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SPECIAL ISSUE ON SPECIFIC PURPOSE LANGUAGE ACQUISTION

As the title suggests, this issue covers more than English for special or specific purposes (ESP). It
looks at language aquisition in the light of what has been and is being done in the field of ESP, and
then goes on to review current trends in the development of Japanese for special purposes textbooks.

John Fanselso leads off the issue with a series of entertaining and insightful journal entry observations
on how language is used in specific environments and how that might relate to ESP teaching and cur-
riculum development. These observations, while made in an English speaking country, have global im-
plications for the fields.

Following Fanselow's article, Hough focuses on in-company language training programs within Japan,
and suggests a major shift toward the development of specific need-based courses.

Jane Weman hones in on a very specific teaching/learning objective how to prepare Japanese

company employees for graduate study abroad. Finally, Takeshi Hashiuchi moves from ESP to JSP
in reviewing textbooks designed to meet specific Japanese learner needs.

David A. Hough, Guest Editor

OBSERVATIONS ON ESP

By John Fanselow,
Teachers College, Columbia University

Dr. John Fanselow has written widely on
classroom teaching and observation, He is the
author of Breaking Rules -- Generating and
Exploring Alternatives in Language Teaching
(Longman), and of articles on English for Special
Purposes. He is past president of TESOL and
has visited Japan to conduct courses for Teach-
ers College credit in cooperation with SIMUL.
While in Japan, he has also conducted JALT
workshops.

Ever since I've worked with teachers, | have
jotted down observations I've made related to
teaching and learning languages. I’'ve encouraged
those | work with to do the same thing for a
long time. I've been delighted to see journal
writing emphasized recently since it is an activity
parallel with one I've advocated and practiced
for a long time. (Progoff, 1983)

Here are a series of observations - journal
entries — with embellishments I’'ve made over
the years related to ESP — which, in an entry
not included here, | connected to extra sensory
perception rather than English for specific or
special purposes. The observations were al made
in an English-speaking country.

Journal entry after picking up a car for afriend

Walking through an automechanic’s shop
to see if a friend's car was ready, | heard a
voice from under a car shout “Give me the damn
thing!” Though | assumed he was not addres-
sing me, | looked around for something | could
pick up anyway, feeling compelled to act because
of the forcefulness of the command. Just as |
was about to pick up a tool — | couldn’'t pick
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up one of the other cars, | couldn’t imagine that
he was asking for food, and there were tools
everywhere — | saw a man running towards the
car with a hammer in his hand. When | heard,
“about time,” and the sound of hammering,
I knew the “damn thing” had been delivered.
This incident highlights the differences between
language classrooms and other settings. Trying
to make student needs outside of classrooms
and language instruction in classrooms congruent
is really what ESP is all about. Yet in teaching
settings, even in my ESP classes, | have seen a
great deal of time is spent naming objects and
describing what we see in front of us, com-
municating what Halliday calls the representa-
tional function, just as if we were in a class
teaching language for its own sake. Little time
is spent using language and materials the way
we do outside a language class. What ESP has
come to mean to many is simply the substitu-
tion of one type of lexis for another - tool
vocabulary or marketing vocabulary for genera
vocabulary, for example. Or, ESP has come to
mean a substitution of functions for grammar
points. Or, in some cases, ESP means the sub-
stitution of the study of another subject like
science or marketing in the target language for
the study of the target language itself. The
solicit “What's the first thing you do with a
piece of roast beef?” during a science class on
digestion differs only in content from the solicit
“What’s the idea in the first paragraph?”’ in a
language lesson. In both cases, the teacher is
asking questions to which he or she knows the
answer. In both cases, the language is separated
from an activity. And in both cases the language
differs from that used outside of a classroom,
such as during a discussion on digestion between
two scientists or one scientist and a lab assistant.

Journal entry after reflecting on mechanic's
question

In ESP, if we stick with language alone,
we can't communicate much meaning. Mecha
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nics don't seem to name things they are handling.
I remember exchanges like this when repairing
boilers:

This looks like it fits here.
Not exactly.

Toss me that one.

Ah, this one does fit!

Without objects, the language is empty. With-
out knowledge of the experience of repairing
the boiler — or car, or anything — the language
has no meaning. In ESP classes it seems there
are two critical points to incorporate:

1. Language used for the specific purpose has
to be recorded so it is parallel with what is
taught.

2. Materials and activities need to be available
so the meaning of the language can be tied to
experience. If the teacher doesn't know how
to repair boilers or cars, negotiate prices, or
any other knowledge related to the language,
can the teacher redly teach the language used
in repairing boilers — or cars — or negotiat-
ing prices?

Journal entry after a factory visit

| observed this exchange between a student
of English as a foreign language at work and a
native speaker of English who gave out equip-
ment the student needed for his work. Student:
How are you today? Person handing out tools:
(silence) Then, | saw this exchange between
another worker and the person handing out
tools: Worker: They did it again! Person handing
out tools: They’'re shit! The they, it turns out,
was a football team. So greetings vary with
settings and interests of the participants. In
different settings | have found many usual
greetings are not appropriate. | have aso found
that the usual greetings or polite expressions
that | might consider important if | were handing
out the tools or the mail are not necessarily the
oil that is needed to lubricate the exchange.
Sometimes bringing a cup of coffee to the per-
son now and then is helpful. Other times, calling
the person by his or her nickname is important,
even if the name is not one that is flattering,
such as “boondoggler” or “bum.” A question
about a soccer game may be more appreciated
than a “Please” or “Thank you” or “Good
Morning.” The names of tools | have not fre-
guently heard!

What types of comments have you found
helpful in interacting with those you meet on
a regular basis to get things from in a foreign
language? Have you considered greetings in
different settings to be a type of English for
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specific or specia  purposes?

Journal entry after another visit to a factory

It is not only teachers who seem bent on
separating language from its use for purposes
other than learning it for its own sake. During
the visit to the factory where ESP was supposed
to be taught, |1 find myself in the meeting room
used by building managers and company of-
ficers. Shortly after | arrive, a number of men
come in, but because they are not wearing ties,
I know they are not the managers or company
officers for whom the room was ordinarily
reserved. They are followed by a teacher and a
person with a tie who has this message: “We
are here to learn English so that you can get
a better paying job at this factory. This person
is an English teacher who is not going to teach
you general English but English for specific
purposes. He is going to teach you English you
need for different jobs here at the factory,
on different, more complex machines.” This
announcement was possible because the teacher
had primed the manager a bit as he convinced
him to allow the program to be tried in his
factory. When | ask where the tools were that
could be used in the class, | am told that some
will be delivered. Well, around thirty minutes
later, some tools are delivered. As it turned
out, though, the tools that were delivered were
not those used by any of the factory workers.
The tools belonged to the janitor. and he used
them to repair lights, stop leaks and get doors
opening more easily. These were not the tasks
the workers were going to have to learn to do
to get a better paying jobl!

To the manager, as to most people it seems,
language is language, and activity is activity.
They are seen as separate. And it is assumed
that one must master a great deal of language
_ grammar rules in particular — before one can
use the language related to an activity, especial-
ly a complex activity.

This factory manager is not unusual because
of the fact that he scheduled the language
class totaly separate from any activity the work-
ers needed language to engage in. Show me an
ESP class and nine times out of ten the students
won't be engaged in activities paralel to those
they are learning language for. In fact, it's
unlikely they’ll engage in any activities. The
manager’s ideas are widely shared. Soon after
| leave the factory class totally separated from
the factory, | meet some teachers developing
materials for mechanics. Though they started
off by tape recording communications between
the mechanics, they did not find enough names
of objects in the comments so they asked work-

(cont'd on next page)
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(cont ‘d from previous page)

ers to name the tools. The teachers arranged
these in alphabetical order, glued sketches of
each tool next to the name of each tool and
went on to teach their lessons. They not only
separated language from activity but they taught
what had little to do with student needs. They
taught what language teachers are trained to
teach: names and descriptions of objects or
processes.

Journal entry while reading about ESP in an
inquisitive mood

Did ESP, like most movements, begin as a
revolt against another movement, or perhaps
more accurately because of a lack of movement?
Did many teachers and even more students
see that after years of English, or any other
language, many students were not capable of
studying academic subjects in foreign languages
that had been studied nor were they capable
of doing any jobs that required foreign language?
Did some administrators begin to see that there
were more and more people in need of jobs
requiring English in particular but there was
less and less time and money to teach the
language needed for the job?

Did these questions lead to this question?
Why not match the language people need on a
job or in a particular area of study with the
language taught them? If a flight attendant
only has to serve food, give safety instructions
and smile in the language of the passengers,
why spend years teaching the person how to
say “This is a pen” and how to read and listen
to stories that begin “Once upon a time?”
With these questions in mind, a person who had
a thorough grounding in “This is a pen” and
the subsequent points of grammar that follow-
ed, would not be able to say “Coffee, tea or
milk?,” much less smile in the target language?

Journal entry while reading about ESP in a
critical mood

On one level, all English is for a specific
purpose. For example, teaching “This is a pen”
prepares one to say “lI have two eyes” in a
later lesson. We begin to see that English is
used for the specific purpose of saying words
to learn meanings and patterns. On another
level, even native speakers of a language cannot
understand much in their own language when
the language contains information they are
unfamiliar with. For example, if you don't
play bridge, a description of a bridge game is
totally incomprehensible. Insurance forms mean
little to most people; the financial sections of
some newspapers are foreign to some and the
sports sections to others.
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Journal entry after avisit to English classesfor
chefsin New York City

Even when language and activity are integrat-
ed, there is no assurance that the experience
will be fruitful, as was shown by today’'s visit
to a group of teachers working with Chinese
chefs who were learning how to cook Chinese
food in order to work in Chinese restaurants.
The master chef who was teaching cooking did
not know English, so some of the language
teachers translated much that he said during
class. Then after cooking class, the teachers
took some of the comments he made, added
some others that named the foods and the
processes, and proceeded to have students state
“l am dlicing the onions’ as at least one of them
was actually slicing onions. But when does any-
one say what he is doing during an activity,
except when teaching language to another?
And, why do Chinese chefs have to be able
to say anything about their cooking in English
anyway? Even the master chef who was teaching
cooking did not know any English. This lack
did not prevent him from teaching Chinese
cooking to Chinese speaking trainees.

What Chinese chefs probably need to know
in New York City is the English of ordering
food on the telephone, the English of com-
plaining about late deliveries or poor produce
or old meat or high prices. They might have to
know how to bribe a city food inspector, or
know the steps necessary to obtain a permit to
sell drinks, or be able to check figures on in-
voices written in English. The teachers of the
Chinese cooks seemed to fail to look beyond
the cooking class to assess their students' needs,
and they ignored the actual communications
even there.

The purpose of this anecdote about the
Chinese chefs is not to suggest that those en-
gaged in ESP programs aren't concerned, open
and knowledgeable. It is just a reminder of how
difficult it is to break rules, to change the way
we do things. Student needs outside of class
are not normal starting points for instruction,
nor are activities related to such needs a part
of language teaching.

Journal entry after reading a dialog a teacher
recorded while donating blood

At the blood bank

Nurse to donor:
I’m going to take your temperature and blood
pressure. And, I'm gong to stick your finger to
take a blood test.

(after blood has been drawn, it is put into
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a vial of blue liquid)
Donor to nurse;

What's that for?
Nurse to donor:

The drop has to go down without coming

back to the top first. I'm going to try it again

and if it doesn't do it, well, then we'll check
it the other way. (looks at the blood in the
vial, drops another drop into the vial) It's
just a specific gravity test. Has to go right
down in that solution without coming back
to the top first. It'll al go down eventualy,
but if you don’'t pass that, then we do it
in the centrifuge. And, sometimes, lots
of times, you can pass when we do it in

a centrifuge where you can't pass this. But

it saves time to do this first. We still give

you the benefit of another chance. We don't
want to turn you down unless we have to.
Donor to nurse:

Oh. .

(dialog from K. Garlow)

While describing the reason for the test
— an interactional function - one wonders
how much of the technical information is under-
stood by the donor. As a reader, | understood
little. But perhaps the understanding of the
words is not important. The underlying purpose
of the language may be to reassure the blood
donor. Quilk could be substituted for centrifuge
and gama gamm test for specific gravity test and
the underlying meaning would no doubt be the
same. The language seems to be used to do some-
thing else other than what it appears to be doing,
| think. Said another way, we have to think not
only of jobs or academic-related intent but the
persona fedlings we and others have that we hide
with language, or that we try to communicate
(often indirectly) through language.

Thus, in addition to the need to teach ESP
with accompanying activities and to use as
content actual communications from the setting
students are being prepared to enter, we al need
to look beyond the actual language used to the
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underlying meaning of interaction outside of
classes. Language is to communicate, goes the
cliche. Well, if communication includes obfusca-
tion and lack of communication, then language is
for communication. While we emphasize func-
tions and activities, what may be equally impor-
tant are beneath the surface meanings of lan-
guage. Technical words used by mechanics to
customers and doctors to patients, for example,
can exert control and wield power as well as be
useful in diagnosis and treatment. Or, technical
information an be used to allay anxiety. For
sure, ESP has to be more than just different
patterns and vocabulary!

Journal entry after another request for materials

What's first:

First, buy a tape recorder so you can hear
what people are saying and doing in settings
you are teaching students to be ready for.

Then? Then, read some books not directly
related to ESP — Rank Smith's books on reading
or writing (Holt, Rinehart and Winston and
Teachers College Press); M.A.K. Halliday’'s
1973 Explorations in the functions of language;
or Douglas Barnes, From communication to
curriculum, 1976.

Then, read what people who have grappled
with ESP say, Susan Holden edited a series
of practica short pieces in 1977 caled English
for specific purposes, published in Modern
English Teacher. John Munby wrote a guide
in 1978 for developing materials, Communi-
cative syllabus design.

Then, browse through the introductions
to ESP materiads, and teachers notes to materials
in a series such as English in focus, edited by
J.P.B. Allen and H.G. Widdowson, 1974. A
very speciad case of ESP is treated in Sea Speak
by Glover et al, 1985. The goal is to provide
the language needed by ship captains to speak
to each other and to those on shore who guide
them.

- See that y
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illustrated in colour throughout.
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as a classroom reader
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as a coursebook for courses about Britain
and for students who just want to know . more about Britain.
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ADMINISTRATION AND
CURRICULUM DEVELOPMENT IN
IN-COMPANY LANGUAGE PROGRAMS

By David A. Hough,
Executive Director, International Com-
munication Research Associates

The following article is based on a lecture
given by David Hough at the 6th JALT in-
Company Language Program Seminar held at
the Nomura Management School in Tokyo on
Nov. 22, 1985. Hough has written numerous
ESP texts including How to Use the Telephone
in Business, The Oral Presentation Kit, The
Business Meeting Guidebook, and Crossing
the Culture GAP - Cross Cultural Case Studies
and Simulations for Japanese Businessmen.
He is also co-author with Dale Griffee of Hear-
Say, a survival listening comprehension text pub-
lished by Addison- Wesley.

The Bottom Line Up Front

Learning how to DO something in a foreign
language is a more effective means of language
acquisition than simply studying that language.
This is true. whether it be learning how to cook
in Swahili, ride a bicycle in French or use a
personal computer in English.

Applied to in-company language training
programs, this means that managers should
replace most English conversation classes with
specific skill-based courses which teach employ-
ees how to perform tasks in English that they
need for their jobs. Such skills may range from
transcribing messages over the telephone or
operating English word processors to more
complex langauge functions such as product
descriptions, business negotiatins and even
small talk with customers.

While the time required to acquire each skill
may vary, the shorter the better. Given most
employee work schedules in Japan, 20 to 40
hours seems ideal. Jobs requiring more than 40
hours for mastery should be divided into separate
skill levels and courses.

Finally, teachers and administrators must
realize that very few commercial texts are
designed to meet these requirements. In order
to design such courses, it is necessary to train
curriculum developers who can carefully examine
the language required for each skill and translate
this applied linguistic research into student-
centered lesson plans, manuals and textbooks
which are well conceived in terms of learning
psychology. The task is not an easy one. But
it is necessary if the field of ESP is to grow.
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The Case for ESP in Japan

Nothing is more frustrating for the foreign
language student than to be confounded with
the infinity of language over an extended period
of time, and with little opportunity to apply
what has been learned. While this problem
exists at least in part in most EFL settings,
it is particularly common in Japan.

English taught in the secondary schools
stresses rote memorization of Latin grammar-
translation rules, and vocabulary in unnatural
and often absurd contexts. Very little attention
is paid to the communicative aspects of English.

After anywhere from six to ten years of
Latin grammar-translation English, students
graduate to the working world. With increasing
frequency, their jobs involve contact with
foreigners and communication in English.

Nevertheless, the English studied in school
does little to prepare them for this. A recent
survey of 16 major Japanese companies with
international operations (ICRA: 1984), revealed
that 87% of the employees lacked the necessary
English language skills to adequately perform
their jobs.

In order to make up for this deficiency,
many companies have invested heavily in English
conversation courses that do little more than
recycle students through a never-ending variety
of false-beginner-to-intermediate level convers-
ational texts which have little bearing on how
students may actually need to use English
outside of the classroom.

Furthermore, not only is the material usually
irrelevant and lacking in immediate application,
it is often boring and taught by untrained
instructors. Add to this the problems of the
workplace - long workdays, frequent overtime
requirements and little if any reduction in
workload during periods of study ~ and it is not
surprising that the most frequently cited problems
among m-company program managers are low
motivation and poor attendance (ICRA: 1984).

The result is that these potential learners
are locked into a permanent student mentality
with little chance of achieving linguistic self-
sufficiency, or what Dr. Caleb Gattengno (1976:
140) refers to as “the final opening,” where they
become independent, autonomous and respon-
sible for their own future learning.

The problem is that the language study
described above lacks a meaningful context.
For any learning to be worthwhile, it must
be meaningful. The meaningful context in
the case of most ESL programs is communi-
cation outside of the classroom. In the EFL
setting in Japan, however, where opportunities
to communicate in English outside of the class-
room are generally more limited and less im-
mediate, an equally meaningful context can
be provided by using English as a vehicle for

(cont'd on next page)
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(cont'd from previous page)
studying some other skill which can then be
used outside of the classroom.

In his JALT ‘84 plenary address, Dr. Stephen
Krashen (1984: tape) described an experiment
he was involved in at the University of Ottawa,
where students were given the option of taking
a psychology course in French in lieu of a
regular French language course, and of receiving
credits for both subjects. Upon completion
of the psychology course, these students were
tested in French along with students who had
enrolled only in the French course. The result
was that students who studied psychology
in French fared better than those enrolled
in the actual French language course.

Dr. Karl Diller (The Language Teacher,
Vol. X:1), also suggests that content-based
ESL courses such as mathematics, history and
science may be of greater benefit in the acquisi-
tion of English than traditional EFL courses
are.

Other evidence pointing to the superiority
of content-based learning comes from countries
such as the Philippines, Singapore and India,
where English is used as the medium of in-
struction from as early as the middle of ele-
mentary school.

While it may be impractical to make English
the medium of instruction in Japanese ele-
mentary and secondary schools, this is not
the case with in-company language training
programs. Here, ESP programs can easily replace
traditional English conversation courses.

A Casein Point

Because the managers of in-company language
training programs are not linguists or language
educators, training decisions are rarely based
on input from the profession. Goals are poorly
defined, little attempt is made to match course
content with employee need, professional
teacher qualifications are rarely considered
when hiring native-speaker instructors, and
foreign instructors are usually excluded from
overall decision-making and management.

