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Special Issue on Songs and Music

Songs and music are a perennial feature of the TESOL field. Seldom, however, does interest in them
translate into a rage or a bandwagon. Research in to the effect of songs and music in the classroom remains
scarce. In this sense, songs and music are on the edge of TESOL concerns rather than at the center. On
the other hand, interest in music never disappears. In fact, articles and songbooks continue to be written
and published and teachers are forever looking for new ways to use songs and music in their classrooms.

Since TESOL as a professional field seems to be growing, it would follow that interest in such areas as
songs and music will expand. In this special issue we have gathered opinion, research, songbooks and
practical application. It is the hope of the guest editor that this issue of The Language Teacher will serve

as a reference collection for the future.

Dale Griffee, Guest Editor

L o Lo LT O o>

MUSIC & FOREIGN' LANGUAGES
COMPLEMENTARY FIELDS OF ENDEAVOR

By Renee M. Buck and Tracey L. Axtell

Do people with musical training have an ad-
vantage in language learning over people who
lack such training? In an effort to determine the
relationship between musical training ~ which
develops the ability to discriminate fine sounds ~
and the possible positive transfer of these musical
sound discrimination skills to those necessary
for foreign language acquisition, the present
study compares the performance of a group of
Japanese high school music majors with a group
of non-music majors on a standardized listening
test.

Many foreign and second language teachers
have speculated about the relationship between
music and foreign language learning. A variety
of journal articles (e.g. Gasser & Waldman,
1979; Urbanic & Vixmuller, 1981; Wittaker,
198 1) have been published promoting the use
of music in the foreign language classroom, yet
few have examined the possibility of a true
psycholinguistic relationship suggesting that
music study and foreign language study may be
mutualy reinforcing.

The ability to discriminate fine differences
in musical tones is a skill necessary for any
promising student of voice or musica instru-
ments. Similarly, the development of listening
skills necessary to discriminate between new
sounds in a foreign language is vita to the lan-
guage learner’s progress toward communicative
competence.

Classroom research on the effects of a silent
period (Postovsky, 1974, 1977, Gary, 1975)
reveals that foreign language learners, if given the
opportunity to first develop listening skills in the
foreign language without being required to spesk,
outperform those learners who are made to speak

from the beginning, in both pronunciation and
grammar. This suggests a strong relationship be-

tween listening ability and the development and
acquisition of other foreign language skills. With
this in mind, consider the possible effects of a
positive transfer from musical sound discrimina-
tion skills to those necessary for foreign language
learning. If such a positive transfer occurs, then it
stands to reason that students with musical
training would have a head start, an advantage,
in the foreign language classroom over those stu-
dents who lack such training, and whose sound
discrimination skills consequently may not be as
finely developed.

Early studies on the relationship between
music and language learning reinforce this hypo-
thesis. Arellano and Draper (1972) found a sip-
nificant statistical reiationship between musical
ability (as determined by the Seashore measures
of musical aptitude) and the subjects ratings on
Spanish accent achievement. They suggest that
high Spanish accent achievement is a result of a
developed sound discrimination ability, a char-
acteristic of musicaly talented individuas. In
an earlier study by Leutnegger, Mueller, and
Werhow (1965), a test of tonal memory emerged
as significant in predicting foreign language
acquisition, further supporting the contention
that psycholinguistic processes are at work in the
musi c-language connection.

The present study investigates whether or not
musical training is in actuality related to the for-
eign language learner’s ability to discriminate
between foreign language sounds, thereby
developing genera listening comprehension skills
and facilitating the language acquisition process.
On the basis of previous research and informal
classroom observations, it is predicted that there
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will be a statistically significant difference in the
performance of high school music majors versus
non-music majors on the listening comprehension
section of the Secondary Level English Proficien-
cy (SLEP) Test, with music mgors performing
statistically significantly better than non-music
majors.

M ethod

Subjects: Twenty music majors and 20 art
majors, juniors at an academic high school in
Okinawa Prefecture in Japan, served as subjects
for the study. A student identification question-
naire was devised to discover the extent of
musical training as well as the students' English
language background (i.e. sources and amount of
English input outside of the required high school
English classes). To control for possible internal
threats to validity, it was necessary to set up
rigid guidelines for the determination of subject
suitability. Certain criteria had to be met by the
subjects in both groups. The criteria for suitabili-
ty were primarily concerned with number of
years and intensity of musical training, extra-
curricular English input (private night school,
English television and radio networks or pro-
grams, contact with native English speakers),
and extent of travel or residence in a native
English-speaking country. Those who did not
meet the designated criteria were eliminated
from the subject sample.

On the basis of these conditions, 8 music
magjors and 11 non-music majors were eliminat-
ed from the initial population, leaving 12 music
magjors and 9 non-music magors to make up our
subject pool.

Materials and Procedures: Parts | and Il of the
listening comprehension section of the SLEP
Test were used to ascertain the listening skills
proficieny level of the two subject groups. In
Part |, each subject is presented with a single
photograph in the test book. They hear four
sentences from which they must identify that
sentence which best describes the picture. The
am of this section is to test the student’'s ability
to correctly recognize minimal pair contrasts,
juncture, stress, sound clusters, tense, voice,
prepositions, and vocabulary. Part Il involves
a multiple choice dictation. The students must
match one of the four sentences printed in the
test book with a sentence heard on the tape.
This exercise is called dictaton because it involves
a process similar to that of written dictation, the
storage of incoming information in short-term
memory and the correct reconstruction of it.
The SLEP Test is a widely used standardized test
of English proficiency for secondary school
students, published by the Educational Testing
Service (ETS). In-house research at ETS has
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shown the test to be a highly reliable indicator
of proficiency (.94 for the listening comprehen-
sion section as a whole - Part | a ,811 and Part
Il a ,899 — on the Kuder-Richardson 21 co-
efficiency scale (Stansfield, 1984)).

Various procedural measures were taken to
control for possible threats to validity. The two
subject groups were tested at the same time of
day, although on two separate days within the
same week. The test was administered in a set-
ting familiar to all students, the high school’s
language laboratory. The laboratory itself is a
soundproof room equipped with headphones
which were used during the testing to eliminate
possibilities of outside noise and distractions.
In order to minimize effects of test anxiety, the
students were informed that the test scores
would be used strictly for research purposes and
would have no bearing whatsoever on the English
course grades. To reduce inhibitions about the
guestionnaire, the students, were informed that
this data as well would be used strictly for this
research project and would be kept entirely
confidential.

At the pretest stage, the students were asked
to complete the identification questionnaire
which would later be used to determine their
suitability as subjects. Once all were finished,
the administration of the test began. The in-
structions were played three times for each sub-
ject group, with translation given in Japanese to
ensure Ss comprehension of the test procedure.

Results and Discussion

This study was set up in a criterion group
design in which the two groups compared were
the music majors and non-music majors. The
measure upon which they were compared was
the raw score of the SLEP test listening section
(Parts | & 1l), which came to a tota of 40 ques
tions. A mean score of 29.2 for the music mgor
group and 23.8 for the non-music major group
were statistically treated with a t-test. The
result, or the tobs was calculated at 2.968 for
19 degrees of freedom. The difference of the
mean scores was found to be significant at
p =<,005. In plain terms, this data signifies that
the music majors significantly outperformed the
non-music majors on the SLEP; p=<005 is a
probability measure which means that if this
experiment were done an infinite number of
times, the chance that the results would not
prove to be statistically significant are 5 in
1000, in other words, very dim. (See Table 1)

Although, due to validity controls, the sam-
ple population was reduced to 21 subjects (9
less than that considered acceptable for uphold-
ing a hypothesis in statistical research), the

(cont'd on next page)
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(cont’d from previous page)
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Table 1

Music majors Non-Music majors
N= 12 N=9
X =29.2 X =23.8
s = 4.36 s = 3.85

Note: Difference in test score means is significant at p =<.005 (tobs = 2.968).

N = subject pool number
X = group mean or average score
s = standard error of means

strongly significant difference between the two
groups scores leaves us fairly confident in main-
taining that our hypothesis is correct. It would
seem to suggest then, from these results, that
students with musical training do have an advan-
tage over their non-musicaly-trained peers at
least in this one foreign language skill area of
listening. However if one believes, as we do,
that the development of a learner’'s listening
sKills is fundamental to the development of other
skill areas (as has been shown to be true in the
previoudy mentioned studies on the silent period
by Postovsky and Gary), then the implications of
these findings are clearly relevant to the foreign
language learning process.

One might at this point ask this question: to
what degree is musical ability, and thus the
ability to discriminate fine sounds, inborn and
to what degree can it be developed by training?
For if al of the subjects in this study possessed
a so-called natural talent for music in the first
place, then the variable we are indeed looking at
is natural ability and how it facilitates language
learning, and not the degree or intensity of
musical training and how it facilitates language
learning. To even attempt to scientifically
answer this question would involve an incredibly
time-consuming and complicated longitudinal
study requiring the testing of young children
who have never had any musical instruction on
various measures of musical ability; treating
experimental groups of varying levels of demon-
strated ability with musical training; and post-
testing after a determined length (or lengths)
of treatment to see if, in fact, training can
develop on€'s sound discrimination ability and
bring non-ability subjects up to the same level of
musical ability as high-ability subjects. As stated
earlier, it would be no small undertaking, and no
doubt without enough guarantees of full-term
commitment from subjects (and subjects par-
ents) to make it exceptionaly feasible, not to
mention the difficulties of finding the subjects,
the expense and time required to train, test and
retest the subjects, al the while hardly consider-
ing al of the possible threats to validity which
are often inherent in long-term longitudinal
studies. So, without scientific data, all that we

can turn to for answers to this question are our
own intuitive feelings on the issue and the
opinions of those who have had a great dea of
experience in teaching music. The following is a
guote from one of these people, Shinichi Suzuki,
the founder of the famous Suzuki Violin Method
and School:

Through the experience | have gained in
teaching young children for over thirty
years, | am thoroughly convinced that
musical ability can be cultivated in every
child. .. Musica ability is not an inborn
talent but an ability that can be developed.
Any child who is properly trained can
develop musical ability just as al children
develop the ability to speak their mother
tongue.

If musical ability can be developed through
training, as Suzuki contends, the critical age at
which a child receives the greatest benefit of
musical training, which in turn reinforces foreign
language learning ability, is yet to be determined;
however if it mirrors the research on the develop-
ment of native-like pronunciation (oral reproduc-
tion) of a foreign language, then we might look
to Second Language Acquisition studies by
Fathman (1975), Asher and Garcia (1969),
Patkowski (1980), Krashen, Long and Scarcella
(1977), which focus on the issue of age and the
attainment of a foreign language. These studies
unanimously point to the highest level of
achievement in native-like pronunciation of a
foreign language by young children (ages 4-10)
who are exposed regularly to native speech. The
reasons for these findings, however, are still
under debate. On the basis of this research, if we
consider it to be transferable or applicable to a
critical age in the development of musical sound
discrimination ability, we might conclude that
“the earlier the better” is a principle to keep in
mind for musical training as well. Referring again
to Suzuki’s quote, it is interesting to note the
connecton he, too, draws between music and
language acquisition; abeit mother tongue, it
is hardly necessary to point out the many simil-
arities which have been found to exist between
first and second language acquisition.
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Let's assume for a moment that such training
of the ear through use of music is possible. If
we consider Arellano and Draper’'s findings and
the relationship which they found to exist be-
tween musical ability and foreign language
accent, in conjunction with the present findings,
a logical pattern emerges: If one can “hear”
better, discriminate between sounds better, then
doesn’t it follow that one might come to re-
produce these differences better musically or
orally as well? It would certainly be interesting
to have compared speech samples of the music
majors and the non-music majors. We might
hypothesize at this point that there would be a
significant correlation between the ratings of
subject’s speech sample and his/her listening test
raw score; while both group mean ratings and
scores would reveal statistically significant
differences between the subject groups, with the
music majors outperforming the non-music
majors on both accounts.

Now what of the idea of skills transfer into
other language skill areas? We might conjecture
as well that if one can “hear” better, he might
also be able to pick up those generally last-
acquired non-salient features of the foreign
language sound system easier and sooner. Would
this then transfer to improved spelling skills?
general writing skills? reading skills? Without
data, however, hypothesizing is al that can be
done, hoping that the hypotheses might be a
focus of future research.

While it is clear that more research is needed
in this area, the possible implications for lan-
guage teaching are fairly interesting. On a large-
scale basis, to imagine that musical training in
the future be a required complement to man-
datory foreign language study is rather unreal-
istic, considering the implications for school
curricula. On an individual basis, however,
parents and teachers might make recommenda-
tions to serious students of foreign language
that musical training might help them in their
earnest endeavors. If parents believe in the
necessity of foreign language learning in today’'s
“small world,” then they, too, might encour-
age their sons and daughters to take up a musical
instrument or develop that inborn musical
instrument, the voice. . and the earlier the
better!

If you're still not convinced of the com-
plementary reinforcement of musical training
and foreign language learning, there remains yet
an indisguisable benefit brought about by en-
couraging musical training: plenty of beautiful
music in the air!
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STORIESINTO SONGS. . .INTO STORIES

By Steve Brown and Marc Helgesen,

University of Pittsburgh ELI Japan Program

story (stor’e) n., pl. -ries. 1. The narrating or
relating of an event or series of events, either
true or fictitious. 2. A tale. 3. A short fictional
literary composition: short story. 4. The plot
of a novel, play, etc. 5. A statement or alega-
tion of facts. 6. An anecdote. 7. A lie. [<.Gk
historia.]

odluced by singing.
sition for singing. 3.
. ic poem or ballad
sengwitr-]] -song’-ful  adj-song’ -

song (song) n.
2. A brief musical
The act of singi
[<OE sang.
ful.ly adv.

song - a lot like a story, but the rhythm is
better.

Stories and songs do share some of the same
characteristics. Indeed, a song is often a kind of
story. Each is a form of extended discourse. In
the language classroom, both can be motivating
(Savignon, 1983; Little, 1983; Morgan & Rin-
volucri, 1983).

They also provide quite different opportuni-
ties.! Songs are generally a crystalized form
of language; they have specific lyrics that don't
change. As such, they can provide interesting
formats for grammatical (see Medinger & Rosen-
feld, 1984; Graham, 1982) or functional (Little,
1983; Abbs, 1 975)? practice. They dso seem to
be more easily remembered than many other
forms of discourse. Witness the large number of
students who can remember the lyrics to the
Stephen Foster (or Beatles) tunes they learned
in junior high school even though they would
be hard-pressed to recall the dialogues they
“learned” at the same time. Stories, when well
told, change with each telling. A plot may last
hundreds of years but the telling is, each time,
for the specific audience, and it necessarily
changes. Songs can be quite useful in developing
student vocabulary and pronunciation (Bechtold,
1983). It may be that the primary advantages
of songs are in these relatively mechanical areas.
Stories, on the other hand, do little to help in
these areas but are very effective in building
students' discourse and affect. The combination
of both techniques can, in some ways, offer the
best of both worlds: accuracy and fluency.

Frequently, stories are broader and more
complete than songs, the latter often focusing
on one aspect of or scene from the story in
detail (especialy emotional detail). The decision
to move from a story to a song or to do it the

other way around, then, is dictated by the
teacher’s desire to move from the whole to a
specific aspect or vice-versa. This is summarized
in Figure 1.

Stories Into Songs

Our students know a great number of stories.
They are imbedded in songs, novels, comics,
jokes, and other elements of daily life. We have
found it useful to identify stories known to a
portion of the students, who are given a story
skeleton (a list of key words and phrases to help
them remember and sequence the story; see
Morgan & Rinvolucri, 1983). In an alternative
form, a skeleton of a story somewhat known to
al the students can provide an opportunity for
the students to work together to recreate the
story. To date, the most lucrative sources have
been American musicals that have had wide
exposure in Japan. An example is West Side
Story. The film version of this Bernstein and
Sondheim musical is known to virtually all
young Japanese adults. Most also know that it is
based on Shakespeare’s “Romeo and Juliet.”
That story presents interesting opportunities
since it is one we al know. .sort of. Actualy,
most of us remember that Romeo (Montague)
and Juliet (Capulet) are from feuding families
but they meet and fall in love. .then something
happens and Juliet feigns suicide but Romeo
thinks it's real and kills himself. There is quite
a story between falling in love and swallowing
the poison. Because students don’t remember all
the details, providing them with the following
skeleton and asking them to work together in
pairs or small groups to reconstruct the story

can be an effective fluency activity.

