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| can't figure it out. My students won't talk.

Have you tried Person to Person? It has lots of pair-work designed to

get your students talking.

But | don’t know what they want to talk about.

Have a look at Person to Person. The functional approach is set in

daily life with language they can use.

But nothing seems to stimulate them.

They need a text written specifically for Japanese students, like

Person to Person.

What? A book written for Japan with realistic, relevant language and

lots of pair-work. How can | get hold of a copy?

B: Just send in the coupon below and Oxford-English will happily mail
you a FREE inspection copy.
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Commmmicarive Speaking and listening SKils

:T To: OXFORD UNIVERSITY PRESS

wx WX

>

333 Otsuka, Bunkyo-ku, Tokyo 112 @ (03) 942-1101

I.. I Please send me a FREE sample of PERSON TO PERSON.

Oxford™ Name:
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SpecialL Issue on

BILINGUALISM AND LANGUAGE EDUCATION

A many-faceted topic is bound to elicit a wide variety of responses, and this special issue of The
Language Teacher isa casein point, for it includes articles cutting across several of the dichotomies of
bilingualism: sequential vs. simultaneous; adult vs. child; tutored vs. acquired. Also represented are the
topics of acculturation and national language policy. Here is a quick sketch of this month’s contents:

Malcolm Benson’s article heads the issue with the argument that English language teaching in Japan
does not really deserve the castigation it is usually given, in light of the many Japanese who are able to

function abroad succesfully after their English training here in Japan.

Barry Natusch reports on the differing degrees of language acquisition and cultural assimilation
between two groups of expatriate Japanese women: those married to New Zealanders and those married to
Japanese men assigned to posts there.

Writing in Japanese, Kyoko Yashiro and Yoshihiro Nakamura, of International Christian University
and the ICU High School, analyze language maintenance curricula for Japanese children returning from
extended stays abroad.

Masayo Yamamoto, emphasizing the unstable and dynamic nature of bilingualism, points to three
factors which seem to be the most significant for developing bilingual children in Japan while lan
Shortreed, in an article reprinted from the Tezukayama Gakuin University Kenkyu Ronshu, reviews the
literature of the Canadian French-immersion studies, tentatively suggesting some applications to the
situation here in Japan.

The recent successful driveto install English as California’s official language is treated in two articles
excerpted from The CATESOL News; a similar movement to make English the official language of the
United States by constitutional amendment is the subject of a piece by S. Kathleen Kitao and Kenji
Kitao.

Along with the other books reviewed in JALT Undercover, topping off the issue are reviews of three
books on bilingualism.

Surely every reader will agree that these articles comprise an outstanding set of diverse, stimulating
readings on a topic of vital professional and personal interest. My sincere thanks to all the contributors.

Jim Swan, Guest Editor

patite e, e kit e e
THE JAPANESE UNIVERSITY STUDENT: BECOMING BILINGUAL

By Malcolm J. Benson, Hiroshima Shudo University

H. Douglas Brown’'s (1980) excellent account
of language |earning and teaching opens with the
happy phrase “becoming bilingual” (p. 1). It is
this writer’s contention that Japanese university
students are doing just that, and are simul-
taneously bi-cultural, in the sense that their
“cultural repertoire” (Guthrie and Hall, 1981,
p. 3) is constantly expanding to embrace new
aspects of the English-speaking lifestyle.

The words “becoming bilingual” deserve
consideration. They represent a quite different
level of thought from that expressed by “I'm
learning English,” or “I'm taking English classes.”
The reason they do so is vividly expressed
by Brown:

Becoming hilingual is a way of life. Every bone
and fiber of your being is affected in some way
as you struggle to reach beyond the confines of
your first language and into a new language, a

new culture, a new way of thinking, feeling, and

acting. (p. 1)
Here Brown immediately broadens the issue to
include the culture, the thinking, the feeling and
the behavior associated with the target language.
In doing so he reflects the recent realization (at
least for many language teachers) that the teach-
ing of alanguage is bound up inescapably with
the teaching of culture. Here | shal attempt to
show how Brown’s expanded notion of language
teaching is relevant to the Japanese university
student, and how, as teachers, we must be
prepared to explore and describe the overlapping
of language and culture as best we can.

From the Inside Out

The history of English teaching in Japan is
well documented (for a readable short account
see Koike, 1978) and it is not proposed to review
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(cont‘d from previous page)

While earlier definitions of bilingualism involved
the equal command of two languages (Bloom-
field, 1933, p. 56), more recent thinking on
the subject has altered that definition to the
possession of a repertoire in the L2 that is
“functional within a specific societal network”
(Kachru, 1986, p. 57). The “specific societal
network,” then, becomes the focus of interest
because it is in this milieu that the Japanese
university graduate will function.

While the precise delineation of such a net-
work is impossible, some commonalities may
be observed. These include the professional
terminology of whatever discipline the student
studied at university, implying considerable
reading and probably other work in academic
English; contact with internationally processed
information within that professional area; social
interaction with similarlyqualified Japanese who
likewise make use of internationally-processed
information and data; social interaction with
English-speaking colleagues, business partners
and visitors; professional or holiday visits to
English-speaking countries or to other arenas
where the most convenient lingua franca is
English; use of other communicative channels,
for example, computer, telephone, telex, or in
the writing of letters. In addition, there is the
considerable English press in Japan, including
newspapers and magazines, both aimed specific-
ally at ahbilingua/bicultura  readership.

The functional aspects of English in Japan,
mentioned above, have a direct effect upon those
who use or maintain them. Being purely func-
tional, however, there is no question of their
determining social reality in Japan; Japanese it-
self unquestionably does this. But functionality
does serve to create a “social identity” (Jupp
et al., 1982, p. 239) which is different from the
social identity of those who, for whatever
reason, effectively “drop” English altogether.
The ability to function within both the Japanese-
and English-speaking worlds marks a person off
as different. Kachru (1986) and others have
noted the correlation, in many countries, be-
tween the ability to speak English and the
possession of political or intellectual elite status.
In many African nations, for example, the
ability to communicate in English is a guaranteed
marker of high social status and is likely to be
translated relatively quickly into a prestige post
in government. While the hierarchical social
situation in Japan almost certainly precludes
such rapid occupational mobility, the fact
remains that English has a status here which
Chinese or Korean, for example, do not possess.

Being bilingual creates a dual social identity
for a person. Thisidentity includes access to the
international arena, whether in government, in
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business, or in academic life. The bigger and
more prestigious companies have for along time
had international sections where skill in English
is mandatory. In turn, being in the international
section opens up for a person opportunities for
travel and for further business contacts within
the international economic framework. Those
who can prove themselves adept in this sphere
are clearly good material for promotion, when
the time comes. Equally, Japanese academic life
has also been heavily involved with its counter-
part in English-speaking countries, primarily in
the sending of students for higher education in
the U.S., U.K. and Australia. In this regard it is
interesting to note processes of both diversifica-
tion and reciprocity: Japanese students now feel
confident enough to take on a more diverse
range of subjects when they go abroad (e.g.,
movement science, music and photograph, to
mention just three which the author has en-
countered recently) rather than the traditional
academic subjects. Equally, an increasing number
of English-speaking students are to be found on
the campuses of Japanese universities (Nishi-
mura, 1987).

Social ldentity and Cultural Values

The new social identity implied by bilingual-
ism is not, however, merely an “open sesame’
tojet-set living. It comes with strings attached, or
rather, with its own cultural baggage. English is
often promoted as an “egalitarian” language
because it has few honorifics, that it is in some
way “democratic,” or even that it is “neutral.”
Such arguments may be dismissed, except insofar
asthey are trying to express something about the
association of culture with language. Those who
have committed themselves to becoming bilin-
gual have de facto taken on the cultural baggage
as well. And since at any time in history any
language is necessarily expressing the assump-
tions of those who speak it, those who study
English are automatically exposed to the assump-
tions on which English is predicated. These
assumptions concern the ontology and episte-
mology associated with the culture in question.

One example will suffice. “Weed” is variously
defined as “any useless plant of small growth”
(Chambers 20th Century Dictionary: Kirk-
patrick, 1983); “any undesired, uncultivated
plant, esp. one growing in profusion so as to
crowd out a desired crop, disfigure a lawn, etc”
(Webster’'s New World Picture Dictionary:
Guralink, 1984); “a herbaceous plant not valued
for use or beauty, growing wild and rank, and
regarded as cumbering the ground or hindering
the growth of superior vegetation” (Shorter
Oxford English Dictionary: Onions, 1980). Not
merely are we running into all sorts of differ-
ences here which the reader may note, but it is
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evident that value judgments are constantly being

aoplied:  Who decides “use or beaty"? Wha sze
is “smal”? How can one plant be “superior”

to another? Incidentally, the Advanced Learner’s
Dictionary (Homby, 1974), on which English
teachers rely so much, is as bad as any: “wild

plant growing where it is not wanted (eg in a
garden, or in a field of wheat).” This definition
must be wonderfully clear in some parts of the
world!

Even more interesting than the welter of
values being proffered as definitions is the fact
that “weed” first appeared in this derogatory
or negative sense in the Middle Ages; prior to
that it just meant a fern. But with the increasing
sophistication of farming and the even more
important establishment of the English garden as
aplace of delight and relaxation, “weed” increas-
ingly came to mean a “useless” plant which had
to be removed. So the student who today learns
“weed” is aso learning a binary division of
plants into “good” and “bad.” While this new
knowledge does not necessarily alter the stu-
dent’s own version of how plants are categorized,
he or she has been exposed to the underlying
values which English speakers hold concerning
plants.

The idea that language implicitly categorizes
reality has been investigated by Lakoff and
Johnson (1980) in their delightful analysis of
English metaphors. Argument is frequently
expressed as war (“His criticisms were right on
target .” “I’ve never won an argument with
him.“); time is expressed as money (“How do
you spend your time these days?’ “He's living
on borrowed time.”) and love as madness (“I’'m
crazy about her.” “He constantly raves about
her.*), and so forth. The time/money metaphor
is particularly interesting in that it is derived
directly from the western industrial tradition of
paying workers by the hour, day, week, or what-
ever. Lakoff and Johnson suggest that the
metaphors of a language spring from basic
domains of experience (in the cases above these
are argument, time, and love) which themselves
are products of “natural kinds of experience”
(p. 117). These experiences are to do with our
bodies, to do with our interactions with the
physical environment, and to do with our per-
sonal interactions with others in our culture.
Both the physical environment and the person-
to-person interactions are products of specific
geographic and societal circumstances which
students of a language cannot hope to replicate
unless or until they live in the country in ques-
tion. This is what makes the learning of a
“second” language so different from the learn-
ing of a“foreign” one. More importantly, based
upon the arguments above, it is not unreasonable
to suggest that the terms “second language lean

September 1987

ing” and “foreign language learning” be replaced
by *“second culture learning” and “foreign
culture learning.” Our students are actualy
involved in leamning English a a second culture

Creating the New Social |dentity

In the case of Japanese students learning
English, what exactly is the nature of the culture
they are acquiring, and how can the teacher help
in this acquisition? Two levels of analysis have
aready been implied. The first and more striking
consists of the linguistic datawhich is offered to
the student. Teachers and texts together form
this initial input. doing so in a more or less
controlled fashion. As the student gainsin profi-
ciency, he or she is able to take more and more
charge of the learning, and to draw on a wider
range of sources (the media, the literature, etc.)
for his language experience. Discourse analysis
has provided us with descriptions of how speech
functions - for example, argument  are handled
in English, and many textbooks now make use
of these findings. Texts on writing (e.g., Blanton,
1981) show most clearly the culture-specific
nature of such functions, dueto the highly struc-
tured nature of written English. Teachers make
use of the same ideas when teaching reading,
usually stressing the notions of expectancy and
prediction; the student soon masters techniques
which enable skimming and scanning to replace
word-by-word progress. Culturally salient aspects
of English are thus offered implicitly: the stu-
dent in a conversation class is encouraged to be
assertive in English, to speak up and look the
other person in the eye. Reading is presented as
a highly functional activity in which the search
for meaning is paramount and must be accom-
plished quickly. This approach contrasts sharply
with all those traditions in which the printed
word has value in and of itself, and where cal-
ligraphy is a cultivated art. In English, the
printed word is to be consumed. However, even
such direct explication of how English speakers
approach language misses what | have termed
the assumptions and values implicit in it. This,
of course, is the second levd of andyss.

Assumptions and values are rarely mentioned
in the classroom largely because they are not
considered sufficiently functional. Yet they are

(cont'd an next page)

Special Issues for 1987
‘October/November (open)
December:

False Beginners < Torkil Christensen

Please contact the Editor if you would be
interested in guest-editing an issue of The

Language Teacher on a specific topic.
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(cont'd from previous page)

central to the study of English by providing the
student with the English-speaker’s world view.
Becoming bilingual requires awareness not mere-
ly of such tangible matters as the geography and
demography of the country and people being
studied, but also of the general cultural frame-
work within which the people live and move
and have their being. That cultural framework,
replete with cultural assumptions and values, is
part of teaching and learning every bit as much
as knowing how to write a correctly formed
sentence.

While this may sound onerous to many
teachers, there are good reasons why some
attention to cultural matters is important. One
of these is the lopsided view of the English-
speaking peoples that is presented in many
texts, and is daily reinforced in the media. Read-
ing texts provide the clearest example of what |
mean. Topics such as how the first astronauts
landed on the moon, on the social reforms that
swept the U.S. in the ‘60s, on how electricity or
the computer or penicillin have changed our
lives, all implicitly reflect notions of modernity,
justice, and equality as well as more personal
values such as belief in the individual, belief in
rational man, and belief in the scientific method.
In short, the connection between the English
language and “progress” is firmly established.
Now, while western progress in technology has
been spectacular in the years since the Industrial
Revolution, it has not been matched by social
advances. For example, we lack elementary
global understanding, such as how to extend the
benefits of science to al mankind, how to
control arms, or even how to live in peace with
our neighbors. These spectacular failures are as
much attributable to cultural traits as are the
successes. The same value (individual achieve-
ment) that creates a Nobel prizewinner also
creates greater global inequality. The values
associated with English speakers are not all
desirable or admirable, and students whose
classes regularly contain some cultural analysis
will readily comprehend this. Teachers who
point out basic cultural assumptions to their stu-
dents are hindering neither the students’ progress
in English, nor their awareness of cross-cultural
matters. | might have understood the French
better if some of my teachers had taken the
trouble to touch on aspects of the French
value system!

Rather than simply knowing some English,
Japanese students who are becoming bilingual
should be engaging themselves on both levels, the
level of primary language data and the level of
cultural assumptions and values. They should
expect, and get, encouragement from teachers to
pursue the study of English (or any other lan-
guage) in a holistic manner, seeing both the
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people and their language as the objects of
study. Becoming bilingual is, as Brown says,
“away of life.”

Malcolm J. Benson is currently a visiting
faculty member at Hiroshima Shudo Univer-
sity. He recently completed a Ph.D. at Florida
State University (Multilingual~Multicultural Edu-
cation) following teaching posts in Zambia,
Kenya, England, and Saudi Arabia.
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RESIDING ABROAD: BICULTURALISM AND BILINGUALISM AMONG JAPANESE

By Barry Natusch

For any migrant, living in a foreign country
presents a considerable challenge in terms of
coping with a new culture and using another
language. Despite general familiarity with west-
en cufoms and severd yeas of leaning English
at least in high school, many Japanese experience
difficulties when they temporarily or permanent-
ly live abroad. This article describes patterns
of cultural and linguistic adaptation among two
groups of Japanese migrants living in an English-
speaking country.

Over the past few years, the number of Japa-
nese living in foreign countries has been sharply
increasing. One prominent group is the Japanese
company employees who are sent abroad for
managerial, marketing, technical or training
reasons. Such company employees may reside
abroad for periods ranging between a few months
to several years and are sometimes accompanied
by their families. Another identifiable group is
the Japanese who travel abroad, permanently
settle outside of Japan and possibly intercultural-
ly marry. The following is a summary of some
findings of a sociohnguistic survey carried out
among 29 wives of Japanese company employees
and 47 Japanese women who had married inter-
culturally. Al nad been living in the New
Zedland cities of Auckland, Wellington and
Christchurch for periods ranging from one year
to 27 years.

The women were interviewed by femae
Japanese interviewers and the subjects’ profi-
ciency in oral English was assessed by native
speakers of English using the FSI oral test.
Differences in background and cultural adapta-
tion will be discussed together with the subjects’
oral English proficiency levels and patterns of
language maintenance and language shift.

Differences between the Two Groups

The 76 women were classified into two basic
groups. those married to Japanese company
employees (they were intraculturally married
and will be referred to from here on as INTRA
subjects) and those married to non-Japanese
husbands (interculturally married: INTER sub-
jects).

There were several differences in background
between the two groups. The INTRA group
had married at an average age of 24.9 years and
had departed from Japan to live abroad when
they were in their 30s or 40s. Only 58.6 per cent
had ever had a job. Most expected to reside
abroad for only two or three years.

By contrast, the INTER group had generally
married a little later (on average at 27.6 years)
and 83.0 per cent had worked at some job.
Furthermore, most had left Japan to live abroad
at an age which generaly coincided with their
marriage, they had lived in New Zealand for
several years and intended to settle permanently.

In the background of the subjects alone, then,
important differences emerged which suggested
that there may be quite different personalities
among Japanese women who remain within
Japanese society and those who settled outside
Japan. Theeis also evidence to support this view
in the work of Ervin-Tripp (1967) and De Vos
(1973) who conducted surveys of Japanese
women living in California. It was also found that
there was very little communication between the
company employees’ wives and the intercultural-
ly married women, possibly because of funda-
mental differences in background, personality
and experience.

Cultural Adaptation

Further differences were apparent when
patterns of the subjects’ cultural adaptation with-
in New Zealand were examined. One useful
framework for describing sociolinguistic adapta-
tion is Taft's (1977) model since it describes
cultural adaptation of migrants in terms of social
behavior and language use. There are four com-
ponents to Taft's model, which he describes as
cultural adjustment, identification, cultural com-
petence and role acculturation. Each component
isinvestigated by objective and subjective ques-
tions. Taft’s approach will not be fully gone into
hee only the ovedl conclusons will be reported.

The company employees’ wives had not
adjusted to life in New Zealand as well as the
interculturally married women had. The INTRA
group, for example, did not feel as comfortable
about living in New Zeadland as most of the
interculturally married subjects. Furthermore,
whereas only 6.9 per cent of the INTRA subjects
had a job in New Zealand, 66.0 per cent of the
INTER group were working.

All of the company employee wives were
Japanese citizens, whereas 36.1 per cent of the
INTER group had changed their citizenship to
New Zealand, Australia, United Kingdom or
United States. The INTRA group generaly felt
less accepted in New Zealand than the INTER
subjects. According to criteria such as these, the
INTRA group therefore identified themselves
more strongly as Japanese, whereas the INTER
group were more bicultural in their identification.

(cont'd on next page)
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In Taft's third component, cultural com-
petence is measured mainly by means of lin-
guistic measures. As will be shown in Section 5,
INTRA subjects were not nearly as proficient in
English as the INTER group. Taft argues that
greater proficiency in the target language indi-
cates greater cultural competence.

Finally, the INTRA subjects demonstrated by
their role behavior (e.g. in the preparation of
Japanese food and the use they made of Japa-
nese language) that they were more Jgpanese
oriented than the INTER subjects.

As investigated by using Taft's model, then,
the INTRA subjects had not adapted to life in
New Zealand as well as the INTER subjects had,
even when matched for length of residence. The
question arises as to what caused these differ-
ences in cultural adjustment between the two
groups. It has already been mentioned that most
of the INTRA subjects had left Japan while in
their 30s and 40s whereas most of the INTER
subjects had migrated from Japan while in their
mid- to late 20s. The INTRA subjects were all
married to Japanese husbands, while the INTER
group were all married to non-Japanese. There
was also a clear intention on the part of almost
all the INTRA group to return to Japan to live
(this study was pre-Silver Columbia!) in contrast

September 1987

to the INTER group, who had all made their
permanent homes in New Zealand. Background
differences such as these no doubt partially
accounted for the fact that the INTRA subjects
did not culturally adapt to life in New Zealand
& wdl a the INTER subjects did.

