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depths of Christmas and the New Year. From every

one on The Language Teacher staff, we extend to all
our readers the very warmest of Christmas greetings, and
best wishes for a happy and prosperous New Year. This year
has been a good one for TLT, and flicking back through the
12 issues we've published, I'm amazed at the sheer volume
and variety of material that has been produced by this un-
sung band of volunteers.

One area that does cry out for more material is the Japa-
nese section of our publication. We are desperately in need
of feature articles and column articles in Japanese, and
would encourage anyone with an interest in producing
something to get in touch with our Japanese editor
Kinugawa Takao. Please look at the back of this issue for sub-
mission details and contact information.

The Chapter in Your Life column this month features not a
chapter, but our very own Peer Support Group—one of the
more exciting developments that TLT has incorporated this
year. The group coordinator, Andy Barfield is now looking
for more group members to assist with their work of collabo-
rating with writers. If you are interested in assisting with this
valuable work, please contact Andy at <tlt_psg@jalt.org>.

Seasons greetings to you all.

Q s you open this issue, we'll be moving into the wintry

Malcolm Swanson
TLT Editor
<tlt_ed@jalt.org>
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Opinions & Perspectives

Toward a Participatory Democracy:
Bridging JALT’s communication gap

James J. Scott, Kagoshima JALT

In “The Way Ahead and the Menu Option: Tan
gential to the plot?” Charles Jannuzi (2000) pro-
poses a menu plan for JALT membership fees as “a
means by which the organization could control its
own reforms while receiving a direct line of infor-
mation on how it was meeting members’ wants and
needs” (p. 3). I suggest that the problem is not lim-
ited to bottom-up communication regarding the
wants and needs of JALT members (important as
such communication undoubtedly is). Rather, we
need to drastically improve two-way communication
between our national leadership and our rank-and-
file members regarding all of those issues where the
decisions that JALT makes are likely to have a sig-
nificant impact on the organization’s future.

Let’s start with top-down communication. In the
four years since I have taken a more or less active
interest in what happens at the national level, JALT
has increased its membership fees by over 40%, al-
tered the composition of its Executive Board, and
revised its constitution and bylaws in order to gain
official recognition from the Japanese government
as a non-profit organization (NPO). Yet, despite the
importance of these measures, in each instance JALT
decided on a course of action before most of our
rank-and-file members were even aware that the
issue in question was being discussed.

Each of the above measures may have been desir-
able—perhaps even necessary. However, when an
organization takes such measures without first in-
forming its members regarding the issues involved,
that organization risks alienating the very people
without whose support it cannot hope to prosper.
This is a risk that JALT should not be willing to take.
JALT’s leadership can deal with this problem by mak-
ing greater use of a forum that already exists—the
“Opinions and Perspectives” column in The Language
Teacher. When there is a clear consensus at the na-
tional level (i.e., among Executive Board members)
regarding a different measure, one individual could
be delegated to write a column explaining what needs
to be done and why (this approach might have been
useful in explaining to our members JALT’s decision
to seek official recognition as an NPO). When opin-
ion at the national level is divided, each of the oppos-
ing camps could delegate an individual to prepare a
column presenting its views. The two columns could
then appear back-to-back in the same issue of TLT.

Let us now turn to bottom-up communication.
Assuming that both sides of an issue have been pre-
sented to our members, how can JALT'’s leadership

find out what our members think? One way would
be to invite members to respond via email and
snail-mail addresses appended to the column. An-
other would be to conduct a telephone survey.

Admittedly, JALT lacks the expertise need to con-
duct a truly scientific survey, but for our purposes,
we don’t need too high a degree of accuracy. All we
need is a survey sufficiently accurate so as to give us
a rough idea of how our members feel. Is there a
consensus in either direction regarding a given is-
sue? Or, is opinion more or less evenly divided?

The logistics of conducting such a survey should
not pose any insurmountable problems. The leaders
of the opposing sides could agree upon a mutually
acceptable list of questions. JALT’s database could be
used to randomly select the names of, say, 300
members. Each chapter president could be given the
list of questions, together with the names of those
to be surveyed selected from his or her chapter (of
course in larger chapters, the president could ask
other officers to assist calling members). After the
survey has been completed, the results could be
tabulated by JALT’s central office and published in
the JENL and TLT. This would give our national
leadership and our rank-and-file members a chance
to find out what a randomly selected sample of our
membership thinks about a given issue. Such trans-
parency would surely help to make JALT more re-
sponsive to its members’ needs.

Which approach to use would depend on the in-
formation required. Inviting members to submit
their views would probably elicit in-depth responses
from those members who feel most strongly about a
given issue. Conversely, conducting a telephone
survey of a randomly selected sample of our mem-
bership would give us a rough idea of how our
membership as a whole feels about the issue in
question. And, of course, there is nothing to stop
JALT from employing both approaches should the
situation merit doing so.

It is doubtful that anyone who has witnessed JALT
proceedings at the national level would seriously
claim that we don’t have a serious problem with two-
way communication between our national leadership
and our rank-and-file members. If the measures pro-
posed above serve to improve such communication, a
stronger organization will surely be the result.

References

Jannuzi, C. (2000). The Way Ahead and the Menu Option:
Tangential to the plot? The Language Teacher, 24 (9), 3-5.

The Language Teacher 24:12



Hazel Ketko

Hiroshima International School,
Hijiyama University

Importance of

‘“MultiWord
Chunks”

in Facilitating
Communicative
Competence and
its Pedagogic
Implications

WFEREEE SR DiERII L B Omulti-word chunks THE
EhTnws, Zh5dchunksidadI o= —3 3>
RENZEEDDOICHEREEZH> TS, AE—
FF 4 ADA—ATORERFERE & HENKEEEEH
iZXdchunks OFABEZEHELZ, ARTIE.
multi-work chunks D i TA E—3F > 27 OIS X 11
EFrEnS ZENERINTVD, EFEFEHEND
A=Y ariENEEDEWRS, 1513 AE
& O multi-word chunks 2815 L, @32 2 &8
HETHD ELHEmDOToNTNS,

December 2000

4 I \his article will discuss the importance of
“multiword chunks” in facilitating communi
cative competence, by contrasting the fre-

quency of chunk use by native speakers of English

(NSs) and Japanese learners of English (JLEs) in

their spoken discourse. Based on the findings, some

of the pedagogic implications for “vocabulary
teaching” will be discussed. Although multiword
chunks occur in both written and spoken dis-
course, this article is concerned only with chunks
in spoken discourse.

Definition of “Multiword
chunks”

In this article, the term
“multiword chunks” is used
broadly to refer to vocabulary
items consisting of a sequence of
two or more words which “se-
mantically and/or syntactically
form a meaningful and insepa-
rable unit” (Moon, 1997, p.43).
They include collocations (e.g.
“alcoholic drink”), polywords (e.g.
“by the way"), idioms (e.g. “take
action”), phrasal verbs (e.g. “put
off"), fixed phrases with prag-
matic functions (e.g. “no kid-
ding”), and “sentence frames”
which allow some degree of in-
flection and expansion (e.g. “The
+ (intensifier) + adjective + thing

is . ..”). The terms “multiword
chunks” and “chunks” will be
used interchangeably in this ar-
ticle. In-depth discussions about
the terminology and identifica-
tion of multiword chunks can be
found in Yorio (1980), Nattinger
& DeCarrico (1992), Moon
(1997), and Carter (1998).

Importance of Multiword
Chunks in Facilitating Commu-
nicative Competence
Widdowson (1989) views com-
municative competence as being
composed of two elements:
“grammatical competence” (knowledge) and “prag-
matic competence” (ability). He explains that
“knowledge can be characterized in terms of de-
grees of analyzability, ability can be characterized
in terms of degrees of accessibility” (p.132). His
concept of analyzability leads to the question:
“How far can the English language be analyzed?”
Recent research (e.g. Bolinger, 1975; Pawley and
Syder, 1983; Peters, 1983) suggests that a large part
of the English language is formulaic, and is based
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on units beyond the level of the orthographic
word. In other words, a majority of the linguistic
knowledge of English NSs “takes the form less of
analyzed grammatical rules than adaptable lexical
chunks” (Widdowson, 1989, p.132). Bolinger
(1975, 1976) suggests that a large part of the En-
glish language, although analyzable, is not being
used on an analyzed basis. Pawley & Syder (1983,
p-193) also indicate that “native speakers do not
exercise the creative potential of syntactic rules to
anything like their full extent.” Thus, grammatical
competence is not a matter of being able to analyze
a single sentence down to its every word, but
rather, it is “a matter of knowing how the scale is
to be applied: when analysis is called for and when
it is not” (Widdowson, 1898, p.133). Over-analysis
of grammatical rules will lead to production of
such expressions as “Before you leap, look,” which is
grammatically correct but “linguistically ill-
formed” (ibid., p.133)—a sign of incompetence.

Widdowson'’s concept of accessibility is the ability
to access the mental lexicon to retrieve a piece of
“ready-made” language appropriate to a particular
context. This “schematic view of competence”
(Aston, 1995, p.262) rests on the underlying belief
that the human memory system stores lexical repre-
sentations in multiple forms (Bolinger, 1976; Pawley
& Syder, 1983). This concept of accessibility of mul-
tiple representations implies an element of “choice”
that has to be made during language use. This choice
is what Pawley and Syder (1983) refer to as
“nativelike selection,” which suggests that “the lan-
guage system enables particular meanings to be con-
veyed in multiple ways, and that these different paths
do not all have equal value: some expressions seem to
acquire some sort of valence” (Skehan, 1995, p.97).
According to Pawley & Syder (1983, p.193), only a
“small proportion of the total set of grammatical sen-
tences are nativelike in form”, and if a language user
selects expressions which are not nativelike, his/her
expressions will be judged to be “unidiomatic, odd or
foreignisms” (Pawley & Syder, 1983, p.193).

The above brief discussion highlights the fact that
knowledge of multiword chunks and how to select
and use them in appropriate contexts is a sign of
communicative competence. Widdowson (1989,
p-135) puts it succinctly:

Communicative competence is a matter of
knowing a stock of partially pre-assembled pat-
terns, formulaic frameworks, and a kit of rules ...
and being able to apply the rules to make what-
ever adjustments are necessary according to con-
textual demands.

A Comparison in the Use of Multiword Chunks
between NSs and JLEs

In a recent study (Ketko, 2000), two research cor-
pora (Corpora A and B) compiled for a different

study (Cox, 1998) were analyzed by the author for
NS chunk use in their spontaneous spoken discourse
while engaging in two communicative tasks (see
Appendix A). Corpus A consisted of 8,097 words
and was made up of transcripts of 24 pairs of NSs
doing Task A. Corpus B consisted of 8,088 words
and was made up of transcripts of 25 pairs of NSs
doing Task B. The NS chunk use was then compared
with that of six Japanese learners of English (JLEs)
while doing the same tasks. The JLEs had over 10
years of formal English language education (six
years in junior and senior high school, four years in
university), and were considered to have a high pro-
ficiency in the English language (they were all En-
glish majors in university and had a TOEIC score of
600 or above). However, none of them had had ex-
posure to English outside the classroom.

The study found that NSs used significantly more
chunks than JLEs: The NSs used an average of one
chunk in every three to five words, whereas the JLEs
used an average of one chunk in every 11 to 16
words. The study also revealed that the most com-
mon types of chunks used by NSs while doing the
communicative tasks were:

1. Fixed phrases with pragmatic functions, such as
realizing communicative strategies (e.g. para-
phrasing, stalling, giving evaluative response),
mitigating own opinion by using “vague lan-
guage” (Channell, 1994), etc. For example, I
mean; you know; that’s interesting; . . . or something
like that.

2. Fixed phrases with discoursal functions, e.g. of
course; because of.

3. Common collocations, including prepositional
phrases and phrasal verbs, e.g. deal with; at
present.

4. Sentence frames labeled “lexicalized sentence
stems” by Pawley & Syder, (1983). For example,
N + would be [adj.] to + V: I would be happy to
help; She would be delighted to go there.

5. Semi-fixed or fixed phrases made up of common
de-lexicalized words (words which carry little or
no definite meaning when taken out of context),
such as “take,” “get,” “make,” “have.” For ex-
ample, You've got to . . .; get upset; take your time;
take care; take it easy.

The study further showed the following features of
chunk use by JLEs engaging in the communicative
tasks:

1. Repeated use of a limited number of chunks with

discoursal and pragmatic functions (e.g. I think;
of course).

2. Limited use of common collocations and “vague
language” which were frequently spotted in NS
discourse.

The Language Teacher 24:12
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3. Sentences were mostly built “on the spot” on a

word-by-word basis. This resulted in slow and far
from fluent output. Moreover, some JLE dis-
course was unidiomatic and non-nativelike at
times.

. Various instances of erroneous chunk use by the

JLEs were found. For example, I don’t have an idea
(for “I have no idea”); As I told above (for “As I said
above”).

Although the results were not surprising, they lend
support to previous claims (e.g. Pawley & Syder,
1983; Nattinger & DeCarrico, 1992; Lewis, 1993)
that NSs use a lot of multiword chunks in their spo-
ken discourse, emphasizing their important role in
facilitating nativelike fluency and communicative
competence.

The study also highlighted the fact that even JLEs

with relatively high English proficiency lack the
lexical competence to speak naturally and idiomati-
cally. The limited chunk use by the JLEs indicated
that they had to compose most sentences from
scratch, thus slowing down language production
time. More importantly, generating sentences from
scratch at times led to unidiomatic or “non-
nativelike” expressions.

As discussed above, the study showed that the NSs

verbally realized some communicative strategies
(e.g. giving evaluative responses) by uttering a wide
variety of chunks, such as “That’s interesting”;
“That’s a point”; “I liked your idea”; “That’s true”, etc.
In contrast, the JLEs verbal realization of such a
strategy was limited to repeated use of only a few
expressions (most notably “I think so” and “I agree”),
indicating that they might not have in their lexi-
cons a wide enough repertoire of the multiword
chunks commonly used by NSs.

These findings point to the fact that if learners are

to become competent users of the English language,
they should acquire and use multiword chunks in
their discourse. It also becomes apparent that in EFL
situations, such as in Japan, where most English lan-
guage learners very rarely have the benefit of learning
from direct interactions with NSs, one effective way
to acquire multiword chunks, especially those with
pragmatic functions, is to be exposed to authentic NS
spoken discourse in the language classroom.

Pedagogical Implications

The above discussion underscores the importance of
raising learner consciousness in the use of
multiword chunks in the language classroom. It also
alerts teachers to the fact that:

1.

Learners need to acquire a) a wide repertoire of
multiword chunks, and b) the ability to make
native-like selections in the use and language
manipulation of such chunks. To do this, learn-
ers should be exposed to spontaneous NS dis-
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course so that they can see how and when
chunks are manipulated and used by NSs. This
can be achieved by the use of authentic teaching
materials. Additionally, teachers should “in-
crease carefully-controlled teacher-talking-time”
(Lewis, 1997, p.52), i.e. they should constantly
repeat and recycle common collocations and
expressions while talking to their students.

2. Learners should be made aware of the close rela-
tionship and integration of grammar and lexis.
They need to learn commonly used multiword
chunks for fluency, and they also need to know
and use grammar, which is regulative in func-
tion, to adapt a lexical chunk to a particular con-
text (Nyyssonen, 1995).

3. The extensive use of sentence frames also suggests
that “it may be possible to teach some of what has
usually been considered as grammar in terms of
vocabulary” (Kennedy, 1990, p.216). For instance,
the word “would” is traditionally taught as “the
conditional.” However, the various common pat-
terns it forms with other words can be more easily
taught lexically as fixed/semi-fixed sentence
frames, without analyzing their internal struc-
tures, e.g. “Would you like ...” (offering); “I would
rather . . .” (showing preference), etc.

4. 1Vocabulary learning should not be limited to
the learning of single-word definition and usage.
Instead, learners should be taught the various
aspects of a word such as its common colloca-
tions, and related grammatical patterns (Nation,
1994). In particular, the more de-lexicalized a
word is, the more important it is to teach the
word in different contexts, showing its most
common collocations, and different usage, etc.
(Lewis, 1997).

5. The common use of discourse and interactive
devices by NSs informs us that these are useful
devices and not “linguistic crutches” or “empty
fillers” as viewed by some teachers (Nattinger &
DeCarrico, 1992), and therefore should be in-
cluded in the language learning syllabus. It also
implies that an “overall preoccupation with
lexis at clause- or sentence-level” (McCarthy,
1984, p.14) is not the right approach to teach-
ing vocabulary. Instead, McCarthy suggests that
we should examine the use of chunks in rela-
tion to other lexical units “(a) above sentence-
level, (b) across conversational turn-boundaries,
and (c) within the broad framework of discourse
organization.”

Some Classroom Activities

Outlined below are suggestions for adapting class-
room activities to incorporate teaching multiword
chunks to language learners. While some of the
activities may have been used by language teachers
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for a long time, the main focus and emphasis here
is on “chunk” acquisition and usage, rather than
out-of-context, single, space-bound words.
Discovering the use of chunks through discussion and
L1/L2 comparison

One effective way to sensitize JLEs to the use of com-
mon chunks with discoursal or pragmatic functions is
to have students compare their own discourse with
NS discourse. This can be done by asking JLEs and
NSs to do the same communicative tasks. Their dis-
course can then be recorded and transcribed for JLEs
to compare. Alternatively, NS spoken discourse from
movie scripts, TV talk show transcripts, etc. down-
loaded from the
Internet can be pre-
sented to students

pragmatic functions, do have equivalents in other
languages. Having students translate chunk-for-
chunk (not word-for-word) has the advantage of
getting students to associate chunks in L2 with
their L1 equivalents, which can greatly reduce the
burden of L2 learning on the students. This exer-
cise is especially useful for spotting chunks formed
by de-lexicalized words. Many students tend to ig-
nore “small” words (e.g. “take,” “get,” “point”) be-
cause they understand the literal meaning of such
words. However, many useful chunks formed by
such words are idiomatic, and their real meaning is
hard to decipher, e.g. “take your time,” “take it
easy,” “take a
break,” “take your

who can then discuss
how some common
chunks are used and
what their functions
are. For example, the

“...grammatical competence is not a
matter of being able to analyze a single
sentence down to its every word . . .”

point.” Identifying
and learning how
to use these chunks
will greatly increase
the students’ vo-
cabulary size and

following is an ex-
cerpt of a transcript
of two NSs doing a language task:

A: Why don’t we each give an example and then . . .
B: Fine with me.
A: Okay, now, . . .

Students have to identify all the chunks therein and
discuss their functions. (e.g. “Why don't we” is a
sentence frame for making suggestions. “Fine with
me” is a chunk with the pragmatic function of
showing agreement. “Okay, now” is a chunk with
the discoursal function of a shifting topic.) Students
are also encouraged to suggest L1 equivalents.

As Yorio (1980, p.440) points out, the emphasis
here should be placed on raising learners’ awareness
of “sociolinguistic variables, not on immediate pro-
duction”. This can be best achieved by discussion
and L1/L2 comparison.

“Spot-A-Chunk” activity to sensitize JLEs to the concept
of “chunking”

Many JLEs tend to translate word for word from L1
to L2 or vice versa, ignoring the fact that many
multiword chunks cannot be analyzed and broken
down to single words. Thus, giving students a short
article or transcript of conversation and asking
them to spot all the chunks therein is a good exer-
cise for making them realize what constitutes a
“chunk” and how frequently chunks are used in
English. After spotting all the chunks, various ac-
tivities can be done, for example, have students
suggest L1 equivalents for some of the fixed idiom-
atic chunks. Some teachers may think that this is a
reversion to the outdated “Grammar-translation”
method. However, as Lewis (1997) points out,
many multiword chunks, especially those with

fluency.

For sentence
frames or chunks that can have different words in
them (e.g. The thing/point/problem is . . .), students
can be asked to suggest which word(s) can be substi-
tuted in the frame and the respective meanings of
each.

Using corpora and concordances in the classroom

With the advance of computer technology, corpora
and concordances are now available relatively easily
to teachers for use in the language classroom. The
use of corpora and concordances is advantageous
because it encourages students to discover language
use on their own (Tribble & Jones, 1990). Corpora
for classroom use can be compiled using various
materials depending on the needs and skill levels of
students. Some good sources of materials include
academic textbooks, movie scripts, news and talk
show transcripts downloadable from various sites on
the Internet, etc. (For detailed instructions on how
to compile a corpus, please refer to John,1997.)

By running a corpus through a concordancing
program (e.g. ConApp; Web Concordancer;
WordSmith), a concordance list for a certain word
can be generated (see Appendix B). Students can be
asked to look at such a list and discover for them-
selves the most common uses of, for example, a de-
lexicalized word and its collocations, and the
contexts with in which such collocations are used.
They can then share their discoveries with the
whole class. Teachers can use concordance lists to
create language exercises such as gap filling exer-
cises. For ESP teachers, a corpus made up of a single
theme or subject can be created, and used to show
students the high frequency chunks in a specific
content domain.

The Language Teacher 24:12
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Short language exercises and games

Commonly used language exercises and games can
easily be adapted to give students quick, short spurts
of chunk practice. Below are just a few:

a) Scrambled Sentences
Students have to put the words in the right or-
der. The sentences should be, or contain, com-
mon multiword chunks. For example:

it/for/go - go for it
its/or/never/now - it’s now or never
b) Hangman

Use short fixed, commonly used expressions.
The function of the expression can be given to
(Hint: An expression used to encouraégsgrﬁ&)ne
to try something)

¢) De-lexicalized Word Race
Give the class a de-lexicalized word (e.g. take). In
small groups, students have 5 minutes to come
up with as many common expressions contain-
ing the word as possible. For example:
take a bath; take your time; take it easy . . .