1. Montague
2. Capulet
_long feud (fight)
3. J engaged — doesn’'t want
4, C's have ball (dance)
5. R comes in disguise
6. R& Jmed, fal in love
7. meet later
- want to marry
- solve family feud
8. secret marriage
9. R fightg/kills Tybalt (brother-in-law)
10. R flees to another country
11. J must marry
12. Priest
gives “sleeping poison”
_ sends letter to R
13. R’s friend
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- sees funeral
~ tells R that J is dead (letter hasn't
arrived
14. R comes back, sees J “dead”
- kills sdf
15. J wakes, sees R dead
_ kills sdf

After the story reconstruction, we move into
the song. While there are any number of wonder-
ful songs® in the film (we present it on video),
we choose “America.” To make the transition
from R & Jto WSS, we ask several pointed ques
tons. This story took place hundreds of years
ago. Do we still have feuds? Between what
kinds of groups? (In Japan, maybe we are talk-
ing about Yamaguchi-gumi and Ichiwa-kai.)
If you were living in New York, what would
you worry about? Students quickly come up
with “violence” and “gangs” (in large part,
perhaps, because many have already associated
R & J with WSS). In the song sung by Puerto
Rican immigrants, the women are happy with
American life, the men are not. The students
are given a cloze of the song with parts of the
men’s lines deleted. The students first read
through the passage, noting both the meaning
and the rhyme scheme. In pairs or small groups,
they “predict” (i.e., guess) possible answers.
They then watch the video and try, with a part-
ner, to fill in the cloze. After the song, they
work with the following questions to the degree
that the teacher and the class are ready:

« What were the difficulties for the immi-
grants in the song?

« For foreigners who come to Japan, what
things are smilar? What are different?

o Is there a difference for foreigners from
the U.S. or the U.K. compared to those
for people from Korea or China? What
examples do you know of? (Be sure you
know your class before introducing
this topic.)

While the above is related to a specific musical,
it can be generalized. Any song that comes from
a musical that most (or some) students know is
a possibility. Either “The Wizard of 0z” or its
remake “The Wiz" (far better if your students
prefer R & B or rock music) work well, since
many students have some knowledge of the
story.4 Walt Disney is very popular in Japan. In
most Disney cartoons, the songs are in English
and the dialogue is in Japanese. Students can
work together to recreate the stories of “Snow
White,” “Cinderella,” etc., then go on to learn
the English song.

Songs into Stories

Both songs and stories tend to be formulaic.
That is, certain types of stories have certain con-
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ventions. There are love songs, social comment
songs, and enka; each is clearly recognizable.

Songwriter Steve Goodman once wrote a
song that tired to include every convention of
country music on a three-minute record. We use
this “Perfect Country and Western Song” (You
Don ‘t Have to Call Me Darlin ' Darlin ‘) to get our
students thinking about types of stories and what
one needs to tell them. We begin by asking,
“What makes a perfect song?’ (rhythm, har-
mony, production, lyrics, etc.). What items does
the typicd enka song include? (lost love, home-
towns, alcohol, rain, etc.). After the students
are thinking about these issues, we provide a very
short background to American country music,
likening it to enka, then play the song most of
the way through, to get a general picture. Next
we do a cloze of the namess mentioned in the
song and, after predicting possible answers,
another cloze of some phrases. In pairs, students
work together to understand the song and ask
any questions they may have.

Near the end of the song, the artist, David
Allen Coe, says he criticized his friend the writer
for leaving out “mama, trains, trucks, prison and
getting drunk.” We ask the students to write
down the list Coe mentions, then write a verse or
short story (depending on the students’ level
and interests) using those five items. They share
their ideas with the class, then listen to the
songwriter's solution, the last verse of the song.

During the next class, the students brain-
storm types of stories (westerns,,, samurai tales,
love stories, science fiction, ..etc). The class
chooses one from the list and brainstorms the
conventions of the story type’ (e.g.; for west-
erns: good guys, bad guys, horses, small towns,
etc.). Students then work in pairs or groups to
create a story that contains as many, conven-
tions as possible. They share their story with
the class.

If you don't like country music, any song you
consider an archetype will do: the perfect love
song (As Time Goes By?), the perfect rock song
(Johnny B. Goode?), even enka. What you need
is something to graphically present the idea of
conventionality. Once you've established that,
your students imaginations will do the rest.

Often there is a story behind a song. Some-
thing happened to get the singer telling the
story. Almost any song can be used for this
activity, but we've used “When | Paint My
Masterpiece” in two versions, one by Bob Dylan
and the other by The Band. We begin by making
sure everyone understands the title’s metaphor
and then talk about masterpieces. If the class
is close-knit, you might ask what its members

(cont'd on next page)
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(cont’ d from previous page)

consider to be ther masterpieces and what they
hope to accomplish. We then play the Dylan
version and the students follow along with the
lyrics. We discuss the words, images and meaning,
trying not to prejudice their idea of the “I’
protagonist/singer. Then we play The Band's
version, which differs in several particulars, and
ask the students to cross out the words that are
different® from the Dylan lyrics.

Then it is time for the story. The students are
asked to think about “1.” What sort of person is
he? What was his past like? Will he “paint ' the
masterpiece? In short, they construct a bio-
graphy, the story of the person’s life. For some
classes, we supply a list of specific questions to
start them off: What nationality is he? How old
is he? Did he go to university? etc.

You can use amost any song as the basis of
a biography, but those with a strong emotional
component work best. Stress that the song is a
“snapshot” from a life. What happened before?

GENERALIZATIONS

& o

5%

Songs into stories
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What will happen next?

Generalizations and Conclusions

We have found the combination of story and
song invaluable for generating enthusiasm and
discusson. The generd drategies are summarized
in the box. While we have limited our examples
to show music, country, and rock, the tech-
niques seem to work with all types of music.
Teachers should, of course, find types of music
they enjoy, for the students will certainly reflect
the teacher's energy (or lack of it).

A final note: when talking to other teachers,
we often hear “But I’'m not a good singer!”
None of the techniques suggested require singing
and we have, a times, used them without having
the students sing. (One of us can get by a kara-
oke, the other is tone deaf.) But usualy we sing,
and the students do too. After all, that’'s what
songs are meant for.

(cont 'd on page 12)

Figure 1
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(cont'd from pagel0)
Notes

1. The authors of this article consider this a report
on work in progress rather than any kind of summary of
research. We don't have a new way, but we are experi-
menting with a few variations on techniques that seem
to have promise. If, in sharing these, we can interest
others, perhaps at some future date we can al pool our
ideas and make a more complete picture. We would be
interested in hearing from others working in this area;
we can be contacted at University of Pitssburgh ELI-
Japan Program, 26-12 Fujimi, Chiyodarku, Tokyo 102.

2. The songs in Skyhigh were originaly published
as part of the early functional text Strategies. They were
later published in songsheet/tape form. Built into the
text's functional format, the songs are also gramma-
tically referenced. Even if you can’t carry a tune,
by contrast, is in a grammar format but functionally
referenced.

3. The song America is not particularly tied to the
Romeo and Juliet theme. This provides an illustration
of moving from the larger (the whole story) to the
more specific (looking at a source of conflict). Also,
because the positive and negative aspects of life in the
U.S. are presented in one-to-one correspondence (e.g.,
“1 have a new washing machine” “What will vou have.
though, to keep clean?), the students are more able to
do the prediction activity. Some of the other songs
that are more directly related to the love theme (To-
night, Maria, etc) are much more difficult and should
probably be used only with advanced students.

4. We've taught “The Wiz" about a dozen times.
Once it happened. . .the teacher’s dread: athough one
can usually count on a third to a quarter of the stu-
dents knowing the story, no one did. The lesson was
salvaged by having the students close their eyes. They
were instructed to listen to the story and try to “watch
the movie,” i.e, visualize what they heard. Then the
story was told with all adjectives of description elim-
mated. Findly, in pairs the students shared the physical
descriptions of the main characters (Dorothy, the scare-
crow, the woodsman, the lion, the wizard, the witch)
that they had imagined. Even though they hadn’t heard
the descriptions, they “saw” them. It resulted in a
vivid recycling of descriptive adjectives.

5. The song contains the names of several famous
C&W singers including Waylon Jennings, Merle Haggard,
and Charlie Pride. Since most of our students are un-
familiar with these names, we provide the names in
scrambled order. The name clozes on the student task
sheet is represented with the symbol “=" which dif-
ferentiates it from the content cloze items (“_").
There is no particular reason that they should learn
the names, so providing the Items gives tnem a fairly easy
task with which to preview the song. If you would like
a copy of the cloze sheets for any of the songs men-
tioned in this article, send a stamped, self-addressed
envelope to the authors (see note 1 for address).

6. The “cross out the differences” technique can
be used with any song that has more than one version.
Other possibilities include “Bye Bye Love” by the
Everly Brothers and “Bye Bye Life’ from the film All
That Jazz, “You Ain't Goin' Nowhere’ by Bob Dylan
and by the Byrds, and any two of the numerous ver-
sions of “Mac the Knife.”
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CONFERENCE UPDATE

Seirei Gakuen in Hamamatsu, site of the
JALT ‘86 conference, was founded by a group of
Christians more than half a century ago as a
charitable home for tuberculosis patients whose
families were unable to care for them. Over the
years the original nursing home expanded into a
hospital, then added on a training school for
nurses, and now includes a high school whose
classrooms and auditorium will be used for the
presentations and colloquia at the conference
this year. In recent years Seirei has provided
accommodation and Japanese language classes
for Vietnamese boat people, while helping them
to find jobs in the local community. Mother
Teresa, when she made a brief stopover in Japan
two years ago, flew down from Tokyo by heli-
copter in order to meet and talk to the staff and
students of this rather unique institution. In
keeping with its long tradition of open-minded-
ness and charity, Seirei offered the full use of
its facilities to the JALT ‘86 Committee as a
conference site.

As for accommodations, arrangements have
been made with the two major hotels in Hama
matsu (The Grand and The Concord), with back-
up rooms available at the Mitsui Urban Hotel.
We urge that reservations be made as soon as
possible. This can be done a the same time and
on the same postal transfer form (yubin furikae)
as the one for sending in your attendance fees
for the conference. There are almost no single
rooms; it is likely you will need to share a room
with one or two others. You can designate your
roommate(s) on the form, or allow JALT to
assign you a roommate.

There will be a shuttle bus service (for those
preregistered to stay at the conference hotels)
running at regular intervals to the conference
ste and back; it will accept passengers on a first-
come, first-served basis. Public transportation to
the conference dite is aso available.

bridge University Press, 1983.
Savignon, S. Communicative Competence: Theory and
classroom practice. Addison-Wesey, 1983.

The authors extend special thanks to Julian
Bamford and Patricia Dissosway for their helpful
comments on earlier drafts of this article.
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Well over 250 presentation abstracts were
submitted; a sampling of what will be awaiting
you is in the accompanying full-page advertise-
ment for the conference, which has also been
offered to the TESOL and IATEFL Newsletters
as an invitation to their members.

The committee is also pleased to report that
non-member junior and senior high school
teachers from the following areas will be alowed
the same conference fee rates as members: Gifu,
Mie, Aichi, Shizuoka, Nagano, Yamanashi, and
Kanagawa. Join us and share your expertise.
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from Houghton Mifflin:

. The text
& for students
who mean
business

Joseph F. Buschini and Richard R. Reynolds
352 pages, C1986 Instructor's Manual with Tests. Transparencies

Editorial Advisor, Mikito F Nakamura, President, Japan Business English Association

Comprehensive, thoroughly researched text teaches students to im-
prove business communication skills. Provides step-by-step instruction in
writing and revising letters, memos, reports, and documents. Style, punc-
tuation, and grammar guidelines in each chapter reinforce the basics of
good writing.

. comprehensive coverage of essential business topics

. authoritative style guides

. developmental writing assignments and hundreds of exercises

. chapter on world trade communications

. up-to-date computer terminology

. simulations of international business transactions and communications
with focus on Japanese and U.S. companies

ENGLISH ALFA

The complete English program that teaches
students
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and how

the language

works

For adoption consideration, request an examination copy from
Yohan Publishers Service Department, 14-9 Okubo 3-chome. Shinjuku-ku. Tokyo 160. Japan
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THE GOOD THING
ABOUT CONFERENCES

By June McKay

The following letter by the president of
CATESOL (California TESOL) appeared in the
March 1986 issue of the CATESOL NEWS. We
reprint it here for the benefit of readers of
The Language Teacher.

It saddens me when | hear people express
disappointment in a conference on the basis of
the presentations they attended. Admittedly |
used to judge a conference by the quality of the
sessions | attended and leave with the same fed-
ings, but I’ve changed my focus and now every
conference is a professionad and persona high for
me, even when I'm not able to attend a single
session. Because our state conference is coming
up, | have decided to devote this last letter to a
few remarks about my views on conference
going.

The first conferences | went to in California
were somewhat lonely affairs for me because |
knew hardly anyone. Even during the sessions |
found myself worrying more about whether |
would have anyone to eat the next meal with
than what the speaker was saying. But | con-
tinued to attend every conference until eventual-
ly | knew so many people | didn't have to be
alone unless | wanted to be.

In time | began to discover that the conversa
tions | was having with people were providing as
much professional stimulation as the sessions |
was attending. Now | no longer go only for the
presentations, | go for the people. | go to meet
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old friends and to make new ones. And while |
still go to presentations, | now choose the few
| go to so carefully that | am rarely disappointed.

Which presentations to go to

| begin by looking at the names of the pres-
enters for each session because | know that
some are worth hearing no matter what the
topic. | then carefully read the abstracts of the
sessions that sound interesting to make sure
that there is something new for me, that the
presenter seems sufficiently knowledgeable about
the topic, and that the theoretical assumptions
of the presentation are not contrary to my own
(eg., | wouldn't go to a presentation on teaching
verb tenses out of context).

Once I've chosen the presentations that appeal
to me, | rank-order them. This step enables me
to move quickly from one room to another if the
room is full or if the session proves to be dis-
appointing.

If a presentation has excited me, | try to
compliment the speaker afterwards or in the hall
later. I've found that establishing rapport, how-
ever briefly, with those whose ideas have stim-
ulated my own thinking increases my enjoyment
of a conference a great deal.

When there are no presentations | want to
go to or what I've gone to hasn't worked out, |
usually go to the book exhibits or find someone
to have coffee with. But even at the book exhi-
bits | spend most of my time talking to people
_ publishers' reps I've gotten to know over the
years or conference friends | run into. | also
look at new books, but | save time by asking
others what they’ve seen that looks good.

The crowded room full of strangers

One of the worst aspects of a conference for
me is finding myself in a large room filled with
people enjoying themselves, none of whom |
know. Although I'm never in this situation at
ESL conferences anymore, | sometimes am when
I go to a non-ESL event. Over the years I've
developed a couple of strategies to handle this
uncomfortable situation.

One is to walk around as if I'm on my way
to another part of the room, al the while look-
ing for a familiar face. When | find someone |
know even slightly, | walk up and stand beside
the person no matter how many people he or she
is talking to. Then | just stand there looking
interested. If I'm ignored, | walk away. Since
technically | haven't asked to join the group
(because | haven't said anything), | can walk
away without feeling (too) rejected. If someone
in the group includes me by looking at me as

(cont'd on next page)
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(cont’d from previous page)
they speak, | know I'm “in.”

If this ploy doesn't work, | look around for
someone else who's standing alone and introduce
myself. My favorite conversational gambit is
“Oh, | see you're from - - — — - . Where do you
teach there?” or “Have you been to any partic-
ularly good sessions?’

Several years ago at a TESOL conference in
San Francisco | introduced myself to a woman
standing aone a a large party who turned out to
be an adult education teacher from Toronto.
When TESOL went to Toronto in 1983, she took
me to lunch with a group of her colleagues.
Their Canadian warmth and friendliness con-
tributed a great deal to my enjoyment of that
conference.

Using conferences to get jobs

At present | don't need or want another job,
but if | did, I'm sure the contacts | have made at
conferences would be invaluable in my search for
one. Taking advantage of the Job Opportunities
service provided by the conference committee is
a must for those looking for work, but the
importance of networking cannot be under-
estimated. While it's true that the chances of

Seire Gakuen Hamamatsu - Site of JALT 86
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getting a position directly as the result of in-
formal conversations at conferences are slim,
they do pay off in the long run for those who are
good a what they do.

