Newsletter L i a i s o n :
C/O Toyo Eiwa J r .

Jack K i n g

32 Miho-cho,
College

Midori - ku Yokohama 226
0 4 5 - 9 2 2 - 4 7 0 4

TESS SIC: Kimiko Ozawa
2137 Okazu-cho, Totsuka-ku, Y o k o h a m a  245
045-811-2959

Mitsui Nakano
B-205

Y o k o h a m a - s h i  
308-2 Futoo-cho Kohoku-ku.

0 4 5 - 5 4 3 - 0 4 3 7

Shizuoka Chapter

Coordinator: John B. Laing
Tokai University Jr College

101 Miyamae-cho, Shizuoka-shi 420
0542-46-6861

Recording
1011 Ikeda,

Secretary: Kazuyo Onoda
Shizuoka-shi

0542-61-9589
(cont’d on next page)

0485-71-0490

045-844-5660

29

Omiytt Chnpt.cr 

President: David Burger 
Kn.to Manslon 201, 1-7-•2'."} lliw_ishi Orniya 

048 ~12:1~1~51~2.' Sa i t.ama-kcn , ;30 

H:ccording Secret,nry: Mitsui• Tww--J.i 
Dai-Ielii Inoue Aft-· #202. 2-4-ti Send11;;i 

03-U~t7~r;4~1J, To yo l 13 

Trcnsurer: Al<'da C. Krause 
Fnrk Ag(~o Ni hnn-Kan It I 2:1, 

Agpo-·stii, Sui t.Hmd-k(>l) 

0487-70-0392 

-4H K1::1s!i i wu·I.a 

i no-Dai, 

Pro~~f~n Cf:!11T: J> l 
Mi llUI u-ku, 

Program Cf1a i r • 
JO--~n_ Ku~·11t1J rn 2S4 

'JO 



(cont ‘d from previous page)
Treasurer : Reiko Teketsuke

2-12 Aoba-cho, Shimizu-shi, Shizuoka 424
0543-52-3379

John Joseph Maher
Numazu-shi, Shizuoka-ken 410

0559-66-7090

Pro rem Chair:
1

Jori Martinez
03 Sakaeso, 45-7 Kembara-cho

103
Shizuoke-ken 421-32

0543-85-4 03
Publicit : Tomoko Sano

2169-17 Oh-Oka, Numazu-shi 410
0559-24-2818

Facilities: John Michio Saotome
354-2 Marikoshinden,  Shizuoka-shi 421-01
0542-58-6146

Hamamatsu  Chapter
President: Brenda" Lyons

4-7-13  Shi ‘imizuka,  Hamamatsu-shi
0534-54-46  94

432

Recording Secretary: Frank Parker
302 Hirosawa Mansion. Hirosawa l-18-9

Hamamatsu-shi 432
0534-73-3660

Treasurer: Robert Berman
19954-595 Irino-cho,  Hamumutsu-shi 432
0534-49-0074

Membership Chair: Haruko Hishida
2-27-7 Saiwai, Hamamatsu-shi 433
0534-71-4898

Publicit : Todd Lynum
2-16-23 Johoku, Hamamatsu-shi 432
0534-74-0328

Facilities: Shigeko Hare
3-4-210 Sanarudai, Hamamatsu-shi 432
0534-47-4953

HIS SIG: Takayo Harriman
3-16-40 Shi jimizuke,
0534-52-3680

Hamamatsu-shi  432

Toyohashi  Affiliate

Coordinator: Kazunori Nozawa
#2-201 Godo Shukusha

Ogasuki-cho, Toyoheshi-shi
1-3 Aza Uehara,

0532-48-0399

Nagoya Chapter
Coordinator:

Recordin Secretory:
h

Krai
1

pencil
Haraslin Bldg. 4F., 1-515 Hara

Tem aku-ku,
052-80 -41562

Nagoya

Treasurer: Scott Petersen
Kopo Ikemi Apt. 202,

Tenpaku-Ku.  Nagoya
2-67 Ikemi

052-834-1047
Membership Choir: Hiroyoshi Hattori

1672 Ishibotoke-cho, Iwakura-shi, Aichi 482
0587-37-6854

64-8  Ishigane-Iwasaki, Nisshin-cho
Aichi- gun, Aichi-ken

05617-3-5  84

Publicity: Tets" Suzuki
93 Higashi-Yashiki,

Aichi-ken
0566-22-5381

Noda-cho

Facilities: Keiko Nakata
Aichi Shukutoku High School

23 Sakuragaoka, Chikusa-ku, Nagoya 464
052-834-2455

Kyoto Chapter
Jane Wieman

Vice-President/Pro
445-29 Takano, R

ram Chair:
itto-cho,

Greg Peterson
Shigs-ken 520-30

0775-53-8614

Treasurer: Leslie C. Sackett
3-802 Nionohama  2-2, Otsu-shi 520
0775-26-3372

Membership Chair: Howard B. Cohen
70 Kami Bamba-cho,  Jodoji, Sakyo-ku, Kyoto GO6
075-751-8077

Publicit : Haruo Minagawa
16-405 Hanazono-Danchi,  Hanazono

Tokatsukese-cho, Ukyo-ku, Kyoto-shi 616
075-464-1665

The Language Teacher XI:3

Osaka Chapter
President: Tamara Swenson

#902 Champia Katamachi, 2-7-57 Katamachi
Miyakojima-ku  Osaka

Recording  Secretary; Edward Lastiri
New Senboku Mansion #608, 27-1 Takakura-Dai
0722-92-7320

Sakai-shi, Osaka

Treasurer: Steve Mason
4-34-202 Nagao-cho, Sumiyoshi-ku.  Osaka 556
06-673-6359

Membershi Chair: Michiko Inoue
7-1-903 Shimoshinjo P-chome
Higashiyodogawa-Ku, Osaka-shi 533

Program Co-Chairs: Teresa Cox  662

Linda Viswat

2-5 Snkoe-cho, Habikino-shi. Osaka
0729-56-0047
Naomi Katsurahara
1149 Shimokusa Suda, Hashimoto-shi 649-73
07363-2-4573

Newsletter  Liaison: Gerald Biederman
4-3-10 Katsuyama, Tennoji-Ku, Osaka-shi 543
06-779-5944

Social: Beniko Mason
4-34-202 Nagao-cho, Sumiyoshi-ku, Osaka 558
06-673-6359

Kobe chapter
President: Sonio Sonoko Yoshitake

1-14-22-609 Tanaka-cho,  Higoshinada-ku,
078-412-2866

Treasurer: Michael Skelton
19-35 Hageyama,  Myohoji, Suma-Ku. Kobe 854

Membership Chair:
5-10 4-chome.

Kenji Inukai
Uozaki Minami-cho

Hi nshinada-Ku,
078-4 1-85803

Kobe-shi 658

Publicity Co-Chairs: Harold JohnsonAzaguchi Shiroyama 1,  Fukiai-cho

Linda Donan
I-7-22 Naka  aito Daito-shi. Osaka 574
0720-74-2766

Facilities: Misn Morimura
7-5-G Shinkanno, Kakogawa-shi,  Hyogo 675
0174-38-8356

At-Large: Kaoru Tomita
707-507 7-3, Gakuen-Nishimachi

Nishi-Ku, Kobe-shi
076-792-5669

Special Projects: Taeko Yokaichi
b
ya

3-5-G Tsutsui-cho,  Chuo-ku, Ko e 651
078-221-8125

Okayama Chapter

Coordinator: Paula Francis
I-17-301 Kunitomi 1-chome.  Okayama-shi 703
0862-72-6254 (W)

Recording
2-27 N

S e c r e Akiyo Joto
akanohonmechi, Saideiji, Okayama-shi  704

08694-3-1271
Treasurer: Katsuaki  Oki

#202 Coporasu Hohsen E, 1-G Toshinden

Program Chair Kenji  N u m o t o
15 20 4 Tsushima-Higashi, Okayama-shi 700

Publicit : Fukiko Numoto
4-15-20-4 Tsushima-Higashi. Oknyume-shi 700
0862-53-6648

Facilities: Reiko Komazawa
3-G-51 Haraojima. Okayama-shi 703
0862-73-4047

..,,, 

M. Lynne Roecklein 
Nok~o Biru #302, 2-4 Komae-cho 
osa2'-'§i:8i1~ifu-&1Ji 502 , 

431-32 

Morch 1987 
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Hiroshima Chapter

P r e s i d e n t : Marie Tsuruda
C/O Hiroshima YMCA English School

7 - 1 1  H a t c h o b o r i .  Naka-ku,  H i r o s h i m a 730
082-289-3616

Recordin
4

s e c r e t a r y : Carol
2-l8- Kurakae,  Asakita-  ku, H i r o s h i m a

n Miki
7 3 9 - 1 7

082-843-7555

Membersh ip  Cho ir : Kathy  MC Devitt
7 - 1 1  Hatchobori,  N u k a - k u ,  Hiroshima 7 3 ”
082-285-6449

Pro
B

gram  C h a i r : M a r t i n  P .  M i l l e r
lanche  Mansion 504.

Hi  ashi-ku.
0 6 2 - Z  7 - 2 3 8 92

2-2-23 Ushita-Asahi
Hiroshima

Publicity:  Miyoko Yanada
Hiros hima  Y CA School o f Language, Naka-ku,  H i r o s h i m a 7 3 ”
082-232-9339

Facilities: Izumi Seki
188-12 Kanmur i ,  Sh iwa-cho

Hi  ashi-Hiroshima-shi
3

739-02
0824- 3 - 4 6 4 4 7

SIG Coordinator: Kumiko Sakoda
1006 Ito  ia Apt,

ku
082-294-0526

3-13-30 Funairiminami
Hiroshima-shi

Tokushima  Chapter

C o o r d i n a t o r : Nori  ko Tojo
55-23 Hi ashihama Bo i ,  Y a m e s h i r o - c h o

Tokus  ima-shih 77d
0866-53-9459

T r e a s u r e r : Junko  Senoh
l - 3 - 7  S h i n  Minami  Fukushima

Fukushime-cho ,  Tokushime-sh i 770
0886-52-5019

Membership  Chair : Mariko Goho
2 - 4 4  Minami-Sho,  Tokushima-shi 7 7 ”
0886-31-8344

P u b l i c i t y : Sachie  Nishida
Rc-16  Kuramoto-Jutaku,  1-77 S h o m n c h i

Tokushima-shi
0886-32-4737

Takamatsu Chapter

C o o r d i n a t o r : Michae l  Bedlow
c / o  S h i k o k u  Gakuin  Daigaku

Zentsu  i - s h i ,  K n g e w n - k e n  7 6 5
40 8 7 7 6 - 2 - Z  4 ”

R e c o r d i n g  Secretary: C h r i s  Madeley
c / o  Mure  J u n i o r  H i g h  S c h o o l ,  4 6 - 2  Mure,

Mure-cho,  K i t e - g u n ,  Kagawa 761-01
0878-45-7533

T r e a s u r e r : Harumi  Yamashi  t o
1230  Ohte -Kami-Mechi ,  Tokamatsu-shi
0878-67-4362

761

Membershi C h a i r : Kayoko Fudeyasu
4-21-10 T e i  T a m a n o - s h i .
0863-31-9035

Okayama 706

21-17 Nakano-cho, Takamatsu-shi  7 6 0
0878-34-6801

11-6 Kamei-cho,  Takamatsu-shi  7 6 0

 T e k a m e t s u - s h i  7 6 1

Matsuyama  Chapter

P r e s i d e n t : Li  ndn Kadote
Miura  Kogyo  Shataku No. 106,  K O  2 4 7 ,  H o r i e - c h o

M  ama-shi
0899-45-1218 (W)

Record i ng Secretory  : Kimiyo  Tanaka
15-13  Furumitsu  5 ,  Matsuyama-shi 791
0899-53-2218

Membership  Chair : Kyoko  Izumi
1 3 9  Shiraishi  Ishite,  Matsuyama-shi
0899-77-3718 700

Atom-Izumi Mansion, 1-5-34  Izumi-K  j ta

0899-43-7033

Publicity  i Yumi l Hori  u c h i

2-9-6  Ichi  ban-cho ,  Ma
0899-78-2565

suysma-shi 7 9 ”

F a c i l i t i e s : Keiko  Abe
C / O  Matsuyama  Shinonome  J r .  C o l l e g e

6-2 - l  1  Higeshino ,  Matsuyama-shi
0899-78-2565 790

Fukuoka  Chapter

C o o r d i n a t o r : Richard  Dusek
Kinki  D a i g a k u ,  Kogaku-Bu,

Izuka-shi,  Fukuoka 820
Kayanomori

0940-36-0395

Record i ng Secretary : Martin Power
New Internat iona l  Schoo l ,  Tokuda  Bldg .  3F