The pattern of cultural adaptation among
Japanese migrants described here shares many
similarities with experiences reported in other
countries. In North America, for example, Japa-
nese company employees identified themselves
as Japanese more strongly than Japanese wa-
brides married to Americans (Maykovich, 1976).
There were even more marked similarities be-
tween the Australian and New Zealand patterns
of Japanese cultural adapation. In Sydney, for
example, Japanese company employees tended
to be clustered in the same suburbs whereas the
homes of the interculturally married women
were more widely separated (Curson  and Curson,
1982) as was also the case in the New Zealand
cities of Auckland, Wellington and Christchurch.
In both the Australian and the New Zealand
surveys, the Japanese migrants, particularly the
INTRA group, had high educational and voca-
tional qualifications. This suggests that there
are some constantly recurring patterns in Japa-
nese migrant behavior in host cultures.

AZUSA PACIFIC UNIVERSITY
IN GREATER LOS ANGELES
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« Master of Education Degree with specialization in
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Japanese Language Proficiency

The Japanese interviewers reported that all
subjects appeared to be “native speakers’ of
Japanese with no evidence of any subjects having
“lost” the ability to orally communicate using
Japanese.

However, more than half of all subjects inter-
viewed felt that their Japanese language had
suffered some decline while living in New Zea-
land. Many reported that they experienced some
difficulty in recalling kanji when writing letters
or reports. Such feelings of decline in the ability
to use a native language after long periods of
residence in foreign countries have also been
reported for other ethnic groups (Lambert, 1984).

English Language Proficiency

The oral proficiency in English of the subjects
was measured in terms of the FSI assessment
scale, and it was found that the INTRA subjects
had much lower levels of proficiency than the
INTER subjects (see Table 1) even when thev
were matched for length of residence in English-
speaking countries (cf. the INTRA [-5 group
with INTER 1-5). The wide variation in profi-
ciency between the two groups was mainly due
to the fact that the INTER subjects had consider-
able opportunities and time available for learning
English from their English-speaking husbands
and families, which was not the case for the
INTRA subjects. Indications were that most
women had arrived in New Zealand with very

Table 1
FSI ratings of subjects’ oral proficiency
in English (percentages and means)
INTRA INTER
Women Women All
15 years 15 years INTER
FSI Level in ESC in ESC Women
0 - -
0+ 24.2 - -
| 48.3 - -
1+ 10.3 8.3 6.3
2 6.9 50.0 21.4
2+ 10.3 33.4 36.2
3 8.3 29.8
3+ 6.3
4
4+
5
Mean level
of group 1.310 2.416 2.657
N 29 12 47
ESC: Englishspeaking countries
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little proficiency in English despite the fact that
some of them had lived for short periods in
other English-speaking countries such as the
United States, the United Kingdom or Australia
before coming to New Zealand.

Very few of the INTRA subjects had develop-
ed beyond the level of FSI I+ (at which level
they could handle only socia formulae and
produce simple, halting sentences in English).
The INTER subjects, on the other hand, had
reached FS| Level 2 or 3 after living for between
five and ten yearsin New Zealand. These women
were able to talk confidently about various
social topics and their work, but their English
was nevertheless marked by distinctive accents,
lack of vocabulary and syntactic errors. These
results were similar to those reported by Curson
and Curson (1982) for Japanese migrants arriv-
ing in Australia. The data also suggested that
many of the INTER subjects did not continue
to improve their oral English proficiency once
they had reached level 2 or 3, a finding which
supports the notion that learners acquiring a
second language may reach a plateau beyond
which they do not seem to improve.

Several factors were investigated for their
possible relationship with the subjects’ oral
proficiency in English. Certainly intercultural
marriage appeared to encourage the attainment
of higher ora proficiency in English than intra
cultural marriage. The age at which INTER
subjects left Japan to live abroad was negatively
correlated with oral English proficiency (-0.5 24:
P<.0l), that is, the younger an INTER subject
had been when she left Japan, the higher her
oral proficiency in English at the time of the
interview. No correlation was observed for
INTRA subjects between these variables. How-
ever, feelings of acceptance within New Zealand
society were found to be correlated with FSI
ratings for INTRA subjects (0.555: p<.0l),
whereas no strong correlation was observed
among INTER subjects. Furthermore, there
was no particularly strong correlation observed
between length of forma education and FSI
ratings, nor between length of residence in
English-speaking countries and FSI ratings, for
either of the two groups.

The issue of improving English language
proficiency was also explored. As Just noted,
subjects did not seem to continue improving in
oral English proficiency uniformly over the years
they were resident in New Zealand but instead
appeared to reach a plateau of between FSI level
2+ and 3+ Most of the INTER group felt that
their language at this level was adequate for their
daily social and and work-related communica-
tion. It is also feasible that the women were

receiving both affective and cognitive positive
(cont'd on nexf page)
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feedback, as described by Vigil and Oller (1976),

which may have encouraged the fossilization of
habitual errors. An investigation of the subjects’
need to improve their oral English revealed that
the company employees’ wives felt a greater
need to improve their oral English than theinter-

culturally married women. Finally, the two learn-
ing strategies most favored by amost all subjects
for improving their oral English were “person-
to-person” approaches (meeting and talking with
native speakers of English, learning from a
teacher) rather than self-study methods using
textbooks or tapes.

Language  Maintenance
and Language Shift

It was not particularly surprising to find that
INTRA and INTER subjects used Japanese as the
primary language of communication when talk-
ing with their Japanese friends, but the main-
tenance of Japanese in this context was possibly
also associated with keeping their Japanese
cultural identity. The INTRA subjects (who
identified themselves strongly as Japanese) used
exclusively Japanese when talking with their
Japanese friends whereas the INTER subjects
(who identified themselves more as bicultural)
did not always use only Japanese when convers-
ing with their compatriots, but reported that
they sometimes slipped into English. The con-
clusion here is that Japanese was being maintain-
ed by both groups but more strongly by the
INTRA group.

Language maintenance also involves the pass-
ing on of the ethnic language to the children of
migrants. Quite different patterns were observed
between the INTRA and INTER groups. Japa-
nese was generally used by most of the company
employees’ wives when talking with their chil-
dren. Obviously, these women were more profi-
cient in Japanese than English, they were only
temporarily resident in New Zealand and so
there was probably a desire to maintain the
children’s knowledge of Japanese. Among the
intercultural families, on the other hand, the
children appeared to have had very little expo-
sure to Japanese. Most of the older residents
seemed to have brought up their children to
speak only English, but although a number of
the younger INTER subjects had attempted to
bring up their children bilingually during the
children’s pre-school years, it did not seem that
Japanese was being maintained by these children.

A shift in language use from Japanese to
English in certain situations was ohserved among
all subjects. The company employees' wives used
only Japanese in the private domain (such as
reading or letter writing) and when speaking with
members of their families. This contrasted sharp-
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ly with the interculturally married women, who
used a mixture of Japanese and English for their
individual activities, and mainly English for inter-
acting with family members. Outside the home,
for both groups, Japanese was the main language
used when interacting with other Japanese while,
naturally enough, English was used for speaking
with members of the host community. In sum-
mary then, the company employees’ wives were
maintaining Japanese to a greater extent than
the interculturally married women who were in
their turn demonstrating a considerable language
shift towards English particularly in family
interactions.

Conclusion

The results of this survey suggest that various
sociocultural variables should be taken into
account in any discussion of the second language
proficiency of Japanese migrants. There may be
considerable differences in background between
Japanese migrants who. intend to remain within
the sphere of Japanese society and those intend-
ing to settle outside. Explorations of bicultural-
ism and bilingualism require a model capable of
considering both cultural and linguistic indi-
cators. The survey results suggest that Japanese
women migrants who are bicultural tend to be
those who are also more proficient in English.
Asfar asoral proficiency in English is concerned,
it seems that intercultural marriage to a native
speaker of English helps a Japanese improve but
migrants are likely to plateau when they reach
the level where they can talk with some con-
liaence about social topics and their work. Fina-
ly, patterns of language maintenance and lan-
guage shift appear to be associated with second
language proficiency; the migrant who demon-
strates considerable maintenance of Japanese is
likely to be less proficient in English than the
migrant who shows a greater shift to English.

Barry Natusch has a Ph.D. in sociolinguistics
and has taught linguistics and ESL in Australasia
and the Pacific, the Middle East and in Japan.
His current research interests include discourse
analysis and the application of video and com-
pu ters in language teaching.
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GET READY

Interactive  Listening
and Speaking

[. Presentation

Prioes $1-312 sad Clothing

Listen 1o the name of the ciothing and ask the price. Follow this model.

Listen: Ring

Speak.  How much is this ring
Listen:  This nng? it's a dollar
Speak: A dollar?

Listen. That's nght. A doltar
Speak: Thanks

[ll. Production

\

e
(Fho.® Language in Stores
ik
Look at the illustrations. Follow this model.
S
is this 7
Speak: How much J
are these ?
This ?
Listen: 3 $5.00.
These ?

it
them

Speak:  $5.002 0K 11l m.{

Fine.

| ” it?
Listen:  You'll take {them’

[1. Recognition

Prices and Clothing

Listen to the advertisement Write the prices of tha itams.

~ . L
£

|V Extended or Gist Listening

Btery

Listen. Fi)l in the Dianks in the ilustration.

and exciting!

A: (F tly) Can I get an
copy from them?

B: Of course you can. After all, they're
Prentice-Halll

A: Speaking? In a listening text?

B Yeah, sure. Why not? What do you
expect from Prentice-Hall? They're
always coming up with something new

GO AHEAD.. .MAKE MY DAY! ASKMEFORACOPY
NORMAN HARRIS

Prentice-Hall of Japan

Jochi Kojimachi Building 3F 6-1-25 Kojimachi Chiyoda-Ku Tokyo 102 Japan
Tel. 03-238-1050
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SIGNIFICANT FACTORS FOR RAISING CHILDREN BILINGUALLY IN JAPAN

By Masayo Yamamoto

As unproved transportation and communica-
tion continue to shrink the world, even Japan,
which has been erroneously considering itself a
linguistically, culturaly, and racially monolithic
country, can not avoid facing the social phen-
omenon of bilingualism.

Although different language populations have
coexisted throughout Japanese history, they
have almost never received any attention in this
society. The purpose here is to focus on one
such population, “mixed-marriages’ and their
offspring.

As with other abstract concepts, the term
bilingualism is very difficult to define. In the
past, many scholars have tried to define the
term in a number of ways, ranging from very
loosely, such as in Weinreich’s 1953 definition,
“[t] he practice of alternately using two lan-
guages’ (Weinrich, 1968: 1), to rather strictly,
such as in Bloomfield's (1933:56) “native-like
control of two languages.” (For concise over-
views of this history, see Swain and Cummings,
1982; Skutnabb-Kangus, 1981.) In addition to
the complexity of the phenomenon which it
must cover, each definition has had its own
problems; none of them have been entirely
satisfactory. To avoid these difficuliues in defin-
ing bilingualism, recent researchers tend to
follow one of two paths. either to adopt an
established definition with some caveats, such as
Albert and Obler (1978) do, or “[r] aher than
attempting to provide a definition of bilingual-
ism,. . . (most specialists) prefer to work within
the framework of a typology of bilingualism
which allows for a clear delimitation of the
particular area of investigation within a larger
field” (Baetens-Beardsmore, 1982).

Although one single appropriate and exhaus-
tive definition has not yet been (and may never
be) established, two fundamental facts are
certain: one is that two (or, in cases of multi-
lingualism, more) languages! are involved, and
the other is that bilingualism is not a static
attribute, but a dynamic condition, subject to
change, either progress towards an ideal am-
bilingualisn? or regression back towards mono-
lingualism. The Japanese “returnee” problem
is an example which involves linguistic regresson
(language loss) among young people who have
lived outside of Japan for a certain period of
time (often due to having accompanied their
transferred parents abroad) and have later
returned to Japan. One of their languages,
usually the one used in the former community,
often goes unused and is forgotten: this is a

regressive transition - from a bilingua condi-

tion® to a monolingual one. However, if they are
put back into the community of the atrophied
language again, their linguistic ability can be
reactivated while they maintain the other lan-
guage: this is a progressive transition - from a
monolingual condition to a bilingual one. [Also
see Yashiro and Nakamura’s Japanese-language
article elsewhere in this issue - Guest Ed.].

This unstable nature of bilingualism, com-
plicated by the varying ways that researchers
define bilingualism, makes it difficult to esti-
mate the size of bilingual populations. Dulay,
Burt and Krashen (1982) estimated the number
of bilinguals in the world as “[o] ver a billion”
(p. 9), while Harding and Riley (1986:27)
assume that “[0] ver half the world’s population
is bilingual.” Since neither of them specifies
their criteria, however, we have no way of know-
ing how strictly they define “bilingual.”

For the purposes of this discussion, let us
assume a rather strict definition. In this case,
obviously Japan is not contributing much to the
world’s bilingual population. In Japan 850,612
people were registered as resident aliens as of
Dec. 31, 1985. Even if we estimated all of them
to be bilinguals (for historical reasons, it is un-
realistic to assume this), each with three family
members of Japanese nationality who are aso
bilinguals, the maximum possible number of
bilinguals derived from mixed-marriages among
the Japanese population could only be 3,400,000.
Even this generously overestimated figure would
comprise only 3% of the whole population of
Japan. Even if we include bilinguals with Japa-
nese nationality (other than the numbers of the
families described above, i.e., those who learned
a foreign language well through formal instruc-
tion rather than through environmental expo-
sure), the ratio of hilinguals to monolinguals in
this nation probably would not be changed much.

While the numbers are small, bilingual popula-
tions do exist in Japan, however. The largest
potentially bilingual group among non-Japanese
is the Korean population, which comprises 80.3%
of the aliens registered, followed by the Chinese
(8.8%), the American (34%), and al others
(7.5%), in 1985 (Nenpo, 1986). “Returnees’
and “Chinese war orphans” of Japanese national-
ity are candidate groups as well. The Ainu also
could have been another, if the Matsumae-han
in the Edo era and the Meiji government had not
imposed assimilation policies on them and ban-
ned their opportunities to be educated in the
Ainu language (Takakura, 1942; Sarashina,

(cont'd on next page)
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1970; Shintani, 1977). From among all these
potentially bilingual populations, the focus here
will be only on the families of “mixed marriages”
between Japanese and English speakers, especial-
ly the bilingualism of their offspring.

JapaneseEnglish ~ Mixed Marriages
and their Offspring

According to a government report (Ministry
of Health and Welfare, 1985:366-367), during
the past 20 years the number of mixed mar-
riages registered in Japan as a whole has been
increasing (from 4,156 in 1965 to 12,181 in
1985, with slight decreases in 1966, 1975 and
1977). The figure for marriages between Japa-
nese and Korean nationalities, which has ranged
between 47% and 60% of the whole number of
mixed-marriages, was 3.1 times higher in 1985
than in 1965. The growth rate of marriages be-
tween Japanese and Chinese, or between Japa-
nese and nationalities other than Americans, is
much more notable (7.7 and 11 times, respec-
tively), although the absolute number of
marriages cases in each of these groups has
continually been much smaller than the absolute
number of Japanese-Korean cases. Marriages
between Japanese-American nationalities general-
ly decreased between 1970 and 1977 (with a
slight increase in 1973), but the trend has
reversed itself since 1978.

The general rise may be attributed to an
increased number of foreign wives of Japanese
men: the number of Japanese females choosing
non-Japanese spouses has remained approximate-
ly the same (about 3,000+/-500 per year, except
for the sudden increase to 4,443 in 1985), but
the number of Japanese males marrying non-
Japanese females has drastically increased over
the same period (from 1,067 to 7,738).

Even with this general increase, however, the
number of mixed-marriages is still very small
compared with the number of marriages be-
tween two Japanese. In 1985, for instance,
12,181 mixed marriages were registered, of
which 7,738 cases were between Japanese males
and non-Japanese females and 4,443 cases were
between Japanese females and non-Japanese
males. In the same year, there were 723,669
marriages registered between Japanese, so in
1985 the ratio of mixed-marriages to the whole
was only 1.7%.

It is very difficult to obtain an accurate
number of offspring from mixed-marriages,
either registered or not, since not every offspring
is registered as an alien. Especially since 1985,
when the Nationality Law was amended,* many
children with one non-Japanese parent have
acquired Japanese nationality. It is also very
difficult to estimate the number of children who
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are in bilingual environments, because although
the offspring of mixed marriages are the persons
most likely to be exposed to two different
languages and cultural environments, not every
such child actually receives this kind of exposure,
unfortunately. If a minority population is large
enough, it is likely that a stable and supportive
community will be established, allowing the
frequent interaction by which the linguistic
and cultural heritage can be maintained and
transmitted on to the children. The community
may build schools for its children or organize
social activities to encourage and support itself.
However, this degree of exposure may be diffi-
cult to attain if the minority group population is
very small or geographically scattered around the
host country. In that case, the successful trans-
mission of the minority heritage is heavily
dependent on individual endeavor.

In environments where linguistic and cultural
support is not easily obtained, quite a number
of foreign parents are. frustrated to find their.
children speaking exclusively the language of
their surroundings, despite the fact that they
make strong efforts to expose their children to
the other language. Especially when the children
start their school life and peer pressure becomes
of prime concern, the tendency to speak the
language of the majority society becomes con-
spicuous. In some cases it has been reported that
the children of mixed-marriages demand that
the minority-language parent not address to
them m that language in front of their friends
(Saunders, 1982: 135).

On the other hand, some families achieve
success in raising their children to be bilingual/
bicultural. Answers to the question “What makes
the difference?’ may be several and complex. To
seek the answers, the linguistic environments of
mixed-marriage families have to be investigated
next.

Linguistic Environments of
Families of Mixed-Marriages

Large-scale investigations are yet to be done,
partly because this area of investigation is not the
mainstream of Japanese sociolinguistics (that is,
it interests only a very small group of people),
and partly because the subjects of the investiga-
tions are scattered around the nation. There are
also concerns of the subjects in regards to the
confidentiality of personal information.

In spite of these difficulties, avery small-scale
investigation of English-Japanese bilingual fami-
lies was done (Yamamoto, 1985). This was a
questionnaire survey distributed to mixed
marriage families in which one of the parents is
a native speaker of English and the other a native
speaker of Japanese. Although the number of the
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families who responded (55) was not large, the
data collected offer valuable information on the
environments of mixed-marriage familiesin Japan.

One interesting point of examination is the
language of choice between the parents and their
children. When the figures for parent-to-child
language choice are compared with the figures
for child-to-parent (Fig. ), the influence of the
language of the society on the children’s linguis-
tic choice becomes obvious.

Fig. 1
Language Choice Amon
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According to the survey, 62% of the English-
speaking parents almost always use only or
mainly English for communicating with their
children, while 29% of them speak both English
and Japanese to their children and the remaining
9% of them use only or mainly Japanese. Yet, in
spite of the parents efforts, only 31% of the
children speak in English exclusively or amost
exclusively to their English-speaking parents,
33% of them used both English and Japanese,
and 36% of them (5% more than the number of
children who speak in English) are reported to
speak mostly in Japanese.

On the other hand, 62% of Japanese-speaking
parents almost always speak in Japanese to their
children, 27% of them speak both English and
Japanese, and only 11% of them communicate
with their children primarily in English. When
the children’s communication pattern is examin-
ed, a similar pattern is found: in communication
with their Japanese-speaking parents, 69% of the
children use mainly Japanese almost always, 22%
of them speak both languages, and only 9% of
them use mainly English.

September 1987

While communication between
speaking parents and their children shows a
similar language selection pattern, the English-
speaking parents seem to be having somewhat
disappointing results in transmitting their lin-
guistic and cultural heritage to their children.

A similar phenomenon is reported by Clyne
(quoted in Saunders, 1982: 140).

... Clyneg's 1968 invedtigation of seventy-four
families with German-spesking parents and  chil-
dren dther born in Austrdia or ariving in the
country before the age of 5, showed that in fifty-
sx (755%) of the families the parents spoke only
German to the children. Yet in only sixteen
(286%) of thee fifty-sx families did the chil-
dren speak only German to the parents. In
twenty-seven  (48.2%) the children spoke a mix-
ture of English and German, and in thirteen
(23.2%) the children always answered their
parents in English.