A direct question put to a potential employer
can be a way of finding a job, especialy if the
question doesn’t put the person in an uncom-
fortable position. When | was much younger |
found two teaching jobs through conferences
simply by asking if any were available. In one
case the person | asked had been a teacher of
mine at another school, but in the other case
| had only just met the man. How | had the nerve
to ask him on a crowded elevator if he needed
any teachers at NYU that summer | don't know,
but | did and it worked. In fact | once hired a
teacher myself who asked me the same question
as we were waking out of a presentation | had
just made a& a CATESOL conference.

Putting it all into practice

Our conference will give me an opportunity
to put all this in practice once again ~ to meet
old friends, make new ones and expand my
network. | hope you enjoy the conference as
much as | know 1 will.
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THE 12TH ANNUAL CONFERENCE ON
LANGUAGE LEARNING AND TEACHING

November 22-24, 1986
SEIRElI GAKUEN, HAMAMATSU

MAIN SPEAKERS

M. A. K. Halliday
University of Sydney

Alan Maley
British Council, Madras

JoAnn Crandall
Center for Applied Linguistics
Washington

FEATURED SPEAKERS
John and Mary Boyd
lllinois State University Lab Schools
and Abaca Books
Donald H. Byrd
KK Regents and City University
of New York
Donald Freeman
School for International Training
Jeremy Harmer
Longman Penguin Japan
Steven J. Molinsky
Boston University and Prentice Hall

SOCIAL EVENTS
The Conference Dinner
Informal Mixers

PUBLISHERS' DISPLAY

Huge display of current materials from over

40 publishers

WORKSHOPS, LECTURES, COLLOQUIA

Over 200 events during the three days on all

aspects of Language Teaching and Learning

The conf pro
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CONFERENCE FEES
Only before October 31

3 days 2 days 1 day

Member* ¥10,000 ¥ 7,000 ¥4,000
Non-member 13,000 9,000 5,000
Student Member 5,000 3,500 2,000
Student Non-

member 6,500 4,500 2,500

(The student rate applies to undergraduate stu-
dents only.)

On Site -
Member* 12,000 8,000 4,000
Non-member 15,000 10,000 5,000
Student Member 6,000 4,000 2,000
Student Non-

member 7,500 5,000 2,500

Persons coming from abroad may pay by money
order or check in US$. The rates are as follows:

Member $66.00 46.00 26.00
Non-member 86.00 60.00 33.00

REGISTER BEFORE OCTOBER 31 TO TAKE
ADVANTAGE OF THE DISCOUNTED RATES.
Use the blue form for conference registration,
the red form for hotel reservations. Full instruc-
tions overleaf.

* HU. BEER. S8R, (L3R, EFE,
BHER, ZEROPE « EREFOS 2.
JALTZEBLRUEBTHIETT,



AVOID FRUSTRATION
PRE-REGISTER NOW!

Registering before the October 31 deadline not only
means lower conference fees and a fast on-site check-in,
it also assures you of a hotel room during a busy holiday
and wedding season. In case your plans change, fees are
refundable (with a small handling charge) any time
before the event. Reservations for both the conference
and hotel, respectively, can be made with the attached
blue and red furikae forms.

This year’s conference hotels will be the Concorde
Hotel and the Hamamatsu Grand Hotel, Both are con-
veniently located near downtown Hamamatsu (on the
Tokaido Line side of the JNR station). The hotels can
be reached either on foot or by taxi. A free shuttle bus
service will be provided from the hotels to the confer-
ence site for those staying in the conference hotels who
have made their reservations through Tokyu Travel,
Hamamatsu Branch, our hotel agents for JALT ‘86.
See the red furikae form for the specia JALT ‘86 hotel
rates.

Since the conference is being held during a peak
holiday and wedding season, reservations are being han-
dled on a “first-come, first-served” basis. Tokyu will
attempt to find alternate accommodations once the
conference hotels are full, but no guarantees can be
made for those applying after the October 31 deadline.
If you have any questions concerning your reservation,
please contact Mr. Miki or Mr. Takai at the Tokyu
Hamamatsu office, (0534) 53-0166.

Please note that roommates must be mutualy ac-
cepted. If you would like Tokyu to assign a roommate,
please specify “smoking” or “non-smoking.” To com-
plete your conference and hotel pre-registrations, take
both forms to the banking window of any post office.
Unlike the blue conference form, there is no handling
charge for the red form.

CONFERENCE BANQUET

On Sunday night, November 23, a conference
banquet will be held at the Hotel Concorde. The cost
is ¥3,500/person. Drinks will be extra

Registration Information
for Overseas Participants

Registrations from overseas must be accom-
panied by full pre-payment for the conference and
hotel. Please pay in U.S. dollars by bank draft or
persona check drawn on an American bank. Please
note that separate checks are required for confer-
ence registration and hotel since they are processed
at different locations.

Conference Payments Hotel Payments

JALT c/o K.E.C. JALT ‘86, Tokyu Travel
Sumitomo Seimei Boya Dai-5 Bldg.
Bldg., 8F. 3205 Sunayama

Shijo Karasuma Nishi-iru Hamamatsu 430
Shimogyo-ku, Kyoto 600 In the name of “JALT-
In the name of “JALT” Tokyu”

Getting to Hamamatsu
from Overseas

FROM NARITA: Take an airport bus into the city
(80-90mins.). Starting at 14:05 buses direct to
Tokyo Station leave at 5 and 35 minutes past each
hour until 21:35. At other times take an airport bus
to the Hakozaki City Terminal and change for the
10-minute ride to Tokyo Station. By no means
should a taxi be contemplated unless you are on an
expense account. Since you will be traveling on a
holiday weekend, the trains will be crowded. If
possible, reserve your seat through your local travel
agent before departure.

Train times. Kodama 20 and 51 minutes past
each hour till 19:51, plus one last train at 20:16.
Traveling time, 1 hr. 54 mins. There are faster
Hikari expresses a 7:24, 10:30, 17:30, 19:30, and
21:12, arriving 1 hr. 26 mins. later. Cost: ¥7,200
each way.

FROM NAGOYA: Take a bus (4060 mins.) to
Nagoya Station. Hamamatsu is the second stop on
the Kodama in the direction of Tokyo. Cost:
¥4,500.

FROM OSAKA: Take the airport limousine to
Shin Osska Station (20 mins.). Board a Koduma
for Tokyo. The last tram departs at 20:54, arriving
in Hamamatsu at 22:51. Cost: ¥8,200.

GET YOUR CONFERENCE HANDBOOK
IN ADVANCE!

This year for the first time, you can look over the
conference handbook before you get to the conference
site. For ¥700, the handbook will be sent by special
delivery (sokutatsu), arriving at your doorstep on
November 18. This service is available only to addresses

in Japan.

HOW TO GET THERE

FROM JNR STATION: Take a no. 40 bus (bus stop 15)
from the bus terminal on the north side of the station
(¥410) or take a taxi (¥2,500 approx.) from the same
area. Get off at Mikatabara Seirei.

FROM CONFERENCE HOTELS: Take the free JALT
shuttle buses if you are staying a one of the conference
hotels thru Tokyu Travel.

BY CAR: From Hamamatsu Nishi I.C., 5 minutes. Free
parking at both the site and at the conference hotels.
A detailed map will be published in the November issue
of The Language Teacher which will be sent to al pre-
registrants.

CONFERENCE INFORMATION:
(075) 221-2376 (before 11/22)
(0534) 37-6782 (1 1/22--11/24)
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lI\/IyShare

As language teachers, we all come up with our share
of ideas and activities. We also use our share of ideas
from other teachers. My Share is your opportunity to
share your ideas and activities. Articles dealing with

activities for classroom application should be submitted

to the My Share editor: Marc Helgesen, Sekiguchi Dai
Flat No0.403, Sekiguchi 3-6-22, Bunkyo-ku, Tokyo 112.
Articles should be based in principles of modern lan-
guage teaching and must follow JALT -manuscript
guidelines. Please include a 25-50 word biographical
statement.

PART I. SONG ACTIVITIES
By Dale Griffee

In the literature of music in the language class-
room, suggested activities tend to fall into five
general categories: how to introduce a song;
listening activities; singing; drills; and conversa-
tion or discussion. For this article two activities
have been selected for each of these categories.
Some of the activities come from the existing
literature and are referenced. Those not refer-
enced were developed by the author. Because
the cloze exercise has become so familiar as a
successful song technique, no cloze exercises will
be given even though several of the exercises that
follow can be used in conjunction with a clozed
passage. Lastly, because not al of these activities
were developed from an EFL orientation, it is
hoped that teachers will take these ten activities
as suggestions and adapt them to their classes.

Introducing a Song

a. Theme Song. Gather a collection of songs
you like, or choose an ELT songbook. Catalogue
all the songs by such categories as vocabulary,
functions and structures. In that way you can
pick one for each unit you teach. You can have
a theme song for each lesson (Bamford, 1982).

b. Drawing Dictation. The teacher dictates a
scene from a song, for example, 1 Left My Heart
in San Francisco. First, draw a hill. On the hill
draw a home. Below the hill draw a sea and color
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it blue. Draw a cable car going up the hill. Now
draw some stars. The discussion of the drawings
forms the introduction to the song.

Listening Comprehension

a. Special Song Text. This is a technique for
teaching more difficult pop music to inter-
mediate students. It involves preparing and work-
ing with the song text prepared by the teacher.
The teacher first transcribes the song and num-
bers al the lines for easy reference. You might
even try marking the difficult-to-catch words in
IDA or a specid spelling, so that the students can
see as well as hear the sound changes. To present
the song, listen to the song with no preparation
and no text. You can expect the students to be
dismayed especialy if you are playing a popular
song by someone like Bruce Springsteen. Even
native speakers have a difficult time catching
the words. Next, pass out the specially prepared
text and listen, several times if necessary. To
call attention to the pronunciation, ask students
to read certain lines as they are pronounced in
the spoken language while the teacher than
reads them back as they are articulated in the
song. After dedling with vocabulary and grammar
guestions, a cloze can be used and finally a
discussion of the song (Leith, 1979).

b. Song Grid. Listen to a song and fill out a
grid. This technique can be used to teach or
review a song. Two songs that can be used in
this way are Willie Nelson's Mountain Dew and
Chuck Berry’s Reelin and Rockin’. The com-
pleted grids look like this:

The teacher can 1) ask the students to fill out
the complete grid or 2) give one or two of the
columns and request the students to fill in the
other one or two columns or 3) give the students
al the information in which the grid helps the
students to hold the information in their mind.
The grid could aso set up cloze work later. This
exercise can be done by individuals, pairs or
groups. It is done while listening rather than
after.

Singing

a. A Singing Period. Develop a singing period
in your class by singing every day or two or
three times a week. This provides built-in review,
e.g. vocabulary. Another advantage is that the

Mountain Dew

Reelin’and Rockin’

[ wHo SITUATION ACTION/RESULT TIME | WHAT HE DOES
Singer lay down a dollar go round the band 9:21 at arock & roll dance
Preacher came by give him a snort 9:32 dance with you
Uncle Rort short thought he was a giant 9:43 spin with me
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teacher does not have to be fluent in L2. By
teaching songs the teacher can learn too. If
you want to Internalize a song, singing is the
key, but for discussion, simply listening is fine.
Repeated and regular singing will internalize a
song (Richards, R., 1975).

b. Teaching Students to Sing. This strategy
works with easy songs. Image yourself as a
human tape recorder. Turn yourself on and
push your play button. In other words, sing the
song. You can sing fast or dow, high or low and
repeat any line. Sing the first verse. Don't stop.
Sing it all the way through. Don’t expect any
students to join you even though, in fact, you
asked them to do so. They are busy looking at
the words and listening to you and trying to put
the two together. After you sing the song,
pause and then sing it agan. This time a few
students will move their lips. Sing it again. This
time a few more will jom you. Eventually the
entire class will sing. This technique works if
you don’'t panic or criticize the students for not
singing immediately. Students need time to work
up their courage. And what gives them cour-
age is you.

Using Songs for Drills

Circle or Underline. List sentences from the
song and then ask students to circle or underline
the best answer. Examples would be:

muc
How many Rm&s must the cannon bals fly?

guestion
The answer
name

1982, and Stoynoff, 1983)

is blowing in the wind. (Monreal,

For other ideas, see the article by Dissosway
which follows.

Discussion

a. Picture This. After listening to a song or
any musical selection (including instrumental
music!), ask the students to “draw a picture of”
the song. Then discuss the pictures. The point
is to give students something concrete to dis-
cuss. As a variation, ask students for another
type of response, such as the name of some-
thing the music reminded them of (a color, the
name of a place).

b. Song Survey. To learn about current pop
music as well as to learn about your students,
conduct a song survey (Murphy, 1985). Any list
of questions will do. When do you listen to
music? What is your favorite radio station?
What is your favorite type of music? List your
three favorite songs/singers/groups. If you ask
your students to list their age and sex, you can
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tabulate the results and make comparisons with-
in the class, or with other classes.
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Music References

“Mountain Dew” - Willie Nelson from The Minstrel
Man. 1981. RCA Victor APKI 4045.

“Redin’ and Rockin’ " - Chuck Berry from The Best
of the Best of Chuck Berry. 1978. Gusto Records,
Nashville GT5-0004.

PART Il: SONGSIN
NON-AURAL/ORAL SETTINGS

By Patricia A. Dissoway

As Griffee suggests in the previous article,
music seems to be a natural companion to classes
of listening, speaking and conversation. When
teaching turns to less aural/oral skills (e.g.
grammar, reading or writing), the use of songs
(beyond an occasional cloze exercise) is often
forgotten entirely, or limited to playing a song
before the actual class activities begin. This
article offers a few techniques, and adaptations
which can be readily used in conjunction with
grammar, reading, or writing lessons.

The suggestions below have been used in
various forms in my own classes as well as in
the classes of other teachers | have worked with.
Many of the techniques will be familiar as
classroom activities normally done without
music; musical adaptions are offered in these
cases.

The activities have been divided into two
sections: (1) those which can accompany the
teaching of structural/grammatical patterns
(grammar), and (2) those which can be useful
in reading or writing classes. When possible,
the proficiency level of the students is Indicated.

I. GRAMMAR

1. Word or phrase counting
(cont'd on next page)
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(cont'd from previous page)

In an activity appropriate for any proficiency
level, a song is chosen because it contains a
particular word or phrase that is repeated several
times. As a simple listening exercise, students
are asked to count the number of times they
hear that word or phrase. However, this listening
activity can be adapted to grammar classes
in severa ways, eg.

_ Choose a song that uses both the singular
and plural forms of the same word, and
have students make separate counts for
the singular and plural forms. The text of
the song may be provided after the count
to point out, for example, words with ir-
regular plurals or words whose plural and
singular form are identical, as well as the
plura -s for nouns.

_ A limited number of English words have
the same form for both the noun and the
verb. An exercise for low-intermediate level
students and above involves the counting
of noun and verb forms. For example, Kenny
Rogers' song Lady contains the word “love”
as both noun (“My love “) and verb (“1
love you”). Again, the text may be provided
after the count to emphasize differences
in usage.

2. Cloze and beyond

Cloze excercises using songs, and alternative
forms where students circle or underline the
correct form as in a multiple choice exercise
(See Griffee's Using Songs for Drills section, for
example), are quite popular in EFL classrooms.

To reinforce teaching of a particular gram-
matical point, cloze or multiple choice exercises
can be written which exclusively target a partic-
ular structure, different from the standard
cloze that targets every nth word. For example,
if prepositions are the subject of the lesson,
leave blanks only for prepositions in the prepared
text. Students may be asked to fill in the blanks
before they listen to the song and then use
the listening time to “check” their work; or
they might listen, fill in the blanks first, and
then, by themselves or in groups, use their gram-
matical knowledge to find listening mistakes.

