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l.. Teacher, what’s

cI(Efo?rﬂ” the difference between
nglis / “fairly’ and ‘rather?

Well...eh...,
yes..em..well....

It’s at times like this that teachers over the years
have gone running for their Thomson and Martinet.

Oxford English is proud to announce the publication of

A PRACTICAL

ENGLISH GRAMMAR

FOURTH EDITION
BY

A J Thomson and A V Martinet

Thomson and Martinet’s classic grammar is the most
widely used book of its kind. It has now been revised
and re-issued in a fourth edition.

So you mean Teacher,
they are both the when do you use
same as ‘quite’? the present simple?

It's also the ideal reference grammar to recommend
to your intermediate to advanced students.

For further information please contact:

Oxford University Press
3-3-3 Otsuka. Bunkyo-ku. Tokyo 112 & (03) 942-1101
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Teaching English to the Deaf in Japan

In this issue we address an area of EFL teaching that has just recently begun

to emerge as a separate,

important field of research and endeavor: the teaching of English to the hearing-impaired. MsMisako
Ogawa, now hased in Washington, D.C., but with years of experience in this field here in Japan, has assem-
bled articles specially written to acquaint readers of The Language Teacher with various aspects of teach-

ing in this specialized area.

First, Ms Fumiko Sano, a retired professional in the field, shares her insights into the history, and
future, of the teaching of English to the deaf in Japan. Following, Mr. Akira Honda gives a case study of
one student’s studies of the intricacies of English speech, and indicates that her experiences can be an
example of what can be accomplished by hearing-impaired students. Finally, MsMidori Matsufuji talks

about the teaching of English through writing.

S e S e S e e e e e e S e e o e S e

ENGLISH TEACHING
TO THE DEAF IN JAPAN

By Fumiko Sano

“1 shall learn to speak too.” This is Helen
Keller's statement. Her teacher “did not wish
Helen to learn to speak.” Helen pleaded and
overcame her teacher’s resistance. Anne Sullivan
recalled that “Helen was not able to Sleep that
night,” for joy and expectation. Helen Keller
was strongly motivated to express herself verbal-
ly after she learned first to read and write words.

| remember the day when | heard Helen
Keller give a speech. She visited Japan with Polly
Thomson in 1948. | was in the first row. Her
voice was weak and lacked pitch variations.
Moreover, her articulation was not clear enough
for us to understand easily. However, with her
courage and winning smile, she completely won
the hearts of the audience.

| taught deaf pupils English a a school for
the deaf for many years. “How do you teach
your pupils English? By sign language?’ “Can
they learn English as well as hearing pupils of
the same age?’ Those are some questions | am
frequently asked.

How We Teach Deaf Pupils

This hearing-centered method is called the
oral method. They are taught to speak, but
since they cannot hear themselves their achieve-
ment of speech is limited. The teaching of lip
reading and speech begins in infancy. Some
children develop fairly good speech but some
others do not. There are 107 schools for the
deaf in Japan, and al of them are expected to
follow this oral method as the main teaching
method.

About 100 years ago, in Milan, Italy, there

was an international convention where the best
method for teaching the deaf was discussed.
At that time, the world of deaf education was
divided into two groups. One advocated the use
of sign language and the other the ora verbal
language of normaly hearing people. After a
heated discussion, the delegates of the conven-
tion chose the ora method.

The philosophy of “Viva la parolal” was
imported to Japan. The catch phrase “No more
dumb!” attracted teachers and parents. The
teachers training school concentrated on train-
ing teachers in this method. Thus, the oral
method prevailed in Japan far and wide.

However, with the passage of time, the
method of education of the deaf has gradualy
changed. In the 1960s a method called Total
Communication was developed in California
This was an outgrowth of the activities of the
Civil Rights movement, which extended to
equal rights for the handicapped. At this time
deaf people became aware of the right to ex-
press themselves in their own way and they
began to make known their preference for sign
language as opposed to oral verba language,
emphasizing that sign language is easy to see and
understand. Moreover, they pointed out to
educators that deaf people felt relaxed when
using signs. They insisted that their education
should not imitate that of the hearing and that
they had the right to choose the conversation
medium that was most suitable to their needs.

Because of their world-wide trend, schools for
the deaf in Japan have been obliged to listen to
the demand of the graduates. These days there
has been some relaxation in the strict adherence
to the oral method in the school for the deaf.
Teachers may choose a teaching method that is
in accord with their own philosophy and capaci-
ty. Some teachers prefer to write on the black-
board, some speak, some sign while the pupils
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lip read, hear, and sign. How the particular
teaching method helps pupils’ understanding
has not yet been determined. It is hoped that an
ongoing study will eventualy lead to improved
methods.

The Teaching of ESL to Deaf Pupils

As for the teaching of English, we follow the
prescribed curriculum of the Ministry of Educa-
tion, which is based on the traditional grammar-
translation method followed by the normal
hearing schools. In the class the pupils use a
hearing aid, and | have them translate into
Japanese, and then into English. | teach grammar
and pronunciation, intonation and stress, etc.,
just as in any other junior high school. My ex-
perience has taught me that students have the
greatest difficulty with translation into Japanese.
Surprisingly, they have less difficulty mastering
phonetic symbols, even though they bever have
had a chance to hear the sounds these symbols
represent,

The study of English begins in the junior high
school at the same grade level as in normal
hearing schools. We use the same textbooks that
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are used in the normal hearing schools. But deaf
school teachers must always have the visual
attention of the pupils while they speak. To the
eyes of the visitor, there is not much difference
between the classes in a deaf school and those in
a hearing school. But there are unseen differ-
ences, cantering around the understanding of
pupils of what they are taught. Deaf pupils from
birth are likely to differ from hearing children
in their perceptions, The effect of their physical
impairment strikes directly on what and how
they learn. Vocabulary acquisition is mainly in
terms of visual impressions, so that the under-
standing of a word like “rain” for example, lacks
the sound of ram for the deaf child. This in-
complete impression of words accumulates in
combinations of words in phrases and sentences,
resulting in what appears to be a vagueness in
their concepts. This lack in the native language
makes the learning of English even more diffi-
cult. For in a sense Japanese itself is a foreign
language to these pupils.

Achievement in Standard Tests

Achievement of school subjects is shown in
Table 1.

Table 1 ACHIEVEMENT IN STANDARD TESTS
Social
N English Japanese Studies Mathematics  Science Average

1975 64 42 43 44 41 48 44
1976 65 41 43 43 43 46 43
1977 68 42 44 43 43 46 44
1978 67 42 42 43 45 44
1979 43 44 46 47 40 45
1980 71 45 41 48 48 46
1981 71 45 43 48 49 51 47
1982 72 44 43 48 51 47

From this table, we can see the achievement
scores of deaf pupils. English and Japanese are
lower than those of mathematics and science.
Hearing deprivation seems to greatly influence
the learning of school subjects which are closely
connected with language.

Factors Related to English Achievement Scores

The factors related to English achievement
we presumed were the level of hearing loss, 1Q
and Japanese reading achievement score. The

results of the correlation study are shown in
Table 2. The findings did not bear out our
theory. The hearing level was not the biggest
factor in determining pupils English achievement.
It was rather their Japanese reading achieve-
ment score.

In the Japanese reading test, there are four
sub-tests: speed reading, sentence comprehen-
sion, Kanji, and word meaning. In Table 3, we
can see that it is the Kanji sub-test rather than
sentence comprehension that correlates with

Table 2 CORRELATION COEFFICIENT
between achievement scores and hearing, reading, and 1Q
Hearing Reading IQ(A) 1Q(B)
1980 English 25 58 57 50
1981 " 16 49 51 45
1982 " -05 71 61 35

(cont’d on next page)
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CORRELATION COEFFICIENT
Table 3 :
between English and Japanese
English
1978 1979 1980 1981 1982
Japanese
Speed reading A7 -.02 51 .22 A7
Comprehension 54 A7 .49 .36 .62
Kanji .56 44 .67 .61 .63
Word .57 .13 .48 47 .25

English achievement.

The majority of pupils do not develop their
language capacity fully. But they are strongly
motivated, they study English diligently, and
consequently they earn high scores in the stan-
dard test. These are the same pupils who achiev-
ed high scores in Kanji. However, they some-
times fail to grasp the meaning of the Kanji
which they can identify and write. It seems
that for some deaf pupils, English learning is
merely a “must” to pass high school entrance
examinations.

Exceptionally gifted individuals achieve high
test scores and pursue even graduate courses in
universities with outstanding success. But for the
vast majority, despite intensive language train-
ing from infancy, hearing deprivation presents
lifetime problems in language learning.

Language Learning Without Hearing

The results of the correlation study as shown
in Table 2 indicate that the teaching method we
have adopted - that is, the oral method ~ may
need reexamination.

One may ask about the possibility of using
sign language. From my experience pupils re-
act positively to the use of manual signs as a
communication medium. They can relax and
enjoy communication wholeheartedly. The sign
language seems to give them emotional security
because they can have visual feedback. But
despite this advantage, | am not certain whether
sign language can be a cure-all in their education.

Again, in generd, the hardest things to acquire
for the profound born-deaf is to grasp word-
concepts, especially when of an abstract nature.
Helen Keller was blind and deaf. But she was a
normal baby until she was 19 months. old. She
had had experience seeing and hearing. This
makes a great difference in language learning.
Our born-deaf students don’'t have the memory
of hearing experiences to draw on.

There are some Japanese hearing adults who
never have the chance to hear the sounds of
English as spoken by native speskers. When they

study English from the printed page, they
decipher with the knowledge of their mother
tongue. But in the case of deaf pupils, the learn-
ing of Japanese itself requires tremendous effort.

For the Japanese deaf pupils, Japanese lan-
guage itself is a kind of foreign language. Since
any language is supposed to be learned through
audition, the persons who cannot hear suffer a
serious handicap in learning language.

The process of their learning both the native
and a foreign language needs to be investigated.
We need to find a better method to apply to
each pupil of today and tomorrow.

In the light of teaching experience and follow-
up studies made of graduates of the School for
the Deaf, it would seem that no one approach
will suit the needs of every pupil It will be
necessary to devise new methods based upon
observation of the pupils to make full use of the
capacities they have. This can be accomplished
only through further studies in language acquisi-
tion as well as in second language learning

INTEREST SECTION FOR
TEACHING ENGLISH TO DEAF
FORMING IN TESOL

A group of 30 concerned teachers met at
TESOL ‘86 in Anaheim to draft a petition
for the recognition of a new interest section,
provisionally dubbed TEDSIS, Teaching
English to Deaf Students-IS. TESOL mem-
bers in good standing who wish to sign the
petition are urged to contact John Albertini,
National Technical Institute for the Deaf,
Rochester Institute of Technology, 1 Lomb
Memorial Drive, Rochester, NY 14623,
U.SA.

Signers of the petition must be willing to
declare TEDSIS as their primary Interest
Section. The goa of the interest section is
to be a catalyst and to provide a forum for
promoting second language and classroom-
oriented research, integrating methods and
insights from both fields: TESOL and the
education for the deaf.
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MY EXPERIENCE OF
TEACHING ENGLISH TO THE DEAF

By Akira Honda

After teaching in the High School for the
Deaf in Otaru, | am now vice-principal of the
School for the Desaf in Asahikawa, Hokkaido.
Although | am not presently teaching English
here at this school, this is a report of my ex-
perience of teaching English at the Otaru High
School for the Deaf.

In this manuscript, | will relate the steps of
the teaching methods 1 used with the pupils
through more than 30 years experience. Above
al, we must recognize basicaly that the abili-
ties of the deaf are not different from those
of hearing people. However, in most cases,
they are generally accepted as being unable to do
anything, because there is a lack of knowledge
and correct understanding of the deaf. They
are not stupid; they are normal.

Abilities and Potential

We as hearing people are fortunate to be able
to hear al sounds. (As a result of the lack of
auditory sensation which actualy facilitates the
easy flow of information, the deaf are rather
slow in learning.) | firmly believe that their
abilities will be realized as they are better educat-
ed. Persuaded by this fact, | would like to relate
one of my experiences.

Foreign Language Education in Hokkaido

Formally, in Hokkaido, compulsory educa-
tion of the deaf and blind was opened in 1947.
In the early days of the school’s history, for-
eign languages such as English were not taught.
In 1970, English was admitted into the curric-
ulum in the deaf high school: 14 units in the
liberal course, and three units in the vocationa
course.

As you see, the history of foreign language
in the curriculum is extremely short.

Asan English Teacher

At the beginning of special education in the
deaf schools, the teaching of English was neglect-
ed because of the necessity of teaching the
Japanese language. Since then, | emphasized
the real necessity of foreign languages from every
point of view in the school for the deaf, not only
in Hokkaido but in al of Japan.

In teaching, | emphasized the following
points:

1. Believing in their ability in learning

2. The importance of teaching basic
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contents thoroughly
3. Using every aid and help for learners
4. The necessity of encouragement and
daily rapport

Fortunately, for almost three years, | taught
English to the same class of girls. | was able to
develop my own ideas and methods for finding
possihilities for them to learn foreign languages.
| used extensively such methods as lip reading,
writing, visual materials, finger spelling, and so
forth. This class consisted of 10 pupils. During
the first year. | used the same methods of teach-
ing. However, later | had to divide the class into
two or three different groups in order to help
them more effectively. For three years, | kept
evaluations to ascertain their progress. Judging
from this result, while looking for a better way
of teaching, | regrouped the class into three
levels.

Generally, it is said, while 25 percent of
communication consists of reading and writing,
75 percent consists of speaking and hearing. In
short, the lack of 75 percent of communication
must be compensated for by some other means.
Recognizing this kind of communication gap,
we must concentrate on more interaction with
the deaf than what is normally necessary for
hearing pupils. As you seg, in fact, the deaf are
gravely handicapped with the loss of 75 percent
of communication. Extra atention in teaching
is not being over-protective.

Advice to Participate in the
English Speech Contest at School Festival

In 1970, the High School for the Deaf in
Otaru was opened. Since that time, | have d-
ways advised and encouraged every deaf pupil
to participate in the English Speech Contest at
school. “T” was one of these. At first she hesi-
tated in participating in the contest because
she had no experience in spesking in front of
an audience.

