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In this month's issue . . .

edition of The Language Teacher for 2017. We are now

well into autumn and the 43rd JALT International
Conference in Tsukuba is fast approaching. I am sure it will be
as successful as all previous ones. 1 hope everyone managed to
secure reservations for this event of the year!

H ello, and let me be the first to welcome you to the final

This time of year sees many changes in nature. The au-
tumn leaves give us one final moment of brilliance before
dropping to and carpeting the earth in a blaze of colour. Soon
we will also ring in the changes at New Year as 2017 makes
way for 2018.

Here at JALT we are also experiencing some major chang-
es. Sadly for me, 1 have to say goodbye to Philip Head. We
worked together as coeditors of the My Share section before
becoming coeditors of TLT. Phil will now work as TLT Ad-
visor. His slot will be filled by Eric Martin whom I certainly
look forward to working with over the coming months.

In this final issue of 2017 we begin with two Feature
Articles. Gilbert Dizon starts with an article on Facebook
versus paper-and-pencil writing. Gilbert compares Japanese
students’ opinions of the two mediums. This is followed by
Mohammad R. Hashemi and Raziye Eskandari’s interesting
article on learning congruent and incongruent collocations
through utilising dynamic assessment.

In the Readers’ Forum section of this issue, Diane Johnson,
Keiko Umeda, and Kyoungja Oh provide a brief analysis of
samples of Japanese and South Korean textbooks.

It might be a tad early, but also let me be the first to wish
everyone a fantastic Christmas and New Year when it arrives.
1 look forward to receiving your submissions and to seeing
them in print in 2018. 1 hope you all have a safe, healthy, and
peaceful year!

Gerry McLellan, TLT Coeditor

Continued over

an
TLT Japanese-Language Editor: Toshiko Sugino
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FEATURE ARTICLE

Facebook vs. Paper-and-Pencil Writing:
Comparing Japanese EFL Students’
Opinions of the Writing Mediums

Gilbert Dizon
Himeji Dokkyo University

Although current literature indicates that L2 students have
mostly favorable attitudes towards Facebook, no study has
incorporated a control group to examine learners’ views of
the social-networking service (SNS). Thus, it is unknown if L2
students view the SNS more positively than other writing me-
diums. This study seeks to fill this gap by analyzing the views of
Japanese university EFL students. The learners were divided
into two groups: one which used Facebook for writing tasks
(n = 16) and another which used paper-and-pencil (n = 14). A
nine-item Likert-scale questionnaire was administered to as-
sess the students’ opinions towards the writing mediums. The
results revealed that the Facebook group had more favorable
opinions towards eight of the survey statements. Interestingly,
however, the learners in the paper-and-pencil group preferred
their writing medium to a greater degree. These findings high-
light the mixed opinions L2 students can have towards Face-
book despite its perceived benefits.

LTI TIE. 2558 (L2) 28 E HFacebooklc DWW THllaiF=
IR ZA A ZE LTCWAERETNTWS, LA L, V=)L -2y DT —F
27 —EX (SNS) ITH T 2FBEDERAL C WRELHREL
FEMRIIITHONTULED, ZNRDZ L2ZEBZENNSEMD S AT
TFREIVEIFELVEEZTVEHEDIDERSH TEL, ZT TR
I3 EFLZBETHHEAARFEDORSZFHE - L. FLTHRDOR
REMOTEZBENELTWND, REHTlE FBEZ2DDYIL—TICH
I+ 1DldFacebookm AWz A T4 > 0 %172 7)IL—7 (1648) L 51D
BELREZRWSYIV—T (14%) LTz, cnNS2DD T IL—FIT 1)
YvAH—MREICKZIEED V7 —MABERBL. ZNEND A7+
T FRICH T HEREDERLAE LIz, TOFER. Facebookz A
LIzd =71 BEBEEDSB8EEICH VT EXLHEAERLIEY
IW—TEVE FVFBNGERZRSTWATEDBESHICE T, L
HLERRENT ST BADFIBLIES A T4 I FEDIFSNFELL
EWSERFIL. FacebookZFIA LYV —T LV EELEBEAFBLE
JIV—TDIEFSHEH e TNSDFERERIL. FacebookiTE £ E
HRISDFERDHENZEDD, L2FBEEICIFFacebooklTHf L TEAREZ IS
LESHEHBYI 5BENDTEAERL TV S,

ith over 1.1 billion active users each day,
W Facebook (FB) is the most widely used SNS

in the world (Facebook, 2016). Given the
ubiquity and importance of FB among students (Blat-
tner & Fiori, 2009; Godwin-Jones, 2010), language
researchers have investigated L2 learners’ attitudes
towards the use of the SNS for learning in the L2
classroom and have found that they have generally

positive opinions (Kabilan, Ahmad, & Abidin, 2010;
Shih, 2011; Wang & Kim, 2014). Even among learners
in Japan, there seems to be favorable views towards
FB (Dizon, 2015). However, none of these studies
involved a control group; thus, it is not known if L2
students view writing via FB more positively than
paper-and-pencil (PP) writing. Therefore, this paper
aims to fill this gap by examining the opinions of two
groups of Japanese EFL students: one which used FB
writing over the course of a semester and another
which wrote via PP.

Background

FB offers several distinct advantages in the eyes of L2
learners. The Taiwanese EFL students in Shih’s (2011)
research thought that the SNS enhanced cooperative
learning as well as reduced anxiety communicating
in the target language. Lower levels of anxiety were
also reported as a benefit of FB writing by the 1.2
Chinese learners in a study by Wang and Kim (2014).
The students also stated that writing through the
SNS helped increase their confidence in the L2 and
allowed them to engage in authentic communica-
tion. Similarly, the 1.2 English learners in Kabilan et
al’s (2010) study had favorable views of FB, with a
majority of the participants agreeing that the SNS
enhanced motivation and confidence in the target
language and afforded them additional opportunities
to improve their writing skills. Lastly in the context
of Japan, Dizon (2015) found three perceived advan-
tages of FB among the Japanese EFL learners: a low-
stress environment, ease of use, and convenience.

Although there have been mixed results regarding
the SNS’s ability to promote improvements in the
quality of L2 students’ writing (Dizon, 2016; Wang
& Vasquez, 2014), Shih (2011) found that FB could
indeed enhance the academic writing skills of L2
learners. A total of twenty-three 1st-year English
majors at a university in Taiwan participated in the
study which involved a combination of FB writing
and peer assessment. The students were divided
into six groups and were instructed to post on their

Y

ny
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respective FB pages and comment on others’ posts.
According to the results of pre- and post-tests based
on the National College Entrance Examination,
Shih (2011) determined that FB and peer assessment
led to improvements in writing organization, con-
tent, spelling, and vocabulary. Notably, the group
that made the greatest improvement was the low-
score group, suggesting that beginners may have the
most to gain from using FB.

Despite the benefits that FB offers, not all L2
learners are comfortable with using it for language
learning and/or do not perceive it to be useful in
this regard. Alm (2015) studied the opinions of
language learners at a university in New Zealand
and discovered that attitudes were moderate at
best. While advanced language students viewed FB
as somewhat useful for informal language learning,
beginner and intermediate students had less favor-
able perceptions. Moreover, these students were less
likely to interact with others via the SNS in their L2,
primarily because they lacked FB friends who spoke
the target language. The two L2 English learners in
Chen’s (2013) case study of FB also had mixed views
of the SNS. Although one of the participants active-
ly engaged with native speakers of the L2 through
the site, the other student “felt marginalized and
uncomfortable” (p. 154). Additionally, the learner
expressed a desire to take a break from English
studies when she used FB, and instead used the
site to connect with her L1 friends. In other words,
the learner used the site for leisure purposes rather
than to actively improve her L2. This emphasis on
leisure may be a reason why all of the learners in
Wang and Kim’s study (2014) stated that FB had the
potential to easily distract them from their academ-
ic studies. Given this, it may be necessary to advise
L2 students on how to effectively leverage FB for
language learning purposes. To sum up, L2 students
have mostly favorable views towards FB, with the
primary advantages being increased confidence,
enhanced motivation and reduced levels of anxiety.
In addition, the SNS offers language students more
chances to use the L2 outside of the classroom in a
meaningful way . However, there are a few down-
sides as well, namely, FB may be intimidating to
some students who lack the proficiency to com-
municate with others, particularly native speakers,
and the site may serve as a distraction for language
learners. While the aforementioned research
provides insight into the views L2 students have
towards FB as well as its potential to foster writing
improvements, it is still unknown if learners view
writing via the SNS more positively than a differ-
ent writing medium. Thus, the aim of this study
was to evaluate Japanese students’ opinions of FB

The Language Teacher ® Feature Article

and a traditional writing medium. Specifically, the
following research question was addressed in this
paper: What are Japanese EFL learners’ opinions of
Facebook and paper-and-pencil writing?

Methodology
Participants

A total of 30 Japanese EFL students at a private Jap-
anese university agreed to participate in the study
via written informed consent. The participants were
selected using convenience sampling. All of the
students were enrolled in an elective course entitled
Communicative English, which met three times a
week in 90-minute classes during the 2016 spring
semester. The course focused on the four skills of
listening, reading, speaking, and writing, with a par-
ticular emphasis on output. Sixteen of the learners
were placed in the FB group and were taught by the
researcher. This was done due to the fact that these
learners had desktop computers in their classroom,
and thus had the ability to write with FB during
class. The remaining 14 students were taught by
two other English instructors in two separate class-
es and were placed in the PP group.

Three writing assessments were administered
at the start, middle, and end of the treatment to
measure the writing abilities of the participants
in three specific areas: writing output (number of
words written), lexical richness (the ratio of words
written which were beyond the 1000 most frequent
words and the total number of words produced),
and grammatical accuracy (the number of treatable
errors produced per 100 words on each writing
assessment). All three assessments followed the
same procedure as the treatment. Moreover, the
writing topics were the same for both groups (pre-
test: Golden Week plans; mid-test: university life;
post-test: summer vacation plans). Non-parametric
statistical tests showed that there were no signifi-
cant differences between the dependent variables
of the learners in the PP group and those in the FB
group at the outset of the treatment. While the fo-
cus of this paper is on the students’ opinions of the
two writing mediums, full quantitative results can
be found in a separate article (see Dizon, 2016).

Treatment

The participants completed two timed guided
freewritings each week for a total of 12 weeks. The
students in the FB group wrote on their respective
FB pages while those in the PP group wrote in in-
dividual journals. Hwang (2010) found that free-
writing could enhance the writing fluency of EFL

4 THE LANGUAGE TEACHER Online e http://jalt-publications.org/tlt
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learners; thus, this was designated as the primary
writing task in all the classes involved in the study.
Each freewriting lasted 10 minutes and the students
were not allowed to use a dictionary or any other
form of writing aid. The use of browser spellcheck
was not monitored during FB writing, however,

due to the fact that this is an inherent advantage of
computer-mediated writing. Topics were selected
by the individual teachers of each class (Appendix
A). Although the students’ writing was not graded,
the learners in both groups were given corrective
feedback by the researcher in order to promote
grammatical accuracy. To make the corrective
feedback more focused, only “treatable errors,” that
is, errors that “occur in a patterned, rule-governed
way,” (Ferris, 1999, p. 6) were marked. Writing on FB
was marked with the comment function while any
errors made with PP were marked directly with red
pen. Before starting a new writing task, the students
were required to review and correct any grammar
mistakes they made during the previous freewriting
activity.

Use of Facebook in the Study

The learners who used Facebook were divided

into two FB groups based on their classes. Each
Facebook group was set to secret; thus, only the
researcher and the class members could view and
respond to posts. This was done to protect the
privacy of the students as all but one of them used
their personal FB accounts. This was not mandatory
however; students were given the option of using
their own account or creating a new one specifically
for the class. After the completion of each freewrit-
ing, the students in the FB group were assigned to
comment on at least two other posts as homework.
This was the only difference in the writing proce-
dures between those in the FB group and the PP
group, and could not have been implemented in the
PP group due to the fact that the students’ journals
were collected after class for correction.

Research Instrument

Qualitative data for this study were collected via an
L1 questionnaire which was developed by the re-
searcher in English and translated into the students’
native language by a Japanese colleague (Appendix
B). The survey was administered in class during the
final week of the semester. The students who used
FB completed it online through SurveyMonkey
while those who wrote with PP filled it out by hand.
The questionnaire asked the participants to rate
their level of agreement towards nine statements
based on a five-point Likert scale ranging from

strongly disagree to strongly agree. The first four
items on the survey focused on affective factors
related to the writing task. Items five through

eight centered on the linguistics improvements the
learners could make through each writing medium.
The final item examined the students’ preference
towards FB or PP.

)

Results and Discussion

As shown in Table 1, the FB group had higher levels
of agreement towards eight out of the nine survey
statements. In particular, items three, six, seven,
and eight were viewed favorably by those in the FB
group, with at least 24% more participants agreeing
or strongly agreeing with the statements compared
to those in the PP group. These results confirm that
increased confidence is one of the main benefits of
incorporating FB in L2 writing (Kabilan et al., 2010;
Wang & Kim, 2014). While PP writing activities usu-
ally revolve around the teacher as the sole or prima-
ry reader of students’ writings, FB writing involves
multiple readers, including the fellow members of
a FB group or possibly the general public. Given
this, students may develop more confidence in their
L2 writing abilities through SNSs because they are
writing for a larger audience.

SIXVdd LIVl

<

The results also reinforce the argument that the
FB approach can enhance L2 writing skills, at least
from the perspective of EFL learners (Kabilan et
al., 2010; Shih, 2011). This is in contrast to those
who believe that the usage of SNSs and other Web
2.0 technologies are not appropriate in academic
contexts (Lohnes & Kinzer, 2007; Waycott, Ben-
nett, Kennedy, Dalgarno, & Gray, 2010). Like any
other form of writing, what matters most is not the
medium itself, but rather how learners are directed
towards the writing task. Learners must be given
opportunities to write for a variety of purposes
that are meaningful to their own lives and futures,
regardless of whether or not this writing occurs in a
digital environment or with paper-and-pencil.

SNOO4 1vr

-

One surprising finding is that the students in the
FB group perceived the corrective feedback to be
more easily understandable than those in the PP
group. This is despite the fact that teachers cannot
directly mark students’ writing or posts with FB.
While FB and other web 2.0 technologies were not
originally made for formal, language learning pur-
poses, teachers can leverage their features to help
students improve their language skills in the target
language. What is key is to incorporate FB in ways
that are pedagogically sound while also providing
clear instructions on how to complete and excel in
the given task.
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Table 1. Percentage of Agreement Towards
Questionnaire Statements

The Language Teacher ® Feature Article

_ Group

# Statement PP FB

1 1was motived to learn En- 714% 81.3%
glish through freewriting.

2 lenjoyed freewriting in 714% 81.3%
English.

3 lam more confident in 571% 81.3%
English writing because of
freewriting.

4 My attitude towards learning  42.9% 62.5%
English became more serious
because of freewriting.

5 1was able to improve my 64.3% 068.8%
English grammar through
freewriting.

6 1was able to write English 357% 81.3%
more fluently through free-
writing.

7 1was able to improve my 50.0% 93.8%
English writing skills through
freewriting.

8 1was able to easily under- 64.3% 93.8%
stand the grammar correc-
tions.

9 1prefer English writing 64.3% 062.5%

with pencil-and-paper to
writing with Facebook. /1
prefer English writing with
Facebook to writing with
paper-and-pencil.

Although the FB group held more positive views
towards freewriting, it is interesting to find that
the PP group preferred their writing medium to a
higher degree than those who wrote on the SNS
(64.3% to 62.5%). While this may seem counterin-
tuitive, it does make sense given the fact that the
Japanese education system largely revolves around
paper-and-pencil writing rather than the use of
computers (Sekine, 2015). Therefore, learners in
Japan may feel more comfortable writing with PP
than using FB due to their familiarity with the
former.

In short, the participants in the FB group had
more favorable opinions towards freewriting with
the SNS than those in the PP group. In particular,
increased confidence, greater writing fluency, im-
proved writing skills, and more easily understand-

able grammar corrections were seen as the main
benefits of freewriting through FB. While these
advantages do not guarantee that learners will make
concrete L2 gains through the use of FB, it does
show that it has the potential to support language
learning due to the positive attitudes that students
have towards the SNS. Attitudes towards a writ-
ing medium are significant, as Ajzen and Fishbein
(1980) argued in their theory of reasoned action
which posits that attitude can directly impact be-
havior, that is, learner performance on a given task.
Therefore, language teachers must choose activities
that are seen as useful in the eyes of their students
in order to maximize the improvements that they
can make in an L2.

Conclusion

As the use of SNSs in L2 classrooms becomes more
widespread, so does the need to investigate learn-
ers’ perceptions towards their usefulness in formal
language teaching and learning. Accordingly, the
goal of this study was to determine the attitudes
that Japanese EFL learners had towards FB and PP
writing. Although the participants in the PP group
did in fact prefer the writing medium to a slightly
greater degree than those in the FB group (64.3% to
62.5%), the FB group had higher levels of agreement
on all the other items on the survey. This paints

a somewhat unclear picture of Japanese students’
views towards the SNS. Therefore, more research
needs to be done in order to gain a better under-
standing of the opinions that Japanese EFL learners
have regarding FB.