3. “What you don’t hear”

Songs can provide additional practice in
the use of contractions or reduced forms (e.g.
gonna for going to or ‘em for them). Country
songs, like Kenny Rogers’ The Gambler, are
particularly rich in these words, although many
songs have at least a few reduced forms and/or
contractions.
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For a beginner or low-intermediate class,
the text to the song might be provided, with
contractions underlined, and students would
be asked to give the uncontracted form, e.g.

excerpt from The Gambler:

So, if you don’t mind my saying,
| can see you're out of aces, For a
taste of your whiskey, I'll give you
some advice.

don't = do not
you're = you are
I'l=1 will

A more challenging alternative uses listening
skills as well as grammatical knowledge, since
‘students are asked to identify contractions
or reduced forms from a number of choices, eg.

“Son, (I have, I've) made a life
out of reading (people is,
people’s) faces,

So, if you (do not, don’'t) mind
my saying, 1 can see (you are,
you're, your) out of aces,

For a taste of (you are, you're, your)
whiskey, (I will, 1'11) give you
some advice.

(You have, You've) got to know
when to hold (them, ‘em),
Know when to fold (them, ‘em)

The inclusion of words like people’s, that have
an apostrophe but are not contractions, (or
possessive your with the contracted form you're
makes this an exercise best suited for a non-
beginner. Even advanced students at times have
trouble hearing whether a form is contracted
or not (‘he is vs. ‘he's). Playing the song more
than once may be necessary.

I1.READING/WRITING
1. “Strip” songs

Writing the words of a song line by line,
cutting each line (or a group of two consecutive
lines) into strips and then having students order
the strips as they listen to the song is a familiar
classroom technique for using music. It may
be used to reinforce classes where organization
of a text for reading or writing is the focus
of the lesson. Temporal, or time, order is easily
demonstrated in songs that have some kind
of a story, like many country songs or ballads.
Even beginners can catch enough of a line of
a song to order the lines as they listen to the
song once or twice. Slightly more advanced
groups could order the strips before listening,

(cont'd on page 22)
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(cont'd from page 20)
and use the listening time to check their work,
or vice versa.

There is a third aternative for more advanced
classes. When making song strips, do not include
every line of the song. Instead, find a song
that has both a story and a significant amount
of description or other ‘detail’ materia that
is nice to know, but is not necessary for under-
standing the main points of the story. Make
strips of lines or portions of lines of both types.
The students’ task, then, is both to order what
they hear and to separate the details from
the main story line. If you wish, you can discuss
with students the ways in which the story
and details are integrated to make the song
whole. These methods of combining main
ideas, plot and detail may then be contrasted
with the means you have been discussing in
your reading or writing lessons.

For example, a ballad called The Cuckoo
(recorded by Peter, Paul and Mary) among
others) is basically the story of a gambler who's
had bad luck, but the first stanza of the song
is related to this story only by analogy (“The
cuckoo, she's a pretty bird/She sings as she
flies” ..).

2. Using the song text as a “reading” passage

Comprehension questions, paraphrasing and
summarizing exercises characterize most reading
classes. Song texts can be used as readily as
stories, novels or journalistic materials. The
text may be provided before a song is played,
making the exercise almost entirely a reading-
writing activity. The music provides an enjoyable
“extra.” On the other hand, questions might
be answered or summaries written only after
listening to the song. If this is done, a preview
of difficult vocabulary items or idiomatic expres-
sions greatly facilitates classroom work.

Paraphrasing may be done by listening only,
in conjunction with the song text, or in an
activity that combines paraphrasing and “strip”
ordering. As in No. 1, lines of a song are prepared
in strips. At the same time, paraphrases are
written for about 20% to 60% of the lines,
depending on the proficiency level of your
students. Substitute the paraphrased strips
for the actual lines, and have the students do
the ordering activity; but keep track of which
lines are actual song text and which ones are
paraphrases. If this exercise is being done in
groups, different groups might be given different
lines that are paraphrased. Then the various
paraphrased lines might be compared.

Patricia A. Dissosway has taught applied
linguistics, linguistics and ESL/EFL at the
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University of Hawaii, Indiana University, the
University of North Carolina and the University
of Tennessee. At Indiana University, where
she received her doctorate, she conducted
numerous workshops in the use of music in
ESL/EFL classrooms. She is currently teaching
at the University of Pittsburgh English Language
Institute in Chiyoda-ku, Tokyo.

Postscripts on JALT ‘86 ...

NOTICE
Buses for Conference Attendees
Staying at the Conference Hotels

In order to make transportation to and
from the conference site more readily avail-
able at JALT ‘86 for conference attendees
staying at the official JALT hotels, we will
be providing a shuttle bus service on a
regular daily basis from both the Grand
Hotel and the Hotel Concorde.

Please note, however, that at peak times
it may not be possible to get a seat on the
buses. In that case we ask rhat you please
make use of local Entetsu buses and taxis.
Bus schedules for both types of buses can be
consulted at the site or hotel JALT Hos-
pitaity Desks. Volunteers a these desks will
also be happy to call taxis and assist you
with local directions.
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JALTEERS

A REMINDER FROM THE EDITOR

The Language Teacher welcomes meaningful,
well-written ~contributions, but requests that the
guidelines in the editorial box on page 3 be follow-
ed. The editors cannot be responsible for acknowl-
edging or returning manuscripts which are hand-
written, are typed inappropriately on the wrong size
paper, or afrive after the issue deadline. Those
wishing unused manuscripts to be returned should
include a stamped-self-addressed envelope. ALL
Japanese language copy must be submitted to the
Japanese Language Editor.
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TESOL SONGBOOKS
An Annotated Bibliography

By Dale T. Griffee

Consider if you will the typical introduction
of a new songbook to the field. The book is
published and comes onto the market with a
certain amount of publicity from the publisher.
The author does presentations in some coun-
tries at some conferences. Some teachers note
the advertisements and/or attend the presenta-
tions. Most do not. The promotional activity
dies down. Some teachers leave the field while
other newly arrive. The result is that a fairly
low percent of EFL teachers are aware of what
songbooks and materials are available from
publishers.

The material listed below is not evaluated
according to any ranking system, but is listed
according to categories. Each is briefly described
so teachers can obtain an idea of the material
and can decide for themselves whether or not to
examine it more closely.

LOW LEVEL ESL

THE CAROLYN GRAHAM TURN OF THE
CENTURY SONGBOOK. Regents, 1982. 96
pp. Student text, no teacher text, 20 songs and
tape. MsGraham has written new words to well-
known, traditional melodies. For example, a
song about a red umbrella uses the melody “Auld
Lang Syne.” The tape features Ms Graham, a
backup quartet and a full Dixieland jazz band.
You will need the tape as even American native
speakers probably cannot identify and sing all
the melodies. But after hearing them once, al-
most any teacher can sing them.

All the songs are very simple, frequently hav-
ing only one verse. In addition, there are large
pictures of life in America from the period
around 1900 as well as drawings by Charles Dana
Gibson. In the back of the text are structurally
oriented dialogues and exercises.

ENGLISH: SING IT! McGraw-Hill, 1976. 56

pp. Student text, no teacher text, 39 songs with
two tapes. MsMillie Grenough has collected a
great variety of songs, from the ABC song to the
Beatles. The tape has a clear but antiseptic
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sound. There is no doubt that this is an ESL/EFL
song collection. Some of the songs appear to
have been simplified. The strong point of this
collection is variety and the large drawings. There
are no drills or exercises. This songbook could be
used with children to high school.

TUNE IN TO ENGLISH: LEARNING ENGLISH
THROUGH FAMILIAR MELODIES. Uwe Kind.
Regents, 1980. There are 20 songs and 108
pages. Student text only with two tapes. The
author uses traditional melodies with new words

usually very clever and witty. Each song has a
written context to explain the situation and the
context is also on the tape. This song collection
is intended as a course text and comes with
exercises and games. Answers are in the back of
the book. The table of contents lists the songs
and aso the functions and structures used in the
songs. Recommended for high school and low-
level classes. (Also see the following review.)

CHILDREN’'S SONGS

SONGS AND RHYMES. Julian Dakin. Long-
man, 1968, reprinted 1978. There are 135 songs
and rhymes in this collection. The text pages are
unnumbered, but there are 42 pages. There is
also a teacher’'s book, which gives some instruc-
tions on presentation. There is one tape with 12
rhymes and 8 songs on side A. On side B are 21
additional songs. The text has many small
pictures all in black and white. This is a tradi-
tional collection.

LET'SSING TOGETHER. Edited by Keiko Abe
and Mary Marquardt. Kyobundo, 1982. There
are 32 songs on 68 pages. One page gives the
music and words while the facing page contains
the same verse and a drawing which illustrates
the song. Many of the songs can be done with
action, such as “Ten Fat Sausages” and “Two
Little Blackbirds.” There are two tapes. For each
song there is a reading and then a singing. This is
a collection of American songs, some of which
have been simplified for easier understanding.

JINGLE BELLS AND OTHER SONGS. Edited
by John Byrne and Anne Waugh. Oxford, 1982.
Unnumbered 23 pp. There are 23 songs, no
teacher book and no tape. This is a collection of
both American and British songs which have
stood the test of time, eg. “This Old Man,” “If
You're Happy,” “lI Love Sixpence.” Many
pictures in color.

INTERMEDIATE

MISTER MONDAY & OTHER SONGS FOR

THE TEACHING OF ENGLISH. Ken Wilson.

Longman, 1972 (12th impression, 1980). Ten
(cont'd on page 25)
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(cont'd from page 23)

songs with a tape and teacher book of 40 pages.
The songs were written to illustrate structures,
but The Solid British Hat Band gives a profes-
sional performance. Though dated, with al the
“oldie but goodie” radio programs of today,
these songs have a familiar ring to them.

SUNDAY AFTERNOONS. Roy Kingsbury and
Patrick O’Shea. Longman, 1974. Student book
and teacher book of 55 pages with teaching tips.
The tape has al 10 songs on one side.

SKYI-IIGH. Words by Brian Abbs and music by
Nola York. Longman, 1975. There is a song
sheet, but no text and no teacher book. This
collection was intended to be used with the
Strategy series. There are 13 songs on the tape.
The songs are in the pop and protest field, but
are clear and musical and could be used for
listening exercises.

HARD TO LEARN THAT ENGLISH AS A SEC-
OND LANGUAGE BLUES. Laurie Welhnan and
Donald R.H. Byrd. Collier Macmillan, 1975.
Ten songs and a tape, but no text or teacher's
book. There is a song sheet available. Grammar-
oriented, as are most of the ESL songbooks of
the '70s. Songs are performed by The Brain Trust,
who give a clear and professional performance.
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GOODBYE RAINBOW. Ken Wilson and Keith
Marrow. Longman, 1975. Text and teacher’'s
book of 56 pages. Twelve songs of the usual
structure orientation. Some of the songs retain
the folk and protest feeling of the period, but the
title song “Goodbye Rainbow” has a timeless
guality and the last song “Glitter Hair-cream”
retains the charm of a radio commercial.

ESL EXPRESS: EASY SONGSFOR LEARN-
ING ENGLISH. Lyrics and music by Laurie
Welhnan and Donald RH. Byrd. Collier Mac-
millan, 1976. No text and no teacher book. A
song sheet is available. This is an American col-
lection and represents the music of the mid-'70s.
David Greenberg and Laura Rita Hull give solid
performances as the lead singers of The Brain
Trust.

CLOUDSONGS. Words by Brian Abbs and
music by Trevor Jones. Longman, 1977. Eleven
songs on one tape, no text or teacher’s book.
These songs are in the mainstream pop tradition.

SEASONS AND PEOPLE. Roy Kingsbury and
Patrick O’Shea. Oxford, 1979. Student text
only. Twelve songs, 31 pages with tape. Strong
on singable melodies, with severa types of music,
eg. Latin, folk, swing, reggae.

(cont'd on next page)
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(cont'd from previous page)
TRADITIONAL

SONGS ALIVE: ENGLISH THROUGH TRADI-

TIONAL SONGS. BBC, 1977, reprinted 1978,
1979. Eleven songs in a 56-page book. No teach-
er book. The tape features the group Duty Free
and is of professional quality. There are British
and American songs such as “The Skye Boat
Song” and “My Darling Clementine.” The text,
which is large with drawings and full-page photos,
is part of BBC's series of ten 15-minute TV
programs available in Japan and elsewhere.

OLD STANDARDS
EVEN IF YOU CAN'T CARRY A TUNE. ...

Edited by Polly Merdinger and Joel Rosenfeld.

Newbury House, 1984. Ten old numbers, such
as “The Tennessee Waltz” and “Under the
Boardwalk,” are included. The text also contains
grammar functions, writing and conversation
exercises as well as vocabulary. Each lesson has
eight pages and the book is designed as a course
text.

* * *

The purpose of this bibliography is to remind
teachers of some of the song material published
or available through distributors in Japan. If you
know of a songbook not listed here, please bring
it to the attention of the guest editor for future
inclusion.

TUNE IN TO ENGLISH. Uwe Kind. Re-
gents Publishing Co., Inc., 1980.

Sometimes we use rhymed or rhythmical
words to remember something. Children, for
example, recite In 1492 Columbus sailed the
ocean blue in order to remember a historical
date. Advertisers notoriously use doggerel to get
customers to remember their products. In the
foreign language classroom, however, when we
teach songs we are caling upon three powerful
language features - rhythm, rhyme and melody
_ to facilitate foreign language acquisition.

Unfortunately, it has often been quite diffi-
cult to find songs that are appropriate for the
use we want to put them to. Each song seems to
present a different set of obstacles. For exam-
ple, in one song the melody might be easy but
the lyrics are archaic or grammatically awkward;
while in another, the words might be appropriate
while the melody or rhythm is beyond an
amateur’s capability. Well, we no longer need
despair. Tune In to English, a fine collection of
20 songs for elementary students of English as
a Foreign Language, circumvents the problems
usualy  associated with foreign language
songbooks.

September 1986

Subtitled Learning English Through Familiar
Melodies, Tune In to English cleverly adapts
melodies which are easy to sing and known
throughout the world to short narratives or
dialogues based on useful grammatical patterns
and situational functions. These songs are inter-
esting, often funny, and thoroughly singable -
even for someone (like myself) who is almost
incapable of carrying a tune. The cassette tape
that accompanies the book is very easy to use
and the instrumental accompaniments vary
from song to song.

Tune In to English, however, is more than
just a songbook. It is a complete elementary EFL
textbook. Each lesson begins with a one-para-
graph story or sketch. The song then continues
‘the ideas presented in the single paragraph
opener. Oftentimes, the juxtaposition between
the traditional melody and the new words gives
the song a special unexpected charm. For exam-
ple, Stephen Foster’s “Oh, Susannah” is given
the new lyrics My dear Susannah, how are you? /
I'm having lots of fun. / | swim a lot and have a
tan / From sitting in the sun. In the context of
the story these words form the text of a postcard
that Mel, who is vacationing in Southern Italy,
writes to his sister in Savannah, Georgia. The
song has three verses and a chorus and ends with
the surprising twist that Mel has lost his wallet
and needs a quick fix of ready cash.

This approach to a traditional song might
seem bizarre at first, but it works quite well. It
must be tried to be appreciated.

After the song is presented, the lesson is far
from over. There are usualy two or three pages
of follow-up exercises providing the student
ample opportunity to practice the language
presented in the song through interesting rhym-
ing games, rebuses, crossword puzzles, matching
and multiple choice quizzes, fill-ins, and short
compositions. These exercises are always present-
ed in original ways using engaging drawings. In
addition, halfway through the book and at the
end, there are two review sections which reca-
pitulate what has already been presented in the
preceding chapters.

I want to reiterate that these songs are not
hard to sing. Using the cassette tape you can be
quasi-tone-deaf and still benefit from this ap-
proach. Most students take to the songs readily
and begin singing even before they’re prompted
to. In short order the EFL classroom is transform-
ed into a mini-karaoke session and yet, besides
al the fun, there's a lot of language acquisition
going on. As Uwe Kind says in the introduc-
tion: “It has been found that foreign languages
can be taught more effectively and rapidly, and
with greater recal, through the use of songs
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rather than mechanical classroom drills.” |
couldn't agree more.

Reviewed by Alan Gordon
James English School, Sendai

POEM INTO POEM: READING AND

WRITING POEMS WITH STUDENTS OF

ENGLISH. Alan Maley and Sandra
Moulding. Cambridge University Press,
1985. 172 pp. Two cassettes.

In their six-page “To the teacher” section, the
authors note that the effect of such poetic
devices as rhyme, alliteration, repetition of
rhythm, inversion of grammatical patterns, and
figurative language is to “distill and heighten the
meaning of the message” By the same token, the
use of this lovingly-crafted text is bound to
suffuse both teachers and students of EFL/ESL
with a heightened appreciation of English as a
vehicle for self-expression.

