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n behalf of my new coeditor, Jason Peppard,
and all of The Language Teacher staff, I wish you
a very happy New Year! We hope that 2012 will

be productive and rewarding for you both profession-
ally and personally.

In this issue of TLT, we have a balance of articles that
we hope you will find stimulating. Our first feature ar-
ticle by Yo Hamada explores effective ways to improve
listening skills through shadowing. The second feature
by Toshie Agawa is in Japanese and looks at raising
motivation at the tertiary level by using cooperative
learning techniques in digital storytelling.

In the Readers’ Forum section, we have a response to the
article by Paul Stapleton published in the September-
October issue. In it, Adam Lebowitz adds his voice to
the ongoing debate about teacher evaluation in Japan.
The other article by Megumu Doi and John Peters looks
at how to keep students engaged by using collaborative
learning.

In My Share, please check out some fresh ideas for the
classroom provided by our colleagues Z. Zvi, David
Harrison, Peter Wells, and Joseph Wood. Finally, in
the Book Review section, Thomas Amundrud discusses
Science research for non-native speakers of English and Jason
White looks at MegaGoal intro: International edition.

Continued over

JALT PUBLICATIONS ONLINE
<jalt-publications.org>
January/February 2012 online access

Material from all our publications produced in the last |2
months requires a password for access. These passwords
change with each issue of TLT and are valid for a 3-month
period. To access our archives:

[ login: jan2012 / password: bcX45g8K ]

Ny
TLT Coeditors: Jennifer Yphantides, Jason Peppard
TLT Japanese-Language Editor: Emika Abe
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In this first issue of the year, we are also
pleased to announce our new column, Outside the
Box, freshly developed by Adam Lebowitz. We
would like to take this opportunity to welcome
Adam to our team!

Also in this issue, we remember our friend and
colleague, Matthew Walsh, who passed away at
the end of 2011. Matt was a very active member
of JALT and a vital member of the language
teaching community. We are saddened by his
passing and he will be missed. Please see the
Grassroots section for a tribute to Matt by his
close friend, Douglas Meyer.

We hope you enjoy this issue of TLT and wish
you all the best.

Jennifer Yphantides, TLT Coeditor

Submitting material to
The Language Teacher

Guidelines

The editors welcome submissions of materials
concerned with all aspects of language educa-
tion, particularly with relevance to Japan. As
well as for feature articles, readers’” forum
articles, interviews, and conference reports,
we also need material for our many columns.

Submitting online
To submit articles online, please visit:
<jalt-publications.org/access>

From there, you can register an account,
then submit your articles through our produc-
tion site. After creating your account, please
be sure to check the About page for further
submission guidelines.

Information about submitting to our regular
columns is available through the Section
Policies and Online Submissions links, as well as
within the columns in this issue of TLT.

To contact the editors, please use the contact
form on our website, or through the email
addresses listed in this issue of TLT.

<jalt-publications.org/contacts>
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Jennifer Yphantides, TLT Coeditor

Japan Association for
Language Teaching (JALT)

A nonprofit organization

The Japan Association for Language Teaching
(JALT) is a nonprofit professional organization
dedicated to the improvement of language
teaching and learning in Japan. It provides a
forum for the exchange of new ideas and tech-
niques and a means of keeping informed about
developments in the rapidly changing field of
second and foreign language education.

Contact

To contact any officer, chapter, or Special Inter-
est Group (SIG), please use the contact page
on our website: <jalt.org>
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An effective way to improve
listening skills through

Keywords

listening, shadowing, bottom-up,
TOEIC, Japanese

While improving listening comprehen-
sion skills has been one of the most
difficult areas for language teachers and
learners, shadowing has been playing a
sensational role in improving learners’
listening skills in Japan in recent years.
Most studies reported the effectiveness
of short-term shadowing training in
terms of learners’ listening skill improve-
ment. However, how teachers can im-
prove the skills effectively has not been
fully examined. In order to explore a
more effective procedure for teaching
through shadowing, this study examined
the shadowing procedure as a method
of teaching listening. The research
question was to determine whether the
use of a combination of two levels of
materials for shadowing improves learn-
ers’ listening comprehension skills better
than materials of similar difficulty levels.
The results show that a combination of
the two different difficulties of materials
improves learners’ listening comprehen-
sion skills more than offering materials at
only one level of difficulty.

URZVThELEHE - FEECEOTR
BELWDBETHED, BFE v R—(2 (3
BATEELZREREZESTND, Z<OHE
Tl BEED v R —A 2V RDMRE
HIFMESNTNSH, EOLDICFHRIIC
BLEESEENICDONTII TR CERDENT
W, v R—A 2T ZRWe, JUZIRE
THEEEEMR T DDIC. KR TIIEDA
EEEBRT D, ARODEMIT, HEHEDRD
DEMEMBE DRSS LREEDHZE
DEMEFERALILBEDELSMHRIDE
RETTDHETHD, TDORER, BBEDRM
SHEMEMBEDOEIIBEDADBNRILEL
WD ZEDmEREN,

shadowing

Yo Hamada
Akita University

to teach English learners, although the role of listening

in English education is more emphasized than it was in
the previous decades in Japan. Listening sections were finally
introduced to the national center entrance examination but
introducing the listening section to the examination has yet to
produce positive results. For example, Takeuchi and Kozuka
(2010) examined how university students’ listening scores on
the Test of English for International Communication (TOEIC)
changed from 2005 to 2008. The data do not show a major
improvement after the listening test was brought into the center
entrance examination.

I istening is one of the most important but difficult areas

Under these circumstances, the development of effective
teaching techniques for listening is highly necessary. This
decade has seen a surge in researching shadowing as an effec-
tive listening technique in Japan. Although the effectiveness
of shadowing has been affirmed, the critical limitation of past
studies is that the learners’ individual differences were not dealt
with. In addition, there is a widespread common understanding
that limits appropriate materials for shadowing to be at the
i-1 level (i is the current learner’s proficiency level, i+1 is the
slightly higher level and i-1 is the slightly lower level.) . Thus,
this paper will explore a more effective method to improve
learners’ listening comprehension skills as a way to deal with
individual differences and difficulties with material.

Definition of shadowing

Shadowing was originally used for training interpreters. It is
in the current decade that shadowing has captured language
instructors’ attention and been incorporated into teaching a
foreign language.

THE LANGUAGE TEACHER: 36.1 * January / February 2012
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Lambert (1992) defined shadowing as a paced,
parrot-style auditory tracking task, conducted
with headphones. Rather than a passive activity,
however, shadowing is an active and highly
cognitive activity in which learners track the
heard speech and vocalize it as clearly as possible
while simultaneously listening (Tamai, 1997).
This process of repeating incoming speech and
monitoring the shadowed material engages many
areas of the learners’ brains, especially the lan-
guage centers (Kadota, 2007). According to Shiki
et al,, (2010), shadowing is the on-line immediate
process of repeating speech, while repeating is
an off-line task because it provides learners with
silent pauses to reproduce the sounds.

Shadowing benefits students’ listening pro-
cesses as follows: The bottom-up processing at
the micro level is activated, and this bottom-up
processing helps more information to be passed
on for macro-level analysis, thereby activating
top-down processing (Tamai, 1992). Then, echoic
memory, “which stores the information one
hears for a short period” (Kadota, 2007, p. 255), is
activated to retain incoming sound information
more accurately. Learners can spend more time
analyzing incoming information. This reinforce-
ment of the bottom-up process appears to benefit
learners most.

Effectiveness of shadowing

The effectiveness of shadowing on improving lis-
tening comprehension skills has been examined
in classroom research. Tamai (1992) compared
shadowing with dictation in a three-month
study with 25 university students. Shadowing
was shown to improve students’ listening skills
faster than dictation in the short term. Tamai
(2005) observed two groups of 45 students (one
shadowing group and one dictation group) and
concluded that shadowing assists lower level
learners. He divided each group of 45 students
into three different proficiency levels. After 13
lessons, the results of the shadowing groups
showed that the low and middle groups im-
proved significantly. Suzuki (2007) examined 112
participants to show practical and effective ways
to use shadowing in the classroom by using a
high school textbook. Onaha (2004) trained 43
university students with shadowing and dicta-
tion practice and concluded that the combination

of the two exercises was effective in improving
learners’ listening comprehension skills.

Not only in EFL contexts, but also in Japanese
as a Foreign Language (JFL) contexts, a small
number of studies have been conducted with the
aim of creating a listening-based curriculum for
schools. Mochizuki (2006) studied 50 university
exchange students and reported that 49 out of
50 participants agreed on the effectiveness of
shadowing training. Toda and Liu’s (2007) small
study with five Korean university students sug-
gested material for shadowing training should
be read at a natural speed and contain natural
pauses in JFL contexts.

These studies support the theory that shad-
owing is effective for improving bottom-up
processes in listening, leading to acquiring more
successful listening comprehension skills. Fur-
thermore, learners appear to improve prosody,
gain more concentration, and become used to
natural speed as well (Takizawa, 2002). Thus,
learners are able to receive a variety of benefits
and listening improvements from shadowing.

Varieties of shadowing usage

A variety of shadowing usages have been
reported in language teaching contexts. For
example, Murphey (2001), Kadota and Tamai
(2005), and Takizawa (2002) describe the varie-
ties in ESL / EFL teaching contexts (Tables 1,

2, and 3). Kurata (2007) shows how she used
shadowing techniques in JFL contexts (Table 4).
How shadowing is used varies from researcher
to researcher and there are no unified sets for
shadowing training.

There are a few points to note to use shadow-
ing for listening comprehension improvement.
First, regarding English acquisition, produc-
ing output in Japanese is not recommended
(Shizuka, 2001), although some of the activities
mentioned above involve translation. Hamada
(2011a) warns that some learners believe that
they should translate everything they hear
instantly, which results in decreasing self-efficacy
through translation failures. Second, to improve
learners’ listening comprehension skills, practic-
ing shadowing along with other activities such
as reading silently and simply listening is recom-
mended. Shiki et al., (2010) report that practicing
only with shadowing hits a ceiling after four
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Table |. Murphey (2001)

Table 4. Kurata (2007)

Procedure Procedure Types Procedure
Complete Listeners shadow everything speak- Full shadowing Listens to input then tries to repeat
shadowing ers say. the auditory input as soon as it is
Selective Listeners select only certain words heard.
shadowing and phrases to shadow. Slash The speaker purposely delivers
Interactive Selective shadowing + listeners add shadowing their speech'with pauses between
shadowing questions and comments from the Phrases to give the shadower more
listener into the conversation to time to recognize the words.
make it more natural. Silent Full shadowing done in the head,
shadowing sub-vocalization.
Part shadowing The shadower picks up the last

Table 2. Kadota and Tamai (2005)

Procedure Procedure

Mumbling Listeners shadow by focusing not on
their own pronunciation but on the

incoming sounds they are listen to.
Synchronized Listeners shadow the audio, reading

reading aloud the script, simulating every
sound and intonation.
Prosody Listeners try to shadow as they do in
shadowing  the synchronized reading without a
script.
Content Listeners shadow as well as focus on
shadowing the contents of the speech.
Table 3. Takizawa (2002)
Procedure Details
L1st(.en to the Don’t read the text but only listen
audio
Read by slashing, comprehending
Slash reading by chunks and check unknown
words

. Practice repeatedly till reproducing
Full shadowing 70% to 80%.
Repeating and Repeating with the text and
shadowing shadowing after that
Translation Translating slash by slash
Repeating .
(reproduction) Repeating, pause by pause
Translation Translate, pause by pause
Delayed .
shadowing Shadow, delaying by 3 or 4 words
Contents Shadowing, thinking about the
shadowing meanings
Translating Listening and translating simulta-

while listening neously

word or the stressed words and
just shadows these.

Part shadowing The shadower adds their own

+ comment comment.
Part sha}dow1ng The shadower adds a question.
+ question

or five times, which means that relying solely
on shadowing would not best assist a learner’s
improvement.

As a practical report, Hamada (2011a, 2011b)
followed the instructions recommended in
Kadota and Tamai (2005) and showed that
the procedure effectively improved learners’
listening comprehension skills as follows. The
procedure is the basic instruction to be used in
this study.

Problems and research question

The previously conducted research has shown
the effectiveness of shadowing on improving
learners’ listening comprehension skills but
some problems do exist. First, there is a widely
accepted principle that materials designated as
i-1 or below are considered to be appropriate for
shadowing (Kadota & Tamai, 2005), and difficult
materials at i+1 are not recommended. Ac-
cording to Kadota (2007), shadowing materials
should ideally contain no more than two or three
unknown words per 100 words. However, limit-
ing the materials to only the easy ones would
take away teachers’ opportunities to use the
shadowing technique because in actuality more
challenging materials are used in classrooms. No
study has reported with empirical data that diffi-
cult materials are ineffective to improve learners’
listening comprehension skills. Second, limiting
the materials to solely easy or difficult ones does
not account for individual learners’ differences.

THE LANGUAGE TEACHER: 36.1 * January / February 2012 5
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For example, a textbook that is easy for one
student could be difficult for another student, or
vice versa. Also, a supposedly easy textbook can
be too easy for some students. Thus, a procedure
to incorporate different levels of materials into
the practice should be explored.

Third, the practicality of shadowing must be
examined. While several methods of shadowing
use have been introduced, no clear and effective
sets or patterns have been provided. No studies
have explored or compared which methods
would be more effective for different purposes.
Thus, finding an effective set of procedures is
necessary for language teachers in classrooms.

To develop a methodology to make shadowing a
more effective technique, this paper aims to pursue
the following questions: Will using materials of
a combination of two levels of difficulty improve
learners’ listening comprehension skills more than
using materials of similar difficulty levels?

Method
Participants

Fifty-nine (37 male, 22 female) Japanese national
university freshmen, majoring in education,
nursing, and engineering participated in this
experiment. In April, all the freshmen took a
placement test and they were divided into three
levels (basic, intermediate, and advanced). The
participants belonged to one of the highest of the
intermediate classes. The participants were di-
vided into an experimental group (M11, F18) and
a control group (M26, F4). The listening compre-
hension skills for the groups did not differ (¢ (57)
=1.02, ns), nor did the listening self-efficacy (¢
(57) =1.92, ns) The mean listening score on the
pre-test was 5.59 for the experimental group and
6.13 for the control group, out of a maximum of
13. Thus, the two groups are considered to be
equally balanced.

In every lesson, the control group practiced
shadowing by using materials of similar dif-

ficulty levels; the experimental group practiced
by using less challenging and more challenging
materials alternately (Day 1, 3, 5, 7: Less Chal-
lenging materials; Day 2, 4, 6, 8: Challenging
ones). Since the focus is combining two levels
of materials, more challenging in this context
means the materials are more difficult than the
other set of materials.

Materials

The TOEIC test new official book (2009) was chosen
for this study. This textbook was considered
appropriate for the following two reasons. First,
since the primary focus of this experiment is

the difficulty level, creating the test items in the
same way as the official TOEIC test maintained
reliability. Second, since the learners came from
different departments and majors, the TOEIC
textbook was considered to attract more learners
than other specialized materials which would be
interesting for a limited number of learners.

The difficulty of the texts used in the train-
ing was measured from two perspectives:
Psychological resource and readability. As the
number of the sentences increases, learners need
more psychological resource for its process and
storage (Osaka, 2010), which makes listening to
the passage more difficult. Though the concept
of psychological resource is famous for reading
span tests (Daneman & Capenter, 1980), the same
should apply to listening processes because both
listening and reading share the same process in
this respect. In addition, a readability index, the
Flesh-Kincaid grade, was used. While several
readability formulae have been developed, the
Flesh-Kincaid index is often used to measure
the reliability of English examinations in Japan,
e.g., research on the national center examination
(Chujo & Hasegawa, 2004), and easily calculated
using Microsoft Word. The Flesh-Kincaid is
designed to index for which grade the passage is
appropriate, based on schools in the U.S (Micro-
soft, 2011). While the data of both odd and even
numbers of the control group are close, those of

Table 5. Materials used in the lessons

Group Experimental group Control group

Times Word average Flesh-Kincaid average Word Average Flesh-Kincaid average
0dd (1,3,5,7) 78 3.9 78.5 4.2

Even (2,4, 6, 8) 105 4.7 74.5 4.6
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the control group differ (Table 5), which means
the control group used the same level of materi-
als and the experimental group used a different
level of difficulties alternately.

To assess the improvement of listening compre-
hension skills, the collection of sample listening
questions that consists of 13 questions from the
TOEIC test new official book (2008) was used for
pre-and post-tests. The same test was used for its
reliability because of the following two reasons.
First, the difficulty of the collection of sample
listening questions on the TOEIC (2008) and those
of TOEIC (2009) differed statistically in the pilot
study. Second, there was approximately one month
between the pre- and post- tests, and because no
explanation about the content of the tests was
given to the learners after the pre-test. The details
of each section are described in Table 6.

Table 6. Learners’ tasks in each part
(TOEIC, 2009)

Section Procedure

Learners hear four statements about
a picture and select the one statement
that best describes in the picture from
four choices. Neither the statements
nor choices are given to the learners.

Part 1

(2 questions)

Part 2

(5 questions)

Learners hear a question or state-
ment and three responses and select
the best response to the question

or statement. Neither a question or
statement or choices are given to the
learners.

Part 3

(3 questions)

Learners hear some conversations be-
tween two people and answer three
questions about what the speakers
say in each conversation, and select
the best response to each question
from four choices. The conversations
are not printed but the question and
the choices are given to the learners

Part 4
(3 questions)

Learners hear some talks given by a
single speaker to answer three ques-
tions about what the speaker says

in each talk, and to select the best
response to each question from four
choices. The talks are not printed

but the questions and the choices are
given to the learners. In each part,
learners can hear each talk only once.

Procedure

A total of eight shadowing training sessions
were conducted. Since the listening section of
the TOEIC consists of 4 parts, Day 1 and 2 were
assigned for Part 1, Day 3 and 4 for Part 2, Day 5
and 6 for Part 3, and Day 7 and 8 for Part 4.

The steps were revised based on the instruc-
tions recommended in Kadota and Tamai (2005)
and shown in Table 7.

Table 7. Procedure of every lesson

Step Procedure

1. Dictation Fill in the blanks of written scripts.

cloze

2. Mumbling  Silently shadow the incoming
sounds without texts.

3. Parallel Shadow while reading the text of the

reading passage.

4. Check Check with the texts written both

understanding in English and Japanese for three
minutes.

5.Shadowing Shadow three times.

6. Check Check with the written texts for

details three minutes for sounds one could
not hear or shadow, and meanings
one could not understand.

7. Content Concentrate on both shadowing

shadowing and interpreting the meaning of the

passage
8. Dictation Dictation cloze (same as step 1).
cloze

9. Check
answers of
dictation

Check the answers for steps 1 and 8.

There are three important points to be ad-
dressed in this procedure. First, these eight steps
include two steps (4 and 6) in which comprehen-
sion checks are conducted by reading alone
as well as purely shadowing. This is because
practice using only shadowing hits a ceiling
(Shiki et al., 2010), and training that relies solely
on shadowing was not considered to be the best
way to assist learners’ improvement. Second,
step 8 was set to check how much they have
improved from the first time (step 1) and was
thus a self-comparison step. Third, in steps 1 and
8, the learners tried the dictation cloze. In order
to provide learners with repeated success and
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personal accomplishments, which are considered
to improve self-efficacy (Bandura, 1993), tasks
by which learners can check their progress

were incorporated. The learners were not given
a chance to check the answers from step 1 in
order to avoid focusing only on the words in the
blanks.

Before starting the training, the pre-test was
conducted. After all the training lessons, the
post-test was conducted.

Analysis

To measure which group improved more, an
analysis of covariance (ANCOVA) was con-
ducted for the results of the listening pre- and
post-tests with pre-test being a covariate.

Results

The descriptive statistics for both groups, as

seen in Table 8, show that the mean scores of
both groups improved and that the experi-
mental group appeared to improve more than
the control group. The descriptive statistics of
material difficulty, as seen in Table 5, show that
the experimental group used different difficulties
of materials alternately, while the control group
used materials of similar difficulty levels each
time.

The ANCOVA results show a significant differ-
ences between the two experimental and control
groups’ test results (F(1,56) = 6.86, p = .01). This
means that the group with the combination of
two levels of difficulty improved more than the
other group.

Table 8. Descriptive statistics of listening tests
of the experimental and control groups

Material Mean SD Min Max

Pre-test of the
. 5.59
experimental group

Post—t-est of the 783 149 5 10
experimental group

Pre-test of the
control group

Post-test of the
control group

192 2 10

6.13

218 1 12

690 186 3 10

Discussion

Effect of the combinations of different
difficulties of materials

The finding of this study is that learners’ listen-
ing comprehension skills improved more when
combining different difficulties of learning
materials alternately. At least four reasons are
considered for this result. First, a combination of
the two levels can deal with individual differences
of listening proficiencies. Even though the class is
grouped into a basic, intermediate, or advanced
level, the listening ability of each learner varies in
each class. Sticking to materials at a certain level
can be too easy for one student but too difficult
for another. In fact, the post-test scores for only
three students decreased in the experimental
group but those of nine did in the control group.
One of the three students in the experimental
group commented that sounds came to him more
clearly even though his score decreased.

Second, the combination can have a positive
influence on learners’ psychology, especially
on anxiety. As discussed in Gass and Selinker
(2008), anxiety can be positive and negative—
“low levels help, whereas high levels hurt” (p.
400). The learners naturally felt practicing with a
challenging material difficult; they naturally felt
practicing with a less challenging material easier
in the next lesson. Thus, even if learners could
not perform as successfully as they expected
with challenging material, they knew they
could perform at least better in the next lesson
with less challenging material, which could
provide the learners with relief. Practicing with
only materials of similar difficulty levels does
not provide the learners with this challenging
and relieving opportunity. Optimistically, this
comparatively successful experience with a less
challenging material could help learners gain
self-efficacy, a strong influential factor on moti-
vation (Bandura, 1993).

Third, lending support from research on
psychology, the theory of attribution retraining
treatment can explain the result. Dweck (1975)
conducted experiments, in which success was
ensured in one group, and failure and success
were ensured in the other group. The latter
group outperformed the former group. Ap-
plying this theory to the current shadowing
experiment, the learners eventually managed to
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handle failure, through training with two levels
of textbooks. They consequently improved their
overall listening comprehension skills.

Fourth, borrowing from Krashen’s (1985)
second language acquisition (SLA) theory and
Kadota and Tamai’s (2005) theory on shadowing,
the less challenging materials are possibly at
i-1 level because the materials used were easily
comprehensible. The more challenging materials
are presumably at i+1 level because the materials
used were within reach of the learners. From the
point of SLA theory, tasks should be challenging
but attainable, while recommended shadowing
materials should be less challenging so that
learners can focus on phonology tentatively. The
materials used in this experiment appear to meet
both conditions. However, this interpretation
needs further study. Factors that make listen-
ing difficult or easy vary and determining the
difficulty is quite challenging. Additionally, this
study cannot tell whether the materials were
challenging or less challenging for the learners.
Krashen’s i+1 theory lacks in empirical data as
well. Thus, several studies should be conducted
to verify this inference.

Limitations of this study

There are three limitations to be further inves-
tigated. First, this study did not investigate
whether either challenging or less challenging
materials for the learners were more effective or
not, but explored the effectiveness of combining
materials of different difficulty levels. Although
the length and Flesh-Kincaid index indicate the
difficulties of the materials, other factors such
as vocabulary and speakers’ accents should be
also taken into account. Second, as Iwashita
(2008) points out, most studies did not examine
the pure effectiveness of shadowing but that of
instructions collaborated with shadowing, this
claim is true of the current study. More research
that focuses on the pure effectiveness of shadow-
ing will also benefit advancement of practicality
of shadowing in classrooms. Third, although
the data show that a combination of different
difficulties of materials benefits more learners,
the theoretical support for this result should be
further investigated.

Conclusion

The data gathered in this study show that learn-
ers can improve their listening comprehension
skills more quickly when using a combination
of different difficulties of materials. Since not

all learners possess high motivation and high
proficiencies, improvement of their listening
skills in a short period should be encouraging
and motivating for the learners. Although factors
such as learners’ motivation and interests could
also affect the results, this research is of value in
finding a way to use shadowing while address-
ing individuality is also valuable for classroom
teaching.

In terms of practical implications, in order to
avoid learners’ confusion or misunderstanding
learner beliefs, instructors need to inform the
learners of the brief theoretical background of
shadowing. Since shadowing requires learn-
ers to fully activate cognitive processes in the
brain, learners” understanding and motivation
are necessary. The function and benefits of
shadowing should be taught as well. I hope this
study can provide new insights into research on
shadowing, and that more students will be able
to maximize the benefits of shadowing.
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Cooperative learning in digital storytelling: A way
to raise university English learners’ motivation

Keywords motivation, cooperative learning, digital storytelling
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The participants in this study were 38 beginning-level English learners. Twelve of
them were first-year English Communication majors and 26 were second-year
International Social Studies majors at a university in the Tokyo area. A Digital
Storytelling (DST) project was designed so that they would work cooperatively.
Since positive interdependence and individual accountability are two essential prin-
ciples of cooperative learning, the teacher paid careful attention to have them
emerge in the activity. For example, students’ roles were divided in such a way
that each of them would have a different piece of information, which facilitated
positive interdependence. Also, the project was structured so that fulfillment of
each member’s role/responsibility was essential (i.e., individual accountability was
required) for successful completion of the project. A questionnaire with Likert
scales was conducted before and after the project. In addition, a post-project
questionnaire included an open-ended question. The Likert scale portion of

the questionnaire measured the participants’ motivation for learning English.

