
ff ft 

I : 
il llJ . m 
B •T 
~ 
tr 

i 
II 

w•• ~· "'"P 

l 

1, 

ISSN 0289-7938 



NORMAN HARRIS NAOTO ONO

Jochi Kojimachi Bldg.. 3F. b-l-25 Kojimachi, Chiyoda-ku, Tokyo 102. JAPAN
 

PRENTICE HALL REGENTS

TICE HALLI 

HALL 

PHR [P)lf@Uu~LJ(s;© CJ ~
7 (Q)'LJ' JJ@l):lXillUu 

:f:i:,tllfftillillliiT6-I-IS JclilliiTt:'J'3!i 
Telephone (03)238 I 050 Fax (03)237 1460 Telex 650 295-8590 

/For le/exes ~' ; pr!'-fe-,11'- '.J 5 Ae< ess Code 73 from mosl counlnes / 



this month....
The Delayed Answer: Response Strategies of Japanese Students in FL Classes

-RudolfReinelt . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 4
Interview: Dick Allwright - Group Work Might Be Illegal . . . . . . . . . . . . . . . . . . . .  10
How “Native” Can (or Should) a Non-native Speaker Be?  Gerhard Nickel . . . . . . . 14
Mini-Series: Materials for Teaching Business English -- David Wardell

(1) Don’t Judge A Book by Its Cover: Choosing Materials for Business English . 25
JALT News . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  28
JALT’87 . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 29
My Share: Curvy-W Seating - Christopher Barnard . . . . . . . . . . . . . . . . . . . . . . . . . . 35
Ibunka no Kakehashi  Dai 13-kai SIETAR Kokusai Taikai ni Sankashite

(Report of the International Society for Intercultural Education,
Training and Research) . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  36

JALT UnderCover . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  38
Chapter Presentation Reports . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 43
Bulletin Board . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  47
Meetings.. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  50
Positions . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  59

COVER: Photos courtesy of the Fukuoka.  Nagasaki, Sapporo.  and Yokohama chapters.

The Language Teacher editors are interested in
articles  of not more than 3,000 words in English  (24
sheets  of 400-ji genko yoshi in Japanese) concerned
with all  aspects of foreign language teaehing and
learning particularly  with relevance  to Japan. They
also welcome book reviews. Please  contact the ap-
propriate editor for guidelines, or refe  to r  Janua-
ry issue  of this volume. Employer-placed position

tion announcements  do not indicate endoresement
of the institution by JALT. It is the policy  of the
JALT Executive Committee  that no positions-
wanted announcements be printed.

All announcements or contributions to The
Language Teacher must be received by no later than
the first Of the  month preceding desired publication.
All  copy must be typed  double-spaced,  on A4-size
paper edited in pencil, and sent to the appropriate

J A L T  Journal  Co-Editors: Charles  Wordell  and
Richard  Cauldwell, 18-2-302 Sumiyoshidai,
Higashinada-ku,  Kobe  658

JALT Central Office: Yumi Nakamura  c/o  Kyoto
English  Center,  Sumitomo Seimei  Bldg., Sh o-
Karasuma  Nishi-iru,  Shimogyo-ku,-  Kyoto 6 0 0;
(Q75)221-2376editor

the 
or 
a. 

tan,u 
effective 

mes ne 
ssof the lang 

announcement& ate published free Qf,i~;.Pold-

, Hirothlm, Jo,. 

~· ··~j.. 
1:r1···· 

3 



The Language Teacher XI:11 October 1987

THE DELAYED ANSWER:
RESPONSE STRATEGIES OF JAPANESE STUDENTS IN

FOREIGN LANGUAGE CLASSES

By Rudolf Reinelt, Ehime University

Foreign language teachers used to the West-
ern question-answering system at school some-
times have difficulties when this procedure does
not  work  as  expected ,  e .g .  when asking  ques t ions
in large classes in Japan. This has to do with the
different background of the questions for the
Japanese students and of teacher questions in
Japan and in the West.l

Compared to the West, the time lag between
the putting of a question and the start of answers
in Japan is especially conspicuous. An examina-
tion is offered of what happens during this time
lag, and why, in order to increase understanding
on the part of the non-Japanese teacher, even if
we  can  no t  p ropose  so lu t ions .

Time span and marks

Data. The following (Table 1) are examples
of  delays  between teacher  u t terances  and s tudent
responses. The questions/greetings were all very
simple ones in German. The numbers in paren-
theses following each utterance indicate the
number of students to whom the utterance was
addressed. The figures on the right give the time
between the completion of the utterances and
the start of the verbal response by the students
addressed, respectively. Students had their text-
books, with proposed answers, open in front of
them on the table.

Table 1
Question/Greeting Time in seconds
Good morning (3) l/15/6
Where do you come from? (5) 29/6/7/8/5
What  a re  you  go ing  to  do  in

the summer breaks? (4) 50/30/29/10

We therefore have to ask why the time span is so
long .  S ince  the  s i tua t ion  in  schoo l  i s  one  in  which
a mark will be given in one form or other, we
have to look at what the criteria for these marks
are. We will see here the first big difference be-
tween  t eachers ’  and  s tuden t s ’  a ssumpt ions .

Different criteria for marks. Western teachers
seem to consider the following factors as impor-
tant for a good mark at school (in order of
importance):

a) quick response;
b) (if one student is addressed) individual

answer;

c) originality of the answer, where applicable;
d) correctness of the answer.2

Japanese  s tudents ,  however ,  have  been brought
up to apply different criteria for giving their
answers. The one common point seems to be
correctness, but mistakes seem to be much more
dangerous.3  Accordingly, correctness seems to
rank first. Besides that, for the most part sticking
to norms seems to be most important. This
means that procedures other than those of the
West have to be followed before an answer is
given. We think that a look at what the students
do before answering gives us hints as to why
they  proceed  in  the  ways  they  do .

All pertinent points cannot be treated fully
here, such as discussion of the overall back-
ground, cooperative principles, group constella-
t ions,  and the normative system. We are,  however,
fully aware that teachers’ questions are problem-
atic, especially in an environment where they are
not that common, as in university foreign lan-
guage classes. Our data are from a German class
at the end of the first term at Ehime University.
We videotaped two classes: both for 20 minutes,
each once with a Japanese teacher and once
with the author. Although answering time was
somewhat shorter with questions from a Japa-
nese teacher, there was still a considerable delay.

An Example: A series of drawings
We have made drawings4 of stills of one

videotaped question-answering situation, and
take them as an example to demonstrate the
points of this article. We made drawings only
when there were major changes from the preced-
ing  s t a t e .  We a l so  do  no t  t ake  in to  accoun t  in  th i s
ar t ic le  the  del icacies  of  facia l  express ions .

Although in much of the research on non-
verbal communication (Birdwhistell, 1970) and
gestures (Fast, 1970; Rinn, 1984) technical
terminology has been developed, we will use
everyday terms here for description. All  the
actions turn out to be highly standardized.

Abbrev ia t ions :
SA Student asked
SL Student to the left of SA (seen from

the teacher)
SR Student to the right of SA (seen

from the teacher)
T T e a c h e r
sth something (not identifiable)

4
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SL SA SR T

T: How much is that dictionary?

2.
SA bows slightly.

3.
SR looks at SA.
SL looks at SA.
SR talks to SA.

SA looks up sth in the textbook.

6.
SR looks at SA.
SL looks at SA.

SR looks in the textbook.
SR talks to SA.

SA looks up to T.
8.
SA asks SL.

(cont’d on next page)
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(cont‘d from previous page)

I

9 .
SA strokes her hair.

10.
SA and SL compare and look up
sth in textbook and dictionary.

  ---

11.
SR also goes on looking up sth in
textbook and dictionary.

SR  turns to SA.
SA holds hand under her chin.
SA goes on looking up sth in her
own book.

October 1987

SR  has found the answer, shows
SA, where the answer is written.
SA looks at the page shown by SR.

14.
SA reads the page shown.

15.
SA reads the same page in her
own book.

16.
SA compares with SR’s  book.
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17.
SR shows the place in SA’s  book.
SL is still turned to SA.

I   
18.
SA and SR confer.

SA looks at the place shown in her
own textbook and starts reading
while SR looks  on.

20.
SA looks  up to T.
SR goes on searching.

21.
SA bows deeply, head touching
table.

 
22.
Slowly SA looks  up to T.

T repeats question: “How much is
the dictionary?”
SL looks over to SA, but does not
talk to her.

24.
SA answers quietly and
reservedly: Three thousand yen.

(cont’d on next page)
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(cont‘d from previous page)

25.
SA bows slightly after answering.

Overall time span: 65 sec.

Intermediate Activities. As can be seen from
the example, question and answer do not form a
simple pair following each other immediately,
nor are the students inactive in the time be-
tween the teacher’s question and the answer
formulation. Rather they perform some (highly
recurrent) actions, here called intermediate
activities. Since their number, performance and
permissibility are vastly different from corre-
sponding actions of Western students, we will go
into some detail about them here, and try to
explain them more later (cf. 4).

In general there seem to be two types of
activities: normal positions (NPO) and inter-
mediate activities (IA). Normal positions are
expected of a student as befitting him/her at any
time. They are safe and unassailable, while
intermediate activities are only taken for granted
and allowed without guarantee.

There are only a handful of NPO, and the
number of IA is certainly quite limited. Some
examples (numbers in parentheses refer to the
drawings above):

a) Normal positions
- sitting up straight,
- looking attentive.
- bowing (if necessary) (2,21,25)

b) Intermediate activities, e.g.
- looking at (/up to) the teacher (4),
- looking up at the teacher, head tilted,
- telling your neighbour something (3),
- backing away from the direction of the

teacher,
- turning pages in a book/the dictionary

(l0),
showing SA a page in the textbook (13,
17),

- turning and talking to the neighbor (12),
- giving translations or interpretations to SA,
- repeating what the teacher said,
- confirming,
- reading in the textbook (14,lS).

October 1987

Note that we do not here differentiate between
“addressed activities” and those that are not, or
those only “available” to SA and those to others,
etc. Also not taken into account are group
structures, meanings of gestures and mimics, or
the aims of each and every activity. Also pre- and
post-history of the whole question-answer
sequence are not included.

Most of the intermediate activities are not
permissible in finding an answer for English,
German or American students. except when
specifically indicated by the teacher.

An explanation

We can differentiate all  activities according to
whether they are meant as behaviour towards
the teacher or whether they contribute to the
finding of answers.

The first group follows a principle of “let it
pass”; the others are realizations of a “reci-
procity” principle, in this case in its student’s
form. Both principles are here specified accord-
ing to the institution and thus guarantee that
roles are not violated and at the same time
accrediting to a “bud record” is avoided, if they
are followed.

Activities meant for the teacher. After Japa-
nese teachers ask students a question, they often
add further material, often translations in Japa-
nese, which, in turn, the students can rely on.
To wait, then, is safe.

To show, however, that one is “trying” (i.e.
gambaru) is more difficult, and it is necessary
to perform actions that in school and outside are
recognized as signs of such trying, such as strok-
ing one’s head (as a sign of thinking 19],  worry-
ing), turning pages in one’s own (text)book  or
dictionary. Obvious advantages of these activities
are that 1) it is not determinable whether the
student is really trying or not, and 2) they are
recognized throughout society as “demonstrat-
ing effort.” Mere repetition of the teacher’s
utterance seems to be a school-specific way of
showing that one is trying. Finally, in some cases
ostentatious behaviour alone, e.g. bowing, can
be enough.

An important difference from Western schools,
then, is that wider societally-recognized concepts
still dominate at schools in Japan, while in the
West school-generated requirements dominate
over those from outside, which are redefined
(Ehlich, 1980). Thus still sticking to norms, e.g.
sitting up straight, or bowing as a sign of readi-
ness to behave norm-adequately towards a social-
ly higher person, is dominant inside the Japanese
school, while in the West a schoolgenerated
definition of production seems to prevail over

8
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requirements from outside, especially towards
the teacher. The meaning of everyday behaviour
does  not  have  to  be  redef ined  in  Japanese  schools ,
so keeping silent, for example, still works similar-
ly as safe retreat, while this is not the case in
the West, where it leads to the attribution of
a bad record.

Cooperative Answers: A different view. Seen
so far, there are serious shortcomings to solo
answers :  the  b ig  danger  of  a  bad record;  only  one
alternative as answer; the lack of moral support,
etc. If, however, the task is distributed to more
students, more alternative answers can be gen-
erated; correctness can be checked and recon-
firmed; moral support can be given, etc. Since
answers to questions are divisible, their parts can
be contributed by different people,5  e.g.: deter-
mination of the contents; formulation of the
contents; confirmation of correctness; mutual
reassurance; consideration of eventual counter-
arguments, etc. Also, some or all of these parts
can  be  run  through repea ted ly .

Cooperation in answering. An alternative
opens up, then, to having one student bear all
the burden of considering everything and still
producing good results, because of the validity
of the reciprocity principle, which in short says
that help has to be given to someone in one’s
own group6 and that this help will and can be
expected to be returned later on.

Concre te ly ,  this means that whenever a
teacher asks one student, all students within a
certain area around this student become auto-
matically involved. They can (and to a certain
degree are all expected to) contribute something
towards the answer - give a translation, look
something up in the dictionary, gather parts or
all of the contents, put the contents of the
answer  together ,  g ive  a l te rna t ive  answers ,  d iscuss
correctness of answers, assemble a sentence in a
foreign language, give moral support, etc. The
student can then present the consensus results
with some feeling of safety. Whether students
really do that or not depends finally on each of
them. Therefore, even after a long deliberation,
there is  sometimes no answer.

The contributions received, however, are not
binding on the student asked. An independently-
arrivedat answer can still be given, especially if
the student is used to doing that, or is confident
of its correctness. The whole process is run
through quite quickly, but is still time-consuming
and can easily lead to misunderstandings on the
part of Western teachers, who are used to other
criteria and hold a different value for records
from that of their Japanese students. The latter
often use a cooperative approach and take for
granted the time that this consumes; they have

certa inly  never  been shown the dif ferences  noted
in this article.

Notes
1In a hierarchical society such as Japan’s, questions

f rom a  soc ia l ly  h igher  pos i t ion  genera l ly  only  open
space for answers, i.e., here possibilities for students to

2There  seem to be slight differences, however, as one
of the reviewers noted.

3”The  goal of foreign language learning is a perfect
translation.” Personal communication, JALT 1984.

4For  technical reasons, some of the students’ features
in the drawings change. This, however, does not affect
the points made in this paper.

5cf.  If we ask a group of two or more people for
directions to some place, usually they will contribute
different parts to the solution.

6At  times this configuration may be quite instantly
defined, e.g. as the people around the person asked, who
can also share activities outside the class. At least all the
students do form a group visa-vis the teacher.
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Interview: DICK ALLWRIGHT
GROUP WORK MIGHT BE ILLEGAL

Could group work be illegal? What do we mean by “large classes”? Are  methods  trans-
ferable to other cultural contexts? These are just a few of the topics Dick Allwrighf addressed
in the interview Virginia LoCastro and Tom Robb did with him over breakfast at the TESOL
Conference in Miami for The Language Teacher. He will be Guest Speaker at the JALT  ‘87
International Conference.

Richard (Dick) Allwright is a lecturer and currently head of the Department of Lin-
guistics and Modern English Language at the University of Lancaster, U.K. He has lectured at
the University of California at Los Angeles (UCLA) and has been invited frequently as a
speaker for special courses and conferences all over the  world. This year, he was elected First
Vice President of TESOL for 1987-88; at TESOL ‘88 in Chicago, he will succeed Jodi  Crandall
as President.

His main area of interest is classroom-centered research, and he will participate in the
colloquium on this subject at JALT ‘87. His book, Classroom Language Learning: Observation
and Research, is being published by Longman Group Ltd. A list of suggested readings follows
the interview.

On the “Transportability”  of Methods

LT: If you have a task-bused approach to
learning or teacher training, and you take
that  idea and transport  i t  to  other
countries, can it work? How much “trans-
lation”  do you have to do?
RA: Sometimes it seems like a good idea to
have a group of teachers together, like a group
of all Malagasy teachers, so you can talk about
their problems in isolation. But most of the
time I feel that it’s more useful to have a multi-
cultural group. so that they can see how other
cultures might or might not accept their ideas.

With a mono-cultural group, everyone in it may
feel unable to actually make the first move.

You feel,  then, that they may actually
gather more confidence talking to other
teachers and learning from their
experiences.

You usually find that there’s somebody
whom you might not have thought of who’s
really done it already, in the most unlikely and
appalling situation. Like in South Africa years
ago, I was speaking at a primary school - I
was actually talking with a whole mass of
people, amongst which were black primary
school teachers from the so-called “Transkei
homeland.” Later, the meeting broke up into
groups  to  d i scuss  wha t  I  had  been  say ing ;  these
were groups of about 50.  and I heard later that
in  one  group ,  one  man s tood  up  and  sa id ,  “What
is this idiot doing coming all this way and
telling us that we ought to come into the class-
room and ask our students what they want to
learn?” And apparently one of the primary
school  t eachers  go t  up  very  angry  and  sa id ,  “Of
course you don’t go into the classroom and ask
them what  they  want  to  learn ;  you  go  in  and  ask
them what they want to learn next  week. Then
you have time to prepare.” She had been doing
it for years, she said. And she had. The more
you talk to such people the more you discover,
yes, they have been doing it for years, and
thinking that I wasn’t anything special at all. In
a multi-national group like that you are more
likely to find someone who will act like a
confirmateur real.

10
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I wonder sometimes if it’s the cultural
values that get in the way, or if it’s just
the attitudes of the teachers, which are,
of course, sometimes heavily influenced
by the culture. But human beings are
essentially the same all over the world
with the same problems of risk-taking,
the need for security, or the feeling of not
liking their jobs, all of which cause things
to become difficult.

Teachers need something to blame their in-
security on. I can think of a French teacher that
my wife was teaching, though. I was somewhat
involved - he was a student in one of our
summer courses for French teachers. And we
went  on  hol iday  r ight  a f te r  the  course  and ca l led
in  on him on our  way down through France .  We
discovered that he was terribly distressed. He
though t  tha t  he  had  unders tood  wha t  was  be ing
talked about at Lancaster, and he wanted to be
able immediately to do something about using
the new ideas; but he couldn’t imagine how he
would be able to do it. In his school situation
and in his own state of life in school, he could
only see that  he would make a mess of  the ideas
which he now wanted to implement. It was as if
he thought we had been telling him that it was
no good unless he managed to change every-
thing immediately. We ended up driving away
from him in our car shouting out “No revolu-
tions!” Those were actually our last words to
him.

There  are  some th ings  you can  do ,  and  jus t  a
few things that you mightn’t do already. You
know, many times we have looked as if we are
in the business of “guilt creation”; we try to
make people feel guilty about not being able to
do  the  th ings  they  now be l i eve  they  ough t  to  be
doing. And that may be the worst possible way
of getting someone to change - to make them
feel guilty for not being able to. Perhaps there
are even better work reasons for why they are
not able to.

Yes. I wonder if there is any way to
avoid that “guilt-tripping.”

Our approach now, more and more, is to try
to build in much more awareness of how the
teachers  themselves  are  s i tuated in  their  profes-
sion. rather than giving them a lot of input and
then saying. “Now go out there and do like-
wise.”  I t ’s  much more a matter  of  saying “Where
are you?” and “In what direction could you
possibly want to move?” and “What could you
possibly do to take the first step?”

Group or pair work has been strongly
advocated in the past few years. Do you
feel that this aspect of teaching practice
can be universally applied?

Well, in India, people were talking about
group work and somebody said to me, “We
might well believe in it intellectually, we might
well want to do it intellectually, but our fear is
that we are fundamentally so democratic in
outlook that, amongst the parents, they would
see it as some sort of inequality. That is. if you
do group work in the class and the teacher is
not facing everybody all the time, then the
teacher  wil l  be accused of  favori t ism because the
teacher will always have to be with one person
rather  than somebody else .”

Then there is the story about when Chris
Brumfit went to Spain under Franco’s  regime. He
was talking about group work, and suddenly
someone put his hand up and said, “Excuse me,
but it’s illegal!”

At any rate, I don’t think that any one me-
thod, technique or approach can be universally
app l i ed .

On Large Classes

What other sorts of approaches could
be taken for large classes?

One of the obvious things is that we’re
trying to treat large classes not as a problem,
necessar i ly ,  bu t  as  an  i s sue .  We’re  jus t  t ry ing  to
d i scover  wha t  needs  to  be  looked  a t .

One of the most frequent comments by
teachers who are exposed to new ideas at
Lancas te r  i s  “How can  we  do  tha t  wi th  our  l a rge
classes?” It could be just an excuse for all the
other problems they have, an excuse for what is
really their own unwillingness to take a risk,
for example.

We thought we owed it to them to at least
try to have an answer. But actually, we don’t
even  know what  people  mean  by  “ la rge  c lasses”
most of the time. So we started off by asking
40 or so teachers from all over the world who
were at Lancaster for the “Communicative
Teaching in  Engl ish”  course  what  they  meant  by
“ la rge  c lasses”  - not approaching it as a prob-
lem, but simply saying “What class size do you
h a v e  n o r m a l l y ? “ ,  “Wha t ’ s  t he  l a rges t  and  sma l l -
est class size you have normally?“, “What’s
y o u r  i d e a l  c l a s s  s i z e ? “ ,  “What  c lass  s ize .  i f  any ,
would become a problem in the high or low
sense?” - people are quite happy to say that
smallness is a problem. too.

Anyway we are  t ry ing to  ge t  a  p ic ture  of  the
range of numbers people have in mind. So, for

(cont’d on next page)
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(cont’d from previous page)
some people 15 is huge, which would surprise
most English teachers.

Indeed it would.
My wife would say she wants six or seven if

she’s going to do a good job. She’s not talking
about what’s possible; she’s saying, “If I really
wanted to do a good job, I would want six or
seven. I wouldn’t want just one or two; but I
wouldn’t want more than that six or seven.” For
others “normal” is 55 or 60, and things get a
bit difficult when it’s up to 75.

You’d be astonished basically that if you
look for literature on the subject, there’s almost
none. First of all, there’s the Special Issue that
The Language Teacher published last December,
but actually, when you look at it in detail,
there’s almost nothing there which is really
about large  classes.

But it’s very difficult to find something
which actually addresses the issue of size. There
was Rob Nolasco and Tom McArthur’s  article on
“What do I do in a class of forty.” But 40 is
actually rather good for quite a few teachers;
they’d be quite pleased if they could have “only
40” in their classes. One of our students from
India was saying that in his system, when they
talk about university teachers having a sideline
of private tuition, they mean classes of 55 in
their own home. It’s far better than the class of
150 in the university!

Then, some people say large classes are
good, because they provide more opportunities
for learners to make friends, and do all sorts of
social things in there.

It’s interesting that most nobody seems to
talk about “overcrowding.” It looks as if where
there are large classes there is plenty of space.
But noise is a huge problem rather than space.
Basically, we’re trying to find out if it is a
problem, or is it the name for a lot of other
problems? One person put it in a discussion that
“a large class is a class where there’s one more
person than there are books.”

oster Sessions ”

We’d like to ask you something about
‘poster sessions,” which I believe you
were instrumental in getting instituted in
TESOL.

