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REFLECTIONS ON THE PAST, THE PRESENT, AND THE FUTURE

By Mary Finocchiaro
(Excerptedfrom an article in the English Teaching Forum, Vol. XX, No. 3, July 1982.)

I hope that you will not feel deceived or
frustrated when, despite the title, you find that I
do not plan to talk about new hypotheses related
to verb tense or aspect.

I should like instead to start reflecting on the
past by recalling two events - one negative but
not unexpected, the other decidedly positive -
which took place about twenty years ago. Both
had a far-reaching effect on the language-teaching
profession. The first was the definitive turning
away from structuralism, behaviorism, and its off-
spring the audiolingual approach - which follow-
ed nearly two decades of grumbling and confusion;
the second was the fortunate and timely publica-
tion of the English Teaching Forum, which in the
succeeding twenty years has continued to aid teach-
ers in more than a hundred and thirty countries to
help their students acquire English, in spite of the
vehement controversies that have raged around us.

From about 1963, slogans, hypotheses, and
short-lived won&r methods have followed one
another in quick succession. During these years,
the Forum has provided a reasonable, enlightened
discussion of the conflicting points of view and
has continued to espouse several principles that
all practicing teachers could be aware of: (1) There
are no really bad ideas in teaching: we can always
find, within any theory or method, a nugget of
information or a technique that will work with our
personality and our students’ learning strategies.
(2) There should never be a question of adopting
in toto one o r  another of seemingly conflicting
notions, as for example, the cognitive-code
theory versus habit formation; accuracy versus
fluency; acquisition versus learning; contrastive
analysis versus  error analysis. Elements from
both sides of these “opposing pairs” can be effec-
tive for many students at different stages of the
learning process. (3) Throughout the history of
language teaching, theories and methods have
gone through a recurring cycle: development, arbi-
trary enforcement (particularly by the followers or
“school” of a leader who - in all justice to him
- may have set forth the idea tentatively), a brief
period of enthusiasm - generally ten to twenty
years - and rejection. (4) We cannot, we should
not, ignore the achievements of the past, To do
so would severely limit our view of current trends.

I will cite three episodes that underscore the
last statement: (a) At a conference in 1975, the
American psychologist John Carroll said: “It is
sobering to read John Kelly’s book 25 Centuries
of Language Teaching and to realize that what we
think is new today was being done centuries ago

4

in some part of the world.” (b)  Without using the
exact words, Palmer (1917) repeated in the early
twentieth century what Comenius had written in
1648: “Let us teach and learn: the few before the
many; the short before the long; the simple
before the complex; the general before the
particular; the nearer before the more remote, the
regular before the irregular” (Comenius 1657).
Many of us would still subscribe to those precepts
today. (c) Finally, a personal reflection: When I
traveled to many areas of the world giving
demonstration lessons, teachers would often come
up to me and say, “Well, you can do it. You must
be a born teacher.” I would always answer,
“Rubbish! One becomes a teacher by loving the
students and the subject, by reading extensively
in the field, as well as through trial and error,
sweat and tears.” They would persist and ask me
for my secret, and I would tell them the truth: “I
have not changed my basic teaching steps in fifty
years except to add or delete a few devices or
techniques in the practice stage.” To their sur-
rise, I would pull out a card on which I had noted
Herbart’s steps, written in the early 1800s given
to me by a professor of educational psychology
over fifty  years ago. As you read them, you will
undoubtedly recognize that you use most of these
same s teps  every day.

1.  Preparation: review of familiar, relevant
material .

2. Presentation (which Herbart called
apperceptive mass): examples of language in use
and the discovery of rules by the learners.

3 .  Association of new and familiar material.
4. Systematization: generalization; recapitula-

tion of new material in a context (see Kelly
1969: 312-14; Titone 1974).

5. Application: practice.

How else could I conclude these introductory
remarks than by citing the French proverb “Plus
ca change, plus c’est  la m&me chose” - the more
things change, the more they remain the same?

Theories and Methods
in the Twentieth Century

Many theories and methods favored at the turn
of the century are still in use today in various
parts of the world. Moreover, few theories and
methods practiced in the past disappear complete-
ly. We improve them and discard the non-
productive features in them, but much remains
that is integrated into a succeeding approach. To
take a fairly recent example, we still utilize some
facets of the audiolingual method with its
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emphasis on structural linguistics and behaviorist
psychology. We have not done away with
dialogues, but the ones we find in texts today are
shorter and more lifelike. Moreover, we now
make certain that learners comprehend the mean-
ing of all utterances through pictures, gestures,
dramatization, or native-langauge equivalents (in
classes where all the learners understand the same
language). We enable some students to remember
some dialogue utterances through role-playing and
other forms of dramatization but never through
brute memorization. We still make time, where
necessary ,  to do some pattern drills leading to
habit formation, but utterances today are usually
contextualized. We still believe - and recent
research does not disprove this - that a student
response that is rewarded by the teacher is re-
inforced and therefore learned, while negative
teacher reaction or feedback is generally detri-
mental to learning. (This was a basic theory of
Skinner [1957],  the “father” of behaviorism.)

One of the problems I have in writing this
brief survey is to select from the plethora of
hypotheses, theories and methods or techniques
those that are important and those that are less
important. I shall mention those aspects of teach-
ing theory and methods that I have used myself
- with unsatisfavory or gratifying results - or
which I have seen good teachers use effectively or
poorly in some fifty countries. Among those that
have made an impression on me - for a variety
of reasons - are:

1. The Gouin Method, in which sequential
actions are accompanied by utterances that de-
scribe the action being performed - first by the
teacher and then by individual learners (Gouin
1880). This was quite effective with younger
learners and is still in use today.

2. The Direct Method, in which chunks of
language are taught in the target language. I loved
it as a study of French because I had a superb
teacher. However, to many learners, especially
older ones, the excessive preoccupation with pro-
nunciation and intonation, the time often spent
in getting a meaning across, and the tension
caused by the exclusive use of the target language
were frustrating. Nevertheless, except where
teacher aids and a vast collection of objects and
pictures are available, the Direct Method - or the
newer Graded Direct Method - is the only feasi-
ble approach in countries like the United States,
Great Britain, and Israel, where the learners come
from numerous linguistic backgrounds.

3. Basic English (Ogden 1934; Richards
1943),  which I was forced to use for two years in
the New York City schools. In Basic, language is
simplified to include only sixteen verbs and eight
hundred content words. The tasks students were
asked to perform (e.g.. Use these words to write a

correct sentence: I basket with go the to park a)
were time-wasting puzzles, and did not lead to
even the suspicion of interaction or communi-
cation. I decided to change my job when the
supervisor told me I had committed a felony
because I had taken out my mirror and said
‘mirror” in order to teach “a glass for looking.”

4. The Grammar-Translation Method. This
has been with us through the centuries and is still
with us. I hear it used all around me in my work
assignments. In this, again there are excesses
that are deplorable. Only the deductive approach
to grammar learning is used. In German I mem-
orizd  the rule. “aus, bei, mit, nach,  etc., take the
dative,” but I never heard or produced an example
with any of those prepositions! Translations of
meaningless sentences were found in texts, as for
example The pen of my grandfather is on the
dresser of my grandmother, and The ice is hot.
These exaggerations are the fault not only of the
textbook writers but also of teachers who are
afraid to use their intuition and common sense to
modify and adapt the presentation of the rules and
practice activities in a method or text in fashion.

5. The Reading Method (primarily in the
United States and Canada). In the late ’20s.
people concerned with education began to realize
that few students graduating from high school or
even college spoke any foreign language correct-
ly and fluently. A commission of American and
Canadian educators headed by Professor Coleman
prepared a report (Coleman 1929) in which they
stated that research and observation indicated that
no one could learn to understand or use the
spoken language in the limited time for language
study given in schools. They recommended that
the reading skill be emphasized, and that only
the grammatical structures found in the reading
selections be presented primarily to ensure recog-
nition. Instead of grammar texts, readers were
used, containing original or simplified and adapt-
ed stories. If the books selected were interesting
and at their reading level, many of the students
derived a positive feeling of achievement from
the Reading Method. It is interesting to note that
in the last decade the market has again been
flooded with simplified readers at “1000 word” or
“1500 word” levels, etc. (based on the West or
another reading list). In some instances, the
words may be simple but the sentences in which
they are embedded are quite complex and therefore
difficult for students to decode.

6. Structuralism, Behaviorism, and the Audio-
lingual  Method. The Second World War brought
with it in the United States the realization that
military personnel who would be serving over-
seas could not understand or speak any foreign
language. Intensive, total-immersion language
courses were launched as an immediate remedy for
the situation. The work of Leonard Bloomfield

(cont‘d on next page)
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(cont’d from previous page)
(1933, 1942) in linguistics, Edward Sapir (1925,
1949) in cultural anthropology, and B.F. Skinner
in psychology was used as the basis for materials
preparation. Structuralism, behavioristic psychol-
ogy, and the audiolingual  method dominated the
American scene until about 1960, when the first
complaints (which had been felt by many) were
voiced aloud. The whispers soon became a roar,
particularly after the publication of Chomsky’s
two books on transformational
(Chomsky 1957,  1963)

grammar
and his criticism of

Skinner’s work (Chomsky 1959).

In the audiolingual approach, the structural-
ists. and consequently textbook writers, em-
phasized the formal properties of language (the
oral and written forms of nouns, verbs, etc.)
which students had to learn in order to encode
and decode speech, whether or not they under-
stood the meanings of the individual words or of
the spoken message they were to convey. These
were the years Lewis Carroll’s “Jabberwocky” was
quoted ad infinitum to indicate that any student
could understand structural meaning if he under-
stood the formal signals of language (e.g., the
fact that the signaled a following noun or that
-ed attached to a word generally signaled the
simple pasf or, with an auxiliary, the past par-
ticiple or the passive voice). While thii was true,
it brought learners no closer to comprehending
what was being said. The methodologists of
those years underscored, too, the necessity of
overlearning - a principle that led to endless
mimicry a n d  memorization (“mimming  a n d
memming”). They believed also in presenting the
pronunciation of words by means of minimal
pairs, even though few students knew some of
the obscure words that often made up these pairs.

The overlearning, the attention to form, and
the daily exhaustion of teachers after five or six
classes using the audiolingual method still did
not produce large numbers of learners who could
communicate with either the teacher, their peers,
or native speakers of English.

7. Transformational Theory and Cognitivism.
Despite the Chomskyan “revolution” and the atten-
tion to cognitive psychology that grew from it
(and has since gone far beyond it), no real method
has emerged from the generative-transformational
theory. This was in part Chomsky’s own wish
when he announced that his theory referred primari-
ly to native speakers and not to second- or foreign-
language learners and that his theory could make
no contribution to language teaching. While his
statements are true, there are several aspects of his
theory that have been adopted by practicing teach-
ers and researchers; for example, (1) the concept
that a language makes infinite  use of finite means
(depending on the language, thirty phonemes can
enable its speakers to say anything they want to
in that language);1 (2) learners should be helped to

interpret ambiguous sentences (e.g., Flying planes
can be dangerous) by learning to recognize the
kernel (deep or base) structures from which they
are derived; (3) by the same token, sentences that
look alike on the surface but are derived from
different kernel sentences should be practiced sepa-
rately with appropriate words in the sentence
slots, as, for example, Chomsky’s pair, John is
eager to please and John is easy to please.

On the other hand, Chomsky’s notion of crea-
tivity has been misunderstood by many teachers,
who expect imaginative ideas and utterances to
spring full-blown from their learners’ minds after
one week of learning at the junior high-school
level. Misunderstanding of his notions that all
human beings are born with a Language Acqui-
sition Device in their brain and that all languages
contain universal categories has led to the
erroneous beliefs that (1) learners can acquire
language effortlessly and (2) we need to teach only
what is not universal. The truth of the matter is
quite different: (1) second- or foreign-language
learning is a long, arduous process that depends
on cognitive and numerous personality and affec-
tive factors as well as on stimulating, effective
teaching; (2) the “universal negative,” for exam-
ple, is expressed in different forms and positions
in nearly all languages.

The cognitive-code theory is nothing more
than the old well-known inductive approach in
which learners are given examples (models) of
language in a context or a situation and then are
helped to discover the rules or generalizations that
underlie the structure or communicative expression
embodied in them. Despite the fact that this
information has been available for centuries, many
articles continue to speak endlessly about the
cognitive-code theory versus the habit-formation
theory.

Good teachers today, as in the past, follow the
“cognitive-code theory,” that is,  the inductive
presentation of a linguistic item or category, with
tasks and activities that will  lead to habit forma-
tion of features of pronunciation, morphology,
and syntax - which will, in turn, lead to fluency
and accuracy. By loosening controls and encourag-
ing students to emit spontaneous utterances from
the repertoire of linguistic items they have stored
in their memories, good teachers have always led
their  s tudents to the kind of interaction  and
communication in class that duplicates communi-
cation in the real world. Today, however, the
majority of teachers and texts focus more specific-
ally on social communication as the major objec-
tive of language teaching.

8. Cornrnunication Theory, Sociolinguistics,
and Humanistic Psychology. While the United
States was concerned about what to put in the
place of the audiolingual approach, France was

6
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using and exporting the audiovisual method,
which made extensive use of filmstrips and tape
recorders or cassettes, while many teachers and
textbook writers in Great Britain were advocating
the situational method. Both methods had their
ardent followers and their denigrators. Again how-
ever, both methods could have been and were used
to good effect by teachers who had the courage to
adapt and to transfer the newly learned material to
social situations other than those in which it was
initially presented and, above all, to follow their
own intuitions in modifying the methods to suit
their teaching styles and their students’ learning
styles.

It was, however, at about the time that the
Audiolingual Method was declared nonviable that
sociolinguists, Hymes (1964, 1972) in the United
States and Halliday (1973) in England, began
speaking and writing about the importance of
semantics and of a theory of communication.
These theories. together with humanistic psychol-
ogy, which underscored the importance of man-as-
person rather than man-in-general (Nuttin  1968).
and of affective factors and personality traits in
learning (Maslow 1970),  gave rise to a gamut of
hypotheses, methods, approaches, and techniques.
Limitations of space will not allow me to go
beyond making three brief statements about
semantics, communictive  theory, and humanistic
psychology. (See the bibliography at the end of
this article for more extensive treatments.) Atten-
tion to semantics gives the learner a variety of
behavioral, linguistic, and paralinguistic alterna-
tives (gestures. sounds, stance. etc.) to convey a
message. Attention to communicative theory ena-
bles the learner to realize that since every speech
act takes place in a specific social situation, he
must be aware of the people (number, age, sex,
roles, status, personality, etc.), the place, the
time, and the topic, in order to determine whether
he will need to use a colloquial, informal, or
formal variety of English in communicating with
his interlocutor(s). Moreover, appropriateness and
acceptability of speech in the particular social
situation are as important as accuracy of pronun-
ciation or grammar, if not more so. Humanistic
psychology has brought back the pivotal impor-
tance of motivation and personality factors in
language learning and the necessity for making
the learner feel valued by teacher and peers in the
classroom.

The objective of second-language teaching has
become the development of communicative com-
petence, including as it does the central role of
appropriateness and acceptability of the speech
act in the particular sociocultural situation in
which it is said. While many teachers are using
an eclectic approach - presenting grammar, situa-
tion, and topic as they did in the past but adding
numerous communicative tasks and small-group or
paired activities to the presentations - others

h a v e  d e c i d e d  t o  a d o p t  a  functional-notional
approach, which is designed to lead to communica-
tive competence from the first day of learning.

The functional-notional apoproach was  the
work of representatives of the countries in the
Council of Europe, whose original purpose was to
prepare material for adult “guest workers.” the
project is now being expanded to include all inter-
ested nations, all age levels, all levels of instruc-
tion, and a number of languages. The functional-
notional, or communicative, approach integrates
communication theory, attention to grammar, to
semantics, to situation, and to humanistic psy-
chology. In addition to the fact that the material
has undergone wide experimentation, the project
has the unusual merit of incorporating a unit-
credit system in its curricular plan:  persons who
have studied particular functions of language,
structures, units, or specific notions (vocabulary
items) will be given credit in receiving school
systems no matter which textbooks they have
used.2

Several other methods have sprung up in the
United States. However, some of these do not
embody the principles found in the functional-
notional or other communicative approaches, nor
have full courses in such methods been made
available in which teachers could “see” communi-
cation - if not on the first day, at least at the
end of 150 or 200 hours. Moreover, in some
cases, success depends on very small classes. We
will have to wait for further enlightenment about
these methods.3

The 70s also witnessed the birth and early
demise of perfomance objectives of competency-
based education; of teacher accountability follow-
ed by that rather intimidating grid form known as
interaction analysis, in which teachers’ activities
had to be checked by the teacher himself, an
observer. or a videotape recorder every three(!)
seconds during the lesson. The ’70s are also
remembered as the years when “relevance” and
“focus on the learner” were the battle cries of
persons who, without having spent time in the
classroom, wrote erudite books on how the
teacher should “move out of the way and make
space for the learners.” As McKim  (1972) states
so aptly, “only the teacher can make a class
really learner centered and learner oriented!” Alas,
only a few voices were raised in defense of the
teacher. But we know that the teacher is and
always has been “the crucial variable” in the
learning process, throughout all the  centuries of
language teaching (Finocchiaro 1974).

Issues for Researchers

It is obvious that much more research and
experimentation with widely diverse populations
is required to transform some hypotheses to sound

(cont’d on next page)
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(cont‘d from previous page)
theories that teachers feel they can live with. The
following are some of the principal problems that
require more definitive answers:

1. The significant differences between learn-
ing and acquisition.

2. The Monitor Theory (Stevick’s 1980 ques-
tions and diagram seem pertinent).

3. Needs analysis. A great deal of time is
being spent on this issue,  particularly with
respect to adults. What about children and adoles-
cents? Since their needs are generally neither
foreseeable nor predictable, what should be includ-
ed in the language curriculum (a) that they would
fiid relevant in their present learning situation
and (b) that would give them the potential and
incentive to continue to leam that language (or
another) later in life?

4. The sequence and timing of skill acqui-
sition. Some researchers feel that speaking should
be deferred (Postovsky 1981); some, that reading
should be started early (Lado 1981). I would agree
with starting reading early, particularly when the
Ll and L2 writing systems are the same. But what
if the Ll has no writing system, so that the
learners have never read in their own language?
Should the four basic skills be integrated from the
outset? Which should precede the other? Why?

5. Students’ learning styles and strategies.
While some promising research is in progress,
much more needs to be done across different
cultures and age groups. Assuming that  we do
succeed in identifying all possible learning styles
and strategies (do learners have one or more than
one? in which circumstances? etc.), the important
question is: what will teachers, curriculum
designers, and textbook writers do to match the
strategies and styles to tasks and activities
generally found in teachers’ manuals or text-
books? Individual instruction, use many media,
group or-?

6. Can the language laboratory be integrated
effectively with classroom work? When? How? I
think it can; I have seen it done.

7. How does effective teaching lead to effec-
tive learning? What characteristics in learners and
teachers make the difference? How important is
the textbook? When is grading of material
essential?

8. Two longitudinal studies conducted in the
United States indicated that learners generally
leam what they are taught; that no one method is
superior to another (Scherer and Wertheimer
1964; Smith 1970). What then are the variables
that make a major difference in learning in a
formal school situation?

9. Are formative tests useful? In which circum-
stances? How often?

10. Is distant (autonomous) learning superior
to school learning? When? For whom? How could
autonomous learning be made effective?

Issues for research studies are many and
varied. I would urge that the above questions be
made a matter of concern to psychologists, lin-
guists, sociolinguists. curriculum designers, and
others who are interested. I would urge, however,
that results not  be published until the experimen-
tation on which they are based has been replicat-
ed in similar or entirely different circumstances.

In Conclusion.. .

. . .let me say, “Yes, miraculous changes can
take place by the turn of the century.” But I would
add, with increased emphasis, a plea I made in
1974: “Despite the strides we have made in TESL
or TEFL program objectives, moving - as we
have - from a knowledge of grammar as a ter-
minal objective, to the development of reading
skills, to an emphasis on structure, to a concern
for meaning, to the goal of communicative
competence, to a search for truth in language, I
should like to submit that communicative com-
petence and truth may not be enough. Under-
standing and speaking a common language or
stating the truth as one sees it do not necessarily
lead to true communication. We have had ample
evidence of this fact throughout history in civil
wars and in the irrational persecutions of one’s
countrymen.

“We must have the courage to stop drilling or
reading or whatever, and instead to take steps to
help our students, from their earliest years, to
listen to each other with attention and with
interest; to appreciate differing points of view; to
respect diversity; and to question their own
values. Instead of expending all our efforts on
extinguishing or rechanneling false linguistic
analogies, let us change the direction of our
teaching whenever and wherever necessary to
extinguish or rechannel aggression, to help our
students accept another’s opinions and feelings,
or to eradicate bigotry and prejudice.

“The world, our countries, our communities
will survive with faulty pronunciation and less
than perfect grammar, but can we be sure they
will continue to survive without real communica-
tion, without a spirit of community, indeed with-
out real communion among peoples? Part of the
answer lies in the hands of everyone in our
profession. Seeking the truth to that answer is a
challenge we cannot, we dare not, refuse to
accept.”

8
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Mary Finocchiaro has written extensively and what follows is a very short, selective bibliography of

materials that are available in most English-language bookstores and libraries.

Teaching English as a Second Language. Harper and Row, 1969.
English as a Second Language: From Theory to Practice. Regents, 1914.
“The Crucial Variable in TESOL: The Teacher.” The Human Factors in ESL. In On TESOL ‘74. Select-

ed papers from the eighth annual TESOL convention, Denver, Colorado, March 1974. Edited by Ruth
Crymes  and William E. Norris. TESOL, 1975.

“Classroom Practices in Bilingual Education.” Georgetown University Round Table on Languages and
Linguistics. International Dimensions of Bilingual Education. Edited by James E. Alatis. Georgetown
University Press, 1978.

“Teaching Learners of Various Ability Levels.” English Language Teaching Journal, Vol. XXXIII, No. 1
(October 1978): 1-12.

The Functional-Notional Approach. With Christopher Brumfit. Oxford University Press, 1984. Japanese
translation by Katsunori Manto. Taishulcan, 1987.

Notes
1. This principle had been recognized for many

years but never before stated in such definitive terms.
2. All Council of Europe material is now being

made available to the general public. Texts by Chancerel,
Richterich, van Ek, Wilkins, John Trim (Project Direc-
tor), and others, are available from Pergamon Press,
Oxford, England.

3. Quite apart from these more recent approaches,
we should not neglect to mention the development
during the ’60s and ’70s of programmed learning ma-
terials designed for self-study, in which the linguistic
items were graded in small incremental steps to facili-
tate acquisition. Students using these materials learned
immediately - through a prearranged electronic signal
or some typographical device - whether or not their
responses in the drills were correct.
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TEACHING WRITING: PUTTING FORM LAST

By Catherine Walter

Recent studies of both native and non-native
people writing in English have brought up some
interesting  points:

First You Make an Outline

Traditionaly teachers have encouraged students
to divide the writing process into pre-writing,
writing and revision. While these categories have
some validity, there is strong evidence that they
do not correspond very precisely  to the processes
good writers  use; and in fact people who have
trouble writing are often trapped by the strict
application of the categories. As Zamcl says in
talking about skillful writers,

The thinking, brainstorming, and note-making
that is believed t o  precede actual composing
took place even after the writing began It
seems that while some  planning was necessary
to help them think through the topic. they  were
quite willing to shift directions once they dis-
covered an alternative, and more satisfying solu-
tion. Revising, too, was evident throughout, for
students rewrote as they wrote, some revising
entire chunks of discourse, some attending to the
clarification of a previously stated idea. Thus.
one of the major findings of this study was the
extent to which ESL advanced writers understood
that composing involves the constant interplay
of thinking, writing, and rewriting.l

Note that not all Zamel’s  subjects wrote things
down during the planning stage - some just star-
ed into space - but some period of planning was
evident. At the same time, the plans of success-
ful writers were open to change as they went
along.

Getting the Language Right

Several studies have shown that unskilled
writers, both native and non-native, apply pre-
maturely a set of rigid, critical rules for editing to
their written products. They are more concerncd
about the surface form of their writing than the
ideas or feelings they are trying to communicate.
Skilled writers, on the other hand, “devised strate-
gics that allowed them to pursue the development
of their ideas without being sidetracked by lexical
and syntactic difficulties. For non-native writers,
these strategies included writing down the English
word in question and circling it, leaving a blank
space for a word or phrase, or using their own
native lan uage

2
when the word(s) in English fail-

ed them.” These students were aware that they
could return to these matters, that the exploration
of their ideas was of primary importance, that
being too worried about the right word in the
middle of a thought might make them forget the
thought itself.