These results seem to be rather discouraging
to tne parents who are hoping to raise their chil-
dren to be hilingual. However, there are families
who are successfully raising bilingual children.
Even in this small sample of 55, 11 cases report-
ed children older than 4 yearsold® almost always
communicating with their English-speaking par-
ents in English.

To try to discover a common pattern among
the successful families, seven factors from the
questions in the survey were examined:

1. the language used by the native(-speaking)
parents in addressing their children
2. the language used by the native Japanese

(-speaking) parents in addressing their children
3. the linguistic interaction pattern between

the English-speaking parent and the Japanese

(-speaking) parent
4. the linguistic interaction pattern between
siblings

5. the language of intruction at school
6. the parents’ degree of bilingual competence
7. the amount of experience living abroad

From this examination, there does not seem
to be a discernible pattern among the successful
families in regards to factors 2, 3, 6, and 7. It
therefore does not seem that these factors have
strong influence on the successful raising of a
bilingual child, However, the data suggest some
influence due to factors 1,4, and 5.

All of the 11 successful cases examined
reported that the English-speaking parent always
addresses the children in English. This seems to
be the very first and most basic condition for
raising bilingual children successfully. The same
observation is also made by Skutnabb-Kangus
(1981:28). This should not be surprising for, as
Kielhofer and Jonekeit maintain:

(cont’d on next page)
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(cont’d from previous page)

[1] f, for instance, one of the parents does not
have enough time (or interest) to spesk his lan-
guage with the child and the child's emotiond
bond to the other parent becomes . stronger,
then the child's language development will soon
reflect this: one of the languages will develop
faster. it will become the strong language, the
other'language will lag behind, it will become the
weak language. (Kielhofer & Jonekeit, 1983:16;
translated by Susanne Dopke, cited in Dopke,
1986:495)

However, while this may be a necessary con-
dition (especiadly if the children do not have in
the society a firm supportive linguistic com-
munity or group outside of the family setting),
this cannot be a sufficient condition, as the data
reported from past studies (Saunders, 1982;
Skutnabb-Kangus, 198 1), including this author’s,
show.

The linguistic pattern among siblings is also
suggestive. In cases where siblings communicate
among themselves in Japanese, according to the
survey, most of them also use Japanese to their
English-speaking parents. However, some of the
11 successful families reported that their children
use mostly English to communicate with their
siblings.

Although the data do not offer clear evidence,
the interaction in English among siblings seems to
have strong influence on its successful acquisi-
tion. Stewart’s (1964) observation of Black
English in Washington, D.C., suggested that
“children learn more language behavior from
members of their own peer group than from their
parents” (cited in Dale, 1976:281). In sharing
the same linguistic domain, siblings may have
the same (or, at least, a similar) function as the
members of the peer group.

Moreover, when parents are eager to “teach”
their language to their children, they are likely
to be instructional and pedagogical, and to ini-
tiate and control the conversation. This parental
strategy may act negatively on the language
acquisition of the children, as Dopke has noted:

The child-centredness or a parent’s behaviour
towards higher child is one of the many influenc-
ing aspects in the child’s acquisition of the
minority language,. . . (Dopke, 1986: 504-505)

It is due to the fact that the siblings are less
intentional than their parents, and their main
concern in their interaction with each other is
communication, rather than “teaching” language
to each other. From that standpoint, English
interaction among siblings, with the English-
speaking parent being largely relegated to the
role of linguistic informant, may foster its acqui-
sition better than English interaction between
parent and child.
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This strong emphasis on the importance of
sibling influence may seem to contradict the
parents’ role as linguistic informants described
above, where the consistent speaking of English
by the native English parent was called the basic
condition for bilingualism, but the parentsin this
case are, although subordinate in importance,
nonetheless contributing to composition of this
language domain, not distracting from it.

The school language may also have some
influence, although the data from this limited
survey did not supply any strong evidence for
this supposition. According to the survey, almost
all the children who go to an English-medium
school communicate with the English-speaking
parents either only in English or both in English
and Japanese. However, some of the children
who do not go to English-medium school also
use English to communicate with their English-
speaking parents. Other research, however,
indicates that the language of instruction at.
school could be very influential, although it may
not be a necessary condition. The well-known
Canada studies give strong evidence that under
good conditions an immersion program at
school may foster children’s bilingual acquisition
(Lambert & Tucker, 1972). [Also see Shortreed’s
review of the literature elsewhere in this issue -
Guest Ed.] In their longitudinal studies, groups
of English-Canadian children received instruction
exclusively in French in kindergarten and ele-
mentary school for five years (except for two
daily half-hour periods of English Language Arts
instruction during the last three years). Although
the experimental group went through an initial
retardation perdiod, by the end of the program
(Lambert & Tucker, 1972: 203-205) their English
was as good as the children in the English-
only control group and also their French skills,
while not quite equivalent, were generally
comparable with children from the French-only
control group.

Conclusion

Intuitively, it seems that parents of different
linguistic backgrounds should be able to raise
bilingual children naturally, or at least rather
easily and painlessly. However, the truth is that
it is not so. In order to raise bilingual children
successfully, it must be remembered that bilin-
gualism is a dynamic condition, not a static
attribute. It is important to keep supplying as
much bilingual stimulation to the children as
possible. If the society cannot offer a bilingual
environment, this requirement is placed onto
the parents’ shoulders. However, it is not pos-
sible for the parents to provide every single
possible bilingual condition. In that case, what
can and should be done is to maximize the

[cont‘d on page 23)
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(cont’d from page 20)

opportunities to supply the most influentia
inputs. Although the survey reported here
comprises only a smal set of data, a close exam-
ination of the successful families suggests that
three factors - the English-spesking parent
aways addressing the child in English, siblings
always interacting with each other in English,
and to a lesser degree, the child attending an
English-medium school might be the most
significantly  influential.

Masayo Yamamoto received her M.A. in ESL
from the University of Hawaii in 1981. She cur-
rently is a part-time teacher at Doshisha Univer-
sity and other schools in the Kansai area. She is
Japanese Language Editor for The Language
Teacher.

Notes

1. The criteria to determine distinct languages are

also  problematic. (See  Skutnabb-Kanges, 1981)
. 2. Halliday, McKintosh and Strevens term denot-
ing the capability of “functioning equally well in either
... lang . . inal domains of activity and with-
out any traces of the one language in . the other.”
(Baetens-Beardsmore, 1982). )

3, Since the attention to be drawn here is to the
dynamic nature of bilingualism, the degree of bilingual-
ism - incipient bilingual, functional bilingual, ambilin-
gual, éc. - an individual has to be is not discussed
~ 4. The law was amended in May, 1984 and went
into_effect in January, 1985. ) )

5. The ages of the subjects of this survey varied
from 0 to 19. To investigate the communication pat-
terns here between the parents and their children, the
cases involving children under 4 years old were dimina-
ed. The rationalization for thisisthat children seem to
go through a “unified language period” until sometime
around 3 years old, during which they do not dis-
tinguish the two separate linguistic systems. (Albert &
Obler, 1978:33; 'Y amamoto, 1984:123)
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THE CANADIAN IMMERSION PROGRAM:
AN EXPERIMENT IN SECOND LANGUAGE LEARNING

By lan Shortreed, Tezukayama Gakuin University
(Reprinted from the Tezukayama University Kenkyu Ronshu 21[1986] )

Over the past 20 years an unusua experiment
in second languege learning has been  conducted
throughout Canada. The immerson programs, as
they are now known, have presented a raher
datling dternative to more traditiona methods
of language teaching, an dtenative which has
been the subject of both extensve ressarch and
testing. This paper summarizes the history,
research findings and implications of the immer-
son programs for foreign language teaching in
Japan and other EFL contexts.

“l don’t think that studying in French has
caused any mental confusion. Sometimes | get
mixed up when I'm talking and my friends say it’s
because of my French, but | don’t think it is.
| just talk fast anyway!”

Pam Ayet, Grade 9 immersion, New Brunswick
(cited in Lapkin et al., 1982)

Historical Background

In the fall of 1963, Wallace Lambert and
Wdter  Pefidd, two internationally known
ressarchers in psycholinguigics and neurology a
McGill Universty, were discussing their children’'s
language education in the Quebec secondary
school sysem. The discusson focused on the
disma peformance of their children over the
course of dx years in the Quebec secondary
shool French language programs. Penfield and
Lambert were egpecidly anxious because of the
increesng need for Anglophone Canadians to
achieve higher levds of proficiency in French in
order to participate in Quebec society. Both men
agreed that the educational system was not
producing sudents with the requiste French
language ills to achieve this god.

Over the next year, Lambert began invedtigd-
ing the posshility of setting up an experimenta
study which would provide French language
ingruction across dl areas of the school curric-
ulum. After receiving pemisson from a group of
disgruntled Anglophone parents in the St.
Lambert school digrict of Montred and a large
ressarch grant from the Canadian government,
Lambert and his assistants set up the fird ex-
perimenta  immerson  program.

Research on Immersion Education

The St. Lambert Study

Lambert had been origindly approached by
the St Lambet Paent-Teacher Associaion in
the fal of 1964 to act as a hilingud education
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advisor. During this period, many parents of the
predominately English-gpesking community  hed
complained about the poor levd ot French fan-
guage indruction in the public schools and they
requested that Lambert and his colleagues at
McGill st up an expeimentd French-languege
education program. Lambert agreed to their
request on the condition that the program would
have to be subject to extensve experimentd
testing and evauation.

In the fal of 1965 the firg early immerson
sudents entered kindergaten where dl ingtruc-
tion was conducted in the French language. In
addition to this experimentd group of English-
spesking children, two control groups were aso
monitored, a group of French-speaking children
receiving normd ingruction in ther native lan-
guage and a group of English-gpesking children
who ds0 recdved dl indruction in ther native
language. The reason these two control groups
were used was o0 tha comparisons both in lan-
guage and academic achievement could be
conducted across dl three groups.

After two years of immeson schooling, a
lage battery of standardized language, academic,
and inteligence tets were given to dl three
groups of students. As was expected, the experi-
mentd immerson dudents lagged behind ther
control group counterparts in a number of aress,
eyecidly language proficiency. When compared
with the English- and French-spesking children
receiving indruction in their naive language, the
early immerson students scored lower on tests of
English vocabulary and reading and sgnificantly
lower on dmogt al meesures of French languege
except on tests of word discrimination and sen-
tence completion. However, in tests of academic
achievement, the immerson dudents were equd
to the control groups, scoring as well on stan-
dardized mathematics tests for students at this
grade levd. This was an encouraging sign, since
many of the early immerson sudents parents
were afraid their children would not be able to
keep pace with sudents receiving  instruction
in ther netive language.

As sudents progressed in the immersion pro-
gram beyond the firs grade, subsequent testing
revealed that they performed as well as their
control group counterparts in dmogt dl areas of
the regular academic curriculum. By the end of
the second grade, after receiving forma instruc-
tion on the English language, the immersion
sudents English skills were equad to the English
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control group. Similar gains were found for the
immersion students’ performance on French
language tests when compared to the French
control group, dthough they were ill far from
achieving native-like proficiency.

At the end of sx years of this experimenta
program, Lambert and his colleagues completed
thelr report, which found that the early immer-
son programs were extreordinarily  successful
(see Lambert & Tucker, 1972, for details). Not
only had dudents ataned an unusudly high
proficiency in a second Language, far surpassing
dudents who receved norma language ingtruc-
tion in the Quebec public school system, but
they had done so without suffering any detri-
mental effects in other academic aress. Moreover,
on tesds measuring cognitive development, the
immerson  sudents outperformed their  control
group counterparts on a number of criterion
messures, pecifically on tests messuring  cogni-
tive and linguidtic flexibility (Bruck, Lambert &
Tucker, 1974, 1976). The cognitive and socid
psychologicad dimensons of immerson educa
tion shal be discussed in the find section of
this paper.

The Ontario Studies

Because of the unusua success of the S
Lambert program in Quebec, other provinces in
Canada began to invedtigate setting up sSmilar
programs. Like the . Lambert project, these
programs were dso subject to extendve testing
and evaluation. However, unlike the original
immersion research in Quebec, the Ontario
dudies examined a number of additiond veri-
ables in hilingua education prograns Raher
than comparing only immerson programs where
sudents begin their education by being indruct-
ed totdly in a second language thee studies
compared the effects of four different immersion
programs. the early totd immerdon programs in
the Ottawa school digtrict; the early partid im-
mersion programs in the Toronto school didrict
where dudents received hdf of their ingruction
in French from the outset of their schooling; and
finally, the late immersion programs, where
sudents begin to receive ether dl ingruction in
a second Language from Grade 7 (late total
immerson) or only some of ther indruction in
French (late patid immerson). Because of the
enormous scope of this research, which stretches
over a tenyear peiod, only a generd summay
of the findings of these studies will be reported
here (for an excdlent summary of the Ontario
studies see Swain & Lapkin, 1984).

The Ontario dudies were primarily concerned
with examining two mgor varidbes in immerson
schooling: the age & which dudents begin im-
merdon programs and the effects of differing
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amounts of exposure to a second language across
al areas of the school curriculum. Both of these
vaidbles turned out to have a dgnificant effect
on the outcomes of the four immersion programs
described above. The early totd immersion stu-
dents from the Ottawa study outperformed the
three other immersion groups when assessed for
overdl proficiency m the French language (Swan
& Lapkin, 1984:45). Like the &t. Lambert study,
these ealy immerson sudents had achieved
ndive-like command of French on messures of
ligening and reading comprehenson and generd
French achievement (as messured by the Test de
rendement en francais), while the late or partial
immerson students scored significantly lower on
the same battery of tests. Moreover, the early
total immersion students performed as well on
standardized tests in science and sodd  Studies as
students receiving indruction in their native
language, while the late and patid immerson
sudents scored dightly lower on the same bat-
tery of tests when compared to students at the
same grade levd who received dl indruction in
their native language. One explandtion for this
outcome has been advanced by Cummins (1979),
who suggests that sudents in immersion pro-
grams must achieve a “threshold” level of com-
petence before they can be expected to peform
as well in content area subjects as students
recaving indruction in ther naive language In
other words, the partid immersion students may
not have had the linguigtic skills to comprehend
more complex concepts being taught in a second
language, wheress the early immersion dudents
had achieved the requisite threshold competence
to follow such ingruction. Thus, the first vari-
able of age turned out to have a significant effect
on the reative outcomes of the four different
types or immerson programs.

The second mgor variable, length of exposure
to French language indruction, was dso shown
to have a dgnificant effect on the achievement
of late immerson gudents. Students who had
teken more French courses in the eementary
grades prior to entering late immersion out-
performed those students who had taken fewer
courses in elementary school. This greater
amount of exposure in early schooling provided
an important foundation by which the late im-
mersion students could progress in their mastery
of French. Smilaly, when follow-up dudies
were caried out on'lae immerson sudents who
went on to teke additiona content area courses
taught in French, these dudents outperformed
their counterparts who began to take more
courses taught in English. This suggests that late
immersion students benefit from follow-up
programs, especidly in universty leve educa
tion. This is now only beginning to be imple-
mented in a number of Canadian universties
a this time.

(cont’d on next page)
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The overall conclusions from immersion
research in Ontario have been that early immer-
sion schooling provides the optima environment
for nurturing both second language skills and
improving academic performance across the
curriculum. Other immersion programs, such as
the late or partiad immersion programs, result in
equally impressive gains in French language
proficiency when compared to normal French
language programs in the elementary and sec-
ondary schools, but fall short of the impressive
results of the early immersion programs. The
important point to be made here, however, is
that both parents and their children have a
choice of programs to choose from, depending
on their motivations and commitment to learning
French in an English-speaking environment.

U.S. Studies

Much of the research on immersion education
in the U.S. has been caried out in Cdifornia,
specificaly in the Culver City Spanish immersion
program. The studies to date have lacked the
rigorous controls of the Canadian studies, how-
ever, equally impressive results have been report-
ed recently in a U.S. government-sponsored
study by Campbell et al. (1985). In this study, a
three-way comparison was conducted across total
immersion. partia immersion, and normal
foreign language programs in a cross section of
U.S. eementary schools. The findings of the
study once again showed that both total and
partiadl  immersion students significantly  out-
performed students who received norma foreign
language instruction in the elementary schools.
Like the Canadian immersion studies, the total
immersion programs yielded the most impressive
results, followed by the partid immersion pro-
grams. Figure 1 (Campbell et al., 1985: 50) below
shows the results for the three groups on the
Modern Language Association Test of Spanish
for listening, speaking, reading, and writing:

MEAN PERCENTILE SCORES BY MLA SUBTEST

Listening Soesking Reading Wriling

1 Normal B Partial inmersion B8 Immersion I

Cognitive & Social Psychological
Consequences of Immersion Schooling

While researchers have been primarily con-
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cerned with the academic outcomes of the
immersion programs, two additional areas of
interest which have received a good deal of
atention are the cognitive and socia psycholo-
gica consequences of immersion education. In
the former category, recent research on the
cognitive operations of bilingual children has
overturned earlier research which concluded
that bilingual children were handicapped by not
achieving full mastery over any one language.
Much of this earlier research was conducted with
immigrant children who were forced to learn a
dominant language (English) while preserving
their native language in the home. Lambert
(1977) notes that such environments, which he
cals “subtractive” bilingualism, result in a very
different profile of the bilingual child in com-
parison to “additive” bilinguaism such as in
Canada, where a magjority language group, in
this case English native speakers, acquire a
second language. Recent research in Canada has
shown this to be true, with immersion children
outperforming monolingua  children in  impor-
tant areas of cognitive development, ranging
from achievement on standardized psychologica
and 1Q tests as well as genera academic achieve-
ment (see Swain & Cummins, 1979, for a review
of this research). While some researchers have
argued for superior neuropsychologica  func-
tioning in bilingual children, a more moderate
conclusion seems to be that there are not, as
was once believed, any noticeable handicaps
resulting from bilingualism (Genesee, 1982). In
fact, much of the popularity of these programs
in Canada comes from the excelent academic
performance that immersion students show
throughout their schooling. These results are in
striking contrast to some of the “shamanistic
mythology” of Tsunoda (1985), who makes
unsupported  conclusions regarding the detri-
mental  effects of Japanese children learning a
second  language.

Anocther important area of research on immer-
sion schooling has been with the attitudinal
changes among English-speaking immersion stu-
dents toward Canada’'s French-speaking minority
population and their perception of themselves as
bilingual speakers. Early research in this area by
Tucker and Lambert (1975) indicated that
immersion students were better able to identify
with Francophone minority groups while aso
having a positive evaluation of their own ethnic
identity. Subsequent research by Genesee.
Tucker and Lambet (1978) found that this
effect became less marked as students progressed
through tne immersion program. As Genesee
(1982:36) points out, the influence of the home
environment makes it very difficult to assess the
relative contribution of immersion schooling
towards ethnic attitudes and more specificaly
towards Canada’s minority French-speaking
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population. However, the current boom in
immersion schooling throughout Canada can
only result in more harmonious rdations be-
tween Canadds French and English-spesking
populations, a result which no one would have
expected during the fiery years of Quebec’'s
separatiss movement in the '60s and " 70s.

Immerson in Japan?

A question which, of course, arises is whether
immersion education could be successful in
Japan. Based on the results from the Canadian
ressarch, many Japanese educators would love
to see dmilar results from language programs in
tne sconday  schools here as well. But there are
important qualifications to note before adopting
such a system. Firdt, the sociolinguistic milieu of
Japan suggests that “a subtractive” form of
bilingualism is very much in place today and
reflected in the atitudes of both children and
parents towards the learning of another lan-
guage (Hildebrandt & Giles, 1980). While English
is looked upon as a necessxy instrument for
commerce, it is learned primarily for pragmatic
rather than cultural purposes. Secondly, Japanese
children have the additiona burden of ther own
“kokugo”  dudies in eementary and secondary
schools which leaves them little time to devote
to learning a second language. It could be argued,
however, that foreign language dudy should
begin & an ealier age than the fird year of
junior high school, dnce the research dearly
suggests that there is a podtive correation be-
tween the age & which foreign language indruc-
tion commences and the eventud proficiency
achieved (see Long, Scacdla & Krashen, 1982,
for a review of the literature on age).