Steps in Teaching English

| used two ways of teaching: one was “whole-
class’ teaching and the other was individual
teaching. In the case of whole-class teaching, |
tried to concentrate on teaching the basics of
the language by means of aids such as visua
materials, hearing aids and other things. Without
enough basic knowledge of English, one cannot
make any progress. In order to help the students
acquire a basic knowledge, | kept a formative
evauation, as mentioned above. From this
evaluation, | could learn much from the pupils.
The formative evaluation led me to understand
the real result of the pupils test and helped me
to find a better way of teaching the deaf on a
wider scale.

(cont‘d on next page)
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(cant ‘d from previous page)

In the first year, | had the students al togeth-
er. However a the middle of the second year,
because | found there was much difference in
abilities among the 10 class members, | divided
them into groups. With smaller groups, | was able
to take much time to understand the pupils
needs and weaknesses. | point out the impor-
tance of mutual understanding between teachers
and learners. | used the whole-group system for
every lesson. The following are ways of teaching
which produced new interest and results which |
had never thought possible:

1. Encourage and challenge the pupils in
preparation for tests, including in school
and outside.

2. Encourage the pupils to keep a diary for
a least three years in order to have
more communication between teachers
and pupils. Through their diaries in
Japanese, | could understand them
better and encourage them in other
areas.

Individual Teaching of “T”

“T” had no stage experience in her school
days before she participated in the contest. |
encouraged her again and again to participate
in a small English speech part at school. At
first, she hesitated to participate in it, because
of her poor English and also because of her lack
of confidence. In her diary, she wrote the fol-
lowing: “How marvelous and exciting to be able
to give a speech at school!” - and she added “I
shall never forget this valuable experience.”
After her speech at the school festival in 1980,
she told her mother how happy she was to have
participated.

Pronunciation Practice

Because she was hard of hearing, | had her
practice these exercises over and over. | told her
to train in such areas as breathing, bubbling,
keeping correct posture, etc., in her everyday life.
These exercises may not have been effective
immediately, but | firmly believe it proved to be
useful for the efficient use of her voice later on.

Of course, every hit of hearing must be awak-
ened by using all available methods. Above al,
the use of hearing aids leads to understanding
the rhythm of speaking. Using of residual hearing
sense aso leads to understanding the psycholo-
gica effect of sound. | used these techniques:

1. Discrimination through visua cues. For
example, /f/ and v/, /2] and lo/, Im/,
etc.

2. Discrimination breath position on the
hand. For example, /p/, /t/ and /k/; aso
/bl, /d/ and /g/. etc.
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3. Discrimination by hand touching. For
example, /9, /k/ and /D/, etc.

4. Discrimination by drawing the tongue
position: /I/, /t/, INI, Ipl, K/, If/s etc.
And also drawing the vowel, long vows,
and double vowel tongue positions.

Result of Pronunciation After Practice

For three years | analyzed the words which
she used in the speech contest. She used 152
words in the first year, 245 words in the second
year, and 185 words in the third year. Pronuncia
tion may be understood theoreticaly; however,
it is very difficult for deaf pupils to master it
practicaly. The “hearing world” is completely
different from the “hard-of-hearing world.”
In the following ways the teaching of English is
different:

1. Necessity of repeating pronunciation
practice (at least three years).

2. Necessity of using al of the senses in-
cluding visua and auditory sensations.

3. Necessity of extended pronunciation
practice (at least three years).

My experience in teaching may be cdled a
kind of trial-and-error, | think. But | think in the
case of the deaf pupil, one cannot stop pronun-
ciation drills even for a single day. Difficult
words for “T,” which | found in those three
years, are asfollows:

1. “Anticipation” - difficulty in connec-
tion of /ci/ and /fan/.

2. “Apprehensive” - difficulty in connec-
tion of /pri/ and /her/.

3. “Absent” - difficulty in /aeb/, [son/,
especialy pronunciation after /<.

4. “Awarded” - some difficulty in the
head of /awd/ and the end of /did/.

5. “Afford” - being unable to pronounce

[fal.

6. “Despite” - difficulty in connecting
/dig/ and /pail.

7. “Districts” - the /ts/ sound is very
difficult.

8. “Frightening” - unclear in the end of
[nin/.

9. “February” - taking much time to

master /fel, /bruri/.

10. “Feared” -difficulty in the middle and
the end part, /i/ and /d/.

11. “Forth” - difficulty in the middle, /or/.

12. “Join” - difficulty in the head of /d32/.

13. “Letter” - pronouncing /lei/ instead of
e/,

14. “Poured” - most difficult in the middle
/po/ and the end /d/.

15. “Previously” - difficulty in connection
between /ri:/ and /vjas/.

16. “Particular” - the same difficulty in
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connection /ti/ and /kyul@/.
17. “Remarks” - difficulty in /a k/

18. “Rewards” - taking much time in the
/wod/.

19. “Since” - the same case in /9.

20. “Scarcely” - difficulty in connecting
Isl and /ke@/.

21. “Twilight” - taking not so much time
Iwai/.

22. “Thrilled” ~ difficult in both /Tril/ and
/d/.

23. “Woman” - one of the most difficult

words, /wu/ and /m@n/.

Result and Remarks of Teaching

As the proverb says. “Practice makes perfect.”
She had to practice for almost three years and
prepare for attaining her goal in the coming
speech contest. In short, it took three years to
master pronunciation. She did her best to over-
come al those difficulties. | made it a personal
goal of mine to help her to oversome some of
them. | did this in the following ways:

1. By having her concentrate on pronun-
ciation drills of at least three or four
words every day.

2. By recommending that she relax some-
times.

3. By assigning pronunciation drills and
note review for her to work on as
homework.

The degree of time it took to obtain clarity
in pronunciation was as follows (20 words which
she used a least three times in the past contest):

"as" took two years; “boy,” three years;

“deaf ," two years; “first,” three years;

“glad,” two years; “school,” two years;

“because,” three years; “contest,” two

years; “confidence,” three years; “enter,”

two years; “gentlemen,” three years; “hear-
mg,” two years; “possible,” three years,

“student ," three years; “teacher,” three

years, “encourage,” three years; “oppor-

tunity,” two years.

As you see, not only “T” but also many of the
other deaf pupils took more than three years to
master pronunciation clearly.

Changein Attainment of the Past Three Years

| taped her pronunciation of the speech each
of the three years she was studying English in the
High School for the Deaf. From this, | found
the following results:

1. Unable to pronounce fluently; rather
rough. Lack of natural speed of telling,
frequency and intonation
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2. Poor in using voice economically and
effectively.

3. Unable to pronounce dividing vowel and
consonant, pattern of “Japanese.”

4. Difficult to pronounce complicated
words.

5. Lack of voice volume in total.

6. Memorized, but had lack of fedling.

In 1981:

1. Fairly better than previous year in the
area of voice volume

2. Intonation could be understood to
some extent.

3. The development of consonant pronun-
ciation could be heard distinctly more
than in the previous year.

4. Fedling of speech came out step by step.

5. Through much practice, she could
manage to speak with a little more
confidence.

In 1982:

1. Progressed much more in using voice,
such as intonation,accent,pronunciation.

2. Became rhythmica in speech as a whole,
and had some pauses during her speech.
Confidence and courage came out
naturally.

3. Surprisingly, rather vivid expression to
the audience in her speech could be
heard.

4. The real meaning of the speech came
out clearly and there seemed to be no
difference between “T” and hearing
pupils.

5. Only her constant effort during the
three years led to her god of participat-
ing in the English Speech Contest.

Making Opportunities for Speech Exercises

Having no opportunities to practice English
at all, we tried to open doors of opportunity for
her inside and outside of school. The deaf are
inclined to be limited both directly and indirect-
ly in auditory gathering of information. | firmly
believe such process must be considered in
teaching the deaf. During the first year, she
practiced English with friends, teachers, parents
of her friends in school, and some foreigners. In
the second year, she practiced with pupils, school
staff, acquaintances, and foreigners. In the third
year she practiced with all the pupils at school,
all the staff at school, neighbors, Englishmen,
Americans, some other foreigners, people in the
Town Assembly, Rotarians at club meetings,
persons in several kinds of meetings, and many
other people among the deaf and hard of hearing.
Not only academic teaching but also the spiritual
aspect must be emphasized, | think, from my
own experience. In other words. teachers should

(cont *d on next page)
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(cont’d from previous page)
inspire, encourage, and advise.

Conclusion

“T,” a deaf girl classified in the 90 dB deaf
range, did a tremendous job on her speech, earn-
ing the sixth prize among 139 participants.
Through her constant practice and determina
tion, she overcame her handicap. Winning a
prize made her fed al her hard work was worth
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the effort. She presently works in a department
store, after graduating from school. | trust that
many other deaf and hearing alike will follow her
example and overcome natural barriers in acquir-
ing a foreign language.

This is my experience of teaching English to
the deaf and my wonderful experience with a
deaf girl we called “T” who represents so many
other deaf here in this country.

ENGLISH AS A COMMUNICATION
MEDIUM FOR THE DEAF

By Midori Matsufuji, University of
Tsukuba School for the Deaf

| have been teaching at a school for the deaf
more than ten years. | have seldom felt success-
ful in my work, because | know not only that
my students can't speak with correct pronun-
ciation, but also that most of them can't under-
stand the meaning of the sentences exactly, even
in translation.

To be deaf doesn't mean only that they can't
hear, but it means that their language develop-
ment is limited. It is naturally a great handicap
to learning foreign languages. But our seniors
never gave up teaching English to the deaf,
because learning and understanding English is,
in a sense, a symbol of higher education in this
country. And our school aims a as high a level as
that of any ordinary school. Though the progress
is very slow, some of the students learn English
and are successful in entrance examinations at
colleges and universities, we are encouraged by
these students.

But is the entrance examination the only aim
for the deaf to learn English? Of course not.
Some of them may have chances to talk with
foreign people whom they meet in the street.
They may feel happy if they can make them-
selves understood in Englsh, even if they must
write down what they mean.

I think writing is the important sphere for
the deaf. | tried to encourage a group of my
students to write a long composition for home-
work during vacations. They performed this duty
well, and now | have a four-booklet collection
of the compositions.

In our school (or more exactly | should say
in the high school department of our school),
about 30 students per grade are divided into
three groups according to their achievements in
English at the beginning. And three teachers
handle each class for three years. The group to

which 1 gave the assignment is the first class.

There are four boys and seven girls in the
group. Before | met the group | had decided to
begin each of my lesson with greetings and ques
tion-and-answers to the students, such as “What
day is today?’ or “What did you do yesterday?’
I wanted conversation with the students, In
Japanese | can converse with the deaf easily
through sign language; but | don’'t know English
sign language, so in English conversation they
must understand what | am saying by lip reading.
It takes a great concentration and keen percep-
tion. And as for me, to caich what they say with-
out their use of signing is not an easy task. |
thought the beginning of the lesson is the best
occasion for conversation, because they can
concentrate better then than later. The pattern
has continued until now.

Some of them aready have pen friends, and
sometimes they ask me to correct their letters.
Some of them get new pen friends in America
through an introduction by a teacher for the
deaf in America. Most of the students are very
active and interested in the world around them.
| wanted to extend their positiveness.

Before the summer vacation in the first year,
| got an advertisement for a contest in English
composition for high school students. The
theme for the first-year students was “My Best
Partner,” and it required 450-500 words. It
seemed too long for these students; perhaps
they have never written even half as long an essay
as this. But somehow | felt urged to demand
from them the same work as hearing high school
students. | didn't expect al of them would do
the work. But at the beginning of the second
term, | got 11 reports done by them. Though
some of them are a little shorter than what | had
required, all of them had done the work. How
encouraged | was!

But it was not long before | found myself
disgusted with the troublesome work of correc-
tion. And to my disappointment, the contents
of the compositions seemed so childish and
trifling that 1 lost ambition to let any of them
apply for the contest. Anyway | returned the
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reddened reports to the students and told them
to rewrite them so that | might collect them and
make the copies up into a book. Then one of
them asked me to lend him a typewriter. |1 ask-
ed him if he had ever used one; his answer was
“No.” So | taught him basic typing, wondering
how long it would take him to type the whole
composition. The next day another boy asked
for the typewriter, too. He had seen his friend
typing the report in the dormitory, and wanted
to finish his report as beautifully as his friend
did. They said it took them six or seven hours
to finish them, and they had to get special
permission to sit up late, because usually
they must go to bed at ten o'clock in the dor-
mitory. They considered each other their “best
partners!”

Here are excerpts from their compositions:

I have a good partner. The partner is Mr.

Nasu. He was born in Yamagata. | was born
in Yamaguchi. He is my classmate and
humorous. When | entered the school, |

became a good friend with him. | took the
entrance examination with him. --- Now
we are senior high students. He is in the
2nd class. I'min the 1st class. We are in
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“She is really lovely!”

“Haruyoshi, you want to marry that
girl, don’t you?”

“Yes, 1 do. ”
I often enjoy such talks with him. So he
and | are always looking for girls! But we
have often another kind of talking, for
instance, | said to him, “You are a very
strong baseball player!” When he heard
this, he said smiling to me,

“No, you are much stronger than I1”
And he also said to me,

“You are liked by girls. ”

“No, you are very diplomatic! You are
the star in our school!”

“No, to speak frankly, I think it is you
that are liked by girls!”
qushook his head as much as possible and
said,

"I am not liked by girls. ”
So | think to have a rival is very good and
happy. | think it is interesting to talk with
him. --- Meet is the start of farewell. So |
will have to part from him in three years. |
want to play with him a lot till that time so
that I may have pleasant memories. | enjoy
my school life every day both in studying
and sports. Because | have a friend as he.

After rewriting, the composition didn't seem

different classes. But we study English.
mathematics, art and physical education in
the same class. There are school festival
and athletic meeting in our school every
year. He and | often talk about the school
festival.

“Let’s make a haunted house!”

“How about makina the movie?”

“It’s good, too. ”
In this way we talk and enjoy ourselves - - -
He is a helpful man for me. He belongs to
the baseball club and is the center. He is
the second batter. When he was a junior
high student. he played pingpong and
kendo. He is a kendo player of the third
grade. I'm an amateur. If | play kendo with
him, | will be defeated easily. Also he is
skillful at calligraphy. He is the third grade,
too.