The Basis

Winterowd3 studied three groups of native
speaker university students: good writers; those
who could write well informally but had difficul-
ties in a more formal mode; and those with severe
difficulties. In the second group two subgroups
emerged. Those who did a fair amount of reading
for pleasure outside the classroom acquired the
necessary writing skills after a minimum of
instruction, as if an acquired but dormant skill
needed only to be activated. The input was there;
only the channel for output needed to be. opened.
Those who did not read for pleasure had much
more difficulty.

Secondly, several studies have shown that for
writing to improve, the quantity of writing is
important. Students must get the opportunity to
write often. One study4 deliberately eliminated
any overt  concentration  on grammar from the
course, and the students’ grammar in their writing
improved more than that of students who had
remedial grammar tuition but wrote less.

Thirdly, it is clear that the motivation for writ-
ing is not the icing on the cake, but a determin-
ing element in whether progress is made or not.
Some of the factors which have ben shown to be
important are: topics that are self-chosen in
consultation with the teacher; reliance on first-
hand experience; variation of resources (see the
“My Share” article by David Horowitz in the May
1987 issue of The Language Teacher); and reality
of writing task, i.e., to what extent is the student
writing in order really to communicate something
to someone? This last point is crucial, and teach-
ing practice over the years may have been quite
counterproducdve in this regard. If the teacher
approaches the student’s writing “as if  thought
were  merely the  means for eliciting grammar,” it
is a very clear way of saying that the ideas in the
writing have no audience.

Implications of the Research

Noting that extensive reading does seem to
have an influence on writing skill, teachers can
attempt to make sure that students do a fair
amount of reading in English for pleasure (e.g.
class sets  of readers). It would, incidentally, bc
interesting to see if English rhetorical patterns
were thus acquired by, for instance, Japanese
learners, whose own rhetorical conventions are
so different from those of English; or if explicit
study of these forms was necessary.

What about the problem of providing oppor-
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tunities for frequent and copious writing (versus
the teacher’s nervous breakdown from overwork)?
One obvious means is to set tasks so that stu-
dents expect to write more than one draft of a
piece of written work (and not to worry too much
about form in the first draft at least). Or teachers
could ask students to choose what they judge to
be their own best pieces of writing for marking;
the teacher would merely check that other writing
had been done, and not read the student’s entire
output. Well-motivated students could be asked to
keep a journal in English, which the tacher would
only read if invited to (making it clear that she
or he would only mark for ideas, not form).

What does it mean to mark “for ideas. not
form”? Use praise (“original idea”; “well put”),
showing that you are a real audience. Use per-
sonal response (“I had the same thing happen
once”). With the second draft of the writing in
mind. use questions that will encourage elabora-
tion of the ideas (“Why did you feel that way?”
“Can you give any examples?“). This marking
only for ideas will help students to concentrate
on them, just as skilled writers do in the initial
stage of their writing.

Students can be taught to comment on ideas
as well, when they write texts to show to one
another in small groups (photocopied or other-
wise reproduced). For example, each person in the
group could be required to say one thing he or
she liked about the ideas expressed, or to ask a
question about content.

Another way of saving the teacher’s evenings
for the cinema, and one which will pay big
dividends for students, is to get them to write in
class time. as the teacher walks round and gives
help when it is needed. It should be made clear
that the teacher will not be able to help every-
body every time, but that he or she will make
sure everyone gets a chance for help. Emphasis
should be put on the importance of getting the
ideas right before worrying about the language,
and strategies for avoiding getting sidetracked
should be elicited (or specifically given, if neces-
sary). Time spent with each student can be used
to raise questions about the writer’s intentions,
and to focus on the discrepancies that exist be-
tween what the writer wanted to communicate and
what is, in fact, communicated. As students come
to understand this process, they  can serve as
“teachers” for each other, and eventually incor-
porate this teacher-reader voice into their own
interactions with their texts.

This concentration on ideas gives the students
the assurance that they are writing for real
readers, and not just for a teacher who, like a
lawyer reading a contract, will try  to pick holes
in it wherever she or he can. Of course another
way of providing another occasional audience is

to assign tasks involving letters to real com-
panies or organizations, and/or to encourage stu-
dents to try and find English-speaking penfriends
(International Pen Friend League. Pen Friend
Service, Saltash,  Cornwall, U.K.).

If it is felt that rhetorical conventions do need
some emphasis, it may be more productive to
introduce a “model” of English writing only after
students have produced their own first drafts. The
students will be receptive to the differences since
they have worked out the ideas for themselves
first. Additionally, if handled correctly this can
have the salutary effect of “demoting” the model,
showing it not as something to imitate, but some-
thing to refer to.

Editing

Only when the students are satisfied with the
way they have expressed the ideas in their writing
will they worry about editing for language. Now
they can find the right word in English; some
teaching of dictionary use may be necessary here.
Persistent problems in this area can be treated
with remedial exercises, perhaps from some of the
writing skills books that are available.

Notes
1 .  “The Composing Processes of Advanced ESL Stu-

dents: Six Case Studies” by Vivian Zamel, in TESOL
Quarterly, 17:2,  June 1983. (On this  point see also the
excellent article,. “Shaping at the Point of Utterance” by
James Britton in Learning to Write: First Language/
Second Language, edited by A. Freedman, I. Pringle and
J. Yalden, Longman  1983.)

2. Zamel, op. cit.
3. “From Classroom Practice into Psycholinguistic

Theory” by W. Ross Winterowd, in Learning to Write:
First  Language/Second  Language, ed i t ed  by  A. Freed-
man, I. Pringle  and J. Yalden, Longman  1983.

4. “Sentence Combining: Improving Student Writ-
ing Without Formal Grammar Instruction” by Frank
O’Hare, Urbana. Ill.. NCTE. 1973.

5. Errors and Expectations by M.P. Shaughnessy,
OUP, 1977. p .  84.
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WHAT RAPID-READING MATERIAL SHOULD BE LIKE
FOR THE ACQUISITION OF SKILL

By Hiroyuki Watanabe, Niigata High School

The EFL/ESL  teacher must use, as Rivers
(1970:368) says ,  “a well-constructed textbook
that reflects his objectives and his chosen method
for achieving these objectives.” This is, as she
says, partly because it facilitates the work of
teaching, and partly because the textbook deter-
mines the major part of classroom teaching, with
decisions already made about three primary fac-
tors: what the students will learn, how they will
learn it ,  and what sections of the work will
receive most emphasis.

It is true that “the experienced teacher will
adapt the material in the textbook, supplement it
in many ways, and add emphases of his own”
(1970:368). But if a textbook doesn’t reflect
chosen objectives or teaching methods, that extra
work will be a great burden. And if the work can’t
be done for some reason. the teacher would find it
very difficult to achieve the objectives. After all,
it is most desirable that the textbook reflect the
objectives and teaching method of the teacher
who uses it.

But this.  it seems, is not the case with the
rapid-reading materials in most high school Eng-
lish textbooks in Japan. When an experiment was
set up to teach rapid reading and context clues in
1985, most of the Mombusho  (Educational Depart-
merit)-authorized high school textbooks were
examined. As a result, only a few textbooks were
found which appropriately reflected the objective
of rapid reading.

The purposes of this present study are: first,
to discuss generally what reading material should
be like; second, to discuss  what conditions rapid
reading material should meet for the student to
acquire the skill, third, to check authorized high
school textbooks for these conditions; and final-
ly, to make suggestions for better rapid-reading
material on the basis of these results.

EFL/ESL  teachers must be able to think of
teaching/learning material as material for the read-
ing skill they expect their student to use and
acquire. They tend to think of it either as material
for the language/structure or as material for plea-
sure/information, because reading activities are
very often divided into these same categories:
reading for the l a n g u a g e / s t  and reading for
pleasure/information.  This dichotomy has obscur-
ed the fact that the student is aquiring the skill

by applying it in the process of reading, whether
for language learning or for pleasure, though in
an imperfect form at the beginning stage of
learning. So teachers should be reminded of this
dimension which may be called “reading for
skill.” Then they can think of reading material as
material for skill-building, as well as for language
learning purposes or for pleasure.

In other words. teachers should be concerned
whether reading material is really contributing to
student acquisition of reading skills, to what
extent and in what aspects.

Ito (1977:97-99) lists up 21 reading sub-skills
from deciphering letters, to reading aloud, to
selecting readings to fit different purposes and
materials. The student should be well trained in
these sub-skills to acquire good reading skills.
That’s why reading material should be more skill-
oriented.

From another viewpoint, it can be said that
reading material for reading skill has two sides:
one for acquisition and the other for application.
Or we may say, respectively, skill-getting  and
skill-using. As mentioned above, students acquire
and apply the reading skill simultaneously while
reading. This leads us to think that materials both
for skill-getting and skill-using will be the same.
As a matter of fact  the material itself is almost
the same except in the degree of linguistic and
semantic difficulty; skill-getting material should
be easier to read than skill-using material. But,
the teacher should be alert to another important
difference between them

This difference is in the way of presentation.
First, skill-getting material should be preceded by
an explanation of why the skill is necessary and
how it can be acquired. Then the material should
offer sufficient skill training to the student. On
the other hand  skill-using material doesn’t need
to explain the why and how, or give any skill
training, because the material is simply for the
student to read rapidly and assumes that training
and rationale have already been acquired. There-
fore, unless a good deal of reading with skill-
getting material is used in advance for practice,
he cannot get all the benefits of skill-using
material .

Nevertheless, as far as the rapid-reading ma-
terials in most high school textbooks are
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concerned, the student seems to be forced to read
skill-using material before he is well enough
prepared to do so. Unless the teacher works hard
to supplement the material, and eventually to
change it into skill-getting material, the student
will have to proceed to reading skill-using
material without knowing how to do so properly.

s of Skill-Getting
for Rapid Reading

For rapid-reading material to qualify as skill-
getting material, it should meet at least the fol-
lowing conditions, in addition to those of skill-
using material:

1) It instructs students on why and how they
should acquire the skill, especially why and how
they should read rapidly and why and how they
can possibly increase their comprehension to 60,
and perhaps as high as 70, percent

2) It gives them an idea of how to read a para-
graph and guess the meanings of unfamiliar words
through context clues.

3) It gives them systematic training in the
Skill.

Following is an explanation of these condi-
tions in more detail so that they may be under-
stood in regard to skill-getting material for rapid
reading.

1 .  Why and How Rapid  Reading: High
Reading Speed with  Reasonable
Reading Comprehension
Rapid reading is a form of reading that re-

quires speed  with reasonable comprehension, not
perfect comprehension It is “reading for fluen-
cy,” not “reading for accuracy” (Brumfit,  1977).
To acquire the skill of rapid reading, the student
has to be free from his old habit of “reading for
accuracy,” forming a new habit of “reading for
fluency.” A level of 70 percent comprehension is
what Fry (196.562) calculated as reasonable in
“reading for fluency,” or rapid reading.

At the introduction of this style of reading,
the student should be instructed on why it is
necessary, and how he can use and acquire it. He
should be given an explanation about the im-
portance of speed and a not-necessarily-perfect
comprehension, since his reading style has most
likely developed into a slow, careful, intensive
reading for details.

As the student gets used to the new style of
rapid readiig, the teacher will make it clear and
the student will understand that rapid reading
comes between intensive reading and extensive
reading, and how it works in skimming and scan-
ning. This understanding will encourage its use
whenever necessary, and it will eventually be-

come a habit, one part of the student’s entire
reading skill.

2. Paragraph Reading and Context Clues
Paragraph reading is an integral part of rapid

reading.

Rapid reading can be divided into two major
styles of reading in its function: skimming, read-
ing for the gist; and scanninf, reading for speci-
fic information. In either style it is most
advisable for the student to read a larger unit. The
largest unit in reading is a paragraph. Thus, wheth-
er skimmmg or scanning. paragraph reading plays
a very important role.

Rapid reading, whether for the gist or for
specific information, may be hindered by some
unfamiliar words the student runs into in the
process of reading. If the dictionary is intermit-
tently consulted, the process of reading will  no
longer be rapid reading. As an alternative to dic-
tionary consultation, however, context clues can
be used to get, or at least guess at.  the word
meanings. And very often even more and better
information will be gained.

3. Systematic Training
The student should be given a lot of systema-

tic training in rapid reading, first with skill-get-
ting material and then with skill-using material.

In this systematic training, the student will be
encouraged to try to read faster, then much faster.
The point is that, more than anything else -
even at the risk of poor comprehension for the
time being - reading speed has to be increased.
Even if reading comprehension is less than 60 per-
cent, there is no need to be discouraged or worry
about reading skill Comprehension will improve
as efforts continue to read quickly, which can be
done well only with equally quick comprehension.
What students have to worry about is their ten-
dency to read rapid reading material as if it were
intensive reading material, that is. very slowly
and meticulousIy,  aiming at 100 percent under-
standing of both  the language and the content

Systematic training in paragraph reading  and
context clue use means having the student move
between the theory and the practice, as in
Watanabe’s experiment on reading (1986). In this
experiment, for example, the theory was summed
up on just one B4-size  sheet of paper of instruc-
tions on rapid reading and context clues. The
paper was constantly at the students’ side so that
they could refer to it when necessary in their
practice of paragraph reading and context clues.
Likewise there should be frequent reference in
procedures between theory and practice, in order
to reinforce and fully  establish ability in para-
graph reading and context clue use.

(cont‘d on next page)
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(cont‘d from previous page)

Results of a Check of
Rapid-Reading Materials in
Authorized Hieh School Textbooks

Of the conditions discussed above on skill-
using material for rapid reading, the rapid-reading
materials in the authorized high school textbooks
were examined. The textbooks, which were avail-
able to me as of November, 1986, were 24 text-
books of English I. 17 textbooks of English II,
and 21 textbooks of English IIB. The results are
as follows:

1. The number of textbooks that meet all
three conditions of skill-getting material for
rapid read-ing:

English I=0/24; English II=O/17; English IIB=0/21
2. The number of textbooks which explain

why rapid reading is necessary:
E n g l i s h  1=0/24;  E n g l i s h  II=0/17;  E n g l i s h  lIB=0/21
3. The number of textbooks which explain

how to read rapidly with skill-getting material:
E n g l i s h  1=0/24;  E n g l i s h  II=0/17;  E n g l i s h  IlB=3/21
4. The number of textbooks which refer to

the rather low reading comprehension in rapid
reading:

English 1=0/24;  English  LI=O/17;  English IIB=0/21
5. The number of textbooks which instruct

on paragraph reading with some exercises:
E n g l i s h  1=0/24;  E n g l i s h  II=1/17;  E n g l i s h  IIB=4/21
6. The number of textbooks which instruct

on context clues with some exercises:
English  I=O/24;  English II=O/17;  English IIB=l/21
7. The textbooks arranged according to the

number of rapid reading materials per textbook
(the number in brackets is the number of rapid-
reading materials per textbook):

English I English II English IIB
[0] 14/24 1 l/l7 17/21

 4/24
3/24 3/17 0/21

121 2/17 0/21
[3] 2 / 2 4  0/17 2/21
[4] l/24 l/17 l/21
[5] 0/24 0/17 2/21
[6] 0/24 0/17 1/21
8. The number of textbooks which have ex-

tensive reading materials with either a simple
comprehension check or none  at all  under  the
headings of “Reading,” “Reading for Fun,” ‘Read-
ing to Enjoy,” “Supplementary Reading,” and the
like:

EngIish I=8/24;  English II=6/17;  English IIB=2/21

1. More skill-getting materials for rapid read-
ing are needed, with good instruction on why and
how students should use and acquire the skill.

As the statistical figures show, no textbook
explains why the student should read rapidly,
though three textbooks of English IlB give direc-
tions on how to read rapidly with skill-getting

material. No textbook wams against the wrong
reading strategy in rapid reading - that is, read-
ing for voluminous details, or reading for 100
percent  comprehension.

What these results’ suggest is that in using
most of the textbooks examined, the teacher has
to do everything - from the instruction on the
why and how of rapid reading, to providing its
skill-getting material, and training the student
with it. All this preparatory activity has to be
done before the student starts reading the skill-
using material in the textbook, either at home or
at school; otherwise the teacher cannot satisfac-
torily achieve the teaching objective of rapid
reading.

One of the textbooks, however, is almost
perfect with respect to rapid-reading material. It
is o n l y  missing the why-instruction. One
wonders, in fact, why this element is missing
from every textbook Is it so taken-for-granted
that it needs no presentation to the student? I
think why-instruction, if it is done well, is one
of the best incentives for the student to use and
acquire rapid reading.

2. Paragraph reading and the use of context
clues should be well connected with rapid reading.

Only one textbook of English IIB has both
instructions and skill-getting materials on rapid
reading,  paragraph reading, and context clues.
Two textbooks of English IIB  have both instruc-
tions and skill-getting materials on rapid reading
and paragraph reading, but don’t have any instruc-
tion on context clues or any skill-getting materi-
al for their use. One textbook of English IIB  has
just explanations and skill-using material for para-
graph reading, and no rapid-reading material. One
textbook of English II has instructions and skill-
getting exercises on paragraph writing, but has
no rapid-reading material.

Thus paragraph readiig and the use of context
clues are closely connected with rapid reading in
almost none of the textbooks. The student needs
them not separated but united. If students are not
given any chance to put them together in their
reading, then their rapid readiig will not be so
rapid, and will be interrupted every time an un-
familiar word is encountered.

3. The student should be guided to practice
rapid reading in order to move from intensive read-
ing to extensive reading, and to use it habitually
in extensive reading.

Most textbooks have either rapid reading
material or extensive reading material. Only one
or two textbooks have both  of them. To be more
exact, if a textbook has some reading material
headed “Rapid Reading” or “For Rapid Reading,”
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it doesn’t have any material named “Reading for
Fun” or “Reading to Enjoy.” Yet in both
materials the language and the content are easier
than other lessons in the same textbooks, and
there don’t follow any Grammar. Review, Useful
Expressions, Exercise, etc. sections, as in the
other lessons. Instead, just a simple comprehen-
sion check follows these materials. I wonder if
any student can tell the difference between them.

So it seems that rapid reading and extensive
reading are not so well distinguished in the minds
of textbook makers. Or rather, the term “rapid
reading” is used almost synonymously with “ex-
tensive reading,” or whatever name the latter cate-
gory has in the textbooks. But there is a clear-cut
distinction between them. Rapid reading helps the
student shift from intensive reading to extensive
reading and then remains as part of extensive read-
ing. So rapid reading should not be confused with
extensive reading at all.

4. Even if the textbook doesn’t save enough
space for rapid-reading material, it should include
at least an introduction of rapid reading with its
whys  and hows, hopefully with some skill-
getting material; but never just a couple of skill-
using materials, or extensive reading material
without explanation.

If there are two kinds of textbooks, as describ-
ed below, which will be easier and more helpful
for the teacher to use, adapt and supplement in
teaching rapid reading? And which will be easier
and more effective for the student to use in learn-
ing rapid reading?
Textbook A: some instructions on the why and
how of rapid reading with two stories to apply
the ideas of it, which would add up to about 20
pages out of the total volume of 200 pages.
Textbook B: three stories just labeled “Rapid
Reading,” which also would add up to about 10
percent of the page volume.

In the case of Texbtook A, what the teacher
has to do is perhaps to supply one or more extra
rapid-reading materials if time allows. The stu-
dents will try rapid reading on the textbook
stories and confirm  to themselves how it works.
They will then try rapid reading further on the
supplementary reading supplied by the teacher.

In the case of Textbook B.  teachers them-
selves are obliged to give the instructions on
rapid reading. They must also prepare some ma-
terial to go along with them, if time allows. If
they cannot do all these things, students may try
to read the stories rapidly, but probably fail,
because they have little understanding of rapid
reading. If, however, teachers make all the neces-
sary preparations beforehand, students will get
some understanding of and experience with rapid
reading.

Most of the textbooks examined in this study
are much more like type B than type A.

The final goal of teaching/learning  material
for reading is to enable the student to use and
acquire the reading skill concerned. This study
reveals that this viewpoint isn’t well reflected in
most current high school textbooks as far as
rapid-reading material is concerned. What should
be done now is clear: Materials developers must
relfect on this problem and increase the amount
of skill-getting material in textbooks; otherwise,
teachers will have a difficult time adapting and
supplementing  their textbooks to achieve their
objective of rapid reading. If they do not or
cannot do so, students can hardly be expected to
learn to read well.
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A GOOD LANGUAGE LEARNER:
A CASE STUDY OF MR. JAMES TZEN

By Tadashi Shiozawa, Yamanashi Eiwa Gakuin

November 1987

Everyone once or twice tries to leam a foreign
language in this international age, but most fail
to master one. They give up learning before they
are proficient. However, there are a few people
who have mastered a foreign language to a very
high degree of fluency. Mr. Ya-Way James Tzen,
a 30-year-old Chinese, is one of them. Why is he
so successful while others are not? The objective
of this paper is to “dig out” some factors con-
tributing to his success according to some recent
issues of language learning. which might help us
understand some basic necessities for becoming a
“good language learner.”

He started learning English in the seventh
grade as is customary in Taiwan. He used a govern-
ment-approved textbook, which was constructed
around the structure (vs. the function) of the lan
guage. At the very beginning of his studies, he
did not make any effort to do anything beyond
what he was told to do by his teacher. However,
he was lucky; his teacher was very skillful in
teaching English intonation and pronunciation,
which cannot easily be mastered after puberty. For
example, Mr. Tzen reports that the teacher taught
to pronounce “a little bit” as [@ li @rl b’t], not [a
li @t@l bit]. Thus he picked up a “natural” American
accent and became interested in the mysterious
sounds of English.” He did so well in these exer-
cises that the teacher even promised to buy him a
pen (though the promise has not been fulfilled
yet). His grades in English as well as in other
subjects were, therefore, always “Excellent.” Judg-
ing from his experience, he was continuously
receiving “positive affective and cognitive rein-
forcement” both from his teacher and from his
good grades. In addition, he was diligent enough
to master all the basic but critical points of
English structure.

Towards the end of his junior high school
days. he began to notice that there was a big gap
between the English taught at school and the
English used in the United States. He calls the
former “lifeless English” and the latter “spon-
taneous English.” To compensate for this gap he
began to listen to an English program on the
radio called “Studio Classroom.” But he was
amazed to find  out that he could not understand
anything that was said. He admits that the only
word he could understand was “good-bye” at the
end of the program. He became frustrated, even
more so when he thought of the accomplishment:
he had made during the preceding three years.

Some people quit learning a foreign language
when frustrated, but Mr. Tzen did not. One of the
main, and most critical, reasons is that he had
very high “global self-esteem” at that time. He
did everything better than anyone else at his age.
He received high grades in his other subjects and
was even elected class representative for the stu-
dent council. Yet he wondered why he could not
do well in mastering English With the help of
his industrious personality and high self-esteem
in other areas, he kept listening to the radio.

Many learners like Mr. Tzen pass through a
stage of frustration. In fact this stage of frustra-
tion seems to be an inevitable and significant
stage that every language learner has to go
through. By going through this stage, some
learners emerge with even higher motivation and
go on to establish a higher goal of English
proficiency.

Through a continued effort to listen to English
radio programs, Mr. Tzen’s  English improved. As
his listening comprehension became better, he
felt challenged by both the intermediate and the
advanced-level “Studio Classroom” programs. In
addition to listening to these 30-minute  programs
one to three times a day, once a week he listened
to two religious programs broadcast in English.
He also listened to the military network whenever
he had time.

One characteristic that all these programs
share is that the English spoken in the program
is not “lifeless” but “living and meaningful.”
Studio Classroom did not have even a single gram-
matical structure that a learner had to memorize.
Rather, discussions between a native speaker and
students on a topic chosen from Time magazine
or Newsweek were broadcast.

Since he is a Christian, a religious program
did not simply mean another English program but
something more meaningful related to the dis-
cipline of his life. All the programs he listened
to were rather difficult for him, but tbis difficulty
of listening to natural, spontaneous English made
him listen to the radio even more carefully and,
finally, improved his English to a very high
degree of proficiency.

Here it is worthwhile to mention that he paid
very careful attention to both the way a certain
word was used in a context and its pronunciation
at the same time. Also, he was trying to under-
stand the meaning of the speech as well. His
carefulness, i.e., his “field independency,” might

(cont‘d on next page)

17

Junior Hidt School EXJ>ecience 

Senior tti2h School Experjence 



The Language Teacher XI:12 November 1987

(cont‘d from previous page)
have helped him with the improvement of his
English even more in this particular learning
situation, learning English through the radio.

Although the radio is a useful learning aid,
simply listening to the radio cannot improve
one’s speaking ability. One has to talk in
English. Mr. Tzen  decided to repeat after the radio
announcer. and he repeated until his pronun-
ciation became almost as good as that of the
person he was imitating.