The above are just a few activities, among many,
which are useful for raising learner awareness in L2
chunk use. More suggestions can be found in
Lewis’s Implementing the Lexical Approach (1997,
Chapters 6 & 7).

Conclusion

The fact that native speakers of English use a lot of
multiword chunks in their discourse is indisput-
able. Equally indisputable is the important role
played by these chunks in the facilitation of com-
municative competence. However, it is still not
common practice for language teachers to system-
atically introduce such chunks to L2 students. Al-
though a few language textbooks have started to
draw learners’ attention to the concept and impor-
tance of chunks, the majority of the textbooks
writers with books on the market have been slow
to catch on. Before learners can be taught such
chunks, a paradigm shift in the concept of “vo-
cabulary teaching” has to be embraced by language
teachers and material writers alike. This can only
be achieved through more disciplined research in
this area. Teachers are also encouraged to take on
the role of researchers by investigating more into
the natural language of English.
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Appendix A
The communicative tasks used in the study

Task A

List the three most interesting cities or places in your country and say why people should visit them.
Discuss your ideas briefly and then say which of your partner’s places you would most like to visit.

Task B

What advice would you give to the person who wrote this letter? Discuss your ideas and then agree on the

two best suggestions.

Dear Angie:

My husband and I are worried about our daughter. She refuses to do anything we tell her to do and is very rude to
us. Also, she has become very friendly with a girl we don’t like. We don’t trust her anymore because she is always
lying to us. Are we pushing her away from us? We don’t know what to do, and we’re worried that she is going to get

into trouble.

Worried Parents

Appendix B
First 12 Concordance lines for “take” (Brown Corpus)

forget it all. But you just have to
se next year when the school will
hought I would get a good degree,
s must keep you busy - but please
But if moral theology is thus to

n asked: ‘Is it practical? If you

s minister, when asked if he would
order or a personal computer can
with Springer and Mark Fielding to
us fought to get this far that we
was one of the first in Britain to
living in TV and theatre, which I

take a few multivitamins and plough on.
take a further cut because a reorganisat
take a law conversion course and become
take a moment to hear the views of an ‘o
take account of biology, then it must su
take action against parents you tend to
take action on class size, 1991 W H A
take advantage of materials in an easy-t
take advantage of tax changes that allow
take 9am starts very seriously. We had
take an interest in this music, invitin
take as success. But in answer to the q

MEs LWL,

“Wow, that was such a great lesson, I really want others to try it!”

INZEMONTHRL THE NN |
Every teacher has run a lesson which just ‘worked’. So, why not share it around? The My Share Column
is seeking material from creative, enthusiastic teachers for possible publication.
2TOHMBIFEOERETT., ZOBERRBREAALBRTHNEEB D TEH D £ AN, My Share ColumniZAER T, Bl 7z &l
MNEDERAE YTV T INOEREEBHFLL TVET,
For more information, please contact the editor <tlt_ms@jalt.org>
L <1F. dlt ms@jaltorg) N\ THKE L I,

December 2000
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Introduction: Time for a Change?

If you are like many teachers, you probably have
been using a textbook that relies heavily on situ-
ational/grammar routines, along with a few refer-
ences to functions. Popular textbooks that use this
approach include English Firsthand, Interchange, True
Colors, Headway among others; typical situations
include dating, personalities customs, getting
around town, movies, and meeting classmates. At
first glance this approach seems the most sensible
approach to teaching communicative oral English;
however, unless one has very motivated students,
this approach (especially after the several weeks)
tends to fall flat, with teachers
initiating most of the routines,
and students ending up trying to
memorize words and phrases.
Even in the best of circumstances,
it is difficult to make this ap-
proach work since it is a collec-
tion of unrelated conversational
routines and vocabulary with no
connection to the speaker’s own
identity and context. This lack of
intimacy may have negative con-
sequences for those learning for-
eign languages as DiPietro (1994)
states: “The transactional value of
any utterance must be interpreted
in the context of a particular
speaker working through a sce-
nario with a personal game plan
in mind” (p. 39). Language is tied
to context and to identity, taking
away these two crucial elements
leaves students with only a very
superficial knowledge of English
structures.

A second issue relates to the
tendency of some teachers to be-
lieve that their students are be-
coming more fluent if they
master more grammar and con-
versational role plays. Knowledge
of English, however, does not lead to interactive
competency. Since language involves emotions,
communication breakdowns can easily occur when
a speaker is being persuaded, pressured, or annoyed.
Also, interactions are often complex as well as am-
biguous; DiPietro discusses the breadth of this ambi-
guity and breaks it down into three parts: (a)
structural (focus on information), (b) transactional
(focus on negotiation and intention), and (c) inter-
action (emphasis on roles and speaker identity) am-
biguity. Furthermore, breakdowns in conversations
can easily occur because there is a variety of ways
that meaning can be expressed, and students may
not be familiar with every colloquial expression and
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cultural convention (see also, DiPietro, 1983).

In short, I found that the act of rehearsing com-
munication tends to be superficial, and predictable
since the only motivation to speak is to receive a
grade. When language instruction and textbooks
ignore the importance that one’s emotions and
identity has on communication, students will have
difficulty being motivated. With strategic interac-
tions (SI), the motivation to speak (just as it is in
real life) comes from trying to solve problems, inter-
act and form relationships, and to project one’s own
identity and views.

Strategic Interactions

The procedure for SI has three stages: (a) the re-
hearsal stage where participants discuss and negoti-
ate the problem-solving strategies and discuss which
functional expressions are applicable to given situa-
tion, (b) the performance stage in which students
perform the scenario in front of participants, and (c)
the debriefing stage, a time in which students (and
the teacher) will discuss their reactions to the sce-
nario and whether or not their responses were ap-
propriate and accurate. Strategic interactions can be
done with novice to advanced speakers, from word-
level phrases to paragraph length speech; grammar
and forms are learned by analyzing errors (and
strengths) in their own responses. The principle aim
of strategic interactions (SI) is to develop student
confidence, fluency, linguistic accuracy, and prag-
matic competency.

Students are cast in various contexts in which
they are reacting to questions, comments, observa-
tions, opinions, invitations, problems, and con-
flicts. Strategic interactions are more than a
glorified role play insofar that they are open-ended
allowing teachers to explore differences in lan-
guage and outcomes; furthermore, they can be epi-
sodic, covering two or more events. Second, not
only is there a shared context, but the participants
have their own agendas and identities that are
linked to the real world. There are also different
types of scenarios: group, multiple-roled, data-
based, and open-ended (below).

Piloting Strategic Interactions

I began piloting SI a year and half ago with 66 first
and second year university students who met for 90
minutes once a week for class. It soon became clear
that various tasks were needed to sustain student
motivation from lesson to lesson and that even nov-
ice open-ended scenarios were too difficult. The lit-
erature on pragmatics was helpful: there are six
types of tasks that can help develop a student’s in-
teractive or pragmatic performance. (For more de-
tails, see Brown, in press; Hudson, T., Detmer, E., &
Brown, J. 1992, 1995; Yoshitake & Enochs, 1996;
Enochs & Yoshitake-Strain, 1999).
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1. Written Discourse Completion Tasks are any prag-
matics measures that oblige examinees to (a) read
a written situation description and then (b) write
what they would say next in the situation.

2. Multiple-choice Discourse Completion Tasks are any
pragmatic measures that oblige examinees to (a)
read a written description then (b) select what
they think would be best to say next in the situa-
tion from a list of options.

3. Oral Discourse Completion Tasks are any pragmat-
ics measures that oblige examinees to (a) listen to
a situation description (typically from a cassette
recording) and (b) speak aloud what they would
say next in that situation (usually into another
cassette recorder).

4. Discourse Role-Play Tasks are any pragmatic mea-
sures that oblige the examinees to (a) read a situ-
ation description and (b) play a role with another
person in the situation.

5. Discourse Self-Assessment Tasks are any pragmatic
measures that oblige examinees to (a) read a situ-
ation description and (b) rate their own ability to
perform pragmatically in that situation.

6. Role-Play Self-Assessments are any pragmatics
measures that oblige the examinee to both (a)
view their own pragmatic performance(s) in pre-
viously video-recorded role plays and (b) rate
those performances.

Due to equipment restraints, I have piloted all but
the last task. In time, I found it very helpful to se-
quence activites, starting with easier multiple-choice
discourse completion tasks, and discourse self-as-
sessment tasks followed by written discourse
completion tasks, before moving on to more open-
ended discourse role plays; see Appendixes B and C
of a description of novice and intermediate-level
activities that have proven successful in stimulating
interaction and developing interactive competency.

A second problem related to situations that were
familiar, meaningful and realistic, a context that my
students could immediately relate to and would find
interesting. In the real world, Japanese students
rarely would speak English to each other except for
situations like English clubs meetings; therefore, it
seemed logical to have situations based on four in-
tercultural contexts (a) orientation (in which stu-
dents ask for directions, or help foreigners in some
manner), (b) socialization, (c) problem-solving, and
(d) conflict resolution. (See Appendix A for a deduc-
tive dialogue based based on orientation). Before
beginning each task, I read outloud the situation,
outlined the purpose of the two (or more) roles, and
explained any underlying social or cultural factors
that might be relevant.

Also, in the initial phase of piloting, I had too
many scenarios either ending too quickly or turning
into an interrogative bout of questions and answers.
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For example, if one of the goals in a scenario was to
a discover two interesting things about a classmate,
many students would briefly answer the questions
with one or two words. For further insight into is-
sues relating to self-disclosure and communicative
styles, see Lebra,1987; Barnlund, 1975, Kobayashi &
Nihei, 1995. I decided to emphasize conversational
strategies, using the direct approach (Richards,
1990) of teaching fixed expressions. As Dornyei and
Thurrel (1994) maintain, “polished conversational-
ists are in command of hundreds of such phrases
and use them, for example to break smoothly into a
conversation, to hold the listener’s interest, to
change the subject, to react to what others say, and
to step elegantly out of the conversation when they
wish” (p. 41). Thus, extensively modeling these
phrases and how students can work from brief and
formal responses to longer, and more spontaneous,
personal, and informal replies proved very helpful
as was writing deductive dialogues that included
interruptions, use of fillers, topic-shifts, hestitation
devices, and various kinds of closings (see Appendix
A). Random reviews of various tasks (usually five or
six times over two months) helped to improve prag-
matic competency insofar that students would be
encouraged to speak faster, and extend on their an-
swers as they changed partners and roles.

A final issue related to debriefing and evaluation.
As for debriefing students on specific issues or prob-
lems that they had in their interactions, I relied on
two methods in which to provide feedback: ran-
domly selecting and listening in on two or three
pairs of students and using their strengths and
weaknesses as a means of feedback for everyone in
the class, and using written discourse completion
and discourse role play tasks as a means of identify-
ing problematic areas for discussion. Serious atten-
tion to grammatical or sociolinguistic errors would
only be given if they were repeated over a period of
several weeks. As for exams, I have used two kinds
of tests, the first being a speaking, listening and
writing test which included two versions. Again,
following the same procedures used for the SI tasks,
a student writes his or her name on the test,
changes exams with a classmate, reads aloud the
comments, questions, opinions within each task,
and then records the responses of his partner. When
students finish one section, they can then change
partners. I found that it is important to leave
enough time so that students can check and edit
any mistakes. A second option is a reading and writ-
ing test that contains various tasks, and gambits;
students write down how they would verbally re-
spond to each situation and prompt. Evaluation of
student performance is based on three criteria: (a)
accuracy, if the student’s choice of vocabulary and
wording is suitable; (b) appropriateness, whether a
student’s response was relevant, sensitive, polite,
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and mature; and (c) effort, whether or not the re-
sponse was sufficient. Depending on how strict one
wanted to be, students could meet two or all of the
above criteria.

Conclusion

It might appear that the teacher’s role with SI-
based activities is limited, but for this approach to
work, teachers still need to observe the dynamics of
the pair or group, paying close attention to body
language, intonation, and to turn-taking. Further-
more, teachers need to suggest options and model
utterances if the pair or group appears to be sty-
mied. In conclusion, I found using SI-based activi-
ties made my class far more interactive and
interesting. It allowed me to put aside the shop-
ping list of functions and conversational routines
that textbooks offer and break into some real con-
versations and interactions.

Robert W. Long has been teaching
in Japan for seven years in both
Hiroshima and Kitakyushu. He
holds a specialist degree in TESL.
Aside from strategic interactions
and curriculum, his current re-
search areas include culture, social
psychology, and interlanguage.
<long@dhs.kyutech.ac.jp>
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Appendix A
Deductive Dialogue

Directions: Write your name on your paper and change papers. Write your partner’s response on his or her own
paper. After finishing, practice the following gambits, changing partners. Work on fluency and accuracy.

Gambit 1 — Geez, This is the craziest sport | have ever seen

An American does not understand sumo, and wants to know all about it.

Situation: Getting oriented in Japan

Problem:

Purpose: Explain the rules, and goals to sumo.
Grammar: Models: should, shouldn’t, must, mustn’t.

Relevant expressions:

“Well, I don’t know that much about it, but . ..”

“In sumo, the goal is to push, throw down one’s opponent”

Role A. An American Role B. Yourself
Context: You are sitting in the university lounge and | Context: You are watching a sumo match on TV,
you are watching a sumo contest. waiting for a friend. An American turns to you and
You have never seen a sumo match before, and you wants to know about sumo.
ask a Japanese sitting next to you about it.
Comment: This is pretty crazy. Do you find this exciting? | Reply:
Comment: Really? Reply:
Comment: Well, what the rules? It just seems to be a lot | Reply:
of pushing and slapping.
Comment: Oh—wait a minute. I have a phone call. Reply:
[After finishing on the phone] Reply:
Comment: Now, what were you saying again?
Episode 2 After watching a few bouts
Comment: Now, that last bout —it seems real unfair Reply:
that the small wrestler has to compete against that larger
one.
Comment: Well, anyhow, I think it would be more Reply:
interesting with women
[After finishing on the phone] Reply:
Comment: Oh my, I GOT to go! I’ m late for a lecture!
See ya!

cvaluation of Conversation (Teacher)

| | Appropriate | | Accurate | | Sufficient
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Appendix B
Novice-Level Strategic Interactive Tasks
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Activity

Competency Procedure

Examples

Better Said

Multiple-choice
Discourse
Completion Tasks

Orientation: Providing word/
phrase level information about
oneself or interests.

Procedure: Have students read
and mark their responses.
Afterwards, provide answers.
Discuss and have students
interact with one reading aloud

Prompts
1. I am interested in rap music.

[ ] Oh, really —I think it is garbage myself.

[] Wow! I didn?t know anyone like that stuff.

[] Hnmm —I always wanted to know more about
it.

Discourse Role-Play
Task

background or history, or in
regards to location, process.
Procedure: Have students select
various ones to ask their partner.
After changing partners and
roles, have students speak longer
and faster.

the prompts, another [] Oh —great.
responding.

I Stand Orientation: Correcting Role A:

Corrected misinformation about one's 1. Isn?t your name Haga?

2. I heard that you have 6 people in your family?
3. Mr. Long said you like playing volleyball.

4. If I remember correctly, you said you like chess.
Role B:

1. Is it true that you were born in Hokkaido.

2. Is today really your birthday?

3. I like running just like you.

4. So how long have you practiced kendo?

Discourse Self-
Assessment Task

Procedure: Students read
through various situations

and rate their competency.
Afterwards, they choose one or
two of the situations, and write
out how they would respond.

Are You Socialization: The focus is on Recipient: (accepts or rejects invitations, ideas)

Free making invitations, and
establishing common interests. | Student A: How about dinner, let?s go to that soba
Procedure: This is done in shop across the street.
groups of 5; 4 students extend Student B: Hey, let me treat you to dinner at

Role-Play Self- various invitations to the McDonalds.

Assessment remaining student who must Student C: Would you like to have dinner at that
accept and reject them. Students | new Italian restaurant. It has REAL Italian food.
change roles, and afterwards, Student D: There is a BBQ party at my place. Could
they decide which student did you bring some beer. It's at 7:00 p.m.
the best.

In Context Various Contexts Scale: 1 - Very easy 2 - Somewhat challenging

3 - Difficult 4 - Very Problematic

1. You meet a beautiful woman/handsome man who
is from New Zealand. Introduce yourself, and invite
him/her out to dinner. [ ]

2. Your friend has had your favorite CD and you
want it back. You think he/she might have lost it.
Ask about it. [ ]

You Don’ t Say

Written
Discourse
Completion Task

Problem-solving: Respond to
various complaints, and issues.
Procedure: Have students read
through and write down how
they would respond to
problems. Then in pairs, with
one student giving advice, and
the other responding to various
complaints, and problems.
Change partners so students can
work on fluency.

Issues:

1. I have always lost at pachinko, mahjongg &
poker.

2. I don’t like learning English; it?s too difficult.

3. I like playing baseball, but our team is really bad.
4. I have such a busy schedule! I wish I had more
time.

5. Do you have ANY free time lately? I don‘ t know
what to do.

6. I have no friends here; everyone is too busy!

December 2000
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Face
to
Face

Written
Discourse
Completion Task

Problem-solving: Respond to
situational-based

issues.

Procedure: Again, have students
read and write down how they
would respond before acting out
the practice. After doing several
situations, have students change
partners. Students who respond
do not read aloud their
response. Work on fluency.

Situation: Your club captain wants the team to have
more practice each week —two more hours! How do
you respond?

Club Captain: I ve been looking for you. You know,
I have been thinking that what the team really
needs to have more practice. So we are going to
practice 4 hours on Saturday instead of two.

You:

Club Captain: Did you know that other school and
city teams practice 5 hours each weekend?

You:

For the
Record

Discourse Role-Play
Task

Conflict-Resolution: Have
students affirm or deny a variety
of rumors or misunderstandings.
Use two versions for pair work.
Procedure: Have students in
rows read through and respond
to each other's prompts.

Set 1:

1. How can you be so lazy and relaxed all the time?
2. Someone said that you are always show up late?
3. Did you really cheat on the entrance exam?

Set 2:

1. Am I to understand that you spend 90,000 a week
on clothes?

2. So, do you like wearing old clothes all the time?
3. Why did you say that I can’ t speak English?

What If

Written
Discourse
Completion Task

Conflict-Resolution:

Have students listen and
evaluate various solutions to

a series of issues.

Procedure: Students act as if
they ask soliciting advice for a
friend. In groups of 4, one
student will listen and decide on
the best answer for each cue. Act
out.

Comment: My Response

1. Someone told you that your best
friend was boring for not liking
baseball.

2. What if someone told you that
you were not good looking.

Appendix C
Intermediate to Advanced Level Tasks

Activity Competency Procedure Examples

We Orientation: Providing word/ Jerry Fostrum, from New York City, writes, “Many

Believe phrase level information about | people think sumo is the national sport of Japan.
various issues and ideas. Therefore, don’ t you think it should be limited to

Written Procedure: Students in pairs just Japanese participants?”

Discourse decide on they would both Our response:

Completion Tasks

would respond to a list of
comments from people abroad.
Afterwards, students change
partners, chose if who reads and
who responds, and work on
their oral responses.

Carlos Servito (Manila, Philippines): “I think
baseball is not all that interesting. I am puzzled why
Japanese like it so much.”

Our response:
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Do’ s and Don’ ts

Oral
Discourse
Completion Task

Orientation: Correcting
misinformation about some
aspect in Japanese life and
culture.

Procedure: Have one row of
students read out the following
comments to their partners
(who is not allowed to see the
prompt). Students read and
write down what their partners
says

Prompts concerning Japanese food:

1. Japanese put a lot of ketchup on natto.

2. I heard most Japanese have five bowls of miso
soup in the morning.

3. Always put salt on your sashimi.

4. Make lots of noise when you are eating udon or
steak; it’ s normal.

5. Always eat half of what is put on your plate;
otherwise, people will think you eat like a pig.

How About

Discourse Role-Play
Tasks

Socialization: The focus is on
responding to invitations and
ideas.

Procedure: This is done in
groups of 3; one student is a
reader and decides which
response is best.

Classmate: (Jim Cook, American, 19)

Comment: “Say I heard that many families like to
get together during Shogatsu and go to three
temples. Can I join you and your family?”
—Student Response —

Comment: “It would be such a wonderful
opportunity to go with someone’ s family —and to
videotape everything too!”

—Student Response —

Explain It
Again

Oral
Discourse
Completion Tasks

Socialization: The idea here is
that students will try to help a
foreigner out by explaining the
background of some game,
cultural convention, concept,
etc.

Procedure: Teachers read

a loud a situation to a group
of students who then state
how they would respond. This
can also be done on tape with
students giving their best
response.

Susan Heverston, New Zealand, JET at Fukui High.
1. “I" d like to learn a Japanese game to impress my
friends. Some friend tried to tell me, but I just didn’ t
understand. What do you think is the easiest game, and
can you teach me?”

Bill Hapner, British, businessman, Tokyo.

2. “I just can’ t understand which game is harder:
Gomokunaraabe or Igo, and why?”

Richard Nichols, 34, American Tourist.

3. “A friend of mine said that video games are very bad

for Japanese children since they learn nothing from them.

He said that traditional games teach children how to
think. How do you feel about this.”

Paired
Gambits

Discourse Self-
Assessment Tasks

Problem-solving:

Procedure: In groups of five,
students read through various
situations and rate how they
would do, giving reasons.
Students then choose one
person to act out how he/she
would roleplay the situation.

Scene 1

American Friend Role A

You know, I think you should meet my [sister
/brother]. He/she is very lonely. I know you
could make him/her very happy.

