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A BRIEF INTRODUCTION TO THE MECHANICS OF SIMULTANEOUS INTERPRETING
WITH SPECIAL REFERENCE TO JAPANESE-ENGLISH INTERPRETATION

By Michiko Nishio,
Department of English, Ochanomizu Joshi Daigaku

Reprinted, by permission of the author, from Ochanomizu Joshi Daigaku Bulletin - Humanities, Vol. 38,
1985.

1. Introduction

In this article, | should like to look briefly at the mechanics of simultaneous interpretation, using both
an actual example of interpretation from Japanese into English and drawing on my own experience as a
professional interpreter. My purpose in doing so is to locate the principles on which simultaneous inter-
pretation is based and which make it possible.

Before looking at the example, | shall first attempt to give a brief explanation of what characterizes
simultaneous interpretation by drawing a comparison between it and consecutive interpretation.

2. General Outline

Simultaneous interpretation can be defined as the style of interpretation where interpretation takes
place while the speaker is speaking. In other words, the interpreter speaks at the same time as the speak-
er.

Simultaenous interpretation between the Japanese and English languages does not have a long history
in Japan; one of the best known and most forceful early examples of it is its use in the so-caled “Tokyo
War Trials’ which took place in the Japanese capita a the end of World War 1I. The techniques of simul-
taneous interpreting began to become widely known only in the latter half of the 1960s during the launch-
ing of the Apollo spaceships, when it was used on televison to provide live coverage of the ships take-off
and landing on the moon.

The more conventional form of rendering the spoken word into a foreign language is called consecutive
interpreting, and naturally has a longer history. Here, interpretation occurs consecutive to the original
speech. In other words, the speaker will make suitable pauses during the course of the speech to permit
the interpreter to convey the preceding section consecutively into the foreign language.

The simplest form of simultaneous interpretation is known as whispering. The interpreter will stand or
sit close to the person or persons requiring interpretation, and will carry out continuous interpretation
sotto voce This is a convenient method which lends itself to use at cocktail parties, for instance, where
people continuously move around, or at small meetings if the number of people requiring interpreta-
tion is limited to no more than one or two.

The more usual method of simultaneous interpretation used today is more complex, and involves the
use of a range of support equipment including microphones, headsets and electrically wired hook-ups. In
this case, interpreters work in teams of two or three in a smal sound-proof room caled a booth. To help
maintain a high level of concentration and reproduction, and to minimize the possibility of errors, they
take turns interpreting for only about 15 minutes at a time. They frequently assist each other by jotting
down information such as datistics and figures and important proper names.

In consecutive interpretation the interpreter, who frequently works alone if the assignment is for a
limited period only (for instance, haf a day), will stand or sit near the spesker. This positioning arrange-
ment facilitates communication between the speaker and the interpreter. No difficulties arise if the
interpreter requires clarification on a point, or wishes to ask the spesker to speak more sowly.

In most cases where simultaneous interpretation is carried out, the interpreters are usually located at
some distance from the speakers. This physical distancing makes it difficult for them to communicate
with the speakers directly, except to ask them to slow down by using the “slow” button, a push button
which is dectricaly connected from the interpreter’s desk in the booth to a light on the speaker's podium.
This can certainly be described as only an indirect way of communicating with the speaker; and in many
cases, if the speaker begins to speak more quickly, the interpreter has no alternative but to speak more
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quickly, too. In such cases where the interpreter is no longer in a postion to control the speed of his or
her presentation, greater concentration may be required on the part of the listener for maximum corn
prehension than is required in the case of consecutive interpretation, where the interpreter has complete
control over the speed of reproduction.

A smal but important factor in favor of simultaneous interpretation is that if the speaker is spesking at
a reasonable pace and the interpretation is well handled, it can be synchronized with the expressions and
gestures of the speaker to create a sense of immediacy on the part of the listener.

The overwhelming advantage of simultaneous interpretation lies in the resultant economy of time. For
example, when two languages are involved, as in a dialogue or negotiations between two governments,
simultaneous interpretation can reduce interpretation time by half. This is an extremely important factor
in conferences where a large number of speakers are involved and the time allotted to each is limited,
because it results in each participant begmg able to speak for twice as long.

The effect is heightened even further when more than three languages are involved, as in an economic
summit meeting where the language of the speaker generally has to be translated into four other lan-
guages. Were the consecutive method of interpretation used here, the process would become interminable.
This is obviously not a feasible way to conducting such a meeting, whereas the simultaneous interpre-
tation method can be considered almost ideal in such circumstances. The United Nations provides an
excellent example, where interpretation into four languages using this method takes no longer than it
would take if no interpretation were required at all. In an increasingly interdependent world where the
need to talk across borders is steadily increasing, the advantage of speed alone has elevated simultaneous
interpreting to the level of a necessity.

3. Discussion of the Example
In my introduction and general outline | have tried to show the growing significance of simultaneous

interpretation in international communications today. | should now like to examine in more detail an
actua example of this process when used with the Japanese and English languages.

It is relevant here to state that the mechanics used in Japanese-to-English interpretation vary slightly
from those applied to English-Japanese interpretation, but for the purpose of this article, | shall confine
myself to discussing those used in the former.

The speaker in the example | used here was a Mr. |, a leading Japanese businessman. | myself was the
interpreter.’?

a) k f)
PICLULAEWELELTE, DT, bobt bl
1 myself
OO LK DALTENETLECAKLAI, LW L ST X0II
hold the view that the difficulties that face the international

EoTD BEEZSLNATHH, SO MAF SR
economy right now pose a challenge to free economies,

Wb E R s bhbhhCAIRLEET AVANELT
and if we make a small mistake, then

x4 X HIFTENHFELE., B TOXD Lol Dbl s %
what we have built so far very constructively, the political, social

. - 1
CABAICEABE LRAT Lich  Dmbhmni L9y 1.,

and economic order might be jeopardized.
iLyblr i WobhXgeohaedLELT,
And therefore the
EIDAT AL L bATTOED WIS, AL TLREHATOITOX %
Western nations have to cooperate with each other and try to realize

(cont'd on next page)
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(cont 'd from previous page)

UDFAd AL, ZLTEDH AN T
the stable economic growth without inflation, and
KAWL BAIZDONPWITDICE ) hel L, EDEZOVDBADPATOE
based on that we have to think of the solution of the north-south problem,
AAFAILEDET S DI >hEHTER

and we have to think of making the East-West

GOl ATEN IO TTINET, m)fwibﬁiaﬁ&
relationship a smooth one. Looking over,
P U IO BATHI S EVETABADELT, HizdLED

in the desolation

WWITA T K AAE HBAZTIILLEBNIITHLG, bt AHhl ElL
of the world right after World War 1l
ZEAE SdDHIE WA A, LWkt
the Japanese people thought it almost impossible for us
{hiz mb%% CXVELI, ZDIMDHEE 6

to reconstruct the economy and were very depressed and despondent.

bR E®BpdAEL, CTAIRLEDIR->TAR &AW H FLICOH,
b) But what was considered impossible was made possible and

WAL AAD NA4A2 )54 = THLLEILEEAATTINETY,

we now see the economic growth because
E Ui, BBLODIS AT
of the vitality of the Japanese people. But at the same

»eEnzaed hahTian/sne ThA UET,

time, we should not forget that we were blessed with much
DT LN LIFAR B0 LE S IKIAD, TAILE,
luck. We do not have too much resources,

Lw o ZH&Ex52T->mELT AEIDHVE
P) 4 small island nation, is

e)zb\< hOTEFE LD, LiFA 1305 < b,
considered an important member of the international society as a

135478, hs 5 Lok, TVWNATL LIFADSI S &35 %
powerful industrial nation. And this was realized because

51, ZhBPHZAHALTWLe2T3L0rY2% TWNExH
we were supplied with cheap raw materials and we were
LTWiiwWies 6o XnEd, ")wa\iia“t
given a market where we can sell our products. In
a)\“mc<%tiumt@“5$§5«w\fawc<(D*)7M\<E Xrobhxdpm
other words, there was understanding

Itz nitidchFTFH A, ZDTAIT g
of the United States and other Western nations. And this made it
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PANAVIILE L-c, HiLITE »T 5 LTH bihb
possible for Japan to prosper. In this connection, there is one
. )

TEDTELRVTWVWITAY TENWET, 8 HATDIE ST 560
experience | can never forget.
LA FITBEELT, IIAD T-HTHLwEoBabdTE

In the period when Japan was recovering from the
ST HhFELT, L0 BOUOHShxLFE-TLTIE
desolation of the war, the demand for steel became very robust

EDTWIIWVED UENSh 1212000, o L LI, 195Th AL,
and out capacity was not enough to handle the demand.

AL T Lw B 300 TEhEdTAL (FFTARRLDWL) L8,

And so in 1957, together with
NNWZLDRY Ty T DB TH H T fooHiT
Mr. A, the head of (organization) who is present here today
Etvn L E LI, FoOEL, 50 PANESh e D

went over to the United States to ask for the continued
L ATHLNT B hlLit, BHILHA
sale of scrap iron from the USto Japan. The then adviser to

ZEMTEILDTOXUFE AW Es ES LK [yA LI A
the President, Mr. B, when we saw him,

o anioC A, 9 U OTEHAZHILTELS O L
said that in the world where there are atomic bombs,

LAED EDTEDUFAVATHH E9, bhvbii,
wars are impossible but poverty can be a source

DS FAIEI {6 L-2, ZTLTNObG
of conflict. We have to eradicate poverty from the world

BHWNEOLOHIFAED kLK 2L TEHNFTEA NNTLDHNITY
and we have to construct a peaceful world.

LSt AE, FAFATVWEWRIES>TAIET
Japan which has now become a friend of the

{2800, HEPOVWDORAIE I P T LTS LI <L T
United Sates, hasto try to devel op its economy

COEF RN, NOECh LRADTEADLENDE by LIET S
and has to cooperate with the USin its efforts to eradicate poverty.

D hTHhET, FAhx A TH, XLw2Th,
The USisready to do whatever it can. Beit  resources,

UEATY, bLIIIADDDEIETRALOBHALHIIMATE S LD
capital or technology

ha Wizl EL &9, LE-1Eh-126
i) whatever you need, (cont ‘d on next page)
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(cont d from previous page)

FIDOILLIZEITTALTLIZEN] sunbhiebi TthhFd, LT,

we will try to coopetate. If you are
PELLEWESSIIHLNT LT, Feigbic LT UAD
in trouble then consult me. r) And he stood upright
EETIRZS L, TZNED H s dDTEIFELTEHTE D

and said that P this (s not my personal feeling.

(I3 ) &2 bashE L,
Accept my words as those of the President.

4. Characteristics Found in an Analysis of the Example
Let us note some conspicuous points in the example

What is striking in the first sentence (@) is that the verb in this very long Japanese sentence appears
right near the end. In the English, however, the verb was brought out relatively early in the sentence. How
does the interpreter achieve this?

In (b), a sentence, what was considered impossible was made possible” was created out of only a part
of a sentence.

In (c) and (d), two sentences were made out of one. When an origina sentence is too long and when
following it exactly would only serve to confuse the listener (and the interpreter), periods are used to
complete sentences and to break the tension.

In (e), an autonomous act of Japan was changed into a perception by others of Japan. This represents a
dight modification of the sentence, but still the basic meaning was retained.

In (f), the subject, "Sekaikeizai” was changed into the object. and the object "shokonnan" was
changed into the subject.

In the long sentence (g), because the verb did not appear until the end, in contrast to the way (a) was
handled, the verbal phrase, “went over to the US” was introduced farly late in the English sentence, too.
Various adverbial phrases were used to make the sentence sound naturad while the interpreter was waiting
for the Japanese verb that would come at the end of the sentence to be spoken.

In (h), the speaker made a mistake and used "wa" when in fact he meant to say “ni.” The interpreter
was mided by this and made a subject, “Mr. B” out of what was, in the original sentence, intended to be
an object. In this case, as the following sentence happened to use Mr. B as the subject, the English sen-
tence, in fact, turned out successfully.

In (i), the interpretation was somewhat clumsy. The interpreter intended to say, “whatever you
need, we will try to supply. ” but because the Japanese word used by the speaker turned out to be
“kyoryoku, ” she had to change it to “cooperate. " The intent here was to make the object of the sentence,
“whatever you need” come before the subject by reversing the usua order.

In (j), the object, “kore” was changed into the subject, “this”in the English sentence. As this may have
led to misunderstanding, the following sentence added, “Accept my words (plural) as those of the Pres-
ident” to make it clear that what Mr. B had told Mr. | was not a fabrication and that the words repre-
sented a higher authority than his own.

The above are some of the more interesting points to be found in the example. I would now like to
group them into categories in order to consider them one by one.

Change in Word Order

What should be clear from examples (@) to (j) is that one of the most important features here was the
change in the order of the words.

8
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Despite the fact that simultaneous interpreters go through intensive training, their short-term conscious
memories are not able to function with the accuracy of computers, which are able to store vast amounts
of information in their electronic memory banks.

If interpreters tried to listen to a complete sentence, remember everything and reproduce it, and at the
same time listen to the next complete sentence, the would either overlook or forget imprtant pieces of
information or, if this did not happen, they would exhaust themselves in a short space of time. Of course,
interpreters do their best to produce sentences that closely follow what is considered grammatical syntax.
But at times, this is extremely difficult.

What they do, then, is to change the word order around or modify the sentence dightly as in (e). The
easest thing to move, as we have seen in the example, are adverbia phrases and clauses. Often there is no
major change in meaning depending on where the particular adverbia phrase is placed. This makes it the
most trusted tool. A long sentence can be divided into two sentences if an adverbial phrase or a con-
junctive is cleverly used.

The second way is to change objects into subjects or verbs (or vice versa) This can produce more
unnatural sentences and greater care is needed, but this, too, can be an effective tool.

To demonstrate my point, let me use a smple mode and see how much flexibility there is. Let us say
that the original sentence is, “Watakushiwa akaibaraga sukidcsu,” where “watakushiwa” is the subject;
“akaibara " the object; and “sukidesu " the verb.

If we take S to be fixed, the possible variation is S+V+0O, which is. “Watakushiga sukinanowa akaibara-
desu. " This is an acceptable sentence.

If we next make O come to the top. the possibilities are O+S+V, “Akaibaraga watakushiwa sukidesu, "
and O+V+S, “Akaibaraga sukinanowa watakushidesu. " The emphasis and the nuance are different but the
basic information, that “I am fond of red roses,” somehow basically still remains.

Lastly, let us put V first to make V+StO “Sukinandesu | Watukushiwa akaibaraga, " and V+O+S,
“Sukinanoyone akaibaraga! Watakushiwa. ™ It goes without saying that these sentences have to be said
with a certain tone and a certain expression in order for them not to sound ridiculous. However, again, the
basic mformation that | like red roses and not white chrysanthemums or yelow tulips and that | am fond
of them rather than repelled by them is there.

What can be said about the permitted flexibility in simultaneous interpretation is that if one takes a
reasonable view about how strict to be about nuance and shades of meaning, then it is posshble to start a
sentence and complete it irrespective of which element was used by the interpreter to begin the sentence.
The “stilted-ness’ is more apparent in short sentences and it is a little more difficult to do in English, but
basically, it is this mechanism that is working in the example, with respect to (f), (h), (i), and (j).

Change in Parts of Speech

Although this does not come across in the example, from experience | know that there is some flex-
ibility with respect to parts of speech. If we consider examples in English. again using the sentence, “I like
red roses,” we can see it is possible to change it into. “Red roses are my favorite flowers,” (verb to ad-
jective) or, “Red roses are my favorites,” (verb to noun) without changing the meaning too much.

In the actual example, the phrase “okuno kounni megumarcta” was trandated as, “blessed with much
luck, " athough an adjectivd form, “we were lucky” would probably have been more natural in an English
sentence. Likewise “watakushinitotte wasurerukotonodekinai” could just as effectively be interpreted as
“an unforgettable experience” by using an adjectival form.

If no flexibility were possible in word order and parts of speech, simultaneous interpretation would
not be feasible. As fallible human beings, interpreters simply cannot remember everything accurately
the way computers can, Therefore accurate representation of meaning using the mechanics of breaking
down sentences and changing word order within reasonable bounds seems to me to be one of the most
important principles on which the whole system of simultaneous interpretation stands.

Anticipation

Another important mechanical technique used in simultaneous interpretation is that of predicting or
(cont ‘a on next page)

9
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(cont ‘d from previous page)

foreseemg what will come next. It becomes clear from the example that adverbs and context give im-
portant clues as to how the sentence is likely to develop. Let us look at the context and the words,
including adverbs, that function as pointers.

In the first sentence (@), the reason why the English verb could be introduced so early was that there
was an adverb (K) to suggest that what would follow would not be something that suddenly occurred
to the spesker. It had to be a view that the speaker had held for some time. From the previous sentence,
which was not included in the example, it could be inferred that the speaker was continuing to discuss
his philosophy. The sentence preceding this in fact talked about the importance of cooperation among
the nations of the West. Therefore both from the context and the adverb, “hold the view® was inserted
tentatively. Hindsight showed that, “1 have long held the view” would have been a much better inter-
pretetion, but since this did not creste a magjor difficulty no adjustment was made.

Although (1) is not exactly an adverb, the “kanendi ending suggests that the verb that follows it will
be somewhat negative in nature, eg., “feared” or “worried.”

The verb (m), “kaerimimasuto™ gives a clue that the speaker is going to talk about the past to look
back and to examine or reflect on something. The word thus also becomes an important pointer to the
context.

Next, (n) provides information that basically what follows will paraphrase what has gone before,
and that there will be no surprises. This makes the task of anticipation much essier.