This study has several limitations that need to be
pointed out. One is the small sample size. As a result,
future studies should incorporate larger groups of
students chosen randomly among a population.
Additionally, the participants in the PP group did not
have the opportunity to write with FB or comment
on the writing of others during the study. Therefore,
the students’ freewriting experiences were not iden-
tical and this could have impacted the results. Given
this, it would be worthwhile to employ a study where
two groups write via FB and PP for an equal amount
of time and afterward survey their opinions to see
which medium they prefer. The differing freewrit-
ing topics in each group could have also influenced
the participants’ opinions of the writing mediums;
namely, the writing topics in the FB group could have
better connected with the students, leading them to
view the medium more positively. Lastly, the partic-
ipants’ responses to survey items one through seven
may reflect their views of freewriting rather than the
writing mediums themselves. Thus, future research
ought to differentiate between these variables (writ-

6 THE LANGUAGE TEACHER Online e http://jalt-publications.org/tlt



— Dizon: Facebook vs. Paper-and-Pencil Writing: Comparing Japanese EFL Students’ Opinions of the Writing Mediums —

ing task and medium) in order to better understand
the relationship between the two and how they
impact student perceptions.
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Appendix A
Weekly Freewriting Topics

Paper-and-pencil Paper-and-pencil
group A group B
Week1 Junior high Favorite place/
school/Childhood Travel
Week 2 Travel preferenc-  Cities vs. the
es/Dream vaca- countryside/Vaca-
tion tion plans
Week 3 Vacation plans/ Role model/Favor-
English motiva- ite teacher
tion
Week4 My home/Movies New skill/Healthy
living
Week 5  Self-improve- Bad habits/Study-
ment/Food ing abroad
Week 6 Travel experienc-  Things that annoy
es/Recipe me/Things 1 do to
relax
Week 7  Next vacation/Ad- Difficult experi-
vice to past self ence/Life after
graduation

Y

L

SIXVdd LIVl

SNOO4 1vr

.

THE LANGUAGE TEACHER 41.6 e November/ December 2017 7



The Language Teacher ® Feature Article

Week 8  Travel advice/ Health/My diet
High school
Week 9 University com- School clubs/
plaints/English What if...
teachers
Week 10  Best friend/Tech-  Success/Technol-
nology ogy
Week 11 Internet/My Tests/Money vs.
treasure happiness
Week 12 Favorite holiday/  Health vs. happi-
Ideal wedding ness/New classes
Facebook group A Facebook group B
Week1 Jobs/Travel Role models/
Leaders
Week 2 Hometown/Fam-  Stereotypes/Trav-
ily el preferences
Week 3 High school/Per-  Domestic travel/
sonality Japanese customs
Week4  Movies/Home Bad travel expe-
riences/Part-time
jobs
Week 5  English/Happi- Future career/
ness Movies
Week 6 Clothes/US Money & happi-
President visit to  ness/War apolo-
Hiroshima gies
Week7  Commute/Zoo Zoo incident/For-
incident eign languages
Week 8  Daily routine/ How to study a
Music foreign language/
Internet safety
Week 9 Internet/Shopping Favorite commer-
cials/Shocking
commercials
Week 10 Hobbies/YouTube Aliens/Cosmetic
surgery
Week 11 Dream vacation/  Public vs. private
Skills schools/Single sex
vs. mixed schools
Week 12 Volunteer work/  Childhood ed-
Spring semester ucation/Spring
semester

Appendix B

Freewriting Survey
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Try be a GREEN JALTER

1. Return your conference badge
2. Remember the 4 R’s

3. Bring your own toothbrush,
chopsticks, notebook, pen, and
water bottle

4. Eat a vegetarian meal

5. Think GREEN!
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The Learning of Congruent and
Incongruent Collocations Utilizing
Dynamic Assessment

Mohammad R. Hashemi
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Raziye Eskandari

Kharazmi University

The present study investigated the effect of dynamic assess-
ment on the learning of congruent and incongruent colloca-
tions among Iranian lower-intermediate EFL learners. Forty
female students participated in this quasi-experimental study.
The experimental group was exposed to dynamic assessment
strategies in the process of teaching collocations. The results
of the collocation pretests and posttests gained from the ex-
perimental and control groups indicated that dynamic assess-
ment through mediated learning experience promoted collo-
cation knowledge of the students in the experimental group.

AR A ZVADHIRPEFL GHNEFEE L CDREB)FBERBICEITS
BEO—BEA—BDEBELAANTIVY - TEAA Y (B255EEE
DREHFTMEDIDELT FBEEDFBAEMICEELTCEMT S
FE) DMREREET %o WFFEIONDTOMEICBINL T, REREF
& EEEF BT DBER LTIV T EAAV DA EFE LT,
KRB BB ENRELLKRROFEBDTANDERDI S FEE
BCHAE S L TCEBMNRILED DI LD DD O,

dramatic surge in the number of studies on
Avocabulary acquisition over the years reflects

the continued importance of teaching and
learning vocabulary in ELT contexts (see Schmitt,
2008). Without appropriate knowledge of vocab-
ulary, language users would be in serious commu-
nicative trouble and cannot use the four language
skills effectively. It follows that learning new words
involves acquiring various dimensions of vocabulary
knowledge. Vocabulary knowledge, according to
Read (2000), entails breadth and depth, with breadth
the quantity of words known (i.e., how many words
one knows) and depth the quality of word knowledge
(i.e., how well one knows a word).

More specifically, as Nation (2001, p. 27) argues,
vocabulary knowledge is defined as knowing the
words in terms of their form, meaning, and use, both
receptively and productively. The components of

vocabulary knowledge have been explored in a wide
range of studies using various assessment scales (see
Nation, 2011 and Read, 2012). Among these compo-
nents, the use of formulaic language such as lexical
bundles and collocations has received particular
attention by researchers (Gonzalez-Fernandez &
Schmitt, 2015; Peters, 2015).

Collocation Knowledge

Perceived as “lexical patterning,” the term collo-
cation is defined as “the tendency of two or more
words to co-occur in discourse” (Schmitt, 2000, p.
76). This tendency is influenced by the frequency
of the word combinations, language users’ habitual
formation of the word combinations, exclusive-
ness of a combination and semantic phraseolog-
ical regulations (see Schmitt, 1998). Collocations
can be viewed on a continuum according to their
frequency (the number of times they occur in a
corpus) and exclusiveness (whether the words in
a combination are exclusively used together)—see
Gonzalez-Fernandez & Schmitt (2015).

Collocations are further categorized into congru-
ent and incongruent groups. Based on cross-lin-
guistic relationships and differences, Yamashita and
Jiang (2010, pp. 649-650) make a distinction between
congruent collocations (collocations that include
lexical components that are similar in L1 and L2) and
incongruent collocations (collocations that contain
lexical components that are different in the two
languages). According to Yamashita and Jiang, the in-
fluence of L1 on the acquisition of collocations is due
to the cross-linguistic differences and flexible nature
of word combinations. In their study on the con-
gruency effect of collocations, Yamashita and Jiang
(2010) found that learning incongruent collocations
takes a long time, requires high amounts of expo-
sure, and is more difficult. This finding is indicative
of the importance of further exploring congruent
and incongruent collocations in second or foreign
language settings. For more on exploring congruency
effects and interlexical effects such as collocate-node
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relationship and word length in the process of collo-
cation acquisition see Peters (2015).

Dynamic Assessment and Vocabulary
Instruction

Dynamic assessment (DA) is derived from Vy-
gotskian sociocultural theory. Contributing to a
great extent to the integration of assessment and
instruction, dynamic assessment places the focus
on promoting the learners’ abilities through making
use of mediating strategies adapted to the needs of
the learners in a dynamic and continuous process
(Poehner, 2008). The pedagogical significance of dy-
namic assessment lies in the fact that it “overcomes
the assessment-instruction dualism by unifying
them according to the principle that mediated
interaction is necessary to understand the range of
an individual’s functioning but that this interaction
simultaneously guides the further development of
these abilities” (Poehner, 2008, p. 24).

What distinguishes dynamic assessment and
the classical types of assessment, Poehner argues,
is the sensitivity to the learners’ Zone of Proximal
Development (ZPD) that is the difference between
the learners’ “unassisted and assisted performance”
(Vygotsky, 1978, p. 86 as cited in Poehner, 2008, p.
14). A dynamic assessment perspective on vocabu-
lary teaching and learning engages the teacher and
students in a more organic and dynamic process
through which the learners’ potentials and differ-
ences will become an asset for their development in
an interactive system.

Taking the example of vocabulary learning, we
can think of a range of possibilities for helping the
learners to develop their vocabulary knowledge by
implementing dynamic assessment in the class-
room. In this process, results of the assessment of
the learners’ performance and their affordances,
limitations, and potentials, inform the teacher to
determine how further help needs to be at hand so
that the learners will be able to achieve the learning
outcome in a more efficacious manner.

By and large, although the role of dynamic assess-
ment within the context of developing language
skills has received attention in the field of language
teaching (see Poehner, 2008), little research has
been conducted to explore dynamic assessment in
the context of vocabulary learning with a particular
focus on collocations. The main motive behind the
present study comes from research findings that
support the use of dynamic assessment as an effec-
tive method to enhance interaction-based learning
growth and learner performance with regard to
different language skills (see Anton, 2009).

The Language Teacher ® Feature Article

The Study

The purpose of this study was to investigate the
feasibility of implementing dynamic assessment to
develop language learners’ collocation knowledge
with regard to two categories of collocations, that
is, congruent and incongruent collocations. To this
purpose the following research questions and null
hypotheses were addressed:

RQL. Isthere any statistically significant dif-
ference between the effects of DA as
compared to static assessment on a better
learning of congruent collocations among
EFL learners?

Is there any statistically significant dif-
ference between the effects of DA as
compared to static assessment on a better
learning of incongruent collocations
among EFL learners?

RQ2.

The study utilized a quasi-experimental two-
group pretest-posttest design. Selecting a nonprob-
ability sample of students, we collected data from a
control group and an experimental group in a test-
teach-test cycle.

Participants

Forty female Iranian students (native speakers of
Persian) at an English Language Institute in Tehran
participated in the study. The participants’ level of
proficiency was lower-intermediate based on their
level in the institute. However, to homogenize them
in terms of language ability using a standard test,

we administered the Oxford Placement Test (OPT).
Initially, 62 students (out of a total population of 90
students) attended the test. Based on the results of
the test, forty students were proven to be at the lower
intermediate level. They were in the 18-30 age range.
The participants had enrolled in the language insti-
tute for the purpose of attending the general English
program. Before the study started, the participants
had attended the English language program for 6
three-month semesters (i.e., they successfully passed
three basic and three elementary levels and thus,
could make it to the lower intermediate level.)

Instruments

The instruments used in this study included the
Oxford Placement Test 1 (Allan 2004) and two
collocation tests.

The Oxford Placement Test

In order to ensure the homogeneity of the stu-
dents in terms of their English language ability, the
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Oxford Placement Test (OPT) was administered at
the outset of the study. The OPT provides reliable
scores from level Al upwards based on the Common
European Framework of Reference (CEFR) levels.
The test is divided into two main sections, listening
and grammar, each with 100 items. According to
the OPT marking kit and user’s guide, the partici-
pants who scored between 120 and 134 were consid-
ered lower intermediate and were selected for the
purpose of the study.

Collocation tests

Two tests of collocations, developed by the re-
searchers, (a test of congruent collocations and a
test of incongruent collocations) were administered
as pretests and posttests. The pretests and post-
tests were the same. The Congruent Collocation
Test (CCT) and the Incongruent Collocation Test
(ICT) included 20 multiple choice questions each.
The questions were intended to check the partic-
ipants’ knowledge of congruent and incongruent
collocations. The main criteria for selecting the
collocations was the presence of the equivalent
word combination in Persian for the CCT and

lack of the equivalent combination in Persian for
the 1CT. Having referred to several collocation
dictionaries, we first prepared two lists, one of 60
congruent collocations and one of 60 incongru-
ent collocations. For each collocation, the Persian
equivalent was also included in the list. We checked
the collocations through expert review. In doing so,
two active ELT researchers (PhD holders) reviewed
the list and rated the collocations with regard to
their difficulty level, appropriateness for the low
intermediate level, and their match to the Persian
language counterpart. This process produced an
initial list of 68 collocations with 34 congruent and
34 incongruent collocations. These collocations
were used to develop the first draft of the tests. We
piloted the first version of the tests using a sample
of 24 low intermediate students, analyzed the items,
and revised the tests. The revised tests included 20
items each. The reliability coefficients for the tests
were estimated using KR-21 formula and were .75
for the CCT and .70 for the ICT. Sample items from
the test can be seen below:

Congruent Collocation Test (sample item):

Last night a fatal road accident ____ between

two cars travelling in the same direction.
A) appeared
B) arose
C) occurred

D) 1 don’t know

Incongruent Collocation Test (sample item):

Because of the high registration fee, we think a
limited number of graduate students will
part in the conference.

A) take

B) attend

C) make

D) 1don’t know

Procedure

At the outset of the study, the students were ho-
mogenized using the OPT. Then, they were divided
into two groups, an experimental and a control
group, each with 20 students. Both experimental
and control groups were given the pretests first.
After the pretests, the control group received vo-
cabulary instruction through a common traditional
method. Utilizing this method, the teacher taught
and assessed collocations through textbook activ-
ities such as providing the class with definitions,
presenting examples, and doing fill-in-the-blank
and matching activities.

The control group attended class for seventeen
45-minute sessions over an eight-week period and
covered a total of 68 collocations (34 congruent and
34 incongruent collocations, with four collocations
each session) through the traditional method. The
experimental group, whose instructor-assessor was
the second author of the present paper, received
treatment through a seventeen-session dynamic
assessment cycle that took approximately 8 weeks.
Each session took about 45 minutes. During this pe-
riod of time, a total of 68 collocations (34 congruent
and 34 incongruent collocations, with four colloca-
tions a session) were presented. The experimental
group’s collocation list was the same as that of the
control group’s. The collocations on this list were
chosen from the preliminary list of 120 collocations
generated through using expert judgment. Mention
must also be made that by the term strategy, in
this context, we mean meditation strategies. The
meditation strategies included a plan of action with
a series of teaching techniques to help the instruc-
tor-assessor go through the dynamic assessment
process in a systematic way.

Treatment: Strategies Booklet

To guide the mediation between the instructor-
assessor and the learners, the instructor used a
strategy booklet. The strategy booklet provided the
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mediation strategies in a systematic and continuous
sequence from the most implicit to the most explic-
it. This mediation process consisted of three phases:

1. Presenting the strategies and providing the
learners with some definitions, examples, and
activities utilizing the strategy

2. Applying the strategies and hints, moving from
the most implicit to the most explicit

3. Assessing the type and number of hints re-
quired by the learners to respond appropriately
to the items

Note should be made that providing definitions
and examples was the same for both the control and
experimental groups. What made the mediation
process different was the nature of interaction. The
control group received a teacher-fronted presenta-
tion of the definition.

The learners in the experimental group, on
the other hand, were engaged in teacher-student
interaction cycles to conduct the first phase. This
involved a familiarization process. The instruc-
tor explained each strategy she was going to use.
The students were further provided with several
examples to become more familiar with the strategy
in question. Receiving help from the teacher, they
were encouraged to ask questions to familiarize
themselves with the strategies.

In the second phase, the students were engaged
in activities focusing specifically on congruent and
incongruent collocations during the mediation
period. The strategies and hints used during the
instruction were categorized from the most implicit
to the most explicit. First, the most implicit hints
such as retrieval, use of contextual information,
or grammatical clues were used for the purpose of
scaffolding. In case they were not able to do the
activity, more explicit hints like using a collocation
dictionary were utilized. These strategies are pre-
sented below:

o retrieval (first learners understood one item,
then they constructed their own interpreta-
tions through discussion with peers, finally the
item was retrieved and used in an appropriate
situation)

« use of contextual information

o use of grammatical clues

 use of synonyms

o making association and using visual memory
o identification of the type of collocation
 use of a collocation dictionary.

The Language Teacher ® Feature Article

In the third phase, the type and number of the
hints required by the learners in order to respond
appropriately to the items were calculated. For each
session of instruction, as the learners were receiving
hints from the teacher and getting familiar with
strategies, the type and number of the hints re-
quired by the learners in order to respond appropri-
ately to the items were calculated. When they could
not respond correctly using the mediation strat-
egies, it meant that the scope of the question was
beyond their ZPD and the question was skipped.
Still, when the strategies helped them to answer
correctly it meant that their ability was developing.
These strategies were utilized separately for congru-
ent and incongruent collocations.

Data Analysis

In addition to exploring the data using descriptive
statistics, we compared the scores obtained from
the two groups by running independent-samples
t-tests using IBM SPSS Statistics version 21. Prior
to the analysis, the assumptions for conducting an
independent-samples t-test as a parametric test
were checked. The assumptions include the use of
interval scale, normality of the distribution of the
data, and the assumption of equal variances.

Results

Table 1 presents the descriptive statistics for the two
groups’ pretest and posttest scores on the colloca-
tion tests, specifying the mean scores and standard
deviation of the experimental and control groups.
Showing relative consistency in the mean scores

on the pretests, the descriptive statistics in Table 1
indicate that the learners’ scores on the CCT and
ICT posttests were higher, being 17.85 and 17.35 (out
of the total score of 20) respectively.

