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» Classroom activities from Jamie Lesley, Adrian Leis,

In this month’s issue . . .

s many of you may already know, Kevin Cleary,
JALT President, passed away on January 15th

having suffered a sudden cardiac arrest 5 days
earlier. Kevin was an inspiration to all of us—totally
dedicated to both JALT and teaching. We have lost a
leader, a teacher, and a genuinely nice man. In this issue
we pay tribute to Kevin, with his friends and fellow
JALT members sharing their thoughts and memories.

It seems fitting that this issue of TLT is a My Share
Special Issue. It showcases the work of JALT members
and educators across Japan and shows the amazing
organisation that Kevin gave so much to.

David Marsh & Carol Begg, TLT Editors
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The Language Teacher ® Foreword & Information

hile a chill lingers in the mornings
w and evenings, the advent of spring

promises warmer days and verdant
surroundings to come. This season also brings us
to the beginning of a new academic year and all
the preparations that accompany it. There is no
need to fret over a lack of inspiration for lessons,
however, because this month is the annual My
Share special issue. We have assembled a large
selection of activities for you to take with you
into the new school year.

We start off our hit parade with warmers.
Jamie Lesley forwards an activity that takes
a hint from knowledge of the brain to raise
classroom energy levels and help students focus
while Adrian Leis works on increasing students’
fluency in the first few minutes of class. Next
up, Peter Quinn shares a professional tip to help
save you time and hassle in taking attendance,
and John C. Herbert provides a framework for
coaching students in a reflective revision of their
speech manuscripts. Then, Alexey Kukharuk
provides an activity for using corpus analysis to
fine-tune student writing. Shaun Iwasawa com-
bines pair speaking practice with a short speak-
ing test to provide students with rapid feedback.
Robert J. Lowe and Matthew W. Turner offer a
fun and engaging way to provide students with
practicing paraphrases through the use of comic
strips. Hiroaki Umehara harnesses the power
of TED Talks to provide structured listening
practice aimed at helping students appreciate
the content and message of the listening mate-
rial. Jacob Schnickel details a writing activity
that has students thinking about their personal
learning goals and sending messages to their
future selves. Meanwhile, Matthew Michaud has
students getting creative with recipes. Anthony
Young utilizes technology to prompt students
to review their own output and make repairs.
Charles McLarty demonstrates how to use the
game of baseball to provide students quick,
fun practice. Sean Toland has a role-playing
activity to encourage spirited exchanges in the
classroom. Finally, Lance Stilp rounds out the
activity parade with a job interview simulation
to help students review grammar. This year’s My
Share Special certainly offers the lion’s share of
great activities and helpful hints. We hope it will
provide you with all the inspiration you need to
welcome the spring with a smile.

Donny Anderson & Chris Wharton,
My Share Editors
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In Memoriam : Kevin Michael Cleary
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In Memoriam — Kevin Michael Cleary 1962-2014

JALT President 2010-2014: Teacher, author, leader, friend

On Friday, 10 January 2014, the JALT Board of Directors gath-
ered in Kyoto for our first meeting of the year. Though the last to
arrive, our president Kevin was the most excited about beginning
the weekend of work. This was what he loved to do: bring peo-
ple together to build a smart and supportive teaching organization.
We swapped jokes and told stories and Kevin was the heart of the
group, as always. As he was talking, he collapsed without warning.
Kevin was taken to the hospital immediately, but did not regain
consciousness. He passed away in the early hours of Thursday,

|6 January, surrounded by his family. Kevin is survived by his

wife Naoko Fujiwara, son Atticus, daughter Kirsten, mother Ann
Cleary, and sisters Karen, Celeste, and Heather.

Kevin touched the lives of so many of us and will be missed more than he could ever
know. Hundreds of friends and colleagues gathered at St. Ignatius church in Tokyo for a
wake 21 January and funeral the following day. The ceremonies were an emotional cel-
ebration of Kevin's optimistic, humble, and caring nature.

Naoko shared some of the last words she had heard from Kevin, “2014 is going to be a
good year!” Kevin bore many responsibilities, but he loved his work and always looked for
projects that he could improve. Kevin always hoped for the best and believed everyone
could grow, learn, and help each other. This tragic loss seems to make that good year im-
possible, but Naoko promised that she and their children will try to make his dream come
true, because Kevin would have wanted them to. Though we are bereft at losing him, we
should try to do so too. Kevin was deeply committed to JALT and inspired us all with his
gentle leadership.