An excellent case in point involves the over-
seas operations division of a major Japanese
electronics manufacturer, which decided to
give 10 newly-hired male recruits an intensive
English conversation course.

While it was the policy of the personnel
department that newly-hired recruits were
not to be sent on overseas assignment during
their first three-to-five years of employment,
the full-time Englsih instructors from the edu-
cation and training division were not informed
of this. They, therefore, selected a situationally
based text which covered such gambits as clear-
ing customs, checking in at a hotel, ordering
meals in a restaurant, introductions, greetings,
small tak. etc.

10
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Meanwhile, the personnel division was given
top-level management approval to have an
outside agency administer annual English lan-
guage proficiency examinations to all employees
working in departments and divisions with
international operations. The recruits from the
overseas operations division were given their
first test about halfway into their intensive
English conversation course.

Upon completion of the course, the overseas
operations division sent the 10 recruits to be
trained in the use of an American-made word
processor. The division had recently invested
in this processing system and the recruits were
going to have to use it in their work. This
training, although available in either English or
Japanese, was conducted in Japanese.

Approximately one year later, these same
employees were given their second English
proficiency test. The examination results showed
an overall drop. Based on this, the manager
of the overseas operations division lost faith
in the company instructors and sent the 10
employees to an evening English conversation
school to “brush up” on their English. This
school, unaware of the background, selected
the same situationally based text. Meanwhile,
because of heavy overtime requirements, and
possible boredom, five of the origina 10 dropped
out of the course.

Had the English language training of these
recruits been limited to (1) learning how to
use the work processor in Englsih, and (2)
the work they would have to do on the word
processor in English once they learned how
to operate it, not only would they have had
an immediate-need-based application of what
they learned in English, their overall English
proficiency scores probably would not have
suffered as they did, and their motivation for
further study in English would have increased.
Such an approach also would have saved the
company a good deal of time and money and
probably improved the quality of work
performance.

A Sensible Beginning

It is only natural for teachers to want to
use materials which are appropriate for their
students. In order to obtain a rough measure
of this appropriateness, a good test is for teachers
to ask students how much of the materia taught
has actually been used outside of the classroom
in the previous day, week or even month. If
the answer is “nothing,” or “next to nothing,”
then probably the wrong materials are being
used.

At this point, the teacher may wish to ap-
proach management and suggest that classes
be restructured according to job-oriented ESP
skills. If initial approval is reached, then the



The Language Teacher X:3

next task is to determine what ESP skills are
needed. Often, management itself is not clear
on this and a company-wide survey will be
necessary. The following list (ICRA: 1984),
based on a survey of 16 major Japanese com-
panies, may be helpful for those who wish
to design their own questionnaire:

business correspondence

word processing/typing

telex/facsimile/message  writing

receiving telephone calls

taking telephone messages

making telephone calls

meeting foreign clients

entertaining foreign clients

attending cocktail parties/social functions

10. explaining the company organization

11. explaining company products

12. explaining features, applications, extensions,
specifications of company products and
technical processes

13. conducting plant tours

14. atending meetings in English

15. participating in discussions

16. participating in negotiations

17. participating in sales presentations

18. participating in technical presentations

19. giving ora presentations

20. writing notes/minutes of meetings

21. writing reports/manuals

22. reading reports

23. attending overseas meetings/conferences

24. training overseas clients

25. oversess field service

26. overseas management of operations, plants
or representative offices

27. opening joint ventures with overseas

companies

©CONO U R WD

After an initial survey, the proposed course
needs to be clearly defined in terms of specific
language skills and functions. These skills should
be specified in any course proposal or descrip-
tion, should be divided into easily recognizable
and teachable chunks, and should be built into a

FROM THE EDITOR

The Language Teacher welcomes meaning-
ful. well-written contributions, but requests
that the guidelinesin the editorial box on
page 3 be followed. The editors cannot be
responsible for acknowledging or returnimg
manuscripts which are handwritten, are typed
Inappropriately on the wrong size paper, or
arrive after the issue deadline. Those wishing
unused manuscripts to be returned should
include a stamped, self-addressed envelope.
ALL Japanese language copy must be submit-
ted to the Japanese Language Editor.
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course structure that is compatible with student
workloads and time available for study.

The first and most important of these tasks is
defining the language sills and functions to be
taught. In doing this, it is adso necessary to exam-
ine both the language actually required for the
skill and the meta-language required to teach it.

The ICRA needs survey, for example, lists
business correspondence as a single skill. This is
rather wide in scope. In order to limit and more
clearly define the skills, a notional/functional
index can be made of the letters which are most
frequently written within the company. This
might include such functions as acknowledging
receipt of a letter, making an order, confirming
an order, etc. (Hough: 1985).

Following this, the skills should be divided
into the aforementioned easily recognizable
and teachable chunks, and should take the
form of student-centered lesson plans which
are well conceived in terms of learning psy-
chology. The following guidelines are recom-
mended in this regard:

1. Listening comprehension is neurolinguistically
hierarchical and should therefore receive
primary emphsis. Cloze exercises, dictations,
verbal directions and commands should
all be incorporated into ESP course material.

2. Although primary emphasis should be placed
on listening comprehension, al four language
skills are necessary. Thus, integrated listening,
reading, writing and speaking activities must
be included in each lesson.

3. In addition to an integrated approach to
these four skills, each lesson should include
activities which involve as many aspects
of the student’s body and sensory system
as possible (Faulkner: 1986).

4. Vocabulary should be learned in a meaningful
and usable context and reinforced/supported
by many examples and experiences. ESP
material should not take the form of vocab-
ulary lists of pertinent terms accompanied
by definitions and sample sentences
(Fanselow: 1986). This is a common mistake
made by curriculum developers of ESP
materials who fail to look at how the lan-
guage is actualy used.

5 The visual and auditory input should be
comprehensible and greater than required
student output (Krashen & Terrell: 1983).

The amount of time required to complete

each course must also be carefully balanced
(cont’d on next page)

11



The Language Teacher X:3

(cont’d from previous page)

against employee workload requirements. In
the 1984 survey cited earlier (ICRA: 1984),
most managers said that between 20 and 40
hours per course was idea in this regard. There-
fore, wherever possible, skills should be limited
to this time frame. For skills requiring more than
40 hours of study, separate courses should be
designed.

Finally, there should be immediate or near-
immediate application and reinforcement of
the key learning tasks outside of the classroom.
If al of these conditions can be met, the value
of truly meaningful and communicative ESP

March 1986

courses will quickly become evident.
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PREPARING JAPANESE
COMPANY EMPLOYEES
FOR GRADUATE STUDY ABROAD

By Jane Wieman

Jane Wieman is an English language con-
sultant and teacher for Japanese companies
in the Kansai area. She presented at JALT
‘85 on ESP programs that she has been involved
with. She has also faught in Yugoslav univer-
sities as a Fulbright lecturer, and in the U.S.

Many Japanese companies sponsor fulltime
graduate study abroad for selected employees,
with the hope that they will return with added
knowledge and skills useful to the company’s
future growth, as well as with facility in Engish
or another language and a sense of how to
behave confidently and effectively in inter-
national transactions. The candidates for study
abroad form an easily identifiable group impor-
tant in developing a language and culture pro-
gram, Whether in-house or using contract
teachers; the returnees form a pool of experience
and knowledge for preparing future candidates
in practicd ways and for developing and revising
any program.

With this in mind, | drew up a question-
naire in 1984 and sent it to Osaka Gas employ-
ees then studying in the United States; their
wives; and recent returnees, many of whom
were in my classes. | also interviewed the re-
turnees, several employees then studying in
the U.S., and their foreign student and aca-
demic advisors. The response to the question-
naire is given in Appendix IlIl. The consensus
of the interviews on U.S. campuses was that
Japanese students are typically less well-prepared
linguistically and culturally than students from
other parts of Asia, though as well or better
prepared academically. Factors influencing this
apparent weakness include the shortness (often
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only one calendar year) of the Japanese graduate
student’s expected stay, his commitment to
his sponsoring company (and thus his expecta-
tion of returning to Japan permanently), and
possibly the fact that the company is sponsoring
him, not his family or he himsdf.(The possibility
of an employee’s receiving a tempting offer
of employment abroad is dealt with in various
ways by various companies; one way is to limit
the stay to one year and to require the employee
to sign a guarantee to return and work for at
least three years before considering other
employment).

The candidates are typically in their mid-
to late twenties, with B.A., B.S. and frequently
M.A. or M.S. degrees from top Japanese univer-
sities, in the engineering or applied sciences.
Their English ability is moderate -- they can
read specialized materials in their own field
but have not usually had much exposure to
foreigners nor much opportunity to use English
in ordinary situations or in work. Their TOEFL
score at the time they pass the company screen-
ing test is usually too low (around 500 or
less) to qualify them for admission to graduate
schools in the U.S. or Canada. They are working
fulltime, which often means six days a week
and frequent overtime, under supervisors who
are concerned about immediate results in
projects that have no apparent connection
with the candidate’s future study, let alone
with language study.

The period between the time a candidate
is notified of having passed the in-house screen-
ing exam and his expected admission to graduate
school may be as little as one year, or even
less. During this time he must struggle to bring
his TOEFL score up to an acceptable level,
decide which universities to apply to, obtain
and translate letters of recommendation,
university transcripts, etc., and write lengthy
applications — all while continuing to work
fulltime and be with his family. He may try



The Language Teacher X:3

to attend an English conversation class, but
will have little time to any homework and
may be absent frequently.

Under these circumstances. | made two recom-
mendations. First, re-schedule the in-house
screening exams so that the results are known
one-and-a-half or two years before a candidate’'s
expected departure date. This allows the can-
didate to spend more time deciding where
to apply, gives him a better chance of bringing
his TOEFL scores to an acceptable level, and
may even allow him to apply to places with
early admissions deadlines that are currently
inaccessible. Second, implement an independent
study and group support program to prepare
the candidates to make the most of their study
abroad, actively exploiting the returnees as
well as native speaker teachers and other local
resources.

A magjor cultural area of concern in preparing
Japanese for successul study abroad is learning
style U.S. universities, particularly at the
graduate level, expect active participation by
everyone in the learning process, rather than
the student passivity and receptiveness valued
in Japan. A Japanese, whose speaking ability
in English is comparatively weak, is at a double
disadvantage since he does not expect to par-
ticipate actively in classroom discussions, asking
guestions, contributing ideas and arguing with
his fellow students and professors. His passability
may well be misinterpreted as lack of under-
standing and even lack of intelligence, and
he is aso likely to learn less if he is too shy
or too respectful to ask questions for clarifica-
tion. A student at one university who took
a question to his professor after class was sartled
when the professor reprimanded him for not
having asked it during class, for the benefit
of the other students.

Observing or hearing reports from returnees
on the different dynamics of a class in the U.S.
can be combined with structured group discus-
sions which foster active questions and clarif-
ications — e.g., reports from returnees on their
exprerience followed by questions from the
prospective candidates. This is most likely
to succeed if the topic is clearly focused and
closely connected to the candidates’ current
concerns (What about housing? Do | need
medical insurance? What is registration like?
etc.) The American Center in Osaka has videos
of interviews with returnees that form a stimulat-
ing basis for group discussion on such topics
as choice of housing (dorm, apartment, home
stay), sources of misunderstanding, homesick-
ness, socializing, re-adjusting to life in Japan,
and so on. other cultural centers offer similar
information and support.
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Implications of Questionnaire Responses

The students and returnees were asked to rate
their preparation in eleven areas before they
left Japan and after intensive study before
entering graduate school, in terms of adequate
(+), neutral (0), and inadequate (-), and to
make recommendations for the preparation
of future candidates. The sample was small
and no statistical analysis has been done on
it, but the results are certainly suggestive.
This paper will deal only with pre-departure
preparation.

The highest number of ‘inadequate’ responses
were in regard to persuasiveness and responsive-
ness in seminars, followed closely by speaking
and by organizing ideas for presentation in
writing or in seminars and then listening and
notetaking. Speaking and listening skills clearly
need to be strenghened, but unfortunately the
opportunities for actively using these akills
are limited for candidates while they are still

in Japan.

Listening is also one of the two weak areas
indicated in typica TOEFL results, and system-
atic work on developing listening skills should
be useful both in raising TOEFL scores in the
short term and in the classroom later on. Thanks
to modern miniaturized technology, listening
can be practiced individually in otherwise idle
time (e.g. commuting), using tapes designed
to raise TOEFL scores, general listening, and
academic work with exercises designed to learn
how to listen to academic lectures, take adequate
notes, make inferences, etc., which can be
used for self-study. Ideally such self-study
would be complemented by occasional group
discussion and/or consultation either in person
or by phone with a teacher.

Organizing ideas — other wise known as
rhetoric — can be worked on through a com-
parative approach in which somthing the candi-
date has written or said is anadyzed for effective-
ness and an alternative organization, more
appropriate in English, is modeled. The actual
letters of application, recommendation, and
statements of purpose, etc., that the candidates
write during the application process form a
rich core of material to use in individual or
group lessons. The latter are particularly effec-
tive, as candidates learn from one another as
well as from the teacher. The direct pertinence
of such work to their goals is a vital incentive
when time is at a premium, as it usually is.
Another approach, if the candidates have time
for a regular writing and discussion course,
is to use a text like Raimes FOCUS ON COM-
POSITION (Oxford University Press 1978)
for ways to recognize and use standard rhe-
torical models for various specific purposes.

(cont'd on next page)

13



The Language Teacher X:3

(cont'd from previous page)

Reading was not generally identified as
a problem area, except for a few who wished
that they could read faster and more accurately.
In some technical fields which rely heavily
on mathematics and scientific formulae, reading
texts if not significant. None of the candi-
dates or returnees | worked with expected
to study a text-heavy field, such as business
or management. Nevertheless, most students
and returnees report spending very long hours
reading, at the expense of spending time infor-
mally with other students or their family.
Furthermore, extensive reading is acknowledged
as a fruitful means of expanding vocabulary
(the other common weak area reflected in
TOEFL results), and intensive reading as a way
to develop speed (e.g., Markstein and Hirasawa’'s
EXPANDING  READING  SKILLS  series,
Newbury House, 1977, etc.). This series has
the advantages that work can be done as sdf-
study and that the variety of readings is so
great that there is something of interest and
usefulness for everyone.

Cultural differences were not perceived
as an area in which additional preparation
was needed by the respondents (or candidates),
although student advisors and professors did
notice the problems mentioned earlier of dif-
ferences in learning styles. Quite a lot of infor-
mation, some of it mistaken or misleading,
is available in Japan about life in the U.S. The
fact that it is easier for students to enter a
university in the U.S. than in Japan but that
students are expected to take more reponsibhty
for their learning and work hard to earn a degree
may require direct experience to be believed.

The American Center and the British Council,
as other national cultural centers located in
Japan, are willing to provide information for
potential students and visitors, but the most
effective way of using these centers, what ques-
tions to ask, etc., can pose a problem. With
the generous help of the local staff, orienta-
tion meetings were arranged for candidates
for 1985-6 and 1986-7 at the Osaka American
Center, which provided informative orienta-
tion booklets, a chance to see and discuss a
videotaped mterview of tour returnees, and
an introduction to the Center's resources by
the librarian. This should be done early in
the preparation process for maximum benefit.

Accompanying wives and children are often
disregarded in the company’s planning, but
they also deserve consideration in the prep-
ation stages. Their happy adjustment is impor-
tant in the student’s overall success. The typical
wife has very little English ability and needs
to develop basic language skills as well as con-
fidence in using English. She also needs to
be prepared for a different lifestyle and may
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need to learn how to drive, to shop and to
socialize. The candidates’ wives can certainly
profit from meeting with the wives of returnnes
as well. Unfortunately, logistics often makes
this difficult, unless the company is willing
to make specific arrangments — for instance,
a weekend retreat at a company training facility.

In talking with the returnees, | found them
eager to share their experience; but often the
opportunity was lacing and the press of work
quickly overshadowed their taking the time
to work directly with future candidates or
to make specific proposals for improved train-
ing and preparation programs. Any such program
must, in any case, take into account the long

must, in any case , take into account the long
hours spent on the job and commuting, as well
as the lack of immediate relevence to the work
at hand. For these reasons, | recommend in-
formally structured, (drop-in, or via telephone
and in-house mail) meetings focussing wherever
possible on specific tasks (choosing a university,
writing a letter of application, etc.) rather
than a formally structured course which could
easily founder due to lack of regular attendance.
These informally structured meetings could
be complemented by a clear course of indi-
visual study, primarily focused on listening
and notetaking along with reading and writing,
using the texts noted earlier or owner appro-
priate materials. The demands of TOEFL prep-
aration and the steps in the application process
can, with forethought, be integrated into a
coherent program to better prepare the employee
to benefit fully from the experience of living
and studying abroad, and in turn, to be of
benefit to the sponsoring company.

APPENDIX 1.
Suggestions to the Personnel Department

1. Providing longer lead time (to prepare sdif, family,
for the move)

2. Making full use of existing resources here - the
American Center, British Council, Alliance Francaise,
Goethe Institut, etc. - and outside language and
cultural programs, bilingual TV, movies, videos,
informal conversation groups, seeking out visitors
from abroad and talking to them without using
interpreters.

3. Knowing about and making use of resources abroad:
foreign student advisors, counselors, sister-city
associations,  etc.

4. Providing accompanying family members with
language and cultural orientation

5. Organizing discussions between returnees and
employees to be sent abroad, particularly on practical
adjustment (and psychological adjustment) matters

6. Organizing a returnees support group (to discuss
their experience and re-integrate more smoothly
into Japanese society and the company culture)

7. Putting returnees’ suggestions into the curriculum,
and continuing to revise it.

8. Keeping in touch with employees abroad, not
just in terms of finances and study but also regard-
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ing adjustment, cultural and persona insights, etc.
Encouraging a more accepting and positive attitude
toward returnees among other employees - educate
them to regard their colleagues experiences abroad,
and acquisition of different languages and skills,
as being broadening rather than as replacing the
original personality.

In the end, each person knows himself best and does

the work of adjusting to a new culture, but the way
can be eased by thoughtful preparation and continuing
support.

(May 22, 1985, excerpts)

APPENDIX II.

Language and Cultural
Preparation and Adjustment

Language preparation
A. Japan (before you left to study abroad)
1. Please rate your preparation in these areas.
Use the scdle + Adequate O Neutra - Inadequate
- Conversation
_ Cultural differences
_ Doing everyday tasks (banking, shopping,
efc.
_ List)ening to simple instructions, directions,
etc.
_ Listening to lectures, seminars, etc.
_ Notetaking (from reading and from lectures)
_ Organizing ideas for presentation in writing
or in seminars
— Reading
_ Speaking (on the phone, in front of a group,

- Writing

2. Please number these items from 1 to 10
in order of importance for the preparation
of prospective graduate students.

B. Abroad

1. Before you entered the graduate school
or institution where you are studying (studied),
what language course(s) did you take?

School
Length weeks, hours/week
Class composition: No. of students
Nationalities:
Level:

(use TOEFL scores if knownor compare
to your level)
Organization (e.g. by subject) and materials
used:

2. Which of the areas in A.l. did you think
were covered adequately in your program?

Inadequately or not at al?

C. Which of these areas would you like to have
more work in? Please list together with where
and when (e.g. in Japan in the year immediately
preceding your studies) you think such additional
preparation would have been best? (Take into
consideration the realities of your other obligation
to your work, family, etc.)