Along with the importance of the immediate context of what the speaker is saying, there is the need
for the interpreter to have a wider knowledge of both the speaker and the subject. If the spesker is wdll-
known, if he or she speaks on television or is a writer whose articles appear in books and magazines,
it is possible to learn a great deal about his or her beliefs, convictions and opinions. Since a person's
fundamental beliefs do not change easily, a general knowledge of the speaker can serve as an effective
tool in assisting anticipation in the context of interpretation.

Similarly, as broad a knowledge as possible of the subject is a help. Whatever the subject of the con-
ference, it is important for interpreters to acquire some basic knowledge about it before attempting to
interpret the language. For example, in the case of a conference on hypertension, it is important for them
to know how it is caused; what some of the symptoms are. and what the possible remedies are. Knowing
such facts, again, makes the task of anticipating in interpretation essier.

A third major factor that played an important role in the actual example, but is difficult to reproduce
here, is intonation, Intonation can indicate whether a sentence is going to break in a comma or a period
soon, or whether, because the verb comes at the end of a Japanese sentence, it is going to turn out to be
a negative sentence or a positive sentence. It would also indicate, even when the same words were used,
if the speaker was definite in what he was saying or rather hesitant about it.

If the intonation used by the speaker signals that the sentence is coming to an end, the interpreter
can confidently treat what was just said as a single unit. If, on the other hand, the intonation suggests
that there is more to come, a wait-and-see policy is the best choice. It is therefore no exaggeration to say
that an interpreter can pick up a great dead of useful indications from a speaker’s intonation.

The last helpful tool available to the interpreter is the expressions and gestures of the speaker. By
watching them, it sometimes becomes easy to judge whether the speaker is angry, sad or happy about
what he or she is saying, and this can be an effective way of confirming what actually has been said.

Speakers will frequently point to figures and pictures, or explain something with an action, and for
this reason it is vital for the interpreter to watch a speaker’s actions, gestures and facial expressions as
well as to simply listen to what is being said.

The importance of anticipating in simultaneous interpreting -particularly in the case of Japanese to
English interpretation, since the Japanese verb comes close to the end and the English one close to the
beginning of a sentence- can be shown by the following.

Sometimes a considerate Japanese speaker will try to speak at a moderate pace and to check that
the interpreter is able to follow and to keep up easily. Such a speaker might actually wear an earphone
while speaking. He is likely to say, “Honjitsu” and then wait until the interpreter says “Today.” Then
he will go on to say, “kokoni,” and wait for the “here.” Only after would he hear this will he go on

10
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to, “oatsumarininatteiru.” It would be much easier for the interpreter, if he said, “Honjitsu kokoni
oatsumarininatteiru okunokataga mo sudeni gozonjinoyoni,” at a natural pace. For one thing, there
would be natural intonation to guide the interpreter. The work of anticipating becomes possible only
when the entire sentence is given with a natura flow; it is simply impossible to work with bits of inform-
ation.

Even when dl of the tools discussed here are used, there are times when anticipating is not possible.
At such times, often adverbial phrases or conjunctives are used to wait for the clues to come. Sentence

(9) is an example of such a case. The technique used here is the one usualyemnlovedat times like this.

There are times when what is anticipated does not tally exactly with what actualy comes. The phrase
(o) is a good example, where the English should have been, “There was a period when ..."

Efforts are made, whenever possible. to make adjustments later on to compensate for the imperfection
of preceding sentences. Phrase (p), “small island nation” and sentence (q), “And this made it possible
for Japan to prosper,” are two cases in point. Even though grammatical rules are violated, the inclusion
of information takes precedence and this sometimes results in syntactically strange English or Japanese.

Sometimes, either with or without the application of anticipation, the interpreter is unable to think
of a suitable expression. In (r), “shiseio aratameru” is not “to stand upright.” But, unable to think of
a better phrase, an attempt was made by the interpreter to convey the atmosphere of the original.

5. Conclusion

When thinking of translation in general terms, we probably consider it as having two extremes, one
being the type of translation undertaken in a classroom or academic atmosphere, where the correspond-
ence between single words and phrases is considered important and as a result near-verbatim translation
tends to be most highly valued. The other extreme may be the translation of literary works, in which
translators are known sometimes to take liberties in omitting certain sentences or adding an explanatory
paragraph for the sake of more accurately reflecting the thrust and atmosphere of the origind.

Judging from the mechanics that we have seen from this article to be working in the extemporaneous
simultaneous interpretation of Japanese to English, e.g. changes in word order and parts of speech, and
the use of techniques like anticipation, it seems that simultaneous interpreters generally aim at taking
the middle road between these two extremes. After all, all the tools used in simultaneous interpretation
were designed to make maximum use of flexibility in the interpretation of speech within reasonable
bounds, while at the same time, reproducing both the thrust and meaning of the original as accurately
as possible.

Except for the use of anticipation, the techniques used in simultaneous interpretation may not differ
significantly from those applied to written translation. The biggest factor that distinguishes extempo-
raneous simultaneous interpretation from translation of written works is that it relies solely on oral
gimuli in the form of sounds in terms of comprehension on the part of the interpreters and the listeners,
and uses no visua stimulus at all.

In simultaneous interpretation, the techniques used have been designed for the most part to assist
the short-term memory of the interpreter, for example, the fairly unrestricted use of changes in syntax.
At the same time, they are precluded from making too radical changes in syntax or presenting too com-
plex sentences, since this has the potentia to block the comprehension of the listener.

| feel | have accurately reflected the principles upon which simultaneous interpretation is based,
and trust that by analysis of an actual example, | have shown how the application of certain techniques
makes it possible under the demanding conditions appertaining for an interpreter to precisely and speedily
transfer the meaning presented in one language into another, while sacrificing as little as possible of
the flavor and amosphere of the origina.

Notes

1. While | should have liked to use an example where | myself was not the interpreter, | was unfortunately precluded
from doing so by virtue of the confidentialiéta}/ and propriety that surrounds recordings of this nature. As can be imagined,
most professional interpreters are loath to alow researchers to analyze their tapes, and consequently their performance.
| have therefore used a recording in my possession. Although this might possibly be seen as lessening the objectivity of
the paper, | fed that since the purpose of this paper is to focus on the principle that makes interpretation of Japanese
into Enghsh possible and not on the skill of the individual interpreter, this should not affect the result adversely to

any great extent. (cont’d on next page)
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2. The Japanese is not expressed in the normal manner here. In order to reproduce the way the Japanese was spoken,
I have written the words in clusters so as to best represent the actual sounds. For example, in the first sentence, the

interpreter expressed the Japanese, “‘watakushijishinto itashimashitemo,

”

in English as “7 myself,” after the Japanese

phrase was spoken and before the speaker continued with “kanetekara.”

The symbols a), b), c), etc., which are explained in the following pages, refer to the parts immediately following

them.

6. Appendix

Verbatim Transcription of Speech Given by Mr. I. (Japanese Original)

BEZGEOrrLELTE. »pATH S, B FARE
WEEL T E9HERNE. AHFREEBICE->TO
KELHEETHY, 2O —LRT 2 EHL2PTH
FTEHXEUTEES LY TED T LI, BS - B85 -
HEoBFERRELICIAMNZ b s bhhine
EBRL. BAMEES—|WHL LT, Al A4ERE
BRRIRL, A7 LI EERERERTACE, 2L
TZ O - CREitRE o IL . HtbE o
BEERmLLOETENENHBL EZHRATENHI
b TrxVET,

PADAETE, G2 RAEBOTBE L BEL O T,
B HAERIIEBSICE AWM T 6T bIMA 2 L1313 e
AERAFEI L ZE A, KB CHI N x0T
LIte ZOFOFEL DN S C X RuffEs L, SHOFE
B2PRZCEDT LD, HEFEEO N 2 )5 (-
THEHTLLIEEHLAATTINETH, T, 2L
FFICHENLCEEEN TR SN EHFLE T,

HIFIUWERPRIISVERBAL, §H, BEL
EEKE LU TARBOMMU 2T TEE L0 BERE
BE»S ., B8Ex, REa, ERSEHROS 25107,
ZhzMIL @i 2HE 2EEL T 5
TCENET, WO ZAFETEKRERIZIUD & T 2K
BEOHBE L BHIH 1 bICiEhis b ERA,

COBIBEENLELT, MIZESTESLTHE
NAZLODTERVERICIVET, BEOERED S
FERICEEF LT, HAKOBE#MTEL X b THRBIC
KOOI LT, YBEOERMENZE > TULTIEE S T
IGL s o iodic, B, 19578 A R E
WD TE h EFTAKR (RS ) L &8, KEHOR
BT TR s T rdiERNTz LI L
7o

Z O, MIFKHEE OB Td 5o BRI, 8HIC
B ENTEIIOTTINE T, 200, [ T
FRESRENIALSE,. § MR TIIEFII T a0,
LD LHEZRODTEOEHRTH b E T, ez, HA
»HLBZREAL T, 2 LCERMSHR 281D &7 55
ML TidshEdA. KEOBREE 5 - o HAR,
EFAEARBRREIETLIZE0, HROBZ %275
T BN U TN B2, KBLHSTOTE M
hOBNRET2o58hThHhE T, BT, FEliTh,
HETE, b LHAVRE LT 28 DBH B 51E75A
THWHNLELxH . Wl b6 TF
IWHEE L T an ) sbnlibiIThhET,

ZLT, PBLEREZE» AT LT, [ CHIdFME
ADEETIH I, KEEOGEL L TERIE LT
I, J EmashE LI,

f

Main Conference

Post-conference summer

| nternational S imulation A nd G aming A ssociation

17 th Annual International Conference
1 9 8 6 Theme :
. University of Toulon, French Riviera

1 -4July 19 86

Theme includes : social interaction, intergroup relations. language learning.
intercultural communication management communication, media, information technology.

Pre-conference workshop 28 - 30 June 1 986
participation session in a world wide, multi institution, computer~assisted simulation

school in french

More information from Crookall / ISAGA 86, Universite de Toulon.
Ave de I'Unlversite. 831 30 LA GARDE, France Home tel : (94) 75.48.38

~N

Simulation & Communication

from 7 July
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A Report From A High School For The Deaf In Tokyo

TEACHING ENGLISH IN JAPAN: PROBLEMS AND OPPORTUNITIES

By Misako Ogawa,
Shakujii Roo School for the Deaf

The objectives of this report are to cover
the background, teaching methods and recent
developments of English education practiced
at the high-school level at the SRS, one of
the four municipal government schools in the
Tokyo area. It is written based on primary
experiences and data sources to which the
author has had access. The author has had
six years of experience in teaching a foreign
language to deaf students in Tokyo.

THE FIRST TEACHING YEAR (1980)
Introduction

Since 1980. | have been teaching at SRS
where | started my career as an English teacher.
In 1981, | drew the conclusion from my first
two years' experience that deaf students have
unique characteristics. For example, a) they
are not expected to have a prosperous future
in society and this is spoiling the possible devel-
opment of their ability and b) most of them
have difficulties even in their mother tongue’s
important “inflections”. | wanted to improve
the situation, because | felt that the handicap-
ped are a minor society group and they should
negotiate, debate and cooperate with other
members of society which means strategically
that language ability is required to defend
their present as well as future rights. But what
if my students should learn English? Could
learning English be a way out for them from
the present traps? This is a fundamental and
constant question that every Japanese student,
parent and teacher asks.

Six Reasons for Learning English

| soon found that there are at least six reasons
for my students to learn English.

First, those who have a good understanding
of English may find a better job. The introduc-
tion of the word processor may accelerate
this trend. This is a primary concern for my
students. Second, as Japan's internationaliza-
tion increases, basic English will be a minimum
requirement in modern Japanese society. The
students who cannot handle even the alphabet
would feel handicapped by this; it threatens
them. Third, practice in English/Japanese trans-
lation helps them to reach a better understanding

of both languages. Fourth, learning English sys-
tematically increases their ability to think
logically. Fifth, through studying English,
students may acquire new friends and broaden
their experience. Sixth, (and this may be the
most important reason among the six reasons
mentioned here), through a well-planned English
course, which no one would drop out of before
achieving the goal, all students could feel:
“I’ve got it!” They would feel able to carry
out a job in the near future because they are
self-confident. In addition to this, the STEP
Test, a domestic English ability test, which
they can apply for after completing the SRS
program, would provide a certificate which
would help to strengthen theri feeling of sdf-
reliance by providing written proof of ability.

Now, the reasons for learning English are
clear. But how can the students be motivated
to study it?

How To Make Students Enthusiastic about
English

The strategy to encourage them to study
is simple. Ask the parents to take them to
international exhibitions, sporting events and
films which introduce customs and cultures
outside Japan. These strongly reinforce their
motivation to study English. Also it is essential
to provide them with paper and desks upon
which they can practice English at home. Of
course, it may require double the time and
triple the effort for handicapped people to
achieve a certain goa than it does for those
with normal hearing. Only the teachers' con-
tinuous encouragement will bring them success.
| did al that | could for them.

Students’ Encouragement

Distributing hundreds of English work sheets,
written and printed myself, to the students
of whom | was in charge during April 1980
to March 1981, | found it was a time-consuming
job reproducing sheets on the old printing
machine available at school -it even worked
against me several times. As | distributed them
to anyone who wanted to try -and made myself
responsible for checking the output- there
came a student who was heavily handicapped
with mental and hearing difficulties. He heard
the news about free distribution of work sheets,
and that every paper submitted to me would
be returned to students with some words of

(contdonnext  page)
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encouragement or at least correction. He paid
daily visits to my desk to ask me for “today’s
paper.” | was once obliged to give him a 30-
page-workbook before the day of the summer
vacation without expecting any results from
him because he is not capable of writing Japa-
nese. To my surprise and delight, he came back
with a completely answered workbook in his
own writing, in November. It taught me that
each of my students is endowed with unlimited
talent, and teachers must believe in it; it is
insufficient just to understand it. We should
actualy believe in it as we teach them.

When the first year ended, | received severa
letters from my students with comments:
“Through your work sheets, | came to under-
stand English, which | never thought | was ca
pable of understanding satisfactorily.” It was
a great pleasure to receive such enthusiastic
letters from students. Another letter mentioned:
“l am leaving your class, but am very eager
to continue receiving the work sheets you
have been handing out this year.” It sounds
like a beautiful story; but | felt my students
could have made even more progress; there
should be a better way of organizing students.
This is the background story before the idea
of the three-phase program was conceived.

THE THREE-PHASE PROJECT
Analysis of Present Situation

| realized my individual efforts with a year-
base program can only slightly improve the
actual situation. | became eager to find a break-
through, which means a collective and long-
term basic effort within a concrete framework
and a situation-improvement program. After
the analysis, the present problems and oppor-
tunities were identified as follows: a) One
problem is that because of difficulties in com-
munication, deaf students live in a very closed
society composed of their relatives and school-
mates from kindergarten up. b) Another problem
is that, isolated from the outside would, deaf
students tend to be unable to position them-
selves in society. This could be a basic and
primary problem to be solved. Conversely,
c) the positive aspects are that deaf student
believe in the good will of others and they
are willing to try virtually anything.

Goals

The  problems-and-opportunities analysis
brought me to setting the following goals: a)
to help enable deaf students to identify their
roles and position themselves in society through
communicating with people beyond the limited
small society in which they live. And b) to
encourage them to be equipped with the ability
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to communicate even to non-Japanese residents.

Details of the Overall Project

I was shocked to realize that the situation-
improvement project required three phases
and five years to accomplish its final goals;
but there seemed to be no dternative.

Details of the project by phase are as follows:

a) Phase | (1981): Visiting outside society:
Deaf students visit  young people in wheel-
chairs. The objective is to help students position
themselves in society through communicating
with handicapped people other than the deaf.

b) Phase Il (1982): Receiving visitors from
the outside society: Deaf students receive non-
Japanese visitors and take English lessons from
them. The objective is to encourage them to
be more communicative through the virtually
new experience of encountering foreign resi-
dents.

c) Phase IIl (1983-1985): Addressing the
outside society: Deaf students act in English
dramas. The objective is to encourage them to
use English as a means of communication and
prove their creative ability in dramas to a public
audience. Phase Il was completed in December,
1985.

SUMMARY OF THE PHASE | ACTIVITIES
(1981)

Details
The action plan was divided into three jobs.

a) Visit to the Shopping Complex in lke
bukuro, Tokyo by wheelchair.

b) Visit to a wheelchair user's home.

c) Visit to the City Hall to ask questions

on the policy for the handicapped.
Reactions to the Project

Received 25 letters and three phone calls
within two months. A commentary on the
project appeared in the editorial column of
the monthly Saitama Deaf News (Saitama
Ro-sha Shimbun). All printed reports were
sent out on request within two months.
Conclusion

The first year’'s objectives were achieved.



The Language Teacher X:2

However, | admit most of the participating
students could not see the project as a whole
nor could they even capture the intended mean-
ing of the Phase | activities. Initiative came
from the teacher at this introductory stage
of the project. Students remained relatively
passive in the activities. But the overall picture
is that they found the project attracted them
and taught them something new, or at least
something interesting and exciting.

SUMMARY OF THE PHASE Il ACTIVITIES

(1982)
Details

The SIG invited native English speakers
to give presentations on their home countries
and customs in English in 1982. Simultaneous-
ly, visiting volunteers stimulated conversation
through questions and answers between stu-
dents and them.

Objectives for Phase Il activities are @) to
improve students’ ability in English pronun-
ciation and Fnglish lip-reading, b) to motivate
them more strongly to learn English and c)
to gain mutual understanding between English
speakers and Japanese students/teachers.

The visiters were recruited through local
English newspapers whose editor-in-chief re-
served space for our message. Incidentally,
the volunteers became the first non-Japanese
vistors to the SRS since its inception.

Reactions to the Project

The activities were supported by English
press coverage.