In addition, although he is rather introverted,
he attended two group English study meetings
taught by American priests, searching for oppo-
tunities in which he could practice his newly-
learned expressions. He says that he was not
afraid of making mistakes at all, for the sake of
getting his ideas across. In other words, he did
not have any “walls of inhibition.” This is partly
because he had high self-esteem, and partly
because he knew that, without making mistakes,
he could not form even one sentence. At home he
input information, and outside he practiced it;
then he re-input the information for the sake of a
better result next time.

He also kept a very good ‘balance of ambigui-
ty.” according to learning situations. When he
was practicing talking in English, he did not
think, particularly how he should express his
ideas, but what message he could get across. This
balance of ambiguity must have helped him learn
English efficiently.

For three years at senior high school he again
kept receiving positive feedback from his class-
mates and his English teacher, who later helped
him make up his mind to major in English litera-
ture rather than business at a university. His good
grades and the first prize  he received at an Eng-
lish oratorical contest must also have served as
positive reinforcement.

At the university, he majored in English and
fairly buried himself in English. In addition to
listening to all the radio programs he had been
listening to, he began to read various kinds of
English books and magazmes. This was because
he had noticed that studying English itself was
not enough to master English. When one speaks a
foreign language, a speaker has to switch from
the code of one language to another. Besides that,
the speaker has to change the way he thinks -
change the logical structure of his mind. To do
so, he has to understand the “logic” or “feeling”
of English. He can acquire this abiity only by
exposing himself intensively to English. There-
fore, Mr. Tzen tried to read and listen to English
as much as possible. At the same time, he took
very brief notes so that he could review what he

had been missing. By the time he graduated from
the university, he had accumulated more than ten
notebooks.

His intensive study of English during his
universi ty days is  very important  in that  i t
illustrates that after acquiring a certain level of
fluency, a learner cannot improve his English
dramatically unless he tries intensively to master
it. Learning “step by step” is for beginners. There
must be some period of time when the learner
finally pushes  himself as far as possible in order
to break the wall of daily conversation toward
intellectual use of the foreign language.

Although the main part of Mr. Tzen’s English
study during his university days was still listen-
ing to the English programs on the radio, he had
more opportunities to practice speaking. He took
a number of colloquial English courses, and he
made very good friends with each one of the
native American teachers at school. Incidentally,
he reported that from their daily contact he had a
chance to learn some non-verbal aspects of com-
munication such as gestures and signs of Ameri-
can people.

Mr. Tzen still kept listening to the radio and
taking brief notes on the programs, even after
graduating from the university with excellent
grades. But, being a businessman, he did not have
much time to study English From this point he
shifted his concentration from speaking and listen-
ing to reading. One of the reasons was that he felt
that he had to try more difficult English in order
to improve his reading and writing ability, and
another was that it was not easy to find someone
with whom he could practice his English speaking
skills.

Here we can see another contributing factor to
his success. That is, he knew what aspects of the
language he had to concentrate on according to
both his level of proficiency and the different
learning situation he was in

At the beginning level, a learner might have
to learn and “memorize” some basic rules and
vocabulary, as well as practice them. Even me-
chanical pattern practice has some value, in that
the learner might have to tram the muscles of his
mouth for better pronunciation. He may also  need
to consult a dictionary, for he does not have
enough reference in his mind to guess the mean-
ing of a word with. But as his proficiency be-
comes higher, he should try harder to guess the
meaning of unknown words without using a
dictionary.

At university a learner should put more weight
on improving his speaking ability than reading,
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H
ow

ever, 
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m
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is 

not
enough to account for his being a good langauge
learner. either. It is true that he has a very strong
w
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and 
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e-
ly high m
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 carry them

 out
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ith 
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THE DISCREPANCY BETWEEN THE REAL AND THE IDEAL
OF AN ENGLISH CLASS IN A KYOTO HIGH SCHOOL

By Charlene L. Fryou, Kyoto Joshi Gakuen High School
An  increasing number of educators have been

attracted to comparative studies of the American
and the Japanese educational systems, and they
have pointed out the significant differences in
education between the two nations. Among the
pros and cons of Japanese education, everyone
focuses on its defects, and points out that there is
very little interaction, very little questioning and
very little dialogue in the classroom of Japanese
schools. To sum up, in the classroom of Japanese
schools the teacher teaches and the students
absorb. This kind of teaching method is by no
means advisable in language teaching because it
is axiomatic that silence will not improve one’s
communicative skills. This article is concerned
with the difficulties that regular classroom
teachers may face in adopting grammar-oriented
instruction, and’ suggests how the teacher can
organize and conduct the class toward the goal of
L2 learning, in the area of developing of com-
municative skills. A seventh-grade class of a
Kyoto junior high school is used as the model;
the possible ways of learning L2 (in this case,
English) are discussed, paying particular considera-
tion to the physical environment.

As Krahnke and Christison  (1983) have
succinctly put it, “learning” is the result of “deli-
berate, structured, and conscious attempts to learn
the language,” while “acquisition” is the result of
“natural and meaningful interaction with other
speakers in the target language.” From this defini-
tion we can assume that the students in class learn
English and the “deliberate, structured, and con-
scious attempts” could be the key to the students’
success in learning English, hence the important
role of the teacher’s classroom conduct. Ideally
speaking, English (or any L2) should be learned
in natural settings; but the classroom learning of
English is by no means natural, because students
are confined to a specific physical setting (the
classroom), having little interaction w i t h
speakers of the target language; perhaps only the
teacher is a native speaker, and perhaps their
native language is used very often in the class-
room. In addition to this, the teaching method of
the Japanese school (high school and college
alike) has a problem: English teaching in Japa-
nese schools is generally grammar-oriented, and
the stress is placed upon reading and writing.
Many  defects of grammar-oriented L2 teaching
can be observed. One of them, for example, is its
“unnaturalness.” According to Dulay,  Burt and
Krashen (1982). when “the focus (of the speaker)
is on the content of the communication, the lan-
guage environment is natural.” Since the goal of
L2 learning is to acquire communicative skills, a

grammar-stressing method which imposes drills
and rule memorization on learners, with the result
of the evident lack of L2 skills of actual per-
formance in communicative situations, is “un-
natural.” Stevens (1983) is explicit about the
problems of grammar-oriented instruction: “most
learners who have had mom traditional, grammar-
based instruction cannot make use of their knowl-
edge of grammar when attempting to communicate
in L2.”  The other disadvantage of a systemic-
oriented curriculum is that it is against the natural
process of acquiring one’s mother tongue. The Ll
is acquired first orally, not grammatically. In
terms of communicative competence, grammar-
oriented instruction has a defect: because the
emphasis of the grammar-oriented method is on
memorization of forms and rules of the L2 and
neglects the teacher-student interaction, students
tend to be passive and reluctant to practice the
L2. As many critics have pointed out, practice
plays an important role in developing one’s
communicative competence. Selinger (1977). for
instance. referring to the importance of learners’
using the target language, points out, “the more
one practices, the better his competence should
become.” Thus, the emphasis on grammar in
teaching L2 does not improve one’s communi-
cative competence, the goal of L2 learning.

Krahnke and Christison’s summary of the
difference betwene acquisition and learning sug-
gests the possible way of learning L2 in the
classroom. The teaching method should be “deli-
berate, structured and conscious,” and provide
students with a “natural and meaningful inter-
action with” their teacher, who is the only native
speaker in the class. Learning English in the
classroom is “formal” and the setting is “un-
natural,” but the teacher creates a quasi-natural
setting in the classroom so that opportunities for
practice can be increased when the target language
is used and when the students respond and con-
tinue talking in English. Thus, practice begins in
the classroom with little actual consciousness
that the L2 is being used. Critics agree on the
importance of interaction and classroom discus-
sion in L2 learning. Rubin (1975) asserts that the
good language learner practices and usually takes
“advantage of every opportunity to speak in
class.” Since the natural process of language learn-
ing  begins with development of oral skills, it is
most crucial for L2 techers not to allow their
students to be silent and passive, but to encourage
them to participate in classroom discussion

In addition to the functional practice like a
teaching method, language acquisition researchers

(cont‘d on next page)
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(cont‘d from previous page)
have discussed a positive  relationship between
psychological factors (e.g. motivation) and class-
room performance. Gardner et al. (1977) point
out that “they (students in an intensive course in
French) became more comfortable with the lan-
guage, and more motivated to learn it.” This
remark suggests the psychological effects on L2
learning; though Gardner et al. do not articulate
about motivation, we can assume that the student
becomes motivated in class by familiarity with
the L2 and by good grades. They also point out
that beginning-class students are more ethnocen-
tric and, thereore, they perceive their L2 course as
being more difficult than intermediate and/or
advanced. This suggests sociological and cultural
aspects related to L2 learning. Ever since the war,
Japanese society has become increasingly west-
emized and foreign culture, especially American
culture, is not “foreign” to most Japanese, which
suggests that Japanese people are becoming more
comfortable with western ways. But though Japa-
nese  youth are immersed in foreign culture, their
understanding of foreign culture is superficial.
Their “encounter” with English in the classroom
may create anxiety for them when they recognize
the cultural difference between Japan and America
and the differences between English and Japanese.
And if the teacher applies the grammar-oriented
method. the difference in the learning process
between English and Japanese may surprise them.
Spolsky (1969) has pointed out the significance
of sociolinguistics to L2 pedagogy, as well as the
important role of interative motivation in L2
learning.  Though Japanese society has already
been to some extent influenced by American cul-
ture, Spolsky’s  remark still reflects the situation,
especially in the junior high school classroom.

As far as the physical environment is concern-
ed,  the classroom  is far from “natural.” Under this
limited and unfavorable physical condition, the
teacher can make the setting closer to a natural
setting by continuing to use the target language
and asking students themselves to keep using the
target language. Neither the common classroom
conduct of Japanese schools (based on the teacher-
student response) nor discussion between students
is natural. The teacher encourages the students to
talk with each other in the class, with little assis-
tance from the teacher. This kind of class conduct,
as a critic points out, can help to develop the
students’ communicative competence.1

The other “unnaturalness” of L2 learning is Ll
transfer. We can assume that L2 learning should
be deliberate, structured and conscious, in order to
avoid or minimize Ll interference with L2. The
students of this class have already developed Ll
knowledge to ,a significant extent that it can facili-
tate them to understand some basic rules of Eng-
lish grammar, while their knowledge of English
words, “Japanese English” which they previously
acquired through their everyday lives (katakana
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pronunciations), can be obstacles to their learn-
ing English.

As  we have so far discussed, it is obvious that
grammar-oriented instruction of English clashes
with the movement toward assessing performance
in L2 in terms of communicative effectiveness
and therefore the priority should be given to oral
communicative skills over the written language.
Since, like other Japanese students, the students
of this class have a slim chance of learning
English in a natural setting, class work plays a
crucial role in their L2 learning, which indicates
the importance of a teaching method. As has been
pointed out, the teacher of this class who first
sets the goal of the class as the development of
communicative competence. should conduct the
class in such a way that the teacher can reduce to
a minimum the “unnaturalness” of its setting and
consequently, the learning  process.

Note
1. Littlejohn (1983) argues in his article learner-

centered approach and concludes: “if adopted in a care-
ful and gradual way, learner-centered approach can offer
significant gains among otherwise passive, teacher-
dependent students” (607).
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PROBLEMS WITH TEXTS
DESIGNED TO TEACH BUSINESS WRITING

By David Wardell
This  is the second article of three in a mini-series by David Wardell  which looks at the problems of

selecting and using materials designed  specifically for the teaching of English for use in business.

I’d like to look rather closely nere at some
commercial materials which have been marketed
under the pretext of developing business writing
skills within the EFL community. I plan to
examine a number of commercial texts which
span roughly a 25-year  period, from 1962 to
1987. This review will reveal that our textbook
materials have not always benefited from pro-
gress made through linguistic research. Despite
our increasing understanding about how language
is acquired, textbook designers have not seemed
to respond to these developments. A number of
pedagogical weaknesses which were obvious
almost from the beginning still dog our footsteps.

“Model letters” have a common strategy
employed by authors of commercial texts for
teaching business writing. Of course, the pedago-
gical theory underlying this model letter ap-
proach corresponds to traditional beliefs that
expertise in composition can be achieved using
model essays. This instructional philosophy is
sometimes known as the “Taj Mahal  Approach,”
because learners - after having studied and
imitated a classical form - are expected to build
a monument of equal grandeur on their own.

While there have been studies which indicate
that formal models serve useful purposes in
developing expertise in writing (Brown, 1915 ;
Jenkins and Hinds, 1987),  this writer is willing
to state categorically that writing competence
cannot be left to develop exclusively from these
set pieces. However, quite a few textbooks
(King and Cree, 1962; Kench, 1972 and 1978;
Buschini and Reynolds, 1986) tend to limit
their attention to specimen letters and to lists of
set phrases; they provide rules and give detailed
descriptions  about what is acceptable and proper
in business correspondence, without supplying
very clear information how the student can
achieve these desirable goals.

In other words, the ritualistic elements of
business letters are given higher priority than the
cognitive processes which are necessary to the
composition process. Speaking fairly representa-
tively for those who advocate the “model ap-
proach,” Kench states that “the stereotyped
style of the business letter is not difficult to
acquire and comes automatically after a little
practice.”

My own experiences over the past ten years

while teaching writing within a number of busi-
ness communities provide ample evidence that
Kench’s ideas are simplistic, and that he fails to
address the real skills necessary for successful
writing in company settings. Furthermore, the
claim by Jenkins and Hinds (1987) that model
letters are requisite for ESL students learning to
compose business letters may be incorrect.
Language professionals working within com-
panies in Japan do these businesses and their
employees a great disservice if writing instruc-
tion is limited to the mechanical manipulation
of pre-set forms - slotting phrases into specimen
memos and model correspondence. Textbooks
which foster this approach should be set aside
and new writing materials developed.

Other commercially-prepared textbooks
advertise that they are designed to “develop
language skills” and that this language develop-
ment will promote effective business writing.
However, an examination of these materials
reveals that they consist of little more than
traditional grammar activities (Sheff, 1964;
Swales, 1971; Love and Tinervia, 1980; Webb
et al., 1987). Frequently, in order to justify the
word “business” in their titles, authors of these
texts change the vocabulary from traditional
classroom terms and supply instead the language
of commerce and trade. In other words, rather
than practicing patterns that evoke the world
of chalk dust and desks, these “business” texts
use terminology dealing with contracts, office
equipment, telephone calls, interviews and sales
meetings. However, beneath this facade of busi-
ness terminology lies the same design found in a
multitude of traditional grammar workbooks.

The philosophy underlying this type of
language instruction holds that learning rules is
necessary to the understanding of how a language
operates and that practice of each grammatical
component will one day lead to overall mastery
of the target language. Well. both of these
notions have been pretty well knocked on their
ear as the result of investigations into first-
language acquisition. We all know, for example,
that babies do not memorize formal rules before
they begin to communicate nor are they required
to drill linguistic forms in isolation the way a lot
of second-language students are trained. Without
formal instruction, babies end up with a very
good understanding of how their language works
and are capable of using it for effective com-

(cont‘d on next page)
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(cont‘d from previous page)
munication at a very early age so heavy doses of
grammar instruction are not necessarily essential
for language growth.

Even if we were to accent the premise  that some
rule learning may be appropriate, prescriptions
within these texts are often absurd and their
inclusion difficult to fathom. For example, on
page 67 of Worksheet: A Business-Based Writing
and Grammar Guide (Webb et al., 1987),  the
following directions appear:

When you are writing a paragraph, you do not
need to write the same sentence more than once.

Despite the arguments noted above, there are
a great many language instructors out there who
refuse to budge when faced with very convincing
evidence that their traditional way of instruction
- and here by “traditional way” I mean “gram-
mar-prescriptive approach”  is neither efficient
nor effective. I think it is not unfair to say that a
lot of those traditionalists are the students them-
selves - products of an educational system that
because of its heavy reliance on standardized
tests has reinforced the idea that language learn-
ing equals rule learning. But intransigence of this
sort should not be allowed to stand in our way
when a company’s management expects linguis-
tic competence within a fairly short time frame.
This means that language teaching professionals
should neither cave in to these misguided beliefs
about the study of language nor take the un-
productive path supplied by grammar-intensive
textbooks.

Still other commercially available textbooks
are designed around activities which presume to
focus on business writing. While these “activity
books” may seem to answer many of the needs
of a business writing classroom, an investigation
of the types of tasks they include makes it
obvious that caution is necessary before selecting
this sort of text. One of these, for example,
Take a Letter: An Introduction to Writing Busi-
ness Letters in English (Meyers, 1984),  is divided
into three parts: (1) form-filling and letter lay-
out, (2) basic letter-writing language, and (3)
practice letters. As a matter of fact, the activities
included here are an odd hodge-podge of things
to do, some of which have very limited value
in terms of learning to write and others which
are completely extraneous.

Two pages of the Meyers text are taken up
with “The Story of a Letter,” which is not a
description of how a letter is composed but
rather an explanation of how the postal service
operates. Another section of the book includes
pictures of office machines (e.g., a typewriter)
with definitions as captions. This simply does
not approach the task at hand - teaching writing
to EFL students for business purposes.

Filling out forms, one of the activities includ-
ed in the Meyers text, is a common feature of
many other business writing textbooks. This is
probably true because forms are widely used in
the world of commerce and trade. I do not
dispute the fact that forms are a common feature
within the business setting, but stop and think
for a moment why forms have achieved this
general popularity. The answer, I believe, is that
forms provide utility in gathering information -
an informationgathering process which, in fact,
bypasses skills requisite for composition. This
is to say that the language strategies needed to
complete a form may not have any value when
the writer sets out to prepare a memo, letter
or  report .

Because expertise in filling out forms may
not contribute appreciably to excellence in more
complex writing tasks, there is a major question
whether we ought to include forms in our
business writing curricula. If we do decide to
include this type of instruction, it should be
done with forms which exist within the trainees’
immediate environment and not with the make-
believe forms in textbooks.

“Real” versus “artificial” is a significant
issue when considering activity-directed text-
books. Farthing (1982) as well as Spiro (1985)
have written rather good texts except that in
both cases the business world in which the
student operates may be quite different from
the business environment depicted by these
authors. Farthing  has developed a series of
lessons in which the learners read and synthesize
a number of documents from the in-tray of an
office desk. From the letters, memos and forms
found in each lesson, various role-plays and
writing activities can be developed. Spiro’s text
is somewhat less ambitious in design, but it
essentially works the same way with lessons
built upon a variety of authentic business docu-
ments. The problem with both the Farthing and
Spiro texts is that the materials provided are
necessarily outside the real world of the learner;
they do not conform to the familiar letters and
reports that the Japanese businessmen have to
deal with in their own offices. Bridging this
gap between the artificial activities in these
books and the real tasks expected of the students
within the company setting can often be very
difficult. Therefore, EFL instructors may find
that “activity” books such as the ones discussed
here have greater value as models for teachers
to follow than as general EFL texts; comparable
lessons can be constructed using actual docu-
ments from the immediate business environment.

Of course, the most apparent weakness in all
of the above writing textbooks is their failure
to address basic composition skills. Attention
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is rarely given to pre-writing activities, audience
identification, techniques for the synthesis of
data, and all the other really crucial factors
requisite for writing - whether that writing be
for  business  or  for  some other  purpose.  Business
Reports in English (Confort  et al., 1984) moves
in this direction and attempts to cultivate some
basic composition strategies along with the
more familiar techniques for constructing a busi-
ness report. This is an appropriate approach.
It is not fair to assume that average EFL stu-
dents bring all this composition competence
with them when they arrive on our doorsteps;
yet this is clearly the presumption on the part
of a great many textbook writers.

Composition processes have been the object
of considerable research over the past decade.
While many of these studies have focused on
academic writing activities (e.g., Scarcella, 1984;
Spack, 1984; Horowitz, 1986; Urzua, 1987),
there is much that teachers in the Japanese
business community can learn from this data.
We can benefit from the information that has
been gathered by our colleagues on the univer-
sity level by applying the results of their research
to the training we are doing within the Japanese
business community. This may, in fact, require
us to set aside much of the familiar and tradi-
tional pedagogy of writing we have been using
up to now and begin to train with a different
set of methods and approaches. Traditional
writing instruction with its emphasis on form
may need to be replaced with training methods
which strengthen cognitive development. I

suggest that this type of change is vital if we are
to prove our  effect iveness  as  language teachers .
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general;  a quick  way to break  it into  groups or pairs; a creative way to take roll;  an icebreaker or mixer used
once or every class; a listening or video technique; a favorite conversation topic, game of exercise that

always gets a good response; an answer to a common problem such as ‘students never volunteer to answer
questions/never give an opinion/don't attend regularly/are of mixed ability”; an idea for a field trip or
class project:  a homework suggestion, including  diaries, extensive reading or NHK broadcasts; a testing
idea for teachers required to give grades. Don’t forget to mention the objective, the learner level, the
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read a names-off version of all submissions and select as many suitable ones for inclusion as space permits,
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We especially  encourage first-time writers!
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HBJ Japan has a long list of some of the finest ESL/EFL writing texts on the market. We
trust, from the large number of enthusiastic users, that these texts are of great value to the
academically-oriented student in Japan. We are also sensitive to another important issue:
Students of academic English are by and large university age and institutions are extremely
concerned with the limited budgets of these learners. For this reason, we offer four of our most
popular writing texts: Better Writing, Keys To Composition, From Sentence To Paragraph and
American English  Rhetoric in reasonably priced international reprint editions. When HBJ says
“value,” we mean it in both the educational and economical sense.

Gene Stanford & Marie N. Smith
Emphasizing paragraph development and organization,

coherence, unity, essay organization, and proofreading, this
basic composition workbook breaks all the basic skills of
writing down into small, logical, easy-to-master steps. The
book develops writing, skills gradually and systematically in
a learn-by-doing approach that teaches through activities and
exercises rather than lengthy explanatory materials.

It presents an easy-to-learn formula for writing paragraphs
and essays, which the student can then apply to other writing
assignments.

The use of typical student writing examples, rather than
more complicated literary modes, encourages students to
model their writing on attainable styles.

contents
Distinguishin  Between Specific and General/Composing the Basic
Paragraph/Giving Other Shapes to the Paragraph/Improving the
Paragraph/From Paragraph to bay/Improving the Essay

Susan S. Johnston and Jean Zukowski-Faust
A guide to writing for students of English as a second
language.

This text guides the students through the underlying
meanings and connections of English rhetoric to an
understanding of how to write acceptable college-level
expository compositions. An abundance of varied exercise
material for in class work, homework, and quizzes make this
text a complete couse in Itself.

The book is organized into three separate sections:
Rhetoric, Style, and Mechanics and Grammar, each with ten
independent units that can be used simultaneously or
separately as needed.

Students’ Bouk ¥1,900
Teacher’s Manual ¥4,700

Students’ Book ¥1,800
Original Edition with Answer Key ¥5,800

Robert  G.  Bander

Robert G. Bander 
Steps to writing competence for intermediate ESL
Students .

A two-track writing programme for intermediate and
advanced students of English as a second language.

This text provides extensive practice in structural principles
of writing an English paragraph, emphasizing the outline, the

This comprehensive writing text for intermediate and topic sentence, the controlling idea, unity and coherence.

advanced students provides an intensive expository writing Examples used as writing samples are mature,  and the

programme, from paragraphs to full-length compositions. exercises are varied and imaginative, motivating students to

Each chapter contains one or more annotated reading that practice,
illustrate basic rhetorical techniques; sections of rhetoric, There i s  a four part appendix including glossary of terms,
grammer; punctuation and vocabulary; and unique two-track composition topics, forms for writing business letters and

writing assignments with topics for both average and more
phrasal verbs,

imaginative students. Students Book ¥1,800

Students’ Book ¥2,100 Original Edition with Answer Key ¥3,300

Teacher’s Manual ¥4,700

Harcourt Brace Jovanovich Japan, Inc.
Ichibancho Central Bldg. 22-I, Ichibancho, Chiyoda-ku, Tokyo 102

Tel: 03-234-3912 ELT Hotline: 03-710-5180

Better Writing, Better Va1ue! 

Better \\ riling: 
J /UIII 1'.11.1g1.1ph '" J ,,.11 

Ke~ s to ( om position 

From Sentence to Paragraph 

.\merican English Rhetoric 
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 JALT News 

AMENDMENT TO JALT CONSTITUTION

The Executive Committee, at its meeting Aug.
29-30, recommended that an amendment to the
Constitution be presented for ratification at the
Annual  Bus iness  Meet ing  dur ing  JALT ‘87 .