Except, I didn’t succeed in getting them
instituted enough to stay. They don’t exist this
year in Miami. I actually offered to run a work-
shop for poster presenters if there was sufficient
demand, and they put a notice in the TESOL

Newsletter, but only two people responded so
they abandoned the idea.

But wouldn’t you say that there are
certain types of papers which could be
much more effectively presented in the
format of a poster session?

I would go further than that. There is almost
nothing that I can think of except inspirational
plenaries or whatever that we ought to get from
time to time, that I would rather see in that form
than in the form of a poster.

Take the paper I’m giving later on, for in-
stance. It would be much better I think if it were
in the form of a poster, in terms of the quality
of understanding that I would expect people to
bring to it and get from it. I’ve got some results
in chart form, to put them on an overhead and
discuss them. I’ve got them on a handout,
though there probably won’t be enough hand-
outs. So I’ll need it on the overhead, to talk
about all the different issues there. As a
presenter I’ll be expected to say what all the
headings are over all of the columns and what
all the numbers mean, which seems necessary
when you are doing it that way. You can’t say
“How many people are interested in column 3?“,
but with a poster you just have it there and
people say, ‘That’s odd, that figure! Where did
you get that from?” And they don’t worry about
the rest, they just latch on to whatever intrigues
them.

So there’s no compulsion to give some sort
of comprehensive overview of the whole chart. I
find it a much better way of presenting an
analysis of the results. Whereas other people
think that it’s a way of presenting materials
because you can just pin them up on the wall, I
find  it a much better way of presenting research.
It’s not a very good way of presenting
plenaries, though.

People can approach it in random
fashion rather than sequentially, whereas
with plenaries, you can just start at the
beginning and go to the end without ever
having a chance to back up.

Right. I recently offered to do a workshop at
a meeting in England, and they came back with,
“Fine, but could you do it as the opening
plenary?” So I did what I would call a “partici-
patory plenary” which was quite successful, but
that is the sort of thing that couldn’t be done in
a poster, because it required people to look at
four or five pages of transcripted data before
they did anything.
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But the papers I went to there, almost all of
them which took half to three quarters of an hour
to present, spent almost all the time bringing
you up to date with how they got into whatever
they were doing because they felt they just had to
give you the background. And then they spent
the last ten minutes saying, “Well, if I had more
time I’d actually be able to tell you what I did.”
They are locked into that because they are in the
middle of something and they don’t see how
anybody else could possibly understand it without
having all the background.

If you do a poster, people just latch into it.
They go straight into it. You have to give them
the background, but you only give them what is
necessary to the point that they have raised. If
they say, “Well, I don’t see how you got that
figure there,” and you say,” Well, actually, I had
30 students in this category and only 15 in that
category, so I had to adjust it to balance.”

What would your ideal set-up be for a
conference?

Well, first of all, the principal means of
presentation would be by poster rather than the
secondary means. Although you’d have work-
shops and colloquia as well, there would have to
be a very good case presented before anyone
would actually be allowed to give a speech, in
other words. Poster sessions might possibly be
organized by topic. Some places organize them
by themes per day. People would just bring in
their posters, put them up, and the whole session
would be long enough that people could wander
around at their leisure. But on each poster, there
would be the name and address of the person who
produced it, and the time at which they would be
there to respond to questions.

In New York, we had it behind the Publishers’
Exhibits. There was a whole corridor, and we had
it there continuously. I had my poster there with
just a note saying that if they wanted to talk to
me, I’d be back from 12 o’clock to 1 o’clock
today and 2 o’clock to 3 o’clock tomorrow and so
on. And that seemed to be the best timetable. But
in that particular place no one ever got to that
corridor unless they went out of their way to see
it. We ended up with very few people coming
through. And that was quite distressing because a
good number of people had made quite a lot of
efforts to produce good posters.

But then again, it was mixed up with the
materials writers, which I see as an excellent
service of TESOL, but which some see as fiercely
non-academic. They were put together at the back
of the exhibits as if that is where you go if you

want an idea for tomorrow’s lesson. And you
won’t go unless you really want to.

What I would like to have, if an entire
conference is not devoted completely to poster
sessions, is to at least have a foyer type of
arrangement where people are going to wander
past, where they can look and contemplate
whenever they have a mind to do so, without
having to take an elevator to the 15th floor or
something. And then book themselves into a
time when they can come and catch the person.
Of course, sometimes you say “It’s a rather rotten
poster, but an interesting idea.” And you’d rather
not talk to the person who did it.

Sometimes there are so many short
concurrent sessions, a n d  s o m e  of the
topics sound interesting, but some people
are not really willing to take the time to sit
and listen for a whole 45 minutes, be-
cause it may turn out to be uninteresting.

And even if you do go, it’s often difficult to
decide after ten minutes if it really is going to be
a waste of your time and should you go and find
something else. And it’s embarrassing for the
person you walk out on, and not easy for the
person you walk in late on.

So if you can see a poster and see what
it is about, you can make your decisions.

Then there are sessions where, because there
is some conflict or because it’s scheduled first
thing in the morning, even though it might be a
perfectly good paper, only two or three people
show up. As a poster, at least 150 people could
have walked past it. Some of them would have
stopped. At least 150 people ,could  have taken
the handout.

And it’s more that than anything - the waste
of energy that goes into papers as compared to
positive things about posters. It’s a terrible waste
of energy on papers .  I keep on seeing that.
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HOW ‘NATIVE’ CAN (OR SHOULD) A NON-NATIVE SPEAKER BE?

By Gerhard Nickel, University of Stuttgart
(Reprinted from I.T.L. Review of Applied Linguistics 67-68 [1985], 141-160)

Only some aspects of this highly complex
problem can be dealt  with here. The complexity
and range of this phenomenon are only gradual-
ly beginning to be recognised  by applied socio-
linguistics.

As the title makes clear, only foreign-language
(FL) teaching and learning will be referred to
here, while the second-language (SL) area will be
almost completely excluded in spite of a great
deal of overlapping between these two areas, and
also in spite of the well-known fact that, as with
many phenomena in the field of (applied)
linguistics, dichotomies like this one have to be
seen in the light of a spectrum with varying
degrees of differences, for instance of the socio-
linguistic type, rather than in the light of clear
and sharp differences. Nevertheless, several of the
errors made in the fields of language planning,
the designing of teaching materials and syllabi,
teaching methodology, contrastive linguistics,
error analysis, to mention only a few, could have
been avoided by keeping these two areas apart.

By the ‘native vs. non-native speaker complex’
we mean the ambitious identifying or quasi-
identifying of FL sociolinguistic competence in
its fullest range with that of native speakers.
This applies to abstract as well as to concrete
levels, viz., for instance, to linguistic models and
concepts of all kinds through descriptions of
‘standard’,  ‘norms’ and ‘uses’ down to problems
of applied linguistics like those just mentioned.
Historically speaking, the intensity and the
importance of the problem have steadily grown
during the last few centuries. This is due to
several factors. On a theoretical level W. von
Humboldt’s concept of a more or less direct
connection between mother tongue and thinking
almost excluded the ambitious goal of the above-
mentioned identification or at least admitted
it only as an exceptional potentiality. The native
speaker in this concept was a unique entity with
a status of his own.

On the descriptive level the prescriptive
attitude towards languages based mainly on
descriptions of written texts, hardly ever dealing
with larger units than sentences and almost total-
ly excluding extra- and para-linguistic features,
promoted the superficial and wrong impression
of a limited number of ‘stable norms’ and ‘stan-
dards’ even in languages like English where
attempts to establish controlling authorities had
failed in the 18th century. Thus part of the
complex non-native vs. native-speaker problem,
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namely the question of which norm of variations
or varieties he had to be in command of, did not
arise.

As far as the applied level was concerned,
preference given to translation exercises and to
the use of the mother tongue in FL instruction
excluded per se the ambitious aim of ever reach-
ing allround  native-speaker competence, which
was rather restricted to some elite students of
foreign languages who had access to SL teach-
ing strategies such as stays abroad or private
native-speaker tutors, with whom the language
could also be practised  outside classroom condi-
tions. There was also the analogy to dead lan-
guages such as Latin and Greek, which were
often studied for intellectual rather than for
practical purposes. Happy days when there was
this coincidental, though superficial, harmony
among the three levels, resulting in limited
expectations as far as FL competence was con-
cerned, mainly emphasising receptive skills and
a particular skill or rather combinations of skills
such as the one of being able to translate in two
directions! FL learning was rather a cultural
than a ‘communicative’ process. Needless to
say, this ‘harmony’ does not deserve our praise
in itself, but nevertheless showed clear con-
sistency among the three levels and certainly
also reflected an adjustment to a different
‘Zeitgeist’ and cultural situation when there was
less mobility, more international isolation, and
the two main media of international communi-
cation were reading and writing, both closely
interlinked and relatively stable media. Finally
it also indirectly showed a realistic view of the
possibilities and limitations of FL teaching.

Then the 20th century arrived with its strong
belief in overall progress in many areas and
disciplines including all levels of linguistics
mentioned above. In competition with sciences
linguistics also strove for ‘perfection’ mostly in
the sense of rationalisation. Very close co-
operation between the three levels of linguistics
began, theoretical linguistics often being con-
sidered as the leader of this trend, though cer-
tainly not always with the authorisation of all
the theoreticians, perhaps with the exception of
the American behaviouristic  taxonomists, who
invited pedagogues to use their form-based con-
cepts more or less directly in FL teaching also.

All models and theories were devised to help
to describe in the first place mother-tongue data
and also, at least partly, acquisition of these
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data through mother-tongue learners in different
ways. This applied particularly to taxonomic
structuralism based on behaviouristic  principles
where limitation within a stimulus-response
system combined with conditioning and feed-
back principles were taken as the main factors
to explain mother-tongue acquisition.l  What was
originally meant to explain mother-tongue
phenomena, was very soon also transferred and
applied to FL acquisition without recognising
the different conditions under which these lan-
guages were ‘acquired’ or ‘learned’.2  On a de-
scriptive level closer descriptions of preferably
oral data formed the basis of grammars, often
not distinguishing between native and non-
native speakers’ needs and limitations, again
assuming that basically there was identity be-
tween these two. Certainly the same principle
was used on an applied level, for instance in
connection with methodology.

Similar identity was assumed by some adher-
ents to the TG model, though certainly not by its
originator, Noam  Chomsky. Abstract as well as
concrete concepts such as creativity, competence,
deep structure and transformation were also
analogically applied on all three levels to FL
phenomena without important and necessary
modifications. Doubtful as the definition of what
competence means when referring to mother-
tongue languages is, it becomes even more so in
connection with FL contexts. What about prob-
lems such as qualitative and quantitative differ-
ences of these elements in these contexts, not to
mention the enigmatic relationship between
competence and performance within each of
these contexts, and also interlingual relationships
between these concepts?

Mainly from the quarters of socio- and prag-
malinguistics there then came the well-known
opposition to the idea of ‘linguistic competence’,
replacing it by ideas such as ‘communicative
competence’, ‘speech act’ and ‘interaction’
theories. Again, close co-operation between the
three levels of linguistics and again mostly with-
out authorisation from many of the theoreticians!
Descriptive linguistics followed first with a
description of functional-notional categories,
almost immediately followed by applied linguis-
tics asking for functional rather than linguistic
grading and sequencing. And again in principle
the same equating of mother-tongue and FL
context. without modifying concepts such as
‘communicative competence’, ‘appropriateness’,
‘interaction’,  ‘accommodation’, without inquir-
ing about the relations existing among them
and between them interlingually. And also with-
out explaining how the infinite complexity of
these phenomena could ever be described from
a mother-tongue point  of view.

To summarise this brief historical survey: in

the last decades of modern linguistics we find
more or less at least implicitly the assumption
of a great deal of identification between non-
native and native speaker on three levels. In spite
of all insights and knowledge derived from some
of the modern concepts, the complexities of use
or rather uses of language in a given mother-
tongue society are still waiting for their full
description and may never see it come. Maybe

“the whole mystique of native speaker and
mother-tongue should probably be quietly
dropped from the linguists’ set of profes-
sional myths about language.“3

Even if we were successful in solving more of
the problems referring to mother-tongue con-
texts, the following even more complex problem
would then arise: what complex and complicated
relationships exist between native and non-native
speakers with many pragmatic factors interven-
ing, thus complicating the whole process of
communication. The discovery and description
of native-speaker phenomena does not automa-
tically imply this relevance and direct applicabil-
ity to the non-native speaker context. Often
this may only be a question of degree. Thus, if
for instance Giles and Smith in applying the
accommodation theory found out that under
certain conditions

“maximal convergence by a speaker will
not always be appreciated as the most
accommodative of strategies”4

within the mother-tongue context, this may
apply even less to the native-speaker/non-native-
speaker relationship as will be pointed out
further below.

Undoubtedly the unreflected application of
theoretical concepts, developed in connection
with mother-tongue concepts, to FL teaching has
created some confusion in teachers’ circles. In
this connection one has to be grateful to legions
of teachers not yielding without some sound
resistance and critical spirit to modern trends in
many fields including methodology using more
realistic eclectic ways.5  How, for instance, could
the idea of discourse be directly applied without
modifications to the much more artificial FL
situation where the foreign Language consti-
tutes additional barriers between students and
teachers?6  It is interesting to note that, while a
great deal of freedom and deviation is allowed to
institutionalised forms of SL contexts, FL non-
native speakers are still required by all kinds of
official guidelines and directions as well as by
statements from linguists of different specialisa-
tions to have ‘near-native-speaker’ competence
without, however, an explanation of how near
this competence should be. Thus, for instance,
B.B. Kachru. distinguishing between performance
and institutionalised varieties, states:

(cont’d on next page)
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(cont’d from previous page)
“One cannot disagree that the criterion of
‘native-like’ control is appropriate for most
language-learning situations. But then, one
must pause and reconsider whether such a
goal for performance can be applied to the
case  of  Engl i sh  in  all s i t u a t i o n s . “ 7

The problem arises whether for example cer-
tam types of national accents (cf. for example
the average French version of English) should
not  a l so  be  cons ide red  as  ins t i tu t iona l i sed  a t  l eas t
on a phonological level and then also be judged
more leniently. There may also be other institu-
tionalised items on other linguistic levels in
connection with certain languages. The idea of
‘near-native-speaker’ or ‘native-like’ competence
is a very frequent goal and objective described
in all kinds of literature, though one must admit
that there has been a change going on during the
last few years and very often there is no explicit
explanation as to how perfect this ‘competence’
should be.8 But there are hardly any official
data referring realistically to what can be achiev-
ed and also to the necessary natural existence of
errors of different kinds.9 Others distinguish
between ‘Groblernziele’ and ‘Feinlernziele’10

but even with the ‘Groblernziele’ there is no
indication as to whether a certain degree of in-
correctness would be allowed. Somewhat more
lenience is offered by the regulations for the
‘Certificate of English’ of the German Volks-
hochschulverband where the possibility of errors
is conceded.11  Though most teaching materials
no longer mention perfectionistic ideas in pre-
faces neither do they explicitly refer to the status
of errors.  Sometimes materials address themselves
to native as well as to non-native speakers with-
out pointing out the differences in the com-
petence to be expected. l2  Needless to say these
expectations are particularly too high if they
are connected with the most complex realm of
stylistics where even native speakers will very
often be limited in their competence.

A particular dilemma arises with phonology.
While even Interlanguage (IL) adherents have to
admit that phonology is particularly subject to
contrastive interference13  there is also general
agreement as to how important good pronuncia-
tion is. It may even lull native speakers into not
noticing errors of the grammatical and lexical
types if certain prosodic features such as partic-
ular patterns of intonation are native-like. Thus
Ch.-J.N. Bailey insists upon a ‘native accent’.l4
Obviously compromises have to be made here in
spite of the relevance of a correct pronunciation,
and certain ‘institutionalised’ accents from at
least less advanced learners of FL may have to
be accepted.

During the whole period described above
there were always realistic evaluations of the ob-

jectives, possibilities and limitations within FL
teaching and learning,  some of  which were carr ied
out within the modern discipline called ‘applied
linguistics’. These observations were based on
realistic factors of FL teaching such as artificial-
ity of teaching situations, limitations of teaching
hours and teachers’ as well as’learners’ qualities,
motivations and psycholinguistic phenomena
such as contrastive interferential phenomena of
the linguistic and socio-cultural type. Needless
to say, conditions of FL teaching and learning
vary, of course, from country to country. In the
remaining part of this contribution the observa-
tions will be mainly based on experience in the
present author’s country with reference to
advanced  s i tua t ions  of  FL learn ing .

Limitations, however, do not only arise as a
result of native ones. All languages to be learned
have many varieties of different kinds and there-
fore  a lso many norms and s tandards .  This  appl ies ,
of course, particularly to English as a world
language with several dialects historically devel-
oped in the British Isles and in the United States
including established varieties of the SL rank.
There are social and regional norms with which
an FL learner would have to be confronted. In
the case of English there is also the problem of
two, though convergent, established main types,
namely British and American English, each one
embracing a number of norms. In spite of all
criticism of all those who created and supported
the ideas of RP and Standard English from an
English native-speaker point of view, these con-
cepts are still useful and if they had not been
invented yet, they would have to be invented
for didactic FL purposes. Those who advocate
liberalism and negate fixed standards should not
forget that the task of the FL teacher is so
complex that the teaching of many standards
forbids itself for reasons of economy.15  This,
o f  course,  applies especially to productive
aspects. Only if FL learners have been exposed
to natural SL situations for a longer period and
have somehow naturally adopted other stan-
dards, such as regional ones, can they be expect-
ed to also use them in a natural way. Only then
will they also be able to show the type of con-
sistency in their patterns on all linguistic levels,
which, perhaps, forms the main basis for accep-
tance through native speakers, especially in
connection with corresponding suprasegmental
phonological features. In the case of English,
there is, of course, one exception to be made, the
mingling of American and British elements,
something still condemned by authorities in
many countries including this one, but, for
obvious cultural reasons and because of the
existing trend towards convergence between
these two languages, this is hardly something to
be condemned from a realistic point of view.16

(cont‘d on page 19)
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EXPLORATIONS: An Interactive Approach to Reading
Alison Rice and Susan Stempleski

Designed for high-beginning ESL reading courses
Introduces students to a variety of topics adapted from newspaper and

magazine articles

Combines reading skills exercises with guided conversation activities
Numerous illustrations give authenticity and focus to the readings

and exercises
Activities include role playing and interviewing

SPAGHETTI, AGAIN? Jean Bodman and Judith McKoy

Presents a touching, yet humorous, story written in natural English with
controlled grammar and vocabulary

Gives a variety of language-development exercises

Contains lively illustrations in every chapter
Teaches students to develop higher-order thinking skills by questioning

what they read

A Dramatic recording of the story is available on cassette

SPAGHETTI FOREVER Jean Bodman and Judith McKoy

An intermediate reader that follows the format of
SPAGHETTI, AGAIN?

ON STAGE WITH ENGLISH Charlotte Gilman

Concentrates on two-word verbs and how to use them

Stresses oral communication

LET’S LAUGH Alexis Gerard-Finger and Gregory Barnes

Students learn to understand American jokes

Extensive exercises include vocabulary building, comprehension
checks, and cloze  passages

Available locally from:
Akemi Goto
501 Lions Mansion Ogawa
l-8-8 Ebisu-Nishi
Shibuya-ku, Tokyo 150

New York, NY 10022 USA

Spaghetti, 
Again? 

COLLIER MACMILLAN 
For more information, write: 
Collier Macmillan 
866 Third Avenue 



TEACHING ENGLISH CONVERSATION?
Are you using a coursebook which

l  has nothing to do with conversation?

The world record for slurping noodles is
GRAMMAR

Verb Object
The teacher went bananas.

WRITING
Write a letter to your analyst.

CONVERSATION GAME
Howmanyhexagonscan you make  with
three matches?

DIALOGUE Memorize & act out.
A What's your name?
B Nathaniel Reginald Percy Scra
EXERCISE Fill in the blanks.

. is not communicative? l treats students like robots?
CONVERSATION Ask & answer.

What's my name?
How many ears do I have?

FLUENCY PRACTICE Listen & repeat.
To this  bus bound for the mental      . 

DISCUSSION
Why did Humpty fall off the wall?
What would you have done?

* is too easy & too hard? l  m akes you talk, not them?
.

GRAMMAR

I am a student.
DISCUSSION
How valid is the Heliocentric Theory

LISTENING
Listen to the cassette 729 times
and then answer these questions.

1 What did the speaker say after  that?

ROLE PLAY Divide yourself into 2
A, you are a 90year olddeafpoli
B, you have just committed suici

DISCUSSION
What exactly 1s life?
Do you believe in it? Why (not)?

CROSS CULTURAL EXCHANGE
How do Americans feel about Japa

Or are you using

THE ONLY ALL-PAIRWORK ENGLISH CONVERSATION COURSE?
144 pair activities for conversation & discussion
including: drills, dialogs, informationgapactivities,

conversations & creative stimuli

ALLTALK  by David Peaty
Books 1 & 2 available from major bookstores
Drills Cassette or from YOHAN tel (03)208 0181
Dialogs Cassette

Published by English Communication Press

. tel (075)492  9708,

READING 

subject 

in-ati t 

• ""---- --- -- ----·-- ~.1 

This book is ...... awf'l•l. 

tDRILL 1 

This is a pen. 
- that 

"This is a that." 
DRILL 2 Listen & repeat. 

I •m malortng in ilnguistic--~erapy 
"I' ■ a lingoistic pea.• 

ALLTA 
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(cont‘d from page 16)
Advocates of liberal attitudes towards stan-

dard in FL teaching should constantly be remind-
ed of the old Latin tag “quod licet Jovi non licet
bovi”.  Every native speaker - and this also
applied before he was placed by N. Chomsky on
his high pedestal - is a Jove compared to the FL
learner. This does not imply that he is perfect in
the sense of being immune from errors. We all
know that for many cultural reasons, including
methods, syllabi and objectives of dubious value
in mother-tongue teaching, linguistic competence
all over the world, particularly in the west, seems
to be on the decline and linguistic expressiveness,
from a classical, rhetorical point of view, has
reached levels so low as to sometimes horrify
members of the well-educated classes of native
speakers, particularly in the more advanced age
groups. Still, there is something natural about
this native intra-social phenomenon, since there
exist certain inherited native-speakers’ rights. It
may well be that the sociolinguistic ‘permissive-
ness’ in younger, modern, native-speaker genera-
tions has already bestowed rights on non-native
speakers too, but it is a matter for investigation
whether non-systemic uses of ‘substandard
forms’ of all kinds, including the sporadic use of
regionahsms and very intimate slang expressions,
would go unnoticed without engendering any
tacit criticism. In this connection one should
probably not overrate the tolerance of the
younger generation, which turns out to be some-
times very sensitive to the phenomena of ‘natural-
ness’ and ‘nature’. And then, of course, young
FL students will not only have to converse with
their more liberal age peers, but for several
reasons also with older and hence more con-
servative members of British society. Germans,
perhaps more standardorientated than English
people, have had the opportunity of evaluating
the phenomenon of non-systemic use of sub-
standard and dielectal  forms employed by refugees
and migrant workers after World War II and
should be able to judge the effect of this
phenomenon.