An excerpt from a “Comments by students’
report says: “For the first time in my life,
I met a foreigner. | understood a little of what
Mr. Turrent (guest teacher) said in English.
Nothing is more exciting than this!“. Another
student comments: “I found suddenly that
I understood John Turrent replying “Thank
you” to my saying to him: “My name is Ken
Kawauchi.” Then, | found that | could not
read his lips when he said: “Seven hundred
and fifty yen.” | think | may be able to over-
come it if 1 could have further training with
English speakers.” Another girl student notes:
“We had lunch together. | hardly ate it because
I did not feel at home. Before meeting him,
| imagined that he would be robust and open-
minded just like an American movie hero.
But my expectations were disappointed and
Mr. Turrent was a relatively small and silent

February 1986

gentleman. he cut his moustache before
his second visit to the school, enabling us to
read his lips easily. | managed to understand
what he said.”

Conclusion

Again, the program had a successful ending.
This year, it was the students who took the
initiative for the project rather than teachers.
They learned, from the previous year's expe-
rience, that they could carry out a project
if it is well planned. Through the project, the
students became accustomed to dealing with
non-Japanese speakers. They recognized that
English is an international means of commu-
nication when they encounter foreigners. Their
experience was expanded by receiving outside
visitors and they were definitively motivated
to study English. Thus, the goals for the Phase
Il activities were al achieved.

SUMMARY OF THE PHASE 11l ACTIVITIES
(1983-1985)

Details

The SRS students began to act in English
dramas using Fnglish speech as well as signs,
and showed their creative abilities and talent
to visitors from outside on Open School Day in
November, 1983

a) First year (1983): “Cinderella’ was per-

formed.

Participants: Members of the English typing
club and teachers of English

Performance date: 23rd Nov. 1983 (only
one performance)

Communication media used: English speech,
Japanese signs, written English/Japanese dia-
logues displayed on an overhead projector.

b) Second year (1984): “The Merchant of
Venice” was performed.

Reactions to the Project

Here is an extract from an outsider's comment
when she saw the play. Mrs R. Booth, a teacher
at the International School of the Sacred Heart
in Tokyo, wrote to us: “What impressed me
most was the pleasure and fun that the actors
seemed to have had from being involved in
the trial scene of “The Merchant of Venice".
The standard of spoken English was very high.
It seemed to me to show that motivation by
the students and good relations between stu-
dents and teachers can produce the excellent

(cont'd on page 17)
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IN YOUR
HANDS

Joseph J Deliso

%

Brian Abbs and Ingrid Freebairn

/ LIF n American English video
for intermediate students

Four young people starting
out on their own is the theme of this
romantic comedy. The dialogue of
Your Life in Your Hands is natural
absorbing and, of course, amusing!
Two students’ books and a teacher
manual supplement the visual
material.

A video for elementary to
intermediate level students >f
English

Professionally acted, scripted
and directed, Family Affair is a high
quality video offering the student a
gripping storyline. Family Affair
corresponds to the language level o f
Building Strategies coursebook.

VISIIRON

The language of Presentations

Brian Howe

A business English video

Suitable for intermediate level
students upwards, Visitron: The
Language of Presentations
provides business people with all th
language skills needed to give a
business presentation in English.

For further information
please contact:

Mike Thompson,
Longman Penguin Japan,
Yamaguchi Building,

A students’ handbook is
now a vailable to
accompany the video.

2-12-9 Kanda Jimbocho,
Chiyoda-ku,

Longman

Tokyo 101.

ELT VIDEO \
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results we in the audience witnessed. The actors
seemed to enjoy using the dramatic signs which
Mr. Tomikawa had taught them. It proved
again that if great things are expected of the
students, great things will result.”

Conclusion

It was a challenge when the SRS students
first played “Cinderella” in 1983. It was an
easy drama but was the first performance of
an English play by the students. There was
a lot to overcome. For instance, voice training
was carried out to make the actors and act-
resses’ voices more audible. It finally became
a big success, but this was mainly due to the
students being good pantomime actors and
actresses. From the point of view of planning,
it was a disaster because of the shortage of
rehearsals and lack of scheduling. Japanese
sign language was used for “Cinderella’ instead
of adopting American sign language.

“The Merchant of Venice” was selected
as the drama for 1984. More teachers were
involved plus we had aid from outside (Mr.
T. Tomikawa, who is an Ameslan specialist
here). The play committee had more and better
candidates for the play. More people came
to watch the play and we had sufficient time
for rehearsds. The play was successful.

“Romeo and Juliet” was the play for 1985.
At this writing it has not yet been performed,
but we have even greater expectations for this
performance.

February 1986

OVERALL CONCLUSIONS

One may draw the following conclusions
from the five-year project:

1) Deaf students have expanded their living
world and they are no longer isolated. Some
of them are staying in the U.S. this summer
and a the same time the SRS is recelving visitors
from American schools quite regularly.

2) Students are strongly motivated to study
English, as some of them are finding jobs which
require some English knowledge.

3) The gods initialy set were cleally achieved
and the SRS became renowned for its efficient
and stimulating English training course. The
SRS is now receiving more and better candidates
than it was five years ago.

4) The success is due to: @) An appropriate
analysis of problems and opportunities. b)
Clearly set goals. c) Feasible strategies and
scheduling to achieve the goals. d) Students’
and volunteers' participation in the program.
e) Annual assessment and reporting of the
project.

5) The three-phase project ended in Decem-
ber, 1985 The present activities are to be con-
tinued and it is time to plan our next steps.
We are sending some students to the U.S. on
a short-term and private basis this summer.
Students are eager to be sent there and our
next step may concentrate on realising their
ambitions and dreams.

CONFERENCE PRESENTATION REPORTS

RELAXING A “TENSE” SITUATION:
GRAMMAR GAMES & ACTIVITIES

By Steve Brown,
James English School, Sendai

This photo of Steve Brown
was inadvertently used with
the report on James Brown’s )
conference presentation in the A
December 1985 issue. The

Editor regrets the error. ,

;

Steve Brown’s JALT Con- B :
ference presentation gave us

a high concentration of use-
ful ideas in only 50 minutes, being a flood of

E

suggestions for enjoyable activities which are
also relevant to course content. As he said,
now that the Communicative Syllabus is fa
shionable, “grammar has become the baby
thrown out with the bath water.” And yet,
students must learn how tc use the grammatical
system to generate the unique meanings they
want to express. Without due attention to
grammar in this sense, a so-called “communi-
cative” approach only leads to a phrasebook-
type competence, with no flexibility for learn-
ers to cope with the unexpected.

Of course, the problem with grammar is
that. for most of our students (some teachers
too!) “grammar” is associated with boring and
incomprehensible explanations or drills. Steve
Brown gave a wealth of suggestions for making
the intensive practice of particular grammatical

(cont'd on next page)
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structures fun. Given the time constraint, Mr.
Brown decided to sacrifice a practical “hands-
on” workshop approach in favour of a descrip-
tive approach. Although Mr. Brown stressed
that it was not exhaustive, the list of activities
(under 15 structural or topic headings) is so
long that it would be impossible to do it justice
here. It includes such things as activities for
both groupwork and pairwork; games involv-
ing cooperative effort or competition; memory
games; chain drills; exchanges of personal infor-
mation between pairs of students; guessing
games; and activities involving creative imagina-
tion.

The list, which contains more items than
Mr. Brown had time to cover, is available on
request from Mr. Brown himself. (His address,
as JALT National Program Chair, was listed in
last month’s issue.) It includes references to the
sources from which he drew his own inspira-
tion. He recommended that we use his approach
of adapting ideas that we find to our own speci-
fic teaching situations, rather than trying to
adopt ideas wholesale.

SOURCES

F. Klippel,, Keep Talking

Maey & Duff, Drama Techniques For Language |.earn-
ing (Cambridge) )

M. Rinvolucri, Grammar Games (Cambridge)

———, Grammar In Action

Wright, Betteridge & Buckby, Games For Language
Learning

Reported by Clive Lovelock
Language Resources

RADIO DJs AND
THE BEGINNING STUDENT

By Kevin Ryan

The idea of using recordings of radio DJs
as material for listening practice is not new.
However, most have felt that this type of
material should be postponed until the inter-
mediate or advanced levels. Mr. Ryan contends,
however, that this type of radio broadcast can
be used effectively for extensive listening prac-
tice with beginners as well as with intermediate
and advanced students. The key with begin-
ning students is to make the listening task
easy enough for the students to do successfully
without comprehending everything the DJ

says.

Mr. Ryan has found these listening tasks to
be appropriate for beginning students:
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1 Play two recordings in succession, one of
a DJ speaking English and the other of a
DJ speaking another language. Ask the
students to identify which was speaking
English.

2. Play a traffic report or a weather report
and have the students identify which they
have heard.

3. Play a portion of a DJs monologue and ask
the students to identify what city the
station is located in or the station’s call
letters. This can be made more difficult
by increasing the length of the recording.

4 Play a commercial and ask the students to
count how many times the product’s
name was mentioned.

5 Give the students simple maps of two
cities. Play a traffic report for one of the
cities and ask the students to identify
which city’s traffic report was played.

6. Draw several simple advertisements similar
to those which appear in newspapers.
Give these to the students. Play radio
commercials for the same products or
businesses and have the students match
the printed advertisements with the radio
commercials.

Doing listening exercises of this type can be
beneficial in several ways, First, it exposes the
students to authentic speech. If done frequent-
ly for brief periods (approximately five
minutes per class), the students gradually become
accustomed to authentic speech. Second, it
helps to raise the students’ tolerance for ambi-
guity, and shows the students that it is not
necessary to comprehend every word in a stream
of discourse. Finally, it provides an interesting
glimpse of the culture and also aleviates bore-
dom in the classroom.

Mr. Ryan is not advocating that prepared
listening materials be abandoned. However,
he does feel that prepared materials should be
supplemented with authentic materials from the
beginning level to give the students another
important type of listening practice.

One word of warning was offered at the end
of the presentation: DJ programs seem to be
most effective for younger students who are
actually interested in this type of broadcast;
older students may have greater difficulty.

Reported by Glenn Gainer
Fukuoka University
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The text
for students who

mean business

Here is a comprehensive, thorough-
ly researched new text designed to
teach students how to improve their
business communication skills.

Communicating in Business pro-
vides step-by-step instruction in
writing and revising all types of
letters, memos, and documents.
Major topics of discussion include
correspondence and communica-
tions in general business transac-
tions, job applications, customer
relations, sales, credit and collec-
tion, and world trade. Models of
style and rules of punctuation and
grammar are incorporated in each

From the publishers of English Alfa

For adoption consideration, request an examination copy from

Books for Japan Ltd.
149 Okubo 3-chome
Shinjuku-ku
Tokyo 160 Japan

>

4R\ Houghton Mifflin

Communicating

in Business

Joseph Buschini and
Richard Reynolds
About 350 Pages.
Instructor’s Manual.
Transparency Masters
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chapter to help reinforce for the
student the basics of good writing.

Special features make Communi-
cating in Business an indispensable
text for business students:
. comprehensive coverage of
essential business topics

. authoritative style guides

. developmental writing assign-
ments and hundreds of
exercises

. chapter on world trade
communications

. up-to-date computer
terminology

Lfeserved

ngrie

1985 HMCo Al
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CJALT "85 HEAXFLABRE D
Sign Language and English Learning
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(Y amashita, Harumi)
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SOME PSYCHOLINGUISTIC
PROPERTIES OF THE
PROCESS OF SPEECH PRODUCTION:
EVIDENCE FROM
PAUSES IN SPEECHES

By Shuhei Kadota,
Assumption Junior College

This report appeared mistakenly in the
November 1985 issue as a Hokkaido “ Chapter
Review. The Editor regrets the error.

Dr. Kadota's research is still in its early
stages and the presentation was in the form of
a summary of knowledge of the function of
pauses in speech and a report of an experiment
with Japanese college students. He reported that
Japanese students of English seem to be aware
of phrase boundaries, at least when delivering
previously learned speeches.

Speech production has been viewed as a left-
right process, the speaker adding words as an
utterance proceeds; and also as a top-bottom
process, where the structure is settled before
starting an utterance and this framework filled
in as the utterance is ddivered.

Speech Production has been studied through
pauses, speech errors, and analysis of aphasic
speech. Further, speech production has been
considered to be divided into a planning and an
execution stage.

The element studied in the experiment
reported here is the position of pauses. The 27
students in the experiment were asked to learn
a prepared speech about women’s roles, the
delivery was recorded, and pauses in the delivery
were analysed. It was found that pauses at phrase
boundaries were observed 54% of the time and
those that did not fall at phrase boundaries
15% of the time.

February 1986

From an analysis at points where students
back-tracked and repeated words, it was de-
termined that they seem aware of the phrase
boundaries as places to pause or resume speech.
The preliminary findings tie in with findings
from reading research, indicating that speaking
need not be considered separate from reading.

Kadota further presented a number of examp-
ples of errors, possibly from the speeches in the
experiment. There was also mention of prosody
in speech perception and production.

Reported by Torkil Christensen
Hokusei Junior College, Sapporo

STUDENT EVALUATION OF
LANGUAGE COURSES

By Anthony Behan

“Educational marketing” was the theme of
this presentation - recruiting students and
adapting for them. Faced with a slight decline
in enrollment. the British Council in Hong
Kong commissioned an outside market research
company to help analyze what factors were
causing the decline and to determine how it
might be reversed.

Focus groups were used by the market re-
searchers to gather student opinions. A focus
group consisted of eight students selected ran-
domly from the English program. An outside,
non-partisan interviewer worked as a group
guide, using teacher-generated questions for
discussion. The focus group sat in a circle around
a tape recorder and spent from one to one-and-
a-half hours in discussion. Refreshments were
served to help the participants relax. Six to
eight focus groups should meet before the dis-
cussions are analyzed. Similar problems will
emerge repeatedly from the focus groups. These
recurring topics are then used as a basis for
constructing a questionnaire. The questionnaire
is then carefully translated, pilot-tested with
four or five people, and finally administered
to a least 400 people, to obtain reliable results.

Some findings were that students wanted
more correction of errors, more grammar, more
homework and tests, and that students did not
feel they were making much obvious improve-
ment. Some recommendations for teachers
were occasionally to do intense correction of
errors, to assign and mark homework, and to
oversee carefully any pair or group work.

The factors that emerged as being most im-
(cont'd on next page)
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(cont‘d from previous page)
portant, measured against the reregistration
rate, were:

1. Demographics -~ sex, educational back-
ground of students, etc., 2. Materials; 3. Teach-
ing; 4. Methodology; 5. Overall rating of the
language course; 6. Physical environment; and
7. Rate of improvement.

Mr. Behan recommends that we get “close
to the customers” to understand their wants
and needs. We need both to listen to the stu-
dents and to explain to them what we see as
their needs. Mr. Behan concluded with an excel-
lent piece of advice, ‘'NEVER TEACH A
COURSE WITHOUT GIVING AN END OF
COURSE QUESTIONNAIRE.

Reported by William D. Cline
Ok

a Jogakuin Junior College

A STUDY OF THE ADDRESS SYSTEM
IN JAPANESE

By Mizuho Hasegawa,
Iwakuni Junior College

Mizuho Hasegawa's presentation at JALT
‘85 concerned the address system in Japanese.
She had done a sociolinguistic study of the
variables that affect the use of forms of address;
she looked at such variable as age, kinship
status, sex, social status in the home (house-
hold status) and outside the home.

Her results were supported by diagrams and
a bibliography. They are as follows:

1 The address system both inside and outside
the family is hierarchial.

2 Whether inside or outside the household,
status is the most important variable. Usual-
ly, kinship terms (such as ogjiisan, otoosan,
etc.) are used when the addressee is older
than the speaker; first names are possible
only if the addressee is younger than the
speaker. However, if the addressee is younger,
yet has a higher status in the family, then
the kinship term is used.

3 When there is no correlation between the
age and the status of the individual (for
example, a young professor), status is the
most important variable in determining the
form of address.

4. When there is no difference of status, then
age becomes important.
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5 When there is no difference either of status
or age, then sex is important inside the
family. It seems that the sex of the addressee
outside the family is less important than the
socia status and the age of the individual.

6 In general, however, women tend to use the
more polite, formal (i.e., forms of address
indicating the addressee has higher status
than the speaker) terms more than men;
and inside the family, female children will be
addressed by the first-name + chan form
longer than male children.

It can be said, therefore, that the strong cor-
relation between the linguistic forms and social
variables reflects the hierarchial structure of
Japanese society.

Reported by Virginia LoCastro
Chair, JALT Publications Board

THE LETTER-WRITING TECHNIQUE:
INDUCTIVE AND DEDUCTIVE
CORRECTION STRATEGIES

By Linda Mae Axelrod,
Simul Academy of
International Communucation

In her presentation, Linda Axelrod proved,
first of all, that a good deal of valuable inform-
ation can be communicated in a thirty minute
talk. She suggests that students write letters to
their teachers in order to improve written com-
munication skills. The advantages to her method
are many, but the chief drawback is the time
required, for each student letter must be an-
swered with a letter from the teacher.

After a brief theoretical defense of her meth-
od (supplemented with a two page biblio-
graphy) Axelrod stated the classroom technique:
1. Students are given a letter from the teacher on
the first day of class, welcoming them, inviting
them to write the teacher, describing the teach-
er's background, and saying that “Mistakes are
OK.” (All letters are passed by hand or put in a
“Mailbox.“) 2. The teacher reads each letter,
looking for errors in word choice and trends in
grammar errors. (The teacher notes on the letter
only two or three trends (e.g. noun-verb agree-
ment), correcting or underlining them. 3. The
teacher then writes a three-part letter to the
student:

a Rephrasing: inductive or passive correction
that states information from the student’'s
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letter using correct grammar.

b. Clarificationg/Questions; inductive correc-
tion that requires students to answer or
clarify so they will focus on mistakes.

c. P.S. Section: direct or deductive correction
suggesting ways to deal with error trends.