A more practicd dternative which can be
derived from the immerson gpproach applies
to post- secondary or university level education.
For dudents who continue to study a foreign
languege a the universty leve, greder atention
should be given to studying content area subjects
through a second language. Rather than offering
coursss cdled “English Conversation”  (nobody
redly knows wha this means), language curric-
ula can be structured so that students may study
subjects such as linguidtics, anthropology, and
other socid sciences or pure sciences (eg. com-
puter science) through the medium of a second
language (not necessaxily English). There ae d-
reedy a number of Jgpanese private universties
which offer such ingruction (1.C.U., Joshi, and
Sophia) and the results are clearly impressve.
One thing that seems to be dear, however, is that
present second language programs are not pro-
ducing students with the requisite skills or
knowledge to use ancther language in ther work
or research. In this sense, immerson education
offers some atractive dternatives for designing
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more innovative language programs for the
future.
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CATESOL BOARD SAYS NO TO 63

What is being called the “English-only initiative” has been springing up all across the United States.
Reprinted below are excerpts from the CATESOL Newsdetter - CATESOL President at the time, Rita
Wong, gave her perspectives on the issue in October 1986, at which time the CATESOL Board of Dir-
ectors had decided to oppose “Proposition 63,” as the amendment to the California Constitution was
officially called. Below, in addition to the text of Proposition 63, are reprinted Wongs ‘Letter from the

President” to the CA TESOL membership

before the issue was voted on by the citizens of California, and

her letter in December 1986, when it was known that the amendment had passed.

(Reprinted from CA TESOL News, October 1986)

When | fird started hearing about Propostion
63, commonly referred to as the English-only
initiative, 1 did not pay much attention to it. |
thought the propodtion, which would amend
the Cdifornia Condtitution to date that “English
is the officid language of the State of Cdifornia”
was an innocuous, If wasteful effort to legidae
the obvious. After dl, do we need to pass a law
deting that the dollar is the officid currency
in Cdifornia?

But then | began to hear from concerned
CATESOL members, damed by the implica
tions of the initiaive and by the potentid harm
it could cause should it pass. “Harm?’ | thought.
“What harm could possibly result from a law that
smply dated that English was the officia lan-
guage of the date?

| decided | had better educate mysdf on the
issue. | got a copy of the text of the proposed
lawv. | saw that Section 6 would be added to
Article 11l of the Conditution.

Reading the complete text of the proposed
law (see text of Section 6), | redlized thet it was
more than a smple staement of the obvious.
The initiative requires the Legidaure to “take
al seps necessary” to preserve the officid status
of English and prohibits it from making any law
“which diminishes the role of English as the com-
mon language of the State of California.” It
requires the Legidature to enforce the tems of
this initiative by “appropriate legislation.”
Furthermore, it sanctions legd actions aganst
the state by anyone - citizen or non-citizen,
resident  or non-resdent - anyone who believes
that the date is not taking al steps n
to preserve and enhance the role of English as a
common language in Cdifornia

But what does dl this redly mean? Why is this
initiative on the balot now?

In my opinion, the impetus for this initiative
is fear - the fear that English is in danger of be-
ing overrun by other languages and that it is in
need of protection. Read the argument in favor
of Proposition 63 in your eéection materias and
see if you do not detect this fear, as | do. It
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spesks of “fears and tensons of language rivd-
ries and ethnic distrust,” of threats to our
Ameican heitage by “language conflicts and
ethnic separatism,” of “a serious erosion of
English as our common bond.”

| do not think it is mere coincidence thet this
initigtive comes a a time when the results of
immigration from Latin American and Asian
countries are becoming highly vishle in dates
such as California. The appearance of large
numbers of foreignlooking people and sgns in
foreign languages, for those who had never
encountered them before, can be understand-
ably frightening and threatening. However,
using the law as an attempt to dead with these
fears is not a solution. Educetion is.

We need to educae Cdifornians who have
limited multicultura experiences as much as we
need to provide English indruction to non-nétive
English-spesking residents.  Proposition 63 does
not provide for either need. It does not support
the role of English in a postive way, for exam-
ple by providing funds for much needed English
indructiona programs. What it does do is cregte
potentiad  problems.

What these potentid problems may be can
only be speculative, but according to the dtaff
counsd of the ACLU of northern Cdifornig
Edward Chen, any form of multilingua assstance
could be interpreted to diminish or ignore the
officid role of English, and on that bass, multi-
lingual 911 emergency operators, courtroom
interpreters, and socid services could be dimi-
nated. State funding for bilingual education
programs could aso be diminated. Under Propo-
stion 63, any individua could sue the date to
diminate any of these or any sarvice which are
seen to diminish or ignore the role of English
in the dtate.

As language specidiss, we know firs of dl
the tear underlying this initiative is groundless.
The role of English in the world, let alone
Cdifornia, has never been more centrd then it
is today. We know that non-native speskers
want to learn English; they do not al achieve
equa results at the same rate, but the desire to
learn is there. We do not need a law that meredly
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dates the obvious. We certainly do not need a
lav that may end up diverting vauable resources
away from where they should be spent on
education - and spending them on codtly legd
procedures which may teke away socid services
from those who need them.

We have an obligation to our students, to their
families, and to oursdves to ensure that our laws

September 1987

ae reponghble laws. After a grest ded of reading
and discussion, | do not think Proposition 63 is
a respongble law. The CATESOL Board of Direc-
tors, a its meeting on September 6, concur [sic].
By a unanimous vote, we went on record as
opposing the proposition. | hope that you will
sudy the messure carefully and come to the
same concluson we did.

(Reprinted from CATESOL News, December,

Well, Proposition 63 passed. Now what? Now
that English is officidly the language of our
dae, does that mean that more funds will auto-
maticdly be made avalable to English languege
instruction programs for non-native English-
speeking resdents? The answer to this last ques
tion is no.

While the officid status of English can be used
as a supportive argument for legidative proposals
for increases in funding, the propostion itsdf
does not include provisons for such. Where
funds are concerned, we must ill go the route
of getting bills written and passed.

Even when a hill has passed both the Senate
and the Assambly, it is dill vulnerable to a veto
by the governor. As we saw in the last legidaive
sesson, AB 2813, which would have extended
the sunset date for various programs including
bilingud education until 1992, was passed by the
legidaure but vetoed by Governor Deukmgjian.
Unless the legidaure succeeds in overriding the
veto in this legidative sesson, as of June 1987,
school didricts will no longer be required to
provide specid English language indtruction to
LEP (limited-English-proficient) sudents. If this
happens, large numbers of LEP sudents could
once again be placed in regular classss to floun-
der without specific ESL assstance. Smilaly, SB
2109, which would have appropriated $6 million
to adult education programs, was vetoed by the

governor.

CATESOL  Support

CATESOL has actively supported both hills.
In addition, we are preparing a position paper on
how we think LEP students in the public schools
should be served. This paper will hep us respond
to hills that are introduced. It will aso guide us
in informing legidators of the kinds of hills we
would like written.

The passage of Propostion 63 taught us the
importance of educating ourseves and the public
and the need for us as an organization to take a
more active role in this area. We are now examin-

ing ways we can inform the voting public, the
legidators and the governor of the world of
second language learners and the process of
soond  languege  learning. We hope tha more
informed decision makers will be more sympa-
thetic to the needs of our students.

Text of Proposition 63

Section 6.

(@ Purpose
“English is the common language of the
people of the United States of America and
the State of Cdifornia This section is in-
tended to preserve, protect and strengthen
the English language, and not to supersede
any of the rights guaranteed to the people
by this Constitution.”
(b) English as the Official Language of
California

English is the official language of the
State of Cdifornia
(c) Enforcement

The Legidature shdl enforce this section
by eppropriate legidation. The Legidature
and officids of the State of Cdifornia shdl
teke al seps necessary to insure that the
roe of English as the common languege of
the State of Cdifornia is preserved and en-
hanced. The Legidature shdl make no law
which diminishes or ignores the role of
English as the common language of the Stae
of Cdifornia

(d) Personal Right of Action and

jurisdiction of Courts

Any person who is a resdent of or doing
busness in the State of Cdifornia shal have
danding to sue the State of Cdifornia to
enforce this section, and the courts of record
of the State of Cdifornia shdl have jurisdic-
tion to hear cases brought to enforce this
section. The Legidature may provide reason-
able and appropriate limitations on the time
and manner of suits brought under this
Section.
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THE ENGLISH LANGUAGE AMENDMENT

By S. Kathleen Kitao, Michigan State University, and

Kenji Kitao, Doshisha University

In 1985 the English Language Amendment
to the Conditution of the United States was
proposed. This amendment will soon be con-
sdered by the United States Congress.

The text of the amendment reads, in part:

Section 1: The English language shdl be the
offica language of the United States.
Section 2 Nether the United States nor
any State shdl require by law, ordinance,
regultion, order, decree, program or
policy, the use in the United States of

any language other, than English.

According to Congressman Norman Shum-
way, who Introduced this amendment in the
House of Representatives, the amendment is
important for maintaining the unity of the
people of the United States While the English
language is used by cusom, it has never been
mede the officid language of the country. Since
immigrants to the United States come from
many different countries, it is important for
Americans to have something that unifies them,
and that has dways been the English language.

Some Americans, citing problems  between
language groups in other countries, fed thet
recent use of other languages by and for im-
migrants is a divisve factor in the United States.
They want to affirm English as the officid lan-
guage of the United States and prevent federd
or dae governments from requiring use of any
other language. They cite requirements that
voting maerids and drivers manuds be pub-
lished in languages other than English (the
Cdifornia drivers manud is printed in sx lan-
guages). They dso point out that in some parts
of the country (paticularly in Florida, Texas
and Southern Cdifornia, where there are many
non-Englishspesking  immigrants) it is difficult
for a person who does not speek a language
other than English (usudly Spanish) to get a
job. The proponents of the amendment also
object to hilingual education, which, they say,
perpetuates the use of languages other than
English.

Historically, immigrants to the United States
have been expected to lean English, the lan-
guage of the United States Those who did not
learn English were at a severe disadvantage in the
job market, and generdly ended up doing menid
jobs. Immigrants often continued to use ther
native languages in their homes and in their
ethnic neighborhoods, such as in the Itdian s

tion of New York or the Chinese section of San
Francisco. In such communities, neighbors spoke
the language of their native country among
themsdves and signs gppeared in that language.
Immigrants had newspapers in ther native lan-
guage. Even today, newspepers are published in
hundreds of languages in the United States. How-
ever, Americans expect people who come to the
United States to be able to spesk English in order
to ded with people outside of their ethnic group.
Clases in English as a Second Languege ae
offered by school sysems and other organiza
tions. Children of immigrants were genedly
educated in English-medium schools, even if
they did not spesk English initialy.

In the late 1960s and early 1970s, this began
to change. More and more provison was beng
made to atempt to ease the language problems
of immigrants and of their children. This took a
number of forms In some cities sSgns in the
languages of the immigrat groups gopeared.
Cities and dates began providing information
and savices in the native languages of the im-
migrant groups within ther borders, such as
dlowing immigrants to agpply for jobs or teke
driving tests in ther native languages.

One of the most controversd and widespread
examples has been hilingud education. It was
noted that, due to their low language profi-
ciency, children of immigrants had difficulties in
school. They could not understand the content
of ther classes, which were taught in English.
By the time ther English became fluent, they
were behind in the content areas of ther classes.
To prevent these sudents from fdling behind
while they were learning English, schools where
there were a large number of children of im-
migrants from a particular country began offer-
ing a leest some of the cdlasses in the immigrants

ndive languege

Opponents of bilingual education counter
that children will learn English better if they are
forced to use it. When cdlasses are offered in their
netive language, these children do not need to
use English, so they continue to depend amost
entirdy on their naive language. Classess in the
native language only postpone the inevitable
time when children have to learn English to
function in the larger culture and to get jobs. In
fact, the opponents point out, in certain parts of
the country, high school sudents can graduste
without having learned English.
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The issue involved in this amendment has
become a very important and emationd one in
many parts of the United States. Proponents of
the amendment argue tha, for the purpose of
nationa unity, it is vitd to affirm English as the
officid language of the United States No specid
provisons were made for immigrants who came
to the U.S. in the past, and many of these im-
migrants were very successu.  They managed to
learn English and start businesses, get good
educations or send their children to college.
The immigrants coming to the U.S. now should
not expect any more. Proponents of the measure
aso say that in some parts of the country (most
notebly Horida, Texas and the Southwest) there
ae 0 many immigrants, and English is used 0
little, that some English-spesking Americans fed
like foreigners in their own country. English-
spesking Ameicans sometimes have  difficulty
getting jobs, even doing manud labor, if they do
not speak the predominant language of the
immigrants in the area

Opponents  of the amendment counter that
the amendment will have a divisive, not unifying,
effect. It will make non-native English speskers
fed like second-class citizens and meke it diffi-
cult for those who don't spesk English to get
government services or education, if they are not
able to get hep in English. Opponents aso main-
tain that, for many of those who support the
bill, the motivating force is prgudice agang
foreigners who do not English and an
atempt to keep them on the outade of man-
sream American society.

The English language amendment will prob-
ably continue to be an important issue in the
United States for many years to come. The
decisons mede in rdaton to this amendment
will have a grest influence on the lives of both
Amgicans and immigrants.

TESOL Publications is pleased to announce
& & & & & & & & &

Selected Articles from

the TESOL Newsletter
1966-1983

Edited byJohn F. Haskell

Contains more than 100 articles in the areas of Methodology,
Professional Preparation, Language and Culture, Linguistics and
Grammar, Standard English as a Second Dialect, Language
Assessment, Composition, English for Special Purpases,
Reading and Vocabulary, Classroom Practices and more.

Includes index of Newsletter articles by issue.

$1500 Members. 11650 Non-Members
Plus $1.50 postage and handling. All orders must be preqeid

T E S 0 L

1118 22nd Street,  N.W., Washington, D.C 20037 USA.
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JALT News

JALT EXECUTIVE COMMITTEE
MEETING REPORT

The JALT Executive Committee met in Osska
on May 30 and 31. The following is a summary
of the maor motions that were passed a the
medting:

1) ¥30,000 for chapter kick-off mesetings
was gpproved retroactive to January of this year,
& a direct grant to those organizing the deve-
opment of new affiliates or chapters. This money
may be used by the group for organizing
expenses as deemed necessary. It will be made
available once the group has completed prepara
tions for its first meeting and can demongrate to
the membership chairperson that the group has
the potential to become a viable chapter.

2) The fiscd year for chepters was changed
from the current one (Oct. 1 through Sept. 30) to
the cdendar year (Jan. 1 through Dec. 31). This
will be put into effect by having the present Oct.
1, 1986 through Sept. 30, 1987 fiscal year
extended through Dec. 31, 1987.

3) A new lump sum and transportation grant
payment schedule to chapters was agpproved as
follows. Jan. 15, 25%; April 15, 25%; July 15,
25%; Oct. 15, 25%.

4) Lump sum and transportation grant
dlocations to new JALT chapters and filiates
will be cdculaed from the beginning of the
month of the group’'s kick-off meeting or from
the beginning of the month in which they are
officiadly recognized by the ExCom, whichever is
earlier. In addition, newly formed JALT chapters
will be credited with the prorated share of those
dues received from new members who are
specificadly joining the potentiad chapter. None
of the above funds however, will be actudly
disbursed until after the chepter or effiliate has
been officidly recognized.

5) Effective immediady, JALT Nationa will
pay the transportation and hotel expenses for
nationa officers to visit chapters, provided that
the chapter submits a written request to the JALT
presdent in advance. Such vists may be for the
purpose of assgting the chapter with adminis

(cont'd on page 33)
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3 days of lectures,
workshops

book displays,
social events. . .

JALT “87

Tokyo
Teaching Foreign Languages

THE 13th ANNUAL CONFERENCE ON
LANGUAGE LEARNING & TEACHING
November 21-23,1987

Waseda University, Tokyo

& communication

The confere

KEYNOTE SPEAKERS

Richard  Allwright

University of Lancaster
Mary  Finocchiaro

City University of New York

TESOL ltaly
Gerhard  Nickel
University of Stuttgart

FEATURED SPEAKERS
Mayuri  Sukwiwat
Bangkok, Thailand

Peter Viney
Oxford  University Press

Catherine  Walter
Cambridge  University  Press

SOCIAL EVENTS

The Conference Banquet
Moming Coffee Hours
Disco Night

PUBLISHERS' DISPLAY

npra far

Jangua

Comprehensive Display of Current

Materials from over 40 Publishers

WORKSHOPS, LECTURES, COLLOQUIA

Over 250 events during the three days on all
aspects of Language Teaching and Learning

A ofess
d€ professionals

CONFERENCE FEES
Only before October 31

3 days 2 days 1 day

Member* ¥10,000 ¥ 7,000 ¥4,000

Non-member 13,000 9,000 5,000

Student Member 5,000 3,500 2,000
Student Non-

member 6, 500 4,500 2,500

(The student rate applies to undergraduate stu-
dents only.)

On Site -
Member* 12, 000 8,000 4,000
Non-member 15, 000 10,000 5,000
Student Member 6, 000 4,000 2,000
Student  Non-

member 7,500 5, 000 2,500

REGISTER BEFORE OCTOBER 31 TO TAKE
ADVANTAGE OF THE DISCOUNTED RATES.
Use the blue form for conference registration,
the red form for hotel reservations. Full instruc-
tions overleaf.

Persons coming from abroad may pay by money
order or cheque in U.S. dollars, drawn on an
American bank, or in pounds sterling drawn on
a British bank. The rates are as follows:

Member $75/£44 $50/£31 $30/£I8
Non-member $93/£57 $65/£39  $36/£22
Individuals  residing in developing countries

are eligible for half of the above rates.

* (HU, BiARE, TER, LR, #BR, B
FUED, MR, BRRORE - SRBEO

Jiks JALT=BE G UBHE THETY,



AVOID FRUSTRATION
PREREGISTER NOW!

Registering before the Oct. 31 deadline makes good
sense. Not only does it mean lower conference fees and
a fast on-site check-in, it also assures you of a hotel
room during the busy holiday and wedding season. In
case your JJ_Ians change, fees are refundable (with a
small han Ilntrz; charge) any time before the event.
Reservations for both ‘the conference and the hotel,
respﬁl:tivel , can be made with the attached blue and
red UM forms. . o

This year’'s conference hotels will be the Shinjuku
Washington Hotel and the Sun Route Hotel. Both are
conveniently located lealgfeN minutes from Shinjuku
hStaeltion. See the red TUrNKa€ form for the JALT ‘87

otel  rates.

Since the conference is being held during a peak
holiday and wedding season, reservetions are being
handled on a “fird-come, fird-served” bads. The Japan
Travel Bureau (JTB), our hotel agents, will attempt to
find aternate accommodations once the conference
hotels are full, but no guarantees can be made for those
applying after the Oct. 31 deadline. If you have any
guestions concerning your reservation, please contact
%é.ss%(itwka at the JTB Plaza Shinjuku Office, (03)

Please note that roommates must be mutually
acceptable. If you would like JTB to assign a roommate,
please specify “smoking” or “non-smoking.” To com-
glete our conference and hotel pre-registrations, take

oth forms to the banking window of any post office.
Unlike the blue conference form, there is no handling
charge for the red form.

CONFERENCE BANQUET

On Saturday night, Nov. 21, the Annua Conference
Banquet will be held at the Tokyo Kaiyo Kaikan. The
Y5,000 fee includes special éntertainment by “Za
Gaijin" (formerly “Albion-Za"). Be sure to join thé fun!

REGISTRATION INFORMATION
FOR OVERSEAS PARTICIPANTS

Registrations from overseas must be accom-
ﬁanled by full pe yment for the conference
otel. Please pay in U.S. dollars by bank draft or
persona cheque drawn on an American bank or in
sterling drawn on a British bank. Please note that
Separale cheques are required for conference and
hotel registration since they are processed at
different locations.