. Cultural and scholastic preparation

You do not need to write complete sentences,
just be as clear and specific as possible.
1. Before you left Japan, what did you expect
to have the most difficulty with in studying abroad?
Be as specific as possible.
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2. State two or three of your greatest difficulties
when you first went abroad. Had you correctly
anticipated what they would be? Again, please
be specific. The difficulties could be linguistic
or cultural or a combination — anything that made
it harder for you to function well.

3. Do you think that you have overcome these
early difficulties now? (After six months.) Do
you think you could have been better prepared
in any way to cope with these difficulties? Be
specific.

4. What chronic (continuing) difficulties remain?
(For instance, homesickness, the food, feeling
left out or unable to participate actively in socia
life, seminars, etc.) Which of these do you think
you could deal with better if your expectations
and preparation had been different?

5. “Culture shock” and “culture stress’ are terms
applied to experiences like yours, and they seem
a present to be inevitable in extended cross-cultura
experiences. Do you consider dealing with these
in a positive way, as an important aspect of your
study abroad? Why or why not?

6. What suggestions do you have to help the stu-
dents who will be studying abroad next year?

7. What difficulties do you anticipate in adjusting
to life when you return to Japan?

Thank you very much for teking the time and effort

to respond!

APPENDIX I1I.

RESPONSE TO QUESTIONNAIRE ON
LANGUAGE & CULTURAL PREPARATION
(OG employees studying in U.S. 1984-5)

Inadequate

1. Persuasiveness & responsiveness in seminars
11-,20,0+
2. Organizing ideas for presentation in writing
or in seminars
8-,40,1+
Speaking (on phone, in front of a group, etc.)

3. Listening to Lectures, in seminars, etc.
Notetaking (from reading, lectures)

Inadequate/Neutral

1. Conversation
5-,602 +
Writing

Neutral

1. Cultural Differences
90,3-.1+
2. Reeding (except for speed)
70,3-,3+

Adequate

1. Listening to simple directions, etc.
9+,30,1-

Mixed

1. Everyday tasks
6 0.4+ 3 -

2. Reading
70,3+,3-

15



The Language Teacher X:3 March 1986

Family Affair

-2 cassettes (60minutes) (VHS/BETA) ¥60,000

Professionally acted and scripted, this video brings all the drama of
television to the EFL classroom. It is written by Brian Abbs and Ingrid
Freebairn to correspond to the language and level of Building Strategies.

YOUR LK IN

YOUR HANDS

Your Life in Your Hands

-2 Cassettes (140minutes) (VHS/BETA) ¥120,000

An exciting, high-quality, television drama style video at two levels
(lower/mid intermediate), designed to present language, structures, and
functions in realistic contexts.

MIKE THOMPSON

For further information contact: Longman Penguin Japan
Company Limited, Yamaguchi Building, Z-12-9 Kanda
Jimbocho, Chiyoda-ku. Tokyo 101. Tel. 265-7627

Longman o
[ eteli _ga:nnaj CEIVICES
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JAPANESE FOR SPECIAL PURPOSES -
COMING OF AGE

By Takeshi Hashiuchi,
Notre Dame Seishin University, Okayama

An associate professor of English, Hashiuchi’s
main interests are sociolinguistics and applied
linguistics. He is also interested in ESP, and
published an article entitled “ESP and College
Education” in the 1982 issue of the Bulletin
of Notre Dame Seishin University.

Japanese is increasing in international pop-
ularity with the worldwide economic expansion
of this country. And the fact that several wel-
prepared Japanese for Special Purposes (JSP)
materials are now being published indicates
that the field is now coming of age.

Looking back on the 1960s, Japanese was
still considered an exotic tongue studied by
relatively few in the West. Since 1967, however,
there has been an eeven-fold increase. According
to the Japan Foundation, as of 1982, there
were about 405,000 people studying Japanese
abroad. And the Bunkacho (Department of
Cultural Affairs) reported that for 1983, there
were 26,000 students enrolled in Japanese
language courses at educational institutions
within Japan. This last figure represents an
increase of two-and-a-half times over 1975.

This increase of Japanese language learners
has resulted in a diversification of study needs
that has prompted the development of dif-
ferent teaching materials. These materials can
generaly be categorized as follows:

1. By different stages of learning, from

elementary to advanced.

2. By age group.

3. Based on contrastive first language dif-

ferences (i.e., for native speakers of English,

Spanish, Korean, Thai, Indonesian, etc.).

4. Based on specific learning requirements.

It is this last category with which this article
is concerned. Contrary to Japanese for general
purposes, whose syllabus does not consider
learner’s goals, JSP is based on clearly utili-
tarian ends. In order to examine these ends
more closely, and thus gain a better picture
as to how the field is developing, this article
will review texts which fall into the following
four JSP categories: (1) Survival Japanese lan-
guage and acculturation; (2) Japanese for edu-
cational and academic purposes; (3) Japanese
for science and technology; and (4) Japanese
for occupational and professional purposes.
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Survival Japanese Language and Acculturation

New arrivals from overseas must somehow
survive in this unfamiliar environment. This
survival involves both language and non-verbal
aspects of communication and behavior. One
JSP textbook series which attempts to address
these needs is Seikatsu Nippongo (2 Vol.,
Bunkacho, 1983, 1985). Chief editor Osamu
Mizutani has designed this series particularly
for Japanese orphans returning from China,
who need both linguistic and social orienta-
tion to their motherland.

Designed around communicative functions
rather than grammatical structures, the materials
include dialogues derived from sociolinguistic
fieldwork in the real world and supplemented
by authentic photographs and pictures.

The lessons are given titles which are either
situational or functional. These include “Ai-
satsu” (greetings), “Katei-de” (at home), “lrai
to Shitsumon” (asking for help and inquiry),
“Shi/Ku-Yakusho” (city hall or ward office),
“Yubinkyoku” (post office), and “Kaimono”
(shopping). Each lesson contains an introduc-
tion in Chinese, dialogues, exercises with pat-
tern practice, dialogue and pronunciation drills,
and additional readings.

The dialogues are natural while at the same
time incorporating the key structural items
of the lesson. The following exchange between
a doctor and a patient named Hayashi (73),
introduces the use of the demonstratives “koko”
and “soko,” and is a good example of this:

Isha: Kokowa itai desuka? (How about
here, do you fed pain?)

Hayashi: Itaku arimasen. (I feel no pain
there.)

Isha: Koko wa? (How about here?)

Hayashi: Soko desu. (There | do.)

With its unartificia exchanges and its practica
exercises, Seikatsu Nippongo appears to meet
the specific need it was designed for. If the
introductions and other Chinese explanations
were translated into Vietnamese or Cambodian,
it could also be used to help boat people from
Southeast Asia

Japanese for Educational and Academic Purposes

In order to prepare students for university
life in Japan — both on and off campus - the
University of Nagoya Press published in 1983 a
two-volume course entitted A Course in Modern
Japanese. Written after several years of pilot

(cont’d on next page)
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(cant ‘d from previous page)

testing in the six-month intensive Japanese
course offered by the Language Study Center
of the university, it includes cassette tapes,
video tapes and micro-computer programs.
The editors include Kazuo Ootsubo, Masanori
Fujiwara and Osamu Mizutani.

Modern Japanese contains 24 units with
themes ranging from “Daigaku de” (on the
campus) to “Kokusai Rikai no tameni” (for
international understanding). Each unit con-
tams grammar notes, drills, a vocabulary list
and dialogue, and both aural and reading com-
prehension exercises.

Rather than attempting to teach the academic
language of specific disciplines, the thrust of
this series is to introduce and reinforce the
language related to study sKills.

As does Seikatsu Nippongo, this book
also includes survival visual materials such
as campus and city maps, subway guides, ap-
plication forms and photographs taken around
the campus and in the cities of Nagoya and
Kyoto.

Japanese for Science and Technology

There are two textbooks now on the market
which attempt to meet the specific needs of
those who wish to work in fields related to
science and technology. The first is Gijitsu
Kenshu no tameno Nippongo (Japan Inter-
national Cooperation Agency, 1984, 3 Vols.).
The second is a more advanced text, entitled
Comprehending Technical Japanese (E.E. Daub,
etal.,University of Tokyo Press, 1975).

Gijitsu Kenshu no tameno Nippongo, which
can be trandated “Japanese for Technical Study,”
also carries an English subtitle, “Japanese -
an Integrated Conversational Approach,” which
is suggestive of both its emphasis on oral com-
munication and its design for lower level students.

In this regard, Gijitsu Kenshu no tameno
Nippongo is designed to aid technicians and
engineering trainees who come to Japan from
developing countries. Lessons include both
survival and technical language. Also, some
“survival kanji” are introduced.

For more advanced students who need to
work with written documents such as product
catalogues, specification sheets, technical reports
and abstracts, Comprehending Technical Japanese
is more appropriate. Nevertheless, this 1975
text has its limitations, both in terms of man-
ner of presentation and inclusion of current
vocabulary.

1R

March 1986

In this regard, the time has come for more
authentic materials to meet the demands of
the rapidly growing number of science stu-
dents and technical trainees from overseas.

Japanese for Occupational and Professional
Purposes

The most valuable JSP text within this cate-
gory is designed for foreign businessmen. It is
Nissan Motor Co., Ltd’s two-volume series
Business Japanese (Gloview Publishers, 1985),
and moves in a programmed way from survival
to intermediate-level business Japanese.

It introduces the language of the workplace,
features sections on finance, technology and
manufacturing, and contains a variety of back-
ground information ranging from how to read
Japanese annual reports to suggestions on what
to do and say at Japanese weddings.

It is the result of a joint project by Profes-
sor Hagime Takamizawa of the U.S. State Depart-
ment Japan Field School, Ms. Madalena
Velasquez of Asian Advertisers, Inc., and Nis-
san’s International Division.

The course consists of 35 lessons. Each
lesson consists of a statement of lesson objec-
tives, a list of target expressons and grammatica
points, a description of the business situation
to be covered, and a dialogue utilizing the
target expressions in a business context. For
those wishing to work on the written language,
the dialogue is aso provided in written Japanese.

In addition, each unit contains a supple-
mentary section on useful business expressions,
notes on grammar and vocabulary, classroom
exercises and self-tests, and culturally related
information pertaining to business.

The flow of the presentation in each unit is
naturad and easy to follow. Unit 25, for example,
moves from a dialogue regarding price and
quality to skills required to read financia state-
ments. This is supplemented by Nissan Motor
Co. Ltd.'s annual report for fiscal 1984.

Conclusion

The texts reviewed in this article are just a
small portion of the JSP books listed in the
most recent Bonjisha catalogue. Nevertheless,
more texts are needed which are pedagogically
sound. As interest and professionalism in teach-
ing Japanese as a Second/Foreign Language
continue to grow, the field of JSP should also
benefit. It is only just now beginning to come
of age.
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New ESL Readers from HBJ

Encounters, 3rd Edition The American Scene:

Paul Pimsleur, Donald Berger A Basic Reader for ESL

and Beverly Pimsleur Mary Thurber

Our best-selling ESL reeder has been revised Designed for students beginning academic
and updated for 1986. Contains 27 articles from studiesin English, this book stresses reading
U.S. and Canadian magazines and newspapers development and gives students confidence
adapted to a 1,500-word vocabulary level. New in their incressing abilities. Exercises include
learning activities stimulate red communication word families, writing with new vocabulary,
in the classroom. dloze tests, and reading practice.

More American Profiles Ports of Entry: Scientific Concerns
Lucette Rollet Kenan Abelle Mason

Like its predecessor, Modern American Third and find volume in the Ports of Entry
Profiles, this reader contains profiles of ten series, intended for high intermediate to
personalities that have made contributions to advanced ESL students who are attending or
American culture. Designed for intermediate to planning to attend a university. This is not
advanced students, each unit is independent a science book, but a reader that examines
and contains a supplemental reading, varied the qualities of ascientist and the scientific
exercises, and a section giving the viewpoints process. Grammatical and stylistic analyses
of others on the subject. of the readings are included.

For further information contact:

@ Harcourt Brace Jovanovich, Inc.

Chiyodaku  Hokoku Buildng 3-11-13  lidabashi  Tokyo 102, Japan  (03) 234-1527
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'MyShare

As Language teachers, we all come up with our share
of ideas and activities. We also use our share of ideas
from other teachers. My Share is your opportunity to
share your ideas and activities. Articles dealing with
activites for classroom application should be submitted
to the My Share editor: Marc Helgesen. New Day
School, 2-15-1 6 Kokubuncho, Sendai 980. Articles
should be based in principles of modern language
teaching and must follow JALT manuscript guidelines.
Please include a 25-50 word biographical statement,

THE TRANSITION FROM
JUKEN-EIGO TO SPOKEN ENGLISH

By Sonia Yoshitake

Sonia Yoshitake started her English career
as an interpreter on the Hyogo-Washington
State Affiliation program. Now she has Sonia
Eigo Kyoshitsu in Kobe. She also teaches at the
Medical Professional School in Amagasaki and
is a member of Kansai Translations. Currently,
Sonia is the head of JALT Kobe Chapter.

When we teach spoken English to students
above high school age, it is always a problem
when students are not able to switch their
minds from the juken-eigo they have had a bad
time with for at least six years. | find it helpful
to guide students into preparing themselves
to accept a new approach to English with an
introductory class before actually going direct-
ly into spoken English. Instead of discounting
or ignoring what the *students have learned in
school, we can build on this knowledge.

The first class is often spent introducing
yourself to your students and students introduc-
ing themselves one by one, taking up the whole
class time. However, | think student self-intro-
ductions can be put off till the second class.
Besides, if your first class succeeds in easing
the conflicts in students’ minds jammed with
both grammar and translation rules, students
don’'t have to suffer the feeling of sudden il-
literacy when they are made to say simple
sentences they have learned as early as junior
high school age. Thus, they seem to come back
to the classes that follow with more confidence
in making self-introductions and ready to learn
spoken English.

Therefore, in designing my first class, | try
to put in useful information that is not taken
notice of in juken-eigo. In doing so, | have
received positive feedback from students | met

20

March 1986

for the first time. | hear a lot of Naruhodo! and
So dattanoni!

| start with writing words in Romaji that
we have borrowed from English, e.g., paionia
(pioneer), minichua (miniature), fokkusuteria
(fox terrier), resutoran (restaurant), etc. Through
the process of having students write the original
English words, it is brought to their attention
that not only the number of letters forming the
words but also the number of sounds that
accompany the words differ so much between
the two languages. | have students play around
with these gairaigo for a while by themselves,
to create a friendly atmosphere in a new class.
Sometimes | give proper nouns to work with,
too, like isoppu (Aesop), tekisasu (Texas),
tetora-pakku (Tetrapack) and sinderera (Cin-
derella). | end this first part by pointing out
syllables of the English language having students
use only English-English dictionaries.

Then | draw their attention to the sounds of
these words and other English words. Many
are not aware that English sounds cannot be
produced with flat lips moved up and down as
in speaking Japanese. Because it is both em-
barrassing and uncomfortable to move our
lips back and forth, we very often just ignore
it and teach only the different positions of the
tongue. But | emphasize firm lips, especialy
the lower lip. A close-up picture of people like
Reagan or Thatcher making a speech is good
to bring to class for the students to have a
look at the lips. Seeing is believing. lya hontoya!
is dways the students reaction.

After practicing moving their lips back and
forth as well as up and down, students become
interested in moving other muscles of their
faces as well. Many are not accustomed to
even lifting their eyebrows except in great
astonishment. | explain that body language is
similar to our bowing while talking on the
telephone in Japanese.

Next, | touch a little upon the lexical aspect
of the two languages. “What is kome?, | ask,
and go on asking what ine and gohan are in
English. This is one of the examples | bring up
to show that cultural elements play an important
role in a language. Westerners who don’t live
on rice could do without different words for
different stages of rice. On the other hand,
how inconvenient it would have been if we
only had the word kome to mean everything
from ine to gohan. It is also interesting why
there are no English words for oneesan, oniisan,
senpai and kohai in reference to the seniority
system of our society. If time permits, | also
introduce examples of the contrary situation,
like various words of cooking in English the
equivalent of which do not exist in Japanese.
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(e.g., shred, scald, braise, etc.) To tram students
to avoid translating Japanese sentences into
English while speaking, it helps to remind
students that there isn’t an English equivalent
for every Japanese word and vice versa. This,
I think, is something to be pointed out again
and again to students of al levels.

After commenting on smaller segments of
the languages, | proceed to the final stage,
i.e.,, sentences. By going over the five sentence
patterns of English, | assure students that with
a good command of these fundamental sentence
patterns they have learned as early as in junior
high, they can communicate well enough in
English. The patterns are, of course, StV,
S+V+C, S+tV+0O, S+V+0+0, S+V+O+C and the
interrogative forms of each pattern. To avoid
confusion, | don’'t bring up imperative and
exclamatory sentences at this stage.

When | come to actualy drilling students in
these sentence patterns, | introduce diagrams
to make these patterns easier to manipulate.
The diagrams (see figure) separate subjects,
verbs, objects and complements with vertical
lines, placing al the modifiers below each word
that it modifies. In other words, | spend the
last half of my first 90-minute class diagram-
ming simple sentences until students can draw
their diagrams in their heads quickly without
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The pupils were given a long assignment.

pupils | were given | assignnent
A =3 —
3, 2

This is the city where the treaty was signed.
Tnisiis \ city
> ’

‘ % -,‘«% treaty | was signed

oo |

actually writing them out on the paper. This
exercise guides students to produce English
sentences without going through the process of
translation. | feel it essential that the teachers
know what students aready have and let them
know they can use it in the new approach to
English following guidelines that lead not to
passing paper tests but to spesking English.

Making effective use of the students’ voca-
bularies and knowledge they have acquired
through juken-eigo seems to be able to reduce
the bewilderment they face in the transition
from juken-eigo to spoken English. They are
likely to feel more at ease through the coming
classes. If needed, the last part can go on for
two or three more classes’ until the students
are prepared to go on to the next stage. Expect-
ing too much from students who are learning
to speak English for the first time is like ex-
pecting students to do well in a tennis match
when they have only read books on tennis.

The School for
International Training

Masters of Arts in Teaching Program for effective
career preparation in English for Speakers of
Other Languages.

*A practical program focusing on language
teaching philosophies, methods and skills.

*Each student develops his or her own personal
approach to teaching and the ability to im-
plement it in the classroom.

*Two formats offered: Complete your degree in
one academic year or over 2 consecutive
summers while teaching at your regular job.
Also, Master’s Program in Intercultural
Management.

MAT is pleased to announce

JAPAN SEMINARS 1966
Asia Center/Odawara

August 20-24, 26-30

A series of professional development seminars for
the experienced language teacher.

For details write
JAPAN SEMINARS 1986-MAT PROGRAM/SIT

The School o
For International Training

39 Kipling Road, Brattleboro, VT 05361
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CYCLE ONE

NEW EDITION

An immense wealth of

communication exercises each

preceded by fluency practices for

learning in sequences of controlled to freer
practice and extended

freer conversations, introducing

a great many conversational expressions
and vocabulary.

MODERN ENGLISH CYCLE ONE

OETY - A UT )y - BT

Charts & Pictures ( Fv—+FTw D ) . .o . ¥1.200
Text{ 7+ 2+ } Books 1-5 o . @¥1.000
Text{ 7¥ 2+ ) Books 6-10 | @1. zoo
Practice Tapes { 7575 « 25 -7 ) Books 1-10 @7.000
Teacher's Guide { RZF5 7+ + ) Books 1-5 . .. ¥3. 000
Teacher's Guide { 88X 75771 £ ) Books 610 . . ¥3. 000
Lab Tapes ( L L ¥— Ttzv + ) Books 1-10 . @18. 000

The system that gets people talking

Seido is happy to introduce to you the new edition of its popular Modern English,
Cycle One series, the most comprehensive conversation course designed specifically for
Japanese “false” beginners and intermediates, This new edition incorporates the experience
of many teachers over more than twenty years and positive trends in language teaching,
always keeping in mind the needs of students in Japan. It offers communication-centered
lessons that teach students to use English structures correctly and creatively.