The other composition went as follows:

I have many close friends. One of them is
my best friend. The man is Mr. Haruyoshi.
He often tells me a story since | was at
junior high school. He is popular among
girls because he is a smart boy and a
sportsman. He is the rival to me. He and |
belong to the baseball club since we were
at junior high school. He is very good at
playing baseball. I sometimes quarrel with
him. But | make peace with him soon. ---
One day | went to Tokyo with him. Walk-
ing along the street, | saw a pretty girl who
happened to come along toward us. |
thought that the girl was lovely. Then 1
said to him,

“Oh, that girl is lovely, isn't she?” And
he said to me,

so bad. The ones not typed were written very
carefully and beautifully by hand. | proudly
distributed copies to the other English teachers
and to their homeroom teachers.

For winter vacation | asked them to write
compositions which concerned New Year, in 300
words or so. This time | thought the contents
were better than before. | printed the Japanese
translation alongside the English so it could be
read easily. Here is an example

I will be seventeen years old this year. And
I will be into second year of the high
school. I will decide the aims of this year.
First of all 1 will decide it about study. I
will study at home over two hours every
day. I will not have chats while I am study-
ing at school. Next | will decide aims about
baseball. I will be the regular player. And
I want to make my batting average more
than .3. We will win the pennant in Kanto
Deaf League. We will have a ski school in
winter and a summer camp in summer this
year. | look forward to having both of
them. Because | like skiing and mountain
climbing. There will be a marathon race,
too. The aim of the marathon race is to be
awarded a prize. | haven’'t won a prize
before because of a little difference. So |
will win the prize this year. This year is
International Year for the Youth. At this
opportunity, | wani to give African people
money. Then | want to write to one of the
people in the world. This is year of a cow.
A cow firmly treads the ground. | want to
act calmly like a cow. An aim of this year

(cont’d on next page)
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(cont'd from previous page)

is to keep my pace for anything. Then |
will read many books. And | will learn as
many words as possible. | will do some-
thing for people. Thr future of’thc twenty-
one century looks dark. But we must
survive. | must get necessary informations
to prepare for that. I will make efforts
for that. 1 hope this year may be a good
one.

The next summer the theme of the contest
was “What | am most interested in,” and | told
the students to write compositions for the con-
test again. | dso made up my mind to show the
previous two sets of compositions to the English
and American people who would gather to
attend the International Congress on the Educa-
tion for the Deaf, in Manchester, in August. |
went with several copies of the compositions. |
laid them on the table in the Japan Room, which
foreign people visited to learn the situation,
media, and results of education for the deaf in
Japan. Some guests were interested in the com-
positions, and praised them. They especialy, and
without exception, praised the beauty of the
handwriting. Some people said it might be
difficult for their own students to write such
compositions, even though English was their
mother tongue. | wished my students had been
there with me.

When school began, | conveyed to the stu-
dents what the foreigners had said about their
works. They said, “It must be just flattery!”
but their faces were brightened with pride. The
report on “What | am most interested in” was
not successful, however, and | had to give up on
having them apply to the contest. But through

COMMUNICATION EDUCATION FOR
HEARING-IMPAIRED STUDENTS
AT GALLAUDET COLLEGE

By James and Cynthia Femandes

This is a summary of a presentation given at
the 16th National Convention of the Com-
munication Association of Japan at Yatsushiro,
Kumamoto, on June 14-I5, 1986.

Gallaudet College in Washington, D.C., is a
unique institution with a history of some 120
years dedicated to education of deaf and hearing-
impaired students. Communication education
provides these students with opportunities both
to learn about communication in a unique con-
text and to solve special communication prob-
lems associated with hearing loss.

Many Gallaudet students face a number of
frustrations involving communication: difficulty
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their compositions | could understand what they
were most interested in. It was a great harvest.
Let me make a list of what they wereinterested
in that summer.

1. cooking, designing, and dreams

2. paintings, and corresponding with Ameri-
can deaf friends

3. “the cosmos’

4. postage stamps

5. traveling

6. America

7. “We are the world”

8. insects

9. club activities

10. and 11. Koshien (All Japan High School
Baseball Tournament)

Though their writing was not good, | think
it is wonderful that they can express themselves
in some way in English, in as many as 500 words.
| believe it is more than what | could have done
in my high school days. And | must not discour-
age them. What | should do is praise them and
continue to encourage them. As winter home-
work, for the first time | didn't give them any
theme; they could choose their theme at will.
Some translated an old folk tale, one wrote
about the death of her mother, some wrote on
world peace. 1 felt that they wrote their com-
positions very freely and without as much
difficulty as before. | will try to give an assign-
ment next summer, and 1 hope | can get a good
enough one for the contest.

When they have a chance to go abroad, they
will be able to communicate with foreign people
in English with pencils, just as they do in Japan.

in communicating within their own families,
with normal hearing people in general, and even
with other hearing-impaired persons. The latter
problem arises from differences among hearing-
impaired people with respect to age of onset of
hearing loss, degree and type of loss, ability to
comprehend words auditorily, and communica-
tion training.

Some students come from residential schools
for the deaf where they have learned American
Sign Language (ASL), a unique language distinct
from English, and use it frequently to communi-
cate with their peers. Others have received their
pre-college training in mainstream schools with
normally hearing peers, in which case they may
or may not have had the benefit of interpreters,
note tekers or other forms of assistance.

The Communication Curriculum

A two-unit course entitled “Communication
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Processes and the Hearing Impaired,” which is
compulsory for the freshmen, has the following
objectives:

1) Students become aware of communica-
tion asan academic discipline;

2) they learn to understand communica-
tion as a dynamic process;

3) they become able to explain the func-
tion of the hearing mechanism, differen-
tiate among different types of hearing
loss, and interpret basic information on
a hearing evauation form;

4) they learn to differentiate between the
various languages and modes used by
hearing-impaired people;

5) they come to a realistic appraisal of
their own communication skills and are
able to discuss the relationship of com-
munication skills and hearing loss to the
communication process.

In particular, students are taught about the
deaf community as a subculture with its own
language (ASL) and traditions. English and ASL
are examined as different but equaly elegant and
useful languages, in an effort to correct the
common misperception of ASL as an inferior
language, and to encourage students to pursue
proficiency in both languages.

After this course, students move on to either a
Group Discussion or a Public Speaking class,
followed by a third requirement to take an elec-
tive course in Communication.

Instructional Methods

For promotion, merit increases or tenure,
instructors at Gallaudet must be judged profi-
cient in the “Simultaneous Method” of com-
munication in which information is presented
orally accompanied by the signs of American
Sign Language (but signed in the word order of
English).

Video tape is another tool widely used in the
required communication courses where the
visual orientation of the students makes it
particularly effective. Students in the com-
munication classes view tapes designed to illu-
strate the various communication modes used by
hearing-impaired people and to demonstrate
effective and ineffective approaches to com-
munication. Facilities are available for students
to practice and review their speeches on video
tape prior to classroom presentation.

Under a special program entitled “Writing
Across the Curriculum.” faculty volunteers
receive specia training in methods for improving
students’ writing skills. One such method is the
“dialogue journal” whereby the instructor col-
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lects and responds in writing to each journal,
usualy on a weekly basis.

Learning simulations are often employed,
such as the Microlanguage Project in which the
students are formed into small “cultural groups’
which invent and then practice their own lan-
guage. The value of this exercise for teaching
students about the nature of Language and for
stimulating attitudinal learning has led to suggest-
ed applications for second language learning
as well.

Assistive Devices Technology

Training in communication for the deaf can-
not be complete without a knowledge of the
various devices which are now available to aid
the deaf in a wide range of settings. While tradi-
tional hearing aids have improved considerably
in quality, they continue to have serious lirnita-
tions because they do not function well in
noisy, reverberant settings where they amplify
all sounds equally, nor in situations requiring
distant listening.

Most assistive listening devices require the
use of a microphone close to the sound source
where it is processed so that it reaches the listen-
er's ear without loss of intensity or loudness.
They, therefore, increase the ratio of signal
(speech) to noise in a way that a hearing aid by
itself cannot. Whether it be in a mass setting such
as an auditorium or a classroom, or in a small
group or even one-on-one situation, the principle
is the same. The source (a speaker, TV or radio)
uses a transmitting device while the hearers
employ a receiving device, be it hard-wired, FM,
infrared or an induction loop, to receive the
message without noise or other distortion. For
television, some stations broadcast multiplexed
captions for those who have decoders attached to
their sets.

For telephones, various amplification devices
are available as well as TDD, Telecommunication
Devices for the Deaf, which works on the same
principle as the teletype machine. Flashing lights
and vibrating mechanisms are available to moni-
tor important sounds in the home such as the
doorbell, telephone, smoke alarms or a baby
crying. To evaluate such devices, set standards
on performance, and distribute information on
their availability, Gallaudet has established the
Assigtive Devices Center.

Reported by Thomas N. Robb

IN APPRECIATION
The Editor would like to thank Ms
Misako Ogawa for guest-editing thisissue
of The Language Teacher.
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New Dimensions provides a comprehensive, useful and practical aid to

gaining command ot the English language, and helps-your stude

develop essential skills and abilities.

New Dimensions provides your students with:

practice in all four language skills-speaking, istening, reading and writing

practice 1 developing strateqies for approaching and understanding
unknown language, therefore providing long-term motivation and success

achive self-study phases to prepare new, unknown language using the
integrated self-study sections of the Workbook

sound knowledge of structural and lexical items through controlled
practice of language points in a carefully graded syllabus

clearlv designed units that focus on and practise each language
function through a variety of lively exercises

encouragement to use authentic English

Macmillan LanguageHouse Ltd

Shibaura 3—7-8-508, Minato-ku, Tokyo 108, japan

.

Macmillan Publishers Ltd and Macmillan Shuppan KK enthusiastically an-
nounce the formation of a new company. Macmillan LanguageHouse Ltd. The
new company will specialise entirely in EFL ELT materials, and will develop
its own publishing programme in addition to handling the marketing and dis-
tribution of materials produced by its UK associates.

For further details, please contact:

Macmillan LanguageHouse Lt

Shibaura 3-7-8-508, Minato-ku, Tokyo 108
Tel: (03)456-3185 Fax: (03)456- 3416 »
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JALT ‘86 CONFERENCE NEWS

At the recent JALT-National Executive Com-
mittee meeting in Tokyo it was decided to hold
a symposium at JALT ‘86 on “Bilinguaism and
Biculturalism." The organizers will be Jim Swan
and Masayo Yamamoto, book review editor and
Japanese Language editor, respectively, of The
Language Teacher. With the active cooperation
and involvement of those interested, this sym-
posium could become a regular feature at future
conferences. The deadline for those who wish to
put forward proposals for this symposium is,
as mentioned in the July issue of The Language
Teacher, Aug. 15th.

Dr. James E. Alatis, Executive Director of
TESOL, will be at JALT ‘86, dlong with TESOL
president-elect Dr. Jody Crandall. Also in at-
tendance will be a number of authors who have
been invited by their publishers; to date, we can
expect to see Adrian Doff (Cambridge Univ.
Press), who has collaborated on a number of
works with Alan Maley; Jeremy Harmer (Long-
man), author of the Meridian series and plenary
speaker at a number of conferences in Europe;
Peter Viney (Oxford Univ. Press), who co-wrote
the Streamline series, Dr. Donald R.H. Byrd
(Regents), project director of the Spectrum

(cont'd on next page)
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(cont‘d from previous page)
series, and Steve Molinsky (Prentice-Hall),
co-author of Side By Side.

Arrangements with hotels are in their final
stages, and there will be further information and
rates in the September issue of The Language
Teacher. Hotel bookings and/or conference
fees can be paid by postal transfer (yubin furi-
komi). Forms will be available in both the
September and October issues of The Language
Teacher; the deadline is Oct. 31st. Also, parcel
service (takkyubin), both domestic and inter-
national, will be handled by the Yamato Com-
pany. The JALT ‘86 Committee is preparing for
every eventuality — we hope you will, too!
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opinion

By Alex Shishin, Miyazaki
Women's Junior College

The Language Programs Educational Testing
Service has given us in ESL a challenge that is
both interesting and long overdue: “Beginning
in the 1986-87 testing year the TOEFL examina-
tion will include a direct writing test” (Stansfield
and Webster, The Language Teacher Bulletin
Board, June 1986). The Test of Written English
(TWE) will not only require that students write
but that they write critically: “. . .the student (1)
compares/contrasts two opposing points of view
and defends a position in favor of one, or (2) de-
scribes and interprets a chart or a graph.”

I submit that the average Japanese student of
English is unprepared linguistically or intellec-
tually for TWE, even though “essays will be
scored for overall effectiveness of communica-
tion” rather than mechanics and “writers will be
rewarded for what is done well.”

What is the problem?

Most important is that critical writing in
Japanese (kokugo) is usually taught late in the
students’ careers (like when they must write
their B.A. or B.S. theses), if at al. Writing in
secondary schools is usualy limited to kunsobun
book reports in which the writer summarizes
the book and then gives his or her feelings about
it. Whatever the charms of kunsobun coming
from adolescents (especially the more sensitive
ones) are, it does not prepare students for writ-
ing ronbun, or scholarly writing.

At the technological university where |
formally taught, my friends in the civil engineer-
ing department complained to me that while
their students were good at filling out data
sheets, they were totally undisciplined in writing
up their research. They had to give their upper
division and graduate students specia classes in
writing scientific ronbun.

The problem is of course compounded when
Japanese students have to write in English. |
have plenty of horror stories about students
turning term papers (as well as patent applica-
tions and operation manuals) into verbal spaghet-
ti, and so do you. We've dl had a good laugh over
this a one time or another; but the joke is on us.

With a number of universities now requiring
essays as part of their entrance examinations,
a least a few kokugo teachers are trying to teach
critical writing at the secondary level. Similar
attempts in English teaching have been, for the
most part, shamefully absent. Critical writing
has hardly been a hot topic at English teaching
conventions ~ or in JALT.