The question items used in this part were adapted from Hiromori (2006), who
investigated EFL learners’ motivation with reference to the Self Determination
Theory. The open-ended question was used to collect participants’ opinions
towards the cooperative DST project. The results indicate that teamwork among
learners was enhanced through the cooperative DST project, which in turn
heightened their motivation to learn English. The Likert scale scores from the
pre- and post-project tests were compared. The t-test results indicate that the
participants’ motivation increased as a result of engaging in the project. Together
with the participants’ comments collected in the post-project questionnaire, it
can be concluded that teamwork among learners was enhanced through coop-
erative learning, which in turn heightened their motivation to learn English.
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Engaging in collaborative
learning in a Japanese
language classroom™®

Keywords

collaborative learning, types of teaching and
learning, social constructionism, foreign/second
language education

This article discusses the experiences of
Megumu (first author) and her students as they
engaged in collaborative learning (CL) in their
intermediate Japanese course at an American
university. CL was one of three types of teaching
and learning employed in Megumu'’s course, but
it enabled students to learn aspects of Japanese
language and culture that other types of teaching
and learning are not designed to accomplish.
We first discuss the concept of CL from our
social constructionist perspective; i.e., we see
learning as a social process of knowing instead
of merely a construct of individual minds (Berger
& Luckmann, 1966; Gergen, 1999). This is

then followed by a description of how this social
constructionist perspective was incorporated in
Megumu'’s course, based on her and students’
reflections on their CL experiences. Finally, we
close with an invitation to readers to explore
the potential of CL in various Japanese language
classroom environments.

K TlE KERZDOHIRAERFEDI SAT, EELT
DFEEMIASKRL—T1T75—=24 (Collaborative
learning: CL) [CZMLBD#EEREHRL S, CLIZZD
ISR TH\WSNZ3BEDHIREDI DT, FEENH
ADEFBOILEZ R LT thDEIRIE TIIRIRE TR
CEEEMTIDICKERI /=, AR TIE £9 4
ABEFTEORBAICEDNVCLOMREHRL S, 2
TEOHRBEEELIZ. FB. MBEABICLSTE
S5NBHDTHY. Lo TEXR, MBENDTAIHS
HBIE CH D LN BIEICED<ER THS (Berger &
Luckmann, 1966; Gergen, 1999), XIC, CDHEIEE
FEOAEDPEEDSI SATESANSNTNS D%,
FHZELORBORREZRYIROTILT S, &EIC,
BHenAABRBERSICHFSCLORAEEME, HICH
RIBIOHEITREL. BDULET S,

Megumu Doi

University of Tennessee

John Peters

Tennessee Teaching and Learning
Center Institute for Reflective Practice

A typology of teaching and learning

Peters & Armstrong (1998) developed a typology of
teaching and learning in terms of purpose, flow of com-
munication, relationship between students and teacher,
and modes of discourse, among other pedagogical
features. This typology consists of three types of teaching
and learning: T-I, “teaching by transmission, learning by
reception”; T-II, ”teaching by transmission, learning by
sharing”; and T-III, “collaborative learning” (CL) (pp. 78-
79). In T-I, the primary focus is subject matter that reflects
the experience of the teacher and related discipline-based
content. The teacher is the primary source of informa-
tion, and the focus is on individual learning. The flow

of communication is from teacher to student; sometimes
from student to teacher. Direct instruction and lectures,
sometimes accompanied by demonstration, drill, and
repetition, are examples of T-I.

As in T-I, the emphasis in T-II is on individual learning.
One difference is that the teacher is the primary, but not
the only, source of information. Students may also serve as
sources of information as they are given opportunities to

* A version of this paper was presented at the 25" Annual Conference
of the Southeastern Association of Teachers of Japanese (SEATJ) at Duke
University, NC, in May 2010
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make meaning of the subject matter in terms of
their own experiences. The flow of communica-
tion is from teacher to student, student to student,
and student to teacher. The most familiar form of
Type Il is the lecture-discussion format; various
applications of cooperative learning or group
work also fit this model. Many educators refer to
this sharing aspect as a necessary aspect of coop-
erative learning (e.g., Johnson, Johnson & Hol-
ubec, 1993). Others often use the terms cooperative
learning and collaborative learning synonymously,
or refer to collaborative learning as having what we
refer to as T-II features (e.g., Bruffee, 1999).

In T-111, or CL, the emphasis is on both indi-
vidual and group learning. The teacher becomes
a member of the group of learners and partici-
pates with student members as they focus on the
joint construction of new knowledge. The flow
of communication is from member to member,
member to group, and group to member. The
basis of their joint action is critical reflection
on the members’ present, past, and anticipated
experiences, augmented by disciplinary content
(Peters, Doi, & Taylor, 2010).

While no one type of teaching and learning is
superior to another as each has its own place in
the educator’s pedagogy, T-I and T-II can never
escape from the issue of hierarchical authority
of traditional classrooms. To begin with, one
purpose of these types of teaching and learn-
ing is to socialize students into a knowledge
community that is consistent with the teacher’s
subject matter expertise and philosophy, as well
as the ways of knowing of members of his or her
discipline. For example, Bruffee (1999) claims:

[The professor] has to discover ways to help
those nonmembers [i.e., students] loosen their
loyalty to some of the communities they are
already members of — “divorce” themselves
from those communities . . . and marry in-
stead into the knowledge community that the
professor represents. (p. 78)

While a teacher using T-II may attempt to
involve students and their collective experiences
in terms of their own ways of knowing, students
are nevertheless expected to assimilate themselves
into the community that the teacher represents.

Engaging in T-III or CL helps resolve this issue
of hierarchical authority associated with T-I and

T-1I. By positioning both the teacher and stu-
dents as members of a group or co-constructors
of knowledge, CL grants the authority of
knowledge and knowing to students as well as
the teacher. They are able to take advantage of
their experiences, skills, talents, and relation-
ships and to learn not only from others but also
with their group as a whole. This process leaves
room for members to create knowledge as they
go along, knowledge that never before existed.
In T-III, knowledge is in a state of continuous
construction and reconstruction, occurring in the
moment, in the context of ever-changing rela-
tionships among learners. This does not suggest
that the other types of teaching and learning
should be overlooked. Indeed, all three types
have their own place in the classroom, and one
or more types might be incorporated in teaching
one class session. However, we emphasize that
incorporating CL can take the classroom beyond
what is possible with either of the other types
alone or in combination.

CL can be incorporated into various disciplines,
including foreign/second language education
(Hall, Vitanova, & Marchenkova, 2005). Indeed,
CL offers a different approach from a traditional
and formalist perspective, viewing language as
a set of dynamic living systems that are funda-
mentally tied to social and historical contexts of
use. The traditional perspective deems language
as a set of abstract and independent systems and
the act of language learning as the work of an
individual mind (Deutscher, 2010). In contrast,
our view of CL corresponds with Voloshinov’s
(1973) view of language: “Language acquires
life and historically evolves precisely here, in
concrete verbal communication, and not in the
abstract linguistic system of language forms, nor
in the individual psyche of speakers” (p. 95). That
is, language is neither an essential given nor a
product of individual minds; rather, it is derived
from and sustained by our dynamic and ongoing
social interactions. This perspective suggests
that knowledge is a human construction and
knowing is a social process (Berger & Luckmann,
1966; Gergen, 1999). In the following section, we
discuss how this social constructionist perspec-
tive was incorporated in Megumu’s course.

This description is based on Megumu’s and the
students” individual and joint reflections on their
CL experiences.
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Reflections on the CL experience in the
Japanese language class

Megumu engaged her second-year Japanese
language class in CL in the fall semester of 2009.
This undergraduate course was offered in the
Department of Modern Foreign Languages

and Literatures at a large American university.
The class schedule consisted of four 50-minute
sessions per week for one semester, or 14 weeks.
There were 26 class members and one instructor
(Megumuy). The goal of incorporating CL was

to take the class beyond the usual emphasis of
foreign language classrooms on practical com-
munication, and development of the language
skills of listening, reading, writing, and speaking
(Hatasa, Hatasa, & Makino, 2006). Megumu
acknowledged this emphasis and sought a

way that would do more than just contribute

to students’ language development or socialize
them into the knowledge community she repre-
sented. In particular, she worked with the class
to jointly construct their knowledge in terms of
their readings about various aspects of Japanese
language and culture.

Dialogue was employed as the primary mode
of learning and co-construction of knowledge.
More specifically, the group sat in a circle and
engaged in dialogue on readings that they had
read with their partners in preceding sessions. By
dialogue, we mean that the instructor and students
communicate in order to understand each other
and themselves. Self and other understanding
form the basis of their joint effort to co-construct
new knowledge about the reading content,
language concepts, and cultural matters. Students
and instructor also collectively inquire into the
movement of thought and the process of working
together, such as by attending to what is being
created and how it is created within the group.

In the CL sessions of the Japanese class, the
process of dialogue began by Megumu asking
questions of the students: e.g., “What stood
out to you about this reading? Which part of
the reading did you find particularly striking
or resonating? Which part did you continue to
struggle to understand?” Megumu was also pre-
pared to share her responses to these questions.
Group members’ immediate responses to these
questions, and other questions and responses
that followed, formed the process and outcomes

of their knowledge construction. These experi-
ences are well represented in Hanaki’s (2007) de-
scriptions of Baktin’s novelistic discourse as being
“lively, open-ended, [and] spontaneous,” emerg-
ing from active interactions of the students’ and
instructor’s lived experiences and their diverse
voices (p. 11). Unlike Furr’s (2007) reading circle
that positions the instructor outside of the group
and assigns each student a different role, the
Japanese class required all members, including
the instructor, to assume mutual responsibility
for their constructive process.

Dialogue on a biography of Yoko Ono

In one of the CL reading sessions, the group
engaged in dialogue on a biography of Yoko
Ono both in Japanese and English. Of all her life
experiences presented in the reading, the group’s
interest focused on Cloud Piece (1964), her poem
representing a form of conceptual art, and Ceiling
Painting (1966), her art exhibition in London
where she met her third husband and longtime
collaborator, John Lennon. By weaving together
the utterances and responses of the members

at what Kostogriz (2005) calls the thirdplace, the
group sought to construct their own unique
understandings of the meaning, significance, and
relationship of these two art works. Kostogriz
(2005) describes thirdplace as “creative ferment”
(p. 197) where the border between the self and
other comes together and the dynamic tension
this meeting creates gives shape to learners’
meaning-making and knowledge construction.
This view corresponds to what Hanaki (2007)
describes as dynamic discursive space (p. 12). One
way to imagine this space or thirdplace is to

“see it” in the middle of a circle of learners. This
middle area serves to focus members’ attention
to what is being created and how it is created.

While engaging in dialogue about Cloud Piece,
the group constructed an understanding of the
poem in terms of their “ownership” of clouds.
That is, the members saw that the clouds came
to belong to them in the process of counting and
naming the clouds. Conversations about Ceiling
Painting led the group to understand that Yoko
embraced a strong affirmation in the small,
simple word “yes”. The group also developed
an image of the relationship between Cloud Piece
and Ceiling Painting as positivity or optimism. To
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members, the naming of clouds and the painting
of “yes” high above indicated birth and hope,
respectively. These understandings were not
simple reproduction of what the group members
knew in advance from the text or other related
resources. Instead, the understandings were
constructed between group members and with
the group as a whole, as a result of engaging
with others at the thirdplace and situating the
reading content and the language in the context
of culture, history, and politics. For example, the
group explored the concept of owning in Cloud
Piece and the significance of “yes” in Ceiling
Painting, in relation to Yoko’s multicultural
backgrounds, the hippie movement in the U.S,,
and the Vietnam War.

In this process of knowledge construction, the
class acted in ways that fostered CL, such as lis-
tening, inquiring, valuing, reflecting, and work-
ing jointly to understand themselves, others, the
learning process, and the readings. Megumu
served both as the primary facilitator and as a
co-learner and co-constructor of knowledge. As
facilitator and participant, she developed a space
where all group members are respected and
trusted, and helped other members by asking
questions to encourage reflection on individual
and collective thinking and assumptions. As co-
learner, Megumu engaged in the manner that she
encouraged other members to act, such as valu-
ing multiple ways of knowing that the members
brought to their learning experiences. As a result,
the class as a whole was able to jointly construct
their own unique understandings by utilizing
and interweaving the members’ experiences,
skills, and newly formed relationships.

Conclusion and implications

This paper discussed a concept of CL and its
implications for the foreign/second language
classroom, along with an example of a CL
reading session in an intermediate Japanese
classroom. Megumu was able to successfully add
CL (T-III) to her routine of T-I and T-II teaching
and learning practice, especially in the area

of readings about various aspects of Japanese
culture. The primary goal of engaging in CL was
co-construction of new knowledge, and language
acquisition or development was a secondary
goal. The former goal was achieved in class

sessions devoted to readings. The latter goal was
achieved in all other class sessions. Thus, we
believe that CL (T-III) has a place in the Japanese
language classroom, alongside the more familiar
T-I and T-II types of teaching and learning,.

However, there were some areas in which the
benefits of CL were limited due to the composi-
tion of class members and their learning envi-
ronment. Students were encouraged to speak
in Japanese during dialogue; however, most
of them relied on English instead of Japanese
to convey their thoughts and ideas to others.
Students’ limited experiences with Japanese both
in and outside the classroom might account for
their choice of languages. This understanding
suggests that students with higher levels of
language proficiency benefit more from engag-
ing in CL, especially in terms of practicing and
developing their language skills. The same can
be said about students who have more experi-
ence with aspects of Japanese culture, such as
those living in Japan. These students might find
engaging in CL more beneficial than students
with less exposure to culturally enriched
environments. We invite readers of this article
to consider the advantages and disadvantages
of CL and its role as an additional approach to
teaching and learning in language classrooms,
especially classrooms consisting of students
with different levels of language proficiencies in
diverse cultural environments.
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A response to Paul Stapleton’s
“|lapanese universities: Change
or risk marginalization”

Paul StapletonE
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Adam Lebowitz
University of Tsukuba

critique of Japan’s higher-education insti-

tutions (“Japanese universities: Change
or risk marginalization”, TLT 35-5) was a com-
parative argument based on general principles.
Unfortunately, his analysis suffered from a lack
of context.

P aul Stapleton’s well-written systemic

Rankings: What do they show?

First, his use of “marginalization” in the title: He
appears to be referring to the low performance
of Japanese universities in the Times Higher
Education (THE) Ranking tables (Times Higher
Education, 2011) compared to Hong Kong where
he currently works! despite its much smaller
population (Appendix 1). By ranking lower, the
reasoning goes, Japanese universities will have
difficulty attracting students in the global educa-
tion marketplace. Two discussions are in order
here: one involves a closer look at THE rankings,
and the other is the idea of ranking itself.

THE rankings are decided statistically according
to several variables given certain weights (Fig. 1).
The three most important variables are Citations
(32.5%), Research (30%), and Teaching (30%).

D THEDGE
Bty

Since Citations are given the highest weight,
faculties publishing research with the highest
citation numbers will raise the ranking of the
university. Japan’s universities’ low numbers in
this area reduce its position in the overall rank-
ings (Appendix. 2). However, THE recognizes
the shortcomings of its own methodology. Some
exceptional papers cited widely the year of
publication create an outlier effect, since co-
authorship disproportionately raises the score in
small institutions with low publication volume
(Baty, 2011).

WEIGHTING SCREME FOR RANKINGS SCORES
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Figure |. THE Weighting Scheme for
Rankings Scores
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Let’s consider the other important variable
of Research (Appendix 3). Here we see that
Japanese universities do very well and compete
with universities in the top twenty. Why these
articles are not cited at such a high rate merits
investigation, but Japanese academics are in fact
publishing in large volume in prestige journals
according to data from Thomson-Reuters, so
these are not “in-house” publications. Japanese
universities also compete very well on the
Teaching ranking (Appendix 4) based in part
on the number of students per teacher. This
data suggests “overall” rankings do not always
accurately predict the learning experience of the
student.

The creed of excellence

Furthermore, THE Ratings are in general
problematic because universities are immensely
complex institutions that cannot be given a
magic number and placed on a scale. However,
their short history since 2004 reflects a trend in
higher education encouraged by global capital-
ism that is governed by a nebulous concept Bill
Readings termed the “University of Excellence”
replacing the “University of Culture”:

7

The university has no particular goal, except
to have its various parts functioning excel-
lently—where excellence becomes a countless
measure permitting homogenization and
bureaucratic control.... In practice, excellence
is connected with professionalization: you are
judged by your peers, which means that ex-
cellence is determined by how you are rated
by others (Culler, 1999 p.344).

Achieving “excellence”—versus creating a
cultured and informed citizenry—is now consid-
ered so ineluctable that the number one institu-
tion, Harvard, devotes considerable resources in
its pursuit. According to an article fittingly titled
“Excellence, not mere reputation” (Baty, 2010),
it regularly collects data in “strategic areas” and
“benchmark(s) their performance on objective
criteria...to improve their ratings” (emphasis
added).

In discussing “job performance”, “quality
assurance” to insure that grades are “fair”, and
customer-satisfaction surveys in the form of

student evaluations, Stapleton’s current institu-
tion appears to have adopted similar methods. I
believe that faculty review is necessary and posi-
tions should not be abused as sinecures; however,
when mechanisms insuring “excellence” in the
name of rankings encourage faculty to homog-
enize approaches to education, universities risk
having their function as places where new ideas
are generated, not just standardized, depleted.

The challenge of “practice”

Stapleton makes another statement in need of
context. “Moribund practices,” he writes “more
focused on hierarchy and procedure than merit
and efficiency” is in part responsible for the
sharp decline of Japanese studying abroad.
Logically, this appears incoherent: Wouldn't
unfavorable practices encourage students to go
abroad? Actually, this problem regards economic
policy, not universities: The domestic job market
currently is very tight, and students must begin
to search earlier and longer to compete. This
reason for reduced numbers appears in his Japan
Times reference (Editorial, 27 Dec, 2010) and is
conceded in similar stories in major US science
journals (Normile, 2010; Editorial, 9 July 2009).

Stapleton singles out “decision-making”—
committee meetings—as one example of
“moribund practice”. In making his comparison,
I wish that Stapleton provided more information:
Were meetings in Japanese? Are meetings at his
current institution in English? This impacts the
level of personal involvement in the process.

In addition, having received his doctorate in
the UK Stapleton may feel more at home at his
new institution due to the legacy of the British
education system on Hong Kong institutions. In
contrast, Japanese universities are more “home
grown” and produced from a different set of
traditions (see Amano, 2005). The culture of
consensus will not change easily. Nevertheless,
meetings at his former institution sound trying
even by national university standards; however,
it is precisely because it is a tax-funded national
university receiving public money that proce-
dure is adhered to so uncompromisingly. This
can be considered a form of accountability that
Stapleton so admires in his current institution.
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The future: Corporatism vs. care

This response is not meant to excuse nor deny
issues in the university system here. Certainly,
criticism is beneficial to any system or institu-
tion because none are perfect, and Stapleton’s
experience within Japanese academia gives his
opinions weight. The truth is research universi-
ties are interesting places to teach and was one
reason I changed institutions domestically. I
concede THE citations data, albeit problematic,
deserves attention. He raises other excellent
points, for example the importance of using
research funding to employ graduate student
research assistants, and that expenditures should
be proctored. This latter point seems especially
cogent now given the urgency of the rebuilding
effort after the March disasters. In addition, I
wholly agree more should be done to attract
foreign students to Japan to reach the Education
Ministry’s G30 targets.

Where I disagree with Stapleton is how the
“quality of the educational experience” can
be improved to attract students in the global
market. He appears to favor applying corporate
principles to the faculty. This may improve rank-
ings, but has a questionable connection to the
campus learning experience. Instead, the general
campus environment effectively can be a “selling
point” when it supports students personally and
emotionally, as well as academically. The student
welfare research field in Japan is new compared
to other countries, but institutional practice
positively affects student academic performance
(Moses, 2006). Japan's universities, by integrat-
ing student support services on campus (see
Lebowitz, Asada, & Hori, 2010), would do much
towards improving their future viability.

References

Amano, 1. (2005). Gakureki no Shakai-shi (Aca-
demia: A social history). Tokyo: Heibonsha.

Baty, P. Excellence, not mere reputation (2010, 16
September). Retrieved from <www.timeshigh-
ereducation.co.uk/world-university-rank-
ings/2010-2011/ analysis-subject-methodology.
html>

Baty, P. Matters of refinement (2011, 22 August).
Retrieved from <www.timeshighereducation.
co.uk/story.asp?storycode=417200)>

Culler, J. (1999) What is cultural studies? In M.
Bal (ed.) The Practice of Cultural Analysis (pp.
335-347). Stanford UP.

Editorial: Fear of studying abroad (2010, De-
cember 20). The Japan Times. Retrieved from
< www.search.japantimes.co.jp/ cgi-bin/
ed20101227al.html >.

Editorial: Japan’s tipping point (2009, 9 July).
Nature 460. Retrieved from <www.nature.com/
nature/journal / v460/n7252/full/460151a.
html>.

Lebowitz, A., Asada, T., & Hori, T. (2011) To-
wards a University Wellness program inclusive
of foreign students: A function- and design-
based approach. Gaikokugo Kyoiku Ronshu, 33,
123-131.

Moses, K.S. (2006). Contributing to college stu-
dent mental health through health promotion
and clinical health services. In S.A. Benton &
S.S. Benton (eds.) College Student Mental Health:
Effective services and strategies across campus
(pp- 189-212). National Association of Student
Personnel Administrators.

Normile, D. (2010). Will homebody researchers
turn Japan into a scientific backwater? Science
330, 1475.

Times Higher Education (2010-2011). THE top
200 universities” rankings. Retrieved from
<www.timeshighereducation.co.uk /world-
university-rankings/2010-2011/ top-200.html1>.

Adam Lebowitz is an associate professor in The
Foreign Language Center at the University of
Tsukuba.

(Endnotes)

1  Stapleton’s bio states his present school is
“in the region”. The title indicates he intends
the scope of his critique to encompass gen-
eral practice in Japan. While his institution’s
name can remain confidential, the location
should be identified because he is making a
comparative analysis and it is necessary to
identify the basis of his comparison.
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Appendix |. THE World University Rankings
2010 (Top 20 + Japan, Hong Kong)

World Institution Cour}try/ Overall
Rank Region | score
111 HO.ng Kf)ng Baptist Hong 55.6

University Kong

Tokyo Institute of
112 Technology Japan 55.4
130 | Osaka University Japan 53.4
132 | Tohoku University Japan 53.3
149 Hopg Kfmg Polytechnic | Hong 514

University Kong

Appendix 2. THE Citation Rankings 2010

(Top 20 + Japan, Hong Kong)

World Institution CouI}try/ Overall
Rank Region | score
1 |Harvard Universi United 96.1
ty States )
2 California Institute of | United 96.0
Technology States '
3 Massachusetts Institute | United 95.6
of Technology States '
. . United
4 | Stanford University States 94.3
. . . United
5 | Princeton University States 94.2
6 University of United 912
Cambridge Kingdom )
6 |University of Oxford | UMied 1 975
ty Kingdom )
8 University of California | United 911
Berkeley States )
9 Imperial College United 90.6
London Kingdom )
. . United
10 | Yale University States 89.5
University of California | United
1 Los Angeles States 87.7
12 | University of Chicago United 86.9
States )
Johns Hopkins United
13 University States 86.4
. . United
14 | Cornell University States 83.9
15 Swiss Federal Institute | Switzer- 83.4
of Technology Zurich  |land )
. . . United
15 | University of Michigan States 83.4
17 | University of Toronto | Canada 82.0
. . . United
18 | Columbia University States 81.0
University of United
9 Pennsylvania States 79:5
Carnegie Mellon United
20 University States 79-3
21 University of Hong Hong 792
Kong Kong
26 | University of Tokyo Japan 75.6
Hong Kong University
41 |of Science and Eg;lg 69.0
Technology &
57 | Kyoto University Japan 64.6

World e Country /| Cita-
Rank Institution Region | tions
1 | Harvard Universit United 98.8
Y States )
2 California Institute of | United 99.9
Technology States '
3 Massachusetts Institute | United 99.9
of Technology States '
. . United
4 |Stanford University States 99.2
. . . United
5 | Princeton University States 99.9
. . United
6 | University of Oxford Kingdom 95.1
6 University of United 94.0
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Berkeley States '
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London Kingdom )
. . United
10 | Yale University States 91.5
University of California | United
1 Los Angeles States 93.2
12 | University of Chicago United 96.9
States ]
Johns Hopkins United
13 University States 92:3
. . United
14 | Cornell University States 88.1
. . _ United
15 | University of Michigan States 84.1
15 Swiss Federal Institute | Switzer- 831
of Technology Zurich  |land '
17 | University of Toronto | Canada 82.2
. . . United
18 | Columbia University States 92.6
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World - Country /| Cita- World - Country /| Re-
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Appendix 3. THE Research Rankings 2010 B
57 | Kyoto University Japan 77.7
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ong Kong Baptis ong
World Institution Country /| Re- m University Kong 32:5
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1 |Harvard University 98.7 &c 8Y
States 130 | Osaka University Japan 63.4
5 California Institute of | United 98.0 132 | Tohoku University Japan 62.5
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3 Massachusetts Institute | United 914 149 University Kong 57
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4 |Stanford University | oo | 981 Appendix 4. THE Teaching Rankings 2010
Top 20 + Japan, Hong Kon
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12 | University of Chicago States 87.9
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<my-share@jalt-publications.org>

We welcome submissions for the
My Share column. Submissions
should be up to 700 words describ-
ing a successful technique or lesson
plan you have used which can be
replicated by readers, and should
conform to the My Share format
(see <jalt-publications.org/tit/de-
partments/myshare/guidelines>).

Please send submissions to <my-
share@jalt-publications.org>.

MY SHARE ONLINE: A linked

- - index of My Share articles can be
L 5 found at:
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—_— <jalt-publications.org/tlt/

departments/myshare>

- ““MY SHARE

reetings and welcome to the first 2012

edition of My Share. January is a time

for new beginnings and this year brings
with it a new face to the pages of the My Share
column. Allow me to introduce our new My
Share coeditor, Harry Harris. Welcome to the
column, Harry! We get a lot of great submissions
here and I'm sure you'll enjoy reading them as
much as I do.