Now what is poetry?

If you say it is simply a matter of words,

I will say a good poet gets rid of words.

If you say it is simply a matter of meaning,

I will say a good poet gets rid of meaning.

“But, “you ask, “without words and without
meaning, where is poetry?

To this | reply, “ Get rid of words and get rid
of meaning, and there is still poetry.”

_ Yang Wan-Li, 12th century

There is “survival” English and English for
numerous functions or purposes, ordinary or
special, where the “meanings’ are prescribed, as
are how to comprehend and convey (or not con-
vey) them. By contrast, in poetry the shape of
the meaning is often not revealed until the words
are out. To impose meaning -- to insist that
poetry, both in its study and in its creation, be
laboriously worked to fit designated forms, and
particularly that it be treated as linguistic
esoterica — is to discourage prospective poets
particularly where they have not grown up in
the language.

But to say that externally-imposed meaning
may well be “got rid of” does not mean that
poetry is too difficult, or “irrelevant. ' Rather,
say Maley and Moulding, poetry is the key to a
fed for the soul of a language, giving a sense of
the weight and qudlity of words. “Few things are
as memorable as poetry.” Agreed! Thirty years
since high school, “frened,” “sombra” “ficcion,”
“sahio” go on floating about inside this reviewer,
whose L2 channel has long since been pre-
empted by another five-vowel tongue, but who,
thanks in large measure to the poem “La Vida es
Sueno, has no fear of contracting Acquired
Immunity to the Delights of Spanish.

September 1986

Now, what is poetry? In “To the teacher” the
authors begin, “The simplistic answer is ‘we just
know.” The slightly more technical answer. ..”
Poetry is put forth as a special type of English
deserving just as much study as, say, scientific
or newspaper English, especially in that it
touches our personal feelings most closely. And
the process of composing poems, especially in
groups, leads to real discussion and purpose
in writing.

The book’s 15 units are not structurally
uniform, nor do they progress in difficulty. Each
is based on an area of human experience: love,
old age, parting, pain, the daily rush, memories,
“the takeover” (of the control of the earth from
our species), and even nonsense. The poems in
each unit are matched to help make students
more aware of gylistic variation. For example, in
Unit 3, Running Away. Charles Causley’s “What
Has Happened to Lulu?’ is paired with the
Lennon-McCartney song “She's Leaving Home.”
Before they listen to and read the poems, the
students are given a warming up exercise, which
(in this particular unit) consists of listening to
taped interviews of four people telling what they
and their parents disagreed about, comparing
notes in groups of four, and then, in pairs, writ-
ing out questions which parents might ask them-
selves after their son or daughter has run away.
For the poems themselves (Reading) the pairs
are asked to write the actual events that each
poem describes, who is talking, and what the
mother’s attitude is. Attention is drawn to (a)
the stylistic use of do in “Lulu” and (b) details
of “She's Leaving” and again the students are
asked to paraphrase or elucidate in pairs. In the
writing stage for this unit, groups of four are
asked to construct a seven- or eight-line poem
beginning Nothing | did was ever right and end-
ing Nothing they ever did was right and to
compare their poems with those of other groups.
Additional activities suggested are an acrostic
poem, the first letters of whose eight lines are
C-O-N-F-L-I-C-T, and (referring back to Warming
Up) using If only to generate a number of sen-
tences to be combined into a poem which starts,
“If only " is a dream and ends, “If only” is a
nightmare. The unit ends with a poem to be
read alone.

Though the units are not uniform, warming up,
reading, and writing exercises occur in each. Stu-
dents may warm up by brainstorming associations
with the theme; hazarding definitions of words
and then checking them against a dictionary or
thesaurus; interpreting pictures; or comparing
traditional English rhymes with those of one's
own culture. In reading, they may note recurring
linguistic patterns, rhyme schemes, etc.; deduce
meanings from content; complete a cloze-style
paraphrase; improve on a given paraphrase; trans-

— === feont’d on-page 2%}
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(cont'd from page 27)

form a poem into “everyday” style; note the
sequence of events;, frame questions to the poet
or to the “I”; or even rewrite a poem to show its
reverse face, e.g. turn a “nonsense” poem into
“common sense.” Writing activities include
group poems on a given theme, one sentence per
group member; guided writing with opening/
closing lines, incomplete lines, etc.; imitating a
model, e.g. limerick, parody; arranging interview
snippets into a poem; and using interrogative
pronouns as the first word of each line.

The warmup activities are particularly stim-
ulating, in fact so much so that in some classes
students may want to discuss their ideas with
partners before fully formulating them for them-
salves. So much for poetry as a “lonely” pursuit!
It is through the group process that second-
language learners can play with the language,
using partners as sounding boards (some activities
can be assigned as homework, though).

Though Poem into Poem can be used as a
humanistic resource book independently of
poetry, particularly in units where the vocab-
ulary seems forbiddingly difficult or where the
theme does not seem to lend itself to the produc-
tion of poetry by students, who is to rule out the
poetic impulse in anyone? To close by paraphras-
ing Yang Wan-Li, “Get rid of preconceptions as
to relevance and get rid of academic pigeonholing,
and there is till poetry.” Thanks to Maley and
Moulding, more of the poetry that resides inside
second-language learners promises to come to
light for dl to peer a, listen to, and draw enjoy-
ment and inspiration from.

Reviewed by Jack Yohay

RECENTLY RECEIVED

The following materials have recently been
received from publishers. Each is available as a
review copy to any JALT member who wishes to
review it for The Language Teacher.

Notations before some entries indicate dura-
tion on the holding list: an asterisk (*) indicates
first notice in this issue; a dagger (1) indicates
third-and-final notice this month. All final-notice
items will be discarded after Sept. 30.

CLASSROOM TEXT MATERIALY
GRADED READERS

*Ellis &Ellis. Counterpoint 3 (Student’ sbook). Nelson,
1986.

Byrne. Meet Captain Luki/Captain Luki and the Green
Planet/Captain Luki and the Red Robots/Captain
Luki and the Sea People (“Roundabout Readers’
series; 4 vols,, 2 cassettes). Modern English Publica
tions, 1985.

September 1986

Byrne & Holden. The David Freeman Show; AN the
World ‘s a Stage/Making Music/Thc Best Years of
Your Life?/All Work and No Play (Student’s books,
Teacher’ s books, 2 cassettes). Modern English Publi-
cations, 1985.

Eckstut & Miller. Interline: A course in integrating
skills in English. 1, 2 (Student’s books, Teacher's
book). Pergamon, 1986.

Mugglestone etal. English in Sight: Video Materials for
Students of English (Student’s book, Teacher’'s
book (Note: Video tape isnot included). Pergamon,
1986.

Palstra. Telephone English. Pergamon, 1986.

Thomas. Intermediate Vocabulary. Arnold, 1986.

tCassell’s “ Foundation English” series (various authors).
Cassell. 1981. ‘82. ‘84. color edition 1986.

Level 1: Starting English (Student’s book, Work-

Level 2. Discovering English (Student’s book, Work-

book
tCasHl's “)Foundation Skills’ series (various authors).
Cassell, 1986.
Writing:  Level 1, 2 (Student's books)
Reading: Level 2 (Student’s book, Teacher’s book)
Speaking: Level 2 (Teacher's book); Level 3 (Stu-
dent’s book, Teacher's book)
TtGray.Cassell’s Advanced Short Course. Cassell. 1986.
tLow.Proficiency in English Course, revised ea.
Arnold. 1986.
Note: The scheduled reviewer of Ellis & Ellis, Counter-
point 1 has declined to review the book and has return-
ed it. Any JALT member who would like to assume
responsiblity for the review should contact the Book
Reviews Editor.

TEACHER PREPARATION/
REFERENCE/RESOURCE/OTHER

*Kelleroman & Sharwood Smith. Crosslinguistic Influ-
ences in Second Language Acquisition (“Language
Teaching Methodology” series). Pergamon, 1986.

*Wallace. Learning to Read in a Multicultural Society.
the social context of second language learning
(“Language Teaching Methodology” series). Per-
gamon, 1986.

tde Jong. The Bilingual Experience: A book for par-
ents. Cambridge, 1986.

tKachru. The Alchemy of English: The spread, func-
tions and models of non-native Englishes (“English
i{]ggge International Context” series). Pergamon,

tMcCaig& Manser. A Learner’s Dictionary of English
Idioms. Oxford, 1986.

The Language Teacher also welcomes well-
written reviews of other appropriate materials
not listed above, but please contact the Book
Reviews Editor in advance for guidelines. It is
The Language Teacher’s policy to request that
reviews of classroom teaching materials be based
on in-class teaching experience. Japanese is the
appropriate language for reviews of books pub-
lished in Japanese. All requests for review copies
or writer's guidelines should be in writing, ad-
dressed to: Jim Swan, Aoyama 8-122, Nara 630.

IN THE PIPELINE

The following materials are currently in the
process of being reviewed by JALT members for
(cont'd on next page)



The Language Teacher X:10

(cont‘d from previous page)

publication in future issues of The Language
Teacher.

Aebersold et al. Critical Thinking, Critical Choices.

NOTE: A review of Ahmad et al. Computers, Language
Learning and Language Teaching has been accepted

for publication in the next issue of the JAL T Journal.

Aitken. Overtones.

Azar. Fundamentals of English Grammar.

Blass & Durighello. From Concept to Composition.

Brieger & Comfort. Business Issues.

Brumfit et al. Computers in English Language Teaching.

Buschini & Reynolds. Communicating in Business.

Carrier. Business Reading Skills.

Carver & Fontinos. A Conversation Book.

Cawood. Cassell’s Intermediate Short Course.

Cotton & McGrath. Terms of Trade.

Crombie. Discourse and Language Learning.

- -. Process and Relation in Discourse and Lan-

guage Learning.

Dart. ESL Grammar Exercises.

Draper. Great American Stories, 1.

Ellis, R. Understanding Second Language Acquisition.

Feigenbaum. The Grammar Handbook.

Hall. Working with English Prepositions.

Halliday. A Short Intro to Functional Grammar.

Handschuh & de Geigdl. A Pronunciation/Oral Commu-
nication Manual.

HeIE_esen et al. English Firsthand.

Jenkins.  Writing: A Content Approach to ESL Com-
position.

Kirnet al. Interactions.

Kitap & Kitao. American Reflections.

Klein. Second Language Acquisition.

Knight, ed. Keep in Touch.

Leeet al.,, eds. New Directions in Language Testing.

Lindop & Fisher. Discover Britain.

Low. Grammar for Everyday Use.

Mason. Ports of Entry.

McRae. Using Drama in the Classroom.

Menasche. Writing a Research Report.

Miller & Clark, eds. Smalltown Daily.

Murphy, J. Windows.

Murphy, R. English Grammar in Use.

Newnes Complete Word Game Dictionary.

Paikeday. The Native Speaker is Dead!

Palmer et al. Personal Relations.

Pereira &O'Reilly, eds. Four Seasons.

Prodromou. Medicine.

Public Service Commission of Canada. Gambits.

Reinhart & Fisher. Speaking and Social Interaction.

Rivers. Communicating Naturally in a Second Language.

Roberts. Steps to Fluency.

Robinson. Crosscultural Understanding.

Savignon. Communicative Competence.

Shovel. Making Sense of Phrasal Verbs.

erght. Collins Picture Dictionary for Young Learners.

Yorkey. New Perspectives.

September 1986

Chapter
Presentation
Reports

DIRECTORY OF PROFESSIONAL

PREPARATION PROGRAMS IN

TESOL IN THE UNITED STATES
1986 -1988

This volume, published by TESOL, is
now available from the JALT office for
¥2,700/copy and replaces the former
edition which is listed on the furikae form
at the price of ¥1,800.

Chapter reports on presentations are to be 150-250
words, typed double-spaced on A-4 size paper, and sub-
mitted to the Editor by the first of the month preceding
publication. Longer reports can be considered only
upon prior consultation with the Editor.

HIROSHIMA

MAKING A SILK PURSE. ../
TALKING AS YOU WATCH

By Greg Proulx and Martin Millar

At its July meeting, JALT-Hiroshima featured
two of its own: Greg Proulx of Time T.l. Com-
munications, and Martin Millar of Hiroshima
University. Each gave us ideas on how to make
language lessons more productive.

Greg Proulx, the first speaker, described how
he has adapted poorly-designed English teaching
materias (the use of which is obligatory) for use
in the classroom. These materials which, on the
whole, contain grammatically correct sentences,
lack authenticity. That is, they show a definite
Japanese bias in the language of the various
dialogues, for example, the overuse of “sir,” as in
a (non-military) secretary repeatedly saying,
“Yes, sir.” Sometimes a skewed and inaccurate
picture of American culture is given. Consider
the following excerpt from one of the dialogues
Proulx presented for viewing:

Janet: You're right. | never thought I'd say it,
but | consider you a good friend for
telling me exactly what you think of
my work.

Kevin: Thanks. | consider you a friend, too.
I've dways liked you.

Janet: That makes me feel good.

Kevin: I'm glad.

Janet: So am |. Let's keep being honest with
each other, O.K.?

Kevin: And helpful.

Janet: And helpful, too. It's nice to have you
as a friend.

Kevin. Thanks. It’s nice having you as a
friend, too.

This particular conversation takes place be-
tween two managers of a company. One would
guess that there must be something more going
on between Janet and Kevin than just being two
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managers of a company. (Americans are not
always so open and honest with each other, nor
so dedicated to their companies.)

Proulx demonstrated the process he goes
through of needs analysis, goal setting, and ma-
terials evaluation. In evauating materials, he asks
guestions about authenticity (“Do people realy
talk this way, and why do they talk this way?‘);
relevancy; and transferability (“1s the language
form transferable to other situations, and if not,
what forms are worth pulling out for practice?).
Proulx’s answer to these questions has been to
use a functional approach, that is, selecting
various language functions on which to focus.
For the dialogue from which the above excerpt
is taken, the functions “thanking” and “promis-
ing” were practiced.

Martin Millar, who has extensive experience
with video, began his lecture with a brief histori-
cal survey of the use of video in the language
classroom. He explained that many of the prob-
lems that were encountered 10 and 20 years
ago (for example, the lack both of software
and of the knowledge as to how to exploit it)
have been overcome. Today there are sophisti-
cated videos, accompanied by student books
and teacher manuals. which make maximum
use of a few minutes of material, as well as
various techniques for adapting video for use
in the classroom.

Millar reviewed and demonstrated several of
these techniques, such as “Task Viewing,” in
which the student is given an Active Viewing
Guide to help in gaining a genera understanding
of what is being seen or heard; and “Prediction
and Speculation,” in which students are encour-
aged to predict what will be said and/or what will
happen next. It was interesting to note that in
the “Recall and Narration/Reproduction” tech-
nique demonstration, the teacher ceased to be a
focus of attention, becoming more a technician
running the machine than anything else. In this
technique, after the class has viewed the video,
one student is asked to stand with his back to the
video and to recall what he has seen or heard.

FROM THE EDITOR

Please feel free to send interesting, in-
action photos to accompany articles and
Chapter Presentation Reports. The photos
should be black and-white glossy, with good
contrast. If you have a photo that you think
would make an interesting cover, or would
be eye--catching somewhere inside the issue,
The Language Teacher would appreciate
your contribution. Regrettably, photos can
not be returned, however, so make sure the
photo is one you can spare!
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Simultaneously, the class views the video again,
prompting and/or correcting the student where
necessary. There are several variations to this
technique, which involve writing, pair work, or
quiz games. Millar says that video is pedagogical-
ly effective, unique, flexible, motivational,
educational, creative, credible, and unlimited:
eight positive reasons for using video in the
language classroom.
Reported by Carolyn Miki
Hiroshima Jogakuin College

NAGASAKI

INTRODUCING
THE WRITING PROCESS

By Robert Bini

At the chapter’s July meeting, Robert Bini
introduced the writing process as an effective
means of promoting and improving students’
writing skills and creativity.

In this process, Mr. Bini explained, instruction
emphasizes revision. Students generate ideas,
plan, write, analyze, revise, and edit their work;
grammar instruction is disallowed.