5 6 2 - 3  F u t s u k a i c h i ,  Chikushino-shi
092-923-2850

Treasurer  : Mi hoko Ota1 2-38  1-chome,  Shinshoj  i ,  Jounan-ku
Fukuoka-shi

092-801-5621

Membershi
l

Chair: Etsuko  Suzuki
c / o  Be l A m e r i c a n  S c h o o l ,  3-4-l  Arato

Chuo-ku. Fukuoka 810
092-761-5504

At-Lar  e:
2

Shozo  Yumamoto
169 -28 Suwano-Machi,  K u r u m e - s h i 830
0942-21-2290

Randal J . K .  Uehara
Saga  Medica l  Schoo l , Sanbonsu i Oaza-Nabeshima,

Nebeshime-cho ,  Sage-shi 4
0 9 5 2 - 2 3 - 6 2 6 5

Nagasaki  Chapter

C o - P r e s i d e n t s : Kev in  Keane
Nagasaki  Pre f .  Women ’s  Co l lege

l - 4 - 1  Narutaki,  Nagasaki-shi  
English Dept

0958-23-5886

T r e a s u r e r : Toshiko  Sonoda
N o .  1-5 Inadamachi,  N a g a s a k i - s h i 8500958-23-1597

Membership  C h a i r : Sumiko Funakawa
3-61 K  odomari -cho,  Nagasaki-shi
0958-5 - 2 0 0 30

85 I-22

Dai 6 Sanko Bil., 40s, 1-22  Wakaba-cho

0958-49-2334

Pub1 icity: Chizuko  Miyazaki
R - 7  Sunkeidai-Machi,  N a g a s a k i - s h i 850
0958-28-1884

F a c i l i t i e s : Yukitaka  Mikuriya

0958-56-5647
2 4 3 - 6  Ha  ama-cho,  Nagasaki-shi 652

A u d i t o r :
30-25 Tsurumidai 2-chome,  N a g a s a k i  8 5 0

Okinawa Chapter

P re s i den t :  - Vacant

Recordi  n g  Secretary : Thomas G. Padamonsky
2  64A.  1 4 - 7  K y o h a r n - c h o ,  Naha-shi  901-01

Treasurer: T o s h i k o  Yamashiro
7 3 4 - I  Aza Shimashi,  Ginowan-shi
0988-98-2940 901-22

Membersh  i
N

Chair: Susumu  Yamauch  i
akama  U r a s o e - s h i ,  Okinawa

0988-76-4466 901-21

184-7 Kubagawa Shuri, Naha, Okinawa 903

Publ icit : Setsuo  Matsudo
2-2329  Tubo  a N e h e - s h i ,
0988-32-3410 ’ Okinawa 9 0 3

Socia l  : Mieko  Heshik i

0988-93-3623
Ginowan-Cjty,  O k i n a w a  9 0 1 - 2 2

37

Treasurer: Kozue Tanaka 
34-fifro~hT~~me 73 y~g?• Asaminami-Ku 
082-875-2330 

Recording Secretary: Reiko Matsuzaki 
5-l!f~k~!~T~~~~Tab~¥di, Yamashiro-cha 
088B-52-7447 

Tokust1 i ma-shi 

Hosri~a~t~fiiha~~bu Matsuki 
0878-67-2121 

Treasurer: Kazuyo Kuwahara 
10-21 Dago Jchiman, Matsuyama-shi 
0899-24-2642 

790 

770 
11-13 Kannai-Machi 
850 



3 LECTURES
4 SEMINARS ON SPECIAL SUBJECTS

a. TEACHING ENGLISH
b. THE CONTEMPORARY ENGLISH NOVEL
c. LANGUAGE & MEANING IN MODERN ENGLISH LITERATURE
d. CONTEMPORARY BRITISH SOCIETY
e. ENGLISH GRAMMAR
f. THE DELEGACY OF LOCAL EXAMINATIONS
g. CERTIFICATES OF ATTENDANCE AND PROFICIENCY
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The Language Teacher Xl:3 March 1987

MEMBERSHIP UPDATE
Here is a list of additions and corrections (marked with an asterisk) to the JALT Membership List

published in the January issue. Please see that issue for an explanation of the format and the codes. We
will publish corrections and new memberships at intervals - please notify Yumi Nakamura at the JALT
Central Office (see p. 3) if you find any irregularities in your own listing.

*ANTON WILLIAM KANE KO
HM 0534-48-1501 4 SEASONS LANGUAGE SCHOOL   FO 0944-53-1011 IK8 TAKE KOGYO KOTO SEMMON GAKKO

AZUMA, MARIKO

BARKER

KARITA, HIROKO

MARTIN HARUKO
NG 052-203~549l TIME T.I.

KATO ,
OV GEORGETOWN GRADUATE SCHOOL

BAUM, MIKE *KAWANO, MADOKA

ROOKS VICKIE
MY 0899-43-3587 AMVIC

SAEGUSA, KYOKO
OV ARIZONA STATE

SAITO E I K O
GM 0279-22-0145

SAMAD ROGER (SKIP
HS 0832-55-0950 AMERICAN

SANDHOLDT, LORI
OS 075-531-8533 BILINGUAL

lSANTOS, RICHARD
A 052-832-6211 NANZAN JUNIOR

SARLOS
OS 06-222-7410

CHARLOTTE
IRI, INT'L INC.

SARUYA, TOMIKO

UNIV.

ENGLISH CENTER
BERGMAN

TS 0886-21-3136
KEVIN E.

TOKUSHIMA KYOIKU IIN-KAI
*BOOKS, MARILYN

BRITIS
SB 5-8315138

H COUNCIL HONG KONG, THE
THE BRITISH COUNCIL HONG KONG

KB
DAVIS, NANCY S.

AKASHI BD. OF EDUCATION
DICKENSON, A. J.

 JOHN
KT 62-4281 X627 KANAZAWA UNIVERSITY

DOUGILL

EBERT, LOUIS

KAWANO, NORIKO
TS 0886-25-4291

KAWASAKI, TETSUO
TK 03-461-8854 SHIBUYA LANGUAGE SCHOOL

KENKYUSHA EIGO CENTRE
AM 03-269-4331 KENKYUSHA EIGO CENTRE

KINKI UNIV. CHUO TOSHOKAN

LANGHAM, CLIVE
SB KINKI UNIVERSITY

IK 0298-52-
LEWIS.

NG 0568-51-
LOCHERBACH, ERIC

TK 03-461-8854

0511 UNIV. OF LIBRARY & INFO. SC.
JAMES E.
1111 EX467 CHUBU UNIVERSITY

SHIBUYA LANGUAGE SCHOOL

4386 KYOTO YMCA ENLGISH SCHOOL

4542
ELAINE

BEHTEL ENGLISH LANGUAGE CENTER

MAC GINTY, FINN
KT 075-231-

MANNHAP
SP 011-241-

MASAKI, MIYOKO
NG

COLLEGE

SAWAJIRI
SP 011-726-3141

CHIKA
MUSASHI WOMEN'S JR. COLLEGE

SCHNEIDER, PETER
KT 0775-48-2127 SHIGA UNIV. OF MEDICAL SCIENCE

SEIKE, SAHO

ARA, TOMOYUKI
OM JOSAI UNIV. FUZOKU KAWAGOE HS

lIMA MICHIKO
TS 0886-23-2801 ENGLISH LIBRARY

HIMAZAKI, HIROKO

SHIBAH

SH

S

lSILVER, RITA

l SINSHEIMER.
OS SUNDAI GAIGO SENMON GAKKO

ANN M.
OV 313-747-0477 UNIVERSITY OF MICHIGAN

SMITH RICHARD
TK 03-461-8854 SHIBUYA LANGUAGE SCHOOL

lSUSSER, BERNARD

SUZUKI
KT DOSHISHA WOMEN'S JR

, KAKESHI
CB

COLLEGE

FINNEGAN,
TK 0427-28-1777

DANA
NEW DAYS SCHOOL INC.

FINNEGAN

MICHIGAN LANGUAGE CENTER
FRYOU CHARLENE

OS 075-531-7122
L.

KYOTO JOSHI GAKUEN
FUKUBA, YOJI

OY 0849-22-0085 FUKUYAMA SEISHIKAN SR.H.S.
FURUNO, SATOKO

NS KWASSUI WOMEN'S COLLEGE

OV  XIAN FOREIGN LANGUAGE INST.
lGRIFFEE, DALE

TK

FORD
SUGIYAMA UN

MAYES CLIF
NG 052-781-1186

TK
*MC DEVITT

HS 082-228
MC MAH

KT 075-231
MERGEL

TK 0493-34
MISAWA, HIR

SP 0123-32-2391
MITSUYA, MI

OS

MC DERMOTT MR. BRIAN
MITSUI SEKIYU KAGAKU KOGYO

-2269
KATHY
HIROSHIMA YMCA SCHOOL OF LANG.

ON PAUL
-4388 KYOTO YMCA ENGLISH SCHOOL

EDWARD
-3111 DAITO BUNKA UNIVERSITY

OYUKI

YAKO
HOKKAIDO ENIWA MINAMI S.H.S.

SUZUKI, SADANORI
CBHAMAJIMA, NAOKO

HAMAMOTO, YASUKO

HAMANO, SADAKO
CB S B  0 7 6 7 -

TAKEMURA,
MY 0899-31-8661

TAMAM

TS 0886-

SO 05438

TK 03-46
TANIGAWA, YUMIKO

I, MIYUKI
‘36-0311 FUJI WOMEN'S COLLEGE

TAKANO, SATOSHI
22-0086 USHO SENIOR H.S.

TAKAKO
ENGLISH ACADEMY

URA , YOKO
NG TOYOKAWA TECHNICAL H.S.

TAMURA, SEIKO
25-42911 AMVIC ENGLISH SCHOOL

-85-2155 IHARA H S

-8854
TANAKA, TERUO

SHIBUYA LANGUAGE SCHOOL

MIYATA , MITSUKO

lMIYAZAKI, JUNK0
KBHANSON JEAN L.

FO 092-781-6565 FUKUOKA BUSINESS SENMON GAKKO

TS
HARADA, MICHIYO

AMVIC ENGLISH SCHOOL
HARAGUCHI, FUJIKO

HARATANI, JIM
NS KWASSUI WOMENS' JR. COLLEGE

TK

MOORE, CAROLYN

MORIYAMA
TK TSUDA UNIVERSITY

TS 0886-25-4291
MAKI

AMVIC ENGLISH SCHOOL
MOTOYAMA

KT 0770-24-2130
CHITOSHI

TSURUGA WOMEN'S JR. COLLEGE

NG
MURATA, SETSUKO

TOYOHASHI HIGASHI S.H.S.
NAKAZUMI, YUKIHARU

KS 08376-6-0002
l

NISHIICHI H.S.
NEWFIELDS, TIMOTHY

NG 052-451-1115
NISHIHARA, RIMIKO

NOGUCHI
TS AMVIC ENGLISH SCHOOL

, MARY

NONAKA, MAYUMI
KT RITSUME IKAN UNIVERSITY

*O'CONNOR,
CB 0472-39-0030 SARASHINA JR. H.S.

WILLIAM F.
TK 0471-59-1661 TOYO JOSHI DAIGAKU

OKADA, ATSUKO

HARKER ROWLAND
FO 0992-53-2677 KAGOSHIMA JUNSHIN JOSHI TANDAI

GM
HARUYAMA, YOSHINORI

FUJIOKA S.H.S.
HATA, MINAHO

SP 011-561-7156 HOKUSEI JOSHI TANDAI
HAYASHIKURA, SHIHO

SACRED HEART COLLEGE
HAYDEN,

SP 011-881-2721
HEIDI

-62-9466 MARGARET'S INST. OF LANG.
H N, MARY

231-4388
HIRANO

KYOTO YMCA ENGLISH SCHOOL
, AKIKO

CB AMERICAN LANGUAGE SCHOOL

-1111
LINDA

OKINAWA KOKUSAI UNIVERSITY

AE TECHNOLOGICAL SENIOR H S
MA. KEIKO

KWASSUI WOMENS' COLLEGE

HOUSMAN,
ON 09889-2

lIBUCHI, DAIZABURO
YG 0237-86-4278 SAG

ICHIYA
NS

IMANISHI, YUKO

TANIMOTO REX
KT 075-231-4388 KYOTO YMCA ENGLISH SCHOOL

TANNO, MICHIKO
YG

TERAGAWA, MICHIYO
NG

THOMPSON, PAUL
FO SWIMAN UNIVERSITY

TOIDA, MIYOKO

URANO ORIE
GM 0279-24-3680 YOKO’S ENGLISH CLUB

WEBSTER
TK 03-400-3951

ANNE
INT'L SCHOOL OF SACRED HEART

YAMADA, TAKAKO

YAMASHITA, KAZUMI
FO OMUTA KITA HIGH SCHOOL

YAMAZAKI , YOKO

YONEYAMA, TOSHIHIRO
SB

YOSHIKAWA, MASAICHI
OS 0720-23-1559

YOSHIZUMI, CHRISTEL
NG 052-735-1600 TRIDENT COLLEGE OF LANGUAGES

OKADA, TETSUJI

OKADA,
TK KASHIWA DAI-2 J.H.S

YUKARI

OKAWA HIDEYO
IK 0479-46-2711 HASAKI YANAGAWA H.S.