Exercises come in sequences of controlled to freer practice, and then extended freer
conversations appropriate for each level. Each exercise is accompanied by fluency practices
and short dialogues so appreciated by students in Japan. Pair work, abundant visual and
listening material, and a practical emphasis on Business English also characterize this new
edition, together with new and imaginative ways to use Dialogue and Narrative material.

The course is extensive and suitable for almost any level of conversation proficiency. It
is also adaptable to different kinds of students. Teachers will have no problem tailoring the
approach to their own teaching situation. A wide variety of teaching procedures has been
summarized on a List of Procedures, for easy reference. This is supplemented by Teacher’s
Guides, with specific suggestions for each lesson, and the General Introduction, with a
thorough overview of the course. Worksheets have been added for Listening Comprehension
practice, to focus attention, enhance concentration and help with problem vocabulary.

Also, no other course available on the market can really compare with the plentiful
stock of recorded material (American English). These, plus a clear, easy-to-follow format
and presentation have made Modern English, Cycle One the popular program it is.

We are confident that a try-out of our new Cycle One will be the best way for you to ,

see that it does “get people talking.“Books 1-6 are already available; the rest will be soon.. ,/'#
7

seido language institute-t—ﬂ\ NEEE ﬁﬂj'\ﬁﬁ' % ;

12—-6 Funado-cho, Ashiya-shi 659, Japan TE5Y AEMEETETE 2 6 ®EMOTOT(3113452

/
4
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JALT News

LOOKING AHEAD TO JALT ‘86

Preparations for the 1986 JALT Conference
got under way on Sunday, January 12th with
the first meeting of the conference committee.
The meeting was held at Seirei Gakuen, a high
school and hospital complex at Mikatabara
cho, Hamamatsu, in Shizuoka Prefecture where
the conference will be held November 22nd,
23rd, and 24th (a Saturday-Sunday-Monday holi-
day weekend).

The decision to hold this year's conference
in Hamamatsu is a departure from the usual
practice of meeting in large cities such as Tokyo,
Kyoto or Nagoya. Hamamatsu is a city of about
500,000 people on the Pacific coast near Lake
Hamana, easily accessible from both the Kanto

CARRIE HANSEN

On November 14th, 1985, JALT lost a
friend and valuable member. Co-president of
JALT-Tokyo, Carol Ruth (Carrie) Hansen,
40, died of cancer in Hanover, New Hampshire.
Sheissurvived by her husband, Walter D. Carroll.
JALT helped raise money for her treatments,
and one of her last requests was to thank each
and every one of you for your generosity.

Above al else, Carrie thought of herself as
a teacher. She was in the U.S. completing the
second summer towards her master’s degree at
the SIT Summer MAT program. She worked
hard educating herself until the very end. When
assigned to write a paper on her “teaching
assumptions,” she found it hard to capsulize
this, as teaching was her very essence. In her
years in public schools in the U.S,, a Sony L.L.
and Nishimachi International School, she fre-
quently accepted tasks that nobody else wanted
because her dedication to the profession was
total and uncompromising. She lived up to al
challenges posed, often sacrificing her personal
life.

This awesome dedication was a double-edged
sword for Carrie. It ‘breathed life into her as
well as choked her. Carrie was very spiritual
and believed in an underlying meaning in how
we live and die. In the name of professionalism,
she was often left not getting what she wanted
from life. She ran up against administrators
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and Kansai regions. The downtown area is fair-
ly compact and within easy walking distance
of the two major hotels where JALT members
will be accommodated. A shuttle service will
connect the hotels with the conference site.

Overseas speakers will be featured at this
year's conference as in the past. Negotiations
are under way with Dr. M.A.K. Halliday of
Australia and Alan Maley, who is currently
busy in India. More details and biographical
information will be supplied through The
Language Teacher as they become available.

A cal for presenters will be going out very
shortly through these pages. You might want to
start thinking now about topics and/or tech-
niques you could share with fellow JALT mem-
bers. There are rooms and facilities for about
200 presentations over the 3-day conference
period, so we will be expecting you to make
this the year you take the plunge and apply to
be a presenter. Watch for more details! The
Language Teacher will have information on
JALT ‘86 in each issue from now until
November.

who were tyrannical and unreasonable and she
chose to cope rather than fight. In the past
few years, she sought a specific, intensive teach-
ing situation and met with disappointment
after disappointment with things not working
out. She felt that it was time to move on to
greener pastures. Literaly, she had tired of the
concrete around her and felt that she had over-
stayed and no longer experienced any novelty
in her life in Japan. It was hard to get momen-
tum and there were obvious securities in a life
she had known for many years, so she was slow
to act on these feelings. She leaves those of us
who loved her with the strong admonishment
to “act now and go out and get what we want
out of life”

In her spirituality, she displayed a brave-
ness rarely seen in “red life” Like the heroine
of a famous tragedy, she looked death sguare in
the face and walked with it. She felt that there
was indeed “a time to be born and a time to
die. ... atime for every purpose under heaven.”
When she first realized that she had cancer,
she stated that “the choices were to fight or to
accept and that her final decision would be
right.” She decided to die gracefully and quick-
ly, as the pain was phenomenal. In her final
days, she was rewarded with a shower of support
from her friends in Japan. This support amazed
her as she aways thought of herself as a loner
or a person that people met and forgot. This
knowledge helped bring her to peace.

Shari Berman
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NEW OFFICERS

Please note phone numbers are HOME phone numbers unless otherwise indicated. Consult the January
issue — or our membership listing update, which will appear in the April issue this year — for work

numbers.

Sapporo Chapter

Coordinator: TORKIL D CHRISTENSEN
Hokuen Mansion 403, Kita 7 Nishi 6
Sapporo 060
011-737-7409
Recording Secretary: MARY VIRGIL
18-8, 4-JO, 1l-chome, Miyanomori
Chuo-ku, Sapporo 064

011-854-3184
Treasurer: TAIKO SUGIWAKA
#502 Lodge Makomanai, 2-13 Midori-Machi

Makomanai, Minami-ku, Sapporo 06-21
011-583-6450
Membership: DALE ANN SATO
10-5-13 Higashi 4-Jo, Tsukisamu
Toyohira-ku, Sapporo, Hokkaido 062
011-852-6931
Programs: SUZANNE YONESAKA
2-Jo, 3-chome 5-5, Yamanote
Nishi-ku, Sapporo 063
011-643-1595
Publicity: SONOKO TAKADA
3-6-12 Atsubetsu Higashi 1-Jo
Shiraishi-ku, Sapporo 061-01
01 1-898-2533
Facilities: JERALD HALVORSEN
325-358 Misumai, Minarlni—ku

011-596-3853
At-Large: CAROL ANN EDINGTON

C/O Asehi Culture Center, Asahi Building
4 FL, Kita 2-Jo Nishi I-chome,
Chuo-ku, Sapporo 060

011-737-7074

ElJI SUENAGA

Minami, 6, Nishi
23, Sapporo 064

011-643-2616

Sendai Chapter

President: MARC E. HELGESEN
Yoshida Apt., 2-8-28 Nagamachi
Sendai 982
0222-47-745
Recording Secretary: KUMIKO OTA
31-8 Kogane-cho, Sanuma, Hasama
Tome-Gun, Miyagi-ken 987-05
02202-2-2340
Treasurer: TADASHI  SEKI
6-98 Kikutayema Aramaki,
Sendai -shi 980
0222-78-8271
Membership:  MATT GLOTFELTER
C/O Sendai Ymca, 9-7 Tachi-Machi
Sendai 980
0222-22-7533 (W)
Programs: BARBARA HOSKINS
New Day School, Company Bldg. 5F
2-15-16 Kokubun-cho, Sendai 980
0222-75-9233
Publicity: TOMO0O MIZUIDE
1-13-11-1225 Hachihonmatsu
Sendai-shi 982
0222-46-0859

Yamagata Chapter

President: PAUL STERN
Yamagata New Day School, Taiho Bldg. 4F
I-5-17 Kasumi-cho. Yamageta-shi 990
0236-44-2757
Recording Secretary: JAMES BARLOW
Yokoyama Heights #3, 13-7
Itsuka-Machi, Yamagata-shi 990
0236-43-0700
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Treasurer: DAIZABURO |IBUCHI
1-11-29 Akanegaoka
Yamagata-shi 996

0236-44-3418
Membership: TSUMEHIRO GOTO
82 Zaohango, Y amagata-shi 990
0236-88-2404
Area Membership Sub-Cbalrs: HIROSHI INOUE

FUMIO SUGAWARA

Program;: HIROSHI INOUE
567 Tohka-Machi. Shinjo, Yamagata 996
02332-2-7280

Publicity: AYAKO SASAHARA
3056-14 Urushiyama, Y amagata-shi  990-21
0236-81-7124

Facilities: SHIZUKO KANEHIRA
3-2-10 Isuzu, Yamagata-shi 990
0236-32-7965

Advisor: NOBORU OBA

171-37 Takaharamachi, Yamagata-shi 990
0236-23-3727

| bar aki Chapt er

President: JM D BATTEN
Iberaki Christian Jr. H. school
6-11-1 Omika-cho, Hitachi-shi 319-12
0294-53-7665
Recording Secretary: HARRIS G IVES
5-8-11 Kanesawa-cho, Hitachi-shi 316
0294-33-1662

Treasurer: KOUICHI SATO
Ryu Kei Dai Apt. A-203, Ryugasaki 301
02976-4-1159

Membership: ~ ANTONY F. F. BOYS
Ibaraki Christian Jr. College, 6-11-I
Omika-cho, Hitachi-shi 319-12
0294-53-3548
Program: MUNETSUGU URUNO
33-2147 Tsuda, Katsuta-shi 312
0292-72-7387
Publicity: KOICHI SEYA
255-3 Higashi Akatsuka, Mito-shi 311-41
0292-52-2853
Facilities: JOSEPH C BUCHANAN
1-6-6 Daihara-cho, Hitachi-shi 316
0292-36-3021
HISAKO SAKURAI
852-1 Shiogasaki, ‘Tsunezumi-Mura
Hitachi-shi, Ibaraki-ken 311-11
0292-69-2245
Newsletter Liaison: MARTIN E. PAULY
Hanabetake 3-8-27, Oho-Machi
Tsukuba-Gun. Ibaraki-ken 305
0298-64-2594

Oniya Chapter

Coordinator: DAVID BURGER
Kato Mansion 201, 3-7-23 Higashi Omiya
Omiya-shi, Saitama-ken 330
0486-51-5182
Recording Secretary: MITSUE TAMAI
Dai-ichi Inoue Apt. #202. 2-4-6 Sendagi,
Bunkyo-ku, Tokyo 113
03-827-6345
Treasurer: ALEDA C. KRAUSE
Saiwai-Cho Court, House #215
1-12-23 Saiwai-cho, Kawaguchi-shi 332
0482-55-9887
Membership: CHIEKO YAMADA
278 Taya, Fukakya-shi

0485-71-0490

Programs:  MICHIKO SHINOHARA
#202 Copo Sun Palace, 3-56-15 Wada

(cont’d on p. 27)
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PERGAMON MEANS BUSINESS

English

A CASE FOR BUSINESS
ENGLISH

Michel Pote, Derek Wright, Armel Esnol,
Gerald Lees and Gerard Soulieux

Fifteen Case Studies specially prepared for the
language classroom and supported by
“Business Briefs”, which provide background
information for the cases.

A Case for Business English is designed for
business schools, universities and language
schools teaching business English. The
material provides work for 100 class hours and
is usable with small, medium and large groups,
and has been extensively classroom tested.

The teacher's book contains overall guidance
and notes on each exercise and activity
together with a tapescript for the dialogues
reproduced on one audio cassette.

0080310486h Student’s Book ¥ 2,360
Spring 1985
0080310494h Teacher's Book ¥ 2,360
Spring 1985
0080310508a Cassette ¥ 3,820
Spring 1985

ENGLISH FOR NEGOTIATING

James Brims

Engiish for Negotiating consists of two books
designed to be used together for pair and group
work. It 1s suitable for use with students at
Intermediate level and above.

The central aim of the books ito motivate practice
Ih spontaneous self-expression through information
exchange and negotiating exercises. Practice Is also
provided in fluency and accuracy of speech,
listening and reading. while allowing for
development of vocabulary and mastery of useful
phrases, The books contain seven units on the
following themes: oil, transport. a takeover bid, a
bank loan, an environmental problem, choosing a
computer expert and industrial relations.

BUSINESS ISSUES

Materials for Developing Reading and Speaking
Skills for Students of Business English
Nick Brieger and Jeremy Comfort

Business issues provides classroom or self
study practice for adult learners at post-
intermediate level and above, either in or
training for management posts. Twenty units
examine themes of international interest,
presented through articles taken from leading
business journals. These articles are used as a
basis for a variety of activities to develop
reading skills, vocabulary and communication,
and cover a wide range of topics of general
and specific interest to present and future
managers.

0 08 030472 9 f 1985 ¥ 2,020

BUSINESS CONTACTS

Nick Brieger, Jeremy Comfort, Steve Hughes and
Chris West

Business Contacts 1s designed to give practice in
communication skills for the student who has a
professional need for English in commercial or
Industrial fields. The material isaimed at learners of
lower intermediate level and above who wish to
revise their language or re-apply itin a business-
context.

Each unit in the book examines a key language area,
either grammatical. notional or functional through
a listening passage and a related information
transfer exercise. After practice of the items
Introduced, students are encouraged to develop
their productive oral skills through role play,
problem-solving activities or discussion topics.
Business Contacts provides practical language
activities designed by experienced teachers to
meet the needs of people requiring English in
commerce and b usiness.

008030468 0 f Book ¥ 1,870
008 030470 2 f Book A ¥ 1,150 1981
1982 0080304699a Cassette ¥ 3,820
008030471 Of Book B ¥ 1,150 1981
1982
Distributor:

PERGAMON PRESS

Headington Hill Hall,
Oxford OX3 OBW, England

JAPAN PUBLICATIONS TRADING CO., LTD.

I-2-1, Sarugaku-cho, Chiyoda-ku, Tokyo 101, Japan
Phone: (03) 292-3755
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Suginami-ku, Tokyo 166
03-317-0163
Publicity: KYOKO BURGER
Kato Mansion 201, 3-7-23 Higashi Omiya
Omiya-shi, Sait.ama-ken 330
0486-86-0592

Facilities: TOSHIHIRO YONEYAMA
Omiya YMCA, |-46 Miyamachi
Omiya-shi 330
0486-32-1521 (W)
Newsletter Liaison:  JM GRAHAM
1-13-3 Asama-Dai, Ageo-shi
Saitama-ken 362
0487-75-7668

Chiba Chapter

President: MARGARET OTAKE
Margaret's Inst. Of Language
Taisei Bldg. 3F, 2-6-6 Narashino-Dai,
Funabashi-shi, Chiba-ken 274
0474-62-9465

Recording Secretary: DANIEL LABRANCHE
Margaret's Inst. Of Language
Taisei Bldg. 3F, Z-6-6 Narashino-Dai,
Funabashi-shi, Chiba-ken 274
0474-67-0759

Treasurer: YUICHI OTAKE
Margaret’s Inst.. Of Language
Taisei Bldg. 3F, 2-6-6 Narashino-Dai.
Funabashi-shi, Chlba-ken 274
0474-62-9465

Memberships: YOKO AOKI
2-16-304 Masago, Chiba-shi ‘260
0472-78-5008
RUTH E VENNING
2-9-30 Nobuto. Chiba-shi 260
0472-41-5439
Programs: CIIARI,ES ANDERSON
Margaret’s Inst. Of Language
Taisei Bldg. 3F, 2-G-6 Narashino-Dai,
Funabashi-shi, Chiba-ken 274
0474-67-0759

DAWN WILSON
Margaret’s Inst. Of Language
Taisei Bldg. 3F. 2-6-6 Narashino-Dai,
Funabashi-shi. Chiba-ken 274
0474-62-9466 (W)
Publicity: AKITO MIYAMOTO
High Home 720, 1673-91 Kami Shizu
Sakura-shi, Chiba-ken 285
0434-61-2917
Facilities: BILL CASEY
C-107 Inage Hei%hts 765 Konakadai-cho
Chibashi 281
0472-55-7489

Tokyo Chapter

Coordinator: DAVID A. HOUGH
3-12-1-105 Shirogane-Dai. Minato-ku
Tokyo 108
03-445-1003
Recording Secretary: WILLIAM L. BOLETTA
#201 Shiba Park Plaza, 1-11-19 Mita
Minato-ku, Tokyo 108
03-455-6848
Treasurer: NOBUYUKI SHOJI

3-2750-710, Moto-Hachjoji-shi, Tokyo 193
0426-66-7889
Membership: DERALD H NIELSON
#01 Terra Lodge Takahashi
2-42-3 Uehara, Shibuya-ku, Tokyo 151
03-481-0836
Programs: THOMAS DOW
Shiba Park Plaza 306, 1-11-19 Mita
Minato-ku. Tokyo 108
NANCI GRAVES.
Maejima Bldg. #202, |-8-9
Taito-ku. Tokyo 111
03-293-9471 (W)

Kaminari-Mon

publicity: MAKOTO OSHIMA
8-24-2 Kinuta, Setagaya-ku, Tokyo 157
03-416-8477

Fecilities: MIEKO KITAZAWA
2-8-2 Sendagi, Bunkyo-ku, Tokyo 113
03-824-3250
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GEORGE B. DEUTSCH
Shinjuku-ku, ‘Tokyo  167.