The detailed, 8-page handout which Axelrod
passed out contained specific suggestions for
carrying out each of the 3 steps.

Two virtues of this method are that the teach-
er can choose the error trends to correct and to
deal with before the entire class, and letters
give students a chance to begin a topic in writing
which they may later deal with in speech. Also,
students learn paragraph construction, and
the personal response of the teacher removes
some of the sting of error correction.

One obvious drawback of the approach is
the 5-10 minutes required to compose each
reply. Because letters cannot serve as the sole
classroom activity, more time must be spent
in class preparation. If the class is quite small,
or if letters are limited to two or three per
term for large classes, the method may be more
practicable. ‘The question-answer period, during

NEW IN 86 NEW IN 86

NEW IN 86 NEW IN 86
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which the above problems were brought up,
also proved that while half an hour is long
enough to present a good idea clearly. Axelrod’s
audience of 3.5 persons clearly would have
enjoyed hearing more from her.

Reported by Charles B. Wordell
University of Tsukuba

SPECIAL ISSUES OF
THE LANGUAGE TEACHER for 1986

March -- English for Specific Purposes --

David Hough
April - open
May -- open

June --- open

July - open

August - Teaching English to the Deaf
in Japan - Misako Ogawa

September - Songs & Music in Foreign
Language Teaching - David Griffee

October Conference issue

November - More on the Conference

December - open

Please contact the Editor if you would be

interested in  Guest-editing an issue of The

Language Teacher on a specific topic.

NEW IN 86

BBC Englis

courses

h|-for SCHOOLS

English Teaching with Video- Tips on Teaching ¥9, 800

AVAILABLE NOW

INTERNATIONALL EARNING SYSTEMS (JAPAN) LTD. ILs BBC Osaka Office

Malsuoka Central Bldg I-7Nishishinjuku Shinjuku-Ku Tokyo 160

TEL (03)344-3412.H1doo Morishita Mark Twemlow.

Osaka Ektmae Daisan Bldg. -3 Umeda Kita-Ku, Osaka 530
TEL (06)343-0277, Rosalind Liddington
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There are still some places where
Streamline isn't being used. Give your students Streamline
and solve their communication problems.

American and British editions

| » Student’'s Book
- DEPARTURES » Workbook

» Cassettes
P Teacher’s Book

» Readers

® Departures Elementary
® Connections Intermediate
® Destinations Advanced

and
Directions, the fourth /eve/ in the
British edition is now available.

To: OXFORD UNIVERSITY PRESS
ks 3-3-3 Otsuka, Bunkyo-ku, Tokyo 112 Tel.: (03)942-1 101

- Please send me inspection copies of Streamline (British/American)
Departures / Connections / Destinations / Directions*
(* Please indicate)

Oxford™ | Name

School:

Eng“Sh Address: .

(Home/School)
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JALT News

INAUGURATING THE JALT SUBSCRIPTION SERVICE

In order to make professional journals from abroad more accessible to our membership, JALT has
inaugurated a journal subscription service. In the next few pages, we have reproduced a list which has
been modified from one prepared by Diane Larsen-Freeman which originally appeared in the TESOL
Newsletter (Sept. 1985). Any item on the list may be ordered in yen through the JALT office. Simply
write the names of the journas you desire dong with the yen amounts in the message area of the JALT
furikae form (found in every issue of The Language Teacher), write the total on the “JALT publications
ling’ of the form and take it to your loca post office. We will do the rest!

Note that the yen prices are based on the dollar or pound rates in the origina TESOL listing, with
an allowance for exchange fluctuations and handling expenses. If your journal requires additional funds
for mailing to Japan, we will notify you immediately. If you desire air mail service, please so indicate;
you will be hilled later if any additional charge accrues.

Copies of the original list, which additionally contains information on manuscript submission policies
for each publication, can be supplied for ¥300, or ordered directly from TESOL for $1.00.

The JALT subscription service is limited to JALT individua members (regular, joint, student or group).
Institutions should refer orders to their English-language bookseller.

Yearly
PUBLICATION Subscription Rate
Name and Description Editor(s) Publisher Address (1984)
The American Language Journal Dr. Collen Gray Pittsburg State The American Language (3 years consec-
Content: Anayticd and spec- c/o The American University Journal utively paid for
ulative articles and documented Language Journal 405 Grubbs Hall at once-$4.50 per
research studies which deal with 405 Grubbs Hall Pittsburg State University year)
English as a second language, Pittsburg State Pittsburg, Kansas 66762  (Lissuelyr.)
and any other papers which are  University USA. ¥1,500
gpplicable to Intense English Pittsburg, Kansas 66762
programs. U.SA.
Readership: ESL instructors,
Intensive English program ad-
ministrators and graduate stu-
dents studying ESL.
Applied Linguistics Dr. Alan Davies Oxford Univer- Journals Subscriptions $46 (USA)
Content: First and second lan- Dept. of Linguistics Sty Press Department L21 (UK)
guage learning and teaching, bi-  University of Edin Oxford University Press L25 (elsewhere)
lingualism and bilingual educa=  burgh Walton Street (3 issueslyr.)
tion, discourse andlysis, language 14 Buccleuch Place Oxford OX2 6DP ¥10,600
teaching methodology, language Edinburgh EH8 9LN England
planning, language testing, inter- Scotland
language studies, trandation,
stylistics and lexicography. Professor B. Spolsky
Readership: Linguists, socio-  Dept. of English
linguists, psycholinguists, Bar-llan  University
social  psychologists,  language Ramat-Gan
teachers and testers, trandlators, |srael
speech pathologists and therapists.
Professor E. Tarone
Dept. of Linguistics
University of Minnesota
152 Klagber Court
,%AZ_O 16th I_Avenue SE.
inn is,
Minng% 55455
USA. fcont'd on next page)
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Applied Psycholinguistics Catherine E. Snow Cambridge Cambridge University Institutions: $60
Publishes articles which ad- John L. Locke University Press u.s.

dress the nature, acquisition, and Press The Edinburgh Building Individuals: $34

impairments of language expres- Applied Psycho- Shaftesbury Road Individual TESOL

son and comprehension, in- linguistics Cambridge CB2 2RM Member: $21

cluding writing and reading. Graduate School of United Kingdom (4 issueslyr.)

Topics include psycholinguistic ~ Education ¥8,000

processing, language acquisi- Harvard University

tion, language disorders in chil-  Larsen Hall

dren and adults, bilinguaism Cambridge

and second language learning, Massachusetts 02138

reading and writing disorders, USA.

the development of literacy.

Australian Review of Applied Dr. Mark Garner Applied Linguis- B. McCarthy $30 Aust

Linguistics 66, Shields Street tics Association Dept. European languages
Applied linguistics in the Femington of Augtraia Wollongong  University

broadest sense. Readership: As-  Victoria 303 Wollongong, N.SW.

sociation’'s members, including  Australia Australia 2500

academics, schoolteachers, gov-

ernment officers, other profes-

sional applied linguists.

CALICO Journal Dr. Frank R. Otto CALICO CALICO $40 (overseas)
Content covers al topics in- 233 SFLC 229 KMB (4 issueslyr.)

volving the application of high Brigham Young Brigham Young ¥9,300

technology to the teaching and  University University

learning of first, second and for- Provo, Utah 84602 Provo. Utah 84602

eign languages. The journal U.SA. USA.

serves as a vehicle of communi-

cation for CALICO, which has  Submit manuscripts to

been designated as the clearing-  the attention of H. Leon

house for high technology and  Twyman at the above

languages. The readership in- address.

cludes CA-language administ-

rators, teachers, researchers,

trainers and evaluators at both

the novice and professiona stages

The Canadian Modern Language Anthony S. Mollica The Canadian  Managing Editor, CMLR  Overseas. $25

Review Editor Modern Lan- 237 Hellems Avenue ¥6.000
Literary, linguistic and peda- The Canadian Modern guage Review ~ Welland. Ontario

gogica articles, book reviews, Language Review L3B 3B8

current advertisements, and 237 Hellems Avenue Canada

other material of interest to Welland. Ontario

teachers of French., German, Ital- L3B 3B8

ian, Russian, Spanish. Ukrainian, Canada

and English as a second language,

a al levels of instruction.

Carleton Papers in Aviva Freedman, Carleton Toni Miller, $7

Applied Language Studies Devon Woods and University Assistant Editor (including
The purpose of our series is to  Toni Miller Centre for Applied postage)

inform people of new develop-  Centre for Applied Language Studies ¥2000

ments in the field of applied Language Studies

language studies and to exchange Rm. 215, Paterson Hall

recent research findings. Our Carleton University

main focus is on the relationships Ottawa, Ontario

between underlying principles K1S 5B6

and practical implementation in  Canada

the design and development of

Ianguage teachlng programs and  Submit manuscripts to

material the attention of Toni
Miller.

Rm 2145, Paterson Hall
Carleton University
Ottawa, Ontario

K1S 5B6

Canada
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Cross Currents Laura Mayer and Brian Language Insti- U.S.: 1year: $15
Cross Currents contains practi- C. Tobin, Editors tute of Japan  Alemany Press 2 years: $25

cal and theoretical articles deal- Cross Currents (LIOY) 2501 Industrial Pkwv. W (2 issuesfyr.)

ing with language skills acquis-  4-14-1 Shiroyama Hayward. Cadlifornia JALT member

tion and cross-cultural training, Odawara, Kanagawa 250 94545 1 yr. ¥2,100

selected and edited to be useful  Japan U.SA 2 yrs.: ¥4,000

and comprehensible to both na- 800-227-1 275 Others

tive and non-native ESL/EFL 1 yr: ¥2500

classroom teachers. An inter- Outside U.S: 2 yrs.: ¥5,000

national journal published in CrossCurrcnts

Japan, Cross Currents is 4-14-1 Shiroyama

cidly concerned with English Odawara, Kanagawva 250

as an International Language for Japan

cross-cultural  communication.

EL T Journal (formerly English Richard Rossner Oxford Univer- Oxford University Press £14

Language, Teaching Journal) 13 Raby Place Sty Press Journals Subscriptions (4 issueslyr.)
BLT Journal is for teachers of Bath BA2 4EH Dept. ¥5,100

English to speakers of other lan- United Kingdom Walton Street IATEFL mebers

guages and others involved in Oxford OX 2 6DP ¥4,100

EFL/ESL worldwide. It seeks to UK.

encourage the exchange of views,

findings, experiences and insights

among teachers working in a wide

variety of stuations and those in

the various fields of research and

study that are relevant to lan-

guage teaching and learning.

English Language Research Mr. C.J. Kennedy English Lan- English Language £3.50 (England)

Journal Dept. of English guage Research, Research Journal $6 (U.S)

Aims to cover areas of theo-  University of University of Dept. of English ¥1,800

rctical and practical interest to  Birmingham Birmingham University of Birmingham

teachers of EFL in higher edu- P.O.Box 363 P.O.Box 363

cation thus recent articles Birmingham B15 2T T Birmingham B15 2TT

have varied from the analysisof England England

written discourse to team teach-

ing and note taking in lectures.

English Language Teaching Professor Christopher Pergamon Press, U.S. & Central America  £12

Documents Brumfit in association  Pergamon Press (3 issucglyr.)

A journd of information, Department of Edu-  with British Fairview Park ¥4,400

criticism and analysis of devel- cation Council Elmsford, New York 10523

opments in English language University of South- U.SA.

teaching throughout the world. ampton

Particularly concerned with the Highfield Southampton U.K. & dl others:

interface between theory and SO9 SNH Pergamon Press

practice. Aimed a serious prac- United Kingdom Headington Hill Hall

titioners, advisors. teacher edu- Oxford, OX3 OBW

cators and curriculum develop- United Kingdom

ers.

English Teachers ' Journal Rafael Gefen Ministry of Ministry of Education $4

(Israel) Ministry of Education Education Jerusalem 9191 1 (2 issues/yr.)
Articles and new items about  Jerusalem 91911 State of Israel  Israel ¥1.400

TEFL methodology. syllabus
construction, psycholinguistics,
problems of Hebrew and Arabic
speakers in learning English.
Readership: Teachers of Eng-
lish as a foreign language (pri-
mary, secondary and tertiary
levels). libraries and ingtitutions

Israel

fcont’d on next page)
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English Teaching Forum

This journa presents articles
on techniques and methodology
for the classroom teacher and
teacher trainer; aso some back-
ground theory, linguistic analy-
sis, and philosophical discussion

about the profession. Articles are

Anne C. Newton, United States
Editor

Room 321

301 4th St. SW.

Washington, D.C. 20547

U.SA.

by and for a worldwide readership.

Each October issue contains a re-
corded disc of authentic ord lan-
guage for listening practice.

February 1986

Information Agency

English Today

English Today isan inter-
national review of the English
language. As such it is a maga-
zine rather than a learned jour-
nal, providing authoritative and
entertaining features on al as
pects of the language, including
varieties, usage, grammar, lexis,
etymology, literature(s), etc., as
well as a forum for correspond-
ence, interviews and book re-
views. Its contributors are ex-
perts in their fields who can
also write compactly and in-
formatively for the genera
interested public. ELT mate-
rial is aso included from time
to time.

Dr. Tom McArthur
22-23 Ventress Farm
Court

Cherry Hinton Road
Cambridge CBI 4HD
England

Cambridge
University Press

Cambridge University £9 (UK)
Press (4 issueslyr.)
The Edinburgh Building ¥ 4,700

Shaftesbury Road
Cambridge CB2 2RU
England

or

32 East 57th St

New York, New York 10022
U.SA. (or via any other
Cambridge branch)

The ESP Journal: An Inter-
national Journal of English
for Specific Purposes

The readers are professionals in
the field of English for specific
purposes. teachers, administra-
tors, materials writers, curricu-
lum designers, and researchers.
Topics such as the following are
treated from the perspective of
research and of practice: dis-
course analysis, needs assess-
ment, curriculum and mate-
rials, methodology, teacher
training, and testing and evalu-
ation.

Grace Stovall Burkart Pergamon Press
Dept. of Language and Inc.

Foreign Studies

The American Univer-

sity

Washington, D.C. 20016

U.SA.

Pergamon Press Inc.
Maxwell House

Foreign Language Annals
Foreign Language Annals deals
with articles of any aspects of

Patricia W. Cummings ACTFL,
Department of
Modern Languages

Fairview Park u.s.
Elmsford,NY, 10523 (2 issueslyr)
U.SA.

or ¥11,800
Pergamon Press Ltd.

Headington Hill Hall

Oxford OX3 OBW

England

ACTFL Comes with
P.O.Box 408 ACTFL

Hastingson-Hudson

any aspect of foreign language Box 6004 New York 10706 ¥10.400

pedagogy. Our readers include Northern Arizona U.SA.

teachers at al levels, and our University

content is evenly divided be- Flagstaff, Arizona 86011

tween “research” and “how- U.SA.

to” articles.

International Review of Professor Dr. Gerhard Julius Groos Journals Department $50/volume

Applied Linguistics (IRAL) Nickel Verlag Oxford University Press (4 issuesiyr.)
IRAL is devoted to problems  University of Walton Street

of genera and applied linguistics Stuttgart Oxford OX2 6DP

in their various forms, prefera- Department of English England

bly in the context of descriptive Linguistics

linguistics and language teach-
ing. The journa’s readers are
foreign language teachers, espe-
cially a universities and teacher
training colleges.
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1 year: $25 U.S.
2 years: $47.50
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:14’{ New from McGraw-Hill
I 'PATHWAYS TO ENGLISH

by National Council of Teachers of English

PATHWAYS TO ENGLISH provides a total system for effective
language teaching and successful language learning through its
integrated components.

STUDENT’S EDITION teaches how to communicate effectively through a balanced introduction of
language functions, structures and vocabulary in context

TEACHER’S EDITION provides easy, student-centered teaching techniques and extension activities
to personalize the language instructron.

WORKBOOKS provide enjoyable and challenging written reinforcement of new concepts learned in
each lesson The practice is contextualized for meaningful language learning.

CASSETTES are multi-voiced recordings by native speakers of English. They provide listening com-
prehension and pronunciation modeling practice.

Book 1, Welcome to Minesota Book 2, Mr. Sato :Businessman and sports fan
Book 3, A World of Health Book 4, Discovering China
Book 5, A Tour of the U S A. Book6, How We communicate

For further details please contact

McGraw-Hill Book Company Japan, Ltd.
(77Bldg) 14-11,4 chome Ginza, Chuo-ku, Tokyo
T104, Telephone:(03)542-8821
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HOW: English Teaching Jesus Alirio Bastidass ~ Asociacion HOW Magazine $14 U.S.
Magazine A. and Edmund0 Mora Colombiana de A.A. 877 (4 issueslyr.)
HOW: English Teaching Maga- HOW Magazine Profesores de  Pasto Narino ¥3,600

zine mainly publishes articles on A.A. 877 Ingles Colombia

ESL/EFL methods and tech- Pasto Narino (ASOCOP!)

niques. However, it welcomes Colombia (Colombian

articles about linguistics, psycho- Association of

logy, education and related aress, English Teachers)

with practical gpplications to lan-

guage teaching. The magazine is

directed to high school and univer-

Sty teachers.

Indian Journal of Applied Ujjal Singh Bahri, Bahri Publica=  Editor Individuals:
Linguistics Editor tions Pvt. Ltd. $35 U.S.
ZJDAL presents its readers with Indian Journal of ¥8,200

theoretical and methodological ~ Applied Linguistics

ideas and research from the sev- 57 Sant Nagar AILA/TESOL

era disciplines engaged in ap- Post Box No. 7023 Members:

plied linguistics, as well as re- New Delhi 110065 $20 U.S.

lated articles on sociolinguis- India ¥4,900

tics, fist/second language ac-

quisition and pedagogy, bilin-

gualism, language problems and

language planning. Articles of

strictly theoretical linguistic per-

suasion are outside its scope.