OKAZAWA
TS 0886-25-429l

YOKO
AMVIC ENGLISH SCHOOL

ONO FUMIO
HM 0534-47-3451 SAWANE SPRING CO.

OTA, KOUJI
NG TOKAI COMMERCIAL H.S.

OZEKI NAOKO
NG 0568-67-0616 ICHIMURA JR. COLLEGE

PARKHURST, SUZANNE
GM 0273-88-3511 YOSHII H.H.S.

PETERSON SHERIDAN L.
SD 0188-35-6627 EX.229 AKITA UNIV OF E LAW

POSNER, RICHARD
SB 0436-62-3211

PURDUE
TK 03-46l-8854

BRIAN
SHIBUYA LANGUAGE SCHOOL

ROBINSON, LAURA S.
SD 0222-79-1311 EX.374 MIYAGI COLLEGE FOR WOMEN

INOKUCHI, MARK L.
OV

INT’L COMMUNICATIONS INC.
AM 03-593-1441

IRELAND, SUSAN

ISHII
NG AICHI SHUKUTOKU COLLEGE

TATSU
SP 011-716-2111 HOKKAIDO UNIVERSITY

ISHITOYA, KEIKO

IWASAKI
KT 0749-22-4800

MASAHARU
HIKONE HIGASHI SENIOR H.S.

JINNO, MASUMI
NG 052-832-3111 X502 NANZAN UNIVERSITY

JONES, VIVIAN J.
NG 052-971-0333 NAGOYA ENGLISH ACADEMY

CB

OS

OV

TK

ON

KT 075-231-4388 KYOTO YMCA ENGLISH SCHOOL

OV

GRANEY, JOHN

NG

NG

NG

MY

KAMIJO, YOKO

OV

TK

TK
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GM

MY

MY
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MY
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MyShare
As language- teachers, we all come up with our share

of ideas and activities. We also use our share of ideas
from other teachers. My Share is your opportunity to
share your ideas and activities. Articles dealing with
activities for classroom application should be submitted
to the My Share editor: Marc Helgesen, Sekiguchi Dai
Flat No.403, Sekiguchi 3-6-22, Bunkyo-ku. Tokyo 112.
Articles should be based in principles of modern lan-
guage teaching and must follow JALT -manuscript
guidelines. Please include a 25-50 word biographical
statement.

QUIZ SHOWS
Developing Skills in Speech-Making

and Listening Comprehension

By Barbara Leigh Cooney

Those who teach adults continually face
classes with a potential wealth of information
and expertise stored in the minds of students,
regardless of their proficiency in English. How
can this resource be tapped and exploited in the
process of learning a foreign language?

The idea of a Quiz Show arose after observ-
ing the popularity of such games on Japanese
television. Making speeches is also quite popular
in Japan. These two activities can be combined
by having students present speeches in their
fields of expertise, with students in the audience
quizzed on their listening-comprehension of each
speech. This works particularly well with ESP
classes, and also with low-level company classes
where students come from various sections of
the company and have an interest in what is
happening in other sections. It has also been
successful with university classes when the skill
was emphasized of selecting topics that are inter-
esting to the other members of the class.

The Quiz Show is prepared for in this way:
students are assigned their speech-writing as
homework; drafts are proofread in class, and
students practice their speeches with the teacher
coaching in such areas as pronunciation, enuncia-
tion, posture, eye contact, etc. In subsequent
classes, speeches are practiced several times,
with feedback from peers on each student’s
skill at speech-making. Students also prepare
five true-false statements each, based on their
speeches. These are checked by the teacher, but
kept “secret” from other students since they are
the basis for the upcoming “Quiz Show,” which
can be set for whenever students are prepared.

Time can be spent in a brainstorming session

to determine the format, scoring policy, and
title for the Quiz Show. Modeling a popular
television program, my students decided on the
following:

1.

2.

3.

4.

5.

6.

7.

8.

A scoreboard is prepared listing each
student’s name.
The first student’s speech is presented;
other students are sitting together fac-
ing front and listening.
The speaker then asks a true-false
question.
Other students each respond by hold-
ing up one of two prepared cards:

q = true  = false
Students cannot see one another’s
cards; they must listen carefully and
respond individually.
Students with the correct response
gain one point on the scoreboard.
If the correct answer is “false,” the
speaker asks for a corrected version of
his statement (e.g., Can you make it
true? Who can correct the sentence?
The first student whose hand is raised
is given the opportunity to correct the
statement and gain bonus points -
factually correct statement: 2 points;
factually and grammatically correct
statement: 3 points). This portion of
the Quiz Show should be emphasized
_ make sure there are many “false”
statements, as they elicit spontaneous
use of language in the process of cor-
rection. Also, the scoring system
makes this part competitively exciting.
When all questions are asked and re-
sponses are scored, continue with the
other students’ speeches in turn, until
completion.

9. Tally the final scores, determine the
winner, and award a prize as the
climax to hours of difficult but fulfill-
ing work.

Being an advocate of video, I design Quiz
Shows to be recorded as video productions.
This slows down the actual Quiz Show somewhat
_ it takes approximately an hour and a half for a
class of eight students. However, skill in speech-
making is enhanced, as students tend to take the
“game” more seriously. The success of the
project is intensified having the excitement of
a finished product.

Another advantage of viewing a video record-
ing of the Quiz Show is the opportunity for
students to monitor their own speeches, as well
as evaluate their peers. This sample evaluation
form can be used:
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SPEECH EVALUATION
Organization Poor Fair Good Excellent
Preparedness Poor Fair Good Excellent
Fluency Poor Fair Good Excellent
Enunciation Poor Fair Good Excellent
Intonation Poor Fair Good Excellent
Pronunciation Poor Fair Good Excellent
Volume Poor Fair Good Excellent
Eye Contact Poor Fair Good Excellent
Gestures Poor Fair Good Excellent

J A L T
UnderCover

CROSSLINGUISTIC INFLUENCE IN
SECOND LANGUAGE ACQUISITION.
Eric Kellerman and Michael Sharwood
Smith (Eds.). Pergamon, 1986. 206 pp.

The stated purpose of this book is to publish
recent work by researchers in Europe on cross-
linguistic influence (CLI) and to deal with the
theoretical implications of empirical research on
CLI. The term CLI  is a new coinage that the
editors  have proposed to replace the term
language transfer. They prefer this “theory
neutral” term because the term transfer is more
appropriately limited to laboratory experiments
and a psychology theory (behaviorism) no longer
part of current thinking in the field. They also
justify this change because of the need for a
term to cover a range of second language acquisi-
tion phenomena, including avoidance, L2 influ-
ence on Ll (“language loss’), and a variety of
language contact situations such as naturalistic
(nonclassroom) L2 acquisition, pidginization,
and language relearning. Despite their arguments,
however, most of the other authors in the vol-
ume continue to use the term transfer.

The book consists of an introductory chapter
by the editors and 14 original papers by 15
authors (including the two editors, who each
have individual articles in the volume) working
in universities or research institutes in six Euro-
pean countries: 7 in the Netherlands, 2 each in
Finland, West Germany and Denmark, and 1
each in France and Switzerland. The articles
concern the study of English as a foreign lan-
guage by speakers of Danish, Dutch, Finnish,
French, German, Spanish, and Swedish. Other
language pairings dealt with include Ll Spanish/

March 1987

If video is not used, this same evaluation form
could be useful during practice sessions.

Regardless of whether or not you use video
recording, students, as well as the teacher, enjoy
the opportunity to teach and learn and grow via
the English language. Have a Happy Quiz Show!

Barbara Leigh Cooney, M.A. in TESOL from
the University of Arizona, teaches English full-
time at Ashiya University and part-time at Kobe
College and Kobe City University of Foreign
Studies.

L2 French, Ll English/L2 German, and Ll
Dutch/L2 German.

The articles in this volume cover CLI  in a
wide variety of linguistic domains: supraseg-
mental phonology, segmental phonology, lexical
semantics and morphology, syntax, and dis-
course. In addition, some of the articles are
concerned primarily with theoretical aspects of
transfer and models of second language acquisi-
tion (SLA) in general.

Theory is what the book is principally con-
cerned with, according to the editors. The past
few years have seen a revival of interest and
research into the question of transfer. The
editors feel that “the time is now ripe for due
attention to be paid to the clarification of
problems that have emerged in the interpreta-
tion of data” (p. 3). Many of the articles, there-
fore, are lacking in data, the reader sometimes
being advised to see the data the authors have
published previously.

Although the editors indicate the need for
theory, there is clearly not yet a single theory
to handle transfer. Some of the authors are con-
cerned with reconciling “mainline” linguistic
theories with transfer data. Kean and James try
to apply concepts from Universal Grammar (UC)
on matters of syntax and phonology respective-
ly. Sharwood Smith and Kohn discuss syntactic
transfer in terms of the Chomskyan distinction
of competence and performance (with new
cover terms: competence/control for Sharwood
Smith and knowledge/retr ieval  for  Kohn).
Trevise’s article on topicalization in the English
of French speakers relies partly on the typolo-
gical notions of topic-prominence and subject-
prominence (Li and Thompson 1976). Two
articles, one by Faerch and Kasper and the other
by Sajavaara, attempt to deal with transfer in
a cognitive framework of language acquisition.
Sajavaara also specifically rejects hierarchically-
ordered grammars as incapable of accounting for
the “process” of transfer.

(cont‘d on page 41)
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A Weekend Away (the Streamline video)
Follow the adventures (and misadven-
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(cont‘d from page 39)
Some of the authors use rather new theories

in their discussions. Jordens relies on a rath-
er confusingly described language production
model based on a procedural grammar for sen-
tence formulation developed by Kempen  and
Hoenkamp (1982) called Incremental Procedur-
al Grammar. Wenk, in his article on speech
rhythms in English and French, relies on his
own theory of trailer-timed vs. leader-timed
languages. Py, in his article on Ll loss by Spanish
migrant workers in Francophone Switzerland,
takes a sociolinguistic approach, one markedly
different from the other authors in the volume.

Two disappointing articles were those the
editors labelled as dealing with “discourse” and
CLI. Jordens’ article on case errors in L2 German
and Trevise’s article on topicalization, while
discussing topics that are discourse dependent,
do so basically at the sentence level giving only
isolated sentences as examples. One would have
hoped that by now the latest in European re-
search in this area could get beyond this point
to deal with transfer phenomena in whole texts.

One important aspect of this volume is the
emphasis on the fact that transfer is not as mono-
lithic a phenomenon as it was formerly perceived
to be. Sajavaara suggests that transfer can be
viewed as different phenomena related to gaps in
the information stored in memory, message
reduction, interaction between controlled
and automatic processes, and the effects of lan-
guage teaching. Faerch and Kasper distinguish
three kinds of transfer strategies along the
same lines.

Another important aspect of this book is that
most of the articles deal with the learning and/or
acquisition of English as a foreign language.
Much of SLA research is dominated by North
American concerns with ESL, particularly with
immigrant and student groups. For those of us
who are interested in SLA outside English-
speaking environments, however, such ESL find-
ings are often of limited use because of the
differences in input the learners receive. The
European approaches to the question of lan-
guage transfer give us perhaps better directions
in which to study the language learning of
our students.

Reviewed by Robert M. De Silva
Kanda  Gaigo Daigaku

References
Kempen,  G. and E. Hoenkamp. 1982. An incremental

procedural grammar for sentence formulation. Un-
published Report, University of Nijmegen (to appear
in Cognitive Science).

Li, C.N. and S.A. Thompson. 1976. Subject and topic:
a new typology of language. In C.N. Li (ed.), Sub-
ject and Topic. New York: Academic Press.

Reviews in Brief
THE ADVENTURES OF LUCKY LUKE,
I and 2. Adapted and Translated by John
Pint. Pergamon Press, 1986. Vol. 1, 59
pp.; Vol. 2, 60 pp.

For the teacher in need of high-interest, lower-
level reading materials, John Pint’s adaptation
of The Adventures of Lucky Luke is a welcome
sight. Capitalizing on the universal appeal of
comics in general and the enormous success of
the Lucky Luke cartoon cowboy series in partic-
ular, Pint has created two very attractive sup-
plementary EFL reading texts.