However, for many historical and cultural
reasons there

“is a possibility that speakers of English
are more tolerant of foreigner talk than
speakers of some other languages.“17

But a ‘neutral’ and ‘unmarked’ type of English
may still be the most serviceable general-purpose
instrument for communication.

In this connection there is still another factor
to be taken into account when we distinguish
between native and non-native speakers. Though
oral data have gained in importance and the
amount of written material has steadily decreas-
ed. it is obvious that FL teaching. in spite  of
modern media, is still based primarily on the
written medium while mother-tongue learning is

based on a wider confrontation with oral data.
This difference in medium orientation is bound
also to exert some influence upon the uses of
different styles.

A current dilemma concerning the relations
between descriptive linguistics and FL teaching
is that we have an enormous amount of native
linguistic data available, ranging from highly
literary registers to the very colloquial ones,
while the limitations in non-native FL context
have remained almost the same ones as those
described further above. How, for instance, could
one ever seriously hope to be able to integrate
the enormous range of discourse phenomena,
including silence fillers and phatic signals, into
FL teaching? And, again, are not many of those
phenomena as, for instance, stuttering, in some
types of English speech typically native-speaker
privileges?l8

So much for the sociolinguistic problems
which stem particularly from the intricacy and
complexity of the problem of standard and norm
in English, but also from our limited knowledge
of the complex relationship between native and
non-native speakers from a behavioural and
attitudinal point of view. In this connection one
should not forget that languages like English
are used all over the world for different reasons
and purposes by speakers of other languages.
This raises further problems of acceptability
from a non-native speaker point of view and, of
course, must also have consequences for lan-
guage planning and the setting up of syllabi.
This factor gives further support to the conten-
tion that a ‘neutral’ type of English should be
taught.

Now to some psycholinguistic aspects. With-
out overrating the importance of contrastive
linguistics (CL), error analysis (EA) or interlan-
guage (IL) studies in recent decades, one can
fairly easily delineate the roles of ‘weak’ versions
of these disciplines in FL teaching.l9  FL learners
tend to interfere more than SL learners do with
their mother tongue, and this is done in varying
degrees, depending on various factors of the
socio- and psycholinguistic kind. There are, of
course, also many errors of the non-interferential
type and there is also, of course, interference
within native-speakers’ speech as, .for instance,
may occur within native dialects or other lan-
guages these speakers may also know; but there
are obvious qualitative and quantitative differ-
ences here. These differences have to be taken
into account in connection with problems in
language methodology, designing of teaching
materials, in deciding whether to use the mother
tongue of the learners in carefully measured
amounts for pedagogical reasons, in setting up
goals of the standard of linguistic and com-

(cont’d on next page)

19



The Language Teacher XI:11 October 1987
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municative  competence, error evaluation and in
simplifying material. Very often the contribu-
tions have been more indirect than direct, as has
been the  case  in  a  grea t  deal  of  appl ied- l inguis t ics
research. Though the heyday of IL studies may
have passed, the latter certainly have had a
sa lubr ious  e f fec t ,  po in t ing  up  rea l i s t i c  poss ib i l i t i es
and limitations and also the existence of an inter-
language among the majority of teachers, often
in a fossilised form. Concerning errors, Ch.-J.N.
Bai ley  s ta tes :

“One goal of foreign-language teaching
should be learning to make one’s ‘errors’
the native way rather than in a ‘foreign’
manner!“20

To a large extent this may well be true and some
of the errors made by non-native speakers may
then not even be noticed by natives if they are
part of their ‘deficient’ competence. If they are,
however, performance errors, or what S.P.
Corder somewhat vaguely calls ‘mistakes’, then
one wonders whether the reaction of the native
speaker would be the same or whether he would
be more likely to expect more correctness from
the .non-native  speaker than from himself. This
again would have to be empirically investigated
from a sociolinguistic point of view. Very often
particularly competence errors made by native
speakers  may be  due  to  ‘ language- inherent  objec-
t ive  difficulties.‘21

But if these errors were the only ones permit-
ted by natives, then the situation for the major-
ity of FL learners (and very often for teachers
also) would become hopeless. Non-natives have
a certain natural right to commit errors differ-
ent from those committed by natives.22  It may
well be true that the non-native FL learner is
expected to make certain mistakes, because this
could prepare the native for a particular kind of
communication. One should, perhaps, not ex-
clude the possibility of a native speaker, espe-
cially of a language which is highly complex like
English, having a feeling of inferiority if there is
too much correctness in the non-native’s per-
formance, which, of course, would be deleterious
for the communication process. What D.R.
Pres ton says  might  even be  t rue ,  v iz .

“The greater the similarity, the less the
appreciation. . . The degree to  which a  per-
formance is like the variety of the native
judge is not an especially helpful feature
since it disconfirms rather than confirms
predict ive  mechanism (s tereotypes)  brought
to the task in the first place. Destruction of
stereotype, perhaps along with feelings of
‘linguistic infringement’, may strongly
counteract the positive contributions of
similarity.“23

The almost unfathomable depths of human com-
plexity in feelings like envy, jealousy, suspicion,

frustration and disappointment open up before
our  eyes .

In this connection it is very interesting that
very often native speakers, especially British
and American ones, tend toward more lenience
than non-nat ive  speakers  when grading and mark-
ing errors  again a very important difference
between forms of behaviour between native and
non-native speakers from a sociolinguistic point
of view.

Since some non-natives’ errors are provoked
by certain types of tests one short remark
should follow here, which might also indicate
another difference between natives and non-
natives, this time in the important field of
testing. In connection with error analysis E.A.
Levenston raises the question whether it is
reasonable to test foreigners’ creative ability in
language  s ince

“to write expository prose is a highly com-
plex skill, which should not be expected
of  ado lescen t  second- language  l ea rners . “ 24

Finally another point should be touched upon
that has something to do with differences be-
tween native and non-native speakers, namely
the call for all kinds of simplifications. The
amount of literature dealing with this topic has
been growing steadily.25  This topic certainly
deserves separate treatment but since it has a
connection with the problem in question, I must
say just a few words on it. First of all one should
distinguish between ‘legitimate’ and ‘illegitimate’
simplifications, or in other words those which in
principle still reflect basic elements of native-
speaker standards and norms, and those which
reflect a structural, if not normative correctness.
As the vast amount of literature proves, there is
a great readiness to discuss and even accept all
kinds of non-British and non-American standards
of the ‘institutionalised’  kind in certain SL con-
texts. On the other hand FL types, like German
or French accents of English do not seem yet to
be tolerated as much as SL norms. One wonders
whether they are really only ‘performance
varieties’ and whether these often predictable
and always regularised accents should not be
taken more seriously into account, at least on a
less  advanced level  i f  serving basic  communicat ive
needs. Why not accept these varieties instead of
sometimes wasting immense amounts of time on
doing away with features most difficult to get
rid of from an interferential point of view? A
great number of these phenomena form border-
line cases between ‘legitimate’ and ‘illegitimate’
s impl i f ica t ions .  Needless  to  say  tha t  in  both  cases
the co-operation of the native speaker is needed.
This co-operation could be brought about in
mother-tongue classes or classes on sociology,
religion or in other ones and should result in a
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change of behavioural attitude. Without it
hardly anything can be achieved. This applies
also to conditions in West Germany particularly
in connection with types of German used by
migrant workers.

‘Legitimate’ simplifications would include a
sharper distinction between receptive and pro-
ductive skills, a distinction that naturally also
exists, though quantitatively and qualitatively
different, in natives all over the world. It is a
question whether grammars, teaching materials,
books on pronunciation, stylistics  or even dic-
tionaries, using any approach, including the
latest functional ones, should not use classifying
labels referring to this dichotomy, which in most
cases they do not do. When D. Crystal and D.
Davy vaguely speak of a ‘stylistic awareness’
one does not know exactly whether this is an
awareness of the ‘active’ or the ‘passive’ type or
includes -both. When G. Leech discusses in detail
subtle distinctions which are sometimes rather
disputable, for instance in the different ways of
expressing linguistically futurity in English, no
labels are used either.26

In teaching materials and grammars based on
communicative approaches there are similar
conditions. How should a non-native learn all the
subtle distinctions between different ways of
expressing politeness, sorrow, criticism and anger
for active uses, not to mention the fact that
some of the expressions offered there would
hardly ever be used by non-natives because they
are not useful for non-natives, as mentioned
above? This applies particularly to intimate
situations like those where people swear.27

Within the area of ‘legitimate’ use and also in
connection with the above distinction between
‘active’ and ‘passive’ skills, the possibility of
distinguishing between ‘unmarked’ or ‘neutral
forms as opposed to ‘marked’ ones should be
mentioned as another ‘legitimate’ device of
simplification. Legitimate simplifications would
also include ESP and ‘threshold’ level.

On the border between ‘illegitimate’ and
‘legitimate’ simplifications one would find certain
fossilised forms of foreign accents and also
simplifications like ‘Nuclear English’.28  For
some natives R. Quirk’s proposal would belong
to the ‘legitimate’, for others to the ‘illegitimate’
range. In any case the co-operation with the
native speaker as mentioned before is relevant
here too, as pointed out by R. Quirk:

“Not only is the language to be learned by
the non-native carefully and exnlicitlv
restricted; so equally must the language
of the native speaker be constrained to a
precisely corresponding extent when he is
using Nuclear English as an international
medium.“29

To summarise: The complexity of the native
vs. non-native speaker complex of problems is
due to different factors. The problem of stan-
dards or norms, particular complicated with
reference to the different varieties of English,
and usage and attitudes toward them on the
native-speaker part makes it almost impossible to
speak any longer of the native speaker as a mono-
lithic phenomenon. The situation may differ
from country to country and from language to
language, but there will still always be immense
and delicate complexity, which, in any case,
needs a great deal more empirical research.
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Gerhard Nickel is a keynote speaker at JALT
‘87.

SPECIAL ONE-TIME OFFER FROM TOKYO JOURNAL
 A 30% discount off the ¥500  cover price for quantities of 10 copies and up...for
use as classroom reading material. (Shipping charges apply to bulk orders.)

 On an individual basis, a subscription (only ¥5,500  per year) brings
membership in the Tokyo Journal Club, which makes you eligible for discounts
at many museums and theaters, and gives you access to the TJClub  Lounge in the
Tokyo Journal building near Yotsuya San-chome.

Send all bulk orders or subscriptions to: Mr. H. Senuma, Circulation Department
Tokyo Journal, 27-10 San’ei-cho, Shinjuku-ku,Tokyo  160, Tel: (03) 359-2331
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SMART Based on the world’s first truly “tri-dimensional” syllabus!

Functions, Topics and Grammar integrated in every lesson!

Carefully sequenced and spiraled for maximum learning!

Lively, believable conversations leading to free role plays!FUN Idiomatic  expressions in concrete, realistic contexts!

Thousands of imaginative, humorous illustrations!

Go Ahead . . . Make Our Day !  Ask Us For A Copy ! *
*Please specify full or split-edition, and number.

NORMAN HARRIS NAOTO ONO

Jochi Kojimachi  Bldg., 3F. 6-l-25 Kojimachi, Chiyoda-ku,  Tokyo 102, JAPAN
 

Telephone (03)238-1050 Fax (03)237-1460 Telex 650-295-8590
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MINI-SERIES:
MATERIALS FOR TEACHING BUSINESS ENGLISH

In this issue we begin a three-part series in which David Wardell
looks at the ins and outs of selecting and using materials designed
specifically for the teaching of English for use in business.

DON’T JUDGE A BOOK BY ITS COVER:
CHOOSING MATERIALS FOR BUSINESS ENGLISH

By David Wardell,  University of Pittsburgh ELI Japan Program

One of the problems facing EFL profes-
sionals who teach in the business community is
how to find appropriate materials for their
company classes. Some professionals working
within this environment have suggested that
currently the wide range of commercially avail-
able materials offers a great deal of support
through its “breadth and depth” (Berwick and
Heyneman, 1985). Although there are a lot of
texts on the shelf which have business in their
titles, a review of many of these reveals that
generally, apart from vocabulary, there is little to
support their claims that they are business relat-
ed. Frequently, only a slight difference exists
between the materials in these “business” texts
and  l e s sons  in  o the r  Eng l i sh  course  books  which
aim at  broader and more general  audiences.

Let’s examine a few of these commercially-
prepared materials and at the same time consider
what it would mean if we were to use them in our
classes  for  Japanese businessmen.

Severa l  publ ishers  carry  a  “career”  ser ies ;  the
books which make up these collections have
titles which sound very appealing to instructors
who find themselves working with trainees
having vocational-specific language needs:
Travel - The Language of Tourism in English
(Hall, 1976),  The Language of llotels  in English
(Hall, 1976). Hotel Personnel (Svatko, 1984).
Tourism: Charters, Tours and the Package Deal
(Worsdall, 1976).  and Tourism: Managers, Agents
and the Agency (Worsdall, 1976); Restaurants
-Restaurant Employees (Brad- shaw, 1984).  and
Restaurant English (Binham et al., 1982);
Professional Careers - The Language of
International Trade in English (Mohr, 1976). The
Language of International Finance in English:
Money and Banking (Oppenheim, 1976),  and The
Language of Advertising and Merchandising in
English (Rein, 1982); Clerical Services -
Secretaries (Worsdall, 1980).

Almost without exception, these books fail
to offer practical and constructive support need-
ed by trainees  who have hopes of entering these
careers. They consist of reading passages which
focus on general  descr ipt ions of  a  specif ic  profes-
sion; their emphasis is on the vocabulary of this
profess ion rather than  on  the  no t iona l /  func t iona l
skills necessary to perform tasks requisite for
sat isfactory performance on the job.

Moreover, they do little as language texts to
prepare trainees for linguistic success within the
context of a business environment. The materi-
als in their lessons often contain forms that are
unnatural - ones that native speakers would
probably not generate. Consider for a moment
this passage from Restaurant English:
Barry: This way madam to our intimate lounge

bar for a pre-dinner cocktail.
Jenny: Mmmm. That does sound tempting.
Barry: Where Tony Richardson and his piano

will soothe your weary mind and stimu-
late your appetite. And your taste for our
ample choice of  very special  wines .
(p. 18)

The  Engl i sh  be ing  used  here  does  no t  cor respond
to that commonly heard in most dining rooms.
As a  pat ron in  a  res taurant ,  I  would  be  complete ly
put off by anyone who tried to dazzle me with
language  th i s  phoney ;  the  wa i t e r ’ s  speech  sounds
more like a newspaper promotion than normal
human language. Why not teach a standard
pa t t e rn  in  the  d ia logue  such  as :  “Would  you  ca re
to have a cocktail in the lounge (or bar) before
d i n n e r ? ”

Furthermore, the reasoning within this con-
versation defies logic. Although a piano might
be able to soothe a weary mind, it does not
follow that this musical instrument has an equal
ability to stimulate a person’s appetite nor one’s
taste for wine - special or ordinary. This absurd
little conversation provides an extremely poor

(cont‘d on next page)
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(cont’d from previous page)
model for the language learner to follow; the
guidance t ra inees’  need to  perform effect ively  in  a
restaurant  is  not  offered here.

Reading  passages ,  word  l i s t s  and  vocabulary
exercises make up the main part of these “career”
texts. It is important to note that this approach
to second language teaching devia tes  f rom accept-
ed pedagogical procedures - those which have
been developed using knowledge gained from
research into the way language is acquired. The
authors of these career texts operate from the
assumption that standard dictionary definitions
are sufficient to facilitate the acquisition of lan-
guage. Moreover, they imply that definitions are
what  l anguage  l ea rn ing  i s  a l l  abou t .

For example, in a career textbook on inter-
national trade, definitions such as this one are
c o m m o n :

Multinational Corporation (MNC): A
corporation controlling production and
marketing systems in several countries
besides its own. (p. 38)

In another text designed to train personnel for
service positions in a hotel, definitions are given
similar prominent attention:

roomkeeper: The employee who cleans hotel
rooms; often referred to as a maid,
chambermaid,  or room attendant.

We need two more roomkeepers for
the  ho l i days .
The roomkeeper cleans rooms and
makes beds.
How many rooms are assigned to
each roomkeeper? (p. 28)

It is difficult to believe that any teacher or
student would tolerate this type of instruction
because the definitions supplied here serve no
practical function. The “meaning” of these lexi-
cal items has no doubt already been acquired in
the trainee’s first language. After all, “multi-
national corporation” and “roomkeeper” are not
especially exotic concepts. Having previously
learned this information, there is little justifica-
tion for spending valuable class time learning
para l le l  def in i t ions  in  a  second language .

Fanselow (1980) provides a strong argument
aga ins t  th i s  “vocabu la ry  by  de f in i t ion”  approach
to language instruction. He ‘points out that al-
though learning definitions is a common occur-
rence in technical and subtechnical classrooms,
research  shows tha t  th i s  type  of  ac t iv i ty  has  very
little practical value within the working environ-

ment. Second-language learners do not need to
know how to define a screwdriver or a pair of
pliers, but they do need to know what to do with
these tools when their supervisor tells them to
“ l o o s e n  i t . ”

Fanselow, therefore, urges language profes-
sionals to extend their vision beyond traditional
classroom s t ra tegies  and to  offer  ins t ruct ion bas-
ed  on authent ic  exper iences .  Language ins t ruc tors
must shift their attention away from word lists -
similar to the ones noted above - and begin to
address authentic language uses which replicate
the  s i tua t ions  where  these  words  occur  and  where
they serve as communicative tools. Pedagogy
which does this will better prepare students for
the linguistic challenges of the real world.

If given the responsibility of preparing non-
English speakers to become effective service
personnel in a hotel, the instructional focus
should be not on words, but rather upon linguis-
tic notions and functions relevant to the tasks
these trainees will be expected to perform. I can
think of a number of crucial linguistic skills new
hotel employees ought to master in order to
fulfill their management’s expectations: polite
phrases, command forms of verbs relevant to the
duties of the job (e.g., fold, vacuum, dust, wash,
change, disinfect), and the language of process
and analysis. Simulations representing situations
which can be expected to  occur  f requent ly  on the
job might provide rich opportunities for lear-
ing. Using the target language for problem solv-
ing in these contexts can have more  value and
result in longer-lasting effects than all the word
l i s t s  and  vocabulary  exerc i ses  in  the  wor ld .

Therefore, the difficulty apparent in these
commercially-prepared “career” texts - the diffi-
culty which we as professionals need to be
especially conscious of - is that the emphasis is
allowed to rest on what  something is and not on
how something works or how something can be
accomplished. The how is far more important
than the what - yet it is this very point which
is so frequently overlooked by textbook design-
ers and by language teachers alike. It is the very
heart of what English for Special Purposes (ESP)
is all about.
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BID FOR POWER is a multi-media
course of English for commerce and
industry at intermediate and advanced
level. It is designed for business people
who need to develop their English skills
for negotiating with other English
speakers, and who are working for their
firms in English-speaking environments
throughout the world.

Classroom materials:
l 2 Videocassettes
l 1 Students ’  Coursebook
l 1 Teachers’ Manual

l 2 Videocassettes
l 1 Viewers’  Handbook
l 1  W o r k b o o k
l 1 Answer Key
l 1 Audiocassette POWER-
* 1 Story Synopsis (in Japanese)

Enquiries to:

FLIGHT 505 is a mediated course in
American business English. It is
designed with Japanese business
people in mind, allowing students to
gain experience in business English,
social interaction, and getting along in a
foreign country.

l 2 Videocassettes
l 1 Learners’  Manual
l 2 Audiocassettes

INTERNATIONAL LEARNING SYSTEMS (JAPAN) LTD.
Tokyo office: Matsuoka Central Bldg. 8F,  1-7-l Nishi-shinjuku, Shinjuku-ku,

Tokyo Tel: 03-344-3412
Osaka Office: Osaka Fukoku Seimei Bldg. 4F,  2-4 Komatsubara-cho, Kita-ku,

Osaka Tel: 06-362-2961

•1 Workbook 
• 1 Answer Key 
• 2 Audiocassettes 

Self-study materials: BID FOR 
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 JALT News 

JALT AND YOU:
TAKING ADVANTAGE OF THE

OPPORTUNITIES

By Lynne  Roecklein

Those of you who have been members of
JALT since its inception scarcely ten years ago
cannot  but be aware of the astonishing increase
in the scope and quality of what JALT makes
available to its members - academically, profes-
sionally, practically - by the now twice-yearly
JALT Journal and monthly magazine The
Language Teacher, by a national conference that
has become steadily more comprehensive and

October 1987

international, by local meetings featuring speak-
ers from all over Japan and even from abroad, by
opportunities more easily to subscribe to journals
and to obtain information from abroad as a JALT
member. We have at our proverbial fingertips
immensely valuable access to professional ma-
terials of both theoretical and practical sorts from
all over the world.

But it is not only JALT which is widening
and deepening. Language learners, teachers,
scholars everywhere are now involved in redefm-
ing EFL/ESL  as a distinct profession; they are
seeking solid theoretical foundations, effective
practice and practices, routes by which what
becomes known can be disseminated and tested
and refined, pathways for the exchange of
information and support. Whatever the “sins of
the age” in this quest - potential pseudo-
scientific procedures and posturings, tendencies
to overlook common sense, an air of self-
importance when in fact the wheel may be being
re-invented  the quest is on, and communica-
tion rapidly strengthening.

It is in this context that associations of
foreign/second language teachers have mush-
roomed. You have seen it happening in JALT. It
is going on in Europe, particularly through
IATEFL (International Association of Teachers of
English as a Foreign Language), an organiza-
tion begun in Britain but now with nearly 70
percent non-British membership, and with
branches or affiliates in nearly all European
countries as well as in various other places about
the globe. In the U.S. some 20 years ago came
TESOL (Teachers of English to Speakers of Other
Languages), whose affiliates are now dominant in
the Americas. Most significantly, in less than 20
years, communication among these associations
has increased so markedly that major programs
are being carried out jointly, among them a
TESOL/IATEFL  Summer Institute in Barcelona
this summer and a TESOL/IATEFL “Congress for
the Teaching of Language - The State of the
Art” in Paris in 1989. JALT is investigating the
possibility of hosting such a conference in the
early 1990s.  just around the comer.

Naturally such programs are the fruit of
extensive inter-association contacts at more

After nearly six years in his post, Jim White has resigned as President of the Japan Association
of Language Teachers. Vice-President Tatsuya Komatsu will serve out the remaining months of the
term, as Acting President.
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regular and mundane levels, the most basic of
which are attending other associations’ confer-
ences as representatives and serving on interna-
tional committees. JALT is more and more active
in this communication. For several years JALT
has had an official representative to TESOL; in
March of this year, for the first time, JALT was
officially represented at the IATEFL national
conference. JALT itself is becoming better known
to other associations, and these organizations are
asking JALT for information and the benefit of
its experience.