JALT Journal (Journal of the Richard Berwick The Japan J ALT Centrd Office ¥ 1,500/volume

Japan Association of Language  Andrew Wright Association of c/o Kyoto English Center (semi-annual)

Teachers) Co-editors Language Sumitomo Seimel  Build-

Areas of content include cur- Teachers ing. 8F

riculum, methods. and tech- C | Mansion #505 Karasuma-shijo Nishi-iru

niques, classroom observation;  Yamate-dori 1-28 Shimogkyo-ku

teacher education and training;  Showa-ku Kyoto 600

cross-cultural  studies; language ~ Nagoya 466 Japan

learning and acquisition; and Japan

overviews of, or research in, re-

lated fields. The readership in-

cludes members of the Japan

Association of Language Teach-

ers (50% non-Japanese), most of

whom teach English.

Journal of Language and Social ~ Prof. Howard Giles Multilingual Multilingual Matters Ltd. Individuas£ 11

Psychology c/o Multilingual Mat- Mattersl.td ¥4,100
A broad scope is intended, ters Ltd.

covering language and its relation Bank House

to socid cognition, identity, mo- 8a Hill Road

tivation and interpersona inter- Clevedon,

action. Language attitudes, first- Avon BS2 1 7HH

language acquisition are also England

within the purpose of the

Journal of Language and Social

Psychology.

Journal of Multilingual and Mr. Derrick Sharp Multilingual Multilingual Matters Ltd. Individuals:

Multicultural Development c/o Multilingual Mat-  Matters Ltd $22 U.S.
Research on multilingualism ters Ltd. ¥5.300

and multiculturalism in the areas Bank House
of education, linguistics, psycho- 8a Hill Road

logy, and sociology. Clevedon,
Readership: Researchers in the  Avon BS21 7HH
above areas, as well as teachers  England

and administrators.
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Lancaster Practical Paper in Lancaster Practical Vols.1to 4: Subscription not available Vols. 1 and 3: £4
English Language Education Papers in E.L.E. Institute for ¥,800
Detailed and practical exem-  Indtitute for English ~ English Language Vols. 2 and 4: £7
plification of materids, class- Language Education  Education ¥2,800
room activities, tests, teacher- University of Lancaster Vols. 5: £5.50
training procedures, curriculum Lancaster LA 1 4YT  University of ¥2,300
design and evaluation issues, England Lancaster
underpinned by applied linguis- Vol. 5 onwards:
tics theory. Usudly innovative. Pergamon Press
Readers are gpplied linguistic Ltd.
practitioners in the areas of
curriculum and syllabus design,
materials design. test construc-
tion, teacher training, applied
linguistic research.
Language Learning Dr. Alexander Guiora The University Mrs. Ellyne P. Monto $20
Language Learning publishes  Editor, Language of Michigan Business Manager (4 issueslyr.)
research articles and theoretical  Learning Language Learning £4,900
discussions in applied linguistics Department of Department of Linguistics
of potential interest to those Psychology 1076 Frieze Bldg.
concerned with the learning The Universitv of Haifa The University of
acquisition of second/foreign 31999 Haifa Michigan
languages. |srael Ann Arbor, Michigan 48 109
U.SA.
Prof. John A. Upshur
Editor, Language Learning
Concordia University
TESL Center
1455 De Maisonneuve Blvd. W
Montreal, Quebec
Canada H3G IM8
Language Learning and Commu- Dr. Jack C. Richards ~ John Wiley Subscription Dept. $40
nication Department of E.SL. & Sons John Wiley & Sons (3 issuesiyr.)
Provides a forum for scholars 1890 East-West Road 605 3rd Avenue 9,200

and teachers to discuss the learn-
ing and teaching of Chinese and
English, and seeks an exchange
of ideas and experience between
the Chinese and Western tradi-
tions of language learning and
teaching. Articles are published
in Chinese and English.

Universitv of Hawaii
Honolulu, Hawaii 96822
U.SA.

Dr. Cheung Y at-shing
English Department
The Chinese University
of Hong Kong

Shatin, N.T.

Hong Kong

New York, New York 10158
USA.

The Language Teacher Deborah Foreman- The Japan JALT Centrad Office Subscription

Monthly newsmagazine of The Takano Association of c/o Kyoto English Center  ¥4,200
Association of Language  Hiroshima Jogakuin Language Sumitomo Seimei Bldg. ~ With membership

Teachers, with feature articles, College Teachers Shijo-Karasuma ¥6.000

book reviews. how-to column 4-| 3. Ushita Higashi Nishi-iru, Shimogyo-ku

as well as announcements and Hiroshima 732 Kyoto 600

news about local chapter meet-  Japan Japan

ings for the JALT membership

of native and non-native speakers

of English and for the ELT public

throughout Japan.

Language Teaching Vaerie Kinsdla Cambridge Cambridge University Individuals: £ 14

Language Teaching helps peo-
ple concerned with the teaching
and learning of languages keep
up to date with the latest find-
ings in research, language stu-
dies, applied linguistics and
linguistics which are of profes-
siona interest. The journa pro-
vides objective summaries in

Centre for Inform.
ation on Language
Teaching and Re-
search

Regent’s College
Regent's Park
London

England

University Press

Press

The Edinburgh Building
Shaftesbury Road
Cambridge CB2 2RM
United Kingdom

¥4,700

(cont’d on ncxt page)
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(cant'd from previous page)
English of current articles se-
lected by experts from nearly

400 journals

Language Testing Arthur Hughes Edward Arnold Cambridge University Individuals:
Language Testing provides a Don Porter (Publishers) Press $30 U.S.

forum for the exchange of ideas Ltd. The Edinburgh Building  ¥7,100

and information between peo- Language Testing Shaftesbury Road

ple working in the fields of first Dept. of Linguistic Distributed in  Cambridge CB2 2RM

and second language testing and  Science United States  United Kingdom

assessment. These include re- University of Reading and Canada by

searchers and practitioners in Whiteknights Cambridge

EFL testing, ESL testing, moth- Reading RG6 2AA University Press
er-tongue testing, assessment in  England

child language acquisition, and

language pathology.

Modem English Teacher Susan Holden Modern English Marston Book Services £8.50
MET is a magazine of practicd Modern English Pub-  Publications Box 87 ¥3,300

ideas for classroom teaching lication Ltd. Ltd. Oxford OX4 1 LB

(EFL and ESL) written by Box 129 England IATEFL

teachers al over the world. Oxford OX2 8JU Members:

England ¥2.800

The Modern Language Journal David P. Benseler National Fed-  The Modern Language Individuals: $13
The MLJ is devoted primarily ~ The Modern Language eration of Mod- Journal ¥3.400

to methods, pedagogica re- Journal ern Language  Journa Division

search, and topics of professon- Dept. of German Teachers University of Wisconsin

al interest to al language teach- Ohio State University Associations Press

ers, publishes pedagogica arti- Columbus, Ohio 432 10 114 North Murray Street

cles, reports, teaching tips, U.SA. Madison. Wisconsin 53715

news, current advertisements, USA

and occasiond articles on the
scene in Washington, DC, as it
relates specifically to foreign

language researchers, teacher:,

and students.
MST English Quarterly The MST English The Manila Editorial office $5

Generd content includes arti-  Quarterly Public Second- (4 issueslyr.)
cles and lesson plans fucusing on Office of the Supervi- ary Teachers of ¥ 1.600
improvement of instruction in sors of Secondary English

English methods, techniques, English Manila Sci-
strategies, with a little of theory ence High School
and current developments in Taft Avenue
second language teaching. The Manila

articles are especialy chosen for Philippines

their usefulness to the secondary

school teacher of English in the

Divison of City Schools, Manila,

Philippines.

NABE Journal Eugene Garcia National NABE Free to members
The NABE Journal encourages College of Education Association for 1201 16th Street, N.W. (membership-

the submission of articles of Bilingual/Bicultural Bilingual Edu- Room 405 $35/yr.)

general professional significance Education Center cation (NABE) Washington, D.C. 20036 ¥8,280

to hilingual education. Articles  Arizona State U.SA.

may focus on such aress as in- University

structional methods and tech- Temple, Arizona 85287
niques, language planning, psy- U.S.A.

chology and sociology of bi-

lingudism, relevant research in

such related fields as linguistics,

anthropology, ethnic studies,

psychology, sociology, educa-

tion, or language art,
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Practical English Teaching Sheila Borges Mary Glasgow
PET contains practical teach-  Practical English Publications
ing idess, plus useful background 140 Kensington

information, for teachers of EFL Church St

in secondary schools. The maga= London W8 4BN

zine is @med a teachers who are England

non-native speakers of English,

and who teach medium to large

classes of students within the 9-

19 age group. Each issue contains

several pages of lesson materia

for direct use in class.
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Mary Glasgow Publica LI2
tions Y 5,100
Practical  English Teaching
Brookhampton Lane

Kineton, Warwick CU35 OJB
England

Problems and Experiences in Wanda Colosmo La Nuova Itdia La Nuova Itaia $10
the Teaching of English Sirio Di Giuliomaria ~ Oxford Univer- Via Ernesto Codignola (4 issueslyr.)

Our journa is written in Eng-  Simon Murison-Bowie sity Press
lish in order to give a wider cir-
culation to current Italian re- La Nuova ltalia
search, both practicd and the-  Viale Carso 46
oretical, and to discussions of 00 195 Roma
teacher's experiences. Its read- Italy
ers are mainly teachers of Eng-
lish in secondary schools and
universities and people inter-
ested in ELT methodology.

50018 Scandicci (Firenze) ¥2,700
Italy

Reading in a Foreign Language  Ray Williams and Language Editorial office £9 airmail
The journa publishes articles  Alexander Urquhart Studies Unit (2issueslyr.)

concerning both the practice and Language Studies Unit University of

theory of learning to read and University of Aston Aston in

teaching reading in any foreign  in Birmingham Birmingham

or second language. The over- Gosta Green England

riding objective of the journa Birmingham B4 7ET

is to make a positive and prac- England

tical contribution to improve-

ments in standards of reading

a foreign language. The jour-

nal’s readership includes teach-

ers, course planners, textbook

writers and researchers.

REALC Journal: A Journal of  Dr. Teodoro A. SEAMEO Re-  Editoria office $9 U.S. outside

Language Teaching and Research Llamzon giona Language Southeast Asia

in Southeast Asia SEAMEO Regiona Centre ¥2.500
RELC Journal presents infor-  Language Centre

mation and ideas on theories, 30 Orange Cover Road

research, methods and materials, Singapore 1025

related to language learning and Republic of Singapore

teaching. Articles, book reviews,

review articles and forums are

aimed a language education

personnel and researchers as

well as readers interested in the

field of applied linguistics.

Second Language Research (For- Dr. M. Sharwood Edward Arnold Edward Arnold L25

merly In terlanguage Studies Smith or 4 1, Bedford Square (2 issues/yr.)

Bulletin) Dr. J. Pankhurst London WC 1B 3DQ ¥8.700
This journa covers research Faculty of Letters Great Britain

into acquisition of non-native University of Utrecht
languages without reference to c/o English Dept.
any application thereof: the Oudenoord 6

focus Is on exploring links be- 35 13 ER Utrecht
tween this field of research and  The Netherlands
related theoretical disciplines

such as psychology and lingus-

tics. Topics related to language

teaching and language testing

methodology are not included.

(cont'd on next page)
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Albert Valdman
Ballantine Hall 602
Indiana University

Studies in Second Language
Acquisition
Studies_in Second Language
Acquisition isajourna of inter- Bloomington,
national scope with a worldwide Indiana 47405
readership. Devoted to problems U.SA.
and issues in second language
acquisition and foreign language
learning, each volume-beginning
with volume ‘Jcontains three issues,
one of which is devoted to a single
theme or topic. The other two issues
contain theoretically-oriented papers,
reports and empirical research or dis-
cussions with pedagogical implications,
research notes, review articles, and

Cambridge Cambridge University Individuals: L 13
University Press Press (3 issueslyr.)
The Edinburgh Building  ¥4,700

Shaftesbury Road
Cambridge CB2 2RM
United Kingdom

reviews.

System Norman F. Davies Pergamon Press Pergamon Press Ltd. Individuas: $15
System is devoted to the the-  Dept. of Language Headington Hill Hall (3 issueslyr.)

ory and methodology of lan- and Literature Oxford OX3 OBW ¥3,700

guage teaching and learning. It University of Linkoping England

also has a particular interest in 581 83 Linkoping

the applications of technology = Sweden

and systems thinking to ELT.

Its readership includes applied

linguists, teacher trainers, edu-

cational technologists and prac-

tising teachers.

TESL Canada Journal Patsy M. Lightbown  TESL Canada Within Canada $16
TESL Canada Journal publish- TESL Canada Journal Federation TESOL Canada ¥4,000

es aticles related to diverse as  McGil University Association

pects of the teaching and learn- 3700 McTavish

ing of ESL/EFL including syl- Montreal, PQ Outside Canada:

labus and curriculum design, Canada H3A 1Y 2 Subscriptions Secretary

testing and evaluation psycho- (same address as editor)

linguistics, teacher training,

methodology and computer-

assisted learning. Preference is

accorded to manuscripts of

relevance to Canadian readers.

TESL Reporter Lynn E. Henrichsen.  Communica Circulation Manager Complimentary
The TESL Reporter deals Editor tions and Lan- TESL Reporter upon request

with practical application of TESL Reporter guage Arts BYU-HC Box 1830

TESL/TEFL theory and innova BYU-HC Box 1830

Laie, Hawaii 96762

Division

Laie, Hawaii 96762

tions. Articles explain and criti-
caly examine a wide variety of
methods, techniques, materials,
and issues, but they al have one
thing in common-a pragmatic

perspective. Manuscripts are se-
lected on the basis of their use-
fulness to classroom teachers.

Brigham Young U.SA.
Universtiy-
Hawaii Campus

U.SA.

TESOL Quarterly

The TESOL Quarterly, direct-
ed toward researchers and teach-
ers concerned with issues in the
learning and teaching of ESFL
and of SESD, publishes articles
which are cross-disciplinary and
which bridge theory and practice
in the profession. Topics include
the psychology and sociology of
language learning and teaching;
curriculum design and develop-
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Prof. Stephen Gaies Teachers of Only through membership Regular

Editor, TESOL Quar-  English to in TESOL. Contact: Membership: $33
terly Speakers of TESOL ¥11,500
Dept. of English Other Lan- 201 D.C. Transit Building

University of guages Georgetown University Student

Northern lowa (TESOL) Washington, D.C. 20057 Membership:

Cedar Fdls, lowa 50614 U.SA. $16.50
U.S.A. ¥6.500
(4 issueslyr.)

(cont'd on page 36)



PERGAMON MEANS BUSINESS

English

A CASE FOR BUSINESS
ENGLISH

Michel Pote, Derek Wright, Armel Esnol.
Gerald Lees and Gerard Soulieux

Fifteen Case Studies specially prepared for the
language classroom and supported by
“Business Briefs”. which provide background
information for the cases.

A Case for Business English is designed for
business schools, universities and language
schools teaching business English. The
material provides work for 100 class hours and
Is usable with small, medium and large groups,
and has been extensively classroom tested.

The teacher's book contains overall guidance
and notes on each exercise and activity
together with a tapescript for the dialogues
reproduced on one audio cassette.

0080310486h Student’s Book ¥ 2.360
Spring 1985

0080310494h Teacher's Book ¥ 2,360
Spring 1985

0080310508a Cassette¥ 3,820
Spring 1985

ENGLISH FOR NEGOTIATING

James Brims

English for Negotiating consists of two books
designed to be used together for pair and group
work. It IS sultable for use with students at
intermediate level and above.

The central aim of the books is to motivate practice
in spontaneous self-expresslon through Information
exchange and negotlating exercises. Practice is also
provided In fluency and accuracy of speech,
listening and reading, while allowing for
development of vocabulary and mastery of useful
phrases. The books contatn seven units on the
following themes. oil, transport. a takeoverbtd, a
bank loan, an environmental problem, choosing a
computer expert and Industnal relations.

0080304680f Book ¥ 1,870
0 08 030470 2 f Book A ¥ 1,150 1981
1982 00803046992 Cassette ¥3.820
008030471 Of Book B ¥ 1.150 1981
1982
Distributor

@> PERGAMON PRESS

Headington Hill Hall,
Oxford OX3 OBW, England

JAPAN PUBLICATIONS TRADING CO., LTD.

1-2-1, Sarugaku-cho. Chiyoda-ku. Tokyo 101, Japan
Phone (03) 292-3755

BUSINESS ISSUES

Materials for Developing Reading and Speaking
Skills for Students of Business English
Nick Brieger and Jeremy Comfort

Business Issues provides classroom or self
study practice for adult learners at post-
intermediate level and above, either in or
training for management posts. Twenty units
examine themes of international interest,
presented through articles taken from leading
business journals. These articles are used as a
basis for a variety of activities to develop
reading skills, vocabulary and communication,
and cover a wide range of topics of general
and specific interest to present and future
managers.