Each volume contains four stories translated
from the original French into British English.
Definitions of key words and expressions used
in the text are included as footnotes and then
compiled at the end of each story, with a cross
reference and example of correct usage. Addi-
tionally, an objective exercise follows each
section in both volumes, while several creative
writing exercises are interspersed throughout the
second text. Each book can be used indepen-
dently of the other. If, however, only one is to
be selected, then Volume 2 might be a better
choice, as it has more exercises of a greater
variety than Volume 1.

Both books are welt presented with eye-
catching, multi-colored illustrations. When used
with a junior high group in an intermediate-level
EFL class, the books generated great interest
and enthusiasm.

While a teacher’s edition and guidelines would
be useful, an answer key is provided with each
book, making it possible for students to work
through the text individually. The most effective
use of these materials, however, would be as part
of a group reading program that would allow
discussion and explanation of items presented.
As such, The Adventures of Lucky Luke are
two very appealing and successful supplementary
texts.

Reviewed by Lorraine W. Hanson
The Kinnick School, Yokosuka

LEARNING TO READ IN A MULTI-
CULTURAL SOCIETY: The Social Con-
text of Second Language Literacy. Cath-
erine Wallace. Pergamon Press, 1986.
216 pp.

For most readers of The Language Teacher
this book does not have much direct relevance
because the research behind it and the focus of

(cont’d on next page)
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(cont‘d from previous page)
it are on how to help children learn to read in
a culturally pluralistic but English-speaking
environment. Further, some of the conclusions
and/or recommendations are little more than
truisms (e.g., “[Reading] success is dependent
not just on linguistic and world-knowledge but
also on motivation and attitude.” p. 45). How-
ever, many readers could profit from several
points made by the author.

Foremost of these is Wallace’s respect for
readers as persons of worth. Throughout the
text she indicates the importance of experience
and ideas the students bring to the classroom
and that much of progress in reading depends on
the positive personal relationship of students
and teacher.

Second, Wallace can teach us how to make
use of student errors (“miscues”) rather than
become frustrated by them. “. . . the kinds of
errors  made wil l  reveal  the system being
operated by the student; what hypotheses he
is forming about the reading process.” (p. 47)
Wallace provides quite a few pages of recorded
material followed by error diagnosis and appro-
priate help for the students.

Wallace also provides us with a helpful way of
looking at grammar. She finds that “a language
to talk about language” (p. 94) cannot be avoid-
ed when teachers try to help students. Students
should not be taught traditional grammar with its
emphasis on rules, but students need to be
“language aware,” alert to the structures and
processes of language. Her text includes several
projects and practical suggestions for aiding
students to become language aware.

Finally, I liked Wallace’s emphasis on making
teachers aware of how they can improve motiva-
tion by showing their students the practical
value of knowing how to read. Now I’ll try
harder to get all the signs on our campus written
in English.

Reviewed by Frank Kublman
Palmore  Institute

SMALLTOWN DAILY: An Elementary/
Intermediate/Advanced Reader. John
Miller and Raymond Clark (Eds.). Pro
Lingua/Holt-Saunders,  International Edi-
tion, 1985. 90 pp.

While I was browsing through the ESL readers
in the bookstore looking for a text suitable for
intermediate-level students, the subtitle “An Ele-
mentary/Intermediate/Advanced Reader” caught
my eye and I eventually decided to adopt Small-
town Daily as a main text in one class of junior
college students and one of motivated adults.

Smalltown Daily consists of articles gleaned
from a certain unidentified local newspaper
during 1983. (Presumably it is the paper printed
in Brattleboro, Vermont, the home of the original
publisher, Pro Lingua Associates.) The articles
are chronologically arranged according to month
of publication. They have been chosen with an
eye to their  “t imelessness,”  i .e . ,  they deal
primarily with aspects of everyday American life
and culture and therefore could have been
written in any year. There are articles about
school and community activities, sports events
and customs associated with the various holidays
and seasonal festivities, which, taken together,
give a fairly accurate and complete depiction of
the flow of life through a typical calendar year.
“Top news” stories are not generally included,
except insofar as they touch on matters of endur-
ing interest. There is a wealth of human-interest
material - the type often found in the Sunday
newspaper supplements. There is one weather
report (with map) for each month.

The 24 articles in each month’s section are
graded broadly on a one- to three-star scale
(hence the subtitle) and there are eight of them
at each proficiency level. Although, according
to the editors, the shorter one-star items have
been considerably simplified, the English remains
perfectly natural and flows well. A handy space
for writing notes and glosses has been provided
at the bottom of each page. The book closes with
an index of topics and a number of suggestions
as to how the book might be used as a text.

I have tried several approaches with Small-
town Daily with varying degrees of success, but
one that has worked fairly well in a large class
is the following: (1) Split the class up into semi-
permanent small groups of three or four at the
beginning of the term. (2) Assign the students
at least one week in advance to read all of the
articles in a particular section by the next class
and choose at least one to discuss. (3) During the
first 15 minutes of that class, ask the students to
write a meaningful, one-page essay based on an
article of their choice. The essays are collected,
and the remainder of the period is devoted to
discussion of an article of the group’s choice.
Each group chooses one member (different each
time) to prepare a summary of the group mem-
bers’ opinions for the second class. (4) In the
following class, return the essays for rewriting
at home. If necessary, give the students a little
more time to work in their groups. In turn,
the groups go to the front and the designated
member  presents  the  summary.  The other
students are encouraged to ask additional ques-
tions of the group members. Comment as appro-
priate. Group members receive a common grade
based on the quality of the presentation.
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Ideally, of course, an instructor wishing to
use a set of newspaper articles as a text should
compile his/her own personal “smalltown daily.”
Considering, however, the time and work which
would be involved in putting together such a
large assortment of articles of wide appeal from
scratch, a book like Smalltown Daily can be a
godsend. The potential for adaptation to group
work is, I think, a boon to the instructor and
also appreciated by the students.

Reviewed by Bill A. Rockenbach
Osaka YMCA College/Tezukayama Gakuin

ENGLISH AS A SECOND LANGUAGE
IN THE UNITED KINGDOM (ELT Docu-
ments: 121). Christopher Brumfit (Ed.).
Pergamon  Press, 1985.

This volume reports the situations and condi-
tions for the teaching of English as a second
language in the United Kingdom with great
thoroughness and detail. Seen from Japan, much
looks very different, but a number of features
are distressingly familiar.

The students are recent arrivals or the off-
spring of non-English speakers and the teachers
are not generally acquainted with or respectful
of their first languages: this seems to be at the
root of some of the problems reported. One
paper (Hester), however, reports on the value of
these languages, when consciously used as a
resource, to establish contacts between the
students and integrate them. Administrative,
bureaucratic, and policy considerations comprise
an apparently central concern, as nearly a third
of the papers deal exclusively with such matters,
and the rest of the contributions show a strong
awareness of the need to pay attention to these
noneducational matters.

There is a refreshing paper (Chatwin) asking,
‘Can ESL teaching be racist?’ The answer is that
indeed it can. It even claims that a special effort
is required to keep ESL teaching from being
racist. The nine points that are raised all seem
relevant outside the U.K. also, and the sugges-
tions for drawing alienated students into the
learning process are very perceptive.

For someone who is looking for news of how
the other half is coping, there is plenty to learn.
However, for a foreigner (to the U.K.) much is
difficult to understand and it would have been
helpful to have more background information  on
the teaching environments, the numbers and kinds
of students, and the treatments administered.

Reviewed by Torki1  Christensen
Hokusei Junior College, Sapporo

RECENTLY RECEIVED

The following materials have recently been
received from publishers. Each is available as a
review copy to any JALT membet who wishes
to review it for The Language Teacher.

Notations before some entries indicate dura-
tion in the holding list: an asterisk (*) indicates
first notice in this issue; a dagger (†) indicates
third and final notice this month. All final-notice
items will be discarded after March 31.
CLASSROOM TEXT MATERIALS/
GRADED READERS
*Hanks & Corbett. Business Listening Tasks (“Profes-

sional English” series). Cambridge, 1986.
*Lefkowitz. From Process to Product: Beginning-

intermediate writing skills for students of ESL.
Prentice-Hall, 1986.

*Lott.  A Course in English Language and Literature
(Student’s book, Tutor’s book). Arnold, 1986.

*Roberts. Tactics 3 (Workbook). Macmillan, 1986.
*Swan & Walter. The Cambridge English Course, 2

(Student’s books A, B, C). Cambridge, 1986.
*Watson. Welcome to English, I (Student’s book,

Teacher’s book). Macmillan, 1986. NOTE: From
the introduction: “This book is primarily for adults
in the Arab world. . . .”

Macmillan “Advanced Readers” series, 3 vols.  Macmil-
lan, 1986.
The Mouse
After the Fair
Tickets. Please

†Roberts.  Tactics 2 (Student’s book, Workbook, Teach-
er’s book). Macmillan, 1986.

†U.C.L.E.S. Cambridge First Certificate Examination
Practice 2. Cambridge, 1986.

NOTICE: The scheduled reviewers of the following
books have declined to review them. Other JALT mem-
bers who would like to assume responsibility for any of
the reviews should contact the Book Review Editor:
Hall. Working with English Prepositions.
Herzfeld-Pipkin & McCarrick. Exploring the United

States: Past and Present.
Mason. Ports of Entry.
O’Donnell & Paiva. Independent Writing.
Rogers. Dictionary  of Cliches.

TEACHER PREPARATION/
REFERENCE/RESOURCE OTHER
*Ball & Wood, eds. Dictionary of English Grammar

Based on Common Errors. Macmillan, 1986.
*Dubin  & Olshtain. Course Design: Developing pro-

grams and materials for language learning (“New
Directions in Language Teaching” series). Cam-
bridge, 1986.

*Hino.  6  5 0  : Nanundo,
1987.

*Peng,  et al., eds. Variation of Language:    
Hiroshima: Bunka  Hyoron, 1986.

*Valdes. Culture Bound: Bridging the cultural gap in
language teaching (“Language Teaching Library”
series). Cambridge, 1986.

Ban. Dictionary of Link Words in English Discourse.
Macmillan. 1986. - - -

†Morgan & Rinvolucri. Vocabulary (“Resource Books
for Teachers” series). Oxford, 1986.

The Language Teacher also welcomes well-
written reviews of other appropriate materials

(cont‘d on page 45)
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A WORLD PREMIERE
FILM EVENT!

Your
Life in

Your
Hands

"All  the students and faculty  loved it.
You’ve got a winner!”

William Crawford, Visiting Professor
Hiroshima University

Finally, a two-level conversation course for high beginning and low intermediate
students that zeroes in on the language structures and functions they need to know.
Longman’s new Your Life in Your Hands  is a state-of-the-art educational video - a high-
quality television film that features:

l Two full-color video cassettes that may be used together or independently
l Dramatically credible dialogue that reflects natural speech
l An engaging romantic comedy story line
l Silent Viewing, Viewing with Dialogue and Profiles segments
l A Student Book that accompanies each video cassette

To preview Your  Life  in Your Hands, write Longman-Penguin Japan or call Mike
Thompson at 03-265-7627.  When ordering your preview cassette, please specify
3/4" U-Matic,  1/2" VHS or 1/2" Betamax.  Longman Videos. The hottest show in town.

   Longman-Penguin Japan Co. Ltd.
 Yama UC i   2-12-9 Kanda Jimbochog h B ildi
 Chiyoda-ku Tokyo 101. Japan
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(cont‘d on page 43)
not listed above, but please contact the Book
Review Editor in advance for guidelines. It is The
Language Teacher’s policy to request that re-
views of classroom teaching materials be based
on in-class teaching experience. Japanese is the
appropriate language for reviews of books pub-
lished in Japanese. All requests for review copies
or writer’s guidelines should be in writing, ad-
dressed to: Jim Swan, Aoyama 8-122, Nara 630.

IN THE PIPELINE

The following materials are currently in the
process of being reviewed by JALT members
for publication in future issues of The Language
Teacher:
Abdulaziz & Shenkarow. Write It Right.
Ackert. Please Write.
Aebersold, et al. Critical Thinking, Critical Choices.
Aitken  Overtones.
Allen & Robinett. The New Technologies.
Bacheller. Listening and Recall.
Black, et al. Fast Forward.
Brieger & Comfort. Business Issues.
Brumfit,  et al. Computers in English Language Teaching
Buschini & Reynolds. Communicating in Business.
Carrier. Business Reading Skills.
Cawood. Cassell’s  Intermediate Short Course.
Crombie. Discourse and Language Learning.

 Process and Relation in Discourse and Lan-
guage Learning.

Crow. 
De Jong. The Bilingual Experience.