Conference Payments.
JALT doK.E.C.
Sumitomo Seme Bldg. 8F.
Shijo-Karasuma Nishi-iru
Shimogyo-ku, Kyoto 600
In the name of “JALT”
Hotel Payments:

JALT ‘87, JTB

Plaza Shinjuku Office
[-20 Shinjuku 3-chome
Shinjuku-ku, Tokyo 160
“JTB-JALT”

GETTING TO THE
SHINJUKU  WASHINGTON HOTEL

. From Narita Airport, take the Airport Limou-

sine bus bound for the Shinjuku Washington Hotel.
Tickets can be purchased at the limousine desk
directly outside the doors_leading from customs. A
one-way ticket costs ¥2,700. The limousine buses
run regularly between 7 am. and 10 pm, leaving
from Bus Stop #2. They also stop at Shinjuku
Station prior to arriving at the Washington, so
people wishing to go directly to Waseda Univer-
Sty ‘should get off there and Tollow the “Getting to
the Conference Site” instructions.

GETTING TO THE CONFERENCE SITE

From the hotel: Walk toward the Shinjuku Station
(east). You will cross several small” streets. Go
aross _the major intersection  with Lumine Depart-
ment Store on "your left. Go into the south entrance
for the JR Shinjuku Station (JR & EER ), This is the
second entrance — the first ‘'one is'for Odakyu
Shinjuku Station ( /f\m%iﬁ@m ). Buy a ¥120ticket
from any of the yellow or orange ticket machines
and then proceed to platform #11. Get on the
Y amanote (green) Line and go two stops (4 min.)
to Takadanobaba Station. Go down the steps and
through the JR exit. Outside the station, to the
rig?t ?east):, is a bus stop for Waseda University.
Takethe 2% 02" bus through to the last stop
(Waseda Seimon). The service is fre uent, approxi-
mady every 6 minutes, and takes 5 minutes and
costs ¥13). ‘Alternatively, you can take the Tozai
subway line to “Waseda.” Registration isin Bldg.
15 on the main campus.

From Tokyo Station: Take the Tozai Line from
Ohtemachi subway station. Get off at Waseda,
oing up the stairs at the west end of the platform
?tc_)wart s Takadanobaba). Follow the signs to fhe

university.

From Ueno: Take the Yamanote Line two stops
from Ikebukuro to Takadanobaba

By Taxi from Shinjuku: A taxi ride between the
hotel and the site will cost between YI[,000 and
¥2,000 depending on traffic conditions. Because of
the easy train connections, it is unlikely that a
taxi ride will be faster.

By Car: There is no parking on campus and cars
parked illegally in the vicinity have been known
to be towed away. Please use public transportation.

GET YOUR CONFERENCE HANDBOOK
IN ADVANCE!

Look over the conference handbook and plan your

schedule before arrlvm_(]; a the conference site.”For

Y800, the handbook will be sent by specia delivery

(sokututsu)  arriving at your doorstep on Nov. 17. This
service is only available to addresses ‘in Japan.

CONFERENCE INFORMATION:
(075) 221-2376 (until Nov. 21)
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(cont'd from page 31)

trative matters or giving a chapter presentation,
or both. In the event tha the chapter vist is for
the purpose of a presentation, any honorarium
offered is the responshility of the chapter. The
nationa officer may, of course, eect to waive the
honorarium; & any rae arangements regarding
the honorarium must be concluded with the
nationa officer in advance. Findly, chapters may
charge admissons to such presentations.

6) Funds were approved for one new-chapter
representaive to attend the ExCom meeting where
thet chapter will be recognized.

7) A working budget was gpproved for 1987
and given to the financid dearing committee as
a priority item.

8) The ExCom decided tha chapter funds
may not be used for individuds travel expenses
to JALT ‘87.

9) The ExCom made the rule that all agenda
items and items for consideration (such as
budgets, reports which may result in motions,
etc.), must be received by the president in time to
be included in the find agenda that is distributed
to all concerned in advance of each ExCom
megting.

100 The following new dganding committees
were formed at the May ExCom meeting:

a) Financial Steering Committee (Members:
Aleda Krause, Ruth Vergin,  Phil Crompton)

b) International Affairs Committee (Chair:
Torkil Christensen; Members: Dave Hough,
Keiko Abe Phil Crompton, Virginia LoCastro)

¢) Domestic Affairs Committee (Acting
Members: Keko Abe Ron Gosewisch, Yoshio
Mochimaru, Makoto Oshima, Katsumi Kitazawa)

In addition, the following ad-hoc committees
were cregted:

a) Ad-Hoc Committee on Individual Trave to
JALT Conferences (Members Sue Kocher, Karen
Lupardus, Dan LaBranche Torkil Christensen)
Term of Mandate: through Aug. 29, 1987

b) Ad-Hoc Roles Committee (Members: Jm
Betten, Tamaa Swenson, Ed Miller, Brenda
Kaagir) Term of Mandate through February
1988

David Hough, Recordinp Secretary
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JALT ‘87

Tokyo

CONFERENCE PREVIEW

The JALT conference experience has dways
been based primarily on the presentations, and
with nearly 250 to choose from, JALT ‘87
promises to be the best as wdl as the biggest
conference  ever.

In addition to lectures and workshops by
keynote speekers Mary Finocchiaro  (“Vaues
Claification and Advanced Pronunciaion” and
“Myth and Redlity in TEFL"), Gerhard Nickel
(“How Native CavShould a Non-native Spesker
Be?' and others), and Richard Allwright (“Under-
ganding FLT: The Learners Perspective’), severd
internationaly known teechers and authors will
be presenting incduding Caherine Wdter (“The
Writing Process — Working with large classes’
and others), Richaad Day (“The Use of and
Attitudes towards English”), and Peter Viney
(“Language Control — What is it?” and others).

Many presenters who received high ratings at
last year’s conference will be sharing their
research, activities and idess. Fil Lewitt, whose
writing workshop a JALT ‘86 was nothing short
of a hit, will be back with “Red Pen Blues” Dde
Griffee, known for his innovative work with
Total Physicad Response, will be considering
“New Directions for TPR” Mac Hegesen will
discuss the roles of “Accuracy and Fluency,” and
culture expert Sonia Eagle will share “Content
Course — An integrated approach.” Tom
Pendergast will do several presentations related to
new mehods for languege learning and Steve
Brown will condder “Practice Activities for
Accuracy.” The list of other presenters you've
heard before (dong with many who are present-
ing a a JALT international conference for the
first time) will be included in the October issue of
The Language Teacher.

On the evduations of last year's conference,
the most requested theme was compostion/
writing, and JALT ‘87 will feature many work-
shops on it induding “Teaching College Com-
position,” “Writing Idess for Cross-Culturd
Components” and a consideration of *“Junior
College Compostion.” Other requested topics

(cont'd on next page)
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(cont’d from previous page)

such as practicd  activitiesmethods,  reading,
video, busness ESP, and teding will be wdl
represented.

Colloquia, offered at the previous two confer-
ences, will again be a feature, with panels
consdering  “Motivating Foreign Language
Learners’ (with Mary Finocchiaro), “Error
Andyss’ (with Gerhard Nicke), *“Classroom-
centered Research” (with Richard Allwright), “EFL
Reading” (with Mary Finocchiaro), “Approaches
to Teaching EFL,” “EFL and Classroom Materi-
as” “Teaching Jgpanese as a Second/Foreign
Language” and a symposum on “Bilingudism.”
Further details will be provided next month.

Centrd to the success of the conference, of
course, will be you, sharing your idess and
expertise with your colleagues and forming new

September 1987

professional relationships. The goal of the
conference committee is to make it eader this
year than ever before to accomplish your ams.

JOB INFORMATION CENTER

The Job Information Center to be organized
during the JALT conference will be an expanded
verson of lagt year's. Postions will be posted
and an interview service will dso be aranged
between employers and potentid candidates. At
the end of the conference, remaining resumes  will
be forwarded to employers for consideration.
Potential employers are encouraged to send
information concerning positions they have
avalable to: John B. Lang, Job Information
Center Coordinator, clo Toka University Junior
College, 101 Miyamae-cho, Shizuokashi 420;
tel. 0542-61-6321.

#13E JALT EfEX=
(JALT87)
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FROM THE EDITOR

Please fed free to send interesting, in-
action photos to accompany aticles and
Chapter Presentation Reports. The photos
should be black-and-white glossy, with good
contrast. If you have a photo that you think
would meke an interesting cover, or would
be eyecaching somewhere indde the isue
The Language Teacher would appreciate
your contribution. Regrettably, photos can
not be returned, however, 0 make sure the
photo is one you can spare!
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popular SIDE BY SIDE series. . .
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Book 3, 3A and 3B

Steven J. Molinsky & Bill Bliss

Ready to talk? Expressways has:

« Lively, believable conversations based on language junctions!
« ldiomatic expressions in concrete, realistic contexts!

« Thousands of imaginative, humorous illustrations!
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-ELEMENTARY!

Go Ahead. .. Make My Day! Ask Me For A Copy*

‘Please specify, book 3. 3A. or 3B!

NORMAN HARRIS

Prentice-Hall of Japan

Jochi Kojimachi Building 3F, 6-1-25 Kojimachi Chiyoda-Ku Tokyo 102 Japan
Tel. 03-238-1050




The Language Teacher XI:10

MyShare

As language teachers, we all come up with our share
of ideas and activities. We also use our share of ideas
from other teachers. My Shae is your opportunity. to
share your ideas and activities. Articlesdealing with
activities  for classroom application should be  submitted
to the My Share editor. Articles should be based in prin-
ciples OT modern language teaching and must follow
JAL T manuscript guidelines. Please include a 25 to 30-
word biographical statement.

FASHIONABLE COLOURS
By Peter Voller and Steven Widdows

Taking a topic and developing various
aspects of it is clearly not a new way of organis-
ing a college conversation cdlass However, we
would like to give an example of topic deveop-
ment that shows how a wide range of activities
can be linked thematicdly, in this case by usng
clothes and colours as our theme The activities
outlined below are based on the following
principles. fluency before accuracy; the teacher as
participant-observer; confidence building, and the
use of language for a red purpose — communica-
tion. Brainstorming, ranking, contrived and
persond  information-gap,  drawing, matching,
decigon-making, and many other types of
execisess can be combined to produce admost
continuous pair- and group-work, which cregtes a
large quantity of input language while reducing
tenson and dimingting boredom. The variety of
the exercises and the intrinsic interest of a
carefully chosen topic provide the basic simuli:
the coheson of the topic and the recurrence of
cartan language functions ensure the recyding of
vocabulary and of basic sructures.

The activities described here have been used
extensvely with fird- and second-year university
casses. With a dass of 20 students, this unit
should teke about 2-1/2 hours of dass time,
provided the Students are dready familiar with
activities of this kind.

1. Clothing. Arrange the students in smadl
groups or pars, and ask them to lig as many
different kinds of clothes as they can. Go round
the groups, diciting a single item from each and
writing it on the board, until the lists are
exhausted. Also elicit words for materials,
patterns and styles of clothing. As a follow-up,
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sudents may then question esch other about the
last new dothes they bought, or describe to each
otner their tavourite clothes.

2. Back-to-Back. This is an exercise that
should be familiar to most language teachers
pars of students, standing back to back, identify
each other by asking questions about their
clothes. See Mdey and Duff (1982:88) or Klippd
(198:22) for a full explanation.

3. Suiting the Occasion. Devise at least six
sts of clothing (for example, Set A: prussian-
blue silk shirtidark green polyester tielgrey wool-
en trousers/ black leather shoes), and present this
information to the students. Give copies of Table
1 to pairs of students and ask them to decide on
the gppropriateness of each sat of clothing for
eech occadon. In mixed dasses it would be
advisable to pair boys with boys, and girls with
girls, and prepare two separate sets of clothes and
tables, one for males, one for femaes

Let the pairs compare and discuss their
answers with thelr neighbours, to see who were
more liberd and who more consarvetive Then
hold a class feedback session to determine which
were the most and least adaptable sets of
clothing.

Table 1

Below are five different situations. Mark in
the suitability of each set of clothing for
each occasion using the following symbols:
00 =perfectly suitable, 0 = possibly suitable,
X = quite unsuitable.

OCCASION

1. Young teecher in dlass:

2. Young men & ajob
interview:

3. Young man a adisco;

4. Young man watching a
baseball = match:

5.. Young man visiting his
teacher’s  home:

ABCDEF

4. Favourite Colours. Tell the students to
gand up and wak around the classroom, asking
each other What's your favourite colour? People
who find that they have the same favourite colour
should form a group. If one group is too large,
solit it (into dark and light blues, for example).
There will probably be a few single students.
Form them into one group of “mixed colours.”

(cont’d on next page)
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(cont'd from previous page)

A each group to make a lis of words and
phrases to show what images, qualities and
feelings they associate with their favourite
colour, and then get each group to write their list
on the board s0 that the whole class can share
their images. Point out any unusud imeges and
asocigions,  and ask for clarification if
necessary.

5. Jennifer. Ask the students if they know a
song titled Jennifer and who sings it (the
Eurythmics). Divide them into pairs, and play the
firg haf of the song to them. Didribute copies
of Table 2 to the pairs, and ask them to complete
as many of the lyrics as they can remember. Play
the second half of the song (it is a repeat of the
firs hdf), and give the pairs time to fill in the
lyrics. Elicit the missing words from them, ask
the dtudents to listen to the complete song, and
try to imagine who or what Jennifer is, and why
she is “underneath the water.” Then, ask the pairs
of students to draw a picture of Jennifer, putting
in detals of where exactly she is, and some clue
as to why sheis there.

Combine the pairs into larger groups, and let
the students exchange their papers and comment
on, or ask questions about, one another’s
drawings. Bring the whole dass together and
discuss which were the commonest, and which the
most  striking,  interpretations,

Table 2

Jennifer, with your
Jennifer, with your
Jennifer, in your dress of
Jennifer, where are you ?

(Underneath )

6. Beautiful People. Bring a stack of colour-
ful magazines (music or fashion magazines would
be ided), or pictures of people, to class Give
one magazine or a sdection of pictures to each
student. Ask the students to pick out the one
picture (of a person) that they find most
atractive or fascinating. Group the sudents in
pars, and ask them to explain to their partners
why they find it fascinating.

Get the students to write one or two sentences
beginning | think this picture is beautiful (fas-
cinating/curious/interesting/etc.) because... Make
a digplay of the students choice of pictures and
their comments, and number the comments.
Invite the class to view the display and to choose
the best combination of picture and comment
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(exduding ther own, of coursg). Then conduct a
class poll to find the most popular picture/

caption.

7. Fashionable College Kids. Divide the
dudents into pars and distribute one large sheet
of plain paper to each par. Ask the pairs to
think about the clothes that students wear: What
are the fashionable college boy and girl wearing
this year?

Tdl the pairs that they are going to draw a
picture of the fashionable college boy and
fadonable college girl. Explan that the qudity
of the drawing is not important, but that they
must label each article of clothing in their
drawing. Give an example of a label on the
board, including information about colour,
pattern and materid. Set a time limit of not less
than 1.5 minutes Wak around the class giving
help with spdling.

When dl the pars have finished, ask them to
display their work on their desks, or pin it on
the dassoom wal. Number the drawings, and ask
students to choose the best picture. Then conduct
a class poall.

Language Guidance Sheets

Given such tasks as these, every student will
have something to spesk about and a reason for
spesking, but many will not have the language
reedily avalable for expressng their idess To
overcome this, the teacher must prepare hand-outs
listing a few phrases which can sarve as a frame-
work for the student to employ. Each activity
will need different phrases, though many will
recur. None of the activities presented in this
paper needs lists of content vocabulary, but there
may well be others in which such ligts are ussful
(or, indeed, essentia) as sources of reference, and
should be induded in the language guidance
shests.

Obvioudy, the teacher may vary the length
and complexity of the language guidance sheds
to suit the needs and abilities of the class.
Immediate accurecy canot be expected, and
correction of language errors should not be done

Teachers who have never tried this approach
need to be awae that condderable patience is
necessary when this type of activity is introduced
to Japanese students, whose expectations may be
quite different. Aagpration takes time, and it is
fatal to aespair at any initial disorder or
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uncertainty. The long-term rewards are invariably
satisfying.

Table 3

Examples of Language Guidance Sheds

Useful Language: Beautiful People

Why did you choose this picture?

well, | like — ...

What about (her clothesithe colourghis — hands)?
Are they important?

Mmm, yes | think so. They

Useful Language: Fashionable College Kids

This year's fashions? Well, | guess—_ ar¢
popular.

Mmm, yes What about — 7

Who's going to do the drawing?

Put a herel Draw a — herel

What shal we write for this label?

How about ?

How do you spell that?

References

Klippel, Friederike. 1984. Keep Talking. Cambridge
University Press.

Maey, Alan & Alan Duff. 1982. Drama Techniques in
Language Learning. Cambridge University Press.

Peter Voller teaches EFL at Meiji Gakuin
University. Tokyo, and Steven Widdows teaches
at Tokoha Gakuen University, Shizuoka. This
article is a condensed version of a unit in a topic-
based coursebook they are currently writing.
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MIRROR OF LANGUAGE: The Debate on
Bilingualism. Kenji Hakuta. Basic Books, Inc.,
1986. 268 pp. $18.95.

Kenji Hakuta is an associate professor of
psychology at Yae University and a leading re-
searcher on bilingualism and in psycholinguistics
in general. In this book he shares his expertise
regarding the many complex issues involved in
the debate on hilingualism. He objectively out-
lines the history of bilingualism in the United
States by describing and evaluating the details of
severa related studies.

Hakuta seems to have written this book to
distinguish between the facts and myths of the
many conflicting arguments regarding the effects
of bilingualism and the need for bilingual educa
tion programs. His main point is that many times
the studies done in the past were conducted by
researchers who were blind to the linguistic,
cultural, socioeconomic and political factors
that skewed their results.

Hakuta does not pretend to know all the
answers to the many questions regarding bilin-
gudisn and second language acquisition that
reman a mystery. He does an excellent job,
however, illustrating the weaknesses and
strengths of past studies and calls on his readers
to continue the search for empiricaly sound
evidence that can lead to more responsibly
administered and effective bilingua programs.

Hakuta stresses the need for more bilingua
education programs around the world by point-
ing out the ease with which the world's popula
tion has recently been able to travel from one
linguistic community to another. He supports
his argument by explaining that there are now
about 30 times more languages in the world than
there are countries and that many countries,
such as Canada and Singapore, adready have very
effective bilingual education programs.

For those readers who are very interested in
the complex issues that surround bilingualism,
Hakute's detailed and scientific explanations will
be much appreciated. However, for the casua
reader, this book may be a little overwhelming.

While Hakuta is very efficient in criticizing
the overgeneralizations and scientific shortcom-
(cont'd on page 41)
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(cont'd from page 39)

ings of various dudies, he sometimes is unaware
of the lack of evidence and detal provided for
some of his own assertions. Particularly disturb-
ing was one instance when he was trying to
illugrate that hilingudism enjoys popular sup-
port in the U.S. by patidly backing this state-
ment with the results of a random teephone
survey of a totd of 179 houscholds in New
Haven, CT. Certanly, the sample size and the
concentration on one geographical area limit the
effectiveness of this evidence.

Perhaps more frustrating, however, was
Hakutd's tendency to introduce the findings of a
sudy in support of certain theories, and to con-
clude with a ligt of shortcomings that make those
findings less than vdid. After a while, one gets
tired of this routine, and smply wants to read
about the evidence that is supported and vdid.
Perhaps this is the type of frustration Hakuta
intends to indtill in his readers in order to impress
upon rhem the need for further study. If thisis
the case, he was certainly successful.

Having sad that, it is best that we now begin
to describe in greater detal what Hakuta hes
done well and what he has found to be the
truths of hilingudism.

Hakuta begins his book by refuting the
popular myth that bilingudism can be equated
with lesser intdligence. He points out that this
agument was based on the results of English
language intelligence tests given to bilingual
immigrants and based on eror andyss tests that
did not condder the sociologicad or environ-
mentd factors affecting the subjects  language.
Hakuta also describes studies conducted in
Canada, in an entirdy different politicadl and
socioeconomic environment, that show how
bilingudism actudly enhances cognitive &bilities

Next, Hakuta describes the results of differ-
ent dudies on child bilingudism, arguing that it
is natural for bilingual children to mix their two
languages until about age three and that this is
not a sign of confusion, but a naturd pat of the
acquisition and cognitive developmenta  process.
In discussing the various methods for learning
two languages, he refutes the idea that the
“one-parent-one-language’ method is more effec-
tive in reducing the amount of language mixing.