0 08 030472 9 f * 1985 ¥ 2.020

BUSINESS CONTACTS

Nick Brieger. Jeremy Comfort, Steve Hughes and
Chris West

Business Contactsisdesigned to give practice in
Communication skills for the student who has a
professional need for English in commercial or
Industrlal fields The materialis almed at learners of
lower intemediate level and above who wish to
revise their language or re-apply It in a bustness-
context

Each unit in the book examines a key language area,
either grammatical, notlonal or functlonal, through
alistening passage and a related information
transfer exercise After practice of the items
Introduced. students ar-e encouraged to develop
their productive oral skills through role play,
problem-solving activities or discussion topics
Business Contacts provides practical language
activities deslgned by experienced teachers to
meet the needs of people requiring English in
commerce and business.
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ment; instructional methods,
materials, and techniques; test-
ing; professiona preparation;
language planning; and profes-
siona standards.
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World Englishes: Journal of

English as an International and

Intranational Language University of lllinois
WE focuses on the forms and ~ Urbana, Illinois 6 180 1

functions of native and non- U.SA.

native varieties of English in

diverse culturad and sociolin-

gustic context. Emphasis is on

original datarbased research with

a theoretical orientation, address-

ing issues in linguistics, liter

anaysis, and teaching method-

ology relevant to English as a pri-

mal?/ or additional language, par-

ticularly in multilingual settings.

Braj B. Kachru
Dept. of Linguistics

Pergamon Press Pergamon Press Ltd.

Individuals: $25

Headington Hill Hall ¥6,000
Oxford OX3 OBW
England IATEFL

Members: ¥3,200

MyShare

As Language teachers, we all come up with our share
of ideas and activities. We also use our share of ideas
from other teachers. My Share is your opportunity to
share your ideas and activities. Articles dealing with
activites for classroom application should be submitted
to the My Share editor: Marc Helgesen, New Day
School, 2-15-16 Kokubuncho, Sendai 980. Articles
should be based in principles of modern language
teaching and must follow JALT manuscript guidelines.
Please include a 25-50 word biographical statement.

TEACHING COMPOSITION
AS COMMUNICATION

By Stuart Luppescu

"

“Writing should be used to produce artifacts.
~ Frank Smith

The emphsis in language teaching has focused
on teaching language as communication. In
other words, language use in the classroom
should be meaningful, purposeful, and authen-
tic. A common way of implementing this is
to set up an information gap - that is, arrange
it so that one student has information that
the other student does not have, needs, and
must get.

However, in the composition class, the com-
municative approach has largely been ignored.
Also, the typical composition assignment is
something like “Write a two-page essay compar-
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ing and contrasting life in the city with life in
the country.” Then the students hand in the
papers and the teacher reads them, corrects
them, makes comments, and hands them back.
This is not a totally useless exercise. but it
certainly is not communicative.

In devising communicative composition act-
ivities, | have been guided by a few assumptions
which | have taken from various people in
the field.

1) Writing is a discovery process. In teaching,

the focus should be on this process rather
than just the product. Telling students to write
a “compare and contrast” essay is focusing
on the product. Since writing is discovery,
how can the students know what the structure
of the essay will be like until they have gone
through the writing process?

2) Peer feedback on writing can be valuable
if the peers are given specific. reasonable
tasks. Telling students to “evaluate” the
other students’ papers usually results in
comments such as “It's nice” or “I like it,”
which are not very vauable to the writer.

3) Students write better if they arc committed
to their writing. Giving the students a writing
assignment that only the teacher will read,
on a topic that may not be relevant to the
students, will probably not produce much of
a feeling of commitment in the students.

4) In the real world, no one ever writes without

a purpose.They want to communicate some-

thing.

=

5) The ideal exercise is one that is student-
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centered rather than teacher-centered. After
all, there is only one teacher and many
students: thus the teacher’s time and atten-
tion must be spread thinly to give all the
students some help.

6) Interaction is a necessary condition for
language learning. This should also apply
to learning to write the language.

71 Student self-correction is preferable to teacher
correction. Written correction by the teacher
has been demonstrated to have little, if any,
effect on a student’s writing. Self-correction
is likely to make more of an impression.

8) Languagc learning is much more effective
when the focusis off the language itself, and
on doing something with the language. Using
written language to accomplish something
is better than just manipulating the language
purposelessly.

| have tried to come up with some writing
activities that take these assumptions into
consideration. None of them incorporate all
of these assumptions, but | hope that these
examples will stimulate teachers to generate
their own activities that are relevant to their
own students’ needs, and are appropriate to
their level.

Each of these activities consists of a pre-
writing phase, a writing assignment, a peer
feedback phase, and a rewriting phase in which
the student uses the feedback received from
the other student(s) to rewrite the paper.

Finishing the Story

As prewriting exercises, the students could
read a story about a dangerous situation. The
students should try to recall some dangerous
situation they were in and how they felt in
the situation. Then the students write about
dangerous situations they were in. However,
each student must keep the ending of the story
(i.e. the resolution, how the student got out
of the danger) on a separate piece of paper.
After that, the students exchange papers and
read about each other’s dangerous situations,
minus the endings. The reader imagines how
the writer got out of the dangerous situation,
and writes an ending. The reader and the writer
compare their versions of the ending. Then
the first student rewrites his story, taking into
consideration the reader’'s interpretation of
the dangerous situation.

The Obituary

For prewriting activities, the students read

February 1986

an obituary or short biographical sketch of
a famous person- As they read, they take
notes in the form “Date - Event.” Then the
students divide into pairs. They imagine it is
now 50 or 60 years in the future, and one of
them is very famous person and has led an
exciting, fascinating life; the other student
is a magazine reporter and is interviewing this
famous person. As the reporter interviews
the famous person, she takes notes in the “Date
- Event” form. Then the reporter, using the
notes, writes up the result of the interview
as if it were an obituary or biographical sketch.
Finally, a third student reads the paper and
takes notes as in the first phase, Following
that, the reader compares her notes with the
ones used by the reporter to write the essay.
Any discrepancies between the two sets of
notes should be taken into consideration when
the student rewrites the essay.

Flow Chart and Process

The class can begin this activity by reading
about computers and computer programming?.
Following that, the students learn how to
draw and interpret simple flow charts’. Then
the students draw a flow chart of some step-
by-step process that they regularly perform.
This may be checked by the teacher at this
point. Then the students, using their own flow
charts, write essays describing the processes.
When this is complete, the students exchange
papers. Each student reads the other’'s paper
and constructs a flow chart corresponding
to the process described in the essay. Finally,
they compare the flow charts. Any discrep-
ancies should be considered when the student
rewrites the essay.

A Trip across the United States

To begin, the students read a story about some-
one’'s trip across the United States (or some
other country). As they read, they should
locate the places mentioned in the story and
try to trace the traveller's route on a map*
Then individual students decide on the itinerary
of a trip that they would like to take. The
students mark the route on the map. Then,
following the route drawn on the map, the
students write stories of the places they visited,
what they saw, what they ate, omiyagc they
bought, etc. The teacher may have to act as
a reference during this stage. When this activity
is done, the students exchange papers and
read each other's stories about their trips. As
they do this, they locate the geographical loca-
tions on the map, and attempt to trace the trip
route. When they are finished, they compare

the routes they have drawn. Discrepancies.
(cont d on next page)
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as usual, are taken into consideration in re-
writing.

I hope these examples will stimulate and
encourage teachers to develop more writing
exercises that enable the students to accom-
plish something meaningful through writing,
instead of just handing their essays in to the
teacher for correction. | have found that the
students enjoy these exercises; furthermore,
they seem to be stimulated by them and seem
to put more energy into their writing than
they ordinarily would. In fact, they even seem
to learn something of what writing is actually
about.

Footnotes

1 Useable texts of this sort may be found in unit
6 of sonka, Amy. Skillful Reading. Englewood
Cliffs, NJ: Prentice-Hall, 1981.

2 An appropriate reading selection may be found
in unit 9 of Zukowski/Faust, Jean, et.d. In Con-
text. New York: Holt, Rinehart and Winston,
1982.

3 1 have found the exercise on flow charts on pages
212 -214 of In Context useful for this.

4 The story, map, and exercises on pages 92 - 97
of In Context can be used for this.
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Chapter
Presentation
Reports

Chapter reports on presentations are to be 150-250
words, typed double-spaced on A-4 size paper, and sub-
mitted to the Editor by the first of the month preceding
publication. Longer reports can be considered only
upon prior consultation with the Editor.

NAGOYA

THE NATURAL APPROACH

By Scott Petersen,
Nanzan University

JALT-Nagoya featured Krashen’s Natural
Approach at the well-attended November meet-
ing. The two-part presentation included dis-
cussion focused on Krashen's theory of second
language acquisition and a demonstration of

-Haetnemann Guided Readers-

“It is hard to praise these books too highly”

The Language Teacher

OVER 5 MILLION COPIES SOLD

An Outstanding Series of Lively Language Paperbacks

The Heinemann Guided Readers Series

@ Provides a wide range of stories (over 80 titles) which appeal to students of all ages and

tastes.

@ The four levels are graded in terms of ‘information load’ as well as controlling language

structures and vocabulary levels.

@® It's a series your students will wantto read because your students will find that they are

books which they can read.

@ Four levels: Beginner, Elementary, Intermediate, Upper.

Cassettes available for 19 of the stories.

For further information contact:
Roger Ahlberg, Japan English Services Inc.
48-2 Minamidama, Oami Shirasato-machi, Sambu-gun, Chiba-ken, Japan 299-32

Distributed by: Yohan WPDA, 3-14-9 Okubo, Shinjuku-ku, Tokyo 160
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the Natural Approach using Russian as the
target language.

As many know, Krashen's theory of second
language acquisition consists of five interrelated
hypotheses: @) acquisition-learning, b) natural
order, ¢) monitor, d) input, and € affective
filter. The presenter gave an overview of these
hypotheses but with greater attention to the
input hypothesis, which is based on the idea
that people gain ability in a language only
by receiving comprehensible input (under-
standable messages).

Petersen’s demonstration of the Natural
Approach basically involved two types of ac-
tivities. In the first type, which can be de-
scribed as TPR (Total Physical Response),
he give simple verbal commands in the target
language to selected participants, to solicit
their performance of certain actions. His com-
mands were accompanied by various visual
cues including gestures and realia to make
the input comprehensible. The second type
dealt with activities using numbers. After the
introduction of a few numbers in the target
language, th participant-learners competed in
grabbing the correct number card from among
those scattered on the table in front of them
as numbers were randomly called out. Another
activity involved aural discrimination of the
numbers by using recorded authentic material.
In some of these activities, the participant-
learners were divided into two opposing teams
to encourage competition.

Although not explicitly stated the presenter,
through his demonstration, successfully showed
that Krashen's views on second language ac-
quisition provide solid theoretical foundations
for the efficacy and validity of Terrell’s ap-
proach.

Reported by Kurumi Mimi Watanabe

DECEMBER MINI-PRESENTATIONS

By Jim Matchett,
Ledey Geekie and Kim Hirose

At our pre-bonenkai meeting we had three
interesting speakers to enlighten and enliven
us. First, Jim Matchett introduced us to “talk
and listen,” “square dance” and other activities
he is using with junior college students, and
to Nagoya Encounters, written by him and
a colleague to incorporate such activities. We
all enjoyed “Scavenger Hunt,” a variation of
“Find Someone Who.” Jim has found these
activities useful in developing his students’

February 1986

ability to converse more freely.

Lesley Geekie then made an impassioned
plan for greater use of readers. She cited Kra
shen's argument for more comprehensible
input and stressed the value of extensive reading
(of interesting, relatively easy books), plus
some intensive reading in class, for developing
a grasp of textual organisation and acquiring
a natural use of vocabulary, idioms and struc-
ture.

Finally, Kim Hirose's presentation, and
the response from participants, dealt with
the reluctance of some teachers and admin-
strators to accept visiting foreign teachers -
“Who will take care of the foreigner?” - and
the contrasting enthusiasm of the students.
Participants agreed that even short visit stimulate
students' interest in English.

Reported by Richard Baker
Cbukyo University

OSAKA

AFFECTIVE INTERACTION
THROUGH
HUMANISTIC TECHNIQUES

By Charles W. Gay,
Temple University Japan

Dr. Gay, a JALT-Osaka's November meeting,
explained the importance of interaction be-
tween the people-the students and the teach-
er-in the classroom. Too often we forget how
important sharing ourselves and our experiences
can be to us, and how valuable our humanity is
in a learning Situation.

For teaching to be a worthwhile and reward-
ing experience, teachers must bring enjoyment
into the classroom for the students, and also for
themselves. Neither the confines of the classroom
desk arrangement nor the rigidness of the text-
book should be allowed to inhibit humanistic
exercises into the curriculum.

Humanistic exercises can be developed and/or
created to match the content of the language les-
son. The criteria for developing humanistic activ-
ities are as follows: both linguistic and affective
goals should be set. There is no precise recipe,
and the best rule of thumb is that the more af-
fective goas that can be met by the activity, the

(cont'd on next page)
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(cont'd from previous page)
more humanistic the exercise is. Gay encouraged
teachers to try and develop their own humanistic
exercises as part of the pedagogica bag of tricks
that all educators need to round out and refine
their teaching technique.
Reported by Madeeine Adkins
Language Resources

TOKYO

USING POETRY FOR
LANGUAGE PRACTICE
IN THE EFL CLASSROOM

By Anna Marie Malkoc,
USIS-Eastern Europe

Malkoc began her presentation at the No-
vember meeting with some background on
her book On Wings of Verse. Requested to
give a course in the pronunciation of Amer-
ican English to a group of university students,
she decided to supplement standard pronun-
ciation manuals with poems to provide more
interesting contextualization of the sounds.
Using poems selected for their suitability as reci-
tation pieces she developed choral reading exer-
cises and recitations were conducted in the
manner of choral singing. With this type of
exercise she found that many problems in
pronunciation and intonation could be dealt
with.

Noticing some attention had been given
to new vocabulary and grammatical structures
encountered and a brief discussion of the mean-
ing of the poem, she became aware of the pos-
sibilities of extending the use of poetry, and
began to develop materials to include compre-
hension questions and writing exercises extend-
ing from simple paraphrase to interpretive
essays. The poems thus became the focus of
integrated teaching units.

Several choral reading exercises demon-
strated with the participants were particularly
impressive in the achievement of total group
involvement in an intense and satisfying learning
experience.

OBSERVATION OF A COMPANY
LANGUAGE PROGRAM

Sumitomo Metal Industries hosted the De-
cember meeting of the Tokyo Chapter at their
offices in Otemachi where members of the
staff described the In-House International
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Business Communications Program. Special
courses and seminars were described by the
staffers in charge: business letter writing, tech-
nical writing and effective communication
skills. Communication problems encountered
with students in the company were explained:
in written communication it was the struc-
turing of information; in oral communication,
the control of tone. At the International Business
Communications Program evolved from the
previous, more conventional one of plain “Eng-
lish language teaching,” there was a correspond-
ing shift in emphasis from evaluation as measured
by a test score to assessment of functional
capabilities in a student profile.

Although company language programs are
specifically geared to company needs, the con-
stant research and development applied to
new materials and teacher training is making
a valuable contribution to ESL/EFL in general.

Reported by George Deutsch

YAMAGATA

SOME USES OF THE O.H.P.
IN LANGUAGE TEACHING

By James Barlow,
Mombusho English Fellow

The Yamagata Chapter of JALT held its
final meeting of 1985 on Sunday, December
15. First. we had the election of officers for
1986, and then Paul Stern, our President, re-
ported on the October meeting of the national
JALT Executive Committee. After that, Mr.
James Barlow gave us a practical presentation
on the overhead projector. Barlow’s two-hour
presentation included a wide variety of acti-
vities: for example. teaching songs, writing
and making stories, teaching new vocabulary,
etc. As an “M.E.F.“, he visits a lot of junior
and senior high schools, and he seemed to
understand Japanese schools and students
very well.

Reported byAyako Sasabara
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ENGLISH IN A NEW
DIMENSION...

...VIDEO
ENGLISH

...is a modern development providing professional
software to match the new technology in language
learning.

..1s a natural way for your students to learn
language in a social context.

...Is straightforward and interesting for students...
by involving them in full participation at each
stage through role-play and discussion.

...and teachers...

by giving the opportunity to guide rather than
instruct and spend time with individual groups
within a class rather than a class en masse.

...Is a great incentive because the target
language is shown in real-life settings where
theory gives way to practical use.

VIDEO ENGLISH OPENS
YOUR EYES

Video English has been developed by the British
Council and Macmillan Publishers to provide your
students with realistic material showing ordinary
people using English in their everyday lives. Both
culture and language can be learnt in a natural,
easy way through video.

Rigorous testing throughout the world combined
with the expert and professional reputation of the
British Council makes Video English of real value
to all who wish to encourage spoken and written’
English and culture throughout the world.

For further details please contact:

MACMILLAN SHUPPAN KK
Eikow Building, 1-10-9 Hongo,
Bunkyo-ku, Tokyo 113
Telephone (03) 816 3756

rIHE
BRITISH
COUNCIL

ubhhers
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YOKOHAMA

USING VIDEO IN THE CLASSROOM

By Mark Twemlow,
International Learning Systems, Japan

Do you use your video in your classroom? If
not, you could be missing out on a beautiful
friendship. This was made obvious to many at
the November meeting of the Yokohama chap-
ter.

Twemlow opened his presentation by playing
a portion from a Chinese language video pro-
gram. We were not impressed. Twemlow’s point
was that, athough it might look like a television,
you can‘t just turn it on like a vacuum cleaner
and expect it to have some productive effect on
your students. Making friends with your video
means learning how to use it to help you teach,
rather than trying to let it substitute for you.
Some of his practical suggestions were that teach-
ers should get to know the video equipment be-
fore using it in the classroom. They should know
how to clean the playback head inside the deck,
and how to make any necessary adjustments to
get a good quality picture. Although regular TV
nrogramming can be used effectively in the class
room, Twemlow recommends commercially-pro-
duced materials. because the language level is
controlled, input is organized and the materia is
usually recycled and developed, even with ad-
vanced, authentic programs.

Since video is an aid to teaching, and not a
substitute, Twemlow suggested using other ma-
terial to emphasize a point, or introduce a struc-
ture or vocabulary item. Posters, games, news-
paper articles and follow-up exercises are useful
for this. Scripts, which are often available for
video programs, can be used as reading practice,
review, or to highlight structures and vocabulary
before, during or after using the video sequence.