Dubin,  et al. Teaching Second Language Reading for
Academic Purposes.

Dunn. Noah and the Golden Turtle.
Ellis. Understanding Second Language Acquisition.
Feigenbaum. The Grammar Handbook.
Fried-Booth. Project Work.
Graham. Small Talk.
Harper, ed. ESP for the University.
Harris & Palmer. CELT.
Harrison & Menzies. Orbit 1.
Kitao & Kitao. American Reflections.
Klein. Second Language Acquisition.
Knght, ed. Keep in Touch.
Krashru. The Alchemy of Language.
Larson-Freeman. Techniques and Principles in Lan-

guage Teaching.
Lavine & Fechter. On Line.
Lee, et al., eds. New Directions in Language Testing.
Mason. Meaning by All Means.
McCrum,  et al. The Story of English.
Menasche. Writing a Resarch  Paper.
Mugglestone, et al. English in Sight.
Noone. The Ability to Risk.
Reinhart & Fisher. Speaking and Social Interaction.
Rice & Burns. Thinking/Writing.
Rivers. Communicating Naturally in a Second Language
Roberts. Steps to Fluency.
Room. Dictionary of Britain.
Rossi &  Garcia. Computer Notions.
Sheehan. Comp One!
Swartz & Smith. This is a Recording.
Taylor, et al. Ways to Reading.
Thomas. Intermediate Vocabulary.
Thomson & Martinet. A Practical English Grammar,

4th ed.
Tomalin. Video, TV & Radio in the English Class.
Wright. Collins Picture Dictionary for Young Learners.
Zion, et al. Open Sesame series.

An Outstanding MA Program
in a Unique Setting!
MASTER OF ARTS IN ENGLISH AS A SECOND LANGUAGE
UNIVERSITY OF HAWAII, HONOLULU, U.S.A

A program of studies which emphasizes the interrelationship
of theory and practice. Curriculum includes courses and seminars on:
Designing Instructional Materials, English Syntax, English Phonology,
Program Administration, Language Testing, Second Language Acquisition,
Language Program Design, Teaching Practicum, TESL/TEFL  Methodology.
Thesis and non-thesis options available.

The Faculty: Robert Bley-Vroman, James D. Brown, Richard Day, Craig
Chaudron, Roderick  Jacobs, Michael H. Long, Martha Pennington, Charlegne
Sato, Ted Plaister, Jack C. Richards, Richard Schmidt, Karen Watson-Gegeo.

For additional information,  write:
Chairman, ESL Department
University of Hawaii
1890 East West Road
Honolulu, Hawaii 96822 U.S.A
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Chapter
Presentation

Reports
Chapter reports on presentations are to be 150-250

words, typed double-spaced on A-4 size paper, and sub-
mitted to the Editor by the first of the month preceding
publication. Longer reports can be considered only
upon prior consultation with the Editor.

YOKOHAMA

BASICS IN LISTENING:
SHORT TASKS

IN LISTENING COMPREHENSION

By Munetsugu Uruno

At the January meeting of the Yokohama
chapter, Munetsugu Uruno of Ibaragi High
School urged teachers to devote at least five
minutes per class to listening comprehension
activities. Although research shows the impor-
tance of listening in communication, listening
comprehension is often neglected in secondary
ELT classes.

Uruno, who has written a listening compre-
hension text with Michael Rost, gave guidelines
for developing effective listening comprehension
activities. First, listening comprehension exer-
cises should be task-oriented; that is, students
must take an active role. Secondly, listening
comprehension exercises must be short in length
and relatively easy for the learner. The language
presented in the exercise must be authentic, and
different varieties and registers of the target lan-
guage should be listened to throughout the
course. Finally, the language comprehension
activity should not be too difficult and time-
consuming for the teacher to make; revise and
adapt existing materials when possible.

Reported by Jack King
Toyo-Eiwa Junior College

KOBE

VISUALLY SPEAKING:
OHP AND VIDEO

By Jan Visscher, Kwansei Gakuin Daigaku

At JALT-Kobe’s January meeting Jan
Visscher reintroduced a piece of equipment
which is now seemingly becoming an antique in
the classroom - the OHP, otherwise known as

the overhead projector.

Visscher first explained and demonstrated
how simple it is to operate the OHP, and ex-
plained the hardware needed to make it more
useful. He also discussed the other advantages
of the OHP compared to the blackboard. By
using the OHP, the teacher can always face the
class when teaching, be able to refer back to
what was previously written (you can’t on a
chalkboard), and create a large bright image as a
focus of interest. This focus towards the front
of the class avoids the “head down and read”
syndrome, thus allowing the students to concen-
trate on what is being taught. He later present-
ed some other practical uses in the language
classroom.

Visscher suggests that the OHP can be used to
help students with production. This can be done
by projecting a picture which is out of focus or
covered, and then revealing portions of it, or
focusing it, while students talk about it. Another
use of a picture is to let the student add to it,
and explain the additions. A picture can also be
used as a backdrop for a dialogue/roleplay.

Reported by Patrick J. Bea
The Natural Way EC School

OMIYA

CUISENAIRE ROD TECHNIQUES

By Derald Nielson

Derald Nielson led the JALT-Omiya chapter
in a hands-on practice of rod techniques at the
January meeting. We learned prepositions of
place, compared the lengths of different rods,
and predicted what would happen if just one
more rod were added to the model on the table.

A rod is a rod; or a rod can be the representa-
tion of a building in a “rod city.” We practiced
talking about time using a rod calendar, with
each rod representing a day of the week. The
rods help focus the students’ concentration,
reinforce textbook material, and introduce an
element of surprise in the classroom, as the stu-
dents wonder just what they are going to be
doing. If teachers set up some nonverbal cues,
they can elicit speech quickly without the
interference of their own voices.

To use the rods with large classes, Nielson
suggested forming small groups and teaching a
representative from each group some simple
commands. They in turn teach their group the
commands. The students can give each other
commands, working in pairs with a screen on
the table between them.

46.77 
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Delivering commands at natural speed, and
demonstrating what you want done if the stu-
dents are confused, are important. The more rods
are used, Nielson said, the more ideas teachers and
students can create. The participants seemed
convinced that a box of rods is a good investment.

Reported by Marian Pierce

SENDAI

TEACHING ENGLISH
THROUGH GEOGRAPHY

By Alven Robinson, Miyagi Gakuin
College for Women

Geography is a superb vehicle for teaching
English through a designated subject matter. A
broad area of study - rich in vocabulary, con-
cepts and applications - geography comprises
the physical and the human. The former ranges
from climatology to geomorphology, while the
latter includes cultural geography and the geo-
graphy of ideas.

On a blank map students are asked to identify
concepts such as cape, gulf, isthmus, etc. The
slide projector is yet another tool of the geo-
graphers. Captivated by spectacular views of the
Grand Canyon, or the plains of Montana, mom-
entarily students are freed of their fear of speak-
ing while vastly increasing their awareness and
understanding of the world. As much a part of
the American psyche as Fujisan  is to the Japa-
nese, shouldn’t the Grand Canyon, as only one
example, be known and recognized?

Through statistics s tudents  can develop
abstract thought; e.g., discuss the relationship
between GNP and the birthrate. Serious topics
like world hunger can animate a panel or round-
table discussion.

A brief holiday from functional/notional
preoccupation, invigoratingly fresh in ideas and
images, Robinson’s presentation suggested a
science-based view of man which, in spite of
inherent limitations, can contribute to the forma-
tion of a rational and consistent world-view.

Reported by Alan Gordon

NO CHAPTER IN YOUR AREA?
Why not organize one! Contact Keiko

Abe, JALT Membership Chair, for complete
details. Address: l-12-1 1 Teraya, Tsurumi-
ku, Yokohama 230.

March 1987

Bulletin
oa rd

Please send all announcements for this column to Jack
Yohay,  I - 1  1 1  Momoyama  Yogoro-cho,  Fushimi-ku,
Kyoto 612. The announcements should follow the style
and format of the LT and be received by the first  of the
month preceding publication.
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CROSS-CULTURAL CONCERNS
IN THE LANGUAGE CLASSROOM

The Kobe chapter will hold a special one-day
conference on the cross-cultural aspects of lan-
guage teaching on Sunday, May 17. The confer-
ence will feature workshops and lectures with the
specific aim of providing language teachers with
practical ideas and experiential training for en-
hancing the cross-cultural component of their
teaching. The keynote speech will be given by
Ryoko Nakatsu, well-known author of Nande
Eigo-o Yaru  No. Further details will be announc-
ed in the April and May issues of The Language
Teacher.

EFL IN JHS AND SHS
CALL FOR PAPERS

Nagoya, Sunday, May 31st

JALT-Nagoya chapter calls for papers in
English or Japanese for a one-day mini-confer-
ence on teaching English in junior and senior
high schools .  Format:  Lecture,  Workshop,
Demonstration. Length: 50 min. or 80 min.
Possible Topics: Motivation, ESS Club activities,
TPR, large class management, team teaching, etc.
Deadline for receipt of proposals: March 10.
Please send proposals (in English or Japanese) to
Scott Petersen, Nanzan University, 18 Yamazate-
cho, Showa-ku,  Nagoya 466. Include brief ab-
stract, title, equipment needed, length, name,
address, phone number, biodata. Information:

(cont’d on next page)
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(cont’d from previous page)
Tetsu Suzuki, 0566-22-5381, or Scott Petersen,
052-834-1047.

TESOL/IATEFL SUMMER INSTITUTE

TESOL and IATEFL are co-sponsoring a
1987 Summer Institute in Barcelona in collabora-
tion with ESADE (Barcelona), Teachers College,
Columbia University (N.Y.), and the University
of London Institute of Education.

Course Directors: John Fanselow, Peter
Strevens, H.G. Widdowson. For further informa-
tion: E.P. Mills, ESADE, Av. de Pedralbes, 60,
08034 Barcelona, Spain.

TESOL-FRANCE

will hold its 1987 Convention in Paris on April
4-5 at ENST (Ecole Nationale Superieure des
Telecommunications). Guest speakers will in-
clude Christopher Brumfit, Rod Bolitho, Ray-
mond Murphy, Jean-Paul Narcy,  Frank Frankel,
and many more. To receive the full convention
program and registration forms, contact: TESOL-
France ,  c/o E.N.S.T./B430:  46,  rue  Barraul t ,
75634 Paris Cedex 13, France; tel. (33-l) 45-88-
28-05.

March 1987

INTRODUCTION TO SELF-ACCESS
PAIR LEARNING TRAINING

Tokyo, March 17-21
Osaka, March 24-28

Nicolas Ferguson, Director of the C.E.E.L. in
Geneva, will offer two five-day training seminars
in March on self-access pair learning. This training
is strongly recommended for anyone who wishes
to teach the course Threshold. Places: Tokyo -
I-House, Roppongi; Osaka - Ohbayashi Biru,
near Temmabashi. Information: DIDASKO, 6-7-
3 1-6 11 Itachibori, Nishi-ku, Osaka 550; tel. 06-
443-3810. Register by March 5 for discount.

SUGGESTOPEDIC SPANISH
Tokyo, March 23- April 3

Sanno Junior College will be offering a 66-
hour Suggestopedic conversational Spanish course
for those wishing to learn Spanish in a relaxed
atmosphere, as well as an example of Suggesto-
pedia for those teachers who would enjoy learn-
ing about Dr. G. Lozanov’s methodology by
experiencing  it directly. Dates as above except
March 29; 9:30 a.m.-4:30  p.m. Instructor: Alison
Miller, Associate Professor, Sanno Junior College,
who has studied under Dr. Lozanov in Bulgaria.
Information: Ms. Kasuga, 03-704-1967.

(cont‘d on pane 50)

-Advances-
PHILIP PROWSE & IAN McGRATH

4 A mature, stimulating textbook for
post-intermediate students

4 Particularly suitable for learners going on
to study using English

Key Features

l Authentic and varied listening and reading texts

 Skills development through purposeful activities

 A reference grammar
l Language check-up tests
l Systematic attention to study skills

For further information contact.

Roger Ahlberg, Japan English Services Inc , 48-2 Minamidama,
Oami Shirasato-machi,  Sambu-gun, Chiba-ken, Japan 299-32 Tel. 04757 2 3681

Distributed by:

Yohan WPDA, 3-14-9  Okubo, Shinjuku-ku, Tokyo 160 Tel. 03-208-0181

HEINEMANN
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Help Students Adapt
to the American Scene.. .