Your response: []

Scale: 1 - Very easy
3 - Difficult

2 - Somewhat challenging
4 - Very Problematic

It would really mean a lot to her/him if you could go out
for a movie and dinner.
Your response: [1

Scale: 1 - Very easy
3 - Difficult

2 - Somewhat challenging
4 - Very Problematic
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Perhaps
Its Best

Multiple-choice
Discourse
Completion Task
&

Written
Discourse
Completion Task

Problem-solving: Present
students various intercultural
issues and

optional responses. Also

give students a chance to state
how they would initiate or
respond to the given option.
Procedure: Have students
read through the various
options, marking the best
response, as well as writing
down what they would
say/write in that situation.

1. Your home stay family keeps taking you to parks,
(they love parks), but you find this boring.

A) Say nothing because whatever you might say
would be insulting.

B) Leave a written note about your feelings.

C) Say that you don’ t like parks.

D) Suggest an idea of visiting a museum.

E) Give various excuses for not going; find other
people who will take you where you want to go.

F) Have the son/daughter relay your feelings.

My oral/written comment would be:

You Should
Have Said

Written
Discourse
Completion Task

Conflict-Resolution: The aim
here is to have students
understand various
inappropriate replies and to give
better ones.

Procedure: Have students in
pairs, find out how their partner
would respond better to the
prompts. There are 2 versions,
one for each student.

Version 1

1. Someone calls you a cheater during a ball game.
But you didn’ t cheat. So you say:

“I am VERY sorry. I better leave.”

Should have said:

2. Your best friend from Canada doesn’ t like the
way you explain the rules to shogi, so you say:

“FINE! If you DON'T like the way I explain, find
another teacher.”

Should have said:
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Choosing A PSA Program

The Japan Times (1997, p.14) reported that, accord-
ing to the Japanese Ministry of Justice, over 180,000
Japanese students went abroad for studying or re-
search in 1996. Since many of these students came
right from Japanese high schools, this has led to the
opening of many Preparations for Study Abroad (PSA)
courses, throughout Japan. There can be two prob-
lems with PSA courses. First, the classes may focus
on English as a foreign language (EFL) and not em-
phasize English for Special Purpose (ESP) skills. Sec-
ond, because many high school guidance teachers
have not lived or studied abroad, they may not
know how to advise their students. This paper
would like to provide some information about the
problems that some of these programs have in Ja-
pan and why Japanese students do not always excel
when they enter an overseas university.

Selecting the Student
Intellectually, Japanese students
are prepared for studying at a for-
eign university. The Japan Times
(1996) reported on a study done
in 1995 by the International As-
sociation for the Evaluation of
Educational Achievement which
showed that out of 46 countries
world wide Japanese students
ranked 3rd in math (with 605
points, the world average was
513) and 3rd in science (with 571
points, the world average was
516). This study shows that the
education the students receive in
Japan have prepared them quite
well when compared to the stu-
dents in other countries. But
scores may be a poor indicator of
a student’s performance overseas; thus, when se-
lecting a student for a PSA program, it is important
to choose someone who is highly motivated, who
sees English as a tool to communicate ideas, and
who is willing to work hard at learning the neces-
sary study skills needed to do well at a foreign uni-
versity. Students should be asked how motivated
they will be in having to attend class consistently,
read hundreds of pages a week, take detailed notes,
and contribute to class discussions. As Ballard
(1996, p.155) has written:

Overseas students cling tenaciously to the
learning strategies that have worked so well for
them in the past. They assume that hard work
correlates with success, and so if they do poorly
in an early test in a course they are prepared to
work even longer hours to improve their
grade—the problem is that they are working in
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a reproductive rather than analytical style . . .
[therefore] . . . their difficulties lie in the dis-
junction of expectations about the styles of
learning that are required and the excuse of
poor language competence merely glosses over
these more basic problems.

Choosing a PSA Program
After a student has been selected, the next step is to
find an appropriate PSA program for them to enter.
There are several aspects that should be considered
before a program is selected. First, teachers need to
find out whether the success-
ful completion of the program

Finally, a good PSA program should follow up on
the students after they graduate to see what type of
jobs the students are getting or if they are pursuing
further education. This is the real mark of a good PSA
program—do they follow the students from the time
they enter the PSA program until they graduate and
continue their careers? Only by getting feedback from
the students can a PSA program improve the courses
it offers. Also, any PSA program that is unable to pro-
vide the above information may indicate that it is
only in business to make money and not developing
the academic skills the students need to excel at an
overseas university or college.

Having connections with

allows the student to enter a
junior college or university
directly, or if students have to
attend an English language
program. It is important that
the PSA program helps the
students develop the neces-

“the student going overseas
...needs to ..
different study skills so they
can compete with the other
students in the class”

as few schools as possible
allows a PSA program to de-
velop courses that will trans-
fer to the foreign college.
Programs that know the for-
eign college requirements
can set up courses in Japan
that will then transfer to the

. develop

sary TOEFL scores to allow
them to score a minimum of
450 points, which is the bare minimum needed to
be allowed into a two-year junior college program or
a minimum of 550 to 575 for a state four-year uni-
versity. To accomplish this, a PSA program should
have connections with as few schools as possible.
Some programs stress the fact that they have con-
nections with many different colleges in several dif-
ferent countries. The problem with such programs is
they do not provide a sound and specific curriculum
that helps the student develop the study skills they
need. If a program attempts to state that it prepares
a student for many colleges, it really is not prepar-
ing a student properly for any college. In Japan, just
as the entrance exam to each university is slightly
different so to are the requirements for colleges in
each state or prefecture in various countries. The
goal of a PSA program should be to prepare the stu-
dent in a year’s time to be able to enter the foreign
college as a regular student and not to have to at-
tend further English classes at a foreign college’s
English language center in order to meet the
college’s requirements.

To check on the success of the program, a teacher
should ask to see the success rate of former gradu-
ates from past PSA programs: How many students
are able to enter directly into a college and how
many need to enter EFL classes before they can pro-
ceed? Also, teachers should check on the number of
Japanese students who have graduated from the
foreign universities, and how long getting a degree
has taken them. Each student is different, but a jun-
ior college student normally takes two to three years
to graduate. If it is taking longer, then perhaps the
students are not being prepared properly before
they arrive at the college.
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foreign college and help the

Japanese student graduate
perhaps six months to one year ahead of time. It is
important that the teacher checks to make sure that
the transfer credits apply directly to college gradua-
tion and are not being transferred to the EFL pro-
gram since this will not help the student to graduate
early. In order that the students receive the proper
instruction to get the credits they need, the majority
of teachers involved in the PSA program should
have a Master’s or other advanced degrees. For class
credits to transfer, colleges require that courses must
be taught by teachers who have, at least, a Master’s
Degree in the subject area.

A Proper PSA Curriculum

When a teacher is looking for a course for the stu-
dent to join, the most important aspect is the cur-
riculum. However, this can be difficult to evaluate
because most teachers in Japan have not studied
overseas so they may be prone to choose a program
which is more EFL oriented instead of more ESP aca-
demically oriented. Teachers should remember that
the student going overseas not only needs to learn
English but also to develop different study skills so
they can compete with the other students in the
class. Ballard (see Table 1) points out the differences
between a good EFL program and the kind of aca-
demic program a PSA student needs in order to de-
velop the skills necessary to excel at a foreign
university or junior college.

Listening

Since university teachers convey most of their infor-
mation through lectures, a student’s listening com-
prehension is extremely important. Even taping and
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Table 1. Contrasting Aims of Language and Academic Classes

lenge for many Japanese students,
offering effective criticism in a

class discussion reinforces the

Mode: Language class aims: Academic class aims:
guag tenet that students can learn from
each other. Also, student partici-
Listening: total comprehension selective of content pation can be an integral part of a
capacity to “store” whole text selective “storage”/ student’s grade.
note-taking Because a professor might ask a
attention to discrete language critical responsive- foreign student to explain the
situation in their country, a good
ness to content X
L PSA speaking program should also
features, e.g. pronunciation help the student to develop good
and sentence construction oral presentation skills. Having
Speaking: production of accurate sentences  expression of com- students give two- or three-
plex ideas minute speeches in class, particu-
accurate pronunciation and raising relevant ques 141y developing effective cause
tions/criticisms and effect arguments, will help
intonation build .thelr confidence in public
speaking.
Reading: generation of correct linguistic development of ideas
structures Reading
manipulation of appropriate command of appro- Bamford (1993, p. 63) has ob-
registers priate style of served, “that Japanese students
argument have been trained to use a single
o . . e - strategy for dealing with unfamil-
Writing:  generation of correct linguistic development of ideas &y &

structures

manipulation of appropriate
registers

command of appro-
priate style of
argument

iar written language: transpose it
word-for-word into Japanese.”
This method slows a student’s
reading speed down so much
that it could take 30 or 40 min-

Note: Ballard (1996, p.156)

listening to lectures again becomes difficult if a stu-
dent is taking three or four courses a week. A PSA
course needs to teach students how to recognize
important issues and avoid becoming concerned
with understanding every single detail of a lecture.
The course should also incorporate a note-taking
class in conjunction with a listening program, using
tapes that are academically oriented to give the stu-
dents plenty of practice in learning their note-tak-
ing skills. Unlike Japanese schools, foreign
university professors only write a small part of their
lectures on the board, so it is imperative that the
student be able to listen and identify the important
concepts being talked about and not wait for them
to be put on the board.

Speaking

A PSA student will be expected to express their
opinions about what has been covered in the lec-
tures and to relate this to the reading assignments.
A student is expected to move beyond phrases like
“It is interesting” or “I think so too” and to state
their opinion as well as to explain their reasoning. A
good PSA program should help students to debate
and disagree with others. While this may be a chal-
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utes to read a single page. Since a
foreign university will often have
students reading 30 or 40 pages a
day in addition to writing several essays summariz-
ing what they have read, it is clear that a PSA
course needs to move students away from this
word-to-word technique to a skim and scan
method that focuses on the main ideas of the story.
For example, a program can begin with shorter
newspaper type stories so the students can develop
their vocabulary along with developing their scan-
ning and speed-reading techniques. At the same
time, students should be encouraged to present
summaries of their readings and compare them
with others. Teachers can then help students to
develop and support their own opinions.

Locating resource material in a library is another
important aspect a PSA program should cover; stu-
dents should learn how to access data in electronic
formats and to find information in relevant journals
and books. This is another reason why a good PSA
program should be connected to as few colleges as
possible: Information about the library, for example,
can be given along with maps and brochures.

Writing

For many subjects, students will need to write well.
This skill is often overlooked in secondary educa-
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tion because of the Japanese university exam, which
is comprised of multiple choice and short answer
questions. Thus, students may never write long es-
says in Japanese, let alone in English. In fact, the
only time a Japanese student writes any kind of re-
search paper will be for a university seminar class,
usually in their senior year. Therefore, a final goal of
PSA program should include an eight to ten-page
typed research paper with corresponding footnotes
and bibliography. The writing program should be
centered around a process writing style that takes
the student from choosing a proper idea, to outlin-
ing their papers, writing a first draft, editing the first
draft, and then rewriting the first draft into an im-
proved second draft to be submitted for a grade.
Emphasis should be placed on having students write
in their own words, properly citing any informa-
tion. At a foreign university, plagiarism is consid-
ered a serious offense, so students need to be
reminded of this and taught the importance of do-
ing their own work. Kenner (2000, p.26), the course
leader of the Furopean Commercial Law Depart-
ment at the University of Leicester, writes a student
caught plagiarizing will in the worse cases, be ex-
pelled from the university. This is a policy at all uni-
versities and junior colleges, wherever a student
may attend.

A writing course should also help prepare students
for essay tests that are sometimes given at foreign
universities. Most social science courses have essay
tests in which the student may have one or two
hours to choose three or four topics and then write
a two or three-page essay about each topic. There-
fore, students need to be taught how to quickly ana-
lyze the topic, generate an outline, and then write
their essay, drawing information from their notes
and the outside readings. A PSA program should
gradually develop such skills so that they are able to
write two good essays in a 60-minute period.

Cultural Awareness

Besides the importance of academic preparation, a
PSA program should review the social customs and
morals of the target country; this will solve many
cross-cultural problems that can arise in living
abroad. Teachers need to discuss serious issues like
emergencies (dealing with the police, fire depart-
ment or going to the hospital) along with problems
such as unfriendly roommates, and unhelpful pro-
fessors. It is important that the student knows
where to turn, so they are not left to suffer in si-
lence, but can get the most out of their education at
a foreign university.

Conclusion

With more students wishing to go overseas to study,
it is important that teachers know more about PSA
programs to provide an in-depth orientation so that
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students can make an informed choice. The transi-
tion from a Japanese high school to a foreign uni-
versity or junior college can be difficult if the
student is not well prepared. Thus, any school that
is unable to describe its courses or provide informa-
tion on the students is one to avoid. Since the stu-
dents will be investing a lot of time and money in
this program, it is important that they get their
money’s worth out of it. In short, these general
guidelines will help high school teachers to find an
appropriate PSA course for their students to pursue.
After all, there is nothing more disappointing than
for someone to spend their time, money, and en-
ergy in a program that does not properly prepare
them to fulfill their dreams. The better a teacher is
prepared to help their students, the better choices
the students will make for their future.

Richard Shooltz is a lecturer at Tokyo Kasei University,
teaching oral communication and reading. He has also
taught oral communication in a PSA program that sent
students to study in America. <farpoint@gol.com>

Dirk Yuricich was the designer and director of a PSA pro-
gram for eight years in Tokyo. He taught university study
skills, cross-cultural relations, English conversation and
listening comprehension for twelve years in Japan and
Austria. Presently, he works as a freelance photographer-
writer in the United States. <dirklisa@earthlink.net>
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PAC3 at JALT2001

Don’t forget!!
The deadline for presentation
submissions is

January 15, 2001
<www jalt.org/jalt2001 /submissions>
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Special Report on Korea TESOL2000

Korea TESOL2000 was held this year from Sep-
tember 30 to October 1st at Kyoungbuk Na-
tional University in Taegu City, located approxi-
mately half way between Seoul and Pusan in South
Korea. The conference theme was Casting the Net:
Diversity in Language and Learning.

It was a friendly, exciting conference with about
750 teachers in attendance. It was presided over by
Korea's Outgoing President Han SangHo, Conference
Chair and Incoming President Andrew Finch and
Programme Chair Kirsten Reitan. Our very own Jane
Hoelker, Korea TESOL International Liaison Chair,
was present, and another very pleasant surprise was
seeing Jill Robbins, JALT99 Conference Programme
Chair, who wishes you all well and looks forward to
seeing you at JALT2000. Internationally renowned
plenary speakers included Dr. Richard Allwright (of
the University of Lancaster, who spoke at JALT98),
Dr. Leo Van Lier (of Monterey Institute of Interna-
tional Studies in California) and a special workshop
was lead by Dr. Andy Curtis (who spoke at JALT99
and is now studying and writing in Ontario, Canada).
Other dignitaries included Utebayeva Zaira from the
Kazakhstan Institute of Management and her col-
league Larissa Akihanova, an expert in Business En-
glish from Soros Language School in Kazakhstan.
Galina Nickolaevna Lovtsevitch, the President of East
Russian TESOL was there as well, and we hope that
this will be the beginning of a deepening relationship
between our three countries (as you may know, a
group of JALTers, including Bill Balsamo and others,
attended the East Russian conference last June).

The KoreaTESOL president referred to PAC3 and
JALT and gave a glowing report before a packed ple-
nary. During the conference, David McMurray, JALT
National Treasurer and JALT2001 Conference
Programme Chair, and I (as JALT representative) were
hard at work contacting all our PAC (Pan Asian Con-
sortium) supporters to invite them to the PAC3 and
JALT2001 planning meetings in Shizuoka, as well as
updating them about our conferences and encourag-
ing them to attend the next combined event in
Kitakyushu. PAC includes such national organiza-
tions as ThaiTESOL, ETA ROC (Taiwan), KoreaTESOL,
and JALT, and receives support from TESOL Interna-
tional, IATEFL and TESL Canada. Outgoing
KoreaTESOL President Han SangHo and KoreaTESOL
Publications Chair Robert Dickey are giving a joint
presentation at JALT2001, and we worked with them
on such programming details as brainstorming an
appropriate title for their presentation. David
McMurray and I did lots of networking: making con-
tacts, and discussing issues with professionals from
around the world (some of whom are mentioned
above), and JALT was on the lips of the main speakers
and was referred to at the opening ceremony and
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other meetings. At least 20 JALT members were
present and highly visible at KoreaTESOL, for many
were presenting. I took over JALT material, (thanks
Junko Fujio, JALT Central Office Supervisor for pre-
paring this) and there was a JALT table, along with a
CUE SIG and an AYF table to represent JALT well.

The PAC3/JALT2001 meeting got positive reac-
tions from attendees: David announced that Chris
Candlin and Anne Burns are doing a joint plenary.
He pointed out that 25-minute slots are being
planned for JALT2001 in the hope that more pre-
senters will be able to give a paper (and thus, more
paying attendees). It was also appreciated when it
was pointed out that JALT2001 Programming is
busy searching for low cost accommodation for our
attendees outside of Japan. Kip Cates, with his tal-
ent for reaching out to people and getting them
enthusiastic about his ideas on globalization, was
there to chair the Asian Youth Forum meeting.

David and I were invited to several receptions and
lunches, and each was a great opportunity to do a lot
of building bridges between countries, and boost the
image of JALT. The Call for Papers for JALT2001 was
included in the conference handbag and the hand-
book contained a one-page announcement on PAC3
in Kitakyushu with encouragement to apply to
present before January 15, 2001, plus another full
page in the PAC Journal and encouragement to sub-
mit academic papers before November 30, 2000.

Social activities at the conference included a cock-
tail party on the first night for international guests
and the conference organizing committees hosted
by Hakmun Publishing and their President Kim
Young-Chul greeted visitors with Banner Japan and
their Director, Trevor Reynolds and Manager Chris
Lovering. On the second night of the conference,
there were Korean traditional music concerts orga-
nized by the Kyungpook University Department of
Music and tasty Korean food to enjoy around town.

Both David and I wish to congratulate
KoreaTESOL for a job well done. We especially want
to thank our partner organization for the unfailing
courtesy and kindness they extended to us during
the conference. We hope that you will consider at-
tending the next KoreaTESOL conference (to be
held the first weekend in October in Seoul next
year) to discover for yourselves Korean conference
hospitality, good academic presentations, and inter-
esting travel in another land.

This report has been about KoreaTESOL, but it is
also about PAC3 at JALT2001, now being prepared
for you. We encourage you to mark the dates No-
vember 22-25, 2001 in Kitakyushu on your calendar
right now. Please join us there.

Reported by Joyce Cunningham
JALT National Programme Chair
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A Chapter in Your Life

edited by joyce cunningham & miyao mariko

In this month's issue, a very special, useful service *The Writer's Peer Support Group* is described, and a warm invi-
tation to all is extended to take advantage of this service. As always, the coeditors encourage Chapters and SIGs to
submit 800-word reports to this column in English, Japanese, or a combination of both.

Celebrating Collaboration: The Writer's Peer Support Group
Wilma Luth & Andrew Obermeier*

*Authors' note: This text is the collaborative reading and
writing of Andy Barfield, Wayne Johnson, Wilma Luth,
Andrew Obermeier, Jill Robbins, and Craig Sower.

Now nearing its first birthday, The Writers' Peer
Support Group (PSG) has become a vibrant dimen-
sion of The Language Teacher (TLT)'s editorial pro-
cess. Whereas TLT's Column Editors and Editorial
Advisory Board are charged with deciding what ar-
ticles will be included in each issue, the PSG serves
only to help writers revise and improve their drafts
prior to submission. We are a pre-publication writ-
ers' workshop and can be contacted directly by
email at <tlt_psg@jalt.org>.

Inquiries are welcome at any stage of the writing

v v Vv v vV

process. The PSG has been con-
tacted by some writers with just
a germ of an idea. Knowing how
the PSG could assist them gave
them the impetus to start writ-
ing. First contact with other

v vV vV vV V
v v v
v 4

v

Working Together!

writers has included receiving
their complete drafts with the
request for help in improving them.

Some Frequently Asked Questions

Question: What kind of support can I expect from
the PSG?

Answer: We aim to help writers further their drafts
by providing each writer with two empathetic
reading responders who are committed to work-
ing through several drafts if the writer feels it
necessary.

Question: How do I contact the PSG?

Answer: Email us at <tlt_psg@jalt.org>.

Question: How should I send attachments to the
PSG?

Answer: Send your paper as an attachment in “rtf”
format.

Question: My paper is on a topic that is relatively
obscure. Will the PSG be able to help me?

Answer: The research interests of PSG members
cover a wide range, and we try as much as pos-
sible to match writers with readers familiar with
their topic.

The Practice of Peer Support

When Andy Barfield, the PSG coordinator, receives
a paper, he sends a query to the group list to see
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which two readers will volunteer to work with the
author. The prime goal is for each author-reader-
reader triad to create a dynamic discussion around
the draft in progress. The readers read the draft sepa-
rately, exchange comments on the content, and
then prepare and send a response to the writer. The
writer revises and sends the draft back to the read-
ers. The process continues until the writer is satis-
fied and ready to submit the article for publication.

To a writer contributing to PSG, we act not as
editors or teachers, but as peers. We do our best to
develop a sense of trust between the writer and
reader. Our aim is to help writers improve their
drafts through a careful process of reading, re-
sponding, and revising. The following are key ques-
tions on our side: How could this be clearer? Has
the writer remembered to address the intended au-
dience? Do we need more background informa-
tion?