Newsletter Liaisons:
14-507 Kikui-cho,
03-204-3.3.31

LYNNE KENNETT
Satsuki-So 2-5, 3-14-23
Suginami-ku, Tokyo 168

Takaido Higashi

03-329-9056

SIG Liaison: TIMOTIIY JOHN KNOWLES
2-34-7 Tomigayn, Shibuyaku, Tokyo 151
03-485-3041

JALT ‘87 Liaison: THOMAS NUNNELLEY
2-23-7 Kyodo. Setagaya-ku, Tokyo 156
03-427-9131

Yokohama _ Chapt er

President: KEIKO ABE
1-12-11 Teraya, Tsurumi-ku, Yokohama 230
045-574-2436

Recording Secretary: YOSHIO MOCHIMARU
I-1-9 Sasage, Konan-ku, Yokohama 233
045-842-1227

Treasurer: PAUL R. RICHARDSON
3-34-28 Konan, Konan-ku, Y okohama 233
045-845-6530

Treasurer: IKUKO TOKOYODA
2718 Sugeta-cho, Kanngawa-ku

Y okohama-shi 221

045-472-5751

Membership: ~ MICIIAEI, WILLIAMS
M i tsuzawa Nagano Chambers #D,
6-5 Minami-cho, Mitsuzawa,
Yokohama 221
045-312-2915
Programs: Bl L L PATTERSON
19-59 Kamihiratsuka, Kanagawa-ken 254
0463-34-2557
Publicity: KOHEI TAKUBO
4-9 Watarida-Higashi-cho,
Kawasaki 210
044-322-3169
Fecilities: SUMIKO SUGAWARA
5-20-33 Bessho, Minami-ku
Yokohama 232
045-742-6860

Kanagawa-ku,

Kawasaki-ku

Shi zuoka Chapt er

Coordinator:  JOHN 8. LAING
101 Miyamae-cho, Shizuoka-shi 420
0542-61-8321

Recording Secretary: DANIEL GOSSMAN
1.1.S T.,1650 Kamiide, Fujinomiya 418-02
0544-54-0770

Treasurer: REIKO TAKATSUKA
2-12 Aoba-cho, Shimizu-shi 424
0543-52-3379

Membership: ~ JOHN . MAHER
400-3 Imazawa, Numazu-shi 410
0559-66-7090

Programs.  JORI MARIA MARTINEZ
103 Kyoshokuin Jutaku,

Kanbara-cho, lhara-gun,

0543-88-2155 (W)

Publicity: TOMOKO SANO
2169-17 Ooka, Numazu-shi 410
0559-24-2818

Facilities: JOHN MICHIO SAOTOMH
354-2 Marikoshinden, Shizuoka-shi 420-01
0542-58-6146

45-7 Kanbara,

Hamamatsu Chapter

President: RICHARD J. CAVES
774-1 Takao, Fukuroi. Shizuoka 437
05384-3-2138
Recording Secretary: FRANK PARKER
302 Hirosawa Mansion, Hirosawa 1-18-9
Hamamatsu-shi 432
0534-73-3660

Treasurer: CONNIE WHITENFR
7429 Nakagawa, Hosoi-cho, Inasa-Gun
Shizuoka-ken  431-13
0534-34-7255

(cont’d on next

1986

Shizuoka 421-32
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Membership:  HARUKO HISHIDA
2-27-7 Saiwai, Hamamatsu-shi 433
0534-71-4898
Programs: ALAN COOK
Coop Hanayashiki “c”, 154-2 Motoue-cho
Hamamatsu-shi 432
0534-52-4796
I!'Publicity: JUDY HUNT
402 Maruni Heights, 2-25-40 Johoku
Hamamatsu 433
0534-72-0310
Facilities: KYOKO HONGO
K243 Idai Shukusha, 776 Handa-cho
Hamamatsu-City  431-31
0534-33-7633
ASAKO SUZUKI
190-2 Kasai-cho, Hamamatsu-shi 431-32
0534-34-1632
At-Large: OSAME KUSUMOTO
2-16-16  lzumi, Hamamatsu-shi 433
0534-72-1444
GARY F WOOD
2-8-20 Nunohashi, Hamamatsu-shi 432
0534-72-9056

Nagoya Chapter

Coordinator: M. LYNNE ROECKLEIN
Nokyo Biru #302, 2-4 Komae-cho
Nagara, Gifu-shi 502
0582-94-0115
Recording Secretary: KRAIG PENCIL
Dai-2 Mizuno Bldg. #401, 910 Hirabari
Aza Tachinaka, Tempaku-cho,
Tenpaku-ku, Nagoya-shi 468
052-802-4156
Treasurer: SCOTT PETERSEN
Kopo lkemi Apt.. 202, 2-67 lkemi
Tenpaku-ku, Nagoya 468
052-834-1047
Membership: HIROYOSHI HATTOR1
1672 Ishibotoke-cho, Iwakura-shi
Aichi-ken 482
0587-37-6854
Program: LESLEY GEEKIE
64-8 Ishigane-lwasaki, Nisshin-cho
Aichi-Gun, Aichi-ken 470-01
05617-3-5384
Publicity: KAZUTAKA OGINO
3 3 Daido-Nishi Notose, Horai-cho
Aichi-ken 441-18
05363-2-1600

Kyoto Chapter

President: WILLIAM T. FURBUSHI
15-1 Kuramada-cho, M atsugasaki
Sakyo-ku, Kyoto 606
075-722-1069
Vice President/Programs JANE WIEMAN
11-7, Miyanomae-cho, Arashiyama

Nishikyo-ku, Kyoto 616
075-881-2278
Treasurer: YASLJISHI KAWACHI

C/O Kyoto YMCA English School
Sanjo Yanagi-No-Bamba,
Nakagyo-ku, Kyoto 604

075-612-2786

Membership: HOWARD B COHEN

15-771-22 Honmachi Higashiyama-ku
Kyoto-shi 605

075-541-5891

Publicity: CHIZUKO KONDO

15-12 Chikaraike, Chohgoji,
Nagaokakyo-shi 617

075~fi22-0783

Osaka Chapter

Coordinator: EDWARD LASTIRI
2-32 #1104, Takeshirodai I-cho
Sakai-shi, Osaka 590-01
0722-92-7320

7R
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Recording Secretary:  STEVE MASON
4-34-202 Nagao-cho, Sumiyoshi-ku
Osaka 558
06-673-6359
Treasurer: TERESA COX
8-2 Matsukaze-cho
Nishinomiya-shi 662
0798-71-2272
Asst. Treasurer: DAVID HOUSTON
Sundai-Els Language Center
2-5-18 Terauchi, Toyonaka-shi, Osaka
06-864-1339
Membership: MICHIKO INOUE
7-1-903  shimoshinjo 2-chome
Higashiyodogawa-ku, Osaka-shi 533

06-323-1153
Asst. Membership: YOKO LASTIRI
2-32 #1104, Takeshirodai 1-chome

Sakai-shi, Osaka 590-01
0722-92-7320

Programs: LINDA VISWAT
Nishi Dotonbori Heights 203d
4-25 Minami Horie Dori, Nishi-ku,
Osaka-shi 550
06-543-1164
Publicity: HIROSHI INOUE
2-5 Sakae-cho, Habikino-shi
Osaka 583
0729-56-0047
NAOMI KATSURAHARA
1149 Shimokusa Suda, Hashimoto
Wakayama 649-73
07363-2-4573

Newsletter Liaison: GHOLAM HOSSEIN RAHMANIAN

Kokusai College Of Foreign Languages
8-21 Minami Kawahori-cho,
Tennoji-ku, Osaka 543

07437-4-5221

Kobe Chapter

President: SONIA SONOKO  YOSHITAKE
1-14-22-609 Tanaka-cho, Higashinada-ku

Kobe 858
078-412-2866
Reoordin% Secretary:  JACK HARROW
11-2 ng(%azuk&cho, Ashiyarshi 659
0797-23-3045
Treasurers: MICHAEL SKELTON
15-12 Sumiyoshi-Dai, Higashinada-ku
Kobe = 658
078-841-6182
MICHIYO TAKEMOTO
3-6-132 Kusuoka-cho, Nada-ku
Kobe 657
(078-821-1005
Membership: ~ KENJI INUKAI
510 4-chome, Uozaki Minami-cho
Higeshinada-ku, Kobe-shi 658
(078-431-8580
Programs JAN K. VISSCHER
6-5-13 Morikitamachi, Higashineda-ku

Publicity: HAROLD JOHNSON
Azaguchi Shiroyama 1, Fukiai-cho
Chuo-ku, Kobe 651
078-222-1014
Facilities: MISA MORIMURA
7-5-6 SHINKANNO, KAKOGAWA-SHI
HYOGO 675
0174-38-8356
At-Large: TAKESHI NOZAWA

6-4-3 Nakahara-Dori, Nadaku, Kobe 657

078-802-1064

BARRY C. SCHWEITZ

1320-25 Shinzaike, Aboshi-ku
Himeji-shi, Hyogo-ken 671-12

0792-74-1503

TAEKO YOKAICHIYA

.3-5-8 Tsutsui-cho. Chuo-ku, Kobe 651

078-221-8125

MASATO TAKASHIMA

6-2-31 Minamigoyo, Kitarku, K obe-shi
651-11

078-592-3250

5§60
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kayana _Chapt er

Coordinator: MARIE SHIMANE
Chugoku Junior College, 83 Niwase
Okayamarshi
0862-93-5013
Treasurer: KATSUAKI OKI
2-4-7 Akasaki, Kojima, Kurashiki-shi
Okayama 711
0864-74-5250

Publicity: FUKIKO NUMOTO
4-15-20-4 Tsushima Higashi
Okayamarshi 70|
0862-53-6646
Refreshments:  AKIYO JOTO
2-27 Nakanohonmachi, Saidaiji. Okayama 704
08694-3-1271

Hi roshi ma_ Chapter

President: DEBORAH FOREMAN-TAKANO
Hiroshima Jogakuin Daigaku, 4-13-1 Ushita
ngashl Higashi-ku, Hiroshima 730
082-221-666:
Recordm(I; Secretary CAROLYN MIKI
2-13-11 Ushita Asahi, Higashi-ku
Hiroshima 732
082-223-6616
Treasurer: KOZUE TANAKA
34-24, 5-chome, Gion, Asaminami-ku
Hiroshima ~ 731-01
082-875-2330
MembershlgO TOSHIKO SUMIHIRO
1 Osuga-cho Minami-ku
Hiroshima
082-264-1432
MARTIN P. MILLAR
Blanche Mansion 504, Z-2-23 Ushita-Asahi
Higashi-ku, Hiroshima 732
082-227-2389
Publicity: TAEKO KONDO
-Z Kawata Aza, Nakasuji
Asa-Minami-ku, Hiroshima-shi  731-01
082-879-1520
Internal  Affairs: 1ZUMI SEKI
43-29-301 Y anagigeoka, Fuchu-cho
Aki-Gun, Hiroshima
0823-283-5197
SIG Coordinator: KUMIKO SAKODA
1006 Itopia Apt, 3-13-30 Funairiminami
Nakaku, Hiroshimashi 733
082-294-0526

Tokushi ma__Chapt er

Coordinator: NORIKO TOJO
55-23 Higashihama Boji, Y amashiro-cho
Tokushima-shi 770
0886-53-9459
Recordm% Secretary:  REIKO MATSUZAKI
5-159 Higashihama BoJi  Yamashiro-cho
Tokushima-shi 770
0886-52-7447
Treasurer: HIROMI YONEDA
4-6-15 Kitayaso-cho, Tokushima 770
0886-32-4379
Membe"shlp MARIKO GOHO
2-44 Minami-Sho, Tokushima-shi 770
0886-52-7447
Programs.  AMY A
Aza Harabata ZSH Kawabata
Itano-cho, Itan&Gun Tokushima-ken779-01
08867-2-1110
Publicity: EIKO OKUMURA
A57 ShowaMansion, 5-68 Minami Showa-cho
Tokushima
0886-23-5625
Hospltallty KEIKO HIRAO
C/O’Amvic Eikaiwa School, 3-1-48 Suehiro
Tokushima-shi 770
08868-6-5824

March 1986

Takamat su_ Chapt er

Coordinator: PHILLIS MANNING
2-3-2 Kawaramachi
Tekamatsu-shi 760
0878-34-3322 (W)

Recording Secret MICHAEL BEDLOW
CIO” Shikoku Gakuin DaE
Zentsuji-shi, Kagawarken 765
08776-2-2440

Tressurerss ~ TOMOHIDE & HARUMI YAMASHITA
1230 Ohta-Kami-Machi
Takamatsu-shi 761
0878-67-4362
Membership: ~ KAYOKO FUDEYASU
4-21-10 Tai, Tamano-shi
Okayama 706
0863-31-9035
ans ~ SHIZUKA MARUURA
21-17 Nakano-cho, Takamatsu-shi 760
0878-34-6801
Publicity: KYOKO TOMINAGA
11-6 Kamei-cho, Takamatsu-shi 760
0878-31-3244
Hospitality: EIKO MASUDA
645 Higashi Takashino, Manno-cho
Nakatado-Gun, Kaga/va-km 766
08777-3-3083

Mat suyana _Chapt er

President: ~ MARIN. BURCH TANAKA
C/O Ehime English Academy
2-9-6 Ichibancho, Matsuyama-shi 790

0899-46-1348
Recording Secretary: HIROKO MATSUSHITA
(ADDRESS UNKNOWN)

Treasurer: KAZUYO KUWAHARA
10-21 Dogo Ichiman, Matsuyamarshi
Ehime 790
0899-24-2642
Membership:  KYOKO IZUMI
139 Shiraishi Ishite

Matsuyama-shi 790
0899-77-3718
RUTH VERGIN

Ehime Daigaku Nagato  Shukusha 253
Higashi Nagato 4-3-1, Matsuyama-shi 791
0899 25-0374

Publici HIROKO KOYAMA
O Ehime English Academy
2-9-6 Ichiban-cho, Matsuyama 790
0899-71-6126

Facilities. ~ KIMIYO TANAKA
C/O Ehime English Academy
2-9-6 Ichibancho, Matsuyama-shi 790
0899-31-8686 (W)

Fukuoka Chapter

President/Programs: RICHARD DUSEK
Hinosato 9-30-L Munakata-shi 811-34
09403-6-0395

Treasurer: NOBUKO FURUYA
104 |zaki, Chuo-ku. Fukuoka-shi 810
092-741-7084
Membership:  ETSUKO SUZUKI
C/O Bell American School, 3-4-1 Arato
Chuo-ku, Fukuoka 810
092-761-5504

Nagasaki Chapter

Coordinator: SARAH LINDSAY
304 Sun Rise Bldg., 11-24 Hanaoka-machi
Nagasski 852
0958-44-3842
Recording Secretary: ~ KATSUNOBU SHIINA
284-9 Kanahori-Machi, Nagasaki-shi 852
0958-61-5356

Treasurer: MUTSUKO YOSHIDA
2-32-21 Kakido, Nagasaki-shi  851-01
0958-39-2018
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Membership:
3-61 Kyodomari-oho,
0958-50-2003

Programs: YOKO MORIMOTO
Dai 6 Sanko Bil.,, 40a, 1-22 Wakaba-oho

Nagasaki-shi 852
0958-49-2334

Publicity: KUNIHIKO FUKAMAKI
5-8 Yamakawa-Machi, Isahaya-sbi 854
09572-6-5499

Facilities: YUKITAKA MIKURIYA
243-6 Hayama-cho, Nagasaki-shi 852
0958-56-5647

At-Large: ROBERT BIN1
Junshin . Women’s Junior College

235 Mitsuyama-cho, Nagasaki 852
0958-47-1137
MIYOKO TAMURA
Otemachi 407-270, Nagasaki-shi 852
0958-47-8037

SUMIKO FUNAKAWA
Nagasaki-shi 851-22

Okinawa Chapter

President: TATSIJO TAIRA
7-102 Kokka Koumuin Shukusha Shimashi Jutaku

JALT
Undercover

Letter to the Book Review Editors

Dear Mr Swan and Ms'Y amamoto,

| was very pleased that the JALT Under-
cover feature in the August 1985 issue of The
Language Teacher devoted a considerable
amount of space to a review of The Cambridge
English Course Book 1 by Michael Swan and
Catherine Walter. It was also pleasing that the
reviewer had much to say that was positive
from his, and his colleagues’, trialling of the
course.

While | redlise that JALT does not necessarily
print letters or replies to reviews, there are a few
points in this review which seem to arise from
misapprehensions about the material. | wonder
if it would be possible to find space to put these
to your readers.

1. The reviewer describes the Cambridge English
Course as “a useful and interesting conversation
text for adult students with previous English
study.” In fact, it has been designed as a com-
plete course for beginners, and is being used
as such on a considerable scale in many parts
of the world. We do however realise that the
particular background of Japanese learners will
have an important bearing on the way published
material is used in Japan, and that this may

30
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253 Shimashi, Ginowan-shi 901-22
09889-3-2264
Vice-President: DAN JEROME

C/O Okinawa Christian School
P.O. Box 42. Urasoe-shi, Okinawa 901-21
0988-97-3805
Recording Secretary:
Apt. #2-64a. 14-7
0988-57-3727
Treasurer: ‘TOSHIKO YAMASHIRO
734-1 Aza Shimashi. Ginowan-shi 901-22
0988-98-2940
Membership: MIEKO HESHIKI
406 Kyuna. , Ginowan-shi. Okinawa 901-22
0988-93-3623
Programs: HOSHIN NAKAMURA
1-94-8 Ishimine-cho. Shuri. Naha-shi 903
0988-85-2982
Publicity: SETSUKO MATSUDA
2-2329 Tsuboya, Naha. Okinawa 903
0988-32-3410
Social: MRS. FUMIKO NISHIHIHA
288-12 Aza Ginowan, Ginowan-shi
Okinawa  901-22
0988-93-2809

THOMAS G PADAMONSKY
Kyohara-cho, Naha-shi 901-01

differ from other areas of the world.

2. The completeness of the course in covering
the range of language skills and integrating these
is a particular feature which has been welcomed
by the majority of users. This does however
depend on use of the Practice Book, which is
an important component of the whole course.
This provides more extensive reading and writing
practice, as well as pronunciation work, and
in fact each unit previews some of the language
which will be met in the next unit.

3. The course is quite definitely designed for
mainly class use, and not wholly self-study.
However, the Practice Book does provide a
considerable amount of self-study work for
consolidation. The work in the Student's Book
was not designed to be prepared for in advance
by learners individually to any great extent. No
claims are made in this respect by descriptions
of the course, and so it is surprising that the
reviewers imply a criticism here. They may of
course be referring to the desirability of such
an approach in Japan, which is a different
thing.

4. The Student’s Cassette is not therefore
designed to turn the material into a self-study
course. It is simply a selection of material from
the class cassettes which it is felt the student
might wish to have a persona record of — some
exercises, the pronunciation models, and a
dramatised version of the story for extensive
reading in the Practice Book. A careful selection
of useful material was made which would fit
onto one cassette. Any more would have pushed
the length and therefore the price of this com-
ponent up.

5. Long pauses for repetition, etc. were not left
(cont‘'don p. 32)
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The Happy and the Harried

Two teachers, one happy, one harried. Teacher B still
hasn’t figured out how to choose a text for his class. He'll
go to all the bookshops and make long lists; then he’ll
search and search for a book that he thinks will appeal to
his students. And then, when a breakdown nears, he’ll
grab whatever is handy, or whatever his local bookshop
tells him is available

Teacher A i1s happy. He knows that his text, Person to
Person, has been written specifically for Japan, has been
tested with Japanese students, and has been proven as
the most successful new text in Japan in years. He is
secure knowing that Person to Person is cued exactly to
the level of his students, with just that extra bit of
challenge to help them improve. He knows that Person
to Person works well in large classes. His students love
doing the pair work and everybody enjoys the realistic
tapes. All in all, Teacher A knows that with Person to
Person, his problems are solved.

Which is it for you, the happy or the harried?
Person to Person, fast relief for the harried teacher.

ks :
wA7 ks TO: OXFORD UNIVERSITY PRESS

3-3-3 Otsuka, Bunkyo-ku, Tokyo 112 Tel: (03) 942-1101
‘.. Please send me an inspection copy of Person to Person.

OxfordTM Name: _

AMErICAN |addwess schooitome:
English
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(cont'd from p. 30) )
on the cassettes, on the assumption that the

teacher would use the pause button. Again,
this saves on the length of cassettes and there-
fore the price.

| hope that these comments will help to ex-
plain points which were seen by the reviewer
as shortcomings, so that the otherwise balanced
and informative review can be clarified. Thank
you for the opportunity to make these points
in your journal.

Yours sincerely,

Peter Donovan
Publishing Director, ELT
Cambridge University Press

Paul Jordan replies.

Thanks for the opportunity to respond to
Mr. Donovan's letter.

Responding to Mr. Donovan's points:

1. In my opinion, group classes without any
previous English study would necessarily move
through The Cambridge English Course a a
very dow pace. For those of us who teach adults
in Japan, it is a very definite advantage to have a
text (such as this one) which moves auicklv
to more sophisticated ‘and demanding levels.
No criticism was intended.