The motion for the amendment, which in-
volves the addition of a phrase, reads as follows:

“Moved that the second sentence  of Article
V.1  of the Constitution be amended to read as
follows: ‘The term of office shall be for two years
or until their successors are elected with the
President, Treasurer, and Membership Chair-
person being elected in odd-numbered years to
begin service in even-numbered years, and the
Vice-President, Program Chairperson, Recording
Secretary and Public Relations Chairperson be-
ing e lec ted in  even-numbered years  to  begin  serv-
ice  in  odd-numbered years . ’  ” (Change under l ined)

The JALT Annual Business Meeting will be
held Sun., Nov. 22, from 4:00 to 4:50  p.m. in
room 15-201 at the Conference. Chapter officers
at the Conference are, of course, required to
attend, but we are looking forward to a sizable
proportion of the membership to be on hand to
move the organizat ion ahead in a  number of  areas.
Mark your  calendars!

A NEW STANDING ORDER SYSTEM
Never again miss out on an issue of The Lan-

guage Teacher, t hanks  t o  JALT’s  n e w  “ S t a n d i n g
Order System.” Simply by ticking the box marked
“Please renew my dues automatically every year,”
you can avoid future hassles - you will remain a
member in good standing and not be dropped from
the  ro l l s  un t i l  such  t ime  as  you  wi thdraw your
standing order. Renewal notices will not be sent,
but periodic  reminders will be printed on your
address label .  Dues may be paid at  conference
registration time or at chapter meetings.

ENGLISH TODAY GOING UP
- A N D  D O W N

English To&y, publ i shed  by  Cambr idge  Uni -
versity Press, has announced a price increase. The
price for JALT members for air mail delivery will
be raised from ¥3,310  t o  ¥4,700.  JALT, however,
has also started to accept orders for sea mail
de l ivery ,  which  br ings  the  pr ice  down to  a  very
affordable ¥2,700  per annum for the four quarter-
ly issues. Use the furikae form in this issue to
subscribe to English Today!

November 1987

PROCEDURES FOR 1987 ELECTION OF
NATIONAL OFFICERS FOR 1988-1989 TERM

As provided for in the JALT Constitution,
National Officer elections will be held by mail.
A postage-paid postcard ballot for your use is
included in this issue. Joint and group members
who receive only one postcard for two or more
members should make photocopies of the ballot
and mai l  them in  an envelope or  envelopes .

All JALT chapters were requested to submit a
list of candidates. In addition, a postcard for
indiv idua l  nomina t ion  of  candida tes  was  inc luded
in the July 1987 issue of The Language Teacher.
The enclosed ballot includes the names of all
those who were nominated and who have agreed
to run for office.

As a result of the changes in the JALT Consti-
tution and Bylaws passed at the Annual Meeting
in September 1983, those elected to the offices
of Vice-President, Recording Secretary, Program
Chairperson, and Public Relations  Chairperson
are serving for two years (i.e., until Dec. 31,
1988). Therefore, this year’s elections are only
for the offices of President, Treasurer, and Mem-
bership Chairperson. Their terms of office will be
from Jan. 1, 1988 through Dec. 3 1, 1989.

Voting must be done in accordance with the
fo l lowing  gu ide l ines .

1) All members of JALT paid up through
Oct. 31, 1987 (or later) are eligible to vote.

2) Completed ballots must be received at the
address on the postcard not later than Nov. 19,
1987, so to ensure timely delivery it is recom-
mended that mailing be before Nov. 16, 1987.

3) Voting may be done in one of the follow-
ing  two  ways :

a) By filling in the postcard ballot (or a
copy), including your name and chapter affilia-
tion at the bottom, and sending the postcard
through the mail “as is”; or,

b) For those desiring to submit a secret
ballot, by enclosing the marked ballot (with the
lower portion blank) in an unmarked envelope,
which is, in turn, placed in another envelope for
mailing. Put your name, chapter and return
address on the outer envelope only, and send it
to the address printed below (which is also
printed on the postcard itself).

4) The lower portion of all ballots will be
removed after voter eligibility is ascertained and
before  the  ba l lo ts  a re  counted .

5) Ballots which fail to identify the voter,
either on the ballot  itself or on an outer envel-
ope, will be considered void, and the votes there-
on will not be counted.

VOTE TODAY!
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PRESIDENT

DEBORAH FOREMAN-TAKANO
Deborah Foreman-

Takano has  been teaching
English  in Japan for 15
yeas. She earned a B.A. in
British literature from Eck-
erd College and an M.A. in
TESL from the Universi ty
of Illinois  at Urbana-Cham-
paign. She is currently
associate professor of Eng-
lish linguistics at Hiroshima
Jogakuin Daigaku,  where
she has  been teaching for--11 years.  Her research interests  include male-female
differences in English linguistic behavior and forensics/
argumentat ion theory,  both  of  which she teaches .  She
is also a specialist in technical writing, and is currently
conducting a pilot program for the Ministry of Educa-
t ion  on  spec ia l ized  Engl i sh  courses  for  engineer ing
majors at national universities.

She has been active in JALT for ten years, serving as
President  of  the Hiroshima Chapter  for  three years
(1984-1986) and as Editor of The Language  Teacher
since February 1985. She also  maintains an active mem-
bership in  a  number of  other  Japanese and interna-
tional academic societies.

“JALT has made enormous strides in its short
history as a professional association, thanks to the con-
sistent dedication and cooperation of its members. The
fact  that  everyone serving JALT at  both  the  local  and
national levels is a volunteer has helped to insure that
organizational matters quite properly take a back seat
to the professional language teaching concerns that gave
rise to it in the first place.

“I should like to see JALT maintain this perspective,
which  i s ,  in  my v iew,  the  reason  why i t  has  a t ta ined
in ternat ional  recogni t ion .  With  th is  focus ,  JALT can
both remain relevant to the pure professionalism of its
members and provide the international outlook that is
so necessary in foreign-language teaching.”
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DAVID A. HOUGH

David A. Hough is a lin-
guis t  and author .  He has
served  in  numerous  pos i -
t ions  of  JALT leadership
over the past ten years.

“JALT is entering a
dynamic per iod of  growth
where we need to work
together, listen to each
other ,  and look to the
future. Specifically, we
need to encourage:

1. Greater  Individual Involvement - JALT’s first
priority should be service to individual members through
activities which increase participation and foster profes-
sional growth.

2. Chapter Growth - Both old and new chapters
must be given every opportunity to grow. The national
organization should give maximum support to this.

3. New Leaders - JALT is at a stage in its develop-
ment  where  we need to  act ively  bui ld  new leaders  for
the future.

4. Community involvement  JALT is not an
isolated organization. It has responsibilities to the Japa-
nese community as well. Whenever requested, we should
offer our assistance.

5. International Networking -- As an international
organization, it is also our responsibility to contribute to
the worldwide language teaching profession.”

TREASURER

TORKIL CHRISTENSEN
Torkil  Chr is tensen grad-  

uated from SUNY at Al-
bany; he has an M.L.A. 
from the University of
Oklahoma and a  Ph.D.  in
l a n g u a g e  teaching from 
Southeastern University, .
Louisiana. He is currently 
teaching English at Hokusei
Junior College in Sapporo.
He has been in Japan over
ten years  and has  mainly
been teaching reading and
writing in recent years. He has been the coordinator of
the JALT Sapporo Chapter the last four years, and has
a l so  se rved  as  t reasure r  and  in  o ther  pos i t ions  in  the
chapter .  He i s  one  of  JALT’s  audi tors  and the  chai r
of the International Affairs Committee,  and he was
elected to  the  Elect ions  and Nominat ions  Commit tee
last year. He will guestedit the December issue of The
Language Teacher on False Beginners. His academic
interests are in reading and in fathoming language learn-
ing phenomena in  Japan.  He has  co-authored Stories
from Frieda’s  Diner, a reader for university students.

“JALT helps us  become bet ter- informed language
teachers. To achieve this we pay dues which are admin-
is tered by the  organizat ion.  The t reasurer  records  the
money transactions  and is  checked by the auditors.

“ In  the  las t  two years  JALT has  no t  been  ab le  to
complete  the  audi t ing  process .  and the  audi t  of  the
1986 books is still not complete as I  write this. As an
audi tor  th i s  year  I  made  i t  a  pr ior i ty  to  ge t  to  under -
stand why this situation has persisted. 1 have found that
many of the problems are procedural or relate to a lack
of appreciat ion of  the recommendations made by out-
siders (the auditors as representatives of the membership.

“The mechanical aspects of JALT’s bookkeeping are
today quite adequate, and as treasurer I will concentrate
on instituting procedures to make the JALT books ob-
jectively comprehensible. JALT is becoming very large
and i t  i s  of  cr i t ical  importance to  keep the f inancial
records meaningful and responsible as well as responsive
to the needs of the membership that provides the funds.”

PHILIP CROMPTON
Phi l ip  Crompton  i s  an

accountant and EFL teach-
er. He is currently JALT
‘87 Conference Chair,
Financial Steering Commit-
tee member, and Tokyo
Chapter Treasurer.

“JALT  is entering a
new era in its development.
In order to meet its poten-
t ia l ,  we need to  consider :

1. Individual Member Benefits - JALT’s financial
assets  should be used for  the benefi t  of  the member-
ship. This might include funding for scholarships, local
resource  centers ,  in tens ive  t ra in ing  programs (both  in
English and Japanese), job referral services, etc.

2. Funding to Chapters - Both new and existing
chapters should receive funding according to their indi-
vidual needs and activities.

(cont’d on next page)
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MEMBERSHIP CHAIRPERSON

KEIKO  ABE
Keiko Abe is a teacher

t ra iner  and author .  She  i s
currently National  Mem-
bership Chair, Domestic
Affairs Committee Chair,
and Yokohama Chapter
President.

“‘Thls is a very exciting
period of  growth for  JALT
- and one which needs:

1. Greater and More
Effective Membership Serv-
ices - In order to encourage greater personal involve-
ment  and  gowth ,  we  should  cons ider  such  th ings  as :
scholarships ,  profess ional  se l f -s tudy packages ,  local
resource centers, and job referral services.

2. Assistance to Chapters - we need to help exist-
ing chapters continue to grow by giving them assistance
with membership drives, and by developing a member-
ship services follow-up support package.

3. Support for New Chapters - The past year has
seen a  t remendous increase in  the creat ion of  new
chapters. This trend should be encouraged.

4. Local Cooperation - The key to JALT’s success
is  bot tom-up involvement .  In  th is  regard ,  we should
encourage cooptration between chapters in local areas.”

 :    JALT
  

SONIA YOSHITAKE
Sonia Sonoko Yoshi-

take spent much of her
ch i ldhood  ou t s ide  Japan ,
including two years in the
Uni ted  Sta tes .  I t  was  her
cross-cultura1  experiences,
frustrations and desires
that led her to get involved
in TEFL geared to a com-
municative approach in
1966 when she was still an
English linguistics major at
Kobe College. After gradu-
ation she worked as an interpreter for the Hyogo-
Washington State  Sis ter  Aff i l ia t ion Program. She has
con t inued  to  t each  s tuden t s  and  adu l t s  a t  he r  Son ia
Eigo Kyoshitsu in Kobe and at other institutions in the
Osaka  a rea .  She  holds  d ip lomas  in  Bus iness  Engl i sh ,
Technical Writing and Interpreting as well as the Eiken
and U.N. Eiken certificates. She is a member of TESOL,
the Goodwill Guides, and the Association for the Study
of Humanities. She has been a member of JALT since
1980. She served JALT’s Kobe Chapter as its Member-
ship  Chair  and,  for  the  pas t  two years ,  Pres ident .  She
has  wr i t t en  numerous  a r t i c les  in  Engl i sh  on  EFL and
cross-cul tura l  concerns .  Her  MA.  thes i s  p resen ted  to
Columbia  Pacif ic  Univers i ty  concerns  cross-cul tura l
problems in the teaching  of EFL in Japan.

“JALT,  with a membership of nearly 3,000, has
become an organizat ion which can exer t  i ts  inf luence
to  improve  language  teaching and learn ing  in  Japan.
While expansion of the organization through the addi-
tion of new chapters is a desirable goal, it is important
that we approach this cautiously considering our priori-
t ies  and the l imits  of  our  resources .  I f  we are  to  con-
tinue to grow both in number and influence, it is
important that we maintain our services to the current
membership  and s tabi l ize  the  organiza t ion  as  a  v iable
network for  language profess ionals  throughout  Japan
without endangering JALT’s original identity. If JALT
can fulfill  this goal, more and more professionals will see
our organization as a useful tool, valuable to their own
professional goals.”
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(cont'd from previous paxe) 
3. Support for New Chapters - Support for new 

chapters needs to be identified as an area of financial 
priority. 

4. Financial Management - The treasurer should 
help JALT prioritize how money is spent and where 
necessary plan fund-raising campaigns. 

5. Financial Accounting - JALT's money manage­
ment and record-keeping systems need to be brought 
in line with standard accounting practices." 
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JALT ‘87 INTRODUCES ITS
KEYNOTE AND FEATURED SPEAKERS

A n  in te rv iew w i t h
Richard Allwright appear-
ed in the October 1987
issue of The Language
Teacher. Currently chair-
i n g  t h e  D e p a r t m e n t  o f
Lingu i s t i c s  and Modern
English Language at the
University of Lancaster,
U.K., he was elected First
Vice-President of TESOL

for 1987-88; at TESOL ‘88 in Chicago, he will
succeed Dr.  JoAnn  Cranda l l  a s  Pres iden t .

His  main area of  interest  is  classroom-centered
research; he will participate in the JALT ‘87
col loqu ium on  the  sub jec t .

Mary Finocchiaro has
been a tireless advocate of
good, humanistic teach-
ing for over 50 years.
W h i l e  o t h e r s  s p e a k  o f
learners and subjects, she
speaks of  people ,  recogniz-
ing that language is com-
munication and that stu-
dents have needs beyond
n o t i o n s .

Inspired by a French teacher, she went on to
study French and teach it in the New York City
schools. Eventually, she earned a Ph.D. in Rom-
ance philology from Columbia University. She
began teaching English to immigrants, and was a
founding member of TESOL and its President in
1970. Finocchiaro is currently executive director
of TESOL-Italy. One of her articles is reprinted
in this issue of The Language Teacher.

Dr. Gerhard Nickel
studied at German univer-
s i t i e s  and  a t  t he  Unive r s i ty
of South Carolina, U.S.A.
He obtained his doctor’s
degree at the University
of Erlangen and has quali-
fications to teach English,
French and Spanish. He
has taught at the Uni-
versity of Stuttgart since
1969.

Though Nickel has never abandoned his early
interest in English literature and philology, he
has devoted most of his time to applied linguis-
tics. He is especially interested in contrastive
linguistics and error analysis and has edited a
number of books on these subjects, as well as
writing articles and lecturing throughout the
world. An article of his appeared in the October
1987 issue of The Language Teacher.

He will be delivering the Plenary Address
Mon., Nov. 23, on “How ‘Native’ Can a Non-
native Speaker Be?” He will also participate in a
colloquium on error analysis and give a more
informal talk,

Mayuri Sukwiwat i s  a
Thai  Engl i sh- language  edu-
cator who has done exten-
s i v e  w o r k  i n  t h e  cross-
cul tura l  aspects  of  language
learning. She received an
M.A. from Indiana Univer-
sity and a certificate in
TEFL from the University
of Michigan. She has lec-
tured and written widely
on program administration, higher education,
and Thai English. Sukwiwat is also a free-lance
translator and interpreter. She will speak on
“Cross-Cultural Aspects of Language Learning,”
“Cultural Considerations in English Language
Teacher Training,” and “Internationalism of the
English Language:  The Case of  Thai land.”

Peter Viney was a pop-
ular presenter at the JALT
International Conferences
in 1981, 1983, and 1985.
He is the co-author of the
Streamline series (Oxford
University Press) and has
pub l i shed  a r t i c l e s  on  course
des ign ,  t each ing  beginners
and  the  sk i l l s  o f  a  language
teacher .  He  i s  a l so  involved
and acting in theater for

foreign students. Viney will speak on basic class-
room skills, British and American English, and
language control, and will also participate in the
col loquium on  read ing .

Catherine Walter is an
American based in Britain
with extensive experience
teaching  Engl i sh  in  France .
She is the author of
Authentic  Reading a n d
Genuine Articles (Cam-
bridge), both reading skills
texts, and co-author, with
M i c h a e l  S w a n ,  o f  T h e
Cam bridge English Course.
(cont‘d on next page)
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(cont’d from previous page)
She has done teacher training and lectured
throughout Europe on EFL methodology. Walter
will be speaking on writing in large classes, read-
ing, course design, and lower level fluency
activities. An article she has written on teaching
writing appears in this issue of The Language
Teacher.

CONFERENCE PROGRAM UPDATE

Prof. Richard R. Day of the University of
Hawaii and Ashiya University will be the mod-
erator of the Featured Speakers’ Panel on Mon.,
Nov. 23, from 3:00 to 4:40  p.m. The topic for
the Panel will be “Motivating the Learner and the
Teacher.”

Prof. Day has been chair of the Department of
ESL of the University of Hawaii at Manoa and he
is well known for his work in sociolingusitics,
second language acquisition, and classroom-
centered research. Talking to Learn is a recent
work of his that he edited for Newbury House
Publishers (1986).

JALT ‘87 CONFERENCE BANQUET

This year’s conference banquet will be held
on Saturday night, Nov. 21, at the Tokyo Kaiyo
Kaikan. It will feature entertainment by Za
Gaijin, a theater group specializing in original
musical comedy revues which look at many
aspects of life in Japan. The members of Za
Gaijin are all former members of Albion-za, a
theater group which presented a variety of stage
performances in English between 1978 and 1987
in Tokyo.

KOEN MEIGI

JALT ‘87 has received koen meigi from To-
kyo, Kanagawa, Yokohama, and Chiba, as well as
from The Japan Times and The English Journal.

JOB INFORMATION CENTER

The Job Information Center (JIC) will be in
operation over the duration of JALT ‘87 in the
registration area. This service is offered free to
those attending the conference. Employers may
use the service without attending. If you are an
employer, you should contact the JALT office
for Job Information forms which you will need
to fill out and return before Nov. 14. After this
date, bring all Information to the JIC at the con-
ference and we will do our best to accommodate
you.

If you are seeking a position, you should
come to the JIC as soon as you arrive at the
conference in order to register. Bring several
resumes - you will need a resume for each job
application.

Interviews will be arranged. ‘Employers and
potential employees will be scheduled to meet in
one of several rooms which will be available on
the conference site.

For further information contact the JALT
office in Kyoto or: John B. Laing,  Job Informa-
tion Center Coordinator, c/o  Tokai University
Junior College,  101 Miyamae-cho, Shizuoka-
shi; tel.: 0542616321 (work); 0542-46-6861
(home).

PARCEL SERVICE

A parcel service will be offered conference-
goers on Sunday and Monday. Those of you who
load up on sample materials and handouts will be
able to have them sent directly to your home by
Yamato Takyubin.

APOLOGIES

The JALT ‘87 Conference Committee regrets
that there will be no child care facilities at this
year’s conference.

  JALT 

(JALT’87)
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Streamline isn’t being 

Japan’s  favorite foreign course.

 To: OXFORD UNIVERSITY PRESS
I

3-3-3 Otsuka, Bunkyo-ku, Tokyo 112  (03) 942-1101

 Please send me a FREE inspection copy of the following
Streamline component(s).

 Level:  American

 Component:  British

American and British editions

 Book 
  Book
 Extra 

I

 Departures - Elementary
l Connections - Intermediate
l Destinations - Advanced

English  Name:
 School:
 Address-
! 
I

-11 me places 
rner~ 7/i'e ';J! ... ~~- ;e~~~iiiiiiiii------lllllllli!!!!!!!!!!!!~~-
where usea 

►Student 
►Cassettes 
► Teacher's 
►Videos 

• 

►Workbook 
► Teacher's 

►Readers 

••-------------•-T--------------------------------------------------• 

* WW 

-· O>:ford r 
l l 

I 
I 
I 
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□ 

□ 

(Hometschoo------..-1) ______________ _ 



Oxford University Press is very pleased to welcome to Japan Peter
Viney, co-author of the Streamline series. In previous visits his
presentations and workshops have been very well received because
of their practical nature. Make sure you get to see some of his
presentations this time. You can be sure of leaving with practical
ideas you can use in your next lesson.

HIROSHIMA: Monday 16th November
 - 3:00 p.m. YMCA School of Languages

Streamline Teachers’ Workshop
 - 8:30 p.m. YMCA Hall

Active English in the Classroom: Basic Classroom Skills

NAGOYA: Tuesday 17th November
 - 5:00 p.m. Trident School of Languages

Streamline Teachers’ Workshop
 - 8:00 p.m. Trident School of Languages

Active English in the Classroom: Basic Classroom Skills

SAPPORO: Wednesday 18th November
 - 4:00 p.m. I. A. Y.

Streamline Teachers’ Workshop
 - 8:30 p.m. Sapporo Hokko Kyokai

Active English in the Classroom: Basic Classroom Skills

YOKOHAMA: Friday 20th November
 - 4:00 p.m. Y W. C. A.

Streamline Teachers’ Workshop
 6:00 - 8:00 p.m. Rodo Fukushi Center
Active English in the Classroom: Basic Classroom Skills

- - - - -
For further information please contact:-
Roy Gilbert or Shelagh Speers

Oxford OXFORD UNIVERSITY PRESS
Enqlish 3-3-3 Otsuka, Bunkyo-ku, Tokyo 112  (03) 942-1101

Peter Viney - Japan Tour 

► 1:00 

► 6:30 

► 3:00 

► 6:30 

► 2:30 

► 6:30 

► 2:00 

► 

-------------------------------------------------------------



Kansai English Language  Book Fair
Saturday 14th and Sunday 15th November

Tennoji Academy,  0saka

SATURDAY
10:30 Room 403 Teaching Streamline at the upper levels
11:35 Room 404 British and American English
16:45 Room 301 Using video actively

SUNDAY
10:30 Room 301 Making the most out of Streamline Departures
13:25 Room 404 Nuts and bolts - Basic classroom skills
16:45 Room 401 Language control - What is it?

And does it matter?

Saturday 21st.- Monday 23rd November
Waseda  University, Tokyo

SATURDAY
13:OO  Room  15-302 Reading Colloquium
16:OO  Room 16-107 Making the most out of Streamline.

SUNDAY
12:OO  Room 16-107 British and American English
17:OO  Room 16-405 Language control- What is it?

MONDAY

And does it matter?

13:OO  Room 16-305 Nuts and bolts. Basic classroom skills

, &
For further information please contact:-
Roy Gilbert or Shelagh Speers

OxfordTM  OXFORD UNIVERSITY PRESS
English 3-3-3 Otsuka, Bunkyo-ku, Tokyo 112  (03) 942-1101

 !  8th  KANSAI  ENGLISH LANGUAGE BOOK FAIR  Tennoji  Academy  Senmon  Gakko  
  NOV.14(Sat)  15(Sun) 1-min.  walk  f rom Subway Tennoj i  S t .

Admission
 : For  fur ther  information:   Lingual  House) 03-295-5875(Cambrldge)

Peter Viney - Japan Tour 
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&  Week by)

. . . . . . . . .
These two videos follow the same syllabus as
Departures (A Weekend Away) and
Connections (A Week by the Sea). They can

I
be used as a supplement to Streamline or any
other course, or as complete video courses.

Each level consists of
 Two thirty minute video cassettes
 A student activity book
 A teacher’s video guide

Follow the fortunes (and misfortunes) of Sharon and Kevin and
liven up your classes.

Use the coupon below to order your FREE inspection copy.
- - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -

 
To: OXFORD UNIVERSITY 

942-11013-3-3 Otsuka, Bunkyo-ku, Tokyo 112  

I Please send me an inspection copy of A Weekend
Away/A Week by the Sea *(VHS/Betamax).

Oxford  Name:

*please indicate

English  School:
Video  Address:

 (Home/School)

--- ---- --- -----T 
I 
I 
I 
I 
I 
I 

I 
I 
I 
I 
I 
I 

• 1 
I 
I 
I 
I 

I 
I 
I 

► 
► 
► 



GET READY
Interactive Listening

and Speaking

I. Presentation

I

Go Ahead . . . Make Our Day

NORMAN HARRIS

III. Production

IV. Extended or Gist Listening

! Ask  Us For A Copy!*

NAOTO ONO

Jochi Kojimochi Bldg., 3F.  6-1-Z Kojimochi, Chiyodo-ku, Tokyo 102. JAPAN
 

PRENTICE  H A L L  R E G E N T S
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Listen ll.1111 
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Speak ~ d,,//,,,, 
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NTCNational Textbook Company
is pleased to announce
the appointment of
Filmscan/Lingual House
as its representative in Japa
for the promotion and sales
of its English Language Teaching
and Debate Educational Materials

n and copy of our catalog
please contact Mr. Shinsuke Suzuki at Filmscan.