Before they start writing (Prewriting),
students brainstorm in groups, pairs and indi-
vidually. Then they start Writing -- in class,
or at home, without a time limit. (Of course,
teachers can set a time restriction.) Grammar
and spelling are de-emphasized. Erasers and
dictionaries are prohibited from being used.

After this process comes Responding: checks
are done by the teacher, another student or
the writers themselves, again, not regarding
grammar, but looking at content and logic.
Then writing begins again (Rewriting). They
rewrite the paper in a second draft. After a sec-
ond draft is written, final responding from the
teacher takes place. There are comments on
strengths and weaknesses, and errors are correct-
ed directly and indirectly by marking location,
number or type of errors. Students, based on
the teacher’s advice, work on the final draft,
Edit, and then get their final evaluation.

Reported by KunihikoFukamaki

NAGOYA

The JALT-Nagoya July meeting consisted of
breaking into three groups: two of them em-
phasized children’s class ideas and experiences,
and the other adult-class topics. Among the
presentations were Jim Matchett’s TPR ideas

(cont’d on next page)
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(cont'd from previous page)
and experiences with a “treasure map clue
game’; Mark Adams’ graphic technique for
explaining definite, indefinite, and deleted arti-
cles; Hisso Ando’'s scientific experiments to teach
vocabulary in English while teaching science as
well; Peggy Laemmel’s demonstration of the
International Communication System, a system
of communicative signs and gestures that can be
used in language ingtruction; Kraig Pencil’s games
that can be used with basic TPR commands in
children’s classes; and Charles Hoyt's leading of
group singing with gestures and sketches for the
purpose of conveying meaning and vocabulary.
Reported by Charles Hoyt
World Language Ingtitute. Gifu

TOKYO

LISTENING AND SPEAKING
FOR CHILDREN

By Keiko Abe, CALA

Those attending the June meeting of the
Tokyo Chapter enjoyed a lively presentation
by Ms. Keiko Abe, who demonstrated a number
of activities designed to develop listening and
speaking skills. They were created with young
children in mind and were therefore mostly
short, fast-paced and task-oriented. They were
also great fun, keeping a couple of dozen assort-
ed English teachers happily involved as they
played. The activities were very varied, ranging
from information gap pair work, conducted
across the room, to TPR with children’s songs.
Ms. Abe also gave many useful hints about
maintaining enthusiasm and interest in children’s
classes.

NO CHAPTER IN YOUR AREA?

Why not organize one! Contact Keiko
Abe, JALT Membership Chair, for complete
details. Address: |-12-11 Teraya, Tsurumi-
ku, Y okohama 230.

JOIN

Teachers of English
to Speakers of Other Languages

TESOL

The TESOL Quarterly and
the TESOL Newsletter
included with membership.

See the furikae form in this issue for further
details.

September 1986

BT RIMENBFHRE L I —#HE
(Review of the 7th In-Company Language Seminar)
BINREE D 7DD FEEIME ) S5

REA TN v avr TR
B *:
(Nakao, Hiroshi)

PTEMENEERELIFT—IZTH4B (&) T/
0L D6 E T, KIRTEXO KRBT 2FM T
0B NENE M2 TH» 1L,

SELIALTEENZOX I+ —i2. HEABLYH
A& (3 Led, KBR, BUER, M &5 L@, @hEdpA:

GEVEASL. GIREPREEES . RERERERR 2F 0

Wi, R I 7 v e — L] TR A —
Tz rm a2 [RIREH | o suti o %88 4 14
BIENTEL, TOEIIIAL I F-EENTLILE
EEL., BRENL I F—INT AL LA ELL D

LiiEE T,

XT. Slod 3 F-ld, ENIRE E» D AR R¥ED

SIS L | I RER (T e C BRI ) 3 =
LB B NS L ) bITT,

FRTE, R O X SERE L TR TH -
e T, EENERIRES L. FVTHERL
Lhtrbiiiz,

FTEWC. DENBVENLEL L) NEER
SETEWROBEBICRBHYERILERER YL
[=— o REBE TR 7 T LNRRE FOEL] &
BEL T, RHOBESHFIZh7 5B RIEN ST S
7z,

EIH TR A0 E D THEE L H ) HNORTHHE
HEREONZPIATE & & L2, HNOSEHGER T
Lo 7 ZOBMITIIRIN L 72 s, SR TR IRE & 5
ETELBAPLIENRERELZHELE/BL. 27
FOLNANT v THIEHDZEDVRBEL - T b,
$7- 20, o= 2 T AOER, HEHOIR L FR
L2 F A LHPEARLINT E N, Sk F MO
B2 o AR LU oA ) 2 LR A o 72 T
DERIHE LI T s B2 TH T2,

KkOL10 ) EBBREEAFLCKOBEHEII -5
A2 t—i 5 HRDER] L9 74 T, LIOJ
(Language Institute of Japan) o> 4SRH|%E 1A% b a4
DBENRETH - 72,

LIO)o¥E, RUEFBERENPT, £<NEHEE
DR R EABR PRI 2L ) WRTANE
THEIBLNTOL LV IBETH -T2,

Fii2JALTAIZE WA ~nA7—F a3+

WA REGER) O/ MLERKY [EHIREED-HDE
(cont'd on page 34)



Oxford English is pleased to introduce its
new course for false beginners.

FAST FORWARD

— The course that lives up to its name —

LASSBOOK-

Fast Forward is ideal for adult students in Japan who have studieg
English for several years and get bored if they spend too long studying
language points they ‘know’.

Fast Forward does not linger too long on each point. It provides
practice and then moves on.

Your students are therefore exposed to a variety of topics and a variety
of language activities. This is highly motivating for your students — and
for you as a teacher.

Use the coupon below to get a FREE copy of Fast Forward

— the course that lives up to its name.

. ! To: OXFORD UNIVERSITY PRESS

3-3-3 Otsuka, Bunkyo-ku, Tokyo 112 @ (03) 942-1101

)
)
)
iy iy : _ _
l'. I P/ease send me an inspection copy of FAST FORWARD
1
E Name:

OXfOI’_dTM EiSchooI:
English | adiess: ;
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Grammar

Practice for

Intermediate

Students

” (}ivz';m){r”z:n' N
] ’i‘;i(‘AIi;(ﬁ‘k* "!m:‘
| .fxzi{*z'mrdi::zf' “
Slsidems |

®  The book’s 168 grammar points
are followed by a variety of practice
exercises graded into three levels of
difficulty

B An index and comprehensive
contents list allow students easy
access to specific areas of study

m Lively, humorous cartoons are
used throughout to assist
understanding

m  The Grammar Practice for
Intermediate Students Answer Key
makes the book suitable for class
use or self-study

A compact, integrated practice book

which gives explanations of all the
main areas of English grammar in
clear, simple language

For further information please
contact: Heather Saunders or
Mike Thompson, Longman
Penguin Japan, Yamaguchi
Building, 2-12-9 Kanda
Jimbocho, Chiyoda-ku,
Tokyo 101 (03-265-7627)

Steve Elsworth and Elaine Walker
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The American Scene:

A Basic Reader for ESL.
Mary Thurber
Designed for students beginning
academic studies in English,
this book dtresses reading
development and gives students
confidence in thelr increasing
ahilities. Exercises include word
families, writing with new
vocabulary, doze tests, and
reading practice.

Encounters:

An ESL Reader, 3rd edition
Paul Pimsleur, Donald
Berger, and Beverly
Pimsleur

Our best-sdlling ESL reader has

been revised and updated for

1986. Contains 27 articles from

U.S. and Canadian magazines

and newspapers adapted to a

1500word vocabulary level.

New leaning activities stimulate

rea communication in the

classroom.

Ports of Entry:
Scientific  Concerns

Abelle Mason
Third and fina volume in the
Ports of Entry series, intended
for high intermediate to advanced
ESL students who are attending
or planning to attend a university.
Thisis not a science book, but
areader that examines the
qualities of a scientist and the
sientific process.  Grammaticd
and stylistic analyses of the
readings are included.

For further information contact:

v

s

TOMmnl
New American Prlofiles
Lucette Rollet Kenan
Like its predecessor, Modern
American Profiles, this reader
contains profiles of ten
persondlities that have made
contributions to American
culture. Designed for
intermediate to advanced
dudents, each unit is
independent and contains a
supplementa reading, varied
exercises, and a section giving
the viewpaints of others on
the subject.

Working World:
Language and Culture
of the Job Market

Maria Maniscalco Baskin and

Lois Wasserman Morton
Cregted pecificdly for nonnative
college or adult education
students who are preparing to
enter, are dready in, or are
seeking advancement in the
American job market.

Harcourt Brace Jovanovich Japan
Hokoku Building 3-11-13 lidebashi  Chiyodarku

Tokyo 102 Japan
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ILE INTERNATIONAL SEMINAR:
RE-EXPLORING CELT
Hong Kong, December 15-17

The theme of the second international sem-
mar of the Institute of Language in Education
will be Continuing Education for Language
Teachers. Papers will be given on: the roles of
ministries, other governing or advisory bodies,
and professional organizations; certification and
the aims of courses; m-service education; recent
research; the teacher as researcher; and com-
munity support. Write for registration informa-
tion (deadline Sept. 30) to: Dr. Verner Bickley,
Director, Institute of Language in Education,
Park-ln Commercial Centre, 21F., Dundas Street,
Kowloon, Hong Kong.

SL.A-FL.L. CALL FOR PAPERS
The University of Illinois at Urbana-
Champaign, April 3~ 4, 1987

Theme: What is the Relationship Between
Second Language Acquisition and Foreign Lan-
guage Learning? Is Foreign Language Classroom
Learning Similar to or Different from Non-

September 1986

classroom Learning? Papers should be data-based
and/or should offer critical theoretical insight
into the classroom/non-classroom distinction.
Topics include, but are not limited to: (1) input
and interaction; (2) interlanguage data and devel-
opmental patterns in the acquisition of gram-
matical structure and general communicative
competence; (3) processing strategies in compre-
hension and production; (4) the relationship be-
tween information processing and language
acquisition; (5) fossilization; (6) research design
and methods, (7) the role of grammatica instruc-
tion; (8) the role of instruction in general; and
(9) the classroom as a social community. Submit
abgtracts by Oct. 1 to: Professors Bill VanPatten
and James F. Lee, SLA-FLL, Spanish, Italian,
and Portuguese, 4080 Foreign Languages Bldg.,
707 S. Mathews, Urbana, IL 61801-3674, U.S.A.

SECOND LANGUAGE RESEARCH
FORUM: CALL FOR PAPERS

The University of Southern California will
host the Seventh Los Angeles Second Language
Research Forum (SLRF) on Feb. 20-22, 1987.
We are soliciting data-based second language
research in: Classroom Research & Methodolo-
gy, Discourse Analysis, Interlanguage, Bilingual-
isn, Psycholinguistics, Language Universals,
Transfer, Sociolinguistics, and Second Language
Acquisition, for 30-minute presentations. SLRF
is sponsored by graduate students, and to help
promote their involvement in the field, we
strongly encourage students doing on-going
research to submit papers. Send abstract infor-
mation to: Wes Friberg, SLRF ‘87 Program
Chair, American Language Institute, JEF-141,
USC, Los Angeles, CA 90089-1294, U.S.A.
Abstracts must be postmarked by Sept. 22, 1986.
For further information: Bernard Seal or Miriam
Espeseth, Conference Co-chairs, same address.

FULBRIGHT SCHOLAR AWARDS
September Deadline Nears

The Council for International Exchange of
Scholars is accepting applications for the 1987-
88 Fulbright grants in research and university
lecturing abroad.

The awards for the 1987-88 competition
include more than 300 grants in research and 700
grants in university lecturing for periods ranging
from three months to a full academic year.
There are openings in over 100 countries and, in
some instances, the opportunity for multi-
country research is available. Fulbright Awards
are granted in virtually al disciplines, and schol-
ars in al academic ranks are eligible to apply.

(cont'd on nexf page)
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(cont’d fromprevious page)
Applications are also encouraged from retired
faculty and indepedent scholars.

Benefits include round-trip travel for the.
grantee and, for full academic year awards, one
dependent; maintenance allowance to cover
living costs of grantee and family; tuition allow-
ance, in many countries, for school-age children;
and book and baggage allowances.

The basic eligibility requirements for a Ful-
bright Award are U.S. citizenship; Ph.D. or com-
parable professional qualifications; university or
college teaching experience; and, for selected
assignments, proficiency in a foreign language. It
should be noted that a new policy removes the
limit of two Fulbright grants to a single scholar.

Application deadlines for the awards are:
Sept. 15, 1986 (for Africa, Asia, Europe, and the
Middle East); Nov. 1, 1986 (for institutional
proposals for the Scholar-in-Residence Program);
Jan. 1, 1987 (for Administrators’ Awards in
Gemany, Japan, and the U.K.; Seminar in German
Civilization; the NATO Research Fellowships,
and the Spain Research Fellowships); and Feb. 1,
1987 (for the France, Italy, and Germany
Travel-Only Awards).

For more information and applications, write
Council for International Exchange of Scholars,
Eleven Dupont Circle N.W., Washington, D.C.
20036-1257.

OPERATION FRIENDSHIP JAPAN

Since July, 1985, 251 Colorado junior high
students have been successfully operating friend-
ship with Japanese students in letters, tapes and
cultural exchanges. Non-profit O.F.J. activities
are under the leadership of Ms. Maryann Gold
(founder of O.F., Boulder, Colorado), who
wishes to have students experience the writing
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of English letters aiming at their becoming
supermen and women in the 21st century. Please
write Ms. S. Ueki, 1-1-63-404, Nakameguro,
Meguro-ku, Tokyo 153.

TEMPLE UNIVERSITY JAPAN
M. Ed. Program in TESOL
Course Offerings,Fall 1986

Tokyo

Sec. Eng. Ed. 624: Teaching the New Gram-
mars (3 credit hrs.), Dr. James Patrie; Mon.,
1:00-4:00, Sept. |-Dec. 15, and Thurs., 6:00-
9:00, Sept. 4-Dec. 18.

Sec. Eng. Ed. 652: Methods and Materials fur
TESOL, Part | (3 credit hrs), Dr. Gladys Va-
court; Tues., 6:00-9:00, Sept. 2-Dec. 16.

Anthro. 520: Fieldwork in Ethnography (3
credit hrs.), Dr. Denise O’'Brien; Wed., 6:00-
9:00, Sept. 3-Dec. 17.

Sec. Eng. Ed. 645/For. Lang. Ed. 435: Intro-
duction to Educational Research (3 credit hrs.),
Mr. Steven Ross, Sat., 6:00-9:00, Sept. 6-Dec. 20.

Osaka

Sec. Eng. Ed. 652: Methods and Materials for
TESOL, Part | (3 credit hrs), Dr. Gladys Vd-
court; Thurs, 6:00-9:00, Sept. 4-Dec. 18.

Sec. Eng. Ed. 621/For. Lang. Ed. 426: New
Techniques in Teaching Writing (3 credit hrs),
Dr. Vacourt; Fri., 6:00-9:00, Sept. 5-Dec. 19.

Sec. Eng. Ed. 624: Teaching the New Gram-
mars (3 credit hrs), Dr. James Patrie; Sat. 3:00-
6:00, Sept. 6-Dec. 20.

All times p.m. Apply to Michael DeGrande,
Temple University Japan, Mitake Bldg., 1-15-9,
Shibuya, Shibuya-ku. Tokyo 150; tel. 03-486-
4141.

Name

See that your Language Teacher follows you. Send this form

MOVW 4 ALONG WITH YOUR CURRENT MAILING LABEL to the
) JALT Central Office: d/o Kyoto English Center, Sumitomo

Seimei Bldg., Shijo-Karasuma Nishi-iru, Shimogyo-ku, Kyoto

Date effective

New Address

Postal Code

New Home Phone

New Work Phone

New Employer

N



NEW
PERGAMON ENGLISH VIDEO

(%) %)

ENGLISH IN SIGHT

Patricia Mugglestone, Hilary Reess-Parnall, Jane Revell

THE VIDEO FILM:

AUTHENTIC SETTINGS. The film was shot on location in North London and makes use of
hotels, shops, hospitals, parks, and private homes.

REAL PEOPLE, The film presents different age groups and accents, unscripted situations and
conversations with “real people” as well as making use of actors whose lines have been
scripted and language controlled.