Hakuta's next topic is the bilingua mind. In
this section he compares the theories of Whorf,
Vygotky, Chomsky, and Paget regarding lan-
guage development and dso describes the func-
tions of the brain involved in that process. Un-
fortunatdly, Hakuta was unable to provide any
definitive  evidence regarding  the  neurologicd
impact of bilingualism.
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Regarding the issue of native language trans
fer, Hakuta believes that it is only naurd that
second language learners use the experience
ganed from leaning the fird language. How-
ever, he d refers to sudies which seem to
indicate the exigence of a type of “language
acquigtion devicg” which enables dl children to
acquire languages in much the same way, in spite
of particular environmental differences. Un-
fortunately, Hakuta is unable to offer many
comments on the smultaneous acquistion of the
fird and second languages, we assume because
there is o little documentation of the process.

In comparing the language acquisition process
of children and adults Hakuta indicates that
different sudies show conflicting evidence on
the subject. He suggests that there is not enough
evidence to support the theory of a “criticd
period” which ends a pubety and atter which
languege learning becomes much more chdleng
ing. In fact, he indicates that, while children
tend to learn languages more quickly, adults are
usudly able to surpass the children in time, as a
result of their more advanced cognitive abilities.
He adds that attitude and motivation are extreme-
ly important factors for al language learners.

The last chapters in the book are devoted to
the description of the higtory of hilingua educa
tion programs in the U.S. and the various debates
surrounding the hilingua education policy there.
Hakuta dresses that most Americans are un-
aware of the redities of those programs. In fact,
he points out that most people beieve that the
bilingud programs are amed a mantaining the
students’ native language, whereas, actualy the
magjority of hilingua programs are trandgtions
to English monolingualism.

Hakuta defends hilingudism and proposes
that more mantenance programs be dsated in
order to offer opportunities for our children's
linguigic,  cognitive, and cultural enrichment
and to create “citizens of the world” We bdieve
Japan would be wise to follow this expert advice.

Reviewed by Robert L. Brown IlI.
Seiko Epson Corportation, and
Yoshiko Muroi-Brown, Suwa Endish Academy

THE BILINGUAL EXPERIENCE. Eveline de
Jong. Cambridge University Press, 1986. 100
pp. ¥1,650.

In the internationaly oriented world we live
in today, more and more families are having to
face the question of whether or not to raise their
children with a second languege. The drcum-
dances necesstating such a choice can be many:
marriage to a patner of another nationdity;

trandfer abroad on busness for a numbe of
(cont'd on next page)
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(cont'd from previous page)

years, or immigration to a new land. Often the
question will simply be whether or not the
parents wish their children to pick up another
language in ad-dition to their mother tongue.
Here the choice for most would be relatively
simple. But in some cases, such as immigration,
the parents are faced with a far more emo-
tional choice: whether or not to abandon their
own native tongue for the language of‘ the
new country.

It was the author’'s struggle with just this kind
of decision that motivated her to write this book,
The Bilingual Experience. It is a collection of the
personal experiences and theories about a bilin-
gual upbringing of 70 bilingua families which
the author interviewed either in person or by
questionnaire. They were, for the. most part,
Europeans who had migrated within Europe.
The author, by gathering together their experi-
ences, presents us with a good overview of some
of the problems and conflicts parents may
experience when they attempt to raise their
children  bilingually.

The book begins by examining the idea of
bilingualism and how parents from different
backgrounds define the term. The author then
goes on to draw a distinction between “growing
up hbilingually” and a “bilingua upbringing.”

i
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Essentially it seems to come down to whether
or not the parents are capable of making a
choice. If they are not fluent in the language of
the surrounding society, the child will by neces-
sty become bilingual, since the language of the
home will be different from the language of the
outside. This is what she terms “growing up
bilingual.” However, if the parents themselves
ae bilingual, they have an opportunity to
decide whether or not to preserve their own
native tongue in the home, thus creating a
bilingual environment for the child. This is a
“bilingual  upbringing” and describes the Situa
tion the family-respondents in the book are
faced with.

The different strategies the families used in
creating a bilingual home environment are
described. The one-person-one-language model,
for example, where each partner of an inter-
national couple speaks their own native tongue
with the children regardless of time or place,
was adopted by a French-English couple. The
Situation progressed smoothly until their younger
child one day refused to speak the mother's
language, French. At that point the French
mother switched languages and began to use
English with the younger child while continuing
to use French with the elder. But the emotiona
demands of using a different language with each

also be useful.

The main part of the job is promoting Oxford English
materials to schools and teachers throughout Japan. The
successful candidate will be a native speaker of English (or
a Japanese with fluent English) with at least three years EFL
teaching experience. A basic knowledge of Japanese will

Please apply in writing with CV and photo to:
Roy Gilbert (ELT Manager)

OXFORD UNIVERSITY PRESS
3-3-3 Otsuka, Bunkyo-ku,

Tokyo 112
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(cont’d from previous page)

Wolfson's  “Compliments  in  Cross-cultura
Perspective”  (pp. 112-1 22) illustrates that
“gpeech act patterns are not only different from
culture to culture but Largely unconscious’
and is an exanple tha the language program
must have congant input from up-to-date socio-
linguigtic theory.

Pearker's “Cultural Clues to the Middle Eastern
Student” (pp. 94-101), introducing their digtinc-
tive characterisics and their problems on the
American campus, was an interesing artide as |
lacked information on the topic.

Vades “Culture in Literature® (pp. 137-147)
accepts literature as an important pat of the
second language program at the appropriate
levd and introduces suggestions onhow to give
sudents much more indght into the culture
Blat&ford's “Newspapers. Vehicdles for teaching
ESOL with a cultural focus” (pp. 130-136)
introduces tested idess on how to introduce the
newspgper, placing more emphasis on culture
then on language teaching.

Although the strength of the book is the
breadth of its essay collection, this may be &
the same time, the book’s main weakness.
Vaious theories for cross-culturad comparison
ae presented but reeders who have not received
traning in interculturd sudies may need to
question their theoreticd bases. For  example
though the danger of jumping to generdizations
is stressed in many essays, there are a few exam-

Children and ESL:

NTEGRAT|N
PERSPECTIVGEs

“We are writing to
classroom teachers, both
mainstream and ESL, to
those who educate
classroom teachers, and to
those who study teachers
and children working
together in the
classroom.”
Edited by: PatRigg and
D. Scott Enright

Articles by: Courtney Cazden,

Sarah Hudeison,

Pat Rigg.

Carol Urzta and

D. Scott Enright
$10.00 members,
$12.50 non-members, plus $1.50
postage
Teachers of English to Speakers of

Languages
Suite 205, 1118 22nd Street, NW,
Washington, D.C, USA. 20037
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ples in the book that need questioning. Hughes
“Culture Andyss in the Second Language Class
room” (pp. 162-1 69) introduces Nostrand’'s
(1974) modd for the analyss of culture. Accord-
ing to Nostrand, each culture has its own themes
and no culture has more than 12. On what
ground did the author get this number, 12? Is
this not jumping to generalizations?

Other than varidbles pertaining to the lan-
guage teaching dgtuation presated by Vades
book, the extent to which a teacher can intro-
duce culture in the language dassoom depends
on the depth of understanding the teacher has
of his or her own culture and the sudents
culture as well. But teechers and adminigtrators
will find the suggestions offered by the book
helpful and are urged to develop ther knowledge.

Reviewed by Kaako Unozawa
Japan Over seas Educational Service

CRITICAL THINKING, CRITICAL CHOICES.
JoAnn Abersold et al. Prentice-Hall, 1986. 2
vols, 162 pp. and 228 pp. Instructor’s Manual,
3 audio tapes (video tapes available from
authors).

This is a course aimed a sStudents preparing
to study in the United States a university leve.
Book 1, Reading and Listening, is designed to
give dudents practice and techniques for dedling
with the types of reading and writing tasks they
will have a this leve, induding the writing of
compositions in tests. Book 2, Listening and
Speaking, has been written with lectures ad
seminar discussons in mind. If used together and
intensvely, they form an eght-week course
They can dso be used independently.

The six topics are: Culture and Ecology;
Ecology of the Naurd Environment; Animd
Ecology; The Humaen Factor: Population; Energy
Options;, and Prospects for the Future. They
offer varied perspectives on the centra theme of
man and his environment. | think the decison to
integrate the topics in this way was a good one,
snce it provides the opportunity of in-depth
dudy on a theme which is generd enough to
be rdevant to dudents from diverse academic
backgrounds. The <udent enounters materid
from a range of disciplines - the natural sciences,
politics, economics, anthropology and engineer-
ing - and should | think be dretched rather than
svamped by the presence of a certan amount
of specishsed vocabulary, for which there are
incidentally, quite useful and intereting exer-
cdses. The reading passsges and the recorded
lectures (20 to 40 minutes in length) are authen-
tic academic materid. In the case of the lecture
the students are trained to cope with the features
of naturd speech while note-taking.

(cont'd on page 47)
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to mid-intermeidate level with Cambridge English Course 3.

Takeyourstudentsup

Level 3hasberncreated tomeet thediverse needs of students at this crucial stage in their
@ learning It follows directly from Levels | and2 to offer you and your students:

thorough. comprehensive language content. founded on the much acclaimed multi-
syllabus approach

P extensive stretches of real English - authentic readings and recorded interviews

a rich variety of informative,  thought-provoking and often controversial  topics

» an intelligent balance between teacher control and learner autonomy

jAThe components of Cambridge English Course 3are: Student’s Book. Teacher’s Bookj,
i Practice Book,Test Book, Class Cassette Set, Student's Cassette.

For further information on all Cambridge ELT publications, please contact
Steven NGgm Cambridge ELT Office, ¢ O U.P.S.Ltd., Kenkyu-sha Bldg.,
4 Kanda Surugadai 2-chome, Chiyoda-ku, Tokyo 101 Tel: 2955875
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(cont'd from page 44)

| am impressed by the thoroughness and
organisation of this course: it is clearly the fruit
of solid research and experience. The skills the
students are taught have been analysed and
broken into discrete functions, presented in
exercises that in themselves teach clear and
manageable points. Thus, in the case of a reading
unit for example, the student will concentrate
on a given reading strategy such as recognising
‘transitions,’” the linguistic clues to an author’'s
shift in focus. The student will go from intensive
examination of sentences and paragraphs to an
overview of, in this case, the transitions govern-
ing the entire passage. Many of the exercises
refer back to previous exercises, thus reinforcing
the cumulative effect which the integrated
topics produce.

The intensive level of individual engagement
required by the material is counterbalanced by
a good deal of discussion in groups. Questions
for discussion figure in each reading unit, and
there is emphasis in the writing sections on peer
evaluation. The first spesking unit involves a
simulation, and subsequent units involve the
students in discussion exercises based on a read-
ing passage in each unit. Students have a chance
to compare their own discussion with a similar
taped discussion by native speakers, and to draw
out specific phrases relevant to a particular
seminar speaking strategy.

The use of the term ‘critical thinking' in the
title is justified. Students develop skill in recog-
nismg and evaluatmg definitions, arguments,
and their underlying assumptions. This is partic-
ularly true of the reading and listening exercises.
They are, furthermore, encouraged to come up
with their own response and to communicate it
to others, whether in writing or discussion. The
writing and spesking exercises develop critical
self-awareness, and the whole functiona organis-
ation of the book encourages a detached view
of language which is itself a useful critical tool.

The full-page black and white photographs
accompanying each unit are unfortunately not
really successfully reproduced, though they do
express a certain enthusiasm and earnestness on
the part of the authors. I'd like to have seen
cartoons, newspaper clippings and quotations to
add a little punch to the book’s impact, as
without them it seems a little self-consciously
academic, a little too sober. But this is nitpick-
ing: it is a fine course-book.

Unfortunately, probably only a small propor-
tion of those Japanese students who go to the
United States to study for a year are ready for
this course. It really represents a preparation for
people who need to be able to study on a par
with native speakers, probably with the intention

September 1987

of getting an American degree. The units are
demanding both linguistically and intellectualy,
so both commitment and meaturity are caled for
if a student is to benefit from it. It does not offer
background cultura information which would
be useful for a student unfamiliar with life in
America, but it does offer substantial and useful
academic training. Any ingtitutions in Japan
with a group of students able to use materia of
this level and which are able to offer sufficient
teaching hours over a relatively short period
would do well to look seriously at this course.
| doubt, however, that there are many such
establishments.

Reviewed by Kevin Mark

Reviews In Brief

VOCABULARY FOR ADVANCED READING
COMPREHENSION: The Keyword Approach.
John T. Crow. Prentice-Hall, 1986. 207 pp.

In dmost 25 years of teaching English in
Asia, | have often been asked, “How can |
increase my vocabulary?’ Usually my response
has been, “Read as widely as you can - and
check the hints in the back of the TOEFL prac-
tice books.” Now, however, | will also suggest
that serious students buy Crow’s book because
my class of advanced level students enjoyed it
and felt definite progress in vocabulary-building.

This workbook can be used for self-study
and/or classroom situations.  All  the exercises
are the self-grading type. Besides this kind of
versatility, the student will find that the word
selection is broadly useful. Although the book
is divided into nine technicd areas (scientific
experimentation,  history, psychology, anthro-
pology, biology, U.S. government, geology,
sociology, and economics), the words to be
digested are non-technical ones used in any
field. Crow emphasizes passive vocabulary-
building as the way for students to achieve rapid
mental substitution of a keyword, the concept,
when they encounter one of the related words
in a reading passage. In each chapter, through
exercises a the word, sentence, and discourse
levels, students become familiar with three
groups of 12 keywords and five words related
(but not synonyms in a strict sense) to each.
In addition to the many exercises of various
types in each chapter, the author suggests some
good games, at least one of which could be play-
ed by a lone student. My students enjoyed both
the exercises and the games. | think yours
would, too.

Reviewed by Frank Kuhlman
Pdmore Institute

£y
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LISTENING AND RECALL. Franklin Bache-
ler. Prentice-Hall, 1986. 172 pp.

To teach listening for contents, this textbook
is suitable for use in senior classes a high schools
or in freshman English courses a colleges in
Japan. It is intended by the author for high-
beginning to intermediate level students. How-
ever, since most Japanese high school and college
students are false beginners not having been
exposed to optimal amounts of oral English
and having only a scanty stock of working vocab-
ulary, they will find some of the texts beyond
their immediate comprehension, particularly the
texts of the latter lessons.

The book consists of 40 lessons, each contain-
ing a spoken text in the form of a mini-lecture
with a length of less than 150 words, and an
exercise to help students understand it. Each is
followed by an explanation of essential words
and expressions in the text, a note-taking exer-
cise, questions and answers to check students
comprehension, a discussion intended to relate
the content to students experience and knowl-
edge of the world, and, finaly, a set of “recal”
exercises, which is the particular feature of this
book that connects listening-comprehension to
speaking and writing. This and other integrative
ingenuities make this book commendable in
particular for students in Japan.

The written versions of lectures are given in
“Lecture Scripts” at the end of the book, but
they can be removed if the teacher wants to
prevent students from having access to them. A
tape recording of the lectures is available, but
it is far from redistic: it is just a monotonous
reading of the lecture scripts. Native English-
speaking teachers can try to read the lectures
more naturaly, but native Japanese will have to
resort to a native speaker's assistance or a video
recording of a native spesker's lectures. The
author and the publishers should have considered
an authentic video version which would definite-
ly have been far more suitable than the audio
tape recording, for note-taking in particular.

The texts, which cover familiar topics in
science, education, business, and society, are
arranged in order of difficulty, and so are the
exercises. Depending on the level of students
proficiency, the teacher may have to invent some
additional exercises, such as shadowing, or may
have to modify the way of conducting the exer-
cises so as to help students enjoy a sense of
success in following the lectures.

Although there is room for some resourceful-
ness to be exercised by teachers, this book
provides a feasible model of a classroom tech-
nique for teaching students how to listen to and
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understand lectures in their spoken form. This

feature is likely to turn out to be the most

valuable of all, for it will undoubtedly meet the
needs of schools in Japan.

Reviewed by Satoshi  Okano

University of Hokkaido, Sapporo

RECENTLY RECEIVED

The following materials have recently been
received from publishers. Each is avalable as a
review copy to any JALT member who wishes
to review it for The Language Teacher.

Notations before some entries indicate dura-
tion on the holding list: an asterisk (*) indicates
first notice in this issue; a dagger (1) indicates
third-and-fina notice this month. All final-notice
items will be discarded after Sept. 30.

CLASSROOM TEXT MATERIALS/
GRADED READERS

*Hamp-Lyons & Heasley. Study Writing: A course in
written English for academic and professional pur-
Doses.  Cambridge., 1987.

*Levine et al. The Culture Puzzle: Cross-cultural com-
munication for English as a second language. Pren-
tice-Hall, 1987.

*McDowell & Hart. Listening Plus: Authentic record-
ings with tasks to develop listening skills and learner
training (Student’s book, Teacher’s book, cassette
tape). Arnold, 1987.

Akai. VOA £gh= o —~AMM+E I+~ Texthook,
three cassettes). Osska Kyoiku Tosno, 1987.

Hazdrigg. English Sound and Sense for International
Communication. Allegan Educational Foundation,

1987.

MacAndrew & Blundell. Interlink 1 (Student’s book,
Teacher's  book). Macmillan,  1987.

Macmillan “ Stories to Remember” series, 2 vols. Mac-
millan,  1987.

Hilton, adapt. Green. Goodbye, Mr. Chips.
Stevenson, adapt. Holt. Dr. Jekyll and Mr. Hyde.
Madden & Reinhart. Pyramids: Structurally based tasks

for ESL learners. University of Michigan Press, 1987.
Murphy et al.  Use English! Book 1 (Student’s book).
Macmillan,  1987.
Peaty. Face to Face: Painwrk practice for intermediate
students. Cassell, 1987.

TtLonergan & Ward. New Dimensions 2 (Student’ s book).
Macmillan.  1987.

TEACHER PREPARATION/

REFERENCE/RESOURCE/OTHER

*Dickinson. Self-instruction in Language
Cambridge, ~ 1987.

*Di Pietro. Strategic Interaction: Learning language
through scenarios (“New Directions in Language
Teaching”  series).  Cambridge,  1987.

*Kinsdla, ed. Language  Teaching 20, 1 (Jan. ‘87). Cam-
bridge, 1987.

*Malamah-Thomas. Classroom Interaction (“Language
Teaching: A scheme for teacher education” series).
Oxford, 1987.

*Qwan & Smith, eds. Learner English: A teacher’s
uide to interference and other problems (“Hand-
%]:de for Language Teachers’ series). Cambridge,

Learning.
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*Wessels. Drama (“Resource Books for Teachers’ series).
Oxford, 1987.

*Underhill.  Testing Spoken Language: A handbook for
oral testing techniques (“Handbooks for Language
Teachers'  serie§.  Cambridge,  1987.

Pattison. Developing Communication Skills: A practical
handbook for language teachers, with examples in
English, French, and German. Cambridge, 1937.

Rivers, ed. Interactive Language Teaching g‘nguage
Teaching Library” series). Cambridge, 1987.

dden.  Principles of Course Design for Language
Teaching (“New Directions in Language Teaching”
series).  Cambridge,  1987.

The Language Teacher also welcomes wdll-
written review of other appropriate materials not
listed above, but please contact the Book Review
Editor in advance for guidelines. It is The Lan-
guage Teacher’s policy to request that reviews of
classroom teaching materials be based on in-class
teaching experience. Japanese is the appropriate
language for reviews of books published in Jape
nese. All requests for review copies or writer's
guidelines should be in writing, addressed to:
Jm Swan, Aoyama 8-122, Nara 630.

IN THE PIPELINE

The following materials are currently in the
process of being reviewed by JALT members for
publication in future issues of The Language
Teacher:

Allen & Robinett. The New Technologies.

Bachman. Reading English Discourse.

Ball. Dictionary of Link Words in English Discourse.

Bdl & Wood, Dictionary of English Grammar Based

on Common Errors.

Black et al. Fast Forward.

Brown. Principles of Language Learning and Teaching.

Dubin & Olshtain. Course Design.