To answer the first research question, an indepen-
dent-samples t-test was conducted to compare the
mean scores on the CC posttests. According to the
result of the t-test, the first null hypothesis was re-
jected, since there was a significant difference in the
scores for the experimental (M=17.85, SD=0.81) and
control (M=12.05, SD=1.27) groups on the congruent
collocation test: t(38)=17.143, p<.001. This finding
shows that the use of dynamic assessment led to a
better learning of congruent collocations.

As for the second research question, an inde-
pendent-samples t-test was used. The result of the
t-test showed that there was a significant difference
between the experimental and control groups’ mean
scores on the 1C posttests, implying that the learn-
ers’ knowledge of incongruent collocations was
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enhanced through utilizing dynamic assessment in
the process of teaching ( t(38)=22.523 , p<.001).

Table 1. Descriptive Statistics for CC and IC Pretests
and Posttests

Test Group N Mean SD
Con. Control 20 114 1.35
Collocation  Experimental 20 121 141
Pretest

Con. Control 20 12.05 1.27
Collocation  Experimental 20 17.85 0.81
Posttest

Incon. Control 20 79 1.51
Collocation  Experimental 20 875 161
Pretest

Incon. Control 20 8.6 146
Collocation  Experimental 20 17.35 0.93
Posttest

Discussion

The main purpose of this study was to explore the
effect of dynamic assessment on the learning of
congruent and incongruent collocations among
low-intermediate EFL learners. The results obtained
from the small-scale experiment demonstrated that
dynamic assessment led to a better learning of both
congruent and incongruent collocations. Having
experienced a mediational process of learning
collocations, the learners in the experimental group
were more successful in learning the congruent
and incongruent collocations as compared to the
participants in the control group. This result simply
echoes the general view that the implementation of
dynamic assessment through the use of mediating
prompts can significantly enhance the quality of 1.2
learning (Compernolle & Williams, 2013).

The scores on the CC and 1C pretests and post-
tests suggest that, in the context of the present
study, the learners’ ability to use congruent and
incongruent collocations was relatively consistent.
Although Yamashita and Jiang (2012) found that
congruent collocations are less problematic for the
learners, the findings of the present study showed
that the learners’ performance on the CC and IC
tests was not markedly different for either pretests
and posttests.

Pedagogical Implications

The present study, although small in scale, together
with findings from previous research, can help us
draw out a number of implications for ELT teachers.

First, ELT teachers can make appropriate use of
dynamic assessment strategies for the purpose of
teaching collocations more effectively. To do so,
they can utilize mediational strategies through the
use of implicit and explicit procedures to improve
the quality of teaching collocations.

)

Next, taking the role of instructor-assessor and
providing ongoing feedback, ELT teachers can cre-
ate an interactive environment, in which they can
help students discover their affordances and limita-
tions for acquiring both congruent and incongruent
collocations.

Furthermore, taking into account cross-linguistic 4
differences, ELT teachers can make a distinction
between the differences between congruent and
incongruent collocations. Making appropriate
cross-linguistic comparisons, they can make effec-
tive use of L1 as a form of mediational strategy for
helping the learners develop deeper and broader
knowledge of congruent collocations.

SIXVdd LIVl

Finally, the appropriate use of L2 combined with
relevant instructional materials can be realized
in the form of creative instructional strategies to
mediate the learners’ acquisition of incongruent
collocations.

Overall, the findings of the present small-scale
study suggest that utilizing dynamic assessment for
the purpose of teaching both congruent and incon-
gruent collocations can have a positive effect on the
learning outcomes.

SNDO4 1vr L
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Teaching English Through English: An
Analysis of a Sample of Japanese and
South Korean Textbooks

Diane Johnson
The University of Waikato

Keiko Umeda
The University of Waikato

Kyoungja Oh
The University of Waikato

In many parts of Asia, the national curriculum for English in
schools recommends that teachers should use English as a
medium of instruction. We analyzed samples of Ministry of
Education-approved textbooks and teachers’ guides pro-
duced in Japan and South Korea in order to determine how
the authors interpret this recommendation. There were clear
indications that they had difficulty in complying with it. The
selection, ordering and presentation of materials appeared to
be predicated on the assumption that the teachers would use
translation as a primary means of conveying meaning. Howev-
er, the appearance of at least partial compliance was provided
by the inclusion in teachers’ manuals of formulaic monologue
sections in English which could be used to frame lessons and
lesson segments.
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EFERTHEHILEZFRELTVD LI TH S, LIFVAL HFENTL
HIRRUTIE LA HEFREEDORTIE AR ELERRRZ 6
T/ A—UDEECRHENTVS, TNEEEPTO—HZEMT S
LT THAOIDN EREDSDEERIELIRTEN. TDRBR.
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teaching English through English (TEE) policy

is now in place. This has been the case in South
Korea since 2001 (Choi, 2015) and in Japan, but with
reference to senior secondary schooling only, since
2013 (Tahira, 2012). In South Korea, the expectation
is that this TEE policy will involve using English
for 80% or more of the total lesson time (Ministry
of Education and Human Resources Development,

I n many countries throughout the world, a

2000); while in Japan, there has been no such
specification. In neither Korea nor Japan has there
been any real clarity around exactly how the policy
should be implemented.

Liddicoat (2004) referred to the importance of
textbooks in relation to the success or otherwise
of certain types of educational reform. Therefore,
as part of a larger scale research project, we ana-
lyzed a sample of widely used Ministry of Educa-
tion-approved English language textbook series
(each released in 2012) to determine the extent to
which the authors interpreted and implemented
TEE policies as recommended in the most recent
curriculum guidelines (Ministry of Education,
Science and Technology [Korea], 2008, pp. 59-60;
Ministry of Education, Culture, Sports, Science and
Technology [MEXT: Japan], 2009, p. 7). In the case
of South Korea, two textbook series were analyzed.
One was intended for junior high school students:
Middle School English 1 & 11 (Kim, Yi & Yi, 2012); the
other for senior high school students: High School
English (Yi et al., 2012). In the case of Japan, only
one series, intended for senior high school students,
was analysed: Captain English Course I & II (Sano et
al., 2012). In all cases, the authors of the textbooks
were predominantly university-based academics,
although, of the 41 contributors to the Japanese
series, eight were secondary school teachers and
one was a publisher. Also, in all cases, the textbooks
had been screened and approved by the Ministry of
Education in the country concerned. In the case of
Japan, that approval process rests, in part, on the ex-
tent to which textbooks conform to the pertaining
teachers’ guide instructions for each lesson—e.g.,
“Good morning everyone. Today we are going to
study Lesson 4” (Langham, 2007, p. 8).

The Use of English as the/a Medium of
Instruction in English Classes
The concept of teaching languages through the

medium of the target language emerged as part of
what has come to be known as ‘the Reform Move-

)

L

SIXVdd LIVl

<

SNOO4 1vr

THE LANGUAGE TEACHER 41.6 ¢ November / December 2017

15



ment’ in the late 19th century. Those who contrib-
uted to that movement envisaged an approach in
which spoken interaction was given priority. How-
ever, only some of the proponents of this approach
advocated using the target language as the language
of instruction (Howatt & Widdowson, 2004). Also,
while many advocates of communicative language
teaching (CLT) in its various manifestations believe
that the target language should be the primary
language of instruction in language classes, others
do not (e.g., Antén & DiCamilla, 1999; Belz, 2003).
Among those who maintain that there is a place for
both L1 and L2 instruction, there is disagreement
about when and how each should be used. In South
Korea, an official scheme of certification relating

to TEE was introduced in 2009. For the most part,
teachers have been negatively impacted by the
scheme, some of whom have suffered emotional
scars and have even left the teaching profession (Yi
et al., 2011). Perhaps one of the reasons for this is
the fact that some teacher trainers appear to ap-
proach the issue of TEE as if it were solely a matter
of English language proficiency (Hayes, 2012). They
do so even though learner-centred approaches to
education, including CLT, generally involve a re-
duction in teacher talking time (Gharbavi & Iravani,
2014; Thornbury, 1996) and disgregard the wide
range of concept introduction and concept check-
ing strategies, which do not rely heavily on teacher

talk, that have been developed (e.g., Scrivener, 1994).

Approach to Textbook Analysis

The textbook analyses centred on a number of
focus points which were determined on the basis
of a review of major changes and developments
that have taken place since the heyday of grammar
translation. It is with one of these focus points
only—the language of instruction —that we are
concerned here. What we sought was any indica-
tion, direct or indirect, of the authors’ expectations
in relation to the language of instruction to be used
by the teachers.

Analysing the Textbooks: The Approach to
Teaching English Through English

In each of the students’ books, directions, instruc-
tions and questions often appear in the L1 or are
accompanied by translations. In addition, there is
frequent translation of words and phrases from
texts that form the core of each unit (see Figures 1
&2).

The Language Teacher ® Readers’ Forum
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Figure 1. Captain English Course Revised 11, p. 77.
Figure 2. Middle School English 1, pp. 16 & 17.

In the Korean series, there is less translation
alongside the main text than in the Japanese texts.
However, before the main text is introduced, all of
the language it contains is presented and translated
in short segments.

In language courses where translation is not in-
tended to be the primary method of conveying new
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meanings, the expectation is that other techniques
for communicating meaning will be adopted. For
example, textbook writers could present newly
introduced language in the context of familiar
language in such a way as to help elucidate its
meaning. They could ensure that illustrations are
designed in such a way as to assist with interpre-
tation of the language being taught. Most impor-
tantly, the writers could introduce teachers to some
of the many different strategies that have been
developed to clarify meaning and check under-
standing without recourse to translation. However,
the sequence in which language is introduced in the
textbooks we have analyzed suggests that there is
no carefully considered strategy for using language
that is already familiar to students as a scaffold

in introducing language that is likely to be new

to them (Oh, 2016; Umeda, 2014). Furthermore,
illustrations often seemed to be designed more with
scene setting than clarification of specific mean-
ings in mind (see Figure 1 above). In addition, our
findings indicated that the teachers’ guides did very
little to introduce meaning presentation (concept
introduction) and meaning checking (concept
checking) strategies that do not rely on translation.
It goes without saying that teachers’ guides are in-
dispensable to language instructors. In these teach-
ers’ guides, however, the teachers are often simply
instructed what to teach, but given no guidance as
to how they should do so. Note, in particular, the
section in italics (added for emphasis) in the second
example below:

o Teach them all twelve months in English so
that they can say their birthday.

o Teach them that they should use the ordinal for
the date and pay attention to the pronunciation
of —th [0] (Teachers’ Guide: Middle School English
1, p. 102).

Teacher: Good! Look at the picture and mark the
item you enjoy doing most.

Listen to the dialog and check if the students under-
stand it (Teachers’ Guide: High School English, p. 12).

Although, in terms of the curricula, the expecta-
tion is that teachers should use English as much as
possible as the medium of instruction in class, the
teachers’ guides accompanying the series analyzed
do not provide any practical advice on how this
can be achieved. This, combined with the extent of
translation included in these guides, suggests that
what textbook writers advise teachers to do and
what they actually expect and encourage them to

Johnson, Umeda, & Oh: Teaching English Through English

do are two different things. In spite of all of this, the
teachers’ guides include what might be described

as “lesson scripts,” which are sometimes lengthy, in
English and provide teachers with the expressions
that might be used by them at certain lesson stages.
In some cases, hypothetical student utterances are
also provided (see examples below).

Teacher: Open your books to page 134 and read
today’s topic aloud. 1 want you to read the two
expressions right under the topic. They are “What
do you think of the picture?” and “l know what you
mean, but it’s a famous painting.” Let’s learn about
them together. (Teachers’ Guide: High School English,
p. 216)

Teacher: Now we will listen to some short sentenc-
es. Listen carefully and find what each student
enjoys doing. (Listen) What is the girl’s favourite
activity?

Student/s: Her hobby is reading books.

Teacher: What is the boy interested in?

Student/s: He is interested in watching movies.

Teacher: Good job. This time we will listen to a di-
alog longer than the one we heard before. The first
time you listen, try to find out what the man wants
to do in the future. (Listen) What does the man
want to do in the future? . ..

Teacher: 1t’s time to talk and practice using what we
just learned. Look at the picture on page 15. What
isit?

Student: 1t’s an application form for school clubs.
Teacher: Yes. Now | am going to give you a form.
First, fill in your name and age in the blanks. Then
choose which club you want to join from the clubs
mentioned. Finally, check the reasons why you want
to join the club. Are you ready?

(Teachers” Guide: High School English, pp. 12-13)

What we found in the textbooks that were anal-
ysed was a curious paradox. On the one hand, the
students’ books seem to be designed in such a way
as to require translation to facilitate understanding.
On the other hand, the teachers’ guides encour-
age the teachers to use lesson scripts in English at
various stages in the lesson cycle. Whether teachers
actually do so or not, the fact remains that this type
of material is indicative of the authors’ interpreta-
tion of TEE. Furthermore, it is predicated on the
assumption that the students will understand the
language of the lesson scripts. Certainly, there is
no guidance as to what teachers should do in cases
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where their students do not understand.
Conclusion

Teachers of English in Japan and Korea are grap-
pling with the complexities involved in attempting
to teach English through the medium of English

in a context in which there appears to be little
useful discussion of when they should do so, how
they should do so, and why they should accept that
their attempts to do so will necessarily benefit their
students. One of the problems the teachers face is
the fact that at least some of the Ministry-approved
textbooks made available to them provide what
appears to be contradictory and conflicting advice.
Furthermore, many of the textbooks fail to offer
useful guidance in relation to the many strategies,
including reducing teacher talking time, that can
be employed when attempting to use the target
language as a language of instruction. When this

is considered in light of the fact that Ministry-ap-
proved textbooks often have multiple authors,
including some of those university-based academics
who provide language teacher training courses,
questions about the extent to which a TEE policy

is currently capable of productive implementation
inevitably arise. Such questions become even more
salient when it is borne in mind that in South
Korea, where the policy has been in existence for al-
most two decades, the positive impact of the official
certification scheme appears to have been low. In
the longer term, TEE policies, when accompanied
by clear guidance, may prove generally effective. In
the shorter term, Ministries of Education in Japan,
Korea, and in other parts of Asia, would do well to
reconsider the advisability of attempting to impose
such policies.
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2,000 words or less.

Colleagues! Welcome to the November/December
edition of TLT interviews. For this issue, we bring you an
interesting discussion with Dr. Jennifer Sclafani about
her fascinating research on political discourse. Dr. Scal-
fani is a sociolinguist and Associate Teaching Professor
in the Department of Linguistics at Georgetown Uni-
versity. Her publications have appeared in Journal of
Sociolinguistics, Discourse & Society, and Language
in Society. She was interviewed by Daniel Dunkley, an
English lecturer at Aichi Gakuin University, Nagoya. His
research interests include testing, cultural studies and
methodology and he holds an MA from Surrey Universi-
ty, UK. He can be reached at ddunkley@dpc.agu.ac.jp.
So without further ado, to the interview!

An Interview with Dr.
Jennifer Sclafani

Daniel Dunkley
Aichi Gakuin University

Torrin Shimono & James Nobis

TLT Interviews brings you direct insights from leaders in the field of language learning, teach-
ing, and education—and you are invited to be an interviewer! If you have a pertinent issue you
would like to explore and have access to an expert or specialist, please make a submission of

ﬁ Email: interviews@jalt-publications.org

Daniel Dunkley: Dr. Sclafani,
could 1 begin by asking you:
What is sociolinguistics?

Jennifer Sclafani: 1t’s the
study of language and
society. That includes many
different subfields. One is
language variation: How
does language vary regional-
ly, socially according to eth-
nicity, according to cultural
background, or according to political affiliation.
Another area is interactional sociolinguistics and
discourse analysis. There we study, from a descrip-
tive perspective, the language of everyday conversa-
tion as well as the structure and use of language in
various institutional contexts. For example, 1 look at
classroom language use. A third field is language use
in the media, both print and broadcast.
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What exactly do you teach, and what is your research
area?

My courses are sociolinguistics, language and
gender, language and identity, and cross-cultural
communication. As for research, 1 specialize in lan-
guage and politics. My most recent research focus is
on language in political discourse.

What is special about political discourse?

What got me interested in political discourse in the
first place is what is not special about it, in the sense
that it resembles, in many ways, types of talk that
we study elsewhere.

How did you choose to study political discourse?

Well, I came to DC from Boston. We linguists talk
about communicative competence—all the things
you need to know about how to use a language
appropriately beyond vocabulary and grammar. Part
of your communicative competence, if you come
from Boston, is if you go to a social event, regard-
less of how you feel about sports, you have to know
how the Red Sox are doing, and you need to feign
interest, or just have a vague idea of what’s going
on. So, as a Bostonian, that becomes part of your
communicative competence. You need to be able to
say something about the Red Sox. When I moved to
DC, 1 realized that this is a place that is very much
focused on politics; anyone you talk to on the street
either works directly in politics, or tangentially in
politics. So, part of your communicative compe-
tence, as someone who lives in this area is being
able to talk about politics. That’s what first got me
interested in political discourse. 1 started reading
about politics and watching political news more
carefully, just to be able to get along with people.

Why did you focus on election campaign debates?