The future promises even more, both to JALT
as an organization and to our own lives as pro-
fessionals, workers, language lovers/users - if
we keep communication flowing. So far the
persons tending this growth actively have been
the “few,” and on a largely unsystematic basis.
But in light of current developments, both in the
EFL/ESL  world and in our own expanding JALT,
it seems desirable to broaden the base of such
involvement, and practical steps have been taken
to make this possible. So now JALT needs volun-
teers, persons who are willing to cast farther out
for their own enrichment and for that of the rest
of us, for persons who will for a short time fill
the position of IATEFL or TESOL representative,
for persons who feel some urge to develop a
wider perspective on things.

If you’d like to volunteer or need more infor-
mation about the rewards and responsibilities of
this position, do speak with or write to one of
the people on the national Nominations and
Elections Committee (see below). There will also
be an information spot at the JALT ‘87 National
Conference at Waseda University in November.
Do remember, consider, and investigate! It’s so
true that an association is only as good as the
people who make it up. Isn’t it time for you to
give while you receive?

Torkil Christensen (Chair) Noriko Tojo
Hokuen Mansion 403 55-23-Higashihama-
Kita  7 Nishi 6 boji
Sapporo 060 Yamashiro-cho

Tokushima 770
Deborah Foreman-Takano
Hiroshima Jogakuin Lynne Roecklein

Daigaku Nokyo Biru #302
4-13-1 Ushita Higashi 2-4 Komae-cho
Higashi-ku,  Hiroshima 732 Nagara, Gifu 502
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JALT JOURNAL
CONFERENCE PROCEEDINGS

The JALT Journal is planning to feature a
section entitled “On JALT ‘87 - Conference
Proceedings.” The Editors will be encouraging
presenters at this year’s International Conference
to prepare a resume of their presentations for
possible publication in the May 1988 issue.
Conference presenters will be contacted and given
further information at the time of the conference.

The Editors will also hold a “JALT Journal
Round Table” at the Conference, and those inter-
ested are invited to attend.

FLASH TO
SECONDARY SCHOOL TEACHERS

All junior and senior high school teachers in
Chiba, Gumma,  Ibaraki, Kanagawa, Saitama.
Shizuoka. and Tochigi prefectures, as well as
those in Tokyo. may attend the Conference at
JALT member rates.

The Book Review editor and the Japanese Language editor will be out of the country from mid-
December through the first week of January. All book reviews and Japanese language manuscripts
for the February 1988 issue of The  Language Teacher must be sent to them by Dec. 10,1987.
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2:0o-,:So JopanoMMl2/FL I 3-1031 

5:00-8:00pm Se1llon on S•rttna • New Chapler (18-303] 

JAL T Chllpler oncer,· Mnttngs 
7:00-1:00pm Arnn11 JALT Banque! at Tokyo KIIYO Klllkan 

Including entertalnmenl by •ZA-GAUIN" 
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:JJO,lm l'w!~~;~;~~~t;;l;l;,.-1~'~,,~f!l/l [16 3001 Ac!<vlly !16- ◄ 09) ~)p~ri;:ri!~!tApprnach [16-105) Jl~~('~.I~ usoe<J, urpOSf'S 

~Adtlf'I Jc;t·,•7 <; Underslandlng rLT A Cas8 (16-107) lf'II Domg It 
f-ount,llr'f'. '>lr-vr-'7 J 

Mak1nq V1d••D Wr;,~ f:,r 
,'\{,qcJ s1tmn ol B,Nc '\-,(• go- [ t 6 4 0 6 i Te d1ook1 anO [ 16 4 11 J Sludy Approach Griffee, Dal0 
flPPVf'S l ,wor.i l fl0w lo So~B H~nl Allwrlght, ll1chard I lstn11119 lo Lr-arn. "Get Arad~ 116 40 1] 

(Jf>\-·e'op,r~ fxerc,scs ror [16 407I Wc1rr1PII [JaY1d StudentCentereQH-l {16-301] tlarn,,Norrna.n 
Au:hen11c T ex1s Techniques Interactive Group Tasl<:s ( 1 fi 404 f 

1-='J':::.1'.:.'·"'::.;'•::.;n:.,_ ________________ .:,';;.0 ,.:a';;.0":;;".;.' I.Ye~a~~s~ 1~~~1:nal Materials- ( 16-303] :e~~~n~~~1s~nlng--Longman I 16-405) 

The Kanda Experiment American Listening 
Johnson, Francis C Pavlik, Cheryl 

Yo.r flplD1l1'7Q f ounrl f 
Mo,;s_ Wlil,;1'11 Al,in 

C111nesa lhe Stl('r>I W,iy 
Ueniura Ta~es'l• 

Ways in!o PceMs Teaching 
ll!era1ure •n a Unlvers I)' 

Cauldwei1. f-l1c>-i;ird 

[16 S06] 

[16 507] 

10 soa-

11 ooa"i-----P-L r_N_A_A_v_s_r_s_s _1 o_N_-_H_o_r;ay_F_in_o c_c_h_i_:_a_r_o __ 1_e_•_c--l-e;_r_o_e_u:_e:.l..:.o.:.p_m_e_. n_t_:_n_c_o_n_1_1 n_u_i~g;_o_h..;J:..· e_,_,_,u_e ___ ===•.,1 5~-=I O=l l=========.J 
Br !!Sh Arid Ar-e, can Er,g,ish [ 16 1 c 7) Ar Approach To Se-I! Access { t6•404] ·colloquium. Approaches to [ 15-2031 Can We Teach OUr SIUdenls I 16-309] Si!eni Way Whal ,s 11 1r a [ 1 6 1 o 51 12 00 

noon Viney f'f>ler Facll1tH EFl 10 Learn? f1U!SMe1P 

.,,.,0N1,~r'.0~~·::~ 1~n~/~1~:tt ;,er [ 1 r, ~ 0 1) Aw;.:,r1·;1(:;~r,;d(~1~ddV:tl"lt,lgi't { t6 405] J:i~~~s~i:~1! al Trld('n! College o:~;1:Y·i~r!;~s.Gndgels It, 116 406} Alla,d, Fusako (until 2 ",Opr'l) 
N,•h111rna }ll'.,00 ol It 0r./ll•1c; t;,;,in1rnar Adar11son Jr. Charlps fdwln Games V1df'O Come'> Alive 

1-l(!flrltrn::e ol Cl L ,r ll'JS~ d'I I' h ·11; 11 f 1Jv•d A > lch!rlQ ln1PfCUlt Comm In Jnpan Bratton, Allee ,II, St1arl Berman 
l.4<:' 0f'•1e W ll•;irn f>lrK[ j 16 406) nc11d1ff. Jot1n M Communicative Pairwork [ 16·40 1) 

Ccur:a 0f''>l~n ~ tt,e Collpgi, I lfi '<O':>] TranslilllOIL P,o~ilf''n >Cl!Cll ,_ SAi'\ Comparison ol ActlvlliPS 
fr-gl1sh f1109ram t&wt>lf"S ,'.'111·;-irn J Psychologlr;,JI Aspecls Peaty, Oav1d 

µe,..,mlilaf' f\a..-1d HuQfl U'.i,1'7~ ·r;red' fdea,· [ 16 50 \ I Morimoto. Yoko Fner9l1ing your Reading [ 16 409) 
T'"",• Ba·a'lced Aporo.ac1 ( 16•308] Jont1. Lto :,.Conlenl Course.Integrated Approach Textbook 
Lo Cutro V1rQ r.1.a PrPir;rna~c lmo 1•m~r-tatlon of { 16-506] Eagle, Sonia J Hones, Shella & Nanci Graves 

w,.tlnc t ... ,. Way You Lea,red [ 16- 40 1] CAIL Ir> thtt FSL c1a,1 (untll 2 SOpm) Tes! Design & Item Analysis I 16-41 i] 

l-'B.;.e;.;.m;;::a..;c·_;S;_<;;_ac_, ________ s;.;';..'';.:0c.";;.h_• _K";_.,· '.;.'°;_ ___ 1_;2;_· S;.;O;;::pm'-'1.------------11~:::~1~:jl~~d\S:Hl~e:tt,Nakayam[~ 6-505 ]'11-.C-o-l'o-q-,,=u=m=e=,,,=,=ca=,,=,~==, =1=1=C=1 
1 OOp Taik,'<1J JC,~•')' Beg1nrer ard [15 101: Jap'seSpeechStyles ! leve'ls ;10 301] ·fast Forward· II \16·405J Li!erature ~ 

W.i~;=~~r.~~;, 1e i~~;i;ac;~!~'~or Fun [ ·• 6-40 1 J Sp~;~;~~,~~~ Name Aran, Shal :.:;8,,}na~~1~d~e~~!~~ 0s;;:,inic-o 

Oef1!ling rro11c1~'lq [ • 6 305/ 1/ratsul<.a Yoko! k.a2u Hasnlmoto Writing Workshop: A [16-4081 Te~~~~:99~v:~fo~ngllsh" [is- 5 o 7 J 1_;;;~~~~, Karen 

P•rcf11v,~~l,:'.t1c,e'lC-,- TeaJcu~:~1ess~6~~1d~~~l1sh to I 16· ◄ 04] la~:~~r~~dl~at Work, Stanlord, William & Roberl >Cauu•, D! W>-ien to Sr,,---c1K 

OJr:11· l-·1g',st1 [16 '.l(;f',j f'f'rl\,'75 fl,uc-e WhAr'I Realty Nt•w In !16 506] Ud dingtor1 1r-m1ff\ 
[)1.-1,1,;i [16 '>Olj F-lT Software" 

l SOpm 

,n(n111p:i'l)'!'rowams !16<104jMf'n1oryandtar1glmg j16409J lwowaylnlorrnat1onGap l1610il 
~,J,._-13r.11 u,,,;11\1 II K!r,Jo. Marnoru Acl1Y1lles lor Lang Tcl1g 

ff1 f',r:ig o1ttr1eF,r>f"1,r.-nt 116-406] PrachLe Ac!lvUles for [16 411] McCrn,1ry.Jan 
W,n1e,1. Marorette Accuracy I tow Sell-Teaching or j 16 301) 

Do,..•lop,ro cu11 Aware-11e11 ff6-407J Brown, Steve Another Language Helps 

f'alile. J~m~, 

,.,.,,,..rican r C·•l'lJ.,..,7 [16 3091 Bolt'er J1r· D Developing Interactive [16-506) 8£'a,J Patrick 
1 ,lf'<;JJQ~ lssJes F'<gl sn Edurnt,on lor '.i"-,e ( 16 408] Computer Video-Disk Mils Gettmg to Know the I 16-3031 

:.-Secor.dary scr·,ool Progr;im r 
Japanese l'l Ho,J~ton 

Yamashita Sc1yoko 

Jt-ror1•. Dar Ph~1,cairy Handicapped Jolly, Yukiko, Thomas Scon & Sound-Color f!del 
Usir,i;·11•.i,S,1( 1'111"-P C·s·r.' [16 <101] Klrnur.i Talo;a1h1 NeUOBnen Pendergast Jr. ~homas M 

• Co!loqu1um E·ror Ana 1ys,s I' 5 dO 1) 
Sh,mno,;,1 Ta1<.JShl 

G·1Ute. DJle 2·50 m Heading as a Subversive [15·405] 

:i oopnl-Ct-,,,-,,"-,'-F-,,-e1-,,-, _ll_el_•-,,e-n--1 ,-6-1_0_5-,I r-:-----,-,,---S-pe_e_ch_[_l 6-4 0_6_J_S-,,-a-,,-g,-e,-,o-, _C_m_ss ___ [-16_·_4;.;111,.J-1 Sa~~t2'harles 

>frror Percep11or1 o1 EFL Teclc:-,ers 
$t'lQO'~Y, Ravi 

~;t,~::in.~~;i!~ }J,;.~~:1Ye Sp.u, ir, HS Ap[}(cech [ ! 6-40 7] flaTt~:t;!k~~~;;iun!catlon Sp'hc:i11~;8 Dlalogs and f 16-501 J 
J,1p,1,,e'll'l lrilegratlng llleralur(• Wlll1 [lfi 506) Rarhlf'rl, Philip 

>ACQui1,11on 01 E'lg TMse a'ld A~r,ect 
K;;r,ria:an, Ken 

-.Uni..-e,u·I lend~nc1u for Sy I St,uc: 
Pa('IB, JamPS 

A~ I WdS 

Owa•lee::i~ Jc,ttpn 
L!!f' Ger !'hySIC,1 
W,CdC<'f'i s:e.e'l & 

11'1'0 l'ilyl ,n ~'~~Hner 
l ('C"'_:;50~ tl,'•p 

! .~ I,''', S>:"". ,, I"' ;i~, 
l ,-.-~,,-01:.Jr, 

H:"l,,1! {\1v,c,c~ 

Language l.eamlrlQ V1-;udls Adv;mtagf'S, [ 1 505] 
lrivPd1. Anlruclt1 P Contenl 11, l/<.o 

I 16 407] Writing ldPilS lor Cross 
Cultural Componen!S 

Mc Cauley, Daniel S & 
[16 409] Joyce Mc Cauley 

EFL Materials from 1he 
Aehab1lltc1t1on Hospital 

N1sh1hlra. Fumiko 

/'f'rk1ns. LPO r, 
J ;>'ipm 

I 16 411 J 

116-506] 

l'ir>fllll l 01•rr1 

of rrr,,r/1. 

"5 41J::'] 

Be,w1c/\, R1cr,;-i·o 
>S'Ud)'1n~ l is'i'"l'lQ ''7 t'le Clo~~:o::im 

AO!'-( -..i1c'lil~I 
"'"C1:ri 

Grnr,;:i 
Fr,1cr ce to f•:ec")' 

Ii 

4 OGpn,1==----------1-i '-,' e_. ,_,_H,-r_e_. 1_, _n .:.'l ___ _;l'--1-'~--.c.l_fl_l.:.J __ ;_/_;/ ____ V,;.l,;;s,;;ll.:s_l,;;o;_;;th,;;e;..;.P.:u.:b.:ll.:s;.;h;;,e;;rs:..'.:D:;l.:.s.!:p.::la~y.:s~---UAIN l VU J l :~ :-,._tt~U,\ Y r~1_ '\/ !2 

A ~,tu1Jy ol Idiom Lno.; ( Jp i 1 h 1 () 5 J N;.10v~ Spf'akfH a,1(1 Japariese [ 16 JOS J ·vakuOoku" r11el;:u1gu;:1ufl 11r. 40f>j 

r,:::11n,nQ 1'7 ~,·1 I cl'""d 
!l.1r,(li,_,~, M If",'•·¥ 

!" ,,i,1nq 1'rw,jl 5 ·,\r '" .i 

! ;i,;11· 

~,l"5'll'l. A"' 
( A! I le· I ',l 

:;t;c1rc...-o•~ 011 
Baker. Coll r 

6 4C5J 

'6 411) 

[15-501] 

[1fi 505) 

[If, r,(,f-,] 

.SOIi 

Operat10'7, lngl1st1 Tpact1er•lalk 
Tor,o Y1...~10 Day, Richard & Kazuko Maruo 
T'11tf1~ad1ni;iRf'5Jlt5c1ridT.>i~ 115 107] rorelgnCulturelnfng.Classes[16 306] 

lnte,;irPl!Pd Eroll1h Kawano, Madol<:a 
Soda, Take,1wo Prol. Hesourcf'5 lorEF [16-309) 

ELT Pr!1.c:,tlore 0 s Don'! l!6 301] Ross.Mld1ael 
Take l :eracy fo, Gr.inled Natural Appro;ich and [16,404] 

Bfl.1CP. 00"8 C E Transla!lon Method 
T1iach1nr;i Nor,-\.-ert>a' I 16-303] Taniguchi, Joyce 

Ccrr.mun1ca'.1or to Erl Stuoe':ls 
Nornwa Ka?Unorl 

1 pact1lng Trad It Ion In Japan 
Hlno. Nobuyukl 

Con!ent-Orlen!ed Curriculum. f 16 •40 7 J 
A Year Later 

Adamson Jr, Charles Edwin 
Campu~ Newslener. Writing \16-408] 

To Be Read 
Natusch, Barry 

Rote Memoriza!lon without [16-409] 
Gutll 

Tlnkhrun, Thom,1.s 5 ?Spm 5 scp,r ______________________________ .:..:;.~:,a 

(Oil'l,0°,,ng;i ;;Ul'.;\JP~10rwd1r: 110 105] Blllngu.11 f(lucatlon Program, [16 305) r111lt•s· HrYlval. f-ll!les· j 16 406) 
led )n I/In lJ s lf'X!'I 

n oo Q l<Jar" ,lfll T hecJl 1~e 
C0'71rT'l'Tee MPcJ,ng 

8 30am 0f){''71'7Q o' n~,s:ra',o'l 
a10PJtl·sre,s D1sp:ay 

8 30-9 30am Adelson Wesley Co'lee 
!lour 

9 30- •o 50a'Tl Co'lcurrent Se~s ::ins 
11.00 11 50arn f'le'la'y Addres~ 

Mary F'rccch1a'o 

Adar-c,c,n .Ir c1,,,112s raw-n K;iw;iq1Kl1I. No1lakJ f!O<ifJ('fS. G;:iry fl Co 1irJ(1ll'd 
(!fi10/JUslr1g·Jr1vla)f'lH'IUIT-ln!hoj16308J TN:lllllqueslorllevelopl11g [164071 1'2?~,Cf1II"1)1J'1I~~1 I 11011 

~;~;t~~u-~cs of Cla~S'CO"l [16 301] Wl~~;~(';:t'~1t~~~t:~y I) Ha'r~~~~:i~~l~~C~li~llls 12? so /,;,proachQ~ [15 2C 7 ] 
2ndLR'7~UII.QttLea,ning "llstenandGuess"llrsFun (16-309] TheHomestayExperlence [16-406] 1•350 1:rrorAnal 115 40 1] 

~.btsun--.oio. Kazu1<.o Kobayashi. Yoshlhlsa Shoji, Kathryn Vasselus 1 3 SC CC Research [15 ◄ 02] 
Yocabuiary S11,cy wo,cis [16-303) Vocabulary Development and 116-404] TheUseolandA!tltudes {16-409] •t00-450prn JALTAnnuaJBus1ress 

Tney Went Fc'~l'\ Language Development towards English Meetir,g ( 15-20 1) 

5 SCpn--, ~.-1c0;~ 1~•t~J~~~~e: Tahr!rlan, M. Hassan Day, Richard & Masako Ilda 5•00 _5 SSpm Corcurrer-t Sessions 

F,',';':'7""=;"'==7:"~----"'~r"""----....;.--------------------------_::5"'i S:;Si:;pm::.jl6,00-6.50pm TESOL~ lAlEF-L 
[16-301) lrlormat1on MeeT1ngs 

[16 303] JfoLT Journal flOU'ldlbl 
1.00pm Pul,llshe,s' Display 

Ctosf's 

[1(, '.:-04i 

fi ",Cpm 

7 OOpm 77 D·sco N111l1l 
K1,1g !., C•Jce1 
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Richard Allwright, Mary Finocchiaro,
FEATURED  SPERKEAS’ PRNEL Gerhard  Nickel,  Mayuri  Sukwiwat, [15-101]

Speaker Be?

MAIN  EVENTS MONDAY. NOV 23

MONORY, NOU[MBER 23, 1987 

10am ~Expressways· & Tri- (16-'C7] Is '.here a 'Natural Approactf?[16-105] Writing Proces:5 Work.mg [16-309) 
Gregg. Kevin A, W1th Large Classes 

Learning wI1t1 and about Rods ( 1 6- 4 o 7] ·Active Involvement for { 1 6- SO 1 ] 
Ziolkowski, Stephen & Ursula Responsible Reading 

lOam 

DimensKlnaJ Syllabus Design 
Harris, Norman & Tina carter 
"'Tixnir,g Points·: Turning a (16-401] 

BooK lnSl-08 Out 
Mateer, 8arry 
Engli'Sh !or Children: Rhythm [ 16-50 1] 

& Movement 
Speers, Shelagh 

10: 20am 

T.'1e MarrtageofFormand (16-301] Walter, Catherine 
F .. .mctlon Teaching & Learning English [18-404] 

Hanley, Stewart through ProIec! Worl~ 
Exercises !or the Grammar [ 16-303) Thomas, Desmond & Elizabettl 

Class Au sun 
Dwaileebe, Joseph P. Slmula[lons & lntegraled (16-405} 

·coast to Coast· - Motivating{16-305] Approach 
Japanese Learners Sanematsu, Katsuyoshi 

Maybin, Don Hollywood Videos for [16-406] 
What Are tt'le Oxford-ARELS [ 16-308] Language Learning 

Examinations? Roberti, Charles 
Orntt1llicli~,'Kay 

PLENARY SESSION - Gerhard Nickel How "Nntiue· Con o Non-Natiue 

Hotze, Hedi.en, Halen 
Pedago91cal Implications of (16-408] Creativity In the Classroom {16•505] 

Contrastive Analysis CUrran. Beverley and Jim 
Nlekel. Gematd CyDOrowSld 

Card Games tor Commun!- {16-409] ActI't'1ties For usranlng (16-5061 
CU!ve Grammar Pracaca Ikeda, SactilkO 

kolt, David Acllvity-BHed Leaming [ 16-507] 
Context Bui!llmg ror [18•411) WI!h Video 

Vocabulary Pracnu Mou, WHliam Alan & Danielle 
Newton, Da,yl Guichard-Ashbrook 

[15-101) 

00 Not Anotner Worol - [16-506} ·1.-0~~~ 9 .. ~, I~!'~ A~i':i:n, t 16-404] H~~°_ ~~~!s:t MUltJ- [ 1 s-309] "Colloqul-um: Classroom !1 s.202· 
noon Vocat>ulary cards Tech-nioUH for Japanese-Lg. 1nst. 

Ki~awa. Mieko Glover. David 
Reading Skills Course lo [ 1 6 -30 1 l 

Junior College Students 
Nuttall, Martin 

An Investigation ot Politeness [ 16-303] 
Tanaka, Noriko 
R 11 far Raincow (18~305] 
Nakata Rm1u110 

~ngllsh F1rstnand Plus'": [18-3081 
Carryin,;_ on .. 

Hetgesen, Marc ! Steve Brawn 
T~ Pollllcs of Err. Corrctn {18-405J 
Monevhun Cl de 

OOplT Cross-Cultural Consideratlon1{ 16-105) 
Sukwrwal, Mayun 

Work Your Book: Using a [16-107] 
Real Text in ll'le Clau 

Frost. EllZaDttn 
Devel Lrsien,ng Comp: People (18·30 1 j 

Taldno AbOU! People 
Cerlan!N. Raoul, GleM Gainer 

& Marnon.J Mukai 
NUii And Bolts (16-3051 
Vln9'f', Peter 

•n..,.,,.mir ► nnll11.h~- Al'"tlult1Q._ [ 1 A.:'\081 
tOf' Adutts 

GusWI, Krtsdn 

T~~~~~~sJs~n with Slldes [ 16-406\ 12: 30Pm---------4 ~:a-;;~gc:~ 8c.ambnd09 [18-401} 
Shishin, Alex ·c~~oE°l:tum: MoUvatJon [15-201] Exams 

Chooseand Prlze:Values Clar. (16·407] Gay, Charles w. Jones,leo 
Volle!', Peter ! Randi Donms >EMect ot Expectations on Compl&te System Approach [18-S01] 

1s ~:e:i:tt,~1 Children [ 16-408) V~~t~~~da & Tomoko Yasl'llma Perkins, Leo G. 