 National Textbook Company
4255 West Touhy Avenue
Lincolnwood (Chicago) IL
60646-1975 U.S.A.
Telex: TWX 910 223 0736

(PATGROUP LCWD)
Phone: 3 12-679-5500

Filmscan/Lingual  House
Dorumi-Yoyogi #I 107
l-57-2 Yoyogi
Shibuya-ku Tokyo 15 1
03 (320) 4170

For more inf ormatio: 

American 
BJl&'lish IdiomS 

' ' 

-~~ ,. .,, 

.t" ·~~ 
---· 

a 
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Conference Dinner Party

I I

GETTING TO THE
 WASHINGTON  HOTEL

Wa 
r t

for the Shinjuku
take the Airport Limousine  bus bound

ashington Hotel. Tickets can be purchased

CONFERENCE INFORMATION
(075) 221-2376 (before Nov. 21)

at the limousine desk directly outside the doors leading from
customs. A  o n e - w a y  ticket  c o s t s  ¥2,700.  T h e  limousine
buses run regularly between 7 a.m. and 10 p.m., leaving from

(03) 202-8465 (Nov. 21-23)

Bus Stop #2.  They also stop at Shinjuku Station prior to
arriving at the Washington, so people wishing to go directly
to Waseda University should get off there and follow the
"Getting to the Conference  Site” instructions (p.  42).

HOTEL INFORMATION
Shinjuku Washington - (03) 343-3111

Hotel Sun Route - (03) 375-3211
Map of the conference site is on page 42.
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 HBJ, The Leading Name in Reading

Kaleidoscope Academic Readings for ESL
Judith B. Strother

This advanced-level ESL reader-designed for university and college students-contains
authentic reading selections in science, engineering, aeronautics, management science,
psychology, and other technical f ields, and offers several kinds of skil l -building exercises.
The text contains 22 high-interest readings taken form college textbooks, magazines,
and professional journals. Students practice reading the kind of academic materials they
will  encounter in their regular courses.
A wide variety of vocabulary, comprehension, cloze  and word-form exercises are
included. Students can practice using words in new contexts and learning word
meanings from context.
Readings are of a “general science” nature, so students do not need a scientific/technical
background to comprehend them.

432pp. ¥3,250

New American Profiles
Lucette Rollet Kenan

A group of ten biographical sketches, al l  but one written for this book, of contemporary
Americans who have made unique and signif icant contributions to our society.  For high-
intermediate and advanced ESL students in courses requiring a reading text for one or
two semesters, either alone or with a grammar/conversation book. Ten units of four parts
each are arranged in order of increasing complexity. Each unit opens with a brief
statement about the subject’s field of endeavor, followed by a profile. Supplementary
sections give supporting or alternative viewpoints by other writers on the same topic.
Units end with numerous exercises. Answer key at the back of the book. Other aids
include cultural notes, vocabulary, and footnotes. A built-in teaching aid in the intro-
duction shows what material and exercises appear in each of the forty sections.

256pp. ¥3,250

Insights and Ideas Concepts and Comments
A beginning reader for students of English A high beginning/low intermediate ESL
as a Second Language reader
Patricia Ackert Patricia Ackert
Students’ Book 208pp. ¥ 1,800 Answerkey ¥4,700 Students Book 272pp. ¥1,800 Instructor’s Manual ¥4,700

Between the Lines In Context
Reading skills for intermediate -advanced
students of English as a Second Language
J. Zukowski-Faust, S. Johnston, and C. S. Atkinson

Reading skills for intermediate -advanced
students of English as a Second Language
J. Zukowski-Faust, S. Johnston, C. S. Atkinson,
and E. Templin

Students’ Book 288pp. ¥  1.800 Instructor’s Manual ¥4.700

Myth Makers
Upper elementary reading skills
J. Kalnitz and K. Reyen Judd

192pp. ¥ 1.800

Students’ Book 320pp. ¥1,800 Instructor's  Manual ¥4,700

The Independent Reader
Skills for building comprehension and voca-
bulary
Betty Soble and Lorraine C. Smith
Students’ Book 208pp. ¥1,800  Original  Edit ion with Answer key

¥3,300

 Harcourt Brace Jovanovich Japan, Inc.
lchibancho Central Bldg. 22-1,  Ichibancho, Chiyoda-ku, Tokyo 102

Tel: 03-234-3912 ELT Hotline: 03-710-5180  (Shari Berman)



DAILY SCHEDULE OF
 S E S S I O N   R i c h a r d  1

MAIN EVENTS - FRIDAY, NOV. 20

6:00-9:00pm

7:30pm-??

Pm-Regis t rant  Packet  P ickup a t
Washington Hotel

Informal Mixer at  Mokuba

MAN EVENTS- SATURDAY, NOV.  21

8:30am Registration  Opens
8:30-10:00am Longman  Coffee Hour
10:00-l  1 :50am Opening Session [15-1011

Opening Address  Tatsuya Komatsu
Welcomlng  Address on Behalf  of Waseda  University
Plenary Address: Richard  Allwrlght  "Understanding  FL Teachers:

The Learners’ Perspective”
12:00-4:50pm Concur ren t  Sess ions

Colloquia: 12:00-2:50 Materials (I 5-402]
1 :00-3:50  Reading [15-302]
2:00-4:50  Japanese as L2/FL  [  3-103]

5:00-6:00pm Sessbn on Star t ing a  New Chapter [l6-303]
JALT Chapter Officers’  Meetings

7:00-9:00pm Annua l  JALT Banquet  a t  Tokyo Kaiyo  Kaikan
. lncluding  entertainment  by “ZA-GAIJIN’

9:00pm-?? Informal Mixer  at Mokuba

40

EVEr 
SATURDAY, NOUE'1BER 21, 1987 

ooam Pl rNARV . Allwri(Jhl Understanding FLT: The Le1uners' Persoectiue 115-101 I 

00 Red Pen Blues [15-201] Basic Course In THL {15,301 I In-Company LangUliillgtt [15-401 J "CollOQUlum: Matertall [15·402] lo1alogs - 1,001 Ways i 1 e-402 
coon Lewm. Phlllp Banen. Jim D Training -Assessmg Needs Johnson, Frank Hams, f'lk:lrman & Tina carver 

Cros1-Cultural Aspocts al [15-202] The Whole :;;,, The Parts· [15·302] Hough, David A ~ Tallor-Made MatenaJs 
ELT Accuracy/Fluency Acllvllies Creaovny In the Classroom I 3-103] Hale, James W. (until 1. 20pm 

Sukwiwat Mayurl Helgesen, Marc E Curran, Beverley and Jim >Classroom Materlats Project 
The Language ol Games [15-203] Cyborowskl In Sri Lanka 
AbA K 1ko 12: SOpm Randles, M. le,ley 

Cult. Comparison 1-ocus on I 3·1031 learners· Strat~19' & L2 I 16-409] he Unce<ttunty Prlnopl• \16-5081 > ThrN Little Words: Systemalle Colloquium: Anding (15-3021 
JOpm Presemat10n Sequendng Learn•s lntefVlewed Us1emng tor Begmna,s Approach to Arlldea Hendenon, 800 

Kradln, nene Pearson, Eloise Stanford, WIiiiam & Robert Btend8f, Alan >Skids Oev.lopment -
Secondary School Program [16- ◄ 01 l Degrees of Politeness In (16- ◄ 11) Uddlngton >Authentic: Mat&<!ala - Fluenc.y Flrat IS JI A Red Herrlng ? 

In Japanese 1n Houston Speech Acts PACE• - A Course for [16-3111 Sparkes, PhUlp Viney, Pet• 
Yamashita. Sayoko Iwata. Yuko & Saeko Fuku!lhima Children·, EFL leS!IOOS >lnt1nstv81'Extan1i\le R•aalng 

Baby and Bathwater - [16-405] A Study ol AcquIs·on Oreler [16·503! Peool, Kraig at The AdVanced level 
·cambr1dge English Course· Komon, Saeko Lupardus, Karen 

Waller. Galherine Information Gaps [16-504] >Aeadlng EnoHsh Wlthou! "Trans!atlon' 
Diary of a Magazine Project 110-•0•1 Adams, Gari A. Boys, An10ny F. F _ 

by HS Students >New Orlentaoons In Reeding Theory 
>N •-• 1·<:nnm Flnocehiaro Meo; ilil!JUl ~ ~f.l~ 
Techniques tor Atfect1ve [15-402] SIT Information Session \16-4061 2:00pm 

oopm T eadlln<J and Learning Stanley. Clair• • CoUoqutum· Ja~ l J-1031 
Carver, Tina ·oiscovenes· (16-409] u a Secood/F0¥11gn l.aflguage ' 
Stud&nt-cen1r8d Eng. Lessons [16~107] Thompson, tvtlke Aoki. Naoko 

Peaty, Davld A Ustemng Approach [16-411 I >Japenne u • 2nd Lang 
From Teacher-lnstruc:tlon to [16-401] Foc:using on Speed, Levell & L2 Acquialton Rne.-cti 

Student-lnstruct1on Hasegawa, Mizuho & Diane Hlildden Yoshida. Kanaaiw 
Nlshljlma. Hlsao App'chToT'Ch1ng Coll Comp [16-503] >Japarwse tn. Silen1 wa--, 
Preparing Company Wi\les lor[16-405J Gray, Robert Allard, Fusalf,Q, Naolr.O Aol!J, M • 

living Overseas Wlnltt-Reeds· Aural {16-504] >JSL. Pr9Hnt & h.ltu,- Pffsp·tN• 
Omo. Sharon Dlscrlm. MethOd tor Vocabulary Yamada, lzuml 

Shlnohara, Mid'llko 2: 50pm ~ >Building New Schemata· 

-· - -· ·-· LearNng P!l)C:8SIH in J8')11fle.wt 

OOpm Leamer!' l>erspective Ir1 the Real Thing - Howl [ 16-4061 Commurncauve Approaeh: 116-504] Whal can Teach81'1 [16-306] KoICM, Keild,l 

Altwr1ght. Richard & Whys ol Vkleo unuztng Audio ~1...-1e11 Actually Do? 
Use Your Head {16-105) Vlswal. Linda a susan Jadtson Aramakl. Mololuml Gr1tfN, Da}e {until 4: SOpmJ 
Voller. Pet&!' & Stevffll Widdows Greater Role !or Wr1nng In [16- ◄ 09] Llsterung Comprehension [18-508} 

Win The TOEIC Battle [16•107! For&tQn Lang. Learnmg Benson. Malcolm J. 
OConnor. Frederidl H. Sawy•. Mark O.monslrallng Language [16-5071 

Weaknenea In Junior Coli.ge [ 1 6 • 3 1 1 J Soclo-HISIOry ol Fl Education [ 16- ◄ 11) Functions fhrough Video 
Composition In Japan Walsh, Daniel 

Levi, Louis Nudelman. Laurel 
Acqulslllon of L2 Phonology [16-401] "Englllh Any nme· [16·503) 
Se+uya, Yasushl lnterm. Slandby lessons 

Thing~ to Talk About I 16-•05I Doug1II, John 
Berman, Shari 

3·SOpm 
L.. 

Great Expec1&tiona: A Gl.lide [16-405) S.ntence-c:omblnmg: {16-503] 
OOpn 

HomewOf'k Students Love: \15·302\ 
Exploltlng Popular MUSIC 10 rextt>ook Evalualkm Not One. But Many Actlvl(iea 

Knaµp. Mary M. Pavlik, Cheryl HoroWltz, Dante! M. 
lnnovaUon In Japanese SHS [16-105] Tha S.A.P L. ·Medlalec" [ 18-4061 Cambridge EFLE ans In Japan {16-504} 
flenley, Anthony Pendergast Jr., Thoma, M. SIVtHe, Nlek a Keiko Nakayama 

"Streamline· at Upper Levels [16-107] Reaclng- Brealtlng lt [ 16-409} Explonng the Po1ennaI ol (16-5061 
Viney. Pet8r Down & BuHdlng It Up OJlzzea fn the Fl Clasl 

Body Grammar [16-311] Walter. Gatherlne Picken, J. D. 
UddlnglOn, Robert & En~ ~'.!i~~~o~ Rdg f 16-411 J L:~~Ta'!a~/f:~io Sam 

(18-507) 
Wllll.tm Stwitord 

Dictionaries and Lg Lrng [16-401] Watanabe, Hiroyl.00 
Barnard. Chrlsfoptier 4· 50pm 4· SOpm 

OOpm ~~lnle!oNew Chapter [16-303] Session for Chapter [16-3041 SesS10n !or Chapter [16-309/ Se11Ion for Chap1• !16-406] 
Presidents Program Chairs Recording SeaetarlH I Sess10n for Chapter [16-301] Komatsu, Talsuya Wood, Gary Hough. David A 

Membership Chair!!. Session tor Chapl81" (16-3061 Sessmn for Chap1er (16-3111 
Hobb rhomas & Yum1 Nakamura I rea'.>UrPr~ Publicity Chdl('., 

VP.rrpn Huth A Alf>(1a Kr:iu~e No1awa, Kcizunori S Soprn 



SUN”““ ,   22, 1987

ITS AND PRESENTATIONS

CONFERENCE FEES (On Site)
3 Days 2 Days

M e m b e r  ¥12,OOO ¥ 8,000
N o n - m e m b e r  ¥15,OOO ¥10,000
Student Member ¥6,000 ¥4,000

¥4 ,000
¥5:000
¥2,000

Student  Non-

Monday Schedule is on next page 
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NOUEMRER 

30alT file Milnagomem Chanpi, in ,,~-308J f11achl11g Adull•. Acfr,ity· pti- .. OBI A ~mpad•Ji~ A,.,prlPlll.h fl8·10!iiJ N11.- JnNIUCUOnaJ M8l91'181S -p6-303/ Active Involvement tor I 16-50lf 
language Te-aching Based Leaming Pealy, David The Kanda Experiment Aesporisible Reading 

Maher, John C. Books, Marilyn Understarmlng FLT'. A Case (16-107) Johnson, Fmncis C. Hecken, Helen 
Acquisition of Bask "Keigo" (16-406) Problems with Textbooks and (16-411 J Sludy Approach listening to Learn:"Get Ready" (16-401 J Making Video Work for {16-505) 
Reeves, Lavona L. How to SolYe Them Alwrlgh~ Richard Harris. Norman You: ~xplolling Found Footage 

OeYelopir,g Exercises tor (16-4071 Wardell, David Student Centered EFL T echn. (16-9011 lnleractive Group Ta■ka (16-4041 Moss, William Alan 
Aulhentic Te,-:ts Yazald, Hiroko Adams, Carl R Chinese the Silent Way (1s-sosI 

Juffs, Alan 10:20am English k>r Busines■ Purpose1(16-305J ~li~•~;,;;ingman Am. List (16-405] Uerrura, lakeshi 

.... · ..... ' .. · .. · .. : ... :' .: .. : .. · ... :· ,·. ,• ... ' ,' ..... ·. ,: ... :. : _:.: ....... · .. · .. :~ .:.: .< /: .• : .~:: ;_;:_;:_: 

Jones, Leo 
W•rr~~:ru~:~~~ n~~:~~fty 

(16-5071 
TPR: Doing It (18-3091 Sell-Revelallon In l2 116-408I 
Griffff. Dalo Fountaine. Steven J. Cauldwell, Richard 10: SOam 

OOam PLENARY SESSION - Mnry Flnocchlnro Teacher Deuelopment: R Conllnul ~g Objectlue [15-101) 

:00 1Britlsh And American English (16·107) An Approach To Setf-Accn, (16-1104) ~co11oqulum: Approachfl IO (15-2091 Can We lNch Our Students [16-9091 SIient Way: What 11 ii In a [16-1051 noon Viney. PetM Fadllties m. to leam? nutshell? 
"No-inlormalion-Gap· Exer. (16-3011 WMson, Mefinda Eagle. So,. J. Stanley, Claire Allard, Fusako (until 2:50pm) Non-Communicative? Advanta-ges & Diaadvantages (16-405) >Suggutopedla at Trident College Bella & Whisdes,Gedgets & (l6-406) 
Nishijima, Hi1110 of T eechlna Grammar Adam.an Jr., Charin Edwin Game1:Vkleo Come-1 AIWe 

Experience ol CLL in Russian (16-9031 HOUflh, David A. • Tchlna I- Comm. In Jopon 11ra11nn, Allee a Sharl Bennan 
Mc Ornie, William The "CHOKUYAKU-/ Olteel [16-4081 Ratcliff, John M. Communicative Palrwork (16-4071 

Ccurs. De-sign & lhe Coll• [16-305/ T.ranalalJon Problem >CLJCLL a SAP!.: c.,,.,....,, of Activiliff 
Englilh Program Tewele1, William J. =oglcal Aspecll PealJ, David 

Macmillan, David Hugh Using •Great Ideas• (18-5011 M • Yoko Energizing JOUI' Rndmg (16-4091 
The Balanced Approach [16-3081 Jone,, Leo >Content Course:lnteg,ated Approach Texlbook 
Lo Castro, Virginia Pr•~&~~n':r!'ESLt~t;:1 of (16-506) Eagl■• Sonia J. - Shella • Nanci°""'" lunlll 2:511pml Teti Dnipr? I tlem Analysit [16·411] - - ·~·· Savlle, Nick & K•Dm Nakayama 

OOpm Talking Freely - Beginner and ( 16-107) Jap'Se Speech Styles I Levels {16-301 I "Fast Forward" - II (16-405( lnlograMng SkHII wllh 116-5051 
•colloquium: Bilingualism ( 3-1031 literature Elementary Naka~ra, Ho1hin LiYw Up ID Ill Nam■ -- Swan, James & Masayo Yamamoto 

Waller, Cathe<ine GrerT'IO'Wllr Game, for Fun (16-.t01J Speers, stwgh 
111-4081 TNChlnQ "Video E,.iilh" (16-5071 >,~fhildren Can'I Speak 

Defining Proficiency, (18·305J M•tsuka. Yoko I KazuHalhlmi,to Wrlfnc, Wotlr1hop: A 
PerceMng Proficiency Teaching Spoken EngHth to f 18-~04) Prog,am 1h11 Warkl through Acdon 

Taklzawa, Karen Stanford, WiUlam & Robert Luppescu, Stuart Japanese Children Zack.er. Judllh lldd..,,.., :,.Cau&es of Silence-When to Speak 
·Pinch and Ouch" - English (16-308) Pemln1. Bruce wt.rs Really N■w In (16-5061 In an EFL Class 
u~!~~ug~ gr1ma T~fC,!.!._~raf!on (16-5011 ~!..~! ···-- Reinelt, Rudolf 

1:50om >Ling. Lrng among Jpn'se Mlgr■ n11 

oopm Co7~~d::~g~!;r~sh: An (16-305) i~~~. go.,,":1 Programs 
{16-404) Memory and Leng. Lmg. (11-409) Two-way lnformalion Gap !f6-to7] Natusch, Barry 

Kinjo. Mamoru Activille• for Lano T chg >On the Loss of L2 Skills 
Wright, Andrew EflProg. al lhe Experiment {16-406) Practice Activid•• for (18-4111 

~cS:~.:"hlngof 
Swenson, Tamara & James Patrie 

ES..111 librl Arts Unlver1ity (16·308I Wlntera, Margretta Accuracy (16-3011 >II It P011ible to be a Balanced 

Holten, Chtlstine Anne O•wloplng Cult Awarenecs ('6-•011 -- Anolholr~lfe/po BUlngu.J? 
Amerasian, In Okinawa: (16-9091 Batten, Jim D. Developng tnleraclv• (16-506) Bea. J. Palrlck Yamashita. Sayoko 

Language Issues 
E~-~i~:~':.~ 

(16-•0al C~ Vlrfeo-O;lk Mdl Gelling -. Koo,, !he 116-3031 • Colloquium: Error Analysis f 15-401) Jerome, Dan ~=Thoma■ Icon• Saund-Calo<Fldll 
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Map of the  Shinjuku area is on page 38.
GETTING TO THE CONFERENCE SITE

From the hotel: Walk toward the Shinjuku Station (east).
subway line to “Waseda.” Registration is in Bldg. 15 on the
main campus.

You will cross several  small streets. Go across the major From Tokyo Station: Take the Tozai  Line from Ohte-
intersection with Lumine  Department Store on your left. Go machi subway station. Get off at Waseda, goin up the stairs
into the south entrance for the JR Shinjuku Station(JR at the west end of the platform (towards Takadanobaba).
This is the second entrance - the first one is for Odakyu Follow the signs to the university.
Shinjuku Station  ).Buy  a ¥120 ticket from any of From Ueno: Take the Yamanote Line two stops from Ike-
rhe yellow or orange ticket machines and then proceed to bukuro  to Takadanobaba.
platform #ll.  Get on the Yamanote  (green) Line  and go two By Taxi from Shinjuku: A taxi ride between the hotel
stops (4 mm.) to Takadanobaba Station. Go down the steps and the site will cost between ¥l,000  and ¥2,000  depending
and through the JR exit. Outside the station, to the right on traffic conditions. Because of the easy train connections,
(east), is a bus stop for Waseda University. Take the   02”
bus through to the last stop (Waseda Seimon).  The service is

it is unlikely that a taxi ride will be faster.

frequent, approximately every 6 minutes. and takes 5 min-
By Car: There is no parking at campus and cars parked il-
legally in the vicinity have been known to be towed away.

utes and costs Y130.  Alternatively. you can take the Tozai Please use public transportation.
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My Share
As language teachers, we all come up with our share

of ideas and activities. We also use our share of ideas
from other teachers. My Share is your opportunity to
share your ideas and activities. Articles dealing with
activities  for classroom application should be submitted
to  the  My Share editor .  Articles  should be  based in prin-
ciples of modern language teaching and must follow
JALT manuscript guidelines. Please include a 25- to 30-
word biographical  statement .

VOCABULARY

For a long time the teaching of vocabulary
tended to be ignored in all discussion of language
teaching, but in recent years a swing of the pen-
dulum has started to bring it back to the centre of
attention. Here are two brief contribu tions  the
topic. Prof.  Yuko Kobayashi of Tokyo  Woman’s
Christian University Junior College outlines her
method of measuring vocabulary, and Michael
Redjield of Nanzan Women‘s College describes a
vocabulary game suitable for learners at any level.

ASSESSING VOCABULARY

By Yuko Kobayashi

There has been great need of a means of
assessing the size and the range of the English
vocabulary of high school leavers. This is a test
that I devised in 1982. It differs from many
other tests in that it assesses the size of vocab-
ulary at different levels of word frequency.

The linguistic basis of the test is The New
Horizon Ladder Dictionary of the English Lan-
guage (New York, New American Library, 1st
edition 1969). This dictionary contains 5,000
headwords that constitute a vocabulary develop-
ed by the United States Information Agency “as
a result of reviewing frequency word counts and
English-teaching word lists and consulting a
number of English teachers.” These 5,000 words
are divided, according to their frequency, into
five levels of approximately 1,000 words each,
the level being shown in the dictionary against
each headword. (1) indicates the level of greatest,
(5) the level of lowest, frequency.

I selected every tenth word of each level, and
the resulting 500 words were listed in 100 lines,
each line consisting of one word from each level.
This method of selection, of course, ignores two-
or  three-word  verbs  and  the  poss ib le  inf luence  on

the extent of learners’ vocabulary of the learning
si tuat ion i tse l f  and of  specif ical ly  Japanese usage.

The method of assessment is to have the sub-
jects write a Japanese translation of any sense of
each word in the space provided after each
English word. The rationale of this procedure is
in an article, “Estimating the Size ot Vocabularies
of Children and Adults: An Analysis of Method-
ological Issues,” by Irving Lorge and Jeanne
Chall that appeared in The Journal of Experi-
mental Education (Vol. 32, No. 2, Winter 1963).

Since 1982 I have been giving this test each
year to one incoming junior college class of 25
girls at their first class meeting and again at their
last class meeting at the end of their second year.
The time allowed for the completion of the test
is 45 minutes. The students are instructed to
work as quickly as possible and to skip any
unfamiliar items.

If a subject is able to give an acceptable
Japanese translation of an English word, she is
credited with a knowledge of ten words at that
level, so if, for example, she has given acceptable
translations of 67 words at the first level, she is
credited with knowing 670 words at that level.

Scoring is quite time-consuming. I have ex-
perimented with the application of two criteria
of acceptability. According to the stricter cri-
terion, only those Japanese meanings that are
listed in Kenkyusha’s New English-Japanese
Dictionary are regarded as acceptable. Accord-
ing to the more lenient criterion, a synonym of
a listed meaning is also acceptable. For example,
one of the three listed Japanese meanings of
festive is “shukusaino.” “Omatsurino” is not a
listed meaning, but it is synonymous with
“shukusaino” and so is also acceptable accord-
ing to the more lenient criterion.