One final point which Twemlow stressed was
to avoid overusing video. Short sequences (30 to
90 Seconds) alternating with short work periods
(i.e., pair work, role-playing) keep the pace mov-
ing and the students attention focused.

Reported by Robert E. Hart
Kanto Girls High School

1986 TESOL SUMMER INSTITUTE
JULY 7 - AUGUST 15
UNIVERSITY OF HAWAII AT MANOA

A RAINBOW OF PERSPECTIVES IN TESOL
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JALT
UnderCover

COMMUNICATING EFFECTIVELY IN
ENGLISH: ORAL COMMUNICATION
FOR NON-NATIVE SPEAKERS. Patricia
A. Porter, Margaret Grant and Mary
Draper. Belmont, Calif: Wadsworth Pub.
Co. 1985. 230 pp. (Instructor’s Manual
available )

This is a book...in fact, a pretty good one.
Communicating Effectively in English is for
advanced learners who wish to develop public
speaking skills. The reader is undoubtedly
aware that the “textbook controversy,” which
began with or | should say, was intensified
by Richard L. Allwright’s article (ELT Jour-
nal, 1981, 36-1: 5-18) is still quite with us.
Textbooks, it often seems, are disappointing
_ or a least those beyond the beginning level
are. As Sylvia Dingwall reminded us in her
presentation at |ATEFL 1985 in Brighton,
England, textbooks all too often lose their
effectiveness in direct proportion to the in-
crease of level of the language being taught.
M s Dingwall, in her survey of 800 language
teachers in Switzerland, discovered that “
[texts] at higher levels were judged to be pro-
gressively worse than those at lower levels.”
She concludes that we need to realize that
teaching students of differing levels requires
teaching different skills and infers that text-
book writers very often do not do this. Another
inference that may be drawn is that for classes
at or above the intermediate level, teachers
should rely solely on their own intuitions and
professional competence, not upon a textbook.

Which brings me to the question, of what
value is this book under review? More specif-
ically, of what use, in the pedagogical environ-
ment of a Japanese university, is a book “de-
signed to help advanced-level, non-native speak-
ers of English...at American colleage?’ | must
admit that when | first read Communicating
Effectively in English, my impression was not
altogether positive. But when | began to use
it with my third year English major. its value
became clear. In conjunction with the instruc-
tor's manual, this relatively modest text begins to
shine. A real time saver for the teacher who,
up to now, has had to compose, scrounge and
duplicate materials for classes in advanced
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listening and spesking skills.

The book is built around eight Units. The
first addresses itself to the question of lower-
ing the affective filter and anxiety the students
(all of us) have about public speaking. The
rest of the units are “designed..to progress
from the least threatening format (an inter-
view) to small group work to panel present-
ations to the most threatening format (an in-
dividual presentation).” The instructor’'s manual
is a must, however. For example, in Unit 4, Ex-
ercise 5, the text says “your instructor will
give four introductions for a speech....” They
are only found in the manual (pp 27-28), so
without the manual the teacher would have
to prepare and design these four introductions,
one good and three needing improvement,
eg., “topic unclearly stated,* “topic intro-
duced too abruptly” and “style too formal.”

It must also be emphasized. however, that
the material has been designed for a multi-
cultural environment, classes which have stu-
dents from more than one country. Fortu-
nately some of the classes at my faculty are
blessed with just such an environment. In ad-
dition to Japanese students. there are stu-
dents from Southeast Asia, East Asia and Latin
America

Since the multi-cultural classroom is be-
coming more and more common at Japanese
national universities as the Ministry of Edu-
cation continues to promote student exchange
and study-in-Japan programs and the private
universities follow suit, and because it can
be such a time saver for the teacher, | believe
that Communicating Effectively in English
will find a steadily growing audience of appre-
cigtive users in Japan.

Reviewed by Ronald Gosewisch,
Nagasaki University

REVIEWS in BRIEF

KEEP TALKING. Friederike Klippel.
Cambridge University Press, 1984. 202
pp., [3¥2,500

Here the author has assembled 123 com-
municative fluency activities for language teach-
ing. The activities, which include warm-ups,
discussions, role plays, mimes and the like,
have a common goal: creating a situation in
which students enjoy using the target language.

Those who have used similar resource books,
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such as Drama Techniques in Language Learn-
ing by Maley and Duff (Cambridge Univer-
sity Press, 1978), will find some activities that
are familiar here. What sets this book apart
however is the format, which seems designed
for busy teachers who may not have time to
dwell on the more theoretical aspects of games.

Each activity is described in a very econom-
ical style (usually about 150 words) but all
necessary information is included. The descrip-
tions list the skills, grammar and/or language
functions which will be required as well as
the level for which the activity is appropriate.
There are also estimates of the time each will
take but these seem unnecessarily short. A
cross-referenced appendix makes it easy to
choose activities suited to the students level
and the day's lesson plan.

Perhaps the best feature of this book is
that handouts (where required) have been
prepared and are ready for photocopying;
the copyright has been waived. Because the
need for typing and pasting has been elimi-
nated, nearly all of these activities are avail-
able for use within minutes.

Only those teachers who object to such
exercises because they are interesting or fun
(surprisingly, some do) will not find some-
thing they can use here.

Reviewed by John Provo,
Dokkyo University

CULTURAL LINKAGES BETWEEN
JAPAN, UK, AND USA. Masami Asano
and Gaynor Dowd. Tokyo: Kinseido,
1984. 96 pp. Price: ¥1,100

| became excited when | read the title of
this book. Ah! At last, a book which promised
a cultural dialogue among three very different
and interesting countries.

Cultural Linkages between Japan, UK, and
USA does contain a wealth of information.
It is well-annotated with vocabulary definitions
in Japanese, and presents material in the forms
of translated newspaper reprints from the Daily
Yomiuri, conversations, and follow-up, dis-
cussion-style questions and answers.

| found the overall effect, however, some-
what confusing and haphazard. The main prob-
lems seem to lie in the qualitative variation
of letters to the Daily Yomiuri. In true news-
paper style, although very interesting, they
(cont‘d on next page)
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(cont'd from previous page)

roam a lot. ‘The “conversation” which follows
attempts to put the articles in a cultural con-
text, give them more depth or explanation,
and at the same time, pose throughtful ques-
tions to send classroom discussions off to a
flying start.

That’s ambitious — and so, | decided, was
the resultant “lesson,” which | ended up choos-
ing not to give to any of my large college fresh-
man classes. It was just too much material for
a single lesson (newspaper article, new vocabu-
lary, 3-4 page-long follow-up conversation at
the fluent-adult-native-speaker level, 15-20 voca-
bulary notes on the conversation, and occasional
maps or charts). Worse, nothing easily stood
aone. If you teach at a school where students
assiduously do their homework, this problem
might be overcome, but the book clearly wasn't
designed with my college students in mind!

What | did find interesting, though, was to
read through the book myself and pick up
interesting ideas for comparing, for example,
American, British, and Japanese marriages and
divorces, table manners, hen-pecked husbands,
attitudes toward second-hand goods, techniques
for climbing up the job or social ladder, at-
titudes about education of children abroad. and
patterns in committing suicide.

If you want to talk about any of these
topics in your classes, skimming through Cultu-
ral Linkages Will give you food for thought.

Reviewed by Madeline Uraneck,
Tokai University, Foreign Language Center

RECENTLY RECEIVED

The following materials have recently been
received from publishers. Each is available as a
review copy to any JALT member who wishes
to review it for The Language Teacher.

Notations before some entries indicate dura-
tion on the holding list; an asterisk (*) indicates
first notice in this issue; a dagger (1) indicates
third-and-final notice this month. All fina-
notice items will be discarded after 28 February.

CLASSROOM TEXT MATERIALY
GRADED READERS

*Byrne, Donn. Meet Captain Luki (“Roundabout
Readers’  series). Modern English Publications,
1985.

* ——- Captain Luki and the Green Planet (“Round-
about Readers’ series). Modern English Publica-
tions, 1985.

* —— Captain Lttki and the Red Robots (“Round-
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about Readers” series). Modern English Publica-
tions, 1985.

* ——— Captain Luki and the Sea People (“Round-
al%%USt Readers’ series). Modern English Publications,

*Byrne & Holden. The David Freeman Show (Student’s
Books. Teacher's books). Modern English Publica-
tions, 1985.

*Edwards. The Story of a Poet Priest. Macmillan Shup-
pan KK, 1985.

*McArthur. English Today 4 (Oct.-Dec. 1985).

Brieger & Comfort. Business Issues: Materials for
developing reading and speaking skills for students
of Business English. Pergamon, 1985.

Buschini & Reynolds. Communicating in Business.
Houghton-Miffin. 1985

Kitao & Kitao. American Reflections. Eichosha Shin-
sha, 1985.

tAzar. Fundamentals of English Grammar. Prentice-
Hall. 1985.

tBrockman & Kagen. Coping in English: Beyond the
Basics. Prentice-Hall 1985.

TCarrier. Business Reading Skills. Nelson, 1985.

TCarver & Fotinos. A Conversation Book: English in
Everyday Life, Book I. 2nd Ed. Prentice-Hall,
1985.

tCotton & McGrath. Terms of Trade: Spoken English
for Internationalbusiness (Four cassettes, text-
book). Arnold. 1985.

tDart,ESL Grammar Exercise Books 1 & 2. Prentice-
Hall, 1985.

TEllis & Ellis. Counterpoint (Beginners). Nelson, 1985.

TFletcher & Hargreaves. Good for Business. An inten-
sive course in business English. Harrap , 1983

tNewnes Complete Word Game Dictionary Newnes,
1985.

TShovel. Making Sense of Phrasal Verbs. Cassdll, 1985.

tWhite & Khidhayir. In Business (Teacher’'s book).
Harrap, 1983.

TEACHER PREPARATION/
REFERENCE/RESOURCE/OTHER

*Brumfit, ed. Dictionaries, Lexicography and Language
Learning (ELT Documents: 120). Pergamon Press/
British Council, 1985.

*Jones. Ken. Designing Your Own Simulations. Methu-
en, 1985.

NP - EIEAERm . VN, 1986
LLGF I S 11 [ O VAN e NN S ¥ 1986
Fe-- v T ULy D BRI e 1984

*Trimble. English for Science and Technology: a dis-
course approach (“Language Teaching Library”
Series). Cambridge, 1985.

Ahmad, et al. Computers, Language Learning and
Language Teaching (“New Directions in Language
Teaching” series). Cambridge, 1985.

McRae. Using Drama in the Classroom (“Language
Teaching Methodology” series). Pergamon, 1985.

tDawson. Teaching English as a Foreign Language:
A Practical Guide. Harrap, 1984.
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The Language Teacher also welcomes well-
written reviews of other appropriate materials
not listed above, but please contact the book
review coeditors in advance for guidelines. It
is The Languuge Teacher’s policy to request that
reviews of classroom teaching materials be based
on in-class teaching experience. Japanese is the
a_psgﬁlro riate_language for reviews of books pub-
| in Japanese. All requests for review copies
or writer's guidelines  should be in  writing,
addressed to: Jim Swan & Masayo Yamamoto,
Aoyama 8-122, Nara 630.

IN THE PIPELINE

The following materials are currently in the
process of being reviewed by JALT members
for publication in future issues of The Language
Teacher:

Aarts & Aarts -English Syntactic Structures.
Abdulaziz. et al. The Computer Book.
Aebersold. Critical Thinking. Critical Choices.
Bell. Spotlight on Energy.

Blass& Durighello. From Concept to Composition
Brumfit. Language and Literature Teaching.
Carroll & Hall. Make Your Own Language Test.
Carrier & Evans. Spotlight on Cinema.

Carrier & Pacione. Spotlight on Rock Music.
Chrigtic. Spotlight on Great Mysteries.
Clark,ed.Index Card Games for ESL.

Comfort et al. Business Reports in English.
Crombie. Discourse and Language Learning.
Curry. Spotlight on Women in Society.

Dean. Spotlight on the World Cup.

Draper. Great American Stories, .

Ellis. Classroom Second Language Development.
Ely. Bring the Lab Back to Life.

Feigenbaum. The Grammar Handbook.

Folse. Intermediate Reading Practices.

Gaston. Cultural Awareness Teaching Techniques.

Meetings

Please send all announcements for this column to Jack
Yohay; 1-1 11 Momoyama Yogoro-cho, Fushimi-ku,
Kyoto 612. The announcements should follpw the style
and format of the LT and be received by ‘the first of the
month preceding publication.

TAKAMATSU

Topic: Culture Shock in the Classroom
Speaker: Dr. Marty Turner

Date: Sunday, February 16th

Time: 2-4:30 p.m.

Place: Takamatsu Shimin Bunka Center
Fee: Members, free; non-members, ¥500
Info: S. Maruura (0878) 34-6801

Ms. Turner was a public school teacher for
thirteen years in California and received her
Ph.D. from Oregon State University,
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Gilbert. Clear Speech

Gregg. Communication and Culture.

Haines. English in Prin L

Heike & Dunbar. Building Fluency in English.

Jones. Use of English.

Kay. Biological Sciences.

Knowles& Sasaki. Story Squares.

Krone. Background to New York.

Leeet al, eds. New Directions in Language Testing.

Lindop Fisher. Discover Britain.

Lofting. The Story of Doctor Dolittle.

Maley & Moulding. Poem into Poem.

Mason. Ports of Entry.

McKay. Teaching Grammar.

Menasche. Writing a Research Paper.

Miller & Clark. Smalltown Daily.

Mortimer. Elements of Pronunciation.

Murphy. Windows.

Noto. Physics.

Pamer et al. Personal Relations.

Pereira & O’ Reilly, eds. Four Seasons.

Prator & Robinett. Manual oj American English Pro-
nunciation. 4th ed.

Public Servie Commission of Canada. Gambits.

Quirk & Widdowson. English in the World.

Reid & Lindstrom. The Process of Paragraph Writing.

Richards & Long. Breakthrough. new ed.

Rivers. Communicating Naturally in a Second Language.

Roberts. Steﬁs to Fluency.

Rubin & Thompson. How to be a More Effective
Language Learner.

Samovar & Porter. Intercultural Communication.

Savignon. Communcative Competence.

Sell et al. Modern English: Cycle Two.

Stokes. Elementary Listening.

Swales. Epidodes in ESL.

Swan. Act One in English.

Van Ek & Trim. Across the Threshold.

Widdowson. Learning Purpose and Language Use.

Williams, et al.. eds. Common Ground.

Wright. Collins Picture Dictionary for Young Learners.

Wyatt, ed. Computer-Assisted Language Instruction.

Yorkey. New Perspectives.

Of course there are differences between
Japanese and American classrooms, but what
about the similarities? Both aspects will be
explored by Ms. Turner as she presents the re-
sults of a one-year anthropological study of a
Japanese junior high school. Her conclusions
should be of interest to those concerned with
the role of cultural behaviour in teaching and
learning.

TOKUSHIMA

w4 D RCRERRE SR E O

(Vocabulary used in the 5 authorized
junior high school English textbooks)

REH H LT (Inoue, Michiko)
A 5. 2H98 (H) 1:30-4:30p.m.
# W MECHACE 14 S22 BHE
(H#iih) 0886- 22- 961 1
(cont'd on page 47)
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A WORLD PREMIERE
FILM EVENT!

Lifein %
Your
Hands

“All the students and faculty loved 1t . . .

You've got a winner!”

William Crawford, Visiting Professor
Hiroshima University

Finaly, a two-level conversation course for high beginning and low intermediate
students that zeroes in on the language structures and functions they need to know.
Longman’s new Your Lifein Your Hands is a state-of-the-art educational video - ahigh-
quality television film that features:

e Two full-color video cassettes that may be used together or independently
o Dramatically credible diaogue that reflects natural speech

e An engaging romantic comedy story line
e Silent Viewing, Viewing with Dialogue and Profiles segments
e A Student Book that accompanies each video cassette

To preview Your LifeinYour Hands, write Longman-Penguin Japan or call Mike
Thompson at 03-265-7627. When ordering your preview cassette, please specify
34 U-Matic, 12' VHS or 12' Betamax. Longman Videos. The hottest show in town.

» M
MM Longman-Penguin Japan Co. Ltd.
PR | Yamaguchi Building, 2-12-9 Kanda Jimbocho

mmw» Chiyodarku Tokyo 101. Japan
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oAk Jor BOR % 0 0886-23-562500)

WO Al 0886-85-7153(hD)
o #oox B - K, JEE- Y 1,000
(%?‘52{’5)

EHOREREDOB L 3, SN o R
LIROD 1 DT EWV D BILD 6L SR ORI
GPERA S fﬁ r&d)?ﬂlﬂi* icEir a?%'i’%ltﬂ?xfét U
TRSHOBN TH 5, PHRIE D . HIRRARE c
DITEHVE D /(\ LTWA L EBhhs T, K
TR ON T BRCER O T Y Ko
WL L 12U,

(The presenter believes that the poor ability of
students to express themselves may well be

rooted in the unsufficient vocabulary offered in
junior high school textbooks.)

( FEA& IR )

NIRRT SGRF A L ATk ik, o
T A AU EE P NN S I+ 3 8 = S R F 2 )
I B A0 R A AR A R A, e
AR EFITIIG TR D,

Although this presentation isin Japanese, it can
be trandated into English on request.

OKINAWA

Group Discussion on Loca Problems
in Teaching English

Date: Sunday, February 2nd

Time. 2-4 pm.

Topics:

Place : Okinawa Language Center

Fee: Members, free; non-members, ¥500
Info: Fumiko Nishihira (09889) 3-2809
OSAKA

Topic:: Video Drama the big turn-on
Speaker: Michael Thompson, Longman

Date: Sunday, February 9th

Place: Umeda Gakuen

Time. 1430 p.m.