We also heard the story of Kevin and Naoko’s wedding rings. His
Irish heritage was a core part of Kevin's identity. He made it part of
their marriage by choosing claddagh wedding bands. The claddagh is
made up of three parts: a joined pair of hands, clasping a heart, and
topped by a crown. The hands symbolize friendship. The heart is
love. And the crown represents loyalty. He wore this ring everyday,
but more importantly Kevin lived these values. These three principles guided his actions
and are part of what made him dear to so many.

Kevin's sister Celeste shared a story that epitomized this character. In high school, he re-
ally wanted a car and worked long hours frying fish in a fast food restaurant to save money

\_ J
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In Memoriam : Kevin Michael Cleary
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for one. He came home speckled with burns from the hot
oil. Even worse, the job also came with a uniform—imagine
Kevin dressed as a pirate with a red kerchief and giant fake
gold hoop earring. And of course, it smelled terrible after a
night at work.

But Kevin persevered and saved enough money to buy
the huge, old, red Ford of his dreams. He added great
speakers and drove around listening to his favorite mu-
sic. But a couple of years later on a visit back home from
school in Chicago, friends noticed that Kevin's amazing car
was gone. He explained that his grandmother’s cleaning
lady didn't have a car, so he gave her his. She needed i,
and he could help her. It was that simple for him. That was
the kind of person Kevin was.

All of us in JALT have
experienced Kevin's gen-
erosity. He made time for
anyone who needed to talk
with him. But it was more
than just kindness—he paid
attention. He noticed people
and understood their needs.
He listened.

And we should listen to him. In a letter from Japan in
1990 to his friend Eric Gray back in Oklahoma, Kevin
wrote, “To teach, to be independent, to actually help peo-
ple through school is my mission.” Though we will miss
him very much, we should be grateful that Kevin actually
accomplished his mission in life. His mother and sisters
will tell you that he was a born teacher. We in JALT were
lucky to have had Kevin in our lives. We are all a little bit
better for having known him and learned from him.

With fond memories of Kevin and deepest sympathy for
his family,

The Directors, the Executive Board,
and the membership of NPO JALT

\
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The Language Teacher » FEATURE ARTICLE | 5

Religion in the ELT

classroom: Teachers’

The appropriateness of certain discus-
sion topics in language learning settings is
an important consideration for teachers,
and one of these topics is religion. This
paper reports on a survey of nearly

300 ELT professionals to ascertain their
views on the discussion or mentioning
of religion in the language classroom.
Respondents were questioned on their
feelings regarding the discussion or men-
tioning of religion in class; this datum was
cross-analyzed with the respondents’
indicated religious beliefs and countries/
regions where they teach. In addition to
gathering quantitative data in the form

of multiple-choice opinion questions,
the survey asked respondents to expand
on their answers by providing writ-

ten commentary which was examined
for emerging themes and patterns of
thought.

SREBDSETRESNIEBICZEMENH
BMEIMIE. BERICE>TEELBBAETH
%, ED1DELTEIFENZDD IR TH
%. A(TH300RDEFLRUESL kR % %t
RELLFAERET BEORENTRAIC
DWTERELILFERT DI LICEL., HEmD
W2 RHEEF ONEERTHEMNTITD
Nz, 9. AEMREVPRERELCN\SE
PRI CDNTT —FZINE Lz, RIC, 2%
FICRHICE T HFEENPEDEEICDNT,
EZEERDI, REIC, BEPICRAICEHTS
EREMNHAZEICEL. EDLDITRELZNE
BRI, 2OT—4(F. AEMKREORZEL
TERHEMESICEDEZI/ORBIEINTNS,
ZIEERXDEMBICLVERZEIRT28M
TF—HIDINEICMA. BEASNZRZICESD
NBWHRT —IPBENS—ERETT5
721, L XOEEICLYEBDIFZELEITS
ZEbRB.

perspectives

Kenneth Foye
Muroran Board of Education, Hokkaido

teaching/learning is growing among researchers (Wong,

Kristjansson, & Doérnyei, 2013); however, research aimed
at gauging EFL/ESL teachers’ receptiveness to religion being
raised in lessons seems to be lacking. Some researchers have
their own views: Johnston (2003), Varghese and Johnston (2007),
and Wicking (2012) argue that a teacher’s moral and religious
beliefs will invariably affect their teaching and interactions with
learners, while Purgason (2009) holds that language instructors
“do not have to shy away ... from letting religion or any other
controversial topic come up in the classroom” provided that
the subject is not raised in a way that offends or asserts power
over learners (p. 191). Liyanage, Bartlett, and Grimbeek (2010)
go further, supporting the view that learners’ ethno-religious
backgrounds may be a factor in instructional design.