2. The Practice Book was praised in the review,
and should be used. | think the course is reason-
ably complete, excepting those specific areas
criticized in my review.

3. Mr. Donovan should not be surprised by
criticism on this point. Reasonable progress in
most group classes depends heavily upon indi-
vidual study outside the limited hours of class-
time. Course materials should support this need
more than the Practice Book and Student Cas-
sette in this course do. In my opinion, few
teachers will be satisfied by materials which
do not.

4. My students have expressed frustration at
not having the Class Cassettes. They want more
opportunity to develop their listening skills
and to use the conversation material as a model
for their speaking practice at home. Obviously,
price is a crucia factor for publishers.

5. If it was assumed that teachers would use
their pause buttons, the recorded pauses could
have been shorter still. As they are, they gua
rantee frustration — too short for most students
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to respond, too long if the pause button is used
for student responses.

As | said in the original review, “Despite . . .
deficiencies .. the coursebook and tapes can
sarve well as pat of a basic course in beginning
conversation. The Cambridge course should be
considered by those who are teaching adult
students in Japan.”

There is certainly a need for coursebooks
using different approaches. The Cambridge
course reflects a serious effort to meet that
need. Perhaps in a future edition, Cambridge
University Press will consider not only the praises
justly received, but also criticisms such as those
offered in my review.
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REVIEWS in BRIEF

INTERCULTURAL COMMUNICATION:

A READER. 4th ed. Larry A. Samovar
and Richard E. Porter (eds). Belmont,
CA: Wadsworth Publishing Co., 1985.
435 pp.

The fourth edition of Intercultural Communi-
cation: A Reader is not a textbook for language
teaching, though it could be used as a source of
reading material for advanced reading classes.
(The reading level, say the editors, is aimed at
advanced undergraduate college students in
American universities) The book is, as the name
indicates, an anthology of essays on general
principles and specific examples of intercultural
communication.

This book is likely to be most useful as
1) a resource for intercultural training and 2) an
aid to helping the foreign teacher in Japan under-
stand his own intercultural experience.

Included in this edition are 44 essays, 22 of
which have been added since the last edition;
half of the 22 have been written especially for
this edition. The essays are grouped into four
parts and eight chapters. Each part features
an introduction by the editors, and each chapter
is followed by a set of discussion questions and
two lists of readings, one of which is annotated.
An epilogue and two indices complete the
volume.

The first part of the book comprises an
introduction and an overview of approaches to
intercultural communication. The second part
deals with cultural assumptions and includes
descriptions of several different cultures. Part
Three focuses on specific intercultural skills and
is divided into chapters on verbal and nonverbal
communication. Part Four investigates questions
of intercultural effectiveness and ethics.

Among the essays are five which ded specifi-
cally with Japanese culture (or comparisons of
Japanese and American cultures): “Thought
Patterns and Modes of Rhetoric: The United
States and Japan,” by Satoshi Ishii; “Japanese
and American  Management: Participative
Decision Making,” by Lea P. Stewart; “Japanese
Social Experience and Concept of Groups,”
by Dolores and Robert Cathcart; “To Hear One
and Understand Ten: Nonverbal Behavior in
Japan,” by Sheila Ramsey; and “Decentering,
Convergence, and Cross-Cultural Understanding.”
by Dean C. Barnlund and Naoiki Nomura.
Several other essays cite examples of Japanese

(cont'd on next page)
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(cont’d from previous page)

intercultural communication, e.g., “Intercultural
Personhood: An Integration of Eastern and
Western Perspectives,” by Young Yun Kim.

Intercultural trainers will be especialy in-
terested in Paul B. Pedersen’s “The Transfer of
Intercultural Training Skills’ and Janis F. Ander-
sen's  “Educational Assumptions Highlighted
from a Cross-Cultural Comparison.”

Whether or not one is engaged directly in
intercultural training, we all teach culture im-
plicity in the way we interact with our students
in the language we are teaching. And many of
us are living in a country which is foreign to us.
Before we can teach our native culture effective-
ly, we must first understand our own inter-
cultural experiences. It is toward this end that
Samovar and Porter’s reader can best serve
language teachers in Japan.

Reviewed by Robert M. Ingram,
Applied Materials Japan, Inc.

A CASE FOR BUSINESS ENGLISH.

M. Pote, D. Wright, A. Esnol, G. Lees,
and R. Soulieux. Pergamon Press, 1985.
137 pp. E4.95. (Teacher’'s Book, cassette

tape. )

This is an advanced level, classroom tested,
“complete package” in 15 units with material
for about 100 class hours, chiefly to develop
and refine skills of listening, understanding and
speaking. The authors, collecting case studies
and ancillary documents, exploit techniques of
role plays and simulations to encourage the
natural process of spontaneous interaction
in a business context.

The exercises include active listening, sum-
marising and note-making; reading and writing
newspaper reports, memos, advertisements for
recruitment; preparing curriculum vitaes, sdf-
appraisals, confidential reports, consignment
notes, business contracts, letters, financial
documents. etc.

Learners solve complex commercial, personnel
and management problems by group discussion/
pair work besides participating in interviews,
business negotiations, and management meet-
ings. They also read comprehension passages
and fill in the gaps, choosing the correct alter-
natives.

The follow-up exercises at the end of amost
every unit should help develop critical thinking
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and commercia understanding, decision-making,
reviewing, researching, and evaluating a given
situation.

Though the course is suitable for Western and
Japanese students ~ since the business system
as presented is European, if not entirely British —
the 30-page ‘Business Briefs' should be suitable
for learners of Business English everywhere.
The section not only provides background
language information for each of the fifteen
‘cases’ but aso a social dimension to the business-
specific ESP.

With its list of useful words and phrases,
induding do’s and don’ts and layouts for writing,
for example, letters, memos and various financial
documents etc., the book should liberate adult
learners from their inhibitions in what is, to al
intents and purposes, English as a foreign lan-

guage .

Students of commerce and business should
find a purposeful context for learning such
communicative functions of language as are
necessary for successful performance. The book
is highly recommended.

Reviewed by Dr. R.K. Sngh,
Assistant Professor of English,
Indian School of Mines,
Dhanbad-826004, India

COMMUNICATION AND CULTURE,
Second Edition. Joan Young Gregg.
1985. Wadsworth Publishing Company.

This book is a well-designed text aimed at
developing the reading/writing skills of students
of English as a Foreign Language. The title re-
flects the socio-anthropological orientation of
the material included in the book. Taken up
from a cross-cultural perspective are such topics
as human behavior, food, family, socia reality,
time and space, and gender roles. Focussed
around the readings are a variety of exercises
which give the students practice at a broad
range of reading skills and at different stages of
the production of well-written prose.

Communication and Culture is well-integrat-
ed and rounded in its approach. There is con-
siderable attention paid to the development of
vocabulary from roots, prefixes and suffixes;
parts of speech and points of grammar and taken
up frequently; and following the book’s plan
will produce significant opportunities for listen-
ing and discussion as well. | was surprised to find
that some of the most successful exercises

(cont’d on p. 36)
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!.Wr New from McGraw-Hill

R PATHWAYS TOENGLISH

by National Council of Teachers of English

PATHWAYS TO ENGLISH provides a total system for effective
language teaching and successful language learning through its
integrated components.

STUDENT’'S EDITION teaches how to communicate effectively through a balanced introduction of
language functions, structures and vocabulary in context.

TEACHER’S EDITION provides easy, student-centered teaching techniques and extension activities
to personalize the language instruction.

WORKBOOKS provide enjoyable and challenging written reinforcement of new concepts learned in
each lesson. The practice is contextualized for meaningful language learning.

CASSETTES are multi-voiced recordings by native speakers of English. They provide listening com-
prehension and pronunciation modeling practice.

Book 1, Welcome to Minesota Book 2, Mr. Sato : Businessman and sports fan
Book 3, A World of Health Book 4, Discovering China
Book 5, A Tour of the U.S. A. Book6, How We communicate

For further details please contact

McGraw-Hill Book Company Japan, Ltd.
(77Bldg) 14-11,4chome Ginza, Chuo-ku, Tokyo
T104, Telephone:(03)542-8821
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were the role play/discussions.

Drawbacks? The book is clearly designed for
foreign students studying in the United States
and certain exercises may cal for modification.
In spite of the author’s enthusiasm for the
subject matter, | did not find all of the readings
were as universally appedling as she believes them
to be. Further, while the book is billed as an
intermediate level text, | would say that, at
least in Japan, it should be considered high-
intermediate or advanced.

In spite of the minor reservations, the book
is to be recommended as one which is designed
to call forth active learning and should be of
value to those at the stage where they can use
it well.

Reviewed by Paul Jaffe
Rynkoku University

ELEMENTARY TASK LISTENING. Jac-
queline St Clair Stokes. Cambridge
University Press, 1984. Student’s Book
44 pages. Teacher’'s Book 107 pages.
Audio cassette 33 minutes.

This is a companion volume to the previous
Task Listening from the same stable, designed
for ‘elementary and low intermediate’ students.
It contains 21 units, each with a short listening
task based on a one-to-two-minute recording.
The tasks usually involve ordering a sequence of
photographs or drawings, choosing the one
picture which is being referred to out of a set
of four or five, or extracting a few details from
the conversation and writing them in a chart.
A reading and writing task, sometimes fairly
vaguely related to the theme, accompanies each
listening task.

The main problem in using this book is the
relatively large amount of time required to set
up the task (introducing the topic, vocabulary
and specific situation) compared to the simplici-
ty of the task itself, which can often come as
something of an anti-climax. Since the amount
information students are being asked to extract is
often limited to one or two details, the tempta-
tion arises to exploit the tape further and use it
for purposes for which it was not originally
intended. This would not matter so much per-
haps if the task situation happens to fit exactly
into a previously devised lesson plan, and this
may sometimes be the case. However, many
current texts now being used in Japan already
have excellent task listening activities built
into them - and exactly matched to material
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previously or subsequently introduced.

On the other hand, the tape has been recorded
very redlistically, with natural hesitations,
pauses, and overlaps, as well as a variety of
accents — including many foreign speakers.
This is rare and difficult to achieve in elementary
level listening tapes. Care has been taken not to
let these elements interfere with the task, how-
ever. A fina word on the teacher's book: it is
very thorough, well planned and extremely
helpful.

If your current texts don’'t include satis-
factory listening material, it may be worth
checking through the table of contents of Ele-
mentary Task Listening to see if the situations
correspond with your lesson plans. If so, this
could be useful supplementary ‘natural’ listen-
ing material.

Reviewed by Simon Gieve,
Kinran Junior College

RECENTLY RECEIVED

The following materials have recently been
received from publishers. Each is available as
a review copy to any JALT member who wishes
to review it for The Language Teacher.

Notations before some entries indicate dura-
tion on the holding list; an asterisk (*) indicates
first notice in this issue; a dagger (1) indicates
third-and-final notice this month. All final-
notice items will be discarded after March 31.

CLASSROOM TEXT MATERIALS/
GRADEDREADERS

*Cawood. Cassell's Intermediate Short Course.. Multi-
skills f)ractice for intermediate students of English.
Cassdll, 1985.

*Murphy. English Grammar in Use: A self-study re-
ference and practice book for intermediate students.
Cambridge, 1985.

Byrne Meet Captain Luki (“Roundabout Readers’
series). Modeern English Publications, 1985.

—— Captain Luki and the Green Planet (“Round-
about Readers’ series). Modern English Publica
tions, 1985.

-- Captain Luki and the Red Robots (“Round-
about Readers'. series). Modern English Publica
tions, 1985.

-~ - Captian Luki and the Sea People (I Round-
about Readers’ series). Modern English Publications,

1985.

Byrne & Holden. The David Freeman Show (Student’'s
Books, Teacher's books). Modern English Publica-
tions, 1985. . )

Edwards: The Story of a Poet Priest. Macmillan Shup-

an KK, 1985.
McArthur. English Today 4 (Oct.-Dec. 1985).

T Brieger & Comfort, Business Issues; Materials for devel-
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oping reading and speaking skills for students of
Business English. Pergamon, 1985.

tBuschini & Reynolds. Communicating in Business.
Houghton-Mifflin, 1985.

TKitao& Kitao American Reflections. Eichosha Shin-

sha, 1985

TEACHER PREPARATION/
REFERENCE/RESOURCE/OTHER

*Janicki. The Foreigner’s Language.. A sociolinguistic
perspective (“Language Teaching Methodology”
series). Pergamon, 1985.

*Robinson. Crosscultural Understanding: Processes and
approaches for foreign language, English as a second
language and bilingual educators (“Language Teach-
ing Methodology” series). Pergamon, 1985.

Brumfit, ed. Dictionaries, Lexicography and Language
Learning (ELT Documents: 120). Pergamon Press/
British Council, 1985.

Jones, Ken. Designing Your Own Simulations. Methuen,
1983.

N EFEEEFRGE. UN—-, 1986
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Trimble. English for Science and Technology: a dis-
course approach (“Language Teaching Library”
Series). Cambridge, 1985.

tAhmad, et al. Computers, Langauge Learning and
Language Teaching (“New Directions in Language
Teaching” series). Cambridge, 1985.

T McRae. Using Drama in the Classroom (“Language
Teaching Methodology” series). Pergamon, 1985.

The Language Teacher also welcomes wel-
written reviews of other appropriate materials
not listed above, but please contact the book
review co-editors in advance for guidelines. It
is The Language Teacher’s policy to request that
reviews of classroom teaching materials be based
on in-class teaching experience. Japanese is the
appropriate language for reviews of books
uublished in Japanese. All reauests for review
copies or writer's guidelines should be in writing,
addressed to: Jim Swan & Masayo Yamamoto,
Aoyama 8-122, Nara 630.

IN THE PIPELINE

The following materials are currently in the
process of being reviewed by JALT members
for publication in future issues of The Language
Teacher:

Aarts & Aarts. English Syntactic Structures.

Abdulaziz et al. The Computer Book.

Aebersold et al. Critical Thinking, Critical Choices.

Ahmad et al. Computers, Language Learning and
Language Teaching.

Bell. Spotlight on Energy.

Blass & Durighello. From Concept to Composition.

Brumfit. Language and Literature Teaching.

Carrall & Hall. Make Your Own Language Tests.
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Carrier & Evans. Spotlight on Cinema.

Carrier & Pacione. Spotlight on Rock Music.

Carver & Fontinos. A Conversation Book.

Chrigie. Spotlight on Great Mysteries.

Clark, ed. Index Card Games for ESL.

Comfort et al. Business Reports in English.

Cotton & McGrath. Terms of Trade.

Crombie. Discourse and Language Learning.

Curry. Spotlight on Women in Society.

Davies. Telecommunications.

Dean. Spotlight on the World Cup.

Draper. Great American Stories, |.

Ellis Classroom Second Language Development.

Ely. Bring the Lab Back to Life.

Feigenbaum. The Grammar Handbook.

Folse. Intermediate Reading Practices.

Gaston. Cultural Awareness Teaching Techniques.

Haines. English in Print.

Heike & Dunbar. Building Fluency in English.

Jones. Use of English.

Kay. Biological Sciences.

Kim et al. Interactions.

Leeet al, eds. New Directions in Language Testing.

Lindop & Fisher. Discover Britain.

Lofting. The Story of Doctor Dolittle.

Maley & Moulding. Poem into Poem.

Mason. Ports of Entry.

McKay. Teaching Grammar.

Miller & Clark. Smalltown Daily.

Mortimer. Elements of Pronunciation.

Murphy. Windows.

Noto. Physics.

Pamer et al. Personal Relations.

Pereira & O'Rellly, eds. Four Seasons.

Prator & Robinnett. Manual of American English
Pronunciation, 4th ed.

Public Service Commission of Canada. Gambits.

Quirk & Widdowson. English in the World.

Reid & Lindstrom. The Process of Paragraph Writing.

Richards & Long. Breakthrough, new ed.

Rivers. Communicating Naturally in a Second Language.

Roberts. Steps to Fluency.

Savignon. Communicative Competence.

Shovel. Making Sense of Phrasal Verbs.

Swales. Episodes in ESL.

Swan. Act One in English.

Van Ek & Trim. Across the Threshold.

Williams et al, eds. Common Ground.

Wordell, ed. A Guide to Teaching English in Japan.

Wright. Collins Picture Dictionary for Young Learners.

Wyatt, ed. Computer-Assisted Language Instruction.

Yorkey. New Perspectives.

NOTICE: The scheduled reviewer of Menasche,
Writing a Research Paper has declined to review
the book and hasreturned it. Any other JALT
member who would like to assume responsibility
for the review should contact the book review
co-editors. The scheduled reviewers of the fol-
lowing books have not responded to requests
for their overduereviews:

Knowles & Sasaki, Story Squares

Krone, Background to New York

Rubin & Thomoson. How to Be a More
Successful Language Learner

Sdl et al, Modern English: Cycle Two

Widdowson, Learning Purpose and Language
Use

Other JALT members who have used the
materialslisted above and would like to assume
responsibility for a review should contact the
book review co-editors.
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Chapter
Presentation

Reports

Chapter reports on presentations are to be 150-250
words, typed double-spaced on A-4 size paper, and sub-
mitted to the Editor by the first of the month preceding
publication. Longer reports can be considered only
upon prior consultation with the Editor.

HIROSHIMA

RELATING CLASSROOM PROCESSES

TO PEDAGOGICAL PRODUCT

By Steve Ross

At the December meeting of the Hiroshima
Chapter, Steve Ross reported on a classroom
study he conducted to measure the effective-
ness of certain teaching materials and methodo-
logy upon the communicative competence of
college-level students.

In the study five classes, each using material
representing a different approach to language
learning, (grammar-based, functional-notional,
“suggestological,” audio-lingual, and task-based)
were observed over a period of one academic
year. During observations, preset categories
related to certain teacher/student behavior
and classroom activity were monitored, coded
and analysed. The preset categories encompas-
sed such areas as the focus of student attention
(message vs. form), types of student activity
(problem solving, improvisation, memorization,
repetition) and the role of the teacher (police-
man, facilitator, lecturer).

Study results seem to indicate that no one
method is superior to another in terms of teach-
ing overall oral competence. Mr. Ross stated,
however, that the study results imply that

it is essential that the spoken English
course be designed as to maximize the opportu-
nity for students to engage each other in un-
planned discourse about non-trivial topics and
provide a context for grammatical conscious
raising and listening comprehension.”

Reported by Kathleen Pappert
Notre Dame Seishin Junior College
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IBARAKI

JALT-IBARAKI INAUGURAL
CHAPTER MEETING

On January 12th JALT-lbaraki, at its first
meeting, heard Munetsugu Uruno, Ibaraki
High School, offer “Keys to Successful Listen-
ing Comprehension Programs.” There were
fifty-five in attendance, and thirty signed on as
new JALT members before the meeting was
over.

Uruno, co-author of several books for listen-
ing comprehension, stated that since listening
takes up the greatest part of communication
time (45%), it should be a very important part
of each class period. To work toward effective
listening practice, the teacher should gradual-
ly increase the amount of time spent in listen-
ing practice until about half the class time is
used in listening to English exclusively, in a non-
threatening atmosphere. The teacher should
also always be ready to give positive feedback
to any attempts to communicate in English.

Uruno defined “good materials” by using
the acronym SMILE. Good material is Short,
Motivating, uses International English (British,
American, Australian, etc.), requires the Least
work possible for the teacher, and is Effective
in the classroom.

He concluded by emphasizing that English
teachers are “salesmen” of English .. and
thus should be prepared to sell the fun
of English.