 English
A college prep course for EFL Students

Linda Schinke-Llano, Lecturer in Linguistics,
Northwestern University
Dennis Terdy,  Director, Illinois Adult Education
Service Center

Ideal speaking text for advanced beginning and
intermediate Japanese students who attend or
plan to attend American colleges and univer-
sities. Dialogues, photographs and realistic
activities focus on vocabulary and language uses
vital to university life. A wealth of cultural infor-
mation helps international students achieve a
smooth transition to life on campus and in the
surrounding community.
Softbound, 8½ x 11”) 198 pages
ISBN O-8442-7448-8 ¥1980

Unit topics reflect aspects of everyday life-on and off campus
q Registration

 Shopping
 Dining Hall
q Social Life

 Campus Work
 Health Service
 At The Bank

1 In The Classroom

 Housing
 Telephoning
 Appointments
q Post Office

 Restaurant
 Library
 Transportation

National Textbook Company Represented in Japan by
4255 West Touhy Avenue Filmscan/Lingual  House

 Lincolnwood, IL60646-1975  U.S.A. Dorumi-Yoyogi #1107

TOLL-FREE l-800-323-4900 l-57-2 Yoyogi

(In Illinois l-312-679-5500) Shibuya- ku Tokyo 151
03 (320) 4170

~\Campus 
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THE FIRST INTERNATIONAL LANGUAGE TESTING CONFERENCE
Foreign Language Center, The University of Tsukuba, Ibaraki-ken

March 30--3 1

Sponsors: JALT (Japan Association of Language Teachers); The British Council; Foreign
Language Center, The University of Tsukuba

Supporting Organizations: JACET (Japan Association of College English Teachers), KATE
(Kanto Koshin Etsu Eigo Kyoiku Gakkai), and LLA (Language Laboratory Association)
Kant0 Chapter

Monday, March 30
Registration:

9:15-10:30

10:30-10:45
10:45-l1:30

11:30-12:15

12:15- 1:l5
1:15- 2:00

2:00- 2:45

2:45- 3:30

3:30- 3:45
3:45- 4:30

4:30- 6:00

6:30

From 9 a.m.
Face Validity and the College
Entrance Exam. Steven Ross
(Kobe University of Commerce)
and Joe Greenholtz (Baika Junior
College)
Coffee
Grammatical Test Items and Do-
main-Referenced Testing. James
R. Nord (Nagoya University of
Commerce)
N73: Test of Channel Capacity.
Nicolas Ferguson (C.E.E.L.) and
Tom Pendergast (International
Buddhist University)
Lunch
Progress Testing: Matching Test-
ing to Teaching. Terence Toney
(The British Council, Tokyo)
Writing Proficiency Testing: Error
Count Methods Revisited. Jon-
athan D. Picken (Tokai University)
A Comparison of Latent Trait and
Traditional Item Analysis Me-
thods. Fred Davidson (UCLA) and
Steven Ross
Coffee
Item Difficulty of English Lan-
guage Tests for Japanese Students:
The RASCH Model Calibration.
Kenji Ohtomo, Hiroshi Asano,
Tamaki Hattori, and Morio Yoshie
(The University of Tsukuba)
Application of Item Response
Theory to Language Assessment.
Grant Henning (UCLA)
Banquet (¥4,000)

Members of sponsoring and supporting organizations
Non-members
Students (University of Tsukuba)
Banquet ¥4,000

Tuesday, March 3 1
Registration:

9:00-10:15

10:15-10:45
10:45-11:15

11:15-12:00

12:00- l:00
l:00- 1:45

1:45- 2:30

2:30- 3:15

3:15- 3:30
3:30- 4:15

4:15- 5:30

5:30- 6:00

From 9 a.m.
Testing Reading Comprehension:
The Notion of Hierarchical Order-
ed Skills. Charles Alderson (The
University of Lancaster)
Coffee
Oral Interactive Testing at a Japa-
nese University. Eloise Pearson
(Sophia University)
Performative Evaluation and Pro-
duction of CAI Software for
Vocabulary Building. Reiko Hojo,
Reiko Iwasa, and Mina Taguchi
(ICU)
Lunch
Developing an Interview Assess-
ment Scale for Japanese University
Students. Yae Ogasawara (The
University of Tsukuba)
Validity of Written Tests of
Pronunciation. Gary Buck (Meijo
Women’s Junior College)
Oral Proficiency Tests for Large
Groups. Judith A. Johnson
(Cheong Ju University of Educa-
tion, Korea)
Coffee
Word Difficulty as a Readability
Variable (II). Hideo Kiyokawa
(Wayo Women’s University)
Turning the FSI Back to Front
and Souping It Up. Barry Natusch
(Tokoha University)
Questions and Answers: Grant
Henning and Charles Alderson

¥3,000 ( 1 day)
¥3,500 ”

¥6,OOO (2 days)
¥7,OOO ”
¥2,OOO ”

There will be no pre-registration. We regret that we are not able to handle accommodations. For a
brochure in both languages of the conference with information about accommodations and transporta-
tion, please send a stamped, self-addressed envelope to the Foreign Language Center, The University of
Tsukuba, Sakura-mura, Niihari-gun, Ibaraki-ken 305; tel. 0298-53-2420 (H. Asano) or 0298-53-2429
(Virginia LoCastro).
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SPRING SSH WORKSHOP
March 27-29

A three-day SSH (Sound Spelling Harmony)
workshop will be held Fri.-Sun., March 27-29, at
Minami Aso Greenpia Hotel. SSH, a practical
approach to the problems of teaching the sounds
and spellings of English to beginners, is based on
the principles of phonics and utilizes a series of
books and other materials developed by its origin-
ators, Paul V. Griesy and Yoshiko Yanoshita. For
information: Dr. Paul V. Griesy, Kyoiku-gakubu,
Kumamoto University, Kurokami, Kumamoto-shi
860; 096-344-2111, ext. 2522.

 Meetings 
Please send all announcements for this column tp Jack
Y o h a y ;  l - 1 1 1  Momoyama Yogoro-cho, Fushimi-ku,

Kyoto 612.  The announcements should follow the style
and format of the LT and be received  by the first of the
month preceding publication.

FUKUOKA

Topic:
Speaker:
Date:
Time:
Place:

Fee:
Info:

Testing for Communication
Rebecca M. Valette
Sunday, March 8th
10 a.m.-12 noon
Tenjin Center Bldg., 14F (Iwataya
Community College), 092-78l-l031.
(See map in Dec. ‘86 LT)
Members, free; non-members, ¥ l ,000
Etsuko Suzuki, 092-761-3811 (W)

Donuts  and coffee await early-morning
participants at this lecture by Boston College’s
Director of Language Laboratory and Professor
of  Romance Languages.  An internationally-
recognized expert in the fields of language
methodology and testing, Dr. Valette has lectur-
ed and conducted workshops throughout Europe,
Australia, and North America. She and her
husband, Jean-Paul Valette, have authored
widely-used high school series textbooks in
French and Spanish.

Those who teach these languages in Japanese
schools are especially encouraged to attend.

April Meeting

Topic: It Works for Me! The Year’s Best
Teaching Ideas

Speakers: Members of local chapter
Date: Sunday, April 19th
Time: 2-5 p.m. Restaurant outing, 5:30-

7:30 p.m.
Place/Fee/Info: as above

NEW DIRECTIONS
IN LANGUAGE TEACHING

Tokyo, March 19th
Osaka, March 25th

Adrian Underhill, author of Use Your Dic-
tionary and Head of Teacher Training at Interna-
tional House, Hastings, England, will give a free
seminar entitled “New Directions in Language
Teaching” at ILC Kanda School (March 19, 2-4
p.m., 03-264-5935 for reservations) and ILC
Osaka School (March 25, 4:40-5:30 p.m., 06-
376-2105 for reservations).

Want to increase your teaching repertoire?
Then come and hear your colleagues describe
their prized teaching techniques. We still have
openings for 10- to 20-minute presentations.
Gain valuable conference workshop presentation
experience. Contact Ms. Suzuki (above) or
Maddy Uraneck, 0940-33-6923  (after March 20)
by April 10.

HAMAMATSU

Topic: Methods and Materials for Teaching
Company Classes

Speaker: Shelagh Speers
Place: Seibu Kominkan, 1-21-1 Hirosawa;

0534-52-0730
Date: Sunday, March 8th
Time: I - 4 p . m .
Fee: Members, free; non-members, ¥500
info : Todd Lynum, 0534-74-0328

Ms. Speers, a former Hamamatsu chapter
member, has a total of eight years of English
teaching experience in Canada and Japan. In
Japan, she has taught a number of company
classes and is now a representative tor Oxford
University Press.

(cont’d on next page)

ANNOUNCEMENT!

The following areas are now organizing
chapters and have begun holding meetings:

Area Coordinator
Suwa (Nagano-ken) Mary Aruga

0266-27-3894
Fukui (Fukui-ken) Edward Miller

0776-3 5-7684
Kanazawa (Ishikawa-ken) Susan Kocher

0762-41-4496
If you live or work in one of the above

areas and wish to join a new chapter, please
contact the above organizers.
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This commercial presentation will address
some of the problems peculiar to teaching
company classes and ways to deal with these
problems by using Oxford materials.

HIROSHIMA

Topics:

Speaker:
Date:
Time:
Place:

Fee:
Info:

1) Games! (Turning texts into. . .)
2) Accuracy vs. Fluency: Why, when

and a few hows
Marc Helgesen
Sunday, March 15th
l--4 p.m.
Hiroshima YMCA Gaigo Gakuin, Bldg.
3,2F, Room 203
Members, ¥ 5 0 0  non-members, ¥ l ,000
Martin MiIlar,  082-277-2389
Miyoko Yamada,  082-228-2269

1) Games work. They can give language prac-
tice a purpose by creating a reason and a mechan-
ism for communication. Further, the addition of
an immediate goal can encourage students who
otherwise  l a c k  motivation. Games mcrease s t u -
dent investment, involvement, and fun. In this
workshop, the elements of language learning
games will be considered and games adapted
from LT texts will be demonstrated through
practice. Strategies for modifying text materials
(foreign and domestic) to turn them into games
will be shared.

2) Our students need both accuracy and flu-
ency work. Too often, however, we teach toward
one extreme or the other, resulting either in
students who use English so haltingly that they
can’t carry on a conversation or students who
“throw a bunch of words together” and hope
that the meaning gets across. This activities-
based workshop wiIl consider the roles of accura-
cy and fluency in both reception and production.
Participants will experience a variety of activities
that illustrate the points.

Marc Helgesen  teaches at the University of
Pittsburgh ELI-JP, Tokyo. He is principal author
of English Firsthand (Lingual House) and is the
editor of The Language Teacher’s “My Share”
activities column. He has published and present-
ed widely on gaming and on large classes.

KANAZAWA

Topic: Classroom Activities
Speaker: Kevin Monahan
Date: Sunday, April 5th
Time: 2-5 p.m.
Place: Kanazawa Bunkyo Kaikan
Info: Susan Kocher, 0762-41-4496

For information on the March 1
meeting, call the above number.

kickoff

KOBE

Topic:

Speakers:
Date:
Time:
Place:
Fee:
Info:

March 1987

Using TPR with the L e a r n a b l e s :
Global Contextualization and TPR
Robert Liddington and William Stanford
Sunday, March 8th
1:30-4:30  p.m.
St. Michael’s International School
Members, free; non-members, ¥ l ,000
Jan Visscher, 078-453-6065

TPR, as it is generally used, is a most valuable
classroom approach. It involves the perception
of speech both overtly, starting with imperatives,
and covertly in the language of the caretaker
(teacher). The use of the whole body in this
process is particularly significant: the brain’s
macro-motor functions used in such activities as
walking and jumping are monitoring and interact-
ing with the processes of neurolingual  structuring
that take place in language acquisition. However,
without global contextualization, the program-
ming is limited to discrete linguistic functions,
not the language of communication.

There will be a short introduction outlining
the methodological basis followed by a demon-
stration lesson in Japanese. The course from
which the presentation is derived is for beginners
and therefore also includes the extensive use of
visuals from the Learnables  and other resources
in combination with the techniques of TPR.

Robert Liddington taught EFL at Universite
de Nancy II. In Japan he taught for the Japanese
Self-Defense Forces and is currently Director of
Studies at Language Resources in Kobe. Bill
Stanford has been teaching ESL/EFL for more
than 15 years, and for seven of these has been
training teachers in the Structuro-Global Audio-
Visual Methodology. He holds a Master’s degree
from Sydney University.