Hooqh, Davtd A. >Motrvat!nlJ Japanese Secondary 
Teac.'l1ngaboUtGenderRoles (16-409) Studentso!EFL 
Dannis. Randi & Peter \/oUer Midorikawa, Hideko 

"Funcooning In Business· I 16-411 I ::,,Motivating Learners 
Cyborowski, James ! Don Finocchiaro. Mary 

Maybin 12: SOpm (until 2: SOp n) 

Approactles To Tead',ing (16-405] Teaching Composmon [16-105] 
listening with ltle Conference M&triod 

Rost, M!Chael Greenholtz, Joe 
The Word Processor and (16-406] How to Use E·E Olcl.1onanes{1&-303] 

Classwork In YOUf Cla.U 
Gerling, Reut>ert lwasald, Hlrosada 

Communlcartve Methodology [16-407] "On YourWa'f• New [18·4041 
in Cnina longman Am. Eng. Course 

Wang, Liren Pavlik, Cheryl 
lntemationaliz~on and [16-408] Video A!lectlvlty•Strategy(16-.409] 

Communication Style for Cultural Enrichmen1 

How to Move Peep~ 
Wesc:nter. Robert 

(until 1: SOpm) 

[16-507] 

(unll 2:50pm) 

>Teach! ng Lg. and Culture 
Konno, Yasuko 

>Writing AC!Mtlea In Japanese C!ass 
K1tazawa, Mktko 

>Clu1 Activity: Listening 
Compr9henSion 

Hori, Utako 
>Presenllng Situations In a Classroom 

lkai, Tomoko 
::,,Quallflcallons tor Japant1►Language 

Teacner1 
Ada0'1l, SachilfO, Junke Shlnaoa & 

KaonJ ldilkawli {untll 2: S0prr 

~~l~~?ntfncate succeSS• l 16·411] t:Wg!ffiRll,fa1:911ng Al A [16-~0~l l==IF============±:::===========d 
lully & lmpto1Je Your Mind M9d!um For Global Education 

Maoinn. Ste\len 1: 50pm Mark, Kevin 
1-------------------'-----------iorama Actlvl!les !or [16-506) 

8'.30•9:30am Open MNllngl - JALT Standing COmmih8H oopn New Dlrecllona ror TPR [16-107] Business Simulations [15•407] Fluency Practice 
GnffN, Dale Davis. Alan. Oougill, Jahn 

Vatuel Clar!IICB'OOM and [18•301! ·Dynamic English·· Sen!ence (16-.tOSI 
Mh'anc&a Pronundaian Pattern Games tor Kids 

~- Tamara Fuller, Fran 2: 2Qpm 
Praclle8i f¾lldifig and Wrillng [16-3051 ·orbir The lntemalionai [16,411Jl--------~==HI 
Dewing, DeoDle c.:iurse from Oxford 

CELT Teti Comp,ll'ttO to [16·308] GIibert, Roy 
10:R.. TOEIC, etc. ActMlies With Music [16-501] 

Ogawa. Tomi~ through Sharing a Song 
Leaming e~ ltl111vgh \ 1 D .. 't05l Abe-, Ktnlu, 

Other SubfitC11 I Love Engllsh 
Yalff, Susan Byrd, Donald R.H 

[18-801] 

OlgUIZed Pies: A OatabaH {16-406] 
Appn,aeh 

Notealine, Aonaki D. & Masurrn Jlnr,o 2: 50pm 

OOpm 

I Peter Viney, and Catherine Walter 

9:00am R&gisrrabon and PubU1hers· Ol1p1ay Open 

9:30-10:50am Concurrent Sessions 
11:00-11:SOam Plenary AddntSs: Gerhard NICNIII 

-How ·NratJw· can a Non-Native Speaker Ber 

12:00-2:SO'pm Concurrent Se11lon1 
Colloquia; 12:00-2:50 Oauroom T~un tor 

Japan~Language lnarruaklr1 {15·202] 
12:30-2:50 Mo!i't'atlon [15-201] 

3:00-4:40pm Fearured Speakers' Panel· 
Richard AUwrtght, Mary Flnocctliaro, 
Gerhard Mcket, Mayurl SukwhNI 
Peter Viney, Catherine Wallar ( 1 5-1 o 1 J 

4:00pm Publishers· Display Closes 
4: ◄0pm Put>!l5hers· Lonery Drawing 
5.00pm Conference Closes 



JALT ‘87 3 days of lectures,
Tokyo

Teaching Foreign Languages
THE 13th ANNUAL CONFERENCE ON

workshops
book displays,

LANGUAGE LEARNING & TEACHING social events. . 
November 21-23,1987

Waseda University, Tokyo & communication

 conference   professionals

KEYNOTE SPEAKERS

Richard Allwright
University of Lancaster

Mary Finocchiaro
City University of New York
TESOL Italy

Gerhard Nickel
University of Stuttgart

FEATURED SPEAKERS

Mayuri Sukwiwat
Bangkok, Thailand

Peter Viney
Oxford University Press

Catherine Walter
Cambridge University Press

SOCIAL EVENTS

The Conference Banquet
Morning Coffee Hours
Disco Night

PUBLISHERS’ DISPLAY

Comprehensive Display of Current
Materials from over 40 Publishers

WORKSHOPS, LECTURES, COLLOQUIA

Over 250 events during the three days on all
aspects of Language Teaching and Learning

CONFERENCE FEES
Only before October 31

3 days 2 days 1 day- - -
Member* ¥10,000  ¥7 , 0 0 0   ¥4,000
Non-member 13,000 9,000 5,000
Student Member 5,000 3,500 2,000
Student Non-

member 6,500 4,500 2,500
(The student rate applies to undergraduate stu-
dents only.)

On Site -

Member* 12,000 8,000 4,000
Non-member 15,000 10,000 5,000
Student Member 6,000 4,000 2,000
Student Non-

member 7,500 5,000 2,500
REGISTER BEFORE OCTOBER 31 TO TAKE
ADVANTAGE OF THE DISCOUNTED RATES.
Use the blue form for conference registration,
the red form for hotel reservations. Full instruc-
tions overleaf.

Persons coming from abroad may pay by money
order or cheque in U.S. dollars, drawn on an
American bank, or in pounds sterling drawn on
a British bank. The rate are as follows:

Member  $75/£44 $50/£31 $ 3 0 / £ 1 8

,

Non-member  $93/£57 $65/£39 $36/£22

Individuals residing in developing countries
are eligible for half of the above rates.
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AVOID FRUSTRATION
PREREGISTER NOW!

Registering before the Oct. 31 deadline makes good
sense Not only does it mean lower conference fees and
a fast on-site check-m, it also assures you of a hotel
room during the busy holiday and wedding season. In
case your plans change, fees are refundable (with a
small handling charge) any time before the event.
Reservations for both the conference and the hotel,
respectively, can be made with the attached blue and
red furikae  forms.

This  year’s conference hotels wlll be the Shinjuku
Washington Hotel and the Sun Route Hotel. Both are
conveniently located just a few minutes from Shinjuku
Station. See the red furikae  form for the JALT ‘87
hotel rates.

Since the conference is being  held during a peak
holiday and wedding season, reservations are being
handled on a “first-come,  first-served” basis. The Japan
Travel Bureau (JTB), our hotel agents, will attempt to
find  alternate accommodations once the conference
hotels are full, but no guarantees can be made for those
applying after the Oct. 31 deadline. If you have any
questions concerning your reservation, please contact
Mr. Gotsuka  at the JTB Plaza Shinjuku Office, (03)
356-3511.

Please note that roommates must bc mutually
acceptable. If you would like JTB to assign a roommate,
please specify “smoking” or “non-smoking.” To com-
plete your conference and hotel pre-registrations, take
both forms to the banking window of any post office.
Unlike the blue conference form, there is no handling
charge for the red form.

CONFERENCE BANQUET
On Saturday night, Nov. 21, the Annual Conference

Banquet will be held at the Tokyo Kaiyo  Kaikan. The
Y5,000  fee includes special entertainment by “Za
Gaijin" (formerly “Albion-Za”). Be sure to join the fun!

REGISTRATION INFORMATION
FOR OVERSEAS PARTICIPANTS

Registrations from overseas must be accom-
panied by full pre--payment for the conference
hotel. Please pay in U.S. dollars by bank draft or
personal cheque drawn on an American bank or in
sterling drawn on a British bank Please note that
separate cheques are required for conference and
hotel registration since they are processed at
different locations.

Conference Payments:
JALT c/o K.E.C.
Sumitomo Seimei Bldg. 8F.
Shijo-Karasuma Nishi-iru
Shimogyo-ku, Kyoto  600
In the name of “JALT”
Hotel Payments:
JALT ‘87, JTB
Plaza Shinjuku Office
l-20 Shinjuku 3-chome
Shinjuku-ku, Tokyo 160
“JTB-JALT”

GETTING TO THE
SHINJUKU WASHINGTON HOTEL

From Narita  Airport, take the Airport Limou-
sine bus bound for the Shinjuku Washington Hotel.
Tickets can be purchased at the limousine desk
directly outside the doors leading from customs. A
one-way ticket costs ¥2,700. The limousine buses
run regularly between 7 a.m. and 10 p.m, leaving
from Bus Stop #2. They also stop at Shinjuku
Station prior to arriving at the Washington, so
people wishing to go directly to Waseda Univer-
sity should get off there and follow the “Getting to
the Conference Site” instructions.

GETTING TO THE CONFERENCE SITE

From the hotel: Walk toward tbe Shinjuku Station
(east). You will cross  several small streets. Go
across the major intersection with Lumine Depart-
ment Store on your left. Go into the south entrance
for the JR Shinjuku Station (JR  ).  This is the
second entrance - the first one is for Odakyu
Shinjuku Station  ).  Buy a ¥l20  ticket
from any of the yellow or orange ticket machines
and then proceed to platform #ll.  Get on the
Yamanote (green) Line and go two stops (4 min.)
to Takadanobaba Station. Go down the steps and
through the JR exit. Outside the station, to the
right (east), is a bus stop for Waseda University.
Take the ”  02” bus through to the last stop
(Waseda Seimon). The service is fre uent, approxt-
mately every 6 minutes, and takes 5 minutes and
costs ¥l30. Alternatively, you can take the Tozai
subway line to “Waseda.” Registration is in Bldg.
15 on the main campus.

From Tokyo Station: Take the Tozai Line from
Ohtemachi subway station. Get off at Waseda,
going up the stairs at the west end of the platform
(towards Takadanobaba). Follow the signs to the
university.

From Ueno: Take the Yamanote Line two stops
from Ikebukuro  to Takadanobaba.

By Taxi from Shinjuku: A taxi ride between the
hotel and the site will cost between ¥ l ,000  and
¥2,OOO  depending on traffic conditions. Because of
the easy train connections, it is unlikely that a
taxi tide will be faster.

By Car: There is no parking on campus and cars
parked illegally in the vicinity have been known
to be towed away. Please use public transportation.

GET YOUR CONFERENCE HANDBOOK
IN ADVANCE!

Look over the conference handbook and plan your
schedule before arriving at the conference site. For
¥ 8 0 0  the handbook will be sent by special delivery
(sokutatsu)  arriving at your doorstep on Nov. 17. This
service. is only available to addresses in Japan.

CONFERENCE INFORMATION:
(075) 221-2376 (until Nov. 21)
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COAST TO
 

Jeremy Harmer  and Harold Surguine
LML: BEGINNERS AND FALSE BEGINNERS - INTERMEDIATE

Coast to Coast, specially developed for adults and young adults,
encourages students to learn and use English actively starting from
the very first lesson,

Most Japanese students are not absolute beginners in English, but
they probably need a review of the basic groundwork before they
can progress to a higher language level. This is where Coast to  Coast
comes in, The complete course, in three stages, takes “false
beginners” up to interrnediate level, And, because the emphasis is
on student interaction, it is ideal for those who have only studied
English passively before.

Each level has: a Students’ Book; Teachers Manual: Workbook;
Student’s Book Cassette; Drills Cassettes: and Tests.

‘Coast to Coasts convenient  and attractive
layout makes it ideal for large classes,’

Prof. Sonia Eagle,
Kanda University of Foreign Languages

‘Visually great with useful language presented in
stimulating contexts, Coast to Coast can be
adapted to classes of all sizes.’

Don Maybin,
Language Institute  of Japan

Already a big success in Japan! 
............ -----
COAST 

DON1 MISS Don Maybin's presentation at the 
JALT Conference: 
·coast to Coast-Motivating Japanese Learners·. 
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a  panorama of iii in  America, Every page 
the dictionary presents full-color photographs  word-lists and
mini-practices to encourage students to   scenes

For more information, contact Heather Saunders
or     Penguin
Japan Company Ltd.,  Building,

   101.
 

There are over 2,000 words, covering 80  
categories, Extensive  of each topic makes this dictionary
the most comprehensive photographic resource  for
beginners.
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 by Marc Helgesen
Steven Brown
Thomas Mandeville 

  * textbook 136pp
 * cassette (C70  x 1)

* teacher’s manual

ENGLISH  FIRSTHAND PLUS is here!
Building on the successful format and refreshing
approach of ENGLISH FIRSTHAND,
ENGLISH FIRSTHAND PLUS helps students expand
and connect their communicative abilities.

Developing
Communicative
Skills...

FILMSCAN
LINGUAL
HOUSE

FILMSCAN/LlNGUAL  HOUSE
Dorumi Yoyogi #1107
l-57-2 Yoyogi Shibuya-ku, Tokyo 151
Telephone (03) 320-4170 Fax. (03)  320-5039

Please use the coupon below or give us a call.
r 1
 To: FILMSCAN/LINGUAL  HOUSE I
I

Dorumi Yoyogi #1107,  l-57-2 Yoyogi
Shibuya-ku, Tokyo 151 I

I Tel. (03) 320-4170  Fax. (03) 320-5039
I I
 Please send me a free inspection copy of

I I
I
 NAME: I
 SCHOOL:  I
 ADDRESS: I

I I

--------------

Q ~I 

L--------------J 
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 MyShare 
As language teachers, we all come up with our share

of ideas and activities. We also use our share of ideas
from other teachers. My Share is your opportunity to
share your ideas and activities  Articles dealing with
activities for classroom application should be submitted
to the My Share editor. Articles should be based in prin-
ciples of modern language teaching and must follow
JALT manuscript guidelines. Please include a 25-  to 30-
word biographical statement.

CURVY-W SEATING

By Christopher Barnard

Teachers are often faced with the problem of
how to arrange student seating in the classroom.
Perhaps most of us feel that the traditional
arrangement, with the students in rows facing the
teacher, is only suitable for lecturing. I feel that
learning is dependent on the dynamics of the
classroom, and that the seating arrangement is
one of the important factors determining these
dynamics.

One solution to the question of how to seat
students is the U or horseshoe, with the teacher
at the open end; if the class gets too large, the
double U can be used:  . Recently I have been
using a “curvy-W,” and find this system very
successful:

Blackboard
Teacher

O . O
O OO

O O O  O
O OO O

Students

With the students sitting like this, they can be
dealt with as one large class or as two smaller
classes, according to the teacher’s wishes or the
activity taking place. If the teacher wants to deal
with one of the arms of the curvy-W, while the
other arm is, for example, working either as a
whole or in pairs, background music can be play-
ed: this will have a masking effect, and the two
groups will soon forget about each other.

There are many specific advantages to this
arrangement:

1) The size of the class is effectively halved.
2) The students are less reticent or shy be-

cause they only speak In front of their group,
never the whole class.

3) Since students have to project their voices
across, at maximum, only half a classroom, the
problem of students not being able to hear each
other in large classes decreases.

4) The curvy-W arrangement allows a mixture
of teacher-centered or student-centered activities,
and the teacher can control the transition from
one to the other very easily. On the other hand,
U-type arrangements tend to become, and
remain, teacher-oriented.

5) Every student can see the face of every
other student in his group.

6) The curvy-W can be easily rearranged into
more cohesive, or smaller, groups:

0 

 

7) It is about the only solution to the seating
problem if one happens to have a long, narrow
classroom, with the blackboard on one of the
long walls:

 
O

In this shape of classroom no seating arrange-
ment I had tried before the curvy-W seemed to
work. For example, using a U means that the
students on the wings are consigned to limbo:

 0
0
0 0 0 0 0 0 0 0 0

Finally, I should mention that, when dividing
up the class into groups, you should do it so that
you achieve the maximum number of pairs for
pairwork. So a class of, say 18, would be divided
10 and 8, rather than 9 and 9.

Christopher Barnard has an M.A. in Linguis-
tics from Cornell University. He is at present
teaching at Tsuda College and Meiji Gakuin
University.

35

I I 

0 

0 0 0 0 

0 
0 

0 0 
0 0 

0 0 

0 0 O 0 
0 0 0 0 
0 0 0° 0 o o 

0 -
0 

B*ffiffl!:fl-lifl)IJ B~!l!O'J;t;~'?it 
(Notice of Deadline Change) 

0 0 

1988~2 FJ-ij-Jfj)Jl(fa,(7)ji\'il;/J1J llJJ', /\;7)J -j /:'£; 

~/:;j:-tJ iT(7)c\ iillli:~r~,.o 
1988~ 1 i.l 1 8 _,. 1987~12i.l 10 8 

r'/!J, '&: le LJ:1988if 2 )i \} !fl (7) h -r, ~ :lJ ttlWl ~ /: ~> 

\' ·[Lt_ 'f1\t:ilf! YJ -C•T o 



The Language Teacher XI:11 October 1987

-  SIETAR  L-C -
(Report of the International Society for
Intercultural Education, Training and Research)

Michigan State University
    s .  

(Kitao, Kenji) (Kitao, S. Kathleen)
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JALT
 Undercover 

INTERACTIVE LANGUAGE TEACHNG.
Wilga M. Rivers, ed. Cambridge Univer-
sity Press, 1987. 228 pp.

Throughout her career, Wilga Rivers has em-
phasized the essential concern that foreign or
second language class activities should con-
tribute to the goal of communication. The point
seems obvious enough but is surprisingly often
overlooked in classrooms as well as textbooks. It
is this essential goal that is embodied in the
Interactive Language Teaching Approach. Dr.
Rivers presents it to us in a collection of 15
essays by herself and others who share her
perspective and have applied it in their own
classroom practice.

The first part of the book, the preface and the
first two essays, attempt to define the concept of
Interactive Language Teaching. Dr. Rivers writes:

As we have seen, communication,
whether in speech or writing, remains our
central goal as language teachers. Communi-
cation derives essentially from interaction.
Someone has something to share with some-
one else who is interested and attentive...
Interaction implies both reception and ex-
pression of messages... interaction takes
place when interest is present... to promote
interaction in another language we must
maintain a lively attention and active
participation among our students.

The message is deceptively simple, so much
so that we might easily fail to recognize its
urgency. Students must be personally involved in
meaningful communication activities, which arc
of real interest  to them. This is the kind of
meaningful exchange that is meant by the term
“interaction” and forms the basis of the Inter-
active Language Teaching Approach.

Thus it is the purpose of the essays that fol-
low to show how “a lively attention and active
participation” might be maintained. The em-
phasis is on meaningful communication between
teacher and student as well as between student and
student. The essays that comprise this book

demonstrate the potential for such activities not
just in speaking, but in reading, writing, and
listening as well.

Actually the essays cover a considerably
wider range of classroom applications. Raymond
F. Comeau’s essay applies this approach to the
teaching of grammar, while Robert Ariew and
Judith G. Frommer introduce the computer as an
interactive teaching aid. Richard Via makes an
appearance with a discussion of drama applica-
tions and Alan Maley suggests how poetry and
song may be used for effective language learning
activities.

The goal of Interactive Language Teaching is
to maximize meaningful communication in the
classroom. To do this requires energy and imagin-
ation on the part of the teacher. This collection
of essays represents the thoughts of a group of
people who have their fair share of energy and
imagination, the imagination to design activi-
ties, and the energy to share them with us as well
as their students.

However, it is not a cook book. It might be
thought of as an idea book. I found, as I read
through it, that I was repeatedly saying to
myself, “Yes, I want to try that.” But I was also
aware that the ideas and suggestions would have
to be adapted to my own classroom situation and
the needs and capacities of my students. a task
that would require the same sort of energy and
imagination as the writers themselves displayed.

This book then would seem to be most
valuable to those teachers who value meaningful
communication in the classroom and who enjoy
the challenge of adapting and designing their
own lessons. For them this book can be recom-
mended most highly. For those  without the time
or energy (or imagination) we can only hope that
there may be textbooks in the  future which will
be designed to reflect the goals of Interactive
Language Teaching.

Reviewed by Jerry Biederman
Osaka Chapter

DICTIONARY OF LINK WORDS IN
ENGLISH DISCOURSE. W.J. Ball. Mac-
millan, 1986. 154 pp.

Recently a lot of attention has been focused
upon discourse analysis. This relatively new
discipline  had achieved many insights and paid
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attention to the importance of various cohesive
devices, one of which is the discourse marker:
words or phrases such as and, moreover, but,
however, so, and as a result. Most of these
markers fall into the category labelled  “conjunc-
tion” by Halliday and Hasan, “logical conne-
ctors” by Quirk et al., and “link words” by W.J.
Ball, the compiler of this dictionary.

According to Ball, link words act as markers
to indicate the relationships between ideas. A
knowledge of these link words will help one
recognize and understand logical relationships
between ideas and sentences. The aim of this
dictionary is, therefore, to enable the reader to
identify, understand and use these link words in
their spoken and written contexts.

This dictionary consists of three sections:
Link Word; Synopsis; and A List of Logical
Concepts. The first section is a listing of about
150 link words in alphabetical order. Each
headword or link word is printed in bold type,
and the concept to which it is allocated appears
after it. No definition is given, but the uses the
word has and the positions where it is found are
explained. The reader will sometimes find advice
like “the foreign learner of English should avoid
it.” Then examples are given.

The second section has three textual ex-
cerpts; two are from Iris Murdoch and one from
George Orwell. These passages are often referred
to in the first section.

In the third section. 24 logical concepts are
introduced. Each of them is briefly explained and
illustrated, with a list of the link words falling
into the concept.

The dominant feature of this dictionary is the
wealth and authenticity of excellent examples to
illustrate the uses of the link words. First, the
examples that the compiler has chosen are almost
all from authentic contemporary sources, such as
BBC TV. BBC Radio, The Sunday Telegraph, The
Daily Telegraph, Iris Murdoch, and George
Orwell, although a few are from A Grammar of

Contemporary English.

Second, every example is good enough for
even false beginners to understand the link word
in its definite context. I had my students trans-
late some examples with the link words omitted,
and some of the students could supply the
suitable Japanese words for the gaps.

Last, a heading given to each example also
helps to make the example the more useful. I
found some headings ranging from four to five
lines, which reminds me of the efforts the
compiler has made to give as good examples as
possible to the reader, and of his belief that the
importance of an adequate context cannot be
overestimated.