My research interest is on language and identity,
and when 1 started to follow politics more closely,

I realized I was much more interested in primaries
than the general elections. When you are in the
primaries and you're watching a debate (I focus on
debate discourse), you can have up to ten people on
a stage with various opinions on all the issues. You
watch a debate in order to figure out who you are
going to vote for in the primaries; when their pol-
icies are not very different from each other. What
people end up focusing on, and what the candidates
focus on, is the identity or brand that distinguish-
es them from other candidates. So my interest in
political discourse is how candidates do this, and
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what different linguistic strategies they use to craft
a political identity, or what 1 call a presidential self.

So this image is completely separate from the policies
themselves?

Of course, the content itself is always at play, but
what I look for when I'm looking at debates are
salient moments in the debate. For example, a piece
that I just wrote was on introduction sequences;
what’s the first thing that happens in the debate? In
many of the debates candidates introduce them-
selves. Especially at the beginning of a primary
season many candidates aren’t very well known

to general audiences nationwide; they might be
known only in their state, or among certain sec-
tors of the population. But this is their chance to
really put their public self forward. So, 1 started by
focusing on what they say in their self-introduction.
They always say 'm from...I represent the state in
this capacity, 'm very happy to be here tonight.

What other details do candidates give?

The next most frequent thing that they mention
is something about their family. That gave me the
idea that family is important; talking about your
marital status, your children, your grandchildren,
your foster children, is somehow working towards
this construction of a presidential self. And when
you think about it, that’s not surprising, in Ameri-
can politics at least. The first family play a very big
role in the public eye. So, I started looking at how
they were mentioning their family members, in
order to construct themselves as leaders, in order to
present themselves.

How do candidates relate their family to a certain
policy?

There was a lot of mention of family in a debate on
national security. You might think that strange; why
should I talk about my brothers and my children

in order to present myself as very knowledgeable
and experienced, and someone who’s well versed

in matters of national security? As it turns out, in
the 2011-2012 GOP primary candidates would say “1
have a brother who served in the armed forces, so 1
know what voters are thinking when they're elect-
ing a president. They want to make sure that their
family members are safe. They want to make sure
that we bring our military home safely.” So they’re
able to work in their family relations as a way to say
“l know what you're feeling, voters.” It’s a way to
relate to audiences, and it’s also a way to show that
they were born to do this.
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Which candidate do you remember best?

This family connection came out in a very interest-
ing way with Newt Gingrich. He talked about his
father having served in the infantry, and because of
this family history of service in the military, he de-
cided that national security was going to be his life’s
work. In this way, he constructed his own career in
politics as this natural progress in his family history,
and so it was inevitable that he would end up in this
place. And so family ends up playing multiple roles
in the construction of a presidential self.

Do you think people are convinced by this, or do they
take the same skeptical attitude as you?

Good question! On this particular aspect, 1 haven’t
done any perceptual studies to see how people
relate to it. But, what we do see is that voters, when
deciding who to vote for, tend to place more em-
phasis on personal characteristics than they do on
experience or positions on policies. So qualities like
authenticity, likeability— who’s the candidate you'd
like to get a beer with—are important.

How can this appeal to people of all backgrounds and
regions?

These are characteristics that you can cultivate
totally outside your politics.

Let’s talk about the 2016 presidential campaign. Why
do you think Trump was so successful?

The candidates among both sides who have gotten
the most attention are those who have constructed
themselves in some way as outsiders, and anti-es-
tablishment. On many different fronts Trump has
presented himself as an outsider. He’s not a career
politician, and his linguistic style contrasts with
the style of everybody else. There are many aspects
of his language that appeal, both at the level of his
outsider status, and at the level of relatability.

Of course, he’s well known as a TV personality.

Absolutely. I remember the Nevada caucus and a
reporter went into a diner and showed people pho-
tographs of the different candidates. They couldn’t
identify Rubio and others, but they all know who
Trump was. When asked who they would vote for,
they all said Trump. In some ways it’s like choosing
toothpaste. Out of an aisle of 20 brands, you go for
brand recognition.
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Are there areas other than name recognition?

Well, another element that seems to be very import-
ant is this idea of consistency: presenting oneself

as consistent. And consistency works towards this
larger idea of authenticity. If someone is authentic,
you can trust them. They are consistent, and they’re
always going to present themselves the same way.
So there is a degree of consistency between Trump’s
persona in the non-political sphere and the way

he presents himself linguistically. So regardless of
whether people agree with what he says—he says
things which are offensive to large sections of the
American public—the idea that he is consistent
from his TV show to the political sphere is some-
thing that is appealing. If people can trust him to
remain the same, then perhaps they can trust him
as a president.

Trump’s speeches often seem incoherent, so why do
some voters still like him?

Journalists often ask me that question. However,
people seem to respond to his incoherence. If we
can barely understand what he means, then why are
we paying attention? It’s all about the sound bite. In
order to get your name in the headlines you need to
be able to craft one-liners. The larger coherence of
a speech isn’t as important as saying one-liners to
get your name in the headlines or geting the brand
identity and recognition.

Thank you for these thought provoking ideas, Dr. Scla-
fani. We look forward to reading your future publica-
tions on political discourse.
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Timed Reading for Fluency

Paul Nation - Casey Malarcher
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200 word passages 275 word passages 350 word passages 400 word passages
800 headwords 1,100 headwords 1,500 headwords 2,000 headwords

Timed Reading for Fluency is Seed Learning'’s new series for students who want to develop

their reading fluency. Because fluency development requires students to make the

best use of what they already know, the reading passages in this series target familiar
vocabulary and grammar. Such reading material allows students to practice recognizing

and processing texts that they read without undue struggle while aiming toward a faster
reading speed. This series of books uses timed readings of standard lengths so that Ay
students can track their progress throughout the course.

Student Book

Paul Nation
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Focusing on Seed Learning, Inc

Requirements of Fluency
Development Materials

well-organized language course provides
Aopportunities for learning through communi-

cative activities involving listening, speaking,
reading and writing, deliberate study, and fluency
development. The fluency development part of a
course should take about one-quarter of the course
time, and there should be fluency development activ-
ities for each of the four skills of listening, speaking,
reading, and writing.

This Timed Reading for Fluency series of books
from Seed Learning, Inc. strategically focuses on
fluency in reading by focusing on key aspects of
materials designed for fluency development.

Material for fluency development must be, first
and foremost, known and familiar. It should not
involve unfamiliar language items or content too
far removed from what learners already know. This
is because to become fluent, learners need to focus
on using material they already know well, not on
learning new vocabulary or grammar. The books
in the Timed Reading for Fluency series are carefully
written within a controlled vocabulary so that there
is a minimum of unknown words. Book 1 is written
within a vocabulary of 800 words, Book 2 within
1,100 words, Book 3 within 1,500 words, and Book
4 within 2,000 words. Words that might be unfa-
miliar to some learners are dealt with before the
reading texts.

Texts in the Timed Reading for Fluency series are
also conveniently grouped into topic areas so that
learners can read several texts within a limited
subject area. Their familiarity with both the lan-
guage and content of the topic area will help them
process the information more efficiently and not
detract from their reading speed. In addition, each
chapter begins with preview pages highlighting
vocabulary items that might be less familiar to
learners who are working with a particular level of
the series. Those target vocabulary items are pre-
sented in contexts similar to contexts in which the
words are used in the passages that follow. Thus,
learners are able to familiarize themselves with

both content and vocabulary before tackling read-
ing passages in the chapter. Topical proper nouns
that appear in the passages are also introduced on
the chapter preview pages.

Another key requirement of a fluency develop-
ment course is quantity of practice. Fluency devel-
ops by doing plenty of practice with easy material.
That is why each book in the Timed Reading for
Fluency series contains a lot of reading texts. Not
only should there be plenty of texts to practice with,
but the texts should also be reviewed again later.
When learners have finished working through one
book in the series, it is a good idea if they go back
over the texts they have already read, trying to read
them faster than they did the first time.

A fluency development course will work well if
there is some pressure to go faster when using the
language. This series of books uses timed readings.
When the learners read, they measure how long
it takes them to do the reading, and they keep a
record of their reading speed. At the back of each
book there is a graph where learners should enter
their reading speed for each text and their compre-
hension score. The learners’ goal should be to make
their reading speed graph keep going up. The aim
of learners should be to increase their speed until it
gets close to 250 words per minute.

Fluency in reading not only involves speed of
word recognition, but also involves comprehension.
This is why the texts in these books are followed
by questions. There is no value in reading faster if
there is a big drop in comprehension. Questions
that follow each reading passage in the series are
specifically designed to gauge minimal compre-
hension from speed reading rather than optimal
comprehension from intensive reading. Rather than
focus on details such as typically tested in reading
skills assessments, the comprehension questions
in Timed Reading for Fluency remain focused on
general information that readers would glean from
passages read relatively quickly.

The Timed Reading for Fluency series from Seed
Learning, Inc. can serve as a useful tool for students
to hone their reading fluency skills. Fluent reading
will support better reading scores for learners who
plan to take TOEFL®, TOEIC®, IELTS®, or other
such language skill assessment tests in the future.
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[JALT PRAXIS]

Greetings, and welcome to another issue of My Share,
the column committed to sharing original classroom
ideas. As November draws near and the temperature
turns cooler, | cannot help but associate this season
with a period of learning and personal growth. Many of
us in the teaching profession are in the full swing of the
semester and looking to adapt useful and stimulating
ideas that can inspire our students. This issue features
three unique activities that approach different aspects
of classroom language learning.

In the November/December issue, we bring you three
lesson ideas that can be added to your teaching rep-
ertoire. First, Steve Hampshire presents an interesting
take on using dictation in class that involves two speak-
ers reciting separate passages simultaneously while a
third student takes notes on details they hear. This dic-
tation exercise seems particularly useful for getting stu-
dents to pick out key information in a stream of speech.
Second, in Eric Hirata’s article, Transition Circles, stu-
dents have an opportunity to work together in groups
to co-construct an extended response and practice us-
ing transition words. This creative and challenging ex-
ercise can help students consolidate their knowledge
about using transitions, and complements many writing
classes. Third, James Bury brings us a speaking and lis-
tening activity that develops students’ critical thinking
skills by requiring students to consider ways to solve
various dilemmas. | imagine this activity would be a
great addition to many teaching contexts. Enjoy!

— Nicole Gallagher

A Double Dictation
Challenge

Steve Hampshire
Fukuyama City University
s-hampshire@fcu.ac.jp

Quick guide
» Key words: Simultaneous dictation, listening for /
writing specific information
» Learner English level: Pre-intermediate and
above

» Learner maturity: 3rd Year Junior High and above

MY SHARE

Steven Asquith & Nicole Gallagher

We welcome submissions for the My Share column. Submissions should be up to 600 words
describing a successful technique or lesson plan you have used that can be replicated by read-
ers, and should conform to the My Share format (see the guidelines on our website below).

Email: my-share@jalt-publications.org ® Web: http://jalt-publications.org/tlt/departments/myshare

» Preparation time: 10 minutes
» Activity time: 15 minutes per set

» Materials: Reader texts / listener’s question sheet
(three sets supplied; see Appendices)

Being able to pick out specific information against
a background of often intrusive noise is an im-
portant listening skill. The better we are at it the
more effective listeners we become. The ‘Double
dictation challenge’ is a timed intensive listening
activity designed to put these listening skills to the
test! Students are arranged into groups of three.
Students one and two are tasked with reading out
loud continuously and simultaneously (with the aid
of different supplied texts) to student three, whose
challenge is to listen for and write down specific
bits of information to complete a question sheet,
all within a pre-set time limit. My students find this
‘dictation with a difference’ challenging, useful and
fun. I trust yours will too!

Preparation

Copy one set of readers’ texts A and B
and the listener’s question sheet for each
group of three students (see Appendices).

Procedure
Step 1: Divide the class into groups of three and
assign the roles of readers and listener / writer.

Step 2: Give text A to student one and B to stu-
dent two. Give student three the question sheet.
Step 3: Explain the task as follows:

a. Students one and two simultaneously read their
respective texts at a steady pace to student three.

b. Students one and two, when reaching the end
of their text, begin reading from the top again
as in a loop tape. This continues until the time
allotted by the teacher is up.

c. Student three listens out for specific information
required to complete the question sheet.

d. Student three is by no account allowed to look at
the texts.
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Step 4: Give students a minute or so to look at
their texts / question sheets, read them through,
and check any pronunciation issues or vocabulary
issues.

Step 5: Set a time limit for the dictation (about five
minutes for the supplied texts) and conduct the
activity.

Step 6: To conclude the activity, either the listener
relays the information they have gathered back to
the readers for checking, or alternatively the readers
can ask the listener questions based on their texts.

Optional additions

a. The writer can control the speakers simulta-
neously by saying “Stop”, “Start” and / or other
agreed commands.

b. This function can only be activated after the first

full reading of the texts.
c. This function can only be activated (five) times!

d. Get all the students to stand during the activity
to simulate being in a busy public space. The lis-
tener will need something to rest their question
sheet on.

Extension: This activity can be repeated if required
(see appendices) so all your students have a chance
to test their listening skills.

Variation: Use competing audio or video sources.

Conclusion
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Not only does this activity present an interesting
angle on dictation it also provides valuable practice
in reading /speaking and listening /writing. ‘A dou-
ble dictation’ is also a highly flexible activity which
can be easily adapted to suit a wide range of learner
levels and age groups.

Appendices

The appendices are available from the online
version of this article at: <jalt-publications.org/tlt/
departments/myshare>
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Transition Circles

Eric Hirata
Nagoya University of Foreign Studies
ehiratal116@i.softbank.jpo

Quick Guide

» Keywords: Speaking, writing, teamwork

» Learner English level: Intermediate and above
» Learner maturity: High school to university

» Preparation time: 10 minutes

» Activity time: 15-30 minutes

» Materials: Flashcards, timer

Cohesion, particularly in writing, is not a skill
that is easily developed in EFL learners. Although
some students may be able express themselves
coherently, their ideas and thoughts may not be
connected, making their writing difficult to under-
stand. Giving students the opportunity to practice
using transitions makes them aware of the impor-
tance of connecting the ideas they want to express.
This quick and easily recyclable activity helps to
develop cohesion in a fun and practical way.

Preparation

Step 1: Make sets of transition flashcards for each
group in class. Each set should contain different
transition types, such as: (a) giving an example (for
example, for instance); (b) adding information (also,
additionally); (c) contrasting (however, nonethe-
less); (d) introducing a consequence (as a result, for
this reason); and (e) summarizing (in conclusion, to
summarize).

Step 2: Prepare some questions, for example, “What
is your favorite kind of movie?”, “Which season do
you like best?”, and “What do you like best about
school?”

Procedure

Step 1: Arrange students into groups of three to five.
Step 2: Give each group a set of five flashcards.

Step 3: Have each student in the group take one
flashcard. If there are fewer than five in a group,
some students should take more than one.

Step 4: Tell the students that they will be asked

a question and that each student should say one
sentence to answer it, following the order given on
the cards. They will need to listen carefully to what
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is said because they should start their sentence
with the transition written on their flashcard. Make
sure that students know that, as a group, they must
produce five connected sentences to answer the
question.

Step 5: Provide students with an example. “My fa-
vorite kind of movies are animations. For example, 1
love Inside Out. Additionally, I like suspense movies.
However, 1 hate horror movies. As a result, I never
rent horror movies. In conclusion, 1 like animations
and suspense movies, but 1 hate horror movies so 1
never rent them.”

Step 6: Tell students they will have 3 minutes to
answer the question as a group. Teachers should
monitor the groups and provide help if needed.

Step 7: After all the groups have finished, choose
one group to present their answer in front of the
class.

Step 8: Before repeating the activity with the next
question, have students exchange their transition
flashcards so that everyone has a different transition
type.

Step 9: To end the activity, give the students one
final question, but this time have them answer it as
a quick writing exercise.

Variations

Variations can include doing this as a writing activ-
ity where students write a sentence and then pass
the paper along to the next student.

Conclusion

This activity gives students the chance to practice
speaking and listening while using transitions in a
practical manner. By keeping the topics simple, the
students are using language and knowledge they
already have so their attention is focused on using
the transitions in a cohesive manner. The activity
can be used to introduce or review transitions and
allows students to understand that using transitions
can make their message clearer. Although I limit
this activity to about 20 minutes, students always
want to continue and come away with the motiva-
tion to add the transitions practiced to their essay
drafts.
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Discussing, Deciding, and
Reporting: Dilemmas
James Bury

Shumei University
bury@mailg.shumei-u.ac.jp

Quick Guide

» Keywords: Discussion, giving and justifying opin-
ions, debating, problem-solving, dilemmas.

» Learner English level: Intermediate and above

» Learner maturity: Senior high school and above

» Preparation time: 10 to 15 minutes

» Activity time: 30 minutes to 1 hour

» Materials: Dilemma worksheet

This activity provides the opportunity to review
context-specific lexis and the second conditional
in a flexible, fun, and engaging way. Although the
main focus is on developing students’ speaking and
listening skills, it can be extended to provide prac-
tice for all the major language skills. The activity
can be used in lesson types ranging from general
English conversation to Business English and En-
glish for Specific Purposes. Students often enjoy the
problem-solving aspect of the activity, especially if
the dilemmas are relevant to them and are directly
related to their personal goals and objectives.