5O/ —F GRFIL-FEE - 08 - RE) 3. BFOELTT2 = v Tk
Meah, KRIZICLLBATHELERBENORRE A EshH0E LTWET.
VIDEO Cassette(1X25mins) ¥26,850
/; »w? < __ .- VHS/NTSC : 0315267
i BETAMAX/NTSC : 0334741

Student Book 0080315240f ¥770
Teacher’'s Book 0080315259f ¥2,310

—SEALORBDDBEE

\/I[H) APPLICAT'ONS General Editor:Christopher J Brumfit, ﬁ#¥ﬁ¢0/
University of Southampton UK

IN Types of Video Software:A User's Experience

ENG”SH ANGUAGE by JOHN McGOVERN. THE BRITISH COUNCIL

TEACHING Mr J McGovernfts 6 & DBH DR, BENEE. W

ELT DOCUMENT 114 EICRAIRTAWICIRIBET Mr.)McGovernld, IR7E

0080294766f 1983 ¥2,250 BUERDBritish Council T Regional Divector& L T:ER U T
WwWEd

\ 4

HOW TO ORDER
Please order through any foreign book store, major book store or university Co-op
When ordering, please specify “available from JP.T (Japan Publications Trading Co.,
Ltd.)" TEL(03)292-3755. 8548
For further informatlon, please write,
JAPAN PUBLICATIONS TRADING CO.LTD  Foreign Book No.2 Dept
2-l. Sarugaku-cho 1 chome, Chiyodaku  Tokyo 101 TEL(03)292-3755, 8548
BAHMMREHEARH $®E K
T EREFHBEIRRET-2-1 B|3E(03)292-3755 - 8548 (HH)
AW, ¥BERGE KFEREBEL 3L UIBEFUOBE~LHALZT AL
TAARHMESHR ) & IHEVL TN, BESEREE VL ET

PERGAMON PRESS Ti60 # s MEELAEHRE 7-1 0Bt b 50t s
N—HELTL 2EFEREH  TEL(03)342 7535
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Please send allannouncements for this column to Jack
Yohay; 1.111 Momoyamo I ogoro-cho, Fuehimi-ku,

-
Kyoto 612. The announcements should follow the style
and format of the LT and be received by the first of the
month preceding publication.

The Second Kyoto Conference on Discourse Analysis
CONVERSATIONAL INTERACTION:
DISCOURSE INSIDE AND OUTSIDE THE CLASSROOM
Doshisha Women’s University, Nashinoki Campus
Sponsored by JACET and JALT

SATURDAY, SEPTEMBER 27

9:30
10:00

10:10

10:40
11:10

11:40

12:10
13:00

14:00
15:00
15:15

15:45
16:30

17:15

18:30

Registration opens

Opening Address: Prof. Shoichi Ando (Kyoto University). President, Kansai
Chapter of JACET

Madeleine Adkins -~ The Effect of Japanese on the Discourse Patterns of
English Native Speakers in Japan.

David Hough (ICRA) - Metaanguage in the EFL College Syllabus in Japan

Peter McCagg (International Christian University) - Features of Oral Discourse
in Novice Japanese EFL Writers' Essays

Joseph Koltisko (OTC) ~ What Makes Qiang Kun So Funny? The Discourse
Strategies in Chinese Comic Diaogues

Lunch

Richard Schmidt (University of Hawaii) - Formulaic Speech and Language
Learning

David Brazil (University of Birmingham) - Intonation & Discourse

Break

Makoto Oshima and Tom Dow (Tsuru University) - Discourse Analysis of
English by Japanese Students

Virginia LoCastro (Tsukuba University) — The Pragmatics of Pauses

Lawrence Schourup (Kobe University) Recent Treatments of Discourse
“Will”

Bruce Wilkerson (Meiji Gakuin University) - On Nucleus Pitch Assignment in
Japanese and American English Formal Discourse and Its Relation to
Information

Dinner - Homai Chinese Restaurant (¥4,000)

SUNDAY, SEPTEMBER 28

10:00

10:30

[1:00

12:00
13:00

14:00

15:00
15:15

16:30

Leo G. Perkins (Comet) - Communicating and Ego State Transactions and the
Importance of “If-Then” Rules in Persona and Business Relationships
Steven Ross (Baika Junior College) - Accommodation Phenomena in Interlan-
guage Discourse

John Hinds (University of Pennsylvania) - Strategies for Determining Discourse
Reference in Japanese Conversationa Interaction

Lunch

Richard Schmidt (University of Hawaii) - Formulaic Speech and Language
Teaching

Amy Naustein (Communication Consultant, New York) - Linguistic Technol-
ogy: The Technologica or Instrumenta Use of Language

Break

Panel Discussion - Discourse Anaysis. Where To From Here? (Brazil, Hinds,
Neustein, Schmidt and Schourup)

Closing Address. Jim White (Tezukayama Gakuin University), President, JALT
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Participation Fees:

JACET/JALT Members

Non-members

September 1986

1day 2 days
¥2,000 ¥3,500
¥3,000 ¥5,000

Getting There Take the subway to Imadegawa, walk east (with Doshisha U. on your left
and the Imperia Palace grounds on your right) to Teramachi (second traffic light). Turn
right. The campus is 400 meters down Teramachi on your right.

There will be no pre-registration for this event. For further information, contact the

JALT Office: (075) 221-2376.

Due to grave illness in her family, Dr. Hatch has been forced to cancel her trip to Japan. We are pleased
to announce that Dr. Richard Schmidt, Associate Professor and Chairman of the Department of ESL of
the University of Hawaii, has agreed to participate in her stead.

CHIBA

Topic: 1) Tota Physica Response
2) Card Games for Lower-level Classes

Speaker: Aleda Krause

Date: Sunday, September 21st

Time: 1-4 p.m.

Place: Funabashi Chuo Kominkan (2-2-S
Honcho, Funabashi-shi; 4-5 minutes’
walk from JNR or Keisei Funabashi
Station; 0474-34-555 1), Room 8

Fee: Members, free; non-members, ¥500

Info: Davn Wilson a Margaret's Indtitute of
Language, 0474-62-9466

The first haf of Ms. Krause's presentation will
be a demonstration of the application of TPR
principles to actual classroom lessons, using
objects, action chains, and functions. The second
half will be devoted to traditional card games
geared to lower-level classes.

HAMAMATSU

Topic: Neuro-Linguistic Programming - Learn-
ing How to Learn Languages

Speaker: Charles Faulkner, Researcher

Date: Sunday, September 2 1 st

Place: Seibu Kominkan, I-2 |- Hirosawa
Time: 1-4 p.m.

Fee: Members, ¥500; non-members, ¥I1,000
Info: Todd Lynum, 0534-74-0328

Analyzing excellent language learners using
Neuro-Linguistic Programming has revealed a
number of unique learning strategies as well as
attitudes toward learning. Analyzing various
language teaching methods has uncovered funda-
mental and excellent communication patterns
embedded in specialized approaches.

This workshop will provide: (1) an overview
of Neuro-Linguistic Programming; (2) a com-
parison of successful and unsuccessful learners
strategies; (3) the fundamental elements and

patterns of communication that make up various
traditional and innovative methods, including
Audio-lingual, Silent Way, TPR and Suggesto-
pedia; (4) an understanding of which methods
work with which students and why; and (5)
examples of techniques/procedures used to
integrate good language learning strategies in
others.

Charles Faulkner, Neuro-Linguistic Program-
mer, researcher and consultant, is best known for
his NLP investigation of excellent language
learners' strategies and the successful patterns of
communication embedded in various language
teaching methods. He is certified in NLP with
advanced training and has seven years experience
teaching ESL and VESL.

HIROSHIMA

Topic: The Threshold for Business Writing
Speaker: Yoshihiko Yamauchi
Date: Sunday, September 7th

Time: I-4 p.m.

Place: Hiroshima International School

Fee: Members, ¥500; non-members, ¥I1,000
Info: Martin Millar, 082-227-2389

Taeko Kondo, 082-228-2269

After a comparison of letters which reflect an
old-fashioned approach to business letter writing
with several letters composed in a more modern
style, the audience will participate in analysing,
discussing and rewriting letters, with the aim of
identifying suitable teaching points. The speaker
hopes to demonstrate that good business letter
writing “is not a matter of reproducing stereo-
typed sentence patterns and set phrases, but is,
instead, a result of producing natural, amost
conversational, communication.”

Mr. Yamauchi holds a certificate to teach
Commercial English; after retirement from Mitsui
Mining & Smelting Co., he lectured at the Nip-
pon Business School and Hiroshima YMCA.
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IBARAKI

Topic: Simultaneous Interpreting and the
Study of English

Speaker: Tatsuya Komatsu

Date: Sunday, September 2 1 st

Time: 2--4 p.m.

Place: Ibaraki Christian College (near the
JNR Joban Line, Omika Station)

Fee: Members, ¥500; non-members, ¥|,000

Into: Jm Batten, 0294-53-7665.

Basic skills for interpreting comprise the full
and rapid understanding of a given message, and
clear and articulate expression in the target
language. As these skills are essential ingredients
for all other modes of communication, the train-
ing of interpreters to achieve an adequate level
of competence in them provides valuable ideas
for the ordinary study of English. By analyzing
the sKkills of conference interpreters and describing
methods of interpreter training conducted in the
Simul Academy, the speaker will try to shed
some light on the acquisition of language skills
on an advanced level and suggest possible applica
tion to English teaching.

On Oct. 26 Jim Batten will speak on “Inter-
cultural Communication and TEFL.”

KOBE

Topic: On Forgetting Your A’s, The's and
Gds: The Teacher or the Corrector

Speaker: lan Shortreed

Date: Sunday, September 7th

Time: 1--4:30 p.m.

Place: St. Michael’s International School
Fee: Members, free; non-members, ¥[,000
info: Jan Visscher, 078453-6065

Mr. Shortreed will examine: (1) the effects of
error correction on writing quality; (2) data
based research on contrastive rhetoric; and (3)
current research on the uses of computers in LI
writing instruction. He will discuss the results
and the implications of research carried out by
himself and others. He will also demonstrate the
use of computers in writing instruction. Al-
though this presentation is primarily aimed at
teachers of writing, several of the research find-
ings, especially pertaining to error correction,
should be of equal interest to teachers engaged
in other areas of language instruction.

lan Shortreed (M.A., U.B.C.) is a lecturer in
the Department of English, Tezukayama Gakuin
University and co-author of the writing textbook
Sgnificant Scribbles.

On Oct. 12 Scott Petersen will speak on the
Natural Approach.
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MATSUYAMA

Topic: TPR Drama
Speaker: Dale Griffee
Date: Sunday, September 21st
Time: 2--4:30 p.m.

Place: Nichibei Bunka Center, Kodomo no
le. 3F

Fee: Members, tree; non-members, ¥|,000

Info: Marin Burch, 0899-3|-8686

Kyoko lzumi, 0899-77-3718

Mr. Griffee will give a brief history of Total
Physical Response and then go on to demon-
strate how it can be used in the classroom. He
will aso present his use of TPR with drama. Mr.
Griffee is the author of Listen and Act, a book
of TPR dramas.

On Oct. 19 Miho Steinberg will speak on
Teaching in the High School Classroom.

NAGASAKI

Topic: New Approaches to an Old Problem:
Pronunciation

Speaker: John Nelson

Date: Sunday, September 7th

Time: 1. 30-4 p.m.

Place: Faculty of Education, Nagasaki Uni-
versity, Room 64

Fee: Members, free; non-members, ¥|,000

Info: Yoko Morimoto, 0958-49-2334
Sarah Lindsay, 0958-44-3842

Pronunciation is one of the essential basics of
second language learning, yet is often “put on
the back burner” by teachers frustrated with
repeated errors. This presentation will outline
ways to integrate correct sound reproduction
into a communicative-based curriculum one that
builds student confidence, responsibility, and
creativity while laying the foundations for good
pronunciation.

John Nelson is on the faculty at Kwassui
Women's College and has taught in ESL-related
fields for 10 years, both in the U.S. and Japan.

NAGOYA

Topic: Intermediate  Suggestopedia
Speaker: Charles E. Adamson, Jr.
Date: Sunday, September 28th
Time: 1:30-5 p.m.
Place: Mikokoro Centre, Naka-ku
Fee: Members, free; non-members, ¥500
Info: Kay Ogino, 05363-2-1 600
Lesley Geekie, 05617-3-5384

Charles E. Adamson, Jr. has been regularly
teaching Suggestopedia courses since receiving
formal training in 1979.

(cont’d on next page)
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(cont'd from previous page)

Intermediate Suggestopedia, developed at
Trident College to serve the typical post-high
school Japanese student, with six years of study
and little or no competency, is based primarily
on traditional Suggestopedia and language
acquisition theory, and provides integrated tech-
niques for (1) ensuring that the student receives
a large amount of “comprehensible input,”
(2) guiding the student through a series of activi-
ties which make it psychologically acceptable
for him or her to use English rather than Japa-
nese as a vehicle of communication, and (3)
adjugting the level to that of the student. Follow-
ing a summary of theory, Mr. Adamson will
demonstrate some of these activities, including
the concert session and elaborations. After this
presentation, the participants will be able to
begin to experimentally apply the method in
their own classrooms.

OKAYAMA

Topic: Survival Listening for Japanese

Speaker: David Hough

Date: Saturday, September 20th

Time: 2:40-4:30 p.m.

Place: Chugoku Jr. College, Niwase (Admin-
istration Bldg. 3F); tel. 0862-93-0541

Fee: Members, free; non-members, ¥500
Info: Fukiko Numoto, 0862-53-6648
OKINAWA

Topic: Vocabulary Workshop
Speaker: Brant M. Kresovich
Date: Sunday, September 7th
Time: 2-4 p.m.

Place: Ginowan Seminar House

Fee: Members, free; non-members, ¥500
Info: Fumiko Nishihira, 09889-3-2809
OMIYA

Topic: Creating Interest Through Supple-
mental Reading
Speaker: David Burger, Joshi Seigakuin Jr. College
Date: Sunday, September 14th
Time: 1:30-~4:30 p.m.
Place: Omiya YMCA
Fee: Members, free; non-members, ¥|,000
Info: Aleda Krause, 0482-55-9887
Kyoko Burger, 0486-5 |-5 182

The presenter will report on the use of grad-
ed readers to supplement a junior college com-
position class, basing such use on Krashen's
hypothesis that large amounts of pleasure read-
ing promote the acquisition of writing com-
petence. The wider application of such reading at
various levels and in various classes will also be
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considered,

David Burger is a full-time lecturer at Joshi
Seigakuin Junior College in Ageo. Currently
president of the Omiya chapter, he has taught
ESL/FL for nine years in Japan and the U.SA.
and also taught German for five years in the
U.SA.

OSAKA

Topic: Teaching Japanese as a second language
Speaker: Fusako Allard
Date: Sunday, September 21 st
Time: 1-4:30 p.m.
Place: Umeda Gakuen (St. Paul’s Church),
2-30 Chayamachi, Kita-ku
Fee: Members, free; non-members, ¥l,000
Info: Linda Viswat, 06-543- 164 (eves)
Ed Lastiri, 0722-92-7320 (eves.)

Fusako Allard will examine the ways in which
she teaches Japanese as a second language (JSL).
Some of the points to be looked at will be the
types of teaching techniques utilized at various
skill levels, the place of listening comprehension
in the classroom, and the responsibility for the
learning/teaching act.

Over the past seven years, Fusako Allard has
been the Director of the Center for Language and
Intercultural Learning. She is a candidate in the
summer degree program at the School for Inter-
national Training (SIT) at Brattleboro,Vt., U.S.A.

OSAKA SIG

Teaching English to Children

Info: N. Katsurahara, 07363-2-4573
Colleges and Universities

Topic: Dorothy James: “Toward Realistic

Objectives in Foreign Language Teach-
ing,” ADFL Bulletin 16:2 (Jan. 1985)
(copies will be given to dl present)
Time: 11 am.-12:30 p.m.
Info: Isao Uemichi, 06-388-2083
Date/Place: as above

SHIZUOKA

Topic: An Introduction to Video

Speakers: Richard Caves, Brendan Lyons and
Mark Twemlow

Date: Sunday, September 21st

Time: 10 am.-12 noon and 1-3 p.m.