In practice, a reader's response might look like this:

[Reader's name: I can see how this drama activ-
ity fosters risk-taking in the moment. How does
it encourage taking risks at other times in class?
In what way do you notice that students' pro-
nunciation improves because of it? How often
would you suggest using this activity in class?
How does it help katakana pronunciation? I
think that, by including answers to some of
these questions in your description, you could
broaden the appeal of the activity. Good luck
and please let us know if you have any ques-
tions or comments!]

We believe that this kind of comment demonstrates
great respect for the voice of the author. The author
has been asked questions around his/her text and
revisions are entirely up to the writer.

There is a fine line between being supportive and
being critical. If we are too supportive, we can offer
the writer very little input for a revision. If we are too
critical, we will discourage. The members of the PSG
are all familiar with the joys and frustrations of at-
tempting to express ourselves clearly and succinctly
in writing. We also know firsthand the benefits of
having our writing responded to by a thoughtful and
sensitive reader. It is these dual experiences that we
will keep foremost in our minds when we respond to
your draft. So, when can we expect your paper?
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My Share

edited by scott gardner and oishi harumi

Building Schema in a Reading Class
Yuka Homan, Musashi Institute of Technology

papers are basically identical to
the Japanese originals, they are
easier to read when the students

Schema theory asserts that background knowledge
facilitates reading comprehension for language
learners. This article introduces an activity in a read-
ing course which is designed to take advantage of
students’ background knowledge, and eventually
lead to reading fluency.

In a Current Affairs English reading course that I
teach at a university, one of the major purposes is to
draw the students’ attention to domestic and inter-
national affairs by reading English newspapers. Un-
fortunately, after experiencing less than satisfying
results in past courses, I realized that it was not easy
to use the students’ schema in reading comprehen-
sion because most students did not have a solid
background about current issues in the first place. In
fact, in questionnaires about their reading habits,
more than 90% of my students answered that they
never read Japanese newspapers on a daily basis, let
alone English newspapers. Nation (1990) indicates
that if learners read about familiar topics, they will
cope with unknown words in context easily. How-
ever, when they encounter unknown low frequency
vocabulary in a newspaper article, lack of schema
prevents them from skipping over these unknown
words to grasp the meaning of the text. This article
introduces a schema-building exercise in which the
students acquire the background knowledge deliber-
ately, both inside and outside the classroom.

Reading Material

Newspapers are the major material source in this
activity. The most significant requirements of read-
ing material are timeliness and authenticity. If the
material is up-to-date, the students are likely to be
interested, because the topic is authentic both in
and out of the classroom. When the students hap-
pen to watch a Japanese TV program related to a
topic that they are learning in class, they will pay
more attention to it. Then, once they understand
the general issues of the topic, they may become
stimulated by their curiosity to learn more in En-
glish about more profound aspects such as culture,
religion, and history. Thus, this development of the
students’ interests and motivation to learn about
current topics is important in the process of over-
coming their lack of background knowledge.

The English written texts I use are extracted from
the Daily Yomiuri and the Asahi Evening News, which
are issued from major Japanese newspaper compa-
nies, the Asahi Shimbun and the Yomiuri Shimbun.
Since many of the articles in these English language
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use their background knowledge
than other international newspapers issued abroad.
Editorials, especially, can become useful materials
for this particular activity because the English ver-
sion of an editorial is often directly translated from
the original Japanese version.

Procedure
Step 1: Teacher’s explanation of the exercise (15-20 min)
The teacher should make sure the students under-
stand that the aim is to build new schemata about
current topics both in Japanese and English. Thus,
the students are expected to read and watch the
news in Japanese outside the classroom before they
come to class in order to perform the activity well in
the classroom. It is very important for the students
to understand the procedure clearly at this stage.

Step 2: Pre-reading—guessing words from context in
Japanese text (15 min)

The entire class receives a written Japanese text from
a Japanese newspaper. The text includes about ten
cloze blanks. The students individually fill in the
Japanese meanings they think appropriate. After 15
minutes, the class forms pairs to compare their an-
swers. Then, the teacher randomly calls upon some
students to give the results of their guesses.

Step 3: Reading 1—guessing words from context in Japa-
nese/English text (15 min)

After they have a solid basis of knowledge in the par-
ticular topic, the students receive a Japanese text, this
time with English key words in terms of context and
vocabulary frequency. The article is different from the
previous reading but shares the same topic. The stu-
dents individually guess these English words in con-
text, and compare answers in pairs. Then, the teacher
calls upon some students to give their answers.

Step 4: Reading 2—guessing words from context in En-
glish text (15-20 min)

The students receive an English text similar to the
Japanese one that they used in the previous reading.
The students individually fill in the missing target
words. The first letter of the target word may be in-
dicated for the students to guess more easily. After
ten minutes, the students compare with their part-
ners, then the teacher checks their guesses by call-
ing upon some students to give their answers.

Benefits of the Activity

This activity is characterized as providing students
with background knowledge in Japanese before
studying a topic in English. Furthermore, different
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texts with the same topic enable the students to
have opportunities not only to understand the con-
text but also to experience repetitions of the same
vocabulary. As Nation (1990) emphasizes “repeti-
tion and attention” of words for vocabulary learn-
ing, this schema-building activity helps to
encourage vocabulary development.

Other effects of this activity are a sense of
achievement and confidence that most students will
have by the end of the course. The students’ accom-
plishments will encourage them to learn about
other world issues, which will inspire the learners’
motivation to learn English. It is undeniable that
this activity definitely requires time and effort for

both students and teacher. However, the gains in
students’ knowledge of current affairs and of read-
ing skills make it worthwhile.

References

Nation, P. (1990). Teaching & learning vocabulary. New
York: Newbury House.

Quick Guide
Key Words: Schema, Motivation, Vocabulary
Learner English Level: Intermediate
Learner Maturity Level: Adult
Preparation Time: Approximately 60-90 minutes
Activity Time: Two class meetings

Mayumi Okada

Intercultural Communication Aspect into Read-
ing Materials for Japanese students of English

KRDENZBN TS, NI
TORRMZE SO LN THLD,
ROV T Oz 0. HEOXL
EHELEDATT 25 2EHRAL THa,

It seems that for Japanese learners an “international
orientation” influences their success in learning En-
glish. Therefore I picked up the essays having the
aspect of intercultural communication as the read-
ing material in the class. The reading material I
picked up is “on the key board” in Asahi Weekly.
The unique point of it is that all the writers of the
essays live in Japan, but they have had the experi-
ences of living in many other countries, and all of
them seem like "multicultural men" (Adler, 1994) to
me. [ usually ask the students to read the materiel
before the lessons and write their answers to the
questions, which I gave them beforehand. I usually
give three questions. Two of them are concerning
the content of the essays, and the other is the ques-
tion, which will make the students think about the
differences between Japanese and foreign cultures
and the reasons why there occurred differences be-
tween them. In the class they will have discussions
based on the answers they had written down. Dis-
cussion is the good way to improve their speaking
and listening ability, and also because of the con-
tents of the reading material it will enhance their
motivation as well. This lesson plan will not only
give Japanese students the chance to practice speak-
ing in English but also widen their view to become
international citizens and enhance their motivation
of learning English.

HA A\ D#EEFME121Z. "International Orientation"73, 335
FEHOBEE L TRERFEEEZADEEAO5NS, TNOZ, ¥
B D@ DReading D% ¥ 2 Intercultural Communication (F3¢
(I 2= —2a2) KOWTONRZITDAATIZESEA
e B SRIEDHITFBAHFEL BbMaI o= —ra>
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{§F 3 2 ZHME. Asahi Weekly® "on the
keyboard" TH 2, BREIOHEMMPEZILNONEND &, EWN
TWBANDOEENZETHD (=X FU 7, 1 FUR, 1>
R, Z7AUH, Za—Y—F2R%) | HAANEIZES S ZE
o Tidna28, HRERLERNLZEZZH> TS AR
ENEIFoND, £, 2EHARICZOREATHEATNSATHS
N FNETIZE L OETEEL WA NARREZE L ADEL,
HAZRDRAFHILI=Z—V T, HEOEAZMNTHAEWSEIC
DNTH, KDELSEZDHWEEHEZT< N5, Reading®iht& L
TOHGEL, @A EOHFFFEL LITIT5 &5 EXL, #fFs
HEESH /DI, £, HAOBIERS, 02 ROOHTgkEnwo7z
HRIBRNENZ L DT, EIZ, HABOE®RBIRA TN
TWBDT, FEENMEETRVAILS, 0N DRTVD TR
WEAS M, EEH, $250words T, HAHRT N,

FNTIE, EBICEDIIICLT, B¥EZET> TWDHMRITH
L&o. B3, Flflreading®fE@ & LT, Z ®"on the keyboard"
EREORNICERICHETE., TONBOMMEIINIEMZ 2D
&y B DHSOEAEEZEAZDBRREZDTHEMICHTHE A
/) —NMNIENTL DI RLTWS,  fFilZIE. 199945
HA10HS®"on the Keyboard"Tid. - > K ASmitha Mallya
ADIT YA Z2XiZh. ROLOBEMIIEASEZ, BHEEL
THAz. (BRZRXIE2EMZ T

What do you think makes a difference between the
career opportunities of Japanese women and those
of Indian women?

ZOEMEHLZDIR. Ty fOHR T, LTFOX SN H->
M5 TH %,

... Coming from such a background, it is very
disappointing to see that women in Japan have
hardly any opportunities to rise to the top in most
areas. Even graduates of top universities often end
up serving tea and making photo copies while their
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male counterparts chalk out challenging careers for
themselves.

Although many companies offer the so-called "ca-
reer-track" for women, the fact remains that these
women rarely quite make it to positions of real
power in the company. While it is extremely unfair
to women, it is also a serious loss for society at large
if the true potential of these women is not utilized
to its fullest capacity.

ZDEIBIT A ZHRAALE. BEITHT BB EEEL ) —
MIEWTLBZ LIRS TS, ZOEE, AENBENTELS
ZiZ, ROES5bDTH-o7=.

Really I don't know. Maybe the top of the most
companies in Japan are men. They don't like the
women become the top of the men. Now the situa-
tion is changing, because many people know that
all men on the top in Japan are not able.

£, ROEDITHTTBEED N,

In India the number of the students with high aca-
demic background may not be so many. In such a
situation society needs women's ability, I think.

ZOREDE, HADBULBROEEIZDONTOZERD, HAN
EFED> TWHTVWWNENWDI B A, (> Rtk EAR RN
BN EIZDNTNANARGEL AW (discussion) #1757z, FA
DT> TNDFEIL. DAKDIFETH HM., discussion DA Y)
IZLTWAHEIZ, ELWEZIANMENWS ZEERLEZD, BN
FELWDEEHFZHET DI EEZHNELBENWIETHD, —D
DOHFFITH LT, WAWARRRAENH D ENSEZEMD, HHIC
BRZHLAW, HEOSBIEL TWIHEZHMTESETIHL
BIHIEND ZEE—FOBECENTWS, #IkE. TlEcE-
Tl HOOBERNBEBIND ENWD KD RALREENZL ZEN
Pl FOHNE LR TNDOTIIRNWEZEAD M, Tz, FEER
EOIFTWAZ &I, ZOIyvtA AN, ZOEOREETIER
<. HLET, HHINEHBOVDEDDANENDITHNETLETH
%, HHEDNIHHT BATLFFA TEAEICEZTIIWIT RN
EEZTVWENSTHD, ZORDFET. EENSI. iEz
AT FIOTA > ROLEOHSEHITDOWTEI<bho7z. 1
D RIZHTHA A= N ED o) EWS ERMAHM N,

ST, bl. ZOHEE20~30NDT T AT D THHIIL
IR %4 NS S5 NDT I —TI200, BRICHT 285 2%20

IW—=THNTELED WS HiENE W, ZLT, HEORK105<
SVWEEST, ZI—TTEDLIBREZANHZN. TI—TD0
EDDNTEEDTHELTHE D, TOREHIIRARIHDTH
< DT L, FOLTHRELIZSM, discussionT, AARNE
FNZMD MO TH A D, REZEICHEET D201, MMOEEDFED K
<HEIMEL TR SBNWD T, Zddiscussiontd, listening® 71 %
MEXEZOICH, A3 27— a3 AFINEHIIOT L0
B, BLD, Fiz, BL. BHFL TOIN—TZTLOH
REBNWTE 22 EhEER JIXL2ATHLAESI DB L,

. TADDOEFEITH L TZOREE S D 4 FEAMRHT TS,

HELUZEER 2Oyt ONENEEITBDHLANOT,

readinglIfHE TIZBW, BEEARENENTHLDOMNKL A
TIEDENBNEET O TWD, £z, ZREOHDIEZHEHZ T
EMHRIZEDR, HRICESTHED ALY DNENWE L LIEES
MESDONEBZEA DD LW EVI EEB VWD, i,
IO ZA13. TR SFEAMDEEREL NIV TH o720 5T
DIyt EHRDISLNT, RMEEMBTELHRONDN
o ZDIZ. WANAREDANFENTNSOT, HHEIEIC
XAENEDED ENWD ZEITbRMSWEEIRRNTNWDS, k. &l
DEEIZH, WAWASBAFINEMHS>THIMTEL XKD/ 7.

WEEEXOI 22— a OEETHL EFbN TS, YT
EPNLEANBEHARDDICHFEEMBL. £, ZHIDO0
THHDBERZRRD7ZDIZMET 2 ENS DIE, £ U <EGE
ZAI 2= —2alOEREEZEZIRETH D, /2. B
fta3Ia=r—arEndd, DLREORE D LAESE. KR
REMIIDNTORREOEVNREZBBRLNETH D0, ZOH
M, NI TIRAN=TERWnL 57, intercultural com-
munication (BX(LHII 2= —33>) KDODWTEZIAR
MAUEVTIHORAENTVWS, ZOXDBEMELEHDET
T3k, TNZEESZEOEFEHBLZD I LEZDT 5%
T, BT T 22 ERERDENTEDXDITES. 5

BROLEFHFICE, TOLOIRFEZERITES ZLOBRETIIR
WEA 5D,

S
Asahi Weeky (May 10th, 1999 edition).

Quick Guide
Key Words: Reading material, intercultural communica-
tion, discussion
Learner English: Intermediate and up
Learner Maturity Level: High school to Adult
Preparation Time: One hour
Activity Time: 40-60 minutes

-

-

PAC3 at JALT2001

Don’t forget!
The deadline for presentation
submissions is
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Thomson Learning

Off the Presses offers readers a glimpse into what is happening in the world of our publishing
colleagues. This month we feature an article by John Lowe of Thomson Learning. For further
inquiries about this column, please contact <tlt_op@jalt.org>.

am delighted that Thomson Learning is the

featured publisher in this month's Off the Presses
column, and would like to thank The Language
Teacher for providing us with this opportunity to
tell you something about our company. In this
short feature I would also like to mention some of
our new materials, their underpinning pedagogy,
and explain how we hope to build partnerships
with educators across Japan.

Thomson Learning, part of the Thomson Corpo-
ration, is one of the world's leading providers of
lifelong learning information, with educational
content delivered both through published texts
and also online through the Internet. Boston-based
Heinle & Heinle (which incorporates Newbury
House) serves as our principal ELT materials devel-
opment center, and maintains a strong editorial
presence in Asia.

Thomson Learning is currently the second big-
gest educational college publisher in the United
States, and has considerable authorial and editorial
expertise. In the last year Thomson Learning has
decided to focus this expertise more on ELT pub-
lishing and launched a major initiative, which will
provide teachers and learners with exciting new
materials, and will lead to new developments in
our field.

The first of these new materials is the three level
series Expressions written by David Nunan, the
world-renowned theorist and course book writer,
and one of Thomson's outstanding lineup of emi-
nent figures in the language teaching field. The
central unifying concept behind the series is that of
meaningful English communication and the series
itself is built around meaningful communication
tasks. Expressions is specifically designed to pro-
vide learners with Professor Nunan's vision of the
three essential elements to success in learning a
foreign language. The first of these is access to lan-
guage data, that is samples of spoken and written
language. The second is information about the lan-
guage and the culture, as well as information about
learning processes. The third is providing opportu-
nities for learners to practice the target language.

Other new titles include the Tapestry series
(Rebecca Oxford), a 12-book integrated curriculum,
ranging from low intermediate to advanced and
covering all four skills. An exciting feature of this
series is the accompanying CNN videos, which
contain authentic broadcast extracts related to top-
ics in the units. Diane Larsen-Freeman is the series
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Off the Presses

editor for the new platinum edition of the best sell-
ing four-level grammar series, Grammar Dimen-
sions, which takes a more communicative
approach to grammar than usually found in "tradi-
tional" grammar texts. Bruce Rogers has written a
new Complete Guide to the TOEFL CBT edition
with CD-ROM, which provides electronic practice
through tutorials, TOEFL exercise types and a test
bank of TOEFL questions. These are just a few of
the titles we are able to offer in a range of skills
across the ELT spectrum.

In Japan we now have six ELT staff, with more
than 30 years of Japan teaching experience, and we
are always delighted to arrange visits, workshops,
or book displays at your institutions. We also invite
and sponsor key authors to give presentations in
Japan, and are sometimes able to arrange special
visits for such authors to give workshops at your
school or college.

Publishing quality ELT materials such as the titles
above involves a continual dialogue between edu-
cators and publishers, and your comments and
ideas help us prepare materials that are suitable for
your classrooms. For this reason, and because of
the many publishing projects we are working on,
we are setting up reviewer groups and are currently
seeking members. Again, please contact us for more
details.

As a result of our ELT expansion, we are also ac-
tively seeking potential authors for workbooks,
teacher's guides and textbooks. Please contact us or
visit our websites for more information:

Thomson Learning, Brooks Bldg. 3F, 1-4-1
Kudankita, Chiyoda-ku, Tokyo 102-0073
Tel: (03) 3511-4390; fax: (03) 3511-4391
<Japan@thomsonlearning.com.sg>
<www.heinle.com>
<www.thomsonlearningasia.com>

Did you know
JALT offers research grants?

For details,
contact the JALT Central Office.
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edited by katharine isbell and oda masaki

Words and Rules. Steven Pinker. New York: Basic
Books, 1999. pp. xi + 348. ¥4446. ISBN: 0-465-
07269-0.

Following up on the success of The Language Instinct
(1994), Steven Pinker narrows his focus in Words
and Rules to dwell upon the seemingly dull inven-
tory of English irregular verbs. The focus on irregu-
lar verbs is an intriguing choice, and Pinker deftly
illustrates how this narrow focus reveals insights
into the formal properties of the mind.

There is clearly no TESOL influence in this work,
but this is precisely why it is of interest to EFL
teachers. We are likely to find a new appreciation of
the role that irregularity has in language learning.
Examine any short sample of spoken or written En-
glish and count how frequently irregular verb forms
appear. It becomes apparent that if a learner does
not have these forms readily available, basic com-
prehension and production will be seriously handi-
capped. Prevailing wisdom tells us that these can be
acquired through communicative tasks, but Pinker
suggests that something more is needed.

He argues that desire to communicate is not the
driving force of language acquisition. Communica-
tion is certainly a motivating factor in language
learning, but the act of communicating does not in
itself drive acquisition. Pinker cites children’s errors
such as cutted and setted (p. 194) that are less am-
biguous, and thus more communicative, than the
correct forms.

Pinker proposes an innate mechanism that allows
memorized irregularities to block the application of
previously acquired rules. Children stop saying
putted because they rapidly notice the use of put in
past tense contexts. Pinker would not likely agree
that this is unconscious learning since it is impos-
sible to qualify such mental processes. He would say
that this learning is an effect of the rapid neural
development that occurs before puberty, and teach-
ers should be wary not to hinder it in children or
expect to find as much of it in adults. The implica-
tion is that for adult learners drill and memorization
tricks play a significant role in the path toward com-
municative competence.

Pinker explains that it is precisely because the
irregular forms are the most frequent that they are
irregular. Witness the many irregular forms, fading
in frequency, that give pause to native speakers.
Should it be strived or strove? Again, there are impli-
cations here for teaching: the exceptions to rules,
because of their high frequency, are perhaps more
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important than the rules, which are actually just
default systems for unfamiliar entities.

The irregular/regular dichotomy becomes a pow-
erful tool for understanding how the mind works.
The focus on irregular verbs and the English past
tense rule turns out to be the perfect case study to
test the debate between rationalism and empiricism.
Is the mind a blank slate, or is it packed with innate
structure? Irregular forms held in memory are fam-
ily resemblance categories, learned by experience
and association (support for rationalism), and they
can block the application of a rule so that we don’t
say goed. Grammatical rules, such as adding -ed to
regular verbs, are classical categories (support for
empiricism).

Pinker’s early work in L1 acquisition earned him a
top spot in the field at MIT, but he has shined
(shone?) brightest in his books written for wider audi-
ences. He is a Renaissance man of pop culture, psy-
chology, linguistics, and philosophy who excels in
illustrating the polarized debates that rage in
academia with real-world examples. The present work
will appeal to anyone with an interest in language.

Reviewed by Dennis Riches
Tokyo University of Technology, Hachioji

East Meets West: Problems and Solutions: Under-
standing Misunderstandings between JTEs and
ALTs. Todd Jay Leonard and Sutoh Utako. Tokyo:
Taishukan, 1999. pp. 235. ¥2000. ISBN: 4-469-
24446-5.

With East Meets West: Problems and Solutions, Todd
Jay Leonard offers another contribution to English-
Japanese bilingual discourse. This new tome, an ex-
tension and a continuation of his previous
Team-Teaching Together, provides an amusing and
entertaining look at the cultural and interpersonal
fender-benders and even heavier collisions that oc-
cur with regularity between native English-speaking
Assistant Language Teachers (ALTs) and their Japa-
nese counterparts. Like its predecessor, East Meets
West is presented bilingually with Leonard’s English
on the left-hand pages and an annotated translation
by Sutoh Utako on the right, making the material
highly accessible.