Preparation

Step 1: Before the lesson, make a worksheet with

a selection of dilemmas. The number of dilemmas
needed depends on the size of the class, level of the
students, and their personalities. An example set of
work-based dilemmas is provided in the Appendix.

Step 2: Print enough worksheets for each student.

Procedure

Step 1: Review the second conditional structure and
elicit some example sentences related to the topic
of the lesson.

Step 2: Divide the class into groups of three or four
students.

Step 3: Distribute the worksheet and have the stu-
dents discuss the dilemmas.

Step 4: Have the students decide on the best
solution or possible action. Ask them to provide
justifications for their choices. Each group should
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have only one solution or action for each dilemma,
but they should be encouraged to think of as many
justifications as they can. Students should write
their answers on the worksheet as they will need to
remember their groups’ responses in the next stage.

Step 5: Reorganize the groups so that all of the
students are now working with a different set of
students.

Step 6: Have the students report their previous
groups’ responses and justifications to each other.
Encourage them to take notes of all of the respons-
es.

Step 7: Have the students discuss which response
is best. They must decide on one ‘best’ response for
each dilemma.

Step 8: Ask the students to report back to the whole
class which response their group thought was best.
It is a good idea to write the students’ choices on

[RESOURCES]
Edo Forsythe

Getting (and Keeping) It
Together with OneNote

Branden Kirchmeyer
Sojo University

to the visible spectrum, and my television volume

is always adjusted to even numbers. But the realm
in which I most enjoy establishing and maintaining
order is my professional environment. It is no secret
that organization plays a crucial role in the lives of
teachers and students—units must be planned, re-
sources assembled, research conducted, manuscripts
drafted, conferences attended—all of which require
gathering, analyzing, and recalling information.
Navigating the accumulated nebula of information
can test even the most fastidious record keeper.
Fortunately, technology has provided a few gifts and
this article will introduce my personal favorite tool
for staying organized, Microsoft’s OneNote.

I am a neat freak: Shirts hang in my closet according
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In this column, we explore the issue of teachers and technology—not just as it relates to CALL solutions, but
also to Internet, software, and hardware concerns that all teachers face. We invite readers to submit articles on
their areas of interest. Please contact the editor before submitting.

Email: tlit-wired@jalt-publications.org ® Web: http://jalt-publications.org/tlt/departments/tlt-wired

the board so that they can be used as comparisons if
time permits.

)

Conclusion

For discussions to work well it is important that
students understand their contributions are
important, that mistakes are acceptable, and that
different opinions must be respected (Brown & Bud-
ding, 2015). This activity achieves this by providing
students with the opportunity to work collabora-
tively and engage in learning that deals with moral
situations in a fun and communicative way.
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The Basics

Free for everyone and available for every platform,
OneNote combines the tried-and-tested organi-
zational layout of a physical notebook with the
functionality of other MS Office products such as
Word and PowerPoint. Several versions exist, the
most extensive of which being OneNote 2016 for
Windows, which is bundled with the MS Office
suite and included in the cost of that package.
Alternatively, the standard OneNote app boasts an
impressive range of functionality and is available for
free through the Windows App Store, Google Play
Store, and iTunes Store.

Those familiar with any of the Microsoft Office
products will soon recognize the familiar ribbon at
the top, where one can change input styles, add bul-
lets and numbering, insert multimedia, link to re-
sources both within and outside the notebook, and
draw shapes or figures. All of these tools are also
readily accessible in the iOS and Android mobile
versions. In addition, the ability to sync and share
notebooks across platforms and devices empowers
users with mobility and connectivity. The focus of
this article is OneNote’s central feature: its orga-
nizational structure. This article will explain how
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teachers can use this tool for instructional planning,
research, and professional development.

Instructional Planning

OneNote is structured simply and intuitively, like

a book or a website. Each level is only a click away,
and teachers can even cycle between their favorite
notebooks without the need to exit the application.
For each course 1 teach, 1 create a new notebook
with the course year and name as the filename (1
actually duplicate similar courses from prior terms
to save time). Within this course notebook (see
Figure 1) I have several sections including Course
Plan and Lessons. The Course Plan section contains
pages titled Course Outline and Class Schedule, and
the Lessons section has a page for each lesson of the
course, containing lesson plans, teaching notes, and
content: both actual files and links to outside sourc-
es. The section titled Student Information contains
data and notes on individual students, which has
proven useful for recordkeeping, lesson differentia-
tion, and disciplinary measures.

"N 130
°nA0L+#

Lesson #11: What's the problem?

Figure 1. Instructional Planning. This figure illus-
trates a configuration of OneNote for instructional
planning purposes.

Gathering content for lessons is a cinch using
the Insert tab on the ribbon. As shown in Figure 1,
content can be externally linked (such as the Pow-
erPoint file under the Materials heading), internally
linked (the “basic class materials” hyperlink under the
Materials heading connects to a page in the Course
Information section), or embedded straight into the
notebook (such as the video). One very useful feature
of embedded content is that when copying media or
text from a website onto a page in OneNote, the ob-
ject’s URL is automatically appended to the content
as an appropriately named caption. Furthermore,
content can be added straight from web browsers or
device cameras with OneNote extensions.
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Research

Keeping research projects organized can be chal-
lenging, and writing reports is even more so. Orga-
nizing with OneNote has allowed me to keep much
better track of progress through the different phases
of research. Possibly the most time-saving aspect of
OneNote is the ease in which data can be collected,
analyzed, and commented on by all members of
aresearch team, who can use OneNote to jointly
work on research or manuscripts. Collaboration is
made simple with the sharing button, which allows
you to add an author, share a link, or send copies of
notebooks.

Figure 2. Research & Collaboration. This figure
illustrates a configuration of OneNote for research
projects.

Figure 2 shows one of my notebooks set up for
a research project that 1 am currently conducting
with a colleague. The screenshot shows that some
content has been added by my colleague (flagged
with HK), and other content by me (unmarked here,
indicated with BK in my colleague’s version of the
notebook). Another helpful aspect of OneNote for
research is the ability to add tags, which can be cus-
tomized and used to mark tasks, unanswered ques-
tions, and important ideas. A beneficial extension
for MS Office users is that tasks marked in OneNote
can be displayed in Outlook with options for setting
notifications and reminders.

Professional Development

The first time 1 started using OneNote was to take
notes during a presentation at a conference. From
there my Professional Development Notebook (see
Figure 3) has blossomed into a complete archive of
every conference, training session, online course,
and webinar I have ever attended. This notebook
allows me to effortlessly disseminate relevant infor-
mation to my colleagues and administrators, either
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by sharing a page of notes on a particular presen-
tation, or by linking a page from this notebook to a
page in the aforementioned research notebook so
that my colleagues and 1 can both refer to it later.
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Figure 3. Professional Development. This figure
illustrates a configuration of OneNote for tracking
professional development.

In a separate but related notebook that I call my
Teaching Notebook, 1 have been steadily accumu-
lating a personal handbook for language teaching.
When 1 read an educational publication, | always
have this notebook open and ready to note down
new activity ideas, unfamiliar terms, and quotations
I might find useful in the future. Oftentimes 1 come
across a figure or a table that I'd like to retrieve in
the future, so 1 snap a picture of it. Within three
taps, 1 can have this image saved onto the page of
my choice in the notebook of my choice, and an
amazing function of OneNote allows any text with-
in that image to automatically become a searchable
part of the notebook.

Other Uses for OneNote

The examples provided above are by no means an

exhaustive list of the different ways one could use

OneNote to organize a professional environment,

nor have I mentioned all of the features that make
OneNote a must-have program for teachers. Some
other purposes 1 use notebooks for include:

o planning, drafting, and indexing my publica-
tions,

o planning my university’s annual conference, the
Sojo University Teaching & Learning Forum,
and

o keeping historical records of all my students.

Other beneficial features of OneNote include

add-ins and extensions developed for integration
with other productivity tools such as Chrome and

EndNote, official Microsoft templates streamlined
for class management (e.g. Class Notebooks), and
integration with learning management systems
such as Moodle.

Whether you're a neat freak like me, a disheveled
genius, or something in between, OneNote can
help organize personal and professional data. If you
would like to learn more about using OneNote for
your professional environment, consider attending
my TnT workshop on this topic at the JALT Interna-
tional Conference 2017 in Tsukuba.

Links

Class Notebook add-in for OneNote instructions:
<https://support.office.com/en-us/article/Class-
Notebook-add-in-for-OneNote-instructions-cd84fla6-
945e-48fb-8fd9-e338a3eeedaa’ui=en-US&rs=en-
US&ad=US&fromAR=1>

Introduction to the Class Notebook add-in for OneNote:
<https://blogs.office.com/2016/03/08 /introducing-
the-class-notebook-add-in-for-onenote-designed-and-
built-with-teachers/>

OneNote for Education video: <https://mva.microsoft.
com/en-US/training-courses/onenote-for-education-
13755?1=Hsh]JgYbWB_4305192797>

Editor's Note: This column has shared one of the many
tech tools available to help teachers organize their
personal and professional lives. Visit the Technology in
Teaching (TnT) workshops and the CALL SIG Forum at
JALT2017 in Tsukuba for more tips and tools to help
you keep your classes Wired!

West Tokyo JALT

Presents international JALT conference
speakers: Asian Scholar, Dr. Stefanie
Shamila Pillai and plenary speaker, Dr.
Gabriel Diaz Maggioli

JALT Members: free

Non-members: ¥1,000

Date: Saturday, November 11, 2017

Time: 13:00 — 17:00 (Dinner schedule &

details TBA)

e \enue: Tokyo Metropolitan Tama Library
2F, Seminar Room 2

e Address: 2-2-26 Izumi-cho, Kokubuniji-shi,

Tokyo, 185-8520

Head out to West Tokyo for an exciting

and enlightening event with these two

distinguished presenters from the JALT
International Conference Four Corners Tour.
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JALT PRAXIS] YOUNG LEARNERS

Mari Nakamura

answer them in this column.

Email: young-learners@jalt-publications.org

Building 21st Century Skills
in the Young Learners'’
Classroom (Part Two)

Kathleen Kampa
Charles Vilina

What We’ve Learned So Far

In our previous article, we introduced a concept
that is rapidly gaining prominence in young learn-
ers’ classrooms around the globe: Namely, creating
a classroom environment in which the 21st century
skills of critical thinking, creativity, collaboration, and
communication are effectively employed to develop
fluency in English.

We focused on Bloom’s Revised Taxonomy, which
lists the thinking skills that students use when
learning new content. We discussed the natural
progression of learning in this taxonomy: Beginning
with the lower-order skills of remembering and un-
derstanding content, then moving up to the high-
er-order skills of analyzing, evaluating, and creating
content. We argued that as students are challenged
to think more critically and creatively about the
world around them (using targeted and guided En-
glish as their means of expression), their motivation
and willingness to participate increase—along with
opportunities to build stronger language skills.

Finally, we discussed the benefits of collaboration
in the classroom, whereby students progress from
individual work, through pair work and group
work, and then ultimately to whole class discus-
sions. Throughout this collaborative process, target
language is reinforced along with the students’
confidence in speaking.

In this issue, we hope to elaborate further on this
powerful new methodology, with the intention
of providing specific and concrete ways in which
teachers can put it into practice in their own class-
rooms.

The Young Learners column provides language teachers of children and teenagers with advice and guidance
for making the most of their classes. Teachers with an interest in this field are also encouraged to submit articles
and ideas to the editor at the address below. We also welcome questions about teaching, and will endeavour to

The 21st Century Primary Classroom

Primary English teachers often remark that while
they understand the value and purpose of 21st cen-
tury skills in the English language classroom, these
skills are much harder to put into practice. This is
because the 21st century primary classroom is more
organic, more inquiry-based, and much more stu-
dent-centered. Teachers often find traditional class-
rooms to be easier to manage due to a very specific
class structure that has little variation: Desks facing
forward, with students sitting quietly and listening
to the teacher at the head of the class.

While a traditional class structure can be graded
highly for efficiency, it faces the prospect of low
student motivation and participation. Activities are
often limited to remembering and understanding
content, which may result in satisfactory test scores,
but do not really contribute to language fluency.
And when we speak of fluency, we are referring to
the students’ ability to use English meaningfully,
purposefully, and as a means to discover the world
around them.

So we would like to invite teachers to consider
a new environment-the 21st century classroom-
where the skills of critical thinking, creativity,
collaboration, and communication are the primary
focus of learning and the means through which
language fluency is built. Everything that contrib-
utes to self-exploration, inquiry, and discovery
is welcome in this classroom-analog resources,
digital resources, realia, and most importantly, our
students’ own prior knowledge and experience that
they contribute to the learning process.

Thinking Inquisitively

In the 21st century classroom, the teacher is less
of an authority and more of a facilitator as students
are motivated to ask questions and seek answers.
In fact, the 21st century teacher is a role model for
learning-demonstrating curiosity, inquisitiveness,
and a sense of wonder about the world. This spirit
of curiosity and wonder is found naturally within
children, but is often “taught out” of them in a tra-
ditional classroom. With time and patience, it can
be revived.
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So for our first concrete example, learn to be a
“wonderer.” As you introduce any new topic to your
students, model some “I wonder” questions:

o I wonder why most cookies are round. What other
foods are round?

o I wonder where rain comes from. Where does the
rain go?

o Iwonder how animals sleep. Do fish swim when
they sleep?

As the teacher models curiosity, students are
encouraged to ask their own questions. This may
require some language guidance from the teacher
as students search for the right words. By creat-
ing an atmosphere of inquiry, student curiosity is
strengthened. And as students ask questions, there
is a strong motivation for them to find answers-
and with those answers come opportunities to use
English meaningfully and memorably.

In any inquiry-based classroom, students use
their prior knowledge and experience to talk about
what they already know. If you ask, “What vehicles
use flashing lights?” students may be able to use
their prior knowledge. They may need guidance to
use the words fire engine, police car, or ambulance,
but their willingness to share their knowledge
provides an opportunity to learn these words in
English.

Thinking Critically

We like to think of critical thinking as “making
sense” of information. Beyond the simple compre-
hension of information, we want to challenge our
students to think more deeply about it. If we are
teaching topics such as animals, sports, vehicles, or
professions, we want students to process the infor-
mation to more fully understand and use it.

This can be done in many ways. Students can
compare and contrast items within a group-with
animals, for example, we can create a Venn diagram
for carnivores and herbivores, with omnivores
overlapping in the middle. We can list those same
animals in a specific order based on criteria such as
their size, their populations, or their risk of ex-
tinction. We can categorize animals based on the
biomes they live in, their vertebrate class (mammal,
reptile, amphibian, etc.), or for younger learners, the
number of legs they have.

Let’s consider some critical thinking tasks for the
topic professions:

e compare/contrast: working inside, working
outside, both;

o list: by level of danger, by income earned;

The Language Teacher e JALT Praxis: Young Learners

o categorize: by education required (high school,
college, graduate school, doctorate, trade
school).

Students can also compare and contrast stories in
class. Consider the classic fairy tales Snow White and
Cinderella. How are the two stories similar? How are
they different?

Students respond well to questions that stimulate
critical thinking-questions that challenge them to
come up with answers beyond simple comprehen-
sion. These questions can be especially effective
if students work together in pairs or small groups.
For example:

A. What is good about having a dog for a pet? What is
good about having a cat for a pet?

B. Ifyou could choose only one form of transportation
to use for the next week, what would it be?

C. What four items would you put in a time capsule to
represent 2017 Why?

As students work together to answer these
questions, teachers supply the language prompts
they may need to communicate effectively. These
prompts depend on the level of the students, the
target language they are learning, and the additional
language (words, phrases) they may need to com-
municate their ideas in English.

What makes these tasks effective is that students
are motivated to come up with answers, and to
share those answers with fellow students. As the
activity progresses from pair work to group work to
a whole class activity, their confidence in speaking
increases.

Thinking Creatively

We like to think of creativity as the art of making
the world malleable, like a ball of clay. Creative
activities challenge students to take what they know
and to make something new out of it. Creative
activities often elicit joy, humor, and a bit of class-
room magic by making new connections.

One aspect of creativity is the ability to gener-
ate ideas. Brainstorming is a simple task that gets
students’ creative ideas flowing. You might begin
like this:

Step One:

Students brainstorm alone: By yourself, draw pic-
tures or make a list of things that are all yellow.

Give students only a few minutes to do this.
(Other words that could be used for this activity
include square, bumpy, round, purple, smelly, tiny,
old, bouncy, etc.).
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Step Two:

Students pair up to discuss and compare their two
lists of ideas. Ideas that have been thought of by
both of the students are circled. If either of the stu-
dents has a unique idea, he or she draws a star next
to it. Students should have only a few minutes to
discuss which ideas are similar and different.

Step Three:

Gather the entire class together to make a “class list”
of all the things that are yellow. Students take turns
calling out one word to add to the class list. As a
word is called out, any other students in class with
the same word should raise their hands, and then
cross that word out on their own list. 1f any student
in class calls out a word that no one else in the class
has written, he or she can draw a second star beside
that word. How many words did you think of that
were unique? As students participate in activities like
this, they are challenged to go beyond the common
ideas associated with the topic.

Step Four:

Form groups of three students. Each student choos-
es two words from the class list. As a group, they
connect these six words to create something new,
such as a yellow story, yellow song, yellow poem, or
yellow picture.