Now, on to this issue’s submissions. We have
four great ideas to help you ring in the New
Year. First off, Z. Zvi has students working hands
on using American Sign Language in the EFL
classroom. Next, David Harrison gets students
working on coherence. In our third part, Joseph
Wood focuses on communication strategies.
Finally, we round out the issue with Peter Wells
who introduces a fun sentence buying game. In
this coldest time of the year, your students are
sure to warm up to these great activities.
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Using ASL in the
EFL classroom to
practice speaking
Z. Zvi

Kansai University of Foreign Studies
<eli-esl@hotmail.com>

Quick guide

» Key words: Speaking, Sign Language

» Learner English level: Lower intermediate to
advanced

» Learner maturity: Junior high school and above

» Preparation time: The time it takes to copy the
handouts and practice a few basic signs

» Activity time: 45 minutes (variable)

» Materials: Handouts

This single lesson is part of a series of lessons
that I constructed to get students more engaged
and interactive in the EFL speaking class. It
introduces American Sign Language (ASL) as a
tool for non-verbal communication, but instructs
students to use both signs and spoken English to
express ideas and to negotiate meaning.

Preparation

Step 1: Copy the worksheets. (Appendix A)

Step 2: Before class, practice signing a simple
greeting such as “Hi” or “Hello.”

Procedure

Step 1: As students assemble in class, greet them
in sign language. Then explain what the signs
mean and encourage them to sign back to you
and to each other.

Step 2: Introduce the use of Fingerspelling and
the purpose of Sign Language. (Brief introduc-
tions are included in Appendix B.)

Step 3: Distribute the worksheet, Using Sign Lan-
quage. With students looking at the worksheet,
go through the alphabet starting with the letter
A. Review the signs and help students form the

letters correctly according to the drawings on the
worksheet.

Step 4: Ask one student to come to the front of
the class and sign any letter he or she chooses.

The other students search through their work-
sheets to identify the correct letter. Select one
student to call out the letter to the rest of the
class and confirm that everyone agrees. Repeat a
few more times.

Step 5: Ask all students to write down and
practice signing a word. You could suggest using
a favourite food or colour activity.

Step 6: Invite several students to sign their
words in front of the entire class. The other
students read the sign and say the word aloud.

Step 7: Next, ask all students to write down and
practice signing a short sentence.

Step 8: Again, invite one or two students to sign
their sentences in front of the entire class. The
other students read the signs and decode the
sentence.

Step 9: Put the students into pairs.

Step 10: Distribute the worksheet, Translate. Work-
ing together, students should be able to translate
the message, which says: “Congratulations. You
can read Sign Language.” The second message
says: “Now, say something to your partner using
Sign Language.” Under each sign are spaces for
students to write the corresponding letters.

Step 11: Students think out a short message of
their own and secretly write it down. Without
showing their partners, students take turns sign-
ing. The student receiving the message should
translate and read back the message aloud.

Step 12: (optional): You can assign students
specific vocabulary or phrases to research online.
In the next class, each student will be responsible
for teaching their sign to the class.

Conclusion

Students enjoy this activity because they actively
work together to communicate in an unusual
and enjoyable way. In my experience, this lesson
can be a springboard for discussion of other
topics ranging from disabilities and social issues
for the deaf, to body language, and other forms
of non-verbal communication.
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Helping students
with coherence

David Harrison
British Council (Tokyo)
<david.harrison@britishcouncil.or.jp>

Quick guide

» Keywords: Coherence, cohesion, personalized
writing, product, process

» Learner English level: False beginner and above

» Learner maturity: Junior high school (12+) to adult
» Preparation time: 30 minutes

» Activity time: | hour

» Materials: A short text cut up into component
sentences and the full coherent version

Learners of all levels have problems forming
logically ordered coherent texts, often over-relying
on cohesive devices, in particular conjunctions, to
try and connect ideas cohesively. Coherence is often
confused with cohesion; while the former refers

to the “overall semantic structure and unity of a
text” (Richards, 1990, p. 104), the latter is concerned
with surface level linking relationships inside and
between sentences (reference, substitution, cohe-
sive devices, etc.). As Thornbury states, “a lot of
students” writing reflects on the over-dependence

on the cohesive trees at the expense of the coher-
ent wood” (Thornbury, 2005, p. 36). This has

often been claimed to result from teaching which
over-emphasizes teaching conjuncts/ conjunctions,
such as however, therefore, and so on, as the only
means to link texts together. The following activity
that I created for junior high learners helped them
both generate ideas and then link them logically to
improve their written coherence.

Preparation

I will use an example centering on a school trip
with my schoolchildren. Naturally, this may be
adapted around any topic/theme decided by the
teacher and dictated by class circumstances.

Step 1: Make enough copies of the sheets con-
taining responses and questions (Appendix A) to
give out one set to each pair/group in the class.
Cut out the responses (left-hand side of Appen-
dix A) and matching questions (right-hand side).
Separate the cut-up responses and the questions
for each pair/group into separate piles and mix
up the cut-ups in each pile.

Procedure

Step 1: Supply each pair/group with cut-up re-
sponses taken from the coherent text. Have them
generate questions for each one. Afterwards,
supply each pair/group with the right-side
question cut-ups and ask them to match them

to the responses from the left-hand side. The
teacher can then check the correct answers with
the pairs/groups individually or as a class.

Step 2: Have students put the responses into a
logical, coherent order. Asking pairs to perform

a Q & A dialogue using the two sides of the cut-
ups helps them do this. To check the answers,
the teacher can perform the dialogue with one
student or the whole class in turn or together.
Point out the use of references such as it and there
and how they help structure cohesion.

Step 3: Ask learners which words from the
ordered sentences they think are unnecessary
(e.g., repeated words/ideas) and have them
cross them out. Use the first two sentences as

an example: I went to Kyoto. I went there last
summer becomes I went to Kyoto last summer. This
demonstrates how to link several ideas into one
sentence. After students have finished the whole
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text, they can compare their ideas before check-
ing as a class on the blackboard.

Step 4: Give everyone the full, paragraphed text
(Appendix B). This acts as a model to produce
another personalized text about a similar subject
(for example, their summer/winter holiday),
before moving onto more varied texts.

Conclusion

This activity helped students to realize that each
sentence in a paragraph should answer a differ-
ent question, and be placed according to a logical
coherent order. The lesson involves all four

skills and embraces a composite of product and
process approaches to writing. From struggling
to write a few simple sentences, they ended up
able to compose whole coherent paragraphs.
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The appendices are available from the online
version of this article at <jalt-publications.org/
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You've done the research,
read the literature, and
thought a lot. ..

What next?

Write it up and submit it to The
Language Teacher of course!

See the submissions on our
website for more information!

Helping students to
notice their own use
of communication
strategies

Joseph Wood

Nagoya University of Foreign Studies
<dearjoewood@hotmail.com>

Quick guide
» Key words: Communication strategies (CSs),
recording, usage, noticing, self-monitoring

» Learner English level: Intermediate to advanced

» Learner maturity level: University students (all
levels)

» Preparation time: |0 minutes
» Activity time: 20-25 minutes

» Materials: Blank white sheets of paper, lists of CSs,
and digital audio recorders

Recording activities in class can be improved

or refocused and geared specifically towards
building a stronger strategic awareness among
students. Many of my students were using
communication strategies (CSs) in their conver-
sations, but often did not realize it. By recording
their conversations and then afterwards listen-
ing for CSs they had used, your students can
begin to notice how and when they use CSs and
determine just how useful they are.

Preparation

Before the day of the class, make sure you have
enough digital recorders and papers for the
students. Students could also be given the option
to record their conversations using their cell
phones if the teacher sees fit or if getting enough
digital recorders poses a problem.

Procedure

Step 1: Explain to the students that they are go-
ing to do a no pressure practice recording and that
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they can even pick their own partner. After pairs
are made, pass out a digital recorder to each pair.
One goal of this recording activity is to not only
give students recording practice, but to also let
them have a fun and positive recording experi-
ence. The topic is at the discretion of the teacher.

Step 2: Distribute the recorders to the paired off
students.

Step 3: Tell students they have to record a
five-minute conversation with their partner on
the decided topic. Do not tell the students to try
and use CSs, but rather ask them just to keep the
conversation going for 5 minutes. By not forcing
students to use CSs, the students will end up
with a more natural conversation.

Step 4: When students are done, ask them if
they used many CSs. Many students may say
no, but in reality used a lot not realizing it. Tell
students that they now have a chance to listen to
their conversation and to search for any CSs they
may have used. Have students consult the list

of CSs that you pass out. Only use CSs that have
already been taught to students. For example:
follow up questions, interjecting, asking for
meaning, giving more information, etc.

Step 5: Write on the board the following sym-
bols:

e (= Suitable/Useful
e ?=I'm not sure
¢ X = Not suitable/Not useful

Step 6: Have the students listen to their conver-
sation with their partners and write down on
their paper some of the CSs that they used. After
they write them down, students can write one of
the 3 symbols next to each strategy depending
on how they felt that specific CS had worked in
their conversation. Also, it is helpful if students
write the name of the strategy.

A few examples from my students are:

A: “I'work at a restaurant.”

B: “What do you do there?” — (Follow up ques-
tion = 0)

and
A: “This week has been very very busy for me.”
B: “Very very busy.” — (Shadowing = ?)

Step 7: Ask the students if they used more CSs
than they originally thought they had. Many
students will be surprised at how many strate-
gies they used without being aware of it.

Step 8: Collect the papers and recorders. Ask
students if they want a copy of their recording,
in which case you can email it to them or have
the student bring a digital storage device (USB
drive, SD card, or the like).

Conclusion

While students are often taught CSs in their text-
books, they are sometimes not able to monitor their
own usage of CSs. Noticing is a key part of learn-
ing and this activity promotes both monitoring and
noticing. CSs, when used properly by students, can
help them extend their talking time and overcome
gaps in their L2 knowledge. My students had a lot
of fun with this activity and many became more
aware of how /when they use CSs. I hope it can
have similar outcomes in your class.

Buying sentences:
A team game
involving parts

of speech

and sentence
construction

Peter Wells

Kansai Gaidai University
<peter_wells@hotmail.com>

Quick guide
» Key words: Game, group work, parts of speech,
sentence construction

» Learner English level: Pre-intermediate and above.
This game assumes basic knowledge of the parts of
speech.

» Learner maturity: High school and above
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» Preparation time: At least an hour, possibly longer
» Activity time: 40 to 50 minutes

» Materials: Slips of paper with words written on
them and imitation money

In this game teams of students compete to form
correct sentences with words they buy from the
teacher. It's a fun way of reinforcing understand-
ing of parts of speech, ignorance of which often
causes flawed English. It can also help to empha-
size the importance of a (an) and the and other
English determiners. This game assumes basic
knowledge of the parts of speech.

Materials

Make slips of paper with about 20 examples of
each part of speech (nouns, verbs, adjectives,
adverbs, prepositions, pronouns, and conjunc-
tions) plus determiners, in large letters. It's a
good idea to laminate these. The verbs should be
all the same tense, e.g., past or present simple.
The determiners should include plenty of copies
of a and the, plus a few of an and some, and some
pronouns and prepositions. You also need a
supply of imitation money, which can be copied
from the Internet.

Preparation

This game may be preceded by a revision of the
names and definitions of the parts of speech,

perhaps on PowerPoint. The rules and purpose
of the game can be introduced in the same way.

Procedure

Step 1: Use a PowerPoint presentation to explain
the rules and purpose of the game, or demon-
strate it with one group.

Step 2: Divide the class into teams of about five
students. Get them to appoint a captain.

Step 3: Give each team ten $5 bills in play
money.

Step 4: Representatives of the teams come forward
to a shop, which the teacher has set up with 8
stacks of words arranged according to their part
of speech. Each word costs $5. The representatives
buy words from the teacher by saying, “A noun,
please,” or “Two articles,” etc. The students can’t

see exactly what word they’re going to get until the
teacher gives it to them. After an initial purchase

of a few words, the team members should discuss
with each other what other words they need in
order to make a reasonable sentence, and then
spend the rest of their $50, giving them 10 words
altogether. They then have to make the longest
correct sentence they can with the words they have.
The sentences may be silly (e.g., The red dog ate the
green balloon) but not impossible (e.g., The red dog
walked the green balloon). I allow teams to use a word
they bought as one part of speech to function as
another, e.g., after can be a conjunction or a preposi-
tion. I also allow them to exchange a duplicate
word, e.g., a second an for a different determiner.

Step 5: After about 5 to 8 minutes, the teacher asks
the captains to display their teams’ sentences, e.g.,
by writing them on the whiteboard, or by spread-
ing them out on their desks. The teacher scores
the sentences by giving a point for each word,

less a point for each error, as indicated above

(the sentence must be grammatically correct, and
possible). Thus The red dog ate green balloon would
score 5 points (six words, one error).

Step 6: This procedure is repeated for an appro-
priate length of time, say for about five rounds.
At the end of the game, the teacher adds up the
points for each team and declares a winner.

Modifications

If you play the game again, you can give the
teams more money to create longer sentences.
It’s also a good idea to offer the letter S for $5
so that teams can create plurals, or 3rd person
singular verbs. Try allowing teams to trade
words with each other. This increases the
amount of interaction in the classroom, and
tends to produce better sentences. It’s fun to
watch students sidling up to their opponents and
offering to exchange an unwanted preposition
for a nice, juicy adverb!

Conclusion

This game is popular with students, partly
because of the hilarity caused by the bizarre
sentences they often produce. Due to the
competitive element, students are usually fully
engaged in their task, using English to discuss
the best options for maximizing their scores.

34 THE LANGUAGE TEACHER Online * <jalt-publications.org/tlt>



The JALT task-based learning SIG in association with The University of Central
Lancashire, UK and Osaka Shoin Women'’s University, Japan present:

Task-based learning
and teaching in Asia:

Challenges and Opportunities

David Carless

Featured Speaker

David Carless is Associate Professor in the
Faculty of Education at The University of
Hong Kong and is a well-known researcher
and writer in the fields of task-based learning
as well as assessment and the management
of education change.
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his month’s column features Thomas

Amundrud’s evaluation of Science

Research Writing for Non-Native Speakers
of English and Jason White’s review of MegaGoal
Intro.

Science Research
Writing for Non-
Native Speakers of
English

[Hilary Glasman-Deal. London: Imperial
College Press, 2010. pp. xii + 257.%2,004.
ISBN: 978-1-84816-310-2.]

Reviewed by Thomas Amundrud,
Macquarie University

With more demand for courses in English for
Academic Purposes (EAP) that go beyond

just layering a thin veneer of content upon

an otherwise general curriculum, there is an
increasing need for suitable textbooks and
student resource guides. Sadly, most class texts

REVIEWS

in English for the sciences available in Japan do
not provide adequate scaffolding to ungraded
scientific English, especially since research

(e.g., Halliday, 2004; Swales, 2004) in scientific
English corpora and grammar shows it to feature
passive constructions, nominalizations (or as
Halliday (2004) puts it more broadly, gram-
matical metaphor), and particular uses of modal
auxiliaries. A further weakness of currently
available texts is that, although there are now a
number of academic English writing textbooks,
none currently address the specific needs of
science writing. While similar to other genres of
academic writing, scientific articles nevertheless

display key differences
in format and structure

o Science
unfamiliar to language itaideral
. o Research
teachers without training

e
in the natural sciences. To wnit .I,],m
this end, Science Research !
Writing for Non-native

Speakers of English is a

welcome, if imperfect, s
option for teachers of v /. g
EAP science writing o] =
courses. '

Following the intro-
duction, this book is composed of five chapters
explaining how to write the four sections of a
scientific article (i.e., introduction, methodology,
results, and discussion/ conclusion), plus the
abstract. It also includes a few appendices, such
as lists of common prefixes and abbreviations in
scientific writing. Each of the five explanatory
chapters follows the same structure. First, the
reason for each section of a scientific article
is explained, along with an example. This is
followed by a grammar and writing skills
section, sometimes with exercises, demonstrat-
ing characteristic grammatical and discursive
features demonstrated in the preceding example.
The subsequent section is a genre exploration
task, where students examine each section of
the example provided for that chapter, and
describe what it discursively performs. After
this, a key is provided, giving answers to the
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genre exploration, and providing a breakdown
of components for the scientific article section
covered. Following these keys, four models from
published scientific articles across a variety of
disciplines are provided for practice; the author
also encourages students to practice with articles
chosen from their own fields. Each chapter then
provides a collection of common lexical types
and items found in the particular article section
studied, which are derived from a corpus of 600
native speaker-authored, published scientific
research articles. Last, every chapter ends with
an imaginary project to practice writing the
respective scientific article section (e.g., introduc-
tion, methodology, etc.).

Perhaps due to its intended ESL audience,
much of this book was far too linguistically com-
plex for the bioenvironmental science graduate
students I used it with. Nevertheless, I found it
useful to assign for pre-reading the introduction
to each section, along with the grammar, the
models of key components of scientific article
sections, and the corpus-derived vocabulary.
With the assistance of a professor in the faculty, I
was able to select relevant scientific research arti-
cles for students to practice the models provided
in the book, and found the models provided
to largely fit the actual articles we used. I also
found that the grammar and vocabulary taught
in the book met many of the findings of Halliday
(2004) and Swales (2004), and largely matched
the language used in actual bioscience articles as
well. In the end, with pairwork encouraged, and
dictionaries and L1 permitted, these graduate
students, who had some degree of intrinsic moti-
vation, managed to use the selected elements of
the book to complete the genre exploration and
writing tasks assigned.

Unfortunately, however, this book does not
provide many exercises, and the answer key
temptingly follows those exercises that it does
give. For this reason, teachers may find it neces-
sary to supplement for grammar and vocabulary
practice. In addition, this text does not cover
referencing and citation, unlike other books for
academic writing relevant to science, for example
Lester and Lester (2010). It also does not cover
summarizing, which is a key requirement for
abstract writing.

Despite these points, until there is a similarly

thorough scientific writing book that has more
grammar and vocabulary exercises, includes
scientific citation and reference styles, and is
written in a more clear and direct manner that is
more accessible to EFL students, Science Research
Writing for Non-native Speakers of English may be
the best choice around. With judicious supple-
mentation, the diligent language teacher should
be able to use this book to construct a course

in science writing that will suit your students’
needs.
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MegaGoal Intro:
International
Edition

[Manuel dos Santos. New York: McGraw-Hill

ELT, 2010. pp. vii + 106. ¥1,995. (Includes
CD-ROM). ISBN: 978-0-07-131224-0.]

Reviewed by Jason White, Himeji High
School

MegaGoal is a complex ”

and dynamic fou.r—skllls o) [ 1
EFL textbook series o
intended to guide teenag- | & 1

ers and young adults from ﬁ‘:f:’

absolute beginner to a jﬁ
high-intermediate level. “*‘E-“—"

The series is specifically f 'T,

designed to be engaging -’ \
to teenagers and young - JPTRANRUE, W -
adults through the use

of attractive, visually-driven material based on
real life situations. MegaGoal Intro is ideal for
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students with less than two years of English
study. The content is entirely American English,
and is intended for international communica-
tion. Although each book in the series contains
exercises for building all four skills, the earlier
levels have a listening and speaking focus, while
the emphasis shifts to reading and writing as
students progress through the series.

MegaGoal Intro consists of 12 six-page units,
with each unit following a regular pattern that
begins with the introduction of vocabulary and
structures, followed by grammar points, reading
and writing activities, and finally ending with a
project that allows students to apply the knowl-
edge they have gained throughout the unit.
MegaGoal Intro also contains four 4-page expan-
sions that work to reinforce the material learned
in each 3-unit block. These expansion units
contain review exercises, thematic readings that
challenge the students, and simple, user-friendly
songs to be used as sing-alongs that help to
maintain students’ interest. The final component
of the textbook is an 8-page picture dictionary of
illustrated vocabulary. The picture dictionary is
divided into eight general topics, such as Family,
Clothes, and Teenagers’ Favorite Things (p. xi). Each
student book also comes with an accompanying
workbook and audio CD.

There are two key characteristics of the Meg-
aGoal Intro book that make it worthwhile as an
ELT textbook. The first aspect is the organization
within the text. Each unit contains a carefully
selected amount of material that is appropriate
for achieving the main goals presented in the
Scope and Sequence section of the Table of
Contents. This is shown in the conversation
exercises, which contain short, focused dialogues
with no more than a few pertinent sentences per
participant.

The second key aspect is the support materials
provided to students and teachers. There is a
comprehensive teacher’s guide (interleaved), EZ
Test CD-ROM with Test Generator, and online
activities available for students from the Online
Learning Center: <mcgraw-hill-educacion.com/
megagoal_olc>. The series can be implemented
into the classroom using any given unit within
the various levels as a starting point because
of the placement test provided in the EZ Test
CD-ROM with Test Generator. This flexibility

is a high point for the series because it allows
teachers to begin at an appropriate level rather
than reviewing materials that have been mas-
tered previously. In my classroom I was able

to bypass the early units, which were absolute
beginning level featuring alphabet, names, and
numbers, and begin with later units featuring
food, directions, outdoor activities, and shop-
ping. In regards to the Test Generator, there are
many convenient options that can be used to
change the tests so that they are better suited to
the specific material that the teacher wants to
focus on, such as editing, rearranging, adding, or
subtracting questions. I found the test materials
to be adequate for evaluating learning without
editing or rearranging, but it was reassuring to
have options.

The colorful, eye-catching illustrations that
accompany the text are undoubtedly the most
alluring characteristic of MegaGoal Intro. After
completing the unit on foods, I had a discussion
of the content of the book in order to get some
constructive feedback from the students. Their
responses varied slightly, but for the most part
the students were engaged by the illustrations.
Several students expressed increased enjoyment
in using the textbook. Furthermore, some stu-
dents specifically talked about the quality of the
pictures and how they helped them understand
the material.

Despite the many positive aspects of MegaGoal
Intro, there are a few drawbacks. The main
negative in using the textbook is the time needed
to complete all the activities. As in most Japanese
high schools, my classes meet once a week. This
schedule prevented me from fully utilizing all
the elements of each unit. Although there were
several reinforcement activities that I was not
able to complete, I still believe the MegaGoal
series is exceedingly valuable, especially for
classrooms that meet multiple times per week.
This textbook series is one of the better ones
I have been exposed to, and MegaGoal Intro
is one of the highest quality textbooks I have
used. Over the course of a semester or multiple
semesters, I believe MegaGoal will help increase
students’ skills and enjoyment in learning
English.
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Books for students (reviewed in TLT)

Contact: Steve Fukuda
pub-review@jalt-publications.org

* The English Course. Ireland, G., Murphy, K.,
Short, M., & Woollerton, M. Tokyo: The English
Company, 2009. [Speaking/listening and
writing course for false-beginner and low-
intermediate university students incl. student
books, teacher’s guide w/ answer key, DVDs
w/ audio/video clips and quizzes, and access
to self-study and teacher support website].

! For and Against. Flaherty, G. Tokyo: Seibido,
2008. [15-unit course book focusing on all 4
skills to express and exchange ideas on current
events and controversial issues incl. audio CD
and teacher’s manual w/ bilingual content
support, answer key, and CD].

Global. Clanfield, L. (Ed.). Oxford: Macmillan
Publishers, 2011. [6-level general English lan-
guage course w/ emphasis on literary sources
and promoting critical thinking skills incl.

10- to 15-unit student books w/ e-workbook,
audio CDs, access to a frequently updated
website, global digital classroom resources,
and teacher’s book w/audio and resource CD].

! Good Teacher - Better Teacher: Strategies for
Successful Tertiary Teaching. Reinders, H., Lewis,
M., & Kirkness, A. Nagoya: Perceptia Press,
2010. [Teaching guide for instructors in tertiary
institutions using English as the medium, and
teaching students who have English as an
Additional Language].

! Grammar Gym. Puchta, H., & Finnie, R. Crawley,
UK: Helbling Languages, 2011. [3-level series
at CEFR A-2 level focusing on grammar,
vocabulary, and dialogue skills for the KET
and Trinity exams incl. CDs].

* Health Matters: Health Awareness for College
Students. Fujii, T., & Murray, A. Tokyo: Pearson
Longman, 2009. [A health awareness-related,
content-based course book w/ review units in
TOEIC test format incl. student assignments
CD and bilingual glossary].

! Lifestyle: English for Work, Socializing, and Travel.
Various authors. Harlow, UK: Pearson Educa-
tion, 2010. [Pre-intermediate and intermediate
level (CEFR A2-B1) 16-unit course book w/
self-study CD-ROM incl. class audio CDs,

workbook w/ audio CD, and teacher’s book
w/ Test Master CD-ROM].

Listening Lounge. Ziolkowski, S., Buck, G., &

Shishido, M. Tokyo: Seibido, 2011. [24-unit
task-based listening and speaking course
book for beginners to pre-intermediates w/
self-study CD, incl. teacher’s manual and
LinguaPorta access].

! Media English. Knight, T. Nagoya: Perceptia

Press, 2010. [13-unit multiple skills course book
w/ activities based on news media].

Simply Shakespeare: Two Tragic Stories: HAMLET

and ROMEOQ and JULIET. Knudsen, J., &
Tanaka, T. Tokyo: Nan'un-do, 2011. [16-unit
reading course book of abridged versions of
Shakespeare’s literary works w/student CD,
incl. teacher’s manual and classroom CD].

THE LANGUAGE TEACHER: 36.1 * January / February 2012 .39



The Language Teacher * Resources ® RECENTLY RECEIVED

! Total Business. Various authors. London: Sum-
mertown Publishing, 2009. [3-level business
English course for pre-work students and
business people incl. 12-unit student book w/
business topics, skills, and strategies sections,
teacher’s book, workbook, and audio CDs].

* Weaving it Together. Broukal, M. Boston, MA:
Heinle Cengage Learning, 2010. [4-level
integrated reading and writing series w/ each
student book consisting of 8-units incl. instruc-
tor’s manual, audio CDs, and exam generation
and assessment software w/ test manager].