According to this criterion, too, a Japanese
word  i s  accep ted  as  showing  an  unders tand ing  of
the English word even though it is not gram-
matically equivalent. Thus I accept “aida”  as
a translation of the English during, although,
strictly speaking, the Japanese equivalent of the
English preposition would be no aida  ni. The
results produced by the more lenient criterion
are some 50% higher than those of the stricter
one.

It is worth noting that one major observed
source of student error is phonic confusion
between such pairs as crime and climate, lack
and luck, and substance and substitute.

The results, which have been found to have a
high degree of statistical reliability, show that
these newly-enrolled junior college  students

(cont’d on nexi page)
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(cont’d from previous page)
“know” in this sense (according to the more
lenient criterion) some 2,830 words. The num-
bers decline steadily from the level of greatest
to the level of least frequency, from 960 at level
1 through 760 at level 2, 470 at level 3 and 350
at level 4 to 290 at level 5. Two years later
their estimated vocabulary has increased by
roughly 14% to some 3,210 words. The big-
gest proportionate increase is at level 4 (31%)
followed by level 5 (27%), the lowest 1% at
level 1.

These figures conceal a wide variation. It
seems that those who enter with the smallest
vocabularies show the greatest increase in their
two years, while those with the highest initial
vocabularies show the least. Whether this is an
effect of the nature of the test or whether it
indicates that the students have reached a learn-
ing plateau I cannot determine.

Note: Prof. Kobayashi is willing to make avail-
able copies of her word list. Anyone who wants
one should write to her, c/o  “My Share,” enclos-
ing a selfaddressed, stamped envelope.

THE GUESSING GAME

By Michael Redfield

This vocabulary language acquisition enrich-
ment activity was developed for use with Japa-
nese primary school children, but it can, with
adaptations, be used with other age groups as
well.

The Guessing Game is used after learners have
been taught specific vocabulary. At Manebi Lan-
guage Institute, where it was developed, we first
teach the children between 250 and 300 content
words, using a word book with nine pictures,
and their accompanying English and Japanese
equivalents, to a page. The children follow along
in the book as they listen to a tape, pointing to
each picture (step 1) and repeating each word
(step 2). Other ways of teaching vocabulary are
perfectly acceptable, of course.

Once the learners can recognize and repeat the
words, we begin the Guessing Game. First the
class is divided into  teams. You can divide the
class in half, or by rows, age, sex, or any other
combination deemed appropriate. Write the team
names on the board. Then either assign a page
from the text, or ask one team to pick the first
page (this second technique can be used to help
weaker teams). Go over the vocabulary one more
time with the class. Then begin asking the
questions.

The teacher can use either questions or state-

November 1987

ments to explain the word. For instance, the
teacher might ask, “What is long, round, made of
wood, and used to hit a ball?”  The answer of
course is “a bat.” Or the teacher might say, “This
is a fruit. It is small and round. It is green or pur-
ple. It grows in bunches, and is used to make
jelly, juice, and wine.”

As in a normal quiz game, call on the first
person to raise their hand, not waiting to finish
the question or description. If the answer is right,
award one point to the answerer’s team. If the
answer is wrong, however, repeat the question,
adding additional details if necessary. Then call
on the opposition. If they get it right, award
them two points. At all times allow consultation
among team members, but limit the response
time allowed to a total of about ten seconds.
With third, fourth, and fifth graders, a 20-point
game takes about ten minutes.

There are three advantages to using the Guess-
ing Game. One, it helps the learners master
vocabulary in that it gives them a goal to aim
for and focuses their learning in a meaningful
(although not communicative) way. Two, it helps
learners acquire a lot of additional vocabulary
and language unconsciously, through intense
listening to the teacher’s cues. And three, it is a
lot of fun. What more could be asked of a ten-
minute activity?

Note: There is available what is, in effect, a com-
puter version of this game. It is  called “Word-
store ” and is published by Wida Software, 2
Nicholas Gardens, London W5, U.K.

TESOL
SEVENTH E D I T I O N

DIRECTORYOF
PROFESSIONAL
PREPARATION
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JALT
UnderCover

BASICS IN READING. Hiroshi  Suzuki, Michael
Rost, and Nancy Baxter. Lingual  House, 1987.
106 pp.

This book consists of eight thematic units,
each with three 200- to 400-word passages. With
each reading there are four reasonably short
exercises, in which the learner is asked to find
the main idea, understand and practice a “read-
ing strategy,” demonstrate his understanding
of particular points in the text, and remember
some vocabulary items. There is also a “warm-
u p ”  exercise at the beginning of each unit
which consists of a quiz, a questionnaire, or some
such activity related to the theme of the unit.

It is a very good, modern book. There is a lot
of text in it; although there is only one passage
every three or four pages, the exercises are well
spaced and there are numerous useful and inter-
esting illustrations. The subject matter of the
texts is extremely varied (from “Writing History
Textbooks” to “Practical Travelling”)  and the
level of the English is challenging, but not
frustrating, for an intermediate learner (the
authors have simplified the texts without patron-
ising  the learner, although inevitably some of the
texts themselves could be criticised  as over-
simplifying or trivialising).  The book gives the
reader a good deal of help in understanding at
the lexical, propositional,  and “global” level;
and there is an attractive variety in the “main
idea,” vocabulary and “specific point” (sentence
comprehension) exercises. Finally, the reading
strategy exercises are clearly presented, (again)
varied, and interesting - there are some nice
ideas about lexical cohesion, technical terminolo-
gy, and rhetorical organisation in general; but the
writers do not assume an interest in discourse
analysis on the part of the student.

For these reasons I will be using this book in
university classes next year. But at the same time
the claims made for the book raise certain ques-
tions about the teaching of reading. First and
most obviously, the blurb on the book claims
“authenticity” for the texts, and the introduction
contains the absurd phrase “rewritten authentic
materials.” These texts are not authentic; they
are simplified. If they weren’t, it wouldn’t be as
useful as it is.

Next I wonder about the teaching of reading

strategies as it is tackled here. After a learner has
finished this book, he will have done one exer-
cise on, for example, “Looking for words which
repeat,” which “often show you the important
ideas in a reading.” Later the learner is told
“When you are reading about a problem, look for
statements of cause and effect.” There is a differ-
ent bit of advice given with each text. What the
learner ends up with is 24 bits of advice about
reading.

Two questions come to mind. First, do we
want these “strategies” to be part of our stu-
dents’ repertoire? Second, if this is our aim, what
is the best way of achieving it? I think I under-
stand most things I read in English. But I don’t
look for “cause and effect”; this is my reading
strategy. Of course I assume that the bits of a
text are connected, and that cause and effect
may be one of the categories of meaning, above
the level of the proposition, by which the text
achieves coherence; cause and effect is a way in
which we make sense of the world. But it is hard
to believe that a learner will actually learn to
tackle texts (when he is not in class) with some
kind of checklist of such notional cetegories,  let
alone with a lot of other advice like “ .  .look  for
connections between introductory information
and the paragraphs that follow.”

But even if you accept the authors’ stated
aims, 24 bits of advice is a lot of mental baggage.
The learner can’t sit down to read something
with all these at his conscious disposal, and if
it is necessary for him to be “taught” them at all
(this is a big “if”), then surely five minutes’ work
at some stage of the course can’t really succeed
in doing it. He needs a lot more work on “cause
and effect,” followed by a lot of work on. say,
“purpose,”  “sequence in time,” etc., etc., and
of course he will also need work on rhetorical
function, and so on. As the strategies are used
here, however, they are no more or less than a
device for the teacher to give clues. Effectively
the writer says “This text has a lot of cause and
effect in it; think about it in these terms and try
again to understand it.” This is a useful tip but
the result of it, at best is that the learner gets
a bit more comprehensible input by understand-
ing this passage - not that he “develops a read-
ing strategy.”

In this reviewer’s opinion, it is easy to sym-
pathise with people who say a native reader’s
skills cannot and should not be “taught,” al-
though (for example) very little seems to have
been produced that tries directly to teach sen-
tence constituent processing.

The criticisms I have outlined are of some of
the claims made for the book, not of its useful-
ness in the classroom, It is solid, yet imaginative
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and informed, and as such deserves the success
it will surely achieve.

Reviewed by Jerry Ward
University of Library &  Information Science

Tsukuba

BASICS IN LISTENING: SHORT  TASKS FOR
LISTENING DEVELOPMENT. Hiroshi Asano,
Munetsugu Uruno, and Michael Rost. Lingual
House, 1985. Teacher’s Manual and cassette
tapes purchased separately.

With my first university teaching in  Japan,
including seven “English Conversation” classes
in four different universities, I needed to settle
on a text which would allow me to orient myself
to these unfamiliar systems while developing a
curriculum and progression for those classes -
especially the four large ones, 55-60 freshmen
with virtually no oral-aural training in English.
I  chose Basics in Listening.

Concurrent with my use of the text in these
beginning-level classes, I am using it in three inter-
mediate-level university classes, along with a
reading text, and in three adult-beginner private
classes as the sole text. Basics in Listening works
well in these diverse situations, and the purpose
of this review is to suggest the extent and nature
of its usefulness and limitations.

The Student Text is divided into 25 units,
with each unit divided into three graded listening-
response sections, all organized around a partic-
ular notion or theme - “Letters and Numbers,”
“Social Talk,” and so forth. The student’s data
reaches him only by listening to the cassette
message, and his tasks include checkmg, record-
ing or answering in his text according to the
instructions. Each unit is headed by a “Preview”
which lists the vocabulary critical to his under-
standing of the message. In many units, pronun-
ciation and clarification of these terms alone is
enough to introduce the unit. In others, the
exercises suggested in the Teacher’s Manual are
useful. In still others, the teacher would do well
to set the context through more imaginative
exercises of his own.

The taped selections vary from two to three
minutes per section, but as the authors suggest,
ten to 15 minutes can be allotted per section,
allowing for preview, correction, and review or
follow-up. In my own classes, a single unit
often involves the 90-minute class, providing the
vocabulary and focus for developing creative
and coherent student discourse. An excellent
description of how such development can be
managed may be found in “Answer+, A Con-
versation-Management Strategy,” a recent “My

Share” column by Steve Brown and Marc
Helgesen (The Language Teacher XI:6, pp.
25-28).

The Student Text is clean and simple, with
sketches and other illustrations inserted  as
necessary to clarify the issues and, with the first
item of each section completed in handwriting,
to suggest the method of answering. While this
may seem overly simple to teachers accustomed
to explaining  instructions in Japanese,  for ones
like myself for whom English is the only lan-
guage, it saves much time and embarrassment.
On this point, the Teacher’s Manual provides a
translation of the necessary instructions and
backgrounds, so that an “English only” teacher
can always enlist a student to clarify any class
confusion.

Another feature of the Student Text is its
reasonable cost - 1980. The Teacher’s Manual,
costing ¥1,400,  includes the Student Text and
interleaving pages, written in both Japanese and
English, which provide the tape script and
answer key, preparatory exercises, vocabulary
translations and clarifications, and additional
activity suggestions for each unit. The teacher’s
Table of Contents correlates the pagination of
the two texts, so the teacher need have only the
Teacher’s Manual. The cassettes intrinsic to the
course seem expensive, ¥8,000,  but they need
be purchased only once, since the students hear
them only in class.

The recorded material is excellent - in intona-
tion, stress, pronunciation, and rhythm as well as
in conversational quality and usage level  so the
teacher is not burdened by correcting taped
errors or rephrasing awkward passages, a problem
in some other recorded texts I have reviewed.
The few errors are minor - for example, a mis-
pronunciation of “plaid” in Unit 10, “Descrip-
tion,” and a recording of an elephant’s roar in
Unit 6, “Sounds,” which is too short to identify.
Considering the scope and quality of the text,
these errors are trivial at the most. One weak
section not so easy to overlook is Unit 6:3,
“Sound Accents,” which is designed to illustrate
the distinctions between American and British
English. Some of the distinctions are too subtle
to be decisive. More to the point are the many
excellent coverages, such as the superior treat-
ment of stress in Unit 7, “Sound Differences.”

Most of the units can be used easily with
beginning students and as readily expanded for
intermediate students. One exception to this is
Unit 13 “Verbs ” which takes the student from
simple statements  through passives and modals -
all in one unit. My large classes required consider-
ably more time and explanation for this unit
than for most of the others.

(cont‘d on next page)
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(cont’d from previous page)
The authors consistently take into account

the differences between the vocabularies of
recognition and production, and the student can
work through each progressive section of the
units with a reasonable chance of success. In my
particular work, I move after most units into
writing, with student help, chalk-board dialogues
using the theme and vocabulary featured. These
are tailored to the class level, repeated chorally
by the class, then practiced within each semi-
permanent group of five into which I have divid-
ed the class, and finally given in pairs. The pairs
are given a short practice period, and though
they may start with the original dialogue, they
are encouraged to expand it into a conversation
or create an analogous dialogue, role-play, or skit.
The basic dialogues also provide fair content for
periodic dictation quizzes.

As might be expected, some units interest the
students more than others. My students liked, for
example, “Times and Dates,” “Questions,” and
“Processes.” These were easily expanded. Others,

Reviews in Brief
MACMILLAN “ADVANCED READERS’ SER-
IES. Various authors. Macmillan, 1987.

These “Advanced Readers” are intended for
non-English readers at an advanced stage in their
studies. Fifty-seven stories make up this series.
They are divided into eight volumes according to
category: crime stories, mysteries, science fic-
tions, the macabre, and so on. The books are all
B6 size and each has between 78 and 118 pages.
All the volumes have a general introduction and
concise biographical notes on the authors. The
stories are chosen largely from 20th-century
writings in English, and are unabridged. There are
notes and glossaries to explain the pronunciation
and significance of the more unusual and diffi-
cult features of the text. Many of the texts are
considered short (3,300 words +- 800 words) and
can easily be read by advanced students in a
couple of days. Because none of the stories are in
serial form and all the stories are about at the
same level, the stories can be read in any order.

Compared with other types of graded readers,
in which the vocabularies are carefully selected
and the stories are carefully edited and abridged,
this series will surely give the students a lot more
exposure to authentic Literary English.

On the other hand, even with the notes and
the glossaries, it may be quite difficult for high
intermediate ‘and low advanced students to read
and appreciate the literature without looking
words up in an English-Japanese dictionary.
However, if the purpose of reading is the appre-

“Locations,” for example, were sufficiently
unimaginative that we moved on quickly. Of
course, all of these topics are very basic and
require a high-energy presentation to keep them
interesting. The tape offers an energetic begin-
ning, but follow-up activities must continue to
build that energy. The authors assumed that the
text will be used by many teachers as only an
adjunct to a more specialized course, and it
primarily serves to open a class with a continuing
listening program, consolidating the class and
giving it focus. The development of the class
from that point would ideally derive from the
teacher’s own orientation, objectives, and
methods. Coming from a strong drama back-
ground, my most natural method is a communi-
cative one, encouraging and coaching students,
in pairs or small groups, to expand a simple
dialogue into full-fledged conversation or role-
play. Basics in Listening provides a sound opener
to facilitate that method.

Reviewed by Eleanor A. Gobrecht
Tsuda  College and Tsukuba University

ciation  of the literature, you may want to take
advantage of this situation and let them un-
learn their habit of constantly depending on a
dictionary.

The “Advanced Readers” series might allow
teachers the chance to give up the responsibility
of teaching students how to enjoy literature and
give students the opportunity to discover for
themselves the joys of reading literature - hope-
fully to be followed by their willingness and
desire to challenge reading literature of more
length and variety.

Reviewed by Hiroko Yazaki
CEEPEC English Academy

THE FUNCTIONALNOTIONAL APPROACH:
FROM THEORY TO PRACTICE. Mary Finoc-
chiaro and Christopher Brumfit. New York:
Oxford University Press, 1983. 235 pp.

The Functional-Notional Approach presents
the Council of Europe’s work and its implica-
tions for the classroom. Though the authors
begin by stating that “a functional-notional
basis for teaching will have a major impact on
both course design and teaching procedures,”
by the middle of the book they allow the “activi-
ties in which you have most probably engaged in
the past are still valid with a F-N content.” This
may seem to be an inconsistency, but is rather
a reflection of the book’s basic pragmatism,
refreshing in this age of ideology.
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Chapter Two is a summary, which would be
useful reading for beginning teachers, of the
Functional-Notional Approach, its history and
aims. The authors make a helpful distinction
between formulas (fixed expressions) and com-
municative expressions (functional forms that
change for tense, aspect, gender, number, etc.),
a distinction ignored in most texts, where “func-
tion” often equals “gambit.” This unit also
presents a mini-curriculum that should be useful
as a model for course planners.

Much of the book is given over to method-
ology, techniques and procedures. This part of
the book is clearly Mary Finocchiaro’s. In it, she
reprints and refines material from earlier books,
making The Functional-Notional Approach a use-
ful compendium. There is a chapter on present-
ing the discrete points of language - the sound
system, the grammar, etc.; also one on strategies,
and others on materials and testing. The appen-
dix on drills is good to have at a time when
accuracy is coming back into fashion.

Throughout the book echoes the voice of a
committed humanist, someone who knows her
students and knows what they need. She stresses
support, both linguistic and emotional, remark-
ing at one point on the need to start beginners
out with fill-ins: “To say instead, ‘Go home and
write ten original sentences,’ becomes a frighten-
ing, frustrating experience.” Finocchiaro believes
in the importance of making students feel good
about their own cultures. She also believes in
making sure that students “grow spiritually and
intellectually as they grow in communicative
competence.” She believes all this, yet also
believes in a structured progression of work in
the language classroom. No, they are not con-
flicting goals.

Though this book will not offer much that is
new to the experienced teacher, it is useful for
those new to the field or for those desiring a
reference book for reviewing and reflecting on
their basic classroom procedures.

Reviewed by Steve Brown
University of Pittsburgh  ELI-Japan Program

WELCOME TO ENGLISH 1. Donald Watson.
London: Macmillan, 1986. 101 numbered pp.
plus 5 unnumbered pp. Tape (not available for
review). Teacher’s edition includes tapescript
and notes.

Since “Welcome to English is . . . aimed at
Arab students” and “contains comprehensive
notes and explanations in Arabic on every page”
(cover blurb), its usefulness in Japan is limited.
“Intended . . . for adults in the Arab world who
have already had some exposure to English”

(introduction), it might be interesting to some
Japanese false beginners with special concern for
the Middle East. The opportunity to view the
interaction of two alien international cultures
would be stimulating to some students. Ordinari-
ly, however, sentences such as “ I always go to
the mosque on Fridays” (p. 70) would not apply
to non-Moslems.

The book is arranged in 12 units of increasing
complexity. There are many (black and white)
photographs with conversations in balloons
emerging from the models’ mouths. There are
also printed and taped dialogues to be matched
to pictures. The tape includes speech (“Who’s
speaking?“) and other sound effects (“What’s
happening?“) to provoke discussion. Situations
encountered include travel, business, recreation,
asking for directions or information, filling out
forms, and writing letters. All four skills are
covered, as well as handwriting, both printing
and cursive. The book identifies an exceptionally
clear hand as “old style” and one nearly printed
as “modern style” (p. 95).

In contrast to many English textbooks using
katakana for speakers of Japanese, there is no
attempt to spell English phonetically in Arabic
script, and exercises include the pronunciation
of Arabic proper nouns “in English” (pp. 14,2.,
22,

The book is sturdy for a large, flat (27.7 cm.
x 22 cm. x 0.6 cm.) paperback, and even the tiny
marginal notes in Arabic are clear and legible.
The use of color would have enhanced some
items, e.g. the national flags in a lesson including
color vocabulary (p. 90).

Reviewed bv Ron Grove
IEC Kokusai Gaigo Gakuin

GET READY: INTERACTIVE SPEAKING AND
LISTENING. Paul Abraham and Daphne Mac-
key. Englewood Cliffs: Prentice-Hall,  1986.
198 pp. ¥2,980.

This listening and speaking text for low-level
students is a little unusual. While its lessons in-
clude many of the usual functions found in texts
today, the way the text deals with those func-
tions is not so usual. As its name implies, the text
is interactive. Thus the students are expected to
interact with the tape, the teacher, and other
students. Each well-sequenced lesson contains,
in addition to models dialogs, sections in which
the students interact with the tape (often this
involves taking one side of a conversation while
the tape takes the other) or with each other in
pairs or small groups. There are also discussion
sections with a cultural slant.

(cont'd on next page)

49



The Language Teacher XI:12 November 1987

(cont‘d from previous page)
The book also includes a great deal of work

on intonation, rhythm, and stress as well as
differences between written/spoken, and formal/
informal English. Moreover, there are some
sections which work on non-linguistic areas of
communication, such as gestures and facial ex-
pressions. Thus, the book gives students a three-
dimensional view of what English is and requires
them to use the linguistic and extra-linguistic
points focused on and to think about the cultural
implications of the language.

PRINCIPLES OF LANGUAGE LEARNING
AND TEACHING. H. Douglas Brown. Prentice-
Hall, 1987 (2nd ed.). 285 pp.

Overall, it is a good solid textbook for lower
level students. The only area in which I disagree
with the authors is in terms of its suitability for
use in the language laboratory. Language labs
are set up for individual work, usually with
carrels dividing the students. Thus, to have the
students do pair and small group work and dis-
cussions is difficult. Another problem is that
the text requires participation and the lab has
long been the place where the students are the
most inactive. So when the students enter the
lab they are passive and it can be hard work to
get them to participate and interact. However, if
you are not looking for language lab text, have
low-level students, and want to use a creative and
innovative text, give Get Ready a try!

The second edition of H. Douglas Brown’s
Principles of Language Learning and Teaching is
described by the author (p. xii) as being “design-
ed to serve as a textbook for graduates or advanc-
ed undergraduates who are seeking training in
language teaching. It can also serve as a hand-
book for teachers wishing to get an overview of
current theoretical issues in the field.” Brown
has admirably accomplished his goal. The book is
rather slim (251 pages of text), but it provides an
excellent summary of past and recent theory,
research, and practice in the area. The book
would be especially valuable to anyone who com-
pleted their formal training several years ago. Of
the 497 bibliographic entries, fully 170, or 34%,
bear a publication date of 1980 or later, the most
recent entries being 1987.

Reviewed by Meg L. Billings
Waseda University

Principles has many other strong points to
recommend it; most of these would seem to flow
from the author’s mastery of his subject. The
text is divided into 12 chapters, each highlight-
ing an aspect of Language learning and/or teach-
ing, with the first part of the book emphasizing
psychological factors. The presentation is integra-
tive, or “spira l ing,”  to use the author’s term.

(cont'd on page 52)

The School for
International Training

MASTER OF ARTS IN TEACHING LANGUAGES
A PRACTICAL EDUCATION FOR A BETTER WORLD

*PRACTICAL CURRICULUM which includes a wide range

of teaching methods and challenges students to examine
the assumptions inherent in each method.

*TWO FORMATS OFFERED: Summer Program wi th teach-
ing  practicum period carried  out at your regular job during

the intervening year between two consecutive summers.
Degree offered In ESOL, French or Spanish.

September to June Academic Year Program offers option
of double degree in ESOL and French or Spanish. Public

*EXTENSIVE COURSEWORK in teaching methodology, lin-
guistics,  foreign languages, cross-cultural studies, lan-
guage  acquisit ion, and electives.

For a complete catalog and application forms write

SIT Admissions Off ice: Room 13

School for International Training
Brattleboro, VT 05301 USA
l-800-451-4465 Ext.6

School bilingual endorsement also available.
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ON YOUR
WAY

The first and only
course to fully integrate

the teaching of grammar
and functions with

Larry Anger, Marjorie Fuchs, Cheryl Pavlik, and life skills.:.
Margaret Keenan Segal ONYOURWAY

A three-level course for adults  and young adults from
beginning to intermediate level
Grammar points presented in realistic contexts with
interesting characters and storylines
Students learn grammar as they talk about their own lives
and interests
Sound writing skills developedthroughoutthe course
Flexible material which can be used by the whole class, in
small groups, or for pair work
Students Book, Teachers Manual, Workbook and Cassette
at each level

For further information please  contact Heather Saunders or
MikeThompson  at Longman ELT, Longman Penguin  Japan
Company Limited,  Yamaguchi Building,  2-12-9 Kanda
Jimbocho, Chiyoda-Ku, Tokyo 101
Telephone (03) 265 7627

LONGMAN  L E A D I N G  T H E  W A Y  I N  A M E R I C A N  E N G L I S H
1

 !  8th KANSAl  ENGLISH LANGUAGE BOOK FAIR    

admission   Nov.14(Sat) 15(Sun) 1-min.  walk from Subway Tennoji  St.
(Matsuzaki-guchi)

 : For further information  :  70(Filmscan Lingual House) 03~295-5875(Cambr,dge)
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* 
* 
* * 
* 
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(cont‘d from page 50)
Facts, theories, and teaching techniques are
introduced from a basically historical perspec-
tive. The discussion of alI the material presented
is clear and critical, and the evaluations made are
generally fair. While there is a certain bias against
behaviorist psychology, the contributions of
this approach are also acknowledged. The writing
style is informal, but with a minimum of hyper-
bole. (A regrettable exception, page 73: “Recent-
ly [a researcher] advanced a controversial theory
of intelligence that blows apart our traditional
thoughts about IQ.“)

It is interesting to note that while much of the
text is devoted to mental and behavioral con-
cents, Brown has included several sections deal-
ing with the latest results of neurological research
that have relevance to language learning. While
this information may have little immediate im-
pact on teaching practice, it is from an area that
will undoubtedly be of increasing importance
in the future.