Other EFL/ESL practitioners, however, feel that religion is to
be kept out of the classroom. Edge (2003) and Pennycock and
Makoni (2005) raise concerns about teachers of faith evangeliz-
ing unsuspecting students. Wicking (2012), citing some com-
ments posted on an online discussion forum, expressed concern
that a no-religion policy appears to be put in place by many
teachers.

I nterest in the relationship between religion and language

None of these contributions to the literature, however, contain
research on what teachers in the field think about religion
being raised in class. The rationale behind this study, therefore,
was to shed some light on EFL/ESL teachers’ thoughts on this
issue—to see if the “no religion in class” comments mentioned
by Wicking (2012) represent a common belief or that of a vocal
minority.

THE LANGUAGE TEACHER: 38.2 ¢ March/April 2014



The Language Teacher © Feature Article

Research questions

This study explored the following research
questions:

1. What are the opinions of EFL/ESL teachers
based in Japan and elsewhere on religion as
a discussion topic or as a topic of mention in
ELT settings?

2. Are there significant differences of opinion
on this issue between teachers with reli-
gious/spiritual beliefs, agnostic teachers,
and atheist teachers?

The respondents

A total of 277 EFL /ESL teachers, teacher-trainers,
and materials developers participated in the
survey: 46% are based in Japan and the rest are
spread out in 43 other countries. Nearly all of
the respondents (99%) teach or have taught in
primary or secondary schools, and 71% teach

or have taught at the university level. Nearly
60% have past or current experience in private
language schools, and 14% operate or have
operated their own schools.

Regarding religious belief, 42% of respondents
identified themselves as Christians (Catholic,
Orthodox, Protestant, or nondenominational).
Atheists (22%) and agnostics (10%) comprised
the next-largest groups, while 7% reported a
belief in a divine power without practicing a
formal religion. Religious beliefs such as Islam,
Buddhism, Judaism, Hinduism, and Sikhism
combined for the remaining 19% of respondents
(see Table 1).

Table |. Respondents’ religious beliefs

Religious belief % of respondents
Christian 42%
Atheist 22%
Agnostic 10%
Believe in God, no formal 7%
religion

Muslim 5%
Buddhist 2%
Jewish 1%
Hindu 1%
Sikh 1%
Other 9%

Methodology

Respondents were asked three multiple-choice
questions regarding their views on religion being
discussed /mentioned in ELT settings. In addi-
tion, each question contained a written-comment
option. A six-point Likert scale ranging from
“strongly agree” to “strongly disagree” was
used; a “neutral” answer-choice option was not
offered so as to encourage respondents to deeply
consider their opinions, and to prompt as many
respondents as possible to leave written com-
ments.

The multiple-choice answers were tabulated
for respondents overall, according to their reli-
gious beliefs or lack thereof, and according to the
countries/regions where they teach. The qualita-
tive data contained in written comments were
quantified after being examined for frequently
appearing opinions or patterns of thought.

Results

The data gathered in this study suggest that
EFL/ESL teachers are generally not opposed to
religion being mentioned or discussed in class,
provided that it is done in certain ways and un-
der certain conditions. Respondents” answers to
the study’s three main questions are as follows:

Question |: To what extent do you agree with
the statement, “Religion should be totally
avoided in English lessons?”

Of the survey’s 277 participants, 272 selected one
of the six answer choices (ranging from “strongly
agree” to “strongly disagree”), and 93 left writ-
ten comments.

Multiple-choice answers

As shown in Figure 1, nearly 60% of the respond-
ents disagreed at least somewhat with the idea
that religion should be totally avoided as a class
topic. Overall, only 9% strongly felt that religion
should be totally avoided: 15% of atheists and
15% of agnostics held this view, compared to 5%
of believers.

Nearly half of atheists (49%) and more than
half of agnostics (54%) disagreed to at least some
degree with the idea of entirely avoiding religion
in class—compared with 61% of believers (see
Figure 2). In other words, atheists and agnostics
were more likely than believers to want religion
avoided in class, but not overwhelmingly so.