KYOTO

Topic:

Speaker:
Date:
Time:
Place:

Fee:
Info:

What It Takes to Be an English Tour
Guide
Masahiro Kodera
Sunday, March 22nd
2-5 p.m.
Kyoto YMCA, Sanjo Yanaginobamba
(on Sanjodori between Karasuma and
Kawaramachi); 075-23 14388
Members, free; non-members, ¥500
Haruo Minagawa, 075-464-1665
Greg Peterson, 0775-53-8614

Many ambitious students of English in Kyoto
dream of becoming tour guides. To become a
licensed professional guide, however, one must
pass the Tour Guide National Examination. In
addition, the job itself may demand more than
students realize. Mr. Kodera, a professional tour

(cont 'd on page 55)
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Now available from
Cambridge ELT . . . .

the grammar everyone’s asking for - without answers

English Grammar in Use
A reference and practice book for intermediate students
RAYMOND MURPHY

This unique book for intermediate and more advanced students combines
reference grammar and practice exercises in a single volume.

Easy to use: on each left-hand page a grammar point is explained and on
the facing page there are exercises to check understanding.

Provides comprehensive coverage, in simple language, of the problems
intermediate students encounter.

Contents list and detailed index ensure that users can easily find the units
they need.

Appendices deal with formation of tenses, irregular verbs, spelling, short
forms and American English.

Designed to be flexible: teachers can select the units which are relevant to
the needs of their students.

Suitable for use in class or for homework.

For further information about all Cambridge ELT publications, please
contact:

United Publishers Services Ltd, Kenkyu-sha Building, 9 Kanda Surugadai,
2-chome,  Chiyoda-ku, Tokyo 101. Tel: 291-4541

CAMBRIDGE UNIVERSITY PRESS
The Edinburgh Building, Shaftesbury Road, Cambridge CB2 2RU, England

* 

* 

* 

* 

* 

* 
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guide who teaches the Guide Course at the
Kyoto YMCA, will provide an opportunity to
learn about the examination and the realities
of being a professional guide in Kyoto.

Following the presentation there wilI be time
for informal sharing of ideas and interests.

MATSUYAMA

Topic:

Date:
Time:
Place:

Fee:

Info:

The Role of Listening in Language
Acquisition
Rebecca M. Valette
Wednesday, March 4th
10 a.m.-12 noon
Printemps in the Gintengai; 0899-43-
0352
Members, free; non-members, ¥500.
All must pay for their own cake and
coffee.
Linda Kadota, 0899-79-6531
Yumi Horiuchi, 0899-3 l-8686

Dr. Valette is described in the Fukuoka an-
nouncement above.

(2)
Topic: Anthropology and Culture for Lan-

guage Teachers
Speaker: Sonia Eagle
Date: Sunday, March 15th
Time: 2-4:30  p.m.
Place: Shinonome High School Memorial Hall
Fee: Members, free; non-members, ¥l ,000
Info: as above

Dr. Eagle’s presentation was greatly enjoyed
when given at JALT ‘86. She will introduce the
theoretical background of using anthropological
techniques in teaching and acquiring culture.

Dr. Eagle, a specialist in anthropology and
applied linguistics, is a professor in the English
Department of Kanda University of Interna-
tional Studies. She has taught anthropology,
ESL, EFL, and teacher training workshops.

NAGOYA

Topic:

Speaker:
Date:
Time:
Place:
Fee:
Info:

The Direct Teaching of Thinking and
Its Relation with EFL
Tom Hinton
Sunday, March 22nd
1:30-5 p.m.
Mikokoro Centre, Naka-ku
Members, ¥500;  non-members, ¥l,500
Tetsu Suzuki, 0566-22-5381
Lesley Geekie, 05617-3-5384

To demonstrate the attempt made at the Cam-
bridge English School, Tokyo, to simultaneously
teach thinking and English, the audience will be

March 1987

shown a thinking class in action on video and
will try some of the thinking exercises for them-
selves. The demonstration will end with an indi-
cation of the progress made in writing a 144-hour
Thinking and English course.

Tom Hinton (M.A., Linguistics, Birmingham
University) has taught in Kenya and Malaysia
and is now with Cambridge English School.

Call for Papers: EFL in JHS/SHS,  May 31. See
Bulletin Board.

NAGASAKI

Topic: Classroom Testing: Proper Perspective
Speaker: Rebecca M. Valette
Date: Sunday, March 8th
Time: 4:30-6:30  p.m.
Place: Faculty of Education, Nagasaki Univ.
Fee: Members, free; non-members, ¥ l ,000
Info: Yoko Morimoto, 0958-22-4107  (W)

Dr. Valette is described in the Fukuoka
announcement above.

OKAYAMA

Topic: Verbal Praise and the Tarzan Syndrome
Speaker:  David Kimble
Date: Saturday, March 14th
Time: 2:40-4:30  p.m.
Place: Shujitsu High School; 0862-25-1326
Fee: Members, free; non-members, ¥500
Info: Fukiko Numoto, 0862-53-6648

One man’s observation and experiences in the
language jungle. Is verbal praise effective as a
motivator to non-English-speaking students?
False praise: harmless or dangerous? Some looks
at the classroom and beyond. The good and bad
vines of communication.

OMIYA

Topic:

Speaker:
Date:
Time:
Place:
Fee:
Info:

Extensive Reading Using Graded Read-
ers . . . and Beyond
Julian Bamford
Sunday, March 8th
1:30-4:30  p.m.
Omiya YMCA
Members, free; non-members, ¥ l ,000
Aleda Krause, 0487-76-0392
Michiko Shinohara, 03-317-0163

This expansion of the popular demonstration
given at JALT ‘86 will show how graded readers
can give your students the value (and pleasure)
of extensive reading in English. Extensive reading
will be defined and evidence presented indicating
that it may be essential in developing reading
fluency. Other benefits of extensive reading will

(cont'd on next page)
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(cont’d from previous page)
be detailed. Graded readers can be added to most
teaching programs because they are ideally used
as homework. The focus of the demonstration
will be on organizing a class library rather than
in-class use of readers. How to choose books of
the right type and level for your class, how to
‘follow up’ the homework reading, how to use
cassette tapes of books, and, crucially, the bridge
to authentic reading will be covered.

Julian Bamford was born in England and
educated in the U.S.A., where he began his TESL
training at UCLA. He is a lecturer at Bunkyo
University (Shonan Campus) and at Bunkyo
University Women’s College, Kanagawa-ken.

OSAKA

Topic: Introduction to Self-Access Pair Learning
Speaker: Nicolas Ferguson
Date: Sunday, March 22nd
Time: l-4:30  p.m.
Place: Umeda Gakuen
Fee: Members, free; non-members, ¥ l ,000
Info: Linda Viswat, 06-543-2144

Didasko, 06-443-3810

Language classes are traditionally based on the
lecture model, in which only one person at a
time, usually the teacher, is active. Learning of
the language, if it takes place at all, is slow.
S.A.P.L. is different. Students work permanently
in pairs for the entire class period - active, effec-
tive, and relaxed. The materials used are designed
for self-access, which allows the students to
know at all times: what to do, how to do it, and
how to peer correct. The teacher, or coordinator,
spends most of his time advising and otherwise
helping pairs of students - while other pairs
continue to work on their own. The presentation
will introduce the theory underlying S.A.P.L.
and illustrate concretely how it works.

Nicolas Ferguson is Director of the C.E.E.L.
(The Center for the Experimentation and Evalua-
tion of Language Teaching Techniques) in
Geneva, Switzerland, and the originator of “self-
access pair learning.” He will be giving a five-day
Introduction to S.A.P.L. training seminar in
Osaka, March 24-28. (See Bulletin Board)

OSAKA SIGs (3/22,  as above)
Colleges  and Universities
Topic: Error Perceptions: Difference between

Native and Non-native Teachers
Time: 11 a.m.-12:30  p.m.
Info : lsao Uemichi, 06-388-2083

Children
Topic: Using Textbooks with Tapes
Time: 11 a.m.-12:30  p.m.
Info: Sr. Regis Wright, 06-699-8733
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SAPPORO

Topic:

Speaker:
Date:
Time:
Place:

Fee:
Info:

Problems of Listening Comprehension
- Japanese and English
Kevin Staff
Sunday, March 22nd
1:30-3:30  p.m.
Kyoiku Bunka  Kaikan, 3F; North 1,
West 14 (At the Nishi 11 -chome subway
station, take exit no. 1, walk diagonal-
ly across the park past the fountain,
cross the street and go one more block
east. Look for the red building with
the big block sculpture in front of it.)
Members, free; non-members, ¥500
T. Christensen, 01l-737-7409
S. Yonesaka, 01l-583-7940

Mr. Staff, who teaches at IAY,  will talk about
listening comprehension in relation to knowledge
of the culture of the target language, context of
the material, and knowledge of the target lan-
guage including its sound system, grammar, and
vocabulary. He will relate these to short-term
memory.

SENDAI

Topic:

Speaker:
Date:
Time:
Place:

Fee:
Info:

Stories: From Controlled Activities to
Free Practice
Steve Brown
Sunday, March 22nd
4-7 p.m. (please note later time)
New Day School (on Jozenji dori
across from the National Showroom)
Members, free; non-members, ¥500
Barbara Hoskins, 022-265-4288  (W) or
022-233-0758 (H)

There are a number of reasons to use stories in
the classroom: for listening practice, to impart
cultural information, and for their sheer power.
Story-telling is perhaps most of all a useful tech-
nique for fluency building. This workshop will
begin with how to get started using stories and
move from tightly controlled activities that can
be done wth high school texts through less tight-
ly controlled activities to ideas for free practice.
We will also consider the problem of vocabulary
in stories and suggest some ways to recycle words
via pairwork.

Steve Brown teaches at the University of
Pittsburgh English Language Institute, Tokyo.

SHIZUOKA

Topics: 1) Setting and Meeting Objectives in
Language Instruction

2) Classroom Testing: A Proper Per-
spective

Speaker: Rebecca M. Valette
(cont‘d on page 58)
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Practical English, 2nd Edition
If you liked the original, you’re going to love the new edition. Still included are the
easy-to-use format, interesting characters, a n d  humorous  illustrations that appeal to young
adults and adult learners. But now there is extra emphasis on actual communication among
students in the classroom.
Practical English teaches language that students can use every day in a variety of contexts
using all four basic language skills. Oral communication is the focus of Level 1, with
increased attention to reading and writing in Levels 2 and 3.

Getting Together
Getting Together gets your beginning to low intermediate students talking to each other and
enjoying it. The task-oriented, information-sharing activities for pairs and small groups are
divided into fifteen self-contained units that can be used in any order. Each extensively
illustrated unit contains about two hours of exciting and instructive classroom activities and
has a different relevant theme, such as "Getting  from Here to There” and “Food and Drink.”

For more information contact:

Harcourt Brace Jovanovich Japan
Hokoku Building

3-1 l-l3  Iidabashi Chiyoda-ku
Tokyo 102 Japan

Telephone: (03) 234-1527
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(cont’d from page 56)
Date: Saturday, March 14th
Time: 9 a.m.-12 noon
Place: Tokai University Junior College (near

Yunoki station)
Fee:
Info:

Members, ¥l,000; non-members,¥1,500
John Laing, 0542616321 (W) or
0542-46-6861  (H)

Dr. Valette is described in the Fukuoka
announcement above. Two of her best-known
books are Modern Language Classroom Tech-
niques and Modern Language Testing. She will
be speaking about the setting and meeting of
objectives in language instruction and how test-
ing can be related to such objectives.

There will be a potluck lunch. Please bring
your best cooking. Coffee, tea, and selected
edibles will be provided. As Dr. Valette’s time is
very limited, we request you arrive at about 8:30
so we can register everyone in time for the meet-
ing to begin at 9:00.

SUWA (Nagano-ken)

Topic: Jazz Chants and the Streamline Video
Speaker: Shelagh Speers
Date: Sunday, March 29th
Time: 1:30  p.m.
Place: Suwa Bunka  Center
Fee: Free to alI
Info: Mary Aruga, 0266-27-3894

Carolyn Graham’s Jazz Chants get students
to practice even complex structures painlessly.
There are collections for children as well as
adults. The Streamline video accompanies the
popular textbook series.

Shelagh Speers taught EFL in Hamamatsu
before joining Oxford University Press in 1986.
She edited the JALT ‘86 Handbook for confer-
ence participants.

TAKAMATSU

Topic: Radio English Programmes for Stu-
dents’ Home Listening

Speaker: Hisao Nishijima
Date: Sunday, March 15th
Time: 2-4:30  p.m.
Place: Takamatsu Shimin Bunka  Centre
Fee: Members and first-time visitors, free;

students, ¥250;  others, ¥500
Info: Michael Bedlow, 0877-62-2440

Shizuka Maruura, 0878-34-6801

This presentation will introduce various
ways to use broadcast radio English teaching
programmes to increase the time students spend
listening to English. Often students only hear
about 10 minutes of English tape per class.

Practical suggestions will be given on how stu-
dents can listen to a programme regularly at
home from April and how teachers can incor-
porate this into their lessons.

Hisao Nishijima (B.A., York, U.K., M.A.,
Kobe City UFS) teaches at Kobe YMCA and
Hinomoto Junior College.