The value of this book lies not so much in its in-
sights relative to language instruction, but in its
attempt to broaden and deepen communication
between Japanese English teachers and ALTs. The
intense level of activity and fast pace of life in sec-
ondary schools can prohibit substantive dialog be-
tween Japanese staff and the native English speakers
employed as ALTs. Discomfort with communication
in a foreign language among Japanese and the re-
spect for privacy can also limit the range and depth
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of discourse between ALTs and their hosts in the
schools. East Meets West can possibly fill this gap.
One of its short, Q&A-styled chapters can easily be
perused and discussed during the morning tea break,
post-lunch recess, or perhaps in the often-frenzied
moments between lessons. Leonard’s book may help
give people more to say than hello and goodbye. The
topical areas broached in the book are indeed ones
that likely would not come up otherwise—privacy,
gossip, homosexuality, noisy foreigners, pervert su-
pervisors, and others. Manga-like illustrations serve
to support a generally comic, light-handed treat-
ment of some delicate issues.

A more obvious use for the book is as a supple-
mentary orientation manual for recently arrived JET
Program participants and the school personnel who
will work with them. Problems encountered on a
daily basis both in and outside schools receive au-
thoritative answers from former JET and longtime
Japan resident Leonard. Newly arrived JET partici-
pants and others new to Japan might avoid a num-
ber of almost predictable faux pas through a quick
read of the short chapters.

For the curious JTE and other Japanese readers,
the book contains glosses of idioms and not-so-com-
mon lexis used by Leonard—for example, razzle-
dazzle or an ALT who is full of himself—which in
effect make the book a language learning resource
for students of English as well as a cross-cultural
guide. What this book doesn’t offer, however, is a
consideration of the subtleties and complexities of
team-teaching by Japanese English teachers and
ALTs. Only a fourth or so of the chapters treat class-
room phenomena or nuts and bolts issues related to
language instruction. That, however, is clearly be-
yond the scope of the book and, one suspects, is of
less interest to a commercial publisher like
Taishukan. For those who doubt the efficacy of JTE-
ALT team-teaching, the author offers a strong testi-
monial about the impact of native English-speakers
on secondary students in an epilogue. Without
doubt, Leonard’s new book sheds light on numerous
mysteries for Japanese and English speaking co-
workers and is a valuable primer for those seeking to
avoid cultural and interpersonal fender-benders.

Reviewed by William Matheny
Tokai City ALT

Oxford Picture Dictionary Japanese-English ver-
sion. Norma Shapiro & Jayme Adelson-Goldstein.
Oxford: Oxford University Press, 1998. pp. 227.
¥2290. ISBN: 0-19-435190-4.

Finally, after 20 years of teaching English in Japan, I
have found a useful topic- and vocabulary-based
dictionary that should be mandatory material for all
Japanese students studying the English language.
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The bilingual English-Japanese Oxford Picture Dictio-
nary is organized in an easy-to-understand format
designed to facilitate learning English vocabulary at
a rapid, yet interesting and structured pace. The
words and corresponding pictures are useful, direct,
and right on target.

The Oxford Picture Dictionary illustrates and de-
fines over 3700 words—not just nouns, but also
verbs, adjectives, and prepositions—with extremely
well drawn, high-quality, color illustrations de-
signed to engage students in a fun and challenging
way. The A-4 sized dictionary is approximately 1/2
inch (1 cm) thick, so carrying it around presents no
problem.

The age level of students using this dictionary can
range anywhere from 15-years-old on up. I use this
dictionary in my university classes and continuing
education classes with equal amounts of success.
Not only is the format very clear and easy to under-
stand, but also the vocabulary is topically organized
into 140 key topics, which are in turn grouped by
12 themes. For example, under the theme food, the
dictionary lists such topics as fruit, vegetables, meat
and poultry, deli and seafood, the market, containers
and packaged foods, weights and measures, food prepa-
ration, Kitchen utensils, fast food, a coffee shop menu,
and a restaurant.

The dictionary comes with two sets of audiocas-
settes. One set, the dictionary cassette (3 cassettes),
is a recording of the over 3700 words in clear, easy-
to-repeat American English. Female and male voices
alternate reading of the words by topic. This set is
perfect for the language lab, enhancing both listen-
ing and pronunciation practice, and thus enabling
the learner to study at his or her own pace. The
other audiocassette focuses on aural discrimination.

In addition to all this, there are also two work-
books: Beginner and Intermediate. Each page is in
high quality color, which helps to develop student
interest, and corresponds directly to the 140 topics
presented in the student version of the Oxford Picture
Dictionary. The beginning workbook is at the word
level while the intermediate is aimed more toward
sentence building. The workbooks lend themselves to
individual, pair, or group work and both can be used
for speaking practice in class as well.

A teacher’s book includes the complete Oxford
Picture Dictionary with wraparound notes, added
teaching strategies that actually work, and step-by-
step lesson plans that the teacher can implement
into the classroom in a solid, professional manner.

The Oxford Picture Dictionary gives new meaning
to the old adage, “If you don’t know the words, you
can’t speak the language.” I highly recommend the
dictionary with its accompanying audiocassettes
and workbooks as a supplementary textbook to help
students learn English vocabulary in a systematic,
goal-oriented fashion. Another added advantage is

39



40

The Language Teacher 24:12



book reviews/JALT news.

that the dictionary can be taught by a teacher, used
as a complete self-study program, or a combination
of the two.
Reviewed by Lawrence Klepinger
Nagoya, Japan

Recently Received
compiled by angela ota

The following items are available for review. Over-
seas reviewers are welcome. Reviewers of all class-
room related books must test the materials in the
classroom. An asterisk indicates first notice. An ex-
clamation mark indicates third and final notice. All
final notice items will be discarded after the 31st of
December. Please contact Publishers’ Reviews Cop-
ies Liaison. Materials will be held for two weeks be-
fore being sent to reviewers and when requested by
more than one reviewer will go to the reviewer with
the most expertise in the field. Please make refer-
ence to qualifications when requesting materials.
Publishers should send all materials for review, both
for students (text and all peripherals) and for teach-
ers, to Publishers’ Reviews Copies Liaison.

For Students

Course Books

What's It Like? Life and Culture in Britain Today
(student’s, teacher’s, cassette). Collie, J., & Martin, A.
Cambridge: Cambridge University Press, 2000.

Japanese

Japanese Beyond Words: How to Walk and Talk Like a
Native Speaker. Horvat, A. Berkeley: Stone Bridge Press,
2000.

Supplementary Materials

Classroom Games and Activities. Kailani, T., & Al-Ansari,
H. Reading: Garnet Publishing Ltd., 2000.

Reading & Writing Skills

Better Writing. Harrison, R. Reading: Garnet Publishing
Ltd., 2000.

*Focusing on IELTS Reading and Writing SKills.
O’Sullivan, K., & Lindeck, J. Sydney: NCELTR, 2000.

For Teachers

Grammar for English Language Teachers: With exer-
cises and a key. Parrott, M. Cambridge: Cambridge Uni-
versity Press, 2000.

PAC3 at JALT2001
Don’t forget!!
The deadline for presentation submissions is
January 15, 2001
<www jalt.org/jalt2001 /submissions>
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JALT News

edited by amy e. hawley

This month, this column appears to be short, but do
not let the length deceive you. It is jam-packed full
of important news. First, we have an announcement
from Gene van Troyer regarding the March 2001
issue of The Language Teacher. TLT is becoming
more and more user friendly and I think that every-
one will like what Mr. van Troyer has to report. Sec-
ond, Peter Gray has the results of the JALT National
election. A special thanks to Mr. Gray for all of his
hard work on this past election. Also, a big con-
gratulations to all of the newly elected and re-
elected JALT National Directors.

Next month, I plan to feature some reports from
the JALT 2000 Conference at Granship in Shizuoka
which took place last month. Be sure to check it
out. Also, throughout 2001, feel free to send me any
short articles, announcements, stories, etc. that you
may feel the rest of the JALT world could benefit
from knowing. Thank you all for a great first year as
the JALT News column editor and I look forward to
a wonderful 2001.

Happy Holidays!

SHEDOZOIATALAREZDICAZAETN. TARBRIERHVEY
Po BEBZ 1 —ANEHEINTVWET, £, Gene van Troyer
MH2001F 3 ASTLTIEADZHENH D £9, TLTIZEID 1—
YT RY—=Zla> TWEEY, ¥ AlEGene van TroyerKin
5OMEEBEALTWERIFSZETL LD, 12, Peter Grays
JALT2E#EHEBEEEOHREZRE L TVWET, GrayRKD5#E%
DB EKBERICES B 2B FEd, 2L T HILITALT
SEEHEERICEINZHLICBODTED 2RIV ERNET,
KA. #MTEATODNIZIALT 20000852175 FETT.
Hif<7ZIWn, £z, 20014Fd, HWid$E, BAISE. Ab=Uk
EEBTRIADEZIAETHBRDLLZEIW, JALT NEWSIZ
b TF 4 Y=L L TORMOFEEEEKLA, RE2001ENFER S
LWETHDETZEEMFHLT, JWBFgE2E,

Amy E. Hawley

March TLT To Appear As CD-ROM

Always a useful addition to the working language
teacher’s resources, The Language Teacher is about to
become even more useful! The JALT Publications
Board has a special treat for JALT members and sub-
scribers to its publications: the March 2001 issue
starts the new year and the new millennium off by
giving them not just the news they’re used to get-
ting in TLT, but also a CD-ROM of the whole of
years 1999-2000. That’s 24 issues, 1600 pages, close
to 350 articles, in interlinked and indexed files,
compatible with both Macintosh and Windows op-
erating systems—all of this at no additional cost to
JALT members and subscribers. Just one more
teacher-minded gift from the friendly folks at TLT.
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But that’s not all! Also included will be the 1999-
2000 JALT Journals, a first for JJ that we hope repre-
sents the springboard for future JJ archival CDs.

The happy spin-off is that extra CD’s will also
serve as new membership and subscriber incentives,
and be offered for sale to non-members for a modest
1500 yen. If last year’s enthusiastic reception of the
TLT Episode One: Volumes 1-10 CD is any indication,
the JALT Publications Board is confident that this
special March offering will be equally well received.

WIREABEMOY Y — X LU THBERERZRZLTWET h e
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JALT 2000 National Officers
Election Final Results

Position Name Votes Received
Auditor: Daniel Gossman 154
Abstain 10
Write-in 1
Director of Gene van Troyer 150
Public Relations: Abstain 10
Write-in 5
Director of Keith Lane 105
Program: David Neill 59
Abstain 1
Write-in 0

JALT20004F £ [E#& H & B2 hs 1

e K R
LEtER Daniel Gossman 154
FEHE 10
A BN 1
JE Y B Gene van Troyer 150
FEHE 10
A BT 5
(S TEE X P Keith Lane 105
David Neill 59
FEHE 1
A BN 0
Peter Gray
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The SIG
Focus
column
offers a
chance for a
y  closer look at
one of JALT's
Special Interest
Groups. Each
month we publish
an introduction to
a SIG and some
samples from
its publica-
tions. Readers
please note
that the
sample articles
come directly
from the SIG’s
publications and
reflect the concerns
of its members, not
necessarily those of The
Language Teacher.

Foreign Language
Literacy SIG

David Dycus

Foreign Language Literacy SIG

“I never know what I think about something
until I read what I've written on it.”
William Faulkner

Reading and writing. These essential, if complex,
skills in many first languages are of growing impor-
tance and even greater complexity in the learning of
a foreign language. The Foreign Language Literacy
SIG is a group of language educators in JALT inter-
ested in the learning and teaching of reading and
writing in a foreign or second language and the so-
cial product that is literacy.

As of 2000, members receive our newsletter, the FL
Literacy SIG Bulletin, three times a year. In addition,
the FLL SIG supports the publication of the biannual
international journal Literacy Across Cultures (LAC),
which members receive for free. To date, LAC has
carried articles from educators worldwide, including
Finland, Malaysia, Argentina, the United States, and
of course, Japan. Its articles are abstracted and
archived by ERIC/CALT/NCLE in the United States
and by CILT in the United Kingdom. One major goal
of the FLL SIG is to connect language teachers, espe-
cially nonnative English instructors, inside and out-
side of Japan, regardless of economic/technological
disparities. To this end, LAC is offered in both print
and various electronic formats. For non-FLL SIG
members, an annual subscription (two issues) to the
print version is available in Japan and internationally
for the same low fee in yen or the equivalent in inter-
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national postage coupons. In addition to the print
version, LAC is made available to subscribers in an
email version. Contact Charles Jannuzi
<jannuzi@eduO00.f-edu.fukui-u.ac.jp> for information
on both how to subscribe to the print version and/or
email version. Online issues can be found at
<www.aasa.ac.jp/~dcdycus/LAC.HTM>.

Of course, the best way to receive all of the above
is to become a member of the FLL SIG. For more
information on joining the FLL SIG, participating as
an officer (we can always use a hand!), or for infor-
mation on contributing to Literacy Across Cultures or
the FL Literacy SIG Bulletin, please contact David
Dycus by email <dcdycus@japan-net.net.jp> or by
mail at Aichi Shukutoku University, 9 Katahira,
Nagakute-cho, Nagakute, Aichi-gun, 480-1197.

We hope you enjoy the article by Fatimah
Hashim, which was featured in the March 1999 is-
sue Literacy Across Cultures (Volume 3, Number 1).

Enabling a Reader Through Picture
Books: A Case Study

Fatimah Hashim, University of Malaya, Kuala
Lumpur, Malaysia
Many teachers are often at a loss of what to do
with their low-proficiency EFL learners. These
learners are seen to be lowly motivated as they nor-
mally have an assumption of inferiority: “I find
English difficult,” “I don’t like the subject,” “I am
not good.” There is value in training them to read
in order to improve their proficiency and hence
their motivation towards learning the language.
This paper discusses the merits of using picture
books together with the explicit teaching of read-
ing strategies in an interactive environment to
train beginning readers. Results of a small study on
the use of picture books to train a thirteen year old
to read in English suggest that the learner made
progress in her reading because interaction was the
vehicle for instruction—the text series and the
teacher brought together a critical set of events to
support and provide scaffolding for the interac-
tions the learner had with the texts.

Using Picture Books With Adolescent Readers
Picture books have long been considered to be of
use only for young, beginning readers, both in
first- and second-language reading. There is a
dearth of research on their potential for facilitating
reading for older learners learning English as a sec-
ond or foreign language. However, one persistent
proponent of the use of picture books for second-
language learners, Smallwood (1987, 1992), has
shown that literature exists that is appropriate for
low-proficiency English learners who are older than
the average age the picture books are written for. In
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fact, she found this literature to be appropriate for
adult EFL learners as well. She outlines the charac-
teristics of picture books:

e The themes, topics or storylines of the books are
appropriate to the age of the learners. The main
characters are similar in age or older than the
learners.

e The sentence patterns are simple and mostly
controlled. These are often repeated.

e There is limited use of unfamiliar language and
experiences.

e Rhyming is included as it aids memorisation and
is generally useful in language learning.

¢ The plot is simple and straightforward, in chro-
nological order. Descriptions of characters are
simple and clear. The stories are often action
packed.

e The use of dialogue is realistic.
e The books are suitable for reading aloud.

e The stories are short and can be completed in 5-
10 minute sittings.

e The books are single volumes, ensuring the
student’s sense of completion.

e The books are well illustrated. Ideally, the reader
is able to understand the story just by looking at
the pictures. (Smallwood posits that this is im-
portant as both the teacher and the students
depend on the pictures to explain new vocabu-
lary or experiences.)

e The amount of text on a page is limited, as the
page should contain more illustrations than text.
As the students increase in language proficiency,
there should be more text than pictures.

Smallwood’s list describes simple texts for a specific
group of learners with specific needs, in particular,
low-proficiency EFL learners. Her view reflects the
thinking of proponents of teaching low-proficiency
learners to learn a second or foreign language
through reading. The advocacy of picture books
also involves issues raised in EFL’s ongoing debate
about the merits and demerits of using simplified
versus authentic texts. Elley (1984) argues that
texts are simple only with respect to the needs of a
specific audience, and this view is echoed by
Alderson and Urquhart (1984), who assert that
texts should be selected in terms of their appropri-
ateness for the audience. Appropriateness involves
many factors, including the amount of redundancy
in a text (Haynes, 1984) and textual “density”
(Berman, 1984), which need to be taken into ac-
count when choosing reading materials. These
views are further affirmed by Carrell, Devine, and
Eskey (1988, p. 272) who conclude: “Reading of
real, if simplified, texts should be at the heart of
any second language reading program.”
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In Search of a Model for Teaching Reading
Questions of what materials to use are closely con-
nected to reading models and teaching methods.
Models of reading instruction abound, each
emphasising particular processes and the instruction
that stimulates those processes. One promising
model for remedial reading instruction comes from
Clay (1979). Clay’s theory advocates the use of ex-
plicit, systematic teaching of reading skills, espe-
cially the elements of decoding, which is in
opposition to the position of the whole language
approach that places emphasis on the creation of
authentic learning environments where any skills
instruction that occurs should be in the context of
natural reading and done only as needed. Clay’s
methodology and instructional principles, called
Reading Recovery (Clay, 1993), combine elements
of learning and teaching of potential value for a
strategy-training model in reading for disadvan-
taged learners.

A close examination of the philosophy behind the
Reading Recovery approach reveals that much could
be adopted from Clay’s theories of how learning can
be accelerated. Through her work with at-risk read-
ers, Clay posits that the low-achieving child needs
security, self-confidence and acceptance. She argues
that in order to facilitate learning for low-achieving
children, the reading program must begin with the
individual child to provide appropriate experiences
for building on her prior knowledge. Drawing on
Vygotsky’s notion of the “zone of proximal develop-
ment” (z.p.d.), Clay reasons that the essence of suc-
cessful teaching is for the teacher to know what
each child’s potential is for a particular task and to
work with the child to reach her highest potential.

The notion of the teacher’s role implicit in her
view is that, in working alongside the child, the
teacher can become a keen observer and develop
skills in nurturing appropriate responses which can
advance the child’s learning. The teacher is also sup-
posed to be fostering strategic control to enable the
learner to learn to read by reading, promoting the
development of the “Matthew Effect” (Stanovich,
1986), wherein the more a strategic reader reads, the
more she improves her reading achievement. The
interaction between child and instructor is crucial
to its success. Although it may appear that Clay is
particularly focused on a theory of early reading and
child development in L1, there is a great deal in her
methodology that seems useful for the acceleration
of learning among low-achieving learners more gen-
erally. Whether she intended it or not, Clay has
opened an avenue for generating practice-based
knowledge about teaching reading.

Based on Clay’s theory and pedagogy of accelerat-
ing learning for the low-achieving learner, a reading
program very similar to Reading Recovery (Clay,
1979) was developed for a thirteen-year-old EFL
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learner, Azira. Basically, Azira read picture books
from the lowest level (a few words on a page) and
moved up the levels (8-10 sentences on a page) as
she progressed. Here's a brief description of the im-
pact of the program on her.

Azira’s Progress in Reading

Azira came from a very poor family and spoke no
English at home. She said English was an important
but difficult subject. She could remember reading
about five English books with little understanding.
She admitted that she had made no effort to im-
prove her English on her own because she thought
that she was not good in the subject. When asked
what she did when she had difficulty understanding
an English storybook, she said she just put the book
aside.

Although she appeared enthusiastic, Azira was a
timid student when she read her first book for the
program. She paused often and struggled to read a
level one book (four short sentences a page). She
reacted very positively to words of praise for good
learning practices such as attempts at self-correc-
tion. As a result, she seldom made the same mis-
take twice. She was apprehensive about giving the
wrong answers, speaking softly when she was not
sure. Even when she gave the correct answer, she
would hesitate when asked to repeat. On many oc-
casions she responded to questions by staring at
the book and frowning. To the question “Do you
think you can be good in English?” she replied, “I
don’t know. It’s hard.”

After a few readings which were closely facilitated
by the teacher, she began to show signs that she was
consciously thinking about her learning, as illus-
trated by some of her earlier journal entries:

When I come across a difficult word, I try to
sound the words several times to hear it so I can
understand what I am reading.

I am not careful when reading. I go too fast and
make mistakes. I hope to be more careful by pro-
nouncing the words more clearly.

She had also begun to hypothesise about her reading
ability. I observed that Azira would copy down the
title and mark it every time she completed reading a
book. She gave two reasons for doing that. One was
to count the number of books she had read success-
fully and the other was to note the titles so she could
recall the stories. Evidently, being able to read and
understand what she read was important to her.

She was also trying very hard to use the prompted
strategies to facilitate her reading and reported the
use of self questions often. When asked how she
practised self questions, she said, “When I come to a
difficult word, I stop for a while and if I understand,
I move on.” Asked which strategy facilitated her
comprehension, she said, “I look at the pictures. I
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try to follow the story.”

Asked if she could tell me what she thought
brought about the significant improvement in her
reading fluency and comprehension, she said, “I
understand the story.” Her journal entry, however,
provided some clues:

I am trying to improve my English. With short
words or words I have come across, I try to al-
ways remember the correct pronunciation be-
fore sounding out the words. With words that
are difficult, I pronounce over and over again
until I remember them.

Data from my observation record corroborate the
data from her journal. Her journal entries indicate
a realisation of her gains through involvement in
the project. Towards the end she wrote:

It [the program] has helped me a lot. I learn
how to understand difficult words. Before this I
dare not read in English. Now I know a lot of
English words.