Fee: Members, free; non-members, ¥|,000
Info: Linda Viswat (06) 543-1164

Video in its explicit contextualization of
language, its exposition of paralinguistic features,
and portrayal of cultural ‘norms’ is the richest
resource available to the language teacher. This
does not in itself guarantee-its- success in the
classroom.

Material can be elucidating without actually
being stimulating.

Drama by appealing to the students’ curiosi-
ty and broadening the dimension of human
interest in the classroom can provide the matrix
for a variety of language activities. A good
story heightens acquisition through a succession
of memorable contexts.

February 1986

This activity-based talk will look at a wide
range of oral/aural activities. The extracts de-
monstrated will be drawn from “Your Life in
Your Hands,” “Family Affair” and the Sherlock
Holmes videos from Longman although the
techniques themselves are universal.

Osaka S.I.G. (date, place as above)

Teaching English to Children

Topic: Using Cuisenaire Rods

Time: 11 am. -12:30 p.m.

Info: N. Katsurahara (07363) 2-4573
Colleges and Universities

Time: 11:30 am. - 12:30 p.m.
Info: E. Lastiri (0722) 92-7320

OSAKA/KYOTO

ANTHROPOLOGY FOR
LANGUAGE TEACHERS
Special Weekend Workshop

Topic . An Introduction to Anthropology for
Language Teachers

Speaker: Prof. Sonia Eagle, Toka University

Date: Sat.-Sun., February 15th-16th

Time: 10 am.-5 p.m. (approx.)

Place: Kyoto Y.M.C.A., Sanjo-Y anaginobam-
ba, tel. (075) 231-4388

Fee: Members, ¥5,000; non-members,
¥7,000. Limited to 20 participants.

Registration and information: Jane Wieman,
11-7 Miyanomae-cho, Arashiyama, Nishikyo-ku,
Kyoto 616; (075) X81-2278.

Topic: Dialogue Journals

. Madeleine Adkins
Date: Sunday, February 9th
Time: 1:30-4:30

Place: St. Michael’s International School,
Toa Road

Fee: Members, free; non-members, ¥1,000

Info: Michiyo Takemote, (078) 832-1005

(evenings); Jan Visscher, (078) 453-
6054 (evenings)

Dialogue journals — notebooks in which
teachers and students write to each other in
an unstructured dialogue -- first came into
use in the classroom many years ago, but only
recently have they been recognized as a power-
ful tool for learning and teaching languages,
esoeciallv in EFL and ESL classrooms. Thev
are a simple and effective means of promot-
ing and improving writing, conversational,
and general interpersonal skills. Ms. Adkins

(cont'd on next page)
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(cont'd from previous page)

advocates the use of journals in high school
and college classes by non-native speaker
teachers, since the low-pressure environment
created is highly conducive to enjoyable learn-
ing for all levels and age groups. Theoretical
and research aspects will be touched on, but
the primary focus will be on the practical,
so that teachers will be able to immediately
start using dialogue journals.

Madeleine Adkins is an EFL instructor with
Language Resouces and is on the Executive
Committee of the JALT Osaka chapter. She
holds a degree in linguistics from Georgetown
University.

NAGOYA

Topic: Big Classes, Activation, and Turning
Textbooks Into Games

Speaker: Marc Helgesen

Date: Saturday, February 15th

Time: 1:30-5 p.m.

Place: Aichi Kinro Kaikan, Tsurumai

Fee: Members, Y500; non-members, ¥1,000
Info: Kazutaka Ogino (05363) 2-1600

Lynne Roecklein (0582) 94-0115

Marc Helgesen, one of JALT's most well-
received presenters, will deal with teaching
conversation to large classes, and his emphasis
will be on ways to make use of the great amount
of knowledge- already present in the minds of
the “false beginners” with whom most of us
work. This will involve consideration of what
games are, and many practical suggestions will
be offered about how to build an element of
chance into and thereby enliven various kinds
of conversational activities, consequently in-
creasing student investment.

YOKOHAMA

Topics: (1) Twenty techniques for developing

aural  sKills
(2) Productive pressure — dtress as a

classroom tool

Speaker: Don Maybin

Date: Sunday, February 9th

Time: 2:30- 5 pm.

Place: Kaiko Kinen Kaikan (Port Opening

Memorial Hall)
Fee: Members, ¥750; non-members, ¥1,500
Info: Ron Crain (045) 841-9677 (home)

(045) 662-3721 (work)

(1) This workshop contains a survey of
practical classroom presentation techniques for
use by an instructor when attempting to hone
students’ listening skills. The techniques will
focus on individual phonemes, speech reductions
and general conprehension of native speaker
speech and includes such approaches as gestures,
hand cues, visua aids, “click” cues and more.
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A handout will provided and instructors of
all experience levels should find something of
interest to add to their bag of teaching tricks.

(2) It will be demonstrated how pressure
can be used to the students' advantage. Though
modern approaches often focus on the need for

relaxed. non-threatening atmosphere, the
presenter suggests that Japanese students of all
ages can be better motivated and “encouraged”
to speak when subjected to stress in the form
of time limits, team points, etc. and he will
present a stimulating variety of practical class-
room techniques.

Yokohama SIG. for Teachers of English at
Secondary School

Topic: Educational Interest in FEN

Speaker: Hiroshi Sato, Konandai High School
Date/Place; as above

Time: 1:30 2:30 p.m.

Info: Ryuko Kubota (0427) 47-6378 (eves.)

OMIYA

Topic: Songs and Techniques in ESL

Speaker: Dae T. Griffee

Date: Sunday, February 9th

Time: 1:30 - 4:30 p.m.

Place: Omiya Y.M.C.A.

Fees: Members, free; non-members, ¥1,000

Info: Aleda Krause (0482) 55-9887 or
Kyoko Burger (0486) 5 1-5 182

[e]T0 AR g o 35

Dde T Griffee is the author of the TPR text
Listen and Act and (with David Hough) the
listening text HearSay. He was guest editor of
the Language Teacher issue on TPR and is a
fun-loving and dynamic spesker.

Dale will select songs of four types: 1) old
standards; 2) easy native speaker; 3) popular
songs;, and 4) children’s songs. Songs will be
used to illustrate techniques appropriate to the
level, including cloze-type exercises, ways of
contextualizing vocabulary, song cards, and song
posters. Dale will also examine and comment on
some of the ESL books available in the stores.

This will be the inaugural meeting of the
Omiya chapter, so a short business meeting to
elect officers will precede the presentation.
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SHIZUOKA

Topic: Activating Big (and small!) Classes:
Games, €tc.

Speaker: Marc Helgesen

Date: Sunday, February 16th

Time: 2:30

Place: Tokai University Junior College
(0542) 61-6321

Fee: Members. ¥500:
non-members, ,000

Info: John Saotome (0542)-61-3621 (work)

(0542) 58-6146 (home)
Please bring along something (e.g. cake

or cookies) for the “pot-luck” coffee break.
Coffee will be provided.

HAMAMATSU

Topic: False beginners, activation, and games,
in the classroom.

Speaker: Marc Helgesen, Lingual House

Date: Sunday, Febraury 16th

Time: 10 am.-12:30 p.m.

Place: Seibu Kominkan, |-2 |-l Hirosawa
Fee: Members. free; non-members. ¥500
Info: Judy Hunt, (0534) 72-0310

The presenter will discuss and demonstrate
ways to activate false beginners’ “passive’
English. Ways to motivate students including
games (both how to use games and how not
to use them) will be shared.

CHIBA

Topic: Productive Pressure and the Active
Student

Speaker:  Mr. Don Maybin

Date: Sunday, February 23rd

Time: 1:00-4:00 p.m.

Place: Funabashi Tobu Kominkan 4th Floor
Kodo (2 I-21 Meahara Nishi 2-chome,
Funabashi-shi: 200 m from Shin Kei-
sei Line’s Shin Tsudanuma Station);
tel. (0474) 77-7171/2

Fee: Members, free; non-menbers, ¥500

Info: Dawn Wilson or anyone at Margaret's
Ingtitute of Language (0474) 62-9466

Mr. Maybin has over ten years’ language
teaching experience in Canada, England. and
Japan. He currently teaches English and French
to adults and high school students in the Seto-
naikai (Inland Sea) area

He will demonstrate how pressure can be
used to the student’s advantage in an EFL
classroom. Though modern approaches often
focus on the need for a relaxed, non-threaten-
ing atmosphere, the presenter suggests that Jap-
anese students of all ages can be better motivated
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and ‘encouraged” to speak when subjected
to dress in the form of time limits, team points,
etc. He will present a stimulating variety of
practical classroom techniques. (2 hours)

TOKYO

Topic: Whose English is Better, Anyway, The
Queen’s or the President’s?

Speaker: Dr. Kenneth G. Schaefer

Place: Y.M.CAA. Hotel, Room No. 210
(Kanda)

Time: 2-5pm.

Date: Sunday, February 16th

Fee: Members, free; non-members, ¥1,000

Info: C. Dashtestani (031 282-6686 or
(03) 254-2731 (work); (045) 823-
6229 (home)
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For more than 200 years there have been
hot-headed arguments about British and Ameri-
can English. Most English teachers in Japan are
enlightened enough not to allow the differences
to affect them but, we're sometimes hard pressed
to explain to our students and to our Japanese
colleagues what they should make of this dia-
lectical diversity. This talk will explore in some
detail the differences between British and Ameri-
can pronunciation, grammar. idiom and spelling.
How did those differences first come about?
Are British and American English converging
or growing apart? Is one didect more appropriate
than the other for Japanese students to learn?
And which English is better, anyway?

Dr. Schaefer, Associate Professor of English,
is currently the Coordinator of the Master of
Education Program in TESOL a Temple Univer-
sty Japan. He has a Ph.D. degree in linguistics
and the history of the English language from
Columbia University and has written a book on
Old English and a series of communications
textbooks for use in the Temple University
English language program in Germany, where
he taught for three years. He regularly teaches
courses in the history of the English language,
linguistics, early English literature, and English
to speakers of other languages.
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CALL FOR PAPERS

The Communication Association of Japan,
this country’s largest association of communi-
cation scholars, educators and practitioners,
wil hold its 16th National Conference at the
Hotel Sunroute in Yashiro, Kumamoto Prefec-
ture on June 14th -15th, 1986. Papers in inter-
personal communication, intercultural communi-
cation, speech education, rhetorical and human
communication theory, mass communication,
organizational communication, communicative
language teaching, applied linguistics and socio-
linguistics are invited. Please submit a 400-word
summary in English or Japanese which will serve
as the basis for consideration. Presenters will
be allotted 25 minutes each for presentation and
guestion-and-answer. Papers will be considered
for Human Communication Studies or Speech
Communication Education.

Summaries should be sent, to arrive no later
than March 3 1, to:

Prof. Hiroshi Katayama
Communication Association of Japan
c/o Department of English

Nihon University School of Dentistry
2-870-1 Sakae-cho, Matsudo-shi
Chiba-ken, Japan 271

February 1986

EFL FOR AFRICA?

Students and staff at the American School
of Business and other Tokyo lanugage schools
are organizing fund-raising events for the elim-
ination of world hunger; Already slated for
early 1986 are a sponsored walk around the
Yamanote Line and a giant book and text-
book bazaar. What about you and your stu-
dents? If you are interested in walking, spon-
soring walkers or donating surplus books, call
Yoko, Julian or Eiko at the ASB: 03-982-2208.

SUGGESTOPEDIA WORKSHOP

Dr. Hideo Seki, who supervises the Society
for  Accelerated Learning and Teaching
(SA.L.T.) will give a workshop on Suggestopedic
philosophy and methods, using stereo music,
slides, OHP, pictures, flowers, and other en-
hancements on Sat., February 22, |-5 p.m., at
Diamond Hall, Diamond Bldg., 1-4-2 Kasumi-
gaseki, Chiyoda-ku, Tokyo. Fee Y5,000. Infor-
mation: Japan PSI Science (03) 400-0523 or
Dr. Seki (03) 4 18-05 19.

OMISSION IN JANUARY ISSUE

The following are references for last month’'s
article “Is There Anything Children Are Better
At?" by David Hough.

References
Brown, G. Listening to Spoken English. Longman,
1977

Diller, K. Presentation at JALT Tokyo chapter meet-
ing, Nov. 23, 1979 (on tape.

Milner. Physuologlcal Pdychology. Holt, Rhinehart, and
Winston, 1970.

Seliger, Krashen and Ladefoged. Maturational Const-
raints in the Acquisition of Second-Language Accent.
Language Sciences, 36.

Stevick. E. Memory, Meaning, and Method. Newbury
House, 1976.

Zenigésa)eech and Hearing Science. Prentice-Hall,
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Positions

Please send Positions notices to the Announcements
Editor (address on page three), to be received by the
first of the month preceding publication. Age, sex,
religion, or other forms of non-job-related specifica-
tions are not encouraged.

(KYOTO) The Kyoto Y.M.C.A. English School
has an opening for Senior Instructor/Curriculum
Developer. We are looking for a highly-qualified
person with a sound knowledge of contemporary
teaching methods and materials and with a
long-term professional commitment to TEFL
in Japan. For further information contact:
Y asushi Kawachi, Y.M.C.A., Sanjo Yanagi-no-
banba, Nakagyo-ku, Kyoto 604; tel. (075)
231-4388.

(NAGOYA) Two full time positions opening in
the spring for qualified native English teachers.
Competitive salary plus benefits. Minimum
qualifications: a B.A or M.A. (ESL/EFL pre-
ferred) and two years of classroom experience.
For further information call Kraig Pencil at
(052) 802-4156.

(OSAKA) Galaxy Travel Inc. requires female
Japanese or foreigner for part-time position. Ap-
plicants should speak good English and Japanese
and previous business experience is preferrred.
Travel industry experience would be an asset, but
we are willing to train a person with no experi-
ence providing she has an interest in the travel
business and an outgoing personality. The work-
ing hours are flexible but applicant must be able
to attend most JALT meetings in the Kansai
area. Initialy, the position will be part-time but
could lead to full-time employment. Our office is
located in Osaka very near Honmachi station on
the Midosuji subway line. Interested persons
should call 06-229- 155 Monday to Friday,
9:30 to 5:30 to arrange for an interview.

(TOKYO) TOEFL Academy, one of the most
reputable preparatory and language institutions
in Japan, will open a Japanese Language Course
on February 17. The institution is accepting
applications for part-time teachers for this
course. Applicants should have a college degree
and teaching experience, preferably teaching
Japanese language. If interested, send a personal
history to TOEFL Academy, 2-23-1 Yoyogi,
Shibuya-ku, Tokyo 151. For further informa-

tion cal Sakamoto at (03) 375-2307.

February 1986

TEACHERS OF ENGLISH
TO SPEAKERS OF OTHER LANGUAGES

AN INTERNATIONAL PROFESSIONAL ORGANIZATION FOR THOSE
CONCERNED WiTH THE TEACHING OF ENGLISH AS A SECOND OR
FOREIGN LANGUAGE OF STANDARD ENGLISH ASA SECOND DIALECT.
AND BILINGUAL EDUCATION AND WITH RESEARCH INTO LANGUAGE
ACQUISITION. LANGUAGE THEORY, AND LANGUAGE TEACHING
PEDAGOGY. INVITES YOU TO PARTICIPATE IN ITS

20" ANNUAL CONVENTION

TO TAKE PLACE AT THE ANAHEIM HILTON.
ANAHEIM. CALIFORNIA U.S.A.

3-8 MARCH 1986

THE CONVENTION PROGRAM WILL INCLUDE OKLEBART SESSIONS BY
INTERNATIONALLY-KNOWN  SPEAKERS. PAPERS. WORKSHOPS. AND

COLLOQUIA BY TESOL TEACHERS AND THEIR COLLEAGUES IN RELATED
DISCIPLINES, EDUCATIONAL VISITS. EXHIBITS AND SOCIAL EVENTS,

MICHELE SABINO
HOUSTON POLICE ACADEMY
HOUSTON, TEXAS
PROGRAM CHAIR

LYDIA STACK
NEWCOMER HIGH SCHOOL
SAN FRANCISCO. CALIFORNIA
ASSOCIATE CHAIR

NON-TESOLMEMBERS MAY OBTAIN DETAILBD
INFORMITION BY WRITING TO
TESOL, 201 TRANSIT BUILDING
GEORGETOWN UNIVERSITY
WASHINGTON D.C. 20057 US.,.
TELEPHONE 202 625-4569

TESOL

1986 TESALS.MVERNSITIUTE
ARAINBOW OF PERSPECTIVES IN TESOL

JULY 7-AUGUST 15
UNIVERSITY OF HAWAII AT MANOA

Visiting professors and University of
Hawaii faculty members will offer a full
range of introductory and advanced
courses in teaching and learning English
as a second or-foreign language, bilingual
and deaf education.

Three-week and six-week credit classes,
workshops, colloquia, lectures,
demonstrations and panels will be offered.
For more information write:
Pamela Pine, Assistant Director,
1986 TESOL Summer Institute,
Department of ESL, University of
Hawaii at Manoa, 1890 East-West
Road, Honolulu, Hawaii 96822 USA

TESOL-Teachers of English to
Speakers of Other Languages
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SIGNIFICANT SCRIBBLES

WRITING FOR FLUENCY

Curtis Kelly lan Shortreed
Kansai University of Foreign Languages

An intermediate course in composition.
A welcome alterinative to the “red pen”.
Textbook 96pp.

for a free inspection copy, please contact

FILMSCAN/LINGUAL HOUSE i

Dorumi Yoyogi Building 11F Yoyogi |-57-2 Shibuya-ku Tokyo 151
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telephone: (03)320-4170
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