Reviewed by Lowell Brubaker
Nagasaki Wesleyan Junior College

RECENTLY RECEIVED

The following materials have recently been
received from publishers. Each is available as a
review copy to any JALT member who wishes to
review it for The Language  Teacher.

Notations before some entries indicate dura-
tion on the holding list: an asterisk (*) indicates
first notice in this issue; a dagger (†)  indicates
third-and-final notice this month. All final-notice
items will be discarded after Nov. 30.

CLASSROOM TEXT MATERIALS/
GRADED READERS
*Dunn. Outset (Workbook 1A).  Macmillan, 1987.
*Peaty. All Talk 1, 2 (Student’s books, Teacher’s book,

2 cassettes). English Communication Press, 1987.
*Jones &  Kimbrough. Great Ideas: Listening and speak-

ing activities for students of American English.
Cambridge, 1987.

*Withrow. Effective Writing: Writing skills for inter-
mediate students of American English (Student’s
book). Cambridge, 1987.

Cassell’s “Foundation Skills” series. Various authors.
Cassell.  1987.
Listening 3  (Michael Torn)
Reading 1 (Louise Woods)
Reading 3 (Simon Haines)
Speaking  I  (Graham Cawood)

†Hamp-Lyons &  Heasley. Study Writing: A course in
written English for academic and professional pur-
poses. Cambridge, 1987.

†Levine et al. The Culture Puzzle: Cross-cultural com-
munication for English as a second language. Pren-
tice-Hall.  1987.

NOTICE: The scheduled reviewers of the following ma-
terials have not’ responded to requests for their overdue
reviews:

Various authors. Open Sesame series. Oxford,  1984.
Allen & Robinett. The New Technologies. McGraw-

Hill, 1986

Other JALT members who wish to assume responsibil-
ity for either of these reviews should contact the Rook
Reviews editor.

TEACHER PREPARATION/
REFERENCE/RESOURCE/OTHER
*Bygate. Speaking (“A Scheme for Language Teaching”

series). Oxford, 1987.
*Dougill. ,Drama  Activities for,, Language Learning

("Essential  Language Teaching  series). Macmillan,

*Hill. Using Literature in Language Teaching (“Essen-
tial Language Teaching” series). Macmillan, 1987.

*Ladousse. Role Play (“Resource Books for Teachers”
series). Oxford, 1987.

*Nolasco &  Arthur. Conversation (“Resource Books for
Teachers” series) .  Oxford,  1987.

*Summers et al.  The Longman Dictionary of Contem-
porary English, New Edition. Longman,  1987.

*Wright. Roles of Teachers and Learners (“A Scheme
for Teacher Education” series). Oxford, 1987.

†Kinsella,  ed. Language  Teaching 20, 1 (Jan. ‘87).
Cambridge, 1987.

† Swan &  Smith, eds. Learner English: A teacher’s guide
to interference and other problems (“Handbooks for
Language Teachers” series). Cambridge, 1987.

The Language Teacher  also welcomes well-
written reviews of other appropriate materials
not listed above, but please contact the Book
Review Editor in advance for guidelines. It is The
Language Teacher’s policy to request that re-
views of classroom teaching materials be based
on in-class teaching experience. Japanese is the
appropriate language for reviews of books pub-
lished in Japanese. All requests for review copies
or writer’s guidelines should be in writing, ad-
dressed to: Jim Swan, Aoyama 8-122, Nara 630.

IN THE PIPELINE

The following materials are currently in the
process of being reviewed by JALT members for
publication in future issues of The Language
Teacher:

Bachman. Reading English Discourse.
Black et  a l .  Fast  Forward .
Boardman & Holden.  eds. English in School.
Dickinson. Self-Instruction in Language Learning.
Di Pietro. Strategic Interaction.
Dubin & Olshtain. Course Design.
Dunn. Noah and the Golden Turtle.
Cairns  &  Reman. Working with Words.
Glendinning &  Holstrom. English in Medicine.
Harmer &  Surguine. Coast to Coast.
Harris &  Palmer. C.E.L. T. Note: The review appears in

the November 1987 issue of the JALT Journal.
Herzfeld-Pipkin & McCarrick. Exploring the US.
Hino.  6 5 0  : 
Howard. Idioms in American Life.
Janssen. Unusual Stories from Many  Lands.
Kasser  &  Silverman. Stories  We Brought  With Vs .
Mackay, ed. Poems.
Malamah-Thomas. Classroom Interaction.
Master. Science, Medicine and Technology.
McDowell  & Hart .  Listening Plus.
Muggles tone  et  al .  English in  Sight .
Naufeld. Handbook for Technical Communication.
Pattison. Developing Communication Skills.
Peaty. English Face to Face.
Rosenthal &  Rowland. Academic Reading and Study

(cont'd on page 54)
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Chapter
Presentation

Chapter reports on presentations are  to be 150-250
words, typed double-spaced on A-4 size paper, and sub-
mitted to the Editor by the first of the month preceding
publication. Longer reports can be considered only
upon prior  consultation with the  Editor .

KYOTO

ORAL INTERACTIVE TESTING
AT A JAPANESE UNIVERSITY

By Eloise Pearson

Eloise Pearson presented a method of testing
the spoken English production of groups of
Japanese university students. She began her
presentation by briefly discussing historical
perspectives on language testing, types of oral
language tests, and the issues of reliability and
validity, which provided theoretical context for
the description of her testing procedures.

Three students are tested together. They
enter a large room and sit at separate tables,
where they prepare for 15 minutes. At each table
there is a student card and a task card. Students
write their names and numbers on the student
cards, which are later used by the teacher. The
task cards are matched for each group, and tasks
require that the students use English in a fairly
realistic situation, for example, to plan a class
party or to organize a new club. All tasks involve
functions and vocabulary previously taught in
the class.

After the preparation period the students
gather with the teacher at another table. The
group has ten minutes to complete the task by
discussion. The teacher records performance
information on the students’ cards, using four-
point rating scales for minimum performance
criteria (basic task criteria plus grammar, pronun-
ciation/intonation, vocabulary, comprehension).
If the student meets the minimum requirements
for passing, scales for extension criteria are used
to assess quantity and quality of communication,
accuracy and fluency. The group as a whole is
also graded. After all the groups are finished,
the teacher gives performance feedback to the
whole class. Pearson argued that this way of test-
ing has strong face and content validity.

Reported by Greg Peterson

SAPPORO

THE KOTO-KU EXPERIMENT
AND USING VIDEO

An all-day meeting was held Sept. 13 at
Sapporo University. The morning session featur-
ed Miss Hattori, a junior high school teacher
from Koto-ku in Tokyo. She came to explain the
Koto-ku experiment, which was developed by
the British Council. She has been involved in the
project from the beginning. The BC teachers
developed games and other communication
activities that corresponded with the material
being studied in the textbooks. Hattori now uses
these techniques, originally designed for team-
teaching, by herself.

After lunch Sally Kobayashi, a local teacher
at several schools, spoke about the use of video
as a means to improve the teaching of English
conversation. Her objective was to encourage
other teachers to attempt to develop their own
video materials. She reviewed the points to
consider when making videos and some problem
areas to avoid. We watched several of her home-
made video films as she provided insight into
their classroom use.

The final speaker was Prof. Watanabe of
Hokkaido University. She gave a lecture in
Japanese on the teaching of Japanese to foreign
students. She demonstrated the use of video
dialogues, which allow the students to observe
natural speech patterns. This technique has been
quite successfu1  in her classes.

Reported by Ken Hartmann

SUWA

TEACHING ENGLISH PRONUNCIATION
TO JAPANESE

By Masataka Tamaki

Mr. Masataka Tamaki, President of Fujimi
International Club and retired executive of
Mitsui Corporation and another multinational
corporation he helped create, presented, at the
September meeting, his ideas on how English
pronunciation can be effectively taught to
Japanese.

Tamaki’s experience of living in several for-
eign countries, including the U.S., Panama, and
England, enabled him to develop his own com-
mand of English (which is near-native), and to
become keenly aware of the differences be-
tween the Japanese and English languages. He
spent much of the latter part of his working
career and many of his days in retirement creat-

(cont‘d on next page)
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(cont‘d from previous page)
ing ways to help Japanese overcome the lin-
guistic differences of these important languages.

Specifically, he has found that since the
sounds of Japanese and English are different, and
since adult second-language learners seem to be
less efficient at reproducing new speech sounds
than children, Tamaki uses a cognitive audio/
visual approach to teach pronunciation.

His techniques involve using a combination
of phonetic symbols: bilingual charts which
differentiate and categorize phonetic sounds
such as stops, fricatives, nasals, frontals, dentals
and glottals; and pictures which illustrate the
tongue’s movement during speech. He has found
the use of these materials, in conjunction with
verbal explanation and example, to be effective
in helping Japanese achieve good pronunciation.

Reported by Robert L. Brown III

YOKOHAMA

PREPARING FOR THE TOEIC

By Rick O’Connor

TOEIC (Test of English for International
Communication) was conceived in Japan and
written in the United States as a measure of
practical English ability. It has grown in popular-
ity and there are now over 90,000 administra-
tions in Japan yearly. The TOEIC is also being
used in Korea, Singapore, France, and by Ameri-
can multinational corporations.

Rick O’Connor gave the participants at the
September Yokohama chapter meeting a useful
presentation on the TOEIC, and showed teachers
how to help their students prepare for the test.

TOEIC is divided into seven parts. Parts I to
IV are listening tests and Parts VI to VII test
reading. O’Connor stated the listening and read-
ing tests are quite different and require different
test-taking strategies. The listening part is timed
and this often confuses and panics examinees.

The teacher can help students get accustomed to
the test format by preparing exercises that mimic
the TOEIC. In the reading tests, examinees
must budget their time. The questions become
increasingly difficult and examinees would be
wise to skip over passages which are too difficult.

There  are a couple of important points to
remember about taking the TOEIC. The test is
graded on a “bubble sheer” - a sheet where the
answers are blackened by pencil and read optical-
ly by a computer. Many examinees are unfamili-
ar with this kind of answer sheet and should be
familiarized before taking a real test. Secondly,
wrong answers do not count against you, so you
should mark all of the questions even if you do
not know the answer.

Reported by Jack King
Toyo-Eiwa Junior College

TOKUSHIMA

FOR BETTER ACCURACY AND FLUENCY

By Marc Helgesen

To improve students’ abilities in listening/
reading and speaking/writing of English, positive
participation is a must, said Marc Helgesen at
Tokushima chapter’s September meeting.

Helgesen, co-author of English  Firsthand,
talked about various techniques he uses for
better accuracy and fluency of students. His
techniques include: predictive listening, flexi-
bility in dialogue, and pair work emphasizing the
need to get information from one’s partner.

Reported by Yoshi

(cont’d from page 52)
Sinclair et al., eds. The Collins COBUILD English Lan-

guage  Dictionary.
Underhill. Testing Spoken Language. 
Wessels. Drama.
Wright. “How to. . .”  series.
Yalden. Principles of Course Design for Language

Teaching.

SPECIAL ONE-TIME OFFER FROM TOKYO JOURNAL

l

A 30% discount off the ;Y500  cover price for quantities of 10 copies and up...for
use as classroom reading material. (Shipping charges apply to bulk orders.)
On an individual basis, a subscription (only Y5,500  per year) brings
membership in the Tokyo Journal Club, which makes you eligible for discounts
at many museums and theaters, and gives you access to the TJClub  Lounge in the
Tokyo Journal building near Yotsuya San-chome.

Send all bulk orders or subscriptions to: Mr. H. Senuma, Circulation Department
Tokyo Journal, 27-10 San’ei-cho, Shinjuku-ku,Tokyo 160, Tel: (03) 359-2331 II

• 
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Bulletin
oard

Please  send all announcement8 for this column to Jock
Yohoy; I-111 Momoyama Yogoro-cho. Fushimi-ku,
Kyoto  612. The announcements ehould  follow the style
and format of the LT  and be received by the first  of the
month preceding publication.

DEVELOPMENT OF
INTERCULTURAL COURSEWORK

Honolulu, July 13-22,1988

At this East-West Center workshop for college
and university faculty who wish to develop
courses in intercultural and international topics,
participants will examine possible texts, interact
with Center staff familiar with a variety of
courses, discuss issues with the authors of texts
currently used in intercultural courses, share
ideas, and develop full course outlines. The
general course areas are the behavioral sciences,
social sciences. and education. Some specific
areas: cross-cultural psychology, research
methods, counselling  and orientation; intercul-
tural communication; intergroup relations; the
human aspects of technology transfer; English as
an international language; language and culture;
English for cross-cultural communication; com-
bining TESOL with cross-cultural communica-
tion and adjustment; curriculum development for
international studies, elementary and/or second-
ary levels; global perspectives on management
and on social studies; combining sign language
interpretation for the deaf and intercultural
studies; and bilingual education.

If interested in other courses, please contact
the workshop organizers. Dormitory housing
available. For more information write: Larry
Smith or Richard Brislin, East-West Center,
Institute of Culture and Communication,
Honolulu, Hawaii 96848, U.S.A.

RELC REGIONAL SEMINAR
Singapore, April ll-15,1988

The Southeast Asian Ministers of Education
Organization (SEAMEO) Regional Language
Centre (RELC) will hold its 23rd Regional Sem-
inar in Singapore. The theme is “Materials for
Language Learning and Teaching: New Trends and
Developments.” Further information and invita-
tions to participate can be obtained from:
Director (Attention: Chairman, Seminar Planning
Committee), SEAMEO Regional Language Cen-
tre, RELC Building, 30 Orange Grove Road,
Singapore 1025.

C.W.A.J. WORKSHOP:
NEW TOOLS & TECHNIQUES

FOR TEACHING ENGLISH

The College Women’s Association of Japan
will present on Tues., Nov. 17, a one-day work-
shop, “New Tools & Techniques for Teaching
English,” in order to promote English language-
teaching methods currently practiced in Japan.
Current and future high school English teachers
should benefit especially. 10 a.m.-4:30 p.m.,
Gakushuin Kinen  Kaikan, 1-5-1 Mejiro, Toshima-
ku, Tokyo.

Theme speech: Dr. Michael Rost, Temple
University; Panel discussion, “How English is
Taught in Other Countries”: ESL teachers from
Japan, China, Germany, and Scotland; Michiyo
Tsukada of Meisei Metropolitan H.S. will demon-
strate how personal computers are used in ELT;
Yoko (Nomura) Narahashi of Model Language
Studio on drama; “Returnees: Their Roles Now
and in the Future” (panel discussion); Yuriko
Momo, “Children’s Books”; Yoshiharu Hori-
koshi and Kunio Tanabe,  “Working Experiences
of Visually Handicapped”; and Eiko Inoue,
Vocational Development Center: “How to Use
the Optacon.”

Information: Akiko Kuno (03-425-1062) or
Mitsuyo Suga (03-702-1845).

   ICBC Forum
International Cross-cultural

Business Communication
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Look who’s talking!

The approach is communicative.
The English is authentic.
The success of your students will speak for itself!
-Six  levels of ESL/EFL instruction
-Communication skills and grammar

in real life situations for adults and young adults 
1

l   Teacher’s Editions-9” x 1 1 ”  spiral
l  Audio Program-4 hours per level
l  Textbooks--fully illustrated
l   Workbooks-96  pages. 

NEW ADDRESS BELOW
EFFECTIVE JUNE Ist,  1987

JAPAN REGENTS PUBLISHING
COMPANY, INC.
Jochi Koj imachi Building 3F
1-25, Ko j imachi 6-chome
Chiyoda-ku, Tokyo 1 0 2

bound

Now
all six
levels

complete!

c...__) ?ECT~LJM 

_::1 I'(__(_ 
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 To: FILMSCAN/LINGUAL  HOUSE

Dorumi Yoyogi #11O7, 1-57-2 Yoyogi

Shibuya-ku,  Tokyo 151
Tel .  (03) 320-4170 Fax.  (03) 320-5039

I
 Please send me a free inspection copy of

I I
I

  N A M E :

/LINGUAL HOUSE   I
 #1107 I

1.57-2 Yoyogi  Shibuya-ku,Tokyo  151
Telephone(O3)320-4170  Fax.(03)320-5039

 8th KANSAI ENGLISH LANGUAGE BOOK FAIR 
  q ms1E%##$@  

  
 walk from Subway  St .

 : For further information  :  ‘Llnqual  House) 03-295-5875(CambrIdge)

11/sw f,r,m 
LINGUAL HOUSE' 

di • bY Marc llelleSel .. n 
stevenBlown 
ThOmaSMlndeVllle 

• t.extboOk 136PP 
• tMSltte (C70x1) 

• teac:tler'S manual 

ENOUSH FIRSTHAND PLUS Is herel 
BU1IClnQ on tne suaast\d fOrmat and refreShlng 
approach Of EN0USH FRSTHAM>, 
ENOUSH FRSTHAND PLUS helps students expand 
and connect their communicative abllltles. 

Developlng 
rtvnm1tnlr2tlvof#i 
Skis ... 

Q 
FU,l$C'HI 

RLMSCAN 
DorumiYoyogi 

" 

,. Please use the coupon below or give us a Gall. 
\ 
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I SCHOOL: _______ _ 

I ADDRESS I --------

I 
I 
I 
I 
I 

L ______________ J 

at Tennoji Academy Senmon Gakko 
~- ~3:~71J7'~-:Wr,~~(IBH HUHll) 

Nov.14(Sat)15(Sun) 1-min. Tennoji 
(Matsuzaki-guchi) 
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 1 : 45-  3 : 15 ICBC     

 

3 : 15-  3 : 30   

 : 30-  4  : 2 0   

TEMPLE UNIVERSITY JAPAN
Distinguished Lecturer Series

Nov. 7-8 (Tokyo), 14-15 (Osaka): Second-
Language Classroom Research, Michael Long,
University of Hawaii

Dec. 5-6  (T), 12-13 (O): Drama  in TESL,
Richard Via, East-West Center, University of
Hawaii

All courses Sat., 2-9 p.m., Sun., 10 a.m.-4
p.m. Information: Michael DeGrande, Temple
University Japan, 1-16-7 Kami-Ochiai, Shinjuku-
ku, Tokyo 161 (site of the Tokyo sessions), tel.
03-3674141; or Temple University, Kyowa
Nakanoshima Bldg. 2F, l-7-4 Nishi-Temma, Kita-
ku, Osaka 530 (site of the Osaka sessions), tel.
06-361-6667.

November 1987

JALT members and others unable to enroll
formally may attend the Saturday 2-5 p.m. por-
tion of each course at special low fees. See
Meetings: OSAKA, TOKYO.

TV VIDEOS WANTED

Beta or VHS bilingual recordings of “Six Mil-
lion Dollar Man,” “Charlie’s Angels,” “Cagney &
Lacey,” and “Star Trek.” Any two episodes of
each series needed for Media Studies course.
Hand over tapes at JALT ‘87 in Tokyo or post.
Will pay postage and cost of tapes, or replace
with identical blank tape. Contact Michael
Bedlow, Shikoku Gakuin Daigaku, Zentsuji-shi,
Kagawa-ken 765 (home phone: 0877-62-2440).

REQUEST FOR DATA
ON “MISUNDERSTANDING”

I am looking for authentic data (recorded or
recalled) on verbal misunderstanding for study of
first and second language listening problems.
Please transcribe part of any actual conversation
(English or Japanese) in which a misunderstand-
ing took place; give brief description of setting
and participants (and, if possible, probable inten-
tion of the speaker who was misunderstood, and
statement of whether and how misunderstanding
was resolved). Please send contributions by the
end of December, 1987, to: Michael Rost, Listen-
ing Project, 1-13-19 Nishiogikita, Suginami-ku,
Tokyo 167. Many thanks.

KANSAS REUNION

There will be a Kansas Reunion during JALT
‘87. All Kansas University graduates (ex-
Jayhawks), former Kansas residents and honora-
ry Kansans are invited. Time and place will be
posted on the announcement board.
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EXPLORATIONS: An Interactive Approach to Reading
Alison Rice and Susan Stempleski

Designed for high-beginning ESL reading courses
Introduces students to a variety of topics adapted from newspaper and

magazine articles
Combines reading skills exercises with guided conversation activities

Numerous illustrations give authenticity and focus to the readings
and exercises

Activities include role playing and interviewing

SPAGHETTI, AGAIN? Jean Bodman and Judith McKay

Presents a touching, yet humorous, story written in natural English with
controlled grammar and vocabulary

Gives a variety of language-development exercises
Contains lively illustrations in every chapter
Teaches students to develop higher-order thinking skills by questioning

what they read
A Dramatic recording of the story is available on cassette

SPAGHETTI FOREVER Jean Bodman and Judith McKoy

An intermediate reader that follows the format of
SPAGHETTI, AGAIN?

ON STAGE WITH ENGLISH Charlotte Gilman
Concentrates on two-word verbs and how to use them

Stresses oral communication

LET’S LAUGH Alexis Gerard-Finger and Gregory Barnes

Students learn to understand American jokes
Extensive exercises include vocabulary building, comprehension

checks, and cloze  passages

Available locally from:
Akemi Goto
501 Lions Mansion Ogawa
l-8-8 Ebisu-Nishi
Shibuya-ku. Tokyo 150

New York, NY 10022 USA

Spaghetti, 
Again? 

IH"W.8 

COLLIER MACMILLAN 
For more Information, write: 
Collier Macmillan 
866 Third Avenue 
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Meetings
Please send all announcements for this column to Jack
Y o h a y ;  l - 1 1 1  Momoyama Y o g o r o - c h o ,  Fushimi-ku,

Kyoto 612.  The announcements should follow the style
and format of the LT and be received by the first of the
month  oreceding publication.

FUKUOKA

Topic: H o w  “Native” Can a Non-native
Speaker Be?

Speaker: Gerhard Nickel
Date: Saturday, November 28th
Time: 3:30-5:30 p.m.
Place: Tenjin Fukuoka Center Bldg. 14F

(enter from the basement)
Fee: Members, free; non-members, ¥ l ,000
Info: Maddy Uraneck, 0940-32-3311 (work)

or 0940-33-6923 (home)
JALT Fukuoka office, 092-76 l-38 11

Dr. Gerhard Nickel, a featured speaker at the
JALT ‘87 conference this month in Tokyo, will
address the topic of language teaching and learn-
ing from the perspective of a non-native speaking
authority.

Dr. Nickel is professor of linguistics at the
University of Stuttgart, West Germany. He is
Acting Chairman of the Institute of Linguistics
and Director of the Language Center. His main
fields of research are contrastive linguistics and
error analysis. He has degrees from the University
of South Carolina and from the University of
Erlangen in Bavaria. Dr. Nickel has served as a
consultant to the Council of Europe, UNESCO,
and other international institutions. He is a proli-
fic author and recipient of numerous awards
and honorary degrees.

GUMMA

Topic: Sharing Materials
Date: Sunday, November 8th
Time: 2-5 p.m.
Place: Kyoai Gakuen High School, Maebashi;

0272-81-2223
Fee: Members, free; non-members, ¥500
Info: Morijiro Shibayama, 0272-63-8522

Wayne Pennington, 0272-51-8677
Here’s your chance to share ideas which have

worked welI  for you, and to discuss the materials
you use, with others in similar teaching or learn-
ing situations. Bring along all your materials
(homemade or texts, resource books, etc.):
learn how your colleagues teach children, JHS/
SHS, college, company, language school,, or
private students, and how they teach themselves
a foreign language.

HIROSHIMA
Topics:

Speaker:
Date:
Time:

Place:

1) “Streamline” Teachers’ Workshop
2) Active English in the Classroom:

Basic Teaching Skills
Peter Viney
Monday, November 16th
1) l-3 p.m.

Fee:
Info:

2) 6:30-8:30 p.m.
1) Hiroshima YMCA Gaigo Gakuin,

Bldg. #3, 3F,  Room 304
2) Hiroshima YMCA, Bldg. ##2, lF,

Lovely Hall
Free

Peter
series, is

Marie Tsuruda, 082-228-2269
Oxford University Press, 03-942-l 101

Viney, author of the popular Streamline
well known throughout the world as an

informative and entertaining speaker and teacher
trainer. The afternoon workshop is open to all
teachers using, or interested in using, the Stream-
line series. The evening presentation is a general
lecture open to all teachers, of all levels, interest-
ed in examining the basic skills necessary for
generating a lively English class.