I remember that when I was a student, I
looked up the phrase for that matter in my pocket
English-Japanese dictionary, and failed to find a
good defmition. In this dictionary, however, the
headword for that matter gives cross-reference to
another, by the same token. The explanation of
both link words cover two pages, and there you
will find seven long enough examples and the
following interesting lines.

They [both link words] are not, as the
Oxford English Dictionary says, ‘of minor
corroborative evidence’ - even the example
it gives contradicts this:

We get Xmas cards from people we
don’t know and, by the same token, are
never likely to meet.

This means that these link words are difficult for
even a native English-speaking linguist to ex-
plain, but the reader will get enough informa-
tion about the uses of the words from the
examples.

I think this dictionary is informative and
useful, not only for English teachers, but also for
college students and business writers.

Reviewed by Kenji Numoto
Chugoku  Junior College
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Listening . . . Speaking . . . Reading . . . Writing
Oxford  English is pleased to announce
the publication of its new skills series.

This sixteen book series covers the four skill areas of
listening, speaking, reading and writing at four levels
- elementary, intermediate, upper-intermediate and
advanced.

Individual books can be used either as the core ma-
terial for teaching the particular skill or as a supple-
ment to a course book.

The main principles behind the series are that the
materials should be:-

 - presenting your students with moti-
vating materials to stimulate responses.

 - to increase your students’ motiva-
tion and participation.

 focused - very important for Japanese
students, whose communicative skills often suffer
through over concentration on accuracy.

 based and focused on problem solving - so
your students can use the language in an active and
practical way.
 Humanistic - in the sense that the materials speak
to and relate to your students’ own experiences.

 centered - ensuring that your students
develop their own strategies for learning.

Use this coupon
to order your free
inspection copies.

OxfordTM

English

To: OXFORD UNIVERSITY PRESS
3-3-3 Otsuka, Bunkyo-ku, Tokyo 112  (03) 942-1101
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Reviews in Brief
VIDEO, TV & RADIO IN THE ENGLISH
CLASS: An Introductory Guide. Barry
Tomalin. Macmillan, 1986. 118 pp.

“I’ve got the videos but what on earth do I do
with them?” is the question Tomalin aims to
answer in this book from the “Essential Lan-
guage Teaching” series. As with other books in
this series, the emphasis is placed on offering
useful and practical suggestions for teachers and
teacher trainees inexperienced in the use of
pre-recorded videos, as well as live TV and radio
broadcasts in the English class. For the com-
plete novice, this book serves as a highly infor-
mative introduction and guide to the rationale and
methodology of using video in the classroom.

Each of the seven units  in this book is well
written, organized and easy to use as reference.
Unit 1 assures teachers that video is not meant to
replace them but to aid them in teaching. Unit 2
discusses questions of what, where, how much,
and how often video should be taught in class.
Tomalin suggests, “Two minutes or so of video is
a sufficient basis for one hour’s teaching.” The
most informative portion of this book comes in
Units 3 and 4. which offer some good practical
ideas on planning and teaching video lessons, as
well as communicative techniques to use in class.
For anyone seriously considering or now using
video I highly recommend reading these two
chapters. In the final units, the author offers
advice on video  faultfinding, copyrighting, and
other technical matters, but the discussion con-
cerning the use of live TV programs and radio
broadcasts in class seems limited in Japan to
NHK or FEN broadcasts.

As an introductory guide, Video proves inter-
esting reading and offers some very practical
ideas on how to use video, TV and radio in class.
However, having already used pre-recorded video
programs in class, I had hoped this book would
discuss making and using student-recorded videos
in class as well. Instead, though Tomalin
mentions roleplays. he avoids mentioning the
potential of ‘live’ recordings in class, which
reduces the VCR to a mere video cassette player
in the classroom. More details on video produc-
tion sans TV and radio might have been more
appropriate.

Reviewed by Carl R. Adams
Niigata University

WAYS TO READING. J. Taylor, P. Ahern,
J. Shepherd, and R. Rossner. Macmillan,
1986. 177 pp.

As the title, Ways to Reading, suggests, a
wide variety of reading comprehension strategies
can be used in EFL reading classes. Some of
these strategies (guessing, identifying, predict-
ing, inferring ideas, etc.) are well demonstrated in
this reader. Another given example is the use of
initial questions to interest students in the read-
ings. This text offers good illustrations and
probing questions to interest students in the three
passages of each of the ten units (an ideal length
for college courses). The readings alone provide a
wide variety of topics with universal appeal
(money, marriage, myth, movies, etc.) and reflect
a balanced progression in both length and
difficulty. Also, useful suggestions for timed
readings and other hints for teachers using this
text are given in the introduction.

However, as the authors wisely suggest, “the
teacher will (have to) decide how to make the
best use of the material in the book for their
students.” For though the authors mention that
Ways “provides students with opportunities for
personalized practice and discussion,” the only
ways provided are the usual true/false, fill-in and
comprehension exercises at the end of each
passage. Then as follow-up, students are treated
to two pages of structural exercises in lieu of the
“personalized practice and discussion.”

Aside from the authors’ concern for teaching
grammatical structures along with reading strate-
gies, Ways to Reading does present some good,
mostly authentic readings that the average
college freshman can enjoy. Ways may prove the
right way for some classes, but with my students
it proved more rewarding to expand the few
discussion questions and omit the structures.

Reviewed by Carl R. Adams
Niigata University

DICTlONARY  OF ENGLISH GRAM-
MAR BASED ON COMMON ERRORS.
W.J. Ball and F.T. Wood. Macmillan,
1986. 156 pp.

This dictionary seems a valuable tool for very
competent self-motivated learners and instructors
who feel they need more grammar-based knowl-
edge of English.

(cont'd on next page)
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This dictionary states that it is an updating of
F.T. Woods A Remedial English Grammar, which
I was not able to locate. It “concentrates on
those areas where experience world wide has
shown most errors occur” (preface), but does not
further specify how the errors were collected. One
page is used to instruct in the use of the
dictionary, starting with the statement that: “The
Dictionary cannot detect your errors. The work of
detection is someone else’s responsibility. But
once it is detected, the error can be traced and
rectified.” This is not very helpful to insecure
readers. The instructions also point out that “in
the dictionary words are assumed in a context,” a
context which is, however, nowhere specified,
and so again offers little help for most learners
or even instructors in Japan.

Five examples of errors and how the dic-
tionary deals with them are given (page before p.
1). The explanations appear very incomplete,

brief. and potentially misleading as to what the
error is and also how the English could be
improved.

The number of entries is necessarily limited
by the size of the dictionary (156 A5-size  pages).
This limits the appeal of the dictionary to very
able students who already use English with
confidence. The explanations are too few and too
brief for a student with little confidence in Eng-
lish, and the dictionary would appear to be quite
inadequate to the needs of this kind of student.

Still, for a browsing advanced student the
dictionary provides hints for what can be im-
proved. This browsing would not, however, be
initiated by errors actually pointed out, but rather
by the student being curious about what the
dictionary has to say.

Reviewed by Torkil Christensen
Hokusei Junior College

RECENTLY RECEIVED
The following materials have recently been

received from publishers. Each is available as a
review copy to any JALT member who wishes to
review it for The Language Teacher.

Notations before some entries indicate dura-
tion on the holding list: an asterisk (*) indicates
first notice in this issue; a dagger (†)  indicates
third-and-final notice this month. All final-notice
items will be discarded after Oct. 31.

CLASSROOM TEXT  MATERIALS/
GRADED READERS
*Cassell’s  “Foundation Skills” series. Various authors.

Cassell,  1987.
Reading 1 (Louise Woods)
Reading 3 (Simon Haines)
Listening 3 (Michael Thorn)

*Mackay. ed. Poems. Modern English Publications, 1987.
Hamp-Lyons &  Heasley. Study Writing: A course in

written Enelish  for academic and professional pur-
poses. Cambridge,  1987. 

1 _

Levine et al. T h e  Culture Puzzle: Cross-cultural com-
munication for English as a second language. Pren-
tice-Hall, 1987.

McDowell & Hart. Listening Plus: Authentic recordings
with tasks to develop listening skills and learner
training (Student’s book, Teacher’s book, cassette
tape). Arnold, 1987. - - - -

†Akai. VOA Textbook,
three cassettes), Osaka  Kvoiku Tosho, 1987.

†Hazelrigg. English Sound and Sense for Interna-
tional Communication. Allegan  Educational Foun-
dation, 1987.

†MacAndrew &  Blundell. Interlink I (Student’s book,
Teacher’s book). Macmillan, 1987.

†Macmillan  “Stories to Remember” series. 2 vols.  Mac-
millan, 1987.
Hilton, adapt. Green. Goodbye, Mr. chips.
Stevenson,  adapt .  Hol t .  Dr.  Jekyll  and Mr.  Hyde.

tMadden &  Reinhart. Pyramids:  Structurally based
tasks for ESL learners. University of Michigan

tMurphy et al. Use English! Book 1 (Student’s book).
Press, 1987.

M&&Ban, 1987. 
tPeaty. Face  to  Face: Pairwork practice for  inter-

mediate students. Cassell, 1987.

TEACHER PREPARATION/
REFERENCE/RESOURCE/OTHER
*Boardman & Holden,  eds. English in School: The

British Council I986  Sorrento Conference (5 vols.)
Modern English Publications, 1987.

Dickinson. Self-instruction in Language Learning. Cam-
bridge, 1987.

Di Pietro. Strategic Intraction: Learning languages
through scenarios (“New Directions in Language
Teaching” series). Cambridge, 1987.

Kinsella,  ed. Language Teaching 20, 1 (Jan. ‘87). Cam-
bridge, 1987.

Malamah-Thomas. Classroom Interaction (“Language
Teaching: A scheme for teacher education” series).
Oxford,  1987.

Swan &  Smith, eds. Learner English: A teacher’sguide
to interference and other problems (Handbooks for
Language Teachers” series). Cambridge, 1987.

Underhill. Testing Spoken Language: A handbook for
oral testing techniques (“Handbooks for Language
Teachers” series). Cambridge, 1987.

Wessels. Drama (“Resource Books for Teachers” series).
Oxford.  1987.

tPattison. Developing Communication Skills: A practical
handbook for language  teachers, with examples in

English, French, and German. Cambridge, 1987.
tYalden. Principles  of Course Design for Language

Teaching (“New Directions in Language Teaching”
series). Cambridge, 1987.

The Language Teacher  also welcomes well-
written reviews of other appropriate materials not
listed above, but please contact the Book Review
Editor in advance for guidelines. It is The Lan-
guage Teacher’s policy to request that reviews of
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classroom teaching materials be based on in-class
teaching experience. Japanese is the appropriate
language for reviews of books published in Japa-
nese. All requests for review copies or writer’s
guidelines should be in writing, addressed to:
Jim Swan, Aoyama 8-122, Nara 630.

IN THE PIPELINE

The following materials are currently in the
process of being reviewed by JALT members for
publication in future issues of The Language
Teacher:

Allen &  Robinett. The  New Technologies.
Bachman. Reading English Discourse.
Black et  a l .  Fast  Forward .
Brown. Principles of Language Learning and Teaching.
Dubin &  Olshtain. Course Design.
Dunn. Noah and the Golden Turtle.
Gairns & Redman. Working with Words.
Glendinning &  Holstrom. English in Medicine.
Harmer &  Surguine.  Coast  to  Coast .
Harris &  Palmer. C.E. L. T
Herzfeld-Pipkm & McCarrick. Exploring the US.
Hino.       
Howard. Idioms in American Life.
Janssen.  Unusual  Stories  from Many Lands.
Kasser  &  Silverman. Stories  We Brought  With Us.
Macmillan “Advanced Readers” series.
Master. Science, Medicine and Technology.
Mugglestone et al. English in Sigh 1.
Neufeld. Handbook for Technical Communication.
Pattison. Developing Communication Skills.
Rosenthal & Rowland. Academic Reading and Study

Skills.
Sinclair et al., eds. The Collins COBUILD English Lan-

guage  Dictionary.
Watson. Welcome to English.
Wright. “How to. . .” series.
Zion et al. “Open Sesame” series.

Chapter
Presentation I

Reports I
Chapter reports on presentations are to be 150-250

words, typed double-spaced on A-4 size paper, and sub-
mitted to the Editor by the first of the month preceding
publication. Longer reports can be considered only
upon  prior consultation with the Editor.

HIROSHIMA

THE INFLUENCE OF GRAMMAR
ON LANGUAGE TEACHING

By  Michael Lazarin, Hiroshima University

BASIC MEANINGS OF 11 PREPOSITIONS

By Carol Rinnert, Hiroshima University

At  its  May meeting JALT-Hiroshima was
enlightened about two sometimes-neglected areas
of language teaching. Michael Lazarin began the
afternoon with a discussion on the theoretical
background of the Grammar-Translation Method.
Then Carol Rinnert provided us with some prac-
tical ways of teaching prepositions.

Lazarin observes that “there is a tendency to
discount Grammar-Translation.” However, he
says, “this may be because the ultimate reasons
for Grammar-Translation have been forgotten.”

He described for us the pre-beginnings of the
Grammar-Translation Method and traced its
growth through history. He explained how the
goals of language teaching and learning have
changed; in ancient times, the goals of language
teaching were much more wide-reaching: In
learning a language one learned to become a
member of society and to understand the world.
Lazarin maintains that “Some of the original
goals of the Grammar-Translation Method are
still important today.” That is, “the goals of
language teaching should be more than to teach
language; it should be teaching people how to be
human beings.”

Using examples such as, “I’ll be there [by/
until] 5” and “Throw the shoe [at/to] the dog,”
Rinnert demonstrated how important preposi-
tions are for communication in English. She
notes, however, that teaching the correct use of
prepositions is difficult.

Disagreeing with many who believe that there
are no rules which govern the usage of preposi-

(cont’d on next page)
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(cont‘d from previous poge)
tions, Rinnert says, “English prepositions have
an inherent ‘logic’ which can be taught.” For
example, “in” has the basic meaning of “bound-
ed” location, as in a bounded area (“in the
tank”), a bounded time period (“in the after-
noon”), or a surrounding activity or emotion
(“in doubt”).

She presented, through pictures and diagrams,
the basic meanings of 11 “commonly used and
misused” prepositions in English. She has found
that an understanding of these basic meanings
helps students in their use of prepositions.

LANGUAGE EDUCATION REFORM
IN PUBLIC HIGH SCHOOLS

By Takeshi  Maenaka and Mariko Hayashi,
Fukiai High School

The English teaching staff at Fukiai High
School in Kobe did not want to be “teaching
machines, cramming knowledge into students’
heads just to pass their entrance exams.” They
believed, “If students can listen, then they can
read; and if they can speak, then they can write.”
So five years ago they began a comprehensive

English language program which included con-
versational English.

At the July meeting of JALT-Hiroshima
Takashi Maenaka and Mariko Hayashi explained
the evolution of their successful program and
demonstrated some of the techniques and
materials that they have used.

Breaking with tradition, the students of Eng-
lish at Fukiai High School have been grouped
according to English ability, with each group
having its own specific program and goals. The
teachers at Fukiai actively use English as much as
possible, using English when they teach and team
teaching with native speakers of English. A very
modern language laboratory also plays a large
role.

Foremost in most Japanese teachers’ minds
are the infamous university entrance exams. How
will their students do? Fukiai teachers also were
worried about the effects that their innovative
program would have on their students’ results.
However, they were happy to find that their
teaching of listening and speaking brought about
an increase in the number of students who pass-
ed the exams for first-class universities.

Reported by Carolyn Miki

AZUSA PACIFIC UNIVERSITY
IN GREATER LOS ANGELES

Announces Openings for Prospective Students

l  Master of Arts Degree in Teaching English to Speakers
of Other Languages.

l Master of Education Degree with specialization in
Teaching English to Speakers of Other Languages.

. Certificate in Teaching English to Speakers of Other
Languages.

Come where the degree is accredited, the atmosphere
is cosmopolitan, and the campus is friendly. For free
admission material and further information, write to
Dr.  Marvin Mardock INTERNATIONAL STUDIES
DEPARTMENT AZUSA PACIFIC UNIVERSITY,
Citrus and Alosta, P.O.  Box APU. Azusa, California,
USA 91702-7000.
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NAGASAKI

SUGGESTOPEDIA
FOR JAPANESE STUDENTS

By Charles E. Adamson, Jr.

Suggestopedia is mostly concerned with
motivation, and at the May meeting in Nagasaki,
Mr. Adamson  was addressing this particular prob-
lem with regards to the situation in Japan. In-
deed, he has come to Japan to adapt the tech-
nique to this environment.

In a nutshell, this theory rests on the assump-
tion that if a person is forced to learn something
they won’t learn it well. So, making use of
intrinsic motivation, the teacher should be
having the students do things which they enjoy
(gasp!) while they are learning the language. In
this way we get the students to think about
something else  the rules of a game, how to
relax in relaxation exercises, how to outsmart
their opponent in a game - while they are actual-
ly learning vocabulary, pronunciation, intona-
tion or grammar.

If we tap the reserves of ability, we might
just find a well.

Reported by Mark Tiedemann
Nagasaki Junior College of Foreign Languages

NAGANO

DEVELOPING ORAL SKILLS

By Geoffrey Gibbs

Geoffrey Gibbs gave a comprehensive and
practical presentation at the July meeting of the
newly-formed JALT-Nagano.

The first part dealt with the need for develop-
ing oral skills in a controlled way, ensuring that
students clearly understand the tasks they are
expected to perform and the language to be used,
while at the same time giving them the oppor-
tunity to be creative in their use of language.
Oral activities at the practice stage of a lesson
should be contextualized and involve genuine
communication by means of an information
gap. The advantages of pair work and group
work in giving students more talking time and
building up their confidence were discussed.

The second part of the presentation involved
participants in some pair work activities which
brought out the principles discussed earlier.
These activities provoked some discussion of
the problems of teaching oral skills at junior
and senior high schools. However, it was agreed

that the presentation provided clear general
principles for developing communicative oral
skills.

Reported by Setsuko Nakamura

O S A K A

SOME INS AND OUTS OF
INTERLANGUAGE DISCOURSE

By Richard Berwick and Steven Ross

Interlanguage discourse denotes the speech
among foreign-language learners using the target
language to communicate. At the August meeting
of the Osaka chapter Richard Berwick and
Steven Ross reported on the results of their
recent research in this area. After observing a
variety of English classes using different types of
teaching materials, they concluded that inter-
language discourse occurs most often in classes
which use “task-based activities.”

Tusk-based activities refers to activities which
are designed to stimulate communication among
students. We observed demonstrations of these
types of activities. Students worked in pairs. One
student was instructed to draw a picture being
described by a second student. In another case
one student assembled some articulate objects in
response to a partner’s instructions. In a third
example a student instructed a partner in arrang-
ing a group of items in a specific order. It was
shown that these tasks required students to ask
real and pertinent questions of each other
rather than the more artificial types of questions
and answers that often occur in more conven-
tional foreign-language classes. It became clear
that the use of task-based teaching materials was
effective in promoting genuine communication
activity in the foreign-language classroom.

Reported by Jerry Biederman

SAPPORO

A LIVE ALIVE ENGLISH CLASS

By Mary Virgil

Ms. Virgil started the meeting with a quick
overview of language teaching methods that are
in use. Here she stressed the need to think inde-
pendently and to consider class size, goals,
student age, and interests in selecting what
aspects of specific methods to utilize. We were
next treated to video tapes of very lively classes.
This offered an opportunity to observe effec-
tive question strategies and error correction. The
students on the tapes were exposed to a great
variety of activities, and both questions and

(cont‘d on page 50)
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 Bulletin
oard

Please  send all announcements for this column to Jack
Y o h a y ;  l - l  11 Momoyama Y o g o r o - c h o .  Fushimi-ku,
Kyoto 612. The announcements should follow the style
and format of the LT and be received by the first of the
mon  th preceding publication.

 YWCA

(English Education Workshop)

CALL FOR PAPERS
Languages and Communication for
World Business and the Professions

Ann  Arbor, April 7-9, 1988

Papers on the use or teaching of any foreign
language or culture for business or any other
profession are appropriate. Special preference to
proposals  on commercial French, German,
Japanese, Spanish, and English as a second lan-
guage. Equally appropriate are papers on the
study and use of languages and cultures for fields
such as international affairs, law, health and
social services, public education, technology and
journalism; course content and teaching method-
ologies for international marketing, management,
finance and accounting; the globalization of the
business school curriculum, how to train business
people in international trade, how to do business
in a cross-cultural domestic context, how to con-
duct business abroad and how to consult in these
areas. Abstracts are due Nov. 4, 1987. Mailing
address: EMU Conference on Languages and
Communication for World Business, The World
College, 307 Goodison Hall, Eastern Michigan
University, Ypsilanti, MI 48197; U.S.A. (313)
487-0178.

Pre-conference workshops focusing on prac-
tical training will be held April 6.

CALL FOR PAPERS
Second-Language Research Forum

The University of Hawaii will host the eighth
Second-Language Research forum (SLRF) March
6-8 1988. Plenary speakers will be Susan Gass
(Michigan State University), Eric Kellerman
(University of Nijmegen), Barry McLaughlin
(University of California, Santa Cruz), and
Richard Schmidt (University of Hawaii). We are
soliciting data-based studies in any area of SLA,
including (but not limited to): bilingualism, SL
classroom processes, discourse analysis, ethno-
graphy of SLA, interlanguage, language univers-
als, and transfer. Presentations will be limited to
45 minutes, including 15 minutes for questions.
Send (a) 3 copies of a 250-word abstract (name
on one copy), (b) 1 copy of a l00-word  sum-
mary, and (c) a 3” x 5” card with name, address,
paper title, your current professional status, and
area of research to: Graham Crookes. Program
Chair, SLRF ‘88, Department of ESL, University
of Hawaii at Manoa.  1890 East-West Road,
Honolulu, HI 96822, U.S.A. Abstracts must be
received by Oct. 30. Notification of acceptance
will be mailed by Nov. 15.

FIPLV WORLD CONGRESS
Canberra, Jan. 4-8, 1988

“Learning Languages is Learning to Live
Together” is the theme of the 16th Federation
Internationale des Professeurs de Langues Vivan-
tes World Congress, to be held jointly with the
seventh biennial conference of the Australian
Federation of Modern Language Teachers’ Asso-
ciations next Jan. 4-8 at the Australian National
University, Canberra. Prof. Wilga Rivers, Harvard
University, will be the keynote speaker; other
participants include Karl Diller, Diane Larsen-
Freeman, Alan Maley, Lauren Lee Moulton,
Rudolf Reinelt, and Tasaku Tsunoda. Address:
XVI FIPLV World Congress, Canberra Tourist
Bureau, GPO Box 744, Canberra 2601, Australia.

IMPORTED-BOOK FAIR
Tokyo, Oct. 16-17

The Japan Book Importers’ Association will
offer 30,000 titles at bargain prices Fri.-Sat., Oct.
16-17, 10 a.m.6 p.m. at  the Tokyo Kosho
(“Old Books”) Kaikan, 3-22 Kanda Ogawa-cho
(north of Surugadai-shita intersection; JR or sub-
way to Ochanomizu or subway to Jimbo-cho),
Chiyoda-ku. For list of titles offered and other
information, call 03-293-0161.