...with Ted O'Neill

To contact the editor:
<tlt-wired@jalt-publications.org>

In this column, we explore the
issue of teachers and technol-
ogy—not just as it relates to CALL
solutions, but also to Internet,
software, and hardware concerns
that all teachers face.

We invite readers to submit articles
on their areas of interest. Please con-
tact the editors before submitting
TLT WIRED ONLINE: A linked index of artyicles can be
found at:

<Jalt-publications.org/tit/departments/wired >

iPad resources for
classroom management

Malcolm Swanson
Seinan Jo Gakuin University

here are numerous ongoing projects aim-

ing to introduce tablet computers (such as

Apple's iPad) into classrooms, but most
of these focus on materials and trechnology for
learning and their effects on students. From the
teacher's point of view, there are also benefits

Books for teachers (reviewed in JALT Journal)

Contact: Greg Rouault
jji-reviews@jalt-publications.org

* Can do Statements in Language Education in Japan
and Beyond: Applications of the CEFR. Schmidt,
M. G., Naganuma, N., O'Dwyer, F, Imig, A., &
Sakai, K. Tokyo: Asahi Press, 2010.

* The Developing Teacher: Practical Activities for
Professional Development. Foord, D. Surrey, UK:
Delta, 2009.

* Language Curriculum Design. Nation, 1. 5. P, &
Macalister, . New York: Routledge, 2010.

WIRED

in using tablets, and in this short article, I will
introduce some of ways I am using my iPad to
help me better manage my classes. All of the
applications listed can be found through iTunes
or Apple's App Store.

For keeping track of students, I use Attend-
ance. This helps me with tracking student
attendance, and has useful grouping, reporting,
and emailing functions. A similar application,
Teacher Attaché, follows a more schedule-based
format, and includes lesson planning and mate-
rial collation functions. For those wanting visual
seating plans, TeacherPal is another alternative.
Lesson plans I put together in a Bento database.
Good Notes and Live Notes might suit those
wanting a more journal-type format. I keep
grades and other data using a combination of
Numbers and DropBox. There are numerous
grading apps (such as GradeBook Pro) available,
but few fit the Japanese university format.

As a blackboard alternative, I have Educrea-
tions, ShowMe, and Whiteboard installed. All
have similar functions, and allow teachers to face
their students while teaching. For presentations,
I generally use Keynote, though Prezi Viewer
and Popplet are interesting alternatives. For
public speaking and lecturing, SpeechMaker
works nicely as a teleprompter.

New applications are being released all the
time, but few offer try-before-you-buy. Visit the
app's website, read the reviews, or download the
lite version if one is available.
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...with Adam Lebowitz

To contact the editor:
<outside-the-box(@jalt-publications.org>

“Outside the Box/Off the Wall” is a
column that not only challenges the
community to address a problem,
but proposes a creative solution
without concerns of being “unreal-
istic.” The focus is on originality and
creativity, not rigor. More informa-
tion on submissions can be found
online, or contact the editor.

OUTSIDE THE BOX ONLINE:
A linked index of Outside the Box
articles can be found at:

<jalt-publications.org/tlt/departments/outside-the-box>

Recognizing
usage: Towards an
L1.2 (second-first
language) label

he SLA field should adopt an L1.2, or

Second-First Language, descriptive label

for usage-based competency. I believe the
existing L1-L2 nomenclature is insufficient and
possibly demeaning to individuals who have
achieved competency in acquired L2.

In SLA research, L1, the “first language,” is the
“native” language, while the “second language”
refers to language external to the “home” envi-
ronment. Bilingualism admits the possibility of
“two first languages,” but the L1-L2 implication
is hierarchical with L1 by definition an unattain-
able status for the target language learner.

“Multi-competence” (see Cook, 2006) is a use-
ful concept since it mitigates the L1-L2 distinc-
tion and dignifies the non-native learner. Some L2
learners become extraordinarily multi-competent.

‘OUTSIDE THE BOX

Besides novelist Joseph Conrad, examples in-
clude: Hollywood leading man Laurence Harvey
from Lithuania; Czech-born Robert Maxwell,

the British MP and media mogul; and Arthur
Binard from Michigan, awarded the prestigious
Nakahara Chuya Prize in Japanese poetry.

Multi-competence also applies to high-
functioning target language users lacking native
knowledge of some high saliency elements. For
example, citizens of countries with several active
languages (as Africa’s lingua franca, Swahili has
30 million L2 users), non-native EFL teachers,
scientists publishing in L2 EAP, and foreign
athletes (such as gaikokujin rikishi) are all multi-
competent.

However, I believe L2 is no longer second when
elemental to livelihood. This correlates with Hall,
et al. (2006) advocating multi-competence which
takes a usage-based view on language knowl-
edge “grounded in and emergent from language
use in concrete social activity for specific
purposes that are tied to specific communities of
practice” (p. 235).

The L1.2 label complements this usage focus
that calls for new concepts and terms. At least,
L1.2 limits the hierarchical intent of L1-L2 ter-
minology in an increasingly multilingual world.
It could also be usefully ascribed to English as
lingua franca in World Englishes discussions.

References

Cook, V.J. (2006). Interlanguage, multi-
competence, and the problem of the “second
language.” Rivista di Psicolinguistica Applicata
VI, 39-52.

Hall, J. K., Cheng, A., & Carlson, M. (2006).
Reconceptualizing multicompetence as a
theory of language knowledge. Applied Linguis-
tics, 27(2), 220-240.
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...with Malcolm Swanson

To contact the editor:
<jalt-focus@jalt-publications.org >

Contributors are requested by the
column editor to submit notices

| and announcements for JALT
Focus by the | 5th of the month,
one and a half months prior to
I publication.

JALT FOCUS ONLINE: A listing of
notices and news can be found at:

<jalt-publications.org/tlt/departments/jatt-focus >

JALT National Officers, 201 1-2012

Our elected national officers work with the JALT Execu-
tive Board to administer NPO JALT. They can be con-
tacted at <jalt.org/main/contact>.

» President: ............... ... Kevin Cleary

» Vice President:
» Auditor:

.............. Nathan Furuya
................... Caroline Lloyd
» Director of Treasury: .. ........ Oana Cusen

» Director of Records: . ......... Aleda Krause

» Director of Program: .. ........ Steve Cornwell
» Director of Membership: ... .... Buzz Green
» Director of Public Relations: . . . .. Michael Stout

From the
President’s desk

Happy New Year! (Or, enter the Dragon!) On
behalf of the JALT Board of Directors, I would
like to wish you a most productive and fulfilling
Year of the Dragon. For JALT, 2012 promises to
be an exciting year. In addition to our 38th an-
nual international conference, which will be held
October 12-15 in Hamamatsu, there are going to
be huge numbers of chapter events, loads of SIG
publications, and many conferences to attend.

JALT NOTICES

What do all these products of JALT volunteer
activity have in common? They are all dedicated
to your professional development, and give you
a chance to help your colleagues in the language
teaching community become better teachers and
learners. That's what JALT is all about, isn’t it?
To be sure, we have a lot of ideas, hopes, and am-
bitions for 2012, but if you have any suggestions
for JALT they will be received most happily. Just
send a message to us at <feedback@jalt.org>.
Thank you for your membership, and, again,
very best wishes for 2012!

Kevin Cleary
President, NPO JALT

JALT meetings at JALT201 |

Each year at the conference, two important JALT
meetings are held. One is a meeting (the EBM) of
the Executive Board, which is the chief legislative
body of JALT. The other is a meeting for all JALT
members, the Ordinary General Meeting (OGM).

The EBM was held on November 20, and was
attended by the Board of Directors, Chapter
and SIG representatives, and other interested
JALT members. At this meeting, officers were
appointed for 2012 and changes were made to
the reports required each year of all chapter
presidents and SIG coordinators. The deadline
was changed to December 31 and the period
to be covered in the report was changed to the
time between JALT conferences. We hope these
changes will make submitting the reports easier
for chapters and SIGs.

The OGM was also held on November 20.
Huge thanks to all JALT members who sent in
their proxy votes. Your proxy vote helps JALT
continue as an NPO. At the meeting, financial,
business, audit, and budget reports were made
and approved. These reports can be found on
<jalt.org>. Members were also appointed to the
Internal Audit Committee. The committee will
help the Auditor, Caroline Lloyd, perform her
duties. The members are Shirley Leane (Okay-
ama Chapter), John Racine (Ibaraki Chapter),
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and Michele Steele (Gunma Chapter). Finally,
the Chair Designate of the Nominations and
Elections Committee (NEC) was elected. Mark
Neufeld, the current Chair, will continue.

Aleda Krause
Director of Records

JALT national officer elections

Call for nominations

2012 is an election year for all national officer po-
sitions. Nominations will be accepted from Apr 1
2012 until May 15 2012. The call for nominations
will be included in the March/ April edition of
The Language Teacher. Please also look for details
on the JALT website at <jalt.org/elections>.

Treasury training workshop at February EBM

Following the very successful Membership
Chair Training Workshop held at the June 2011
Executive Board Meeting (EBM), which was at-
tended by over 30 chapter and SIG membership
chairs, we are going to hold a Treasury Training
Workshop at the February EBM in Kyoto. This
workshop is open mainly to chapter and SIG
(ChapSIG) treasurers, but any ChapSIG repre-
sentative interested in the financial or bookkeep-
ing aspects of JALT is welcome to attend.

Scheduling details:

* Date: February 11, 2012

¢ Time:9am.to12 p.m.

e Venue: Campus Plaza Kyoto (Dai 4 Kougishit-
su 5 4 i#3%%; very close to Kyoto station)

JALT will cover the following expenses:

* Friday night’s hotel for each treasurer who
will attend the workshop

e Saturday night’s hotel for 1 ChapSIG rep-
resentative at the EBM (this representative
could be the treasurer)

e Transportation expenses for 1 ChapSIG
representative for the entire weekend

e In case the treasurer and a ChapSIG repre-
sentative attend, ChapSIGs could cover the
additional expenses, namely:

e Saturday night’s hotel for 1 attendee
¢ Transportation expenses for 1 attendee

The treasury workshop will include:

1. Introduction and overview of the new treasury
manuals

Currently the JALT Finance Committee (the
Chapter Treasurer Liaison, Richard Hodson; the
SIG Treasurer Liaison, Scott Petersen; and the Di-
rector of Treasury, Oana Cusen), with help from
the former Director of Treasury, Kevin Cleary,
and the Director of Records, Aleda Krause, is
working on updating the JALT treasury manu-
als. The new manuals will not only be easier

to navigate and use, but they will also include
instructions on certain treasury duties that were
not covered in previous manuals.

The new manuals will be available in the
Officers Resource section on <jalt.org> in mid-
January. Treasurers are encouraged to download
and peruse these manuals at their leisure before
the workshop, which may well start with a quiz.

2. Discussion session: What does a treasurer
contribute to a ChapSIG?

A treasurer should contribute much more than
simply reimbursing expenses and taking care

of paperwork, although these tasks are critical
for the smooth functioning of a ChapSIG. For
example, treasurers are in the unique position of
advising ChapSIG officers on all decisions with
financial implications. During the workshop,
we will discuss issues such as the use of the
annual budget to help ChapSIGs plan ahead

for their year, smoothly coordinating shared
events sponsored by two or more groups within
JALT, and other financial collaborations between
groups. Another goal of this discussion session
is to generate ideas to create an improved cash
flow within JALT.

3. A practice run for the 2012 examination

In order to comply with NPO status regula-
tions, JALT is required to carry out an annual
internal examination of the financial records of
all ChapSIGs. To put it simply, the records of any
ChapSIG have to be checked by an examiner
who is a JALT member (usually a current or
former treasurer) in good standing. After deter-
mining that all financial records are in order, the
examiner issues an examination pass. Finally,
the records are sent to the JALT Central Office,
where they are inspected by an external auditor
(a Japanese CPA).
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This internal examination process, which usu-
ally begins in March of each year, is one of the
most time consuming duties of JALT treasurers,
and we hope that by doing a practice run during
the workshop, many difficulties can be smoothed
away.

We sincerely hope to see as many of ChapSIG
treasurers as possible in February in Kyoto, and
thus have a productive and worthwhile work-
shop. Emails with further scheduling details will
be sent to various mailing lists in due time. For
more information, please contact <treasury@jalt.
org>.

Sincerely,
Oana Cusen

JALT Director of Treasury

Positions available
JALT Journal Associate Editor

The JALT Publications Board invites applica-
tions for the position of Associate Editor of JALT
Journal. The Associate Editor will work with the
Editor to produce the journal. After being recom-
mended by the Publications Board and approved
by the JALT Executive Board, the successful
applicant will serve as Associate Editor for 1 to 2
years before serving as Editor for a similar period.
The successful applicant will have the following;:

1. Previous editorial/ referee experience.

2. Ability to meet deadlines and handle cor-
respondence professionally.

3. Asound background in language education
or a related field.

4. A master’s degree or higher in language
education or related field.

5. Seven or more years of experience teaching
language, at least two of which have been in
Japan.

6. Current residency in Japan and definite
intention to maintain such residency for the
period of expected service to JALT Journal.

7. Arecord of publications in competitive
and refereed journals (in-house university-
bulletin articles will be considered as part
of a publishing record on their merits,
but some of the applicant’s publications

should include recognized, reputable, and
anonymously-refereed journals at either the
national or international levels). Information
on either the impact factor or the acceptance
rate for some of the journals in which the
applicant has published would be helpful in
determining the applicant’s own ability to
publish in competitive forums.

8. Association with JALT through membership
and previous participation in publications
are valued, but meritorious applications
from non-members will also be considered
provided that such applicants meet or ex-
ceed the above requirements. The applicant
must become a JALT member if selected by
the Board for the position.

Duties include processing submissions, send-
ing them out for review, communicating with
authors and reviewers, working with authors
to help them improve promising manuscripts,
editing the Perspectives section of JALT Journal,
and assisting the Editor as required. As Editor,
duties increase to include editing feature articles
and the research forum submissions, overseeing
all other sections, working with the Journal
Production Editor and the layout company, and
guiding the future of JALT Journal in accordance
with JALT policies.

Candidates should submit the following
application materials by email attachment. The
deadline for applications is January 15, 2012.
Recruiting will continue until the post is filled
by a suitable candidate who is acceptable to the
Board under the expectations elaborated above
(Points 1 through 8).

1. A curriculum vitae, including a complete list
of publications

2. A statement of purpose indicating both why
you would like to become Associate Edi-
tor (and later advance to Editor) and your
qualifications

3. Copies of five publications of which some
should be recent

Application materials should be sent to both
the Publications Board Chair, Ted O’Neill
<pubchair@jalt-publications.org>, and the
current Editor, Darren Lingley <jj-editor@jalt-
publications.org>.
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Applicants will be notified if they have passed
the screening stage. After that, the final Board
decision, which is subject to approval by the
JALT Executive Board, will be made.

New JALT Associate Members

JALT’s membership comes from a wide variety
of sources, and while the majority of members
are from the teaching profession, a small but
vibrant group is made up of commercial enter-
prises. These members are called Associate Mem-
bers, or AMs, and once again in this month’s
JALT Focus column, we introduce some of the
AMs that have recently joined our organisation.

Dymo/Mimio — A Newell Rubbermaid Company

Interactive Teaching Technologies
Mimio began in 1997 with a singular philosophy:
to make learning more engaging for students,

with technology that makes it easier for teachers
to do what they do best — teach.

Today, DYMO/Mimio is a global leader in
interactive teaching technologies. We've linked
world-class engineers with top educators to
develop solutions that set exciting new standards
for the industry.

The result is the brand-new MimioClass-
room™ family of products, our best teaching
tools ever. Full integration is a unique benefit
of the MimioClassroom™ family of products,
including the MimioTeach™ interactive system,
the MimioVote™ assessment system, the Mimi-
oCapture™ ink recording system, the Mimi-
oView™ document camera, and the MimioPad™
wireless tablet.

Each of our tools is an easy-to-use, powerful
technology on its own, but all of our products
are designed to work together, using powerful
MimioStudio™ software. That means less setup
work for you and more time to teach! They allow
more active participation by students, while
eliminating the complications of other interactive
technologies. That's why DYMO/Mimio stands
apart in the world of interactive teaching.

Za—Uz)b - SN=AAR- Py oA St

MimiolZKE Za—"2 1)V F/)N—A1 RELD, DYMO/
Mimio7 > RO TE ., RAR OMITD K[
AERMimioDIKAEMZERFEL ., 1997HFITHEDEL
770 201 1 AR I3 B i DO MimioTeach /A& 75
B, MimioView EE AT, MimioVote ZFEET A
T LI ELZ, MimoClassroom ) — X & i 2 g 72
BAIEL . Mimiol3EH OB TERDOHE TH IR Ny T
T T7No 1 %5 MERDEL,

AAERNTS, HRFAE LR ENE TR E
AU iREr g, BRZEHRSEDERZDOT &IV
{EZHEEMITIT o TR, HRNTEBEUNNHET.
BPETHEAMGE, FLTUAY L ATHEBEICRENH
KB EINS, BGOSR F I RETENTBOET,

Nova Southeastern University

S

A
N OV A SOUTHEASTERN
UNIVERSITY
Abraham S. Fischler
School of Education

Nova Southeastern University (NSU) is the

8th largest nonprofit, private university in the
United States that is fully accredited by the
Southern Association of Schools and Colleges
(SACS). NSU’s Abraham S. Fischler School of
Education (FSE) is the largest school of education
in the U.S,, serving more than 15,000 students in
approximately 40 countries. FSE offers degree
programs in a variety of formats (on-site, online,
and a combination of both) encompassing a
broad range of subject areas with flexible sched-
uling. These programs are designed for educa-
tors and educational administrators, as well as
business and health professionals.

The Fischler School of Education has offered
the Doctor of Education (Ed.D) program in Asia
in a blended (combination of online and on-site
instruction) format since 2007. The Ed.D. pro-
gram has grown tremendously, and in 2012 on-
site instruction will be available in three cities—
Shanghai, China, Seoul, South Korea, and Kuala
Lumpur, Malaysia—thus making it accessible
to students based anywhere in Asia. For details,
please visit our website at <fischlerschool.nova.
edu/ prospective-students/international>.
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The Performers—Educational Plays

...Is an international theatre company, which
produces plays in English to serve the edu-
cational needs of English language teaching
institutions. The Performers was founded 14
years ago with the goal of providing a useful and
entertaining service for teachers and other edu-
cators interested in developing both language
and an awareness of the arts.

The Performers-Educational Plays is rooted in
the British tradition of utilising Theatre in Educa-
tion (TIE), but the TIE model has been adapted to
better achieve our objectives and serve the needs
of English language teaching in the classroom
today.

Three distinctive, high-quality plays are
produced annually, each with a different age
group and level in mind. The dedicated language
department is responsible for the educational
component of the respective plays and for the

— ALT FOCUS
T SH

...with Kristen Sullivan

To contact the editor:
<showcase@jalt-publications.org>

Showcase is a column where
members are invited to introduce
themselves to TLT's readership

in 750 words or less. Research
interests, professional affiliations,
current projects, and personal
professional development are all
appropriate content. Please ad-
dress inquiries to the editor.

SHOWCASE ONLINE: A listing of Showcase articles can
be found at:

<Jalt-publications.org/tit/departments/
showcase-members-profile >

n this edition of Showcase, Bill Pellowe takes
us through the history of the creation of ELT
Calendar.

production of the activity books, songs, and
transcripts for use by teachers in the classroom.
Available on an easy-to-use CD, the teacher is
thus able to provide students with background
information, such as details about the plot and
the characters, before they attend performances,
and to follow-up language work and other
exercises immediately afterwards.

The Performers—-Educational Plays has now
become the leading English-speaking theatre
company in South America and beyond. An
unforgettable theatre visit can now be made an
integral part of your English language syllabus.

[' - THE
B PERFORMERS

EDUCATIONAL
PLAYS

WCASE

ELT Calendar

Bill Pellowe

ELT Calendar <eltcalendar.com> lists events

of professional interest to language teaching
professionals in Japan. Since 2002, well over
5000 events have been posted to its pages. For
teachers who wish to give presentations at the
many conferences held throughout the year, ELT
Calendar has an extensive listing of the dead-
lines for calls for papers.

The first incarnation of ELT Calendar was as
a Kyushu-area events calendar that started in
1997. I was on the board of Fukuoka JALT, and
the JALT chapters of Kyushu were all interested
in fostering a sense of regional cohesion. The
Kyushu ELT Calendar was a way to collect
event information in one place and publish it to
a larger audience. The events listings were on a
single page that I'd update manually when new
events were submitted.
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Around this time, the <jalt.org> site needed a
better way to list events, so I volunteered to help
out. I had started learning how to make websites
with content stored in databases, and creating a
database-driven calendar for JALT seemed like
an ideal project to cut my teeth on. The calendar
was launched in early 2001, and I later made a
version of it for keitais. Eventually, though, the
rest of the <jalt.org> site was upgraded from
static pages to a content management system
(CMS), and in late 2008, the CMS took over the
role of the calendar. My calendar is now the
online archive of 2001-2008, at <jalt.org/ calen-
dar/archive.php>.

The experience of creating the JALT calendar
taught me that an automated site was easier to
maintain than a manual site. When an event
on the Kyushu ELT Calendar finished, I had
to manually delete it. On the JALT calendar,
though, the Upcoming Events pages were
programmed to not show any past events. Also,
I realized that a website running off a database
is much more versatile because the pages can be
programmed to show the same data in different
ways. Unlike the Kyushu ELT Calendar, the
JALT calendar could show events grouped by
chapter or SIG, by month, and by location.

I decided to apply what I had learned to the
Kyushu ELT Calendar. In the process, I realized
that it made sense to expand the calendar’s
coverage to all of Japan, and ELT Calendar was
born.

Part of my motivation for creating ELT Calendar
was simply the challenge of doing it. It's as if it
was an educational puzzle that I enjoyed working
on. Money isn’t a motivation. The advertisements
on the site cover the costs, but the site doesn’t
actually make a lot of money. As corny as it may
sound, I maintain ELT Calendar because I believe
there’s a real need for such a site.

ELT Calendar launched in 2002, and the site
design remained the same until the end of this
summer. I gave the site a complete overhaul
in September 2011, completely rewriting the
programming behind the site (Fig. 1). There
are some new features and new sections, and
overall, it's much easier to find the events that
interest you.

The most useful new feature is the auto-
complete search function (Fig. 2). As long as you

don’t type your search terms too quickly, the
site will offer you several options based on the
search term you're typing. For example, if you
type “Fuku,” you'll see links to events pages for
Fukuoka, Fukushima, Fukui, and Fukuyama, as
well as pages for Fukui JALT, Fukuoka ET], etc.
It also searches event titles and speakers (going
back five years).

The biggest improvement over the old version
is on the pages for locations. Before, each Find
Events by Location page only showed a few
weeks’ worth of upcoming events in that area,
requiring users to click the Next Page link to see
further future events. Now, when you access the
page for your city or prefecture, you'll see all of
the upcoming events in that area, even if the next
event is months away.

One feature that people may not know about
can be found under the Subscribe section of the
site’s menu. There you'll find all the ways that
ELT Calendar content is distributed to individu-
als, blogs, websites, and calendar programs. If
you use Apple’s iCal or Google Calendar, you
can automatically get event listings updated
daily. (You can customize it to show only specific
prefectures, or only conferences and calls for
papers.) If you use RSS readers, or have a blog,
you can use the various RSS feeds. Websites can
show upcoming events by pasting a few lines
of JavaScript onto their pages. Sites using this
feature include ELT News and the ETJ site.

There’s also a mobile version of the site that

works on most smartphones and tablets, at
<m.eltcalendar.com> (Fig. 3).

Bill Pellowe works at Kinki University, lizuka
Campus, Fukuoka Prefecture.

Qicatendar .
—

Figure |. The new ELT Calendar
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Fuku

Events in Fukui City &
Events in Fukuoka City

Events in Fukushima City |
Events in Fukuyama City [

Fukui JALT (Fukui Chapter of the Japan ||
Association for Language Teaching)

Fukuoka JALT (Fukuoka Chapter of the
Japan Association for Language

Teaching)

Fukuoka IIEEC Study Group (Institute

for the International English Education

of Children)

Fukuoka CSELT (Center for the Study of
English Language Teaching) .

—

Figure 2. Auto-complete search function

il SoftBank 2G 10:35 [

& ELT Calendar

Location

ELT Calendar contains events of
professional interest to language
teachers in Japan. There are currently
81 upcoming events. This page shows
the events scheduled for the next two
weeks.

Upcoming Deadlines

Due Oct. 2nd (Sun.)

2011 ETJ Tohoku Expo 0
ETJ Sendai. Event date: Oct. 30th {Sun.), 2011

October st (Saturday) 2011

Figure 3. Mobile version

Visited TLT’s website recently?
<jalt-publications.org/tlt>

...with Joyce Cunningham
& Mariko Miyao

To contact the editors:
<grassroots@jalt-publications.org>

The coeditors warmly invite 750-word
reports on events, groups, or resources
within JALT in English, Japanese, or a
combination of both.

GRASSROOTS ONLINE: A listing of
Grassroots articles can be found at:

<jalt-publications.org/tt/
departments/grassroots>

~ GRASSROOTS

in his tribute that last fall, long-term Osaka

resident and EFL teacher, Matt Walsh, passed
away, but not before making a big impact on his
friends and colleagues. In the second report, the
officers from the newly formed Vocabulary SIG
present their mission statement and plans for the
near future. Also, Kim Bradford-Watts sums up
her impressions of the First Extensive Reading
World Congress held in Kyoto in September,
2011. Finally, Dan Waldhoff reports that some-
times, less is more. He has come up with some
solutions to giving his students a better learning
experience while giving himself less to do and
wants to share his ideas with you.

I n this edition, Douglas Meyer informs us
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A tribute to Matt
Walsh: Much more
than a teacher,
even in passing

by Douglas Meyer,

Kwansei Gakuin University

<dougmeyer32@hotmail.
com>

On October 6, 2011, Matthew Isaac Walsh (a.k.a.
Big Matt) passed away after a brief fight with
liver cancer. Matt is well-known, both in JALT
circles and for his volunteer efforts for the home-
less in Osaka. He will be missed by many.