Teachers based in the Middle East were nearly

6 THE LANGUAGE TEACHER Online * <jalt-publications.org/tlt>



Foye: Religion in the ELT classroom: Teachers’ perspectives

50% more likely than respondents in general to
feel, at least to some extent, that religion should
be avoided in class. The findings for other
countries /regions were not significantly differ-
ent than those for respondents overall.

30%
25%

25% 23%
20% 19%
15% 14%
3
10%
10%
0% -

Strongly Agree Somewhat Somewhat Dlsagree
agree agree disagree

Strongly
disagree

Figure |I. Responses to “Religion should
be totally avoided in English lessons.”
(respondents overall; n=272)

30%

Believers

25%
20%
15%
10% -
5%

0%
Strongly Agree Somewhat  Somewhat
agree agree disagree

Disagree Strongly

disagree

Figure 2. Responses to “Religion should be
totally avoided in English lessons.”
atheists, and agnostics)

Written responses

The most common sentiment expressed in writ-
ten comments (see Table 2) was that mentioning
or discussing religion in the ELT classroom is
acceptable if done relative to cultural under-

standing or in another neutral way. For example:

“Religion (and lack thereof) is part of one’s
culture, and should be respected. We can't
respect what we do not discuss and consider.”
(Agnostic, U.S.)

“Cultural holidays and customs often have
religious origins, so if you want someone to
explain a part of their culture but bar others
from explaining theirs, it is discrimination.

(believers,

Thus, it is acceptable to discuss religious
content in a neutral way in public school con-
texts.” (Protestant, Japan)

“Religion and culture go hand-in-hand. The
issue isn’t whether or not you discuss religion;
it’s how you go about it.” (Protestant, Japan)

“It's a huge part of the cultures of English-
speaking countries. It's shaped our culture,
our language, and science, and remains a
vital issue in today’s societies. Avoiding it
altogether on purpose is a terrible idea.” (Ag-
nostic, Japan)

Other respondents noted that religion need not
be avoided provided that it is raised by learners,
not by teachers:

“The key is that the topic of religion (like
many topics) should be brought up by the
students, not forced upon the students.”
(Protestant, Japan)

“If my students want to talk about religion,
then we do.” (Catholic, Japan)

“] don’t build it into my lessons, but a good
teacher allows students the freedom to ‘run’
with a lesson in the direction of their choice.”
(Agnostic, Hong Kong)

“Topics discussed should reflect what stu-
dents want to talk about, not what the teacher
wants to impose.” (Religious belief not speci-
fied, Poland)

Another frequently expressed view was that
mentioning religion in class is fine as long as
proselytizing is avoided. For example:

“I think it’s fine to use it as a subject for dis-
cussion or for study texts. I would hate to see
English lessons being used as a vehicle for
proselytization, though, especially for chil-
dren. I know there are American fundamen-
talist churches with branches in Japan offering
English lessons as a way to lure unsuspecting
Japanese students into their cults—it's sad,
scary, and true.” (Buddhist, Japan)

“There is nothing wrong with discussing reli-
gion. Don’t preach, however, and don’t try to
convert.” (Catholic, Japan)

“Using an EFL classroom for proselytizing is
simply unethical. However, if you work at a
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religious institution or if the student wants
to learn ‘Biblical English” (i.e., English for
Specific Purposes) then it would be a natural
topic.” (Atheist, South Korea)

Table 2. Written responses’ emerging themes:
“Religion should be totally avoided in English

lessons.”
Emerging theme Number of
occurrences

OK to discuss religion regarding 27
cultural understanding or other
neutral way
Religion is OK if raised by learn- 22
ers
OK to discuss religion if proselyt- 20
izing is avoided
Religion is part of daily life, so it’s 19
OK to mention/discuss
Religion is inappropriate in EFL/ 9
ESL classes
Religion is OK to spark discus- 5
sion/conversation
Depends on students, class 2
demographic, or school policy
OK as long as students/teachers 2
are sensitive to various religions
OK to speak openly about God / 1
religion
OK if learners are old enough 1
Anti-religious comment 1
(93 written comments; some com-
ments expressed more than one theme)

Total 109

Question 2: To what extent do you agree with
the statement, “It’s okay to discuss religion in
an English class, but only in a neutral way (e.g.,
if discussing it as a cultural aspect of a given
country or countries)?”

Of the survey’s 277 participants, 271 selected one
of the six answer choices (ranging from “strongly
agree” to “strongly disagree”), and 61 left writ-
ten comments.