Another aspect of creativity involves making con-
nections. The Japanese game Shiritori challenges
students to connect the ending sound of one word
with the beginning sound of a new word. This could
also be done with English words.

You can help students connect ideas in many dif-
ferent ways. Use picture or word cards for support.
A student turns over the first card and names it (for
example, bus). The next student says a word that
connects with bus, such as driver. The next student
says a word that connects with driver, such as uni-
form. If the next student cannot think of any new
connecting words, a new card is turned over and
the game begins again.

Creative activities will vary widely depending on
our young learners’ ages and abilities, the topic to
be taught, and the target language we wish to teach
in the process.

Working Collaboratively

Throughout the process of critical and creative
thinking, we encourage students to work togeth-
er. Many 21st century classrooms arrange student

The Language Teacher e JALT Praxis: Young Learners

desks into groups of four. In this way, pairs of
students can work together side-by-side (or face-to-
face), then work together as a group of four stu-
dents. Later, they can face the teacher at the front
of the class for a whole-class discussion.

Is English always being used by the students
throughout the collaborative process? Most likely,
no. As students explore information more criti-
cally and creatively, they may need the benefit of
discussing ideas in their own language. However,
the teacher’s role is to encourage students to use
as much English as possible among themselves, to
give support if students need words or phrases in
English, and to help prepare them to explain their
ideas in English when they present them to the
whole class. This might be in the form of models or
prompts in English, written on worksheets or on
the whiteboard for everyone to see.

The stronger students can also assist those in the
group who need more language support. This can
strengthen the language skills among all students in
a differentiated classroom.

Teachers need to know that the process of mov-
ing student dialogue (in pairs, groups, or whole-
class) from L1 to L2 is a slow but steady one. Re-
member that students have a strong motivation to
communicate their ideas when they think critically
and creatively. As English words and phrases begin
to replace native words and phrases, real learning
can take place-and in time, fluency in the second
language.

Communicating Fluently

This brings us to our own ideas about fluency. As
we mentioned before, we view fluency as the ability
of a student to use English meaningfully to share
thoughts and ideas. This does not mean perfec-
tion in vocabulary or grammar, but rather that the
focus is on communication with others. English
then moves from being an academic subject (to be
learned, tested, and sometimes forgotten) to a life
skill (to be used as a natural means of communica-
tion throughout one’s life).

We are convinced that the 21st century approach
to learning English is highly motivating, challeng-
ing students to think critically and creatively while
working together. This approach has the opportu-
nity to create memorable experiences and lasting
relationships in the classroom. English becomes
a powerful tool for students to fully participate in
the wider world around them-to ask questions, to
seek answers, and to define who they are as global
citizens.
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JALT PRAXIS] BOOK REVIEWS

Robert Taferner

This month’s column features Regan Tyndall’s review of
Research & Write: Essential Skills for Academic Writing
and Daniel Newbury’s evaluation of Unlock Listening &
Speaking Skills 2.

Research & Write: Essential
Skills for Academic Writing

[Boon, Andy. Tokyo: Macmillan Language-
house, 2015. pp. 103. ¥2,500. ISBN: 978-4-
7773-6516-6.]

Reviewed by Regan Tyndall, Asia University

esearch & Write: Essential [
R Skills for Academic Writing

is a content-based EFL
textbook that guides students
through basic research and
writing skills for paragraph and
short-essay compositions. It is
designed for Japanese university
students of low-intermediate to
intermediate levels.

Research&Write

Essential Skills for Academic Writing

Based on my experience, there is a need for a
textbook such as this in Japan universities for a
variety of reasons. It has been noted (Canning,
2009) that when we ask our students to do research,
they often return with a quotation from Wikipe-
dia copied and pasted onto the page. Rarely are
research skills attempted for courses with English
learners in the 400-500 TOEIC score range, and
yet these skills have been found effective even
with low-intermediate learners. Blackstone, Spiri,
Hoskins, and Johnson (2006) note that research
projects not only develop language skills but also
relevant academic skills involving critical thinking.
In addition, research allows students to “synthesize
and apply information within their own writing
and speaking activities” (Blackstone et al., 2000, p.
604). The content-and-integrated-learning (CLIL)
course for which 1 used and assigned this textbook
was delivered to low-intermediate and intermedi-
ate-level freshmen and sophomores, and focused

If you are interested in writing a book review, please consult the list of materials available for review in the Recently
Received column, or consider suggesting an alternative book that would be helpful to our membership.

Email: reviews@jalt-publications.org ® Web: http://jalt-publications.org/tlt/departments/book-reviews

on both writing and speaking skills. Course aims in-
cluded learning and practicing basic research while
progressing from paragraph-practice to a longer re-
search essay. My own students, with TOEIC scores
as low as 500, had no difficulty at all understanding
the material presented in the textbook.

Research & Write’s units have simple and clear
methods of instruction that progress from con-
tent-knowledge into student-centered practice. They
are further scaffolded through each unit’s three-step
approach of first collecting data, then analyzing it,
and finally writing it up. Also helpful is that most
of the suggested lessons can progress quickly from
teacher-fronted to student-centered activities. In
addition, each of the chosen research and writing
topics builds upon the previous ones. This point
is underlined by each chapter’s checklist of points
that encourages students to ensure that they have
incorporated each new skill into their latest com-
position. Because of the simple design of these
units, teachers should have no difficulty adapting
or altering the suggested activities to suit their own
classroom needs. Several of the data-collection and
writing task activities can be assigned for homework.

Research & Write’s topics are highly appropri-
ate—indeed, targeted—for university students in
Japan. Topics include smartphones, train behavior
in Tokyo, and first-period university classes. Some of
the suggested activities lend themselves to pair work
or to a series of one-to-one interactions in individ-
ual interviews. Research & Write makes suggested
use of the Internet and other technologies. It gives
key suggestions for data gathering—especially for
primary data—using free social media tools such as
Survey Monkey and Facebook. Voice recorders and
video cameras are suggested for interviewing and,
later, for transcribing interview data. The textbook
also briefly addresses the issue of Internet-based data
gathering. For example, it warns students of the risks
of using Wikipedia’s main texts as research sources
and instead suggests using its End Reference lists and
recommended secondary data sources.

Research & Write, in itself, is not particularly gen-
erative, and is unlikely to stimulate intense discus-
sion and debate or to inspire ambitious research
topics. It is a standalone text, not supported by a
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Teacher’s manual or other materials. Only the “Dear
Student” letter of introduction is translated into
Japanese. There is no glossary, but the book itself
uses simple language. When an unfamiliar term
does appear (e.g., secondary data, direct quotations)
its meaning is defined. However, supplementary
materials are probably required if an instructor

is intent on providing a broad range of writing
approaches and topics, as in a more standard in-
troductory writing course. | used about 75% of the
units in the textbook, including all those relating
specifically to research, whereas 1 considered the
basic writing-content chapters (Topic Sentences,
Supporting Sentences, Concluding Sentences, The
Argumentative Essay) as supplements to the more
detailed information that I supplied, sometimes via
other textual resources, to students. Nevertheless,
this textbook distinguishes itself in that its main
purpose is to allow low-intermediate level students
a foothold into conducting research in English, and
in this it succeeds admirably. In short, Research &
Write is a very plainly and clearly presented class-
room-research tool, but should not be confused for
a broader process writing textbook.

Research & Write allows teachers of low-inter-
mediate level students to incorporate research
skills into the classroom. In so doing, the textbook
contributes greatly to the Japan-based range of EFL
writing textbooks.

References

Blackstone, B., Spiri, J., Hoskins, C. & Johnson, 1. (2000).
Student-generated research in the university EAP class-
room. In K. Bradford-Watts, C. Ikeguchi, & M. Swanson
(Eds.), JALT2005 Conference Proceedings. Tokyo: JALT.

Canning, C. (2009). Basic research skills for EFL students.
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Unlock Listening &
Speaking Skills 2

[Stephanie Dimond-Bayir. Cambridge:
Cambridge University Press, 2014. pp. 223.
¥3,240. ISBN: 978-1-107-68232-0.]
Reviewed by Daniel Newbury, Fuji
University

el English for General Academic Purposes
(EGAP) series providing a robust solution for
teachers aiming to develop their students’ critical

U nlock Speaking and Listening is a four-lev-

The Language Teacher ® JALT Praxis: Book Reviews

literacy, the combination of
language and cognitive skills
necessary for academic success
(Hyland, 2009; Scarcella, 2003). |
The text methodically addresses =
receptive and productive skills,
providing activities designed to
develop learners’ command of
phonetic, lexical, and syntactic
forms as well as skills needed for
academic environments, such as
giving presentations and participating in lectures and
debates. Throughout the book, the units generally
move progressively from receptive to productive
activities. Setting the stage for the final speaking task,
the Critical Thinking section’s activities are mapped
to Bloom’s Taxonomy, a widely-used framework

that describes activities in terms of the skills they

are meant to develop (Loose, 2011). 1 felt this section
helped link the final Speaking section to real-world
speaking goals. The series adheres closely to the
Common European Framework of Reference for
Languages (CEFR) standards, as documented on the
publisher’s website.

The choice of targeted language structures and
vocabulary is supported by the proprietary Cam-
bridge Learner Corpus and English Vocabulary
Profile. Each of the book’s 10 units explore language
through broad topics, for example, places, educa-
tion, and business. This generality ensures students
can readily associate with each of the themes and
thus focus on language learning (Nunan, 2005).
Each unit is headed by a documentary-style video
with an average length of 3.5 minutes. These videos
have a practical, educational quality and seem to
keep the students’ attention well in class. Subtitling
was unnecessary for my classes, but is available on
the DVD version for classes needing extra support
(King, 2002).

The units’ two main listening texts are adapted
from situations found in Western university envi-
ronments, and are well-sculpted to suit the tar-
geted skill level. Listening 1 includes activities that
focus on features of naturally spoken English, such
as intonation and connected speech. Listening 2
employs the same themes as Listening 1, but focuses
on language that learners will use in the units’ main
speaking activities. The texts are in British English,
providing a possible additional benefit of exposing
students to multiple dialects for classes taught by an
American-English speaking instructor. Although the
texts are scripted, 1 felt that they represented the
target language well, and the accompanying activi-
ties for developing specific listening skills and sub-
skills are well-conceived. However, they are gen-
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erally long, which may be challenging for students
at the end of a 90-minute lesson. To address this, 1
sometimes had students do the listening exercises
for homework so that they could work at their own
speed and listen multiple times when needed.

A major component of the series is the learning
management system (LMS). This provides learners
with online access to the book’s audio and video
components outside of class. The exercises provid-
ed in the LMS segue well with those in the books,
and are automatically graded by the online system.
Feedback from colleagues using books from the
Unlock series suggests the LMS facilities have been
employed to varying degrees and purposes. One
teacher used these exercises as a way for learners to
self-assess before starting the book content. Anoth-
er teacher found that the LMS did not fit with their
classroom and so did not use it. Teachers with even
a little technical savvy should find the LMS useful
and relatively easy to set up, and the publisher pro-
vides good email support for those who encounter
problems.

The Language Development section provides
instruction focused on grammar and vocabulary
building. Of these, the vocabulary activities target-
ing collocations were the most useful. Overall, this
section could be better integrated with the rest of
the book, as it was sometimes difficult to link the
content here with the listening activities it was
meant to support. In the student questionnaire, one
student commented about wanting more detailed
explanations of the content. 1 usually had the stu-
dents complete the Language Development section
for homework.

The Critical Thinking section draws on the units’
target language and provides activities in which
learners categorize, evaluate, and create informa-
tion in preparation for the final speaking activity. It
often includes a model exercise based on the speak-
ing activity but using different input. This supports
the students and gives them confidence when
approaching the final task. A visualization tool was
provided and seemed to be very helpful for learners
to organize their ideas and information. Although
the final speaking tasks often resembled presen-
tation or collaboration activities found in other
textbooks, I was impressed by how the Critical
Thinking section fostered language production in a
catalytic way. Other students that responded to my
questionnaire also rated this section very favorably.

Overall, this series is a practical and highly
effective option for teachers who want an easy-to-
use book focused on the development of academic
English.

The Language Teacher ® JALT Praxis: Book Reviews
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A list of texts and resource ma-
terials for language teachers
available for book reviews in TLT
and JALT Journal. Publishers
are invited to submit complete
sets of materials to the column

3 editors at the Publishers’ Re-
view Copies Liaison address listed on the Staff page on the
inside cover of TLT.

Recently Received Online

An up-to-date index of books available for review can be
found at <http://jalt-publications.org/tlt/departments/
recently-received>.

* = new listing; ! = final notice — Final notice items will be
removed Sept 30. Please make queries by email to the ap-
propriate JALT Publications contact.

Books for Students (reviewed in TLT)
Contact: Julie Kimura — pub-review@jalt-publications.org

Exchange Views! — Yukishige, M., Onabe, T., Akao, M., Nom-
mensen, C., & Nishiyama, F. Tokyo: Sanshusha, 2017. [7-unit
(2 parts each) discussion course using a flipped learning
approach incl. teacher’s manual and downloadable audio].

How to Test Speaking Skills: A Quick Start Guide — Talandis,
J., Jr. Tokyo: Alma Publishing, 2017. [A discussion of in-class
oral testing techniques for EFL classes in Japan; also avail-
able in French].

* Inspire — Hartmann, P, Douglas, N., & Boon, A. Boston, MA:
Cengage Learning, 2014. [3-level speaking and listening
course incl. online student and instructor resources].

* Intercultural Communication for English Language Learn-
ers in Japan — McConachy, T., Furuya, S., & Sakurai, C.
Tokyo: Nan'un-do, 2017. [13-unit reading centered course
in international communication incl. teacher's manual and
student and classroom audio CD].
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* Journeys: Communication for the Future — Ano, K., Ueda,
N., Toyama, M., Toshima, M., & Haedrich, K. Tokyo: Asahi
Press, 2017. [15-unit 4-skills course incl. teaching manual,
web and classroom audio].

* Listening Steps — Yoneyama, A., & Wells, L. Tokyo: Kinse-
ido, 2017. [15-unit listening course incl. teacher’s manual,
online videos, and classroom audio CD].

* New Ways in Teaching with Music — Arnold, J. L., & Herrick,
E. (Eds.). Alexandria, VA: TESOL Press, 2017. [A collection
of lessons using music incl. 101 activities for various skills
and levels].

I'NTV News24 English — Tsuda, A., Kinshi, K., & MacDonald,
K. Tokyo: Eihosha Publishing, 2017. [15-unit 4-skills course
based on news articles and video clips incl. student book
DVD and teacher's manual].

Our Times, Our Lives, Our Movies — Tabolt, J., & Morina-
ga, K. Tokyo: Kinseido, 2017. [15-unit reading course using
Hollywood films incl. teacher’s manual and downloadable
audio].

Outcomes (2nd Edition) — Deller, H., & Walkley, A. Tokyo:
Cengage Learning, 2017. [5-level four-skills course incl.
student DVD, workbook, teacher’s book, interactive white-
board DVD, Examview®, and online resources].

* Reading for the Real World (3rd edition) — Malarcher, C.,
Janzen, A., Worcester, A., & Anderson, P. Tokyo: Compass
Publishing, 2015. [4-level academic reading series designed
for high school and university students incl. teacher’s man-
ual, free app and website worksheets and tests, and down-
loadable audio].
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Smart Writing: Active Approach to Paragraph Writing — Na-
kaya, M., Yoshihara, M., & Fallon, R. Tokyo: Seibido, 2017.
[14-unit beginner-level writing course incl. classroom CD
and teaching manuall.

I Speak It Up — Veenstra, J., & Romanko, R. Tokyo: Sanshusha
Publishing, 2017. [15-unit speaking course based on tasks
incl. student audio CD, downloadable teacher's manual,
and classroom audio mp3s].

* VOA News Plus — Yasunami, S., & Lavin, R. L. Tokyo, Sei-
bido, 2016. [15-unit writing, listening, and speaking course
incl. teacher's manual, classroom audio and video, and on-
line English Central access].

* Vocabulary for Economics, Management, and International
Business — Racine, J. P, & Nakanishi, T. Tokyo, Nan'un-do,
2016. [10-unit course using corpus-driven vocabulary incl.
quizzes and vocabulary notebook].

Books for Teachers (reviewed in JALT Journal) _
Contact: Greg Rouault — jj-reviews@jalt-publications.org
Researching Across Languages and Cultures: A Guide to Do-

ing Research Interculturally — Robinson-Pant, A. & Wolf, A.
Oxon, England: Routledge, 2017.

Reflecting on Critical Incidents in Language Education: 40 Di-
lemmas for Novice TESOL Professionals — Farrell, T. S. C.
& Baecher, L. London, England: Bloomsbury, 2017.

JALT PRAXIS] TEACHING ASSISTANCE

David McMurray

Email: teach-assist@jalt-publications.org

Previous essays in this column have focused on the
contributions that team teachers, assistant language
teachers, teaching assistants, and student assistants
can make to teaching foreign languages and to de-
veloping workplace communication skills in the class-
room. This issue’s Teaching Assistance introduces com-
pany top managers, the senior-level executives within a
firm, who provide opportunities to university language
majors to improve their communication skills during
practical training internships. Internships are offered
by an employer to potential employees, called interns,
who agree to work at a firm for a fixed, limited period
of time. Interns are usually undergraduates, and most
internships last between a few hours and 12 months.
The student trainees work in these organizations, often
without pay, in order to gain work experience and satis-
fy requirements for an academic qualification.