Matt came to Kansai around 1987 after teach-
ing EFL in Taiwan. Some of Matt’s first friends
remember him attending Kyoto Gaidai, going
to a Shorinji Kenpo dojo, and being a short-order
cook in the Gion Kaikan building in Kyoto. Matt
was even a stagehand at the Minamiza Kabuki
Theater. In the 90s, while he was busy on the DJ
scene, he became a fixture in the Osaka foreign
community. He was a big guy, but could bike
around Lake Biwa for fun. He loved his tech
toys. And he was married for 15 years, but had
no children of his own.

I first met him in 2008, as a colleague in Osaka.
When I was struggling in a full-time teaching
position at an old, conservative high school, he
would come over on his day off to support me
and make sure things went smoothly. He struck
me as someone very magnanimous, someone
you could count on.

It was at this school that he started teaching
content-based social awareness classes and began
his volunteer group, HATO. He would buy rice
and use the school church kitchen as a place for
volunteers (friends) to make onigiri, which would
later be taken to the nearby Shin-Imamiya area
and given to the homeless. In November, we or-
ganized a clothing drive through our schools, and
must have delivered a ton of warm winter clothes
to the same needy folks, three years in a row.

If that wasn’t enough, he also joined a volun-
teer group that went up to Tohoku during the
Golden Week vacation. Matt was not just upset
about the Great East Japan Earthquake and
tsunami; he wanted to do something about it.
Aloosely organized group of highly motivated
volunteers gave up their spring holidays to
help elderly folks clean out some of the dirt and
debris that was stuck under houses because of
the March 11 tsunami. Matt helped organize
the group, and everyone got their hands dirty
helping people out. That’s just the kind of guy
Matt was.

In JALT, Matt was active on many levels.
Osaka JALT was fortunate to have him as a
Member at Large and Program Chair, where his
advice and organizational skills meant a lot. He
was also active in a few SIGs as well. He volun-
teered for Pan-SIG, serving as coeditor for the
conference proceedings, which took months to
complete. Moreover, his work for Global Issues
in Language Education (GILE) resulted in a Best
of JALT award for 2010.

But Matt avoided the spotlight and never
seemed to do anything for selfish reasons. Even
when diagnosed with cancer, he kept the news
to himself. Only a few of his closest friends knew
how short his remaining time was. Almost all of
his friends were shocked to find out about his
liver cancer via a Facebook group (Friends of
Matt), which quickly grew to over 300 members.
And since he didn’t want any visitors (save a
few), Facebook became the primary source of
information for his friends and colleagues. It
remains as an online memorial, a place to share
old photos, stories, and memories of Matt.

Matt didn’t want a traditional wake or a big
fuss in his memory. Instead he asked his friends
to get together outside and go for a little hike.
And so on a beautiful fall day (October 8), over
40 friends and some students gathered for a
short memorial hike in the hills overlooking
Kyoto. We stopped at a small mountain shrine
and some of us shared a couple of memories and
words about how Matt’s selfless spirit had af-
fected our lives. One of his students talked about
how he opened her eyes to social inequalities
in the world, and how to take action at the local
level. You see, Matt was not just an ordinary
teacher.
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Afterwards, many of us lingered in Maruyama
Park, chatting and learning more about Matt
and how he spent his last couple of months up
at Lake Biwa, enjoying the beach and spending
precious time with his girlfriend.

Eventually, this eclectic group slowly walked
over to a Kyoto izakaya, and raised a glass in
honor of Matthew Walsh, age 45. As good as they
get.

Introducing the
newly formed
Vocabulary Special
Interest Group

by Quint Oga-Baldwin, Fukuoka
University of Education; Jeff
Anderson, Kyushu Sangyo
University; Aaron Gibson,
Kyushu Sangyo University;

Luke Fryer, Kyushu Sangyo
University; and Jeff Stewart,
Kyushu Sangyo University

In June of 2011, the JALT Vocabulary Special
Interest Group was established in order to
accommodate the growing interest in vocabulary
acquisition research among JALT members.

Our current officers are Jeff Anderson and
Aaron Gibson as Co-coordinators; Luke Fryer
acting as Program Chair; Jeff Stewart runs
Publications; and Quint Oga-Baldwin is acting as
Membership Chair and Treasurer.

Our mission statement is as follows:

The Vocabulary Special Interest Group (Vocab
SIG) of the Japan Association for Language
Teaching (JALT) provides a forum for focused
research and discussion in specific regard
to vocabulary acquisition. We offer both
teachers and researchers a place to connect
regarding how learners improve vocabulary

knowledge, how to test their knowledge, and
how these theoretical aspects will connect to
classroom practice. The SIG is open to all JALT
members, and connects practitioners within
Japan as well as in the greater context of East
Asia. Our group aims to be a driving force for
both current and future research in the field of
how vocabulary can be taught, learned, and
tested in an increasingly global context.

As a JALT SIG, we will hold an annual
symposium-style conference to discuss the latest
research and pedagogical innovations in the field
of second language vocabulary acquisition. This
event will invite leading speakers and discus-
sants from the field with specific new work to
present in order to keep the group on the cusp
of vocabulary teaching and learning studies. The
Vocab SIG currently will provide an online forum
for exchange of ideas, research methods, and new
findings. Finally, the new SIG will produce at least
one annual peer-reviewed publication on the topic
of vocabulary acquisition, with a specific focus
on pedagogy, learning, and testing of vocabulary.
With sufficient interest, we hope to expand the
work to a biannual journal. Both the journal and
the annual event will remain unconnected with
corporate interest, and will not be used as a direct
money-making enterprise. All academic work
published by the group will be distributed free
of cost online in the growing tradition of open-
source peer-reviewed scholarly work.

Seeking new members

At present, the SIG is seeking members with
practical vocabulary-based teaching, learning,
and testing oriented pedagogy and research
interests. As a forming SIG, we hope to increase
our membership in order to help both experi-
enced and budding practitioners find an outlet
for new ideas. Through your contributions we
can continue to grow and improve knowledge
of how vocabulary is learned, as well as create

a more accurate model of language acquisition.
Members willing and able to help out with SIG
executive functions are encouraged to talk to one
of the current chairs. Interested parties can also
reach us through our website <jaltvocab.weebly.
com/index.html>. Finally, please be sure to tick
the Vocabulary SIG box when you choose to
extend your membership for another year.
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Spring 2012 Vocabulary Symposium

Our SIG will be holding the first annual Vocabu-
lary Symposium on March 3, 2012 at Kyushu
Sangyo University in Fukuoka. The main event
will be two Symposia on Vocabulary Testing
and Vocabulary Teaching, with four presenta-
tions followed by a round-table discussion. The
morning testing session will be chaired by Dr.
Masamichi Mochizuki of Reitaku University,
while the afternoon session will discuss teaching
applications, chaired by Dr. Shigenori Tanaka of
Keio University.

During the mid-day break, up-and-coming
researchers and teachers will present their peer-
reviewed work in poster sessions. Their work
will also be included in the first issue of our
open-access online journal. The poster themes
are 1) tested vocabulary teaching and learning
strategies and 2) ongoing empirical vocabulary
research. The goal is to encourage discussion
about the poster presentations so that those who
start as poster presenters may go on to become
future Symposium presenters and discussants.

Kyushu Sangyo University is located on the
eastern side of Fukoka City. It is easily reached in
20 minutes by bus from Tenjin, or by train from
Hakata Station on the JR Kagoshima Line.

Symposium registration fees

Registration for regular JALT members will

be ¥1500, ¥1000 for Vocabulary SIG Members,
and ¥500 for high school, junior high school, or
elementary teachers. Fees can be paid on the day,
and will include lunch. We look forward to your
participation and hope to see you at the Sympo-
sium on March 3.

Never
had an article
published before?
Lacking confidence, or just
unsure of what to do?

TLT's Peer Support Group can help.
<jalt-publications.org/psg>

Learn to write with the help of our
experienced collaborative
writing team.

The First Extensive
Reading World
Congress, Kyoto
Sangyo University,
September 3-6,
2011

by Kim Bradford-Watts,
Kyoto Women’s University

The First Extensive Reading World Congress
kicked off to a wet and windy start as a typhoon
approached Kyoto. Braving the elements,
participants gathered at Kyoto Sangyo Univer-
sity to expand their knowledge of Extensive
Reading (ER). The conference was sponsored by
The Extensive Reading Foundation and held in
cooperation with The Japan Extensive Reading
Association (JERA) and the JALT Extensive
Reading SIG. The keynote speaker was David
Hill. There was also a plenary session by Wil-
liam Grabe, and featured speaker sessions by
Jeong-Ryeol Kim, Richard Day, and Paul Nation.
Approximately 160 concurrent presentations
rounded out the program.

One major theme I noticed while attending
sessions was that of program flexibility accord-
ing to instructional context and philosophy.
Although the popularity of ER is growing across
Asia and other regions, there are differences in
how proponents conceptualize ER’s underlying
rationale and practice. Some, including Richard
Day, envisage ER as necessarily being linked to
enjoyment of reading to encourage students to
read in their second language. Others, such as
David Hill, assert that students need to know
that they must read extensively because, like
eating broccoli at dinner, it is good for them. De-
scriptions of program implementation reflected
the underlying philosophies held, and institu-
tional requirements encountered, by presenters.
The many programs described included the
following ideas:
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¢ Informally introducing ER to individual
classes, and rewarding students with bonus
points according to either the number or
total word count of books read.

* Requiring students to read a certain number
of books and completing a timed, weighted
test administered via Moodle software.

¢ Using reading circles and structured class
activities to support learner interactions with
texts and group members.

More ideas for introducing ER were sug-
gested by Richard Day, and included making an
after school ER club, or scheduling ER during
homeroom time. Some presenters were able to
describe progressive developments made to their
programs over a number of years, providing at-
tendees with interesting accounts of curriculum
development efforts at secondary and tertiary
educational institutions, which struck me as be-
ing particularly valuable to those who have not
yet worked through the process of introducing
ER into their teaching contexts.

The second theme I noticed was that of writ-
ing and publishing ER texts. The demand for
appropriate, high quality ER texts is growing,
and publishers are scrambling to find authors
who can produce ER texts for inclusion in their
catalogs. Rob Waring outlined the publishing
process and the elements that combine to make
a great graded reader, while Marcos Benevides
provided some background to the process of
writing for the new Choose your own adventure
series, in which readers follow storylines to
different endings depending on choices they
make at various junctures of the storyline. Ted
O’Neill, on the other hand, shared his method of
providing accessible, understandable content to
students by adapting copyright-expired science
fiction stories for download, illustrating how
anyone can publish creative commons titles that
can be freely shared throughout the world.

The final theme was that of developing digital
systems for supporting and assessing readers.
Publishers are assisting those implementing
ER programs by developing online, mobile,
and downloadable content, including audio
recordings of texts, testing systems, and teacher
resources. However, those working with ER
are also developing online and downloadable
content. The most notable of these is the Moodle

testing system developed largely by the staff

at Kyoto Sangyo University, which currently
features timed and weighted tests for 1,600
published ER texts. Thom Robb and Rob War-
ing described the work that they have been
doing to prepare Moodle Reader 2 for use in ER
programs.

Something that particularly struck me was
that during the final panel discussion, the experts
in ER showed that they had listened to how ER
is being implemented and confessed that they
themselves had learned about ER by attending
the presentations. Their experiences at this con-
ference will influence their theory and practice of
ER as well.

I thought the conference was phenomenal.
Thom Robb and the conference team did an
amazing job of organizing this conference. The
student volunteers were friendly, courteous, and
went out of their way to assist presenters and
attendees. Attendees at the keynote and plenary
sessions, the (excellent) conference dinner, and
the final panel discussion can all attest to a
crowd of participants at the conference, although
the layout and size of the conference site pro-
moted a rather intimate feel overall. My thanks
go to the conference team, and I look forward to
the next ER world congress, scheduled for 2013.

Apply the adjacent
possible

by Dan Waldhoff, JALT
Ibaraki Chapter

In 2009, I wrote in this column about adopting
Google’s Blogger as the Ibaraki Chapter web log
publishing tool. That has worked out very well,
fulfilling the Simple is Better dictum. Last March,
that Google experience came to mind while I was
dreaming about eliminating the long waits while
copying the many printed items that were flying
at teachers, then students, like parade confetti. In
my heart I knew that eventually it was making

a circuitous trip to paper recycling in students’
neighborhoods. Because of the earthquake, we
were being urged to be economical with energy
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and materials. However, there was conflict
between that goal and our process. So I applied
much of what I had learned to make a try at a
Google-based class.

On the first day of classes I directed my students
to a site I'd created in Blogger. They were required
to use that site to download PDF versions of all
the handouts and .txt templates for all written
assignments. All work was to be emailed to me at
a Gmail address. I would pass out no paper other
than tests and would accept no paper. I showed
an instructional video I'd made demonstrating
how to use assignment templates. Students typed,
then copied and pasted into the body of an email.
That Blogger page received more than 4,500 visits
from my students. I was out of the line at the copy
machine. I was also relieved of the several kilos
of paper that I'd had to print, distribute, collect,
store, and eventually recycle myself. As their
work arrived I edited Google Docs spreadsheets,
keeping my online student records up to date. It
worked. However, I kept thinking there must be
a better way. Some students were not following
directions as well as others and I was consistently
getting a few improperly formatted attachments.
When deadlines came, my email volume in-
creased so I encouraged students to work ahead,
enforcing deadlines with feigned mercilessness.
The term’s major achievements were that none
of the students were confounded by the system,
all embraced it for making their work easier, and
I had much less tedium filching my time while
being economical with energy and materials.

In May I made a presentation to the JALT
Ibaraki Chapter, Using Contemporary Technology
Tools in the Classroom. Among other things, I
spoke about the Google classroom experiment.
I'd had a month to use it and was mostly satis-
fied with it, but in preparing the presentation I
began thinking more about the secondary theme,
Apply the Adjacent Possible. At the close of the first
term when I had a chance to review everything
and began planning for the second term, I really
could apply the adjacent possible. My biggest
first-term challenges had been reading 1,300
student-emailed assignments (instead of collect-
ing, then reading 1,300 printed or handwritten
assignment papers, which often came late or
mangled), and making everything even easier for
my students to experience success. In case you're
wondering about answering 1,300 emails, I used

Gmail’s vacation responder to confirm receipt,
thus avoiding having to answer messages other
than those with special subject lines.

While experimenting one day, I discovered that
Google’s spreadsheet has a Forms function - into
which users input data online. Eureka! That was
the answer! Using that function, I made spread-
sheets for each written assignment, linking
them to my class Blogger site. The online forms
are familiar to any student who’s ever used a
CALL study program. What the student sees is
absolutely clear with no chance of error or omis-
sion. What I see is a sophisticated spreadsheet,
which can be accessed by multiple student users
simultaneously. The time-stamped student data
is entered directly into the appropriate cells. All
form cells must be completed before they can be
submitted. Successful submission is confirmed
automatically. In the future, there will be no
emails missing vital information and no attach-
ments. Vacation responder gets furlough. Inbox
Zero will be attainable.

By the time you’ve had a chance to read this I'll
have had experience in the second term to work
out any additional challenges. I'll make another
presentation to the Ibaraki Chapter and I'll post a
detailed “How To” on their website <ibarakijalt.
blogspot.com>.

My class website is at <ibadaienglish.blogspot.
com>; come look but do not touch.

Now the next projects are moving tests from
paper to iPad and projector, and giving students
the English speaking time for which they’ve
waited years!

Is your membership
due for renewal?

Check the label on the
envelope this TLT came in for
your renewal date, then go to
<jalt.org/main/membership>
and follow the easy
instructions to renew. Help us
to help you! Renew early!

THE LANGUAGE TEACHER: 36.1 * January / February 2012 53



The Language Teacher * JALT Focus ®* OUTREACH

..with David McMurray

To contact the editor:
<outreach@jalt-publications.org>

Outreach is a place where teach-
ers from around the world can
exchange opinions and ideas about
foreign language learning and
teaching. It provides outreach to
classroom teachers who would
not otherwise readily have access
to a readership in Japan. The
column also seeks to provide a
vibrant voice for colleagues who
volunteer to improve language learning in areas that do
not have teacher associations. Up to |,000 word reports
from teachers anywhere in the world are welcomed.
Contributors may also submit articles in the form of inter-
views with teachers based overseas.

OUTREACH ONLINE: A listing of Outreach articles can
be found at:

<jalt-publications.org/tlt/departments/outreach >

aura Wintersgill is a confident, outspoken

university student, yet when she was

studying Japanese at the University of Cen-
tral Lancashire, she sometimes felt shy and was
hesitant to speak in class. At the International
University of Kagoshima, she was surprised
by the rigid reliance on learning grammar from
textbooks during classroom contact time. In
this article for Outreach, she compares the way
she studies Japanese and Japanology courses in
Japan and in the UK, raising issues of her learner
identity, reliance on her L1, institutional and
classroom challenges, and task-based learning.
Interested readers can learn more about these
and other issues related to task-based learning
from May 19-20, 2012 when members of JALT’s
Task-Based Learning SIG team up with language
educators from the University of Central Lanca-
shire and Osaka Shoin Women’s University to
host an international conference on task-based
language teaching relevant to teachers in Asia.

1" "OUTREACH

Challenging task-
based learning in
the UK and Japan

Laura Wintersgill

I first came to Japan in 2007. Not one to shy away
from opportunities to experience the unfamiliar,
I had agreed with my high school teacher in the
UK to take part in a cultural exchange program
with a high school in Tokyo. Although this first
experience lasted only three weeks, I was able

to acquire a few basic words and phrases of a
language that I'd never dreamed I'd be able to
speak. I found the Japanese lifestyle both intrigu-
ing and exhilarating. At this point I decided

I'd like to study Japanese in the UK and revisit

Japan.

The study of Japan at UClan

I enrolled at the University of Central Lancashire
(UCLan) located in Preston, Lancashire along
with 32,000 other students from over 100 coun-
tries. The university is the fifth largest in the UK
in terms of student numbers. I chose to major

in the Asia Pacific Studies program. In addition
to learning the Japanese language, I studied Ja-
panology, a term used in Europe to describe the
academic field of historical and cultural study

of Japan. I enrolled in various social, political,
economic, and cultural aspects of the Asia Pacific
region for two years. During my third year,
because UCLan has an international exchange
agreement with the International University of
Kagoshima (IUK), I traveled to Japan with two
classmates to study Japanese as international
students for one year.

Learning Japanese in the UK

Japanese language classes at UCLan employ a
fairly task-based teaching style, in which we
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are presented with a scenario and allowed the
linguistic freedom to explore it and experiment
with various ways of using the language to com-
plete the task. Students use language learning
textbooks, however, they are usually required to
have read through the grammatical explanations
and have completed relevant exercises prior to
attending classes. Our classes are a blend of both
the English and the Japanese languages, and
include a thorough explanation of new and unfa-
miliar grammar in English. During class time we
are usually encouraged to use recently acquired
grammar, but often we are provided with
scenarios in which it would not be appropriate,
forcing us to recall and put to use previously
learned language. This is consistent with Swain’s
reasoning that, “[I]t is while attempting to produce
the target language (vocally or sub-vocally) that
learners may notice that they do not know how
to say (or write) precisely the meaning they wish
to convey” (1998, p. 67).

Confident and outspoken in my first language,
I'd always assumed that my identity would be
mirrored in my second language. However, my
time studying Japanese at UCLan showed me
that this was not the case. I felt shy and hesitant
to speak, convinced that should I attempt to
converse, I would make too many mistakes to
be considered even remotely coherent. So often,
if given the choice, I opted not to speak at all. I
came to realize that I am heavily dependent on
English as my first language, and the moment
that I am faced with a particularly challenging
linguistic scenario in my second language, I tend
to revert back to my L1 or fail to speak at all. At
UCLan, students are carefully monitored by the
department, and progression occurs only when
the teachers feel that the majority of the class has
comfortably mastered the provided material. We
were tested on a regular, often weekly basis, in
order for the teachers to track our progress and
recognize any weaknesses with our ability to
communicate. Upon completion of two years of
study in the UK, with some trepidation, I was
looking forward to seeing how well I would fare
in Japan.

Learning Japanese in Japan

My new life as an exchange student in Kagoshi-
ma was not an immediate magical solution to

my shyness to speak a second language. Initially,
I found my study abroad period to be quite
overwhelming. Everything felt fresh and exciting
and I was desperate to experience all of it. Sud-
denly, everyday tasks such as withdrawing cash
from an ATM or checking a timetable became
linguistic and social challenges. 150 students
from China, Taiwan, Korea, the US, Canada, and
the UK study at The International University

of Kagoshima, but I am one of only four inter-
national exchange students at the university

to have come from outside of Asia. Therefore,
information and assistance is rarely available in
English. This gave me little choice but to try out
my Japanese language skills in order to facilitate
my daily life.

The Japanese language modules at IUK differ
considerably from those I took at UCLan where I
relied on my first language and hesitated to fully
adopt a second-language identity. In Japan we
are taught entirely in Japanese, although some
of the textbooks do offer marginal sections of
English grammatical explanation and vocabulary
lists are provided. I was therefore more than a
little nervous about the prospect of starting Japa-
nese language classes in an environment where
English is never used. What I did not expect was
how quickly I would adapt to this new academic
environment; I found that my comprehension
skills improved rapidly, with both the spoken
and written language becoming increas-
ingly clear and easy to understand. Because the
primary purpose of my study abroad period
is to increase fluency, I signed up for Japanese
language modules 3 hours each morning, 5 days
a week. The number of contact hours at IUK is
much higher than at UCLan, which I think has
been of integral importance to my increase in
understanding and proof of the effectiveness of
language immersion.

Japanese teachers at IUK use different methods
than the Japanese teachers used at UCLan. What
I found most surprising in Japan is the rigid reli-
ance on textbooks during classroom contact time.
The classes in Japan are based almost entirely on
completing textbook exercises. Sometimes task-
based exercises are employed and we are encour-
aged to discuss various topics introduced by the
textbooks or to practice scenarios that we might
face in day-to-day life in Japan. However, often
the lessons are focused entirely on the grammar
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and vocabulary of a specific chapter, and due to
the speed in which we move through the books,
I find it highly challenging to retain such a large
amount of language on a day-to-day basis. Also,
I have found that such reliance on textbooks
during class contact time often results in us
simply reading the correct grammatical formula
and switching in appropriate vocabulary rather
than effectively learning the new forms and
experimenting with it in natural conversation.

One aspect in comparing the Japanese
language courses that I am most certain of is
that the pressure to improve on language in
my classes at IUK is great. There is an amazing
intensity in our studies at IUK that I had not
previously witnessed within the UK. At IUK the
general feeling among students is “keep up or
you risk being left behind.” Although this can
be intimidating, I believe that it provides the
pressure necessary for me to boost my language
skills and to finally break through my hesitance
to speak and begin to converse confidently in my
second language.

Japanology classes offered in English in Japan

Wanting to experience more than just Japanese
language classes, I enrolled in courses about
Japan that are taught in English, including an in-
ternational haiku course. Japanology is the study
of language, history, art, music, literature, and
haiku. Its roots can be traced back to the train-
ing programs offered by the Dutch at Dejima,
Nagasaki in the Edo period. The experience of
studying about Japanese culture in English with
Japanese and non-Japanese students has been
deeply beneficial and rewarding for me. Due

to the vast number of international students in
attendance at UCLan, it was by no means the
first time that I had sat in class with non-native
English speakers. It was, however, the first time
that I, by being a native speaker of English,

had been a part of the minority. The haiku class
consists largely of Chinese students and also

a number of Japanese, Korean, and Taiwanese
students.

The international haiku class is task-based.
Each week we are provided with a theme or top-
ic on which to focus our submissions. We engage
in goal-oriented activities with a clear purpose.
The teacher explores a topic such as death haiku.
We learned that these are poems written at one’s
death bed. At first we are assigned readings in
haiku books. We review haiku that have been
written by students in previous years. In a small
group we are given the task of writing a poem
as if it were our last day on earth. We share our
poems then read them to the class. A follow-up
language focus examines new vocabulary, season
words, phrases, syllable counts, and poetics.

At first, many of the students seemed quite

shy and reluctant to share their compositions,
perhaps doubting their English language ability
and afraid of ridicule in front of native English
speakers. But gradually, as the weeks progressed,
the confidence of my classmates grew. I found
myself being increasingly approached both dur-
ing class time and outside of it and being asked,
in English, for advice, assistance, or simply for
my opinion on the meaning of a particular haiku.

Often language classes focus largely on accurate
grammar, which can be both daunting and chal-
lenging for students, especially when it comes to
presenting their work publicly. Haiku in English
is not so rigid, it does not demand complex
grammatical forms, and students do not have to
concern themselves with the likeliness of provid-
ing a wrong answer. Instead, the simple rules,
which include sticking to a less than seventeen
syllable format, preferably 3-5-3 or 5-7-5, and the
inclusion of a season word to capture the essence
of the moment that they are trying to portray,
allow them to experiment with the language
that they do know, and encourage them to build
on their vocabulary. In designing tasks, the
teacher’s goal is to assist students to create haiku
in English that are recognizable forms without
being overtly structure trapping, that is, without
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specifying a particular language form in advance
(Skehan, 1998). At times, the teacher of haiku

in English asks students to shift from thinking
about the meaning of a written poem to focus

on form (FonF) when there are problems with
comprehension or production. In class, students
are asked to focus on the meaning of the haiku,
sometimes sketching a picture of the images they
can perceive. Willis and Willis (2001) have criti-
cized meta-communicative tasks, tasks focusing
explicitly on a particular form, as not being tasks
in their own right because meaning is secondary.
I think this shows what a valuable tool task-based
learning is when it is used to teach the art of haiku
in an English language classroom.