There will be plenty of time for questions and
discussion. Take advantage of our Social Offer
and bring a new visitor Free. Discussion
continue at Coffee Garden Season, next to
Bunka  Center, after the meeting.

can
the

TOKUSHIMA

Topic:

Speaker:
Date:
Time:
Place:

Fee:
Info:

Integrating Drama Activities into
Syllabus
John Dougill
Sunday, March 29th
1:30-4:30  p.m.
Tokushima Bunri Univ., No. 14 Bldg.,
Room 22; 0886-22-9611
Members, free; non-members, ¥ l ,000
Sachie Nishida, 0886-32-4737  (days)
Noriko Tojo, 0886-53-9459 (eves.)

Drama activities provide a valuable means for
the use of language to communicate, yet few
teachers make full use of their potential, partly
out of anxiety and partly because drama activi-
ties are often viewed as an entertaining sideline.
The various activities explored in this workshop
are involving but non-threatening in nature, and
are directly related to the coursebook or speci-
fied language goal. Careful use of drama activities
should ensure greater creative and physical
involvement on behalf of the students, making
learning at the same time more enjoyable and
effective.

John Dougill  graduated in modern languages
and did a post-graduate course at Oxford Univer-
sity, after which he taught for three years in the
Middle East. For 10 years he taught EFL in Ox-
ford and was reviews editor of the EFL Gazette
as well as editor of the IATEFL Newsletter. He
is a visiting lecturer at Kanazawa University.

TOKYO

Topic: Phonology
Speakers: 1) George Deutsch - Stress; 2) Derald

Nielson - Rhythm and Intonation;
3) Tom Dow - Reductions

Date: Sunday, March 22nd
Time: 2-5 p.m.
Place: Sophia University, Lib. 8 12
Fee: Members, free; non-members, ¥500
Info: Prof. Oshima, 03-416-8477

Tom Dow, 03445-7840
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The presentation by George Deutsch will be
concerned with Stress as focus of meaning on the
word, phrase and discourse levels. He has an M.A.
in linguistics from Georgetown, has been teach-
ing at universities in Japan for many years, and is
currently at Seisen Women’s College.

Derald Nielson will discuss how intonation is
affected by physical movements and about recog-
nizing intonation patterns, and also how meaning
is conveyed by intonation. He has recently
studied phonology in Geneva at the C.E.E.L.

Tom Dow, a teacher at Aoyama Gakuin
Women’s College, will focus on teaching Ameri-
can reductions and will cover some of the prob-
lems and strategies involved.

TOKYO Business SIG Seminar

Topic:

Date:
Time:
Place:

Fee:

Info:
Program:

9:00
9:30
9:45

10:30
11:l5

12:00
12:45

1:30
2:15
2:45
3:45
4:45

Meeting the Needs of In-Company
Programs
Tuesday, March 10th
9 a.m.-S p.m.
International House, Roppongi; 03-
470-3211
Members, ¥8,OOO;  non-members,
¥10,000
Marilyn Books, 03-229-0199

Registration
Welcome
English Required for Japanese Busi-
nessmen, Kaoru Kobayashi
Needs Analysis, David Hough
The Limits and Uses of Testing, Derald
Nielson
Lunch
Communicative vs. Linguistic Goals,
John Fleischauer
Setting Realistic Goals, Nobuhito Seto
Coffee
Panel Discussion
Question-and-Answer Session
Closing Remarks

YOKOHAMA

Topic: Developing Reading Skills and Strategies
Speaker: Catherine Tansey
Date: Sunday, March 8th
Time: 2-5 p.m.
Place: Yokohama-shi Gino Bunka Kaikan

(near JNR Kannai station)
Info: Bill or Kumiyo Patterson, 0463342557

Ms. Tansey will conduct a workshop/discus-
sion meeting on how to make better, faster, and
more proficient readers of your students. The
reading strategies that she will talk about are
based on the text Reading Power and she will

demonstrate how to use the material in that text
in an outside reading program.

Ms. Tansey has the M.A.T. of the School for
International Training, served in the Peace Corps
as a teacher, and taught EFL in France and ESL
in the U.S., Japan, and Morocco. She is currently
the Director of EFL Publishing for Addison-
Wesley Publishers, Japan.

GINO
BUNKA
KAIKAN
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For use with ANY English Course!

The Supplement
You’ve Always
Wanted !

Charts & Pictures for Fluency, Seido’s
new Supplementary Manual, to ac-
company Charts and Pictures for stu-
dents.

 Brief sessions of conversation flu-
ency to add variety and color to
any English course.

l Accompanying a student’s book of
187 full-color pictures.

l A wealth of conversational vocabu-
lary and structures in a natural
build-up.

For an examination copy send this coupon together with your name,
address and the name of your school at the address below.

 COUPON
JALT L. T. 

 62-F

seido language institute
12-6 Funado-cho, Ashiya-shi 659, Japan
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Positions
Please send Positions notices to the Annoncements
Editor (address on page 3) to be received by the first of
the month preceding publication.  Age sex, religion Or
other forms of non-job-related specifications  are not
encouraged.

(JAPAN; U.S.A.) Private corporation which
provides consulting and training in intercultural
communication and English for business offers
positions in California and Japan. Applicants
must have a strong professional background in
training for business personnel, solid academic
qualifications, and extensive Japan experience.
Bilingual preferred. Send resume to Clifford
Clarke, IRI International, Inc., One Lagoon
Drive, Suite 230, Redwood City, CA 94065,
U.S.A.

(FUKUOKA) New International School seeks
one dedicated (expatriate or Japanese) full-time
EFL teacher for a two-year term beginning now
or April. American-owned, solidly established,
family-oriented school. Required: appropriate
professional credentials, at least l-2 years’ ex-
perience in Japan, with both the capacity and
firm resolve to remain here. The ideal applicant
will probably further show a pattern of career
success and progress, business or supervisory
skills, an appreciation of the market’s perspective
on his world, wide competency with students of
various ages/needs, and a bright, earnest air with
the ability to see challenges where others see
problems. For all this (s)he will be treated well
and well compensated. NIS, 582-3 Tokuda Biru,
Futsukaichi, Fukuoka 818; 092-925-4268.

(KANSAI) Applications are invited for a Hi-Jo-
Kin position in the English Department of Inter-
national Buddhist University in Habikino City
(35 minutes from Tennoji in Osaka). Native or
non-native speakers of English. Requirements
include a Certificate of Attendance at an In-
troduction to Self-Access Pair Learning training
seminar (see Bulletin Board) directed by
Nicolas Ferguson, as well as his recommendation.
For  fur ther  information:  Tom Pendergast ,
06-443-3810.

(KASHIMA/OSAKA/KOKURA) People, partic-
ularly couples, with backgrounds and experience
in TESOL, ESP and communication or cross-
cultural training, for full-time teaching positions
from July. An advanced degree is desirable but
not a necessity. Initial contracts are for one year,
renewable upon satisfactory performance. Infor-
mation: Walter Matreyek, Manager, Sumikin-

Intercom, Inc., 5-15 Kitahama, Higashi-ku,
Osaka 541 (06-220-5500),  or Andrew Vaughan,
Manager, Sumikin-Intercom, Inc., l-l-3 Ote-
machi,  Chiyoda-ku, Tokyo 100 (03-282-6686).

(KYOTO) The Kyoto YMCA English School is
seeking applicants for part-time positions in our
evening and Saturday courses. Two years’ English
teaching experience required; EFL and/or teach-
er training preferred. Full-time possible for well-
qualified applicant. For further information:
Y a s u s h i  Kawachi,  Y M C A .  Sanio Yanagi-no-
bamba, Nakagyo-ku, Kyoto 604; 075-231-4388.

(NAGASAKI) Outgoing, personable individual
who enjoys working with groups to teach full
time in our English Conversation School. Previ-
ous teaching experience or training is preferred
but not essential. Primary duties include teaching
up to 20 hours per week, assisting with curric-
ulum development, and participation in special
programs. Salary: ¥180,000  plus transportation
to Nagasaki, free housing, transportation to and
from work, medical and dental insurance, and 40
days’ paid vacation. Starting date, April 1st; one-
year contract, renewable. Send resume, recent
photo and personal letter of introduction to:
Steve Kolak, Nagasaki YMCA, l-4 Ofunagura-
machi,  Nagasaki 850.

(OSAKA) Native speakers for full-time (approx.
20 hours/week) and part-time positions in eve-
ning classes starting April. Some teaching experi-
ence preferable. Sponsorship and working visa
available for full-time teachers only. Send resume
(in English) with recent photo to: Peter Duppen-
thaler, Educat ional  Research and Training
Section, ECC Foreign Language Institute, 2-l-l
Nakazaki-nishi, Kita-ku,  Osaka 530.

(TOKYO) Assistant Manager position available
immediately with an ESP management training
company which teaches and provides management
training course to prepare Japanese businessmen
to deal with foreign customers domestically and
abroad. Required: a B.A. or M.A. in TESL/TEFL
and/or Business; native English speaker; teaching
experience; and business-related experience.
Two-year renewable contract. Salary: ¥300,000/
month, yearly bonus of ¥400,000  or more based
on the success of the company, bonus on com-
pletion of contract, and immediately available
furnished apartment (employee must pay the key
money, deposit, and rent). Please send resume,
transcripts, and color  photo to:  Excel lence
Corporation, R. Lon Combs, General Manager,
Kawaguchi Bldg. 8F, Iidabshi l-8-10, Chiyoda-
ku, Tokyo 102.
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MEMBERSHIP INFORMATION

JALT is a professional organization dedicated to the improvement of language learning and teaching in Japan, a
vehicle for the exchange of new ideas and techniques and a means of keeping abreast of new developments in a rapidly
changing field. JALT, formed in 1976, has an international membership of some 3000.  There are currently 23 JALT
chapters throughout Japan. It is the Japan affiliate of International TESOL (Teachers of English to Speakers of Other
Languages) and a branch of IATEFL (International Association of Teachers of English as a Foreign  Language).

Publications - JALT publishes The Language Teacher, a monthly magazine of articles and announcements on profes-
sional concerns, and the semi-annual JALT Journal. Members enjoy substantial discounts on Cross Currents (Language
Institute of Japan) and English Today (Cambridge University Press). Members who join IATEFL through JALT can receive
English Language Teaching Journal, Practical English Teacher, Modern English Teacher, and the EFL Gazette at
considerably lower rates.

Meetings and Conferences - The JALT International Conference on Language Teaching/Learning attracts some 1500
participants annually. The program consists of over 200  papers, workshops and colloquia, a publishen’ exhibition of
some 1000 m2, an employment center, and social events. Local chapter meetings are held on a monthly or bi-monthly
basis in each JALT chapter. JALT also sponsors special events annually, such as the Summer Institute for secondary
school teachers, and regular In-Company Language Training Seminars.

Awards for Research Grants and Development - Awarded annually. Application must be made to the JALT
President by September 1. Awards are announced at the annual conference.

Membership - Regular Membership (¥6,000)  includes membership in the nearest chapter. Joint Memberships
(¥10,000),  available to two individuals sharing the same mailing address, receive only one copy of each JALT
publication. Group Memberships (¥3,600/person)  are available to five or more people employed by the same institution.
One copy of each publication is provided for every five members or fraction thereof. Associate Memberships (¥5O,OOO)
are available to organizations which wish to demonstrate their support of JALTs goals, display their materials at JALT
meetings, take advantage of the mailing list, or advertise in JALT publications at reduced rates. Application can be made
at any JALT meeting, by using the postal money transfer form (yubin furikae) found in every issue of The Language
Teacher, or by sending a check or money order in yen (on a Japanese bank) or dollars (on a U.S. bank) to the Central
Office.

Central Office: Kyoto English Center, Sumitomo Seimei Bldg., SF., Shijo Karasuma Nishi-iru,  Shimogyo-ku, Kyoto 600;
tel. (075) 221-2376. Furikae Account: Kyoto S-15892. Name: “JALT’
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Coast to Coast, by Jeremy
Harmer and Harold Surguine,
provides the perfect route to
success in English. This specially
written 3-stage course takes ‘false’
beginners up to intermediate level,
and its balanced and wide range of
activities encourage students to
learn and use English actively. 
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If you are looking for a coursebook that
has an international setting

is full color throughout
is based on a structural/functional syllabus

and
has the artwork and design Oxford is famous for

just send us the coupon below for your FREE copy of

ORBIT
The new adult course from Oxford English

 To: OXFORD UNIVERSITY PRESS
3-3-3 Otsuka, Bunkyo-ku, Tokyo 112  (03) 942-1101

P/ease send me a FREE inspection copy of ORBIT ONE q
ORBIT TWO 
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