Multiple-choice answers

Most respondents (85%) agreed at least somewhat
that discussing religion in class is acceptable as a

cultural aspect or in another neutral way. Ag-
nostics (89%), believers (86%), and atheists (78%)
were not significantly different in their responses
from the overall 85% result (see Figure 3).

One-third of atheists (compared to 19% of
believers and 14% of agnostics) answered
“strongly agree” that discussion of religion in
a neutral way was okay in class. Atheists were
also significantly more likely to disagree with the
idea to some degree (22%) than were believers
(14%) and agnostics (11%) (see Figure 4).

There were no significant differences of
opinion among teachers in different countries or
parts of the world.

45%
40%
35%
30%
25%

41%
229 299

20%

15% -

100;0 Ag I . 5% 4%

s

% | , , I I .

Strongly
agree

Agree  Somewhat Somewhat Disagree

agree disagree

Strongly
disagree

Figure 3. Responses to “It’s okay to discuss
religion in an English class, but only in a
neutral way.” (respondents overall; n=271)
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Figure 4. Responses to “It’s okay to discuss
religion in an English class, but only in a neutral
way.” (believers, atheists, and agnostics)

Written responses

The most common view expressed in written
comments (see Table 3) was that the raising of
religion in a cultural or societal context is accept-
able in ELT classes. For example:

“English-speaking countries are religiously
diverse both in particular religion and level
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of practice. It would be hard to understand
America without explaining these things, and
many students (especially Japanese) come
with the preconception that ‘America is a
Christian nation.” The only way to handle this
is to talk about it. Silence leaves ignorance in
place.” (Protestant, Japan)

“So the children will be aware that in every
country there is a religion and people have a
style of praying and action.” (Catholic, Japan)

“With older students and adults, discussions
about wider political issues connected to reli-
gion can make for engaging topics.” (Atheist,
Turkey)

“For young children religious themes (Christ-
mas, Easter, etc.) can be taught as cultural
trends and even celebrated in an attempt to
learn about that culture. In older/adult set-
tings religion can be discussed objectively.
And it’s often used as reasoning for individu-
als’ opinions on abortion, gay marriage, etc.”
(Atheist, South Korea)

The second most common view was that
mentioning/discussing religion in ELT settings is
fine, so long as proselytization is avoided:

“The English class not the place to convert
people. But it's appropriate to let your stu-
dents know what your belief system is.”
(Protestant, Japan)

“It’s okay to discuss religion, full stop. On the
other hand, religion should be avoided if the
teacher is not confident of being open-minded
and supporting any views that appear. Teach-
ers should avoid proselytizing.” (Believer
with no formal religion, Japan)

“It should be discussed neutrally in terms of
history or doctrine. There should never be
proselytizing.” (Atheist, Japan)

“It's okay to discuss one’s own experiences,
as long as the teacher and students avoid
salesmanship of religion, and as long as this
doesn’t become common enough to constitute
an agenda on the part of the teacher or stu-
dent.” (Agnostic, Japan)

The third-most commonly expressed view was
that religion was an acceptable ELT topic pro-
vided that it is raised by learners, not teachers:

“Only if it comes up in discussion and is not
part of the teacher’s lesson plan.” (Atheist,
Japan)

“One’s personal views on the afterlife should
not be discussed except at the instigation of
the student.” (Atheist, Japan)

“I don’t think teachers have a right to begin a
discussion with religion in mind and to push
their views onto their students, but they can
allow students to discuss it if that is what they
want to do.” (Agnostic, Hong Kong)

“If one of my students brings up religion in
class, asks a question, then the question is
answered.” (Catholic, Japan)

Table 3. Written responses’ emerging themes:
“It’s okay to discuss religion in an English
class, but only in a neutral way.”

. Number of
Emerging theme
occurrences

OK if religion isn’t pushed; avoid 15
proselytizing
OK if raised by students 14
Religion is inappropriate in 8
language classes
OK to discuss God /religion 6
openly
Social /moral issue context 5
Depends if educational setting is 3
religious
OK to raise, but class should stay 2
on course goals
Anti-religious comment
Concern about stereotypes 1
(61 written comments; some ex-
pressed more than one theme)

Total 73

Question 3: To what extent do you agree with
the statement, “It’s okay to include religious
themes or references while teaching a lesson
point (e.g., while practicing past tense, saying ‘I
went to church last Sunday’)?”

Of the surve