Place: Tokai University Junior College (near
Yunoki Station)

Fee: Members, free; non-members, ¥,000

Info: John Laing, 0542-61-6321 (W) or

0542-46-6861 (H)

This presentation will deal with the making
(cont'd on page 47)
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Yes, a video to accompany Japan’s favorite
foreign course.

A Weekend Away follows the same syllabus
as Streamline Departures. It can be used as a
supplement to Departures or any other ele-
mentary course, or as a video course on its
own.

A Weekend Away consists of
)Two 30 minute video cassettes
P A student’s activity book

P A teacher’s video guide

Follow the fortunes (and misfortunes) of this group of characters
on a minibus trip to Oxford and liven up your classes.

Use the coupon below to order your FREE inspection copy.

?To: OXFORD UNIVERSITY PRESS

\* ?] [ 3-3-3 Otsuka, Bunkyo-ku, Tokyo 112 & (03) 942-1101

P/ease send me an inspection copy of A WEEKEND
AWAY *(VHSIBetamax/U-matic). *please indicate

Oxford
English |
V| d eo i (Address

Name:

School:

Home/Scho.oI)
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(cont'd from page 44)

and use of video in the classroom. Richard Caves
will present “How to Make a Video and Machine
Usage,” Brendan Lyons will discuss “Video in
the Classroom,” and Mark Twemlow will talk
about “The BBC and the Importance of Com-
mercial Videos.”

Richard Caves is Director of Fukuroi English
Services (teaching and translation) and coordinat-
or of Hamamatsu JALT. Brendan Lyons teaches
English a& Umino Hoshi High School and is also
currently halding the English publicity for the
JALT ‘86 Conference in Hamamatsu. Mark
Twemlow is affiliated with International Learn-
ing Systems-BBC in Tokyo.

TAKAMATSU

Topic: How to Teach EFL in a Non-English-
speaking Country

Speaker: None. BBC video cassettes followed by
small group discussions led by Mr. and
Ms. Yamashita, Mr. Madeley, and Ms.
Balmain

Date: Sunday, September 21st

Time: 2-4:30 p.m.

Place: Takamatsu Shimin Bunka Center
Fee: Free. Visitors welcome.
Info: S. Maruura, 0878-34-6801

P. Manning, 0878-45-1782

Special Note: Prior to this meeting there will
be a bring-your-own-bentO friendship picnic at
Ritsurin Park, north field (under the statue of
Matsudaira) from about 11 a.m. All members,
friends, visitors, and family members are wel-
come. (In case of rain, go to shoko-sho-kan-rei,
behind the park museum.)

YOKOHAMA

Topic: Neuro-Linguistics
Speaker: Charles Faulkner

Date: Sunday, September 7th
Time: 2-5 p.m.

Place: Kako Kinen Kaikan

Fee: Members, free; non-members, ¥500
Info: Bill Patterson, 0463-34-2557
TOKYO

(1) SPECIAL KANTO AREA WORKSHOP

Topic: Teaching How to Learn Languages. a
three-day workshop on Neuro-Linguis-
tic Programs (NLP) and Second
Language Learning

Speaker: Charles Faulkner

Date: Sat./Sun./Man., September 13/14/15

Time: 9 am.--12 noon and 1:30-4:30 p.m.

September 1986

Place: Temple University, Shibuya-ku

Fee: Members, ¥30,000; non-members,
¥35,000
Info: Philip Crompton, 044-355-7110

Charles Faulkner is a Neuro-Linguistic Pro-
grammer and former VESL Training Specialist
with seven years experience teaching ESL and
VESL, specializing in NLP and second language
acquisition. He aso gives workshops on linguistic
and behavioral skills; is certified in NLP with
advanced training; now teaching in Chicago.

&)
Topic: Games and Activities for the Large
Classroom
Speaker: Marc Helgesen
Date: Sunday, September 28th
Time: 2-5 p.m.
Place: Sophia University, Bldg. 9, Room 252
Fee: Members, free; non-members, ¥500
Info: Prof. Oshima, 03-416-8477
Tom Dow, 03-455-7840

The problems of big classes are well known:
motivation, mixed-ability levels, ‘shyness,’ get-
ting students to stay in the target language. The
list goes on. Strategies for dealing with big
classes will be deomonstrated through a series of
activities focused on making use of (activating)
the ability that false beginners already have.
Next, while learning a series of games, we will
consider the nature of gaming. Particular atten-
tion will be paid to turning textbook activities
into games.

Marc Helgesen (M.A., Southern Illinois Univ.)
teaches at the University of Pittsburgh ELI in
Tokyo. He is one of the authors of English
Firsthand (Lingual House, 1986) and is the
editor of the “My Share’ column of The Lan-
guage Teacher. He has published extensively on
individualization and on the use of games for
language acquisition,

TOKYO VIDEO SIG

Topics: 1) Editing Feature Films for the Class-
room
2) Soft and Hard Tips for Language
Teachers
3) Discussion

Speskers: 1) and 2) Gene Crane
2) Shari J. Berman

Date: Sunday, October 5th

Time: 2-5 p.m.

Place: Toka Junior College, 2-3-23 Takanawa
(former location of regular meetings
near Takanawa police station; Senga
kuji Station or Oikeibajo bus from

Meguro)
Fee: Members, free; non-members, ¥[,000
Info: Shari Berman, 03-719-4991

J. lgarashi, 03441-1171
(cont'd on page 49)



PERGAMON MEANS BUSINESS

English

A CASE FOR BUSINESS
ENGLISH

Michel Pote, Derek Wright, Armel Esnol,
Gerald Lees and Gerard Soulieux

Fifteen Case Studies specially prepared for the
language classroom and supported by
“Business Briefs”, which provide background
information for the cases.

A Case for Business English s designed for
business schools, universities and language
schools teaching business English. The
material provides work for 100 class hours and
is usable with small, medium and large groups,
and has been extensively classroom tested.

The teacher's book contains overall guidance
and notes on each exercise and activity
together with a tapescript for the dialogues
reproduced on one audio cassette

0080310486h Student’'s Book ¥2,080
Spring 1985

0080310494h Teacher's Book ¥2,080
Spring 1985

0080310508a Cassette ¥3.180
Spring 1985

ENGLISH FOR NEGOTIATING
James Brims

English for Negotiating consists of two books
designed to be used together for pair and group
work. It i1s suitable for use with students at
intermediate level and above.

The central aim of the books I1s to motivate practice
in spontaneous self-expresslon through information
exchange and negotiating exercises. Practice salso
provided in fluency and accuracy of speech,
listening and reading, while allowing for
development of vocabulary and mastery of useful
phrases. The books contain seven units on the
following themes: oil, transport, a takeover bid, a
bank loan, an environmnetal problem, choosing a
computer expert and industrial relations.

BUSINESS ISSUES

Materials for Developing Reading and Speaking
Skills for Students of Business English
Nick Brieger and Jeremy Comfort

Business Issues provides classroom or self
study practice for adult learners at post-
intermediate level and above, either in or
training for management posts. Twenty units
examine themes of international interest,
presented through articles taken from leading
business journals. These articles are used as a
basis for a variety of activities to develop
reading skills, vocabulary and communication,
and cover a wide range of topics of general
and specific interest to present and future
managers.

0 08 030472 9 f *

1985 ¥1.780

BUSINESS CONTACTS

Nick Brieger, Jeremy Comfort, Steve Hughes and
Chris West

Business Contacts Is designed to give practice in
communicaiton skills for the student who has a
professional need for English in commercial or
industrial fields. The material 1s aimed at learners of
lower intermediate level and above who wish to
revise their language or re-apply it in a business
context.

Each unitin the book examines a key language area,
either grammatical, notional or functional, through
a listenign passage and a related information
transfer exercise. After practice of the items
Introduced, students are encouraged to develop
their productive oral skills through role play,
problem-solving activities or discussion topics.

Business Contacts provides practical language
activities designed by experienced teachers to
meet the needs of people requiring English in
commerce and business.

008 030468 0 f Book ¥1,650
008 030470 2 f Book A ¥990 1981
1982 0080304699a Cassette ¥3,030
008030471 Of Book B ¥990 1981
1982

Distrlbutor:

@ PERGAMON PRESS

Headington Hill Hall,
Oxford OX3 OBW. England

JAPAN PUBLICATIONS TRADING CO., LTD.

1-2-1, Sarugaku-cho, Chiyoda-ku, Tokyo 101, Japan
Phone. (03) 292-3755
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Positions

Please send Positions notices to the Announcements
Editor (address on page 3). to be received by the, first of
the month preceding” publication. Age seX, religion or
other forms of non-job-related specifications are not
encouraged.

(HAMAMATSU) Experienced ESL teachers
wanted. Attractive salary, bonus and housing
package;  return fare provided annually.
Preferred: Degree in ESL/EFL or related field,
classroom teaching experience, and certificate of
attendance at an introduction-to-self-access-pair-
learning seminar directed by Nicolas Ferguson,
as well as his recommendation. For further in-
formation: William S. Anton, Four Seasons
Language School and Cultural Center, 4-32-8
Sanarudai, Hamamatsu 432; tel. 0534-48- 501.

(KYOTO) The Kyoto YMCA is seeking appli-
cants for part-time positions in our evening and
Saturday courses. Two years' English teaching
experience required, EFL and/or teacher train-
ing preferred. Full-time position for well-quali-
fied applicant. For further information: Y asushi
Kawachi, YMCA, Sanjo  Yanagi-no-banba,
Nakagyo-ku, Kyoto 604; tel. 075-231-4388.

(OSAKA) Ohtani Women's College (near Tonda-
bayashi in the south of Osaka) invites applica-
tions from well-qualified native teachers of
English. The successful applicant will assume a
full-time role during the two-year contract start-
ing April, 1987. Applications in English to
include a curriculum vitae with a recent photo,
a letter of personal introduction, names and
addresses of two references. Send to T. O'Brien,
Ohtani Women's College, 1824, Nishikori,
Tondabayashi, Osaka 584.

(OSAKA)  Full-time and part-time teachers
starting April, 1987 to teach Living English.
An M.A. degree in TESL or some related field
is preferred. Send personal history to the Presi-
dent by Sept. 19th. Interviews will be in early
October. Poole Gakuin Junior College (Angli-
can), 4-5-1 Makizukadai, Sakai City, Osaka
590-01; tel. 0722-92-7201.

(OSAKA) Heian Jogakuin Tankidaigaku, Kyoto,
a long-established junior college for women,
seeks applications for a full-time tenured instruc-
torship/assistant professorship beginning April,

(cont'd from page 47)

This is the first meeting of the Tokyo Video
Special Interest Group. Please see the October
issue of The Language Teacher for more details.

September 1986

1987, at the new Takatsuki campus. Minimum
requirements: M.A. TESOL/TEFL, M.A. Applied
Linguistics, or equivalent; three years teaching
experience in Japan; three references (English or
Japanese); publications. Applicants should be
native speakers of English, 30-40 years of age,
and have a serious interest in Japanese culture.
Position involves a 10- to 12-hour teaching load
per week, research and curriculum planning
responsibilities, and administrative obligations in
which a practical competence in Japanese is
involved. Duties, salary, bonuses, health insur-
ance, severance and pension benefits duplicate
those of Japanese faculty.

The following should accompany the applica-
tion: an official copy of college and university
transcripts; copies of diplomas, degrees, creden-
tials and certificates relating to the applicants
professional/academic background; a copy of
two publications, theses (if extant), and a listing
of other published material and/or oral presenta-
tions; a personal resume plus recent photograph;
a certificate of health issued by a public hospital.
Please forward applications and supporting
documents to: Administration Office, Heian
Jogakuin Tankidaigaku, Muromachi, Shimoda-
chiuri-sagaru, Kamigyo-ku, Kyoto 602. Deadline:
Oct. 31, 1986. Interviews scheduled for mid-
November; decision and announcement in early
December.

(SENDAI) Miyagi Gakuin College for Women
seeks one teacher for the oral program for the
1987-88 school year. We require an M.A. degree
with a major in TESOL or equivalent training
plus college-level experience. Salary, research
funds, housing allowance, etc., are quite liberal.
For further information, contact Margaret
Garner, 1-13-6 Nishikicho, Sendai 980; tel.
0222-22-6638.

(TOKYQO) One full-time English teacher begin-
ning April 1, 1987. Three-year-contract. Possibili-
ty of tenure later. Main duties: (1) Teaching
first- and second-year English; (2) Creation of
teaching materials. Native speaker of English
with at least an M.A. (or equivalent qualifica-
tions) in a libera arts field and who desires a
career teaching the English language in Japan.
Preference will be given to those under 35 and
to those with previous college teaching experi-
ence. Please send: a detailed resume with a recent
photograph; a list of publications, with copies
of important articles and theses;, a letter from the
institution from which the applicant received his/
her latest degree certifying receipt of that degree;
two letters of recommendation; and a certificate
of health. Deadline: Applications must be
received by Sept. 16, 1986. English Department
Office, Tsuda College, 2-1-1 Tsuda-machi,
Kodaira-shi, Tokyo 187.
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DO YOUR STUDENTS HAVE ALL THE ANSWERS?

If your answer is “Yes” The students are either in the wrong class or last year's group
was a little too generous with their answers. Introducing a solution to this predicament!

pa(yicia

gations

Insights and ldeas
Patricia Ackert

THE ALTERNATI VE WITH AN ALTERNATIVE...

CONCEPTS AND COMMENTS, the ideal low inter-
mediate reader for your 1987 school year. In 1988,
INSIGHTS AND IDEAS, 1989--

CONCEPTS AND COMMENTS and so on. and

Concepts and Comments
Patricia Ackert

This book assumes that the student has a
[,000-word vocabulary. It is designed to
teach another thousand words plus the
reading skills of comprehension, finding
the main idea, making inferences, and
using context clues, etc. It is at the same
level and covers the same material as
Ackert’s previous book, Insights and Ideas.
The lesson topics and the sentences are
all different. ¥1,800
Instructor’s Manual ¥4,700

Offers 25 high-interest readings designed to increase the inter-

mediate student’s vocabulary by 1,000 words.

Instructor’s Manual
Cassette

WHSJ : The Insights and Ideas Listening

Taskbook

Shari J. Berman

¥1,800
¥4,700
¥2,800

Patricia Ackert

Insights and ldeas

1t

As a listening supplement to the Insights and Ideas reader or
an independent short listening course, this workbook asks the

students not only to listen, but to listen and think. ¥980
Instructor’s Manual ¥650
Cassette ¥2,800
In Context

Jean Zukowski-Faust, Susan S. Johnston, et al.
An intermediate level reading course that works through a
variety of context-controlled material. ¥1,800

Instructor’s Manual ¥4,700

Between the Lines

Jean Zukowski-Faust, Susan S. Johnston, et al.

The next reader in the series, ideal for TOEFL preparation.
¥1,800

Instructor’'s Manual ¥4.700

CBS Publishing Japan Ltd. Ichibancho Central Bldg. 22-1 ichibancho, Chiyoda-ku, Tokyo 102
Tel: 03-234-3912 ELT Hotline : 03-710-5180



Come Meet Our FAMILIES! We Play Games With You.

Presenting the latest addition to our growing games family

Families =

10 card games for language
learners

Supplementary Materials Handbook Four
by Mariorie S. Fuchs, Jane Critchley & Thomas Pyle~--illustrator

These games can be played by students of any language, age or level.

They provide the motivation and the structure for practicing conversa-
tion. The simple rules encourage players to be creative and humorous in
communicating with each other. They relax and speak up, even in
groups of mixed language proficiency. ¥1,400

Play these games with friends or with family, at home or in class

Player A : Do you have a woman with a black
hat?
Player B : Yes, | do.

Player A : Is she smiling?
Player B : Yes, she’s very happy!

300 7
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Player A: Is she wearing a pretty
blue dress today?

Player B: No, I'm sorry. She
isn't. Now it's my turn!

There are 40 full-color, plastic-coated
playing cards- 10 families, each with a mother,
a father, a daughter, and a son. Each card has 8 features :
clothes, hat, shoes, expression, object, cost, transportation, and time.

CBS Game Books

Games Language People Play Jerry Steinberg ¥ 1,900
Index Card Games for ESL Raymond C. Clark ¥800
Ways with Words Elaine Kirn ¥2,200

CBS Publishing Japan Ltd.
Ichibancho Central Bldg. 22-1, Ichibancho, Chiyoda-ku. Tokyo 102
Tel :03-234-3912 ELT Hotline : 03-710-5180 3508