As acknowledged by her and as indicated by her
reading performance, more and more encounters
with known words gave her direct access to wider
vocabulary of words that required little or no spe-
cial processing. Her journal entries show a real con-
cern for managing her reading and correcting
errors. Constantly repeated in the entries is the
sentence, “When I read, I try to be conscious of my
errors and correct them.”

The Roles of the Text, the Teacher and the
Learner

As this case study shows, respite for struggling EFL
readers can be found in a reading program using pic-
ture books and where the teacher primes interaction
with the learner so the learner can interact with the
text successfully. The books used in these lessons
played an important role. The student could read
these short books quickly, gaining confidence that
comes with accomplishment. In addition, the lan-
guage of the text builds on and repeats phrases, thus
facilitating the learner’s interaction with it. This re-
petitiveness helps the learner to grasp important
points and to provide an adequate synopsis of what is
being read. This is important, as it has been shown
that not being able to produce a summary is a clear
sign that comprehension is not proceeding smoothly
(Brown, Palincsar, and Armbruster, 1984). Because
there is not much to remember, with guidance the
learner can recall significant events in the stories for
retelling. There is also less need for the learner to in-
terpret the story since the storylines are simple. This
reduces the fear of not being able to understand the
content, which might affect learner confidence. The
books also present material that is appropriate for the
kind of interaction fostered in the program.
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In general, the feelings of success and achieve-
ment that come with being able to read these texts
and understand stories written in English can moti-
vate learners to read more, improving their reading
and understanding. When learners can easily grasp
and quickly become familiar with the story, they are
more likely to find reading a manageable and re-
warding challenge (Clay, 1993). The picture books
become a form of “Comprehensible input”
(Krashen, 1985) for these learners.

The role of the teacher is to guide the student to
think about her reaction to the story and, in so do-
ing, assess her comprehension. For example, Azira’s
attempts at sounding words were mainly guesses, as
she had limited oral language to draw on. That is
why the presence of the teacher is crucial—the feed-
back component of the interaction between the
teacher and the learner is the essence of the ap-
proach adopted in this reading program. Because
the aim is to make the student less dependent on
the teacher as she gains confidence in her ability,
providing immediate feedback on successful at-
tempts is important. But responsibility also lies with
the learner. The learner in this study attempted to
take responsibility for her own learning by trying to
problem-solve her reading, illustrating that learning
or reading a book successfully in English with accu-
racy and understanding was partly up to her. As her
diary entries show, she was also capable of reflecting
on her learning.

Some Propositions

Basically, how we treat individual learners is what is
most important for learning to take place. A non-
threatening environment can be created where they
are encouraged to succeed in an atmosphere of com-
radeship and understanding. With this in mind, I
would like to advance the following propositions
about training low-proficiency or under-achieving
learners in the use of strategies to facilitate EFL read-
ing and comprehension.

1) Itis possible to gain efficiency in reading when
the learner’s attitude is positive; the practice of
strategies is followed by reflection on the experi-
ence; there is comprehensible input from the
teacher/trainer; immediate feedback is given on
good practices; learners are allowed to use L1 in
communication; [and] L1 is used when the
teacher explains meanings and concepts [and]
when instructions are given.

2) Fluency and accuracy in reading can be achieved
without oral proficiency in the language but
with the use of carefully selected texts of appro-
priate difficulty.

3) Clay’s instructional method and learning theory
is potentially useful for guiding training in for-
eign language reading.
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The study set out to document the effectiveness of
using picture books together with the explicit teach-
ing of reading strategies in an interactive environ-
ment, as proposed by Clay, in training a
low-proficiency EFL reader. The results indicate that
Clay’s methodology is useful. Her model of reading
acquisition defines reading as working continuously
on manageable texts with the story as the focal
point of attention. Azira’s progress in reading and
comprehension can be understood based on the
principles driving this model of reading instruction.

Fatimah Hashim can be contacted at: Dept of
Language Education, Faculty of Education, Univer-
sity of Malaya, 50603 Kuala Lumpur, MALAYSIA;
<hfatie@fp.um.edu.my>.
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Special Interest Groups

News

edited by gregory hadley

JALT2000 at Shizuoka is past, but now is the time to get
involved with one of the Special Interest Groups as they
gear up for the upcoming year. For more information,
contact any of the SIG coordinators below.

SIG Contacts
edited by gregory hadley

Bilingualism—Peter Gray, t/f: 011-897-9891(h);
<pag@sapporo.email.ne.jp>; website
<www.kagawa-jc.ac.jp/~steve_mc/jaltbsig/>

Computer-Assisted Language Learning—Elin
Melchior; t: 0568-75-0136(h), 0568-76-0905(w);
<elin@gol.com>; website <www.jaltcall.org/>

College and University Educators—Alan
Mackenzie; t/f: 03-3757-7008(h);
<asm@typhoon.co.jp>

Global Issues in Language Education—Kip A.
Cates; t/f: 0857-31-5650(w);

<kcates@fed.tottori-u.ac.jp>; website <www.jalt.org/
global/>

Japanese as a Second Language—Stacey Tarvin
Isomura; <stacey@gol.com>

Junior and Senior High School—Barry Mateer; t:
044-933-8588(h); <barrym@gol.com>; website
<http://www.esl.sakuragaoka.ac.jp/tsh/>

Learner Development—Hugh Nicoll; t: 0985-20-
4788(w); f: 0985-20-4807(w); <hnicoll@miyazaki-
mu.ac.jp>

Material Writers—James Swan; t/f: 0742-41-
9576(w); <swan@daibutsu.nara-u.ac.jp>; website
<www.jalt.org/mwsig/>

Professionalism, Administration, and Leadership
in Education—Edward Haig; f: 052-805-3875(w);
<haig@nagoya-wu.ac.jp>; website
<www.voicenet.co.jp/~davald/PALEJournals.html>

Teacher Education—Lois Scott-Conley; <lois.scott-
conley@sit.edu>; website <www.jalt.org/teach/>

Teaching Children—Aleda Krause; t: 048-776-0392;
f: 048-776-7952; <aleda@gol.com>

Testing and Evaluation—Leo Yoffe; t/f: 027-233-
8696(h); <lyoffe@edu.gunma-u.ac.jp>; website
<www.jalt.org/test/>

Video—Daniel Walsh; t: 0722-99-5127(h);
<walsh@hagoromo.ac.jp>; website <www.jalt.org/
video/>

Affiliate SIGs

Foreign Language Literacy—Charles Jannuzi; t/f:
0776-27-7102(h); <jannuzi@ThePentagon.com>;
website <www.aasa.ac.jp/~dcdycus/>

Other Language Educators—Rudolf Reinelt; t/f:
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089-927-6293(h); <reinelt@ll.ehime-u.ac.jp>
Gender Awareness in Language Education—
Cheiron McMahill; t: 0270-65-8511(w); f: 0270-65-
9538(w); <cheiron@gpwu.ac.jp>;
website < http://www2.gol.com/users/ath/gale/>

Forming SIGs

Pragmatics—Yamashita Sayoko; t/f: 03-5803-
5908(w); <yama@cmn.tmd.ac.jp>

Applied Linguistics—Thom Simmons; t/f: 045-845-
8242; <malang@gol.com>

Cross Culture—David Brooks; t: 042-778-8052(w); f:
042-778-9233; <dbrooks@tkb.att.ne.jp>

Chapter Reports
edited by diane pelyk

Kitakyushu: September—The Pedagogical Poten-
tial of Songs by Roland Brown. Brown divided his
presentation between a detailed motivational, lin-
guistic, and methodological justification for the
use of songs in the EFL classroom and actual prac-
tical activities. He has found songs to be a great
way to personalize the content of his classes and
has devised an interview and report pair activity to
find out what type of music his students prefer. He
then prepares a schedule of volunteers who bring
in recordings and lyrics that he then utilizes to
prepare customized exercises which exploit the
learning potential of student favorites.

The five practical activities were the following: 1)
A music and genre quiz for practicing speaking,
especially the language of agreement/disagree-
ment and eliciting reasons; 2) A lyric competition
which extends beyond mere cloze activities to a
sophisticated use of definitions for practicing lexis
prediction and listening comprehension; 3) Songs
and discussion for practicing fluency; 4) Structure
songs for practicing specific grammatical struc-
tures such as narrative tenses or conditionals; 5)
Singing, for practicing pronunciation, rhythm,
and intonation.

Reported by Margaret Orleans

Nagoya: September—Language and Self-Image by
Kay Hammond. Hammond presented some of the
insights she had gained through her research into
how women feel about themselves and their bod-
ies. Young people are often taught that “Sticks and
stones may break my bones, but words will never
hurt me.” In reality, people tend to care very
much about how others see them. In the case of
young women, puberty often involves a loss of
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confidence and greater concern about self-image.

Hammond then invited participants to divide
into small groups and discuss what they had been
told about adulthood when they were children. A
lively discussion followed, in which many partici-
pants related personal anecdotes about themselves
or their students. One participant noted, for ex-
ample, that her female students often shied away
from textbook activities that involved describing
other class members and referred to everyone, re-
gardless of build, as medium.

The presenter noted that we live in an age where
pressure from peers and the media has made
people feel that they must cultivate a certain look
in order to be considered normal. Women who
aspire to look like fashion models may be unaware
that a fashion model’s figure is far from normal
and she may, in fact, be dangerously underweight.
Hammond then asked participants to fill in a
questionnaire asking whether they had ever been
teased about their bodies, how they felt at the
time, and whether it still affected them now. Be-
cause of the private nature of these questions, par-
ticipants were told that they would not be asked
to share those with others, but to use them purely
for personal reflection.

In her research, Hammond interviewed 28
women about their experiences of being teased.
She shared a transcript of one of these interviews
with us and noted how the woman concerned
tried to trivialize criticisms of her appearance but
had also experienced a “people watching over me”
syndrome as a result of them. The typical ten-
dency is to react to criticism by thinking, “Oh my
God, what’s wrong with me?” Perhaps a more ap-
propriate reaction might be to reflect, “What's
wrong with these people that they have to criticize
me in the first place?”

Reported by Bob Jones

Omiya: September—What’s Action Research
About? by Neil Cowie and Ethel Ogane. The pre-
sentation began with the question, “Why are you
here?” This raised some interesting questions
about what action research actually entails and
how busy teachers can easily find the time to carry
out research.

Ogane summarized the history of action research
(AR) and outlined some of the different ap-
proaches that have been used. AR has viewed
teachers as learners doing research to resolve prob-
lematic issues within their environments, as re-
searchers trying to find ways to improve the
teaching and learning environments, and as social
reformers working within the network of their
environments to bring about change.

AR embraces many different approaches to doing
research and is consequently difficult to define,
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but several ideas were presented. AR seems to in-
volve research that is done in the classroom or
teaching environment and is often carried out by
practicing teachers in the hope that the research
will have an impact on their environment. There
are challenges, but also a variety of benefits, when
doing this kind of research. Some of the chal-
lenges include maintaining motivation especially
if a teacher is working alone, collaboration with
colleagues who are perhaps not interested in re-
search, clarifying useful questions, finding enough
time, and starting a new method in the classroom.
However, AR encourages the researcher to do more
reading and to look for professional collaboration.
This is likely to lead to self-improvement and in-
creased confidence. The research is carried out by
those best placed to solve problems and improve
practices to enhance our understanding of the
teaching and learning process.

Cowie asked the audience to work in groups to
create their own models of the research process.
The groups then worked to relate a selection of
teaching activities to the various stages within the
process. The audience was then asked to circulate
around the groups and discuss and share their
ideas.

The second half of the presentation focused on
generating ideas and questions which might lead
the audience to carry out their own research.
Working in small groups with people who had
similar interests, the audience used several ques-
tions from the handout (e.g. What is happening in
my classroom that I am concerned about?) to dis-
cuss issues which are directly connected with their
present situation and which could be researched
practically. At the end of the discussion, the
groups reported their ideas and progress to the
audience. It seems as though several ideas for re-
search were generated and some tentative plans
for carrying out AR in the future were made.

Reported by Yvonne Annable

Toyohashi: September—Expanding and Exploring
Language Using Rhythm and Rap Music by Prisca
Molotsi. Because music can get the listeners to
reach into the more guarded areas of their psy-
ches, it can be a powerful tool in the classtoom if
used well. The presenter explained and then had
the participants experience a number of activities
involving the use of music that she utilizes in oral
communication and writing classes at the univer-
sity level. An especially engaging “ice breaker” has
all students record a piece of their favorite music
at home on a cassette tape. A particular piece is
then chosen for listening and the whole class
shares their impressions about the music and what
it says about the person who chose it. After the
opinions are offered, the person who chose the

December 2000

chapter reports

music reveals their identity and then comments
on the accuracy of the personality analysis made
by classmates. In another activity, students are
encouraged to write about the images they per-
ceive after hearing numerous samples of music. A
vocabulary associated with emotions and a wide
range of adjectives are generated from this activity
and can be used in a creative writing exercise. One
can focus attention on the elements of rhyme by
writing lyrics for a blues song after listening to
several examples and understanding the structure.
Student interest in the popular music of rap/hip
hop can be harnessed in such an activity.

The presenter’s own artistic expertise and love of
music were quite contagious and again reinforced
the importance of the instructor’s own enthusiasm
for the materials taught.

Reported by Laura Kusaka

Chapter Meeting Special

The JALT Hokkaido 17th Annual
Language Conference

The JALT Hokkaido 17th Annual Language Conference
was held on June 10-11, 2000. The conference was
quite successful. About 150 different teachers at-
tended, and counting people who went both days,
there were over 180 people. Everything went
smoothly. There were a variety of topics presented,
and the atmosphere was very relaxed and friendly.
There were 36 presentations over the two days that
ranged from teaching children to using technology
in the classroom. There were 4 presentations related
to teaching English to children, two presentations
on making your own text books and other materi-
als, two on using technology, and a variety of pre-
sentations that were applicable for teaching junior
high through university students. Eighteen of the
thirty-six presentations were from educators who
live outside of Hokkaido.

Eight publishers were present with display booths
and representatives to answer participants’ ques-
tions. They were:

Pearson Education Japan

The English Resource

Thomson Learning

David English House

Cambridge University Press

Oxford University Press

Intercom Press

EFL Press
Not only was the conference a success in terms of
attendees’ satisfaction, but it was also successful fi-
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nancially. JALT Hokkaido’s membership-tier system
includes the regular national membership and the
innovative local membership. The local member-
ship is for those who really enjoy the monthly pre-
sentations and annual language conference, but do
not want to receive The Language Teacher and other
publications (Ed. note: That’s too bad!!). This system
is a way to help chapters survive during these chal-
lenging times.

Over the two-day conference, 14 teachers re-
newed their local membership and 27 new teachers
signed up in this category. This resulted in ¥108,000
of local membership revenue. This is money that
the chapter can keep at the chapter level to fund
endeavors such as offering quality programs, very
low cost teacher training, and a chance for members
to share their ideas and research at monthly meet-
ings and at the language conference. Fifteen teach-
ers renewed at the national level and four signed up
as new national members. The chapter also col-
lected publisher’s revenue of about ¥300,000, in-
cluding ads taken out for the conference program
by publishers who did not come.

The CALL Recipe for Wired Teachers book, which
was hot off the press, was a big success, selling 27
copies. The chapter still has 73 copies left and con-
tinued to sell them at the JALT Hokkaido Global Is-
sues Workshop on September 24, which was
co-sponsored with the Global Issues in Language Edu-
cation (GILE) SIG, and at monthly meetings. JALT
Hokkaido Chapter sold them for ¥1,500 to non-
CALL members and ¥1,000 to CALL members. This
resulted in a profit to the chapter of ¥14,000. Total
net profit for the chapter was ¥306,000. This helps
to buffer the pain of the chapter grant cut from
¥381,000 last fiscal year to ¥210,000 this fiscal year.
The chapter plans to publish a JALT Hokkaido Pro-
ceedings, which would be the fourth year in a row
and qualify it to get an ISBN number.

Alan M. Cogen
JALT Hokkaido President
<cogen@di.htokai.ac.jp>

The Language Teacher runs Special Issues
regularly throughout the year. Groups
with interests in specific areas of lan-
guage education are cordially invited
to submit proposals, with a view to
collaboratively developing material for
publication. For further details, please
contact the Editor.
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edited by tom merner

Fukuoka—Navigating the Waters of Real Life En-
glish by Christopher Chase. Traditional EFL edu-
cation leaves most students ill prepared for real
life English outside their classrooms. In the “real
world,” language flows as a living part of human
communication and cultural forms of expression
(e.g., in movies, music, literature, poetry, the
internet and television). This workshop will ex-
plore how we can help our students to success-
fully navigate authentic language situations and
culture. Sunday December 10, 14:00-17:00; Aso
Foreign Language & Travel College (map on website);
one-day members 1000 yen.

Gifu—Do I Really Need a Course Book? by Alun
Davies. An interactive workshop on making and
using visual materials, worksheets, and work
cards for conversation/discussion classes. Partici-
pants will design and make a selection of visuals,
worksheets and work cards (using Word 2000)
and old-fashioned cut & paste! Please bring col-
ored pens or pencils and glue sticks. Sunday De-
cember 3, 14:00-17:00; Dream Theater, Gifu City;
one-day members 1000 yen.

Hiroshima—Bonenkai. Come one and all to
the Hiroshima JALT bonenkai (year-end party)
to mingle and chat and celebrate the end
of another great year. Keep an eye on
<http://www.gethiroshima.com/Events>
for Hiroshima JALT meetings and events.
Saturday December 9; Place and time to be an-
nounced.

Hokkaido—2000 Bonenkai. JALT Hokkaido will
provide the turkeys, stuffing and gravy, and bev-
erages. Each person is asked to bring a dish to
share with others. Salads and vegetables are al-
ways desirable. Further details will be posted on
our homepage. There will be live music with spe-
cial guest stars David Hyre and Robert McGuire
bringing us the blues. Sunday December 10, 12:00-
?; Hokkaido International School (5-minute walk
from Sumikawa Station). JALT members free, one-day
members 1000 yen.

Ibaraki—Using Digital Cameras in the Classroom
by Neil Parry. Digital cameras can do a lot more
than just take pictures; they can be used in a vari-
ety of ways to enliven and enhance your classes,
and also be a valuable classroom management
aid. The presenter will demonstrate how useful
they can be and discuss various tricks and tech-
niques. The presentation will be followed by a
chapter planning meeting and bonenkai. Sunday
December 17, 13:30-17:00; Tsuchiura Ulara Bldg—
Kennan-Shougai-Gakushuu Center (across from
Tsuchiura Station); one-day members 500 yen.
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Kagoshima—AGM followed by a bonenkai. Open
to all members. Saturday December 9, 14:00-16:00;
Iris Kyuden Plaza 2nd Floor.

Kanazawa—JALT Kanazawa Annual Christmas
Party. Date and venue to be announced. For info:
visit our website: <http://www.jaist.ac.jp/~mark/
jalt.html>. Members who have not been receiving
JALT program info via email please contact Bill
Holden at <holden@nsknet.or.jp>.

Kitakyushu—My Share: My Favorite Teacher Re-
source by Paul Collet, Takashi Inomori et. al. Sev-
eral speakers will give short talks on how and
where they find practical lesson materials. Talks
will be relevant to teachers of students of all levels
and in all class sizes. Saturday, December 9, 19:00-
21:00; Kitakyushu International Conference Center,
room 31; one-day members 500 yen.

Kobe—Annual Potpourri Meeting and Bonenkai. 1)
Conversation Elsewhere by M. Dwyer, J. Louise, J.
Brooks and J. Caragata; 2) Improving Public Speaking
Ability Using Video Cameras by T. Torbert; 3) Activat-
ing Writing through Timely Topics by N. Nagaki and J.
Plant; and 4) Pragmalinguistic Differences in Responses
to Indirect Complaints: Comparing Japanese and Aus-
tralian Parents and Children by H. Horiuchi. Our an-
nual business meeting and bonenkai (year-end party)
will follow these four presentations. Sunday Decem-
ber 10, 13:30-16:30; Kobe YMCA 4F LETS.

Matsuyama—Empowering Students Via Ethno-
graphic Study Abroad by Linda Kadota. Intro-
duces a one-week cross-cultural experience
program for first-year students and describes the
curriculum designed for the pre-departure orienta-
tion sessions, the week abroad, and the post-re-
turn presentations. The comprehensive
pre-departure orientation prepares the students for
their week overseas and supports them while they
conduct ethnographic research in English for the
first time. After the short presentation we will
have a Year-End Pot Luck party and will hold elec-
tions of new officers. Sunday December 10, 14:00-
16:30; Shinonome High School Kinenkan 4F; one-day
members 1000 yen; local members 4000 yen per year.

Miyazaki—Learner Centered Academic Writing by
Giles Parker, Nagasaki University. This presenta-
tion will introduce learner-centered academic writ-
ing activities. We will also look at ways of
evaluating writing. In this way we will see that
academic writing skills can be enhanced and trans-
ferred to reading and speaking skills. The Annual
Miyazaki JALT Meeting will precede the presenta-
tion. Saturday December 2, 14:00-17:00; Miyazaki
Municipal Univ.

Nagasaki—My Share. If you have any favorite ma-
terial, method, activity, or worksheet for any
learning skill or type of language, don’t hesitate to
bring it, share it, demonstrate it, and explain it.
You have about 10 minutes to display your idea.
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Any theme is welcome, but we are especially inter-
ested in anything connected to seasonal activities,
or ideas for first day of classes in the spring. Please
note that we will also be holding elections for
2001 local chapter officers. Saturday December 9,
13:30-16:30; Nagasaki Shimin Kaikan; one-day mem-
bers 1000 yen.