Dunn. Noah and the Golden Turtle.

Gairns & Redman. Working with Words.

Glendinning & Holsrom.  English in Medicine.

Hamer & Surguine. Coast to Coast.

Harris & Pdmer. CELT.

Herzfeld-Piukin & McCarrick. Exploring the US.

Hno. r—own 650 & mOXEGE |

Howard. Idioms in American Life.

Janssen.  Unusual Stories from Many Lands.

Kasser & Silverman. Stories We Brought with Us.

Macmillan  “Advanced Readers”  series.

Master. Science, Medicine and Technology.

Mugglestone et al. English in Sight.

Neufeld. Handbook for Technical Communication.

Rosenthal
~ Skills

Sinclair et al., eds. The Collins COBUILD English Lan-

guage Dictionary.

Suzuki et al. Basics in Reading.

Taylor et al. Ways to Reading.

Tomdin. Video, TV and Radio in the English Class.

Watson. Welcome to English.

Wright.  “How to. . " series.

Zion et al “Open Sesame’ saries.

& Rowland. Academic Reading and Study

September 1987

Chapter
Presentation
Reports

Chapter reports on presentations are to be 150-250
words, typed double-spaced on A-4 size paper, and sub-
mitted to the Editor by the first of the month preceding
publication. Longer reports can be considered only
upon prior consultation with the Editor.

FUKUOKA

PUT SOME DRAMA
INTO THAT CLASSROOM

By John Dougill

The Fukuoka chapter participated in a lively
demonstration on the place of drama in the class-
room at its June meeting, sponsored by Film-
Scan/Lingual House (Tokyo) and Hodder and
Stoughton  (U.K.).

A rationale for the proper place of drama in
the classroom and underlying assumptions about
it were first addressed. Drama, it was argued,
possesses intrinsic appeal to learners. allows
learners to respond imaginatively, takes account
of verbal as wel as non-verba features, and
transforms mechanical exercises into something
more realistic. Furthermore, two guiding princi-
ples were posited. First, drama should beinvolv-
ing but non-threatening; students should not feel
embarrassed. Second. drama should be directly
related to the main text. Giving full acknowledge-
ment to the vaue of textbooks, one need not
supplant, but rather supplement, them with drama

The greater part of the presentation consisted
of participants enjoying a flurry of dramatic
activities (far too many to mention here) which
animated the ideas presented above. It’s no
exaggeration to say that a good time was had by
al.

Reported by Rand Uehara
Saga Medical School
KANAZAWA

MODIFIED
LISTENING

INPUT AND
COMPREHENSON

By Raoul Cervantes

Cervantes started his presentation at the July
meeting from the premise that falure to com-

prehend results in frustration, boredom, lack of
(cont’d on next page)
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(cont’d from previous page)

confidence and wasted class time, but that it is
posshle to adjust the input to facilitate compre-
henson and obviate such undesirable occurrences.
After exploring the nature of language processing
in ligening comprehenson and the role of short-

term and long-term memory, Cervantes went on
to suggest various input modifications that can
be utilised to help the listener gain a fuller under-
ganding, namely: 1) dower rate of speech and
clear articulation; 2) use of repetition and redun-
dancy; 3) greater use of full nouns and pronouns;
and 4) more daboration and explanation.

He pointed out that grammaticd smplifica
tion is not necessarily the mogst effective strategy,
and that the above conversationd adjustments
endble learners to comprenend more complex lan-
guage than they would be capable of otherwise

The sesson ended with the group listening to
samples of authentic radio and language learning
didogues from the point of view of comprehen
shility. In the light of the spesker's previous
asstions, the group were able to point out
modifications that were present or that could
have been added to hep the ligtener.

Reported by John Dougill

NIIGATA
TWIGA

By Jan McCreary

At the June medting of the newly-formed
Niigata chepter, Jan McCreary of the Interna-
tiond University of Japan led a lively workshop
focusng on twoway information gap activities
(TWIGA).  She began by defining some basic
terms, reviewing the relevant research concering
TWIGA, and explaining the potentid efficacy of
these types of communicative activities for
learners ranging from beginning to  advanced.
Some compelling reasons she gave for using
TWIGA are that they: 1) provide learners with
the opportunity to engage in authentic com-
municetion; 2) dimulae negotiation of meaning
among learners; 3) allow each learner more
chance to spesk; and 4) add variety to the class
room.

The spesker then led the group through a
variety of TWIGA, using readily avaladble materi-
as such as shopping lists, maps, strip stories,
immigration forms, and picture differences. She
concluded by suggesting how the activities could
be modified according to levd of learner profi-
ciency and the specific language points the
teecher wants to teach. By keeping her audience
of 70 paticipants enthusiadicaly engaged in
completing the various tasks she introduced,
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McCreary dso successfully demondrated the
suitability of two-way information gap activities
for large heterogenous groups.

Reported by Michad Harrington

SENDAI

TEAM TEACHING IN THE PUBLIC SCHOOLS

By Robin-Sue Alexander

Based on her expeience in Iwae, Alexander
explained the pitfdls and opportunities involved
in team teaching with Jgpanese middle and high
school English teschers. The purpose of team
teeching is ostengbly to liven up and give a touch
of authenticity to the three hours of English
which sudents receive each week.

There are many difficulties, however. Classes
ae large (38-42), often cancdled, and few su-
dents redly desre to learn. Effort is mogtly
directed a test taking, not language competence.

With ingenuity, patience, tact, and a generous
sense of humor the foreign teacher can cope with
the situation. The first step is to win the Japa
nee teache’s confidence and cooperation, and
then to work together in harmony. The foreign
teecher should defer to the Jgpanese teacher and
not upstage him. Lessons should be wel planned
and the foreign teacher should be dlowed five
minutes for “fun’ activities. Also, the Mombu-
sho text can be adapted to require thinking and
not just routine answers.

Alexander showed how with good will and
forbearance the foreign teacher can beat the
odds.

Reported by Alan Gordon

YOKOHAMA

USING THE PERSONAL COMPUTER
IN PLANNING, ORGANIZING
AND MANAGING LESSON PLANS

By John Burton

There have been many presentations, aticles
and books recently about usng computers in the
ELT classroom. At the July meeting of the
Yokohama chepter, John Burton demonstraed
how a teecher can use the computer to design
lesson plans, evaluate students and conduct
research.

Burton began by explaining the basc parts
of the computer. He then described the func-
tions and cgpabilities of a persond computer by
demondrating his own Apple lic sysem. The

(cont'd on page 52)
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PIease rend aII announcements for '[hIS column to Jack

% moyoma  Yogoro-cho, Fushimi-ku,
Kyoto 12, The announcements Sould follow the stje
and format othe LT and be received by the first ofth e
month prece dng publication.

PROFESSIONAL GUIDELINES

The Long Range Panning Committee sub-
committee to dudy professond guiddines is
seeking information and people interested in this
aea The TESOL core sandards have been con-
Sdered, but we would like to tallor some guide-
lines to fit the Stuation of language teachers here
in Japan. Please send your idess and comments to
the chair, Jim Batten, 2-25-21 Mizuki-cho,
Hitachi-shi, Ibaraki-ken 316.

FORUMS FOR IN-COMPANY TRAINING

FIT is an organization dedicated to promoting
a broad exchange of idess and issues rdevant to
professiona educators and administrators. Tokyo:
Sen Nishiyama, David Hough (ICRA), Tony
Deamer (Kobe Sted), Takeshi  Fujiwara (Shimizu
Congtruction), and others, Wed.,, Sept. 16, 9:30
am-530 p.m. at I-House (Kokusai Bunka
Kakan), Roppongi. Osaka: Motomitsu Yamanoue
(Kobe Sed), John Heschauer (L10OJ), David
Hough and Dead Nidson (ICRA), and others,
Fri., Sept. 18, 9:30-530 p.m. a Chisan Hote
Shin-Oszka (3 min. from JR Shin-Oska).

Number of guests per forum limited to 100.
Information and regigration: FT Office, do
LIOJ, 4-14-1 Shiroyama, Odawara-shi, Kanegawa
ken 250; td. 0465-23-1688.

FIT +¥AKET74+—5 4

(Forums for In-Company Training)

07 x—F sl RENEBEEERLERVRE
HHRLNRIC. BR - BRTEOBERHTHLOT
1.

F2OFITHRET7 +—7F A
B B 9RI16HK 9 :30-17:00

September 1987
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ZE 14,0000 (B&REW), FIT 2R 11,000
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CFITE%E 7250 o HEEH#L4-14-1
LIOJ A
0465-23- 1688

TEMPLE UNIVERSITY JAPAN
Didinguished Lecturer Series

Sept. 12-13 (Tokyo), 19-20 (Osaka): Issues
in Communicative Language Teaching, H.G.
Widdowson, Universty of London

Oct. 3-4 (T), 10-11 (O): Second Language
Acquisition Research and Classroom Teaching,
Pasy Lightbrown, Concordia University

Nov. 7-8 (T), 14-15 (O): Teaching for Mean-
ing — Shaping a Communicative ESL Curriculum,
Sandra Savignon, Universty of lllinois

Dec. 5-6 (T), 12-13 (O): Drama in TESL,
Richard Via, Eas-West Center, Universty of
Hawaii

All coursss Sat., 29 pm., Sun, 10 am4
pm. Information. Michad DeGrande Temple
University Japan, 1-16-7 Kami-Ochiai, Shinjuku-
ku, Tokyo 161 (site of the Tokyo sessions), tel.
03-367-4141; or Temple  University, Kyowa
Nakanoshima Bldg. 2F., [-7-4 Nishi-Temma,
Kitaku, Osgka 530 (dte of the Osaka sessons),
td. 06-361-6667.

JALT members and others unable to enrall
formally may attend the Saturday 2-5 p.m.
portion of each course at specid low fees See

Mestings: OSAKA, TOKYO.
(cont'd on next page)
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M.Ed. Program in TESOL
Fall 1987 Courses
(3 credit hours each; placelinfo as above)

TOKYO: Sec. Eng. Ed. 652, TESOL Methods
I, M. Ros: Mon, Aug. 31-Nov. 30; Sec. Eng.
Ed. 642: The Sound System of American English,
K. Scheefer: Tues, Sept. 1-Dec. 1; English Ed.
624: New Grammars, K. Schaefer: Thur., Sept.
3Dec. 3.

OSAKA: Sec. Eng. Ed. 6522 TESOL Methods
I, J Parie Wed, Sept. 2-Dec. 2; English Ed.
624: New Grammars, J. Patrie: Fri., Sept. 4-Dec.
4; Ed. Psych. 531: Learning Theories and
Education, S. Tomiyasu: Tues, Sept. 1-Dec. 1.

TOKYO/OSAKA: Sec. Eng. Ed. 651 TESOL
Specid  Projects.  This  three-credit-hour course
consists of the September, October, and
November  Didtinguished  Lecturer  workshops
(above).

TOKYO/OSAKA: Sec. Eng. Ed. 654: Issues in
Eng. Ed-S. This one-credit-hour course is the
December Digtinguished Lecturer workshop.

REQUEST FOR DATA
ON MISUNDERSTANDING

| am looking for authentic data (recorded or
recaled) on verbd misunderstandings for study of
firda and second language ligening problems.
Please transcribe pat of any actuad conversation
(English or Jgpanese) in which a misunderstand-
ing took place; give brief description of setting
and paticipants (and, .if possble probable
intention of the speaker who was misunderstood,
and datement of whether and how misunderstand-
ing was resolved). Please send contributions by
the end of December, 1987, to. Michad Rog,
Listening Project, 1-13-19 Nishiogikita,
Suginami-ku, Tokyo 167. Many thanks.

(cont’d from page 50)

paticipants ~ were able to “play” with the com-
puter just as they might in a computer store
showroom.

Seeing how computers are incorpording more

features and are becoming essier to use and buy
how can any teacher be without one*!

Reported by Jack King

Toyo-Eiwa Junior College
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Meetings

Please send all announcements for th|s column to Jack
Yohay; 1-111 ~ Momoyama 05?1 cho, Fushimi-ku,
Kyoto~ 612 The announcements ould follow the style
and format of the LT and be received by the first of the
month preceding publication.

FUKUI

Topicc.  The Games Teechers Play

Speakers: Robert Bright, John Service

Date: Sunday, September 20th

Time 2-4 p.m.

Pace Fukui Culture Center (Housou Kai-
kan 5F)

Fes: Members, frees non-members ¥500

Info: John Service, 0776-22-3113

Come and join in some of the games tha have
proved successful in getting the Word across to
large classes of unmotivated students. The
presenters teach English to large classes (over 20)
of sudents a Fukui Inditute of Technology.
Robet, from England, has an RSA. diploma
in TEFL and a blue braid for swimming 12
lengths of the Southampton Centrd Bahs. He
hes taught English in France as well as Japan.
John, an engineer from New Zedand, thinks he
hes been teaching English in Jgpan for five years.

FUKUOKA

Topic: Activating Students with “Warm-Ups’
Spesker: Gay Wood
Date: Sunday. September 20th
Time -4 p.m.
Pace Tenjin Center Bldg. 14F (lwataya
Community College); 092-78I-1031.
Use basement entrance.
Fee Members, free; non-members, ¥l ,000
Info: Fukuoka Chapter Office, 092-761-3811
Maddy Uraneck, 0940-33-6923 (H)
Make your English class jump to life immedi-
aely by adding a large number of “warm-ups’ to
your repertoire before the “meet” of a lesson is
offered. Gary Wood says warm-ups are important
to rdax gudents, to remind them that English is
fun, and to activate the English they've learned
previoudy but have not used a al during the
week. He will give tips for cregting your own
warm-up activities and important do's and don't's
for ther implementation. Discusson will be
Kyushu “champon” gyle, in both English and
Japanese. Everyone is encouraged to invite a
collesgue
Mr. Wood is JALT Nationa Program Chair
and an adminigrator for a large languege services
company in Nagoya
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HAMAMATSU

Topic: Grammar Activities and Games

Spesker:  Michad William

Date Sunday, September 20th

Time: 10 am.-2 pm.

Pece Seibu Kominkan, 1-21-1 Hirosawa;
0534-52-0134

Fee Members, frees non-members, ¥500

Info: Todd Lynum, 0534-74-0328

Miched William has taught EFL in Korea and
Jgpan snce 1970. He now teaches a Temple
University, Tokyo.

KANAZAWA

Topic: Idea Exchange Workshop

Date: Sunday, September 13th

Time 2-4:30 p.m.

Pace Ishikava Sheka Kyoku Center (see
map in the July 1987 LT

Fee Members, free;, non-members, ¥500

Info: Se Koche, (0762-41-4496

Paul Hays, 0762-65-5752

Idea Exchange Workshop: Bring your idesd
We will bresk up into smdl groups according to
aess of interest (eg. texts dassyoom manage
ment, games, €c.) to discuss and share idess. In
the find portion of the workshop, group repre-
sentatives will present their conclusons/idess to
the other participants.

KOBE/KYOTO/OSAKA (Joint Mesting)

Zen and the Art of Compostion: A
Writing Roadshow

Speaker: Philip Jay Lewitt

Topic:

Date: Sunday, September 20th

Time 10:30 am.-5 p.m. (including a 90
minute lunch break)

Place Umeda Gakuen, Osaka

Fee Members, frees non-members, ¥[,000

Info: Jan Vischer, 078-453-6065

Greg Peterson, 0775-53-8614
Tamara Swenson, 06-351-8843

This five-hour workshop (reviewed in The
Language Teecher, May 1987, p. 41) will focus
on how people write and learn to write better
rather than on how to teach writing, and will
therefore be of interest to dl concerned with the
writing  process and with improving their own
writing experientidly, and with the teaching of
compogtion a dl leves. The teecher’s role will
be examined in the light of the experience gamed
during the workshop and through paralds with
the Zen teacher.

Note: Participants should bring writing
maerids, including a stack of B5 paper.

Philip Jay Lewitt has an M.A. in Cregtive
Writing and a PhD. in English and American
Literature. He has been teaching compostion,

BEGREE 141 % T £ L0196 - 54 - 5366(%)
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language, and literature at the university leve for
over ten years. Currently he is Foreign Professor
a Tottori Universty, where he directs the writ-
ing program for future teechers.

MORIOKA (Inaugural M eeting)

1) The JALT Story

2) “ldea Box” for Reeching Students
Specker: Kelko Abe

Date Sunday, September 13th

Topics:

Time -4 p.m.

Plece Morioka Chuo Kominkan 2F (see map),
Da-ichi Kogishitsu

Fee Members, freg non-members, ¥1,000
(refunded if you join a meeting)

Info: Robin-Sue  Alexander, 0196-72-3362

(W), 0196-72-2166 (H)

As children need congant direction, atten-
tion, encouragement and praise and have short
atention spans, smple, practical, credtive teech-
ing methods work best. These incude games,
role-play activities, smulations and songs which
children can easly identify with. Ms. Abe will
focus on gpproaches which have proven success
ful in Japan.

Kelko Abe Nationd Membership Char of
JALT and Presdent of the Yokohama chapter,
graduated from Keo Universty and sudied a
North Cardlina State Universty. She has more
than ten years experience in TEFL and EFL
teecher training, is the owner/director of CALA
(Cosmopolitan Academy of Language Ars), has
published various EFL books for children, and
has acted as editorid consultant tor both U.S.
and Jepanee textbook publishers.
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MATSUYAMA
Topic: Writing Workshop: Zen and the Art of
Composition

Speeker: Philip Jay Lewitt

Date: Sunday, September 27th

Time 9:30 am-5 pm.

Pace Shinonome High School Memorid Hall
Feer Members, ¥500; non-members, ¥/,000
Info: Linda Kadota, 0899-25-7111

Yumi Horiuchi, 0899-3]-8686
(cont’d on next page)
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(cont’d from previous page)
Dr. Lewitt and his popular workshop are de-
scribed in KOBE/KY OTO/OSAKA  above.

NAGANO

Topic: Using Video in the Classroom
Speakers: Karen Takizawa, Aideen G. Brody
Date: Saturday, September 12th

Time: 2:30-4:30 p.m.

Place: College of Education, Shinshu Univ.
Fee: Members, free; non-members, ¥500
Info: Katsumi Kitazawa, 0262-27-6646

The presenters will discuss their experiences
with commercia video English courses and mak-
ing teaching materials to accompany a video-
taped full-length film. In particular, they will
describe a course they taught based on the movie
Tess Of the D’Urbervilles.

The speskers are on the faculty of the English
Department at Seisen Women's Junior College,
Nagano .

NAGASAKI/FUKUOKA
3rd Annual All-Kyushu

Topics: 1) Total Physical Response (TPR)

2) Effective Use of Songs and Music in
the Classroom

3) Teachers Tricks
Special by Participants

Speaker: Dde T. Griffee

Dates: October 31 st and November 1st

Time: 2 p.m. Saturday through lunch Sunday

Place: Shigemi Heights Hotel, outside Naga
saki City (095841-1111)

Fee: Members, ¥10,000; non-members,
¥12500 (includes three meds, over-
night stay, and conference fee)

Info and Registration (by Oct. 22): JALT-
Fukuoka Office, 092-761-3811 (days);
Nagasaki  Coordinator,  0958-49-2334
(evenings). Send for brochure to JALT-
Fukuoka Office, Arato 34-1, Chuo-
ku, Fukuoka 810.

Meet teachers from al over Kyushu and the
western  “boonies’ of Japan in this intensive,
overnight mini-seminar in a beautiful  location
overlooking the sea

The Saturday night session will focus on
participants themselves, so come prepared with
a good classroom “trick” (activity, game, ideq)
to share, and prepare yourself for the treat of
teking home a bag of excdlent, usable classroom
ideas.

Mr. Griffee was chosen for the variety of
topics he offers  a very complete overview of
TPR, including why’'s, how’'s, and relevant re-
search, and for how to use the likes of Bruce
Springsteen and Ravi Shankar to teach grammar,
dictation, grids, vocabulary, story telling, visual-
ization, and discussion.
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NAGOYA

Topic: Administration and Curriculum Devel-
opment in In-Company Language
Programs

Speaker: David Hough

Date: Sunday, September 27th

Time: 1:30-5 p.m.