Graduate students and teaching assistants are invited to submit compositions in the form of a speech, appeal,
memoir, essay, conference review, or interview on the policy and practice of language education. Master’s and
doctoral thesis supervisors are also welcome to contribute or encourage their students to join this vibrant de-
bate. Grounded in the author’s reading, practicum, or empirical research, contributions are expected to share an
impassioned presentation of opinions in 1,000 words or less. Teaching Assistance is not a peer-reviewed column.

When Top Managers
Become Teaching Assistants
David McMurray

The International University of Kagoshima

enior managers are sometimes called upon to

give practical training to university language

majors. Although higher level managers can be
invited to give guest lectures in the classroom, the
main advantage of these specialist trainers is that
they can open the doors to actual working environ-
ments. These are places that language teachers can’t
readily emulate in university classrooms.
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In Japan, university administrators and teaching
faculty can provide students with a diverse range
of internship programs to choose from. Commu-
nity-oriented domestic internships can be as short
as a one-day stint following a top manager around
a local company. A popular three-day internship,
referred to as “carrying the president’s briefcase” is
really just a step up from some city-organized pro-
grams that encourage elementary school students
to visit their fathers or mothers at the workplace.

Most interns in Japan are not paid, but students re-
ceive credits toward their degrees. In undergraduate
programs requiring 124 credits of study, internship
credits can reach 12 credits or 10% of the total re-
quirements. The on-the-job training students receive
from a company employee can’t really be matched by
in-class and on-campus instruction from a teacher.
Curricula for most medical positions, including nurs-
ing degrees, require extensive internship. Veterinary
programs can require several months of training on
farms and clinics operating in the same prefecture as
the university. Teacher education programs require
a minimum of a two to four week practicum at the
same elementary, junior, or senior high school in
which the student studied. Increasingly, business,
arts, and humanities programs are requiring students
to do fieldwork and take internship courses in a
wide variety of companies. Even music majors intern
as entertainers in hotels, resorts, and at weddings.
The types of companies that offer opportunities to
students can literally be listed alphabetically from A:
airports; B: banks; C: courts; to Z: zoos.

Typically, universities organize two-week unpaid
internship programs during the summer at compa-
nies in Japan, but some students take the challenge
of university-arranged overseas internships for up
to one year. This arrangement is also often popular
with foreign students as it allows them to return
to their home countries to get work experience at
the same time as getting credits for their degree
program in Japan. Depending on country visa reg-
ulations, salaries in the form of living expenses are
sometimes paid in addition to housing and overseas
flight subsidies and other cost reimbursements.

For the past six years | have accompanied univer-
sity students when they participated in internship
programs in Taiwan and Korea. These programs run
most smoothly when I'm accompanied by a teach-
ing assistant to help accomplish the tasks of helping
between 12 and 20 undergraduate students to find
their workplace and make introductions, as well
as motivating and coaching students who need to
make final presentations to company staff.

These internships allow students training to
become language teachers to work with language

The Language Teacher e JALT Praxis: Teaching Assistance

learners in various real-world settings. For exam-
ple, Japanese students can go to Taipei to teach in a
Japanese language school or Chinese students can go
to Dalian to teach in English language schools. The
interns can apply the pedagogical concepts and the-
ories they have studied in actual teaching situations.
Applying JSL and TESOL basic training coursework
in real-world situations can develop students’ confi-
dence and satisfaction in teaching languages.

)
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Figure 1. CEO (center) giving a book company tour
to interns from Japan.

Trainees who major in education on postgraduate
degree programs are eligible to assist teaching staff
during lectures. Trainees in undergraduate degree
programs are invited to interact with students
during chat sessions and support lessons on cultural
exchange.

Publishing houses in Taiwan also offer excellent
internships. Most schemes last for two to eight con-
secutive weeks over the summer period, providing
the opportunity for those interested in a career
in publishing or business administration to gain
valuable insights into the industry. Students can get
intern positions in sales, editing, or production.

L

This past summer a group of students were given
guidance to edit, publish, and print their own small
book in the English language. On the very first
day, interns had breakfast with the chief executive
officer, who later guided them on a tour of the pub-
lishing facilities (Figure 1). They visited customers
and bookstores on university campuses. As authors
visited the publishing house, the interns said they
got to meet and interact with very interesting peo-
ple from around the world.

At a major language school and software produc-
tion company other students had the opportunity
to design applications for use on smart phones. On
their final day the interns made a professional pre-
sentation together with the company CEO (Figure
2), who later provided a detailed evaluation of the
students’ performance.
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Figure 2. CEO (left) of a software firm co-presents
with intern and supervisor.

The Language Teacher ® JALT Praxis: Teaching Assistance

These interns came back to their regular class-
room environment with lots of questions and new
challenges for their teachers. I find that interns who
successfully complete overseas programs generally
return to my classroom with a better understand-
ing of the career path they want to follow. And this
enlightenment leads them to set new goals for im-
proving their language and communication skills.

JALT PRAXIS] WRITERS' WORKSHOP

Writers’ Workshop is written on a collaborative basis with the members of the Peer Support
Group (PSG). In each column, topics are shared that provide advice and support for novice
writers, experienced writers, or nearly anyone who is looking to write for academic purposes.
If you would like to inquire about submitting a paper for review, or are interested in joining the
PSG team, please contact us using the following information.

Email: peergroup@jalt-publications.org  Web: http://jalt-publications.org/psg

Presenting Statistics in
Tables

David Ockert

Toyo University

ent statistical results in table format in a paper

for submission to a peer-reviewed journal. The
tables included were produced by the author and
appeared in previously published papers. They are
properly cited in the text and appear in the referenc-
es as they would in an actual manuscript for submis-
sion to a peer-reviewed journal. Therefore, the styles
of the three tables are different for each journal, and
the reader should keep this in mind when reading
and scrutinizing them.

T his article was written to explain how to pres-

For example, Table 1, which appeared in The jour-
nal of Second Language Teaching & Research (Ockert,
2015a), represents a common format. The table num-
ber is followed by a period, then the table heading
in italics. Notice, however, that only the first word is
capitalized. Also, there are only three horizontal lines
and no vertical lines, to minimize the amount of ink
used (Hudson, 2015). Please note that FLAs stands for
foreign language activities, and WTC is the acronym
for willingness to communicate.

All research studies should include the descrip-
tive statistics. The mean score (the average of all
scores) is represented by a capital M in italics, and
is followed by the standard deviation, represented
by capital SD, in italics. Correlations are reported
to three decimal places, and notice that there is no
‘0’ before the full stop. Why? Because correlations
cannot be ‘1.0’ or more. If they were, the items
would be identical. Below the table the word Note is
italicized, and the P (probability) value is indicated
with an asterisk. There is also a space before and
after the ‘<’ sign.

On the other hand, Table 2, from Selected Pa-
pers from the 2016 PAC Conference (Ockert, 2010),
follows a different format, and presents the pre-
and post-data of an experiment involving Skype
exchanges. The table number appears above the
heading and is in all caps, and both are centered and
in bold font. Also, the content words in the table
heading are capitalized. Notice, however, that Table
2 has two sub-headers (Before Skype & After Skype),
which are both underlined. This is because each
appears within the standard three horizontal line
format, and each covers two data columns. Finally,
as Table 2 compares the results of an educational
intervention, it should show whether or not the
statistical significant differences between the two
groups’ means are meaningful (Brown, 2012). To do
this, the effect size is reported, as well as the statisti-
cal power (Soper, 2016b).
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As can be seen, statistically significant differ-
ences exist between four of the six items. There-
fore, further analysis is performed to compare the
statistically significant differences between the
mean scores for the students before and after the
intervention, by calculating the effect sizes using
Cohen’s d (Cohen, 1992a; Soper, 2016a). Notice the
‘0’ before the full stop for the effect size data. This is
because an effect size can be greater than 1.0, which
indicates that the mean of one group is 1.0 standard
deviations higher than that of the other group.

For reference, the effect size analysis compares
the statistically significant differences between the
mean scores for the positive self-review (PSR) and
the non-PSR students after the intervention. Cohen
has provided suggestions about what constitutes
a small or large effect for the difference in means
between two groups, for example, as a result of an
intervention (in Field, 2009):

e d=0.20 (small effect): A 0.2 SD between the
means of the two groups.

e d=0.50 (medium effect): A 0.5 SD between the
means of the two groups.

d =0.80 (large effect): A 0.8 SD difference be-
tween the means of the two groups.

An additional method of explaining the data can
be demonstrated by calculating the ‘statistical pow-
er’ of the experiment’s results. Statistical power is
a method of assigning a numerical value which indi-
cates the probability that a study will consistently
obtain a statistically significant effect. For example,
a statistical power of .80 means that a study is likely
to produce a statistically significant effect in the re-
sults 8 out of 10 times when repeated. As statistical
power can’t reach 1.0, no number appears before the
period. The PPC effect sizes and statistical power

Table 1. Pearson correlations coefficients of the survey results

M SD Conf to Desire to .
Comm  Travel Abroad  FLAs Motiv. ~ WTC
Confidence to Communicate  2.62 1.30
Desire to Travel Abroad 2.85 1.27 .603*
FLAs 3.81 1.46 491% .534*
Motivation 3.10 1.28 .653% S72% 701%
WTC 2.99 122 .633% .526% 704% .813%
International Posture 2.87 133 .504* .510% .610%* 752% 721%
Note. *p < 0.01 level (2-tailed)
From “A correlation analysis of tech-based English activities and Japanese elementary student affective variables,” by D.
Ockert, 2015, The Journal of Second Language Teaching & Research, 4, p. 103. CC BY 3.0.
TABLE 2
The M, SD Before and After the Intervention, Effect Sizes, and Statistical Power (n = 29)
Before Skype After Skype Mean Difference  Effect Size  Stat Power
Instrument Items M SD M SD
FL Activities 3.14 1.70 4.10 1.16 0.96+* 0.83 77
International Posture 331 1.84 448 110 1.17%% 1.06 95
Motivation 317 1.70 4.10 1.16 0.93%* 0.80 74
Desire to travel 4.45 177 5.07 114 0.62% 0.54 .65

Note. **p < .01; *p < .05

Adapted from “Technology-enhanced language learning: Motivation and the brain,” by D. Ockert, 2016, Selected Papers
from the 2016 PAC & the 25" Anniversary International Symposium on English Teaching, p. 449. Copyright 2016 by the

English Teachers’ Association-Republic of China.
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(Cohen, 1992b; Soper, 2016b) of the results are also
provided in Table 2.

Table 3 shows the results from a principal
component analysis (PCA) from an article which
appeared in the OnCUE Journal (Ockert, 2015b). As
can be seen, the formatting for Table 3 is different
from that of the first two tables presented. Of the
three tables presented in this column, Table 3 is the
closest to APA formatting conventions. The table
number is not followed by a period, and includes
the table heading on a separate line below. The ta-
ble designation comes above the heading and is not
italicized. The heading is italicized with the content
words capitalized, and both lines are aligned to the
left. Also, notice there is no use of a period.

Should the data be presented with two or three
digits to the right beyond the decimal point? This de-
pends on the data in question and any ‘cut-off’ points
for decision-making. For example, in Table 3 in the
second column, Factor 2 Active Pair / Team work, the
data for item 6, Grammar drills / practice, is 0.399.
For this data presentation, the cut-off point is ‘4’ for
inclusion in a factor group, so this is very meaningful
as it informs the reader that this specific item is just
under the threshold of inclusion in Factor 2.

When using SPSS for the analysis, it is quite easy
to present PCA results in table format—just use
copy and paste. Also, be sure to include all of the re-
sults for all of the items, not only those that appear
in a specific component / factor. Doing so allows
the reader to compare the data across all three fac-
tors, as in Table 3.

This short article on presenting statistics is a brief
look at what in reality can be a detailed and inten-
sive topic. That being said, it is hoped that the in-
formation presented herein will be of use in helping
readers format their papers for inclusion in future
JALT—and other—publications. Good luck!

The Language Teacher o JALT Praxis: The Writers’ Workshop
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Table 3
Results of Principal Components Analysis of the 12 Activities for all of the Students (N = 220)
Factor 1 Factor 2 Factor 3
Item number and name Traditional Active Pair / Brains
Activities Team work
1. Lecture (Listen to the teacher and stay in my seat) 0.726 0.157 0.030
2. Listening exercises (CD, tape or DVD) 0.621 -0.180 0.246
3. Dialogue / reading practice from the text 0.705 0.055 0.067
4. Writing exercises 0.664 0.171 0.134
5. Translation exercises 0.421 0.246 0.328
0.424 0.399 0.178

6. Grammar drills / practice

Note. Principal components analysis with Varimax rotation, with 49.321% total variance explained.

Adapted from “A placement level study: Do students enjoy traditional or communicative activities?” by D. Ockert, 2015,

The OnCUE Journal, 8(1), p. 22. In the public domain.
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w. 17
CUE: A Forum to Support

College and University
Educators in Japan

T he College and Univer-

sity Educators (CUE)

SIG was established in

1993 to provide JALT mem-

bers a place to voice their

opinions and present their

ideas. Since its inception, the

group has strived to provide

a voice for EFL postsecond-

ary teachers in Japan. The diversity of our officers,

the speakers at CUE events, and the educators who
write for and edit our publications, reflects the im-
portance we place on addressing the wide variety of
needs of our members. We have grown to be JALT’s
biggest SIG with a membership of 499 members.

CUE’s purpose is to provide a forum for address-
ing the specific needs of foreign language teachers
at the college and university level. CUE dissemi-
nates information about research related to teach-
ing at Japanese colleges and universities and serves
as a setting to exchange information and opinions
through presentation and publication opportuni-
ties. We support presenters and collaborate with
other JALT groups to provide professional develop-
ment and networking opportunities for the college
and university teaching community in Japan.

CUE Events

CUE holds two different conferences in alternating
years: the CUE ESP Symposium and the CUE SIG
conference. We also hold annual forums at the JALT

International Conference and the PanS1G Conference.

At the CUE SIG conference our members present
their research and teaching ideas in formal presen-
tations and poster sessions. The CUE ESP Sym-
posium, which has been held four times, features
plenaries and poster sessions by educators working
in the field of English for Specific Purposes.

Joél Laurier & Robert Morel

JALT currently has 26 Special Interest Groups (SIGs) available for members to join. This column
publishes an in-depth view of one SIG each issue, providing readers with a more complete picture
of the different SIGs within JALT. For information about SIG events, publications, and calls for
papers, please visit http://jalt.org main/groups.

Email: sig-focus@jalt-publications.org ® Web: http://jalt-publications.org/tlt/departments/sig-news
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The 2016 CUE SIG Conference, co-sponsored by
Osaka JALT Chapter, was held at Kindai university
in Osaka. The conference featured 38 short presen-
tations, 10 poster presentations, and plenary talks by
Laurence Anthony of Waseda University and Makoto
lkeda from Sophia University. The 2017 CUE ESP
Symposium, which was co-sponsored by the JALT Bi-
zCom SIG and Yokohama and Tokyo JALT Chapters,
was held at Keio University in Yokohama. It featured
plenary speeches by Masako Terui of Kindai Uni-
versity, Bertha Du-Babcock from City University of
Hong Kong, and Sue Starfield from the University of
New South Wales, as well as 24 poster presentations.
In 2018 CUE will hold its 25% anniversary conference,
which is tentatively scheduled for early September at
Rikkyo University in Tokyo.

The Teacher Development (TD) and CUE SIG
joint forum at the JALT International conference is
an annual event that features roundtable presen-
tations about classroom experiences and teacher
development. CUE’s forum at the PanSIG confer-
ence usually consists of four to five short presenta-
tions on classroom practices. These popular events
provide our members with an opportunity to share
their ideas and experiences in a less formal setting
than a typical conference presentation.

SIXVYd 1VF L
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CUE Publications

CUE has two publications. The biannual, peer-re-
viewed On CUE Journal is an academic journal fea-
turing research articles and discussion of curricula
and other activities of broad interest to the college
and university teaching community. The CUE Cir-
cular is a new quarterly publication featuring short
articles about teacher concerns, motivations, and
challenges, and practical teaching or learning-re-
lated topics. Submission information for the CUE
publications can be found on our website <http://
jaltcue.org>.

As you can see, CUE is a SIG that proudly sup-
ports a wide variety of voices across the college
and university teaching community in Japan. In
the coming months we will unveil our new grant
program, which will begin in 2018. We will offer
two annual grants: a Member Research Grant and
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a Member Support Conference Grant. The purpose
of these grants is to help CUE members who need
funding for research or conference related expens-
es. They will also offer an opportunity for recipients
to publish their research or a review in one of the
CUE publications. We encourage you to share your
ideas for improving our ability to serve the needs

[JALT FOCUS]

Malcolm Swanson

months prior to publication.