Future tasks

Upon completion of the Japanology and Japa-
nese language modules this semester, I hope to
enroll in classes intended for native Japanese

TLT CC

...with Jennie Roloff-Rothman

To contact the editor:
<sig-news(@jalt-publications.org>

JALT currently has 23 Special
Interest Groups (SIGs) available for
members to join. This column pub-
lishes announcements of SIG events,
mini-conferences, publications, or
calls for papers and presenters. SIGs
wishing to print news or announce-
ments should contact the editor by
the I5th of the month, 6 weeks
prior to publication

You can access SIG News online at:

<jalt-publications.org/tlt/departments/sig-news >

SIGs at a glance

Key: [ ‘@ = keywords ][ Ed = publications ][ %

= other activities ] [ #=7 = email list ] [ gf® = online
forum] Note: For SIG contacts & URLs, please see JALT's
website <jalt.org/main/groups>.

speakers in order to keep challenging myself and
improving. I trust that such a move will be as
daunting and exciting as all my previous experi-
ences.
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NEWS

Bilingualism

[ ‘@ bilingualism, biculturality, international families, child-
raising, identity ] [ Bilingual Japan—3x year, Journal—Ix
year ][ ¥ forums, panels ][ #=7 ]
Our group has two main aims. One is to
encourage research in the area of bilingualism
in Japanese contexts. This is reflected in our
peer-reviewed journal, Japan Journal of Multilin-
gualism and Multiculturalism. Our second aim
is to support families who are raising bilingual
children. Our newsletter, Bilingual Japan, contains
articles about resources and experiences avail-
able to bicultural families. The SIG also works
with various chapters to hold local events. The
SIG’s annual forum and banquet at the national
conference provide an opportunity for members
to network with other bilingual families. Further
information at <bsig.org>.

Business English

The JALT Business English SIG is intended
to develop the discipline of teaching English
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conducive to participation in the world business
community. We wish to provide instructors in
this field with a means of collaboration and
sharing best teaching practices.

JALT Business English SIGIE, A DE D 2 AT
M HREEBEDOHERZHIITR G, fEkSN KLz, &
TRt ZflA, RBEOBAEEEIATHILICLKD, 5
RBEITHEDDI AN I —DEHRDBFRNEHL
ESC

College and University Educators

[ “@" tertiary education, interdisciplinary collaboration, professional

development, classroom research, innovative teaching | [ On
CUE Journal—3x year ] [ ® Annual SIG conference, regional
events and workshops ]

All CUE members receive the refereed publica-
tion, OnCUE Journal (ISSN:1882-0220). Sub-
missions for issue 6.3 are due June 1, 2012.
Prospective authors should check out our helpful
author’s template and guidelines at <jaltcue-sig.
org/node/56>. A slideshow on basic statistics
for SLA educators is available at <jaltcue-sig.
org/node/32>. Details about the OnCUE Journal
sections can be found at <jaltcue-sig.org/
node/160>. Our website also provides useful
information about how to use APA formatting
and statistics at <jaltcue-sig.org/node/37>. For
more information about CUE SIG news and
events, see the CUE website at <jaltcue-sig.org>,
follow <@jaltcue> on Twitter, or join JALT-CUE
on Facebook or Yahoo Groups <bit.ly /INZBTC>.

Computer Assisted Language Learning

[@ technology, computer-assisted, wireless, online learn-
ing, self-access ] [ JALT CALL Journal Newsletter—3x year
1[ & Annual SIG conference, regional events and work-

shops 1[#=71[ @]

The CALL SIG proudly announces that the
JALTCALL 2012 Conference will be held at the
Konan CUBE of the Hirao School of Manage-
ment, Konan University from June 1-3, 2012.
This annual conference is the highlight of the
year for the CALL SIG as it allows the members
and others interested in CALL to get together,
share information, and network in order to
discuss matters related to computer assisted
language learning. The Konan CUBE is located
in Nishinomiya City, only a 3-minute walk from

Nishinomiya-Kitaguchi Station on the Hankyu
Line, <konan-cube.com>.

Critical Thinking

[ ‘@ critical thinking ] [ B4l CT Scan—3x year ]

The Critical Thinking SIG is looking for submis-
sions for our official newsletter, CT Scan. Those
interested in writing about critical thinking

in language education should email <ctscan.
editor@gmail.com> for more information. Full
research articles, opinion pieces, suggestions for
classroom activities, and other pieces of writing
related to critical thinking are welcome. We hope
you'll help us build our newsletter!

Extensive Reading

[@ extensive reading, extensive listening ] [ ER|—3x
year ][ ¥ Annual ER Seminar ]

The ER SIG is a place where newcomers learn
about ER, and more experienced practitioners
trade ideas, find research partners, and learn
about innovations in ER. We host the ER Col-
loquium annually at JALT National and the ER]
Seminar each summer. We also publish a journal
called Extensive Reading in Japan. Check out our
webpage at <jaltersig.org>.

Framework & Language Portfolio

[ ‘@ curriculum-planning, assessment, language education re-
form, Common European Framework of Reference (CEFR),
European Language Portfolio (ELP) ][ newsletter ][ B

workshops, materials development ] [ gf® ]

This SIG wants to discuss the CEFR and ELP, and
other similar frameworks and their relevance for
Japan. There is an emphasis on developing mate-
rials to support educators who would like to use
these pedagogic tools. The SIG holds periodical
seminars focusing on classroom use of the CEFR,
among other things. Please refer to <sites.google.
com/site/ flpsig/home> and <flpsig@gmail.
com> for more information, including informa-
tion about the Can do statements in language
education in Japan and beyond publication and to
download the bilingual Language Portfolio for
Japanese University.
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Gender Awareness in Language Education

[@ gender awareness, gender roles, interaction/discourse
analysis, critical thought, gender related/biased teaching aims
10 newsletter/online journal ][ ¥ Gender conference,

workshops 1 [#=7 ][ @® ]

GALE works towards building a supportive
community of educators and researchers
interested in raising awareness and researching
how gender plays an integral role in education
and professional interaction. We also network
and collaborate with other groups to promote
pedagogical and professional practices, language
teaching materials, and research inclusive of
gender and gender-related topics. Ongoing call
for papers for the academic journal. Visit our
website at <gale-sig.org> or contact us for more
details. Please email <coordinator@gale-sig.org>
for any GALE-related inquiries.

Global Issues in Language Education

[ @ global issues, global education, content-based language
teaching, international understanding, world citizenship ] [

Global Issues in Language Education Newsletter—4x year
11 ¥ Sponsor of Peace as a Global Language (PGL) confer-

ence ][2=7 ][ @®]

GILE aims to promote global awareness, interna-
tional understanding, and action to solve world
problems through content-based language teach-
ing, drawing from fields such as global educa-
tion, peace education, environmental education,
and human rights education. The SIG produces

a quarterly newsletter, organizes presentations
for local, national, and international conferences,
and maintains contacts with groups ranging
from Amnesty International to Educators for So-
cial Responsibility to UNESCO. Contact us for a
sample newsletter, or for more information about
the SIG’s work in teaching for a better world. For
more information, please visit <gilesig.org> or
contact Kip Cates <kcates@rstu.jp>.

Japanese as a Second Language

[ ‘@ Japanese as a second language ][ L BASE#HE =1—
A% — Japanese as a Second Language Newsletter—4x year ]
[ @ AGM at the JALT conference ][ =7 ]

i AL F ARG JALTH AGE B H A 2 TIIH AR
F ORI TE AL TOET, PIER A, P2 RH
Hram o AAGRERE - A A I %8 3 Ty LE
a—72E5%, AAREMIEE, 158E, FEHED EHIE
EPRBENLET, FMlIL, Megumi Kawate-Mierzejewska

<megumik@temple.edu>F T,

Call for Papers: JALT Journal of Japanese Lan-
guage Education. Japanese as a second language
researchers, teachers, and learners are invited to
contribute articles, research reports, essays, and
reviews. Please visit our website <jalt.org/jsl>.

Junior and Senior High School

[“@" curriculum, native speaker, JET programme, JTE, ALT,
internationalization ][ The School House—3-4x year ]

[ ¥ teacher development workshops & seminars, net-
working, open mics ] [ #=7 ]

The School House, the JALT Junior and Senior
High School SIG Newsletter, is accepting sub-
missions for its next edition. We are looking for
research articles related to EFL theory or pedago-
gy, technology articles, lesson ideas, conference
reviews, and anything else that pertains to teach-
ing English in Japanese junior and senior high
schools. If interested, please send any requests to
Robert Morel at <rcmorel@gmail.com>. Our goal
is to function as an instigator, focal point, and
clearinghouse for research into secondary foreign
language education in Japan. In particular, we
aim to encourage junior and senior high EFL
teachers to think about their work and to share
the results of their efforts with others, in the form
of written or oral presentations. We also aim to
provide a focus within JALT for discussion of
issues directly related to the improvement and
development of foreign language education in
Japan’s secondary schools.

Learner Development

[@ autonomy, learning, reflections, collaboration, de-

velopment ] [ Learning Learning, 2x year; LD-Wired,
quarterly electronic newsletter ] [ % Forum at the JALT
national conference, annual mini-conference/retreat, an-
thology of Japan-based action research projects ][ =7 ]

The LD SIG is a group of about 150 members
around the world who share an interest in
developing and researching practices that may
support autonomous learning and teaching. We
share a commitment to exploring connections
between our experiences as learners and our
practices as teachers, and the learner’s experi-
ences inside and outside the classroom. We offer
chances to link up with other teachers, as well
as students, through our bilingual newsletter,
Learning Learning, and through email and online
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resources. LD SIG members recently collaborated
on a third SIG book, Realizing Autonomy: Practice
and Reflection in Language Education Contexts,
which has just been published by Palgrave Mac-
millan and which was the theme of our autumn
conference at Nanzan University, Nagoya. For
further information about the LD SIG, please
visit our website <ld-sig.org>.

Lifelong Language Learning

[@ lifelong learning, older adult learners, fulfilment ] [
Told You Sol—3x year (online) ][ ¥ Pan-SIG, teaching
contest, national & mini-conferences ][ #=7 ][ g ]

The energy of older learners who wish to lead
active lives is reverberating all across Japan. The
LLL SIG aims to help these older learners enrich
their lives through language learning. The SIG
provides resources and information online at
<jalt.org/lifelong>. We held a highly successful
and well-attended Mini Conference on October 1
at Tokyo Keizai University. Co-occurring with the
ETJ (English Teachers of Japan) Expo this year, the
theme of the conference was Starting the journey
toward lifelong language learning. Tadashi Ishida
discussed how he helped promote international
understanding by having adult Japanese learners
of English hold demonstrations of such traditional
arts as calligraphy and tea ceremony for foreign
visitors. Yoko Wakui, a teacher and psychothera-
pist, described six steps to successful commu-
nication that can be effective with anyone, from
victims of senility to students with anxiety disor-
ders or debilitating stress. Noriko Kinami and her
colleagues M. Yamasaki and T. Morioka gave an
interesting account of how cooperative learning,
learner autonomy, and self-motivating strategies
help EFL learners maintain their motivation.

Don Maybin gave a spirited talk explaining how
classroom-based survival language courses focus-
ing on a variety of foreign languages-from Arabic
to Turkish-were being adapted for online use with
older learners in mind. Jason Chare, Executive
Officer and Director of the Tokyo English Life
Line (TELL), discussed how the organization has
been responding to the psychosocial and mental
health demands of the multiple 3/11 disasters
and its role in coordinating efforts with other Life
Lines and NGOs. Junko Fujio, the treasurer of

the LLL SIG and former head of the JALT Central
Office, led a fascinating and highly interactive

session on English Clubs: Learning English without
the guidance of teachers. Some representatives of
Bluebells International (BBI), an English-learning/
maintenance social club of long standing, kindly
joined the session for a lively Q & A.

Materials Writers

[ @ materials development, textbook writing, publishers and
publishing, self-publication, technology ] [ Between the
Keys—3x year ] [ ¥ JALT national conference events ]

(=71 @]

The MW SIG was established for the purpose
of helping members turn fresh teaching ideas
into useful classroom materials. We try to be a
mutual-assistance network offering informa-
tion regarding copyright law, sharing practical
advice on publishing practices including self-
publication, and suggesting ways of creating
better language learning materials for general
consumption or for individual classroom use.

Other Language Educators

[ ‘@ FLL beyond mother tongue, L3, multilingualism, second
foreign language ] [ OLE Newsletter—4-5x year ]

[ ¥ Network with other FL groups, presence at con-
ventions, provide information to companies, support job
searches and research ]

The OLE SIG, through the newsletter and events,
gathers and disseminates information on all
aspects of the teaching and learning of languages
and cultures beyond English and Japanese. We
try to help teachers and learners by developing

a network of friendship and mutual support. We
aim to arouse interest in the field and to provide
information and materials for optimizing the
organizational conditions for study, work, and
research. For more information on the group,
contact the OLE coordinator at <reinelt.rudolf.
my@ehime-u.ac.jp>.

Pragmatics

[ @ appropriate communication, co-construction of mean-
ing, interaction, pragmatic strategies, social context ] [
Pragmatic Matters (sEFERE1%) —3x year ][ ¥ Pan-SIG
and JALT conferences, Temple University Applied Linguistics
Colloguium, seminars on pragmatics-related topics, other

publications ][ #=7 ]

The Pragmatics SIG is currently calling for
submissions to the third volume in its Pragmatics
Resources series, a collection of pragtivities. Titled
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Bringing Pragmatics into the Classroom, this book
will be a practical collection of lesson plans that
incorporate pragmatics concepts into classroom
activities. See the SIG website at <pragsig.org>
for further details.

Professionalism, Administration, and
Leadership in Education

[@ professional development, ethics, legal issues, leader-
ship dynamics, comparative education, societal demands on
educators ] [ PALE Newsletter]

PALE’s mission starts from the recognition that
language education does not take place in isolation
from society and other fields of education. Issues of
concern include curriculum design, implementa-
tion and maintenance, professional ethics, profes-
sional development and evaluation, administrative
methodology, leadership dynamics, comparative
education, sociological trends in education, em-
ployment problems, legal issues, and the demands
that societies place on educators. PALE seeks to
appraise teachers of research and trends in these
issues by organizing conference presentations and
through its journal, newsletter, listserv, and website
<jalt.org/ groups/PALE>.

Speech, Drama, & Debate

This newly-formed SIG is going forward with
plans to hold a National Speech Contest in 2012
for high school and university students, with
regional elimination rounds. Anyone interested
in hosting or running the elimination rounds in
your region, please contact the Program Chair,
Aya Kawakami at <sdd@jalt.org>. If you are
interested in Oral Interpretation, Speech, Drama,
or Debate, please consider joining the SIG. You
can join us at your local chapter meeting or

by filling out the postal form in The Language
Teacher, or the online form at <jalt.org/joining>.
(See the Inside Japan SIG membership ONLY
section.) We are looking forward to meeting you!

Study Abroad

[ ‘@ study abroad, pre-departure curriculum, setting up,
receiving students, returnees ] [ Ryugaku—3-4x year ] [
& national and Pan-SIG conferences ][ #=7 ]

The Study Abroad SIG provides a supportive
place for discussing areas of interest regarding
study abroad and intercultural training. We

welcome submissions for our newsletter, Ryuu-
gaku, and we are looking for new officers to join
the team. Visit our new website at <jalt-sa.org>
or contact us at <studyabroadsig@gmail.com>.

4RI, BRI B HEICHL GEamL ., £
EXBETELHERBELTOET, 42D 2 —AL
% —"Ryuugaku” ~NOERNSDEFEZBR BLTHOE
T, R EOHFEELTHOET, Iz T o1k
<jalt-sa.org>~\BRINEHHIL,  <studyabroadsig@gmail.
com>N\BIANLE T,

Task-Based Learning

The JALT Task-Based Learning (TBL) SIG was
created for teachers and other professionals who
currently use, or are interested in using, task-
based approaches in the classroom and focuses
in particular on issues related to task-based
language teaching and learning in the Asian EFL
context. We hope that the SIG will serve as a
useful forum for the exchange of practical teach-
ing ideas, theoretical discussion, and academic
studies of TBLT issues. Our journal, OnTask,
focuses on both research and theory in the form
of feature articles as well as more practical TBLT-
informed lesson plans. Potential contributors to
OnTask are invited to contact our publications
officer, Julian Pigott, at <julianpigott@gmail.
com>.

JALT’s Task-Based Learning SIG, in association
with the University of Central Lancashire, UK
and Osaka Shoin Women's University, Japan are
proud to sponsor the Tusk-Based Language Teach-
ing in Asia: Challenges and Opportunities confer-
ence, to be held May19-20, 2012 at Osaka Shoin
Women’s University, Osaka, Japan. The aim of
this international event is to enable language ed-
ucators and researchers from across Asia to share
ideas and discuss various aspects relating to the
theory and/ or practice of Task-Based Learning
and Teaching in Asia. We would like to invite
those with an interest in this field to submit an
abstract for a paper, workshop, or poster session
(25 or 40 min). Please note abstracts must not
exceed 300 words. Submission deadline: January
31, 2012. Following peer review, presenters will
be notified of acceptance by February 28, 2012.
Please email your abstracts as Microsoft Word
attachments to <tbltinasia@gmail.com>. Please
state clearly the full name, correspondence
email and postal address, and affiliation of each
presenter, as well as the category of presentation
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(paper, workshop, poster). For more information,
go to <jalt.org/tbl>.

Teacher Education & Development

[ ‘@ action research, peer support, reflection and teacher
development ] [ Explorations in Teacher Education—
4x year ][ L 3 library, annual retreat or mini-conference,
Pan-SIG sponsorship, sponsorship of a speaker at the JALT
national conference J[#=7 ][ g® ]

The Teacher Education and Development (TED)
SIG is a network for those who want to help
themselves and others become better teach-

ers. Our activities include retreats, conference
sponsorship, a library of books available for
loan, and an Internet discussion group. This year
at JALT National, TED and CUE co-sponsored
several events featuring Keith Johnson. These
events included Professor Johnson’s Featured
Speaker Workshop (The good teacher: Studying
expertise in teaching); a scheduled informal
discussion session on teacher expertise; and a
joint SIG forum event (Refreshing expertise in the
university classroom). Thanks to everyone who
came out and participated in these events! Our
comprehensive newsletter, Explorations in Teacher
Education, welcomes stimulating articles! Find
out more at <jalt.org/ted>. You can also stay in
touch with TED online by becoming a friend of
our mascot, Ted Sig, on Facebook, or following
him <@tedsig> on Twitter.

Teachers Helping Teachers

[ @ teacher training, international education programs, lan-
guage training, international outreach ] THT Journal—
Ix year, THT Newsletter—4x year ] [ ¥ teacher training
conferences/seminars in Bangladesh, Laos, Vietnam, and the

Philippines, AGM at JALT national ][ #=7 ]

Teachers helping Teachers (THT) is a grassroots
organization founded by the late Bill Balsamo,
president of the Himeji City Chapter of JALT in
2004. THT is dedicated to the aid and assistance
of fellow educators and students in and around
Asia. We fulfill this mission by providing
teacher-training workshops that exhibit practi-
cal, student and teacher-friendly approaches to
language education that are informed by current
research in the field. Seminars have been held
in Bangladesh, Vietnam, Laos, the Philippines
and, most recently, Kyrgyzstan. However, SIG
membership is not limited to participants in

those workshops, we welcome anyone interested
in supporting these goals.

Our next program will be the Lao Program
(February /March 2012, flexible dates) Lao
TESOL February 2-3. The program is in the Lao
capital, Vientiane, and there are several options,
including a homestay with a teacher in a country
high school, visiting an elementary school, pre-
senting at Lao TESOL, or offering guest lectures
at the National University or Lao American
College. The programs are run in February and
March, and dates are flexible. The most popular
time is after CAM TESOL, late February or early
March. This year THT Laos is inviting teachers to
attend the Lao TESOL conference at the National
University on February 2-3, with a focus on
teaching English in secondary schools. There
is no website for the conference! Please contact
the Lao country director Chris Ruddenklau
at <chrisruddenklau@yahoo.com> for more
information. The Vietnam program, held at Hue
University, is tentatively scheduled for June 8-10,
so if you are interested, please email Joe Tomei at
<thtjalt@gmail.com>. If you'd like to see details
of other programs, visit <tht-japan.org>.

Teaching Children

[ ‘@ children, elementary school, kindergarten, early child-
hood, play ][ Teachers Learning with Children, bilingual—
4x year ][ @ JALT Junior at national conference, regional
bilingual |-day conferences ][ 2=7 ] [@®]

The TC SIG is for teachers of children of all ages.
We publish a bilingual newsletter four times a
year with columns by many of the leading teach-
ers in the field. There is an email list for teachers
of children who would like to share ideas or
questions <tcsig@yahoogroups.com>. We are
always looking for new ideas and new people to
keep the SIG dynamic. With our bilingual news-
letter, we particularly want to appeal to Japanese
teachers and teachers who team-teach. Hope you
can join us for one of our upcoming events.

WREHANRRL TEBITHEE GMER) 28 A 52T
DEEIZMRICLIMERTT . YR TE, COREHT
FHRBENHETIT LEFONAY I ORH
ZEAMFE FTLTHD. AAADIET OB IMBIERA
HSTOET, ERBRTBNTIIRENEME TS T
ALTZaZ70IZ-a2 77V AZRBERTLH
BICLTWET,

HZADMWEEEL T FEDICHBELIFET LT (T
TRRMEZHT LB TH DAY T U A b<tesig@
yahoogroups.com>Zi& & L TWET , &I EHER?
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Testing & Evaluation

[@ research, information, database on testing ] [
Shiken—3x year ][ ¥ Pan-SIG, JALT National conference]

[#=71[ g®]

The Testing and Evaluation SIG is concerned
with all aspects of testing and evaluating
language performance and language programs,
and welcomes both experienced teachers and
those who are new to this area and wish to

learn more about it. Our interests encompass
both quantitative and qualitative approaches to
language assessment and include alternatives

to traditional testing such as peer and self-
assessment, portfolios, and project evaluation.
Shiken, our refereed newsletter, contains a variety
of assessment-related articles, including research
reports, interviews with prominent authors,
book reviews, and instructional columns on
statistical analysis, Rasch measurement, and
assessment literacy.

Vocabulary

The JALT Vocabulary SIG was formed for
the specific purpose of providing a forum for

‘CHA

...with Gary Wolff

To contact the editor:
< chap-events@jalt-publications.org >

Each of JALT's 36 active chapters
sponsors from 5 to |2 events
every year. All JALT members
may attend events at any chapter
at member rates—usually free.
Chapters, don't forget to add your
event to the JALT calendar or send
the details to the editor by email
or through our website’s contact
page.

JALT EVENTS ONLINE: You can access all of JALT's
events online at <jalt.org/events>.

theoretical and practical issues directly related to
vocabulary acquisition. SIG Members will have
access to our forming, peer-reviewed, online
research journal, bi-annual research newsletter,
and community discussions, as well as a dis-
count on specific SIG events. Parties interested
in joining should sign up through the main JALT
website when renewing annual membership.

We had a highly successful gathering at the
AGM this year. The topics of discussion included
preparation and drafting of our constitution
to be ratified at the AGM 2013, the selection of
several new officers and assistant officers, our
spring Symposium, and other SIG executive
functions.

The SIG will be holding the first annual
Vocabulary Symposium on March 3, 2012 at
Kyushu Sangyo University in Fukuoka. This full
day of presentations will include panel discus-
sions from a variety of vocabulary acquisition
researchers in Japan. Panelists will be Masamichi
Mochizuki and Shigenori Tanaka, with presenta-
tions by Yoshiaki Sato, Tatsuo Iso, Aaron Batty,
Rie Koizumi, Dale Brown, and others. There will
also be poster sessions for any and all vocabulary
related researchers. For more information, please
see the SIG Website at <jaltvocab.weebly.com/
index.html>.

ER EVENTS

kemashite omedetou gozaimasu from

your new Chapter Events

column editor! It appears
2012 is getting off to a great start

>3, of

with many JALT chapter events -
planned around the country. e U
Attending these events is a great W o¥

*

opportunity to network and meet 3
new people, exchange ideas,
and support your fellow educa- 7
tors.

Remember that chapter events can
also be listed on JALT’s online events calendar
<jalt.org /events> if your chapter is not listed

below. Other events may appear on the website
at any time during the month.
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GIFU—Serious fun: Creativity in the classroom
by Chris Stillwell, Assistant Director, Cur-
riculum (Sojo University, Kyushu). Placing
typical language learning objectives in creative
contexts can provide an element of surprise and
discovery that enhances students’ motivation
and makes lasting impressions. Examples of
creative activities will include a disrupted lesson
that provides students with an unexpected and
humorous opportunity to develop storytelling
skills, fluency development exercises that draw
from secrets of improvisational comedy, and
experiments that engage learners to discover
language talents they never knew they had.

Sat 21 Jan 19:00-21:00; Heartful Square at JR Gifu
Station, 2F, East Wing; One-day members ¥1,000.

HAMAMATSU—Using video materials to fa-
cilitate students’ creative thinking and improve
their English skills by Bogden Pavily. Practical
ideas on how to make lessons interesting to
learners with poor command of English will be
presented, such as giving them tasks that finally
have to be fulfilled in English, while allowing
use of their native language during the activity.
The goal is to help students feel relaxed in their
English lessons. If we want our students to enjoy
their activities, we have to enjoy them ourselves.
Sat 21 Jan 18:30-21:00; Hamamatsu ZaZa City,
Palette, 5F; See <hamamatsujalt.org>; One-day
members ¥1000.

HAMAMATSU—Improvisational psychodrama
by Peter Ross (sponsored by Tokyo West
Chapter). Psychodrama, a therapeutic technique
conceived by Jacob L. Moreno, MD, uses
experiential drama techniques, psychodrama,

to provide a supportive environment in which
participants can practice new roles, thus facilitat-
ing personal growth. The cycle can be divided
into three phases: warming up and setting the
scene, improvising role play, and the partici-
pants’ reflections on their work. This workshop
will demonstrate the psychodrama cycle in the
language classroom, incorporating the Japanese
concepts of tatemae and honne. Sun 12 Feb 13:30-
16:30; Hamamatsu ZaZa City, Palette, 5F; See
<hamamatsujalt.org>; One-day members ¥1000.