Too many of us, in trying to undo the damage
done by the so-called grammar-translation
method, have succumbed to the “creating the
active student” syndrome. In trying to convince
our students that English is like a warm puppy,
we have become nothing but second-rate enter-
tainers in the floating world of vacuous, alienat-
ed eikaiwa (“English conversation”), in all its
manifold but equally empty chitty-chatty
manifestiations. Now TWE will reveal to the
world just how badly English education in
Japan has failed.

How about getting some discussion of the
teaching of critical writing in English going?
Maybe a conference or some specia articles on
the subject are in order. ..thebal is in your
- our - court.
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MyShare

As language teachers, we all come up with our share
of ideas and activities. We also use our share of ideas
from other teachers. My Share is your opportunity to
share your ideas and activities. Articles dealing with
activities for classroom application should be submitted
to the My Share editor: Marc Helgesen, Sekiguchi Dai
Flat No0.403, Sekiguchi 3-6-22, Bunkyo-ku, Tokyo 112.
Articles should be based in principles of modern lan-
guage teaching and must follow JALT manuscript
guidelines. Please include a 25-50 word biographical
statement.

ASK THE IMPOSSIBLE
By Mario Rinvolucri

Mario Rinvolucri has taught English in Greece,
Chile and the U.K., where a number of Japanese
have been among his students. His work as a
Pilgrims English Course teacher trainer has taken
him to Hong Kong, Australia, Canada and most
countries in Europe. His books include: Mazes,
Grammar Games, Once Upon a Time, and
Grammar in Action He will be the main speaker
at The 1986 JALT Summer Institute, Aug. 10,
11,and 12, in Matsuyama.

Of all the books you can open, the language
teaching textbook is probably the most predicta-
ble. Once the student has experienced the way
the teacher takes him/her thru Unit 1, s’he can
often accurately predict just how the next 29
units are to be experienced. This is sad, as what
may start by being new and crisp to the taste
soon becomes dull and soggy.

There is a red case for sometimes stepping
out of the routine prescribed by the textbook
and asking the students to do apparently im-
possible things. The more you ask from the
students, the more they find themselves able to
give, the more their curiosity is whetted, the
more they find unrealised wells of energy within
themsealves. If our expectations of what students
can accomplish are stunted, what we trigger in
them will be thin and uninteresting.

Let me give you a couple of examples of
“impossible” exercises:

Opposites

1. Ask the students to write down the opposites
to these words:
good angry
typi ng Monday
real
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2. Ask the students to suggest the “opposites’
they have come up with. Jot down the various
acceptable “opposites’ on the board. Good
has produced: naughty, evil, bad, nasty.
Typing has produced: hand-writing, reading,
walking (in that typing is a kind of walking
with the fingers), silent writing, etc.

Get students to explain why they propose a
given word as the opposite of one on the list.

3. Write the following scene up on the board
and ask the students to write its opposite or
reversal. Don’t give examples of how to do
this as, if you do, this will reduce the diversity
of the students’ reaction to the task.

The waitress came up to Table No. 3
and offered the tall man the menu.
He chose and ordered. She went back
to the kitchen to get what he wanted.

Confronted with this task, some students sim-
ply put al the past sentences into the nega
tive. Others try to find “opposites’ and write:
“A waiter went down to chair letter C and
took away the bill from the short woman.”

4. Group the students in fours to read their
“reversals’ to one another.

5. Now tell the students that you are going to
tell them the reversal of a bad experience
from your own life. We once told this story in
class.

“1 went to work au pair in France. It
was a marvellous family with very
few children. My hostess was very
kind and understanding. | had almost
no work to do and oceans of free
time. | had been going to stay for
two weeks, but in the end | stayed
for six months.”

6. Ask the students to shut their eyes and think
of some bad experience they have had. Also
ask them to prepare to tell the experience to
someone else, but reversed.

7. Find out how many people have brought back
bad experiences to mind, group them with
people who haven't and ask them to tell their
experience stories.

8, Ask the listeners to now tell their stories they
have heard to others in the group, and so on.

This extraordinary exercise works well, some-
times magically so, precisely because it strikes
the students as extraordinary. The really im-
portant step is No. 7 in which students listen to
their classmates reversed experiences. Elemen-
tary students are faced with the pretty steep task

(cont'd on page 19)
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Grammar Games

Cognitive, affective and drama activities
for EFL students

Mario Rinvolucri

Over 50 different games, each practising a
specific point of grammar.

* lively and communicative. involving students in
thinking and action, not just drilling

* suitable for young adults and above

* uses either simple methods materials or
provides materials which teachers can copy

‘Mario Rinvolucri has produced a stimulating
contribution to the teaching of grammar.’
EFL Gazette

Once upon a time

Using stories in the language classroom
John Morgan and Mario Rinvolucri

Start your story in the traditional English manner:
‘Once upon a time ' and your students
continue from there.This book provides outlines
on which students can base their own stories.

* story outlines from many sources and cultures
— including Japan

* exposure to real spoken language

* enjoyable, creative, learner-centred classroom
activities

" an excellent source book.’
ELT Journal

Mario Rinvolucri will be giving lectures in Japan from 3rd — 20th August 1986. Further details
available from Mr Steve Brown, University of Pittsburgh, ELI Japan Programme, 6-12 Fujimi
2-chome, Chiyoda-ku, Tokyo, Japan 102

Further information about all Cambridge ELT books available from: U. P.S. Ltd. Kenkyu-sha
Building, 9 Kanda Surugadai, 2-chome, Chiyoda-ku, Tokyo 101. Tel: 291-4541

CAMBRIDGE UNIVERSITY PRESS

The Edinburgh Building, Shaftesbury Road, Cambridge CB2 2RU, England




The Language Teacher X:9

(contd from page 17)

of decoding their classmate's English into mean-
ing and then of reversing that apparent meaning
to reach the meta-meaning, the unreversed ex-
perience. As you watch students involved in this
listening task, you redlise that the double task
cals on new reserves of energy and that precisely
because they are doing double-decoding, they do
the initid L2 decoding much more efficiently
than if they had only been presented in one task.

When we first used this exercise in class, we
felt there would be a need for the listener to tell
the unreversed story back to the speaker to
check that s/he had done the reversing story
back correctly. In observing the way listeners
reacted, we realised that this checking phase was
quite superfluous as the double-decoding happen-
ed automatically at the moment of perception.
That first group of eementary students made us
realise how low our expectations of their capabil-
ities had been. Maybe we are not alone in grossly
underestimating students.

Landscape Your Mood

1. Make sure that the students are familiar with
these words:
seascape
landscape
cityscape

2. In a very gentle, non-aggressive way ask
various students what sort of mood they are
in. One or two word replies are fine.

3. Ask the students to shut their eyes and see
their mood of the moment as a landscape.
Shut your own eyes and concentrate to en-
hance the feeling in the group.

4. Ask haf a dozen students to describe the
landscape they saw to the whole group. Help
them with words they can’t find and jot down
useful and new words on the board as they are
used.

5 You will end up with a board covered with
new words. Since the words will not stick in
the students minds unless they do something
with them, use one of the many vocab-revision
techniques suggested in Vocabulary (Morgan
and Rinvolucri, Oxford 1986).

Here are some of the landscapes brought to
mind by the exercise in one elementary class
of German-speaking Swiss late teenagers and
young adults:

- Swans on a lake covered in water lilies
with reeds al round the edge

- A fidd of red, red, poppies - a blaze of
colour

- The African bush, long thin grass, an-
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Mario Rinvolucri's
Sdedueof Presentations

(August)

CityIDatel’I“nne/Topic
- 3rd 2-s p.m, Commandcumw
ames
Kobe — 9th, 7-10 pm Corrections (Wine & Cheese
Pa:ty 9-10 f ,
Osaka — 10th, 4:30 p.m., Grammar Games
Matsuyama - ‘11th, see Summer: institute schedule
Tokyo (LIOJ) — 15th, Grammar Games
Nagoya - 16th, 24 p.m., Awareness Activities and
Improve Your Enduh
Han;‘u:;lm ~ 17th, 10 a.m.-12 noon, Multi-level
€
Sendai — lsth 2-5p.m., Improve Your own English
Sapporo - 19th 6: 3% 8:30 [?m Grammar Games
and Vocabulary Expangon

Hitachi - 20th 24 p.m., Recipes for Tired Teachers

telopes grazing
- Two people side by side in a small English
town, punts on the river, the sun setting

Doing vocabulary work from pictures is no
new idea in language teaching, but doing this
same technica work from interior mood pic-
tures is, affectively, a big step forward. The
EXercise may seem crazy to you - on these very
grounds, try it with your students when you
come to the part of the textbook that tries to
cope with descriptive language, as the students
may well find it crazy too. This is where its
“making new” power lies.

If you want some more exciting, unexpect-
ed exercises to disturb the predictability of
work from the textbook, you will find them in
the books below. If they work well, you may
even wonder why you should follow the text-
book at all.

Bibliography
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BIOLOGICAL SCIENCES: DEVELOP-
ING READING SKILLS IN ENGLISH.
Valerie Kay. New York: Pergamon Insti-
tute of English, 1985. 92 pp.

PHYSICS: DEVELOPING READING
SKILLS IN ENGLISH. M.S. Noto. New
York: Pergamon Institute of English,
1985. 88 pp.

Teachers of English for Special Purposes,
especially in the sciences, have noted that, in
regard to readers available, there is a tendency
to combine very basic scientific material with
ponderously-worded English, often excerpts
Irom somewhat dated high school or univer-
sity textbooks.

Considering that scientific articles written
for publication in the leading international
journals tend to be simply written (since most
scientific researchers are not prose masters!),
and contain up-to-date information, it is a pity
that they are not more used for Scientific English
reading classes. However, they rarely are, and
since most Japanese science students are very
proficient in their field, the undesirable situa-
tion frequently occurs where a bored class,
learning nothing new, struggles with difficult
readings.

The Pergamon Institute of English has dev-
eloped an excellent and well-produced series of
scientific readers which will help solve the
textbook problem, and this review will address
two of their titles, Physics and Biological
Sciences.

The format of both books is similar, consist-
ing of approximately twenty readings of about
a page and a half in length, each followed by
three pages of comprehension exercises, stressing
both skimming for information and scanning
for details, concluded by an exercise on summary
writing in Biological Sciences and manipulative
or cloze-type exercises in Physics. However,
the reading selections vary according to author.
Physics  uses unsimplified excerpts from
secondary school and university level textbooks,
most of which were published in the early or
mid 1970's. Biological Sciences also uses un-
simplified passages from textbooks, but these
have been chosen from texts published in the
1980’s. In addition, there are readings taken
from “popular science” sources, as well as
actual scientific paoers from iournals in the
field. Thus, the language variety is greater in the
latter book, and the scientific content is more
recent and, consequently, of higher interest.
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Several lessons from each book were used
with university freshman science majors at a
national university in Tokyo. Physics was dightly
too difficult for the students, especially since
the thrust of the Pergamon series is to teach the
students to skim quickly for general meaning.
The long sentences tended to obscure the basic
nature of the facts presented. The book would
probably be more effective with older students
or university graduates, who need to refresh
their grasp of English terminology pertaining
to their major.

Biological Sciences was more suitable, due to
the simpler nature of the readings, and their
greater interest value.

In both books, however, there were many
new vocabulary words for the students. These
books are not annotated in Japanese and the
ESP teacher using either of them at an inter-
mediate level must expect to spend a consider-
able portion of the lesson dealing with the new
vocabulary. Both books are recommended, with
the qualification that perhaps Physics is more
suitable for advanced students. However, the
ESP teacher must be warned that the students'
lack of basic vocabulary in Enelish will imuede
a rapid development of ther skills in quickly
skimming for general meaning and scanning
for selected details.

Reviewed by Sandra S. Fotos
Aoyama Gakuin Women's Junior College

THE COMPUTER BOOK: PROGRAM-
MING AND LANGUAGE SKILLS FOR
STUDENTS OF ESL. Mohyeddin Ab-
dulaziz, William Smalzer, and Helen Ab-
dulaziz. Englewood Cliffs. Prentice-Hall,
1985. 203 pp.

This book is not, as a misleading first glance
might indicate, a general text for computer-
assisted language learning. Rather,, its principal
purpose is to teach data-processmg and com-
puter programming and as such, then, is one of
the new breed of ESP texts.

Given the high-intermediate level students
towards whom it is directed. this is undoubted-
ly a proper orientation. These students will
have few difficulties understanding and dis-
cussing the information provided by the text,
while their interest in the subject itself should
provide an impetus for class discussion and
participation.

The work is arranged in eight chapters, each
of which is expected to require six to eight class
room hours and an equal amount of out-of-
class time to complete, thus allowing it to neat-
ly fit a three-semester hour college course or even
lend itself perhaps to a high school curriculum.

Because of its whole language approach, when
(cont d on page 23)
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A Communicative Course in English
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(cont'd from page 21)

each chapter’'s exercises are taken in order,
students will spend part of each class reading,
writing and speaking. Guidance for group dis-
cussion and activities has aso been provided.

The Computer Book is designed to be useful
for the EFL teacher who lacks computer train-
ing, and, at the same time, to be valuable in
classrooms without computers. Although it is
possible to utilize the text under both of these
conditions, occasional access to a computer, es-
pecially as the course progresses, would certain-
ly help maintain student interest, while the
burden placed on a language teacher innocent of
computer experience would be hefty. Still, use
of this book does not have to be limited to
special computer/EFL courses. It can easily
serve as a supplement to businessEFL, and
even, particularly the first chapters, in content-
area classes which treat diverse topics.

Reviewed by Lorraine W. Hanson
The Kinnick School, Yokosuka

TEACHING ENGLISH AS A FOREIGN
LANGUAGE: A PRACTICAL GUIDE.

Colin Dawson. London: Harrap, 1984.
64 pp. £1.75 in UK.

Colin Dawson has provided all of us teachers
of English, especially beginning teachers, with
a concise and very practical booklet. He focuses
on the learners, their needs, abilities, and motiva-
tion and on the teachers' responsibility to take
a genuine interest in them, to help al of them,
and to respect their individuality and opinions.

The author states that speaking is the proper
basis for the teaching of all aspects of the
language. He stresses the importance of the
seating arrangements and the use of pictures and
realia in the classroom to maximize conversation
as soon as any students enter.

As to the three basics, he outlines the teach-
ing of pronunciation, vocabulary and grammar.
Despite the brevity of his presentation, he
manages to clearly set forth several approaches
with variations relevant to students' different
ability levels.