Reported by Larry Weatherford
Saitama YMCA

Officers of the newly-formed JALT-Ibaraki Chapter:
Standing (1 to 1): Buchanan, Ives, Batten, Shoji, Uruno;
Seated (I to1): Boys, Seya, Sekurd, Sato;

Not pictured: Pauly
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SAPPORO

FOUR GET LIVELY

On December 8th, a short, lively program
was presented by four local JALT members.
David Markle set the tone with the theme of
“teachers don’'t teach, learners learn.” He em-
phasized that however much teachers prepare
good lessons, the unmotivated class will not
respond. Surveying students, most comments
on learning English were negative. The challenge
is how to give these students positive experiences
while they are acquiring English.

Then, the next three speakers demonstrated
several techniques and activities that get students
moving, involved, and finally, motivated. Jerry
Halvorsen showed two large-class activities caled
“shyness-breakers.” Breaking the group into
pairs, one partner receives a question, the other
a random answer. In a loud clamor of voices,
everyone tries to find their match by repeating
their expressions over and over. Matched couples
run to a “safe area” The second activity was to
elicit pattern practices; the teacher keeps echoing
the Q and A throughout. One student acts out

MAIN COURSE ENGLISH

The complete 5 level course in
communicative English

Encounters A
-beginner
Encounters B
-elementary

Exchanges A
- pre intermediate
Exchanges B
~intermediate

Advances
-post intermediate

For information contact

Roger Ahlberg, Japan English
Service Inc., 48-2 Minamidama.
Oami Shirasato-machi. Sambu-gun.
Chiba-ken. Japan299-32
Distributed by

HEINEMANN
Yohan WPDA. 3-14-9 Okubo.
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a verb or adjective while classmates shout out
guesses.

Monica Ishihara next took over, showing how
to make groupings that move easily into pairs
for large classes. From a semi-circle, partners
are found by numbering off, walking randomly
to music, forming concentric circles that move
clockwise or counterwise. A helpful handout
diagrammed the combinations.

Mary Virgil, the last leader, demonstrated
how she teaches dialog based on techniques
developed by Yoko Nomura. Forming two
lines of students facing each other, they first
greet, then “throw” their voices across while
practicing each line. Mary next instructed pairs
to stand up when speaking; yell and whisper;
use gibberish instead of words; imagine them-
selves rich or poor, hot or cold. A great deal of
enjoyable, unconscious learning can result.

At the end, al the attending members were
in gay spirits for the chapter elections and
buffet dinner that followed.

Reported by Dale Ann Sato
Sapporo Gakuin University

Entertaining and stimulating English practice
either in class or at home. Each book consists
of graded language games, each game
focusing on a particular language feature -
lexical sets, adjectives, verbs, tenses, time,
prepositions, punctuations, etc. Teachers
Guides are also available.

For information contact

Roger Ahlberg. Japan English Service Inc.

48-2 Minamidama. Oami Shirasato-machi.
Sambu-gun. Chiba-ken, Japan 299-32

Distributed b

Yohan WPDAy. 3-14-9 Okubo HEINEMANN
Shinjuku-ku, Tokyo 160

- ] ]
Shinjuku-ku. Tokyo 160 I-I I X
A, ] ] el ]|
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Julie Falserti

“Real wortd” conversational skills for high ite o advine
low intermediates are tanght via sudent-centered .~ © vocabulary and writ-
activities such as language games, secret messages, ' e e communication i English.
problem solving and role playing. Fun and effectiv  READING/WRITING TEXTS '

HANDBOOKS Gateway

The Harbrace ESL Workbook Len Fox

Sheila Y. Graham and WynnJ Curtis Helps ESL students prepare to read and write a the
A specid form of the Harbrace  College Workbook college level in a variety of academic disciplines, not
designed especially to help ESL students with English just English. Includes readings from standard aca:
composition. Problem aress, such as two-word verbs demic textbooks followed by intensve exercises in
and the position of pronouns, are covered in all new reading comprehension, dictionary and vocabulary
exercises, presented in context. drills, and college writing.

For further information contact:

@ Harcourt Brace Jovanovich, Inc.

Chiyoda-ku
Hokoku Building 3-11-13 lidabashi
Tokyo 102, Japan (03) 234-1527
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TOKYO

PUBLIC SPEAKING: THEORY AND
PRACTICE

By Anthony Gregorc (on video), and
by Neal Stovicek,
President, Tokyo Toastmasters

The January meeting of the Tokyo Chapter
began with a talk by Neal Stovicek, President of
Tokyo Toastmasters, on the principles of public
speaking as taught and practised by the inter-
national organization devoted to the perfec-
tion of the art. Steps in the preparation of a
speech and points to be aware of in its deliv-
ery were outlined and developed. The lively
session of questions and criticisms which fol-
lowed gave evidence of the interest with which
the speech had been received. It also provided
an introduction to the video of the opening
plenary session of TESOL ‘85 which followed.

The viewing of a videotaped speech would
not seem to be the most inspiring activity for a
JALT meeting, but it turned out to be just
that. Dr. Gregorc's message and his manner of
communicating it provided a truly stimulating
experience. His disapproval of the current
education system in the United States centers
around his own philosophy of learning as the
development of the mind and he shows how
modern educators have become mere “purveyors
of information,” insensitive to the needs of
learners as individuals. His compelling arguments
are expounded with such high humor that,
devastating as many of his criticisms are, the
address is permeated with an optimistic out-
look for the future, in which a greater under-
standing of psychological processes will enable
educators to guide learners towards greater
self-awareness and fulfillment.

The speech was an outstanding example
of public speaking by a master of the art. es-
pecially to be savored by teachers of English
living in a non-English speaking environment.

Reported by George Deutsch

SHIZUOKA

JALT-SHIZUOKA
INAUGURAL CHAPTER MEETING

About fifty people came for the first meet-
ing of JALT-Shizuoka on December 8th. Gary
Wood came from Hamamatsu with some flowers
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and a warm welcome. Dave Hough came down
from Tokyo to talk about JALT and, after
coffee break, about how learning a language
should involve learning to distinguish sounds
before learning meaning. He pointed out that
children frequently repeat sentences without
understanding them and only later do they
figure out what they mean. He feels that teach-
ing should also follow this progression — with
students being taught to recognize different
sounds.

Reported by John Laing
Tokai University Junior College

YOKOHAMA

TWO NON-TEXTBOOK APPROACHES
TO EFL INSTRUCTION

By Aleda Krause,
Joshisei Gakuen Daigaku

The day’s lesson began. “Raise your hands.
Put your hands on your head. Point to the
window.”

“Hey, this is a German class! Did | come to
the wrong place or something?’

“Point to the door. Touch your nose. Raise
your hands.”

No, this isn't the Twilight Zone - it's TPR
Land. And you are learning German whether
you want to or not. “Touch your ears.”

Five intensive minutes of this TPR (Total
Physical Response) technique produced an
entire room full of non-German speakers who
could understand a whole slew of German.
Thus began our January 1986 meeting.

Krause opened the second part of her pre-
sentation by explaining that “newspaper stories
are topics students know about but don’t know
how to talk about in English.” For mid-inter-
mediate students, she pointed out, “newspapers
are cheap, available and good reading-style
English.”

Krause recommended that students be in-
troduced to the parts of the paper, its special
jargon, and asked questions such as “What is
the dateline of the lead story?” They should
also be informed about the abbreviations and
verb forms used in headlines. As with the TPR
demonstration, members of the audience were
given a chance for some hands-on experience
by completing severa reading exercises.

Reported by Robert E. Hart
Kanto Girls High School
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lMeetings

Please send all announcements for this column to Jack
Yohaty; -1 Momoyama Yogoro-cho, Fushimi-ku,
Kyoto 612. The announcements should follow the style
and format Of the LT and be received by the first of the
month preceding publication.

HAMAMATSU

Topic: Suggestology and some of its problems

Speaker: Kazunori Nozawa, Toyohashi Univer-
sity of Technology

Place: Seibu Kominkan, 1-21-1 Hirosawa
(0534) 52-0730

Date: Sunday, March 16th

Time: -4 p.m.
Fee: Members, free; non-members, ¥500
Info: Alan Cook (0534) 52-4996

This presentation will be given in Japanese.

HOKKAIDO (Sapporo)

Topic: Bright ldeas For The New Year
Speakers: Eiji Suenaga; Jerry Halvorsen

Date: Sunday, March 16th

Time: 1:30-4 p.m.

Place: Kyoiku Bunka Kaikan,

Ohdori West 14
Fee: Members, free; non-members, ¥500
Info: T. Christensen (011) 737-7409

D. Sato (011) 852-6931

A short talk focusing on some personal
observations and resolutions of use in prepara-
tion for the upcoming start of school classes.
Group discussion to follow.

MATSUYAMA

Topic: Using the Video in the Language
Classroom

Speaker: Raymond Miller

Date: Sunday, March 23rd

Place: Nichibei Bunka Center
Fee: Members, free: non-members. ¥ 1,000
Info: Marin Burch,(0899) 31-8686 or Kyoko

lzumi (0899) 77-3718

Mr. Miller, a resident of Matsuyama, runs the
MY English Conversation School. His presenta-
tion will be based on his years of classroom
experience with video.
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HIROSHIMA

Topic: Teaching Japanese Sounds & Script
the Silent Way

Speaker: Fusako Allard

Date: Sunday, March 9th

Time: -4 p.m.

Place: Hiroshima International School

Fee: Members, ¥500; non-members, ¥1,000
Info: Martin Millar (082) 227-2389

Takeko Kondo (082) 228-2269

Ms. Allard would like the audience to ex-
perience and/or observe how easy it is to learn
the Japanese scripts through sound-symbol
association, provided logical and reasonable
sequencing is done. After she demonstrates
the methods under recommendation, the ration-
ale for the approach and its implications for
adult L2 acquisition will be discussed.

Fusako Allard is one of the foremost prac-
titioners of the Silent Way in Japan and is
founder and director of the Center for Lan-
guage and Inter-Cultural Learning in Osaka.
She has just completed an MA in Teaching
at the School for International Training
(Vermont).

IBARAKI

Topic: Simultaneous Interpretation and the
Teaching of English

Speaker: Tatsuya Komatsu (Vice President of
JALT)

Date: Sunday, March 23rd

Time: 2-4 p.m.

Place: Rekishi kan (Historical Museum), Mito
(bus from No. 4, 5, 7, or 11 bus stop
in front of Marui Dept. store ~ ask
driver if he goes by the Rekishikan; or
taxi. about ¥500)

Fee: Members, ¥500; non-members, ¥1,000

Info: Jim Batten (0294) 53-7665

A Al

= =zm B # 50 % EAFR~
to Mito
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OKAYAMA OKINAWA

Topic: The Natural Approach in Japan Topic: Games for Teaching English

Speaker: Kazuko Fujimori Speaker: Marc Helgesen

Date: Saturday, March 15th Date: Sunday, March 23rd

Time: 2:40-4:30 p.m. Time: 4-6 p.m.

Place: Chugoku Jr. Call., 0862-93-0541 Place: Okinawa Kokusai University

Fee: Members, free; non-members, ¥500 Fee: Members, free; non-members, ¥500
Info: Fumiko Numoto (0862) 53-6648 Info: Fumiko Nishihira, (09889) 3-2809
KOBE

KOBE CHAP'TER CONFERENCE ON LISTENING COMPREHENSION
Sunday, March 23 (one day only)

To offer you a wide choice of presentations, it was decided to hold a one-day conference with at least
three simultaneous presentations going on throughout. The program has been carefully balanced to enable
you to attend as many presentations as possible in your area of interest.

Plenary Speaker: Shizuo Takeuchi, Principa, Kobe City Fukiai H.S.; President, Hyogo Prefectura High

School English Teachers' Association - “The Reform of English Language Education in Public High

Schools.”

Presentations

Individualizing Textbook Listening Passages - Charles Adamson

Listening as Input and Listening for Speaking - Jack Barrow

Speak No Evil, Hear No Evil - Michael Bedlow

WHSJ: The Insights and Ideas Listening Taskbook ~ Shari Berman*

Improving Listening Comprehension Through Video - Mark Caprio

Listening, Intake and Learning ~ Raoul Cervantes

Syntactic Simplicity and Comprehension - Raoul Cervantes & Glenn Gainer

Songs for Listening Comprehension and Other Purposes ~ Linda Donan

Two New “Natural English” Tapes - Marilyn Fisher

Get Ready: Interactive Listening & Speaking - Norman Harris*

Theoretical Approaches to Expanding Short-Term Memory - Takahiko Hattori

The Teaching of French Intonation: A New Perspective - Daniel LePetit

Productive Pressure for Listening and Other Classroom Activities - Don Maybin

The Use of Soundscapes for Listening and Other Purposes -- Roy Miller

How to Improve TOEFL Listening Comprehension Scores ~ Hiroyuki Obari

Adding Modding and Effective Correction to Total Physical Response - Dae Otto

Listening Offstage - Gordon Ratzlaff

The Alexander Trio - Rube Redfield

Listening to the Ending of Rhythmical Groups - Claude Roberge & Ayako Kitamura

A Comprehensive Look at Listening Comprehension -- Robert Ruud

Using VTR and Personal Computer to Improve the Teaching and Evaluation of Listening
Comprehension - Kenji Sadat *

Training of Intensive Listening Comprehension Ability Utilizing “Little House on the Prairi¢”
Michiko ~Shinohara**

The Twilight Zone: Listening for True Beginners - Bill Stanford

Fast Forward: Listening Activities for Intermediate Students - Mike Thompson*

*Publishers presentations; **these presentations will be i 7o Shin Kobe
given in Japanese. About a dozen publishers and other Kobe Club smmn
commercid members will display. I

Registration opens at 9 am. Presentations: 9:50 a.m.- st. ricnae1s f
6: 30 p.m m"m-n‘::ﬂs;nu Kanocho J-chome
) y " . o . L

Conference fees (on-site registration only; no pre- i -»m-u\

Place: &t. Michael’s International School (see map). Tkuea Shrine

/.

(078) 221-8008 \‘
For more information: Jan Visscher, (078) 453-6065 ... .-cny St“lo\n/ﬂ-ﬁ Road L) /
(after 8 pm.) or Sonia Yoshitake (078) 412-2866 (after QL L ; 2=

registration): JALT members, ¥2,000, Non-members, 7)‘“8 . m / AN =T
¥3,000; Students, ¥1,500 2 e w;fra! ) waw
!

AR | Sannomiya Station
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NAGOYA

Topic: MATCH, PACE, AND LEAD
Speaker: David McLane

Date: Sunday. March 30th

Time: 1:30-5 p.m.

Place: Aichi Kinro Kaikan, Tsurumai

Fee: Members ¥500; non-members, ¥1,000
Info: Kay Ogino, (05363) 2-1600

Lynne Roecklein, (0582) 94-0115

As teachers, we often find ourselves in the
situation of not being able to quickly and easily
communicate with those who have come to us to
learn new sKills.

Neuro-Linguistic Programming (NLP) offers a
theoretical model of how non-understanding arises
and a set of practical tools for bringing about
real communication on many levels.

Beginning with the assumption that the language
we are using now is a model of our experience, NLP
claims that both experience and the words used to
represent experience can be usefully divided into
three systems: visual, auditory, and Kkinesthetic.
It has found that each person tends to favor a
particular system for representing what s/he calls
reality and, perhaps more importantly, when the
speaker and listener share a common system, the
level of communication changes significantly.

Mr. David McLane. a member of Kvoto-based
Independent Research Associates, will offer a
workshop in both the theoretical model and
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practical tools whereby it is possible to first
match others’ representation of reality, next
pace them in terms of their system, and finally
lead them to additional representations.

NAGASAKI

SPECIAL WEEKEND WORKSHOPS
Sat.-Sun., March 29-30

Topics: (1) Creating the Active Student
(2) Productive Pressure
— Stress as a Classroom Tool
(3) Video in the Classroom
— 20 Techniques
Speaker: Don Maybin
Times: (1) 3-5:30 p.m. Saturday
(2) 1:30-3:30; (3) 4-5:30 both Sun.
Place: Seishonen (Youth) Center, across the
street from Nagasaki station
Fee: Sat.: members, free, non-members,
¥|,000; Sun.: members, ¥500; non-
members, ¥1,000
Info: Yoko Morimoto, (0958) 49-2334

Sarah Lindsay, (0958) 44-3842

(1) Creating the Active Student

This lively, practical workshop will demon-
strate how to overcome shyness in the EFL class

University of Nevada-Reno
English as a Second Language

The Intensive English Language Center at
rhe University of Nevada-Reno offers
English language instruction at begin-
ning, intermediate, and advanced levels.
The curriculum focuses on communicative
language skills required in an academic
environment and in many professional
positions. Eight-week sessions are
available throughout the year.

Session dates for 1985-86 :

Sept. 3 - Oct. 25, 1985
Oct. 28 — Dec. 20, 1985
Jn. 6 — Feb. 28, 1986
Mar.3 - Apr. 25, 1986
May 5 — June 27, 1986

June 30 — Aug. 22.1986

Jom us and experience English in the U.S.A. For further information, write or

telephone:

Intensive English Language Center
129 Mackay Science Building

University of

Reno, Nevada 89557-0085
U.S.A.
Telephone: (702) 784-6075

Nevada-Reno
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room and how to help adult students interact
with confidence. It begins with the basic tech-
niques for student manipulation of conversation
(SMOC): how to Stop the speaker; how to
Understand or ask for repetition, dower delivery
or clarification; and how to Check or confirm a
partly understood meaning. Next, these steps are
applied in activities representing a gradual
moving from greater to lesser dependence on the
group until the student develops the confidence
to use the SMOC techniques on his own.

(2) Productive Pressure — Stress as a Classroom
Tool

Pressure can be used to the student’s advan-
tage in an EFL classrooom. Though modern ap-
proaches often focus on the need for a relaxed,
non-threatening atmosphere, the presenter sug-
gests that Japanese students of all ages can be
better motivated and ‘encouraged’ to speak when
subjected to stress in the form of time limits,
team points, etc., and he will present a variety of
stimulating techniques.

(3) Video in the Classroom - 20 Techniques

A variety of practical classroom techniques is
offered for use with video in developing aural/
oral, reading, and writing skills, as well as helping
students visually perceive culturally appropriate
facial expressions and body postures.

The BBC's ‘Sadrina Prodect’” will be used for
demonstration purposes; however, the techniques
are flexible and may be applied to teacher-
generated materials, film, etc. Audience partici-
pation is requested. This workshop should be
particularly useful for those instructors with
intermediate/advanced-level students who feel
they have ‘reached a plateau’ in their English
language studies.

Don Maybin has over ten years language
teaching experience in Canada, England, and
Japan. At present he teaches English and French
to adults and high school students in the Inland
Sea area. He was one of the most poplular
speakers at JALT ‘85 in Kyoto.

SPECIAL ISSUESOF
THE LANGUAGE TEACHER
for 1986
April — open
May — open
June - opén’
July = open -,

August — Teachmg English to the Deaf
in Japan = Misako Ogawa
September ~ Songs & Music in Foreign
Language Teaching - Dak Griffee
October — Conference issue
November  ~ ‘More on  the Conference
December = Large Classes — Marc Helgesen
Please -contact: the Editor if you would be
interested - in - Guest-edi an issue of The
Language Teacher on a specific topic.
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OMIYA

Topics: (1) Nine Classroom Techniques for
Vocabulary Teaching (2) Deal Me In!
Speakers. (1) Michiko Shinohara
(2) Aleda Krause
Date: Sunday, March 9th
Time: 1:30-4:30 p.m.
Place: Omiya YMCA
Fee: Members, free; non-members, ¥[,000
Info: Aleda Krause, (0482) 55-9887
Kyoko Burger (0486) 51-5182

Michiko Shinohara, a lecturer at Joshi Se-
gakuin Junior College and Aoyama Gakuin
University, received her B.A. and M.S. from
Southern Illinois University where she is now a
Ph.D. candidate. She is the Program Chair of the
Omiya Chapter. The workshop will be of special
interest to high school teachers who are looking
for new and “different” ways of presenting
vocabulary items.