Place: Mikokoro Centre, Naka-ku

Fee: Members, ¥500; non-members, ¥1,500

Info: Tetsu Suzuki, 0566-22-5381
Ledey Geekie, 05617-3-5384

This presentation describes, in the context of
in-company training in Japan, how to design
specific courses which meet the language learning
needs of employees. It concentrates on English
for Special Purposes (ESP), by first demonstrat-
ing how students can learn more if the job of
learning is limited to specific and immediate lan-
guage learning needs. It then describes admin-
istration and personnel constraints which need to
be considered when designing an m-company
programme. Findly, it looks a how to design
curricula which meet these needs.

David Hough is executive director of ICRA,
an organization  which designs tailor-made
packages for business and industry. He is aso
president of the Tokyo chapter of JALT, nation-
al JALT Recording Secretary, and author of
numerous EFL manuals and texts.

OKINAWA
Topic: A Cognitive Perspective on Language
Learning

Speaker: Mamoru Kinjo
Date: Sunday, September 20th
Time: 2-4 p.m.

Place: Ginowan Seminar House, 09889-8-
4361

Fee: Members, free; non-members, ¥500

Info: Okinawa Language Center, 0988-64-
0803

Mamoru Kinjo, lecturer at Okinawa Kokusai
University, has recently returned from Michigan
State University, where he is pursuing a Ph.D. in
Applied Linguistics. His interest is in cognitive
psychology, which studies the nature of human
knowledge and people’'s ways of processing and
storing information. Mr. Kinjo will introduce
some of cognitive psychology’s findings about
memory and explain how they shed insight into
language learning. Implications for the teaching
of English as a foreign language will then be
discussed.

NITGATA

Topic: Integrating the Language Classroom

Spesker: Reuben Gerling, Technological Univer-
sity of Nagaoka

Date: Sunday, September 20th
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(cont’d from previous page)
Pace Toka Universty  Junior College, near
Yunoki  Station

Fee Members, ¥500; non-members, ¥[,000
Info: John-B. Laing, 0542-61-6321

This workshop will demongrate practicd and
communicaive techniques which ae most suc-
cessful in teaching English to Japanese students.
These indude games, role play, activities, smula
tions, and songs - dl of which students can ess-
ly rdate to. Many of these games and activities
were developed by Abe in the cdassoom and in
her teacher-training workshops throughout Jepan.

Kelko Abe is a children's EFL teacher and
teecher trainer, author of numerous EFL text-
books, Presdent of Cosmopolitan Academy of
Language Arts (CALA), President of JALT-
Yokohama, and National JALT Membership

Chairperson.

SUWA

Topic.  Teeching English Pronunciation
Specker: Masataka Tanaki
Date: Sunday, September  20th
Time 2-4 pm.
Place Suwa Bunka Center
Fee Members, free; non-members, 500
Info: Esher Sunde, 0266-58-3378

Mr. Tameki, presdent of Fujimi Internationa
Club, will discuss his origind teaching methods
for improving students pronunciation of English.
Mr. Tameki has lived in England, Panama, and
the U.S. for severd years and has many years of
experience teeching English to Jgpanese students.

TAKAMATSU

Topic: Teach Your Baby to Reed
Spesker: Miho T. Steinberg
Date: Sunday, September 20th

Time: 1115430 pm.
Pace Takamatsu Shimin Bunka Center
Fes Members and firg-time vidtors, ¥500;

students, ¥250; others, ¥,000
Info: Shizuka Maruura, 0878-34-6801

Prof. Steinberg will explan why and how
reading lessons should precede writing indruc-
tions in second language teaching. She will dso
discuss how reading could precede spesking by
giving examples of various experiments with two-
three- and four-year-olds learning to read in ther
naive languages.

Miho Steinberg has taught at the University of
Michigan, the Universty of Illinois’ and the
University of British Columbia and was the direc-
tor of the English Language Inditute a the Uni-
versty of Hawaii until she came to Japan in 1982.
Her interests are in the theory and practice of
second language teaching and in reading. Her
publications  include the book, Utterance-
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Response Drills (Prentice-Hdl) and the aticle,
“English Indruction in Japanese Junior High
Schools” in A Guide to Teaching English in
Japan (Japan Times). She is currently an aso-
ciate professor a Nagoya Gakuin University.

TOKYO

(1) Cosonsored by Temple Universty

Topic: Issues in Communicative Language
Teaching

Soecker:  H.G. Widdowson, Univ. of London

Dae: Saturday, September 12th

Time 2-5 pm.

Place Temple University (see Bulletin Board)

Fee Members, ¥/,000; non-members, ¥2,000

Info: Miched Sorey, 03-444-8474
Makoto Oshima, 03-416-8477

2

3pic: Intercultural  Communication and the
Teaching of English as a Second
Languege

Spesker:  Jm D. Baten

Date Sunday, September 27th

Time 2-5 pm.

Place Sophia Univ., Bldg. 9, Room 252

Fee Members, freg non-members, ¥500

Info: Prof. Oshima, 03-416-8477

Language and culture are so intricately
related that one must not only be aware of but
adso purposdly teach the culturd norms and idess
in order to effectivdly teech a language Mr.
Betten will share materids and gpproaches used
in high school and college levd dasses over the
past three years. Culture (both native and target)
and its influence must be persondized in order
for true language acquisition to take place. Aress
to be discused induded nonverbd communica
tion, culture shock, culturd sengtivity training,
differences in the values placed on methods of
communication, etc. Practical activites and
games used to bring about deeper understanding
of the aress involved in communicating cross
culturdly will be introduced.

Jm D. Batten, assistant professor of English
a Ibaaki Chrigian College, teaches conversa
tion, American phonetics, and intercultura com-
munication. He has over 12 years experience
teeching English in Jgpan. He has an M.A. in
TESL, Oklahoma State Universty, and is now
compleging a Ph.D. a Columbia Pecific Univers-
ty. He is the founding president of JALT-lbaraki.

TOKYOSGs
EXEHEFHR
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{cont’d on page 60)



BID FOR POWER is a multi-media
course of English for commerce and
industry at intermediate and advanced
level. It is designed for business people
who need to develop their English skills
for negotiating with other English
speakers, and who are working for their
firms in English-speaking environments
throughout the world.

Classroom materials:

*2 Videocassettes

*1 Students’ Coursebook
*1 Teachers’ Manual

« 1 Workbook

« 1 Answer Key

*2 Audiocassettes

Self-study materials:

*2 Videocassettes

« 1 Viewers' Handbook

+ 1 Workbook

« 1 Answer Key

+ 1 Audiocassette /

« 1 Story Synopsis (in Japanese)

FLIGHT 505 is a mediated course in
American business English. It is
designed with Japanese business
people in mind, allowing students to
gain experience in business English,
social interaction, and getting along in a
foreign country.

FLIGHT 505

® 2 Videocassettes
« 1 Learners’ Manual
®2 Audiocassettes

Enquiries to:

INTERNATIONAL LEARNING SYSTEMS (JAPAN) LTD.

BBQOEQQIISh Tokyo office: Matsuoka Central Bldg. BF, 1-7-1 Nishi-shinjuku, Shinjuku-ku,
Tokvo Tel: 03-344-3412

Osaka Office: Osaka Fukoku Seimei Bldg. 4F, 2-4 Komatsubara-cho, Kita-ku,

Osaka Tel: 06-362-2961 /
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TESS

Topic:  Three Steps in Teeching Paragraph
Writing to Japanese Students

Specker:  Takahiko Hattori

Dae Sunday, September 20th

Time 2-5 p.m.

Place: Temple University

Fee Members, freg, non-members, ¥500

Info: Mayumi Nakamura, 0423-78-2834
Derdd Nidson, 03-48/-0836

Mr. Hattori, of Nihonbashi Jyogakkan Junior
College, is the author of America e Kaeritai
(Nihon Tosho Live).

TOKUSHIMA

Topic: Introducing English  Firsthand
Soesker: Mac Helgesen

Date Sunday, September 13th

Time 1:30-4:30 p.m.

Place Tokushima Bunri Univ., Bldg. 14,
Room 2; 0886-22-9611

Fee Members, freg, non-members, ¥1,000

Info: Sachie Nishida, 0886-32-4737

Noriko Tojo, 0886-53-9459

Teachers spend much time preparing supple-
mental activities. As English Firsthand recognizes
that students need a lot of meaningful practice
for accuracy and fluency, the motiveting activi-
ties are built in. The book was written for
Jopanese students. The author will demonsrate:
predictive listening featuring natural. ndive
spesker input; didogs that promote both accu-
racy and flexibility by encouraging sudents to
ligen to esch other; and communicative pair-
and gmdl-group work usng the Sudents own
information and idess

Marc Hegesen (M.S,, So. lllinois Univ.) is the
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principad author of English Firsthand (Lingud
House, 1986). He teaches a the University of
Fittsburgh ELI Japan Program.

WEST TOKYO

Topic: Using Cuisenaire Rods in the Classroom

Specker: Derdd  Nieson

Date Saturday, September 19th

Time 2:30-5:30 pm.

Pace: Fujimura Girls High Schoal, Kichijoji

Fee Members, ¥500; non-members, ¥[,000
Info: Brenda Katagiri, 0422-42-7456
Mr. Nidson will demongrate how “Cuisenaire
Rods’ can be used to teach gramma, vocab-
ulary, TPR, and discusson. They can be used in
L?rge and sndl dassss to hdp meke meaning
earer.

Mr. Nidson has taught in Japan for 13 years.
He gudied in the M.A.T. program & the School
for International Training and is now a consultant
for Internationd Communication Research Aso-
ciaes (ICRA).

YAMAGATA

Topic. New Ways of Teeching Foreign Lant
queges

Spesker: Horst Danzer

Date: Sunday, September 20th

Time -3 p.m.

Pace: Yamagata-ken Kenmin Kaikan 4F
mesting room

Fee Members, freg, non-members, ¥I ,000

Info: Ayako Saschara, 0236-22-9583

Horst Danzer teaches at Yamagata Universiy.
He has been teaching Geman in Europe His
presentation will be in English.

YOKOHAMA

Topic: Preparing for the TOEIC
Speeker:  Rick O Connor

Date Sunday, September 13th

Time 2-5 p.m.

Plece Kako Kinen Kakan (near JR Kanna
Stetion)

Fee Members, freg non-members, ¥500

Info: Bill Patterson, 0463-34-2557

In his presentation Mr. O'Connor will cover
how to prepare for TOEIC and TOEIC-like
tests. He is currently an instructor a the Inter-
nationd Inditute for Studies and Training in
Kamiide. He has been a presenter a JALT ‘85
and ‘86. His newest book on preparing for the
TOEIC will be published by PrenticeHdl. He
has dso published a controlled writing text,
“Express Yoursdf in Writing” and is a regular
contributor to the English Journal.
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Positions

(HIROSHIMA) Tenured position in TEFL available
April 1988. Duties include responshility for Ora
English and Composition (6 classes/week.
Requirements M.A. (or higher) in TEFL or related
field;, except for Ph.D. holders, three years of
teaching experience or equivdent publications are
also required. Some knowledge of Japanese
dedrable Rank and sdary commensurate with
experience and academic background. Send
detaled  resume. with a photo, copies of publica
tions and diploma, names and address of two
references by Sept. 30 to: Dean S. Kakigi, Ph.D.,
Faculty of Humanities and Sciences, Hiroshima
Shudo University, 1717 Ohtsuka, Numata-cho,
Asaminami-ku, Hiroshima 731-31.

(KYOTO) Full-time position from April 1, 1988,
as full or asociaste professor. Native gpesker of
English; age around 40; to teach generd English
courses (conversation, composition) and Specid-
ized courses to undergraduate and graduate Stu-
dents. Fdd: compaative literaure;, American area
dudies. M.A. is required and Ph.D. is highly
desrable. Applicants should submit the following
documents to arrive by Sept. 30: 1) curriculum
vitae with a haf-length or passport photograph;
2) a list of publications; 3) copies of two
publications, 4) academic transcripts, and 5) a
hedth certificate issued by a hospitd. Send to:
Department of English, Doshisha Women's
College, Kamigyo-ku, Kyoto 602.

(KYOTO) Possible full-time teaching positions
beginning April 1, 1988. Rank and salary
commensurate  with educaion and experience.
e e g U O U T T T IO

YOKOHAMA SIG (il I:9)11311)
Teachers of English at Secondary School

P # © A Comparison of Japanese and American
High Schools

# % % Jack King

¥ f8 : 1:00 — 2:00 p.m.

RiLs& 4 . Mitsui Nakano 045—543—0437
Kimiko Ozawa 045-811—2959

Jack King (3. University of Texas #Z ¥4, H

ROFEFEXEMERTCHMEL > 51T E T, King K&

DRz, TAVHEARDERENEE, SN HEED

BLIZOWT, BEERAV. Fok, BMEZTLTE

RowwELzwBvnid, ABL&TTOT, o -
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Visa sponsorship for non-Japanese if necessary.
Duties include teaching courses in General
English and Composition, and possibly guiding
dudent reseach  in Literature, Linguigtics, or
Communication, Participation in  meetings and
other college adtivities expected. Requirements
indude an M.A. or equivdent in a rdevat fidd
and at least two years' experience teaching
English to non-native speskers, preferably at the
college  levd. Submit detailed curriculum vitae,

liss of publications, presentations, etc., and
copies of two research publications no later than
Oct. 1 to: Prof. Bruce Geider, Chairman, English
Department, Notre Dame Women's College, -2
Minami  Nonogami-cho, Shimogamo, Sekyo-ku,
Kyoto 606.

(SHIZUOKA-ken) Full-time native English-
speaking teachers who have a positive,
professona attitude and who would appreciate
the family-like atmosphere of our school,
beginning about Nov. 1. Approx. 20 teaching
hours weekly plus curriculum development for
both children’'s and adults classes. Free Japanese
lessons available if desred. Minimum ¥260,000
(& 20 hours'week) guaranteed; sgnificantly more
is possible depending on qualifications and
enthusasm. Pleese send a resume with recent
photo and a brief description of your teaching
philosophy to: Yuko Hiroyama, Pioneer
Language School, Akoji 11053, Fujinomiyashi
Shizuokarken; tel. 0544-27-9771.

(TOYAMA) Full-time native speaker to teach at
language college dating Oct. 1. Office hours
from 830 am-5 pm, 15 teaching hoursweek.
Pad vacaion during summer and winter holidays.
Sday: ¥300,000, travel expenses not included.
Qudifications  teaching experience, university
degree Send resume and brief  description  of
teaching philosophy by Sept. 15 to: Susan
Urakami, Toyama College of Foreign Languages
Otemechi 6-14, Toyama City 930.

(NAGOYA) Full-time Associate Instructor, native
English speaker, beginning April 1, 1988.
Contract is for two years with one renewal
posshle. Minimum teaching load of 16 hourd
week plus office hours and participation in
program planning. Compensation depends on
qudifications. M.A. in ESWEFL, English, Lin-
guidics, or rdated field required. Send resume,
daement of career gods two recommendations
including one from a faculty memer of most
recently attended graduate school, to Peter Garlid,
Depatment of English, Nanzan Junior College, 19
Hayato-cho, Showaku, Nagoya 466, by Oct. 1.
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MEMBERSHIP INFORMATION

JALT is a professional organization dedicated to the improvement of language learning and teaching in Japan, a
vehicle for the exchange of new ideas and techniques and a means of keeping abreast of new developments in arapidly

changing field. JALT, formed in 1976, has an international membership of some 3,000. Them are currently 30 JALT
chapters throughout Japan. It is the Japan affiliate of International TESOL (Teachers of English to Speakers of Other
Languages) and a branch of IATEFL (International Association of Teachers of English as a Foreign Language).

Publications - JALT publishes The Language Teacher, a monthly magazine of aticles and announcements on profes-
sional concerns, and the semi-annual JALT Journal. Members enjoy substantial discounts on Cross Currents (Language
Inditute of Japan) and English Today (Cambridge University Press). Members who join IATEFL through JALT' can receive
English Language Teaching Journal, Practical English Teacher, Modern English Teacher, and the EFL Gazette at
considerably lower rates.

M eeti ngs and Conferences - The JALT Internationai Conference on Language TeachinglLearning attracts some 1500
participants annually. The program consists of over 200 papers, workshops and colloquia, a publishers’ exhibition of
some 1000 m2, an employment center, and social events. Local chapter meetings are held on a monthly or bi-monthly
basisin each JALT chapter. JALT also sponsors special events annually, such as the Summer Institute for secondary
school teachers, and regular In-Company Language Training Seminars.

Awards for Research Grants and Development - Awarded annually. Application must be made to the JALT
President by September 1. Awards are announced at the annual conference.

Membership - Regular Membership (¥6000) includes membership in the nearest chapter. Joint Memberships
(¥10,000), available to two individuals sharing the same mailing address, receive only one copy of each JALT
publication. Group Memberships (¥3600/persn) are available to five or more people employed by the same institution.
One copy of each publication is provided for every five members or fraction thereof. Associate Member ships (¥50,000)
are available to organizations which wish to demonstrate their support of JALTs goals, display their materialsat JALT
meetings, take advantage of the mailing list, or advertise in JALT publications a reduced rates. Application can be made
at any JALT meeting, by using the postal money transfer form (yubin furikae) found in every issue of The Language
Teacher, or by sending a check or money order in yen (on a Japanese bank) or dollars (on a U.S. bank) to the Central
Office.

Central Offke: Kyoto English Center, Sumitomo Seimei Bldg., 8F, Shijo Kaasuma Nishi-im, Shimogyo-ku, Kyoto 600;
tel. (075) 221-2376. Furikee Account: Kyoto 5-15892. Name: “JALT

JALT —2EBEFHEFERICOVT
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¥ OB BAE. £ENC30LEAH N T, L. (e, Ik, ek BE. KE. TE OER. EEE. BE. I8, &5
B, B, WaH. M. R B RSB, WE. KRB WS Bl LB, EE. SR Bl B8R, Bi. i)
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LISTENING FLUENCY'

A NEW KIND OF LISTENING COMPREHENSION

— Realistic conversations for a wider listening
scope, leading naturally into a narrower,
speaking scope.

— Useful functions practiced in typical sentence
structures.

— Pronunciation guidelines for hearing natural-
speed conversation.

— Many possible classroom procedures described
in the Teacher's Guide.

-Classroom set: the student’s book and one

tape.

BOOK & TAPE . .. ¥2.300
BOOK ONLY. . . ¥1,000

== — -

! COUPON
 EHERS
' LISTENING

FLUENCY
62—V
UALT)

e e e e o

wides
1| ettt

n wum

m e
tor ¢ dc>§“

g S0 mada®

0d BV

et ?
waitet g e pleas® -
B e ease? c“mc,e o
joe: Cgu\d Joseph ’. i woY P e, T FERING RS
walter: a0 M 1% oudyouc ik pefore & 2 OF e d‘“‘“‘“",, wtit
S 0 j-nn b 1
ot % gt o

. pm, yes /,’\‘t somethin
Wwaiter g you 'l
Wo' Sl

seido language institute FELqN 'E—ﬂ\_ﬂ.: o

12-6 Funado-cho, Ashiya-shi 659, Japan 7659 RMMERTEPE12-6 B0797(31)3452"




G

What's this?
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Way In

Margaret Iggulden

A two-stage introductory course for
very young leamers of English. Way In
introduces them to the alphabet, to
initial stages of reading and  writing, and
offers a wide range of activities
including games, songs and rhymes.
An ideal lead-in to Pathway

T

Fonh vud Huten

Py

Nicolas Hawkes
and Donald Dallas

Pathway is a complete six-stage course
at primary level, giving pupils a
thorough grounding in speaking,
reading.  writing and listening to
English Easy toteach Pathway has a
carefully planned syllabus which
includes much revision and recycling
of language.-

(%

Brian  Abbs

The Longman Picture Wordhook
presents over 900 words in a variety of
lively and realistic settings. The full-
colour illustrations and clear labels  will
delight young children, and give them a
sound and enjoyable introduction to
English

For further information please contact Heather Saunders or Mike Thompson at
Longman ELT, Longman Penguin Japan Company Ltd., Yamaguchi  Building,
Z-12-9 Kanda Jimbocho, Chiyoda-ku,Tokyo [0l.Tel(03) 265 7627.