In “Ways and Means” one might expect an
outline in terms of the four skills (hearing,
speaking, reading, writing), but Dawson organizes
his suggestions in terms of material (visual,
realia, recorded, textbooks, etc.). Teachers are
several times urged to minimize their speaking
time while maximizing that of the students.

Dawson’s treatment of games, though too
brief, sets forth the view that games provide
students with an opportunity for concentration,
repetition and memorization in an enjoyable
atmosphere.

Several minor complaints: In discussing pro-
nunciation why doesn't he refer to the “rhythm”
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of English instead of only “sentence stress?”
In discussing dictation, why doesn’t he more
strongly discourage traditional verbatim writing
and champion aural comprehension lessons?
In the section on “discussion” why does he want
us to close a lesson with a written task? At least
he argues for tasks that are “relevant and
realistic.” | prefer oral follow-up.

Overall this booklet impressed me so
favorably that | will put one into the hands of
al our new teachers.

Reviewed by Frank Kuhiman
Palmore Institute

TELECOMMUNICATIONS: DEVELOP-
ING READING SKILLS IN ENGLISH.
David Davies. Oxford: Pergamon Press,
1985. 60 pp.

As part of the new Pergamon ESP readers
series, Telecommunications offers 60 pages of
extracts from electronics publications. The
book assumes that the student will already be
able to read standard English without great dif-
ficulty, and will have had some experience with
the specialized telecommunications vocabulary.

Each of the work’s 20 units begins with a
short (200- to 400-word) excerpt taken from an
American or British textbook, technical manual,
journal or similar source. This reading is then
followed by exercises which can be broadly
grouped into four categories and seek to: 1) dev-
elop skimming and scanning techniques, 2) assist
vocabulary development and understanding of
syntax through a variety of objective questions;
3) provide practice in constructing sentences
and paragraphs; 4) guide the student in prepara-
tion of technical charts, tables, diagrams and
schematic designs. An answer key and sug-
gestions for its use - both helpful to students
working independently — are furnished.

Although it is content-oriented, the book
does not attempt to fully explain or analyze
the technical concepts being used. Rather, it
exposes the student to typical English-language
readings in the field and demonstrates ap-
proaches which lead to an understanding of
them.

Given the somewhat difficult nature of the
excerpts, which presupposes a fairly high level
of reading competence, besides a basic know-
ledge of the vocabulary and concepts of tele-
communications, this book would perhaps best
serve as a supplemental source in a technical or
industrial training program. Although it might
be possible to use this book-independently, as
the author suggests, its full potential would be
best realized in a classroom with an instructor
able to explain both the technical concepts and
the structure of the readings. Under these cir-
cumstances. Telecommnnications could be a
valuable tool for Japanese students pursuing a

(cont'd on next page)
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(cont ‘d from previous page)
career in the field, and needing to keep abreast
of professional publications in English.
Reviewed by Lorraine W. Hanson
TheKinnick School, Yokosuka

ELEMENTS OF PRONUNCIATION -
INTENSIVE PRACTICE FOR INTER-

MEDIATE AND MORE ADVANCED
STUDENTS. Colin Mortimer. Cam-

bridge University Press, 1985. 100 pp.

(4 cassettes, not reviewed)

There are five sections: Weak Forms, Clusters,
Link-up, Contractions, and Stress Time - each a
selection of dialogues from earlier separate book-
lets by Mortimer under the same titles. In this
new form, the book is a nice companion volume
to some of CUP's other pronunciation books.

Each section contains two or three dozen
short dialogues, each illustrating a certain feature
of its own section. Thus, the first diaogue in
“Weak Forms’ dedls with the indefinite article
reduced to [a], while the last deals with weak-
ened forms of there was a _, there were some
.. ¢c. The firgt for “Clusters’ is CCV: pl-,
bl-, pr-, br-: later ones go as far as VCCC: -fts
and -fths. (VCCCC as in twelfths, sixths is touch-
ed on briefly, too.)

The diaogues are pleasantly witty, and aways
contain an admirable proliferation of the teature
being illustrated, without appearing the least hit
forced. For students in Japan, “Link-up”’ and
“Stress Time” are most useful. (“Link-up”
means, basicaly, “Don’'t stop between words.”)
Diadogue 85, linking find -n with a following
initial vowdl, is particularly good:

A: | won_an_orange.

B: John won_an_air ticket.

A: An ar ticket to where?

B: To London, | think. But he doesn't
think he can-afford the time to go. He
hopes he can_exchange the prize for
something different.

A: An_orange, perhaps?

In “Stress Time,” the dialogues help with
rhythm practice, using a smple notation system
of three easily understandable symbols.

For a class on an intensive course, this book
would make idea light (but seriously useful)
relief during one of those 10- to 15-minute
stretches when you need something to get them
to settle down.

Reviewed by Paul Showden
Waseda University
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A GUIDE'TO TEACHING ENGLISH IN
JAPAN. Charles B. Wordell (ed.). The
Japan Times, 1985. 343 pp. ¥2,500.

This is not the first book designed to supply
information to people who wish to teach in
Japan. It is, however, the best I've seen. In the
past, teachers had to be content with a few pages
about visas and a long list of addresses of lan-
guage schools. Wordell’s book supplies a context
and, in its best moments, is a sociology of
Japanese education.

Most of the book is structured into paired
essays, one describing the situation and the other
strategies for dealing with the situation. For
example, there are two essays on teaching high
school. The first, by Laurence Wiig, offers an
overview of the purpose of English education in
high schools, the administrative structure,
parental and student attitudes and teacher
responsibilities. It aso includes tips on the job
interview and on interactions with your col-
leagues and the students. The second essay, by
Thomas Gunterman, touches on a few of the
same areas, but stresses teaching ties and a
sample lesson plan. There are essays on children,
junior high schools, universities, companies,
language schools and private lessons, as well as
strategies for large classes, tips on TPR and a
selection of letters to the editor of The Japan
Times. which serves to highlight some education-
a issues of public interest.

Although the guide is written primarily for
native English speakers who are, or who wish to
start, teaching in Japan, Japanese teachers should
also find it interesting because it contains per-
spectives on the role of English, and its native
speakers, in Japanese education.

Reviewed by Steve Brown
University of Pittsourgh ELI-Japan Program

RECENTLY RECEIVED

The following materials have recently been
received from publishers. Each is available as a
review _co#oy to any JALT member who wishes to
review it for The Language Teacher.

Notations before some entries indicate dura-
tion on the holding list: an asterisk (*) indicates
first notice in this issue; a dagger (1) indicates
third-and-final notice this month. All final-
notice items will be discarded after August 31.

CLASSROOM TEXT MATERIALY
GRADED READERS

*Byrme. Meet Captain Luki/Captain Luki and the
(cont’d on page 26)
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SMALL TALK

(More Jazz Chants from CAROLYN GRAHAM)
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flre 16£aﬂ1|~$6’”" Jazz chanting, a unique teaching tech-

nique, uses the rhythms of jazz to teach
conversational American English.

The chants in Small Talk are arranged
according to language functions.

Two cassettes accompany Small Talk
One has all the chants with background
music performed by world class jazz
musicians. The second cassette con-
tains recordings of all the exercises.
CAROLYN GRAHAM H

If you've never tried jazz chants in your classes
you and your students are missing out.
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(cont'd from page 24)

Green Pionet/Coptain Luki and the Red Robots/
Captain Luki and the Sea People (“Roundabout
Readers’ series; 4 vols.,, 2 cassettes). Modern
English Publications, 1985.

*Byrne & Holden. The David Freeman Show: All the
World’s a Stage/Making Music/7he Best Years of
Your Life?/All Work ond No Play (Student’s books,
Teacher’s books, 2 cassettes). Modem English
Publications, 1985.

*Eckstut & Miller. Interline: A course in integrating
skills in English, 1, 2 (Student's books, Teacher's
book). Pergamon, 1986.

*Muggléstone et al. English in Sight: Video Materials
for Students of English (Student’s book, Teacher's
book, NOTE: Video Tape is not included). Per-
gamon. 1986.

*Pddra Telephone English. Pergamon, 1986.

*Thomas. Intermediate Vocabulary. Arnold, 1986.

Cassdl's “Foundation English” series (various authors).
Cassell. 1981. 82. 84. Color edition 1986. Leve 1:
Startin%English (Student’s book, Workbook).
Level 2. Discovering English (Student's book,
Workbook). . ) :

Cassell's “Foundation Skills® series g/tarlous authors)
Cassell, 1986. Writing: Level 1, 2 (Student’s books;.
Reading: Level 2 (Student’s book, Teacher’s book
Speaking: Level 2 (Teacher's book). Level 3 (Stu-
dent's book, Teacher's book).

Gray. Cassell's Advanced Short Course, Cassell, 1986.

LowProficieny in English Course, revised ed. Arnold,

tBolton & Peterson. Breakaway 4 (Student's book).
Nelson, 1985.
Bolton et al. Basic Working Grammar. Nelson, 1986.
tElbaum. Grammar in Context (2, vols.). Little, Brown
& Co., 1986.
Ellis& Ellis. Counterpoint 2 (Student’s book). Nelson,

tFowler et al. New Proficiency English (4vols.). Nelson,

TGorrell. The Little, Brown Workbook, 3rd ed. Little,
Brown & Co.. 1986. » )

tHedge. In the Picture (“Skill of Writing” series, pre-
intermediate). Nelson, 1985.

TNorman & Hufton. The Countrybar Story, 3: The
Sales Campaign Nelson, 1986. )

TO'Donnell& Paiva Independent Writing Little. Brown

&Co., 1986.

TPint, trans. The Adventures of Lucky Luke: Stories
and exercises to develop comprehension and vocabu-
lary, 1, 2. Pergamon, 1986.

TStubbs& Bamet. The Little, Brown Reader, 4th ed.
Little. Brown & Co., 1986.

TVincent etal. Time for English 1, 2 (Student’s books,
1, 2, Teacher's book 1). Nelson, 1984, 1986.

TEACHER PREPARATION/
REFERENCE/RESOURCE/OTHER

*No new entries for August.

de Jong. The Bilingual Experience: A book for parents.
Cambridge, 1986.

Kachru. The Alchemy of English: The spread, functions
and models of non-native Englishes (“English in the
International Context” series). Pergamon, 1986.

McCag & Manser. A Learner’s Dictionary of English
Idioms. Oxford, 1986.

tCowie et al. Oxford Dictionary of Current Idiomatic
English (2 vols.). Oxford, 1985 (first paperback
edition).

The Language Teacher aso welcomes wdl-

August 1986

written reviews of other appropriate materials
not listed above, but please contact the book
review editor in advance for guidelines. It is The
Language Teacher’s policy to request that re-
views of classroom teaching materials be based
on in-class teaching experience. Japanese is
the appropriate language for reviews of books
published in Japanese. All requests for review
copies or writer's guidelines should be in writ-
ing, addressed to: Jim Swan, Aoyama 7-122,
Nara 630.

IN THE PIPELINE

The following materials are currently in the
process of being reviewed by JALT members for
publication in future issues of The Language
Teacher.

Acbersold et al. Critical Thinking, Critical Choices.

Ahmad et al. Computers, Language Learning and
Language Teaching.

Aitken. Overtones.

Azar. Fundomentols of English Grammar.

Blass & Durighello. From Concept to Composition.

Brieger & Comfort. Business Issues.

Brumfit et al. Computers in English Longuoge Teaching.

Buschini & Reynolds. Communicating in Business.

Carrier. Business Reading Skills.

Carver & Fontinos. A Conversation Book.

Cawood. Cossell's Intermediate Short Course.

Cotton & McGrath. Terms of Trade.

Crombie. Discourse and Language Learning.

--- Process and Relotion in Discourse ond Language
Learning.

Dart. ESL Grammar Exercise.

Draper. Great American Stories, .

Ellis, M. & P. Counterpoint.

Ellis, R. Understanding Second Language Acquisition.

Feigenbaum. The Grammar Hondbook.

Hall. Working with English Prepositions.

Halliday. A Short Intro to Functional Grommor.

Helgesen et al. English Firsthand

Jenkins. writing: A Content Approach to ESL Com-
position

Kirn et al. In teroctions.

Kitao & Kitao. American Reflections

Klein. Second Language Acquisition.

Knight ed. Keen in Touch.

Lee et al, eds. New Directions in Longuage Testing.

Lindop & Fisher. DiscoverBritain.

Low. Grammar for Every&y Use.

Maley & Mouldinn. Poem into Poem.

Mason. Ports of Entry.

McRae. Using Dramo in the Classroom

Menasche. Writing a Research Report.

Miller & Clark, eds. Smalltown Daily.

Murphy, J. Windows.

Murphy, R. English Grammer in Use,

Newmes Complete Word Game Dictionary.

Paikeday. The Native Speaker is Dead!

Palmer et al. Personal Relations.

Pereira & O'Reilly, eds. Four Seasons.

Prodromou. Medicine.

Public Service Commission of Canada. Gambits.

Reinhart & Fisher. Speaking and Social Interaction.

Rivers. Communicating Naturolly in a Second
Language.

Roberts. Steps to Fluency.

Robinson. Crosscultural Understanding.

Savignon. Communicative Competence.

Shovel. Making Sense of Phrasal Verbs.

Wright. Collins Acture Dictionary for Young Learners.

Yorkey. New Perspectives.
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Chapter
Preseritation
Reports

Chapter reports on presentations are to be 150.-150
words, typed double-spaced on A-4 size paper, and sub-
mitted to the Editor by the first of the month preceding
publication. Longer reports can be considered only
upon prior consultation with the Editor.

KOBE
TOTAL PHYSICAL RESPONSE:

ADDING MODELING AND EFFECTIVE

CORRECTION, and EXTENDING
THE GRAMMATICAL RANGE

By Dale Otto, Shimane University

At the JALT-Kobe June meeting, Dr. Dale
Otto. visiting professor of English and linguistics,
expanded on James Asher's technique of Total
Physicd Response in language learning.