Aleda Krause adso teaches a Joshi Seigakuin.
She has been teaching English, German and
Spanish for 12 years, the last 8 in Japan. She has
given numerous presentations at JALT chapters
and conferences, was the National JALT Treas
urer 1982-1 985 and is currently both the JALT
Chapter Treasurer Liaison and Treasurer of
the Omiya Chapter. In this new presentation,
she will share some of her methods of practic-
ing functions and gram-
mar using a smple-deck
of cards and traditional
card games.

Participants will get
lots of opportunity to
increase their games
repertoire from these
two presentations -
and have a load of fun
a the same time.

Bl
'
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SHIZUOKA

Topic: Teaching and Learning with An
Introduction to Modern Japanese

Speaker: Nobuko Mizutani

Date: Sunday, March 16th

Time: -3 p.m.

Place: Tokai University Junior College (near
Yunoki Station)

Fee: Members, ¥500; non-members, ¥1,000

Info: John Michio Saotome (0542) 61-6321

(W), (0542) 58-6146 (H)

Nobuko Mizutani is the author of An Intro-
duction to Modern Japanese (with Osamu Mizu-
tani). Her talk will be of interest to those who
are using this book to study Japanese and aso to
those who teach Japanese. The one-hour presen-
tation will be mainly in English with questions
being answered in English and/or Japanese.
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TOKYO

Topic:

Speaker:

Date:
Time:
Place:

Fee:
Info:

“How can the natives (Japanese
teachers of English) and the natives
(English-speaking teachers) help each
other?”

Professor Shigeo Imamura, Aoyama
Gakuin University

Sunday, March 16th

2-5 p.m.

Sophia University, Y otsuya:

L (library) 812

Members, free; non-members, ¥500
D. Hough (03) 445-1003

N. Graves (03) 845-6330

ALL AVAILABLE ISSUES Of.. .

BACK ISSUES
from she JALT Office

The JALT Newsletter/
The Language Teacher ¥5,000
JALT Journal ¥3,000
NEW IN 86 NEW IN 86 NEW IN 86

BBC En
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TAKAMATSU

Topic: (1) Preparing for School Speech
Competitions (2) Cuisenaire Rods in
the EFL Classroom

Speaker: Don Maybin

Date: Sunday, March 16th

Time: 2-4:30 p.m.

Place: Takamatsu Shimin Bunka Center

Fee: Members, free; non-members, ¥500

Info: S. Maruura (0878) 34-6801

Don Maybin (0879) 76-0827

In this double presentation Don will first
discuss the various factors involved when prepar-
ing students for high school speech competitions,
including topic selection, pronunciation modifi-
cation, and drama techniques for increasing con-
fidence and improving delivery. This will be fol-
lowed by a practical workshop demonstrating
how cuisenaire rods can be used in a variety of
imaginative and stimulating ways.

NEW IN 86

NEW IN 86

courses

sh]_for SCHOOLS

English Teachind with Video--Tips on Teaching ¥9 800

AVAILABLE NOW

INTERNATIONAL LEARNING SYSTEMS (JAPAN) LTD.
Matsuoka Central Bldg., |-7-1 NishlIshInjuku Shinjuku-Ku. Tokyo 160

TEL.(O3)344-3412 Hideo Morlshlta/Mark Twemlow.

iLs/BBC Osaka Office
Osaka Eklmae Da&an Bldg.. I-3 Umeda Klta-Ku. Osaka 530

TEL.(06) 343-0277; Rosalind Liddington.

446




The Language Teacher X:3

TOKUSHIMA

B THEEIOHLERUETIRT
— T KN =T 4 - COHEEFEE

¥ % & : /K& gh¥ (Mizutani, Hiroko)

H B : 3HOHH) 1:30~4:30p.m.

% AT EBNEAFE 145822 FHE

(7B3%) 0886-22-9611

O S BE HF 0886-23-56250R)
Hik JIF 0886-85-T153(8)

= g ZA-\E, FRE-Y¥1000

(REREE)

IFOFHDLRAET T BUSEFB R LABL
AEBLTWL I HE - =F 4 - FRADTEL AL~ ¥
g v T9 .

YOKOHAMA

Topic: Jungle Warfare in Room 24 (Under-
standing and Teaching Uncooperative
High School Students)

Speaker: Robert E. Hart

Date: Sunday, March 9th

Time: 2:30-4:30 p.m.

Place: Kaiko Kinen Kaikan (Port Opening
Memoria Hall), 10 minutes walk from
Kannai Station toward the Kanagawa
Pref. Bldg. and the port

Fee: Members, free; non-members, ¥500

Info: Ron Crain (045) 841-9677 (home);
(045) 662-3721 (work)

Robert Hart of Kanto Girls’ Sinor High
School, will analyze typical student classroom
behaviors commonly viewed as undesirable,
including making noise, talking, using offensive
language, sleeping, refusing to do class work,
etc. He will suggest changes, strategies, and
activities which can create a more favorable class-
room environment for both students and teacher.

Mr. Hart, a candidate for the M. Ed. degree,
University of Toronto, has taught five years
in Japan. He is on the JALT Yokohama chapter
Executive Committee.

YOKOHAMA SIG for Teachers of English
at Secondary School

Topic: Oxford in My English Classroom ~
For Development of International
Understanding

Speaker: Hidemi Mihori, Nakaodai Junior High
School

(date/place as above)

Time: 1:30-2:30p.m.

Info: Ryuko Kubota (0427) 47-6378 (eves.)
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ulletin
oard

Please send aII announcements for this column to Jack

g 111 Momoyama Yogoro-cho Fushimi-ku
Kyoto i2. The announcements should f&low the style
and format of the LT and be received by the first of the
month preceding publication.

CALICO Conference Photos

Photos of the December 1985 First CALICO
Conference are offered “potluck”: individuals
will be sent those photos which contain them
plus some representative photos, six in total, for
¥|,000 or U.S.$5.00. Ms. H. Amano, ILS Japan
Ltd., Matsuoka Central Bldg., 1-7-1 Nishi-
Shinjuku, Shinjuku-ku, Tokyo 160.

SM.I.L.E.
Tokyo, Sat.-Sun., March 22-23

This weekend conference, at Tokyo Gakugei
Daigaku, will feature panel discussions, presenta-
tions, and exhibits concerning computer-assisted
instruction (CAIl) and computers in education in
general, some directly related to ESL. Informa
tion: Teru Miyama, (03) 584-1522; Rudolf
Schulte-Pelkum, Rikkyo University, Tokyo.

SSH WORKSHOP

A two-day SSH (Sound Spelling Harmony)
workshop will be held March 26-27 at the School
of Education, Kumamoto University. SSH, a
practical approach to the problems of teaching
the sounds and spellings of English to beginners,
is based on the principles of phonics and utilizes
a series of books and materials developed by its
originators, Paul V. Griesy and Yoshiko Yano-
shita. For information: Dr. Paul V. Griesy,
Kyoiku-gakubu, Kumamoto University, Kuma
moto 860; tel. (096) 344-2111, ext. 2522.

action photos to accompany artwles iind
chapter Presentation Reports. The photos
should be black-and-white gtl ossy with good

contrast. If you have a photo that you think
would make aninteresting cover, or would
be eye-catching somewhere inside the issue,
The Languuge Teacher would appreciate
your contribution, Regrettably, photos can
not be returned, however, so make sure the
photo uone you can spml o
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from Houghton Mifflin:

The text
for students
who mean
business

Joseph F Buschin and Richard R Reynolds’
352 pages. C 1985 Instructor's Manual with Tests, Transparencies

Edltorial Advisor. Mikito F. Nakamura. President. Japan Business English Association

Comprehensive, thoroughly researched text teaches students to im-
prove business communication skills. Provides step-by-step instruction in
writing and revising letters, memos, reports, and documents. Style, punc-
tuation, and grammar guidelines in each chapter reinforce the basics of
good writing.

. comprehensive coverage of essential business topics
. authoritative style guides
. developmental writing assignments and hundreds of exercises

. chapter on world trade communications
. up-to-date computer terminology

. simulations of international business transactions and communications
with focus on Japanese and U.S. companies

ENGLISH ALFA

The complete Engllsh program that teaches
students

how to use

the language

and how

the language *

works

For adoption conderation, request an examination copy from
Yohan Publishers’ Service Department, 14-9 Okubo 3-chome, Shinluku-ku, Tokyo 160, Japan

42\ Houghton Mifflin  Quegeasonsteet .\

¢ 1986 HMCo. All rights reserved
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LANGUAGE STUDENTS
AND TEACHERS FOR
ENDING HUNGER

It's a new idea, and everyone is invited to be
part of the first action: a sponsored walk around
the course of Tokyo's Yamanote Line, on
Sunday, April 6th. Money raised will aid develop-
ment of an agricultural project in Somalia,
East Africa. (This ‘self-help’ farm for refugees
was begun by the Japan International Volunteer
Center, and was featured in The Japan Times Oon
December 21st, 1985, page 1) It promises to
be a day of fun, a chance to get to know some of
our students better and to be with friends old
and new. If you'd like to know more about
walking part or al of the distance, or sponsoring,
cal Julian Bamford (03) 97 [-3684.

HELP WANTED

American cartoonist Susan Catherine is
interested in the possibility of developing
materials using idiomatic cartoons to help
students learn English as well as culture. She is
seeking a teacher to work with her on the pro-
ject. If interested, contact her at the following
address: 1412 Taylor Ave. North, Seattle,
Washington 98 109 USA.

1986 TESOL SUMMER I-
A RAINBOW OF PERSPECTIVES IN TESOL

JULY 7-AUGUST 15
UNIVERSITY OF HAWAII AT MANOA

Visiting professor-s and University of
Hawaii faculty members will offer a full
range of introductory and advanced
courses in teaching and learning English
as a second or foreign language, hilingual
and deaf education.

Three-week and six-week credit classes,
workshops, colloquia, lectures,
demonstrations and panels will be offered.
For more information Write:
Pamela Pine, Assistant Director,
1986 TESOL. Summer Institute,
Department of ESL, University of
Hawaii at Manoa, 1890 East-West
Road, Honolulu, Hawaii 96822 USA
TESOL-Teachers of English to
Speakers of Other Languages
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Positions

Please send Positions notices to the Announcements
Editor (address on page three), to be received by the
first of the month preceding publication. Age, sex,
religion, or other forms of non-job-related specifica-
tions are not encouraged.

(GIFU) Full- and part-time positions teaching
English to adult and children's classes. Recent
BA degree, and proper visa desired for full-time
positions (some visa help may be given).
¥200,000/month to start, plus transportation,
health insurance, company-obtained housing.
Reply to C. Hoyt, World Language Institute,
9-25, Kanda-machi, 4F., Gifu City 500.

(OSAKA) English school is looking for full-time
part-time native speakers of English and Japanese
with M.A. in TESOL/TEFL for children and
adults of all levels. Previous teaching experience
desirable. Salary will be based on qualifications
and available number of teaching hours.

Please send resume and recent photo to: Haruo
Sakai, Manager, Waiokeola Japan, Tesukayama
Naka 2-7-20, Sumiyoshi-ku, Osaka 558; tel.
06-67 1-0788

(SHIZUOKA-ken) Native English speaker who
is interested in teaching children ages 10 and 11
on Saturday twice a month beginning in March.
Cal Mr. lzumi Aoki at (0546) 43-6710 or write
him at 3-18-3 Shida, Fujieda-shi, Shizuoka-ken
426.

(TOKYO) Senior executive, to report directly
to the Vice-President and be wholly or partial-
ly responsible for: genera supervision of the edu-
cational program; curriculum planning; super-
vising, training, and recruiting faculty; choosing
materials; student recruitment and testing;
classroom teaching; and liaison between admi-
nistration and faculty. Minimum qualification
is a master’'s degree in education or a related
field; a doctorate is preferable. Preference will
be given to bilingual (English-Japanese) candi-
dates with strong organizational and interperson-
a sKills, age 40-50, with substantial teaching and
administrative experience, who are prepared to
make a commitment of five years. Salary com-
mensurate with qualifications and experience.
Send letter of application, resume, salary history,
and at least three letters of recommendation to
the Vice-President, Kanda Institute of Foreign
Languages, 2-13-13 Uchi-Kanda, Chiyoda-ku,
Tokyo 101.
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MEMBERSHIP INFORMATION
JALT is ...

An organization of professionals dedicated to the improvement of language learning and teaching in Japan.
A vehicle for the exchange of new ideas and techniques in TEFL/TESL, Japanese as a Second Language, etc.
A means of keeping abreast of new developments in a rapidly changing field.

JALT, which was formed by a handful of teachers in the Kansai area in 1976, has grown to an organization of some 2700
members throughout Japan with a broad range of programs. JALT was recognized as the first Asian affiliate of Interna
tional TESOL (Teachers of English to Speakers of Other Languages) in 1977. It is the Japan branch of IATEFL (Interna-
tional Association of Teachers of English as a Foreign Language). JALT members teach at al levels, from pre-school to
adult, in public schools, colleges and universities, commercial language schools and industry. AU share a common commit-
ment to the betterment of language teaching in Japan.

PUBLICATIONS

® JALT JOURNAL - A semi-annua publication of interest to language instructors at al levels.

* THE LANGUAGE TEACHER -JALT's monthly publication with 36 to 72 pages per issue, containing brief articles
on current issues and new techniques, interviews with leaders in language education, book reviews, meeting an-
nouncements, employment dpportunities, etc.

® CROSS CURRENTS - A Journa of Communication/Language/Cultural Skills, published by the Language Institute
of Japan (L1OJ). Subscriptions are available to JALT members at a substantia discount.

. Publications through IATEFL - JALT members who join IATEFL through JALT may subscribe to the following
publications at a substantial discount: ENGLISH LANGUAGE TEACHING JOURNAL, WORLD ENGLISHES,
MODERN ENGLISH TEACHER, EFL GAZETTE.

MEETINGS AND CONFERENCES

b JALT INTERNATIONAL CONFERENCE ON LANGUAGE TEACHING/LEARNING - An annua conference
providing a forum for the exchange of new ideas and techniques similar in am to the annual TESOL conference.
The program consists of over 100 papers, demonstrations, workshops and mini-courses given by the membership and
invited guests. An exhibition of language teaching materials from al major publishing houses covering an area of
over 500m? is held in conjunction with this meeting every year.

® ‘SPECIAL MEETINGS/WORKSHOPS - Specia meetings or workshops, often conducted by a distinguished edu-
cator especidly invited from abroad. The following annua worskshops cater to the speciad needs of the members
and to the teaching profession as a whole: Summer Institute — Primarily for secondary school teachers, aims at
improving their language proficiency while studying effective techniques for the language class. Seminar for the
Director of Language and Preparatory Schools to keep administrators informed on current trends in language teach-
ing and learning. Seminar on In-Company Language Training — Provides businesses with the opportunity to’'ex-
change information for the betterment of language education programs in industry.

i LOCAL MEETINGS - Loca chapters organize monthly or bi-monthly meetings which are generally free of charge
to al JALT members regardless of their chapter affiliation.

LOCAL CHAPTERS - There are currently 22 JALT chapters throughout Japan, located in Hokkaido, Sendai. Yama-
gata, Ibaraki, Omiya, Chiba, Tokyo, Yokohama, Shizuoka, Hamamatsu, Nagoya, Kyoto, Osaka, Kobe, Okayama, Hiro-
shima, Tokushima, Takamatsu, Matsuyama, Fukuosa, Nagasaki, and Okinawa. Chapters are now being formed in other
areas such as Aomori, Utsunomiya, Mito, Omiya, and Maebashi.

AWARDS FOR RESEARCH AND MATERIALS DEVELOPMENT - JALT allocates funds annually to be
awarded to members who apply for financial assistance for the purpose of conducting research into language learning
and teaching, or to develop materidls to meet a specific need. Application must be made to the President by September
1. Awards are announced at the annual conference.

MEMBERSHIP - Regular membership in JALT includes membership in the nearest chapter. Joint memberships
apply to two members sharing the same address. Joint members have full membership privileges, but receive only one
copy of JALT publications and other mailings. Group memberships are available to five or more people employed by the
same institution. One copy of each JALT publication is provided for every five members or fraction thereof. Group
memberships are transferrable by submitting the former member's membership card aong with the new name and partic-
ulars. Contact the JALT Centra Office for further details.

Commercial Memberships are available to organizations which have a product or service of potentid vaue to the genera
membership. Commercial members may display their materias, by prior arrangement, a al JALT meetings including the
annua conference, make use of the JALT mailing list and computerized labels, and advertise at reduced rates in JALT
publications. For turther details, contact the JALT Centra Office.

Application for membership may be made at any JALT meeting, by using the attached postal money transfer (yubin
furikae) form or by sending a check or money order in yen (on a Japanese bank) or dollars (on a U.S. bank) accom-
panied by an application form to the JALT Centra Office.

JALT Centrd Officee Yumi Nakamura, C/O Kyoto English Center, Sumitomo Seimei Building, 8F., Katasuma-shijo
Nishi-iru, Shimogyo-ku, Kyoto 600; tel. (075) 221-2376.
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GET READY mm;ﬁ
Interactive Listening €L
and Speaking P a y

. AND SPEAKING
|. Presentation ]
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Prices $1-$12 and Clothing

Listen to the name of the clothing and ask the price. Follow this model

Listen:  Rug
Speak:  Haw much ts thes rmg?

Listen:  T'his nog? (s o dullar
Speak: A dullur?

Listen:  That's nght. A dullat
Speak:  Thanks

I11. Production

\‘\

we|

Language in Stores

Look at the illustrations. Fotlow this model.

oo
FW wthes 2
Speak:  How much 3
are these ?
This ____ 2
Listen: z $5.00.
I'hese ?

it

Speak:  $5.007 QK. I'll take {“‘em

it?

Fin
them? "

Listen:  You'll take {

[l. Recognition

Prices and Clothing

Listen 10 the advertisement. Write the prices of the items.

V. Extended or Gist Listening

Story

Listen. Fill in the blanks in the dlustration.

T S

tr \\\k
e \/%\

(inegre

: Speaking? In a listening text?

: Yeah, sure. Why not? What do you
expect from Prentice-Hall? They're >
always coming up with something new

=1 Y

>

copy from them?
B: Of course you can. After all, they're
Prentice-Hall!

and exciting!
: (Hesitantly) Can I get an examination / |

GOAHEAD.. .MAKEMYDAY! ASKMEFORACOPY
NORMAN HARRIS

Prentice-Hall of Japan

Jochi Kojimachi Building 3F 6-1-25 Kojimachi Chiyoda-Ku Tokyo 102 Japan
Tel. 03-238-1050
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IS now complete

Odyssey is an exciting new six level series which
combines the communicative teaching of language and
structure with topic material relevant to High School
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QOYSSE]» is communicative and relevant

For an inspection copy please contact:

Mike Thompson
Longman Penguin Japan
Yamaguchi Building
2-12-9 Kanda Jimbocho
Chiyoda-ku

Tokyo 101 Long man
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