(cont'd on page 50)
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Look who’s talking!

The approach is communicative.
The English is authentic.
The success of your students will speak for itself!
--Six levels of ESL/EFL instruction
-Communication skills and grammar

in real life situations for adults and vouna adults

l  Teacher’s Editions--9” x 11” spiral
l  Audio Program-4 hours per level
l  Textbooks--fully illustrated
* Workbooks-96  pages

NEW ADDRESS BELOW
EFFECTIVE JUNE 1s t .  1987

JAPAN REGENTS PUBLISHING
COMPANY, INC.
Jochi Kojimachi Building 3F
l-25, Kojimachi 6-chome
Chiyoda-ku, Tokyo 1 0 2

Now
I all six

levels
complete!

<-)?ECT~UM 



Effective Writing
Writing skills  for intermediate students of American English
Jean Withrow

Effective Writing is a practice book designed to help intermediate and high
intermediate students of American English develop their writing skills
through problem-solving activities. The approach is ‘learning by doing’.

Effective Writing

develops writing skills through problem-
solving activities

covers  opinion essays, letters, reports.
stories, articles, memos

is appropriate for in-class use and self-
study

prepares students  for standard writing
examinations, such as the  Test of
Written English.

The Teacher's Manual explains the rationale behind the material and gives 

detailed notes on the exercises. Answers  are given where possible, and
model answers  are provided for the more open-ended tasks.

Student’s Book 3 1 6 0 8  1

Teacher’s Manual 3 1 6 0 9 X

For further information on all (Cambridge ELT  publications, please contact
Steven  Maginn, Cambridgc  ELT  Office,  c/o U.P.S. Ltd., Kenkyu-sha Bldg.,
9  Kanda  Surugadai  2-chome, Chiyoda-ku,  Tokyo 101. Tel: 205-5875

CAMBRIDGE UNIVERSITY PRESS

t~ Cambridge 
~ELT 

\\'riti • 
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(cont‘d from page 47)
INTERNATIONAL BOOKSHOP-BY-POST

The Good Book Guide Service offers im-
mediate dispatch of any of the 3,000 titles
reviewed annually in the bi-monthly Good Book
Guide magazine. Fiction, non-fiction, children’s
books, plus any book in print in the U.K. are all
available at British bookshop  prices. Convertible
currency and international credit cards are
accepted. For free copy of current Guide and
free Postage Token, without obligation, contact:
The Good Book Guide (JALT), 91 Great Russell
Street, London WClB 3PS. U.K.

TEMPLE UNIVERSITY JAPAN
Distinguished Lecturer Series

Oct. 3-4 (Tokyo), 10-11 (Osaka): Second-
Language Acquisition Research and Classroom
Teaching, Patsy Lightbown, Concordia University

Nov. 7-8 (T), 14-15 (O): Teaching for Mean-
ing - Shaping a Communicative ESL Curriculum,
Sandra Savignon, University of Illinois

Dec. 5-6 (T), 12-13 (O): Drama in TESL,
Richard Via, East-West Center, University of
Hawaii

All courses Sat., 2-9 p.m., Sun., 10 a.m.-4
p.m. Information: Michael DeGrande, Temple
University Japan, 1-16-7 Kami-Ochiai, Shinjuku-
ku, Tokyo 161 (site of the Tokyo sessions), tel.
03-367-4141;  or Temple University, Kyowa
Nakanoshima Bldg. 2F, l-7-4 Nishi-Temma, Kita-
ku, Osaka 530 (site of the Osaka sessions), tel.
06-361-6667.

JALT members and others unable to enroll
formally may attend the Saturday 2-5 p.m. por-
tion of each course at special low fees. See
Meetings: OSAKA, TOKYO.

(cont‘d from page 45)
error correction were mdividually tailored and
apparently aimed at motivating, while keeping
the study interesting.

After a break we divided into groups and dis-
cussed what we had noticed in the tapes, and (in
some cases) why such would be impossible to
copy. One of the tapes starred C.A. Edington,
a long-time JALT-Sapporo member, who only
recently departed from our shores. This tape was
shown with the kind cooperation of the Sapporo
Asahi Culture Center.

Reported by Torkil  Christensen
Hokusei  Junior College

October 1987

Please send all announcements for this column to Jack
Yohay; 1-l11 Momoyama Yogoro-cho, Fushimi-ku

Kyoto 612. The announcements should follow the style
and format of the LT and be received by the first of the
month  preceding publication.

FUKUI

Topic:

Speaker:
Date:
Time:
Place:

Fee:
Info:

Team-teaching - Let’s See What a
Japanese Teacher and Native-Speaker
Teacher Can Do Together
Haruo Minagawa
Sunday, October 18th
2-4 p.m.
Fukui Culture Center (Housou Kaikan
5F)
Members, free; non-members, ¥500
John Service, 0776-22-3113

More and more junior and senior high school
teachers are getting involved in the team-teaching
of English. It is said, however, that there have
been quite a few cases of misunderstanding or
even friction between a Japanese teacher and his/
her native-speaker partner, which have eventually
resulted in failure. Mr. Minagawa will highlight
what sorts of problems there are in team-teaching
and discuss how to solve them. He will suggest
some practical ideas and activities which can be
used in team-teaching situations.

Mr. Minagawa teaches at Murasakino Senior
High School in Kyoto. He has about five years’
experience of team-teaching.

GUMMA
Topic: Total Physical Response
Speaker: Dale Griffee
Date: Sunday, October 4th
Time: 2-5 p.m.
Place: Niijima  Gakuen Junior College, Taka-

saki; 0273-26-l 155
Fee: Members, free; non-members, ¥l,000
Info: Morijiro Shibayama, 0272-63-8522

HAMAMATSU

Topic: “Turning Points”: Turning a Book
Inside-Out

Speaker: Barry Mateer
Date: Sunday, October 18th
Time: l-4 p.m.
Place: Seibu Kominkan, 1-21-1 Hirosawa
Fee: Members, free; non-members, ¥500
Info: Todd Lynum, 0534-74-0328

!Meetings! 
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The presenter will show how he assessed the
needs of his junior high school students and then
how he used the activities in Turning Points in
ways not described in the teacher’s guide to meet
his students’ needs. In this way he will demon-
strate that having the right book is only one part
of the classroom experience. Knowing your stu-
dents and meeting their needs realistically is the
major part of an enjoyable, productive language
class.

Barry Mateer, who has been teaching for the
past 20 years, is a full-time instructor at Buzan
Junior High School, Tokyo, where he enjoys
challenging and motivating his students. Previous-
ly he taught in the Peace Corps in Nepal.

IBARAKI
Topic: Reading English without “Translation”
Speaker’ Antony  F.F. Boys
Date: Sunday, October 11 th
Time: 2-4 p.m.
Place: Ibaraki Christian College, Hitachi
Fee: Members, ¥5 0 0  non-members, ¥ l ,000
Info: Jim Batten, 0294-53-7665

Tony Boys, from London, has been in Japan
for over 12 years. He has an M.A. in Interna-
tional Affairs from Tsukuba University. He was
a member of the JALT-Ibaraki Founding Com-
mittee, first Membership Chair, and is now
Treasurer. He is an assistant professor at Ibaraki
Christian Junior College.

KOBE

Topic: Teaching Reading Skills
Speaker: John Fry, British Council
Date: Sunday, October 11 th
Time: 1:30-4:30  p.m.
Place: St. Michael’s International School
Fee: Members, free; non-members, ¥ l ,000
Info: Jan Visscher, 078-453-6065

This workshop-style presentation, based on
the popular one-week teacher-training courses of-
fered by the British Council, is aimed primarily at
Japanese junior and senior high school teachers
of English A wide variety of tasks to teach and
improve students reading skills will be demon-
strated and actively practiced. The materials used
will consist of textbooks currently in use at
Japanese secondary schools. Anyone interested in
the teaching of reading and/or some of the special
problems of teaching English at the secondary
school level is encouraged to attend.

John Fry, Assistant Director of the British
Council’s Teaching Centre in Kyoto, has an M.A.
in Applied Linguistics from Lancaster University
and has been involved in TEFL in Hong Kong,
and for the past three years, in Japan.

KYOTO

Topic: Teaching and Learning English through
Project Work

Speakers: Elizabeth Austin, John Fry, Chris
Royal-Dawson, Desmond Thomas

Date: Sunday, October 25th
Time: 2-5 p.m.
Place:  British Council, 77 Kitashirakawa

Nishimachi, Sakyo-ku (see map); 075
791-71.51

Fee: Members, free; non-members, ¥500
Info: Haruo Minagawa, 075-464-1665

In this workshop the four co-presenters will
deal with different aspects of project work with-
in an English teaching programme. Participants
will be invited to examine and discuss examples
of video, audio, and written projects produced
by different groups of learners.

John Fry is Assistant Director of Studies at
the Cambridge English School, Kyoto British
Council. Elizabeth Austin, Chris Royal-Dawson,
and Desmond Thomas are teachers at the School.

MATSUYAMA

Topic: Contrastive Analysis between English
and Japanese in Relation to Teaching
English as a Second Language

Speaker: Kiyoshi Shioiri
Date: Sunday, October 18th
Time: 2-4:30 p.m.
Place: Shinonome High School Memorial Hall
Fee: Members, free; non-members, ¥ l ,000
Info: Linda Kadota, 0899-25-7111

Yumi Horiuchi, 0899-31-8686
Foreign language learning after puberty be-

comes an intellectual exercise. A Japanese learner
of English has to resort to Japanese, which he has
already acquired, and adds English on top of his
native language. Since the two differ so much
phonologically, syntactically and semantically,
the Japanese learner will encounter a greater
interference that comes from his native language
than will speakers of Indo-European  languages
which are closely related to English. An effective
approach to learning English is to study it by
contrasting English with Japanese in phonology,
syntax, and semantics. On the basis of the analy-
sis, application will be made to teaching English
as a second language.

Kiyoshi Shioiri has M.A. degrees in ESL and
(cont’d on next page)
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(cont’d from previous page)
linguistics  trom the University of Hawaii and has
finished the course work for a Ph.D. in linguistics
there. He has been teaching English at Matsu-
yama Shinonome Junior College since 1976.

MORIOKA
Topic: Dynamic English - Games for Kids!
Speaker: Steve Wilkinson
Date: Sunday, October 11th
Time: l-4 p.m.
Place: Morioka Chuo Kominkan 2F, Lecture

Hall
Fee: Members, free; non-members, ¥ l ,000
Info: Robin-Sue Alexander, 0196-72-2262

“Dynamic English” is the teaching style devel-
oped at Frost English Center in the chilly north
of Honshu. FED, in its seventh year, has about
1,000 students. Of these, 700 or so are elemen-
tary school age. “In addition, we teach approxi-
mately 2,000 kindergarten children each week.
We aim at total student involvement, both
physical and intellectual; our classes are fast, fun
and effective. This presentation will be 100%
practical and I depend upon active participation
from all! I intend to pack as many activities,
games and songs into the allotted time as I can,
in the hope that everyone will leave with a bunch
of new ideas they can use immediately in their
own classes. Guaranteed to be fun!”

Steve Wilkinson, from England, received his
M.A. from Cambridge. After a short time in the
States, he came to Japan in 1982 to join Frost
English Center, where he progressed to become,
in 1986, principal. Steve teaches all levels and
ages and regularly presents at JALT conferences.

NAGANO

Date:
Time:
Place:

Fee:
Info:

Saturday, October 24th
2:30-4: 30 p.m.
Administration Bldg. 4F conference
room, College of Education, Shinshu
 University
Members, free; non-members, ¥500
Katsumi Kitazawa, 0262-2 l-8 111 (W)

NAGASAKI/FUKUOKA
3rd Annual All-Kyushu Golden Seminar

Topics:  1) Total Physical Response (TPR)
2) Effective Use of Songs and Music in

the Classroom
3) Teachers’ Tricks - A HaIIow’en

Special by Participants
Speaker: Dale T. Griffee
Dates: October 31st and November 1st
Time: 2 p.m. Saturday through lunch Sunday
Place: Shigemi Heights Hotel, outside Naga-

saki City (0958-41-l 111)

Fee: Members, ¥10,000; non-members,
¥12,500  (Includes three meals, over-
night stay, and conference fee)

Info and Registration (by Oct. 22): JALT-
Fukuoka Office, 092-76 l-38 11 (days);
Nagasaki Coordinator, 0958-49-2334
(evenings). Send for brochure to JALT-
Fukuoka Office, Arato 3-4-1, Chuo-
ku, Fukuoka 810.

Meet teachers from all over Kyushu and the
western “boonies” of Japan in this intensive,
overnight mini-seminar in a beautiful location
overlooking the sea.

The Saturday night session will focus on
participants themselves, so come prepared with
a good classroom “trick” (activity, game, idea)
to share, and prepare yourself for the treat of
taking home a bag of excellent, usable classroom
ideas.

Mr. Griffee was chosen for the variety of
topics he offers - a very complete overview of
TPR, including why’s, how’s, and relevant re-
search, and for how to use the likes of Bruce
Springsteen and Ravi Shankar to teach grammar,
dictation, grids, vocabulary, story telling, visual-
ization, and discussion.

NAGOYA

Topic: How to Get More Out of Mombusho

Speaker: Lesley Geekie
Date: Sunday, October 25th
Time: 1:30-5 p.m.
Place: Mikokoro Centre, Naka-ku
Fee: Members, free; non-members, ¥ l ,000
Info: Tetsu Suzuki, 0566-22-5381

Lesley Geekie, 05617-3-5384
Always wondered what you could do with

Mombusho-approved high school reading texts?
Besides translating them into Japanese with Q &
A to follow, that is? Using extracts from well-
known, Mombusho-approved texts, Ms. Geekie
will demonstrate some ideas for helping to make
them more appealing; and, hopefully, iess burden-
some, for students of various ability levels in
the senior high school.

Ms. Geekie holds an M.A. in ESFL from the
University College of North Wales at Bangor, the
R.S.A. TEFL Certificate, and a certificate in
primary teaching. She has taught in a variety of
situations in Australia, Italy, Kenya, Britain,
Malaysia, and Japan. At present she teaches at
Aichi Shukutoku Junior College in Nagoya.

O K A Y A M A

Topic: Teaching Large Classes
Speaker: Marc Helgesen
Date: Saturday, October 24th
Time: 2:40-4:30  p.m.
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Place: Shujitsu High School, 14-23 Yumino-
cho; 0862-25-1326

Fee: Members, free; non-members, ¥500
Info: Fukiko Numoto, 0862-53-6648

We will consider the problems of large classes
- motivation, mixed-ability levels, “shyness,”
getting students to stay in the target language -
and ways to make use of what “false beginners”
do know. The participants will work through a
series of activities which illustrate strategies
effective with 40, 50 or more students.

Mr. Helgesen is described in WEST TOKYO
below.

OKINAWA

Topic:
Speaker:
Date:
Time:
Place:
Fee:
Info:

Classroom Activities for Adolescents
Keiko Abe
Sunday, October 18th
2-4 p.m.
Okinawa Kokusai University
Members, free; non-members, ¥500
Okinawa Language Center, 0988-87-
4656

This workshop will demonstrate practical and
communicative techniques which are most suc-
cessful in teaching English to children and young
adults. These techniques include games, role play
activities, simulations and songs - all of which
students can easily relate to. Many of these
games and activities were developed by Ms. Abe
in the classroom and in her teacher-training
worskhops throughout Japan.

Keiko  Abe is a children’s EFL teacher, teacher
trainer, author of numerous EFL textbooks,
president of CALA  Workshop, president of the
Yokohama chapter of JALT, and national JALT
membership chairperson.

OSAKA
(1) Co-Sponsored by Temple University
Topic:

Speaker:
Date:
Time:
Place:
Fee:
Info:

(2)
Topic:
Speaker:
Date:
Time:
Place:
Fee:
Info:

Second-Language Acquisition Research
and Classroom Teaching
Patsy Lightbown,  Concordia University
Saturday, October 10th
2-5 p.m.
Temple University (see Bulletin Board)
Members, ¥1,000; non-members,¥2,000
Tamara Swenson, 06-351-8843

Dynamizing Any Language Classroom
Jason Alter
Sunday, October 25th
l-4:30  p.m.
Umeda Gakuen
Members, free; non-members, ¥ l ,000
Tamara Swenson, 06-351-8843

Mr. Alter, who has directed the English Lan-

guage Institute, University of Hawaii at Manoa,
and has taught in Taiwan, Peking, and Singapore
during a 30-year career, has an M.A. from the
University of Michigan and is now professor of
English at Himeji Dokkyo University. Two of his
“pedagogical predilections”: “The true art of
memory is the art of attention.” - Samuel
Johnson; and “[Language] is the dance of the
intellect among words.” - Ezra Pound. “Let me
suggest ways in which you can choreograph
that dance.”

OSAKA SIG (Oct. 25, as above)

Children
Topic: Christmas Ideas
Time: 11 a.m.-12:30 p.m.
Info: Sr. Regis Wright, 06-699-8733

SAPPORO
3rd Hokkaido English Language Book Fair

Sponsored by Yohan and
supported by JALT-Sapporo

Dates/Times:
Saturday, October 24th, 2-5:30  p.m.
Sunday, October 25th,  10 a.m.-5 p.m.

Place: Nippon Business School, 2, Kita  6
Nishi  6, Kita-ku,  Sapporo 001; 01l-
717-7751

Fee: Free
Info: Torkil Christensen, 011-737-7409

Practical presentations on the use of materials
will be conducted  by approximately ten publish-
ers’ represenratives and local members, includ-
ing, at press time, Norman Harris, Heather
Saunders, Steven Maginn, Jerry Halvorsen, and
Ken Hartmann.

SENDAI

Topics:

Speaker:
Date:
Time:
Place :
Fee:
Info:

1) Person to Person
2) Activities for Children
Shelagh Speers
Sunday, October 25th
l-4 p.m.
Sensai Fukko Kinenkan;  022-263-6931
Members, free; non-members, ¥500
Tomoo Mizuide, 022-246-0859 (night)
or 0223-22-3853 (day)

Person to Person is an established favorite
with teachers and students all over Japan. Its
functional approach, with emphasis on pair work
and task listening, makes it a practical and enter-
taining text for adults. Ms. Speers will outline the
course and offer ideas for creative classroom use.

In the second part of the workshop, Ms.
Speers will demonstrate a variety of action-based
activities for children. Full of beans in any cul-
ture, children respond best to activities that

(cont’d on next page)

53



The Language Teacher XI:11 October 1987

(cont’d from previous page)
require some sort of physical response, from
finger-snapping to play-acting. These activities,
taken from several OUP publications, emphasize
the use of rhythm and movement to make lan-
guage meaningful and memorable for children.

Shelagh Speers came to Japan in 1984 from
Toronto, Canada. She has eight years’ experience
as a teacher of English, and is now ELT Market-
ing Representative for Oxford University Press
in Tokyo.

On Wed., Nov. 18, Leo Jones will speak on
“Listening and Speaking Activities.”

S U W A

Topic:

Speaker:
Date:
Time:
Place:

Fee:
Info:

Language Acquisition Theories and
Communicative Teaching Techniques
Tokio Watanabe
Sunday, October 25th
2-4 p.m.
Suwa Bunka  Center, Kominkan Kodo,
3F
Members, ¥500; non-members, ¥ l ,000
Esther Sunde, 0266-58-3378 (H) or
0266-58-3131 ext. 1414 (W)

Professor Watanabe, M.A. in TESL, University
of Hawaii, is a foreign language teacher at Shin-
shu University in Nagano. His post-graduate
studies on linguistics and foreign language acqui-
sition at several universities in the U.S. and
England make him an expert in this field. He is
known throughout Japan for workshops on com-
municative teaching techniques which he presents
to Japanese junior and senior high school foreign
language teachers.

TOKYO

(1) Co-sponsored by Temple University
Topic:

Speaker:
Date:
Time:
Place:
Fee:
Info:

(2)
Topic:
Speaker:
Date:
Time:
Place :

Fee:
Info:

Second-Language Acquisition Research
and Classroom Teaching
Patsy Lighbown, Concordia University
Saturday, October 3rd
2--5 p.m.
Temple University (see Bulletin Board)
Members,¥l,000; non-members,¥2,000
Michael Sorey, 03-444-8474
Makoto Oshima, 03-416-8477

The Difference between ESL and EFL
Gerhard Nickel
Sunday, October 25th
2-5 p.m.
Sophia University (Yotsuya) Library,
Room 812
Members, ¥500;  non-members, ¥ l ,000
Michael Sorey, 03-444-8474

Dr. Gerhard Nickel, professor at the Institut
fur Linguistik, Universitat Stuttgart, will give a
talk on the differences between ESL and EFL
from the perspective of a non-native-speaking

authority. Dr. Nickel will be one of the featured
speakers at JALT ‘87 at Waseda University in
Tokyo next month.

TOKYO SIG
Video
Topics:  1) Why Video?

2) Crowd-Pleasing Video Activities
Speakers: 1) Alice L. Bratton

2) Shari J. Berman and Alice Bratton
Date: Sunday, October 1 lth
Time: 2-5 p.m.
Fee: Members, ¥300;  non-members, ¥ l ,000
Place: Tokai Junior College, 2-3-23 Taka-

nawa, Minato-ku. Near Sengakuji Stn.
or Takanawa Keisatsu bus stop (Oikei-
bajo bus stop from Meguro Stn.).

Info: J. Igarashi, 03441-l 171 (W)
S. Berman, 03-719-4991

(1) will show why and how video can supple-
ment the EFL syllabus. The presenter will offer
her ideas based on four years of intensive work
with teacher-made activities to accompany films,
television and student-produced videos. She will
then lead a group discussion.

(2) will focus on games and activities to use
with films, television and home-made videos in
large classes. Activities for junior high through
university classes will be demonstrated giving
participants hands-on experience.

Alice L. Bratton is director of Japan Language
Forum; Shari Berman is executive director. Both
teach at Tokai Junior College.

TOYOHASHI

Topic:
Speaker:
Date:
Time:
Place:
Fee:
Info:

Introduction to Accelerative Learning
Charles E. Adamson,  Jr.
Sunday, October 18th
1:30-4:30  p.m.
Kinro Fukushi Kaikan (2F)
Members, free; non-members, ¥500
Kazunori Nozawa. 0532-48-0399
Masahito Nishimura, 0532-47-1569

While not in itself a methodology, the term
accelerative learning describes a number of
methodologies which have many features in com-
mon. This presentation will introduce these
features and contrast them with what happens in
a traditional classroom. The audience will experi-
ence the actual classroom application of many of
these during short teaching demonstrations. At
the end of the presentation the audience will
be able to introduce accelerative learning into the
classes that they are currently teaching.

Charles Adamson  received his M.A. in “ESL in
Japan” from Goddard College. He is Chief Re-
searcher for the Kawaijuku Institute of Sugges-
tive-Accelerative Learning, Trident College, and
has been teaching with accelerative methods
since 1979.
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LISTENING FLUENCY
A NEW KIND OF LISTENING COMPREHENSION

- Realistic conversations for a wider listening
scope, leading naturally into a narrower,
speaking scope.