To Asher's basic command format (“stand
up,” “open the window,” etc.), Otto added the
notion of modeling, contrast, and a strategy for
correcting learners’ mistakes, using two dolls to
demonstrate his method of teaching. The first
doll responded to directions with 100 percent
accuracy, modeling a paradigm of correct re-
sponse. A learner was then asked to assist the
second doll to respond to identical verbal com-
mands Finally, learners were asked to volunteer
to perform the same commands on their own.
This method allows errors to be isolated and
relevant contrasts to be set up. The criterion of
success is nothing less than complete accuracy
for dl the learners.

This technique works well with young chil-
dren who are a the beginning stages of learning a
new language. It is, in fact, based on the type of
concrete ability that mothers use to assist their
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children in learning their first language. It can
also be used with more advanced students, al-
though Otto did not elaborate on the more
sophisticated applications at this meeting.
Reported by Elizabeth Knies
oin Women's University

NAGOYA

THE DOWNTOWN STRATEGY
OF TOTAL COMMUNICATION

By Michael Redfield,
Nanzan Women’s College

Michael “Rube’ Redfield gave JALT-Nagoya
a whirlwind talk on “TC” (the Downtown
Strategy of Total Communication). TC has been
tested over a three-year period in Nagoya on
specific students. He gave the dynamic presenta-
tion in three stages: (1) A historical background:
where TC comes from, what is the strategy,
theoretical and pedagogical underpinnings, how
to use TC, specia features, and the results of the
testing. (2) A video demonstration of a Jive
second-year Nanzan class, unaware they would
be recorded. (3) A workshop to demonstrate
how to apply TC to our individual teaching
experiences: “Life Styles”

The methods were mainly influenced by
alternative teaching methodologies which have
arisen since the peak of the audio-lingual method.
Emphasis on TC is on fluency strategies; no
drills, no grammar, solely meaning from context.
Maximum stress is placed on “interpersonal
relationships.” Other emphasis should be placed
on “Teacher Talk” as the greatest amount of
learning happens during this time. The teacher
acts as a “party host,” eliciting communication
based on everyday activities, using role-play
scenarios with built-in conflicts, or writing
stories using pictures as clues. The teacher be-
comes a “Manager,” not “the Drill Master.”

Reported by Elaine Berg
Hida-Kanayama, Gifu-ken

OMIYA

BIG CLASSES, FALSE BEGINNERS
AND TURNING TEXTS INTO GAMES

By Marc Helgesen, University of
Pittsburgh ELI-Japan Program

Mr. Helgesen kept the JALT-Omiya members
and guests on their toes (quite literally) with a
well-prepared demonstration of games and activi-

(cont‘d on page 29)
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The School for International Training

REFLECT AND REFRESH

TREAT YOURSELF TO AN S.I.T. SUMMER SEMINAR

Two courses are offered. Summer Seminar I: Implementing Innovative Approaches in
the Classroom. focusing on the practice of CLL and Silent Way, from August 20-24.
Summer Seminar IlI: Teacher Training and Supervision: The Basics, giving par-
ticipants a chance to design and conduct training sessions, from August 26-30. Both
Seminars will be held at Asia Center in Odawara, Kanagawa-ken. Offered by the School
for International Training, the fee is ¥60,000 or ¥80,000 for graduate credit. For in-
formation and alumni contact, phone The Center: (06) 315-0848 in Osaka, or Japan
Language Forum: (03) 719-4991 in Tokyo.

o The 3322838
Dritish ¢S eeess
ouncli eeeceeoese

TELEVISION
e ENGLISH

Winner of the Duke of Edinburgh English Language Prize
TELEVISION ENGLISH provides you with a resource package of

Each part contains a 30-minute videocassette (Beta Il or VHS)
and a comprehensive text of interesting and varied exercises to
help the student view the video purposefully. TELEVISION
ENGLISH has been jointly developed by the BBC and British

THE PRIZEWINNER!

INTERNATIONAL LEARNING SYSTEMS (JAPAN) LTD. Osaka Office
Matsuoka Central Bidg 171 NIShIShIﬂ]UkU, ShmJUkU'ku TOkyU 160 Osaka Fukoku-Seimei Bldg. 4F, 2-4 Komatsubara-cho, Kita-ku,

TEL: (03)343-2311; Y-3412, 344-3664 (Dwct) Osaka 530 TEL: (06) 362-2961
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(cont'd from page 27)

ties aimed at penetrating those familiar barriers,
both real and imaginary, existing in the “large”
language classroom. Exercises with pictures,
paper and cards were used as tools for stimulat-
ing the English of so-called false beginners, and
to encourage the use of English as a practical
tool for achieving an objective.

Task-based activities, says Helgesen, should
be fun. When students are put into group activi-
ties, noise levels increase and students are able to
relax as they go about using English in genuine
problem-solving competitions. Keeping students
using the target language can be accomplished by
introducing the “poker chip trick,” in which
students penalize each other by having an “of-
fender” surrender one of a given number of
chips when caught spesking in Japanese.

Helgesen believes in giving instruction by
example. A concrete demonstration of language
in a certain situation is far more effective than
strictly adhering to unreal textbook examples.
When activities are introduced, four or five stu-
dents can be given instructions from the teacher
so that they might be able to convey the activity
to the larger group in turn.

Reported by Jim Graham
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for Advanced Students)
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SHIZUOKA

AN INTRODUCTION TO DEBATE

By Jori Martinez,
Mombusho English Fellow

For the May meeting, Jori Martinez gave
JALT-Shizuoka members an introduction to the
world of debate. With more advanced students,
debate is an extremely effective way of honing
communication skills. After explaining the basic
features of debate, Martinez divided the partici-
pants into teams to try it out, impromptu, them-
selves. The topic selected was “Should English
be compulsory in high schools in Japan?’ Par-
ticipants seemed about equally divided on this
issug, and some very interesting discussions
continued well after. the meeting ended. Many
enjoyed the actual involvement in a debate and
felt compelled to try it out in their teaching.

17 ENJOYABLE FOREIGN LANGUAGE
ACTIVITIES FOR
JAPANESE SECONDARY SCHOOLS

By David Mosher and Lonny Wiig,
Hiroshima Jogakuin High School

The June meeting of JALT-Shizuoka was an
interesting and lively collection of activities for
energizing the language classroom. Mosher and
Wiig described several activities which they have
used successfully in their classrooms. They were
careful to point out that many of their activities
were not original but had been handed down by
others, as many good techniques inevitably must
be. Having said this, Mosher and Wiig passed
these techniques along to the audience, with
careful explanation and demonstration. An
example: “You can't sir down until you ----."
The teacher fills in the blank with any ap-
propriate activity for eliciting the desired lan-
guage behavior.

It is important in many cases to see these
(cont'd on page 35)
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THE JALT SUMMER INSTITUTE

The Japan Association of Language Teachers
would like to invite you to attend the JAL T
1986 Summer |nstitute. This year it will be held
Aug. 10, 11 and 12 in Matsuyama, on Shikoku.
The Summer Institute is designed for junior and
senior high school teachers of English. The pur-
pose is to provide the opportunity to exercise
and improve your proficiency in English, work-
ing in a friendly atmosphere with native-speaking
professionals.

This year we will welcome a special guest
from England - Mario Rinvolucri, a well-known
speaker in Europe. He is a board member of the
International Association of Teachers of English
as a Foreign Language (JATEFL) and is director
of the Pilgrims Language Centre in England.
He has also published a book called Grammar
Games (Cambridge University Press).

The program will concentrate on discussion
sessions during which the participants will work
on vocabulary and pronunciation skills as well

as intercultural understanding. Following are
some of the highlights:

= Three presentations by Mario Rinvolucri, in-
cluding a demonstration “Grammar Class’

= Discussion on pre-assigned readings

. A writing workshop

= Conversation skills sessions led by a special
guest from Hiroshima, David Mosher

m A staff which will include five experienced
native-speaking specialists

We hope that you will be able to take advan-
tage of this rare opportunity. The JALT 1986
Summer Institute will give you the chance to
use your English in a relaxed and stimulating
environment. Please register soon; due to space
limitations, we can only accept 50 applicants.
You may use the postal furikae form enclosed
in The Language Teacher to make the ¥5,000
deposit, which is due immediately. The balance
of ¥15,000 is payable on registration. The fee
includes two nights’ accommodation and seven
meds. See you therel

JALT v~ —+ ¢ > —EeEm
(JALT SUMMER INSTITUTE)
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(cont’d on next page)
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THE SECOND KYOTO CONFERENCE
ON DISCOURSE ANALYSS
Conversational Interaction: Discourse
Inside and Outside the Classroom

Saturday/Sunday, September 27/28

Place: Doshisha Women's College, Nashinoki
Campus, Kyoto

Sponsors: JACET (Japan Association of College
English Teachers); JALT (Japan Association
of Language Teachers)

Featured Speakers:

Evelyn Hatch (U.C.L.A)) - Author of numerous
papers on Discourse Analysis

John Hinds (Univ. of Pennsylvania) - Author of
Talking: An Analysis of Discourse, Aspects of
Japanese Discourse Structure

Lawrence Schourup (Kobe Univ.) - Author of
Common Discourse Particles in English
Conversation

David Brazil (Univ. of Birmingham) (tentative) -
Author of Discourse Intonation and Language
Teaching (with M. Coulthard and C. Johns),
Teacher Talk (with JM. Sinclair)

August 1986

Call for Papers

Papers are also solicited from the general
membership of JACET and JALT on topics
related to the study of discourse. Send a brief
abstract (So-100 words) plus a short biographical
statement. Applicants will be notified of the
status of their proposals in August. The complete
schedule of events will be published in the Sep-
tember issues of the The Language Teacher and
the JACET News. Send proposals to: Discourse
Analysis Conference, JALT c/o K.E.C., Sumi-
tomo Seimei Bldg. 8F., Shijo Karasuma Nishi-iru,
Shimogyo-ku, Kyoto 600.

For deadline and further information, contact
Thomas Robb, above address, tel. 075-221-2376.

SENIOR/JUNIOR H.S. SI.G.
CREATED IN TOKYO

JALT Tokyo chapter is launching a specia
interest group (S.I.G.) to give junior and senior
high school teachers an opportunity to exchange
ideas and acquire further skills in their own
specia field. Like the successful S.1.G. now
active in Yokohama, the group will probably
consist mainly of Japanese teachers, athough
native speakers will be more than welcome, and
will meet independently of the chapter.

See Meetings for full details of the Aug. 3rd
inaugural meeting. We will also be talking about
the group at the chapter presentation by Marc
Helgesen, dealing with teaching large classes, at
Sophia University, on Sept. 28th. Anybody at all

(cont'd on next page)

(cont ‘d from previous page)

SCHEDULE
August 10 (Sun.) 11 (Mon.) 12 (Tues.)
7:00 Break fast Breakfast
8:00 Session V Session VIl
9:00 Registration Reading and Discussion Video and Discussion
0:00 Opening Rinvolueri Rinvolueri
“’Awareness Exercises “Improve Your Own English”
1:00 Session | for Teaching Structure’’
2:00 Lunch Lunch Lunch
1:00 Rinvolucri Session VI Session X
2:00 Session I “Grammar Class’’ Hiroshima Plenary
3:00 Closing — Evaluation
4:00 Session V| Rinvolucri
5:00 Session |11 Hiroshima “*Grammar Class’
6:00
7:00 Supper Supper
8:00 Session IV Session VI
9:00 Writing  Workshop Writing Wrapup & Party

17
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(cont ‘d from previous page)

interested in such a group, whether in Tokyo or
elsewhere, should go along to these meetings, or
cal Tim Knowles, 03-485-3041, or Marc He-
gesen, 03-944-3458.

TEACHERS COLLEGE/SIMUL
Free Workshop, Tokyo, August 20

The 1986 Teachers College-Simul Summer
Program for language teachers has been can-
celled, but a half-day workshop is being offered.

Speakers/Topics: John Fansdow - (1) Recent
Trends in TESOL in the U.S. and (2) Listen-
ing and Reading Strategies Inside and Outside
the Classroom; Virginia LoCastro - Language
of Textbooks: Authentic?

Date: Wednesday, Aug. 20th

Time: 1:30-5 p.m.

Place. Simul Academy, 3-17-42 Shimo-ochiai,
Shinjuku-ku, Tokyo 161 (near Mejiro
station)

Fee:  None

Info: Simul. 03-953-8701

TEMPLE UNIVERSITY JAPAN
M. Ed. Program in TESOL
Course Offerings Fall 1986

Tokyo

Sec. Eng. Ed. 624: Teaching the New Gram-
mars (3 credit hrs), Dr. James Patrie; Mon.,
1:00-4:00, Sept. 1-Dec. 15, and Thurs., 6:00-
9:00, Sept. 4-Dec. 18.

Sec. Eng. Ed. 652: Methods and Materials for
TESOL, Part | (3 credit hrs), Dr. Gladys Va-
court; Tues., 6:00-9:00, Sept. 2-Dec. 16.

Anthro. 520: Fieldwork in Ethnography (3
credit hrs), Dr. Denise O'Brien; Wed., 6:00-
9:00, Sept. 3-Dec. 17.

Sec. Eng. Ed. 645/For. Lang. Ed. 435: Intro-
duction to Educational Research (3 credit hrs)),
Mr. Steven Ross; Sat., 6:00-9:00, Sept. 6-Dec. 20.

Osaka

Sec. Eng. Ed. 652: Methods and Materials for
TESOL, Part | (3 credit hrs), Dr. Gladys Va-
court; Thurs., 6:00-9:00, Sept. 4-Dec. 18.

Sec. Eng. Ed. 621/For. Lang. Ed. 426: New
Techniques in Teaching Writing (3 credit hrs)),
Dr. Valcourt; Fri., 6:00-9:00, Sept. 5-Dec. 19.

Sec. Eng. Ed. 624: Teaching the New Gram-
mars (3 credit hrs.), Dr. James Patrie; Sat. 3:00-
6:00, Sept. 6-Dec. 20.

All times p.m. Apply to Michael DeGrande,
Temple University Japan, Mitake Bldg., 1-15-9,
Shibuya, Shibuyarku, Tokyo 150; tel. 03-486-
4141,
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REFRESH AND REFLECT:
SUMMER SEMINARS

Two courses, “Implementing Innovative Ap-
proaches in the Classroom,” focusing on the
practice of CLL and the Silent Way, and “Teach-
er Training and Supervision: The Basics,” giving
participants a chance to design and conduct
training sessions, will be offered in Odawara
a Asia Center, Aug. 20-24 and 26-30 by the
School for International Training. Graduate
credit available. For information and aumni
contact, phone The Center: 06-315-0848, or
Japan Language Forum: 03-7 19-4991.