Nagoya—My Share. Come to an open-microphone
end-of-the-year JALT where anyone in the audi-
ence can share their lesson idea, a TESL research
topic, or a report of their favorite presentation
from the yearly conference. Afterwards we will
gather at a local restaurant for a bonenkai (year-end
party). Sunday December 10, 13:30-16:00; Nagoya
International Center 3rd fl. room 1; one-day members
1000 yen.

Nara—Promoting Learner Autonomy: Risks and
Rewards by Terry Vanderveen. This will be the
final chapter meeting this year, and following the
above presentation we will have a chapter meeting
and a Potluck Party. Everyone is welcome. Mem-
bers and guests are asked to bring a food dish and
a drink of your choice. Please come and share your
thoughts and hopes about YOUR Nara Chapter as
well as to enjoy some holiday happiness with us
all. Sunday December 17, 14:00-17:00; Tezukayama
University (Kintetsu Gakuenmae Campus).

Niigata—Panel Discussion on Half-Japanese Chil-
dren and Bullying by Frank E. Daulton & Akinori
Seki, Niigata Women's College. Throughout the
world, students seen as different or weak are bul-
lied. However certain Japanese “cultural factors”
exaggerate the severity of bullying. Moreover, chil-
dren of one Japanese and one non-Japanese par-
ent, often referred to as “half” children, are among
the most likely and vulnerable targets. This panel
discussion will include various viewpoints, includ-
ing those of academics, families, and youths. Sun-
day December 10, 13:00-15:30; Niigata Women’s
College, Niigata-city; one-day members 1000 yen.

Okayama—How can Okayama JALT serve your
needs? There will be a revue of the past year and a
discussion on what the chapter can do for its
members in 2001. All suggestions are welcome.
Subsequently, elections for all officer positions will
be held. The merriment will continue at the JALT
bonenkai (year-end party) held at a local eatery.
Come eat, drink, and be merry! Saturday December
9, 15:00-17:00 (Bonenkai to follow from around
18:00); Ai Plaza.

Omiya—My Share Part 4 by Ian Willey, Michael
Stout, Okada Chikahiko, Paul Lyddon, Do, Adrian
Clarke, Larry the Bear, and others . Join us for the
latest installment of practical, new ideas you can
use right away in your classes. Bring an idea you
can share in 15 minutes, too. Then come to our
annual meeting to discuss 2001 in Omiya. Stick
around for our second annual wine and cheese
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party. Sunday December 10, 14:00-17:00; Omiya Jack
(near west exit of JR Omiya station).

Osaka—Paraphrasing: What’s New? What's Old?
What Works? by William J. Teweles, Kwansei
Gakuin University. This talk will focus on ways to
incorporate paraphrasing into a composition class.
Paraphrasing is a well-structured way to help stu-
dents with vocabulary development, sentence
structure, and summary writing in general. Using
practice activities from standard textbooks and
human interest-type articles from newspapers, the
speaker will feature a few preferred intermediate-
level paraphrase activities. The presentation is to
be followed by elections of chapter officers for
2001 and a bonenkai (at participants’ expense)
nearby. Sunday December 3, 14:00-16:30, Abeno
YMCA; one-day members 1000 yen.

Sendai—Video for Independent Learning by Keith
Adams. The speaker will present a framework for
students to use with authentic video materials in
independent study. Key principles concerning se-
lection of programs and self-study techniques will
be discussed and demonstrated. Keith's presenta-
tion will be followed by our annual end-of-year
meeting and dinner, which everyone is welcome
to attend. Date to be announced; Seinen Bunka Cen-
ter, 1st floor (across from Asahigaoka subway station).

West Tokyo—It’s In Your Hands: Career Develop-
ment Workshop. Finding and getting the right
job, networking, polishing your confidence and
self-esteem, expanding your credentials, present-
ing, writing, and getting publishing will be the
topics explored in focus groups led by experienced
West Tokyo members. Our annual general meet-
ing and elections of officers for 2001 will be held
after the session. Enhance your career and creden-
tials through professional growth as a leader in
JALT. Sunday December 10, 13:30-16:00; Machida
Shimin Hall, 7 min. from the West exit of Odakyu
Machida Station; one-day members 1000 yen.

Yamagata—Liverpool, England, in terms of English
and Englishmen by Anthony Cunningham,
Yamagata Prefectural Board of Education. The pre-
senter will speak on the above-mentioned topic in
terms of every possible aspect of Liverpool, En-
gland, ranging from its history, culture, music,
and education to English, hopefully focusing on
the possibility of a description of communicative
English which is expected of Japanese learners of
English. Sunday December 10, 13:30-16:00;
Yamagata Kajo-Kominkan Sogogakushu Center (t:
0236-45-6163); one-day members 1000 yen.

Yokohama—The Textbook Screening System in
Japan and the Teaching Materials in English
Textbooks by Masanori Ogushi, Senior Textbook
Specialist, Ministry of Education. The presenter
will describe in detail the current textbook system
in Japan, and then, defining the Monbusho-au-
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thorized textbook as the standardized course book
for instruction guided by the Course of Study, dis-
cuss how to use the textbook effectively. Sunday
December 10, 14:00-16:30; Gino Bunka Kaikan, 6F,
Rm. 6030; one-day members 1000 yen.

Chapter Contacts

People wishing to get in touch with chapters for
information can use the following list of contacts.
Chapters wishing to make alterations to their listed
contact person should send all information to the
editor: Tom Merner; t/f: 045-822-6623;
<tmt@nn.iij4u.or.jp>.

AKita—Suzuki Takeshi; t: 0184-22-1562;
<takeshis@mail.edinet.ne.jp>

Chiba—Yukiko Watanabe;
<joebella@pk.highway.ne.jp>

Fukui—Watanabe Takako; t/f: 0776-34-8334;
<watanabe@ma.interbroad.or.jp>

Fukuoka—]J. Lake; <j@bamboo.ne.jp>; website
<www .kyushu.com/jalt/events.html>

Gifu (Affiliate Chapter)—Paul Doyon; t: 058-329-
1328, f: 058-326-2607; <doyon@alice.asahi-
u.ac.jp>

Gunma—Wayne Pennington; t/f: 027-283-8984;
<jklw-pgtn@asahi-net.or.jp>; website
<202.236.153.60/JALT/>

Hamamatsu—Brendan Lyons; t/f: 053-454-4649;
<bren@gol.com>

Himeji—William Balsamo; t: 0792-54-5711;
<balsamo@kenmei.ac.jp>

Hiroshima—]Joy Jarman-Walsh; t: 082-878-9931;
<jjarman@pent.yasuda-u.ac.jp>; website <http://
litcal.yasuda-u.ac.jp/student/jalthiroshima.html>

Hokkaido—Dave Hyre; t: 011-387-7344;
<davdhyre@gol.com>; website
<www2.crosswinds.net/~hyrejalthokkaido/
JALTPage/>

Ibaraki—Martin Pauly; t: 0298-58-9523; f: 0298-58-
9529; <pauly@k.tsukuba-tech.ac.jp>; website
<www.Kkasei.ac.jp/JALT/Ibaraki.html>

Iwate—Mary Burkitt; t/f: 019-647-718S;
<bigred510@hotmail.com>

Kagawa—David Juteau; t:0883-53-8844; <david-
juteau@mailcity.com>

Kagoshima—Nick Walters; t: 0996-21-2062;
<walterskaori@hotmail.com>; Mori Reiko; 099-
285-7447; <remori@po2.synapse.ne.jp>; website
<www .kyushu.com/jalt/kagoshima.html>

Kanazawa—Bill Holden; t: 076-229-6140(w), 229-
5608(h); <holden@nsknet.or.jp>; website
<www.jaist.ac.jp/~mark/jalt. html>

Kitakyushu—Chris Carman; t: 093-603-1611(w);
592-2883(h); <carman@med.uoeh-u.ac.jp>;
website <www.seafolk.ne.jp/kqgjalt/>
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Kobe—Brent Jones; t/f: 0797-31-2068;
<bjones@gol.com>

Kumamoto—Andrew Shaffer; t: 096-339-1952;
<andmirs@try-net.or.jp>; website
<www .kyushu.com/jalt/kumamoto.html>

Matsuyama—Linda Kadota; t: 089-931-6211; f: 089-
934-9055; <lindak@shinonome.ac.jp>

Miyazaki—Sylvan Payne; t: 0985-85-5931; f: 0985-
84-3396; <spayne@miyazaki-mic.ac.jp>; website
<www.miyazaki-mic.ac.jp/faculty/klane/
html_JALT/mzkj/mzkjpub.html>

Nagasaki—Tim Allan; t/f: 095-824-6580;
<allan@kwassui.ac.jp>; Shiina Katsunobu; t/f: 095-
861-5356; <nob-shiina@popl6.odn.ne.jp>; website
<www .kyushu.com/jalt/nagasaki.html>

Nagoya—Claire Gelder; t: 052-781-0165; f: 052-781-
4334; <claire_gelder@yahoo.com>

Nara—Shiki Osato; t/f: 0745-77-1961;
<shiki@d8.dion.ne.jp>

Niigata—Robin Nagano; t/f: 0258-47-9810;
<robin@vos.nagaokaut.ac.jp>

Okayama—Peter Burden; t/f: 086 293 3545; <bur-
den-p@osu.ac.jp>

Okinawa—Caroline Latham; t/f: 0980-54-0787;
<carolineclatham@hotmail.com>

Omiya—Okada Chikahiko; t/f: 047-377-4695;
<chikarie@orange.plala.or.jp>; Aleda Krause; t:
048-776-0392; <aleda@gol.com>; website
<www2.gol.com/users/ljc/omiya.html>

Osaka—Nakamura Kimiko; t/f: 06-376-3741;
<kimiko@sun-inet.or.jp>; website <www.sun-
inet.or.jp/~kimiko/josaka.html>

Sendai—John Wiltshier; t: 0225-88-3832;
<BXU01356@niftyserve.or.jp>; website
<www.geocities.com/jaltsendai>

Shizuoka—Amy Hawley; t/f: 054-248-5090;
<shortone@gol.com>; website
<www.geocities.com/Athens/Aegean/1952/>

Shinshu—Mary Aruga; t: 0266-27-3894;
<mmaruga@aol.com>

Tochigi—Jim Chambers; t/f: 028-627-1858;
<JiMiCham@aol.com>

Tokushima—Meg Ishida; <ys-
meg@mse.biglobe.ne.jp>

Tokyo—Allan Murphy; <jalt_tokyo@hotmail.com>;
Suzuki Takako; t/f: 0424-61-1460

Toyohashi—Laura Kusaka; t: 0532-88-2658;
<kusaka@vega.aichi-u.ac.jp>

West Tokyo—Kobayashi Etsuo; t: 042-366-2947;
<kobayasi@rikkyo.ac.jp>; website <jalt.org/chap-
ters/wtokyo/>

Yamagata—Sugawara Fumio; t/f: 0238-85-2468

Yamaguchi—Shima Yukiko; t: 0836-88-5421;
<yuki@ed.yama.sut.ac.jp>

Yokohama—Ron Thornton; t/f: 0467-31-2797;
<thornton@fin.ne.jp>
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edited by lynne roecklein

New listings are welcome. Please submit information to
the editor by the 15th of the month, at least three months
ahead (four months for overseas conferences). Thus, De-
cember 15th is the deadline for a March conference in
Japan or an April conference overseas, especially when the
conference is early in the month.

Upcoming Conferences

January 11-13, 2001—The Fifth HIL Phonology
Conference (HILP 5): Conflicts in Phonology will
be held at the University of Potsdam, Germany.
Since the emergence of constraint-based ap-
proaches to phonology, conflicts between differ-
ent aspects of phonology and also between
phonology and other domains of grammar, like
syntax, morphology and semantics, have been an
important research area. Of the three workshops,
the one on language acquisition (emphasis on the
areas of learnability, acquisition and typology, and
acquisition of stored representations) looks espe-
cially relevant to Language Teacher readers. For
more information, see the website at
<www ling.uni-potsdam.de/aktuelles/
hilp5_aktuell.html>, contact Caroline Fery at
<hilpS@kronos.ling.uni-potsdam.de> or write to:
HILP 5 Committee, Institute for Linguistics, Uni-
versity of Potsdam, Postfach 501553, 14415
Potsdam, Germany; t: 049-331-977-2950; f: 049-
331-977-2761.

Reminders—Calls For Papers

December 15, 2000—The JSAA (Japanese Studies
Association of Australia) 2001 Biennial Confer-
ence, co-hosted by the University of New South
Wales (UNSW) and the University of Sydney, aims
to advance knowledge and understanding of Ja-
pan, the Japanese people and the Japanese lan-
guage. The concerns of primary and secondary
school personnel in particular will be addressed on
the last day. The website at
<www.arts.unsw.edu.au/languages> may be yield-
ing information. Otherwise, for submission de-
tails, contact <I.walton@unsw.edu.au> and for
other information: JSAA Conference; Dept. of
Japanese & Korean, The University of NSW,
UNSW, 2052, NSW, Australia; t: 61 2 9385 3760; f:
61 2 9385 3731; <japankorea@unsw.edu.au>.

Reminders—Conferences

December 11-15, 2000—International Conference
on Stress and Rhythm at CIEFL (Central Institute
of English and Foreign Languages) in Hyderabad,
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India. Among many invited speakers will be Paul
Kiparsky (keynote), Fijimura Osamu, Suzanne
Urbanczyk, Rene Kager, Diana Archangeli, and
Sharon Inkelas. For more information, see
<www.cieflconf.homepage.com> or contact
K.G.Vijayakrishnan (<vijay@ciefl.ernet.in>); De-
partment of Linguistics, CIEFL, Hyderabad
500007, India.

December 12-14, 2000—WAVEip: Workshop on
the Analysis of Varieties of English intonation
and prosody, to be held at Victoria University of
Wellington, New Zealand, aims to bring together
researchers from around the world who will con-
sider the intonation and prosody of standard and
emerging varieties of English as well as related
geographic and sociolinguistic variation in a work-
shop approach featuring a mix of discussion pa-
pers and hands-on analysis of speech materials.
For details, including registration, go to
<www.vuw.ac.nz/lals/WAVEip> or email Paul War-
ren at <Paul.Warren@vuw.ac.nz> or write him at
the School of Linguistics and Applied Language
Studies, Victoria University of Wellington, PO Box
600, Wellington, New Zealand; t: 64-4-463-5631; f:
64-4-463-5604.

December 14-16, 2000—International Language
in Education Conference (ILEC) 2000: Innova-
tion and Language Education, at The University
of Hong Kong, Hong Kong SAR, China. The aim of
ILEC is to help researchers, curriculum developers,
teachers, teacher educators, etc., to bridge theory
and practice at all levels of education. A featured
sub-theme in ILEC 2000’s papers, workshops, col-
loquia, and poster sessions will be Information
Technology in Language Education. See the ILEC
website at <www.hku.hk/ilec2000>. Other contact
formats: Secretariat ILEC 2000; c/o The Faculty of
Education, The University of Hong Kong,
Pokfulam, Hong Kong; t: 852-2859-2781; f: 852-
2547-1924; email <ilec2000@hkucc.hku.hk>.

January 23-26, 2001—Seventh International Sym-
posium on Social Communication, to be held in
Santiago de Cuba, Cuba, by the Center of Applied
Linguistics of the Santiago de Cuba’s branch of the
Ministry of Science, Technology and the Environ-
ment. This interdisciplinary event will focus on
social communication processes from the points
of view of Applied Linguistics, Computational Lin-
guistics, Medicine, Voice Processing, Mass Media,
and Ethnology and Folklore. Seminars, papers,
workshops, and posters in applied linguistics ad-
dress foreign language teaching, phonetics and
phonology, sociolinguistics, psycholinguistics,
textual linguists and pragmalinguistics, and trans-
lations. See <parlevink.cs.utwente.nl/Cuba/
english.html> for complete information. Contact:
Eloina Miyares Bermudez, Secretaria Ejecutiva,
Comite Organizador, VII Simposio Internacional
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de Comunicacion, Social Centro de Linguistica
Aplicada, Apartado Postal 4067, Vista Alegre,
Santiago de Cuba 4, Cuba 90400; t: 53-226-42760
or 53-226-41081; f: 53-22-6 41579;
<leonel@lingapli.ciges.inf.cu>.

Job Information Center

edited by bettina begole

To list a position in The Language Teacher, please fax or
email Bettina Begole, Job Information Center. Please send
emails to <tlt_jic@jalt.org> and faxes to 0857-87-0858.
Please email rather than fax, if possible. The notice should
be received before the 15th of the month, two months
before publication, and contain the following information:
city and prefecture, name of institution, title of position,
whether full- or part-time, qualifications, duties, salary and
benefits, application materials, deadline, and contact in-
formation. A special form is not necessary.

Ehime-ken—The Economics Faculty of Matsuyama
University is looking for a full-time EFL instructor
to begin April 1, 2001. Qualifications: native-
speaker competency with an MA in TEFL/TESL/
TESOL; knowledge of Japan and/or experience in
teaching Japanese students would be helpful. Du-
ties: teach six 90-minute classes a week, including
large classes of around 60 students. Salary & Ben-
efits: two-year, nonrenewable contract includes
salary of roughly 4,300,000 yen/year; airfare to
and from Matsuyama; partial payment of health
insurance; research funds. Application Materials:
resume, transcripts, copy of diploma, list of aca-
demic achievements, references, and an essay on
English language education; application materials
will not be returned. Deadline: January 10, 2001.
Contact: Dean of the Economics Faculty;
Matsuyama University, 4-2 Bunkyo-cho,
Matsuyama 790-8578; no email or telephone in-
quiries.

Hiroshima-ken—The Kure YWCA is seeking a full-
time English instructor for children and adults.
Qualifications: university degree. Duties: plan-
ning, preparation, and teaching; 22 classroom
hours/week. Salary & Benefits: 260,000 yen/
month. Application Materials: resume, two let-
ters of recommendation. Deadline: January 10,
2001. Contact: Ms. Tomoko Yamasaki; Kure
YWCA, 3-1 Saiwaicho, Kure, Hiroshima 737-0028;
t/f: 0823-21-2424.

Hiroshima-ken—K&F Academy in Takehara-shi is
seeking a full-time English instructor interested in
an immersion experience in traditional Japan to
begin January, 2001. Qualifications: BA and ESL
teaching experience, strong interest in Japanese
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culture and language required; ESL training, expe-
rience working with Japanese children preferred.
Applicant must be willing to make a firm commit-
ment of at least eighteen months, although prefer-
ence will be given to those candidates who are
potentially available for a longer commitment.
Duties: teach small classes for a range of ages; or-
ganize frequent extracurricular activities for school
and community participants. The work schedule is
five days a week, with up to 25 teaching hours.
Organizing and participating in extracurricular
activities is also an important aspect of this posi-
tion. Salary & Benefits: Initial 18 months’ remu-
neration is 4,500,000 yen paid as a monthly
salary, plus a completion bonus of 80,000 yen.
K&F English Academy maintains an incentive sys-
tem which often increases the regular monthly
salary. Other benefits include a furnished apart-
ment at 45,000 yen/month, one-week spring vaca-
tion and about two weeks vacation during
Christmas; all national holidays; visa sponsorship.
Application Materials: Send the following materi-
als in the body of an email message (not as an at-
tachment): (1) letter of introduction which clearly
addresses the above minimum requirements and
also responds thoughtfully to these two questions:
“Based on what you know so far, why does this
opportunity at K&F English Academy sound like
the right opportunity for you at this time in your
life?” and “What special skills or interests could
you bring to K&F English Academy?”; (2) resume,
including email and/or fax information; (3) email
addresses of two professional references (references
able to address teaching experience are preferred).
Also send a recent, full-length photo in JPEG or
Windows Bitmap format. Contact: all materials to
be sent electronically to <esl@kf-ac.com>. Addi-
tional information: <www.kf-ac.com>.
Tokyo—The School of Literature, Waseda Univer-
sity, is seeking candidates for a full-time, tenured
faculty position to begin April 2002. Qualifica-
tions: PhD level in EFL, applied linguistics, or
similar area of study; solid and ongoing high-qual-
ity research and publication; teaching and re-
search interests in one or more of the following
areas: CALL, language testing and evaluation, cur-
riculum development. Conversational ability in
Japanese would be an advantage. Duties: perform
departmental and university teaching and other
duties in line with appointed, tenured position.
Salary & Benefits: competitive salary and other
allowances. Application Materials: CV/resume,
cover letter, names and addresses of three referees
who will provide recommendations. Deadline:
February 15, 2001. Contact: EFL Position, Depart-
ment of English, School of Literature, Waseda Uni-
versity, 1-24-1 Toyama, Shinjuku-ku, Tokyo
162-8644;<eflpost@list.waseda.ac.jp>. Other infor-
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mation: Please note that notification will be made
only to those candidates whose recommendations
are taken up. It is expected that the first stage of
selection will be completed by the end of April
2001.