HIROSHIMA—The secrets of successful language
learners by Keiso Tatsukawa (Hiroshima Uni-
versity professor), Akiko Furutani (JTB Global
Marketing & Travel guide and interpreter),
Monika Szirmai (Hiroshima International
University professor), and Tomoka Ogawa
(Hiroshima University sophomore). Ever wonder
what motivates individuals to learn a language?
Four successful language learners will tell about
their journeys to language learning success.
Participants will have ample opportunities to ask
the panelists questions. For more details: <hiro-
shima-jalt.org>. Sun 29 Jan 15:00-17:00; Hiroshima
Peace Park, 3F Conference Room; JALT members free,
One-day members ¥500, Students ¥250.

HIROSHIMA—Teaching English in junior high
school by Allan V. Antonio and Jessica Moore
(ALTs) and Hisae Hosaki (English Instructor), all
with the Higashihiroshima Board of Education.
This presentation will address the challenges facing
English teachers in junior high schools. First, the in-
structors will discuss the new curriculum and how
it is supposed to be implemented. Second, they will
evaluate the reality of instruction in junior high
schools. Finally, they will explain effective ways to
educate students. Sun 19 Feb 15:00-17:00; Hiroshima
Peace Park, 3F Conference Room; JALT members free,
One-day members ¥500, Students ¥250.

HOKKAIDO—Are we really teaching listen-
ing? by David Barker, Ph.D., owner and found-
er of Back to Basics Press. Sun 29 Jan 14:00-16:00;
Hokkai Gakuen University; <hokkai-s-u.ac.jp/english/
access.html>; Non-members ¥1000.

KITAKYUSHU—Adapting board games for
language practice: A workshop by Margaret
Orleans (Seinan Jo Gakuin University). Games,
with their rules and repetitiveness, provide the
perfect scaffolding for language practice. In
addition, learners get to be creative and take
chances in an emotional environment; in other
words, they have the opportunity to make the
target language their own. Participants in this
workshop will explore half a dozen commercial
board games for their potential use in their own
classrooms. Sat 14 Jan 18:30-20:00; International
Conference Center, 3F, Kokura; <jalt.org/chapters/
kq>; One-day members ¥1000.

64 THE LANGUAGE TEACHER Online * <jalt-publications.org/tlt>



The Language Teacher ® Column * CHAPTER EVENTS

KITAKYUSHU—Developing resources for
self-directed learning by Paul Collett, Kristen
Sullivan and Malcolm Swanson. Participants
will be lead through the creation of a curriculum-
based study progress guide incorporating can-do
statements and goal-setting and self-reflection
activities, all key in helping students develop as
motivated, self-directed learners. After a brief
conceptual overview, we will work with a text

to identify key components to transform into
can-do statements, something replicable with
any classroom material. We will then consider
how other materials and activities can be in-
corporated into the guide to deal with differing
learning situations and learner needs. Sat 11

Feb 18:30-20:00; venue TBA, 3F, Kokura; <jalt.org/
chapters/kq>; One-day members ¥1000.

KYOTO—Workshop day. This special event will
be an afternoon of workshop-style presentations
with a focus on audience participation and
collaboration. First, Laura Markslag and Robert
Sheridan will share some of their ideas on
vocabulary learning. They will describe five fun
and effective activities using vocabulary cards

to learn the most frequent English words. This
will be followed by other workshops packed
with activities and ideas with practical classroom
application. Sun 15 Jan 14:00-17:00 (provisional —
exact schedule to be confirmed); Campus Plaza Kyoto;
For further details, please visit <kyotojalt.org>.

MATSUYAMA—Five strategies for effective
vocabulary learning and teaching by Samuel
Barclay (Ehime University). Despite our best
efforts, many students of EFL still think of
vocabulary study as a tedious battle against an
unbeatable enemy. This workshop will introduce
a range of strategies and activities to ease the
burden of learning target vocabulary, increase
the effectiveness of vocabulary exercises, and
foster skills that will serve students long after
their language course has finished. Sun 8 Jan
14:15-16:20; Shinonome High School Kinenkan, 4F;
One-day members ¥1000.

MATSUYAMA—Humour is teachable by Moni-
ka Szirmai (Hiroshima International University).
Many people say: “Either you have a sense of

humour or you don't, so there is no point in
explaining it,” or “humour is too difficult for
language learners.” Rather than focusing on the
use of humour as a teaching tool, this presenta-
tion aims to show why and how humour itself
should become the object of teaching. Sun 12 Feb
14:15-16:20; Shinonome High School Kinenkan, 4F;
One-day members ¥1000.

OKAYAMA—Student use of electronic dic-
tionaries (EDs) during oral communication
activities by Jason Williams. This presentation
will look at results of an investigation in which
university students kept track of how often and
for what purposes they consulted bilingual EDs
during in-class speaking activities. Reflections on
Elementary School English by Eri Mizuno and Aya
Morisawa. Mizuno is a homeroom teacher in a
school that has made its own original curriculum
and textbook. She will describe the positive and
negative points of this system through her obser-
vation of the children’s reactions. Morisawa will
describe her first year as a teacher and focus on
the issue of national testing for teachers. Sat 21
Jan 15:00-17:00; Notre Dame University, Okayama.

SENDAI—Authentic materials & copyright by
Cameron Romney. Authentic materials such as
newspapers and videos are protected by copy-
right. If teachers use them in the classroom, are
they violating the copyright? How can teachers
legally use them? We will look at the copyright
laws in Japan as they pertain to teachers, stu-
dents, and classrooms. Sun 29 Jan. 14:00-15:30;
Sendai Shimin Kaikan, Room 4, <sites.google.com/
site/jaltsendaiinfo/home/upcoming-events>; Event co-
sponsored by JALT Materials Writer’s SIG; Members
free, One-day members ¥1000.

SENDAI—Elements of visual design for lan-
guage learners by Cameron Romney. Many
teachers give students handouts of some sort

in the classroom. While lots of thought and
energy went into the creation of content, often
the visual elements of the document are ignored.
This presentation will review research related to
visual design and then cover some of the basics
of document design. Sun 29 Jan 15:30-17:00;
Sendai Shimin Kaikan, Room 4, <sites.google.com/
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site/jaltsendaiinfo/home/upcoming-events>; Event co-
sponsored by JALT Materials Writer’s SIG; Members
free, One-day members ¥1000.

SENDAI—Grammar insights: From Swan to
Thornbury to you by Matt Wilson. Michael
Swan and Scott Thornbury’s ideas concerning
the development of grammar and its roles in

the classroom will keep everyone interested for
the first part of the workshop, as we will look at
their ideas through their videos, presentations,
and books. Workshop participants will then
have the chance to discuss these concepts and
provide their own insight into what role gram-
mar instruction takes in their classroom. Sun 26
Feb 14:00-17:00; Location TBA—please check out our
website for details: <sites.google.com/site/jaltsendai-
info/home[upcoming-events>; Members free, One-day
members ¥1000.

SHINSHU—Tasks, reading, speaking, listening:
A day of ABAX. Join us for four ABAX-spon-
sored presentations: An introduction to task-based
learning by Marcos Benevides (12:40-13:40);
Narrow Reading 2.0 by Michael Stout (13:50-
14:50); Teaching speaking strategies: The why and
the how by Alastair Graham-Marr (15:20-16:20);
and Teaching listening to low—level learners by
Hugh Graham-Marr (16:30-17:30). There will
also be an impromptu session with useful ideas
for children’s activities, followed by a social
get-together. Sun 29 Jan 12:30-17:30; Pareo Library,
Ueda City (opposite the station); For further details,
see the Events Calendar.

SHINSHU—Portfolios by John Gunning
(featured speaker). A social networking event is
scheduled to follow. Sat 25 Feb; lida City Kominkan
(next to bus station, parking available); Please check
the online Events Calendar for updates and details.

YOKOHAMA—Content based language learning
by Mike Guest. Could it be that many Japanese
learners of English remain in perpetual false
beginner or intermediate mode because they are
not focusing upon content? This presentation/
workshop will demonstrate how a focus upon
content-based learning allows learners not only
to engage cognition more deeply, which serves as
a motivational tool, but also better allows for the
internalization of English forms and structures.
Sun 15 January 13:00-16:30; Kannai Hall; <kannai-
hall.jplaccess/index.html>; One-day members ¥1000.

YOKOHAMA—Cross-cultural pragmatics

and communicative competence by Megumi
Kawate-Mierzejewska. This seminar aims to
raise participants” awareness of cross-cultural
pragmatic norms. A variety of speech acts will
be explored, such as apologizing, requesting,
and refusing, to focus on the mismatches and
inconsistencies in these acts between English and
Japanese. Moreover, the seminar will focus on
cross-cultural and intra-cultural misunderstand-
ings, and the appropriate expressions/ strategies
of politeness. Lastly, it will introduce ways to
teach pragmatics through consciousness-raising
tasks, and how such activities address student
motivation to learn. Sun 19 February 13:00-16:30;
Venue TBA; One-day members ¥1000.

The Language Teacher needs you!

If you are interested in writing and editing, have
experience in language education in an Asian context,
and are a JALT member, we need your help. TLT is
currently recruiting proofreading and editorial staff.

Learn a new skill, help others, strengthen your résumé,
and make a difference! If you would like to join our team,
please contact the editors:

<tlt-editor@jalt-publications.org>
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...with Tara Mcllroy

To contact the editor:
< chap-reports@jalt-publications.org>

The Chapter Reports column is

a forum for sharing with the TLT
readership synopses of presenta-
tions held at JALT chapters around
Japan. For more information on
these speakers, please contact

the chapter officers in the JALT
Contacts section of this issue. For
guidelines on contributions, see the
Submissions page on our website.

You can access Chapter Reports online at:

<Jalt-publications.org/tlt/departments/chapter-reports >

AKITA: September—Typography and document
design for classroom materials by Cameron
Romney. This presentation was focused on
handouts language teachers use in the class-
room. Romney presented research concluding
that poorly designed handouts do not neces-
sarily de-motivate or obstruct the learning of
students, but well-designed handouts can add

a sense of focus to an activity or assignment, as
well as assist in comprehension thus advancing
learning. The presentation was divided into three
sections: typography, page layout, and graph-
ics. In an interactive style, Romney posed discus-
sion questions about the level of understanding
of these facets of materials design. He presented
some best practices for each that included ideas
like using common typefaces, e.g., Times New
Roman, to increasing white space to making
sure usage of graphics aligns with instructional
purpose. Comments by those in attendance
suggested the presentation was educational and
valuable.

Reported by Wayne Malcolm

AKITA: October—The learning environment
at AIU for EAP students and foreign students
studying Japanese by Ibuki Aiba, Reika

'CHAPTER REPORTS

Maruyama, and Megumi Kimoto. The pre-
senters were Japanese language teaching and
English language teaching graduate students
at Akita International University. The question
they asked in their study was “Is AIU really
intercultural?” They did a survey of both
Japanese and international students attending
the university and discussed the preliminary
results as a warm-up for what they will present
at JALT National. What seemed to be the most
interesting aspect of their study was one of the
variables they isolated which was the Globality
Score of the students, i.e., they put a weight on
whether the students had lived overseas or not
and for how long. The Akita-JALT Annual Gen-
eral Meeting was held after the presentation.

Reported by Stephen Shucart

GUNMA: October—Toward a deeper un-
derstanding of culture by Renée Sawazaki.
Sawazaki introduced her unique model for
teaching cultural understanding, the culture tree,
and demonstrated how this model can serve as
a guide for student deduction of cultural traits
when analyzing stories. The culture tree model
came about in part due to perceived insufficien-
cies in the iceberg and onion models of cultural
understanding. All three models illustrate both
hidden and visible parts of culture. However,
only Sawazaki’s model highlights the link
between these aspects: the trunk of the tree.
Sawazaki originally developed this model for a
university course on cross-cultural understand-
ing and later incorporated the teaching of this
model along with the use of folktales in her EFL
classes. Using this model as a lens allows her
students to more fully explore the connections
between the beliefs and actions of the cultures
they study.

Reported by John Larson

GIFU: September—Think-aloud protocols by
Robert Croker. This workshop explored think-
aloud protocols and how they could be applied
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to the classroom by both students and teachers.
Croker began with an overview of think-aloud
principles. Verbal reports, or think-aloud
protocols (TAPs), are an effective way to get
inside your students’ minds and see the learning
process from their point of view. The presenter
had used TAPs in several contexts including
exploring how a student selects a graded reader
from a shelf of books, how a student looks at and
sees the class handouts, or how a student actually
finds the answers to a reading test. Using TAPs
presents some problems. Students often find it
unnatural and there is therefore a need for care-
ful planning. The presenter offered six principles:
minimize the time between the tasks and
reporting, think carefully, provide a chance for
practice, give simple directions, sit behind or at
the side of the respondent, and get the students
to self-talk. The speaker then turned to TAPs

and the teacher. The forum looked at several

ELT books and whilst thinking aloud discussed
the merits and demerits of each book. The next
task gave the opportunity to plan lessons, which
gave a perspective into the insights of different
teachers. Knowing the answers to questions such
as these can help materials writers create better
textbooks, and reading teachers to give better
guidance to students.

Reported by Brent Simmonds

GIFU: October—Classroom rapport, rules,

and teacher language by Ben Backwell. In this
hands-on presentation, the forum was given the
chance to explore ways of building rapport with
students and set the rules while understanding
expectations that will lead to successful classes.
Backwell began the presentation by demonstrat-
ing a mingle activity which put the audience into
pairs for the evening’s activities. Various ways

of starting a lesson were explored. The presenter
demonstrated several ways to build rapport
including: setting goals, building a strong society
in the classroom, eliciting rules and fun. Two
questions need to be answered in the classroom:
“Who is here?” and “What are we going to do
together?” Backwell gave several examples of
rapport building activities but concluded that
some activities needed to be adapted to different
levels. The latter part of the presentation focused
on keeping rapport and sticking to the rules. He

had used a self-evaluation sheet and found the
students were honest in their evaluations.

Reported by Brent Simmonds

HIME]I: July—Teaching children how to read and
write: Methods, materials and advice by Wendy
Tada. Teaching children how to read in a second
language is one of the most empowering things

a teacher can do. Tada outlined some of the facts
and techniques used to teach literacy as well

as providing useful advice for confronting the
challenges of different learners and educational
settings. Tada also talked about the stages of
reading development, teaching methods, and
materials, and introduced the stages of writing
development. Tada also covered the important
topics of phonics, sight words, graded readers,
and Eiken. Tada made recommendations for what
needs to be incorporated into a school or home-
based reading program for children.. She also
highlighted some of the problems for children
learning to read English in Japan. This was sup-
ported by her previous experience in curriculum
development at an international preschool and
kindergarten as well as some interesting findings
from current research into early childhood literacy
development. Tada also brought books and
textbooks that can be used to teach reading skills
as well as a range of handouts.

Reported by Wendy Tada

HIME]I: October—Ethical ELT and Popular
songs, active neurons, and high frequency vo-
cabulary by Maggie Lieb. The first part of Lieb’s
presentation encouraged everyone to think about
the ethics of ELT, specifically in relation to the
attitudes our students develop as a result of our
teachings. In order to develop tolerance and
cultural understanding, she encouraged teachers
to focus on the similarities between different
cultures instead of focusing on the negative
aspects. The second part of the presentation
looked at how research has proven that songs
can be advantageous and provided a website for
checking the frequency of words in materials.
Towards the end of the presentation she briefly
introduced some of the songs she has been using
in a course at Meiji University and then asked
participants to complete a listening task.

Reported by Wendy Tada
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IBARAKI: October—Flow and anchoring in
T.E.Y.L classes by John Wiltshier, Tasks and pro-
jects in elementary schools by James York, and
Moving music to center stage by Deborah Grow.
Wiltshier introduced lesson flow and anchoring and
their importance to improve classroom manage-
ment. Participants drew lesson flow diagrams

to help analyze their own classes. Wiltshier also
showed how to identify positive and negative
anchors that currently exist in classrooms. He
talked about the development of a task-based
lesson framework suitable for young learners and
then showed how focus on form can be success-
fully introduced in elementary schools through
collaborative learning tasks. York provided
practical advice and ideas for teachers regarding
the successful introduction of TBL methodologies
into young learner EFL contexts. Grow addressed
the power of music and rhythm and how they can
improve language skills. Participants explored the
influence of music and rhythm on memory and
language, and the multi-sensory aspect of music,
as well as the multi-layered lessons that music
brings to our students.

Reported by Takayuki Nakanishi

IWATE: June—Three small out-of-the-box ideas
about learning by Tim Murphey. Murphey made
the following three points about learning: 1)
information is overrated; questions create curios-
ity 2) success is overrated; challenge is what we
crave, and 3) teaching/telling is overrated; expe-
rience drives learning. He also explained recent
findings from brain sciences and education. We
enjoyed working in a collaboratively energizing
atmosphere and received many practical ideas
we can use in our classes!

Reported by Harumi Ogawa

IWATE: July—Building a course in extensive
reading for non-English majors by Ken Schmidt.
Schmidt described his university-level, elective
EFL course focusing on extensive reading with
graded readers. Key components of the course
(independent reading program, initial class
reader, and in-class activities) were presented.
He shared all the creative materials he made for
the course, and we all got a lot out of his presen-
tation.

Reported by Harumi Ogawa

IWATE: September—1) Typography and docu-
ment design for classroom materials 2) Japanese
copyright law and authentic materials: What
teachers need to know by Cameron Romney.
Romney’s presentation encouraged the audi-
ence to pay more attention to how materials

are created and how they look as well as their
potential effects on the learners. Examples of
how appearance can affect understanding are
brought through considering students” prefer-
ence for serif fonts, decorative vs. informative
clip art, and professional-looking layout. They
are important factors that many people under-
estimate. The quizzes he gave on copyright laws
were also fun and informative!

Reported by Harumi Ogawa

IWATE: October—University accreditation

in Japan: Problems and possibilities for EFL
reform by Bern Mulvey. Mulvey discussed the
accreditation policy updated in 2004. Focusing
on the current problems, e.g., the unrealistic
expectations both of faculty and students, poorly
defined outcomes and measurement tools, the
resulting faculty development monster, etc., he
also addressed the potentially very positive
impact on EFL education and educators in Japan.
It was an enlightening presentation.

Reported by Harumi Ogawa

KITAKYUSHU: October—Pechakucha night by
Various. Charles Ashley reviewed the history of
error correction and reported on his experience
with a workbook to correct common errors,
concluding that his students’ level was too low
for them to recognize the errors and that teachers
must be aware of the Been Here Too Long syn-
drome, in which they no longer recognize some
errors. Ai Murphy talked about the brain theory
behind anger management and how it leads to
better learning for our students and children.
Paul Collett outlined three student approaches
to learning, e.g., mastery, performance, and per-
formance avoidance, and detailed their implica-
tions for the classroom. He emphasized the need
to teach students goal-setting through modeling
and scaffolding. Matthew Jenkins introduced
three quick activities that can be adapted for
students of all ages—the Janken Bon Voyage
Mixer, the Vocabunator, and Hot Potatoes quizzes.
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Margaret Orleans explained how she tries to
create an English atmosphere in her classrooms
with bulletin boards, computer games, and dis-
plays of student work. Robert Murphy unveiled
his formula for creating champion students: it

is a mix of emotion, curiosity, empowerment
through choice, and adequate sleep.

Reported by Margaret Orleans

KITAKYUSHU: November—Using effective
search strategies to access available English lan-
guage resources for research in Japan by James
Hicks. As a student of library science working on
his second distance degree, Hicks is well-placed
to advise regarding the improving access to
research materials for English speakers in Japan.
He introduced four sources of materials: aca-
demic libraries, subscription databases, personal
research budgets, and free online resources. He
recommended considering the research com-
munity that will be using the journals that you
subscribe to with your research budget and bal-
ancing the content. Japanese academic libraries
are well-resourced by international standards
and tend to contain about 25-30% English mate-
rials. He walked us through filtering information
to get the most from online public access catalogs
(OPAC) by using links to publishers” webpages
for better indexing. Hicks also pointed out that
the English language pages of government
websites are not translations of the originals, but
actually separate and considerably skimpier
versions, so it is more useful to translate the
original with free tools such as Google Chrome.
You can sometimes access institutional subscrip-
tion databases and print out what you need if
you are physically present in the library. You can
also carry out more fruitful searches by ignoring
the results list and going instead to the list on
the left, which provides more helpful links and
search terms.

Reported by Dave Pite

KYOTO: October—Practice Makes Perfect prac-
tice event for the national conference by Various.
For this event, local members had a chance to do
a dry-run of their presentations for the national
conference in November. Each 30-minute session
concluded with a 10-minute feedback session
during which listening members offered valu-

able advice concerning content, delivery, and use
of visuals. 1) EFL service learning internships for
growth and confidence by Stephen Dalton. The
presenter introduced a unique program in which
the traditional study abroad experience is en-
hanced by the addition of two powerful compo-
nents: service learning and self-reflection. Dalton
argues that this program provides learners with
meaningful learning experiences on three levels:
an improvement in English language ability,

a gain in knowledge of the host country, and
finally, a valuable opportunity to learn about
oneself. 2) An interdisciplinary approach to
English training by Itoko Fujita. In this presenta-
tion, the speaker made a case for graduate level
interdisciplinary courses, arguing that offering
courses such as these help learners hone skills

in presenting research to non-specialist audi-
ences. She discussed two core assignments: daily
assignments and class presentations. 3) Research
in Japan: Conducting a literature review by Paul
Evans. The presenter began with a discussion
about the difficulties Japan-based non-university
teachers face when attempting to find resources
for academic papers. He followed with a sum-
mary of possible solutions.

Reported by Gretchen Clark

KYOTO: October—Annual general meeting
followed by a joint event with the GALE SIG:
Teaching gender and language in the classroom
by Various. 1) The masculine structure of
desire: Power and English acquisition in a
pre-departure EAP program by Todd Squires.
In a presentation about how male EFL learners
construct their own identities, the presenter
discussed Lacan'’s notions of the Ego and its
conception from the dynamic relationship
between the Subject and the Other. He then
used this notion as a backdrop for a discussion
about the masculine structure of desire. Finally,
Squires discussed how close examination of
three male university students’ responses in an
interview about reasons for studying abroad
revealed evidence of their Egos at work. 2)
Gender literacy and the critique of film by
Gerry Yokota. The presenter discussed how she
uses film in her university level gender studies
classes. She provided specific lesson plans and
activities she uses to encourage critical thinking
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about the manifestations of gender. Some of
these included the following: movie review cloze
activities, small group discussion of relevant
gender-related issues, and student presentations.
During the Q & A session, members discussed
the importance of teacher scaffolding when
using authentic materials such as film.

Reported by Gretchen Clark

NAGOYA: September—Pechakucha presenta-
tions: Professional teaching portfolios by
Suzanne Bonn; Rated X: Explicit teaching of
language learning strategies by Paul Crane; A
new way to write for high school students by
Maki Fujii; Promoting interest and fluency in
English through journals by Wendy Gough;
Views on world Englishes by Robert Gee; Quia
books, quia web, & IXL math by Scott Peterson,
and Let’s do the combo —Raise the motivation
of students by Rich Porter. Bonn stressed that
good portfolios should be final aspects reflecting
your profession as a teacher. Crane’s explicit
teaching of language learning strategies (LLS)
could help learners become more effective users
of the target language. His survey on students’
awareness of LLS functioned as a catalyst for
deeper exploitation of LLS. Fujii teaches writing
five paragraph argumentative essays, which
leads to mini-debates. Gough says writing
journals promotes students’ critical thinking
and self-reflection, providing teachers useful
information for individualizing instruction. Gee
discussed the World Englishes Survey 2011, letting
us listen to various natives” and non-natives’
English comments. Using the free site of Quia
Books, Quia Web, IXL Math, Peterson chooses
activities and creates quizzes and tests. Porter
introduced cloze tests using interrelated movie
clips and songs from the free website, VLC.

Reported by Kayoko Kato

NAGOYA: October—Group work in EFL
classrooms by Toru Tatsumi. Tatsumi introduced
the British ITV program, Who Wants to Be a Mil-
lionaire, familiar to Japanese audiences because
of the host Mino Monta. He explained how to
play the game, IQ Sapli-What am 1? His games

are taken from PowerPoint Games and Educational
Games. Tatsumi’s students hold quiz shows with
original questions, music, and sound effects.

For Group Work Reporting, one of three group
members goes out of the room, listens to a story
in English, returns to the group, and reports it.
The rest take a note of the story and reproduce

it. Each student plays the reporter’s role as well.
Reading the story, students learn what they
couldn’t understand and how they should have
expressed it. Through this game, four skills are
combined together. Regarding reporting an arti-
cle from a British newspaper at college, the class
is divided into three and each group has a pair of
reporters, reporting a different topic respectively.
The three reporting pairs report their story three
times to each audience group. For junior and
senior students, Tatsumi recommends making
use of textbooks from other companies instead of
newspaper articles.

Reported by Kayoko Kato

OKAYAMA: October—Ethical ELT and popular
songs, active neurons, and high frequency
vocabulary by Maggie Lieb. Lieb began her
presentation with a quick examination of what
constitutes ethics. From the broad subject of
ethics, a framework of five approaches to ethical
standards was identified. These were the utilitar-
ian, rights, fairness or justice, common good,
and virtue approaches. Narrowing the scope

of examination a little further, Lieb examined
what it means to work ethically. She then related
the qualities of ethical work directly to the
profession of ELT illuminating the qualities by
presenting examples of both ethical and unethi-
cal ELT, from a variety of contexts. Finally, Lieb
presented some concrete points of reflection to
help teachers adopt an ethical approach to ELT.
Lieb’s second presentation demonstrated the
value of using popular songs in the classroom.
To support this thesis, she drew upon two areas
of study: neuroscience and vocabulary acquisi-
tion. Lieb explained how the brain is affected by
the production of music and how there is some
neurological association between music and
language. Then, she demonstrated the relation-
ship between the high-frequency vocabulary of
Japanese students and the vocabulary of many
popular songs. Lieb then led the attendees
through some music activities that she employs
in her classes.