INTRODUCTION TO
SELF-ACCESS PAIR LEARNING

The CEEE.L. (Center for the Experimenta-
tion and Evauation of Language Teaching Tech-
nigques, Geneva), publishers of the self-access
pair learning course Threshold, has requested its
Japanese distributor DIDASKO to restrict sale of
the material in the future to those who have been
trained by the Director of the C.E.E.L., Mr.
Nicholas Ferguson. This policy will be imple-
mented gradually, as training opportunities are
made more widely available in this country.
Those who in the past have attempted to use
Threshold without such training are strongly
urged by the distributor to attend a six-day
Introduction to SAPL seminar, directed by
Mr. Ferguson, the originator of SAPL and the
author of the course Threshold, at the Garden
Palace Hotel, Osaka, Aug. 13-18. The seminar
will be largely individuaized, to serve as an
introduction for beginners to SAPL and Thres-
hold, as well as an in-service clinic for experi-
enced users of Threshold who have not previous-
ly been trained by Mr. Ferguson. For further
information: DIDASKO, 6-7-3 1-611 Itachibori,
Nishi-ku, Osaka 550; tel. 06-443-38 10.
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GET READY

Interactive Listening
and Speaking

|. Presentation

Prices $1-$12 and Clothing

Listen to the namse of the clothing and ask the price. Follow this model

Listen:  Ring

Speak:  How much s this nng?
Listen: [ ring? It's a dollar
Speak. A dollar’

Listen:  That's nght. A doflar
Speak:  Thanks

Il. Recognition

Prices and Clothing

Listen to the advartisement. Write the nrices of the items.

A: Speaking? In a listening text?
B: Yeah, sure. Why not? What do you
expect from Prentice-Hali? They're
always coming up with something new
and exciting!
A: (Hesitantly) Can | get an examination l
copy from them?
B: Of course you can. After all, they're
Prentice-Hall!

-PAUL ABRAHAM-N
DAPHNE MACKEY

Production

Language in Stores

Look at the iliustrations. Follow this model.

ts this ?
Speak: How much i
are these ?
This ?
Listen: ; $5.00.
These ?

Speak:  $5.00° 0.K ulme{m -

i | it?
Listen:  You'll take {them?

mOF 0

Fine.

IV Extended or Gist Listenirlq

Srery

Listen. Flll in the bianks in the illustration.

GOAHEAD.. .MAKEMYDAY! ASKMEFORACOPY
NORMAN HARRIS

Prentice-Hall of Japan

Jochi Kojimachi Building 3F 6-1-25 Kojimachi Chiyoda-Ku Tokyo 102 Japan
Tel. 03-238-1050




Longman
Advanced English

Roy Kingsbury and Guy Wellman

A complete course for students who have passed Cambridge First
Certificate or are at a higher level.

Covers all the main areas of language learning at advanced level:
consolidation and extension of structures, appropriate language and
register, functions in context, vocabulary development.

Can be used as a self-contained advanced course, or as the main
developmental component in a Cambridge Proficiency Course (with
Longman Proficiency Skills).

Teacher’s Book and Longman :
cassettes available. Advanced English
Teachers Guide e,

Longman
Advanced English

Coursebook

Roy Kingsbury and
Guy Welbnan

R R DR A R v IBEREEL SR ENN]
R AR A R R A R A A R R R R NN AARAARRAENER XN N 4
""“"1"Y“"Q"Q!\Q’!'huuu00rrrt"r'tl'l’!ii't'l'l?!"l!"”-l
M A e N LR Y T TR T R I RN
¢ g “w gy ] 13
3 ¥ B 2

For further information please contact:
Heather Saunders or Mike Thompson,
Longman Penguin Japan,
Yamaguchi Building,
A 2-12-9 Kanda Jimbocho,
’ 4 £ Chiyodaku, Tokyo 101 (03265-7627)

LR

o L 4. N
] Bt SR I RARN
J gz ‘ ONJINAI) aan

. 2

TEYLY




The Language Teacher X:9

{cont’d from page 32)
#F I # £  Setsuko Iki
G TR SHIPNCINE§ 4
Yo ATy 7 PIRE)

& % # M Norikazu Asano
CCPINIPNEE D)
#H 35000M (4 30,000MA)

@158 HOHMATRELS6-39-15
( AR & T AR
AR @E45:135)

REE5E (A~& 9:00~17:00)
PEERERMRIRE

$Ur 2 bRF g TIHRE =307

BB o

03-704-4011 (O

CALL FOR PAPERS
A.l.L.A. WORLD CONGRESS
Sydney, August 16-21, 1987
New Approaches to Applied Linguistics
asan International Discipline

The 8th World Congress of the Interna-
tional Association of Applied Lnguists will fore-
ground the following issues:

1. The international nature of applied lin-
guistics;

2. The concept of ‘applied linguistics': a
framework for action;

3. What can go wrong: language disorders and
disabilities;

4. The concept of ‘language education,’ and

5. The specific concerns of language educa-
tion (including aboriginal languages) in
Australia.

Participants are invited to submit, before
Sept. 1, 1986, abstracts of 30-minute papers on:

First language development and child lan-
guage. Language education: mother tongue, Sec-
ond language development (child and adult);

(cont'd from page 29)

activities in action to redly be able to use them
effectively. Those interested should contact
Dave Mosher and Lonny Wiig and have these
activities demonstrated at their chapters.

Reported by John Laing
Tokai University Junior College

August 1986

Language education: second language (including
methodology and objectives); Second language
proficiency: evaluation and testing; Bilingual
education: migrant education; Language policy
and planning; Multilingualism: language main-
tenance: language minorities; Language contact:
pidgins and creoles; Interpreting and translating;
Language and management: forensic linguistics;
Language and the social order: language and
ideology; Neurolinguistics;, Speech pathology and
language disorders; Language and sign (including
language of the deaf); Discourse analysis and
stylistics; Lexicology: problems of terminology;
Quantitative methods in linguistics; Language
learning technology: Computer Aided Language
Learning; and Linguistics and information
science: text generation and parsing.

The abstracts should be of 300-500 words in
English or French and should be submitted in
three copies with: name, address and telephone
number of author(s), topic, and full title of paper
in the language in which it will be presented (all
languages are accepted).

Author(s) will be notified of the Committee’s
decision by Dec. 31, 1986.

Prof. Michael A.K. Halliday, President and
Convenor of the Programme Committee, will
appear a JALT ‘86 in Hamamatsu.

Please send abstracts and requests for informa
tion to: Department of Linguistics, University of
Sydney, NSW, Austraia, 2006.

16th FIPLV WORLD CONGRESS
ON LANGUAGE LEARNING
Canberra, Australia, January 4-8, 1988

Organisers. FIPLV (Federation Internationale
des Professeurs de Langues Vivantes); AFMLTA
(Australian Federation of Modern Language
Teachers' Associations); and MLTA (Modern
Language Teachers' Association) of the A.C.T.
Professor Wilga M. Rivers of Harvard University
will be the keynote speaker. Send registration
requests to XVI FIPLV World Congress, Can-
berra Tourist Bureau, GPO Box 744, Canberra
2601, Australia

Call for Papers

Participants are invited to submit abstracts
of papers (20 minutes), or of workshops or
demonstrations (45 to 75 minutes) on topics
related to the Congress theme (“Learning Lan-
guages Is Learning to Live Together”) and
which may range from theoretical questions to
practical ones such as motivation, assessment
procedures. use of computers and interactive

(cont’d on next page)
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(cont’d from previous page)

video, and language for specific purposes, in the
context of language for communication. Send
three copies by Nov. 11 1986 to the Congress
Secretariat, GPO Box 989, Canberra 2601,
Australia. Give the following details. Name of
the proposer(s); title of the presentation in the
language in which it will be presented; that
language; an English trandation, if the abstract
is not in English; type of presentation: paper/
seminar/workshop; time required: 20/45/75 min-
utes, and maximum audience. if applicable.

GEORGETOWN UNIVERSITY
ROUND TABLE ON LANGUAGES
AND LINGUISTICS:
“Language Spread and Language Policy "
March 11-14, 1987

For information, contact: Peter H. Lowenberg,
Chair, GURT 1987: School of Languages and
Linguistics, Georgetown University, Washington,
D.C. 20057, U.SA.

1987-88 FULBRIGHT
SCHOLAR IN-RESIDENCE PROGRAM

American colleges and universities may host
a scholar from abroad for all or part of the 1987-
88 academic year through this program. Institu-
tions are invited to submit proposals for visiting
scholars in the humanities and social sciences,
or in scientific or professional organizations
with a strong international focus, particularly
in communications, education, and in U.S.
constitutional law, history, literature, and
politics.

A Fulbright Scholar-in-Residence may teach
regular courses from a foreign area perspective,
serve as a resource person in interdisciplinary
courses, assist in developing new courses, or
participate in special seminars. The host institu-
tion is expected to share the scholar's expertise
and provide opportunities for him/her to pursue
personal research interests.

The program provides roundtrip travel for the
grantee and, for full-year awards, one accom-
panying dependent; monthly maintenance; and
incidental allowances. The host institution is
expected to grant supplementary funding and
in-kind support such as housing.

The deadline for receipt of proposals is
Nov. 1, 1986. For further information: Dr.
Mindy Reiser, Council for International Ex-
change of Scholars, Eleven Dupont Circle N.W..
Suite 300, Washington D.C. 20036-1257, U.S.A.:
tel. 202-939-5404.
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Meetings

Pleese send all announcements for this column to Jack
Yohay; 1111 Momoyama Yogoro-cho, Fushtmi-ku,
Kyoto 612. The announcements should follow the style
and format of the LT and be received by the first of the
month preceding publicaiton.

HAMAMATSU

Topic: Multi-level Teaching
Speaker:  Mario Rinvolucri
Date: Sunday, August 17th

Time. 10 am- 12 noon

Place: Seibu Kominkan, 1-2 [-1 Hirosawa;
0534-52-0730

Fee. Members, ¥500; non-members, ¥1,000

Info: Shelagh Speers, 0534-49-0766

Every teacher of beginners has experienced
the way the class rapidly becomes split-level,
even if everybody started off as zero beginners.
Participants in this workshop will experience
how certain approaches and experiences effec-
tively cope with this “problem.” (It should more
accurately be termed a natural evolution.)
Among these will be

Community Language Learning, where the
stronger become sub-“knowers”; Insistent exer-
cises, where one person does a kind of drill while
the other is frcr to invent; Sketch, where the
stronger provide listening comprehension for the
weaker; Mime, where the weaker activate the
stronger into language work; Cross-level simula-
tions, where the students need to be at different
language levels; and Doubling exercises, with
the weaker taking the role of the protagonist.

Mario Rinvolucri has been involved in EFL
teaching and teacher-training for over 20 years
in Greece, England and Chile. He currently
works for Pilgrims in Canterbury, England, and
travels extensively as a teacher-trainer and
speaker. He has also written numerous articles
and textbooks, including Grammar in Action,
Grammar Games, and Challenge to Think. His
speaking engagements in Japan are under the
auspices of The British Council and Cambridge
University Press.

KOBE

Topic: To Correct: When? What? How?
Speaker: Mario Rinvolucri
Date: Saturday, August 9th
Time. 7-10 p.m.
Place: St. Michael’s International School
Fee: Members, free; non-members, ¥|,000
Info: Jan Visscher, 078453-6065

This seminar aims to bring together a series of
student-centred modes of correction. Participants

(cont ‘d on page 38)
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(cont'd from page 36)

will have a chance to see and practice the follow-
ing techniques: (1) Curran’s whisper-in-the-ear
and colour-coded correction system; (2) Finger
correction for initial and final sounds, word
order, stress, intonation and structure (Gattegno);
(3) The ‘Just a Minute’ exercise; (4) Paired
phonic comparison (R. Baudins); (5) ‘Hot card’
correction (Packard and Daniels); (6) Student-
centred practice of structures perpetually got
wrong (M. Baudins); (7) Use of the chalkboard
(blackboard) in student-centred correction; and
(8) Use of the OHP (overhead projector) for
group-centred correction of written work.

Mario Rinvolucri (B.A. Hons.,, Queen's College,
Oxford) started his teaching career some 20 years
ago. Since 1976 he has been working for Pil-
grims, Canterbury, as language teacher, teacher
trainer, trainer of trainers, director of studies and
editor of the Pilgrims Pilot list. Over the past
eight years he has led a team that does teacher
training worldwide. He has been the plenary
speaker at annua conventions in Mexico, Greece,
Spain and Canada, is the author of Grammar
Games (CUP, 1985), and is the co-author of nine
texts.

September Meeting

Topic: On Forgetting Your a's, the's and
-ga's. The Teacher as a Corrector

Speaker: lan Shortreed, Kansai Gaidai

Date: Sunday, September 7th

Time: 1:30-4:30 p.m.

Place: St. Michael’s International School

Fee: Members, free; non-members, ¥|,000

Info: Jan Visscher. 078-453-6065

IBARAKI

Topic: Recipes for Tired Teachers
Speaker: Mario Rinvolucri

Date: Wednesday, August 20th
Time: 2-4 p.m.

Place: Ibaraki Christian Gakuen Campus
(6-1 1-I Omika-cho, Hitachi-shi)

Fee: Members, ¥500; non-members, ¥|,000

Info: Tony Boys, 0295-52-0546

NAGOYA

Topics: (1) Awareness Exercises for Teaching

Structure; (2) Improve Your Own
English (for non-native speakers)
Speaker: Mario Rinvolucri
Date: Saturday, August 16th
Time: (1) 10 am.-12 noon

(2) 2-4 p.m.
Place: Mikokoro Centre, Naka-ku
Fee: Members, ¥1,000;non-members, ¥1,500
Info: Kay Ogino, 05383-2-1600

Lesley Geekie, 05617-3-5384

e

August 1986

(1) This seminar is concerned with teaching
structures in ways which get students practising
them while thinking about and focusing on each
other. Exercises for practising conditionals, past
tense declarative and interrogative, etc., will be
included. Back-up text: Frank & Rinvolucri:
Grammar in Action.