KANAZAWA
Topic: “Any Questions?“: Motivating Stu-

dents to Speak and Ask Questions
Speaker: Sue Kocher
Date: Sunday, November 8th
Time: 2-4:30  p.m. (please be on time)
Place: Ishikawa Shakai Kyoiku Center (see

map in the July 1987 LT)
Fee: Members, free; non-members, ¥500
Info: Sue Kocher, 0762-41-4496

Paul Hays, 0762-65-5752
Japanese students are extremely reluctant to

try out their developing skills, to ask questions,
or otherwise be the “nail sticking up.” Sue
Kocher will argue that this reluctance must be
overcome if foreign languages, particularly
speaking skills, are to be taught and learned
successfully. She will then suggest a system for
motivating students to speak and ask questions.
The system is simple, flexible, effective and
fun for classes of any level or size.

Ms. Kocher (M.A. in ESL, University of
Hawaii) has been teaching English at the Kana-
zawa Institute of Technology since April 1986.

KOBE

Topic: Focused Learning
Speaker: Jim Wingate
Date: Friday, November 13th
Time: 7-9 p.m.
Place: Language Resources, Taiyo Bldg. 6F.

5-l -2 Kitanagasa-dori, Chuo-ku (see
map)
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Fee: Members, free; non-members, ¥1 ,000
Info: Jan Visscher, 078-453-6065  (evenings)

In this seminar-workshop Mr. Wingate  will
start by introducing activities to induce and
enhance learner relaxation and awareness. These
will be followed by classroom management tech-
niques and learning tasks based on seeing learners
as valuable resources and focused on their
strengths rather than their weaknesses.  These
techniques and tasks make learning more effec-
tive and, equally important, more enjoyable,
thus increasing learner motivation.

Jim Wingate  is Programme Director and is in
charge of teacher training at Pilgrims English
Language Programs in Canterbury, England. He is
the author of seven books on language learning
and teaching and has conducted many seminars
and workshops overseas as well as in the U.K.
He is the successor at Pilgrims of Mario Rinvolucri,
whose August 1986 presentation at JALT-Kobe
met with such an enthusiastic response.

On Dec. 13 at St. Michael’s, Isao and Keiko
Uemichi will speak on “Knotting Cultures.”

 

KYOTO

(1)
Topic:

Speaker:
Date:
Time:
Place :

Fee:
Info:

The Whole Is Greater than Some of Its
Parts: Activities for Accuracy and
Fluency
Marc Helgesen
Monday, November 16th
2-5 p.m.
Kyoto YMCA (Sanjo-dori at Yanagi-
nobamba, midway between Karasuma
and Kawaramachi); 075-231-4388
Members, free; non-members, ¥500
Jane Wieman, 075-881-2278

Our students need both accuracy and fluency
work. This activities-based workshop, planned
for teachers with some experience, will consider
the roles of accuracy and fluency in both recep-
tion and production. Problems associated with
each type of activity (e.g., accuracy activities are
boring, non-communicative and students don’t
pay attention; fluency work is too inaccurate
and lets students practice mistakes) will be ex-
plored and principles for dealing with them will
be shared. Activities illustrating each point will
be presented.

Marc Helgesen (MS., So, Illinois Univ.) is
principal author of English Firsthand and English

Firsthand Plus (Lingual House/Filmscan).  He is
the Coordinator of Intensive Courses at the Uni-
versity of Pittsburgh ELI, Tokyo, and has pub-
lished and presented extensively on large classes,
the accuracy/fluency distinction, and gaming.

(2)
Co-sponsored by British Council and JACET

Topic: Large Classes
Speaker: Dick Allwright
Date: Friday, November 27th
Time: 6-7:30  p.m.
Place: Kyodai Kaikan
Fee: Free
Info: British Council, 075-79l-7151

Dick Allwright of the University of Lancaster,
U.K., is Vice-President of TESOL. He will give a
plenary address and co-chair a colloquium on
classroom-centered research at JALT ‘87.

MATSUYAMA

Topic:
Speaker:
Date:
Time:
Place:
Fee:
Info:

New Trends in EFL Teaching
Shelagh Speers
Sunday, November 8th
2-4:30  p.m.
Shinonome High School Memorial Hall
Free
Linda Kadota, 0899-25-7111
Yumi Horiuchi, 0899-31-8686

The approach to teaching English as a Foreign
Language has changed dramatically in the past
few years. There has been a shift from the tradi-
tional grammar-based syllabus to a more func-
tional approach, with more emphasis on speaking
and listening. In this workshop, the speaker will
examine these trends, in particular the functional
syllabus, pairwork and task listening in the class-
room, and the exciting technique of “jazz chant-
ing.” She will use examples from textbooks by
Oxford University Press.

Shelagh Speers has eight years’ experience as a
teacher of English in Canada and Japan. She is now
Marketing Representative for O.U.P. in Tokyo.

NAGANO

Topic: Practical Use of Suggestopedic Tech-
niques

Speaker: Robert L. Brown III
Date: Saturday, November 28th
Time: 2:30-4:30  p.m.
Place: College of Education, Shinshu Univ.
Fee: Members, free; non-members, ¥500
Info: Katsumi Kitazawa, 0262-27-6646

Mr. Brown, Area Coordinator at Seiko Ep-
son’s Language and International Training Pro-
gram, will outline the “Accelerated Learning”
theories of Suggestopedia that were developed by
Bulgarian psychologist Dr. Georgi Lozanov and

(cont'd on page 63)
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SINCE 1963 NEW SUPPLEMENTS
&SHORT COURSES

   MISS
AT JALT ‘87

CARD GAMES FOR 98 ENGLISH CLASSES

Applications of traditional card games and some original ones using 80 multi-
purpose cards teach several hundred vocabulary words and a full range of gram-
mar in a fun, communicative way. Real use of language to accomplish goals.

A FULL DECK OF ENGLISH

LISTENING FLUENCY
A NEW KIND OF LISTENING COMPREHENSION

Eight units of extended, realistic conversations with exercises designed to lead
students quickly to full comprehension. Useful functions practiced in typical
sentence structures. Many possible classroom procedures described in the
Teacher’s Guide.

DICTATION FOR FLUENCY
A NEW APPLICATION OF THE COMPREHENSION APPROACH

Dictation for Fluency is an application of the Comprehension Approach to con-
versation courses, based on the consideration that accurate speaking depends on
accurate hearing. Attention is focused on exact wording with the guidance of
specially designed Worksheets. The approach is pleasant and engrossing for
everyone.

CHARTS&PlCTURES  FOR FLUENCY
93 UNITS OF CONVERSATION EXERCISES WITH CHARTS

An instructor’s manual to accompany Seido’s Charts and Pictures book. The
highly popular full-color picture book can now be used independently of
Modern English to supplement any English course for adult, college and senior
high ages.

seido language institute
12-6 Funado-cho.  Ashiya-shi,  Hyogo  659, Japan   T E L  0797(3  1)3452

FAX.0797(3  1)3448
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(cont‘d from page 61)
adapted by Dr. Lynn Dhority of the University
of Massachusetts in Boston. He will give an over-
view of Dhority’s book Acquisition Through
Creative Teaching. Having taught ESL/EFL in
numerous settings in Japan and the U.S. for the
past four years, Mr. Brown will emphasize how
the theories can be adapted to many different
types of classroom situations.

NAGASAKI

Topic: How Native Can/Should a Non-native
Speaker Be?

Speaker: Gerhard Nickel
Date: Sunday, November 29th
Time: 1:30-4:30  p.m.
Place : Nagasaki Gaigo Tandai (Nagasaki

Junior College of Foreign Languages,
a five-minute walk from Sumiyoshi
street-car stop. Parking available.)

Fee: Members, free; non-members, ¥ l ,000
Info: Yoko Morimoto, 0958-22-4107  (day)

Professor Nickel and his presentation are de-
scribed in FUKUOKA above.

NAGOYA

Topic: Large Classes
Speaker: Richard Allwright
Date: Wednesday, November 25th
Time: 6 -8  p .m.
Place: Mikokoro Centre, Naka-ku
Fee: Members, ¥500;  non-members, ¥l,500
Info: Lesley Geekie, 05617-3-5384

Tetsuo Suzuki, 0566-22-5381

NIIGATA

Topic: Pronunciation - Short Cuts and Thea-
tre Skills

Speaker: Jim Wingate
Date: Saturday, November 14th
Time: 7-9 p.m.
Place: To be announced
Fee: Members, ¥500;  non-members, ¥ l ,000
Info: Ayako Sasahara, 0236-22-9588

Mr. Wingate  is described in KOBE above.

OSAKA

Co-sponsored by Temple University

Topic: Second-Language Classroom Research
Speaker: Michael Long, University of Hawaii
Date: Saturday, November 14th
Time: 2-5 p.m.
Place : Temple University (see Bulletin Board)
Fee: Members, ¥l,000;  non-members, ¥2,000
Info: Tamara Swenson, 06-351-8843

Linda Viswat, 078-611-5923

After the Dec. 13 meeting, which will feature
a presentation by Bill Cline of Osaka Jogakuin,
we are planning to hold a bonenkai at a nearby
robatayaki restaurant. Time: about 3:30-5:30;
the cost will be about ¥2,500/person. Reserva-
tions: Beniko and Steve Mason (0798-49-4071),
Tamara Swenson (06-35 l-8843) or Linda Viswat
(078-61 l-5923) by Nov. 15.

The Jan. 17 meeting is “your turn” to present.
Bring one idea that has worked for you (not
necessarily original) and come prepared to ex-
plain what you did. If possible, we’d like you to
put your idea on a poster so that the techniques/
gimmicks/recipes for success can be displayed
around the room.

SAPPORO

Topic: Approach, Method and Technique
Speaker: Claire Stanley
Date: Saturday, November 7th
Time: 1:30-4 p.m.
Place : Kyoiku Bunka  Kaikan, N. Odori, W.

13, Chuo-ku; tel. 011-271-5821; near
Nishi 11-chome subway station

Fee: Members/students, free; non-members,
¥500

Info: Torkil Christensen, 01l-737-7409
Other programs in November:
Nov. 17: 6:30-8:30  p.m. at Kyoiku Bunka Kai-

kan - Leo Jones from C.U.P.
Nov. 18: 6:30-8:30  p.m. (place not decided) -

Peter Viney from O.U.P.

SENDAI

(1)
Topic: Teaching Dynamics
Speaker: Jim Wingate
Date: Sunday, November 15th
Time: l-4 p.m.
Place: New Day School, tel. 022-265-4288
Fee: Members, ¥500;  non-members, ¥ l ,000
Info: Tomoo  Mizuide, 022-246-0859 (night)

or 0223-22-3853 (day)
Jim Wingate,  of Pilgrims Teacher Training

Seminars, U.K., will lead a workshop on different
teaching styles, including Neuro-Linguistic Pro-
gramming and Suggestopedia. See KOBE above
for biodata on Mr. Wingate.

I I
NO CHAPTER IN YOUR AREA? I
Why not organize one! Contact Keiko

Abe, JALT Membership Chair, for complete
details. Address: l-12-1 1 Teraya, Tsurumi-
ku, Yokohama 230.
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(2)
Topic:
Speaker:
Date:
Time:
Place:
Fee:
Info:

Listening and Speaking Activities
Leo Jones
Wednesday, November 18th
6-9 p.m.
Seminar Room, 5F, Ichi-yon-ichi Bldg.
Members, ¥500;  non-members, ¥ l ,000
Tomoo  Mizuide, 022-246-0859 (eve-
ning) or 0223-22-3853 (day)

Currently Leo Jones is working on an inter-
mediate/upper intermediate level Business Eng-
lish course and a general advanced-level course-
book at Cambridge University Press. His ‘Great
Ideas’ was published this year and he will present
it in detail at JALT ‘87. He has a Post-graduate
Diploma in Applied Linguistics from Edinburgh
University and has a lot of teaching, teacher-
training, lecture, and workshop experience
throughout the world.

TAKAMATSU

Topic:

Speaker:
Date:
Time:
Place:

Fee:
Info:

Interlanguage Phenomena and Cross-
linguistic Influences in the FL Classroom
Gerhard Nickel
Saturday, November 7th
2(sharp)-4  p.m. (admission from 1:40)
Kagawa Daigaku, Faculty of Educa-
tion, English Dept., Saiwai-cho
Members/students, ¥500;  others, ¥1,500
Michael Bedlow, 0877-62-2440

Dr. Nickel is one of the main speakers at
JALT ‘87. This is a chance for those who can’t
go to Tokyo to hear and meet an authority on
error analysis and foreign-language teaching.
In addition to the main lecture, there will be
an informal question-and-answer session. See
FUKUOKA for biodata on Dr. Nickel.

TOKUSHIMA

Topic: 1) Reports from JALT Annual Inter-
national Conference

2) General Meeting and Elections
Date: Sunday, December 6th
Time: 11 a.m.-2 p.m.
Place: Family Restaurant “Gendai”; tel.

0886-23-6526
Fee: Members, ¥500;  non-members, ¥1,500
Info: Sachie Nishida, 0886-32-4737

Noriko Tojo,  0886-53-9459

BACK ISSUES
from the JALT Office

ALL AVAILABLE ISSUES OF.. .

The JALT Newsletter}
The Language Teacher ¥5,000

JALT Journal ¥3,000

TOKYO

Co-sponsored by Temple University

Topic:
Speaker:
Date:
Time:
Place:
Fee:
Info:

Second-Language Classroom Research
Michael Long, University of Hawaii
Saturday, November 7th
2-5 p.m.
Temple University (see Bulletin Board)
Members, ¥l,000;  non-members, ¥2,OOO
Michael Sorey, 03-444-8474
Makoto Oshima, 03-416-8477

YOKOHAMA

Topic:

Speaker:
Date:
Time:
Place:

Fee :
Info:

Teaching Spoken English to Japanese
Middle and High School Students
Leo Perkins
Sunday, November 8th
2-5 p.m.
Kaiko Kinen  Kaikan (near JR Kannai
Station)
Members, free; non-members, ¥500
Bill or Kumi Patterson, 0463-34-2557

Mr. Perkins, in talking about the shortcomings
of ELT in Japan, wilI  offer suggestions as to how
to correct those problems. He will emphasize
what can be done in the classroom in regard to
using (or not using) textbooks, audio-visual,
spoken forms and phonetic symbols.

Mr. Perkins, a frequent presenter at national
JALT conferences, is the Director of COMET
Publications and its English language school.
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Positions I
Please  send Positions notices to the Announcements
Editor (address on page 3),  to be received by the first of
the month preceding publication. Age sex, religion or
other forms of non-job-related  specifications are not
encouraged.

(IKOMA) Part-time English teacher wanted
beginning April 1, 1988. Maximum 4 classes (90
min.), 1 or 2 days/week. Should have language-
teaching qualification, and teaching experience in
Japan preferably at university level. Send
curriculum vitae to Mark Sheffner, Tezukayama
University, 7-l-l Tezukayama, Nara 631; tel.
0742-45-4701.

(KOBE) Teacher of oral English, junior and
senior high school beginning September 1988.
B.A. minimum; TESL certification and experience
des i rab le .  “Must  be  a  Chr i s t ian .”  Apply  to  Mar tha
S. Farley,  Chairperson of the Education and Ex-
change Committee, Kobe College Corp., 1150
Wiiette Ave., Wiiette, IL 60091, U.S.A.

(NIIGATA-ken, TOKYO) International Univer-
sity of Japan Graduate School of International
Relations, seeks adjunct lecturers for: (1) its new
M.B.A. School to commence in June, 1988.
Duties: Teach 12 weeks of courses (15 hours/
week) plus 20 weeks of regular terms (9 hours/
week)  per  year .  Emphasis  i s  on  prepar ing s tudents
for a “case study” approach to graduate school.
Salary: Y4-5  million/year, full benefits. A “sen-
nin” position may also be available. (2) 1988
Summer Intensive English Program, Aug. 1-31.
One  or two courses totalling  15 hours/week, some
materials preparation, course coordination. Sala-
ry: ¥370.000, plus free housing and travel
allowance. (3) “Pre-intensive” course (Tokyo),
December or January through July, 1988. Two
evenings /week,  two hours  each  sess ion .  Emphas is
on listening, discussion skills. Salary: ¥15,000/
evening. Requirements: M.A. or Ph.D. in EFL or
Applied Linguistics, substantial experience with
advanced s tudents ,  in tens ive  programs,  and/or  aca-
demic writing. Knowledge of politics, economics,
management helpful.

At I.U.J.. an English-medium graudate school,
students are mature, generally proficient in Eng-
lish (450-650 TOEFL), and highly motivated.
Class size is small (8-15). Excellent computer
facilities are available for faculty and student use.
Please send CV and supporting materials to Mark
Sawyer, Director ,  English Program, I.U.J.,
Yamato-machi.  Minami Uonuma-gun, Niigata-ken
949-72. Interviews for non-Tokyo residents will
be held at JALT ‘87.

(OSAKA) An affiliate of Sumitomo Metals is
looking for part- and full-time teachers with back-
grounds and experience in TESOL, ESP, and com-

municat ion or cross-cultural training for our
Osaka, Tokyo, and Kashima, Ibaragi Prefecture
sites during the first half, 1988. An advanced
degree is desirable but not a necessity. Initial con-
tracts are for one year. Salary is commensurate
with  background and exper ience .  We wi l l  be  in ter -
v i ewing  applicants at JALT ‘87. Information:
Mikio Ando,  Director, or Walter Matreyek,
Manager, Sun&in-Intercom, Inc., 15 Kitahama 5-
chome,  Higashi-ku, Osaka  541; tel. 06-220-5500.

(SHIZUOKA) Full-time position for native
speaker of English from April 1,  1988. Rank and
salary commensurate with education and experi-
ence.  Requirements:  M.A. in TEFL or related f ield,
two years’ teaching experience at college level;
some knowledge of  Japanese desirable .  Dut ies  in-
clude teaching oral English (6 classes/week),
participation in meetings, supervision of student
research in literature, linguistics and area studies.
Applicants should send the following documents
to arrive by Nov. 30: (1) curriculum vitae with
passport photograph, (2) list of publications, (3)
copies  of  degree(s )  and  two publ ica t ions .  Send to :
Prof. M. Suzuki, Tokoha University, Sena 1.000,
Shizuoka  420.

(TAKAMATSU) Teacher of English as a second
language to various age groups of Japanese.
Native speaker of English with M.A. in ESL or a
teacher’s certificate. Qualified person who can
develop curriculum in professional manner. Co-
opera t ive  and  recept ive  a t t i tude .  Good unders tand-
ing of intercultural communication. Good physi-
cal and mental health. Duties: 23 teaching hours/
week, Monday to Friday, plus preparation for
classes, meetings to promote the attendance of
new students, several kind sof proofreading, and
cur r icu lum development .  sa la ry :  Y180,000-
¥230,000/month.  Benefits: accommodation; com-
muting expenses;  one-way return travel fare to
your home country,  provided terms of  contract  are
satisfactorily fulfilled. One-year contract (exten-
sion posible) starting April 1988. Send letter of
application and resume  by Nov. 20 to: Lingo
School, 11-6 Kamie-cho, Takamatsu 760; tel.
08778-31-3241.

(TOKYO) A full-time English teacher with an
M.A. in TESL or three years of ESL experience to
start in January, 1988. An engineering/technical
or business background is helpful. The required
42.5-hour work week includes a 10- to 15-hour
teaching load, allowing teachers time to develop
materials for the classroom. Salary commensurate
with qualifications and experience; full fringe
benefits. Interviews will be held in the thiid week
of November  in  Kobe and Tokyo and at  JALT ‘87.
Send resume and cover letter by Nov. 13 to: Mr.
Dale  Young,  Ass is tant  Manager  and Co-ordinator ,
Kobe Steel, Ltd., Tokyo Language Center,
Tatsunuma Bldg. 5F,  1-3-19 Yaesu, Chuo-ku,
Tokyo  103 .

I 
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MEMBERSHIP INFORMATION

JALT is a professional organization dedicated to the improvement of language learning and teaching in Japan, a
vehicle for the exchange of new ideas and techniques and a means of keeping abreast of new developments in a rapidly
changing field.  JALT, formed in 1976,  has an international  membership of some 3 ,000 .  There  are currentiy  30 JALT
chapters throughout Japan. It is the Japan affiliate of International TESOL (Teachers of English to Speakers of Other
Languages) and a branch of IATEFL (International Association of Teachers of English as a Foreign Language).

Publications - JALT publishes The Language Teacher, a monthly magazine of articles and announcements on profes-
sional concerns, and the semi-annual JALT Journal. Members enjoy substantial discounts on Cross Currents (Language
Institute of Japan) and English Today (Cambridge University Press). Members who join IATEFL through JALT can receive
English Language Teaching Journal, Practical English Teacher, Modern English Teacher, and the EFL Gazette at
c o n s i d e r a b l y  l o w e r  r a t e s .

Meetings and Conferences - The JALT International Conference on Language Teaching/Learning attracts some 1500
participants  annually.  The  program cons is t s  of  over  200 papers ,  workshops  and  col loquia ,  a  publ i shers ’  exhib i t ion  of
some 1000 m2, an employment center, and social events. Local chapter meetings are held on a monthly or bi-monthly
bas i s  i n  each  JALT chapter .  JALT also sponsors  special  events  annual ly,  such as  the Summer Seminar  for  secondary
school teachers, and regular In-Company Language Training Seminars.

Awards for Research Grants and Development - Awarded annuaiiy. Application must be made to the JALT
President by September 1. Awards are announced at the annual conference.

Membership - Regular Membership ¥6,000) includes membership in the nearest chapter. Joint Memberships
(¥lO,000, available to hvo individuals sharing the same mailing address, receive only one copy of each JALT
publ ica t ion .  Group Memberships (¥3,600/pcrson) are ava i lab le  to  five  or  more  people  employed by the  same ins t i tu t ion.
One copy of each publication is provided for every five members or fraction thereof. Associate Memberships (¥50,000)
are available to organizations which wish to demonstrate their support of JALTs  goals, display their materials at JALT
meetings, take advantage of the mailing list, or advertise in JALT publications at reduced rates. Application can be made
at  any JALT meet ing,  by using the  posta l  money transfer  form (yubin furikae)  found in  every issue of  The Language
Teacher,  or by sending a check or money order in yen (on a Japanese bank) or dollars  (on a U.S. bank) to the Central
Office.

Central Office: Kyoto English Center, Sumitomo Seimei Bldg., 8F., Shijo Karasuma Nishi-iru, Shimogyo-ku, Kyoto 600;
tel. (075)  221-2376. Furikae Account: Kyoto 5-15892 Name: “JALT’
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Inspection Copy
Request Form

Please send me a free inspection  copy of Cambridge English Course 3 Student’s  Book.

TO: Steven Maginn,  United N A M E :

Publishers services Ltd,
Kenkyu-sha  Bldg., 9 Kanda

SCHOOL:

Surugadai,  2-chome, A D D R E S S :
Chiyoda-ku,  Tokyo 101,
TEL:  2914541

 8th KANSAI ENGLISH LANGUAGE BOOK FAIR    
   I -min .  wa lk  f rom Subway Tennoj i  S t .

  : For further information  :  House) 03-295-5875(Cambrldge)
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14   J.  Mr. John McGovern
14th   

Now at British Council, Master of SC, Applied Linguistics
Edinburgh University.

Advice on top-quality U S  U K  textbooks by foreign specialists in teaching English
Teachers and the general public admitted free of charge

1130 Presentations by prominent authors and editors: detailed explanation on contents of the latest imported ELI
materials and how to use them Ample time and opportunities  for all those questions you’ve always wanted to ask
directly.
Also a good Chance to find out about the special features of each textbook you’re interested in.

 can’t afford to miss this comprehensive ELT exhibition. displays  by major US UK ELT publishers. Good time to
find out about recent trends in ELT teaching and publishing  and to select your materials

 range of ELT  for children to adults. basic English conversation, Ilstening.  reading compostion,  grammar. business
English, tests, audio. video. CAI, songs and games. reference books for teachers plenty of ELT 

l Addison-Wesley l British Council . Cambridge University  Press l Collier  Mac
millan  l COMET Publishers  l Frlmscan Lingual House l Harcouri Brace Jova-
novich  l Harper & Row + Newbury  House l Houghton Mifflin Company l ILS
BBC  International  Thomson Books  Linguaphone  Longman   McGraw-H I I  I

 Oxford University Press  Prentice-Hall + Regents  Scott Foresman 8 Corn
pany  Toppan  Company

"-El.. 
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