Reported by Jason Lowes
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SHINSHU: October—Bokura no gakko (our
schools) by Various. Six speakers introduced
what was being done or could be done at local
schools concerning TEFL. Tonya Kneff offered
communicative activities and strategies which
demonstrated why English is fun. David Cal-
lighan showed how clips from YouTube could be
used to open up the classroom to the world. Da-
vid Ockert shared an early report on his research
on motivation of junior high students to learn
English in Japan. Mary Aruga and Mona Linn
introduced the Cabinet Office of Japan’s Ship for
World Youth Program, and Mark Brierly con-
cluded with an explanation of Extensive Reading
and Shinshu University’s ER program.

Reported by Mary Aruga

TOKYO: October—Processing instruction and
its effects on approaches to teaching grammar
by Alessandro Benati. The speaker tracked the
impact that processing instruction has made
since its conception and explained processing
instruction, both its main theoretical underpin-
nings as well as the guidelines for developing
structured input practices. He also covered
empirical research examples. The audience
asked a wide range of questions, which Benati
answered by touching on both theory and the
practical application of processing instruction.

Reported by Akie Nyui-Kozuka & Tom Edwards

\4

The importance of
Japanese language
in the workplace

Richard Miller and Mike
Parrish

One of the principal challenges in Japanese daily
life is the language. The first thing that strikes

YOKOHAMA: October—Using conflict resolu-
tion techniques for language learning by Chris
Stillwell. Stillwell began with a teaching
anecdote of how he got started using conflict-
resolution content in the language classroom
while learning the techniques as part of his MA
at Teachers College and teaching an ESL class to
adult learners in New York. He shared an activ-
ity he had experienced there, inviting attendees
to brainstorm and share their word associations
with conflict. They next experienced a conflict for
themselves in the form of a role play where each
party had different background information that
led to increased tension. As participants reflected
on the experience, they considered a useful

way to view conflict - in terms of a mismatch
between the intent behind a speaker’s message
and the impact it has on the listener. Attendees
also practiced a variation on Julian Edge’s
Understander activity in which help line operators
use active listening techniques to help callers
reflect and arrive at solutions for themselves.
Throughout the four hours attendees saw practi-
cal application of how to implement conflict
resolution within their classroom while engaging
in such academic skills as paraphrasing, question
formation, brainstorming, and pair/group work.

Reported by Paul Nehls

‘JOB INFORMATION

many of us as we deplane in Japan is that even the
simplest sign is unclear. Although Japanese lan-
guage skills for daily conversation are clear, in the
workplace we often hear, “I am an English teacher,
why must I speak Japanese?” At first glance, the
question may seem legitimate, but there are many
valid reasons why employers prefer, or require, job
seekers to have at least basic Japanese abilities to be
considered for employment.

The most salient include dealing with staff
members on day-to-day business matters,
discussing important issues with students, and
communicating with other non-English speak-

72 THE LANGUAGE TEACHER Online * <jalt-publications.org/tlt>



The Language Teacher ® Column ¢ JOB INFORMATION CENTER

ing faculty members. Moving up the university
hierarchy, the requirements for Japanese become
more demanding, and activities such as attend-
ing and contributing in meetings, and even writ-
ing documents in Japanese, all become essential.

Improving your Japanese skills starts with
the basics, including study-at-home materials
(such as Rosetta Stone ™ or Japanese for Busy
People). A Japanese teacher would also be useful,
especially for explaining nuances of workplace
communication. Besides basic communication
skills (for most work situations only the basics
have to be mastered), you should be learning
relevant vocabulary from your workplace, such as
the names of faculties, education-centered terms,
student-centered terms, and general workplace
language (for example, calling in sick or changing
classrooms). A practical way of learning these
terms is to bring familiar documents (such as
student rosters and workplace memoranda) to
your Japanese teacher and learn key terms drawn
from them. For some, proficiency tests can be
motivating, and provide an external measure of
your ability. Several widely recognized tests, such
as the Japan Language Proficiency Test, JETRO
Business Japanese Proficiency Test, and ]-Test, are
similar in style and scope to English proficiency
tests and could have a wash-back effect on our
teaching. The long-term goal would be to have
sufficient proficiency to perform tasks that a
Japanese instructor would be able to perform.

Many job postings require Japanese application
documents, a CV, work history, and a summary
of research. Although not often essential, add-
ing a Japanese résumé, detailing your work
experience and education with a philosophy
of teaching that is written in Japanese, to your

Looking for a job in Japan?
You'll find the very latest listings on

our job information website
<jalt-publications.org/tlt/jobs>

Looking for staff?

Then contact us and we'll run
your notice in both TLT and on
our website — <job-info@jalt-
publications.org>

package of employment documents is valuable.
Although each university has its own form,

the basic information remains similar. MEXT

has developed a standard form, which would

be worthwhile to use as a starting point. This
could be useful additional information, even

if not required by the application process. The
other document that is necessary is a teaching
philosophy. It should be something that you
wrote and had a native Japanese speaker help
you clean up. If you write it yourself in Japanese,
it ensures that you can talk about it in Japanese
during an interview. Although a deep philo-
sophical, professionally translated document
might seem desirable, it will most likely get you
into trouble once the interview begins. However,
if you can practice discussing it with a teacher of
Japanese, you could become fluent in that area
of the language. In addition, make sure that any
English documents submitted match verbatim
those submitted in Japanese as inconsistencies
invite red flags.

Remember, lacking a basic knowledge of
Japanese could exclude you from many jobs, and
added knowledge makes you a greater asset to
any potential employer.

..with Richard Miller
<job-info@jalt-publications.org>

To list a position in The Lan-
guage Teacher, please submit
online at <jalt-publications.
orgflt/iobs> or email Richard
Miller, Job Information
Center Editor, <job-info@
jalt-publications.org>. Online
submission is preferred. Please
place your ad in the body of
the email. The notice should
be received before the | 5th of
SV the month, two months before
publlcatlon and should contain the following information:
location, name of institution, title of position, whether
full- or part-time, qualifications, duties, salary and benefits,
application materials, deadline, and contact information.
Be sure to refer to TLT's policy on discrimination. Any job
advertisement that discriminates on the basis of gender,
race, age, or nationality must be modified or will not be
included in the JIC column. All advertisements may be
edited for length or content.

Job Information Center Online

Recent job listings and links to other job-related websites
can be viewed at <jalt-publications.org/tit/departments/
job-info-centre>.
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...with David Stephan

To contact the editor:
< conferences@jalt-publications.org>

New listings are welcome.
Please email information
(including a website address) to
the column editor as early as
possible, preferably by the | 5th
of the month, at least 3 months
before a conference in Japan, or
4 months before an overseas
conference. Thus, 15 Janu-

ary is the deadline for an April
2012 conference in Japan or a May 2012 conference
overseas. Feedback or suggestions on the usefulness
of this column are also most welcome.

You can access the Conference Calendar online at:

<jalt-publications.org/tlt/departments/
conference-calendar>

Upcoming Conferences

27-28 JAN 12—32nd Annual Thailand TESOL
International Conference: Teacher Collabora-
tion - Shaping the Classroom of the Future,
Bangkok. Contact: <thaitesol.org>

31 JAN-2 FEB 12—NileTESOL Conference XVI:
Language Education in the 21st Century - Chal-

lenges and Opportunities, American U. in Cairo,
Egypt. Contact: <niletesol.org>

12 FEB 12—The 14th Annual Temple Univer-
sity Applied Linguistics Colloquium, Temple
U., Tokyo. Contact: <tuj.ac.jp/newsite/ main/
tesol/events/20120212.html>

18 FEB 12—3rd Annual Liberlit Conference
on Literature in Japan’s English Curriculum:
Literaphobia - Cures and Causes, Meiji Gakuin
U. Shirokane Campus, Tokyo. Contact: <liberlit.
com>

25-26 FEB 12—8th Annual CamTESOL Confer-
ence on English Language Teaching, Phnom
Penh, Cambodia. Contact: <camtesol.org>

9-10 MAR 12—2012 International Conference
and Workshop on TEFL and Applied Linguis-
tics, Taoyuan, Taiwan. Invited speakers will be:

'CONFERENCE CALENDAR

Gary Barkhuizen, Elaine K. Horwitz, Phyllis
Blumberg, and Wen Qiufang. Contact: <ae.mcu.
edu.tw/modules/tinyd2>

13-15 MAR 12—Third Conference of the
Asia-Pacific Rim LSP (Languages for Specific
Purposes) and Professional Communication
Association, U. of So. Cal., Los Angeles. Contact:
<marshall.usc.edu/news/events/2012/ crossing-
boundaries-working-and-communicating-asia-
pacific-region>

19-23 MAR 12—46th IATEFL Annual Inter-
national Conference and Exhibition, Scottish
Exhibition and Conference Centre, Glasgow.
Plenary speakers will be: Diana Laurillard,

Steve Thorne, Adrian Underhill, and James E
Zull. Contact: <iatefl.org/events/iatefl-annual-
conference-and-exhibition>

24-27 MAR 12—2012 AAAL Conference:
Interdisciplinarity, Boston. Plenary speakers will
be: Mary Bucholtz (U. Ca., Santa Barbara), Kris
Gutierrez (U. of Co., Boulder), Philip Resnik (U.
of Md.), Cristina Rodriguez (NY U.), and Dan
Slobin (U. of Ca., Berkeley). Contact: <aaal.org/
displaycommon.cfm?an=1&subarticlenbr=61>

28-31 MAR 12—46th Annual TESOL Conven-
tion & Exhibit: A Declaration of Excellence,
Philadelphia, USA. Keynote speakers will be:
Alberto M. Carvalho, William Labov, Kurt Kohn,
Christine Coombe, Heidi Byrnes, and Jun Liu.
Contact: <tesol.org/s_tesol/convention2012/
index.html>

20-21 APR I2—Innovation and Integration in
English Language Teaching: Rethinking Praxis
in a Connected World, Shantou U., Guangdong,
China. Contact: <elc.stu.edu.cn/iielt>

26-28 APR 12—The Asian Conference on
Technology in the Classroom, Ramada Osaka.
Contact: <actc.iafor.org>

26-28 APR 12—The Asian Conference on
Language Learning: Globalization, Culture
and Society - What role does language play?,
Ramada Osaka. Contact: <acll.iafor.org>

19-20 MAY 12— Task Based Learning SIG
(JALT): Task-Based Language Teaching in Asia
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Hamada: An effective way to improve listening skills through shadowing

- Challenges and Opportunities, Osaka Shoin
Women's U. Contact: <jalt.org/tbl>

24-26 MAY 12—The 5th International Confer-
ence of English as a Lingua Franca (ELF5):
Pedagogical Implications of ELF in the Expand-
ing Circle, Bogazici U., Istanbul, Turkey. Contact:
<elf5.org>

25-27 MAY 12—15th International CALL Re-
search Conference, Taichung, Taiwan. Keynote
speakers will be: Rick Kern (UC Berkeley) and
Hsien-Chin Liou (Nat'l Tsing Hua U., Taiwan).
Contact: <cs.pu.edu.tw /~2012call>

1-5 JUN 12—The Annual JALTCALL Confer-
ence, Konan CUBE, Hirao School of Mgmt.,
Konan U., Nishinomiya. Contact: <jaltcall.org/
events>

9-10 JUN I12—Applied Linguistics and L2
Materials Development, U. of Limerick, Ireland.
Invited speakers will be: Kathleen Bailey, Anne
Burns, Andrew Cohen, David Hill, Annie
Hughes, Chris Kennedy, Ben Fenton-Smith, Irma
Ghosn, Alan Maley, Hitomi Masuhara, Freda
Mishan, Jaya Mukundan, Ivor Timmis, and Brian
Tomlinson. Contact: <matsda.org.uk/confer-
ences/annual_conf/limerick_2012.htm>

I JUL 12—The JALT SIG Extensive Reading
Japan Seminar 2012, Sugiyama Jogakuin U.,
Hoshigaoka Campus, Nagoya. Plenary speakers
will be: Atsuko Takase and Rob Waring. Contact:
<erjseminar.org>

2-5 JUL 12—Australian Council of TESOL
Associations International TESOL Conference:
TESOL as a Global Trade - Ethics, Equity and
Ecology, Cairns, Convention Centre, Far North
Queensland, Australia. Contact: <astmanage-
ment.com.au/ACTA12/index.html>

4-6 OCT 12—The 10th Asia TEFL International
Conference, Delhi, India. Contact: <asiatefl.org>

12-15 OCT 12—]JALT 2012, Hamamatsu, Shi-
zuoka Prefecture. Contact: <eltcalendar.com/
events/ details/5403>

30 NOV-2 DEC |2—International Confer-
ence on eLearning Futures, Auckland, NZ.
Keynote speakers will be: Steve Wheeler, Agnes
Kukulska-Hulme, and Judy Kay. Contact: <icelf.
org/welcome.php>

Calls for Papers or Posters

DEADLINE: 31 JAN 12 (FOR 11-14 JUL 12)—
TaLC10: Teaching and Language Corpora, War-
saw, Poland. Keynote speakers will be: Barbara
Lewandowska-Tomaszczyk (U. of £.6dz), Randi
Reppen (North Arizona U.), Barbara Seidlhofer
(U. of Vienna), James Thomas (Masaryk U.), and
Chris Tribble (King’s Coll., London). Contact:
<talc10.ils.uw.edu.pl>

DEADLINE: EARLY FEB 12 (FOR 16 JUN 12)—
The 11th Annual JALT Pan-SIG Conference
2012, Hiroshima U. Contact: <eltcalendar.com/
events/ details/5334>

DEADLINE: 17 FEB 12 (FOR 26 MAY 12)—4th
Annual NEAR Language Education Confer-
ence, Niigata. Contact: <iuj.ac.jp/language/
conference /near>

DEADLINE: | MAR 12 (FOR 3-5 JUL 12)—
ACTA International TESOL Conference:
TESOL as a Global Trade - Ethics, Equity and
Ecology, Cairns, Convention Centre, Far N.
Queensland, Aus. Contact: <astmanagement.
com.au/ACTA12/index.html>

DEADLINE: APR 12 (FOR 4-7 OCT 12)—13th
National Conference for Community Lan-
guages and ESOL, sponsored by TESOLANZ
and CLANZ, Palmerston North, NZ. Contact:
<clesol.org.nz>

DEADLINE: | JUN 12 (FOR 9-10 SEP 12)—The
2012 Science and Art of Language Teaching
(SALT) International Conference SALT Inter-
national Conference, Arau, Perlis, Malaysia.

Contact: <icon.saltofworld.org/index.php/
SALT/2012SALT>

JALT Apple Store

Don't forget, JALT
membership brings
added bonuses, such
as discounted Apple products
through the JALT Apple Store.

<jalt.org/apple>
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JALT MEMBERSHIP INFORMATION

The Japan Association for Language
Teaching (JALT)

* a professional organization formed in 1976
-19TBARICRAL SN2 # N 2

¢ working to improve language learning and
teaching, particularly in a Japanese context
SEFOFHEREDM 2K DI LEHMELTY
ESCH

¢ over 3,000 members in Japan and overseas
-ERSTH 3,000 DR BNET

Annual international conference fXIEFRK 2

¢ 1,500 to 2,000 participants
B4R 1,500 7252,0004 B L £ S

* hundreds of workshops and presentations
BBRDOT—02ay T RRERNHOET

* publishers’ exhibition
-HARFLIC R 2 B RN DD ET

¢ Job Information Centre
SR > =R SN KT

JALT publications include:

* The Language Teacher—our bimonthly publi-
cation - ZREHREITLEY

e JALT Journal—biannual research journal
- ZAF2RIETLET

¢ Annual Conference Proceedings
- EREPERZOWIFE R AR EZFITLET

¢ SIG and chapter newsletters, anthologies,
and conference proceedings
- PERIRE 2SO b 2. 72 ynd—, Wi
RAERLBEERTLET

Meetings and conferences sponsored by lo-
cal chapters and special interest groups (SIGs)
are held throughout Japan. Presentation and
research areas include:

Bilingualism

CALL

College and university education
Cooperative learning

Gender awareness in language education
Global issues in language education
Japanese as a second language

Learner autonomy

Pragmatics, pronunciation, second language
acquisition

Teaching children

¢ Lifelong language learning

¢ Testing and evaluation

¢ Materials development

SCHR B O B RIMITEER 2 I KB B 2 PHFFER T H A

BEHTHESN. LT OB TORELCHIEHRE T

HBNET NAUHUZ L, CALL, RESVEREEE

HE2EE, Dx 2y —EEREEE, Jo—/NV)UEE, B

REEAHE. HERFEE, M- T B SR

WRHEE A BIER A BEVITR S SR ERT,

BB,

JALT cooperates with domestic and interna-

tional partners, including (JALTIZEA FOEHNSLD

FaifefEl THEd):

* JATEFL—International Association of Teach-
ers of English as a Foreign Language

* JACET—the Japan Association of College
English Teachers

¢ PAC—the Pan Asian Conference consortium

e TESOL—Teachers of English to Speakers of
Other Languages

Membership Categories X E& %

All members receive annual subscriptions to

The Language Teacher and JALT Journal, and

member discounts for meetings and confer-

ences. 2 B3 The Language Teacher JALT Journal®%

DR Z TR, XIS RRTHEG K TS

HRET .

* Regular —fk=&: ¥10,000

e Student rate (undergraduate/graduate in
Japan) *FHESE (HARIZHDKY RFARDYEA):
¥6,000

e Joint—for two persons sharing a mailing ad-
dress, one set of publications ¥a-1>r=E ([
CAERTTRERT DA 282 REL. JALTHIRY)
(32441 1 80): ¥17,000

e Group (5 or more) ¥6,500/ person—one set of
publications for each five members
M= R (5 AL EEXMREL, JALTHRIIIS A
IZDE 1 §F):144¥6,500

For more information please consult our web-

site <jalt.org>, ask an officer at any JALT event,

or contact JALT Central Office.

JALT Central Office

Urban Edge Building, 5th Floor, 1-37-9 Taito,

Taito-ku, Tokyo 110-0016 JAPAN

JALTEH R T110-0016 K A # B R X B #1-37-9

T—=N2IyPE)VSF

t: 03-3837-1630; f: 03-3837-1631; <jco@jalt.org>

Use attached furikae form at Post Offices ONLY. When payment is made through a bank using
the furikae, the JALT Central Office receives only a name and the cash amount that was trans-
ferred. The lack of information (mailing address, chapter designation, etc.) prevents the JCO
from successfully processing your membership application. Members are strongly encouraged
to use the secure online signup page located at <https:/ /jalt.org/joining> .
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...by Scott Gardner

<old-grammarians@jalt-publications.org >

There’s no “I” in “Sport”

Japan has recently witnessed a few sports
revolutions, some that may rival even that great
Greek innovation where athletes started wearing
clothes. Japanese soccer, for instance, has risen
from obscurity to become a premier spectator
sport. Remember the exciting World Cup victory
of the Japanese women'’s team last summer
against the USA? For about two weeks afterward
my friends in America pretended not to have
been paying attention. One even claimed to be
confused about the final score:
Japan2 (3-1) 2 USA

He thought there was something fishy about
the Americans losing a point, i.e., going from two
points to one. While his confusion seems laughable
to those of us in the know; it highlights a problem
I've always had with soccer scoring. Specifically,
why do all goals have to be worth the same
number of points? But I'll get back to that later.

Baseball was once the primary source in
Japan for ball-passing, low-scoring team sports
entertainment, but soccer has replaced it in many
markets around the country. Seemingly this is
because soccer doubles the fun by doubling the
number of scoring areas, but for some reason
in spite of this—and in spite of the much larger
size of each goal—soccer scores still usually run
far lower than baseball scores. You've seen how
crazy fans can get over a meager 1 — 0 final.

There may in fact be a connection between
low-scoring sports and hooliganism. The long
intervals between interesting developments in
a soccer game leave many fans with nothing
else to do but scream obscenities at each other.
Contrastively, baseball hooliganism is practically
nonexistent. Baseball derives from the English
gentleman’s game of cricket, which typically in-
cludes tea and naps during each match. Baseball’s
seventh-inning stretch is not for fans to stretch
their legs during an intense game, as some would
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believe, but rather to wake them up and remind
them that soon they’ll have to clear the stands and
go home. Many of them don’t even think about
the final score until they turn on their car radios in
the parking lot.

If I sound dismissive of soccer and baseball it’s be-
cause I grew up in a very different set of sports tradi-
tions: basketball and American football. Basketball is
like soccer except that the players are allowed to do
what every soccer player in the world instinctively
wants to do, which is to stop kicking the ball around
and pick it up with their hands. Basketball’s two
goals are also placed at more reasonable distances
from each other, not only allowing for more scoring
but also allowing city sponsors and team owners to
put a roof over the fans” heads.

Basketball is admittedly simple and repetitive,
and arguably only stimulates the lower portions
of the brain. American football, however, has
turned into one of the most complicated sports
in human history. There are rules governing
everything from where to place your foot before
play starts to how you can celebrate after scor-
ing. They have rules about the ways and places
you can touch your opponents, about who can
touch the ball, about when you can move and
when you have to stand perfectly still. Crossing
the goal line with the ball gives you either two or
six points, depending on the situation, and some-
times even gives two points to the other team.
The only real “foot” and “ball” connection is
when you’'re surrendering the ball—punting—to
the other team. It’s all very confusing. If football
players weren’t wearing helmets they’d probably
be scratching their heads much of the time.

My choice for the simplest sport in the world
would have to be planking. Equipment: a
camera. Rules: lie facedown and motionless in
the oddest or most dangerous place you can
find. Training: strengthen stomach muscles and
reduce human dignity to zero. In the cosmologi-
cal scheme of things, planking can’t be any sillier
than covering your clothing with advertisements
and running back and forth on a pitch for 90
minutes.

Go! Plank! Win!

THE LANGUAGE TEACHER: 36.1 * January / February 2012 [



JALT2012: Making a Difference
Hamamatsu, Japan — October 12-15, 2012
Call for Presentations

he theme of JALT’s 38th annual conference is “making a difference” and we hope that the confer-

ence will make a big difference in your professional life, whether you attend as a presenter, an

exhibitor, an event organizer, an invited speaker, an audience member, or a guest from overseas.
We believe that teachers are people who make a difference in other people’s lives, and we invite you to
join us in Hamamatsu next October to honor and celebrate those people whose lives have intersected
with yours.

To get things going, as conference co-chairs we would like to share two brief memories of people who ‘made a dif-
ference’ in our respective lives. We hope that reading our stories will encourage you to share your own. You’ll notice
that making a difference works both ways: sometimes we are the recipients of that change, and sometimes we are
lucky enough to initiate and support it in others.

Whatever difference you feel like honoring is welcome; we want everyone to feel that they are part of the net-
work of connections that makes JALT the uniquely rich organization that it has become over the past 4 decades.

Steven Herder remembers . . . “Joe J. Vacheresse (J.J.) made a lasting difference in my life. He was my high school
principal in the late 1970s in Nova Scotia, Canada. | now realize how clearly and consistently he showed all his stu-
dents the things that he believed in: the importance of cleanliness, the power of believing in people and the honor
of being a school principal in so many simple ways. Firstly, our school was spotless — he believed that a clean school
was important and pride in our school was worthwhile. We all bought into that idea under his leadership. Next, as
our small school’s chorus conductor, J.J. taught me to believe in myself and showed me that even a scrawny little
kid like me could boom like Pavarotti if | put in the effort and believed in myself. Finally, he was always accessible to
students and he treated everyone individually and equally. It’s been 32 years since | graduated from Westville High
School, but I still think of him regularly and I’'m still in awe of the difference he made in my life.”

Deryn Verity recalls . . . “a student | had in an ESL drama class | taught many years ago. He was a very self-con-
scious speaker of English, and was not throwing himself with anything approaching abandon into the creative exer-
cises we did every week. Our final performance, an evening of semi-structured improvisational games, drew near.
While the other members of the class continued to explore wild and crazy scenarios that developed spontaneously
from their interactions, this guy stuck closely to familiar routines that had already worked for him. The day before
the show [ asked him if he would risk giving up his note cards and his written cues and engage in some real improv.
He declined, politely but firmly; he really didn’t think he was that good in English, and the last thing he wanted to do
was to humiliate himself onstage... | thought, for a very short minute, about forcing the issue with him, but finally
just said, ‘Well, | know you’re going to be great, whatever happens.’ The next night, he exploded with original ideas,
risked falling flat in every scene, but in the end blew us all away with his courage and his fluent performance. | take
very little credit for what happened onstage that night, except that | know the class had made a real difference to
him. It helped him get close enough to the edge of linguistic freedom that he felt strong enough to jump. And he
flew.”

We know you have your own memories and mentors to honor, and we hope you will share and celebrate them
at Hamamatsu. We’re working hard on a number of ideas to allow conference goers ways to display, discuss and
demonstrate how they and their students are making a difference. The sky’s the limit. The conference is our collec-
tive destination, but we hope that you’ll share some of your journey along the way.

As usual, this is announcing the Call for Presentations; please go to <jalt.org/conference> for detailed informa-
tion. Unusually, we're also putting out a call to everyone in JALT to spend the next 10 months before the conference
continuing to make a difference—in your classes, in your community, in the lives of people you see all the time.

A final note: JALT2012 “Making a Difference” will be held in mid-October, nearly a month earlier than usual. Many
deadlines will be moved up to accommodate this change. Keeping the new dates in mind and complying with our
requests for earlier submission of proposals, conference registration, and equipment reservations will surely make
a difference to the wonderful staff at JCO and the hard-working volunteer conference team!

Looking forward to seeing you in Hamamatsu in October,
Steven Herder and Deryn Verity

Conference Cochairs, JALT2012