- Useful functions practiced in typical sentence
structures.

- Pronunciation guidelines for hearing natural.
speed conversation.

- Many possible classroom procedures described
in the Teacher3 Guide.

-Classroom set: the student’s book and one
tape.

BOOK & TAPE KIT.. . ¥2,300

seido language institute
12-6 Funado-cho, Ashiya-shi 659, Japan   
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X' M A S  &  N E W  Y E A R

W H Y  NOT M E E T  Y O U R

F A M  I  F R  I  

L O N D O N  ,EDINBURGH, GLASGOW  O R  M A N C H E S T E R

N O N  S T O P  FLIGHT (12  H O U R S )

D E P .  D A T E  19/DEC (SAT), 21/DEC (MON)

RETURN DATE 08/JAN (FR I) <ARR.  T O K Y O  O S / J A N  8  :  40AM>
I O / J A N  ( S U N )  <ARR.  T O K Y O  1  l / J A N  8  :  40AM>

O N L Y  1 6 0 ,  O O O - - Y E N

N O W  S P E C I A L  A D V A N C E  B O O K  1 5  7  ,000-YEN
(FARE GURANTEE UNTIL 31/OCT) q

ILONDON O R  PARIS|

D E P .  D A T E  18(FRI), 19(SAT), 2O(SUN),  2 1 (MON), 22(TUE) /DEC
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(FARE GURANTEE UNTIL  31/OCT

W E  A R R A N G E  W O R L D - W I D E  E C O N O M Y  F L I G H T S

A I R  & S E A  S E R V I C E  C O . ,  L T D .
N E W  S H I M B A S H I  B L D G .  2 F .  2 - 1 6 - 1
S H  I M B A S H  I,  M I  N A T O - K U  T O K Y O  
T E L  (03)  - 5 0 1 - 3 9 5 5 FAX (03) -501-2523
T R A V E L  L I C E N S E  N O . 4 1 8 9
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WEST  TOKYO

Topic: The whole is greater than some of the
parts: activities for accuracy and
fluency

Speaker: Marc Helgesen
Date: Saturday, October 17th
Time: 2:30-5:30 p.m.
Place: Fujimura Girls’ High School, Kichijoji
fee : Members, ¥500;  non-members, ¥l,000
Info: Brenda J.  Katagiri,  0422-42-7456

Yoshihisa Kobori, 0428-24-0968
This activities-based workshop, planned for

teachers with some experience who perceive
themselves as leaning toward either end of the
spectrum, will consider the roles of accuracy
and fluency in both reception and production.
Problems (e.g., accuracy activities are boring,
non-communicative and students don’t pay
attention; fluency work is too inaccurate and
lets students practice mistakes) will be explored
and principles for dealing with them will be
shared. Activities illustrating each point will
be presented.

Marc Helgesen (M.S., So. Illinois Univ.) is
principal author of English Firsthand and
English Firsthand Plus (Lingual House/Filmscan).
He is the Coordinator of intensive Courses at the
University of Pittsburgh ELI, Tokyo, and has
published and presented extensively on large
classes, the accuracy/fluency distinction, and
gaming.

Y A M A G A T A

Topic: Listening Comprehension
Speaker: David Hough
Date: Sunday October 18th
Time: l-3 p.m.
Place: Yamagata-ken Kenminkaikan 4F meet-

ing room
Fee: Members/non-members, free
Info: Ayako Sasahara, 0236-22-9588

David Hough is the Executive Director of
International Communication Research Asso-
ciates. He has written numerous ESP texts in-
cluding How to Use the Telephone in Business,
The Oral Presentation Kit, The Business Meeting
Guide Book, and Crossing the Culture Gap 
Cross-Cultural Case Studies and Simulations for
Japanese Businessmen. He is co-author of Hear-
Say, a survival listening comprehension text
published by Addison-Wesley.

YOKOHAMA

Topic: Cloze Testing
Speaker: Bill Patterson
Date: Sunday, October 1 lth
Time: 2-5 p.m.
Place: Kaikokinen Kaikan (near JR Kannai

Station)
Fee: Members, free; non-members, ¥500
Info: Bill or Kumi Patterson, 0463-34-2557

The presenter will review recent research, in-
cluding his own, on cloze tests as a measure of
integrative skills. Information will also be provid-
ed on how to set up and administer a cloze test.

Bill Patterson has an M.A. in Linguistics
from the University of Kansas and has taught
EFL in U.S. and Japanese universities. He is
currently assistant professor at Nihon University
in Setagaya, Tokyo.

YOKOHAMA SIG (Oct. 11, as above)
Teachers of English at Secondary School
Topic: An Investigation of Politeness
Speaker: Noriko Tanaka, Toritsu Dai-San Sho-

gyo High School
Time: l-2 p.m.
Info: Kimiko Ozawa, 045-81l-2959

Mitsui Nakano, 045-543-0437
Ms. Tanaka will point out some differences in

communication patterns between Japanese learn-
ers and natives speakers of English based on the
results of an investigation conducted in Canberra
in 1986.

Current
Perspectives
On
Pronunciation
JOAN MORLEY, edi tor
Current Perspectives focuses on:
 Pronunciation as an integral part of

communication
 Linking and deletion within and across

word boundaries

 Natural and contextual speech modeling
 Learner variables and prepronunciation

considerations

 Pronunciation and listening
comprehension

 Applied phonetics
 Speech awareness and self-monitoring
 Theoretical and pedagogical concerns in

pronunciation teaching

$12 Members, $14 Nonmembers
Plus $1.50 postage.
All orders must be prepaid.

T E  S 0 L
1118 22nd Street, N.W.,

Washington, D.C. 20037 USA
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SELECTED TITLES from HBJ
Vocabulary  Puzzles and Activities

Ways with Words
By Elaine Kirn

For beginners ,  the supplementary text has 14 separate units. Each
focuses on giving the student  practiical  vocabu la ry  by  p rov id ing  a
variety  of  enterta ining act iv i t ies,  puzzles  and illustrations.  The units
are graded and the vocabulary co-ordinates  wel l  with the order in

which students acquire structures. An answer key is  p rov ided  in  t h e
student’s book. I6Opp. ¥2,200

The ESL Miscellany
By Raymond C. Clark, Patrick R. Moran, and Arthur A. Burrows

This book is  designed to supplement your ESL text  or  to  prov ide

materials lor  wr i t ing  original  lessons. It is a treasury of ideas and raw

materials, of suggestions for  lesson and syllabus design, and of topical

vocabulary l ists for creative  teachers and advanced students.

275pp. ¥I,500

Lexicarry an illustrated vocabulary-builder for second languages
By Patrick R. Moran

l  There are over 3,000 words i l lustrated on 97 pages.

l  I’hey  appear in  6 types of  contexts:  operations  action sequences,
sociolinguistics rituals  related actions, topics and places.

l  At the back of  the book there is an Engl i sh  word l i s t  keyed to the
pictures.

118pp. ¥980

HBJ College  Readers

ENCOUNTERS Third Edition OUR GLOBAL VILLAGE
by PAUL PIMSLEUR. DONALD BERGER, by ANGELA LABARCA, and

An ESL Reader and BEVERLY PIMSLEUR JAMES M.  HENDRICKSON

A compilat ion of  journal ist ic  art ic les organized progressively A reader with an international emphasis for low-intermedtate

according to level of difficulty and adapted to a 1,500-word students. Reading selections have been adapted from a wide
English vocabulary. Appropriate for use in basic courses as variety of sources for their general student interest  as well as
well  as at the intermediate level in non-intensive programs. for their cross-cultural emphasis.  All  four languages skil ls a r e
Various types of exercises are designed to promote real taught through carefully eomposed communication activit ies.
comunication  in the classroom. I l lustrated with photographs
and  l ine  drawing throughout .  192pp. ¥1,710 226pp. ¥2,090

Examination copy available

Harcourt Brace Jovanovich Japan, Inc.
lchibancho Central  Bldg. 22-I .  Ichibancho, Chiyoda-ku, Tokyo 102

Tel: 03-234-3912 ELT Hotline: 03-710-5180 (Shari Berman)
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Positions
Please  s e n d  Positions notices  t o  t h e  Announcements
Editor (address on page 3) to be received by the first of
t h e  m o n t h  p r e c e d i n g  publication.  A g e  sex, re l igion or
other forms of non-job-related specifications are not
encouraged.

(FUKUOKA) A language school seeks native
speakers of English for full-time positions from
October or November and also part-time posi-
tions from next January. Teaching experience is
preferred. Good remuneration and transportation
fee are provided. Please send your resume to
TOP Eikaiwa Gakuin, Tenjin Yuai Bldg. SF,
l-3-9 Tenjin, Chuo-ku, Fukuoka 8 10.

(GIFU) One permanent position for professor,
assistant professor, or lecturer to teach EFL at
various levels in our new College of Foreign Lan-
guages to begin its operation from April 1990.
May start teaching anytime in the present College
of Education between April 1988 and April 1990.
Native English speaker, M.A. or Ph.D. in a related
field, and teaching experience required. Must be
67 or younger as of April 1, 1988 (retirement at
72). Salary depends on qualification and experi-
ence. Full benefits. Send vita, list of publications,
photo, and five-minute audio cassette tape de-
scribing your recent research activites  (and state-
ment of present income if consideration desired)
by Jan. 8, 1988, to: Takafumi Hirose,  Chairman,
Department of Foreign Languages, Gifu College
of Education, 2078 Takakuwa, Yanaizu-cho,
Hashima-gun,  Gifu-ken, 50 l-6 1.

(KURE) Female English teacher, full-time, from
April 1, 1988. Approximately 20 teaching hours
a week, Applicants should have a college degree
and teaching experience, and submit a personal
history and two letters of recommendation. For
more information call Yoshiko Kawagoe at 0823-
21-2414. Kure Y.W.C.A., 3-l Saiwai-cho, Kure,
Hiroshima 737.

(NlIGATA-ken, TOKYO) International Univer-
sity of Japan, Graduate School of International
Relations, seeks adjunct lecturers for: (1) 1988
Summer Intensive English Program, Aug. 1-3 1.
One or two courses totaling 15 hours/week, some
materials preparation, course coordination.
Salary: ¥370,000,  plus free housing and travel
allowance; and (2) “pre-intensive” course
(Tokyo), December or January through July,
1988. Two evenings/week, two hours each ses-
sion. Emphasis on listening, discussion skills.

Salary: ¥l5,000/evening. Requirements: M.A.
or Ph.D. in EFL or Applied Linguistics, substan-
tial experience with advanced students, inten-
sive programs, and/or academic writing. Knowl-
edge of politics, economics, management helpful,

At I.U.J., an English-medium graduate school,
students are mature, generally proficient in
English (450-650 TOEFL), and highly motivat-
ed. Class size is small (8-15). Excellent computer
facilities are available for faculty and student use.
Please send CV and supporting materials to Mark
Sawyer, Director, English Program, I.U.J.,
Yamato-machi,  Minami Uonuma-gun, Niigata-
ken, 949-72. Interviews will be held at JALT ‘87.

(OSAKA) Full-time English teacher beginning
April 1, 1988. Should have some experience
teaching in Japan, preferably at the university
level, and have a good academic background.
Please send curriculum vitae by Oct. 17 to Prof.
Kajiwara, Setsunan University, The Faculty of
International Language and Culture, 17-8 Ikeda
Nakamachi, Neyagawa-shi, Osaka 572.

(TAKAMATSU) Teacher of English as a second
language to various age groups of Japanese. Na-
tive speaker of English with M.A. in ESL or a
teacher’s certificate. Qualified person who can
develop curriculum in professional manner.
Cooperative and receptive attitude. Good under-
standing of inter-cultural communication. Good
physical and mental health. Duties: 23 teaching
hours/week from Monday to Friday, plus prepar-
ation for classes, meetings to promote the atten-
dance of new students, several kinds of proof-
reading, and curriculum development. Salary:
¥180,000-¥230,000/month. Benefits: accom-
modation; commuting expenses; one-way return
travel fare to your home country, provided terms
of contract are satisfactorily fulfilled. One-year
contract (extension possible) starting April
1988. Send letter of application and resume by
Nov. 20 to: Lingo School, 11-6 Kamei-cho,
Takamatsu 760; tel. 08778-31-3241.

(JAPAN) Recruiting and Marketing Representa-
tive required for summer academic program
enrolling students between the ages of 12 and 18.
Should have strong presentation skills and be
able to speak, read and write English fluently.
We offer a 10% commission per enrolled student,
exclusive territory, a proven step-by-step market-
ing plan, promotional aids, business forms, and
continual support. Submit (in English) a cover
letter and resume to: Search Committee/Market-
ing Representative, Robinstrong Centre for
Learning Inc., 787 Pam Crescent, Newmarket,
Ontario, Canada L3Y 5B7.
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For more information  contact
Heather Saunders or Mike
Thompson at Longman  ELT,
Longman Penguin Japan Company
Ltd., Yamaguchl Building, 2-12-9
Kanda Jimbocho, Chiyoda-ku,
Tokyo l0l.Tel.  (03) 265 7627

Longman  
► Ill ► 
111111111 
111111111 -
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from Houghton Mifflin

Joseph F. Buschini  and Richard R.  Reynolds
352 pages, C 1986  Instructor’s Manual with  Tests, Transparencies

Editorial Advisor, Mikito F Nakamura, President, Japan Business English Association

Comprehensive, thoroughly researched text teaches students to im-
-prove business communication skills. Provides step-by-step instruction in
writing and revising letters, memos, reports, and documents. Style, punc-
tuation, and grammar guidelines in each chapter reinforce the basics of
good writing.

l  comprehensive coverage of essential business topics
l  authoritative style guides
l  developmental writing assignments and hundreds of exercises
l  chapter on world trade communications
l  up-to-date computer terminology
l  simulations of international business transactions and communications

with focus on Japanese and U.S. companies

 ALFA
The complete English program that teaches
students
how to use
the language
and how
the language
works
For adoption consideration, request an examination copy from
Yohan Publishers' Service  Department, 14-9 Okubo 3-chome, Shinjuku-ku, Tokyo 160. Japan

Tel .  03-208-0181
I

Houghton Mifflin One Beacon weet
Boston, Massachusetts 02108. U.S.A.

• Thetext 

ENGLISH 

for students 
whomean 
business 
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MEMBERSHIP INFORMATION

JALT is a professional organization dedicated to the improvement of language learning and teaching in Japan, a
vehicle for the exchange of new ideas and techniques and a means of keeping abreast of new developments in a rapidly
changing field. JALT, formed in 1976, has an international membership of some 3,000. There are. currently 30 JALT
chapters throughout Japan. It is the Japan affiliate of International TESOL (Teachers of English to Speakers of Other
Languages) and a branch of IATEFL (International Association of Teachers of English as a Foreign Language).

Publications - JALT publishes Tbe Language Teacher, a monthly magazine of articles  and announcements on profes-
sional concerns, and the semi-annual JALT Journal. Members enjoy substantial discounts on Cross Currents (Language
Institute of Japan) and English Today (Cambridge University Press). Members who join IATEFL through JALT can  receive
English Language Teaching Journal, Practical English Teacher, Modern English Teacher, and the EFL Gazette at
considerably lower rates.

Meet ings  and Conferences  - The  JALT Internat iona l  Conference  on  Language  Teach ing /Learn ing  at t racts  some 1500
participants annually. The program consists of over 200 papers, workshops and colloquia, a publishers’ exhibition of
some 1000 m2, an employment center, and social events. Local chapter meetings are held on a monthly or bi-monthly
basis in each JALT chapter.  JALT also sponsors special events annually, such as the Summer Seminar for secondary
school teachers, and regular In-Cunpany  Language Training Seminars,

Awards for Research Grants and Development - Awarded annualIy.  Application must be made to the JALT
President by September 1. Awards are announced at the annual conference.

Membership - Regular Membership (¥6,000) includes membership in the nearest chapter. Joint Memberships
(¥l0,000),  available to two individuals sharing the same mailing address, receive only one copy of each JALT
publication. Group Memberships (¥3,60O/pemon)  are available to five or more people employed by the same institution.
One copy of each publication is provided for every five members or fraction thereof. Associate Memberships (¥50,000)
am available to organizations which wish to demonstrate their support of JALTs  goals, display their materials at JALT
meetings, take advantage of the mailing list, or advertise in JALT publications at reduced rates. Application can be made
at any JALT meeting, by using the postal money transfer form (yubin furikae) found in every issue of The Language
Teacher, or by sending a check or money order in yen (on a Japanese bank) or dollars (on a U.S. bank) to the Central
Office.

Central Offke: Kyoto English Center, Sumitomo Seimei Bldg., 8F.,  Shijo Karasuma Nishi-iru,  Shimogyoku, Kyoto 600;
tel. (075) 221-2376. Furikae Account: Kyoto 5-15892. Name: “JALT’

62

JALT 11. ,;/:"'f:!fcft:1>f~n::, J1U/i:1i,i,,M11,;,;,;;: rr· > •. J: 1J H, •¥?:t\';,U 't.;.j~\\.~,1;:t){I!\ L. fl t1.::Jj/t6:lfr"f'"j/:;l-'/ 
1>1,,1 J 1: ~/Vt!fdr 7> )€1#: t rx16 ~ i_: , 1w1 = -i- iS •'f:flhl 1H*·c i', Hl.1'-c f=l 7f'i':LEH~ ¥13, ooo:l"i (7)~ ~ H1 t-,, ~lllff;JifH#,~ 

TESOL ,1JIJ11~IMH:. iiu1i:11?r:1l~,,t:¥?:1irti1r~1;, IATEFL, T1H;t;UJ;': 1 0~. f11~'?1l11.:Li.1iff1t ·c\,J-t, 

till\li~ • Uc<7J-!Ji::lt~c$i-¥ffii,o JAL T ~ J,[, l'ltli IATEFL ~ ~ 1.:: Ii, 1!/!M I~ c7l'r,f$/J· ir:> 6 tl:J~liUt,b {, Ji tJ ;Jc To 
:kfi&UiJIJfi • 11'-lkOOIW: k~-t. ~JlJJ,t,:: -t--i£~f9~/'f"jt,t,:: -t---, lr-:itfll\vlfl'IJ~'ff/J'd':> tJ ,t ·t, 
~ &II: .fll.tE, ~[:i;il.::30:SZ:Jt~d', t) iTo (*L~ll, fws, Lli/1'5, ex~. ff,W,, *EL +~. :lfCt{, rl§'lR!¥':, ~iA, ffii~, ftirC 
ffl#, *ff, ~JW. Mf.Yil, iAi'0, .fitii;, 1;1'5'., Ji\'l"m, .k!lEz, -fl!lfi, f.YilllJ, rt~. l:&/i/,, /!lit':, t0UJ, r,,1fffiJ, Mitt, itl1~l 
ffl1i:JljJ~~ • ,l'H!Hli JALT ~fM;;j it, 
fi.N.&Ufi,t •111Afijf (¥6.0001 - Jf-:C-&'f1J:JJ-!d!GvJfdit*i1Cc,,ii', ~flilfi.N. :.Yl0,0001 --HJ<;y}tl:t61lU, 
2 -t,/J"t-l*·c·L JALT ci Mlli:tit/lJIJ•, 2 r, 1.:~J '- 1 ftl\ I_ h·l'll'.M~ fl,j_·\, !:: \ • ·j ,jl:UYi-lifllil/\it\c/ l_: lo] L t"T, tifl~fi.l 
I ¥3,600- I ?'1 I- lwl !f!Jtl'i'kl :'i!Jn 6 fl/ii Ai;· s {',)'), I ft J , f~Jlb{~UJU, tl i 'L J ?, f.Iil.:, JALT C')ll:\li/itM' 1 %r,@c; 

tli:'!-ili t/J·, ,7M:fr:tWJ1J lift 0to jt,lljJfiJI. 1 ¥50,0110: ·JALT;f,t/]~~tti'6t•,t,c7)*ft!:: L C:--2-'!iHPJY}-C I'~ 
6 }i, l'\tliiJclkOO~.k~-'?'WIJ~'(!f-C, thK&!l&JCJM,J'; Hr--, t.' 1) , 1' Jl. t ~(7)!ji',:l'Jj ~~ltt: I) , Y., JAL T <7J t1JK&!l&Jt: {!J;ffi(7)~ 

:il1:-C'fL1'fH~lH6 _.._ I: yifr"i'1t6 hh·lJ~-c·to 
Afi~ Lit,,;;. • tH I,: jA,,hcJlfll;f;/!:tird}ltHtl\.l LI rf ,ic \j -· 1;{ M 5 - 15892, JJ□ AiH, - JAL T) ~ i'IJF!l L ·cf~ \,o fl'IJ'it-C'<7J $ 
Libh Vlt.:lt"Jlt-C~, i To 

ff075·221-2376 



Language Teaching. 
A Scheme for Teacher Education OxfordTM

Series  Editors: C N Candlin  and H G Widdowson English

Martin  Bygate
How is speaking to be defined as a language ability?
How have teachers and materials writers approached it?
How far does a communicative perspective require a
reappraisal of these approaches?

Classroom Interaction
Ann Malamah-Thomas
How can we best describe the classroom social
encounter?
What interactions are found in classroom discourse?
How do different teaching approaches require different
types of interaction?
What kinds of interaction create the best learning
conditions?

Roles of Teachers
and Learners
Tony Wright
What are the roles of teachers and learners in classroom
language learning?
What social and psychological factors influence class-
room behaviour?
How do the answers to these questions affect the
quality of language learning?

These are the kinds of questions considered in Language Teaching. Exploring
teachers will enjoy this new series which aims to involve them in a process of
task-based discovery by moving from abstract enquiry, through classroom
activities, to proposals for practical and informed action.

For further information please contact:
Roy Gilbert or Shelagh Speers

OXFORD UNIVERSITY PRESS
3-3-3 Otsuka, Bunkyo-ku, Tokyo 112  (03) 942-1101

Speaking 

-------------------------------------------------------------



Also a good chance to find out about the special features of each textbook you’re interested in.
 can’t afford to miss this comprehensive ELT exhibition: displays by major US/UK ELT publishers. Good

time to find out about recent trends in ELT teaching and publishing and to select your materials.
  range of ELT for children to adults: basic English conversation, listening, reading. composition, grammar,

business English, tests, audio, video, CAI, songs and games, reference books for teachers plenty of ELT

r

 Addison-Wesley  British Council  Cambridge University Press
 Collier Macmillan  COMET Publishers  Filmscan/Lingual  House
 Harcourt  Brace Jovanovich   Harper & Row + Newbury  House
 Houghton Mifflin Company  ILS/BBC   International Thomson

Books  Linguaphone  Longman   McGraw-Hill  Oxford Uni-
versity Press  Prentice-Hall  + Regents  Scott, Foresman & Company

 Toppan  Company

For further Information:  House)  University  Press)
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Advice on top-quality US/UK textbooks by foreign specialists in teaching English 
Teachers and the general public admitted free of charge 

__j3O presentations by prominent authors and editors: detailed explanation on contents of the latest imported 
EL T materials and how Lo use them. Ample time and opportunilil'" fur all thosl' quL·sliu11, you\l· always 
\,·anted lo ask directly. 
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