201 74F 52 mliE 2 B HE @ A
Notice of the Second 2017 JALT Ordinary
General Meeting (OGM)

HEF:20174E11H19H (H) / Date: November 19, 2017
(Sunday)

IR¢fi1: 17:40 - 18:40 / Time: 5:40 p.m. - 6:40 p.m.
B D <IZEBR S T TRV D<) HiR—)L300

Location: Convention Hall 300, Tsukuba Interna-
tional Congress Center “Epochal Tsukuba”

#% / Agenda:

o HIEHE FREN / Item 1. Appointment of
Chairperson

o AR HMBERES NEH / ltem 2. Determi-

nation of Signatories

o HE3SER BEZHER / Item 3. Result of Audi-
tor Election

o HABHZE TOMOEEFRIE /Item 4. Other
Important Issues

*10H AT, 2 BOERICGEROFM S ORTER
HADY D FEEA—IVTTENNWEZLET,
*An email containing details of the agenda and a
link to an individualized ballot will be sent to you in
late October.

EA=DBFILITREELILS, MMERZEDOHIEITHE
STHREZLTIZEN,

Fld, FEIFEFNEEE N (NPO) &L TOMINZ
ROBITHERHOT, W FE EORXBOEKICED
HUW (R0 25> T, IEUTHET 5 ENTEET,

FENYERTIE, REOFEKICAT TE RIS AT
LERESETHEZNWTSED, AMERFEEZL TV

The Language Teacher ® JALT Focus: SIG Focus

of college and university educators in Japan. Please
stop by our table at the JALT International Confer-
ence for a chat and more information about how
CUE can serve your professional development and
networking needs.

Wendy M. Gough
JALT CUE SIG Coordinator

NOTICES

This column serves to provide our membership with important information and notices regarding the organ-
isation. It also offers our national directors a means to communicate with all JALT members. Contributors are
requested to submit notices and announcements for JALT Notices by the 15th of the month, one and a half

Email: jalt-focus@jalt-publications.org ® Web: http://jalt-publications.org/tlt/departments/jalt-focus

ZET AREOHEELL THIRTIENTEET,

BFEEEBNTWLETH, THRETHIDIFESX
HLLSBBENLET.

When you receive this email, please follow the
instructions on how to complete the absentee bal-
lot. It is important for us to have a majority of JALT
members present at the OGM for it to be valid, and
holding a valid OGM is necessary for us to main-
tain our status as a nonprofit organization (NPO).
Fortunately, you can vote online by absentee ballot
and be counted present for the meeting, as per the
JALT Constitution.

Thank you very much for being a member of JALT
and for your continued support.

New JALT Associate Members

Xi’an Jiaotong-Liverpool University
B 3K Fl 4058 X 5

Xi’an Jiaotong-Liverpool University, Language
Centre o http://www.xjtlu.edu.cn

X{’an Jiaotong-Liverpool University (XJTLU) is the
largest international collaborative university in
China, and the Language Centre at XJTLU is quick-
ly becoming one of the most significant universi-
ty-level centres of its type globally. At present, the
centre has over 180 full-time teaching staff deliver-
ing English, Spanish and Chinese language courses,
as well as English for Academic Purposes (EAP)
teacher training, with more languages to be added
over the coming years. Located near to Shanghai in
the historic city of Suzhou, XJTLU offers the chance
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to experience Suzhou’s multiple UNESCO world
heritage sites first-hand, while also enjoying a high
standard of living in one of China’s most developed
regions.

Work with us

o English, Spanish and Chinese language teach-
ing positions available

o Competitive salaries and attractive benefit
packages

o Study with us

o Chinese language coursesEAP teacher training
courses

o English as a medium of instruction teacher train-
ing courses

More details: See http://www.xjtlu.edu.cn

PEGEBINT =V R ESiHEE Y —

P22 5858 N7 —)V K2 (XITLU) 13 H E E N R K O
BRIEFRFATY . PTHEET Y —IIBHITHEELT
B0, HEFARITHHAITBDDODOHVET,
BESHELY—ITI3HEA L 8 0 AL ENFREL, &
R ANRA Vife M HFRSREH AN — 22 /70— L
Zieft, SBRIVEOFHEI-—AERMETLTETT,
REFVT BT EE I 2R SRR T, ARINTHICFT A, &
ATEKMEZ B HERINTIE, TR A FUEERE KB
LD RN HRET,

HEFE

o JGERANA VB HIEER B B2 S

PR

. hEEI-Z

e English for Academic Purposes (EAP) B E#HHI—A
e English as a medium of instruction #XEHHI—A
FFA: http://www xjtlu.edu.cn

ESL Learning

|E ESL Learning

ESL Learning was established in 2016 to promote
Way To Go!, an effective ESL teaching and learning
strategy. The developer of the strategy and author
of the textbook, Cameron North, has been teach-
ing English at universities in Aichi, Japan for over
28 years. Coupled with extensive second language
studies in French and Japanese, Cameron truly be-
lieves in effective and supportive teaching method-
ologies.

Targeted for TOEIC levels 350-650, Way To Go! is a
guided speaking and listening practice textbook and
audio system that will effectively benefit both high

The Language Teacher ¢ JALT Focus: Notices

school and university students. Using challenging
yet attainable exercises, the textbook promotes a
supportive atmosphere and full participation in the
classroom. The complementary 12 hours of easy ac-
cess online audio allows students to effectively study
independently.

We hope you share our objective of promoting
an effective, supportive, attainable, and indepen-
dent study-oriented teaching strategy for students.
When you come to Tsukuba, please visit our booth
and join our presentation to more completely
understand how the Way To Go! textbook and audio
system can recognizably benefit your students.

ESL Learningl 3% RH/RESLOEE - FHE MK TH D
Way To Go! ZH#EiET 5 420164F5% 37, TOEIC350~650
Ty b @l KREFEITN RN D H A RAA
E—F 2V VAV TMBEATFANT v EF =T 4F
DAT Lo ROBNDDH LMV RE/R T 7YY 1 L&A
LIDTFANT v ZICEDYR—bDH 25 PR EREH
NOBMEREHE, BHRICT 7 ATEDE I F =T
AF THEHH THRMTZERIEN TR, FELIEDL
ERRRITT,

For further information
o http://WayToGoESL.com

o inf@waytogoesl.com

Express Publishing
http://www.expresspublishing.co.uk

Z N
Express Publishing

Express Publishing was established in 1988 with the
purpose of raising the standards of English language
teaching and is highly respected worldwide for pro-
ducing a wide variety of innovative teaching mate-
rials, including course books, grammar books, exam
materials, supplementary materials and readers, to
meet the needs of students and teachers alike. The
company has enjoyed steady, rapid growth with a
current list of over 3500 titles and sales in over 90
countries; Express Publishing is recognised as one
of the leading publishers worldwide.

Throughout the last 30 years of operation, we
have successfully managed to bridge the gap be-
tween technology and pedagogy and forge strategic
partnerships with various publishers all over the
world.

)
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JALT MEMBERSHIP INFORMATION

The Japan Association for Language
Teaching (JALT)

e A professional organization formed in 1976
- 1976FFICRIIENEA T F R

e Working to improve language learning and teach-
ing, particularly in a Japanese context
FEFDFBEHBEOR LZMEEEBNELTVET

e Almost 3,000 members in Japan and overseas
-EANTH 3,0008DRENNET

http://jalt.org

Annual International Conference

e 1,500 to 2,000 participants
- 1,500 052,000 0B MLET

e Hundreds of workshops and presentations

-EZRDT—U v TRRERDIDYET
e Publishers’ exhibition - BRR#tIC R 2HEMELHY £

e Job Information Centre
-BIER T A—HRITESNET

http://jalt.org/conference

JALT Publications

e The Language Teacher—our bimonthly publication
-BARGLEY

e JALT Journal—biannual research journal
-FEEITLEY

e JALT Postconference Publication
- FRERRROMERRRCREZRITLES

e SIG and chapter newsletters, anthologies, and con-
ference proceedings - DERIFFERE R PREBELRIR, 7>
VAV HARRHERCHRETHITLEYT

http://jalt-publications.org

JALT Community

Meetings and conferences sponsored by local chapters and
special interest groups (SIGs) are held throughout Japan.
Presentation and research areas include:

Bilingualism e CALL e College and university education e
Cooperative learning ® Gender awareness in language ed-
ucation @ Global issues in language education ® Japanese
as a second language ® Learner autonomy ® Pragmatics,
pronunciation, second language acquisition ® Teaching chil-
dren e Lifelong language learning  Testing and evaluation
® Materials development

XBRODBARBRICLZP R PHRRIIARS I THRME
TN UTORHF CORRPHRRENMTONE T, /N\(UHUX
L CALL, RENEEHE, HEFEH. Y102 —LBEFFE /00—
NIV, BAEHE. BENFE. EhH - HE - 55E5EE R
EFEFHE. DEEFHE. slREVl. BRE F

http://jalt.org/main/groups

JALT Partners

JALT cooperates with domestic and international partners,
including JALTIE L FOERNADFEREREL TOET):

e AJET—The Association for Japan Exchange and
Teaching

e |ATEFL—International Association of Teachers of
English as a Foreign Language

e JACET—the Japan Association of College English
Teachers

o PAC—the Pan Asian Conference consortium

e TESOL—Teachers of English to Speakers of Other
Languages

Membership Categories

All members receive annual subscriptions to The Language
Teacher and JALT Journal, and member discounts for
meetings and conferences. The Language Teacher®JALT
Journal EDERIMHA 1 ERIXTENE T, AR PARRICESIE
BTBINTEXTY,
* Regular —f%=5:¥13,000
e Studentrate (FULL-TIME students of
undergraduate/graduate universities and colleges
in Japan) 242 8ENOLBHIOAFEEAFERDFE
4):¥7,000
e Joint—for two persons sharing a mailing address,
one set of publications Y24 F =28 (BRI CERT
BEANBETRE L. JATERRIE 24 188):¥21,000
® Senior rate (people aged 65 and over) =72 8657
LLED7F):¥7,000
® Group (5 or more) ¥8,500/person—one set of publi-
cations for each five members )V —72E(52L &
SgRE L. JALTHIRRDIE 52T & 1T 1E8): 144 ¥8,500

http://jalt.org/main/membership

Information

For more information please consult our website
<http://jalt.org>, ask an officer at any JALT event,
or contact JALT's main office.

JALT Central Office
Urban Edge Building, 5th Floor, 1-37-9 Taito, Taito-ku,
Tokyo 110-0016 JAPAN
JALTEHE - T110-00168 RASERXAER1-37-9
T7—I\>TyIEIVSF
t: 03-3837-1630; f: 03-3837-1631; jco@jalt.org

Joining JALT
Use the attached furikae form at Post Offices
ONLY. When payment is made through a bank
using the furikae, the JALT Central Office receives
only a name and the cash amount that was trans-
ferred. The lack of information (mailing address,
chapter designation, etc.) prevents the JCO from
successfully processing your membership appli-
cation. Members are strongly encouraged to use
the secure online signup page located at https://
jalt.org/joining.




JALT PRAXIS] OLD GRAMMARIANS

affective stylistics—

The idea that one cannot consume and respond to
literature without having been influenced by previ-
ous responses to it. Not to be confused with stylized
affectedness, which is someone’s effort to develop
their own unique hyper-responses to surprising or
shocking news: “Well, roll me in butter and hang
me on a spit!”

bahuvrihi word-

A two-part synecdoche made of constituents of the
thing it is describing. Examples: “She’s old money”;
“Butterfingers!”; “Don’t be such a stuffed shirt!”;

“Your boyfriend’s a lowlife”; “My boring linguistics
teacher is basically just a walking bahuvrihi word.”

bathtub effect-

Remembering the beginnings and endings of words
but not the mildews.

cant-

Language used in a particular way by an in-group,
such that outsiders may look down both on the
usage and the group. Spelling “cant” without an
apostrophe in text messages is an example of cant.

dialectic-

An ancient argumentation process, with several
parts: thesis (e.g., “photography is not an art”);
antithesis (“yes it is, you nincompoop”); synthesis
(“photography may at times reach the level of art,
but your endless Facebook cat photos are a waste of
my browser’s memory cache”); and finally prosthesis
(“Wave that finger at me once more and you’'ll have
to pick your nose with a drumstick taped to your
wrist!”).

fossilization-

When aspects of language acquisition reach a
certain level and cease to progress any further; also,
the look on a language learner’s face upon realizing
they failed to understand a single word of what has
just been said to them.

hedge-

A word or phrase, such as “in my humble opinion”,
used to indicate the speaker’s hesitation to commit
fully to what they are saying. Abbreviated versions

of these (e.g. “IMHOQO?”) are called trimmed hedges.

Scott Gardner old-grammarians@jalt-publications.org

=, A Glossary of Linguistic/Literary
"M \\/ords You Don’t Need to Know

implicature-
What a speaker doesn’t say, but means anyway de-

spite not having said it. This is like innuendo, but
usually less naughty.

input hypothesis-

An assumption that meaningful input (language,
money, a three and a six), processed under the right
conditions, will achieve a favorable result (acquisi-
tion, a can of soda, two aces).

performative verb-

A verb that, in its utterance, performs the act it is
describing, as in promise, swear, or declare. These
can be difficult to distinguish from nonperformative
verbs, the kind that don’t actually achieve anything:
“l promise I'll do my homework, Mom, after just
one more game”; “Give me another chance, Baby,

I swear I'll make it up to you”; or “No sir, I have no
fresh fruit or alcohol in my bag to declare.”

putative author-

A fictional author created by a real author. The Life
and Opinions of the Tomcat Murr purported to be
the autobiography of a cat, when in fact it was Ger-
man storyteller E. T. A. Hoffman, a human, who
wrote the book. (Note: The putative author con-
cept does not apply to works such as, for example,
Soseki Natsume’s I Am a Cat, in which Mr. Sneaze
is merely narrating his adventures, or Donald
Trump’s The Art of the Deal, in which it is a human
that is being fictionalized by a lower life form.)

tautology-
A tautology.

universal grammar-

A hypothetical force of language that flows through
the universe and all things in it. “It surrounds

us, penetrates us, and binds the galaxy together”
(Noam Kenobi). Some attribute the power of UG to
microscopic organisms inside us, called WEELADs
(Wildly Elaborate Explanations for a Language Ac-
quisition Device). Prehistoric apes were accidental-
ly infected by these organisms millions of years ago
when they discovered a giant black mp3 player left
behind by vacationing extraterrestrials and started
listening to the podcasts stored in it.

)
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TSUKUBA, IBARAKI, JAPAN
NOVEMBER 17 — 20, 2017

Are you coming to JALT2017:
Language Teaching in a Global Age?

November 17 — 20, 2017

Tsukuba International Congress Center
(Epochal Tsukuba), Tsukuba, Ibaraki, JAPAN

http://jalt.org/conference

JALT2017 Technology In Teaching
(TnT) Workshops: Digital technology
for teaching and learning

Friday, 17 Nov 2017 — 13:30 - 19:00

e Bob Cvitkovic: LiveCode: Software for Research
and Education

e Peter Brereton: Writing Feedback: Using Wikis &
Screencasts

® Rab Paterson: Cloud's Eye View of Google: What
It Can Do for You

e Charles Browne: Utilizing Free Online Tools to
Teach Vocabulary

* Nina Kang & Barry Griner: Stress-Free Testing
Through Use of Polling Apps

* Nadine Richard & Mari Arjona Toledo: Simple
Tools for Flipped / Interactive Classrooms

e Simon Bibby: Connect and Deliver: Use Face-
book & Google Drive

e Branden Kirchmeyer: Getting (and Keeping) It
Together with OneNote

e Mark deBoer: Using Moodle to Foster Student
Collaboration

e Daniel Dusza: Integrated Technology - Trans-
forming EFL Classes

e Joseph Tomei: LINE: Use What All the Cool Kids
Use

e Jamey Heit: How Automated Assessment Can
Improve Outcomes

¢ Paul Daniels: Using Web Speech Technology in
the Speaking Class

* Gary Ross: Online Speech: A New Way to Prac-
tice Conversation

e Rich Bailey: Teach Smarter: Mobile Assisted
Language Learning

e Mark Shrosbree: Technology for Output Practice

Featured Speaker Workshops

e Malu Sciamarelli — Sponsored by the LILT SIG
and Pilgrims English Language Courses

e Creative writing, essential, not supplemental
e Literature for all: Creative texts for every class
e Patrick Newell — Sponsored by National Geo-
graphic Learning
e Power of TED
e Future of learning
e Sumiko Ogawa — Sponsored by the GILE SIG
e Inspiring Japanese students to be global citizens
e GILE SIG Roundtable
¢ Paul Nation — Sponsored by Compass Publishing
e Simplified material in language learning
e How important are fluency development
activities?
¢ David Beglar — Sponsored by Temple University,
Japan Campus
e Teaching speaking: The key is scaffolding
e Developing reading fluency via extensive
reading

e Shoko Sasayama — Sponsored by Atama-ii Books

e An evidence-based approach to L2 task design
e What can L2 learners tell us about task design?
e Steve Mann — Sponsored by Abax
e Reflective tools for teacher development
e Ways in using and augmenting material
¢ Reiko Yoshihara — Sponsored by the GALE SIG
e Feminist approaches in university EFL classes
e Narratives of feminist EFL teachers’ identities

e Christine Pearson Casanave — Sponsored by
Tokyo JALT and the CUE SIG

e Writing for publication: Challenges and strategies

e [ssues for teachers in writing and publishing
e Rab Paterson — Sponsored by JALTCALL

e Research around the world

e Are you changing with the times?

For more information or to view the schedule: http://jalt.org/conference