Tokyo—Sakuragaoka Girls’ Junior and Senior High
School is looking for a full-time English instructor
to begin April 1, 2001. Qualifications: native-En-
glish competency; computer literacy; Japanese
speaking and reading ability; MA in TESOL or RSA
diploma. Ability to effectively apply current
TESOL theory in teaching greatly preferred. Du-
ties: work Monday-Friday, 9:00-5:00, 14-18 class-
room hours per week. Classes include oral
communication lessons and themed after-school
lessons. Participate in two 5-day English camps
and occasional recruiting activities (paid in addi-
tion to regular salary). Salary & Benefits: Salary
begins at 340,000 yen/month; paid and regular
school holidays (approximately 10 weeks/year);
visa sponsorship. Contact:
<jobs@esl.sakuragaoka.ac.jp>; f: 03-3949-0677.
Other information: Applicants must be able to
attend interview in person. Interviews in Novem-
ber or early December. No phone calls, please.
<http://www.sakuragaoka.ac.jp>. Sakuragaoka
Girls’ Junior and Senior High School is a private
girls’ school in north Tokyo. There are eight native
English-speaking teachers and approximately four
students for every computer in the school.
Sakuragaoka has a high-speed internal LAN and a
direct T1 connection to the Internet. Each full-
time ESL teacher has exclusive use of an Apple
Macintosh PowerBook G3 computer.

Web Corner

You can receive the updated JIC job listings on the

20th of each month by email at <tlt_jic@jalt.org>

and view them online on JALT’s homepage (address

below).
Here are a variety of sites with information rel-

evant to teaching in Japan:

1. EFL, ESL, and Other Teaching Jobs in Japan at
<www.jobsinjapan.com/want-ads.htm>

2. Information for those seeking university positions
(not a job list) at <www.voicenet.co.jp/~davald/
univquestions.html>

3. ELT News at <www.eltnews.com/
jobsinjapan.shtml>

4. JALT Jobs and Career Enhancement links at
<www jalt.org/jalt_e/main/careers/careers.html>

5. Teaching English in Japan: A Guide to Getting a
Job at <www.wizweb.com/~susan/mainpage.html>

6. ESL Café’s Job Center at <www.pacificnet.net/
~sperling/jobcenter.html>

7. Ohayo Sensei at <www.wco.com/~ohayo/>

8. NACSIS (National Center for Science Information
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Systems’ Japanese site) career information at
<nacwww.nacsis.ac.jp/>

9. The Digital Education Information Network Job
Centre at <www.go-ed.com/jobs/iatefl>

10. EFL in Asia at <www.geocities.com/Tokyo/Flats/
7947 /eflasia.htm>

11. Jobs in Japan at <www.englishresource.com/
classifieds/jobs.shtml>

12. Job information at <www.ESLworldwide.com>

ZNCET %
The Language Teacher Job Information Center @ J5$}
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TLT/Job Information Center
Policy on Discrimination

We oppose discriminatory language, policies, and employment practices
in accordance with Japanese law, International law, and human good
sense. Announcements in the jic/Positions column should not contain
exclusions or requirements concerning gender, age, race, religion, or
country of origin (“native speaker competency,” rather than “British” or
“American”), unless there are legal requirements or other compelling
reasons for such discrimination, in which case those reasons should be
clearly explained in the job announcement. The editors reserve the right
to edit ads for clarity, and to return ads for rewriting if they do not com-
ply with this policy.

We encourage employers in all areas of language education to use
this free service in order to reach the widest group of qualified, caring
professionals. Nonpublic personnel searches and/or discriminatory
limitations reduce the number of qualified applicants, and are thus
counterproductive to locating the best qualified person for a position.

Advertiser Index

Key: IFC = inside front cover

IBC = inside back cover

OBC = outside back cover
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Bulletin Board

edited by brian cullen

Contributors to the Bulletin Board are requested by
the column editor to submit announcements of up
to 150 words written in a paragraph format and
not in abbreviated or outline form. Submissions
should be made by the 20th of the month. To re-
peat an announcement, please contact the editor.
For information about more upcoming conferences,
see the Conference Calendar column.

Calls for Papers (in order of deadlines)

JSAA 2001: Biennial Conference—The Japanese

Studies Association of Australia 2001 Biennial
Conference will be held from June 27-30 in
Sydney—the largest city in the Oceania region and
the gateway to Australia, by the University of New
South Wales and the University of Sydney. The
conference aims to advance the knowledge and
understanding of Japan, the Japanese people, and
the Japanese language, and at the same time
strengthen the relationship between Australia and
Japan. Authors are invited to submit original un-
published work in all areas of Japanese Studies.
Papers may be presented in either English or Japa-
nese, and an abstract of 500-700 English words or
1000-1500 Japanese characters is to be submitted
by December 15, 2000. For more information
contact: JSAA Conference Committee; The Dept.
of Japanese & Korean Studies, The University of
New South Wales, UNSW, Kensington, 2052, Aus-
tralia; t: 61-2-9385-3760;
<japankorea@unsw.edu.au>.

CUE 2001: The Second Annual CUE Conference—
The CUE 2001 conference will be held on May 12-
13, 2001 at Miho Kenshukan of Tokai University
in Shimizu City, Shizuoka. The conference theme
is “Autonomy: a two-day exploration into how
learner and teacher autonomy is developing and
how we can help it to develop.” Examples of ques-
tions to be explored are: Is autonomy a natural
development of human thinking, a human right,
a culturally loaded question, an overblown ideol-
ogy? What techniques, methods, materials, and
ideas can we use to enable ourselves and our stu-
dents to develop their own sense of autonomy?
One-hour papers, demonstrations, workshops, and
roundtable discussions from both theoretical and
practical perspectives are sought as well as propos-
als for a limited number of two-hour sessions. The
deadline for proposals is January 25, 2001. Infor-
mation: <www.wilde.org/cue/conferences/
autonomy.html> or <http://www.wild-e.org/cue/
conferences/content.html>. Contact: Alan
Mackenzie <asm@typhoon.co.jp> or Eamon
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McCafferty <eamon@gol.com>. Those wishing to
submit a proposal specifically aimed at Japanese
teachers of English, please refer inquiries in Japa-
nese or English to Masahiko Goshi <goshi@scc.u-
tokai.ac.jp>.

TLT Japan’s Meritocratic Education Special Is-
sue—A special issue of The Language Teacher is
scheduled for publication in November 2001. This
special issue will analyse whether Japan’s educa-
tion system, being historically based on merit (i.e.,
that entrance into universities has traditionally
been decided exclusively by students’ entrance
examination scores), is in need of qualitative re-
form. The editor encourages papers which exam-
ine this method of selection and other issues of
social responsibility stemming from it (e.g., rank-
ing schools, juku, ijime), thereby providing useful
insight into the education system teachers are
working in, which might in turn promote more
socially aware classrooms. Submissions, in either
English or Japanese (if possible, please include an
abstract in English), of feature, opinion and per-
spective articles investigating these or related is-
sues are especially invited. Please submit your
manuscripts by February 1, 2001. Send submis-
sions and enquiries to: Kent Hill; 202 Hikone-so,
3461-1 Tokiwa-cho, Machida City, Tokyo 194-
0213; t/f: 042-798-1599; <kentokun@twics.com>.

Papers and New Members: JALA—The Japan An-
thropological Linguistic Association (JALA),
formed last year, invites new members and an-
nounces a call for papers to its first journal publi-
cation (to be published in May of 2001). JALA is a
professional association for the study of the inter-
relationship of people, language, and culture. JALA
welcomes as members any person interested in
discussing these topics from an anthropological
point of view. Information:
<www.fsci.fuk.kindai.ac.jp/~iaoi/jala.html> (Japa-
nese) or <kyushu.com/jala> (English).

PacSLRF 2001—The Pacific Second Language Re-
search Forum conference will be held from Octo-
ber 4-7, 2001 at the University of Hawai'i at
Manoa, Honolulu, Hawai’i, USA. This conference
will focus on research in second language acquisi-
tion, particularly in Asian and Pacific languages.
Invited plenary speakers will include Kevin Gregg
(St. Andrew’s University in Osaka, Japan), William
O’Grady (University of Hawai’i at Manoa), Jeff
Siegel (University of New England in New South
Wales, Australia), Noeau Warner (University of
Hawai’i at Manoa), Karen Watson-Gegeo (Univer-
sity of California, Davis), and Lydia White (McGill
University in Montreal, Canada). Proposals for
papers, posters, and colloquia regarding any aspect
of research in second language acquisition, par-
ticularly in Asian and Pacific languages, are in-
vited. For submission guidelines or further
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information, please visit our website at
<www.LLL.hawaii.edu/pacslrf>.The submission
deadline is April 2, 2001. Contact: PacSLRF 2001,
c/o National Foreign Language Resource Center,
University of Hawai'i at Manoa, 1859 East-West
Road #106, Honolulu, HI 96822 USA; t:001-808-
956-9424; f: 1-808-956-5983;
<pacslrf@hawaii.edu>.

Other Announcements

TESOL Online Career Center—Debuting in the fall
of 2000 and featuring job listings from around the
globe, career resources, and much more, it will be
the career site devoted to TESOL professionals. We
are very excited about this project and the oppor-
tunity to better serve our members. Stay posted at
<www.tesol.edu>.

Staff Recruitment—The Language Teacher needs

English language proofreaders immediately. Quali-
fied applicants will be JALT members with lan-
guage teaching experience, Japanese residency, a
fax, email, and a computer that can process
Macintosh files. The position will require several
hours of concentrated work every month, listserv
subscription, and occasional online and face-to-
face meetings. If more qualified candidates apply
than we can accept, we will consider them in or-
der as further vacancies appear. The supervised
apprentice program of The Language Teacher trains
proofreaders in TLT style, format, and operations.
Apprentices begin by shadowing experienced
proofreaders, rotating from section to section of
the magazine until they become familiar with
TLT's operations as a whole. They then assume
proofreading tasks themselves. Consequently,
when annual or occasional staff vacancies arise,
the best qualified candidates tend to come from
current staff, and the result is often a succession of
vacancies filled and created in turn. As a rule, TLT
recruits publicly for proofreaders and translators
only, giving senior proofreaders and translators
first priority as other staff positions become va-
cant. Please submit a curriculum vitae and cover
letter to the Publications Board Chair;
<pubchair@jalt.org>.

PAC3 at JALT2001

Don’t forget!!

The deadline for presentation
submissions is
January 15, 2001

<wwwjalt.org/jalt2001/submissions>
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Submissions

The editors welcome submissions of materials
concerned with all aspects of language educa-
tion, particularly with relevance to Japan.
Materials in English should be sent in Rich
Text Format by either email or post. Postal
submissions must include a clearly labeled
diskette and one printed copy. Manuscripts
should follow the American Psychological As-
sociation (APA) style as it appears in The Lan-
guage Teacher. The editors reserve the right to
edit all copy for length, style, and clarity,
without prior notification to authors. Dead-
lines indicated below.

HAGERLF OB - mEEE. SMEREEE I
T, HoWLHEEORLFORMERWL £, JF
Fald, mAN<KA4AMEMEHL TZE W, T—
70, ERASANOFHES IO, BRET
B, BEORMILT | XFRETF. 1172 7 F. HE
ETBEVVLAZLET., 1 HOTEIE, FICHEEL
FHAN, FTRIZRDZRIEDITBED <ZEI N,

The Language Teacher 3. American Psycho-
logical Association (APA) DA% A JVIZhE> TV E
Vo HAERLBEONE - ZEH - 5N EOHRESH
ZHICHEL B TBENLET. IAHOAIL.
The Language Teacher® )\ 7 F > )N— D H AGht
HE2IBWL<EE D0 HABRESCBRVWEDE
ETV, AX—Z2HOHMAETIHLAITHNIHENDD S
BHHVETOT, TTRSIES N, HEHL. Hk
DG B CERWEEWREO R, EHEICKE
WTAEBELAED, HBRLAZDTHIEMHDET,

Feature Articles

English. Well written, well-documented ar-
ticles of up to 3,000 words. Pages should be
numbered, new paragraphs indented (not
tabbed), word count noted, and sub-headings
(bold-faced or italic) used throughout for the
convenience of readers. The author’s name,
affiliation, and contact details should appear
on the top of the first page. An abstract of up
to 150 words, biographical information of up
to 100 words, and any photographs, tables, or
drawings should be sent in separate files.
Send all material to Robert Long.

HARERX T 400755 R HAR20RM AN, 23F
HTHEAZRLL. TOFICHFETEES, diTL
THFEFETHEMEEZRLL TS Z3 0w, &, filc
S KRFEERMMEFTERTARBILZDU T
{EZWn, Mk - GHIZ, AXOPITIFANT, 5
MICU. AXOMAEIICHZMF TS0, 7
Oy E—2BRE0WEEIHER. JIXHTBEL
WELET, BEOY A ML, FH - FiEHKEO
O—<X P&, 1507 — RUNOELEE, 1007 —
RUAN D% & OFISCIEIE 2 BIRTIC B E E < EE 0,
FAEFEADOIE =28, G 3% HABRERIC
BREOSEIV, AROE REEZRELET,
Opinion & Perspectives. Pieces of up to
1,500 words must be informed and of cur-
rent concern to professionals in the lan-
guage teaching field. Send submissions to
the editor.

JFEAEIAEL O~ 1S BN, BUEGE-IE 725> TW 2%
WAOFR, MERERE2BKT535LTY.
AT, EEOY A ML, FE - FiEEEOD—<
FHRL, RUEEELAL. HABREHICBED
SV, fiYid, Bile CHAICR250RTH
D2 HHADISHBFHETT,

Interviews. If you are interested in interview-
ing a well-known professional in the field,
please consult the editor first.

THEHAN] "D I E2—RHETT, 124
Yo —%& SN0 HABRES I THR < ZE 0,
Readers’ Views. Responses to articles or
other items in 7LT are invited. Submissions
of up to 500 words should be sent to the
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editor by the 15th of the month, 3 months
prior to publication, to allow time to request
a response to appear in the same issue, if
appropriate. TLT will not publish anony-
mous correspondence unless there is a com-
pelling reason to do so, and then only if the
correspondent is known to the editor.

The Language Teacher \Z#8#k S W /zidFixE~D
BREBFE<LEIV, BIE1,000 FLUAN. Hib)
13, fBi#E CHEICRL5ORITHO3AHETO15H
ICHABREELE T, WEHEILES L
BEd, BREIC, ZHUSHT D KO B K
L. RUBICWAOERZEKL £,

Conference Reports. If you will be attending
an international or regional conference and
are able to write a report of up to 1,500 words,
please contact the editor.
SHEAHEICHET 2R OEBRRFICBMT 5T
EDH T, TOWEZPFELZVHIZ. HABRE
HICTHHRL< S0, BEIFERAMSKEETT.

Departments
My Share. We invite up to 1,000 words on a
successful teaching technique or lesson plan
you have used. Readers should be able to
replicate your technique or lesson plan. Send
submissions to the My Share editor.
FEEBCET BRENRT A T 1 T O E ke
537 L TY., BHEBGHTRIE<FIATESH0,
HEARY T S AR O 2 KW L 72 ® O 2 E5EMIC
FHLET. RBEBANDZENTEEITHN A
BT FEHOBVHOD, FRIFIHIC K BI8HG
ANHZHDEBENLET, HIKIC, KEDOLY A
Rb. #FE - PR O 0 — <KL, 2007 — R
FEOHIEEZLA L. My Share fRfE#IcHBikD <
&, fid, Bz CHREICRL50RITHO
2 ARDISH BT,
Book Reviews. We invite reviews of books
and other educational materials. We do not
publish unsolicited reviews. Contact the Pub-
lishers’ Review Copies Liaison for submission
guidelines and the Book Reviews editor for
permission to review unlisted materials.
HIETT, RAELT, Z0AOHEMINTVDF
BTHEL LA TVRET, HF2EMNIBHE
3. Publishers Review Copies Liaison 12 ZHH#%
{FEEw, £, HEEEMF, The Language
Teacher \ZHIRT 2ICSETDLVWATH LN E DS M
ZHEFBT B 729, FHAHiC Book Review #iiE#icH
FnEbE<ZE N,

JALT News. All news pertaining to official
JALT organizational activities should be sent
to the JALT News editors. Deadline: 15th of the
month, 2 months prior to publication.

JALTIZ XKL EnBHs w28k L0

1. JALT News Ma##1C THIK < 7230, UL,
BilE CHAICRSE5ORITHD2 AHRIOL5 HIZ
JALT News f@th# %3 T9,
Special Interest Group News. JALT-recognised
Special Interest Groups may submit a monthly
report to the Special Interest Group News
editor. Deadline: 15th of the month, 2 months
prior to publication.

JALTA#® Special Interest Group T. fEH®
BHSEEBILZWAHE, SIGS MitE#iz THlak<
EEW, K, BlE CHRICRS S OFETH D2
FAFIOL5HIZ SIGS MiEH0HE T,

Chapter Reports. Each Chapter may submit
a monthly report of up to 400 words which
should (a) identify the chapter, (b) have a
title—usually the presentation title, (c) have
a by-line with the presenter’s name, (d) in-
clude the month in which the presentation
was given, (e) conclude with the reporter’s

name. For specific guidelines contact the
Chapter Reports editor. Deadline: 15th of the
month, 2 months prior to publication.
WAHZHRORETOREOMETY. BII3EM
M2 S 48 FROEHIC () et (b) 5
EOMH, (o) EELEWRLL. (D HENNDTD
NI B RBEZD T I, Fiz (o) X
RICHEREE Lz BHEES LI 0, YN B
EIHARDZEORITAD2 AHFDOL 5 HIC
Chapter Reports #if &% T, HAGROHEIZ
Chapter Reports HA# % HICHED <TZT .

Chapter Meetings. Chapters must follow
the precise format used in every issue of TLT
(i.e., topic, speaker, date, time, place, fee,
and other information in order, followed by
a brief, objective description of the event).
Maps of new locations can be printed upon
consultation with the column editor. Meet-
ings that are scheduled for the first week of
the month should be published in the previ-
ous month’s issue. Announcements or re-
quests for guidelines should be sent to the
Chapter Meetings editor. Deadline: 15th of
the month, 2 months prior to publication.
XHOREOBHMSETY . FMOHDITLHH
ZURLL. ROMEA, EXEA. HE B &
M, BWEbEROEYEH EBEERS - 77T
AFHEELFEEL TS0, REBIC, BHR%E
KON, BRRED NI MATHHETT,
i 2B L 7211 13, Chapter Announcements
MR TR < ZE 0, Bl BHIZRBETETS
BEE AASICHRT 2 ZEICBRDETOT, I
ERLSES V. MY BfzE CHRICE5 0%
frH D27 Ao 15 H1ZChapter Announcements
MEE LA TY,
Bulletin Board. Calls for papers, participa-
tion in/announcements of conferences, col-
loquia, seminars, or research projects may be
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Membership Information

JALT is a professional organization dedicated to the improvement of language learning and teaching in Japan, a vehicle for
the exchange of new ideas and techniques, and a means of keeping abreast of new developments in a rapidly changing field.
JALT, formed in 1976, has an international membership of over 3,500. There are currently 39 JALT chapters and 1 affiliate chapter
throughout Japan (listed below). It is the Japan affiliate of International TESOL (Teachers of English to Speakers of Other
Languages) and a branch of IATEFL (International Association of Teachers of English as a Foreign Language).
Publications — JALT publishes The Language Teacher, a monthly magazine of articles and announcements on
professional concerns; the semi-annual JALT Journal; JALT Conference Proceedings (annual); and JALT Applied Materials
(a monograph series).

Meetings and Conferences — The JALT International Conference on Language Teaching/Learning attracts some 2,000
participants annually. The program consists of over 300 papers, workshops, colloquia, and poster sessions, a publishers’
exhibition of some 1,000m?, an employment center, and social events. Local chapter meetings are held on a monthly or
bi-monthly basis in each JALT chapter, and Special Interest Groups, SIGs, disseminate information on areas of special
interest. JALT also sponsors special events, such as conferences on testing and other themes.

Chapters — Akita, Chiba, Fukui, Fukuoka, Gunma, Hamamatsu, Himeji, Hiroshima, Hokkaido, Ibaraki, Iwate, Kagawa,
Kagoshima, Kanazawa, Kitakyushu, Kobe, Kumamoto, Kyoto, Matsuyama, Miyazaki, Nagasaki, Nagoya, Nara, Niigata,
Okayama, Okinawa, Omiya, Osaka, Sendai, Shinshu, Shizuoka, Tochigi, Tokushima, Tokyo, Toyohashi, West Tokyo,
Yamagata, Yamaguchi, Yokohama, Gifu (affiliate).

SIGs — Bilingualism; College and University Educators; Computer-Assisted Language Learning; Global Issues in Language
Education; Japanese as a Second Language; Jr./Sr. High School; Learner Development; Material Writers; Professionalism,
Administration, and Leadership in Education; Teacher Education; Teaching Children; Testing and Evaluation; Video;
Other Language Educators (affiliate); Foreign Language Literacy (affiliate); Gender Awareness in Language Education
(affiliate). JALT members can join as many SIGs as they wish for a fee of ¥1,500 per SIG.

Awards for Research Grants and Development — Awarded annually. Applications must be made to the JALT Research
Grants Committee Chair by August 16. Awards are announced at the annual conference.

Membership — Regular Membership (¥10,000) includes membership in the nearest chapter. Student Memberships
(¥6,000) are available to full-time students with proper identification. Joint Memberships (¥17,000), available to two
individuals sharing the same mailing address, receive only one copy of each JALT publication. Group Memberships
(¥6,500/person) are available to five or more people employed by the same institution. One copy of each publication is
provided for every five members or fraction thereof. Applications may be made at any JALT meeting, by using the postal
money transfer form (yubin furikae) found in every issue of The Language Teacher, or by sending an International Postal
Money Order (no check surcharge), a check or money order in yen (on a Japanese bank), in dollars (on a U.S. bank), or in
pounds (on a U.K. bank) to the Central Office. Joint and Group Members must apply, renew, and pay membership fees
together with the other members of their group.

Central Office
Urban Edge Building, 5th Floor, 1-37-9 Taito, Taito-ku, Tokyo 110-0016
tel: 03-3837-1630; fax: 03-3837-1631; jalt@gol.com
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