(2) Has your English gone backwards since
your university days? Are you teaching low levels
of the language and not using more advanced
English? Then this seminar is for you! We'll
work on your pronunciation, intonation and
fluency of speech. We'll then demonstrate and
use various techniques which will help you raise
your English step by step. We will listen to tapes
and look at materials as further ways of keeping
your English up to scratch, and stretching your
comprehension, while being both relaxed and
interested.

Mr. Rinvolucri is described in the Hamamatsu
and Kobe meeting announcements.

TOKYO JHS/HS SIG

1) Corrections: When, what, and how
2) Grammar Games
3) Listening
Speakers: 1) & 2) Mario Rinvolucri

3) Munetsugu Uruno
Date: Sunday, August 3rd
Time: 2-5 p.m.
Place: Pittsburgh University ELI-JP, lidabashi

(see last month's map or cal 03-238-0531)
Fee: Members, free; non-members, ¥,000
Info: Prof. Oshima, 03-416-8477

T. Dow, 03-455-7840

This is the first meeting of the Tokyo Junior

High School/High School Specia Interest Group.
JALT Summer Institute featured speaker Mario
Rinvolucri will consider error corrections with an
emphasis on how to decide which errors to cor-
rect and how to make the corrections effective.
He will then share games for teaching and prac-
ticing grammar points. He is the author of the
Cambridge text Grammar Games. Mr. Uruno,
Vice-Principal of Ibaraki High School, is co-
author of Strategies in Listening (Filmscan/
Lingua House).

Topics:

YOKOHAMA

Topic: Breaking Rules — Non-traditional
Approach to EFL/ESL

Speaker: John Fanselow, Teachers College,
Columbia University

Date: Sunday, August 24th

Time: 2-5 p.m.

Place: Yokohama Kaiko Kinen Kaikan
Fee: Members, ¥500; non-members, ¥|,000
Info: Bill Patterson, 0463-34-2557

Charles Faulkner will address the Sept. 7th
meeting on Neurolinguistics.
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Positions

Please send Positions notices tothe Announcemenrs
Editor (address on page 3), to be received by the first of

the month preceding publication, Age sex, religion or
other forms of non-job-related specifications are not
encouraged.

(AKITA) Full-time opening for a qualified
native English teacher, starting April 1, 1987.
Will carry classes in Oral English and possibly
Reading in Literature and Composition. Small-
group instruction in pleasant surroundings. Send
resume of studies and teaching experience. Some
knowledge of Japanese desirable. Require three
letters of recommendation. Seirei Women’'s
Junior College, 62-2 Aza Koya, Terauchi, Akita
011; tel.0188-45-4111.

(GUAM) One or two full-time ESL positions
starting late August. One- or three-year contract.
Possible tenure-track. Salary range: US$I6,000-
22,000 (taxed). Minimum: M.A. in ESL/applied
linguistics. Obtain official application form
from: Search Committee, Divison of English
and Applied Linguistics, University of Guam,
UOG Station, Mangilao, Guam 96923, U.SA.;
tel. 67 1-734-3098.

(HAMAMATSU) Experienced ESL teachers
wanted. Attractive salary, bonus and housing
package; return fare provided annually. Prefer-
red: Degree in ESL/EFL or related field, class-
room-teaching experience, and certificate of
attendance at an introduction-to-self-access-pair-
learning seminar directed by Nicolas Ferguson,
as well as his recommendation. For further in-
formation: William S. Anton, Four Seasons
Language School and Cultural Center, 4-32-8
Sanarudai, Hamamatsu 432; tel. 0534-48-| 501.

(MIYAZAKI) Full-time and part-time Japanese
teachers of conversational English, either sex,
any age, for E.E.C. School. Call Okamoto-san,
06-362-0576.

(NAGOYA)  Well-experienced native English
instructor wanted full-time from October, for
children and adults. Significant experience with
children a must. Competitive salary plus benefits.
Support for your professional growth. Two-year
contract. Visa sponsorship available. Good
work atmosphere. Kraig Pencil, Pencil English
Centers, Hara Shin Bldg. 4F., I-515 Hara, Ten-
paku-ku, Nagoya 468; tel. 052-802-4156.

(OSAKA) Experienced English teacher for chil-
dren’s classes in Kishiwada (Nankai) at new

August 1986

school opening in ‘87. We're looking for assistance
with course development during the planning
stages beginning in August/September of this
year. Ideal person would be someone com-
fortable with- Japan and its young people, and
seeking a challenging position for a long-term
commitment. Information: Ruth Kobata, 0720-
82-8 140.

(OSAKA) Full-time and part-time teachers
starting April 1987 to teach Living English.
An M.A. degree in TESL or some related field is
preferred. Send personal history to the President
by Sept. 19th. Interviews will be in early October.
Poole Gakuin Junior College (Anglican), 4-5-|
Makizukadai, Sakai City, Osaka 590-01; tel.
0722-92-7201.

(OSAKA) Full-time English language professor/
assistant professor, beginning April 1987. Tenure-
track position possible. Requirements. native
speaker of English; Christian; M.A. in TESL/
TEFL, applied linguistics, or related field (Ph.D.
or Ed.D. in TESL/TEFL preferred); two years
full-time teaching experience in TESL/TEFL;
strong interest in TESL/TEFL; desire to learn
Japanese. Duties: 12 hours teaching per week
plus norma departmental responsibilities. Send
vita and three letters of recommendation by
Sept. 30 to Search Committee, Osaka Jogakuin
Junior College, 2-26-54, Tamatsukuri, Higashi-
ku, Osaka 540.

(OSAKA) Person with background and experi-
ence in testing and evaluation to fill a one-year
full-time specialist position, renewable upon
satisfactory performance. The T&E specialist
is responsible for administration and develop-
ment of his’her area, but also has a limited
teaching load. An advanced degree in the area
is dedrable. For more information: M. Ando,
Business Manager, International Business Com-
munications  Program, SUMIKIN-INTERCOM,
Inc., 515 Kitahama, Higashi-ku, Osaka 541;
tel. 06-220-5500 or 5217.

(TOKYO/KOBE) Full-time native speaker
teachers with an M.A. in TESL or three years
of ESL experience to start in January 1987.
An engineering/technical or business back-
ground is helpful. The required 42.5-hour work
week includes a 10 to 15-hour teaching load,
allowing teachers time to develop materials
for the classroom. Salary commensurate with
qualifications and experience; full fringe bene-
fits. Interviews will be held in the first or sec-
ond week of October. Send resume with cover
letter by Sept. 19 to: Mr. Teruo Okura, Manager
of International Planning, Personnel Department,
Kobe Steel, Ltd., 1-2-1 8 Wakinohama-cho,
Chuo-ku, Kobe 651.

e {s]
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MEMBERSHI P | NFORVATI ON
JALTIs...

An organization of professionals dedicated to the improvement of language learning and teaching in Japan.
A vehicle for the exchange of new ideas and techniques in TEFL/TESL, Japanese as a Second Language, etc.
A means of keeping abreast of new developments in a rapidly changing field.

JALT, which was formed by a handful of teachers in the Kansai area in 1976, has grown to an organization of some 2700
members throughout Japan with a broad range of programs. J ALT was recognized as the first Asian affiliate of Interna
tional TESOL (Teachers of English to Speakers of Other Languages) in 1977. It is the Japan branch of IATEFL (Interna-
tional Association of Teachers of English as a Foreign Language). JALT members teach at al levels, from pre-school to
adult, in public schools, colleges and universities, commercial language schools and industry. All share a common commit-
ment to the betterment of language teaching in Japan.

PUBLICATIONS

¢ JALT JOURNAL - A semi-annua publication of intsrcst to language instructors at al levels.

¢ THE LANGUAGE TEACHER JALT's monthly publication with 36 to 72 pages per issue, containing brief articles
on current issues and new techniques, interviews with leaders in language education, book reviews, meeting an-
nouncements, employment dpportunities, etc.

¢ CROSS CURRENTS - A Journa of Communication/Language/Cultural Skills, published by the Language Institute
of Japan (LIOJ). Subscriptions are available to JALT members at a substantial discount.

®  Publications through IATEFL - JALT members who join 1IATEFL through JALT may subscribe to the followmg
publications at a substantial discount: ENGLISH LANGUAGE TEACHING JOURNAL, WORLD ENGLISHES,
MODERN ENGLISH TEACHER. EFL GAZETTE.

MEETINGSAND CONFERENCES

®¢ JALT INTERNATIONAL CONFERENCE ON LANGUAGE TEACHING/LEARNING - An annual conference

providing a forum for the exchange of new ideas and techniques similar in am to the annua TESOL conference.
The program consists of over 100 papers, demonstrations, workshops and mini-courses given by the membership and
invited guests. An exhibition of language teaching materials from all major publishing houses covering an area of
over 500m2 is held in conjunction with this meeting every year.

¢ SPECIAL MEETINGS/WORKSHOPS -- Special meetings or workshops, often conducted by a distinguished edu-
cator especially invited from abroad. The Following annual workshops cater to the special needs of the members
and to the teaching profession as a whole: Summer Institute ~ Primarily for secondary school teachers. aims at
improving their language proficiency while studying effective techniques for the language class. Seminar for the
Director of Language and Preparatory Schools t0  keep administrators informed on current trends in language teach-
ing and learning. Seminar on In-Company Language ‘Training — Provides businesses with the opportunity to ex-
change information for the betterment of language education programs in industry.

o LOCAL MEETINGS - Loca chapters organize monthly or bi-monthly meetings which are generaly free of charge
to al JALT members regardiess of their chapter affiliation.

LOCAL CHAPTERS - There are currently 22 JALT chapters throughout Japan, located in Sapporo, Sendai, Yama-
gata, lbaraki, Omiya, Chiba, Tokyo, Yokohama, Shizuoka, Hamamatsu, Nagoya, Kyoto, Osaka, Kobe, Okayama, Hiro-
shima, Tokushima, Takamatsu, Matsuyama, Fukuoka. Nagasski, and Okinawa. Chapters are now being formed in other
areas such as Aomori, Utsunomiya, and Maebashi.

AWARDS FOR RESEARCH AND MATERIALSDEVELOPMENT - JALT alocates funds annually to be
awarded to members who apply for financial assistance for the purpose of conducting research into language learning
and teaching, or to develop materials to meet a specific need. Application must be made to the President by September
1. Awards are announced at the annual conference.

MEMBERSHIP - Regular membership in JALT includes membership in the nearest chapter. Joint memberships
apply to two members sharing the same address. Joint members have full membership privileges, but receive only one
copy of JALT publications and other mailings. Group memberships are available to five or more people employed by the
same institution. One copy of each JALT publication is provided for every five members or fraction thereof. Group
memberships are transferrable by submitting the former member's membership card aong with the new name and partic-
ulars. Contact the JALT Centra Office for further details.

Commercial Memberships are available to organizations which have a product or service of potentia value to the genera
membership. Commercid members may display their materials, by prior arrangement, a al JALT meetings including the
annua conference, make use of the JALT mailing list and computerized labels, and advertise at reduced rates in JALT
publicaitons. For turther details, contact the JALT Central Office.

Application for membership may be made at any JALT meeting, by using the attached postal money transfer (yubin
furihe) form or by sending a check or money order in yen (on a Japanese bank) or dollars (on a U.S. bank) accom-
panied by an application form to the JALT Central Office.

JALT Central Office: Yumi Nakamura, c/0 kyoto English Center, Sumitomo Seimei Building, 8F., karasuma-shijo
Nishi-iru, Shimogyo-ku, Kyoto 600; tel. (075) 221-2376.
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Twenty-first International Conference

to be held in Westende- Middelkerke
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From: IATEFL
3 Kingsdown Chambers, Kingsdown Park, Tankerton,
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FOR
THE LEARNER
WITH FECAL
NEEDS

Hearing-Impaired Children in
Regular Classrooms

Peter M. Blackwell
Contrasts spoken language, reading, and writ-
ing development in normal children with the
specid problems encountered by hearing-
impaired children. Suggests teaching ap-
proaches based on current linguistic and
developmentd  theory

Peer Involvement in Language
Learning

Stephen Gaies
Describes and outlines procedures for imple-
menting several models of peer teaching and
tutoring for second language and foreign lan-

guage programs.
Reading Development of Nonnative
Speakers of English

John G. Barnitz
Discusses  dtate-of-the-art reading development

of nonnative speakers and reviews the reading
process and its relationship to language.

Helping Learners Succeed: Activities
for the Foreign Language Classroom
Alice C. Omaggio
Approaches language learning problems from
a perspective of cognitive syles and learning
grategies and presents related diagnostic
ingruments and procedures. Extensive reme-
did activities address a variety of learning
problems in a specific area.

Creative Activities for the Second
Language Classroom

Diane W Birckbichler
Presents 54 activities to develop fluency, flexi-
hility, and daboration skills, as well as the
imagination and originality of learners from
beginning to advanced. Offers a comprehensive
description of the intellectua abilities being
tapped, plus detailed directions and sample
EXENCises.

For further information contact:

@ Harcourt Brace Jovanovich Japan
Hokoku Building. 3-11-13lidsbashi Chivodarku
Tokyo 102 Japan

Telephone: (03) 234-1527




An Ouﬂine of
LITERATURE

AMERICAN

A survey of the English poetry, prose and
drama of the United States from Colonial
times to the 1980's.

Explains the themes which have
preoccupied American writers, and
describes social and political events
which have influenced their work
Contains over 80 photographs portraying
writers in interesting situations

and depicting well-known scenes from
their work

Dates of writers’ lifetimes and important
historical events given in a clearly
designed table

Quotations and extracts from many
famous works featured

Literary terms clarified in a glossary

This title, like its companion volume An
Outline of English Literature, is

written in controlled language to allow
easy understanding.

“This study shows an excellent understanding
of students' needs and interests - it makes
American literature alive and accessible!”

For further information please contact:
Heather Saunders or Mike Thompson,
Longman Penguin Japan,
Yamaguchi Building,

2-12-9 Kanda Jimbocho,

Chiyoda-ku, Tokyo 101 (03-265-7627)

Longman &
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